Chapter One
Introduction

1.1 Background to the Study
Girl-child education is crucial for the economic and social advancement of %
individuals and nations. Educating girls leads to economic empowerment, SO@Q
development, and poverty reduction, as educated women are more li&gﬂbntribute
meaningfully to their families and society. It helps break cycles of y, early marriage,
and gender inequality, ensuring that women can actively p %n nation-building.
Moreover, education provides girls with the skills, knowle@, and confidence needed to

improve their well-being and that of their commung report showed that, investing in

girl-child education promotes sustainable d\\@ent and empowers future generations'.

In many regions, especially in @haran Africa, socio-cultural beliefs, economic

hardships, and gender discrimi&@bhmder her access to quality education, leading to high
.

attrition rates, early marri @nd economic dependence?. Education for the girl-child is
crucial for societa.il @ess, as it empowers women, promotes health outcomes, reduces
poverty, an pr@s economic growth. However, millions of girls remain out of school due
to cultura raints, poverty, and inadequate government interventions, particularly in
Nige}Q/Additionally, girl-child education in Nigeria is crucial for social and economic
development, yet it faces numerous challenges. Factors such as poverty, early marriage,
inadequate school facilities, long distances to schools, and negative parental attitudes hinder

girls' access to education. Educating girl-child leads to better health outcomes, economic



stability, and societal progress, ultimately reducing poverty and promoting national

development®. All these attest to the need to take girl-child education more seriously.

In Nigeria, even if all women completed grade six, female illiteracy would only
decrease marginally from 58% to 53%, highlighting the inadequacy of mere school
enrollment without quality learning®. This trend is common across many develo Qﬁions,
where weak learning profiles result in persistently high illiteracy rates among wothen. In

contrast, countries like Ethiopia, where more effective learning takes@e, could see a

D 'n%ducation? Addressing

'@ al improvements in learning

sharper decline in illiteracy from 82% to 25% with universal

female illiteracy thus requires universal schooling and subs

quality’. Therefore, girl-child education maybe se f@he perspective of attrition rates,

enrollment , retention, completion of formal sch , transition rate, literacy, and so on
Literacy is primarily viewed as bility to decode and encode written text, often

approached as an individual, cog&':&%and neurological process. However, within the
[ ]
cognitive tradition this und %ing may be extended to include socio-cognitive reading

perspectives®. Illitere@:fore, is the inability to decode and encode written.

Literacy%t;\\cajm be described as the proportion of both male and female children who
can read %Qte. However, in this study it is the proportion of female children who can
read}m&vrite, which among girls in Nigeria remains a significant challenge, largely
influenced by early marriage in some part of the country by limiting educational
opportunities. Studies indicated a strong statistical relationship between early marriage and

illiteracy, as young brides are often forced to leave school, reducing their ability to attain



literacy’. Research findings also suggest that as early marriage rates rise, so does female
illiteracy, amplifying gender disparities in education’. In northern Nigeria and any northern
settlement, where child marriage is prevalent, literacy rates among women are particularly

low, contributing to broader socio-economic disadvantages’.

Relatedly, the literacy rate among girls remains alarmingly low, where e@ted
cultural and religious beliefs prioritise early marriage over education. Repofts ifdicated that
in states like Kebbi, Sokoto, and Bauchi, female literacy rates are as &20%, with many
girls denied access to formal schooling®. Societal norms often lﬁgirls to domestic roles,
while financial constraints push families to invest in boys Qon instead*. This gender

disparity, driven by patriarchal traditions and eco r% dships, continues to hinder

national development by limiting the potential ions of young girls.

School transition rate is deﬁnec&&e ratio of the number of children graduating
from primary school each year to & pulation of official graduating age®. It is revealed that
girl child completion rates %&uenced by economic and school-related factors, as major
barriers to female stu engnishing secondary school. This emphasises the urgent need to
address both ﬁ@a d institutional obstacles to improve girls school retention and ensure

a safe, sup @ue educational setting®.

\Wlth 20.1% of out-of-school children in Oyo State, Nigeria, the disproportionate
number of children not enrolled in formal education systems is a tangible indicator of a
deficiency in the accessibility of education within the state!’. Many families, struggling with

financial hardship, prioritise boys' education over girls, leading to early school withdrawals



for domestic work, street hawking, or early marriage in less developed areas like Sabo in
Oyo State. The high cost of schooling, coupled with inadequate educational infrastructure
and a lack of proper policy implementation, further exacerbates the issue. As a result, many
girls in Oyo State miss out on the lifelong benefits of education, perpetuating cycles of

poverty and limiting opportunities for socio-economic advancement!'!. Q\

The Attrition rate denotes the proportion of students who exit schoo@
educational programme before finishing it. A high Attrition rate is on as a critical
indicator of an institutions or programmes inability to retain a $rt students effectively.

It reflects broader issues in student engagement, guidance§ e overall learning

environment'2. ; ’bQ

In Nigeria, attrition rates among girl-child emain a persistent challenge, because
female learners often face exclusion fr imary education due to a combination of cultural,
economic, environmental, and peétigca\factors. Factors such as cultural norms, economic
hardships, and inadequate s .bz;infrastructure contribute to the high attrition rates among
girls. Additionally, th ﬁé@f resources further escalates the situation. Even as female
learners expresé&i\%ﬁ%ve views towards their education, these factors still prevent many

from com @ their primary education'?.

\Bconomic factors refer to the financial conditions and market forces that influence an
individual's ability to access education, particularly during economic crises'4. These factors
include reductions in household income, increased reliance on child labour, decreased public

and private funding for schools, and shifts in labour market opportunities. Economic



constraints often lead to lower school enrollment, reduced academic performance, and higher
attrition rates, especially among children from low-income families!. Higher-income

families can afford better educational resources and extracurricular learning opportunities,

R

secondary education, as financial constraints often lead to high attrition te&jhree

which contribute to improved academic achievement!>.

Economic factors play a crucial role in determining girl-child participatt

economic factors are considered for this study, namely, parental o n, cost of
education and poverty rate. An occupation is what one does t@%ving. For this study,
parental occupation refers to what parents do to earn a livi arental occupation is a crucial
determinant of children's education'®. Similarly, p ccupation has a positive and

significant relationship with parental involv@l education!?. Moreover, parental

occupation can positively shape girlsp@ic confidence and performance!”.

o

Meanwhile, many pa.re@ rural areas in Oyo communities do not have viable
occupations, experienc@\employment rates, especially being in the middle and lower-
income brackets,}@&rceive education as an uncertain investment. Their expectation that
education will S@mntee a white-collar job is no longer a reality, further discouraging
investm girls education'®. The cost can be described as all the expenditures that go into
educm a girl-child. It extends beyond mere monetary expenses to include opportunity
costs, representing the income forgone by individuals who choose schooling over immediate
economic activities such as business, artisan work, or apprenticeships'®. Despite policy

reforms and constitutional commitments to free education, financial constraints and lost



earning opportunities continue to make basic education a significant economic sacrifice for

many families in Nigeria'.

The high cost of education in Oyo State significantly impacts school enrollment and
retention, aggravating the out-of-school crisis (the girl child not left behind)?°. Deswhe
promise of free primary education, hidden costs such as enrollment, examinat@s, and
school materials place a heavy financial burden on low-income familieslqggp(ing many

children from accessing education. Economic hardship, expected n with a projected

poverty rate of 38.9% by 2025, forces many parents to prioritgSeximmediate survival over

schooling?. Q

N\

Many girls from low-income backgrounds&le with school fees, lack of uniforms,
and insufficient learning materials, making@ﬂt for them to remain in school.
Additionally, financial hardships push@es to prioritise boys education over girls, leading
to early marriages or child labom@&ﬂ?emative survival strategies. Moreover, high education

.
costs contribute to lower e@nrollmen‘t and higher attrition rates. Economic gaps remain
a significant barrier to cﬁving gender equality in education?!. Many girls are forced to

abandon their e@ion, perpetuating cycles of poverty and limiting their future

opportunit

\ﬁowever, poverty is not merely a lack of material possessions, but also social,
political, and psychological dimensions?. It is a lack of resources to meet basic human needs,
such as food, shelter, clothing, healthcare, and education. Poverty includes income

deprivation to include poor health, low education, lack of job opportunities, and inadequate
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housing. Despite the countrys rich natural and human resources, over half of the population

remains multi-dimensionally poor, significantly affecting vulnerable groups such as the girl-
child. Economic hardship forces many families to prioritise boys' education over girls, often
pushing young girls into early marriage, child-labour, or domestic responsibilities instead of

schooling. The lack of access to quality education further entrenches gender ine

limiting girls future employment opportunities and perpetuating the cycle o@yz“.

Poverty in Oyo State significantly impacts education by limi@ess to quality
learning opportunities and resources. About 61% of many ho @tmggle to afford
school fees, educational materials, and even daily necessi ding to high attrition rates?>.
In response to financial hardship, households reso t?@drawing their wards from school,
further magnifying the cycle of poverty. The ec c vulnerability of families also affects
students concentration and academic perf mce due to malnutrition and poor living

conditions. Additionally, inadequat&@s\emment intervention and poor infrastructure in

educational institutions hinde&ive learning®.

O

Educational infrastmicture encompasses the physical facilities necessary for effective
learning, inclu((r;g’jém ooms, laboratories, dormitories, and administrative buildings. These
facilities s}s@cantly impact students academic performance, as modern and well-
maiﬂ%% infrastructure creates an environment conducive to learning®®. Inadequate
infrastructure and the scarcity of well-equipped schools have negative implications for girl-

child education, and this informs understanding of its significance, particularly in Oyo State?’.



The indices for educational infrastructure are availability of adequate infrastructure, quality

teachers, and quality of school facilities.

The availability of adequate educational infrastructure is crucial for quality education,
as it directly impacts students learning experiences and outcomes?®. Also, essential are
facilities such as school buildings, teaching aids, and laboratory equipment that ¢ % the
teaching process, yet many schools in Nigeria suffer from dilapidation or a compiete lack of
these resources. Without proper infrastructure, students struggle to g@ ningful
education, emphasising the urgent need for increased investméti chool facilities to

improve educational quality and accessibility?S. Q

Furthermore, research has shown that scho%Qstructure accounts for 16% of the
variation in students academic achievemen ~@’Qsising the need for proper design,
ventilation, lighting, and flexible learni aces. Schools with renovated or new facilities
tend to yield better student perfor@gca}\,highlighting the importance of continuous
investment in educational i f *.\cture to optimise learning outcomes?®. All these portend
negative implications o\&l-child education, as poor school conditions, including

inadequate sant(' atl\?Q\a security, often discourage parents from enrolling their daughters in

school. 6
O

\Jlle absence of boundary walls and gated school premises poses security risks, often
leading to high attrition rates among adolescent girls due to parental concerns over their
safety posing harm to girl-child education. Additionally, inadequate service infrastructure,

such as the lack of security personnel in schools within insecure regions, further discourages



girl-child education. Another major barrier is the non-availability or dysfunctionality of
toilets in post-primary schools, forcing girls to either use unsafe alternatives or miss school,
particularly during their menstrual cycle. This lack of proper facilities not only disrupts
learning but also reinforces societal barriers that limit educational opportunities for girls,

emphasising the urgent need for improved infrastructure to support their continuﬁ\

enrollment and academic success®. ( 0

The availability of educational infrastructure in Oyo State fa ighificant challenges

due to the overstretched capacity of existing school facilities, @:%ay affect girl-child

education. For instance, the rapid increase in student pop as led to overcrowded
classrooms, many of which are dilapidated, unco l@r structurally inadequate, with
dusty floors, holes from rodents, and insufficien iture®®. Despite the governments
\®)
interventions through the Universal Basi&hation (UBE) programme, the supply of school
facilities remains inadequate to me{@growing demand, affecting the overall learning
environment. Many students'la\ckg(oper seating arrangements, with some forced to sit on the
floor or near windows,‘ﬁ@ diminishing the quality of education. While school facilities

are strong predi &student enrollment in junior secondary education, their poor

condition hi@ws ffective learning and threatens the sustainability of the UBE initiative3°.

\gHile urban areas when compared to rural areas had better access to classrooms,
furniture, and learning materials, the rural schools suffer from severe shortages, including a

lack of functional toilets, perimeter fences, and ICT facilities. Poor infrastructure, such as



dilapidated classrooms, the absence of potable water, and non-functional laboratories,

negatively impact student engagement and learning outcomes?!.

Regarding the quality of school infrastructure, public schools often face challenges
like insufficient funding, political interference in staffing, and neglect in maintenance, all of
which contribute to deteriorate. Students from rural and impoverished backgro Q%e
more likely to attend lower-quality schools, perform poorly in examinations, andachieve a
lower educational level®?. The implications of the poor quality of infi xures will have
negative impacts on girl-child education. Qualified teachers a a%mental condition for
guaranteeing quality education, therefore, teachers and e should be empowered,
adequately recruited and remunerated, motivated, rq@nally qualified®. This explains
why the availability of qualified teachers is con d one of the variables for this study.
The availability of teachers refers to the %chy of the number of teachers required to man

R\

the many classrooms in Nigerias e nal institutions®*.

For instance, it is r@i that having qualified female teachers in primary schools

impacts positive on @child and that female teachers have a significant impact on the

enrollment, ret(nt&*ﬁ

area. Furthet, these qualified teachers play serve as mentors in delivering a sound holistic

academic performance of girls in primary schools in the study
eduds&i«/gy. Conversely, the pathetic condition of teaching and teachers in Nigeria is such

that “most good secondary school graduates generally select teaching as a last alternative in

their choice of vocations. In the absence of first rate or good quality prospective student
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teachers for admission into teacher education programmes, poor quality materials are

admitted into our teacher education institutions to be trained as teachers?°.

Despite the significance of qualified teachers for girl-child education Oyo State is still
found wanting in this regard. For instance, a shortage of 123 science teachers was found3®.
Moreover, the transfer of science teachers without replacement was a major fac Q%mg
the rural public schools, while an increase in student enrolment stands as the¢ m factor of

O
D

Religion significantly influences girl-child education jgeria, often acting as a

science teachers shortage in the urban areas of the State?®.

factor that influences parental attitudes and community regarding female schooling. In
predominantly Muslim regions, particularly in NO@N igeria, certain interpretations of
Islamic teachings emphasise female modes \@ omestic roles, leading to the belief that
formal education may conflict with rel@ values. This perception results in practices such
as early marriage and the prefere%’&or Quranic over Western education for girls, thereby

.
limiting their access to fi hooling?’. Similarly, in some Christian communities,
concerns about the moral fplications of Western education and fears of teenage pregnancy

contribute to the withdrawal of girls from school®. These religiously influenced cultural

norms oft ritize boys education over girls, viewing investment in female education as

less %q%cial due to traditional gender roles.

However, religion can also serve as a catalyst for promoting girl-child education
when religious leaders advocate for it. Studies have shown that when religious leaders in

communities, such as those in Ilorin metropolis, express positive attitudes toward female

11



education, it can lead to increased support and enrollment of girls in schools®’. Engaging
religious leaders in educational advocacy helps to challenge and change prevailing
misconceptions that formal education contradicts religious teachings®®. This shows that the
influential positions of these leaders and communities can be encouraged to support girls'
education, aligning religious values with educational advancement and thereby nqﬁ;ing

enrollment and retention rates for girls across Nigeria®. ( 0

Despite numerous governmental and non-governmental effo ’Shprove access to
education in Nigeria, significant gaps remain in understandin conomic hardship and
inadequate educational infrastructure specifically affect g @educatlon Existing studies
have broadly examined poverty and school access y fail to disaggregate the gender-

K

specific impact of these barriers, partlcularl in d underserved regions. For instance,

while research highlights economic depr@ as a general deterrent to schooling, fewer
studies explore how household inc@mitations intersect with gender norms to prioritize
boys education over girls. Aﬁ@% infrastructural deficits such as lack of toilets, inadequate

classroom space, and d?@%hool locations are well-documented, there is limited empirical
focus on how tt;?s%s uniquely discourage girls from attending or remaining in school.
e

This study t%

spec'fw/ ts of economic conditions and infrastructural inadequacies on girl-child

seeks to fill this critical gap by investigating the combined and gender-

education in Nigeria, and especially Oyo State. Hence, this study investigated economic
factors and availability of educational infrastructure as determinants of girl-child education in

Oyo Township.
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1.2 Statement of the Problem

Despite growing recognition of the importance of girl-child education in Nigeria,
many girls continue to face significant barriers that limit their access to and retention, in
school. Economic factors such as poverty, household income constraints, and t e@unity
costs of schooling have been widely identified by researchers as major obstacles'to girls
education*. Likewise, the availability and quality of educational infr@{\nre, including safe
school environments, sanitation facilities, and proximity to school$shave been shown to
influence educational outcomes®. However, much of the 6@1 research tends to examine
these factors in isolation or at a general populatio lep@ith limited attention to how the
intersection of economic hardship and infrastru inadequacies uniquely impacts girl-
child education, especially in rural and m. }\t%zed communities. Moreover, few studies
have comprehensively explored ho ﬁterminants interact with socio-cultural
dynamics to either hinder or; e girls schooling?* 2%, This study aims to fill this gap by
providing an integrated*@s of the economic and infrastructural determinants of girl-

child education ~%&offering deeper insights that can inform more targeted policies and

intervention%e ce, this study investigated economic factors and availability of

infr@ as determinants of girl-child education in Oyo Township.

1.3 Aim and Objectives of the Study

13



This study investigated economic factors and availability of educational infrastructure

as determinants of girl-child education in Oyo Township, Oyo State. The objectives were to:

i. Identity the level of girl-child education (literacy rate, transition rate and attrition rate)
in Oyo Township;

ii. examine the level of economic factors (parental occupation, cost of edu GQ*
poverty rate) on girl-child education in Oyo Township;

iii. determine the level of availability of educational infrastmctu@%ﬁber of schools,

quality of school facilities and availability of qualified Jfac% on girl-child

education in Oyo Township; Q

iv. examine the joint influence of economic f: t@ availability of educational

infrastructure on girl-child education in % ownship; and

v. ascertain the relative influence o@mic factors and availability of educational
infrastructure on girl-child @ion in Oyo Township;

vi. determine the signiﬁe@%uence of religion on girl-child education in Oyo

Township. Q
R
14 Research

The Q;@(Q g research questions were answered in this study:

What is the level of girl-child education in Oyo Township?

2. What is the level of economic factors on girl-child education in Oyo Township?

14



3. What is the level of availability of educational infrastructure on girl-child education

in Oyo Township?

1.5 Hypotheses Q\

The following hypotheses were raised and tested at 0.05 level of signiﬁcanc(i/@s study:

Hol: There will be no significant joint influence of economic factoé%‘availability of
educational infrastructure on girl-child education in O& %ﬂship.

Ho2: There will be no significant relative influence of e@mic factors and availability of

educational infrastructure on girl-child edu@% Oyo Township.

Ho3: There will be no significant inﬂuen<§\\®eligion on girl-child education in Oyo

Township. . \%
. \QQ'

1.6 Significance of the Stlﬁb
The res@xﬂﬂﬁx study would be of significant to all the stakeholders: girl-child,
teachers, pa@‘s, society government and the policy makers. To the girl-child (students) the
ﬁnd@%is study would reveal the current state of girl-child education in Oyo Township
which would help the girl-child to be aware of the importance and gain in their being

educated.
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The result of the findings of this study would be of importance to the teachers. It
would show the level of girl-child education. This would help the teachers to improve the
quality of school facilities and their own qualification to help in the education of the girl-
child. The findings would be useful for teachers as it would generate accurate information

that will aid teachers decision regarding how best to educate the girl-child. Q\

The result of the findings of this study would be of importance to th@s. It

would show the extent to which economic factors such as: parental o@a ton, cost of

education, and poverty rates determines girl-child education. @is%!ld help the parents to
11d.

be more involved and deliberate in the education of the gi

The result of the findings of this study wou&@vide insights to government agencies,
non-governmental organisations and policy; he results would show them the current
state of girl-child education in Oyo Tp\)&p. This will help them to develop policies that
will favour girl-child and improv%&ﬁa\)l infrastructures, which would give rise to strategies
that can enhance education%@)rtunities for girls, thereby promoting gender equality and

sustainable commun@lopmem. It would also, help in formulating targeted

interventions tt@*

enhance le \ég environments. Finally, the result would serve as a foundation for

rove school accessibility, reduce economic loads on families, and

impm@ﬁng policies that promoting inclusive education, empowering girls with knowledge

and skills that contribute to personal growth, economic advancement, and societal progress.

1.6 Scope of the Study
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This study was delimited to economic factors and availability of educational
infrastructure as determinants of girl-child education in Oyo Township. The geographical
scope was delimited to Oyo Township in Oyo State. This is because Oyo Township is an
ancient town in Oyo State. The first independent variable was: economic factors with the
following indices parental occupation, cost of education and poverty rate, and th ﬁ;qd
independent variable was availability of educational infrastructure with the as number
of schools, quality of school infrastructure and availability of qualified.teachers. The
dependent variable was girl-child education with the following 1% iteracy rate,
transition rate and attrition rate. The respondents for this s re junior secondary school
girls in six public secondary schools in Oyo Townsh@wo schools were selected from
three local government out of the four existin government areas; while the fourth
local government was used for pilot stud@yo Township. The selected schools for this
study were: St. Bernard Girls Gramr:@,soh ol, and Community High School, Ajagba, Oyo
(Oyo East); Isale-Oyo Comrpu&' ammar School 2, and Oranyan Grammar School, Junior
1, Oyo (Atiba); and Arm @ren School, and Community Secondary School, Idi Ope (Oyo

West). Therefore, @dy adopted the descriptive research methodology.
1.7 Limt({t/%ls of the Study
During the fieldwork, one major limitation encountered was difficulty in accessing

some respondents due to school schedules and examination periods. Many girls were

engaged in preparations for tests, which initially affected the response rate. This was resolved
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by rescheduling data collection to less busy periods and seeking the cooperation of teachers

to create time slots for the exercise.

A further challenge was language and comprehension barriers among the respondents,

some of them found the question items difficult to understand. This was managed by

simplifying and interpreting the questions, using local language explanations w f@

necessary, and providing guided assistance without influencing the answers

Girl-child: This refers to a female from birth to 18 y who is often vulnerable due to

1.8 Operational Definition of Terms

societal norms and gender biases that limit her @mtles for growth and development.

\O

Girl-child Education: This refers to,tlg&mal process through which female children
acquire knowledge, skills, and va cfﬁrough structured schooling within Oyo Township. It
captures the extent to whic re enrolled, retained, and able to progress through

successive levels of e &n. Although, it was measured in this study using attrition rate,

literacy rate an< tr&%ﬁ n rate as indices.

Literac@e: This refers to the percentage of girls within adolescents age group who
poss&ﬂme basic ability to read and write in any language, indicating their access to and

retention in formal education in Oyo Township.
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Transition Rate: This means the percentage of girls who successfully move from one
educational level (for example, primary) to the next (for example, secondary), indicating

progression and retention within the formal school system in Oyo Township.

Attrition Rate: This refers to the proportion of girls who discontinue schooling at &yﬁ
ss‘and

educational level before completion, reflecting barriers to sustained educatlonal

progression in Oyo Township. <
Economic Factors: This refers to the financial and occupational ¢ o s and resources of
the households of a girl-child within Oyo Township, such as level, parental

occupation, cost of education, and poverty level that affec@ child ability to access and

sustain formal education. The indices considered \@arental occupation, cost of education,

and poverty rate. @%

Parental Occupation: This refers to%@; and stability of employment engaged in by a

girls parents or guardians, whi@ences the households financial capacity to support her

education in Oyo Towr@

Cost of Educatierﬂ\"ﬁﬁf refers to the total financial expenses associated with a girls
schooling, s hg-(uition, uniforms, books, transportation, and other fees which may affect

girl—chﬂébbess to and continuation in formal education.

Poverty Rate: This refers to the proportion of households living below the nationally
defined poverty line, which limits their ability to afford and sustain the educational needs of

the girl-child in Oyo Township.
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Educational Infrastructure: This refers to the availability and accessibility of essential
physical, human and instructional facilities, such as classrooms, furniture, toilets, libraries,
and nearby schools that support effective teaching and learning for the girl-child education in
Oyo Township. The indices considered were number of schools, quality of school

infrastructure and availability of qualified teachers. Q\

Number of Schools: This refers to the total count of functional and accessi@mary and
secondary schools within a community or region, which determines with which the

girl-child can enroll in and attend school in Oyo Township. $

O

Quality of School Infrastructure: This refers to the con@u adequacy, and functionality
of school facilities, such as classrooms, sanitation,6 re, and learning materials that

directly impact the learning environment a@l-childs willingness and ability to stay in

school in Oyo Township. . 5&

Availability of Qualified Tea@ his refers to the presence of professionally trained and

certified educators in s@umbers within schools, which influences the quality of

instruction and the @hl ds academic engagement and success in Oyo Township.

Religion: Tg s to the influence of religious beliefs, values, and institutional teachings
that can@fbr strengthen or weaken the relationship between economic factors, availability

of e(kﬁional infrastructure, and girl-child education in Oyo Township.
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2.1 Conceptual Review
2.1.1 Girl-Child Education

Girl child education is an aspect of human development that promotes socidls
economic, and cultural progress. It entails the formal and informal knowled @ ed to
girls, which equips them with the skills and attitudes needed for person&owth and national
development. Education provides girls with the ability to make ir@ decisions,
contribute to society, and achieve self-sufficiency. Howev ral norms, poverty, early

marriage, and domestic responsibilities remain challen to'access to education, particularly

in many African communities'. bb

These challenges notw1thstand1n;§ cated girl is an asset capable of uplifting her
family, community, and nation Thls@%ﬁ ith the saying, "Educate a woman, and you

educate a nation," the transzant power of girl-child education in shaping future leaders

and promoting sustama@lopment2

It helps {e@les of poverty, early marriage, and gender inequality, ensuring

that womenéactively participate in nation-building. Additionally, it provides girls with the
skil l@’gedge, and confidence needed to improve their well-being and that of their
communities®. Education provides girls with the knowledge and skills necessary to make
informed life choices, enhancing their autonomy and economic opportunities. Studies have

shown that girls who receive secondary education are less likely to marry before 18, reducing
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their risk of early pregnancies, which are often linked to under-nutrition and adverse health

outcomes®.

Additionally, higher educational attainment leads to improved labour opportunities,
elevating socioeconomic status and enabling better access to nutrition and healthcare, In Sub-
Saharan Africa, where early marriage remains prevalent, investing in girl-child Q%n
serves as a protective measure, promoting empowerment and breaking cycles of poverty.
Education also equips girls with better decision-making abilities @amily planning

and diet, further contributing to improve maternal and child hﬁlth

Factors that hinder girls' access to education inclu@cio-cultural norms, gender

S

stereotypes and patriarchal structures that often re %girls to domestic roles, limiting their
educational opportunities. More so, econou\x&raints further escalate the issue, as
families facing financial difficulties ter&rioritise boys education over girls. Also, there
are geographical barriers, health-%&tcﬁa\challenges, and religious perceptions which that
influence enrollment rates, é@%ﬂly in rural and underserved areas. Despite global

commitments to gend rglity in education, disparities persist, with the northern regions of

Nigeria experi@‘& ably low female literacy rates®.

Ni@ girl-child education has many obstacles, such as outdated educational
systMat do not give females the tools they need to be self-sufficient and entrepreneurs.
Data show that many girls find it difficult to access and finish their education, even in the
face of government programmes like the Universal Basic Education (UBE) programme,

which promises to provide free and compulsory education®. High attrition rates, often linked
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to child labour and societal expectations, hinder their transition to higher education and limit
their opportunities in a competitive, market-driven economy. Furthermore, the lack of
adequate support structures and the impact of insecurity, particularly in the North-East,

further aggravate the problem®.

Girl child education remains a critical focus for policymakers and devel %
practitioners due to persistent socio-cultural and economic barriers. Programmesike
CAMFEDs education support scheme have significantly improved s@ rollment,
retention, and progression for girls. However, deep-rooted gender-based perceptions continue

o

to hinder sustained progress. Addressing these challenge s policy interventions that

tackle socio-cultural bottlenecks, ensuring long—te@tional opportunities for girls’.

Girl-child education is a fundament@ of empowerment and societal progress,

particularly in Africa, where gender dis@es in education persist due to socioeconomic and
cultural barriers®. Despite legal fr@é&})rks advocating for equal access to education, factors
such as poverty, early marri . *ﬂd migration continue to hinder girls' educational
opportunities. While @tions have primarily targeted rural areas, urban centres also

require attentio< a%e

mber of uneducated girls rises®.

In a for example, disparities in primary school enrollment persist due to poverty,
cul‘ahl)mses, and inadequate school infrastructure, limiting girls' access to quality
education. Despite global initiatives such as Education for All (EFA) and commitments to
gender parity, many girls remain disadvantaged, which in turn affects their progression to

higher education and employment opportunities’.
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In South Asia where over half of all girl-child marriages occur advancements in
education have not always translated into substantial reductions in early marriage rates.
While primary education alone has proven insufficient in preventing early marriages in
Bangladesh and Pakistan, secondary education has shown a more significant protective effect
in countries like India and Nepal'®. The persistence of child marriage in the regio, ite
legal frameworks setting the minimum marriage age at 18 (16 in Pakistan), @ﬂs the
deep-rooted sociocultural and economic influences that prioritise margiage,over education for
girls. In many cases, families view marriage as a means of social nancial security,

limiting girls' autonomy and educational opportunities!®. 0

Attrition rates among girls remain a signiﬁ;a@lenge to girl-child education,

driven by poverty, economic instability, and, li ccess to quality education. With 20.1%
percent of out-of-school children in Oyo %%igeria the disproportionate number of
children not enrolled in formal edu systems is a tangible indicator of a deficiency in the
accessibility of education wi‘t@%statew. Many families, struggling with financial hardship,
prioritise boys' educatiO@?girls, leading to early school withdrawals for domestic work,
street hawking, t@narriage. The high cost of schooling, coupled with inadequate
educational thfrastructure and a lack of proper policy implementation, further exacerbates the
issue.\A/%’qult, many girls in Oyo State miss out on the lifelong benefits of education,

perpetuating cycles of poverty and limiting opportunities for socio-economic advancement!'!.

Similarly, conflict-affected areas, where child marriage remains a significant barrier

to girls education, leads to increased risks of violence, poverty, and poor health outcomes.
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Girls who marry early are more likely to Drop out of school due to pregnancy, household
obligations, or restrictive gender norms, perpetuating a cycle of poverty and limited
opportunities. Education serves as a powerful tool for preventing child marriage by

equipping girls with knowledge, critical thinking skills, and economic independence!’.

Attending school also gives girls more self-worth, which empowers the Qu&e
wise decisions in life. In areas where armed conflict worsens gender ine’{i'ty, omoting
lénce, and child

girls' education is crucial to severing the connection between povert;@

marriage. Girls must be able to fulfill their potential and make sigrificant contributions to

(nities, establish legal

protections, and address sociocultural norms!?. ’bQ

society, which requires policies that increase educational

Despite global efforts to promote g ality in education, girls remain
disadvantaged due to socio-economig q&ain‘[s, cultural norms, and institutional challenges.
Many societies prioritise boys' ed@&%&y viewing them as future providers, while girls are
often burdened with housel@ ponsibilities or forced into early marriage, limiting their
educational opportunitie$'®/Additionally, financial hardships, inadequate school
infrastructure, @Jﬁs’a learning environments further discourage girls from continuing
their studi% dies indicate that educating girls yields substantial non-monetary benefits,
such\%gproved child health, lower fertility rates, and enhanced economic stability for
families. High poverty levels, cultural traditions, and systemic inequalities contribute to high
attrition rates among girls. Addressing these challenges requires targeted interventions,

including policies that ensure safe school environments, enforce laws against early marriage,
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and provide financial support to families to keep girls in school. Investing in girl-child
education is not just a moral imperative but a fundamental strategy for sustainable

development and gender equity!>.

Across various societies, traditions such as early marriage, initiation ceremonijes, and
gender stereotyping significantly impact girls' access to and retention in school'?: %‘nbia,
for instance, initiation ceremonies and early child marriages disrupt girls' education by
prioritising cultural obligations over academic progress. These practen justified as
essential to cultural identity, lead to high attrition rates, limiting g1 pportunities for
economic independence and reinforcing cycles of povert@ e policies aimed at

increasing female enrolment, disparities persist, p%\p@r in rural areas where traditional

expectations outweigh legal frameworks. Educaﬁ@ a crucial tool for empowerment,

equipping girls with skills necessary for @mic participation, decision-making, and social
mobility!“. \c.;\\'

Traditionally, girls @kn perceived as secondary to boys, with parents giving
preferential treatmen@s when resources are limited. This bias stems from entrenched

beliefs that girl< a&ﬂ'

as educat&@’widuals capable of contributing economically??. These perceptions often

arily destined for domestic roles as wives and mothers, rather than

resuh{lgkls being withdrawn from school for cultural practices such as initiation

ceremonies, or due to poverty, where they are expected to help support the household'.

In many homes, traditional gender biases favour male children over female children,

which often results in limited opportunities for girls to pursue education, particularly in male-
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dominated fields like science!”. The patriarchal values embedded in the family structure
contribute to this inequality, as girls are often perceived as less capable in subjects like
science and are expected to prioritise domestic roles over academic ambitions. Girls' access
to education may also be hampered by cultural norms and financial limitations; some may be
pulled out of school to help support their families or married off at a young age. %‘A\
behaviours restrict females' chances for social mobility and job progress in @OHS

requiring scientific literacy, in addition to lowering their self-esteem 6 als'®.

Girl-child education is a crucial catalyst for social, eco n%nd political
development, playing a fundamental role in poverty eradi@p nd gender equality?’.
Education empowers girls with knowledge, skills, n@l&%dence to participate meaningfully
in society, improving overall human resource d ment!®, However, despite its
significance, access to quality education f{&%remaim a challenge, particularly in rural
and economically disadvantaged ar@ultural norms, early marriage, poverty, and

inadequate school infrastmcn{e&gftinue to hinder girls educational opportunities. In many

societies, traditional ge@es prioritise boys' education over girls', perpetuating

disparities in libt?s@? employment opportunities. Governments and non-governmental
a

organisatio v€ introduced various policies and programmes to address these barriers, yet
imp em@on challenges, funding irregularities, and societal attitudes often limit their
effectiveness. Investing in girl-child education not only enhances individual well-being but
also strengthens communities, leading to improved health, economic stability, and

sustainable development!”.
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Historically, societies have devalued female education, believing a girl's place is in
the home, leading to systemic exclusion and gender disparities in schooling. Factors such as
child marriage, adolescent pregnancy, poverty, and entrenched patriarchal norms continue to
derail girls education, especially in Africa. While enrolment figures have improved, attrition
rates remain high due to financial constraints, family responsibilities, and genderq&

discrimination. Education, however, is a proven catalyst for womens empm(’f ,

economic independence, and societal progress'®. 6\

Girl-child education in Nigeria faces significant challe es%pite various legal
frameworks and international commitments to promote e for all children'®. The high
population of children in Nigeria, coupled with ec nqﬁﬁardship, has led to an alarming
number of out-of-school children, many of who girls. Consequently, poor households
often prioritise survival over education, t@n girls into alternative jobs such as street
vending, begging, and domestic la@ support their families. While the Nigerian
government has ratified seva&%}naﬁonal conventions and enacted the Child Rights Act to
ensure free and compuls@%lcation, implementation remains weak due to inadequate

political will an '@ﬁc constraints. The global economic crisis has further exacerbated

the situation%m ng government resources and increasing reliance on child labour!.

\gports from UNICEF and other agencies indicate that millions of Nigerian children,
particularly girls, are deprived of formal education, restricting their future opportunities and
reinforcing cycles of poverty and gender inequality?®. Girl-child education is significantly

hindered by child labour, which disproportionately affects girls due to traditional gender
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roles and economic hardships®°. Rural area girls begin working at a younger age than boys,
engaging in domestic labour, agricultural work, and other forms of employment that prevent
them from attending school consistently?!. While child labour violates the rights of all
children, girls often face a triple burden balancing housework, schoolwork, and external

labour, whether paid or unpaid. Reports indicate that in Africa and Asia, where chi bour

is most prevalent, girls are more likely to be employed in domestic work, n@uem

N

vulnerable to exploitation and abuse?!.
O

Gender norms push girls into specific labour sectors s %agriculture and domestic
service, which affects their ability to attain secondary ed -~ Additionally, economic
pressures force many families to rely on their dau t?ﬁ%bour to supplement household
income, leading to high attrition rates. Despite by governments and international
organisations to eliminate child labour, ge &sed disparities continue to hinder girls'
access to education, perpetuating cé\}f poverty and limiting their future opportunities.
Addressing these challenges‘r&oqk%s targeted policies and interventions that ensure girls are

protected from exploita\@our and have equal access to quality education?®?.

Girl-chi@@on in West and Central Africa faces significant challenges,
particularl)b@to early marriage, which remains a deeply entrenched practice. In Nigeria
alon%% million girls are married before the age of 18, with 10.3 million before 15%*. This
phenomenon is driven by poverty, cultural norms, and weak enforcement of legal
protections. . In Mali, for instance, 61% of girls aged six and above have never attended

school, with only 1% reaching higher education. Similarly, in Nigeria, only 47% of girls aged

35



12 to 18 regularly attend secondary school, compared to 52% of boys. The theoretical
framework of human capital development suggests that early marriage negatively impacts
not only women's education but also that of their children, perpetuating intergenerational

cycles of poverty and limited opportunities®.

Educating girls leads to improved economic productivity, reduced infan @temal
mortality, better nutrition, and enhanced public health, including diseas:t<:en 24
0

Studies consistently show that women with higher education levels a@ likely to make

informed health decisions, reducing the spread of diseases suct: as /AIDS and improving

child survival rates. However, in low- and middle-incom 1es (LMICs), cultural

Ebola and COVID-19 have escalated these chal

\®)

increased attrition rates, leaving young gi \Valnerable to poverty, gender-based violence,

and exploitation. To mitigate these @, sustainable educational models that prioritise

barriers, financial instability, and health crises oftz h&% girls' education. Epidemics like

, leading to school closures and

community engagement, ﬁna@dependence, and health-centric curricula are essential.

Programmes like Coco@? Ghana demonstrate how local revenue generation can support

education with(@? solely on external funding®.

Hi @ducation is essential for enhancing women's participation in national
deve‘}QR/ t, but socio-cultural barriers continue to limit women's access to education.
Universities play a significant role in breaking these barriers by increasing female enrollment,
ensuring gender-sensitive curricula, promoting women to leadership positions, and

promoting a supportive and inclusive campus climate®®. Furthermore, addressing the gender
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disparity in fields such as science, engineering, and technology is crucial for womens full
participation in knowledge-driven economies. In this context, universities have the
responsibility to not only provide access to education but also actively promote gender

equality, which can significantly contribute to the empowerment of women and the
transformation of society™. Q\

The ongoing insecurity in Nigeria, particularly in the northeastern states,Has had a
devastating impact on girl-child education. The Boko Haram insurge@ other violent
groups have disrupted the education system, with frequent ab c&killings, and attacks
on schools. This has particularly affected girls, as Boko as shown a strong aversion
to girls education, often targeting them for kidnappi forced involvement in violent
activities. As a result, many girls have been {eéf@ f school, further magnifying the gender
disparity in education. The insecurity has bcreated a climate of fear, making families
reluctant to send their daughters to @1, which in turn hinders their educational
development?’. The situation &%hts the need for a safe and secure environment for
learning, which is esseﬂ@ the educational and socio-economic empowerment of girls in
Nigeria. Despit V@govemment initiatives, the continued violence undermines efforts to
achieve gen%p ity in education, leaving many girls without access to quality learning

t41

oppt@} and affecting the nation's overall developmen
Literacy Rate

[lliteracy among girls in Nigeria remains a significant challenge, largely influenced

by early marriage, which limits educational opportunities. Studies indicate a strong statistical
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relationship between early marriage and illiteracy, as young brides are often forced to leave
school, reducing their ability to attain literacy. Research findings also suggest that as early
marriage rates rise, so does female illiteracy, amplifying gender disparities in education. In
northern Nigeria, where child marriage is prevalent, literacy rates among women are
particularly low, contributing to broader socio-economic disadvantages?®. Relate \&@
literacy rate among girls remains alarmingly low, where deep-rooted cultur(a/@eligious
beliefs prioritise early marriage over education. Societal norms often gelegate girls to

domestic roles, while financial constraints push families to inves@ys' education instead?.

The significance of literacy in the empowerment cannot be overstated, as it
serves as a vital bridge from poverty to opportunit V@%ing an essential foundation for
personal and societal development. For girls, lit 1s not just a tool for academic growth,
but also a means to improve health, famil hﬂtion, and overall well-being. It equips them
with the skills to actively participat{ ,\c%, political, and economic spheres, ultimately

contributing to the realisation e&g{der equality and women's empowerment. In countries

like India, where dispa&%? education and literacy still exist, particularly for women, the
gap between m@*male literacy remains a critical issue, especially in rural and
underdevelo@r

\géracy directly influences a girl's ability to make informed choices regarding her

gions?®.

health, marriage, and career, thus reducing the likelihood of early marriage and school
Attrition. The Sustainable Development Goals emphasise the need for equitable education for

all, with a focus on closing the gender gap in education. Empowering girls through education,
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particularly literacy, not only contributes to individual and familial well-being but also
strengthens society as a whole, laying the foundation for broader development in the long
term®. Challenges persist, such as child labour, adolescent marriage, and the economic

constraints of poor families, which continue to hinder girls' access to education?®.

Although, the literacy rate among women has improved, it remains signi

lower than that of men. Educating girls is crucial for addressing these di&{ ities; as it not
only empowers women but also enhances the economic and social st oftentire
communities. Education leads to later marriage, improved he@o comes, and better

economic opportunities for women, breaking the cycle of’

national development?!. bbe
Attrition rate @%

The practice of child marriage irectly leads to school Attrition, with married

and contributing to broader

girls far less likely to attend .sch Q/&n their unmarried counterparts. This perpetuates a
cycle of limited educatio l@inment, which curtails their livelihood opportunities and
adversely affects}@ and well-being. So, education is a key factor in delaying
marriage, as gi@h access to secondary education are significantly less likely to marry
early. Ho , once girls are no longer in school, societal pressures increase, making them
morex;wptible to early marriage. Moreover, factors such as poor access to quality
education, security concerns, and economic pressures exacerbate this situation. The tipping

point for school Attrition due to marriage often occurs during secondary school, marking a
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crucial period where educational policies must address both the barriers to continued

schooling and the social norms that sustain child marriage*.

Teenage pregnancy is a significant barrier to girl-child education, particularly in
countries like Uganda, where the prevalence is alarmingly high. These pregnancies lead to
severe consequences for adolescent girls, including school Attrition?. Studies 1 Q%t
girls in conflict-affected areas are 2.5 times more likely to Drop out of scho@l thafi boys,
highlighting the gender disparity in educational attainment. Addition@&e fear of violence
and harassment discourages many families from sending their a@s to school,
reinforcing cycles of illiteracy and economic dependence: ssing these challenges
requires legal reforms, policy interventions, and s cig@/areness to promote safe learning
environments and equal educational opportuniti girls, aligning with the Sustainable
Development Goals (SDGs) aimed at e,ra\d&\a\&’;g gender discrimination and enhancing

N
&
&
N\

Transition Rate Q

female empowerment™.

The transitig)\' te in education refers to the proportion of pupils who successfully

move from gne'educational level or grade to the next within a given period. It is usually
he

calculate
Q0

primatyschool) who proceed to the first grade of the next level (for example, junior

percentage of students enrolled in the final grade of one level (for example,

secondary school) in the following academic year. Transition rates are widely used as
indicators of internal efficiency within the education system. In the context of girl-child

education, transition rate specifically measures the extent to which girls are able to progress

40



from one level of schooling to the next. A high transition rate indicates that girls are not only
accessing education but are also being retained and supported to advance to higher levels.
Conversely, a low transition rate may suggest challenges such as Attrition, early marriage,
household poverty, cultural barriers, or lack of educational infrastructure. For example, if
1,000 girls complete Primary Six in Oyo Township in a given year and 850 of th oll in

Junior Secondary One the next year, the transition rate from primary to sec@ducaﬁon
for girls is 85%. 6\

This concept is crucial in assessing girl-child educatio b% it goes beyond
1;6

enrollment figures to show whether educational access is d over time. It also provides

policymakers and stakeholders with evidence on

Qr&%rventions are needed, such as

reducing Attrition due to financial constraints, ing scholarships, improving school

infrastructure, or addressing socio-cultura }e
B

S
N

2.1.2 Economic Fq@
&

ECOI‘%I

persiste@ffect access to quality education. Regions with complicated economic

ices that discourage girls from further

schooling.

ctors such as poverty, income inequality, and high employment rates

envi&éents are marked by disparities in economic opportunities, which hinder the capacity
of many families to afford educational costs, leading to high attrition rates and low school
enrollment. Additionally, the lack of infrastructure, coupled with insufficient educational

resources, particularly in rural areas, further wide the education gap. The interconnection

41



between economic status and educational achievement is clear families with limited financial
resources often struggle to provide their children with the necessary support for academic

success>?,

The extent and durability of sustainability initiatives in education are determined by
the financial resources allocated to this field. Implementing green practices and_t %ﬁgy,
which require large upfront investments, requires enough funding. FurthemQreJ they
increase institutional resilience, encourage innovation, and contribut %g—term
sustainable results, efficient finance strategies and resource al cz%re required for
incorporating sustainability into educational institutions. re, economic factors such as
the distribution of resources, investments, and inc t'yag‘e important forces behind
sustainability in higher education and have an 1 on institutions' ability to meet their

environmental and educational goals*>. Q

Economic factors such as i o\elevels, work prospects, financial resources, and
economic stability have a d'. %pact on people's capacity to pursue education. Higher
income levels, for inst Qallow families to spend money on religious instruction and other
forms of educa((;rzq,\é they see it as a means of achieving better possibilities and living
standards. V‘@e access to financial resources, such as credit and assets, might identify

wheﬂ@nilies can afford schooling or essential educational supplies, employment

possibilities and job growth can have an impact on people's capacity to fund their education.

Furthermore, economic stability ensures consistent growth, which promotes an

environment where communities are more likely to prioritise education. Additionally, wealth
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distribution impacts social equity, meaning that more equal wealth distribution can lead to
greater educational opportunities for marginalised groups. Lastly, overall economic
development is essential, as a thriving economy encourages investment in education,

contributing to long-term improvements in educational outcomes and quality of life3® 37,

Parental Occupation Q\

Parental occupation significantly influences children's educatim&&dﬁployment
opportunities, particularly in socio-religious contexts such as India: s' occupational and
educational status is crucial in determining their sons' chance@se ring stable employment
and attaining higher education. This is because sons are mosg/likely to obtain jobs where
their fathers are already employed, reinforcing inte&%rational occupational persistence.

Furthermore, disparities in access to these j across socio-religious communities,

magnifying existing social inequalitiqs%

Parental occupation is a @l determinant of family income, social status, and
.
access to resources, all o v@? significantly shape a childs academic development.
Occupations witli highier prestige (for example, professionals like doctors or engineers)
typically offer greater financial stability, enabling investments in quality education, tutoring,
and learni terials, while also promoting aspirational role models for children.
Conxkkye@y, low-skilled or informal occupations (for example, manual labour) often correlate

with economic constraints, limiting educational opportunities and perpetuating cycles of

disadvantage®°.
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Beyond income, parental occupation influences a childs academic performance
through psychosocial mechanisms, such as parental involvement, exposure to intellectually
stimulating environments, and social networks that reinforce educational aspirations. Where
socioeconomic disparities intersect with regional challenges, understanding this link is vital
for addressing inequities in academic achievement. Thus, parental occupation seIQggboth

an economic and sociocultural lever, directly and indirectly shaping educati@tcomes“.

Parental occupation is a key determinant of childrens academ@%rmance by

shaping both economic resources and psychosocial support syien%ccupations with higher

income levels (for example, professionals, skilled Worker e parents to invest in quality
education, tutoring, and learning materials, while sq&%oting aspirational environments
that motivate children. Conversely, low-income stable occupations (e.g., informal
labour) often limit access to educational r %ces and reduce parental availability for

academic supervision due to longe@ing hours. The structural inequality due to parental

occupation necessitates polic@enﬁons to mitigate educational inequities linked to

occupational stratiﬁcaltlh@Q
Resear@ntly demonstrates that parents with higher-status occupations

(typically e@ing advanced education) not only provide greater financial support for
scho&kir%ut also cultivate achievement-oriented values, directly influencing their children's
academic motivation and success. Conversely, parents in low-income or unstable occupations
often lack the means to invest in educational resources (for example, tutoring, and

enrichment activities) and may prioritise immediate economic survival over long-term
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educational goals. This disparity is highlighted by social mobility barriers, where
occupational status perpetuates intergenerational cycles of educational advantage or
disadvantage. Thus, parental occupation functions as both an economic and cultural lever,

structuring access to opportunities and reinforcing class-based educational inequalities*!.

Parental occupation significantly shapes adolescents' education through @nent
motivation with both socioeconomic and psychosocial pathways. Higher oc@ nal levels
(professional/stable jobs) correlate with greater achievement motiva@xhildren, as these
parents typically provide more educational resources, intellec @\laﬁon, and
aspirational role models. Conversely, parents in unstable Qe occupations (for example,
daily labourers) often face economic constraints t t@heir capacity to invest in their
children's education, resulting in lower motivati res. Notably, mothers' occupational
status exerts a distinct influence, with wo %mothers in skilled roles promoting higher
motivation compared to daily wage ~é%crs or homemakers. These emphasise how parental
occupation structures access't\ rtunities and transmits values that either reinforce or
hinder educational aspi@%.

Related@l STEM occupations (both learned and current) particularly
enhance cpib@n's numerical competencies, as these parents likely engage in more math-
relatb%%ractions and model positive attitudes toward quantitative reasoning. The
distinction between learned versus current occupations is critical, as even non-STEM

professionals working in STEM fields may influence children's numeracy skills through

workplace-transferred knowledge. Parental occupation serves as a key mediator of
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educational resources and aspirational modelling. Longitudinal studies (for example, PISA
data) consistently show that children of professionals, especially in STEM fields, outperform
peers whose parents hold elementary occupations, highlighting the occupation's role in

perpetuating intergenerational academic advantages®.

Parental occupation significantly influences a child's educational develo
through multiple pathways beyond financial provision. For instance, occup :demands

(for example, overseas work, irregular schedules) can strain parent—c@ationships by

limiting quality time and emotional availability, potentially leadingto communication gaps

or rebellion. Notably, professions requiring physical abse O0f example, seafarers,
overseas workers) or high-stress environments (fo e e, military, law enforcement) may
inadvertently reduce parental involvement i m ed n*3 Conversely, stable occupations
with predictable hours (for example, teac& nd government workers) may promote
stronger educational support. Furth@e, occupational characteristics, including time
constraints, stress levels, and w&)caﬁons, shape parenting styles, home learning

environments, and childre Qademic engagement**, These findings suggest that educators

should consider@?@ional contexts when addressing family dynamics affecting student

performanc%

\}gbntal occupation significantly influences child nutritional outcomes, with stable,
non-agricultural jobs (for example, services, trade) correlating with lower risks of stunting,
and underweight. Children of fathers in skilled occupations (employers, traders) and mothers

as homemakers exhibit better nutritional status, particularly when coupled with higher
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parental education. Rural-urban disparities persist, with agricultural labour, often unstable
and low-paying, linked to poorer child growth metrics. These emphasise that occupational

stability and income adequacy, mediated by parental education®.

Parental occupation significantly influences children's educational outcomes through
both socioeconomic and psychosocial pathways. Occupations with higher statu Q%ome
levels enable parents to provide better learning resources, academic supporty an
motivational environments, directly enhancing achievement in subje@(&Physical
Education (PE). Conversely, lower-status or unstable jobs oft C(r%ate with limited
educational investment and reduced parental involvemen Qconomic stress or time
constraints. The social prestige associated with pa r@upations also shapes children's
aspirations and self-efficacy, particularly in skill-pas€d subjects. In Indonesia, disparities in
PE learning outcomes among high school &ents reflect these occupational divides,

underlining the need for equitable @ional policies that address socioeconomic barriers to

motivation and achievement‘@
Cost of Education @

The os@ttaining education encompass both direct and indirect expenditures.
Higher ed n for instance, directs costs include tuition fees, departmental fees, and costs
for t&%books and supplies, such as stationery. Indirect costs, on the other hand, cover living
expenses like room and board, which, although not directly linked to the educational process,

are necessary for sustaining a student's daily life*®.
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Other indirect costs include university-related expenditures such as administrative
fees, scholarships, hostel charges, and maintenance of facilities like libraries and sports
associations. Additionally, there are opportunity costs, notably the potential earnings a
student sacrifices while studying, which often accounts for a significant portion of education
costs. Social costs, which arise from government subsidies, private donations, an ‘f&

financial support, also contribute to the overall cost structure, although they(o@ smaller

proportion of the total cost*’. ’\

The cost of education refers to the resources required oductlon and delivery
of educational services, which can be expressed in monet Qs These costs are incurred
by both producers (governments, institutions, or %&nd consumers (students and their
families). The distinction between real cost and y cost is important, as real cost refers to
the opportunity cost, which represents the es rces sacrificed or foregone when education is
pursued instead of using those reso@)r alternative purposes. Educational costs are

influenced by various factors, i ing teacher salaries, pupil-teacher ratios, non-salary

\
expenses, and capital c& buildings and equipment. Additionally, costs can be
categorised into % expenditures, such as salaries and operational expenses, and capital
expenditure%rl astructure. Unit costs, which measure cost per student, teacher, or
mstl%%’gn vary based on factors like student enrollment, educational standards, and the
demand for education*®#°, The total cost of education reflects both direct financial
expenditures and the broader societal investments required to maintain and improve the

educational system.
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The cost of education in Nigeria has seen a significant rise over the past decade,
largely due to the proliferation of private institutions and the increasing cost of tuition and
associated fees’!. As private institutions charge higher fees to cover operational costs, such as
paying teachers and providing facilities, there has been a notable shift in the quality of
education offered, with private institutions often outperforming public ones. Ho &he
rising costs have not translated into a proportional increase in the quality ofon, as
many students continue to face financial barriers, leading to higher attrition rates and a
continued reliance on government schools. Nevertheless, the risi% s have not necessarily
led to more employable graduates, as systemic issues at t and secondary levels,
coupled with inadequate resources, continue to hamper@ overall effectiveness of the

educational system in Nigeria®. ’66’6

The rising cost of education can b mrstood as a calculated investment by
individuals and society in future pr@vity and economic gains. Originating from the
human capital theory of Schu@ecker, it posits that individuals are willing to bear both

the direct and opportum\b?m of education, such as tuition, books, and forgone income, if
the anticipated @ financial returns outweigh these expenses®?. These returns typically
he

manifest as %

yields s@:ant social benefits, including improved public health, reduced crime, and

ifetime earnings and increased employability. However, education also

enhanced civic participation, which justify public investment through state subsidies. From
this perspective, while individuals may hesitate to invest in costly education due to perceived
financial burdens, society stands to gain even if not all its members do. Therefore, the cost of

education should not only be viewed in terms of immediate expenditure but also in terms of
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long-term societal and economic returns, emphasising the need for sustained public support

and equitable access to educational opportunities”.

The cost of education encompasses inefficiencies, lost human capital, and unrealised
potential. Despite a constitutional commitment to free and compulsory basic educatign under
the Universal Basic Education (UBE) Act of 2004, Nigeria faces persistent cha Q&n
ensuring equitable access and quality. While enrollment has increased, an e§timated 11 to 18
million children remain out of school, and stark regional disparities t deeper systemic

issues. Low survival, completion, and transition rates, particui:l% primary to junior

secondary school, reflect both access barriers and inefﬁci@ , leading to an estimated 14%

wastage of public education funds in 2018 alone> ’bQ

Poor infrastructure, under qualified ,@ and a lack of essential learning materials
further diminish the effectiveness of ed@)n spending. Most critically, low learning
outcomes mean that children ma@aschool without acquiring foundational literacy and
numeracy, evidenced by N@Human Capital Index of just 0.34 and a learning-adjusted
schooling estimate of &.2 years out of a potential 8.2. Thus, the real cost of education in
Nigeria is not jéi\%ﬂ%a
developme étential“.

Q

\M1derstanding the cost of education is crucial for making informed, efficient

, it is the compounded loss of individual and national

decisions in educational planning and policy implementation. This is because the cost
analysis framework of educational programmes requires comprehensive resource evaluation,

including personnel, materials, facilities, and training. Decision-makers must weigh not only
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the effectiveness of interventions but also their financial sustainability and feasibility within
limited budgets. For instance, choosing between programmes like pull-out versus after-

school literacy initiatives involves comparing factors such as frequency, group size, and

N

Cost metrics like total programme expenses, per-student costs, and ﬁxef us

infrastructure needs, all of which significantly affect costs>*.

variable expenditures help identify resource gaps and optimise implementat(on. ithout such

analysis, even well-designed programmes may fail due to poor exec resource

misalignment. Additionally, understanding who bears each po:;'@he cost, whether its
cd

the school, district, or external stakeholders, can guide s@ table and realistic planning.
Cost analysis ensures that educational investment dq@naximum impact, enabling

schools to provide quality learning while mam\g@ sources effectively>2.

N

The rising cost of education pre@a multifaceted challenge with far-reaching
consequences for individuals and é&} . As tuition, fees, and living expenses continue to
outpace wage growth and i f %1, students increasingly rely on loans, leading to a national
student debt burden. T, th often delays key life milestones such as homeownership,

savings, and ca@\oi es, particularly pushing graduates toward higher-paying jobs over

passion-dr'v%careers“.

\Jlle financial strain is especially acute for students from low-income backgrounds,
further entrenching socioeconomic disparities and limiting upward mobility. Beyond the
economic toll, the psychological impact of financial stress, including heightened anxiety,

depression, and reduced academic performance, underscores the urgent need for systemic

51



reforms. Addressing this crisis calls for equitable solutions such as increased public funding,
innovative financial models, and widespread financial literacy initiatives to ensure that higher

education remains a viable path to opportunity for all®3.

The rising cost of education is not merely a financial concern, it represents a broader
crisis of accessibility, equity, and purpose. As highlighted in both statistical stu Q&
personal narratives, such as the journey of the Institute of Education at the High&School of
Economics in Moscow, education has the potential to drive innovati xetal advancement,
and international collaboration. Yet, increasing tuition, stude d shrinking support
for academic freedom threaten to unravel this progress. S §urdened by debt often
sacrifice career passions for financial stability, whi eﬂﬁ%al shifts can erode hard-won
institutional gains and restrict the scope of evidé%— ased policy and global integration.
Education's true cost, therefore, lies not g\m dollars but in lost opportunities, constrained
futures, and compromised intellec‘u@bedom. If education is to remain a vehicle for
transformation and social mo&ystemic reforms in funding, policy, and values are

essential, not only to e%u ncial pressures but to protect educations role as a resilient force

for positive cha@

Th of education, particularly in the context of financial literacy, has become
incrﬁiigl’y significant due to the growing need for individuals to make informed financial
decisions in a volatile economic environment®’. As traditional welfare systems and pension
structures continue to shrink, the responsibility for managing financial risks is increasingly

shifted to individuals. Financial literacy, which encompasses skills beyond typical
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educational curricula, plays a crucial role in enhancing households' ability to allocate savings,
invest wisely, and make sound financial choices. However, financial education comes at a
cost, which includes both the direct expenses of acquiring financial knowledge and the
transaction costs associated with accessing relevant programs. While the returns from such
education, in terms of improved financial decision-making and wealth-building, \
substantial, the investment remains reversible, meaning that the skills gaine(:/@so benefit

individuals in non-financial areas of life, such as participating in pub@ or evaluating

economic policies™. $

The relationship between health and education str ¢ importance of considering
the costs of education in health economics. Poor hea lead to lower academic
achievement and attainment, creating a cyclical % onship between education and health.

\&
As a result, interventions aimed at improvi g\ealth, such as healthy school meals or health
insurance coverage, have the poten{ﬂ;}iance educational outcomes. However, the cost
of education, particularly w essing the additional educational support required for
children with health co@ like ADHD, can be substantial. This often leads to economic
implications for }Eation sector, highlighting the need for more robust cost evaluations
in health ecc%n s. Despite this, many health economics studies overlook education costs,

largely éQ a focus on healthcare and the lack of standardised valuation methods for

education services>°.

The cost of education plays a pivotal role in shaping the educational process, as

financial support is essential for its continuity. Education costs encompass a wide range of
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expenses that students or their parents incur throughout the course of education, including
registration fees, semester credits, building donations, student welfare, and tuition fees, all of
which contribute to the operational and academic needs of the institution. Various studies
have highlighted the significant impact of education costs on students' decisions, with factors
such as academic reputation, teaching quality, and career prospects often weighe st the
financial burden of tuition fees. Research shows that perceived tuition fees @' influence
students' choices regarding higher education institutions, as they often.prieritise cost
alongside academic reputation when making enrollment decision%such, education costs
are not only a financial consideration but also a determinapntsi ping the educational path

of students, impacting their choice of institution and, u@ately, their academic and
professional futures®’. ’bb

The cost of education is a critical factor influencing child labour, particularly in
developing countries where ﬁnanci{ﬁ;hstraints often lead families to prioritise immediate
income over long-term educa@@ﬂeneﬁts. The direct costs of education, such as school

fees and materials, com@vith indirect costs like the opportunity cost of schooling (e.g.,

lost income fro '@bour), often drive families to send children to work rather than
school. Thisbgj

affo da@ucation is limited. Additionally, cultural norms and gender disparities can

ccially true in rural and low-income households where access to free or

further impact education choices, as girls, in particular, face higher opportunity costs due to
domestic responsibilities. The lack of government implementation of child labour laws and

insufficient educational reforms exacerbate the situation, making it crucial to address these
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barriers to reduce child labor and increase school enrollment, especially in poverty-stricken

regions>®,

The cost of education has risen consistently across prosperous economies,
contributing to a phenomenon known as the "cost disease." This continual increase i
spending poses significant challenges, particularly in terms of affordability. Go kts
and individuals face mounting pressure to provide adequate funding for pu Qcatlon
However, this financial burden is part of a broader virtuous cycle, wcatlon fuels
productivity growth and technical progress, which in turn gengratesit fundlng necessary to
sustain educational systems. Still, rising costs remain a cof Qut the positive economic
effects of education, such as boosting purchasing o@d promoting innovation, can help

mitigate these financial pressures. With potentia tions like the increasing role of

technology in education, it is possible to %e rising costs while improving the quality and

accessibility of education, although@nges remain®.

Q
Poverty Rate A

Poverty i is 4 C0 %{ multidimensional phenomenon that defies a universally
accepted defini on e to its impact on various aspects of human life, including physical,
psycholo nd moral well-being. It is commonly viewed as a condition of inadequate
incohglaccess basic necessities such as food, shelter, education, and healthcare, but
broader definitions also consider non-material aspects like participation and social identity.
Poverty can arise from structural factors such as lack of access to productive resources,

inefficient use of common resources, and systemic exclusion, or be transient, caused by
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temporary shocks or disasters. Theoretical perspectives range from classical economic
theories emphasizing resource scarcity and population pressures, to Marxian views of
systemic exploitation and modern theories highlighting income distribution and equity.
Ultimately, poverty encompasses both the inability to meet basic material needs and the

deprivation of opportunities necessary for a meaningful and dignified 1ife®°. Q\

Poverty is among the leading causes of girl-child Attrition from sch@ arrest the
situation there is a need for the engagement of social workers and otan rights
professionals to lead advocacy and social action activities to € e%ange through constant

and vigorous public sensitisation on the importance of gi education and the promotion

of girl-child rights to education®'. &Q

Poverty, as conceptualised in Vario@ is an issue that extends beyond a simple
income deficiency, encompassing dima@s such as consumption poverty, material
hardship, and overall economic d@%on. For instance, the debates surrounding the
poverty line, as discussed b : t the complexity of defining poverty in a way that
accounts for the diverse omic conditions across different populations. A recent
development ir@é&y easurement includes the 'TIP' curves which capture the incidence,
intensity, %ﬁequality dimensions of poverty in a more nuanced way. Moreover, the
evol 'o?df poverty over the past two decades has shown varied trends when using
alternative income definitions and poverty indexes. Notably, while the official poverty rate

has seen a decline, deeper forms of poverty, have remained stagnant or worsened,

highlighting the limitations of traditional poverty measures. These findings emphasise the
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importance of considering alternative measures and a more comprehensive approach to
understanding poverty, especially in light of changes like welfare reform and the increasing

reliance on imputed income in surveys®.

Considering the prevalence of poverty in Nigeria, it is pertinent to consider the cost of
education in Nigeria and its implications, particularly for girl-child education. (Q%dly,
the cost of education extends beyond mere monetary expenses to include opportiriity costs,
representing the income forgone by individuals who choose schoolin@immediate
economic activities such as business, artisan work, or apprenticeships. Additionally, basic
education, rooted in global initiatives like the Millenniu @pment Goals (MDGs) and
the Education for All (EFA) conference, aims to p 0@6 and accessible education for all

children. Despite policy reforms, and constituti mmitments to free education, financial

constraints and lost earning oppoﬁunitie@nue to make basic education a significant

°
economic sacrifice for many famili@geria“.

Poverty signiﬁcanﬂ%@% education by limiting access to quality learning
opportunities and reso @ With a poverty headcount of 61%, many households struggle to
afford school f@%&c tional materials, and even daily necessities in Oyo State, leading to
high attriti @es, especially among children from low-income families. In response to
ﬁnar}g'e/gﬁrdship, some households resort to withdrawing their wards from school, further
magnifying the cycle of poverty. The economic vulnerability of families also affects students'
concentration and academic performance due to malnutrition and poor living conditions.

Additionally, inadequate government intervention and poor infrastructure in educational

57



institutions hinder effective learning. Addressing poverty through targeted economic
empowerment programmes, skill acquisition training, and improved educational funding
could enhance access to quality education, ultimately breaking the cycle of poverty in Oyo
State!® %4, The high poverty rate in Oyo State as evident in the submission above could
disproportionately affect girl-child education, as struggling households often prio*Qg.poys'
schooling over girls, leading to higher attrition rates among female students@mited
access to education for girls perpetuates gender inequality, reduces conomic

opportunities, and increases vulnerability to early marriage and e@a 1on.

Poverty in Nigeria is a multidimensional issue tha Qs beyond income
deprivation to include poor health, low education, aqlb Job opportunities, and inadequate
housing. Despite the country's rich natural and resources, over half of the population

remains multidimensionally poor, signiﬁ@} affecting vulnerable groups such as the girl-
m

child. Economic hardship forces m ilies to prioritise boys' education over girls', often
pushing young girls into earl'y@gfage, child labour, or domestic responsibilities instead of

schooling. The lack of acc % quality education further entrenches gender inequality,

limiting girls fu& oyment opportunities and perpetuating the cycle of poverty.
00f 1n

Additionaﬂ%

interve make it even more difficult for girls from low-income families to receive a

frastructure, high unemployment, and inadequate government

proper education®.

Poverty in Nigeria remains a pervasive and complex issue, despite numerous

government initiatives aimed at addressing it through national development plans and
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educational reforms”. With over 40% of the population living below the poverty line and
youth unemployment exceeding 33%, poverty has become deeply entrenched, particularly in
the northern regions of the country where rates soar above 70%8%. Contributing factors
include widespread illiteracy, inadequate educational infrastructure, income inequality,
underemployment, corruption, and poor policy implementation. Although Nigeri h in
natural and human resources and ranks among the worlds top oil producers @alth
remains unevenly distributed, leaving the majority of citizens, especi ose in rural and
conflict-affected areas, without access to quality education, healt@ces, or economic
opportunities. Education, which has been proven to reduc by improving income
levels and living standards, is underfunded and poorly aged, with over 10 million
children currently out of school. Political instabili rruption, and ineffective governance
have further deepened the socio-economic 31\@, particularly in the North, where poverty

°
fuels insecurity, crime, and insurgency<:

N\

Contemporary econon@%ﬁies emphasise that human capital development,

particularly through edb%y?, is a foundational driver of economic growth and social

advancement. S n@cation, especially among the poor, promotes self-awareness,
improves pr@clﬁﬁ

with rel%ﬁb skills and innovative capacities®!. It bridges the inequality gap and increases

ity, and enhances income-generating potential by equipping individuals

access to better opportunities. However, despite a high number of schools and graduates in
Nigeria, there is disconnect between educational policies and economic realities, such as job
availability and skill relevance, has hindered educations impact on poverty reduction. While

studies confirm that quality education, especially at secondary and tertiary levels,
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significantly improves earnings and reduces income inequality, the effectiveness of
government education spending in Nigeria remains limited due to poor implementation and
inadequate policy alignment. Therefore, to meaningfully combat poverty, Nigeria must not

only expand educational access but also prioritize quality, vocational relevance, and robust

policy integration across sectors®’. Q\

Poverty in Nigeria remains deeply rooted in educational inequa@ k

institutional frameworks. Despite early optimism that poverty could @ adicated by it has
proven far more resistant to global efforts, with new targets set.for'2030. Scholars have long
recognised the crucial role education plays in economic nd poverty alleviation, yet
unequal access to education, especially among wo @@marginalised regions, continues to
entrench poverty. In Nigeria, the situation is_esc by factors such as out-of-school

\®)
children, regional disparities, and poor go %nce, all of which contribute to a cycle of

%)

poverty that education, if made equi

Q

Poverty is not only S&)me deprivation but also by a broad lack of access to

inclusive, could potentially disrupt®®,

essential services an@-of-life indicators®. Despite impressive economic growth,

[ ]
averaging over@

poverty re@n for the majority of Nigerians. Using both income-based and

ore than a decade, this growth has not translated into meaningful

mulﬁ%%sional measures, scholars and institutions reveal that poverty in Nigeria is neither
pro-poor nor inclusive. A significant portion of the population continues to live in
deprivation, with limited access to clean water, electricity, sanitation, and education. The

prevalent money-metric approach, while widely used by official bodies like the National
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Bureau of Statistics and the World Bank, often fails to capture regional disparities and the
broader human development challenges. In response, multidimensional approaches, such as
the fuzzy sets method employed by Cerioli and Zani, offer a more nuanced perspective,
weighting poverty indicators according to local realities and symptom frequency. These
approaches highlight how non-income factors contribute significantly to deprivav fering

valuable insights for targeted, data-driven poverty reduction strategies at na@tate, and

N

geopolitical levels®’.
O

Poverty encompasses not only material deprivation bu l@temic exclusion from
opportunities, security, and basic rights. As highlighted b orld Development Report
and the United Nations, poverty manifests as a de 'a@nity, agency, and access to
essentials like food, education, and healthcare™. geria, this reality is magnified by
structural factors such as unemployment, kption, an oil-dependent economy, and income
inequality, which perpetuate cycles @bprivation. Previous studies stress how economic
volatility, political exploitatm@ globalisation deepen poverty, leaving marginalised

groups, particularly in @%ike the Niger Delta, trapped in vulnerability. Ultimately,

poverty in Nigeqig\@ts both systemic failures and the erosion of human capabilities,

demanding %13
effe@

Poverty in Nigeria is a complex and pervasive issue that severely impacts the

policy interventions to address its root causes and multidimensional

educational development of its citizens®. It is often characterised by both absolute and

relative poverty, with absolute poverty representing severe deprivation of basic human needs,
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including food, water, shelter, and education, while relative poverty reflects deprivation
compared to the living standards of others in society. Over the years, poverty levels in
Nigeria have steadily risen, with a significant portion of the population, especially in rural
areas, living below the poverty line. This socio-economic disadvantage creates barriers to
education, as impoverished households struggle to provide the necessary resourc heir
childrens education, perpetuating a cycle of poverty. Consequently, poverty, @y limits
access to education but also hinders educational attainment, as childr ’iskiuch households

often face nutritional, health, and emotional challenges that impe%lr learning and
prospects’?. QO

Nigeria, despite having the largest econo @ulaﬁon in Africa, faces a
significant poverty burden, with 37% of its po Lﬂbl , approximately 84 million people,
living below the poverty line. Although th hﬁ tidimensional Poverty Index improved from
0.251n 2022 to 0.17 in 2023, 33% @erians remain multidimensionally poor, and 18%
live in severe poverty. Childw{@’youth are particularly affected, with 63% of the
population under 25 an% h prevalence of stunting, malnutrition and low school
completion rates.® read displacement due to conflict and natural disasters, inadequate

access to health s€tvices, and ongoing gender inequality further compound the poverty crisis,

especia@he country's northern regions’>.

Y

Poverty remains a pervasive and debilitating force, dictating access to education and
shaping the future of millions of children in Nigeria. With a significant portion of the

population living below the poverty line and surviving on less than $1 a day, poverty has
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become a determining factor in who receives an education and who does not. Its grip has led
to increased school Attritions, particularly among boys who turn to crime, and girls who are
forced into early pregnancies or survival sex. The lack of government support, rampant
corruption, and inadequate infrastructure further worsen the situation, making it difficult for
students to pursue quality education or find employment post-graduation. As a result;poverty
not only persists but continues to reproduce itself, undermining the nation's Q@)mem and

O

Despite decades of increasing government expenditure in chitical sectors like

human capital’.

education, healthcare, agriculture, and infrastructure, pov in Nigeria has continued to rise,

creating a troubling paradox. From a poverty rate ;f }8% in 1990, the figure soared to 63%

by 2021, despite total government expenditure i ing from $60.26 billion to $12.164
trillion in the same period. Numerous po%}\%eviation programmes, including the National
Health Insurance Scheme, free basi’(éc\a'tlon, and agricultural development initiatives,
have been implemented, yet t@g{pact has been undermined by poor policy coordination,
corruption, and inefﬁci@ his trend suggests a significant disconnect between spending

and outcomes, ¢ g the effectiveness of government efforts in reducing poverty”.

Ni e@s one of the poorest and most unequal societies globally, with a significant
portm{/g&ts population living in poverty’®. This is supported by reports indicating that the
percentage of Nigerians living in both moderate and extreme poverty has consistently
increased. From 1980 to 2010, the proportion of moderately poor individuals rose from 21%

to 30.3%, while the extremely poor increased from 6.2% to 38.7%%. The number of people
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living in absolute poverty surged from 17.1 million in 1980 to approximately 112.47 million
in 2010, although it slightly declined to 84 million by 2019. Furthermore, Nigeria's
Multidimensional Poverty Index (MPI) places over 51% of the population in
multidimensional poverty, indicating severe deprivations across various non-income
dimensions such as health, education, and living standards. These are indications@going

poverty challenges despite various government interventions aimed at pove@riation%.

As of recent data, poverty in Nigeria remains a critical conce@ approximately
43% of the population, about 89.8 million people, living in extreme,poverty, defined as
surviving on less than $1.90 per day. Additionally, aroun % of Nigerians, or roughly 97
million individuals, experience multidimensional o@hich include deprivations in
education, healthcare, and access to basic infrast% re. Rural areas are disproportionately
affected, with 71.9% of rural residents li\%g\n\gpoverty compared to 25.2% in urban areas.
These statistics highlight the urgen@or effective and well-implemented social policies

to address the complex and w@ad nature of poverty in Nigeria’’.

The nations ec&%c growth, largely driven by oil, has not translated into inclusive

development, v@r

Contributt@:tors include high unemployment, especially among youth; policy failures

0% of the population living in extreme poverty as of 201978,
man’s&torruption and poor implementation; underinvestment in human capital; insecurity

from insurgency and violence; and poor economic diversification. The effects are far-

reaching: generational poverty, rising crime, disease, malnutrition, and hunger, particularly in
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rural and northern regions. Malnutrition alone is responsible for nearly half of deaths among

children under five, reflecting the dire consequences of poverty and food insecurity®2.

2.1.3 Availability of Educational Infrastructures \

Educational infrastructure encompasses the physical and organisatio onents
that support effective learning environments, including school buildin @ter and sanitation
facilities, ICT, electricity, playgrounds, and furniture. It plays a v% in promoting
universal access to education, ensuring safety and comfort pporting long-term
educational outcomes. Effective educational infrastruct pﬁjects are inclusive, resilient,
and developed through partnerships with diverse s@%lders such as school communities,
management bodies, various levels of gove?@t, the private sector, and civil society. These
actors contribute through planning, fﬁ@construction, maintenance, and ensuring

infrastructure is context—approg%&nd sustainable”.
[ ]

Educational inf@e encompasses the physical facilities necessary for effective
learning, includin@ooms, laboratories, dormitories, and administrative buildings. These
facilities sig% y impact students' academic performance, as modern and well-
maintai@ﬁastructure creates an environment conducive to learning. Furthermore,
research has shown that school infrastructure accounts for 16% of the variation in primary
school students' academic achievement, emphasising the need for proper design, ventilation,

lighting, and flexible learning spaces. Schools with renovated or new facilities tend to yield
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better student performance, highlighting the importance of continuous investment in

educational infrastructure to optimise learning outcomes®’.

The absence of boundary walls and gated school premises poses security risks, often
leading to high attrition rates among adolescent girls due to parental concerns over their
safety posing harm to girl-child education. Additionally, inadequate service inf: Q%‘re,
such as the lack of security personnel in schools within insecure regions, fu h@scourages
girl-child education. Another major barrier is the non-availability or @’Jx:tionality of
toilets in post-primary schools, forcing girls to either use unsa z@atives or miss school,
particularly during their menstrual cycle. This lack of pro@ ities not only disrupts

learning but also reinforces societal barriers that li i@ational opportunities for girls,

emphasising the urgent need for improved infra re to support their continued
enrollment and academic success®!. Q

Despite government initia '\Qs\ke the Universal Basic Education (UBE) programme,
which aims to provide free @mpulsory education, data indicate that many girls,
especially in northern ga, struggle to access and complete their schooling. High attrition
rates, often link((.ii\seh' d labour and societal expectations, hinder their transition to higher
education @nit their opportunities in a competitive, market-driven economy.
Furtheq/gle, the lack of adequate support structures and the impact of insecurity, particularly
in the North-East, further aggravate the problem. To reverse gender discrimination and

empower women, educational reforms must focus on providing equal access, promoting
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entrepreneurial skills, and ensuring that schools prepare girls to participate fully in economic

and social development®?.

The availability of educational infrastructure in Oyo State faces significant challenges
due to the overstretched capacity of existing school facilities which may affect girl-child
education. For instance, the rapid increase in student population has led to over é
classrooms, many of which are dilapidated, uncompleted, or structurally inddequate, with
dusty floors, holes from rodents, and insufficient furniture. Despite t rnments
interventions through the Universal Basic Education (UBE) progr e, the supply of school
facilities remains inadequate to meet the growing demand% ing the overall learning
environment. Many students lack proper seating a a@nts, with some forced to sit on the
floor or near windows, further diminishing the of education. While school facilities

are strong predictors of student enrollme@mior secondary education, their poor

condition hinders effective learnin@hreatens the sustainability of the UBE initiative®.

Educational infrastr&@%a critical driver of both quality education and economic
development. Investm, Q\ school facilities, such as classrooms, electricity, clean water,
toilets, comput(;)%i ternet access, enhance learning environments and increase
enrollment é&cially among girls. Studies have shown that improved infrastructure directly
impé%%hcational outcomes like the Gross Enrollment Ratio (GER) and contributes to
overall economic growth. Government initiative, emphasise the importance of safe, inclusive,
and well-equipped schools. Therefore public spending on education infrastructure has

significantly influenced the state's economic progress, highlighting the need for continued
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investment and collaboration with private sectors to meet the evolving educational needs of

the population®*,

Educational infrastructure plays a crucial role in shaping academic performance. It is
found that district-level academic performance significantly varies depending on
infrastructure inequality, highlighting how unequal distribution of resources lik %ﬁoms
sanitation, electricity, and learning materials can hinder educational outcon&s is an
indication that beyond increasing access to education, ensuring eqult quahty

educational infrastructure is essential for improving student a nt. Infrastructure

supports consistent learning and motivates students by pr conducive environments,

ultimately contributing to long-term academic sucie;e@equltable educational

\

Educational infrastructure enqo@ses not just physical facilities like classrooms,

development across regions®’.

laboratories, and libraries, but als&iscsalrces such as textbooks, technology, and digital tools
that enhance the learning e@ce Well-designed and adequately equipped facilities
provide students with &\ ucive environment for academic engagement, creativity, and

collaboration. @1}

educatlona! ms, ensuring accountability and equity®®. The impact of these infrastructures

d governance structures further support the effective operation of

extehg@&ond academics, influencing students' behaviour and overall well-being. Studies
have shown that inadequate infrastructure can dampen student motivation, engagement, and
enthusiasm for learning, as poor or dilapidated facilities often create demotivating

atmospheres. Conversely, improved infrastructure positively correlates with higher student
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engagement, academic achievement, and overall satisfaction, highlighting the essential role
of well-maintained educational environments in promoting both academic and behavioural

success®’.

A well-designed school environment with adequate space and modern facilities
creates a welcoming, motivating atmosphere that encourages regular attendance Qac ive
participation in learning®®. Beyond physical structures, educational infrastructurg<includes
mental and physical wellness provisions, making schools feel like a @home where
students grow socially, emotionally, and intellectually. Impo ﬂ%lgital infrastructure has
become essential in todays learning landscape. The COV andemic highlighted the
urgent need for schools to adopt and invest in sma q@oms and reliable internet
connectivity to continue education remotely, Pr tilisation of digital tools not only
bridges gaps in access but also enhances t %ﬂality and flexibility of education.
Overcrowded, under-resourced sett@ier learning and comprehension, while well-
maintained, technologically e@ d environments promote student engagement and holistic

development. Thus, ph)@ld digital infrastructure is foundational to quality education

and the personatg@of every student'??,

Qualityyeducation hinges on several factors: learners physical and mental readiness,
safe%@klusive environments, relevant curricula, student-centered pedagogy, and robust
outcome assessments®®. All of these are underpinned by adequate infrastructure, classrooms,
sanitation, internet, libraries, and laboratories. While developed nations show mixed results

on how infrastructure affects learning, evidence from countries like the Philippines, Ghana,
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and Pakistan reveals that a lack of basic facilities directly hinders enrollment, attendance, and
academic achievement®. In Ecuador, significant investments since 2007, especially through
programs like the Millennium Educational Units, sought to address infrastructure gaps in
underserved areas by building modern, high-capacity schools. Despite over a billion dollars
invested over a decade, a 2020 assessment revealed that nearly half of Ecuadoriaq\kols
still lack essential water, sanitation, and hygiene facilities, impacting millioQJ dents.
Thus, while infrastructure alone may not guarantee improved outconé\contexts where

basic needs are unmet, it forms the essential foundation for learni equitable access to

education®!. QO

Educational infrastructure encompasses al e&s, such as buildings, classrooms,
furniture, and instructional media that directly fd@ te the learning process®. These

NQ

facilities are categorised based on durabili%?\hobility, and their role in education.
u

Meanwhile, educational infrastruct@

utilities, and sanitation syste ch enhance the overall learning environment. Proper

es indirect supports like school grounds, roads,

maintenance of these r@ is essential to prolong their usability, ensure operational
readiness, and safety. Effective management involves routine and periodic upkeep,
awareness c@a ns, structured organisation, and systematic data collection to evaluate and
replace % ted or damaged items. Without proper maintenance, educational infrastructure
failures can disrupt education and even endanger safety. Thus, a well-planned maintenance
strategy, supported by adequate budgeting and stakeholder involvement, is vital for

sustaining functional and safe educational environments®>.
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Educational infrastructure plays a pivotal role in promoting an effective learning
environment, as demonstrated by a qualitative study at SMP Negeri 10 Jember. The research
highlighted that the thoughtful management of facilities and infrastructure, including their
procurement, maintenance, utilisation, and development, significantly impacts students'
motivation, particularly in religious education. The presence of a clean, well-org \&
campus and accessible religious spaces, such as the school mosque, provide@ducive
environment that not only supported learning but also aligned with st spiritual and
emotional needs. This atmosphere enhanced intrinsic motivation%g relevance and
comfort, while extrinsic motivation was promoted via st ctivities like prayer
routines, assessments, rewards, and communal events. JQsi‘mately, the study emphaises that
well-managed educational infrastructure is not j%@’bgistical necessity, but a strategic tool

in cultivating student engagement and moti&Q%

Educational infrastructure i&@amental element in achieving quality learning, as
it directly supports the effecﬁ\\ﬂ&%of the educational process. Education aims to develop
students holistically, sp@, intellectually, and socially, which requires well-managed
facilities and in @re. These resources are one of the eight national education standards
and are crucgo ranslating educational goals into practice. However, without proper
man, ge@ even well-equipped schools can quickly experience deterioration, leading to
inefficiency and wasted resources. Sustainable infrastructure management is therefore
essential to maintain quality, ensure long-term usability, and support the continuous

improvement of education in Indonesia®.
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The state of educational infrastructure plays a pivotal role in the overall performance
of public schools, as it directly impacts student motivation, enrollment, and learning
outcomes’®. In many developing nations, including Pakistan and South Africa, poor physical
infrastructure such as dilapidated buildings, lack of essential facilities like clean water,
proper sanitation, and electricity, along with inadequate maintenance, hinders ed %al
progress. The absence of these basic amenities leads to a demotivating envit for both

students and teachers, contributing to low enrollment rates and subpa@’giemic

performance®’. $

Effective management of educational facilities an@a ructure is critical to
ensuring the quality of education in schools. Despite vernment's efforts to set minimum
standards for school facilities including classroo% braries, laboratories, places of worship,

\®)
and canteens, many schools still struggle *%poor management, which leads to disparities in
the quality of education®®. Infrastru@\«management must be approached strategically, with

a focus on proper procurem s.&ning, utilisation, maintenance, and reporting to ensure

that resources are not w@ mismanaged. The appointment of skilled professionals to
oversee these p@s crucial to maintaining a conducive learning environment. Poorly
es, suc

managed fa@

propert@ lead to a decline in educational standards and student morale. Moreover,

h as inadequate sanitation, lack of libraries, or unprotected school

despite substantial government funding allocated to support educational infrastructure,
challenges remain, particularly in rural and underfunded schools where basic facilities like

toilets or libraries are still lacking. Proper management and continuous improvement of
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facilities not only enhance the physical learning environment but also contribute to achieving

the nations educational goals of promoting an intelligent and capable population®.

Effective management of educational infrastructure is critical to enhancing school
learning quality. In regions like Southwest Aceh Regency, where many schools face
challenges in meeting the Minimum Service Standards (MSS), it becomes evid at the
adequacy of school facilities is directly tied to academic performance. The %
educational infrastructure, including physical buildings, utilities, and@n logical resources,
plays a key role in promoting a conducive learning environme .%l—maintained and
modern infrastructure not only supports traditional teachi Qods but also facilitates
digital-based learning, which is increasingly importa the 21st century. Collaborative
efforts among school leaders, educators, and stuﬂ@ are essential for ensuring that these

\®
facilities remain functional and supportiv &arious educational activities. Targeted

°
interventions to improve infrastruc@hanagement, such as investing in modern resources

and ensuring regular mainten@@fre necessary to boost student outcomes and contribute to

the overall developme\‘@ education sector'%,

Educational in@e encompasses the physical buildings and facilities and the systems,
resources, @nvironments that support effective teaching and learning. It directly

infl c@blassroom dynamics, affecting both teaching quality and student engagement. A
comprehensive understanding of educational infrastructure includes elements such as
classrooms, laboratories, libraries, and digital technologies, as well as support services like

electricity, water, and internet connectivity. These foundational structures, often capital-
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intensive, are vital for promoting conducive learning spaces and ensuring institutional
efficiency. Educational infrastructure should align with the functional needs of its users. This
emphasises that well-designed environments can enhance productivity, teamwork, and
knowledge exchange. Therefore, quality educational infrastructure, combined with strategic

resource allocation, is not merely a support system but a catalyst for educational Qﬁ@nce
and institutional development!?!. ( 0

Educational infrastructure comprises curricular materials, stu@l%sessments,
teacher training, and critically, the organisational structures that support teaching and
learning. While traditional understandings focus on the V ements of schooling recent
scholars highlight the importance of both obvious nd@obvious components. These less
visible elements, routines, formal roles, norms ared beliefs, shape and are shaped by
everyday educational practice. Importantl*%se organisational aspects, though often
overlooked, play a crucial role in s@ teachers' instructional practices, particularly in
contexts where educational ogd\c&s lag. Teaching and learning are deeply influenced by the
infrastructure that suppb@ fessional interaction and informal learning opportunities
among teachersm@ a well-developed educational infrastructure should not only provide

materials andiraifiing but also promote collaborative environments and embedded learning

experieé&uat inform and improve practice, especially in underperforming schools.

Y

Effective infrastructure management involves planning, acquisition, utilisation, and
systematic inventory of resources, ranging from land and furniture to advanced learning

technologies like WiFi and computer labs. The quality and availability of these resources
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directly affect educational delivery, especially in bridging disparities between urban and rural
institutions. Proper management, guided by legal and regulatory frameworks, is critical for
ensuring infrastructure sustainability and educational programme success. Without creative
and accountable oversight, particularly by school leaders, facilities risk underuse or
deterioration, compromising the learning environment. Thus, educational infrast must
be redefined to include sustainable, data-informed, and inclusive managemt/ices that

maximise educational outcomes!?3. ’\

i %omlc and social

creased individual earnings.

Investments in educational infrastructure yield substa

returns, such as poverty reduction, improved public healt %\

Globally, efforts to improve education, especially i ﬂ&Qﬁpmg regions, emphasise equitable
§ate sanitation, and modern

access to facilities such as spacious classrooms

instructional resources'%. &
° &

Yet, disparities persist; for insta\%\bb-Saharan Africa faces alarming student-teacher
ratios often exceeding 40 1, ; \kountries like Ethiopia and Malawi reaching as high as 70:1.
These imbalances lead t ercrowded classrooms, under-utilisation or over-utilisation of
1nfrastructure tely hinder academic achievement. Furthermore, high-quality
educatlon%és not just on educational infrastructure but also on qualified educators,
1nch?sk/ licies, and balanced resourcing, factors critical to the successful implementation
of education reforms, such as Kenyas 100% transition policy. Addressing these

infrastructural challenges is therefore essential for meeting global educational standards and

Sustainable Development Goal 4!,
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In developing countries, despite significant gains in expanding access to education,
disparities in the provision and distribution of educational infrastructure persist, particularly
between rural and urban areas, leading to uneven academic outcomes. Infrastructure supports
two essential channels for enhancing academic performance: it enables uninterrupted
learning and promotes student motivation by providing a secure and supportive eQ\éqment.
Where infrastructure is poor, learning becomes inconsistent, and students ar(lJ kely to
perform well academically. Hence, equitable and quality educational infrastructure is a
critical prerequisite for achieving inclusive and high-standard ed@, as emphasised in the
Sustainable Development Goals. This framing not only hi infrastructure as a resource

but also as a determinant of academic equity, efficienc d effectiveness across regions and

socio-economic divides'%. ’66

Tools like the School Infrastructu&é\%rmance Indicator System (SIPIS) have been
developed to evaluate components @as safety, comfort, and operational efficiency for
investment decision-making?® @er, implementing infrastructure improvement
programmes often face@ges due to high costs, bureaucratic complexity, and
stakeholder misahi %t. Factors such as political will, community involvement,
decentralisa@, d maintenance are critical to success, as shown by cases like Nigeria and
Ghana. @tegration of stakeholder preferences and multi-criteria decision-making
frameworks, common in sectors like water and transportation, offers valuable insights that
education infrastructure projects could benefit from. Therefore, conceptualising educational
infrastructure requires a multidimensional approach that considers both technical adequacy

and governance dynamics to support quality education!?’.
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2.1.4 Concept of Religion

Religion can be defined as a system of beliefs, practices, and values through which
individuals and groups relate to what they consider sacred, divine, or ultimate reality. It
usually provides guiding principles for life, moral conduct, rituals of worship, and @se of

belonging to a community. Scholars approach religion from different perspectiveQ

e Sociological Perspective: Religion is seen as a social institution }QQMS people

together through shared beliefs, norms, and rituals, shaping4 y and influencing

social order. 0

e Anthropological Perspective: Religion is Viewe@agultural system of symbols and

practices that gives meaning to human exis@ and interprets life events.

e Psychological Perspective: Religi &derstood as meeting individual needs for
a

security, hope, and meaning €§€Xl ly in times of uncertainty!'%%,

In simple terms, religion is n'o&t about worship or belief in God(s); it also influences

everyday life, educatior%?ics, family structures, and gender roles. In the context of girl-

child education(e%u%can either promote schooling (by encouraging moral development

and empowefrtent) or limit it (when conservative interpretations restrict girls participation in

form@pfqaon).

Religion interacts with girl-child education in complex, context-specific ways: it can
both enable and inhibit girls schooling depending on doctrine interpretation, institutional

action, and local socio-economic conditions. Recent empirical work shows that religious
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affiliation correlates with educational mobility and attainment in Africa, with marked
differences across religious groups and contexts that are shaped by parental education,
community norms, and institutional histories. In Nigeria, for example, Muslim—Christian
differentials in schooling outcomes have been documented, but these differences are strongly

mediated by parental literacy and poverty rather than religion alone!®. Q\

Religion acts through multiple mechanisms. Faith-based schools e&pﬂs curricula,
and religious actors (clergy, imams, pastors, and traditional/religio rs) influence
access to education by creating schools, shaping parental att1 d mobilizing
community support for girls schooling. Several studies do@em that mission and faith
schools historically expanded girls access to schook leersely, conservative
interpretations or socio-religious practices sc%%es reinforce early marriage, household

labor expectations, or gendered schogli gkeferences that reduce girls retention!!

In Northern Nigeria, fo A@}Lce studies show religion interacts with culture, poverty,
and insecurity to produ@nrollment or high Attrition in some places, while in other
communities religig&aders have been instrumental in reversing resistance to girls
education t ougb}wcacy and local programming. Programmes engaging traditional and
religiou rs have shown promise in improving uptake of girls schooling when leaders

publ%/endorse education and when community interventions mitigate economic barriers.

There are two research-relevant implications for Oyo Township (Southwest Nigeria).
First, religion should be treated as a mediating social institution: its influence will vary by

denomination, local leadership, and socio-economic structure rather than being uniformly
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positive or negative. Second, programmatic responses should partner with faith actors by
leveraging their legitimacy to promote girls schooling, while also addressing poverty and
school quality, since religious advocacy alone does not fully offset economic constraints.

Empirical studies that disaggregate religion by practice, leadership, and household context

provide the strongest guidance for local policy!'%. Q\
2.2 Theoretical Framework %Q

2.2.1 Human Capital Theory by Adams Smith QO

Human Capital Theory emphasises the criti at@ of individuals education, skills,
knowledge, and abilities as assets that contri irectly to economic productivity and
organisational performance!'?. The tl.leo &gests that investments in human capital,
through education, training, and heiﬁ&ad to higher individual productivity and better
employment outcomes'%, Tt 1®ued that individuals and organisations invest in human
capital with the expecta\@o future returns, such as higher wages or improved business
performance!®. @apital development was categorised into knowledge, skills, talent,

behaviour, e@, and time, reinforcing its complexity and multi-dimensional nature in

con%@o workplace effectiveness!!?.

Modern perspectives of human capital have shifted significantly from traditional
views, evolving from seeing employees as mere costs to viewing them as strategic assets and

sources of value creation!!'!. This shift aligns human resource (HR) functions more closely
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with organisational strategy, emphasising outcomes, ROI, and performance impact rather
than just activities and inputs!?’. Measurement practices have also become more
sophisticated, using workforce analytics and dashboards to assess everything from employee

engagement and turnover to financial performance!?

. As human capital underpins key HR
practices, like recruitment, training, compensation, and performance manageme ys a

foundational role in human resource development, aligning individual grow@

organisational success'?. 6\

Human Capital (HC) Theory has evolved significantly (ﬁ early philosophical
and economic roots to its current role as a central pillar o@\ ic and organisational
theory. Classical economists like Petty, Smith, an R'@ laid the groundwork by
acknowledging the importance of labour and hu bilities in national wealth, though these
were not initially viewed as capital. The fq &aﬁon of HC began in the mid-20th century
with scholars like Theodore Schult&é\l\a'ter Gary Becker, who framed HC as a form of

investment that yields returns m& ductivity and income. L. Thurow emphasised that HC is

not innate but built upm@%ﬂ inclinations through education, training, and health,

attributes that i@? individuals capacity to produce goods and services!!2.
Fu%iédevelopments by thinkers like Simkina, Abalkin, and Dobrynin expanded HC

to inb@treativity, mental and physical health, motivation, and the ability to act in

uncertain environments, marking its transition into a dynamic, socio-economic resource

critical to innovation and sustainable development. This progression highlights HC not just
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as an economic asset, but as a multifaceted contributor to societal advancement and

organisational growth!
Relevance of the Theory to this Study

Human Capital Theory (HC) is highly relevant to this current study of econ%dc
factors, availability of educational infrastructure, and girl-child education in O@wnship,
as it highlights education and skill acquisition as critical investments th. gd)bng-term
returns in productivity and income. The theory, particularly throug kers framework,
supports the idea that individual and societal investments in % especially for
underrepresented groups like girls, can drive economic grQ and development. When girls
gain access to quality education, they are better equi with the knowledge and capabilities
to participate in the workforce, earn higher '\é&, and contribute to national

productivity!!3. This demonstrates the d&link between economic advancement and the

strategic development of human %écathrough inclusive education policies.

Furthermore, the hty of educational infrastructure plays a foundational role in
realising the potentl %man Capital Theory!'*. Adequate schools, trained teachers, and
accessible 1 arr&}uwronments are essential for transforming natural abilities into
productiv cities!!>. In contexts where educational infrastructure is lacking, particularly
in ru% impoverished areas, girls face heightened barriers to developing their human
capital. Investing in educational infrastructure not only facilitates access but also ensures the

quality of education that underpins long-term socio-economic benefits!!”. Thus, HC Theory

supports prioritising educational infrastructure and inclusive access, especially for the girl-
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child, as a strategy for promoting equity, reducing poverty, and accelerating sustainable

development.
2.2.2 Social Reproduction Theory

Social Reproduction Theory remains a crucial lens for understanding how e%ltional
systems perpetuate social inequalities, particularly in the context of globalisati@oted in
the works of Bourdieu, Passeron, Bowles, and Gintis, the theory origin%l(gaéd that
schools do not simply offer equal opportunities but instead mirror force existing class,
cultural, and linguistic hierarchies. Classic reproductionists h@% how classroom
practices, curricular structures, and dominant linguistic n(@served to advantage middle-
and upper-class students while marginalising those&&orking-class or minority
backgrounds. However, this early formulat'@ged during a relatively stable period in
Western capitalist societies, what is of ed the "Fordist" era, characterised by stable

N\
jobs and social mobility paths''®, Q’J\C)

Contemporary ad \15 of Social Reproduction Theory acknowledge that
reproduction now %&es within a more volatile and fragmented social order shaped by
neoliberal g ob@on, mass migration, and intensified sociolinguistic inequality. The
shifting conomy has restructured labour markets and education systems, producing
mor%arious futures and new lines of social division, not only along class lines, but also
racial, ethnic, and linguistic lines. Schools have become key battlegrounds where these
divisions play out, as seen in how migrant students multilingual competencies are often

devalued in monolingual-centred schooling. As suggested, contemporary reproduction must
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account for both vertical polarisations (between elite cosmopolitanism and vernacular
resistance) and horizontal polarisations (between diasporic minorities and nationalising
majorities), all of which shape how language and identity are negotiated in education. Thus,
Social Reproduction Theory still offers powerful insights, but must now be deployed with an

awareness of global scale, migration flows, and the evolving nature of inequality'Q 21st

century!'28, ( 0

Relevance of the Social Reproduction Theory to this Study 6\

Social Reproduction Theory is highly relevant to the @%dy of economic
factors and the availability of educational infrastructure as@rminants of girl-child
education in Oyo Township, Oyo State, as it provi@powerful framework for
understanding how systemic inequalities ar intained through educational processes.
Rooted in the foundational work of Bpg&l, Passeron, Bowles, and Gintis, the theory
argues that schools often reflect a&f{%\lforce the existing socio-economic structure, rather
than disrupt it'?%. In a conte& where poverty and infrastructural deficits are pronounced,
the theory helps illum'&ow limited economic resources and inadequate educational
facilities dispro@(a ly affect girls. These disadvantages are not just incidental but are
part of a b}ob@x system where social class, gender norms, and rural underdevelopment

comb@ restrict educational access and outcomes for marginalised groups, particularly

girls.

Contemporary adaptations of Social Reproduction Theory are especially useful for

capturing the dynamic forces influencing girl-child education today. In the era of

83



globalisation and neoliberal reforms, economic pressures have intensified, while public
investment in rural education often remains inadequate. In these global and national trends
manifest in local realities, such as overcrowded classrooms, insufficient teaching staff, poor
sanitation, and long travel distances to school, which discourage girl-child attendance and
retention. Moreover, cultural norms that undervalue girls education intersect wit

structural barriers, reinforcing cycles of gendered inequality. Social Reprod@f heory,
especially when expanded to consider how educational experiences a %ed by both
economic infrastructure and social expectations, offers a critical ]%zr analysing the

persistent educational marginalisation of girls in this rural JNi n context.

,zbb(\
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3. irl-chi ucation .@

2.3 Review of Empirical Studies

Recent studies have hi%@ed the critical challenges affecting girl-child education
in Nigeria, particularly@ling literacy rates, transition rates, and attrition rates. These
factors are inﬂuenaﬂ a complex interplay of socioeconomic, cultural, and infrastructural
elements. R agfmg literacy, Nigeria's overall literacy rate reached 69% in 2022; however,
signiﬁc@sparities persist, especially among girls in rural and conflict-affected regions!®.
A 2()>‘6NICEF report reveals that only 26% of Nigerian children and adolescents aged 7—
14 possess basic reading and math skills, underscoring a deep-rooted education crisis that
disproportionately affects girls due to factors like poverty, insecurity, and inadequate

educational infrastructure!38.
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Transition rates from primary to junior secondary school also reflect gender
disparities. Data from the Universal Basic Education Commission (UBEC) indicate that the
female transition rate stands at 57.96%, slightly lower than the male rate of 58.91%"%. This

gap is more pronounced in certain states, where cultural norms and economic constraints

hinder girls' progression to higher educational levels!#. Q\

Attrition rates among girls are alarmingly high. A 2025 report b&g&orld Bank
states that over two-thirds of Nigerian girls drop out before reachi r secondary school,
with early marriage and teenage pregnancy being significant @%ﬂg factors!*. Further,
a 2024 study identifies early marriage, high schooling cos@d low household income as
primary reasons for girls dropping out in rural are O@ara and Osun States'%’. These
findings underscore the urgent need for tar Q@%wentions that address the multifaceted
barriers to girl-child education in Nig‘eg'&cusing on improving literacy, facilitating smooth
educational transitions, and reducin&%rltion rates through socioeconomic support and
cultural sensitization. .Q\A

N
)
C
O
O

2.3. gdnomic Factors and Girl-child Education

Recent studies have highlighted the significant impact of economic factors on girl-
child education in Nigeria. For instance, identified that low household income and high

schooling costs are major contributors to high attrition rates among girls in rural areas of
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Kwara and Osun States'*’. Similarly, another study emphasized that inadequate financial
resources hinder girls' access to education in Yobe State, suggesting that increased
government investment is essential to address these challenges!*. In Akoko, Ondo State, a
study revealed that poverty-related issues, such as low parental income and large family sizes,
impede girls' educational opportunities'*’. Additionally, a poll conducted found tQ*QA) of
Nigerians perceive poverty as the primary barrier to girl-child education, oftli@ing
families to prioritize boys' education over girls''**. These findings underségre the need for

targeted interventions to alleviate economic constraints and prorr@ultable access to

education for girls in Nigeria. QO
2
(o)

2.3.2.1 Parental Occupation and waild Education

A study conducted in Moya@b—County, Marsabit County, investigated the
influence of parental occupatie\n&%parental involvement in education among students in
public day secondary 30@918. Employing a descriptive cross-sectional design, the study
targeted 10 pub 't@shools with a total enrollment of 1,861 students, from which a
sample of 3%[u ents was randomly selected. The findings revealed a positive and
sign'fq/@ationship between parental occupation and parental involvement in education,
suggesting that the nature of parents jobs directly influences the extent of their participation
in their children's schooling. The study concluded that parental occupation plays a crucial
role in shaping educational engagement and recommended that schools create greater

awareness among parents regarding how their work commitments impact their children's
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academic experiences. Additionally, it emphasised the need for parents to find a balance
between their occupational responsibilities and active involvement in their children's

education!!”,

A qualitative case study conducted in the Tolon District explored the parental factors
that motivate female students to complete formal education. The study targeted les who
had completed formal education and were currently working in the district. Usifg"purposive
sampling, ten participants were selected, and data were collected thr(@&depth interviews.
The Interpretive Method was employed to analyse the data, with t s emerging from
participants responses and aligned with the research ques@ indings revealed that

financial support from parents was a critical factogin@rolment, retention, and

completion of girls' education. Additionally, nor-fmaterial support such as parental guidance,

\®)

counselling, and moral encouragement s@%%bantly contributed to the educational success of
the female students. The study reco@

importance of girl-child edueg&\@&!rrespective of their occupation) and advised that early

ed increased advocacy to sensitise parents on the

marriages be discourag@ow girls the opportunity to complete their formal education!'!®.

A study@@d in Kaduna State, Nigeria, investigated the influence of parental
occupatio%@ncome level on the academic performance of primary school pupils in Home
Ecorhr\n/%m. Utilising a correlational research design, the study targeted a population of
152,649 primary 6 pupils and their parents from public primary schools, from which 384
respondents were selected using a multistage sampling technique. Data were collected

through a structured questionnaire developed by the researcher. The findings revealed a
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significant positive correlation between parental occupation and pupils' academic
performance (r = 0.551, p < 0.05), as well as a significant, though weaker, correlation
between high family income and academic performance (r = 0.153, p < 0.05). The study
concluded that both parental occupation and income levels have a notable influence on
children's academic achievement in Home Economics. It is recommended that p trive

to improve their occupational and financial standing to support their childre@:aﬁonal

A study conducted in Anambra State examined the effit$rents occupation and

outcomes better!!°.

educational background on students academic performan condary schools. Employing
a descriptive survey design, the research sampled 84‘6%” secondary school two (SS2)
students from a population of 2,945 using pr{b te stratified random sampling. Simple
random sampling was used to select parti '\aﬁng schools, and data were collected through a
validated questionnaire. Analysis u{@ercentages and mean statistics revealed that students
whose parents were educated %ed better academically than those with little or no
formal education. Addh@% students from high-income families demonstrated stronger
academic perfo @ompared to peers from low-income households. The study concluded
that both pa@l ducation and occupational status significantly influence students'
academ@’gcess. It is recommended that parents diversify their income sources to ensure

adequate support for their childrens educational needs'?°,

A study examined the influence of parental occupation and education on the academic

performance of accounting students. Using a descriptive survey design and structured

88



questionnaires, data were collected from 60 purposively selected final-year accounting
students. The study applied chi-square and t-test statistical tools, which showed that students
whose parents had higher occupational and educational statuses tended to perform better
academically. Specifically, the chi-square result (> = 15.72, p < 0.05) indicated a strong link
between parental occupation and academic performance, while the t-test (t = 6.3 0.05)
affirmed a similar relationship for parental education level. These findings @ore the
pivotal role that parental socio-economic background plays in shaping.stiidents academic

success, particularly in professional fields like accounting!'?!. $

The present study, conducted in Osogbo metropol State, Nigeria, provides
empirical evidence. Using a descriptive survey ap e researchers sampled 200
secondary school students across four high schon ilising a structured questionnaire and
students academic results in 11th-grade st Ao\gnducted promotion examinations'?4. The
findings of the study revealed that &ﬁ}hts whose parents were employed, particularly in
office environments and with'\@ational institutions, showed higher academic
achievement. Speciﬁcaﬁ@%% of the students who passed had working parents, and
87.8% of these ing\parents were office employees. Students whose parents had regular
incomes als%r rmed better, with 61.1% of successful students coming from such
bac r@ Hypothesis testing showed a significant relationship between parental
occupational background and students academic performance (r = 0.644, p < 0.05), as well as
between the nature of parental income and academic performance (r = 0.280, p < 0.05).

These findings align with previous research that emphasises the role of socio-economic and

environmental factors in educational outcomes!?2.
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Another empirical study conducted in Anambra State, Nigeria, investigated the
influence of parental occupation and educational level on the academic achievement of
Senior Secondary Two (SS2) students in English language and Mathematics!®. Drawing
from a population of 16,886 students, a sample of 800 students from ten randomly selected
public secondary schools in Ogidi and Otuocha Education Zones was used. Utilisi Aqex
post facto design, data on students academic performance were gathered froQJ@ol records,
while parental occupational and educational information was extractedfrom student files.
The findings revealed a significant impact of both parental occup%and education on
students achievement in the two core subjects. Statistical , including t-tests and Two-
Way ANOVA, confirmed that students whose parents @more stable and educated
backgrounds tended to perform better academic ese results emphasise the broader
socioeconomic dynamics influencing educa}\KQ success and lead to recommendations that
the government and private sectors ségzéd'c ate better job opportunities and provide

123

accessible loans to empower.p@ conomically and educationally

An additional s&@ﬁored the influence of parental education levels and
occupations on examination integrity and academic performance, grounded in the
Theory of Planned Behaviour'?°. Employing both ex post facto and survey research designs,
data we@hered from 3,214 secondary school students using an Academic Integrity
Measurement Instrument, alongside school-recorded academic performance data. Using two-
way ANOVA for analysis, the study found that students whose fathers held masters degrees
and mothers held bachelors degrees or HNDs demonstrated the highest levels of examination

integrity. Interestingly, students with fathers in military or police service and unemployed
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mothers showed the greatest integrity, while those whose parents were civil servants or in the
military/police performed best academically. These findings stress the significant role of both

parental occupation and education in shaping not only students academic success but also

N\

A study explored the contribution of parents' occupation to students' aca c

their ethical conduct in examinations'?*.

achievement in public secondary schools, using Maslow's Hierarchy of Needs as'the
theoretical framework. Employing an embedded research design Wit@&hﬂlaﬂﬁtatiVe and
qualitative data from 192 participants including students, teachers,‘parents, and school heads

the findings revealed that parental occupation significantl s academic outcomes

through factors such as learning morale, absenteei labour, and home environment.

The study highlighted that parents' roles in moni E and supporting their children's

education are shaped by their occupationa %us, calling for policy reforms in education

financing and increased support fo@nts from economically disadvantaged backgrounds

to ensure equitable and sustai&ducational success!?’,

A study condu kb\gebbi State investigated the influence of parents' occupation
and income on Q.ezs@,\% choices of senior secondary school students, recognising career
selection % mplex decision-making process affected by various socio-economic factors.
Usin‘g\algixed-method approach, the study involved 250 SS2 students from 130 schools and
employed a modified Family Influence Scale (FIS) with strong reliability (o = 0.82).

Findings revealed that both parental occupation and income significantly influenced students'

career choices, with grand mean scores (2.8 and 2.7) exceeding the decision threshold of 2.5.
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Additionally, a significant gender-based difference was observed in parental influence (t
=.19, p=0.03). The study recommended parental collaboration with professional career

counsellors to ensure informed career decisions among students!?S,

2.3.2.2 Cost of Education and Girl-child Education

>\

A study conducted in Kiharu Division, Muranga East District, Kenya, @ned the
factors affecting the academic performance of the girl child in selected ogdaiy schools'?.
Focusing on access, participation, and completion rates, the study hi ted the significant
impact of socio-economic, socio-cultural, and political factor@gi s education.
Specifically, issues such as poverty, the direct and opportt@ costs of schooling, early
marriages, and societal expectations of girls future& s mothers were found to hinder
academic progress. Using survey research ’b, data were collected from 25 head
teachers and 150 students through ques;&aires, and analysed using descriptive statistics
and qualitative analysis. The ﬁnd%ican\phasised that improving girls' academic outcomes

.

requires targeted interventi \ét address not only economic barriers but also cultural and

policy-related obstacl s\é
2.3.2.3 Q’/b Poverty Rate and Girl-child Education

A,

A study investigated the impact of poverty on students performance in final
examinations in Kaduna State, Nigeria. Utilising a questionnaire, data were collected on the
socioeconomic backgrounds of parents and students, along with students academic

performance, using Mock and SSCE results as benchmarks!3?. The study adopted a multi-
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stage sampling method to select local government areas across the three senatorial zones,
ensuring representative coverage. Analytical methods included the Pearson Product-Moment
Correlation Coefficient and Chi-square tests. Findings revealed a significant correlation
between parental income and student academic performance, with notable differences
observed between public and private school students, and between students from ted

versus uneducated parental backgrounds. The research concluded that pove@ts a

significantly negative influence on academic outcomes. It is recomm: that the states
poverty alleviation programs be targeted effectively and integrat ith educational support
measures, such as scholarships, to mitigate the effects of nd enhance student focus

and success!?8. Q

Another study examined the influence of@éﬁy on students academic performance
in public secondary schools in Enugu Eas % government area'3!. Adopting a survey
design and analysing responses fro&ﬁ%&ers and principals using descriptive and inferential
statistics, the study revealed‘t@%eﬁy significantly impairs students' classroom
participation, internal at@ rnal examination outcomes, and completion of take-home
assignments. K @s indicated that poverty forces students into street hawking, limits
access to edyeatiohal materials, causes absenteeism, promotes early marriages, and increases
attri@ It also contributes to poor performance in oral and written exams due to
inadequate preparation and lack of guidance in key subjects, and disrupts engagement with
take-home assignments due to lack of resources and motivation. The study concluded that

poverty has a deep-rooted and widespread negative impact on education, recommending the
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introduction of sustainable scholarship schemes to assist underprivileged students in fulfilling

their academic potential'%°.

The study conducted in Emohua Local Government Area of Rivers State examined
the effects of poverty on the educational attainment of secondary school students. Using a
descriptive survey design, the researchers sampled 865 youths from a populatio Q&O
members of youth clubs and associations. Data were collected using a structure
questionnaire targeting the influence of parental poverty on students @nic performance,
the quality of schools attended, and their eventual level of education. Findings from the study,
analysed using mean and chi-square statistics, demonstra Q\iﬁcant negative effect of
poverty on all assessed educational outcomes. Spe 1&8% students from impoverished
backgrounds were more likely to attend low%ﬁa‘ schools, perform poorly in
examinations, and achieve lower educatio hvels. The study concluded that poverty
remains a substantial barrier to eduéh\a{ advancement and recommended the
establishment of social welfa@%rammes to support underprivileged families and enhance

educational access and ‘eut Qes”o.

Fuﬂher@onducted at Nwafor Orizu College of Education, Nsugbe, explored
the effects’ob verty on the academic performance of undergraduate students'3*. With a
focu&q/gdcond-year, third-year, and final-year B.Ed students, the study employed a
proportionate random sampling technique to select a representative sample of 300 students

across the institutions six schools. The findings revealed that poverty significantly hampers

students academic performance by limiting access to essential educational resources and
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creating socio-economic challenges that affect learning outcomes. The study stressed that the
government's intervention in alleviating poverty through adequate support in social, political,
and economic domains is vital for improving students academic performance and overall
well-being. It recommended targeted policies and the provision of necessary academic
materials to enhance students educational experiences and contribute to the broa%\
development of the state!3!. (JO
N
O

2.3.3 Availability of Educational Infrastructure and Gir@'l%ducation

Recent studies have underscored the critical rolQmat educational infrastructure plays
in shaping girl-child education outcomes in Nigesi 152 Tnadequate facilities such as
classrooms, sanitation, and access to Info }\t\g and Communication Technology (ICT)
resources have been identified as si’él_’&barriers to girls' education, particularly in rural
and underserved regions. For i@e, a study conducted in Adamawa State, revealed
disparities in ICT acces%@c\n urban and rural schools, which adversely affect girls'
educational expeﬁg@”. The study emphasizes the need for improved infrastructure and

reliable elec&&ﬂb enhance equitable access to ICT facilities.

\}gﬂilarly, another study examined the impact of government funding on
infrastructure improvement and educational performance in rural schools'>’. The findings
indicated that increased governmental investment is essential for fostering educational equity

and improving learning conditions in underserved areas.
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Furthermore, a study highlighted the prevalence of out-of-school children in North-
Eastern Nigeria, attributing it to factors such as poverty, cultural norms, and inadequate
educational infrastructure!®!. The study calls for a multifaceted approach involving increased
investment in education and improved infrastructure to address these challenges. These
studies collectively underscore the pressing need for targeted interventions to en

educational infrastructure, thereby promoting equitable access to quality ed for girls

across Nigeria. 6\

2.3.3.1 Number of Schools and Girl-child Education 0$

Recent studies have emphasized the signiﬁ%ﬁ@act of the number and
accessibility of schools on girl-child educatis@ igeria!®. The availability of educational
institutions, especially in rural and ung&/e areas, plays a crucial role in determining

girls' enrollment, attendance, and céﬂetion rates.

&

In Yobe State, a s Q\lghlighted that the scarcity of schools, particularly in remote
areas, poses a subs@ barrier to girls' education'>. The long distances to the nearest
schools discgggﬁ)arents from sending their daughters to school due to safety concerns and
cultural é@s that restrict girls' mobility'*°. Similarly, research in Northern Nigeria
identified that inadequate school infrastructure and the limited number of schools contributes
to low enrollment rates among girls. The study emphasized that increasing the number of
schools and improving facilities are essential steps toward enhancing girls' access to
education'’,
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Furthermore, a study focusing on the socioeconomic implications of excluding girls
from education pointed out that the lack of nearby schools disproportionately affects girls,
leading to higher attrition rates and limiting their future economic opportunities'>!. These
findings underscore the need for targeted interventions to increase the number of schools and

improve their accessibility, thereby promoting equitable educational opportunitie irls

across Nigeria. ( 0

N
2.3.3.2 Quality of School Facilities and Girl-child Education Q
O

Recent studies have underscored the critical role that the quality of school facilities
plays in influencing girl-child education in Nigeria.&@uate infrastructure, such as poorly
ventilated classrooms, insufficient desks, an@f separate sanitation facilities, has been
identified as a significant barrier to gir 'ﬁhment and retention in schools. For instance,
research in Yobe State revealed th %\absence of basic amenities like toilets, furniture, and
electricity adversely affects .f@educational experiences, leading to higher attrition rates
and diminished academ\lgrformancem. Similarly, a study in Northern Nigeria highlighted
that schools lac(fn/%m er sanitation and water facilities disproportionately impact girls,
particular%@ng menstruation, resulting in increased absenteeism and reduced

paﬁi&@an in academic activities'>?.

Further, emphasizing this issue, a study conducted in Lagos State found that the
presence of well-equipped libraries, functional laboratories, and adequate classroom spaces
significantly enhances students' academic achievements'>. In Ogun State, research
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demonstrated that the integration of Information and Communication Technology (ICT)

resources and well-structured classroom buildings positively influences students' learning
outcomes, suggesting that modern and conducive learning environments are essential for
effective education!*. These findings collectively indicated that improving the quality of

school facilities is paramount to advancing girl-child education in Nigeria. Q\

2.3.3.3 Qualified Teachers and Girl-child Education %Q

A study was conducted that investigated the facto ting girl-child education in
rural areas of the Federal Capital Territory, Abuja, Nigeria!l**. The research employed a
descriptive survey design, sampling 300 prima%Ql teachers across 30 public primary
schools using a combination of simple ran: &\&roporﬁonate stratified, and purposive
sampling techniques. The instrumené‘;k\'f data collection was a structured questionnaire
with high reliability (r = 0.8¢) Q@memal consistency (Cronbach's alpha = 0.88). The study
identified multiple fact@w\inder girls' continuation in education, including economic
hardship, cultural a&digious norms, early marriage, and insecurity. Critically, the study
highlighted 1 a&qi>ate infrastructural facilities, such as lack of schools, poor road access,
and ins@nt sanitary facilities, as key barriers to girl-child education. The research further
revthat poor implementation of the Girl-Child Right Bill, insufficient funding, and
systemic corruption significantly contribute to the problem. This study underscores the
urgent need for infrastructural development, especially in rural areas, to improve the

retention and progression of the girl-child in education'32,
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An empirical study conducted in South-Eastern Nigeria examined the participation of
female students in Information and Communication Technologies (ICTs) across tertiary
institutions, highlighting the persistent gender divide in technology-related fields!'*®. Utilising
a structured questionnaire and a multi-stage random sampling method, the study gathered
data from 136 undergraduate female students. Descriptive statistical analysis rev at
the low participation of females in ICT is largely driven by the high cost of Q@ls and a
prevailing perception of ICT as a male-dominated field. These factor: élq:tively contribute
to the underrepresentation of women in technology-driven discip% e study emphasised
that bridging this gender divide is critical, as continued m ation could deepen existing
educational and economic disparities. Recommendatio@c uded reducing the cost of ICT
access and encouraging parental involvement in @Ag girls' educational and career choices.
The findings underline the importance of no economic and cultural interventions but

also institutional support to promote é%@quity in ICT education and participation'3?.

N\

The study emphasises {Qgﬂucation is a fundamental right of every Nigerian child,
and the exclusion of giﬁ@?educational opportunities renders them socially and
economically di a@ged. Key impediments identified include cultural practices, sexual
violence, religiouS unrest, and financial hardships. The paper study further highlights the role
of's cie@rgd parental attitudes in perpetuating gender disparities in education. To address
these barriers, the study recommends increased government funding, scholarships, and grants
tailored to girls, alongside public sensitization campaigns and policy interventions aimed at
abolishing harmful traditional practices. Such strategies are vital for national development, as

educating the girl-child enhances their potential contribution to nation-building!*.
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A quantitative study targeting 108 teachers across three official secondary schools in
the Kinshasa-Ngaliema education division utilised a structured questionnaire to examine this
relationship. The instrument was developed based on existing literature addressing school
facilities and academic performance. Employing convenience sampling as a non-probability
method, the researchers focused on an accessible population that aligned with thei arch
interests. The findings revealed a significant correlation between the qualityﬁ)@ol
infrastructure and student learning outcomes. This study concluded thaf sustained investment
in improving school facilities is essential not only for optimising@ achievement but
also for enhancing teaching effectiveness. These insights rei the broader consensus

within the literature that physical learning environmentQLay a critical role in shaping

educational outcomes'?. ’66

infrastructure and its impact on the @

research employed a mixed—n@ approach and a descriptive research design. Data were

An empirical study conducted in @a District assessed the availability of physical
y

of education in public secondary schools. The

collected through quesﬂ@?es and interviews from a sample of 98 respondents, comprising
students, teache ,\ | heads, and ward education officers, selected from four schools
using simpl gﬂn, stratified, and purposive sampling techniques. Quantitative data were
anal ze@ugh descriptive statistics, while qualitative data were thematically analysed.
Findings revealed significant infrastructural deficiencies, including the absence of designated
teachers offices and inadequate classroom space. These findings align with existing literature

emphasising that adequate school facilities are a fundamental component of delivering

quality education and ensuring effective teaching and learning environments!*,

100



2.3.4 Religion and Girl-child Education

Empirical research over the last decade shows that religion is an important, but

contextually mediated, correlate of girls schooling outcomes'%. Large-scale quantib&e

analyses indicate that interreligious differences in educational attainment are
persistent in many African settings, but much of the observed associatio%s aped by
historical, economic, and geographic factors rather than theology. Q landmark cross-
country analysis using district-level census data, for exampleonstrates that children
from Christian backgrounds exhibit higher intergenera@ ducational mobility than those
from Muslim or traditional-religion backgrounds a@ many African countries; however,
this gap narrows substantially once researcle@)ntrol for parental literacy, occupation, and

settlement patterns'®®. The implicatioh)\QA} religion often proxies for broader structural

inequalities — mission schoolin Cies, urban concentration, and differential access to

[ ]
schooling resources — %@mn serving as a direct causal force in all contexts.

Country; b@i subnational studies in Nigeria corroborate the conditional nature of
religions in%lce. Mixed-methods work from northern Nigeria finds that religious beliefs
and ea@)nouncements intersect with poverty, security, and gender norms to shape girls
school participation''°, In communities where religious leaders publicly endorse girls
schooling and where faith-based organisations actively sponsor schools, enrolment and
transition rates for girls tend to be higher. Conversely, in localities where conservative

readings of religion are combined with economic hardship and patriarchal norms, families
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are more likely to withdraw girls from school or prioritise boys for scarce educational

resources'!!

Qualitative case studies provide texture to these statistical patterns by unpacking the
mechanisms linking religion to education. Field surveys and interview-based proj e&
multiple Nigerian states report three common pathways. First, institutional p n: faith-
based organisations have historically supplied schooling infrastructure isgcmlschools,

N

welfare scholarships, girls hostels), which in some areas remains a \@)
§

for girls. Studies show that where such institutions are active@

source of access

imary enrollment and

primary-to-secondary transitions improve'%. Second, norQnd socialisation: religious

teachings and local leaders influence parental exp%f@ about gender roles. Where leaders

reinterpret tradition to privilege female scho@ptake improves; where leaders adopt
N\

conservative stances, girls progressioni'&talledl12 Third, interaction effects: religions

impact is strongly moderated by ho@old poverty, parental education, and rural—urban

location — so that religion @&xplams only a portion of variance in schooling

x&

Several r1ca1 papers also examine policy shocks and institutional change to test

outcomes'?

causalit@earch on the postcolonial takeover and reorganisation of mission schools in
NigMows how state actions altered the religious composition of school governance and
affected educational quality and access!'?. Such historical and policy-oriented analyses are

important because they show that institutional arrangements — who runs schools, how they
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are financed, and which curricula they adopt — mediate religions contemporary effects on

girls schooling.

Empirical work focused specifically on the girl-child highlights particular
vulnerabilities. Studies of exclusion and Attrition in northern Nigeria link higher rawf
female exclusion to a constellation of poverty, child labour, early marriage, a lised
cultural-religious practices'®. Where poverty is severe and alternative li li(c@l]s depend on
girls domestic labour or early marriage, religious justification may %ised to legitimise

these practices; where poverty is lower and religious leadersl@lp rts schooling, religion

operates as an enabling force. Q

\

Methodologically, the strongest studies c@ne large-N quantitative analysis with
community-level qualitative inquiry. The cN\Qnt-level mobility study offers powerful
generalisability; region-specific mixe&d ds pieces which provides causal insight and
local interpretation'!2, A recurri @pirical gap, however, is the scarcity of longitudinal
cohort studies that foll%@ver time across diverse religious communities to disentangle
life-course causal @ys (for example, the direct effect of leader advocacy vs. economic
shocks)!!, eﬁﬁ&ature therefore recommends more cohort and intervention evaluations

that expliifly measure leader-level engagement and the content of religious instruction as

indep&(ent variables.

For policy and practice, empirical evidence supports a twin strategy: engage religious
and traditional leaders as partners in advocacy and programme delivery while simultaneously

addressing material constraints (poverty alleviation, school quality improvements, gender-
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sensitive infrastructure, and female teacher recruitment). Interventions that combined leader
advocacy with conditional cash transfers or schooling subsidies produced larger and more
sustained enrolment gains in evaluated programmes!%- 1!, In practical terms for Oyo
Township, the empirical literature suggests treating religion not as a barrier per se but as a
social institution whose effect depends on leadership, economic context, and instj al

schooling arrangements; local strategies should therefore integrate faith eng@lt with

economic and infrastructural reforms. 6\

24 Conceptual Model Q
™

Girl-child Education

Economic Factors @
1. Parental 1. Literacy Rate
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The above model shows that econoﬂactors and availability of educational
infrastructure as determinants @cﬁ;\-child education, all the identified variables and their
indices interact in a dynam@to influence the educational outcomes of the girl-child.
This model demonstr%ébw economic factors and educational infrastructure jointly and

relatively inﬂu@%«e

indicators -child education; while religion serves as a significant moderating variable.

teracy rate, attrition rate, and transition rate which is the key

The b@hic factors indices are:

e Parental Occupation: This determines the household income and the likelihood of

investing in girls education.
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e Cost of Education: This includes tuition, uniforms, books, and transport, which can
be prohibitive for low-income families.
e Poverty Rate: This is the high poverty levels reduce educational access and increase

the risk of early marriage or child labour.

These economic indices have a direct influence on whether a girl is enrolled @01, stays

in school, or drops out. Families with limited economic resources often )Q{m boys

education, perpetuating gender inequality in education. @

Also, the availability of Educational Infrastructur ir Indices are:

o Number of Schools: This affects physical &élbility—fewer schools mean longer
distances, which is particularly dis for girls due to safety concerns.

e Quality of School Infrastruct his impacts learning environments; poor
R g

N

conditions demotivate stu®§s2nd parents alike.
[ ]

e Availability of %@@{ Teachers: This influences the effectiveness of instruction
.

and student acad
° \&

These factors,colteCtively have a joint influence on school attendance, retention, and

performance.

performq;%of girls. High-quality, accessible, and safe schools can significantly improve
enrollment and reduce attrition rates among girls. Further, the girl-child education indices
are: literacy rate; attrition rate and transition rate; these are outcome variables

influenced by both economic factors and infrastructural conditions. For instance, low
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economic status may increase attrition rates, while high-quality schools may improve

transition rates from primary to secondary school.

Religion plays a significant moderating role in this model. It can either enhance or
weaken the relationship between the independent variables (economic and infrastructural
factors) and the outcome (girl-child education); in some Nigerian communitie cially in
Oyo Township. The conservative religious beliefs discourage female e cg@, promoting
early marriage and domestic roles instead. In contrast, progressive pUS communities
may promote inclusive education and encourage parents to e ﬁh boys and girls
equally. Thus, religion influences how economic constra@ur infrastructure availability
are interpreted and acted upon by families and ities.

This framework therefore, reveals that %oving economic conditions and
educational infrastructure is not eno@vithout addressing the moderating cultural
and religious norms that mﬂuence&%ﬁeptlons about girl-child education. The model
underscores the multl-dlm§\ﬂal nature of educational access and achievement for girls

in Nigeria espec1a11y in tate

\

2.5 Sun%ry of Gaps in Literature Reviewed

O

\gﬁpite extensive global and regional efforts, the literature reveals persistent gaps in
achieving equitable girl-child education. Major barriers such as cultural norms, early
marriage, poverty, gender stereotypes, and inadequate school infrastructure continue to

hinder access, enrollment, and retention of girls in education, particularly in Sub-Saharan
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Africa. While various policies and programs exist, implementation remains inconsistent, and
interventions often overlook deeper socio-cultural dynamics and urban-rural disparities.
Moreover, there is limited focus on the quality of education and long-term academic
progression beyond primary levels. These gaps highlight the urgent need for context-specific,

sustained, and multi-sectoral strategies that address both systemic and cultural ol@* to
girl-child education. ( 0

Research reviewed identified a strong link between poverty, ic factors, and

girl-child education, but key gaps persist. While studies acknozlw%low poverty, high

education costs, and parental occupation affect education s and outcomes, there is
limited exploration of intersectional issues, such a; hp@onomic factors combine with
cultural norms, gender roles, and rural-urban di es to further marginalise girls.
Additionally, most researches focused on %S and enrollment, with insufficient attention to
long-term academic performance, Q{ﬁéﬁSs'ocial impacts, and the effectiveness of policy
interventions. These gaps cail{@%re holistic, context-sensitive studies that integrate

economic, cultural, and@al dimensions to better address educational inequality.

Additio@pite extensive acknowledgement of the importance of educational
infrastmc@gniﬁcan‘[ gaps remain in the literature. These include limited focus on
regi%l%&parities, especially in underrepresented or conflict-affected areas; insufficient
analysis of the long-term impacts of infrastructure on gender equity and holistic student
development; and a lack of emphasis on digital infrastructure in the post-COVID context.

Additionally, while many studies highlight the role of infrastructure in learning outcomes,
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few address the sustainability, maintenance strategies, or the role of local governance and

community involvement in ensuring lasting improvements.

Human Capital Theory and Social Reproduction Theory together provide a
comprehensive framework for understanding the dynamics of girl-child education in Oyo
Township. Human Capital Theory underscores the long-term economic benefit Qﬁsting
in girls education and the essential role of infrastructure in unlocking their productive

potential. In contrast, Social Reproduction Theory reveals how stmc‘@%&qualities, such as

poverty, inadequate infrastructure, and gender norms, perpetu:e%tional disadvantage.
Together, these theories highlight that improving girl—chi tion requires both

enhancing access and quality (as a strategic invest$e@d dismantling systemic barriers
t

that reproduce inequality, thereby ensuring mor‘fb able and sustainable educational

outcomes.
Q)
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Chapter Three Q

Q

Methodology Q

This chapter contains the methods and e% ues that were used in this study.
Specifically, presented in this chapter we \tﬂe research design adopted, the population of

the study, sample and sampling te@es, instruments for data collection, validity and

reliability of the instrument$s ﬂ&lstratlon of research instruments and method of data

collection, and metho@ analysis.

Res%h esign

This study adopted a descriptive survey research design. This design was adopted
because it helped the researcher to make a proper investigation for description, drawing

inferences and making generalisation; while determining how the independent variables
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determines the dependent variable. This design was also adopted because the variables of the

study were not manipulated since the variables had already occurred.

3.2 Population of the Study

The population for this study comprised of all female junior secondary schoC;@%ts in
below:

selected schools in Oyo Township. The population is provided in the txﬁi

O

Table 3.1: Total Populatien of Girl-students in Junior Secondary Schools in Oyo
Township .
O

S/N Localk, \.s SIN Secondary Schools Class Female
Gove ents Enrolments
L. (%\East 1 St. Bernard Girls Grammar JSS1&2 198
\/ School, Oyo
2 Community High School, JISS1&2 195
Ajagba, Oyo
2. Atiba 1 Isale-Oyo Community JSS1&2 197
Grammar School 2, Oke
Oroki
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2 Oranyan Grammar School, JISS1&2 200
Junior 1, Oyo

3. Oyo West 1 Army Children Secondary JSS1&2 210
School
2 Community Secondary JSS1&2 {O
School, Idi Ope q
Total ( 0 ,170
Source! /\v
33 Sample and Sampling Techniques Q

The sample size for this study was one tho%‘&le hundred and seventy (1170)
girl-child students. To arrive at the sample @rposive sampling technique was used to
select Oyo Township. This is due to th Oyo Township is an ancient town and anecdotal
evidences showed that young gir@\cl?\ajor areas in Oyo Township are usually seen begging
for alms, pregnant and roar@e streets especially during school hours. Also, a purposive
sampling technique w Qd to select girl-child in three selected local government areas out
of the four exis@a governments in Oyo Township. A purposive sampling technique
was also @ select two (2) secondary schools from each of the selected local government
in O}\/gﬁrnship which were: St. Bernard Girls Grammar School, and Community High
School, Ajagba, Oyo (Oyo East); Isale-Oyo Community Grammar School 2, and Oranyan
Grammar School, Junior 1, Oyo (Atiba); and Army Children School, and Community

Secondary School, Idi Ope (Oyo West). The purposive sampling technique was also used to
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select JSS 1 and 2 students (girls). JSS 3 was exempted from this study because it was an
examination class; which means the students may not be free or available to participate in

this study. Total enumeration was therefore used to select all the JSS1 and 2 female students

34 Research Instrument ’\(J

in the selected schools.

A self-developed questionnaire titled: “Economic F actors& ility of Educational
Infrastructure, and Girl-child Education Questionnaire (E Q)” was developed to suit
the specific purpose of gathering information for this r{y@he questionnaire was divided
into five sections namely sections: A, B, C, D an ection A contained question items on
respondents demographic information suc@e, parents occupation, family type, number
of children in the family, and religioh\*

Section B contained 9u&®&c'gms on the level of girl-child education (literacy rate,
transition rate and attriti r@ in Oyo Township. This section of the questionnaire has
three (3) differer.lt @to cover literacy rate, transition rate, and attrition rate. The rating
technique se&vy\four point Liker-t rating scale with responses varying from: Strongly
Agreed ( 4 points, Agreed (A) = 3 points, Disagreed (D) = 2 points, and Strongly
Disagsged (SD) = 1 point.

Further, Section C contained question items that measured the extent of economic
factors (parental occupation, cost of education and poverty rate) on girl-child education in

Oyo Township. This section of the questionnaire has three (3) different parts that covered
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parental occupation, cost of education and poverty rate. The rating technique used was four
point Liker-t rating scale with responses varying from: Strongly Agreed (SA) = 4 points,
Agreed (A) = 3 points, Disagreed (D) = 2 points, and Strongly Disagreed (SD) = 1 point.

Section D contained question items that measured the level of availability of
educational infrastructure (number of schools, quality of school facilities and avas ity of
qualified teachers) in Oyo Township. This section of the questionnaire has @)
different parts that covered number of schools, quality of school facilifies,and availability of
qualified teachers. The rating technique used was four point Lik@ ing scale with
responses varying from: Strongly Agreed (SA) =4 point (A) = 3 points, Disagreed
(D) = 2 points, and Strongly Disagreed (SD) = 1 pointQ

Section E will contain question items thaured the significant influence of
religion on girl-child education in Oyo To@p. The rating technique used was four point
Liker-t rating scale with responses \étggxg rom: Strongly Agreed (SA) = 4 points, Agreed

(A) = 3 points, Disagreed (l.)) @lms, and Strongly Disagreed (SD) = 1 point.

3.5  Validity gf,&nstrument

The yalidity of the instrument was ascertained through face and content validity. To
asce ai@face and content validity of the instruments, the instrument was given to experts
in Adult Education, experts in Test and Measurement, and the researchers supervisor. The

corrections and opinions were studied carefully and incorporated into the final draft copy

which was trial-tested in a pilot study.
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3.6  Reliability of Research Instrument

The reliability was to ascertain the internal consistency and stability of the
questionnaires. The reliability of the instrument was determined through test and re-&
method within two weeks. The instrument was tested among 50 respondents of Zitlschild in
Community Secondary School, Jobele, in Afijio local government, whi wguibt part of the
study area. The result of the test and re-test was computed using C%@ms Alpha. The result

of the reliability was 0.79. 0

3.7 Administration of Research Instrume Method of Data Collection

O

The researcher obtained due a.usl&atlon letter of introduction from the Department
before conducting the fieldwork. T@ter, three (3) research assistants were recruited and
trained on the questionnaire 'a@ustration. Thereafter, courtesy visit was paid to the three
selected schools in Oyo‘%rnship in order to notify them about the aim of the study and the
need for the co{e:{ﬁof the students with the research staff within a period of one month
to administe@@ instrument to the respondents. The researcher with the assistance of the
thre@%%c assistants explained all aspects of the instrument to the respondents. The
respondents were assured of the confidentiality of the information supplied. All administered

questionnaire were collated within the time frame for data analysis.
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3.8  Method of Data Analysis

The descriptive statistical tool of frequency counts and percentages was used to
analyse demographic data of the respondents. Mean, standard deviation and ranking were
used for research question one to three. While the hypotheses one to three was tested at 0.05
level of significance. The hypotheses 1 and 2 was analysed using Multiple Regr Qn d

Pearsons Product Moment Correlation (PPMC) analysis was used for hypothesi

3.9 Ethical Considerations §

Ethical standards were strictly observed throug & conduct of this study to
protect the rights, dignity, and welfare of all respo&. First, informed consent was
obtained from all respondents. The purpose@s research, its procedures, and its potential
benefits were clearly explained in sim s before the administration of questionnaires.
Confidentiality and anonyl.lli&@e also guaranteed. Respondents were not required to
provide names or perso%@ﬁﬁers, and all information collected was treated with the

highest degree of p&%’. ata were used solely for academic purposes, and the findings

were presenied&g\ggregate form without linking responses to specific individuals.

\/@Honally, voluntary participation was ensured. Respondents were informed that
they had the right to decline participation or withdraw from the study at any stage without
any consequences. This was particularly important in building trust among the participants
and their families. Given the involvement of junior secondary students, the study adhered to

child protection principles by ensuring that no harm, discomfort, or undue pressure was
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placed on participants. Where respondents encountered difficulties in understanding some
items, clarifications were offered in a non-leading manner, and questions were simplified to

match their comprehension level and in some cases the question items were interpreted in the

Endnotes %
;nology in Collaboration

1. QOyo State Ministry of Education, Science Qc
with Oyo State Universal Basic Education Boar@h upport from UNICEEF,
2022/2023 Annual School Census Report. Zgb

local language.
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Q Chapter Four

< \, Results and Discussions of Findings

%‘bhapter presented the results and discussion of findings of the research. Sub-
head@in this chapter include: Presentation of Data (Demographic Data Analysis, Research

Questions and Hypotheses) and Discussion of Findings.

4.1 Presentation of Data
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4.1.1 Analysis of Demographic Data

Table 4.1: Demographical Characteristics of Respondents
s/n  Variables Labels Frequency Percentage
1 Age 10 years and below 54 5.5
11-13 years 635 65,
14-16 years 278
17 years and above 9 (}.9
2 Religion Christianity 340 6\ 34.8
Islam 598% 61.3
Others @ 3.9
3 Family type Nuclear family QSS 77.7
Polygamm‘lﬁ 139 14.2
Single% amily 70 7.2
Inta; ﬁmly 9 0.9
4 Number of children in the .CZ?G elow 150 15.4
family i é&s 567 58.1
QQ\A 6-8 177 18.1
9 and above 82 8.4

Source: Fi dv@

2025

\)%; ¢ 4.1 showed that majority of respondents 65.1% were aged 11—13 years,

followed by 28.5% of aged 14—16 years, few respondents within 10 years and below were

5.5%, while 17 years and above 0.9%. In terms of religion, most respondents were Muslims

61.3%, while 34.8% were Christians and 3.9% practiced other religions. The predominant

family type was nuclear 77.7%, with polygamous families 14.2%, single-parent families
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7.2%, and intact families 0.9% making up smaller proportions. In addition, regarding family
size, the majority of the respondents came from households with 3—5 children which was
58.1%, followed by those with 6—8 children which was 18.1%, 2 children or fewer was

15.4%, while 9 or more children was 8.4%.

4.1.2 Presentation of the Research Questions Analysis OQ

Research Question One: What is the level of girl-child education in O&f&éship?

Table 4.2: Distribution of Respondents on the Level olﬁ'lﬁild Education in Oyo

Township <\

S/N  Question Items SD D~ YA SA X S.D.

A A
Literacy Rate 0

1 I can read and write fluently in %fb 110 293 569 3.46 0.706
school Nk 11.3% 30.0% 58.3%

2 I feel I am improving in readin';:’&ﬂ 180 274 489 3.25 0.871

and writing compared to las 34% 18.4% 28.1% 50.1%
Transition Rate . @

3 I want to continue %next class 34 95 288 559 3.41 0.803

every year 35% 9.7%  29.5% 57.3%
4 I know g I&’\Xm school who 108 274 304 290 2.80 0.990
stopp dgghgb after primary 11.1% 28.1% 31.1% 29.7%

5 Co ng each level of school 40 149 301 486 326 0.864
Ip me achieve my goals in 4.1% 153% 30.8% 49.8%

future
Attrition Rate
6 Some girls in my school do not 81 141 346 408 3.11  0.940
finish their classes or leave school  8.3% 14.4% 35.5% 41.8%
early
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7 When girls leave school early, it 65 171 353 387 3.09 00912
makes it harder for other girlstodo 6.7%  17.5% 36.2% 39.7%
well in school

8 I know girls who left school 48 165 329 434 3.18 0.883
because of early pregnancy or early 4.9%  16.9% 33.7% 44.5%
marriage

9 I think it is important to stay in 47 101 219 609 3. 0.861

school until I finish my education  4.8%  10.3% 22.4% 62.4% (\Q

Weighted Mean =3.22, Criterion Mean = 2.50 ‘ NS
£

Decision Rule: If mean is 3.1-4.0 = Very high level, 2.1-3.0 = Hig
level, 0-1.0 = Very low level

Source: Fieldwork, 2025 QO

Table 4.2 showed that the level of girl—chil%’c@%on in Oyo Township is generally

very high, with a weighted mean score of S@Mﬁng agreement among respondents on

positive literacy, transition, and Attriti nds. Literacy rates were particularly encouraging,
as majority 88.3% (Mean=3.46) @Qhat most girls in their schools can read and write
fluently, while 78.2% (Me@) of the respondents agreed that literacy among girls is
improving in the com Q/ Transition rates were also strong, with most respondents 86.8%
(Mean=3.41) a(é?éh

(Mean= 3 @greed that such progression improves the overall level of girl-child education,

that girls were encouraged to proceed to higher classes, while 80.6%

althdg%llzéme concern remains about those who discontinue after primary school (Mean =
2.80). Attrition-related factors revealed that early marriage, pregnancy, and other challenges
still hinder education, as many respondents acknowledged the prevalence of these issues
(Mean=3.18) and their negative impact (Mean=3.09). Nevertheless, the overwhelming

agreement that reducing attrition rates was essential (84.8%, Mean=3.42) revealed the need
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for targeted interventions to sustain and further improve girl-child education in Oyo

Township.

Research Question Two: What is the level of economic factors in Oyo Townsth\

Table 4.3: Distribution of the Respondents on Level of Economi gl!n's in Oyo

Township (%

S/N  Question Items SD D A $ S.D.
Parental Occupation

1 My parents or guardians have jobs 180 585 3.35 0.896
that help me pay for school 3 6% 18.4% 59.9%

2 The type of job my 221% 184 269 2,51 1.120
parents/guardians do affects how 30.9% 18.9% 27.6%
much they can support my
education \%

3 I know some parents in my C') 151 477 284 3.01 0.842
community who work, as ers or 6.6% 15.5% 48.9% 29.1%
artisans who cannot ch
attention to girls«schooling
Cost of Edu

4 The cost@oks, uniforms, and 80 144 373 379 3.08 0.927
schoolfees sometimes makes it 82% 14.8% 38.2% 38.8%
har girls to attend school

5 amily sometimes finds it hard 165 178 261 372 2.86 1.105
to pay for my school needs 16.9% 18.2% 26.7% 38.1%

6 If school costs were lower, more 55 151 305 465 3.21 0.902
girls in my community would be 5.6% 15.5% 31.3% 47.6%
able to stay in school.

7 I know girls who left school 44 114 340 478 3.28 0.841
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because their families could not 45% 11.7% 34.8% 49.0%
afford basic needs for schooling

Poverty Rate

8 Some girls in my community stop 30 63 347 536 342 0.747
going to school because their 3.1% 6.5% 35.6% 54.9%
families do not have enough money

9 Girls from poor families are 30 138 325 483 3&&0.821

sometimes kept at home instead of  3.1%  14.1% 33.3% 49.5% Q
going to school.

10 Sometimes, money problems inmy 119 248 253 356 87 1.044
family make it hard for me to come 12.2% 25.4% 25.9% Q" o
to school regularly or concentrate
in class N\
Weighted Mean =3.09, Criterion Mean = 2.50 $
O\

\J
Decision Rule: If mean is 3.1-4.0 = Very high level, 2.1@ High level, 1.1-2.0 = Low
level, 0-1.0 = Very low level

Source: Fieldwork, 2025 b’b
urce: Fieldwork,
2

Table 4.3 showed that the levelKﬂﬁonomic factors influencing girl-child education
in Oyo Township is very high, w%ca\eighted mean score of 3.09. The result showed that
while some households can : ﬁie adequate educational support, economic challenges
remain significant. U @rental occupation, most respondents 78.3% (Mean= 3.35) agreed
that their paren{/.f%%ﬂi ns have stable jobs enabling them to support their education,
although t strong agreement that job type influences financial capacity (Mean=2.51)
and Eh{t/%{mers or artisans often deprioritize girls education (Mean=3.01). Regarding the
cost of education, a majority agreed that expenses like books, uniforms, and fees affect girls
attendance (Mean=3.08) and that financial difficulties sometimes hinder families from

meeting school-related needs (Mean=2.86). Many respondents also linked high attrition rates
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to families inability to afford basic necessities (Mean= 3.28) and stressed that reducing costs
could boost enrollment (Mean= 3.21). Poverty rate indicators further highlighted the problem,
with strong agreement that poor families were more likely to keep girls at home (Mean=3.29)
and that financial hardship affects school attendance and concentration (Mean=2.87). Hence,
this study revealed that while some parents can sustain educational support, poveQ\;{l
educational costs posed considerable barriers to girl-child education in Oyo@hip.

N
O
Q

Research Question Three: What is the level of availabil@‘cational infrastructure in

®%

Table 4.4:  Distribution of the Rcs;,\&n nts on the Level of Availability of
Educational Infrastructure

S/N  Question Items ' SD D A SA X S.D.

Number of Scht)q@%
Distributio
W

1 Theresar ugh schools within 25 106 337 508 3.36 0.776
an@ﬂycommumty 26% 10.9% 34.5% 52.0%

2 \'&e long distance to school 140 190 270 376 290 1.070
sometimes makes it hard for me or 14.3% 19.5% 27.7% 38.5%

other girls to attend regularly

3 If there were more schools nearby, 76 135 369 396 3.11 00919
7.8% 13.8% 37.8% 40.6%
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10

more girls would enroll
Quality of School Infrastructure

My school has good classrooms,

desks, and toilets

Poor school facilities sometimes
make it hard for girls to attend

school

Girls feel safer and more
comfortable in schools that are

well-maintained

Schools with dirty classrooms or
broken facilities make it harder for

girls to stay in school

Availability of Qualified

Teachers ’S(?\

My school has teachegs

qualified and do ;§® well
Having female te rs in school
makes gﬁk@o stay and learn

When,sc have few or

un d teachers, the quality of

S}Qoation for girls goes down
11

chools with many experienced
and good teachers encourage girls
to participate more and perform

better

173

17.7%

136

13.9%

113

11.6%

39
4.0%

68
7.0%

90
9.2%

92
9.4%

178 201
18.2% 20.6%

211 276
21.6% 28.3%

127

Q

i
®%

327

403

41.3%
101 298
10.3% 30.5%
65 337
6.7%  34.5%
111 375
11.4% 38.4%
159 336
16.3% 34.4%

N

9
13.0% 33@.9%

424 290 1.147
43.4%

353 2 1.058
36.2% C

3.06 1.005

377 3.11 0.904
38.6%

538 3.37 0.825
55.1%

506 3.31 0.876
51.8%

400 3.11 0.939
41.0%

389 3.05 0.968
39.9%
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Weighted Mean =3.10; Criterion Mean = 2.50

Decision Rule: If mean is 3.1-4.0 = Very high level, 2.1-3.0 = High level, 1.1-2.0 = Low
level, 0-1.0 = Very low level

Source: Fieldwork, 2025

Table 4.4 showed that the level of availability of educational infrastmc@ Oyo
Township is very high, with a weighted mean score of 3.10, indicating that While certain
facilities and resources were available. In terms of the number of s &ad their
distribution, most respondents 86.5% (Mean=3.36) agreed th@%ere enough schools
close to their communities and that having more schools \@i encourage enrollment
(Mean=3.11), although distance still discourages r K@ﬁendance for some girls
(Mean=2.90). Regarding the quality of schogl i §ucture, opinions were more divided,
with lower mean scores showing that.w ilg some schools have good classrooms, furniture,
and toilets (Mean=2.90), poor facil&@main a barrier (Mean=2.87), and well-maintained
buildings positively inﬂuenc’e@s safety and comfort (Mean =3.06). On teacher availability,
there was a strong agreé%t hat schools have qualified and committed teachers
(Mean=3.37) a @ presence of female teachers boosts retention (Mean =3.31), though
concerns ret@(t(at a lack of qualified staff diminishes education quality (Mean =3.11).
Henge, %’Qudy revealed that improving infrastructure quality, addressing distance

challenges, and ensuring sufficient qualified teachers especially female teachers could

significantly enhance girl-child education in the area.
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4.2 Test of Hypotheses

Hol: There will be no significant joint influence of economic factors and availability of

educational infrastructure on girl-child education in Oyo Township.

Table 4.5: Summary of Regression Analysis Showing Joint Contributi Q
Economic Factors and Availability of Educational Infras t@e on Girl-
child Education in Oyo Township

R R Square Adjusted I Error of the
R Squ timate
.629 .396 .396 3.26953
ANOVA A
Model Sum of df Mean F\/ Sig. Remark
Squares Square ,\0

Regression 6785.810 6 1130.@0’105.799 001  Sig.

| ()
Residual 10358.443 969 \\\@90
Total ‘ *
17144.253 {i%
R4

NN
Source: Fieldwork, ZQ%Q

Table 4{532% that the joint contribution of economic factors and availability of
education%éastructure on girl-child education in Oyo Township was significant. The
resul'b{l/g&hows a coefficient of multiple correlation (R = .629 and a multiple R? of .396.
This means that 62.9% of the variance was accounted for by six predictor variables when
taken together. The significance of the composite contribution was tested at oo = 0.05. The

result also showed that the analysis of variance for the regression yielded F-ratio of 105.799
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(significant at 0.05 level). This implies that the joint contribution of the independent
variables to the dependent variable was significant and that other variables not included in

this model may have accounted for the remaining variance. Therefore, the hypothesis was

R

Ho2: There will be no significant relative influence of economic factorslﬂdgdlability of

rejected.

educational infrastructure on girl-child education in Oyo Townsh@

Table 4.6: Summary of Regression Analysis Sho '&elative Contribution of

Economic Factors and Availabili cational Infrastructure on Girl-
child Education in Oyo Townshi

Model Unsta @Ed Standardized t Sig.
Coef &m Coefficient
cerg
C

Std. Beta

Error Contribution
(Constant) Q’l{ﬁ?m 716 16.533  .001
Economic Factors QA
Parental occupation Q 219 .070 .098 3.119 .002

Cost of educati(n @ 276 .064 .165 4.289 .001
Poverty re@ 424 .081 183 5210  .001

Eduwg{al Infrastructure

Number of schools & distribution .006 .078 .003 0.077 939
Quality of school infrastructure 243 .058 153 4.193 .001
Availability of qualified teachers  .369 .057 210 6.433 .001
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Source: Fieldwork, 2025

Table 4.6 revealed the relative contribution of the two independent variables to the
dependent variable, expressed as beta weights, viz: parental occupation (B =.098, p<.05),
cost of education (f =.165, p<.05), poverty rate (f =.183, p<.05), number of schools &
distribution ( = .003, p>.05), quality of school infrastructure (f = .153, p<.05@
availability of qualified teachers (B = .210, p<.05) respectively. Hence, reggyoccupation,
cost of education, poverty rate, quality of school infrastructure, an b1hty of qualified
teachers were significant, that is, could independently and si %

ly predict girl-child

education in the study.
Ho3: There will be no significant influe (k\&ehglon on girl-child education in Oyo

Township. &C-)\

Table 4.7: Pearson Prod@)ment Correlation (PPMC) Showing the Relationship
between R@io and Girl-child Education in Oyo Township

Variables Mean Std. n r p-value  Remarks
" ‘\* Dev.
Girl-child Edu@ 28.9723  4.19331

6 976 390* 001 Sig.
Q0

N/ 12.8822  2.15584

Religion

* Correlation is significant at the 0.05 level (2-tailed).

Source: Fieldwork, 2025
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Table 4.7 showed the findings of a Pearson Product Moment Correlation (PPMC)
analysis investigating the relationship between religion and girl-child education in Oyo
Township. The result showed that there was a statistical significant relationship between
religion and girl-child education (r=.390, n=976, p(.001)<.05). Hence, religion positively

influenced enhanced girl-child education in this study. The hypothesis was there@ected.

S
A
Sk

QO

2

The result showed that majority of nts 65.1% were aged 11—13 years,

4.3 Discussion of Findings

followed by 28.5% of aged 14—16 ye@sw respondents within 10 years and below were
5.5%, while 17 years and above @ch\his indicates that most respondents were in early to
mid-adolescence, which ali . h the typical age range of students in junior secondary
school. The low reprﬁﬁon of older girls (17 years and above) suggests a possible decline

in female scho@

economic f@nges, or cultural expectations, as highlighted in previous studies on girl-child
educ%t{&n Nigeria'.

In terms of religion, most respondents were Muslims 61.3%, while 34.8% were

ipation at higher levels of education, often due to early marriage,

Christians and 3.9% practiced other religions. This reflected the religious diversity of Oyo

Township, but also points to the predominance of Islam in the region. Religious orientation
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may influence parental attitudes towards female education, especially where conservative
interpretations of religion affect decisions about school continuation for girls. However,
recent evidence suggested that both Muslim and Christian communities in Southwest,
Nigeria increasingly recognize the socio-economic benefits of girl-child education, although

traditional biases still persist in some households?. Q\

The predominant family type was nuclear 77.7%, with polygam&gmﬂies 14.2%,
single-parent families 7.2%, and intact families 0.9% making up s roportions. The
predominance of nuclear family structures suggests a growin@%m extended and
polygamous family systems, traditionally common in Yox@ulture, towards smaller family
units. This has implications for educational invest %a? nuclear families may have fewer
financial obligations compared to polygamoq@eholds, thereby allocating more resources
to childrens education, especially girl.sﬂésely, single-parent households, though fewer

in number, may struggle to provide@lstent support due to economic constraints, which

can hinder the educational a.tﬂ\%ent of girls?.

N

Regarding @{ size, the majority of the respondents came from households with
3—5 childr \&ﬂl\ was 58.1%, followed by those with 6—8 children which was 18.1%, 2
children@%wer was 15.4%, while 9 or more children was 8.4%. This distribution reflects
the cokﬁon trend of moderately large family sizes in Nigeria, which often influence the
allocation of educational resources among children. Larger family sizes may place economic
pressure on households, forcing parents to prioritize the education of male children over
female children due to cultural norms and limited resources. Studies have consistently shown
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that in households with higher numbers of dependents, girls are more likely to face
interruptions in schooling or early withdrawal compared to boys*. Taken together, these
findings suggested that girl-child education in Oyo Township is influenced not only by
economic conditions but also by family structure, household size, and religious orientation.
While nuclear families and moderate household sizes may facilitate access to ed
polygamous and large households tend to reduce the chances of sustained e@ual
participation for girls. Similarly, although religion plays a central rolein Shaping community

norms, socio-economic realities remain a more decisive factor in&nming whether girls

remain in school. QO

In addition, the findings showed that the le%@?irl—chﬂd education in Oyo
Township is generally very high, with a Weig@ean score of 3.22, indicating agreement
among respondents on positive literagy,&mitlon, and Attrition trends. Literacy rates were
particularly encouraging, as maj ori&(c@\% (Mean=3.46) agreed that most girls in their
schools can read and write .L@y, while 78.2% (Mean=3.25) of the respondents agreed that
literacy among girls is hb)ving in the community. Transition rates were also strong, with
most responder{/%@ (Mean=3.41) agreeing that girls were encouraged to proceed to
higher class hile 80.6% (Mean= 3.26) agreed that such progression improves the overall
leve%%l—child education, although some concern remains about those who discontinue
after primary school (Mean = 2.80). Attrition-related factors revealed that early marriage,
pregnancy, and other challenges still hinder education, as many respondents acknowledged
the prevalence of these issues (Mean=3.18) and their negative impact (Mean=3.09).

Nevertheless, the overwhelming agreement that reducing attrition rates was essential (84.8%,
149



Mean=3.42) revealed the need for targeted interventions to sustain and further improve girl-

child education in Oyo Township.

The findings from this study revealed that the level of girl-child education in Oyo
Township is generally high, as reflected in the overall weighted mean score of 3.22{11is
indicates that respondents agreed on positive literacy outcomes, encouraging t@on rates,
and gradual improvements in addressing Attrition challenges. The high&(gﬁeducational
participation among girls in the township suggests the effectivenes @nmunity,
government, and non-governmental interventions aimed at er@%emale education in
Nigeria. Literacy rates were particularly encouraging. A ity of respondents (88.3%,
Mean = 3.46) agreed that most girls in their schooB ad and write fluently, while 78.2%
(Mean = 3.25) agreed that literacy among j\'%proving in the community. This finding
aligns with recent national statistics spg& improvements in basic literacy skills among
Nigerian girls, particularly in the SQ%@V\@est where cultural and institutional support for
education is relatively stron .@he steady improvement in literacy suggests that
government initiatives @as the Universal Basic Education (UBE) programme and
community sen@%@ campaigns are yielding positive results. However, it is important to

note that lit gains at the primary level must be sustained through continued support at

the s@ry level to prevent reversals in progress.

Further, transition rates also emerged as a strong indicator of educational
improvement. Most respondents (86.8%, Mean = 3.41) agreed that girls were encouraged to
proceed to higher classes, while 80.6% (Mean = 3.26) agreed that such progression
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contributes to the overall advancement of girl-child education. These findings are consistent
with earlier studies indicating that parental encouragement and community support play
pivotal roles in sustaining girls education beyond the foundational levels’. Nonetheless,
concern remains regarding those who discontinue after primary school, as reflected in the
relatively lower mean score (Mean = 2.80). This suggested that while most girls };@fully
transition, barriers such as financial constraints, cultural attitudes, and lack @tional

infrastructure still prevent some from progressing to secondary or te@@vels. Attrition-
e

related factors remain a persistent challenge. Respondents ackno that early marriage,
teenage pregnancy, and socio-economic difficulties conti der the educational
attainment of some girls (Mean = 3.18). They further ngmzed the negative impacts of
these challenges on girl-child education (Mean 7@‘) These findings corroborate existing
literature highlighting how early marriage zwolescent pregnancy remain major
contributors to female school Attritioé) eria, especially in low-income households? 3.

Despite these setbacks, the O.V@Sﬁng agreement (84.8%, Mean = 3.42) that reducing

attrition rates is essential strates community recognition of the importance of sustained

educational paﬁigig& for girls.

Ove\@the findings suggested that while Oyo Township has achieved significant
progs@ girl-child education, sustained efforts are required to address lingering socio-
cultural and economic challenges. Strengthening policies to curb early marriage and teenage
pregnancy, alongside expanding educational infrastructure and providing targeted support for
disadvantaged families, will be critical to consolidating the gains already made. The finding

showed that the level of economic factors influencing girl-child education in Oyo Township
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is very high, with a weighted mean score of 3.09. This suggests that while a considerable
proportion of households are able to provide educational support for their daughters,
economic constraints continue to pose challenges that affect enrollment, attendance, and
retention. The findings align with broader literature which emphasizes that economic stability
is a critical determinant of access to education in developing contexts, particularl@girls

who are often more vulnerable to financial constraints than boys®:°. ( 0

The result showed that while some households can provi te educational
support, economic challenges remain significant. Under pare %ﬂ)atlon most
respondents 78.3% (Mean= 3.35) agreed that their parents dlans have stable jobs
enabling them to support their education, although Qstrong agreement that job type

influences financial capacity (Mean=2.51) a@farmers or artisans often deprioritize girls

education (Mean=3.01). ,&

Regarding the cost of eduéon a majority agreed that expenses like books, uniforms,

and fees affect girls att%@Mean&%) and that financial difficulties sometimes hinder

families from meetin

ol-related needs (Mean=2.86). Many respondents also linked high
attrition rates tg, fanjilies inability to afford basic necessities (Mean= 3.28) and stressed that
reducing % ould boost enrollment (Mean= 3.21). The cost of education was another key
barrie\%spondents acknowledged that expenses such as books, uniforms, and fees affect
girls attendance (Mean = 3.08), while financial difficulties hinder families from consistently
meeting school-related needs (Mean = 2.86). Many respondents also linked attrition rates to

families inability to afford basic necessities (Mean = 3.28). These results underscore the
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financial burden of schooling, even within public education systems where tuition may be
subsidized, but indirect costs remain substantial. Evidence from prior studies supports this
finding, indicating that the hidden costs of education are often more prohibitive for low-

income families and disproportionately affect the educational prospects of girls’.

Poverty rate indicators further highlighted the problem, with strong agre Qﬁnat
poor families were more likely to keep girls at home (Mean=3.29) and that finaricial hardship
affects school attendance and concentration (Mean=2.87). Parental o@on emerged as a

significant determinant of girl-child education. Most responde:s@%, Mean = 3.35)
‘

indicated that their parents or guardians had stable jobs e hem to support their
education. However, the data also showed that job t}qyb%ectly influences financial capacity
(Mean = 2.51), with many agreeing that househ%%here parents are farmers or artisans
often deprioritize girls education (Mean = B). This finding is consistent with existing
evidence suggesting that informal qgﬂ%w—income occupations reduce household capacity to
invest in girls schooling, ofte {%%‘fing in early withdrawal from school or lower
prioritization compared\to 916 siblings*. These results emphasize the cyclical nature of
poverty and ed )&&here financial deprivation reduces girls opportunities for learning,
which in turgdlimits their future socio-economic empowerment. This finding aligns with a

stud w@mphasizes that poverty remains one of the strongest predictors of female

educational disadvantage in sub-Saharan Africa'®.

Overall, these findings suggest that while some households in Oyo Township

demonstrate economic resilience in supporting girl-child education, persistent financial
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challenges continue to moderate overall educational outcomes. Addressing the hidden costs
of education, providing economic support to vulnerable households, and promoting income-
generating opportunities for parents could enhance the capacity of families to sustain girls
schooling. Strengthening social protection programmes, such as conditional cash transfers

targeted at girls education, could also play a pivotal role in mitigating the negatiy, ence

of economic hardship on educational participation. ( 0

The findings revealed that the level of availability of educatl ’\Erastructure in
Oyo Township is very high, with a weighted mean score of 3. S suggests that while
educational facilities and resources are available and acce@e n many communities,

infrastructural gaps still persist, creating barriers t(: @alned participation of girls in

school. The results reflect a common trend i m m igerian communities where progress

has been made in school expansion but ¢ &\Qges of quality and adequacy of infrastructure

remain'! 12, \Co\

In terms of school d@ ion, most respondents (86.5%, Mean = 3.36) agreed that
there were sufficient sch located near their communities, and many also acknowledged
that increased sﬁ%ﬂr ilability would encourage greater enrollment (Mean = 3.11).
However, @ce was still reported as a factor discouraging attendance for some girls
(Me%g@O). This finding is consistent with earlier studies showing that proximity to
schools is one of the strongest determinants of girls educational participation in sub-Saharan
Africa, as long distances increase absenteeism and attrition rates, particularly for adolescent

girls due to safety concerns!®.
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Regarding the quality of infrastructure, responses indicated more mixed perceptions.
While some schools were reported to have good classrooms, furniture, and toilet facilities
(Mean = 2.90), others continued to struggle with poor facilities (Mean = 2.87). Importantly,
well-maintained school buildings were seen as having a positive influence on girls safety and
comfort (Mean = 3.06). This highlights the importance of adequate school enviroQ\A{s in
sustaining girl-child education. Poor sanitation and lack of gender—sensitiveQ/s such as

separate toilets for girls have been identified in prior studies as signit@arriers to girls

attendance, especially during menstruation?®. $

Teacher availability emerged as a strong positive @ espondents strongly agreed
that schools in the township had qualified and co @achers (Mean = 3.37).
Additionally, the presence of female teachers wfi@&:eived as a significant factor boosting
retention among girls (Mean = 3.31). These fidings corroborate evidence that teacher
quality and gender representation p@tal roles in ensuring inclusive learning environments.
Female teachers, in particular Q& as role models and create a sense of security for girls,

N

thereby reducing attriti&@%" %. Nonetheless, concerns were expressed that in some cases,
a lack of qualifi d@iminished the quality of education (Mean = 3.11), which
née

underscores&

\)%len together, these findings suggest that while Oyo Township has made progress in

d for more equitable distribution of trained teachers across schools.

expanding educational infrastructure and improving teacher quality, gaps in the adequacy and
maintenance of school facilities, as well as uneven teacher distribution, continue to hinder

optimal educational outcomes for girls. Addressing these gaps through investment in school
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facilities, provision of gender-sensitive infrastructure, and recruitment of more qualified

teachers will be critical to consolidating the gains already made in girl-child education.

The findings from this study revealed that the joint contribution of economic factors
and the availability of educational infrastructure on girl-child education in Oyo Township
was statistically significant. The coefficient of multiple correlation (R = 0.629) Q%d a
moderately strong positive relationship between the predictor variables (econo factors
and educational infrastructure) and the dependent variable (girl—chilion). The
multiple coefficient of determination (R? = 0.396) further sho ﬁzproxima‘[ely 39.6% of
the variance in girl-child education was explained by the Qd effect of the predictor
variables. This implies that while economic stabili infrastructural availability are
critical in shaping girl-child education, other fa utside the scope of this model account

N\

for the remaining 60.4% of variance. ,&
The analysis of variance %&’\A) result, which yielded an F-ratio of 105.799
significant at the 0.05 level, .b$1ns the robustness of this model and the reliability of the
joint contribution of t e\&pendent variables. This finding emphasizes that both economic
and infrastructl(azljfg&o s are significant determinants of educational participation, retention,
and transit}&@r girls in Oyo Township. The implication is that any intervention aimed at

impr&i/%)girl-child education must take a dual approach enhancing household economic

capacity while simultaneously strengthening educational facilities and teacher availability.

This result is consistent with findings in prior research, which underscore the

multidimensional nature of barriers to girl-child education. Studies in Nigeria and across sub-
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Saharan Africa have shown that while poverty limits families ability to finance education,
inadequate school infrastructure also discourages attendance and retention, especially for
girls who require safe and gender-sensitive learning environments* '°, The relatively high
correlation coefficient found in this study reflects the interdependence of these factors:
families with limited economic means may be further discouraged from investinﬁ\
education when schools lack adequate infrastructure, while even families wt@e

resources may find their efforts undermined by poor school facilitiesé\

At the same time, the fact that 60.4% of the variance i irﬁld education was
explained by other factors not included in the model high %e complexity of the issue.
Cultural practices such as early marriage, gender rpa t prioritize male education,
parental attitudes, peer influences, and policy i entation gaps are likely contributors to
this unexplained variance. This aligns wit ﬁnce from previous studies which emphasize

that socio-cultural dynamics and p@nforcement play as much of a role as economic and

infrastructural factors in shap@cational outcomes for girls”°.

N\

In addition, th @ls demonstrated that economic factors and educational
infrastructure s@m y and jointly influence girl-child education in Oyo Township.
However, %éexplained variance underscores the need for a more holistic approach to
inter\ﬁn/%hs that incorporate economic empowerment, infrastructural development, cultural
reorientation, and policy enforcement in order to achieve sustainable progress in female

education.
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The findings revealed that the relative contribution of the two categories of
independent variables - economic factors and availability of educational infrastructure -
varied in their predictive power on girl-child education in Oyo Township. The standardized

beta weights indicate the extent to which each factor independently and significantly

influenced the dependent variable. Q\

Among the economic factors, parental occupation (f =.098, p < .OS@)f

education (f =.165, p <.05), and poverty rate (p =.183, p <.05) We@u to be significant

predictors of girl-child education. The result implies that although parental occupation had

@ pe of employment directly

the smallest significant effect, it remains important since
determines household financial capacity to suppo sq@g. This supports previous
findings that families engaged in low-income 0 al occupations often struggle to
sustain childrens education, with girls mo &’;y to be disadvantaged*. The cost of
education also exerted a notable in@\e, as expenditures on uniforms, books, and fees
continue to pose barriers forf&ﬁ, even in communities where schooling is officially free.
The relatively higher b tght of poverty rate (.183) highlights the persistent structural
challenge of po@&%haping educational access. As many studies in Nigeria have
demonstrate@o erty increases the likelihood of school withdrawal for girls, either to

engage {income-generating activities or due to household prioritization of male education'?.

With respect to educational infrastructure, the findings show that the quality of school
infrastructure (f = .153, p <.05) and availability of qualified teachers (f =.210, p <.05)

were both significant predictors, while the number and distribution of schools ( =.003,
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p > .05) was not. This suggested that merely increasing the number of schools is insufficient
to drive meaningful educational outcomes for girls if the quality of learning environments is
not simultaneously addressed. Adequate infrastructure including classrooms, sanitation, and
furniture plays a crucial role in sustaining enrollment and ensuring girls safety and comfort,
particularly during adolescence®. The strongest determinant in this study, availabjli
qualified teachers (B = .210), emphasizes the critical role of teacher quality Q@encing
educational outcomes. Qualified teachers not only ensure effective leatnihg but also create
supportive environments that encourage retention. The presence ale teachers, in

particular, has been shown to improve attendance and redQ@[ion rates among girls’.

The insignificance of school number and

1 t@&%n may be explained by the fact

that Oyo Township already has relatively wides school coverage, as earlier findings
indicated. Thus, while school proximity is&ébssary, it may no longer be the most pressing
factor compared to the adequacy of \rces and teacher quality within those schools. This
underscores a shift in priorit'res\ﬁg‘ﬁ quantitative expansion of schools to qualitative

improvements that direb%%uence learning experiences.

In addit@@ndings highlighted that both economic and infrastructural factors
independe%éontribute to girl-child education, with poverty rate and teacher availability
eme@%s the strongest predictors. These results reinforce the argument that sustainable
improvements in girl-child education require interventions that go beyond increasing school
numbers to focus on reducing poverty, lowering educational costs, and enhancing teacher

capacity and school quality.
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The Pearson Product Moment Correlation (PPMC) analysis revealed a statistically
significant relationship between religion and girl-child education in Oyo Township (r = .390,
n =976, p <.05). This positive correlation suggested that religion plays an influential role in
shaping attitudes, values, and practices that enhance educational opportunities for girls in the
study area. The finding implies that religious affiliation and beliefs can either se
enablers or barriers to female education, depending on how they are interprt/@i practiced

within communities. In this case, the results demonstrate that religion &positive effect on

girl-child education, thereby leading to the rejection of the null h%psm.

The correlation coefficient (r = .390) indicated a n@;e relationship, meaning that

while religion contributes significantly to explainig@iom in girl-child education, other

socio-economic and cultural factors remain e ueﬂb portant. This aligns with earlier studies
which have shown that religious institutig& igeria often act as influential agents of
socialization, with the capacity to p@e inclusive education through advocacy, moral
teachings, and provision of m@%z For instance, both Islamic and Christian organizations

in Southwest Nigeria haye %rically established mission and community schools that

increase access @ion for girls, thereby reinforcing the positive role of religion in this

context. 6
Yo

\}gkher, the finding also reflected an evolving trend where religious teachings are
increasingly being leveraged to encourage female participation in education. In
predominantly Muslim communities, clerics and community leaders have begun to

reinterpret traditional beliefs to emphasize the compatibility of female education with Islamic
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values. Similarly, Christian denominations have consistently advocated for the empowerment
of girls through education as a pathway to breaking cycles of poverty and inequality. This
demonstrates the dynamic role of religion as both a cultural and developmental force in the

region’.

However, it is important to note that the positive influence of religion o s@n this
study does not negate the existence of pockets of resistance where conservative

interpretations still hinder girl-child education. Some families contin@ithdraw girls

from school prematurely for marriage or domestic responsibilif e&r the guise of
religious justification. This duality reflects findings in pr esearch which suggested that
while religion can enhance education, its impact is;cqx@—speciﬁc and mediated by socio-

economic realities and cultural traditions>. fb

In summary, the significant posg&n%relationship between religion and girl-child
education in Oyo Township unde@%the potential of religious institutions and leaders as
critical stakeholders in pro@ female education. Strengthening collaborations with faith-
based organizations to &n advocacy, reduce misconceptions, and support educational
initiatives coul(&@e play an important role in consolidating the gains already made in

advancing hild education in the region.

\/Q/
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QQ\ Chapter Five
(@ Conclusion
5.1 Su@ry of Findings

\{he findings of this study showed that majority of respondents 65.1% were aged 11—
13 years, followed by 28.5% of aged 14—16 years, few respondents within 10 years and
below were 5.5%, while 17 years and above 0.9%. In terms of religion, most respondents

were Muslims 61.3%, while 34.8% were Christians and 3.9% practiced other religions. The
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predominant family type was nuclear 77.7%, with polygamous families 14.2%, single-parent
families 7.2%, and intact families 0.9% making up smaller proportions. Regarding family
size, the majority of the respondents came from households with 3—5 children which was
58.1%, followed by those with 6—8 children which was 18.1%, 2 children or fewer was

15.4%, while 9 or more children was 8.4%. Q\

O

Also, the findings showed that the level of girl-child education i;{)gjbwnship is
generally very high, with a weighted mean score of 3.22, indicatin ent among
respondents on positive literacy, transition, and Attrition tren@it acy rates were
particularly encouraging, as majority 88.3% (Mean=3.46) ed that most girls in their
schools can read and write fluently, while 78.2% (%@%25) of the respondents agreed that
literacy among girls is improving in the comq@rbt Transition rates were also strong, with
most respondents 86.8% (Mean=3.41) ing that girls were encouraged to proceed to
higher classes, while 80.6% (Mean&gjx) agreed that such progression improves the overall
level of girl-child education .a@ugh some concern remains about those who discontinue
after primary school (\\@: 2.80). Attrition-related factors revealed that early marriage,
pregnancy, andQ’[hjé\o llenges still hinder education, as many respondents acknowledged
the prevalen€e\of these issues (Mean=3.18) and their negative impact (Mean=3.09).
Nevo&h/%ﬁs, the overwhelming agreement that reducing attrition rates was essential (84.8%,
Mean=3.42) revealed the need for targeted interventions to sustain and further improve girl-

child education in Oyo Township.
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The findings showed that the level of economic factors influencing girl-child
education in Oyo Township is very high, with a weighted mean score of 3.09. The result
showed that while some households can provide adequate educational support, economic
challenges remain significant. Under parental occupation, most respondents 78.3% (Mean=
3.35) agreed that their parents/guardians have stable jobs enabling them to suppo i
education, although there is strong agreement that job type influences ﬁnanQ@acity
(Mean=2.51) and that farmers or artisans often deprioritize girls educationy(Mean=3.01).
Regarding the cost of education, a majority agreed that expenses %ooks, uniforms, and
fees affect girls attendance (Mean=3.08) and that financial.di ties sometimes hinder
families from meeting school-related needs (Mean=2.8Ql\/[any respondents also linked high
attrition rates to families inability to afford basicrbés’?ities (Mean= 3.28) and stressed that
reducing costs could boost enrollment (Mea‘&ﬂ). Poverty rate indicators further
highlighted the problem, with strong é%& nt that poor families were more likely to keep

girls at home (Mean=3.29) a.n(@?nancial hardship affects school attendance and

concentration (Mean=2®,\

Also, th@% showed that the level of availability of educational infrastructure in
Oyo Towns@s very high, with a weighted mean score of 3.10, indicating that while certain
facilﬁ{/@n resources were available. In terms of the number of schools and their
distribution, most respondents 86.5% (Mean=3.36) agreed that there were enough schools
close to their communities and that having more schools would encourage enrollment
(Mean=3.11), although, distance still discourages regular attendance for some girls

(Mean=2.90). Regarding the quality of school infrastructure, opinions were more divided,
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with lower mean scores showing that while some schools have good classrooms, furniture,
and toilets (Mean=2.90), poor facilities remain a barrier (Mean=2.87), and well-maintained
buildings positively influence girls safety and comfort (Mean =3.06). On teacher availability,
there was a strong agreement that schools have qualified and committed teachers
(Mean=3.37) and that the presence of female teachers boosts retention (Mean =3 3<,);though

concerns remain that a lack of qualified staff diminishes education quality ( @3.1 1).

Further, the findings showed that the joint contribution of e (@ic factors and
availability of educational infrastructure on girl-child educati@%

o Township was
significant. The result showed a coefficient of multiple co@tion (R =.629 and a multiple
R? 0f .396. This means that 62.9% of the variance g@)unted for by six predictor
variables when taken together. The signiﬁca@he composite contribution was tested at o
= 0.05. The result also shows that the_a@} of variance for the regression yielded F-ratio
of 105.799 (significant at 0.05 leve%\.c‘u\us implies that the joint contribution of the

independent variables to the.d@'\dent variable was significant and that other variables not

included in this model }vae accounted for the remaining variance.

The ﬁn@evealed the relative contribution of the two independent variables to the
dependen le, expressed as beta weights, viz: parental occupation (B =.098, p<.05),
cost}&%cation (B=.165, p<.05), poverty rate (B = .183, p<.05), number of schools &
distribution (B = .003, p>.05), quality of school infrastructure (p = .153, p<.05), and
availability of qualified teachers (B = .210, p<.05) respectively. Hence, parental occupation,

cost of education, poverty rate, quality of school infrastructure, and availability of qualified
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teachers were significant that is, could independently and significantly predict girl-child

education in the study.

Lastly, the findings showed that there was a statistical significant relationship
between religion and girl-child education (1= .390, n=976, p(.001)<.05). Hence, rel@

positively influenced enhanced girl-child education in this study. The hypothesfos

therefore rejected. Q’\(J
Q
O

Q

This study investigated the determinants of gifb d education in Oyo Township

5.2 Conclusion

with particular attention to socio-economic and i ructural factors such as parental
occupation, cost of education, poverty rat ﬁer and distribution of schools, quality of
school infrastructure, availability of& @hﬁ teachers, and religion. The findings revealed
that parental occupation, cost @ation, poverty rate, quality of school infrastructure, and
availability of qualified,te %\swere significant determinants of girl-child education. In
contrast, the numb@ distribution of schools did not significantly contribute, highlighting
that physica&&sﬁbility alone does not guarantee educational participation unless
accomp@%by affordability, quality, and household support. Furthermore, the analysis
established that religion had a statistically significant and positive relationship with girl-child

education. This suggested that when appropriately harnessed, religious institutions and

beliefs can serve as powerful motivators for families and communities to support girls
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schooling, thereby countering traditional barriers that have historically hindered their

education.

Overall, this study concludes that girl-child education in Oyo Township is influenced
by a combination of socio-economic conditions, educational resources, and religious values.
Improving household economic stability, reducing the financial burden of scho Q
enhancing school infrastructure, recruiting qualified teachers, and engagingfreligious
institutions are therefore critical strategies to promote sustained acce@\'etentlon of girls
in school. The findings underscore the need for integrated and -S akeholder approaches
such as: governmental, community-based, and faith- drlve' ure that every girl in Oyo

Township has the opportunity to acquire educa‘uo;E \y@remams a vital tool for breaking

the cycle of poverty and fostering inclusive co y development.

5.3 Recommendations A \
Based on the ﬁ\@ this study, the following recommendations were made:
1. Governpe QNGOS should implement targeted poverty-alleviation programmes,
suchéeonditional cash transfers, microcredit schemes, and vocational training for

\/@pnts. This would improve household income and reduce the likelihood of girls

being withdrawn from school due to financial hardship.

2. Policies should be strengthened to reduce the financial burden of schooling on parents

by subsidising or providing free essential learning materials such as textbooks,
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uniforms, and writing tools. In addition, school fees should be reduced or eliminated

for vulnerable households to encourage retention and minimize attrition rates.

3. Community-based campaigns should be organised to enlighten parents, especially
farmers, artisans, and low-income earners on the long-term benefits of educ&g the
girl-child. Awareness programmes should also emphasise that girls educ Q is*as

valuable as that of boys, challenging cultural practices that deprlorlt e gitls schooling.

4. Government and private stakeholders should invest in reno nd equipping
schools with adequate classrooms, toilets (espemally der*sensitive ones), furniture,

and teaching materials. A safe, comfortable, and c@cwe learning environment

would enhance attendance, concentration, %@%ﬁon of girls in schools.

5. More qualified teachers, especially T@: teachers, should be recruited and evenly
distributed across schools in Og@wnship. Incentives such as better salaries,

housing, and professior&@ opment opportunities should be provided to retain

skilled educators@ngthen the quality of instruction.

6. Religious-l@ and institutions should be engaged as partners in promoting girl-
chilf%&aﬁon. Since religion showed a significant positive relationship with
@%ional participation, faith-based organisations can help mobilise community

\ﬁlpport, provide scholarships, and discourage cultural practices that hinder girls

schooling.

7. Community leaders and local education boards should be involved in monitoring

school attendance and attrition rates among girls. Localised monitoring ensures early
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intervention when girls are at risk of being withdrawn due to financial, cultural, or

infrastructural challenges.

8. Educational policies addressing gender equity must be fully implemented and
monitored. Collaboration between government agencies, NGOs, community-based
organisations, and religious institutions is essential to ensure that intew@‘s re
holistic, sustainable, and inclusive. (/

N

O

D

O

Q

This study has made significant contributions @ body of knowledge on girl-child

5.4 Contribution to Knowledge

education in Nigeria, with specific reference to ownship.

QO

1. This study established that the. l)e&)f girl-child education in Oyo Township is
generally high, with encour@literacy and transition rates, although Attrition
challenges remain. Th%ovides current and contextualised evidence on the status of

girl-child educa@n a Nigerian Township.

2. The dis@gation of economic factors into parental occupation, cost of education,
an rty rate; this study showed how each variable uniquely and significantly

Vg{uences girl-child education. This adds specificity to existing literature,
demonstrating that cost-related factors and poverty have a stronger predictive

influence compared to parental occupation alone.
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3. The study revealed that availability of schools, quality of infrastructure, and presence
of qualified teachers, particularly female teachers are key infrastructural determinants
of girls education. This provides fresh evidence that teacher quality and gender

representation are more influential than mere school distribution.

4. The regression analysis demonstrated that economic factors and educati Q\
infrastructure jointly accounted for 39.6% of the variance in girl—chi@ation;
while teacher availability and poverty emerged as the stronge@idual predictors.
This nuanced finding deepens understanding of the co@n nd relative effects of

multiple factors on educational access and retenti@

5. The finding that religion significantly and @Qly correlates with girl-child
education challenges stereotypical ns that religion mainly acts as a barrier.
This introduces a new dimensti'*cholarly debates, showing that religious

institutions can serve as c@ﬁg& for promoting education.

6. The study offer%@e—based insights that can inform government, NGOs, and
community s%ho ders on where to prioritise interventions namely reducing

N

econom@riers, improving infrastructure, and leveraging religion to sustain girl-

ch% cation.
\/Q/

5.5 Suggestion for Further Studies
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Future research could compare girl-child education determinants in rural and urban
parts of Oyo State or other regions of Nigeria to identify whether economic and
infrastructural factors vary by location.

Since Attrition challenges such as early marriage and teenage pregnancy were
identified, longitudinal studies tracking girls educational pathways over t'Q%uld
provide deeper insights into the persistence and long-term impact o arriers.
This study highlighted religion as a positive influence, but fut ’Soddies could
examine cultural practices, traditional beliefs, and gender gons in greater detail
to understand how they shape educational aspirati 0

Research could evaluate the effectiveness of cuifént policies and programmes such as
Universal Basic Education (UBE), free s%érgeding, or conditional cash transfers
on improving girl-child education ir@TownShip and beyond.

Given the growing role of tecégéog in education, further studies could investigate
how access to ICT to9lsQ®rning platforms, and digital literacy training influences
girls educationa%l%n\es in resource-limited communities.

More rese.as&uld explore how household decision-making dynamics, especially in
poly ar&u’ or single-parent families, affect the prioritisation of girl-child education.
cligion showed a significant positive relationship, future research could

\f)mpare across different faith groups and cultural backgrounds to uncover best

practices for faith-based support of girl-child education.
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0 Appendix A
< @rtment of Arts and Social Science Education,

6 Faculty of Education,

Lead City University,

N
Ibadan, Oyo State

Economic Factors, Availability of Educational Infrastructure, and Girl-child Education
Questionnaire (EFAEIGEQ)
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Dear Respondents,

I am a Postgraduate student of the Department of Arts and Social Science Education (Adult
Education Unit), Faculty of Education, Lead City University, Ibadan. I am writing a thesis on
“Economic Factors and Availability of Educational Infrastructure as Determinants of Girl-
child Education in Oyo Township”. This questionnaire is designed to elicit information from
you. I solicit your support by providing answers to all question items in this questionnaire.
The information will be treated with utmost confidentiality. \

Thank you. 1 0
Yours Faithfully, %Q

Olabisi Esther BINUOMOTE 0

Section A: Demographic Information gb

o
Instruction: Kindly tick ") your answers lowing question items as appropriate:

1. Age: (a) 10 Years and Below ( ) { 13 Years ( ) (c) 14-16 Years ( )

(d) 17 Years and Above %C-)
2. Religion: (a) Christianit.@o) Islam ( ) (c) Others ( )
S
t

3. Family Type: (a)\ Family ( ) (b) Polygamous Family ( ) (c) Single-parent Family
( (c&lea t Family ( ) (e) Others ( )

4. Numb hildren in the Family: (a) 2 and Below ( ) (b)3-5( )(c)6-8( )(d)9

and:@ )

Section B: Girl-child Education

Instruction: Kindly tick ") your answers to the following question items as appropriate.
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Key: Strongly Agreed (SA) = 4 points, Agreed (A) = 3 points, Disagreed (D) = 2 points,
and Strongly Disagreed (SD) =1 point

S/N Question Items SA A D SD
Literacy Rate
A\
1 I can read and write fluently in <\
school ( 02
2 I feel I am improving in reading &V
and writing compared to last year ()
Transition Rate 0 S
e
3 I want to continue to the next Q\)
class every year Xb
4 I know girls in my school who YS‘T’

stopped school after primary

* X
5 Completing each level (%h?)'ol’
will help me ach}e&&oals in

the future \
NS

Attrition rate™~

°
£ N

6 So@lg in my school do not
ish their classes or leave
ghool early

7 When girls leave school early, it
makes it harder for other girls to

do well in school

8 I know girls who left school
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because of early pregnancy or

early marriage

I think it is important to stay in

school until I finish my education

Section C: Economic Factors

Instruction: Kindly tick (\) your answers to the following question items as

S\
o5

pprepriate.

Key: Strongly Agreed (SA) = 4 points, Agreed (A) = 3 points, Disagr e(@= 2 points,
and Strongly Disagreed (SD) =1 point (\&
S/N Question Items SA A @-ﬂ SD
£\

Parental Occupation <Q\)
1 My parents or guardians have Q

jobs that help me pay for school gb

’Z}

2 The type of job my

parents/guardians do affec

much they can support \

education @
3

I know soa%ﬁ}ts in my
commun who work as farmers

or ho cannot pay much

@ntlon to girls schooling

) "ost of Education

4 The cost of books, uniforms, and
school fees sometimes makes it
hard for girls to attend school

5 My family sometimes finds it
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hard to pay for my school needs

If school costs were lower, more
girls in my community would be

able to stay in school.

I know girls who left school
because their families could not

afford basic needs for schooling

Poverty Rate

Some girls in my community
stop going to school because
their families do not have enough

money

% .

Girls from poor families are

sometimes kept at home insteaa\
of going to school. . {\'

Vs

%

10

. .,
Sometimes, money problenis in

my family make°1t or me to
come to scho arly or

concentra in"Class

Section D:
Instructi

%1

a 111ty of Educational Infrastructure
ndly tick ") your answers to the following question items as appropriate.

Key: %gly Agreed (SA) = 4 points, Agreed (A) = 3 points, Disagreed (D) = 2 points,
and Strongly Disagreed (SD) = 1 point

S/N

Question Items

SA

A

D

SD

Number of Schools and

Distribution
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There are enough schools within

and near my community

The long distance to school
sometimes makes it hard for me

or other girls to attend regularly

If there were more schools

nearby, more girls would enroll

Quality of School Infrastructure

My school has good classrooms,

desks, and toilets

Poor school facilities sometimes

make it hard for girls to attend

4

school \<

Girls feel safer and more,

comfortable in schools @

well-maintained, Q/
N

Schools w1 ‘classrooms or

brokerﬁ ies make it harder
for@ ay in school

40,

&ﬂablhty of Qualified
) Teachers

My school has teachers who are

qualified and do their work well

Having female teachers in school
makes girls want to stay and

learn
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10 When schools have few or
unqualified teachers, the quality
of education for girls goes down

11 Schools with many experienced

and good teachers encourage
girls to participate more and

perform better

P 3

A

Section E: Religion

Instruction: Kindly tick (\) your answers to the following questi

S

C
O

as appropriate.

Key: Strongly Agreed (SA) = 4 points, Agreed (A) =3 poi@)isagreed (D) =2 points,
and Strongly Disagreed (SD) =1 point

S/N Question Items SA be A D SD
O

1 The religious beliefs in my \(5{}'

community encourage gi{lg&o\

to school (‘)\
2 Some religious @gs in my

communit Qe it hard for girls

.i&ol

3 igious leaders in my

O

) community encourage girls to

continue their education

My own religious beliefs teach

that girls should not marry early
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Bio-data

A. Personal Data
1.  Name:
BINUOMOTE
1i.  Date of Birth:
iii.  State of Origin:
iv.  Nationality:
v.  Sex:
vi.  Marital Status:
vii.  Religion:
viii.  Phone Numbers: ° 5&
ix. E-mail Address:
X. Permanent Home AddreSs:
xi.  Name & Address of %

B. Educationa i@ions Attended with Date
i gteg t1

1.  Amaol 1onal Nursery and Primary School,
Iseyin

’b&b

Barr

ii. 1 K@a ¢ High School, Igbojaye, Oyo State
1il. \;6 Oyo State College of Education, Oyo
v Ekiti State University, Ado-Ekiti
v. Lead City University, Ibadan
2023 till date

C. Academic Qualifications, Grades and Dates
i.  Primary School Leaving Certificate

1.  West African School Certificate
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X\
&
N
S
N
O

rch 3, 1985
Oyo State
Nigerian
Female
Single
Christianity
07037959641
binuomoteolabisiesther33@gmail.com

Olabisi Esther,

Mr. G.O. Binuomote
Abusi Odumare Lodge Barracks,
Iseyin, Oyo State

1988-1996
2007-2008

2004-2007
2011-2015

1996
2008



iii.  N.C.E 2007
iv.  B.Ed in Adult Education, 2015
v.  M.Ed Adult Education In view
D. Work Experience:
Emmanuel Alayande University of Education, Oyo 2016 to Date

a) Teaching Q

Assistant Lecturer 101 Date

b) Administrative Positions Held Q’&L\I il

. Membership and Registration with Professional Bodies

i. EAUED, Cooperative Society, ASSU Rep@tative
ii.  Ayetoro Water Side Erelu Oyo, Social mittee

» RO
. Publications
>i) Books Published @%

N\
(iii)  Published Journal Artic@&c‘)

[ ]
1. O. E. Binuomote, Cofle ! evelopment as Determinant of Library Users satisfaction.

Nil

(ii) Chapters in Book Nil

In the Book of Readin Honour of Dr. R. A. Adefabi. 2023, 352-358.

2. O.E.Binuo Q@e Interconnectedness of Girl-child Education and Poverty
Alleviation NExploring the Dynamics. Lead City University Postgraduate
Multidi%{lanary Serial (Series 2), 2023, 400-408.

3. lx(%usuff, T. M. Fasinu & O. E. Binuomote, Harnessing Adult Education for
Cr

tivity Towards Sustainable Teaching Skill Development in Nigeria Higher
Institutions. llorin Journal of Education (IJE). 45(2), 2025, 14-23.

G. Hobbies: Singing, Reading and Games
H. Referees
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1. Dr M. M. Ayantunji,
Department of Social Work Education,

Faculty of Social Sciences Education,

Emmanuel Alayande University of Education, Oyo,

Oyo State, Nigeria.

ayantunjimojirade@gmail.com Q\
2. Dr O.S. Pitan, (J

Department of Arts and Social Science Education, ’\
Faculty of Education, %0
Lead City University of Education, Ibadan, 0

Oyo State, Nigeria. Q

3. Prof.

Pitan.oluyomi@lcu.edu.ng &Q

S. E, Ileuma, fb
Department of Arts and Social Science@ on,

Faculty of Education, . 5&

Lead City University of Educati {abadan,
Oyo State, Nigeria. . \AQI

ileuma.senimetu@lcuedu.ng

L. Signa(ur(§ Date:

fbh The University Compliance Certification

This& certify that this thesis by Olabisi Esther BINUOMOTE in the Department of Arts

and Social Science Education, Faculty of Education, Lead City University, Ibadan, Oyo State,

is in full compliance with the approved University format and style.

204



Signature

205




	Also, the availability of Educational Infrastructu
	Religion plays a significant moderating role in th
	This framework therefore, reveals that improving e
	3.9Ethical Considerations
	Poverty Rate
	Some girls in my community stop going to school be
	Girls from poor families are sometimes kept at hom
	Sometimes, money problems in my family make it har
	Availability of Qualified Teachers
	My school has teachers who are qualified and do th
	Having female teachers in school makes girls want 
	When schools have few or unqualified teachers, the
	Schools with many experienced and good teachers en

	Section C: Economic Factors
	Poverty Rate
	Some girls in my community stop going to school be
	Girls from poor families are sometimes kept at hom
	Sometimes, money problems in my family make it har

	Section D: Availability of Educational Infrastruct
	Availability of Qualified Teachers
	My school has teachers who are qualified and do th
	Having female teachers in school makes girls want 
	When schools have few or unqualified teachers, the
	Schools with many experienced and good teachers en
	The religious beliefs in my community encourage gi
	Some religious practices in my community make it h
	Religious leaders in my community encourage girls 
	My own religious beliefs teach that girls should n

	1.O. E. Binuomote, Collection Development as Determi
	2.O. E. Binuomote, The Interconnectedness of Girl-ch
	3.R. O. Rusuff, T. M. Fasinu & O. E. Binuomote, Harn

