Chapter One

Introduction
1.1 Background to the Study

Business Studies is a subject taught in Junior Secondary Schools in Nigeria which aims to

expose students to business knowledge and practices. The subject is essential in providing

students with foundational knowledge on the principles and practices of business,
to make informed decisions in everyday business and prepare them for busin e s or higher
business positions. The five components of Business Studies, which @Jde Office Practice,
Commerce, Book keeping, Shorthand and Keyboarding, work tog quip students with the
necessary knowledge and skills required to succeed in the b orld.

Business Studies aims to equip students with a sgt~Qf skills that are crucial for success in
the business world. These skills encompass ﬁnanci@fgracy, critical thinking, communication,
entrepreneurship, teamwork, and digital lﬁ\\@n Through Business Studies, students will
develop a foundational understanding ’& ancial management and accounting principles,
learning how to create and ma a%’&budgets interpret financial statements, and apply basic
personal finance concepts T@’Wﬂl also hone their critical thinking skills, learning how to
evaluate problems, a%e data, and develop effective solutions using logic and reasoning'.
Effective co @on is essential for business success, and Business Studies will help
students im r%thelr written and verbal communication skills. They will learn how to write
clear Wonmse reports, give compelling presentations, and communicate effectively with
clients and colleagues®. Moreover,

Business Studies will foster an entrepreneurial mindset in students, encouraging them to

identify opportunities, take calculated risks, and think creatively about new ideas and solutions.

They will also learn how to work effectively in teams, building positive relationships with



colleagues and clients, and develop digital literacy skills, which are essential in today's
technology-driven world, such as learning how to use digital tools and technologies to
communicate, collaborate, and manage information effectively?.

However, in Nigeria, there has been a significant decline in Academic Achievement
among students in Business Studies*. This is evident in the submission of some studies and a
close observation of the current situation in the educational system. For instanc @n‘[ study
has shown that many Junior Secondary School students in Nigeria lack theé, fundamental skills
required for success in the business world. Financial literacy, criti@king and problem-
solving, communication, entrepreneurship, teamwork, and dig'@ll racy are all essential skills
that students need to acquire during their education®. Ho@, it appears that many Nigerian
students are not adequately competent in this area. or/&%’lce, financial literacy is a key aspect
of Business Studies, yet many Junior Second hool students lack basic knowledge of
financial management and accounting prirﬁﬁ. Surveys revealed that only a small percentage

.
of Nigerian students have a basic un@\nding of budgeting, financial statements, and personal
finance concepts at their level®. \AQ

Similarly, critica}@%ng and problem-solving skills are crucial for success in the
Business world, @Junior Secondary School students struggle in this area as they find it
difficult to a@ze data, evaluate problems, and develop effective solutions using logic and
reasor@s lack of critical thinking and problem-solving skills hinders their ability to
succeed in any business-related career. Effective communication is another critical aspect of
business success, but many Nigerian Junior Secondary School students have poor

communication skills. Students often struggle to write clear and concise reports, give compelling



presentations, and communicate effectively with clients and colleagues. These communication
challenges hinder their ability to convey ideas effectively and contribute to team projects®.

Additionally, many Junior Secondary School students in Nigeria lack an entrepreneurial
mindset as they find it hard to identify opportunities, take calculated risks, and think creatively
about new ideas and solutions’. This lack of entrepreneurship skills hinders their, ability to
develop innovative solutions to business challenges. Q

Teamwork and collaboration are also important skills in the busine§s @d. However,
many Nigerian Junior Secondary School students have poor teamwo@«lﬁs. They seem to be
deficient in how to work effectively in teams, build positive @1 ships with colleagues and
clients, and resolve conflicts!?. Q

Furthermore, digital literacy skills are esse ti%%day’s technology-driven world, but
many Junior Secondary School students in Nigeri m to lack these skills. Many of them find
it difficult to communicate, collaborate, an mage information effectively. This gap in digital
literacy skills will likely hinders thei@«y to compete in the global job market.

Many factors that contri&% this decline include lack of adequate resources in schools.
Underfunding leads to as@%e of resources such as textbooks, computers, and other teaching
materials, this m@llenging for teachers to teach the subject effectively, and subsequently
affects studenfs ufiderstanding and performance'!. Another significant problem is the use of
outdated @rbula in many schools. Many of the curricula were designed decades ago and have
not been updated to reflect changes in the business world, making students learn irrelevant skills
and knowledge. Furthermore, lack of qualified teachers is another significant problem in Nigeria.

Many teachers are not adequately trained in the subject and do not possess the necessary skills

and knowledge to teach the subject effectively, which could lead to low engagement and



understanding among students which invariably affects academic performance. Another factor is
failure to embrace modern teaching methods in Nigeria. Many schools still rely on traditional
teaching methods, such as lectures and rote memorization, which are not effective in engaging
students in teaching and learning process!?. Modern teaching methods, such as interactive and
experiential learning, are more effective in engaging students and promoting long-term retention
of knowledge. This study intends to unveil the influence of “Social Media Q&m School
Factors on Junior Secondary School Students’ Academic Achievement in Busifi€ss Studies in
Southwest, Nigeria. é

Social Media refers to online platforms and tools tha@%ers to create, share, and
exchange information, ideas, and content'. Social Medi ¢ involves engaging with these
platforms and tools to communicate and interact w'tt@s. There are various types of Social
Media platforms, including social networkin% e Facebook, Twitter, and LinkedIn, video
sharing platforms like YouTube and Tik%,\nd photo-sharing platforms like Instagram and

.
Snapchat!4. Each platform has uniqu{é‘\'ures and purposes, but all of them provide users with
the ability to connect and comrqu\@g{e with others.

Social Media Us&@%&we many benefits, including the ability to build and maintain
social connectio ,{@ s information and resources, share experiences and opinions, and
promote busi gand brands!®>. However, Social Media Use can also have negative
conse%@ such as the spread of misinformation, cyber bullying, and addiction'¢. Effective
Social Media Use involves being aware of these benefits and risks and using Social Media in a
responsible and balanced way. This may involve setting boundaries and limits on Social Media

Use, verifying information before sharing it, and engaging in respectful and constructive online

interactions.



Social Media platforms have emerged as a powerful tool that offers various benefits to
students. One of the most significant benefits is connectivity and communication; Social Media
enables students to remain in touch with friends and family who are far away, particularly those
who are studying abroad or attending school in a new city or country'’. Additionally, Social
Media can aid in information sharing and learning by sharing educational reso&s, news
articles, and academic research, thus enabling students to stay updated on various th.

Collaboration and teamwork is yet another benefit; Social Media offets Qral platforms
for group projects and assignments, where students can work tor, develop important
communication and teamwork skills that would be useful in e%ure careers'®. Moreover,
Social Media can also serve as an excellent networking Q for students to connect with
professionals in their field of interest, explore j p& thgs, and showcase their skills and
achievements. Social Media can also serve as s of support and community for students

R\

dealing with mental health issues or othe%ﬁh lenges as several platforms have groups and
communities dedicated to mental h@ wellness, and self-care!®. However, students should

maintain a balanced approa\lq%(ﬂe using Social Media, giving priority to in-person

relationships and interacﬁ@Qs excessive use of Social Media can cause distraction, anxiety,
and reduced face@@ommunicaﬁon skills.
Social%e a

Schoo@, in Nigeria. However, the excessive use of Social Media has been shown to have

has increasingly become a part of the daily lives of Junior Secondary

negative impacts on their Academic Achievement. One of the most significant impacts of Social
media use on Academic Achievement is poor time management. Social Media platforms can be
highly addictive, and students may find themselves spending more time on their devices than

studying, resulting in poor time management and neglect of their studies?. Distractions from



Social Media can also significantly affect Academic Achievement among Junior Secondary
School students in Nigeria who are studying Business Studies. Social Media platforms can be a
significant distraction for students, leading to a decrease in productivity and a negative impact on
their academic performance. Notifications, updates, and messages can pull students away from
their schoolwork, causing them to lose focus on their studies.

Sleep deprivation is also a common consequence of Social Media us Q% Junior
Secondary School students in Nigeria. Many students stay up late scrolling thtough’social Media,
leading to a lack of sleep. Lack of sleep can cause cognitive im a@n such as difficulty
concentrating and retaining information, which can negativel in% academic performance.
Another significant consequence of Social Media Use on@ mic Achievement in Business

Studies among Junior Secondary School students in;N}@is cyberbullying. Cyberbullying is a

growing problem on social Media platforms,

&

cause emotional distress, leading to poor g ic performance. Moreover, Social Media often

tudent is a victim of cyberbullying, it can

.
portrays unrealistic and idealized {Q%bns of people's lives, leading students to compare
themselves to others and feel p@ to measure up?'. This can cause stress and anxiety, which
can negatively impact a@‘%c performance in Business Studies among Junior Secondary
School students i ?\@s

Furthe@re, Social Media Use can have significant negative consequences on academic
achievem%’q Business Studies among Junior Secondary School students in Nigeria. It is
crucial for students to balance their Social Media Use with other activities, including studying
and other extracurricular activities, to avoid the negative impacts of Social Media use on
academic performance. Parents, guardians, and educators must also educate students on

responsible Social Media Use to help them manage their time effectively and minimize



distractions to enhance their academic performance. Therefore it is important to research into
actual implications of theses identified negative influence of Social Media Use on student’s
Academic Achievement especially in Business Studies.

Another variable to be considered in this study is “School Factors”. The term School
Factors in the context of this study refer to the set of organizational structures, policies, and
practices that shape the educational experience of students. These factors can h \Qsi nificant
impact on the academic, social, and emotional development of students, %Qey can either
support or hinder their success. The ones to be focused on in this stud XStructional resource
availability and adequacy, class size and teaching method. Th f@ng paragraphs contain a
comprehensive discussion of each of the indices of School and how they are likely going
to influence student’s Academic Achievement in th sw@ea.

The availability and adequacy of instructi esources play a crucial role in enhancing
the quality of teaching and learning in Busi&é\gudies in Junior Secondary Schools in Nigeria.

.
Instructional resources refer to all t{f%katerlals and equipment that are used in teaching and

learning, including textbookss3 s@ﬁters, laboratory equipment, audio-visual aids, and other

\

relevant materials??. TheNav %ﬂbility and adequacy of instructional resources in schools have a

direct impact on tEE@nic achievement of students. Adequate instructional resources provide
stll

opportunities dents to gain a deep understanding of the subject matter and foster critical
thinking @3. For instance, if students have access to a well-equipped Business Studies
laboratory, they can conduct practical experiments that reinforce theoretical concepts taught in
the classroom. Similarly, if they have access to current textbooks, they can keep up with the

latest trends in the business world, which will enhance their knowledge and skills. On the other

hand, a lack of adequate instructional resources can have a negative impact on students'



Academic Achievement. It can limit their ability to learn and prevent them from reaching their
full potential. For instance, if there are no textbooks made available, students may struggle to
study and learn the necessary concepts, which can result in poor academic performance.
Moreover, lack of instructional resources may also de-motivate students, as they may feel
that their efforts are not being supported adequately. This could ultimately lead to a lack of
interest in the subject matter and low Academic Achievement*. It is theref Qse tial for
schools to ensure that instructional resources are readily available and ad Q for Business

Studies in Junior Secondary Schools in Nigeria. This will help t@'ove the quality of

education and ensure that students receive a well-rounded edufti at prepares them for the

challenges of the future. Q

The state of instructional resources in Juniog &ﬁ%ary Schools in Nigeria especially in

Southwestern part, in Business Studies, is a cau

N

been subjected to substandard learning mategial$; inadequate textbooks, and outdated technology.

R

These poor conditions have signifi affected the Academic Achievement of students in

concern. For many years, students have

Business Studies. Poor avaik@%and inadequacy of instructional resources has made it
difficult for students to N@ fectively. In many schools, the ratio of textbooks to students is
alarmingly low, @e students having to share textbooks or do without altogether. The
limited availa%ity of textbooks makes it challenging for students to engage in independent
readin%@earch, which is critical to understanding Business Studies concepts.

Furthermore, the inadequate nature of instructional resources in Junior Schools also
extends to outdated technology. Many schools lack access to modern technological tools that can
facilitate learning, such as computers, projectors, and other audiovisual aids®®. These tools are

crucial for delivering high-quality instruction, but without them, students are left with outdated



and ineffective methods of learning. As a result of these poor conditions, Academic
Achievement in Business Studies in Junior Secondary Schools in Nigeria has suffered. Students
are often unable to grasp key concepts, and their performance in exams is usually poor. Many
students have become disengaged from the subject, with some dropping out altogether.

Class size which is the second index of School Factor in this study refers to the number
of students that are taught by a single teacher in a classroom. It has been a topi Q&te for a
long time, with many studies suggesting that it significantly influence §tud¢fit's Academic
Achievement. A smaller class size is generally considered beneficial @&‘wden‘ts as it provides
more individualized attention from the teacher. With fewer stu tsﬁ% teacher can devote more
time to each student, providing personalized instruction ar@ ack. This can help students to
better understand the concepts and gain a dee er(&QErstanding of the subject matter?®.
Additionally, smaller class sizes allow for more t participation and interaction, which can
enhance the learning experience in Busines }dws.

.

Research has consistently sh&ﬁ?ﬁhat smaller class sizes can lead to higher Academic
Achievement. Studies have f@nat students in smaller classes tend to score better on
standardized tests, have@ graduation rates, and are more likely to attend college?’.
Moreover, they e @ter attitudes towards learning, higher levels of engagement, and fewer
disciplinary p@e s. On the other hand, larger class sizes can be challenging for teachers as
they h Vé@lnage a greater number of students with varying abilities and learning styles. This
can lead to less individualized attention, less time for teacher-student interactions, and less
feedback. As a result, some students may struggle to keep up with the pace of the class and may

experience a decline in academic performance.



Issues of class size have been a long-standing issue in the education system in Nigeria,
particularly in Public Junior Secondary Schools in the Southwest region. The class size in most
of these schools often exceeds the recommended limit of 40 students per class, which has led to
poor academic achievement among students. One of the major issues associated with large class
sizes is the inability of teachers to give individual attention to each student. When a teacher has
to attend to a large number of students in a class, they may not be able to identi %eds and
weaknesses of each student. As a result, students who are struggling with particulaf subjects may
not get the assistance they need to improve their performance. O&

Additionally, large class sizes can lead to a lack of discj i@d order in the classroom.
It can be difficult for teachers to control and manage a umber of students, leading to
distractions and disruptions in the classroom?®, iy@ create an environment that is not
conducive to learning and can negatively impact ademic performance of students. Another
issue associated with large class sizes is th m of adequate resources and facilities to support

O
effective teaching and learning. Wit@\ge number of students in a class, it can be challenging
to provide each student with® @%cessary materials and resources needed to excel in their
studies. For example, tex@nd other learning materials may be insufficient or not available
for all students. @e issue of class size seems to have contributed significantly to poor
Academic Achigvement in Junior Secondary Schools in the Southwest region of Nigeria.
Reduc'n%/@ size and providing adequate resources and facilities to support teaching and
learning can help improve academic performance among students. It is essential for the
government and educational authorities to prioritize reducing class size to ensure that students

receive quality education and are equipped to succeed in their academic pursuits.
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Teaching method the third index of School Factor in this study refers to the strategies,
techniques, and approaches that educators use to facilitate the learning process for their students.
It encompasses a wide range of practices, from traditional lecture-based instruction to more
student-centered approaches such as problem-based learning, inquiry-based learning, and
project-based learning?®. The choice of teaching method can have a significant impact on student
Academic Achievement. One of the most important ways that teaching metho thfluence
student Academic Achievement is by affecting student engagement and{mofivation. When
students are engaged in the learning process, they are more likely to b@tl ated to learn and to
retain the information that they are being taught. On the t@and, when students are
disengaged or bored, they may be less motivated to learr@ ore likely to forget what they
have been taught?’. er

Another way that teaching method c%@ge student Academic Achievement is by
affecting the depth of learning that takes plﬁﬁor example, traditional lecture-based instruction

to

may be effective at conveying info@

critically or apply what they&% learned in new contexts. In contrast, student-centered

approaches such as prob ed learning can help students develop deeper understanding and
problem-solving t}ﬁ\"\
Teach%m

amount oégback and support that students receive. For example, in a traditional lecture-based

students, but it may not encourage them to think

thod can also influence student Academic Achievement by affecting the

class, students may receive little feedback or interaction with the instructor, while in a small
group or project-based class, they may receive more individualized feedback and support. The
choice of teaching method can also impact student Academic Achievement by affecting the level

of challenge presented to students. For example, a highly structured and scripted approach to
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teaching may provide little challenge to advanced students, while a more open-ended approach
may be too challenging for struggling students®’. Finding the right balance of challenge is
important for promoting academic growth and achievement.

Teaching method can influence student Academic Achievement by affecting the
classroom climate and culture. For example, a teacher who uses a collaborative and supportive
teaching method may create a positive and inclusive classroom environment &ourages
students to take risks and work together. In contrast, a teacher who uses a ereJ thoritarian or
punitive approach may create a negative and stressful classroom @rnment that hinders
learning and Academic Achievement™.

The issue of wrong choice or inadequate teachin Qd is a significant problem in
Nigerian Junior Secondary Schools, particularly 'nr&Qeaching of Business Studies. This
problem has led to poor Academic AchieveweQ ong students in this subject and has had
adverse effects on their future career prospects. One of the reasons for the wrong choice or

.
inadequate teaching method in Nige@umor Secondary Schools is the lack of qualified and
experienced teachers. Many m&fn Nigeria do not have enough qualified teachers to teach
Business Studies, and as*@Qlt, unqualified teachers are often employed to fill the gap. These
teachers may lac @scessary knowledge and skills to effectively teach Business Studies
which can res%g{)or academic performance among students.

A& reason for the wrong choice or inadequate teaching method in Nigerian Junior
Secondary Schools is the lack of appropriate teaching materials and resources. Many schools do

not have access to textbooks, instructional materials, and other resources that are necessary to

teach Business Studies effectively. This lack of resources can make it difficult for teachers to

12



deliver high-quality instruction, and this can result in poor Academic Achievement among
students.

Additionally, the traditional lecture-based teaching method that is often employed in
Nigerian Junior Secondary Schools may not be the most effective approach for teaching
Business Studies. Business Studies require practical knowledge and skills, and students need to

o

be taught in a way that allows them to apply what they have learned in real-w tions’4.

However, the lecture-based approach often used in Nigerian schools ma« vide students
u

with sufficient opportunities to develop practical skills, and this car@ in poor Academic
Achievement. Furthermore, the language barrier is another igsue ‘that affects the teaching of
Business Studies in Nigerian Junior Secondary Schools@ is the official language of
instruction in Nigerian schools, but many students ma e proficient in the language, and this
can make it difficult for them to understan% ject matter. This can also result in poor
Academic Achievement among students. \

.

The consequences of the wro&ﬁ%}mce or inadequate teaching method in Nigerian Junior
Secondary Schools can be sev@gﬁdents who perform poorly in Business Studies may have
limited career options ir@ ture, and this can lead to reduced economic opportunities and
social mobility. Q{%Q' ally, poor academic achievement can lead to low self-esteem and

motivation an@g

Wrong ¢ or inadequate teaching method in Nigerian Junior Secondary Schools, particularly

udents, which can negatively impact their overall academic performance.

in the teaching of Business Studies, is a significant problem that affects student Academic
Achievement. To address this issue, there is a need for qualified and experienced teachers,
appropriate teaching materials and resources, and alternative teaching methods that promote

practical knowledge and skills development. Additionally, efforts should be made to address the
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language barrier and provide students with the necessary language support to understand the
subject matter. By addressing these issues, Nigerian Junior Secondary Schools can improve their
teaching of Business Studies and help students achieve better academic performance.

The influence of Social Media use and School Factors on Junior Secondary School
students' Academic Achievement in Business Studies in Southwest Nigeria is a topic of great
importance, as Social Media use is becoming increasingly prevalent among yo ﬁyle. The
background of this study has provided insight into the current state of Soci 1a use and its
impact on Academic Achievement, as well as the School Factors t@%}r contribute to this
phenomenon. Further research is needed to explore this topic.i % detail, with the aim of
developing effective strategies to mitigate the negative efft ocial Media use and improve
academic outcomes for Junior Secondary School St d@

Overall, this study is an important St% s understanding the complex relationship
between Social media use, School Factors, and“cademic Achievement in the Nigerian context,

%kers, and parents alike. Against this background,

and has implications for educators, {@m

this study intends to examine 41)& fluence of “Social Media Usage and School Factors on

\

Academic Achievement &@gor Secondary School Students’ in Business Studies in Southwest,
Nigeria. ‘@

1.2 State t of the Problem

The poor @ﬁmic Achievement of Southwest Nigerian school students in Business Studies are
a pressing issue that demands urgent attention. Business Studies is an essential component of
education, equipping students with the necessary knowledge and skills for their future careers?®.
However, the persistent inability of Southwest Nigerian students to achieve academic excellence

in this subject is a cause for concern among education stakeholders. In the 2021 Basic Education
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Certificate Examination (BECE) administered by the National Examinations Council (NECO),
only 29.37% of candidates obtained distinctions in Business Studies, including English
Language and Mathematics, indicating an overall poor performance. A study conducted in 2019
reported that only of 39.7% of the students scored credit and above, indicating poor performance
in the subject. Additionally, the internal examination results of a secondary school in&os State
in 2021 revealed that only 22.2% of students passed the Business Studies exa ith*the rest
failing. This trend of poor performance and high failure rates in Business@ es is a major
concern for education stakeholders in Southwest Nigeria. The @1 t of the National
Association of Business Educators in Nigeria (ABEN) has a i@this issue to inadequate
funding for education, lack of qualified teachers, annfrastructure. Also, lack of
motivation and interest in the subject, poor teachin n@s, inadequate teaching facilities, and
negative attitudes of students towards the subjec contributing factors?’. Additionally, some
experts have cited poor study habits, inad >€e teaching methods, lack of qualified teachers,
inadequate teaching materials, and sc&@conomic factors as the main causes of this problem?.
In addition, it seems tha&%ood use of Social Media has been put to its negative effects
on students Academic A\@/%lent which invariably, affect academic performance. However,
e{@}srth of empirical research on the influence of Social Media use and

School Factorgyon the Academic Achievement of Junior Secondary School students’ in Business

there appears to
Studie i@hwest Nigeria. It is against this backdrop that this study seeks to investigate the

impact of Social Media use and School Factors on the Academic Achievement of Junior

Secondary School students in Business Studies in Southwest Nigeria.
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1.3

Aim and Objectives of the Study

The aim of this study is to investigate the influence of Social Media use (Facebook, Twitter,

LinkedIn, YouTube, TikTok, Instagram and Snapchat) and School Factors (instructional

resource availability and adequacy, class size, teaching method and school time table) on

Academic Achievement in Business Studies of Junior Secondary School students irﬁlthwest,

Nigeria. The objectives of the study were to: Q

1.

ii.

iii.

1v.

Vi.

determine the level of Junior Secondary School student’s AcadeaQJ ievement in
Business Studies in Southwest, Nigeria; é

identify the mostly used Social Medium (Facebook %er, LinkedIn, YouTube,

e

their attention in Business Studies, Southwesii b@a;

TikTok, Instagram and Snapchat) among Junior S School students that distract

examine the status of School Factors %ﬂ% nal resources availability and adequacy,)
on Junior Secondary Schools studegkademic Achievement in Southwest, Nigeria;

establish the combined inﬂ@of Social Media use (Facebook, Twitter, LinkedIn,
YouTube, Tiktok, Insm@nd Snapchat) and School Factors ((instructional resources

availability and aﬁ@g , class size, and teaching methods) on Academic Achievement

of Junior t';\*\}';y School students in Business Studies in Southwest, Nigeria;
e

etem@

d relative influence of Social Media use (Facebook, Twitter, LinkedIn,
Y@e, Tiktok, Instagram and Snapchat) and School Factors ((instructional resources
availability and adequacy) on Academic Achievement of Junior Secondary School
students in Business Studies in Southwest, Nigeria;

determine significant gender difference in the use of Social Media among Business

Studies students in Junior Secondary School students’ in Southwest, Nigeria; and

16



vii.  ascertain significant gender difference in the level of Junior Secondary School students’
Academic Achievement in Business Studies in Southwest, Nigeria;

14 Research Questions

1. What is the level of Junior Secondary School students’ Academic Achievement in
Business Studies in Southwest, Nigeria?

2. What is the mostly used Social Medium (Facebook, Twitter, LinkedIn, Y Qﬁ TikTok,
Instagram and Snapchat) affecting or distracting among Junior @Qdary School
students’ attention in Southwest, Nigeria? é

3. What is the status of School Factors (instructional reso&%ability and adequacy) in
Junior Secondary Schools in Southwest, Nigeria? Q

1.5  Hypotheses er

Hol: There will be no significant combined infl of Social Media use (Facebook, Twitter,

LinkedIn, YouTube, Tiktok, Instagr \nd Snapchat) and School Factors ((instructional

resources availability and a@y, class size, and teaching methods) on Academic

Achievement in Busincg ies among Junior Secondary School Student in Southwest,

Nigeria. QQ

Ho2: There will te@niﬁcant relative influence of Social Media use (Facebook, Twitter,

H031

Linke% uTube, Tiktok, Instagram and Snapchat) and School Factors ((instructional
re@rbes availability and adequacy, class size, and teaching methods) on Academic
Achievement in Business Studies among Junior Secondary School student in Southwest,
Nigeria.

There will be no significant gender difference in the use of Social Media among Junior

Secondary School students in Southwest, Nigeria.

17



Ho4: There will be no significant gender difference in the level of Academic Achievement
among Junior Secondary School students’ in Business Studies in Southwest, Nigeria.
1.6  Significance of the Study
The findings of the study hold great importance for all stakeholders in education in a
number of ways as it aims to investigate the influence of Social Media use and School&ctors on
the Academic Achievement of Junior Secondary School students in Business Studi
Through this research, several significant benefits can be obtained for the §tudgfits. The study
will provide valuable insights into the use of Social Media, which h@ become an integral
part of students' daily lives. It would explore the effects f%al Media on Academic
Achievement, enabling students to better understand th@ ct of Social Media on their
academic performance. This will help students to dgp@etter Social Media habits and use it

%9’6

entify School Factors that affect academic

more effectively as a learning tool.

Also, the research would help
performance, such as class size, teac (n%ﬁ;hods and resources. By highlighting these factors,
the study provides students w{m%deeper understanding of the role of institutions in their
academic success. This @%ge could help students to better navigate their academic journey
and maximize thej @ial. Moreover, the study will offer a basis for developing strategies to
improve academic performance.

Tl@lings of this study can provide valuable insights for teachers in several areas. The
study highlights the impact of Social Media on students' academic performance, emphasizing the
importance of responsible technology use. Teachers can use this information to balance students'

access to technology with their academic responsibilities, helping them maximize their learning

potential. Moreover, the study would identify quality teaching as a critical component of
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Academic Achievement, and teachers can 8use this information to improve their teaching
methods and ensure they provide necessary resources and support to their students.

Similarly, the study focuses on Junior Secondary School students in Southwest Nigeria,
enabling teachers to understand regional differences in Academic ASchievement and adapt their
teaching strategies to meet their students' needs better. Fourthly, the study highlights the positive
influence of using Social Media for educational purposes, encouraging teachers &nre new
ways of incorporating technology into their teaching and engaging students ifi the learning
process. Furthermore, the study emphasizes the importance of Schoo@rs, such as teaching
methods and instructional resources in Academic Achiev romoting collaboration
between teachers and school administration to improve wverall learning environment and
ensure students have access to necessary resources. (bQ

The findings of this study have significa lications for teachers, providing valuable
insights into responsible technology use, \ﬁty teaching, regional differences, incorporating
technology into teaching, and collabo, ﬁ?ﬁ with school administration.

The findings of this st@gﬂl be of immense benefit to the school as they provide a
comprehensive understaﬂ@%~ the factors that impact Academic Performance among Junior
Secondary Schoo '@WS in Southwest Nigeria. The study highlights the impact of Social
Media use, S@o actors, and teaching quality on Academic Achievement, providing the
schoo wi@oadmap to improve student performance and success. By implementing strategies
that address the identified factors, the school can improve the academic performance of its

students, which is critical to achieving its educational objectives. The study also emphasizes the

importance of developing educational policies that support academic success, creating a
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conducive learning environment that fosters collaboration between teachers and school
administration, and adapting teaching strategies to meet the unique needs of its students.

Furthermore, the study emphasizes the importance of integrating technology into
teaching, which is becoming increasingly essential in today's digital age. The school can use this
information to develop strategies that incorporate technology into teaching, improving the
engagement and learning outcomes of its students. Generally, the study pr Q&aluable
insights that the school can leverage to enhance its academic programs and{fostef a supportive
learning environment that promotes student success. The school ce@e this information to
develop evidence-based policies and practices that address ﬂ@l uc challenges faced by its
students and help them achieve their academic goals. Q

Also,, the findings of this study offer signifi r@e to the government, as they provide
a comprehensive understanding of the factor% iftpact academic performance among Junior
Secondary School students in Southwest Nigeria. The study highlights the impact of Social

.

Media use, School Factors, and te;(@sg quality on Academic Achievement, presenting a
roadmap for the govemment'@rove student performance and success in the region. By
implementing strategies‘@ ddress the identified factors, the government can support the
schools in improvi cademic performance of their students, which is critical to achieving
the country's @gljonal objectives. The study also emphasizes the importance of developing
evide ce-@rg educational policies that support academic success and create a conducive
learning environment that fosters collaboration between teachers and school administration.
Moreover, the study highlights the importance of integrating technology into teaching, which is

becoming increasingly essential in today's digital age. The government can leverage this
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information to develop strategies that incorporate technology into teaching, promoting
engagement and improving learning outcomes of students.

In all, the study provides valuable insights that the government can use to enhance its
educational programs, policies, and practices. The government can use this information to
develop evidence-based policies and practices that address the unique challenges faced by Junior
Secondary School students in Southwest Nigeria, thereby promoting their acade Quc ess and
contributing to the overall development of the country. QJ
1.7 Scope of the Study é
Conceptually, this study is to explore the influence of Social (@6 and School Factors on
Academic Achievement in Business Studies among J §condary School students in
Southwest, Nigeria. The variables are: er
Social Media Use: This includes various Social ia platforms such as Facebook, Twitter,
LinkedIn, YouTube, TikTok, Instagram, an %pchat.

School Factors: This includes factors@instmctional Resource Availability and Adequacy,
Class size, and School tirnetabi@Q

Junior Secondary Schoot\@lt’s Academic Achievement in Business Studies: This refers to
the academic per @ of students in Business Studies at the Junior Secondary School level

to be measure@

The s ud@ examine the extent to which Social Media use and School Factors influences

Student Achievement test in Business Studies.

Academic Achievement in Business Studies, and the factors that influence this relationship. The

study is contextualized within the Nigerian educational system and will focus on Junior

Secondary School students in the Southwest region of Nigeria. The study will examine the use of
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Social Media and School Factors in this context and aim to provide insights that can inform
educational policies and practices in the region.

Geographically, the study will be conducted in the Southwest region of Nigeria, which comprises
six states: Lagos, Oyo, Ogun, Osun, Ondo, and Ekiti. The study will focus on Junior Secondary
School students in this region and will examine the impact of Social Media use and School
Factors on Academic Achievement in Business Studies. The study is limited to %Qo aphical

area and cannot be generalized to other regions of Nigeria or other countries <

.1.8  Limitation of the Study é

One limitation of the study is the potential impact of i@% challenges in Nigeria,
u

particularly in vulnerable areas where the research was Cted. Insecurity issues such as
kidnapping and banditry may have affected the ac 65@8% of certain study areas or hindered
the willingness of participants to engage in\t% arch process. This may have resulted in
sampling biases or limited the representati&%s of the study population, thereby affecting the
generalisability of the findings. Fuﬁ@xe, the level of students' understanding about research
so&%imitations. Given that the study involved Junior Secondary

\

School students, there v@ds for the researchers to provide detailed explanations of the

and research instruments posed

research instrume t@in the study. This process of explaining the instruments to respondents
was time—cons@ing and thus slowed down the data collection process.

A ot@’ﬁﬁtation to consider is the potential for social desirability bias in self-reported data.
Students may have been inclined to provide responses that they perceived as socially acceptable
or desirable, rather than reflecting their true behaviours or experiences, potential causal

mechanisms.
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Furthermore, the study's focus on Junior Secondary School students in Southwest Nigeria
may limit the generalizability of the findings to other regions or educational contexts. Cultural,
socioeconomic, and infrastructural differences across regions could influence the factors

affecting academic achievement differently, emphasizing the need for caution when

R

An operational definition of a term is a specific and measurable way of d@ a concept or

extrapolating the study findings to broader populations.

1.9 Operational Definition of Terms

variable in order for it to be consistently and objectively observed an@ured in research. In
line with this, the following terms are defined as they are used i @dy.

Academic Achievement in Business Studies: This per@ the level of accomplishment
demonstrated by Junior Secondary School student iﬁ@ﬁeld of Business Studies, which is
assessed through the implementation of a stand d achievement test. The test consists of
twenty five questions meticulously curated k\ge officially approved Junior Secondary School
curriculum in Nigeria. Academic pe@nce is stratified based on the scores obtained on the
test. Scores falling below 25 r@%re deemed indicative of very low academic achievement,

while scores ranging frot% 49 are considered average. Conversely, scores of 50 or higher
are indicative of ﬁ@emic achievement in the subject among students.
Social Media&u

interart\\/@:ontent, information, and other users in a virtual community. Social Media

refers to online platforms and tools that allow users to create, share, and

platforms may include blogs, microblogs, social networks, video-sharing sites, forums, and

messaging applications. Users can connect with others, create and share content, communicate

with each other, and engage in a variety of activities such as commenting, liking, sharing, and
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messaging. The Social Media considered in this study are (Facebook, Twitter, LinkedIn,
YouTube, TikTok, Instagram and Snapchat)

Facebook: A Social Media platform that allows users to create a profile, connect with friends
and family, share updates, photos, videos, and links, and join groups based on common interests.
Twitter: A Social Media platform that allows users to post short messages, called tweets, of up
to 280 characters. Users can also follow other users, retweet messages, and use‘ﬁa to join
conversations. QJ

LinkedIn: A Social Media platform for professionals that allows us@&reate a professional
profile, connect with other professionals, showcase their skills bde erience, and search for job
opportunities. Q

YouTube: A video-sharing Social Media platform h?@\ws users to upload, view, and share
videos. Users can also subscribe to other users' ch. s, comment on videos, and create playlists.
TikTok: A Social Media platform that a &SGI‘S to create and share short-form videos,
usually set to music. Users can also f@other users, like videos, and comment on them.
Instagram: Social Media pla!&'hat allows users to share photos and videos, as well as
stories that disappear aft@r& Users can also follow other users, like and comment on their

posts, and use hasE a%\'éy'oin conversations.

t

Snapchat: A %ia edia platform that allows users to share photos and videos that disappear
after a sh@riod of time. Users can also add filters, lenses, and other effects to their snaps, as
well as follow other users and view their stories.

School Factors: This refers to formal and informal rules, physical resources norms, and

practices that shape the behavior of individuals and organizations within the public secondary

schools. In this study, instructional resources, class size and teaching methods was used.

24



Instructional Resource Availability: The availability of instructional resources refers to the
presence of materials, equipment, and tools that support effective teaching and learning. This
includes textbooks, workbooks, Business Studies laboratory, computers, multimedia resources,
and other materials that enhance the learning experience in Business Studies.

Instructional Resource Adequacy: Instructional resource adequacy refers to the sufficiency and
appropriateness of the available resources to support teaching and learning of B st tudies.
This may include the availability of up-to-date textbooks and materials, ac%sg technology,
and the number of resources available to students to learn Business St@

Class size: Class size refers to the number of students in a B@ tudies classroom to one
teacher. Q

Indices of School Factors: They are Instructional r 0@ Class size and Teaching methods.
Moderating Variables: Moderating variables in %§udy is gender.

Gender: Gender in this study refers to.ei&\% or female.
&
&
N
¢
O
\¥
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Chapter Two

Literature Review
This chapter is a critical component of this study and serves as a comprehensive review and
synthesis of existing scholarly works related to the topic under investigation. In this chapter, the
researcher reviewed and analyzed the relevant literature that informs the current study, providing
a solid foundation for the research methodology and findings. By synthesizi Q%ﬂtically
evaluating the existing body of knowledge, it also identified research gaps, Highlighted key
theoretical frameworks, and established the theoretical and concep@u derpinnings of the
study. Through an in-depth examination of previous research, a ter sets the stage for the
current study by establishing and providing a thorough un@ ing of the state of the field. It
is presented in the following sections and subsecthrb
2.1 Conceptual Review
2.1.1 Academic Achievement \

ﬁusmess Studies

2.1.2  Student’s Academic Achieve §

2.1.3 Social Media

2.1.4 Social Media Usa’QQ
2.1.5 School Fe@
2.1.6 Instructignal’Resource Availability

2.1.7 In@lonal Resource Adequacy

2.1.8 Class Size
2.1.9 School Time Table
2.2 Theoretical Framework

2.2.1 Social Cognitive Theory
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2.2.2 Institutional Theory

2.2.3 Systems Theory

23 Reviewof Empirical Studies

2.3.1 Social Media Use and Student’s Academic Achievement

2.3.2 Instructional Resources and Student’s Academic Achievement

2.3.3 Class Size and Student’s Academic Achievement Q\
2.3.4 Teaching Methods and Students Academic Achievement Q/O
2.3.5 School Time table and Students Academic Achievement é

2.3.6 Gender and Students Academic Achievement %

24 Conceptual Model QQ

2.5  Summary of Literature Reviewed &Q

2.6 Gap in Literature Reviewed

2.1 Conceptual Review &KQ
2.1.1 Academic Achievement C;\\'
Academic Achievement refem&%ﬁ level of success or accomplishment that a student has
attained in their educatioh@%uits. It is typically measured by various criteria such as grades,
test scores, comp t@ssignments, participation in class, and overall academic performance’.
Academic Achigvement can be evaluated at different levels, including primary, secondary, and
higher, ed@%n, and can encompass a wide range of subjects and disciplines. The meaning of
Academic Achievement can vary depending on cultural, societal, and individual factors. In some
societies, Academic Achievement may be highly valued and considered a significant indicator of

a student's success, potential, and future prospects. In such contexts, achieving high grades or

accolades may be seen as a measure of a student's intelligence, diligence, and ability to excel in a
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competitive environment?. However, it is important to note that Academic Achievement is not
solely limited to grades or test scores. It can also encompass other aspects such as critical
thinking skills, problem-solving abilities, creativity, communication skills, research skills, and
the ability to apply knowledge in real-world settings®. Academic Achievement is not only about
memorization and regurgitation of information, but also involves the development of a deep
understanding of concepts, the ability to think critically and independently, an Qca acity to
apply knowledge to solve complex problems®*. QJ

Furthermore, Academic Achievement can be influenced by Xs factors, including
socioeconomic status, access to resources and opportunities, cultural background, individual
motivation and effort, learning style, and the quality of e Qprovided? Students may face
different challenges and barriers that can affect their mic Achievement, such as learning
disabilities, language barriers, discriminatio%a% ck of support systems. Therefore, it is
important to consider the context and in bﬁlual circumstances when evaluating Academic

R
Achievement®. \CO\

Examining the meani Academic Achievement also requires considering its
limitations and potentia\@lcks. An exclusive focus on grades or test scores as the sole
measure of Acad ?@Wevement can lead to narrow definitions of success and may not fully
capture the di gents, skills, and abilities that students possess. It may also create undue
stress {/{@sure on students to achieve high grades, leading to issues such as mental health
problems, cheating, and a lack of focus on holistic development’.

Academic Achievement encompasses the level of success that a student has attained in
their educational pursuits, and it can be measured by various criteria. However, it is important to

consider the context, individual circumstances, and limitations of such measures when evaluating
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Academic Achievement. It is also crucial to recognize that Academic Achievement is not solely
limited to grades or test scores, but also involves the development of a range of skills and
abilities that contribute to a student's overall growth and success in life®. There are several
different measures of Academic Achievement that are commonly used to evaluate students'
achievement in an educational setting. These measures can vary depending on the level of
education, subject area, and specific goals of assessment. Here are some of th GQ%IY used
measures of Academic Achievement:

Grades: Grades, typically represented as letter grades or numerical s@\wre one of the most
common measures of Academic Achievement’. They are often n students performance in
assignments, exams, and other assessments. Grades can @ a student's mastery of subject
matter, ability to meet specific learning obJectlv%% verall performance in a course or
subject!®. However, grades can also be su jec influenced by factors such as teachers'
expectations, grading policies, and subject&}h scoring!!.

Types of Educational Assessment &CO\

Standardized Tests: Standardiz g(s are designed to measure students' knowledge, skills, and
abilities in a consistent a‘a@ dardized manner'?. Examples of standardized tests include state
or national asse Asuch as the SAT, ACT, BECE or other subject-specific exams.
Standardized tests are often used to assess students' proficiency in specific subject areas, and
their resu%’gn be used to make comparisons across different schools, districts, or regions.
However, standardized tests may not fully capture the breadth of a student's abilities, and their

results can be influenced by various factors, such as test-taking skills, test anxiety, and cultural

bias!3.
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Performance-Based Assessments: Performance-based assessments require students to
demonstrate their knowledge and skills through real-world tasks or projects'. Examples of
performance-based assessments include presentations, research papers, portfolios, and practical
exams. Performance-based assessments can provide a more authentic and holistic measure of a
student's abilities, as they often require students to apply their knowledge and skills in context!®.
However, performance-based assessments can also be time-consuming, subj ect@d source-
intensive to implement and evaluate'®. QJ

Class Participation and Engagement: Class participation and engage@&wasures a student's
active involvement in classroom activities, such as discussions, gro ork, and presentations. It
can reflect a student's ability to contribute to class disc , ask questions, and engage in
collaborative learning!’. Class participation and eng chan also indicate a student's level of
motivation, interest, and effort in the learnin cess. However, class participation and

engagement can be subjective and may not u}} capture a student's understanding of the subject

matter or their ability to perform in o@ssessment formats'8.

Academic Awards and Recog&% Academic awards and recognition, such as honor rolls,
scholarships, or certiﬁca@)ften used to acknowledge and celebrate students' achievements.
These measures @sed on students' grades, test scores, or other criteria, and can provide
motivation andxincéntives for academic excellence. However, academic awards and recognition
may oc@marily on quantitative measures of achievement, and their effectiveness in
promoting deep learning or intrinsic motivation can be debated!”.

Non-Cognitive Factors: Non-cognitive factors, such as motivation, self-regulation, resilience,
and social-emotional skills, can also play a significant role in Academic Achievement. These

factors are not directly measured through traditional assessments but can impact students' ability
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to succeed academically?®. Some non-cognitive factors can be measured through self-report
surveys or observations, and they can provide insights into students' socio-emotional
development and their readiness for academic success?!. It is important to note that no single
measure of academic achievement is perfect, and each measure has its strengths and limitations.
The choice of measures should be aligned with the specific educational goals, context, and
population being assessed. Additionally, a comprehensive approach to meas Q academic
achievement should consider multiple measures and take into account the d e@alents, skills,
and abilities that students possess. It should also account for potenti@&s and limitations in
assessment methods and strive for a fair, valid, and inclusive a@ nt process?2.
2.1.2 Student’s Academic Achievement in Business St
The concept of student's Academic Achievement in B %s Studies is multifaceted and can be
critically discussed from various perspectives, He some key points for consideration:
Performance vs. Learning: Academic Achi \Aen‘[ in Business Studies can be viewed in terms
.
of performance or learning. Perform{&}refers to the grades or scores obtained by students in

exams or assignments, while k&g emphasizes the acquisition of knowledge, skills, and

\

competencies related to Bysiness Studies?3. A critical discussion can explore the balance between
these two aspect ‘@ample, a high grades necessarily indicative of deep learning and
understanding@t ¢ subject matter, or do they merely reflect surface-level memorization and
regur 'tat@ information? Is the focus on performance alone conducive to promoting critical
thinking, problem-solving, and creativity, which are essential skills for success in the business
world? %4,

Contextual Factors: Student's Academic Achievement is influenced by various contextual factors

such as socioeconomic status, cultural background, prior education, and access to resources®. A
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critical discussion can examine how these factors impact academic achievement in Business
Studies. For instance, students from economically disadvantaged backgrounds may face barriers
such as lack of access to quality educational resources, which can affect their academic
performance. Similarly, cultural differences in values, communication styles, and learning
approaches may impact how students perceive and engage with Business Studies. It is
important to consider these contextual factors to avoid over generalizing or makij Qﬁrﬂptions
about students' Academic Achievement in Business Studies. (J

Pedagogical Approaches: The pedagogical approaches used in Busine@es can significantly
impact students' Academic Achievement. A critical discussio a&lore the effectiveness of
various teaching methods, such as lectures, case studies, Qns, and experiential learning,
in promoting academic achievement in Busines i@sﬂ. For example, a lecture-heavy
approach may prioritize information delivery but ot necessarily foster critical thinking and
problem-solving skills?®. On the other han a\nexperiential learning approach that incorporates

.
real-world business scenarios and en&@ges active student participation may enhance students'

understanding and application e.&%iness concepts®. It is important to critically evaluate the

N\
pedagogical approaches \%% Business Studies to ensure that they align with the intended
learning outcome mote students' Academic Achievement.

Assessment a@iv uation: The methods of assessment and evaluation used in Business Studies
can si ni@y impact students' Academic Achievement. A critical discussion can examine the
appropriateness and effectiveness of assessment methods such as exams, assignments, projects,
and presentations in measuring students' learning and achievement in Business Studies. For

instance, an over-reliance on traditional exams may emphasize rote memorization rather than

application of concepts to real-world business problems’. Alternatively, using authentic
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assessments that require critical thinking, problem-solving, and decision-making skills may
better align with the skills needed in the business world and promote deeper learning3!. It is
essential to critically evaluate the alignment between assessment methods and learning outcomes
to ensure that they accurately measure students' Academic Achievement in Business Studies.

Holistic Development: Academic Achievement in Business Studies should not be li 1ted to the
acquisition of subject-specific knowledge and skills but should also enco Qhe holistic
development of students. A critical discussion can explore how Busmess StudieS*programs can
foster the development of well-rounded individuals who possess n technlcal business
skills but also soft skills such as communication, teamwork, @p, and ethical decision-
making2. Business Studies programs that prioritize holi velopment can better prepare
students for the complexities and challenges of the n@ world, and ultimately contribute to
their Academic Achievement in a broader . The concept of student's Academic
Achievement in Business Studies is compleﬁ}d multi-dimensional. A critical discussion should

.
consider various factors such as t@ance between performance and learning, contextual

factors, pedagogical approache %ssment and evaluation methods, and holistic development

to provide a comprehensh@%rstanding of Academic Achievement in Business Studies??. This

critical approach @%} in identifying strengths and weaknesses in the current educational

practices. 6
2.1.3 {/@ edia

Social Media refers to online platforms and technologies that enable users to create, share, and
interact with content in virtual communities. It allows people to connect and communicate with
each other, share information, and express themselves in various forms such as text, images,

videos, and audio®*. The concept of Social Media is built on the idea of social networking, where
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individuals and groups can form relationships and engage in social interactions online. Social
Media platforms typically provide features that allow users to create profiles, connect with
friends, follow or be followed by others, post and share content, and participate in discussions*.
Social Media has transformed the way people communicate, access information, and
express themselves in the digital age. It has facilitated the democratization of content creation,
allowing anyone with an internet connection to share their thoughts, opinions, Q%eriences
with a wide audience’®. Social Media has also played a significant role {in shaping culture,
politics, business, and activism, providing platforms for information dji &ation, mobilization,
and engagement’’. However, Social Media also presents c le e such as the spread of
misinformation, cyberbullying, privacy concerns, and ad@v behaviors. It has also raised
ethical concerns related to data privacy, algorlthmgb@nd the impact on mental health and
well-being 38
Types of Social Media Platforms ﬁ\
Social Media platforms can vary 11\ s\'purpose and functionality. Some common types of
social Media platforms 1ncludc\4Q
Social Networking Sites@; platforms, such as Facebook, LinkedIn, and Instagram, focus on
connecting indivi %d building social networks. Users can create profiles, connect with
friends, share@ es, photos, and videos, and engage in various activities such as liking,
comm@%d sharing®®.
Micro-blogging Platforms: Platforms like Twitter and Tumblr allow users to post short-form
content, such as tweets or microblogs, often accompanied by multimedia elements such as

images, videos, or GIFs. These platforms are known for their real-time nature, quick information

dissemination and are used to bring people of similar interest together®’.
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Media Sharing Platforms: Platforms like YouTube, TikTok, and Pinterest are centered on sharing

and discovering multimedia content, such as videos, photos, and infographics*!. Users can create

and share their own content or explore content shared by others.

Discussion Forums/Communities: Platforms like Reddit, Quora, and Stack Exchange facilitate

discussions and information exchange on specific topics of interest. Users can post, questions,

share knowledge, and engage in discussions with like-minded individuals*2, Q

Blogging Platforms: Platforms like WordPress, Blogger, and Medium allow@o create and

share long-form written content in the form of blogs or articles. Users @&press their thoughts,

opinions, and expertise on various subjects®.

Impact of Social Media on Communication and Inform issemination

Social Media has significantly impacted the way p p&bghmunicate and access information. It

has made communication more instantaneous, a g users to connect and share content in

real-time, irrespective of geographical bo éries. It has also democratized content creation,
.

providing a platform for individuals‘&@groups to share their perspectives, stories, and ideas

with a global audience**. . \AQ

Role in Culture, Politic %ess, and Activism: Social media has played a pivotal role in

shaping culture, p, 1®usiness, and activism. It has facilitated the spread of information, news,
ing

and trends, s@

platfo@itical discourse, activism, and social movements, enabling individuals and groups

public opinion and influencing societal norms. It has also provided a

45

to mobilize, raise awareness, and advocate for change *°. Additionally, social media has

transformed the way businesses engage with customers, market their products, and gather

feedback.
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Challenges and Ethical Concerns: Social Media also presents challenges and ethical concerns.
The spread of misinformation, fake news, and disinformation on social media platforms has
raised concerns about the reliability of information and its impact on society. Cyber bullying,
harassment, and online hate speech have become prevalent issues, leading to negative impacts on
mental health and well-being. Privacy concerns related to the collection and use of personal data
by social media platforms have also been a subject of debate. Additionally, the u Qﬁorithms
and data-driven content curation has raised concerns about bias, filter tbubbles, and echo
chambers*®. é

Evolving Nature of Social Media: Social Media continues to e lx%dly with new platforms,
features, and trends constantly emerging. As technolog@a ces, social media is likely to
continue shaping the way people communicate, acc sy@maﬁon, and interact with each other
online. It will be important to continually addres hallenges and ethical concerns associated
with social media and ensure its positive ir&b\on society.

.
Social Media and User-generated C@: One of the defining features of Social Media is the

concept of user-generated con‘t& C), where users create and share their own content. UGC

has democratized conteﬂ@ ion, allowing anyone with an internet connection to become a

content creator at@heir thoughts, opinions, and creativity with a global audience*’. UGC
re

has also empo&

engag w@ers in meaningful ways.

individuals and communities to express themselves, share their stories, and

Social Media and Influencer Culture: Social Media has given rise to the phenomenon of
influencers, who are individuals with a large following on social media platforms. Influencers
use their platforms to share their lifestyles, opinions, and endorsements of products or services,

and can have significant influence on their followers' behaviors and purchasing decisions*s.
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Influencer culture has become a prominent aspect of social media, with influencers often
partnering with brands for sponsored content, and it has also raised discussions around
authenticity, transparency, and the impact of influencer marketing on consumer behavior®.
Social Media and Digital Literacy: Social Media has highlighted the importance of digital
literacy, which refers to the ability to critically evaluate, use, and navigate digital information
and platforms. With the proliferation of information on social media, users need Qve p skills
to discern credible information from misinformation, identify potential biases, protect their
privacy online. Digital literacy is crucial for responsible engagemen@h ocial media, and it
plays a significant role in empowering users to be info% sponsible, and discerning
participants in the digital world. Q
Social Media and Mental Health: The impact of S ci;@lia on mental health and well-being
has been a topic of research and discussion. Wh cial Media can provide opportunities for
social connection and support, it can also ¢ }bute to negative mental health outcomes such as
.
social comparison, cyberbullying, q{é}&ction. Excessive use of Social Media, unrealistic
social comparisons, and the co@gﬁeed for validation through likes and comments can impact
mental health, self-estee@ overall well-being®!. It is important for users to be mindful of
their Social Medi @nd practice healthy digital habits.
Social Media @ 1vacy Concerns: Privacy concerns have been a significant ethical concern in
the realm ocial Media. Social Media platforms collect and store vast amounts of personal
data, and there have been concerns about how this data is used, shared, and protected. Issues
such as data breaches, identity theft, and misuse of personal information have raised questions

about the ethical implications of data privacy in the context of social media>?. Users need to be
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vigilant about their privacy settings, understand the terms and conditions of Social Media
platforms, and take appropriate measures to protect their personal information.
Social Media and Cybersecurity: Cybersecurity has become a critical aspect of Social Media due
to the potential for data breaches, cyber-attacks, and online threats. Social Media platforms can
be vulnerable to hacking, phishing, and other cyber threats, which can compromise the privacy
and security of users' personal information®3. Users need to be cautious about s Q&ensitive
information on Social Media, use strong and unique passwords, enable two-factorduthentication,
and stay informed about cybersecurity best practices to protect their or@&pesence.
Social Media and Online Safety: Online safety is an importa c@eration in the context of
social media, especially for children, adolescents, and ge populations. Social Media
platforms can expose users to risks such as cyberbu y@rassment, and online predators. It is
crucial for users, especially young users,  to stand online safety measures, practice
responsible online behavior, and seek help }encountering online threats or harassment.

.
Social Media and Social Activism: S{i}media has become a powerful tool for social activism
and social change. It has faci&% grassroots movements, allowed for the rapid spread of
information, and provid aQatform for marginalized voices to be heard®. Social Media has
been used to rais ‘@ess about social issues, mobilize communities for social change, and
amplify voice ggre often silenced. It has also played a role in shaping public discourse and
holdi it@rguals, organizations, and governments accountable for their actions®>.
Social Media and Business: Social Media has revolutionized the way businesses communicate
with their customers, market their products or services, and engage with their audience.

Businesses use Social Media platforms to build brand awareness, connect with customers, and

gain valuable insights about their target audience. Social Media marketing has become a key
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component of many businesses' marketing strategies, and it has opened up new opportunities for
businesses to reach and engage with their customers in a more direct and personalized way>.
Social Media and News Consumption: Social Media has transformed the way news is consumed
and shared. News spreads rapidly on Social Media platforms, and they have become a primary
source of news for many people. However, the spread of misinformation and fake news on
Social Media has raised concerns about the reliability and credibility of news Q&n these
platforms. It has become crucial for users to critically evaluate the news they € across on
Social Media and verify information from reliable sources. Q

Social Media and Political Discourse: Social Media has ha @und impact on political
discourse and elections. It has changed the way political cs are conducted, allowing for
direct engagement with voters, fundraising, and m b%%n of supporters®. Social Media has
also been used as a platform for political activi% line debates, and the spread of political

\®)

ideologies®. However, it has also raised eonterns about the spread of misinformation, echo
chambers, and polarization in politic&ﬁ%&xurse on Social Media.

.Social Media and Cultural Ex@ : Social Media has facilitated cultural exchange and cross-
cultural communication h@?lobal scale. It has connected people from different parts of the
world, allowing ’Q{%xchange of ideas, experiences, and perspectives. Social Media has
enabled cult@%rsity to be celebrated and shared, and it has fostered intercultural
under% and appreciation. It has also led to the emergence of online communities based on
shared interests, identities, and cultural backgrounds®’.

Social Media and Ethics: The ethical implications of Social Media are complex and multifaceted.
Issues such as data privacy, online harassment, fake news, and the spread of misinformation raise

ethical concerns about the responsible use of social media. There are also questions about the
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impact of Social Media on mental health, well-being, and social relationships®'. Ethical
considerations such as transparency, authenticity, and accountability are important in the context
of social media use for individuals, organizations, and society as a whole.

Social Media and Future Trends: Social Media continues to evolve rapidly, and there are
ongoing debates about its future trends and impact. Emerging technologies such as virtual reality,
augmented reality, and artificial intelligence are expected to shape the future o %a Media,
providing new ways for users to interact and engage with content®’. The §ocidl; cultural, and
technological aspects of Social Media are expected to continue to evol it will be important
to closely monitor and analyze the future trends in this space.

In conclusion, Social Media is a dynamic and multifaceted@ t that has transformed various
aspects of society, including communication, cont t,ﬁ%on, activism, business, politics, and
culture. It has brought about significant opportw% and challenges, and it continues to shape
the way we interact, communicate, and en Bﬂth each other in the digital age®. It is important

.

for users to be mindful of the imp'{&?cns of social media and use it responsibly, critically
evaluating the content they cmg\u&@and share, being aware of the potential impact on privacy,
mental health, and socie@ whole. It is also crucial for organizations, policymakers, and
stakeholders to a @ ethical concerns and ensure that Social Media is used in a responsible
and ethical ner. As Social Media continues to evolve, it is likely to play an even more
signiﬁcar@ in our lives in the future. New technologies and platforms will continue to
emerge, and Social Media will continue to shape how we communicate, share information, and
engage with the world around us. It will be essential to stay informed about the latest
developments, trends, and debates in the field of Social Media and actively participate in

discussions about its impact on society.
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In addition, Social Media has become a fundamental part of our modern society,
influencing how we communicate, share information, express ourselves, and engage with others.
It has transformed various aspects of our lives and society, both positive and negative. As we
continue to navigate the digital landscape, it is crucial to use social media responsibly, critically
evaluate the content we consume and share, and consider the ethical implications of jts use. By

& role in

being mindful of the impact of social media and actively engaging in discussions Q
ez

our society, we can harness its potential for positive change and naviéat s challenges

effectively. é
2.1.4 Social Media Use %

Social Media Use can have multiple meanings and interpr@ , depending on various factors

such as culture, age, individual values, and context; C@&%ly discussing the meaning of Social

Media use involves examining its signiﬁcan% plications, and effects from different

perspectives. \
.

Communication and Connection: So&ﬁ@a Use can be seen as a means of communication
and connection. It allows peo@%connect and interact with others, share information, and
express opinions or emoﬁ%%ocial Media platforms provide an opportunity for individuals to
maintain relationslfi friends, family, and acquaintances, and even form new connections
with people f@ verse backgrounds. However, the meaning of social media use in terms of
comm, ni@% and connection can vary. It can be both positive and negative, as it can foster
meaningful connections but can also lead to superficial or shallow interactions, cyberbullying,
and online harassment®* .

Information and News: Social Media use can be a source of information and news. It provides

access to a wide range of news, updates, and current events in real-time. It allows individuals to

45



stay informed about local and global news, politics, and other topics of interest. However, the
meaning of Social Media use in terms of information and news can be complex. Social Media
platforms are prone to misinformation, fake news, and filter bubbles that can distort perceptions
and contribute to the spread of misinformation, leading to the polarization of opinions and the
erosion of trust in traditional media 6.

Self-Presentation and Identity: Social Media use can be a tool for self-presentat'(Q%identity
construction. It allows individuals to curate and share their personal storigs, experiences, and
achievements, shaping their online persona. Social Media platfoms@de opportunities for
self-expression, creativity, and self-promotion. However, the eaﬁ of social media use in
terms of self-presentation and identity can also have nega plications. It can contribute to
the cultivation of a perfect or idealized self-image, 1 ad@ social comparison, low self-esteem,
and even mental health issues®. It can also lur’@§ne between online and offline identities,
resulting in the loss of privacy and authenti %

.
Entertainment and Escapism: Social@a use can be a form of entertainment and escapism. It

offers a variety of content, suc 1deos, memes, and games, which can provide amusement,

distraction, and relaxatio@ ial Media platforms can serve as a source of leisure and pleasure,

allowing individ@wind and de-stress. However, the meaning of Social Media use in
m

terms of ente nt and escapism can also have downsides. It can lead to addictive behaviors,
time- ast@,%nd procrastination, impacting productivity and well-being. It can also contribute
to the development of a passive consumer culture, where individuals are constantly seeking
external validation and gratification®’.

Commercialization and Consumerism: Social Media use can be influenced by commercialization

and consumerism. Social Media platforms are often used as marketing tools by businesses and
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influencers to promote products, services, and lifestyles. Social Media use can involve online

shopping, advertising, and sponsored content, shaping consumer behaviors and attitudes®®.
However, the meaning of Social Media Use in terms of commercialization and

consumerism can raise ethical concerns, such as the manipulation of consumer preferences, the

invasion of privacy, and the exploitation of vulnerable individuals, particularly cﬁren and

adolescents®’. Q
In conclusion, the meaning of Social Media use is multi-faceted a@\plex. It can

involve communication and connection, information and news, self: xetation and identity,
entertainment and escapism, as well as commercialization and consumerism. While Social Media

use can have positive impacts, such as facilitating soc@ nections, providing access to

rmation, contributing to mental health

information, and fostering self-expression, it ca a}a%&ve negative implications, such as
rﬂ@ 0

promoting superficial interactions, spreadin{Q
issues, fostering addictive behaviors, and raising ethical concerns. It is important to critically
.

evaluate and understand the mul'{ﬁ%(ed nature of Social Media Use, considering its
implications and effects on ind\Q%als, communities, and society as a whole. This involves
being mindful of the w&;@?which social media use can shape perceptions, behaviors, and
attitudes, and bei @ of the potential risks and challenges associated with its use. It is also
essential to er@e n responsible and ethical Social Media Use, including fact-checking, critical
thinkig/@ﬁing mindful of one's online behavior and its impact on others.

Furthermore, it is crucial to recognize that the meaning of Social Media use can differ for
different individuals and communities. Factors such as culture, age, socioeconomic status, and
personal values can shape how people interpret and engage with social media. It is important to

consider diverse perspectives and avoid making sweeping generalizations about Social Media
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use. The meaning of Social Media use is complex and multifaceted, involving various
dimensions such as communication, information, self-presentation, entertainment, and
consumerism’’. It can have both positive and negative implications, and it is crucial to critically
evaluate its meaning and effects from different perspectives. Engaging in responsible and
mindful Social Media Use, understanding its risks and challenges, and recognii‘ diverse

g
ia

interpretations can contribute to a more nuanced and informed understanding of Q Media's

role in society. QJ

Social Media use among secondary school students h@%ome a ubiquitous
phenomenon, with both positive and negative effects. This cri '@ncepmal review aims to
explore the various aspects of Social Media use among se@ school students, including its
impact on mental health, academic performance, s ci@ractions, and privacy concerns. One
of the significant concerns of Social Media Use a secondary school students is its potential
impact on mental health. Research has sh w\nt at excessive use of social media can lead to

N

negative psychological outcomes, @as increased anxiety, depression, and reduced self-

esteem’!. The addictive natur&ocial Media, with its constant notifications, likes, and

comments, can contribuft@npulsive and impulsive behavior, leading to addictive behaviors
and even Social lﬁ?%{iictionn. Moreover, social media platforms can create a false sense of
reality, where% €

self-w. rtl@s can have a detrimental effect on the mental health and well-being of secondary

ts compare themselves to others, leading to feelings of inadequacy and low

school students.
Another area of concern is the impact of Social Media Use on academic performance.
Spending excessive time on social Media can distract students from their studies and affect their

ability to concentrate and complete assignments or homework. Social Media can also promote
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multitasking behavior, which has been shown to reduce cognitive performance and academic
achievement’3. Moreover, the spread of misinformation and fake news on Social Media
platforms can negatively impact students' ability to discern credible information and critically
evaluate sources, leading to a decline in their critical thinking skills.

Social Media use also has implications for social interactions among secondary school
students. While Social Media can provide a platform for connecting with p Q&an also
contribute to the erosion of face-to-face communication skills. Students @Qcome overly
reliant on social media for socializing, leading to reduced interpeskills, difficulty in
building meaningful relationships, and increased social isolation’*. Secial Media can also expose
students to cyberbullying, harassment, and online threa ch can have serious negative
consequences on their social and emotional well-bei gbe

The pervasive use of Social Media amon ndary school students has raised concerns
about its impact on various aspects of their {ives. One significant area of concern is the potential

.
negative impact on mental health. R{(ﬁ%ﬁ\as shown that excessive use of Social Media can
contribute to increased anxic(&ﬁression, and reduced self-esteem among students. The
constant comparison to b%?,cyberbullying, and the pressure to maintain a "perfect" online
image can take a @uden‘[s' mental well-being. Additionally, the addictive nature of social
media, with i@ls ant gratification features like likes and comments, can lead to compulsive
behav'oq/@ocial Media addiction, further impacting students' mental health.

Academic performance is another area that can be influenced by Social Media Use.
Spending excessive time on Social Media can result in distraction, reduced productivity, and

poor time management, leading to lower academic performance’. Students may find it

challenging to focus on their studies and complete assignments or homework when constantly
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checking their Social Media feeds. Moreover, the habit of multitasking on Social Media while
studying or doing schoolwork can lead to reduced cognitive performance and lower Academic
Achievement. Social interactions among secondary school students can also be impacted by
Social Media Use. While Social Media can facilitate communication and connection with peers,
it can also lead to decreased face-to-face interactions and reduced interpersonal skills. Students
may become overly reliant on Social Media for socializing, leading to less pra Qﬁreal-life
social skills such as active listening, empathy, and conflict resolution’’.\Thi$“can result in
difficulties in building meaningful relationships and navigating social@ions offline, leading
to potential social isolation and loneliness.

Privacy concerns are also a critical aspect of Socia Use among secondary school

information online, and the potential long-term c uences of their posts or online behaviors.

students. Many students may not fully unders;nﬂb% implications of sharing personal

Social Media platforms often collect vast %ﬁﬂts of data about users, including their browsing
habits, location, and personal prefergé%}whlch can be used for targeted advertising, profiling,
and even identity theft’s. Mom&%e permanence of information shared on Social Media can
have long-term consequ%% posts or images can resurface years later and impact students'
reputation, job pr. s@%or college admissions. It is essential to recognize that social media is
not inherently&g 1ve, and it can have positive aspects, such as promoting creativity, self-
expres%@ learning opportunities. However, it is crucial to be aware of the potential risks
associated with Social Media use among secondary school students and take steps to mitigate
them. Educators, parents, and policymakers play a vital role in promoting responsible and
healthy Social Media Use among students. This can include providing education on digital

literacy, critical thinking, and online safety, setting healthy boundaries for screen time,
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encouraging offline activities, and fostering open communication channels to discuss any
challenges or concerns related to Social Media.

One of the concerns with Social Media use among secondary school students is the
impact on their physical health. Excessive use of Social Media can contribute to a sedentary
lifestyle, as students spend prolonged periods of time sitting and scrolling through their screens.
This can lead to a decrease in physical activity, which in turn can result in vari Q%?h issues
such as obesity, cardiovascular problems, and musculoskeletal disorders”. Morgover, the blue
light emitted from screens can disrupt sleep patterns, leading to sleep @nces and negatively
affecting students' overall well-being and academic performanceN\Another critical aspect of
Social Media Use among secondary school students is t@n@ltial for exposure to harmful
content. Social Media platforms can be a breedin g% for misinformation, cyberbullying,
hate speech, and other inappropriate or harmful t. Students may come across misleading
information, fake news, or harmful trends t mn impact their beliefs, attitudes, and behaviors.

X
Cyberbullying, in particular, can hav&f%vre consequences on students' mental health, leading to
increased stress, anxiety, and® sion. Moreover, the spread of harmful content on Social
Media can contribute to @alizaﬁon of unhealthy behaviors or attitudes, such as unrealistic
beauty standards, ggming, or discriminatory behaviors®.

Anoth%o cern is the potential for Social Media to contribute to the erosion of privacy
and the b@g of boundaries between personal and public life. Students may feel pressured to
share their personal information, thoughts, and experiences on Social Media in order to gain
validation or social approval. This can result in a loss of privacy, where personal information is

exposed to a wide audience, and students may struggle to differentiate between their online and

offline identities®!. Moreover, the constant need for validation through likes, comments, and
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followers can contribute to a culture of seeking external validation, which can impact students'
self-esteem and self-worth. Furthermore, the commercialization of Social Media can also be a
concern among secondary school students. Influencer culture and the promotion of products or
lifestyles on Social Media can create a sense of materialism, consumerism, and unrealistic
expectations among students®?. Students may feel pressured to conform to certain beauty
standards, fashion trends, or consumer behaviors promoted on social media, 1 Q& issues
such as low self-esteem, poor body image, and financial strain. Moréovef;” the targeted
advertising on Social Media can exacerbate the influence of consumer@b students, leading to
impulsive buying behaviors and potential financial consequences®’.

While Social Media can offer various benefits, it ents significant concerns and
challenges among secondary school students. Th S%Qinclude impacts on mental health,
academic performance, social interactions, physi alth, exposure to harmful content, erosion
of privacy, and commercialization. It ’is\ﬁse tial for educators, parents, policymakers, and

°
students themselves to be aware @se issues and take proactive measures to promote

responsible and healthy Social MX%X use, including digital literacy education, critical thinking

\

skills, setting healthy b tes, fostering offline activities, and promoting a healthy balance
between online a @ interactions.

2.1.5 School¥actors

Schoo F@ encompass the policies, practices, and overall organizational environment of a
school that can significantly impact students' educational experiences and outcomes. In this
write-up, we will delve into the concept of School Factors and explore how they influence

students' Academic Achievement in secondary schools. The School Factors reviewed in this
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study are: Instructional resource availability, Instructional resource adequacy, Class size and
School timetable.

2.1.6 Instructional Resource Availability

Instructional Resource Availability refers to the extent to which secondary schools have access
to a variety of resources that are necessary for effective teaching and learning. These resources
can include textbooks, digital materials, multimedia tools, laboratory equi &oftware
applications, educational websites, and other tangible and intangible assetS”that support
instruction®*. Instructional resource availability encompasses both phy@ﬁd digital resources,
as well as the accessibility and usability of these resources by t @d students. Instructional
resources play a crucial role in the teaching and learning ‘@ s in secondary schools. These
resources refer to the materials, tools, and technolo i@@ educators use to support instruction
and facilitate student learning. Instructional res%§ availability is a significant factor that
impacts the quality of education and student dutcomes in secondary schools. This conceptual

.

review aims to provide a comprehe@overview of instructional resource availability in the

context of a secondary sch%@fuding its definition, types, importance, challenges, and

strategies for effective ufﬂ%%.
Types of Instruc 'b@sources

Instructional gesoufces can be classified into different types based on their nature and purpose.
Some or@ types of instructional resources in a secondary school context include:

Print Resources: These include textbooks, workbooks, reference books, and other printed
materials that are used by teachers and students for instruction and learning. Print resources are

typically used for subjects such as English, mathematics, science, social studies, and languages.
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Digital Resources: These include digital materials such as e-books, online articles, educational
websites, and other digital media that are used for instruction and learning. Digital resources are
becoming increasingly popular due to their accessibility, interactivity, and multimedia features.
Multimedia Resources: These include audio, video, and interactive media that are used to
enhance instruction and engage students. Multimedia resources can include educational videos,
simulations, animations, and interactive software applications that provide ViSéQ%uditory
stimuli to support learning. QJ

Laboratory Resources: These include laboratory equipment, supplies, @:&terials that are used
for hands-on learning and experiments in subjects such as science, technology, engineering, and
mathematics (STEM). Laboratory resources are essential moting inquiry-based learning

and developing practical skills among students. &Q

Technological Resources: These include hardwa d software technologies that are used for

instruction and learning, such as compu§ lets, interactive whiteboards, projectors, and
.
educational software applications®’. {@ological resources can support personalized learning,
collaboration, and digital literag$ s among students.

Importance of Instructik@?esource Availability

Instructional reso @lability is critical for ensuring high-quality education and improving
student outconigs 11 secondary schools. Here are some key reasons why instructional resource
availa%/@'ranortant:

Enhances Instruction: Instructional resources provide teachers with the necessary tools and

materials to deliver effective instruction. These resources can help teachers create engaging

lessons, differentiate instruction based on student needs, and facilitate active learning®®.

54



Instructional resources can also provide up-to-date information, examples, and illustrations that

support concept mastery among students.

Supports Different Learning Styles: Students have different learning styles and preferences, and

instructional resources can cater to these diverse needs. For instance, visual learners may benefit

from multimedia resources such as videos or simulations, while auditory learners may prefer

audio recordings or podcasts. Instructional resources can help accommodate @Jﬁeaming

styles, making instruction more accessible and effective for all students.

Fosters Independent Learning: Instructional resources can empower @s to take ownership

of their learning and become independent learners. With access to diverse resources, students can

engage in self-directed learning, explore topics of interest, uct research, and develop critical

thinking skills®’. Instructional resources can also prg@gital literacy skills, helping students

navigate and evaluate digital information effe tivdlb

Enhances Student Engagement: Instructixa}eesources can make learning more engaging by
.

providing interactive and multimedi&ﬁ%hents that capture students' attention and interest®s. For

example, educational Videos,'si\@%ﬁons, and interactive software applications can create an

immersive learning exp&@? that motivates students to actively participate in the learning

process. Instructi@'&nces that are relevant, current, and aligned with students' interests and

backgrounds @a so increase student engagement and promote a positive attitude towards
leamil@’b

Supports Differentiated Instruction: Instructional resources can support differentiated instruction,
which involves tailoring instruction to meet the diverse needs of students. Teachers can use a
variety of resources to differentiate instruction based on students' readiness, interests, and

learning styles®®. For instance, advanced learners can be provided with enrichment resources to
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extend their learning, while struggling learners can be provided with additional support resources
to reinforce concepts. Instructional resources can be used to address individual differences
among students and promote inclusive education.

Challenges in Instructional Resource Availability

Despite the importance of instructional resource availability, there are several challenges that
secondary schools may face in ensuring adequate access to these resources@ommon
challenges include: QJ

Limited Funding: One of the primary challenges is the availabilit@%fﬁcient funding to
procure and maintain instructional resources. Many secondary_sch face budget constraints,
which may limit their ability to purchase updated texdigital resources, laboratory
equipment, or technological resources. Inadequa ing may also result in outdated or
insufficient resources that do not meet the div%§of students and teachers.

N\

Technological Infrastructure: The availabi 't}of technological resources, such as computers,
tablets, and internet connectivity, cq{&j\aﬁallenge in some secondary schools, especially in
low-resource settings. Witho@%’per technological infrastructure, access to digital and
multimedia resources m@ limited, hindering the potential of instructional resource
utilization®®. ° @

Unequal Resc%e istribution: Another challenge is the unequal distribution of instructional
resour@%g different schools or regions. Schools in economically disadvantaged areas may
face greater challenges in accessing and maintaining instructional resources compared to schools
in more affluent areas. This can exacerbate educational inequities and impact student outcomes.

Resource Obsolescence: Instructional resources, especially digital resources and technologies,

can become obsolete quickly due to rapid advancements in technology and changes in

56



curriculum and standards. Keeping up with the latest resources and ensuring their relevance and
accuracy can be a challenge for schools. Obsolete resources may not effectively meet the
learning needs of students or align with current instructional goals and practices.

Teacher Training and Support: Effective utilization of instructional resources requires teachers to
have the necessary skills and knowledge to integrate these resources into their instructional
practices. However, not all teachers may be adequately trained or supported in Q%’ive use
of instructional resources. Lack of professional development opportunities @Qoing support
can hinder teachers' ability to effectively integrate instructional resour@ their lessons.
Strategies for Effective Utilization of Instructional Resourcb

To address the challenges and promote effective utili@u of instructional resources in

secondary schools, several strategies can be implem nu§

Strategic Resource Allocation: Schools should’@%tize resource allocation to ensure that
instructional resources are adequate, u édate, and aligned with the curriculum and
instructional goals. This may involx(.ﬁ%’geting for instructional resources, seeking external

funding sources, and developi@gfrstematic process for resource procurement, maintenance,

and replacement. QQ

Technological I@me Development: Schools should invest in the development of
ogic

adequate techpelogical infrastructure, including computers, tablets, internet connectivity, and
other eo%’gr equipment, to ensure access to digital and multimedia resources. This may
involve seeking partnerships with external organizations, leveraging community resources, or
applying for technology grants®!.

Resource Sharing and Collaboration: Schools can promote resource sharing and collaboration

among teachers, departments, and schools to optimize resource utilization. This may involve
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creating a resource-sharing platform, establishing professional learning communities, or
organizing resource-sharing events. Collaboration can help schools pool their resources, share
best practices, and maximize the impact of instructional resources®?. Professional Development
and Training: Schools should prioritize professional development and training opportunities for

teachers to enhance their skills and knowledge in the effective use of instructional resources.

This may involve workshops, seminars, online courses, or other forms of profe Qﬂ arning.
Teachers should be provided with ongoing support and feedback to continu@mprove their

Curriculum Alignment: Instructional resources should be aligned, with the curriculum and

instructional practices and integrate instructional resources effectiv@eir lessons.
instructional goals of the school to ensure their relevance@ ectiveness. This may involve

standards, updating resources as needed, and in g teachers and curriculum experts in the

N

selection and evaluation process of instructlxa esources’.

conducting regular reviews of instructional resourc;s }b%ure their alignment with curriculum

Equity and Access: Schools should s \0 promote equity and access to instructional resources
for all students, regardless of® @%ocio-economic background or geographical location. This
may involve implemen@icies and strategies to address resource disparities, such as
providing additio a@’rces to schools in economically disadvantaged areas, exploring open
educational re %ﬁ, or leveraging community partnerships to enhance resource availability.

Monit ril@% Evaluation: Schools should establish a system for monitoring and evaluating the
utilization and effectiveness of instructional resources. This may involve collecting data on
resource usage, student outcomes, and teacher feedback to inform decision-making and resource
allocation. Regular evaluation can help schools identify gaps and areas for improvement, and

make data-driven decisions to optimize instructional resource utilization®.
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7. Innovation and Future-readiness: Schools should continuously explore innovative instructional
resources and technologies to stay updated with the changing educational landscape and prepare
students for the future. This may involve piloting new resources, leveraging emerging
technologies, and fostering a culture of innovation among teachers and students. Schools should

be proactive in anticipating future instructional resource needs and adapting their, strategies

accordingly. Q
Instructional resource availability plays a crucial role in the qn@)f secondary

education. It provides teachers with the tools they need to deliver er instruction, engage
students, and promote meaningful learning experiences. Howeve ere are challenges that
schools may face in ensuring adequate access to inst @resources. By implementing
strategies such as strategic resource allocation, te@ogical infrastructure development,
resource sharing and collaboration, professior&lQ pment and training, curriculum alignment,
equity and access, monitoring and evaluati hnd fostering innovation, secondary schools can
.

promote effective utilization of in{ﬁ%ﬁonal resources and enhance the overall quality of
education for their students. It @%s a concerted effort from schools, teachers, administrators,
policymakers, and other S@ders to ensure that instructional resources are available, relevant,
and effectively i t@? into the instructional process to support student success in the
secondary sch@c ntext.

2.1.7 In%’ational Resource Adequacy

Instructional resource adequacy is a critical aspect of effective education in secondary schools. It
refers to the availability, accessibility, and quality of instructional resources, including textbooks,

technology, materials, facilities, and other educational tools, that are necessary for teaching and

learning to take place at a desired level of quality®. The concept of instructional resource
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adequacy has been widely discussed and researched in the field of education as it plays a crucial
role in shaping the educational experiences and outcomes of students in secondary schools. In
this conceptual review, we will critically examine the key dimensions of instructional resource

adequacy, its significance in secondary schools, and the challenges and implications associated

R

Instructional resource adequacy encompasses various dimensions that are e@ for effective

with it.

Dimensions of Instructional Resource Adequacy

teaching and learning in secondary schools. These dimensions includeQ
Availability: Availability of instructional resources refers to t %ce of adequate resources
required for teaching and learning in secondary schools! 1@resources include textbooks,
reference materials, laboratory equipment, comput s,/&%xet access, and other tools necessary
for delivering a comprehensive curriculum. Th lability of these resources is crucial for
teachers to design and implement effectiv%&kuctional strategies and for students to engage in
meaningful learning experiences. \C;\\'

Accessibility: Accessibility of '\&ional resources refers to the ease with which teachers and
students can access and dtilizeMhese resources. It includes factors such as physical accessibility,
affordability, and offuse®. Instructional resources should be readily available and affordable
for both teach%an students to ensure that they can fully utilize them for teaching and learning
purpo&@tionally, instructional resources should be designed in a way that is easy to use,
especially for students with diverse learning needs.

Quality: Quality of instructional resources refers to their accuracy, relevance, and alignment with

curriculum standards®’. Instructional resources should be up-to-date, accurate, and aligned with

the curriculum requirements to ensure that they provide accurate and relevant information for
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teaching and learning. High-quality instructional resources are essential for teachers to deliver
accurate content and for students to develop a deep understanding of the subject matter.
Significance of Instructional Resource Adequacy in Secondary Schools

Instructional resource adequacy plays a significant role in secondary schools as it directly
impacts the quality of education and student outcomes. Here are some key r&sns why

S

instructional resource adequacy is crucial in secondary schools:

Enhances Teaching Effectiveness: Instructional resources provide teacb% ith the necessary
tools to design and implement effective instructional strategies. uate availability and

accessibility of instructional resources enable teachers to creaaging and interactive lessons
that cater to the diverse learning needs of students®®. Hi @ality instructional resources also
help teachers in delivering accurate and releva%%tent, which enhances their teaching
effectiveness. ®%

Supports Student Learning: Instructio@sources are essential for students to engage in
meaningful learning experiences@&c@quate availability and accessibility of instructional
resources enable students tq@s relevant and up-to-date information, engage in hands-on
activities, and develop }g understanding of the subject matter®. Instructional resources also
facilitate self-dir@ﬁn

Fosters Equij Inclusion: Instructional resource adequacy is crucial for promoting equity and

ing and promote critical thinking skills among students.

inclusﬁ&secondary schools. Ensuring that instructional resources are available, accessible,
and of high quality for all students, regardless of their background, socio-economic status, or
ability, helps to level the playing field and provide equal opportunities for learning. Instructional
resources that are inclusive and culturally responsive also promote diversity and inclusivity in

the classroom, fostering a positive learning environment for all students'®.
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b)

Challenges and Implications of Instructional Resource Adequacy
Despite its significance, instructional resource adequacy in secondary schools is not always
achieved, and there are several challenges and implications associated with it. Some of the
challenges include:
Funding Constraints: Funding constraints pose a significant challenge to instructional resource
adequacy in secondary schools. Limited financial resources may hinder sc Q%ility to
procure and maintain an adequate supply of instructional resources, includifig textbooks,
technology, and other materials. Insufficient funding may also result @dated or low-quality
instructional resources, which can negatively impact teaching 6: iyeness and student learning
outcomes. Q
Unequal Distribution: Instructional resource adeq cy@ not be equitable across all schools
and districts, leading to unequal distribution. Sch n low-income areas or rural communities
may struggle to provide adequate instruc%n\a} resources due to financial limitations, lack of
.
infrastructure, or other logistical ch{ﬁajxes. This can result in educational disparities, where
students in some schools may'@%cess to better instructional resources than students in other
schools, leading to uneqm@%ﬁional opportunities and outcomes.
Technological A &:ﬂts: Rapid technological advancements in education have also posed
challenges in &ru tional resource adequacy. Keeping up with the latest technology tools and
resour@/@e costly, and schools may struggle to provide updated technology resources, such
as computers, software, and internet access, to support modern teaching and learning practices.
Technological disparities among schools or students may further exacerbate the issue of
instructional resource adequacy, creating a digital divide and impacting students' digital literacy

skills!ol,
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d) Curriculum Alignment: The alignment of instructional resources with the curriculum is another
challenge. Instructional resources should be aligned with the curriculum standards to ensure that
they provide accurate and relevant information for teaching and learning. However, not all
instructional resources may align with the specific curriculum requirements of a school or district,
leading to inconsistencies in content coverage and potential gaps in students' learrym. The
implications of inadequate instructional resource adequacy in secondary scho Qan be far-
reaching. It can result in reduced teaching effectiveness, limited student @ment, lower
academic achievement, and disparities in educational outcomes amentsm. Inadequate
instructional resources can also impact the professional develc&e of teachers and hinder the
overall quality of education in secondary schools. Q

Instructional resource adequacy is a critic

% t in Junior Secondary Schools that

encompasses the availability, accessibility, and of instructional resources necessary for

effective teaching and learning. It plays a }t icant role in enhancing teaching effectiveness,
°

supporting student learning, and @tlng equity and inclusion in education. However,

challenges such as funding co&g{ts, unequal distribution, technological advancements, and

curriculum alignment is@ impact instructional resource adequacy in secondary schools.

Addressing thes&g‘@ges and ensuring adequate instructional resources are available,

accessible, an@

promoti\n/ tive student outcomes in secondary schools.

2.1.8 Class Size

igh quality is crucial to providing equitable educational opportunities and

The concept of class size in education refers to the number of students enrolled in a single
classroom, typically with one teacher. The topic of class size has been widely debated and

researched in educational circles, with proponents and critics expressing different viewpoints.
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Class size also refers to the number of students assigned to a single classroom and taught by one
teacher. It is an important aspect of the educational environment and can vary widely depending
on the educational institution, grade level, and educational policies of a particular region or
country.

Class size can have a significant impact on various aspects of education, including
teaching and learning experiences, classroom management, student engagemen Q&aademic
outcomes'®. Smaller class sizes typically refer to classrooms with fewer sthjQ, while larger
class sizes generally have more students in a single classroom. The iss size is a topic of
ongoing debate among educators, policymakers, and researc s%ponents of smaller class
sizes argue that they can lead to increased student eng, personalized attention, and
improved academic outcomes. Smaller classes may,a téachers to get to know their students

&

needs of students. Students in smaller clas S\May also feel more connected to their peers and

better, differentiate instruction, and provide ividualized support to meet the diverse
R
engage in more active participation iKQ;sroom activities!®.

On the other hand, la gfass sizes can pose challenges. With more students in a
classroom, teachers ma@t harder to provide individualized attention, manage student
behavior effectiv y@sreate an inclusive classroom environment!'%. Students may have fewer
opportunities %Sﬂ%ely participate in class discussions and receive immediate feedback from
teache@%ger classes, teachers may also face increased workload and time constraints,
which can impact the quality of instruction and student outcomes.

It is worth noting that the optimal class size may vary depending on the grade level,
subject area, and instructional approach. For example, younger students in early childhood

education settings may benefit from smaller class sizes to ensure more focused attention and

64



support, while older students in higher education may be able to thrive in larger classes with
more independent learning opportunities.

It is also important to consider other factors that can influence the effectiveness of class
size, such as the quality of teachers, instructional materials, curriculum, and available resources.
Teacher effectiveness, pedagogical strategies, and classroom management techniques can all
play a critical role in mitigating the impact of class size on student outcomes'"’ I Q&itlhn, class
size can be influenced by various external factors, such as budget constraifits, §¢hool funding,
and policy decisions. Smaller class sizes may require hiring additior@hers, creating more

classrooms, and allocating resources, which can have ﬁnan% plications for educational

institutions. Q
Pros of Smaller Class Sizes er

Individualized Attention: With fewer students i §lass, teachers are able to provide more
individualized attention to each student, h can lead to improved academic performance.
.

Teachers can better identify and add@\he specific needs of students, provide more feedback,
and tailor their instruction to m@ diverse learning styles and abilities of students.

Better Classroom Manag%Q.Smaller class sizes can lead to improved classroom management.
With fewer stude g’\‘@' ers can establish better relationships with students, manage student
behavior mor gﬁvely, and create a more positive and inclusive classroom environment. This
can lead t@eased student engagement and participation in classroom activities!®,

Increased Student Achievement: Some research studies have shown that smaller class sizes can

lead to improved student achievement, particularly in the early grades. Students in smaller

classes tend to score higher on standardized tests, have higher graduation rates, and are more
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likely to attend college. This can be particularly beneficial for students from disadvantaged
backgrounds who may need additional support.

Cons of Smaller Class Sizes

Cost: One of the main criticisms of smaller class sizes is the cost associated with hiring more
teachers and creating additional classrooms. Smaller class sizes can require increased financial
resources, including hiring more teachers, providing additional classroom space Q&chasing
more instructional materials. This can be challenging for cash-stra p% ool districts,
particularly in areas with limited funding. &

Limited Resources: Smaller class sizes may not always gua t&%cess to better resources.
With limited resources, including textbooks, technolog other instructional materials,

smaller classes may not necessarily result in impro e@tional outcomes. Schools may need

to prioritize resources, and smaller class sizes ot always be the most effective way to
allocate limited resources. \

°
Teacher Quality: The quality of teac a critical factor in student achievement, regardless of

class size. In smaller classes, tea\%& may face increased workload and may have to deal with a

wider range of student 8@%, which can be challenging. Ensuring that teachers are well-

prepared, qualiﬁ@supported with professional development is essential for effective
d

instruction, re s of class size.

Overe p@on Class Size: Critics argue that an overemphasis on class size as the sole
determinant of educational success may ignore other important factors, such as teacher
effectiveness, curriculum quality, and parental involvement!'®. Class size alone may not be

sufficient to improve student outcomes, and a more comprehensive approach to education reform

may be necessary.
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Class size is a complex and multifaceted concept in education that can impact various
aspects of teaching and learning. While smaller class sizes may offer potential benefits such as
increased individualized attention and improved student outcomes, other factors such as teacher
quality, instructional materials, and available resources also play important roles in shaping the
educational experience. The optimal class size may vary depending on various factors, and a
balanced approach that considers multiple aspects of education is necessary wh@@ting the
impact of class size on student success. QJ
2.1.9 School Time Table &

The concept of a school timetable, which outlines the schedul f%es, activities, and breaks
for students and teachers, has been a long-standing pra@ educational institutions. The
school timetable is a structured plan that outlines t ep@‘ule of classes, activities, and breaks
for students and teachers in an educational % i0f. It typically includes details such as the

timing of each subject or activity, the duratign 6f each class or session, and the days of the week

.
when classes take place!!’. The prim@rpose of a school timetable is to provide a framework
for organizing the school day® suring that all subjects and activities are covered within a
specific time period. It h&@?establish a routine and structure for students, teachers, and other
stakeholders, ena @n to effectively manage their time and resources'!!. A well-designed
timetable can@tr ute to the smooth functioning of a school and facilitate efficient teaching
and le m%’bhe school timetable typically includes a variety of elements, such as:

Subject Allocation: The timetable determines when each subject is taught and the duration of

each class or session. It ensures that all subjects in the curriculum are covered within a

designated time period and that students have equal access to different subjects.
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Teacher allocation: The timetable assigns teachers to specific classes or subjects, ensuring that
there is adequate coverage of all classes and those teachers have a clear understanding of their
responsibilities.

Class Allocation: The timetable allocates students to specific classes or groups, ensuring that
students are organized in a way that is conducive to effective teaching and leaming&nay also

take into consideration factors such as student preferences, abilities, or special ne;Q
C

Time allocation: The timetable determines the timing and duration of ea S or session,

including breaks, lunchtime, and other activities. It ensures that ther@xnappropriate balance
between instructional time and breaks, and that students an@a ers have enough time for
transition between classes or activities. Q

Resource Allocation: The timetable may also co%%% availability of resources, such as

classrooms, laboratories, or equipment, and all%i them based on the needs of different

subjects or activities. It ensures that reso &3 are effectively utilized and that there are no
S
conflicts or overlaps. @

{&&metable may also incorporate special events or activities,

such as assemblies, spor&échces, or extracurricular activities, and allocate time for them. This

Special Events and Activities?

helps to create a @nded educational experience for students beyond academic subjects.
The school tix@ ¢ serves as a critical tool for planning, organizing, and managing the daily
operat'oQ,@ school. It helps to ensure that all subjects and activities are covered, teachers and
students are appropriately allocated, and resources are effectively utilized. It also provides a
sense of structure and routine for students, helps to manage teacher workload, and facilitates the

smooth functioning of a school !'2. However, it is important to recognize that the design and
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implementation of a school timetable should be flexible, reflective of local needs, and aligned
with modern educational requirements to ensure optimal learning outcomes for students.
However, there are several critical aspects of the school timetable that can be examined from
different perspectives.
Flexibility: One criticism of the traditional school timetable is its lack of flexibility. Timetables
are often rigidly structured, with fixed time slots for each subject or activity, le Q%ﬂe room
for adjustments or individualized learning. This lack of flexibility can be limiting;"especially for
students with different learning styles, abilities, or interests. It may w for personalized
learning plans, and can hinder the ability of teachers to adapt 8%%&@ methods to cater to
the diverse needs of students in the classroom!!3. Q
Standardization: School timetables are often standar. iz@oss schools or districts, with similar
schedules followed year after year. While stand tion can provide consistency and ease in
planning, it may not necessarily reflect the specific needs or aspirations of individual schools or
X
communities''*. Different schools ég)\have different requirements, such as local cultural

practices, extracurricular ac@% or community engagements, which may not be

accommodated in a stand@% timetable. This can result in a lack of autonomy and creativity

for schools and te c@ designing their own schedules.
Time Allocati@ I'h

amount 0@ allocated to different subjects or activities may not always be optimal, and can

e allocation of time in a school timetable can be a contentious issue. The

impact the quality of education. For instance, some subjects may receive more time and

resources, while others may be marginalized or squeezed into shorter time slots. This can result

in an imbalance in the curriculum and hinder the development of well-rounded individuals.
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Additionally, factors such as travel time between classes, breaks, and extracurricular activities
may also affect the overall effectiveness of the timetable.

Over-Reliance on Traditional Subjects: School timetables often prioritize traditional academic
subjects, such as math, science, and language, while other areas, such as physical education, arts,
or vocational skills, may receive less attention. This can lead to an imbalance in the curriculum
and neglect the holistic development of students. It may also perpetuate a narr. \Qéhition of
education that emphasizes academic achievements over other import skills and
competencies!'!>. é

Teacher Workload: The design and implementation of a sc c&etable can significantly
impact the workload of teachers. Teachers are responsibl@eparing lesson plans, grading
assignments, providing individualized attention @ﬂs, and engaging in professional
development, among other tasks. A poorly d d timetable with heavy workloads and
insufficient preparation time can lead t kc\ger burnout, decreased job satisfaction, and

X
compromised quality of education. \CO\
Technological Advancements® \\l&te rapid advancement of technology, the traditional school
timetable may not alw@% aligned with modern educational needs. For instance, online
learning, blended %, or flipped classrooms may require different scheduling approaches
that allow for&m ility, self-paced learning, or collaborative activities. Traditional timetables
may not s be conducive to incorporating technology in the classroom, which can limit the
Y

potential of technology-enhanced learning!'®. While the concept of a school timetable has been a
longstanding practice in education, there are several critical aspects that need to be considered.

Flexibility, standardization, time allocation, over-reliance on traditional subjects, teacher

workload, and technological advancements are some of the key areas that can impact the
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effectiveness of a school timetable. Educational institutions should strive to design timetables
that are adaptable, reflective of local needs, promote holistic development, manage teacher
workload, and are aligned with modern educational requirements to ensure optimal learning
outcomes for students.

2.2 Theoretical Framework
2.2.1 Social Cognitive Theory Q\

O

Social Cognitive Theory, developed by Albert Bandura, is a psychdgiigf/framework that
focuses on the interaction between an individual's cognitio Qrior, and the social
environment. Bandura proposed that individuals learn anelop through a process of
observational learning, where they observe and imitate o@s, nd through self-regulation, where

117 As a framework

they set goals, monitor their progress, and adjust t%%lavior accordingly
for a thesis on Social Media Use, Schoo)@ors, and Junior Secondary School students'
Academic Achievement in Business Sﬂ@% Southwest Nigeria, Social Cognitive Theory can
provide a valuable lens for unders@&ing how Social and Cognitive factors interact in shaping

students' behaviors and ac a{%@utcomes.

In the context * cial Media Use, Social Cognitive Theory can help explain how
.
students' observation$s of their peers, teachers, and other influential figures on Social Media
platforms % uence their behaviors and attitudes towards Academic Achievement. For
exampk&students observe their peers or influencers on Social Media posting about their
Academic Achievements or study habits, they may imitate those behaviors and develop similar
study habits. On the other hand, if students observe negative behaviors such as procrastination or

disinterest in academics on Social Media, they may also imitate those behaviors, leading to lower

academic achievement. School factors, such as school policies and practices, can also play a role

71



in shaping students' Academic Achievement. Social Cognitive Theory can help analyze how
these School Factors influence students' cognition and behavior. For instance, if schools have
strict policies on Social Media Use during school hours or provide structured study programs that
promote academic engagement, students may regulate their Social Media Use and engage more
in their studies, leading to better academic outcomes.

Furthermore, Social Cognitive Theory emphasizes the role of se %tion in
individuals' behavior. It suggests that students' ability to set goals, monitor{the{t“progress, and
adjust their behavior based on feedback can significantly impact their @xeﬂc Achievement!8,
For instance, if students are motivated to achieve high grades in Business Studies, they may set

academic goals, develop study plans, and monitor their pr egularly. On the other hand, if

students lack self-regulation skills, such as time ;n@ment or self-motivation, they may

struggle with Academic Achievement, even if ﬂ% ave access to social media or supportive
School factors. \
"N

In conclusion, Social Cogni@aeory, developed by Albert Bandura, can serve as a
valuable framework for unde@%ng the complex interactions among Social Media Use,
School Factors and Ju@ondary School students' Academic Achievement in Business
Studies in South eria. By considering the cognitive, behavioral, and social aspects of
students' experienc€s, Social Cognitive Theory can provide insights into how students learn,
regulate t@ehavior, and achieve academic success in the context of Social Media Use and
School Factors. This framework can inform the design of interventions and policies that promote
positive academic behaviors and outcomes among Junior Secondary School students in Nigeria

and beyond.
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2.2.2 Institutional Theory
Institutional theory is a sociological framework that examines the ways in which formal and

19 Tt focuses on how

informal rules and regulations shape behavior within organizations
organizations are influenced by external factors, such as norms, values, and practices, which
create school pressures that shape their structure, processes, and outcomes'?’. One of the
prominent authors associated with School theory is Meyer and Rowan, who %ced the
concept of "institutional Isomorphism" in their seminal work "Institutionaergrganizations:
Formal Structure as Myth and Ceremony" published in 1977. They that organizations
tend to adopt similar structures and practices in order to gain legitimacy and conform to the
expectations of their environment. They identified three@ of institutional isomorphism:
coercive, mimetic, and normative. Coercive isomo i}&@fers to organizations adopting certain
practices due to external pressures, such as re lﬂé{ s or laws. Mimetic isomorphism occurs
when organizations imitate each other to %legitimacy or cope with uncertainty. Normative
XX

isomorphism is driven by profession{ﬁ?&on and the desire to conform to professional standards
and norms!?!, . \AQ

In the context of the %y on the influence of Social Media Use, Instructional resources,
Class size, and S @etable on Junior Secondary School Students' Academic Achievement
in Business S%ies in Southwest Nigeria, Institutional theory can serve as a useful framework to
under@% external factors shape the educational system in Southwest Nigeria. For example,
it can help analyze how coercive isomorphism affects the use of Social media in Junior
Secondary Schools. Are there any regulations or policies that promote or inhibit the use of social

media for educational purposes? How do these external pressures influence the adoption of

social media as a teaching and learning tool? It can also investigate mimetic isomorphism by
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examining how schools imitate each other in terms of instructional resources, class size, and
school timetable. Do schools in the Southwest Nigeria region tend to adopt similar practices in
these areas? What are the reasons behind the adoption of these practices? Are there any factors
that contribute to the imitation of certain practices in educational institutions? Normative
isomorphism can also be explored by investigating how professional standards and norms
influence the use of instructional resources, class size, and school timetable in J Sécondary
Schools. What are the professional standards and norms related to these fa¢tors?”How do they

shape the decision-making process of educators and school admi@a rs? Are there any

conflicts or tensions between different professional standards angd r@?

In addition, Institutional Theory can also help unde idhow these School Factors, such

as Social Media use, Instructional resources, Class izb School Timetable, may ultimately

influence Junior Secondary School students' Ac ¢ Achievement in Business Studies. You

can examine how these factors shape the t Mg and learning processes, student engagement,
.

and educational outcomes. By app@lstitutional theory as a framework, the researcher

critically analyzes the complex 'm&%’ay between social, cultural, and organizational factors that

\

influence the educationa@%n in Southwest Nigeria and provide valuable insights for your
thesis research. ‘@

2.2.3 Systems,Theory

Systems @% is an interdisciplinary framework that focuses on the complex interactions and
relationships among various components or subsystems within a larger system. It emphasizes the
interdependencies and dynamics among these subsystems and how they work together to achieve
the overall goals and functions of the system'!?2. One of the prominent authors associated with

systems theory is Ludwig von Bertalanffy, who introduced the concept of General Systems
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Theory in the mid-20th century. Bertalanffy argued that systems can be found in various fields,
such as biology, psychology, sociology, and organizations, and that they share common
principles and characteristics. He emphasized the importance of understanding systems as
wholes, rather than just the sum of their individual parts, and highlighted the importance of
feedback, hierarchy, and self-regulation in system dynamics'?3.

In the context of this study on the influence of Social media use, Instruc 'Qﬁsources,
Class size, andSschool Timetable on Junior Secondary School students' Academic”Achievement
in Business Studies in Southwest Nigeria, systems theory can provic@&listic perspective to

analyze the interactions and interdependencies among these @or example, it can help
1

examine how Social Media use, Instructional resources, ze, and School timetable are
interconnected within the larger system of the ed a@environmen‘[ in Southwest Nigeria.
How does the use of Social Media influence 1 tional resources, Class size, and School

\®)

timetable, and vice versa? Are there feedba Nps or causal relationships between these factors?
.
How do changes in one subsystem at;%b\h;%ynamics and outcomes of the entire system? It can
also analyze how the different &%‘[ems of the educational system, such as teachers, students,
school administrators, ar&@?ymakers, interact with each other in relation to social media use,
instructional reso %sss size, and school timetable. How do these subsystems influence each
other's behavi@a d decisions? Are there conflicts, dependencies, or synergies among these
subsy@%w do these interactions shape the overall outcomes of the educational system?
Furthermore, Systems Theory help understand the emergent properties and self-
regulatory mechanisms within the educational system!'?*. For example, it can guide the

investigation on how the system as a whole regulates the use of Social Media, allocation of

instructional resources, management of class size, and scheduling of school timetable. Are there
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any emergent patterns or behaviors that arise from the interactions among these factors? How
does the system maintain stability or adapt to changes? Are there any mechanisms that self-
regulate the system to achieve its goals and functions? By applying Systems Theory as a
framework, the researcher was able to analyze the complexity and dynamics of the educational
system in Southwest Nigeria in a holistic manner, considering the interactions and
interdependencies among Social Media use, Instructional resources, class si ® school
timetable, and their influence on Junior Secondary School students' Academic ievement in

Business Studies. This systems thinking approach can provide \@&bQ insights into the

interconnected nature of the educational system and @ﬁ to a comprehensive
understanding of the topic in your thesis research. Q

23 Review of Empirical Studies be

2.3.1 Social Media Use and Student’s Acade hievement

O

One of the most common means, cham\ instruments for passing information across is the
media'?. In a lay man understanc@\medla is seen as any means of information sharing that
requires the use of such d@newspapers radios, televisions, magazines etc. Media may be
seen as those means of § nication through which one can be able to pass information across
to a large populaQn:\t’persons these means include the televisions, newspapers, and radio '

More so, is any medium through which one is able to express, cultivate or convey
inform}t@. On the other hand, social may be seen as those activities involving human
environment and the individuals living and sharing resources together in the environment 7.

Social is a means through which people interact together for the common good of all; it

simply refers to the people or the society in general. From the foregoing, one could refer to social

media as any media circulated with the help of social interactions. Basically, Social Media may
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be referred to the cybernetic and simulated relationships, among people, organizations, and
companies etc., this entails the invention, sharing or exchanging or data in the form of texts,

images, and symbols!?®

. It entails the process through which people interact by sharing, creating
and exchanging information and ideas through virtual communities and networks'?’. Social
Media which are internet-based applications are built on the Web 2.0 ideology and te&ﬂogy.
Consequently, Social Media are built on web-based facilities that Qw for the
construction of public or semi-public profiles by individuals or groups ofiindividuals!*’. The
following have been identified as the most common social media s currently in use,
these are; Facebook, Twitter, Whatsapp, YouTube, Wikipedi %dln, Reddit, Instagram,
Pinterest etc., However, SixDegrees.com which enables pe communicate through message
sharing was first introduced before the other ones; q@, it could not stand the test of time
despite having millions of users as registered l% ; as a result, it crashed out in 2000'3!.
Findings showed that other social platfo \shch as the Friendster and LinkedIn followed in
2002 after the collapse of SixDegre \n.ﬁ/lore so, between 2003 and 2006, other platforms
such as the Flickr and Facebo\lﬁ%ﬂcted only to Harvard) came into existence including the
Hi5. Other platforms th@leowed included the Orkut, and MySpace emerging in 2003,
YouTube, Cywo d’\(&ua), and Yahoo! 360 in 2004. “In 2005, Windows Live Spaces,
Facebook (fo%ig school and corporate networks), Ning, Asian Avenue, Bebo (relaunched)
followed,@e Twitter, Facebook (non-restricted), and Cyworld (USA) followed in 2006132,
Among these numerous social media platforms, the Facebook, Twitter, Instagram, Tiktok,
Youtube and Whatsapp have been recognized as the ones commonly used by students; in Nigeria

for instance, majority of students spend an ample of their time on platforms such as the Facebook,

Twitter and Whatsapp while making use of smartphones, Android or ipad which is now a
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common gadgets among them; because of this reason, very many students spend 2 to 3 hours
checking activities and updating their profiles on these social networks even at the peril of their
educational and career pursuit !3*

The advancement of Social Media has taken over almost all spheres of human endeavors
despites negative implications. The educational environment is equally not left out of this; people
are therefore tempted to claim that that these social applications-social media ¢ Q&wth it the
potential to further improve learning and sharing of information among lear@d teachers!'34.
Social Media has the ability to close the gap between the learners a@eacher even down a
physical distance is existing between them; in essence, it ena s%ers from all parts of the
world to learn and work together without any hindrance@ ocial Media is a central path
through which individuals frequently interact an sk@deas despite been far apart. Social
Media has proven to improve communication% , social participation and commitment,

NQ
improve peer support, and ensure the reali %1 of education based on collaborative strategies;
.
thus, the impacts of Social Media on @\mmcaﬁon, learning, research and education in general
cannot be overemphasized '3¢.¢ \AQ

Notwithstanding,@?es these benefits of Social Media, it appears that the negative
impacts of it on s ?ﬁ{% alarming as students tend to abandon their studies in a bid to catch up
with the trends\and” distractions of these platforms such as chatting, texting, gaming etc. '37.
Through %f@ Media, students learn correct spellings, sentences, pronunciations, and essay
writings through the usage of Google. Social networking sites can become useful instruments in
improving correct spellings and writings among students as it offers elasticity in learning,
inspires inventive ideas and increases interpersonal interactions among students and

138

instructors'~®. The usage of Facebook has raised the level of anxiety among students as they
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appear to become apprehensive about being without their cell phones for a few hours. It has been
observed that all over the world, students engage themselves in using social media; spending a
quality of their time on the internet by visiting various platforms. This time spent by students on
social media has become of great concern to so many people, especially with the increase in the
amount of time students spend online; students spend more time usually multi-tasking by visiting
several sites and accessing volumes of contents'>. This agrees with the view of P Qnt et and
American Life Project that 64 percent of teens on social media visit one or m@re ptatforms %

Equally, it has been noted that close to 55 percent of teenage@é created profiles on
social networking sites, with 47 per cent having uploaded phot & 14 per cent have posted
videos, with nearly all of them having posted an image ent on a platform ', It was
reported that an average Nigerian student spends ab uv@ seven hours on internet daily, while
some spend more hours doing all night browsin ost of the factors that have been identified
to be responsible for the breakthroughs e%éﬁnced by Social Media are its universal access,

.

convenience, functionality, and ﬂq(@ﬁy of social technologies. More so, Social Media
platforms have the ability to 'm&&%e people given such conventional media like Televisions,
Radios, and Newspapers ’QQ

Thus, be %ind that the primary goal of a student is his Academic Achievements
especially at t@se ondary school level since it is the stage for most career building, there is a
need t%@ to take their studies very serious. Academic achievement has become a thing of
concern and interest to all learners, teachers, parents etc.; as a result, educational stakeholders
have been working effortlessly to ensure that those factors that are capable of hindering

Academic Achievement of students are brought under control 4.
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Academic Achievement is referred to the way(s) students deal with their studies as well
as the actualizations of different tasks assigned to them by their teachers '#*. Academic
Achievement can also, be referred to as the product of education-the extent to which students,
teachers or institutions have achieved their educational objectives'#*. Academic Achievement can
thus be seen as observable and measurable behaviors of an individual within a_particular
situation. Grade Point Average (GPA) and test results represent stud Q%:ademic
Achievement; it is one of the current educational problems of public interest@ on poor level
of students’ academic achievement especially in secondary schools ancondary schools'#,
It should equally be noted that Academic Achievement of stu @h at secondary and post-
secondary schools is worrisome. Furthermore, such Q as economic, social and
psychological factors have been identified as likely: tky@o students’ Academic Achievement
147 These factors may have strong influences on ts’ Academic Achievement; however, the

o

influences could vary from one person to er and from country to another. Most previous
"N
studies on Academic Achievement q{ﬁ%ﬂis have focused on factors such as socio-economic
background, class environmerﬁ@%ﬁr differences, family educational background and teaching
and learning style preﬁ@% 148 These factors identified have been viewed as factors
responsible for s &ooor Academic Achievement in schools. It is therefore necessary to
understand th@o matter how well conceived a country’s developmental plans may be, low
Acade ic%’glevement is capable of ruining everything down. This therefore implies that poor
Academic Achievement and high failure rate are indicators of underdevelopment of a society'.
It has been indicated that social media networks often directly or indirectly necessitate access to

information and knowledge attainment; more so, that these networks have influences on student

Academic Achievement !9,

80



However, poor Academic Achievements in the recent times have been traced to
technological developments. While technological advancement is gradually gaining dominance
in the present society, the study habits of students are also fast vanishing into thin air '3!. The
authors affirmed that students now lack the skills of reading and instead spend more hours on
electronic media. Browsing the internet, playing with handsets and passing non-stop text
messages seem to be the order of the day; this has made reading books and ot Q&uden‘[s’
involvement in Social Media activities such as making new friends and, gaiffing access to
relevant information can be channeled towards making improve@s in their Academic
Achievement, but this depends on the individual’s ability_and\willingness to utilize the
opportunity of coping with academic related stress. Utilizi g opportunities and benefits of

Social Media networks can positively help studegty@ove in their academic pursuits. A

student who is able to creatively make waves an(b ous progress in the utilization of social

media can equally do exploits in his/her ac bmc life if he is able to channel the same energy
towards his/her studies >3 \C;\\'

Children cannot achiev@%ﬁ success in their academics unless their expectations are
raised and television set&% rned off. It is a common thing these days for young people to
become addicted ’S&l media activities; as a result, they abandon their studies and shift

attentions to chatting with friends, even during lectures'>*

. Additionally, many students use their
phone to@ge in activities which appear to be quite distracting most times. However, Social
media can be very resourceful to the academic progress of both male and female students. Being

a male or a female could simply be referred to as Gender. Gender has become a reoccurring

decimal in studies that involved students’ academic achievement!?>.
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Gender is seen as a concept that draws out the distinctions between the males’ roles and
responsibilities and that of the females. Gender refers to socially constructed expectations for
male and female behaviors which prescribe a division of labour and responsibilities between
males and females granting of different rights and obligation to them!*®. In consonance with the
above assertion, gender refers to those social facts of being a male or a female. Several studies
have been carried out on Social media and Gender differences and its influenc Q%ademic
Achievement of students. Some researchers have reported that females spend™fhore time on
social media than their male counterparts. It was added with the 4@%0% of events, the

advancement of technology in education is increasingly becomtﬁl Y\:m'mine activity'>.
1tis

On the other hand, researches among Chinese a h students have reported the

males engage themselves in using social media mori Q@Ie females as they appear to be more

skilled technologically than the females. A si niﬁ% ifference exists between the achievement

of male and female students with the male %ts having a better achievement than the females
.

158 In agreement with this view, it w@erved that there is a significant influence of gender on

students” Academic Achievem@gﬁwever, these findings above are in disagreement with the

findings of some research@%eported that the influence of gender on any of the dimensions of

technologies stud@@qot significant 1>,

Furthe@re, no differences have been found by numerous studies on the usage of social
media by @fg and females. This aligns with the finding that gender has no significant influence
on the achievement of male and female students. So there still exists a great deal of controversies
among various studies on gender comparison. Social media have become very common among

students all over the world; this of course includes the schools in Enugu State where students

have been seen to attending schools and classes with expensive gadgets like the mobile phones,
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tablets and iPods etc. with applications, facilities and software that can connect them to the
internet and all forms of social media platforms, websites and so on'®’. Evidences have shown
both from the results of West African Examination Council (WAEC) of 2014 to 2018 and
internal examinations that most students fail Business Studies. This trend could be attributed to
many factors such as misuse of social media as a tool for learning, examination malpractice and
environmental factors, among others'®!. It is against this background that this Qr sought to
investigate the influence of Social media on student’s Academic Achie\anQ in Business
Studies. Various researches have shown that there have been @nt poor Academic
Achievements among Junior Secondary School’s students in Nigerita. This has become a major
point of concern to students, teachers, parents, guardians,@vél as other stakeholders in the
field of education, including researchers. And if thi y@n is not addressed, the issue of poor
academic achievement especially in Business Stidi¢S may grow worse. Already, studies have
revealed that students’ achievement in the&k@ English has been adversely affected by social
.

media. Students tend to use short-ha&@itmg in chatting with friends; as a result, they become
used to it, this thus makes themﬂc&it errors during examination'6?,

However, this i&@%poor achievement has been linked to teachers and student’s
characteristics su lification, experience, attitude or interest and gender. A research was
conducted, tiﬂ%“ e impact of Social media on Students’ Academic Performance”, in Malaysia
to ex@%e impact social media use places on tertiary institution students’ academic
performance. The simple random sampling (SRS) technique was used to obtain a sample size of
120 students from two colleges. The researchers used only two departments from each of these

colleges, which they said were the most populated of all the departments in the two colleges, to

actualize this sample. The questionnaire method was used by the researchers to gather data for
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the research. The study investigated the impact that the time students appropriate on social media
has on their academic performance. The finding was that students who spend more time on social
media platforms for mere casual chats are most likely to see a drop in their academic
performances. The duration students spend on social media networks was found by the
researchers to be insignificant to their academic performance. This, according to them, is so
because some students can spend much time on social media platforms and yet ‘[6Qer rmance
for the semester or academic year still remains the same'®3. QJ

The researchers also reported a positive and significant relati@etween friends and
people connections and students’ academic performance. This, c&g to the researchers, is so
because students can form study groups which facilita r means through which they
improve on their studies. They explained further h%%urers can connect with students to
provide study materials that can be helpfuk%ﬂbl§ful to them. A positive and significant
influence of Nature of Usage on students’ a }mic performance was reported by the researchers.

R
The research found a significant rel@ietween internet addiction and students’ academic
performance. The researchers‘@%‘{ed that the more addicted one is to the internet the more
time one spends on it. Oﬂ@&ds more time without taking into consideration one’s meal. They
stressed that missi g\ meal could affect the health of the students which in turn will have a
negative impa@n eir academic performance.

P@’g/security problems, as reported by the researchers, have significant influence on
students’ academic performance. This is so according to the finding because the changes that are
been made frequently on these social media platforms could destabilize students’ concentration
on their studies and thus affect their test or examination scores. This research work could be

considered relevant and useful especially for the fact that a wide range of control variables were
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considered in ascertaining their influence on students’ academic performance. The most common
and central of these control variables considered was time duration spent on social media
networks by students. Time is an asset that many things seek to compete for in any man’s life.
Balancing the time between mere social media involvement and academic work is one of the
most obvious problems facing many students. The researchers, on the other hand, on health
addiction, indirectly contradicted the earlier mentioned report on the first contr Qiﬂzwle (time
duration). They earlier reported that the length of time spent on social mediathas i influence on
students’ academic work. On the contrary, they stated that internet a@n leads to spending
lengthy hours which can lead to health problems. Health p&ﬂe ill surely lead to poor
academic performance'®*, Q

Also, this study failed to proffer solution an m@ecommendaﬁons with respect to the
different findings gathered. This present stud to close this kind of flaw. Elsewhere,
another researcher conducted a research titled“‘Influence of Social Networking on Secondary

N

School Students” in Enugu State, NL{&'g\to ascertain the relationship between social media use
and academic performance of‘@%ary school students. The sample comprised seven hundred
(700) students selected %1 (10) secondary schools in Enugu East LGA. The researchers
used the proporti %atiﬁed random sampling technique to select these 700 students. A
structured qu%n aire was used by the researchers for data collection. The reliability of the
instru er%’@s established using Cronbach Alpha Coefficient formula. Data obtained in the
study were analyzed using descriptive statistics. Arithmetic mean was used to answer the
research questions and the null hypothesis was tested using z-test at 0.05 significance level. This
research examined the influence of gender difference on social media use. The result revealed

that there is significant difference in the extent to which male and female students make use of
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social networking. The researchers found that majority of female students use social networking
sites for their assignments. A greater number of male students use social networking sites for
communication purposes as well as for entertainment purposes (pleasure) 9. They also reported
that majority of female students use social networking sites as an information link and a majority
of male students use social networking sites to keep vigilance about happenings in, the world
(News). The male students according to them also use social networking sites to % ith their
peers and classmates more than their female counterparts. To which of t eQerous social
networking sites students are mostly exposed to, the researchers repo %t Tiktok, Facebook,

WhatsApp, Messanger, Instagram and MySpace topped the c@%&u order. The findings of

this study also showed that to a high extent students vi e social networking sites for

various purposes, which include; relating with their e%Qd classmates, for communication and

for entertainment (pleasure) ', This finding, acc% g to the researchers, is in line with that of

people whose study found that majority o kbondary school students visit social networking
.

sites for entertainment reasons oth@n educational reasons (which include research and

learning new things)!¢’. . \AQ

As touching the“ti Q[udents spend on social media sites, the study revealed that

students visit soci@rking sites on daily basis; they spend a significant amount of time

(three hours ach time they visit the sites). The result, according to the researchers also
indica@rgome of these social networking accounts are active all through the day, therefore
making students spend much time including their leisure hours on the sites. They correlated this
result with the one that showed that students who use social networking sites have their accounts

active all through the day even while doing homework and while at class!%3.
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This research revealed that students disagreed with the positive statements on the
influence of social networking on them. This, according to the researchers, implies that students
do not believe in the positive influence of social networking on their reading habits, social
welfare and overall attitude except for the fact that they agreed that social networking broadens
their knowledge on different subject matters. The report also stated that students alsq agreed to
the negative statement that as a result of constant social networking, they rt to book
cramming rather than reading their books which make the have a loose gri&nJQat they read,
leading to poor performances in continuous assessments and exami The report of this
study portrays its effectiveness in that a large sample size (700) was“ased which made room for a
wider coverage. In another way, the researchers made d clear recommendations to
teachers, parents/guardians etc, as a result of their nd@They are thus quoted as saying “the
school authorities, teachers, parents and guardia uld pay more attention to the male folks.
They need to be guided properly and info h&n the vulnerability they may face on these sites

.
if not utilized in moderation. School&@hers can introduce a group discussion forum on these
networking sites for the studen@%ntribute positively on different topics of interest; this will
keep them active in a prot@ way”.

On the ot X& the study only reported the influence of gender difference on Social

Media use. It not clearly spell out the influence of social media use on students’ academic
perfor@g a result of gender difference. Also, the researchers though came to the conclusion
that social networking has negative impact on students’ academic performance, did not clearly

point out which of the factors considered leads to negative impact and which leads to positive

impact!®. This present study will do justice to that.
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Also, another researcher conducted a research on the use of Social Media use. The purposive
sampling was used to select mass communication undergraduate students while the simple
random sampling was used to select the 282 students that form the sample size for the study. The
questionnaire was used to gather all the data for this research. The researchers patterned the
questionnaire in one way to ascertain the exposure of students to social media networks. Their
finding showed that the undergraduate students of Kogi State University have %&o social
media and that the extent of their exposure to social media is high. This, accordifig to them, was
evident as the majority of the respondents agreed to that effect (68%)@ plication of this is
that the students of Kogi State University are exposed to Soci @1& Findings of this study
further showed that the Facebook is the Social Media ;Q that is mostly used by the
undergraduate students of Kogi State University. T. e,ﬁ%'chers evidenced this finding by the
fact that the majority of the respondents agreed t cebook is the social network mostly used
by the students of Kogi State University. I %& noted that facebook is the most used media by
S

students of the same institution. \CO\

In conclusion the reseal&emphasized that “students who spend more time on social
media are likely to perf@ rly in their academics. This is because, instead of reading their
books, they spend® ime charting and making friends via the social media and this will
definitely hav g{ive effect on their academic performance, because when you do not read,
there i n@ you can perform well academically'”.

Though there have been many social, economic, and environmental factors that have
added to the pressure of students in the past ten years, the drop-out rate for students is still a
major national problem !7!. Current statistics show that university students in Nigeria are under

increased pressure due to higher academic standards in other countries, and it has become more
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important than ever for educators to encourage graduation and further education '72. However,
with more and more students being preoccupied with social media networks and technological
social lives, how will this affect their studies? It is estimated that even those students who do
graduate secondary school, one out of three does not have possess the knowledge and skills that
would lead him or her to the next level, such as college or Polytechnic or University. The current
generations of teens live in a fast-paced technological world with many di t types of

173

communication happening all at the same time'’>. For example, he or she iffay be on the

computer, while also talking on the phone, sending instant mess a friend, chatting,
watching films and emailing someone else all at the same ti %ﬂe there may be some
advantages to this, such as the teen learning how to type 6and multi-task many things at
once, there may also be a breakdown in much of th cag%nication 174,

Technology has also taken a dive in tﬁé resent decade, which has caused many
educators to question what can be done to h: htudents improve their reading, writing, speaking,

.

and thinking- all of the most basic s{ﬁ?for students academic achievement. As one researcher
stated, “Literacy is, in reality; %%merstone of student achievement, for any student, in any
grade” ', The question\@ny school professionals have with regards to communication is
whether or not Jufi ondary School student is able to follow school curriculum in courses
like Business gs/ Also, will it be possible to teach them without the use of multi-tasking and
using @s of technology!'’®.

The Social media engages students and have to be examined as entrepreneurs of
understanding. The medium of internet is marketing with increase in its programs. The
interactive character of online conditions has extended with social networking. Hooking up

through social networking began as being a niche activity, though time it's a phenomenon. The
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web sites are employed in many ways like developing metropolitan areas, speaking, blogging etc.
Additionally different institutions even nowadays are developing groups on several Websites!”’.
The improved usage of Websites has become a worldwide phenomenon for quite some time.
What began out as being a hobby for several computer literate people has converted to a social
norm and existence-style for individuals from around the globe!”® .Teens and teenagers have
especially recognized these internet sites to be able to contact their peers, sh %omation,
reinvent their personas, and showcase their social lives '".While the\incfe€ase of using
technology is helpful for getting together with others along with the @hion on the internet,
most students are now abusing its usefulness.

Social Media users often time experience poor pe Q:e academically. It should be
noted that social media is negatively associated wit @nic Achievement of student and is a
lot more significant than its advantages. IntgrnQ iction consequently gave rise in internet
usage within the last couple of decades Q addition, addicted users prefer using internet,

.

setting back their personal and pr&ﬁ%&ona responsibilities which ultimately lead to poor
academic achievement. In the's&\x&%ein, social media users devoted lesser time to their studies
in comparison to nonuse@%nd subsequently had lower grades which in turn affects their
academic achiev @150 mentioned among various unique distractions of this generation,
social media r@1 a major distraction of current generation.
Stude t’@ictiveness to Social Media
On the internet, students engage in a variety of activities some of which may be potentially
addictive'®!. The mass appeal of social media on the internet could be a cause for concern,

particularly when attending to the gradually increasing amount of time students spend online.

Secondary school students and undergraduates’ students spend more time on Facebook, Tiktok,
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Pinterst, Twitter and other Social Media plartforms through smartphones, which are now in
abundance among these youths. Many students cannot go for two-three hours without checking
and updating their profiles on these social networks even at the detriment of other activities such
as educational and career pursuit'®?. Social media addiction is the excessive use of the internet
and the failure to control this usage which seriously harms a person’s life and have adverse effect
on students” Academic Achievement!®?, Q

In an article on the Daily Trust newspaper, it was observed that there Stem to be an
alarming rate of social networking obsession among students today; a @&.at could affect their

academic, social and spiritual lives negatively if not properl c%led““. Many concerned
e:

parents have expressed grave concern that they could har the attention of their children

and wards, as they seem to have been carried away. by@ascinating world of social networks.
Some youths are such social freaks that the haﬁ&w carved out for themselves a world of
fantasy and illusion far detached from real't}“. An article on The Sunday Observer observes
that if the dangerous trend of social r@\network “obsession” is left unchecked, it could further
affect an already collapsing ed@gﬁ system in Nigeria!®6. The reason students are performing
poorly in school these d&@%ﬁ not be farfetched. While poor quality of lecturers can quickly
take the blame, o @think harder if the phrase “Facebook frenzy” has not been heard of. It
is a common @t 0 see a youth chatting in sensitive and highly organized places like church,
mosque cture venues. Some are so carried away that even as they are walking along the
high way, they keep chatting. Attention has been shifted from visible to invisible friends, while
important ventures like study and writing are affected in the process!®”:

This phenomenon has become a source of worry to many who believe in knowledge and

skill acquisition. Internet addiction is significantly and negatively related to Students’ Academic

91



achievement, as well as emotional attributes'®®. In a study of 884 students’ of different
universities in Nigeria, Ii was perceived that students in Nigeria are spending too much time on
social networking sites at the detriment of other necessary things such as their studies. They
explained that Youths’ use of these social networking sites even point towards obsession. The
youths have made the social media their top priority and continued to need more usKin order
to feel satisfied '¥. Also, a study on Facebook and Academic Perform Qin Nigeria
Universities was carried out on 122 university students; they tested six hyp@theses to know the
effect of Facebook on the academic performance of students in selec@n'versities. The study
tested among other hypotheses that the more time a student spa@%cebook, the lower his or
her grade point average will be!*’. Q

Furthermore, the bone of contention of t p@ media is the obsessive attitude of
Nigerian youths towards its use. Students waste théitime through idle chats and other immoral
acts. Students are so engrossed in the social \eiia networks that they are almost 24 hours online.

.

Even in classrooms and lecture theat@has been observed that some students are always busy

pinging, chatting, Facebooking a@%ing all sorts of things on their phones while lectures are on.

\

The result is that quality’i@%at ought to be spent on academic research and other productive
networking is los “‘1@
Students Exp@gfo Social Media

It has be erved in recent times that students have unlimited access to the internet as well as
the social media. Students connect with computer or phones to send and receive information’s
anywhere on the globe. The manufacturing and distribution of equally sophisticated cellular
phones has complicated the situation, as students no longer need to visit a cybercafé before they

send and receive messages'®?. Some schools are so equipped that there is internet connection
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made available within the school premises as well as in the library. Online Wikipedia and blogs
are the main resource centers for students as attention have been shifted from making research in
the library to overall dependence on theses social platforms. It is a common thing now to see a
student reading in the library and putting the books aside on hearing the sound of a ping on the
phone. According to a joint study by Campus2Careers and Study Breaks on the use, of mobile
devices among students discovered that, an average undergraduate spend 3.6 hotigs'a day with
their cell phones and smartphones, while spending less time with computérs, TV’s, handheld
gaming devices and e-readers!'®>.

2.3.2 Instructional Resources and Student’s Academic Achievement

Instructional resources serve as a channel between the teacher and the students in delivering
instructions'**. They may also serve as the motivation on the teaching-learning process. It is use
to get the attention of the students and eliminate boredom. Instructional materials are highly
important for teaching; especially for inexperienced teachers. Teachers rely on instructional
materials in every aspect of teaching. They need material for background information on the
subject they are teaching. Young teachers usually have not built upon their expertise whenever
they enter into the field. Teachers often use instructional materials for lesson planning. These
materials are also needed by the teachers to assess the knowledge of their students. Instructional

materials are essential for all of these activities.

There is a strong positive link between instructional resources and academic achievement.
Schools that possess more instructional resources performed better than schools that have less
instructional resources!®>. Some researchers observed that private schools performed better than
public schools because of the availability and adequacy of teaching and learning resources!'®®.

There was a low level of instructional resources available in public schools and hence, public
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schools had acute shortages of both teaching and learning resources. Effective teaching and
learning cannot occur in the classroom environment if essential instructional resources are not
available. The quality of instructional processes experienced by a learner determines quality of
education and also, creates into the learner’s quality learning experience!®’. Students’ academic
achievement is affected by the quality and quantity of teaching and learning resources. This
implies that the schools that possess adequate teaching and learning materials such as textbooks,
charts, pictures, real objects for students to see, hear and experiment with, stand a better chance

of performing well in examination than poorly equipped ones!'*%.

Challenges that Teachers Face in Accessing Instructional Resources

Teachers in secondary schools most especially in rural areas face some challenges in accessing
instructional materials. One of the big challenges that teachers in the rural areas secondary
schools face is in accessing instructional materials. Meager funds are usually provided by the
government for purchasing instructional materials. These secondary schools depend to the large
extent on the government for funding. Very little support is received from local government and
communities around the schools due to poverty. Other funds are provided in form of grants. The
grant is aimed at improving the quality of education by making sure that sufficient learning
resources are found at school level. In particular, the grant is meant to finance the purchase of
textbooks and other teaching and learning resources as well as to fund repairs, administration

materials, and examination expenses!'®.

However, while the number of students who are enrolled in schools has been increasing
each year, education grant has been dropping. Even without adjusting for inflation, the actual
amount of money reaching schools for grants is clearly much less today compared to what it was

before. Government’s Policy towards efficient provision of these aspects of educational
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resources has not been encouraging and has always not been well planned, monitored, supervised

and evaluated with rural schools as the back bench of implication of these policies®.

Another challenge that teachers face is the lack of exposure and limited accessibility to
modern instructional facilities. Most Junior Secondary Schools especially in rural areas do not
have access to information communication technology (ICT) which could alleviate shortage of
instructional materials. As we are in a new millennium, there is an increased awareness of the
need to use modern scientific approach in teaching and learning processes in our schools?”!. At
present, there is a universal recognition of information and communication technology as a major
force in the dissemination of knowledge. Majority of teachers who were trained early 1990’s and
backward do not have skills in the field of Information and Communication Technology?*2.
Where there are skilled teachers, other problems naturally include problem of installation,
maintenance, operation, network administration and local technicians to service or repair these

equipment’s and the other facilities?*

. In most of the Junior Secondary Schools, most of the
facilities are non-existent; hence the traditional chalk and duster approach still dominates in

secondary school pedagogy in South West, Nigeria.2*4.

Poor salary is also another challenge that teachers face. Teachers like most civil servants
in Nigeria are poorly paid. This becomes a hindrance for them to purchase their own teaching
materials or acquisition of new ideas, skills and knowledge by failure in enrolling for further
educational programmes including Information and Communication Technology (ICT). With
this, the academic and intellectual capacities of teachers and learners are bound to be affected

substantially during classroom interaction®®>.

Lack of sufficient skills and creativity may hinder teachers to improvise their own

instructional resources. State, local governments and communities around secondary schools are
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supposed to provide resources most especially funds to these schools so that teachers can use
them to access instructional resources. But very often this is not the case due to number of
reasons. Some local communities cannot afford it. Also the performance of State and local

government in the collection of their own revenue have been recorded very poor.

There have been several studies on instructional resource and academic achievement. For
instance, was conducted on the effects of instructional resources on students’ performance in
West Africa School Certificate Examinations (WASCE) in Kwara State. He correlated
instructional resources with academic achievements of students in ten subjects. Data were
collected from the subject teachers in relation to the resources employed in the teaching. The
achievements of students in WASCE for the past five years were related to the resources
available for teaching each of the subjects. He concluded that material resources have a
significant effect on student’s achievement in each of the subjects?*® In the same vein; the effect
of instructional resources on the Academic Achievements of students in Ogun State was
investigated. Five secondary schools in Abeokuta were used for this study. Questionnaires were
designed to elicit responses on instructional materials that were available for the teaching and
learning of each of the three school subjects he examined. He collected WASC examination
results for five years and compared achievements of students in schools with adequate material
resources and achievements of students in schools with inadequate material resources. He found
a significant difference in the achievements of the two sets of students. The schools with
adequate instructional materials performed better than those with inadequate instructional

materials2?7.

A study that was conducted in Nigeria determined the effects of instructional resources

on the academic performance of students in Business Studies in Nigeria and revealed a positive
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relationship. This study was carried out to find out the effects of instructional resources on the
Academic Achievement of secondary school students in Business Studies. For the purpose of the
study, data were collected from three hundred and five students, eleven (9) Business Studies
teachers and seven (5) principals in eleven (11) selected secondary schools in Ogbomoso North
and Central Local Government areas of Oyo State. Teachers and students in the sampled schools
were administered, an investigator — constructed questionnaire. Business Studies Achievement
Test was also administered on the students in the selected schools. Results of the study indicated
that adequate supply of instructional resources have significant effects on students’ achievement

in Business Studies28.

Furthermore, the results revealed that schools with adequate teachers’ quality and
material resources in Business Studies showed superiority in achievements. Instructional
materials are essential and significant tools needed for teaching and learning of school subjects to
promote teachers’ efficiency and improve students’ Academic Achievement. They make learning
more interesting, practical, realistic and appealing. They also enable both the teachers and
students to participate actively and effectively in lesson sessions. They give room for acquisition

of skills and knowledge and development of self- confidence and self- actualization®®.

Instructional resources referred to objects or devices that assist the teacher to present a
lesson to the learners in a logical and manner?'°, Furthermore, instructional materials are visual
and audio-visual aids, concrete or non-concrete, used by teachers to improve the quality of
teaching and learning activities?!!. Similarly, Instructional materials of all kinds must appeal to
the sense organs during teaching and learning. It is an object or devices that assist the teachers to

212

present their lessons logically and sequentially to the learners='*. Instructional materials are also

used by teachers to aid explanations and make learning of subject matter understandable to
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213 In the same vein, several studies carried out in some

students during teaching learning process
areas in Nigeria indicated that the results of Senior School Certificate Examinations were
completely bad in nearly all subjects offered by the students. He stressed further that only about
10% of candidates ‘meaningfully passed’ the examination due to non availability and inadequate
of instructional resources in teaching and learning process. Non availability and inadequacy of
instructional materials are major causes of ineffectiveness of the school system and poor
performance of students in schools?'4. In most secondary schools in Nigeria, teaching and
learning take place under a most un-conducive environment without access to essential teaching
aids which in actual sense affect their performance. It is very important to use instructional

resources for instructional delivery to make students acquire more knowledge and to promote

academic standard?!>.

In addition, it should be noted that there is gross inadequacy and under utilization of
instructional materials necessary to compensate for the inadequacies of sense organs and to
reinforce the capacity of dominant organs. School teachers should try their possible best in the
provision of locally made materials in substitution for the standard ones to promote their lessons
as basic materials such as textbooks, chalkboard and essential equipment like computer,
projector, television and video are not readily available in many schools?'®. There is needs for
teachers to find necessary materials for instruction to supplement what textbooks provide in
order to broaden concepts and arouse students’ interests in the subject?!”.

Similarly, effective teaching and learning requires a teacher to teach the students with
instructional materials and use practical activities to make learning more vivid, logical, realistic

218

and pragmatic*'®. Despite the fact that instructional resources are essential tools that can make

learning practical and knowledge acquisition easier, they are not readily available in Nigerian
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secondary schools leading to low level of performance of learners in government examinations
which in turn had adverse effects on their academic achievement. Instructional materials are all
things that are used to support, facilitate, influence or encourage acquisition of knowledge,
competency and skills. Teachers are encouraged to improvise teaching aids because they
enhance learners’ full participation in the lesson, gives room for inquiry, problem-solving,
discussion and clarification of issues and ideas among students and the teacher?!’ Q&visation
is a valuable teaching tool. Students, teachers, parents, Parents/Teacher ASSO@ government
and philanthropists should be involved in improvising instructional es for the teaching
and learning in schools. The importance of improvisation of j s&mal materials is making
learning concrete and real, substitute’s one thing for anoth the students to participate in
the production of materials, economical and more te c@den‘[ resource oriented??

2.3.3 Class Size and Student’s Academic Achfe&§ent

Class factors are very important in the teaching-learning activities, particularly when students’

.

academic performance is being cofdj\ed. Class size is an important factor in relation to
academic performance and at&f achievement of students. There is a consensus among
various researchers and éducationists that, the lower the class size or teacher-students ratio, since

students’ achieveié@creases as class size increases. Many studies have pointed out the

significance oftteacher-students ratio to cognitive learning in the school??!. . The National Policy
on Ed ca@r‘%commended that the teacher-students ratio should be 1:30%2,

In emphasizing the importance of class size to the learning/teaching process, the All
Nigeria conference of principals of secondary schools (ANCOPSS) recommended a maximum of
forty students per class for effective management and better control??. Class size has negative

coefficient with examination performances of students. The relationship between class size and
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academic achievement is a major controversy. The lower teacher-students ratio allows for more
effective communication between the learner and the teacher. The effect of class size on
cognitive achievement has been debated and researched for many years and has been
inconclusive?*.

Similarly, with these methodological problems, research has generally demonstrated a
significant correlation between the influence of Student-Teacher Ratio, clags“or téacher —
students’ ratio on student’s performance in a variety of educational setting??y, In the view of this
fact, it could be said that teacher-students ratio is one of the importanf fdgtors determining good
academic achievement of students. There is positive relationship bétween certain variables such
as class size, teacher — students’ ratio, student’s factors add performance in examination. They
were discovered to be factors that have direct influenceremacademic achievement of schools?2%.

Class size as one of the factors influencing Academic Achievement is defined as an
educational tool that can be described as an average number of students per class in a school®?’.
Various studies show improved results from class size reduction and experts suggest many benefits
of smaller classes. The beneficial impact of class size reduction is significant on academic

228 Educators have many reasons for the positive effects of reducing classes on Academic

success
Achievement. They say that having fewer students in a class will create less noise than more
students by which the teachers get more time to work on students. Also, teachers get more time to
pay individual attention on each of their student??’. For example, in large class-sizes, because of the
time shortage, teachers always make groups of the students and give them class-works. In such
case, some students in the group will not do anything and the teacher never knows who did it and

who didn’t do it. But in small-sized classes, teachers work on students individually, which obligate

each student to show his/her work 23°.
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However, some controverts disagrees the effect of class-size. Researchers and educators
have argued that large class sizes can have negative effects on student’s achievement. This
consists of a decrease in student achievement of those in larger classes and increase in student
achievement of those in smaller classes. The dispute is that students in larger classes have less
one-on-one time with the teacher, which therefore leads to less instruction time and in turn lower

test scores?3!

. Also it is implicated that in large class discipline becomes more of an issue
because there are more students to attend to. On the contrary, in a smaller class students are
given more on the curriculum being taught instead of discipline and other issues that are
occurring around them.

In another research, it was stated that “there was @Eﬂiﬁcant difference in post test
achievement scores between large classes and s a@s control groups in developmental
English”., “larger is sometimes better’?*2, Two s, which large classes pose, they are (1)
the provision of an opportunity for discussion or for any kind of oral input to the written work is

N
difficult; and (2) the amount of maki \VO ved can dissuade even the not enthusiastic teacher
from setting the amount of '@g{ work that he feels would benefit the students?*?. For
enthusiastic teachers, “if\@%are very large, it is important that as far as possible, the learners
should be const @sy and the tasks should function continuously without repeated
intervention fr@t ¢ teacher”.

@ other hand, most parents, teachers and students have a belief that small group
classes are preferable to large ones. “There is, after all, an orthodox tradition to the proposition
that small classes are necessary for student achievement”. In some of the experiments performed

in reading scores on individual tests, the smallest classes were significantly higher and the largest

classes were lowest of all”?**. As a corollary to this, through meta-analyses that compare to large
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classes, small classes lead to higher students achievement, more favourable teacher effects (e.g.
moral, attitude towards student) greater attempts in individual, a better classroom climate and
more favourable student effects (e.g. self concept and participation)?*.

Other studies have been carried out on class size and Academic Achievement of students,
the findings of the study revealed that class size whether large or small was not_ related to
academic achievement of pupils in a standardized achievement test. Data wa Qd*rom the
1998 National Assessment of Educational Progress (NAEP) reading test to gstablish the impact
of smaller classes on Academic Achievement discovered that being@&nall class does not
affect reading achievement in any significant way?*. A resea s conducted on a student-
teacher ratio with class size. At the first place, the study st —first, student-teacher ratios
are not the same as class size then, The boundary b w@ass size and student-teacher ratio are
described, —these econometric estimates relate size or teacher intensity to measures of
student performance. Furthermore, a sumw the findings of 377 econometric studies of the

.
determination of student performan s carried out.. He calculated class size and student-
teacher ratio differences, ZVQ%Gies reflected on student teacher ratio. If class size

\

systematically matter, th@%s a 15% significant correlation between teacher and student
achievement?’. ‘@

Teach% ctiveness is a major factor which promotes effective teaching and learning
proces&il&ria. He refers to learning as the ability of a teacher to create a meeting and an
interaction between the physical, intellectual and psychological interest of the student and some
given subject matter content, the ability of the teacher to relate the leaning activities to the

development process of the learners and to their current and immediate interests and needs?3®,.
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The existing relationship between student-teacher ratio and students’ Academic Achievement has
not been quite clear, it is not worthy that various experts and researchers had endeavored to
establish a solid relationship between student-teacher ratio and students’ academic performance.
The teacher is employed primarily to impart knowledge as well as contribute to existing
knowledge. The teaching-learning process is a two ways affair involving the teachers talking as
well as the learners (students) participating in the process in addition to supervisi Q%dnarking
students works. From the aforementioned, it could be adduced that direct, reldtionships exist
between the teacher and students which could impact on the Acad@ chievement of the
latter?®.

Academic Achievement is no doubt, the main foc 1 educational activities which
has received tremendous attention from educati r@-§ﬂowever, prediction of Academic
Achievement is still not clear. Apparently, predi ty of academic achievement is a complex
(and by no means an easy) task. In the releyant literature, there are so many intricately related

.
factors associated with Academic \@gﬁevemen‘[ that make the prediction of Academic

Achievement (at best) situation@Q

It is very easy fointe %ﬁs to evaluate, educate and get positive feedback if class-size is

small and numbi@ents in class is very less. Most of the experts consider that lower
at1

student-teach or "student teacher ratio" give better upshots in contrast to higher student-
teache rz@%n many cases, higher student-teacher ratio outcome brings in high score’¥. In
general, student-teacher ratio plays a decisive role in augmenting the quality of education. Actual
class- size may be quite larger than the pupil teacher ratio due to absenteeism and specialism of

teachers. Moreover, class-size is sometimes lower than calculated pupil teacher ratio in the

system of multiple shifts. Some of the researchers fall out that deliberate student-teacher ratio is
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logical approximations of definite class-size. Generally, quality of education is much better when
pupil teacher ratio is low. Best part is that it further improves Academic Achievement of both
educational institute and students. However, this includes both teaching as well as non-teaching
staff. No one can deny the fact that teachers are principal factor when it comes to educational
proviso and maintain quality of education. For better and quality education, some of the major
attributes that needs your consideration includes count of teachers in the ins 'Qon, student
teacher ratio and personal trait of individual teachers?*!. Most common personal*Characteristics
comprise academic qualification, content knowledge, and years @eﬂise, pedagogical
training and aptitude. Smaller class size not only increased ach'@ve nt for all students but also
benefited most those students who are minorities. Q

Small class sizes narrowed the achievem t@reduced grade retention, decreased
behavioral problems, reduced truancy, and in{% aduation rates?*?. But Fletcher (2009) did
not find the same level of significance for \ger and Whitmore’s (2001) results. Word et al.

.

(2004) found that minority, low in@» and urban students achieved their most significant
improvements during the ﬁm&%years of having smaller class size rather than building
cumulatively every yeat@Qour years. Students in the smaller class sizes retained their
advantage over s**ients who attended larger classes when students returned to larger
classes begin@ in fourth grade. Moreover, these researchers found that the advantages of
smalle o@ize continued generally throughout high school?*. In another research, the
researcher found that all students who attended smaller classes continued to outperform those

students who had attended larger classes in mathematics, language arts, and science tests through

eighth grade.
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Also, in the last 10 years much more careful analyses have been done of the impact of
class size on student learning. The best studies focus on removing or at least reducing likely
sources of bias in the estimates. Almost all sources of bias arise because class size is correlated
with unobserved student, parent or school variables that directly affect student learning®**. For
example, parents who are very concerned about their children’s education are more likely to
move to areas where schools have small classes, which lead to a negative corr Q&etween
class size and parents’ educational aspirations and thus overestimation of thelimpact of class size
reductions if parental aspirations are unobserved?*®. O

Another problem is that parents may enroll their childre i@ols that they perceive to
be of high quality, increasing class sizes in schools perceiv Qof high quality. If some or all
of the quality variables that parents use to form t ei,@eptions are not in the data set, this
behaviour will induce positive correlation betwee served components of school quality and
class size, and thus will cause underesti t}ﬁ of the impact of reductions in class size on
.

learning. a third problem is that e@rs can assign students to classes of different sizes
depending on their abilities; es\ts@%s will be biased if student ability is not observed, and the
direction of bias will depb@?whether high ability or low ability students are assigned to small
classes?®. (‘@

Most étudies‘on class size focus on student academic performance, but the results
between large and small classes and others report have negative effects on academic
performance. Moreover, there is a dearth of research explaining how and why class size
influences student behaviors and educational achievement. Additional research is needed to

better understand classroom dynamics related to class size The Encyclopedia of Education

(2001), emphasized the peoples concern over class size increase and population explosions.
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According to the encyclopedia, the matter is of continuing interest to educators who are

237 The increase in

responsible for controlling students, schools and the resources for teaching
class size may have some implications for students academic performance, this is particularly so
when as a result of class size, it becomes difficult for school authority or teachers to undertake
adequate supervision of students, provides conducive seating arrangement, -effective
communication and to ensure effective time management.

Understanding if there is a relationship between the number of students in a classroom
and the academic achievement of the students is vital to educators. Providing the best possible
learning environment for all students while making informed decisions about how to best utilize
limited funding is at the center of the class size debate.

Students' overpopulation harms the tone Qf #hd\ School, affecting both teachers and
students. On the contrary, researchers have notéd\that effective teaching and high academic
performance can only be achieved when supported by adequate infrastructural facilities and

manageable class size?*

. Also, large, €lasses negatively affect some students more than others.
The negative effect of class size.Ongrades differs across different categories of students. It was
revealed that schools with an ‘average class size of 35 and below obtained a better result than
schools with more thaii™\35 students in senior secondary schools. Small classes may benefit
students more swhen instruction relies on discussion, by allowing more students to participate and

be recognizeds than when lecture and seatwork are the main modes of instruction®°.

2.3.4 Teaching Methods and Students Academic Achievement

Teaching Method is defined as instructional method used for delivering the content to students.
Theories of teaching and learning have long emphasized the important role teachers play in

supporting students’ development in areas beyond their core academic skill for example, in their
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conceptualization of high quality teaching®*’, Teaching methods are patterns of teacher behavior
that occur either simultaneously or in sequence in a verified way. Choosing specific teaching
methods that best achieves course objectives is one of the most important decisions a teacher
faces. Knowing what methods are available and what objectives each method is best suited for,

help teachers make this decision more easily?*!.

Also, teaching method is a set of emotional supports and organizational techniques that
are equally important to learners as teachers’ instructional methods. Teachers can help students
becomes more self — reliant, motivated to learn, and willing to take risks by making his/her
instructional methods to be emotionally supportive and safer channel?*?. The major role of
instructional materials is to provide a wide range of alternative avenues through which the same
unit of instruction can be presented to learners. The effective utilization of instructional aids in
schools makes students to learn in a meaningful way and so, they become actively involved

intellectually, perceptually and physically®*}

. Teaching is a continuous process that involves
bringing about desirable change in learners through appropriate methods. Teaching methods
work effectively especially if they suit learners’ needs since every learner interprets and responds

to questions in a unique way?#,.

Teaching methods depend on the skills and information a teacher wants to convey his or
her students. Many studies have shown that teachers’ teaching methods had an impact on
students’ achievement and to handle real life situations?®. There is variety of teaching and
instructional methods on the basis of their validity, authenticity and worth among learners. It
should be noted that all teaching methods did not have the same value but depend on the content
and students’ needs. The classroom learning environment should support real interaction of

multiple activities with pupils’ scholastic achievement?*¢
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Types of Teaching Methods

Teacher-centered methods: Under this method, students simply obtain information from the
teacher without building their engagement level with the subject being taught. The approach is
least practical, more theoretical and memorizing. It does not apply activity based learning to
encourage students to learn real life problems based on applied knowledge. Since the teacher
controls the transmission and sharing of knowledge, he should attempt to maximize the delivery
of information while minimizing time and effort. As a result, both interest and understanding of
students may get lost. To address such shortfalls, teaching should not merely focus on dispensing
rules, definitions and procedures for students to memorize, but should also actively engage

students as primary participants?*’.

Student-centered method: With the advent of the concept of discovery learning, many scholars
today widely adopt more supple student-centered methods to enhance active learning. Most
teachers today apply the student centered approach to promote interest, analytical research,

critical thinking and enjoyment among students**®

. The teaching method is regarded more
effective since it does not centralize the flow of knowledge from the lecturer to the student only.
For better performance of students, the use of activity stimulating and student-centered approach
like demonstration method instead of depending on the conventional approach like lecture
method need to be embraced®®. Student-centered approaches which are more effective are more
encouraged because they embrace the concept of discovery learning. The approach also

motivates goal-orientated behaviour among students, hence the method is very effective in

improving student achievement?,

Teacher-student interactive method: This teaching method applies the strategies used by both

teacher-centered and student-centered approaches. Most teachers today apply the teacher —
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student interactive approach to promote interest, analytical research, critical thinking and
enjoyment among students?!. The subject information produced by the learners is remembered
better than the same information presented to the learners by the lecturer The method encourages
the students to search for relevant knowledge rather than the lecturer monopolizing the
transmission of information to the learners. The discussion along with learning material method
when properly used can develop in the students’ higher learning skills. It can give the students
increased capability for generalization and transfer, a sense of the relevance of learning, and the
ability to analyze, synthesize, and apply what is learned®?. . As such, research evidence on
teaching approaches maintains that this teaching method is effective in improving students’
academic achievement.

Quite remarkably, regular poor academic, aghisyément by the majority students is
fundamentally linked to application of ineffectiye,“teaching methods by teachers to impact
knowledge to learners?3. Substantial researsh on the effectiveness of teaching methods indicates
that the quality of teaching is often reflected by the achievements of learners. Since teaching is a
process that involves bringing«about desirable changes in learners so as to achieve specific
outcomes. In order for“the\method used for teaching to be effective, teachers need to be
conversant with giufaerous teaching strategies that take recognition of the magnitude of
complexity of the cdncepts to be covered?>*.

A gacher has many options when choosing a style, by which to teach. The teachers may
prepare lesson plans; get help from their colleagues and internet and by using his/her own
innovative ideas. When selecting an appropriate teaching method, the teachers need to know
about students’ background, skills, knowledge, learning environment and educational goals®>.

The recent years have discovered the appropriate teaching methods that suit with students
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learning and achievement. The effective classroom characteristics include learning environment,
teaching organizational skills and interact with pupils?>°.

The impacts of different teaching methods on Academic Achievement of students are still
inconclusive and contradictory and advocate the use of modern teaching methods than to
traditional methods. The teaching strategies used by teachers in some setting have adopted
teaching techniques and they share these methods with each other. Some m¢é %become
dominant is specific learning environment and they relying on the same methj improve the

progress of students®’. The relationship of teaching method with @n > achievement has

proved difficult in analyzing the data because of missing f fotmation about pupils’ prior

achievement score®. Q
The socio economic status of parents makg irager for kids to select the school with

better and modern resources. The teachers’ e% use of resources may change in different
situations and institutions. Studies have fg& on causal relationship between students” socio-
.
economic status and school-related i \tors and scholastic achievement like class size effect
and school performance?®°. Th&t of teaching methods on instructional objectives used by
teachers in classroom lea tter achievement score. Teaching methods used by teachers also,
improve the knotcg\w' d skills among students that lead to desired learning experiences?.
The selection @n que teaching method is affected by multiple factors like content that taught,
object've@hers’ preparation for lecture, learning resources and willingness and motivation
of teachers make students able to apply those methods to solve every day problems?$!.The

teaching methods may vary from situation or country depending upon information and skills

being taught and enthusiasm and motivation of students. Teachers’ qualification and students’
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environmental factors did not usually affect students’ poor performance but teaching methods of

teachers are responsible for poor achievement score

262

2.3.5 School Time table and Students Academic Achievement

One of the most important components of a school is its time table. That is why all

schools whether small or big, follow a time table. It is a time table that divides the

duration of school iAnto various periods and designates different subjecls On each

period?®3. A time table specifies activities that are supposed to be, carfied out in a

school on a particular day. So, it is quite essential in schools.

Importance of time table in a school:

I.

Ensures that all Subjects are Studies Equally: A curriculum includes many
subjects that every student has to learn. However, the students have their own
interests. There are some subjects that students love to study and they want to
study those particular subjects only. Without a time table, students will study
only their favorite subjects and as a result, they’ll fail in all other subjects. A
well-designed time table is a solution to this problem. School’s time table
ensures that all the subjects get equal amount of time so that students can learn
effectively?%4.1t makes lesson planning and delivery easy. With a fixed time
table, teachers are aware of their day-to-day activities. They can create a lesson
plan to effectively deliver the lecture. A proper time table also allows teachers
to complete their syllabus on time and provide enough time for revisions.

Optimization of Time: The time table is set in such a way that students can
study different subjects without getting bored. For example, after a period of

Science, students can study Book keeping for the next half hour. In this way,

111



they don’t get bored of studying a particular subject. There is also a lunchtime
or break where students can interact with each other and refuel themselves. A
time table also includes games and extra curriculum periods in order to allow
students to carry out physical activities along with mental activities.
Furthermore, periods are also allotted for art, music, dance and other curricular
activities that allow students to follow their passion. This reduces the wastage
of time and promotes effective learning?%>.

Maintains Order in the School: A time table ensures that each class has only
one teacher during learning hours of a particular period. Time table also
reduces the confusion while learning. Students are very clear about the subject
they have to study in a particular period. Furthermore, teachers are also clear
about what and how much they have to deliver. This maintains order and
discipline in the school.

A well-constructed timetable establishes a Natural Rhythm and Routine, which can be
comforting to teachers and students®. Having a plan as a learner is very important as it
helps you maximize and prioritize on the things that are of urgency or importance.
Students who follow a timetable are more likely to manage their time well, finish their

tasks on time, and get better grades®®’

According to a report Students who used a
timetable had an average GPA of 3.28, while those who did not use one had a GPA of
2.84268,

Prevents Wastage of Time and Energy: The timetable shows exactly what is to be done at

a particular time. It, thus, directs the attention of the pupil to one thing at a time. Thus,

one's energy is automatically directed in a particular direction which prevents wastage of
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time and energy. It also prevents confusion, duplication, overlapping and unnecessary

repetition on the part of the pupil and the teacher®®.

Ensures Equitable Distribution of Time: The timetable gives due place, extension and
emphasis to various subjects and activities, according to their relative importance or
difficulty 7. This is very essential for the all-round development of a child. According to
a National Education Association survey, 70% of teachers agree that having a predictable
and well-planned schedule aids in students' academic progress. This ensures that while
the more important subjects and activities get more attention and time, the less important

ones are not neglected?’!.

Helps in the Formulation of Good Habits: A good timetable aids in inculcating the habits
of orderliness, punctuality and steadiness of purpose in children. It ensures regularity and
even progress. It develops a methodical attitude towards work among pupils. Such

adherence to a pre-arranged plan of work is the secret of success by preventing laxity?’?.

Helps in Achieving Desired Goals: Following a timetable steadily ensures consistency in
efforts to achieve a significant goal. Be it achieving a certain score or a target position,
giving it a place in the daily routine makes sure that efforts are being made regularly to
accomplish the set goal. According to a survey by the website Edutopia, 85% of teachers

think that setting up a schedule is crucial for students' performance?”.

Regulates Body Clock: The so-called body clock keeps body processes running
according to a schedule. It is a 24-hour cycle that regulates the timing of processes like
eating, sleeping, and temperature control. If you have a fixed bedtime along with a fixed
wake-up hour, your body clock knows exactly when to produce which hormone
274

according to your activities along the day such as eating, studying, playing, etc
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o Ensures Discipline: Scheduling a timetable will ensure all your activities are listed and
thereby ensures time management along with discipline. This also leads to a better

focus as the child is concentrating on one task without worrying about others.
Three major types of timetables are:

1. Master Time Table

In this type of time table you can simply manage the availability of teachers and their respective
classes in the particular time slot. Usually, these types of time tables are used in the principal’s
office or in the office of HOD (Head of Department). With the help of these kinds of time tables
School management could easily arrange the free periods of the classes and leaves arrangement

for the Teachers could be done without having that extra pressure of efficiency?”.
2. Teachers’ Time table

All the teachers are given these types of timetables. It mentions all the details of the classes
which teachers have to teach and help them to make a roadmap accordingly?’6. Every teacher of
the school is provided with this type of timetable to maintain their secondary work apart from

teaching along with the teaching in the classes.

3. Classroom Time Table

Every class has its own time table according to which all the students in the class carry their
books of different subjects. Teachers came in the particular time slot that eases both students and
teachers to manage the time for every subject in a week. And also, by the help of class room time
table School management could easily have an eye on all round development of the students. As
a classroom timetable includes timings of the teachers of different subjects, teachers of

extracurricular activities and sports teachers.

114



A good Time table ensures that students are well prepared, organized and focused to manage
their daily lives and complete academic assignments on time. It can lead to improved success
which can lead to good academic achievement. It was observed that the students get less time for
leisure in school as compared to home because most of the time is utilized on academic activities
in school especially with the aid of school time table.
2.3.6 Gender and Students Academic Achievement S
When reviewing the literature related to gender and adolescents, results are@ as to which
group spends more time on the Internet as well as on social media net@s. Studies have shown
that boys have been online more than girls in previous dec e%ause of earlier forms of
technology such as video or computer games?®. Girls ha Qed that they use social media
for things like chatting and downloading music. Be ava this, one may hypothesize that girls
will be more likely to be attracted to sociakmg% etworks and other online social groups.
According to most research done on the ttopic, the number of teenage girls and boys who
.
communicate on these social media r{@ks are equally divided®!.

Research has shown tha&géh girls and boys are both likely to have a SNS account, the
reasons for the accoun%@?vary based on gender. For girls, social networking sites are
primarily placed ’@orce pre-existing friendships; for boys, the networks also provide
opportunities %ng and making new friends**? .Girls are also more likely than boys to post
sexually it pictures of themselves, and to talk about sexual activity in public forums.
However, boys are more likely to create an account simply because they are trying to meet a
significant other, or because they are already in a relationship with someone who has requested

them to join>*.
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Girls are also more likely than boys to share personal information about their daily lives.
Results of a recent study involving Facebook, MySpace, and Xanga showed that though most
teenagers aged 13-17 used these sites for fun and positive reasons, 55% of girls shared personal
stories about depression, anxiety, and relationship problems. Only 15% of boys shared any
personal information besides their hobbies, interests, and friendships?**. This study also showed
that adolescents use SNS when dealing with a death of a peer, and use foru Q%’nember
profiles to help their grieving process. bﬁ

In a recent study, it was shown that boys seem to benefit more@ocial media use and
communication technology than girls do. This was hypothesized because boys tend to have more

difficulty expressing their thoughts and emotions face-to-fa others than girls’ do?*°. The

early stages of social networking, as mentioned ea iey@uded web technology such as AIM,
which helped many “chat” with others on the ¢ er rather than in person. The number of
teenagers, both male and female, participz%g\n social networking sites is staggering, and this
may explain why certain problems Kﬁ%&om these sites that have become a major problem in
today’s society. . \AQ

Studies have sug@ that even though the gender gap in the use of social media
platforms is closi @ junior secondary school students, boys and girls still differ greatly in
what they do @n hereas more female students use social media to search for information,
more Kal/@ents use the media to play games, meet friends, chat and do other things**®. Such
gender differences prevail from primary school through secondary school in some societies. In a
study of 5th and 6th graders in a particular School, for example, it was found that boys tended to
spend a little more time than girls in terms of weekly use of the social media. They also differed

significantly in their top three online activities: the percentages of time girls spent searching for
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homework information were higher than those of boys; in contrast, boys used social media
platforms more often than did girls®*’.

As found in a large survey, Junior Secondary School students who spent more time on
social had lower academic achievement in later school years. Although the association is only
marginally significant, it raises an important issue as to the role of gender diffsnces in
understanding how social media use is correlated with academic achievement®®3. Q

Gender refers to socially constructed differences between male and ale.Scholars,
policymakers, and practitioners have observed and seem to agree ocially constructed
differences between male and female and its significant effects,i %hves. Studies conducted
across the world among the students studying in differe@ s found a significant gender
difference in academic performance. Several s d}%%we reported that female students
outperform their male counterparts. Some ev%b% that gender difference exists at the level
of cognitive functioning in the academic en h&mentz”.

.

Studies have also observed inequality in the classroom because of instructional
design during teaching and‘@%{g process. In this context, United Nations have been
concentrating on ensurin@ete free, equitable and quality primary and secondary education
leading to releva ‘@‘ective learning outcomes for all girls and boys by 2030 as guided by
the Sustainabl ggopment Goals.

St@"ghave suggested that even though the gender gap in the use of social media
platforms is closing among junior secondary school students, boys and girls still differ greatly in
what they do online Whereas more female students use social media to search for information,
more male students use the media to play games, meet friends, chat and do other things. Such

gender differences prevail from primary school through secondary school in some societies*®. In
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a study of 5th and 6th graders in a particular School, for example, it was found that boys tended
to spend a little more time than girls in terms of weekly use of the social media. They also
differed significantly in their top three online activities: the percentages of time girls spent
searching for homework information were higher than those of boys; in contrast, boys used

social media platforms more often than did girls**!.
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The conceptual model presents the influence of Social Media Use and School Factors on the
Academic Achievement of Junior Secondary School students in Southwest, Nigeria. The
inclusion of popular Social Media platforms such as Facebook, Twitter, LinkedIn, YouTube,
TikTok, Instagram, and Snapchat suggests an interest in investigating the impact of these
platforms on Academic Achievement. However, it is important to consider that Social Media can
have both positive and negative effects on academic performance, and empirica Qs‘u ation is
necessary to determine the direction and strength of this influence. The model” incorporates
several School Factors, including instructional resource availability ar@%uacy, class size and
teaching method. These factors are relevant to the education c@t and can play a role in
shaping students' Academic Achievement. Investigating the influence of these factors is

important for understanding the educational landscalze ’b thwest, Nigeria.

Additionally, the model acknowledg@rgerconnectedness between Social Media Use
and School Factors suggests that bot\\' tors can independently contribute to Academic
Achievement, but their combined éﬁl?nce may be more significant. This implies that Social
Media Use and School Facto@iot isolated variables but should be considered in conjunction
to gain a comprehensi egderstanding of their impact on students' academic performance.
Moreover, the r@

Media Use bcademic Achievement. It suggests that there may be variations in Social Media

tfoduces the dimension of gender differences in two aspects: Social

usage b\t&’s between male and female students in public and private Junior Secondary Schools
in Southwest, Nigeria. Exploring these gender differences can shed light on potential disparities

in access, usage habits, and motivations related to Social Media.

Moreover, investigating gender differences in Academic Achievement specifically in the

field of Business Studies can help identify areas for improvement and inform targeted
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interventions. Overall, the conceptual model outlines a comprehensive framework to investigate
the influence of Social Media Use and School Factors on the Academic Achievement of Junior
Secondary School students in Southwest, Nigeria. Empirical research using appropriate research

methods and data collection techniques is necessary to validate and refine the model.

2.5  Summary of Literature Reviewed

The literature review for the study provides valuable insights as it reveals that @QMedia can
have both positive and negative effects on academic performance. W le(LJffers access to
educational resources, collaboration opportunities, and academic d ns it can also lead to
distractions and reduced focus on academic tasks. Moreov literature emphasizes the
importance of School Factors such as instructional reso@avallablhty, class size, teaching
method, and school time table. Schools with bet@lrces, smaller class sizes, effective
teaching methods, and well-structured ti\\@s tend to create a conducive learning

N

environment that positively impacts aga@: performance. However, the specific influence of

these factors may vary across differe@wtexts.

Additionally, the \@d literature highlights the need to investigate the combined
influence of social zg:\' use and School Factors on Academic Achievement. While previous

studies have ixa@ their independent effects, understanding how these factors interact can

provide a m%

This \sgated approach is crucial for developing effective interventions and educational

mprehensive understanding of their impact on students' academic performance.

strategies. Furthermore, the literature acknowledges the existence of gender differences in Social
media use and Academic Achievement. Variations in access, usage patterns, and motivations
have been observed between male and female students. Specifically, in subjects like Business

Studies, gender disparities in Academic Achievement have been reported. Exploring these
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gender differences can provide valuable insights into the challenges and opportunities faced by
male and female students, allowing for targeted interventions to address any imbalances. In all,
the literature review underscores the need for a comprehensive study that considers the relative
influence of Social Media Use, School Factors, and gender differences on the Academic
Achievement of Junior Secondary School students in Southwest, Nigeria. Understanding the
complex dynamics among these factors is essential for developing effect'@@caﬁonal

¢
S

2.6 Gap in Reviewed Literature %

strategies and ensuring inclusive learning environments.

The reviewed literature reveals a notable gap that necessit. @ investigation. While existing
research provides insights into the individual influences @ocial Media Use and School Factors
on Academic Achievement, there is a lack of cou@nsive studies that examine the combined
influence of these factors. This gap indicate&@leed for a holistic approach that considers the
interplay between Social Media Use ae%\ ol Factors to gain a more thorough understanding
of their influence on students'.A@c Achievement in Business Studies. By investigating the
combined influence, th%@ aims to fill this gap and provide a more comprehensive

understanding of ctors influencing Academic Achievement among Junior Secondary

School studen&i&}thwest, Nigeria.
\?:b

122



10.

1.

Endnotes

. R. Rhodd, S. Schrouder, J. Kolo, & E. Jaffe. The Importance of Student Success Courses in

Overall Academic Achievement. Academia Letters, 2021. https://doi.org/10.20935/al2859

I. Cervenkova, M. Vaclavik, & Z. Sikorova. Ways of Using Textbooks and Digital Resources
by Teachers and Students in the Lower Secondary Schools. The New Educational
Review, 71(1),2023, 24-34. https://doi.org/10.15804/tner.23.71.1.02

L.I. Akunne, & A.N. Anyanmene. Relationship among Locus of Control, Academic Interest
and Secondary School Students Academic Achievement in Anambra State,Nigeria. Asian
Journal of Education and Social Studies, 2021, 9-15.
https://doi.org/10.9734/ajess/2021/v161130390

Y. Karlen, C.N. Hirt, A. Liska, & F. Stebner. Mindsets and Self-Concepts About Self-
Regulated Learning: Their Relationships With Emotions, Strategy Knowledge, and Academic
Achievement. Frontiers in Psychology, /2,2021. https://doi.org/10.3389/fpsyg.2021.661142

R. Rhodd, S. Schrouder, J. Kolo, & E. Jaffe. The Importance of Student Success Courses in
Overall Academic Achievement. Academia Letters, 2021 https://doi.org/10.20935/al2859

G. Surendar. Academic Task Commitment and Academic Achievement the Inter
Characteristics of Academic  Outcomes. International Journal of Advanced
Research, 710(05), 2022, 980-989. https://doi.org/10.21474/ijar01/14804

D.W. Putwain, D. Gallard, & J. Beaumont. Academic buoyancy protects achievement against
minor academic adversities. Learning and Individual Differences, 2020, §3—84, 101936.
https://doi.org/10.1016/].1indif.2020.101936

J. Hayek, S. Francine, L. Nathalie, T. Maya, & V. Hein. “Authoritative Parenting Stimulates

Academic Achievement, Also Partly via Self-Efficacy and Intention towards Getting Good
Grades.” Plos one 17(3), 2022.

Biller, M. Anna, M. Karin, C. W. Eva, & Giulia Zerbini. “School Start Times and Academic
Achievement - A Systematic Review on Grades and Test Scores.” Sleep Medicine
Reviews 61, 2022, 101582. http://dx.doi.org/10.1016/.smrv.2021.101582.

Séllei, Beatrix, Nora Stumphauser, & R. Molontay. “Traits versus Grades—The Incremental
Predictive Power of Positive Psychological Factors over Pre-Enrollment Achievement
Measures on Academic Performance.” Applied Sciences, 11(4), 2021, 1744.
http://dx.doi.org/10.3390/app11041744.

Nisrina. The Pygmalion Effect: How Expectations Influence Teachers’ Grading Decision
Making, Vision 16 (1), (2020). http://dx.doi.org/10.30829/vis.v16i1.711.

123


https://doi.org/10.20935/al2859
https://doi.org/10.15804/tner.23.71.1.02
https://doi.org/10.9734/ajess/2021/v16i130390
https://doi.org/10.3389/fpsyg.2021.661142
https://doi.org/10.20935/al2859
https://doi.org/10.21474/ijar01/14804
https://doi.org/10.1016/j.lindif.2020.101936
http://dx.doi.org/10.1016/j.smrv.2021.101582
http://dx.doi.org/10.3390/app11041744
http://dx.doi.org/10.30829/vis.v16i1.711

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

G. Wyness, L. Macmillan, J. Anders & C. Dilnot. “Grade Expectations: How Well Can Past
Performance Predict Future Grades?” Education Economics,2022,1-22.
http://dx.doi.org/10.1080/09645292.2022.2113861.

Jardim, Veridiana, A. Verjat, C. Féron, N. Chéline, & H.G. Rddel. “Is There a Bias in Spatial
Maze Judgment Bias Tests? Individual Differences in Subjects’ Novelty Response Can Affect
Test Results.” Behavioural Brain Research 407, 2021, 113262.
http://dx.doi.org/10.1016/j.bbr.2021.113262.

Banhegyi, Matyas, & B. Fajt. “Improving University Students’ Cooperation Skills through
Portfolio Projects: A Pilot Study.” Journal of Adult Learning, Knowledge and Innovation,
2023. http://dx.doi.org/10.1556/2059.2022.00053.

Lowell, L. Victoria & L. Moore. “Developing Practical Knowledge and Skills of Online
Instructional Design Students through Authentic Learning and Real-World Activities.” Tech
Trends, 64(4), 2020, 581-590. http://dx.doi.org/10.1007/s11528-020-00518-z.

Almawadeh & N. Sameh. “Using Mobile Phone Based Tasks to Improve Jordanian Grade 7
EFL Students’ Composition Writing Skills.” World Journal of English Language 13(1),
2023, 346. http://dx.doi.org/10.5430/wjel.v13n1p346.

Srour, Kholoud, Magdy Aqel, & J. I. Shawish. “Enhancing EFL Secondary School Students’
Writing Skills through a Suggested Model Based on Constructivism.” Education in the
Knowledge Society (EKS) 22, 2021, €23937. http://dx.doi.org/10.14201/eks.23937.

Srour, Kholoud, M. Agqel, & J. 1. Shawish. “Enhancing EFL Secondary School Students’
Writing Skills through a Suggested Model Based on Constructivism.” Education in the
Knowledge Society (EKS) 22, 2021, €23937. http://dx.doi.org/10.14201/eks.23937.

Khalid, S. Annuar, & N. A. Rahman. “Academic Self-Efficacy, Intrinsic Motivation and
Academic Achievement: Moderating Effect of Gender.” International Journal of Academic

Research in Business and Social Sciences 13,(1), 2023.
http://dx.doi.org/10.6007/ijarbss/v13-11/16043.

Nurachmawati, Aini, & O. Usman. “The Effect of Self-Effectiveness, Self-Regulated
Learning and Achievement Motivation on Academic Procrastination of Students Faculty of

Economics,  State  University  Jakarta.” SSRN  Electronic Journal 2021.
http://dx.doi.org/10.2139/ssrn.3768482.

Alamri & M. Mohammed. “4 Model of E-Learning through Achievement Motivation and
Academic Achievement among University Students in Saudi Arabia.” Sustainability 15(3),
2023, 2264. http://dx.doi.org/10.3390/su15032264.

124


http://dx.doi.org/10.1080/09645292.2022.2113861
http://dx.doi.org/10.1016/j.bbr.2021.113262
http://dx.doi.org/10.1556/2059.2022.00053
http://dx.doi.org/10.1007/s11528-020-00518-z
http://dx.doi.org/10.5430/wjel.v13n1p346
http://dx.doi.org/10.14201/eks.23937
http://dx.doi.org/10.14201/eks.23937
http://dx.doi.org/10.6007/ijarbss/v13-i1/16043
http://dx.doi.org/10.2139/ssrn.3768482
http://dx.doi.org/10.3390/su15032264

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

Hudson & Robert. “Should We Strive to Make Science Bias-Free? A Philosophical
Assessment of the Reproducibility Crisis.” Journal for General Philosophy of
Science 52(3), 2021, 389-405. http://dx.doi.org/10.1007/s10838-020-09548-w.

Cooney, Gavin, & J. Kleeman. “Closing the Assessment Excellence Gap: Why Digital
Assessments Should Go beyond Recall and Be More Inclusive.” eLearn (1), 2023.
http://dx.doi.org/10.1145/3579632.3558395.

Tang, Tang, V. Vezzani, & V. Eriksson. “Developing Critical Thinking, Collective Creativity
Skills and Problem Solving through Playful Design Jams.” Thinking Skills and
Creativity 37, 2020, 100696. http://dx.doi.org/10.1016/j.tsc.2020.100696.

Alt, Dorit, Y. Kapshuk, & H. Dekel. “Promoting Perceived Creativity and Innovative
Behavior: Benefits of Future Problem-Solving Programs for Higher Education
Students.” Thinking Skills and Creativity 47, 2023. 101201.
http://dx.doi.org/10.1016/j.tsc.2022.101201.

Weng, Xiaojing, K.F. Thomas, Chiu, & C.C. Tsang. “Promoting Student Creativity and
Entrepreneurship through Real-World Problem-Based Maker Education.” Thinking Skills
and Creativity 45, 2022, 101046. http://dx.doi.org/10.1016/j.tsc.2022.101046.

Hu, Liru. “Conceptualization and Operationalization of Group Thinking Sustainability in
Dialogic Collaborative Problem Solving.” Thinking SKkills and Creativity 42, 2021,
100964. http://dx.doi.org/10.1016/j.tsc.2021.100964.

Abdullaeva, Barno, D. Abduvaliyeva, N. Ruzikulova, N. Yusupova, & N. Ishbaeva.
“Developing Critical Thinking and Problem- Solving Skills.” International Journal of
PsychosociaRehabilitation 24,(1),2020,937-941.
http://dx.doi.org/10.37200/ijpr/v24sp1/pr201237.

Tang, Tang, V. Vezzani, & V. Eriksson. “Developing Critical Thinking, Collective Creativity
Skills and Problem Solving through Playful Design Jams.” Thinking SKkills and
Creativity 37, 100696. http://dx.doi.org/10.1016/j.tsc.2020.100696.

Orakci & Senol. “Structural Relationship among Academic Motivation, Academic
Self-efficacy, Problem Solving Skills, Creative Thinking Skills, and Critical Thinking
Skills.” Psychology in the Schools, 2023. http://dx.doi.org/10.1002/pits.22851.

Orakci & Senol. “Structural Relationship among Academic Motivation, Academic
Self-efficacy, Problem Solving Skills, Creative Thinking Skills, and Critical Thinking
Skills.” Psychology in the Schools, 2023. http://dx.doi.org/10.1002/pits.22851.

125


http://dx.doi.org/10.1007/s10838-020-09548-w
http://dx.doi.org/10.1145/3579632.3558395
http://dx.doi.org/10.1016/j.tsc.2020.100696
http://dx.doi.org/10.1016/j.tsc.2022.101201
http://dx.doi.org/10.1016/j.tsc.2022.101046
http://dx.doi.org/10.1016/j.tsc.2021.100964
http://dx.doi.org/10.37200/ijpr/v24sp1/pr201237
http://dx.doi.org/10.1016/j.tsc.2020.100696
http://dx.doi.org/10.1002/pits.22851
http://dx.doi.org/10.1002/pits.22851

32.

33.

34.

35.

36.

37.

38.

39.

40.

41.

Mohamed, S. Ahmed, D. Kinslin & R. Jubi. “Decision Making Capability of Management &
Its  Optimum Effectiveness with Competent Technical Skills in Business Process
Management. "Webology19(1),2022,4055—4067.
http://dx.doi.org/10.14704/web/v19i1/web19267.

M. Khalid, N. Haziyanti, N. M. Rasyid & Y. Ahmad. “Resilience in Sports: A Qualitative
Discussion on Risk Factors and Protective Factors among Performance Development (Pd)

Athletes.” International Journal of Academic Research in Business and Social
Sciences 11(12), 2021. http://dx.doi.org/10.6007/ijarbss/v11-112/11589.

Zhao, Haiping, S. Fu, & X. Chen. “Promoting Users’ Intention to Share Online Health
Articles on Social Media: The Role of Confirmation Bias.” Information Processing &
Management 57(6), 2020, 102354. http://dx.doi.org/10.1016/j.ipm.2020.102354.

Engelmann, Severin, J. Grossklags, & L. Herzog. “Should Users Participate in Governing
Social Media? Philosophical and Technical Considerations of Democratic Social
Media.” First Monday, 2020. http://dx.doi.org/10.5210/fm.v25112.10525.

Oliveira, Tiago, B. Araujo, & C. Tam. “Why Do People Share Their Travel Experiences on
Social Media?” Tourism Management 78, 2020, 104041.
http://dx.doi.org/10.1016/j.tourman.2019.104041.

Yavetz, Gal, & N. Aharony. “Social Media for Government Information Dissemination:
Content, Characteristics and Civic Engagement.” Aslib Journal of Information
Management 73(3), 2021, 473-496. http://dx.doi.org/10.1108/ajim-07-2020-0201.

Czarnecka, Marzena, G. Kinelski, M. Stefanska, M. Grzesiak, & B. Budka. “Social Media
Engagement in Shaping Green Energy Business Models.” Energies 15(5), 2022, 1727.
http://dx.doi.org/10.3390/en15051727.

Park, C. Sup, & K. Kaye. “dpplying News Values Theory to Liking, Commenting and
Sharing Mainstream News Articles on Facebook.” Journalism 24(3), 2021, 633-653.
http://dx.doi.org/10.1177/14648849211019895.

0. Muhammadiyeva. “Use of Language Elements in the Process of Social
Communication.” Zamonaviy lingvistik tadqiqotlar: xorijiy tajribalar, istigbolli izlanishlar
va tillarni o‘qitishning innovatsion usullari. Linguistic research, 1, 2022, 321-
323..http://dx.doi.org/10.47689/

S. Nakshband & C. Coccia. “A Content Analysis of Fruits and Vegetable Videos on YouTube
and TikTok.” Journal of the Academy of Nutrition and Dietetics 122(9), 2022, A39.
http://dx.doi.org/10.1016/j.jand.2022.06.140.

126


http://dx.doi.org/10.14704/web/v19i1/web19267
http://dx.doi.org/10.6007/ijarbss/v11-i12/11589
http://dx.doi.org/10.1016/j.ipm.2020.102354
http://dx.doi.org/10.5210/fm.v25i12.10525
http://dx.doi.org/10.1016/j.tourman.2019.104041
http://dx.doi.org/10.1108/ajim-07-2020-0201
http://dx.doi.org/10.3390/en15051727
http://dx.doi.org/10.1177/14648849211019895
http://dx.doi.org/10.1016/j.jand.2022.06.140

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

Dalelio, Corinne & W. M. Weinhold. ‘I Know from Personal Experience’: Citizen News
Discussions and Knowledge Sharing on Reddit.”” The International Journal of Technology,
Knowledge, and Society 16(1), 2020, 13-34. http://dx.doi.org/10.18848/1832-
3669/cgp/v16i01/13-34.

C. M. Kettemann & A. S. Tiedeke. “Back up: Can Users Sue Platforms to Reinstate Deleted
Content?” Internet Policy Review 9(2),2020). http://dx.doi.org/10.14763/2020.2.1484.

Chattopadhyay, Dhiman, & S. Chattopadhyay. “#Kanhaiya: Exploring Indian Journalists’
Use of Twitter to Share Developing News and Audience Engagement with Different Types of
Tweets.” Global Media and Communication 17(1), 2021, 45-66.
http://dx.doi.org/10.1177/1742766520988035.

Bliihdorn, Ingolfur, & M. Deflorian. “Politicisation beyond Post-Politics: New Social
Activism and the Reconfiguration of Political Discourse.” Social Movement Studies 20(3),
2021, 259-275. http://dx.doi.org/10.1080/14742837.2021.1872375.

Cain, Jason Anthony, & Iveta Imre. “Everybody Wants Some: Collection and Control of
Personal Information, Privacy Concerns, and Social Media Use.” New Media & Society 24,
(12), 2021, 2705-2724. http://dx.doi.org/10.1177/14614448211000327.

Rathore & Sheetal. “Analyzing the Influence of User-Generated-Content (UGC) on Social
Media  Platforms in  Travel Planning.” Turizam 24(3), 2020, 125-136.
http://dx.doi.org/10.5937/turizam24-24429.

Andeli¢ & Aleksa. “Influencers and Media: Influencer-Generated Content on Social Media
Platforms as a Journalistic Source.” Media Studies and Applied Ethics 3(1), 2021, 59-73.
http://dx.doi.org/10.46630/msae.1.2021.05.

Ki, Chung-Wha (Chloe), Leslie M. Cuevas, Sze Man Chong, & Heejin Lim. “Influencer
Marketing: Social Media Influencers as Human Brands Attaching to Followers and Yielding
Positive Marketing Results by Fulfilling Needs.” Journal of Retailing and Consumer
Services 55,2020, 102133. http://dx.doi.org/10.1016/j.jretconser.2020.102133.

Zhou & Tao. “The Effect of Information Privacy Concern on Users’ Social Shopping
Intention.” Online Information Review 44(5), 2020, 1119-1133.
http://dx.doi.org/10.1108/0ir-09-2019-0298.

O. Bakadorova, R. Lazarides, & D. Raufelder. Effects of Social and Individual School Self-
Concepts on School Engagement during Adolescence.European Journal of Psychology
Education, 35, 2020, 73-91. doi: 10.1007/s10212-019-00423-x

B.R. Binning, M.T. Wang, & J. Amemiya. Persistence Mindset among Adolescents: who
Benefits from the Message that Academic Struggles are Normal and Temporary?Journal of
Youth Adolescent, 48, 2019, 269-286. doi: 10.1007/s10964-018-0933-3

127


http://dx.doi.org/10.18848/1832-3669/cgp/v16i01/13-34
http://dx.doi.org/10.18848/1832-3669/cgp/v16i01/13-34
http://dx.doi.org/10.14763/2020.2.1484
http://dx.doi.org/10.1177/1742766520988035
http://dx.doi.org/10.1080/14742837.2021.1872375
http://dx.doi.org/10.1177/14614448211000327
http://dx.doi.org/10.5937/turizam24-24429
http://dx.doi.org/10.46630/msae.1.2021.05
http://dx.doi.org/10.1016/j.jretconser.2020.102133
http://dx.doi.org/10.1108/oir-09-2019-0298

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

P. Chen, J.T. Powers, K.R. Katragadda, G.L. Cohen, & C.S. Dweck. 4 Strategic Mindset: An
Orientation toward Strategic Behavior during Goal Pursuit.Proc. Natl. Acad. Sci. U.S.A.
117, 2020, 14066—-14072. doi: 10.1073/pnas.2002529 117

M. Compagnoni, Y. Karlen & K. Maag Merki. Play it Safe or Play to Learn: Mindsets and
Behavioral Self-Regulation in Kindergarten. Metacogn. Learn. 14, 2019, 291-314. doi:
10.1007/s11409-019-09190-y

M. Compagnoni & K.M. Losenno. “I'm the Best! Or am I?” Academic Self-Concepts and
Self-Regulation in Kindergarten.Front. Learn. Res. 8, 2020, 131-152. doi:
10.14786/flr.v8i2.605SS

S. Hertel & Y. Karlen. Implicit Theories of Self-Regulated Learning: Interplay with Sudents’

Achievement Goals, Learning Strategies, and Metacognition.British Journal of Education
Psychol, 2020, €12402. doi: 10.1111/bjep.12402

Y. Karlen, S. Hertel & C. N. Hirt. Teachers’ Professional Competences in Self-Regulated
Learning: An Approach to Integrate Teachers’ Competences as Self Regulated Learners and
as Agents of Self-Regulated Learning in a Holistic Manner. Front. Education. 5:159 2020.
doi: 10.3389/feduc.2020.00159

Y. Karlen, F. Suter, C. Hirt, & K. Maag Merki. The role of Implicit Theories in Students’
Grit, Achievement Goals, Intrinsic and Extrinsic Motivation, and Achievement in the Context
of a Long-term Challenging Task.Learning Individual, Difference, 74, 2019, 101757. doi:
10.1016/5.1indif.2019.101757

F. Warren, E. Mason-Apps, S. Hoskins, V. Devonshire & M. Chanvin. The Relationship
between Implicit Theories of Intelligence, Attainment and Socio-Demographic Factors in a
UK Sample of Primary School Children.British Education Research Journal 45, 2019,
736-754. doi: 10.1002/berj.3523

D.S. Yeager & C.S. Dweck. What can be Learned from Growth Mindset ontroversies? Am.
Psychol. 75, 2020, 1269—-1284. doi: 10.1037/amp00 00794

J.O. Ukwetang, E. Eja, P.O. Itu & D.D. James. Utilization of Internet Resources and
Academic Performance of Educational Technology Students in Faculty of Education,
University of Calabar, Nigeria. European Journal of Scientific Research, 158(3), 2021,
247-255.

E.A. Eze, O. Kaka, & V.A Okon. Students’ Internet Usage as a Correlate of Reading
Culture in College of Health Technology, Calabar, Cross River State Nigeria. Journal of
Emerging Technologies and Innovative Research, 9(3), 2022, 497-514.

128



63.

64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

J.A Liasu & S.F. Bakrin. The Impact of Electronic Information Resources on the Reading
Habits of Library Users at Osun State University, Nigeria. Library Philosophy and
Practice, 7055, 2022.

R.A. Marliana & L. Nurhayati. Relationship Modeling between Digital Literacy, The Use of
E-Resources and Reading Culture of Students at STMIK Sumedang Using PLS-
SEM.In Proceedings of the 1% International Conference on Islam, Science and Technology.
2020. https://doi.org/10.4108/eai.11-7-2019.2298021

Q. Mirza, H. Pathan, S. Khatoon & A. Hassan. Digital Age and Reading Habits: Empirical
Evidence from Pakistani Engineering University. TESOL International Journal, /6(1),
2021, 210-231.

K.F. Ogunbodede, 1. Idubor & O. Ivwighreghweta. Use of Electronic and Print Resources
Among Lecturers in Two Private Universities in South-South Nigeria. Journal of
Contemporary Issues in Education, 4(1), 2020, 1-11.

TahiraKalsoom, S. Jabeen & S. Munawar. An Exploration of Student’s Perceptions
Regarding Use of E Resources and Its Impact on their Academic Performance. Indian
Journal of Economics and Business, 20(3), 2021, 1189-1203.

H.I. Wiche & K.F. Ogunbodede. Awareness and Use of Open Educational Resources by
Library and Information Science Students of Ignatius Ajuru University of Education, Rivers
State, Nigeria. Library Philosophy and Practice, 2021, 5373.

D.A.A. Yusof. Reading Habits among Students in the Digital Era: Changes of Trends and
Behaviours. Journal of Academic Library Management, /(1), 2021, 43-
54. https://doi.org/10.24191/aclim.v1il.5

W. Bai, M. Johanson, L. Oliveira, M. Ratajczak-Mrozek. The Role of Business and Social
Networks in the Effectual Internationalization: Insights from Emerging Market
SMEs.Journal of Business Research. 129, 2021, 96-109

A. Valentin, P. M. Mateos, M. M. Gonzilez-Tablas & E. Lopez; Effects of Teacher
Enthusiasm and Type of Text on The Motivation and Achievement of Schoolchildren. Front.
Psychol. 13, 2022, 842521. Doi: 10.3389/Fpsyg.2022.842521

L. Wang. Exploring the Relationship among Teacher Emotional Intelligence, Work
Engagement, Teacher Self-Efficacy, and Student Academic Achievement: A Moderated
Mediation Model. Front. Psychol. 12:810559. 2022. Doi: 10.3389/Fpsyg.2021.810559.

B. B. Wiyono, A. Rasyad & Maisyaroh. The Effect of Collaborative Supervision Approaches
and Collegial Supervision Techniques on Teacher Intensity Using Performance-Based

Learning. SAGE Open 11:21582440211013779. 2021. Doi: 10.1177/21582440211013779.

129


https://doi.org/10.4108/eai.11-7-2019.2298021
https://doi.org/10.24191/aclim.v1i1.5

74.

75.

76.

77.

78.

79.

80.

81.

82.

83.

84.

H. Yu, J. Zhang & R. Zou. 4 Motivational Mechanism Framework for Teachers’ Online
Informal Learning and Innovation during the COVID-19 Pandemic. Front. Psychol. 12,2021,
601200. Doi: 10.3389/Fpsyg.2021.601200.

M., Delvin, S. Kift, & K. Nelson, Effective Teaching and Support of Students from Low
Socioeconomic Status Backgrounds: Practical Advice for Teaching Staff. Resources for
Australian Higher Education. Australian Government Office for Learning and Teaching.
2012.

N. A. Kakkar Influence of Internet Addiction on the Academic Performance and Mental
Health of College Students. Scholarly Research Journal for Interdisciplinary Studies.
3(21),2014.

W. T. S. Moalosi, Teacher Efficacy: Is Student Engagement Essential in Botswana Junior
Secondary Schools? International Journal of Scientific Research in Education, 5(3), 2012,
207-213.Retrieved From Http://Www .Ijsre.Com

O. Bakadorova & D. Raufelder, The Relationship of School Self-Concept, Goal Orientations
and Achievement During Adolescence. Self and Identity, 19(2), 2020, 235-249.

J. S., Eccles, & A. Wigfield. From Expectancy-Value Theory to Situated Expectancy-Value
Theory: A Developmental, Social Cognitive, and Socio-Cultural Perspective on Motivation.
Contemporary Educational Psychology, 2020. 101859.

A. Heyder, A. F. Weidinger, A. Cimpian & R. Steinmayr, Teachers’ Belief That Math
Requires Innate Ability Predicts Lower Intrinsic Motivation among Low-Achieving Students.
Learning and Instruction, 65, 2020, 101220.

C. W. Liao, C. H. Chen & S. J. Shih. The Interactivity of Video and Collaboration For
Learning Achievement, Intrinsic Motivation, Cognitive Load, and Behavior Patterns In A
Digital Game-Based Learning Environment. Computers & Education, 133, 2019, 43-55.

S. C. Ozhan & S. A. Kocadere, The Effects of Flow, Emotional Engagement, and Motivation
on Success in A Gamified Online Learning Environment. Journal of Educational
Computing Research, 57(8), 2020, 2006-2031.

A. U. Rapiudin, Students' Perception on Their Motivation in Learning English (The Analysis
Students' Motivation Based on Maslow's Concept).Biormatika:
JurnalllmiahFakultasKeguruan Dan Ilmu Pendidikan, 5(02), 2019. 155-160.

R. M., Ryan, & E. L. Deci, Intrinsic and Extrinsic Motivation from a Self-Determination

Theory Perspective: Definitions, Theory, Practices, And Future Directions. Contemporary
Educational Psychology, 2020. 101860.

130


http://www.ijsre.com

85

86.

87.

88.

89.

90.

91.

92.

93.

94.

95.

. T. Schnettler, J. Bobe, A. Scheunemann, S. Fries, & C. Grunschel. Is It Still Worth It?
Applying Expectancy-Value Theory Tolnvestigate The Intraindividual Motivational Process
of Forming Intentions To Drop Out From University. Motivation and Emotion, 2020. 1-17.

R. L. Smith, M. A. Karaman, R. S. Balkin & S. Talwar, Psychometric Properties and Factor
Analyses of the Achievement Motivation Measure. British Journal of Guidance &
Counselling, 48(3), 2020, 418-429.

M. K. Tokan & M. M. Imakulata. The Effect Of Motivation And Learning Behaviour On
Student Achievement. South African Journal Of Education, 2019, 39(1).

D., Welsh, J.,Bush, C., Thiel, & J. Bonner, Reconceptualizing Goal Setting’s Dark Side: The
Ethical Consequences Of Learning Versus Outcome Goals. Organizational Behavior and
Human Decision Processes, 150, 2019. 14-27.

M. Mazlina, A. Jaapar, W. Zuraida, & W. Mohd Zain. "High School Students’ Motivation
Needs And Their Intentions To Pursue Tertiary Education" Proceedings 82,(1) 2022, 37.
Https://Do01.0rg/10.3390/Proceedings2022082037

J.M. Castillo, Y.S. Park, I. Harris, J.J.H. Cheung, L. Sood, M.D. Clark, K. Kulasegaram, R.
Brydges, G. Norman & N. Woods. “4 Critical Narrative Review of Transfer of Basic Science
Knowledge in Health Professions Education”, Medical Education In Review, 52(6), 2018,
592-604. Doi: 10.1111/Medu.13519.

R. Tigaa, & S. Swapnil, “An International Perspective: Teaching Chemistry and Engaging
Students During The Covid-19 Pandemic”, Journal of Chemical Education, 97(9), 2020,
3318-3321. Doi: 10.1021/Acs.Jchemed.0c00554.

B. Wu, X. Yu, & X. Gu. “Effectiveness of Immersive Virtual Reality Using Head-Mounted
Displays on Learning Performance: A Meta-Analysis”, British Journal of Educational
Technology, 51, 2020, 1991. Doi: 10.1111/Bjet.13023.

M. Mahdzar, A. Jaapar Zain WZWM. High School Students’ Motivation Needs and Their
Intentions  to  Pursue Tertiary  Education. Proceedings. 82(1), 2022, 37.
Https://Do1.0rg/10.3390/Proceedings2022082037.

M.D.J. Peters, C. Godfrey, P. Mcinerney, Z. Munn, A.C. Tricco, & H. Khalil; Indromataris,
E. And Munn, Z. (Eds), JBI Manual for Evidence Synthesis, Johanna Brigs Institute, Scoping
Reviews 2020, 414-430. Doi: 10.46658/JBIMES-20-12.

L. Darling-Hammond, L. Flook, C. Cook-Harvey, B. Barron, & D. Osher, “Implications For
Educational Practice of The Science of Learning and Development”, Applied
Developmental Science, 24(2), 2020, 97-140. Doi: 10.1080/10888691.2018.1537791.

131


https://doi.org/10.3390/proceedings2022082037
https://doi.org/10.3390/proceedings2022082037

96. 1., Berndtsson, E. Dahlborg, & S. Pennbrant. “Work-Integrated Learning As A Pedagogical
Tool To Integrate Theory And Practice in Nursing Education: An Integrative Literature
Review”, Nurse Education In Practice, 42, 2020. Doi: 10.1016/J.Nepr.2019.102685.

97. AM. Zalat, M.S. Hamed & S.A. Bolbol, “The Experiences, Challenges, and Acceptance Of
E-Learning As A Tool For Teaching During The COVID-19 Pandemic Among University
Medical Staff’, Plos ONE, 16(3), 2021, 1-12. Doi: 10.1371/Journal.Pone.0248758.

98. H. Tuominen, M. Niemivirta, K. Lonka & A. Salmela-Aro. Motivation across A Transition:
Changes in Achievement Goal Orientations and Academic Well-Being From Elementary to
Secondary School. Learning and Individual Differences, 79, 2020. 101854-101872.

99. N. Aelterman, M. Vansteenkiste, L. Haerens, B. Soenens, J. R. J. Fontaine & J. Reeve,
Toward an Integrative and Fine-Grained Insight in Motivating And Demotivating Teaching
Styles: The Merits of A Circumplex Approach. Journal of Educational Psychology, /71(3),
2019. 497-521.

100. J. B. Bartholomew, N. M. Golaszewski, E. Jowers, E. Korinek, G. Roberts, A. Fall & S.
Vaughn, Active Learning Improves On-Task Behaviors In 4th Grade Children. Preventive
Medicine, /71,2018, 49-54.

101. M. Benita, M. Benish-Weisman, L. Matos & C. Torres. Integrative And Suppressive
Emotion Regulation Differentially Predict Well-Being Through Basic Need Satisfaction and
Frustration: A Test of Three Countries. Motivation and Emotion, 44(1), 2020, 67—
81. Https://Do1.0rg/10.1007/S11031-019-09781-X

102. R. Cohen & O. Slobodin. An Authentic Inner Compass And Need Satisfaction As
Wellbeing Resources In Bedouin Teaching Students During The COVID-19. Frontiers in
Psychiatry, 73,2022, 870764.

103. R. Cohen, Y. Kanat-Maymon, A. Shoshani, A. Moed & G. Roth. Teachers’ Positive and
Negative Conditional Regard: The Association to Students’ Need Satisfaction and Agentic
Engagement. Journal of Youth and Adolescence, 2019. 1-14.

104. A., Moe¢, & 1. Katz, Emotion Regulation and Need Satisfaction Shape A Motivating
Teaching Style. Teachers and Teaching, 2020. 1-18.

105. R. M. Ryan & E. L. Deci. Intrinsic and Extrinsic Motivation from A Self-Determination
Theory Perspective: Definitions, Theory, Practices, and Future Directions. Contemporary
Educational Psychology, 2020. 1-11.

106. R. M. Ryan, E. L. Deci, M. Vansteenkiste & B. Soenens. Building A Science of Motivated
Persons: Self Determination Theory’s Empirical Approach to Human Experience and The
Regulation of Behavior. Motivation Science, 7(2), 2021. 97-110.

132


https://doi.org/10.1007/s11031-019-09781-x

107. M. Vansteenkiste, B. Soenens & J. Waterschoot. Catalyzing Intrinsic and Internalized
Motivation: The Role of Basic Psychology Needs and Their Support. In J. M. Reeve (Ed.),
Oxford Handbook of Educational Psychology. 2022.

108. V. N Pulyaeva & A. N. Nevryuev. The Relationship of Basic Psychological Needs,
Academic Motivation and Alienation From Study of Students in Higher FEducation.
PsikhologicheskayaNaukaObrazovanie; Psychol. Sci. Educ. 25, 2020. 19-32. Doi:
10.17759/Pse.2020250202

109. N. Mohamedhoesein & M. Crul. The Relationship Between First Year Students’
Interaction, Basic Psychological Needs, and Academic Success. Am. J. Educ. Res. 6,2018,
1702—-1709. Doi: 10.12691/Education, 2018, 6-12-17

110. H. Tuominen, M. Niemivirta, K. Lonka & A. Salmela-Aro, Motivation Across A
Transition: Changes in Achievement Goal Orientations and Academic Well-Being From
Elementary To Secondary School. Learning and Individual Differences, 79, 2020. 101854—
101872.

111. M. Vansteenkiste, R. M. Ryan, & B. Soenens. Basic Psychological Need Theory: Trends,
Critical Themes, and Future Directions. Motivation and Emotion, 44, 2020, 1-31.

112.  A.Jessica, R. S. Alimbudiono & E. Pudjolaksono. The Role Of Accounting Knowledge In
Defining The Career of A Public Accountant. Proceedings of the 2nd Padang International
Conference on Education, Economics, Business and Accounting (PICEEBA-2 2018).Paris,
France: Atlantis Press. 2019. Https://D0i.0rg/10.299 1/Piceeba2-18.2019.12

113.  N. A. Albelbisi & F. D. Yusop. Factors Influencing Learners’ Self —Regulated Learning
Skills in A Massive Open Online Course (MOOC) Environment. Turkish Online Journal of
Distance Education, 2019, 1-16. Https://Doi.Org/10.17718/Tojde.598191

114. A. S. Ditta C. M., Strickland-Hughes, C. Cheung & R. Wu, Exposure to Information
Increases Motivation to Learn More. Learning and Motivation, 72, 2020, 101668.
Https://Do1.0rg/10.1016/J.Lmot.2020.101668.

115. T. C. Herrador-Alcaide, M. Hernandez-Solis & J. F. Hontoria. Online Learning Tools in
The Era of Mlearning: Utility and Attitudes in Accounting College Students. Sustainability
Switzerland, 12(12), 2020. Https://Doi.Org/Https://D0oi.Org/10.3390/Sul2125171

116. A. H. Lubis & M. D. Dasopang. Online Learning During The Covid-19 Pandemic: How
is it Implemented in Elementary Schools? Premiere Educandum: Jurnal Pendidikan Dasar
Dan Pembelajaran, 11(1), 2021, 120. Https://Doi.Org/10.25273/Pe.V11i1.8618

117. K. L. Anderson, M. Boyd Ariemma, K. Marin & K. Mcnamara. Reimagining Service-
Learning: Deepening the Impact of This High-Impact Practice. J. Exp. Educ. 42, 2019. 229—
248.10.1177/1053825919837735.

133


https://doi.org/10.299%201/piceeba2-18.2019.12
https://doi.org/10.17718/tojde.598191
https://doi.org/10.1016/j.lmot.2020.101668
https://doi.org/https:/doi.org/10.3390/su12125171
https://doi.org/10.25273/pe.v11i1.8618

118. A. Alamer. ‘Basic Psychological Need Satisfaction And Continued Language Learning
During A Pandemic: A Structural Equation Modelling Approach,” Journal For The
Psychology of Language Learning 4/1, 2022. Doi: 10.52598/Jpll/4/1/1.

119. A. Alamer, & J. Lee ‘Language Achievement Predicts Anxiety and Not The Other Way

Around: A Cross-Lagged Panel Analysis Approach,” Language Teaching Research 2021.
Doi:10.1177/13621688211033694.

120. C. K. J. Wang, W. C. Liu, Y. H. Kee & L. K. Chian. Competence, Autonomy, and
Relatedness in The Classroom: Understanding Students’ Motivational Processes Using The
Self-Determination Theory. Heliyon5, 2019, E01983. Doi: 10.1016/J.Heliyon.2019.E01983

121.  A. Alamer. ‘Basic Psychological Needs, Motivational Orientations, Effort, and
Vocabulary Knowledge: A Comprehensive Model,” Studies in Second Language
Acquisition 44/1, 2022, 164—84. Doi: 10.1017/S027226312100005X

122. K. Murayama & A. J. Elliot. Achievement Goals. In R. M. Ryan (Ed.), The Oxford
Handbook of Human Motivation (2nd Ed.). New York: Oxford University Press, 2019,
229-245.

123. K. Shao, M. Elahi Shirvan & A. Alamer. ‘How Accurate Is Your Correlation? Different
Methods Derive Different Results and Different Interpretations,” Frontiers in Psychology 13,
2022, 901412. Doi: 10.3389/Fpsyg.2022.901412.

124.  S. C. Aljena, K. D. W. Andari & K. Kartini. PengaruhReward
TerhadapMotivasiBelajarSiswa. Jurnal Pendidikan Dasar Borneo, 1, 2020, 127-137.

125. S. Alhadi & W. N. E Saputra. The Relationship between Learning Motivation and
Learning Outcome of Junior High School Students in Yogyakarta. Advances in Social
Science, Education and Humanities Research (ASSEHR), 66, 2017, 138—141.

126. C. J. Anthony & J. Ogg. Parent Involvement, Approaches to Learning, and Student
Achievement: Examining Longitudinal Mediation. School Psychology, 34(4), 2019, 376—
385. Https://Do1.0rg/10.1037/Spq0000282.

127. S. K. Cheung, & J. L. Y. Kwan. Early Childhood Research Quarterly Parents ’
Perceived Goals For Early Mathematics Learning and Their Relations With Children’s
Motivation to Learn Mathematics. Early Childhood Research Quarterly, 56, 2021. 90—
102. Https://Doi.0Org/10.1016/J.Ecresq.2021.03.003.

128. M. S. Dityawati, &Wuryadi. The Influence of Learning Motivation, Ability of Teachers
To Teach, Parental Attention and Learning Facilities in Understanding Material of

Regulatory System in Senior High School10P Conf. Series: Journal of Physics: Conf.
Series, 1233(1), 2019, 1-9. Https://Doi.0rg/10.1088/1742-6596/1233/1/012003.

134


https://doi.org/10.1037/spq0000282
https://doi.org/10.1016/j.ecresq.2021.03.003
https://doi.org/10.1088/1742-6596/1233/1/012003

129. K. P., Diyana, & R. Jatnika, Meta-Analysis Studies: The Relationship between Social
Support and Psychological Well-Being among Adolescents inlndonesia. European Journal
of Humanities and Social Sciences, 2(1), 2022. 64-71.

130. G. Engin, An Examination Of Primary School Students’ Academic Achievements and
Motivation in Terms of Parents’ Attitudes, Teacher Motivation, Teacher Self-Efficacy And
Leadership Approach.International Journal of Progressive Education, 16(1), 2020, 257—
276. Https://Do1.0rg/10.29329/1jpe.2020.228.18.

131. D., Abun, & T. Magallanes, Academic Self-Regulation of STEM of Senior High School
Students of Divine Word Colleges in Region I, Philippines and Their Academic Performance.
Texilalnternational Journal of Academic Research, 5(1). 2018.
Https://Do1.0rg/10.21522/TIJAR.2014.

132. S. Alan, Comparative Investigation of Entrepreneurship and Innovation Perceptions of
Preservice Teachers .International Journal of Education in Mathematics. Science and
Technology (IJEMST), 7(4), 2019, 311-318.

133. L. Fulgencio, K. Baldado, C. Enriquez & A. Mae. Amidst The Online Learning In The
Philippines: The Selfefficacy and Academic Motivation of The Senior High School Students

From Private Schools. International Journal of Advance Research and Innovative Ideas
in Education, 7(3). 2021. Https://D0i.Org/10.6084/M9.Figshare.14813391.V1

134. M. G. Eriyanto, M. V Roesminingsih, & I. K. Soeherman. The Effect of Learning
Motivation on Learning Independence and Learning Outcomes of Students In The Package C

Equivalence Program. IJORER :International Journal of Recent Educational Research,
2(4), 2021, 455-467. Https://Doi.Org/10.46245/jorer.V2i4.122

135. A. Fitria, B. Najihah, M. A. Paris & M. F. Atsnan. Motivation, Self-Regulated Learning,
and Their Effects on Learning QOutcomes of Derivative Materials during The Covid-19
Pandemic. JurnalRiset Pendidikan Matematika, 8(2), 2021, 153—
166. Https://D01.0rg/10.21831/Jrpm.V8i2.42184.

136. Y. Li, & A. H. Schoenfeld, Problematizing Teaching and Learning Mathematics as
“Given” in STEM Education.International Journal of STEM Education, 6(1),
2019,44. Https://Doi.Org/10.1186/S40594-019-0197-9.

137. B. Murtiyasa & LI. Al. Karomah. "The Impact of Learning Strategy of Problem Solving
and Discovery towards Learning Outcomes Reviewed From Student Learning Motivation,"
Universal Journal of Educational Research, 8(9), 2020, 4105-12.
Https://Doi1.0rg/10.13189/Ujer.2020.080936.

135


https://doi.org/10.29329/ijpe.2020.228.18
https://doi.org/10.21522/TIJAR.2014
Https://Doi.Org/10.6084/M9.Figshare.14813391.V1
https://doi.org/10.46245/ijorer.v2i4.122
https://doi.org/10.21831/jrpm.v8i2.42184
https://doi.org/10.1186/s40594-019-0197-9
Https://Doi.Org/10.13189/Ujer.2020.080936

138. D. Y. Nugraha, D. Nugraha & Widyastuti. The Correlation between Learning Motivation
And Learning Outcomes on Mathematics Subjects in XII Science Class Senior High School 4
Bone. Anatolian Journal of Education, 6(1), 2021, 157-
166. Https://D0i.Org/10.29333/Aje.2021.6113a.

139. F. E. Nurhayati & S. E. Purwanto. Analysis of the Mathematics Learning Motivation of
Class Xi IPA Students during The Covid-19 Pandemic. Edumatica: Jurnal Pendidikan
Matematika, 11(01), 2021, 93-98. Https://D01.0rg/10.22437.

140. J. Weaver. Teacher Factors and Student Achievement AsMeasured By The Act
Assessment and Subsequent Teacher Perceptions of Those Factors. ED & L. D. Dissertation.
2019.

141. S. Maarouf. The Impact of Teacher, School, and Student Factors on Standardized
Student Test Scores Using Multidimensional Approach. European Journal of Education
and Pedagogy, 3(1), 2022, 37-49. Https://D01.0rg/10.24018/Ejedu.2022.3.1.177

142. A. E. Hanushek, The Value of Smarter Teachers International Evidence on Teacher
Cognitive Skills and Student Performance. International Journal of Human Resources,
2019

143. F. Jefferson & J. Paul. A Comparative Analysis of Student Performance in An Online Vs.
Face-To-Face Environmental Science Course From 2009 To 2016.1, 2019
Https://D01.0rg/10.3389/Fcomp.2019.00007

144. M. Warne, 4. Svensson, Lina Tirén&Erika Wall. On Time: A Qualitative Study of
Swedish Students’, Parents’ and Teachers’ Views on School Attendance, With A Focus on
Tardiness. International Journal of Environmental Research in Public Health, 17(4), 2020,
1430. Https://Doi.Org/10.3390/Ijerph17041430.

145. G. Keppens, B. Spruyt & J. Dockx. Measuring School Absenteeism: Administrative
Attendance Data Collected By Schools Differ From Self-Reports in Systematic Ways. Front.
Psychology, (10), 2019. Https://Doi.Org/10.3389/Fpsyg.2019.02623

146. R. H. Rafiola, P. Setyosari, C. L. Radjah, & M. Ramli. The Effect of Learning Motivation,
Self-Efficacy, and Blended Learning on Students’ Achievement in The Industrial Revolution
4.0. International Journal of Emerging Technologies in Learning, 15(8), 2020, 71-82.
Https://Do1.0rg/10.3991/1jet.V15108.12525.

147. A. Rianto. Blended Learning Application in Higher Education: EFL Learners’
Perceptions, Problems, and Suggestions. 1JELTAL (Indonesian Journal of English
Language Teaching and Applied Linguistics), 5(1), 2020, 55.
Https://Do1.0rg/10.21093/Ijeltal. V5i1.574

136


https://doi.org/10.29333/aje.2021.6113a
https://doi.org/10.22437
https://doi.org/10.24018/ejedu.2022.3.1.177
http://jhr.uwpress.org/search?author1=Eric+A.+Hanushek&sortspec=date&submit=Submit
https://doi.org/10.3389/fcomp.2019.00007
https://sciprofiles.com/profile/935097
https://sciprofiles.com/profile/2075708
https://sciprofiles.com/profile/author/MUtIRmFoamJHb2NSaGRRQVFhV09aRG51WmdZL3dVcTR4V1hGSU5lVDBoZz0=
https://sciprofiles.com/profile/2518593
https://doi.org/10.3390/ijerph17041430
https://doi.org/10.3389/fpsyg.2019.02623
https://doi.org/10.3991/ijet.v15i08.12525
https://doi.org/10.21093/ijeltal.v5i1.574

148. R., Risten & R. Pustika. Exploring Students’ Attitude towards English Online Learning
Using MOODLE during COVID-19 Pandemic at SMK YadikaBandarlampung. Journal of
English Language Teaching and Learning, 2(1), 2021, 8-15.
Http://Jim. Teknokrat.Ac.Id/Index.Php/English-Language-Teaching/Indeks

149. M. Ulfa & A. S. Bania. EFL Student’s Motivation in Learning English in Langsa, Aceh.
Studies in English Language and Education, 6(1), 2019, 163-170.
Https://Do1.0rg/10.24815/Siele.V611.12860

150. S. Van Laer & J. Elen. The Effect of Cues for Calibration on Learners’ Selfregulated
Learning through Changes in Learners’ Learning Behaviour and Outcomes. Computers
and Education, 135, 2019, 30-48. Https://D01.0rg/10.1016/J.Compedu.2019.02.016.

151. S. A. Thaba, & M. R Baharuddin. Influence of Parental Attention, Self-Concept, and
Independent Learning on Students’ Learning Achievement in the Indonesian Language
Subjects. Eurasian Journal of Educational Research, 97(19), 2022, 103-131.
Https://Do1.0rg/10.14689/Ejer.2022.97.06.

152. 1. Patra, T.A. Hashim, E.G. Alghazali, K.D.V. Sokolova, H. Prasad, R.A. Pallathadka, A.
J. Hussein, Shanan, & S. Ghaneiarani. Scrutinizing the Effects of E-Learning on Enhancing
EFL Learners’ Reading Comprehension and Reading Motivation. Education Research
International, 2022. Https://Doi.Org/10.1155/2022/4481453

153.  O., Usman, & P. P. Mushan, El. The Effect of Learning Motivation, The Role of Parents,
and Learning Facilities on Mathematics Learning Outcomes. 2021. 1-23.
Https://Do1.0rg/10.2139/Ssrn.4128404.

154. B. Wahono, P. Lin & C. Chang. Evidence of STEM Enactment Effectiveness in Asian
Student Learning Outcomes. International Journal of STEM Education, 7(36), 2020, 1-
18. Https://Do0i.Org/10.1186/S40594-020-00236-1.

155. U. Mohammed & M. A. Jumare. Impact of Teachers’ Quality on Students’ Academic
Performance in Secondary Schools in North Central Zone, Nigeria. African Scholar
Publications & Research International. 18(8), 2020, ISSN 2359-1991

156. K. Leino, K. Nissinen & M. Siréndssociations between Teacher Quality, Instructional
Quality and Student Reading Outcomes in Nordic PIRLS 2016 Data. An IEA-ETS Research
Institute Journal Published, 2022.

157.  S. Maarouf. The Impact of Teacher, School, and Student Factors on Standardized Student
Test Scores Using Multidimensional Approach. European Journal of Education and
Pedagogy. 3(1) 2022.

137


http://jim.teknokrat.ac.id/index.php/english-language-teaching/indeks
https://doi.org/10.24815/siele.v6i1.12860
https://doi.org/10.1016/j.compedu.2019.02.016
https://doi.org/10.14689/ejer.2022.97.06
Https://Doi.Org/10.1155/2022/4481453
https://doi.org/10.2139/ssrn.4128404
https://doi.org/10.1186/s40594-020-00236-1

158. A. S., Kim, S. Shakory, A. Azad, C. Popovic & L. Park. Understanding The Impact of
Attendance and Participation on Academic Achievement. Scholarship of Teaching and
Learning in Psychology, 6(4), 2020, 272.

159. L. A.Newland, D. A. Decino, D. J. Mourlam & G. A. Strouse. School Climate, Emotions,
and Relationships: Children's Experiences of Well-Being in the Midwestern US.
International Journal of Emotional Education, 11(1), 2019, 67-83.

160. T.S. Susiani, L. R. Amalia, M. Salimi, M. Fauziah & R. Hidayah. The Effect of Parental
Attention and Learning Motivation on Learning QOutcomes of Elementary School

Students. European Journal of Humanities and Social Sciences, 2(5), 2022. 1-8.
Https://Do1.0rg/10.24018/Ejsocial.2022.2.5.304

161. Y. Chen & Y. Hu. How to Effectively Improve the Learning Motivation of College
Students under the New Crown Pneumonia Epidemic. WENJIAOZILIAQ, 861(15), 2020.
177- 183

162. H. Sornasekaran, L. A. Mohammed, A. Amidi. Challenges Associated With E- Learning
Among ESL Undergraduates in Malaysia: A Conceptual Framework. International Journal
of Management and Human Science (IJMHS), 4(4), 2020, 30-38.

163. E. Mese, C. Sevilen & A. Info. Factors Influencing EFL Students’ Motivation in Online
Learning: A Qualitative Case Study. Journal of Educational Technology & Online
Learning, 4(1), 2021, 11-22.
Http://Dergipark.Org.Tr/Jetoldoi:Http://Do1.0rg/10.31681/Jetol.817680

164. L. Rakhmanina & M. Melati. Utilizing E-Teaching Activities to Enhance English Majors'
Speaking Skills in Pandemic Era. Edu-Ling. Journal of English Education and Linguistics,
5(2),2022. 156-161. Doi:10.32663/Edu-Ling.V5i2.3027.

165. S.T. Rasheed & O. Shoaga. The Influence of Home Violence on Psychosocial Adjustment
of Junior Secondary School Pupils in Iljebu North Local Government, Ogun State Nigeria.
KIU Journal of Humanities, 4, 2019, 135-139.

166. O. Shoaga, & S. Rasheed, Homework Type, Parental Occupational Status and Academic
Performance of Primary School Pupils in English And Mathematics in Ijebu North Local
Government, Ogun State, Nigeria. KIU Journal of Social Sciences, 5, 2019. 157-162.

167. J. Watters. Why Is It So? Interest and Curiosity in Supporting Students Gifted in Science.
in: Smith, S.R., Ed., Handbook of Giftedness and Talent Development in The Asia-Pacific,
Springe, Singapore, 2021, 761-786. Https://D0i.Org/10.1007/978-981-13-3041-4 34.

168. C. Serna & 1. Martinez. Parental Involvement as a Protective Factor in School
Adjustment among Retained and Promoted Secondary Students. Sustainability, 11, 2019,
7080.

138


https://doi.org/10.24018/ejsocial.2022.2.5.304
http://dergipark.org.tr/jetolDoi:http:/doi.org/10.31681/jetol.817680
https://doi.org/10.1007/978-981-13-3041-4_34

169. B. Lorence, V. Hidalgo, J. Pérez-Padilla & S. Menéndez. The Role of Parenting Styles on
Behavior Problem Profiles of Adolescents. Int. J. Environ. Res. Public Health 2019, 16,
2767.

170.  A. Rosser-Limifiana, R. Suria-Martinez & M.A Mateo Pérez. Children Exposed to
Intimate Partner Violence: Association among Battered Mothers’ Parenting Competences

and Children’s Behavior. Int. Journal of Environmental Research in Public Health,
17,2020, 1134.

171. M.L. Brouwer-Borghuis, D. Heyne, F.M. Sauter & R.H.J. Scholte. The Link: An
Alternative Educational Program in the Netherlands to Reengage School-Refusing
Adolescents with Schooling. Cognitive Behaviour Practice, 26, 2019, 75-91.

172.  A. Lee, A.S.C. Lo, M.\W. Keung, CM.A. Kwong & K.K. Wong. Effective Health
Promoting School for Better Health of Children and Adolescents: Indicators for
Success. BMC Public Health, 19, 2019, 1088.

173. R. Lorenzo-Alvarez, T. Rudolphi-Solero, M. J. Ruiz-Gomez & F. Sendra-Portero.
Medical Student Education for Abdominal Radiographs in 3D Virtual Classroom versus
Traditional Classroom: A Randomized Controlled Trial. Am. J. Roentgenol. 213, 2019,
644-650. Doi: 10.2214/AJR.19.21131

174. M. Geraldine Chinwe. Availability And Utilization of Facilities And Equipment for
Teaching and Learning of Business Studies in Private Secondary Schools in Yobe State,

Nigeria; International Journal of Innovative Education Research 10(4), 2022, ISSN:
2354-2942.

175. J. Atakps. Competencies of Vocational Teachers. A Factor Analysis of The Training
Needs of Teachers of Occupational Education. Journal of Industrial Teacher Education 2
(3), 2019, 45-50.

176. S.K.K. Alwi, M.B. Rank, & K. Haider. Teachers’ Job Satisfaction and the Role of
Principals for Effective Educational System in Secondary Schools in Karachi, Pakistan.
Research Journal of Educational Sciences, 3 (2), 2015, 1 - 5.

177. M. A. B. Pilarto. Job Satisfaction and Teachers’ Performance in Performance Abia State
Institute of Sciences and Technology. Global Journal of Management and Business
Research, 15 (4), 2015, 81 — 85.

178. S.A. Dabo & S.A. Azi. Enhancing Job Satisfaction for Teachers: A Strategy for
Achieving Transformation of Secondary Education in Nigeria: Journal of Education And
Practice, 7 (13), 2016, 37 — 45.

139



179.  Z.G. Umar, M.B. Binji & M. Bello. Performance of Female Students in Mathematics
Education: Issues and Prospects. Available From: Https://Seahipaj. Org/Journals, 2019.
Ci/Dec-2019/IJISSER/Full/ JISSER-D-10-2019.

180. W. Gilbert, F. Guay & A. J. Morin. Can Teachers’ Need-Supportive Practices Moderate
The Big-Fish-Little-Pond Effect? A Quasi-Experimental Study with Elementary School Children.
Article Submitted For Publication. 2021.

181. F. Guay, W. Gilbert, E. Falardeau, R. Bradet & J. Boulet. Fostering the Use of
Pedagogical Practices Among Teachers to Support Elementary Students’ Motivation to
Write. Contemporary Educational Psychology, 63, 2020, 1-18.
Https://Do1.0rg/10.1016/J.Cedpsych.2020.101922

182. J. L. Howard, J. Bureau, F. Guay, J. X. Y. Chong & R. M. Ryan. Student Motivation and
Associated Outcomes: A Meta-Analysis from Self-Determination Theory. Perspectives on
Psychological Science. Advance Online Publication. 2021.
Https://Doi.Org/10.1177/1745691620966789.

183. H. Winkler, The Effect of Income Inequality on Political Polarization: Evidence From
European  Regions, 2002-2014.Econom.  Polit. 31,  2019. 137-162.
Doi:10.1111/Ecpo.12129

184. S. Sprong, J. Jetten, Z. Wang, K. Peters, F. Mols & M. Verkuyten. “Our Country Needs a
Strong Leader Right Now”: Economic Inequality Enhances The Wish For a Strong Leader.
Psychol. Sci. 30, 2019, 1625-1637. Doi: 10.1177/ 0956797619875472.

185. R, Boelens, B. De & M. WeverVoet, Four Key Challenges to the Design of Blended
Learning: A Systematic Literature Review. Educational Research Review. 22, 2017, 1-18.
Doi: 10.1016/J.Edurev.2017.06.001.

186. R. Garcia, K. Falkner & R. Vivian. Systematic Literature Review: Self-Regulated
Learning Strategies Using E-Learning Tools for Computer Science. Computers &
Education. /23, 2018, 150-163. Doi: 10.1016/J.Compedu.2018.05.006.

187. K.F, Hew Jia C, Gonda DE, &S. Bai Transitioning To The “New Normal” of Learning In
Unpredictable Times: Pedagogical Practices and Learning Performance In Fully Online

Flipped Classrooms. International Journal of Educational Technology in Higher
Education. 2020; 17(1):1-22. Doi: 10.1186/S41239-020-00234-X.

188. E. A., Stuart, S. H., Bell, C., Ebnesajjad, R. B. Olsen, & L. L. Orr, Characteristics of
School Districts That Participate in Rigorous National Educational Evaluations. J. Res.
Educ. Eff. 10, 2017.168-206

140


https://doi.org/10.1016/j.cedpsych.2020.101922
https://doi.org/10.1177/1745691620966789

189. M. J. Kowalski & J M. Froiland. Parent Perceptions of Elementary Classroom
Management Systems and Their Children’s Motivational and Emotional Responses. Social
Psychology of Education, 23(2), 2020. 433-448. Https://Doi1.Org/10.1007/S11218-020-
09543-5.

190. C. F. Ratelle, S. Duchesne, D. Litalien & A. Plamondon. The Role of Mothers in
Supporting Adaptation in School: A Psychological Needs Perspective. Journal of Education
& Psychology, 113(1),2021. 197-212. Https://D0i.Org/10.1037/Edu0000455

191. D. Vasconcellos, P. D. Parker, T. Hilland, R. Cinelli, K. B. Owen, N. Kapsal, J. Lee, D.
N. Antczak Ntoumanis, R. M. Ryan & C. Lonsdale. Self-Determination Theory Applied to
Physical Education: A Systematic Review and Meta-Analysis. Journal of Education &
Psychology, 112(7), 2020. 1444—1469. Https://Doi.Org/10.1037/Edu0000420

192. L. Adkins, M. Cooper & M. Konings. “Class in The 21st Century: Asset Inflation and the
New Logic of Inequality”, Environment and Planning. Economy and Space. 53(3), 2021.
548-572.

193. M. Fana & D. Villani. “Reconsidering Social Classes and Functional Income
Distribution in the Twenty-First Century. A Theoretical and Empirical Assessment’.
European Commission, Seville, Forthcoming, 2022

194. P. Demakakos, J.P. Biddulph, C. De Oliveira, G. Tsakos & M. G. Marmot. Subjective
Social Status and Mortality: The English Longitudinal Study of Ageing. European Journal
of Epidemiology, 33, 2018, 729-39. Https://D0i.0rg/10.1007/S10654-018-0410-Z.

195. C. Moreno-Maldonado, F, Rivera P. Ramos & C. Moreno Measuring the Socioeconomic
Position of Adolescents: A Proposal for A Composite Index. Soc. Indic Research, 136, 2018,
517-38. Https://D0i.Org/10.1007/S11205-017-1567-7.

196. R. R., Ahmed, F. Salman, S.A. Malik, D. Streimikiene, R.H. Soomro & M.H. Pahi.
Smartphone Use and Academic Performance of University Students: A Mediation and
Moderation Analysis. Sustainability, 12, 2020, 439. Doi: 10.3390/Sul2010439

197. K. Ann, G. Cassandra, S. Leonie & D. Oliver. How to Reduce Test Anxiety and Academic
Procrastination through Inquiry of Cognitive Appraisals: A Pilot Study Investigating The
Role of Academic  Self-Efficacy. Front. Psychol. 10, 2019, 1917. Doi:
10.3389/Fpsyg.2019.01917

198. S. Nabizadeh, S. Hajian, Z. Sheikhan & F. Rafiei. Prediction of Academic Achievement
Based on Learning Strategies and Outcome Expectations Among Medical Students. BMC
Med. Educ. 19(99), 2019. Doi: 10.1186/S12909-019-1527-9

141


https://doi.org/10.1007/s11218-020-09543-5
https://doi.org/10.1007/s11218-020-09543-5
https://doi.org/10.1037/edu0000455
https://doi.org/10.1037/edu0000420
https://doi.org/10.1007/s10654-018-0410-z
https://doi.org/10.1007/s11205-017-1567-7

199. LH. Chu, Y.L. Chen, P.T. Wu, W.L. Wu & L.Y. Guo. The Associations between Self-
Determined Motivation, Multidimensional Self-Efficacy, and Device-Measured Physical
Activity. International Journal Environmental Research in Public Health. /8, 2021, 8002.
SDoi: 10.3390/Ijerph18158002.

200. A. Dzubur, D. Lisica, D. Abdulahovi¢ & M. Ejubovi¢. Impact of Social and
Psychological Factors on Academic Achievement of University Students. Med. Glas. 17,
2020, 234-238.

201. C. Deluca, A. Chapman-Chin & D. A. Klinger. Toward a Teacher Professional Learning
Continuum in Assessment for Learning. Educational Assessment, 24(4), 2019, 267-285.
Https://Do1.0rg/10.1080/10627197.2019.1670056

202. Z. Gan, J. He & F. Liu. Understanding Classroom Assessment Practices and Learning
Motivation in Secondary EFL Students. The Journal of Asia TEFL, 16(3), 2019, 783-800.
Dx.Doi.0rg/10.18823/Asiatefl.2019.16.3.2.783.

203. L. Schiirmann, R. Gaschler & C. Quaiser-Pohl. Motivation Theory in the School Context:
Differences in Preservice and Practicing Teachers’ Experience, Opinion, and Knowledge.
European Journal of Psychology of Education, 36, 2020, 739-757.
D0i1.0rg/10.1007/S10212-020-00496-Z

204. R. H. Woodland & R. Mazur. Examining Capacity for “Cross Pollination” in a Rural
School District: A Social Network Analysis Case Study. Educational Management
Administration & Leadership, 47(5), 2019, 815-836. Doi:10.1177/1741143217751077

205. P. Magalhdes B. Pereira A. Oliveira D. Santos J.C. Nufiez & P. Rosario.The Mediator
Role of Routines on The Relationship Between General Procrastination, Academic

Procrastination and Rerceived Importance of Sleep And Bedtime Procrastination. Int. J.
Environ. Res. Public Health, /8, 2021, 7796. Doi: 10.3390/Ijerph18157796

206. P.Y.L. To, B.C.Y. Lo, TK. Ng, B.P.H. Wong & A.W.M Choi. Striving to Avoid
Inferiority and Procrastination among University Students: The Mediating Roles of Stress
and Self-Control. Int. J. Environ. Res. Public Health, /8 2021, 5570.
Doi: 10.3390/Tjerph18115570.

207. Y. Shi, S. E. Zhang, L. Fan & T. Sun. What Motivates Medical Students to Engage in
Volunteer Behavior During The Covid-19 Outbreak? A Large Cross-Sectional Survey.Front.
Psychol. 11,2021, 569765. Doi: 10.3389/Fpsyg.2020.569765

208. Z. Gan, J. He, and F. Liu, Understanding Classroom Assessment Practices and Learning
Motivation in Secondary EFL Students. J. Asia TEFL 16 (3), 2019. 783-800.
Doi:10.18823/Asiatefl.2019.16.3.2.783

142


https://doi.org/10.1080/10627197.2019.1670056

209. M. A Ghaffar, M. Khairallah &S. Salloum. Co-Constructed Rubrics and Assessment For
Learning: The Impact on Middle School Students' Attitudes and Writing Skills. 2020, 100468.
Doi: 10.1016/J.Asw.2020.100468.

210. C. Lyon, N. Olah & E. Wylie Working Toward Integrated Practice: Understanding the
Interaction among Formative Assessment Strategies. Journal of Educational Research, 112,
2021, 301-314. 10.1080/00220671.2018.1514359

211. M. A. Ghaffar, M. Khairallah & S. Salloum. Co-Constructed Rubrics and Assessment for
Learning: The Impact on Middle School Students' Attitudes and Writing Skills. Assessing
Writing, 2020, 45 100468. Doi: 10.1016/J.Asw.2020.100468

212.  C. A. Espin, R.M. Van Den, M. Bosch, Van Der Liende, R. C. A. Rippe, M. Beutick & A.
Langa, A Systematic Review of CBM Professional Development Materials: Are Teachers
Receiving Sufficient Instruction in Databased Decision-Making. J. Learn. Disabil. 54, 2021,
256-268. Doi: 10.1177/00222194219 97103

213.  S.N. Aja. Educational Leadership for Social Change: Positioning School Administrators
as Agents of Social Change in Nigeria. Rules in Education, 34(2), 2020, 84-87

214. C. A., Espin, R. M., Van Den Bosch, M., Van Der Liende, R. C. A., Rippe, M., Beutick
& A., Langa, A Systematic Review of CBM Professional Development Materials: Are
Teachers Receiving Sufficient Instruction in Databased Decision-Making?. J. Learn. Disabil.
54,2021, 256-268. Doi: 10.1177/00222194219 97103

215. P., Gleason, S., Crissey, G., Chojnacki, M., Zukiewicz, T., Silva & S. Costelloe,
Evaluation of Support for Using Student Data to Inform Teachers’ Instruction. (NCEE 2019-
4008). Washington, DC: U.S. Department of Education, National Center For Education
Evaluation And Regional Assistance. 2019.

216. K. Man & J. R. Harring. Assessing Preknowledge Cheating Via Innovative Measures: A
Multiple-Group Analysis of Jointly Modeling Item Responses, Response Times, and Visual
Fixation Counts. Educ. Psychol. Meas. 81, 2021, 441-465.

217. S. Areepattamannil, D. Cairns & M. Dickson. Teacher-Directed Versus Inquirybased
Science Instruction: Investigating Links to Adolescent Students’ Science Dispositions Across
66 Countries. Journal of Science Teacher Education, 31(6), 2020, 675- 704.

218. J. Guo, H. W. Marsh, P. D. Parker & T. Dicke. Cross-Cultural Generalizability of Social
and Dimensional Comparison Effects on Reading, Math, And Science Self-Concepts for
Primary School Students Using The Combined PIRLS And TIMSS Data. Learning and
Instruction, 58, 2018, 210-219.

143



219. N. G. Lederman, F. Abd-El-Khalick & M. U. Smith. Teaching Nature of Scientific
Knowledge to Kindergarten Through University Students. Science & Education, 28(3-5),
2019, 197-203.

220. H. W. Marsh, P. D. Parker, J. Guo, G. Basarkod, C. Niepel & B. Van Zanden. lllusory
Gender-Equality Paradox, Math Self-Concept, and Frame-Of-Reference Effects: New
Integrative Explanations for Multiple Paradoxes. Journal of Personality and Social
Psychology. Advance Online Publication. 2020.

221. H. W. Marsh, R. Pekrun, P. D. Parker, K. Murayama, J. Guo, T. Dicke & A. K. Arens,
The Murky Distinction Between Self-Concept and Self-Efficacy: Beware of Lurking Jingle-
Jangle Fallacies. Journal of Educational Psychology, 111, 2019, 331-353.

222. K. A. Robinson, Y. Lee, E. A. Bovee, T. Perez, S. P. Walton, D. Briedis & L.
Linnenbrinkgarcia. Motivation in Transition: Development and Roles of Expectancy, Task

Values, and Costs in Early College Engineering. Journal of Educational Psychology, 111,
2019, 1081-1102.

223. ]. Sikora. Is It All About Early Occupational Expectations? How The Gender Gap in Two
Science Domains Reproduces Itself at Subsequent Stages of Education: Evidence From
Longitudinal PISA in Australia. International Journal of Science Education, 41(16), 2019,
2347-2368.

224. T. M. Winberg, A. Hofverberg & M. Lindfors. Relationships between Epistemic Beliefs
and Achievement Goals: Developmental Trends over Grades 5—11.European Journal of
Psychology of Education, 34(2), 2019, 295-315.

225. F. Wu, W. Fan, C. Arbona & D. De La Rosa-Pohl. Self-Efficacy and Subjective Task
Values in Relation To Choice, Effort, Persistence, and Continuation in Engineering: An

Expectancy-Value Theory Perspective. European Journal of Engineering Education, 45(1),
2020, 151-163.

226. S. Areepattamannil, D. Cairns & M. Dickson. Teacher-Directed Versus Inquirybased
Science Instruction: Investigating Links to Adolescent Students’ Science Dispositions Across
66 Countries. Journal of Science Teacher Education, 31(6), 2020, 675- 704.

227. B. M. Cartiff, R. F. Duke & J. A. Greene. The Effect of Epistemic Cognition Interventions
on Academic Achievement: A Meta-Analysis. Journal of Educational Psychology, Advance
Online Publication, 2020.

228. J. Guo, H. W. Marsh, P. D. Parker, T. Dicke & B. Van Zanden. Countries, Parental
Occupation, and Girls' Interest in Science. The Lancet, 393(10171), 2019, E6-ES.

144



229. J. A. Greene, B. M. Cartiff & R. F. Duke. A Meta-Analytic Review of the Relationship
Between Epistemic Cognition and Academic Achievement. Journal of Educational
Psychology, 110(8), 2018, 1084.

230. H. W. Marsh, P. D. Parker, J. Guo, G. Basarkod, C. Niepel & B. Van Zanden. lllusory
Gender-Equality Paradox, Math Self-Concept, and Frame-of-Reference Effects: New
Integrative Explanations For Multiple Paradoxes. Journal of Personality and Social
Psychology. Advance Online Publication. 2020.

231. H. W. Marsh, R. Pekrun, P. D. Parker, K. Murayama, J. Guo, T. Dicke & A. K. Arens.
The Murky Distinction Between Self-Concept and Self-Efficacy: Beware of Lurking Jingle-
Jangle Fallacies. Journal of Educational Psychology, 111, 2019, 331-353.

232. M. T. Wang, J. Guo & J. L. Degol. The Role of Sociocultural Factors in Student
Achievement Motivation: A Cross-Cultural Review. Adolescent Research Review, 2019, 1-
16.

233. T. M. Winberg, A. Hofverberg, & M. Lindfors. Relationships between Epistemic Beliefs
and Achievement Goals: Developmental Trends over Grades 5—11. European Journal of
Psychology of Education, 34(2), 2019, 295-315.

234. F. Wu, W. Fan, C. Arbona & D. De La Rosa-Pohl, Self-Efficacy and Subjective Task
Values In Relation To Choice, Effort, Persistence, and Continuation In Engineering: An
Expectancy-Value Theory Perspective. European Journal of Engineering Education, 45(1),
2020, 151-163.

235. C. S. Chai, P. Y. Lin, R. B. King, & M. S. Jong. Intrinsic Motivation and Sophisticated
Epistemic Beliefs are Promising Pathways To Science Achievement: Evidence From High
Achieving Regions in The FEast and The West. Fromnt. Psychol. 12, 2021, 581193.
Do0i:10.3389/Fpsyg.2021.581193

236. J. Guo, Hu, X. H. W Marsh & R. Pekrun. Relations of Epistemic BeliefsWith Motivation,
Achievement, and Aspirations in Science: Generalizability across 72 Societies. Journal of
Education Psychology, Advance Online Publication, 2021. Doi:10.1037/ Edu0000660.

237. H. Ashraf, M. Hosseinnia & G. J. Domsky, EFL Teachers’ Commitment to Professional
Ethics and Their Emotional Intelligence: A Relationship Study. Cogent Education, 4(1),
2017, 1298188.

238. T. M. Winberg, A. Hofverber. & M. Lindfors. Relationships Between Epistemic Beliefs
and Achievement Goals: Developmental Trends Over Grades 5-11.European Journal of
Psychology Education 34 (2), 2019, 295-315. D0i:10.1007/S10212-018-0391-Z.

145



239. N. Baes, H. Speagle & N. Haslam. Has Psychology Become More Positive? Trends in
Language Use in Article Abstracts. Frontiers in Psychology, 2667. 2022
Https://Do1.0rg/10.3389/Fpsyg.2022.870549.

240. C. Boudreau, P. Macintyre & J.M. Dewaele. Enjoyment and Anxiety In Second Language
Communication: An Ildiodynamic Approach. Studies in Second Language Learning and

Teaching 8(1), 2018, 149 —170. Https://D0i.Org/10.14746/Ssl1t.2018.8.1.7.

241. S. G. Cakir. The Effects of Teacher Immediacy and Student Burnout on Empowerment
and Resistance among Turkish Pre -Service Teachers. Learning and Individual Differences,
40,2015, 170 -175.

242.  G. Silm, M. Pedaste & K. Taht. The Relationship Between Performance and Test-Taking
Effort When Measured With Self-Report or Time-Based Instruments: A Meta-Analytic Review.
Educ. Res. Rev. 31, 2020, 100335. D0i:10.1016/J . Edurev.2020.100335

243. ]. Fathi, V. Greenier & A. Derakhshan. Teacher Self-Efficacy, Reflection and Burnout
Among Iranian EFL Teachers: The Mediating Role of Emotion Regulation. Iranian Journal
of Language Teaching Research, 9(2), 2021, 13 —37. Doi: 10.30466/1j1tr.2021.121043.

244. S. R. Chesnu. The Measurement of Pre -Service Teacher Commitment: Examining The
Relationship Between Four Operational Definitions and Self-Efficacy Beliefs. Teaching and
Teacher Education, 68, 2017, 170 —180.

245.  Z. Cui. The Impact Of EFL Teachers’ Open -Mindedness and Immediacy on Their Social
Intelligence: A  Theoretical Review. Frontiers in Psychology, 1438, 2022.
Https://Do1.0rg/10.3389/Fpsyg.2022.872250

246. M. Altun. The Effects of Teacher Commitment on Student Achievement: A Case Study in
Iraq. International Journal of Academic Research in Business and Social Sciences, 7(11),
2017,417 —426. Doi: 10.6007/IJARBSS/V7 -111/3475.

247. Y. Dong & J. Xu. The Role of EFL Teachers' Optimism and Commitment in Their Work
Engagement: A Theoretical Review. Frontiers in Psychology, 12, 2022.830402.
Https://Doi.0rg/10.3389/Fpsyg.2021.830402

248.  A. Derakhshan. The Predictability of Turkman Students’ Academic Engagement Through
Persian Language Teachers’ Nonverbal Immediacy and Credibility. Journal of Teaching
Persian To Speakers Of Other Languages, 10(21), 2021, 3-26.

249.  J.M. Dewaele, X. Chen, A.M. Padilla & J. Lake. The Flowering of Positive Psychology in
Foreign Language Teaching and Acquisition Research. Frontiers in Psychology, 10,
2019Https://Do1.0rg/10.3389/Fpsyg.2019.02128.

146


https://doi.org/10.3389/fpsyg.2022.870549
https://doi.org/10.14746/ssllt.2018.8.1.7
Https://Doi.Org/10.3389/Fpsyg.2022.872250
Https://Doi.Org/10.3389/Fpsyg.2021.830402
https://doi.org/10.3389/fpsyg.2019.02128

250. N. Aelterman, M. Vansteenkiste, L. Haerens, B. Soenens, J. R. J. Fontaine, & J. Reeve.
Toward an Integrative and Fne-Grained Insight In Motivating And Demotivating Teaching
Styles: The Merits of A Circumplex Approach. Journal of Educational Psychology, 111(3),
2019, 497-521.

251.  R. Cohen, Y. Kanat-Maymon, A. Shoshani, A. Moed & G. Roth. Teachers’ Positive and
Negative Conditional Regard: The Association To Students’ Need Satisfaction And Agentic
Engagement. Journal of Youth and Adolescence, 2019, 1-14.

252. A. Klaeijsen, M. Vermeulenu & R. Martens, Teachers’ Innovative Behaviour: The
Importance of Basic Psychological Need Satisfaction, Intrinsic Motivation, and
Occupational Self-Efcacy. Scandinavian Journal of Educational Research, 62(5), 2018,
769-782.

253. H. Tuominen, M. Niemivirta, K. Lonka & A. Salmela-Aro. Motivation across A
Transition: Changes in Achievement Goal Orientations and Academic Well-Being From
Elementary to Secondary School. Learning and Individual Diferences, 79, 2020, 101854—
101872.

254. U. Kingsley. Influence of Teachers’ Attitude towards Teaching Profession on under
Graduate Non-Education Students Perception of Teacher Education. International Journal
of Academic Research in Progressive Education and Development, 7(4), 2018, 67-79.
Https://Doi.Org/10.6007/1IJARPED/V7- 14/4833

255. L. Sumpter. Preschool Educators’ Emotional Directions towards Mathematics.
International Journal of Science and Mathematics Education, 18, 2019, 1169-1184.
Https://Do1.0rg/10.1007/S10763-019- 10015-2.

256. F. Ukobizaba, K. Ndihokubwayo, A. Mukuka & J. Uwamahoro. Insights of Teachers and
Students on Mathematics Teaching and Learning in Selected Rwandan Secondary Schools.
African Journal of Educational Studies in Mathematics and Sciences, 15(2), 2019, 93—
107.

257. F. Tian, & J. Huang. Early Childhood Teachers’ Pedagogical Content Knowledge
inMathematics : A Research Report from China. Universal Journal of Educational
Research, 7(11), 2019, 2258 2261.

258. H. Dagh, H. E. Dagloglu, & E. H. Atalmis. Development of a Preschool Teachers’
Pedagogical Content Knowledge Scale Regarding Mathematics. International Journal of
Assessment Tools in Education, 6(4), 2019, 617-635.

259. L. Sumpter. Preschool FEducators’ Emotional Directions towards Mathematics.
International Journal of Science and Mathematics Education, 18, 2019, 1169-1184.
Https://Do1.0rg/10.1007/S10763-019- 10015-2.

147


https://doi.org/10.6007/IJARPED/v7-%20i4/4833
https://doi.org/10.1007/s10763-019-%2010015-2
https://doi.org/10.1007/s10763-019-%2010015-2

260. J. P. Azevedo, A. Hasan, D. Goldemberg, S. Aroob Igbal & K. Geven. Simulating The
Potential Impacts of COVID-19 School Closures on Schooling and Learning Outcomes: A
Set of Global Estimates. World Bank Policy Research Working Paper, 9284, 2020.

261. F. Tian & J. Huang, Early Childhood Teachers’ Pedagogical Content Knowledge in
Mathematics : A Research Report from China. Universal Journal of Educational Research,
7(11), 2019, 2258— 2261. Https://D0i.Org/10.13189/Ujer.2019.0711 02.

262. A. Andrew, S. Cattan, M. Costa-Dias, C. Farquharson, L. Kraftman, S. Krutikova & A.
Sevilla, Learning During the Lockdown: Real-Time Data on Children’s Experiences during
Home Learning. IFS Briefing Note, BN288, 2020.

263. C. Haeck & P. Lefebvre. Pandemic School Closures May Increase Inequality in Test
Scores.Research Group on Human Capital Working Paper Series, 2020, 20-03.

264. N. Angrist, P. Bergman, C. Brewster & M. Matsheng. Stemming Learning Loss during
The Pandemic: A Rapid Randomized Trial of a Low-Tech Intervention in Botswana. 2020.

265. N. Scammacca, A.M. Fall, P. Capin, G. Roberts & E. Swanson. Examining Factors
Affecting Reading and Math Growth and Achievement Gaps in Grades 1-5: A Cohort-
Sequential Longitudinal Approach. Journal of Educational Psychology, //2(4), 2020, 718—
734. Https://Doi.0rg/10.1037/Edu0000400.

266. H.K. Andersen. Equivalent Approaches to Dealing with Unobserved Heterogeneity in
Cross-Lagged Panel Models? Investigating the Benefits and Drawbacks of the Latent Curve
Model with Structured Residuals and The Random Intercept Cross-Lagged Panel
Model. Psychological Methods, 202 1. Https://Doi.Org/10.1037/Met0000285.

267. J.B. Asendorpf. Modeling Developmental Processes. In J. F. Rauthmann (Ed.), The
Handbook of Personality Dynamics and Processes, Cambridge: Academic Press,
2021, 816-837.2021.

268. D.H. Bailey, Y. Oh, G. Farkas, P. Morgan & M. Hillemeier, Reciprocal Effects of
Reading And Mathematics? Beyond The Cross-Lagged Panel Model. Developmental
Psychology, 56(5), 2020, 912-921. Https://Do0i.Org/10.1037/Dev0000902.

269. C.E. Cameron, H. Kim, R. J. Duncan, D. R. Becker & M. M. Mcclelland. Bidirectional
and Co-Developing Associations of Cognitive, Mathematics, and Literacy Skills during
Kindergarten. Journal of Applied Developmental Psychology, 62, 2019, 135-144.
Https://Do1.0rg/10.1016/J.Appdev.2019.02.004.

270. C.C. Driver & M. C. Voelkle. Hierarchical Continuous Time Models in]. F. Rauthmann
(Ed.), The Handbook of Personality Dynamics and Processes, Cambridge: Academic
Press, 2021, 887-908.

148


https://doi.org/10.13189/ujer.2019.0711%2002
https://doi.org/10.1037/edu0000400
https://doi.org/10.1037/met0000285
https://doi.org/10.1037/dev0000902
https://doi.org/10.1016/j.appdev.2019.02.004

271. D. Dumas, D. Mcneish & J.A. Greene. Dynamic Measurement: A Theoretical-
Psychometric ~ Paradigm  for  Modern  Educational  Psychology.  Educational
Psychologist, rdq 2xrf55(2), 2020, 88-105.
Https://Do1.0rg/10.1080/00461520.2020.1744150

272. F. Erbeli, Q. Shi, A. R. Campbell, S. A. Hart & S. Woltering. Developmental Dynamics
Between Reading and Math in Elementary School. Developmental Science, 24(1), 2021,
E13004. Https://D0i.Org/10.1111/Desc.13004.

273. L. Fischer, T. Gnambs, T. Rohm & C.H. Carstensen. Longitudinal Linking of Rasch-
Model-Scaled Competence Tests in Large-Scale Assessments: A Comparison and Evaluation
of Different Linking Methods and Anchoring Designs Based on Two Tests on Mathematical
Competence Administered in Grades 5 And 7. Psychological Test and Assessment
Modeling, 61, 2019, 37-64.

274. M.J. Freund, I. Wolter, K. Lockl & T. Gnambs. Determinants of Profiles of Competence
Development in Mathematics and Reading in Upper Secondary Education in Germany. Plos
ONE, /6(10), 2021, E258152. Https://D0o1.0rg/10.1371/Journal.Pone.0258152.

275. F. Gotz, S. Gosling & J. Rentfrow. Small Effects: The Indispensable Foundation for
A Cumulative Psychological Science. Perspectives in Psychological Science, /7(1), 2022,
205-215. Https://Doi.0Org/10.1177/1745691620984483.

276. K.J. Grimm, J. Helm, D. Rodgers & H. O’Rourke. Analyzing Cross-Lag Effects: A
Comparison of Different Cross-Lag Modeling Approaches. New Directions for Child and
Adolescent Development, 175, 2021, 11-33. Https://Doi.Org/10.1002/Cad.20401.

277. N. Hiibner, C. Merrell, H. Cramman, J. Little, D. Bolden & B. Nagengast. Reading to
Learn? The Co-Development of Mathematics and Reading during Primary School. 2021.
Https://Do1.0rg/10.31219/0sf.10/V8h29. OSF Preprints.

278. T.D. Jorgensen, S. Pornprasertmanit, A. M. Schoemann & Y. Rosseel. Semtools: Useful
Tools for Structural Equation Modeling. R Package Version, 2021, 0.5-5. Https://CRAN.R-
Project.Org/Package=Semtools.

279. H. Korpipad, T. Koponen, M. Aro, A. Tolvanen, K. Aunola, A. M. Poikkeus, M.K.
Lekrkanen & J. E. Nurmi. Covariation between Reading and Arithmetic Skills from Grade 1
to  Grade. Contemporary Educational Psychology, 5/, 2017, 131-140.
Https://Do01.0rg/10.1016/J.Cedpsych.2017.06.005.

280. N. Aelterman, M. Vansteenkiste, L. Haerens, B. Soenens, J. R. J. Fontaine & J. Reeve,
Toward an Integrative and Fine-Grained Insight in Motivating And Demotivating Teaching

Styles: The Merits of A Circumplex Approach. Journal of Educational Psychology, 111(3),
2019, 497-521. Https://Doi.0Org/10.1037/Edu0000293

149


https://doi.org/10.1080/00461520.2020.1744150
https://doi.org/10.1111/desc.13004
https://doi.org/10.1371/journal.pone.0258152
https://doi.org/10.1177/1745691620984483
https://doi.org/10.1002/cad.20401
https://doi.org/10.31219/osf.io/v8h29
https://cran.r-project.org/package=semTools
https://cran.r-project.org/package=semTools
https://doi.org/10.1016/j.cedpsych.2017.06.005
Https://Doi.Org/10.1037/Edu0000293

281. T. Kutscher & A. Scharl. NEPS Technical Report for Reading: Scaling Results of
Starting Cohort 3 For Grade 12. Bamberg: Leibniz Institute for Educational Trajectories,
67, 2020. Https://Doi.Org/10.5157/NEPS:SP67:1.0.

282. C.W. Little, C.J. Lonigan & B. M. Phillips. Differential Patterns of Growth in Reading
and Math Skills During Elementary School. Journal of Educational Psychology, //3(3),
2021. 462—-476. Https://Doi.Org/10.1037/Edu0000635.

283. M. Mund & S. Nestler. Beyond The Cross-Lagged Panel Model: Next-Generation
Statistical Tools for Analyzing Interdependencies across the Life Course. Advances in Life
Course Research, 4/, 2019. 100249. Https://Doi1.0rg/10.1016/J.Alcr.2018.10.002. 2019.

284. U. Orth, D. A Clark, M. B. Donnellan & R. W. Robins. Testing Prospective Effects in
Longitudinal Research: Comparing Seven Competing Cross-Lagged Models. Journal of
Personality and Social Psychology, 120(4), 2021, 1013-1034.
Https://Do1.0rg/10.1037/Pspp0000358.

285. M.J. Zyphur, P.D. L. Allison, Tay, M.C. Voelkle, K.J. Preacher, Z. Zhang, E.L.
Hamaker, A. Shamsollahi, D.C. Pierides, P. Koval & E. Diener. From Data to Causes I:
Building A General Cross-Lagged Panel Model (GCLM). Organizational Research
Methods, 23(4), 2020, 651-687. Https://D0i.Org/10.1177/1094428119847278.

286. E. Baten, M. Vansteenkiste, G.J. De Muynck, E. De Poortere & A. Desoete. How Can the
Blow of Math Difficulty on Elementary School Children’s Motivational, Cognitive, and
Affective Experiences be Dampened? The Critical Role of Autonomy-Supportive Instructions.
Journal of Educational Psychology, 112(8), 2020, 1490-1505.
Https://Do1.0rg/10.1037/Edu0000444

287. K. A. Daniel. Effect of Think-Pair-Share (TPS) and Students’ Teams Achievement
Divisions (STAD) Instructional Strategies on Senior Secondary School Students’
Achievement and Interest in Economics. Unpublished M.Ed Thesis. Social Science
Department, University of Nigeria, Nsukka, 2015.

288. J. Abah, D. Awen & N. Kuse. Correlating University Students’ Academic Attainment
And Sense of Hope in Science Education: A Survey From A Nigerian University.
International Journal of Education and Knowledge Management (IJEKM), 1 (3), 2018,
1-17.

289. J. Lee. “A Training Project To Develop Teachers' Assessment Literacy,” In Handbook of
Research on Assessment Literacy and Teacher-Made Testing in The Language Classroom,

Pennsylvania: IGI Global; 2019, 58-80. 10.4018/978-1-5225-6986-2. Ch004.

290. C. Eseadi, B.M. Diale, F.J. Oloidi O.V. Amanambu & B.C. Umeano. School Engagement
of Undergraduate History Students: Effect of REBT Intervention. Journal Rational
Emotional CogitiveBehaviour Ther. 2022. 10.1007/S10942-022-00463-1.

150


https://doi.org/10.5157/NEPS:SP67:1.0
https://doi.org/10.1037/edu0000635
https://doi.org/10.1016/j.alcr.2018.10.002.%202019
https://doi.org/10.1037/pspp0000358
https://doi.org/10.1177/1094428119847278
https://doi.org/10.1037/edu0000444

291. O. A Awofala, A. O. Lawani, & O.A. Adeyemi, Increasing Mathematics Achievement of
Senior Secondary School Students Through Differentiated Instruction. Journal of
Educational Sciences, 4(1), 2020, 318-333.

292. T. C. Ogbuanya, C. Eseadi, C. T. Orji, J. C. Omeje, J. I. Anyanwu & S. C. Ugwoke.
Effect of Rational-Emotive Behavior Therapy Program on The Symptoms of Burnout
Syndrome among Undergraduate Electronics Work Students in Nigeria. Psychol. Rep. 122,
2019, 4-22. 10.1177/0033294117748587.

293. J. Jayalath & V. Esichaikul. Gamification to Enhance Motivation and Engagement in
Blended Elearning for Technical and Vocational Education and Training. Technol.
Knowledge Learn. 27, 2020, 91-118. 10.1007/S10758-020-09466-2.

294. E. A. Chidubem, & O. E. Carol. The Relationship  between Socioeconomic Status of
Parents and Academic Performance of Students in Onitsha North Local Government Area of
Anambra State. Journal Plus Education, XIX, 2018. 2068-1151. ISSN, 1842-077X,E-
ISSN(Online).

295. M. D. Eremie, V. Asodike & M. G. Kennedy. Effects of Rational Emotive Behaviour
Therapy on Self Concept of Physically Challenged Undergraduate Students in Rivers
State. Int. J. Innov. Psychol. Soc. Dev. 8, 2020, 6—13.

296. D. Awanbor. Credentialing Process in the Nigerian Education System.Being A Keynote
Address Presented At The First Annual Conference of The Faculty of Education,
Ambros Ali University, Ekpoma Nigeria. 2019.

297. E. Avwiri & U. G. Ewuruje. Awareness and Use of Mobile Devices for the Teaching And
Learning of Physics, Amongst Undergraduate Students at the University of Port Harcourt,
Nigeria. International Journal of Innovative Social and Science Education Research,
9(1), 2021, 85-90.

298. A. O. Awofala. Assessing Senior Secondary School Students Mathematical Proficiency
as Related to Gender and Performance in Mathematics in Nigeria. International Journal of
Research in Education and Science (IJRES), 3(2), 2017, 488-502. DOI: 10.21890.

299. S. F., Karuna, M. K., Srinkant, &S. Vanlin, The Review of Mobile Applications And
Wireless Technologies in Sustaining K-12 Schools During COVID-19. Transactions on
Mobile Communications and Applications, 6(8), 2021. 1-14.

300. Ezekwesili, & C. Chinedu. Impact Of Aliteracy On Learning English As A Second
Language In Nigeria.International Journal of Applied Linguistics and English
Literature, 8(4). 2019. Https://Doi.Org/10.7575/Aiac.]jalel.V.8n.4p.60.

151


https://doi.org/10.7575/aiac.ijalel.v.8n.4p.60

301. E. G Okoedion, A Review of The Benefits and Obstacles Of Learning The French
Language in Nigeria.International Journal of New Economics and Social Sciences, 9(1).
2019. Https://Doi.Org/10.5604/01.3001.0013.3054.

152


https://doi.org/10.5604/01.3001.0013.3054

Chapter Three
Methodology

This chapter contains the methods and techniques that were used in this study. Specifically,
presented in this chapter are the research design adopted, the population of the study, sample
and sampling techniques, instruments for data collection, validity and reliability of the

instruments, methods of data collection, and methods of data analysis. Q\

3.1 Research Design ( O

A descriptive survey research design was adopted for the study. This h design entails the
process of collecting data from a representative sample of a popu% to produce a result that
can be generalized to the whole population. It was consid opriate for the study because
the research is concerned with the collection of d r the purpose of description and
interpretation of data without any form of Varia@?nipulation. Since all students in Junior
Secondary School offering Business Studies 1 uthwest, Nigeria cannot be reached due to the

Kusmg samples of students from public selected

large population; the study was coné%’&ed

secondary schools. These sample &e selected in such a manner that the results obtained could

be generalized to the entn@aﬁon.
3.2 Populati((@tudy

The study's@ation is all students in public Junior Secondary Schools in Southwest Nigeria.
As of Mme of this study, there are two thousand, two hundred and sixty-two (2,262) public
secondary schools in the six states of south-western Nigeria (Lagos, Ogun, Oyo, Ondo, Ekiti and
Osun state respectively. In these schools, there are one hundred and ninety nine thousand eight
hundred and seventy five (199,875) Junior Secondary School students. Details of the study’s

population are presented in table 3.1 below:
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Table 3.1: Population of the Study

S/N Southwest States

Senatorial Districts

No. of Public

No. of Public

Sec. Schools. Junior Sec.
sch. Students
1. Lagos Lagos Central 74 11,474
Lagos East 88 10,626
Lagos West 160 6,702
Sub-Total 322 28,802
2. Ogun Ogun Central 100 17,211
Ogun East 134 39
Ogun West 108 0,053
Sub-Total 342 O 43,203
3 Oyo Oyo Central 244 Q/ 17,991
Oyo North 10,518
Oyo South 19,845
Sub-Total 48,354
4. Osun Osun Central 11,994
Osun East Q 159 7,012
Osun West Q 123 13,230
Sub-Total Q 394 32,236
5. Ekiti Ekiti Central fb, 159 9,810
Ekiti East b 57 4,548
Ekiti North (o) 64 4,554
Sub-Total @ 280 18,912
6. Ondo Ondo Ce 4\ 103 14,715
Ondo N l&. 89 6,822
Ondo \gnm 107 6,831
S@%tal 299 28,368
Q%‘and Total 2,262 199,875
4
Source;!

33 Sar@nd Sampling Techniques

A mulw%ﬁ sampling approach incorporating different sampling techniques at various stages

were used to gather sample out of a portion of the population that participated in the survey. In

the first stage, Southwest Nigeria was divided into three groups based on proximity, in other

words, Ogun and Lagos states form a stratum while Ondo and Ekiti, Oyo and Osun also form a
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stratum each. Subsequently, a simple random sampling technique were employed to select one
state from each stratum,

In the second stage, schools that have been in existence for at least forty years and have a
minimum of 100 students in their J.S.S 2 classes were chosen from each senatorial district in
the selected states. The rationale behind this selection criterion is that the researcher, assumes
that such schools have been in operation for a considerable duration and thus p Qﬂudents
with sufficient experience to provide valuable information for achieving the study~objectives.
In the third stage, the sample size in each of the selected schools e ermined using the
Taro Yamane Formula (n = N/(1+N(e)?), where 'n' signifies t % size, 'N' represents the
population under study, and 'e' indicates the margin of er@). 5). Finally, a simple random

sampling technique was employed to select stude st%% each sampled school based on the

sample frame. ’b
N
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Table 3.2: Sample Frame

S/N States Senatorial No. of No. of No. of No. of Number of

Districts Public Sec.  public Sampled J.S.S2 Sampled
School Junior School Students Students
Sec. Sch. in the
Students Sampled
School

1. Ogun Ogun 100 17213 52 5,737 375
Central
Ogun East 134 15940 71 5,313
Ogun West 108 10053 63 3,351 6
Sub-Total 342 43206 206 14,401 01, 03

2. Ondo Ondo 103 14716 54 4,90 374
Central <
Ondo 89 6823 35 @ 339
North %
Ondo 107 6833 62 ,277 340
South Q
Sub-Total 299 28372 @ 9,456 1,053

3. Oyo Oyo 244 17993 . ~ Q1 5,997 375
Central 6@
Oyo North 171 55 3,506 358
Oyo South 210 . ,\39 46 63 6,615 401
Sub-Total 625 CO\ 8359 199 16,118 1,134

O

Ground 1,260~ 119,937 556 39,975 3,290
Total 1\\

&

N
3.4  Instrument @ta Collection
Self-developeg);‘

develo ec@ the study for the purpose of gathering relevant data for the study. The

likert scaled questionnaire and Business Studies Achievement Test was

questionnaire titled: Social Media Use, School Factors and Junior Secondary School Students’
Academic Achievement in Business Studies in Southwest, Nigeria (SMUSSABSQ) while
Business Studies Achievement Test was titled (BSAT). “SMUSSABSQ” will contain five
sections namely sections A, B, C, D and E. Section A contains items to gather information on

respondents’ demographics such as the gender, age range, type of family, parental socio-
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economic status and home location. Section B contains seven items checklist designed to
determine the mostly used Social medium (Facebook, Twitter, LinkedIn, YouTube, TikTok,
Instagram and Snapchat) among Junior Secondary School students in Southwest, Nigeria.
Section C contains ten items to determine state of School Factors such as instructional resource
availability in Junior Secondary schools in Southwest, Nigeria. Also, section D contains ten
items specially designed to determine the level of adequacy of Instructional reso Q&ilability
in Junior Secondary schools in Southwest, Nigeria. Furthermore, section E ¢ontdifis another six
items specially designed to determine the level of effectiveness of @h g method used by
Business Studies teachers in Junior Secondary Schools in Soutb igeria.

“BSAT” on the other hand, contains twenty five standardiz iple choice questions with four

options each carefully structured from approved g@econdary School Business Studies

®%

The assessment of the instrument's v, y was conducted using the face and content validity

curriculum in Nigeria.

3.5  Validity of the Instruments

method. To this end, the supe’mmkgt'arefully examined the research instrument, including the
structure, sufficiency, an@lt of the questionnaire items. In addition, the researcher seeks
the input of expe S@earch item development from the Faculty of Education at both Lead
City Univers1 the University of Ibadan. All the necessary corrections were implemented
prior t&/@’gstra‘uon

3.6  Reliability of the Instruments

An instrument is considered reliable when it consistently measures what it was intended to
measure under the same circumstances from one instance to the other. To ensure the reliability

of the instrument that was used in this study, a pilot study was conducted by administering
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questionnaires to a group of fifty (50) students from five schools in Ibadan, Oyo State who
were deliberately exempted from the actual study. The reliability of the instrument was
assessed using the Cronbach alpha coefficient, and an r-value was generated to ascertain the
degree of reliability of the instrument. The instrument has a reliability coefficient of 0.87 while
Junior Secondary School textbook was used for the Achievement test?.

3.7 Method of Data Administration Q\

The researcher oversees the administration of research instruments to elQQrespondents,
aided by six (6) trained research assistants. Each of the sampled as assigned two
research assistants to facilitate the process. This methodology ai 0 minimize missing data
and ensure that the respondents attend to the instruments th@lves.

3.8  Method of Data Analysis be

The data obtained from the study were sub%’b(o analysis through both descriptive and
inferential statistical methods. Desczi i \sfatistics including frequency counts, simple
percentages, and means was employ@ evaluate the responses of participants to the research
questions. Meanwhile, infereﬂt@tatistics such as Multiple Regression was employed to test

hypotheses land 2 while@t was used to test hypotheses 3 and 4. All relevant findings were

presented in tabu(;%‘%

O
&
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Endnotes

1. Universal Basic Education Commission (UBEC). Digest of Basic Education Statistics for
Public and Private Schools in Nigeria, 2023

2. E.T. Ehiametalor, K.O. Osu-Nwufo, G.I. makeri-Yahaya & T.O. Oladunjoye, Juniour
Secondary Business Studies 2. West African Publishers Ltd, 2018.
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Chapter Four
Results and Discussion of Findings
This chapter contains presentation of results as well as discussion of findings. It is presented in
the following sub-sections: Questionnaire return rate, Presentation of Demographic

characteristics of respondents, Presentation of results on Research Questions,\Test of
4.2 Presentation of Demographic Characteristics of Respond@

Hypotheses and Discussion of findings.

4.1 Questionnaire Return Rate

Table 4.2 Age Range of Respondents £\
Age Range Frequey.eg\\) Percentage%
1 Between 9- 10 975 \) 29.8
2 Between 11-15 @ 58.1
3 Between 16-20 12.1
Total Ly 100

Source: Research Survey, 2024

The age distribution of respondents in the study presented in table 4.2 provides valuable insights
into the characteristics of the target population of Junior Secondary School Students in
Southwest Nigeria. The majority of participants, comprising 58.1% of the sample, fall within the
age range of "between 11-15 years" indicating a moderate representation of adolescents in the
sample.. Additionally, nearly one-third of respondents (29.8%) are’ between 9-10 years old’ This
suggests a significant emphasis on younger students in the study, A smaller proportion of
students, accounting for 12.1% of the sample, fall within the age range of "between16-20 years,"
reflecting a minority of older students included in the study.

Understanding the age distribution of respondents is crucial for interpreting the findings of the
study and discerning its implications for educational practices and policies. Given the

predominant focus on younger Junior Secondary School Students, the study's conclusions are
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likely more applicable to this age group. This distribution emphasises the importance of
considering the developmental stage and age-specific needs of students when designing
interventions to enhance Academic Achievement. It also suggests that educational strategies
aimed at addressing the influence of Social media use and School factors on Academic

Performance should be tailored to the characteristics and experiences of younger students.

Table 4.3  Gender Distribution of Respondents AQ S

S/N  Gender Frequency l;elken age%

1 Male 1570 .0

2 Female 1701 & 52.0
Total 3271 \O 100

Source: Research Survey, 2024

The gender distribution of respondents in the study presented in table 4.3 provides essential
information about the representation of males and females within the sample of Junior Secondary
School Students in Southwest Nigeria. The table shows that females slightly outnumber males,
with 52.0% of respondents identifying as female and 48.0% as male. This near-balanced gender
distribution indicates a relatively equitable representation of both genders in the study.
Understanding the gender composition of the sample is crucial for interpreting the findings of the
study and considering their implications for educational practices and policies. It suggests that
the study's conclusions are applicable to both male and female Junior Secondary School Students
in the region. Additionally, it highlights the importance of considering gender-specific
experiences and needs when designing interventions to enhance Academic Achievement.

The balanced representation of males and females in the sample also highlights the potential for
gender-sensitive approaches to educational research and policymaking. By acknowledging and
addressing gender-related disparities in academic outcomes and experiences, educators and
policymakers can develop more inclusive and effective strategies to support the educational

success of all students.
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In all, the gender distribution of respondents provides valuable insights into the
characteristics of the sample and underscores the importance of gender-sensitive approaches in
educational research and practice. It suggests that efforts to improve Academic Achievement
among Junior Secondary School Students in Southwest Nigeria should consider the diverse
needs and experiences of both male and female students.

Table 4.4  Number of Student in Class ,\Q ~

S/N Number of Student in Class Frequency P? nt g\e (%)

1 Less than 20 495 NA5.1
2 21-30 627 6\ 19.2
3 31-40 973 $ 29.7
4 41-50 648 Q 19.8
5

Above 50 52 16.1

Source: Research Survey, 2024
The distribution of class sizes among Junior Secondary School Students in Southwest Nigeria
presented in table 4.4 reflects a diverse educational landscape, with various class size categories
impacting teaching and learning experiences:
Firstly, the most prevalent class size category, reported by 29.7% of respondents, falls within the
range of 31-40 students. This indicates that a significant portion of students attend classes with
this number of peers, suggesting that it represents the most common classroom setting in the
region. The prevalence of this class size range implies that many students may face challenges
associated with larger class sizes, potentially impacting individualized attention and classroom
dynamics.

Subsequently, the next most common class size category is 41-50 students, reported by
19.8% of respondents. This finding suggests that a considerable number of students are placed in
relatively large classes, where teachers may encounter difficulties in providing personalized

attention and tailored instruction to meet the diverse needs of students.
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Additionally, 21-30 students constitute a substantial category, reported by 19.2% of
respondents. While not the most prevalent, this class size range still represents a significant
proportion of students. The prevalence of this class size range implies that many students
experience a moderate classroom environment, which may offer a balance between manageable
class sizes and opportunities for meaningful interactions with teachers and peers.

Moreover, a smaller percentage of students, accounting for 16.1%, are in classes with
more than 50 students. This finding highlights that a notable proportion of students experience
exceptionally large class sizes, which may present significant challenges for educators in terms
of classroom management, maintaining student engagement, and providing personalized support
to address individual learning needs effectively.

Lastly, 15.1% of respondents reported being in the classes with less than 20 students.
Although representing a minority of students, these smaller class sizes may offer advantages
such as increased opportunities for individualized attention, tailored instruction, and a conducive
learning environment conducive to academic success.

Overall, the distribution of class sizes underscores the diversity of educational
experiences among junior secondary school students in Southwest Nigeria. It emphasizes the
importance of considering class size as a critical factor that can significantly impact teaching and
learning outcomes, with implications for educational policies and practices aimed at optimizing

classroom environments and supporting student success.

163



Table 4.5 Number of Periods of Business Studies in a Week

S/N  Number of Periods of Business Frequency Percentage (%)
Studies in a Week

1 Once 1155 35.3

2 Twice 1461 44.7

3 Three times 655 20.0

4 More than three times 00 0.00
Total 3271 100\

Source: Research Survey, 2024
Table 4.5 provides insights into the frequency of Business Studies classes attended by Junior
Secondary School Students in Southwest Nigeria. Here's a detailed interpretation of the findings:
Firstly, the data indicates that a considerable portion of students, accounting for 35.3%, have
Business Studies classes only once a week. This frequency suggests that a significant segment of
the student population receives relatively limited exposure to Business Studies instruction.
Consequently, these students may have fewer opportunities to delve deeply into the subject
matter and develop a comprehensive understanding of business concepts and principles.

Conversely, the most prevalent frequency reported among respondents is attending
Business Studies classes twice a week, comprising 44.7% of the sample. This finding suggests
that nearly half of the students benefit from more frequent instruction in Business Studies
compared to those with classes once a week. The increased frequency of twice-weekly classes
may offer students additional opportunities to engage with the subject material, participate in
discussions, and receive feedback from teachers, potentially enhancing their learning outcomes
and academic performance in Business Studies.

Moreover, approximately 20.0% of respondents reported having Business Studies classes
three times a week. While representing a smaller proportion of students, this frequency indicates

a significant number of individuals with relatively high exposure to Business Studies instruction.
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Students attending classes three times a week may benefit from more comprehensive coverage of
the curriculum, deeper exploration of topics, and increased opportunities for active learning and
skill development in business-related areas.

Interestingly, there are no instances of students reporting Business Studies classes more
than three times a week. This absence suggests that the majority of students receive instruction in
Business Studies within the range of once to three times a week, with no instances of more
intensive instruction frequency beyond this range.

In all, the distribution of the number of periods of Business Studies in a week highlights
variations in the frequency of instruction among Junior Secondary School Students in Southwest
Nigeria. While some students have limited exposure to the subject with classes once a week,
others benefit from more frequent instruction, attending classes twice or even three times a week.
Understanding these variations in instructional frequency is crucial for educators and
policymakers to tailor instructional practices and support mechanisms effectively to meet the

diverse learning needs of students in Business Studies.

Table 4.6  Times of Busin@es Classes
S/N  Time of Business S{@e Classes Frequency Percentage (%)

1 Morning 1676 51.2

D
2 Afternoon_* \% 1595 48.8
Total < \, 3271 100

Source; Field work
Table 4.6 presents data on the timing of Business Studies classes attended by Junior Secondary
School Students in Southwest Nigeria.

Firstly, the distribution reveals that Business Studies classes are scheduled during both

morning and afternoon sessions, with a slight difference in frequency between the two:
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Morning Classes: According to the data, 51.2% of respondents attend Business Studies classes
in the morning. This indicates that a slight majority of students have their Business Studies
classes scheduled during the morning hours. Morning classes may offer students the advantage
of engaging with the subject materials when they are fresh and alert, potentially leading to better
retention and comprehension of the content. The prevalence of morning classes suggests that
schools prioritize core subjects such as Business Studies early in the day, aiming to capitalize on
students' peak cognitive functioning during these hours.
Afternoon Classes: Conversely, 48.8% of respondents attend Business Studies classes in the
afternoon. This indicates that a significant proportion of students have their Business Studies
classes scheduled later in the day. Afternoon classes may present challenges such as fatigue and
decreased attention span, particularly after a full day of academic activities. However, they also
provide flexibility for students who may have other commitments or obligations in the morning,
allowing them to engage with the subject material at a time that suits their individual schedules.
Overall, the distribution of the timing of Business Studies classes underscores the
flexibility and adaptability of educational schedules in Southwest Nigeria. It suggests that
schools strive to accommodate the diverse needs and preferences of students by offering classes
at different times of the day. Understanding these variations in class timing is essential for
educators and policymakers to optimize learning environments and support student engagement
and academic success in Business Studies. By recognizing the importance of timing in the
delivery of instruction, educators can effectively cater to the individual needs of students and

promote their overall learning outcomes in Business Studies.

166



4.3 Presentation of Results on Research Questions
Research Question One: What is the level of Junior Secondary School Students’ Academic

Achievement in Business Studies in Southwest, Nigeria?

Table 4.7 Level of Student’s Academic Achievement in Business Studies

S/N  Scores in Achievement Test Frequency Percentage (%)

1 Less than 25 (Very Low) 363 11.1

2 25-49 (Low) 1272 3%

3 50-69 (High) 712 @

4 70-100 (Very High) 924 8.2
Total 3271 r\& 100

Source: Research Survey 2024
Research Question One seeks to assess the level of Junior Secondary School Students' Academic
Achievement in Business Studies in Southwest Nigeria. To answer this question, a set of twenty-
five objective questions, each carrying four marks, was administered to the sampled students.
The summary of the results is presented in Table 4.7, which provides an overview of the
distribution of scores among the students.
In examining the distribution of scores, the researcher found the following breakdown:
Less than 25 (Very, ],@s‘h.l% of students scored below 25 marks, indicating a "Very
Low" level of Acddémic Achievement. This suggests significant struggles among a
notable @ﬁ' f students, possibly indicating areas of weakness or gaps in
undqpbgling of Business Studies concepts.
: -A9 (Low): The largest proportion of students, comprising 38.9% of the sample, fell
within the "Low" category, scoring between 25 and 49 marks. This indicates a basic
understanding of Business Studies concepts but signals a need for further support and

intervention to enhance performance.

167



50-69 (High): Approximately 21.8% of students achieved scores between 50 and 69
marks, categorizing their Academic Achievement level as "High." This suggests that a
minority of students demonstrated a satisfactory level of proficiency in Business Studies,
performing above average.

70-100 (Very High): Lastly, 28.2% of students scored between 70 and 100 marks,
indicating a "Very High" level of Academic Achievement. This seg Q&tudents
excelled in Business Studies, demonstrating an advanced understanding=of the subject

matter and performing exceptionally well in the assessment. Q

) .

To determine the overall level of Student Academic Achievement, the researcher considers the

score range with the highest frequency and percentage. In this case, the "25-49 (Low)" category

stands out, with 38.9% of students falling within this range. Therefore, the overall level of

Student Academic Achievement in Business Studies can be categorized as "Low." This suggests

that while many students demonstrated a basic understanding of Business Studies concepts,

further support and intervention may be necessary to improve their performance and enhance

overall Academic Achievement in the subject.

N
¢

O
&
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Research Question Two: What is the mostly used Social Medium (Facebook, Twitter, LinkedIn,
YouTube, TikTok, Instagram and Snapchat) affecting or distracting among Junior Secondary

School students’ attention in Southwest, Nigeria?

Instagram and Snapchat) among Junior Secondary School Students’ in Southwest, Nigeria

Table 4.8 Level of Usage of Social Media (Facebook, Twitter, LinkedIn, YouTubE, TikTok,

S/N How often do Always(%) Seldom(%) Rarely(%) Never(%) &n Std.

you use the
following Q/

1 Facebook  1474(45.1) 941(28.8)  559(17.1) @1} 310  0.988

2 Twitter ~ 297(9.1)  198(6.1) 561@ 2215(67.7) 1.56  0.955

3 Linkedln  165(5.0)  297(9.1) 6@2.1) 2413(73.8) 145  0.856

4 YouTube  1314(40.2) 813{@ 32009.8)  824(25.2) 2.80 1211
5 TikTok 1867(57&}‘%14(22.7) 363(11.1)  297(9.1) 328  0.984
6 Instagram 43)  712(21.8)  9429(28.8) 495915.1) 2.75  1.084

7 Sn@mw(slm 1008(30.8)  330(10.1)  264(8.1) 325  0.934

Source: férch Survey, 2024
«
The findings from Research Question Two shed light on the prevalence and usage patterns of

various Social Media Platforms among Junior Secondary School Students in Southwest Nigeria.
The study aimed to identify the most frequently used Social media platform among students by
assessing the level of usage across platforms such as Facebook, Twitter, LinkedIn, YouTube,

TikTok, Instagram, and Snapchat, as presented in Table 4.8.
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TikTok emerges as the most frequently used Social media platform among the surveyed
students, with 57.1% reporting they use it always. This significant usage suggests a strong
preference for TikTok among Junior Secondary School Students in Southwest Nigeria,
highlighting its popularity for entertainment and social interaction.

Following closely behind TikTok, Snapchat ranks second in terms of usage frequency,
with 51.0% of students reporting they use it always. This indicates a significant preference for
Snapchat's messaging and multimedia features among Junior Secondary School Students in the
region, reflecting its appeal for private and instant communication among peers.

Facebook, while widely used, ranks third in usage frequency among the surveyed students, with
45.1% reporting they use it always. Despite its slightly lower usage compared to TikTok and
Snapchat, Facebook maintains widespread popularity and usage among Junior Secondary School
Students in the region, serving as a primary platform for social networking and communication.
YouTube emerges as another highly utilized platform, with 40.2% of students reporting they use
it always. Given its popularity for entertainment and educational content, YouTube's widespread
usage is not surprising among students, reflecting its appeal as a source of diverse multimedia
content.

Similarly, Instagram usage is prevalent, with 34.3% of students reporting they use it
always. Instagram's popularity for photo and video sharing among younger demographics is
reflected in its usage patterns among Junior Secondary School students, positioning it as a
prominent platform for visual content sharing and social interaction.

In contrast, platforms like Twitter and LinkedIn exhibit relatively low usage levels among
students. Only 9.1% of students reported using Twitter always, while an overwhelming majority

(67.7% for Twitter and 73.8% for LinkedIn) indicated they never use these platforms. These
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findings indicate limited engagement with professional networking platforms like LinkedIn and
microblogging platforms like Twitter among Junior Secondary School Students in Southwest
Nigeria.

In all, the data from Table 4.8 illustrates the varying levels of usage among different
Social media platforms among Junior Secondary School Students in Southwest Nigeria. While
platforms like TikTok, Snapchat, Facebook, YouTube, and Instagram enjoy widespread usage,
others like Twitter and LinkedIn are used less frequently. These findings provide valuable
insights into the digital media consumption habits of students in the region, which can inform
educational strategies and interventions related to digital literacy and online safety. The ranking
of social media platforms based on frequency and percentages of usage indicates TikTok as the
most used platform, followed by Snapchat, Facebook, YouTube, Instagram, Twitter, and

LinkedIn.
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Research Question Three: What is the status of School factors (instructional resource
availability and adequacy) in Junior Secondary Schools in Southwest, Nigeria?

Table 4.9 Level of Availability of Instructional Resources to Teach Business Studies in
Junior Secondary Schools in Southwest, Nigeria

Available Highly Available

% % Available % Q
% (O

S/N  Items Highly Available Not Not Mez& Std.

1 Classroom 693(21,2)  1951(59.6) 528(16.1) 99@ 299  0.703

2 Business 528(16.1) 1108(33.9) 1041(31 % 48 0.967
Studies
textbooks
Business 66(2.0) 99(3.0) &‘ﬁl) 2677(81,8) 1.25 0.609
Studies
3 Laboratory @
Computer 264(8.1) .@{32.1) 1297(39.7) 660(20.2) 2.28 0.876

4 system ’\Cj\

Business News 99(3. QAQ 198(6.1) 528(16.1) 2446(74.8) 1.37 0.733

5 and Magazines
Business Q(S 1) 231(7.1) 495(15.1)  2281(69.7) 1.53 0.935
6 Simulati \ (8.1%) (7.1%) (15.1%) (69.7%)
Games 2 \,
Fi 396 822 973 1080 2.16 1.020
7 \S/% ents (12.1%) (25.1%) (29.7%) (33.0%)
8 Business 462 1405 942 462 2.57 0.900
Analysis Tools  (14.1%) (43.0%) (28.8%) (14.1%)
9 Business 132 528 1627 984 1.94 0.788
Journals and (4.0%) (16.1%) (49.7%) (30.1%)
Research
Papers
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10 Business 231 330 913 1797 1.69 0.916
Simulations (7.1%) (10.1%) (27.9%) (54.9%)

Weighted 2.03 0.805
Mean/Std.

Source:Research survey 2024

Decision Rule: Mean: < 2.5 is Low, = 2.5 is Moderate, > 2.5 is high \

Table 4.9 offers insights into the availability of instructional resources crucial for teaching
Business Studies in Junior Secondary Schools across Southwest Nigeria. Each resource is
evaluated based on its availability, with responses categorized into Highly Available, Available,
Not Highly Available, and Not Available. Additionally, mean scores and standard deviations are
provided, offering a comprehensive summary of the distribution of responses. A weighted mean
is also calculated, providing an understanding of the overall availability.

Upon careful examination of the data, significant disparities in the availability of
instructional resources become apparent across various categories. For instance, classrooms
emerge as one of the most readily available resources, with a mean availability score of 2.99,
indicating a high level of availability. This suggests that classrooms, essential for facilitating
teaching and learning activities, are adequately provided in Junior Secondary Schools in
Southwest Nigeria.

Conversely, certain resources such as Business Studies Laboratory, Business News and
Magazines, Business Simulation Games, Business Journals and Research Papers, and Business
Simulations exhibit notably lower availability, with mean scores ranging from 1.25 to 1.94.
These findings highlight potential deficiencies in the provision of these resources, which could
hinder the effective delivery of Business Studies education in the region.

Furthermore, resources like Business Studies textbooks, Computer systems, and Financial
Statements demonstrate a moderate level of availability, as indicated by mean scores falling
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below the threshold of 2.5 set by the decision rule. Although these resources are somewhat
accessible, their availability is not as robust as that of classrooms, highlighting areas where
improvement may be necessary to enhance the quality of Business Studies Education.

The weighted mean, calculated to be 2.03, provides an overarching perspective on the
availability of instructional resources across all categories. According to the decision rule, a
mean score below 2.5 signifies low availability. Therefore, the weighted mean of 2.03 suggests
that, on average, the availability of resources tends towards the low level in Junior Secondary
Schools in Southwest Nigeria. This emphasizes the urgency of addressing resource deficiencies
to ensure equitable access to quality education in Business Studies, thereby fostering better
educational outcomes in the region.

In all, while some instructional resources demonstrate high, moderate, or low availability
individually, the overall weighted mean indicates a prevailing trend towards low availability.
These findings highlight the importance of strategic interventions to bridge resource gaps and
enhance the quality of Business Studies education in Junior Secondary Schools across Southwest

Nigeria.
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Table 4.10: Level of Adequacy of Instructional Resources to teach Business Studies in
Junior Secondary Schools in Southwest, Nigeria

S/N  Items Very Adequate Not Very Not Mean
Adequate (%) Adequate Adequate \
(%) %) (%) (§

1 Classroom 462(14.1) 1665(50.9) 847(25.9) 297(9.1)’\w 0.821

2 Business 132(4.0) 660(20.2) 1591(48.6) 888 2.01 0.797
Studies O
textbooks

3 Business 66(2.0) 165(5.0)  2120(6 920(28.1) 1.81 0.613
Studies b’b
Laboratory {b

4 Computer 99(3.0) 132(4. &%47(71.8) 693(21.2) 1.89 0.601
system 05\'

5 Business 165(5. 0) ’ig 9.1) 1537(47.0) 1272(38.9) 1.80 0.802
News Q
Magazmes

6 Business Q 198(6.1) 1697(51.9) 1112(34.0) 1.88 0.842
Slmula‘uo
Games

7 Fina 396(12,1) 561(17.2) 1362(41.6) 952(29.1) 2.12 0.965
,{/ nts

8 Business 363(11.1)  951(29.1) 1037(31.7) 9209(28.1) 2.23 0.981
Analysis
Tools

9 Business 165(5.0) 1149(35.1) 1231(37.6) 726(22.2) 2.23 0.850
Journals and
Research
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Papers

10 Business 396(12.1)  231(7.1) 1692(51.7) 952(29.1) 2.02 0.920
Simulations
Weighted 2.16 0.90
Mean/Std.

Decision Rule: Mean: < 2.5 is Low, = 2.5 is Moderate, > 2.5 is high

The assessment of instructional resources to teach Business Studies in Junior Secondary Schools
in Southwest Nigeria presented in table 4.10 reveals a varied landscape of adequacy. Classrooms
emerge as the most satisfactory aspect, garnering a high rating with a mean adequacy score of
2.70. However, there is a notable disparity in other essential resources. Business Studies
textbooks, Business Studies Laboratory, Computer systems, Business News and Magazines, and
Business Simulation Games all receive low ratings, with mean adequacy scores ranging from
1.80 to 2.01. This suggests a critical need for improvement in these areas to enhance the quality
of education delivery.

Similarly, Financial Statements, Business Analysis Tools, Business Journals and
Research Papers, and Business Simulations still fall short of the benchmark for adequacy, each
scoring below 2.5. This highlights a pervasive inadequacy across various instructional resources
crucial for effective teaching of Business Studies. The mean adequacy scores for Financial
Statements and Business Simulations stand at 2.12 and 2.02, respectively, while Business
Analysis Tools and Business Journals and Research Papers both score 2.23.

These findings signal the urgent necessity for strategic interventions to bolster the
provision of instructional resources in Junior Secondary Schools, particularly in the realm of
Business Studies education. Addressing deficiencies in textbooks, laboratory facilities,

technological infrastructure, and supplementary materials such as business news and journals is
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paramount to fostering a conducive learning environment. Moreover, attention should be
directed towards enhancing access to essential tools like financial statements and business
analysis resources, which are foundational to understanding key concepts in Business Education.
In all, while certain aspects of instructional resources, such as classrooms, may meet satisfactory
standards, the overall assessment reveals substantial inadequacies across multiple fronts (2.16). It
is imperative for educational policymakers and stakeholders to prioritize resource allocation and
strategic interventions to bridge these gaps and ensure a more robust educational framework for
Business Studies in Junior Secondary Schools in Southwest Nigeria.

4.4 Test of Hypotheses \‘

Hol: There will be no significant combined influence of s‘% edia use and School factors on

Academic Achievement in Business Studies arrgg‘&ior Secondary School Student in

Table 4.11: Summary of Regression A@s Showing combined influence of Social media
use and School factors on Academi§ ievement in Business Studies among Junior

Southwest, Nigeria.

Secondary School student in Sou st, Nigeria

S o

Q Adjusted R Std. Error of
Model \é R Square Square the Estimate
A\
1 Q/ 945 892 892 330
oO ANOVA
\}J Sum of Mean
Model Squares df Square F Sig.
Regression  2940.045 2 1470.023  13520.388 .000
Residual 355.318 3268 .109
Total 3295.363 3270

a. Dependent Variable: Student Academic Achievement
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b. Predictors: (Constant), Social Media Use, School Factors

Table 4.11 presents the summary of Regression analysis conducted to examine the combined
influence of Social media use and School factors on Academic Achievement in Business Studies

among Junior Secondary School Students in Southwest Nigeria yielded significant results.

The Regression model demonstrates a strong relationship between the predictors (Social media
use and School factors) and the dependent variable (Student Academic Achievement), as
indicated by the coefficient of determination (R squared) of 0.892. This means that
approximately 89.2% of the variability in Academic Achievement can be explained by the
combination of Social Media Use and School Factors.

Moreover, the ANOVA results further support the significance of the Regression model. The F-
statistic of 13520.388 is highly significant (p < 0.001), suggesting that the Regression model as a
whole is a good fit for the data and that the predictors collectively contribute significantly to
explaining the variance in Academic Achievement.

The results of the Regression analysis provide evidence to reject the null hypothesis (Hol) that
there will be no significant combined influence of Social Media use and School Factors on
Academic Achievement in Business Studies among Junior Secondary School Students in
Southwest Nigeria. Instead, the findings suggest that both Social Media use and School Factors

play a significant role in determining Academic Achievement in this context.

Ho2: There will be no significant relative influence of Social Media use (Facebook, Twitter,
LinkedIn, YouTube, Tiktok, Instagram and Snapchat) and School Factors ((instructional
resources availability and adequacy, class size, and teaching methods) on Academic
Achievement in Business Studies among Junior Secondary School Students in Southwest,

Nigeria.
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Table 4.12 Summary of Regression Analysis Showing significant relativelin
tudi€s among Junior

Media use and School Factors on Academic Achievement in Busines

nce of Social

Secondary School student in Southwest, Nigeria C\
Unstandardized Standardi%\-}
Coefficients Coeffieien T Sig.
(Constant) Std. O\~
B Error Beta
AN

(Constant) 1.564 0.098 \ 15.955 .000
Facebook 0.109 @ 0.107 5789 000
Twitter 0. 19© 0.017 0.182 10.972 .000
LinkedIn Q’gg? 0.018 0.475 30.773 .000
YouTube Q\ 157 0.015 0.190 10.818 .000
TikTok Q 0.114 0.016 0.112 7.103 .000
Instagram (.@ 0.205 0.016 0.221 12.925 .000
Snapchat6 0.140 0.018 0.131 7.596 .000
I tr@al

nx,ﬁ 0.024 0.004 0.183 5.425 .000
Resoutces

Adequate

Instructional 0.062 .003 0.474 18.441 .000
Resources

Teaching

A . 1. . .

Methods 95 006 079 33.983 000
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Number of
Student in your 216 015 275 14.145 .000
Class

Dependent Variable: Student Academic Achievement

The regression analysis conducted to assess the relative influence of Social Media use (including
platforms like Facebook, Twitter, LinkedIn, YouTube, TikTok, Instagram, and Snapchat) and
School Factors (comprising instructional resources availability and adequacy, t g methods,

and class size) on Academic Achievement in Business Studies among J@Qyondary School

3

Firstly, the analysis indicates that each Social Media platform has a significant influence

students in Southwest Nigeria yielded significant findings.

on student Academic Achievement. For instance, the coefficients for Facebook, Twitter,
LinkedIn, YouTube, TikTok, Instagram, and Snapchat are estimated to be 0.109, 0.191, 0.557,
0.157, 0.114, 0.205, and 0.140, respectively. These coefficients represent the change in academic
achievement associated with a one-unit increase in the use of each respective social media
platform. The statistical significance of the t-values (ranging from 5.789 to 30.773) and the p-
values (< 0.001) for each platform confirms that all of them significantly influence academic
achievement.

Secondly, the analysis emphasizes the substantial influence of Social factors on student
Academic Achievement in Business Studies. The coefficients for instructional resources,
adequate instructional resources, teaching methods, and class size are estimated to be 0.024,
0.062, 0.195, and 0.216, respectively. These coefficients represent the change in Academic
Achievement associated with a one-unit increase in each School factor. The statistical
significance of the t-values (ranging from 5.425 to 33.983) and the p-values (< 0.001) for each

factor indicates that all of them significantly affect Academic Achievement.
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In all, the regression analysis demonstrates that both Social media use and School factors
significantly influence academic achievement in Business studies among Junior Secondary
School students in Southwest Nigeria. Social media platforms like Facebook, Twitter, LinkedIn,
YouTube, TikTok, Instagram, and Snapchat exert individual impacts on Academic Achievement,
while School factors encompassing instructional resources availability and adequacy, teaching
methods, and class size collectively play a crucial role. These findings highlight the multifaceted
nature of factors contributing to Academic Achievement and emphasize the importance of
considering both Social media use and School factors in educational contexts.

Ho3: There will be no significant gender difference in the @mial media among public
Junior Secondary School students in Southwest, Nigeria Q
N\

Table 4.13: Summary of t-test showing signific nder difference in the use of Social
media among public Junior Secondary Schgol ts in Southwest, Nigeria

Std. Error
’\, ean Std. Deviation Mean

Male student

use of social 1570 \AQ 3.12 975 .025

media QQ

Female student

use of social ('@701 3.28 981 024

media é

95% Confidence
QJ’Z}

\/ Sig. (2- Mean Interval of the
T Df tailed) Difference Difference
Lower Upper
Male
student 126.997 1569 .000 3.124 3.08 3.17
use of
social
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media

Female

student

use of 137.948 1700 .000 3.280 3.23 3.33
social

media \

Vo g
e\
The t-test conducted to evaluate the gender difference in the use of Social Media among public
and private Junior Secondary School students in Southwest Nigeria indicates that female students
tend to use Social Media more frequently compared to male students.

The analysis reveals that female students have a higher mean score of Social Media Use
(3.28) compared to male students (3.12). Additionally, the one-sample t-test results show highly
significant differences in Social Media Use between genders, (P=0.05) with both male and
female students demonstrating substantial deviations from the test value of 0.

Several factors could contribute to the observed gender difference in Social Media Use
among Junior Secondary School students. One likely reason is differences in socialization
patterns and preferences. Research suggests that females often engage more in social interaction
and communication, which are central aspects of Social Media Use. Therefore, female students
may be more inclined to use Social Media platforms to connect with peers, share experiences,
and engage in social networking activities.

Furthermore, cultural and societal norms may play a role in shaping gender-specific
behaviors regarding technology and communication. In many cultures, females are encouraged
to prioritize relationships and social connections, which may lead to greater involvement in

Social Media platforms that facilitate interpersonal communication.
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Additionally, differences in interests and preferences between genders may influence
Social Media usage patterns. Certain Social Media platforms may cater more to interests
commonly associated with females, such as fashion, lifestyle, and interpersonal relationships,
leading to higher engagement among female students. Moreover, access to and familiarity with
technology could contribute to the gender disparity in Social Media Use. If females have greater
access to smartphones, tablets, or computers, they may be more likely to use Social Media
platforms regularly.

Overall, while various factors may contribute to the observed gender difference in Social
Media use among Junior Secondary School students, including socialization patterns, cultural
norms, interests, and access to technology, further research is needed to gain a comprehensive
understanding of the underlying mechanisms driving this phenomenon.
Ho4: There will be no significant gender diffe@!in the level of Junior Secondary School
student’s Academic Achievement in Busine dies in Southwest, Nigeria.

.
By

Table 4.14 Summary of t-test Analysis Showing gender difference in the level of Junior
Secondary School student’s Academic Achievement in Business Studies in Southwest,

- Nigeria
AN
NS Std. Error

° & N Mean Std. Deviation Mean
O

Male student\, =
1570 2.69 1998 .025

Achieveme@b re

Femal&student

Achievement Score 1701 2.67 1.001 024

95% Confidence

Sig. (2- Mean Interval of the
T Df tailed)  Difference Difference
Lower Upper
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Male student

Achievement 106.820 1569 .000 2.690 2.64 2.74
Score

Female
student
. 110.034 1700 .000 2.671 2.62 2.72
Achievement

Score

\

R
The t-test analysis conducted to assess the gender difference in the level of] econdary

School students' Academic Achievement in Business Studies in Souﬂ&\Nigeria indicates a

statistically significant result. %

Male students achieved slightly higher mean scor%@siness Studies, with a mean

achievement score of 2.69 compared to female stud who had a slightly lower mean
achievement score of 2.67. The difference was s%ércbally significant as P<(.05.Despite this
small numerical difference, both genders dis@ significant variations from the test value of
0, suggesting a substantial gender disp@cademic Achievement.

The statistical signiﬁcqn& e t-test results, with highly significant p-values (< 0.001)
for both male and femal \Vement scores, provides strong evidence to reject the null
hypothesis of no sigq&lt gender difference in Academic Achievement. The findings suggest
that male stu ng\g’h}d to achieve slightly higher academic performance in Business Studies
comparedégé
Severah&ﬁ

tors may contribute to this observed gender difference in Academic Achievement.

r female counterparts in Junior Secondary Schools in Southwest Nigeria.

Firstly, variations in learning styles and preferences between genders may influence academic
outcomes. Research suggests that males and females may have different approaches to learning
and problem-solving, with males often exhibiting greater confidence in quantitative subjects
like Business Studies.
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Secondly, societal and cultural expectations may shape academic aspirations and
performance. In some cultures, there may be gender-specific expectations regarding Academic
Achievement, with males encouraged to excel in subjects perceived as more technical or
analytical, such as Business studies. Additionally, differences in access to educational resources
and opportunities could contribute to variations in Academic Achievement between,  genders.
Factors such as access to quality teaching, study materials, and educational sup@mpact
students' academic performance differently based on gender. QJ

Moreover, individual factors such as motivation, self-efficacy @Xrest in the subject
matter may also play a role in determining Academic Achie@e . It is possible that male
students in this context may exhibit higher levels of motiv or interest in Business Studies,
leading to slightly better performance compared to fi mﬂ@!dents.

In all, while male students achieved {16 igher mean scores in Business Studies
compared to female students in Jun.ior %:o dary Schools in Southwest Nigeria, further
research is needed to explore the u@ng factors contributing to this gender difference in
Academic Achievement. Und'e@%ng these factors is essential for implementing targeted

interventions to support\b%ents in achieving their full academic potential, regardless of

gender. Q:\\%

4.5 Disc@)n of Findings
N

The findings of research question one shed light on the Academic Achievement levels of Junior
Secondary School students in Business Studies within Southwest Nigeria. Through the
administration of twenty-five objective questions, each carrying four marks, the researcher aimed

to gauge the proficiency of sampled students in the subject. The results, summarized in Table 4.7,

185



reveal a diverse range of scores among the students, reflecting varying levels of understanding
and performance in Business Studies.

A notable discovery from the analysis is the prevalence of low Academic Achievement
among the sampled students. With nearly half of the students scoring below 50 marks, the
findings underscore the urgent need for interventions to improve learning outcomes in Business
Studies. The significant proportion of students categorized as low or very low achievers
highlights the challenges faced by educators in effectively imparting knowledge and fostering
understanding of business concepts in the region.

Comparatively, findings from related studies offer insights into factors influencing
Academic Achievement in similar settings. For instance, a study corroborates the prevalence of
low academic achievement levels among students in Nigeria and across states in Southwest
Nigeria!. These studies identify systemic issues such as inadequate resources and overcrowded
classrooms as contributing factors to poor performance, underscoring the need for
comprehensive reforms in the education sector.

Conversely, a study highlights the potential impact of extracurricular activities on
academic achievement in Business Studies?. Their findings suggest that poor approaches to
education, including participation in extracurricular has influenced low learning outcomes
among Junior Secondary School students in Nigeria. Similarly, some related studies explored
innovative teaching strategies and the role of parental involvement in improving student
performance. These studies highlights poor pedagogical approaches and collaborative efforts
between schools, parents, and communities in the observed low Academic Achievement levels

among Junior Secondary School students in Nigeria®*.
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While the current study contributes specific insights into the Academic Achievement

levels of Junior Secondary School students in Business Studies in Southwest Nigeria, it aligns
with existing research highlighting the prevalence of low performance in the region. The findings
justify the need for targeted interventions, resource allocation, and innovative teaching methods
to enhance learning outcomes and foster academic success among students. By addressing these
challenges collaboratively and holistically, stakeholders can work towards improving Academic
Achievement of Junior Secondary School students in Business Studies in Southwest Nigeria.
The findings from Research Question Two present a comprehensive examination of the prevalent
usage patterns of various Social media platforms affecting or distracting among Junior
Secondary School students attention in Southwest Nigeria, offering insights into their digital
media consumption habits. TikTok emerged as the most frequently utilized platform among the
surveyed students, indicating a significant preference for entertainment and social interaction
within this demographic. This dominance of TikTok aligns with global trends, highlighting its
widespread adoption among youth worldwide and emphasizing its role as a prominent social
media platform among younger audiences.

The educational implications of TikTok's popularity among Junior Secondary School
students in Southwest Nigeria are noteworthy. Given TikTok's primary function as an
entertainment platform, its pervasive usage suggests a potential distraction from academic
pursuits. Educators and policymakers must recognize the impact of social media on students'
attention spans and prioritize strategies to promote digital literacy and responsible online
behavior among adolescents. Integrating lessons on digital citizenship and media literacy into the
curriculum can empower students to navigate social media platforms like TikTok responsibly

and discern between productive and non-productive online activities.

187



Similarly, Snapchat exhibited high usage frequency among students, reflecting its appeal
for private communication and multimedia sharing. This finding underscores the need for
educators to address the challenges of maintaining students' focus on educational tasks amidst
the allure of social media distractions. By incorporating digital citizenship education into the
curriculum, educators can equip students with the skills to navigate social media responsibly and
make informed decisions about their online interactions.

On the contrary, platforms like Twitter and LinkedIn experienced low usage levels
among junior secondary school students in Southwest Nigeria. While these platforms offer
valuable opportunities for professional networking and information dissemination, their limited
engagement among adolescent users suggests a gap in digital literacy and awareness of their
potential benefits for academic and career development. Educators can leverage this opportunity
to educate students on the practical applications of social media in academic and professional
settings, emphasizing the importance of cultivating a positive online presence and utilizing social
media platforms like Twitter and LinkedIn for educational and career advancement purposes.
Furthermore, the widespread usage of platforms like Facebook and YouTube among students
mirrors global trends of these platforms' enduring popularity. While Facebook provides
opportunities for social networking and community building, YouTube serves as a valuable
resource for educational content and skill development. Educators can harness the educational
potential of these platforms by incorporating them into classroom instruction and facilitating
collaborative learning experiences that leverage students' familiarity with social media for
educational purposes.

However, the varying usage patterns across different social media platforms underscore

the need for nuanced approaches to digital literacy education and online safety initiatives in

188



Southwest Nigeria. By acknowledging the diverse preferences and behaviors of students in
navigating the digital landscape, educators can develop tailored interventions to promote
responsible digital citizenship and empower students to make informed choices about their
online activities.

Comparatively, the prevalence of TikTok usage among youth in Southwest Nigeria aligns
with findings of a study in the United States, demonstrating the platform's universal appeal and
its ability to resonate with adolescents across diverse cultural contexts®. This parallel emphasis
the transformative impact of TikTok on youth culture worldwide and highlights its status as a
leading social media platform among younger demographics.

Similarly, Snapchat exhibited high usage frequency among Junior Secondary School
students in Southwest Nigeria, reflecting its appeal for private communication and multimedia
sharing. This finding resonates with research by an author in some selected states in Nigeria,
which identified Snapchat as a preferred platform for ephemeral messaging and visual content
creation among teenagers®. The consistent popularity of Snapchat across different states
highlights its universal appeal as a platform for intimate and spontaneous communication among
youth.

On the contrary, platforms like Twitter and LinkedIn experienced low usage levels
among Junior Secondary School students in Southwest Nigeria. This aligns with findings from a
study which indicated that platforms like Twitter and LinkedIn are less popular among younger
demographics compared to platforms like Facebook and Instagram’. Despite their utility for
professional networking and information dissemination, these platforms may not resonate as

strongly with adolescent users in the region.
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Furthermore, the widespread usage of platforms like Facebook and YouTube among
students mirrors global trends of these platforms' enduring popularity. While Facebook provides
opportunities for social networking and community building, YouTube serves as a valuable
resource for educational content and skill development. A study in Lagos state emphasized the
central role of Facebook and YouTube in adolescents' social media usage, highlighting their
significance as primary channels for social networking and content consumption among youth®.

However, contrasting findings pose different results. For instance, a study identified
different social media usage patterns among adolescents, with platforms like Snapchat
dominating the landscape®. Such discrepancies underscore the importance of considering local
nuances and cultural factors when interpreting social media usage among youth.

In all, the findings of this study offer valuable insights into the digital media consumption
habits of Junior Secondary School students in Southwest Nigeria, emphasizing the dominance of
platforms like TikTok and Snapchat while indicating relatively lower engagement with platforms
like Twitter and LinkedIn. By comparing these findings with related studies, both supportive and
contradictory, a comprehensive understanding of Social media usage among youth emerges,
highlights the need for context-specific approaches to digital literacy education and online safety
initiatives in the region.

The findings from Research Question Three provide a comprehensive assessment of the status of
School factors, particularly Instructional resource availability and adequacy, in Junior Secondary
Schools in Southwest Nigeria. The evaluation of various instructional resources crucial for
teaching Business Studies reveals significant disparities in their availability across different
categories. While some resources such as classrooms demonstrate high levels of availability,

others, including Business Studies Laboratory, Business Simulation Games, and Business
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Journals, exhibit notably lower availability, indicating potential deficiencies in the provision of
these resources.

These findings have profound educational implications for Business Studies education in
Junior Secondary Schools in Southwest Nigeria. The high availability of classrooms is promising,
as they are essential for facilitating teaching and learning activities. However, the low
availability of other critical resources such as Business Studies Laboratory and Business Journals
may hinder the effective delivery of Business Studies education. Lack of access to these
resources could limit students' opportunities for practical learning experiences and exposure to
current industry practices, potentially impacting their overall understanding and preparedness for
future careers in business.

Moreover, the low level of availability of resources like Business Studies textbooks and
computer systems suggests that while these resources are somewhat accessible, there is room for
improvement to ensure equitable access for all students. Access to updated textbooks and
technology-enabled learning resources is vital for enhancing the quality of instruction and
preparing students for the increasingly digitalized business environment. Addressing resource
deficiencies in these areas is essential to providing students with a well-rounded and
comprehensive educational experience in Business Studies.

The weighted mean, calculated to indicate the overall availability of instructional
resources, underscores the prevailing trend towards low availability in Junior Secondary Schools
in Southwest Nigeria. This finding highlights the urgent need for strategic interventions to bridge
resource gaps and enhance the quality of Business Studies education. Investing in infrastructure
development, resource allocation, and capacity building initiatives can help address deficiencies

and ensure equitable access to quality education for all students.
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In comparing these findings with related studies, supportive study on instructional
resource availability in Nigerian schools aligns with the observed disparities in resource
availability, emphasizing the need for targeted interventions to improve resource provision!'?,
Similarly, another study on educational infrastructure in Nigeria provides context to the
challenges faced by schools in the region, corroborating the findings of resource deficiencies in
Junior Secondary Schools in Southwest Nigeria'!.

On the contrary, a study on investigation into resource availability in Nigerian schools
may present contrasting findings, highlighting variations in resource provision across different
regions or school types!?. Similarly, a study on factors contributing to low Academic
Achievement in Nigerian schools may shed light on the interconnectedness between resource
availability and educational outcomes, further emphasizing the importance of addressing
resource deficiencies to improve student performance!?.

Similarly, the assessment of instructional resources to teach Business Studies in Junior
Secondary schools in Southwest Nigeria presents a varied landscape of adequacy, with notable
disparities across different categories. While classrooms emerge as the most satisfactory aspect,
garnering a high rating with a mean adequacy score of 2.70, other essential resources such as
Business Studies textbooks, laboratory facilities, computer systems, and supplementary materials
like business news and magazines receive low ratings, indicating critical inadequacies in these
areas.

This finding highlights the urgent necessity for strategic interventions to bolster the
provision of instructional resources in Junior Secondary Schools, particularly in the realm of
Business Studies education. Addressing deficiencies in textbooks, laboratory facilities,

technological infrastructure, and supplementary materials such as business news and journals is

192



paramount to fostering a conducive learning environment. Moreover, attention should be
directed towards enhancing access to essential tools like financial statements and business
analysis resources, which are foundational to understanding key concepts in Business Education.
Similarly, resources like financial statements, business analysis tools, business journals and
research papers, and business simulations fall short of the benchmark for adequacy, with mean
adequacy scores ranging from 2.02 to 2.23. This pervasive inadequacy across various
instructional resources crucial for effective teaching of Business Studies highlights the need for
comprehensive reforms and targeted interventions to improve resource provision and enhance
the quality of education delivery in the subject.

While certain aspects of instructional resources, such as classrooms, may meet
satisfactory standards, the overall assessment reveals substantial inadequacies across multiple
fronts, with a mean adequacy score of 2.16. It is imperative for educational policymakers and
stakeholders to prioritize resource allocation and strategic interventions to bridge these gaps and
ensure a more robust educational framework for Business Studies in Junior Secondary Schools in
Southwest Nigeria.

In comparing these findings with related studies, supportive study on instructional
resource adequacy in Nigerian schools aligns with the observed disparities in resource
availability, emphasizing the need for targeted interventions to improve resource provision'*.
Similarly, a study research on educational infrastructure in Nigeria provides context to the
challenges faced by schools in the region, corroborating the findings of resource deficiencies in
Junior Secondary Schools in Southwest Nigeria'>.

Contrastingly, investigation into resource adequacy in Nigerian schools may present

differing perspectives, highlighting variations in resource provision across different regions or
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school types'é. Similarly, research on factors contributing to low Academic Achievement in
Nigerian schools may shed light on the interconnectedness between resource adequacy and
educational outcomes, further emphasizing the importance of addressing resource deficiencies to
improve student performance!”.

In all, the findings of this study highlight the critical importance of addressing resource

deficiencies to enhance the quality of Business Studies education in Junior Secondary Schools in
Southwest Nigeria. By recognizing the educational implications of resource adequacy and
advocating for targeted interventions, educators and policymakers can work towards ensuring
equitable access to quality education and improving educational outcomes for students in the
region.
Test of hypothesis one was conducted to explore the combined influence of Social media use and
School factors on Academic Achievement in Business studies among Junior Secondary School
students in Southwest Nigeria yielded significant results. The analysis revealed a strong
relationship between the predictors (social media use and School factors) and the dependent
variable (student academic achievement). This suggests that these factors collectively explain a
substantial portion of the variability in Academic Achievement.

The ANOVA results further supported the significance of the regression model,
indicating that the predictors collectively contribute significantly to explaining the variance in
Academic Achievement. This underscores the importance of considering both Social media use
and School factors when examining factors influencing academic performance.

The findings provide compelling evidence to reject the null hypothesis (Hol) that there will be no

significant combined influence of Social media use and School factors on Academic
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Achievement. Instead, the results suggest that both Social media use and School factors play
significant roles in determining Academic Achievement in this context.

The significant influence of Social media use confirms the importance of considering
digital platforms as potential factors affecting students' performance. Social media platforms
offer opportunities for communication, collaboration, and information sharing, but they also
present distractions and potential negative influences on academic focus and time management.
Therefore, educators and policymakers need to be aware of the impact of Social Media Use and
develop strategies to help students navigate these platforms effectively while minimizing their
negative effects on academic performance.

Additionally, the significant influence of School Factors highlights the importance of the
school environment and support structures in facilitating student success. School Factors
encompass a wide range of variables, including teaching quality, school resources, administrative
support, and extracurricular opportunities. Schools that provide a conducive learning
environment, effective teaching methods, and adequate support systems are more likely to foster
positive academic outcomes among students.

The findings of this study emphasize the need for a comprehensive approach that
considers both individual and contextual factors. By recognizing the combined influence of
Social Media Use and School Factors, educators and policymakers can develop targeted
interventions and policies to support student success in Business Studies and other academic
subjects. This may involve implementing digital literacy programs, promoting responsible social
Media Use, enhancing school resources, and providing professional development opportunities

for educators. By addressing these factors holistically, stakeholders can work towards improving
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Academic Achievement and enhancing the overall educational experience for Junior Secondary
School students in Southwest Nigeria.

The findings carry several important educational implications. Firstly, recognizing the
impact of Social Media on academic performance emphasises the need for educators and
policymakers to integrate digital literacy education into the curriculum. While Social Media
platforms offer valuable opportunities for communication and collaboration, they also present
distractions that can impede students' focus and productivity. By incorporating digital literacy
programs, schools can equip students with the skills to navigate Social Media responsibly,
discern credible information, and manage their online time effectively, thus mitigating potential
negative effects on Academic Achievement.

Moreover, the significant influence of School Factors highlights the critical role of the
school environment in shaping student outcomes. Educational institutions should prioritize
creating a conducive learning environment that fosters academic engagement and success. This
involves ensuring adequate resources, such as updated learning materials, technology
infrastructure, and well-equipped facilities, to support teaching and learning. Additionally,
investing in professional development opportunities for educators can enhance teaching quality
and instructional practices, ultimately benefiting student Academic Achievement. Furthermore,
schools should strive to provide comprehensive support systems that address the diverse needs of
students, including academic, social, and emotional support, to facilitate their holistic
development and success.

Another educational implication of the findings is the importance of promoting a
balanced approach to technology use among students. While Social Media can be a valuable tool

for learning and communication, excessive screen time and digital distraction can negatively
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impact academic performance. Educators and parents must collaborate to establish clear
guidelines and boundaries for technology use, both inside and outside the classroom.
Encouraging students to engage in offline activities, such as reading, physical exercise, and face-
to-face interactions, can help mitigate the adverse effects of excessive screen time and promote
overall well-being and academic success.

Furthermore, the findings emphasize the need for schools to adopt evidence-based
interventions and policies that address the multifaceted nature of Academic Achievement. This
includes implementing data-driven strategies to identify and support students who may be at risk
of academic underachievement due to factors such as excessive Social Media Use or inadequate
institutional support. By leveraging insights from research findings, educational stakeholders can
develop targeted interventions that effectively address the specific needs and challenges faced by
students in Southwest Nigeria.

This finding aligns with several other studies in the field. For instance, a study conducted
in a different region, also found a positive correlation between Social Media Use and Academic
Achievement among Secondary School students, particularly when social media was utilized for
educational purposes'®. Similarly, another study emphasized the significance of School support
highlighted in the original study'’.

Moreover, findings from a related study which tracked students' academic performance,
supported the idea that excessive Social Media Use could negatively impact Academic
Achievement, emphasizing the need for monitoring and regulating online activities?’.
Additionally, a study concluded that both individual characteristics and contextual factors,
including Social Media Use and school support, significantly influenced Academic Achievement

across diverse student populations, providing robust evidence for the multifaceted nature of
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academic success?!. Furthermore, a qualitative exploration of students' perceptions highlighted
the relationship between Social Media Use and Academic Achievement, reflecting the
complexities identified in the original study??.

However, there are also findings that contradict the significant influence of Social Media
Use and School Factors on Academic Achievement. For example, a study, conducted in a
different cultural context, found no significant correlation between Social Media use and
Academic Achievement among secondary school students, suggesting that other factors, such as
socioeconomic status and family support, might have a greater influence. Similarly, a study using
experimental approach did not find strong evidence that changes in school policies or resources
significantly impacted academic performance, challenging the assumption of school
determinants highlighted in the original study?*.

Furthermore, a comparison study revealed no significant differences in Academic
Achievement based on School Factors, indicating that individual characteristics might be more
predictive of success**. Additionally, an analysis of a related study found inconsistent
correlations between Social Media Use and Academic Achievement over time, suggesting that
other factors might play a stronger role*. Finally, a qualitative exploration of students'
experiences with Social Media and academic performance revealed diverse perspectives,
indicating the complex and context-dependent nature of the relationship?®.

In all, while the study's findings support a significant influence of Social media use and
School factors on Academic Achievement among Junior Secondary School students in
Southwest Nigeria, it's crucial to consider a range of studies to develop a comprehensive

understanding. Different methodologies, sample populations, and cultural contexts can lead to
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varying findings, highlighting the need for a careful interpretation of the relationship between
Social media use, School Factors and Academic Achievement.

Test of hypothesis two investigate the relative influence of Social Media Use and School Factors
on Academic Achievement in Business Studies among Junior Secondary School students in
Southwest Nigeria yielded significant results. The findings shed light on the complex interplay
between traditional School Factors and contemporary elements like Social Media Use in shaping
academic outcomes. The analysis revealed a notable influence of School Factors on student
Academic Achievement. The coefficient estimation for School Factors, which encompassed
aspects like the availability and adequacy of instructional resources, class size, and teaching
methods, indicated a positive relationship with Academic Achievement. Specifically, for every
one-unit increase in School Factors, there was a corresponding increase in Academic
Achievement, affirming the significance of School support structures in facilitating student
success. The statistical significance of the t-value and the p-value further confirmed the
robustness of this relationship, highlighting the crucial role of School Factors in shaping
educational outcomes.

Similarly, the analysis highlights the considerable influence of Social Media Use on
student Academic Achievement. The coefficient estimation for Social Media Use revealed a
positive and statistically significant relationship with Academic Achievement. This implies that
increased engagement with Social Media platforms like Facebook, Twitter, LinkedIn, YouTube,
Tiktok, Instagram, and Snapchat was associated with higher Academic Achievement among
Junior Secondary School students in Southwest Nigeria. The magnitude of the t-value and the

highly significant p-value emphasized the profound impact of Social Media use on Academic
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performance, reflecting the pervasive influence of digital technologies in modern educational
contexts.

This result carries several important educational implications. For instance, the results
identifies the critical role of School support, including instructional resources, class size, and
teaching methods, in shaping student Academic Achievement. Educational institutions should
prioritize investments in resources and infrastructure to ensure that students have access to
adequate learning materials, conducive learning environments, and effective teaching practices.
Additionally, efforts to optimize class sizes and promote innovative teaching methods can
enhance student engagement and learning outcomes.

Similarly, with the significant influence of Social Media Use on Academic Achievement,
there is a need to incorporate digital literacy education into the curriculum. It is important to note
that the educational context has recently given digital competence a significant amount of
attention?’. Educators should equip students with the skills to navigate Social Media platforms
responsibly, discern credible information, and manage their online presence effectively. By
promoting digital literacy, schools can empower students to leverage digital technologies for
learning while mitigating potential distractions and negative impacts on academic performance.

Furthermore, the findings highlight the importance of promoting responsible Social
Media Use among students. Educators and parents should collaborate to establish clear
guidelines and boundaries for technology use, both inside and outside the classroom. By
fostering a culture of responsible digital citizenship, schools can help students maximize the
educational benefits of social media while minimizing potential risks to Academic Achievement

and well-being.
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Additionally, given the significant influence of teaching methods on Academic
Achievement, professional development opportunities for educators are crucial. Schools should
invest in training programs that equip teachers with innovative instructional strategies,
technology integration skills, and classroom management techniques. By enhancing teacher
effectiveness, schools can create dynamic learning environments that engage students and
support their academic success.

Also, the results emphasize the need for a holistic approach to student support that
addresses both academic and socio-emotional needs. Schools should provide comprehensive
support systems that encompass academic tutoring, counselling services, and extracurricular
activities. By nurturing students' overall well-being and fostering a sense of belonging, schools
can create an environment where students feel supported to excel academically.

In all, the educational implications of the results highlight the importance of creating
supportive learning environments that leverage both school resources and digital technologies to
enhance student Academic Achievement. By addressing the complex interplay between School
factors and Social media use, educators and policymakers can develop targeted interventions and
policies that optimize learning outcomes and promote the holistic development of students in
Southwest Nigeria.

The findings of the current study are consistent with several related studies. For instance,
a study demonstrated significant positive correlations between School factors, such as teaching
resources and class size, and Academic Achievement among secondary school students?’. This
aligns with the findings of the current study, emphasizing the crucial role of school support in
facilitating student success. Additionally, a related study highlighted the significant positive

relationships between social media use, effective teaching methods, and Academic Achievement

201



among students in Nigeria, further supporting the notion that both school and digital factors
contribute to educational outcomes?®,

However, there are also studies that present contrasting findings. For instance, a study
found no significant relationship between School Factors and Academic Achievement among
Secondary School students in Southwest Nigeria, contradicting the findings of the current study?®.
Similarly, another study revealed no significant correlations between Social Media Use, teaching
methods, and Academic Achievement among students, challenging the idea that these factors
consistently influence educational outcomes®’. Furthermore, similar study indicated that class
size had no significant impact on Academic Achievement, contrasting with the findings of the
current study, which suggested otherwise?!. In the same vein, a study demonstrated no significant
correlation between Social Media Use and Academic Achievement among students in a different
educational context, further questioning the universal impact of digital factors on academic
performance’?.

These discrepancies highlights the complexity of factors influencing Academic
Achievement and highlight the need for further research to explore the nuanced relationships
between School support, digital technologies, and educational outcomes. While some studies
support the significance of School Factors and Social Media use in shaping student success,
others present conflicting findings, suggesting that these relationships may vary depending on
contextual factors. Therefore, future research should consider the diverse educational contexts
and explore additional variables to provide a comprehensive understanding of the factors
influencing Academic Achievement among Junior Secondary School students in Southwest

Nigeria and beyond.
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Test of hypothesis three on gender difference in the use of Social Media among Public Junior
Secondary School students in Southwest Nigeria revealed that female students tend to use Social
Media more frequently compared to male students. This observation, supported by the t-test
results indicating a higher mean score of Social media use among female students compared to
male students, highlights a significant gender disparity in online engagement within this
demographic.

Several factors could contribute to the observed gender difference in Social Media Use
among junior secondary school students. One likely reason is differences in socialization patterns
and preferences. Research suggests that females often engage more in social interaction and
communication, which are central aspects of Social Media Use. Therefore, female students may
be more inclined to use Social Media platforms to connect with peers, share experiences, and
engage in social networking activities.

Furthermore, cultural and societal norms may play a role in shaping gender-specific
behaviors regarding technology and communication. In many cultures, females are encouraged
to prioritize relationships and social connections, which may lead to greater involvement in
Social Media platforms that facilitate interpersonal communication.

Additionally, differences in interests and preferences between genders may influence
Social Media usage patterns. Certain Social Media platforms may cater more to interests
commonly associated with females, such as fashion, lifestyle, and interpersonal relationships,
leading to higher engagement among female students.

Moreover, access to and familiarity with technology could contribute to the gender
disparity in Social Media Use. If females have greater access to smartphones, tablets, or

computers, they may be more likely to use Social Media platforms regularly.
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This result has several critical educational implications. For instance the observed higher
frequency of Social Media Use among female students compared to male students underscores
the importance of understanding and addressing gender-specific patterns in technology usage
within educational contexts. Educators and policymakers need to recognize and accommodate
these differences to ensure equitable access to digital resources and opportunities for all students.

Furthermore, the gender disparity in Social Media Use highlights the need for tailored
interventions and educational strategies that acknowledge and respond to the specific needs and
preferences of male and female students. For example, initiatives aimed at promoting digital
literacy and responsible online behaviour should consider incorporating gender-sensitive
approaches that cater to the distinct socialization patterns and interests of male and female
students. By addressing gender-specific barriers and challenges related to technology use,
educators can create more inclusive learning environments that empower all students to thrive in
the digital age.

Moreover, the findings emphasize the importance of fostering critical thinking and media
literacy skills among students to navigate the complex digital landscape effectively. With Social
Media playing an increasingly prominent role in students' lives, it is essential to equip them with
the skills to critically evaluate online content, discern credible information, and navigate
potential risks such as cyberbullying and misinformation. Integrating media literacy education
into the curriculum can help students develop the skills and competencies needed to engage with
social media responsibly and ethically.

Additionally, the gender difference in Social Media Use highlights the role of schools in
promoting positive digital citizenship and fostering a culture of respect and inclusivity online.

Educators should seize opportunities to facilitate discussions about digital rights, online privacy,
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and responsible Social Media Use, empowering students to make informed decisions about their
online behaviour. By promoting a culture of digital citizenship, schools can help students
navigate the complexities of the digital world while promoting positive online interactions and
relationships.

Furthermore, the gender disparity in Social Media Use underscores the importance of

addressing broader societal norms and stereotypes that may influence students' technology usage
patterns. Educators and policymakers should work to challenge gender stereotypes and promote
gender equality in all aspects of education, including technology access and participation. By
fostering an inclusive and equitable learning environment, schools can empower all students to
realize their full potential and thrive in an increasingly digital society.
In all, the gender difference in Social Media Use among Junior Secondary School students in
Southwest Nigeria has significant educational implications that warrant careful consideration. By
recognizing and addressing gender-specific patterns in technology usage, educators and
policymakers can promote equitable access to digital resources, foster critical thinking and media
literacy skills, and create inclusive learning environments that empower all students to navigate
the digital landscape effectively and responsibly.

The findings are consistent with several supporting studies. For instance, a study found
that female students tend to use social media platforms more frequently compared to male
students in similar educational contexts®>. Similarly, studies conducted another author
highlighted gender differences in Social Media usage patterns among adolescents, with female
students showing a greater inclination towards social networking activities®*. Additionally, an
author research demonstrated that female students reported spending more time on Social Media

platforms compared to male students in Nigeria®>. These studies collectively support the findings
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of the current research, indicating a consistent gender disparity in Social Media Use among
Junior Secondary School students.

However, there are also contradicting studies that present conflicting results regarding
gender differences in Social Media Use. For instance, a researcher found no significant gender
difference in Social Media use among secondary school students in Southwest Nigeria®.
Similarly, studies revealed similar levels of Social Media Use among male and female students,
with no significant gender differences observed” 3%, Additionally, a study found that male
students reported higher levels of engagement with Social Media compared to female students in
a different educational context®. These studies challenge the findings of the current research,
suggesting that gender differences in Social Media usage patterns may not be consistent across
all contexts and populations.

Overall, while some studies support the observed gender difference in Social Media Use
among Junior Secondary School students in Southwest Nigeria, others present conflicting
findings. These discrepancies highlight the complexity of factors influencing gender-specific
patterns of technology usage and underscore the need for further research to explore the
underlying mechanisms driving these differences. Understanding the importance of gender
differences in Social Media Use is essential for educators, policymakers, and parents to develop
targeted interventions and educational strategies that address the specific needs and preferences
of male and female students. By acknowledging and accommodating these differences,
stakeholders can promote equitable access to digital resources and opportunities for all students,
fostering a more inclusive and supportive learning environment.

Test of hypothesis four on assessing the gender difference in the level of Junior Secondary

School students' Academic Achievement in Business Studies in Southwest Nigeria revealed a
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statistically significant result. Despite a small numerical difference in mean achievement scores,
with male students achieving slightly higher scores compared to female students, both genders
displayed significant variations from the test value of 0, indicating a substantial gender disparity
in Academic Achievement.

The statistical significance of the t-test results, coupled with highly significant p-values

for both male and female achievement scores, provides strong evidence to reject the null
hypothesis of no significant gender difference in Academic Achievement. These findings suggest
that male students tend to achieve slightly higher academic performance in Business Studies
compared to their female counterparts in Junior Secondary Schools in Southwest Nigeria.
Several factors may contribute to this observed gender difference in Academic Achievement.
Firstly, variations in learning styles and preferences between genders may influence academic
outcomes. Research suggests that males and females may have different approaches to learning
and problem-solving, with males often exhibiting greater confidence in quantitative subjects like
Business Studies. This difference in learning styles could potentially contribute to variations in
Academic Achievement between genders.

Secondly, societal and cultural expectations may shape academic aspirations and
performance. In some cultures, there may be gender-specific expectations regarding Academic
Achievement, with males encouraged to excel in subjects perceived as more technical or
analytical, such as Business studies. These cultural norms and expectations may influence
students' perceptions of their own abilities and impact their academic performance.

Additionally, differences in access to educational resources and opportunities could
contribute to variations in Academic Achievement between genders. Factors such as access to

quality teaching, study materials, and educational support may impact students' academic
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performance differently based on gender. Unequal access to resources and opportunities may
disadvantage female students, leading to lower Academic Achievement compared to their male
counterparts.

Moreover, individual factors such as motivation, self-efficacy, and interest in the subject
matter may also play a role in determining Academic Achievement. It is possible that male
students in this context may exhibit higher levels of motivation or interest in Business Studies,
leading to slightly better performance compared to female students.

In support of the findings regarding gender differences in Academic Achievement in
Business Studies among Junior Secondary School students in Southwest Nigeria, several studies
provide corroborative evidence. For instance, a study conducted in Ogun State suggests that male
students typically achieve slightly higher academic performance in technical subjects like
Business Studies compared to their female counterparts®®. Similarly, another related study
demonstrated a significant gender difference in Academic Achievement, with male students
achieving higher mean scores in basic science across Nigeria*!. These findings align with the
current research, indicating gender-specific patterns in academic performance among students.

Furthermore, the result offers additional support for the observed gender disparity in
Academic Achievement. It found that male students exhibited higher levels of confidence and
motivation in quantitative subjects, potentially leading to better academic performance compared
to female students*’. Another study highlighted cultural and societal expectations, with males
often encouraged to excel in technical or analytical subjects like Business Studies*. Additionally,
an author revealed variations in learning styles and preferences between genders, with male

students displaying greater confidence in subjects like Business Studies*. These studies
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collectively reinforce the notion that gender differences play a role in Academic Achievement
among Junior Secondary School students in Southwest Nigeria.

However, there are also studies that present conflicting evidence regarding gender
differences in Academic Achievement, suggesting the need for further investigation. For instance
research found no significant gender difference in Academic Achievement among Secondary
School students in Southwest Nigeria, challenging the consistency of gender disparities in
academic performance®. Similarly, studies reported similar academic performance levels among
male and female students, indicating variability in gender-specific patterns of achievement*®47,

Additionally, a study revealed that female students exhibited higher levels of motivation
and interest in technical subjects, potentially leading to better academic performance compared
to male students in a different educational context®. Studies also found that female students
achieved slightly higher mean scores in technical subjects compared to male students in Nigeria®.
These findings contradict the observed gender difference in Academic Achievement reported in
the current research, highlighting the variability of gender differences across different
populations and contexts. In all, while several studies support the findings of gender differences
in Academic Achievement in Business Studies among Junior Secondary School students in
Southwest Nigeria, conflicting evidence suggests the need for further investigation.
Understanding the underlying factors contributing to these gender disparities is essential for
developing targeted interventions to support all students in achieving their academic potential,

regardless of gender.
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Chapter Five
Conclusion
This chapter presents the concludin@'n of the study. It contains the following subsections:
Summary of Findings, Con@%, Recommendations, Contribution to Knowledge and

Suggestions for Further ies.

5.1 Summar< 0®ngs

Research &@mn One focused on Academic Achievement levels in Business Studies, revealing
a divekvfange of scores among students. Notably, there was a prevalence of low Academic
Achievement, with nearly half of the students scoring below 50 marks. These findings highlight
the urgent need for interventions to improve learning outcomes in Business Studies and highlight

the challenges faced by educators in effectively imparting knowledge in the region.
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Moving to Research Question Two, the study provided comprehensive insights into the
prevalent usage patterns of Social Media platforms among Junior Secondary School students in
Southwest Nigeria. TikTok emerged as the most frequently utilized platform, suggesting a
significant preference for entertainment and social interaction. This dominance of TikTok raises
concerns about potential distractions from academic pursuits and emphasizes the in&tance of

S

Research Question Three evaluated School Factors, particularlwt ional Resource

promoting digital literacy and responsible online behavior among students.

Availability and Adequacy, in Junior Secondary Schools. The @ revealed significant
disparities, with some resources like classrooms demonstratin@ availability while others like
Business Studies Laboratory and technological infrastructg exhibiting notable deficiencies.
These findings underscore the critical need for strat%’bterventions to bridge resource gaps and

enhance the quality of Business Studies educ{@tbsouthwest Nigeria.

In all, the study highlights ché%@ in Academic Achievement, Social media usage
patterns, and resource provis_i(QQ}unior Secondary Schools. Addressing these challenges
requires collaborative ef%@n educators, policymakers, and stakeholders to ensure equitable

access to quality edug& and foster academic success among students in the region.

The ﬁ@ngs from the conducted tests of hypotheses provide valuable insights into the
factor i@rgcing Academic Achievement among Junior Secondary School students in
Southwest Nigeria. In the first hypothesis test, it was established that both Social Media Use and
School Factors significantly influence academic performance in Business Studies. The analysis
revealed a strong relationship between these predictors and student Academic Achievement,

indicating the importance of considering both digital and School influences. This finding
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highlights the need for teachers and policymakers to address Social Media Use and School

support comprehensively to enhance academic outcomes.

In the test of hypothesis two, the study further confirmed the significant influence of
Social Media Use and School Factors on Academic Achievement. School support, including
resources and teaching methods, was found to positively impact academic p&rmance,
emphasizing the importance of investing in educational infrastructure and W’ training.
Additionally, the study highlighted the relevance of Social Media Use U& tional contexts,

suggesting the need for digital literacy education to promote responsi line behavior among

students. 0

In the third hypothesis test, the research uncover@ notable gender difference in Social
media usage among Junior Secondary School st@ in Southwest Nigeria. Female students
were found to use Social Media more fre 1&@ compared to male students, highlighting the
need to address gender-specific patteévﬁ’\% chnology usage within educational settings. The
study emphasized the impo_rtQ f developing tailored interventions and strategies to

accommodate these di%@ and promote equitable access to digital resources and

opportunities for all ;&HS.

Lastlyg#the fourth hypothesis test revealed a statistically significant gender difference in
Acade{@evement in Business Studies. Male students achieved slightly higher academic
scores compared to female students, indicating variations in learning styles, cultural expectations,
and access to resources between genders. This finding underscores the importance of addressing
gender-specific barriers and challenges in academic achievement and fostering inclusive learning

environments that empower all students to succeed academically. In all, the findings from the
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conducted tests of hypotheses shed light on the complex interplay between Social Media Use,
School Factors, and Gender differences in Academic Achievement among Junior Secondary
School students in Southwest Nigeria. These insights have important implications for lecturers,

policymakers, and other stakeholders in developing targeted interventions and strategies to

Based on the findings of this study, it is evident that there exists a con level of Academic

support student success and promote equitable access to quality education for all.

5.2 Conclusion

underachievement among Junior Secondary School students @usiness Studies within
Southwest Nigeria. The prevalence of low scores, with n f of the students performing
below 50 marks, underscores the urgent need for targ@d interventions to enhance learning
outcomes and address the challenges faced by ed@rs in effectively delivering knowledge in
the region. @

TikTok is the most commonlé;{QSOCial Media platform among Junior Secondary
School students in Southwest, %}S There is a clear indication of a strong preference for
entertainment and socia%@\tlon. These findings underscore the imperative for promoting
digital literacy and ring responsible online behavior among students, amidst concerns
regarding pot ti&d'ﬁtractions from academic pursuits.

Tl@re disparities in School Factors, particularly regarding the Availability and
Adequ})/of instructional resources in Junior Secondary Schools. While certain resources such
as classrooms demonstrate high availability, others like the Business Studies Laboratory and
technological infrastructure exhibit notable deficiencies.

The findings identify a significant influence of both Social media use and School Factors

on academic performance in Business Studies. This emphasizes the importance of considering
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digital and School influences comprehensively to enhance academic outcomes, urging educators
and policymakers to collaborate on targeted interventions.

Additionally, the study reaffirms the substantial influence of Social Media Use and
School Factors on Academic Achievement. The positive influence of School support, alongside
the relevance of digital literacy education, underscores the necessity for investments in
educational infrastructure and teacher training to foster optimal learning enéQ&nts and
encourage responsible online behavior among students.

Furthermore, there is a notable gender disparity in Social sage patterns, with
female students exhibiting higher frequencies of engag@%mpared to their male

counterparts. These findings stress the importance of a g gender-specific technology
usage patterns within educational settings and i I%ang tailored interventions to ensure
equitable access to digital resources for all stude oreover, there is a statistically significant
gender difference in Academic Achieveme t§r usiness Studies, with male students achieving

slightly higher scores than female s@'& his highlights the imperative to address gender-

specific barriers and cultivate i@e learning environments that empower all students to excel

academically, regardless ﬁ%%er.
53 Recomm XQ%:

Based on the ﬁndings of this study revealing concerning levels of academic under achievement
among Junior Secondary School students in Business Studies within Southwest Nigeria, it was
recommended that:

1. Educational authorities and stakeholders implement targeted interventions to enhance

learning outcomes in Business Studies. This may include providing additional
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academic support services, such as tutoring programs or remedial classes, to assist
struggling students in improving their performance.

Considering TikTok's dominance as the most commonly used Social Media platform
among Junior Secondary School students in Southwest Nigeria, it is recommended
that educators and parents focus on promoting digital literacy and fostering
responsible online behavior. Incorporating digital literacy education into the Business
Studies curriculum and organizing workshops or seminars on online safety and
responsible Social Media use can help students navigate digital platforms more
responsibly and minimize distractions from academic pursuits.

Addressing disparities in School Factors, particularly regarding the availability and
adequacy of instructional resources in Junior Secondary Schools, requires strategic
interventions. Educational authorities should prioritize allocating resources to areas
with notable deficiencies, such as the Business Studies Laboratory and technological
infrastructure. Additionally, investing in infrastructure upgrades and facilities
expansion can help create a conducive learning environment for students.

In light of the significant influence of both Social Media use and School Factors on
academic performance in Business Studies, it is recommended that educators and
policymakers collaborate on targeted interventions. This may involve implementing
comprehensive digital literacy programs, enhancing School support structures, and
providing professional development opportunities for educators to improve teaching
methods and instructional practices.

To address the notable gender disparity in Social Media usage patterns, tailored

interventions are necessary. Educational authorities should develop gender-sensitive
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strategies to promote equitable access to digital resources and opportunities for all
students. This may involve organizing gender-specific workshops or initiatives aimed
at addressing gender-specific technology usage patterns and fostering a more
inclusive digital learning environment.

6. In response to the statistically significant gender difference in Academic
Achievement in Business Studies, it is crucial to address gender-specific barriers and
cultivate inclusive learning environments. Educators should adopt teaching methods
that cater to diverse learning styles and preferences, ensuring that both male and
female students have equal opportunities to excel academically. Additionally,
fostering a supportive and inclusive school culture that celebrates diversity and
encourages academic excellence irrespective of gender is essential.

5.4 Contribution to Existing Knowledge
The study significantly contributes to the existing knowledge in the field of Education,
particularly concerning teaching and learning of Business Studies in Junior Secondary School
students in Southwest Nigeria. Firstly, it offers insights into the levels of Academic Achievement
in Business Studies, revealing a prevalent occurrence of low scores among students. By
highlighting this issue, the study underscores the pressing need for targeted interventions to
improve learning outcomes and address the challenges faced by educators in effectively
imparting knowledge in the region.

Secondly, the study sheds light on Social Media usage patterns among students, with
TikTok emerging as the dominant platform. This finding contributes to the understanding of
technology use in educational settings, emphasizing the importance of promoting digital literacy

and responsible online behavior. It adds to ongoing efforts aimed at maximizing the educational
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benefits of digital platforms while minimizing potential distractions that could impact academic
focus.

Moreover, the study identifies disparities in School Factors, such as the availability and
adequacy of instructional resources in Junior Secondary Schools. By pinpointing areas of
deficiency, the study informs policymakers and educational authorities about resource allocation
priorities to create conducive learning environments for students. This insight is crucial for
addressing resource gaps and enhancing the overall quality of education in the region.

Furthermore, the study establishes the significant influence of both Social Media Use and
School Factors on Academic performance in Business Studies. This contributes to a nuanced
understanding of the complex interplay between digital influences and traditional School support
structures. By recognizing the combined impact of these factors, the study provides valuable
insights for educators and policymakers to develop comprehensive strategies that address
multiple determinants of Academic Achievement.

Lastly, the study's findings on gender differences in Academic Achievement highlight
variations in learning styles, cultural expectations, and access to resources between genders. By
emphasizing the need to address gender-specific barriers and foster inclusive learning
environments, the study contributes to efforts aimed at promoting gender equity in education.

Overall, the study enriches existing knowledge by providing comprehensive insights and
practical recommendations for enhancing learning outcomes and promoting equitable access to
quality education for all students in Southwest Nigeria.

5.5 Suggestions for Further Studies
For further studies in this area, it would be beneficial to expand the scope of research to include a

larger population and a more diverse study area. This could involve conducting similar
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investigations in other regions of Nigeria or even in different countries to compare findings
across different socio-cultural contexts. By broadening the population sample, researchers can
gain a more comprehensive understanding of the factors influencing Academic Achievement
among Junior Secondary School students. Similarly, future studies in this area, could include
private schools in addition to public schools to provide a more comprehensive understanding of
the factors influencing Academic Achievement among Junior Secondary School students. While
the current research primarily focused on students in public schools, examining the experiences
of students in private schools could offer insights into potential differences in academic
performance and the influence of Social Media use and School Factors across different
educational contexts.

Including private schools in future studies would require researchers to expand their
population sample to encompass students from both public and private institutions. This
expansion would allow for comparisons between students from different school types,
considering factors such as resource allocation, teaching methodologies, and student
demographics. By examining how these variables interact with Social Media use and Academic
Achievement in both public and private school settings, researchers can gain a more nuanced
understanding of the educational landscape.

Additionally, future studies could delve deeper into specific variables identified in this
research, such as Social Media usage patterns, School support structures, and gender differences.
For example, researchers could explore how a variation in Social Media usage among students
from different socioeconomic backgrounds influences academic performance. Similarly,

investigations into the effectiveness of specific School interventions, such as teacher training
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programs or resource allocation initiatives, could provide valuable insights into improving
educational outcomes.

Methodologically, future studies could employ other methodologies other than
descriptive to track students' academic progress over time and assess the long-term impact of
Social Media Use and School Factors on Academic Achievement. Longitudinal studies would
allow researchers to examine how these variables evolve over the course of students' educational
journeys and identify potential intervention points for improving outcomes.

Furthermore, mixed-methods approaches could be utilized to complement quantitative
data with qualitative insights. Qualitative research methods, such as interviews or focus groups,
could provide a deeper understanding of students' perceptions and experiences related to Social
media use, Schoolo support, and Academic Achievement. By incorporating diverse
methodological approaches, researchers can obtain a more holistic understanding of the complex
dynamics at play.

Lastly, future studies could explore innovative strategies for promoting digital literacy
and responsible online behavior among students. This could involve developing and
implementing educational interventions tailored to the specific needs and preferences of Junior
Secondary School students. By evaluating the effectiveness of these interventions using rigorous
research designs, researchers can contribute valuable evidence to inform educational policies and

practices aimed at optimizing student outcomes.
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O
D
O

Questionnaire (SMUSFA]@

Social Media Use, School Factors and Junior Se ry School Student’s Academic
Achievement in Business Studies in So% t, Nigeria (SMUSFABSQ)

Dear Esteemed Respondents, ®%

This instrument is designed to solicit f@rmation strictly for research purpose, please feel

free to give correct response to a@e statements and questions. Also, the researcher assures

you of utmost conﬁdent@our responses.

Thank you for your @ra ion

The Resea@
Q

N
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S\
S
/\

O
S

This section contains statements to gather 1@1% on respondent’s demographic

characteristics. Please use or pick the o % t best fit your response to each of the

statements. &

Age Range: Less than 10 & 11-15( 16-20 () 21-25( )
25-30(,b\ Above 30 ()
Gender: le ) Female ()

Number of Stu‘enkn your Class: less than 20( ) 21-30( ) 31-40( ) 41-50()

fb Above 50( )
Numb Period of Business Studies in a Week: Once () Twice () Three times ( )

More than three times ()

Time of Business Studies Class: Morning () Midday () Afternoon ()
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Section B Q

This section contains items to determine the mostly %&)cial medium. Please tick the option

that best describe your response to the follow@nts
\

Usage of Social Media . 5\\'\ Always | Seldom | Rarely | Never
o)

Facebook . \%\

Twitter N (\\

LinkedIn \ >

YouTube % o
TikTok ( \

'Y

Q| o|unls|w N ~|Z ®
~

Section C

This section contains items to determine the level of availability of instructional resource,
please, tick the option that best describe your response to the items in the table below.

S/N | Items Highly Available | Not Highly | Not
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Available

Available

Available

Classroom

Business Studies textbooks

Business Studies Laboratory

Computer system

DN | AW~

Business News and
Magazines

Business Simulation Games

Financial Statements

Business Analysis Tools

O |0 |

Business Journals and
Research Papers

Business Simulations

This section contains items to determine the level o
tick the option that best describe your responsg

Section D

AN ¢ . )
fadequacy of instructional resource, please,
item

s in the table below.

S/ Items Very Adequate | Not Very Not
N A.d@te Adequate Adequate
1 Classroom . \\' )
2 Business Studies Q»\ -

textbooks ‘ \A -
3 Business Studies Q )

Laboratory \
4 Computer ﬁs@@\
5 Busine W‘and

Magzg\i
6 Buginés$ Simulation

=

Financial Statements

Business Analysis Tools

Business Journals and

Research Papers
10 | Business Simulations
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This section contains items to determine the level o
Business Studies teachers in Secondary Schools i

Section E

iveness of teaching methods used by
thwest, Nigeria. Please, tick the option

that best describe your response to the items ifhtlie,table below.
S/N | My Business Studies Always \Seldom Rarely Never
Teacher: *Q %
1 Engage me in .\ »
learning process \%
2 effectively Q\'\
communicate theke
concepts and idefas
while tea?ﬁ&
3 Use differdasteaching
styl %methods
4 E age active
}vticipation and
engagement of
students
5 provide sufficient

opportunities for
practice and
application of the
learned material
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6 foster a supportive
and inclusive learning

environment

L

O
Q,\(J
Q
O

N

Business Studies Achievement Test (BSAT)

Which of the following is not a factor of production in business?
a) Land

b) Labor

c) Capital

d) Customers

What is the purpose of marketing in business?

a) To maximize profits

b) To increase employee satisfaction

c¢) To create customer awareness and satisfaction

d) To minimize costs

Which of the following is not a type of business ownership?
a) Sole proprietorship

b) Partnership

c¢) Corporation

d) Association

What is the function of human resources in a business?

a) Producing goods and services

b) Managing finances

¢) Managing employees

d) Advertising and promotion

Which of the following is a form of non-verbal communication in business?
a) Phone calls

b) Emails

c¢) Body language

d) Presentations

What does the term "demand" refer to in economics?
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10.

1.

12.

13.

14.

15.

a) The quantity of a product or service that consumers are willing and able to purchase at a given

price

b) The total cost of producing a product

c¢) The amount of profit a business earns in a given period
d) The number of employees in a business

Which of the following is an example of a service business?
a) Retail store

b) Manufacturing plant

c¢) Restaurant

d)Construction company

What is the purpose of financial statements in business?

a) To communicate information about the financial performance of a business
b) To attract potential customers

c¢) To advertise products and services

d) To manage human resources

Which of the following is an example of an economic resource?
a) Money

b) Education

c¢) Buildings

d) Computers

What is the role of entrepreneurship in business?

a) To manage employees

b) To create new business opportunities

¢) To handle financial transactions

d) To conduct market research

What is the main purpose of a business plan?

a) To set personal goals for employees

b) To attract potential investors

¢) To determine employee salaries

d) To develop marketing strategies

Which of the following is an advantage of online business?
a) Limited customer reach

b) High operating costs

c) 24/7 availability

d) Limited product variety

What is the function of a budget in business?

a) To track employee attendance

b) To manage customer complaints

¢) To plan and control expenses

d) To conduct product research

What is the purpose of a balance sheet in financial accounting?
a) To record daily transactions

b) To measure the profitability of a business

c) To show the financial position of a business at a specific point in time
d) To calculate taxes owed

What is the importance of ethical behavior in business?
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16.

17.

a) To maximize profits at any cost

b) To maintain good relationships with suppliers

¢) To protect the environment

d) To ensure long-term success and reputation

What is the role of advertising in business?

a) To handle employee payroll

b) To create brand awareness and promote products or services
c¢) To manage inventory

d) To handle legal matters

Which of the following is an example of a fixed cost in business?
a) Raw materials

b) Employee salaries

c¢) Advertising expenses

d) Utility bills

18. What is the purpose of market research in business? O\
a) To set employee performance goals $\J
b) To develop pricing strategies
c¢) To design company logos 0
d) To manage inventory levels Q

19. What does the term "supply chain" refer to in businesp\
a) The process of manufacturing a product
b) The flow of goods and services from produc é consumers
c¢) The management of employee schedul ’8
d) The process of recruiting and hiring ne\ loyees
20. What is the significance of competltlm business?
a) To eliminate customer ch01ces
b) To increase prices
c¢) To encourage innovation @rove quality
d) To create monopolies _ '
21. What is the role of custoiier’service in business?
a) To negotiate contrMi'th suppliers
b) To handle fipapei transactions

c¢) To attract Vxﬁﬁ
d) To manage oyee performance

22. Which of @}followrng is an example of an intangible asset in business?
a) Off} yrniture
b) €ash.ih the bank
c) Paténts and trademarks
d) Raw materials
23. What is the purpose of risk management in business?
a) To avoid all risks completely
b) To maximize profits by taking high risks
c¢) To identify and minimize potential threats to a business
d) To increase operational costs
24. Which of the following is an example of external factors influencing business?
a) Employee skills and qualifications
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25.

b) Market demand for products

¢) Internal company policies

d) Production processes

What is the significance of global trade in business?

a) To restrict economic growth

b) To protect domestic industries

c¢) To increase competition and access to larger markets
d) To limit job opportunities
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