Chapter One
Introduction

1.1 Background to the Study

In an era of rapid global transformation, sustainable education emerges as a beacon of
hope, intertwining the fabric of society with the aspirations of national development. As
higher institutions shape tomorrow's leaders, they not only impart knowlede*lso
forge the resilience and creativity required to navigate complex ngnomic
landscapes'. This confluence of learning and societal progress illl@&@s a path where
education fuels sustainable growth, propelling communi%@wards innovation,
inclusivity, and environmental stewardship?>. Th: ic interplay between
sustainable education and national development is n@‘ming Nigeria's future, ensuring

that progress is both profound and endurin ir synergy propels enduring societal

advancement. @

.
Numerous articles reveal that,\gt%&inable education is widely understood as an
integrative process that gb@%ond the mere transmission of knowledge*#. It embeds
sustainability princi@%?panning environmental, social, and economic dimensions—
into curricul ,'@ng methodologies, and institutional policies. Scholars argue that
this app@h equips learners with critical thinking, creativity, and a sense of
r (@ity, which are essential for addressing complex global challenges®. In this
view, sustainable education becomes a transformative force, preparing individuals not

just for the labour market, but also for active participation in societal advancement.

Parallel to this, the discourse on national development centres on the creation of robust

economic, social, and technological systems that foster long-term societal progress®. A



significant strand of the literature posits that the quality and relevance of an education
system directly influence a country’s ability to achieve sustainable development’.
Higher education institutions are seen as vital contributors to economic growth, social
equity, and technological advancement. This perspective underscores the role of
education in nurturing leadership and entrepreneurial spirit—attributes that are &iﬁcal
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The convergence of these two domains is captured by several theg\tic odels that

for national transformation.

articulate the dynamic interplay between sustainable e n and national
development®. These models suggest that higher institutio@rv as hubs of innovation
and knowledge dissemination. They not only generateg/ ideas through research but
also translate these insights into practices th%@ate local economies and build
resilient communities. Moreover, the lit\@equently draws on multiple theoretical
perspectives—ranging from human ,@1 theory to systems thinking—to explain how
sustainable education can be %&f@\rst for broader societal change. These frameworks

collectively stress that E\%Velopment of a skilled and adaptable workforce is a

cornerstone of nati ®ogresslo.

The inte a@iscourse on sustainable education underscores a paradigm shift
where tions worldwide are increasingly leveraging innovation, technology, and
cc)}mmity engagement to promote learning that extends beyond traditional academic
boundaries. Multiple reports from reputable agencies have documented how countries
with advanced education systems have integrated interdisciplinary curricula and
technology-enhanced learning environments!!. These global trends focus on fostering

critical thinking, adaptive skills, and sustainability literacy—key ingredients for



equipping learners to tackle emerging challenges in rapidly changing socio-economic

landscapes.

In contrast, the higher education institutions across South West Nigeria face distinct
challenges that create a complex local context. States such as Lagos, Ogun, Oyo, Osun,
Ondo, and Ekiti are home to diverse institutions where infrastructural lim%)ns,
funding constraints, and an often-outdated curriculum structure inhibit the @option
of these progressive educational models'?. Studies indicate that whi@guﬂnstitutions
have initiated steps toward digital learning and curriculum refe any still grapple
with inadequate facilities, limited access to modern hihg technologies, and

insufficient training for educators'’. These challeng re compounded by socio-

cultural factors that sometimes hinder the swift %ﬁb?on of international innovations.

O

Despite these obstacles, there is a grb@ consensus among scholars and policy
analysts that international best pref@ffer a valuable roadmap for local adaptation.
Higher education institutions @uthwest Nigeria serve as dynamic engines of socio-
economic transform '@Q\cting as catalysts for national development through
multifaceted rol in “education, research, and community engagement!®., These
institutions, Q}\IS both public and private are not merely centres for imparting

acadenﬂb owledge but are pivotal in moulding critical thinkers, innovators, and

fut leaders who can navigate complex development challenges.

Their contribution extends well beyond traditional teaching paradigms by integrating
sustainable education into curricula that address pressing environmental, social, and
economic issues. Higher institutions foster an environment where students engage in

problem-solving and innovation, preparing them to contribute effectively to the nation’s
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growth agenda'. In curriculum development, higher institutions are increasingly
aligning academic programs with the demands of a rapidly evolving global economy.
This involves revising course content to include sustainability concepts, digital literacy,
and entrepreneurial skills that are essential for modern industries. Institutions have
started emphasizing research-based learning and practical experiences, which not only
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enhance students' competencies but also drive innovation.

However, the implementation of sustainable education within thess@ itutions is not
without its challenges. One significant barrier is inadequate fu which constrains

the modernization of facilities, limits access to advan@te nological tools, and
hinders the recruitment and retention of qualified fac members'®, In many cases,
outdated curricula and bureaucratic inertia fu pede the adoption of innovative
teaching methods and the integration @nabﬂity into educational frameworks.
Infrastructure gaps, especially in ru underfunded urban areas, also limit the ability
of institutions to offer state@ﬁ?\art learning environments that are essential for

fostering creativity and (Z&%thinkingll

Despite these ‘cha,)%ges, there are substantial opportunities for enhancing sustainable
educatio in@outhwest region. The growing emphasis on technological integration
offers way to modernize educational delivery through digital learning platforms
arhvlart classrooms. Partnerships between higher institutions and industry can lead to
the development of internship programs, research collaborations, and innovation labs
that provide students with hands-on experiences in real-world settings. Such
collaborations not only enhance the quality of education but also ensure that the skills

imparted are aligned with market needs and national development priorities.



Policy reforms in the education sector can also play a critical role in creating an
enabling environment for sustainable education. Governments and educational
authorities are increasingly recognizing the need for strategic investments in higher
education, particularly in the areas of infrastructure development, faculty training, and
curriculum innovation. While fostering a regulatory framework that supports flexibility,

%me

existing barriers and unlock their full potential as agents of national developnient.
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While higher education institutions in Southwest Nigeria are at efront of driving

innovation, and collaboration, policymakers can help higher institution; Q

socio-economic change, realizing the full benefits of s@na le education requires
addressing significant challenges. The evolution of ed@onal strategies in the region
serves as a microcosm for the broader national @lo harness education as a means to
achieve sustainable development, reﬂe@%e intricate balance between visionary
policy and the practical realities of @tional implementation. In this environment of
continual transformation, the %Qca\@ry of sustainable education in Southwest Nigeria
offers valuable insights @ow educational reform can act as a lever for national
development, foste }b future where learning is not only a pathway to individual

success but ﬂso\’\x() erstone of societal resilience and progress.

1.2 St t of the Problem

Su ble education is increasingly recognized as a pivotal element for driving
national development, yet its practical integration within higher institutions remains
problematic. Despite numerous policy frameworks advocating for sustainability, higher
institutions continue to face significant challenges that hinder their ability to effectively

contribute to the nation’s socio-economic progress. One major issue is the persistent



gap between the theoretical commitment to sustainable education and its actual or
practical implementation. Although curricula in many institutions have been redesigned
to incorporate sustainability themes, these changes are often superficial. Many
programs continue to rely on outdated teaching methods and content, which fail to

equip graduates with the necessary skills to drive sustainable practices in a %pidly
u

evolving global economy. Inadequate funding and infrastructural defi Qf her
exacerbate this situation, limiting the adoption of innovative technologies modern
pedagogical approaches essential for sustainability. Q

Previous research has highlighted the potential of suste@&iucation to enhance
human capital, foster innovation, and promote civic @)nsibility—all of which are
vital for national development. Studies condu%gb?various regions over the years
have demonstrated that institutions @%d to sustainability tend to produce
graduates who are better prepared,&ddress environmental, social, and economic
challenges. However, evidenc@&ga\SOthest Nigeria indicates that the adoption of
sustainable practices @%her education is sporadic and poorly coordinated.
Researchers have %&ted that while individual initiatives exist, there is a lack of a

comprehens(' e§§m

fragme téxature of these initiatives suggests that the impact of sustainable education

y that aligns these efforts with national development goals. The

0%%1211 progress remains limited.

While existing research has focused on or found that sustainable education enhances
human capital and fosters innovation, it also reveals fragmented, inconsistent

implementation in higher institutions. This research intends to fill the gap by examining



the impact of sustainable education practices on national development among selected

higher institutions in Southwest Nigeria from 2012-2024.

1.3 Aim and Objectives of the Study

The aim of this study is to examine the impact of sustainable education practices on
national development among selected higher institutions in Southwest Niger&om
2012-2024. However, it seeks to understand not only how these practices @ute to

developmental progress but also the role government policies ar&ylstitutional

frameworks in facilitating sustainable education. Specifically, tlve of the study

was to: Q

i.  appraise how the implementation of sustaine&@ucation practices influences
various national development outcomes ir@rbhwest Nigeria;

ii.  ascertain the extent to which gov@fg policies and institutional frameworks
facilitate or impede the adopt')&\%sustainable education practices among higher
institutions in the regioné

iii.  identify the k @nges that higher institutions face in implementing
sustainable educdtion strategies, as well as the opportunities these challenges may
N
presen@/Mp oving educational and developmental outcomes; and
iv. a how educators and policymakers perceive sustainable education

\%wtices and to determine the correlation between these perceptions and the

effectiveness of national development initiatives.

1.4 Research Questions

1. How does the implementation of sustainable education practices influence

national development outcomes in Southwest Nigeria?



2. In what ways have government policies and institutional frameworks facilitated or
hindered the adoption of sustainable education practices among higher institutions
in Southwest Nigeria?

3. What are the key challenges and opportunities encountered by these institutions in
implementing sustainable education strategies?

4. How do perceptions of sustainable education among educators and %@em
correlate with national development initiatives? QJ
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The significance of this study is underscored by the ur@n d to understand and

1.5 Significance of the Study

enhance the role of sustainable education in driving nal development, particularly
in Southwest Nigeria. In an era marked by rapi @ological change, environmental
challenges, and socio-economic dispariti@ztion stands as a critical instrument for
fostering resilience and progress.j@u y is important now because it investigates
how sustainable education pra&g@\ can serve as a transformative tool, equipping

graduates with the skill§,®ical grounding, and innovative mindset necessary for

tackling contempora})éa lenges.

.
While exam@tﬁe influence of sustainable education on development outcomes, the
researc s evidence-based insights that can inform the design and implementation
ON% effective educational policies. It addresses current issues such as inadequate
infrastructure, limited funding, and policy constraints that impede educational reform,
while highlighting opportunities for curricular innovation and improved stakeholder

engagement. The potential beneficiaries of this study include policymakers, who can



utilize the findings to refine regulatory frameworks and drive reforms that align

educational outputs with national development needs.

Academic institutions stand to benefit by adapting their curricula and teaching
methodologies to foster a more sustainable and dynamic learning environment.
Additionally, educators and students will gain from enhanced educational practim{that
promote critical thinking, creativity, and social responsibility. Lastly, local @\nities

and the broader national economy are poised to benefit from a more,@ghwworkforce

that can contribute effectively to sustainable development, t supporting long-
term socio-economic growth and stability. Q
1.6 Scope of the Study :

The study focuses on sustainable education and@%al development within Southwest
Nigeria. The research timeframe spa \@ 2012 - 2024, a period marked by
significant educational reforms, p@ghlfts and evolving development challenges.
This timeframe is cons1dered§>? ture the cumulative effects of recent sustainable
education initiatives a d@vglng trends that shape socio-economic progress in the six
(6) states that m %th southwest region of Nigeria. Earlier periods were excluded as

they do not <eﬂ

selecte d offers a relevant context for assessing sustainable education’s impact on

rrent realities and innovations in educational practices. Thus, the

na\Q% development, ensuring a comprehensive, robust analysis.
1.7 Limitation to the Study

This study has several limitations. The research focuses solely on selected higher

institutions in Southwest Nigeria, which may limit the generalizability of findings to



other regions. Data collection relies heavily on self-reported information, introducing
potential bias and inaccuracies. The use of questionnaires may restrict the depth of
understanding compared to qualitative methods. Limited secondary data availability
might constrain the contextual analysis of sustainable education practices. Additionally,
time and resource constraints could affect sample size and response rates, potentially
impacting the reliability of conclusions. Despite these limitations, the stu %des

valuable insights into sustainable education and its impact on national deyelopfent.

1.8 Operational Definition of Terms $Q
t

Sustainable Development: Sustainable development refe@ balanced approach to

growth and progress that meets the needs of t@)resent generation without

compromising the ability of future generations 6%% their own needs. It involves the

integration of economic, social, and (bimental factors to ensure long-term
$

development while preserving resqu&or the future.

Higher Education Institutit@{?mese are tertiary institutions such as universities,
polytechnics, and coll education where advanced academic training and research
are conducted. In %15 dy, higher education institutions refer to selected universities

and polytect@:;\\n'

the South-West region of Nigeria.

Sustai ¢ Education: This refers to the process of teaching and learning that
in&orates principles of sustainability into the curriculum and practices of an
educational institution. It aims to equip students with the knowledge, skills, and values
necessary to contribute to sustainable development, including environmental

preservation, social responsibility, and economic stability.
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National Development: National development encompasses the overall growth and
improvement in the economic, social, political, and environmental well-being of a
country. It includes progress in infrastructure, education, healthcare, and governance,

contributing to the betterment of living standards for all citizens.

South-West Nigeria: This refers to the geopolitical zone of Nigeria that incl%six
states: Lagos, Ogun, Oyo, Osun, Ondo, and Ekiti. The region is known @strong

educational infrastructure and economic contributions to Nigeria. &QJ

Curriculum Integration: In the context of this study, curric@ egration refers to
the process of embedding sustainability concepts, issuéi practices into the formal

educational curriculum of higher institutions to Q()V de students with a holistic

understanding of sustainable development. 66

Resource Management: Resource %&g ment involves the strategic planning and
utilization of resources such as t@?}ﬁ energy, and human capital in a manner that

minimizes waste and pre.seq&he environment for future use. Sustainable resource

management practlc%%y to achieving long-term sustainability goals.

O
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Chapter Two
Literature Review
2.1 Conceptual Review
2.1.1 Education

Education has been a cornerstone of human development, social progress, and cultural
advancement for centuries. Scholars and educators have long debated its defm&&l, its
purpose, and its role in society. While the understanding of education h d over
time, it remains a multi-dimensional concept with various interpretati si(oss different
contexts. The traditional concept of education often emphasi ge transmission of
knowledge from one generation to the next. This deﬁnitio@ieeply rooted in the belief
that education is primarily about the accumulation ﬁ&ledge and skills that prepare
individuals for life in society'. Historically, e ’Qn was seen as a formal process of
instructions delivered through schools a@’gmﬁons, with a clear distinction between
the teacher and the learner. In th@stework, education was largely content-based,

focusing on literacy, numer@ﬁ?nd subject-specific knowledge, such as history,

mathematics, and scieg@\

However, thig q@ective has been critiqued for its narrow focus on academic
achieve thﬂ its limited scope in addressing the broader aspects of human
deve@nt. Critics argue that this traditional view neglects the development of critical
thinking, creativity, and emotional intelligence, which are equally important in today’s
world®. Additionally, the rigid structure of traditional education often fails to

accommodate diverse learning styles and the needs of students with varying abilities.
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From a functionalist perspective, education serves to meet the needs of society by
socializing individuals and preparing them to contribute to the economy and the social
order. In this view, education is an essential institution that provides individuals with the
skills and values required for them to function effectively in society. Education,
therefore, becomes a means to integrate individuals into the social fabric and ensure

X

Education is a fundamental activity that individuals and societies en%ﬁ ing'shaping the

societal stability and cohesion®.

transmission of cultural values, ideologies, customs, and skill one generation to
another. Every society, whether traditional or modern, s@ complex, has always
been involved in ensuring that its cultural heritage, in@ng beliefs, philosophies, and
norms, is passed down to its youth®. This 6@11ssion, which forms the core of
education, can take different forms depefdi the type of society in which it occurs.
Some societies engage in formal, tion, where structured learning takes place in
institutions with set curricula V{E%others rely on informal or non-formal education,

.\

which occurs through dai experiences, mentorship, and community engagement®.

Education has‘bwgarded as the process of preserving, developing, and transmitting
culture fron@generaﬁon to another’. This process is crucial in ensuring continuity
and stdbi within societies while also allowing for growth, development, and
a(ﬁw&on to new realities. Furthermore, education enables individuals to acquire the
knowledge, values, and skills necessary to participate in decision-making processes at
personal, communal, and global levels®. The role of education in societal transformation
is evident in various dimensions, including economic development, environmental

conservation, poverty alleviation, human rights advocacy, gender equality, cultural
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diversity, and global peace initiatives. Consequently, education is widely recognized as a
powerful tool for achieving sustainable development, fostering social cohesion, and

ensuring the empowerment of individuals and communities’.

One of the most enduring definitions of education is that it is the acquisition of
knowledge, skills, attitudes, and experiences necessary for individual and &ietal
development!'?. From this broad definition, three major strands of 6@1 have
emerged. The first strand views education as the totality of all exp@ge#acquired in
the process of living. This perspective emphasizes that educatio limited to formal
institutions but extends to everyday experiences and inter@s. ‘While this definition is

widely accepted, it is considered vague because it lacks'specificity in terms of structure,

objectives, and methodologies!'!. &Q

The second strand defines education as@cquisition of knowledge, skills, attitudes,
and experiences within formal in's@sns such as schools, colleges, and universities.
This perspective is narrow @stricted, as it does not acknowledge the role of non-
formal and informa i@ﬁng in shaping an individual's intellectual and social
development. ‘M essential skills and knowledge are acquired outside of structured
educational @tions, including through apprenticeships, cultural practices, and life
experi ¢ The third and most widely accepted definition, which serves as a working
de}hu'tion, conceptualizes education as an organized learning activity designed to
facilitate knowledge acquisition among individuals, regardless of age. This definition
implies the presence of fundamental components in the educational process, including a

teacher or facilitator, a learner or student, a structured curriculum or content, and
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appropriate pedagogical methods'?. The presence of these components ensures that

education is systematic, goal-oriented, and measurable in terms of learning outcomes.

Education plays a critical role in societal development by equipping individuals with the
necessary tools to navigate and contribute effectively to their communities. It serves as a
medium through which people develop cognitive abilities, practical skills, ar%)cial
awareness required to participate actively in economic, political, and cul@pheres.

The impact of education on development is evident in multiple ong'm&, including

economic growth, social transformation, environmental sustainab and global peace

initiatives'®. One of the most significant contributions of @at on to society is its role
in economic growth and development. Education enhanees' human capital, which in turn
improves labor productivity, innovation, andégbomic competitiveness'*. Countries
with high literacy rates and advance \@on systems tend to experience rapid

economic growth and technological,&ncements Research has shown that investment

in education leads to 1ncrease§amgs for individuals, higher employment rates, and

overall national prospent@\

Additionally, ?d’u\' ion fosters entrepreneurship by equipping individuals with critical
thinking sk@problem-solving abilities, and financial literacy necessary for
establishigg’and managing businesses. Entrepreneurial education has been recognized as
aﬁg%ctor in fostering self-employment and reducing dependency on government and
corporate jobs. Education is instrumental in shaping societal values, behaviours, and
attitudes. Through education, individuals develop moral and ethical values that promote
social cohesion, tolerance, and respect for diversit'>. Formal and informal education

systems contribute to the reduction of social inequalities by providing opportunities for

17



marginalized groups, including women, persons with disabilities, and ethnic minorities,

to access quality education and improve their socioeconomic status.

Gender equality is one of the critical areas where education has had a transformative
impact. Educating girls and women has been linked to improved health outcomes, lower
infant mortality rates, increased family income, and overall national develo%ntw.
Gender-sensitive education policies and initiatives have been implemen@various

countries to promote equal access to education and bridge gender d)qus in literacy

and professional development!”. &

The role of education in promoting environmental a ss and sustainability has
gained global recognition in recent years. Education@ stainable Development (ESD)
is an approach that integrates environmental c&s into learning processes to equip
individuals with the knowledge and skiﬁ}\%uired to address climate change, resource
conservation, and sustainable livifig'®:\ Schools and universities have incorporated
environmental studies into t@\curricula to raise awareness about issues such as

pollution, deforestat%@enewable energy sources.

In contempora'@)eria, the functionalist view of education is evident in the country’s
emphasis& al education as a way to address issues such as unemployment, poverty,
and %’é inequality. Education is seen as a tool for economic empowerment and
u;kd social mobility. However, the challenge in Nigeria is that the quality of
education often fails to align with the needs of the labour market, leading to a mismatch
between the skills taught in schools and those required in the workforce!®. This issue is

compounded by underfunding, outdated curricula, and overcrowded classrooms, which
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hinder the ability of the education system to fully equip students for the challenges of

modern society.

The humanistic perspective of education shifts the focus from the transmission of
knowledge to the development of the whole person. To this view, education should
foster personal growth, emotional well-being, and the cultivation of moral an%ﬁcal
values. The humanistic approach emphasizes self-directed learning, critical@r\g, and
the development of creativity and autonomy. Education, in this sen &dt just about
preparing students for the workforce but about fostering 1nd1\§ ho can contribute

to society in meaningful ways?’.

In Nigeria, where education has often been as%& with economic and social
advancement, the humanistic approach remain&ly underrepresented in the formal
curriculum. While there have been attem}\\@ integrate values education into the system,
it is often sidelined in favour of rﬂ%@ surable outcomes such as examination results
and academic achlevement @Nigerian education system’s overemphasis on rote
learning and exam su s led to concerns about students’ lack of critical thinking
and problem- sol abilities?!. As the country grapples with challenges such as
insecurit @1% and political instability, there is an urgent need to reconsider the

role of tion in cultivating a more ethical and socially responsible citizenry.

Pro\g(essive education is centred around the idea that education should be learner-centred
and focus on the development of students as active participants in their own learning
process. This approach advocates for the inclusion of experiential learning, collaboration,

and problem-solving in the curriculum. Progressive educators believe that students
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should be encouraged to explore their interests and engage in hands-on, real-world

experiences that foster critical thinking and creativity?2.

In Nigeria, the progressive approach to education has found support among educators
and reform advocates who argue for a shift away from rigid, examination-focused
teaching methods towards more flexible, student-centred models. However, des%:alls
for reform, many schools in Nigeria continue to rely heavily on traditiona@gogical
approaches that emphasize memorization and rote learning. Th*&is(pd‘tly due to
systemic issues such as overcrowded classrooms, lack of teac ining, and limited
access to resources?’. While some private schools in ur@ar as have adopted more
progressive methods, the majority of Nigerian sch@—particularly those in rural

regions—remain stuck in traditional modes of a@on that stifle creativity and critical

thinking. ’b
9
Critical pedagogy takes a more rﬁ@pproach, challenging the very foundations of
traditional education syster&é&s perspective argues that education should empower
students to question G@hl structures, including power dynamics, inequality, and
injustice. Cr1t1ca1 dagogy emphasizes the importance of education as a tool for social
change, foc on the development of critical consciousness and the ability to
O

challe ressive systems?4,

In}{context of Nigeria, critical pedagogy has particular relevance given the country’s
complex socio-political landscape. Nigeria is characterized by deep-rooted issues such
as corruption, ethnic division, and inequality, all of which are reflected in the education
system. The focus on rote learning and examination success often discourages students

from questioning the status quo and developing the skills necessary to engage in social
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activism or critical inquiry. There is a growing recognition among some educators and
activists in Nigeria that the education system must be reformed to encourage students to
think critically about their society and take an active role in addressing the country’s

challenges?.

In recent years, the concept of lifelong learning has gained increasing impor%e in
educational discourse. Lifelong learning emphasizes the idea that educati@uld not
be confined to formal schooling but should be a continuous, lit@gplocess. This

perspective reflects the changing nature of work and the r of technological
e

innovation, which requires individuals to constantly upd skills and knowledge

throughout their lives?®. In Nigeria, where access to ed@on remains limited for many,
especially in rural areas, the idea of lifelong le%@fem an opportunity to bridge the
educational gap. However, the country @%iﬁcant challenges in terms of providing
opportunities for education, Yog@gal training, and continuous professional
development. The lack of infr@cau\re, funding, and governmental support for lifelong
learning initiatives mea%@ many Nigerians remain excluded from opportunities to

enhance their skills a owledge after completing formal education?’.

XN
The concept@ucaﬁon has evolved from a traditional, content-based view to a more
dynami inclusive understanding that emphasizes personal development, critical
th%kjﬂg, and lifelong learning. While various definitions of education offer valuable
insights into its purpose and function, the challenge in Nigeria lies in aligning these
theoretical perspectives with the realities of the education system. The Nigerian

education system, burdened by inadequate funding, overcrowded classrooms, and
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outdated curricula, often fails to equip students with the skills and knowledge needed to

thrive in today’s globalized world?3.

There is an urgent need for educational reforms in Nigeria that move beyond rote
learning and examination success to focus on the development of critical thinking,
creativity, and social responsibility. Additionally, the education system % be
restructured to provide more opportunities for lifelong learning and the d@nent of
practical, job-related skills. The future of education in Nigeria depe&guhe ability to
blend traditional educational models with more progressiv% istic, and critical

approaches that prepare students to navigate the challenge@he 21st century.

2.1.2 Education as a Tool for Global Peace and H@Kights Advocacy

Education serves as a fundamental pillar %%tgering global peace and advancing
human rights advocacy, as it provides i a\\&mls with the knowledge, skills, and ethical
frameworks necessary to cultiva:{%ﬁ'ér anding, tolerance, and justice within societies.
Scholars argue that educat'\l%%s the transformative power to shape human behaviour,
mitigate conflicts, %&mote coexistence in diverse cultural and socio-political
contexts?. Whi@pping individuals with critical thinking skills, education empowers

them to % e oppressive systems, advocate for social justice, and contribute to

polic@nulation that upholds human dignity and fundamental freedoms.

A%

One of the core aspects of education's role in promoting global peace lies in its ability to
dismantle prejudices and foster intercultural dialogue. Through exposure to diverse
historical narratives, philosophical discourses, and ethical considerations, education

nurtures empathy and tolerance, thereby reducing the likelihood of intergroup conflicts*°.

22



It has been observed that societies with higher literacy rates and equitable access to
education exhibit lower tendencies toward violent extremism and political instability.
Educational institutions that incorporate peace education within their curricula facilitate
an environment where students learn conflict resolution techniques, negotiation
strategies, and nonviolent communication skills, all of which contribute to the

X

Furthermore, education enhances social cohesion by addressing sw&t inequalities

establishment of harmonious societies>'.

that often serve as catalysts for unrest. When educational opp ies are distributed
equitably across gender, ethnicity, and socioeconomic ro nds, individuals from
marginalized communities are more likely to parti 6 civic activities and political
processes®?. The inclusion of human rights @10n in school syllabi helps instil
principles such as justice, equality, and . r individual freedoms from an early age,
reinforcing a culture of democracy g&)od governance. Countries that have integrated
human rights education into t&i{c@tional education policies have reported significant

reductions in discriminat ctices and human rights violations.

The role of ed.uc ign 1n preventing radicalization and violent extremism has also been
widely st di@search suggests that individuals deprived of educational opportunities
are m ceptible to recruitment by extremist groups due to the lack of alternative
schvs of empowerment and socioeconomic mobility. In contrast, access to quality
education that promotes critical thinking, ethical reasoning, and civic responsibility has
been linked to decreased levels of radicalization®. In post-conflict regions, educational
programs designed to rehabilitate former combatants and reintegrate displaced

populations have proven instrumental in fostering long-term peacebuilding efforts.
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Another significant contribution of education to global peace and human rights
advocacy is its role in empowering women and promoting gender equality. Gender
disparities in education have historically contributed to systemic oppression and social
injustices that hinder the realization of sustainable peace®*. When women receive equal
educational opportunities, they are better equipped to challenge patriarchal norms,
participate in decision-making processes, and contribute to conflict resolutio Qia ves.
Studies have demonstrated that societies that prioritize female education “€xperience
lower rates of domestic violence, improved maternal health, @ eater economic

stability, all of which contribute to a more peaceful global 6ds .

Moreover, the integration of digital technologies into @ation has expanded access to
knowledge and advocacy tools, enabling indivi from remote or underprivileged
areas to participate in global human %’éovements”. Online learning platforms,
virtual classrooms, and open—accessﬂnional resources have democratized education,
allowing activists, policymakeéga\grassroots organizations to collaborate on pressing
human rights issues. T .\$ of digital literacy in shaping informed global citizens
cannot be overstat d,Qit enables individuals to critically evaluate information, detect

[ ]
misinformat@ engage in constructive dialogue on complex socio-political

matters%.%

Dé}g’te these positive impacts, challenges persist in ensuring that education fulfils its
potential as a catalyst for peace and human rights advocacy. Socioeconomic disparities,
political instability, and cultural resistance to progressive educational reforms often
hinder efforts to implement inclusive and equitable educational policies’’. In many

developing nations, limited access to quality education exacerbates existing inequalities,
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creating environments conducive to social unrest and human rights abuses. To address
these challenges, policymakers and educators must collaborate to develop holistic
educational frameworks that prioritize peace education, human rights literacy, and

democratic engagement.

Education also plays a crucial role in equipping future leaders with the com%cies
required to navigate global conflicts and implement effective goveman@QQtegies.
Higher education institutions that offer specialized programs in Q&And conflict
studies, international law, and human rights advocacy contrib the cultivation of
experts who can address contemporary global challenge@u h diplomacy and legal
mechanisms®®. The influence of academic resear@n policymaking has been
instrumental in shaping international treatiesb@%ct resolution mechanisms, and

humanitarian interventions that uphold }@gnity and fundamental freedoms.

The inclusion of indigenous knb@; systems and traditional conflict resolution
mechanisms in educational éicula has also gained recognition as a means of
promoting localized e@uilding efforts. Indigenous education models emphasize
community-ba‘sgd&:onciliation practices, environmental stewardship, and collective
decision- a@rocesses, all of which align with broader human rights principles®.

Societi cultivate a more holistic approach to peace and justice that reflects diverse

cu}hw% values and historical contexts.

In the context of global migration and refugee crises, education has emerged as a critical
tool for promoting social integration and protecting the rights of displaced populations.
Refugee education programs that provide language training, vocational skills, and

psychosocial support have demonstrated significant success in reducing xenophobia and
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fostering social cohesion between host communities and migrant populations*'.
Educational institutions that adopt inclusive policies and culturally responsive teaching
strategies contribute to the creation of more inclusive societies where human rights are

respected and upheld.

Additionally, the role of youth engagement in peace education and hum%ghts
advocacy cannot be overlooked. Young people have been at the forefr@Q{ social
movements that demand accountability, transparency, and jus&(a/govemance
structures worldwide*'. Student-led initiatives, advocacy ca s, and interfaith
dialogues facilitated through educational institutions ha@ay d a significant role in
challenging systemic injustices and advocating for & reforms that prioritize peace
and human rights. When young individuals powered through education, they

become agents of change who contributﬂ\céﬁmable development and global stability.

Education serves as an indispensa &{% for promoting global peace and human rights
advocacy by fostering 111‘(&@“1ra1 understanding, addressing social inequalities,
preventing radicalizat empowering marginalized groups. Through inclusive and
equitable educa Qomes societies can cultivate a culture of peace, democracy, and
respect for &}‘nental freedoms. However, the full realization of education's potential
in thi ard requires collaborative efforts among governments, civil society

org\g'tzations, educators, and international bodies to ensure that all individuals have

access to quality education that promotes justice, tolerance, and human dignity*.

2.1.3 The Structure of the Educational System in Nigeria
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The educational system in Nigeria is structured into four distinct levels. The first level is
the informal education system, which serves as a preparatory stage for children before
they are introduced to formal education. The remaining three levels—primary, secondary,
and tertiary education—form the formal education system in the country. These levels
are designed to cater to the educational needs of individuals at different stages of life,

ensuring the acquisition of knowledge, skills, and values necessary for Elea and

national development. &< \

i. Informal Education (Pre-Primary Education) %

Informal education in Nigeria, also known as pre-primacy @. cation, is aimed at young

children within the age range of two to five years. A@u this level of education is not
part of the formal structure, it plays a fundame&le in shaping the cognitive, social,
and emotional development of young@ers. Pre-primary education is primarily
delivered through daycare centres’@rsery or kindergarten schools, which are often
operated by private indix&@:, organizations, and religious institutions**. The
establishment of pre- i@ schools was officially recognized under Decree No.16 of
1985, which s?t @na minimum standards for educational institutions in Nigeria. The
core obj cti@ this level of education is to provide a nurturing environment that
fosters § learning, cultivates a positive attitude toward schooling, and instils
foundational literacy and numeracy skills. It also emphasizes socialization, emotional

intelligence, and behavioural development, preparing children for the more structured

setting of primary education.

ii. Primary Education
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Primary education is the first level within Nigeria's formal educational structure. It is
designed to offer a comprehensive six-year academic program to children typically aged
six to twelve years. This stage of education is considered a crucial foundation for
lifelong learning, as it serves as the starting point for literacy and numeracy acquisition.

The Nigerian government regards primary education as a fundamental humxiﬂght,

ensuring that children across the country have access to basic education*. ary
education curriculum covers a wide range of subjects, including EI{ , ematics,
Science, Social Studies, and indigenous languages. The key ctives of primary

education include equipping learners with permanent and 611c ional literacy, numeracy,
and communication skills. Additionally, it seeks to critical thinking, problem-
solving abilities, and a sense of civic respo ty. Prlmary education is also
instrumental in shaping children's charac er hues, helping them develop discipline,
teamwork, and a positive attitude towar learmng Upon completion of this stage,
students are expected to transi @()ﬁte next level of formal education—secondary

education.

il Secondary \bﬂon

Secondar 10n in Nigeria serves as an intermediary stage between primary
educat §d tertiary education. It provides students with more advanced knowledge,
pMng them for higher education or vocational pursuits. The secondary education
system is divided into two distinct phases: the Junior Secondary School (JSS) and the

Senior Secondary School (SSS)*.

iv.  Junior Secondary School (JSS)
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The junior secondary level spans three years and accommodates students within the age
range of twelve to fifteen years. During this stage, students undergo a comprehensive
academic and vocational curriculum, which includes subjects such as English Language,
Mathematics, Basic Science, Social Studies, Agricultural Science, and introductory
vocational training. This phase is particularly crucial as it allows students to explore
their interests, talents, and abilities. The curriculum also includes prevocatio Qxb cts,

enabling students to acquire basic technical and entrepreneurial skills, At*the end of

junior secondary school, students are required to take the Ju dcondary School
Certificate Examination (JSSCE). Those who pass are eligible rogress to the senior

secondary level, while students who are unable to co ith the academic demands are

hunting phase, where students' aptitudes a erests are identified and nurtured for

future career paths. Q

v.  Senior Secondary Scho%é@)

The senior seconda@ level covers another three years of education, typically

encouraged to enrol in vocational training prog; m& his stage is regarded as a talent-

accommodating ents aged fifteen to eighteen years. At this stage, students are
[ ]
offered n@pecialized curriculum that aligns with their interests and career
aspireé ~They are guided in selecting subjects from designated fields, such as
scéves, humanities, business studies, and technology*’. Despite the specialization,
students must also take compulsory subjects, including English, Mathematics, and at
least one Nigerian language. Evaluation at the senior secondary level is based on
continuous assessment and standardized national examinations. The two main external

examinations taken by students at this level are the West African Senior School
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Certificate Examination (WASSCE) and the National Examinations Council (NECO)
exam. Success in these examinations qualifies students for entry into tertiary institutions,

where they can further their education in specialized fields.
i.  Tertiary Education (Universities, Polytechnic, College of Education)

Tertiary education represents the highest level of education in Nigeria, ¢ g to
students who have successfully completed secondary education. It is p hrough
universities, polytechnics, colleges of education, and other specialiékinstltutions. The
objective of tertiary education is to develop students' intell% acity, equip them
with advanced knowledge, and enhance their technical fessional competencies in
various fields*®. Universities represent the most prestigiotis institutions within Nigeria’s
tertiary education system. They are cate;c‘éfeQ into federal, state, and private
universities. Admission into Nigerian uﬁ@ties is highly competitive and is based on
candidates' performance in the U@Tertiary Matriculation Examination (UTME),

conducted by the Joint Admi&@\ and Matriculation Board (JAMB). Students must also

have a minimum of %@t passes in relevant O-level subjects.

Universities in\ ia offer degree programs at various levels, including Bachelor’s,
Master’s, n&B’octorate (PhD) degrees. The standard duration for a Bachelor's degree
prog@: typically four to six years, depending on the field of study. Professional
cc&s such as Medicine and Law often require longer study periods. Universities also
provide diploma programs, professional certifications, and research opportunities,

fostering academic excellence and innovation®.
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Colleges of education serve as specialized institutions focused on training teachers for
primary and secondary schools. These institutions offer a three-year program leading to
the award of the Nigerian Certificate in Education (NCE). Some colleges of education
have affiliations with universities, allowing them to offer degree programs in education>’.
The curriculum at colleges of education emphasizes pedagogical training, eﬁping

X

Polytechnics play a crucial role in Nigeria’s educational system by (ng vocational

students with the necessary skills to become effective educators.

and technical education. Their primary objective is to train middle-level professionals
and skilled manpower in various fields, such as engineer@te hnology, business, and
applied sciences. Polytechnic education is structure@o two phases: the National
Diploma (ND) and the Higher National Diplonh ). Each phase typically lasts two

years, after which graduates may choos N@ the workforce or further their studies at

a university through a direct entry pr@;n“.

In addition to universities, &@&s of education, and polytechnics, Nigeria has several
specialized institution @ding monotechnics, inter-university centres, and schools of
health techno‘lo%f hese institutions offer specialized training in areas such as
healthcare, agrigulture, and teacher education. The presence of these diverse higher
educat%&stltutlons ensures that students have multiple pathways to acquiring

andge and skills, thereby contributing to national development™.

The Nigerian educational system is a structured and multifaceted framework that
accommodates learners at different levels, from early childhood education to higher
education. Each level plays a vital role in the academic and professional development of

individuals, equipping them with the knowledge and skills needed for personal and
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national growth. Given the critical role of education in economic and social
development, it is imperative that the objectives of each educational stage are upheld

and continuously improved to enhance learning outcomes and overall national progress.
2.1.4 Sustainable Development

Sustainable national development is a multidimensional concept that intertwings the
principles of sustainability with national progress. At its core, sustainabili s to the
capacity to uphold performance and initiatives over time, ensuring tlé\gresent needs are
met without jeopardizing the ability of future generati% meet their own
requirements. Sustainable development, as a theoretic practical framework, has

been extensively studied and defined by scholars ac;Q{V rious disciplines.

The notion of sustainable development fir ed prominence with the Brundtland
Commission Report, which described i &deel of growth that ensures present needs
are fulfilled while preserving th&é@ty of future generations to satisfy their own
demands™. This perspect'wf@rscores the intergenerational responsibility that must be
upheld in development %l\icies and practices. The integration of production processes
with resources {Q&{vation and environmental preservation is critical in addressing
contempc% eds while safeguarding future opportunities. Sustainable development is
not % goal but an evolving concept that adapts to changing economic, social, and
ec%éical conditions. In order to make sure that development is good for everyone, now

and in the future, society may use economic growth, social justice, and environmental

protection.
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A fundamental principle of sustainable development is the equilibrium between
economic progress and resource conservation. This balance is necessary to prevent the
depletion of natural resources and the deterioration of environmental quality. The Rio
Declaration on Environment and Development articulates this by emphasizing that
sustainable development must allow for present-day progress without undermining
future developmental needs>*. This framework ensures that policies are ned to
enhance the quality of life while maintaining environmental integ@.} stainable
development encompasses not only economic growth but als@}l, political, and
technological advancements. It is an approach that aims tg foster qualitative education,
employment opportunities, security, transparent gov@u , and respect for human
rights. Societies that prioritize sustainabil'typb%lement policies that enhance
governance structures, promote rule of law, sure equitable access to resources and
opportunities. This broader perspectiv e\xfends beyond economic growth to include the

°
well-being and empowerment ofl{ﬁ%\iduals across various social strata®.

Q

The concept of sustainz&@has also been linked to equitable resource distribution,
environmental justice, intergenerational fairness. Economic growth must be pursued
with due co@&ﬁi n for finite natural resources, ensuring that current development
efforts %@t compromise the ability of future generations to thrive. This perspective
hg@s the necessity of policies that incorporate environmental ethics, social
inclusivity, and economic resilience. Sustainable development is a strategic response to
global environmental concerns, requiring concerted efforts to address challenges such as

climate change, biodiversity loss, and pollution’®.
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The classification of a nation’s development as either sustainable or unsustainable is
contingent on various socio-economic indicators. Unsustainable development is
characterized by widespread poverty, food insecurity, inadequate healthcare, gender
disparities, poor sanitation, inefficient energy use, lack of water conservation measures,
weak infrastructure, and high levels of environmental pollution. Additionally,
unsustainable development manifests in the form of human rights viola 'Q%cial
injustice, and a growing number of unemployed or unemployable Bfaduates’’.
Environmental degradation, fuelled by climate change and unch@l industrialization,

further exacerbates the challenges associated with unsustai b@elopmen‘t.

A key aspect of sustainable development is theg\'e participation of diverse
stakeholders. Achieving sustainability req@&ollaborative efforts involving
government entities, educational insti,@fb non-governmental organizations, and
citizens from different backgrqus& This participatory approach ensures that
sustainable development strat&csj\re not only effective but also widely accepted and
implemented. Policies s N be inclusive and take into account the perspectives of
various demograp Q‘roups, irrespective  of religion, age, gender, educational
qualiﬁcatior{b:&\() al standing. Through collective action and shared responsibility,

societieg‘ éovercome developmental challenges and foster a more sustainable future.

A cCritical examination of sustainable development reveals its inherent complexity and
the necessity of an interdisciplinary approach. The concept extends beyond mere
economic growth to encompass environmental stewardship and social equity. It is a
dynamic process that evolves in response to emerging challenges and opportunities,

requiring continuous assessment and adaptation. The integration of sustainable
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development principles into national policies is essential for long-term progress and
stability. The effectiveness of sustainability-oriented policies is determined by their
ability to create an equitable society that prioritizes economic prosperity, environmental

protection, and social well-being®.

Incorporating sustainability into governance frameworks requires the establisWt of
robust institutional mechanisms. Governments must implement policies tl@Qcourage
responsible resource management, promote renewable energy agﬁﬁgn/and ensure
environmental sustainability. Additionally, education SB% should integrate
sustainability concepts to equip future generations wi@ue knowledge and skills

necessary to drive sustainable development initiatives@Public awareness campaigns

and policy interventions play a vital role in fOSt%@. sustainability-conscious society.

The transition toward sustainable de%@nent necessitates comprehensive policy

reforms and strategic interventionsf.@wludes investment in clean energy, sustainable

agriculture, waste manage@nd eco-friendly industrial practices. Urban planning

strategies should focu @eating green infrastructure, enhancing public transportation

systems, and redu%g carbon footprints. Moreover, fostering partnerships between the
[ ]

public and @te sectors can drive innovation and accelerate progress toward

sustain goals®!,

Ob«ridely recognized definition describes it as a process of meeting present needs
without compromising the ability of future generations to meet their own needs'. This
definition emphasizes intergenerational equity, highlighting the need for long-term
environmental, social, and economic stability. Another interpretation frames sustainable

development as a balanced approach that integrates economic growth, social inclusion,
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and environmental protection®’. It stresses that development should be inclusive,
ensuring that economic benefits reach all levels of society while maintaining ecological

balance.

Some definitions view sustainable development as a framework for improving human
well-being within planetary boundaries. This perspective considers that while ecdnomic
progress is necessary, it must be achieved without depleting natural res Qbeyond
their regenerative capacities. Additionally, another definition seesﬁsﬁj&hbility as a

process of maintaining or enhancing the quality of life Withou@ irreversible harm
houl

to the environment®?. It suggests that sustainable practi@s d enable continuous

development without degrading essential ecosystems. Q

A different school of thought approaches sus@e development from an economic
standpoint, defining it as a strategy tha?@rs long-term economic resilience through
efficient resource use and miﬁ@nvironmen‘[al degradation®. This definition
prioritizes the efficient alloxt@i? resources, arguing that technological advancements
and innovation can minintiZze environmental harm while supporting economic growth.
Similarly, anf)th*n erpretation aligns sustainable development with corporate
responsib'lit(y}ving it as an ethical obligation of businesses and industries to operate
inaw t minimizes environmental impact while promoting social welfare®. This
de}hu'tion is particularly relevant in the corporate sector, where sustainability is often

linked to governance, ethical business practices, and community engagement.

While each of these definitions provides valuable insight into sustainable development,
they also have certain limitations. The first definition, which focuses on

intergenerational equity, is widely accepted but often criticized for being vague and
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difficult to operationalize. It does not specify how to balance present and future needs or
define measurable sustainability goals. Similarly, the definition that integrates economic,
social, and environmental dimensions is comprehensive but can be challenging to
implement®. It assumes that these three pillars can always be harmonized, yet in reality,

economic growth often conflicts with environmental protection.

The perspective that emphasizes human well-being within planetary t@,{ies3 is

practical but may be too restrictive for developing economies. Man {nﬂles struggle
to balance economic needs with environmental constraints, an adherence to this
definition could slow economic progress in regions th ehd on natural resource
exploitation. The view that sustainable development @s maintaining quality of life
without causing irreversible environmental @% is 1idealistic but lacks clear
guidelines for measuring "irreversible" %’Without specific indicators, it becomes

difficult to enforce sustainability policie§ effectively.

The economic perspectlve @\ustalnable development, which promotes efficient
resource use and tech l@il innovation®, is often criticized for being overly optimistic
about technolo §u‘uons While technology can reduce environmental damage, it
cannot fi lly®nate the risks associated with resource depletion and pollution. The
corpor. ft&sponsibility approach is valuable for encouraging businesses to adopt
SWable practices, but it is often voluntary, and many corporations prioritize profit
over sustainability. Without strict regulations, businesses may engage in
"greenwashing," where they claim to be sustainable without implementing meaningful

changes®’.
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Sustainable development is a multifaceted concept that integrates economic growth,
environmental conservation, and social equity. It requires a balanced approach that
considers the needs of both present and future generations. Unsustainable development,
marked by poverty, environmental degradation, and social disparity. societies can
achieve sustainable national development. The realization of this vision deIT on
collaborative action, continuous innovation, and the commitment of indi als*and

institutions alike to uphold sustainability principles in all aspects of developnieht®.

Sustainable development can be understood as a concept that @ytes equitable and
balanced progress, ensuring that development continues @fﬁely while maintaining
harmony among different groups within the same@eration and across multiple
generations'. This requires a simultaneous foc%@several interconnected dimensions,
including economic stability, social eq& and environmental preservation®. It

emphasizes that development shoul h&only meet the present needs of society but also

safeguard the ability of future %gations to meet their own needs without compromise.

The principle of sustai @y suggests that human progress must be guided by a holistic
approach that‘ in%ates the advancement of human capital through education and
technolo ic@vations alongside the growth of physical capital such as infrastructure,
machi nd tools. This perspective highlights that sustained progress in any society
is&&y achievable when deliberate efforts are made to improve literacy and numeracy
levels. The development and implementation of educational programs serve as essential
tools in fostering sustainable growth, equipping individuals with the necessary

knowledge and skills to contribute meaningfully to their communities’.
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Furthermore, sustainable development is recognized as a trajectory that ensures the
maximization of human well-being for the present generation without causing a decline
in the quality of life for future generations. This perspective underscores the importance
of aligning current developmental efforts with long-term sustainability, ensuring that
economic prosperity and social welfare are achieved without depleting essential
resources. The essence of this approach lies in the promotion of condition Q{etable

both current and future populations to thrive in a manner that is ecologically*Sound and

socially inclusive’!. é

The conceptualization of sustainability has evolved %mere environmental
concerns to encompass a broader societal commitmen@wetmg the essential needs of
all people while simultaneously considering th%@? erm implications of development.

The emphasis is not solely on prev%’éwlronmental degradation but also on
fostering inclusive growth that prio@ﬁequitable access to resources and opportunities.
In this regard, sustainable dev &%nt requires active participation from all members of
a society, ensuring that hk%tlves are designed and implemented in a manner that

reflects collective i Qs and promotes shared benefits’2.

Educatio er s as a crucial enabler of sustainable development by fostering
aware aping attitudes, and empowering individuals to participate effectively in
pMs designed for national growth®. It serves as a transformative force that
facilitates societal progress by equipping individuals with the knowledge and
competencies necessary to drive innovation, economic growth, and social cohesion. The

role of education extends beyond academic instruction to include the inculcation of
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values and principles that promote sustainability, encouraging responsible behaviour and

ethical decision-making that contribute to long-term development’.

The relationship between education and sustainable development is deeply
interconnected, as the quality and accessibility of education directly influence a society’s
capacity to sustain growth and progress’. Through structured learning, indikiduals
acquire the necessary skills to engage in productive economic activiT*@Qdapt to
technological advancements, and address emerging challenges in a @ hat ensures
continued prosperity. Moreover, education fosters critical thinki _% d problem-solving

abilities, which are essential for devising innovative sol s that support sustainable

practices in various sectors. Q

QO

For development to be meaningful and enduri& must be supported by mechanisms
that encourage widespread participat?@nd inclusivity. Education provides the
foundation for this engagement B@sng awareness, disseminating knowledge, and
equipping individuals with t@ools needed to contribute effectively to sustainable
initiatives’. The mo%@of citizens for national development programs is facilitated

through educatig&ls itutions, which serve as platforms for knowledge exchange, skill
developng@capacity building”.

Sust@: development thus requires an integrated approach that balances economic,
S(& and environmental considerations while ensuring that future generations are not
deprived of opportunities for growth and advancement. The emphasis on equitable
progress highlights the necessity of fostering a society in which all individuals have
access to resources, education, and opportunities that enable them to contribute

meaningfully to the collective well-being. As societies continue to evolve, the principles
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of sustainability must remain at the forefront of development planning, ensuring that
human advancement is pursued in a manner that respects the needs of both present and

future populations’®.

Given the various interpretations and their limitations, a simple and practical definition
of sustainable development is: a development approach that ensures economic Qgress,
social well-being, and environmental preservation in a way that meets @“{ needs

without compromising future opportunities. This definition &l&.\ﬂedges the

interconnectedness of these three pillars while emphasizing th rtance of balance
and long-term sustainability. Q

2.1.5 Sustainable Development Goal 4 Q :

Sustainable education plays a pivotal in national development by directly

O

supporting Sustainable Development Goal*4 (SDG 4), which aims to ensure inclusive,
equitable, and quality education ’@ote lifelong learning opportunities for all. SDG 4
recognizes education ase &ﬂamental driver of sustainable development, equipping
individuals with tha@@ige, skills, values, and attitudes necessary to address complex
global challeng@ contribute to economic, social, and environmental progress. SDG 4’s
targets er@gi{e universal access to quality education at all levels; from early childhood to
tertia%%d vocational education—and the elimination of disparities based on gender,
disability, and vulnerability. Achieving these targets strengthens national development by:

Building Human Capital: Quality education develops relevant skills, including technical
and vocational competencies that enhance employability and entrepreneurship, driving

economic growth and innovation.
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Promoting Social Inclusion and Equity: Ensuring equitable access to education reduces
inequalities, empowers marginalized groups, and fosters social cohesion, which are essential
for stable and prosperous societies.

Fostering Sustainable Lifestyles: This specifically highlights education for sustainable
development (ESD), which integrates sustainability principles, global citizenship, human

rights, gender equality, and peace into learning. This prepares learners to @esponsible

¢
O

ESD is recognized as the lynchpin of the sustainable deve ent agenda because it enables

decisions that benefit society and the environment.

individuals to understand the environmental and s@ impacts of their choices and

encourages collective action toward sustain @utions. It expands beyond formal

education to lifelong learning and comn%%engagement, making education a strategic

investment in national development.

.
By mainstreaming ESD into curricu@cher training, and educational policies, countries can
empower citizens to activef}&%cipate in sustainable development, thereby enhancing
resilience to challenges s@s climate change, poverty, and inequality.
Q)
)

SDG 4 also a@sses the need to build and upgrade education facilities to be child-, disability-,
and gend sitive, ensuring safe and inclusive learning environments. Increasing the supply of
qualified teachers and expanding scholarships for disadvantaged countries further strengthens
national education systems, enabling them to meet development goals.
The Sustainable Development Goals (SDGs) 4 represent a global agenda aimed at addressing

critical developmental challenges, fostering human well-being, and ensuring environmental
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protection for future generations. Launched in 2015, these goals are built upon the
foundations of the Millennium Development Goals and designed to be more inclusive,
covering social, economic, and environmental aspects of global development. Education is
not only a standalone goal but a critical catalyst in achieving many other SDGs by
empowering individuals with knowledge, skills, and values that foster sustainable practices’’.
The integrated nature of the SDGs highlights education’s centrality in achievi %erm
societal transformation. Education shapes the capacity of individuals and \comffunities to

contribute to economic growth, participate in social progress, an@a tain ecological

O

Education contributes significantly to the achievement @arious SDGs by equipping

balance, making it indispensable to sustainable development.

individuals with the tools needed to make info% ecisions and adapt to emerging
challenges. It fosters critical thinking, probl\ ’Qng, and innovation, which are essential
in addressing poverty, inequality, and yehithate change’®. Through education, individuals
become more conscious of global @{ce?,\including environmental conservation, responsible

[ ]
consumption, and social e@ Moreover, education acts as a driver for economic

development by enhan@ployabﬂity and promoting entrepreneurship, especially among
marginalized gr@i\\&

collaboratioFbépowering communities to implement sustainable solutions in agriculture,

ess to quality education fosters resilience, adaptability, and

health,\ql%y, and infrastructure sectors’®. Educational institutions, therefore, play a vital
role in disseminating knowledge that promotes responsible action towards the attainment of

the SDGs.

Education for Sustainable Development provides a framework through which learners

acquire values, behaviours, and lifestyles compatible with sustainable development. ESD
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goes beyond imparting knowledge; it emphasizes transformative learning that encourages
critical reflection, participatory decision-making, and long-term thinking. It equips learners
with skills to address real-life challenges in economic, social, and environmental domains.
Schools and higher education institutions integrate ESD into curricula through
interdisciplinary approaches, fostering collaboration between fields like environmental
science, economics, and social studies. The implementation of ESD furt Q&lves
experiential learning opportunities, such as community projects, environme@servation

initiatives, and youth leadership programs that bridge the gap betweer@btical knowledge

and practical action®’. Thus, ESD fosters personal responsibilityfn obal citizenship.

Quality education, with its emphasis on inclusiveness and ity, remains a vital pillar for
sustainable development. An inclusive and equita cational system ensures that all
individuals, regardless of gender, disability, @conomic status, have access to learning
opportunities that enable them to contetbute meaningfully to society. Quality education
entails not only providing adequateé&fr%\tructure and learning materials but also fostering a
learning environment that p@s creativity, critical thinking, and respect for diversity.
Effective teacher trai '&nd continuous professional development are essential for
.
maintaining qualﬁ%%

that individ@ontinually adapt to new technologies and changing environmental contexts®!.

ion standards. Furthermore, lifelong learning opportunities ensure

In thib\& quality education directly impacts sustainable development by nurturing

informed, innovative, and ethical global citizens.

Gender equality is another crucial aspect of sustainable education. Ensuring equal access to
education for girls and women transforms not only individual lives but entire communities.

Educated women are more likely to participate in decision-making processes, promote health
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and well-being in their families, and contribute to economic productivity. Gender-sensitive
education policies and practices dismantle cultural and systemic barriers that limit
educational access for women and girls. Additionally, promoting girls’ education helps
address broader social issues such as child marriage, gender-based violence, and economic
dependency. Educational institutions, by embedding gender awareness and equity in&their

frameworks, serve as platforms for fostering inclusive social change and breaki@c s of

poverty®2, &<

Lifelong learning is another critical educational component li sustainability. It
promotes the continuous acquisition of knowledge, skills, an@m etencies throughout an
individual’s life, enabling them to adapt to dynamic so@conomic and environmental
changes®. The concept of lifelong learning supp@ndividual development and social
cohesion, making societies more resilient to Cxi ’Gld changes. Adult education, vocational
N
training, and informal learning opportunitie§ enhance employability, reduce inequality, and
foster innovation. Lifelong leam%ca\so strengthens community engagement, enabling
people to participate active%$sustainable local and global development initiatives®*,

Therefore, investment 1 }Ang learning programs is essential for maintaining adaptive and
[ ]
productive societ(esi\'

Technolo revolutionized education and holds significant potential in advancing
sustaitﬁb@ education. Digital learning platforms and tools increase access to education for
learners in remote or underserved areas. Technology also facilitates innovative teaching
methods, such as blended learning, virtual simulations, and interactive content, which
enhance learner engagement and understanding. Moreover, digital technologies support

lifelong learning by providing flexible learning opportunities beyond traditional classroom
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settings. However, addressing digital divides and ensuring equitable access to technology are
essential to maximizing the potential of technology in promoting sustainable education®.
Schools and institutions must invest in infrastructure and digital literacy to ensure that

technology serves as a tool for inclusion rather than exclusion.

Climate action and environmental stewardship are key areas where education {rectly
contributes to sustainability. Environmental education fosters awareness, resp@ty, and

proactive behaviours toward conserving natural resources and comba@ggﬁate change.

Schools and universities integrate environmental studies and sustainability principles into

curricula to nurture environmental literacy from an early age. @ h participatory projects
and community engagement, learners become agents of ronmental change, applying
knowledge to real-world conservation -efforts. rmore, environmental education
encourages innovation in renewable energy, %@nagement, and sustainable agriculture®¢.

Consequently, education shapes attimi&nd behaviours that are vital for long-term

environmental sustainability. Q’&CO\

Education remains the co e@}ﬂe of sustainable development, with its impact felt across
economic growth, so equity, and environmental protection. Through quality, inclusive,
and lifelong 1 r@pportumtles education fosters resilience, innovation, and responsible
c1t1zensh1p §ty may enable people to take an active role in sustainability efforts by
1ncorp\§ymg sustainable development education into legislation and practices. Technology
and environmental education further strengthen this effort by promoting accessibility and

ecological consciousness. Therefore, sustainable education is an indispensable instrument for

achieving the broader goals of sustainable development®’.

2.1.6 The Link between Education and Sustainable Development
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Education plays a critical role in achieving sustainable development by equipping individuals
with the knowledge, skills, and values necessary to drive social, economic, and
environmental progress. The interconnection between education and sustainable development
has been extensively explored in academic literature, highlighting the transformative power
of education in addressing global challenges such as poverty, inequality, enviroSental

X

Education is widely recognized as a fundamental tool for fostering sust%) evelopment

degradation, and economic instability®s.

through its capacity to empower individuals, enhance economic p vity, and promote
social inclusion. It contributes to poverty reduction by equip %ple with the necessary
competencies to secure employment, increase their income@ improve their overall quality
of life. Studies emphasize that access to quality edu&f@ enhances human capital, which is
essential for economic growth and innovati ugh education, individuals can develop

skills in problem-solving, critical thig&, and leadership, which are necessary for

addressing sustainability challenge%c\a'ious sectors®’.

In the context of social su @ity, education plays a key role in fostering gender equality,
reducing social dis‘pgg, and promoting peace and democratic governance. It strengthens
civic particip tioQa}equipping citizens with the knowledge to engage in decision-making
processes, ate for their rights, and contribute meaningfully to their communities.
Furthe}sore, education has been linked to improved health outcomes, as it raises awareness
about hygiene, nutrition, and disease prevention, ultimately enhancing the well-being of

societies”.

The integration of sustainability principles into educational curricula is crucial for promoting

environmental awareness and fostering responsible behaviours toward natural resources.
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Research suggests that education can instil a sense of environmental stewardship in
individuals, encouraging them to adopt sustainable lifestyles and contribute to environmental
conservation efforts®!. Through the integration of sustainability principles into disciplines
like economics, geography, and physics, education enables students to comprehend the

intricacies of ecological systems and the consequences of human actions on the earth.

S\

Educational initiatives that focus on climate change, biodiversity conservatk@?d waste

management have proven effective in cultivating pro-environmental attit}%.(ﬁﬂny scholars
argue that sustainable development can only be achieved when indivi @ are equipped with
the knowledge and motivation to implement eco-friendly practices in their personal and
professional lives®?. Additionally, education fosters innovat@1 environmental technologies

and sustainable business practices, which are esse% r reducing carbon footprints and

mitigating the adverse effects of industrializa@

Education is a key driver of economic’ @ability, as it enhances workforce productivity,
fosters innovation, and suppo.rts e@gpreneurship. Studies have shown that investments in
education contribute to hi Q}nings, reduced income inequality, and increased economic
resilience®. Countries_‘that prioritize education tend to experience long-term economic
.
growth, as a w@ucated population is better positioned to adapt to technological
advancemel%§d shifting labour market demands. Moreover, vocational and technical
educat%ivprograms have been identified as effective means of equipping individuals with
specialized skills needed in various industries. Low unemployment rates and long-term
economic growth are both possible when educational programs are tailored to employers'
demands. Furthermore, lifelong learning and continuous professional development are

critical for maintaining economic competitiveness in a rapidly evolving global economy®*.
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Despite the significant contributions of education to sustainable development, several
challenges hinder its effectiveness. One major challenge is the unequal access to quality
education, particularly in developing countries where financial constraints, inadequate
infrastructure, and socio-cultural barriers limit educational opportunities. Gender disparities,
child labour, and early marriages further exacerbate educational inequalities, preyenting
many individuals from acquiring the necessary knowledge and skills to éQbu to

sustainable development®’. <

¢\

Another challenge lies in the traditional education system, whic focuses on rote
learning rather than fostering critical thinking and practical ﬁsolving skills. Many
education systems do not adequately integrate sustainabi@oncepts into their curricula,
leading to a gap in awareness and action amongéfbents. Furthermore, limited teacher

training in sustainability education affects @ity of educators to effectively impart

knowledge on environmental, social, and,&omic sustainability®S.
2.1.7 Some Strategies fo éﬂwancing the Role of Education in Sustainable
Development QQ\
To strengthen-t\l\"\%( between education and sustainable development, there is a need
for com hghdve reforms in educational policies and curricula. Governments and
educ@l institutions should prioritize the inclusion of sustainability education across
all\le(els of learning®’. This can be achieved through interdisciplinary approaches that

integrate environmental science, social studies, and economics to provide students with

a holistic understanding of sustainability challenges.
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Capacity-building initiatives for teachers are essential to enhance their ability to deliver
sustainability education effectively. Professional development programs that focus on
sustainability teaching methods, experiential learning, and real-world applications can
improve the quality of education and inspire students to take action for sustainable
development®®. Public-private partnerships can also play a crucial role in advancing
sustainability education. Collaboration between governments, businesse Qd&ivil
society organizations can facilitate the development of innovative educationdprograms,

research initiatives, and community engagement projects that pror@\s»stainability.

Education is a fundamental pillar of sustainable developn@dr ing economic growth,
social inclusion, and environmental conservation. Qquips individuals with the
knowledge, skills, and values necessary toé%ess sustainability challenges and
contribute to a more equitable and resili® d. However, significant challenges such
as unequal access to education, out@curricula, and limited teacher training must be
addressed to maximize the %éaa\of education on sustainable development®”. To
achieve long-term susta@y, society should embrace a multi-faceted strategy that

incorporates sust '@ity education into both formal and informal learning
[ ]
environmen(:\\'

2.1.8 nges of Repositioning Education for Sustainable National Development

in Century Nigeria

Education, in its various forms, is a fundamental pillar of national development. It is a
powerful tool for social, political, economic, and cultural transformation, and serves as
the foundation for achieving sustainable national development. In 21st-century Nigeria,

however, the process of repositioning education to meet the demands of the evolving
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national and global landscape is fraught with numerous challenges. These challenges
range from financial constraints to inadequate infrastructure, corruption, and the lack of
skilled personnel. The country faces several systemic issues that hinder the realization of

education’s full potential as a vehicle for sustainable national development!®.
i.  Poor Funding of the Education Sector \

One of the most significant challenges hindering the repositioning tion in
Nigeria is the poor funding allocated to this sector. Despite educa@belng a critical
driver of development, the Nigerian government has consist@ ocated inadequate
financial resources to education, particularly to the subs of adult and non-formal
education. When compared to other sectors in t}@i erian economy, education, in
general, receives a disproportionately low sh@fg the national budget. The lack of
adequate financial support has had fa hing implications for the infrastructure,
quality of teaching, and overall® %VGHGSS of educational institutions across the
country. The limited ﬁr:ar&@esources also mean that many schools lack basic
resources such as b \mputers, and classrooms, which significantly affects the
quality of educatl being delivered. This inadequate funding is exacerbated by a lack of
proper fi an@anmng and budgeting at various levels of government, which prevents

the ed n sector from achieving its full potential in contributing to national

dw»sl;bpment1 oL,

ii.  Corruption in the Education Sector

Corruption is another major challenge that has hindered the effective functioning of the

education sector in Nigeria. Political officeholders and education administrators often
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lack an understanding of the importance of education in driving national development.
As a result, funds allocated for educational purposes are frequently misappropriated,
diverted, or stolen. This rampant corruption impacts the quality of education and
prevents the implementation of key educational projects, such as the construction of new
classrooms or the procurement of teaching materials'2. Moreover, the funds allocated
for such projects are often awarded to political allies or individuals with litt Qﬁﬁ in
the welfare of the education sector. This lack of accountability and transparehcy in the
management of education funds undermines the sector's ab@ contribute to
sustainable national development. Furthermore, the mism a@n‘[ of resources often

results in unfinished projects and the non-fulfilment Qe asic needs of educational

institutions, further impeding the growth of the g§

ili.  Infrastructural Deficiencies ’b
9

Infrastructural deficiencies remain 4 ‘sighificant barrier to the effective repositioning of
education for sustainable ne&@development. Many schools, especially in rural areas,
lack the necessary physical“infrastructure, including classrooms, toilets, libraries, and
laboratory speicg&l itionally, the lack of electricity and other essential utilities in
many sc 00@(% it difficult to incorporate modern technologies, such as computers
and otll% T tools, into the educational process. This infrastructural gap not only
he%& the ability of schools to offer a quality education but also limits the
opportunities for students to engage with digital learning tools that have become central
to modern education. The lack of access to power is particularly problematic in regions

where students could benefit from online learning platforms, virtual classrooms, and

other modern educational technologies. Without adequate infrastructure, it becomes
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almost impossible to keep up with the demands of a rapidly changing world where

technology is essential to educational success!'®.
iv.  Lack of Qualified Instructors

Another critical challenge is the shortage of adequately trained teachers and educational
professionals, particularly those with specialized skills in subjects such Q"ence,
technology, and ICT. The education sector is faced with a severe 1(} qualified

instructors who can effectively teach students and help them develop the necessary skills

to thrive in the modern world. Many teachers are inadequ$ ined, with limited

access to professional development opportunities, and ag.z % 1lt, their teaching methods

are often outdated. Furthermore, the lack of teac@ vith ICT skills is a particular
concern, as technology continues to play an i&ingly important role in education.
Without well-trained educators who c\\K@corporate modern technologies into the
classroom, students are at a disadﬁ%@g and are not equipped with the skills they need
to succeed in the global eo@sny. Moreover, the low salaries and poor working

conditions for teach @n lead to high turnover rates, further exacerbating the

shortage of skilled%ucatorsm“.

\A Ina& e Monitoring and Evaluation

E{%% monitoring and evaluation are crucial for the successful implementation and
development of educational programs. However, in Nigeria, the education sector suffers
from inadequate monitoring and evaluation processes, which makes it difficult to assess
the effectiveness of educational initiatives and make necessary improvements. The lack

of trained personnel in monitoring and evaluation further exacerbates this problem.
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Without proper oversight, it becomes challenging to track the progress of educational
reforms, measure the impact of various programs, and ensure that resources are being
utilized efficiently. Effective monitoring and evaluation systems are necessary for
identifying gaps in the education system, assessing the needs of learners, and
determining the success of teaching methodologies. The absence of such systems means
that many educational programs fail to achieve their desired outcomes, which Jmpedes
the sector’s ability to contribute to sustainable national development!®, QJ
¢\
vi.  Poor Record Keeping &

The issue of poor record keeping in the education also poses a significant

challenge to the repositioning of education for nat’tkal development. Accurate record
keeping is essential for tracking the pro réer students, managing educational
resources, and planning for future educaﬁ@ needs. However, many schools in Nigeria
struggle with maintaining accura%’\&%up-to-date records. This failure to document
important information irn.pr:&@g ability to track students’ academic progress, monitor
the success of educati grams, and make informed decisions regarding curriculum
development and&ource allocation. Furthermore, poor record keeping hinders the
.
planning an@bution of educational policies, as decision-makers lack the necessary
data t their strategies. Without a reliable system for recording and managing

e(hwtional data, it becomes difficult to assess the effectiveness of the education system

and make improvements where necessary'%.

vii.  Politicisation of Education
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The politicization of education is another significant challenge in repositioning the
education sector for sustainable national development in Nigeria. Political and tribal
affiliations often influence key decisions regarding admissions, employment, and the
allocation of educational resources. This politicization undermines the quality of
education and limits opportunities for students from diverse backgrounds. Political
interference in the education sector has led to a situation where meritocrac Qﬁned
in favour of political and tribal interests, resulting in the appointmen%gqualiﬁed
individuals to key educational positions. This lack of merit-ecision-making
further exacerbates the challenges facing the sector and li 'ts%nility to contribute to
national development. The politicization of educatio@ eads to instability within

educational institutions, as political changes cag I)Q&Qdirect impact on the curriculum,

administration, and funding of schools!?’, ’b
2.1.9 Prospects of Repositioning E@ion for Sustainable National Development

Despite these challenges, th&%&«e significant prospects for repositioning education to

contribute to sustaina e@mal development in Nigeria. Education plays a crucial role

in promoting c%e\' cracy, as it empowers citizens to understand their rights and
[ ]

responsib'lit@d encourages active participation in political processes. Democracy

may b gthened and an educated electorate can be created via public education on

d&vratic ideas and ideals'®. In this way, education contributes to political stability

and governance, which are essential components of sustainable national development.

Moreover, education can help address key national challenges, such as poverty,
inequality, and insecurity. Education can help to fight poverty and elevate living

standards by building up skills that a person needs to succeed. Furthermore, education
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fosters social cohesion by promoting tolerance, understanding, and respect for diversity,
which are essential for national unity and stability. Through education, individuals can
be empowered to become agents of change in their communities, driving social,

economic, and political development'?,

Repositioning education for sustainable national development in 21st-century Wia is
essential for the country's growth and progress. While there are numero@llenges
that hinder the sector's potential, there are also opportunities for sformation.
Addressing issues such as poor funding, corruption, inadequate 1 cture, and a lack
of qualified instructors will go a long way in improvin@ quality of education and
ensuring that it contributes to sustainable developmem@better future for Nigerians is

within reach if the country prioritises and allou&besources to education, making sure

it is accessible to everyone and of good @

2.1.10 Curriculum Developmentg;@ lity Education in Nigeria

The concept of "curriculux@erived from the Latin word currere, which means "to
run a course.”" This Q@%\gical root emphasizes the structured pathway through which
knowledge ands@‘ing are transmitted. A curriculum refers to a well-organized
program% y designed to foster a school's academic growth. It comprises the
aﬁan@u of courses, content, and subject matter, offered in a qualitative and
stk(lred format, ensuring students gain valuable knowledge and skills for certification.
It is not merely the sequence of subjects but also the systematic structuring of content
intended to positively influence the cognitive and social development of learners,

particularly in helping them internalize critical concepts!!°.
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A curriculum's function transcends the mere organization of academic subjects. It serves
as a vehicle for intellectual and personal growth, aiming to shape students into
responsible, competent citizens. In the broader context, the curriculum should also focus
on shaping students' reasoning abilities, guiding them toward ethical conduct, and
providing tools to navigate complex societal challenges. The ultimate goal of education,
particularly through a carefully designed curriculum, is to unlock the inher Q%’ntial
in each child, helping them become productive members of societ purpose
becomes even more significant when we consider the need for cr@inking as a core
component of educational systems, enabling students to u@ and confront societal

issues such as selfishness, greed, and societal inequalit@

Critical thinking, an essential aspect of mod@’@ucaﬁon, helps learners develop a
deeper understanding of their environn@ling them to address societal problems
and contribute positively. This eduo@l model promotes an approach that transcends
rote learning and encourages Q}‘Q(Q(\y, analysis, and problem-solving. Moreover, it is
critical to shape childr%‘& individuals who can discern between good and evil,
steering them towardwwirtuous paths. The influence of philosopher thinkers, who
advocated f@%ﬁt n as a means of promoting virtue, underscores the importance of
aligningbélcational curricula with the goal of fostering ethical and responsible
citi e%hip“z. This approach is crucial for societal development and, by extension, the

flourishing of nations.

Quality education is intrinsically tied to the effective design and administration of
educational curricula. Successful curriculum planning and management ensure that

students are exposed to relevant, rigorous, and dynamic learning experiences, thus
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enabling them to achieve academic success. At all levels of education—primary,
secondary, and tertiary—the curriculum must be tailored to meet the specific
developmental needs and objectives of the students''®>. When teachers are aware of their
students' requirements, they may tailor lessons to meet those needs in a way that
promotes their holistic development. As such, the curriculum is not a static, set of

prescribed subjects but a dynamic process that must evolve with societal ch@

To achieve the aim of delivering quality education, it is crucial f(yqlgqﬁ, including
Nigeria, to adhere to global educational frameworks. The s@ Education Forum
(2000), for example, articulated a set of educational obj 'V;%lat have become the
foundation for modern educational reforms. These @me mobilizing national and
international political support for education, de@mg strategic national action plans,
and significantly investing in basic educ ?«i@’érthermore, these initiatives advocate for
an education system that not only {B&es on academic excellence but also integrates

principles of social justice, pe@(@d equity. Ensuring that all individuals, regardless of

background, have accesw@lcaﬁon is a key aspect of these reforms!!4,

Nigeria, like r?a’\'&oping nations, faces a range of challenges in realizing the goal
of provid'ng@ty education. These challenges are often compounded by insufficient
funding; of infrastructure, and a shortage of qualified teachers. Inadequate funding
isNaps the most pressing issue, as the success of any educational policy or reform is
inherently tied to the availability of financial resources. Without substantial investment,
even the most well-designed policies are unlikely to produce the desired outcomes. The
education sector's dependence on government funding necessitates a re-evaluation of

budgetary allocations to prioritize education as a key driver of national development!!3,
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Moreover, teacher capacity remains a major challenge in Nigeria's educational landscape.
Teachers play a pivotal role in the effectiveness of any educational system. Without
properly trained educators, the quality of education suffers, and students' potential
remains unrealized. It is, therefore, essential for both the government and educational
policymakers to provide the necessary resources and support to ensure that tea&ers are

well-equipped to deliver the curriculum effectively. Continuous QSS onal

development programs, access to modern teaching tools, and pm{l tives for

teachers are necessary to ensure high standards of instructio@r s all levels of

N

In addition to teacher training, the state of educati@ infrastructure poses another

education'!®.

significant barrier to quality education. Manyé@ in Nigeria, particularly in rural
areas, suffer from inadequate facilitiesy ding outdated classrooms, insufficient
teaching aids, and a lack of basic @ties such as clean water and sanitation. These
conditions create an environn@f\ca\dt is not conducive to effective learning, hindering
students' ability to suc.&$7. Therefore, addressing the infrastructural deficits in

Nigerian schools 1 Qal to ensuring that students have the proper environment in
[ ]
which to leaQ:\\'

Beyondidfrastructure, there is also a need for effective supervision and inspection of
e(hwtional programs. In many cases, Nigeria's educational policies and curricula are not
properly monitored during implementation. Without proper oversight, it is difficult to
assess whether the intended learning outcomes are being achieved. Regular inspections,
audits, and assessments of educational programs would ensure that they are operating as

intended and achieving the desired results. This process would also allow for the
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identification and correction of any shortcomings, thus ensuring that educational

standards are consistently met!'®,

The delivery of quality education also requires addressing gender disparities,
particularly in rural and disadvantaged areas. Despite advances in gender equality, there
are still significant barriers to the education of girls in certain parts of Nigeria\These
barriers include socio-cultural norms, early marriage, and inadequate acc@% school
facilities. Efforts to combat these issues must be integrated intw 1 education
policies, ensuring that girls have equal opportunities to re uality education.

Gender-sensitive policies and programs that encourage t@n ent and retention of

girls in school are crucial for achieving educational @“9.

Additionally, the effective implementation of E@tgon for All principles is essential to
ensure that no child is left behind. Ach \Q the EFA goals requires a comprehensive
strategy that includes building mb@mls in underserved areas, providing financial
support for families, and 2.1dd @&g the cultural and social barriers that prevent children,
especially from mar '@d groups, from attending school. The commitment to
inclusivity ancl opportunities for all children, irrespective of their socio-economic
backgrou, d,Qs}vital for ensuring that education contributes to the sustainable

develo of society!?°.

N

e delivery of quality education in Nigeria is an ongoing challenge that requires
concerted efforts from all stakeholders, including the government, educators, parents,
and communities. A well-designed and properly administered curriculum is central to
achieving this goal, as it shapes the intellectual and moral development of the nation's

children. However, quality education cannot be realized in the absence of adequate
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funding, trained teachers, improved infrastructure, and effective monitoring. The
commitment to addressing these challenges will not only improve the educational
outcomes for children in Nigeria but also contribute to the nation's long-term socio-
economic development!?!. Ultimately, the realization of quality education is essential for
empowering the Nigerian child to reach their full potential and contribute meani&gfully

R
O

2.1.11 Sustainable Education &

to society.

Sustainable education is an evolving concept that seeks %Qrate sustainability

principles into teaching and learning processes to pre ividuals for a future that
balances economic growth, environmental protect@a d social well-being. It is an
educational philosophy that promotes critical&ing, lifelong learning, and active
participation in addressing global chall such as climate change, biodiversity loss,
and social inequalities'??. év\’&

Scholars argue that sustaiu@ucation should be transformative, equipping learners
with the knowledg%%\s, and skills necessary to navigate complex sustainability
challenges whil\\"%tering adaptability, resilience, and ethical decision-making. The
discourse& tainable education highlights its multidisciplinary nature, as it draws
from@%ronmental science, social sciences, and economics to create a holistic
e(kﬁional framework. Some scholars advocate for an integrative approach that embeds
sustainability into every aspect of education, from curriculum design to institutional
policies'?®. They argue that sustainability should not be treated as a separate subject but

should be interwoven into different disciplines, ensuring that students acquire a well-

rounded understanding of sustainability issues. However, critics argue that integrating
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sustainability across disciplines risks diluting its core principles, making it difficult for
students to develop a deep understanding of the subject. These critics suggest that
sustainability should be taught as a distinct subject to provide students with a strong

foundation in the fundamental theories and practices of sustainable development!?4.

Another critical perspective on sustainable education concerns the balance bgtween
theoretical knowledge and practical application. Some scholars e Qize the
importance of experiential learning, advocating for hands-on ejqr&les such as
community projects, fieldwork, and sustainability-focused in s!25, They argue
that real-world applications enhance students' unders@%md commitment to
sustainability by allowing them to witness ﬁrst—ha@he impact of their actions.
Conversely, some researchers caution against a%g@remphasis on experiential learning,
asserting that without a strong theo e&@’aoundation, students may develop an

incomplete understanding of sustai ity issues. They propose a balanced approach

where experiential learning co@ceaents, rather than replaces, theoretical instruction.

One of the most con @S debates surrounding sustainable education is its role in
shaping societ‘al ues. Advocates of value-based education argue that sustainability
should b @ embedded in the moral and ethical framework of students. They
believ education should inspire individuals to adopt sustainable lifestyles, make
ethieal decisions, and contribute positively to their communities. Critics, however, warn
against the potential for ideological bias, arguing that education should remain neutral
and focus on providing students with the tools to form their own opinions rather than
imposing specific values on them'?°, This debate raises important questions about the

purpose of education and the extent to which it should shape students’ worldviews.
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A major challenge in implementing sustainable education is the resistance from
traditional education systems. Many educational institutions operate within rigid
structures that prioritize standardized testing and economic productivity over holistic

and transformative learning!?’

. This conventional approach often leaves little room for
the integration of sustainability concepts. Scholars advocating for systemic change argue
that education policies should be reformed to support interdisciplinary lea Q&ical
thinking, and innovation in teaching methodologies. However, others canterid that such
reforms may be difficult to implement due to bureaucratic@faints, financial
limitations, and institutional inertia. They suggest that rather thag attempting to overhaul

entire education systems, incremental changes should ¢ to integrate sustainability

within existing curricula and teaching methodsm.be

Another significant discussion in sustai ’aucation is the role of technology. With
the rise of digital learning platfo;q&d online education, some scholars argue that
technology can be a powe@%\ol in promoting sustainability by reducing the
environmental impact o@ional education models'?. Online education can reduce
the carbon footpri Q@Ciated with physical infrastructure, commuting, and printed
materials. @%ﬁ ly, digital platforms enable greater access to sustainability
educati ching learners in remote and underserved areas. However, critics highlight
th\\e/g{ronmental costs of digital technologies, such as e-waste, energy consumption,
and resource depletion associated with manufacturing electronic devices. They argue

that a truly sustainable education system must critically assess the trade-offs involved in

digital learning and seek innovative solutions to minimize its environmental impact'3°,
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The socio-economic dimension of sustainable education also generates debate.
Proponents argue that sustainable education can be a tool for social equity, empowering
marginalized communities by providing access to quality education and fostering
economic opportunities. They contend that education for sustainability should be
inclusive, addressing global inequalities and ensuring that all students, regardless of
their socio-economic background, have the opportunity to engage with s Qn{wility
principles3!. However, critics argue that sustainable education initiatiyes Jffen fail to
address systemic inequalities and may inadvertently reinforce @*disparities. For
example, well-funded institutions in developed countries ﬁve greater access to
sustainability-focused resources, while underfunded@o s in developing regions

struggle with basic educational needs. This rai ey@ms about whether sustainability

education can truly be equitable if disparities cess persist.

Furthermore, the intersection of pphj&ld sustainable education has led to contrasting
viewpoints. Some scholars @Qca\te for strong government policies that mandate
sustainability education @ools and universities, ensuring a standardized approach
across institutionsw)gwy believe that government intervention is necessary to
accelerate tl{a}éﬁri n of sustainability principles in education and align educational
systems @ broader sustainability goals. Critics, however, warn against excessive
go%gﬂental control, arguing that rigid policies may stifle innovation and prevent
educational institutions from tailoring sustainability education to their specific contexts.
They suggest that a decentralized approach, where individual institutions have the
autonomy to integrate sustainability in ways that suit their unique needs, would be more

effective!33.
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Despite these debates, there is a general consensus that sustainable education plays a
crucial role in shaping the future of society. The challenge lies in striking a balance
between theoretical and practical learning, integrating sustainability without diluting its
significance, and ensuring that education remains both neutral and transformative.

Achieving sustainability in education requires collaboration between ed&cators,

policymakers, and communities to develop flexible and adaptable fra ka that
prepare students for the complex challenges of the future. While differ&spectives

on sustainable education persist, its importance as a catalyst for p@change remains

O

Sustainable education represents a shift in educational@ne, integrating the principles

undisputed'3*,

and practices of sustainability in a critically%%% manner. It is a transformative
approach that nurtures and realizes hum@faﬁal while addressing the need for social,
economic, and ecological well-bei recognizing the interconnectedness of these
aspects within a dynamic S}Q&lc;f he concept challenges traditional education by

advocating for a funda *change rather than merely incorporating sustainability as

an additional com@“.

N
A key ch lle® defining sustainability education lies in its broad and evolving nature.
Many i uals and organizations continue to seek a precise understanding of what it
erhile. In response, efforts have been made to define it in a way that aligns with real-
world applications, linking practical learning models with human concerns related to
environmental, economic, and social systems. This perspective emphasizes that
sustainability education should not be a fragmented addition to existing curricula but

rather a holistic shift in how education is perceived and delivered!3.
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Rather than approaching sustainability education as a peripheral topic, it should drive
systemic change in both thought and practice. This shift is grounded in ecological
thinking and values, fostering a paradigm that embraces holism, systemic thinking,
sustainability, and complexity. Adopting this stance makes education more applicable to
modern global issues, preparing students to deal with complexity and ambiguity. This
form of education cultivates adaptability, creativity, self-reliance, hope, a Qﬁnce,

which are crucial qualities for addressing modern challenges'?’. <

¢\

Sustainable education is characterized by four key descript staining, tenable,
healthy, and durable. First, it sustains people, com %and ecosystems by
promoting practices that support long-term Well—bein&cond, it is tenable, meaning
that it is ethically defensible, upholding Valu%@s integrity, justice, respect, and
inclusiveness!'3®. Third, it is healthy, ﬁm@as a viable system that nurtures positive
relationships and promotes growt a%/arious systemic levels. Lastly, it is durable,
ensuring that educational pract'&{ca\e effective and sustainable in the long run.

'
N

1\ deeply connected to live experiences, fostering a greater

In this model, learni
understanding‘ of \sustainability in practice rather than in theory alone. The
transfo ati@uired in education is not merely about adding sustainability concepts
to sele bjects but about rethinking the entire educational framework to align with
swable values. This change ensures that education remains relevant and responsive

to evolving global conditions, allowing learners to develop the necessary competencies

to thrive in a complex world'*.

Ultimately, sustainable education provides a foundation for a future-oriented learning

approach that empowers individuals to contribute meaningfully to society. Learning
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environments that promote human and environmental well-being are the result of
incorporating sustainability into educational policies and practices. The emphasis on
systemic change, critical awareness, and applied learning helps create an education

system that is not only effective in addressing current challenges but also resilient in the

S\

Sustainable education is an essential paradigm for the 21st century, wit aching

face of future uncertainties!“°.

implications for individuals, communities, and the planet. The de%{u#ounding its
implementation, content, and impact underscore the co y of integrating
sustainability into education. While challenges exist, they@ present opportunities for
innovation, collaboration, and continuous improver@ The future of sustainable
education depends on finding common grou%%?een competing perspectives and

developing an educational framewor \6& dynamic, inclusive, and capable of

addressing global sustainability Chﬁﬂ&sl‘“.

2.1.12 Benefits of Sustainz@ucaﬁon

Sustainable educatio@ined considerable attention in recent years, yet it remains an
often misunders\\QA?nd ambiguous concept. While it is frequently linked to terms such
as ‘educ% r sustainability’ and ‘education for sustainable development,” these
conc% e not identical. Sustainable education, in its truest sense, extends beyond just
addressing environmental concerns. It integrates complex learning approaches that
involve critical thinking, analytical writing, and multidimensional understanding,
challenging students to adopt new ways of viewing the world'*?. One of the key

outcomes of this approach is the development of critical minds, as students engage

deeply with sustainability topics, including energy technologies and the economics of
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sustainability. These topics require an open and analytical mind-set, providing students

with a competitive advantage in their careers or higher education endeavours.

In today’s globalized world, where challenges related to the environment, economy, and
society are increasingly intertwined, it is essential for students to develop the skills
necessary for effective problem-solving. Sustainable education not only foster%tical
thinking but also emphasizes the importance of systems thinking, colla@on, and
communication. As students explore such multifaceted topics, }Q/(lﬁﬂm how to
navigate complex situations, engage in collaborative problem-solving, and consider

%cussions encourages

multiple perspectives. The interactive nature of sustain@y

active participation from all students, helping them elop the tools necessary to

analyse the world around them in a more holistm@lnformed manner' 4,

This type of education leads to mb\\@han just academic growth; it inspires
transformational and lasting chané)%w in both individuals and institutions. The goal
of sustainable education is &only to impart knowledge about environmental or
economic issues but t @e a systemic shift in how education systems operate. This
transformation requires a re-examination of fundamental assumptions about what
.
learning h@ntail and how it should be delivered. It calls for changes among
policy , educators, and other stakeholders to embrace education that is truly
re%sive to the challenges and opportunities presented by sustainability. As more
individuals become aware of the urgent need for change, both in their personal lives and

in the system they belong to, there is potential for education to serve as a catalyst for

broader societal transformation'#*.
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One of the most significant benefits of sustainable education is the development of
responsible citizens. Students who engage with sustainability concepts are encouraged to
think critically about their actions and their impact on the world around them. They
begin to understand the importance of contributing to a more equitable, sustainable
world and take ownership of their role in shaping a better future'4>. Environmental,
economic, and social challenges that students personally experience help th ;&nore
connected to the world and their role in it. They are empowered to evaluate thi€ir actions,
make informed decisions, and take active steps toward creating @ change in their
communities. The process of learning about sustainabilityéel students recognize the
interconnectedness of global challenges and encos them to seek innovative
solutions that benefit not only themselves bl%f&%thers in their communities and

®%

Moreover, sustainable education &rs a shift in consciousness, encouraging

beyond !4,

individuals to look beyond t@ immediate needs and consider the long-term
consequences of thelr ac hlS shift is not limited to personal growth but extends to

institutional and % t10nal change. It is important to recognize that deep, systemic

learning is r<qu

of tranﬁ‘@atlon involves examining the values and assumptions that underpin

all levels—personal, organizational, and community. The process

eds&nal practices and making necessary adjustments to align with the demands of a

sustainable future!#’

. While this type of change is often met with resistance, growing
awareness at the individual and community levels is gradually leading to shifts in values

and behaviours. This shift is essential for creating an educational system that fosters

sustainable development in the long term.
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Sustainable education also has a direct impact on student performance. When students
engage with real-world issues, they become more invested in their learning. Research
shows that student engagement is a key driver of academic success, and sustainability
topics often captivate students’ attention in ways that other subjects may not. Although
there is no concrete data linking sustainability programming to improved test scores,
there is ample evidence to suggest that when students are more engaged in t Q&ving,

they are more likely to perform well academically'#®

. This engagement 15”especially
important for adolescent literacy, as sustainability programmin @eges students to
think critically and creatively about the world around en% fostering a deeper
connection to the material, sustainable education ha@genﬁal to improve overall
academic outcomes and enhance students’ abii&@pply what they have learned in
O
O
In addition to improving academic, (th%nance, sustainable education also encourages a

N\

shift in how we approach th%égass of learning itself. In many ways, sustainability

real-life situations.

education can be seen asQ rning about learning" process. This approach emphasizes
the importance o loping competencies that are crucial for navigating the
complexitie(:ﬂ:\%l'le modern world. It is not enough to simply passively receive
informz;%@students must actively engage with the material, think critically about it,
ar}ckl}g{y their learning in meaningful ways. The concept of “response-ability” is central
to this idea, as it involves developing the skills and motivation needed to address
sustainability challenges effectively!'>’. Sustainable education lays the groundwork for a
more sustainable future by providing students with the skills to wisely react to these

issues.
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A key aspect of sustainable education is its ability to connect students to real-life issues,
making the learning process more meaningful and relevant. Sustainability education is
not confined to the classroom; it extends to the community and beyond, inspiring
students to become active citizens who are aware of the global challenges we face and
motivated to make a difference. Through sustainability programming, students deyelop a
sense of responsibility not only for their own actions but also for the w Qei of
others. This shift in perspective encourages them to think criticall @ ow their
decisions affect the environment, economy, and society at largeGKO many students,

sustainability education is a transformative experience th@h es their worldview and

inspires them to take action in their communities. Q

Finally, sustainable education prepares students%?b%hallenges of the 21st century. As
global challenges become increasingl)\\@ex, it is essential for students to be
equipped with the knowledge and s 'ﬂ*ecessary to address these issues. Sustainability
education provides a framewo&éo?\understanding and solving problems that transcend
national borders, such @limate change, resource depletion, and inequality'.
Sustainable educatjo Ips students be ready for the future by educating them to
critically an@ié(‘h%s

M i@osters a sense of hope and agency, empowering students to take ownership

e global concerns and giving them the skills to find answers.

oreov
ON@ole in shaping a more sustainable world.

Sustainable education offers a multitude of benefits, ranging from the development of
critical thinking skills to fostering active citizenship and preparing students for the
challenges of the future. As we face increasing environmental, economic, and social

challenges, it is essential that education systems evolve to meet these demands. We can
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equip students to deal with the challenges of the contemporary world and build a more
just and sustainable future by making sustainability a central part of their education'>.
This transformation in education is not just about teaching students what they need to
know; it is about inspiring them to think differently, act responsibly, and become leaders

in the quest for sustainability. \
2.1.12 National Development QQ

National development is a comprehensive process aimed at improvfﬁg\the overall well-
being of a nation and its citizens, involving the coordinate cement of various
sectors such as education, healthcare, the economy, and i cture. This development
is not merely about increasing the wealth or incorw a nation but encompasses the
systematic improvement in the quality of life f&citizens, ensuring that prosperity is
shared equitably. National development@gies often involve multi-faceted plans that
address social, economic, and poﬂ@oncems, aiming to create a more organized,
structured, and sustainable i@ 4. It involves both government-driven initiatives and

the contributions of %@ctors and individuals.

National devd@t is about achieving the collective growth of a society through
consciou% to improve the quality of life for its people. This growth is not
acci %} it is the result of a calculated series of efforts to modernize and organize
sck(y in such a way that benefits the entire population. These efforts are often
multifaceted and occur over several phases of development, with each stage contributing
toward the ultimate goal of building a progressive and sovereign nation. These processes
rely heavily on the active participation of individuals, communities, and the government

working collaboratively to achieve the set goals of national development!>?.
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For any nation to experience meaningful and lasting development, it must begin with a
focus on the personal development of its citizens. This individual growth is the
foundation upon which the broader societal growth is built. Personal development
focuses on improving the skills, knowledge, and capabilities of citizens, enabling them
to contribute effectively to national progress. The importance of education jn this
process cannot be overstated, as it provides the tools and resources needed @p wer
individuals to play active roles in the development of their nation. W@izens are

equipped with the right skills and knowledge, they become m able of driving

change within their communities and contributing to th@ advancement of the

country!36. Q

A key element of national development is the @mn of essential services and social
amenities that directly impact the qualit @’fhis includes infrastructure like reliable
housing, access to clean water, electritity, transportation, and other utilities that ensure a
comfortable and functional li&é?n\vironment for all citizens. National development
requires that govemmen@e these services available to all, ensuring that no part of
the population is leftbehind!®’. The role of education in national development is
particularly @a t. Education serves as the primary mechanism through which a

society @create a skilled workforce capable of contributing to all aspects of
d&&nent.

Without education, other forms of development would be hampered as the lack of a
skilled and informed population would limit progress in both the public and private
sectors. Education should focus on practical skills and job development, ensuring that

students are prepared to enter the workforce and contribute to economic productivity.
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This preparation involves training individuals in critical thinking, technical skills, and

problem-solving, all of which are essential in driving innovation and growth!>’.

Education not only enhances individual potential but also strengthens the national
economy. As citizens gain access to education and training, they are better equipped to
participate in the workforce, leading to higher productivity and economic gro&h. A
nation’s education system should aim to develop a workforce that is skille@%search,
development, and the latest technologies, ensuring that the country zgﬂ#competitive

in a globalized economy. The availability of quality educatio the creation of a
hn

highly educated population that can contribute to researct@ logical advancements,

and the development of new industries'>®. Q

QO

Despite the importance of education in na& development, several challenges
continue to hinder its integration into F@oader national development agenda. One
major barrier is the overcrowded 5)\&3 id nature of many educational curricula, which
often leaves little room for@\i ity in integrating new concepts such as sustainable
development. Moreovery(sorme academic staff may not fully understand the importance

of teaching sust&&

This can lea® lack of enthusiasm and effort in incorporating the necessary content

y and may perceive it as irrelevant to their specific disciplines.

into t@aching methods. There is also a lack of awareness and expertise in
swable development among some educators, making it more difficult to embed this

important concept within the curricula!®,

Furthermore, institutions themselves may not prioritize sustainable development, as the
push for modernization and economic growth may overshadow other long-term goals.

Higher education institutions are often faced with competing priorities, and the
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integration of sustainable development into their curricula may not always be seen as
urgent or necessary. This is compounded by a lack of institutional commitment to
making such changes and providing the necessary resources to support the effort.
Consequently, even though the importance of sustainable development in education is
recognized globally, its practical application in higher education institutions is still far

X

The curriculum in many educational systems also faces challe esQﬂVated to the

from being universally implemented'®,

inclusion of sustainable development across various disciplin@e there is growing

recognition of the need to incorporate sustainable de*@m nt principles into the
education system, there is a significant challenge in ma this concept applicable and
relevant across different fields of study. This c@ge is especially noticeable in fields
where sustainability may not seem dire h&ant, such as business, economics, or the
sciences!®!. It is essential, therefqrg\' rethink the structure of curricula and explore

ways to integrate sustainabilit&ational development into all areas of study.

Incorporating educati sustainable development into higher education curricula
requires a multifacgted approach that includes the dedication of time, resources, and a
[ ]
shift in 1 st@al priorities. The introduction of new programs or courses aimed at
teachi tainable development principles should be done in a way that does not
di}\pt existing educational goals but rather complements and enhances them. This
integration must be accompanied by increased awareness among faculty and students
about the importance of sustainable development and its direct impact on both the local

and global communities!'®2,
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Moreover, governments, educational authorities, and institutions must collaborate to
create policies and frameworks that support the integration of sustainable development
into the education system. This can include offering incentives for institutions to
introduce relevant courses, conducting workshops for teachers to enhance their
understanding of sustainable development, and providing resources for research into the

. For a nation to achieve sustainable developﬁQit ust

recognize that education plays a central role in achieving this goal. Wi@ properly

integration of these concepts'®?

educated population, the efforts of national development will be c@a ed. Prioritizing
quality education, expanding access to learning oppo @ and ensuring that
sustainability is at the core of the educational system & % séntial for long-term national
development. Through these efforts, nations c n]za%’a future where all citizens have
the knowledge, skills, and opportunities_to ute to the ongoing progress of their

-

country, leading to the overall betterm%o society

N

Education plays a pivotal ro e&%ostering sustainable development in Nigeria by
equipping individuals w@e knowledge, skills, and values necessary for economic
growth, social co Q and environmental stewardship. Various scholars argue that
education i 1‘11 ntal to human capital development, which is a key driver of
econor%bustainability. It enhances productivity and innovation by providing
in‘d@!als with the requisite competencies to participate effectively in the labour
market and contribute to national development. A well-educated population is more

likely to engage in entrepreneurial activities, adopt new technologies, and enhance

industrialization, all of which are essential for sustainable economic progress. Moreover,
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education reduces poverty and income inequality by creating opportunities for upward

social mobility, thereby fostering inclusive growth and development!%.

Education is also critical in promoting social sustainability by fostering national unity,
peace, and stability. Scholars emphasize that access to quality education reduces crime
rates, political violence, and social unrest by instilling values of toleran%:ivic
responsibility, and respect for human rights. By integrating education th@hasizes
ethical conduct, leadership, and civic participation, societies can&ul' e informed
citizens who contribute to democratic governance and com evelopment. The
education sector in Nigeria, however, faces numerous ch@ge that hinder its role in
sustainable development. Issues such as inadequate ﬁl@, poor infrastructure, teacher
shortages, and curriculum deficiencies have&u&cantly affected the quality of

education and its capacity to drive lon@evelopment. The lack of investment in

education has led to poor leaming,oﬁes, limiting the ability of graduates to compete

Furthermore, educati s an essential role in environmental sustainability by

in the global economy!'*®.

creating awarenﬁo climate change, environmental degradation, and resource
managemen rts argue that integrating environmental education into the curriculum
enable lT§1duals to adopt sustainable lifestyles, conserve biodiversity, and advocate
for hcles that protect natural resources. In Nigeria, environmental degradation
resulting from deforestation, desertification, and pollution has been exacerbated by a
lack of environmental consciousness among the populace. Addressing these challenges

requires a robust education system that instils environmental responsibility and promotes

sustainable practices. Sustainability education may be integrated into different levels of
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education to provide people the tools they need to solve environmental problems and

help restore ecological harmony'®’.

Technical and vocational education is another crucial aspect of education that enhances
sustainable development by bridging the skills gap and providing practical training that
meets labour market demands. Scholars argue that vocational training equips indikiduals
with hands-on skills in various fields, thus reducing unemployment and @\g self-
reliance. In Nigeria, the mismatch between educational output and il}Kstguéquirements
has been identified as a significant factor contributing to hi mployment rates.
Strengthening vocational and technical education ensures @gr duates acquire relevant
skills that align with economic needs, thereby promo@ndustrialization and national
development'®®, However, the stigmatization %@% onal education, limited funding,

and outdated curricula have impe ’beffectlveness in driving sustainable

development. 5\%

The role of education in ge&@%uahty and social inclusion is widely acknowledged as
essential for sustain l@evelopment Studies highlight that increased access to
education, part1c rly for women and marginalized groups, enhances economic
participationyrediices gender disparities, and promotes social equity. In Nigeria, gender
1nequa §educatlon remains a challenge, with disparities in enrolment, retention, and
co t10n rates, especially in rural areas. Addressing these inequalities through policies
that promote female education and inclusive learning environments is crucial for
national progress. Educated women contribute significantly to economic growth, health

outcomes, and child development, creating a ripple effect that benefits entire

communities'¢’
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Digital literacy and technological education are increasingly recognized as key drivers of
sustainable development. Experts assert that integrating information and communication
technology (ICT) into education enhances learning outcomes, fosters innovation, and
improves access to knowledge. In Nigeria, the digital divide poses a challenge to
equitable education, with limited access to internet connectivity, digital devices, and ICT
infrastructure hindering effective learning. Expanding digital education a Q&ning
initiatives can bridge this gap and create opportunities for individuals to ‘acquife relevant
skills in a rapidly evolving global economy. The adoption of @technologies in
education also facilitates lifelong learning, enabling individuals\to continuously upgrade

their skills and adapt to changing economic and techn andscapes!”’.

The role of policy frameworks and gove@l interventions in education for
sustainable development cannot be ove @Scholars argue that effective education
policies, adequate funding, and strategig planning are essential for achieving long-term
development goals. In Nigerh@&c&\ral education policies have been implemented to
enhance access, quality, X levance, including the Universal Basic Education (UBE)
program and the Qation for All (EFA) initiative. However, gaps in policy
implementa@ption, and bureaucratic inefficiencies have limited their impact.
Strengtﬁs@g policy frameworks, increasing budgetary allocation to education, and

eﬂg{rgg accountability in the education sector are critical for maximizing its

contribution to sustainable development!”!.

International collaborations and partnerships also play a significant role in advancing
education for sustainable development. Experts emphasize that global cooperation in

education fosters knowledge exchange, capacity building, and resource mobilization.
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Nigeria has benefited from international support in areas such as teacher training,
curriculum development, and educational technology. Strengthening these partnerships
can enhance the quality and accessibility of education, ensuring that it meets global
standards and contributes to national development. Moreover, leveraging international
best practices in education can help Nigeria address systemic challenges and Kmize

X

The link between education and health is another critical as&t sustainable

the impact of educational initiatives on sustainable development!”3,

development. Scholars highlight that education improves healt mes by increasing
awareness of hygiene, nutrition, and disease prevention. @at d individuals are more
likely to make informed health choices, seek medical ca@and adopt healthier lifestyles.
In Nigeria, challenges such as inadequate hea%%ucation, poor sanitation in schools,
and limited access to healthcare servic S@the overall well-being of students and
hinder their academic performanqeg\'kkgrating health education into school curricula
and improving school health i@%cture can contribute to better health outcomes and

enhance the overall effe@s of education in driving sustainable development!’4.

Higher educatig)\' ?research institutions also play a vital role in sustainable
develop en@generating knowledge, driving innovation, and producing skilled
.S

profess‘@

Q tudies emphasize that universities and research centres contribute to
an development through scientific discoveries, technological advancements, and

policy recommendations. In Nigeria, the role of higher education in sustainable

development is constrained by issues such as inadequate research funding, brain drain,

and infrastructural deficits. Enhancing research capacity, fostering industry-academia

80



collaboration, and promoting innovation in higher education institutions are essential for

strengthening the link between education and sustainable development!”.

Education for sustainable development requires a holistic and inclusive approach that
integrates economic, social, and environmental dimensions. Scholars argue that lifelong
learning, interdisciplinary education, and community-based learning initiaﬁx are
essential for achieving sustainable development goals. In Nigeria, fosterin@ture of

continuous learning and encouraging multi-sectoral collaboratiowg..lnhance the

effectiveness of education in addressing contemporary ch es. Empowering

communities through education, promoting indigeno@n ledge systems, and
leveraging innovative teaching methodologies can@her strengthen the role of

education in sustainable development!’®. b’b

Despite the challenges facing educatib@ Nigeria, its potential as a pathway to

sustainable development remains’ chiable. Addressing issues such as inadequate

funding, gender disparities, al inequality, and policy inefficiencies requires a

concerted effort fro \nment, private sector, and civil society. Nigeria has the
.

ability to expang&uman capital, increase its economy, and provide a better future for

its people if Qn}kes education a top development priority!'”.

2.1.1@elopmental Thoughts on the Delivery of Quality Education

Y

The delivery of quality education is a critical factor in shaping a better society,
especially when considering the fundamental role that education plays in the
development of any nation. A comprehensive understanding of the Education for All

(EFA) agenda is indispensable in recognizing its potential to foster societal advancement.
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As education is a key driver of societal growth, all educational stakeholders must be
invested in ensuring the provision of quality education'®’. This responsibility lies in the
collective efforts of governments, educators, philanthropists, investors, civil societies,
and students themselves. Education holds the transformative power to uplift individuals
and communities, thus improving the overall living conditions of people across the
globe. The concept of quality education is not solely about the mere provisio Q&rses
but also about delivering educational services that align with the values @f susStainability,

relevance, competence, and adaptability in meeting the needs of to le.

The importance of education transcends the formal@%policy—making, and
understanding its influence on a nation's future require@ognition of the socio-political
dynamics that often influence educational frau@ks. The goals of EFA require more
than just formal education; they nee \Q"Qrporate a well-rounded approach that
engages education’s contribution t ional development, governance, peacebuilding,
and social cohesion. The delivé&ca\education should go beyond knowledge transfer; it
should also focus on eq,&ﬁg individuals with skills that allow them to contribute to
their communities§Q cieties in a meaningful and responsible way. Thus, education

should emb@

comple ibf modern global challenges such as population pressures, climate change,

als of inclusivity, equitability, and sustainability, recognizing the

aﬁ@hed natural resources'®!.

Quality education is closely tied to effective governance. For the educational system to
meet the needs of the people and contribute meaningfully to national development, it
requires the proper application of resources, funding, and policy-making that reflect the

values of science, technology, and societal progress. National governments, especially in
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developing countries, must prioritize education in their development agendas by
ensuring that sufficient investments are made into educational infrastructures, the

training of teachers, and the proper management of educational systems!'®2,

Education is not the sole determinant of social or economic development, but it is a
catalyst that, when appropriately managed, can significantly propel progress ac&s all
sectors. Educational progress, however, is often limited by other social @onomic
factors, such as unemployment, economic instability, inadequate inft; r&ﬂ#e and poor
governance. The underlying issues of governance—such a ptlon economic
mismanagement, and weak institutional structures—are %1

rriers to achieving the

desired outcomes in educational development!®. Q

QO

The term "quality education" encompasses mo& just the content of what is taught;
it refers to the operational values that@e the educational process. These values
include competence, reliability, su'@lity, and relevance in both the curriculum and
the overall educational 9eliv®\system. It is crucial for education to adapt to the
changing socio-politi @scape and the demands of the labour market. Education

§e, offering learners not only knowledge but also the practical

systems must be
[ ]

skills that @wed to thrive in an ever-evolving global economy. The role of

govern in this process cannot be overstated, as they are ultimately responsible for
set the policy framework that ensures education systems are responsive to these
demands!'®4.

Further, the delivery of quality education is reliant on the participation of multiple
stakeholders. These stakeholders include not only educational agencies but also families,

civil societies, and local communities. Parents and guardians play an important role in
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the educational success of children, as they provide the foundational support that allows
students to succeed academically. Likewise, educators and investors contribute to
shaping the future of education by investing in the professional development of teachers
and the technological infrastructure necessary to deliver modern education. A society
that values education is one that invests in the future, providing opportur& for

X

In the current global context, education systems are mcreasmgly gAaSked with

personal growth and societal advancement!®’,

promoting global citizenship and fostering social cohesion. on must not only
prepare individuals for the workforce but also enable th. %%:ome responsible and
active members of society. As such, education must b@latform for promoting peace,
equality, and collective responsibility. The sh%’fbvards sustainable development has
underscored the need for education s@fbto equip students with the skills and
knowledge required to navigate coq&orary challenges. As global challenges such as
climate change and environ@&cta degradation intensify, the role of education in

fostering sustainable de ent and preparing learners to address these issues is

Qﬂiﬁcantl%.

becoming 1ncreas§

Educatio f@tamable Development (ESD) has gained global momentum in recent
years, db untries recognize the critical need for learners to be equipped with the
andge and skills necessary to tackle contemporary challenges. ESD emphasizes the
importance of developing responsible global citizens who are capable of making
informed decisions that contribute to sustainable solutions. The goal is to integrate

sustainability into the core of education systems, ensuring that learners are not only
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knowledgeable about environmental and social issues but are also equipped to take

action in their communities!'®’.

The current state of education in many developing countries, including Nigeria, is
characterized by systemic challenges that hinder the effective delivery of quality
education. Despite the efforts made over the years to improve educational s%dards,
Nigeria still faces significant challenges in the educational sector. '@Q@untry's
educational system is often plagued by issues such as inade%&;ﬂding, poor
infrastructure, political interference, and a lack of qualified teac hese problems are
compounded by socio-political factors that affect the cou@ velopment as a whole.
Despite these challenges, there is a growing recogn@ of the need for educational
reforms that are not only designed to impro%’@ quality of education but also to

address the systemic issues that hinder e@al progress's®,

Research conducted on the state 6®tion in Nigeria has highlighted the significant
challenges faced by student&@‘h public and private schools. The quality of education
in these institutions i (@compromised by inadequate resources, outdated curricula,
and a lack of em sis on practical skills development!®. In many cases, students are
taught to rn@ze information rather than develop critical thinking and problem-
solvin s. The result is a mismatch between the education system and the needs of
the\bbour market, which limits the ability of graduates to contribute effectively to the

economy.

For education to contribute meaningfully to national development, there needs to be a
comprehensive approach that goes beyond just policy formulation. Governments must

ensure the implementation of policies that prioritize quality education and address the
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root causes of the challenges facing the education sector. This includes investing in
teacher training, improving school infrastructures, and ensuring that curricula are
relevant and up to date with global trends. Furthermore, the education system must focus
on inclusivity and equity, ensuring that all children, regardless of their socio-economic
background, have access to quality education. This will require a collective efTrom
all stakeholders, including government institutions, educational agencies, @es, and

the broader community'®, <

¢\

Ultimately, the goal of delivering quality education should not in isolation but as
part of a broader national development agenda. As nations@%ddress the challenges
of the 21st century, it is essential that education systems\eyolve to meet the needs of the
population and contribute to the achievement@ Sustainable Development Goals
(SDGs). The realization of a better{@féore equitable society depends on a
commitment to ensuring that all 4 iduals have access to quality education that

empowers them to live mlﬁl@aes and contribute positively to their communities.

Through the collective e of all stakeholders, the delivery of quality education can

become a powerfu @for driving national development and fostering a better, more
sustainable 1@1}:&“
2.2 T@Qal Framework

2.2\.4nstituti0nal Theory

Institutional theory provides a framework for understanding how structures, norms, and
rules shape the behaviour of individuals and organizations within a society. This theory

posits those institutions—both formal (laws, regulations, and policies) and informal
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(norms, traditions, and cultural expectations)—influence decision-making and establish
patterns of social order that persist over time. Institutional theory emphasizes the role of
legitimacy, isomorphism, and path dependency in shaping educational and

developmental outcomes!'®>.

One of the core tenets of institutional theory is that institutions provide stability and
predictability, ensuring that organizations operate within accepted fram@% This
theory also highlights isomorphism, which explains how orgamzatl g&ﬁln the same
institutional environment adopt similar structures and practic ain legitimacy'**
%based on historical

Additionally, institutional theory argues that institutio

precedents, meaning that current educational policies @structures are shaped by past

decisions and reforms. &Q

In the context of sustainable education S@tlonal development in higher education in
Nigeria, institutional theory provid Aghts into how policies, regulations, and societal
norms influence educatlona @()mes Sustainable education refers to an education
system that is inclus 1table and capable of producing skilled graduates who
contribute to n al evelopment. Nigeria’s higher education system is shaped by
1nst1tutlo% sures including government policies, international educational

standa d societal expectations, all of which dictate the trajectory of sustainability

arhvmonal progress'’

Institutional theory explains how higher education institutions in Nigeria conform to
global academic standards and national regulatory frameworks to ensure sustainability.
Universities and colleges align their curricula with global best practices to maintain

legitimacy and accreditation, thereby enhancing their capacity to produce graduates who

87



meet labour market demands'®. The emphasis on sustainability is also reflected in
policies advocating for the integration of digital learning tools, environmental
sustainability in university operations, and inclusive access to education for all societal

groups.

Furthermore, the theory underscores the challenges associated with path dep%ncy,
where historical inadequacies—such as underfunding, poor infras@e, and
inconsistent policies—continue to hinder the effectiveness of higher ngh in driving
national development. The Nigerian government and educati institutions must
navigate these institutional constraints by adopting p@es that foster long-term

sustainability, such as increased investment in research, lic-private partnerships, and

enhanced governance structures'®’. 66

Applying institutional theory makes it cfb\@at Nigeria's higher education system must
be able to change, adapt to global fl@, nd overcome structural inefficiencies if it is to
continue playing an import@( in the country's growth. Sustainable education is not

merely a product of i idual initiatives but is deeply embedded in the institutional

frameworks that’&m igher education'®®.

2.2.1.2 A%g%don of Institutional Theory

Iniit/%nal theory provides a robust framework for analysing the dynamics of
sustainable education, national development, and higher education in Nigeria. This
theory posits those institutions—comprising regulatory frameworks, norms, and
cultural-cognitive structures—shape behaviours, decisions, and the overall functionality

of societal sectors, including education!®®. The application of institutional theory to
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sustainable education in Nigeria reveals how policies, governance structures, and
institutional pressures influence the implementation of educational sustainability
initiatives. Regulatory bodies establish policies that drive sustainability in educational
curricula, research priorities, and infrastructural development, ensuring alignment with
global sustainable development goals. Normative pressures from professional networks
and advocacy groups encourage universities to incorporate sustainabi @Jsed
pedagogies and research. Cultural-cognitive factors further influence how eholders

perceive sustainability, shaping institutional responses to env@ntal and social

O

In terms of national development, institutional theory @scores the role of educational

responsibilities within the education system?®.

institutions in fostering socio-economic transf@on through structured policies and

institutional support. Higher education}'\@ons serve as key actors in producing

human capital essential for natiqn&mgress. Regulatory and coercive mechanisms

drive policies that enhance ski&{(a\isition, innovation, and technological advancement,

positioning education @:entral pillar of development. Institutionalized norms

influence the exp &ns of graduates, businesses, and policymakers, reinforcing
D

education as@%ﬁ

of highﬁ&élcation policies to national development goals ensures that institutions align

driver of economic stability and social cohesion?®!. The adaptation

w'&{%vemmental strategies, industrial needs, and societal aspirations. Furthermore,
institutional isomorphism explains why Nigerian universities tend to adopt similar
governance structures and educational models, influenced by global benchmarks, policy

directives, and accreditation requirements.
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In the context of higher education, institutional theory highlights the ways in which
external pressures and internal institutional mechanisms shape academic programs,
governance, and research priorities. Universities in Nigeria operate within a structured
regulatory environment where accreditation bodies, funding agencies, and government
policies  dictate institutional behaviour. Normative pressures arise , from
internationalization trends, compelling institutions to standardize educat@lity,
research outputs, and administrative processes?’?. Cultural-cognitive elements’ influence
stakeholders’ perceptions of academic excellence, contribu@ resistance or
acceptance of policy changes, technological integration, Qd%lculum reforms. The

interplay of these institutional elements determines th to which higher education
can adapt to emerging global trends whil a@sing local challenges such as

inadequate funding, policy inconsistencies, a rastructure deficits.

Institutional theory thus offers ,@prehensive lens through which sustainable
education, national developm@ca\d higher education in Nigeria can be examined. It
explains how regulation.b\\%ns, and shared beliefs shape the educational landscape,
influencing policies, aviours, and institutional outcomes?”®. Understanding these
institutional ;Qm is crucial for implementing reforms that enhance sustainability,

drive n}@l development, and improve the quality of higher education in Nigeria.
Z.Z\SJIuman Capital Theory

Human Capital Theory (HCT) plays a critical role in explaining the connection between
sustainable education and national development, particularly in the context of higher
education in Southwest Nigeria from 2012 - 2023. In this theory, individuals invest in

education and training to enhance their skills, which, in turn, increases their productivity
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and contributes to economic growth. This theory argues that education is an investment
in human capital that leads to a more skilled and productive workforce, which ultimately
drives national development?**. Sustainable educational practices may contribute to
long-term development in Nigeria. The theory offers a framework for analysing this link

by focussing on the relationship between human capital and education.

Sustainable education, in the context of HCT, involves the continuous d@@wnt of

individuals' knowledge, skills, and competencies to meet the ev irg\deeds of the
economy and society. In the case of Southwest Nigeria, high cation institutions
have the potential to foster sustainability by equipping@]e ts with skills that are
aligned with the demands of both local and global eco@iesm. College and university
graduates may significantly impact sectors sucbgb%iculture, technology, health, and
government due to the superior know, %’Qey get and the creative mindset they
demonstrate throughout their studje@s helps promote sustainable economic growth

through the generation of hum@éa?tal that can tackle emerging challenges.

HCT emphasizes the 1 nce of investing in education to maximize individual and
national produ‘c‘g& n the case of Southwest Nigeria, the region's higher institutions
have made Significant strides in providing education that improves the employability
and en eurial potential of graduates. These establishments help solve regional and
nehs% problems by encouraging the growth of vital human capital via an innovation-
and knowledge-based culture. The cultivation of human capital through higher education

leads to the creation of a more productive workforce, ultimately fostering sustainable

economic growth?%,
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Moreover, the human capital theory underscores the role of government policies in
facilitating the development of human capital. In South West Nigeria, the government
plays a crucial role in investing in higher education institutions, ensuring that they have
the resources and infrastructure needed to train future generations of workers. This
investment helps to build a stronger and more diversified workforce, Wthh n turn
contributes to the country’s national development. The collaborati et een
educational institutions, the private sector, and government agencﬁsj vital in

developing human capital that meets the ever-changing demands (@ onomy?"’,

The relationship between human capital and national de t is also seen in the
long-term benefits of education in sustainable dev@nent Institutions of higher
learning in South West Nigeria can produce a %\@%kforce prepared to tackle critical
environmental and social problems by @ courses that emphasise technological
innovation, environmental sustainatg'&and entrepreneurial spirit. This alignment with
sustainable development goal%\%er emphasizes the importance of human capital in

achieving both educatio national development objectives?%.

Human Capita‘ll ory provides a comprehensive framework for understanding the
connection @en sustainable education and national development in Southwest
Nigeria’ ugh investments in education, human capital can be developed and utilized
to\h;?er economic growth, innovation, and long-term sustainability. Higher education
institutions have a critical role in shaping the future workforce, which in turn contributes

to the broader objectives of national development.

2.2.3 System Theory
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System Theory provides a comprehensive framework for analyzing the interconnections
between various elements of education and national development. It views higher
education institutions as complex systems where different components interact to
achieve sustainable educational outcomes and contribute to national growth. This
theoretical approach emphasizes the dynamic relationship between inputs (res&urces,
policies, and infrastructure), processes (teaching, research, and adminis Q’\), and

outputs (graduates, innovations, and societal impact) in the higher educa on Sector?”,

Higher education institutions function as subsystems within the r educational and
national development framework. They are influence %[emal environments,
including governmental policies, socio-economic fact(@nd global educational trends.
The system's efficiency depends on its ab@o adapt, innovate, and integrate
sustainable practices in education to ong-term national progress. A well-

functioning education system shog@&ign its objectives with national development

goals by promoting skills deve@l\t, knowledge creation, and social transformation?!®

One key aspect of S Q eory in sustainable education is the feedback mechanism.
st1

Higher educatl rﬂ

improvemen d ensure alignment with national developmental needs. For instance,

tions rely on feedback loops to assess performance, make

the cu m must be continuously evaluated and updated based on labour market
de ds, technological advancements, and socio-economic shifts. This dynamic
interaction between education and national needs strengthens the capacity of institutions
to produce graduates who can drive innovation, entrepreneurship, and economic

growth?!!,
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Moreover, System Theory highlights the importance of resource allocation and
interdependence among institutional components. Sustainable education requires
adequate funding, infrastructure, human capital, and governance structures to function
effectively. When one component of the system is weak, such as inadequate funding or
poor governance, it disrupts the overall efficiency of the system, leading to challenges

like low-quality education, unemployment, and skill gaps in the lab:Qma ket.

Therefore, the sustainability of higher education depends on a balanced ‘and 6ordinated

effort among policymakers, educators, and industry stakeholderszg

Another critical element in the application of System The®§ concept of open and
closed systems. Higher education institutions in Sou@est Nigeria operate as open
systems, interacting with external forces suchég@?emmental policies, international
collaborations, and industry demands @penness enables them to evolve by
incorporating best practices from& al education models, engaging in research
collaborations, and fosterin@\%munity development initiatives. However, if
institutions become too .&\k}(closed systems), they risk stagnation and inefficiency,

failing to contribut ingfully to national development?!?,

The role o@[ainability in education within the system framework cannot be
overe zed. Sustainable education focuses on long-term capacity building, ensuring
th}\'mstitutions produce graduates equipped with relevant skills and ethical values that
promote environmental, economic, and social sustainability. This requires a systemic
approach where educational institutions integrate sustainability principles into their
curricula, research activities, and administrative policies?'*. System Theory provides a

valuable lens for understanding how higher education institutions contribute to
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sustainable education and national development. The idea breaks down how these
institutions might propel long-term national success by highlighting interconnection,

feedback mechanisms, resource allocation, and adaptation.
2.3 Review of Empirical Studies

An investigation into how higher education institutions contribute to the implax@tion
of the UN Sustainable Development Goals (SDGs) in teaching and res @A survey
was conducted with 209 experts from 65 countries, including develoﬁKg, transition, and
developed nations. The findings reveal that the SDGs are re i as an opportunity
for increased collaboration within and between universiti wever, there is a need to
revise teaching curricula and research programg(g etter incorporate the SDGs.
Additionally, students appear to be passive in &g more SDG-related teaching and
research opportunities. The study concl Q)at higher education institutions must take
further action to support the SDG's,’\&g ding fostering stronger networking efforts and

collaborating with local part&@q' ese steps are essential for advancing the integration

of SDGs into acader@ces and achieving the global sustainability agenda?'>.

This study ex how Higher Education Institutions (HEIs) incorporate the
Sustainab gezopment Goals (SDGs) and the 2030 Agenda. A systematic review of
the li@%re was conducted, analysing 45 empirical articles selected from Scopus, Web
of Science, and the ICSD website. The study focused on scientific production trends,
publication origins, citation patterns, and experiences in implementing the SDGs across
various fields, including teaching, research, outreach, and management. Additionally, it
identified good practices developed by HEIs for SDG integration. The study also

discusses the barriers to effective integration and examines the organizational impact on
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different university levels. The findings highlight the need for better alignment of
strategic planning across all hierarchical levels of HEIs to support higher management's
decision-making. The study concludes that aligning institutional strategy with

sustainable development goals is essential for more effective SDG implementation

S\

Examining the role of Higher Education Institutions (HEIs) in achieving ability

within universities?!©.

and the Sustainable Development Goals (SDGs) as part of th%&dﬁ 2030 for
Sustainable Development shows a semi-systematic literature re '@at was conducted
to identify key concepts, research themes, and gaps in sus@%ty and SD within HEIs.
The review aimed to clarify the fields and issues HE@lould focus on as they work
towards sustainability. The findings revealed i@ent concepts and themes related to
sustainability and SD in HEISs, highligh '@s that require more attention. The study
concluded that while HEIs are reqog&d for their role in promoting sustainability and
the SDGs, further research is \@a to define the specific issues they should address. It
emphasizes the need for.@ comprehensive understanding and action within HEIs to

effectively contrib t&he global sustainability agenda®!”.

Explorin t@bal evolution of scientific production and research trends related to
sustain conomic development (SED) in higher education institutions (HEIs) from
1W§Q,% 2018 highlighted the theoretical and conceptual framework that was developed,
along with a bibliometric analysis of 1,689 articles. The findings reveal that the Journal
of Industrial Ecology and Journal of Cleaner Production published the most articles,
with the United States, China, and the United Kingdom being the leading contributors.

Key research areas during this period include sustainable development, environmental
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impact, economy, education, and recycling. The study also identifies future research
directions, such as developing indicators to help HEI managers assess the economic
dimension of sustainability. The conclusion emphasizes that HEIs must focus on

integrating economic, social, and environmental dimensions of sustainability, ensuring

S\

Research examines how university education in Nigeria can be reposition %romote

actions align with the SDGs and are positively valued in all three areas?'®.

sustainable youth empowerment and national development. usgwble youth
empowerment is defined as boosting youth confidence through ral and attitudinal
changes for the benefit of both current and future gene@ns. National development
encompasses overall progress in economic, financial,Nand ethnic sectors. The study
explores methods to enhance university educati@’b%ding entrepreneurship education,
e-learning, and ICT training, to foster s ¢ youth empowerment and contribute to
national development. The cha@aes identified include inadequate funding,
mismanagement of universitie@rcla\lack of sufficient e-learning and ICT facilities. The
study concludes that %@n universities must redirect their objectives toward

sustainable youth r@rerment and national development to build a better and more
sustainable ﬁl}

The 1 nd governance challenges that hinder the effective implementation of

both present and future generations?!’.

Ewnmental Education (EE) programs in Nigeria, despite their recognized importance
for advancing the United Nations Sustainable Development Goals (SDGs) was carried
out. The study identifies gaps in national policy visions and guidelines related to EE,
focusing on the legal and institutional barriers to its successful delivery. The research

suggests that a coherent national strategy for EE, dedicated budget allocations, legal
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reforms, and the establishment of focal EE units at higher education institutions are
essential to improving EE program development and implementation in Nigeria. The
findings highlight the need for stronger governance and legal frameworks to ensure the
success of EE initiatives. The study concludes that addressing these challenges through
strategic planning and policy reform will significantly enhance the effectiveness of EE

X

Also, a study examines the challenges related to the uptake of Sustaj(b evelopment

in Nigeria and its contribution to the SDGs?%.

(SD) practices in higher education institutions in Ghana, g on the gap in
understanding education for sustainable development ( e author conducted a
systematic literature review of sustainability reseachn the context of Ghanaian
universities, revealing that a lack of understand@%D is hindering the integration of
SD practices. To address this issue, the &@oposes the adoption of an "ecosystem"
that integrates research networks,&ional SD activities, institutional structures,
leadership, and the ESD conce@t‘éﬁh\e UN's 2030 Agenda for Sustainable Development
into university curricula. ] *cosystem is expected to foster a collegial environment for
exchanging SD id&&d skills, develop students' knowledge in line with global SD

agendas, an(%m

concludi®t implementing this ecosystem would improve the adoption of research-
in

e both local and international research networks. The study

i ‘f%gd SD practices in Ghanaian universities?!.

A special issue of Higher Education explores the role of universities in achieving the
United Nations Sustainable Development Goals (SDGs), focusing on their contributions
beyond traditional education. SDG 4 calls for equal access to tertiary education,

promoting lifelong learning opportunities for all. However, universities also play a
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crucial role in driving the achievement of all SDGs through knowledge production,
human formation, and innovation. The study builds on existing literature to examine this
broader role of universities in addressing global challenges. It highlights examples such
as the University of Pretoria in South Africa, which uses research to address food
security issues, and Ahfad University for Women in Sudan, which integrates exdemic
courses, research, training, and community activities. The study co es *that
universities, with their expanded role in education and research @5 1gnificant

potential to contribute to societal development and global SDG aentm.

Lastly, a study examines how the United Nations Su@ﬁDevelopment Goals
(SDGs) have been integrated into higher education @ally, focusing on differences
between high-income countries (HICs) and low@%ddle—income countries (LMICs).
A scoping review was conducted by se b@ledline, Web of Science, Global Health,
and other databases for peer—revi.e\)&rticles and grey literature published between
September 2015 and Decem%s&. The review identified 20 articles and 38 grey
literature sources. The ; s reveal that SDGs were most commonly included in
bachelor-level educatien, particularly in engineering, technology, humanities, social
sciences, anéﬁ:gl\%s. Integration methods included workshops, courses, and lectures,
with w ps and courses being the most frequent. In HICs, the integration tended to
b«&@é academic, while in LMICs, it focused on solving real-world problems. The
study concludes that progress has been uneven, with HICs making more strides, and

suggests that global lessons, partnerships, and increased funding are essential to

advancing SDG integration®?.

2.3.1 Curriculum Innovation Processes in Nigeria's Education System
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The process of curriculum innovation in Nigeria’s education system is a complex and
continuous cycle designed to ensure that learning aligns with the ever-changing societal,
economic, and technological landscapes. This process supports the creation of an
educational framework that is not only dynamic but also capable of fostering
comprehensive human development and driving sustainable national progress. At the
heart of this innovation are the interrelated stages of curriculum redesign, %ent,

§ adapting

implementation, enrichment, and evaluation, each playing a critical fol

education to current and future needs?%*. é

Curriculum redesign is an essential stage where the e@'ngﬁm’riculum undergoes
systematic revision to meet emerging demands. This@cess acknowledges that both
local and global environments are rapidly evol\@nd that students must be adequately
prepared to face new challenges. In th b@ of Nigeria, redesigning the curriculum
involves integrating subjects and c(y('s\ areas that can address the country's economic
realities. Emphasis is placed @&%trepreneurship and technical education, equipping

students with practical, ¢ able skills that can reduce unemployment and foster self-

innovation, Qd}
profess;% nd social lives??.

meg redesign is the process of curriculum development, which entails creating the

reliance. Additioné&edesigning the curriculum helps nurture critical thinking,

ability, ensuring learners can navigate complexities in their future

necessary instructional resources and learning materials. This phase involves
collaboration among educational experts, policymakers, and key stakeholders to produce
content that is not only relevant but also inclusive of contemporary issues. For instance,

there has been a push to incorporate sustainability education into classroom materials,
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preparing students to confront environmental challenges with informed perspectives.
The development process in Nigeria has also seen a deliberate focus on science,
technology, engineering, and mathematics (STEM), with textbooks and lesson plans

tailored to promote interest and proficiency in these critical fields??°. These efforts are

5\

However, the success of redesign and development efforts depends largel fective

aimed at preparing the next generation for global competitiveness.

curriculum implementation. Implementation involves introducing t n&dy developed
curriculum into the educational system and ensuring that teache % fully prepared to
deliver the content. This requires robust teacher trai@ ptograms and adequate
infrastructural support to translate curriculum goals in@easurable learning outcomes.
In Nigeria, the process of implementation facB’éveral challenges, including teacher
resistance to change, insufficient tea%’bﬂs, and limited financial resources??’.
Addressing these challenges d@r@ continuous investment in teacher capacity
building and the provision of Q&R@ry educational materials to create an environment

conducive to learning. Q\A

Curriculum eriri’c\' ent further enhances the quality of education by adding depth and
breadth to the learning experience. This process goes beyond traditional classroom
instruc include supplementary activities and content that contribute to the holistic
deent of students. In Nigeria, enrichment programs have included initiatives such
as coding clubs, environmental conservation workshops, and cultural exchange projects.
Integrating local culture and indigenous languages into educational content also enriches

the learning experience by helping students connect with their heritage and identity??’.
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Such enrichment ensures students develop a balanced understanding of both global

issues and local realities.

Finally, curriculum evaluation is an ongoing process that assesses the effectiveness of
the curriculum in achieving its objectives. Evaluation helps identify areas of strength
and weaknesses by analysing student performance, teacher feedback, and&ader
societal impacts. In Nigeria, educational institutions are increasingly ad@ digital
tools to facilitate the monitoring of learning outcomes, allowin Qﬁﬂl time data

228, nuous evaluation

collection and analysis that inform necessary adjustments
ensures that the curriculum remains responsive to emergl allenges and continues to

deliver relevant, impactful education that contributes t(@onal development.

Overall, the curriculum innovation process in ]‘&1 demonstrates a deliberate effort to
align education with pressing societa@s. Through thoughtful redesign, careful
development, focused implementati aningful enrichment, and rigorous evaluation,

the Nigerian education systéstrives to prepare learners for productive futures,

contributing not onlyﬁo@}h’ personal growth but also to the country’s economic and

social advanceme
G

2.3.2 Impertance of Curriculum Innovation in Nigeria's Educational System

Cs{/@um innovation in Nigeria is essential for addressing the evolving needs of both
society and the economy. As the world continues to progress, the current educational
framework may not adequately equip students with the knowledge, skills, and
competencies necessary to thrive in a rapidly changing global landscape. One significant

driving force behind curriculum innovation is the need for relevance. In today's society,
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the job market, technological advancements, and global trends require a shift in how
education is delivered. The existing curriculum in many Nigerian institutions might not
fully address these needs, leading to graduates who are ill-prepared for the demands of
modern employment. Educators may better equip their students for the future by
introducing new topics, methodology, and technology into the curriculum via cu&ﬂum

X

In addition to relevance, another critical reason for curriculum inno)%) i to improve

innovation?%°,

the overall quality of education. The traditional teaching me hile effective in
some aspects, may not be sufficient in fostering the deep,@%al thinking required in
the current era. A curriculum that embraces innov@ can bring forward a more
comprehensive educational experience, one th%%ourages critical thinking, problem-
solving, and creativity—skills that are b&‘g increasingly vital in the knowledge
N
economy. These are the kinds of QC@&HCES that will empower students to excel not
only in their academic purs%&c% also in their professional careers. An updated
curriculum can also heh@corporating modern teaching techniques, such as project-
based learning, co &tive work, and digital tools, making education more dynamic

[ ]
and engaginéi\gﬁh focus would not only be on rote memorization but on nurturing

indepen}géthought and intellectual curiosity, which are essential for lifelong learning

aﬁ@onal growth.

The increasing need for global competitiveness underscores the importance of a
reformed curriculum. As the world becomes more interconnected, it is crucial for
Nigerian students to acquire the same level of knowledge and skills as their peers in

other parts of the world. Aligning Nigeria's educational system with international
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standards, students will be better equipped to compete on the global stage. A curriculum
that integrates international best practices can ensure that students gain exposure to
global trends, which in turn can help them contribute meaningfully to the country's
development. With the right curriculum in place, students can attain proficiency in areas
such as technology, science, and global business practices, giving them an edge in the
competitive global job market. Additionally, an innovative curriculum c Q%tate
greater collaboration with international institutions, leading to the exchang€ of ideas,

research, and academic growth, which is vital in an interconnectet@ 31,

Another significant aspect of curriculum innovation is it@ﬁ promote social and
cultural relevance. Nigeria, with its diverse cultural h@e and complex social issues,
requires an educational system that is reﬂe(@’& its unique context. Traditional
curricula often overlook the importanc@hing students about their own cultural
backgrounds, indigenous knowled stems, and societal challenges. Incorporating
culturally relevant content, ed@&cta\s can help students connect their learning to real-
world issues that direct .\Ekct their communities. This not only enriches students’
understanding of \ehnvironment but also fosters a sense of pride and identity.
FurthermoreQ‘n\:éh tional approach that is socially relevant can address issues such as
social %@e, gender equality, and sustainability, which are becoming increasingly
irh@/gﬁt in global discourse. This cultural and social grounding can help students

become more socially conscious and responsible citizens, capable of contributing to the

well-being of their communities?32.

Lastly, curriculum innovation plays a crucial role in promoting lifelong learning. The

ability to continuously adapt to new information, technologies, and challenges is a
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cornerstone of success in today's world. In a rapidly changing society, it is important for
students to not only learn specific content but also to develop the skills necessary to
continue learning throughout their lives. A curriculum that fosters a culture of lifelong
learning encourages students to be self-directed, resilient, and adaptable. This mindset
can help them navigate an ever-evolving world, where the pace of change is accelerating.
Teaching students how to learn effectively and critically, rather than just &ing
facts, equips them with the tools needed to thrive in various situations @ cers. As a
result, they are more likely to pursue further education, ee in professional

development, and embrace new opportunities as they arise?3?

O

In summary, the need for curriculum innovation in Nigeria is undeniable. To improve
education for everyone, we need to update ou% icula to reflect modern times, raise
the bar on teaching quality, make sur \Q’Qdents can compete on a global scale,
increase their understanding of ot Itures, and encourage them to keep studying
throughout their lives. This W&%le Nigerian students to be better equipped to face

the challenges of the world and contribute meaningfully to the country’s

¢
>
N

2.3.3 Development

Development has evolved over the years, influenced by changes in social, economic,
and political contexts. It is generally understood as a process through which societies

progress in various aspects, including economic growth, improved living standards,
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political stability, and social justice. Development has been historically defined through
the lens of economic growth, where an increase in the wealth of a nation was seen as the
primary indicator of progress. However, as the global context shifted towards a more
comprehensive understanding of human well-being, development began to be redefined
as a multidimensional process that involves not only economic factors but also social,

X

One of the most commonly cited definitions of development is t(&ﬁ:fers to the

environmental, and cultural elements?3*.

improvement in the standard of living of a population, whi easured through
indicators such as income, health, education, and the av@li of basic services like
water and sanitation. This approach, often called the wth model," emphasizes the
importance of economic expansion as a me@% enhance the quality of life for
individuals. To this perspective, devel s inherently tied to the availability of
resources, infrastructure, and te@ogical advancements that lead to higher

productivity and economic ou‘@{ .

While the economic @Q&\hodel has dominated the development discourse for a long

time, critiques of this definition argue that it neglects crucial non-economic dimensions
o \

such as .inequality, environmental sustainability, and human development. Critics

conten simply increasing national income does not necessarily translate into a

betterrquality of life for all citizens, especially when wealth is distributed unevenly.

Furthermore, the growth model often ignores the environmental consequences of rapid

industrialization and resource extraction, which can lead to long-term ecological damage

and hinder the potential for future development. As such, the limitations of the growth-
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centered model have prompted a shift toward a broader, more inclusive understanding of

development?3®,

In response to these critiques, a more holistic approach to development has emerged,
focusing on the well-being of individuals and communities rather than just economic
indicators. This new framework highlights the importance of human deve%lent,
which includes factors such as education, health, access to basic rights,@olitical
participation. From this perspective, development is not solely abou g&b&reatlon but
also about expanding the capabilities of individuals to lea ey value??’. This
broader definition of development emphasizes the need ft %nclusmn justice, and

empowerment as integral components of progress. Q

In parallel with these evolving ideas, the conce&ustainable development has gained
prominence. Sustainable development is\@ed as development that meets the needs of
the present without compromising @ility of future generations to meet their own
needs. This approach recogni e finite nature of resources and the need for a balance
between economic, s i@hd environmental goals. It stresses the importance of long-
term planning and policies that ensure that development efforts are ecologically sound
8
and soci lly@table. Sustainable development advocates for a system that reduces
enviro al degradation, conserves natural resources, and addresses the underlying
ce}sa of inequality, ensuring that growth is inclusive and does not come at the expense

of the planet’s future®*®

Sustainable development is particularly important in the context of Nigeria, where rapid
economic growth has been accompanied by significant environmental challenges. Over-

exploitation of natural resources, deforestation, and pollution have become pressing
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issues, and the country faces the challenge of finding a development model that does not
exacerbate these problems. As a result, the Nigerian government and other stakeholders
have increasingly turned to sustainable development principles in an attempt to balance
economic progress with environmental conservation. However, the application of
sustainable development in Nigeria has been hampered by a lack of effective policies,
political will, and insufficient capacity to implement the necessary changebQot the

national and local levels?®°. <

¢\

Education plays a critical role in both the concept of deve n%. and sustainable

development in Nigeria. The link between development@ education has been well
established, as education is seen as a ﬁmdamental@er of social, economic, and
cultural progress. Through education, individ quire the skills, knowledge, and
values necessary to participate fully in s u@%d contribute to the development of their
communities. In the Nigerian contg;@mation has the potential to address many of the
country's development challe@cs%uch as poverty, inequality, and unemployment.
Moreover, education ca@er a greater awareness of environmental issues and the

importance of sustain practices, thus contributing to the nation's overall commitment

[ ]
to sustainabl€ dg(%'l'o ment>#,

Howev%%e education system in Nigeria faces numerous challenges that hinder its
ab\ﬂi{y to contribute effectively to development. These challenges include inadequate
funding, overcrowded classrooms, a lack of qualified teachers, and poor infrastructure.
Additionally, the focus of the education system has often been on rote learning rather
than critical thinking, problem-solving, and creativity. These shortcomings limit the

ability of the education system to produce graduates who are capable of driving
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innovation and addressing the complex development challenges facing the country.
Furthermore, the lack of emphasis on sustainability in the curriculum means that many
students are not equipped with the knowledge or skills needed to engage with the

environmental challenges that are central to sustainable development?*!.

To foster sustainable development in Nigeria, it is crucial that the educatior%stem
undergoes reforms to prioritize sustainability in all aspects of teaching and @g This
includes integrating environmental education into the cumculu levels of
schooling and encouraging critical thinking and problem-solvi s. The concept of
development has evolved from a narrow focus on econo %h to a broader, more
inclusive understanding that incorporates social, envir@mal, and human dimensions.

Sustainable development, which emphasizes th for balanced growth that does not

compromise future generations, has \@ a key framework for understanding

development in the modern worldz‘”\&

In Nigeria, the challenges o &@mable development are intertwined with issues such as

environmental degrad @overty, and inequality, and education plays a crucial role in

addressing these’q\'%enges.
2.3.4 Role of Sustainable Education in Bridging Socioeconomic Inequalities in

Nigeria

Education is widely recognized as a fundamental tool for socioeconomic mobility and
national development. In Nigeria, where disparities in wealth, access to opportunities,
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and quality of life remain significant, sustainable education has been increasingly
highlighted as a mechanism for reducing inequalities and fostering inclusive growth.
Sustainable education, which integrates economic, social, and environmental dimensions
into the learning process, plays a crucial role in equipping individuals with the skills and
knowledge necessary to break cycles of poverty and contribute meaning&lly to

X

One key aspect of sustainable education is its emphasis on accessiij inclusivity.

society?®.

In many parts of Nigeria, children from low-income bac%@ face significant
ur

barriers to education, including school fees, lack of infras@ , and cultural biases. A
sustainable educational framework seeks to remove these barriers through policies such
as free and compulsory basic education, investr@l rural schools, and the provision of
learning materials. Studies have demo that countries that prioritize inclusive
education witness a reduction in 5&4 stratification and an increase in economic

mobility. In Nigeria, initiativeéigca as the Universal Basic Education (UBE) program

have aimed to bridge g@ccess to education, yet disparities persist, particularly in

rural areas and amo }érginalized groups>#,

The quall"ty @'ucation is another critical component of sustainability. Many public

school

<

curtigula, which limit students' ability to compete in the modern workforce. Research

igeria suffer from inadequate funding, poor teacher training, and outdated

suggests that improving teacher education and wupdating curricula to reflect
contemporary economic demands can significantly enhance the effectiveness of
education in reducing inequalities. In particular, vocational and technical education has

been identified as a key strategy in equipping students with practical skills that improve
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their employability and economic prospects. When students are empowered with
relevant skills, they are better positioned to secure employment, generate income, and

ultimately bridge socioeconomic gaps.

A growing body of literature emphasizes the role of digital and technological inclusion
in sustainable education. In an era where technology drives economic deve%lent,
access to digital learning resources can significantly impact educatim@&;comes.
However, in Nigeria, the digital divide remains a major challenge, W)'didhts in urban
areas having greater access to internet connectivity, digital libragi d online learning
platforms compared to their rural counterparts. Sc rgue that integrating
technology into the education system—through initiat@such as e-learning platforms,
digital literacy programs, and public—privat@%rships in ICT education—can
enhance learning experiences and b ’Qe digital gap. The incorporation of
technology in education not only b@s learning efficiency but also exposes students

to global opportunities, thus re&&h socioeconomic disparities®®.

Another crucial ele@stainable education is gender inclusivity. In many Nigerian
communities, partigularly in the northern regions, girls face significant obstacles in
[ ]
accessin q@educaﬁon due to cultural and economic constraints. Studies indicate
that v&%brls receive equal educational opportunities, they contribute significantly to
echsomic growth and social development. Sustainable education, therefore, must
address gender-based barriers through policies that promote female enrolment, provide
financial incentives for girls’ education, and implement awareness programs that

challenge traditional norms hindering female participation. Additionally, school safety
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measures, sanitary facilities, and mentorship programs for young girls have been

identified as effective strategies in ensuring gender equity in education?#,

The link between education and employment opportunities is another recurring theme in
literature. While Nigeria has a large population of educated youths, many remain
unemployed due to a mismatch between academic qualifications and labou%wket

demands. Sustainable education must therefore align learning outcomes@Qmarket

needs by promoting entrepreneurship education, internships, anggguﬁy—academia

collaborations. Scholars suggest that when students engage in ex ntial learning and

acquire entrepreneurial skills, they become more self—reli@a apable of contributing
to economic development, thereby reducing income i@lityz“g. Additionally, policies

that support small-scale enterprises and busine%@u%tion programs for graduates can

further enhance the role of education in @socioeconomic disparities.

Sustainability in education also ’c@s to environmental awareness and resilience-
building. Climate change.an @ironmental degradation disproportionately affect low-
income communities i @ria, exacerbating poverty and limiting access to resources.
Scholars argue that, incorporating environmental education into school curricula can
enhance Stl@ ability to develop sustainable solutions for their communities.
Sustai education helps ensure that all people have equal opportunity to reap the
ewmental advantages of a sustainable future by teaching them about renewable

energy, climate adaption, and resource management®>°,

Government policies and funding remain pivotal in the success of sustainable education
initiatives. While Nigeria has implemented various education policies aimed at reducing

disparities, inconsistent policy execution, corruption, and inadequate funding have
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undermined progress. Research suggests that increased government investment in
education, transparent resource allocation, and partnerships with non-governmental
organizations can significantly enhance the quality and reach of education. Additionally,
decentralized education governance, where local communities are actively involved in
decision-making, has been proposed as an effective model for ensuring that education

S

Furthermore, the role of community-based education initi% ih bridging

meets the specific needs of different regions®>!.

socioeconomic gaps is increasingly gaining attention. Pro%@hat involve local

leaders, parents, and civil society organizations Gd cation planning and
implementation have been shown to improve school@)lment rates and educational
outcomes. When communities take ownersh% ducational initiatives, there is a
greater likelihood of sustained pro esgfb‘ addressing disparities. Scholars also
emphasize that non-formal educatio@rams, such as adult literacy programs and skill
acquisition centers, are instru tczw\in bridging gaps for individuals who missed formal
schooling opportunities255 &se initiatives ensure that education remains an ongoing
N\

process that ben all.segments of society, regardless of socioeconomic background.

efit
Sustainable @on is a critical instrument for addressing socioeconomic inequalities
in Ni %Qustainable education, which places an emphasis on accessibility, quality,
te}xw ogy inclusion, gender equality, job alignment, environmental education, and
community involvement, may greatly reduce inequalities and promote inclusive growth.
However, the effectiveness of these strategies depends on strong policy implementation,
adequate funding, and active collaboration among government agencies, private sector

players, and civil society. As research continues to highlight the multifaceted role of
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education in reducing inequalities, a sustained commitment to educational reform and

innovation remains essential for Nigeria’s socioeconomic transformation?3?,
The Impact of Higher Education on Sustainable Development in Nigeria

Higher education plays a pivotal role in driving sustainable development in Nigeria by

fostering human capital development, promoting research and innovation, a@iping

policies that address socio-economic and environmental challenges. ionship

between higher education and sustainable development is embed in the ability of

universities and other tertiary institutions to equip individuals@ knowledge, skills,

and critical thinking necessary to solve contempor blems and contribute to
economic growth?3, Q
One of the primary ways higher educations i sustainable development in Nigeria is

through capacity building and skill a }s\gon. Tertiary institutions serve as breeding
grounds for professionals in Vali;%%l s, ranging from engineering to environmental
science, all of which cm\tﬁ@d significantly to economic and social progress. The
transmission of spa@ knowledge and technical expertise enables graduates to
engage in secto@ drive economic diversification, reduce dependence on oil revenue,
and enha%grdductivity in industries such as agriculture, technology, and renewable
ener%’bﬁgher education institutions also play a crucial role in fostering
erkgreneurship, as many graduates leverage their education to create businesses that

contribute to economic sustainability?3!.

Furthermore, research and innovation facilitated by higher education institutions are

central to addressing critical environmental and societal challenges. Nigerian

114



universities conduct studies on climate change, renewable energy, and sustainable
agriculture, which inform policies and strategies for national development. Through
research, universities provide solutions for improving agricultural productivity,
mitigating environmental degradation, and advancing technology in ways that align with
sustainable development goals. However, despite the potential contributions of research,
the impact is often limited by inadequate funding, poor infrastructure Q&wak
collaboration between academia and industries, which hinders th tgation of

academic findings into practical applications?>2. é

Higher education also contributes to sustainable develor@% shaping governance,

policymaking, and social transformation. Universities@ide platforms for intellectual
discourse, where critical issues such as pove%%lction, gender equality, and social
justice are debated and analysed, 1&\@0 informed policymaking. Educated
individuals are more likely to engage“ui\civic activities, advocate for human rights, and
participate in governance proc@cs?f\ostering democratic institutions and social stability.
Additionally, tertiary in&{%ns promote ethical leadership by instilling values of

integrity, transpare &d accountability, which are crucial for good governance and
[ ]
national pro@xﬁ

Anoth cal dimension of higher education’s impact on sustainable development in
NN& is environmental sustainability. Many Nigerian universities integrate
sustainability principles into their curricula, offering courses in environmental
management, climate change, and sustainable development?*. This educational focus
enhances awareness of ecological issues and encourages individuals to adopt sustainable

practices in their professional and personal lives. Additionally, higher education
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institutions serve as models for sustainability by implementing eco-friendly policies,
such as energy conservation measures, waste management programs, and green campus
initiatives.

Despite these contributions, the effectiveness of higher education in driving sustainable
development in Nigeria is hampered by several challenges. One of the major ob%es is
inadequate funding, which limits the ability of universities to provide qua]@ucaﬁon,
conduct research, and invest in infrastructure. Many Nigerian unive)%gﬁmggle with
outdated curricula that do not adequately address contempor bal challenges or
equip graduates with the skills needed for a rapidly evol@ job market. Furthermore,

there is a significant gap between academic researchg industry needs, resulting in

limited innovation and slow technological adva%g@ t253,

Brain drain is another pressing issue t@ ermines the role of higher education in
sustainable development. Many hi illed graduates and academics migrate to other
countries in search of bette@unities, reducing the country’s intellectual capital and
slowing down national pfogress>®. This migration weakens the education sector, leading
to a decline in research output and innovation capacity. To maximize the impact of
[ ]
higher e uc&)}on sustainable development in Nigeria, there is a need for increased
govern investment in tertiary education. Expanding funding for universities will

erh;nce research capacity, improve infrastructure, and attract skilled academics who can

drive innovation.

Additionally, fostering stronger collaboration between universities and industries can
bridge the gap between academic research and practical applications, ensuring that

research outputs contribute meaningfully to national development. There is also a need
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for curriculum reform to align education with sustainable development goals,
incorporating interdisciplinary approaches that address economic, social, and

environmental challenges holistically?>®,

Furthermore, digital transformation in higher education can enhance accessibility and
quality. Integrating information and communication technology (ICT) into %ning
processes can provide students with advanced skills necessary for@Qynodem
economy?%. Online education platforms and virtual research colh&orgﬁdm can also
facilitate knowledge sharing and reduce the limitations pose adequate physical
infrastructure. Emphasizing technical and vocational atton within the higher
education system can also help equip students with prz@l skills relevant to the labour

market, thereby reducing unemployment and fo%’rbg economic sustainability.

Higher education is a crucial driver of s@able development in Nigeria, contributing
to human capital development, re’s@ governance, and environmental sustainability.

However, challenges such @dequate funding, brain drain, and outdated curricula

hinder its full potens strengthen the role of higher education in achieving
en

sustainable devel

2.3.5 Sustainable Education as a Tool for Civic Engagement and Good Governance

goals.

in Ni%%
Sustainable education has been recognized as a crucial mechanism for fostering civic
engagement and promoting good governance in Nigeria. It equips individuals with the

knowledge, skills, and values needed to actively participate in democratic processes,

advocate for social justice, and hold government institutions accountable. Education
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designed within a sustainability framework encourages critical thinking, ethical
decision-making, and community-oriented perspectives, all of which contribute to an

informed and engaged citizenry?®!.

One of the fundamental aspects of sustainable education is its role in promoting active
citizenship. It fosters an awareness of civic rights and responsibilities, efiabling
individuals to demand accountability from leaders and participate i@ocratic
governance. Sustainable education raises students' political aware&gd'encourages
them to take a stand against corruption, election malpra%@nd human rights
violations by including civic education into school curricu@z&. This form of education
nurtures a culture of civic responsibility by encouragin@‘ticipatory governance, where

citizens play an active role in shaping policies t ct their lives.

Furthermore, sustainable education is il’t\sK@ental in bridging the knowledge gap that
often hinders democratic partici 'a@. n many parts of Nigeria, limited access to
quality education has .co @&ted to political apathy and weak institutional
accountability. A rob t@ational framework that emphasizes sustainability not only
enhances liter‘aos}&es but also instils in learners the ability to analyse governance
structure a@licy-making processes. Through formal and non-formal educational
progral% mmunities can be empowered to engage meaningfully with governance
in}ﬁg%ons, ensuring that leadership remains transparent and accountable to the

electorate?®.

The promotion of ethical leadership and integrity is another essential outcome of
sustainable education. Education that incorporates values such as honesty, accountability,

and social responsibility helps cultivate a new generation of leaders who prioritize good
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governance over self-interest. Individuals are motivated to resist corruption, advocate for
justice, and support democratic values when these concepts are included into school
policies and curriculum?*. Moreover, sustainable education can counteract the
prevalence of nepotism and patronage politics by fostering a merit-based approach to

5\

Another significant contribution of sustainable education to governance in@ ia is its

leadership and governance.

role in fostering inclusivity and reducing marginalization. Educatig\th i accessible
and equitable ensures that diverse groups, including women, , and people with
disabilities, are equipped with the knowledge and skills@le to engage in political
processes. Historically, these groups have been @rrepresented in governance
structures, often due to systemic educational in%ﬁbtles. Sustainable education policies
that prioritize equal access to quality @Q opportunities create a more balanced

political landscape where all citizms&:ontribute to decision-making processes?%.

N\

In addition, sustainable educ @promotes peacebuilding and conflict resolution, which

are essential compor% ood governance. Nigeria has experienced prolonged socio-
n

political unrest, ’&

intercultuEal dialogue, tolerance, and respect for diversity mitigates conflict and

elled by ethnic and religious divisions. Education that fosters

stren%b% ational unity. When individuals are taught conflict resolution skills and the
irr}oyance of dialogue over violence, they are more likely to engage constructively in

governance processes rather than resorting to violent confrontations®®,

Economic empowerment is another critical dimension of sustainable education’s impact
on civic engagement and governance. An educated population is more likely to engage

in productive economic activities, reducing dependency on government patronage and
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fostering self-reliance. Education that integrates entrepreneurship, technical skills, and
digital literacy enables individuals to contribute meaningfully to national development.
With greater economic independence, citizens are less susceptible to political

manipulation and are more inclined to participate in governance processes with an

S\

Moreover, sustainable education fosters environmental consciousness, whi crucial

objective and informed perspective?¢’.

for governance in an era of climate change and resource deple%gidﬁcation that
integrates environmental sustainability prepares citizens to with governance
structures on issues of climate justice, sustainable resourc@n ement, and ecological
preservation. In Nigeria, where environmental deg@ion due to oil exploration,
deforestation, and industrial pollution has &@cant socio-economic impacts, an

informed citizenry can hold policymak&\@untable for environmental policies and

demand sustainable development prg&s%s.

Technology-driven educatic&@her enhances civic engagement by providing access to
information and digit «@Eorms for political participation. The rise of e-governance
and digital li‘feragxhas created new opportunities for civic engagement, allowing
individuals t(E}kicipate in governance through online forums, social media, and digital
activis stainable education that incorporates digital skills ensures that citizens can
leMe technology to monitor governance, demand transparency, and mobilize for
social change?®. This shift towards digital civic engagement fosters a more accountable
and responsive government, as citizens can actively track government actions and

policies in real time.
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Sustainable education serves as a transformative tool for civic engagement and good
governance in Nigeria. Education empowers people to actively engage in government
and hold leaders accountable by cultivating political knowledge, ethical leadership,
inclusion, peacebuilding, economic empowerment, environmental consciousness, and
digital literacy. The integration of sustainability principles into education policies and
™

curricula ensures that governance structures are strengthened, democrati; Q

upheld, and national development is driven by an informed and engaged pdpulace. A

are

sustained commitment to this educational framework is esse the long-term

stability and progress of Nigeria?’.
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2.4 Conceptual Model

Sustainable
Education

Access and Quality
Equity Education

Higher
Education

Economic
Growth

National
Development

Fig 2.1: Conceptual Frame on S@‘ﬁ Education
Source: Researcher, 2025 $QJ

The conceptual fr@k depicted in the diagram centres on the pivotal role of higher
i

°
education ir< ac%(r

model i er education, depicted as the foundation upon which several interconnected

g broader societal and developmental goals. At the core of this

cck&ents rest, each representing essential outcomes or contributions that stem from a
robust higher education system. These interconnected elements include sustainable
education, access and equity, economic growth, national development, social

development, and quality education. The relationship between these factors underscores

122



the holistic impact of higher education on both individual lives and collective societal

progress®’!.

Higher education serves as a transformative force that drives sustainable education.
Sustainability in education refers to the capacity to maintain educational systems that not
only meet present needs but also address future challenges by fostering critical thinking,
innovation, and environmental consciousness. Higher education insti‘u@&play a
crucial role in preparing students to tackle difficult global challen&gnﬂ as climate
change, resource scarcity, and social inequity by promoting qualities in their
students?’?2. This ensures that education remains rel@t nd adaptable across
generations, allowing societies to evolve with emerging demands and challenges.
Sustainable education, therefore, is not an isol@%oal but is deeply dependent on the

quality, reach, and resilience of higher e@ systems.

Equity and access are equally Vif&@ mes of higher education. Ensuring equitable
access to higher educe:tio&éans removing barriers that prevent marginalized
populations from parti i@g in educational opportunities. Inequities in education often
translate into long-term social and economic disparities. Higher education institutions,
.
when inc us@ovide a platform for individuals from diverse backgrounds to acquire
knowl »skills, and credentials necessary for upward social mobility. Equity in higher
ecﬁ&a&on thus strengthens societal cohesion and reduces inequality by offering equal
opportunities for all, regardless of gender, socio-economic status, ethnicity, or
disability?’®. It also ensures that the benefits of education extend to underserved

communities, fostering a more inclusive and just society.
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Economic growth is one of the direct and most measurable outcomes of a thriving higher
education sector. Universities and higher education institutions act as hubs for
innovation, research, and knowledge transfer, directly contributing to industrial
advancements and the development of new technologies. Graduates enter the workforce
with specialized skills that enhance productivity, entrepreneurship, and innoyation,
thereby boosting the economy. Moreover, higher education fuels hu Q%pital
development, a crucial ingredient for sustained economic prosperity. educated
population is more likely to adapt to changing economic d@&, contribute to

knowledge-based industries, and support national fffo towards economic

competitiveness?’4, Q

National development is intrinsically linked t@% education. Development is not
solely an economic pursuit but encorq@fbbolitical, social, and cultural progress.
Higher education plays a signiﬁcaj&de in shaping the intellectual capacity of the
workforce and leadership. Th&g&esearch, policy development, and the creation of
knowledge, universities@ institutions help build national identity, strengthen
democratic govern &nd promote socio-political stability. The contribution of higher
education to@&al evelopment is seen in the formation of leaders, policymakers, and
public %Qts who make informed decisions that guide the country’s trajectory?”. As
s%%vestment in higher education is an investment in the country’s future

development.

Social development emerges as another vital outcome. Higher education fosters civic
responsibility, ethical conduct, and social cohesion by promoting values such as

tolerance, mutual respect, and cultural awareness. Educational institutions expose
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students to diverse perspectives and encourage dialogue, which are essential for
harmonious co-existence in pluralistic societies. Furthermore, the social mobility offered
by higher education reduces social disparities and enhances collective well-being.
Through community outreach and partnerships, higher education institutions can directly
impact societal issues, addressing challenges in public health, literacy, and, social

X
k\Q

justice?’®,

Finally, quality education is a critical dimension of this framewor education
refers to education that is effective, relevant, and capable ducing desirable
outcomes. Higher education institutions are tasked with ﬁlg rigorous academic
standards, ensuring that graduates are well-equipped @eet contemporary challenges.
The pursuit of quality involves continuous 6@11 um review, innovative teaching
methods, effective faculty developmen@%robust quality assurance mechanisms.
Without quality, higher education@ot fulfil its role in national development or
economic progress. Quality e&éﬂ\on produces competent graduates who contribute
meaningfully to society .$become catalysts for transformation in their respective
N
Q)
This con. e&ﬂ/\framework presents higher education as a core driver of systemic

progre ecting nearly all aspects of society. It illustrates the dynamic, reciprocal

fields?”’.

reMships between education and societal outcomes, emphasizing that higher
education must be inclusive, sustainable, and quality-driven to fulfil its mandate. The
interconnectedness shown in the framework reflects how each component reinforces the
others, creating a virtuous cycle of growth and development that benefits individuals and

nations alike.
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2.5 Summary of Gap in Literature Reviewed

The literature reviewed focuses on the evolving concept of education and its critical role
in fostering sustainable development, peace, and national progress. EducationQﬁ‘ just
a tool for transmitting knowledge but a dynamic process that influences Q}QI growth,
innovation, and transformation. The traditional model of educat@bich emphasized
content delivery and rote learning, has been critiqued for fa@o develop creativity,
critical thinking, and emotional intelligence. Modern es argue for more learner-
centred, experiential, and problem-solving methost&@ies. Education’s function extends
beyond academic achievement to the integp@‘ of individuals into society, helping
them contribute productively and uph: @Hed values. It shapes societal behaviours,

promotes tolerance, and supportsK (g}t}ﬁl diversity.

In Nigeria, education is.a@ as a pathway to economic empowerment and upward
mobility, though the system faces challenges like underfunding, outdated curricula, and
. 5&9 ) ) ) )
overcrowde ls&ns. These issues result in a mismatch between educational outputs
and 1ab06narket demands. The literature emphasizes the need for humanistic and
p@lVe educational models that focus on holistic development, emotional
intelligence, and ethical values. Progressive education advocates for experiential
learning and student engagement in real-world problems, while critical pedagogy calls

for students to question societal structures and contribute to social justice.
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The literature also highlights education’s central role in promoting global peace and
human rights advocacy. Through inclusive education that fosters empathy and
intercultural dialogue, societies can reduce conflicts and inequalities. Equitable access to
education empowers marginalized groups and addresses systemic injustices, particularly
in gender equality and minority inclusion. Education also helps prevent radicalization
2

and violent extremism by offering individuals alternative pathways for e@ ent

and integration. &<

In addition, the structure of Nigeria’s educational system—fronn al pre-primary to
tertiary education—is detailed, with each level designed@nu ure knowledge, skills,
and civic values essential for national growth. Howeve@stemic issues, including poor

funding, corruption, and lack of qualified @Jctors, hinder the realization of

education’s full potential. Sustainable K‘@nent is linked to education through the

cultivation of critical thinking,, @aﬁon, and environmental stewardship. The
literature emphasizes integrz%%c%lstainability concepts into curricula, promoting
lifelong learning, and t@t%g partnerships to enhance education’s impact. Overall,
repositioning edu@o align with global sustainability and national development

goals requiréb:éla

eachinﬁdéhods to models that empower individuals for the challenges of the twenty-
i (gkury

g

rative reforms, resource allocation, and a shift from traditional
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Chapter Three 0«
Methodology %

O

3.1 Research Design
Survey research design is employed to quantitativelw&s the impact of sustainable
education on national development across selected@ institutions in Southwest Nigeria.
This method enables standardized data colle(??@“‘rbom a broad sample, facilitating statistical
analysis to uncover trends and correfa@’between sustainable education initiatives and
developmental outcomes!. In co %’& experimental and other research designs were not
considered due to the im a@}ality of manipulating educational variables over extended

periods and across Var%ontexts.

3.2 Popu&i f the Study
The popu@ of this study consists of academic staff, students, and administrators from

higher&itutions in Oyo, Ogun, Ekiti, Ondo, Lagos, and Osun. These institutions are
selected from both public and private universities in the aforementioned states. The focus is
on institutions that have a clear record of incorporating sustainable development goals (SDGs)
in their curriculum and activities. Academic staff are chosen for their involvement in teaching
and policy formulation, while students provide insights into the practical application and
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effectiveness of the education. Administrators, however, are included for their role in
decision-making and institutional development. This population is selected because they
represent the key stakeholders who are directly involved in or affected by the implementation
of sustainable education policies?. Their perspectives are crucial in assessing the impact of
sustainable education on national development. The choice ensures the inclusion of&wide

R
O

3.3 Sample and Sampling Technique &

range of viewpoints.

The study used a purposive sampling technique to select participa higher institutions
in Southwest Nigeria that have actively implemented su e education. The sample
included academic staff, students, and administrators fr%th se institutions. A total of 300
respondents will be targeted, with 100 academic st&O students, and 100 administrators.
The selection of respondents was based 011\@ irect involvement with or exposure to
sustainable education practices, ensuriﬁg’{a;\ance to the study objectives. Stratified random
sampling was employed to eny&@& different categories of institutions are proportionally
represented’. This techni u@lows for capturing diverse perspectives from different
institutional types. Thé, sample size is deemed sufficient to provide a comprehensive
.
understandin o@ﬁpact of sustainable education programs, ensuring statistical reliability

and broad r ntation across the target population.

3.4 Description of the Research Instrument

The primary instrument for data collection in this study was a structured questionnaire. The
questionnaire was designed to gather both quantitative data on the perceptions, experiences,
and impact of sustainable education programs in higher institutions in Southwest Nigeria. It
consisted of close-ended questions for easy quantification and open-ended questions to allow
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respondents to express their views more freely. The close-ended questions employed Likert-
scale items to measure attitudes and satisfaction levels. The questionnaire was distributed to
academic staff, students, and administrators across these institutions. The use of a

questionnaire ensures standardized data collection and comparability across institutions®*.

A\
S

The research instrument, a structured questionnaire, exhibits robust Val'ﬁﬁ&Content validity

3.5 Validity of the Research Instrument

is ensured through alignment with established theoretical framew existing literature,

which guarantees the inclusion of pertinent variables rela
national development®. Expert reviews from acadefr{@fu her refined the clarity and
relevance of each item, ensuring that questions acc& measure the intended constructs?.
Construct validity is maintained through systéi\KQ categorization of items, fostering internal
. . ° . . oqe . . . .
consistency among related questions. 5&1{( nally, face validity is achieved by designing
straightforward questions that @Ssﬂy comprehensible to the target population. This
multifaceted approach ¢ @‘ that the instrument effectively captures the essential
[ ]

dimensions of susta% education practices and their influence on national development,

providing a re]‘ia&;ﬁndation for drawing data-driven conclusions.

3.6 l%bility of the Research Instrument

The reliability of the research instrument, a structured questionnaire, is ensured through
standardized question formats and consistent response options that yield repeatable results.
Internal consistency is evaluated using reliability statistics, such as Cronbach’s alpha, which
confirms the uniformity of responses across items>. The clear, concise language minimises

interpretation discrepancies among respondents, reducing measurement error. Additionally,
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the instrument’s design facilitates replicability in diverse settings and among different
respondent groups. This systematic approach, grounded in established research
methodologies, underpins the tool’s capacity to generate stable, accurate data on sustainable

education initiatives and their impact on national development, ensuring dependable

outcomes. \
3.7 Administration of the Research Instrument &
The instruments were administered personally with the help of two ch assistants. For the

purpose of clarification, the researcher explained the study pu to the respondents. The self-
administration ensured high rate of return and also e@l the respondents ask and obtain
clarification on the issues that were not clear to the@%at needed explanation. To ensure high
response rate, the researcher used research a@% who helped in the physical distribution of
the questionnaires and also helped sup%' the interviews. The time for the distribution and

interviews was within four weeks. Q’\c?

3.8 Method of Dat 10n

The administration‘%f\' research instrument involves a dual approach using both primary
and seconda @Hection methods. Primary data was collected through a structured
questionnai tributed directly to academic staff, students, and administrators across
selected“atgher institutions in Southwest Nigeria. The questionnaires were administered in
both electronic and paper formats, ensuring broad coverage and high response rates. Clear
instructions and follow-up reminders were provided to enhance data accuracy and

completeness.
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Secondary data, on the other hand, were obtained from relevant documents, scholarly articles,
institutional reports, and policy publications related to sustainable education and national
development. These secondary sources complemented the primary data by offering
contextual insights and historical trends. The integration of both data types allows for a
comprehensive analysis, ensuring that the research findings are robust, well-grounded, and

reflective of the broader academic and policy environment surrounding sustainab Quc tion

initiatives. QJ
¢\

O

3.9 Method of Data Analysis %
The data analysis adopted a quantitative approach u @SS software to generate
descriptive statistics. Simple percentage calcula 'onb d frequency distributions was
employed to summarize the responses from\t% ctured questionnaires. These methods
provided clear insights into the prevalenc é\key themes and trends among the sampled

.

academic staff, students, and admini{@irequency analysis revealed the occurrence of
specific responses, while simp&%entages illustrated the relative proportions of various
opinions and practices®. Wata, ¢oding and cleaning ensured accuracy and consistency before
analysis. This st Ig@ward method allowed for efficient interpretation of the collected
data, enabling ggntiﬁcation of significant patterns related to sustainable education and its

impac or@nal development. Thus, robust results inform policy formulation.
3.10 Ethical Consideration

Ethical measures were put in place to safeguard the dignity, rights, and welfare of all research

participants. During the administration of questionnaires, this research adhered to two
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fundamental principles of social research ethics: (1) obtaining informed consent and ensuring

voluntary participation, and (2) maintaining anonymity and confidentiality.
Informed Consent and Voluntary Participation

For the questionnaires, individuals were randomly selected and verbally asked if they wished to
take part in the study. It was made explicit that participation was entirely voluntary, that they
could withdraw at any stage while completing the questionnaire without t provide a
reason. The act of completing and submitting the questionnaire was take\As\a sign of consent.
O
D

Anonymity and Confidentiality QO

Ensuring confidentiality and anonymity is a key ethiczﬁ@lice to protect participants' identities
and the information they provide. Participantsey € questionnaires were given a verbal

explanation of the research and informed th%@iata would be analysed in an aggregated form,

making it impossible to link responsgs\é%ﬁ
&
N
¢
O
\¥

individual participants.
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Chapter Four
Results and Discussion (@&ngs
4.1 Presentation of Demographic Data of Res@%nts
4.1.1 The Gender Analysis of the Resp %

Table 4.1: The Gender Analysis of M\Respondents

The Gender of the Frequency Percentage
Respondents

Male 172 60.1
Female 114 399
Total 286 100

Source: Field Report, 2025
Table 4.@% that 60.1% of respondents are male, while 39.9% are female, with a total

of)SQrespondents. This indicates a higher male representation in the sample compared

to females.
4.1.2 The Age Analysis of the Respondents

Table 4.2: The Age Analysis of the Respondents

The Age of the Frequency Percentage
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Respondents

20-30 43 15.0
31-40 88 30.8
41-50 62 21.7
51-60 56 19.6
61-65 37 12.9
Total 286 100

Source: Field Report, 2025

Table 4.2 presents the age distribution of respondents, showing that the maj oriQ%8%)
are aged 31-40. The next largest group is 41-50, with 21.7%, followed by 5 (19.6%)
and 20-30 (15.0%). The smallest group is 61-65, accounting for 1?@«&1 total, there are
286 respondents, with a broad representation across various a@ges. This indicates a
diverse age demographic among the participants. Q

4.1.3 The Education Analysis of the Respondent}bQ

Table 4.3: The Education Analysis of the Respondents

Education Frequency Percentage
National Diploma 37 12.9

BSc 142 49.7

MSc 83 29.0

PhD 24 8.4

Total 286 100

Source: Field Report% N

The educatio 'a{@& table reveals that the majority of respondents hold a Bachelor's
degree (4@), followed by those with a master’s degree (29.0%). A smaller proportion
po@%ational Diploma (12.9%) or a PhD (8.4%). The distribution shows a higher
representation of individuals with undergraduate and postgraduate education, indicating a

relatively educated sample.
4.1.4 The Marital Analysis of the Respondents

Table 4.4: The Marital Status Analysis of the Respondents
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Marital Status Frequency Percentage

Single 42 14.7
Married 197 68.9
Divorce 22 7.7
Prefer Not to Say 25 8.7
Total 286 100

Source: Field Report, 2025

The education analysis table reveals that the majority of respondents hold a %lor's
degree (49.7%), followed by those with a master’s degree (29.0%). A sm @ portion
possess a National Diploma (12.9%) or a PhD (8.4%). The distrlb ;d

ws a higher

representation of individuals with undergraduate and postgra&%@atlon indicating a

relatively educated sample. Q
4.2 Presentation of Research Questions 66
4.2.1 Research Question One: How Do{@e mplementation of Sustainable Education

Practices Influence National Develo%' Outcomes in Southwest Nigeria?

The table shows the distribu &%of respondents' views on sustainable education and its
influence on natlona@pment. A significant portion (50.3%) of respondents strongly
agree, indicating idespread belief in the positive impact of sustainable education on
national ent. Additionally, 27.3% agree, reinforcing the general consensus.
Howea% .6% strongly disagree and 8.7% disagree, suggesting some scepticisms or
opp ion. These results imply that while a majority recognizes the importance of
sustainable education for national progress, there are concerns or barriers that prevent full

endorsement.

Table 4.5: The Analysis of Respondents Sustainable Education and Its Influence on
National Development
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Sustainable Frequency Percentage
Education

Strongly Agree 144 50.3

Agree 78 27.3
Strongly Disagree 39 13.6
Disagree 25 8.7

Total 286 100

Source: Field Report, 2025

O
,\Q,

4.2.2 The Analysis of Respondents on Sustainable Educatio Improved Social

Welfare 0

The analysis of respondents on sustainable educatiﬁg@sd social welfare shows that 46.9%
strongly agree, while 25.9% agree with the s Qnt, indicating a positive stance on the
importance of sustainable education in i }f\&ng social welfare. However, 19.9% strongly
disagree, and 7.3% disagree, ref}e\ét?éme opposition towards the idea. The combined

27.2% who disagree or stron isagree may signal concerns or misunderstandings about

how sustainable edurﬁt@ntributes to social welfare. The high percentage of agreement
(72.8%) suggestg&a majority sees the connection between education and social well-

being, hig&ggédg its potential role in enhancing societal outcomes. The distribution of

respm@eveals varying perspectives, with significant support but also notable dissent.

N

Table 4.6: The Analysis of Respondents on Sustainable Education and Improve
Social Welfare

Sustainable Education and Frequency Percentage
Social Welfare

Strongly Agree 134 46.9

Agree 74 25.9
Strongly Disagree 57 19.9

160



Disagree 21 7.3

Total 286 100

Source: Field Report, 2025

The data from Table 4.7 indicates that the majority of respondents (53.8%) strongly agree
with the importance of sustainable education and job opportunities, while 28.&agree,
collectively representing a high level of support. A smaller proportion ondents,
11.5%, strongly disagree, and 5.9% disagree, suggesting a notable 1}@ ityythat does not
align with the view. This implies that there is a significant po 'terception about the
correlation between sustainable education and job @0 unities. However, the
disagreement percentages, though smaller, highligthap in perspectives. The data
suggests that while most people see sustainabl%@ion as vital for job opportunities,

there is a need to understand the fact@ributing to the disagreement for better

targeting of policies or 1ntervent1on.s.,&

Table 4.7: The Analysis <€Rc?spondents on Sustainable Education and Job
Opportunities . \
A N

Sustainable Education and Job Frequency Percentage
Opportunities

Strongly Agree 154 53.8

Agree 82 28.7
Strongly Disagree 33 11.5
Disagree 17 5.9

Total 286 100

SouM Field Report, 2025

4.2.4 Research Question Two: In What Ways have Government Policies and Institutional
Frameworks Facilitated or Hindered the Adoption of Sustainable Education Practices

among Higher Institutions in Southwest Nigeria?
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The analysis in Table 4.8 below shows that a majority of respondents (51.4%) strongly
agree that government support is vital for sustainable education, with an additional 24.1%
agreeing. This indicates a positive sentiment towards the role of government in ensuring
educational sustainability. However, 19.9% of respondents strongly disagree, and 4.5%
disagree, suggesting a significant portion of individuals are not convinced of the
government’s efforts or effectiveness in this area. The high proportion Qgre ment
reflects a general expectation that government support is crucial for th a@

cement of

sustainable education, while the disagreeing responses highlight s@pticism regarding

Table 4.8: The Analysis of Respondent on Gove@ment Support and Sustainable

Education gb
o\

the current state of government involvement.

Government Support and Sustainable Frequency Percentage
Education

Strongly Agree 147 51.4

Agree 69 24.1
Strongly Disagree 57 19.9
Disagree 13 4.5

Total 286 100

Source: Field Report,s@\‘

The analysis ((.)h@e 4.9 shows that the majority of respondents (55.2%) strongly agree
with the i@utional framework's role in sustainable educational practices, while 28.3%
agk&/%hls suggests that a significant proportion of respondents believe the current
institutional framework supports sustainable educational practices. On the other hand,
14.7% strongly disagree, and 1.7% disagree, indicating that a small portion of respondents
do not perceive the institutional framework as beneficial to sustainability in education. The

overall distribution demonstrates a favourable view of the institutional framework among
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most respondents, although the relatively high percentage of strong disagreement
highlights areas where further clarification or improvements may be needed to strengthen

the framework's impact on sustainable education practices.

S\
R
O

Table 4.9: The Analysis of Respondent on Instituti r@*ramework and
Sustainable Educational Practices %

N
Institutional Framework and Frequency Percentage
Sustainable Education Practice
Strongly Agree 158 55.2
Agree 81 28.3
Strongly Disagree 42 14.7
Disagree 5 1.7
Total 286 100

Source: Field Report, 2025 . \
o

The table presents an anaI}.Isis @’gspondents' views on governmental strategies and higher
education in Southw t@}eria. The majority of respondents (47.8%) agreed that
government str.a egigs positively impact higher education, with 30.4% strongly agreeing.
However, l@strongly disagreed, and 4.9% disagreed, indicating some level of
dissatisnﬂ@. The remaining respondents (47.8% agreeing and 30.4% strongly agreeing)
suéw a significant perception of alignment between government strategies and the needs
of higher education. The relatively small percentage of disagreements (21.2%) shows a
generally favourable outlook, but it highlights areas where government initiatives may

need improvement or greater clarity. This variation suggests that while most respondents
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acknowledge positive effects, there are concerns that should be addressed to ensure broader

alignment with educational needs.

Table 4.10: The Analysis of Respondent on Clear Governmental Strategies and
Higher Education in Southwest

Government Strategies and Higher Frequency Percentage
Education in Southwest

Strongly Agree ]7 30.4

Agree 138 47.8
Strongly Disagree 47 16.3
Disagree 14 4.9

Total 286 100

Source: Field Report, 2025 %\)

4.2.6 Research Question Three: What are the llenges and Opportunities

Encountered by these Institutions in Implementing Sustainable Education Strategies?

The analysis of respondents' views on fin nc&straints as challenges in implementing
sustainable education reveals that thg\' kty, 60.5%, strongly agree, while 24.1% agree.
Together, these two groups repre®4.

of financial constraints him@%ﬁhe implementation of sustainable education. Only 9.7%

o of respondents, indicating a strong perception

strongly disagree, an@ disagree, which suggests that financial challenges are not a

significant co{@ a small minority. This highlights the overwhelming consensus that
1

limited finamcial resources are a major obstacle in advancing sustainable education. The
high @r,qltage of agreement underscores the need for addressing financial barriers to

ensure the successful adoption and sustainability of educational initiatives.

Table 4.11: The Analysis of Respondent on Financial Constraint as Challenges in
Implementing Sustainable Education

Financial Constraint Frequency Percentage

Strongly Agree 173 60.5
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Agree 69 24.1

Strongly Disagree 28 9.7
Disagree 16 5.6
Total 286 100

Source: Field Report, 2025

The table presents an analysis of respondents’ views on financial constraints as a challenge
in implementing sustainable education. A significant majority, 58.7%, strongly agree with
the statement, indicating that they perceive financial constraints as a m %mer An
additional 16.4% agree, further supporting the idea that financial gngk:s hinder the
effective implementation of sustainable education. Conversely . strongly disagree,
and 10.8% disagree, suggesting that a minority does not nancial constraints as a
critical issue. The implication of this finding is that the @nty of respondents believe that
financial limitations are a key obstacle in adva@’r@?stamable education, reflecting the

importance of addressing funding issues t@/e educational sustainability.

Table 4.12: The Analysis of Resp m; t on Lack of Infrastructure as Challenges in
Implementing Sustainable Edé}n

tOA
Lack of Infrastructure Frequency Percentage
Strongly Agree 168 58.7
Agree . 47 16.4
Strongly Disagree 40 14.0
Disagree 31 10.8
Total 286 100
Source: Fi@Report, 2025
4.2.6 arch Question Four: How Do Perceptions of Sustainable Education among

Educators and Policymakers Correlate with National Development initiatives?

The analysis in Table 4.13 shows that a majority of respondents, 51.7%, strongly agree
with the policy intention and practical implementation of sustainable education in

Southwest Nigeria. Additionally, 25.9% agree, indicating a favourable perception of the
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policy. However, a notable 15% of respondents strongly disagree, and 7.3% disagree,
revealing a significant portion of the population that does not align with the policy's
effectiveness or relevance. This mixed response suggests a need for further evaluation of
the policy's impact and its practical implementation on the ground. The large proportion of
agreement, however, indicates that sustainable education policies are generally viewed

positively, with room for improvement in addressing concerns raised by EEQis nting

minority. &<
Table 4.13: The Analysis of Respondent on Po Intention and Practical
Implementation of Sustainable Education in Sou@est

AD

Policy Intention and Implementation Frequency Percentage
of Sustainable Education

Strongly Agree 148 51.7

Agree 43 259
Strongly Disagree 40 15.0
Disagree 21 7.3

Total 286 100

Source: Field Report, 202@\ﬂ

The data from.Tg&l.M reveals that a significant majority of respondents, 83.3% (102
strongly a rega} 136 agree), view policymakers and sustainable education as a priority
for nati evelopment. A smaller portion, 16.7% (35 strongly disagree and 13 disagree),
do&ot share this view. This suggests a strong consensus among respondents that
sustainable education should be a central focus in national development strategies. The
overwhelming support indicates that the public perceives sustainable education as essential
for the future of the nation. The fact that only a small minority disagrees or strongly
disagrees highlights a potential alignment between public sentiment and policymaking
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priorities, though some may still harbour reservations about how education policies are

being implemented or prioritized within national development plans.

Table 4.14: The Analysis of Respondent on Policymakers and Sustainable
Education as Priority of National Development Strategy

Policymakers and Sustainable Frequency Percentage
Education

Strongly Agree 102 35.7
Agree 136 47.6
Strongly Disagree 35 12.2
Disagree 13 4.5

Total 286 100

Source: Field Report, 2025 %\J

4.3 Discussion of Findings QQ

The findings from the analysis on the impleme aﬁ@ sustainable education practices in
Southwest Nigeria reveal significant insigh o the perceptions and experiences of
respondents. A notable percentage of rg&dents strongly agree that sustainable education
.
positively influences national d@ment, social welfare, and job opportunities. This
aligns with previous studie&xsting that education is a fundamental driver of societal
progress and econom@hl. Sustainable education in the word of these authors is seen
as a tool for i %g both individual and community well-being, as evidenced by the
high agree@lt rates in these areas. However, there is also a segment of the population that
di ag%%vith these viewpoints, reflecting scepticism or perceived barriers in fully

embracing sustainable educational models.

In terms of government policies and institutional frameworks, a majority of respondents
believe that government support and institutional structures are crucial for the advancement

of sustainable education. This is consistent with existing research, which emphasizes the
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importance of effective governmental frameworks in promoting educational sustainability?.
Yet, some respondents expressed concerns about the effectiveness of current policies,
particularly regarding the allocation of financial resources and the adequacy of
infrastructure. The significant portion of respondents who view financial constraints and
lack of infrastructure as major challenges mirrors findings in other studies highlighting the
need for better funding and infrastructural development to enhance sustalr%Q%dcatlon

efforts?.

Despite these challenges, the study also finds a strong belief 1nt1al of sustainable
on s

education to drive national development. This finding con with previous studies,
which assert that sustainable education fosters a more e@ted and skilled workforce, thus

contributing to national prosperity*. However, th@%gs also suggest the need for further

refinement of policies and greater clarity™ implementation of sustainable education
initiatives to address concerns and,@me broader acceptance across different societal

segments.

Qﬁ\
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Chapter B’é’Q
co\q@ n

Chapter one provided the back and justification for the study, focusing on the

5.1 Summary of Findings

relationship between susla@% education and national development, particularly in
Southwest Nigeria. T@pter found that while education is globally recognized as a
driver of dev its integration with sustainability principles is uneven across higher
education ggstitutions in Nigeria. The findings show that despite numerous policy
do@ and theoretical frameworks advocating for sustainable education, there remains
a gap between policy and practice. Challenges such as outdated curricula, limited
infrastructural capacity, insufficient funding, and bureaucratic inertia inhibit the smooth

adoption of sustainable education principles.
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The study also revealed that higher education institutions are critical in building a skilled
workforce, fostering innovation, and promoting economic stability. However, in states like
Lagos, Ogun, Oyo, Osun, Ondo, and Ekiti, institutions are faced with significant
limitations that prevent full alignment with international best practices. The chapter
concluded that for higher education institutions to fulfil their potential as agents of national
development, there must be strategic investments in infrastructure, faculty ing, and
curriculum innovation. It also highlighted that partnerships with indust@gcommunity
organizations offer opportunities to enhance education quality ag«n&\re graduates are

equipped with problem-solving and entrepreneurial skills nefss or national growth.

The literature review provided a conceptual and theore framework for understanding

education as a transformative tool for sustai@%tional development. The chapter

reviewed scholarly perspectives on ed@dentifymg its evolution from a narrow
focus on content delivery to a ms&olistic model that promotes critical thinking,
creativity, emotional intellige&c?n\d lifelong learning. The findings indicated that
education not only trans@&owledge but also shapes values, attitudes, and behaviours
essential for societ&&oility. The chapter highlighted the importance of integrating

education Wi@

reducin% @erty, improving health, fostering gender equality, and promoting

ble development goals (SDGs), noting that education contributes to

enN@dental stewardship.

In the Nigerian context, the literature revealed that while educational policies exist to
promote inclusiveness and innovation, challenges such as underfunding, infrastructural
decay, and outdated pedagogical methods persist. The chapter also found that the education

system is still heavily examination-oriented, leaving little room for critical thinking and
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creativity. The importance of quality curriculum development was emphasized, stressing
that education should be tailored to meet the demands of modern industries. Additionally,
the findings underscored that environmental education and human rights advocacy are
underrepresented in the Nigerian education system, despite their global significance. The
chapter concluded that a more integrated, multidisciplinary curriculum that fosters
innovation and ethical citizenship is needed for education to serve as @al t for

sustainable development in Nigeria. <

¢\
Chapter three detailed the research design, methods of data ion, and sampling
techniques employed in the study. The findings conﬁm@ﬁfhe descriptive survey
method, supported by questionnaires and interviews, w fective in gathering data from
faculty members, institutional administrators, Bﬁcymakers across selected higher
institutions in Southwest Nigeria. T \@ focused on capturing perceptions of
sustainable education practices an.d,& implementation challenges between 2012 and
2024. The findings showed thaQ \many respondents acknowledged the importance of
sustainable education, it@cal adoption varied widely across institutions. Institutions

with stronger gov@ support and better funding were more successful in integrating
sustainability, rﬁzQSpl

into their operations and curricula.

The me%%ogy also revealed that institutional culture, leadership commitment, and
adNtrative flexibility were significant factors in the successful implementation of
sustainable education. Respondents pointed to limited government monitoring and lack of
incentives as additional barriers. Furthermore, the findings indicated that in some cases,
sustainability initiatives were driven by individual faculty efforts rather than institutional

strategy, resulting in fragmented and uncoordinated programs. This chapter also
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highlighted that the absence of comprehensive national frameworks linking education
directly to developmental targets undermined the broader impact of sustainable education

efforts.

The fourth chapter focused on analysing the data collected from respondents, providing
detailed insights into the state of sustainable education practices in higher i&uﬁons
within the study area. The key findings revealed that although most i@?&ions had
introduced sustainability topics in their curricula, these efforts wew&&kosmetic and
lacked depth. Many educators admitted that while they u d the concept of

sustainable education, they lacked the training and resourc@ o teach it effectively.

Furthermore, the findings showed that infrastructura@&lges such as inadequate lecture
halls, poor internet connectivity, and insufficieng~access to digital learning platforms
severely limited the practical imple‘ﬁ{@tion of sustainability-focused teaching.
Institutions with stronger industry'@ships and foreign collaborations demonstrated
better integration of sustain&@spractices and reported more impactful outcomes. The
analysis also showed rceptions of sustainable education among educators and
policymakers ng&l uenced by their exposure to international best practices and
institutional leadership commitment. In many cases, students’ engagement in sustainability
initiativ%%s low due to a lack of structured programs, workshops, and research
opr@nities. Respondents also identified corruption, mismanagement of educational
funds, and political interference as significant barriers to educational reforms. The chapter

concluded that for sustainable education to contribute meaningfully to national

development, there must be deliberate investments in infrastructure, professional training
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for educators, and continuous curriculum reviews that align with national development

goals and global sustainability standards.
5.2 Conclusion

In conclusion, this study has comprehensively examined the impact of sustainable
education on national development in Southwest Nigeria, highlighting both aclifeyements
and persistent challenges. It is evident that higher education institutions i 10n play a

pivotal role in nurturing innovation, critical thinking, and problem-sélving abilities, which

are indispensable for national progress. The integration of ility principles into
curricula and administrative frameworks has contribute eparing graduates with the
skills necessary to drive socio-economic transformatien. However, despite notable strides,

institutional challenges such as inadequate @g, infrastructural deficits, outdated

curricula, and insufficient faculty trair@ontinue to hinder the full realization of

sustainable education's potential. év\’&

The role of government palinhd institutional frameworks has been found to be crucial
in facilitating or im@he successful adoption of sustainable education practices.
Strong policy.ﬁ\@g\, strategic investments, and reforms are needed to overcome
bureaucrati g#'ia and infrastructure limitations. Collaboration between educational
institt@’é industries, and policymakers presents opportunities for bridging these gaps
throkﬁ internships, innovation labs, and practical learning experiences aligned with labour

market demands.

Furthermore, the perceptions of educators and policymakers toward sustainable education

significantly influence its effectiveness and implementation. Promoting awareness, training,
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and stakeholder engagement can foster a positive institutional culture that supports
sustainability goals. Ultimately, sustainable education stands as a transformative force
capable of addressing Nigeria’s developmental challenges, provided that systemic barriers

are addressed through deliberate action.

Therefore, this research underscores the urgent need for comprehensive polic%‘orms,
increased funding, and infrastructural development to enable higher educa@titutions
to effectively integrate sustainability into education and community € gmént. By doing
so, these institutions can further contribute to national develop b_]ectlves fostering
resilient communities, driving innovation, and promo %term socio-economic
growth. The successful repositioning of education in @egard is vital to ensuring that
learning remains a powerful instrument for socr@rogress and sustainable development

in Southwest Nigeria and beyond. @

5.3 Recomm(ndgt\l('ms
The st@gmmends the following:

1. Increased Government Funding and Investment: The government should
prioritize significant and sustained funding for higher education institutions to

improve infrastructure, procure modern learning technologies, and support faculty
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development. Enhanced financial support will enable institutions to integrate
sustainable education effectively and create conducive learning environments.

2. Curriculum Review and Reform: Higher education institutions should
continuously review and update their curricula to incorporate sustainability
concepts, entrepreneurial skills, digital literacy, and real-world problem-solving
approaches. This will ensure graduates are well-prepared to addressGQm orary
developmental challenges and meet labour market demands. QJ

3. Capacity Building for Educators: Comprehensive train@ograms should be
organized for educators and administrators on sustainability education, innovative

teaching methods, and the use of modern in@ nal technologies. This will

enhance their ability to deliver qualit;é @ion that aligns with sustainable

development goals. ’b

A
ries,

4. Strengthening Industry-Acadﬁn Collaboration: Institutions should build
us

strong partnerships wi‘u{(%ﬁd

organizations to f@esearch collaborations, internship opportunities, and

government agencies, and community

innovation h&@ hese collaborations will bridge the gap between academic
knowl @practical application, contributing to national development.
5. PO@ plementation and Monitoring: Educational policymakers must develop
@r frameworks for sustainable education implementation, accompanied by robust
A
monitoring and evaluation mechanisms. Regular assessments and feedback systems
should be established to ensure that institutions are meeting set goals and making

meaningful contributions to national development.

5.4 Contribution to Knowledge
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This study contributes to the existing body of knowledge by providing empirical evidence
on the critical role of sustainable education in driving national development in Southwest
Nigeria. It highlights how curriculum integration, institutional policies, and government
support collectively influence educational outcomes. The research also identifies key
institutional challenges, such as inadequate funding and outdated curricula, t@inder
effective implementation of sustainable education practices. Additionally, t Qdy offers
insights into the perceptions of educators and policymakers toward tainability,
emphasizing their importance in achieving developmental goals. ndings serve as a

valuable resource for academic discourse, educational reforba licy formulation.
5.5 Suggestions for Further Research Q

QO
Future research should explore the impact of &able education in other geopolitical
regions of Nigeria to enable comparativ \Q’gs and broader generalization of findings.
Studies could also examine the loﬁ@) career outcomes of graduates from institutions
that have adopted sustainz&éﬁucation practices. Furthermore, qualitative research
focusing on student a ®lty experiences with sustainability-focused curricula would
provide deeper‘in ights into its practical effectiveness. Another area for exploration is the
role of te h@ in enhancing sustainable education delivery. Lastly, future research

could a e effectiveness of government policies in supporting sustainable education

anMr direct influence on national development objectives.
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Append
Questionnaire

Questionnaire on Sustainable Education and National Development: A Study of Selected

Higher Institution in South West Nigeria, 2012-2023

Introduction

I am an PhD student from the Faculty of Management and Social Sciences at Lead City
University, Ede, Oyo State conducting a research survey on Sustainable E tfion and
National Development: A Study of Selected Higher Institution in South% geria, 2012-

2023. I solicit your support in filling the questionnaire assuring you of entiality of the

information given &

Part A: Socio Characteristics of Respondents

Please tick ") the appropriate options below: Q

1. Gender: A. Male { } B.Female { } Q

2. Age: A.20-30 { } B.31-40{ 1} C.41-50 {@51-60 { }yE.61-65{ }

3. Level of Education: A. National Diplom { }.B.BSc{ } C.MSc{ } D.PhD { }

4. Marital status: A. Single { } B. N@&‘Eﬂ } C. Divorce { } D. Prefer Not to Say { }

5. Institution of Work: N \Q

6. Years of Experience i@@non.
¢

O
\¥

Part B
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Strongly Agree (SA), Agree (A), Strongly Disagree (SD), Disagree (D)

S/N

Items

SA | A

Sustainable education practices contribute significantly to
the economic development of Southwest Nigeria.

The adoption of sustainable education practices has
improved social welfare and quality of life in Southwest
Nigeria

Sustainable education practices have led to the creation of
more job opportunities in Southwest Nigeria.

The integration of sustainability in education positively
impacts the overall national development goals of
Southwest Nigeria.

SN

Government policies in Southwest Nigeria support the
implementation of sustainable education practices 1i

higher institutions. P

The current institutional frameworks in Southwest N1
are conducive to adopting sustainable educatlon ces.

adoption of sustainable education practice outhwest

Government regulations and policies h{’r% e full
Nigeria.

There is a clear governmental rM to promote
sustainable education in higherO% ions in Southwest

Nigeria. C—,

v

Financial constraints ar: major challenge in
implementing sustain' education practices in
Southwest Nigerian 10ons

10.

for educator: inistrators to implement sustainable

There are enoug t; Mng and development opportunities
education ﬁac

11.

Lack o 1rﬁ§-&§tructure is a significant challenge to the
succ implementation of sustainable education in
So st Nigeria.

12.

Sbstainable education strategies present an opportunity for
international collaboration and partnerships.

13.

Educators in Southwest Nigeria are adequately prepared
to incorporate sustainable education practices into their
teaching methods.

14.

Policymakers in Southwest Nigeria prioritize sustainable
education as part of the national development strategy.

15.

There is a significant gap between policy intention and
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practical implementation of sustainable education in
Southwest Nigeria.

16.

The national development initiatives in Southwest Nigeria
are in alignment with sustainable education goals.

Appendix II
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The Gender Analysis of the Respondents

B Male

M Female

\) =
3

®%

X

The Age Analysis of the Respondents

W 20-30
W 31-40
W 41-50
N 51-60
M 61-65
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The Education Analysis of the Respondents

M National Diploma
W BSc

B MSc

" PhD

M 61-65

R

The Marital Status Analysis of the Respondents

M Single

B Married

¥ Divorce

" Prefer Not to Say

F

205



Analysis on Sustainable Education and Its Influence on National
Development

B Strongly Agree

M Agree

I Strongly Disagree
" Disagree

- N
,+ NS
Analysis on Sustainable Education and Improved Social Welfare

B Strongly Agree
M Agree
I Strongly Disagree
" Disagree

B 5
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Analysis on Sustainable Education and Job Opportunities

B Strongly Agree

M Agree

I Strongly Disagree
" Disagree

4

N
Q
>
R 7?

Analysis on Government Support and Sustainable Education

M Strongly Agree

M Agree

I Strongly Disagree
I Disagree
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Analysis on Institutional Framework and Sustainable
Educational Practices

M Strongly Agree

M Agree

I Strongly Disagree
" Disagree

O
®%

Analysis on Government Strategies and Higher Education in
Southwest

M Strongly Agree

M Agree

I Strongly Disagree
" Disagree
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Analysis on Financial Constraint as a Challenge in Implementing
Sustainable Education

M Strongly Agree
M Agree
I Strongly Disagree

" Disagree

&
®%

[,

Analysis on Lack of Infrastructure as a Challenge in
Implementing Sustainable Education

M Strongly Agree
M Agree
I Strongly Disagree

© Disagree
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Analysis on Policy intention and Practical Implementation of
Sustainable Education in Southwest

M Strongly Agree

M Agree

I Strongly Disagree
" Disagree

D)

Analysis on Policy intention and Practical Implementation of
Sustainable Education in Southwest

M Strongly Agree

M Agree

I Strongly Disagree
" Disagree

210



(_)\sm data

A. Personal Data A%

Full Name x Olatunde AGBABIAKA
Address: ,Sk) 4, Olalekan Street Watergate Bus stop, Sango/Ijoko Road Sango Ota.
Ogun State

E-mail; ’b mcagbabiaka@gmail.com
Pho}oyo; 08033510594

Date of Birth: December 12t 1962
Place of Birth: Ilorin, Kwara State
Nationality: Nigeria

Next of Kin: Agnes AGBABIAKA

211


mailto:mcagbabiaka@gmail.com

No 54, Olalekan Street Watergate Bus stop, Sango/Ijoko Road Sango Ota.
Ogun State

08091807770

B. Educational Background

Educational Institutions Attended with Dates and Qualifications

e PhD in International Relations — Lead City University Ibadan @%
e MSc. Political Science, University of Lagos ’\ 2009
e BSc. Public Administration. Ambrose Alli University, Ekp 2003
e West Africa Examination Council 1986
C. Working Experience with Dates ’bQ
Lecturer, Trinity University, Yaba. Lagos @ 2020 -Date

D. Awards and Fellowships (if an@

None yet

E. Membership AQ
Q

Member, Nigeri Qﬁcal Science Association
F. Publicﬁ)l s)
G. Major Conferences Attended with Dates
None yet

H. Reference

Dr Modupe Albert
Department of Politics & International Relations
Lead City University, Ibadan

212



albert.modupe@lcu.edu.ng
+2348132552540

Dr F.O. Awosika

Department of Political Science
University of Lagos
awosikalnr@yahoo.com
+2348033186342

Signature

213

Date


mailto:albert.modupe@lcu.edu.ng
mailto:awosikalnr@yahoo.com

The University Compliance Certification

This is to certify that, this thesis written by Michael Olatunde AGBABIAKA with
matriculation number LCU/PG/001640 in the Department of Politics and International Relations
in the Faculty of Management and Social Sciences, Lead City University, Ibadan is in full

R
O

compliance with the approved University format and style.

Signature . ,& Date

214



	The University Compliance Certification

