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Abstract

The teaching of Financial Accounting in universities is of great interest as the general low
academic achievement of Business Education students in this course in public universities in
Nigeria is becoming alarming. It is based on this that study investigated the effects of Think-
Pair-Share and Problem-Solving Teaching Methods on Academic Achievement in Financial
Accounting among Business Education Students in Public Universities, Southwest, Nigeria. The
study anchored on three theories namely: Walberg Theory of Educational Productivity, Social
Interdependence Theory and Gestalt Theory. One research question was raised while five
hypotheses were formulated and tested at 0.05 level of significance. Quasi-experimental research
design was adopted. The population of the study was 1,270 200 level Business Education
students from all public universities in Southwest, Nigeria offering Busings§ Education as a
course of study. Sample size was 423 intact class participants drawn using simpit random and
purposive sampling techniques; however, only 384 participated. Twe'\resedtch instruments;
Financial Accounting Achievement Test and Instructional Guide wer¢ uSed“or the study with a
reliability coefficient of 0.75 for the Financial Accounting Achiewement Test” (FAAT)
instrument. One-way Analysis of Variance (ANOVA) was used.to test Hypothesis One; a Two-
way Analysis of Variance (ANOVA) was used to test HypothesisyTwo while dependent sample
test (paired sample t) was used to test Hypotheses Three, Féur and Five with the aid of Statistical
Product and Service Solution version 27.0. Findings of the ¥€search question showed that 185
students representing 48.2% fell in the low achievement group\l 34 students representing 40.10% fell into
the moderate achievement group while 45 students, gowresponding to11.72% performed excellently.
Findings of hypotheses showed that: the mean scor€x39.75 + 12.46) of students who were taught
using problem-solving teaching method, indiCates superior performance compared to those
taught with the think-pair-share method (51,59 14.16) and the lecture method (41.94 + 11.86)
with a F-statistic of 73.470 with p-value¥% 0000, (F (1, 378) =367, p =545) also indicated that
gender by itself does not significantly affect’students' academic achievements. Also, the mean
score (51.59+ 14.16) of students who, were taught using Think-Pair-Share teaching method was
significantly different (t = 5.520, df= 78, p<0.01) from the mean score of students taught using
conventional lecture method 40,75+ 11.61), the mean score (59.70+ 12.52) of students who
were taught using problem-S@lving teaching method was significantly different (t = 11.405, df =
109, p<0.01) from the meah=Score of students taught using conventional lecture method (40.85+
10.88). The pre-test #hean score (43.75+ 13.66) is significantly different (t = -7.659, df = 383,
p<0.01) from the{poststest mean score of students taught using think-pair-share, problem solving
and conventional TeCture methods (49.08+ 14.68). It was concluded that the use of learner-
centred methods® such as think-pair-share and problem-solving teaching methods are more
effective ¢im \amproving Business Education students’ academic achievement in Financial
Accounting” The researcher recommended among others that lecturers should implement a mixed
strategy that incorporates TPS and problem-solving teaching methods in order to improve overall
student engagement and achievement in Financial Accounting.

Keyword: Corporative Learning, Financial Accounting, Problem-Solving, Think-Pair-Share
Word Count: 500
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Chapter One
Introduction
1.1 Background to the Study

Sustainable changes are very important as this twenty-first century is tagged a century that revolves
around continuous rapid changes. Therefore, education is an important vehicle that can Qg out this
sustainable change and development to any nation that desires growth. Effective @J nal system is
measured based on the quality of it outputs and quality educational output iQégéed based on the level

of students’ academic achievement in individual subjects and their a@ academic performance.

Thus, academic achievement refers to those outcomes that i the extent of an individual
accomplishment of specific or targeted goals which are the @chs of activities in any educational
institution !. It is the outcome of any administered te@rbtudents who partake in an instructional
process?. It is one of the most complex psycheb\@rband educational concepts and this is because it
involves so many different factors and prm@hich include: scholastic, personal, social and economic

factors®. It provides the opportunity @Q@eal the abilities of learners and develop their talents and

Q

ambitions’. $
As Nigeria is aimiﬁt wards becoming a self-reliant and independent nation both
o \
technologicall a@onomically, there is need to produce more research based findings in the
area of teaté’ and learning of Financial Accounting in universities in order to produce
gradue%s%lt are financially knowledgeable?*. The in-depth knowledge of Financial Accounting
is a sine qua non in every human endeavour as this deal with the recording of all incomes and
expenditures which are very important in any organisation that desires to be a going-concern

entity’. Everyone needs the right knowledge of Financial Accounting irrespective of their social

class in order to meet every day-to-day activities®. Therefore, the need for improvement in



academic achievement of Business Education students especially in the teaching and learning of
Financial Accounting cannot be over emphasised.

Financial Accounting is an important aspect of Business Education curriculum at the post-
secondary level of education. It is a key subject taught in all Universities in Nigeria offering
Business Education as an academic programme as stated in the national minimum standard by
the National Universities Commission (NUC). The introduction of Financial Acc Qn into the
curriculum of Business Education students in University is to equip stud tgh analytical,
vocational and critical skills that will make them marketable, gainful d and advancement
in their chosen accounting career and profession®.

Financial Accounting can thus be define as the process o @ &Cting, recording, preparing and
reporting financial information about an organisati n,&%ers of financial information for the
purpose of making informed and reformed dec‘f@ s. It is a subject that is systematic and

\S
procedural; therefore, it cannot be mastere %‘nerely memorising the basic rules governing it.
.
Financial Accounting requires int@ practice in its application and sound theoretical

knowledge. However, the use® &%ﬁtional method of teaching has dominated the teaching of

Financial Accounting in b@ n classroom’.

Financial Accou Acourse in Business Education is taught at tertiary levels in private and
public tertia@s utions in Nigeria for the purpose of acquiring job skills, employment
oppor@nd to be self-sufficient and self-reliance. Introduction to Financial Accounting
which are the elementary aspects are taught at lower level while at higher levels Advance
Financial Accounting, Management Accounting and other advance Accounting courses are

offered by Business Education students in accounting option. It is noteworthy that Business

Education graduates contribute to the economic growth of the nation thus, they play a very



important role in the economy; hence the need for proper training cannot be overemphasised in
order for them to face emerging challenges in the profession with confidence and discharge their
duties effectively’.
The aim of Business Education in Nigerian Universities as spelt out by NUC is to produce
certified and well skilled graduates of Business Education who shall impart vocational aspects of
Business Education into the larger part of the nation and also to turn out busine @ors that
shall be engaged in much needed change of vocational development right fr@m primary to post-
primary levels, as well as to equip graduates with much needed emplkills that will make
the secure better job opportunities®. However, when graduates @equately trained for their
choice profession, they will become redundant and add to@ ber of unemployment rate in
the country. be
Teaching is one of the most important functio a teacher and it involves the process of
disseminating information, transmitting k %dge, skills, aptitude, interests, and facts, and
.
passing of instructions. Therefore, @suies must be committed to practical training rather
than theoretical training and th@%(ing processes should be set up where professional practice
is re-examined, where skills\ahd knowledge are integrated into the field of Business Education
with right ethical t@” . It is of utmost important that teachers should always try to encourage
students to @e p analytical and critical thinking skills and various heterogeneous
comp ten@uch as teamwork, effective communication and leadership and also understand
the knowledge of the subject being taught’. These competences are being developed and
promoted through the effective and appropriate usage of active, methodologies!'’.
Effective teaching and learning processes are important condition for students to efficiently

quickly master and learn new concepts and thus developing high-level technical and critical



thinking skills in order to meet learning needs and thereby providing relevant outcomes to meet
the demands of the continuous changing society!!. Thus, exposure to modern instructional
methods and strategies with appropriate instructional media or materials will enhance the
effective transmission and retention of new concepts which will develop in students, high-level
technical and critical thinking skills'?. Teaching is an activity that comprises a set of planned
programmes and actions that are directed towards instilling learning through th Q%ate and
conscious efforts of an educator. A teacher is someone who deliberately and orgusly uses his
or her knowledge, competencies, skills, exposures, interest, experieowledge of subject
matter and attitudes and to ease students learning. Effective lea i@ivities are the product of
teaching, resulting in knowledge acquisition, and ultimatel gg positive learning outcomes’.
Majorly, the passive form of teaching has been fi né@opted by teachers for instance, the
teacher-centred method that are majorly base on%§ility of students to remember facts while
on the contrary, engaging students actively&% process of teaching is the core process and goal
.
in the teaching and learning process'? Cj\
Teachers are expected to have‘@gfevel of understanding of the subject matter, competency as

well as numerous teachi@stmctional tactics when teaching Financial Accounting as this

@aching, resulting in improved student knowledge of the subject in

will improve efféj
secondary sc@s

knowl d@eby repeating the same thing without been creative and innovative while teaching.

A teacher may have vast years’ of experience, but lacks pedagogical

Thus, teachers need to constantly strive to improve themselves in order to impart intellectually
and innovative challenging education. A child that is not properly and adequately educated, will
have an adverse effect on the nation’s growth and development and goal attainment set for the

natives. For adequate goal attainment, Business Education curriculum should be planned



properly and implemented for desired goals accomplishment. For a curriculum to be properly
planned, designed and implemented, appropriate instructional strategies, methods, approaches,
tools, learners’ attitude and interest towards the teaching and learning of such subjects must be
effectively and adequately considered'>. Hence, greater importance on the techniques, methods
and strategies of teaching that can motivate the learner and bring desired leamirxutcomes
should be considered and adopted. Q

Academic achievement of Business Education students in Accounting as a course Nigeria and
specifically in public universities in South West is affected by so many facto@&.of these factors is the
teaching methods used by lecturers in teaching Financial Accounting. factors include but are not
limited to: age, cultural background, family background, school ent, learner’s ability, teacher’s
experience, quality of education, teacher knowledge of suij\m tter, and instructional methods. The
teaching method adopted to impart effective and qualit@%ducation to the learner serve as a tool for
effective change in learner behaviour. A meth@’g particular way of doing something, while a
methodology is a set of methods and prinek%' ed to carry out a particular activity. Teaching involves
imparting knowledge to a learner abou&%o do something in school or any recognised programme'>.
Teaching method means the e@d imparting facts, information, skills and knowledge by a teacher or
instructor to a learner so t Qdents engage in meaningful actions to acquire knowledge for the purpose

.

of achieving obje® the instructional process’. An instructional method is a professional technique
that teachers élarly adopt during instructional exercises in order to impart relevant skills and
knowl e%studentsﬁ. It includes the techniques, methods and principles adopted by teacher in teaching
the learners for desired learning outcomes in students!®. There is therefore need for teachers to be well
exposed on the effective instructional methods that are more student-centred than teacher-centred in order
to address the problem of frequent adoption of traditional teaching style that mostly result into a negative
attitudes and poor achievement of students in Financial Accounting. For students to effectively master

the learning material, student-centred teaching and learning methods should be adopted, as this method

5



will lead to student active participation in the teaching and learning process thereby promoting an attitude
that is positive towards the course'®. Teachers should therefore adopt a teaching strategy that will make
learning more of student-centred to encourage students develop creative, critical and imaginative skills,
which will lead to better accomplishment of educational goals to improve results of academic activities'®.
Therefore, the use of different teaching strategies in the classroom cannot be overemphasized. Since
learners learn differently as there are diverse learning styles, instructors are expected tq%e use of

different teaching techniques that will stimulate leaners’ interest and motivation!”. Q

Generally, there are several types of teaching methods that could be adopted=in the classroom and these
are broadly grouped into two that is the teacher-centred method and the %—centred method. Teacher-
centred methods are lecture method and demonstration method, arner—centred methods include:
dramatization, play-through, role-playing, gamification, discussion,‘€ollaborative, cooperative, interactive,
problem-solving, Socratic simulation, problem-based, 6@5d—leaming methods discovery and case
studies’. Using different strategies in the classro ’botes effective communication between students,
which can make the classroom more 'rr@gful and fun'®. However, most teachers adopt the
conventional method of teaching whichﬁcﬁ}rerbal presentation of principles, facts, ideas and knowledge
to students. Lecture method, ofte own as the traditional method or the conventional method, is the
oldest and probably the A@?idespread teaching approach. For years, educators used the lecture

technique to teach Fi@Accouming, but with little or no activities that made it difficult for students

to understand t? t&

Conve@rgethod is a teaching style that allows teachers to present a multiple and different
instructional contents to students in a large class with little or no interaction between the teacher and the
students’. The traditional method of teaching may not be the best teaching method to improve student
performance psychomotor-related subjects because this method reduces learners’ active participation in
the pedagogical process. Most teachers usually feel that all that is necessary for teaching is knowledge of

the subject matter. But teaching is more than just knowledge of the subject matter. It is more than mere



standing in front of a class to discuss ideas, recite notes, perform experiments, demonstrate principles or
transmit information to students which is mostly common in a conventional way of teaching!®. Lecture
teaching approach does not lead to the highest performances in specific types of learning such as motor

skills, cooperative group thinking and speaking skills'4.

The hallmark for full student participation in the instructional process is the adoption of student-centred

methods, which may play a significant role in raising Business Education students’ %ﬁment in

accounting. The degree of students' understanding in the course and the efficiency o@al accounting

instructors in imparting accounting knowledge ought to be directly correlate iness educators should

always employ a suitable teaching strategy that will support students' kn and skill development in
O

Q

A student centred method is the cooperative teaching str% hich is a technique for teaching that

order to effectively teach Financial Accounting?.

groups students into smaller group to work together t ise one-on-one teaching time and maximise
others' learning and improve rapid understand&Q the material?’. More specifically, this teaching
strategy organises learners into smaller grc the purpose of assisting each other learn the assigned
material. Cooperative learning is stru@&d to increase student participation, facilitate student leadership
.
and group decision-making e>®1ces, and provide opportunities for students to interact and learn
together with students fi &Verse backgrounds?. The implementation of an interactive teaching
strategy such as c@%&v teaching technique is designed specifically to focus on students’ specific
abilities and s%‘ which help to improve students, academic achievement'’. One of the benefits of
collab atl%and sharing knowledge with peer is having a second opinion or view about a particular

problem, thus developing in students the ability to appreciate the view and perspectives of others about

issues?!.

This teaching method gives room to students of different abilities to work collectively in pairs or small

groups in order to accomplish desired collective goal. It uses various learning activities to improve



students’ understanding of a topic and ensures that each student contributes and learns, builds
interpersonal skills and promotes positive interdependence 2°. It is very important to establish a
collaborative learning environment that gives room to participants to fully engage in shared learning. This
learning environment helps to create a better understanding of the knowledge and the transmission of
such knowledge to other people?'. In a cooperative learning environment, students are encouraged to
eschew any form of personal fear or embarrassment and this makes them learn better thro e support
of their peers by sharing efforts, goals and tasks. In order to accomplish the result, the

involvement of all members of the group is very important as learning becowugkér and existing if

teaching and learning are delivered in a way that students understand?’. &

Learning can only be effective under cooperative learning mett@en students participate actively
through sharing of ideas and collaborating while completing %de c tasks. In this type of method, each

group member is responsible for their learning and also @isﬁng other group members learn, thereby

creating an avenue for collective goal accompli (»Students are expected to work together until all
group members have successfully comple‘ge@&asks. However, one of the cooperative learning models
that this study considers is the Think-Pa{%re (TPS) cooperative learning model. Cooperative learning
strategy has several models in Wﬁid\»k%lk-Pair-Share is one of the models. And as such, teachers have at
their disposal numerous té@? strategies that they can use for an effective teaching and learning
process, thereby prm@lifelong learning. Since full involvement of students in the teaching and
learning proces$iis ired in to the acquisition of Financial Accounting skills the adoption of traditional

teaching n@s is considered insufficient. Therefore, students need several learning experiences, such

as the ThiwK-Pair Share educational strategy?2.

Think-Pair-Share teaching technique is a strategy that ensures that students are fully engaged in class
instruction. It gives every student an avenue to share ideas and provide answers to questions asked by the
teacher. TPS is a cooperative learning technique that is divided into four parts: questioning time by the

teacher, time to think by the students, time for pair sharing, and time for pair sharing with of answers with



the larger class?®. Think-pair-share (TPS) promotes collaborative learning and active involvement of
students in the learning process and also develops problem-solving and critical thinking skills 23. While
problem-solving teaching method is a teaching technique that enhances the ability of learners to know
what to do when faced with a difficult situation. Problem —solving method is an investigation process
where the solution is not obvious to the investigator at the initial stage?*. The relevant concepts is that the
students' cognitive structure must be adequate before the students will be able to effecti solve the
given task or problem?*. Problem-solving as a teaching method means teaching s (@ W to solve
problems in a logical step from the problem state to its solution*. Problem-s 1ngi¢l helps to better
understand scientific and mathematical concept in which Financial Accou @one of these categories.
It is an excellent tool for encouraging the learning process and %

s an important role in the

development of regulatory and transformational skills?. These ls are: observing problems, asking

questions, hypothesising, playing and investigating, aﬁa@and interpreting data, communicating

°

The conventional method of teaching is maj& lecture way of teaching as the centre of teaching with

results?.

an emphasis on program and concept de&@ 5. In the lecture-based teaching method, the student listens
and takes notes, passively recel\f@and receiving undifferentiated and identical knowledge from the
teacher’®®. However, in t@%em—solvmg teaching method, the content of the course and its
implementation are ooh%%ed the most important, and students acquire knowledge through exercises and
practice?>. Du process, student learns new concepts and skills. The teacher’s role is very
important Q’@ start of every activity, as the activities are created based on situations at hand and
accordﬁvb the programme and the subject. However, teacher does not have main role but to guide
students in difficulties and give them the opportunity to manage most of the time by themselves?’. Thus,
the problem-solving method promotes group discussion and teamwork?®. Moreover, the teacher plays the

role of a facilitator in this teaching and learning approach rather than a teacher?>.



There are several factors that influence students' academic achievement. These factors include age, social
economic status of the students' parents or guardians, gender, teaching faculty, students' school
environment, the residential area of the students, the trend of tuition, the medium of instruction in schools,
students study habit, and whether they are housed in hostels or as day scholars?®. However, this study
focused majorly on one of these factors that is, instructional methods. In teaching Financial Accounting,
several teaching methods were used, including: lecture, demonstration, discussion, dramatizatign, survey,
field experiment, problem solving methods. Despite all the methods mentioned a a constant

struggle to find better teaching methods in which learning can have a bettﬁ on students, and

therefore there is a need to incorporate modern teaching strategies such erative method and the
as

problem-solving method into the teaching of Financial Accountin@ on these facts, the present
research was conducted to determine the effects of think-p are and problem-solving teaching

methods on academic achievement in Financial Accouqti ong of Business Education students in

>
N
)

N\
%

1.2 Statement of the Prob@

public universities in Southwest, Nigeria.

The major proble 'n@sudy is the worrisome academic achievement of Business Education students
in Financial A r'ucnﬁﬁg in Nigerian Universities and specifically, in public universities in Southwest,
Nigeria. TQ@%hing and study of Financial Accounting as a course in universities is of great interest as
the genéﬁow academic achievement of Business Education students in this course in public universities
in Nigeria and specifically in the Southwest is becoming alarming. This is because most Business
Education students do not find this course very interesting due to its calculative nature and hence it affects

their performance in the course. The researcher interrogated some lecturers and students directly involved

in this study and the outcome shows that the reasons for low achievement in Financial Accounting
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include: the nature of the course and its components of calculation, the methods adopted by the lecturer in
teaching the subject and students' lack of seriousness and interest in the subject. A student's academic
achievement in Financial Accounting is greatly linked to the teaching methodology adopted by Business
Education lecturers, although some other factors such as students' interest and ability has also proven to

affect student achievement in Financial Accounting however, the teaching methodology is a major factor.

So many studies have been carried out on teaching methods and students’ academ@evemen‘[;
however, there is a dearth of literature on the effects of think-pair-share on pro@vmg teaching
methods on Business Education students’ academic achievement in F in@\@ccounting in public

universities in Southwest, Nigeria. This study was conducted to fill thi also identified relevant

QO

2
Nl
1.3 Aim and Objectives of the Study 80\5&

This study investigated the effect.s o&@opair-share and problem-solving teaching methods on academic

methods of teaching Financial Accounting at university level.

achievement in Financial A @}hg among of Business Education students in public universities in
Southwest, Nigeria. T@CI 1c objectives therefore are to:

[ ]
i. determine the 1 of Business Education students academic achievement in Financial Accounting in

Public @Ersities, Southwest, Nigeria;
exahhe

il. the combined effect of Think-Pair-Share teaching method, Problem-Solving and lecture
teaching methods on Business Education students academic achievement in Financial Accounting in

Public Universities, Southwest, Nigeria;

11



1i.

1v.

V1.

14

i.

1.5

examine the interaction effect of Think-Pair-Share, Problem-Solving teaching method, Lecture
method and gender on Business Education students’ academic achievement in Financial Accounting
in Public Universities, Southwest, Nigeria;

examine the difference between the academic achievement of Business Education students in
Financial Accounting taught using Think-Pair-Share and Lecture teaching methods in Public

examine the difference between the academic achievement of Business EE’\ students in

Universities, Southwest, Nigeria;
Financial Accounting taught using Problem-Solving and Lecture teach&m ods in Financial
Accounting in Public Universities, Southwest, Nigeria; and 0

determine the difference between the pre-test and post-test ach@ne t mean scores of students in

Financial Accounting using Think-Pair-Share, Problem—S@ and Lecture methods in Public

Universities in Southwest, Nigeria. b’bQ
(&)
O
° @
&
&
Research QuestioQQ

The following (’S@uesﬁon was answered in the study:

What iibével of Business Education students’ academic achievement in Financial Accounting in
P\blgﬂniversities, Southwest, Nigeria?

Hypotheses

The following hypotheses where formulated for the study and tested at 0.05 level of significance:

12



Ho1: There will be no significant combined effect of Think-Pair-Share teaching, Problem-Solving and
Lecture teaching method on Business Education students’ academic achievement in Financial

Accounting in public Universities in Southwest, Nigeria;

Ho2. There is will be no significant interaction effect of the use of Think-Pair-Share, Problem-Solving,
Lecture teaching methods and gender on Business Education students’ academic ach'&ement in
Ho3: There will be no significant difference between the academic achievem%:ug@ysiness Education

students in Financial Accounting taught using the Think Pair-Share m@
the Lecture method in Public Universities in Southwest Nigeria; %

Financial Accounting in public Universities in Southwest, Nigeria;

d those taught using

Ho4: There will be no significant difference between the academi @evement of Business Education
students in Financial Accounting taught using Proble@o ing method and those taught using

Lecture methods in Public Universities in Southwe&eria; and

Ho5: There will be no significance difference be\gn the pre-test and post-test academic achievement
scores of students taught Financia %&o nting using Think-Pair-Share, Problem-Solving and

Lecture method in public Unive @&in Southwest, Nigeria.

1.6 Significance of the Stn@

The result of thisgre %work when published should be of great benefit to Business Educators,

students, paren@:hool administrators, curriculum planners and other researchers.

Busine ]&a‘[ors would be provided with useful information on the importance of using an effective
methodology to ensure students achieve well in Financial Accounting at universities. Business Education
lecturers will be educated on the importance of adopting think-pair-share teaching methods and problem

solving in the teaching and learning process, especially in Financial Accounting.
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The findings of this study would help Business Education students with information processing, develop
communication skills, improve their thinking, increase the sense of participation in the learning process
and involve the participation of the largest number of students in the class. Business Education students
would also realize the benefits of teamwork through collective thinking and collaboration, which would
help them, become creative, critical thinkers and problem solvers, thereby reducing the high rate of low
academic achievement in Financial Accounting in tertiary institutions in Nigeria and speci in public

O

Parents would also benefit from the results of this study as the academic per@&\ce of their children or
a

universities in Southwest.

wards is a high priority for them. Based on this fact, they would beco@ ¢ of the various methods
that a lecturer can and should use in teaching Financial Accoup;:' at would help their children or
a

wards to improve their academic results and thus better educa‘f@ tcomes.

This study would also be of great benefit to university&b‘nistrators and management as they would be
well aware of the effectiveness of using think—[h\'@are and problem-solving instructional methods in
teaching Financial Accounting topics and \'&/?\M erefore enlighten them on the importance of regular in-

service training and workshops for @srers to improve their teaching methods, thereby leading to

.
effective learning outcomes@@ﬁty educational outcomes.

This study will also lge,&eat benefits to curriculum planners as the findings of this study can be used in
Business Educ tio(@ynculum planning, designing and implementation stages and also serve as a design
guidelines fi ers to implement think-pair-share cooperative learning and problem-solving teaching
methocwlmprove the general learning outcomes of their students. It will help them understand the
principles, practices and processes involved in adopting any of these teaching methods for better and
quality learning outcomes. The researcher hoped that active learning would receive more attention and be
more popular among students. In general, this study will be considered as a reference source for future

researchers in related fields.
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1.7 Scope of the Study

This study explored the effects of think-pair-share and problem-solving teaching methods on academic
achievement in Financial Accounting among Business Education students in public universities,
Southwest, Nigeria. The scope of the study is delimited geographically and conceptually. Geographically,
the study covered all the 12 public universities in Southwest Nigeria offering Business Edycation as a
degree programme; however, four newly upgraded universities from College of Educatiere xcluded
from the study this is because as at the time of carrying out this study, there were flo @evel Business
Education students. The researcher’s interest was on 200 level Business Education students. This is
because the students had offered the first-year Accounting Fundamenta@ es in the first and second
semesters of 100 Level under the Benchmark Minimum Academi ards (BMAS) and are aware of
the basics of Financial Accounting. This study was carried Qﬁre the implementation of the Core
Curriculum Minimum Academic Standards (CCMAS). dy covered the second semester content of
Financial Accounting II and the topic that was &@ was Partnership Accounts as it is one of the
topics in the content of Financial Accountj.ng\' listed in the National Universities Commission (NUC)
minimum standard. This study was coni@ly delimited to the Think-Pair-Share-model of cooperative

learning teaching method, the p'r@n-solving teaching method for the experimental groups, and the
lecture method as the conﬁb@%

[ ]
1.8 Limitation of @

The major ¢ nt encountered by the researcher was on the achievement test as most of the students
were rMnt in participating in the test and this was as a result of students’ phobia for examination.
However, the researcher was able to convince the participants that the test was strictly for research

purpose and a large number of them participate effectively.
1.9 Operational Definitions of Terms

The following terms are operationally defined as used in the study:
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Academic Achievement: It is the result of what students have learned after completing the Financial
Accounting study materials and measured by the total number of marks in the test prepared for this

purpose. It is a test score of Business Education students in Financial Accounting.

Financial Accounting: this is a course taken by Business Education students in university that is
concerned with the process of collecting, recording, organising and presenting financial information and

make it available to users in order to make informed decision. Q

Teaching Methods: these are manners and ways in which facts, skills, know% information are

been disseminated to students by teachers in achieving educational objective

N

Conventional Method: This is a general method of teaching Fin@l Accounting to Business Education

t éspecially in Financial

Accounting.

students where the lecturer provides direct instruction to dents through lectures and presentations.
The responsibility for learning and the learning @infomation and knowledge is directed by the
Business Education lecturer. \%\

°
Cooperative Learning: this is a tea@fﬁwthod that allows Business Education students to learn in

small groups through collective&g tion for the purpose of achieving effective learning outcomes in

Financial Accounting.

[ ]
Think-Pair-Share< Tﬁv 1s"a cooperative learning strategy model, which is a process where Business
Education stpgé‘ first think of a solution to a Financial Accounting problem individual, then he/she

pair—sh@t solution with a partner before sharing with a larger group or the whole class.

Problem Solving Teaching Method: This method of teaching allows Business Education students to
engage freely in the learning environment and this enables them to understand Financial Accounting by

solving each problem or topics by themselves.
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Chapter Two
Literature Review

This chapter reviews all relevant literature related to this study. Both published and unpublished works
were consulted in which the views and opinions of various authors and their experien Qwe discussed

in form of theoretical, conceptual and empirical studies. Lastly, the summary <g®1n literature was
discussed. This chapter is discussed under the following headings: 0
2.1 Conceptual Review 0 E

2.1.1 Education Q
2.1.2 Business Education %b

2.1.3 Financial Accounting &
. 5\'

2.1.4 Learning Q

2.1.5 Teaching and Instructi%@ategy

2.1.6 Teaching Me@
2.1.7 Cooperﬁgéeaming
2.1.8 Th %air-Share

2.1.9 Problem-Solving Teaching Method
2.1.10 Student’s Academic Achievement

2.1.11 Teaching Methods and Financial Accounting
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2.1.12 Cooperative Learning and Students’ Academic Achievement in Financial Accounting
2.1.13 Think-Pair-Share and Students’ Academic Achievement in Financial Accounting

2.1.14 Problem-Solving Method and Students’ Academic Achievement in Financial Accounting

2.1.15 Gender and Students’ Academic Achievement in Financial Accounting

2.2 Theoretical Framework \

2.2.1 Walberg Theory of Educational Productivity O

2.2.2 Social Interdependence Theory 0&
2.2.3 Gestalt Theory of Problem-Solving : %

2.3 Review of Empirical Studies Q

2.4 Conceptual Model fbb

2.5 Summary of Gaps in Literature Reviewe \:

°
\'
2.1 Conceptual Review ,&cv\
2.1.1 Education . Q

Education has been an exc@ﬁ to truly achieve progress and development in a nation as evidenced
by the advanced natioﬁ\(%‘he world. Education is the process of acquiring knowledge through study or
imparting knowile rough instruction or other practical procedure. Education is also about helping
people lea\Q things and encouraging them to think about what they are learning. Through education,
knowle&%f the society, the country and the world is passed from generation to generation. It is about
passing on knowledge from an older generation to a younger generation. Education helps and guides an
individual to transform from one class to another. Education is an important key for the development of
any society. It is a tool that society can use to solve its problems and ensure sustainable development.

Through education, a culture of productivity is fostered by enabling individuals to discover and unlock
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their latent creative potentials and apply them to improve the effectiveness of their personal and societal

endeavours. Education teaches citizens good values that make them good and useful citizens in
society. These values include; honesty, selflessness, dedication, patriotism, national integrity and
hard work!

Education is therefore the process of training and knowledge acquisition in every aspect of human life for
the purpose of becoming independent and self-sufficient in order to contribute to economy
development of the society. There are several forms of education which are all interw, the purpose
of enhancing the development of human capital for national development, and giey are*formal education,
non-formal education and non-formal education?. Q
The quality of human life is improved by quality education, becaus 'a%ml that helps social progress.
Education is a mechanism that is used in reducing the existing dnces between upper and lower class
in society. Education is a social institution through hﬂ&:mbers of society are made aware of
important knowledge such as work skills, values, basi and cultural norms. The most crucial benefits
of education include the fact that education h\&s personal lives and allows society to function
properly. It therefore acts as an instrumeré%@equips individuals with information, knowledge, skills
and technology by which they co %\mow about their rights and responsibilities towards family,
society, and nation?. Q\
2.1.2 Business Education

.
Business Educatio%}branch of vocational technical education that starts from junior high school level
to tertiary in’i& n level with the aim of exposing students to various Business Education skills in
preparéb'Qn/ the work environment or life after school®. The main focus of Business Education is career
development that will enable students to acquire the relevant skills that will make them self-sufficient and
also enable them to compete successfully in the rapidly growing business world. Business Education
refers to the study of courses that are technology-related and the acquisition of functional and practical

skills required to function efficiently and effectively as employees or employers of labour®.
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The most important aspect of career development in business is the acquisition of skills, which is part of
the Business Education programme?. Business Education is an aspect of the national universities core
curriculum that prepares students for an effective career in teaching and in business. It is the education
needed for people to manage personal affairs, learn business and to be good citizens of society®. Business
Education is a broad and comprehensive field of study, the educational program of which is equipped
with the ability to provide knowledge, skills, occupations and abilities needed for effectiy, nagement
of personal businesses and at the same time for functioning in the economic system’. O
The Business Education programme is fundamentally designed to prepare g uagrfo be self-reliant,
competent, skilled, technically proficient and knowledgeable in orde @mction effectively and
efficiently in the workplace. Enterprise learning is about facili 'ﬁming about work-related
behaviour to improve individual and company performance?®. @ess Education is a combination of
pedagogical and entrepreneurial training®. er
Business Education curriculum is an educational ro(eb%out opportunities for student engagement in
education in fields related to business and educ tix uch as educational management and administration
and Business Education®. Business Educaé(%\g one of the professional education programmes that aim to
equip students with the right knowle Q}Sd skills that are required to effectively function in their chosen
profession in the world of w: siness Education is aimed at equipping students with the knowledge
and skills required to be@e entrepreneurs, to prepare students for specific careers in office professions;
.
expose students t@wledge of business and computing!®. Business Education as an educational
programme Pb dded with the right content that can help shape students’ ability to graduate with
explor%&d coping skills'".
The goal of an effective Business Education program is to produce a qualified workforce, the production
of business teachers (Business Educators) and the production of entrepreneurs (owners and managers) and

the production of entrepreneurs (owners and managers) of their own business. The objectives of Business

Education are as follows®:
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i. to aid in the development of students’ understanding about numerous professions and occupations
that are available in the commercial world

ii. to assist in the development of students’ understanding of the true function of our economic system in
a practical way

iii. to provide opportunities for all students to learn and explore about the business world

iv. to prepare students to enter and pursue entrepreneurship as a career \

v. to assist students in making the right choice among goods and services that businfs @ er

vi. to prepare students to be business teachers &
vii. to build students’ entrepreneurial mind-set and engage in same Q
viii.to acquire business knowledge and skills that are required self—u0$
ix. to get students ready for more effective studies in the field o@wess
Business Education is an essential part of preparing y th’@lfe and living. Business Education is a
course that is offered at the high educational level; it i&ramme that consists of two parts'?
i. General Business Education — it makes available to students competencies and information that are
required to manage their personal busi .Q\Sﬁd se the services of a business, and
ii. Office Education - This is a pr@ al office career program through initial refresher and upgrade
education. Q\
Entrepreneurship educa%prepares recipients for gainful employment and sustainable livelihoods.
.
Business Educati@ s ‘'with the study of the subject of related disciplines. It combines two
disciplines t@@ls majorly with the art of typewriting, business mathematics, shorthand writing,
accoun\i{g% secretarial duties, office practice and commerce'3. It develops in individuals the right
understanding, skills and abilities of the vocational opportunities available!?.
2.1.3 Financial Accounting
Financial Accounting is a subject offered in colleges and universities with the intention of training
students with the basic concepts and principles of practicing accounting so that it fits into the world of

works as it is commonly used in almost all aspects of human activities. . Accounting was considered a
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systematic process of identifying, classifying, verifying, recording, measuring, summarizing, interpreting
and communicating financial information'®. Financial Accounting is a systematic way of collecting,
recording, presenting, analysing/interpreting financial data for users of financial reports'>. Accounting is
needed to equip students for the world of work or higher education to become accountants or bookkeepers
with the required skills and abilities to solve societal problems'.

Financial Accounting is collection, recording, organising, preparing, analysing and preseuting financial
information and making it readily available to users of financial information. T @: f financial
accounting should not only be in form of practical education, but also should %{a«\bination of both
theoretical knowledge and sound practical education'é. It is the branch ounting that is used to
communicate economic information to stakeholder of an organiﬁn, uch as investors, managers,
creditors, employees, the government and shareholders!”. F@ial Accounting is the process of
recording, organising, reporting and analysing economi C%Qrelating to business financial activities'®.
Given the importance of Financial Accounting skills owledge to business affairs and the Nigeria
economy, the offering of this subject at the N\Qsecondary school level is highly commendable!'®.
Financial Accounting is the art of collecti .,\’ﬁding, interpreting and presenting the financial activities
of an organisation in line With'eStA@d accounting guidelines and is a procedural and systematic
subject which cannot master rdiniary memorization of basic rules'®.

Teaching and studying\i' ancial Accounting requires intensive practice in its application and thorough

.

theoretical knowle@owever, the traditional method of teaching still remains the most used method of
teaching thii.b ct’. The Financial Accounting curriculum is designed to provide specialized
instructign;“pfovide accounting skills for personal use in the future; prepare students for careers in the
accounting fields; to enable the high school student to appreciate the basic fundamental rules and
principles in accounting; evaluate students' knowledge of accounting rudiments and how they are

applied?’. Fundamentals of Financial Accounting guide Financial Accounting students in recording,

valuing and evaluating Financial Accounting information'®. Currently, however, there are increased
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concerns as to how the existing principles of Financial Accounting are unable to adequately prepare
students for a sophisticated and complex business environment'4.

Financial Accounting is one of the accounting courses taught in the Business Education program at the
university level of education. To meet the objectives of learning Financial Accounting at any level of
education, students must understand the course, acquire the skills necessary for effective job performance,
and have good academic results'”. The main objective of teaching accounting at the umiwersity is to
prepare students who will study accounting and be able to fulfil the duties and oblig t@ accountants
in state and private institutions?'. Accounting courses such as Fundamentals&%id\nting, Financial
Accounting I and II, Advanced Financial Accounting, Cost Accounting a agerial Accounting are
offered by Business Education students at the University?'. Thes counting courses, among others
offered, help students acquire the analytical, evaluative and @ita‘cive skills, human relations and
leadership skills necessary for effective leadership in a Q@ation in which business graduates find
themselves?!. These courses lead to the award of a Ba of Science (Education) in Business Education
upon completion of the program in accordance v%&e minimum standards of the National Universities
Commission (NUC). Business Educatio .\% should therefore acquire accounting skills, abilities,
capabilities; skills and expertise .th@eliberate, systematic and on-going training that are needed to
effectively perform accounti ons?!,

N

One of the main goals ﬁnc uding Financial Accounting in the Business Education curriculum is to
.

increase students' @t in accounting and the world of business, as today's society relies mainly on

improving a?b bility. Teachers are therefore expected to devise ways to build and encourage

BusineNgdcation students to develop constructive attitudes towards Financial Accounting and

business-related fields!>.

2.1.4 Learning

Learning is a multifaceted activity that results in the acquisition of knowledge, skills, values and attitude.

These capabilities are developed through environmental stimuli and cognitive processes*’. Therefore,

26



learning involves the pursuit of intelligence and knowledge?*. Essentially, learning entails integrating new
information and abilities with existing ones?3.

Throughout this process, educators consider the necessary information and abilities for students, and
strategize to maximize the effectiveness of the planned learning activities?’. Active learning is an
approach that engages students in active learning experiences.

Since students are encouraged to take part in all learning activities, active learning typi creates a

more  pleasant  environment  for  them,  which  maximizes leai outcomes?.

To increase the effectiveness of the teaching and learning process, the instructg% ploy a model or

style in an active learning process. A learning model is a methodical pr @ strategy that a teacher
uses to accomplish learning goals during the teaching and learning ®§Students' enjoyment of the
lesson can grow with the use of the appropriate learning mod@hich will boost their motivation to
finish assignments and facilitate their understanding of tk&lg&%

Characteristics of Learning Effectiveness fb

If the intended learning objectives are met in @ug predefined indicators, then learning is considered
effective. Understanding the qualities of @’Q\N

learning itself is crucial to knowing how to carry out

the learning process with effective Q%&fhe following traits are present in effective learning?>:

i. Students need to be acti%@\nfally and physically prepared in order to learn. The development of

intellectual abilities, or_the capacity for critical and physical thought, is a sign of mental activity.
S

Examples of this i@illing the main ideas of lessons and conducting exercises.

ii. Since ther% any different approaches to learning, it is simple to capture students' interest.

iii. Clak@l learning motivation from teachers. Students will be more motivated to learn actively if the

teacher is more motivated.

iv. To learn, schools must have a democratic environment that fosters tolerance, respect for one another,

understanding of students' needs, respect for others' viewpoints, and the ability for students to learn on

their own.

v. Lessons in school must be connected with real life.
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vi. Creating a supportive learning interaction by giving students the freedom to problem solve will lead to
students’ independent and greater sense of responsibility

vii. Diagnosing and treating learning issues, identifying the underlying causes, and offering remedial
instruction as a solution

2.1.5 Teaching and Teaching Strategy

The principal role of the teacher is to transmit instructions, knowledge, facts, skills, interes d abilities.
Teaching is a systematic system of various activities**. Teaching is an important aspe t@e edagogical
process, good teaching creates a way of learning and leads to the reahzatm&(ﬁuehmg goals, it is
sympathetic, it is cooperative and suggestive, it is a stimulation m m that is progressive,
democratic, diagnostic and therapeutic in nature and also promotes %g,

and mind?*. Q

The nature of effective teaching is that it is a complex s ia@ss, an art as well as a science. Teaching

thereby liberating pupil

is a professional activity that can be effectively perfo a qualified teacher and which is the result of

the teacher's efforts in the classroom. Teachm 1nteractive process dominated by communication

skills. Teaching takes different forms and%%! d is a specialized task compressing different teaching

skills?. AQ

2.1.5.1 Principles of Teachi

There are some general pfinciples of teaching that have emerged from general experience, traditions and

.

new research in th@of education and pedagogy. These principles are explained below:

1. Principlesrb nning: Desired learning objectives can be achieved smoothly and efficiently with
proﬁg&;/gdningz"” 27,

ii.The Principle of Flexibility and Elasticity: In order for the teacher to effectively deal with the tense
situation, the principle of flexibility and elasticity must be followed. That is, teachers are not to be rigid
in classroom during the instructional process. There should be avenue for them to adapt to various

classroom situations as it arises® 27,
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iii. The Principle of Using Past Experience: What the teacher teaches should be properly connected with
already acquired experience and knowledge?® 2.

iv. The Principle of Child Orientation: Bringing about desired changes in the child's behaviour is the aim
of instruction. Therefore, teaching should be child-centred if these desired changes are to be achieved*®
27'

v.The Principle of Individual Differences: It is impossible to expect instruction that doe take into
account each child's unique needs and abilities to accomplish particular objectives r@ t in positive
behavioural changes in all of the students?% 27, QJ

vi. The Principle of Connection with Real Life: learning must always be ti eal—world situations and
should never be restricted to the confines of the classroom or scho %

vii. Principle of Effective Teaching Materials and Strategies: F@z learning process to be successful,
effective teaching materials, resources, and strategies ate ceded?s %7,

viii. The Principle of Correlation with Other Subject a§pics: this principle states that learning a lot

about one subject undoubtedly aids in learning a‘ot about other subjects. A successful lesson is one in

which the various sub-units of a topic aéﬁted with each other. In addition, lessons must correlate
with other subjects. This means @ere are inter-relationships between and among various subjects
and as such, teachers shoul bQ}k: to assist learners in understanding this fact*® 27,
ix. The Principle of Active Participation and Involvement: Good teaching should always be two-way the
.
task of teaching @ ¢ a joint effort between the teacher and the students?®.

x.Principle ductive Environment and Proper Control: The role of conductive and effective
manéggl/gﬁ or control of the teaching and learning situation can never be divided in any teaching?% 27,

xi. The Principle of Certainty of Aims or Objectives: Adhering to the definiteness of aim or objectives
principle always improves the personality of good teaching?® 27,

xii. The Principle of Activity: Teaching is ineffective if students do not actively participate in the lesson.
Learning becomes active and faster if the student is physically and mentally active during the
instructional process®® 27.
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xiii.Principle of Cognition and Input Behaviour: The main purpose of any act of teaching is to ensure
there is a desired change in students’ behaviour. To achieve this goal, the teacher must have knowledge
of the students' input behaviour?® 27,

xiv.The Principle of Suggestibility: Good teaching is about suggestibility rather than authority. The
teacher acts as a friend and guide, suggesting activities, materials and ways of responding?® %7,

xv. The principle of democracy: Successful teaching is democratic. The teacher s create a
democratic environment in the classroom? 27, O

xvi.Psychological Principles of Teaching: These are principles that make %h stimulating and

effective by taking into account the child's psychology?S. %
xvii. Principle of Motivation or Interests: It is said that half the b is won if the students are really

motivated during the lesson. Motivation is the fuel that power: mental engine. Motivation not only

supports but also facilitates learning. Motivation ar

s(b% child's interest and once he is really

interested, he becomes attentive and consequentl ing becomes effective. The teacher should

therefore motivate students by creating inter 31\@ earning situations. Teaching should be connected
.
with activities and the meaning of life”.c;\\'
Teaching with the appropriate te.ac@ ategy will help to increase learning but when an inappropriate
teaching strategies is been a e\students' academic results decline. However, no teaching method is
ineffective in itself, butxh subject requires the right and appropriate teaching strategy for effective
.

learning outcome. @[hods and approaches teachers employ to impart course material to students are
referred to ag.b ing strategies’®. Generally, teaching strategies concentrate on accomplishing the aims
and obﬁ&tgg of the lesson. Teachers can assist students in their learning process by utilizing appropriate
instructional strategies.

A collection of techniques that aid in the acquisition of new information is referred to as learning strategys;
active learning strategies and passive learning strategies are the two general categories into which
learning strategies can be separated®®. A useful technique for presenting new material to a student is an

active learning strategy. While passive strategies serve the same functions as active strategies, they are
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employed to teach students on their own through reading or listening as opposed to practice®.
Furthermore, teachers may employ a variety of teaching strategies depending on the subject, class size,
and students' maturity level. Additionally, the strategies employed in lessons may vary from one another?®,
Instructional strategies are techniques adopted by teachers that assist students to become self-dependent
and strategic®®. The method a teacher can employ to accomplish learning objectives is determined by
instructional strategies. By identifying the aspects of teaching performance that may nee ovement,
the teacher can choose instructional strategies that will help them strengthen key area 30

2.1.6 Teaching Methods &(/

The method of teaching is very important in any teaching and learning because the method of
teaching used by the teacher can either hinder or promote leamingﬁlelp to sharpen the mental
activities that underlie social power, or it can discourage curiosi@d initiative thereby making survival
and self-reliance more difficult. Many teachers have wid @d teacher-centred methods?!.

For the effective teaching of any subject, the teache choose the right teaching methods that will
meet the needs of the different categories of s l& arouse their interest and enable them to achieve
academic excellent. Therefore, in any ecé%qﬁl setting, it is imperative that teaching strategies that
demand greater student particip.ati%@he teaching and learning process be utilized, particularly in
vocational subjects'®. Selecti Qﬂ\wds that encourage students to think critically and explore are helpful
in translating learnin%&ctlves into ways of behaving more effectively. These techniques engage

.

students and enable thém to draw connections between newly learned material and prior knowledge*.
Therefore, ag'b that support effective learning, allow for the use of advanced cognitive skills, and
motiva%%énts to collaborate, share, and participate in discussions should be used to guide the learning
process in a constructivist classroom, which is defined as an environment that allows students to construct
their own learning in the classroom??2,

A teaching method is therefore a plan that sets the approach a teacher intends to use to accomplish the
desired educational goals. It includes the ways in which teachers have organised and used teaching tools,
curriculum techniques, and teaching aids to meet the learning objectives'®. A teaching method is a
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specific approach to teaching something, or the techniques or methods that are employed. Depending on
their pedagogical beliefs, teachers may employ a variety of instructional strategies?’.

For an effective teaching method, the teaching and learning process should consist of an on-going process
of effecting desired changes among students®*. Therefore, the teaching strategies used in the classroom
should be the most effective for the subject being taught if teachers want to see the desired positive
change in their students. Instructional strategies are mostly effective when they me Q‘&\needs of
students®*.

Positive reinforcement, advance planning, prompts and feedback, supportlvg\&ﬁm environment,

higher order questioning and cooperative learning are some of the e that make up effective
teaching®. To attain better results, it is crucial that the teacher has a to 11 of these teaching resources
as they advance through the classroom. In order to achieve thi merous techniques and approaches

have been found and put into practice, which have pro c@bﬁproved and promising outcomes®>. The
subject taught, the number of students in the class e students' learning styles are some of the
variables that affect teaching methods. A tezgef employ a variety of instructional strategies in a

dents are as the objectives of the instructional methods

classroom, depending on what the needs %{K&

may also differ in individual course&%

2.1.6.1 Types of Teachmg@

Teaching methods are agement principles and guidelines used in the classroom?®. The two basic
.

methods used by r@achers are the teacher-centred method and the student-centred method.

2.1.6.1.1 Te entred

Conveﬂ@teachmg is understood as verbal dissemination of information to students without active
participation students. A traditional teaching method requires that students should obediently receive and
believe this information'®. The conventional approach is a "one-way traffic" style of teaching where
students listen to the teacher and copy the notes while the teacher speaks and writes on the board®. In the
traditional method, student participation is minimal and students do not have the privilege to provide
feedback to the teacher, and of course, this method has been widely reported to have negative impact on
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student support, academic performance or low-performing students!é. The conventional way of teaching
1s based on the teacher's needs, which lead to the satisfaction of the teacher, but the dissatisfaction of
students'8.

In the Nigerian educational system, the traditional teaching approach is still the most popular and
dominates the teaching processes®®. Instead of considering experiential learning, the traditional teaching
approach emphasizes learning's intellectual component®’. The traditional teaching appro orks well
for explaining textual content and works best in large classes. Neverthelesid a one-way

communication style where the teacher controls the classroom and the students ve. For hands-on

courses like Financial Accounting, this might not be suitable3®. Q
2.1.6.1.2 Learner-Centred Method %

The teacher merely serves as a facilitator in the student-centred @ch where students take the lead. In
contrast, the teacher takes an active role in the teac ef&ged approach, while the students learn
passively. In addition to these two approaches, other s -centred teaching strategies that are employed
in the classroom include gamification, coopera veNearning, interactive flipped classrooms, and content-
centred methods. The best academic perf &f students in the classroom is attained through the use
of successful and effective teaching 1es28

2.1.6.2 Differences between GQ\I\1g Strategy and Teaching Method

The primary distinction b&tween teaching methods and teaching strategies is that the former concentrate
on the kinds of ac%ﬂare employed during the teaching process, whereas the latter concentrate on
techniques t%%pport student learning and learning objectives?®. The approaches used in the
presen%gdnd delivery of instruction are referred to as teaching methods, whereas the strategies
employed to accomplish the aims and objectives of the lessons are referred to as teaching strategies®®.

This is another significant distinction between the two terms. Below are the differences between teaching

strategy and teaching methods:

Table 2.1: Differences between Teaching Strategy and Teaching Method
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Instructional Strategy Instructional Method

1 A teaching strategy is a method or collection of An instructional method is a technique that has
methods that a teacher uses to instruct students in been employed by educators for many years under

a consistent framework.

a subject.

2 This can differ from lesson to lesson and are Teaching Method is a selection of metl;ods used by

ial and is

. . the teacher to teach the subject
various techniques that are used to teach. ¢ teacher 1o feac © subjec Q

clear.
3 The phrase "teaching strategies" describes how a Teaching Method is a ,te at demonstrates
whether the teacher certain rules to teach

teacher varies from other educators.

or not %
4 Teaching Strategies are secondary concerns of a Teaching Me@is e major concern of a teacher.

teacher Q

5. Teaching Strategies are an old method of teaching Te@ Method is a new method of teaching,
that requires some changes in curriculum as wel h makes the students learn easier and faster

as the motivation of students and teachers. @ but does not require any change in curriculum °.

-\

N
&
2.1.7 Cooperative Learning \
Cooperative learnin% K ell-organised strategy in which a group of students pursues academic goals
through joint and @Ve efforts. Cooperative learning refers to a set of teaching and learning strategies
used to enh dent collaboration in pairs or groups of up to five to incorporate peer learning into
student\g%f\g”. It is a teaching strategy that encourages students to learn in groups so they can learn as
much as possible while being highly motivated and interested®. Cooperative learning can be grouped into
two main types, which are: formal cooperative learning and informal cooperative learning. The formal

type refers to techniques used in classrooms, while the informal type is defined as group work among

students outside the classroom?33.

34



Because cooperative learning fosters student unity, it suggests other components of a successful
classroom (learner-centred). Thematic planning takes into account the interests of the students. Since pair
and group activities give teachers great chances to demonstrate tangible strategies, or cognitive learning,
cooperative activities naturally encourage students to interact with their surroundings?. It is a teaching
strategy where small groups of students with different abilities and capabilities improve their
understanding through a variety of learning activities. In the cooperative learning method, member
of the group actively participates in learning and also helps each member of the learn which

leads to higher academic results®. It is a progressive way of teaching where 4 gr of students with

Q)

Students can support their own and their peers' learning by studyi mall, structured groups through

different abilities come together to share knowledge and brainstorm to achie ommon objective’’.

cooperative learning®. Students can collaborate in small grclsa gain knowledge from one another
using this approach. Cooperative learning is a teaching %&h where two or more students collaborate
to accomplish a shared objective. Across all g@ subject areas, integrated cooperative learning
techniques have been shown to maximizg Q%mic achievement*’. Cooperative learning is a teaching
method that allows students to play a{cﬁ%\/e role by taking responsibility for their own learning,
improving students' thinking aﬂ(\%ouraging them to think critically’?. This teaching and learning
method teaches students to%@?and render assistant, give listening ears to the ideas and perspectives of
team members and te @p the right skills for democratic consensus-building and conflict management
24, Working tdgethes#in a group setting allows students to improve their social skills through the
cooperativ@mg approach. This includes developing communication, collaborative decision-making,
self-reliane€, listening to one another and discussion2. Therefore, in order to promote an educational
environment that provides students with sufficient opportunities to learn and develop knowledge, skills
and experiences for each member of their group, it is essential to carryout teaching and learning activities

in smaller groups that are not similar, randomly selected and of different composition*.
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An instructional method in which students work in small groups to achieve a common objective, is
frequently referred to as cooperative learning; students are split up into small groups in a cooperative
learning class, with a leader assigned to each group. To accomplish a specific shared objective, each
group engages in organised group activities with its leader*'. In certain situations, group members
collaborate without being given designated responsibilities, but in other situations, each group member
bears personal responsibility for a portion of the work*. In a cooperative learning oom, the
instructor moves between groups as they complete their assignments in order to moni @ ctions, hear
what is being said, and step in when necessary*'. When compared to th@iﬂnal method, the
cooperative learning approach frequently affects students' learning out because it boosts their

capacity for creativity, problem-solving, and communication w@a increasing their level of

information retention®2. It enables students to demonstrate theip of a subject or material by using

various learning activities in small groups, each with Varg@ levels®.

Thus, it is the responsibility of each team mem@ nly to learn but also to help other team mates
learn, creating a positive atmosphere for aghs& learning goals. However, the responsibility to help and
support the instructional process remains{ﬁ&ﬂe responsibility of the teacher, so cooperative learning is a
particularly relevant strategy in th&%ext‘”. Cooperative learning, which is also collaborative learning,
uses social interaction to Buil owledge. The responsibility for learning also rests with the students,
who must conceptua-l@anize and apply the ideas acquired in the continuous assessment process®.
Therefore, students“sedpacity to support one another is strengthened when interconnectedness within
related gro&%mcreased as needed to achieve learning goals by explaining content to each other during
assignrkhﬂ, helping with further analysis, learning constructive suggestions, and providing feedback®.
Effective interpersonal and group communication skills are critical components of the cooperative
learning process*. One important element of cooperative learning is that it helps the group collectively
achieve their goal. This form of active pedagogy is focused on the concept of cooperation,

interdependence, group orientation, teamwork and success®”.
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The cooperative effort of the group in the cooperative learning method leads to learners striving for
collective benefit, while realizing that all group members share a common destiny because their
performance is mutually caused by individual team members and that the success of a group member is
celebrated together*®. Cooperative learning also promotes student discussion, student confidence,

motivation, active learning and achievement*’.

When students collaborate with others, they acquire different skills than when the Q%alone or
independently. Learning becomes a faster and more enjoyable experience when ins Q are delivered
in an understandable manner. The teacher's role is actually more of a coo learmng one, as the
steps in delivering the lectures are increased*®. Additionally, the effectlv@tudent learning through
cooperative learning is indirectly impacted by student characterist s students are grouped into small
teams, the skills necessary to be a "team player" such as col Qon polite disagreement, verbalizing
and justifying ideas, conflict resolution, and consensus@%ng become more valuable and useful for
achieving group success*’. Students who work in ’lee groups to accomplish academic assignments

have the chance to improve their interpergos&ills and gain real-world experience that will help them

succeed in their future careers because t@proaoh promotes lifelong learning®’.

2.1.7.1 Objectives of Coop%@arning

At least four signiﬁcgr&ational objectives are met by the cooperative learning model*’:

1. Enhancing&a emic Performance: this seeks to enhance students' performance on critical
assign%%meant to lead to positive outcome. The cooperative reward structure model's creators
hax&monstrated that it raises the value of students' academic learning and modifies the success
criteria. They have also shown that a group focus on cooperative learning can alter the standards of

the student culture or make it more open to excellent learning outcomes.
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ii. Respecting Diversity and Individual Differences: This is the acceptance of individuals with different
backgrounds, social standings, skill levels, and accomplishments. Through cooperative learning,
students from various backgrounds and situations can collaborate on common projects.

iii. Development of Social Skills: Students who participate in cooperative learning will gain a variety of
social skills and objectives, including collaboration, comradeship, conversation, dialogue, respect for
others, self-confidence and an appreciation of teamwork. \

iv. Necessity of Life: Since cooperation is a basic aspect of society, it must be taugh i@%)ls, just as it

is in daily life. As a result, working collaboratively as a team is a crucial coiponent of contemporary

life skills that every student needs to acquire. %Q

QO

Advantages of Cooperative Learning ,;Q

Cooperative learning techniques have the followir@lages%, 49.

In contrast to competitive and individual\R' ing experiences, cooperative learning fosters positive

attitudes in students toward academic @ié?s and the learning process itself. Since school-based learning
L]

attempts to prepare students fo @fession and assume responsibility for it, learning can be seen as

something and a path forwaxd. It increases students’ retention and support their learning and academic

performance. It m e’\Sw nts to be satisfied with their learning experiences. It assists in developing

students’ oral @nunication skills and social skills. It promotes student self-esteem and positive race

relations a@bs to develop the relationship between the student and his teacher
2.1.7.2 Elements of Cooperative Learning

There are certain conditions under which cooperative efforts can yield positive outcomes than

individualistic efforts. These conditions are:
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Positive Interdependence: this refers to the idea of sinking or swimming together. This is because the
efforts of each group member are necessary and essential to the success of the group and there is
uniqueness in each group member’s contribution to the collective effort due to their given task

responsibilities, resources and roles*.

Face-to-Face Interaction: this helps foster mutual success by teaching others how to solve problems

through the sharing of one's knowledge*®. Q

Individual and Group Responsibility: Maintaining a small group size helps to fi t(]gyh individual and

group responsibility. This is due to the fact that greater individual resp is possible in smaller
groups. Additionally, the test is individualized, meaning that each p o%s it. One group member is
asked to present their team's work to the teacher in front of t@ class as part of a random oral
assessment. The instructor watches each group and record ften each team member contributes to

the group's work. The position of controller is also g'y-a one student per group. Students teach what

they have learned to someone else and this helps &)@ten‘don“é.

Interpersonal and Small Group Skills: t skills that are required by individuals in order to perform

effectively in a team and these dn@decision-making skills, good leadership skill, trust-worthiness,

effective communication s@nﬂict resolution skills*.

Group Processing: 'i{@ynt ensures that team members discuss on how they will effectively achieve
their goals anc@un ain good working relationships among team members and also describe those

member’s %%ies are useful and unhelpful and decide what behaviour to continue or change*.

The elements or conditions for adopting a cooperative learning strategy in any educational situation can

also be explained differently below:

i. Positive Interdependence: This indicates that the student understands the connection between his

success and that of his colleague’s and that he cannot succeed without his peers' success®.
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ii. Individual Responsibility: Every member is in charge of both learning the task that has been given
to him and ensuring that his colleagues do the same®.

iii. Direct Face-to-Face Interaction: Members of the group are positioned to participate in conversation
and debate with ease®.

iv. Teamwork SKkills: Students must receive constructive and efficient work skills training in order to

implement a cooperative lesson®. :\

v. Group Programming: this is the discussion of the group about its worki d after the

completion of the lesson (task) in order to determine the factors that helpe& nted the work of
the group to achieve its goals*. %Q

From a student's perspective, a number of factors can influenc ell cooperative learning goes,
including: a lack of awareness, motivation, grade point a , and prior academic performance;

bottlenecks within the team; a lack of materials; a lack o%ﬁme reliance on high-performing members;

and a lack of training and feedback®®. @
2.1.7.3 Factors Contributing to Successf %erative Learning

N
Cooperative learning thrives in a@onment that is dominated by discipline. Cooperative learning
lessons need more time %%ons applied through traditional methods. Study timetables should
therefore be well plap@take this into account as if one lesson is taught in more than one consecutive
lesson. Also, the &s‘yoom size must be adequate, because if the room is small and crowded with
students it wi ifficult for them to move their seats, it can restrict the movement of the teacher and his
movem}l&[ween groups in order to notice what learners are doing, therefore the teacher should look
for a spacious room in the school to apply cooperative learning lessons if possible. Class size is also a
factor to consider; if there are a lot of students, splitting them up into groups will results in a lot of groups,
which can make it difficult to check on the teacher in the classroom, keep an eye on their work, and offer

help to those who need it. Therefore, if there are a lot of students, more than one teacher can teach each
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class using the classroom teaching method. Another factor that needs to be considered is students' sense
of self-efficacy and commitment to work: Cooperative learning will succeed if students believe they can
finish tasks or work independently, are dedicated to working in groups, and are highly motivated to work.

Teachers should continuously encourage and positively reinforce students' self-reliance.

2.1.7.4 Types of Cooperative Learning

i Formal Learning Q\

Tasks and projects are assigned by a formal group. Additionally, they rema&gﬂyr until the task is
finished. The organization is well-defined. Furthermore, groups are c y the instructor. The

group may be homogeneous or heterogeneous, depending on the 6@%‘[51. Groups of three to five

people are also thought to be the most productive. Q
ii. Informal Learning e ’bQ

Formal education is the exact opposite of ﬂi& addition, they lack a strong structural system.
Typically, they entail tasks that requilte& ber of minutes®!. They also typically consist of two or
three people. Q’&c?

Model and Technique%@erative Learning

Numerous coo;o@é&eaming strategies or tactics can be used to support a cooperative learning

model. Techni may fall under one or more of the following common categories: writing, graphic
organi@eciprocal teaching, or discussion and problem solving. However, within these groups,
cow cooperative learning methods include: Think-pair-share, Reciprocal questioning, Jigsaw,
Scripted cooperation and Group research’?. Cooperative learning models come in a wide variety.

Examples include Jigsaw, Think Pair Share, Student Team Achievement Division, Team

Investigation, Trio Exchange, and Group Resume?.

2.1.8 Think-Pair-Share
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Think-pair-share is a cooperative learning strategy that promotes group work among students®*. While the
fundamentals of cooperative learning remain the same, there are a number of variations in the models
used in this approach. The Think Pair Share method is one kind of cooperative learning.?*. Adopting an
appropriate instructional strategy during the teaching and learning process, increases learning; however,
when an inappropriate instructional technique is been adopted, academic achievement of students
decreases. Therefore, no instructional strategy is ineffective in itself but every teacher nsure the
adoption of the appropriate and effective teaching strategy based on the peculiarit @ subject and
topic to be taught. Therefore, Financial Accounting teachers are expected to b abliﬁ(select and apply

the right instructional method that will ensure students full and active partiei in the learning process

to promote high academic performance's. Q

Think-Pair-Share cooperative learning model gives students @ane to reflect, respond, and support
one another through Think-Pair-Share. It is a remedy% problem that every teacher faces when
posing a question in class: having the same stu \Q’Qdents respond repeatedly*’. Students are given
time and structure to think about a partic‘u&ic using the Think-Pair-Share method, which enables
them to generate their own ideas and sha&&c\m with their peers>*. This method is frequently employed in
classrooms to get students thinld@\%involved in discussions and activities. Additionally, it helps to
enhance dialogue, which dapted to concentrate on the needs and learning of particular sets of
learners?. Students eah@ participate in the learning process by using the Think Pair Share technique,
which gives thém t ance to work both independently and cooperatively with other students?’. There
are three r@omponents to think-pair-share as a cooperative learning strategy: thinking time, sharing
time Wm'colleague, and sharing between pairs for a larger group®*. Adoption and efficient use of this
approach, which integrates social and cognitive learning components, promotes the growth of critical

thinking abilities and the accumulation of knowledge>*.

Students are first given the chance to think on their own and work on creating a topic or piece of content

using this learning model. After that, the students divide into smaller groups to work together and refine
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their concepts. In front of the class, each group was then given the chance to present the written material

to other students®®. This strategy includes:

Think: The instructor poses a lesson-related query or issue to the class during the think phase. The
instructor may then ask them to consider the response for a short while®.
In pairs: During this stage, the instructor asks the students to pair in twos to talk about something they

&minutes.

have acquired.  Generally, pairing time typically lasts four to Q

They can find answers to the questions posed and exchange ideas with pertinent part ore easily if
they interact during the allotted time?*. é

Sharing: During this stage, the instructor requests that the groups exchange,ideas with one another?. The

teacher will ask the pairs to present their discussions to the cla e permits, but if not few will be
able to share the outcomes the discussion material.
The three fundamental steps students take when thi bout questions make the Think-Pair-Share

method effective in all classrooms and at all levé\Kch it promotes student participation®>. Think first.
Students reflect on the given question inde ly, come up with real ideas. The second step is to pair
up. Students discuss and polish their i%’&in groups of two after forming pairs. In this step, students can
.
think about others and share th@hhoughts. The third step is sharing. Students exchange ideas in pairs
when addressing a larger,gr of people, like the entire class. Having a partner to rely on makes it
simpler for studenQ.o:\&s t ideas to the group™. It promotes students’ active involvement in classroom
discussion, crit@g and forming arguments both in small and large groups for the purpose of improving
studen@rg to understand and recollect important concepts. This teaching strategy also increases

students’ confidence in their abilities to solve critical and complex problems through class participation

which improves their retention capacity!®.
Merits of a Paired Group
i.  TPS will boost involvement among students
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ii. Fit for primary responsibilities
iii. It is possible for more than one person to support every group member.
iv. Easier interaction

v. It's easier and faster to create groups

2.1.9 Problem-Solving Teaching Method

An alternative to the traditional teaching method is problem-solving teaching method. \oxe of the
most common student-centred instructional methods that allow students to eneg}gtively in the
classroom environment. Students are responsibility for their own knowl quisition and it also
provides an avenue for understanding and structuring various informat% udents can participate in
class using a problem-based learning approach, which empowers e@take ownership of their learning
objectives and helps them comprehend and organise informat'@ghe method of solving problems can
be considered as a basic tool for acquiring new knowledgé%cially the transfer of learning®*. Whenever
students encounter an obstacle, they will have to ’Qir knowledge and use their abilities to break the
deadlock they encountered during their Leg&ﬂ. Students make adequate use of their abilities and

capabilities but they also share and exch@vith their peers while adopting this teaching method®’

R\
Problem solving is the proce s,@ng solutions creatively. This teaching method requires students to
be fully engaged in the 1 Q process. It involves applying previously acquired knowledge to obtain
solutions to new @ n problems*®. This method could be described as a learning principle that
promotes learn ntred and teacher-centred learning. From a constructivist perspective, students use the
knowle@y have ever acquired to discover new understanding through their relationship with their
immediate environment®. In addition, the problem-solving method is said to be effective for developing
manual skills and experiential learning, as well as optimizing thinking ability**. Problem-solving teaching
method involves the process where teacher teaches the students on how to find solutions to problem
through a systematic process of starting from known to unknown in order to accomplish the intended

teaching and learning objective .
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The problem-solving method is essentially a collaborative, constructivist, and contextualised approach to
learning and teaching that uses real-life problems to initiate, motivate and focus on knowledge
constructions®'. Problem-solving is the process of moving toward a solution or solution to a problem,
thereby offering a solution to the problem. Problem-solving skills are an individual's ability to find
meaningful solutions to problems using effective and timely strategies®®. Problem solving is prevalent in
everyday modern life and is a necessary basic skill to overcome the problems we encou n a daily
basis®!. A problem-solving method refers to a set of techniques for examining prt@ grating and

correcting previous knowledge or acquiring new knowledge®?.

Problem-solving focuses primarily on the creative ability of student. It @;udents to believe in their

ability to think in a creative and innovative way. Additionally, it c the teacher make wise decisions
about how to teach. It gives the student the freedom to w&ﬁis own speed and choose how to
approach the problem!!. The problem-solving approach ;&&s collaboration and group discussions®. It
is the process of attempting to find one or more \@ to an issue. The ability to solve problems in a
meaningful way by using timely and efﬁcie@tegies is known as problem-solving skills®?. Moreover,
in this learning context, the teacher's ra&c‘)@\hat of facilitator of learning, hence playing a significantly

more engaging and less authoritaTV\GX%“. For an instructional method to prove or ensure efficiency for

effectiveness; the teaching,\@%re should be treated as an on-going process for the realisation of the

desired changes amm@amers using the right methods?*3.

Advantages of%Problem-Solving Method

O

The bew of problem-solving methods are numerous. However, some of its advantages are listed:

i.  Itis a keen and enjoyable way of acquiring skills;
ii.  Itis a technique that helps students learn the latest concept with better understanding;
iii.  Creates positive attitudes of students towards learning;

iv. It leads to lifelong learning
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v. Comprehensively educates how to solve problems;

vi. It motivates collective abilities and is in the same way at the level that other subjects pass on in the
institution.

vii. It helps develop students' skills of their current knowledge

One popular student-centred method is the problem-solving approach which gives room for students

active participation in the learning environment, makes them responsible for their o owledge

Disadvantages of the Problem Solving Method é

acquisition and the opportunity to understand and structure various information®,

The problem-solving teaching method is one of the constructivist t methods that focus on areas
where students have to face tough challenges in real-life scena s approach to teaching organizes
subjects and all content according to problems rather than etails**. Problem-Solving method is an

approach that structures learning into challenging, realj ks with real-world applications®*.

i. It leads the student to feel insecure and a@? making mistakes;
ii. it makes the teacher uncomfortable; \

1i. it is difficult with students of u&gﬂqlls and abilities;

iv. it usually takes longer@ucated and

v. it takes a lot of pl@
Properties of lilé &gw}Solvmg Teaching Method

Problem- b@ arning is a learner-centred method. This approach actively encourages students to search,
describ&d unify to find reasonable answers to real-life situations. In a problem-based learning cycle,

students are provided with a real-life situation and have the following features:

i.  Students talk about the problem and make assumptions.
ii. Students first gather prior experience and knowledge related to the issue at hand and later recognises
skill inefficiencies and start looking for them.
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iii. Students use their skills to confirm the relevance of their assumptions in line with what they have
been taught.
iv. At the end of the lesson, students will get their own idea of the acquired skills

2.1.10 Student Academic Achievement

Academic success, often confused with academic achievement or performance in the literature, generally
refers to the achievement of stated learning goals, satisfaction with the completion of aca &cﬁvities,
acquisition of required skills and competencies, and overall post-college performanc measured by
cumulative grade point average, CGPA%. Success refers to a person's lev; &chievement toward a
predetermined goal. It refers to the level at which the goals set by so ve been achieved after a
certain period of time®. The results of a test given to students %@m in an experimental study are

referred to as academic achievement®®. Q

Student academic achievement includes both behavio d outcome aspects, it is a multidimensional
and dynamic concept'. But the knowledge and sm\@student gains during a particular academic level or
the knowledge and skills gained from e'x@r to academic achievement in a particular subject or
subjects are what lead to academi@&nevement. It also serves as an indicator of the student's
.
N
comprehension of the requi e@ emic subjects and the degree to which he can apply them using
assessment techniques a@ y the school®”. A clear indicator of the success of teaching and learning

[ ]
at universities, as @%ﬁ'

reflection of th@cacy of learning®®. It also symbolizes how much knowledge a person gains in a field

the general development of students is academic achievement. It is a direct

of studg\(/%:g grades, which are determined by the student's total grades at the conclusion of the school
year, indicate academic achievement, which is the quantity of knowledge a person gains in an academic
field®’. Academic achievement, which can be measured by continuous assessment or cumulative
assessment average, is the result of a student's performance in exams at all educational levels and the

extent to which a student, instructor, or institution has met their short- or long-term educational goals®’.

47



Academic achievement is the amount of skills and information provided to the student and the student in
the curriculum and in the co-curricular. It represents student learning outcomes and the significant change
in student performance as a result of their exposure to specific instructional programs?’. Academic
performance by students in the case of this study refers to students' test results in Financial Accounting

exams after the subject was taught using another teaching method, which is the cooperative learning

and problem-solving teaching approach. In teaching Financial Accounting, teachi
implemented in a procedure that is relied on the incorporation of differentiation: incorporates

satisfying psychological and educational needs of all learners concerned's.

Grading is certainly one way to know a student's academic performanc%@emic Achievement refers
to exam grades, grades awarded by teachers and percentil cademic subjects'®. Academic
achievement is defined in the conventional method as the st&gability to replicate a predetermined
wealth of knowledge for the teacher®*. It is based on e@’b—missive template in which the teacher is
% 8,

sed on to the student. Only the "knowledge" and
"teacher" poles of the teaching and learnin@ess are necessary to form the pedagogical triangle in

contented with the information being shared andy

the conventional approach®*. Students@ act as spectators are taught by the teacher, and they are

given the information without hdufng\any input into its creation®*.

Academic achievement i gevel of performance in a specific field of study, such as Financial
° \

Accounting’®. l< \é he  student's academic standing at that particular time

and this acade@tanding can be explained by the grades obtained in the courses or group of courses’’.

Nonetl@;ademic achievement is one of the issues that students face in school, either as a result of

the subjects' difficulty or the improper way that they are taught, or because they do not fully comprehend

the academic subjects, which makes them lose confidence in their own skills and abilities, which impacts

their ability to get along with their peers and the school environment®.

Factors Influencing the Academic Achievement of Students in Financial Accounting
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Since students are the most significant group in any educational institution, schools are entirely dependent
on them, so a variety of factors influence students' academic performance®. Numerous researchers have
focused on student academic performance because it is a complex issue that is impacted by psychological,
social, economic, environmental, and personal factors*. These elements that affect academic achievement,
however, differ depending on the individual and the setting. Gender has an impact on students' academic
performance as well'®, Numerous variables and factors successfully influence the high qualitof student
learning outcomes and contribute to the of student performance. These factors i se that are
(s

related to the student (mental, emotional, social, and economic), as well as tl& re related to the

family, school, and peers®. &

QQ

igher education institution has remained

2.1.11 Teaching Methods and Financial Accounting

The teaching and study of Financial Accounting as a course
a subject of great interest; this is because the overall pp@ﬁon of students in Financial Accounting was

not encouraging. As a result, there have been deb\Qoout what were the main causes of the overall low

performance of these students!®. é;\\,

Students' achievement in F inancialA%unting depends on the adopted learning methods’?. The type of

teaching methods used b@rs in delivering a Financial Accounting course is significant in

determining teaching c%/eness and learning progression.

2.1.12 Cooperatiye Learning and Student Academic Achievement in Financial Accounting

One of the@%gies that will help improve students' results in accounting is the teaching method adopted
by the&xer“. Cooperative learning had a significant effect on students' academic performance, and
cooperative learning strategies will help enrich and improve students' Financial Accounting performance.
In a study on the effect of cooperative learning on students' academic achievement, it was found that

cooperative learning activities had a positive impact on students' academic achievement in some selected
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educational subjects*®. Thus, cooperative learning improves academic achievement and the development

of students' social skills*8.

Cooperative learning has been demonstrated to boost students' self-esteem, motivation, and empathy in
addition to enhancing academic learning by facilitating thoughtful discussion and the exploration of
various viewpoints*’. In order to enable students to improve their ability to learn, it is of, the utmost
importance to introduce a cooperative learning method in the teaching of Financial Qu ing that
encourages students to communicate as effectively as possible’*. Even though the mdjority.of studies have
found that using cooperative learning produces better results than conventi &ethods, some of these

studies still contend that more research is necessary to fully understa actice and difficulties of

cooperative learning across various stages and curricula®. By _i ting cooperation into both the

learning process and the content, the cooperative learning roaCh will encourage students studying

Financial Accounting to collaborate outside of the classr%b

O

Nonetheless, a significant obstacle to cooperaﬁ\\QQaming is its dependence on constructive group

dynamics for optimal performance?. Despi xthr: challenges, the cooperative method is superior to the

traditional method. Some of the chall%’&s associated with using cooperative learning include managing
L]

noise levels, resolving conﬂi%@smg control over learning, and evaluating student learning.

By integrating collabqgatidn into both the learning process and the content, the cooperative learning
approach will c&@} students studying financial accounting to collaborate outside of the classroom.
Financial ac&g is one of the many subjects that can be taught using the cooperative teaching
approa& cooperative learning to be successful, instructors should assign paired work while
considering students' prior performance; that is, they should combine students with low, medium, and

high academic achievement to create heterogeneous pairs*.

2.1.13 Think-Pair-Share and Student Academic Achievement in Financial Accounting
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Think-Pair-Share teaching method is an active cooperative learning strategy that is adopted by teacher to
awaken students' previous knowledge about a particular phenomenon or concept. Business Education
students can transition from the passive, conventional teaching approach of listening and note taking to
interaction learning, where students actively participate in learning and also learn from one another, by
implementing the Think-Pair-Share teaching strategy'®. Students' academic performance and sense of

self-efficacy in Financial Accounting are also enhanced by this teaching approach!'s. :\

By using the think-pair-share learning approach, Business Education students can i@heir academic
achievement in Financial Accounting. This is due to the fact that it enco &tudents to participate
fully and fosters the development of practical skills. Compared to %‘Qaught using traditional
teaching methods, students who are taught using the think-pair-s egy perform noticeably better3®.
Think-pair-share teaching strategy can improve students' ability tovretain Financial Accounting because
the strategy is designed to differentiate learning throughh%vision of time and structure to students in
order to give them the required avenue to think ’bgiven topic, come up with individual ideas and
share same with their peer . This strategy s a feedback mechanism for both students and teachers

and also engages students in higher—or@nking. In addition, it gives all students the opportunity to

share their thoughts with one ano%@ order to increases their ability to retain memory3°.

2.1.14 Problem-Solvin gching Method and Business Education Students' Academic
Achievement \\' ancial Accounting

People have to de@ various complicated situations in their lives, which they try to solve practically
based on th or knowledge and experience®®. So, students should also be prepared to face the
challen}& the future or upcoming situations by getting involved with some realistic situations or
problems at their schools and finding appropriate solutions to the problems. Students taught Financial
Accounting by using problem-solving methods had better results than students taught by traditional

lecture methods?'.
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Problem-solving is a complicated teaching and learning methodology that calls for close attention. The
very roots of problem-solving can be identified to rest in Dewey's ideas, which contend that experiential
learning is longer-lasting 3!. In fact, independent learning and finding solutions to problems is one of the
most direct ways to achieve the goals of the learning process®'. Their integration into the existing
educational framework is increasingly crucial in that it provides learners with enhanced opportunities for

engagement, involvement, independence, and self-management, thereby improving their mofivation®*.

Problem solving is a great method that makes learning a hard, reality-based conceptfeas his is a great
way to keep restless college students engaged and actively working to a &F inancial Accounting
literacy educational goals suitable for the world of work!S. The proble Qmethod allows students
to improve the independent learning skills needed to grow into ficient learners. It is a valuable
method that most instructors use to recognize what studentﬁgt in a course. The problem solving
method offers lecturer ways to decide or get students ov@émed with any tasks for better information
retention and for a better student-teacher relatim@%e use of problem-solving techniques was more
effective in improving student learning out.c@n various subjects!!.
o

2.1.15 Gender and Students' Acade@tchievements in Financial Accounting

Gender can be defined as %’%\attributed characteristic that differentiates males from females. This
refers to the roles ap%&action that occur between the male and the female gender in a particular
context. [tist g(gggw\g of people into masculine and feminine'!. Achievement on the other hand, refers
to the abilit)fb rform adequately and excellently, as measured by a specific performance standard®.
Student\g%mic performance is the students’ learning outcome and these outcomes are: skills, concepts
and wisdom acquired through the various learning activities that takes place within and outside the
classroom. It is proof of the determination and dedication of the student in the pursuit of education®. It is,

therefore, of utmost importance to examine the academic achievements of students in Financial
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Accounting with respect to gender, mainly in relation to socio-cultural differences between girls and

boys!'8.

While gender of the respondent is not a determinant of achievement in learning, time at which
achievement and retention are measured is, along with the extent of original learning, the working
memory capacity of the learner among other factors’. This would mean that it is the effectiveness and
potency of the instructional strategy the teacher makes use of that are of importance in Qe&hing and
learning processes, and not the gender of the learners’. Hence, the above literaturefis e opinion that

the Think-Pair-Share instructional strategy is be immune to any gender é{nce this instructional

strategy highly enhanced the performance of both male and female 1S, and was a gender-free

QQ

However, this study considered the effect of gender on the @me of any instructional method adopted

strategy for all learners.

during the teaching and learning process. This is becqn&bﬂale and female Business Education students
may differ in their ability and respond differentl \Q type of instructional method that is being adopted
by the lecturer in teaching and this as a }%u, ay influence their academic achievement in Financial

Accounting. é
2.2 Theoretical Framewo@

2.2.1 Walberg's T 's@’lducational Productivity

The study i%&@red on the theory of educational productivity. The learning factors that impact a
studenwgdemic achievement are the subject of the theory. The theory of educational productivity
employed a number of techniques to determine the elements that affect a student's academic achievement.
The fundamental objective of the theory of educational productivity is to examine the factors that
contribute to students' subpar academic performance. Three fundamental components of this theory which
are aptitude, instruction, and environment can be used to better understand student performance’. The
theory classified 11 influential domains of variables that can affect students' academic performance. Eight
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of these variables were influenced by social-emotional influences, namely parental support, classroom
management, social-behavioural attributes, student-teacher interaction, peer group, motivational-efficacy

attributes, and mass media exposure’>.

The theory of educational productivity avers that educational outcomes (cognitive, attitudinal and
behavioural), motivation, age/developmental level, amount of teaching, quality of teaching, classroom
climate, home environment, peer group and extracurricular contact with mass media are i nced by the
psychological traits of individual students as well as their immediate psychologic(ejgmment%. The
characteristics of the student are reflected in the first three variables: age, ability, and motivation. The
fourth and fifth variables reflect the quantity and quality of instructior@e final four variables—
classroom climate, home environment, peer group, and medi @sure—reﬂect elements of the
psychological environment. According to the theory, these fa@ﬁe specific effects that, if improperly
managed, may impair students' academic performanc&a theory's proponents pointed out that a

student's academic performance can be signif@ pacted by how much weight is given to a

particular variable’®. . &
S

Relevance of the Theory to the Studé

Students’ economic and s%%\elopment is closely connected to their performance academically as
they play a major g@producing the highest quality graduates. Thus, this theory is of utmost
importance to is(@m because it serves as a guide to understanding the concept of student academic
achievement ose factors that can affect academic achievement, of which quality teaching is one of
those faetors. This therefore suggests that a quality teacher with adequate pedagogical knowledge is a
crucial factor in improving the quality of student learning outcomes. This theory also helps to identify
those issues that affect student academic achievement and factors on which student academic
achievement depends because there are several socio-economic factors such as availability of adequately

trained teacher in the school, teacher to student ratio, school attendance, class, gender of the student,
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origin of the parents and location of the school. Students are the most important asset of any educational

institution.
2.2.2 Social Interdependence Theory

Think-pair-share ~ learning is based on the theory of social interdependence’.
This theory proposed that groups are dynamic entities with varying levels of interdepe%e among
members laid the foundation for the theory of social interdependence in the early 2 tury’’. This
concept was furthered in the 1920s when another author propounded that what chara es a group is the

interdependence of its members, which is established through common obj ‘ e group functions as
%

a "dynamic whole" as a result of this interdependence, each membﬁ group's status automatically

changes when another member or subgroup's status changes. In 1s theory was revived by another
author who came up with the theory of social interd%é@nce. This theory believes that social
interdependence occurs whenever individuals work toga to achieve common goals, the outcomes for
each individual are affected by the actions 0}\\‘@ s’7. In addition, motivation to achieve mutual
objectives is derived from the inherent teﬁs@ﬁ te each member feels. Accordingly, the occurrence of
interdependence means a situation @%lvmg more than one individual or entity that dynamically

influences one another. E@@ there are two kinds of social interdependence: cooperation and

competition. &

Based on this e absence of social dependence and interdependence will to individuals pursing
their own se § and cooperation can only exists when individuals work together to achieve common
goals’ \{())rever if the situation is structured on the basis of cooperation, the achievement of individual
goals is positively correlated. This is because individuals perceive that they can achieve their goals if
other group members also achieve their goals. As a result, people aim for results that benefit everyone

they collaborate with. 7%, Yet, "competition" occurs when individuals act against one another in an attempt

to achieve an outcome that can be accomplished by one or a few individuals’®. When there is a
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competitive situation, the goal achievement of individuals is negatively correlated; it is believed that if
one individual succeeds, then everyone else he is competitively associated with will fail to succeed as
well. As a result, people start looking for an outcome that will benefit them personally but hurt everyone
else in the given situation’®. "Individualistic effort" exists when individuals work alone to achieve goals
unrelated to the goals of others. In contexts where the situation is organised in an individualistic manner,
there exists no relationship between the outcomes attained by the participants’®. Each indi 1 believes

that they can accomplish their objective independent of the success or failure of otherf.O

Relevance of the Theory to the Study é

This research work is also anchored on social interdependence e&hese are people working

collectively and cooperatively in groups to achieve a common theory is important to this study
because in order to achieve the set goals, the individuals i roup must be aware of the fact that the
outcome of the group depends on the individual ente ffort. This theory is therefore related to the

research reason that students learn best and fa&@they work in a group and actively participate in

achieving the goal set by the teacher durin&@ hing process.

2.2.3 Gestalt Theory of Problem SQ%Q;

Gestalt theory highlighted\ér—order cognitive processes in the midst of behaviourism. The theory
concentrated on t 'c?\I‘Qe‘p of "grouping," which holds that certain characteristics of stimuli lead us to
organise or unﬁtand a visual field or issue in a particular way’”. The following were the main
determina:%’bgrouping: (i) proximity: things are often grouped together based on their closeness; (ii)
similarity:“things that are similar in some way tend to group together; (iii) closure: items are grouped
together if they tend to complete some entity; and (iv) simplicity: items will be arranged into basic shapes
based on symmetry, smoothness and regularity”. Perception and problem-solving were used to explain

these factors, which were dubbed the laws of organization.
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Gestalt theory laid emphasis on the ability to see the problem's overall structure as an essential component
to effective problem-solving behaviour. Gestalt theory maintained that learning happened when students
could comprehend a concept in whole without dissecting it into its component parts. Gestalt theorist
believed that students' perceptions and experiences greatly influence how they learn. Learning happens

most effectively when instruction is connected to the learner's experiences in real life, and the human

brain can map stimuli brought on by these life experiences’. :\

Gestalt learning theory is based on the law of simplicity. It says that every leamingétigs is perceived
in its simplest form®. The psychology of this learning theory states th@ senses and previous

experiences are used to gain knowledge about the world around us. Thi% ggests that students learn

from the methods they are taught in addition to being influence he classroom environment and

academic culture®®. The theory placed its main emphasis ophigher-order cognitive processes, which
caused the student to use higher problem-solving skillsé%xpected of students to examine the ideas
that are taught to them and search for underlying,pa rall that unite them into a coherent whole. Students
are able to identify particular connections bes&the ideas and perceptions that are presented in this way.
Presenting information or images with sgu\nd elements that do not really exactly fit into the image is
crucial, according to Gestalt lea'\@%eorysl. The student must apply critical thinking and problem-
solving abilities during thi&@ learning®!. The student must think and research to find the answers
they seek rather than@g them down from memory. Problem solving often involves formulating

recent solution% ifg forward easily using previously learned rules to achieve a set goal®?.

Gestaltt\h% hus clarifies the function of insight in a learning scenario, including problem-solving
abilities, which entails building a pyramid where everything else falls into place and abruptly rearranging
data to make sense and address an issue. The results also help to understand that the conditions
influencing a particular problem's situation will undoubtedly be different from those affecting another
problem®. The primary goal of Gestalt Theory is to encourage the brain to see not only the whole, but

also the parts that make up that whole. The whole and the sum of its parts are two completely different
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things, and learning can be achieved if students are able to cognitively process how the parts can form this

whole®’.
Relevance of the Theory to the Study

This research work is also anchored on the Gestalt theory of problem solving (problem-solving teaching
method). Theory is important to this study because if there is to be an optimal output in th%lcational
system, there is a need for Business Education students to adequately build their cogffitiye,domain and
ability to understand, understand, analyse and synthesize problems and offer aw&gﬁ solutions when
solving financial accounting questions. This theory relates to the researcnale that students and
teachers can apply acquired knowledge to gain insight, identify pro r@d comprehend challenging

circumstances, as this will enable them to rearrange visual data ch circumstances and ultimately

resolve the issue. er

This theory will enlighten teachers about the need aching and learning process to be participatory
and more student-centred than teacher—cent%\ahd the need to encourage students to deduce the
.
fundamental nature of a subject or 1{6%@ at is., between elements). This is because a learning
atmosphere that provides opportunit Qﬂ)r students to showcase their skills and abilities in turn boosts
students' self-confidence, criti d objective thinking ability and always leads to lifelong learning. The
goal of Gestalt theow@ teach students how to approach problems. Business educators had to teach
students how t rxggey:nt problems in order to solve partnership account problems. Students will gain
insight and to solve problems more effectively as a result. Students who actively participate in the
teachin earning process will comprehend and memorize information more quickly. Since the goal
of the study is to provide a long-term solution to the issue of academic achievement of Business
Education students in Financial Accounting in public universities in South West Nigeria, this theory is

highly pertinent to the investigation.
2.3 Review of Empirical Studies
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2.3.1 Study on Cooperative Learning Strategy and Students' Academic Achievement

Three research questions guided this study's conduct, and four null hypotheses were tested at 0.05 alpha
levels in order to ascertain the impact of cooperative learning and inquiry-based learning strategies on
senior secondary school students' academic achievement in chemistry in Anambra State, Nigeria. The
study used a quasi-experimental design. A sample of 123 students was selected through multistage
sampling from the 2,092 SS1 Chemistry students in the Nnewi North Local GoveQ*n*Area of
Anambra State that made up the study's population. Three experts and one stas high school
chemistry teacher validated the CAT, which was the instrument used to colle &Qata. Using the Kuder-
Richardson Formula 20, the CAT's reliability was found to be 0.60. L&e learning and inquiry-
based learning were the methods used to introduce the experime oroips to chemistry concepts, while
the conventional approach was used to introduce the contrc&o . Pre-test and post-test instruments
were given both before and after treatment in order t@rar data. Inferential statistics were used to
analyse the collected data. The results of the st ’Qnstrated that the mean scores of students who
received chemistry instruction using a cogpﬁw learning strategy and inquiry-based learning differed

statistically significantly, favouring a c@tive learning strategy followed by inquiry-based learning.

Therefore, the study suggested tﬁ&ondary school chemistry teachers implement cooperative learning

techniques in their instructib@Q

The current resea{i\ﬁlm to the previous work reviewed, so both studies aimed to determine the
effects of using@udent-centred teaching method to teach students to find out the most effective method,
and b L@ quasi-experimental research design. The previous researchers have made a very good
effort in the research work, although the study only included high schools. The current work differs from
the past reviewed work in that the past study focused on cooperative learning and inquiry-based method,
while the current study focused on cooperative learning and problem-solving teaching methods. The

subject that the previous study investigated was also chemistry, while this study investigated Financial
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Accounting. Additionally, the subject educational institutions of this study were universities in Southwest

Nigeria, while the past work under review involved secondary school students in Anambra State, Nigeria.

A study was conducted in Imo State, Nigeria to investigate the effect of cooperative learning strategy on
students' academic performance in Economics in public secondary schools in Imo State. The study was
guide by two research questions and two hypotheses. The research design adopted was quasi-
experimental design. The study population consisted of 94,412 students enrolled in 296 se@a schools
in 6 educational zones in Imo State. Purposive and cluster sampling were adopted tQJ 97 two upper
secondary school students from two co-educational institutions. Data we %cted using the EAT
(Economy Achievement Test), which consisted of fifty (50) multi e items. The reliability
coefficient was Q 0.85.
The research questions were addressed using mean scores ﬁgndard deviation statistics, and the
hypotheses were tested using analysis of covariance (A A). Students who were taught economics
using a cooperative learning approach outperfo \Q’Qe who were taught the subject through lectures.
The mean achievement scores of male anclf@@students who received economics instruction using the
cooperative learning approach did not d@mgniﬁcantly, according to the results of the post-test alone.
Among other recommendations h@ln light of the results was that students in large classes be split up

into smaller groups so they\%&paﬂ in discussions and then share their research in front of the class®’.

The current study @evious work under review are comparable in that they both employ a quasi-
experimental r@ch design and concentrate on evaluating the effects of teaching students using a
studen%&pproach in order to identify the most effective approach. The study made a very good
effort although it only included high schools. However, the researchers focused mainly on cooperative
learning itself as an experimental method, while the control method was a lecture method, and also the
respondents of the previous study were high school students, not post-secondary. Current work is
different from past work under review. This study dealt with two experimental methods, that is, two

learner-centred methods, which are cooperative learning and problem-solving teaching methods. The
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subject that the previous study investigated was also economics, while the current study investigated
Financial Accounting. Additionally, the subject educational institutions of this study were universities in
South Western Nigeria, while the past work under review involved secondary school students in Imo

State, Nigeria.

An investigation into the impact of implementing a cooperative learning approach on the academic
performance of northern Israeli elementary school pupils in mathematics was carriedQ[. 30 math
teachers from elementary schools and 40 sixth-graders from Arab schools in northﬁ/ made up the

study sample. They were split into two groups: an experimental group and Qé“{()l group. The control
u

group used the conventional learning approach, while the experime p used the cooperative
learning approach. The research tools listed below were e (1) Survey to find out how
cooperative learning affects "teachers' academic achievemex&2 0 examine student performance in
mathematics, administer a post-test to both the experime@’bﬂ control groups. The findings of the study
demonstrated that students' academic performa \@fa‘thematics when using the cooperative learning
approach is superior to that of students usip&&nventional learning approach®.
O\
The current study and the previous W%’&nder review are comparable in that they both employ a quasi-

N

[ ]
experimental research desig: @concentrate on evaluating the effects of teaching students using a

r to identify the most effective approach. Despite the fact that the study

student-centred approac &
only included elen@c ools in northern Israel, earlier researchers put forth a very good effort.

However, th rchers focused mainly on the cooperative learning itself as an experimental method,
while ‘Mntrol method was the lecture method, and also the respondents of the previous study were
elementary school students, not university students. The current work differs from the past work reviewed
in the sense that the current study considered two experimental methods, that is, two learner-centred
methods, which are cooperative learning and problem-solving instructional methods. The subject that the

previous study investigated was also mathematics, while this study investigated Financial Accounting. In
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addition, the subject educational institutions of this study were universities in Southwest, Nigeria,

whereas the past work reviewed involved primary school students in northern Israel.

A study comparing the effects of implementing a cooperative learning approach on the attitudes and
academic performance of Grade 11 Biology students at Graceville National High School, San Jose del
Monte, Bulacan City Division, was carried out. Determining the efficacy of the cooperative learning
approach in comparison to traditional teaching was the study's goal. An experimental rese@ ign was
employed in the study. In the design, attitudes in biology were surveyed and resefrc t results were
compared between a cooperative learning experimental sample and a contr &rbﬂp that received direct

Qincreased 41.86% more

instruction. The results of the study showed that the experimental grou

than the control group's score on the pre- and ievement tests of 36.49%.

Additionally, the pre-post attitude survey revealed that the erithental group scored 81.90%, higher
than the control group's 81.69% score. At a probability@%igher than 0.05, the t-test of significance
revealed no significant difference between the p é\% d post-test in either the experimental or control
groups. The F-test revealed that the m.e@—attitude scores and the post-attitude scores of the

experimental and control groups did not@ significantly®.

Q

Both the current study and %@Nusly reviewed work seek to ascertain the effects of teaching students

order to identify the most successful approach. Even though the study

through cooperative leagngu
only included higl(sc&%l's dents in San Jose del Monte, Bulacan, the previous researchers put forth a

very good eft@

Howev&% researchers focused primarily on cooperative learning itself as an experimental method,
while the control method was a lecture method, and also the respondents of the previous study were high
school students, not university students. The current work differs from the past reviewed work in that the
current study considered two experimental methods that is, two learner-centred methods, which are

cooperative learning and problem-solving instructional methods, while the previous study considered

62



only one experimental method. The subject that the previous study investigated was also biology, while
this study investigated Financial Accounting. In addition, the subject educational institutions of this study
were universities in Southwest Nigeria, while the past work reviewed involved high school students in

San Jose del Monte Bulacan.

Five research objectives were examined in a study to determine the impact of cooperative learning
strategies on elementary school students' academic achievement in English. A " Q%post-test
equivalent group design" was employed in this experimental study. Students from aleoj ment primary
schools VIII year of English from Nowshera district for boys and girls ma e study's population.

One hundred female students from Kheshgi Payan Government High nd Batakzai Government

Girls High School were chosen at random to make up the study e. Pre-test and pairwise random

selections were used to divide the twenty-five into a controhgrodp and an experimental group. Four
weeks were allotted for treatment. The researcher perso@thered the data. The t-test and percentage
were used to analyse the data. Recommendation@ clusions were drawn from the data. For English
teachers, students, and curriculum design.m& study was important. The findings demonstrated that
both boys' and girls' performance Was\g@l\lﬁcantly impacted by cooperative learning. The findings
indicated that both boys' and gii‘l&nceptual development and the cooperative learning approach are

significantly QQ correlated.

The study found tha{\' boys' and girls' VIll-year performance was significantly impacted by
cooperative leﬁguconsequently, it is advised that every student think about using a cooperative
learning a . Students' academic performance can be improved in this way. Numerous positive

outcom%(ere reported in the report*.

Both the current study and the previously reviewed work seek to ascertain the effects of teaching students
through cooperative learning in order to identify the most successful approach. Despite the fact that the
study only included Nowshera primary school pupils, the earlier researchers put forth a very good effort

in their investigation. However, the researchers focused primarily on cooperative learning itself as an
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experimental method, while the control method was a lecture method, and also the respondents of the
previous study were high school students, not university students. The current work differs from the past
reviewed work in that the current study considered two experimental methods, which are, two student-
centred methods, which are cooperative learning and problem-solving instructional methods, while the

previous study considered only one experimental method. . The subject that the previous study

investigated was also English, while this study investigated Financial Accounting. A itignally, the
subject educational institutions of this study were universities in South Western Nif ile the past

work under review involved primary school students in Nowshera. &

The impact of the cooperative learning approach on the academic perfor&d retention of secondary
school students in financial accounting in Enugu State, Nigeria v@mpirically examined in a study
conducted there. Six hypotheses and four research questions s& the study's compass. The study was
carried out in Enugu State's Agbani Education Zone a\@ﬁ a non-randomized pre-test and post-test
control group design. The sample of 165 students) whom were girls and 55 of whom were boys,
were chosen from two intact classes of uppq&ndary school students. The study population comprised
all 300 students enrolled in Co-edue(%%l Senior Secondary School 1, which offered Financial
Accounting in Agbani Educatic?@ae of Enugu State. There were 30 men and 85 women in the
experimental cooperative @QIIS people in the group overall, and 15 men and 30 women in the
control group. Purpos@tistage random sampling was one of the sampling techniques employed. The
instrument use f(géﬁta collection was the Financial Accounting Achievement Test (FAAT), which
consists o@ems drawn from previous WAEC and NECO questions. The reliability coefficient was
0.68 béﬁﬂe the researcher used the Kuder Richardson formula (K-R20) to determine pre- and post-
FAAT. The mean and standard deviation were employed to answer the research questions, and the
hypotheses were tested at a significance level of 0.05 using analysis of covariance (ANCOVA).
According to the study, compared to their counterparts in the control group, the experimental group

(cooperative group) performed better and retained more financial accounting. Additionally, there was no
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discernible difference in the retention and benefits of financial accounting between male and female
students. It was suggested that Financial Accounting be taught using a cooperative approach. Teachers of
Financial Accounting should once more be encouraged to participate in on-going training and retraining

regarding the efficient implementation of cooperative learning in the classroom?’.

The goal of both the current study and the previously reviewed work is to ascertain the effects of teaching
financial accounting students through cooperative learning in order to identify the Q[ ccessful
approach. Previous researchers have made a very good effort in the research work altho he study only

included secondary school students in Enugu State, Nigeria. &

However, the researchers focused mainly on the cooperative learning.itself\as an experimental method or
group, while the control method of the lecture and also the res@% of the previous study were high
school students, not university students. The current work di from the past reviewed work in that the
current study considered two experimental methods s, two student-centred methods, which are
cooperative learning and problem-solving instrN\Qal methods, while the previous study considered

only one experimental method. . In ada%q, e subject educational institution of this study was

universities in South Western Nigeria,@le the past work under review involved senior secondary school

students in Enugu State, Ni%@

2.3.2 Think-Pair-Sh‘as&i Student Achievement

N\

"The Use of ﬂ@hl -Write-Pair-Share Technique in Writing" was a study that used the quantitative
method. S%@s in the tenth grade at one of Cipanas' vocational schools during the 2020-2021 school
year made“up the population. A control class and an experimental class were created from a sample of 72
students. The experimental class was taught how to write recount texts using the think-write-pair-share
method. The control group, on the other hand, embraced the traditional approach. The T-Test was used to
analyse the data. The T-test value was 0.027, which is lower (<) than 0.05, according to the results. The

null hypothesis was thus disproved, indicating a difference between the traditional method and the class
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that was taught using the think-write-pair-share technique. Here, it is evident that students who were
taught the think-write-pair-share technique were more engaged and able to express their opinions in
recount texts. It suggests that teaching writing about can benefit from the use of the think-write-pair-share

(TWPS) technique?.

The goal of both the current study and the earlier research under review is to ascertain how well students
learn using the think-pair-share method in order to attain the best possible learning outcoant ugh the
study was not conducted in a higher education institution and was not about findnci counting, the

researchers put forth a lot of effort in their research. Also, the researchers r@@ocused on think-pair-

share alone. %

The current work differs from the past work under review in th@Qdy considered two experimental
methods, that is, two learner-centred methods, which arerg@erative learning methods and problem-

solving instructional methods. Additionally, the supj ducational institutions of this study were

universities in Southwest Nigeria. @

.
A pre-test, post-test, and control group cl{ﬁsx(perimental design using a 2x2 factorial matrix was used in
a study that looked at the impac@e Think-Pair-Share strategy on secondary school mathematics
achievement in Ogun Stal@a. The study's population consisted of all 22,070 Senior Secondary
Schools 2 (SSS2) stu in Ogun State. The study was guided by three hypotheses. A multi-stage
sampling proc duws used in the study. Using the Simple Random Sampling Technique, twenty
students wen en from each of the four (4) Senior Secondary Schools in the Ijebu-Ode and Ijebu-
North é&cal Government Areas. A total of 80 students, 40 of whom were male and 40 of whom were
female, took part in the study.
The Mathematics Achievement Test (MAT), which has a reliability coefficient of 0.78, is the tool used to
collect the data. The data was analysed at the 0.05 level of significance using descriptive statistics and

inferential statistics (Analysis of Covariate). The results showed that the strategy had a major impact on
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the students' mathematical performance. Additionally, it was determined that gender has no discernible
primary impact on students' math proficiency. Thus, among other things, the researcher suggests that
senior secondary schools adopt the Think-Pair-Share method of teaching when it comes to teaching and

learning mathematics’>.

This current study is similar to the previous work under review, as both studies aim to determine the
effectiveness of think-pair-share approach in teaching students in order to achieve thQ&ffective
learning outcome. The researcher’ effort in this research work is commendable, but@/@iy was not on
Financial Accounting and it was also not in a higher educational institutio@kit was conducted in a

state.. Also, the researchers mainly focused on think-pair-share alone.

The current work differs from the past work under review in th@Qdy considered two experimental
methods, that is, two learner-centred methods, which @think-pair-share and problem-solving

instructional methods. Additionally, the subject educa% institutions of this study were universities in

Southwest Nigeria. @

The purpose of the study, which was c@ou‘t in Abia State, Nigeria, was to determine how a think-
pair-share teaching approach we %&ct the academic performance and self-efficacy of secondary
school students studying ﬁ%%counting. 846 students in two senior secondary classes (SS2) in Abia
who studied financial q&lting made up the population of the study, which used a quasi-experimental
research desig w&a}mn—equivalent control group pre-test and post-test. 78 SS2 Financial Accounting
students we osefully chosen as the sample size in order to achieve this goal. The Financial
Accoul}&q& est (FAAT) and the Adapted Academic Self-Efficacy Scale were among the tools used to
collect the data. Experts in Business Education and Measurement and Evaluation assessed the
instruments' face and content validity, and Cronbach Alpha was used to calculate the reliability of the
FAAT and the Kudder-Richardson Formula 20 (KR-20) to assess the internal consistency of academic

self-efficacy scales, yielding reliability coefficients of 0.92 and 0.79, respectively. ANCOVA, mean, and
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standard deviation were used to analyse the data. These results demonstrated that the TPS teaching
approach outperforms CTM in raising students' academic achievement and sense of self-efficacy in
Financial Accounting. According to the researchers, students' subpar academic performance in Financial
Accounting could be improved by implementing the TPS education strategy. The TPS educational

strategy was recommended for use by this study!®.

The goal of both the current study and the previous research under review is to determiQ&teaching
Financial Accounting to students using a think-pair-share method can enhance the(l)gng outcomes.
Although the study only included secondary school students in Abia State, Ni %rior researchers have
put forth a great deal of effort in their investigation into the application QPS educational strategy.
However, previous researchers mainly focused on the think-pair- @ learning approach itself as an
experimental method or group, while the control method was t @\re method, and also the respondents
in the previous study were high school students, not étésity students. While the current work is
different from the past reviewed work in the s \Q the current study considered two experimental
methods, that is, two learner-centred mgt@which are think-pair-share cooperative learning and

problem-solving teaching methods. Ad@lly, the subject educational institutions of this study were

universities in South Western Nigéw: Lile the past work under review was on senior secondary school

students in Abia State, Nig@Q

The effects of a @hare teaching approach on student performance and retention in financial
accounting in @dary schools in Abia State was examined by a prior study. Four research questions
and fcgr\/ ypotheses served as the investigation's compass. Specifically, a quasi-experimental
research design with a non-equivalent pre-test post-test control group design was used for this
investigation. 846 Abia State secondary school SS2 Financial Accounting students made up the
population. 78 students studying Financial Accounting were chosen from two upper secondary SS2
classes using a purposive sampling technique. The Adapted Academic Self-Efficacy Scale (AASS) and

the Financial Accounting Test (FAT) were employed in the data collection process. Three specialists in
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the fields of measurement and evaluation and business education helped determine the face and content
validity of these instruments. The Kudder-Richardson Formula 20 (KR-20) was used to estimate the
reliability and for the Academic Self-Efficacy Scale, and the Cronbach Alpha was used to estimate the
scale's internal consistency. The reliability coefficients for the two measures mentioned above come out
to be 0.92. The research questions were answered using the mean and standard deviation, and the null
hypotheses were tested at the 0.05 level of significance using the Analysis of Covarianc COVA).
When compared to a traditional teaching approach, some of the study's findings sug Qat the think-
pair-share instructional strategy was more successful in raising student {haﬁ and academic
achievement in financial accounting. Additionally, there is a notable between students who
were taught Financial Accounting using the think-pair-share strategy %who were taught using the
traditional method in terms of achievement and retention. The re@hers suggested, among other things,
that instructors of Financial Accounting should employ t%@mir—share method more often in order to

encourage students to actively participate in the teachi{@ learning process in the classroom?®.

The goal of both the current study and thg s&us research under review is to determine how teaching
financial accounting to students using &G@l\-pair-share method can enhance their learning outcomes.
Even though the study only inchi'd%econdary school students in Abia State, Nigeria, earlier researchers
put forth a very great WO@% the lecture method served as the control method, prior researchers
primarily concentrate(ﬁ&e think-pair-share learning approach as an experimental group. Additionally,
the respondents\i rev1ous study were high school students rather than university students. While the
current wo@ ifferent from the past reviewed work in the sense that the current study considered two
expen methods, that is, two learner-centred methods, which are think-pair-share cooperative
learning and problem-solving teaching methods. Additionally, the subject educational institutions of this
study were universities in South Western Nigeria, while the past work under review was on senior

secondary school students in Abia State, Nigeria.
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The purpose of a study was to determine how jigsaw and think-pair-share methods affected students'
performance in principles of accounting in North-Eastern Nigerian colleges. Three research questions and
three objectives served as the study's compass, and three null hypotheses were developed and examined at
the 0.05 level of significance. With 900 NCE Business Education students enrolled in North East colleges
that offered Principles of Accounts during the 2015-2016 academic years, it used a quasi-experimental

1

research design. 120 students received instruction in their intact classrooms. The st data was

generated using the Principles of Accounts Achievement Test (PAAT). Means an deviations
were used to answer the stated research questions. Hypotheses one and two erL‘[ed using simple
regression analysis, while the t-test statistic was used to test hypotheses th @‘, and five. Based on the
study's findings, it was deduced that while null hypotheses one an %e rejected, null hypotheses
three, four, and five were accepted. The outcomes showed that ﬂ@nk—pair—share and jigsaw approaches
were significant and had an impact on students' academi ance in Principles of Accounts at North
Eastern Nigerian Colleges of Education. It was con that students can attain better outcomes by
using the think-pair-share method and jigsaw é\&Hence, based on these, five recommendations are

%hould consider jigsaw and think-pair-share methods as

°
postulated, among which, the curriculum 113;\@\*

effective methods to teach accour.lt@iples while devising accounting education curricula >,

\

There are some similarities\be n this current study and the past research work under review, so both
studies focus on dewﬁ\QA‘g the effects of adopting a think-pair-share learning approach to teaching
Financial AccountingsStudents to improve student learning outcomes. Previous researchers have made
very good @s in the research work however, the study involved colleges of education in North Eastern
Nigerihﬁﬁvever, the previous researchers focused on the puzzle method and think-pair-share learning as
the experimental method or group, while the control method was the lecture method, and also the
respondent of the previous study was college students, not college students. The current work differs from
the past work reviewed in the sense that this study considered two experimental methods, that is, two

learner-centred methods, which are think-pair-share cooperative learning and problem-solving teaching
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methods. In addition, the scope of educational institutions of this study was universities in Southwest

Nigeria, while the past work that was reviewed was on colleges of education in North-East Nigeria.
2.3.3 Problem Solving and Students' Achievements in Financial Accounting

The effect of guided discovery and problem-solving teaching strategies on the academic achievement of
financial accounting students at the Colleges of Education, North Central, Nigeria, was in@ga‘ted. In
light of the aforementioned, the study aims to accomplish four distinct goals. Four res@ estions and
four null hypotheses were developed to direct the study in accordance with tlv&&ﬁectives. For this
study, a quasi-experimental research design was used. 8,923 students stu usmess education at the
Colleges of Education in North Central Nigeria comprise the stud ation. 789 NCE II students
were chosen as respondents for this study using a purpos@g;hng technique. The Financial
Accounting Achievement Test, which was developed b archer, was used to gather data for the
study. Experts validated the instrument's face and con ghe FCT College of Education in Zuba served
as the site for the pilot test. The instrument's ir@ consistency was determined using the Spearman
rank order correlation coefficient. Within & eks, the data was gathered. In order to answer the
research questions, the study's dat@&s analyzed using means and standard deviation, and null
hypotheses one, two, and three \e ested using the t-test statistic. ANOVA and the Scheffe Post Hoc
Pairwise Comparison tes %sed to test null hypothesis four. Among other things, the studies revealed
that guided disco r&lem—solvmg, and lecture techniques significantly impacted the academic
achievement 1n%anc1al Accounting students in the Colleges of Education, North Central, Nigeria. As a
result, %@r?y comes to the conclusion that various teaching strategies showcase various learning
outcomes. In the control group, where the lecture method was employed, students' performance in
mathematics generally decreased in terms of achievement. Students in guided discovery and problem-
solving classes, on the other hand, are exposed to and accept a higher level of reasoning. Indeed, based on

the study's results and conclusions, among other things, the researcher suggested that policy should
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encourage Business Educators, particularly those at universities, to employ teaching strategies that

involve guided discovery and problem-solving when teaching Financial Accounting>®.

Finding an efficient way to teach Financial Accounting was the goal of both the earlier study and this one.
However, whereas the previous study included students from Colleges of Education in North Central
Nigeria, the current study included students from all South Western Nigerian universities that offer
Business Education as a field of study. Even so, the previous study greatly aided the curQw rk in the
literature review and helped the researcher determine the degree to which the tea ir@ategy used to
teach accounting can impact both teacher effectiveness and student achi ﬁi@t. Since this study

Qnts in the three selected

adopted these three methods together in teaching Financial Accountin

universities, it means that these three teaching methods were used I-\Q in each university visited in the

sample ’bQ

A survey design was used in a study to determine roblem-based learning approaches affected
financial accounting instruction and learning at \Qs State. Twenty entrepreneurs from Rivers State
University and sixty-seven from Ignatia Aj iversity of Education were among the 87 respondents
who made up the population. Due to t%&iall size of the population, no sampling was done. Therefore, a
structured questionnaire called @s of Problem Solving Teaching Method on Teaching and Adoption
of Financial Accounting Teaching in Rivers State Universities" EPSTMTLFAE was used to gather data
for this study. Th@%ﬁ r determined the instrument's level of reliability using the PPMC method,
which produce@orrelation coefficient of 0.82. Means and standard deviation were used to answer the
researc@lons, while the null hypotheses were tested using z-test statistical tool. The findings of the
study showed that the problem solving method is very useful but some lecturers do not actually use it in
the delivery of lessons in Rivers State universities. Among other things, it was recommended that the

educational authorities in Rivers State University develop curricula and programs to enhance the effective

teaching and learning of Financial Accounting and the authorities in Rivers State University should
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emphasize the influence of the problem-solving method and the role of teachers in their choice of

teaching method so they can increase performance’.

While this study shared some similarities with the previous work, because in both, a finding of an
effective methodology for teaching Financial Accounting was a goal; this is the present study which
involved Business Education students in all universities in Southwest Nigeria offering Business
Education as a field of study. Nonetheless, the previous study aided the current work Qhe iterature
review and enabled the researcher to determine the extent to which the adoptechJ d in teaching
Financial Accounting can impact teacher effectiveness and student achieve &Qe study was a survey,

“-Qarch. Compared to earlier

and the study population was small, despite the prior researcher's excell%

research, this study's quasi-experimental single-group research % cluded a larger population and

sample size. Q

Using a pre-test and post-test non-equivalent control g sign, a quasi-experimental study was carried
out to ascertain the impact of problem solving a@aw puzzles on students' academic performance in
Financial Accounting among Business Edﬁ%@ tudents in a few universities in Anambra State, Nigeria.
719 business education students from &n(%ra State universities made up the study's population, and 123
.
N
business education students rq@uo universities made up the sample size. The Financial Accounting
Test (FAAT), which W&l&g by the researcher using 300L previous questions from 2020 to 2022, is

the research tool. Q‘oi\\h

FAAT. The ins@ent‘s test-retest methodology was used to assess the reliability of the data; A reliability

edexperimental and control groups of Business Education students took the

index o@was obtained after analysis using the Pearson product moment correlation coefficient. The
research questions were answered using the mean, and ANCOVA was used to test the hypotheses. The
findings revealed students' academic performance in Business Education in Financial Accounting is
improved more by the problem-solving and jigsaw puzzle learning modes than by the lecture teaching
approach. The study's findings revealed that jigsaw puzzle and problem-solving learning methods can

improve students' academic performance in Financial Accounting. Therefore, among other things, it was
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suggested that in order to improve the academic performance of Business Education students, university
instructors of the subject should start teaching Financial Accounting and other skill-based subjects using a

problem-solving and puzzle approach!'.

While this research is related to the past work, as both were targeted at establishing a commercially viable
methodology for teaching Financial Accounting, yet the current study involved Business Education
students across all universities in South West Nigeria that offers Business Education as Q%&of study
while the past work targeted Business Education students in Universities in An@gta‘[e, Nigeria.
Nonetheless, the previous study helped the researcher determine the degree t &n student achievement
can be impacted by the teaching strategy used when teaching financial Qng, which benefited the

current work in the literature review. Even though the current stud \%o earlier research are similar, the

current study's coverage area is larger. Q

In Akoko-Edo, Edo State, Nigeria, a research exarmi ow secondary school students' interest in
financial accounting was affected by cooperativ&gproblem—based learning. The study used a quasi-
experimental research design to accompﬁs@s bjective. Participants in the study included 217 SSII
students from three secondary schoo@srmg the 2021-2022 school years. A structured questionnaire

t of A

with a reliability coefficien @(hat had been validated by a few experts served as the data collection
tool. Prior to the interven 'gpre—tes‘c questionnaire was given, and following the intervention, a post-
test questionnaire.@/% rch questions were answered using mean and standard deviation statistics.
Analysis of V@ce (ANOVA) was used to test the hypotheses at a significant level of 0.05.
The h ot%:gwere tested using Analysis of Variance (ANOVA) at a significance level of 0.05. The
study's findings showed that secondary school students in Akoko-Edo, Edo state, Nigeria, are more
interested in Financial Accounting when they are taught cooperative and problem-based learning

techniques. The study's authors suggested, among other things, that secondary school stakeholders,

including the Ministry of Education and principals, work to establish a supportive atmosphere that would
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allow teachers to employ cooperative and problem-based learning strategies and encourage students to

show a strong interest in Financial Accounting in secondary schools in Edo State'”.

This research is similar to the previous work as both focused on finding an effective methodology for
teaching Financial Accounting. However, the current study included Business Education students in all
universities in Southwest Nigeria that offer Business Education as a field of study, in contrast, the prior
study concentrated on the academic achievement of secondary students in financial accoqu n Akoko-
Edo, Edo State, Nigeria. Nonetheless, the previous study made a significant contribu to the current
literature review and helped the researcher determine the degree to which Q&hing strategy used to

teach accounting can impact both teacher effectiveness and student acl% t. The study also used a

quasi-experimental research design, and the earlier researcher did ft research.

53 students (average age: 15 = 0.1 years) enrolled in the year of the Tunisian secondary school
system participated voluntarily in a study that comparp&@effects of the problem-solving approach and
the traditional method for motivation and learn uring the physical education course. They were
randomly assigned to either the experimeﬁb&q p or the control group. While the experimental group
was taught problem-solving techni L%&he control group's participants were instructed using a more

conventional approach. For fiv \ks, both groups participated in a 10-hour experiment. A questionnaire
was used to evaluate t b a

tional motivation of the students: intrinsic motivation revealed the
regulation, extrir@ ation, and motivation in the first, TO, and final sessions, T2.
Video analyses@ were captured at TO, T1, and T2 were also used to gauge the students' learning. The
experix@roup significantly outperformed the control group in terms of motivational dimensions,
identified regulation, and intrinsic motivation, according to the results. In learning scenarios, students'
motor engagement—that is, their ability to complete the movement task successfully enough despite its
difficulty—improved only in the experimental group (p < 0.001). In T1 and T2, waiting times within the
experimental group were noticeably shorter than in T0O. At three time points, the experimental group's

waiting time was lower than the control group's all with p < 0.001. In conclusion, the problem-solving
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approach is a useful tactic for improving motivation development and motor skill performance during

physical education course.

This research is similar to the previous work as both were focused on finding effective teaching method.
However, the current study included Business Education students in all universities in Southwest Nigeria
offering Business Education as a field of study, while the previous study included first-year secondary
school students in { Tunisia.
With a quasi-experimental research design, the previous study aided the current Q}Q the literature

review and assisted the researcher in determining the degree to which the teaehing methodology used in

instruction can impact both teacher effectiveness and student achieveme%

2.3.4 Cooperative Learning, Problem Solving and Student A ent in Financial Accounting

A study with six goals and a descriptive research design inves@@ed how cooperative and problem-based
learning approaches affected the academic achieve students studying financial accounting in
particular secondary schools in Lagos State. Onb@ students and 20 teachers were selected from the
321 public senior secondary schools that m& the study's population, which included all commercial
students and financial accounting t@gr? The data needed for the study was gathered using the
Teaching Method Questionnai@@lQ), Students Attitude Towards Learning Financial Accounting
Questionnaire (SATLFAQ), Financial Accounting Achievement Test (FAAT). The instruments'
respective reliabilj .éients were 0.789, 0.688, and 0.806. From the study's findings, students'
academic perfo@nce and attitudes toward learning financial accounting are significantly impacted by
cooper: tiv@:ing and problem-solving techniques. However, in a few secondary schools in Lagos
State, there was a notable difference between male and female students' academic performance and
attitudes toward learning financial accounting. The study suggested, among other things, that the results
be applied to help educators, school administrators, and school support personnel support or promote the

use of cooperative and problem-based learning strategies as one of the frequently employed strategies in

classrooms since they will help and motivate students to collaborate, which will increase their capacity to
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retain memory®>.
Finding an efficient way to teach financial accounting was the goal of both the earlier study and this one.
Nonetheless, secondary school students from Lagos State, Nigeria, were the main respondents of the
previous study. The previous study benefited the current work in the literature review and assisted the
researcher in determining the extent to which the teaching method used in accounting instruction can

affect student achievement and teacher effectiveness. :\

Two research questions and two hypotheses were formulated and tested at the 0.05 IQJQigniﬁcance in
a study conducted in Delta State, Nigeria, to examine the impact of coop &and problem-solving
learning strategies on biology students' academic achievement in Se\@ndary schools in Delta
Central Senatorial District. The study used a quasi-experimental @309 Biology SS2 students from
six complete classes make up the study's sample. Data was @@d was using an instrument that was
valdated by specialists in curriculum studies, measuren@rbld evaluation. Results from ANCOVA, t-
test, and ANOVA analysis proved that the te as@ rategies had a significant impact on students'
achievement; students in the cooperative, @ng, and problem-solving groups performed noticeably
better than those in the lecture group. T\S@J\dy's findings supported the researcher's conclusion that the
best method for learning biology’i@perative learning. It was suggested that the biology curriculum for
senior secondary schools i@% incorporate cooperative learning and problem-solving techniques®.
Since both studies -s@ to identify an efficient learner-centred approach to teaching financial
accounting, theg mparable. However, this study was carried out among biology secondary school
students ir@e State, Nigeria. Nonetheless, the previous study improved the current literature review

and ass}M the researcher in determining the degree to which the method used to teach accounting can

influence both teacher efficacy and student achievement.

2.4 Conceptual Model
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A system is represented by a conceptual model. It includes ideas that aid people's knowledge or
comprehension about a subject that the model represents. For the purpose of this study, the conceptual

model as developed by the research as a way of contributing to existing knowledge is represented below

diagrammatically.
Independent Variables Ho5
(Experimental Groups)
Cooperative Learning Ho3
% Think-Pair-Share Dependent Variable
Hyl Business Education

Students’ Academic

. Achievement in
Problem-Solving Method
o o Hod Financial Accounting
Critical thinking
Recall of Knowledge
Ho2 Gender

The conceptual model presented above examined the variables contained in the study. It examines the
interaction between and among the independent variables and the dependent variable. It also considered

the effect of the moderating variable (gender) on the independent and the dependent variables.

2.5 Summary of Gaps in Literature Review
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The purpose of this study is to investigate students' academic achievement in financial accounting at
public universities in Southwest Nigeria and how it is affected by think-pair-share and problem-solving
teaching strategies. The study's theoretical framework was based on Gestalt Problem Solving Theory,
Social Interdependence Theory, and Walberg's Educational Productivity Theory, and related literature
was reviewed. The study's primary concepts were academic performance, financial accounting, the think-
pair-share method, and the problem-solving method. These terms were explained and their ionship to

O

Within the conceptual framework, various concepts such as think-pair-share ﬁl& cooperative methods

the current study was also analysed.

and problem-solving methods were discussed. In this chapter, the con nancial Accounting and
the results of students in Financial Accounting were evaluated. T ture reviewed showed that there
have been several studies on cooperative learning methods @p lem-solving teaching methods that
have been conducted in natural sciences, social studies, @es and mathematics, while few have been
conducted on think-pair-share type of teaching d problem solving teaching methods. From the
reviewed literature, it was found that earlies&rchers used think-pair-share independently or problem
solving teaching method independently\ﬁ&: of the researchers combined these two methods in their
research work. Therefore, the re$ er tried to bridge this gap in literature by examining the effect of
these two teaching method@&—pair—share and problem solving teaching method) on the academic

achievement in Financ\(&counting among Business Education students.

Also, it was ob@ed that most of the research that was conducted was majorly at the secondary level of
education %réostly in science, mathematics and social sciences. However, this research was conducted
in Financial Accounting at the university level using multi-constructivist teaching methods, which is a
thinking-pair-sharing model of cooperative teaching methods and problem-solving teaching methods, to
find out which of these methods will produced better or different learning outcomes in the teaching and
learning of Financial Accounting at university level. This type of study is relatively new in Financial

Accounting, especially at the university level. Therefore, this study was undertaken to fill this gap.
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Academic achievement is the result of students' mental abilities in the educational environment. Students'
academic achievement includes the general cognitive ability to think, offer solutions, reason logically,
retrieve and understand the latest document by drawing on prior knowledge that will in turn be placed
against the outlined direct objectives. The following are some of the factors that influence students'
academic performance: instructional strategies, teacher academic qualifications, school climate, and
instructional resources. Accounting is the process of documenting, organising, generatin S%Darising,

and communicating financial information to the appropriate parties, as well as trans :a ormation to

support the application of specific work policies. Accounting records are kept tosse e result and how

profitable the company's trading is, to check for criminal acts, to monitor gress of the companies

and to make easy financial comparisons between other competitors. 0

Based on the reviewed past research similar to this studbth;researcher found that none of the
researchers emphasised the importance of either of the tgéching methods, which are think-pair-share
and problem-solving methods on academic a h&nt in Financial Accounting among Business

Education students in public universities in @wes‘[ Nigeria. So this is the main gap that this work has

filled. \C')\
S
¢
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N
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The procedures and methods that were adopted to examine the effects of Think-Pair-Share and Problem-
Solving Teaching Methods on academic achievement in Financial Accounting among Business Education

students in public Universities in Southwest, Nigeria are discussed in this chapter.
3.1 Research Design

A quasi-experimental research design was used in this research; specifically, pre-test and @t—tes‘[ non-
equivalent control group. This is due to the fact that the study ascertained the effect @Qk—pair—share
and problem-solving teaching methods on academic achievement in Fina a(@:ounting among
Business Education students in public universities in Southwest nge§.use the subjects in this

study were divided into groups according to non-random criterig esearch design is not truly

experimental. Quasi experimental research design is the design .1@ csearcher to control the treatment
but is not able to randomly assign the subject of treatment' ’b@es treatments to the experimental group
and then analyses the changes of the students’ ac% nt compared to the control group?. Quasi
experiment design focuses on the treatment and o\gne, so the data were taken from pre-test and post-

test to examine whether think-pair-share as’\&\gr lem-solving teaching methods can improve students’

achievement in Financial Accountl@

The 2 by 3 factorial design 0 the study is outlined as shown below:
0’&
Table 3.1.1: The Design Matrix of the Study

Experimental Group1 01 X1 02
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Experimental Group2 03 X2 04

Control Group 05 - 06

Where:

01 - Pre-test for Experimental Group 1 \

03 - Pre-test for Experimental Group 2

05 - Pre-test for Control Group :&
02 - Post-test for Experimental Group 1 %

04 - Post-test for Experimental Group 2 Q

06 - Post-test for Control Group b’b
&

3.1.1 Treatments @
-

X1 - Treatment 1 (Think-Pair-Share) C)\

&
X2 - Treatment 2 (Problem—solx@

3.2 Population of Else&iy
Population is h g‘ﬂportant in research in order to ensure that the sample describes the group under
study?. Th@%laﬁon of a study should reflect such an attribute like demographic variables, geographic
location, afid every other feature which could be relevant for research?®. Therefore, the population of this
study comprised 1,270 (200 level) Business Education students in all the 12 Federal and State universities

in the six Southwest states in Nigeria offering Business Education as a course of study as at the time of

carrying out this study.

Table 3.2.1 Population of the Study
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Name of Institution Male Female Population

S/N
1. Lagos State University 20 63 83
2. University of Lagos 35 85 120
3. Ekiti State University, Ekiti 53 107 160
4 Olabisi Onabanjo University, Ago-Iwoye 68 152 220
5 Tai-Solarin University of Education 120 280 400
6 Federal University, Oye Ekiti 56 84 40
7 Adekunle Ajasin University, Akungba i
8 Bamidele Olumilua University of Education, Science and 5] 79 QI 30
Technology, Ikere, Ekiti O
9 Lagos State University of Education Q/ Nil
10 University of Ilesa, Osun é Nil
11 Emmanuel Alayande University of Education, Oyo 6 1 Nil
12 Osun State University
Total - 9 861 1,270
Source: Fieldwork (Departmental Offices) Qv

3.3 Sample and Sampling Techniques &Q

The sample size for this study was 423 (intact Ch*\KQOO Level Business Education students from three
universities that were randomly s@ (two States and one Federal university).
Sampling techniques involve the sele:@\(?a subset from the larger population and are core to research,
since through sampling, the na@ generalizability of findings depend on it*. A multi-stage sampling
procedure was used in the s . First, two out of the six Southwest states were selected using a simple
random sampling ::]’\@Sq.u and these states were Lagos State and Ogun State. Secondly, three public
universities—twéState and one Federal—were selected using a purposive sampling technique from the
two st tes.@rahree sampled universities were: Lagos State University, University of Lagos and Olabisi
Onabanjo University. The researcher adopted a purposive sampling technique in selecting the sample
universities because the researcher wanted a fair representation of both federal and state universities in the

sample size.

These universities were assigned into experimental groups and control group using simple balloting

technique. The experimental groups were think-pair-share experimental group one and problem-solving
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experimental group two while lecture method was the control group. The respondents from the three
selected sampled universities were examined in intact class since it is a quasi-experimental study that

does not make use of randomisation.
3.4 Description of Research Instruments

The instruments for this study were an adopted self-developed achievement test taggw inancial
Accounting Achievement Test” (FAAT) and a Lesson Guide. The achievement test ided in two
parts. The first part comprised 20 multiple choice questions while the second p. ga.s) theory question
used to examine the effect of the teaching methods on Business on students’ academic
achievement in Financial Accounting. The multiple choice questlons ere'scored 2 marks each while the
theory question had 60 marks based on correct posting of trans d in all, the total score allocated
to the Financial Accounting Achievement Test (FAAT) wa @wrks The Lesson Guide was structured
and used to teach the students for six consecutlve 4 ring the period of conducting the research.

These were used as research instruments for both perlmental and control group.
3.5 Validity of the Research Instrum@

Validity is the extent to whic @earch instrument measures what it is supposed to measure and
performs as it is designe}b perform>. For the purpose of this study, the Financial Accounting
Achievement Test ,\ nd the lesson guides were validated through face and content validation by
three research @ s from Business Education and the Department of Test and Measurement. All vital
correction rved by these experts were effected by the researcher. This is to ensure elimination of
ambigt%{ and simplification of the language to the comprehensive level of the respondents. The experts

also made vital correction on the lesson guides to ensure adequate coverage.

3.6 Reliability of the Instrument
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The reliability test determines the extent to which the measurement results will remain consistent®. This
study made use of the split-half reliability method to statistically analyse the data obtained from student
tests, the reliability of the research instruments was ascertained. Using the prepared lesson guide, the
Financial Accounting Achievement Test (FAAT) was given to 20 students who were not part of the study

population. The reliability of the research instrument was established at 0.75 using the Pearson Product

The researcher was introduced to the chosen institutions by the letter of i ion that she obtained

Moment Correlation coefficient.

3.7 Data Collection

from the Department of Art and Social Sciences Education at L niversity in Ibadan. The
duration of the data collection process at each university lasted @ eks. The researcher used the first
week to familiarise with the Heads of Department of the.gelested universities for the study and also
conducted the pre-test. The researcher used the secon% enth weeks to teach students in each of this
university with the assistant of two Well—t&g research assistants using think-pair-share for

experimental group one, problem solving tz:c?ésip method for experimental group two and lecture method

(control) while the eighth week was u@o conduct the post-test and marking of the tests.

The experimental groups @ght partnership account in Financial Accounting using cooperative
learning (think-pair-gh@ld problem solving methods. Related questions were carefully cross-matched
with the relevau:t i(Qgs}f he ideas were planned sequentially to aid better understanding of the concepts as

well as aro%

(Partnership Account) was made available to students after each session of teaching while the control

terest of students’ to related inquiries. Real life task on Financial Accounting

group learnt Financial Accounting using the traditional method of teaching (lecture method).

The researcher assigned each teaching method to each of the selected sample university. Thereafter, the
researcher spent eight weeks in each of these universities conducting the research. During this eight

weeks period, the researcher collaborated with the lecturers in charge of Financial Accounting who
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granted the researcher 60-minutes out of their lecture time to conduct the study. All three groups received
instruction in Financial Accounting for the same amount of time at the same time of day, and they all
studied the same Financial Accounting knowledge material. During the six weeks of instruction, every

student in the groups took part in a single, 60-minute class session per week for each unit.

Prior to treatment, the experimental and control groups were given the pre-test. Since the pre-test items
were to be later used as post-test items, the question papers were retrieved. Both the eQ ntal and
control groups were given the post-test following treatment. Scores were complle{J he tests were
marked. After the treatment, students' performance and comprehension rtnership Account in
Financial Accounting were compared using their pre-test results. Afte@ atment, all groups took a

post-test measuring students’ achievement in Financial Accountinif eighth week.

3.7.1 Procedures for Treatment er

Stage One: a pre-test was conducted on Pa ccount for both the experimental and control

groups using Financial Accountﬂ ievement Test (FAAT).

Stage Two: Treatment was administe Q T the pre-test to all the groups.

a. Experimental Groups QQ

Two experimental i@were involved in the study. Each group was assigned different treatment:

Think-Pair-Sha e first experimental group while Problem-solving Teaching was assigned to the

second exg@ntal group.

Experimental Group 1 - Think-Pair-Share
Activities before Lesson

i. Teacher gives students topic

ii. Students study and reflect on the topic individually to come up with possible answers to the problem
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ii.

iil.

1v.

Activities during Lesson

Teacher group the students and allow them pair up in twos with their partners to discuss the topic and
the individual have a consensus answers.

Teacher randomly asks students to share their ideas with the whole class.

Students share their findings.

Teacher moderates students ' ideas, summarizes the presentations and provides the nece@ port.

Experimental Group 2 - Problem-Solving Teaching Method &(/
The steps to be used are: %0

Step 1: Teacher briefly presents the topic clearly to the students i f problem that needs solution.
Step 2: Teacher gives students thought provoking questi Qarify the topic

Step 3: Teacher asks the students sources of inft h& to the problem and provide necessary materials

to guide them. \%

Step 4: Teacher divides the students iémall groups and assign problem to each group.

Step 5: Teacher guides eac@o explore, observe and discover answers

Step 6: Teacher re{@e students to discuss group findings

Step 7: Tea(@en expands upon the discoveries the students made to provide an explanation of the

discove@d instruction.

Step 8: Teacher provides necessary support to the students to make genuine conclusion in light of

available evidence, facts and figures.

Control Group
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The students in the Control Group were exposed to the Conventional Method, which involves the teacher
speaking exclusively from the start to the finish before assigning notes and assignments. There was no

grouping of students.

Stage Three: The Financial Accounting Achievement Test (FAAT) was given to each group as a post-

test at the end of the treatment. \
3.7.2 Instructional Guides for Treatment 02

Two Instructional Guides were designed for the treatment. These are the less&glans and instructional
materials. The lesson plans was designed based on the teaching strategie k-Pair-Share, Problem-
solving and the Conventional Method). The design of the lesson pl@rent through three stages. These

are: pre-planning, developmental and standardization stages. Q

i. Pre-planning stage: The pre-planning stage involves tc and content to be taught.

ii. Development of Lesson Plan: This was c%\ der the following components: Objectives of the
°
lesson, Previous Knowledge, Presen@' Introduction, Steps-content/teacher/students activities

based on each technique, Surp@ Evaluation and feedback
iii. Standardization of Lesso@ This was done by the researcher supervisor.

TSN
Table 3.7.1 Sumr@ 1d Work Activities

SIN WFQ% Activities
1. \‘é/ Introduction and administration
k one

of pre-test

2. Week two Introduction  to  Partnership
Account

3. Week three Introduction . to. Partnership
Account continuation

4 Week four Revaluation Account

5 Week five Revaluation Account continuation

Week six Dissolution of  Partnership

Account
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7 Week seven Dissolution of  Partnership

Account
8 Week eight Administration of post-test
3.8 Data Analysis
Both descriptive and inferential statistics were used to analyse the data. The followi escriptive

statistics were used: percentages, charts, mean and standard deviation. With the «@t e Statistical
Package for Social Sciences (SPSS) version 27.0, hypothesis one was tested usi ig(ential statistics of
One-way Analysis of Variance (ANOVA) analysis. A Two-way Analysis %nce (ANOVA) analysis
was used to test hypothesis two while hypotheses three, four, and ﬁv®§ed using dependent sample

test (paired sample t) analysis, all the test were at the 0.05 level o@iﬁcance.

3.9 Ethical Approval 6%
O

Every employee in a company or every perso ﬁomunity has the right to be shielded from the

public's prying eyes. As a result, the rese. %ade sure that participants gave their informed consent

before taking part in the study. Prjo&@tment, the participants were briefed on the study's methods and

objectives, and they all gav tb@onsent. Also, all participants’ responses were treated confidentially;
N\

their personal informatio reated with almost care and no unauthorised individuals or entities have

access to any of th< pegﬁ\cfp t data.

The partici e%;so benefitted from this research as they were taught partnership account for six weeks

by breakingrdown difficult concepts.

The researcher as much as possible remained objective throughout the study by avoiding any form of

conflict of interest that would compromise the objectives of the research.

98



[\9)

[98)

R

O
O,\(,
Q

QO

N\
Endnot ’b
D

. M. G. Isnawan, Quasi-experimental desj ,xashir Al-Kutub: Indonesia, 2022

. N. Mafruudloh, N. M. Sholikh Cé\R Fitriati, Blended learning effectiveness: a quasi-
experimental study on students achievement, Edulangue, 5 (2), 2022, 216-231

. M. M. Rahman, Sampl s@ttermination for survey research and non-probability sampling
techniques: a review of recommendations J Entrep Bus Econ, 11 (1 11) (2023), 42-
62: https://www.sci%ﬁma.com/index.php/JEBE/article/view?path=

A simplified guide for researchers, Oral Oncology Reports, 12, 2024, 1-7

S. K. Ah%@v\/ to choose a sampling technique and determine sample size for research:
https://d'ex,, 2/10.1016/j.001.2024.100662.

D.\S;bRio, A. Fitri & E. M. Rosa, Validity and reliability of research instruments on the
effect of motivation on nurse performance in moderation with nurse credentials, JMMR
(Jurnal Medicoeticolegal dan Manajemen Rumah Sakit), 12 (1), 2023, 46-55,
https://jmmr.umy.ac.id/index.php/jmmr

M. Z. Rozali, S. Puteh, F. A. Yunus, N. H. Hamdan & H. F. Latif, Reliability and validity of
instrument on academic enhancement support for student-athlete using rasch measurement
model, Asian Journal of University Education (AJUE) 18, (1), 2022, 1-10

99


https://www.scientificia.com/index.php/JEBE/article/view?path=
https://doi.org/10.1016/j.oor.2024.100662
https://jmmr.umy.ac.id/index.php/jmmr

\\
&
4\
O
D

QO

Chapter F@
Results and [’@91 of Findings

In this chapter, data that was collected thret%' achievement test are presented. The data was collected
from three selected States and Feder%&cpersities in Southwest Nigeria, comprising 384 (intact class)
Business Education students in .@Vels, form the sample of the study. The analyses were performed
using Dependent samples % One-way Analysis of Variance (ANOVA) and Two-way Analysis of

Variance (ANOV@puting the percentage distribution and testing the five hypotheses at a 5%

significance le%a ing into consideration the specific objectives outlined in chapter one. In general,

both descri and inferential statistics were used for the analyses with the aid of the Statistical Package

for Soci}giences (SPSS) package 27.0. This chapter includes the following sub-headings:

4.1 Return of Instrument and Response Rate
4.2 Presentation of Data

4.2.1 Analysis of Demographic Data

4.2.2 Research Question
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4.2.3  Test of Hypotheses

43 Discussion of Findings

4.1 Return of Instrument and Response Rates

Table 4.1.1: Return of Instrument and Response Rates

o Number Number  Number Response
/N Name of Institution Distributed  Retrieved Valid &ate
1. Financial ~Accounting Achievement 23 79 79 Q »
(TPS) O 95.18%
2. Financial Accounting Achievement 120 112 12(/
(Problem-solving) & 93.33%
3 Financial Accounting Achievement
(Lecture) 220 e O e
Total 90.78%
Source: Fieldwork, 2024 N\

Table 4.1.1 shows the number of Financial Accounting Achieven@

O

est that was administered during the

field work. It was revealed from the table that the Fina 'd@mnting Achievement was distributed to

423 Business Education students in three unive% outhwest, Nigeria. However, only 384 were

retrieved and found to be valid for the purpos@s study which represents 90.78% and this indicates a

high response rate.

X
N\
Q;\"J

4.2 Presentation of Dﬁ@
4.2.1 Analysis of %&lphic Data

[ ]
Table 4.2.1: Distr@ Participants Subject, Gender and Groups

N

Think-pair Problem
Subjec Gender Control share solving Total
Financial Male 60 17 31 108
Accounting Female 133 62 81 276
Total 193 79 112 384

Source: Fieldwork, 2024
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Table 4.2.1 shows a total of 384 students with 108 males and 276 females participated in the study, which
examined the effects of various teaching methods on Financial Accounting student achievement. The
distribution of the study participants across teaching strategies- the traditional teaching method, think-
pair-Share, and problem-solving methods revealed interesting insight. Among the 108 male participants,
60 of them were in the control group, 17 in the think-pair-Share group, and 31 in the problem-solving

group. Also, there were 276 female participants overall, including 133 female students_in~the control

Table 4.2.2: Distribution of Students’ Pre-test Scores by Grm@

group, 62 in the think-pair-Share group, and 81 in the problem-solving group.

Strategies Mean xfb N Std. Deviation
Control 38.05 ’&} 193 11.80271

Think-pair share 44@ 79 12.69381
o \'

Problem solving ,&%‘.1339 112 12.04608

Source: Fieldwork, 2024 Q -
. $

The distribution of stude@mial accounting pre-test results across the three distinct teaching
approaches that is, m@hink-pair-share, and problem solving is shown in Table 4.2.2. The average
results show ¢ si@e variations in the way students performed prior to using these strategies. Based
on 193 parti , the control group's mean pre-test score was 38.06 with a standard deviation of 11.80.

These s ts were taught using traditional lecture method.

On the other hand, in the experimental groups, out of 79 participants, students who were taught using the
Think-Pair-Share teaching method had a higher mean pre-test score of 44.37 with a standard deviation of
12.69. This suggests a moderate increase in student performance, highlighting the possible advantages of

group learning in strengthening students' foundational knowledge of the subject. Furthermore, out of 112
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students, the group using the Problem-solving method had the highest mean pre-test score of 53.13, with a
standard deviation of 12.05. This much higher mean highlights the value of problem-solving exercises in
fostering critical thinking and application abilities in financial accounting by indicating that students in

this group were either more prepared or more involved in the learning process before the intervention.

These findings suggest that innovative approaches to teaching, such as Think-Pair-Share xproblem

solving, may benefit students' foundational knowledge even before formal instruction starts Jsetting them
up for success in later learning stages. <

¢\

Strategies Mean N Std. Deviation

g

Table 4.2.3: Distribution of Students’ Post-test Scores by Groups .

Control 41.9378 ng; 11.86057
Think-pair share 51.5949 66 79 14.16435

Problem solving Qs(?{b 112 12.52414
Source: Fieldwork, 2024 \Y
-

The distribution of students’ post test EG@ across different testing strategies in financial accounting in

Table 4.2.3 reveals significant Va@ns in students’ achievement. The data suggest that students in the
control group taught using Pﬂ@onal lecture method performed significantly lower and more consistently,
with an average sc @*4 with a standard deviation of 11.86. On the other hand, in the experimental
groups, learner@g%vere instructed to utilise the Think-Pair-Share approach demonstrated a greater
average SC@% 51.59, accompanied by a standard deviation of 14.16. This implies that in addition to
raisingﬁ(ent performance, the Think-Pair-Share strategy increased score variability, which may be an

indication of how differently students responded to this cooperative learning environment.

With a mean score of 59.70 and a standard deviation of 12.52, the group that received instruction utilising
the problem-solving technique had the best performance. In comparison to the other groups, the results
suggest that students profited most from the problem-solving technique, as seen by their noticeably higher
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post-test results. The comparatively modest standard deviation indicates that pupils' achievement was

consistently greater while using this strategy.

Table 4.2.4: Gain Scores for the Students in the Groups &(/
N

AN

Groups Pre-test Post-test(\ Mean Gain Score
"4

Control 38.057 41.93 3.8808

Think-pair share 443671 b%%@ 7.2278

Problem solving 53.1339 & 6.5661
Source: Fieldwork, 2024 N
D

Table 4.2.4 shows the mean gain sco %students in financial accounting taught using the Lecture
Method, Think-Pair-Share, and P'r@rSolving Method. The mean gain score, which is calculated as the

difference in the pre-test ah@ ost-test means score, provides insight on how effective each teaching

method was. The :e@kt@d, a more conventional technique, demonstrates a modest mean gain
i

score of 3.8808&

41.9378. T, 'rbows that although there is some increase in student performance as a result of the lecture

udents improving from an average pre-test score of 38.0570 to a post-test score of

approa&lis not significant.

On the other hand, students who use the Think-Pair-Share technique get a much higher mean gain score
of 7.2278, improving from 44.3671 on the pre-test to 51.5949 on the post-test. This suggests that Think-
Pair-Share's collaborative method is more successful in improving students' comprehension and

memorisation of the subject matter, which improves performance significantly. Furthermore, the approach
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to problem-solving also has a significant influence; the mean gain score is 6.5661. In the post-test,
students' average scores rose from 53.1339 in the pre-test to 59.7000. Though the improvement is not as
high compared to Think-Pair-Share, it is a significant increase and shows how problem-solving exercises

help students understand and apply accounting principles more deeply.

Overall, the evidence points to the effectiveness of all three teaching techniques in terms &nproving
student proficiency in financial accounting, with Think-Pair-Share having the most inﬂch. Problem
solving and Think-Pair-Share are particularly beneficial. This emphasises how im@ﬂeraotive and

cooperative teaching methods are for encouraging higher academic achievem@&

4.2.2: Research Question %

Research Question One: What is the level of Business Educ;dents’ academic achievement in
Financial Accounting in Public Universities, Southwest, Nigeti

To evaluate the research question, three categories%% used to group the students' academic
achievement level: low achievement level (0- %derate achievement level (50-69), and high
achievement level (70-100) based on the Erg—\' scores from the achievement test. The category's mean

scores and standard deviations were als@ated. The results presented in Table 4.2.2.1

Table 4.2.2.1: Level of students"*& mic Achievement in Financial Accounting

Category of @ Number  Percentage Standard
Achievement 4 nge of Scores % Mean Score Deviation
Low Achievement,® \ 0-49 185 48.2% 36.75675 7.741
Moderate Ac -evgg‘\ 50-69 154  40.10% 56.40909 5.4552
High Achic 70-100 45 1L72% 74.66666 52656
Total_ }8 384 167.8325 18.461
Source:\&work, 2024

Table 4.2.2.1 presents the analysis of the research question on the academic achievement levels of 384
students in Financial Accounting. This analysis offers important insights into the performance of the
students. The finding revealed that out of the sample of 384 students, 185 fall within the low achievement

group, with scores ranging from 0 to 49 with a mean score of 36.76 (SD = 7.74), the findings showed that
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48.2% of the students were in the low achievement group, suggesting substantial difficulties in learning
the subject.

On the other hand, 154 students representing 40.10% of the participants fell into the Moderate
achievement group, exhibiting more consistent performance although being below the high achievement
criteria, with a mean score of 56.41 (SD = 5.46). The group's results are consistent with research which
demonstrated how students move from mediocre to high accomplishment through the use gfsihcremental

O

instructional changes and the repetition of essential ideas.
Finally, 45 students, corresponding to 11.72% of the total study p&pghé had excellent
accomplishment scores, with a mean score of 74.67 (SD = 5.27), rangin @70 to 100. Though this
group is the smallest, its performance is excellent, which is in li %mpirical research that high
achievers frequently flourish in settings that present challenges e@)ssibilities for advanced learning. In
answer to the research question raised, the level of acad itb%avement of Business Education students
in Public Universities in Southwest, Nigeria at an aver(jb&el.

4.2.3: Test of Hypotheses @

S

ct of Think-Pair-Share teaching, Problem-Solving and

Ho1: There will be no significant coml{c%cgff

Lecture teaching methods, (Q%iemic achievement in Financial Accounting among Business

Education students i@niversiﬁes in Southwest, Nigeria.

To test the hypothesis @vay Analysis of Variance (ANOVA) was conducted. The results are reported

in Table 4.2.3.1\6: &And d

\/QJ’Z}
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Table 4.2.3.1a Descriptive Statistics for students Achievement in financial Accounting using Problem
solving, Think-pair-share and Lecture methods

Academic Achievement

95% Confidence Mini  Maxi

Std Interval for Mean mum  mum
N Mean L Std. Error
Deviation Lower Upper

Bound Bound

Lecture Method 193 41.9378 11.86057 0.85374 40.2539 43.62 10 85
Think-pair-share 79 51.5949 14.16435 1.59361 48.4223 54.@ 20 90
Problem solving 112 59.7500 12.45713 1.17709 57.4175 25 85
Total 384 49.1198 14.71917 0.75113 47.6429 (50 967 10 90

N — 4

Source: Fieldwork, 2024
Table 4.2.3.1a presents descriptive statistics for students' academic act across three teaching

methods: lecture, think-pair-Share, and problem-solving. Students=taught using the problem-solving
method achieved the highest mean score (59.75 + 12.46), indic@ superior performance compared to
those taught with the think-pair-Share method (51.59 + M’b d the lecture method (41.94 + 11.86).
The variability in scores, as indicated by the standard 1ons, suggests that while the problem-solving
method led to higher and more consistent score ,\th\&cture method had the least variation but the lowest
overall achievement. The 95% conﬁdenceéﬁk&va confirm that the differences in mean scores are likely

to be statistically significant, emph@the effectiveness of the problem-solving method in enhancing

academic achievement. QQ\

Table 4.2.3.2b: ANOVA result comparing students’ achievement in Financial Accounting using
problem solving, think-pair-share and Conventional lecture methods
Academic Achievement

Ssggrzg Df Mean Square F Sig.
Betw&% ::)s 23095.198 2 11547.599 73.470 .000
Within Groups 59883.292 382 157.174
Total 82978.490 384

Source: Fieldwork, 2024

Table 4.2.3.2b showed the ANOVA results for comparing students' academic achievement across three
teaching methods: Problem-Solving, Think-Pair-Share, and Conventional Lecture. The ANOVA yields an
F-statistic of 73.470 with a p-value of 0.000, indicating a highly significant difference in academic

107



achievement scores among the teaching methods. The significant F-statistic indicates that the variability

in scores due to the different teaching methods is much greater than the variability within each method
group.
Decision: Since the probability value is less than 0.05 significance level, the null hypothesis was rejected

and the study concludes that there is a significant combine effect of Think-Pair-Share teaching, Problem-

Solving and Lecture teaching method on Business Education students’ academic achieven@ inancial

Accounting in public Universities in Southwest, Nigeria. ( O
KA
Table 4.2.3.1c: Teaching Strategies Effect Sizes?
95% Confidence
Point Estimate Interval
Lower Upper
-
Eta-squared \) 278 204 345
Academic Q
Achievement Epsilon-squared fb 275 200 341
Omega-squared Fixed-effect b 274 200 341
Omega-squared Randq&?@ 159 A11 205

a. Eta-squared and Epsilon-squared are estimat, d\b@\gd on the fixed-effect model.
Table 4.2.3.1c shows the effect size estin;as&w students taught by think-pair-share, problem-solving,
and traditional lecture approaches. Und&%xed-effect model, the eta-squared (n2n"2n2) and epsilon-
squared (£2¢"2¢2) statistics show @around 27.8% and 27.5% of the variance in academic achievement
can be attributed to these téaching methods under a fixed-effect model. The estimations' 95% confidence
ranges, which span-@ 20% to 34%, suggest that these methodologies have a moderate to big

influence. In asimila¥’ vein, the Omega-squared fixed-effect estimate indicates that these instructional

strategies @t for 27.4% of the variance, confirming the significant influence these methods have on

studen‘%oformance.

With a confidence range spanning from 11.1% to 20.5%, the point estimate decreases to 15.9% when
taking the Omega-squared statistic into account under a random-effect model. This lower number implies
that there may be some heterogeneity in the efficiency of these instructional methods across various

groups or circumstances. The random-effect model's more cautious estimate draws attention to possible
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disparities in results when these strategies are employed in different educational environments, even while
the fixed-effect model offers robust estimates demonstrating a considerable influence. All things
considered; these results highlight the effectiveness of the teaching methods on students' academic

achievement.

Table 4.2.3.1d: Multiple Comparisons

Dependent Variable: Academic Achievement

. Mean Std. ‘ 95% Confidence Interval
(D Strategy (J) Strategy Difference (I- Error Sig. Lower U Bound

J) Bound ppet Boun
Lecture Method ~ Think-Pair-share  -9.65711% 167449 \N000  -12.9495 63647
Problem solving -17.81218* 1.48920 %OOO -20.7403 -14.8841
Think-Pair-share Lecture Method 9.65711%* 1.674 .000 6.3647 12.9495
Problem solving -8.15506%* Q.& 98 .000  -11.7768 -4.5333
Problem solving Lecture Method 17.81218%* 1.48920 .000 14.8841 20.7403
Think-Pair-share 8.15506% ,6984198 .000 4.5333 11.7768

*. The mean difference is significant at the 0.05 level.’bc
Table 4.2.3.3d shows the Tukey's post-hoc ana é\&equired to determine which instructional strategies
differ substantially from one another. Thé%’qxﬂt show that students taught using the Think-Pair-Share
method scored 9.66 points higheq%/&erage than those taught with the Lecture Method, with this
difference being statistically $i '\ant at the 0.05 level (p = .000). When comparing the Lecture Method
to the Problem—Solx./i ethods, the latter outperformed the former by 17.81 points, also with a
significant differe@ .000). Furthermore, in the comparison between Think-Pair-Share and Problem-
Solving teachi ethods, the Problem-Solving method led to an average increase of 8.16 points in
acaderﬂ\gﬂevement over Think-Pair-Share, and this difference is likewise statistically significant (p
=.000). These significant mean differences underscore the effectiveness of both the Think-Pair-Share and

Problem-Solving methods over the traditional Lecture approach in enhancing student academic

performance.
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In the final analysis, there was a statistically significant difference in students’ academic achievement
across the different teaching methods, as determined by one-way ANOVA (F;2, 382) = 73.470, p = .000).
A Tukey post hoc test revealed that students taught using the Think-Pair-Share method scored
significantly higher (9.66 £ 1.67 points, p = .000) compared to those taught using the Lecture method.
Additionally, the Problem-Solving method led to a significantly greater improvement (17.81 + 1.49 points,
p = .000) in academic achievement compared to the Lecture method. Moreover, when aring the
Think-Pair-Share and Problem-Solving methods, the Problem-Solving method resu t@ statistically
significant higher score (8.16 + 1.84 points, p = .000). These findings highligh&gpéior effectiveness
of both the Problem-Solving and Think-Pair-Share methods over the al Lecture approach in

enhancing student academic performance. Q

Ho2: There will be no significant interaction effect of the 60; Think-Pair-Share, Problem-Solving,
Lecture teaching methods and gender on academi ievement in Financial Accounting among

Business Education students in public Unix@&l Southwest, Nigeria.

To test the hypothesis, Two-way Analysm%’\%\m nce (ANOVA) was conducted. The results are reported

in Table 4.2.3.2a,band ¢ AQ
Qﬁ\
¢
O
\¥

Table 4.2.3.2a: Descriptive Statistics

Dependent Variable: Academic Achievement

Teaching Std.
Gender Strategies Mean Deviation N
Male Lecture Method 40.2500 12.47455 60
Think-pair-share 53.8235 12.81228 17
Problem solving 61.5484 11.95781 31
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Total 48.5000 15.57046 108

Female Lecture Method 42.6992 11.54043 133
Think-pair-share 50.9839 14.55064 62
Problem solving 59.0617 12.64748 81
Total 49.3623 14.39441 276
Total Lecture Method 41.9378 11.86057 193
Think-pair-share 51.5949 14.16435 79
Problem solving 59.7500 12.45713 112
Total 49.1198 14.71917 \\ 384

Source: Fieldwork, 2024

N\
The descriptive statistics in Table 4.2.3.2a present an overview of students' academi ment based
on gender and the teaching strategies employed. For male students, the Proble&&(g method resulted
in the highest mean score (M = 61.55, SD = 11.96), followed by the Think- are method (M = 53.82,
SD = 12.81), and the Lecture method (M = 40.25, SD = 12.47). Tl@al ean score for male students

across all teaching strategies was 48.50 (SD = 15.57), indicating@ﬂale students performed better with

more interactive teaching methods, particularly the Pg@olving approach, as compared to the

traditional Lecture method. ’b

For female students, a similar pattern emeﬁd\,with the Problem-Solving method leading to the
highest academic achievement (M —R(%O@ SD = 12.65), followed by the Think-Pair-Share
method (M = 50.98, SD = 14.5& the Lecture method (M = 42.70, SD = 11.54). The overall
mean for female student&@%all strategies was slightly higher (M = 49.36, SD = 14.39) than
for male students V%Q%omparing the total mean scores across all students and strategies, the
Problem—Solv%method consistently resulted in the highest academic performance (M = 59.75,
SD = 12.%%hile the Lecture method produced the lowest (M = 41.94, SD = 11.86). These
results suggest that both male and female students benefit more from interactive and problem-
oriented teaching strategies, with the Problem-Solving method being particularly effective in
enhancing academic achievement.

Marginal Means of Students Academic Achievement
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Estimated Marginal Means of Academic_Achievement

Gender

Male
Female

65.00

60.00

"
8 :
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] ) "

45.00 il

g 4
40.00
Lecture Method Think-pair-share Problem solving

Teaching_Strategies
Figure 4.1 showing Plot of the Results QQ

The plot of the mean of students’ academic achiev@% score for each of the group of gender
and teaching strategy are plotted in a line graﬁ\s@)wn in figure 4.1. From the graph, the mean
plot demonstrates how gender affect&@vell various teaching methods work for students'
academic achievement. In every t@éﬁg approach, male students consistently do better than
female students; the differen&%\rs as the strategies become more engaging. For both genders,
the Problem-Solving appr produces the best academic accomplishment; nevertheless, the
effect is more noQ.e:\%é or males, who exhibit the most progress. This implied that interactive
teaching tac '(éuch as Think-Pair-Share and Problem-Solving are beneficial to all students, but

that mx&dents profit more from them than female students do. This highlights the need of

taking gender into account when choosing instructional strategies.

Table 4.2.3.2b: ANOVA Result showing Gender Interaction Effects of Think-pair-share, Problem-
solving and Lecture Methods on Students’ Academic Achievement
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Dependent Variable: Academic Achievement

Source TypeS(IlIlllafélsn of Df Sl\c/ll 3:?6 F Sig.
Corrected Model 23589.446° 5 4717.889 30.028 .000
Intercept 661533.957 1 661533.957 4210.538 .000
Gender 57.586 1 57.586 367 .545
Teaching Strategies 21437915 2 10718.958 68.224 .000
Gender * Teaching

Strategies 493.493 2 246.747 1 .5740\ 209
Error 59389.043 378 157.114 Q

Total 1009476.000 384

Corrected Total 82978.490 383 R ( N

a. R Squared = .284 (Adjusted R Squared = .275) « -

A two-way ANOVA was conducted that examined the effect of gender Qing strategy on students
achievement, the findings in Table 4.2.3.2b shows that the modea substantial overall impact on
students' academic achievement (F(5, 378) = 30.028, p =.0(®ndicating that the model's various
components and teaching methods have a combine %c on students' achievement. Academic
achievement is significantly impacted by the teachi ethods alone (F (2, 378) = 68.224, p =.000),

underscoring the significance of the instructi@proach. The efficiency of the teaching methods did
°
ma

not substantially differ between male @v

statistical significance in the gende %aohing methods interaction (F (2, 378) = 1.570, p =.209).

e students, nevertheless, as indicated by the lack of

Decision: Since the prob. ﬁb value is greater than 0.05 significance level, the null hypothesis was
accepted and it wa .&\%}u d that there is no significant main effect of gender on academic achievement
(F (1, 378) =.@ p =.545), indicating that gender by itself does not significantly affect students'

acader@gements in this situation.

Table 4.2.3.2¢: Multiple Comparisons

Dependent Variable: Academic Achievement
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Tukey HSD

95% Confidence
(D Teaghing ) Teaghing Dilf\geiaelrllce Std. Error ~ Sig. Interval
Strategies Strategies (L) Lower Upper
Bound Bound
Lecture Method Think-pair-share -9.6571* 1.67417 .000  -13.5964 -5.7178
Problem solving -17.8122% 1.48891 .000  -21.3156  -14.3088
Think-pair-share Lecture Method 9.6571% 1.67417  .000 5.7178 13.5964
Problem solving -8.1551%* 1.84163 .000 -12.4 -3.8217
Problem solving Lecture Method 17.8122%* 1.48891  .000 1 21.3156
Think-pair-share 8.1551%* 1.84163  .000 f @7 12.4884

Based on observed means.
The error term is Mean Square (Error) = 157.114.

*_ The mean difference is significant at the .05 level.
Since there was no gender interaction effect in Table 4.2.3.2b, the %) post hoc analysis reveals
significant differences in academic achievement between the Va@ teaching strategies. Students taught
using the Think-Pair-Share method scored significant @ than those taught using the Lecture
Method, with a mean difference of 9.66 point ’b 0). Moreover, students instructed with the
Problem-Solving method outperformed those i h\ ecture Method by 17.81 points, also a statistically
significant difference (p = .000). When Rﬁg%g the Think-Pair-Share and Problem-Solving methods,
the Problem-Solving method led to &rage increase of 8.16 points in academic achievement, which is
statistically significant as w Q\.OOO). These results clearly indicate that both the Think-Pair-Share

and Problem- Solvmg n%ds are more effective than the traditional Lecture method, with Problem-

Solving showmg the greatest impact on student academic achievement.

Decision: @ the significant level of the gender and teaching methods is greater than 0.05, the
hypothéklls not rejected and the study concludes that there is no significant interaction effect of the use
of Think-Pair-Share, Problem-Solving, Lecture teaching methods and gender on Business Education

students’ academic achievement in Financial Accounting in public Universities in Southwest, Nigeria.
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Ho3: There will be no significant difference between the academic achievement in financial accounting

among Business Education students taught using the Think Pair-Share method and those taught

using the lecture method in public universities in southwest Nigeria.

To test the hypothesis, dependent sample t test (paired sample t test) was conducted. The results are

reported in Table 4.2.3.3a, b and c. \

Table 4.2.3.3a: Descriptive statistics for students’ Achievement in Think pair s Lnd Lecture
methods

Aer
Std. d. Error
011(\1\4

Mean N Deviati ean
W
Q@435 1.59361

Lecture Method 40.7595 79 be 11.61036 1.30627
Source: Fieldwork, 2024

Pair 1 Think-Pair-Share 51.5949 79

O
Table 4.2.3.3a shows the mean scores of stud &Qlisation of Think pair share teaching method and
those using lecture teaching method. The&’;&xdica‘[es a meaningful difference in the mean score of
utilisation of Think pair share te.ach' thod (51.59+ 14.16) and those using lecture teaching method
(40.75+ 11.61). This indic sQﬁ\ab using Think-pair share teaching strategy gives a higher student
achievement in Financ;e{' ccounting than adopting a conventional teaching method (lecture method).

.
C
O

O

\¥

Table 4.2.3.3b: Paired Samples t-test result showing difference between Think pair share and Lecture
teaching methods

Paired Differences
95% Confidence Interval
Std. Std. Error of the Difference Sig. (2-
Mean  Deviation Mean Lower Upper t df tailed)
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Think-pair share

Pair teaching Method

1 Lecture teaching
Method

10.83544 17.44767 1.96302  6.92738 14.74351 5.520 78  .000

Source: Fieldwork, 2024

A test for the difference using the paired sampled t-test was carried out to determine whether there is a
significant difference in the mean achievement scores of students who used Think pair share method and
lecture method. The result in table 4.2.3.3a and 4.2.3.3b indicates that the mean score (Qi 4.16) of
students who utilised Think pair share teaching method is significantly different((t 20, df = 78,

p<0.01) than the mean score of students using lecture teaching method (40.75648@1).

Decision: Since the significant value is less than the 5% level of ﬁ nce, the null hypothesis was
rejected and it was concluded that there is a significant differen en the academic achievement of
Business Education students in Financial Accounting taught using the Think Pair-Share method and those

taught using the lecture method in public universities i west Nigeria.

O

Table 4.2.3.3¢ Think-pair share and Lecture Methods Effect Sizes

Standardiser Point 95% Conﬁdence InterVal
s Estimate Lower Upper
Pair e \/,
1 Think-pair share @hen sd 59.70 110 12.52414 1.19413
Lecture Method &, ges' correction 40.8545 110 10.88036 1.03740

a. The denominator used in estimating the effect sizes.
Cohen's d uses the sample standard deviation of the mean difference.
Hedges' correction uses the sample standard deviation of the mean difference, plus a correction factor.

The T i\ﬂ@Share (TPS) technique and the Lecture technique's impact sizes on students' academic
achievement are robustly compared in Table 4.2.3.3c. Cohen's d and Hedges' adjustment were the two
standardisers used in the analysis. With a point estimate of 17.44767 for Cohen's d and 17.53212 for
Hedges' adjustment, the results show a significant effect size. According to these calculations, the TPS

approach outperforms the lecture method in terms of its influence on student achievement.
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The reliability of these results is further supported by the 95% confidence intervals for both effect sizes,
which show a similar range for Hedges' correction and a lower limit of.378 and an upper bound of.860 for
Cohen's d. The robustness of the results is further supported by the strong agreement between the two
measures, even after applying a small adjustment factor in Hedges' correction. The significant impact size
highlights how well the Think-Pair-Share approach works to improve academic achievement, especially

when contrasted with conventional lecture-based training. \
C I

Ho4: There will be no significant difference between the academic achievement i
n

among Business Education students taught using Problem-Solving met a

al accounting

ose taught using

Lecture method in public Universities in Southwest, Nigeria. X EQ

To test the hypothesis, dependent sample test (paired sample t) a as conducted. Data collected on
students’ achievement scores from Problem-solving and Lech@e ods were subjected to paired sample

t test. The results are reported in Table 4.2.3.4a, b and c. 66

methods o

Table 4.2.3.4a: Descriptive Statistics for stg(kbt; Achievement in Problem-solving, and Lecture

\ Std. Std. Error
(mn N Deviation Mean
\)
Problem-solving $ 59.70 112 12.52414 1.19413
Lecture MethoAdQ 40.8545 112 10.88036 1.03740

Source: Fieldwork, ‘ZQ&

Table 4.2.3.4a %0 e mean scores of students exposed to problem solving method and conventional

lecture me@b
Nt

proble ving teaching method (59.70+ 12.52) while that of the conventional lecture method (40.85+

he result indicates a meaningful difference in the mean score of students exposed to

10.88).

Table 4.2.3.4b: Paired Samples t test result showing difference between problem-solving
and Conventional lecture method

Paired Differences T Df  Sig.
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95% Confidence (2-

Std. Interval of the tailed)
Std. Error Difference
Mean Deviation Mean Lower Upper

Problem Solving

Lecture Method
Source: Fieldwork, 2024

18.84545 17.33014 1.65236 15.57052 22.12039 11.405 109 .000

A test for the difference using the paired sampled t-test was used to determine whethen there is a

significant difference in the mean achievement scores of students who utilised probler@lg Method

and conventional lecture method. «< )
Decision: The result in table 4.2.3.4a and 4.2.3.4b indicates that the ore (59.70+ 12.52) of

students who utilised problem-solving teaching method is signiﬁc@dl erent (t = 11.405, df = 109,
»<0.01) than the mean score of students who utilised conventlo cture method (40.85+ 10.88). Since
the significant value is less than the 5% level of signifi null hypothesis was rejected and it was
concluded that there is a significant difference betwe C&cademlc achievement of Business Education

students in financial accounting taught using %}k -Solving method and those taught using Lecture

methods in public Universities in Southw ia

Qﬁ\
Q)
60

Table 4.2.3.4c Problem solving and Lecture Methods Effect Sizes

95% Confidence Interval

Standardiser® Point Estimate
Lower Upper
Problem- Cohen's d 17.33014 1.087 0.850 1.322
solving
Lecture Hedges 17.39005 1.084 0.847 1.317
Method correction
a. In order to estimate the effect sizes, the denominator is utilized.

The sample standard deviation of the mean difference is used in Cohen's d. The sample standard
deviation of the mean difference plus a correction factor are used in Hedges' correction.
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Using Cohen's d and Hedges' adjustment, the analysis in Table 4.2.3.4c compares the effect sizes between
the Problem-Solving Method and the Lecture Method. Cohen's d has a point estimate of 17.33014 with a
95% confidence interval that spans from 0.850 to 1.322. The point estimate is much larger than 0,
suggesting that students exposed to the problem-solving method did better on average than those taught
using the lecture method. This suggests a high positive influence of the problem-solving method over the
lecture method. Q
Furthermore, Cohen's d results were corroborated by Hedges' adjustment, which co 090r small sample
size bias. This correction produced a point estimate of 17.39005 with a @e ce range of 0.847 to
1.317. The benefit of the Problem Solving method in improving stude roblem-solving abilities is
reinforced by the closeness of the confidence intervals in both , indicating the dependability of
these results. Q

These results are in line with earlier studies that ha%élkluously demonstrated that active learning
techniques, such as problem-solving method, @orm more passive teaching techniques, such as

lectures, in terms of student engagement aft %mic performance.

N\
N
)

Ho5: There will le;\\i'gniﬁcance difference between the pre-test and post-test academic achievement
scores udents taught Financial Accounting using Think-Pair-Share, Problem-Solving and
Ne method in public Universities in Southwest, Nigeria.

To test the hypothesis, dependent t test (paired sample t test) was conducted. Data collected on students’

pre-test and post-test scores from problem solving, Think pair share, and Lecture methods were subjected

to dependent t test. The results are reported in Table 4.2.3.5abc.

Table 4.2.3.5a: Descriptive Statistics for students pre-test and post-test scores
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Std. Error

Mean N Std. Deviation
Mean
Pair
1 Pre-test scores 43.7526 384 13.66988 .69759
Post-test scores 49.0807 384 14.68792 74954

Source: Fieldwork, 2024

Table 4.2.3.5a shows the pre-test and post-test mean scores of students exposed to probl&—;olving,
think-pair-share and conventional lecture methods. The result indicates a difference in tth-t t scores
(43.75+ 13.66) and post-test mean scores of students exposed to different teaching r@h} 49.08+ 14.68).

This result indicates that there is an improvement in the students’ achieveme@qu after exposing them

to the treatments. %

Q)

Table 4.2.3.5b: Paired Samples t test result showing difference between pre-test and post-test scores

Paired Differences

Std. 95% Confidence Interval of Sig.
Std. Error the Difference (2-
Mean Deviation Mean  Lower Upper t df tailed)
N
Pre-test Scores
-5.32812 13.6323Q\.' 67 -6.69594 -3.96031 -7.659 383 .000
Post-test Scores £\

Source: Fieldwork, 2024

A test for the difference using°h\$ed sampled t-test was used to determine whether there is a
significant difference in t%Qtest mean score and post-test mean score of students who utilised
problem solving, thin -share and conventional lecture method. The result in table 4.2.3.5a and
4.2.3.5b indicates ga,}le pre-test mean score (43.75+ 13.66) is significantly different (t = -7.659, df =
383, p<0.01 §

the post-test mean score of students who utilised problem solving, think-pair-share and

conventidngl lecture method (49.08+ 14.68).

Decision: Since the significant value is less than the 5% level of significance, the null hypothesis was
rejected and it was concluded that there is a significance difference between the pre-test and post-test
academic achievement scores of students taught Financial Accounting using Think-Pair-Share, Problem-

Solving and Lecture method in public Universities in Southwest, Nigeria.
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Table 4.2.3.5¢ Pre-test and Post-test Effect Sizes

Poi 95% Confidence
Standardiser® .Omt Interval
Estimate
Lower Upper
Pre-test Scores Cohen's d 13.63231 -.391 -.494 13.63231
Hedges'
Post-test Scores correction 13.64567 -39 -494 13.64567

a. In order to estimate the effect sizes, the denominator is utilized. The sample standard deviation of
the mean difference is used in Cohen's d. The sample standard deviation of the mean difference
plus a correction factor are used in Hedges' correction.

Cohen's d and Hedges' adjustment, which both quantify the extent of the difference edn the two sets

of scores, were used to compute the effect sizes for the pre-test and post-test %{S. point estimate of

13.63231, with a 95% confidence interval spanning from -0.494 to -0.391, tained using Cohen's d.

This implies that the pre-test and post-test scores differ signiﬁcm@om ting to a large impact size.
Hedges' correction yielded a comparable point estimate of 13.64@\rith a nearly same confidence range

of -0.494 to -0.390. This correction accounts for pote eﬂéng in small sample sizes. These findings

demonstrate the efficacy of the intervention or teachi od used between the two tests by confirming

that the post-test scores are considerably higher%%bt e pre-test levels. The participants' scores improved
i

g method.

[ )
as a result of the intervention of innovat@pxﬁ

Table 4.2.4: Summary of Reg&‘%
N\

S/N Hypotheses~' Result Decision

1 There will be «no\ Significant There is a significant combined
combined effect of*Think-Pair- effect of  Think-Pair-Share
Share te@ Problem- teaching, Problem-Solving and
Solving fan ecture teaching F2 352 =73.470, Lecture teaching method on
method, or™~Business Education Business Education students’
stud% cademic achievement prob.<0.05) academic achievement
i ancial Accounting in Financial Accounting in public
ublic Universities in Universities in  Southwest,
Southwest, Nigeria Nigeria

2 There is will be no significant There is no  significant
interaction effect of the use of interaction effect of the use of
Think-Pair-Share, Problem- Think-Pair-Share, Problem-

Solving,  Lecture  teaching (F(2, 378) = 1.570, Solving, Lecture teaching

methods and gender on Business p =.209). methods and  gender
Education students’ academic Business Education students’
achievement in Financial academic achievement
Accounting in public Financial Accounting in public
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Universities in  Southwest, Universities in  Southwest,

Nigeria Nigeria

3 There will be no significant There is a significant difference
difference between the academic between th academic
achievgment of . busingss (t = 5.520, df = 78, achierment Q}f . busingss
education students in financial educatio s in financial
accounting taught using the Prob<0.05) accounti ght using the
Think Pair-Share method and Think\ Pair=Share method and
those taught using the lecture th ta ght using the lecture
method in public universities in 10d in public universities in
southwest Nigeria. . Southwest Nigeria.

4 There will be no significant There is a significant difference
difference between the academic between the academic

achievement of business achievement of business

education students in financial (t= 11405’(8% 109. education students in financial
accounting taught using Prob= O.@ accounting taught using
Problem-Solving method and ’b Problem-Solving method and
those taught wusing Lecture @ those taught wusing Lecture
methods in public Universities methods in public Universities
in Southwest, Nigeria '\& in Southwest, Nigeria

5 There will be no signific Ge; - There is a  significance
difference between the eLgst difference between the pre-test
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4.3 Discussion of the Findings

The study examined the effects of Think-Pair-Share and Problem-Solving teaching method on academic
achievement in Financial Accounting among Business Education students in Public Universities,

Southwest, Nigeria. From the descriptive analysis, the distribution of gender and group assignments
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among the 384 students who participated in the study that examined the effects of various teaching
methods, including traditional lectures, Think-Pair-Share, and problem-solving on students' academic
achievement in Financial Accounting; from the finding, among the 193 male participants, the Think-Pair-
Share (17) and problem-solving (31) groups had fewer members than the control group (60). On the other
hand, the majority of the 276 female participants with 62 in Think-Pair-Share and 81 in problem-solving
were part of the control group (133). This distribution shows that a higher percenta students,
especially female students make up the control group and a lower number of stude&@ tpated in the

experimental groups.

¢\
The current study's findings, which examine the effects of VaI‘iOUS@Qg methods on students'
academic achievement in Financial Accounting, are in line wi of other studies conducted in
similar educational contexts. In particular, the lecture metho%&:ed a marginal 3.88 rise, suggesting
that it has little potential to improve student performance s in line with research results from a study
done in one of the states in Nigerian (Abia stat ’nght to ascertain the impact of an instructional
technique called Think-Pair-Share (TPS) @udents‘ academic performance and self-efficacy in
secondary school Financial Accounting\%c\ researchers found that the TPS instructional strategy was
more effective than conventional’ @mg methods (CTM) in improving students' academic performance
and self-efficacy in ﬁnancia% nting'. In this current study, the TPS technique demonstrated a notable
mean gain of 7.23 -rﬁ@:ing the previous conclusion that this strategy greatly enhances students'
understanding d(eéntion of the material. Furthermore, the problem-solving strategy in this study
yielded a \@e mean gain of 6.57, showing that even if its overall efficacy was somewhat lower than
that ofM—Pair—Share, it nevertheless provided students with a solid basis for applying their knowledge.
This result is consistent with another study that looked at how the Think-Pair-Share and Jigsaw
approaches affected students' performance in Principles of Accounting at institutions in North-eastern

Nigeria. In the study, students' academic performance was significantly impacted by both the Think-Pair-

Share and the Jigsaw puzzle approaches, yielding superior outcomes than traditional methods?.
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These findings show that innovative approaches to teaching, such as Think-Pair-Share and problem-
solving, are superior to standard lectures in raising students' academic achievement in Financial
Accounting. Adopting these tactics in the classroom will greatly improve student engagement,
understanding, and retention, which will eventually lead to higher academic achievements, according to
the data from various researches. In order to create a more engaged and productive learning environment,
instructors are advised to include these instructional methods during classroom instruction. \

N
Findings from research question one revealed that the level of Business Educati&gnts academic
achievement in Financial Accounting in public universities in Southwest, Ni ﬁ\was an average level.
The findings showed that 48.2% of the students were in the low é@mem group, suggesting
substantial difficulties in learning the subject. According to r students who score lower on
achievement scales frequently gain from individualised instrugtion“dnd focused remediation. In addition,
students in the low achievement group significantly im their comprehension of difficult subjects
when teachers used customised teaching strategi ’Qais implies that there is great opportunity to
improve these students' Financial Accgq& performance by adopting a more interactive and
collaborative teaching strategies and me{GQ\.Also, from previous findings, it was observed that students
with average performance range N&reatly benefit from extra help or cooperative learning, especially in
subjects where they consist@%well but not exceptionally*.
Finally, students whe @n above average from the results of the findings, corresponding to11.72% of
the total study ‘partieipants had excellent accomplishment scores. Though this group is the smallest, its
perfoman@%xcellent, which is in line with empirical research that high achievers frequently flourish
in setti%&d'lat present challenges and possibilities for advanced learning. The report goes on to say that
by strengthening knowledge and abilities, high achievers and moderate achievers alike can benefit from a
collaborative learning environment where high achievers can mentor peers>.

Analysis of hypothesis one shows a significant combined effect of Think-Pair-Share teaching, Problem-

Solving and Lecture teaching method on Business Education students’ academic achievement in Financial
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Accounting in public Universities in Southwest, Nigeria. The finding could potentially be attributed to the
synergistic benefits of these teaching approaches. TPS encourages students to actively participate in
collaborative learning and critical thinking, while problem-solving strengthens analytical abilities by
pushing students to apply theoretical information to real-world situations®. Even though it is more

conventional, the lecture technique offers systematic material delivery and basic knowledge. Combining

these techniques result in a more thorough comprehension of financial accounting topics

balanced learning environment that takes into consideration a variety of learning re i
c;eﬂ

By utilizing a combination of TPS, problem-solving, and lecture techniques&£du

ostering a
and styles.
S can cater to a
diverse range of students' learning preferences and needs. This com ive approach not only
enhances students' understanding of financial accounting but also en@t m to develop a well-rounded
skill set that is essential in the business world. By encouraging @ participation, critical thinking, and
analytical reasoning, educators can better prepare studen fob&:ess in their future careers’.
Furthermore, by integrating learners in several cogni ocesses using different teaching strategies as
needed in the teaching and learning process &ges deeper learning and retention. Students are
encouraged to investigate, discuss, and . information through the interactive nature of TPS and
problem-solving techniques. This @der thinking is then reinforced by the methodical way that the
content is presented in le(:t%@ough active processing and internalization of the knowledge, this
multimodal method gua%tees that students are not just learning but are also improving their academic
.

performance. Ad tin%f erent teaching strategies in classroom instruction often improve students'
continued ir}&a and enthusiasm which in turn increase their chances of success in Financial
Accou 'n&

These findings are in line with previous studies who also found similar result for instance, in a study that
examined how well the TPS technique encourages critical thinking in nursing students found that TPS
improves student engagement and fosters a deeper comprehension of difficult subjects by giving students
enough time to reflect, engage in peer discussion, and share with the wider group’. This cooperative
discussion approach is especially applicable to Financial Accounting, since active student engagement
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may foster the development of the necessary analytical and critical thinking abilities. TPS can greatly
enhance academic performance by promoting critical thinking and active learning, both of which are
essential for mastering financial accounting.

Similarly, a study on guided reading sessions emphasises how well this teaching method may integrate
social and cognitive learning components. By incorporating TPS into the educational process, students are
able to improve their comprehension abilities while also participating in insightful co tions that

foster a better grasp of the material'®>. When it comes to Financial Accounting, i derstanding

intricate financial concepts is crucial, using TPS can help students und‘&l e content more

thoroughly and do better academically. §
The efficacy of TPS is further supported by a study that demonstra@m TPS promotes active student
participation and gives them chances to present their \@oints, which improves cognitive

understanding!'. Applying this in Financial Accountinii @an help students actively engage with

challenging financial concepts, leading to a better ir{sb the subject matter and, consequently, higher

academic achievement. \

Apart from TPS's advantages, the probler%{%ih approach is essential for improving students' academic

achievement. The significance_ Q@) ative problem-solving technique in education cannot be

overemphasised, as this tec ?@enables learners to utilise their prior knowledge, experiment and

uncover new material and\ideas. This approach can dramatically increase students' comprehension and
.

application of ac@g concepts, which will improve their academic performance in the field of

Financial A ing, where problem-solving abilities are critical for evaluating financial data and

reachirm{vglinformed conclusions'?.

Even though it is sometimes critiqued for being passive, the lecture approach can be beneficial in some

learning environments.

Combining these three teaching strategies; Think-Pair-Share, Problem-Solving, and Lecture creates a

strong learning environment that meets the requirements of a wide range of pupils. TPS promotes critical

thinking and active engagement; problem-solving strengthens analytical abilities and knowledge
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application; and lectures give the required academic context. When combined, these strategies can greatly
improve the academic performance of Business Education students in Financial Accounting by offering a
well-rounded curriculum that encourages comprehension and application of difficult financial ideas.

According to the analysis of hypothesis two, the academic achievement of Business Education students in
Financial Accounting at public universities in Southwest Nigeria has no significant interaction effect by
the use of Think-Pair-Share, Problem-Solving, Lecture teaching methods, and gender. T ould be a
number of reasons for the lack of a significant interaction effect between gender and ing methods
(Think-Pair-Share, Problem-Solving, Lecture) on the academic achieveme stmess Education
students in Financial Accounting. One possibility is that the instructiona - 1es used may naturally
foster an inclusive learning environment that is advantageous to a dents, regardless of gender. The
Think-Pair-Share approach, for example, promotes group work @eer debate, which may aid in filling
in knowledge gaps, and problem-solving techniques fre e‘@ghlight application and critical thinking,
catering to a range of learning styles. Given that both and female students interact with the material
and activities in a comparable way, this inst %&a approach's universality may lessen the impact of

.

gender disparities on academic achievee%&% is also probable that there are little to no gender
disparities in academic accomplish@ the particular environment where the research was conducted,
indicating that both male a @e students perform equally well when exposed to certain teaching
strategies. This could be_a\reflection of more general social shifts in which the conventional gender gaps
in education are le@ éble especially in areas like Business Education. Furthermore, the interaction
between gen teaching style may not be as important to students' academic achievement as their
general\&{ past knowledge, and study habits. Consequently, the lack of a significant interaction
implies that any gender-related disparities in academic achievements may be overshadowed by the
efficiency of the teaching strategies, resulting in equal levels of performance for all research participants®.
The study's findings, which show no significant interaction effect between gender and the teaching
strategies (Think-Pair-Share, Problem-Solving, and Lecture) on the academic achievement of Business
Education students in Financial Accounting, are consistent with previous research highlighting the
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minimal influence of gender on academic performance, especially in subjects that place a strong emphasis
on collaborative learning. For example, a study finding showed that there is no relationship between
gender and students' math performance®. This suggested that teaching strategies might overcome gender
differences in academic performance.

Similarly, a finding from a study that utilises a cooperative teaching technique, observed no significant
variations in the post-test mean scores of male and female students, indicating that teaching
practices may generate an egalitarian learning environment where both genders do e @ 11 13, These
findings provide credence to the idea that gender's ability to affect academic ac i{t decreases when
teaching strategies emphasise participation and group projects, as i % 1nk Pair-Share method.
Overall, it is evident that the way material is presented and the ds used to engage students can
greatly impact achievement levels and help to level the playm d between genders. By fostering a
collaborative and interactive learning environment, tea e@ create opportunities for all students to
succeed regardless of gender. This highlights the e of incorporating diverse teaching strategies
that cater to the needs and strengths of all stude mately promoting equal educational outcomes.

A study on the effects of cooperative %lem-solving learning strategies on biology students’
academic achievement in Senior @ry schools in Delta central senatorial district of Delta State
showed that there were no a le gender disparities in the benefits that students at different score
levels received from the tructional approach®. The greatest advantage was shown for high scorers, with
medium and low 0 ollowing suit. This suggests that the efficacy of instructional techniques is not
dependent on pedific demographic factors. These results imply that similar academic results may be
attaine&k)/%ﬂ students, regardless of gender, when teaching strategies are created to take into account
varied learning styles. Overall, these findings highlight the importance of tailoring educational approaches
to meet the diverse needs of students. By focusing on individual learning styles rather than demographic

factors such as gender, educators can help all students achieve academic achievement. This study

underscores the potential for inclusive teaching strategies to level the playing field and ensure equal

128



opportunities for all pupils to excel in their education. Ultimately, it supports the notion that effective
instruction can benefit students of all backgrounds and abilities.

Additionally, a study that focused on gender and specifically looked at how students performed in
cataloguing and classification courses in Anambra State's tertiary institutions revealed that the think-pair-
share instructional teaching method improved students' academic achievement in these courses. Once
more, the results of the think-pair-share and lecture methods showed that gender had no n Qe%e impact
on students' overall achievement!'!.

Crucially, there were no appreciable variations in performance according to g gpﬁcore range. This
supports the claim that cooperative learning environments and student-c ‘teachmg strategies may
successfully close the achievement gap between genders and provi %student the same chance to
succeed. These results suggest that implementing cooperativ@mmg strategies, such as the TPS
approach, can benefit all students, regardless of their %Q initial level of academic achievement.
Teachers can help close the achievement gap and gua that every student has the chance to succeed
by fostering a student-centred environment tha§ ages peer collaboration in class activities. Students

will also gain confidence in their ideas thre%h\p

The results of this study, howev.er@ conflict with a finding from another study. The results of this

eer feedback and additional ideas from their partners'.

earlier study, which looked l@ cooperative and problem-solving teaching strategies affected the
academic achievement %ts in financial accounting in a few chosen secondary schools in Lagos
.

State, showed a notable disparity between the academic achievement of male and female students in
financial accpb . The study concluded that male students performed better than the female students in
the ﬁn&&i%ccounting achievement test'>.

Overall, the data from this research is similar in showing that the use of learner-centred, collaborative
teaching approaches creates an inclusive learning environment where gender interaction does not
significantly impact academic attainment. The results imply that a student's academic achievement in
financial accounting is mostly determined by the efficacy of the teaching tactics used, not by gender. This

is consistent with other findings showing that pedagogical techniques matter more to educational results

129



than demographic characteristics and that all children may succeed academically when they are involved
in inclusive, successful teaching practices.

Findings from hypothesis three revealed a significant difference between the academic achievements of
Business Education students in Financial Accounting taught using the Think Pair-Share method and those

taught using the lecture method in public universities in southwest Nigeria. This result is consistent with

earlier research comparing the efficacy of traditional lecture-based instruction with learning

e learning

methodologies, namely the Think-Pair-Share (TPS) method. TPS and other o
ui. )

strategies greatly improve student learning and retention by encouraging c tion and critical
thinking'®. The interactive and captivating characteristics of the Think- re (TPS) approach are
partly responsible for the significant difference in academic achiev@%ween students taught using
the lecture method and those taught Business Education using@ at public universities in Southwest
Nigeria. The TPS approach actively incorporates studelgdb e learning process, in contrast to typical
lectures, when students listen to material without c&%@
Studies on active learning strategies often pr h@; higher learning results for students than passive
approaches like lectures!’. Moreover, TP .$e students' academic performance and self-efficacy in
Financial Accounting'. These s}u@lectively support the idea that active participation through
methods like TPS can create n®ynamic and effective learning environment than traditional lectures.
Through peer collaborati%concept discussions, and idea sharing, this approach helps students retain and
.

enhance their con‘@lsion of the subject matter. Students taught using the think-pair-share strategy
achieve signi better results than those taught using conventional teaching methods!'.

The in&&edbaok that students receive during the learning process is another important element that
significantly contributes to TPS's efficacy. Students may promptly clear up misunderstandings and
questions in pairs or groups and get prompt assistance from classmates and the teacher. In contrast,

feedback from lectures is frequently withheld until after exams. One of the main reasons for the notable

accomplishment gap between the two teaching approaches is that students' learning outcomes are
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improved by prompt reinforcement of accurate information and the chance to make corrections on the
spot’.

Additionally, because students are encouraged to analyse and debate accounting problems individually,
pair up with a colleague and thereafter share their findings with the general class, the TPS teaching
method thus fosters critical thinking and problem-solving abilities in learners. In addition to increasing
student engagement, this collaborative method fosters the higher-order thinking abilities that are

necessary for completing challenging courses like financial accounting. Ho e is kind of
engagement and critical thinking is frequently absent from the typical lecture a&il( which results in
less effective learning. The results of the study show that, as a result, s% ho are taught using the
TPS teaching method typically perform better academically?.

The finding is corroborated by prior research, for example, a stu@] how students in colleges in North-
eastern Nigeria performed in principles of accountin v@ using the jigsaw and think-pair-share
methods was conducted and the results indlcated th ents' academic achievement in Principles of
Accounts at North Eastern Nigerian Colleges of; l%bp tion was significantly impacted by think-pair-share
techniques and it was concluded that st@o learn using the think-pair-share method are able to
achieve better results's. Furthermo&%ldents in the TPS cooperative learning paradigm are able to
develop important skills suc @nwork, communication, and critical thinking, which are essential for
success in both academigc and professional settings. The interactive nature of TPS encourages students to

.

actively participat@elr own learning process, leading to a deeper understanding of the subject matter.
Overall, the ce suggests that implementing TPS cooperative learning techniques in educational
setting%%featly benefit students and enhance their overall learning experience.

An effective cooperative learning technique that includes many essential elements to encourage active
student engagement is the Think-Pair-Share model. In TPS, students are given time to think on their own
by the instructor asking a question first. By encouraging students to think through their ideas
independently of their peers, this individual reflection helps them to develop fresh ideas. After that,

students work in pairs to debate their answers, which give them the chance to collaborate and hone their
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thoughts. Lastly, in order to promote varied viewpoints and further reinforce learning, partners present
their findings to the entire class'®.
This practice not only fosters critical thinking and communication skills but also helps students to gain a
deeper understanding of the topic through discussion and presentation. The Think-Pair-Share model
creates a dynamic and interactive learning environment where students are actively engaged in the
material and encouraged to participate in the learning process. By incorporating thi thod into
classroom instruction, educators can effectively promote student collaboration, Q&'cation, and
critical thinking skills. C
TPS's cooperative learning approach stands in stark contrast to tradition; @re techniques, in which
most students participate in discussion only in small groups. Withou@'ve participating in the learning
process, students may passively absorb knowledge in traditionalgs. This passive involvement might
make it more difficult for them to comprehend and re enl&%ifﬁcult ideas, especially in a topic like
financial accounting where mastery requires active 7 TPS, on the other hand, guarantees student
engagement, which is critical for developing }&al accounting skills. Through TPS, students are
pushed to actively engage with the r@hmugh discussions, problem-solving activities, and
collaborative projects. This active &@aﬁon not only helps students understand complex concepts
better but also allows them t a\the information for longer periods of time. By working together in a
cooperative learning envirfgnment, students can support each other in developing a deeper understanding
.
of financial accou@rinciples and applying them in real-world scenarios. Ultimately, TPS fosters a
more interac}b dynamic learning experience that better prepares students for success in the field of
ﬁnancm\/z&mting.
The finding is also buttressed the findings which emphasised that cooperative learning methodologies
foster critical thinking and problem-solving abilities. Additionally, this method encourages higher-order
thinking in students and serves as a channel for teacher and student feedback. Furthermore, it provides
every student with the chance to express their ideas to a minimum of one other student, thereby improving
their memory retention’.
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TPS's framework fosters confidence-building and enhances communication skills by enabling students to
express themselves in a safe and encouraging setting. In addition to enhancing students' comprehension of
accounting principles, this cooperative method gets them ready for situations in the real world where
cooperation and clear communication are crucial. Furthermore, TPS promotes an inclusive classroom
where all kids are welcome to engage. This is especially crucial in diverse classes since it makes sure that
each student feels appreciated and participates in the group's learning activities. \
The significant difference in academic achievement between students taught using ink-Pair-Share
(TPS) technique and those taught using traditional lecture methods is further poid by a number of
additional studies. The results of one of these studies show that TPS he @ents participate in class
discussions and fosters the development and evaluation of argum@%mth small and large groups,
which helps students comprehend and remember key ideas. This@ing strategy also increases students’
confidence in their abilities to solve critical and comple ems through class participation which
improves their retention capacity!. Think-Pair-Share JB contributes to the improvement of problem
solving and skills resolution if properly and eff %adopted by the teacher®.
The premise that TPS creates a more sé'_ﬁ;’Q\tti g and productive learning environment supports the
current study's claim that TPS rgis& emic accomplishment in financial accounting by encouraging
active student engagement, ¢ ﬂ@gh Wendy's research concentrated on reading.
Furthermore, TPS instruct ﬁtrategy is a member of the group of instructional strategies known as Co-
.
operative Leamin@egy and Inquiry-Based Learning, which have an impact on students' cognitive
learning abiliti heir results further supported the notion that TPS is an effective teaching technique
for a %{%Of subject areas by showing that it significantly improved students' cognitive learning
outcomes.
The results are also consistent with another study's finding that was conducted on the effect of the think-
pair-share  technique on academic performance of students in office practice in
colleges of education, Kwara state, Nigeria. The study found that the think-pair-share method improves
students' academic performance and independent learning while being especially beneficial in helping
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them learn skills at their own pace'®. This result is especially significant because it emphasises the long-
term advantages of TPS in supporting students' knowledge retention and application which is a crucial
component of learning difficult courses like Financial Accounting.

From the foregoing, these studies support the current research's findings that the TPS method produces
superior academic results when compared to traditional lecture-based teaching, highlighting the method's

value as a cooperative learning strategy that encourages critical thinking, active e ent, and

enhanced retention

Analysis of hypothesis four shows a significant difference between the academi g(ment of business
education students in financial accounting taught using Problem-Solvin and those taught using
Lecture methods in public Universities in Southwest, Nigeria. This@d be due to the distinct nature of
the two instructional strategies. By challenging students to app@eoretical information to real-world
settings, the problem-solving technique promotes studen @ thinking and problem-solving abilities'2.
Through, peer collaboration, in-depth thinking, a d entation with various solutions, this approach
helps students gain a deeper comprehension cial Accounting principles. The conventional lecture
approach, on the other hand, is frequentl &%sswe with the main goal being to impart knowledge to
students without encouraging their Q% involvement or critical thinking?®. This might lead to a cursory
comprehension of the materia Q

Additionally, the prglsl\' solving approach is better in line with the cognitive demands of financial
accounting, a topi@calls for the application of concepts to actual financial situations in addition to
rote memori . By requiring students to analyse, synthesise, and evaluate information with skills
essentiﬁk&olving tough accounting tasks, this approach fosters higher-order thinking, group discussion
and teamwork and the teacher's job is to facilitate learning, and they do so in a much more participatory
and less aggressive manner?’.

The enhanced engagement and cognitive development facilitated by the problem-solving approach can be

attributed to the notable difference in academic achievement observed between Business Education

students taught using traditional lecture methods and those taught using the problem-solving method in
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Financial Accounting. The value of problem-solving techniques in fostering greater comprehension and
improved academic achievement in a variety of educational environments has been repeatedly
demonstrated by research.

One such research examined the effect of guided discovery and problem-solving teaching methods on the
academic achievement of students studying financial accounting at North Central Nigeria's Colleges of
Education. The study had four specific purposes, four research questions and four null h eses were
formulated to guide the study. The study used quasi-experimental research design. ation of the
study was 8,923 Business Education students in Colleges of Education, North qu;ﬁgeria. Purposive
sampling technique was used to select 789 NCE II students as respondents 4 tudy. A researcher self-
developed Financial Accounting Achievement Test (FAAT) was use@:o cting data for the study. The
study found that students' academic performance improved Wher@' engaged in guided exploration and
problem-solving sessions because they were expose tfa%gher standard of reasoning that they
acknowledged as valid while the control group where ture method was employed produced a lower
achievement level'”. This research emphasi s\l\&r valuable interactive, student-centred teaching
strategies like problem-solving are for ra'.ﬁ}g’gd

emic achievement. It was recommended by the study

that in order to enhance learning 9u® policymakers should encourage financial accounting lecturers,

especially those in universiﬁQ@lploy problem-solving techniques.

A further investigatio@ed out in Rivers State emphasised the usefulness of the problem-solving
approach in th 'n&ltion of financial accounting. To evaluate the effect of problem-solving teaching
strategies é@.\dents' financial accounting learning at Rivers State University and Ignatia Ajuru
Univer%%)f Education, the researchers used a survey design. The results showed that although the
problem-solving approach is very successful, professors did not always use it, which had a detrimental
influence on students' educational experiences. According to the report, Rivers State's educational
officials should create curriculum that emphasises the problem-solving technique and make sure lecturers

have the necessary training and assistance to use it to improve the teaching and learning process'?.
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Similar to this current study, a quasi-experimental study carried out in Anambra State examined the
effects of problem-solving and jigsaw puzzle learning styles on the academic performance of Business
Education students in Financial Accounting. The population of the study was 719 business education
students in universities in Anambra State and the sample size was 123 business education students drawn
from 2 universities. Financial Accounting Achievement Test (FAAT) developed by the researcher using
300L past questions between 2020-2022 was used as research instrument. FAAT was istered to
business education students in both experimental and control groups. Mean was answer the
research questions while analysis of covariance (ANCOVA) was used to test th ypgﬂ'!ses. The findings
showed that these interactive learning strategies significantly enhanced st academic performance,

which is consistent with the findings of the current study. The previo@se chers suggested that in order

to improve students' academic performance in skill-based to@ike financial accounting, business

education professors at universities should explicitly em%ﬂ@nlem—solving and puzzle-based teaching

®%

Another study looked at the effect of c.o@ve and problem-based learning on secondary school

approaches?!.

students' interest in financial accounti&b\ Akoko-Edo, Edo State. According to the study, these
techniques raised students' inté@m the subject matter in addition to helping them do better
academically??. The study F@lre in line with this current study findings which supports the adoption
of these interactive -ta\t{'&g methodologies. Furthermore, Tunisian research that compared problem-
solving techniques with conventional teaching strategies in physical education classes discovered that the
former gr@improved students' enthusiasm and motor abilities. This study further supports the
adaptability” and effectiveness of this teaching strategy by showing that problem-solving techniques work
in both academic disciplines like financial accounting and physical education. The previous study's
findings revealed that problem-solving approach is an effective way to improve students' cognitive and
motor skills, which makes it a useful tool for teachers in many subject areas®*. This is also on consonant

with the result of this present study.
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All of these researches support the current conclusion that using problem-solving techniques greatly
improves academic attainment, particularly in challenging disciplines like financial accounting where
higher-order thinking and critical thinking are crucial. When opposed to traditional lecture-based
techniques, the interactive and student-centred character of problem-solving teaching methods promotes a

deeper knowledge of the topic and leads to superior academic achievements. This approach also better

prepares students for real-world problem-solving situations. :\

The fifth hypothesis's analysis reveals a significant difference between the academ@@rement scores
of students taught financial accounting in public universities in Southwest Nigeria using the Think-Pair-
Share, Problem-Solving, and Lecture methods before and after the tes&gges‘[s that the teaching
strategies employed were successful in improving student learnin e the post-test results reported a
notable improvement over the pre-test results. The results suggest that incorporating a variety of teaching
strategies can lead to better academic outcomes for studeé%igher education. This study highlights the
importance of using diverse instructional techni \k@ ter to the individual learning needs of students
in order to promote academic achievemeptg&is, however, contradicts a prior finding that found no
statistically significant difference in the Q{ga\achievement scores of male and female Business Education
students who were taught finantighacCounting using problem-solving techniques before and after the
test?®. The difference in ﬁnﬁ@'gh‘[ be as a result of the educational level in which the study was been
conducted. -@
The results of 'sgady highlight how important it is for instructors to be flexible and willing to use a
variety of @ng strategies in order to engage students and help them comprehend the course material.
By inc%efating a mix of think-pair-share, problem-solving, and lecture methods, educators can create a
dynamic and interactive classroom setting that promotes students' critical thinking and active engagement.
Furthermore, the positive correlation between the use of diverse instructional strategies and improved
student performance emphasises the need for continuous professional development and training for

faculty members to enhance their teaching skills and effectiveness.
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Overall, this research contributes to the on-going dialogue on best practices in higher education pedagogy
and underscores the importance of implementing innovative and student-centred teaching methods in
public universities in Southwest Nigeria.

The findings of this study could be due to the fact that students have different learning styles and
preferences that benefit from a variety of teaching approaches. Also, students may be more engaged and
motivated when they see their own learning needs being met in different ways. Additig students
may have different levels of prior knowledge and background experiences that can i ir ability to
learn new material?!. Furthermore, it is important for educators to be aware of t Qﬁrences and adapt
their teaching methods accordingly. However, a detailed counter exampl i dlngs of this study was
seen in a study conducted at a public university in Southwest %here students consistently
performed better in subjects taught using traditional lecture—base thods compared to more interactive
and student-centred approaches?'. This suggests that th '@: cultural or institutional factors at play
that influence the effectiveness of different teachm ds, rather than just individual learning styles.
Additionally, the level of prior knowledge an % und experiences of students may not always be the

determining factor in their academic per ?;& as some students may excel in subjects where they

have little prior knowledge??. AQ

The results of this study hi @ow students' academic achievement improves when taught utilising
cooperative and interac teaching methods, notably the Think-Pair-Share (TPS) and problem-solving
approaches in co@ﬁadmonal lecture technique. Think-Pair-Share (TPS) and problem-solving
approaches i s students' critical thinking abilities and it also support and encourage students to
work tbgt/gl, thereby increasing students' ability to retain memory?*. This suggests that students who
actively participate in cooperative learning experiences typically achieve higher academic standards®.
The TPS approach encourages better comprehension and retention of topics in students by giving them
the chance to think critically and discuss their ideas with others. This can result in higher academic

performance.
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Cooperative learning environment is essential for academic achievement because it fosters students'
understanding of difficult ideas and their ability to solve problems. Traditional lecture techniques, on the
other hand, frequently restrict student participation and interaction, which can impede the growth of
critical thinking and problem-solving skills. Because of this, switching from traditional teaching
techniques to more participatory ones like problem-solving and TPS not only improve students' academic

achievement but also equips them with the necessary skills and knowledge for future acadepfiesproblems.
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(@ Chapter Five
fbb Conclusion

This c}>p£r focused on the summary of findings, conclusion and provides valuable recommendations
based on the findings of the study, highlights contributions to existing knowledge, and proposed potential

avenues for future research within related area.

5.1 Summary of Findings
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The study examined the effects of Think-Pair-Share and Problem-Solving teaching methods on academic
achievement in Financial Accounting among Business Education students in Public Universities,
Southwest, Nigeria. Following the objectives of the study, five research questions were raised and five
null hypotheses were formulated and tested at 0.05 significance level. Substantial number of literatures
on corporative and innovative teaching strategies such think-pair-share and problem solving were
reviewed in the study. The theoretical framework of the study was anchored on theory ucational

productivity, social interdependence theory and Gestalt theory of problem-solving. I , this study
adopted a quasi-experimental design. The population of the study comprised 5;40 hundred level
Business Education students in all the 11 Federal and State universities i @ix Southwest states in
Nigeria with a sample of 423 (intact class), 200 Level Busin@%tion students from three
universities that were randomly selected (two States and one 1 university). However, the actual
sample used for the analysis was 384 with 108 malegb 6 females. Descriptive and inferential
statistics were used to analyse the data gathered. fb

Following is the summary of the findings: \

1. There was a significant combin%’@ of Think-Pair-Share teaching, Problem-Solving and
Lecture teaching methods Q@Smess Education students’ academic achievement in Financial
Accounting in publi @rsities in Southwest, Nigeria. This was confirmed after One-Way
Analysis of Vari%e NOVA) was carried out and the result shows that there was a significant

.
combine @2, 382) =73.470,prob.< 0.05) of Think-Pair-Share teaching, Problem-Solving
and e teaching methods on Business Education students’ academic achievement in
\i%l%'cial Accounting in public Universities in Southwest, Nigeria (The result shows a significant
difference in the mean).
2. There was no significant interaction effect of the use of Think-Pair-Share, Problem-Solving,

Lecture teaching methods and gender on Business Education students’ academic achievement in

Financial Accounting in public Universities in Southwest, Nigeria. This was established after
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5.2

Two-Way Analysis of Variance (ANOVA) was carried out and the results shows that (F(2, 378) =
1.570, p=.209).

There was a significant difference between the academic achievement of business education
students in financial accounting taught using the Think Pair-Share method and those taught using
the lecture method in public universities in southwest Nigeria. This was confirmed after
dependent t test (paired sample t test) analysis was carried out and the results shOVQQAK =5.520,

O

There was a significant difference between the academic achieve &f business education

df = 78. P< 0.05).

students in financial accounting taught using Problem-Solvin od and those taught using
Lecture method in public Universities in Southwest, Nige:': was confirmed after dependent
t

t test (paired sample t test) analysis was carried out @ results shows that (t = 11.405, df =

109. P <=0.05). 6@
O

There was a significance difference be%\igthe pre-test and post-test academic achievement
scores of students taught Financfa@c unting using Think-Pair-Share, Problem-Solving and

Lecture methods in public @ersiﬁes in Southwest, Nigeria. This was established after a

dependent t test (pe@@p e t test ) was carried out and the results shows that (t = -7.659, df =

383. Prob < 0.05)
Conclusi@

The overall co@sion from this study which examined the effects of Think-Pair-Share and Problem-

Solving\t/ g methods on academic achievement in Financial Accounting of Business Education

students in Public Universities, Southwest, Nigeria, demonstrated the significant impact that interactive

teaching methods like Think-Pair-Share (TPS) and problem-solving have on Business Education students'

academic achievement in Financial Accounting at public universities in Southwest Nigeria. The study

also reveals a noteworthy difference in academic achievement between students taught using TPS and

problem-solving techniques and those taught through traditional lecture technique, highlighting the
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effectiveness of these methods in improving student learning outcomes. These findings suggest that
student-centred teaching approach enhances understanding and retention of complex financial accounting
concepts while also fostering critical thinking and problem-solving abilities that are necessary for success
in the classroom.

The study also shows that TPS, problem-solving and lecture methods have a substantial combined

%ods will

ing strategy,

influence on students' academic progress, suggesting that combining different teaching

enhance learning results even more. This result lends credence to the idea that a blended
which capitalises on the advantages of several teaching modalities, will accorn range of learning
requirements and styles while ultimately improving student performance. worthy enhancement in
post-test results relative to pre-test scores for students who were exp, %ese techniques confirms the
effectiveness of interactive teaching strategies in enhancing s‘@s understanding and utilisation of
Financial Accounting concepts.

However, the absence of a significant interaction effeb etween the teaching methods and gender on
students' academic achievement suggests that t w@ﬁts of TPS, problem-solving, and lecture methods
are consistent across genders. This ﬁndinéj& that these teaching methods are universally effective,
providing equal academic advantﬁ%o both male and female students. Therefore, educators and
curriculum designers shoul r incorporating these interactive methods into teaching practices to
enhance academic outc gr all students, irrespective of gender. Overall, the study highlights the
importance of ado@nnovatlve and interactive teaching methods to improve the quality of education
in financial a@@mg and other business-related courses.

By prOsQ/gg engagement and active participation in the learning process, educators can create a more
inclusive and dynamic classroom environment that caters to the diverse needs of students. Additionally,
incorporating interactive teaching methods can help students develop critical thinking skills, problem-
solving abilities, and communication proficiency, all of which are essential for success in the field of
financial accounting thereby enhance students' motivation and interest in the subject matter, ultimately

leading to improved academic performance and long-term success in their careers..
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5.3 Recommendations

Based on the study's findings, the following recommendations were made:

1.

Teachers should be well trained on the use of Interactive Teaching Methods: Teachers should
undergo thorough training on how to apply Think-Pair-Share (TPS) and Problem-Solving
techniques in the classroom if they are to fully reap the benefits of these teaching tactics.
Programmes for professional development should be created to provide teach abilities and
information they need to employ these techniques with assurance and cr ti\%

Incorporate Think-Pair-Share (TPS) and problem-solving methods iurriculum: Given the
significant positive impact of these teaching methods o s@s‘ academic achievement,
Universities should include TPS and problem-solving @ es into the financial accounting
curriculum because of the noteworthy advantage;be teaching methods have on students'
academic performance.

Adopt a Blended Teaching Approach:\\\D’gultS of the study indicate that combining a
combination of lecture, problem—'s%@ and TPS techniques improves student performance
compared to using only one@smque. Therefore, in order to accommodate various learning

styles and improve V@tudent engagement and performance, lecturers should implement a
mixed strategy th. g—porates these methods.
Promote e%@lusive Teaching Practices: Teachers should keep using these strategies
consist@ to make sure that male and female students gain the same benefits, as the study did
%& a significant interaction impact between the teaching approaches and gender.
Maintaining a gender-neutral learning environment with equal possibilities for success for all
students should be a priority.

Frequent Evaluation and Feedback: To optimise the efficiency of TPS and problem-solving

techniques, evaluations should be carried out on a frequent basis to track students' development
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and give prompt feedback. Students will be able to pinpoint their areas of weakness and

strengthen their comprehension of financial accounting principles through this.

5.4 Contributions to Knowledge

This study contributes significantly to the body of knowledge by providing empirical evidence that
Think-Pair-Share (TPS) and problem-solving teaching methods are more effective than traditional lecture
methods in improving the academic achievement of Business Education students in F inanQA ounting.
It demonstrates how these teaching methods work well when combined, indicating that ting a variety
of learning demands through a blended learning strategy may maximise stude &evement.
Furthermore, by demonstrating that there is no significant interacti ct between gender and
instructional methods, the research contradicts preconceived about how differently genders
respond to certain types of instructional methods. This result @o rates how TPS and problem-solving

methods are applicable to a wide range of student demog@’h.

Also, the study contributed to the body of knﬁ\@by developing conceptual model that can be

adopted by other researchers in similar stugl)s&

Lastly, the study emphasises how u @ctive teaching methods significantly improves students'
academic achievement, highlighfi@we necessity of on-going innovation in teaching methodologies to

improve educational resul@%ately, the goal is to provide students with the most effective and

engaging learning em@s possible.
5.5 Sugge dgsl

as for Further Research

Further stu@gban be done in the following areas:

1. The Effect of Think-Pair-Share and Problem-Solving Teaching Methods on the Retention of

Financial Accounting Concepts Among Business Education Students.

This study compares interactive teaching methods with traditional lecture methods to see how these affect

students' long-term retention and recall of important financial accounting concepts.
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2. Evaluating the Impact of Interactive Teaching Methods on the Cognitive Development of

Business Education Students: A Focus on Financial Accounting.

In order to better understand how students' cognitive abilities, such as their capacity for critical thought

and problem-solving, are impacted by Think-Pair-Share and Problem-Solving approaches, this study may

2\

out using a

investigate this relationship.

However, based on the research design adopted in this study, further study could be
descriptive research design. Also, this study was conducted in Southwest, Ning;fbg studies could be

conducted in other geographical regions in the country. The instrument ad. @r ata collection was an
achievement test but further research work that adopts a desﬁ%

research design could use
questionnaire or interview as instrument for data collection.@ s of the study population and
educational level, further research could make use of a lﬁﬁlopulation and sample size at a lower

educational level while adopting a descriptive researc
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Appendix IV

Financial Accounting Achievement Test on Partnership Account
Pre-test

Instruction: Answer all questions in Sections A and B

Section A Q\

1. Gender: Male [ ], Female [ ] &Q/O
O

2. Age (in years):17—20[]21—-30[ ] above 30 [ ] E

3. Registration/Matric Number...............cooviiiiiiiiiiiiiinnnns 0

Section B: Objective Questions ,;Q

Instruction: Indicate the answer by ticking the con.igbon

1. The form of business where two or m@@sﬂe normally a maximum of twenty come together for

profit purposes is known as ............ ’\C)

(b) Trading Account

(c) Partnership

(d) Partnership A(B}&,

2 érefers to as partnership agreement

O

(a) Contra

(b) Trading Account

(c) Partnership Deed
(d) Partnership Contract

(a) Sole Proprietorship QQ

3. In the balance sheet, a bank overdraft is a/an............

(a) Current liability
(b) Current asset

165



(c) Fixed asset
(d) Long term liability

4. A partner who does not involve in the running of the business and whose liability is limited to the

capital invested by him in the business is........

(a) Sleeping Partner
(b) Active Partner

(c) Unlimited Partner \
(d) Limited Partner OQ

5. The term depreciation means the.......... of an asset &Q/

(a) Life span

(b) Reduction in value

(c¢) Scrap value 0
(d) Increase in cost Q

6. The following are reasons for formation of partnership, ev@ ................
(a) The nature of the business %\Q’b

(b) To share the business risk with other peo
(c) To combine business experience

(d) Need to increase in capital é;\\'

7. On dissolution of a partnegshi&%e assets of the firm must be used in the following order

except ... QQ\

(a) To purchase éﬂ%
(b) To repay out%ﬁdi ors
(c) To repay pﬁe capital

(d) To repa ers loan
3y

8., \/ is the initial amount of capital invested by each partners

(a) Current Capital
(b) Nominal Capital
(c) Floating Capital
(d) Fixed Capital
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9. i is the account which records the financial transaction between the partners and the

partnership during a given period

(a) Current Capital Account
(b) Nominal Capital Account
(c) Floating Capital Account
(d) Fixed Capital Account

10. Which of the following account is used to distribute the yearly profit or loss among pa@ccording

to the agreed policy < O

(a) Profit or Loss Account ’\
(b) Allocation Account O
(c) Appropriation Account %

(d) Fixed Capital Account O

11. Interest on loan account represents an expense charged agair@ .............. before arriving at the net

profit of the partnership. t’b

(a) Capital

(b) Revenue &
(c) Income ¢

(d) Profit \(—J\

12. Where there are no specific d ents pertaining to the agreement, the following provisions of the

Partnership Act of 1890 m\.t@ plied except........

(a) 5% Interest os nggbal ontributed by partners

(b) 5% Interest,a on loans made by partners in excess of the agreed capitals

(c) No remunédration or salary to partners

(d) Proﬁt@}sses are to be shares equally

13. ... \/ ..1s a partner that contributes only his name to the formation of the business and nothing else

(a) Sleeping partner
(b) Nominal partner
(c) Dormant partner
(d) Active partner

14, is not a reason for revaluation of assets in partnership business
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(a) Admission of a new partner

(b) When a partner retires

(c) Changes in the profit sharing ratio
(d) When a new asset is purchased

15. The coming to an end of a partnership agreement is refers to as..................

(a) Resolution of partnership
(b) Dissolution of partnership

(c) Bankruptcy of partnership \
(d) Folding of partnership Q
16. The coming to an end of a partnership agreement may be caused by t@/@)wing factors

(a) Death of partner %
(b) Expiration of partnership agreement O

(c) Bankruptcy of a partner
(d) Dissolution of a partner Q

17. The accounting equation states that.............. 6
() C=A+L >
b)L=A+C @
(c)A=C+L

(A=L-C @

18. Which of the following account& red in a revaluation account?
(a) Current accounts of pa f;\\

(b) Capital accounts of paxtn

(c) Appropriation ac ts of partners

(d) Partnership a '%& partners

19. ...l is@excess of the purchases consideration over the total value of assets less liabilities

(a) CO{/@[

(b) Pro
(c) Goodwill
(d) Income

20. One of the following is not a reason for changes in partnership

(a) Death of a partner
(b) Changes in profit or loss sharing ratio
(c) Amalgamation of partnership
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(d) Continuation of partnership

Theory Question

Below is the trial balance of the partnership of Ayo and Bola as at 31 December, @

DR
N

Opening inventory 168,000
Sales
Returns 15,500
Discount 6,000
Rent 6,000
Rates 2,500
Electricity 41
General Expenses 455\%
Purchases . 0,000
Carriage outwards C)\ ,000
Cash 3,500
Bank . A%‘\ 14,200
Debtors Q\ 127,500
Bad debt Q 3,000
Plant and Machinery 70,000
Salaries . \% 19,500
Creditors 0
Capital: éyo
Bola be

\/ 821,100

Additional information:

a. Inventory at 31 December 2022 is N 107,700

155,000
62,500
69,300

821,100

b. Depreciation on plant and machinery is 10% per annum

c. Provide for bad and doubtful debt 2 2 %on debtors

d. Interest on partners’ capital at 5% per annum

169



e. Profits and losses are shared equally

You are required to prepare:

1. The income statement for the year ended 31%* December, 2022
1i. Profit and loss appropriation account; and
1ii. A statement of financial position as at 315 December, 2022

Pre-Test Marking Scheme
1.C

2.

[ S U OO
w O » QO

~
> o » >

11.

12. (@

%

13.

14.D 6
O
15.B \/QJ

16.D
C

vs)

17.

18.

vs)

19.C

20.D
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2mark x 20 options = 40 mark

Solution to Theory
Ayo and Bola
Income Statement

For the year ended 31% December, 2022

Sales
Less: Return inwards

Opening inventory
Add: Purchases

Less: Return outwards
Cost of goods available
Less: Closing inventory

Gross Profit

Discount received o @
N\

Less Expenses:

Discount allowed QQ
Rent %
Rate ©

S

Electricity
General expe
Carriage ou
Bad debt
Salaries

Prov. For bad debt
Depreciation

Net profit c¢/d

Net profit b/d

RN

Q 168,000
S
500 318,500

R

O
,\(J

N
515,000
15,500
499,500

®% ’ 486,500

& 107,700

Cost of goods sold
S

6,000
6,000
2,500
41,500
9,000
4,900
3,000
19,500
3,190

378,800
120,700
7,800

7000
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Interest on capital account

Ayo 3,125
Bola 3,465
Share of profit

Ayo 9,660

Bola 9,660 25,910 Q\
Partners Current Account & Qj

Ayo Bola Ayo B @ N

N N N %

Balance c¢/d 12,785 12,785 | Interest on capital 3,1 465
Share of profit %@ 9,660

12,785 13,125 123785 13,125

,§\

Statement of Financial Posi

As at 31% December, 2@

Capital Account N N . \‘{i}ed Assets N N
Ayo 62,500 \\u lant & mach. 70,000
Bola 69,300 1%&\8‘& Depreciation 7,000
. A 63,000

Current Account Q\ Current Assets
Ayo 1 @ Inventory 107,700
Bola ,1 25,910 Debtors 126,500

(:\\& Less Prov. 3,190 124310
Current Liabilities Bank 14,200
Creditors 8 155,000 Cash 3,500

Néb 312,710 312,710
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Appendix V &Q/

Financial Accounting Achievement Test on Partners@nt
Post test Q

Instruction: Answer all questions in Sections A and B be
Section A @
1. Gender: Male [ |, Female [ ] E—@

2. Age (in years):17-20[ ] 21 ove 30 [ ]

—8\
3. Registration/Matric Num& ...................................
-\
Section B: ObjeciQe}les ions
Instructior@eate the answer by ticking the correct option

1. The form of business where two or more people normally a maximum of twenty come together for
profit purposes is known as .............

(a) Sole Proprietorship

(b) Trading Account

(c) Partnership
(d) Partnership Account
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2t is refers to as partnership agreement

(a) Contract

(b) Trading Account

(c) Partnership Deed
(d) Partnership Contract

3. In the balance sheet, a bank overdraft is a/an............ \
(a) Current liability OQ

(b) Current asset

(c) Fixed asset /\

(d) Long term liability 0

4. A partner who does not involve in the running of the business 6%6 liability is limited to the

capital invested by him in the business is........ Q

(a) Sleeping Partner
(b) Active Partner b
(c) Unlimited Partner ’b
(d) Limited Partner

5. The term depreciation means the........ C@

(a) Life span

(b) Reduction in value Q

(c¢) Scrap value Q

(d) Increase in cost

6. The following a@ons for formation of partnership except...................

(a) The n@f the business

(b) To'sharethe business risk with other people

(c) To cothbine business experience

(d) Need to increase in capital

7. On dissolution of a partnership, the assets of the firm must be used in the following order

EXCEPt vevniriiniinnnnn,
(a) To purchase more assets
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(b) To repay outside creditors
(c) To repay partners’ capital
(d) To repay partners loan

8 is the initial amount of capital invested by each partners

(a) Current Capital

(b) Nominal Capital

(c) Floating Capital \

(d) Fixed Capital

1 is the account which records the financial transaction between @ners and the

partnership during a given period :&
(a) Current Capital Account %

(b) Nominal Capital Account 0
(c) Floating Capital Account Q
(d) Fixed Capital Account

10. Which of the following account is used to distribute @@rly profit or loss among partners according

to the agreed policy @%

(a) Profit or Loss Account .@
(b) Allocation Account o\c')

(c) Appropriation Account %
(d) Fixed Capital Account A

11. Interest on loan account\éesents an expense charged against ................. before arriving at the net

profit of the partne(h'/%%
(a) Capital 6

(b) Reve fb

(c) Inc “’g

(d) Profit

12. Where there are no specific arrangements pertaining to the agreement, the following provisions of the

Partnership Act of 1890 must be applied except........

(a) 5% Interest on Capital contributed by partners
(b) 5% Interest a year on loans made by partners in excess of the agreed capitals
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(c) No remuneration or salary to partners
(d) Profits or losses are to be shares equally

13 . is a partner that contributes only his name to the formation of the business and nothing else

(a) Sleeping partner
(b) Nominal partner
(c) Dormant partner

(d) Active partner \

T4 is not a reason for revaluation of assets in partnership b\.@
(a) Admission of a new partner (/
(b) When a partner retires ’\

(c) Changes in the profit sharing ratio 0

(d) When a new asset is purchased %

15. The coming to an end of a partnership agreement is refers to Qg .........

(a) Resolution of partnership

(b) Dissolution of partnership b’bQ
O

(c) Bankruptcy of partnership
(d) Folding of partnership \Q

16. The coming to an end of a paﬁners@eement may be caused by the following factors
°

except............ ’\C;\\'

(a) Death of partner . AQ
(b) Expiration of partnershi @ement
(c) Bankruptcy of a partr%

(d) Dissolution of a pa@r

. \'
17. The accountiné eqﬁilon states that..............

(a)C=A+
(b)L=A %6
(c)A=
(dA=L-C

18. Which of the following account is prepared in a revaluation account?

(a) Current accounts of partners

(b) Capital accounts of partners

(c) Appropriation accounts of partners
(d) Partnership accounts of partners
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19. ..l is the excess of the purchases consideration over the total value of assets less liabilities

(a) Commission
(b) Profit

(c) Goodwill
(d) Income

20. One of the following is not a reason for changes in partnership

(a) Death of a partner

(b) Changes in profit or loss sharing ratio
(c) Amalgamation of partnership

(d) Continuation of partnership

Theory Question

\\
&
/\
O
D

QO

2

Below is the trial balance of the partnership o@ Bola as at 315 December, 2022

Opening inventory
Sales . A%
Q)
Electricity 0
General Expe@
Purchase fb
Carri R@vards
Cash

Bank

Debtors

Bad debt
Plant and Machinery

Returns
Discount
Rent
Rates

Salaries
Creditors

Capital: Ayo

>3 N

CR

168,000

515,000
11,500
7,800

15,500
6,000
6,000
2,500
41,500
4,900
330,000
9,000
3,500
14,200
127,500
3,000
70,000
19,500
155,000
62,500
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Bola 69,300

821,100 821,100

Additional information:

1.

2.

%

w

f. Inventory at 31%' December 2022 is N 107,700
g. Depreciation on plant and machinery is 10% per annum

h. Provide for bad and doubtful debt 2 ¥4 %on debtors

i. Interest on partners’ capital at 5% per annum Q\
j- Profits and losses are shared equally ( 0

You are required to prepare:
iv. The income statement for the year ended 315 December, 20%0
v. Profit and loss appropriation account; and 0

Vi. A statement of financial position as at 31% December,@2

Post-Test Marking Scheme ’&
© \‘o\

A
A \W
8.D
9.A
10.C
11.D
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12. A

13.B

14.D

15.B

16.

O g

17.

18

19.C /\Q/
20D EQ
2mark x 20 options = 40 mark

vs)

Solution to Theory o &
\ o\
yo and Bola '\

Income Statement ‘ \AQ

For the year ended 31* De@) r, 2022

C:\\% N N N

Sales 515,000

Less: Return i@ds 15,500
499,500

Openi @ontory 168,000

Add: ;iﬁases 330,000

Less: Return outwards 11,500 318,500

Cost of goods available 486,500

Less: Closing inventory 107,700

Cost of goods sold 378,800

Gross Profit 120,700

Discount received 7,800

Less Expenses:
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Discount allowed 6,000

Rent 6,000
Rate 2,500
Electricity 41,500
General expenses 9,000
Carriage outwards 4,900
Bad debts 3,000
Salaries 19,500
Prov. For bad debt 3,190

Depreciation 7,000 Q\
102890

N
Net profit ¢/d 25,91

Net profit b/d E 0 25,910

Interest on capital account

Ayo 3,125 D

Bola 3,465 b
Share of profit @

Ayo 9,6

Bola {% 25,910
&
§\ .........
Partners\}" t Account

Ayo %ola Ayo Bola
[ ]
\\o N N
1 ;&?

Balance c¢/d S5 12,785 | Interest on capital 3,125 3,465
§ Share of profit 9,660 9,660
Q’b 12,785 13,125 12,785 13,125

N

Statement of Financial Position
As at 31% December, 2022

Capital Account N N Fixed Assets N N

Ayo 62,500 Plant & mach. 70,000

Bola 69,300 131,800 Depreciation 7,000
63,000
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Current Account Current Assets
Ayo 12,785 Inventory 107,700
Bola 13,125 25,910 Debtors 126,500
Less Prov. 3,190 124,310
Current Liabilities Bank 14,200
Creditors 155,000 Cash 3,500
312,710 312,710

S\
R
(O

2 mark for correct heading and 1 mark each for correct posting= 60 ma@\

Lesson Plan on Thi
(

QQ Appendix VI
ir-S

hare Teaching Method) Week 2
Name of Teacher: , Elizabeth

Reg. Num@CU/PG/OO%%

Subject Combination: Business Education

University Name: ................c.coiiiii..

Class: 200-level

Average Age: 18 years

Subject: Financial Accounting I1

181



Topic: Partnership Accounts

Method of Teaching: Think-Pair-Share

Duration: One hour

General Objective: To teach students how to prepare Income Statement, Appropriation Account,

Partners’ Capital and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be able to: \
a. define the concept of partnership O ’\
b. state at least three reasons for formation of partnership Q/

c. list and explain the three kinds of partner %

Instructional Materials: Visual material (real object with white-ma

Reference Material: Concepts & Practices of Accounting b@ R. Yusuf and Essential Financial
Accounting Textbook for SSCE by O. A. Longe and R. %@n

Previous knowledge: Students have been taught ﬁnadéb~ nt of a sole trader

Introduction: The teacher introduces the les%‘ eviewing the knowledge of final account of a sole

trader and relates it with the partnership a@l’ ich is the new topic

Presentation: The teacher will p?@%e lesson through the following steps:

Steps Content V Teacher’s Activity Student’s Activity
L]
Step 1 M anﬁg\ﬁf ] The teacher writes out the learning | Students in their pairs
a hip objectives on the board for the | will think and discuss
& students and then group the students | on the meaning of
’2} into pairs. partnership
L N y ]
Step II\/ Reasons for formation of | Teacher explains that partnership | Students as
partnership business is formed for the purpose | individual and
of pairs  think and
i. Increasing the business capital | discuss on the
reasons  for  the
which cannot be provided for by | formation
partnership
one person
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ii. Combining experience,
knowledge and ability

iii. Sharing business risk

Step 111 Types of Partnership i. Sleeping/Dormant Partner Student as an
ii. Active Partner individual and in
iii. Nominal Partner pairs  think  and
discussqon the types
of p. S
Step Terminologies of Partnership | Teacher briefly describes the | St ts ‘mdividually
account following terminologies thus: | ink out the
v - Appropriation Account: is the|| coffect answer and

account used to distribute the yﬁi
profit or loss among the e

according to the agreed po @
- Current account: t% the
account which reco e financial
transaction be partners
and the partners uring a given
period e.g. interest on

Nt
capital, f profits, drawings
and inte drawings

ital account: this is the

- Fi eﬁb@

ib%mount of capital invested by
ach partners.

%frtnership deed: this is refers to
“partnership agreement. It is the

written agreement made by partners
specifying the terms of formation,
operation and dissolution of the
partnership.

- Drawings: partners can withdraw
at regular or irregular interval from
the sum they are entitled to at the
end of the year.

- Interest on drawings: this is the
amount charged on drawings made
by the partners.

\H?en pair up in twos
to discuss amongst
themselves and then
share their findings
with the larger class

¢
Step V\%

Evaluation

Teacher asks the
questions orally:

1. What is partnership account?

following

Students answer the

questions orally

2. what are reasons for the
formation of partnership
Step VI Summary Teacher summarizes the lesson | Students copy notes

emphasizing on the main points of
the topic.

as the teacher
summarizes the
lesson.
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Step VII Assignment Teacher concludes the class by | Students copy the

giving the students reading | assignment as given
assignment on the reasons for | by the teacher.
preparing a partnership account.

(Lesson Plan on Thini@-Share Teaching Method) Week 3

Name of Teac rg‘}, Elizabeth

Reg. Num &/PG/OO%%

Subj eMbination: Business Education
University Name: ..................oooiiiiiiiiiiiiiiin..
Class: 200-level

Average Age: 18 years

Subject: Financial Accounting I1
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Topic: Partnership Accounts

Method of Teaching: Think-Pair-Share

Duration: One hour

General Objective: To teach students how to prepare Income Statement, Appropriation Account,

Partners’ Capital and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be able to:

a. mention at least four items contained in partnership deed

b. state at least two reasons for preparing a partnership account

c. Prepare a complete account of a partnership business using work sheet

Instructional Materials: Visual material (real object with white-ma

S\
R
Q}O

%

Reference Material: Concepts & Practices of Accounting b@R Yusuf and Essential Financial

Accounting Textbook for SSCE by O. A. Longe and R. k&%n

Previous knowledge: Students have been taught ﬁnal% nt of a sole trader

Introduction: The teacher introduces the les%‘

trader and relates it with the partnership a@l’

ich is the new topic

Presentation: The teacher will p?ag%e lesson through the following steps:

eviewing the knowledge of final account of a sole

Steps Content V Teacher’s Activity Student’s Activity
* X
Step 1 Itm\' ) under | Teacher distributes a prepared | Students observe and ask
a hip account format of partnership account to | relevant questions while
the students taking down the format.
Step 11 casons for preparing | i. to ascertain the profit for the | Students  first  think
Q Partnership Account accounting period individually about the
\/ ii. to determine the share of | reasons for preparing

profits that will be giving to each
partner

iii. to record the routine changes
in the amount a business owes
each partner

iv. to track the amount taking
from the business for personal
use.

partnership account, them
the pair up in twos to
share their answers before
sharing it with the general
class.
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Step 11 Preparation of | Teacher  distributes  already | The students will observe
Partnership Account prepared question to the students | the question individually
and facilitates. At the point of | within a stipulated time
students’ presentation the teacher | frame after which, the
moderates excesses and | teacher will pair them (2
deficiencies. persons per group) to
critically think about the
question within a
stipulated time frame
after which omne person
from the paif~will share
the ans with  the
whole class.

Step IV Evaluation Teacher asks the following | Studénts ™“will think

questions orally:
1. List at least five items in 31 individually about the
partnership account
2. why do we prepare partners%&qu estions  within  a
account? O
Q stipulated time frame
; ’bQ after which they will
’b pair up in twos to share
\ their answers before
)
sharing it with the
N g
. \AQ" larger class
\ \ g

Step VII Summary Q\ Teacher summarizes the lesson | Students copy notes as

emphasizing on the main points | the teacher summarizes
K X* of the topic. the lesson.

Step VIII A@Eﬁt’ Teacher concludes the class by | Students copy the
giving the students reading | assignment as given by
assignment on the next topic | the teacher.

Revaluation Account

F

Format of Partnership Account for the year ended 31st December, 20xx

ABC and XYZ

Income Statement

For the year ended 31% December, 20XX
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Sales
Less: Return inwards

Opening inventory
Add: Purchases

Less: Return outwards
Cost of goods available
Less: Closing inventory
Cost of goods sold
Gross Profit

Less Expenses:

Rent

Rate

Electricity

General expenses
Carriage outwards

XX

XX

XX
XX

ol

XX

XX

Bad debts
Salaries Q X
Depreciation b’b X
> ESa
Net profit c¢/d @ XX
Net profit b/d C@ XX
Interest on capital account @
ABC Q\ X
XYZ \Q X
[ ]
Share of profit ,\\’
ABC 6 X
XYZ \/Q:b X XX
Partners Current Account
ABC XYZ Abiola  Dami
N N N N
Balance c/d X X Interest on capital X X
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Share of profit X X
XX XX XX XX

Statement of Financial Position

As at 31° December, 20XX

Capital Account N N Fixed Assets N N

ABC XX Plant & mach. XX \

XYZ XX XX Depreciation X Q
Current @

Current Account Assets &

ABC XX Inventory 0 XX

XYZ XX XX Debtors X
Less Prov. XX

Current Liabilities Bank 6 XX

Creditors XX Cash Q XX
XX Q XX

(Lesson l’&n Think-Pair-Share Teaching Method) Week 4
Name }I/eacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education

University Name: .....................oooiiiiinnnnn

Class: 200-level
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Average Age: 18 years

Subject: Financial Accounting II

Topic: Partnership Account

Sub-Topic: Revaluation Account

Method of Teaching: Think-Pair-Share

Duration: One hour

General Objective: To teach students how to prepare Revaluation of Assets ACCO{J@GI‘S’ Capital

and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be ab

1"%“0
a. define the concept of revaluation 0

b. state at least three reasons for revaluation of assets Q

c. explain at least three terminologies of Revaluation of schcount

Instructional Materials: Visual material (real object

hite-marker board)

Reference Material: Essential Financial Acc m Textbook for SSCE by O. A. Longe and R. A.

Kazeem

S

Previous knowledge: Students h_a\@ aught partnership account

Introduction: The teacher %@

% account which is the new topic

&

er will present the lesson through the following steps:

relates it with the partne
[ ]

Presentation: %e

s the lesson by reviewing the knowledge of partnership account and

Step ntent Teacher’s Activity Student’s Activity
Step 1 Meaning of The teacher explains the concept of | Students in their pairs will
revaluation as account prepared to show | think and discuss on the
Revaluation the increase or decrease in value of | meaning of partnership
assets
Account
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Step 11 Purpose o] The teacher gives out the main purpose | Students as an individual and
of revaluation account as to basically | in pairs think and discuss on
Revaluation o] ascertain the increase or decrease in the | the reasons for formation of
value of assets of the business partnership and them present
Assets Account it to the larger class.
a
Step Terminologies  of | Teacher briefly describes the following | Student indi ally thinks
Revaluation of | terminologies thus: about possible
I Assets Account - Revaluation: this is the process of | termin g@n revaluation
valuing an already in existence asset for | of seoﬁgyvount, them pair
the purpose of determining the increase 1 twos to discuss their
or decrease in its value 4 @gs and finally discuss
- Change in profit sharing ratio: this ﬁ& with the larger class
the situation where the agreed profit™y,
sharing ratio of partners chan e
result of a review agreed up@ e
partners due to the admission of\anew
partner or retirement o xisting
partner. g’b
- Opening capital: s the initial
capital invest ontributed by
partners at the encement of the
partnershi iness.
- Partner ed: this is refers to
partnership, agreement. It is the written
agre%i t made by partners specifying
° s of formation, operation and
X olution of the partnership.
Q\ ixed capital account: this is the initial
amount of capital invested by each
° partners.
S
Step IV | Evalua Teacher asks the following questions | Students answer  the
orally:
fb 1. What is revaluation? questions orally
Q 2. list at least three reasons for the
\/ revaluation of assets
Step Summary Teacher summarizes the lesson | Students copy notes as the
emphasizing on the main points of the | teacher = summarizes the
v topic lesson.
Step Assignment Teacher concludes the class giving the | Students copy the

students reading assignment on the

assignment as given by the
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VI

format of revaluation of assets
partnership account

in

teacher.

(Lesson P@b Think-Pair-Share Teaching Method) Week 5

Name }Y@acher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education

University Name: ........

Class: 200-level

191




Average Age: 18 years

Subject: Financial Accounting II

Topic: Partnership Account

Sub-Topic: Revaluation Account

Method of Teaching: Think-Pair-Share

Duration: Two hours

General Objective: To teach students how to prepare Revaluation of Assets ACCO{J@GI‘S’ Capital

and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be ab

Reference Material: Essential Financial Accounting

Kazeem

Introduction: The teacher introduces the

Previous knowledge: Students have been taug %rship account

relates it with the partnership accgl@h is the new topic

O

a. Prepare a complete account on revaluation using work sheet 0

Instructional Materials: Visual material (real object with whiteer board)

%}% for SSCE by O. A. Longe and R. A.

°
é%:é’n y reviewing the knowledge of partnership account and

Presentation: The teacher \%&en‘[ the lesson through the following steps:

Steps

Sl

)

Teacher’s Activity

Student’s Activity

Step ‘\%

cms

under

revaluation account

Teacher distributes a prepared format of
revaluation account to the students

Students observe and ask
relevant  questions  while

I taking down the format.

Step II | Preparation of | Teacher distributes already prepared | The students will observe the
Revaluation question individually within
Account question to the students and serves as | a stipulated time frame after

a facilitator. At the point of

which, the teacher will pair
them (2 persons per group) to
critically think about the
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presentation the teacher moderates | question within a stipulated
time frame after which one
excesses and deficiencies. person from the pair will
share the answer with the
whole class.
Step III | Evaluation Teacher asks the following questions | Students answer the
orally:
L. list at least five items in the | qyestions orally
revaluation of assets
&\
Step Summary Teacher summarizes the lesson | Students otes as the
emphasizing on the main points of the | teacher %rizes the
v topic lesxb
9
Step Assignment Teacher concludes the class giving 1§\§udents copy the
students reading assignment on tht assignment as given by the
v topic dissolution account Q teacher.

Format of Revaluation Account for the year ended 31st y§}nber, 20XX

Closing Statement of F@Position
As at 1% January, 20)&&\

Capital Account N N Fixe ts N N
ABC XX Fﬁ&?\ emises XX
XYZ XX 1xtures and fitting XX
¢ \\ oodwill XX
N3 S
Current Liabilities, 5\% Current Assets
Creditors O XX | Inventory XX
6 Debtors XX
fb Less Prov. X XX
Q Bank XX
\/ | Cash XX
XX XX
Revaluation Account
N N
Decrease in value of assets Increase in value of assets
Fixtures and fittings X Freehold premises X
Inventory X Goodwill X
Provision for bad debt X
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Share of profit:

ABC X
XYZ X —
XX XX
ABC, XYZ and KPK

Partners’ Capital Account \

N N N N
Balance c¢/d XX XX XX Balance b /f X 0

Cash - -

Share of profit X X
XX XX QX XX XX
Statement of Financial Positi(&(bQ

o~
ABC  XYZ  KPK ABC x@) KPK
'Qi

As at 1% January, 20XX A0
Capital Account N N Fixed Ass N N
ABC XX Freehold P es XX
XYZ XX Fix.th d fitting XX
KPK XX @u XX
XX XX
. \\\
Current Liabilities Q Current Assets
Creditors Q’(X Inventory XX
o Debtors XX
& Less Prov. X XX
6 Bank XX
’b ] Cash XX
& = =

(Lesson Plan on Think-Pair-Share Teaching Method) Week 6
Name of Teacher: ORE, Elizabeth
Reg. Number: LCU/PG/002698

Subject Combination: Business Education
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University Name: ...,
Class: 200-level

Average Age: 18 years

Subject: Financial Accounting II

Topic: Partnership Account

Sub-Topic: Dissolution of Partnership Account :\

Method of Teaching: Think-Pair-Share O
Duration: Two hours «Q/
General Objective: To teach students how to prepare Realisation Accou book, Partners’ Capital
and Statement of Financial Position %
Behavioural Objectives: At the end of the lesson, students shouable to:
a. define the concept of dissolution er
b. state at least three reasons for dissolution of partner!@b
c. state at least four rules for distribution of asse S\Qg dissolution of partnership
Instructional Materials: Visual material &b ct with white-marker board)
Reference Material: Concepts & @f\lces of Accounting by B. R. Yusuf and Essential Financial
Accounting Textbook for SS . A. Longe and R. A. Kazeem
Previous knowledge: Students have been taught partnership account
.
Introduction: Th@er introduces the lesson by reviewing the knowledge of partnership account and

relates it wit rtnership account which is the new topic

Presenéﬁ(n: The teacher will present the lesson through the following steps:

Steps Content Teacher’s Activity Student’s Activity

Step I Meaning of The teacher defines dissolution of | Students in their small groups
partnership as the coming to an end | think and discuss on the
Dissolution  of| of a partnership agreement. It is the | meaning of partnership

breakup of a partnership business.
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partnership

Step 11 Reasons fl The teacher expatiates on the | Students as an individual and
reasons for the dissolution of | in pairs think and discuss on
dissolution partnership: the reasons for formation of
i. When one of the partners dies partnership
partnership
ii. The bankruptcy of a partner
business
iii. A joint decision to discontinue \
the business Ol
iv. When the time fixed for the &Q/
agreement has expired 0
v. Retirement of a partner Q
)
vi. Insolvency of the businessQ
o~
Step Terminologies of | Teacher briefly d cﬁg\\he Students in their groups
Dissolution discuss amongst themselves
11 account following termino thus: and then share their findings

\/%

O

¢

Q

S

- Bankrupt y\;gs is when a

persmésk& nable to repay
&@ding debts or obligations
Insolvency: this is a situation
where a debtor that s,
individual, business or corporate
organisation cannot pay the
debts they owe.

-Realisation account: this is the
account that is used to record
the sales of assets and discharge

of liabilities. It is a nominal

with the larger class
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account.
-Rules for distribution of assets

during dissolution of

partnership:
i. losses must be paid out of
capital

ii. payment of debts and

liabilities to outside creditors
Settlement  of

1. partners’

capital

Payment of partners’ loaQ
Any profit on th r%%on

1v.

must be div in their

: K&%mo.

profit

Q)

Step
v

S
¢

>

N

Teac@‘&&l@s the following
g@bns orally:

h\. What is dissolution of
partnership?

2. What are the reasons for the
dissolution of partnership?

3. Mention at least three (3)
terminologies in dissolution of

partnership

Students answer the

questions orally
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Step V Summary Teacher summarizes the lesson Students copy notes as the
teacher  summarizes  the
emphasizing on the main points lesson.
of the topic
Step Assignment Teacher concludes the class | Students copy the assignment
VI as given by the teacher.
giving the students reading

assignment on the next topic
practical question on dissolution

account

(Lesson Plan on Think-Pair-Share Teaching Method) Week 7

Name of Teacher: ORE, Elizabeth
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Reg. Number: LCU/PG/002698

Subject Combination: Business Education
University Name: ....................cooiiiiiiinan. ..
Class: 200-level

Average Age: 18 years

Subject: Financial Accounting II :\

Topic: Partnership Account

O
Sub-Topic: Dissolution of Partnership Account &(/
Method of Teaching: Think-Pair-Share 0
Duration: Two hours 0$
General Objective: To teach students how to prepare Realisati(@count, Cash book, Partners’ Capital
and Statement of Financial Position be
Behavioural Objectives: At the end of the lesson, stu hould be able to:
a. Prepare a complete account on realisation and,dissolution of partnership using work sheet
Instructional Materials: Visual material &b ct with white-marker board)
Reference Material: Concepts & @f\lces of Accounting by B. R. Yusuf and Essential Financial
Accounting Textbook for SS . A. Longe and R. A. Kazeem
Previous knowledge: Students have been taught partnership account

.

Introduction: Th@er introduces the lesson by reviewing the knowledge of partnership account and

relates it wit rtnership account which is the new topic

Presenéﬁ(n: The teacher will present the lesson through the following steps:

Steps Content Teacher’s Activity Student’s Activity
Step I Items under | Teacher distributes a prepared Students observe and ask
relevant  questions  while
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dissolution

account

format of realisation account,
cash book and capital account to

the students

taking down the format.

Step 11

Preparation  of
dissolution

Account

Teacher distributes already prepared
question to the students. The
students will observe the question
individually within a stipulated time
frame after which, the teacher will
pair them (2 persons per group) to
critically think about the question
within a stipulated time frame after
which one person from the pair will
share the answer with the whole
class. At the point of presentation
the teacher moderates excesses and
deficiencies.

N

Student individually carried
out the task and later pair up
to share their solution within
the stipulated time frame.

3
&
S

Step
11

Evaluation

S
&

Teacher asks the fol@@

questions orally: Q

1. What is @Jﬁon

partnership? @
2. Wh@he reasons for the

di %\ion of partnership?
O

3. Mention at least three (3)

of

terminologies in dissolution of

partnership

Students answer the

questions orally

Step IV

%@f‘f'fmary

0

Teacher summarizes the lesson

Students copy notes as the

\/ teacher  summarizes  the
emphasizing on the main points lesson.
of the topic
Step Assignment Teacher concludes the class | Students copy the assignment
v as given by the teacher.
giving the students reading

assignment on the next topic
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company account

Students copy the assignment
as given by the teacher.

Format of Dissolution of Account for the year ended 31st December, 20XX

Realization Account

Book value of assets N Cash realised from sales N \
Debtors X Debtors X Q
Plant and machinery X Furniture and fittings 0
Furniture and fittings X Inventory {/
Inventory X Plant and machinery &((
Cost of liquidation X Discount received 0
Share of Profit: Goodwill % X
ABC X
XYZ X | O
IS VT x
2
Cashbook Rl
N A\ N
Balance b/f X o f@f liquidation X
Realisation account: ck{ ditors X
Debtors X \20311 X
Plant and machinary Xe A% Capital:
Furniture and fittings Q\ ABC X
Inventory \ ; XYZ X
(:\\% XX XX
méhpital Account
Q)7 aBC  Xxvz ABC  XYZ
\/ N N N N
Cash book XX XX Balance b /f X X
Share of profit X X
XX XX XX XX

(Lesson Plan on Problem-Solving Teaching Method) Week 2
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Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education
University Name: ...,

Class: 200-level

Average Age: 18 years \
Subject: Financial Accounting I1 Ol

Topic: Partnership Account &

Method of Teaching: Problem Solving Method
Duration: One hour %

General Objective: To teach students how to prepare Incc@tatement, Appropriation Account,
Partners’ Capital and Current Account and Statement of imB I"Position

Behavioural Objectives: At the end of the lesson, stu hould be able to:

a. define the concept of partnership @
b. state at least three reasons for fomatior@ersmp
c. list and explain the three kinds_o@

Instructional Materials: Vi a@ferial (real object with white-marker board)

Reference Material: Co gps & Practices of Accounting by B. R. Yusuf and Essential Financial
.

Accounting Textb@CE by O. A. Longe and R. A. Kazeem

Previous kn e: Students have been taught final account of a sole trader

Introdh& The teacher introduces the lesson by reviewing the knowledge of final account of a sole

trader and relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:

Steps Content Teacher’s Activity Student’s Activity
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Step I Meaning of The teacher defines partnership as the | Students were grouped
Partnership form of business where two or more | and were asked to
people normally a maximum of | proffer a  suitable
twenty come together for profit | definition of
purpose partnership.

Step 11 Reasons for | Teacher explains that partnership | Students were grouped
formation of | business is formed for the purpose of | and were asked to
partnership i. Increasing the business capital | proffer a  suitable

which cannot be provided for by | definition of
one person partnership.
1i. Combining experience, \
knowledge and ability OQ
iv. Sharing business risk &Q/

Step Terminologies of | Teacher  briefly  describes thA@entS listen and ask
Partnership following terminologies thus: estions where

I account - Appropriation Account: i e | necessary.

account used to distribute
profit or loss among the

which  records financial
transaction bet % e partners and
the paﬂner%rmg a given period
e.g. salaryy interest on capital, share
of pro ,&yawings and interest on
drawi \'
- Fi capital account: this is the
ial amount of capital invested by
&ch partners.

according to the agreed @ies
- Current account: élté e account

- Partnership deed: this is refers to
partnership agreement. It is the
written agreement made by partners
specifying the terms of formation,
operation and dissolution of the
partnership.

- Drawings: partners can withdraw at
regular or irregular interval from the
sum they are entitled to at the end of
the year.

- Interest on drawings: this is the
amount charged on drawings made

by the partners.
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Step VI Evaluation Teacher asks the following questions | Students answer the

orally:

1. What is partnership account? questions orally

2. what are reasons for the formation

of partnership

3.state the types of partners in a

partnership business

A\

Step Summary Teacher summarizes the lesson | Students otes as

emphasizing on the main points of | the qﬁteacher
Vil the topic 51%1 izes the lesson.
Step Assignment Teacher concludes the class by @;}ts copy the

giving  the  students  readi N ment as given
Vil assignment on the mnext _top %ythe teacher.

Preparation of partnership AccQun '
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(Lesson Plan on Problem-solving Teaching Method) Week 3
Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education

University Name: ..................oooiiiiiiiiiiiinn.

Class: 200-level

Average Age: 18 years

S\
R
O

Subject: Financial Accounting II &

Topic: Partnership Accounts %
Method of Teaching: Problem-solving Q
Duration: One hour Q

General Objective: To teach students how to prep ef&%ne Statement, Appropriation Account,

Partners’ Capital and Current Account and Statement ncial Position

Behavioural Objectives: At the end of the les@enm should be able to:

ip deed

°
a. mention at least four items contained ine%’qsnr
b. state at least two reasons for pr.e@partnership account

c. Prepare a complete accountofia‘pdrtnership business using work sheet

Instructional Materials:&sua material (real object with white-marker board)

[ ]
Reference Mater@oncepts & Practices of Accounting by B. R. Yusuf and Essential Financial

Accounting k for SSCE by O. A. Longe and R. A. Kazeem

Previoh\l/%vledge: Students have been taught final account of a sole trader

Introduction: The teacher introduces the lesson by reviewing the knowledge of final account of a sole

trader and relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:
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giving the students reading

assignment as given by

Steps Content Teacher’s Activity Student’s Activity
Step 1 Items under | Teacher distributes a prepared | Students observe and ask
partnership account format of partnership account to | relevant questions while
the students taking down the format.
Step 11 Reasons for preparing | Teacher asked students to state | Students were grouped
Partnership Account the reasons for preparing a | into smaller groups of 10
partnership account persons in a group in
i. to ascertain the profit for the | order to proffer solution
accounting period to the question, that was
ii. to determine the share of | asked abou ﬁ%reasons
profits that will be giving to each | for prepaxi artnership
partner account.
iii. to record the routine changes {l
in the amount a business owes &
each partner 10
iv. to track the amount takin
from the business for perso
use. C\
Step 111 Preparation of | Teacher  distributes dy | The students observed the
Partnership Account prepared question to t dents | question and attempted it
and facilitates. At point of | within a stipulated time
students’ presentdtignythe teacher | frame after which, the
moderates €sses and | teacher moderates and
deficienci ’b solve it after the students
n\% attempt.
Step IV Evaluation Teacher “asks the following | Students answer the
qu& s orally:
] (;\;M t least five items in a | guestions orally
Ks ership account
. AQ) . why do we prepare partnership
N\ account?

Step VII Summary ) Teacher summarizes the lesson | Students copy notes as
emphasizing on the main points | the teacher summarizes
of the topic. the lesson.

Step VIII As(/ Teacher concludes the class by | Students copy the

O

assignment on the next topic

the teacher.

Revaluation Account

\/QJO‘

Format of Partnership Account for the year ended 31st December, 20xx
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ABC and XYZ

Income Statement

For the year ended 31% December, 20XX

Sales
Less: Return inwards

Opening inventory
Add: Purchases

Less: Return outwards
Cost of goods available
Less: Closing inventory
Cost of goods sold
Gross Profit

Less Expenses:
Rent

Rate

Electricity
General expenses
Carriage outwards
Bad debts

Salaries
Depreciation

Net profit ¢/d

Net profit b/d

ABC O
\/Q/

XYZ
Share of profit
ABC

XYZ

Q
Interest on capi a;eeﬁnt

N
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Partners Current Account

ABC XYZ ABC XYZ
N N N N
Balance c/d XX XX Interest on capital X X
Share of profit X X
XX XX XX XX
Statement of Financial Position
As at 31% December, 20XX \
Capital Account N N Fixed Assets N N Q
ABC XX Plant & mach. )Q
XYZ XX XX Depreciation Q/
&XX
Current Q
Current Account Assets %
ABC XX Inventory XX
XYZ XX XX Debtors Q
Less Prov. QX XX
Current Liabilities Bank Q XX
Creditors XX Cas ’b XX
X X XX
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(Lesson Plan on Problem-Solving Teaching Method) Week 4
Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education

University Name: ..................cooiiiiiiiiiiinnns

Class: 200-level Q\

Average Age: 18 years

Subject: Financial Accounting II «(/

Topic: Partnership Account %
Sub-Topic: Revaluation Account Q
Method of Teaching: Problem-Solving Q

Duration: One hour er
General Objective: To teach students how to prepar aluation of Assets Account, Partners’ Capital
and Current Account and Statement of Financia %& on
Behavioural Objectives: At the end of thé%%\m students should be able to:
a. define the concept of revaluation AQ
b. state at least three reasons \Q\aluation of assets
c. explain at least three tﬁ&)gies of Revaluation of Assets Account
.
Instructional MaQi.:}.\" Visual material (real object with white-marker board)
Reference ]\}8 I: Essential Financial Accounting Textbook for SSCE by O. A. Longe and R. A.
Kazeer\;b
Previous knowledge: Students have been taught partnership account
Introduction: The teacher introduces the lesson by reviewing the knowledge of partnership account and

relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:
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Steps Content Teacher’s Activity Student’s Activity
Step 1 Meaning of The teacher explains the concept of | Students were grouped and
revaluation as account prepared to | were asked to proffer a
Revaluation Accour show the increase or decrease in value | suitable definition of
of assets partnership.
Step 11 Purpose of The teacher gives out the main | Students were grouped and
purpose of revaluation account as to | were asked to proffer
Revaluation basically ascertain the increase or | suitable answers to the
decrease in the value of assets of the | question.
Account business \
Q
Step Terminologies  of | Teacher  briefly  describes  the | Students Lifi, thelr groups
Revaluation following terminologies thus: discuss ongst themselves
I Account - Revaluation: this is the process of | and then shafe their findings

R

\

valuing an already in existence asset
for the purpose of determining the
increase or decrease in its value

- Change in profit sharing ratio: thi
the situation where the agree
sharing ratio of partners chang a
result of a review agreed upOn,by the
partners due to the n of a
new partner or reti t of an
existing partner.

partners @ ommencement of the
partnershi siness.

-P rship deed: this is refers to
pa hip agreement. It is the
N n agreement made by partners
\}ecifying the terms of formation,
operation and dissolution of the
partnership.

- Current account: this is the account
which  records  the  financial
transaction between the partners and
the partnership during a given period
e.g. salary, interest on capital, share
of profits, drawings and interest on
drawings

- Fixed capital account: this is the
initial amount of capital invested by

- Opening cap?@us is the initial
capital inves;d r contributed by

each partners.

W elarger class

N\
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Step IV | Evaluation

Teacher asks the following questions
orally:

1. What is partnership account?

2. what are reasons for the formation
of partnership

3. why do we prepare partnership
account?

Students answer the

questions orally

a\

Step Summary

Teacher summarizes the lesson
emphasizing on the main points of the
topic

Students co tes as the
teacher Q/ rizes the

Step Assignment

VI

Teacher concludes the class giving
the students reading assignment on
the next topic preparation
revaluation account

of

scopy the assignment
en by the teacher.
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(Lesson Plan on Problem-Solving Teaching Method) Week 5
Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698

Subject Combination: Business Education

University Name: ..., :\

Class: 200-level

Average Age: 18 years &(/
Subject: Financial Accounting II %0
Topic: Partnership Account Q

Sub-Topic: Revaluation Account Q

Method of Teaching: Problem-Solving be
Duration: One hour fbb

General Objective: To teach students how to %\QRevaluaﬁon of Assets Account, Partners’ Capital
and Current Account and Statement of F iré%"“%l' Position

Behavioural Objectives: At the _en@ lesson, students should be able to:

a. Prepare a complete accounton, révaluation using work sheet

Instructional Materials: Yisual material (real object with white-marker board)

Reference Material: Bssential Financial Accounting Textbook for SSCE by O. A. Longe and R. A.

Kazeem %6

Previo l&wledge: Students have been taught partnership account
Introduction: The teacher introduces the lesson by reviewing the knowledge of partnership account and

relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:
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Steps Content Teacher’s Activity Student’s Activity
Step Items under | Teacher distributes a prepared format | Students observe and ask
Revaluation of Revaluation Account to the | relevant questions.
I Account students
Step II | Preparation of | Teacher distributes already prepared | Student in their groups
Revaluation question to the students and grouped | carried out the task within
Account them into ten groups in solving the | the stipulated time frame.
question using work sheet. At the
point of presentation the teacher \
moderates excesses and deficiencies. AQ
Step III | Evaluation Teacher asks the following questions | Students @ er the
orally:
1. What is partnership account? ques@s orally
2. what are reasons for the formation
of partnership 0
3. why do we prepare partnership%
account? O
>
Step Summary Teacher summari %)hve lesson | Students copy notes as the
emphasizing on@ points of the | teacher =~ summarizes the
v topic lesson.
&
Step Assignment Teacher'@es the class giving | Students copy the assignment
the s reading assignment on | as given by the teacher.
v the topic  dissolution of
o hip account

S
Format of Revaluation ccgt for the year ended 31st December, 20XX

>
6(’

Closing Statement of Financial Position
As at 1% January, 20XX

Capital
ABC
XYZ

Aé’m

Current Liabilities

Creditors

N N
XX
XX
XX
XX

Fixed Assets
Freehold Premises
Fixtures and fitting
Goodwill

Current Assets
Inventory
Debtors
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O

&

Less Prov.
Bank
Cash
XX
Revaluation
Account
N
Decrease in value Increase in value of
assets assets
Fixtures and fittings X Freehold premises
Inventory X Goodwill
Provision for bad debt X
Share of profit:
ABC X 0
XYZ X
XX

6’6
ABC, XYZ and KPK fb

Partners’ Capital Acc h&

N

XX
XX
XX
XX

R

ABC XYZ @( ABC XYZ KPK
N I\ QN N N N
Balance c/d XX Q\ XX Balance b /f X X
6 Cash - - X
. \% Share of profit X X -
@ XX XX XX XX
%6 Statement of Financial Position
\ 2 As at 1% January, 20XX
Capital Account N N Fixed Assets N N
ABC XX Freehold Premises XX
XYZ XX Fixtures and fitting XX
KPK XX Goodwill XX
XX XX
Current Liabilities Current Assets
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Creditors XX | Inventory XX
Debtors XX

Less Prov. X XX

Bank XX

] Cash XX

XX XX

(Lesson Plan on Problem-Solving Teaching Method) Week 6

Name of Teacher: ORE, Elizabeth \

Reg. Number: LCU/PG/002698

Subject Combination: Business Education (/

University Name: University of Lagos

Class: 200-level 0
Average Age: 18 years Q

Subject: Financial Accounting II ’bQ
Topic: Partnership Account ,bb
Sub-Topic: Dissolution of Partnership Account @

Method of Teaching: Problem-solving még\&,
Duration: One hour ’\
General Objective: To teac s@ts how to prepare Realisation Account, Cash book, Partners’ Capital
and Statement of Financia Qon
.
Behavioural Obj@'A the end of the lesson, students should be able to:
a. define the co@t of dissolution
b. state@rqmee reasons for dissolution of partnership
c. state at least four rules for distribution of assets during dissolution of partnership
Instructional Materials: Visual material (real object with white-marker board)
Reference Material: Essential Financial Accounting Textbook for SSCE by O. A. Longe and R. A.

Kazeem

Previous knowledge: Students have been taught partnership account
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Introduction: The teacher introduces the lesson by reviewing the knowledge of partnership account and

relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:

Steps Content Teacher’s Activity Student’s Activity

Step [ Meaning of The teacher defines dissolution of | Students were ed and

partnership as the coming to an | were asked Q) proffer a
Dissolution c end of a partnership agreement. It | suitable % ion of

is the breakup of a partnership dissolutio(o partnership..

partnership business. &

Account

reasons for the dissolution ) were asked to proffer suitable
dissolution of | partnership: answers to the question.
i. When one of the partn

ii. The bankruptcy cgbtner
iii. A joint c@o discontinue
the @s

°
iv. the time fixed for the
° <&greement has expired
N
QQ V. Retirement of a partner

. % vi. Insolvency of the business
a

Step 11 Purpose of | The teacher expatiates on G ents were grouped and
of

partnership

Step Terminotegies of | Teacher briefly describes the | Students in their groups

diss@lugion of discuss amongst themselves
11 %ership Account following terminologies thus: and then share their findings
@ with the larger class

\/ - Bankruptcy: this is when a
person is unable to repay
outstanding debts or obligations
- Insolvency: this is a situation

where a debtor that s,

216



N
Q)
8

individual, business or corporate
organisation cannot pay the
debts they owe.

-Realisation account: this is the
account that is used to record
the sales of assets and discharge
of liabilities. It is a nominal

account.

-Rules for distribution of assets EQ

during dissolution Q)
partnership: Q

1. losses must b ut of

capital %
ii. pay@ :of debts
liabéé'to utside creditors

QJ ettlement of  partners’

and

capital

iv. Payment of partners’ loan

v. Any profit on the realisation
must be divided in their

profit sharing ratio.

Step
v

Items under
dissolution of

partnership account

Teacher distributes a prepared
format of realisation account,

cash book to the students

Students observe and ask
relevant questions.
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Step Evaluation Teacher asks the following | Students answer the
v
questions orally: questions orally
1. What is dissolution of
partnership?
2. What are the reasons for the \
dissolution of partnership? Q
3. Mention at least three (3) < l:
terminologies in dissolution of 6\
partnership
Step Summary Teacher summarizes the @ Students copy notes as the
VI teacher  summarizes  the
emphasizing on th n;%Qbmts lesson.
of the topic :b‘
Step Assignment Teacher )\ des the class | Students copy the assignment
VII as given by the teacher.
g1V1 students reading
ment on the next topic
. .§@n P
QQ'\ practical question on dissolution
account
Q)
\¥?

\?:Z>6
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(Lesson Plan on Problem-Solving Teaching Method) Week 7
Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698 \

Subject Combination: Business Education

University Name: University of Lagos &

Class: 200-level

Average Age: 18 years

Subject: Financial Accounting II QQ
Topic: Partnership Account ’bQ
Sub-Topic: Dissolution of Partnership Account ’bb

Method of Teaching: Problem-solving method @

Duration: One hour °’\\,

General Objective: To teach studentéw to prepare Realisation Account, Cash book, Partners’ Capital
and Statement of Financial P si@

Behavioural Obj ectives:§ end of the lesson, students should be able to:

a. Prepare a complé%&&u

Instructional @rials: Visual material (real object with white-marker board)

t on realisation and dissolution of partnership using work sheet

Refere&/e@&rial: Essential Financial Accounting Textbook for SSCE by O. A. Longe and R. A.
Kazeem

Previous knowledge: Students have been taught partnership account

Introduction: The teacher introduces the lesson by reviewing the knowledge of partnership account and

relates it with the partnership account which is the new topic
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Presentation: The teacher will present the lesson through the following steps:

Steps Content Teacher’s Activity Student’s Activity
Step Items under | Teacher distributes a prepared | Students in their groups
I observe and ask relevant
dissolution of | format of realisation account, | questions.
partnership account cash book to the students 02
Step Preparation of | Teacher distributes already | St Ih their groups carried
II task and within the
Dissolution Account | prepared — question  to é lated time frame.
)
students and groups theQ
ten groups in s% the
question usinE sheet. At
the point h\presentation the
O\
tea@m erates excesses and
. «\&iencies.
&
»
N
Step Evaluation | Teacher asks the following | Students answer the
111

>
6(’

Q0
v

questions orally:
1. What is dissolution of
partnership?

2. What are the reasons for the

dissolution of partnership?

3. Mention at least three (3)

questions orally
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terminologies in dissolution of

partnership

Step Summary Teacher summarizes the lesson | Students copy notes as the
v teacher  summarizes  the

emphasizing on the main points | lesson.

of the topic

\

Step Assignment Teacher concludes the class | Students copy tfeyassignment
\% as given by her.

giving the students reading (

assignment on the next topic

company account

g\

Format of Dissolution of Account for the year ended 31st Becember, 20XX

Q}b”b

Realization Account
Book value of assets N Cash reahsi om sales N
Debtors X b&ﬁ X
Plant and machinery X F% nd fittings X
Furniture and fittings X & tory X
Inventory .)“(Zplant and machinery X
Cost of liquidation ® Discount received X
Share of Profit: Q Goodwill X
ABC X
XYZ \% X |
6 \ XX | XX
O
\ib Cashbook

- N N
Balance b/f X Cost of liquidation X
Realisation account: Creditors X
Debtors X Loan X
Plant and machinery X Capital:
Furniture and fittings X ABC X
Inventory X XYZ X

XX XX
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Capital Account

ABC XYZ ABC XYZ
N N N N
Cash book XX XX Balance b /f X X
Share of profit X X

XX XX XX XX \

(Lesson Plan on Lecture Method) Week 2 < Ol
Name of Teacher: ORE, Elizabeth 6\

Reg. Number: LCU/PG/002698 %
Subject Combination: Business Education QO

University Name: ..............................

Class: 200-level 6’6
(&)

Average Age: 18 years @

Subject: Financial Accounting II -@
Topic: Partnership Account Q’\

Method of Teaching: Lecture %

Duration: One hour Q

General Objective: %Ch students how to prepare Income Statement, Appropriation Account,
n; ¢

Partners’ Capit@

Behaviou jectives: At the end of the lesson, students should be able to:

urrent Account and Statement of Financial Position

a. deﬁrbé concept of partnership
b. state at least three reasons for formation of partnership
c. list and explain the three kinds of partner

Instructional Materials: Visual material (real object with white-marker board)
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Reference Material: Concepts & Practices of Accounting by B. R. Yusuf and Essential Financial
Accounting Textbook for SSCE by O. A. Longe and R. A. Kazeem
Previous knowledge: Students have been taught final account of a sole trader

Introduction: The teacher introduces the lesson by reviewing the knowledge of final account of a sole

R

S
S

trader and relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following ste

(@

Steps Content Teacher’s Activity Q\) Student’s Activity
Step 1 Meaning of The teacher define nership as | Students listen and
Partnership the form of busié here two or | copy
more people r@ ly a maximum | notes, into their
of twent ogether for profit | notebooks
purpose ¢
Step 11 Reasons for | Teac \Xplains that partnership | Students copy notes.
formation of bu*%§1s ormed for the purpose of
partnership InCreasing the business capital

o
\\S which cannot be provided for by

QQ one person
(' @ vi. Combining experience,

O

ﬁ
<} Vii. Sharing business risk

knowledge and ability
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Step

I

Terminologies  of
Partnership account

Teacher briefly describes the
following terminologies thus:

- Appropriation Account: is the
account used to distribute the yearly
profit or loss among the partners
according to the agreed policies

- Current account: this is the account
which  records the financial
transaction between the partners and
the partnership during a given period
e.g. salary, interest on capital, share
of profits, drawings and interest on
drawings

- Fixed capital account: this is the
initial amount of capital invested by
each partners.

- Partnership deed: this is refers
partnership agreement. It
written agreement made by
specifying the terms of n,
operation and dissoluti f the

partnership.
y@thdraw at
al from the

- Drawings: partn
regular or irregul
to at the end of

sum they are e
the year. KQ
- IntereE on, drawings: this is the

ame rged on drawings made

by phM ers.

t\

is ?&
er

Students listen and
ask questions where
necessary.

R

S
9

Step IV

2

N
¢
O

S

&Eﬂer asks the following questions
y:

1. What is partnership account?

2. what are reasons for the formation
of partnership

3. state the types of partners in a
partnership business

Students answer the

questions orally

Step \/ Summary Teacher summarizes the lesson | Students copy notes
emphasizing on the main points of | as the teacher
v the topic summarizes the
lesson.
Step Assignment Teacher concludes the class giving | Students copy the
the students reading assignment on | assignment as given
VI the next topic preparation of | by the teacher.

partnership account
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N\
(Lesson Plan on Lecture Method) Week 3 %6’6
Name of Teacher: ORE, Elizabeth @
Reg. Number: LCU/PG/002698 é—@
Subject Combination: Business.EdA@

University Name: ......... QQ\ ........

Class: 200-level . ,6

Average Age: 18 @

Subject: Fin?b "Accounting I

Topic:\%%&ship Account

Method of Teaching: Lecture Method

Duration: One hour

General Objective: To teach students how to prepare Income Statement, Appropriation Account,
Partners’ Capital and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be able to:
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a. mention at least four items contained in partnership deed

b. state at least two reasons for preparing a partnership account

c. Prepare a complete account of a partnership business using work sheet

Instructional Materials: Visual material (real object with white-marker board)

Reference Material: Concepts & Practices of Accounting by B. R. Yusuf and Essential Financial
Accounting Textbook for SSCE by O. A. Longe and R. A. Kazeem \
Previous knowledge: Students have been taught final account of a sole trader Q

Introduction: The teacher introduces the lesson by reviewing the knowledge@ngl‘ﬁccount of a sole

trader and relates it with the partnership account which is the new topic EQ

QO

Presentation: The teacher will present the lesson through tly&@s)wing steps:

Steps Content Teacher’ %@y Student’s Activity
Step Items under istributes a prepared format | Students observe and
partnership account ersShip account to the students | ask relevant questions.
I
@

Qﬁ\
o

Step 11 eparation of | Teacher distributes already prepared | Students pay attention
(. nership Account | question to the students and solve the | and copy the solution
< question on the white maker board. into their notes.
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Step 11 Evaluation Teacher asks the following questions | Students answer the

orally:

1. What is partnership account? questions orally

2. what are reasons for the formation

of partnership

3. why do we prepare partnership

account?

S\

Step Summary Teacher summarizes the lesson | Stude y notes as

emphasizing on the main points of the | th teacher
v topic J{l agizes the lesson.
Step Assignment Teacher concludes the class giving t€ thdents copy the

students reading assignment ssignment as given by
v next topic revaluation account the teacher.

Format of Partnership Acc

S

for the year ended 31st December, 20xx

Q§BC and XYZ

O
&

Sales
Less: Return inwards

Opening inventory
Add: Purchases
Less: Return outwards

N

XX

Income Statement

For the year ended 31% December, 20XX

N N
XX
X
XX
XX
XX
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Cost of goods available
Less: Closing inventory
Cost of goods sold
Gross Profit

Less Expenses:
Rent

Rate

Electricity
General expenses
Carriage outwards
Bad debts
Salaries
Depreciation

Net profit c¢/d

Net profit b/d

Interest on capital account

ABC
XYZ
Share of profit
ABC

XYZ

&

XX
X
XX
XX
X
X
X \
X N
x Q
X Q/
X &
X

artners Current Account
6 ABC XYZ ABC XYZ
fb N N N N
Balan}& XX XX Interest on capital X X
Share of profit X X
XX XX XX XX
Statement of Financial Position
As at 31° December, 20XX
Capital Account N N Fixed Assets N N
ABC XX Plant & mach. XX
XYZ XX XX Depreciation X
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Current Account
ABC
XYZ

Current Liabilities
Creditors

N\
(Lesson Plan %Lgeﬁfr

Current
Assets

XX Inventory
XX XX Debtors

Less Prov.

Bank

XX Cash
XX

e Method) Week 4

Name of T r: ORE, Elizabeth

Reg. Numper: LCU/PG/002698

Subject Combination: Business Education

University Name: ....

Class: 200-level

Average Age: 18 years
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Subject: Financial Accounting II

Topic: Partnership Account

Sub-Topic: Revaluation Account

Method of Teaching: Lecture Method

Duration: One hour

General Objective: To teach students how to prepare Revaluation of Assets Account, P s’ Capital

and Current Account and Statement of Financial Position

O
Behavioural Objectives: At the end of the lesson, students should be able to: &(/
a. define the concept of revaluation 0
b. state at least three reasons for revaluation of assets 0$
Instructional Materials: Visual material (real object with whiteer board)
Reference Material: Essential Financial Accounting %% for SSCE by O. A. Longe and R. A.
Kazeem fb
Previous knowledge: Students have been taug %rship account

°
Introduction: The teacher introduces thee%:QS?n y reviewing the knowledge of partnership account and

relates it with the partnership accpl@h is the new topic

S
A

Presentation? teacher will present the lesson through the following steps:
Steps “Content Teacher’s Activity Student’s Activity
Step I Meaning of The teacher explains the concept of | Students listen and
revaluation as account prepared to | copy
Revaluation Account show the increase or decrease in value | notes, into their
of assets notebooks
Step 11 Purpose of The teacher gives out the main purpose | Students copy notes.
of revaluation account as to basically
ascertain the increase or decrease in
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Revaluation

Account

the value of assets of the business

Step

I

Terminologies

Revaluation Account

of

Teacher briefly describes the following
terminologies thus:

- Revaluation: this is the process of
valuing an already in existence asset
for the purpose of determining the
increase or decrease in its value

- Change in profit sharing ratio: this is
the situation where the agreed profit
sharing ratio of partners changes as a
result of a review agreed upon by the
partners due to the admission of a new

partner or retirement of an existin{

partner.

partners at the commence the
partnership business.

- Partnership deed: thi
partnership agree
agreement made b

the terms of fo
dissolution\
- Fixed eapt

account: this is the
initial nt of capital invested by
eacl% .

is refers to
is the written

- Opening capital: this is the in
capital invested or contrib b

Students listen and ask
questions where
necessary.

R

S
)

Step

v

Summary

D

er summarizes the lesson
mphasizing on the main points of the
> topic

Students copy notes as
the teacher
summarizes the
lesson.

Step

v

Assignment %
° \\'

D

Teacher concludes the class by giving
the students reading assignment on the
next topic preparation of dissolution

account

Students copy the
assignment as given
by the teacher.

(Lesson Pla

Name %&her: ORE, Elizabeth

Reg. Number: LCU/PG/002698

qﬁkhecture Method) Week 5

Subject Combination: Business Education

University Name: .....................coeinenn.

Class: 200-level

Average Age: 18 years
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Subject: Financial Accounting II
Topic: Partnership Account

Sub-Topic: Revaluation Account

Method of Teaching: Lecture Method

Duration: One hour

General Objective: To teach students how to prepare Revaluation of Assets Account, P

and Current Account and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, students should be able to: &(/

a. Prepare a complete account on revaluation using work sheet

Instructional Materials: Visual material (real object with white-ma

@bo d)

Reference Material: Essential Financial Accounting Textboo@ SSCE by O. A. Longe and R. A.

Kazeem

Previous knowledge: Students have been taught am@ account
b ;

viewing the knowledge of partnership account and

Introduction: The teacher introduces the less%“
[ )
relates it with the partnership account whitl§g\h ew topic

>

5

o

-
60

Presentat‘%%he teacher will present the lesson through the following steps:

Y

Steps Content Teacher’s Activity Student’s Activity
Step Items under revaluation | Teacher distributes a prepared | Students observe and ask
account format of revaluation account to the | relevant questions.
I students
Step II | Preparation of | Teacher distributes already | Students pay attention
Revaluation Account prepared question to the students | and copy the solution into
and solve the question on the white | their notes.
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maker board.
Step Summary Teacher summarizes the lesson | Students copy notes as
emphasizing on the main points of | the teacher summarizes
I the topic the lesson.
Step Assignment Teacher concludes the class by | Students copy the
giving the students reading | assignment as given by
v assignment on the next topic | the teacher.
dissolution of partnership account

Format of Revaluation Account for the year ended 31st December, 20XX

Closing Statement of Financial Position

X
"
S

As at 1% January, 20XX
Capital Account N N Fixed Assets O N N
ABC XX Freehold Premises Q XX
XYZ XX Fixtures and fitting XX
Goodwill Q XX
XX ’bb’b XX
Current Liabilities Current lb\@
Creditors XX | Inve XX
D@%s XX
&s TOV. X XX
. \\\g’amk XX
:§ > Cash XX
X XX

\(levaluation
Accoun

N
Decrease in value
assets
Fixtures and fittings X
Inventory X
Provision for bad debt X

Share of profit:

N
Increase in value of
assets
Freehold premises X
Goodwill X
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ABC X
XYZ X
XX XX
ABC, XYZ and KPK
Partners’ Capital Account Q\
ABC XYZ KPK ABC /%?2’ KPK
N N N N 0 N
Balancec/d XX = XX XX Balance b /f 7% X
Cash - X
Share of pro Q X -
XX XX XX XX XX

Statement of Financial Posi'%b

As at 1% January, 20

Capital Account N N Fixed Asset$: N N
ABC XX Fret emises XX
XYZ XX aég s and fitting XX
KPK XX \ dwill XX
&s XX

Current Liabilities Q Current Assets
Creditors ° @ XX | Inventory XX
Q/ Debtors XX

6 Less Prov. X XX
’b. Bank XX
N@ ] Cash XX
XX XX

(Lesson Plan on Lecture Method) Week 6

Name of Teacher: ORE, Elizabeth
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Reg. Number: LCU/PG/002698

Subject Combination: Business Education
University Name: ......................cooeennnnn..
Class: 200-level

Average Age: 18 years

Subject: Financial Accounting II :\

Topic: Partnership Account

O
Sub-Topic: Dissolution of Partnership Account «Q/
Method of Teaching: Lecture Method 0
Duration: One hour 0$
General Objective: To teach students how to prepare Realisatio@:ount, Cash book, Partners’ Capital

and Statement of Financial Position er

Behavioural Objectives: At the end of the lesson, stu hould be able to:

a. define the concept of dissolution @

b. state at least three reasons for dissolutioéj@nership

c. state at least four rules for distr_ib&@} assets during dissolution of partnership

d. Prepare a complete acco@isation and dissolution of partnership using work sheet
Instructional Materials: Yisual material (real object with white-marker board)

Reference Material: Bssential Financial Accounting Textbook for SSCE by O. A. Longe and R. A.

Kazeem %6

Previo &vledge: Students have been taught partnership account
Introduction: The teacher introduces the lesson by reviewing the knowledge of partnership account and

relates it with the partnership account which is the new topic

Presentation: The teacher will present the lesson through the following steps:
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Steps Content Teacher’s Activity Student’s Activity
Step I Meaning of The teacher defines dissolution of | Students listen and
partnership as the coming to an end of a | copy
Dissolution of partnership agreement. It is the breakup | notes, into their
of a partnership business. notebooks
partnership
Step 11 Purpose of | The teacher expatiates on the reasons for | Students listen and
the dissolution of partnership: copy notes.
dissolution of i. When one of the partners dies Q
partnership ii. The bankruptcy of a partner : 0
iii. A joint decision to discontinue the «
business i()
iv.When the time fixed the
agreement has expired Q
v. Retirement of a Q
vi. Insolvenc% siness
\ o
Step Terminologies of Teacher bricfly describes the Students listen and ask
dissolution of o questions where
11 partnership fol{% tetminologies thus: necessary.

-
60

v

&

A%ankruptcy: this is when a

b person is unable to repay
outstanding debts or obligations
- Insolvency: this is a situation
where a debtor that is,
individual, business or corporate
organisation cannot pay the
debts they owe.

-Realisation account: this is the

account that is used to record
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the sales of assets and discharge
of liabilities. It is a nominal
account.

-Rules for distribution of assets
during dissolution of
partnership:

i. losses must be paid out of
capital

ii. payment of debts and %(
liabilities to outside creditors 0
iii. Settlement of pa’

capital be
iv. Payment o@rs’ loan
v. Any oxs n the realisation
:e;m&b divided in their
§®\proﬁt sharing ratio.

Step
v

Evaluation S
valuatio QQ
¢
O

Q0
v

b Teacher asks the following questions
orally:

1. What is dissolution of partnership?
2. What are the reasons for the
dissolution of partnership?

3. Mention at least three (3)
terminologies in  dissolution of

partnership

Students answer the

questions orally
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Step Summary Teacher summarizes the lesson Students copy notes as
the teacher summarizes
v emphasizing on the main points the lesson.
of the topic
Step Assignment Teacher concludes the class Students  copy  the
assignment as given by
Vil giving the students reading the teacher.

assignment on the next topic
preparation of dissolution

account

(Lesson Plan on Lecture Method) Week 7

Name of Teacher: ORE, Elizabeth

Reg. Number: LCU/PG/002698
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Subject Combination: Business Education
University Name: ...................ocoiiiinen.
Class: 200-level

Average Age: 18 years

Subject: Financial Accounting I1

Topic: Partnership Account \
Sub-Topic: Dissolution of Partnership Account O ’\

S

Duration: One hour %
General Objective: To teach students how to prepare Realisation A@nt, Cash book, Partners’ Capital

Method of Teaching: Lecture Method

and Statement of Financial Position

Behavioural Objectives: At the end of the lesson, stude s@ be able to:

a. Prepare a complete account on realisation and dissc% of partnership using work sheet
Instructional Materials: Visual material (real&b}& ith white-marker board)

ting Textbook for SSCE by O. A. Longe and R. A.

[ )
Reference Material: Essential Financia]c%’g%vu

Kazeem . Aé

Previous knowledge: Stude @been taught partnership account
Introduction: The teachef introduces the lesson by reviewing the knowledge of partnership account and

relates it with the @s ip account which is the new topic

Presentati@he teacher will present the lesson through the following steps:

N

Steps Content Teacher’s Activity Student’s Activity
Step Items under | Teacher distributes a prepared Students observe and ask
I relevant questions.
dissolution of | format of dissolution of

239



partnership account partnership account to the
students
Step Preparation of Profit | Teacher distributes already prepared | Students copy  the
II question to the students and solve the
and loss Account question on the white maker board. solution.
Step Evaluation Teacher asks the following | Students *r the
111
questions orally: ques‘ or@ally
1. What is dissolution of16\
partnership? w&
2. What are the reaso he
dissolution of paﬂne@
3. Mention st three (3)
terminol@:m dissolution of
pa@
O
Step Summary Jea summarizes the lesson Students copy notes as
\ the teacher summarizes
v \\b%phasizing on the main points the lesson.
. % of the topic
"\
Step V Teacher concludes the class giving the | Students copy the

students reading assignment on the next

topic company account

assignment as given by
the teacher.

Format of Dissolution of Account for the year ended 31st December, 20XX
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Realization Account

Book value of assets N Cash realised from sales N
Debtors X Debtors X
Plant and machinery X Furniture and fittings X
Furniture and fittings X Inventory X
Inventory X Plant and machinery X
Cost of liquidation X Discount received X
Share of Profit: Goodwill X
ABC X
XYZ X ]
XX |
Cashbook 0
N N%
Balance b/f X Cost of liquidation Q
Realisation account: Creditors Q
Debtors X Loan X
Plant and machinary X Capital: be
Furniture and fittings X ABC 6 X
Inventory X XY \Q X
XX Z\ XX
Q)
Capital Account Qg’)
ABC  XYZN] ABC  XYZ
N %@ N N
Cash book XX Balance b /f X X
° ’\’ Share of profit X X
)&} XX XX XX

O
&
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Appendix VII

Computation of Results from SPSS Analysis

Gender * Strategy Cross tabulation

242

Count
Strategy
LMT TPS PSM Total
Gender ~ Male 60 17 31 108 \
Female 133 62 81 276 Q
Total 193 79 112 384 0
P
Report
Mean N Std. Deviation
Lecture Method 38.0570 193 11.80271
Think-Pair-Share 443671 79 12.69381
Problem Solving Method 53.1339 112 12.04608
w7
Report
Mean N Std. Deviation
Lecture Method - 419378 193 11.86057
Think-Pair-Share 51.5949 79 14.16435
Problem Solving Method 59.7000 110 12.52414
Ny
Report
Strategy Pre-test scores Post test scores
LMT Mean 38.0570 41.9378
N 193 193
~ Std. Deviation 11.80271 11.86057
TPS Mean 443671 51.5949
N 79 79
Std. Deviation 12.69381 14.16435
PSM Mean 53.1339 59.6161
N 112 112
Std. Deviation 12.04608 12.44465
Total Mean 43.7526 49.0807



384 384
Std. Deviation 13.66988 14.68792
Report
Mean N Std. Deviation
Pre-test scores 43.7526 384 13.66988
Post-test scores 49.0807 384

V 4

O

Problem Solving

14.68792 \

Method Lecture Method ~ Think-Pair-Share Strategy Gender
N Statistic 110 193 79 384 384
Minimum Statistic 25.00 10.00 20.00 1.00 1.00
Maximum Statistic 85.00 85.00 90.00 3.00 2.00
Mean Statistic 59.7000 41.9378 51.5949 1.7891 1.7188
Std. Deviation Statistic 12.52414 11.86057 14.16435 86703 45020
Skewness Statistic -.289 273 .106 422 -977
Std. Error 230 175 271 125 125
Kurtosis Statistic .056 .529 -.223 -1.542 -1.051
Std. Error 457 348 535 248 248
Q‘\ J
-
C(% Summary Table
. ,&'el of Academic Achievement
¢\
Category Score Number of Mean Standard
Range Scores scores Deviation
Low Achievement 0-49 185 36.75675 7.7410
Moderate 50-69 154 56.40909 5.4552
Achievement
High Achievement 70-100 45 74.66666 5.2656
Total 384 167.8325 18.461

Paired Samples Statistics Hoy
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Mean N Std. Deviation Std. Error Mean

Pair 1 Think-Pair-Share 51.5949 79 14.16435 1.59361

Lecture Mehod 40.7595 79 11.61036 1.30627

1
Paired Samples Test
Paired Differences
95% Confidence Interval
Std. Std. Error of the Difference Sig. (2-
Mean Deviation Mean Lower Upper t df tailed)
Pair  Think-Pair-Share - 10.83544  17.44767 1.96302 6.92738 14.74351  5.520 78 .000
1 Lecture Method \)
Paired Samples Effect Sizes
95% Confidence Interval
Standardizer® Point Estimate Lower Upper

Pair 1 Think-Pair-Share - Cohen's d 17.44767 .621 378 .860

Lecture Method Hedges' correction 17.53212 618 377 .856

a. The denominator used in estimating the effect sizes.

Cohen's d uses the sample standard deviation of the mean difference.

Hedges' correction uses the sample standard deviation of the mean difference, plus a correction factor.

S

Paired Samples Statistics Ho:

Mean N Std. Deviation Std. Error Mean
Pair 1 Problem Solving Method 59.7000 110 12.52414 1.19413
I@u&a Method 40.8545 110 10.88036 1.03740
\/
Paired Samples Correlations
N Correlation Sig.
Pair 1 Problem Solving Method & 110 -.092 .339

Lecture Method
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Paired Samples Test

Paired Differences

95% Confidence Interval of

Std. Std. Error the Difference Sig. (2-
Mean Deviation Mean Lower Upper t df  tailed)
Pair Problem Solving 18.84545 17.33014 1.65236 15.57052 22.12039 11.405 109 .000
1 Method - Lecture
Method
Q\
’
Paired Samples Effect Sizes
95% Confidence
Point Interval
Standardizer® Estimate Lower Upper
Pair  Problem Solving Method - Lecture Cohen's d 17.33014 1.087 .850 1.322
1 Method Hedges' 17.39005 1.084 .847 1.317

correction

a. The denominator used in estimating the effect sizes.

Cohen's d uses the sample standard deviation of the mean difference.

Hedges' correction uses the sample standard deviation of the mean difference, plus a correction factor.

&‘
r{\'
Descriptive Hoz

Academic Achievement

95% Confidence Interval for Mean

N  Mean Std. Deviation Std. Error Lower Bound Upper Bound  Minimum Maximum

Lecture Method 193 41.9378 11.86057 .85374 40.2539 43.6217 10.00 85.00
Think-pair-share 79 51.5949 14.16435  1.59361 48.4223 54.7676 20.00 90.00
Problem solving 112 59.7500 12.45713  1.17709 57.4175 62.0825 25.00 85.00
Total 384 49.1198 14.71917 75113 47.6429 50.5967 10.00 90.00
« ‘Uv
ANOVA
Academic Achievement
Sum of Squares Df Mean Square F Sig.

Between Groups 23095.198 2 11547.599 73.470 .000
Within Groups 59883.292 381 157.174

Total 82978.490 383

ANOVA Effect Sizes®
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95% Confidence Interval

Point Estimate Lower Upper
Academic Achievement Eta-squared 278 204 .345
Epsilon-squared 275 .200 341
Omega-squared Fixed-effect 274 .200 341
Omega-squared Random-effect .159 11 .205
a. Eta-squared and Epsilon-squared are estimated based on the fixed-effect model.
Post Hoc Tests @
Multiple Comparisons
Dependent Variable: Academic Achievement
LSD
Mean Difference (I- 95% Confidence Interval
(I) Strategy (J) Strategy J) Std. Error Sig. Lower Bound Upper Bound
LMT TPS -9.65711°  1.67449 .000 -12.9495 -6.3647
PSM -17.81218" 1.48920 .000 -20.7403 -14.8841
TPS LMT 9.65711" 1.67449 .000 6.3647 12.9495
PSM -8.15506" 1.84198 .000 -11.7768 -4.5333
PSM LMT - 17.81218° 1.48920 .000 14.8841 20.7403
TPS 8.15506" 1.84198 .000 4.5333 11.7768

*. The mean difference is significant at the 0.05 level.

UNIANOVA Academic_A ent BY Gender Teaching_Strategies
/METHOD=SSTYPE(®) \
/INTERCEPT=INCLUYDE
/PLOT=PROFILE{l eaching Strategies*Gender Gender*Teaching Strategies) TYPE=LINE ERRORBAR=NO
MEANREFE =NO YAXIS=AUTO
/EMMEANS= S(Gender*Teaching_Strategies)

/PRINT D TIVE
JCRITERIA=XTLPHA(.05)
/DESIGN=Gender Teaching_Strategies Gender*Teaching_Strategies.

Univariate Analysis of Variance
Notes

Output Created 19-AUG-2024 20:16:52

Comments
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Input Data C:\Users\USER\Documents\Orefuw

a PhD Data.sav
Active Dataset DataSet1
Filter <none>
Weight <none>
Split File <none>
N of Rows in Working Data File 384
Missing Value Handling Definition of Missing User-defined missing values are \

treated as missing.

Cases Used Statistics are based on all cases with )
valid data for all variables in the
model.

Syntax UNIANOVA
Academic_Achievement BY Gender
Teaching_Strategies
/METHOD=SSTYPE(3)
/INTERCEPT=INCLUDE

/PLOT=PROFILE(Teaching_Strateg
ies*Gender
Gender*Teaching_Strategies)
TYPE=LINE ERRORBAR=NO

MEANREFERENCE=NO
YAXIS=AUTO

/EMMEANS=TABLES(Gender*Te
aching_Strategies)
/PRINT DESCRIPTIVE
/CRITERIA=ALPHA(.05)
/DESIGN=Gender
Teaching_Strategies
Gender*Teaching Strategies.
Resources Processor Time 00:00:01.78

Elapsed Time 00:00:00.62

Between-Subjects Factors

Value Label N
Gender 1.00 Male 108
2.00 Female 276
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Teaching Strategies 1.00 Lecture Method 193
2.00 Think-pair-share 79
3.00 Problem solving 112

Descriptive Statistics Ho4

Dependent Variable: Academic Achievement

Gender Teaching Strategies Mean Std. Deviation N \
Male Lecture Method 40.2500 12.47455 60 Q

Think-pair-share 53.8235 12.81228 17 Q/O

Problem solving 61.5484 11.95781 31

Total 48.5000 15.57046 108 ’\
Female Lecture Method 42.6992 11.54043 133

Think-pair-share 50.9839 14.55064 62

Problem solving 59.0617 12.64748 81

Total 49.3623 14.39441 276
Total Lecture Method 41.9378 11.86057 193

Think-pair-share 51.5949 14.16435 79

Problem solving 59.7500 12.45713 112

Total 49.1198 14.71917 384

°
R\
Tests of Between-Subjects Effects
Dependent Variable: Academic Achievement
Type III Sum of

Source Squares df Mean Square F Sig.
Corrected Model 23589.446° 5 4717.889 30.028 .000
Intercept 661533.957 1 661533.957 4210.538 .000
Gender 57.586 1 57.586 367 .545
Teaching Strategies 21437.915 2 10718.958 68.224 .000
Gender * Teaching Strategies 493.493 2 246.747 1.570 209
Error 59389.043 378 157.114
Total 1009476.000 384
Corrected Total 82978.490 383

a. R Squared = .284 (Adjusted R Squared = .275)

Estimated Marginal Means
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Gender * Teaching Strategies

Dependent Variable: Academic Achievement

95% Confidence Interval

Gender Teaching Strategies Mean Std. Error Lower Bound Upper Bound
Male Lecture Method 40.250 1.618 37.068 43.432
Think-pair-share 53.824 3.040 47.846 59.801
Problem solving 61.548 2.251 57.122 65.975
Female Lecture Method 42.699 1.087 40.562 44.836
Think-pair-share 50.984 1.592 47.854 54.114
Problem solving 59.062 1.393 56.323 61.800
b
Profile Plots \Q
« %
Estimated Marginal Means of Academic_Achievement
i Gender
— Male
— Female
£0.00
w
s
[ 1]
= =m0
©
=
=
T 5000
8
E
7]
L

45.00

40.00

rd
o

Lecture Method

Think-pair-share

Problem solving

Teaching_Strategies
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65.00

60.00

§5.00

50.00

Estimated Marginal Means

4500

40.00

Estimated Marginal Means of Academic_Achievement

G\@
\

Teaching_Strategies

Female

S
®%
N

A\

Male

Gender

Multiple Comparisons

Dependent Variable: Academic Achievement

— Lecture Method
~— Think-pair-share
— Problem solving

Tukey HSD
Mean 95% Confidence Interval

@D Difference
Teaching Strategies (J) Teaching_Strategies (1-J) Std. Error Sig. Lower Bound  Upper Bound
Lecture Method Think-pair-share -9.6571" 1.67417 .000 -13.5964 -5.7178
- Problem solving -17.8122° 1.48891 .000 -21.3156 -14.3088
Think-pair-share Lecture Method 9.6571" 1.67417 .000 5.7178 13.5964
Problem solving -8.1551" 1.84163 .000 -12.4884 -3.8217
Problem solving Lecture Method 17.8122" 1.48891 .000 14.3088 21.3156
Think-pair-share 8.1551" 1.84163 .000 3.8217 12.4884

Based on observed means.

The error term is Mean Square(Error) = 157.114.

*. The mean difference is significant at the .05 level.
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T-Test Hos
Notes
Output Created 20-AUG-2024 00:00:16
Comments
Input Data C:\Users\USER\Documents\Orefuw
a PhD Data.sav

Active Dataset DataSet1 \

Filter <none> 2

Weight <none> ’

Split File <none>

N of Rows in Working Data File 384

Missing Value Handling Definition of Missing User defined missing values are
treated as missing.

Cases Used Statistics for each analysis are based
on the cases with no missing or out-
of-range data for any variable in the
analysis.

Syntax T-TEST PAIRS=Pretestscores
WITH Postestscores (PAIRED)
/ES DISPLAY(TRUE)
STANDARDIZER(SD)
/CRITERIA=CI(.9500)
/MISSING=ANALYSIS.
Resources Processor Time 00:00:00.00
Elapsed Time 00:00:00.02
°
AN
Paired Samples Statistics
Mean N Std. Deviation _Std. Error Mean
Pair1  Pretest scores 43.7526 384 13.66988 .69759
Post-test scores 49.0807 384 14.68792 74954
Paired Samples Correlations
N Correlation Sig.
Pair 1 Pretestscores & Postestscores 384 .540 .000
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Paired Samples Test
Paired Differences

95% Confidence Interval of the

Std. Std. Error Difference Sig. (2-
Mean Deviation Mean Lower Upper t df tailed)
Pair  Pre test scores — Post - 13.63231 .69567 -6.69594 -3.96031 - 383 .000
1 test scores 5.32812 7.659

S

95% Confidence Interval

Paired Samples Effect Sizes

Standardizer® Point Estimate Lower Upper
Pair 1 Pre test scores —  Cohen's d 13.63231 -.391 -.494 -.287
Post test scores Hedges' 13.64567 -.390 -494 -.287

correction

a. The denominator used in estimating the effect sizes.
Cohen's d uses the sample standard deviation of the mean difference.

Hedges' correction uses the sample standard deviation of the mean difference, plus a correction factor.

N
S
&

o

Bio-data
A. Personal Data
1. Name Elizabeth Remilekun ORE
2. Faculty/Department Education/Educational Management

252



3. Date of Birth 05/02/1988

4. Sex Female

5. Nationality Nigerian

6. State of Origin/Local Government Area Ogun/ljebu East

7. Marital Status Married Q\

8. Number and Ages of Children Number (3); Ages (5,6, 8) &Q/

9. Residential Address D17 Post Service Houst e Iba

10. Address for Correspondence Lagos "%b versity, Ojo

11. Phone Number(s) 080698?@083322577
12. Email Address @ elizabethremilekun@gmail.com

[ )
B. Educational Institutions Attended w@

Dates

2019-2021 @ Lagos State University

Institutions

2018-2019 University of Lagos
O
2012—2016%% Lagos State University, Ojo
N
1999-2005 Community Secondary School
C. Work Experience with Date
Dates Organsation

253



2018 till date

2014 till date

2017-2018

2015-2016

2013

D. Awards and Fellowship

Lagos State University, Ojo
Superior Points ICAN Tuition Centre
Mobolaji Oluwa & Co.
PricewaterhouseCoopers (PwC)
K. A. Lawal & Co. Q\

S
S

Dates Awards %
2017 Overall Best S@Qward, Lagos State University,
Ojo Q
2017 Best ting Student Prize, Faculty of Education,
te University
2017 &brall Best Female Student, Faculty of Education
° &ward, Lagos State University, Ojo

2015 . AQ’}C)

Qﬁ\

E. Membership of Prownal Bodies
[ ]

1.2023 Q:\\'
O

2.2021 Q

3.2011
4.2009

F. Publications

Scholarship Award, (Outstanding students’ scholarship),
Lagos State University

ABEN (Professional Member) Association of Business
Educators of Nigerian

NAEAP (Member) - Nigerian Association of
Educational Administration and Planning

ACA (Associate) - Institute of Chartered Accountants of
Nigeria

Associate Accounting Technician (AAT), Institute of
Chartered Accountants of Nigeria

254



Published Chapters

i. Idowu, K. A. and Ore, E. R., (2022), “Corporate Governance and Accountability in Local
Governments in Nigeria”, 1-10 in Public Sector Governance: Perspectives on Accountability, edited
by Bolarinwa, S. A., Lagos:Lagos State University Press.

Journal Articles

i. Sofolahan, V., Ore, E. R. & Abudu, A. M. (2025), Assessing Tax Avoidance Tendency among
Entrepreneurs in Oyo South Senatorial District, Oyo State, Nigeria, UNIZIK Journa cational

Research and Policy Studies, 20 (1), 24-37 Q

ii. Ileuma, S., David, S & Ore, E. R. (2025). Think-Pair-Share Teaching Strategy: Qﬁ ective Strategy
for Improving Business Education Students’ Academic Achievement i&anmal Accounting in
Tertiary Institutions in Nigeria, Educational Perspectives, 13 (1), 85-97

iii. Ore, E. R., David, S. & Alabi, A. J. (2025). Problem-solving
Education Students' Achievement in Financial Accounting in Pub
African Journal of Educational Management, Teaching and

4 (1.), 1-21 . ’ . % :

iv. Ore, E. R., Sofolahan, V. & Owodunni, P. R. (20% eachers Quality and Business Education
Students Entrepreneurlal Skills Development niversities in South West, Nigeria”, Eduline:
Journal of Education and Learning Innovatz 104 110

ching Method and Business
niversities, Southwest, Nigeria,
eneurship Studies (AJEMATES),

v. Hassan, A. M., Ore, E. R. & Ayeni, Q. 024) “Redesigning Business Education Curriculum in
public umversmes for Job Creation a Alleviation in Nigeria”, Educational Perspectives, 12
(2), 115-119

vi. Ore E. R & Hassan A. M, ) “Business Education Curriculum Content and Entrepreneurial
Skills Development of eSs Education Students in Public Universities in Lagos State, Nigeria”,
EdulLine: Journal of E n and Learning Innovation, 3 (3), 437-443.

vii. Ore E. R. (20 ,\cﬂal Perception of Business Education Graduates in Nigeria, Albukhary Social
Business J rn 35 40

viii.David, re E. R. & Sofolahan, V. (2023), “Entreprencurial Skills of Business Education
Graduates: A Catalyst for Sustainable Development in Nigeria”, International Journal of Olffice
Admingstration and Information Management IJOAIM, 3(1), 295-305

ix. Ore, E. R., Hassan, M. A. & Ogungbo, O. M. (2022), “Business Education and Digital Skills: A
Conceptual Review”, International Journal of Advanced Research in Multidisciplinary Studies
IJARMS, 2 (1), 41-45.

x. Ore E. R. (2022), “Effectiveness of Business Education Programme on the Employability Skills of

Business Education Students in Public Universities in Lagos State, Nigeria”, African Journal of
Educational Management, 23 (1), 57-73

255



xi. Ifenaike, S. A., Ore, E. R., Hassan, A. M. & Akporuovo, E. (2021), “Staff Training and Development
and Teacher Efficiency in Secondary Schools in Lagos State, Nigeria”, Journal of Research in
Educational Management and Business Studies Business Studies JOREMBS, 6 (2), 145-162.

xii. Ore, E. R. & Akporuovo, E. (2020), Towards Enhancing Strategic Management Practices in
Vocational and Technical Education Programme in Nigeria, Journal of Research in Educational
Management and Business Studies Business Studies, 5 (1), 57-70 .

Security and Labour Turnover of Private Secondary School Teachers in Lagos St Nigeria”,

xiii.Mohammed O. M., Ibikunle A. G., Ore E. R. & Akporuovo, E. (2020), “Impact of COVI:s—19 on Job
African Journal of Educational Management, 21(2), 149-168 .

xiv.Ibikunle, A. G., Orefuwa, E. R. & Mofo, A. B., (2019), “Analysis of Cgus d Effects of
Unemployment in Nigeria Towards a Solution for Graduate Idleness and PovertywAdleviation”, /OSR

Journal of Humanities And Social Science IOSRJHSS, 24 (2), 36-44 . DOI: 10.9790/0837-
2402023644
xv. Ibikunle, A. G.., Olawole, O. J. & Orefuwa, E. R. (2018), “ &uilding and Utilization of

Journal of Humanities And Social Science IOSR-JHSS, 2 ), 1-3 , DOI: DOI: 10.9790/0837-
2312050106

Referred Conference Proceedings &Q

Agriculture for Poverty Eradication: Diversifying Entrepref Education in Nigeria.”, IOSR

i. Hassan, A. M., Ayeni O. D. & Ore, E. R. (202&\®'omoting Sustainability Development: The Role of
Business Studies Teachers in Public Upper Basic School in Oyo State” in Innovative Research and
Quality Education for Sustainable Devd%’ , IBADAN: Lead City University.

ii. Hassan M. A., Ore E. R. & Ife@ﬁ?. A. (2021), “Strategies for Managing Fund and Human
Resources during Crises in Publi versities in Nigeria: the innovative perspective.” In Innovation
and Technology for Sustaina@ﬁ cational Development, IBADAN: His Lineage Publishing House.

G. Conferences/W o@tended

’b Association of Business Educators of Nigeria (ABEN) 37" Annual National
\9 Conference, University of Delta State, New Technologies and Curriculum
Development in Business and Entrepreneurship Education

2025

2025 Lagos State University, Faculty of Education 10% Annual International
Conference, Navigating the Global Education Landscape: Policies, Reforms
and Processes, 15-4% July, 2025

2024 Workshop on Understanding and Implementing the UNESCO Guidance for
Generative Al in Education and Research, Organised by National Open
University of Nigeria in Partnership with UNESCO, 9%-20™ October, 2024

256



2024

2024

2024

2024

2023

2023

2023

2023

2022

Nigerian Association for Educational Administration and Planning 43¢ Annual
Conference, Navigating Challenges in Educational Innovation and Leadership
in Nigeria, 7"-11% October, 2024, Ibadan

One Day International Multidisciplinary Conference on "Recent Advancement
in Education, Research, Social Sciences, Science and Engineering" on National
Youth Day at PGDAV College Auditorium, University of Delhi, Nehru Nagar,
New Delhi, India jointly Organised by International Council for Education
Research and Training (ICERT), 12TH January, 2024

ERUDIO Talk Series held by ERUDIO Journal of Educationg%rénovation
Published by the Universitas Brawijaya, Indonesia on 27" MamQ

UB Online Short Course "Pathways to Publication-Equi cholars with
Essential Writing and Publishing Skills", hosted by Universitas Brawijaya in
partnership with Elsevier. 22nd-25th April, 2024

Lead City University Postgraduate College sciplinary International
Academic Conference, Innovation Researc Quality Education for
Sustainable Development, 16th-19th Octo @ 0

35th Annual National Conference of t ssociation of Business Educators of

Nigeria (ABEN) Q

Lagos State University, Fa@of Education 8th Annual International
Conference: Understan‘;lﬁn@2 ackling Rampaging Global Poverty through
023.

Education, 30th-3" N\
5th LASU Research.aund Innovation Fair: Harnessing Sustainable Research and
Innovation in I\ﬁ@ niversity towards National and Growth Development,

12th-13t Sep{% , 2023.

Faculty @ and Education, Lead City University, International Conference
on S N ble Development. Pragmatic Human Capital for Sustainable
e @wnt, June 6th-8th, 2022.

Faculty of Education, Lagos State University, Nigeria. 1st- 7th July, 2022.

2022 %I;}lpowering Education: Building the Future 7th International Conference of
[ ]

&

2021 6
2021 \9’6

2020

H. Referees

Man, Technology and Innovation in Socio-Economic and Educational
Revolution in Africa: 16th- 20th, May, 2022.

Fourteenth Regional Conference Organised by Higher Education Research and
Policy Network HERPNET in Collaboration with Michael and Cecilia Ibru
University, Agbarha-Otor, Delta State, Nigeria: Theme: Higher Education in
the New Normal. 26th-29th, July, 2021

The 9th International Conference of Global Education Network the University
of Lome, Togo. Multi-Disciplinary Virtual Conference on Research,
Innovation, Peace and Development in Sub-Sahara Africa, Monday, 23 Friday,
27, November, 2020: Letter of Acceptance/Invitation.

257



PROF. MOHAMMED, Mubashiru Olayiwola
Department of Educational Management, Lagos State University, Ojo

mubashiru.mohammed@]asu.edu.ng, 08033344750

PROF. AKINDOJU, Olugbenga

Department of Science and Technology Education, Lagos State University, Ojo
olugbenga.akindoju@lasu.edu.ng, 08023404719 Q\

_ S
QO
o
®%

The Unive(f‘;@mpliance Certification

This is to certify that the thesis by l@lth Remilekun ORE with the matriculation number

LCU/PG/002968 in the Depa of Arts and Social Science Education, Faculty of Education, Lead

City University, Ibaclas& State is in full compliance with the approved university format and style.
9@
Mature Date

258


mailto:mubashiru.mohammed@lasu.edu.ng
mailto:olugbenga.akindoju@lasu.edu.ng

_;]turnitin Page 1 of 161 - Caner Page

Lcu Library

ORE_Elizabeth_Remilekun_PhD LCU Library

B quick Submit
KB Quicksubmit

®  Lead City University

Document Details

Submisgion [D
trnzoid=1 3053530765

Sulbsmission Date

Oct 24, 2024, 3:40 PM GMT+1

Download Date

Oct 25, 2024, 1049 AM GMT+1

File Name
E-_ORE_ELIZABETH_REMILEKUN_PhD_Business_Fducation 3 _wers ion. doix

File Sire
2856 KB

_rﬂ turnitin  esoe1af 161 cover Page

_FJturnitin Page 2 of 181 - Imegrity Ouersien

12% Overall Similarity

Thee coam biined total of Al matches, indeding owerap ping sounces, Tor each database.

Filtered from the Report

v Bibliography
® Queoted Text

= Small Matches (less than 10 wonds)
P Submintad works

Sainm s ban 1D Imeokd T 13053530765

148 Pages

39,088 Words

232628 Characters

S b ko 10 Ikt 1TR05EEE30 TES

Suitwm s bon 1D trroobd— 13053530 TES



	4.3 Discussion of the Findings
	Corrected Summary Table
	Level of Academic Achievement


