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Abstract

The apparent worrisome rate of fall in motivation to learn among Nigerian students has
regularly aroused public worry; a thorough search of the literature suggests that there is a
scarcity of empirical studies on the matter. This study investigated the influence of school and
home factors on junior secondary school students’ motivation towards learning in Ogun State,
Nigeria. Three questions and hypotheses were raised and tested. A descriptive research design
guided the study. The population consisted of 470,449 students in public junior secondary
schools in Ogun State, Nigeria, and 6519 junior secondary school students were carefully
sampled to participate in the study. A questionnaire was designed to gather data. cﬁér;lple
percentages and means were used to answer the research questions, while multiple ion
and the t-test were used to test the hypotheses. Results revealed a high level o

towards learning (3.36), a very high level of parental involvement in a child’;%&

but a low level of availability of instructional resources. There was a
influence of home and school factors on junior secondary school students’ metivation towards

learning in Ogun State (F = 79546.842; adj. R*> = 0.987; P < 0.05). z%tql involvement has
the greatest relative influence (B = 1.371; t = 93.109, p < 0.05)Nfallowed by resource

availability (B = 0.570; t = 54.565, p < 0.05), teacher support (3 3;t=48.711, p <0.05),
and class rules (f = 0.041; t=5.963, p <0.05). A slight but si nt gender difference in the
level of junior secondary school students’ motivation to %s learning was found. It was
recommended that autonomy and ownership of learni Xd be encouraged among students
by giving them choice and control over what thewlearn, how they learn, and how they

demonstrate their learning. \ﬁ
tu'}
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Chapter One
Introduction
1.1 Background to the Study
Motivation refers to the psychological forces that drive an individual's behavior, influence the
direction, intensity, and persistence of effort towards a goal or objective. It is the driving force
that prompts an individual to take action and strive for success. Motivation is a c%&éﬁaspect
of human behavior that plays a vital role in determining one's success in li . %e driving
force that propels individuals to take action towards their goals and aspitations. Without it can
be challenging to overcome obstacles, persevere through difﬁcu{@ﬁs, nd achieve success.
For students, motivation is especially important as it seems to@g&ey determinant of academic
success, in other words, students who are motivated@%&md achieve are more likely to put
in the effort required to succeed in their studies. Y@Sare also more likely to be engaged in the
learning process, which can lead to b&e' derstanding and retention of the material.
Furthermore, students who are moti@‘h to learn and achieve are more likely to develop a
positive attitude towards educ tio:, hich can have a lasting impact on their future academic
and career success.
R

Motivation is deri dqgm the Latin word movere, which means "to move." It is a mix of
motive and ﬁ% or an individual's willingness, drive, desire, resolve, and force to achieve a
certaiims, and objectives. Motivation may also be defined as the process of inspiring
individuals to take action to achieve desired results. Generally, everyone has two sorts of
motivation which are outward (extrinsic) motivation and internal (intrinsic) motivation'.

Intrinsic motivation is internally focused and fueled by the inherent satisfaction one feels from

completing a task or mastering a skilll. It is a type of motivation that is animated by personal


https://mmrg.pbworks.com/f/Ryan%2C%2BDeci%2B00.pdf

enjoyment, interest, or pleasure. It energizes and sustains activities through the spontaneous
satisfaction inherent in effective volitional action'. It is manifest in behaviors such as play,
exploration, and challenge seeking that people often do for non-external rewards”. This type
of motivation is high during early childhood but can decline as one grows older due to
attention or interest shift from play and exploration to extrinsic rewards and punishments?.
Extrinsic motivation on the other hand is often driven by external rewards and cor&i&ﬁces.
It occurs when the individual is motivated to perform a behaviour or eng)ag%?i&%ctivity to
earn a reward or to avoid punishment. A study expresses that human being”engages in such
behavior not because they enjoy it or because they find it satisf} @to get something in
return or avoid something unpleasant consequences?. For aani)evement to be made, human
beings need to be motivated, either internally or exl.@@
Motivation plays a crucial role in academic suv@for students. It is the driving force that
helps students to set goals, overcome ob ciu]}d persist through challenges. When students
are motivated, they are more likely @% engaged in their learning, to put in effort, and to
achieve their academic goals Ntivated student will have a positive attitude towards
"
learning and be more 'k@(e responsibility for their own education. They will be more
likely to seek out e hen needed and to make use of available resources. Additionally,
motivation c@ students to stay on task and manage their time more effectively, leading
to be rmance on assignments, tests, and exams. In summary, motivation is a vital
ingredient for academic success as it helps students to take charge of their own learning, set

goals, and overcome obstacles.


https://mmrg.pbworks.com/f/Ryan%2C%2BDeci%2B00.pdf

Students’ motivation towards learning therefore is a form of drive, force, or urges that
stimulate, guide, and sustain students to deliberately determine to learn in school, it is an
important building block of self-regulated learning the set of attitudes and mental processes
that allow a person to steer their learning*. Self-regulated learning involves the action of
learning itself, as well as the meta-cognitive processes (the knowledge, monitoring, and
regulation of one’s learning) that help learners plan what and how to learn and e@ the
outcomes of their learning. Motivation is also closely connected to self-e o&%%? person’s

'\

belief in their ability to accomplish a task, as well as context, or theévir nment in which
ociated with their

learning occurs®. Successful learning of students seems clo . \‘h
motivation it was emphasized that the information about lea\Qg#notivation is the main factor
to design an effective instructional play’. This may‘%.&ators to improve the learning of
students. Similarly, it is a well-known fact that I@rs’ capability to raise their enthusiasm to
participate in overall activities related tog@iics has been considered a significant factor to
understand their performance and l@gé. Research related to the motivation of students

towards learning also reported that'the beliefs of learners about motivation and their learning

.\

strategies are associated @Hr learning’.

Unfortunately, an)Q/d iew of the current state of affairs in Nigerian secondary schools
revealed thaf@ority of students are unwilling or inspired to learn. This is evident in low
enrol -Q drop-out rate among these students. For instance, in Nigeria, like many other
developing countries, is facing a significant challenge in terms of low enrollment and high
dropout rates in its education system. According to a report, the enrollment rate in primary
schools in Nigeria was just 69% in 2020, with the enrollment rate for secondary schools even

lower at 35%3. This highlights a significant gap in access to education for many Nigerian


https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5408091/
https://lincs.ed.gov/state-resources/federal-initiatives/teal/guide/metacognitive
https://www.uky.edu/~eushe2/Bandura/BanEncy.html

children. Another evidence of poor motivation to learn among student in Nigeria is the
observed poor academic performance. There is no doubt that students who are not motivated
intrinsically or extrinsically to learn may struggle academically and may have low grades or
test scores. Evidence abounds to confirm low academic performance of students in Nigeria.
For instance, a study conducted using data from the National Examination Council (NECO) in
Nigeria, found that the average scores of junior secondary school students in Nigeria&'&well
below the passing standard in key subjects such as English and mathe .a(k he study

. "
a significant gap in student achievement and highlights the need ‘%%’Ze entions to improve

N

academic performance’®. Another evidence of low motivaﬁog&%rds learning among students

revealed that only 37% of students passed English and 28% passed math§n5t1 s. This indicates

in Nigeria is poor participation and engagement in c%%}uttress this fact, a study reported
that less than half of the students surveyed ;@ed actively participating in class, and
classroom observations revealed that a&ﬂ}dents were disengaged during class, with
behaviors such as texting, sleepin%(‘&aydreaming]O.Other evidence of poor students’
motivation towards learning ir&eria include: Poor attendance, Lack of interest and

.\
relevance, Lack of self—e@w nd self-esteem, Behavioral issues such as absenteeism, lack

of punctuality, Ia(:lS{a us, lack of interest in school work, lack of responsibility'! 1213,

These migh\%@reason for secondary school graduates' perceived low learning outcomes
and, It, their inability to contribute meaningfully to the nation's progress. Many
variables, including but not limited to students', teachers', government, parents', and societal-
related issues, have been cited in the literature as explanations for students' low motivation to
learn®. The study of student motivation has a long history, dating back to the early 20th century.

Early research in this field focused on understanding the factors that influence student



motivation and how these factors can be used to improve academic performance. In the 1950s
and 1960s, researchers began to focus on the role of intrinsic motivation, or the motivation that
comes from within an individual, and how it relates to academic success. This led to the
development of self-determination theory, which posits that students are more likely to be
motivated when they feel a sense of autonomy and control over their learning. In the 1970s
and 1980s, researchers began to investigate the role of extrinsic motivation, or the n?&f)&tion
that comes from external factors such as rewards or punishments. This led t .tl\%r)elopment
of self-efficacy theory, which posits that students are more likely to b n‘%‘[ed when they
| ) XN\

believe they have the ability to succeed'. %\

In recent years, there has been a growing interest in unde@@ing how social and cultural
factors influence student motivation. For example, e\sxs'&rs have examined how students'
perceptions of belonging and identity in schooly@&mpact their motivation and engagement.
Additionally, many studies have been c cﬁfﬂd to explore the impact of different teaching
strategies on student motivation. Ov@q the study of student motivation has evolved over

.\

time to encompass a wide ramgc:\f!)ctors that impact student engagement and success. It is a
multidisciplinary field d@g n perspectives from psychology, sociology, education, and

other disciplines. Iq{li me vein, this study investigated the influence of home and school on
public secoﬂﬂ%glool students’ motivation towards learning.

One @%Qdices of school factors considered in this study is “Teacher Support”. Teacher
support refers to students’ beliefs that their teachers care about them, value them and establish
personal relationships with them!4. It is measured by the amount of help, concern, and
friendship the teacher directs toward his or her students. Because the teacher plays a vital role

to create an environment that supports effective teaching and learning in the classrooms, their



support is integral to the achievement of the success of the students. The teachers are expected
to be involved in the organization of the learning space, ensuring learner active involvement
and discipline in the classroom and so on, to facilitate learning.

Teacher support also known as teacher assistance seems to be one of the most significant
elements in the context of teaching/learning. It's also a factor in the formation of student-
teacher relationships, school engagement, and academic drive. In the social suppo%rt:%‘&‘l,
teacher support can be viewed in two ways: broad or narrow. The broad per: .e\ based on

a report’s social support framework, teacher implies a teacher %ing informational,
'\

instrumental, emotional, or appraisal support to a student, in any em%%‘f ent'. Informational

support is giving advice or information in a particular con.ten&%b. Instrumental support is
giving resources such as money or time. Emotional s@ love, trust, or empathy. Appraisal
support is giving evaluative feedback to each stuﬁé. The narrow perspective views teacher
support in the form of help, trust, friends%,'iul interest only in a classroom environment!'’.
Teachers and students who have supp@e and pleasant connections are likely to build a sense
of school belonging and encou ag&&dents to engage collaboratively in classroom activities
.\
S

which is critical to all ihi@

their teachers are like ing to work independently because they know their teachers will be

rowth in school. Similarly, students who enjoy support from

there for thef%%es arise. They also seem to know that such teachers will quickly notice

and a em when they are going wrong, therefore, teachers' support seems to provide the
framework for an effective transition to the social and intellectual environment as children join
formal schooling. Again, there seems to be a positive association between teacher support and
students’ adaptive motivation towards learning. In other words, when students view their

teacher as supportive, they showcase higher levels of interest, effort, and drive to achieve



higher academic performance, a more positive academic self-concept, and greater expectancies
for success'®. Teacher support enhances a teacher's relationship with a student. Specifically,
teachers who support students show their care and concern for their students, so these students
often reciprocate this concern and respect for the teacher by adhering to classroom norms'®.
When teachers shout at students, blame them, or aggressively discipline them, these students

OO

often show less concern for their teachers and fewer cooperative classroom behava%
Given the significance of teacher support in attaining teaching and le g&g@)als, it is
reasonable to assume that student motivation to learn is connected to tedcher support. A
teacher's warmth and attention to students may drive students %ﬁlpate in classroom
activities, which may lead to behavioral engagement, on %@her hand, when there is no
teacher support, there is likely to be open disagreem@:h can lead to greater anguish and
insecurity, as well as a reduction in students' w@gy to focus on learning. Apart from the
benefits that teacher support may provi szJudents, it can also assist teachers in terms of
work satisfaction and performance. Wsumption is related to that of a study where lack of
support was found as a commo %?e of teacher stress and burnout?,
%’\

Classroom rules are 0@1 identified as an integral part of an effective classroom
management syste&@ey are very easily implemented and focus on the prevention of
challenging%aors before they occur. Classroom rules are one of the tactics for instilling
appra %‘ dent behavior during teaching and learning exercises. It entails self-discipline,
orderliness, excellent behavior, and adherence to a set of rules. Students are handed
prospectuses upon entry to schools, particularly at the secondary level, which outline some of

the expectations, including adherence to rules and regulations. However, because most class

rules and regulations are established without the input of students, they tend to reject them and,



on some occasions, breach them, resulting in acts of indiscipline that may result in disruption
of learning activities, suspension, or expulsion of students?>!.The common expectations of a
group of people might be characterized as rules or standards of behavior in a particular setting.
This may be what the group considers to be a socially acceptable pattern of behavior that every
member of the group is required to follow?2. Ideally, teachers establish rules and laws to control
the diverse lives of students, including dos and don'ts in the classroom. In this ;&?& this
involves outlining the anticipated behavior of the students during a lesson. .o&, obeying
classroom rules is critical to meeting expectations and achieving goals. i‘nﬁy, the learners'
academic performance and development in school seem to have.%%" rmed as a result of
their low adherence to classroom rules®. . QQ)

In an orderly classroom, disseminating instmctions@ learners and teachers is likely to
be easy and less time-consuming since the teaq@nay not necessarily go to spend time on
maintaining or instilling discipline am. Q,dhlts thereby devoting more time to teaching
activities. When there are rules, resu%%qn favorable academic outcomes, it then means that
schools without effective classroo les are likely to be unmanageable and frequently result
in uninspired and d n@ﬂinstructors and students, who in turn perform poorly
academically?. Ol\{h)@her hand, if excellent classroom rules are present at school and the
parents at h@%%ware of good discipline at school and it is also implemented at home, this
is lik to be a good formula for strong motivation towards learning and academic

accomplishment among students.

Incidences of disobeying classroom rules in the schools have been reported to have negative

effects on the teaching and learning process. These days, rarely will you hear of a school



known for indiscipline mentioned among the top-performing schools when results are
released. On the other hand, schools which are known to perform excellently well seem to be
equally known for being some of the most disciplined schools. To maintain orderliness in the
classroom, the school and the class teacher have to set a blueprint of rules and regulations
guiding activities in the classroom during teaching and learning?>.
The maintenance of rules in a classroom seems to depend on how effective ﬂéa;isé;brules
governing the class are. Students should be aware of the consequences of‘l%%hese rules
and teachers should ensure that these are enforced to the letter. eteﬂ ining rules and
consequences, teaching them to students, and outlining the benefé%\gx orking within them,
is a critical up-front investment?. If there is a doubt abo%@tations for behavior in the
classroom, students may develop their patterns o@% As a teacher once said, if you
don’t have a plan for your students, they will.hs@plan for you?S.
In secondary schools today, teachers co%g.:&/ith rules and regulations which they feel are
likely to help achieve the objectives (@hing and learning exercises. These rules include but
are not limited to respect and li tMO the teacher, raising your hand to speak, being prepared
"
for class, being quiet w@e eacher is talking, being quiet when classmates are talking,
sharing new ideas, keep=your hands to yourself, respect others’ property, keep your workspace
tidy, listen ﬂ!%%e teachers, obey all school rules, listen with your ears and your eyes,
contr%% discussions, Follow the teacher’s directions the first time they are given,
cooperate with your classmates and use technology appropriately. Although studies have
been carried out to investigate the influence of classroom rules and regulations on students’

academic performance and the success of teaching-learning exercises at large, there seems to

be a dearth of literature on the influence of classroom rules on student’s motivation toward



learning in secondary schools in Ogun State Nigeria. Therefore, the researcher intends to
bridge the gap by investigating the influence of classroom rules among others on secondary
school students’ motivation toward learning in Ogun State, Nigeria.
The ability to maintain a balance between supply and demand in education is dependent on
the availability of instructional resources, such as teachers, classrooms, laboratories, utility
(electricity, water), and teaching aids?’. Resource unavailability is a central@ of
educational managers, this is because educational resources (time, in , money,
material, and human capacity) are scarce in supply relative to the vari u‘s%o which they
can be applied®®. Education uses a combination of human and no%& resources of many
different kinds. The human resources that a modern educa}q@ system requires include not
only teachers with various skills and knowledge b@%dmmlstratwe and auxiliary staff
and supporting personnel. The non-human res@s that it requires include physical plant
(grounds and buildings), utilization (WQS’CQJ electricity supply), and in many cases, food
and catering, and medical supplies. @drces such as men (teachers, policymakers, and non-
teaching staff); money (cash che ue, and notes); materials (raw materials, teaching and

research materials, tea %Ads and other equipment); management (policies, plans,

programs, time ta gne and information are limited in supply and serve as input into the

educatlonal‘%&

The a@y of adequate instructional resources such as materials, equipment, and supplies

are important ingredients in schools. It has been seen as an intense factor in qualitative
education. The significance of teaching and learning and the provision of adequate
infrastructural and instructional resources for educating cannot be over-emphasized®’. The

proclamation that "educating is indistinguishable from taking in however taking in is

10



distinguishable. It has also been identified as a potent technique for achieving successful
teaching and learning. The significance of quality and enough instructional materials in
teaching and learning may be shown in their effective use during classroom instruction. Here,
instructional materials include all of the tools that teachers may utilize to make learning more
exciting and memorable. It includes books, audio-visual materials, software, and educational
technology devices. :{{b
Availability and relevance of instructional materials in classrooms ma i Q)effective
teaching, which can improve students' motivation toward learning and academic achievement
in the long run??. This is a result of the fact that instructional resou.%@r a strategic aspect of
the organization and delivery of education by instructors. 'Jl&gdre resources used to expand
an idea that the teachers would not be able to do \n@ ffective teaching. Therefore, this
helps students to learn more easily and boosts.th@otivation toward learning.

An overview of the education systeml&' "\ria suggested that many students complete
secondary school without obtaining t%%essary life skills. This demonstrates that increasing
the number of students has t Mecedence over increasing the number and quality of

"

instructional resources. @iudies have even shown that secondary school teaching is
particularly bad singed@se institutions lack critical instructional resources such as furniture
for staff and%ents, books, equipment, games, and sports equipment. Therefore, observed
poor Q‘ on towards learning could be attributed to the poorly supplied instructional
resource. It should be noted at this point that a professionally qualified teacher no matter how
well trained, would unable to put his ideas into practice if the school setting lacks the
equipment and materials necessary for him or her to translate his competence into reality*°. The

situation in secondary schools in Ogun State, Nigeria appear so pathetic to the extent that
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researchers reported that there were inadequate resources both human and materials for
teaching in secondary schools and that even the available few ones are not usually in good
conditions, this situation has forced teachers to constantly improvise or teacher
abstractly®'-3233, Improvisation which is an option demands adventure, creativity, curiosity,
and perseverance on the part of the teacher, such skills are only realizable through a well-
planned training program on improvisation which is not often available. Therefore, th{t&hers
result mostly in teaching students without instructional materials. Des '.e\@esire for
technological development, coupled with the fact students’ motivation toward learning has
\ "

become a source of concern to all stakeholders. %\

Apart from inadequate availability of material resources Q&@Gd in secondary schools in
Nigeria and Ogun State particularly, human resourc%'%}e such as teacher shortage is also
a problem in resource availability. The issue caﬁexpressed in terms of the inadequacy of
qualified and experienced teachers; it c Q\;zl be seen as the inadequacy of willing and
committed teachers in the state publ%%ﬁools. It was perceived that many teachers were not
willing to teach in rural. Similarly, When rural areas in Ogun State were being plagued with
the problem of acute te@};ﬂages during the expansion brought about by the free
education prograny\sdgg urban areas of the state were exempted. Generally, there are four
major typesﬂ%ngr shortages, in these areas**.Over Shortage (Under Staffing of Teachers):
This che over vacancies of teachers to be filled. Such shortages take into consideration
the specialization needed as well as the number of quantities desired which is however in short
supply. Hidden Shortage: These include teachers that teach subjects in which they do not know
or specialize. These categories of teachers fall in the category of teachers that are being mal-

employed. Such teachers work in the areas which they do not fit according to their
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qualification. Suppressed Shortage: This is a situation where a subject is under-represented in
the timetable because of a lack of suitable teachers. Modernized Shortage: This relates to
teachers who are formally qualified but already out of touch with current development in their
fields. Such teachers need a short orientation through seminars, workshops, conferences, and
the like. Suppressed Shortage: This is a situation where a subject is under-represented in the
timetable because of a lack of suitable teachers. Q:){{b

Teacher shortage can also take the form of in-balance or disproportion in th .@xg@s-students
'\1 short supply in

ratio in schools®. Researchers have shown that teachers are almost alg;s
an overproduction

schools. For instance, it is arguable that a supply-demand balancq.%é(r
in the number of teachers does not guarantee sufﬁcienc;@g&ery subject area. Teacher
shortage can also be subject-oriented in nature?®. Aca@ﬁ%} a study, well-qualified language
and science teachers especially women, are ¢o rated in urban areas, thus resulting in a
shortage of language and science tea GFQ_;\rural areas®’. The present study sought to
investigate the contributions of th%(bﬂllability of instructional resources (human and
materials) to secondary school SMS’ motivation toward learning in Ogun State, Nigeria.
"

The home is the firs of learning for the child; therefore, the quality of the home
environment goesy\ai g way in determining the eventual personality of the child?®.
Psychologis%%assiﬁed the factors that affect learning into two broad categories namely,
nature@ghure”. It has been discovered that the two categories play complementary roles.
As nature determines the level of intelligence and inherited abilities of the child, nurture helps
to maximize these innate abilities. Nurture involves the home, the school, the environment,

and the peer groups to which the learner belongs*’. Indeed, home factors are the foundation for

children’s development, as such family background in terms of family type, size,
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socioeconomic status, and educational background play important role in children’s
educational attainment and social integration, and motivation towards learning. To this end,
this study considers home factors such as Parental:

involvement in a child’s education and its implication on student’s motivation towards

learning.
Education is regarded as a valuable investment for national development all over i@vorld
As a result, children's education is not anticipated to be placed only in t hﬁ% of school
administrators and teachers, but rather in the hands of everyone, m st n tably the child's
parents and close family members. Parental involvement in a@'ﬁ education may be
described as parental motivations and behaviors am;eQ@nﬂuencmg their children's
educational well-being. It is a multifaceted and bld@% concept that has been proven to
have obvious ties with children's social ands a@mc outcomes. Parental involvement in
children's education may be defined as eivbf including parents in educational concerns,
mostly at home but also at school‘“éhntal involvement is the practice of any action that
allows parents and families t(m%tl ate in the educational process at home, school, and/or in

eneral, parental involvement in their children's education

any other program setti

involves a variety Qy& of involvement in education and with schools.
Before the ﬁ@‘e twentieth century, institutionalized education was a collaborative effort
betw@ﬂies and schools. The father's job as the family's financial backer was clearly
defined in the late 1800s, while the mother was to administer and oversee the home. Children
were collectively nurtured by a cooperative of moms who provided a caring environment for
children in the community within the context of the societal norm of the period. As a result, a

group of American women from around the country established the Parent-Teacher
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Association (PTA) to promote a healthy developing connection between parents and teachers.

This movement was highly active in politics, working to pass laws in support of children's

rights (e.g., child labor laws, food, and drug act, and housing legislation)*2.
Another big shift in family structure occurred in the twenty-first century. It is not uncommon
these days to see the breadwinner in a single-parent family working several jobs to support a
modest lifestyle for their children. In two-parent households, both the father and m@@f;boften
work full-time to support the family financially. With the change in financia b&%)ns many
families are unable to support their children in the traditional sense of rent involvement in
schools. According to research, there are disconnects betwee \én s' involvement and
support in school activities, and as a result of this transition @ s have been obliged to take
on much of the responsibility for educating puplls@%cademlcally and socially®. As a
result, instead of being a simple supporter, the @01 system has exchanged roles with the
parents and is now given the crucial task,o g the primary career of a child. At any given
time, the role of a parent toward t%cbi 1ld cannot be overstated. The home is incredibly
important and critical to a chil sMe well-being and growth. The family is the fundamental
cell of society in whic t@? upbringing must begin as soon as he is born, even if he is
still in the cradle.){}:iq)alues that a person has developed from childhood are like letters
inscribed in%g of a young tree that grows and enlarges with it, becoming an important
part o result, the most crucial aspect of raising and education is a good start. Nobody
ever claimed that raising children was easy. They do not come with any recommendations or
directions, and there is no pause option. They do, however, bring with them a critical set of

physical and emotional demands that must be satisfied.
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Failure of parents to address these specialized demands can have far-reaching and long-term
negative consequences*. This is because parents are the children's first teachers at home. As a
child grows from a newborn to a toddler and then to a preschooler, he learns to talk, listen,
write, and read, which prepares him for academic success. Numerous studies have found that
parents have a significant impact on their children's academic success. According to a study,
increased parental involvement in children's learning at an early age has a favorable@:‘t on
the child's school performance, including increased motivation towards lea .rg\% improved

. "
children tend to achieve not only in school but throughout the@és. The most accurate

academic accomplishment*. When schools and families work togethe&en ourage learning,
predictor of a student's academic achievement is not incommz))cial status, but the extent to
which that student's family can foster a leamia@'onment at home, express high
expectations for their children's future careﬁl&‘:%d become involved in their children's
education at school and home. Levels of e ment are connected to socioeconomic status
and maternal education levels. As chj grow older, parental involvement seems to reduce.
Single parenthood and issues Wi‘m‘,hers' psychosocial health (particularly depression) have
a detrimental influence @V ?Vement”. Material poverty has a significant detrimental
influence as well. I,Qa onstrated that there are significant disparities among parents in the
extent to Wkr%g envision a role for themselves in their child's education and the degree to
whic re confident in their ability to assist. It is revealed that many parents are
discouraged from participating because of how certain instructors treat them, and the children
themselves are shown to have a substantial effect on the degree to which their parents

participate. Parents were more active in primary schools than in senior schools. Mothers saw

themselves as being more involved than dads*®.
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Parental involvement in education is a significant force, and "parents are a child's first and
most enduring educator, and their importance cannot be overstated. Parents have a particular
advantage over others in that they can have a more consistent and consistent good effect on
their children, which may improve and complement what the school nurtures. Parental
involvement is certainly important in this aspect. In terms of the content of what children learn,

many fall short since, it appears they lack the requisite knowledge and, as a res@d it

difficult to assess and comprehend what was done at school. This holistic f@&o parental

involvement is based on the concept that children's academic progress is impacted in a dynamic

'\

and bidirectional manner by numerous environments (suc;%%' ome, school, and
community)*’. Parents may help their children's education h&&ding school activities and
fulfilling school responsibilities such as Parent—Teq@S%\ociations and Conferences. They
may get more involved in their children's schq@é by offering encouragement, setting up
suitable study time and space, modeli gﬁ)i behavior (such as reading for pleasure),
supervising assignments, and activel cting their children at home.
Children spend more time at om\eﬂ'ﬁan at school, so parents have the chance for a variety of
one-on-one interactions @B children. When parents educate their children, they instill
new abilities in t \ir)d foster a sense of competence in them. This, in turn, is likely to
inspire the c‘%ﬁQ‘[o do better, thus initiating a cycle of success reinforcement or motivation.
Whe s participate in their children's education, they are likely to gain a better
understanding of their children's behavioral and intellectual requirements, and such children
feel more comfortable discussing their difficulties with their parents.

One of the challenges in secondary school education is including parents in academic concerns

to improve success, many parents are unaware of modern educational techniques and how they
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might become more involved in their child's education. A variety of projects have been
launched globally to enhance home-school connections, although documentation of these
initiatives is inadequate, particularly for certain parents. Parents do not engage in school
governance, but other activities such as fundraising and aiding teachers with academic or co-
curricular activities are entirely voluntary, and parents must be urged and trained to participate
actively. There seems to be a lack of training for parents on the requirements and ne.%s,CQ‘f the

child, parents, and schools should be held responsible for one another t;.es%e parental

involvement in schools. Parental education should include effective decision¥making skills as
well as knowledge of how to support their child's school-related %ﬁéﬁl : and enhance their
child's learning process at home. . QQ’)&
The most important indicator of parents' school invo@'%( is their belief in their intellectual
skills. The fact that there are disconnections beﬁ@s school and home is primarily due to the
sort of interaction that has been develop le;é\en school officials and parents. Schools have
not established a stimulating environ@%&' in which parents may actively engage in academic

.\

pursuits. There is also no pa@gurce center where parents may feel welcome or attend
programs tailored to tiei@r ments. This study, therefore, considers parental involvement

in a child’s educati%d its implication on a child’s motivation toward learning.

<8
The @gof social class (or simply “class”), as in a class society; is a set of concepts in the
social sciences and political theory centered on models of social stratification in which people
are grouped into a set of hierarchical social categories, the most common being the upper,
middle and lower classes*®.The term “class” is etymologically derived from the Latin classics,

which were used by census takers to categorize citizens by wealth and to determine military
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service obligations. When sociologists talk of social class, they refer to a group of individuals
who occupy a similar position in the economic system of production. Within that system,
occupation is very important because it provides financial rewards, stability, and benefits like
healthcare. Social Class is an essential object of analysis for a sociologist, political scientists,
anthropologists, and social historians. However, there is no consensus on the best definition
of the term “class”, and the term has different contextual meanings. In common pa:&a& the

term “social class” is usually synonymous with “socio-economic class,”‘%x@@; “people
“the’w
'\

having the same social, economic, or educational status,” for instang orking class”;

S

Social class is the combination of economic and sociologica@sures of economic status an

an emerging professional class.”.

individual work experience and the economic and soc %}sition of an individual or family
concerning others based on income, educational i@ and occupational status. For the analysis
of a family's socioeconomic status, t @old income, education of the earner, and
occupation are checked as well as co%%ed income compared with an individual, when their
attributes are assessed. Socioeconoinic status is generally divided into three categories which
are: high socioeconomic @\Ridle socioeconomic status, and low socioeconomic status to
explain the three %@ family or an individual may fall into. When putting a family or
individual irﬂ%ng these categories, any or all of the three variables i.e., income, education,
and o Qn can be reviewed and assessed’. Different scholars have defined socioeconomic
status in different ways. Some scholars consider that socioeconomic status is the total
household income while other scholars include other variables that is., parental educational
level. In addition to the widely used income variable, some other variables are also considered

that is., family and parental educational attainment; total family income; living in poverty;
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living in a single-parent household; motivation for learning, alcohol or drug use, crime,
community/environment, etc. many scholars consider that socioeconomic status is the most
fundamental factors which are responsible for the academic success’'.

In the 18th century, the term “class” began to replace such as estates, rank, and orders as the
primary means of organizing society into hierarchical divisions. This corresponded to a general
decrease in significance ascribed to hereditary characteristics and an incre&%& the
significance of wealth and income as indicators of position in the social hie y &&Qeﬁnitions

'\

of social classes reflect several sociological perspectives, infongl anthropology,
storically have been

economics, psychology, and sociology. The major perspecti@ﬂ

N

Marxism and structural functionalism. The common stratquédel of class divides society
into a simple hierarchy of working class, middle clas@%er class. Within academics, two
broad schools of definitions emerge those aligcxwith 20th-century sociological stratum
models of class society, and those aligne wﬁﬂﬁ}l 9th-century historical materialist economic
models of thinkers®2. Another distincébcan be drawn between analytical concepts of social
class, and more empirical traditiMch as the socio-economic status approach, which notes
the correlation of inc m@% ?ion, and wealth with social outcomes without necessarily
implying a particu rier of social structure’?.
Not everybdﬂ%ﬂgthe same amount of prestige, money, or social influence as everybody else.
Eac Q\ e scarce variables is unequally distributed throughout any population. It is
possible to rank persons in terms of their income, the prestige of their occupations, the extent
of their education, or the amount of power involved in the various roles they play within the

community. A person’s rank based on these criteria is referred to as his or her socio-economic

status. However, we classify persons much more loosely based on only one or two of the
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99 ¢

criteria-only a few categories such as “upper class” “middle class and “lower class”. We may
define social class as a stratum (or “layer”) of persons who share a similar socio-economic
status. Different sociologists use the term social class for classifying people as similar or
different in a “socioeconomic status”.

The most influential classification scheme was the first proposed by a theorist. His system was

based only on one criterion: ownership of the means of production’. He recognize&@any

different social classes had existed in different historical periods. For exaril%(@@istocracy,

'\

who had owned the land, and the peasants, who had titled it. However,&eg rded two classes
) “the bourgeoisie, or

alone as the forces shaping history during the industrial peri@’l
capitalists who had to sell their labor to earn a living. How.ma&cial classes are there? There
is no single correct answer to the question. Sociolog@ lly employ between three and six
categories. For years many surveys referred orﬂ@\“upper”, “middle”, and “lower classes”
and the majority of the North American Qﬁbn would regularly claim to be “middle class”.
Even though the majority did manu%%or and therefore should be called “lower class™*.
However, it finally became N that people knew perfectly well what stratum they
occupied. It was just ha@ig not like to call themselves “lower class”. When the term
working class was%@to the list of choices, most respondents chose that term to describe
their status. ’V%x x categories are used to describe a stratification system, the upper, middle,
and 1 gsses are subdivided into upper and lower sub-groupings. Thus, the upper class
consists of “old money”- people whose families have been rich for generations. The lower
upper class may be just as rich, but their money is more recently acquired. The upper-middle-
class consists mostly of business and professional people who live comfortably in attractive

environments. The lower middle class is not quite so affluent; they work as shopkeepers in
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clerical jobs, and the like. An upper lower-class man may earn as much as any middle-class
worker but he does so through manual work. Finally, the lower- lower class consists of welfare
recipients, the unemployable or occasionally employed workers who do unskilled work>>. The
researcher argued that social class originates from the division of labor. In simple or rural
societies, a person may occupy or perform many roles. For example, the man who is the barber
in the town may also be the tailor as well as the king’s bell ringer. As society becoég%ore

complex and the population increases, people come to take fewer and fegém@@. In order

words, roles become more specialized, and skills needed to occup r:l s become more
important®, g\;\\‘
Social class colors our motivations in several ways. StudiesQ%Jlitical behavior have noted
in the western world that motivations of conservatis@%lism, or authoritarianism evolve
from the kind of class in which we find ourso@ Hence, social class affects our voting
behavior. However, we cannot confide gﬁ the extent to which social class influences
voting behavior in Africa. We say wi@(bme measure of confidence, however, that ethnicity
is far more important than social class in influencing voting behavior in the African context.
"
Social class has effect o@%ﬂth. For example, it influences the pattern of diseases, due
to the less healthy g{g@ons in which poor people live, they suffer certain types of diseases
which rich 0%5 who live in cleaner and healthier environments do not suffer from.
Epid in Africa shows that the lower intestinal diseases are far more common among
the rural and lower-class people than among the upper classes. This is because treated and
clean water is available to the upper classes while the lower classes have to go to rivers and
dirty streams to collect water for use. However, on the other hand, it is discovered that many

children of the upper classes today use heroin and other kinds of drugs which tends to create
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a disease pattern that is common to them. Similarly, because of the poor nourishment, children
of the lower class and rural people tend to suffer from kwashiorkor, a nutritional disease,
which does not affect upper-class children. At the same time, the social class in which we find
ourselves tends to influence what kind of treatment we go for when we are ill. Our social class
tends to influence the motivation of doctors and hospital personnel to us when we go for
treatment. Many doctors in Africa today do not want to go and serve in rural areas %&e of
the lack of modern residential facilities and so on. Our social class alss%&ggﬁffect our
mental health and mental stability. .
The class in which we find ourselves seem to affect the kind of :%)N\@Y%fe that we lead. For
example, it affects the kind of clubs that we join and so on. %z}er-class people in the cities
have their own sports clubs and recreation which @S&pen to poor people. The kind of
friends that we have is also determined by our)@il class. Our manners, our behavior, our
language, and the dress that we wear m Q&'}e affected by our class. Upper-class parents
also seek to increase the opportunitie@%ir offspring by looking for the best schools in the
community for their children t M. It is not by accident that it is only children of the upper

.\
class that attend the hi h@l est schools in the community?’.
ifd

Our class positiongeinforces the advantages or disadvantages that we have at birth. If we are
well fed thé%%e likely to be healthy from childhood and consequently to develop more
rapi Qchildren of poorer families. Our diet can affect our learning ability and our
lifespan. The better the source of nutrition and the surroundings in which we live the more
likely it is to live longer and since we are healthy and well-nourished, we are likely to be more
attentive in a learning situation than children from poor environments. The class also affects

the kind of job opportunities that we have. The place that we come from, and whom we know
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may determine the kind of jobs we get and the child’s motivation to learn®. It is against this
background that this study intends to examine the influence of social class on students'
motivation toward learning in secondary schools in Ogun State, Nigeria.

1.2  Statement of the Problem

The apparent worrisome rate of fall in motivation to learn among Nigerian secondary school
students has regularly aroused public worry, particularly among educatio%&’bﬂmary
stakeholders. Motivation to learn, which seems to be a major determinant o .Ok%ic success
appears to have declined among students, particularly those in secondary schools in Nigeria,

. %

with a multiplier effect on poor academic achievements @Mp Isory subjects and
performance in general, as well as the engagement of these&%ﬁents in social vices such as
cultism, fighting, internet fraud, and so on. Similar@otivation towards learning among
secondary school students in Nigeria could-@f separated from the causes of the low
attainment of the objectives of Nigeria’s%’gn)al education policy. Several factors, including
teacher and student factors, anxi%(biarge class size, bad government policies, poor
instructional tactics, infrast Ctl:’ challenges, and so on, have been identified as being
responsible for the bﬁ'@ow motivation towards learning among secondary school
students in Niger&igording to one study, a poor degree of academic motivation among
secondary @ students is closely associated with low student motivation to learn.
Simi Qwas demonstrated that a student’s low academic success and low enthusiasm to
learn are closely related. In Ogun State, which is one of the states in Nigeria badly affected
by the drastic drop in students' motivation towards learning, factors such as peer group
influence, poor teaching strategies, and large class size, among others, have been identified

as perceived causes of low student motivation to learn among students in the state®. Similarly,
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it was found that most studies on motivation in education focus on teachers, and very few are

considered to focus on students’*¢%6!, Also, a thorough search of the literature suggested that

there is a scarcity of empirical studies on the influence of school factors such as teacher

support, classroom rules, and availability of instructional resources and home factors such as

parental involvement in children’s education and parental social class on junior secondary

school students' motivation to learn. This study, therefore, intends to contribute to t &ting

literature by investigating the influence of home and school factors on juni .e& ry school

students' motivation toward learning in Ogun State, Nigeria.

1.3

. "
Aim and Objectives of the Study @

This study investigated the influence of school and home fa&& on junior secondary school

students’ motivation toward learning in Ogun State;@%%ﬁ. The objectives were to:

1.

ii.

iil.

1v.

identify the level of motivation towar&lt%aming among junior secondary school
students in Ogun State, Nigeria. '2
identify the extent of parer@wolvemen‘[ in a child’s education among junior

secondary school stuc%m in’Ogun State, Nigeria.
.3
assess the levtog@a

Ogun State)Qi’g ria.

dete@he combined influence of Home Factors (Parental: involvement in child’s

ility of instructional resources in junior secondary schools in

%@wion and Social Class) and School Factors (Teacher support, Classroom rules, and

instructional resource availability) on junior secondary school students’ motivation
towards learning in Ogun State, Nigeria.
establish the relative influence of Home Factors ((Parental: Involvement and Social

Class) and School Factors (Teacher Support, Class Rules, and Instructional Resource
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Availability) on Junior Secondary School Student’s motivation towards learning in
Ogun State, Nigeria.
vi.  ascertain gender difference in the level of motivation towards learning among junior
secondary school students in Ogun State, Nigeria
14 Research Questions
What is the level of motivation towards learning among junior secondary schoo@@zn‘ts in
Ogun State, Nigeria? QO
What is the extent of parental involvement in a child’s education a gn% Junior secondary
school students in Ogun State, Nigeria? '{b\

What is the level of availability of instructional resources"i @{%r secondary schools in Ogun

State, Nigeria? @

1.5  Hypotheses ©

Hol: There will be no significant combin'%’ ence of Home Factors (Parental: involvement
in child’s education and Social l School Factors (Teacher support, Classroom rules,
and instructional resource ﬁgsblhty) on junior secondary school students’ motivation

towards learning in O r@%

Ho2: There will b&i@ significant relative influence of Home Factors ((Parental: Involvement

igeria

and Social ss) and School Factors (Teacher Support, Class Rules, and Instructional
Reso@vailability) on Junior Secondary School Student’s motivation towards learning in
Ogun State, Nigeria.

Ho3: There will be no significant gender difference in the level of motivation towards learning

among junior secondary school students in Ogun State, Nigeria.
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1.6  Significance of the Study

It is hoped that the results of this study could be of immense benefit to the teachers, students,
researchers, curriculum planners and policymakers. The finding of the study will provide
teachers with the insights into the various factors that can affect a student's motivation to
learn. This research can help teachers understand the impact of a student's home life and
school environment on their motivation and engagement in learning. Understand&@ can

help teachers develop strategies to support students, improve studen;.en%ment and

motivation, and create a positive learning environment. By using resgarch’on these factors,
a

'\

teachers can better understand the unique needs of their students a@ effective strategies

to help them succeed. . QQ’}
Successful integration of this study will also help the %ers to identify school and home
factors which can increase students’ academi&hievement, generate and sustain their

motivation and improve their retentive auc'litiﬁw result of this study could help in discussing

issues related to students’ motivationqihh is likely going to help improve their performance.

.\

The researcher stand t@deeper understanding of the complex factors that contribute
to student motivati Ii?éis can help researchers identify specific areas that need further study
and develoﬁ%klnterventions and strategies to improve student motivation. The findings of
the s@%l also serve as a data bank and will be useful while searching for literature for
their empirical studies. It could also reduce the duplication of research in education since the
result of this study will be subjected to statistical techniques to determine the combined and

relative influence of the variables. The policymakers could utilize the information in this study

27



to state goals and why some teaching methods should be adopted as regards the teaching and
learning of a topic.

Curriculum planners can utilize the results of this study while planning the curriculum to
suggest some effective teaching methods along with the content/topic to enhance the teaching
which will boost the motivation of students in learning. The finding of the study could serve
as a reference point for another researcher who may want to investigate the given é;&%b%s in

another geographical area. é;. \QO
e

Through the findings of this study, students will be able to understand% x ious factors that

can affect their motivation to learn. This can inform their deci{@é& evelop strategies to
improve their motivation and engagement in learning. QQ)
Parents through the findings of this study will unde@@ impact of their own actions and
home environment on their child's motivation tcﬂ\\)&k& By understanding this, parents can take
steps to increase their involvement in tho&’ ild's education, such as helping with homework
or volunteering at school. Parents wi be able to identify any challenges their child may
face in their learning journey. W'i\1 nform parents about the best ways to support their child's
learning. It can contri ut@development of new interventions and strategies to improve
student motivation Ti’éan ultimately benefit parents and their children in the long-term.
1.7 Scop‘%hge Study
Geo@%ly, the scope of the study is limited to Ogun State which is bordered by Lagos
State to the south, Oyo and Osun states to the north, Ekiti State to the northwest and the
Republic of Benin to the west. The state has 20 Local Government Areas (LGAs) that would

be considered as the geographical scope for the study. These LGAs are Abeokuta North,

Abeokuta South, Ado-Odo/Ota, Agbado North, Agbado South, Ewekoro, Ifo, Ijebu East,
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Ijebu North, Ijebu North East, [jebu Ode, Ikenne, ImekoAfon, Ipokia, Obafemi Owode, Ogun
Waterside, Odeda, Odogbolu, Remo North and Sagamu. Each of these LGAs have different
geographical features, social, economic and cultural characteristics that were not considered
in this study. In terms of population scope, the study was limited to junior secondary schools
in these 20 Local Government Areas, which were the primary focus of the research.
The conceptual scope of this study is focused on the influence of home facto&i&&iybéntal
involvement in education and parental social class) and school facﬁ%&%ability of
educational resources, teacher support, and classroom rules) on stude&s’m tivation towards
learning. The study aims to investigate how these specific %}v\@ls influence students'
motivation to learn and to understand the complex relation@ etween these factors. The
home factors that are being considered in this study@%mntal involvement in education
and parental social class. The study aims to und&ﬂ%\d how parental involvement in a child's
education can influence their motivatio toia.vﬁ and how the social class of the parents can
influence the child's motivation to | e school factors that are being considered in this
study include the availability %ev ational resources, teacher support, and classroom rules.
"

The study aims to undzrs&

can influence stuQ{na “/motivation to learn, how teacher support can influence student

the availability of resources such as audio and audio-visual

motivation, %)Q classroom rules can influence student motivation.

Theoy@ the study is guided by Goals and Goal Orientations theory which suggests that
students' motivation is closely linked to their goals and goal orientations, and how they
perceive the relevance of their goals to their future, Expectancy-value theory which suggests
that student motivation is determined by the perceived value of the task and the student's belief

that they can successfully complete the task. Attribution theory which suggests that student
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motivation is influenced by how they perceive the cause of their successes and failures, and
how they attribute them to internal or external factors. Self-Determination theory: which
suggests that student motivation is closely linked to their autonomy, relatedness, and
competence and how satisfied they are with these three needs. The above theories provide a
theoretical framework for the research, and they guide the research questions, hypotheses, the
data collection and analysis methods. The research used these theories to understan(é;&(')\iq‘ome

and school factors influence students' motivation towards learning, gfl«g@ students'

motivation is related to their goals, values, beliefs, and self—perceptkﬁ ditionally, this
1

. Ad
*

research also provided an opportunity to test and expand these%?é’( by examining the

unique aspects of home and school factors and how they mtﬁgh the Nigerian context.

The methodological scope of this study is focused@ a descriptive research design to
answer research questions and test hypotheses. @gesearch design is considered descriptive
because it provided a detailed and accur. &an‘[ of the phenomenon under study. The study
was conducted by collecting primar%((b&a, which is data that is collected firsthand by the
researcher. The data collection M that used in the study is a survey. Surveys are a common
method of data collectio@ﬁc}ptive research and are used to collect information from a
sample of participﬂgjhe survey was administered to a sample of participants who are
selected strm%aqy from the population of interest. Descriptive statistics of mean and
perce@as used to summarize and describe the data collected. Inferential statistics
of multiple regression and t-test was used to test hypotheses and it was used to test the
influence of the independent variables (home and school factors) on the dependent variable

(students' motivation towards learning) and T-test was used to compare the means of the two

groups male and female students.
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1.8  Limitation of the Study

Caution should be taken when considering the findings of this study for generalization, as some
limitations were encountered by the researcher while conducting the study. For instance, some
of the students were not interested in completing the questionnaire as they felt it was not
relevant to their lives and did not see the value in participating in the study. This set of students
was persuaded to participate, and this may likely affect their attention span in ﬁl&;ﬁ&f the
instrument of the study. Some of the student respondents also felt reluc .n\ are their
thoughts and feelings on certain topics, such as their home life or sch ;ﬁriences, out of
fear of being judged or stigmatized. Some of them have e . %‘ mplained that the
questionnaire is too long or takes too much time to comp.leIQ%His may likely influence their
responses to the items of the questionnaire. 81@% caution should be used when
generalizing the findings of the study, as the prqu%e of extraneous variables may dictate the
outcome of the study but are not contro debr measured in the study. These include other

factors such as peer pressure or soc@onomic status, which could introduce confounding

variables.

.\

1.9 Operational Deﬁ:it@rms

Motivation towanQa rning: Motivation toward learning refers to the drive or desire to
acquire knoW%e and skills. It can be intrinsic, coming from within the student, or extrinsic,
comi Qextemal factors such as rewards or pressure. A meaningful motivation towards
learning is driven by a sense of purpose or personal relevance, which makes the learning
experience more engaging and effective. In this study, motivation towards learning is

determined by the level of student’s internal or external drive to learn new concepts in his or

her subjects, connects everything they learn in school to their sense of purpose, to complete
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whatever needs doing in their studies in a way that serves their broader view, eager to learn
new concepts or topics from their teachers because of the reward they stand to gain, figure out
different ways to solve their school assignments or exercise to obtain high grades, think it is
useful to apply what they learn in the school to solve real world problems, try to understand
the different solutions given to assignments to outshine their classmates, like to look for other
methods to solve or answer questions to impress their teacher during examinations @nely
enjoy what they am learning and instinctively get into the flow of the m e to play
games that will educate them for personal satisfaction, find most of m subJ cts easy because
S

of the internal force driving them and have innate sense of satls"%%h or learning in their

schools. . Q

School Factors: School factors refer to the Various@%s within a school setting that can
influence a student's overall experience in the schﬁystem. In this study, the indices of school
factors investigated are: teacher suppo&@séroom rules and availability of educational

resources. %cb‘

Teacher Support: Teacher support¥efers to the various forms of assistance and guidance that
"
teachers provide to th ir@%ns in order to motivate them to learn and help them succeed
academically and éﬂ%lly In this study, this includes caring for the students, believing in
the success G%Q dents, listening to the students when they have something to say, serving
as a Q‘ odel to the students, taking the time to clarify concepts that the students find
challenging, using a variety of teaching aids to make sure that the lessons are understood by
the students, allowing the students to open up about their own feelings and opinions, and
always making an effort to give the students the educational resources they need so that they

may take part in learning.
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Classroom Rules: Classroom rules refer to the set of guidelines and expectations that a teacher
establishes for the students in order to create a safe, orderly, and productive learning
environment. These rules are typically based on common sense and are designed to promote
respect, responsibility, and safety. In this study, this include: respect others and their property,
raise your hand to speak or ask a question, follow instructions promptly and carefully,
keepyour hands and feet to yourself, come to class on time and prepared, stay iéi&’&seat

unless given permission to move, no talking when the teacher is talkiné u@@ypropriate

language and behavior, keep your phones and other electronic devices urr;e off or on silent,
no eating or drinking in class, follow school dress code, paﬂic}%&ﬂ lass discussion and
activities. . QQ)

Availability of Educational Resources: The availalili 'Qeducational resources refers to the
presence of materials and tools that are necessary{b)%tudents to learn effectively. In this study,
they are: real objects for instructional ma&iﬂu the classrooms; pictures like graphs, posters,
and charts in the classes; a library equipped with current text books and journals; a
projector for teaching in large c@goms; a well-equipped computer room and laboratories.
Materials such as rad'o@?sual materials such as television and video, atlases, and
laboratories equipngdQ necessary items

Home Facf@ome factors refer to the various elements within a student's home
envir@@hat can influence their motivation towards learning and overall well-being. The
ones considered in this study are parental involvement in a child’s education and parental social
class.

Parental Involvement in education: Parental involvement in education refers to the

participation of parents in their children's education, both at home and at school. In this study,
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parental involvement in education is determined by assessing the level at which parents get
involved in providing essential materials and resources for their children’s educational success,
attend parent-teacher meetings, attend parent meetings at school, visit children in their class
room and/or school, attend co-curricular activities like inter-house sport in school, know their
children’s friends in schools, have regular contact with their children’s teachers, find tutors for
their children when they need extra help, put their children through their homewoyi{,&::uss
their children’s emotional needs that seem to affect their learning, and th it s&nic needs
that seem to affect their concentration on their studies. ‘;%

Social Class: Social class refers to a group of people in society wg@ a similar economic
and social status. It is often used to describe the division Q&g&ociety into different groups
based on wealth, income, education, and occupatia\ﬁ%%’}study, social class was grouped
into upper, middle, and lower classes. . \%

Upper class is often associated with highai ciﬁ\levels, typically above & 250,000 per month.
The middle class is typically assoc@'with moderate income levels, usually between N
50,000 and ¥ 250,000 per m nt2. hey may hold white-collar jobs such as professionals,
managers, and admini tr@

The lower class isﬁgated with low-income levels, typically below ¥ 50,000 per month.

These indivﬁ%& may hold blue-collar jobs such as manual labor and service industry

positi@Q
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Chapter Two

Literature Review

This chapter contains a review of related literature; it was discussed under the following
subheadings: Conceptual Review, Theoretical Framework, Review of Empirical Studies,
Conceptual Framework, and Summary of Reviewed Literature. \
2.1 Conceptual Review Q')&
2.1.1 Motivation ‘é\

2.1.2 Student’s Motivation towards Learning \

2.1.3 Educational Resources &%

2.1.4 Teacher Support QQ

2.1.5 Classroom Rules

2.1.6 Parental Involvement in Children’s E@
2.1.7 Parents' Social Class

2.2 Theoretical Framework \)

1. Goals and Goal Orier@

2. Expectancy-va ory

3. Attrlbut\%%

4. @%gmmatmn Theory

2.3 Review of Empirical Studies
2.3.1 School-Related Factors and Student’s Motivation towards Learning
2.3.2 Student’s Motivations and Motivation towards Learning

2.3.3 Career choice and Student’s Motivation towards Learning
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2.3.4 Peer pressure and Student Motivation towards Learning

2.3.5 Anxiety and Student’s Motivation towards Learning

2.3.6 Language of Instruction and Student’s Motivation towards Learning
2.3.7 Learner motivation and Motivation towards Learning

2.3.8 Learners’ academic involvement and Motivation towards Learning
2.3.9 Teacher-Related Factors and Student’s Motivation towards Learning Q’}\(b‘
2.3.10 Home Factors and Student’s Motivation towards Learning . QO
2.3.11 Classroom Discipline, Management, and Learners' Motivati.on %gﬁls Learning

2.3.12 Instructional Supervision and Learners' Motivation towar@ming

2.3.13 Classroom Instruction Methodologies and Student”s@ivation towards Learning

2.4 Conceptual Model @

2.5 Summary of Reviewed Literature <J©

2.1 Conceptual Review B

2.1.1 Motivation \)Q)%

The word motivation has bee&%ﬂyed from the Latin word,, movere® which means “to move.”
Motivation is deﬁn@Q% process that initiates, guides, and maintains goal-oriented
behaviors. Mo 'V@d is what causes us to act, whether it is getting a glass of water to reduce
thirst or re@ book to gain knowledge. It involves the biological, emotional, social, and
cogni@orces that activate behavior. In everyday usage, the term motivation is frequently
used to describe why a person does something!. Motives are the "whys" of behavior - the needs
or wants that drive behavior and explain what we do. Motive is the inner state that energizes,
activates, or moves, and directs behaviour towards goals. We don't observe a motive; rather,

we infer that one exists based on the behaviour we observe."
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Different types of motivation are frequently described as being either extrinsic or intrinsic.
Extrinsic motivations are those that arise from outside of the individual and often involve
rewards such as trophies, money, social recognition, or praise. Intrinsic motivations are those
that arise from within the individual, such as doing a complicated cross-word puzzle purely for
the personal gratification of solving a problem?.

Motivation is of particular interest in education because of the crucial role it plays@dent
learning. However, the specific kind of motivation that is studied in the sp b@@ setting of
education differs qualitatively from the more general forms of ivation studied by
psychologists in other fields. Motivation in education can have se\%%\icts on how students
learn and how they behave towards the subject matter. LQ%) 1. Direct behavior toward
particular goals 2. Lead to increased effort and ener@\ease initiation of, and persistence
in, activities 4. Enhance cognitive processing 5. %kgmine what consequences are reinforcing
6. Lead to improved performance. Because g.dénts are not always internally motivated, they
sometimes need situated motivatio%%ich is found in environmental conditions that the
teacher creates?. If teachers decided %0 extrinsically reward productive student behaviors, they
may find it difficult to ex %‘uemselves from that path. Consequently, student dependency
on extrinsic rewar: grésents one of the greatest detractors of their use in the classroom?.
Intrinsic M@!

Intrm@@vatlon is defined as the doing of an activity for its inherent satisfactions rather
than for some separable consequence. When intrinsically motivated a person is moved to act
for the fun or challenge entailed rather than because of external prods, pressures, or rewards.
The phenomenon of intrinsic motivation was first acknowledged within experimental studies

of animal behavior, where it was discovered that many organisms engage in exploratory,
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playful, and curiosity-driven behaviors even in the absence of reinforcement or reward*. These
spontaneous behaviors, although bestowing adaptive benefits on the organism, appear not to
be done for any such instrumental reason, but rather for the positive experiences associated
with exercising and extending one’s capacities. In humans, intrinsic motivation is not the only
form of motivation, or even of volitional activity, but it is a pervasive and important one. From

birth onward, humans, in their healthiest states, are active, inquisitive, curious, Qng‘c’gyful

creatures, displaying a ubiquitous readiness to learn and explore, and ‘M%@@ot require

extraneous incentives to do so. This natural motivational tendency :ﬁc itical element in

'\

cognitive, social, and physical development because it is throlm.&\)}ﬁ on one’s inherent
interests that one grows in knowledge and skills. The inc]ina@do take interest in novelty, to
actively assimilate, and creatively apply our skills is not @d to childhood but is a significant
feature of human nature that affects performaq@gersistence, and well-being across life’s
epochs’. Although, in one sense, intrinsio&’@lion exists within individuals, in another sense
intrinsic motivation exists in the r%@n between individuals and activities. People are
intrinsically motivated for someaxzvities and not others, and not everyone is intrinsically
motivated for any partia@s .ﬂBecause intrinsic motivation exists in the nexus between a
person and a task, )diauthors have defined intrinsic motivation in terms of the task being
interesting w% ers have defined it in terms of the satisfaction a person gains from
intrinsg otivated task engagement. In part, these different definitions derive from the fact
that the concept of intrinsic motivation was proposed as a critical reaction to the two behavioral
theories that were dominant in empirical psychology from the 1940s to the 1960s. Specifically,

because operant theory maintained that all behaviors are motivated by rewards (i.e., by

separable consequences such as food or money), intrinsically motivated activities were said to
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be ones for which the reward was in the activity itself®. Thus, researchers investigated what
task characteristics make an activity interesting. In contrast, because learning theory asserted
that all behaviors are motivated by physiological drives (and their derivatives), intrinsically
motivated activities were said to be ones that provided the satisfaction of innate psychological
needs?*. Thus, researchers explored what basic needs are satisfied by intrinsically motivated.
Extrinsic Motivation Q:)Q{b‘

Although intrinsic motivation is an important type of motivation, most of t a@@ies people

&
S

do are not, strictly speaking, intrinsically motivated. This is especially the case after early
childhood, as the freedom to be intrinsically motivated becon@cﬁsingly curtailed by
social demands and roles that require individuals to assumeo,&%@nsibility for no intrinsically
interesting tasks. In schools, for example, it appeary@s&insic motivation becomes weaker
with each advancing grade. Extrinsic motivaﬁ\@% a construct that pertains whenever an
activity is done to attain some separable, o e. Extrinsic motivation thus contrasts with
intrinsic motivation, which refers to @31@ an activity simply for the enjoyment of the activity
itself, rather than its instru emalue. However, unlike some perspectives that view
"
extrinsically motivate b@as invariantly non-autonomous, SDT proposes that extrinsic
motivation can va ly in the degree to which it is autonomous. For example, a student
who does hif%ework only because he fears parental sanctions for not doing it is extrinsically

motivause he is doing the work to attain the separable outcome of avoiding sanctions.

Similarly, a student who does the work because she believes it is valuable for her chosen
career is also extrinsically motivated because she too is doing it for its instrumental value

rather than because she finds it interesting. Both examples involve instrumentalities, yet the
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latter case entails personal endorsement and a feeling of choice, whereas the former involves
mere compliance with external control. Both represent intentional behavior, but the two types
of extrinsic motivation vary in their relative autonomy. Given that many of the educational
activities prescribed in schools are not designed to be intrinsically interesting, a central
question concerns how to motivate students to value and self-regulate such activities, and
without external pressure, to carry them out on their own. This problem is descrik{?&‘thin
SDT in terms of fostering the internalization and integration of valu .'@ggehavioral

regulations®. Internalization is the process of taking in a value or reg%at\ and integration
i

'\

is the process by which individuals more fully transform the reg@ to their own so that

it will emanate from their sense of self. Thought of Q@%ntinuum, the concept of
internalization describes how one’s motivation fo@or can range from motivation or
unwillingness to passive compliance, to a.cbj@g)ersonal commitment. With increasing
internalization (and its associated sens o@nal commitment) come greater persistence,
more positive self-perceptions, and quality of engagement.
2.1.2 Student’s Motivation towards Learning
%'\

Motivation is a com le&l of human psychology and behavior that influences how
individuals choose@)ix)est their time, how much energy they exert in any given task, how
they think afk%ﬁgabout the task, and how long they persist in the task’. The study further
adde Q)tivation reflects in students’ choices of learning tasks, the time and effort they
devote to them, their persistence in learning tasks, and in coping with the obstacles they
encounter in the learning process®. According to a study, motivation is a process that starts

with a physiological or psychological deficiency or need that activates a behavior or drive

which is aimed at a goal or incentives’. This is why motivation is referred to as “the reasons
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underlying behavior™®. Learners assign various meanings and attitudes to academic activities
personal meanings and attitudes that arouse and direct their energies in different ways. These
associated energizing and directing effects are referred to as motivation or sometimes
motivation to learn. Motivation is the key to success in the teaching-learning process.
Motivation, as the name suggests, is what ‘moves’ us. It is the reason we do anything at all.
According to an author, motivation is defined as “the attribute that moves us to do 0&@0 do
something™. It is an internal impetus or drive to do a specific action or beh Vl\%
Motivation is a critical component of teaching and learning. For teachers, a ldck of motivation
has long been one of the most frustrating obstacles to students’ 1e4%§§‘r eachers are the key
factor in motivating students to engage with learning act1v¢t1aa\gdnn their specific educational
contexts!!. A teacher whose behaviours reveal a pox@%tude and enthusiasm for learning
within a specific curricula subject is more likel ave students who develop positive affect
and enthusiasm for learning and achieve%eii\u)ithin the subject!2. Motivation is important in
getting students to engage in academ@vities. It is also important in determining how much
learners will learn from the act1V1t1 S they perform or the information to which they will be
exposed. Learners w C@@Vated to learn something use higher cognitive processes in
learning about it. \

Motivation @omething can come about in many ways. It can be a personality characteristic
ora s@g—lasting interest in doing something. It is pertinent to note that achieving a high
level of motivation in the classroom leads to higher levels of understanding, creativity,
productivity, and achievement!*!41316_ Together these positive outcomes make motivation one
of the most important elements of learning!”. Motivating students to learn in school is a topic

of great concern for educationists today, and motivating students so that they can succeed in
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school is one of the greatest challenges of education. Student motivation is an essential element
that is necessary for quality education. An author argued that motivation is among the most
powerful determinants of students’ success or failure in school'8. In the learning sphere,
spurring students’ motivation to engage in academic activities is part of teachers’ teaching-
learning strategy if the teacher wants to see consistent and quality results.

For a learner to make an effort there must be a motive. Motive simply means a dé;ﬁ}iq‘eed,

urge, or drive to achieve a certain goal®. It is that drive that makes one i&%@@one does.

The motive will also include interests, attitudes, and purposes. An ut}i? classified these
motives and their sources as (i) motives as behavior change, (ii) m;@% goals, (iii) motives
A\

as interests, (iv) motives as attributions about success,s (y,& tives as beliefs about self-
efficacy, and (vi) motives as self-determination®, 'J@S%}asserted in a study that motives
are affected by the kind of goals set by smd&whether they are oriented to mastery,
performance, failure-avoidance, or socia o@p}They are also affected by students’ interests,
both personal and situational. They ected by students’ attributions about the causes of
success and failure whether th }%geive the causes are due to ability, effort, task difficulty,
or luck?®. An author e 1@?}16 motivation to learn has an internal and external impulse
that causes a persq{di&ple) to act or reach his/her destination so that changes in his/her
behavior oc% n author argued that the nature of motivation to learn is internal and
extem@glragement to students who are learning to hold a change of behavior?2.

Students' motivation in the learning process can be seen in their behavior in learning. Students
who have high motivation to learn are diligently working on the task, resilient in the face of

adversity, show interest in a variety of problems, prefer to work independently, and do not get

bored in doing the task?*. More so, he added that students with a high level of motivation have
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some characteristics, such as initiative, diligence, and being active in learning, not being easy
to satisfy, punctual and disciplined, always trying to learn with the best result?*. Additionally,
motivated students achieve academically by engaging in behavior such as studying, question
asking, advice seeking, and participating in classes, labs, and study groups?. According to an
author, motivated students enjoy learning science, believe in their ability to learn, and take
responsibility for their learning?®. The high academic success of high-ability stude;@&heir
high level of motivation to continue their education?’. Highlighting some .f»l&:%)alities of
motivated students, it was stated that students, who are motivated pay at e:lii;%begin working
on tasks immediately, ask questions and volunteer answers, and a@o e happy, eager, and
enthusiastic to learn?. . QQ)

This proves the efficacy of motivational strategies; in '%\ancing students’ learning in and
outside the classroom. Getting students to leam@sustaining their interest in what they are
learning should be the sole objective of acgu) in the classroom. The instructor; an expert in
the subject, is uniquely qualified to sl@)%tudents why the material is important, intellectually
interesting, and valuable for them toYearn. Conveying this message is an important goal of any
effective instructor. Tea@?lity to engage students’ interest and participation in their
schooling, in gen{g—is regarded as essential for sustained academic achievement®.
Instructors X%Lgmotivate their students so that they will be interested and engaged during
class continue valuing the material well into the future’. As an instructor/teacher, you
should understand your learners' needs, interests, purposes, and attitudes so that you can
encourage them to learn. You should provide an environment that motivates the learners
because if they are not motivated, they may not come back to classes after the first few lessons.

You must create and sustain interest in learning. Intelligence and abilities are not necessarily
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preconditions of learning. Remember that having abilities does not mean that the learners will
learn. They have to wish to learn. They have to have some kind of interest in what they are
learning. They need to also aspire to master certain skills.

As a teacher, you need to work hard to sustain and build on learners’ motivation. As rightly
pointed out by a researcher, many high school science teachers believe that one of their most

important instructional responsibilities is to foster students’ motivation to learn“Qh;Q:Qyou

must seek to understand each individual’s motive for wanting to learn s‘c@ make the

'\

learning experience more relevant to the learner’s needs. This means that motivation is not
%ets in achievement™,

only important in encouraging students to learn, but also in helpinéb%
The approach you use for teaching should be more in I'Lne‘&&he learners’ wishes, by so
doing you can best help the learners. The teacher mu@%\l trained, must focus and monitor
the educational process, be dedicated and. n@lsive to his or her students, and be
inspirational®’. The content must be acc te,Qphy, stimulating, and pertinent to the students’

current and future needs. The metho@rocess must be inventive, encouraging, interesting,
beneficial, and provide tools t N be applied to the student’s real life. The environment
needs to be accessible, @ﬁs’i\tive, personalized as much as possible and empowering.
Motivation is opti%if{when students are exposed to a large number of these motivating
experiences‘%@iables on a regular basis®. That is, students ideally should have many
sourc gtivation in their learning experience in each class**. Teachers need to be aware
of attention cycles and strive to improve students’ attention by using student-centered
enhanced techniques™ .Interactivity is important in the lesson and can take many forms: pop
quizzes, questioning and discussion, problems, visual aids, films, questions on the board,

questions through e-mail, hand-outs, and simulations*®. Learners may have more than one
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motive for attending classes. However, the basic motive of a learner is the need for academic
achievement and academic reward?’. A learner also needs to feel good about something. No
responsible learner wants to go and waste time in the class. Usually, motives vary from one
individual to another, one area to another, or one institution to another.
There are several models of motivation that exist. Some state that motivation is tied to the
idea that behaviours that have been rewarded in the past will be more likely to be é;ié,ke‘d in
the future (operant conditioning theory). Therefore, past experiences will .G{k% a student
to perform in future ones. Other theories prefer to think of motivation :s a way to satisfy
certain needs (the needs theory of motivation). Some basic needs g;‘é ust satisfy are food,
shelter, love, and positive self-esteem. Therefore, motivati%% o something may be based
on the achievement of these needs. Yet anothergth \(the attribution theory) seeks to
understand people’s explanations and excuses )@ it comes to their successes and failures.
The expectancy theory of motivation is ag,é'\n the belief that learners’ efforts to a achieve
depend on their expectations of re %earners will be motivated to do something based
on whether they think that th y}??be successful and be rewarded. When learners feel that
they have control ove t@;s in something, then they are more motivated to achieve in
it’®. An advantage&@ approach is that when students are given the freedom to determine
their acaded%gs, they are more likely to benefit from them®. If learners feel that they will
not control in their success they might not be as motivated to achieve. This is why
it was stated that a motivated group will be more successful than those who do not have the
motivation®,

A pedagogical shift has led to a change in the role of the teacher from a transmitter of

knowledge to that of a facilitator, guide and motivation optimizer in the learning
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environment*'. A number of studies have been directed towards the affective components of
cognition. Within the affective components, motivation is becoming important because of the
crucial role that its play in the process of cognitive engagement and conceptual change®.
Evidence documents motivation as an important determinant predicting students’ achievement.
An author, asserts that motivational orientations act as a driving force that encourages a person
to engage in a task*344, Qi({b‘

Motivation has been reported in primary, secondary and college educ .&% influence
academic performance through study effort as a mediator®®. Accordingtoa study, intellectual

. °
ability and achievement motivation were positively associated \A@&éa emic success*. An

\

author stated that high motivation and engagement in learni qq)ave consistently been linked
to reduced dropout rates and increased levels of@&uccess‘”. For example, a study
explored why students dropped out of school, %of high school dropouts said they were
unmotivated®®. These results demonstr%’gf;\fact that motivation could affect students’
learning. It is important to note that %%ation, which is a psychological construct, is also a

'\
students’ academic achi Qn continues to fluctuate year in year out, the need to develop

teaching technique that could&us to enhance learning in the classroom. As the quality of
strategies for motiy{u earners to enhance their learning outcomes is imperative. Without
proper motiV%\ learners, learning may not take place, and if learning does not take place,
the OQ of developing the curriculum may not be achieved. Therefore, this literary

contribution was primarily designed to acquaint the teachers and educators with strategies for

motivating the learners to ensure that the goal of curriculum is achieved.
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2.1.3 Educational Resources

Instructional resources refer to all human, material, non-material audio-visual school
environment and community materials available in an academic environment to facilitate
school administration and simplify the teaching learning process. They also include other
fundamental materials used in the school to make teaching very easy and learning more

meaningful and comprehensible to the learners. Education resources covers all thosa@‘rials

human and non-human, drawn or photographed, built manually or eleg@ operated,
cess®,

'\

books and all forms of related materials used in teaching and learning &\
n‘the community, real

Education resources includes the teachers in the school, human bef \1
N\
objects, specimen or models, chalk and display boards, @%&1 buildings and layout, the
community at large and other fundamental materia@%encils, pens, exercise books etc.
which the learners are expected to have at any in time to facilitate learning>’.Education
resources are no doubt important in t& elopment of a conducive teaching-learning
environment. The use of these resou@éould give more valuable and powerful direction to
the teacher than any personal e fc%&ithout the materials. In school administration, education
resources are not only @.\but can be effectively and efficiently managed when
management activﬁQQ properly harmonized, organized, coordinated and controlled by the
school man@ team. This is in agreement with an author who opined that: it is not the
avail these resources alone that guarantees effective performance of school, but their
adequacy and effective utilization®!. However, no matter how well packaged a school
administration or a school system is at any level of education, without adequate and efficient

utilization of the available resources, the system may fail to achieve its desired results.

Adequate and apposite resources are vital in the administration of a school. The proper
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management and use of these resources will not only boost the morale of human resources who
coordinates other activities in the school system but also ensure the attainment of goals.
Meanwhile, shortage or inadequacy of these resources is inimical to goal achievement of
school administration. Accessibility of education resources makes school management
effective and efficient thereby enhancing the output of the education system. Effective school
administration leads to efficient instructional process which will yield a quality o&?& An
author observed that, the resources provided by Government for exec O&%educatlon
projects in Nigeria are inadequate and irregular as highlighted by the qu cy of industrial
actions in the education sector’2. More so, due to the general lev%$ erty in the country,
the contributions of communities and households to, Qgﬁonal provision have been
negligible. Consequently, the best alternative is prud%&he use of available resources. This
is because when a given level of resources 1s.e$§(:%ntly utilized, more services are provided
through balance usage and adequate a@dance of the available facilities than when
inefficiency, on-utilization, under—uti%bon and over utilization abounds.
Classification of Educational M‘ces
%
(a) Material/Physical e@s. These are the tangible resources that can easily be seen and
observed in any in,{idian. The physical resources include the structure, the machines, raw
materials, Ve‘%, and other tools, which can facilitate organizations activities and processes.
e p@gresources may not be the same in all organization. In educational system, the
physical resources would include the classrooms/lecture rooms, staff offices, vehicles, health
centers, library, laboratory, and so on, which directly or indirectly contribute to the
achievement of goals. School physical resource management has a direct impact on the

learning environment and is a key determinant of educational outcomes. It is therefore critical
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that school physical resource management practices align with the school improvement plan
by linking school assets to basic education service delivery standards and strategies. Facility
maintenance entails providing clean and safe environment for teaching and learning. It also
involves provision of adequate facilities for teaching and learning.

Instructional materials are needed to convey ideas to the children to enhance their
understanding®?. Instructional materials are the basic components in teaching at &];}%cgs of
education, especially higher education. They help the students to underst .%t is being
taught when they see and handle the object itself*. The materials .\r sources provide
opportunities for students to broaden and deepen their knowlec}é\}‘p viding a variety of
firsthand, developmentally appropriate experiences and by b&gdg students acquire symbolic
knowledge through representing their experience@)rding to a researcher, a visual
presentation of an idea or a concept using pict charts and models helps the students to
develop mental images of the object t t@):turer is talking about®®. Material resource
management has a great role for the@%ﬂevement of educational goals by providing quality

.\

service and optimizing proﬁ@)through effective and efficient utilization of it. It was
asserted, that effectivi ﬁ ient materials functions contribute to the improvement of

performance, leads to a=significant reduction in the total materials cost, and helps to enhance
the proﬁtabi@:hools”.
(b) esources: Human resources in education are, teaching staff, nonteaching staff,
librarian, laboratory attendants, clerks, gatekeepers and as well as educational planners and
administrators®’. Teachers are important inputs into the educational system. A study described
them as “the key factors in formal education.” They also constitute an important aspect in

students’ learning. Supporting this point, an author argued that “the level of performance in
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any school is intimately related to the quality of its teachers” while “the quality of any school
system is a function of the aggregate quality of teachers who operate it.” Notwithstanding the
importance given to teachers in the schools’ system, it was noticed that teachers’ shortages
have been a common feature in many countries®’. A study for instance, reported a chronic
shortage of teachers in core subjects like mathematics, English language and Physical
Sciences in developing countries like Nigeria. He argued that “a situation whereb;@(uool
is unable to fill a Physics vacancy constitutes a critical level in bala .is%g)fﬁng and
curriculum and it is a real institutional difficulty. Another study repo %ne of the most
serious challenges facing Nigerian educational system is the deat%%ﬁlﬁed teachers at the
secondary level. He argued that majority of teachers in the @}y lacks sufficient training in
the subject they taught>®.Considering these shoﬁag@ithor commented on this problem
and remarked that the ‘hidden shortage’ of tear\h% in Nigeria has resulted in the “teaching
without qualifications in the subject assi n@g)teach”. According to him, secondary teachers
may be required to teach outside the@tlalist areas” perhaps due to the shortages of suitably
qualified teachers. He also re ok&)that certain subjects in the school’s curriculum attracted
more teachers than other@z shortages have been attributed to the low salaries and social
prestige given to . All these are likely to affect motivation of students to learn.

2.14 Teae%%port

Teaort is a crucial factor in students' motivation towards learning. When students

receive support from their teachers, they are more likely to be engaged in their studies,
participate in class, and perform better academically. This support can take many forms, such
as providing emotional support, academic guidance, or creating a positive learning

environment.
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Emotional support is essential for students' motivation towards learning. Students who feel
valued and respected by their teachers are more likely to engage in their studies and feel
motivated to achieve their academic goals. Teachers can provide emotional support by
acknowledging students' feelings, praising their efforts, and offering encouragement and
positive feedback. Teachers can also provide a safe and welcoming learning environment that
allows students to express themselves freely and learn without fear of ridicule or;{?&sm

Academic guidance is another important form of teacher support that cané;d@@dents stay
d

motivated towards their studies. Teachers can provide students Wiﬂh%: ic guidance by

'\

setting clear learning objectives and providing resources to@f em achieve those
objectives. Teachers can also offer individualized support tq&%&nts who are struggling, such
as providing extra tutoring or resources to help thQS% up. When students receive this
type of support, they feel more confident in thﬁlK’%dty to learn and achieve success. Creating
a positive learning environment is als a@entlal aspect of teacher support for students'
motivation towards learning. Teach create a positive learning environment by fostering
a sense of community in the cle, encouraging collaboration, and providing engaging
learning experiences. W u znts feel connected to their peers and are excited about what
they are learning,;{ea e more likely to be motivated to continue their studies.
There are @@ types of teacher support that can help students stay motivated towards
lease include:
1. Emotional Support: Emotional support is about building relationships with students, making
them feel safe and comfortable in the classroom. Teachers can provide emotional support by

showing kindness, understanding, and empathy towards their students. This can help students

feel valued and respected, and increase their motivation to learn.
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2. Academic Support: Academic support includes providing students with the resources they need
to succeed academically. This may include offering extra tutoring, providing feedback on
assignments, or giving students access to academic resources such as textbooks or online tools.
By providing academic support, teachers can help students stay on track and feel confident in
their ability to learn.

3. Instructional Support: Instructional support includes providing clear instructions,@nce,
and feedback to students during lessons. This can help students understan .wk% expected
of them, stay engaged in the lesson, and build confidence in their learn

4. Classroom Management Support: Classroom management suppo é&is establishing clear
rules and expectations, and managing student behavior in,a Qg)ve and effective way. When
teachers provide a safe and structured learning env@!, students are more likely to feel
motivated and engaged in their studies. . \%

5. Feedback Support: Feedback support in u@ﬂroviding regular feedback to students on their
progress and performance. By giv%bonstructive feedback, teachers can help students
understand their strengths and weakwesses, and provide guidance on how to improve. Overall

"

teacher support is essenti@s dents' motivation towards learning. By providing emotional,

academic, 1nstruct lassroom management, and feedback support, teachers can help

students feel'%g confident, and engaged in their studies.

2.1.5 om Rules

The place where the students learn the different skills which are important to make them
qualified personalities is a classroom. A researcher stated that a classroom is where the students
get that understanding of the contribution which they can use to build their identity in society>’.

To make sure a positive classroom condition, it ought to be well-equipped with facilities.
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Classroom physical course of action gives students powerful learning and advances an
effective instructional process. The provision of physical facilities may be ensured because
these are useful in enhancing the general school’s performance’®. The teachers need to become
active when they search for efficient strategies in making students think resourcefully and
critically>®. It was also stated that the teacher has important roles in managing the classroom,
in enhancing the students to find the tasks more meaningful and in implementir&%ﬁc‘&tive

learning strategies™. 3(. '\QO

Class rules and teachers’ strategies are vital parts of teaching. %s:r om rules could
'\

effectively predict student learning motivation, and that learning z@b re exerted the most
influence®. Classroom is a place where students gain the.ku‘&%ﬁge necessary to obtain their
future goals and objectives. A well-managed class@%es the students a soothing effect,
without doubt, offers a conducive atmosphere fo%f%ctive teaching and effective learning. So,
it can be said that classroom rules are tgﬁ't\ed to rules and discipline, but also involves
stress-less and educational situation@%ieffective learning of the students. Many research
findings support that Classroo Mplay in enhancing students’ learning®'. Classroom rules
represents establishing %g.zmize class and activities and explanation of instructions and
finally the result of%gg)up. An author defined classroom rules as follows: “all the things that
a teacher doe%@anize students’ space, time and materials so that instruction in content and
stude gng can take place®>. Why are classroom rules important? To make students’
learning and achievement effective; to successfully engage the students; to maintain classroom
time effectively; to maintain a positive classroom environment; and to manage classroom

resources effectively. Managing expectations, interactions, motivation, and behavior Effective

classroom rules pave the path for educators to engage students in learning. Educators play
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different roles, but one of the most important roles is that of a classroom manager. There cannot
be effective learning in a weakly managed class. In fact, in a well-managed classroom, teaching
and learning flourish. The classroom rules have four important features: (a) purpose, (b)
efforts, (c) determination of achieving the goals, and lastly, a good perspective towards
teaching tasks. Many novice teachers view teaching as directly transmitting information to
passive learners®. Usually, these novice educators do not get the importance of cla%ﬁ&ules

strategies and their impact on the students’ social and academic behavior. 3(. '\QO

Some authors in their research indicated that universities have reached.an 'il ceptable level of
awareness about classroom rules skills®+%>%, Students were more @)}{s' e to the classrooms
N

with rule systems because they felt more responsibility for.th.e&%ming and developed a sense
of university connectedness®. Some authors cmu%%t learning and using classroom
strategies are of great significance for teachers@n author considered classroom rules an
umbrella term for teachers’ actions to aggé and control class, students’ behavior, and
students’ learning®’. The study of c@bm rules is high in nature and has been a historic
discussion on the theory of principal”’ An author posited that with the classroom being such an
important place in the gr a .\progress of a person, it is important to figure out the ways
in which to form its @m¥ironment in order to have maximum effective instruction®®. Some
researchers {'%Qown in their research that class organization means managing activities
whic Qg the improvement and bring changes in terms of behavior and habit formation,
assessment, and course planning®.

Classroom rules are the backbone of education and learning. According to the way in which a

teacher manages a class, they will have a positive or negative influence on the students’. If

not dealt with adequately, a classroom can be set up in a way that hinders creativity or, at least,
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in a way that does not promote acceptable learning levels’!. If proper classroom When proper
classroom rules are not exercised, disruptive behavior by a few students can have a negative
effect on the teacher’s instruction, which can lead to other students joining-in and can cause
students to question the abilities of their teacher’?. An author stated that student promotion is
dependent on teachers’ exercise’. It is directly related to their student’s level of improvement.

Some authors define classroom rules as "a set of procedures that, if followed, sho&l;Q;% the

teacher maintain order in the classroom and involve both antecedenga@@nsequent

t "4
'\

procedures that can be combined to provide a comprehensive approaclg) classroom rules
ts'do not learn well in

The key to high student achievement is classroom rules, because %\}‘1
N
a poorly managed classroom’. According to the author, anbom rules are the actions a
teacher takes to create an environment that suppc@%facﬂitates instruction, academic,
social, and emotional learning’®. In a study cond teachers who used ineffective classroom
rules strategies experienced consistent st&idisturbances and an increased number of verbal
interruptions’’. (b,
&
An author thinks that determining the way the students think about their teachers’ classroom
rules is of great imp ﬂ@; there will be a negative impact on learning if there is a
mismatch betwee&@ teachers and students expect to happen in the classroom’®. Some
authors exzf&%g\e most effective reinforcement, explanation, and change of strategies that
wer Q the most effective once”. An author negotiated that the best improvement a
teacher can bring is having classroom rules®’.Some authors have the view that classroom rules
help student learning and development®!. An author believed that student and teacher

relationships are important in classroom rules®?. He thinks that positive social interaction and

active engagement in learning are encouraged by classroom rules.
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2.1.6 Parental Involvement in Children’s Education

Although not a commonly used term in those days, the significance of parental involvement
stems most certainly from the (language) compensation programs implemented in the 1960’s
and 1970’s in the US and Europe®’. These programs aim, among other things, to encourage the
active engagement of mainly low SES and so-called ethnic minority parents to prepare their
children for a more successful school career and to prevent educational delays on @rt of
their so-called children at risk®*. In this way, federal and governmental poll%%lally tried
to create parental attitudes and behaviors that seemed to spontaneously ccur in white middle-
class families and which guaranteed, to a certain extent, the scho \c ss of their sons and
daughters. In particular, lower-class families and their chxld@@emed to suffer from the gap
between family and school cultures, which cou@%e overcome by activating the
involvement of parents in their children’s sc@&ng. The need for connectedness, even
complementarily, for families and schools g,éained popularity, considering the increase in
the number of programs in the US an@bpe to improve parent involvement.Correspondence
concerning this article should be%%ssed to®. It is true that policy makers and educators tend
to present parental invo@n .;s a panacea that will be helpful to overcome nearly all
educational inequa%gk)aditionally attributed to social class differences. The President of The
Parent Instltégnrfax Station, Virginia, presented in a newsletter of his institute promoted
the be %‘ parental involvement as if it were a soap commercial: students from above-
median parental involvement had 30% higher success rates than those from below-median
parental involvement; reading scores grew at a 50% faster rate than in schools where teachers
reported low levels of parental commitment; students with involved parents earned higher

grades, passed their classes, earned credits, demonstrated good behavior, and so on®. Although

63



those slogans seem right in essence, representing research-based findings, one is likely to
forget what exactly is meant by the term, or concept, or construct "parental involvement". Like
many other concepts in the social sciences, parental involvement is a value-laden term.It is
quite remarkable that among the vast amount of literature about parental involvement, only a

g87.88,89,90,91,92

few texts reflect on its origin, nature, and connotation . A study for instance,

illustrates in a striking way how schools privilege certain types of (middle class) fam@ture

and discourse, leading to the construction of an "ideal type" of parental ‘%@nt, which
almost by definition excludes other, primarily lower class parents, who Jack * to use Coleman
and Bourdieu terminology - the required social and cultural @o comply with®.In
addition, he defines parent involvement as a set of group—spe&)ictions, beliefs, and attitudes
that serve as an operational factor in defining catego@i&%ences among children (and their
parents) from different racial-ethnic and econqm&ckgrounds”. To summarize the majority
of critics' viewpoint, much of the liter ug;l\parental involvement is not about parental
involvement as such, but about pare §) are not involved yet, or are not involved in the
right way, but can get really well involved if they accommodate to the invitations to
involvement from schoo %s.\ members®*.to state that this must happen on exclusively
school-defined terq{) st striking is the ideological perspective in the parental involvement
programs, iﬂ%{gdar in the family literacy programs, on what is lacking and missing in
childr ilies. According to the author, such programs "are generally structured around
the assumption that there is one best, or one so-called normal path for child development and
that some group of so-called experts, such as educational psychologists or program instructors,

know better than participating parents how to make children follow this

path"8’ Notwithstanding pleas to respect parents’ home cultures and habits, many authors
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nevertheless ignore the ways in which parents may express their spontaneous involvement with
their children’s schooling®*. Types of involvement described by a researcher, for example, with
which parents try to instill in their children the value of education by exposing them to tough
and hardly prospective labor in the fields, usually fall outside the scope of school and teachers,
though the effects of such forms of engagement are not necessarily of less value®. A close
look at empirical studies on parental involvement yields a similar picture. Ten yea{\&, an

author pointed out some problems in the empirical literature that should beé@@@@ One has

to do with the concept’s complexity and the confusion that has been created among the

. "
professionals in the area because of the absence of a clear degﬁ}gxn 7. He suggests that

‘obviously, one needs to know exactly what something is.qugJ)ne can say what it can do'®.
Now, ten years later, this situation still seems tq@@ln spite of its conceptual and
descriptive vagueness, according to a researchef&% term "parental involvement" refers to a
variety of parental behaviours that di ec@ indirectly influence children’s cognitive
development and school achieveme %ustrative examples of these parents’ behaviors,
presented in the empirical literatl%ﬂ%e: attending parent-teacher conferences; being a member
ofa PTA; volunteerin inl' I?elping in the classroom; helping with homework; discussing
school activities vg{?\aé child; monitoring the child’s school progress; encouraging and
rewarding g@%kges; reading to/with the child; modeling reading behaviour; taking the child
to the @ contacting the school in case of problems; monitoring the child’s out-of-school
activities; and talking regularly with the child. Apparently, parental involvement refers to

parent behaviors related to the child’s school or schooling that can be observed as

manifestations of their commitment to their child’s educational affairs. This means that a
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parent who shows these behaviors to a greater extent can be regarded as more involved than a
parent who shows these behaviors to a lesser degree.

Apart from these school or schooling-related behaviors, some authors suggest that other
behaviors that are not directly related to school or schooling should also be incorporated into
the conceptualization of the construct of parental involvement. Limiting TV viewing time,

following a specific set of rules to discipline the child, being home when the child re from
schoo, limiting the amount of time spent with friends, watching the child i %nd taking
the child to cultural events are some of them!00: 101, 102,103, 104 " Ajthoug nﬁnymous with
parental involvement, an author associates more general paren@awor (for example,
authoritative parenting) with the involved parent!®. Mak]qx% more complex, apart from
observable behaviours, parent involvement has alsohéb%cewed as a set of parental beliefs,
attitudes and values, varying from simply kn@m@here the child isand knowing the child’s

friendsto parents’ enthusiasm, parents’ %@that they should take an active role in their
children’s education, educate their c}@n to good citizenship, have high aspirations for their
children, and have a positive, sen of efficacy for helping the child learn, besides their
(adequate) perception of @ns to involvement from the school, teacher, and the children
themselves'* Wh \ge%nmder several definitions of parental involvement, it becomes clear
that parenta’f!%gement as it finds its roots in the history of the debate on educational
inequ, ainly pertains to the model-behaviours of typical white middle-class parents,
that have proved to effectively contribute to children’s school outcomes and well-being by
showing these types of behavior. A recent review of the impact of parental involvement on
pupil achievement shows research on parent involvement to yield quite diverse, even

contradictory, results'”’”. One main reason for the diversity of results of studies on the effects
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of parent involvement is the complexity of the concept of parent involvement. Apart from the
complexity of the concept, a variety of research methods have been used to assess levels of
parent involvement. Below, we will address the variety of operationalizations of parent
involvement as well as methods that have been applied to assess parents’ levels of involvement.
Parental involvement, mainly in the western world, has increasingly been gaining ground'%,
But, in Nigeria, many parents do not realize the importance of their roles in school&ﬁ&ﬁ)oth

practitioners and policy makers do not know how to facilitate parenté]. fb&remem in

schools!?”. Research has shown that children whose parents are inV(‘)l§d i their schooling
'\

process tend to have fewer behavioral problems and better af%%ﬁ performance'!?, In
Nigeria, many parents are not involved in schooling. procesg&zﬂleir children. It is a common
sight in many African countries to see children of s@@ involved in street hawking and
trading after and during school hours. This@gs about poor academic performance,
absenteeism, failure to do homework dg;\gnments, and misbehavior in schools. This
statement means that parents were n%%ﬁ{y often involved in the schoolwork of their children
nor even considered an integral p}n‘%the schooling process'!!. A study stated that the concept
of parental involvement @ ?ents and teachers are working in a close partnership for the
benefit of the chil “g/gimilar study writes that parental involvement in the school forms a
critical facta%%amer’s educational success in all the schooling process!!3. A study also

suppo % preceding statements by saying that when parents are involved with their

children’s learning, they do better in school'!'4.

Home is the most important agency where the role of the parents is vital in transmitting cultural

115,116 117,118
b

heritage, values, and basic living habits . Parental involvement has not only had a

strong impact on relationships within the family but also affected the motivations and behavior
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of the children'!®. Studies on successful and unsuccessful children in academic achievement
have shown that most of those who became successful in academic achievement came from
homes where parent involvement towards them was favorable and where a wholesome
relationship existed between them and their parents.'?® 121122, While those who are
unsuccessful in academic achievement possess weak intellectual control, they usually come
from homes where the parent-child relationships are unfavorable!?. Qi({b‘

Parents and teachers are advised to know the modern trends in the tea ng learning

124
'\

process so that students at home and school can benefit from learni%)vit out difficulty
learning process'?’.

They can guide the students in a better way if they know the natu%%h
They must be caring parents, patient in dealing with their Q&&l while learning, proficient
in communicating mathematical ideas. They u@%vide quality instruction, know
mathematical content, skills, facts, and motivationsi\that children need to attain; take children
to the public library to have fascinatin%mresting books; help the children in solving
mathematical problems and assist Q)%ding various mathematical books; encourage the

03

children to calculate and con%§i ferent types of purchase bills from various shops; involve
the children in planniig @1 of home items, cost, and purchases so that they will become

self-reliant, indepg{‘ / and confident!?°.
Family back‘% includes parents' educational status, marital status, occupational status,
ﬁnane%gus, parental discipline, and family size. Parental educational status is the

127 This will be one of the major factors to

educational level attained by parents of the students
be investigated by the researcher because of the influence it can exert on students’ academic

performance. The level of educational attainment of parents influences the academic

performance of their children!?. In a family where both the mother and father are educated,
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their children are always taken good care of in their academic activities'?. They may go
through their children's exercise books after school or may employ a private teacher to teach
them after school'*°, While others in this category arrange for their children to attend extra-
mural classes after school hours in order to enhance their academic performance at school,'3!.
By so doing, their academic performance will be improved!*2. In the case of an illiterate family,
the need to supervise their children’s exercise books is not there, hence their child.(eib low
academic performance in school'3. § \Qg)
There is evidence that parents' education can positively rub off on aﬁn‘[’s academic
performance because the parents are in a good position to b%@o d teachers to their
\

children'**. Their assistance in this regard spurs their chﬂd@%otivaﬁon towards learning
and thereby enhances their academic performance @%‘135. Educators, students, parents,
guidance counselors, curriculum planners, gov nt agencies, and society have lamented
that the maternal and parental depriva&@ﬁ'\the essential needs of young students has
prompted their poor performance in Rém examinations, such as the Junior Secondary School
Certificate Examination, West Affrican Examination Council, and National Examination
Council!3¢ i

| R
2.1.7 Parents' Soci lgles
Social class@be defined as aggregates of individuals who occupy broadly similar positions
on th@of prestige. In dealing with the research literature, we shall treat occupational
position (or occupational position as weighted somewhat by education) as a serviceable index
of social class for urban American society. And we shall adopt the model of social stratification
implicit in most research, that of four relatively discrete classes: a "lower class" of unskilled

manual workers; a "working class" of manual workers in semiskilled and skilled occupations;
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a "middle class" of white-collar workers and professionals; and an "elite," differentiated from
the middle class not so much in terms of occupation as of wealth and lineage. Almost all the
empirical evidence, including that from our own research, stems from broad comparisons of
the middle and working classes. Thus, we shall have little to say about the extremes of the class
distribution. Furthermore, we must act as if the middle and working classes are the same. They
are not, even in terms of status considerations alone. There is evidence, for example, t@&thin
each broad social class, variations in parents' values quite regularly parallel 5&8@5 of social
status. Moreover, the classes are heterogeneous with respect to other fac oﬁ affect parents'

values, such as religion and ethnicity. But even when all such c%%%tlons are taken into
account, the empirical evidence clearly shows that being, OJQ% side or the other of the line
that divides manual from non-manual workers has @% consequences for how one rears
one's children. ‘%

The concept of social class (or simply s in a class society, is a set of concepts in the
social sciences and political theory c%éon models of social stratification in which people
are grouped into a set of hier rch1 1 social categories, the most common being the upper,

middle, and lower clas e %term "class" is etymologically derived from the Latin classis,
which was used by i} takers to categorize citizens by wealth in order to determine military
service oblwg%ng3 When sociologists talk of social class, they refer to a group of
1nd1v1@\o occupy a similar position in the economic system of production!*. Within that
system, occupation is very important because it provides financial rewards, stability, and
benefits like health care!*’. Are people in similar positions aware of each other? In broad terms,

yes. Get information (cues) by type of job, neighborhood, clothing, cars, and so on. Also get

information on conversation topics, style, grammar, and so on. Can people be misled?'#!. Is
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there a point of view specific? Middle class values Working class values Class is an essential
object of analysis for sociologists, political scientists, anthropologists, and social historians'#?
However, there is no consensus on the best definition of the term "class," and the term has
different contextual meanings'#

Social class or socio-economic is the combination of economic and sociological measures of

" Ay

economic status, an individual's work experience and the economic and social posa@g of an

individual or family in relation to others on the basis of income, edu;;thgvevel, and

occupational status'®. For the analysis of a family's socio-economi‘ci:%tat , the household
'\

income, education of earner, and occupation are checked as@" combined income
compared with an individual, when their own attributes are@go@edl% Socioeconomic status
is generally divided into three categories, \«l}% socioeconomic status, middle
socioeconomic status, and low socioeconomie sﬁ to explain the three fields a family or an
individual may fall into'¥’. When puttug@phly or individual into one of these categories,
any or all of the three variables, i.e.,@me, education, and occupation, can be reviewed and
assessed'*®.
%w

Different scholars have@e socioeconomic status in different ways. Some scholars
consider that socio o@&dc status is the total household income, while other scholars include
other Variab‘%e., parental educational level'*. In addition to the widely used income
variab @e other variables are also considered, i.e., family and parental educational
attainment; total family income; living in poverty; living in a single-parent household;
motivation for learning, alcohol or drug use, crime, community/environment, etc. Many
scholars consider that socioeconomic status is the most important and fundamental factor that

is responsible for academic success'.
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In the 18th century, the term "class" began to replace terms such as estates, rank, and orders as
the primary means of organizing society into hierarchical divisions'!. This corresponded to a
general decrease in significance ascribed to hereditary characteristics and an increase in the
significance of wealth and income as indicators of position in the social hierarchy,'*2.
Definitions of social classes reflect a number of sociological perspectives informed by
anthropology, economics, psychology, and sociology. The major perspectives histor;%&ave

been Marxism and structural functionalism. The common stratum modg;a%s divides

society into a simple hierarchy of working class, middle class, and&pe class!33. Within
'\

academics, two broad schools of definitions emerge: those @d with 20th century
sociological stratum models of class society and those align%& the 19th century historical
materialist economic models of the Marxists and %&\tsm. Another distinction can be
drawn between analytical concepts of social c]as%&sh as the Marxist and Weberian traditions,
and more empirical traditions such as the ng—economic status approach, which notes the

correlation of income, education, @Wealth with social outcomes without necessarily

implying a particular theory of s&l)structurem.
.\
Social class, accordiivfﬁr earcher, is a person’s overall social position to which

attainments in both the-social and economic domains contribute!*. They add that socio-
economic sm@letermined by an individual’s achievement in education, employment,
occu Qstatus, and income. Social economic stand parental occupation. A school of
thought argues that children from high social economic status families perform much better
at school compared to children from low SES families'>’.

Obviously, not everybody has the same amount of prestige, money or social influence as

everybody else. Each of these scarce variables is unequally distributed throughout any
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138 Tt is possible to rank persons in terms of their income, the prestige of their

population
occupations, the extent of their education or the amount of power involved in the various
roles they play within the community. A person’s rank based on these criteria is referred to
as his or her socio-economic status'>®. However, we classify persons much more loosely on
the basis of only one or two of the criteria-only a few categories such as “upper class” “”
middle class” and “lower class”!'%’. We may define social class as a stratum (or “I@Of
persons who share a similar socio-economic status'®!. Actually, differen .K%Sgists use
“§ocio-economic
N

the term social class for classifying people as similar or different in a
4%roposed by Marx.

status”!%2, The most influential classification scheme was that t}gﬁ%‘t
His system was based only on one criterion: ownership.o‘{&g:ﬁ&wans of production. Marx
recognized that many different social classes had % t different historical periods'®3.
For example, the aristocracy, who had owned y@ind and the peasants, who had titled it.
However, he regarded two classes alo ag;\forces shaping history during the industrial
period: (i) the bourgeoisie, or capit%@vwho had to sell their labour to earn a living. How
many social classes are there? There’1s no single correct answer to the question. Sociologists
usually employ betwee ﬂd six categories. For years many surveys referred only to
“upper”, “middle’;\a‘glower classes” and the majority of the North America population
would regu%gglim to be “middle class”. Even though actually the majority did manual
labo erefore should be called “lower class”. However, it finally became apparent
that people knew perfectly well what stratum they occupied. It was just that they did not like
to call themselves “lower class”. When the term working class was added to the list of

choices, most respondent chose that term to describe their status. When six categories are

used to describe a stratification system, the upper, middle and lower classes are subdivided
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into upper and lower sub groupings. Thus, the upper class consists of “old money’- people
whose families have been rich for generations. The lower upper class may be just as rich,
but their money is more recently acquired. The upper middle class consists mostly of
business and professional people who live comfortably in attractive environments. The
lower middle class is not quite so affluent; they work as shopkeepers in clerical jobs, and
the like. An upper lower-class man may earn as much as any middle-class Work:&'\fp he

does so through manual work. Finally, the lower- lower class consists Of‘%f\gecipients,

rk!%*. Another
”

the unemployable or occasionally employed workers who do unski}%i}J
bour'®, In simple

school of thought argues that social class originates from the divif'g%%f
or rural societies, a person may occupy or perform many r&&)r example, the man who
is the barber in the town may also be the tailor as %Q\he king’s bell ringer. As society
becomes more complex and the population inc s, people come to take fewer and fewer
roles. In order words, roles become m&ggé'}alized and skills needed to occupy roles

become more important. Qiba

Social class colours our motiva}gin several ways. Studies on political behaviour have
.3
noted in the western &:@t otivations of conservatism, liberalism or authoritarianism
d

evolve from the kK class in which we find ourselves. Hence, social class affects our
voting behaﬂ% owever, we cannot confidently give the extent to which social class
influ Q{ing behaviour in Africa. We say with some measure of confidence, however,
that ethnicity is far more important than social class in influencing voting behaviour in the
African context!6°.

Social class has effects on our health. For example, it influences the pattern of diseases, due

to the less healthy conditions in which poor people live, they suffer certain types of diseases
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which rich people who live in cleaner and healthier environments do not suffer from.
Epidemiology in Africa shows that the lower intestinal diseases are far more common among
the rural and lower-class people than among the upper classes. This is because treated and
clean water is available to the upper classes while the lower classes have to go to rivers and
dirty streams to collect water for use. However, on the other hand, it is discovered that many
children of the upper classes today use heroin and other kinds of drugs which tends @te
a disease pattern which is common to them. Similarly, because of the p .m&g\)shment,
children of the lower class and rural people tend to suffer from kwas iogk r, a nutritional
disease, which does not affect upper class children. At the same tirr%\@s cial class in which
we find ourselves tends to influence what kind of treatmen;& o for when we are ill. Our
social class tends to influence the motivation of do@@hospital personnel to us when
we go for treatment. Many doctors in Africa tod@ not want to go and serve in rural areas
because of the lack of modern residenti fg‘jﬁies and so on. Our social class also tends to
affect our mental health and mental ity 167,

The class in which we find our; e&ffects the kind of social life that we lead. For example,
it affects the kind of ¢ u@: join and so on. The upper-class people in the cities have
their own sport cl sid) recreation which are not open to poor people. The kind of friends
that we ha\%QSo determines by our social class. Our manners, our behaviour, our
langusz 63%“' the dress that we wear may also be affected by our class. Upper class parents
also seek to increase the opportunities for their offspring by looking for the best schools in
the community for their children to attend. It is not by accident that it is only children of the

upper class that attend the highest and best schools in the community!%?
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Our class position reinforces the advantages or disadvantages that we have at birth. If we are
well fed then we are likely to be healthy from childhood and consequently to develop more
rapidly than children of poorer families. Our diet can affect our learning ability and our
lifespan. The better the source of nutrition and our surroundings in which we live the more
likely it is to live longer and since we are healthy and well-nourished, we are likely to be
more attentive in a learning situation than children from poor environments. Class als{&cts

the kind of job opportunities that we have. The place that we come from, \@now and

so on affects what kind of jobs we get'®. Base on the study conductmgjl n the effect of
'\
e

°
socio status of parents on academic achievement, it was revealed @( igerian society is

divided into two major strata 1. High socio-economic statu S) —consists of upper and
middle classes-the rich. 2. Low socio-economic st@@S)—consists of lower class the
poor. In terms of rearing children, middle class gﬁ@ts are probably more permissive, that is
democratic, while the lower-class pgdls are more rigid in other words
autocratic'°, According to a study, sogi ass is classified into three. First, Upper Class First,
we'll start at the top of the hiera%.)lndividuals who are considered to be members of the

.\
upper class are the own@ e means of production and most of the country's private

wealth. Many are 5{) nt government officials, large business owners, or top executives
that have a g@ of income and/or wealth. It is important to know the difference between
inco ealth, as they are two distinct concepts. They are also a big part of determining
social status. Income is salary and/or other money that is regularly received, where wealth is
the total value of all assets, minus outstanding debts. In other words, income is what you
make, and wealth is what you have. Someone can bring in a high income without being

wealthy, and can also be wealthy without bringing in any income. For example, some people
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earn a large salary but spend it all on a large house, fancy cars, travel, etc. These individuals
basically live from pay check to pay check, and if they were to stop working, they would
quickly become destitute.

On the other hand, some people earn a modest salary but are very frugal in how they spend
it - they live below their means and carefully invest anything that's left over. For some of
these individuals, they could stop working and still have enough money to live on &‘&I‘S
Another example of how someone can be wealthy without an income can b e@@the most
elite of the upper class. The upper class actually has two layers: the upp -up er class and the
lower-upper class. The upper-upper class makes up less than@éi}’ rcent of the U.S.
population, and membership is almost always the result o%@ These individuals are the
'blue bloods' or 'old money' who inherits massive @mom their family. The Queen of
England is an example, as are the Kennedys .au&e Rockefellers. These individuals have
inherited enough that they don't need to oern the other hand, the majority of upper-class
members actually fall into the lower-@l class. These are mostly the 'working rich' or new
money' - individuals who earn the hfestyle instead of inheriting it. Professional athletes,
actors, and successful e %urs are all examples. These individuals are still wealthy -
some even more s le'le individuals in the upper-upper class - but also have a high income.
The next ste@n the social hierarchy of the U.S. class system is the middle class, which
inclu t half of the U.S. population. Most advertisements are directed towards this
audience, and fictional characters in popular culture - TV shows, movies, and books — are
typically middle-class members. The greatest amount of social mobility occurs at this level,

whether it's upward, downward, or horizontal. Like the upper class, the middle class has

several layers: upper-middle, average-middle, and lower-middle. Upper-middles are those
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who earn above-average salaries, and typically live in fairly expensive houses in nice
neighborhoods. Almost all of them are college graduates, and many go on to highly
prestigious white-collar jobs - doctors, lawyers, businessmen, local politicians, and so on.
The center layer of the middle class is the average-middle, and the family income at this level
is roughly the national average. Members typically work at less prestigious white-collar jobs
- managers, teachers, office workers, and so on. Most are college graduates. The lowe.&'?&lle

class is also called the working class, and it's the bottom layer at this levé. %ypically

have blue-collar jobs, such as police officers, electricians, truck drivers, g mbers, factory
workers, and more. They earn slightly less than the national aver%% remaining part of
the population makes up the lower class, which includes, th%&o lack money and/or the
means to meet basic needs. They have low-prestige@'&extremely low income, if they
have any at all. For the most part, society ten Nook down on and segregate the lower
class, especially those who are also part:f Qu'b\rity groups. The lower class is divided into
two layers: the upper-lower and the %wer class. The upper-lower class is also known
as the working poor. Members M class typically have a low educational level, are not
highly skilled, and work @n r?l-wage jobs. They have very little to no job security, and

are either right at or. b the poverty line!”°.

2.2 Theoreﬂ@mework
1. G@ Goal Orientations

Goal theory and goal orientation theory are related concepts that describe how goals can
influence a person's motivation, behavior, and performance. Goal theory proposes that
setting specific, challenging, and measurable goals can increase a person's motivation and

performance. This is because goals provide a clear target for a person to work towards, and
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the process of striving to achieve the goal can increase a person's effort and engagement.
Additionally, the attainment of a goal can provide a sense of accomplishment and
satisfaction. Goal orientation theory, on the other hand, proposes that people have different
orientations or styles of goal-setting and goal-pursuit.
There are two main types of goal orientations: a performance-oriented goal and a learning-
oriented goal. Performance-oriented individuals focus on achieving a high & of
performance relative to others, while learning-oriented individuals focus o e&g@mg their
own abilities and learning new skills. Research has shown that a learning-oriented goal
orientation is associated with more adaptive motivation, learning, @rmance outcomes,
such as more persistence in the face of failure, more adaptivg&gﬂng strategies, and a greater
sense of self-efficacy. In contrast, a performance-ori@l?al orientation is associated with
more maladaptive motivation, learning, and rmance outcomes, such as increased
anxiety, decreased self-esteem and a gr teQa)\dency to engage in cheating. Overall, both
goal theory and goal orientation the@ﬂggest that setting and pursuing goals can have a
powerful influence on motlvatlorMawor and performance. However, the type of goal and
goal orientation one a p@n lays a crucial role in the outcome of the achievement.
Goal setting is a keK ational process'’!. Goals are the outcome that a person is trying to
accomphsh.@ engage in activities that are believed to lead to goal attainment. As
learn e multiple goals such as academic goals and social goals, goal choice and the
level at which learners commit to attaining the goals influence their motivation to learn!”?
Besides goal content (i.e., what a person wants to achieve), the reason that a person tries to
achieve a certain goal also has a significant influence on learning and performance. Goal

orientations refer to the reasons or purposes for engaging in learning activities and explain
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individuals’ different ways of approaching and responding to achievement situations!’?. The
two most basic goal orientations are mastery and performance goals'’*. Different researchers
refer to these goals with the following terms: learning and performance goals, task-involved
and ego-involved goals, and task-focused and ability-focused goals!”>!7, A mastery goal
orientation is defined as a focus on mastering new skills, trying to gain increased
understanding, and improving competence'”’. Students adopting mastery goal&l‘ne
success in terms of improvement and learning. In contrast, a performanc .&Qg)'entation

'\

focuses on doing better than others and demonstrating competence, for.example, by striving
‘%oout their abilities

to best others, using social comparative standards to make Ju(k@%
while seeking favorable judgment from others!7®, . Q)
In addition to the basic distinction between mastery and .Qz@\rmance goals, performance goal
orientations have been further differentiated in@rformance-approach and performance-
avoidance goals!”. Perforrnance-appr% klls represent individuals motivated to
outperform others and demonstrate t]@fbﬂperiority, whereas a performance-avoidance goal

'\
ing the same approach and avoidance distinction, some

inferior to others. Iico@

researchers have 1‘1{ta distinguished mastery-approach and mastery-avoidance goals'®’.

orientation refers to those wh%%éotivated to avoid negative judgments and appearing

Mastery-app‘%goals are related to attempts to improve knowledge, skills, and learning.

In con Qastery-avoidance goals represent a focus on avoiding misunderstanding or the
failure to master a task. For instance, athletes who are concerned about falling short of their
past performances reflect a mastery-avoidance goal. Despite the confirmatory factor analyses
of the 22 goal framework!8!, the mastery-avoidance construct remains controversial and is in

fact the least accepted construct in the field.
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2. Expectancy-value Theory
Expectancy-value theory is a psychological theory that explains how an individual's

motivation is determined by their expectations of success and the value they place on the
outcome. Expectancy refers to an individual's belief that their effort will lead to success, and
value refers to the importance or utility of the outcome. According to the theory, an
individual's motivation to engage in a particular behavior is the product of their expﬂ;{t’@cy
of success and the value they place on the outcome. If an individual has a high e@ncy of
success and places a high value on the outcome, they will be highly motf%} to engage in
the behavior. On the other hand, if an individual has a low expect%ﬁ\faccess or places a
low value on the outcome, they will be less motivated toqii?ge in the behavior. In
educational contexts, expectancy-value theory can be ,t@ to understand how students'

perceptions of their ability, the difficulty of the task, the value of the outcome (such as
grades or future opportunities) influence ér)\uﬁation to learn. By understanding the
factors that influence students' motivat}@ducators can design instruction and assessments
that increase students' expectancw%cess and the value they place on learning.

Expectancy-value theory s ts) that the two most immediate predictors of achievement
behaviors are expecl@:}%for success and task value beliefs'®2. Expectancies for success
refer to stude @efs of whether they will do well on an upcoming task'®>. The more
students e@ct to succeed at a task, the more motivated they are to engage with it. Such
belief@ closely related to but conceptually distinguished from ability beliefs. Ability
beliefs are defined as students’ evaluations of their current competence at a given task.

Ability beliefs are concerned with present ability whereas expectancies for success are

concerned with future potential.
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Task value answers the question, “Why should I do this task?” There are four possible
answers to the question: intrinsic value, attainment value, utility value, and cost'84. Intrinsic
value is pure enjoyment a student feels from performing a task. When they are intrinsically
interested in it, students are willing to become involved in a given task. Attainment
value refers to the importance of doing well on a task. Tasks are perceived important when
they reflect the important aspects of one’s self. Utility value is the perception that a@%ﬂl
be useful for meeting future goals, for instance, taking a Chinese class to g .Q@Gn China.
The last component of task value, cost, refers to what an individual has t(ﬁ up to engage
in a task or the effort needed to accomplish the task. If the cost i@h, students will be
less likely to engage in a given task. For instance, students Qg}mt decide to take an extra
course when they need to reduce the hours of their p@h%\job.

Numerous studies have shown that students’s e\@ancies for success and subjective task
values positively influenced achievemen e@s, motivation to learn and outcomes!®>. For
example, a study reported that coll@mdents’ perceived competence was a significant
predictor of their performance, Also7 students’ perceived utility predicted future enrollment
intentions. These rel&@%een also found in online learning environments'®%, An

author reported that perecived competence and task value of students enrolled in an online

university sig@tly predicted learner satisfaction, persistence, and achievement!®’.

3. @ion Theory

Attribution theory is a psychological theory that explains how people interpret and make
judgments about the causes of events and behavior. The theory suggests that people tend to
attribute the causes of events to either internal or external factors. Internal factors, such as

ability or personality, are seen as being within the control of the individual, whereas external
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factors, such as luck or circumstance, are seen as being outside of the individual's control.
There are several different models of attribution theory, including the correspondent
inference theory, the dispositional theory, and the situational theory. These models attempt
to explain how people make judgments about the causes of behavior and events, and how
these judgments influence their perceptions and attitudes.

Attribution theory considers the source of people’s motivation to be their perceptio&hy
they succeeded or failed. The theory assumes that people try to u .@@ causal
determinants of their own success and failures'®. For example, people may attribute their
success (or failure) to ability, effort, luck, task difficulty, mood @% and so on. These
perceived causes of outcomes are called attributions!'®’. Aurilqgﬂs may or may not be actual
causes, and regardless of actual causes of the eve@erceived causes are what drive
individuals’ motivation and behaviors. . \%

According to attribution theory, attribu g.u)es for success and failure can be classified
along three dimensions: locus, stabili%%d controllability'®°. The locus dimension concerns
the location of the cause, or whether a cause is within or outside the individual. Effort is
internal to the learner, fo %le whereas luck is external. The stability dimension refers
to whether or not Qse is constant. Effort and luck are unstable because they can vary
across siﬂ%, whereas ability is regarded as relatively stable. Lastly,
the ¢ ility dimension concerns how much control an individual has over a cause.
Learners can control effort but not luck or task difficulty.

The conceptual classification of causes for success and failure based on the three dimensions

is central to the attribution theory of motivation because each dimension is related to a set of

motivational, affective, and behavioral consequences. Locus of causality, for example,
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191 'When a successful outcome

influences learners’ self-esteem and esteem-related emotions
is attributed to internal causes (for instance, ability, effort) and not external causes (e.g., luck),
the students are more likely to take pride in the success and their self-esteem tends to be
heightened. On the other hand, failure attributed to internal causes usually results in feelings
of shame or guilt and a lowering of self-esteem.

The stability dimension influences individuals’ expectancy for future success'®. Ifq)sué;gsj is
attributed to a stable cause, one will expect to have the same outcome in ‘@% Failure

attributed to a stable cause (for instance, low ability) will lower one’s‘%iec ancy for future
'\
i

success unless he or she believes the ability can and will increase‘.’%‘t?\ tion for failure to

an unstable cause (for instance, “I did not try hard enoughZ g-l%vvs students to expect the
outcome could change as long as they put forth enoxs% rt, they could succeed next time.
The controllability dimension is also related-to‘s);ﬁ—directed emotions!?3. When failure is
attributed to a controllable cause (for in&gl’ ffort), one is likely to experience guilt and
the desire to alter the situation. One @xperience a feeling of shame or humiliation when
failure is attributed to causes t at}) internal and uncontrollable (for instance, low ability).
When attribution for f ih@ de to the causes that are external and uncontrollable, one is
likely to feel helplsﬁg depressed because he or she believes that nothing can change the
situation. THUS: %re attribution to uncontrollable causes tends to decrease motivation and
engag%g

4. Self-Determination Theory

One theory that describes the influence of home and school factors on student motivation

towards learning is Self-Determination Theory (SDT)SDT proposes that motivation towards
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learning is driven by three innate psychological needs: autonomy, competence, and
relatedness. Autonomy refers to the need to feel in control of one's own life, competence

refers to the need to feel capable and effective, and relatedness refers to the need to feel
connected to others. According to SDT, when these needs are met in the context of learning,
students are more likely to be motivated and engaged in their education. Home and school

environments play a critical role in meeting these needs. For example, a support@,gld
nurturing home environment, where parents provide autonomy support and n\%ement
may foster a sense of autonomy in the child. On the other hand, s 001 that provide
opportunities for students to take ownership of their learning, th%t\}f oice of learning
activities and opportunities for self-expression, may foster a‘&%é of autonomy. Similarly,
providing opportunities for students to experience s%&d mastery in their learning can
foster a sense of competence. An opportumtle.f()@lal interaction and collaboration can

foster a sense of relatedness.SDT also p (@hat when these needs are not met, students
may become de-motivated and disen@ in their learning. Therefore, SDT suggests that it
is important for both home an SN environments to provide opportunities for students to

S

.\
experience autonomy, c@

ce, and relatedness in order to promote motivation and
engagement in lea

n@@mpmcal Studies

2.3.1 @Ql Related Factors and Student’s Motivation towards Learning
1. Learning Environment

Several studies have shown a positive correlation between a disadvantaged school
environment and learners’ Motivation towards learning at schools!**. A related study also

found that grade eight learners in schools situated in economically depressed areas of the
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Cape Flats have a lower achievement than those who come from families with high socio-
economic status!®. Furthermore, a comprehensive study on the status of teachers in South
Africa found that black learners were underprovided for and performed worse than their white
peer group in these subjects!®®. Although the above findings show in general that
disadvantaged learners tend to achieve less well than other learners, some studies indicate
that some disadvantaged learners perform better than advantaged learners!'®’. :{{b
Parental involvement, though desirable, was not a necessity. Deprivation 1 .&&gs’ lives
outside the school was not eliminated. No special pedagogies were €mployed!'*!.
According to a related study learning environment comprises tea%m,\e isting curriculum,
instructional equipment as well as the institutional and largQ%drner community?®. In this
regard the study stated that the school environmenji\s«t%&oader factors or context of the
school that either facilitates or constrains class.ro@gnstruction and learning?®!. He described
the learning environment that is conside d@}/antageous by using detailed census-based
social profiles of school catchment a

A learning environment, parti thhe school, was considered as disadvantaged if a high

"

proportion (of the e r@ of learners came from neighborhoods having certain
characteristics knowi%e associated with a low capacity to take advantage of educational
facilities. T}f@racteristics include, among others, a high percentage of persons in low
statu ch low income or with lack of formal educational qualifications. Furthermore,
many families with single parents and more non-fluent English speakers (English as a second
language) were found in the low socio -economic areas. The homes of the disadvantaged tend
to be more crowded, lacking in magazines, newspapers, and other objects that are likely to

help in the development of the learner. Parents of the disadvantaged learner give little
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language encouragement to their children, have less direct interaction with them and take less

Motivation towards their learning?®’

For a number of interrelated reasons many of these
disadvantaged learners’ families and schools in South Africa are concentrated in the rural
areas and in the outskirts of our great metropolitan areas known as townships and squatter
camps. One can therefore state that learners who attend under resourced schools have been
educationally disadvantaged through a lack of opportunities to access quality ed}éi;@lal

services. The most under-resourced schools are the ones that belonged ‘eé). h@@eviously

black-only educational system?*4,

. '\
2. Curriculum @

According to a report the concept of curriculum is highl@bolic; it is what the older
generation chooses to tell the younger generati{%SQ> study states that curriculum
traditionally means a list of content topics in a @gﬂal or school syllabus and examination
prescription, generally referred to as coug’ ine?%. According to the report a curriculum
includes: - Mathematical content ( %&nathematicians know) - Mathematical processes
(what mathematicians do) - \g&tical thinking and logical reasoning, problem-solving
"

making connections nc@g computational tools - Contexts in which the topics are
set - Assessment’\dsiveegies that are used, and appropriate teaching methods?’’. The
intended cuﬂ%un is that which is reflected in curriculum guides, course outline, syllabi
and t , adopted by the educational systems. In most countries a nationally defined
curriculum emanates from a ministry of education or similar national body?®,

The implemented curriculum is that which is actually taught in the classroom by the teacher.
The difference between the intended and implemented curriculum could be due to many

factors: the curriculum is too long; the learners do not master some of the competencies and
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the teacher does not have time to cover all of them. The teachers have different priorities
regarding what should be taught; the teachers did not master some of the competencies to be
taught and thus do not include them in the classes; or teachers do not have some of the
educational materials needed to teach some competencies?”. From their review of literature,
the study acknowledged that content coverageis related to learners’ motivation towards
learning?'°. &\
The attained curriculum is a measure of what students have learned, and i$.r: Q)d in the
students’ achievements and motivations. According to a study ach1eve ;nt%sreferred to as
the attained curriculum. The attained curriculum, and not the inté@"c rriculum, explains
achievement of the learners. The author of this study is of I&@lnion that learners have to
have the opportunity to learn all the matheman@%cs on which they have to be
evaluated®!!.

2
3. School and Class Size CJ\
School size and class size have been cb‘l to have an impact on students' motivation towards
learning. A study observed rger schools had a negative influence on students'
motivation towards 1 &ugh school and science?!?. In contrast, a study found no
relationship betwe i‘glze of the school and scholastic achievement; effective schools can
be very smﬂ%’y large, or somewhat in-between?!3. The study further observed that the
relati@etween the class size and a learner’s motivation towards learning is not well
defined for classes with 20 to 40 learners®!“. Class sizes of below 20 learners have been found
to be advantageous for disadvantaged learners®'>. In this respect, the researcher argued that

small school size facilitates social interaction and inhabits teacher specialization?!®.
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4. Effectiveness of Schools
Effective school characteristics are what help to create a fertile school culture that facilitates
learners’ motivation towards learning?!’. Several researchers have identified such
characteristics. Their findings indicate that learners develop Motivation towards learning
when the following factors are present: Strong leadership is provided by a principal who
works with the staff to communicate the mission of the school; provide reliable s%:.% for
staff; and meet with teachers and other members of the staff frequently to '.Q\Q@assroom
practices. - High learner Motivation towards learning is the foremost p iogit of the school,
and the school is organized around this goal as shown by teaché%%h demonstrate high
expectations for learners’ achievement and make learne.rs& of and understand these
expectations. - Parents are aware of, understand, and@ the basic objective of the school
and believe they have an important role to play '\&ir children’ education. - Teachers work
together to provide an orderly and safg@'\environment. - Schools use evaluation to
measure learners’ progress and prom%%amingm.
2.3.2 Student’s Interest an I\Mation towards Learning

%\
According to a study a@c as interest and beliefs play an important role in student’s
Motivation towards\ldgieng. The general relationship between motivation and achievement
is based on fﬂ%lcept that the better the motivation a learner has towards a subject or task,
the h achievement or performance level?!’”. The study argued that teacher, peer and
family motivations toward may either positively or negatively influence learners’ confidence
in. The findings are that learners who have positive motivations towards their teachers have
high achievement levels??®, A similar study found that at all grades a sense of personal

relatedness with the teacher is important in determining a learner’s frequency in seeking help
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from the teacher. They further state that this aspect of the classroom factors has been shown
to be related to good academic outcome??!. In the same vein a study state that the extent to

which learners likes their teacher, influence their liking of the subject??.

2.3.3 Career choice and Student’s Motivation towards Learning

Research on motivations towards career choice and towards learning is extensive. A study
found that self-perceptions of ability influence towards learning?*. He concluded f% ide
review of literature that there is a positive correlation between ca .e\%ice and
achievement??*. Subsequently another study reported that a learner motiyation has impact on
his or her later career choice in the future®®. A related study fo q%);\%notlvatlons during
high school had a positive effect on choosing science careexs&g)Accordlngly, he found that
the career aspirations of high school learners 1nﬂu@'%ﬁ involvement in, which in turn
influenced their achievement??’. Another study f@that learner’s self-perceptions of ability
and found that positive self-perception a&gﬂas relatively strong effects on motivation to

learn?28,

2.3.4 Peer Group Inﬂuencei‘an}%udent Motivation towards Learning
.\

Peer Group affects all a@

effect of negative &ir ressure has been recorded in numerous articles??. In this regard a

ccessful ones as well as those who are less successful. The

study argued%\peer and family motivations towards may either positively or negatively

inﬂuers’ confidence in the subject??8, In a review of literature, a study found that

learners’ motivations towards have been associated with peer group motivations?°
Accordingly, the study identified peer motivations as one of the most influential factors in

learners” mathematical achievements?}!. According to a related study, learners are ridiculed
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by their peers for taking challenging tasks while others are encouraged by their peers to
pursue academic excellence?**
A study defines peer support or tutoring as that part of the teaching process that involves
learners teaching other learners?*®. The study state that: Peer tutoring is a structured way of
involving students in each other’s academic and social development. As a learning experience
it allows students to interact and to develop personal skills of exposition while m@ ing
their knowledge of a specific topic. Tutors may be high-ability learners or n&g@n higher
grades. Tutors may also be low ability learners who assist other low-ability Tearners. It was
reported that learners may benefit motivationally from being in ﬁhlch provide peer
encouragement and support?** 233, As a result, their achlev.ema%\can be improved. The view
of this researcher is that since peers can encoum@% another to view positively or
negatively, a major task for teachers is to und&:rsti> the nature of peer relationships so that
this influence can be directed towards po&Q@ﬁgagemen‘[
2.3.5 Anxiety and the Student’s M(@ion Towards Learning
Research on motivations has (M on two major dimensions, namely self-concept or self-
3

.\
esteem and mathemat:'c&'

236 According to a study, reinforcing effort begins with
helping learners tq{i op a positive self-concept®’’. He states that self-concept refers to a

Y
person’s pe@n of their ability to learn new topics and perform well in classes and tests?%.
He fo@ self-concept is correlated with achievement in They further find that self-concept
is higher in males than in females at high school?*’. In contrast, a study found that there is a
significant positive relationship between self-concept and motivation for female groups, but
no significant correlation between these variables for male groups was found?*’. He goes on to

report that self-concept measures for both males and females do not reveal any significant

91



association with their achievement?*!. A similar study defines anxiety as an irrational and
impedimental dread of future events or situations, often accompanied by physical symptoms
such as sweating, trembling, and increased heart rate?>. The term is used to describe the panic,

helplessness, mental paralysis, and disorganization that arise among some individuals when

243

they are required to solve a problem of mathematical nature**". This definition has been

supported by some other authors that state that anxiety refers to a person’s feelings@sion

and anxiety that interfere with the manipulation of numbers and the solvli%&hematical

244,245 - According to a related

[ ) “
study, this phenomenon could occur at any time during a leamer’%%é and it usually does

N

not disappear spontaneously?*%. Anxiety has been found. t(Qgéonsistently related to lower

problems in a wide variety of ordinary and academic situations

motivation at all ages?¥’. A related study establish%@ﬁcant relationship between low
achievement and high levels of anxiety?*. In s@@srt of this finding, a consistent, negative
relationship between anxiety and perfor%@'\as found and reported in a related study?*.

A number of researchers have sugges@jcbhe following methods to facilitate the processes that
are likely to lead to improvem nt}lgarners’ motivations towards and other subjects®*. Some
of these address the ee@;xiety or negative self-concept, and they are as follows:
Teaching learners E‘Kp;é#e others®!. Assigning tasks that challenge learners and yet are within
their ability']%gld give them the autonomy required to complete the task?>2. The content
must t so that learners understand. The more they understand, the less anxiety learners

will exhibit?33.

Learners increase their understanding and reduce their anxiety when they work collaboratively

254

in small groups using examples to demonstrate concepts=*. Teachers should encourage

learners to ask questions while creating a comfortable class environment that emphasizes
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learning through class involvement?>*. Teachers should encourage learners to understand their
own personal learning style by discussing the relationship between their learning style and
math concepts?>®. Incorporating co-operative learning in the classroom was shown to have a
positive effect on learners’ achievements and motivations toward?>’. Writing an essay about
prior math experiences, both positive and negative, also helps learners understand that their
success or failure may be more related to environmental factors than ;u@ib‘ own
intelligence?3®. Teaching students how to self-evaluate and make realisti : AK ments of
themselves?>’.
. %

2.3.6 Language of Instruction and Students' Motivation towar%&ing
Mother tongue is very important to the clear formulation Q%ﬁthematical concepts as all
ideas are communicated between the teacher and tli%&r, either through oral or written
material®®, In this regard, the question of wheﬂ@guage proficiency is related to learning
Motivation towards and general academi¢ achievement has been debated for many years?S!.
Much of the debate has centered on %cberformance of disadvantaged learners with limited
proficiency in English. Factors in ldhguage proficiency and academic achievement include

X

'\
bilingualism, ethnicity: s@%

onomic status, use of non-standard dialects and other social
and cultural Variabiis;

The problem‘ﬁ@y a foreign language when learning mathematical concepts, is confirmed
by a@qrhich states that communicating mathematical ideas so that the message is
adequately understood is difficult enough when teacher and learner have a common first
language, but the problem is more acute when their preferred languages differ?6? 263,

Emphasizing the importance and relevance of language in teaching, the study further

indicates that: Language is important not only for communicating but also because it
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facilitates thinking. The language used for thinking is most likely to be the first language,
thus communicated in one language might need to be translated into another to allow
thinking, and would need to be translated back in order to converse with the teacher?*. In
this regard a study has contrasted the learning progress of a group of students?%>. The former
group claimed they had to do all their thinking in English, because their own language did
not facilitate mathematical proof, and they found this difficult. The study conclude%&he
more severe problems would be likely to lie with learners trying to learn thr: .g&medium
of an unfamiliar language, which is very different from their own?6°, ‘tﬁregard a study
summarized the language problems as follows: In general, it is like@b asier for a student
to function effectively in a second language which is semanQ%& and culturally close to his
mother tongue than in one which is remote for the@‘%\fc of a person’s language has a
determining influence on that person’s cognﬂ{ﬁ:}xprocesses such as classification and
recognition of equivalences - process&(Qbﬁch are central to the understanding of
mathematical concepts?¢’. Q)cb‘

According to a study there ar. Mﬂ considerations that need to be noted in relation to
language and. These arb“%f ;Z)WSZ - English language is a poor predictor of future
performance or lea ei’—)(/lotivation towards Swaziland in the field of study. - High achievers
in may not b%hgchievers in the English language?%®.

The g 'o\o how to motivate learners in the classroom has become a leading concern for
teachers in all disciplines. A learner is motivated by a desire for knowledge. Stimulation of
this desire is one of the basic tasks of a teacher. In this regard A study defines motivation as:
the word used to describe those processes that can (a) arouse and instigate behavior; (b) give

direction or purpose to behavior; (c¢) continue to allow behavior to persist; and (d) lead to
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choosing or preferring a particular behavior?®®. Motivation deals with the reasons why
learners become interested and react to those events that catch their attention. There are two
distinct types of academic motivation that are interrelated in most academic settings, namely
intrinsic and extrinsic motivation®’°. According to a report: Extrinsic motivation stems from
outside the subject matter area, but is in some way analogous to it. One thinks here of
favorable circumstances, an exemplary teacher, the subject matter and the r&i&&of

instruction, competition, prizes, allocation of marks, promotion ané. N@@\s other

rewards?’!.In this type of motivation, learners tend to center on such performance goals as

[ ) “
obtaining favorable judgment of their competence from teach@é nts, and peers or

A\
avoiding negative judgment of their competence?’. Acad@@intﬁnsic motivation is the
drive or desire of the learners to engage in learning @Vn sake. The study described the
meaning of intrinsic motivation as follows: Wh@%@ activity itself is rewarding (enjoying
reading or swimming) we have a situati Qﬁe motivation is intrinsic, that is the activity
will achieve its goal. The implicati%% this type of motivation is that learners who are
intrinsically motivated engage Mademic tasks because they enjoy them. Learner’s
motivations tend to foc@ zrning goals such as the understanding and mastery of
concepts. When lexiQ ngage in tasks in which they are motivated intrinsically, they tend
to exhibit a%&@of pedagogically desirable behaviors including time spent on tasks and
persi the face of failure?”. In order to increase learner’s Motivation towards for
traditionally disadvantaged learners’ proper use of both intrinsic and extrinsic motivation is
important. The author of this study is of the opinion that one of the tasks of the teacher

working with disadvantaged learners is to ensure that the confidence and Motivation of these

learners in is cultivated*’*. According to another study there are many aspects of learner
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motivation but four seem to be particularly important, namely: - The learning culture this is
mainly about peer pressure and the ethos that exist at schools. - Intrinsic purpose of learning
this shifts the emphasis from extrinsic motives for learning to intrinsic motives. - Self-
efficacy this concerns learners’ belief in themselves and their ability to learn®”>.

Task value: this is about the learners’ Motivation towards the task and the importance and
value a study points out that: Teachers who are successful in reaching disadvantageéik‘e\fk%rs
combine a high sense of their own efficacy with high realistic expect i learner
achievement. Teachers with a high sense of efficacy or confidence in th 'r:bisty to influence

. "
learner motivation are more likely to view disadvantaged leamers%)\%c able?’s.

2.3.7 Learners’ Academic Involvement and Motivation t{&g’k Learning

The concept of learners’ involvement in leaming@%ely related to that of academic
achievement. According to a study, academic er%‘ggsnent is defined as active involvement and
commitment as opposed to apathy and laNS)’ imterest. For instance, doing homework, coming
prepared for classes, regular attendan%(bhd not skipping classes reflect learners’ engagement
and motivation?”’. A study ;%%gut that: the theory of learner involvement encourages

educators to focus less;o@

2.3.8 Teacher-Reh(ed actors and Students' Motivation Towards Learning

ey do and more on what learners do?’8.

A study stat‘e%t one of the most important factors in developing learners’ ability is the
moti% their teacher. 2’ According to a related study, knowledge of the learners’
thinking is important while teachers’ knowledge of content and pedagogy is also critical to the
culture of the learning environment®®, In a similar study, knowledge of the content and
pedagogy, in conjunction with learners’ thinking, allows a teacher to design blueprints for

worthwhile tasks?8!.
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In this respect, it is reasonable to expect that teachers will feel successful when their learners
perform well, irrespective of whether or not they come from a historically disadvantaged
school situation. Teachers should also expect to feel frustrated and unsuccessful when their
students perform poorly?®2.What is not clear, is who should be blamed, the teachers or the
learners? A study observed that if teachers attribute the success or failures of students to
themselves, then they will do something to alleviate the problem. If, on the otherp@ the

reason that learners succeed or fail lies within the learners, then the teaché.rs&ot feel as
'\

much responsible for the failure?®3. ‘%
6. Teacher Quality (\;\\’

A study maintains that if one wants to change the eduoaﬁc&@ learners, one needs to first
change the education of the teachers?%4. It was posi@ is necessary to prepare educators
for what life is like in classrooms, schools, sel{\iﬁl\ystems, and society. The pre-service and
continuing education of teachers shoul ide them with the opportunity to examine and

revise their assumptions about how %bﬁhould be taught and how learners learn®>,

%
S

Learners’ motivation Q\;@

knowledge?®. ACCV{(EI

Iso likely to be affected by the teacher’s pedagogical content
to the study, pedagogical content knowledge is the capacity of a
teacher to (%Ne the subject knowledge that he or she possesses into forms that are
pedag@% powerful and yet adaptable to the variations in ability and background presented

by the learners®®’

. The study further argued that a teacher must: understand the structure of
subject matter, the principles of conceptual organization, and the principles of inquiry that help

answer two kinds of questions in each field: what are the important ideas and skills in this

domain? How are new ideas added and deficient ones dropped by those who produce
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knowledge in this area? That is, what are the rules and procedures of good scholarship or
inquiry? According to the study, much of the literature suggests that it is critical for secondary
teachers to have strong knowledge, a positive motivation towards teaching, as well as an
alignment with proper pedagogical beliefs?®. For instance, a study describes what she calls a
profound understanding of fundamentals in terms of the depth, breadth, and thoroughness of
the knowledge that the teachers need?®. Depth, according to a study, refers to thaé&y to
connect ideas to the larger and powerful ideas of the domain, whereas br;a%\%o do with
connections among ideas of similar conceptual power?®. Accordlng to.a study, thoroughness
is essential in order to weave this into a coherent whole. He %gues that teachers’

knowledge of teaching must be like an experienced taxi duVQ’zﬁnowledge of a city, whereby
one can get to significant places in a wide variety QS% flexibly and adaptively. Teacher
experience and in-service training According @study, education majors have not been
exposed to enough alternative teaching met o be capable of teaching with an emphasis on
meaning®®'. He goes further and rrqi@ns that pre-service secondary teachers often lack
sufficient understanding to teach&ubj ect effectively?. The National Council of Teachers,
together with the ASSOC@ ? Supervision and Curriculum Development, published A
Guide for Rev1ew1 ool Programs. In this document they state that in order to have high-
quality prog%, teachers must be well-prepared, process and demonstrate positive
motiv, %ntmue to grow professionally, and be actively involved in educational issues that

293 An assessment of the state of achievement in

affect the quality of their learners’ learning
the USA found some modest evidence of a positive relationship between the extent of in-

service education and learners’ achievement in Grade 8. However, in Grade 4, in-service

education did not seem to be significantly related to achievement®*.
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The lack of adequate in-service training opportunities for some teachers is a barrier to
learners’ motivation towards In "Learning without Limits: An Agenda for the Office of
Postsecondary Education," it is reported that experienced teachers do not have adequate
opportunities to improve their knowledge and skills, and that in-service training opportunities
for teachers are "second rate"?*> The report cites the following problems regarding the in-
service training of teachers: In-service training remains largely short-term ;:Q:Lbnon—
collaborative. In-service training is often unrelated to the teachers’ needs .K hallenges
faced by their learners. Teachers are offered in-service training opportunities that last for a
few hours (less than eight). A study shows a significant positive r@%hip between teacher
experience and learner achievement in some developing comgab, for instance in Nigeria and
Swaziland®*. In contrast, a study finds no signiﬁca@nship between teacher experience
and learners’ achievement motivation®’ \ﬁ

8. Competence CJ\

A study in his review of literature s@hat professional education is necessary, particularly
for secondary school teachers 1Mecial field like 2°®. He goes further and states that what
teachers actually do e t only on their competence but also on the conditions under
which they must V1de instruction. They noted that a fully competent teacher might
perform les%l adequately in the classroom if he or she is working in a disorganized and
uns environment for teaching and learning. On the other hand, teachers with only

minimal competence can perform quite adequately, given supportive and favorable working
conditions®®.

In their assessment of the state of students' motivation towards learning in the United States

of America, they find that teachers of learners from disadvantaged schools, namely Hispanic,
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Black, and American Indian learners, were not necessarily underprepared in terms of
certification, education level, or number of years of teaching, although their learners continue
to attain lower average achievements in science and technology*®. In South Africa, a study
noted that in spite of the availability of well-qualified teachers in some Bophuthatswana
(North-West Province) schools, Grade 12 results from such schools remain far below
acceptable standards®’!. Several studies have documented the characteristics o‘%&tive
teachers. Although the majority of these studies do not focus specificall .% hing, the
opinion of the writer is that the characteristics they identify are applicable’to teachers in all
subject areas®*?. According to a study, the following are the .%é!iristics of effective
teachers working with learners in a regular classroom. TheQ@ngh goals and communicate
these goals to learners; appreciate creativity and e@)%unpredlctablhty of working with
divergent thinkers; are flexible in their thmkmg@wﬂhng to admit mistakes or change their
positions or opinions when evidence w 1s are willing to be flexible in terms of time
of the task during the school day, an@ evote extra time after school to working with their
learners; are well organized and ﬂ tished in classrooms where there were multiple activities
running concurrently3°3

In studies focus1 er)classrooms expert teachers were identified as having a strong
background’%&%onstratmg expertise in and enjoyment of problem-solving and being able
to eng Q deep thinking. 3% 305 These teachers also had general knowledge, motivation
towards ideas and concern about problems facing their communities.
4. Lesson Structure

A number of researchers have investigated the building blocks of lesson structure because

they contribute to effective teaching and learning. In their comparison of a typical lesson
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structure in the United States of America and Japan, a study found that most lesson structures
focus on five global behaviors, namely: Reviewing the content covered in a previous lesson
(5 min). Reviewing a previous lesson's homework assignment (10 minutes). Providing
instruction on new subject matter (20 min). Having students work on in-class exercises that
were either used in the lesson development or otherwise discussed in the lesson (15 min).

Having students work on homework that would not be discussed until a later lesso%n;&&in).
However, what was different was the extent to which certain teachers used h eg@ivities. In

'\

the United States, they found that instruction for both nine- and thirt§1-y ar-olds seems to
some time teaching

be dominated by class work and reviewing homework. Teache@h
new material, but it was not the dominant feature of IGSSQ@% During a class period, less
than forty percent of teachers in the United Sta@ded twenty minutes or more of
instruction on new material. Japanese teachmg@:ontrast, spent most of their time on the
combination of instruction on new m riga)\d class work, which was, for the most part,
actively tied to the instruction of tl%% material during the course of the lesson. In this
regard, a study attributed so %’}apan’s leading achievements to lesson structure®’’. In
%-\
e

examining the way, it }&

characterized by hea liance on the textbook by teachers both as a source of activities and

taught, a related study observed that teaching in schools is

for explanm%g procedures to use in completing the task. In this context, the role of the
teacb@%t of an instructor whose instructions are followed in order to arrive at a given
product’®. The learners are then expected to follow the teacher ‘s example carefully and
answer the questions that the teacher asks without necessarily engaging in dialogue when
information is exchanged. A researcher has investigated motivation levels for learners

learning in different situations. This includes: Whole-class lecture demonstration situations;
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here the teacher instructs the whole class as one group for the greater part of the lesson. Co-
operative learning when the teacher divides the class into small heterogeneous groups.®.

Individualized situations where the students are given the individual seatwork and ask for the
teacher’s help when they need it. Within-class ability groups where the teacher divides the
class into small groups based on ability®'?. The findings from this study suggest that there are
significant increases in achievement levels, measured by differences in scores OQ; ‘&test
and a post-test, when learners learn in small groups (co-operative learni .@Opposed to
individual seatwork®'!. In a study of teaching in Grades 4 to 6, a researcher investigated the

. "
achievement effects of the three most commonly used methods @h le-class instruction,

within-class ability grouping, and co-operative learrﬁug&&y found that there were
significant differences in the overall effects on lea@fg}evememsm. The overall finding
from the study is that two of the three mode&th@vestigated, within-class ability grouping
and co-operative learning in small hete gph groups, led to higher achievement levels as
compared to the whole-class mode3é§bia study of classrooms, a report reported that group

.\

orientation in Japanese and @) classrooms promotes the feeling of group membership.
Accordingly, involveie@gr ups enables children to learn from and judge each other and

ways individuals can contribute to a group’s success.?!4,

appreciate the Variitd
In contrast,‘ﬂ%ugy reported that students are observed working at their own pace and
conti@ struggle with the assigned problems that others have already completed.*'> This
denies the students social interaction with those who finished early. According to the study,

teaching in groups, as is done in Asian classrooms, is more advantageous than the individual

approach of United States of America classrooms. Some research evidence suggests that
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students who prefer to co-operate learn best in co-operative programs, while other students
who prefer to compete do best in competitive programs?3'©,

9. Teaching Methods and Strategies

A study pointed out some factors that influence the effectiveness of teachers, namely their
teaching strategies, beliefs about teaching, and the general classroom processes that provide
an immediate learning environment for 3!7. In this regard, a study defines a teachm&&rategy
as an extensive teaching plan which includes all elements of the instructi K%g events,
such as form, content, classification, principles, and aids. Teaching str: gle can be classified
in several ways, for example, as teacher-centered or leamer@e‘ Teacher-centered
strategies are those in which the teacher has direct corﬁrd&@amer—centered strategies are
those strategies that allow learners to play a more zﬂ@%’e. In this regard, a study suggested
some factors in providing effective instruction ﬁ@fadvantaged learners, namely: they argue
that the most important factor is the tea er.Qi)ne on task. They suggest that learners must be
engaged in appropriate instruction@ ufficient time to master the academic skills. The
presentation of the lesson. Succe$sful lessons include appropriate expectations, frequent
monitoring, and help %k Furthermore, they argue that the entire school experience
of the learner s é-ge designed to produce the maximum learning success for each
individual.‘%legatlve effects of a disorganized home environment can be overcome by
provi Qafe and consistent school environment. The learners' feelings of alienation can
be overcome by showing genuine care for them and by involving them in making the school
their own.3!8

Accordingly, a study identified some of the instructional features that are related to improving

learners’ achievement in Some of these features include: direct and frequent monitoring of
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progress. Corrective and motivational feedback Learner academic involvement Total length
of time allocated for instruction®'®.

2.3.9 Roles of Teachers in Students’ Motivation towards Learning

Teachers play a vital role in creating an environment that supports students’ learning. They
often do this through their support for students’ autonomy?*?°. Teachers enable students to
identify with themselves, their personal interests, and values by supporting their Qﬁge\iom of

choice®?!. By supporting students’ choices and interests, teachers he}%&g@s develop

personal interest, involvement, and ownership of their work, which.aids Yin motivation3??.

. "
Teachers also help students to learn by increasing their responsibi@&d articipation in their

N
own learning through letting them create their owne @g)and objectives’?’. Research
conducted on the nature of the relationship between@‘&s’ perception of social support and
autonomy support from their teachers and se].f—@&ated learning and achievement showed a
significant correlation between the stu tgpérception of their teachers’ autonomy support

and self-regulated learning.”ﬂeac@ho help their students to become authors of their

lives, take ownership, and de elo\pg personal interest in their own work stimulate students’
%'\
d

motivation and increi;@“%
€

Connecting to thex{’

ve to learn.

nal world of students is another way that teachers support their
students’ 165%95 Teachers connect learning to the personal worlds of their students by
makin@ng tasks more relevant through relating instructions to students” experiences. 32°,
Students who understand the relevance of learning a particular concept and what that learning
implies for their everyday lives will generate interest*?’. A study explored the use of four
classroom practices — process-oriented instruction, differentiation, connecting to students’

world (relevance), and cooperative learning — in order to determine their relationship to
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students’ motivation.’?®, The findings revealed that connecting to the personal world
(relevance) of students had a positive outcome on students’ motivation3?°. Students need to see
the links between what they do in class and how meaningful it is to their lives**?. For example,
students could write reflections about the effect of course materials on their lives.?*' Students
are more likely to be motivated to learn when what is learned has meaning and importance to
their lives. Qi({b‘

Teachers who build positive relationships with their students are more likel .N%ence their
drive to learn®**2. Building trust in a relationship takes time. Teachers should take time to get

. '\
to know their students and their interests***. To achieve this trus@égax& rs should be open-

N

minded and occasionally share their own stories of S&&&S, struggles, failures, and
achievements®3. Satisfaction of individuals’ basic @%r relationships promotes intrinsic
behaviour that can lead to students’ motivatim@m. Building relationships with students
can be difficult. However, being positivegnig;}ouraging can contribute to students’ intrinsic
motivation®®. Research conducted O%@relationship between students’ perception of social
support and autonomy sup ort\f?om their teachers and self-regulated learning and
achievement, concluded Qh ';tudents’ learning, performance in school, and social and
emotional well-bei gie‘e all affected by the relationship with their teachers.?*. The early
establishmeﬂ%iqrillingness to work with student’s one-on-one can build the nature of the
teach: @n relationship.’?”. Teachers’ positive, caring, and trusting relationships with their
students can incite students to learn.

Teachers motivate their students to learn by providing them with positive feedback in order to
develop competence. Giving students feedback allows them to gain control over their own

338

learning and confidence in their abilities’>°. Teachers who provide feedback to students about
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themefforts give them the idea that through hard work they can achieve tasks and do well3¥.
Developing students’ competence may be achieved in several ways. The most common
strategies include providing written or verbal praise; identifying fewer errors; recognizing
students’ strengths; and focusing on what is positive about their work®*’. Research findings on
the role of teachers’ support in predicting students’ motivation and achievement outcomes in
physical education showed that perceived teacher competence support, such a&‘&;tlve

feedback, positively predicted students’ expectancy-related beliefs abouétb@@blhtles to

perform tasks proficiently**!. Students will be motivated to learn when t acl:\e s recognize their
efforts in accomplishing the tasks. (\0

The level of teachers’ interest in their teaching affects studen&%otlvatlon to learn. Teachers
who are energetic and enthusiastic about their subj e@% generally attach positive feelings
and importance to how they teach3#2, Students.ot@se what their teachers do in class and how
they act. A teacher who displays interest&goﬂitive feelings about a subject can reflect those
positive feelings toward students, t cb'hcreasing their motivation to learn the subject’*3.
Students’ motivation to lea be affected by the teachers’ outlook, interests, and
enthusiasm for their s Rtudy examined the effects of teacher enthusiasm on student
engagement and i«én to learn by asking 165 college students to participate in a survey.
The survey 1%& students to rate their perception of the enthusiasm of the teacher; provide
a self@len‘[ of their behavioural, cognitive, and emotional engagement; and rate their
intrinsic and extrinsic motivation to learn. The results showed that teacher enthusiasm had a

significant effect on students’ engagement; in addition, teacher enthusiasm was an effective

predictor of students’ intrinsic motivation. Students’ motivation to learn may be enhanced by
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the teachers’ interest in their subject, the level of enthusiasm, and energy they display while
teaching.

Teachers’ beliefs in their abilities to reach unmotivated students can increase students’
motivation to learn. Teachers’ beliefs in their abilities to use effective teaching strategies,
classroom management, and engage students in participation can enable students’ learning’#.
According to a study conducted on teachers' perceived self-efficacy, in addi%@four
classroom practices, showed that teachers’ sense of self-efficacy had a y %effect on

'\

students’ motivation and on their own teaching®*¢. Though the teacher%’ibl ity to hone their
ould focus on the

teaching skills and techniques is important to self-efficacy, atté}‘é}'ﬁ
students’ learning by stimulating dialogue, giving cleas in&&ons, and giving thorough
explanations®¥’. Some teachers engage students i@%ng, which enables them to ask
questions, reflect and maintain active partici}%%\ in the topic. In another study, they
examined the efficacy of a teacher’s moti atgy}strategies to determine whether they had any
effects on students’ learning Engli%% a foreign language.’*. The students’ degree of
motivation and proficiency in English were evaluated at the beginning of data collection. The
results showed that 7 of @:\\otivational strategies had a positive influence on students’
motivation. TeachKrsaQb)elief in their craft, pedagogical skills, and effective classroom
managemen@e students’ motivation to learn.

2.3.10@Factors and Students' Motivation Towards Learning

Various home factors have been shown to be important; mother’s responsiveness, discipline
style and involvement with the child, organization of the environment, availability of

appropriate learning materials, opportunities for daily stimulation. Parents who provide a

warm, responsive, and supportive environment, encourage exploration, stimulate curiosity, and
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provide play and learning materials for their children accelerate their intellectual
developmentin the long run, increases academic performance’®.

The home environment provides the foundation for learning and is an element of student life
that can affect grades. Every child is born with a certain level of intellectual ability and
capability, but a good conducive environment with adequate learning facilities will help boost
the child's intellectual and academic capability. from a good learning environment Qvi@i%ays

have good motivation toward education and provide learning materials éd&elevision,

instructive videos, books, and toys (creative toys), etc. that facilitate the learning process if
they are provided. g\;\\’
Educated parents will always believe that it is important@%lp a child with his or her
homework and revise the school work that the child@ , but this is the opposite if a child
is from a poor home environment. To a large ex e or she is deprived of the opportunities
and he or she struggles with the teachingggaz}ning process.
I. Parental Involvement Q)cb‘
A traditional way of thinkin r%fd)ing parental involvement often focuses on how parents
support their childre ’@on and meet the needs of schools. For example, parents
attended the pare\tiid:her meetings, helped their children finish their homework, and
Volunteered%mr child’s classroom a few days a month. A good deal of research began to
focu@g\r parents were involved in school events or classroom activities and suggested
that it is necessary to find strategies to support parental involvement because of its influence
on children’s achievement and performance®°. According to the study conducted, parental
involvement is the level of active involvement a parent has in their children’s education.

Parental involvement in school has been demonstrated to be a key factor in children’s
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academic outcomes. Parental involvement in children's academic and socio-emotional
development has long been recognized as an important and positive variable®3!.

2. Parental Educational Status

Parental educational status is the educational level attained by the parents of the students. The

level of educational attainment of parents influences the academic performance of their

children. In a family where both the mother and father are educated, their childre% &Vays
taken good care of in their academic activities.’*>. They may go throu .&@@children's
exercise books after school or may employ a private teacher to teach t&% school. While
others in this category arrange for their children to attend extr@al classes after school
hours in order to enhance their academic performance at-schkg)By so doing, their academic
performance will be improved. In the case of an i‘%&amﬂy, the need to supervise their
children’s exercise books is not there, hence @:hildmn’s low academic performance in
school. There is evidence that parenﬂ&gw)ation can positively rub off on a student’s
academic performance because the@%ts are in a good position to be second teachers to
their children. Their assistance it this regard spurs their children’s motivation towards
"
learning and thereby e@@heir academic performance in school. Educators, students,
parents, guidanceyq)dggelors, curriculum planners, government agencies, and society have
lamented t@ maternal and parental deprivation of the essential needs of young students
has p Q.‘c their poor performance in public examinations, such as the Junior Secondary

School Certificate Examination, West African Examination Council, and National

Examination Council®*3.

109



2.3.11 Classroom Discipline, Rules and Learners Motivation towards Learning

The term discipline” comes from the word disciples™ in Latin which means teaching and
learning. The term has the essence of control in it and means "to teach someone to obey rules
and control their behavior or to punish someone in order to keep order and control 50@3 it
is mostly connoted with punishment in case of disobedience. Punitive methed% such as
detention are used in schools based on "the premise that isolation gives the perpetrator time to
reflect on what happened, realize the error of his or her ways, and ‘rg\lﬁ“%‘g\ the same situation
but with a change of behavior and motivation" 34, There @een strong indication from
research that classroom environment plays a facilitati '}Le among students by providing
conducive learning contexts**>, Numerous studies<have”shown that the quality, stability and
efficacy of personal and social interactions @%eamers influence their academic and social
development®®, Scholars have writtené@' on indiscipline among learners and its effects on
learning outcome and their pro}@} in schools®”’. A study argued that effective schools
demonstrate sound inclusi %Sgbtices which include emphasizing school discipline and
collaborative leaders@he school discipline therefore prescribes the standard of behavior
expected of th eé\e‘rs and the students. A study argued that, a law-abiding student is the one
expec%@rri e on time for lectures and wait for the teacher, while law abiding teacher is
expectedito respect all the time allocated to him or her on the timetable3®. A study argues that
efficient use of time on the part of the students and teachers is directly associated with increased

academic performance®®. A study also concurs and further explain that extra time study has a

strong influence on academic attainment*®!. He stressed that time rules can be view as a way
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of monitoring and regulating oneself with regards to the performance of multiple tasks within

a certain time period. Therefore, to improve academic performance, both the student and staff

self - motivation and involvement is required as a principle of time rules practice3®2.
A study found that there is a relationship between positive classroom factors and the social
behavior of learners, viz., reduced bullying and conflict, together with greater cooperation and
achievement®%3. At the same time, a study noted that teachers become more effec%}&th a
diverse range of students who differ in their ability, learning style and cult lassroom
environment is positive***. Another study carried out revealed that pe ions of an enjoyable
classroom led to better achievement by students. The study also f%ﬁt students engage in
self - reflective thinking and learning when their classroomﬁgﬂ)nment was positive with no
disruptions®®3. Correlates of positive classroom fac@é&aled by other researchers include:
Lower dropout rates, higher attendance remu@&ncreased engagement, deep rather than
surface learning, improved grades and otﬁﬂ)n to learn®%®. Effective teaching research also
shows that a sufficient degree of %%'tmm discipline is needed to create an atmosphere
conducive to student learning as stedents misbehavior distracts the process of learning and
teaching and ruins th e@;s of even the most carefully planned lessons.

Recent research om&h)i:gue of discipline methodologies, however, has revealed that punitive

methodolog%pear to be of limited usefulness in promoting responsible student behavior

and a %\ outcomes and should be replaced by proactive and interactive discipline

367 In this framework, discipline is viewed to be associated with the act of teaching

practices
students’ self-control based on a contract that binds a teacher and a group of students together

so that learning can be more effective. Thus, emphasis is put on student self-regulation by

negotiating, discussing, and contracting between teachers and students to let the group take
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responsibility for ensuring the appropriateness of the behavior of all its members®%. Effective
classroom rules are obviously linked to teachers™ ability to set an appropriate tone and gain
learner respect and cooperation in class. As observable instructional behavior of teachers in
the classroom is indicative of their teaching effectiveness the way teachers discipline their
classes has a profound impact on the way they project themselves as effective teachers. It is
evident that more caring teachers choose relationship-based discipline methodoléaégghie.g.,

discussing with students about their misbehavior) over coercive ones (e.g:i%ssion and
punishment) in an attempt to prevent discipline problems*¢°. More cair%rig teachers and those

'\

who use relationship-based discipline methodologies are percﬁ%é‘t be more effective

N

teachers by their students which improve classroom .di&g)ne and learners’ academic
outcomes. When teachers involve students in de@iakings or recognize their good
behavior, they act more responsibly in class sh@ore positive affect to their teachers, and
express a greater belief that the interven%%'\necessary”‘).

Teachers™ appropriate discipline m@ologies also help students to learn better as class
discipline protects students fj ONsruption and thus emotional and cognitive threat’’!,
Research shows that t ac@ﬂstyles maximize students academic performance and keep
them on task, enga&i&ents in learning, and influence their motivation and achievement’2,
In this cyclﬁ%@more those students perceive their teacher cares about them, the more the
studev@@care about the class, and the more likely they will pay attention in class and
consequently learn more course material". In a pioneering empirical study on investigating
classroom discipline. A study examined the role of classroom discipline in promoting student

responsibility for learning in the classroom in Australia. The results showed that teachers™

coercive discipline is perceived by students to be one key factor that inhibits the development
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of responsibility in students and distracts them from their schoolwork3”>.In another study, an
author did a cross-cultural comparison of discipline methodologies teachers of different
nationalities use*’*. The author reported that Chinese teachers use less punitive methodologies
in their classes in comparison to their Australian colleagues as Chinese students normally listen
to their teachers and misbehavior does not happen very often in their classes*’*. In a follow up

study, an author investigated the extent to which students of different nationalitie@‘eive

their teachers* discipline methodologies to be key players in forming their ‘\%n@@s towards
ts

'\

the teacher and the schoolwork. Regardless of their nationality, all stu(‘i§ perceived punitive
haping their feeling

discipline methodologies to be related to distraction from schoolwq.fo&(d
N
towards their teachers. The use of recognition of responsﬂalQ%ﬁvior method and discussing
it with the students were also found to be related@ distraction of schoolwork. Some
researcher?”® examined how two classroom rule@:tices, care and behavioral control, were
related to students™ engagement, misb aQ_d and satisfaction with school in Singapore.
Results of the study showed that bo%(@e and behavioral control were positively related to
student engagement?’s. Beha i%b)control was found to be a hindrance to classroom
misbehavior while care @i’fitator of students” satisfaction with school*”’.
In Africa, an aut g»éestigated the issue of corporal and verbal punishment as means of
disciplining%sgs" behavior in schools of Sudan®’®. The findings revealed that teachers use
puni Q\ odologies as a result of the stress and frustration they themselves experience at
school due to the fact that the school environment is poor and lacking facilities. The author
however, does not relate discipline measures and learners achievement®”. A related study

asserts that class control, rules difficulties, and indiscipline has been associated with large

classes in secondary schools and that in crowded classrooms, teachers provide fewer exercises
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and practice so as to reduce the amount of marking to do. There is also limited spare time to
conduct group work that would enhance effective coverage of content®®’.

A similar study conducted found that the teacher factors that significantly contributed to low
academic achievement were incidences of lateness to school, incidences of absenteeism, and
inability to complete the syllabus. Though the reviewed studies acknowledge that classroom

A

discipline is a significant as a factor influencing the academic achievement of leal@, they

fail to show which classroom discipline methodologies yield positive resu§ &S@fhich ones

'\

yield negative performance among learners. The current study thgfor seeks to assess
learners' academic

specific classroom disciplinary measures and how they in%%e
N
achievement in public secondary schools®®! . QQ)
2.3.12 Instructional Supervision and Learners' M@.%\n towards Learning
Principals are tasked with the responsibility of @&ng that instructions are being effectively
delivered in classrooms. Therefore, forh& we classroom rules to exist within secondary
schools, principals must ensure that @éarry out their supervisory roles effectively. Record
keeping is an important com on: in learning. Teachers are required to make and retain
records, that is., sche es&ﬁ, lesson plans, records of work, mark books, progress record
books, and attendql)ttrégistersm. The principals are also responsible for instructional
supervision i%ksrooms. Supervision at work in educational institutions is thus a dynamic
proce@gﬁ: an individual is not only responsible for the group’s tasks, but also actively
seeks members to assist in achieving the group’s goals in a particular context.*®® Instruction
supervision in that context pursues effective performance in schools because it does not only

examine roles to be accomplished or who executes them but also seeks to include greater

reinforcement characteristics like appreciation and recognition, conditions of service and

114



morale building, coercion and remuneration®®*. Through inefficiency in instructional
supervision, much learning time is lost in many African education systems. In poorly managed
schools, 25% or more of school time may be lost each year’®>. Another study carried out a
study on evaluations of instructional supervision in Botswana secondary schools to determine
how instructional supervision was carried out in schools. The findings of the study suggest that
the environment in which instruction supervision takes place in schools is h&'&‘and
intimidating to teachers®®¢. Instructional supervisors' effectiveness is constr he much-
expanded secondary education system that has seen a massive inc ﬁ learners in a
relatively short time. It was discovered that the majority of seco@%hool administrators
have little or no experience as instructional supervisors. .L@S exercise books and lesson
notes reflect the work load covered in class by teach%&ls the principal’s role to regularly
inspect the students' exercise books/lesson note ﬁ%nsure that the school syllabus is covered
appropriately and assignments are mark C)

In a study conducted on the imp%bf instructional supervision on students' academic
performance in senior second I'MOIS in Ondo State, Nigeria, their study found out that
there is a significant i p&%hﬂeck learners notes on academic performance in the English
language. In Keny. iéipals should supervise teachers' work by inspecting records such as
schemes of‘%\ esson books, records of work covered and attendance registers. In the
schoo@g performance is good, the principal does a lot of supervision*®®. Another study
was carried out to investigate the instructional role of the principal in the academic
achievement in KCSE. They found out that 8% of the principals in high-performing schools
389

checked lesson books, schemes of work, and registers of class and school attendance

According to the study, the principal should visit the classroom frequently to encourage
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teachers®®. A study asserted that overall high performance would be realized in schools if
principals carried out their instructional supervision role. Checking learners' books to ensure
that lesson notes are taken and checked by subject teachers, assignments given are marked and
corrected, and the teacher is present in class should be included. The principal should regularly
and randomly interact with learners and call for their exercise books to ascertain that they are
regularly given tasks by their subject teachers and that their books are checked, r&.&k&and
corrected.*!: Physical observation of lesson presentation is the only way a .rkk | can gain
an insight into the quality of teaching and learning in the school. An i str:c ional supervisor
can only be able to access the potential for excellence through wa.%@\e teacher present a
lesson that he/she has prepared. An author observed that thu&gkis visit, the supervisor can
have an insight into quality benchmarks and perfon@i&'\upervision of instruction through
classroom visits includes walk-through and inf classroom observations. A walk-through
is an observation interlude lasting a mi qu‘r two that provides a quick look at teacher
performance and environmental fact%b‘ the classroom. This is a more appropriate method
since it is impromptu, unlike the%&?al and informal, which are planned and scheduled for by
the supervisor and the te@gased on the reviewed studies, principals also play a role in
classroom rules an%a ademic achievement of learners in schools. However, the reviewed
studies are g@\ nature as most of them do not ground their findings on a particular group
of lea %me studies examine the impact of principals' instructional supervision on student
achievement in secondary and postsecondary schools, whereas the current study focuses solely
on secondary schools*?. The studies also do not provide clarity on how instructional
supervision influences academic performance among learners, hence the need for the current

study.
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2.3.13 Classroom Instruction and Students' Motivation towards Learning

Effective teaching and mentoring help students to explore their world with a sense of trust and
autonomy towards the ultimate goal of fully intrinsic self-regulation and improved academic
achievement and success. Classroom rules and methodologies are a crucial part of a teacher’s
success in creating a safe and effective learning environment for students’ quality secondary
education. Therefore, teachers should know how to use and apply methodologle& will

allow and also help students to learn®**. Best practice recommends differe ‘ﬁa&nstmctlon

so learners can be reached through a variety of methods and activities. Effective teachers
differentiate instruction according to student needs.**. It is a con%&}é llenge to figure out
how to differentiate and individualize for a wide range. oQgéent needs and abilities in a
common classroom setting>*°, QQ

As defined in a study, differentiated 1nstruct10n<)§%rs to a systematic approach to planning
curriculum and instruction for academic lyQyérse learners. It is a way of thinking about the
classroom with the dual goals of hon% each student's learning needs and maximizing each
student's learning capacity. Di fe%gated instruction is a way of thinking about teaching and
learning that values th %1 and can be translated into classroom practice in many ways.
Differentiation, at Qst basic, refers to teachers' efforts to respond to variation among
students in ﬂ%ﬂ%roomm. Whenever a teacher varies teaching in order to create the best
learni ience possible, that teacher is differentiating instruction. According to a study,
teachers can typically differentiate four classroom elements based on student readiness,
interest, or learning profile: (a) content: what the student needs to learn or how the student will

get access to the information; (b) process activities in which the student engages in order to

make sense of or master the content; (c¢) products: crowning projects that ask the student to
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rehearse, apply, and extend what he or she has learned in a unit; and (d) learning environment
the way the classroom works and feels3”s. Research has shown that students are more
successful when they are taught based on their own readiness levels, interests, and learning
profiles*” A study suggested that when students are disinterested in something, this can often
result in lower achievement than students with an interest. Students with high motivation often
see their achievement levels improve. For teachers to be effective, they must be av{ f the
differences between children and must take a personal motivational appr .O&%S?ards each
student*®, Teachers must determine what and to what extent students are £ pared. Learning
activities that are too hard or too easy can hinder student learni%%%“h e that are too hard
A\

require excessive time and do not increase achievement, w@hose that are too easy are a

waste of time*"!. Engaged students are clearly more @ perform better academically than

students who are not actively engaged. The@, teachers need a large inventory of

instructional methodologies to engage a }éar@f students.*2,
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24 Conceptual Model
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. Ho2 =P <0.05
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Figure 2.1_Conceptual Model of Home Factors, School Factors, on Students’ Motivation
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Source: The Resercher, 2023

119



The above conceptual model presents the interrelationship between home and school factors
and students’ motivation towards learning. The model showed a combined contribution of
parental involvement in a child’s education and parental social status, teacher support,
classroom rules, and availability of educational resources to motivation towards learning
among secondary school students in Ogun State. The model also showed the combined and
relative influence of home factors such as parental involvement in a child’s edu@ and
parental social status on a secondary school student’s motivation towar % in Ogun
State. Furthermore, the model showed the combined and relative mﬂue ce of teacher support,
classroom rules, and the availability of educational resources or%%h ary school students'

motivation towards learning in Ogun State. QQ}

2.5 Summary of Reviewed Literature @

In summary, students’ learning is influenced b@tlvatlon Though students are born with
the natural ability to learn, much is de g.t)on factors related to school and the homes of
these students. Sometimes, students@e%gy, drive, and enthusiasm for a subject or task may
wane and therefore require continu€d reinforcement through external support. Teachers and
"
parents, who are re @or creating a supportive environment that facilitates and
increases students’\d\ib#vation towards learning, often provide this external support. While
the parent’%ogvements in child’s learning and social status are considered as home
cont@o child’s motivation towards learning, the schools’ role in facilitating students’
motivation is perceived through the provision of instructional resources, conducive
classrooms and teacher support. Though students’ motivation to learn can be intrinsic or
extrinsic, the role of the home and school in supporting their learning and creating the right

environment will further enhance their motivation to learn.
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The chapter reviewed related studies on School and Home Factors as they influence secondary
school student’s motivation towards learning in Ogun State, Nigeria. Based on this, review of
related studies was carried out. This was presented in the following sub topics: interest,
Student’s Motivation towards learning, instructional resources, parental involvement,
parental interest, parental educational status, motivation theory, school related factors and
student’s motivation towards learning, student’s motivations and motivatio&ards
learning, career choice and student’s motivation towards learning, peer pr: .9& d student

motivation towards learning, anxiety and student’s motivation towards leariing, language of

ea
. "

instruction and student’s motivation towards learning, leame’r&%%ﬁ ion and motivation
towards learning, Learner motivation and motivation tqw@eaming, learners’ academic
involvement and motivation towards learning, teacb@ d factors and student’s motivation
towards learning, home factors and studeng’\ﬁotivation towards learning, classroom

discipline, rules and learners motivati n%ards learning, instructional supervision and

learners motivation towards learning,(elassroom instruction methodologies and student’s

motivation towards learning. \)
: "

>

QQ
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Chapter Three
Methodology
This chapter contains the methods and techniques that were used in this study. Specifically,
presented in this chapter are the research design adopted, the population of the study, sample
and sampling techniques, instruments for data collection, validity and reliability of the

instruments, methods of data collection, and methods of data analysis. Q’S{b

3.1 Research Design . \QO

A descriptive survey research design was adopted for the study. Tl.liS @a{c design entails
the process of collecting data from a representative sample of a p@uon to produce a result
that can be generalized to the whole population. It is consi %ﬂ appropriate for the study
because the research is concerned with the collectid{és%a for the purpose of description
and interpretation of data without any form of@ble manipulation. Since all students in
secondary schools in Ogun State, Nigeri&i&t be reached due to the large population, the

study was conducted using samples o@ents from selected secondary schools. This sample

was selected in such a mang&the results obtained can be generalized to the entire
.\

population. Q‘Q
3.2 Populatioriqfdgl’g Study

In research, E%c\glation can be defined as a group of people, institutions, objects, and so on
who %racteristics that are of interest to the researcher!. In line with this, the population
of this study consists of all the four hundred and seventy thousand, four hundred and forty-
nine (470,449) students in the five hundred and ten (510) public junior secondary schools in

Ogun State, Nigeria?.
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3.3 Sample and Sampling Techniques

Multi Stage Sampling procedure was be used to arrive at sample which was be significant
enough to represent the entire population of the study. To this end, Ogun State, Nigeria was
stratified into twenty using the existing local government areas. These are: Abeokuta North
Local Government. Abeokuta South, Ado-Odo/Ota, Ewekoro, Ifo, Ijebu East, [jebu

North, [jebu North East, [jebu Ode, Ikenne, ImekoAfon, Ipokia, Obafemi Owode, &

Odogbolu, Odeda, Ogun Waterside, Remo North, Sagamu, Yewa I‘\I%@\%Na

South Local Governments?. Secondly, nine (09) schools were chos;%um g a simple
.\

random sample approach in each local government. This is becalé%%é o North Local

N

Government has the least number of schools, thus, it was u&@s a baseline to enssure

cohhsrstenxly gb veugewnts. Also, Yamane':@i&ﬁ = N/(1+N(e)2 where n signifies the

sample size N signifies the population under sk@%e signifies the margin error (0.05) was

N

used to determine the sample size in eac%;fé selected schools in each local government.
%'s

N
Qﬁg
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Table 3.1 Sample and Sampling Techniques

S/N Local No. of Total No. of No. of No. of
Government Public Number Selected Students Sampled
Secondary of Schools in Students
Schools Students Selected
Schools
1 Abeokuta 27 33176 09 3685 329
North . (b‘
2 Abeokuta 39 50584 09 5620 .&\ 373
South . Q)
3 Ado-Odo Ota 53 80650 09 %980 383
4 Ewekoro 14 16762 329
5 Ifo 31 38333 \ % 4259 366
6 Ijebu East 19 9612 1068 291
7 Ijebu North 36 19713 @ 2190 338
8 Ljebu North 14 5110 N 567 234
East ~®
9 Ljebu Ode 26 29 1@ 09 3233 356
10 Ikenne 18 kﬁ%ﬂ 09 1766 326
11 ImekoAfon 19 C} 9 09 949 281
12 Ipokia 24 2029 09 2447 344
13 Odeda 18 h 12926 09 1436 313
14 Obafemi 23 %‘ 21638 09 2404 414
Owode
15 Odogbolu 8 10742 09 1193 300
16 Q% 7477 09 830 270
Water51 QQ
17 Remo ngb) 09 4184 09 464 215
18 aﬁv 29 37030 09 4114 365
19 ‘%ﬂ orth 35 19847 09 2205 339
20 ~Yewa South 28 27083 09 3009 353
510 470449 180 52262 6519

TOQQ\QO

Source? Ogun State Ministry of Education, Science and Technology. Department of

Planning, Research and Stastics 2022
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Table 3.1 presents sample of the study carefully and scientifically selected from the study’s
population. The table revealed that six thousand five hundred and nineteen junior secondary
school students were selected to participate in the survey.

3.4 Instrument for Data Collection

A questionnaire titled “School, Home Factors and Students’ Motivation towards Learning”
(SHFSMQ) was designed to suit the specific purpose of gathering information for él){\tudy.
The questionnaire was divided into five sections namely sections: A, B, C, .a@@

Section A contains items on Respondent’s demographic information &Ch as age, gender,
school local government, class, family type, parent’s occupation \ts qualifications and
state of origin. Section ‘B’ contains eleven items to detemmk%dents level of motivation
towards learning. Similarly, section C contains eigh@ﬁ&) gather information on the level
of teacher support towards learning. Section -D@\Sever contains a checklist to determine
level of availability of instructional re& for teaching and learning in the selected

secondary schools in Ogun State, Ni@

Lastly, section D contains ite%to amine the joint and relative influence of Home Factors

(Parental: Involveme@
0

and Instructional ce Availability) on Junior Secondary School student’smotivation

S
towards lean%n Ogun State, Nigeria.

3.5 @%ty of the Instruments

The validity of the instrument was carried out via face and content validity method. For this

ass) and School Factors (Teacher Support, Classroom Rules

purpose, the research instrument was scrutinized by the supervisor who equally vetted the

structuring, adequacy and content of the items in the questionnaire. Also, other experts in
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research items generation in the Faculty of Education Lead City University and

University of Ibadan were consulted. All corrections were effected before administration.
3.6  Reliability of the Instruments

An instrument is reliable if it measures under the same circumstances consistently from one
time to the other what it was designed to measure. Therefore, for the purpose of the reliability
of the instrument to be used in this study, a pilot study was carried out by adminiséi&@t‘he
questionnaires to a group of fifty (50) students in five schools in [jebu Ode .cb@@ernment
who were exempted deliberately from the actual study. The reliability t}%e nstrument was
analyzed using Cronbach alpha coefficient and r = 0.78 w@:ﬁ at, meaning the
instrument was highly reliable for the study. . QQ)

3.7 Method of Data Administration Q@

The research instruments were administered by @earcher with the help of five (5) trained

research assistants to the selected respor%l’ his was done to ensure that the instruments

were attended to by the actual re%@ and to reduce missing data to the minimum.

.\

3.8 Method of Data Ana&s
Data collected Werei;@d with descriptive and inferential statistics. Specifically,

descriptive statis‘[idq)d equency counts, simple percentages and mean were used to analyze
respondent’g%ion on research questions while inferential statistics of Multiple Regression

were @Qest hypotheses 1 and 2 and t-test was used to test hypothesis 3. All results were

presented in tables.
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Chapter Four
Results and Discussion of Findings
The analysis and interpretation, as well as the discussion of findings based on data collected
from the field through the administration of research instruments, were presented in this
chapter. The data were analyzed using descriptive statistics such as frequency, percentage,
mean, and standard deviation for demographic information and research questionsQ) ;@nial
statistics such as multiple regression and the t-test were used to test the fo .l%ypotheses
at the 0.05 level of significance. This chapter is organized into the follo irl%’, ub-sections:

4.1 Questionnaire Return Rate &(‘;\\i

4.2 Presentation of Results on Demographic Informatto spondents

4.3 Presentation of Results on Research Questio@

4.4  Test of Hypotheses :' @
Table 4.1 Questionnaire R@e

Number of Numbe qf' Percentage Number of Percentage of
Questionnaire Quesﬁ% ire Questionnaire Retrieved Retrieved

Distributed

4.5  Discussion of Findings

Retrieved Questionnaire Questionnaire

Found Useful Found Useful
4 r‘\\a for the Study for the Study
6,519 \)5,762 88% 5,223 91%

Source:F. i@%ey, 2022

Table@hows the number of questionnaires distributed to respondents, the ones that were
retrieved, and the ones that were found to be correctly filled and fit to be used for analysis. It
was reported that out of the six thousand, five hundred, and nineteen (6,519) questionnaires
that were distributed, a total of five thousand, seven hundred, and sixty-two (5,762) were

retrieved. This accounted for 88% of the distributed questionnaires. It was also reported that
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out of the retrieved questionnaire, five thousand two hundred and twenty-three (5,223), which
accounted for 91%, were filled out correctly and therefore found useful for the study.
4.2 Presentation of Result on Demographic Data of Respondents

Table 4.2: Age Range of Respondents

S/N Age Range Frequency Percentage
oA
1 Less than 10 years 192 3.6 Q’)\‘
2 11-15 years 4479 85.8,° QO
3 16 -20 years 552 10 \
4 Above 20 years 00 00
Total 5223 < 10
, 4
Source: Fieldsurvey, 2022 @

The age range of the respondents who took part in the surveysis, shown in Table 4.2. According
to the data in the table, respondents who were bet@'%e ages of 11 and 15 made up the
majority of the sample (85.8%) while those bq{&% the ages of 16 and 20 come in second
(10.6%). The table's information also s@ at respondents under age 10 had the lowest
representation (3.6%) and none o th@ondents were older than 20. This result implies that
the majority of junior seconda sﬂ%gol students in Ogun State, Nigeria are between the ages
of 11 and 15. This in %an be used to better understand the needs and learning styles
of this age group)% o tailor educational programmes and resources to better meet their
needs. Addit‘m%éy, it may also indicate that there is a need to improve access to education for

stude@%r the age of 10 in order to ensure that all students in Ogun State have an equal

opportunity to education.
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Table 4.3: Gender of Respondents

Gender Frequency Percentage
Male 2016 38.6
Female 3207 61.4
Total 5,223 100

Source: Fieldsurvey, 2022
The gender distribution of the study participants is shown in Table 4.3 above. It was d@ered

that the study has a higher proportion of female participants than male. This gé@t whereas

male students made up 38.6% of the sampled population, female students

) i)

it. This result indicates a potential gender gap in education in Ogu Nigeria. The higher

de up 61.4% of

proportion of female participants than male may suggest th{f&ﬁ&ales have better access to

education or are more motivated to participate in ed@ activities than males. This could

inform efforts to address any potential gender @rities in education and ensure that both

males and females have equal opportuni;i'es@cation.

Table 4.4: Parental Social Statu@

\
S/N  Social Status Y Frequency Percentage
Q"
1 Upper Class Q J 1728 33.1
2 Middle Class< ) 3447 66.0
3 LowerClags,_ 48 0.9
Total_\\.) 5,223 100

Source: F Z%Mey, 2022

Infor& on the parental status of the students that took part in the study is presented in
Table 4.4. It was revealed that most parents of the students that took part in the study belong
to the middle class (66.0%). This is followed by those in the upper class (33.1%), while those
in the lower class are the least represented in the study. It could be inferred from the result that

students from middle and upper-class parents have access to more resources and opportunities,
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which could inform their decision to acquire education. The underrepresentation of lower-class
parents in the study may implies that the result may not accurately reflect the experiences and
outcomes of lower-class students, which may have implications for understanding and
addressing educational disparities. It could also suggest a lack of outreach or engagement with
this population by the government or other providers of junior secondary education. This may
need to be addressed to ensure that the education system serves all students equitalbl.&ﬁb

4.3  Discussion of Findings @QO

4.3.1 Research Question One

. "
What is the level of motivation towards learning among junior @a school students in

Ogun State, Nigeria? . QQ)
S
&
b@
Ny
8
X\
QA
Q§
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Table 4.5: Level of Motivation towards Learning among Junior Secondary School

Students in Ogun State, Nigeria

S/N I: AL S R N X

1 like to learn new concepts in 4791 144 48 240 3.82
my subjects not because I  (91.7%)  (2.8%) (0.9%)  (4.6%)
“have” to, but because my
parents want me to

2 connects everything I learn in 4407 528 192 96 3.77
school to my sense of purpose  (84.4%)  (10.1%)  (3.7%)  (1.8%)

3 am eager to leatn new 4407 288 384 144 .52
concepts or topics from my  (84.4%)  (5.5%) (7.4%)  (2.8%) »&\
teachers because of the reward Q)
I stand to gain ° QO

4 often figure out different ways 3783 720 384 ‘%\ 3.90
to solve my  school (724%) (13.8%) (74%) . (64%)
assignments or exercise to . ”
obtain high grades \

5 think it is useful to apply what 4935 144 96 3.56
I learn in school to solve real  (94.5%)  (2.8%) «(09%)  (1.8%)
world problems, therefore, I ° Q
like to study hard to ®
understand better. Q

6 try to understand the different 3783 9 192 336 3.07
solutions given assignments to (72.4‘%@‘17.5%) (3.7%) (6.4%)
outshine my classmates g)

7 find most of my subjects easy 8 932 384 1056 3.77
because of the internal force %’.6%) (17.8%)  (7.4%)  (20.2%)
driving me (b‘

8 genuinely enjoy whatﬁ) 4455 432 240 96 3.49
learning and instinctiyely gét  (85.3%)  (8.3%) (4.6%)  (1.8%)
into the flow of the &nt.

9 like to play ga hat will 3297 1398 336 192 3.74
educate € ersonal  (63.1%)  (26.8%)  (6.4%)  (3.7%)
satisfacti

10 find m my subjects easy 4359 480 288 96 3.94
b@% the internal force  (83.5%)  (9.2%) (5.5%) (1.8%)
driving me

11 innate  sense  of 5079 00 48 96 3.68

atisfaction for learninginmy  (97.2%) (0.9%) (1.8%)

school
Weighted Mean 3.36

Source:Fieldsurvey, 2022

Threshold: Mean Score; 1.00-1.50 Very Low Level, 1.51-2.50 Low level, 2.51-3.50 High

Level, 3.51-4.00 Very High Level
Key: Always (AL), S (Seldom)

R(Rarely)
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Table 4.5 presents the level of motivation towards learning among junior secondary school
students in Ogun State. This information was gathered through the questionnaire administered
to the respondents that participated in the study. The result obtained revealed that most of the
students find most of the subjects easy because of the internal forces driving them (3.94).
Internal forces refer to the motivation and mindset that drive individuals to approach tasks and
subjects in a certain way. These internal forces may account for how students pe{& the
difficulty level of a subject. It therefore suggests that student in junior se .mk%chools in
Ogun State are genuinely interested in studying and are likely going t f‘iﬁ easier to learn
and understand. g\;\\‘

It was further found that students often figure out diff@vays to solve their school
assignments or exercise to obtain a high grade (3.9(&5&nts may figure out different ways
to solve their school assignments or exercises 'm\f)d%gto obtain a high grade because they want
to achieve a good grade on their assigque'Q& exam, which can help them maintain good
academic standing and potentially i@we their chances of getting into a good college or
university or getting a good deditionally, students may want to demonstrate their
understanding of the at@aﬂunique or creative way, which can help them stand out and

Gl

make a positive im{

can help stu@in deeper understanding of the material, and be more prepared for real-

ion on their teacher. Furthermore, solving problems in different ways

worl ges. Also, it was found that a high percentage of these students learned new
concepts in their subjects not because they wanted to but because their parents wanted them to
(3.82). Students may learn new concepts in their subjects not because they want to, but because
their parents want them to for a variety of reasons. One reason may be that the parents want

their child to have a good education and be prepared for future opportunities, such as getting
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into a good college or university or getting a good job. Additionally, parents may want their
child to be successful in school in order to maintain family honor or reputation. Furthermore,
in some cultures, there is a lot of pressure to be successful academically and parents may want
to ensure their child does well in school to meet societal expectations. Additionally, some
parents may want their children to learn subjects that they themselves didn't have the

opportunity to study and see it as a way for their children to have better opportunities@hey

had. . QO
Similarly, the results obtained revealed that a significant number o ;ﬁldents connect
everything they learn in school to their sense of purpose and ﬁnd@;\}‘ﬁbjects easy because
of an internal force driving them (3.77). These students magqg)lect everything they learn in
school to their sense of purpose and find most subj ec%%ecause of an internal force driving
them because they are at a stage in their develap@where they are starting to form their own
identities, beliefs, and values. As they an e&s)&d to different subjects and ideas, they start to
gain an understanding of how they c@e their education to achieve their goals and make a
positive impact on the world. TMnse of purpose can motivate them to engage with their
studies and find the m te@%;\interesting and meaningful. Additionally, having a sense of
purpose can also | @udents feeling more confident in their abilities and can increase their
self-esteem %gefﬁcacy which can make learning easier.

It was@gtalned from the study that a high number of these students play games that will
educate them for personal satisfaction (3.75), and they have an innate sense of satisfaction for
learning in school (3.68). Students may play games that educate them for personal satisfaction

maybe because games can be an engaging and interactive way to learn new concepts and skills.

Games can also make learning feel more like play and less like work, which can make it more
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enjoyable and less stressful for students. Additionally, games can provide immediate feedback
and rewards, which can help students stay motivated and engaged. Furthermore, games can
also provide opportunities for students to practice and apply what they have learned in a fun
and low-stakes environment, which can help them internalize and retain the material better.
Additionally, many students might see the educational games as a way to challenge themselves

and test their abilities in a fun way, hence providing them with a sense of accomplis@ and

satisfaction. 3. »\QO
In the same vein, the result showed that a high number of these students think it is useful to
”

e
apply what they learn in school to solve real-world problems; tl.%@ they study hard to
understand better (3.56), while most of them are eager te L@ew concepts or topics from
their teachers because of the reward they stand to gain \) There are several reasons why
these students may think it is useful to apply w{t%they learn in school to solve real-world
problems. They may assume it make t rQaJial more relevant and interesting to them, in
other word, when they can see the p@al applications of what they are learning, they may
be more motivated to unders%%gmaterial better. Additionally, being able to apply what
"

they have learned to 5016’%1

problem-solving SQ »which are valuable in many different areas of life. Furthermore,

orld problems can help them develop critical thinking and

students may%%alize that the knowledge they gain in school can help them in their future
caree Qfore, they study hard to understand the material better and to be able to apply it
in real-world situations.

The study equally found that a high number of these students genuinely enjoy what they learn
and instinctively get into the flow of the moment (3.49). There are several reasons why students

may genuinely enjoy what they learn and instinctively get into the flow of the moment. One
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reason is that when students are interested and engaged in the material, they are more likely to
be motivated to learn. Additionally, when students are able to make connections between the
material and their own experiences or interests, they may find the material more engaging and
enjoyable. Furthermore, when students are able to see the relevance of what they are learning
to real-world problems or situations, they may be more motivated to learn and understand the
material better. Also, when students feel a sense of autonomy and control over them&‘&‘ng,
they may be more likely to be engaged and enjoy the learning process. Addit %r when
students are given opportunities to actively participate in their learning ﬁprovided with
engaging and interactive learning experiences, they may be more h;kééf%ve in the flow of the
moment and enjoy the learning process. Lastly, the resul@ed that the students try to
understand different solutions to solve asmgnmen\%)%o outshine their classmates
(3.07). This may be not unconnected to the faet ‘Q%ach of the students involved want to
outshine their classmates in order to achig igher grades, gain recognition or validation
from their peers and teachers, or t%%‘l a sense of accomplishment and self-
confidence. Additionally, und rstaxging multiple solutions to problems can help students
develop problem-solvi g@a critical thinking abilities which will be beneficial for
their future educatti ni(( careers. The result further gave a weighted mean of 3.36, which
signifies tha%: is a high level of motivation towards learning among junior secondary
scho s in Ogun State. Research Question Two

What is the extent of parental involvement in a child’s education among junior secondary

school students in Ogun State, Nigeria?
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Table 4.6: Extent of Parental Involvement in a Child’s

Secondary School Students in Ogun State, Nigeria

Education among Junior

S/N My Parents: AL S R N X
1 provides essential materials and 4935 144 96 48
resources for my educational success (94.5%) (2.8%) (1.8%) (0.9%) 3.91
2 attend parents/teacher meetings 4359 528 288 48
(83.5%) (10.1%) (5.5%) (0.9%) 3.76
3 visits me in my school 2397 834 1080 912 (b 2.90
(45.9%) (16.0%) (20.7%) »ﬁ)
4 attend co-curricular activities like 2727 846 882 3.06
inter-house sports (52.2%) (16.2%) (16.9 \qu 7%)
5 interact with my friends in school 3573 834 336 480 344
(68.4%) (16.0%) %) (9.2%)
6 have a regular contact with my 3363 756 % 720 3.29
teachers (64.4%) (14.5% )\'7 (13.8%)
7 find tutor for me when I need extra 4119 576 336 192 3.65
help (789%) %; (6.4%) (3.7%)
8 put me through in my homework 4023 192 336 3.60
(77.0% .9%) (3.7%) (6.4%)
9 discusses my emotional needs that 4407 288 48 3.77
seems affecting concentration on my %) (9.2%) (5.5%) (0.9%)
study
10 discusses my academic needs thz‘ 672 192 144 3.72
seems affecting my concentratiom\o (80 7%) (12.9%) (3.7%) (2.8%)
my study %,
1 pay attention to my educ@ 0 4647 384 144 48 3.84
improve my motivation ards  (89.0%) (7.4%) (2.8%) (0.9%)
learning
12 provides needed ma lgsfor learning 4551 288 240 144 3.77
(87.1%) (5.5%) (4.6%) (2.8%)
13 show de n my learning 4215 672 144 192 3.71
through a% themselves during (80.7%) (12.9%) (2.8%) (3.7%)
parent
14 p with my teachers in order 2909 1738 384 192 3.41
‘@y areas where I am facing  (55.7%) (33.3%) (7.4%) (3.7%)
challenges
15 Qo to the extent of contacting my 2793 710 616 1104 2.99
Q teachers, thus building and  (53.5%) (13.6%) (11.8%) (21.1%)
strengthening relationship with my
teachers
Weighted Mean 3.77

Source: Fieldsurvey, 2022

Threshold: Mean Score; 1.00-1.50 Very Low Level, 1.51-2.50 Low level, 2.51-3.50 High

Level, 3.51-4.00 Very High Level
Key: Always (AL), S (Seldom)

R(Rarely)
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Table 4.6 presents the extent of parental involvement in a child’s education among junior
secondary school students in Ogun State. The results obtained revealed that a very high number
of parents of these students provide essential materials and resources for the educational
success of their children (3.91) and pay attention to their education to improve their
motivation towards learning (3.84). This may be because of the importance placed on

education in the contemporary Nigerian culture which made parents sees educati(én){&

means of upward social mobility and a pathway to success in Nigeria. Pa@%@@herefore

'\

prioritize investing in their children's education in order to give them thﬁies chance at
nction of limited

achieving their goals and realizing their potential. This could als,:oéb}a
resources and opportunities in the formal education system )Qg'ﬁ&subjected Ogun State
educational system to many challenges such as inad@ frastructure, poor funding and so
on. Therefore, parents may feel that they need.tq@glement their children's education by
providing materials and resources thems ng)} worth noting that this is just some
potential reasons, and the specific r%gbys may vary depending on the individual families
and communities in Ogun state.

N
It was also discovered th@m number of parents set aside time to discuss emotional
needs that appear t%gei their children's concentration in school and provide necessary
materials for%glildren's learning (3.77), in addition to attending parent-teacher meetings
(3.76)At% ely that the parents of junior secondary school students in Ogun State
recognize the importance of addressing their children's emotional needs in order to
improve their concentration and overall performance in school. By setting aside time
to discuss these emotional needs and providing necessary materials for learning, parents are

actively investing in their children's education and well-being, which can lead to better

academic outcomes.
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Additionally, it's an indication of the parent's commitment to their children's education and
development.

Furthermore, the results revealed that a large number of parents discussed academic needs that
appeared to affect their children's concentration in school (3.72). It is likely that the parents of
junior secondary school students in Ogun State Nigeria recognize the importance of addressing
their children's academic needs in order to improve their concentration aqricig‘erall

performance in school. By discussing these academic needs with thei@and other
to

parents, they can gain a better understanding of what their children ne% cceed in school

. "
and take appropriate actions to provide the necessary resources. A@% ly, it's an indication
of the parent's commitment to their children's education@development, and also the
awareness of the importance of education in the state. ®

It was further found through the findings ofst ‘Eksdy that a high number of parents show
dedication to their children’s learning byavailing themselves during parent-teacher meetings
(3.71) and by finding tutors for their %%en when they need extra help (3.65). It is likely that
the high number of parents of, jun\m? secondary school students in Ogun State, Nigeria who
show dedication to their @'s learning by attending parent-teacher meetings is due to a
variety of factors.)\'l:i& may include a strong cultural emphasis on education and the
importance %(ental involvement in their children's education, as well as a belief that
atten' e meetings can help them better understand their children's academic progress
and identify areas in which they may need additional support. Additionally, parents may also
be motivated to attend these meetings in order to stay informed about school policies and

procedures, and to have an opportunity to discuss any concerns they may have with teachers

and other school staff.
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The results further revealed the high number of parents of these students put them through
while solving their school assignment (3.60). It is likely that the high number of these parents
help their children with their school assignments because of the desire to ensure that their
children are receiving a good education and are able to succeed academically, as well as a
belief that helping with homework and other assignments is an important way for parents to be
involved in their children's education. Additionally, parents may also be motivated t . %&heir
children with their assignments in order to support their learning and to id .ﬁ@@eas where
their children may need additional help or support. ‘%

The result also found that a high number of the parents interact wi Qchﬂdren s friends in
the schools (3.44), while they also follow up with their chﬂd,@gé teachers in order to identify
areas where the children are facing challenges (3. 41)@%@ be because the parents want to
identify areas where the children are facing cha@ses so as to ensure that their children are
receiving a good education and are suc sﬁﬂ\ school. Additionally, they may also want to
be involved in their children's lives a@ aware of any potential problems or issues that may
arise. By interacting with theMdren's friends and teachers, they can gain a better
understanding of their ¢ n academlc performance, behavior, and social interactions,
which can help th i@%de guidance and support to their children as needed.

In the same‘%;gwas found that a high number of parents of these students have regular
cont e teachers of their children (3.29) and attend co-curricular activities like inter-
house sports (3.06). By having regular contact with their children's teachers, they can stay
informed about their children's academic progress and address any issues that may arise.
Additionally, by attending co-curricular activities like inter-house sports, they can support their

children's interests and extracurricular activities, and also be able to monitor their child's
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overall welfare and development. Furthermore, it could be that the culture and tradition in
Nigeria values education and parental involvement in the child's education, thus many parents
tend to have a strong interest in their child's school life and activities. Similarly, it was found
through the results that a high number of parents go to the extent of contacting their children’s
teachers, thus building and strengthening relationships with their teachers (2.99). Building and
strengthening relationships with their children's teachers, they can better unde&i{?&heir

children's academic progress, strengths and weaknesses, and also stay ‘i%@babout any
m

issues or concerns that may arise. Additionally, by having open lines 3)%.)‘ unication and a

. "
positive relationship with their children's teachers, they can Wotkét&e er to support their

children's education and help their children succeed in, sg&%')&l:urthermore, building and
strengthening relationships with their children's teac]{&s Iso help parents to be more aware
of their children's overall development and well*@%, including social and emotional aspects.
In the same vein, a high number of par tsQ's'i"\their children at school. This is likely to be
able to check on their child's academi ress, to meet with teachers or school administrators
to discuss any concerns or issuesNrticipate in school events or activities, or simply to show
support for their child's e ..\Additionally, cultural or societal expectations or traditions
may also play a rolg{i frequency of parent visits to schools in Ogun State. The result further
gave a weig@an of (3.77), which signifies that the level of parental involvement in a
child’ %% ion among junior secondary school students in Ogun State is very high.
Research Question Three

What is the level of availability of instructional resources in junior secondary schools in Ogun

State, Nigeria?
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Table 4.7:  Level of Availability of Instructional Resources in Junior Secondary
Schools in Ogun State, Nigeria

S/ Items Adequately Moderately Few Not X
N Available Available Available Available
1 Real Objects for 4167 432 240 384 3.60
instructional (79.8%) (8.3%) (4.6%) (7.4%)
materials in the
classrooms
2 Pictures like 1968 941 524 1790 2.59
graphs,  posters, (37.7%) (18.0%) (10.0%) (34. 4-%)(}
charts in  the
classes %’&
3 Library well 4311 336 192 3.64
equipped with  (82.5%) (6.4%) (3. 7%) 7 4%)
current text books
and journals \
4 Projector for 96 576 % 3879 1.29
teaching large  (1.8%) (11.0%) Q 2.9%) (74.3%)

classes QQ

5 Well equipped 96 3879 1.29

computers room (1.8%) C@&) (12.9%) (74.3%)

6 Audio Materials 2112 (b' 681 570 1860 2.58
such as radio, tapes ~ ( 4@) (13.0%) (10.9%) (35.6%)
in the
7 Audio-visual A{’ 576 672 3879 1.29
materials such Q( .8%) (11.0%) (12.9%) (74.3%)
television
video \
8 Q 3573 498 192 960 3.28
(68.4%) (9.5%) (3.7%) (18.4%)
Qaboratones 4215 336 288 384 3.60
equipped with  (80.7%) (6.4%) (5.5%) (7.4%)
necessary items
Weighted Mean 2.32

Source: Fieldsurvey, 2022
Threshold: Mean Score; 1.00-1.50 Very Low Level, 1.51-2.50 Low level, 2.51-3.50 High
Level, 3.51-4.00 Very High Level
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Table 4.7 presents the level of availability of instructional resources in junior secondary
schools in Ogun State, Nigeria. The results of the questionnaires given to respondents revealed
that libraries with current textbooks and other study materials are widely available (3.64). This
may be because of government initiatives to improve education in the state. This could include
funding for the purchase of updated textbooks and other materials, as well as programs to build

and maintain libraries in schools. This implies that students will have access to the&ﬁ;g up-

hich can have a

to-date and accurate information, which can help them succeed academ‘i%;%ﬁtionally,

having a well-stocked library can foster a culture of reading and learning

positive impact on students' overall development. C\;\\‘ ’
It was also found that there is high level of availability of real@%&ts for instructional materials
in the classrooms (3.60) and laboratories equipped M@%sary items (3.60); also, the results
revealed a high level of availability of atlases iQRe sampled schools (3.28). Similarly, the
results showed a high level of availabilit ogaks, posters, and charts in the classes of junior
secondary school students sampled to@blpate in this study (2.59), as well as audio materials
such as radio tapes and so on %%Y%his is evident that teachers and school administrators in

"

Ogun State places a Eig '%\

educational materi%

on providing students with access to current and accurate
d therefore make a concerted effort to ensure that classrooms and
laboratories%(g-equipped and up-to-date. Concerning levels of availability of projectors
for te rge classes, well-equipped computer rooms, and audio-visual materials such as
television and video, the results showed that there was a low level of availability. This could
make it more difficult for teachers to engage and motivate their students, which could
negatively impact their learning outcomes. Furthermore, it could also make it more difficult

for students to be prepared for the future workforce where technology is a key component. A
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weighted mean of 2.32 was later presented in the table. This implies a low level of availability

of instructional resources in junior secondary schools in Ogun State, Nigeria.

4.4 Test of Hypotheses

Hy1: There will be no significant combined influence of Home Factors (Parental: involvement
in child’s education and Social Class) and School Factors (Teacher support, Classrdq\l%)les,

and instructional resource availability) on junior secondary school stud@n@%}%ﬁvaﬁon

towards learning in Ogun State, Nigeria. ‘%\

Table 4.8: Summary of Regression Analysis on Combined Influe aof Home Factors
(Parental: Involvement in Child’s Education and Social % and School Factors
(Teacher Support, Classroom Rules, and Instructional Re Availability) on Junior
Secondary School Students’ Motivation Towards Learl}'n\&%} Ogun State, Nigeria

A
Adjusted R Mrror of

Model Summary

Model R R Square Square k\ e Estimate
1 994 987 987 (V769
ANOVA A
Sum 0&3?&’
Model Squares 4 =Df Mean Square F Sig.
1 Regression 235077%).\\/ 5 47015.516 79546.842 .000
5217

Residual 3083% 591
Total O3 5222

a. Dependent Vathld}S/tudents’ Motivation

b. Predictors: @stant), Social Status of Parent, Class Rules, Teacher Support. Resource
Auvailability, Parental Involvement

S our@survey, 2022

Table 4.8 presents the combined influence of home factors (parental: involvement in a child’s
education and social class) and school factors (teacher support, classroom rules, and
instructional resource availability) on junior secondary school students’ motivation towards

learning in Ogun State, Nigeria. The result signified that there was a significant combined
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influence of home factors (parental: involvement in a child’s education and social class) and
school factors (teacher support, classroom rules, and instructional resource availability) on
junior secondary school students’ motivation towards learning in Ogun State (Adj. R = 0.987),
(F =79546.842; p < 0.05). This implies that when the selected home and school factors were
considered together, they exerted a significant influence on junior secondary school students’
motivation towards learning. Therefore, the null hypothesis that states that there L@% no

significant combined influence of home factors (parental involvement in é k&educatlon

and social class) and school factors (teacher support, classroom % nd instructional

resource availability) on junior secondary school students’ mot owards learning in
Ogun State, Nigeria was rejected at the 0.05 level of ﬁgﬂ].ﬁg@gﬁhe result implies that 98%
of the total variation was accounted for by the mdep@%ﬁrlables (Parental: Involvement in
Child’s Education and Social Class) while 2% Q&Varlatlon is determined by other factors
not included in this study. C)\
Ho2: There will be no significant re]?)% influence of Home Factors ((Parental: Involvement
and Social Class) and Sch%F tors (Teacher Support, Class Rules, and Instructional

'3
Resource Availabilityf @

Secondary School Student’s motivation towards learning in
Ogun State, nge

,%Q
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Table 4.9: Summary of Regression Analysis on Relative Influence of Home Factors
(Parental: Involvement in Child’s Education and Social Class) and School Factors
(Teacher Support, Classroom Rules, and Instructional Resource Availability) on Junior
Secondary School Students’ Motivation Towards Learning in Ogun State, Nigeria

Coefficients
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.
(Constant) 769 A11 6.938 " »{b .000
Class Rules 041 .007 041 5.9 & .000
Teacher Support 2.097 .043 223 48 .000
Resource Availability — .529 010 570 ‘%4.565 .000
Parental Involvement .848 .009 1.371 4%'3 93.109 .000
Social Status of Parent .154 .030 012 )\\‘ 5.208 .000
a. Dependent Variable: Students” Motivation &

Source: Fieldsurvey, 2022 $v

O

Table 4.9 presents the relative influence of .hg{.%factors (parental involvement and social
class) and school factors (teacher support, @\ules, and instructional resource availability)
on junior secondary school students' tion towards learning in Ogun State, Nigeria. The
obtained result indicates that paréaqtal involvement has the greatest relative influence on the
motivation of junior secor@gﬁool students to learn (B =1.371; t=93.109, p <0.05). This
was followed by res chavailability (B=0.570; t = 54.565, p < 0.05), teacher support ( =
0.223; t = 48. Q) < 0.05), and class rules (B = 0.041; t = 5.963, p < 0.05), respectively.

Furth @ the social status of the students' parents has the least significant influence on

the dependent variable (B =0.012; t = 5.208, p < 0.05).
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Hj3: There will be no significant gender difference in the level of motivation towards learning
among junior secondary school students in Ogun State, Nigeria

Table 4.10: Summary of t-test Showing Significant Gender Difference in the Level of
Motivation towards Learning Among Junior Secondary School Students in Ogun State,

Nigeria
One-Sample Statistics &
Std. Std.  Error . Q)
N Mean Deviation Mean \QO
Male Students
Motivation towards 2016 3.81 674 015 o
Learning N \‘%
Female  Student's \

Motivation towards 3207 3.80 .692 012 Q&

Learning

A
One-Sample Test Q@

Test Value =0
. % 95% Confidence Interval of
Sigs ;‘\\( Mean the Difference
il

T Df tai Difference Lower Upper
Male Students Qv
Motivation towards 253.772 2015 Q)%UO 3.812 3.78 3.84
Learning
Female  Student's
Motivation towards 310.906 6 .000 3.800 3.78 3.82
Learning AN\

Source: F ieldsurvey,w

Table 4.10 presents summary of t-test analysis showing significance of gender difference in
the le@ motivation towards learning among students in junior secondary school in Ogun
State. Result signifies that there exists a slight but significant gender difference in the level of
junior secondary school students’ motivation towards learning (p < 0.05). As a result of that,

the null hypothesis that states that there will be no significant gender difference in the level of

motivation towards learning among junior secondary school students in Ogun State was
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rejected at 0.05 level of significance. The result further revealed that male student (x = 3.81,
std = 0.674, p < 0.05) contributes more to the observed difference with female gender (x =
3.80, std = 0.692, p < 0.05).
Table 4.10 presents a summary of the t-test analysis showing the significance of gender
differences in the level of motivation towards learning among students in junior secondary
schools in Ogun State. The results show that there is a slight but significant gender?&ﬁ&énce
in junior secondary school students' motivation to learn (p < 0.05). As are It&gé)t, the null
hypothesis that states that there will be no significant gender difference” in the level of
motivation towards learning among junior secondary school st%@s 1?1 Ogun State was
rejected at the 0.05 level of significance. The result fuﬁher&%}ed that male students (X =
3.81, Std = 0.674, p < 0.05) contribute more to the o&é\s&}fference than female students (X
=3.80, Std = 0.692, p < 0.05). .

S
4.5  Discussion of Findings h()\
Research Question one was asked toé@ﬁnine the level of junior secondary school students’
motivation towards learning in Ogun’ State. Twelve items were raised to determine this and it
was found that there wa&l \?el of motivation towards learning among junior secondary
school students in %ggtate. This result is consistent with the finding of a study that revealed
that there w: level of motivation to learn among senior secondary school students in
Nigeri tudents under review exhibited high level of enthusiasm and interest in learning
as explained by their high scores on the dimensions of motivation (that is intrinsic motivation,
extrinsic motivation, goal orientation, self-determination, assessment anxiety and self-

efficacy)!. The result also agrees with the findings of a study which found that motivation can

energize children to invest the effort and utilize the strategies necessary to be successful in

192



learning mathematics?. Another related study concluded that student motivation plays a key
role and achievement is related to motivational factors®. It also is in line with the submission
of a study where students were more motivated and more involved when learning take place
through game playing and several of them received instruction including how learners relate
the subjecs they learn to the real world situation and became more interested and motivated in
learning®. On the contrary, the result contradicts the findings of a study which note@@ome

of the secondary school students do not want to do academic activities or tl%q r@%ework5 It
omi

also found that this negative attitude of some of these students is b worrisome to
education stakeholders especially the teachers and the parents®. S%)g\a ents come to school
weeping and crying over the attitude of some of their chller ards academic activities. In
the same vein, it was found that student’s negatlvxéﬁi&e towards the learning especially
mathematics is passed down from one generatio Qf%[udents to another and therefore the cycle
keeps enlarging®. C)

Research question two was asked t%@ess the extent of parental involvement in a child’s
education among junior seco ary chool students in Ogun State, Nigeria. Fourteen items
were raised to deteilé'% Result obtained revealed a very high level of parental

involvement in thei ren’s education. This result is consistent with the findings of a study
that reported%%arental involvement in child’s education contributes to the significant
impro f%" recorded in student’s academic achievement in Ogun State, Nigeria’. A related
study reported that parental involvement in their children's education is linked to higher grades,
test scores, and graduation rates recorded recently among junior secondary school students in

Southwest, Nigeria®. Additionally, parental involvement was found to be account for better

school attendance, fewer behavior problems, and higher self-esteem in children®. On the
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contrary, it was argued in a study that many Nigerian parents in Southwest Nigeria do not
understand the importance of education and do not place a high value on it. As a result, they
may not be as involved in their children's education as they should be'?. Another complaint of
a study is that many parents in Nigeria are unable to be involved in their children's education
due to poverty and lack of resources. These parents may be unable to afford school fees or
uniforms, or may not have the time or energy to be involved in their children's edu&’&due
to the demands of their job or other responsibilities!!. It was also reported i %that some

'\

parents do not have the necessary education or skills to help their chik%n ith their studies.
ildren'2.

This made it difficult for them to provide support and guidance to@‘c
Research question three was raised to determine the leVﬂQg)avallablhty of instructional
resources in junior secondary schools in Ogun Stan\S%ﬁa To determine this, nine items
were raised. It was reported based on ﬁndlngv\ﬂ;%[ there was low level of availability of
instructional resources in junior seconda s@dls in Ogun State, Nigeria. This result is in line
with the submission of a study tha@ted that many schools in the state lack adequate
textbooks and other instructio Merials”. This can make it difficult for students to learn
and for teachers to e fe@?ach their subjects. Another study complaint is that many
schools in Ogun S tei)not have access to technology and other modern teaching aids. This
can limit thﬂ@lg methods and resources that teachers have available to them, and can
make 4f di It for students to engage in interactive and hands-on learning experiences!®. It
was also lamented in a study that many schools in the state lack basic facilities such as libraries,
science laboratories, and adequate classrooms. This can make it difficult for students to access
the resources they need to learn, and can limit the types of activities and projects that can be

done in the classroom!’. A related study also found that teacher-to-pupil ratio is also a concern
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as the ratio is high in most of the schools making it difficult for teachers to give individual
attention to pupils!®.
Hypothesis one was tested to determine the combined influence of Home Factors (Parental:
involvement in child’s education and Social Class) and School Factors (Teacher support,
Classroom rules, and instructional resource availability) on junior secondary school students’
motivation towards learning in Ogun State, Nigeria. The result obtained revealed az;fésg‘cant
combined influence of home factors (parental: involvement in a child’s e .oa&%nd social

class) and school factors (teacher support, classroom rules, and %‘; ctional resource

ins
. \é "
availability) on junior secondary school students’ motivation tow%ﬁs,

N

Several empirical studies have been conducted to confirm tbﬁ%}uﬁcance of home and school

ing in Ogun State.

factors on student's motivation towards learning i\ﬁ%&’a. One study titled "Influence of
Home and School Factors on Students' Acadm@erformance in Nigeria" found that home
and school factors have a significan 'ngﬁ;ke on students' academic performance and
motivation towards learning. The s ound that parental involvement in their children's
education, parental education e&nd family socio-economic status were positively related
to students' academic p@se and motivation towards learning!. Another study titled
"Home and Schq{ tors Affecting Students' Academic Performance: Evidence from
Nigeria" fo%h home and school factors such as parental involvement, parental education
leve geconomic status, and school facilities had a significant positive impact on

students' academic performance and motivation towards learning!”.

A study titled "Home and School Factors Affecting Students' Academic Performance in Junior
Secondary Schools in Ogun State, Nigeria" found that home and school factors such as

parental involvement, parental education level, and school facilities were positively related to
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students' academic performance and motivation towards learning!®. These studies provide
evidence that both home and school factors have a significant influence on student's
motivation towards learning in Nigeria. It is important for educators, parents, and policy
makers to understand the impact of home and school factors on students' motivation towards
learning and to devise ways to support students and families in order to enhance the students'
learning experience. Qi({b‘

However, no known study debunked the significance of home and school c &8@\ student's

'\

motivation towards learning in Nigeria. Most of the studies that %b en conducted in
s have a significant

Nigeria especially in Ogun State have found that home and scho@\
influence on student's motivation towards learning. Howev(\gt)is important to note that the
relationship between home and school factors @%ent motivation is complex and
multifaceted, and it may vary depending on @eciﬁc context and cultural background.
Additionally, it is also important to note&ment motivation is a complex construct that is
determined by multiple factors, su%%personal characteristics, teacher's attitude, school's
resources, culture, and peer i ﬂu\e&. Therefore, it is important to have a holistic approach
when it comes to und rs@%gle factors that influence student motivation.
Hypothesis two wv&iéd to determine the relative influence of Home Factors ((Parental:
Involvemen ocial Class) and School Factors (Teacher Support, Class Rules, and
Inst ‘%" esource Availability) on Junior Secondary School Student’s motivation towards
learning in Ogun State, Nigeria. Result obtained revealed that parental involvement has the
greatest relative influence on the motivation of junior secondary school students to learn. This

was followed by resource availability, teacher support, and class rules, respectively.

196



Furthermore, the social status of the students' parents has the least significant influence on the
dependent variable.

It is important to note that this result is supported by some other empirical findings. For
instance, a study found that while parental socio-economic status was positively related to
student achievement, parental involvement had a stronger relationship!®. Another study on
“Home factors and students' motivation towards learning in Nigeria" found tléii}fybéntal
education level, socioeconomic status, and parental involvement have a '.m@@t positive
correlation with students' motivation and determines their level ac ﬁachievemen‘tzo.

X\ o

Another study on Home Background on Secondary School Stuc%ﬁg interest in learning in
Nigeria" found that the home environment plays a signiﬁcam&g) 1n students' interest towards
learning. The study found that factors such as par%%cation level, parental occupation,
and family size were positively related to studen@terest towards learning?!. The study also
found that students who came from h &'ﬁ\th higher socio-economic status and where
parents were more educated have Q)%re positive attitude towards learning. It was also
affirmed in a study on "Parenta Inv\k)vement and Students' Academic Performance in Nigeria"
and concluded that ar@:olvement had a positive impact on student's academic
performance and %Qon towards learning. The study also found that parental education
and socio-ee%g status are positively correlated with student's academic performance®?. A
relate n "Parental Involvement and Students' Academic Performance in Nigeria" found
that school factors such as school culture, school facilities, and school climate had a positive
impact on students' motivation towards learning?. Supporting this position, a confirmed the
influence of school factors on students' academic performance in Nigeria and found that school

factors such as school culture, school facilities, and teacher-student relationship had a positive
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impact on students' academic performance and motivation towards learning?*. It is therefore
evidence that school factors such as school culture, school facilities, and teacher-student
relationship have a significant influence on student's motivation towards learning in Nigeria.
It is important for educators, school administrators and policy makers to understand the impact
of school factors on students' motivation towards learning and to devise ways to support
students and improve the school's resources, culture and teachers-student relationsh@rder
to enhance the students' learning experience. : \Qg)

However, it was pointed out in a study that it is important to note that t re'ia ionship between

-

home factors and student motivation is complex and multifaceted@ ay vary depending

N
on the specific context and cultural background. Ther@@ understanding it requires
consideration of different contexts and cultures.%% contradictory report attributed
student’s motivation to personal characteristiqat%lcher's attitude, school's resources and
culture and peer influence rather than p ngbhne factors.
Therefore, it is important to have a ho@éb’approach when it comes to understanding the factors
that influence student motiv&n d to consider multiple factors that may affect student

'\
motivation. ; Q’Q,

On the influence ()Qi ntal social status, a result contradicts the finding of this study as it
posited that‘%igeria, factors such as poverty, lack of access to quality education, and
inadegsources which are reflections of parental social class can affect a student's
motivation to learn®. Additionally, cultural and societal attitudes towards education and the
value placed on it may also play a role in shaping a student's motivation??.

Hypothesis Three was tested to determine the significant gender difference in the level of

motivation towards learning among junior secondary school students in Ogun State, Nigeria.
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Result obtained revealed that there exists a slight significant gender difference in the level of
junior secondary school students’ motivation towards learning and it was further revealed that
male student contributes more to the observed difference with female gender meaning that
male students’ motivation towards learning is slightly more than that of female gender. There
have been several studies that have found a significant difference in motivation towards
learning between males and females. One published article posited that males tend{&ve
higher levels of self-determination and intrinsic motivation for learning, !11\ Q)les tend

'\

to have higher levels of extrinsic motivation, such as the desire to ple§oth 1s or to achieve
esire to achieve and

a specific goal?. Another study found that males tend to have a st.%%f
a greater sense of control over their learning, while female&gﬂ to have a greater sense of
relatedness and a greater desire to learn for the sak@@?standing”. Additionally, a study
found that boys tend to have a stronger interesti& subject matter, more self-confidence in
their abilities, and a greater perceived v lugﬁkiucatmn than girls?®. These studies provide
empirical evidence for the research g that males tend to have slightly more motivation
towards learning than females. Hwer, it's important to note that these findings do not apply
to all individuals and sh@ .l;e used to make generalizations about all male and female.
On the contrary, )Q, re several studies that have found no significant difference in
motivation t%@eaming between males and females. For instance, a study found that there
was ignificant difference in motivation between males and females when controlling for
factors such as prior achievement and self-concept®. Similarly, another study, found that when

controlling for factors such as self-efficacy and goal orientation, there was no significant

difference in motivation between males and females?®. Additionally, it was found in a study
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that when controlling for factors such as self-esteem and family background, there was no

significant difference in motivation between males and females?°.

These studies provide empirical evidence that contradicts the research finding that males tend
to have slightly more motivation towards learning than females. They suggest that any
observed differences in motivation between males and females may be the result of other

factors, such as prior achievement, self-concept, self-efficacy, goal orientation, %ar&éem,
ifference

and family background. It's important to note that the studies that find no s:%&%d

between male and female motivation are a more in comparison witlj%e studies that find a
'}

i

difference, and that these findings do not mean that there is no diffe%@ motivation between

N

males and females, but rather that the difference is not smgﬂt when controlling for other

factors. Q@
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Chapter Five
Conclusion
This chapter focuses on the summary of findings, conclusions, recommendations (based on the
findings of the study), contribution to knowledge and the areas of further research.
5.1 Summary of Findings
The study was carried out to determine the influence of home and school facto@?}(nbunior

secondary school students’ motivation towards learning in Ogun State, Np%\g@ings from

data retrieved and analyzed on the demographic information of th.e res on'%i nts revealed that
junior secondary schools in Ogun State were dominated by stu @between the ages of 11
and 15 with those between the ages of 16 and 20 comingdn@gﬂd while those under the age
of 10 had the lowest representation. It was also fou@% study that there are more female
than male. In other words, whereas student 'W){Q) ere male made up 38.6% of the studied
population, students who were female n&iﬁ 61.4% of it. The information gathered from
the field also informs that the majori tudents in Ogun State (66.0%) are from the middle
class, followed by those in the{p.\&ﬁass (33.1%) while the lower class is the least represented

in the society. Q’Q
.

Findings from rese uestion one showed that there was a high level of motivation towards
learning amf)%%or secondary school students in Ogun State (3.36), research question two
show@%e level of parental involvement in a child’s education among junior secondary
school students in Ogun State is very high (3.77), result of research question three gave a low

level of availability of instructional resources in junior secondary schools in Ogun State,

Nigeria (2.32).
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Test of hypothesis one showed that there was a significant combined influence of home factors
(parental: involvement in a child’s education and social class) and school factors (teacher
support, classroom rules, and instructional resource availability) on junior secondary school
students’ motivation towards learning in Ogun State. (p <0.05) and that home factors (parental:
involvement in a child’s education and social class) and school factors (teacher support,
classroom rules, and instructional resource availability) account for 98% of the tot | ?&tion
found in the level of motivation towards learning among the junior .e\ ry school
student. (Adj. R?> = 0.987). .

Test of hypothesis two revealed a significant relative inﬂuencq.%éfﬁhe factors (parental
involvement and social class) and school factors (teacher sup@%}:lass rules, and instructional
resource availability) on junior secondary school% motivation towards learning in
Ogun State, Nigeria. It was further found that p@xtal involvement has the greatest relative
influence (B = 1.371; t =93.109, p < (&%}wed by resource availability (B = 0.570; t =

54.565, p <0.05), teacher support (§ Q) 3;t=48.711, p <0.05), and class rules (p = 0.041;

.\

t=5.963, p <0.05), respecti@e the social status of the students' parents has the least
significant influence Oi t dent variable (B = 0.012; t = 5.208, p < 0.05).

Test of hypothesis%i howed that there exists a slight significant gender difference in the
level of junid%QQdary school students’ motivation towards learning (p <0.05). It was further
revea Qmale student (x = 3.81, std = 0.674, p < 0.05) contributes more to the observed
difference with female gender (x = 3.80, std = 0.692, p < 0.05).

5.2 Conclusion

The study was carried out to determine the influence of home factors (parental involvement

and social class) and school factors (teacher support, class rules, and instructional resource
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availability) on junior secondary school students' motivation towards learning in Ogun State,
Nigeria. Based on the findings of the study, it was concluded that the level of motivation
towards learning among junior secondary school students in Ogun State, Nigeria, is high. There
is a high level of parental involvement in children’s education in Ogun State, Nigeria, but the
level of educational resources availability is low in the state.

It was also concluded that there is a significant combined influence of home factors&;ﬁal:

involvement in a child’s education and social class) and school factorg.tggg support,

classroom rules, and instructional resource availability) on junior secondary”school students’

. "
motivation towards learning in Ogun State and that that home faqté}(p rental: involvement

\

in a child’s education and social class) and school factoss @er support, classroom rules,

and instructional resource availability) account for 9@6 total variation found in the level

of motivation towards learning among the 'uﬂi@econdary school student in Ogun State,
Nigeria. hé)\

It was also concluded that there is a-sigmificant relative influence of home factors (parental
involvement and social class) and school factors (teacher support, class rules, and instructional

"

resource availability) o@secondary school students' motivation towards learning in
Ogun State, Niger&@is relative influence, parental involvement has the greatest relative
influence fo@y resource availability, teacher support and class rules social status of the
stude@\ts respectively.

It was also concluded that there exists a slight significant gender difference in the level of
junior secondary school students’ motivation towards learning and that male student
contributes more to the observed difference in other word, male students’ motivation towards

learning is slightly higher than that of the female students.
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5.3

Recommendations

Based on the findings of the study, the following recommendations were made:

1.

Government, educational administrators and other stakeholders in education should work
collaboratively to create a positive and supportive learning environment to sustain student’s
motivation towards learning. This can be done by providing opportunities for students to
engage in activities they find interesting and relevant, and fostering a culture @ypect,
trust, and collaboration among students and teachers. . QO

Schools’ administrators or owners should encourage continued c ‘ﬁ:atlon between
parents and teachers to ensure that everyone is on the same pa%@orkmg towards the
child's success. This can encourage parental part1c1pauon§9‘1lld’s education.
Government and other educational leaders @}oster a culture of continuous
improvement. This can be done throug@ularly assessing the effectiveness of
educational resources and programmes, making adjustments as needed. This can help
ensure that resources are being u ectively and that students are making progress.
Schools, parents and other, kex%akeholders in education should collaborate to establish
an environment t at@:s\ and engages junior secondary school students in their
learning. This ‘{I:ie) accomplished through promoting parental involvement, improving
teacher f@ enhancing classroom rules and resources, and offering various learning
op o%\ ies that cater to diverse learning styles and abilities.

Teachers and school administrators should pay closer attention to gender differences in
student motivation and engagement, and implement targeted interventions and teaching
strategies that address the unique needs of male students and cater for different learning

styles and interests of both genders.
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5.4 Contribution to Knowledge

This study contributes to existing knowledge conceptually, empirically and theoretically. It
contributes conceptually by providing richer, deeper and even better insights and clarifications
on important constructs/concepts of the study such as motivation, student’s Motivation
towards, learning, instructional resources, parental Involvement and parental social class. The
study contributed theoretically to existing knowledge by examining the contribution{b&oals

and Goal Orientations theories to student’s motivation towards learning. Té &&r provides

a framework for understanding the different types of goals that students % t for themselves

and the different attitudes or orientations that students may have to%% hieving those goals.
One of the main theoretical contributions of goals to student Q%atlon is the idea that specific
and challenging goals can lead to higher levels of m@% and performance. Setting a clear,
specific and challenging goal can increase the ley@{ focus and effort put into learning, which
in turn can lead to better academic perfo &)\

Another theoretical contribution is tl%%a of goal orientations, which refers to the different
attitudes or orientations that st ent ay have towards achieving goals. For example, students

%ach"

who have a "performan 6%

demonstrate their q&d o others, while students who have a "performance-avoidance" goal

goal orientation are motivated to do well in order to

orientation ﬂ%givated to avoid doing poorly in order to avoid looking incompetent.
Additi it is also important to consider the concept of mastery and achievement goals.
Mastery goals are focused on the process of learning and improvement, while achievement
goals are focused on the end result of the performance. Research indicates that students who
adopt mastery goals tend to have a more positive attitude towards learning and exhibit more

self-regulated learning behaviors. In conclusion, Goals and Goal Orientations can provide a
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theoretical framework to understand student motivation towards learning by highlighting the
importance of setting specific and challenging goals, and the attitudes or orientations that
students may have towards achieving those goals. Moreover, it also highlights the importance
of fostering a mastery and learning oriented mindset among students that can lead to a more
positive attitude towards learning and better academic performance.

The study also contributes theoretically by examining the contributions of Expecta& alue

Theory on student’s motivation towards learning. Expectancy-Value Téo@@VT) is a

psychological theory that explains how people make judgments about the vatue of an activity

. "
and how this influences their motivation to engage in that activity,:%h)}fh ory suggests that an

individual's motivation to engage in an activity is a fundio&g%vo key factors: expectancy
and value. Expectancy refers to the belief that one's e@%%ﬂl lead to success, and value refers
to the importance or relevance of the activity t\‘d}sindividual. EVT has several theoretical
contributions to our understanding of st egm}tivation towards learning as illustrated in the
study. Firstly, the theory highlights tl%qbportance of both the belief in one's ability to succeed
and the perceived value of th Mn motivating students to engage in learning. Secondly,
EVT suggests that st de@l i.zfation is influenced by the perceived value of the task in
relation to their per&g-goals and interests. For example, if a student perceives a task as being
relevant to th%xgre career goals, they are more likely to be motivated to engage in that task.
Thir % suggests that students' motivation is influenced by the perceived value of the
task in relation to their self-concept. For example, if a student perceives a task as being in line
with their self-concept and interests, they are more likely to be motivated to engage in that

task. Lastly, EVT also highlights the role of feedback in shaping students' expectancy and value

judgments, as feedback can provide students with information about their progress, which in
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turn can inform their expectations of future success and the perceived value of the task. Overall,
EVT provides a useful framework for understanding how students' motivation towards
learning is influenced by their beliefs about their ability to succeed and the perceived value of
the task. It also highlights the importance of feedback and alignment with personal goals and
self-concept in promoting motivation.

Theoretically, the study also contributes to the existing knowledge examining the cc&:@&nions

of Self determination theory (STD). It highlights the importance of the sociél&@@t in which
ent’is

learning occurs, suggesting that a supportive and empowering enviro more likely to

. "
foster self-determined motivation. Therefore, it is important g&d ators to create an

environment that provides opportunities for student autonon%l%ovide meaningful feedback

and opportunities for mastery, and create oppoﬂuni@cial interaction, in order to foster

self-determined motivation in students. . \%

This study contributes empirically as it dgu}the pool of previous studies and literatures

byrevealing a significant combined a@(‘ative influence of home and school factors on junior

secondary school students’ m t%o)n towards learning. This result therefore addresses the
"

gap in literature and ¢ nt@o knowledge on the subject matter.

5.5 Suggestion\f? urther Studies

It should be‘%gthat the study did not take into account the influence of location on the

study@gs, therefore, it was suggested that a comparative study be conducted on the

influence of home and school factors on junior secondary school students' motivation towards

learning in urban and rural areas of Ogun State. The study could also be replicated on a larger

population in Nigeria's southwestern states or throughout the country.

211



Bibliography
Dissertation

Weaver J., Teacher Factors and Student Achievement as Measured by The Act Assessment
and Subsequent Teacher Perceptions of Those Factors. ED & L. D. Dissertation.
2019.

Journal

Abah J., Awen D., & Kuse N., Correlating University Students’ Academic Attainment And
Sense of Hope In Science Education: A Survey From A Nigerian University.
International Journal of Education and Knowledge Management<(IJEKM), 1
(3),2018. 1-17.

Abun D., & Magallanes T., Academic Self-Regulation of STEM of Sewior High School
Students of Divine Word Colleges in Region I, Philippinesdiid Their Academic
Performance. Texila International Journal of Acadeniic‘Research, 5(1). 2018.
Https://Do1.0rg/10.21522/TIJAR.2014.

Adesola S. A., The Relationship Between Self-Regulqtien, Self-Efficacy, Test Anxiety and
Motivation. International Journal of Information and Education Technology,
8(10), 2018. 759-763.

Adkins L, Cooper M, & Konings M.,: “Classhiy Bhe 21st Century: Asset Inflation and The
New Logic of Inequality”, Envirowment And Planning: Economy and Space. Vol.
53(3), 2021. Pp. 548-572.

Aclterman N., Vansteenkiste M., Haerens L., Soenens B., Fontaine J. R. J., & Reeve J.,
Toward an Integrative and Fine-Grained Insight in Motivating and Demotivating
Teaching Styles: The Merits of A Circumplex Approach. Journal of Educational
Psychology, 111(3),2019. 497-521.

Ahmadi D. M\R.,Mhe Use Of Technology in English Language Learning: A Literature
Review.(International Journal of Research in English Education, 3(2),2018. 115-
125 Https://Doi1.0rg/10.29252/]jree.3.2.115

Abmied\RIR., Salman, Malik F., Streimikiene S. A., Soomro D., & Pahi, M. H. Smartphone
Use and Academic Performance of University Students: A Mediation and Moderation
Analysis. Sustainability 2020. 12:439. Doi: 10.3390/Su12010439

Aja S.N., Educational Leadership For Social Change: Positioning School Administrators
As Agents of Social Change in Nigeria. Rules in Education, 34(2), 2020. 84-87

Alamer A., & Lee J. ‘Language Achievement Predicts Anxiety and Not The Other Way
Around: A Cross-Lagged Panel Analysis Approach,” Language Teaching Research
2021. Doi:10.1177/13621688211033694.

212


https://doi.org/10.21522/TIJAR.2014
https://doi.org/10.29252/ijree.3.2.115

Alamer A., ‘Basic Psychological Need Satisfaction And Continued Language Learning
During A Pandemic: A Structural Equation Modelling Approach,” Journal for The
Psychology of Language Learning 4/1. 2022. Doi: 10.52598/Jpll/4/1/1.

Alan S., Comparative Investigation of Entrepreneurship And Innovation Perceptions of
Preservice Teachers. International Journal of Education in Mathematics. Science
and Technology IJEMST), 7(4), 2019. 311-318.

Albelbisi N.A., & Yusop F. D., Factors Influencing Learners’ Self —Regulated Learning
Skills in A Massive Open Online Course (MOOC) Environment. TurKkish @nline
Journal of Distance Education, 2019. {\ —-16.
Https://Do1.0rg/10.17718/Tojde.598191

Alegrado A, & Winsler A., Predictors of Taking Elective Music Courf@lzédle School

among Low-SES, Ethnically Diverse Students in Miami. Journal of Research in
Music Education, 68(1), 2020. 5-30. Https://Do0i.Org/10:1 (022429420908282.

RSN

Alfian A, Wiyono B. B., Imron A., Arifin 1., & Humaisi ﬁD S. Development of The
Supervision Model Based on Clinical Approach to Qq@ve Managerial Competence
of School Principal. Univ. J. Educ. , 2019. 2472-2481. Doi:
10.13189/Ujer.2019.071126 ®

Alhadi S., &, Saputra W. N. E,. The Relatiouship between Learning Motivation and
Learning Outcome of Junior Hi Khao Students in Yogyakarta. Advances in
Social Science, Education an manities Research (ASSEHR), 66, 2017. 138—
141. lé

Aljena S. C., Andari K. D. W. &Qa ini K., Pengaruh Reward Terhadap Motivasi Belajar
Siswa. Jurnal Pendidi&q’basar Borneo, 2020. 1, 127-137.

Allen K., Kern M. L., Qa Brodrick D., Hattie J., & Waters L., What Schools Need to
Know Ab% stering School Belonging: A Meta-Analysis. Educational
Psychologa iew, 30(1), 2018. 1-34. Https://D0i.0Org/10.1007/S10648-016-9389-

> AQ
Al-Rahmi™A. M., Al-Rahmi W. M., Alturki U., Aldraiweesh A., Almutairy S., & Al- A.

an S., Exploring the Factors Affecting Mobile Learning For Sustainability In
igher Education. Sustainability, 13, 2021. 1-22

ttps://Do1.0rg/10.3390/Sul3147893

Alt D.,, & Raichel N., Enhancing Perceived Digital Literacy Skills and Creative Self-
Concept Through Gamified Learning Environments: Insights From A Longitudinal
Study. International Journal of Educational Research, 101(January), 101561.
2020. Https://D0i1.0rg/10.1016/J.1jer.2020.101561

213


https://doi.org/10.17718/tojde.598191
https://doi.org/10.1177/0022429420908282
https://doi.org/10.1007/s10648-016-9389-8
https://doi.org/10.1007/s10648-016-9389-8
https://doi.org/10.3390/su13147893
https://doi.org/10.1016/j.ijer.2020.101561

Altun M., The Effects Of Teacher Commitment on Student Achievement: A Case Study in
Iraq. International Journal of Academic Research in Business and Social
Sciences, 7(11), 2017. 417 —426. Doi: 10.6007/IJARBSS/V7 -111/3475.

Alvin R., Daryati, & Rosmawita. Factors Affecting The Motivation of Building
Engineering Education Students to Become Teachers. Journal of Civil Engineering
Education (Jpensil) Volume 9, No. January 1 2020.

Alwi S.K.K., Rank M.B.,, & Haider K., Teachers’ Job Satisfaction and The Role of
Principals for Effective Educational System in Secondary Schools lin. Karachi,
Pakistan. Research Journal of Educational Sciences, 3 (2): 2015. 1 -5.

Ampofo S. Y., Onyango G. A., & Ogola M., Influence of School Heads’ DirectSupervision
on Teacher Role Performance in Public Senior High Schools, “Ceutral Region,
Ghana. TAFOR Journal of Education, 2019. 7(2), “Retrieved From
Https://Files.Eric.Ed.Gov/Fulltext/EJ1236226.Pdf

Andersen H. K., Equivalent Approaches To Dealing With Unobserved Heterogeneity in
Cross-Lagged Panel Models? Investigating The Benefits and Drawbacks Of The
Latent Curve Model With Structured Residuals and The Random Intercept Cross-

Lagged Panel Model. Psychological
Methods.. Https://Doi1.Org/10.1037/Met0000285. 2021.

Anderson K. L., Boyd Ariemma M.,, Maniti ™K. &Mcnamara K. Reimagining Service-
Learning: Deepening The Impact(of ThiS High-Impact Practice. J. Exp. Educ. 42,
2019. 229-248. 10.1177/10538259%9837735.

Andrew A., Cattan S.,, Costa€Dia$M., Farquharson C., Kraftman L., Krutikova S. Sevilla
A., Learning During theYockdown: Real-Time Data On Children’s Experiences
During Home Learning *I1FS Briefing Note, BN288. 2020.

Angrist N., Bergman\PY Brewster C., & Matsheng M., Stemming Learning Loss During
The Pandentic: A Rapid Randomized Trial of A Low-Tech Intervention in Botswana.
2020,

Ann K., CasSandra G., Leonie S., & Oliver D., How to Reduce Test Anxiety and Academic
Procrastination Through Inquiry of Cognitive Appraisals: A Pilot Study Investigating
The Role of Academic Self-Efficacy. Front. Psychol. 10:1917. 2019. Doi:
10.3389/Fpsyg.2019.01917

Ansari J. A. N.,, & Khan N. A., Exploring The Role of Social Media in Collaborative
Learning The New Domain of Learning. Smart Learning Environments, 7(1),
2020. 1-16.

Anthony C. J., & Ogg J., Parent Involvement, Approaches to Learning, and Student
Achievement: Examining Longitudinal Mediation. School Psychology, 34(4), 2019,
376-385. Https://Doi.Org/10.1037/Spq0000282.

214


https://files.eric.ed.gov/fulltext/EJ1236226.pdf
https://doi.org/10.1037/met0000285
https://doi.org/10.1037/spq0000282

Areepattamannil S.,, Cairns D.,, & Dickson M., Teacher-Directed Versus Inquirybased
Science Instruction: Investigating Links to Adolescent Students’ Science Dispositions
Across 66 Countries. Journal of Science Teacher Education, 31(6), 2020. 675- 704.

Asendorpf J. B., Modeling Developmental Processes. In J. F. Rauthmann (Ed.), The
Handbook Of Personality Dynamics And Processes Pp. 816-837. Cambridge:
Academic Press. 2021.

Ashraf H.,, Hosseinnia M.,, & Domsky G. J., EFL Teachers’ Commitment to Professional
Ethics and Their Emotional Intelligence: A Relationship Study. Cogent Education ,
4(1),2017. 1298188.

Asiksoy G., The Effects of The Gamified Flipped Classroom Enviroimnient(GFCE) on
Students’ Motivation, Learning Achievements and Perception in“4 Physics Course.
Quality and Quantity, 52, 2018. 129-145. Https://D0i.0rg/10.1007/S11135-017-
0597-1

Astalini D. A., Kurniawan U.., Sulistiyo U.R, Perdana S$s.\Susbiyanto, “E-Assessment
Motivation in Physics Subjects For Senior High Selioot,” International Journal of
Online and Biomedical Engineering (Ijoe); Vol 15, No. 9. 2019., Pp. 4-15,

Astuti E.R., Zakaria R. Relationship of Learning Motivation with Academic Achievement.
Journal Health and Science, 5(1). 202%

Atakps J., Competencies of Vocational Reach€rs. A4 Factor Analysis of The Training Needs
of Teachers of Occupational Editeation. Journal' of Industrial Teacher Education
2 (3). 2019. 45-50.

Avwiri E.,, & Ewuruje U. G.,wareness And Use of Mobile Devices For The Teaching
And Learning of Physics, Amongst Undergraduate Students at The University of Port

Harcourt, Nigerig.\International Journal of Innovative Social and Science
Education Reseanch, 9(1), 2021. 85-90.

Awanbor D., Okedentialing Process In The Nigerian Education System. Being A Keynote
Address\Presented at The First Annual Conference of The Faculty of Education,
Ambros Ali University, Ekpoma Nigeria. 2019.

Awofala-A. O. A, Lawani A. O., & Adeyemi O.A., Increasing Mathematics Achievement

of Senior Secondary School Students Through Differentiated Instruction. Journal of
Educational Sciences, 4(1), 2020. 318-333.

Awofala A. O., 4ssessing Senior Secondary School Students™ Mathematical Proficiency
As Related To Gender and Performance In Mathematics in Nigeria. International
Journal of Research in Education and Science (IJRES), 3(2), 2017. 488-502..
DOI: 10.21890.

215



Baes N.,, Speagle H.,, & Haslam N., Has Psychology Become More Positive? Trends in
Language Use in Article Abstracts. Frontiers in Psychology, 2667. 2022.
Https://Do1.0rg/10.3389/Fpsyg.2022.870549.

Baideldinova G., Zhetpisbayeva B., Ospanova B., & Tleumbetova D., Improving Students’
Independent Work Under Teacher’s Supervision During Foreign Language Learning
at The University. Eur. J. Contemp. Educ. 10, 2021. 868-878. Doi:
10.13187/Ejced.2021.4.868

Bailey D. H., Oh Y., Farkas G.,, Morgan P., & Hillemeier M., Reciprocal Effects of
Reading  and  Mathematics?  Beyond — The  Cross-Lagged  Panel

Model. Developmental Psychology, 56(5), 2020. 912-
921. Https://Doi.0Org/10.1037/Dev0000902.

Bakadorova O., & Raufelder D., The Relationship of School Self-Concept, Goal
Orientations and Achievement During Adolescence. Self and Identity, 19(2), 2020.
235-249.

Bartholomew J. B., Golaszewski N. M., Jowers E., Korinek E., Roberts G., A., Fall, & S.
Vaughn, Active Learning Improves On-Task Behaviors In 4th Grade
Children. Preventive Medicine, /71, 2018. 49-54.

Baten E.,, Vansteenkiste M.,, De Muynck G.J4De*Poortere E., & Desoete A., How Can
The Blow Of Math Difficulty On® Elententary School Children’s Motivational,
Cognitive, and Affective Experiendes BerDampened? The Critical Role of Autonomy-
Supportive Instructions. Journahof Educational Psychology, 112(8), 2020. 1490—
1505. Https://Doi.Org/10.1037/Edu0000444.

Bell L.,, & Lygo-Baker S., Student-Centred Learning: A Small-Scale Study of A Peer-
Learning Experience in’ Undergraduate Translation Classes. The Language
Learning Journald7(3), 2019. 299-312.

Benita M., Benish-Weisman M., Matos L., & Torres C., Integrative and Suppressive
Emotion Regulation Differentially Predict Well-Being Through Basic Need
Satisfaction and Frustration: A Test of Three Countries. Motivation and
Emotion, 44(1), 2020. 67-81. Https://D0i.0Org/10.1007/S11031-019-09781-X

Befndtgsen I.,, Dahlborg E., & Pennbrant S., “Work-Integrated Learning As A Pedagogical
Jool To Integrate Theory and Practice in Nursing Education: An Integrative
Literature Review”, Nurse Education in Practice, Vol. 42, 2020, Doi:
10.1016/J.Nepr.2019.102685.

Boelens R,, De B, & Wever Voet M. Four Key Challenges to the Design of Blended
Learning: A  Systematic  Literature  Review. Educational  Research
Review. 2017;22:1-18. Doi: 10.1016/J.Edurev.2017.06.001.

216


https://doi.org/10.3389/fpsyg.2022.870549
https://doi.org/10.1037/dev0000902
https://doi.org/10.1037/edu0000444
https://doi.org/10.1007/s11031-019-09781-x

Bonneville-Roussy A.,, Hruska E.,, & Trower H., Teaching Music To Support Students:
How Autonomy-Supportive Music Teachers Increase Students’ Well-Being. Journal
of Research in Music Education, 68(1), 2020. 97-1109.
Https://Doi.Org/10.1177/0022429419897611.

Borsos E., The Gamification Of Elementary School Biology: A Case Study on Increasing
Understanding of Plants. Journal of Biological Education, 53(5), 2019. 492-505.
Https://Do1.0rg/10.1080/00219266.2018.1501407.

Boudreau C.,, Macintyre P., & Dewaele J.M,. Enjoyment and Anxiety in Second Lauguage
Communication: An Idiodynamic Approach. Studies in Second Languageplearning
and Teaching 8(1), 2018. 149-170. Https://Do1.0rg/10.14746/Ssl1t.20188.,:7.

Briffa M.,, Jaftha N.,, Loreto G.,, Pinto F. C. M.,, & Chircop T., lmproyéd Students’
Performance Within Gamified Learning Environment: A Meta-Analysis Study.
International Journal of Education and Research, 8(1),,2020.223-244.

Brouwer-Borghuis, M.L.; Heyne, D. Sauter, F.M.; Scholte, R.H. Fhe Link: An Alternative
Educational Program in The Netherlands to Reengage S¢hool-Refusing Adolescents
With Schooling. Cogn. Behav. Pract. 2019, 26,*759T"

Buil LS., Catalan, & E. Martinez. “Encouraging Intrinsic Motivation in Management
Training: The Use of Business Simulation Games.” The International Journal of
Management Education 17 (2): 2019:N62-171.

Cakir S. G., The Effects of Teacher Immediacy And Student Burnout on Empowerment And
Resistance among Turkish Piéy -Service Teachers. Learning and Individual
Differences, 40, 2015. 170 €475

Cameron C. E.,, Kim H., Duncan’R. J., Becker D. R., & Mcclelland M. M., Bidirectional
And Co-Developing=AsSociations of Cognitive, Mathematics, and Literacy Skills
During Kindergarten. Journal of Applied Developmental Psychology, 62, 2019.
135-144. Hittps:o1.0rg/10.1016/J. Appdev.2019.02.004.

Camilleri M. AN& A. C. Camilleri, Student-Centred Learning Through Serious Games.
INEED2019 Proceedings. 2019.Https://Doi.Org/10.21125/Inted.2019.0578.

CarglKJ\M., Holliman A. J., Weir F. & Baroody A. E., Literacy Interest, Home Literacy
Bnvironment and Emergent Literacy Skills in Preschoolers. Journal of Research in
Reading, 42, 2019. 150-161. Https://Doi.Org/10.1111 /1467-9817.12255

Cartiff B. M.,, Duke R. F.,, & Greene J. A., The Effect of Epistemic Cognition Interventions
on Academic Achievement: A Meta-Analysis. Journal of Educational Psychology,
Advance Online Publication. 2020.

217


https://doi.org/10.1177/0022429419897611
https://doi.org/10.1080/00219266.2018.1501407
https://doi.org/10.14746/ssllt.2018.8.1.7
https://doi.org/10.1016/j.appdev.2019.02.004
https://doi.org/10.21125/inted.2019.0578
https://doi.org/10.1111/1467-9817.12255

Castillo J.M., Park Y.S., Harris I. Cheung J.J.H.,, Sood L.,, Clark M.D., Kulasegaram K.,,
Brydges R., Norman G., & Woods N., “A Critical Narrative Review of Transfer of
Basic Science Knowledge In Health Professions Education”, Medical Education in
Review, Vol. 52 No. 6, 2018, Pp. 592-604, Doi: 10.1111/Medu.13519.

Cebi A.,, & Giuyer T., Students’ Interaction Patterns in Different Online Learning
Activities and Their Relationship with Motivation, Self-Regulated Learning Strategy
And Learning Performance. Education and Information Technologies, 2020. 1-19.

Chai C. S.,, Lin P. Y.,, King R. B.,, & Jong M. S., Intrinsic Motivation and Sophistidated
Epistemic Beliefs are Promising Pathways to Science Achievement: Evidehce From
High Achieving Regions in The East and The West. Front. Psychol. ™12, 2021.
581193. Do0i:10.3389/Fpsyg.2021.581193

Chau K. Y.,, Law K. M. Y.,, & Tang Y. M., Impact Of Self-Directed Learning and
Educational Technology Readiness on Synchronous® ExLearning. Journal of
Organizational and End User Computing (JOEUC),33(6), 2021. 1-20.

Chen C. H.,, Shih C. C.,, & Law V., The Effects Of Competition in Digital Game-Based
Learning (DGBL): A Meta-Analysis. Educatiohal Technology Research and
Development. 2020. Https://Do1.0rg/10.1007/S 11423-020-09794-1

Chen Y.,, & Hu Y., How To Effectively, Imprave The Learning Motivation of College
Students Under The New Crown "Rpteumonia Epidemic. WENJIAOZILIAOQO,
861(15),2020. 177- 183

Cheon S. H.,, Reeve J., & Vansteénkiste M., When Teachers Learn How to Provide
Classroom Structure in Ay’ Autonomy-Supportive Way: Benefits to Teachers And
Their Students. Teaching and Teacher Education, 90, Article 103004. 2020.
Https://Do1.0rg/16,1916/J.Tate.2019.103004.

Chesnut S. R., On_The Measurement Of Pre -Service Teacher Commitment: Examining
The Relatienship Between Four Operational Definitions and Self-Efficacy Beliefs.
Teaching.and Teacher Education, 68, 2017. 170 —180.

CheungS. K.,, & Kwan J. L. Y., Early Childhood Research Quarterly Parents * Perceived
Gouals For Early Mathematics Learning and Their Relations With Children’s
Wlotivation to Learn Mathematics. Early Childhood Research Quarterly, 56, 2021.
90-102. Https://D0i.0Org/10.1016/J.Ecresq.2021.03.003.

Chidubem E. A., & O. E. Carol The Relationship Between Socioeconomic Status of Parents
and Academic Performance of Students in Onitsha North Local Government Area of
Anambra State. Journal Plus Education: ISSN, 1842-077X,E-ISSN(Online) 2018.
2068-1151Vol XIX(2018).

218


https://doi.org/10.1007/s11423-020-09794-1
https://doi.org/10.1016/j.tate.2019.103004
https://doi.org/10.1016/j.ecresq.2021.03.003

Chibuike N.E., Chinelo O.E.,, Knechi O.N., & Nwanneka Oluchukwu C., Relationship
Between Students’ Perception of Teachers’ Communication Behaviours And
Performance in Basic Science in Anambra State, Nigeria. Journal Plus Education,
30(1): 2022. 17-33.

Chiu T. K. F. Applying The Self-Determination Theory (SDT) to Explain Student
Engagement in Online Learning During The COVID-19 Pandemic. Journal of
Research on Technology in Education, 54(Supl), 2022. 14-30.
Http://Dx.D01.0rg/10.1080/15391523.2021.1891998

Chiu T. K. F.,,., Jong M. S. Y, & Mok 1. A. C., Does Learner Expertise Magtex \When
Designing Emotional Multimedia For Learners of Primary School Mathématics?
Educational Technology Research and Development, 68, 2020+2305-2320.
Https://Do1.0rg/10.1007/S11423-020-09775-4

Chou M.H., Predicting Self-Efficacy in Test Preparation: Gender)\ Value, Anxiety, Test
Performance, and Strategies. The Journal of Educational\Research, 112(1), 2019.
61-71.

Chu LH.,, Chen. Y.L, Wu P.T., Wu W.L., Guo LX~fhe Associations Between Self-
Determined Motivation, Multidimensional\SelfsEfficacy, and Device-Measured
Physical ~ Activity. Int. J. Environ. “Res.” Public Health. 2021;18:8002.
Doi: 10.3390/1jerph18158002.

Chung-Shing C., Yat-Hung C.,, & Hegung“Agnes F. T., The Effectiveness of Online
Scenario Game for Ecotouridiy Education from Knowledge-Attitude-Usability
Dimensions. Journal of Hospitality, Leisure, Sport & Tourism Education, 27.
2020.

Cohen R.,, & Slobodin O., An Authentic Inner Compass And Need Satisfaction as
Wellbeing Resources in Bedouin Teaching Students During The COVID-
19. Frontiers in Psychiatry, /3, 2022. 870764.

Cohen R.,, Kanat-Maymon Y., Shoshani A., Moed A., & Roth, G. Teachers’ Positive and
Negative Conditional Regard: The Association to Students’ Need Satisfaction and
Agentic Engagement. Journal of Youth and Adolescence, 2019. 1-14.

Colten/S. M., Hazari Z., Mahadeo J.,, Sonnert G., & Sadler P. M., Examining The Effect
Of Early STEM Experiences as A Form of STEM Capital and Identity Capital on
STEM Identity: A Gender Study. Science Education, 105(6), 2021. 1126-1150.
Https://Do1.0rg/10.1002/Sce.21670.

Comighud, S.M. Fulatan T., & Cordevilla M.C.Z. Instructional Supervision and
Performance Evaluation: A Correlation of Forces. International Journal of
Research In Social Science And Humanities,6(4): 2020. 1-20.

219


http://dx.doi.org/10.1080/15391523.2021.1891998
https://doi.org/10.1007/s11423-020-09775-4
https://doi.org/10.1002/sce.21670

Cui Z., The Impact of EFL Teachers’ Open -Mindedness And Immediacy on Their Social
Intelligence: A Theoretical Review. Frontiers in Psychology, 1438. 2022.
Https://Do1.0rg/10.3389/Fpsyg.2022.872250

Cwik S., & Singh C., Not Feeling Recognized as A Physics Person By Instructors and
Teaching Assistants is Correlated with Female Students’ Lower Grades. Phys. Rev.
Phys. Educ. Res. 1, 010138, 2022.1-
8. Https://Doi.0Org/10.1103/Physrevphyseducres.18.010138

Dabo S.A., & Azi S.A., Enhancing Job Satisfaction for Teachers: A Strategy for Achieving
Transformation of Secondary Education in Nigeria: Journal of Educatien’And
Practice, 7 (13), 2016. 37 — 45.

Dagli H.,, Daghoglu H. E.,, & Atalmis E. H., Development of A Breschedl/Teachers’
Pedagogical Content Knowledge Scale Regarding Mathematics. International
Journal of Assessment Tools in Education, 6(4), 2019. 617636,

DaiJ.,, Chen H.,, & Liu J., Cross-Cultural Invariance And Validation Comparison of The
Selfefficacy and Physical Activity Enjoyment Scale§® A¢ross China and The U.S.
International Journal of Sport Psychology, 49 (1), 2019. 1-10.
Https://Do1.0rg/10.7352/1jsp.2018.49.

Dantas L. A.,, & Cunha A., An Integrative Debate"On Learning Styles And The Learning
Process. Social Sciences &  Hunianities Open, 2(1), 2020. 100017.
Https://Doi.Org/10.1016/J.Ssaho.2020. 00017

Darling-Hammond, L., Flook L., CogksHarvey C., Barron B., & Osher D., “Implications
For Educational Practice of The Science of Learning and Development”, Applied
Developmental Sciefce, ~Vol. 24 No. 2, 2020, Pp. 97-140, Doi:
10.1080/10888691.2018.1537791.

Deluca C.,, A., Chdpmhah-€hin, & D. A. Klinger, Toward A Teacher Professional Learning
Continuum mAssessment for Learning. Educational Assessment, 24(4), 2019. 267—
285. Https¥Doi.0rg/10.1080/10627197.2019.1670056

Delvin M3, Kift S., & Nelson K., Effective Teaching And Support Of Students From Low
Socioeconomic Status Backgrounds: Practical Advice for Teaching Staff. Resources
for Australian Higher Education. Australian Government Office For Learning
And Teaching. 2012.

Demakakos P., Biddulph J.P, De Oliveira C, Tsakos G, & Marmot M. G. Subjective Social
Status And Mortality: The English Longitudinal Study of Ageing. Eur J Epidemiol.
2018;33:729-39. Https://Do1.0rg/10.1007/S10654-018-0410-Z.

Derakhshan A., The Predictability of Turkman Students’ Academic Engagement Through
Persian Language Teachers’ Nonverbal Immediacy and Credibility. Journal of
Teaching Persian To Speakers of Other Languages, 10(21), 2021. 3-26.

220


https://doi.org/10.1103/PhysRevPhysEducRes.18.010138
https://doi.org/10.7352/ijsp.2018.49
https://doi.org/10.1016/j.ssaho.2020.100017
https://doi.org/10.1080/10627197.2019.1670056
https://doi.org/10.1007/s10654-018-0410-z

Dewaele J. M., Chen X., Padilla A. M., & Lake J., The Flowering of Positive Psychology
in Foreign Language Teaching and Acquisition Research. Front. Psychol. 10:2128.
2019. Doi: 10.3389/Fpsyg.2019.02128

Ditta A. S.,, C. M., Strickland-Hughes, C., Cheung, & R. Wu, Exposure to Information
Increases Motivation to Learn More. Learning and Motivation, 72, 2020, 101668.
Https://Do01.0rg/10.1016/J.Lmot.2020.101668.

Dityawati M. S., & Wuryadi. The Influence of Learning Motivation, Ability of Teachers To
Teach, Parental Attention And Learning Facilities In Understanding Material Of
Regulatory System in Senior High School. I0P Conf. Series: Journal OfRhysics:
Conf.  Series, 1233(1),  2019. 1-9.  Hittps://Doi.Org/10F088/1742-
6596/1233/1/012003.

Diyana K. P.,, & Jatnika R., Meta-Analysis Studies: The Relationship, Between Social
Support And Psychological Well-Being Among Adolescents inindlonesia. European
Journal of Humanities and Social Sciences, 2(1), 2022./64%71.

Dolzhich E.,, Dmitrichenkova S., & Ibrahim M. K, ®ising Mlearning Technology In
Teaching Foreign Languages: A Panacea Durifig €OVID19 Pandemic Era. Int. J.
Interact. Mob Tech. 15, 2021. 20-34. DoiN 0)83991/1jim.V15i15. 22895.

Domen J.,, Hornstra L.,, Weijers D., Veerr| XVan Der, & Peetsma T., Differentiated Need
Support by Teachers: Student-SpecificyProvision of Autonomy and Structure and

Relations with Student Motivation.*British Journal of Educational Psychology,
90(2), 2020. 403—423. Https://Pei/Org/10.1111/Bjep.12302

Dong Y.,, & Xu J., The Role¢’of EFL Teachers' Optimism And Commitment in Their Work
Engagement: A Thearetical Review. Frontiers in Psychology, 12, 830402. 2022.
Https://Doi.0Org/10:3389/Fpsyg.2021.830402

Donnermann M.;(LeitnM.>Messingschlager T.;, Riedmann A.;, Schaper P.; Steinhaeusser
S.;,& LugrineB., Social Robots and Gamification For Technology Supported
Learning~\4n Empirical Study on Engagement and Motivation. Comput. Hum.
Beliav=2021, /21, 106792.

Driver C. C.,, & Voelkle M. C., Hierarchical Continuous Time Models. InJ. F. Rauthmann
(Ed.), The Handbook of Personality Dynamics And Processes 2021. Pp. 887-908.
Cambridge: Academic Press.

Dumas D., Mcneish D., & Greene J. A., Dynamic Measurement:. A Theoretical-
Psychometric Paradigm For Modern Educational Psychology. Educational

Psychologist, 55(2), 2020. 88—
105. Https://Doi.Org/10.1080/00461520.2020.1744150

221


https://doi.org/10.1016/j.lmot.2020.101668
https://doi.org/10.1088/1742-6596/1233/1/012003
https://doi.org/10.1088/1742-6596/1233/1/012003
https://doi.org/10.1111/bjep.12302
https://doi.org/10.3389/Fpsyg.2021.830402
https://doi.org/10.1080/00461520.2020.1744150

Dyrberg N. R., & Holmegaard H. T., Motivational Patterns in STEM Education: A Self-
Determination Perspective on First Year Courses. Research in Science &
Technological Education, 37(1), 2019. 90-1009.
Https://Do1.0rg/10.1080/02635143.2017.1421529

Dzubur A., Lisica D., Abdulahovi¢ D., & Ejubovi¢ M., Impact of Social and Psychological
Factors on Academic Achievement of University Students. Med. Glas. 2020. 17,
234-238.

EcclesJ. S.,, & Wigfield A., From Expectancy-Value Theory to Situated Expectapcy=Value
Theory: A Developmental, Social Cognitive, and Socio-Cultural Perspéstive on
Motivation. Contemporary Educational Psychology, 2020. 101859.

Emda A., Position of Student Learning Motivation in Learning. Lanthanidé . Journal, 5
(2), 2018. 172. Https://Do1.0rg/10.22373/Lj.V5i2.2838

Engin G., An Examination of Primary School Students’ Acadentic Achievements and
Motivation in Terms of Parents’ Attitudes, Teacher Motiyation, Teacher Self-Efficacy
and Leadership Approach. International Journal of Pregressive Education, 16(1),
2020. 257-276. Https://Doi.0Org/10.29329/1jpe.2020,228.18.

Erbeli F.,, ShiQ.,, Campbell A. R.,, Hart S. A.,, & Woltering S., Developmental Dynamics
Between Reading And Math in Elementary School. Developmental Science, 24(1),
2021. E13004. Https://D01.0rg/10.1111/Desc.13004.

Eremie, M. D., Asodike V., & Kennedy M. G. Effects of Rational Emotive Behaviour
Therapy on Self Concept of Physically Challenged Undergraduate Students in Rivers
State. Int. J. Innov. PsychoksSoc. Dev. §, 2020. 6-13.

Eric Hanushek A., The Value of Smarter Teachers International Evidence on Teacher

Cognitive Skills Jnd \Student Performance. International Journal of Human
Resources 204 9.

Eriyanto M. G%, Roesminingsih M. V, | & Socherman 1. K., The Effect of Learning
Motivatien On Learning Independence and Learning Outcomes of Students in The
Package C Equivalence Program. IJORER : International Journal of Recent
Educational Research, 2(4), 2021. 455-
467. Https://Doi.0rg/10.46245/Tjorer.V2i4.122

Eseadi C., Diale B.M., Oloidi F.J., Amanambu O.V., & Umeano B.C. School Engagement
of Undergraduate History Students: Effect of REBT Intervention. J. Rational Emot.
Cogn. Behav. Ther. 2022. 10.1007/S10942-022-00463-1.

Esia-Donkoh K., & Baffoe S., Instructional Supervisory Practices of Headteachers and
Teacher Motivation in Public Basic Schools in Anomabo Education Circuit. Journal

222


https://doi.org/10.1080/02635143.2017.1421529
https://doi.org/10.22373/lj.v5i2.2838
https://doi.org/10.29329/ijpe.2020.228.18
https://doi.org/10.1111/desc.13004
http://jhr.uwpress.org/search?author1=Eric%2BA.%2BHanushek&sortspec=date&submit=Submit
https://doi.org/10.46245/ijorer.v2i4.122

of Education and E-Learning Research, 5 (1). 2018. DOI:
10.20448/Journal.509.2018.51.43.50

Espin C. A., Van Den Bosch R. M., Van Der Liende M., Rippe R. C. A., Beutick M.,
Langa, A., A Systematic Review Of CBM Professional Development Materials: Are

Teachers Receiving Sufficient Instruction in Databased Decision-Making?. J. Learn.
Disabil. 54, 2021. 256-268. Doi: 10.1177/00222194219 97103

Evans P.,, & Liu M.Y., Psychological Needs And Motivational Outcomes In A High School
Orchestra Program. Journal of Research in Music Education, 67(1), 2019. 83—
105. Https://Doi.Org/10.1177/0022429418812769.

Eze S.C.,, Chinedu-Eze V.C.,, Okike C.K.,, & Bello A.O., Factors Influencitig ‘¥he Use of
E-Learning Facilities by Students in A Private Higher EducatienAnstitution
(HEI) in A Developing Economy. Humanities and ‘Social Sciences
Communications, 7(1). 2020. Https://D01.0Org/10.1057/541599-620-00624-6.

Ezekwesili, & Chinedu C., Impact of Aliteracy on Learning Euglish as A Second Language
in Nigeria. International Journal of Applied LinguiSties and English Literature,
8(4). 2019. Https://Doi.0Org/10.7575/Aiac.ljalel.V, 8ndp.60.

Fana M., & Villani, D.: “Reconsidering Social Clgsses‘and Functional Income Distribution
in The Twenty-First Century. A Theoretical and Empirical Assessment.”, European
Commission, Seville, Forthcoming: 2022

Fathi J., Greenier V., & Derakhshan AN Z¢acher Self-Efficacy, Reflection, and Burnout
Among Iranian EFL Teachers: The Mediating Role of Emotion Regulation. Iranian
Journal of Language Aéaehing Research, 9(2), 2021. 13 -37. Doi:
10.30466/1j1tr.2021.121043.

Ferm C., Almqvist, VingeJ., ¥dkevi L., & Zandén O., Assessment As Learning in Music
Education: The Risk of “Criteria Compliance” Replacing “Learning” in The
Scandinavidn Couhtries. Research Studies in Music Education, 39(1), 2017. 3—-18.
Https://D@i.Org/10.1177/1321103X16676649.

Fischer L.,, Gnambs T.,, Rohm T.,, & Carstensen C. H., Longitudinal Linking of Rasch-
Model-Scaled Competence Tests in Large-Scale Assessments: A Comparison And
Evaluation of Different Linking Methods and Anchoring Designs Based on Two Tests
on Mathematical Competence Administered In Grades 5 And 7. Psychological Test
and Assessment Modeling, 6/, 2019. 37-64.

Fitria A., Najihah B.,, Paris, M. A., & Atsnan M. F., Motivation, Self-Regulated Learning,
and Their Effects on Learning Outcomes of Derivative Materials During The Covid-
19 Pandemic. Jurnal Riset Pendidikan Matematika, 8(2), 2021. 153—
166. Https://Do1.0rg/10.21831/Jrpm.V8i2.42184.

223


https://doi.org/10.1177/0022429418812769
https://doi.org/10.1057/s41599-020-00624-6
https://doi.org/10.7575/aiac.ijalel.v.8n.4p.60
https://doi.org/10.1177/1321103X16676649
https://doi.org/10.21831/jrpm.v8i2.42184

Floden R. E., Andrews D. J. C., & Jones N. D., Marciano Richmond J G. Toward New
Visions of Teacher Education: Addressing The Challenges of Program Coherence. J.
Teach. Educ. 72, 2021. 7-10. Doi: 10.1177/0022487120976416

Fong C. J., Academic Motivation in A Pandemic Context: A Conceptual Review of
Prominent Theories and An Integrative Model, Educational Psychology, 2022.
Https://Do1.0rg/10.1080/01443410.2022.2026891

Fong C. J.,, Krou M. R, Johnston-Ashton K.,, Hoff A.,, Lin M. S.,, & Gonzales C., Lassi’s
Great Adventure: A Meta-Analysis of The Learning and Study Strategies Inyentory

and Academic QOutcomes. Educational Research Review, 34\ \2021.
Https://Do1.0rg/10.1016/J.Edurev.2021.100407

Freer E.,, & Evans P., Psychological Needs Satisfaction and Value in.Studénts./Intentions
to Study Music in High School. Psychology of Music, 46(6);,2018. 881-895.
Https://Do1.0rg/10.1177/0305735607731613

Freund M.J., Wolter 1., Lockl K., & Gnambs T. Determinants of Profiles of Competence
Development In Mathematics and Reading in Upper Secondary Education In

Germany. Plos ONE, /6(10), 2021.
E258152. Https://Do0i.Org/10.1371/Journal.Pone.0258152.

Fulgencio L., Baldado K., Enriquez C., & Mae Aw/Amidst The Online Learning in The
Philippines: The Selfefficacy and Aeadémic Motivation of The Senior High School
Students From Private Schools. International Journal of Advance Research and
Innovative Ideas n Education 7(3). 2021.
Https://Do1.0rg/10.6084/M9.Figshare 14813391.V1

Funder D. C, & Ozer D. J., Evaluating Effect Size in Psychological Research: Sense and
Nonsense. Advances.in Methods and Practices in Psychological Science, 2(2), 2019.
156-168. DOL: Hitps¥/Doi.Org/10.1177/2515245919847202

Gallo D. J., Formgtive Assessment Practices And Children’s Singing Accuracy: A Mixed
Methods.Iaguiry. International Journal of Music Education, 37(4), 2019. 593—
607 Https?//Doi1.0rg/10.1177/0255761419852172

Gan Z¢He,”J. & Liu F., Understanding Classroom Assessment Practices and Learning
Motivation in Secondary EFL Students. J. Asia TEFL 16 (3), 2019. 783-800.
Doi:10.18823/Asiatefl.2019.16.3.2.783

Garcia R, Falkner K, & Vivian R. Systematic Literature Review: Self-Regulated Learning
Strategies Using E-Learning Tools for Computer Science. Computers &
Education. 2018;123:150-163. Doi: 10.1016/J.Compedu.2018.05.006.

Geng S., Law K. M. Y., & Niu B., Investigating Self-Directed Learning and Technology
Readiness in Blending Learning FEnvironment. International Journal of
Educational Technology in Higher Education, 16(1), 2019. 1-22.

224


https://doi.org/10.1080/01443410.2022.2026891
https://doi.org/10.1016/j.edurev.2021.100407
https://doi.org/10.1177/0305735607731613
https://doi.org/10.1371/journal.pone.0258152
https://doi.org/10.1177/2515245919847202
https://doi.org/10.1177/0255761419852172

Geraldine Chinwe M., Availability and Utilization of Facilities And Equipment for
Teaching and Learning of Business Studies in Private Secondary Schools in Yobe
State, Nigeria; International Journal of Innovative Education Research 10(4):1-
10, Oct.-Dec., 2022. ISSN: 2354-2942.

Ghaffar M. A Khairallah M. & Salloum S., Co-Constructed Rubrics and Assessment for
Learning: The Impact on Middle School Students' Attitudes and Writing Skills. 2020.
100468. Doi: 10.1016/J.Asw.2020.100468

Gilbert W., Guay F., & Morin A. J. Can Teachers’ Need-Supportive Practices Moderate
The Big-Fish-Little-Pond Effect? A Quasi-Experimental Study with Elémeiitary
School Children. Article Submitted For Publication. 2021.

Ginsberg M. B., & Wlodkowski R. J., Intrinsic Motivation As TLhe\IFeiudation for
Culturally Responsive Socialemotional and Academic Learning in Teacher
Education. Teacher Education Quarterly, 46(4), 2019. 53-66.

Gleason P., Crissey, S., Chojnacki G., Zukiewicz M., Silva TL& €ostelloe S., Evaluation
of Support For Using Student Data to Inform Teach@rsy Instruction. (NCEE 2019-
4008). Washington, DC: U.S. Department of ,Education, National Center for
Education Evaluation and Regional Assistance,2019.

Gotz F., Gosling S.,, & Rentfrow J., Small Effects: The Indispensable Foundation for
A Cumulative Psychological Science. Perspectives in Psychological Science, /7(1),
2022.205-215. Https://Doi.Org/10.1177/1745691620984483.

Greene J. A.,, Cartiff B. M., & Duké Ry F., 4 Meta-Analytic Review of The Relationship
Between Epistemic Cognition and Academic Achievement. Journal of Educational
Psychology, 110(8), 20%3. 1084.

Grimm K. J, Helm J., Rodgers D., & O’Rourke H., Analyzing Cross-Lag Effects: A
Comparison of Different Cross-Lag Modeling Approaches. New Directions for
Child and Adolescent Development, 2021(175), 2021. 11—
33. Https://D0i.0rg/10.1002/Cad.20401.

Guay F.,.Gilbest W., Falardeau E., Bradet R., Boulet J. Fostering The Use of Pedagogical
Practices Among Teachers to Support Elementary Students’ Motivation to
Wiite. Contemporary Educational Psychology, 63, 2020. 1-
18. Https://D01.0rg/10.1016/J.Cedpsych.2020.101922

Guo J.,, Hu, Marsh, & Pekrun R., Relations of Epistemic Beliefs with Motivation,
Achievement, and Aspirations in Science: Generalizability Across 72 Societies. J.
Educ. Psychol. Advance Online Publication. Doi:10.1037/ Edu0000660. 2021.

Guo J.,, Marsh H. W.,, Parker P. D.,, & Dicke T., Cross-Cultural Generalizability of Social
and Dimensional Comparison Effects on Reading, Math, and Science Self-Concepts
for Primary School Students Using The Combined PIRLS and TIMSS Data. Learning
and Instruction, 58, 2018. 210-219.

225


https://doi.org/10.1177/1745691620984483
https://doi.org/10.1002/cad.20401
https://doi.org/10.1016/j.cedpsych.2020.101922

Guo J.,, Marsh H. W.,, Parker P. D.,, Dicke T.,, & Van Zanden B., Countries, Parental
Occupation, and Girls' Interest in Science. The Lancet, 393(10171), 2019. E6-ES.

Haeck C., & Lefebvre P., Pandemic School Closures May Increase Inequality in Test
Scores. Research Group on Human Capital Working Paper Series, 2020. 20-03.

Harmsen R., Lorenz M. H., Maulana R., & Veen K. V., The Relationship Between
Beginning Teachers’ Stress Causes, Stress Responses, Teaching Behaviour and
Attrition. Teachers and Teaching, 24:6, 2018. 626-643,
DOI:10.1080/13540602.2018.1465404

Heilat M. Q., & Seifert T., Mental Motivation, Intrinsic Motivation and Their Rélqtionship
with Emotional Support Sources among Gifted and Non-Gifiet ~dordanian
Adolescents. Cogent Psychology, 6(1)- 2019.
Https://Do1.0rg/10.1080/23311908.2019.1587131

Herrador-Alcaide T. C.,, Hernandez-Solis M., & Hontoria J. 2, @nltne'Learning Tools in
The Era Of Mlearning: Utility And Attitudes in Accounting College Students.
Sustainability Switzerland, 12(12). 2020.
Https://Doi.Org/Https://D0i.Org/10.3390/Sul2125 11

Hew Jia Gonda K.F, DE C, Bai S. Transitioning\lo The “New Normal” of Learning in
Unpredictable Times: Pedagogical Pxdetices and Learning Performance in Fully
Online Flipped Classrooms. Intepnatiopal Journal Of Educational Technology in
Higher Education. 2020;17(1)]1—-22.Doi: 10.1186/S41239-020-00234-X.

Heyder A., Weidinger A. F.,, Cimpiait”A.,, & Steinmayr R., Teachers’ Belief That Math
Requires Innate AbilitySPredicts Lower Intrinsic Motivation among Low-Achieving
Students. Learning and Instruction, 2020. 65, 101220.

Hilpert J. C.,, Bernackif, DI., & Cogliano M. C., Coping With The Transition to Remote
Instruction:Patteyns. of Self-Regulated Engagement in A Large Post-Secondary
Biology Couxse)Journal of Research on Technology in Education, 54:Supl, 2022
219-S235, Hittps://Do1.0rg/10.1080/15391523.2021.1936702

Hiver P.,,"Al-Hoorie A. H. Vitta J. P.,, & Wu J., Engagement in Language Learning: A
Systematic Review of 20 Years Of Research Methods and Definitions. Lang. Teach.
Res. 2021. Doi: 10.1177/13621688211001289.

Howard J. L., Bureau J., Guay F., Chong J. X. Y., & Ryan R. M. Student Motivation and
Associated ~ QOutcomes: A Meta-Analysis ~ From Self-Determination

Theory. Perspectives on  Psychological Science. Advance Online
Publication. 2021. Https://D0i.Org/10.1177/1745691620966789.

Hiibner N., Merrell C., Cramman H., Little J., Bolden D., & Nagengast B., Reading to
Learn? The Co-Development of Mathematics and Reading During Primary
School. Https://Do1.0rg/10.31219/0sf.10/V8h29. OSF Preprints. 2021.

226


https://doi.org/10.1080/23311908.2019.1587131
https://doi.org/10.1080/15391523.2021.1936702
https://doi.org/10.1177/1745691620966789
https://doi.org/10.31219/osf.io/v8h29

Hutmacher D.,, Eckelt M.,, Bund A.,, & Steffgen G., Lifting The Curtain on Motivation in
Exercise: Validation of Two Questionnaires for Physical Education and Leisure Time
in French and German. Journal of Psychoeducational Assessment, 39 (5), 2021.
623-639. Https://Doi.Org/10.1177/07342829211005571.

Ibrahim A.,, Clinch S.,, & Harper S., Recognising Intrinsic Motivation Using Smartphone
Trajectories. International Journal of Human-Computer Studies, 153, 2021.
102650.

Idris A.,, Ion G.,, & Seery A., Peer Learning in International Higher Educqtion: The
Experience of International Students in An Irish University. Irish Edueational
Studies, 38(1), 2019. 1-24.

Inomata T., Uno A., Sakai A., & Haruhara N., Contribution of CoguitiveyAbilities and
Home Literacy Activities to Hiragana Reading and Spelling Skills in Kindergarten
Children. Japan Journal of Logopedics and Phoniatries,\ 57, 2016. 208-216.
Https://Do1.0rg/10.5112/Jj1p.57.208.

Insorio A. O., Technological and Operational Mobile Ledrning Readiness of Secondary
Teachers. International Journal of Pedagogical Deyelopment and Lifelong, 2(1),
2021. 1-10. Https://D0i.0Org/10.30935/1jpd11/936 2

Itasanmi S.A., , Ekpenyong V. O., , Akintolu™., , & Ajani O. A, A Predicting
Analysis of Academic Staff’s Motivatioyte, Teach Online in A Nigerian University.
Electronic Journal of E-kearning, 20(3), 2022. 284-295.
Https://Do1.0rg/10.34190/Ejel.2Q.372423.

Jayalath J., Esichaikul V. Gamificafioufo Enhance Motivation and Engagement in Blended
Elearning for Techniéal “and Vocational Education and Training. Technol.
Knowledge Learn. 27, 2020. 91-118. 10.1007/S10758-020-09466-2.

Jefferson F. & Paul I.; ANComparative Analysis of Student Performance in an Online Vs.
Face-To-Faee Enwronmental Science Course From 2009 To 2016; Volume 1 - 2019
Https://Doi.Qrg/10.3389/Fcomp.2019.00007

Jessica A., Alimbudiono R. S.,, & Pudjolaksono E., The Role of Accounting Knowledge in
Defining The Career of A Public Accountant. Proceedings of the 2nd Padang
Iaternational Conference on Education, Economics, Business and Accounting
(PICEEBA-2 2018). Paris, France: Atlantis Press. 2019. Https://Doi.Org/10.299
1/Piceeba2-18.2019.12

Jorgensen T. D., Pornprasertmanit S., Schoemann A. M., & Rosseel Y., Semtools: Useful

Tools for Structural Equation Modeling. R Package Version, 2021. 0.5-
5. Https://CRAN.R-Project.Org/Package=Semtools.

227


https://doi.org/10.1177/07342829211005571
https://doi.org/10.5112/jjlp.57.208
https://doi.org/10.30935/ijpdll/9362
https://doi.org/10.34190/ejel.20.3.2123
https://doi.org/10.3389/fcomp.2019.00007
https://doi.org/10.299%201/piceeba2-18.2019.12
https://doi.org/10.299%201/piceeba2-18.2019.12
https://cran.r-project.org/package%3DsemTools

Jungert T.,, Levine S., & Koestner R., Examining How Parent and Teacher Enthusiasm
Influences Motivation and Achievement in STEM. The Journal of Educational

Research, //3(4), 2020. 275—
282. Https://Doi.Org/10.1080/00220671.2020.1806015

Kakkar N. A. Influence of Internet Addiction on The Academic Performance and Mental
Health of College Students. Scholarly Research Journal for Interdisciplinary
Studies. 2014. 3(21).

Karimi S., & Sotoodeh B., The Mediating Role of Intrinsic Motivation in The Relationship
Between Basic Psychological Needs Satisfaction and Academic Engagémieint in
Agriculture Students. Teaching in Higher Education, 25(8), 2020. 95929%5. DOL:
Https://Doi.Org/10.1080/13 562517.2019.1623775.

Karlen Y., Suter F., Hirt C., & Maag Merki K., The Role of Implicit Theories in Students’
Grit, Achievement Goals, Intrinsic and Extrinsic Motivation, and dchievement in The
Context of A Long-Term Challenging Task. Learning and, ladividual Differences,
74,2019. 1-12. Https://D01.0rg/10.1016/J.Lindif. 20190757

Karuna S. F.,, Srinkant M. K.,, & Vanlin S., The Review of Mobile Applications and
Wireless Technologies in Sustaining K-12 SchoélsPuring COVID-19. Transactions
on Mobile Communications and Applications, 6(8), 2021. 1-14.

Kayacan K., & Sonmez Ektem 1., The Effects of\Biology Laboratory Practices Supported
With Self-Regulated Learning Stratégies on Students' Self-Directed Learning
Readiness and Their Attitudes Tewards Science Experiments. European Journal of
Educational Research, 8(1),20L9. 313-299.

Keppens G., Spruyt B. & Dock?].; Measuring School Absenteeism: Administrative
Attendance Data Collected’by Schools Differ From Self-Reports in Systematic Ways.
Front. Psychiol,, 2019 Volume 10 - 2019,
Https://Doi.Org/Ax3389/Fpsyg.2019.02623

KijimaR., Yang-Yoshihara M., & Maekawa M. S. Using Design Thinking to Cultivate The
Next Generation of Female STEAM Thinkers. International Journal of STEM
Education, 8(1), 2021. 1-15. Https://D01.0rg/10.1186/S40594-021-00271-6

Kim AL S., Shakory S., Azad A., Popovic C., & Park L., Understanding The Impact of
Attendance and Participation on Academic Achievement. Scholarship of Teaching
And Learning In Psychology, 2020. 6(4), 272.

Kingsley U., Influence Of Teachers’ Attitude Towards Teaching Profession on Under
Graduate Non-Education Students Perception of Teacher Education. International
Journal of Academic Research in Progressive Education and Development, 7(4),
2018. 67-79. Https://D0i.Org/10.6007/IJARPED/V7- 14/4833

228


https://doi.org/10.1080/00220671.2020.1806015
https://doi.org/10.1080/13%20562517.2019.1623775
https://doi.org/10.1016/j.lindif.2019.101757
https://doi.org/10.3389/fpsyg.2019.02623
https://doi.org/10.1186/s40594-021-00271-6
https://doi.org/10.6007/IJARPED/v7-%20i4/4833

Kinney D. W., Selected Nonmusic Predictors of Urban Students’ Decisions to Enroll and
Persist in Middle and High School Music Ensemble Electives. Journal of Research
in Music Education, 67(1), 2019. 23-44.
Https://Doi.Org/10.1177/0022429418809972

Klaeijsen A.,, Vermeulen M.,, & Martens R., Teachers’ Innovative Behaviour: The
Importance of Basic Psychological Need Satisfaction, Intrinsic Motivation, And
Occupational Self-Efcacy. Scandinavian Journal of Educational Research, 62(5),
2018. 769-782.

Korpipéad H., Koponen T., Aro M., Tolvanen A., Aunola K., Poikkeus A. M., Lekrkanen,
M.K., & Nurmi J. E., Covariation Between Reading and Arithmetic Skills From
Grade 1 To Grade Contemporary Educational Psychology, 5/, 2017. 131-
140. Https://D0i.Org/10.1016/J.Cedpsych.2017.06.005.

Kowalski M. J.,, Froiland J M.. Parent Perceptions of Elementary, &lasskoom Management
Systems and Their Children’s Motivational and Emotionall Responses. Social
Psychology of Education, 23(2), 2020. 433—-448. Https.//Do1.0rg/10.1007/S11218-
020-09543-5.

Koyuncuoglu O., An Investigation of Academic\ Motivation and Career Decidedness
Among University Students. International Jouynal of Research in Education and
Science, 7(1), 2021. 125-143. Https://Dai.Org/10.46328/Ijres.1694

Kingsford-Smith A., & P. Evans, 4 Lomngitudinal Study of Psychological Needs
Satisfaction, Value, Achievement, arid Elective Music Intentions. Psychology of
Music, 49(3), 2021. 382-398¢Https://Do1.0rg/10.1177/0305735619868285

Krause A. E., North A. C., & DavidSon J. W., Using Self-Determination Theory to Examine
Musical Participation and’Well-Being. Frontiers in Psychology, 10, 2019. 405-405.
Https://Do1.0rg/10:3389/Fpsyg.2019.00405

Krupi¢ D., Zuro B{ & Kaipié D., Big Five Traits, Approach-Avoidance Motivation, Concerns and
Adherence with’ COVID-19 Prevention Guidelines During The Peak of Pandemic in
Croatia(Personality and Individual Differences, 179, 110913. 2021. DOL:
HttpS7A901.0rg/10.1016/J.Paid.2021.110913

Kyrfitawan D. A,. “Evaluation of Junior High School Students' Attitudes Against Science
in Muaro Jambi Regency (In Bahasa),” Jurnal Ilmiah Didaktika: Media Ilmiah
Pendidikan Dan Pengajaran, Vol. 19, No. 1, 2019. Pp. 124-139.

Kutscher T.,, & Scharl A., NEPS Technical Report For Reading: Scaling Results of
Starting Cohort 3 For Grade 12 (Vol. 67). Bamberg: Leibniz Institute for
Educational Trajectories. Https://D0i.Org/10.5157/NEPS:SP67:1.0. 2020.

229


https://doi.org/10.1177/0022429418809972
https://doi.org/10.1016/j.cedpsych.2017.06.005
https://doi.org/10.1007/s11218-020-09543-5
https://doi.org/10.1007/s11218-020-09543-5
https://doi.org/10.46328/ijres.1694
https://doi.org/10.1177/0305735619868285
https://doi.org/10.3389/fpsyg.2019.00405
https://doi.org/10.1016/j.paid.2021.110913

Landerl K., Freudenthaler H. H., Heene M., De Jong P. F., Desrochers A., Manolitsis G.,,
R., Parrila, & G. K., Georgiou, Phonological Awareness and Rapid Automatized
Naming as Longitudinal Predictors of Reading in Five Alphabetic Orthographies
With Varying Degrees of Consistency. Scientific Studies of Reading, 23, 2019. 220
234. Https://Doi.Org/10.1080/10888438.2018.1510936

Law K. M., Geng S., & Li T. , Student Enrollment, Motivation and Learning
Performance in A Blended Learning Environment: The Mediating Effects of

Social, Teaching, and Cognitive Presence. Computers & Education,136, 2019. 1-
12.

Lederman N. G., Abd-El-Khalick F., & Smith M. U., Teaching Nature &f Scientific
Knowledge to Kindergarten Through University Students. Science\& Education,
28(3-5), 2019. 197-203.

Lee A.,Lo A.S.C., Keung M.W. Kwong, Wong C.M.A. Effective Health,Promoting School
for Better Health of Children and Adolescents: Indicators KoxSuccess. BMC Public
Health 2019, 79, 1088.

Lee J. “A Training Project To Develop Teachers'«AgSessment Literacy,” In Handbook of
Research on Assessment Literacy and Teacher-Made Testing in The Language
Classroom, Pennsylvania: IGI Global;\2019. 58-80. 10.4018/978-1-5225-6986-
2.Ch004

Leino K., Nissinen K. & Sirén M. Assoeiations between Teacher Quality, Instructional
Quality and Student Reading Quigomes in Nordic PIRLS 2016 Data; An IEA-ETS
Research Institute Journal’Published: 19 December 2022

Li Y., & Schoenfeld A. H., Broblematizing Teaching and Learning Mathematics As
“Given” In STEM 4#duéation. International Journal of STEM Education, 6(1),
2019. 44. Https;/B03.0rg/10.1186/S40594-019-0197-9.

Liao W. C, Chen C. H, & Shih S. J., The Interactivity Of Video And Collaboration For
Leagning~Achievement, Intrinsic Motivation, Cognitive Load, and Behavior Patterns

In_A Bigital Game-Based Learning Environment. Computers & Education, 133,
2019. 43-55.

Little C. W.,, Lonigan C.J.,, & Phillips B. M., Differential Patterns of Growth in Reading
and Math Skills During Elementary School. Journal of Educational
Psychology, /73(3), 2021. 462—476. Https://Do1.0rg/10.1037/Edu0000635.

Liu W.,.,, Li XW & Zou Y. The Formation of Teachers’ Intrinsic Motivation in
Professional Development. Integr. Psychol. Behav. Sci. 53, 2019. 418-430.
10.1007/S12124-018-9465-3, PMID

230


https://doi.org/10.1080/10888438.2018.1510936
https://doi.org/10.1186/s40594-019-0197-9
https://doi.org/10.1037/edu0000635

Liu Y., Hau & K.T, Liu; The Multiplicative Effect of Intrinsic and Extrinsic Motivation on
Academic Performance: A Longitudinal Study of Chinese Students. J Pers. 2020
88(3): 2020. 584-595. Https://Doi.Org/10.1111/Jopy.12512. Epub 2019 Sep 16.
PMID: 31498427.

Locke E. A., & Schattke K., Intrinsic And Extrinsic Motivation: Time for Expansion and
Clarification. Motivation Science, 5(4), 277. 2019.

Lonergan A. R., Bussey K., Fardouly J., Griffiths S., Murray S. B., Hay P., Mond J.,
Trompeter N., & Mitchison D., Protect Me From My Selfie: Examining The
Association Between Photo-Based Social Media Behaviors and Self-Reporged Fating

Disorders in Adolescence. The International Journal of Eating Disorders, 53(5),
2020. 485-496. Https://Doi.0rg/10.1002/Eat.23256

Lorence B., Hidalgo V., Pérez-Padilla J., & Menéndez S., The Role of Parenting Styles on
Behavior Problem Profiles of Adolescents. Int. J. Environ. Res. Public
Health 2019, 16, 2767.

Lorenzo-Alvarez R., Rudolphi-Solero T., Ruiz-Gomez\M. J., & Sendra-Portero F.,
Medical Student Education For Abdominal Radiographs in A 3D Virtual Classroom
Versus Traditional Classroom: A Randomized €ontrolled Trial. Am. J. Roentgenol.
213,2019. 644—650. Doi: 10.2214/AJR 19.21131

LuK.,, Pang F.,, & Shadiev R., Understanding The Mediating Effect of Learning Approach
Between Learning Factors and Higher Order Thinking Skills in Collaborative
Inquiry-  Based  Learning. Educational Technology Research and
Development, 69(5), 2021. 2475-2492. Https://Doi1.0rg/10.1007/S11423-021-
10025-4

Lubis A. H.,, & Dasopan@M. D., Online Learning During The Covid-19 Pandemic: How
is it Implemented) in Elementary Schools? Premiere Educandum : Jurnal
Pendidikan Pasar Dan Pembelajaran, 11(1), 120. 2021.
Https://Degi.Org/10.25273/Pe.V11i1.8618

Lyon C., Olah N., & Wylie E. Working toward Integrated Practice: Understanding the

Interaction among Formative Assessment Strategies. J. Educ. Res. 112.2021. 301-
314.10.1080/00220671.2018.1514359

Maarouf S., The Impact of Teacher, School, and Student Factors on Standardized Student

Test Scores Using Multidimensional Approach. European Journal of Education
and Pedagogy, 3(1), 2022. 37-49. Https://Do1.0rg/10.24018/Ejedu.2022.3.1.177

231


https://doi.org/10.1002/eat.23256
https://doi.org/10.1007/s11423-021-10025-4
https://doi.org/10.1007/s11423-021-10025-4
https://doi.org/10.25273/pe.v11i1.8618
https://doi.org/10.24018/ejedu.2022.3.1.177

Magalhaes P. Pereira B. Oliveira D., Santos J.C., Nufiez & Rosario P. The Mediator Role
of Routines on The Relationship Between General Procrastination, Academic
Procrastination and  Rerceived  Importance of Sleep and  Bedtime
Procrastination. Int. J. Environ. Res. Public Health. 2021;18:7796.
Doi: 10.3390/Tjerph18157796

Maghfirah S., Utilization of Used Goods in Improving Children's Fine Motor Skills.
Atfaluna: Journal of Islamic Early Childhood Education. 2019.
Https://Do1.0rg/10.32505/Atfaluna.V211.938

Mahdzar M., Jaapar Zain A. WZWM. High School Students’ Motivation Needs dnd-Their
Intentions to Pursue Tertiary Education. Proceedings. 20221 82(1):37.
Https://Do1.0rg/10.3390/Proceedings2022082037.

Man K.,, & Harring J. R., Assessing Preknowledge Cheating Via Irfnoyative Measures: A
Multiple-Group Analysis of Jointly Modeling Item Responses, Response Times, And
Visual Fixation Counts. Educ. Psychol. Meas. 81, 202} 441-465.

Mangenda Tshiaba S., Wang N., Ashraf S. F., Nazir<M.;*& Syed N., Measuring The
Sustainable Entrepreneurial Performance \(ofy Textile-Based Small-Medium
Enterprises: A Mediation, Moderation Mddel.\Sustainability, 13(19), 2021. 11050

Margot K. C., & Kettler T., Teachers’ Perception of STEM Integration and Education: A
Systematic Literature Review. International Journal of STEM Education, 6(2), 1-
16.2019. Https://Do1.0rg/10.1186/S40594-018-0151-2

Markowski M., Bower H.,, Essex*Ry,;"& Yearley C., Peer Learning and Collaborative
Placement Models In Health=Care: A Systematic Review and Qualitative Synthesis
Of The Literature., Joufnal of Clinical Nursing, 30, 2021. 1519-1541.
Https://Do1.0rg/10,194,17Jocn. 15661

Marsh H. W, Pekrun R.))Parker P. D., Murayama K., Guo J., Dicke T., & Arens A. K., The
Murky Distiuction Between Self-Concept and Self-Efficacy: Beware of Lurking
Jingle-Jandle Fallacies. Journal of Educational Psychology, 111, 2019. 331-353.

Marsh H. W., Parker P. D.,, Guo J., G., Basarkod, C., Niepel, & Van Zanden B., lllusory
Gender-Equality Paradox, Math Self-Concept, and Frame-of-Reference Effects: New
Integrative Explanations for Multiple Paradoxes. Journal of Personality and Social
Psychology. Advance Online Publication. 2020.

Marsh H. W., Parker P. D.,, Guo J., Basarkod G.,, Niepel C., & Van Zanden B., lllusory
Gender-Equality Paradox, Math Self-Concept, and Frame-of-Reference Effects: New
Integrative Explanations for Multiple Paradoxes. Journal of Personality and Social
Psychology. Advance Online Publication. 2020.

232


https://doi.org/10.32505/atfaluna.v2i1.938
https://doi.org/10.3390/proceedings2022082037
https://doi.org/10.1186/s40594-018-0151-2
https://doi.org/10.1111/jocn.15661

Marsh H. W., Pekrun R., Parker P. D., Murayama K., Guo J., Dicke T., & Arens A. K.,
The Murky Distinction Between Self-Concept and Self-Efficacy: Beware of Lurking
Jingle-Jangle Fallacies. Journal of Educational Psychology, 111, 2019. 331-353.

Maulana R.,, Helms-Lorenz M., & Van De Grift W., Pupils’ Perceptions of Teaching
Behaviour: Evaluation of An Instrument and Importance for Academic Motivation in
Indonesian Secondary  Education. Int. J. Educ. Res. 69, 98—
112. Https://D0i.0rg/10.1016/J.]jer.2014.11.002 (2015).

Mazlina M., Jaapar A. Zuraida W., & Mohd Zain W.; "High School Students’ Motiyation
Needs and Their Intentions to Pursue Tertiary Education" Proceedings’&2,"No.
2022. 1: 37. Https://D0i.0Org/10.3390/Proceedings2022082037

Mcphail G., & Mcneill J.; One Direction: A Future for Secondary School Music
Education?  Music  Education  Research, 21(4),4 2019. 359-370.
Https://Do1.0rg/10.1080/14613808.2019.1605345

Memis E. K.,, &. Akkas B. N. C, Developing Critical Thinking Skills in the Thinking-
Discussion-Writing Cycle: The Argumentation-Based Inquiry Approach. Asia

Pacific Education Review, 2/(3), 2020. 441
453. Https://Doi.Org/10.1007/S12564-020-09635-Z

Mese E.,, Sevilen, C., & Info A., Factors Infltsencing EFL Students’ Motivation in Online
Learning: A Qualitative Case Study. Journal of Educational Technology & Online
Learning, 4W), 2021. 11-22.
Http://Dergipark.Org.Tr/Jetoldoi:Http://Doi.Org/10.31681/Jetol.817680

Metsidpelto R.L., Silinskas 4G., duru N., Poikkeus, Pakarinen A.M., Vasalampi E.
Lerkkanen M.K., & Nurtd J.E., Externalizing Behavior Problems and Interest in
Reading as Prediétexs™of Later Reading Skills and Educational Aspirations.
Contemporary, Educational Psychology, 49, 2017. 324-336.
Https://Do1.0rg/10.1016/J.Cedpsych.2017.03.009

Mo¢ A., & Katz 1., Emotion Regulation and Need Satisfaction Shape A Motivating
Teaching Style. Teachers and Teaching, 2020. 1-18.

Mottamedhoesein N., & Crul M., The Relationship Between First Year Students’

Interaction, Basic Psychological Needs, and Academic Success. Am. J. Educ. Res.
6, 1702—1709. Doi: 10.12691/Education, 2018, 6-12-17

Mohammed U. & Abubakar Jumare M.; Impact of Teachers’ Quality on Students’
Academic Performance in Secondary Schools in North Central Zone, Nigeria.
African Scholar Publications & Research International. VOL. 18 NO. 8 ISSN:
2359-1991 SEPTEMBER, 2020

233


https://doi.org/10.1016/j.ijer.2014.11.002
https://doi.org/10.3390/proceedings2022082037
https://doi.org/10.1080/14613808.2019.1605345
https://doi.org/10.1007/s12564-020-09635-z
http://doi.org/10.31681/Jetol.817680
http://doi.org/10.31681/Jetol.817680
https://doi.org/10.1016/j.cedpsych.2017.03.009

Moller J., Zitzmann S., Helm F., Machts N., & Wolff F., 4 Meta-Analysis of Relations
Between Achievement and Self-Concept. Review of Educational Research, 90,
2020. 376-419. Https://Doi.Org/10.3102/0034654320919354.

Moore M. E., Vega D. M., Wiens K. M., & Caporale N., Connecting Theory to Practice:
Using Selfdetermination Theory to Better Understand Inclusion in STEM. Journal
of  Microbiology & Biology = Education, 21(1), 05. 2020.
Https://Doi.Org/10.1128/Jmbe.V21i1.1955.

Moosa V., Review Of Collective Teacher Efficacy Research: Implications for Teacher
Development, School Administrators and Education Researchers. Interhational
Journal of Theory and Application in Elementary and Secondary> School
Education, 3(1); 2021. 62-73.

Morbée S., Vermote B., Waterschoot J., Dieleman L., Soenens B., Van Den Bergh O., Ryan R.,
M., J., Vanhalst, G.J., De Muynck, & M. Vansteenkiste, Adherenceto €OVID-19 Measures:
The Critical Role of Autonomous Motivation on A Short- And Lbyg=Term Basis. Motivation
Science, 7(4), Art. 4. 2021. DOI: Https://Doi.Org/10.1037/4Met0000250

Moreno-Maldonado C., Rivera F, Ramos P. & Moreng GaMeasuring The Socioeconomic
Position of Adolescents: A Proposal For<d\Gomposite Index. Soc Indic Res.
2018;136:517-38. Https://Do1.0rg/10.10074811205-017-1567-7.

Muhammad F., & Kadir S. . "The Effeét™of Learning Motivation and Level of
Confidence on Mathematics Learning Outcomes". Vol. 1, No. 1. 2020.

Mund M., & Nestler S., Beyond The Cross-Lagged Panel Model: Next-Generation
Statistical Tools for Analyzing Interdependencies Across The Life Course. Advances
in Life Course Research, 4/, 100249. Https://D01.0rg/10.1016/J.Alcr.2018.10.002.
2019.

Murtiyasa B. & Al. Kdvomah L1., "The Impact of Learning Strategy of Problem Solving
and Discovery \Lowards Learning Outcomes Reviewed From Student Learning
Motivation,"\Universal Journal of Educational Research 8, No. 9 2020: 4105-12,
Https://Dei*Org/10.13189/Ujer.2020.080936.

Nabizadeh S., Hajian S., Sheikhan Z., & Rafiei F., Prediction of Academic Achievement
Based on Learning Strategies and Outcome Expectations among Medical Students.
BMC Med. Educ. 19:99. 2019. Doi: 10.1186/S12909-019-1527-9

Naz S., Shah S. A., & Qayum A., Gender Differences in Motivation and Academic
Achievement: A Study of The University Students of KP, Pakistan. Global Regional
Review, 5 (1), 2020. 67-75. Https://Doi.Org/10.31703/Grr.2020 (V-I).09.

234


https://doi.org/10.3102/0034654320919354
https://doi.org/10.1128/jmbe.v21i1.1955
https://www.psychologicabelgica.com/articles/10.5334/pb.1171/main-text-B59
https://doi.org/10.1037/mot0000250
https://doi.org/10.1007/s11205-017-1567-7
https://doi.org/10.1016/j.alcr.2018.10.002.%202019
https://doi.org/10.1016/j.alcr.2018.10.002.%202019

Nell A.,, Hood M., & Graff H., Student Motivation During Covid-19 Pandemic. A&S
Academic Advising and Coaching. The University of Colorado. Retrieved From
Https://Www.Colorado.Edu/Artssciencesadvising/2020/04/21/Student-Motivation-
During-Covid-19-Pandemic. 2020.

Newland L. A., Decino D. A., Mourlam D. J., & Strouse G. A., School Climate, Emotions,
and Relationships: Children's Experiences of Well-Being in The Midwestern US.
International Journal of Emotional Education, 11(1), 2019. 67-83.

Nichols B. E., Research-To-Resource: Designing Singing Assessments for Classroom Use.
Update: Applications of Research in Music Education, 38(1), 20M9\5-8.
Https://Doi1.0rg/10.1177/8755123319843428.

Norlizah N., & Thava M., Motivation And Academic Achievement, A €dse Study of
Malaysian Aboriginal (Orang Asli) Students. International Journal of Academic
Research in Business and Social Sciences, 7(4), 2017. 534-549:

Nugraha D.Y., Nugraha D.,, & Widyastuti. The Correlation Between Learning Motivation
and Learning Outcomes on Mathematics Subjects inXIhScience Class Senior High
School 4 Bone. Anatolian Journal of* Edu€ation, 6(1), 2021. 157-
166. Https://Do1.0rg/10.29333/Aje.2021.6113a,

Nurhayati F. E., & Purwanto S. E., Analysis of The"Mathematics Learning Motivation of
Class Xi IPA Students During The{Covid-19 Pandemic. Edumatica: Jurnal
Pendidikan Matematika, 11(01){202% 93-98. Https://D0i.Org/10.22437.

Odeniyi O.A., & Adeyanju A.S., 4ssessment of School Record Management in Secondary
Schools in Federal N\Capital Territory. Open Journals of Educational
Development,1(1): 2020. §4-65.

Ogbuanya T. C., EseadiCy Qrji C. T.,, Omeje J. C., Anyanwu J. L., & Ugwoke S. C., Effect
of RationalfEmetivey Behavior Therapy Program on The Symptoms of Burnout
Syndrome, ameng Undergraduate Electronics Work Students in Nigeria. Psychol.
Rep.d422732019. 4-22. 10.1177/0033294117748587

Ogilvie J. M,,, Shum D. H. K.,, & Stewart A., Executive Functions in Late Adolescence and Early
Adifthood and Their Relationship With Risk-Taking Behavior. Developmental
Neuropsychology, 45(7-8), 2020. 446-468.
DOI: Https://Doi.Org/10.1080/87565641.2020.1833885

Okoedion E. G,. 4 Review of The Benefits and Obstacles of Learning The French Language
in Nigeria. International Journal of New Economics and Social Sciences, 9(1).
2019. Https://Doi.Org/10.5604/01.3001.0013.3054.

Oliveira A., Ribeiro F. S., Ribeiro L. M., Mcpherson G., & Oliveira-Silva P., Disentangling
Motivation Within Instrumental Music Learning: A Systematic Review. Music
Education Research, 23(1), 2021. 105-122.

235


https://www.colorado.edu/artssciencesadvising/2020/04/21/student-motivation-during-covid-19-pandemic
https://www.colorado.edu/artssciencesadvising/2020/04/21/student-motivation-during-covid-19-pandemic
https://doi.org/10.1177/8755123319843428
https://doi.org/10.29333/aje.2021.6113a
https://doi.org/10.22437
https://doi.org/10.1080/87565641.2020.1833885
https://doi.org/10.5604/01.3001.0013.3054

Oliveira W., Hamari J., Joaquim S., Toda A.M., Palomino P.T., Vassileva J. & Isotani S.,
The Effects of Personalized Gamification on Students’ Flow Experience, Motivation,
and Enjoyment. Smart Learn. Environ. 2022, 9, 1-26.

Olowo B. F., Alabi F. O., Okotoni C. A., & Yusuf M. A., Social Media: Online Modern
Tool to Enhance Secondary Schools Students” Academic Performance.
International Journal on Studies in Education, 2(1), 2020. 26-35.
Https://Do1.0rg/10.46328/Ijonse.7

Oral T., & Gunlu A., Adaptation Of The Social Distancing Scale in The Covid-19
Association with Depression, Anxiety, Stress, and Resilience in Turkey. Int
Journal of Mental Health and Addiction. 2021. DOI: Hittps://Doi1.Org/ 101:!

020-00447-1. : \

Orth U., Clark D. A, Donnellan M. B.,, & Robins R. W., Testing Prospective Effects in
Longitudinal ~ Research: ~ Comparing  Seven  Competing  Cross-Lagged
Models. Journal of Personality and Social Psychology, 120(4), 2021.1013-
1034. Https://D0i.0Org/10.1037/Pspp0000358. &\O

a: Its
nal
11469-

Ortiz N., Morton T., Miles M., & Roby R., What About %cploring The Challenges And

Sources of Support Influencing Black St t@ TEM Identity Development in
Postsecondary Education. The Journal o o Education, 88(3), 2020. 311-326.

Oyediran W.O., Omoare A.M., Owoyemi® NAdejobi A.O., & Fasasi R.B., Prospects
and Limitations of E-Learning Application in Private Tertiary Institutions Amidst
COVID-19  Lockdown In igeria.  Heliyon, 6(11), EO05457. 2020.
Https://Doi.Org/lO.1016/J.He% '2020.E05457.

Ozhan S. C.,, &. Kocadere&}é The Effects of Flow, Emotional Engagement, and
Motivation on Success in”a Gamified Online Learning Environment. Journal of
Educational Co 'Q Research, 57(8), 2020. 2006-2031.

Parkes K., Jones lg., @ ilkins J., Assessing Music Students’ Motivation Using The MUSIC
Model of, mic Motivation Inventory. Update: Applications of Research in

Musi Q Education, 35(3), 2017. 16-22.
Ht@m.Org/lO.l 177/8755123315620835.

P ., Quang P., Kumar T., & Habib A. Impact of Principal Leadership Styles on
acher Job Performance: An Empirical Investigation. Front. Educ. 7:814159.
2022. Doi: 10.3389/Feduc.2022.814159

Patra 1., Hashim, Alghazali T. A., Sokolova E. G., Prasad K. D. V.,, Pallathadka R. A.,
Hussein A. J., Shanan, & Ghaneiarani S., Scrutinizing The Effects of E-Learning On
Enhancing EFL Learners’ Reading Comprehension And Reading Motivation.
Education Research International, 2022. Https://D0i.Org/10.1155/2022/4481453.

236


https://doi.org/10.46328/ijonse.7
https://doi.org/10.1007/s11469-020-00447-1
https://doi.org/10.1007/s11469-020-00447-1
https://www.psychologicabelgica.com/articles/10.5334/pb.1171/main-text-B69
https://doi.org/10.1037/pspp0000358
https://doi.org/10.1016/j.heliyon.2020.e05457
https://doi.org/10.1177/8755123315620835
https://doi.org/10.1155/2022/4481453

Payne P. D., Burrack F., Parkes K. A., & Wesolowski B., An Emerging Process of
Assessment in Music Education. Music Educators Journal, 105(3), 2019. 36-44.
Https://Doi.Org/10.1177/0027432118818880

Pedler M. L., Willis R., & Nieuwoudt J. E., 4 Sense of Belonging at University: Student
Retention, Motivation and Enjoyment. J. Further High. Educ., 2021. 1-12. Doi:
10.1080/0309877X.2021.1955844

Pendergast S., Understanding Participation in Secondary Music Classes: A Literature
Review. Update: Applications of Research in Music Education, 39(1), 2020. 38—
49. Https://Do1.0rg/10.1177/8755123320928479

Peters M.D.J, Godfrey C., Mcinerney P., Munn Z., Tricco A.C., & d&&halil H.: In
Aromataris, E. And Munn, Z. (Eds), JBI Manual for Evidence SyntheSis, Johanna
Brigs Institute, Scoping Reviews 2020, Pp. 414-430, Doi: 10.46658/JBIMES-20-12.

Peura P., Aro T., Viholainen H., Riikkonen E., Usher E. L., Serve R.; & Aro M., Reading
Self-Efficacy and Reading Fluency Development amejtg Primary School Children:
Does Specificity of Self-Efficacy Matter? Learningand Individual Differences, 73,
2019. 67-78. Https://Doi.0rg/10.1016/].Lindif,2019.05.007

Philip B.V., Escalating Suicide Rates Among\S¢hool Children During COVID-19
Pandemic and Lockdown Period: An Alawiming Psychosocial Issue. Indian Journal
of Psychological Medicine. 43(1). 2021.
Https://Doi.Org/10.1177/0253747620982514

Pilarto M. A.B, Job Satisfaction anihIeachers’ Performance in Performance Abia State
Institute of Sciences and\Iechiology. Global Journal of Management and Business
Research, 15 (4): 2015. 8%~ 85.

Prasasti T.I.,, Solin M.s{ & Hadi W., The Effectiveness Of Learning Media Folklore Text
Of North Sumateray Based On Blended Learning By 10th Grade Students Of
Vocationgl NHigh Schoolharapan Mekar-1 Medan. Budapest International
Researchyand Critics in Linguistics And Education (Birle) Journal Vol 2 (4):
2019=480-490.

Pulyaeva V. N, & Nevryuev A.N., The Relationship of Basic Psychological Needs,
Academic Motivation and Alienation From Study of Students in Higher Education.
Psikhologicheskaya Nauka Obrazovanie; Psychol. Sci. Educ. 25, 2020. 19-32. Doi:
10.17759/Pse.2020250202

237


https://doi.org/10.1177/0027432118818880
https://doi.org/10.1177/8755123320928479
https://doi.org/10.1016/j.lindif.2019.05.007
https://doi.org/10.1177/0253717620982514

Putwain D. W., Nicholson L. J., Pekrun R., Becker, S., & Symes W., Expectancy of
Success, Attainment Value, Engagement, and Achievement: A Moderated Mediation

Analysis. Learning and Instruction, 60, 2019. 117-
125. Https://Do0i.Org/10.1016/J.Learninstruc.2018.11.005

Radulovi¢ B., & Stojanovi¢ M., Comparison of Teaching Instruction Efficiency in Physics
Through The Invested Self-Perceived Mental Effort. Voprosy Obrazovaniya 2019.
(3), 152—175. Https://Doi.Org/10.17323/1814-9545-2019-3-152-175.

Rafiola R. H., Setyosari P., Radjah C. L., & Ramli M., The Effect of Learning Motixation,
Self-Efficacy, and Blended Learning on Students’ Achievement in The rial
Revolution 4.0. International Journal of Emerging Technologies i rning,
15(8), 2020. 71-82. Https://D0i.Org/10.3991/1jet.V15i08.12525. _*

Rakhmanina L., & Melati M., Utilizing E-Teaching Activities To EnhansEnglish Majors'
Speaking Skills in Pandemic Era. Edu-Ling: Journal of lish Education and
Linguistics, 5(2), 2022. 156-161. Doi:lO.32663/Edu—Lin%§‘§j 3027.

N

Rapiudin A. U., Students' Perception on Their Mot"@%* in Learning English (The
Analysis Students' Motivation Based on M l;% Concept). Biormatika: Jurnal
Ilmiah Fakultas Keguruan Dan Ilmu Pe@ an, 5(02), 2019. 155-160.

Rasheed S.T., & Shoaga O., The Influence ﬁ%rre Violence on Psychosocial Adjustment
of Junior Secondary School Pupz" s North Local Government, Ogun State
Nigeria. KIU Journal of Humanities; 4, 2019. 135-139.

Rashid S., & Rana R. A., Relati Between The Levels of Motivation and Learning
Strategies of Prospective \Teachers at Higher Education Level. Bulletin of

Education and Résearch, 2019. 41 (1), Retrieved From
Https://Files.Eric.@\”Fulltext/EJ1217936.Pdf

Rasyad A., Wiy@@d& Zulkarnain S., & Ewing B. F. The Determinant Factors That
Influence\ReSwits of Gradual Training of Early Childhood Education Teachers Based
on The ram Evaluation in Indonesia. Cogent Educ. 6, 2019. 1-21. Doi:
10.‘%@31186X.2019.1702840

Rate;;e C.F., Duchesne S., Litalien D. & Plamondon A. The Role of Mothers in Supporting
Adaptation in School: A Psychological Needs Perspective. Journal of Education &
Psychology, 113(1), 2021. 197-212. Https://D0i.Org/10.1037/Edu0000455

Rianto A., Blended Learning Application in Higher Education: EFL Learners’
Perceptions, Problems, and Suggestions. IJJELTAL (Indonesian Journal Of
English Language Teaching and Applied Linguistics), 5(1), 55. 2020.
Https://Doi1.0rg/10.21093/]jeltal.V511.574

238


https://doi.org/10.1016/j.learninstruc.2018.11.005
https://doi.org/10.17323/1814-9545-2019-3-152-175
https://doi.org/10.3991/ijet.v15i08.12525
https://files.eric.ed.gov/fulltext/EJ1217936.pdf
https://doi.org/10.1037/edu0000455
https://doi.org/10.21093/ijeltal.v5i1.574

Risten R.,, & Pustika R., Exploring Students’ Attitude Towards English Online Learning
Using MOODLE During COVID-19 Pandemic at SMK Yadika Bandarlampung.
Journal of English Language Teaching and Learning, 2(1), 2021. 8-15.
Http://Jim.Teknokrat. Ac.Id/Index.Php/English-Language-Teaching/Indeks

Robinson K. A., Lee Y., Bovee E. A., Perez T., Walton S. P., Briedis D., &
Linnenbrinkgarcia L., Motivation In Transition: Development and Roles of
Expectancy, Task Values, and Costs in Early College Engineering. Journal of
Educational Psychology, 111, 2019. 1081-1102.

Rosenzweig E. Q., Wigfield A., & Eccles J. S., Expectancy—Value Theory and lIts
Relevance For Student Motivation and Learning. In K. A. Renninger & S. E. Hidi
(Eds.), The Cambridge Handbook of Motivation and Learning 2019. Pp. 617-
644. Cambridge University Press.

Rosser-Limifiana A., Suria-Martinez R., Mateo Pérez M.A. Chillkert Exposed to Intimate

Partner Violence: Association among Battered Motheks Parenting Competences
and Children’s Behavior. Int. J. Environ. Res. Publi¢ Health 2020, /7, 1134.

Ryan R. M., Deci E. L., Vansteenkiste M., & Soenend B.yBuilding A Science of Motivated
Persons: Self Determination Theory’s Emgirisdl Approach to Human Experience
and The Regulation Of Behavior. Motivation Science, 7(2), 2021. 97-110.

Ryan R. M., & Deci E. L., “IntrinsieandExtrinsic Motivations: Classic Definitions’ and
New Directions”. Contemporaky‘SEducational Psychology, 25, 1. 2016.

Ryan R. M., & Deci E. L., Iatrinsi¢ and Extrinsic Motivation from a Self-Determination
Theory Perspective: Définitions, Theory, Practices, and Future Directions.
Contemporary Educational Psychology, 2020. 101860.

Ryan R. M., Bradshaw"\ES, Deci E. L., Sternberg R., & Pickren W., A History of Human
Motivation Lheories. The Cambridge Handbook of The Intellectual History of
Psychologin Cambridge University Press Cambridge, UK. 2019.

Ryan R.Ms, Deci E.L. ; Intrinsic And Extrinsic Motivation From A Self-Determination
Theory Perspective: Definitions, Theory, Practices, and Future Directions.
Contemporary Educational Psychology 2020, 10.1016/J.Cedpsych.2020.101860.

Sarkingobir Y., Ashafa N. A., Nahantsi, M.S., Muazu A.,, Abubakar, S., & Aiyu S.S.,
Survey on Effect of Biology Teacher’s Variable (Factors) on Academic Performance
of Senior Secondary Schools Students in Sokoto Metropolis, Nigeria. International
Journal of Theory and Application in Elementary Secondary School Education
(IJTAESE),4(2): 2022. 37-50.

239


http://jim.teknokrat.ac.id/index.php/english-language-teaching/indeks
https://doi.org/10.1016/j.cedpsych.2020.101860

Scammacca N., Fall A.M., Capin P., Roberts G., & Swanson E., Examining Factors
Affecting Reading And Math Growth And Achievement Gaps in Grades 1-5: A
Cohort-Sequential ~ Longitudinal ~ Approach. Journal of  Educational
Psychology, 172(4), 2020. 718-734. Https://D0i.Org/10.1037/Edu0000400.

Schifter C. C., Faculty Participation in Asynchronous Learning Networks: A Case Study
of Motivating  And  Inhibiting  Factors. Online Learning, 4(1).
Http://Dx.D01.0rg/10.24059/01j.V4i1.1907. 2019.

Applying Expectancy-Value Theory To Investigate The Intraindividual M onal
Process of Forming Intentions To Drop Out From University. Mo n and
Emotion, 2020. 1-17. ‘\

Schnettler T., Bobe J., Scheunemann A.,, Fries S., & Grunsche C., Is it Still Woxth it?
eﬁ?

Schiirmann L., Gaschler R., & Quaiser-Pohl C., Motivation Theory in School Context:
Differences in Preservice and Practicing Teachers’ .E,g@'enpe, Opinion, and
Knowledge. European Journal of Psychology of Edueg;k ,936, 2020. 739-757.
D0i.0rg/10.1007/S10212-020-00496-Z »&

Scott S. R.,, Rivera K. M.,, Rushing E.,, Manczak E.
Hate This”: A Qualitative Analysis of Adole. . Self-Reported Challenges During
The COVID-19 Pandemic. The Journal o escent Health, 68(2), 2021. 262—
269. Https://Doi.Org/lO.1016/J.Jad011e W%(.HO.II.OIO.

ozek C. S.,, & Doom J. R., “I

Sener B.,, Ertem 1. S.,, & Ahmet M.E.C{ Online Teaching Experiences of ELT Instructors.
Journal of Educational Technelogy’and Online Learning, 3(3), 2020. 340-362.

Methods and Means Augmented Reality Technology When Teaching A

Sergeeva N. A., Zakharova Wtwnnik S. I., & Rubleva O. S., Features of Using
T
Foreign Language.%sp ct. Sci. 50, 2021. 472—486. Doi: 10.32744/Pse.2021.2.33.

.\

Serna C.& Martinez I % tal Involvement As A Protective Factor in School Adjustment
among Ret ne@z romoted Secondary Students. Sustainability 2019, /7, 7080.

M erive Different Results and Different Interpretations,” Frontiers in
P

Shao K., lalghirvan M., & Alamer A.‘How Accurate is Your Correlation? Different
c%logy 2022. 13: 901412. Doi: 10.3389/Fpsyg.2022.901412.

Shen:C., Yang J., & Hu S. Combined Effect Of Abusive Supervision and Abusive
Supervision Climate on Employee Creativity: A Moderated Mediation Model. Front.
Psychol. 11:1175. 2020. Doi: 10.3389/Fpsyg.2020.01175, PMID:

Shernoff, E. S.,, Lekwa A. L.,, Reddy L. A.,, & Davis W., Teachers’ Use and Beliefs About
Praise: A Mixed-Methods Study. Sch. Psychol. Rev. 49, 2020. 256-274. Doi:
10.1080/2372966X.2020.1732146

240


https://doi.org/10.1037/edu0000400
http://dx.doi.org/10.24059/Olj.V4i1.1907.%202019
https://doi.org/10.1016/j.jadohealth.2020.11.010

Shi Y., Zhang S. E., Fan L., & Sun T., What Motivates Medical Students to Engage in
Volunteer Behavior During The Covid-19 Outbreak? A Large Cross-Sectional
Survey. Front. Psychol. 2021. 11:569765. Doi: 10.3389/Fpsyg.2020.569765

Shikalepo E. E., The Role of Motivational Theories in Shaping Teacher Motivation and
Performance: A Review of Related Literature. International Journal of Research
And Innovation In Social Science (IJRISS) Volume IV, Issue IV. Retrieved From
Www.Rsisinternational.Org, 2020.

Shoaga O., & Rasheed S., Homework Type, Parental Occupational Status and Academic
Performance of Primary School Pupils in English and Mathematics in Ijeby \North
Local Government, Ogun State, Nigeria. KIU Journal of Social Scienc®s, 5, 2019.
157-162.

Siburian S.,, Hutagalung S.M.,, & Daulay S., Development of Adobe Flash CS6 Learning
Media in Short Storybased on Learning Text of Advanced Loeal Gommunity of Batak
Toba Students In Tanjungmorawa. Budapest Internatioftal\Reésearch and Critics
in Linguistics and Education (Birle) Journal Vol 3_(4,):-2020. 591-599.

Sikora J., Is It All About Early Occupational Expectatigns How The Gender Gap in Two
Science Domains Reproduces Itself at SubSequent Stages of Education: Evidence

From Longitudinal PISA in Australia. International Journal of Science Education,
41(16), 2019. 2347-2368.

Silm G., Pedaste M. & Téht K. The Relatioyiship Between Performance and Test-Taking
Effort When Measured With Self-Report or Time-Based Instruments: A Meta-
Analytic Review. Ediie, Res. Rev. 31, 2020. 100335.
Doi:10.1016/J . Edurev.2020.400335

Siti A., Mulyati Z., & Hamiyati. The Relationship of Assertiveness and Motivation
With Time Manageyient' Skills in Compiling Student Thesis. Journal of Family
Welfare and~Eduication. Vol 7, Number 1, 2020. Pp. 74-86

Sitorus H=\, “Wugrahadi E.W., & Budiarta K., The Effect of Learning Strategy and
Thinking Ability on The Students’ Learning Outcomes in Economics Subject of XI
Social Students in Senior High School State 1 in Pematang Siantar. Budapest
International Research and Critics in Linguistics and Education (Birle) Journal
Vol 2 (4): 2019. 451-460.

Sitorus L.S., Mardianto, & Matsum H., Development of Powerpoint-Based Learning
Media on Learning Ageedah Morals. Budapest International Research and Critics
in Linguistics and Education (Birle) Journal Vol 3 (2): 2020. 958-964.

Smith R. L., Karaman M. A., Balkin R. S., & Talwar S., Psychometric Properties and
Factor Analyses of The Achievement Motivation Measure. British Journal of
Guidance & Counselling, 48(3), 2020. 418-429.

241


http://www.rsisinternational.org/

Sornasekaran H., Mohammed L. A., Amidi A., Challenges Associated With E- Learning
Among ESL Undergraduates in Malaysia: A Conceptual Framework. International
Journal of Management and Human Science (IJMHS), 4(4), 2020. 30-38.

Sprong S., Jetten J., Wang Z., Peters K., Mols F., Verkuyten M.; “Our Country Needs a
Strong Leader Right Now”: Economic Inequality Enhances The Wish For a Strong
Leader. Psychol. Sci. 30, 2019. 1625-1637. Doi: 10.1177/ 0956797619875472.

Starr C. R., Hunter L., Dunkin R., Honig S., Palomino R., & Leaper C., Engaging in
Science Practices in Classrooms Predicts Increases in Undergraduates’ STEM
Motivation, Identity, and Achievement: A Short-Term Longitudinal Study. Journal
of Research in Science Teaching, 57, 2020. 1093—
1118. Https://D01.0Org/10.1002/Tea.21623

Steinmayr R.,, Anne F.,, Schwinger W.M., & Spinath B., The Ipipogtance of Students’
Motivation for Their Academic Achievement — Replicating And\Extending Previous
Findings. Journal of Psychology, 2(4), 2019. 222-23(¢

Struyf A., De, Loof H., Boeve-De, Pauw J., & Van Petege¥'P., Students’ Engagement in
Different STEM Learning Environments: Integitatéd STEM Education as Promising
Practice?. International Journal of Sciefice Education, 41(10), 2019. 1387-1407.
Https://Do1.0rg/10.1080/09500693.2019,1607983.

Stuart E. A., Bell S. H., Ebnesajjad C., Qlset\R? B., & Orr L. L., Characteristics of School
Districts That Participate in Rigoreus National Educational Evaluations. J. Res.
Educ. Eff. 10,2017.168-206

Sumpter L., Preschool FEéucaters’ Emotional Directions Towards Mathematics.
International Journal of%Science and Mathematics Education, 18, 2019. 1169—
1184. Https://Doi.Qtgl10:1007/S10763-019- 10015-2.

Susiani T. S., Adnalia L. R., Salimi M., Fauziah M., & Hidayah R., The Effect of Parental
Attenition_gnd Learning Motivation on Learning Outcomes of Elementary School

Students: European Journal of Humanities and Social Sciences, 2(5), 2022. 1-8.
Https://Do1.0rg/10.24018/Ejsocial.2022.2.5.304

Thaba'S. A., & Baharuddin M. R, Influence of Parental Attention, Self-Concept, and
Independent Learning on Students’ Learning Achievement in The Indonesian

Language Subjects. Eurasian Journal of Educational Research, 97(19), 2022.
103—131. Https://Doi.Org/10.14689/Ejer.2022.97.06.

Tian F.,, & Huang J., Early Childhood Teachers’ Pedagogical Content Knowledge in
Mathematics : A Research Report From China. Universal Journal of Educational
Research, 7(11), 2019. 2258—2261. Https://Do1.0rg/10.13189/Ujer.2019.0711 02.

242


https://doi.org/10.1002/tea.21623
https://doi.org/10.1080/09500693.2019.1607983
https://doi.org/10.1007/s10763-019-%2010015-2
https://doi.org/10.24018/ejsocial.2022.2.5.304
https://doi.org/10.14689/ejer.2022.97.06
https://doi.org/10.13189/ujer.2019.0711%2002

Tigaa R., & Swapnil S., “An International Perspective: Teaching Chemistry and Engaging
Students During The Covid-19 Pandemic”, Journal of Chemical Education, Vol.
97 No. 9, 2020, Pp. 3318-3321, Doi: 10.1021/Acs.Jchemed.0c00554.

To,P.Y.L., Lo, B.C.Y., Ng Wong T.K., & Choi A.W.M. Striving To Avoid Inferiority and
Procrastination Among University Students: The Mediating Roles of Stress and Self-
Control. Int. J. Environ. Res. Public Health. 2021;18:5570.
Doi: 10.3390/Ijerph18115570.

Tokan M. K., &. Imakulata M. M, The Effect of Motivation and Learning Behguiog on
Student Achievement. South African Journal of Education, 2019. 39(1:

Toste J.R., Didion L., Peng P., Filderman M.J., & Mcclelland A.M., 4 Metdaualytic Review
of The Relations Between Motivation and Reading Achievement Feor K— 12 Students.
Review of Educational Research, 90, 2020. 420-456.
Https://Do1.0rg/10.3102/0034654320919352

Tuominen H., Niemivirta M., Lonka K., & Salmela-Aro, A., Motivation Across A
Transition: Changes in Achievement Goal Orientations and Academic Well-Being

From Elementary To Secondary School. Learning and Individual Differences, 79,
2020. 101854-101872.

Ucar H., & Kumtepe A. T., Effects of TheCARCS-V-Based Motivational Strategies On
Online Learners' Academic Performante, Motivation, Volition, And Course Interest.
Journal of Computer Assisted\Learning, 36(3), 2020. 335-349.

Ukobizaba F., Ndihokubwayo K. sMukuka A., & Uwamahoro J., Insights of Teachers and
Students on Mathematies Tedaching And Learning in Selected Rwandan Secondary

Schools. African JournalPof Educational Studies in Mathematics And Sciences,
15(2), 2019. 93— 107+

Ulfa M., & Bania A.S,) BFL Student’s Motivation In Learning English in Langsa, Aceh.
Studies | inN.English Language and Education, 6(1), 2019. 163-170.
Https://Dei0rg/10.24815/Siele.V6i1.12860

Umar, Z°6., Binji M.B., & Bello M., Performance of Female Students in Mathematics
EBducation: Issues and Prospects. Available From: Https://Seahipaj. Org/Journals,
2019. Ci/Dec-2019/IJISSER/Full/ INISSER-D-10-2019.

Usman O., & Mushan P. P., El. The Effect of Learning Motivation, The Role of Parents,
and Learning Facilities on Mathematics Learning QOutcomes. 2021. 1-
23. Https://D0i.0rg/10.2139/Ssrn.4128404.

243


https://doi.org/10.3102/0034654320919352
https://doi.org/10.24815/siele.v6i1.12860
https://doi.org/10.2139/ssrn.4128404

Valentin A., Mateos P. M.,, Gonzéalez-Tablas M. M., & Lopez E. Effects of Teacher
Enthusiasm and Type of Text on The Motivation and Achievement of Schoolchildren.
Front. Psychol. 13:842521. 2022. Doi:
10.3389/Fpsyg.2022.842521

Van Laer S., & Elen J., The Effect of Cues for Calibration on Learners’ Selfregulated
Learning Through Changes in Learners’ Learning Behaviour and QOutcomes.
Computers and Education, 135, 2019. 30-48.
Https://Do1.0rg/10.1016/J.Compedu.2019.02.016.

. O\
Vansteenkiste M., Ryan R. M., & Soenens B., Basic Psychological Need Theory: Trends,
Critical Themes, and Future Directions. Motivation and Emeotion, 44, 2%0. 1-31.
AN
Vansteenkiste M., Soenens B., & Waterschoot J., Catalyzing Intrinsic and Internalized
Motivation: The Role of Basic Psychology Needs and Their Support. In J. M. Reeve
(Ed.), Oxford Handbook of Educational Psychology. 2022.%'\

S
Vasconcellos D,, Parker P.D, Hilland T. Cinelli R KB, & Kapsal N. Self-

Determination Theory Applied To Physzcal . A Systematic Review And
Meta-Analysis. J Educ Psychol. 2020; 11 % 69 Doi: 10.1037/Edu0000420
11

Vasconcellos D., Parker P. D., T., Hilland, C Owen K. B., N. Kapsal, J., Lee D.,
N., Antczak Ntoumanls R. M. . Lonsdale Self- Determmatzon T heory
Applied To Physzcal Education: A@ atic Review and Meta-Analysis. Journal of
Education ology, 112(7), 2020. 1444—
1469. Https://Dm.Org/ 10.103 0000420

Vergara-Morales J., & Del Va ., From The Basic Psychological Needs Satisfaction To
Intrinsic Motivation Medtatmg Effect of Academic Integration. Frontiers in
Psychology, 12, ‘&}3 2021. Https://D0i.Org/10.3389/Fpsyg.2021.612023.

Viljaranta J., Ku(ru erkkanen M.K., Silinskas G., Poikkeus A.M., & Nurmi J.E,.
Pattern d Readzng Skill, Interest and Self-Concept of Ablllty Educational
PS% y37,2017. 712732, Https://Doi.Org/10.1080/01443410.2016.1165798

Virkk

Evaluating Motivational Characteristics in Vocational Music Education

in The Perspective of Self-Determination Theory. Empirical Research in

ocational Education and Training, 12(1), 2020. 1-15.
Https://Doi.Org/10.1186/S40461-020-00098-5

Vongkulluksn V.W., Matewos A. M., Sinatra G. M, & Marsh J. A., Motivational Factors
in Makerspaces: A Mixed Methods Study of Elementary School Students’ Situational
Interest, Self-Efficacy, and Achievement Emotions. International Journal of STEM
Education, 5(1), 43. 2018. Https://D0i.Org/10.1186/S40594-018-0129-0.

244


https://doi.org/10.1016/j.compedu.2019.02.016
https://doi.org/10.1037/edu0000420
https://doi.org/10.3389/fpsyg.2021.612023
https://doi.org/10.1080/01443410.2016.1165798
https://doi.org/10.1186/s40594-018-0129-0

Wahono B., Lin P., & Chang C., Evidence of STEM Enactment Effectiveness in Asian
Student Learning Outcomes. International Journal of STEM Education, 7(36),
2020. 1-18. Https://Doi.Org/10.1186/S40594-020-00236-1.

Wahyu, Concept of Supervision of Learning Process in Increasing The Quality of
Education Results in Madrasah. International Journal of Nusantara Islam Vol. 08
No. 01.2020. DOI : 10.15575/1jni.V8il1.8913

Walgermo B. R., Foldnes N., Uppstad P. H., & Solheim O. J., Developmental Dynamics of
Early Reading Skill, Literacy Interest and Readers’ Self-Concept Within, the, First
Year of Formal Schooling. Reading and Writing: An Interdisciplinar& nal,
31,2018. 1379-1399. Https://Doi.Org/10.1007/S11145-018-9843-8 %

Walker K. L.,, Ness S.,, Reed F., & Strang K. “4 Safe Space: Practiei ing Skills
With Avatars,” In Implementing Augmented Reality into ImmersiveyVirtual Learning
Environments, Ed D. Russell Pennsylvania: IGI , I 2021. 120-134.
10.4018/978-1-7998-4222-4.Ch007 CO\

Wang C. K. J.,, Liu W. C.,, Kee Y. H.,, & Chian L. Eﬁéﬁmpetence, Autonomy, and

Relatedness in The Classroom: Understanding ents’ Motivational Processes
Using The Self-Determination Theory: on 5:E01983. 2019. Doi:
10.1016/J.Heliyon.2019.E01983

Wang L. Exploring The Relationship @T eacher Emotional Intelligence, Work
Engagement, Teacher Self-Efficgcy,) and Student Academic Achievement: A

Moderated Mediation Mod. ront. Psychol. 12:810559. 2022. Doi:
10.3389/Fpsyg.2021.810559 (b.

Wang M. T., Guo J., & De . L., The Role of Sociocultural Factors in Student
Achievement Motivati rRA Cross-Cultural Review. Adolescent Research Review,
2019. 1-16. g

Wang M. T., G‘o » & Degol J. L., The Role of Sociocultural Factors in Student
Achieve t Motivation: A Cross-Cultural Review. Adolescent Research Review,
54 . 435- 450. Https://Link.Springer.Com/Article/10.1007/S40894-019-
001£-§‘

V\@.D,Derakhshan A., & Zhang L. J., Researching and Practicing Positive Psychology
Second/Foreign Language Learning and Teaching: The Past, Current Status and

Future Directions. Front. Psychol. 12:731721. 2021. Doi:
10.3389/Fpsyg.2021.731721

Warne M. & Svensson A., Lina Tirén & Erika Wall; On Time: A Qualitative Study of
Swedish Students’, Parents’ and Teachers’ Views on School Attendance, With A
Focus on Tardiness. Int. J. Environ. Res. Public Health 2020, /7(4),
1430; Https://D0i.Org/10.3390/Ijerph17041430.

245


https://doi.org/10.1186/s40594-020-00236-1
https://link.springer.com/article/10.1007/s40894-019-00124-y
https://link.springer.com/article/10.1007/s40894-019-00124-y
https://sciprofiles.com/profile/935097
https://sciprofiles.com/profile/2075708
https://sciprofiles.com/profile/author/MUtIRmFoamJHb2NSaGRRQVFhV09aRG51WmdZL3dVcTR4V1hGSU5lVDBoZz0%3D
https://sciprofiles.com/profile/2518593
https://doi.org/10.3390/ijerph17041430

Watters J., Why Is It So? Interest And Curiosity in Supporting Students Gifted In Science.
In Smith, S.R., Ed., Handbook of Giftedness and Talent Development in The Asia-
Pacific, Springe, Singapore, 2021. 761-786. Https://D0i.0Org/10.1007/978-981-13-
3041-4 34.

Welsh D., Bush. J., Thiel C., & Bonner J., Reconceptualizing Goal Setting’s Dark Side:
The Ethical Consequences of Learning Versus Outcome Goals. Organizational
Behavior and Human Decision Processes, 150, 2019. 14-27.

White R.L, Bennie A, Vasconcellos D, Cinelli R, Hilland T, & Owen. Self- Dete‘m%tion

Theory in Physical Education: A Systematic Review of Qualitative Studz& ach
Teach Educ. 2021; 99: 103247. Doi: 10.1016/J.Tate.2020.103247

Wigfield A.,, & Gladstone J. R., What Does Expectancy-Value Theory ‘Hﬂe To Say About
Motivation and Achievement in Times of Change and Uncertainty? In E. N. Gonida
& M. S. Lemos (Eds.), Motivation in Education at a Time of Global Change
(Advances in Motivation and Achievement, Emerald. Vol 20) 2019. Pp. 15-32.
10.1108/S0749-742320190000020002. '&\O

Winberg T. M., Hofverberg A., & Lindfors M. Relat zps Between Epistemic Beliefs
and Achievement Goals: Developmental 59 r Grades 5-11. Eur. J. Psychol.
Educ. 34 (2), 2019. 295-315. Doi:10. 1007 2-018-0391-Z.

Winkler H., The Effect of Income Ine u[\m Political Polarization: Evidence from
European Regions, 2002— 2014@ om. Polit. 31, 2019. 137-162. Doi:
10.1111/Ecpo.12129

Wiyono B. B.,, Rasyad Maisyaro he Effect of Collaborative Supervision Approaches
and Collegial Supervis echniques on Teacher Intensity Using Performance-
Based  Learning. « SAGE  Open [1:21582440211013779.  2021. Doi:
10.1177/2158244Q8L 1913779,

Wolverton C.C.,
on Stude)g% agement and Group Satisfaction in Online Business Courses The
Elec 0@ ournal of E-Learning, 18(2), 2020. 175- 188.

nd R. H., & Mazur R., Examining Capacity for “Cross Pollination” in A Rural
chool District: A Social Network Analysis Case Study. Educational Management
Administration & Leadership, 47(5), 2019. 815-836.
Doi:10.1177/1741143217751077

Woody R. H., Music Education Students’ Intrinsic and Extrinsic Motivation: A
Quantitative Analysis of Personal Narratives. Psychology of Music, 49(5), 2021.
1321-1343. Https://D0i.0Org/10.1177/0305735620944224

246


https://doi.org/10.1007/978-981-13-3041-4_34
https://doi.org/10.1007/978-981-13-3041-4_34
https://doi.org/10.1177/0305735620944224

WuB,, Yu X., & Gu X., “Effectiveness of Immersive Virtual Reality Using Head-Mounted
Displays on Learning Performance: A Meta-Analysis”, British Journal of
Educational Technology, Vol. 51, 2020, P. 1991, Doi: 10.1111/Bjet.13023.

Wu F., Fan W., Arbona C., & De La Rosa-Pohl D., Self-Efficacy and Subjective Task
Values in Relation To Choice, Effort, Persistence, and Continuation In Engineering:
An Expectancy-Value Theory Perspective. European Journal of Engineering
Education, 45(1), 2020. 151-163.

Yang M.,, Viladrich C., & Cruz J., Measuring Motivation In Physical Educatien Among
Chinese and Spanish Adolescents: Comparing The Psychometric Pr s of
Perceived Locus of Causality Scale. Revista De Psicologia Del D QS' 2019.
1132-239X), 28 (2), P. 87. \

Yantraprakorn P., Darasawang P., & Wiriyakarun P., Self-Efficacy and ©nline Language
Learning: Causes of Failure. Journal of Language Teaching ahd Research, 9(6),
2018. 1319-1329. \

Yavuzalp N., & Bahcivan E., The Online Learning Self@ty Scale: Its Adaptation To
Turkish and Interpretation According to Va.m'& Variables. Turkish Online
Journal of Distance Educati 21(1), 2019. 31-44.

Https://Do1.0rg/10.17718/Tojde.674388

Yu H.,, Zhang J. & Zou R. 4 Motivatio
Informal Learning and Innovation
Psychol. 12:601200. 2021. Dor%)’.

echanism Framework for Teachers’ Online
uring The COVID-19 Pandemic. Front.
89/Fpsyg.2021.601200.

Zaccone M.C., & Pedrini M., Th
Learning Effectiveness.
Journal of Educatienal
2019. 2019-0099

Zainuddin Z., C}@Q %., Shujahat M. & Perera C. J., The Impact of Gamification on
Learning% struction: A Systematic Review of Empirical Evidence. Educational
Re‘s%ﬁ Review, 30, 100326. 2020.

Https.//Do1.0rg/10.1016/J.Edurev.2020.100326

ts of Intrinsic and Extrinsic Motivation on Students’
e Exploring The Mediating Role of Gender. International
anagement, 33(6). Https://D0i.Org/ 10.1108/IJEM-03,

9@

Zainuddin Z., Shujahat M., Haruna H., & W Chu S. K. The Role of Gamified E-Quizzes on
Student Learning And Engagement: An Interactive Gamification Solution for a
Formative Assessment System. Computers and Education, 145, 103729. 2020.
Https://Do1.0rg/10.1016/J.Compedu.2019.103729

Zalat A.M., Hamed M.S., & Bolbol S.A., “The Experiences, Challenges, and Acceptance
of E-Learning as a Tool for Teaching During The COVID-19 Pandemic Among
University Medical Staff’, Plos ONE, Vol. 16 No. 3, 2021, Pp. 1-12, Doi:
10.1371/Journal.Pone.0248758.

247


https://doi.org/10.17718/tojde.674388
https://doi.org/10.1016/j.edurev.2020.100326

Zyphur M. J, Allison P. D. L, Tay Voelkle M. C. Preacher K. J. Zhang Z., Hamaker, E. L.,
Shamsollahi, A., Pierides, D. C., Koval, P., & E. Diener, From Data o Causes I:
Building A General Cross-Lagged Panel Model (GCLM). Organizational Research
Methods, 23(4), 2020. 651-687. Https://Doi.Org/10.1177/1094428119847278.

Periodicals

Ogun State Ministry of Education, Science and Technology, Department of Plann%and

Statistics
q}

Textbook
Ary, D. Jacobs L.C, & Razavieh A., Introduction to Researci in Education.
Belmont,CA: Wadsworth/Thomson Learning. 2002.

Murayama K., & Elliot A. J. Achievement Goals. In R. M. d ), The Oxford
Handbook of Human Motivation (2nd Ed.). New : Oxford University
Press, 2019. Pp. 229-245.

Unpublished Thesis Q

Daniel K. A., Effect of Think- Pazr—Share and Students’ Teams Achievement

Achievement and Interest in Econ npublished M.Ed Thesis. Social Science

Dzvzszons (STAD) Instructional S Q{ on Senior Secondary School Students’
Department, University of Nl sukka. 2015.

3
o

Qﬁg

248


https://doi.org/10.1177/1094428119847278

Questionnaire
School,Home Factors and Students’Motivation towards Learning Questionnaire
(SHFSMQ)
Dear Esteemed Respondents,

This instrument is designed to solicit for information strictly for research purpose, please

feel free to give correct response to all the statements and questions. Also, the é%?cher

assures you of utmost confidentiality of your responses. ’\QO
&

Thank you for your cooperation
S
&

Sectio@
This section contains statements to gat@@nation on respondent’s demographic

characteristics. Please use pick the option that best fit your response to each of the

statements. \)Q)%
190)
)

The Researcher

11-15( ) 1620( ) 2125 )

Age Range: Less tl]g

Gender: Male ( Female ( )

N )
<8
Class: JSS1( ) JSS2( ) JSS3( )
O

Num@yf Student in your Class: less than 20( ) 21-30( ) 31-40( )  41-50( )

Above 30 ()

Above 50( )
Number of your gender in your class: less than 20( )  21-30( ) 31-40( )41-50( )

Above 50( )
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Number of Opposite Gender in your class: less than 20( ) 21-30( )31-40( )
41-50( ) Above 50( )
Parental Income Range: Above ¥ 250,000 (), ¥50,000-250,000( )

Less than & 50,000 ()

Section B q'}\
This section contains statements on level of student’s motivation toward g/ Please

use the scale below to respond to each of the items in the table.

Options: AL-Always (4), O-Often (3), S-Seldom (2), R-Rarely @-Never (1)

SN | I: AL o ‘A8 R N

1 like to learn new Q\\Vy

concepts in my subjects

parents want me to

not because I “have” to, . %
but  because my Cjéa
2 connects everything [ Q,

learn in school to my Q)%

sense of purpose

3 like to comp. ete
whatever needs

in my studies Q
that serve@ oader

view

4 am to learn new
co or topics from
teachers because of

<D reward I stand to
gain

5 often figure out
different ways to solve
my school assignments
or exercise to obtain
high grades

6 think it is useful to
apply what I learn in
school to solve real
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world problems,
therefore, I like to study
hard to understand
better.

try to understand the
different solutions
given assignments to
outshine my classmates

After I have solved or
answered my class
work or assignment
using a method, I like to
look for other methods
to solve or answer it to
impress my teacher
during examinations

genuinely enjoy what |
am  learning  and
instinctively get into
the flow of the moment.

10

like to play games that
will educate me for
personal satisfaction

)s
D,

11

find most of my
subjects easy because
of the internal force
driving me

\

C
>

12

have innate sense of
satisfaction or,

learning in my ,@%

2\

D ‘rl
\
S
Q
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Section C

This section contains statements on level of Teacher Support towards learning. Please use

the scale below to respond to each of the items in the table.

Options:Extermely True (4), True (3), Not Rarely True (2) , Not True at all (1)
S | My teachers’ Extremely True Not Not
/ True Rarel ¢ e
N True ! ~ ‘\t all
1 | really cares about me QS
2 | believes that I will be a success g\{)
3 | listens to me when I have ) N
something to say . k:\ *
4 | Serves as my role model _Q\ J
5 |takes the time to clarify 6&‘)
concepts that I find challenging. R
6 | uses a variety of teaching aids to ,<\> )
make sure that the lessons are Q ¢
understood by the students A
7 | is a somebody with whom I can : \“
open up about my own feelings 0
and opinions. 73
8 | always make an effort to giv

me the educational resouﬁiﬁ)
e i

need so that I may take p
learning A\

QQQ{\
>
&
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This section contains items to collect information on student’s perception on the level of
parental involvement in child’s education among junior secondary school students in Ogun

State, Nigeria. Please, pick among the options the one that best fit your response to each of

Section D

the statements.

Options: AL-Always, O-Often, S-Seldom, R-Rarely and N-Never %»&\

S/N

My Parents:

get involved in providing essential materials and
resources for my educational success

AL %tlséolz

attend parent/teacher meetings

o)

attend the parent meetings at school

N

AOY

visits me in my class room and/or school. . &\‘Q

(U, NSNS VS N \ O

attends co-curricular activities like inter-ho % port
in school

knows my friends in schools

have regular contact with my te,ag'hém

finds tutors for me when I ngec\L}?help

O [0 ||

puts me through in your ho ork.

discusses my emotional %ebs that seem affecting my
learning

11

discuss my aca c){eeds that seems affecting
concentration &ﬁtudy

Q
,%Q

QQ
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Section D

This section contains a checklist to identify available instructional materials for teaching and

learning in secondary schools in Ogun State. Please use the scale below to indicate your

response:AV- Available, NAV- Not Available

S/N | Items Adequately | Moderately | Few Not
Available Available Available A\gﬁb}ble
1 Real Objects for '&\
instructional materials . Q%
in the classrooms \ B
2 Pictures like graphs, ;‘
posters, charts in the . .
classes )\\a
P
3 Library well equipped . QQ‘
with  current text \
books and journals @
4 Projector for teaching . \&%
in the classroom ( I\
EN
5 Well equipped 2)0‘
computers room ')
l\ N
7 | Audio Materials\siigh
as radio, @
8 | Audiesvisual
s such as
Qte ision and video
9\ Atlases
10 Laboratories equipped
with necessary items
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Section E

This section contains statements to collect information on influence Home Factors (Parental:

Involvement, Motivation and Educational level) and School Factors (Classroom Factors

(Teacher Support, Rules and Regulations) and Instructional Resource Availability) on Junior

Secondary School Student’s Motivation towards learning. Please use the following scale to

indicate your response to the statements:

&

Options: SA-Strongly Agree, A-Agree, D-Disagree, SD-Strongly Disagre \QO

S/N | The urge I have to learn is influenced by: ‘SA A| D | SD

1 my parents' devotion to my education. \\a ’

2 my parents provision of all the educational resource& )
need

3 the educational level of my parents

4 the support I receive from my parents ,‘\ \,

5 rules and regulations provided by my teac

6 my teachers support 1\\

7 accessibility of learning resourdgs 1r;\ny school

8 access to appropriate text bo‘@gim my school's library.

9 my parent’s social status n(b\’

U

0

,%Q

QQ
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A. Personal data:

Bio data

i.  Full Name: OWOYEMI, Mariam Adebusola (Nee Gbolade)
ii.  Date/Place of Birth: 21 July 1972/ Ijebu Ode
iii.  Nationality: Nigerian
iv.  State of Origin: Ogun State Q&
v. Home Address: Lateef Owoyemi Jadiara Palace Whi . , Idowa-
Ijebu, Ogun State
vi.  Office/Postal Address: School of Education Depaﬂm@ﬂrly Childhood
Care and Educatio Q}iklru Adetona College of
Education, Science® % echnology Omu Ajose.
PMB 2118 Ijeb O% gun State Nigeria
vii.  Telephone 0807442630@ 110855
viii.  E-mail Address: amowovemi"@g_ ail.com
ix.  Marital Status: Marri%
X.  Number of Children: @é&
Next of Kin: %'} Name Mr Abdul-Lateef lyilade Owoyemi.
Relationship: Q’Q Son
Address: ‘ Lateef Owoyemi Jadiara
)\ Palace,White House, Idowa - [jebu,
Q Ogun State.
Telephone: 08075795147
B. W g Status in SACOETEC
Date of first Appointment and Postlst April 2009 (Assistant Lecturer)
Date of Confirmation Ist April 2011
Present Status and salary Lecturer 1

Date of last promotion/ present status

Ist Oct 2016/ Lecturer 1
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C. Educational History with Dates
i. Institutions Attended
(a) University of Ibadan, School of Post Graduate Studies,
Ibadan, Oyo State.
(b) Tai Solarin University of Education, ljagun, Ogun State.
(c) Ogun State College of Education [jagun now
(Tai Solarin College of Education) Omu Ijebu.

(d) Our Lady of Apostles Secondary School, [jebu -Ode, Ogun State.
(e) Our Lady of Apostle Primary School [jebu Ode, Ogun State

ii. Academic Qualification

(a) PhD Educational Management

view)

(b)M.Ed Educational Management

(c) B.Ed Educational Management

(d) NCE Home Economics/Social Studies
(e) WAEC /GCE

(H First School Leaving Certificate

D. Professional Qualifications with Dates

(a) Teachers Registration Council of Nigeria (OGAL00652)

(b) M.Ed (Educational Mgt.)

(c) B.Ed (Educational Mgt. / Social Studigs)
(d) NCE (Home Economics/Social Studigs)
(e)Primary School Leaving Certificate

(f) West African Senior School CertifiCate

E.Employment History wijth Dates
(a) SikiruAdetona Cell¢ge af Education, Science and
TechnologyOmu:Ajose.
(b) Odua Investments,Cocoa House, Ibadan, Oyo State
(Industrial Attache)

2007-2009
2002-2005

1990 -1993
1983-1988
1977-1983

202042023 (in

2007 -2009
2001 - 2005
1990 - 1993
1988 - 2000
1977 - 1983

2019
2009
2005
1993
1983
1988

2009 to date

2008

F.Academic Awards and Distinction (Scholarships, Fellowships and Prizes)

Meritorious Service Award by Academic Staff Electoral Commission (ASECO) and Colleges
of Education Academic Staff Union (COEASU) Tai Solarin College of Education, Omu-

Ljebu

G. Membership of Learned Societies

(i) Member, Higher Education Research and Policy Network

(i) Member, Women in Colleges of Education
(iii) Member, University of Ibadan Alumni
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(ivy Member, TASCE, Alumni
(v) Member, OLASS Old Students Association

H. Details of Teaching and Working Experience
(i) Projects
(a) Adebola, Olasunkanmi Solomon (2017) “The use of audio-visual technology
for pre-school children in private primary schools in I[jebu Ode LGA”. (14032102008)

(b) Oluwakayode, Opeyemi (2017) “Perception of parents on over-schooling of children at

the pre-primary education level in Omu-Ijebu”(14022101003)

(c) Yusuf, AishatMorenike (2017) “Parental attitude towards physical education as grcourse

of study in the university”(14012409025).

(d) Abiodun, OpeyemiDamilare (2018) “The influence of school environment (0h &Cademic
achievement of public secondary school students” (A cas@e..0fY ‘@dogbolu

LGA)(15022102003)

(e) Lazarus, Francis Chima (2018) “The impact of reflective teachingein the classroom

achievement of pre-schools in Odogbolu LGA of Ogun State”(15032220004)

(f) Mbashiru, Gbemisola (2018) “The effect of inadequatef &Jucational resources on
academic performance of secondary school students in{Qdogbolu LGA of Ogun

State”(13082220002)

(g) Odesola, Odunayo E. (2019) “Relationship ‘between child abuse and academic

performance of primary school pupils in [jebu Ode BGA of Ogun State”(16022102004)

(ii) Courses taught during the session

(a) ECE 113: Child Health and Nutrition NCEI
(b) ECE 116: Safety Measures NCE 1
(c) ECE 126: Play Ground and Play Equipment NCE 1
(d) ECE 215: Technology for the Early Ye€ars NCE 11
(e) ECE 222: Child Policy Issues NCE 11
(f) ECE 227: Production and yse.pf'Instructional Materials NCE 11
(g) ECE 321: Administrationland Supervision of ECCENCE 111
(h) PED 124A: Home Econemics in Primary Education Study II NCE 1
(1) PED 228A: Primary Heme economics Curriculum and Methods. NCE 11
(j) PED 321: PrimarySchool Planning

Administrattensafid Supervision NCE 111
(k) PED 110B; Home Economics in Primary Education NCE 1

(iii) Administrative Service

(a) Financial Secretary, School of Education Journal of Educational Advancement

(b) Secretary, Departmental Meetings

(c) Departmental Librarian

(d) PRO, during Accreditation

(e) Member, LOC School of Education 4" National Conference and Award of Excellence
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I. Areas of Specialization and Research Interest
(a) Education/Human Resource Management
(b) Home - Economics / Social-Studies

J. Publications and Research

(i) Thesis and Dissertation
(a)Owoyemi, M. A. (2023) School and home factors as determinants of public junior
secondary school students’ motivation towards learning in Ogun State, Nigeria
(b)Owoyemi, M.A. (2021)School and home factors as determinants of public junior,
Secondary school students’ interest towards learning mathematics in
Ogun State. Conversion Examination Thesis, Lead City University, Ibadan
(c) Owoyemi,M.A. (2009) Public and private secondary school teachersteomrnitrhent to
work as a determinant of school performance.M.Ed Thesis, University of [badan
(d)Owoyemi, M.A. (2005) Personality Characteristics of School Prirteipdh as Correlate of
Teachers’ morale.B.Ed Thesis. Tai Solarin University of Educatiemy, Iyagun

(e)Gbolade, C.A. (1993). Process and Method of Making QuiltBed Cover
NCE Project, Ogun State College of Education [jagun

(ii) Publications in Learned Journals

Owoyemi, M. A. & Alao A. O. (2022). Information Communication Technology (ICT) and
school administration: Catalyst for effféiency and sustainable educational development.
International Journal of Educational [§syes,( IJEI) Department of Arts Education, Faculty
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Owoyemi, MMA (2018). Availability and utilization of information and communication technology
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Journal of Education Advancement, Publication of School of Education. TASCE, Omu-
Ljebu, 7(2), 74-87. ISSN 1115-3377

Owoyemi, M.A,& Adewale M.T. (2018). Academic Mentoring in Higher Education and
Influence on Teacher Education Development in Nigeria.Journal of Education
Advancement, Publication of School of Education. TASCE, Omu-Ijebu, 7(2), 74-87. ISSN
1115-3377
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(vi) Conferences Attended and Papers Presented
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by Higher Education Research and Policy Network (HERPNET) in Collaboration with
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