Chapter One

Introduction
1.1 Background to the Study
Without doubt, education is one of the primary rights important in enhancing sustainable
development. The idea to prioritize education for everyone was set after the @ World
Conference on Education for All held in Jomtien, Thailand. This conferenc first time
many countries were encouraged to support the education of children 6{;1{6 education for
children a priority. Such need again was reaffirmed in the 2000 D ework for Action and
outlined more concrete objectives for achieving education for @r 2015'. However, barriers to
reaching these goals remains, especially in the Low a dle Income Countries (LMICs),
despite improvements over time. Universal Bas&ucation (UBE) is a strategy that is
recognized globally in order to provide educ&@ all children without differentiating on their
origin, colour or gender; implying free’@' pulsory basic education. This commitment bears
our succour to the spirit of tl.le E%&(IOH for All (EFA) movement and more particularly the

N

sustainable development §Qq ber 4 which aims at “ensuring inclusive and equitable quality
ife

education and prom(;t&
[ ]

by different iov@nts with funding from international organisations and agencies, comes

ng learning opportunities for all”?>. The UBE framework, launched

with educatttB

humaw economic development.

a critical and strategic instrument for individual and collective transformation,

The affirmative adoption of the UBE programme is based on the realisation that education is a
fundamental input in the script for development. Sustainable development therefore means the

achievement of economic, social and environmental objectives in the context of the development



process. According to the United Nations, it is “development that takes into account the
environmental reserves in the world without its impact degrading the same reserves™. This idea
places education at the centre stage of poverty reduction, improvement of health and innovation.
Unfortunately, numerous challenges have beset the effort to implement UBE in many countries,
especially within the Sub-Saharan Africa region. The listed challenges are: Place, inadequate
funding, and poor infrastructure, lack of access to learning resources, inadequ @ers, and
political insecurity. For instance, the Global Education Monitoring Re o@g) notes that

most of the developing nations spend less than 4% of their GD@ ducation which is

considerately below the Benchmark of effective spending on edfat

However, socio-cultural factors are central in detemin&@ uptake of UBE initiatives. The
traditional culture that is widely practiced in com itics especially those areas that have little
or no access to internet connection also h'@ children’s education in many communities
especially in the rural settings. Inequati ~%ween boys and girls due to cultural practices also
enlarges opportunities for a girl @0 to school hence access formal education®. Pervasive

cultural practices in child;a@s early marriage, especially for girls have continued to hinder

achievement of Universal
[ ]

as being great @wers of the difficulties presented when implementing UBE. Lack of

ucation. This paper also identified political and governance factors

political wi weak policies makes resources allocated for education directing midway due to
instabi}fs@, corruptions thus lacking adequate structures and capacity for the programmes®. A
proper political will and proper management of funds for example through efficiency are the

keys to a proper UBE programme.



In view of these multiple interacting problems, the following innovative models and measures
have been adopted. United Nations Educational, Scientific and Cultural Organisation (UNESCO)
and United Nations Children’s Fund (UNICEF) have especially called for pursuit of community-
level approaches and capacity development programmes for improving education systems on the
one hand, and promotion of public-private partnerships on the other hand. Several studies show
that prolonged approaches engaging the governmental authorities and n Q%nmental
organisations as well as the business sector can contribute to the development of fifore stable and

inclusive learning environments’. Implementing such interventions @‘in closing the gap

between policy and practice that is needed for attaining UBE a@ al sustainable development.

A similar pursuit has been attempted in the past, but nu@& earlier solutions did not receive
adequate support primarily because they lacked co%{aensitivity and resources. Solving these
challenges calls for development solutions tl@’g\ie local context and the use of technologies
to help achieve scalable impact. T sQ1${eak of COVID-19 pandemic also exposed the
shortcomings in the education syst%ﬁ\around the world, teaching interruption to millions, severe

political crises that revea%@mportance of having sturdy educational policies®.

Consequently, it j ,’\ﬂ&%ore, important for the implementation of UBE in order to enhance
sustainable de&)pment. To formulate adequate and sustainable solutions the numerous socio-
econo%@ural and political barriers to effective implementation of such systems must be
comprehensible and tackled. As such, this study aims at assessing them comprehensively as well
as examining and appraising strategies of UBE on sustainable development, and coming up with

policy interventions that can further the gains of UBE in delivery of sustainable development.



1.2 Statement of the Problem

Universal Basic Education (UBE) is globally recognized as a fundamental driver of sustainable
development and inclusive growth. However, despite ongoing efforts by both international
agencies and national governments, the realization of UBE goals remains elusive in many
developing countries. A complex interplay of systemic, socioeconomic, cultural, a*political
factors continues to undermine its effective implementation. A core issue is i e funding,
which limits access to critical educational resources such as textbooks, cld%)ggs, teaching aids,
and qualified personnel. Schools, particularly in rural or under Qeas, are often under-
resourced, lacking electricity, sanitation, potable water, or er infrastructure. Ajayi and
Ekundayo (2018), highlighted that the chronic underm@g f basic education in Nigeria has
contributed to deteriorating school conditions anc@ed instructional effectiveness®. These
conditions make effective teaching and learnmely difficult and disproportionately affect
vulnerable populations, including girm@hﬂdren with disabilities. Socio-cultural barriers,
such as early marriage, child labou@@gender—biased traditions, also contribute significantly to
high dropout rates and limi Anrolment. In some communities, education—especially for
girls—is not prioriti

educational inequality*and undermines the goal of inclusive access for all children.

ading to systemic exclusion from schooling. This compounds

Addit'on%%ovemance-related issues—including corruption, poor monitoring, and lack of
continuity in education policy due to political instability—further hinder the effective delivery of
UBE programmes. Embezzlement and inefficient allocation of educational funds reduce the
impact of government interventions and erode public trust in the system. Even when education is

declared free and compulsory, hidden costs such as uniforms, transport, and examination fees



continue to prevent low-income families from enrolling or keeping their children in school'®.
This indicates disconnect between policy design and the realities faced by the poorest households.
In light of these persistent challenges, there is a need for context-specific and evidence-based
research to better understand the barriers affecting UBE implementation, this study seeks to
critically examine the barriers to UBE implementation within developing contexts, with
particular reference to Oyo State, Nigeria, and to propose practical and @(t— ensitive

solutions that can enhance more equitable and effective basic education delivery.
1.3  Aim and Objectives of the Study %O

The aim of this study is to examine the issues and pros@a ecting the implementation of

United Nations’ Universal Basic Education and Sustéipa%)evelopment in Nigeria.

O

The objectives are to:

i.  identify the socio-economic\cgté and political factors hindering the successful

implementation of Uﬁi\veﬁ% Basic Education (UBE) in Nigeria, as outlined by the
United Nations Q

il. examine e i@search strategies and intervention that addresses United Nations’ UBE
impler@g{on challenges in Nigeria

iil. pr@fg practical and innovative policy solutions to improve the effectiveness of UBE for

sustainable development.



14 Research Questions

The study seeks to answer the following questions:

1. What socio-economic, cultural and political factors hinder the successful implementation
of Universal Basic Education (UBE) in Nigeria?
ii. How effective are the existing research findings, strategies and intervéntions in
addressing the challenges of Universal Basic Education 1mplementat1 ria?
iii. ~ What innovative solutions and policy recommendations can enh effectlveness of

Universal Basic Education for sustainable development in

O

1.5 Significance of the Study Q

Q

This study is warranted for several important reaso&t, it addresses the persistent challenges
surrounding the practical implementation O@iversal Basic Education (UBE) programme,
which remains a central strategy for %’ g inclusive education and achieving sustainable
development in Nigeria. AlthoughéB(E is designed to guarantee free, compulsory and quality
basic education for all 1ts implementation continues to face numerous obstacles,
including soc1oecono d1 parities, cultural constraints, political interference, and governance
deficiencies. B@mmng these issues in depth, the study provides a comprehensive
understandiﬂb@‘he multifaceted barriers that hinder effective delivery of UBE, thereby filling a
gap iny&ng research, particularly at the subnational level. Second, the findings of this study
hold valuable implications for policymakers, government agencies, and educational planners. By
identifying the specific challenges and evaluating current interventions, the study offers
evidence-based insights that can guide the design of targeted policies and programmes. Such

recommendations will enable stakeholders to improve the efficiency, equity, and sustainability of



UBE initiatives, ensuring that educational resources are better allocated and that implementation
aligns more closely with United Nations’ standards, in order to achieve sustainable development.
Furthermore, the study is beneficial to educators, school administrators, and community leaders
who play critical roles in the daily operation of basic education systems. The insights presented
will help them better understand the contextual factors affecting teaching and learning outcomes,
enabling them to adopt more responsive strategies that foster inclusion, stude Q&lon, and
academic achievement. Also, the study contributes to global discourse educational
development by providing locally grounded evidence that can inform @ional organisations,
development partners, and NGOs working to close educationa developmg countries. It
highlights the areas where collaborative interventions are@ eeded and demonstrates how
strengthening UBE implementation can significantly 1, p@mequalities, enhance human capital
development and promote the achievement of sﬁb@§able development. Ultimately, the study
serves as a strategic resource for advancin%d\ational reforms and ensuring that UBE fulfils its
intended purpose of expanding acce{é\\lf)rovmg quality, and supporting the achievement of
sustainable development. AQ
Q
1.6 Scope of the S %Q
\

This research@/es 1gates Universal Basic Education (UBE) as a development for Nigeria’s
sustaila\b/@uring the period of 2019 to 2024, using Oyo State as case study. The period 2019
to 2024 is specifically chosen because it represents a phase marked by major national educational
policy reforms, evolving efforts toward achieving SDG 4, and the significant disruptions and
recovery efforts surrounding the COVID-19 pandemic. These years provide recent, reliable, and

relevant data for assessing the current realities of UBE implementation. Oyo State is selected as



the study area because it offers a representative educational environment, consisting of rural and

urban settings as well as active UBE programmes.

This study examines UBE’s deployment barriers while identifying societal and cultural issues
along with political elements that affect educational results. A comprehensive evaluation of
current Nigerian basic education improvement policies and strategies occurs ugh this
research which compares these policies to worldwide optimal practices. Th .Qbh assesses
UBE goal, progress together with implementation gaps to deliver r géldatlons which
strengthens the programme towards sustainable development t . he research aims to

support policies about Universal Basic Education by presenti@nowledge that helps decision

makers and education professionals find the best str for improving basic education

services in Nigeria. b’b

1.7  Limitation of the Study ’&

This study adopts a predomma@\ quantitative methodology, complemented by selected
qualitative insights to p@sbroader understanding of Universal Basic Education (UBE)

implementation. Whil

mixed-methods approach enhances analytical depth, certain
limitations persi@ reliance on structured surveys and numerical data, although useful for
identifying s and trends, may not fully capture the nuanced social, cultural, and political
dynamsl%gj%at influence educational outcomes. Similarly, the qualitative components, though
insightful, are limited in scale and may not reflect the full diversity of stakeholder experiences
across different regions.

Moreover, the heterogeneity of educational contexts—particularly in a country as socio-

economically and culturally diverse as Nigeria—presents challenges to generalising the findings.



Variations in governance structures, community engagement, and regional disparities in resource
distribution mean that results observed in one area may not be universally applicable. The study
also encountered limitations in accessing uniform data across all thematic areas, especially
concerning unpublished records or disaggregated statistics on marginalised groups.

Despite these constraints, the integration of both quantitative and qualitative elements offers a
balanced perspective. The study contributes important insights that can inform @%’n policy

and programme design, while also identifying areas that warrant fu<‘er, ore granular

1.8  Definition of Key Terms 0

Q

i Universal Basic Education (UBE): P 'n@ducation as a programme of the

investigation through longitudinal and comparative research.

government for children, where chil are offered free education or education
without charges up to a certain s %rd.
.

ii. Sustainable Development;&ﬁ%stamable development is one that proceeds to satisty
the per capita cuf@%eneration undertaking needs, which will not harm the
potentiality of\theMuture generations in achieving their needs.

iii. Socio- b@‘c Factors: Sections that are associated with the economic environment
an%e society with influences to people and societies.

iv. @cy Proposals: Suggestions of the new policies which one need to adopt or

A

modifications of the existent policies that will enhance results.
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Chapter Two

Literature Review

This chapter reviews previous literature on the problems and prospects @vlementing

Universal Basic Education (UBE) for sustainable development. It inc&m(ﬂls a conceptual

definition of the terms used, a theoretical analysis of the appropri ries of education, an
empirical analysis of some previous studies implemented on U oniceptual framework, and an
evaluation of the literature that was reviewed. Q

2.1 Conceptual Review ’bb
2.1.1 Universal Basic Education (UBF&

)

UBE is an international PranIPA%t allows independent, free and compulsory quality basic
education that is mdee% for primary and junior secondary education. Among the
objectives of UBE.aﬂmnatlon of disparities in Education, promoting socio-economic justice
and also provi ng%ucatlon for children, literate, numerate and ready to face life. In as much as
UBE is f@nental in the development of the social and economic engineering folks as they
aspire}ﬁansform everyone into a productive citizen. Based on this, UBE is important in the
erase of social barriers because it legitimates all kids from needy families to have a similar
opportunity to attend school and access membership in civil society!. SDG 4 urges budgets for
education to make them inclusive and equitable, and ensure that people of all ages learn
throughout their lifespan by 2030. Consequently, UBE is a direct response to this outcome to

11



which the recognition of quality education for everyone as a basic right and a guarantee of
sustainability. That is; attainment of the SDGs through UBE not only addresses the concerns of
the third SDG, that is, elimination of inequalities in education, but it also enshrines in the people
the culture of learning and adaptation for life to fitted in the complex world that is ever changing
for the unknown future?. Education of sustainable development should also foster obtainments of

learning that will prepare students as critical beings so that they will b ;on ition to
n

e 1
appreciate as well as steward the environment, and treat their fellow human bgin responsible

X

UBE is an abbreviation which means Universal Basic Educat@ policy that has been greatly
needed since its objective is to tackle free education@gompulsory education first level
including early childhood, primary and lower seco@ducation. UBE which was launched in
2014 according to the Nigerian government h\ ’bto offer education to every the child without
considering his or her background, '@ where they live or come from. Through its

inclusiveness, UBE is a means @romoting socio-economic and development objectives,
L]

meeting the basic human %@\d breaking prejudices and poverty legacy.

2.1.1.1 Key Com b@and Objectives of UBE

The UBE p@me aims to:
<

1. Enhance Accessibility: UBE eradicates these factors and ensures all children regardless
of their school fees, geographical location or social status to access education. This is

very important especially in the Third World Countries where other environmental

12



factors keep children away from school. The goal is to turn it into a universal right
instead of a privilege.

2. Promote Literacy and Numeracy: From these objectives, it will be discerned that they
seek to establish basic competencies in reading, writing, and mathematics — competencies
that UBE desires students to acquire at their tender age. These skills provide the
knowledge base for future learning with children being able to further t Qdu ation to
university, be trained on a certain vocation or get well-paying jobs. THose Who are literate
and numerate, not only improve themselves but help the nati@«perience increased
productivity.

3. Foster Holistic Development: UBE curricular mod Qlte from those consisting only
of literacy as well as arithmetic; moreov r,@ are social, emotional, and moral
elements to UBE. This approach of prod student holistically enable the students to
develop critical and creative thinkin&}ﬁo lem solving skills as well as the right attitude

.
that culminates to responsibl@n of the society.

4. Encourage Lifelong Lc@% UBE is the first step towards development of continuing
education culture@ms at providing an overall quality education to its students with
an aim of<r4\?®sg the learners to acquire relevant knowledge and be in a position to
continye,leafning when faced with ever changing challenges in the future.

5. R@’glnequality: One of the main social justice priorities with which UBE is associated
is the attempt to eliminate the educational split. Since it targets vulnerable customers,

including kids from rural areas and customers from low household income status, the

UBE serves to close gaps and make sure that all children are given a fair chance in life.

2.1.1.2 UBE’s Role in Sustainable Development

13



It is quite relevant to the Sustainable Development Goals as it mainly corresponds to the goals of
the 4th SDG, which means to “Ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all”. Education supports other SDGs as non-form attendant

assists individual in aspiring for health, economic, environmental and social improvement.

UBE, therefore, acts as a foundation for development by training students in an&such as

poverty, inequalities and degradation of the natural environment?. : O

In its capacity as a provider for human capital development, therefor@is beneficial for the
economic growth of a nation. Education raises quantity a @y, making people more
productive, hire able and paid, and, thus, making poverty r@p economic vulnerability shrink.
Education researcher confirm that each year of sc o@ises the income level of the school
leaver by an average of 1.0%, making UBE an ortant weapon in combating poverty and
stimulate sustainable economic growth?. }E also plays a role of endearing communities
socially as well as enhancing the &G?responsibility among them. Education makes people
aware of the social and envircﬂy&% problems of the society to enable them play a useful role.

Education initiatives w\\@%iginate from community under UBE enhances the human

interaction leadiné;@eral enhanced social capital and thus enhances social capital thereby
e

improves the sogiety”.

UBE We potential of eliminating gender disparity since it seeks to give every child regardless
of his or her gender a chance to schooling. Education for girls opens doors to literacy, skills that
prepare them for a job market and get them out of early marriage hence improving on them and

their family’s health status. Education brings change in the economic, political, as well social

14



productivity in Women, in effect reducing gender disparity that has been rife in many societies

for years®.

2.1.2 Sustainable Development and Role of Education é

S

As with the Brundtland Report (1987) defining sustainab velopment as that kind of
development which ensures the sustainable satlsfactlo Quman needs in present and the
perpetuation of this satisfaction into the future, it sti&s the heart of educational reform today.
This concept is based on the idea of susta@ development or the three Ds, development,
durability, and distribution’. Educatioh. K%umdered as the pillar of sustainable development
because it informs, enhances peopl@&wareness and admonishes them to live a sustainable life®.

UBE echoes the tenets, V@ and principles of sustainable development by promoting
capacities for crltlcal h king and problem-solving as the essentials to face future generations’

challenges. TheOhe need for the integrationist curriculum approach for education and
subjects th d enable young children to learn about matters concerning climate change,
resulti@\ﬁrom resource management, unfair socio-political systems, among others, in a bid to
build well-equipped participants of the sustainable development’. The integration of

sustainability within teaching-learning activities in UBE also benefits children since it educates

young children on sustainable development before they join mainstream school'’.
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Sustainable development means using concepts that help create economic, ecological and social
capital for the future and for everyone in the society. In the contemporary world that is
characterized by increased temptation to advance industrialization, environmental pollution and
social injustices sustainable development is more crucial. It based on solutions, decisions and
joint commitment and stewardship of current and future generations for maintaining and
developing the physical and social assets. Education was found importa Q{ethancing
sustainable development, as a vehicle that empowers people and also as anfagefit of change in
society. According to UNESCO, education is recognized as “th@ ay to sustainable
development” given that it equip people to address for sustaina e oprnent challenges in the

broadest sense, individually and collectively!!. Hence @a on is viewed as a transition

mechanism that brings about the changes in the hurg nﬁ%wour that are needed for supporting

Nl

Education supports directly the econom'& inability through the development of a competent

sustainable development.

human resource. Competent educa@ssystem prepares people as per their capabilities to work,
to create, to compete i ® economy. Sustainable economic development also entails
having a human capltal &13 capable of addressing the multifaceted modern world challenge
and which is in Q}smon to cope with the changes that come with advance technology and
globalizatio%% environment'?, Education in this context assists in producing solutions to
proble}g}r%ich in turn contribute to economic development that is sustainable thus decreasing
poverty levels'. In addition, specifically educational institutions can equally foster economic
sustainability, through inclusive programs that train learners on establishment of green ventures,
application of circular economy and innovations on sustainable inventions. Education systems

can prepare those people who are to be future leaders and inspire them to engage into business
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initiatives, develop successful business projects, as well as integrate the principles of economic

growth with the concerns of the environmental capacity.

The global risk environment shows that education is one of the most effective ways of driving
the degree of concern towards environmental issues as well as the proper management of the
environment as a resource. Environmental literacy or putting Environmental edﬁ*tion into

context with school curricula allows students to learn about ecological isst/ as climate

change, loss of species or pollutions among others'4. &

Through studying ecosystems, conservation, and resources..nahagement the students are
knowledgeable citizens more likely to engage in pro enviro@ practices and champion good
policies. Teaching that focuses on environmental co@ allows students to reflect on the
existing connection between humans and the_en ent and career choices that may deprave
Earth. For example, teaching strategies lik moor learning or community gardening and field
.
trips teach the student directly from\ﬁgerlence giving an understanding of sustainable use of
resources. Practical student e nt activities allow students establish practical relationships

between theories to pm%e, thus enhancing the comprehensibility and practicability of

environmental su(ﬁ@tyl 5,

Continuity ngulfs social sustainability that entails equitable, fair and cohesiveness in the
societMst of all, education enhances social sustainability as it ensures development of
understanding and appreciation of social equity, fair treatment and tolerance to human variation.
Education that is quality provides ones from all over the society an equal facet to attain their full
capacity and on the other hand assist the minority in society and bridge the social-economic

divides. This paper argues that knowledge that is accessible to all is a necessary component of

17



development towards an equitable and thus a just society that enables all persons to participate in
sustainable development!®. As well, education for social sustainability focuses on preservation of
gender, equal rights, as well as spirits of togetherness of the people. For instance, gender
sensitive education policies facilitate the diminishing of the educations gender gap and enabling
woman and girl to contribute in the society and the economy. Education is intertwined with
gender equity impacts on sustainable development because access provides tricl@n ffect on
C
¢\

To this effect, ESD deals with complex issues of sustainabihi ith the element of

poverty and health!”.

interdisciplinary being a core component. Problems of sable development relate to
different research fields, and relate to such disciplines asg&nmental science, economics, and
sociology. Thus, largely, to ensure that the stuc@lre equipped knowledge adequate in
managing these intersections, the educationa}\\@’gtions require to implement a curriculum that
is inter-disciplinary in its coverage. FofN\instance, when one integrates environmental science
with the social studies unit, one céeam ways in which certain human behaviours affects the
surrounding environment Athe policy agenda of a given country may support or hinder
ecological health'8. An Qvay, which is very effective, is the common approaches as project
N
approach, and 0®1vo ving methods — learning through participation, which also helps to
observe th ledgeable approach and the sense of responsibility towards the sustainable
exerci@&%s for proponent’s argument, they contended that, participatory approaches in ESD
promote students engagement in actual projects so they apply what they figure out into the
specific problem solving of the community. Not only does this effective, learner-cantered

approach improve critical thinking but also increases students’ resolve to act on their course-

created plans for sustainable living and their communities'®.
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Education for sustainable development also has in view development of global citizenship. The
general learning about the world involves understanding that national and personal actions can
have an impact on the global system of relations. This understanding is critical for SD as it
makes men think of their effects on global economy or ecology before they act. By participating
in GCE, students are exposed to such concepts as cultural, social, and national-cultura] diversity,
global justice and ethical responsibility as well as other aspects necessary for enc %in people
to live sustainably and supporting global solidarity?®. Students who a&ged to think
internationally being responsible for the whole world will be binder @&aetice conservationist
attitudes which consider the effects of their actions on other indiyidials and generations to come.
Sustainable living refers to the responsible use of resource to day activities and fighting
for justice in the natural world. Promotional activig@romote tolerance for education and

critical thinking are crucial practical steps tha enﬁb@ asting change in personal attitudes toward

sustainable development, as these activitie@de instructions in the improvement of behaviour,

aiming at reducing adverse impacts f@ing individual and social accountability.

As education is central to @a le development, there are challenges of implementing ESD

for Everyone. There is always inadequate and skewed distribution of resources, unavailability of
.

qualified teacher@constraint on culture and tradition in cases of implementing development-

cantered curti especially in developing countries. Also, students cannot contribute to the

digital\e}ming activities which promote sustainability due to limited access to digital

technologies. To address such issues, catalytic investments, enabling policies and partnerships

12, In conclusion,

between and among governments, NGOs and the communities are essentia
education is crucial to the development as it plays a vital role of empowering people with

knowledge skills and attitude towards taking helpful decisions for development... In its way,
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economic, environmental, and social, education offers a great strategy to approach the global-
challenges. By integrating sustainability into educational systems and addressing challenges to
accessibility and equity, societies can better prepare future generations to advance sustainable

practices and contribute to a balanced and resilient world.
2.1.3 Integrating Sustainability into Education Curricula Q\

Integrating sustainability into educational curricula is essential to equ1p(3Qnts with the
knowledge, skills, and values necessary for addressing glob@ lenges related to
environmental, social, and economic sustainability. This app cﬁgns educational systems
with the needs of sustainable development, fostering a geon of citizens prepared to make
informed decisions for a sustainable future. As globg%%nges intensify, from climate change

to resource scarcity, integrating sustainabiljty f@ curricula prepares students not only to

5N

To effectively align UBE w1th &mable development, education systems must integrate
y lgn UBE with @3

understand these issues but also to engage @wm actively and responsibly.

sustainability into their ¢ Some studies suggest that curriculum reform should include
interdisciplinary top1cs § promote environmental literacy, social equity, and economic
resilience??. The@mes help students understand their role in fostering sustainable practices,
from cons resources to advocating for social equity. The benefits of interdisciplinary
studiesxvarly education, such as environmental science and social responsibility, are widely
recognized, as they help children connect academic knowledge to real-world applications?.
Curriculum reform aimed at fostering sustainability in UBE should focus not only on content but

also on teaching methods that engage students through experiential and community-based

learning. This hands-on approach promotes critical thinking by encouraging students to solve
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problems in real-life scenarios, fostering both practical skills and a deeper understanding of
sustainable practices. Participatory learning models, such as project-based and community-
engaged learning, are crucial for equipping students with skills to address complex global issues

in creative and context-specific ways?*.
2.1.3.1 Conceptual Foundations of Sustainability Education Q\

Sustainability education, often referred to as Education for Sustainable Deve@t (ESD), is a
transformative learning approach that emphasizes the interdepe of environmental,

economic, and social systems®. It recognizes that these three 6% sustainability are deeply

interconnected and that addressing one without considerin others can lead to incomplete or

even counterproductive solutions. ESD seeks not ly@lform but also to empower learners,

equipping them with the knowledge, skills, \%!&d attitudes necessary to engage critically

and constructively with global challen Auch as climate change, poverty, inequality,
.

biodiversity loss, and unsustainable éﬁj\rce use?®. It advocates for curricula that reflect the

interconnectedness of global Q%s, emphasising holistic, interdisciplinary learning that

\

combines traditional subjec ith new, sustainability-focused topics such as climate science,
ecological conset@d social justice.

Education %Qstainable Development (ESD) is inherently interdisciplinary, reflecting the
interco ed and multifaceted nature of sustainability challenges facing the world today.
Unlike traditional educational approaches that often compartmentalize knowledge into distinct
subject areas, ESD calls for a more holistic model of learning. This approach encourages the
integration of multiple disciplines to enable students to develop a more comprehensive

understanding of the complex issues shaping our world. This interdisciplinary emphasis is
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strongly supported in the literature, which notes that sustainability education must break down
traditional subject boundaries to effectively prepare learners for the real-world problems they
will encounter?®. These issues, ranging from environmental degradation to social inequality, are
deeply intertwined and cannot be fully understood, let alone addressed, through the lens of a
single discipline. As such, educators are urged to adopt curriculum designs that foster cross-
disciplinary thinking, where insights from diverse fields such as ecology, et Q&iology,

economics, and political science are synthesized into a unified learning experienc

For instance, climate change, one of the most pressing sustainabi allenges of our time,
exemplifies the need for such an approach. Understanding clihange requires more than just
knowledge of environmental science; it also demands Q{l hension of economic trade-offs,
political decision-making, technological innovatié nd social behaviour. Environmental
science provides insights into the causes and\\@cts of rising global temperatures, but without
understanding the economic costs oi‘@tion, or the social and political implications of
climate policies, students cannot c?e full scope of the issue. Therefore, curriculum models
need to be reimagined to integrative learning experiences. This means shifting away
from rigid subJect 511 §d moving towards project-based, thematic, or problem-solving
pedagogies that Orom multiple knowledge areas. In such a model, students might explore a
single issu deforestation, through the lenses of biology (ecosystem impacts), geography

(spatizM%ribution), economics (cost-benefit analysis of land use), and civic education

(legislative frameworks and advocacy strategies) 2°.

Furthermore, interdisciplinary ESD does more than just enhance content knowledge; it fosters

critical thinking, systems analysis, and collaborative problem-solving skills, all of which are
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essential for nurturing active, responsible global citizens. It also mirrors the way sustainability
problems are tackled in the real world, where teams of scientists, economists, policymakers, and
community stakeholders must work together across disciplinary boundaries to devise effective
and equitable solutions. In conclusion, embracing the interdisciplinary essence of ESD is not
merely a pedagogical preference, but a necessity for meaningful and transformative education in
the 21st century. Without such integration, students are likely to deve fragmented
understandings of sustainability challenges, which limits their capacity to{engage with these

issues constructively and innovatively. O

2.1.3.2. Key Components of a Sustainability-Oriented Curr@m

A curriculum that integrates sustainability focuses 01 r@e dimensions:

e Environmental Literacy: This invol‘@aching students about ecosystems, resource
management, and the impact b@an activities on the planet. Studies suggest that
environmental literacy K éky education fosters ecological awareness, encouraging
students to adopt s t@ble practices and reduce their ecological footprint?’.

e Social Responsi %and Equity: Sustainability education also incorporates discussions

XS
on social gquity and justice, emphasising the ethical dimensions of sustainability.

As argl%é’dents should be aware of social inequalities and understand their responsibility

to Mrlbute positively to their communities?®. Addressing these issues within the

curriculum helps develop a more equitable society and fosters a commitment to social justice.

e Economic Sustainability: Teaching economic sustainability involves educating students

about sustainable business practices, resource conservation, and the importance of

balancing economic growth with environmental and social considerations. This aspect
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prepares students for future roles in sustainable industries and encourages responsible
consumer behaviour.

e Systems Thinking: A systems approach to sustainability helps students understand the
complexity of sustainability challenges. Systems thinking enables students to recognize

the interconnectedness of environmental, social, and economic factors, fostering a

2.1.3.3. Teaching Methods for Sustainability Education %

O

Beyond curriculum content, the teaching methodologi@ in sustainability education are

holistic perspective that is crucial for sustainable decision-making?’.

critical. Traditional lecture-based approaches often @Qort of engaging students in meaningful
ways that promote critical thinking and -solving. Effective sustainability education
involves hands-on, experiential leam'h@‘;ouraging students to engage directly with their

environments and communities. é

e Experiential Lea@ixperiential learning, where students learn through hands-on

activities t@world projects, is a key method in sustainability education. Projects
such a@ommumty gardening, recycling initiatives, and energy audits help students
u@nd sustainability concepts in practice. Participatory learning models foster
critical thinking and creative problem-solving skills by allowing students to engage with
sustainability issues in their local contexts*’.

e Project-Based Learning (PBL): PBL encourages students to work on sustainability-

focused projects that require collaboration, research, and critical thinking. For instance,
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students may work on projects related to water conservation, waste management, or
energy efficiency, which are designed to connect classroom learning with real-world
applications. Research found that PBL enhances students’ engagement and retention of
sustainability knowledge, as they can see the immediate impacts of their efforts®!.
e Community Engagement and Service Learning: Involving students in community-based
projects helps bridge the gap between theoretical learning and practi Q%lication.
When students participate in service learning, such as local ¢lean=fip events or

educational outreach, they develop a sense of responsibi@ﬂ their communities

and an understanding of sustainability's social dimensio&”.
2.1.3.4. Challenges in Implementing Sustainability Cu@

Integrating sustainability into education cqrricﬁb;aces several challenges, particularly in
resource-constrained environments. Schools it developing countries often lack the funding,

°
materials, and trained teachers need @de iver sustainability education effectively. There is

need for international support &; %(cy reform to provide schools with the resources required to

develop and implement s@%ility-focused curricula’?,

.
Additionally, tea@aining is crucial. Many educators lack the expertise to teach sustainability
topics effeotively, often due to limited access to professional development in sustainability
educa%ucational authorities should prioritize sustainability training programs for teachers,
ensuring that they are well-equipped to deliver interdisciplinary and interactive sustainability

education®*.
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2.1.3.5 Challenges to Implementing Universal Basic Education (UBE) for Sustainable

Development

Implementing Universal Basic Education (UBE) within a sustainable development framework is
essential yet challenging, especially in developing countries. UBE aims to provide inclusive,
equitable, and quality education. However, achieving these goals faces numerous obﬁ&es, such
as financial constraints, infrastructure limitations, teacher shortages, ¢ tiases, and
technology gaps. Tackling these issues is vital for UBE to support Sl&ﬁina e Development

Goal (SDG) 4, which emphasizes inclusive and quality education

Resource Constraints Q :

A primary challenge in implementing UBE is limi nding. In many developing countries,

education budgets are insufficient to cover thof a universal education system, resulting in

limited facilities, insufficient learning h@ls, and teacher shortages. For instance, inadequate

funding contributes to overcrov&®a5srooms and limited resources, which hinder effective

teaching and learning outc r@ Financial constraints were further strained during the COVID-
N

19 pandemic, wheg&

vulnerability of ‘edugation financing’®. Public-private partnerships and international aid are

rces were diverted to emergency responses, highlighting the

potential s s to the financial limitations. Partnerships with NGOs and private sector
contrilh‘iyns have been critical in supplementing government funding in resource-limited
settings, especially for building and maintaining school facilities®’. Expanding these partnerships
and improving financial governance could alleviate some funding challenges, making UBE more

feasible across socioeconomically diverse regions.
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Inadequate Infrastructure

In many rural and underserved areas, schools lack basic facilities such as classrooms, sanitation,
electricity, and clean water. This inadequate infrastructure is a significant deterrent to consistent
school attendance, particularly among girls, who may face additional challenges related to
hygiene and safety. Access to basic amenities in schools increases retention rates m&reates a
safer, more conducive learning environment®®. Infrastructure limitation pact the
integration of digital learning tools, which are increasingly essential f ;ﬁ education. To
meet SDG 4 goals, governments should prioritize investing in both.t nal infrastructure and

digital access to improve educational outcomes®. Adequate c@)oms, electricity, and internet

access are vital components of a robust educational en ;ent that can promote sustainable

development principles. b’b

S

A shortage of qualified teachers @& inadequate professional development opportunities are

Teacher Shortages and Lack of Professi@evelopment

major barriers to deliveri Qq ity UBE. Many developing countries face challenges in
recruiting and retainin, ﬁa ers, particularly in rural areas, where salaries and living conditions

may be less fav@

there are fe ified teachers, learning outcomes suffer.

Teacher training programs should include content on sustainable development to align classroom

eacher quality directly affects students’ academic success, and when

instruction with SDG targets. Furthermore, increasing teacher incentives in underserved areas is

essential for maintaining a consistent workforce. Professional development programs that
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incorporate sustainability, critical thinking, and problem-solving skills can also empower

teachers to implement an effective, sustainable curriculum that resonates with UBE’s goals*.
Cultural and Gender-Based Barriers

Cultural norms and gender biases remain significant obstacles to educational access&ticularly
for girls in some developing countries. In communities where early e,” gender
discrimination, and child labour are prevalent, educational opportunities Qor rls are often

limited. Despite progressive policies, gender disparities persist in @a ion due to cultural

O

To counteract these biases, policies need to be cult@y:sensitive and gender-responsive.

expectations that prioritize boys’ education over girls’*!.

Gender-focused interventions have shown that IO@’Q)mmunity engagement can help shift
societal views about gender roles in educatio@ommunity education and advocacy are critical
for raising awareness about the bené@ educating girls, which ultimately contributes to

sustainable development by fosteri@n educated, equitable workforce.
Digital Divide and Limﬂ@&ess to Technology

.
As digital leami@omes more central to education, the digital divide the gap between those
with accessra chnology and those without has become a prominent barrier. Many students,
particu}htly in rural areas, lack access to digital devices, stable internet, or electricity, which
limits their participation in increasingly digitalized education systems. During the pandemic,
students without digital access were disproportionately affected, underscoring the importance of
equitable technology access*. To bridge this gap, it was suggested that governments invest in

digital infrastructure as part of their UBE strategies**. Providing affordable internet and digital
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devices, especially in underserved areas, can support a more inclusive education model. Digital
literacy programs for students and teachers are also essential, as these skills are increasingly

required for workforce readiness in a globalized economy.
Policy Inconsistencies and Weak Governance

Policy inconsistencies and governance issues often hinder the successful 1mple®on of UBE.
Weak governance can lead to misallocation of resources, lack of transparer) d inefficient
program management. Without a strong governance framework, UBE t es are less likely to
be effective or sustainable, as funds and resources may not 6h cir intended targets*®. To
improve governance, transparent monitoring and evalua@ystems are essential. Involving
local communities in the planning and oversight o (@rograms, as seen in successful case
studies from East Africa, has also proven ben . Collaborative governance that includes

stakeholders at various levels enhances acc \nkbility, fosters community support, and improves
the likelihood of successful program@plementaﬁon“é.

Political Instability andhs@ity
Political instabili @curity issues are substantial challenges to UBE in certain regions.
Conflict, soci@rest and violence disrupt education systems, making it difficult for students to
attend{j&onmswntly and for educational facilities to function. For example, conflicts in
parts of Sub-Saharan Africa have led to school closures, displacement of students and teachers,
and destruction of educational infrastructure*’. In response to these challenges, international
organisations such as UNICEF and UNESCO are working to establish safe learning

environments, even in conflict zones. The importance of conflict-sensitive education policies,
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involves building safe classrooms, providing trauma-informed support, and creating emergency
education plans for conflict-affected areas*’. Ensuring that UBE remains accessible during crises

is essential to prevent educational setbacks and to promote resilience within these communities.
2.1.3.6 The Role of Policy and Partnerships in Advancing Sustainability Education

Government policies play an essential role in promoting sustainability curri Q%ucaﬁon
policies that mandate sustainability topics in school curricula ensure that al[*Students have
exposure to sustainability concepts, regardless of geographic 10 or socio-economic
background. Policy frameworks should encourage schools to in %stainability into existing
subjects, such as science and social studies, and to provide@e ources necessary for hands-on
projects and experiential learning. Partnerships wi h,@ovemmental organisations (NGOs)
and the private sector are also valuable in su g schools’ sustainability initiatives. For
example, companies involved in renewa Aﬁergy, recycling, or conservation can provide
.
funding, expertise, and resources tha&ﬁ%bols may otherwise lack. Cross-sector partnerships can
enhance curriculum content aa@%de students with insights into sustainability careers, helping

them see the relevance oﬁ@udies to real-world industries*s.

2.1.3.7 Impacts @tainability Integration on Students and Society

The i te@l of sustainability into education has profound impacts on both students and
society at large. Students gain practical skills and develop a sense of stewardship, preparing them
to become responsible, environmentally-conscious citizens. By fostering values of conservation
and social equity, sustainability education promotes a culture of responsibility that can influence

future generations. At a broader level, sustainability education contributes to societal resilience.
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As students carry their knowledge into adulthood, they are more likely to advocate for and
implement sustainable practices in their communities and workplaces. It’s been suggested that
educating the next generation on sustainability is essential to achieving the Sustainable
Development Goals, as these students will be tomorrow's leaders and decision-makers, charged

with addressing global challenges and promoting sustainable development®.

S\
In conclusion, integrating sustainability into educational curricula is not @%eﬁcial but
essential for preparing students to address the complex challenges ofour tifhe. By fostering
environmental awareness, social responsibility, and systems thinki Qstainability education
creates a foundation for a more resilient and equitable . While challenges remain,
continued efforts in policy reform, teacher training, and @ nity partnerships can support the

successful integration of sustainability in educatior&pping future generations to contribute

meaningfully to a sustainable future. @

2.1.4 Community and Stakeholde&@gagement in Universal Basic Education (UBE)

Community involvement an&%(eholder partnerships are integral to the effective
implementation of UB@%essful UBE programs often involve partnerships with local
communities, go %’s, and non-governmental organisations (NGOs), which can provide
additional res@:es and culturally relevant support for education initiatives. NGOs and local
organi at@lay a crucial role in mobilizing resources, advocating for policy change, and
supporting UBE efforts in remote and underserved communities>’. Stakeholder collaboration also
ensures that education initiatives are context-sensitive, fostering community ownership and

increasing the likelihood of long-term success>!.
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Community participation enhances the effectiveness and sustainability of UBE programs by

fostering local ownership and ensuring that interventions align with cultural and socioeconomic

realities. Engaging communities ensures that educational initiatives resonate with the unique

needs and priorities of the target population, such as language preferences, cultural practices, and

resource availability®!. This alignment is especially critical in rural and underserved areas, where
S

S

Community involvement in education is widely recognised as a crucial 6'\er or enhancing the

educational access and quality often lag.

quality, accessibility, and equity of schooling, especially in conte e formal systems face

challenges. Several key benefits underscore the value ofging local communities in

educational processes: Q

1. Increased Access: Community advocacy a pivotal role in increasing enrolment and

attendance rates, particularly in re 'n\swhere children face significant socio-economic

.

or cultural barriers to educati’( % leaders, parents, and grassroots organisations can
raise awareness about*@%ortance of schooling and encourage families to prioritise
education. For e , in some communities, traditional beliefs or economic hardships
may disco T@ding children, especially girls, to school. Through targeted campaigns,
home @[s, and community meetings, advocates can dispel myths, address fears, and
hi@rgtt the long-term benefits of education. This mobilisation often results in increased
enrolment, retention, and reduced dropout rates, helping bridge the gap for children who
might otherwise be excluded.

2. Enhanced Accountability: Communities serve as essential watchdogs that hold

governments and educational authorities accountable for their commitments. When local
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residents are actively engaged, they monitor whether promised resources—such as new
school buildings, textbooks, or qualified teachers—are delivered and used appropriately.
This oversight helps curb corruption, ensures transparency in fund utilisation, and pushes
for timely fulfilment of education projects. For instance, parent-teacher associations and
community education committees can demand regular updates, participate in, budgeting
processes, and report irregularities, thereby fostering a culture of ac&@ity that
supports the effective implementation of education policies. QJ

Improved Infrastructure: Resource limitations often hiucational quality,

particularly in rural or marginalised areas. Here, comﬁu$riven initiatives can fill

critical gaps by pooling local resources, skil labour to improve school
infrastructure. Fundraising efforts organis d@arents or community groups help
procure necessary materials or finance co tion projects, while volunteers may assist
with maintenance and repairs of classrdoms, sanitation facilities, or playgrounds. Such
.
engagement not only suppl&;{a}s government efforts but also promotes a sense of
ownership and pride® {Qg{g community members. This collective responsibility
strengthens the s\@)ility of infrastructure improvements, creating safer and more
conducive b@ environments for children.
Gende@qﬁu(y: Addressing gender disparities in education requires culturally sensitive
ap@%hes that resonate within local contexts. Community groups, including women’s
N/
associations and youth clubs, are often at the forefront of challenging harmful social
norms and advocating for girls’ education. They work to eliminate barriers such as early

marriage, gender-based violence, and discriminatory attitudes that restrict girls’ access to

schooling. By promoting gender-sensitive policies and practices—like safe school
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environments, flexible school hours, and provision of sanitary facilities—local actors
contribute to creating inclusive spaces where girls can learn and thrive. Their advocacy
also influences families and community leaders, gradually shifting cultural perceptions

towards valuing education equally for boys and girls.

Community involvement is indispensable for advancing education goals. By increm&% access,
ensuring accountability, improving infrastructure, and promoting gender e u@%mmunities
become active partners in the educational process. Their eng@g( enhances the
responsiveness and effectiveness of education systems, particu Qchallenging contexts,

making schooling more inclusive, equitable, and sustainable. Q

2
®%
S

2.1.4.1 Stakeholder Partnerships ,\C?
Non-Governmental Orga'@@s (NGOs): NGOs are instrumental in bridging gaps left by
governmental limitatiﬁe pecially in funding and expertise. They often implement targeted
programs that ad@peciﬁc challenges in UBE, such as teacher training, provision of learning
materials, aﬂb pporting vulnerable groups like orphans and displaced children. For example,

organi&‘iyns like UNICEF have provided technical and financial support to UBE programs

globally, focusing on innovative strategies to reach marginalized communities.

Private Sector Engagement: The private sector contributes through public-private partnerships

(PPPs) that leverage financial and technical resources for infrastructure development, digital
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learning tools, and capacity building. Private entities often bring innovation to UBE initiatives,

such as using technology to enhance access and learning outcomes, especially in remote areas®.

Local Government Involvement: Local governments play a crucial role in facilitating community
participation and implementing UBE programs. They ensure that policies are adapted to local
contexts, allocate resources efficiently, and monitor program outcomes. Decent ation of

educational governance increases efficiency by allowing communities to C’L decision-

i %msatlons like UNESCO,

World Bank, and bilateral donors, provide essential fundm \ ohcy guidance for UBE. They

making processes 4.

International Development Partners: Global stakeholders, includ

also facilitate knowledge-sharing platforms that eg&ovemments to adopt best practices

@*
2.1.4.2 Challenges in Communpi d Stakeholder Engagement

Despite its 1mportan$engaging communities and stakeholders in UBE faces significant
challenges: 6< \,

1. R&e Constraints: Limited funding often restricts community-led initiatives or

tailored to their contexts.

hinders local governments from fully supporting educational programs.
2. Lack of Awareness: Communities may lack sufficient understanding of the benefits of

UBE or their potential roles in its implementation.
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Fragmentation: Lack of coordination among stakeholders, including NGOs, private

sectors, and governments, can lead to duplicated efforts or gaps in service delivery.

4. Cultural Barriers: Deep-seated cultural beliefs may impede participation, particularly in
advocating for girls’ education or inclusive education for children with disabilities.
2.1.4.3 Strategies for Effective Engagement Q\

To address these challenges, the following strategies can strengthen commut@l stakeholder

involvement in UBE: @

1.

2.

4,

2.1.5

N

Capacity Building: Providing training to commun@eaders, teachers, and local
administrators to enhance their roles in UBE deli\@.

Incentives for Participation: Offering sc@rbships, school feeding programs, or
conditional cash transfers to encourag@?nent and retention, especially in low-income

communities. ° &
N\

Collaborative Frameworks:@e ishing multi-stakeholder platforms to coordinate efforts

and share resource a@ various actors.
Policy Supp’c&;acting laws that institutionalize community participation in
[ ]

education@ming and implementation.

Ué@ a Catalyst for Economic and Social Resilience

Universal Basic Education is not only fundamental to individual growth but also serves as a

driver of economic resilience and social stability. Educated individuals contribute to a skilled

workforce, which is essential for national economic growth and the alleviation of poverty.

Education increases an individual’s employability, income potential, and capacity to contribute
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positively to society.>* Moreover, sustainable development relies on human capital to foster
economic growth and innovation, underscoring UBE’s role in shaping a workforce capable of
addressing complex challenges and sustaining long-term economic stability>. Universal Basic
Education (UBE) is a powerful tool for fostering economic stability and social resilience in
societies. By providing equitable access to foundational education, UBE empowers individuals
with the skills necessary for personal development, societal participation Q%onomic
productivity. These attributes are essential for communities to adapt to{and™recover from

economic, social, and environmental shocks, thus contributing to susta@&edevelopmen‘a

2.1.5.1 Economic Resilience through Education Q

Q

1. Workforce Development and Productivity: %% is fundamental in building a skilled
and adaptable workforce. Basic edu ati(ﬁba ips individuals with foundational skills
such as literacy, numeracy, and criti&akhmking, which are necessary for participation in

.
a modern economy. Access @\ality basic education increases employability, boosts
earning potential, and E&%S workforce productivity, which are essential components
of economic resih%%ducated individuals are better prepared to transition into skilled
labour ma¢;\$\g tributing to economic diversification and growth?®.

2. Povert@l cviation: UBE plays a crucial role in breaking cycles of poverty. It provides
in@fgals with the knowledge and skills to access better job opportunities and

N/
entrepreneurial ventures. Education leads to increased income levels and improved living
standards, reducing poverty's grip on families and communities®’. Additionally, educated
populations are more likely to invest in their children's education, creating a virtuous

cycle that perpetuates economic stability and growth.
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3. Innovation and Economic Diversification: Basic education fosters creativity and
problem-solving skills, which are critical for innovation and economic diversification. A
robust education system ensures that individuals have the intellectual tools to adapt to
technological advancements and develop new industries. For example, in emerging

economies, basic education supports entrepreneurial activities that contribute to informal

and formal sectors, providing a buffer against economic shocks such @%ﬁsses in
traditional industries. QJ

4. Investment in Human Capital: Countries that prioritize UBE @nce a higher return
on investment in human capital. Argues that educatig e%mces the capabilities of a
population, leading to improved health, reduced ates, and increased economic
participation®®. These outcomes reduce the cq@c burden on public systems, freeing

resources for infrastructure and social pro that strengthen national resilience.

.\Q?a

2.1.5.2 Social Resilign\c@)ugh Education

.
1. Comrr@%éohesion and Stability: UBE fosters social cohesion by promoting shared
Va& mutual respect, and understanding among diverse groups. It provides a common
platform for children of varying socioeconomic backgrounds to interact and learn
together, reducing prejudices and fostering inclusivity. Education contributes to reducing

social tensions and conflicts, thereby creating more stable communities®”.
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2. Empowering Marginalized Groups: Access to basic education is a powerful equalizer that
enables marginalized groups, including women, minorities, and rural populations, to
participate fully in society. Gender-responsive educational policies, as advocated
empowers girls and women, enhancing their roles in decision-making processes at home,
in communities, and in governance®. Educated women, for example, are more likely to
advocate for their rights and those of their families, leading to greater %Qe ity and
resilience. QJ

3. Health and Well-Being: Basic education significantly impacts @health outcomes by

equipping individuals with knowledge about hygiene, nutrition, and disease prevention.

Educated populations are more likely to adopt heal f@ bEhaviours and access healthcare
services. Education reduces child mortality r. t@@roves maternal health, and enhances
life expectancy, which are critical compon f social resilience®!.

4. Social Mobility and Equity: UBE yprovides pathways for upward social mobility by
reducing barriers to educati@ disadvantaged populations. By addressing systemic
inequities, education le\vgkz(e playing field and promotes equal opportunities for all.

This creates a sod@%ere individuals can rise based on merit, reducing disparities and

enhancin e% rmony.

5. Adapt 'QGlobal Challenges: Education prepares individuals to respond effectively
to(global challenges, such as climate change, pandemics, and economic crises. A
population equipped with basic education is better positioned to understand risks, engage
in mitigation strategies, and recover from adverse events. During the COVID-19
pandemic, for instance, populations with higher education levels adapted more effectively

to disruptions, leveraging technology for remote work and learning®.
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2.1.5.3 UBE as a Pillar for Sustainable Development

The link between UBE and sustainable development lies in its ability to address the
interconnected dimensions of economic, social, and environmental resilience. UBE contributes
to creating informed citizens who can make sustainable choices, advocate for equitable policies,
and participate in governance processes. As emphasized, an educated society is a &k'{:al asset
for achieving the SDGs, as it fosters innovation, social equity, and environm %Nardship.63
Universal Basic Education serves as a cornerstone for economic add, social resilience by
equipping individuals with essential skills, fostering communi Q}hesion, and driving
innovation. By addressing systemic inequalities and preparin @ lations for future challenges,
UBE acts as a catalyst for sustainable development. Its&ﬁn promoting equity, adaptability,
and resourcefulness underscores its transformati‘&%ential in building resilient societies

capable of thriving in the face of adversity. 1@ put it, "Education is not merely preparation

for life, it is life itself, the foundatioh{& which resilient and sustainable communities are

built”®, i AQ&C’
S
¢

2.2 {@ical Framework

In examining the theoretical underpinnings of implementing Universal Basic Education (UBE)
for sustainable development, two dominant theoretical frameworks are particularly relevant:

Human Capital Theory and Social Justice Theory. Both frameworks provide a robust foundation
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for understanding the role of education in fostering sustainable development, offering insights

into the strategic design and implementation of UBE programs.
2.2.1 Human Capital Theory

The Human Capital Theory (HCT), popularized by economists such as Theodoreiultz and

Gary Becker, views education as an investment in human resources, emphas;';Q its role in

enhancing the productivity, skills, and earning potential of individuals! n applied to
Universal Basic Education (UBE), this theory underscores the criti@o of education as a
fundamental tool for national development and sustainable g% Education is seen as a
productive asset, akin to physical capital, with signific Qg-term returns. By equipping
individuals with foundational skills, UBE enhanc [@)otential to contribute to economic
growth and innovation. For instance, basic liter numeracy skills empower individuals to
engage in both formal and informal econo&éctivities. Education extends its benefits to future
generations by breaking the cycle o&ﬁ?&&r’ty. When children receive basic education, they are
more likely to value educatior @%t offspring, creating a virtuous cycle that supports societal
development. HCT em s%the alignment of education with labour market needs. UBE
provides the gro @for future technical and vocational training, preparing individuals for
@)

employment i@ ors critical to sustainable development, such as renewable energy, healthcare,
and te@

UBE is designed to provide children with the basic skills necessary to engage in the economy
effectively. Skills in literacy, numeracy, and communication enable individuals to access
employment opportunities and adapt to evolving labour market demands. Research highlights

that countries with high literacy rates often experience higher GDP growth rates, illustrating the
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link between UBE and economic prosperity®. An educated populace is better equipped to drive
innovation and productivity. UBE lays the foundation for creativity and critical thinking,
essential for addressing complex challenges like climate change and economic inequality.
Sustainable development hinges on a skilled and informed workforce capable of creating

innovative solutions to emerging global problems®.

The theory highlights the role of education in promoting gender equality. U, @ces gender
m

disparities by ensuring equal access to education for girls and boys, thereﬁ&e owering women
to participate in the workforce and contribute to economic develo . This is particularly
important in Nigeria, where cultural and economic barriers oft@nit girls’ access to education.
Basic education has a direct impact on public health. @Qd individuals are more likely to
adopt healthy behaviours, access healthcare sewice& make informed decisions about family
planning. The World Bank emphasizes that im@yg in UBE leads to reduced maternal and child
mortality rates, which aligns with the S\E\(@ ble Development Goals (SDGs), particularly SDG

3 (Good Health and Well—being)m.z’&co
N\

Effective implementatiot@ BE requires substantial investment in infrastructure, teacher
training, and ed@& materials. Developing countries like Nigeria often face budgetary
constraints, li%lg he reach and quality of UBE programmes. Socioeconomic and geographical
dispar@%er the equitable distribution of UBE. Rural areas in Nigeria, for example, face
challenges such as inadequate schools, a shortage of qualified teachers, and cultural practices
that deprioritise education for certain groups, particularly girls. While UBE provides
foundational skills, there is often disconnect between basic education and the technical or

vocational skills required by the labour market. This mismatch reduces the immediate economic
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impact of UBE and highlights the need for seamless transitions to higher levels of education or
vocational training. Human Capital Theory situates education at the heart of sustainable
development by linking it to economic growth, poverty reduction, and social equity. UBE serves
as a foundational element in achieving these goals by equipping individuals with the skills and
knowledge necessary to address pressing global challenges. Education not only, enhances

individual capabilities but also fosters a collective consciousness geared toward Slea ility®s.

Human Capital Theory provides a compelling rationale for investing ng{as a means of
fostering sustainable development. By emphasising the economic and health benefits of
basic education, the theory underscores the transformative pot@ of UBE in creating a skilled,
equitable, and resilient society. However, addressing th%ha nges of implementation requires
innovative strategies that prioritise inclusivity, @bility, and alignment with broader
developmental goals. Through sustained c ment and strategic interventions, UBE can

become a powerful driver of sustainabl&@‘h and human progress.

2.2.2 Social Justice Theory* @

\)
Social Justice Theorgr\i%roged in the principles of fairness, equity, and inclusion, emphasising
.
the need to ro@very individual with equal opportunities to thrive, regardless of their
backgroun ircumstances. Applied to education, it underscores the moral imperative to
dismar}k/systemic barriers and promote access to quality education for all. Within the
framework of Universal Basic Education (UBE) and sustainable development, Social Justice
Theory becomes essential for addressing inequalities and fostering inclusive educational systems.
Education has long been recognised as a fundamental right and a powerful tool for achieving

social equity. Social Justice Theory posits that equitable access to education is not just a societal
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obligation but also a critical mechanism for empowering marginalized populations. Education
fosters individual agency and collective well-being, enabling disenfranchised groups to break

free from cycles of poverty and exclusion %8,

Social Justice Theory advocates for the inclusion of historically marginalized groups in
education systems. In Nigeria, for instance, children from rural areas, girls, cl&i&en with
disabilities, and those affected by conflict often face systemic barriers sing basic
education. The UBE framework seeks to address these disparities by ma&{gc;(ucation free and
compulsory. However, despite legal provisions, enforcement remains ‘4 sistent, particularly in
underserved regions where socio-cultural practices and eic constraints limit school
attendance. Gender inequality remains a significant challeng€ in education. UNESCO reports
that in Nigeria, girls are less likely than boys to co@fa primary education, particularly in the
northern states where cultural norms and eadg\\%rlages restrict their educational opportunities.
Social Justice Theory calls for target@frventions, such as conditional cash transfers to
families, community awareness pr%&ms, and the recruitment of female teachers as role models,
N
to ensure girls’ education 's@rltized and supported®. While access to education is critical,
Social Justice Theory p%sizes that access alone is insufficient; the quality of education is
.
equally importar(:;\\'ﬁ
location or conomic status, receive an education that equips them with the knowledge and

skills I%g% to thrive in society.

st education system must ensure that all children, regardless of their

Quality education depends on the availability of well-trained and motivated teachers. However,
rural schools in Nigeria often struggle with unqualified teachers and high pupil-teacher ratios.

Social Justice Theory advocates for equitable allocation of resources to train and deploy
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qualified teachers to underserved areas. This includes providing incentives such as housing,
transportation, and professional development opportunities to encourage teachers to work in rural
or conflict-affected regions. A socially just education system also tailors its curriculum to reflect
the diverse cultural and socioeconomic realities of its learners. In Nigeria, integrating local
languages, histories, and traditions into the curriculum ensures that education resonates with
students’ lived experiences and fosters a sense of cultural pride. Additionally, %t\sion of
sustainability-focused subjects prepares learners to address global challenges SuCh as climate
change and social justice issues. Social Justice Theory calls for @i methods that are
inclusive and responsive to the diverse needs of learners. Thi i@es adopting pedagogical
practices that accommodate children with disabilities, suc use of assistive technologies,

individualized learning plans, and teacher training in s Q‘education.
Equity in Resource Allocation @

N
Equitable distribution of resources is‘&(a;htal o Social Justice Theory. Inequities in funding and
infrastructure often exacerbatt@%ﬁonal disparities, leaving rural and disadvantaged schools
without the necessary tob@%eliver quality education. In Nigeria, urban schools are typically
better funded an é@sd than rural schools, creating a significant gap in learning outcomes.
Social Justice&ory advocates for resource allocation based on need rather than population size.
This ez@%irecting additional funding to schools in underprivileged areas to address
deficiencies in infrastructure, teaching materials, and learning environments. Governments can
leverage partnerships with private organisations and non-governmental organisations (NGOs) to

provide resources such as libraries, laboratories, and ICT facilities to underserved schools. Such

collaborations are instrumental in bridging the resource gap while ensuring sustainability.
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Transparency in resource allocation is crucial for ensuring that funds reach the intended
beneficiaries. Social Justice Theory promotes the establishment of monitoring mechanisms, such
as community-based oversight committees, to track educational spending and hold policymakers

accountable.

Cultural and Contextual Relevance Q\

For Social Justice Theory to be effectively operationalized in UBE, cult%@d contextual
considerations must be integrated into educational policies and practin any communities,
socio-cultural factors such as early marriage, child labour, and 1@ biases impede access to
education, particularly for girls. Programs that engage@ unity leaders and parents to
challenge these norms are essential for promoting d\%%l as a universal right. The choice of
language in education significantly impacts ean@ utcomes. Social Justice Theory supports
the use of mother-tongue instruction in h‘education, as it enhances comprehension and
.
academic performance. The Nigeria\@%mment’s policy of teaching in indigenous languages
during the early years of '@%{ng aligns with this principle but requires consistent
implementation. In regio@ted by conflict, such as the North-East, education systems must
adapt to the reali '@displacement and insecurity. Establishing safe spaces for learning,

providing psy@)-social support, and integrating peace education into the curriculum are

strategie\sﬁéglign with Social Justice Theory’s emphasis on inclusivity and equity.

Education as a Driver of Social Transformation
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Social Justice Theory extends beyond access and quality to view education as a transformative
tool for achieving broader societal goals. By promoting equity, education can foster social

cohesion, reduce poverty, and empower individuals to advocate for their rights.

Embedding civic education within UBE curricula helps students understand their rights and
responsibilities as citizens, fostering a sense of agency and participation in govemﬂnk Access
to quality education equips individuals with the skills to secure better li %s, thereby
reducing intergenerational poverty. Social Justice Theory emphasiz tlgr/education must
address not just academic outcomes but also life skills and ility. Education that
prioritizes equity and inclusivity contributes to a more harm s society by bridging divides

based on ethnicity, religion, and socioeconomic status. Q

Social Justice Theory provides a comprehensiye f@%ork for understanding and addressing the
inequalities in Nigeria’s UBE system. B }britizing accessibility, quality, and equity, this
theory aligns with the broader goa@sustainable development. The application of Social
Justice Theory ensures that (@%ograms are not only inclusive but also transformative,
equipping learners to co\@:% meaningfully to society while addressing systemic barriers to
education. For N@é&achieve the dual goals of UBE and sustainable development, policies

must be roote%‘[ ¢ principles of fairness and inclusivity, ensuring that no child is left behind.

O

Integr}&'gn of Theories in UBE for Sustainable Development

The combination of Human Capital Theory and Social Justice Theory offers a holistic approach
to designing UBE programs. While Human Capital Theory highlights the economic benefits of

education, Social Justice Theory addresses its ethical and equitable dimensions. Together, these
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theories underscore the dual role of education in driving both economic productivity and social
inclusivity. For UBE to contribute effectively to sustainable development, it must integrate the
principles of these theories into its design and implementation. By developing human capital,
UBE ensures a steady supply of skilled individuals who can contribute to sustainable industries
and innovation. Through equitable education policies, UBE fosters social harmony and reduces
inequalities, laying the groundwork for cohesive and resilient communiti Qﬁﬂnedding

environmental literacy within UBE curricula prepares students to engage{with”sustainability

challenges, such as climate change and resource management. Q

Theoretical frameworks such as Human Capital Theory andial Justice Theory provide a
robust foundation for understanding the implementatio&f E in the context of sustainable
development. These theories emphasize the multifa& benefits of education, from enhancing
economic productivity to promoting equity@ocial cohesion. By leveraging insights from
both frameworks, policymakers can '(@s UBE programs that not only meet immediate

educational needs but also contrib@ e broader goals of sustainable development.

This dual-theory approab@?sses the challenges inherent in UBE implementation, such as
funding disparitie *@essibility barriers, while providing a roadmap for achieving long-term
educational a% evelopmental objectives. The synthesis of these theories underscores the
transf%@ potential of education as a driver of sustainable development in Nigeria and

beyond.

23 Review of Empirical Studies
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Managerial obstacles confronting the implementation of Universal Basic Education (UBE) in
rural Nigeria have been explored through qualitative inquiry involving semi-structured
interviews with 20 local education administrators. Findings reveal pronounced disparities in
access to basic education between urban and rural communities, inequities largely attributed to
political marginalization, insufficient infrastructure, and inconsistent policy execution. These
structural disadvantages place rural schools at a persistent disadvantage, b Q%esource
allocation and administrative support. The investigation emphasises the critical need for
decentralized educational governance, advocating for the transfer o@ter decision-making
authority and resources to local governments. Such decentralization is seen as essential to
tailoring interventions to the specific needs of rural com Q,rather than imposing uniform
solutions that often favor urban settings. Moreover ey@:d rural funding is recommended to

address logistical barriers such as inadequate sc uildings, limited teaching materials, and

underqualified staff. \
QA
N\

Although the findings offer pr&%’insights into addressing regional imbalances in education
delivery, the limited s %rticularly the small sample size raises questions about the
generalizability o ‘@nclusions across Nigeria's diverse educational contexts. Nevertheless,
the study contsi Sgs/to the broader discourse on equity in education, suggesting that localized,
conte t-s@e management may offer a viable strategy for narrowing the urban-rural divide in

educational opportunity’®.

Using a combination of qualitative interviews and policy analysis, researchers explored the
structural and administrative barriers hindering the effective implementation of Universal Basic

Education (UBE) in Nigeria. The investigation centred on two critical issues: inadequate funding
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and the breakdown in intergovernmental coordination, both of which were found to significantly
impede policy execution. Among the most pressing challenges identified was political
interference, which not only distorts policy continuity but also undermines accountability across
tiers of government. The findings pointed to the need for more streamlined bureaucratic
processes, alongside calls for enhanced transparency in educational policy-making. Such reforms
are considered essential for stabilising implementation frameworks and insu Q&ducation
from the volatility of partisan governance. In a context where frequenQ)Q in political
leadership often result in abrupt policy reversals or neglect, the impa@xliticisation on basic
education delivery is especially pronounced. While the research, successfully isolates key
inefficiencies within the current system, it also ackno the formidable difficulty of
enacting systemic reform in an environment wh e(@lcal instability and vested interests

remain entrenched. Nonetheless, it advances % itical conversation on the institutional

recalibration necessary to deliver on the @ of universal basic education in Nigeria’!.
.
N
An investigation into the inclusi@of Universal Basic Education (UBE) programmes for
children with disabilities % a mixed-methods approach to examine current practices and
challenges. The findin §aled considerable barriers to access and participation, particularly
S
stemming from allack“of specialised teaching resources and inadequately trained personnel. Such
shortcomin e effectively marginalised learners with disabilities within the UBE framework.
To cou these exclusions, the research advocates for the adoption of a dedicated inclusion
strategy, one that incorporates targeted teacher training, curriculum adaptation, and
infrastructural adjustments to accommodate diverse learning needs. This focus on inclusive

education draws attention to an often-neglected dimension of UBE implementation and

underscores the systemic nature of educational inequity for children with disabilities. Although

50



the proposed solutions are both practical and contextually relevant, they also expose deeper
structural issues, most notably, the persistent neglect of vulnerable populations within national
education planning. Bridging this gap demands more than policy revision; it requires sustained

financial investment and a broader cultural reorientation that values inclusive education as a

S\

Research conducted in Kwara State, employing a mixed-methods design, (@\gtrated that

cornerstone of social justice’?.

policies mandating free and compulsory education under the Universal Basic Education (UBE)
initiative have led to a notable increase in pupil enrolment. 19101{ in access signals
commendable progress in promoting basic education. Noless, the investigation also
identified enduring challenges that continue to hinder & ogramme’s overall effectiveness,
chief among them being acute teacher shortages &%everely overcrowded classrooms. To
mitigate these issues, the researchers advocﬁ@)r a strategic scale-up in teacher recruitment,
alongside substantial investment in p%{' infrastructure to accommodate growing learner
populations. These recommenda@s are particularly pertinent when viewed against the
backdrop of national p te@ where similar successes in expanding access have been
undermined by shortfalls ii"quality and capacity. The findings ultimately underscore a critical
.
tension at the heaart E implementation: while expanding access remains a foundational
achievement; ust be matched by deliberate, long-term investment in educational quality.
WithoMs dual commitment, the transformative potential of the UBE programme may remain

only partially realised, especially in regions already grappling with structural educational

deficits’3.
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An analysis of the political landscape surrounding the implementation of the Universal Basic
Education (UBE) programme revealed that frequent shifts in policy direction and a persistent
lack of political will have severely hampered progress. These governance-related impediments
reflect a broader pattern within Nigeria’s public sector, where education reform often falls victim
to political volatility and short-term agendas. Imam, in addressing these challenges, underscored
the importance of policy stability as a prerequisite for fostering contin 'Q%tivating
stakeholder confidence, and ensuring the longevity of reform efforts. The €mplidsis placed on
consistent policy frameworks resonates deeply in the Nigerian c@g where successive
governments frequently introduce reforms that are later abandonéd or poorly executed.
Addressing this persistent instability will require a fun QJ shift in the governance of
education, specifically, a concerted effort to id&ucatlonal planning from political
interference. Depoliticising the management of e on, while ambitious, remains essential for

establishing sustainable progress. Yet, this j&(we must confront entrenched political dynamics

that often prioritise patronage and pa{ﬁ%ﬁs ip over long-term developmental goals 74

Quantitative survey data to significant resource-related challenges undermining the
effectiveness of Unive Qamc Education delivery. Chief among these were unfavourable
teacher-student r@%wﬂespread infrastructural deficiencies, both of which contributed to
suboptimal ng environments. In response, the study proposed the strategic deployment of
educati technology to augment teaching capacity and facilitate more equitable resource
allocation. The suggestion to harness technology reflects a progressive orientation, aligning with
international best practices aimed at modernising educational delivery. Nonetheless, while the
integration of digital tools holds promise, its practical implementation within the Nigerian

context remains fraught with systemic obstacles. Chief among these are unreliable electricity
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supply, limited digital infrastructure, and a critical need for comprehensive teacher training to
ensure effective utilisation. Realising the potential of such technological interventions will
require targeted investments not only in hardware and connectivity but also in human capacity
development and policy frameworks that prioritise equitable access. Without these foundational
elements, technology risks becoming a superficial solution rather than a transformative tool in
S

Survey-based findings on school feeding programmes implemented un&&t%{lniversal Basic

addressing structural gaps in the education system’>.

Education framework indicated a notable increase in pupil att ¢ suggesting that such
initiatives serve as a powerful incentive for school participati@eyond improving attendance
rates, the data also pointed to broader benefits such Q{ dressing child malnutrition and
enhancing concentration during learning activities. }wer, the programme’s sustainability was
called into question due to persistent fund@onstraints. In light of these challenges, the
researchers advocated for the develb@s of public-private partnerships as a means of
expanding the programme's reacléd ensuring long-term viability. Such partnerships could
mobilise additional reso c@roduce innovative delivery mechanisms, and reduce the
financial burden on go %ent institutions. The broader implication of these findings lies in
.
recognising sch@edmg as more than a welfare initiative; it functions as a strategic
educational%@ention with the potential to mitigate socioeconomic barriers to learning. For

Nigeri&%E objectives to be fully realised, integrating nutritional support into basic education

policy through diversified funding models could offer a more resilient and inclusive approach’®.

Findings from a descriptive survey examining the purportedly “free” nature of Universal Basic

Education revealed that numerous hidden costs, such as charges for examinations, school
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uniforms, and instructional materials, continued to place financial strain on households. These
expenses, though informal, contradict the fundamental objective of providing genuinely cost-free
basic education and disproportionately affect families in lower-income brackets. To address this
contradiction, the researchers recommended the implementation of robust oversight mechanisms
aimed at enforcing compliance with fee-free education policies. They also emphasised the
importance of public awareness campaigns to inform parents and comm Q&f their
entitlements under the UBE framework. The persistence of unofficial charges only erodes
trust in public education systems but also deters enrolment and regu@t dance, particularly
among vulnerable groups. Strengthening accountability st t the school and local

government levels, alongside clearly communicated pohc@ essential for aligning practice

with policy and fulfilling the promise of universal, cv&% education in Nigeria’’.

An investigation into dropout rates in rur s within the framework of Universal Basic
Education, drawing on survey data fi (@vara State, revealed that the introduction of free
education policies contributed mgn@m ly to improved pupil retention. Financial relief emerged

as a critical factor in $gmg sustained enrolment, particularly among low-income
the

households who would

ise struggle with education-related expenses. Despite this progress,
the analysis highlighted enduring obstacles, most notably, the scarcity of adequate school
infrastructu the ongoing shortage of qualified teachers. These deficiencies were found to
hinder\ky 1l realisation of UBE objectives, especially in rural settings. In response, Aliyu
advocated for the strategic allocation of increased resources to rural schools, alongside
comprehensive reforms in teacher training and professional development. This empirical
evidence underscores the necessity of sustained, rural-targeted investments to bridge the urban-

rural educational divide. The findings are particularly pertinent in the Nigerian context, where
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resource disparities and systemic neglect continue to undermine access and quality in rural

education provision’s.

An appraisal of Universal Basic Education’s inclusivity initiatives for children with disabilities
indicated modest gains in enrolment but revealed persistent structural barriers impeding
meaningful participation. Despite policy provisions aimed at integrating learners «% special
needs, the implementation phase remained hampered by an acute shortage of d teachers,
inadequate teaching aids, and insufficient infrastructure tailored to divers%lgﬁg requirements.
The findings prompted calls for more targeted funding streams ed policy frameworks
that prioritise inclusive education beyond tokenistic acc@ Recommendations included
establishing dedicated units within education ministries@gersee special needs programmes,
and embedding disability-focused training within@er education curricula. Realising the
equity objectives embedded in UBE mandaé@cessitates long-term investment, not only in

physical infrastructure but also in dev&& human capacity attuned to inclusive pedagogical

approaches. Without such sust@d commitments, inclusive education risks remaining

aspirational rather than traosf@ﬂtlve for learners with disabilities”.

A study investig impact of school feeding programs implemented under the Universal
Basic Educati ; E) scheme in 15 schools across Enugu State, Nigeria. The study highlighted
a mgn@%smve correlation between feeding programs and improved school attendance.
Many students who might otherwise miss school due to hunger or lack of resources benefited
from the nutritional and educational opportunities these programs offered. However, a critical

challenge emerged: funding inconsistencies undermined the continuity and effectiveness of the

feeding programs. To address this issue, the authors proposed strengthening public-private
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partnerships (PPPs) to ensure stable financial support and enhance program delivery. By
fostering collaboration between the government, private entities, and local communities,
sustainable solutions to funding challenges could be achieved, maximizing the benefits of the
initiative. School feeding programs effectively tackle barriers to enrolment and hunger, but their
sustainability relies on robust and consistent funding mechanisms. Building dependable

financing models through PPPs and community engagement is essential for long-feru cess®.

The engagement of the private sector in the implementation of Ni@gﬁniversal Basic
Education (UBE) programme has increasingly been recognised as i response to persistent
shortfalls in public funding and infrastructural capacity. L‘@ ing on data collected from
interviews with over 100 stakeholders—including edﬁti officers, NGO representatives,
school administrators, and community leaders—tl&ﬁarch examined how non-state actors
have contributed to UBE delivery, paﬁiculaﬂ@reas underserved by government investment.
Findings demonstrated that private se&:%&tities, encompassing both for-profit organisations
and civil society groups, played@&ntal role in supplementing government efforts. Their
interventions ranged fro @p ying teaching and learning materials to financing the
construction and renoyv &)f school buildings, as well as facilitating training workshops for
.
teachers. In ma@es, these contributions filled crucial gaps left by inadequate budgetary

allocations efficient government procurement processes.
The private sector’s agility and resource base allowed for more rapid responses to urgent needs
in the education sector, especially in rural and peril-urban areas. However, despite these notable

contributions, the study identified several challenges stemming from the largely informal and

uncoordinated nature of private sector involvement. In the absence of a robust policy framework,
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interventions often operated in silos, resulting in fragmented service delivery and inefficiencies.
There were instances of resource misallocation, duplication of effort, and misalignment with
national education priorities. Additionally, the lack of a regulatory mechanism raised concerns
about accountability, transparency, and the long-term sustainability of privately driven initiatives.
To address these issues, the authors proposed the development of formalised public-private
partnership (PPP) frameworks within the UBE architecture. Such frameworks Q%‘need to
articulate clearly defined roles, responsibilities, and performance metrics for% ies involved.
Institutionalising collaboration would not only improve coordination @uce redundancy but
also ensure that private sector contributions are strategically, aligned with UBE objectives,

including access, equity, and quality. Moreover, th underscored the need for

governmental oversight bodies to play a more proagb%e in managing and monitoring these

®%

Regulatory safeguards must be put in pl% prevent the privatisation of basic education and to

partnerships.

ensure that profit motives do not@ﬁmde the public good. Transparency in fund utilisation,

equitable resource distrib (@ alignment with inclusive education goals must be central to

any engagement with n@n-state actors. In conclusion, while private sector involvement offers a
o \

viable strategy for addressing some of the systemic deficiencies that continue to plague the UBE

programme cularly in the realm of infrastructure and learning resources, it must be pursued

Within}wuctured, transparent, and ethically guided framework. Without such measures, the risk

remains that these well-intentioned contributions may inadvertently exacerbate inequalities or

compromise the integrity of public education provision®!.
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An extensive survey involving 375 teachers across 83 public primary schools in Calabar, Cross
River State, investigated the effectiveness of the national school-feeding programme within the
framework of the Universal Basic Education (UBE) initiative. The research aimed to assess both
the immediate educational outcomes, particularly school attendance, and the broader operational
dynamics shaping the programme’s impact. Respondents provided insight into the practical
realities of implementing school feeding at the grassroots level, offering a grou &pective
on successes and limitations. One of the most notable findings was a marked ifctease in pupil
attendance following the introduction of the feeding programme. Tea@idely attributed this
improvement to heightened community engagement, particul % parents and local food
vendors, as well as the establishment of localised g mechanisms that ensured
accountability in food delivery and distribution. beéglechanisms enhanced transparency,
reduced the likelihood of diversion, and built etween schools and their communities.
Nonetheless, the study identified persistent challenges that undermined the consistency and
.
scope of the programme. Chief am@ese were irregularities in funding disbursements and
limited geographic and demog@ coverage. Many schools reported experiencing disruptions
in food provision due toﬂ@ in fund release from federal and state authorities. Others noted
that only select @schools benefited, creating disparities even within the same locality.
Such inconsis@ie risk eroding the gains made in enrolment and attendance, especially in low-
incomg ¢ nities where school meals often represent a critical component of children's daily

nutrition.

The authors emphasised that while school feeding serves as a powerful incentive for increasing
enrolment and reducing dropout rates, particularly among children from economically

disadvantaged households, it cannot function effectively in the absence of a stable and
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adequately funded framework. Accordingly, they recommended stronger intergovernmental
collaboration to ensure continuity and equitable programme expansion. Enhanced coordination
between federal, state, and local government agencies was seen as essential to improving
planning, resource allocation, and monitoring. In addition to securing adequate and timely
funding, the study also called for institutionalised evaluation mechanisms to periodically assess
the programme’s nutritional and educational impacts. This would help pol@ke adjust
delivery models, meal content, and logistical arrangements in response to c@ g local needs
and emerging challenges. Ultimately, while the school feeding pro has demonstrated
clear benefits in terms of increasing attendance and addressing shortsterm food insecurity among
schoolchildren, its long-term sustainability remains con on strategic policy reforms,
stronger governance, and an unwavering commitment @usivity. Bridging regional disparities
and ensuring consistent access across the count il'require not only financial investments but
also political will and community-level c’({ }ﬁtiongz.

.

N
The integration of digital leaminébc?forms during the COVID-19 pandemic revealed both
critical opportunities and r@ challenges within Nigeria’s educational landscape. Drawing
from qualitative intervi gth teachers and educational administrators, one study examined the

.
adoption of e-learnintg tools, particularly platforms such as Google Classroom, within the
framework QUniversal Basic Education (UBE) scheme. The research sought to understand
how s&f& navigated the abrupt transition to remote learning, especially in contexts marked by
pre-existing resource constraints. Findings indicated that digital platforms played a vital role in
sustaining educational engagement during periods of school closures. Teachers who had prior

exposure to online tools reported smoother transitions and were better positioned to adapt their

teaching strategies to virtual formats.
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These platforms enabled a degree of continuity in instruction and assessment, particularly in
urban and semi-urban settings where infrastructure was comparatively more developed. For
many students, e-learning represented the only avenue for educational contact during lockdown
periods. However, the study also illuminated stark infrastructural and capacity-related disparities,
particularly in rural areas. The lack of stable internet connectivity, limited acces%) digital
devices, and insufficient training for educators emerged as major impedi @eachers in
under-resourced regions frequently lacked the digital competencies essdfy to effectively
deliver online lessons, while many students were unable to partici Qto connectivity issues
or the unavailability of internet-enabled devices at home.@se shortcomings resulted in

significant learning losses for pupils already at the margi@ucational access.

O

Moreover, the research highlighted the systemi ence of a coherent national strategy for
digital learning integration. While the emer k’ prompted short-term digital responses, the lack
.
of institutional preparedness undersc@\a broader policy gap in technology-driven education.
The uncoordinated rollout of'QQgﬂng initiatives, coupled with uneven access to supporting
infrastructure, limited th@%% effectiveness of the interventions. In response to these findings,
the authors advoc t@sustained public investment in digital infrastructure, especially in rural
and underser\@c mmunities. They stressed the urgency of implementing structured teacher
traini mmes to enhance digital literacy and pedagogical skills tailored to virtual
environments. Additionally, policy recommendations included the development of inclusive e-
learning frameworks, ensuring that future remote education efforts do not exacerbate existing

inequalities. This study underscores the transformative potential of digital education, particularly

in providing continuity during crises. Nevertheless, it also lays bare the significant structural
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barriers that must be addressed before e-learning can be equitably scaled across Nigeria.
Bridging the digital divide will require a long-term commitment to infrastructure development,

teacher capacity building, and inclusive policy formulation that prioritises equity and access®®.

Using data gathered from questionnaires distributed to 180 teachers, a study investigated the
correlation between classroom management practices and student academic perfo ce within
the Universal Basic Education (UBE) framework. The findings underscore @Q‘l positive
relationship between effective classroom management strategies, cﬁ time-on-task,
behavioural regulation, and structured lesson delivery, and i learnmg outcomes.
Teachers who consistently applied clear behavioural expectati@\tilised formative assessments,
and maintained orderly classroom environments reported, higher levels of student engagement
and academic achievement. These outcomes afﬁrr@’b sound classroom management is not
merely a disciplinary tool but a pedagogib@perative that directly shapes the quality of
instruction and learning. Nevertheless; ?SQ' udy also revealed persistent systemic challenges.
Many teachers lacked access to rr@mu evaluation tools, such as digital assessment platforms
and performance-tracking hmltlng their ability to monitor and adapt teaching strategies
effectively. Addltlona ﬁesmonal development opportunities were found to be irregular and

insufficiently ah@ ith classroom realities, particularly in public schools operating under

resource co
The authors emphasised the need to institutionalise regular and comprehensive teacher training
focused on contemporary classroom management and evaluation techniques. Recommendations

included integrating updated performance metrics into teacher appraisal systems, introducing

mentorship programmes for early-career teachers, and adopting contextually appropriate
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technologies to enhance instructional delivery. By reinforcing the pivotal role of classroom
management in achieving educational outcomes, the study contributes valuable insights to
ongoing efforts aimed at improving teaching quality under UBE. Strengthening classroom
practices through sustained teacher support and evaluation reform emerges as a pragmatic and

scalable strategy for enhancing academic achievement, particularly in low-resource s&gsg“.

An in-depth qualitative investigation examined the influence of governance erom 1999
to 2019 on the implementation of Universal Basic Education (UBE Sgerla The study
focused on how shifts towards democratic governance shaped Quswny and scope of
educational policies during this period. It found that, while s@sive governments introduced
more inclusive frameworks that formally expanded acce@@ducation, the translation of these
policies into tangible outcomes was severely consébd by weak institutional structures and
minimal stakeholder involvement. One of the@a findings was the disconnect between policy
intent and execution. Although demot¢ 3‘@' ansitions created political space for reforms and
legal backing for UBE 1n1t1at1ves®e absence of robust institutional capacity and sustained
community engagement ed their effectiveness. Decision-making processes remained
largely top-down, Wl linfited input from local education actors, parents, and civil society

organisations, g@ ose involvement is critical for contextualised and sustainable

implement
The study highlighted a tendency among policymakers to prioritise legislative milestones and
programmatic declarations without adequately addressing the operational realities of

implementation. This included insufficient inter-agency coordination, a lack of accountability

mechanisms, and poorly defined roles across tiers of government. Such institutional deficiencies
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eroded trust and limited the responsiveness of education programmes to local needs. To enhance
the impact of governance reforms, the authors recommended a deliberate shift towards
participatory governance models that integrate feedback from community-level stakeholders into
policy design and monitoring processes. Strengthening institutional frameworks through clearer
role delineation, improved transparency, and decentralised decision-making was also advocated.
Ultimately, the study underscored that policy inclusivity must be matche Qﬁractical
mechanisms for implementation. Governance reforms in the education sector redtfire more than

rhetorical commitments, they must embed transparent structures, e@er local actors, and

cultivate a culture of accountability to deliver meaningful edu@io utcomes under the UBE

scheme®. Q
Q

The study investigated how curriculum mapping@ enhance UBE delivery by aligning
teaching objectives with assessment tools. D@owed that effective mapping improved lesson
delivery and student understanding. C@ um mapping is essential for achieving targeted
learning outcomes. Instltutlons s@id support regular curriculum reviews and training for
educators on implementatio mques Mapping curricula can bridge gaps in teaching, but

successful 1mplementat pends on stakeholder collaboration and consistent funding®¢.

Utilising data&m 400 participants in Abia State, an empirical investigation examined the
conne%@’gween truancy and poor academic performance among primary school pupils. The
study identified a strong correlation between chronic absenteeism and diminished learning
outcomes, with socioeconomic constraints emerging as the principal underlying factor. Despite
the Universal Basic Education (UBE) programme’s fee-free policy, numerous hidden costs, such

as levies for examinations, school uniforms, and other informal charges, continued to act as
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financial barriers for low-income households. These concealed expenses often forced children to
stay away from school, thereby exacerbating truancy and undermining educational attainment.
The study underscored truancy as a major impediment to the effectiveness of the UBE initiative
and advocated for the implementation of more rigorous school monitoring mechanisms to track
and address absenteeism. However, it also recognised that punitive approaches along would be
insufficient. Instead, the authors proposed a multi-stakeholder strategy that integ Qco munity
participation, government intervention, and civil society support to comba%got causes of
truancy. Key recommendations included the provision of targeted@) for economically
disadvantaged families, such as school meal programmes and u@ed transportation. These
incentive-based measures, when combined with stronger ent and monitoring systems,
were presented as viable strategies for improving p@ndance and, by extension, academic

performance. Ultimately, the study highlighte reducing truancy requires a balanced

approach, one that ensures both accounta’bi\l; and adequate support for vulnerable populations®’.
.
N
Challenges associated with the tra@n from primary to secondary education were the focus of
a study that investigated b$§' \mpeding pupils' educational progression. The findings pointed
to significant obstaclesy chiiefly financial hardship and the poor state of secondary school
.
infrastructure. Dégpite the gains made under the Universal Basic Education (UBE) initiative in
improving ent and retention at the primary level, the transition phase emerged as a weak
link, p}&i;zlrarly for learners from economically disadvantaged backgrounds. In many instances,
the costs associated with secondary education, such as examination fees, school uniforms,
transportation, and other ancillary charges, posed insurmountable challenges for families,

effectively stalling children’s educational journeys. Compounding these financial difficulties was

the insufficient capacity of existing secondary schools, many of which lacked adequate
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classroom space, teaching materials, and basic facilities to absorb the growing number of

primary school graduates.

The study argued that improving transition rates requires targeted policy responses. Chief among
the recommendations were the introduction of subsidies or scholarships to offset the costs of
secondary schooling, alongside substantial investments in infrastructure developm o expand
access. These interventions would not only ensure continuity in learners’ aca @) hways but
also serve as a critical measure of the long-term success of the UBE p&sifne. Overall, the
findings underscored the importance of bridging the gap bet mary and secondary

education as a strategic priority. Sustained attention to this tr@on phase is essential to avoid

reversing the gains of universal basic education and @ote equitable access to lifelong

learning opportunities®. b’b

Evidence from a recent report reveals that t %niversal Basic Education (UBE) programme has
°

made notable strides in increasing p@rolment across various regions in Nigeria. This rise in

attendance reflects commend %{gress in extending access to basic education, aligning with

the overarching goal of\@%al schooling. Nonetheless, the report also identifies persistent

structural challen{;\&a’ ontinue to undermine the programme’s overall impact, particularly in
terms of educational quality. The main challenges among these are acute teacher shortages and
the in qu@’gdistribution of learning resources. As classrooms swell with new entrants, many
schools are stretched beyond capacity, struggling to provide adequate instructional support and
conducive learning environments. In several cases, the lack of qualified teachers and basic

materials severely compromises the quality of instruction, especially in under-resourced and

rural settings. These disparities not only widen the urban-rural divide but also risk entrenching
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systemic inequalities within the education system. To mitigate these issues, the report advocates
for strategic, targeted investments, most notably in robust teacher training and recruitment
programmes. It further calls for a more equitable allocation of funding and materials to ensure
that all schools, regardless of location, are equipped to deliver quality education. Without
addressing these foundational weaknesses, the gains in enrolment may prove superficial or
unsustainable. The findings ultimately underscore a critical point: expanding ac $nly one
component of educational reform. For UBE to achieve its intended obJectl chss must be
coupled with consistent efforts to enhance instructional quality and r equity in resource

distribution. Only through this dual approach can Nigeria mOﬁ cloger to a truly inclusive and

effective basic education system®’. Q

Q

Within the framework of Universal Basic Educati@@BE), the study draws attention to two
interrelated challenges that impede effectiv@wh language acquisition: insufficient teacher
training and the pervasive influence 01‘@' -tongue interference. These issues are particularly
pressing given that English remalnéﬁ primary medium of instruction in most Nigerian schools.
The inability of many p @b attain sufficient proficiency in English compromises their
capacity to engage w1t th broader curriculum, ultimately diminishing educational outcomes
across subjects. @f}ﬂck of adequately trained English teachers means that students are often
taught by imb uals who may themselves lack the linguistic competence or pedagogical skills
necessaty dor effective instruction. This shortfall is further compounded by the prevalence of
indigenous languages in students’ homes and communities, which, while culturally important,
frequently interfere with the acquisition of Standard English. As a result, pupils struggle with
comprehension, fluency, and academic confidence, all of which are critical for their progression

through the education system.
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To mitigate these challenges, the study advocates for the recruitment and deployment of
professionally trained English language teachers with specialised knowledge in second-language
acquisition. Additionally, it recommends the establishment of language laboratories equipped
with audio-visual aids and interactive materials, aimed at providing learners with immersive and
practical exposure to English in context. Such facilities would not only support language
development but also enhance pupils’ listening and speaking skills in ways %duional
classroom instruction may not. The findings emphasise that strengthening Englishproficiency is
essential for the overall success of the UBE initiative. As language is ium through which
all learning is mediated, any barriers to linguistic competence ffect students’ ability to

access and succeed in other subject areas. Addressing thes ational issues through targeted

interventions is therefore crucial for achieving the; Q@ educational goals envisaged by the

Nl

Another study explores the pivotal role’% aboration between parents and schools in fostering

UBE programme®.

students' social skills. Using a then@k analysis approach, the study underscores the significance
of a shared responsibility QQ\X’Vork in character education. By aligning the efforts of both
families and educatlo stitutions, students can develop the interpersonal competencies
necessary for e@ growth and societal participation. The study concludes that robust home-
school part s contribute positively to student character development. Parents bring unique
insights\into their children's needs and behaviours, while teachers provide professional expertise
in pedagogy and student engagement. Together, this synergy supports the holistic development
of students, extending beyond academic performance to include emotional intelligence, conflict
resolution, and community awareness. To strengthen these partnerships, the study recommends

practical activities such as regular parent-teacher meetings, workshops, and symposiums. These
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platforms would enable open communication, shared goal-setting, and the co-creation of

strategies tailored to individual student needs.

In addition, involving parents in school events and decision-making processes fosters a sense of
ownership and accountability for their children’s educational journey. Reflecting on the findings,
the study emphasizes that fostering well-rounded individuals aligns with the broade&aj ectives
of the Universal Basic Education (UBE) program. UBE aims to equip student @%undational

%cts of education,

skills for lifelong learning and active citizenship. By addressing the soc&s

home-school collaboration supports this vision, ensuring stu%ge prepared to thrive

academically and socially®'. Q

Q

In a study, the author examined the integratio O@epreneurship education within the
Universal Basic Education (UBE) framework i cria, emphasising its potential to address
youth unemployment and promote creativit }he study employed qualitative surveys to analyse
the benefits of entrepreneurial skills&@powering young learners to become self-reliant and
innovative. The study highlight&need for schools to offer business counselling and practical
skill-building workshops@%ng students to transition from academic learning to real-world

applications. Thi(a?%h aligns with Nigeria’s economic priorities by preparing students for
an

self-employm fostering sustainable livelihoods. A significant focus of the study was
curric%@rm, proposing the inclusion of key topics such as business management, financial
literacy, and risk-taking skills. Also underscored the importance of teacher training to ensure
effective delivery of entrepreneurial content. Teachers equipped with practical knowledge of

entrepreneurship would better inspire and guide students toward creative problem-solving and

business-minded thinking.
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By addressing the gap between theoretical education and practical application, the study posited
that entrepreneurship education could empower young Nigerians to contribute meaningfully to
the economy. The integration of entrepreneurship education was also presented as a solution to
the structural challenges faced by Nigeria’s education system, particularly the disconnect

between school curricula and labour market demands. It was argued that incorporating

entrepreneurial concepts into UBE could redefine education as a tool for self-s@y rather

than mere credential acquisition. &<
In addition, such reforms would prepare students for the inf onomy, where many

Nigerians find employment, by equipping them with marketab@lls and business acumen. The
study further stressed the role of entrepreneurship &c ion in fostering creativity and
innovation among students. Through exposure t&epreneurial practices, students could
develop critical thinking skills and a prob ’Qing mind-set, essential for navigating the
complexities of modern economies. B’y’\@ywering students with these skills early, the UBE
framework could transform youth @q creators rather than job seekers, reducing dependency
on the formal sector for e nt opportunities. Recommendations extended beyond schools,
advocating for partners %etween educational institutions, government agencies, and private
organisations to@ﬂate resource availability and program implementation. Establishing
language lalb d practical workshops was suggested as a way to bridge the gap between
leamirk\yvironments and entrepreneurial realities. Furthermore, mentorship programs led by

successful entrepreneurs could inspire and guide students, offering insights into real-world

challenges and opportunities®?.
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An in-depth investigation into the intersection of leadership and gender dynamics within the
implementation of Universal Basic Education (UBE) in northern Nigeria has exposed critical
barriers inhibiting the participation of female students. The study uncovered that deeply
entrenched cultural norms and gendered stereotypes, both within communities and among
educators, substantially impede girls' access to and engagement with basic education. These
societal perceptions, which often devalue female education, manifest in classroo Q%nmen‘[s
through teacher biases and discriminatory attitudes that limit girls’ participatiof~and academic

confidence. The gender imbalance observed not only undermines tt@tiples of inclusivity

and equity at the heart of the UBE agenda but also per@a s broader socio-economic

inequalities. Q

Recognising this, the study proposed a suite of tar&nterventions to confront and dismantle
gender-based obstacles within the educatio@ndscape. One key recommendation was the
institution of gender sensitisation WQ& s for teachers, school leaders, and education
stakeholders. Such programmes @:B challenge harmful stereotypes, raise awareness of
unconscious biases, and r@ﬁs pedagogical practices that foster inclusive and respectful
learning environments. éoal is to cultivate an ethos of equality within schools, where girls
.
are encouraged @ﬁmpate actively and excel academically. The presence of female role
models in ional settings emerged as another pivotal factor. The study emphasised the
import}n@ of increasing the visibility and leadership of women in schools, not only as teachers

but also as head teachers and administrators.

These figures serve as tangible evidence of the transformative power of education, offering

inspiration to female pupils and reassuring families of the long-term benefits of educating their
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daughters. Leadership structures within the education sector were also identified as influential.
Promoting female representation in educational leadership can provide more responsive
governance to gender-specific issues and ensure that decision-making processes reflect diverse
perspectives. The study advocated for the institutionalisation of gender equity policies across all
levels of the education system, including protective measures against gender-based
discrimination and initiatives such as conditional cash transfers or scholarshi Qin entivise
girls' enrolment and retention. Furthermore, the research called for the C%@ of safe and
gender-responsive school environments, which include accessible @ion facilities, anti-
harassment protocols, and curriculum content that challe e%der norms rather than
reinforcing them. Ultimately, the study argued that achie Q goals of UBE necessitates a
multi-dimensional and collaborative approach to g& equality—one that involves not only

schools and government agencies but also 10% ommunities. Sustained cultural change,

comprehensive teacher training, and polic korm are all integral to fostering an education

system where every child, regardless @der, is valued and supported®>.

R

The role of school gov@n shaping the quality and effectiveness of Universal Basic
er

was explored through a comparative case study involving three

Education (UBE) in Ni

o \'
states. The findings unequivocally demonstrated that robust governance structures within schools
significantl ribute to the realisation of UBE objectives, particularly through improved
resour&\%)cation, enhanced accountability, and adherence to educational policies. Where
governance was effective, schools reported better learning outcomes and a more strategic use of
limited resources. Transparent decision-making processes, guided leadership, and consistent

policy implementation were identified as core mechanisms driving these improvements. These

findings underscore the fundamental link between governance and the overall quality and equity
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of education service delivery in the basic education sector. However, the study also highlighted
critical governance shortcomings that continue to undermine progress. Among the most pressing
issues were inadequate training for school heads, insufficient leadership competencies, and the
absence of rigorous monitoring and evaluation systems. These deficiencies often resulted in
inefficient resource management and policy non-compliance, both of which com&nise the

effectiveness of the UBE programme and the learning experiences of pupils. Q

To address these challenges, the study recommended a comprehensiv%)%&wh to capacity
building for school administrators. Training programmes focusir@dership development,
financial management, and regulatory compliance were pro to equip education managers

with the necessary skills to navigate the complexities of e@a onal governance.

The development of such administrative compet 1s crucial for fostering schools that are not
only accountable but also responsive to tl&%lving needs of their pupils and communities. In
.
addition, the study called for the é&j\hshment of robust transparency and accountability
mechanisms. These would i d@ periodic audits, regular performance evaluations, and
stakeholder involvementﬁ@%mance processes. Encouraging participation from parents, local
community mem é@ civil society organisations can enhance oversight and ensure that
governance p@ces remain aligned with both policy goals and community expectations. The
resear%@%mphasised that good governance creates an enabling environment for innovation,
inclusivity, and sustainability within basic education. It supports equitable policy implementation,
ensures that marginalised groups are not excluded, and allows for tailored interventions that
respond to contextual challenges. Such a governance framework is essential for bridging existing

systemic gaps and promoting long-term improvements in educational quality. In conclusion, the
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study affirmed that school governance is a foundational element in the successful

implementation of UBE. Investing in governance reform, particularly through professional

development for administrators and the institutionalisation of transparency protocols, is essential

for translating policy into practice. Strengthened governance holds the potential to transform

Nigeria’s educational outcomes by ensuring that the principles of universal access&ity, and
S

St

The 2023 UBEC Annual Report sheds light on ongoing disparities in th&oc 1on of resources

quality are effectively upheld in schools across the country®*.

under Nigeria’s Universal Basic Education (UBE) program. A criti ng of the report is the
stark inequality in resource distribution between the count uthern and northern regions.
Southern states have made substantial progress in schoc& tructure development, benefiting
from better access to funding and more stable gov@e. In contrast, the northern states face
significant challenges, including chronic fun&@xor‘[ages and the impact of political instability,

which have hindered efforts to improve @ional infrastructure and service delivery.

&

This imbalance has resulted in& ening gap in educational outcomes, with northern schools
often lacking essential fa@ such as classrooms, teaching materials, and access to qualified
teachers. The di %in resource distribution undermine the UBE program's mandate to
provide equit% access to quality education for all children across the country. The report
identi%/@wquity as a major obstacle to achieving the program’s national educational goals,
emphasising that no meaningful progress can be made without addressing the structural
inequalities that perpetuate regional disparities. To address this challenge, the report advocates
for the adoption of a needs-based funding model. Such a model would allocate resources more

strategically, prioritizing underserved and disadvantaged regions.
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This approach would ensure that states with the most significant infrastructure gaps and
educational needs receive the necessary support to bridge disparities. Additionally, the report
calls for targeted interventions in northern states, such as increased investment in teacher training,
the construction of schools, and the provision of essential learning materials. These measures are
essential to creating a more balanced and equitable education system. Another recommendation
from the report is fostering stronger accountability mechanisms to ensure th. t%qorces are
utilized efficiently and reach their intended beneficiaries. Transparent monitoriffg systems and
community involvement in decision-making processes are suggested @ical components for
achieving this goal. Furthermore, the report highlights th@l ance of addressing the
underlying socio-political factors that contribute to re@e inequality. Tackling political
instability, improving governance, and fostering co ab@bns between federal, state, and local
governments are identified as key strategies to equitable development in the education
sector. Equitable resource distribution is '%\t?for the success of UBE, as it underpins the
N
program’s ability to deliver qualit\(ﬁgtcatlon to every Nigerian child, regardless of their
geographic or socioeconomic iﬁg&und. Without deliberate efforts to address the inequalities
highlighted in the repor@?ation risks perpetuating cycles of educational disadvantage and

social inequality. ria strives toward its education goals, implementing a needs-based

approach and pgioritizing underserved regions will be crucial steps in ensuring that no child is
left be@b

The transformative role of technology in enhancing literacy outcomes within Nigeria’s Universal
Basic Education (UBE) programme was investigated in a study focusing on urban schools.

Drawing on data from 500 student participants, the research examined the effectiveness of

various educational technologies, such as literacy applications, interactive digital platforms, and
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online learning resources, in improving reading and comprehension skills. The findings indicated
that the integration of these technological tools led to a marked increase in student engagement
and significantly improved literacy scores when compared with peers in conventional, non-

digital learning environments.

>\
N
The study affirmed that technology holds substantial promise for modemisin@y instruction
and overcoming longstanding pedagogical limitations within the U armmework. By making
learning more engaging, accessible, and student-centred, dig s can facilitate improved
comprehension, particularly in environments where trad émethods may fall short. The
research thus positioned technology not merely a: a’b lementary aid, but as a potentially

transformative element in achieving UBE’s | y objectives. However, the successful

deployment of educational technologw&\s shown to depend heavily on contextual

preparedness. &CO\

The study highlighted tha eQQ ve integration requires more than simply introducing devices

into classrooms. Teachérs must be adequately trained to harness the pedagogical potential of
.

digital tools, an@ols must cultivate an environment that supports technology-enhanced

learning. Thi cludes reliable infrastructure, appropriate learning spaces, and access to

technié&;upport. Without these foundational conditions, the intended benefits may fail to

materialise or be unevenly distributed.

To support sustainable and equitable implementation, the study proposed two key strategic

interventions. First, it advocated for the expansion of digital literacy initiatives, targeting both
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teachers and students. These initiatives would equip educators with the confidence and skills
needed to effectively utilise digital platforms, while also ensuring students are able to engage
meaningfully with the resources provided. Second, the study recommended the introduction of
subsidies for technological devices, such as tablets and laptops, particularly for learners from
economically disadvantaged backgrounds. This would mitigate financial barriers  that often
hinder access to digital tools, especially in public schools. Notwithstanding the Qﬁndings,
the study also issued a cautionary note regarding the urban-rural divide. It @bsefved that while
urban schools are increasingly benefiting from technological advan@&ts, rural institutions
frequently lack the necessary infrastructure, such as stable ele i&n‘[emet connectivity, and
access to devices. These limitations risk reinforcing exis@%ualities and may marginalise
learners in already underserved communities. Addr s#@ese disparities is critical to ensuring
that technology serves as a leveller, rather than a divider, in the delivery of basic education. In
summary, the research underscored the tr }brmative potential of educational technology in
S
strengthening literacy under the UBiﬁgeme. It has the capacity to raise student performance,
increase engagement, and cmﬁ\gmgé to a more dynamic and inclusive educational system.
Nevertheless, the realisa&@?these benefits on a national scale requires deliberate investment

in training, infras %and equitable access mechanisms. Ensuring that both urban and rural

learners benefinfrom technological innovation is essential to achieving the inclusive goals at the
heart %@E programme®.

In a quantitative evaluation study, researchers employed a descriptive-survey research design
grounded in the CIPP (Context—Input—Process—Product) evaluation model. Their sample
comprised 495 respondents, 450 teachers and 45 head teachers, from multiple primary schools in

Lagos East Senatorial District. Data collection instruments included the Educational Resources
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Inventory Scale (ERIS) and the Learning Resources Utilization Scale (LERUS), which yielded
reliability coefficients of r = .78 and r = .69 respectively. Statistical analyses involved frequency
counts, simple percentages, means, standard deviations, and median values to evaluate resource
availability, utilization, and program effectiveness. Findings revealed that while enrollment
levels were high, consistent with UBE access goals, adequate educational resources (textbooks,
teaching aids, classroom space) were limited and unevenly utilized. Similarly, *ion and
teacher familiarization with the UBE objectives were inconsistent across schoolS” The primary
school component of UBE in Lagos East met some programme inputs@l short on outcomes
tied to quality and teacher capacity. Conclusion emphasized t t%ugh the UBE policy has
successfully boosted primary enrollment, weak infrastru @ source gaps, and inconsistent
resource utilization undermine actual educational q@ in Lagos East. Recommendations
included a call for targeted investments in teachin learning resources, systematic orientation
and continued training for head teachers a kchers, and enhanced oversight aligned with the
.
CIPP framework to continuously mo@nd improve implementation fidelity. This study stands
out due to its rigorous method'olq&%‘l design, large, representative sample and sound evaluation

\

framework. It confirms\t scale and access are insufficient. Without adequate input

management, pro e@sﬂtoring, and resource deployment, universal schooling yields limited
ress.

educational p@

into i\@&e outcomes. The CIPP model offers a structured way to diagnose and remedy

Particularly in a high-density region like Lagos, resource gaps translate

these weaknesses, and replicating similar evaluations in other regions could support national-

level insights and uplift standards across Nigeria®’.

Comprehensive assessment of UBE implementation across Nigeria’s South West zone was

conducted using a descriptive survey and ex-post facto research design. Their sample population
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included a mix of stakeholders: head teachers, principals, teachers, education
personnel/managers, and students, totaling 1,370 participants drawn from a population of over
three million. Three instruments (TAIUBEPQ, QMUBEP, SQPLSUBE) were designed to collect
perceptions and experiences of policy implementation. Analyses relied on mean ratings,
percentage analyses, and chi- square tests to test hypotheses regarding disparities and program
effectiveness. Findings detailed wide-ranging implementation issues: signific Q%u‘tion in
program uptake among states; inadequate provision of teaching/leaminanjQials; teacher
shortages; weak coordination between SUBEB and school adm@ors; and divergent
perceptions of UBE success among stakeholders. Notably, s d&nd education personnel
were less aware of the program's objectives, suggesting mmunication and stakeholder
inclusion. Conclusion asserted that although the U. B&@Ey framework is robust in principle,
execution in the South West is plagued by imple ion deficits: poor accountability, resource
inequity, inadequate stakeholder aw. %ss, and weak monitoring mechanisms.
N
Recommendations urged stronger \Ggs-agency coordination, systematic training of all
stakeholder categories (includ@%nagers and students), sustained resource provision, and
establishment of feedbak@?ps between policy managers and beneficiaries. This study is
significant for its @scope and inclusion of diverse perspectives, from managers to students.
It underscores&t chieving universal basic education is more than policy; it's about how well
those o@"g are known, embraced, and executed on the ground. The gap between

implementation perception and reality is particularly concerning and calls for inclusive

stakeholder engagement and transparent feedback systems to build trust and accountability®®.

Systematically assessed Nigeria’s UBE policy through a policy-analytical lens, though less

specific on methodology in the abstract, the study appears to combine policy document review
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and an analysis of program effectiveness at national scale. It evaluates how well UBE policy has
been implemented since inception, focusing on aspects like funding, governance, infrastructure,
and outcomes in literacy and access. Findings indicate that while the policy has boosted
enrollment, systemic issues remain: chronic underfunding, failure of states to access UBEC
matching grants, delays in infrastructure development, and limited institutional capacity at the
state level. UBE policy frameworks in Nigeria are well-conceived but fail in e Q%ﬁ due to
funding mismatches, political misalignment at subnational levels, and i 1nsu icigfit institutional
readiness. The article advocates meeting counterpart-funding obli a@ y states, enhancing
institutional capacity at SUBEBs, enforcing accountability me re and ensuring that program
funds are used efficiently and equitably across states. Alth’ cking granular empirical data,
this national-scale policy assessment offers cruci @t for many micro-level findings. It
highlights how the failure to access matching U rants, such as states not matching federal

fund disbursements, directly stifles infrastrueture development and equity in educational

outcomes. Bridging the gap betwee@oy intent and administrative capacity is essential for

meaningful progress” @

The UBE Commission %) internally evaluated two major interventions aimed at improving
literacy and nud@ Jolly Phonics and Strengthening Mathematics and Science Education
(SMASE). impact assessment involved 540 learners and 54 teachers across 216
experi}ggza[ and control schools in 12 states. Mixed methods were implied, with classroom
observations, learner performance tracking, and teacher feedback to assess fidelity of
implementation and outcomes. Findings demonstrated that learners in intervention schools
exhibited higher engagement and better performance in literacy, numeracy, and sciences

compared to control groups. Teachers trained under these programs showed improved classroom
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practices, and the new approaches generated stronger learner participation. However, gaps
remained in consistent application across all classrooms, and logistical challenges like
scheduling, resource shortages, and administrative coordination impeded full-scale roll-out. The
study concluded that Jolly Phonics and SMASE positively influenced teaching quality and
learning outcomes, but scaling these programmes requires addressing systemic bottlenecks in
training, materials distribution, and monitoring. UBEC proposed expanding teac Qro essional
development, strengthening quality assurance systems, scaling the models onwide, and
conducting regular impact reviews to refine program delivery. Thi@h&ive illustrates how
targeted pedagogical reforms can yield measurable improv $The pairing of teacher

capacity building with proven instructional models is pr . However, sustaining impact
depends on consistent training, resource flow, an frﬁ' monitoring. Broad implementation

must be supported by governance structures th ritize quality assurance and programme

continuity across geopolitical zones'?, Q
In a comprehensive evaluation, r%&caers appraised the implementation of the 9-year UBE

N

policy, covering primary @ior secondary levels, in Enugu State. Methodology involved

analysis of retention rates, fransition, and academic performance, complemented by literature
o \

review. Goverm@data and school-level statistics were used to assess dropout rates,

completion , and resource availability. Findings confirmed that while primary enrollment

surged,\@nsition to junior secondary schooling remained below 70%. Literacy and retention

objectives were unmet largely due to financial challenges, parental ignorance of the policy, and

cultural or socioeconomic factors. Insecurity and community apathy further contributed to

dropouts. Adult and non-formal education dimensions remained underdeveloped, limiting

catch- up opportunities for out-of-school youths. The study concluded that the 9-year UBE policy
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objectives, improved retention, transition, and literacy, have not been fully realized in Enugu due
to systemic challenges including inadequate public awareness, infrastructure deficits, and
sociocultural constraints on dropout prevention. The study calls for widespread awareness
campaigns, financial support for needy families, and expanded adult/non-formal education
programs. It also emphasizes addressing factors driving dropout, such as poverty, insurgency
disruptions, and cultural misconceptions, to improve retention and comple 'Q&aes. The
emphasis on junior secondary transition is critical, as assessments often st@p at*primary level.
This study makes clear that the UBE's ambition to create a 9-year c@* undermined by the
dropout gap and low transitions. Adult and non-formal edu t&components are vital yet
neglected, limiting catch-up and lifelong learning. Holistic es that pair policy, community

awareness, and flexible education pathways can hegb&@ these gaps and support sustainable

®%

A descriptive survey was conducted in cted northern Nigerian states, gathering data from 400

educational continuity beyond grade 6'°!.

primary school teachers across arédeeply affected by conflict and high dropout rates. They
used a weighted averag @ score method to analyze teacher responses on factors
contributing to dropout,\incliding infrastructure, instructional materials, and school accessibility.
Findings reveal&a\mar ed decrease in dropout rates from around 18 percent (2018) to
approximat% percent in 2023 after holistic UBE policy implementation, correlated with
impro%nts in school facilities and instructional resources. The study concluded that the UBE
programme has effectively mitigated school dropout syndrome, particularly when complemented
by infrastructure upgrades and adequate material support. Recommendations included sustained
funding, expanding UBE coverage to underserved areas, and making education truly free and

compulsory through policy reinforcement. The authors urged stakeholders to strengthen family
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and school partnerships in student retention efforts. My reflection: the longitudinal data showing
dramatic decline in dropout illustrates how comprehensive implementation matters. Yet the
reliance on teacher perceptions could miss community-side isolates, so future mixed-method
research including student voices would enrich the narrative. Also, issues such as insecurity and
cultural resistance, though mentioned indirectly, deserve deeper investigationk alongside
X

Furthermore, researchers sampled 180 respondents, comprising teache&ql BE office staff

educational inputs to explain dropout trends holistically!?2.

drawn across 30 randomly selected schools in Plateau and Nasar. Qta collection involved
closed-ended questionnaires and underwent inferential statis testing, including regression
and correlation analyses at a 0.05 significance level, t(@@ish the influence of UBE policy
implementation on pupil dropout. Results showed tl&E policies were implemented at a high
average level (mean score 3.75), while repot@opout rates remained low (mean score 2.45),
with a significant negative correlatioh{@ en effective policy execution and dropout (p <
0.001). The study concluded that@‘hust UBE implementation significantly reduces dropout,
highlighting teacher Welfa§®ﬁ ied staff deployment, community participation, and improved

infrastructure as pivota
[ ]

commendations stressed increased funding, better teacher welfare

schemes, restructuri BE staffing with qualified professionals, enhancing community
involvement; investing in school facilities. Personal reflection: this research is valuable for
showin direct statistical link between policy execution and retention outcomes. However, its

cross-sectional nature limits causal inference over time. Embedding longitudinal tracking would
enhance understanding of dropout trajectories. Also, including student and parent perspectives in

future studies could help triangulate teacher-administration views'%.
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This survey-based evaluation involved UBE schools in North- Central Nigeria, assessing the
Home- Grown School Feeding Programme via structured inquiries with school officials and
programme coordinators. The study explored funding flows, vendor recruitment, and monitoring
mechanisms. Findings underscored that direct federal funding to food vendors, supported by
logistical arrangements at the state level, significantly aided programme implementation. A
sufficient number of vendors ensured timely meal delivery, while monitorin Q&luation,
conducted by School-Based Management Committees (SBMCs), head téachetS, PTAs, and
independent evaluators helped maintain quality. Nevertheless,@&rfunding, political
interference in vendor recruitment, and logistical constraints were identified as impediments. The
study concluded that while the feeding programme enhan@ ent attendance and nutritional
outcomes, sustainability depended on efficient fu ipb%annels and removal of bureaucratic
delays. It recommended regular funding disb ent, transparent vendor selection, and
logistical support for monitoring teams. R&ﬂ\ebtlng personally, this evaluation highlights how
UBE-linked school feeding can im \attendance and retention, especially for marginalized
w,&g‘ﬁbilities, funding irregularity and politicization, threaten

N\

long-term success. A ro@%stitutional partnership between federal, state and community

actors appear esse{@afeguard programme integrity!®,

children. However, systemic®

The inﬂuenpbb‘human insecurity and socio- economic conditions on girl- child dropout rates
was inw%ted using 2021 data covering all 36 states, with analytical methods including spatial
analysis via ArcGIS and statistical modeling using Ordinary Least Squares regression, frequency
tables, and percentages at p < 0.05 threshold. Results showed girl-child dropout rates were

highest in the North- West (56.8%), North- East (50.2%) and North- Central (30.6%), and these

differentials were significantly explained (R? = 0.644) by variables such as girl- child marriage
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prevalence, household wealth quintile, food insecurity, and perceived safety. The study
concluded that gender-based insecurity and socioeconomic deprivation are critical drivers of
dropout among girls, overshadowing even educational policy efforts. Recommendations included
strengthening anti- child marriage laws, improving food security, boosting household incomes,
and enhancing community safety, particularly in insecure zones. Reflecting: this study
powerfully connects non-educational factors, security, culture, poverty, to s Ql opouts,
reminding us UBE policy alone cannot close gaps in isolation. Coord a@

multispectral

interventions are necessary to address educational exclusion for girls, larly where conflict

O

A comparative study of UBE outcomes across rural a@rgn schools in the Federal Capital

and poverty intersect!®>.

Territory, Abuja. Using a mixed-methods design, @combined survey data of literacy and
completion rates with household spending p }@ and observational data on infrastructure and
teaching materials. Their sample drew‘l@ hools in six Area Councils, rural and urban alike.
Quantitative analyses showe(i urb@&hc?eracy rates at approximately 78%, rural at 52%, and
primary completion rat@ (urban) versus 59% (rural). They also found that urban

households spend overi3 es more per child than rural households, and that rural school

.
infrastructure m 0\2 % of minimum standards against 76% in urban schools. The study
concluded ﬁb ark rural-urban disparities in UBE outcomes reflect inequities in funding,
infrastwre, teacher quality, and household support. Recommendations included targeted rural
investment, deployment incentives for qualified teachers in rural areas, community education
campaigns, and needs-based funding models. Reflectively, this research offers critical empirical

backing for rural-urban inequality claims in Nigerian education. It underscores that despite

UBE’s universal mandate, spatial inequities persist deeply. Interventions must be spatially
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sensitive and equitable. Including parent, teacher and student voices in the rural qualitative

component could deepen insights into contextual barriers!%.

The administrative dimension of Universal Basic Education in Nigeria was examined,
identifying a litany of issues that threaten its success. Through a qualitative approach using
document reviews and interviews with education administrators, the authors mapped%allenges
such as weak planning, inconsistent funding mechanisms, shortage of v@% teachers,
inadequate infrastructure, insufficient monitoring and evaluation framewbrks, and poor parental
and community involvement. They also highlighted systemic fai Qntegrating technology
to support inclusive education. These problems, they argued@e made the administration of
UBE largely reactive, with weak capacity to plan ohk&ate proactively. Their findings
underscored that without strong administrative founé%s, even the best policies fail to achieve
their intended goals. The authors concluded %@E’s administrative weaknesses compromise
both access and quality, creating bottle% hat erode the credibility of the programme. Their
recommendations were practical @kmulti—layered: strengthening funding frameworks with
accountability measures%@g nationwide teacher training and continuous professional

development, construct'&g nd maintaining basic infrastructure (classrooms, sanitation, water

.
facilities), mod iz’\g' monitoring and evaluation mechanisms, deploying technology for
instruction. ery and management, and fostering parental and community participation as
stakehéhdys rather than passive beneficiaries. This review is particularly valuable because it
emphasizes governance capacity, a dimension often overshadowed by infrastructure or teacher
shortages in public discourse. Personally, I find its argument persuasive: Nigeria has often

introduced ambitious education policies without the administrative machinery to sustain them.

As such, the challenges of UBE reflect a systemic administrative culture of weak planning and
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fragmented accountability. The study pushes us to see UBE not only as a policy but also as an
administrative ecosystem that requires strengthening at every level if it is to succeed in

delivering sustainable development outcomes'?’.

In another study which provides a rare longitudinal perspective on UBE implementation in
North-Central Nigeria, covering a 25-year span. Drawing from policy documents,~gdvernment
reports, and scholarly publications, the study highlighted persistent issues of Qﬂadequacy,
teacher shortages, dilapidated infrastructure, insecurity, corruption, andf% outdated nature of
the UBE Act of 2004. Their findings show that despite periodic 1 ns, progress has been
minimal, with challenges repeating themselves in cycles. One @ most significant conclusions
is that while UBE implementation has created awarenessq{ﬁcreased school enrolments, these
gains are undermined by quality deficits aris@’brom underfunded infrastructure and
overstretched human resources. The authors‘{@ed that political will is lacking, especially as
many states fail to access matching gT@fsigned to strengthen UBE implementation. They
recommended increasing the bud @{ allocation to education, recruiting and training qualified
teachers, renovating scho @itles, enhancing supervision, strengthening school security in
conflict-affected zonesy d€ploying technology to curb corruption, and updating the legal
M

framework gove@\\ﬁ

clear that U, s not suffered from lack of policy but from lack of consistent follow-through.

to meet contemporary realities. Reflecting on this study, it becomes

Twenty years is long enough to evaluate the programme, yet the persistence of challenges
suggests systemic inertia. The value of this review lies in its ability to connect past and present,
revealing how unaddressed problems cascade into the future. My personal view is that legislative
modernization, as the authors suggest, is crucial, without a dynamic legal and policy framework,

implementation will continue to stagnate!%8,
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UBE implementation was also approached from a unique angle by assessing its relationship with
STEM education outcomes. Using an ex-post facto design and Auto-Regressive Distributed Lag
(ARDL) modeling on time-series data from 1991 to 2017, they evaluated the effects of education
budget allocations and enrolment levels on STEM indicators. Their analysis revealed that
increases in the education budget had a positive short-term effect on STEM development
(B=0.148, p<0.05), while rising enrolments had a significant but negative short- eQe ect (B=-
1.153, p<0.05). In the long term, however, no significant relationships \@rJethected. This
paradox indicates that while more funds help improve STEM acc@\uchecked enrolment
growth without matching investment in infrastructure and teachi ality undermines outcomes,
creating overcrowded classrooms and diminished instructi ity. Their conclusion was that
UBE expansion had increased access but diluted q al@rﬁcularly in STEM, where facilities
and teacher expertise are crucial. They recomm sustained investment in STEM-specific
infrastructure, targeted capacity building\ for teachers, and deliberate alignment between
enrolment expansion and infrastruct owth. From my perspective, this study illustrates an
important lesson: access witho‘sg‘ﬁty creates a hollow education system. It is not enough to
count the number of clﬁ@enrolled under UBE if their learning outcomes, especially in
critical fields like swremain weak. I find their use of ARDL modeling particularly robust, as
it allows for @w d understanding of short- and long-term dynamics. Yet the implication is
soberi%@%ia’s education policy may be creating an illusion of success through enrolment

numbers, while failing to build the STEM capacity essential for sustainable development!®.

Focusing on how UBE obligations can be upheld in conflict-ridden Northern Nigeria. Reviewing
international, regional, and national legal frameworks, the study asserts that insecurity does not

absolve the Nigerian state from its constitutional and international obligations to provide
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education. The analysis evaluates the Safe Schools Initiative but goes further to propose
innovative technological strategies to ensure learning continuity. Among these strategies are
interactive radio instruction (IRI), mobile phone-based content delivery, and internet-enabled
learning centers adaptable to conflict environments. The findings underscore that IRI is
particularly promising due to its low infrastructure requirements, scalability, and resilience in
insecure areas. Mutu concluded that technology can bridge the gap between Qs iversal
promise and the harsh reality of conflict, provided the government prioritize%vément in such
adaptive models. The study recommended integrating technolo &OUBE frameworks,

%provisions that explicitly

ensuring adequate funding for tech-enabled delivery, and adopt'@

bind the state to education delivery even during crises! nally, I find this study both

innovative and inspiring, it reframes education naé u@ as a peacetime privilege but as a
S

resilient right that persists in adversity. The el‘r@ on technology such as IRI shows that
solutions exist even in fragile contexts; t X\estion is whether policymakers are willing to

°
institutionalize and scale them. It re@s my conviction that sustainable development hinges

not only on policy ambition b«\kax%on adaptive innovation tailored to the realities of the most

vulnerable!!?, QQ
¢
D
N2
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Figure 2.1: Implementing Universal Basic Education towards Achieving SDG 4
Source: Researcher’s Construct, 2025

2.5  Summary of Gaps in Literature Reviewed

The literature reviewed on Universal Basic Education (UBE) in Nigeria ts notable
successes in areas such as increased enrolment, reduced dropout rates, a localized innovations
like school feeding programs. However, critical gaps persist, hi the programme’s full
potential to achieve sustainable development. Several studi ted that frequent changes in
government often lead to inconsistent UBE policies. Q‘lsmpts long-term planning and
execution, with new administrations discarding e&g frameworks without comprehensive
reviews. Reports revealed lapses in accoun@l at multiple governance levels™. Issues like
misallocation of funds, corruption, and@' oversight undermine the programme’s credibility

and effectiveness, a recurring the@&in studies was the limited involvement of stakeholders:

parents, teachers, and %@ders, in policy formulation and implementation, leading to

inadequate buy-in and support®. There is a need for stable governance frameworks and robust
[ ]

monitoring mechanisths that prioritize stakeholder participation.

Despi&@ltional recommendations that countries allocate 15-20% of their budget to
education, Nigeria consistently falls short, dedicating less than 10% annually®®. This
underfunding leads to infrastructural deficits and resource shortages. Studies identified
disparities in resource allocation between urban and rural areas, with the latter suffering from

inadequate infrastructure, teaching materials, and personnel. Although UBE is marketed as
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"free," parents still bear costs for uniforms, exam fees, and materials’’. These financial burdens
disproportionately affect low-income households, sustainable financing models and equity-
focused resource distribution are critical to closing these gaps. Some studies highlighted severe
infrastructural deficits, particularly in rural areas found that a significant proportion of schools
lacked basic amenities like classrooms, libraries, and sanitation facilities®®. The COVID-19
pandemic exposed the inadequacy of digital learning tools in most Nigerian sch Q&«as also
observed that while urban schools adapted to e-learning platforms, rural areas renigined excluded

due to poor internet access and insufficient digital tools®. Ther@ need for targeted

investments in both physical and digital infrastructure to create fn cive learning environments

across all regions. Q

Studies such as UBEC reported that many teacher&cially in rural areas, lack the requisite
qualifications and training to deliver qualig\\@cation. Continuous teacher training is often
neglected, with outdated teaching md@qersisting in classrooms emphasized the need for
modern classroom management @\evaluation techniques®*. Poor working conditions and
delayed salaries lead to low. %her morale and high turnover rates®. Comprehensive teacher
training programs and 'give structures are essential to enhance teacher performance and
.
retention. Resea@réed that cultural and systemic biases limit girls’ access to education,
especially 1 hern Nigeria. Teacher attitudes and societal norms further exacerbate this
issue \&clusive education for children with disabilities remains underdeveloped. Studies
found that schools often lack specialized staff and resources to accommodate these learners.

Gender-sensitive policies and investments in inclusive education infrastructure are urgently

needed”.
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Other studies found that communities are often passive participants in UBE programmes®3. This
limits the impact of initiatives like home-school partnerships and PTA-driven interventions. In
some areas, traditional norms conflict with UBE goals, such as resistance to female education or
preference for child labour over schooling®?. Greater community involvement and cultural
sensitization are necessary to foster local ownership of UBE initiatives. The gaps, identified
highlight systemic weaknesses that require a multi-faceted approach for resolu 'Qﬁﬁressing
these issues necessitates stable governance and sustained funding, holistic t€dcher training
programmes, infrastructure development with a focus on digital inc@n, community driven
strategies to promote gender equity and social inclusion and b@onitoring frameworks to
ensure accountability and continuous improvement. Brid se gaps, UBE can effectively
contribute to Sustainable Development Goal 4, 8’6% inclusive, equitable, and quality

®%

education for all.
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Cha{\\@ree
\c&&%mdology
This chapter focuses on the p. %ures of data gathering and analysis employed in the study. It
contains research desi Qopulation of the study, sample size determination, sampling

[ ]
techniques and Qro‘:édu s, sample frames, sources of data and data collection, research

instrument an@sign, validity, and reliability of the research instrument.

3.1 }ﬁearch Design

This study adopts a descriptive survey research design, which is well-suited for exploring the
issues and prospects associated with the implementation of Universal Basic Education (UBE) for
sustainable development. A descriptive survey design enables researchers to systematically
collect data from a diverse group of respondents to understand their perspectives, experiences,
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and insights on the subject matter. The approach facilitates the identification of patterns, trends,
and relationships between variables, such as funding, teacher quality, and student outcomes,

without manipulating the study environment.

3.2 Population of the Study

The population of this study comprises stakeholders directly and indirectly inva%i in the
implementation and utilization of Universal Basic Education (UBE) progr; in Nigeria.
These stakeholders include teachers and school administrators resﬁ\sib for delivering
educational services at the primary and junior secondary ~(Government officials,
particularly those working with the Universal Basic E@tion Commission (UBEC),
International Education Experts who are the representat'@g the United Nations Educational,
Scientific and Cultural Organisation (UNESCO) r&nting UNESCO in Nigeria and in the
Economic Community of West African Stal’a\ WAS) and local education authorities, are
also part of the population, as they pla’y@cal role in policy formulation, funding allocation,
and programme monitoring.. Ad%&nally, parents and community leaders, from selected
communities, who often 155@\6 the success of UBE programmes through their participation
and support, form a V%S gment of the study population. Lastly, students attending selected
public prima a@or secondary schools, as the direct beneficiaries of UBE initiatives, are
included to ide insights into the effectiveness and accessibility of the programmes. By

targeti%%s diverse population, the study ensures a comprehensive understanding of the

challenges and solutions surrounding UBE implementation in Nigeria!.

33 Sample and Sampling Techniques

104



A total of 250 participants was selected to ensure diverse and representative data. The sampling
employed the following techniques:
1. Stratified Sampling: Ensuring representation from urban and rural regions to capture
geographical disparities.
2. Purposive Sampling: Targeting specific stakeholders such as UBEC officials and school
administrators to gather policy-level insights. Q&
3. Simple Random Sampling: Selecting teachers, parents, and student@ participating
schools for unbiased representation. Q
The study adopts a sample of 250 respondents, which is statist] @ust for yielding credible
and generalizable results in social science research, ali Qith the recommendations of
Creswell for a sample range of 200-300 parti ig@ The sample comprises teachers,
administrators, policymakers, community _le ; and beneficiary pupils, ensuring a
comprehensive understanding of the Uni&& Basic Education programme. Oyo State was
purposively selected due to its divers G§1\0'economic, rural, and urban characteristics, making it

an ideal setting for examining%@gﬂplexities of UBE implementation®. The chosen sample and

context enable the apphf@?of statistical and thematic analyses that reliably reflect the
challenges and pr{;@f UBE in Nigeria.
34 Descrip@f Research Instrument

« O‘
Structured close ended questionnaires was adopted in this study to get data from the respondents.
A questionnaire is a research tool that is mostly used in survey or statistical analysis study, which

consists of a set of questions in different formats. Primarily, it is used in research to ask the

participants general, and close-ended questions.
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3.5  Validity of Research Instrument

As a process, validation involves collecting and analysing data to assess the accuracy of an
instrument. There are numerous statistical tests and measures to assess the validity of
quantitative instruments, which generally involves pilot testing. This study ensures the research
instrument examines all its constructs of interest, measures the characteristics of variables and
measures what the research intends to measure. The research instrument was reviewed by the
thesis supervisor before being deployed for data gathering. QJQ

S

The reliability of a research instrument concerns the extent t@ich the instrument yields the

3.6 Reliability of the Research Instrument

same results on repeated trials. Reliability of the reseq&h strument is the measure of the

dependability and the internal consistency of the it%@the instrument of data collection®. The

data required for this study was gathered‘@ questionnaires administered directly by the

researcher with responses from the ré@ints, thus, the data was suitable, appropriate and

reliable for this study. To statistiéy ascertain the internal consistency of the questionnaire

items, a pilot study wa @ted, and the reliability coefficient was determined using
N

Cronbach’s alpha, w’l&

consistency, con@?g that the instrument is reliable for the purpose of the study.

ded a value of 0.85. This result indicates a high level of internal

3.7 A({i@ltion of Research Instrument

The questionnaires was distributed physically and electronically to teachers, parents, and
students, ensuring inclusivity. In-depth interviews was conducted with UBEC officials,
UNESCO representatives and school administrators in person and via virtual platforms to

accommodate geographical constraints. Focus Group Discussions (FDGs) was held in
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community centres and schools, involving parents, teachers, and community leaders. Each

session include 8—10 participants and last approximately 60 minutes.
3.8 Method of Data Collection

Data for this study were collected using mixed method approach that combined both quantitative
and qualitative methods. Structured questionnaires were administered to teach Q%ﬂts, and
students through physical distribution and electronic forms to ensure Broad™participation.
Qualitative data were obtained through semi-structured interviev@rl UBEC officials,
UNESCO representatives, and school administrators, conduct @n person and online for
convenience. Focus Group Discussions were also held cted schools and community

centres with groups of 8-10 parents, teachers, and ¢ ity leaders.

>
O
3

&

The collected data was anal uantitatively. Frequencies, percentage scores were calculated

3.9 Method of Data Analysis

to summarize the surveyresponses. Interview and Focus Group Discussion transcripts was coded
[ ]

and analysed t@nti recurring themes, such as governance issues and community

involvement: a analysis was performed using statistical software (for example, SPSS) and

qualitzh\@analysis tools to ensure accuracy and validity.

3.10 Ethical Consideration
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The researcher adhered to ethical standards by ensuring that all participants clearly understood
the nature and purpose of the research before providing informed consent. Ethical interactions

were maintained throughout the study to protect participants’ confidentiality.
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QQ Chapter Four
(.@ Results and Discussion of Findings

This chapter @ents the results of the analysis and the discussion of findings from the data
collec%%m respondents through questionnaires. This is to provide adequate and reliable
answers to the research questions. The use of tables is to depict the frequencies clearly and easily.
4.1 Demographics Data Analysis

Table 4.1: Demographic Data Presentation of Stakeholders

N Variables Frequency Percentage (%)

1. Gender Female 55 42.3%
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Male 75 57.7%

Total 130 100%
Age 18-25 18 13.8%
26-35 35 26.9%
3645 34 26.2%
46-55 23 17.7%
56+ 20 15.4%
Total 130 100%
Educational Level Primary 7 5.4% \
Secondary 28 21.5% A\\
Tertiary 67 51 .5"/(1\\(
Postgraduate 28 21.?%\) )
Total 130 100%_)
Occupation Student 37 ~28.5%
Teacher 33 \\ 2521%
Civil Servant 28 $‘21.5%
Community o
Leader 32(\0 24.6%
Total 130N/ 100%
Years of Experience Less than 1 year &'@\ 30.0%
1-5years (30 23.1%
6-10 years rz{\'\? 35 26.9%
More 0 o
years \@ 26 20.0%
Fotal~\ 130 100%
Source: Field Survey, 2025 \(_)\V !

&
Analysis from Table 4.1; h&; the demographic data of the respondents, reveals that 42.3%
of the responde Q%%male while 57.7% are male. This indicates that male stakeholders
contributed rr@to the study than their female counterparts. The age distribution in the table
shows thé@% of the respondents are within the age range of 18-25, 26.9% fall within 2635
years, 26.2% are between 36—45 years, 17.7% are aged 4655, and 15.4% are 56 years and above.
This suggests that the majority of the participants are adults in their active working age, capable

of contributing meaningfully to discussions around education and sustainable development.
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In the section showing educational qualifications, 5.4% of the respondents possess primary
education, 21.5% have secondary education, 51.5% have tertiary education, and 21.5% hold
postgraduate qualifications. This indicates that most respondents are well-educated, with the

majority having attained tertiary or higher levels of education, positioning them to provide

S\

Regarding the occupational spread of respondents, 28.5% are students, 25. teachers,

informed responses on Universal Basic Education (UBE) implementation in Nigeria.

21.5% are civil servants, and 24.6% are community leaders. This show@aﬁ'ﬂe questionnaire
was distributed across various relevant stakeholder groups, particu ose who are directly

involved with or impacted by the UBE programme. 0

Q

The section showing years of experience reveals that ’SQ% of respondents have less than one
year of experience in their current field, 23.1% —5 years of experience, and 26.9% have
worked for 6-10 years, while 20.0% have k\\Qhan 10 years of experience. This indicates that

%ively new entrants and seasoned professionals,

the study includes insights from b((h;\}!l

providing a balanced perspect'w@e implementation and challenges of UBE in Nigeria.

4.1.1 Demo agh.il\)ata Presentation of Pupils

Table 4.2; %a er Distribution of Respondents

\¥

Gender Frequency (f) Percentage (%)
Male 50 41.7%
Female 70 58.3%
Total 120 100%

Source: Field Survey, 2025
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Analysis from Table 4.2, showing the demographic distribution of the pupil respondents, reveals
that 58.3% of the respondents are female, while 41.7% are male. This indicates that female

pupils participated more in the study than their male counterparts.

Table 4.3: Age Distribution of Respondents \
N

Age Frequency (f) Percentage (%) \ )"

Below 6 7 5.8% bl

6-10 48 40.0% 6\

11-13 42 3502

Above 14 23 q%
Total 120 Ql 0%

Source: Field Survey, 2025 &Q

The age distribution in table 4.3 above indic 5.8% of the pupils are below the age of 6,
40.0% fall within the age range of 6—105& 35.0% are between 11-13 years, while 19.2% are
above the age of 14. This deméﬁa\es that the majority of respondents are within the
appropriate age bracket for %\%sal Basic Education (UBE), particularly the 613 age range
targeted by the programme
R\
C
Table 4.4: C&Qevel of Respondents
\©@

Class Level Frequency (f) Percentage (%)
Basic 1-3 33 27.5%
Basic 4-6 47 39.2%
Basic 7-9 40 33.3%
Total 120 100%

Source: Field Survey, 2025
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In terms of class level as revealed in table 4.4, 27.5% of the pupils are in Basic 1-3, 39.2% are in
Basic 46, and 33.3% are in Basic 7-9. This distribution shows that the study captures responses
across the full spectrum of UBE, which includes lower basic, middle basic, and upper basic

education levels, ensuring comprehensive insights across the stages.

Table 4.5: Location of Schools of Respondents

_

Location of Schools Frequency () Percentage (%) \.)
Urban 72 60.0% ,\\J
Rural 48 40.0%0
Total 120 10

N

Source: Field Survey, 2025

In table 4.5 regarding the location of schools, 60.0% of {(&pondents attend schools in urban
areas, while 40.0% are enrolled in rural schools. Tl&ribution suggests a relatively balanced
representation of both urban and rural sd@ settings, although urban pupils were more
represented. The inclusion of both settl‘r@ymcial for understanding the spatial disparities and

implementation challenges of UI@OSS Nigeria.
4.2 @ation of Research Questions

Research Question One: What are the socioeconomic, cultural, and political factors hinders the
successful implementation of the Universal Basic Education (UBE) in Nigeria?

Table 4.6: Stakeholders’ Responses on Socioeconomic, Cultural, and Political Factors

Affecting the Implementation of Universal Basic Education Initiatives in Nigeria
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S/N  Items SA A D SD Total
1 Poverty limits children's access to 38 48 31 13 130
UBE. (29.2%) (36.9%) (23.8%) (10.0%) (100 %)
) High  unemployment among 32 46 36 16 130
parents affects UBE. (24.6%) (35.4%) (27.7%) (12.3%) (100 %)
3 Cultural beliefs discourage formal 30 39 40 21 130
education. (23.1%) (30.0%) (30.8%) (16.1%) (100 %)
4 Early marriage and child labour 43 50 25 12 130
hinder UBE. (33.1%) (38.5%) (19.2%) (9 2%)_ ~(100 %)
5 Gender discrimination affects 40 47 30 130
access to UBE. (30.8%) (36.2%) (23.1%) (100 %)
6 Government funding is 34 42 38 € 130
inadequate. (26.2%) (32.3%) (29. 2 12.3%) (100 %)
7 Corruption affects UBE 45 49 2% 12 130
implementation. (34.6%) (37.7%) @ (9.2%) (100 %)
4 1 1
8 Political instability disrupts UBE. ?267.7%) (376.2‘@ 36.2%) (130.0%) (13(())0 %)
9 Inconsistent policies affect UBE 37 36 13 130
sustainability. (28 5%) § %0) (27 7%)  (10.0%) (100 %)
10 Lack of monitoring weakens UBE ’b 12 130
implementation. 3@ (36.9%) (2 1.5%)  (9.2%) (100 %)

Source: Field Survey, 2025

Analysis from Table 4.3 reveals that

@cmty of stakeholders identified several socioeconomic,

cultural, and political factom@hng the successful implementation of Universal Basic

Education (UBE) in Nig

ecifically, 66.1% of respondents (29.2% strongly agreed, 36.9%

agreed) acknowle @l poverty significantly limits children’s access to UBE. Similarly, 60%

of responden%greed that high unemployment among parents negatively affects children’s

educa%@oortunities. These findings underscore the critical role of economic hardship in

obstructing universal access to basic education.

Cultural barriers also emerged prominently in the responses. Approximately 53.1% of the

participants either strongly agreed or agreed that cultural beliefs discourage formal education,

while 49.9% believed that such beliefs are a significant hindrance. Furthermore, early marriage
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and child labour were identified as major barriers to UBE by 71.6% of respondents, showing a

strong consensus on the impact of these social practices on school attendance and retention.

Gender discrimination was similarly acknowledged, with 67% of stakeholders confirming it as a
major constraint to equal access to UBE. This suggests a persistent gender gap in education,

likely fuelled by both cultural and economic biases. Q\

In terms of political and institutional factors, 58.5% of respondents %@ government

funding for UBE is inadequate, while a larger percentage, 72.3%, b corruption severely
undermines UBE implementation. Additionally, 63.9% of stﬁ ers affirmed that political
instability disrupts the continuity and success of educatl ograms, and 62.3% agreed that

inconsistent policies compromise the sustainability gf ﬁaQﬂwersal Basic Education (UBE). The

lack of effective monitoring was also emph siz 69.2% of respondents, indicating weak

accountability structures within the system.

Overall, Table 4®strates that stakeholders strongly believe the challenges facing UBE in
Nigeria are% y rooted in economic deprivation, cultural resistance, gender inequality, and
systemNovemance failures, all of which must be urgently addressed to realize the goals of the
United Nations' Universal Basic Education initiative.

Table 4.7: Pupil Responses on UBE Experience

S/N  Question Response Option Frequency Percentage
Do you have access to free Yes, Always 35 29.2%
and quality learning Sometimes 50 41.7%
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materials (e.g., textbooks, Rarely 20 16.7%

notebooks) in  your No, Never 15 12.5%

school? Total 120 100%
All necessary facilities are 73 23 39%

D hool i available.

0¢8 YOUT SCHOOL PIOVICE g e facilities available but not o

adequate infrastructure enouch 52 43.3%

(e.g., classrooms, toilets, Scho%l' lacks most necessa

electricity) for effective Y24 20.0%

learning? facilities.

' School has poor infrastructure. 16 %

Total 120 0%
Yes, I always feel safe and 50 \ > 41.7%
supported. ( )
Sometimes, but I face some & 31.7%

Do you feel safe and challenges. @ 0

encouraged to attend No, [ often feel unsafe %2 18.3%
. . 0
school regularly? discouraged.
I rarely attend school@a 10 8.3%
challenges.
Total O\ 120 100%
Do you receive any form Yes, I receive m@xﬂ. 20 16.7%
of support (such as Yes,butitisn gh. 30 25.0%
scholarships or financial No, but I ort. 55 45.8%
assistance) to help you No,Ido n@sﬁupport. 15 12.5%
continue your education? Tota 120 100%
% Brmng materials and 34 28.3%
What is the biggest %)r teaching quality. 27 22.5%
challenge you face inancial difficulties at home. 36 30.0%
benefiting from U & Safety and security concerns. 17 14.2%
Others 6 5.0%
. XA Total 120 100%

Source: Field Su(?/,\?.ﬁ?j

The respon;@m pupils provide valuable insights into their experiences with the Universal

Basic E{l%

of UBE.
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ion (UBE) programme, particularly regarding access to learning materials, school

infrastructure, personal safety, financial support, and challenges faced in maximising the benefits

Regarding access to free and quality learning materials, only 29.2% of pupils reported that they

always receive such resources. A larger proportion (41.7%) said they sometimes have access,



while 16.7% indicated that they rarely do, and 12.5% noted that they never receive these
materials. This suggests that although some provision exists, access is inconsistent and often
inadequate, potentially affecting learning outcomes.
When asked about infrastructure, just 23.3% of pupils affirmed that all necessary facilities are
available in their schools. The majority (43.3%) stated that while some facilities exist, they are
insufficient. Additionally, 20.0% felt that their schools lack most of the essenti Qras ructure,
and 13.3% described their schools as having poor infrastructure alto e%ri@hese figures
<c are crucial to the

highlight significant deficits in the physical learning environment,@

effectiveness of the education process.

In terms of safety and encouragement to attend school, 41.%% of pupils felt consistently safe and
p y

supported, yet 31.7% acknowledged facing occasing‘&enges. Alarmingly, 18.3% reported

often feeling unsafe or discouraged, and 8.3% ind that they rarely attend school due to such

issues. These statistics suggest that for a b\gﬂe portion of pupils, security and emotional
support remain barriers to consistent s\Sl'at endance.

On the matter of financial smg@, nly 16.7% of respondents received full support for their
education, and 25.0% in&@e%receiving insufficient aid. A considerable 45.8% expressed the
need for support QT){Q not receiving any, while 12.5% reported not requiring assistance. This
demonstrates axcritical gap in financial interventions, with nearly half of pupils needing but
lackin tl@port necessary to continue their education effectively.

When identifying the biggest challenge in benefiting from UBE, financial difficulties at home
were the most cited (30.0%), followed closely by lack of learning materials and facilities

(28.3%). Poor teaching quality was noted by 22.5% of pupils, while 14.2% pointed to safety and

security concerns. A small minority (5.0%) selected other reasons. These findings underline that
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financial hardship, resource deficits, and instructional quality are the most pressing barriers from

the pupils’ perspectives.

Research Question Two: How effective are the existing research findings, strategies and

interventions in addressing the challenges of Universal Basic Education implementation in

Nigeria?

Table 4.8: Effectiveness of UBE Implementation

y 3
S/N  Items SA A D " Total
Current UBE policies address the
33 46 35 6 130
11  major challenges of basic
(25.4%) (354%) (2 (12.3%) (100 %)
education. Q
Government interventions have
38 48 31 13 130
12 improved student enrolment in
UBE school (29.2%) 8 0) (23.8%) (10.0%) (100 %)
schools.
Teacher training programs have ’b
s p s . 40@ 47 30 13 130

13 enhanced the quality of education
. UBE school .@8%) (36.2%) (23.1%)  (10.0%) (100 %)
in schools.

" Public awareness campaigns ’ge 36 45 34 15 130
increased support for U .R (27.7%) (34.6%) (26.2%) (11.5%) (100 %)
Infrastructure @ lopment

42 46 28 14 130

15  projects hayg\. proved the
learning en@nent (32.3%) (35.4%) (21.5%) (10.8%) (100 %)

6 School ing programs have 44 43 29 14 130
e% ed higher attendance. (33.8%) (33.1%) (22.3%) (10.8%) (100 %)

17 Free’ learning materials have 45 44 28 13 130
improved access to education. (34.6%) (33.8%) (21.5%) (10.0%) (100 %)
Public-private partnerships have

39 46 32 13 130

18  strengthened UBE
. . (30.0%) (35.4%) (24.6%) (10.0%) (100 %)
1mplementation.

19  Research on UBE challenges has 34 44 36 16 130
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led to policy changes. (26.2%) (33.8%) (27.7%) (12.3%) (100 %)
Community involvement has

_ 41 45 30 14 130
20  improved UBE program
. (31.5%) (34.6%) (23.1%) (10.8%) (100 %)
effectiveness.

Source: Field Survey, 2025
The responses of stakeholders regarding research question 2 reflect a cautiously opTic view

of current efforts, with a majority acknowledging improvements while also g;%g 0 areas

needing further attention. Stakeholders expressed moderate confidence in cutre BE policies,
with 60.8% agreeing that the policies address major challenges, while @xnﬁcant 39.2% remain
unconvinced. This indicates a need for greater alignment bet@ olicy intent and on-ground
realities. Q

When asked about government interventions in enr 1@@6.1% of respondents affirmed their
positive impact, suggesting that strategic act%!b\§ indeed contributed to increasing school
enrolment. Similarly, teacher training pro }nes were acknowledged as beneficial, with 67%
of stakeholders believing they have i{ﬁr}ved teaching quality, though 33% still reported doubts.
On the topic of public awarene&% agreed that campaigns have bolstered support for UBE,

though nearly 38% exp(@sagreement or uncertainty. This reveals that while efforts are

being made, mori‘@ and consistent outreach may be necessary to reach all communities

effectively. 6

Infras c@ievelopment garnered strong approval, with 67.7% agreeing that such projects
have enhanced learning environments. A similar trend is observed with the school feeding
programme, with 66.9% of stakeholders agreeing it has positively impacted school attendance,

suggesting that these practical, welfare-oriented interventions resonate well with beneficiaries.
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A significant majority (68.4%) also believed that free learning materials have increased access to
education, reinforcing the importance of resource provision in UBE implementation. Public-
private partnerships were seen as supportive by 65.4%, indicating that collaboration beyond
government institutions is welcomed and effective.

However, when it came to the influence of policy research, 60% acknowledged th&tresearch
findings have shaped UBE policies, a notable 39.2% did not share this confidence® Lastly,
community involvement was positively rated, with 66.1% recognising its contribution to UBE
effectiveness. This underscores the critical role of grassroots ent in sustaining

educational reforms. %

Table 4.9: Pupils' Responses on the Effectiveness of UB@) mentation
~

S/N  Question Response Option, ()‘\\ Frequency Percentage
Yes, Always GU 42 35.0%
How often do your Sometim ’b 48 40.0%

teachers attend classes and Rarel

1 : 18 15.0%
© teach effectively? No'@ 12 10.0%

l{ 120 100%
. A s. they have helped 16 30.0%
\ significantly
, Have UBE programs,(sych Y5, but more improvements are 47 39.2%
* as free educati d needed
feeding pm@ Iped No, they have not made much ” 18.3%
improve& arning difference
experi I have not benefited from any
1 12.59
Q]?& UBE programs > 3%
A Total 120 100%
Excel?ent, I am learning )3 23.3%
q d e th effectively
OW, wouid you r ate the Good, but there is room for
quality of education you imbrovement 46 38.3%
receive under the UBE p )
3. Fair — I face several learning
programme? 32 26.7%
challenges
Poor — The education quality is 14 11.7%
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inadequate

Total 120 100%
Do your teachers wuse Yes, frequently 26 21.7%
modern teaching methods, Sometimes 48 40.0%

4. such as digital tools or Rarely 30 25.0%
interactive  learning, to No, never 16 13.3%
improve lessons? Total 120 100%

Source: Field Survey, 2025

The pupils’ responses suggest a mixed but generally moderate level of sati n with the

effectiveness of the Universal Basic Education (UBE) programme as ir&eﬁwnted in their
schools. é

Regarding teacher attendance and effectiveness, 75% of pupi ﬁning “Yes, Always” and
“Sometimes”) reported that their teachers are generally pr@ and teach effectively. However,
25% indicated inconsistency or poor delivery, sug s@lat while teacher presence is mostly
reliable, a notable minority still experiences 1 instruction quality.

When asked if UBE programmes such.ag\'\eiucation and school feeding have improved their
learning, 69.2% acknowledged a K@ve impact (either significantly or with room for
improvement). Still, nearly 3 1‘/@1& saw little impact or reported no benefit, indicating uneven
programme reach or deli?ﬁé.Q

In terms of the o 'r@lity of education, a plurality of students (38.3%) considered it "good,"
though only Z@A) rated it "excellent." Another 38.4% found it merely fair or poor, suggesting
that w%& learning is occurring, many still face significant educational challenges.

On the use of modern teaching methods, only 21.7% reported frequent use of tools like digital
aids or interactive strategies, while 40% experienced them only occasionally. A combined 38.3%

either rarely or never saw such methods used, revealing a technology and pedagogy gap in the

UBE system’s implementation.
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Research Question Three: What innovative solutions and policy recommendations can enhance
the effectiveness of Universal Basic Education for sustainable development in Nigeria?
Table 4.10: Recommendations to improve the effectiveness of Universal Basic Education for

sustainable development

S/N  Items SA A D SD Total
51 Increased government funding 50 46 24 Q
will enhance UBE effectiveness.  (38.5%) (35.4%) (18.5% ‘ (100 %)
- More public-private partnerships 44 48 130
can address UBE challenges. (33.8%) (36.9%) (20 0@9 2%) (100 %)
’ Technology-based learning 46 130
should be integrated in UBE. (35.4%)  (36.2% @ 2% (9.2%) (100 %)
Strengthenin % >
s s 48 45 11 130
24 monitoring/evaluation will Q
_ (36. 9%) %)  (20.0%)  (8.5%) (100 %)
improve UBE.
Expanding school feeding can 45 26 13 130
o5 Expanding g \Q
boost retention. g6% (35.4%) (20.0%)  (10.0%) (100 %)
More scholarships for lo ’\}5 45 24 12 130

26 < D)
income students are needed: (37.7%) (34.6%) (18.5%) (9.2%) (100 %)
Community-led in%ﬂ@should 42 48 28 12 130

support UBE. (32.3%) (36.9%) (21.5%) (9.2%) (100 %)

27

- Culturally ﬁw& policies can 40 47 29 14 130
improvesparticipation (30.8%) (36.2%) (22.3%)  (10.8%) (100 %)

20 Stron i-corruption measures 51 44 23 12 130
e ed in education. (39.2%) (33.8%) (17.7%)  (9.2%) (100 %)

30 Policy consistency and political 47 46 25 12 130
commitment are essential. (36.2%) (35.4%) (19.2%) (9.2%) (100 %)

Source: Field Survey, 2025
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The responses of stakeholders to Research Question 3, which explored innovative solutions and
policy recommendations to improve the effectiveness of Universal Basic Education (UBE) for
sustainable development in Nigeria, reveal a broad consensus on several key strategies.

A large majority of respondents (73.9%) either strongly agreed (38.5%) or agreed (35.4%) that
increased government funding would significantly enhance the effectiveness ofﬁE. This

response suggests strong support for improved budgetary allocations to basic edu Qn
:@ders (33.8%

Similarly, public-private partnerships were seen as vital, with 70.7% of
strongly agree, 36.9% agree) endorsing the idea that such collabo@could help address
longstanding challenges in UBE implementation.

There was also overwhelming support for technology inte , with 71.6% in favour (35.4%
strongly agree, 36.2% agree), indicating the per iy@hportance of modern, tech-enabled
learning environments in improving educational vﬁ&es.

The need for stronger monitoring and evalyation mechanisms was widely acknowledged, with
71.5% of respondents agreeing this @ strengthen UBE implementation. This aligns with
calls for greater accountability‘@%-lsparency in programme execution.

School feeding initiativeb,@Qeceived broad approval, with 70% of participants supporting the
expansion of suc @mes to improve pupil retention and motivation.

On issues of f.@y and inclusion, 81.5% of stakeholders agreed that more scholarships for low-
incom: s@s were necessary, reflecting a consensus that financial barriers remain a major
hindrance to universal education access.

Community-led initiatives also gained support (69.2%), demonstrating recognition of the role

grassroots engagement can play in sustaining UBE efforts.

123



Meanwhile, culturally inclusive policies received backing from 67% of stakeholders, suggesting
that cultural barriers to participation still need to be addressed within policy frameworks.

Tackling corruption in the education sector was one of the most emphatically supported
recommendations, with 73% of respondents agreeing that stronger anti-corruption measures are
crucial to improving UBE delivery. Finally, the importance of policy consistency and political
commitment was acknowledged by 71.6% of respondents, highlighting the Q stable

O

governance and long-term planning in driving sustainable educational reforms,.
Table 4.11: Pupils’ Responses on the Recommendation fo@%ﬁetiveness of UBE

Implementation
Question Response Option QV Frequency Percentage
Does your school Yes, a variety of activiti a@ilable. 29
_ _ 66 24.2%
provide extracurricular o
o Some activities ar %le, but not 31.7%
activities (e.g., sports,
. enough.
clubs, vocational e sﬁ, ‘
o ‘ Few activitigs\at ailable. 32 26.7%
training) that help in 162 ‘
No, the ’g'e o extracurricular 17.5%
your overall . r@ 21

act'v@.
development? Q
Q I 120 100

.
)
The pupils’ re@nses to the question regarding the availability of extracurricular activities, such
as spo@rg, and vocational training, reflect a mixed but somewhat limited level of provision
across schools.
Only 24.2% of the pupils stated that their schools offer a variety of extracurricular activities,

indicating that less than a quarter of the students benefit from a broad range of developmental

opportunities beyond the classroom.
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A larger proportion, 31.7%, reported that some activities are available, but noted that these were
not sufficient. This suggests that while efforts are being made to provide extracurricular options,
they are not comprehensive or consistent enough to meet students’ developmental needs.
Meanwhile, 26.7% indicated that their schools offer few activities, which reinforces the
perception of limited exposure to extracurricular learning and enrichment.
Alarmingly, 17.5% of pupils reported that their schools do not provide an Q%rricular
activities at all. This absence represents a significant missed opportunity fof foste€ring essential
life skills, social development, and interests that can support long-ter®u ational engagement
and success. %
4.3 Narrative and Thematic Analysis of Stakeholder@QResponses
While the quantitative data provided critical insig sk@he statistical trends and stakeholder
perceptions regarding the Universal Basic Ed cat% BE) programme in Nigeria, a qualitative
lens adds necessary depth and texture tcﬁk&e findings by exploring the lived experiences,
.
perceived realities, and narrative @ws underpinning the figures. Qualitative feedback
collected through open-ended responses and stakeholder interviews presents a clearer
understanding of the soc@:al and institutional landscape of UBE implementation.
One recurring the ’\f@ stakeholders, especially teachers and community leaders, was a sense
of disconnect twie/n federal-level policy and local-level realities. Many respondents noted that
while th@ initiative promises free and compulsory education, implementation remains
uneven across states, particularly in rural areas. Teachers spoke of overcrowded classrooms, poor

remuneration, and a lack of continuous professional development, leading to low morale and

reduced teaching effectiveness. These views reinforce quantitative data showing that while
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66.9% of pupils affirm that their teachers attend classes "always" or "sometimes," a substantial
minority still experience inconsistent teaching.
Pupils' responses further revealed emotional and psychological dimensions of educational access
not captured in statistics alone. Some students expressed anxiety over security concerns and long
travel distances to school, especially in rural communities affected by armed banditry or
infrastructural neglect. Others highlighted how domestic responsibilities, suc Q%king or
caring for siblings, often interrupted their schooling, concerns that were echoe stakeholder
responses around child labour and socio-cultural expectations. T@ sights deepen the
quantitative finding that 30% of students face financial he@l and 14.2% report safety
concerns as barriers to benefiting from UBE. Q
Another insight emerging from qualitative feedbacl&r@imited integration of vocational and
digital skills into the curriculum. Althoug S% pupils mentioned participation in basic
extracurricular activities, most reported limi Q\)r no exposure to modern learning tools or ICT-
.
based instruction. Teachers and admi&ﬁﬁ\tors acknowledged the importance of digital education
but cited lack of funding, in@%ﬁture, and training. This aligns with quantitative results
showing only 21.7% of p&%%porting frequent use of modern teaching methods.
From the persp @ government stakeholders and civil society actors, bureaucratic
inefficiency %p iticization of education funding were significant impediments. Several
menti% ays in disbursing UBE grants and instances where community-based school
projects were abandoned due to political transitions or mismanagement. These narratives support
the statistical finding that 70% of stakeholders agreed corruption and inconsistent policies disrupt

UBE implementation.
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Interestingly, while most stakeholders acknowledged the value of school feeding programmes
and free materials, several expressed concern about the quality and regularity of these
interventions. For example, a head teacher noted that "the feeding program is sometimes

"

irregular, and when it stops, attendance drops immediately." This qualitative evidence
corroborates the statistical finding that although 66.9% of stakeholders believe Kfeeding
program helps retention, questions about consistency and impact persist. Q
Qualitative data also revealed a strong call for greater community involveme@nts and local
leaders emphasized that schools that actively involve Parent-Teache@iations (PTAs) and
traditional leaders tend to perform better and retain students longer.” This community-driven
model, they argued, fosters accountability, increases enr@g and reduces dropout rates—
thereby supporting sustainable development outcomes Q
In terms of gender dynamics, female students a% akeholders noted persistent subtle biases
despite broader gender parity in enroln&X ome girls reported being discouraged from
.
schooling during menstruation due @ of sanitary facilities, while others cited domestic
workload as an obstacle to aca@%focus. This highlights the need to pair access with dignity-
based support systems. Q
Finally, qualitativ ‘;!\@f‘tives converged around a shared optimism: that education remains the
single most tr@fo ative force for breaking cycles of poverty, conflict, and underdevelopment

in Ni@akeholders widely endorsed increased government funding, digital learning

integration, and inclusive policies as crucial next steps.

4.4  Discussion of Findings
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The demographic composition of the study participants revealed notable patterns. A higher
proportion of females participated compared to males, encompassing both pupils and
stakeholders. This female predominance could reflect increasing female engagement in
educational processes and decision-making in Nigeria. However, this observation contrasts with
persisting gender disparities in access to education, especially in northern regions. For instance, a
2014 UNESCO report showed that nearly two-thirds of young women aged ISQQ\%lh-West

Nigeria had not completed primary school, highlighting ongoing challenges Q} ale education

despite greater visibility in participation.’ é

Most of the pupils were aged between 6 and 13, aligning wi %core target group of the
Universal Basic Education (UBE) programme. Stakehold ely fell within the productive
working age range (25-45), a category presume tgva%ess the experience and capacity to

influence policy and practice. The stakeholders % ational diversity—ranging from teachers
st

and civil servants to community leaders an: ents—added richness to the dataset. Similarly,

.
their varied years of experience, wit{Gghe having over a decade of involvement, ensured that
the perspectives captured reﬂe\:@%mge of institutional memories and realities.

With regard to the secoh@%lrch question, which investigated the effectiveness of existing
strategies and in t@xs under UBE, the responses reflect a moderately positive outlook.
Between 60% % of stakeholders agreed or strongly agreed that key strategies—such as
governm ’Qlterventions, teacher training programmes, public awareness campaigns,
infrastructure development, school feeding, and provision of learning materials—had made some
impact. For example, 67.7% agreed that infrastructure development had improved the learning

environment, while 70.8% believed teacher training had enhanced education quality.

Nevertheless, a significant minority, ranging from 26% to 39%, expressed disagreement or
g y ging p g
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strong disagreement with the effectiveness of these measures. This suggests that while policy
intentions are well-received, implementation remains inconsistent or insufficient in many cases.

These findings resonate with literature that acknowledges the partial success of UBE
interventions in Nigeria. While initiatives such as free education and school feeding programmes
are linked to increased enrolment and retention, their scope and quality remain uneven. A study
by Bekomson et al. (2024) in Cross River State confirmed that extracurricular s &nhances
student performance, but such initiatives often lack proper funding and monitoring*. Furthermore,
although public-private partnerships have proven effective in some caess remains limited
for students from low-income households, highlighting a persis r%y gap’.

S)

Stakeholder opinions also highlighted the need for i ents in the execution and

sustainability of existing policies. While the gove 7@5 introduced several schemes—such

as the School-to-Work programme and comn% bilisation efforts—studies note that weak

oversight and resource mismanagement éﬁ compromise their outcomes*. For example,
.

Ogunseemi et al. (2020) argue that s\s's ul basic education reform in Sub-Saharan Africa

hinges not only on financial i@ t also on effective training, accountability, and inclusive

governance>. QQ

In addressing tEE\ research question regarding innovative solutions and policy
or

recommendati@

overwhel y affirmative. A striking 83.9% of respondents supported increased government

improving UBE implementation, stakeholder responses were

funding, while between 70% and 74% endorsed further strategies such as public-private

partnerships, integration of technology in teaching, enhanced monitoring and evaluation, school

feeding expansion, scholarships, community-led initiatives, culturally inclusive policies, anti-

129



corruption frameworks, and policy consistency. This strong consensus points to a recognition
that systemic challenges require holistic reforms.

This emphasis on funding and transparency aligns with recent critiques of Nigeria’s education
budget, where underfunding and corruption remain major constraints.® Stakeholders’ support for
technology-based learning also mirrors current global educational discourse that promotes digital
inclusion and innovation as levers for enhanced learning, particularly in under-re @&region&
The widespread endorsement of scholarships and feeding programmes reinforce§™findings from
the National Social Investment Programme, which has demonstra@:cess in improving
enrolment and retention, especially among economically disa I@ children’. Furthermore,
the call for stronger community involvement corresponds Qal trends advocating for local
ownership of educational interventions, which hav%p@own to yield better outcomes when
combined with robust institutional support®. ’b

In sum, the findings present a cautiously gmtic picture. Stakeholders acknowledge progress

.

made through current interventions, @so express frustration at limitations in quality, reach,
and accountability. Pupils' pe@ es, particularly their mixed experiences with facilities,
teacher attendance, and m@%me benefits, reflect these structural challenges. To move forward,
efforts should fo n@ransparent and increased funding, deeper engagement with public-
private stake@er , investment in teacher capacity, expansion of support programmes, and
enforcem%%f anti-corruption measures. Only through a multi-dimensional and inclusive

approach can UBE truly deliver on its promise of sustainable development for all Nigerian

children.
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Chapter Five
Conclusion
5.1 Summary of Findings
This study was undertaken to assess the state and prospects of implementing the Un'ﬁe\Nations’
Universal Basic Education (UBE) programme in Nigeria within the bro @gnework of
Sustainable Development Goals (SDGs), particularly Goal 4, which targ&iin usive, equitable,
and quality education. The research was motivated by persistent over the low literacy
levels, infrastructural deficits, funding inadequacies, and sultural challenges that have
continued to inhibit the full realization of basic educ@n or all Nigerian children, despite

national and international commitments. b’b

The study employed a mixed-method a }G\&l, collecting data from a diverse group of
stakeholders, including teachers, civiléﬁ, policymakers, students, and community leaders,
as well as from pupils directly l%@nng from the programme. Quantitative data were analysed
through frequency distrﬂ%@ld percentages, while qualitative insights provided context and
deeper understandi.ng&atterns observed. The investigation was structured around three key
research questi r&.@) What are the socioeconomic, cultural, and political factors that impede
UBE im@uation in Nigeria? (2) How effective are current interventions, policies, and

strategé/in addressing these challenges? and (3) What innovative solutions and policy

recommendations can be proposed to improve the system?

Demographic data revealed a broad spectrum of educational backgrounds among stakeholders,

with the majority having tertiary or postgraduate qualifications. Their occupational distribution
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included teachers, students, civil servants, and community leaders, suggesting a well-informed
and diverse participant base. Their years of experience ranged widely, allowing the study to

capture both seasoned perspectives and fresh insights.

Findings related to the first research question indicated that poverty remains a significant barrier
to universal access to education, with many children unable to afford basic learning &erials or
school-related expenses despite the “free” education claim. Unemployment@Q{‘g parents,
entrenched cultural beliefs, early marriages, and gender-based discrimi)xti&.dso emerged as
on, and insufficient

persistent obstacles. Political instability, inconsistent policies, @i

government funding further weaken the implementation procesQ

Regarding the second research question, stakeholders %&Jy agreed that some government
interventions—such as teacher training, public &ess campaigns, and school feeding
programmes—have had a positive impact. %\\Qtance, the provision of free learning materials
and increased school enrolments were’@s signs of progress. However, the responses also
revealed that these interventio&é‘ unevenly implemented and often underfunded. Pupils
corroborated these finding @ting irregular access to learning materials, poor infrastructure,
and insufficient extrg\'&lr activities. They also expressed that while some benefits of UBE

[ ]
were visible, u@re needed to be done to create a supportive and safe learning environment.

On the thébsearch question, there was strong support from both pupils and stakeholders for
innov%g strategies such as increased government funding, public-private partnerships, and the
integration of digital learning tools. Recommendations like expanding school feeding
programmes, introducing more scholarships, improving monitoring and evaluation mechanisms,

and fostering community involvement were perceived as critical for enhancing UBE outcomes.
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Stakeholders emphasized that consistent political will and anti-corruption safeguards are

essential for these solutions to be effective and sustainable.

Overall, the study concluded that while UBE implementation in Nigeria has made progress
between 2019 and 2024, it remains far from achieving its full potential. Key structural and
systemic barriers still exist, and the existing strategies, although useful, are not compréhensive or
consistently applied. The findings reinforce the importance of aligning Nig@@ducaﬁonal

priorities with sustainable development principles, emphasizing incl}q&/resﬂience, and

innovation as cornerstones for future reform. &

5.2 Conclusion Q

The implementation of the United Nations’ Univer's&Qasic Education (UBE) initiative in
Nigeria between 2019 and 2024 represents both nal ambition and a global commitment to
achieving inclusive, equitable, and quality (m\gon for all. This study has examined the extent
to which Nigeria has aligned with thié;}t&%te, highlighting both achievements and persistent
shortcomings that define the ed%%mal landscape in the country. The findings underscore that
while foundational frar@?s\are in place—such as the UBE Act, national policies on
education, and interﬁ(ﬂ'%ns like free learning materials and school feeding programmes—the

actual deliver%oghése policies remains fraught with challenges that inhibit their effectiveness

and su{aig%ﬁy.

One of the central conclusions of this study is that socioeconomic inequality remains a
formidable barrier to the success of UBE. High levels of poverty, unemployment, and financial
instability among families mean that many children are still unable to fully benefit from basic

education, despite the promise of “free and compulsory” schooling. This reveals a gap between
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policy and practice, whereby structural poverty essentially nullifies policy intent. Many pupils
reported needing financial assistance, lacking materials, or being deterred from schooling due to
family responsibilities, insecurity, or hunger. This points to the need for education policies to be

interlinked with broader poverty reduction strategies.

Furthermore, cultural and gender-related factors—such as early marriage, preferencé for male
education, and certain traditional beliefs—continue to marginalize particular ,@ especially
girls and children in rural or nomadic communities. While some pro@ been made in
promoting gender parity in enrolment, access alone does not guar mpletion or learning
outcomes. Sustainable development through education requir@%ve policies that not only

remove barriers but also empower marginalized popula@ to participate meaningfully in

education. b{bQ

Political and institutional weaknesses alsb\\gerged as major impediments. Stakeholders
identified corruption, inadequate fund'i%,l onsistent policies, and weak monitoring as key
issues undermining the UBE iPiK@&.The cyclical nature of political leadership often results in
policy shifts, reduced fundi @ﬂmitments, or incomplete projects, thereby eroding public trust
and institutional c‘on\%ty. This instability is compounded by the limited involvement of
communities i s@ governance, which isolates education from the local realities and needs of

its benefici

Despite\{ese challenges, the study concludes that UBE still holds significant potential to
contribute to Nigeria’s sustainable development goals. Positive developments—such as
improvements in enrolment, public-private partnerships, and teacher training—demonstrate that
progress is possible when there is focused investment and collaboration. The majority of

stakeholders expressed belief in the viability of innovative strategies such as digital learning
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integration, community-led initiatives, and improved monitoring frameworks. These strategies, if

institutionalized, can provide scalable models for reform.

Ultimately, this study argues that UBE in Nigeria must shift from a quantitative expansion
model—focusing solely on enrolment numbers—to a qualitative and transformative model that
emphasizes inclusion, learning outcomes, civic values, and adaptability. stainable
development cannot be achieved through access alone; it requires that learners @%ipped with
the knowledge, skills, and environment necessary for personal g&h’ and national
transformation. Education policy must, therefore, be designed and 1 nted with a long-term,
systems-thinking approach, one that recognizes the intercon % of education, economic

opportunity, social justice, and democratic governance. Q

In conclusion, while Nigeria has taken notable ste;sbo@%d implementing the UBE initiative, the
journey toward fulfilling the UN’s broade?@n of education for sustainable development
remains incomplete. A recalibration ()'f@y, supported by stronger governance, community

involvement, and a commitment @ ty, will be essential in realizing the transformative power

of basic education in the @ears
5.3 Recommend@

Based on the @ngs of this study, the following recommendations are made:

1. \Q%ase and Diversify Funding: The Nigerian government should prioritize UBE funding
at both federal and state levels, while encouraging private sector and international donor

partnerships to close resource gaps.
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Strengthen Monitoring and Evaluation Systems: Establish independent monitoring units
to regularly assess UBE implementation at local and national levels, ensuring

transparency and accountability.

Integrate Technology-Based Learning: Introduce and scale digital tools and e-learning

platforms in rural and urban schools to enhance learning engagement and teachgr delivery.

Expand School Feeding and Scholarship Schemes: Scale up t @%erventions,

especially in underserved regions, to improve enrolment, retenti&\an performance of

children from low-income families. &

Promote Inclusive Education: Formulate and enft cies that accommodate girls,
children with disabilities, and marginalized @s, while eliminating socio-cultural

barriers such as early marriage and child 1 )

\®)

Ensure Policy Stability and qu'&t&Commitment: Institutionalize educational policies

beyond political cycles and in@ the legislative oversight of UBE implementation.

Enhance Teacherﬁ@\%nd Professional Development: Invest in regular training and
h

incentives for teac to sustain quality instruction and reduce attrition.

Suppo &wnunity Participation: Mobilize parents, local leaders, and civil society

gr@o co-own and co-monitor UBE interventions in their communities.

Contribution to Knowledge

This study contributes to the existing body of knowledge by providing updated empirical

evidence on the successes and setbacks of UBE in Nigeria between 2019 and 2024. It bridges a

gap in post-COVID-19 educational research by incorporating the voices of both pupils and
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grassroots stakeholders, groups often underrepresented in policy discussions. Furthermore, the

study presents a multi-dimensional framework linking UBE to sustainable development,

emphasizing equity, technology, and community engagement as central to improving basic

education delivery in low- and middle-income countries.

5.5

Suggestions for Further Studies ( OQ

Future research should examine the long-term impact of digi@e ing integration on

UBE outcomes, particularly in rural areas. %

. A comparative study across different geopolitical @; in Nigeria may reveal regional

disparities and unique best practices that can@lational strategies.

Further studies could explore the inte@ of UBE and climate resilience in education,

how environmental sustainabilit& e embedded in basic education curricula.

. An in-depth qualitative i gation into the perspectives of disabled learners and their

families would pr@m\sights into inclusion challenges within the UBE framework.

Lastly, lo g@yl research tracking UBE beneficiaries into secondary and tertiary

educat@would help measure the programme’s sustainability and its real impact on

@rgment.
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Implementing Uni §®ons’ Universal Basic Education (UBE) and Sustainable

Devel

N

nt in Nigeria: Issues and Prospects (2019-2024)
Lead City University, Ibadan.
fb6 Department of Politics and International Relations

\destionnaire for Parents, Teachers, Community Leaders and Policy Makers

Dear Respondent,

This questionnaire is designed to gather insights on the implementation of the Universal Basic
Education (UBE) programme in Nigeria, focusing on the challenges and opportunities for

achieving sustainable development. Your responses will help assess the socio-economic,
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cultural, and political factors affecting UBE, evaluate the effectiveness of existing interventions,
and explore innovative solutions for improving the program. All responses will be kept
confidential and used solely for academic research purposes. Kindly provide honest answers

based on your experience and observations.

Thank you.

Sincerely, Q\
NAME: Faidat Adeola BADMUS ’\< ,:

QO

2
(&)
O
Section A: Demographic Informatim&@

Please tick () as most approp_r% you

1. Gender: Male ( %@C\ ()

2. Age: 18-25,(,{),36-35 ( ),36-45( ),46-55( ),56 & Above ()

3. Educa 'ong).}.laliﬁcation: Primary (), Secondary () Tertiary ( ), Postgraduate ()
4. O@’blon: Student (), Teacher (), Civil Servant (), Community Leader ( )

5. \I—Tﬁw long have you been involved in the education sector? Less than a year (), 1-5

years (), 6 — 10 years (), More than 10 years ()
Section B: Socio-Economic, Cultural, and Political factors affecting UBE Implementation

Key: SA (Strongly Agree=4), A (Agree=3), D (Disagree=2), SD (Strongly Disagree=1)
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S/N Items SA|A |D

1. | Poverty limits children's access to Universal Basic Education

(UBE).

2. | High unemployment rates among parents affect their ability to

support children's education.

3. | Cultural beliefs and traditions discourage formal education in

some communities. < )

4. | Early marriage and child labour hinder students' participation in

UBE programs.
5. | Gender discrimination affects equal access to UBE, es&

for girls. ébe
P

6. | Government funding for UBE programs @uate.

N\

7. | Corruption in the education sectoga{& the successful

implementation of UBE. 0\(')\
N4

8. | Political instability dism@b@ﬁ policies and funding.
O\

9. | Inconsistent educatiompdlicies affect the sustainability of UBE

initiatives. (:\\'
AN

10. | Lack or monitoring and evaluation weakens UBE

O
imgl}géntation.

Section C: Effectiveness of existing Research Findings, Strategies, and Interventions

Key: SA (Strongly Agree=4), A (Agree=3), D (Disagree=2), SD (Strongly Disagree=1)
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S/N

Items

SA

SD

11. | Current UBE policies address the major challenges of basic
education.
12. | Government interventions have improved student enrollment in
UBE schools.
13. | Teacher training programs have enhanced the quality of %
education in UBE schools. & Q/Q>
14. | Public awareness campaigns have increased support for UBE. @ )
15. | Infrastructure development projects have improved the leaghg\
environment in UBE schools. Q
O\
16. | School feeding programs have encouraged higl‘%%\ldance in
UBE schools. @%
17. | Free learning materials provided up@BE have improved
access to education. &(’)\
18. | Partnerships between the V}&Hment and private sector have
strengthened UBK&nentation.
19. | Research ﬁr{i./ré’oaUBE challenges have led to meaningful
policy ;hbées
20.

A -
C\@@nity involvement has positively influenced the

effectiveness of UBE programs.

Section D: Innovative Solutions and Policy Recommendations for improving UBE
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Key: SA (Strongly Agree=4), A (Agree=3), D (Disagree=2), SD (Strongly Disagree=1)

S/N Items SA |A |D SD
21. | Increased government funding will enhance the effectiveness of

UBE.
22. | More public-private partnerships can help address UBE \

hall . Q

challenges , C)
23. | Technology-based learning solutions should be integrated into ,\

UBE schools. S<3
24. | Strengthening school monitoring and evaluation systems N

improve UBE implementation Q

AN

25. | Expanding school feeding programs can boost retention

in UBE schools. fb

O

26. | More scholarships should be provid{@&g students from low-

income families. %’\C)

. \k

27. | Community-led init%@ould be encouraged to support UBE

programs. *
28. | More cultur@‘c‘lu’sive policies can improve UBE

particig@in marginalized communities.

@,

29. St\qg}gr anti-corruption measures should be implemented in the

education sector.
30. | Policy consistency and political commitment are essential for the

long-term success of UBE.
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Implementing United Nations’ Universal Basic Education (U@d Sustainable

Development in Nigeria: Issues and Prospc@( -2024)

Lead City University I@a;.

Department of Politics a rnational Relations

Questionnaire for Immediate Beneﬁc@ UNIVERSAL BASIC EDUCATION (UBE)
Dear Pupils/Students, @%
This survey is designed %er feedback from students who are direct beneficiaries of the
Universal Basic n (UBE) programme in Nigeria. The purpose is to assess the quality
of educationéval ability of resources, learning experiences, and challenges faced by
students L& the program. Your responses will help identify areas for improvement and guide
policymakers in making Universal Basic Education more effective. The survey is confidential,

and your honest answers are highly appreciated.

Thank you.
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Sincerely,

NAME: Faidat Adeola BADMUS

R

S
S

Section A: Demographic Information %
1. Gender: Male () Female ( ) 0
2. Age: Below 6 years ( ),6-10( ), 11-13( ), e 14 years

3. Class: Basic1 —3( ), Basic4-6 (), q@%( )

4. Location of School: (a) Urban () @ural ()

Section B: Pupils/Students’ Experiﬁca and Learning Conditions under UBE

N

Instructions: Please sele@ption that best reflects your experience.

1. Do you h@s to free and quality learning materials (e.g., textbooks, notebooks) in
your s@l?
\Q/&rt?, Always ()
(b) Sometimes ()
(c) Rarely ()
d) No, Never ()

2. How often do your teachers attend classes and teach effectively?
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(a) Yes, Always ()
(b) Sometimes ()

(c) Rarely ()

(d) No, Never ()

. Does your school provide adequate infrastructure (e.g., classrooms, toilets, electricity) for

(b) Some facilities are available but not enough () 6\
(c) The School lacks most necessary facilities ( ) : %

effective learning?

(a) Yes, all necessary facilities are available ()

(d) No, the school has poor infrastructure. ( )

. Do you feel safe and encouraged to attend soﬁo@:laﬂy?

(a) Yes, I always feel save and supported (6’

(b) Sometimes, but I face some challg\g?( )

(c) No, I often feel unsafe or {fﬁj\raged ()

(d) I rarely attend schot)@g(o challenges ()

. Have UBE progr. s%ch as free education and feeding programs) helped improve your

learning e @f?
®

(a) Ye% ave helped significantly ( )

(b@ but more improvements are needed ()

(c) No, they have not made much difference ()
(d) I have not benefited from any UBE programmes ()
. Do you receive any form of support (such as scholarships or financial assistance) to help

you continue your education?
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(a) Yes, I receive full support ()
(b) Yes, but it is not enough ()
(c) No, but I need support ()

(d) No, I do not need support ( )

7. How would you rate the quality of education you receive under the UBE program?

R
O

(c) Fair — I face several learning challenges () 6\

(a) Excellent, I am learning effectively ( )

(b) Good, but there is room for improvement ( )

(d) Poor — The education quality is inadequate ( ) %

8. Do your teachers use modern teaching methods,@gas digital tools or interactive
learning, to improve lessons? ’bQ
(a) Yes, frequently () ’bb
(b) Sometimes () &KQ

(c)Rarely ( ) \C;\\'
(d)No,never () * \AQ

9. Does your school\@% extracurricular activities (e.g., sports, clubs, vocational training)

that help 1 ‘)@yerall development?

(a) Ye gﬁety of activities are available ()
(b@e activities are available, but not enough ()
(c) Few activities are available ()

(d) No, there are not extracurricular activities ( )

10. What is the biggest challenge you face in benefiting from UBE?

(a) Lack of learning materials and facilities ()
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(b) Poor Teaching quality ( )
(c) Financial difficulties at home ()
(d) Safety and security concerns ()

(e) Others (please specify)

N\
S
/\
O
Bio-data %

A. Personal Data Q :

Full Name: Faidat Adeola A@T S

Address: Nol7, A, ha rede Street Oba Sabo, Oyo, Oyo State
Email: badmu fal at@lcu.edu.ng

Phone No: 36896

Date of birth: 7th July, 2001

Place of Birth: QQ Atiba LGA, Oyo State
Nationality: : @ Nigerian

Marital Status§ Single

Next of fb Mr Badmus Rokeeb. Borobo Area, Oyo, Oyo State.
B. Educational Background

Educational Institutions Attended and Qualifications

oM.Sc. In International Politics and Diplomacy (in view)

eB.Sc. (Hons) International Relations — Lead University, Ibadan. 2022
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¢S.S.C.E - Olivet Baptist High School, Oyo. 2018

C. Work Experience

eSales Representative, MNTA Global Concept July 2018- September 2018.
eResearch Assistant, Public Relations Unit, National Centre for Technology Management,

(NACETEM) January 2023-January 2024.

D. Awards and Fellowships %
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e Administrative Officer II, Lead City University, Ibadan. 2024- date

University 2022 &Q
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e Pro-Chancellor’s Community Servic'e@cate in appreciation for outstanding and dedicated

service to the University Comm@ead City University 2022

e Award for second bes@ in West African Examination Council (WAEC), Olivet Baptist
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