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Abstract

The effectiveness of secondary school Economics teachers is a growing concern due to the
persistent weak and fluctuating academic performance of students. This study examined the
influence of the Economics Curriculum (implementation and relevance) and teaching
methods (types and proficiency) on teacher effectiveness. The research, grounded in the
Theory of Planned Behaviour (TPB) and Pedagogical Content Knowledge (PCK) theory,
used a descriptive survey design. The population included 539 Economics teachers from the
337 public secondary schools in Ibadan metropolis, Nigeria. Using proportionate
technique, a sample of 175 Economics teachers from 100 schools was selected.
four-point Likert scale questionnaire, ‘“Public Secondary School Econopm
Questionnaire (PSSETQ)” (0=0.942), was used for data collection. a rcentages,
frequency, and standard deviation answered the research questions, a hr/lllg.ﬁﬂle regression
analysis was used for hypothesis testing. Teachers were found highly effective
(Weighted X=3.42) and possessing strong content knowled %3.69). They were
generally committed to curriculum implementation (X=2.99) an ed on its relevance to
students' needs (X=3.42), despite systemic barriers. While t equently use the case study
(X=3.26) and problem-solving methods (X=3.21), pr@ was lower in innovative
t

approaches like the flipped classroom (X=2.48) a$ e¢hnology integration (X=2.92).

Hypothesis test confirmed a highly significant i influence of the curriculum and
teaching methods on teacher effectiveness (Ff 4=21.580, p<0.001), with the model
accounting for 37.6% of the variance. Howey, S'be relative influence analysis revealed that
teachers effectiveness was signiﬁcanﬁg& redicted only by curriculum factors
(Implementation: Sig.=0.032; Relevange:\Sig.=0.034). Individual components of teaching
methods showed no statistically sigit t relative influence. The study concluded that
teacher effectiveness was signi éaly driven by institutional support for curriculum
implementation and quality, $ are more critical than the teachers' individual skills. It
S

was recommended amon that educational policy should prioritize structural and
curriculum support ov@onal teacher training.
Keywords: TeachersiContent Knowledge, Professional Development, Student Engagement,

Economics Cu@ mplementation, Relevance of the Economics Curriculum, Teaching
Methods.

Word ¥298 words.
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Chapter One

Introduction

1.1 Background of the Study

Recently, there has been an increased focus on the effectiveness of the secondary
school teachers in Nigeria due to continuous weak and fluctuating academic pe@ce of
the students in various subjects. It is believed that the continuous failure Of tudents is
due to the teachers’ inability to carry out their obligations ef@%{y. However, the
effectiveness of secondary school teacher is a critical factor in%mining the quality of
education that students receive which in turn impac ciety development, as no

education system is above its teachers ,:Q

O

Teacher effectiveness is central tization of national education objectives

and plays a vital role in shaping. ;\&ts’ academic achievement and life skills. In
Economics education, which Qﬁfeg critical thinking, rational decision-making, and

financial literacy, the rolegf\the teacher becomes even more pronounced. The subject's

abstract and theor& ature demands a well-structured curriculum and effective
instructional d<! iV%".

T@@r effectiveness encompasses the ability to inspire student learning and
develo¥1ent through proficient instructional, interpersonal, and organizational practices?. It
is not merely about subject delivery but involves creating a stimulating and inclusive
learning environment where students are engaged, motivated, and supported. Effective
teaching practices cultivate a classroom culture that promotes collaboration, inquiry, and

active participation, which are crucial for achieving desirable educational outcomes.
1



Moreover, the evolving global economic landscape driven by technological innovations,
data-driven decision-making, and shifts in economic models demands a more responsive and

adaptive teaching approach.

Despite the pivotal role of teachers in the educational process, there are growing
concerns that many are not adequately preparing students to navigate co orary
challenges. For instance, examiner reports have consistently shown a de @1 students'
pass rates in national examinations over the past decade, includin (&Semor Secondary

Certificate Examination (SSCE), reports like poor graphical 7 failure to expatiate

points, poor knowledge of terminologies peculiar to omics indicating potential
deficiencies in instructional quality and student pr@eness. Also reports provides a
comprehensive academic position of Oyo State & 36 states in Nigeria, specifically in
WASSCE result from 2010 to 2021. 201 \@rtb)‘ 2011 (29™), 2012 (25% ), 2013 (251),
2014 (261), 2015 (227), 2016 (19&@7 (281), 2018 (29th), 2019 (29th), 2020 (11%),

2021 (33). The statistics re@ctuanons in the students’ pass rate over decade which

need urgent attention?. QQ

Researc fd@ys several components of teacher effectiveness, including content
knowledge,@ssroom management, instructional competence, feedback and evaluation
prac%/ ofessional development, teacher motivation, and student engagement. For the
purpose of this study, three components are emphasized: content knowledge, professional

development, and student engagement.

Teacher’s content knowledge is the teacher’s knowledge of their subject matter to

enhance effective teaching and learning process. In economics context, it pertains to

2



teachers’ mastery of the economics contents and understanding of what makes the content
abstract or easy to learn. Teachers with strong subject matter knowledge are better
positioned to simplify complex economic concepts and relate them to real-life situations
Teachers are expected to be their subject specialists. Any sign of lack of the content
knowledge of the teacher will hinder the expected outcome. For instance, a teac&hat is
not familiar with the subject matter will struggle hard with the delivery of the nt*. You
can’t give what you don’t have. Few available studies on teacher content knowledge and
teacher effectiveness have shown that there is positive relationshi n teacher content
knowledge and teacher effectiveness®. However, there seen@%scarcity of indigenous

studies on teacher content knowledge as a component oer effectiveness which leaves

a gap to be filled in the literature, &Q

Teacher’s professional developm@esents another essential dimension of
teacher effectiveness. Ongoing lea%g pportunities help teachers stay updated with
evolving curriculum conte.nt, @}ern pedagogical strategies, and emerging trends in
education. Effective pr @ml development programme contribute to teachers’ capacity
to adapt instruct.ionﬂstudents’ needs, implement new teaching methods, and engage in
reflective t ac@ractices. Professional development provides opportunities for teachers
to explor roles, refine their practice, learn new instructional strategies, and incorporate
innowe methods in the classroom, thereby improving the quality of instruction and
helping them work with diverse learning styles, which culminate into making them more
effective teachers®. Despite government efforts and investments in teacher development
programmes in Nigeria, there is a persistent concern that the quality of teaching has not

improved to an appreciable level’.



Student engagement is another index of teacher effectiveness. Student engagement is the
extent to which students meaningfully participate in a purposeful educational activity both in
and out of the classroom which leads to high quality and measurable learning outcome.
Firstly, the teachers demonstrate their effectiveness by actively involving their students in
the activities using several approaches to teach different contents so that the stu&s stay
engaged. Many researchers believed that student involvement, attachment an mitment
to academic and social activities in school prompt improved perfo Q‘ﬁ Moreover,
effective learning occurs when there is a good fit between subject , students’ ability
to perform and the presence of a more skilled individual to p @sistance in moving the
learner to the next phase of learning. Effective teach@xre adept at fostering student
engagement, which is vital for academic succesbp@ﬂarly in senior secondary schools
where academic interest can decline!'. St engagement encompasses behavioural,
emotional, and cognitive involvemer%bleaming activities!?. Teachers who create
interactive and stimulating learni@ironments, for instance through team projects and
collaborative activities, enha@g{udents' comprehension, foster essential life skills, and
prepare them for futu@%ess“. The ability of teachers to effectively engage students
directly impac '@yaming outcomes and overall academic achievement!?. Therefore,
teacher effe@eness is a function of student engagement'?. Despite the available literature

on t@gfectiveness, few of them have really delved into the use of student engagement

as one of its components particularly in Oyo state.

Several factors have been acknowledged as determinants of secondary school teachers’
effectiveness in Nigeria. Some of the factors are teaching resources, teacher qualification,

curriculum relevance, infrastructure, teacher experience, teaching methods, classroom

4



management, overcrowded topics, teacher professional knowledge, supervision, motivation,
teacher-student ratio, and so on'* 1>, However, in this study two out of these factors were
examined as probable determinants of economics teachers’ effectiveness in secondary
schools in Ibadan Metropolis. These are economics curriculum and teaching methods. Even
though, there have been so many literature on secondary school teachers effectiverisdue to
their vital role in shaping the future of the students and ensuring that they @equately
prepared for the challenges of the 21% century, there are only few e i@evidences of
relative and joint effects of economics curriculum and teachi:@:ghods on teacher

effectiveness in secondary school in Nigeria. Therefore, th vﬁlependent variables of

concern in this study are economics curriculum and teach@-lethods.

The Economics curriculum serves as a po@ocumem and academic programme
designed to equip students with a comprelz@%nderstanding of economic principles and
their application'®. The economics.@@glum offered in secondary schools is vital in
shaping student economic knov@g%nd preparing them for future challenges that may
occur both academicall .§$ other ways. Although, there are many factors that may
hamper the effectivene f economics curriculum, only two key aspects of these are
considered her@%’e re relevance of the current curriculum contents to its objectives, and

implem: \ of the economics curriculum contents.

e
}ﬁkvance of the economics curriculum to its objectives refers to the close connection
between its contents and its stated objectives as well as its ideas that are valuable and useful
to peoples’ lives and society at large. Economics education is one of the elective subjects in
senior secondary school (SSS) level according to the new national policy on education. The

Nigerian Senior Secondary School (SSS) Economics curriculum is structured around various

5



themes aimed at providing students with basic economic principles, enabling them to
contribute to economic discourse, understand economic institutions, appreciate public
policies, develop rational economic decision-making skills, and participate in national
economic advancement'®. Economics curriculum is designed to encourage all students to
achieve their intellectual and social potentials as well as to understand the rele ance of
learning in their daily lives and economic issues within any society!”!¥. How concerns
have been raised about the relevance of the current curriculum, with so éars arguing
that it can be orthodox, static, and overly theoretical, not fully addr@’{lhe contemporary
economic challenges and policy moves in Nigeria. For the ichlum to be truly effective,
Q

its content must align with the stated objectives and ad ly prepare students for the

realities of the 21st-century economy'®. 2 rb

Apart from its relevance, curriculum impl@on is another key factor that impedes the

effectiveness of the economics currlc.uKh'*‘ Nigeria, and in Oyo state in particular.

Implementation of econo&%\mculum content can be defined as a process of putting
all planned activities i%@iculum document into practice in the classroom. The quality
of economics cur@&m and the achievement of its objectives at any level of education
depends gr effectlve implementation of its planned curriculum. Studies have it that

no mattQ g§‘well the curriculum of any subject is planned, designed and documented, its
1mp%~ﬁ1tat10n is very important?®. Despite the significance of the curriculum, its content
implementation often encounters challenges such as inadequate instructional materials, poor

teacher preparation, and inconsistent assessment practices, which undermine its intended

impact?!.



It is noted that few empirical studies have been carried out on implementation of economics
curriculum in relation to teacher’s effectiveness in senior secondary school in Nigeria, and

especially in Oyo state.

The second independent variable that are considered as a probable determining factor
of economics teachers’ effectiveness is the teaching methods adopted by th%acher.
Teaching methods encompass various educational approaches that can be by the
teacher in the teaching and learning process to achieve the expected Q: s if properly
used. For a particular teaching method to be appropriate and ef it has to take into
account the learners knowledge, the nature of the subjec@tent, and type of learning
outcome?® 27, Several studies have established that the e@ive utilization of instructional
strategies in a subject can turn the abstract natﬁ a content to real life and leads to
positive interest in that subject®*. But the;@%ll little quantitative evidence on it. This
study looked at the types and utiliza.tiﬁ& teaching methods adopted by secondary school

N
Economics teachers. C_)
)

The choice and ication of teaching methods significantly influence student
learning and teag}se&fectiveness, which in turn determines how well students internalize
economic n&gy. In Economics, given its abstract and theoretical nature, appropriate
methodologics are critical. The types of teaching methods can be categorized into teacher-
centeréd” and student-centered. But in the real practices, teachers adapt different teaching
methods based on their learner prior knowledge, and desired learning objectives®’. in
Teacher-centered method, teacher is the main authority of knowledge, students are seen as
plain slate who are to absorb knowledge as they are given. Teaching and assessment are

separately done. Student learning are measured by score test and exams®.

7
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centered approach, though teachers are authority figure but both students and teachers play
equal active role in the learning process. The teachers are the coach and facilitate student
learning®®. The choice of methods that are interactive, learner-focused, and contextually
relevant such as problem-based learning, inquiry-based learning, case studies, simulations,
blended learning, technology integration, differentiated method tend to foster better
understanding and retention of economic concepts, and it has been advo Qover the
traditional teacher-centered approach. Notwithstanding, the traditional teacher-based

methods still dominate classrooms in many Nigerian schools, c@te calls for a shift

towards more student-centered, activity-based, and inquiry-o@ﬁaproaches“.

Apart from the selection of the type of teachi &md to use, it is important that
teachers use and apply the chosen method in a W&ﬁ ensures that learning takes place in
students’ mind .i.e. Proficiency in the use @: ing methods. This involves understanding
different approaches, adapting thenﬁ%@ cific contexts, and consistently demonstrating
positive learning outcomes .in @nts. The delivery of lesson in a sequential and logical
manner is a major chara e@ of teaching method; starting from introduction of the lesson,
orderliness of . the \ presentation, appropriate use of language, skillful use of
chalkboard/wh@rd, questioning skill, class activities and interaction, ability to motivate
students, t participation and relevance usage of instruction materials. Where all these
acti\}ia relating to teaching methods are adequately put in place and effectively delivered,
students seem to learn better than where it is haphazardly delivered®’. Although some studies
have explored the role of teaching methods in student achievement, there is limited

quantitative evidence on how different types and levels of utilization of teaching methods



affect Economics teacher effectiveness. This presents a gap in the literature that this study

aims to fill.

Given these issues, this study investigated the relative and joint influence of
Economics curriculum (relevance and implementation), as well as teaching methods (types
and utilization), on Economics teachers’ effectiveness in secondary schools.indIbadan
Metropolis, Oyo State. The study also explore how teacher content knowl @ofessional
development, and student engagement contribute to their effectivenes@ examining these
variables in a holistic manner, this research provide insights that rm policy decisions,

teacher training programmes, and curriculum reform effo;\tf d at improving the quality

2
&

The effectiveness of second’a%s ool Economics teachers in Oyo State and in

of Economics education in Nigeria.

1.2 Statement of the Problem

Ibadan Metropolis, in paﬂicula@mial for enhancing student performance and supporting
.
national economic gr @Iowever, persistent underachievement in Economics, as
reflected in hig}.l failyre rates, raises concerns about the adequacy of teachers’ content
knowledge, pr&cy\!onal development, and student engagement as indicators of teacher
effectiven€ss™1 his poor performance undermines students’ confidence, limits their academic
andéver prospects, and signals inefficiencies in the education system, resulting in a waste
of public and private investments. Although several factors have been linked to students’
poor outcomes such as teacher quality, and instructional methods, limited research has
explored the combined impact of Economics curriculum (relevance and implementation)

and the teaching methods (types and proficiency) on teacher effectiveness. This study

9



therefore investigated how curriculum and teaching methods influence Economics teachers’

effectiveness in Ibadan Metropolis of Oyo State, aiming to inform teacher training,

curriculum reform, and instructional practices.

1.3

Aim and Objectives of the Study

The aim of this study examined the influence of secondary school Economic@kulum

and teaching methods adopted by the teachers on the effectiveness of eecQary school

teachers in Ibadan Metropolis, Oyo State, Nigeria. The objectives aré\

ii.

iii.

1v.

determine the level of effectiveness of secondary %ﬂconomics teachers in
Ibadan Metropolis, Oyo State, Nigeria in terms @ntent knowledge, professional

development and students’ engagement &b

ascertain the current state of the @cs curriculum implementation in public

secondary schools in Ibadan J\Kﬁ%olis, Oyo State.

N

assess the perceived rele@g?of the Economics curriculum to students' future needs
®

and real-world ecc@ issues, in public secondary schools in Ibadan Metropolis,
)

Oyo State, Ngn
identif@o mon types of teaching methods employed by public secondary

S@Economics teachers in Ibadan Metropolis, Oyo State, Nigeria.

V\%ﬁess public secondary school Economics teachers' proficiency in utilizing various

Vi.

teaching methods in Ibadan Metropolis, Oyo State, Nigeria.

determine the combined influence of Economics curriculum and teaching methods
on the effectiveness of secondary school Economics teachers in Ibadan Metropolis,
Oyo State, Nigeria.

10



Vil.

14 Research Questions (J

1.5

examine the relative influence of the Economics curriculum (including its
implementation and relevance) and Teaching methods (types and proficiency in the
use of Teaching Methods) on the effectiveness of public secondary school

Economics teachers in Ibadan Metropolis, Oyo State, Nigeria.

What is the level of effectiveness of secondary school Econo i@ers in Oyo State,
%

Nigeria in terms of content knowledge, professional=d pment and students’

engagement? Q

What is the current state of the Economi sf@culum implementation in public
secondary schools in Oyo State? rb

What is the perceived relevance.of Eonomics curriculum to students' future needs
and real-world economic issuex@ublic secondary schools in Oyo State, Nigeria?
What are the common t&@% teaching methods employed by public secondary school
Economics teacherNbb dan Metropolis, Oyo State, Nigeria?

To what e rn§$9yo State public secondary school Economics teachers' proficient in

utilizing@ious teaching methods?
\}Iypotheses

Hol:  There will be no significant combined influence of Economics curriculum and

Teaching methods on the effectiveness of secondary school Economics teachers in Ibadan

Metropolis, Oyo State, Nigeria.

11



Ho2: There will be no significant relative influence of Economics curriculum (its
implementation and relevance) and Teaching methods (types and proficiency in its use) on
the effectiveness of public secondary school Economics teachers in Ibadan Metropolis, Oyo

State, Nigeria.

1.6 Significance of the Study \

This study holds significant value for various stakeholders in the g tion sector,

particularly in enhancing the quality and effectiveness of econonfﬁ\eucation at the

secondary school level in the following ways: %

This study findings can provide insights into ho‘@ ent economics curriculum
aligns with effective teaching practices and leaming@mes. It highlights its areas where
improvements or reforms may be needed to e he curriculum fosters both conceptual

understanding and practical application f }k;eachers and curriculum developers.

This study will offer seﬁc&y school teachers a basis for self-evaluation and

professional development bg&lentifying teaching methods that are most effective in

delivering economics &%?

The ﬁndings &hance informed decisions to schools administrators and policy

makers reg&%tg teachers training, instructional support, and resources allocation, ensuring
that\Q%curriculum and teaching methods aligned with educational goals and national

development objectives.

Finally, to the students, this study will contribute indirectly by promoting teaching
practices that enhance understanding, critical thinking, and interest in economics, ultimately

preparing them for higher education and real-world economic decision-making.
12



In conclusion, the potential of the findings is to inform and improve the teaching and
learning of economics in secondary schools. By exploring the relationship between
curriculum, teaching methods, and teachers’ effectiveness, it aims to contribute to a

framework that supports teachers, empower students, and enhances the quality of economics

education in the 21 century. \
1.7 Scope of the Study OQ

This study aims to examine how economics curriculum, led with teaching
methods, influence and contribute to the effectiveness of secon Qool teachers in Oyo
State, Nigeria. The focus of this study is on public seni ondary schools in Ibadan
metropolis, Oyo State, Nigeria, being the largest ci@n the state and one of the most
populous in Nigeria with great number of public,s@igary schools.

The variable scope of this study e\c\gonomics Curriculum, Teaching Methods and
S

Teacher effectiveness. In Economi (gwrx

current economics curriculuz\Q%wtent aligns with the educational objectives and its

lum the focus will be on the extent to which the

implementation. On T@ g Methods, the focus will be on the types and utilization of

N

knowledge,& ional development and student engagement. By exploring the interrelated

teaching metho e on teacher effectiveness, the focus will be on the teachers’ content
concep%’a study seeks to provide a comprehensive understanding of the factors that
contribute to or hinder teacher effectiveness in secondary schools in Oyo State, Nigeria. The
respondents for the study are the public secondary school Economics teachers in Ibadan

metropolis, Oyo State.

13



1.8 Limitation of the Study

This study encountered certain limitations which should be noted in interpreting the
findings. One limitation was observed in the attitude of some teachers toward completing
the questionnaire. A few respondents expressed reluctance, stating that previous research
efforts had not brought visible changes, while others complained of being usy to
respond, which is understandable given their workload. The research e sed this
challenge by building rapport with the respondents and explaining t@lrrent educational

changes and the importance of the study. In addition, some teac ¢ unavailable due to

official assignments outside their schools, which affected th garcher’s ability to reach the

initially intended number of respondents. Consequ the sample size was slightly

ly,

reduced, though it remained adequate and represe@@ for the study.

Despite these challenges, the da o\ected were sufficient for meaningful analysis,
and the findings remain valid w@he context of public secondary school economics
teachers in Ibadan Metropoﬁs&ro State, Nigeria.

1.9 Operational {@n of Terms

The fo& g terms are defined as they were used in the study.

-

Teacher Effectiveness: In the context of this study, teaching effectiveness refers to
economics teachers’ ability to deliver instruction in a way that brings about the intended
measurable improvements in student outcomes, both academically and in their overall

growth.
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Teacher Content Knowledge: This refers to how well the Economics teachers in Ibadan

Metropolis, Oyo Sate have deep and clear understanding of the topics in Economics subject

Professional Development: refers to the continuous process through which economics
teachers in Ibadan metropolis acquire new knowledge, skills, attitudes, and competencies to
improve their performance and remain effective in their teaching. Such skiu%an be

acquired through attendance of seminars, workshops, conferences, edu@ summit,

professional learning communities and mentorship programmes. ,\

Student Engagement: This is the extent of interest, participati nvolvement students
demonstrate during Economics lessons as a result of h%@tively teachers deliver the

curriculum and apply appropriate teaching methods. Q

Economics Curriculum: This is a policy doc and academic programme designed to
equip students with a comprehensive %&r:standing of economic principles and their
application. Its effectiveness hing@ key aspects which will be considered in this

study as indicators of Eeo i¢s curriculum. These are: Relevance of the Current

Curriculum Content t@jectives and Implementation of the Economics Curriculum

Content. (j\\%

Perceived @vance of the Secondary School Economics Curriculum: This refers to the
ext &Vhich secondary school Economics teachers and students in public secondary
schools in Ibadan Metropolis, Oyo State believe that the content and skills taught in the
Economics curriculum are meaningful, applicable, and beneficial to real-life situations,

future studies, career aspirations, and societal needs.
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Implementation of the Economics Curriculum: In the context of this study, this refers to
the extent to which secondary school Economics teachers deliver the prescribed curriculum
content as intended by the state educational guidelines. This includes the coverage of topics,
adherence to learning objectives, use of recommended teaching resources, lesson planning,

and alignment with the curriculum’s scope and sequence. \

Teaching Methods: In this study, teaching methods refer to the struch@ rategies,
techniques, and approaches employed by Economics teachers t%&# instruction,
effectively facilitate student learning, promote understanding cepts, and achieve
specific learning outcomes. Teaching methods in this @ 15 considered from two

perspectives which are the types that teachers use and the@hers’ proficiency in their use.

O

Types of Teaching Methods: refers to dif instructional strategies either teacher-
centered or student-centered used to del'x@stmction effectively and achieve specific
learning outcomes. Teaching methoé@erest in this study are lecture method, discussion,
use of resource persons, proj%ga%:d learning, demonstration method, flipped classroom,
problem-solving, disc@%eld trips and technology integration method. Proficiency in
the Use of Teachh\&ethods: In the context of this study, it refers to a teacher's ability to
effectively S{) various methods and techniques to facilitate student learning. This

involveQJ erstanding different approaches, adapting them to specific contexts, and

consﬁfltly demonstrating positive learning outcomes in students.

Students: In the context of this study, these are public senior secondary school students

(SSS1-3) who offer economics as a subject in Ibadan Metropolis in Oyo Sate.
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Teachers: In this study, these are specifically, Economics teachers in public secondary
schools in Ibadan Metropolis, Oyo State, who are qualified, certified, and professionally

trained to teach Economics.
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Chapter Two

Literature Review

This chapter presents the review of literature by various researchers on specific

concepts that enhance better understanding of this particular study. The chapter was

discussed under the following headings and sub-headings:
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2.1 Conceptual Review
2.1.1 Teacher Effectiveness

The teaching profession is formally recognized as the domain of skilled and
knowledgeable individuals within the educational field who bear the responsibility for all
teaching principles, methodologies, and commitments to ensure the holistic th of
students at every educational level. Teaching is an intricate endeavor()@ndamental
components include: goals, subject matter, instructional strategies, aSsessment (grading &
feedback), the character of the educator, and the caliber o% carner. A country’s
prosperity and wellness are built upon its educational fra @(; thus, the effectiveness of
any educational system largely depends on the caliber@ts teachers. The teacher is seen as
an agent for transformation and the pivotal @ on which the success or failure of
education relies. The teacher stands as th&@ crucial element of the educational system;
and without a competent educator, e@ most favorable conditions cannot guarantee the
fulfillment of the school’s Pi@ aspirations. This is because the quality of education
cannot surpass that o @achers. The true effectiveness of teachers encompasses

understanding w?%&each, how to instruct, when to teach, whom to instruct, the purpose

of teaching,;an@ed, where to teach'.

I@’bmentable that often those who have experienced the classroom, whether they
are trained or untrained, mistakenly believe that teaching merely involves the transfer of
knowledge. However, as we will uncover later, teaching transcends the mere conveyance of
subject matter. It is more than just standing before a classroom to dictate notes, engage in

discussions on concepts, demonstrate principles, conduct experiments, or provide
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information to students. Teaching extends well beyond action; it consistently involves
individuals and the nurturing of their intellect and potential. Each person is unique in their
intelligence, abilities, attitudes, interests, motivations, needs, and temperaments, among
other factors. Consequently, what may captivate one learner may not engage another. What
may inspire and provoke thought in one individual may not have the same effect onanother,
and so forth. This illustrates the complexity of teaching, highlighting that thé@(:tiveness

of the teacher is the paramount expectation in the profession. < )

/\

Teacher effectiveness refers to the ability of teachers to fa% udents to learn and
attain academic accomplishment. Teacher effectiveness is th ching ability of the teachers
to teach in a manner that can bring the desirable modiﬁcat@in the behavior of the students.
Teacher effectiveness is a field of research that i%’b‘:med with the attributes of teachers,
classroom environment, teaching behaviorq\\@%eir effects on the students. It can also be
described as a product of teachers' dﬁ&tions that determines the quality of a teacher's
performance’. Teacher effecti@@ca\ is a teacher's capacity to utilize appropriate
instructional strategies andé@iques in order to enable students' learning of information,

skills, and competenc'esgd ultimately desired learning outcomes?.

Teacher cﬁfgt,\i:/eness is among the determinants of student achievement and is an
importan r in the quality of education. It is a constellation of attributes, abilities, and
practices that are utilized to facilitate a teacher to foster learning and engagement in students.
It is a key concept in education, and there are various dimensions which constitute effective
teaching and learning outcome. Conceptualizations of teacher effectiveness have evolved
over time, influenced by research, educational trends, and changes in educational contexts to

inform the current understanding of effective teaching practice®.
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2.1.1.1 Evolution of Teaching Effectiveness

Since the 1960s, effectiveness has been applied in education and its use has changed
over the years. In the late 1970s to the 1980s, Researchers started investigating how self-
effectiveness impact academic achievement and motivation in students. Studies had
investigated the effects of students' self-confidence on academic achievement, perSistence,
and involvement. In the 1990s, attention to self-effectiveness was extend@teachers‘
perceptions and the manner in which these shape classroom p&es&@' and student
achievement. The research looked at the interconnection between s' effectiveness and
their classroom management, students' motivation, and instr@na accomplishment. It was
evident that teachers' instructional choices and interactior@th students were linked to their
beliefs in being able to make a change in studen‘&s. Over time, from the late 1990s to
the 2000s, collective effectiveness has lé\@rbpopular. "Collective effectiveness" is a
description of the group of teacherss&ed perception that they can improve students'
academic success. Results of co@é;}effectiveness of a school on student success, school

.

climate, and collaborative @s have been the target of research’.

Neverthele.swm the 2010s and beyond with more focus on growth and
improvement (Q&‘ectiveness among teachers and students, education effectiveness study
went on lve. Researchers examined different variables impacting effectiveness. Effort
went\ﬂb integrating effectiveness-construction practices in teacher training. Additionally,
there have been online techniques and technology-enabled platforms aimed at measuring
and supporting teachers' and students' effectiveness views. Such sites offer chances for self-
analysis, commentary, and aids for greater effectiveness. For the most part, student self-

effectiveness has given way to thinking about teachers' attitudes and education communities'
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collective effectiveness. Facilitating effective teaching tactics, student motivation, and
supportive learning climates now require teachers to have knowledge of and commitment to

the effectiveness.

In the recent years, teacher effectiveness has been shift toward multidimensional and
holistic understandings, there are various definitions but they all seem to convergwa few
key aspects, but for the purpose of this study teacher content knowledg@fessional

development, and context of student engagement will be considered. ,\

2.1.1.2 Teacher Content Knowledge %2

Teacher content knowledge refers to a teacher’s ding of the subject matter
they are teaching. It includes deep and accurate knov@e of the facts, concepts, theories,
principles, and structures within a specific disci €.g., economics, mathematics, history),
enabling the teacher to present the subjec?@rly, accurately, and effectively to students.
Teacher content knowledge is the (@&ﬁ d breadth of a teacher’s understanding of their

subject, which allows them to @he material accurately, meaningfully, and in a way that

promotes student learninQQ\
A deep @ding of the subject matter is essential for capable teachers. At the

heart of tean@g lies a teacher’s ability to make interactive choices amidst the ever-evolving
dyna%@of the classroom, which comprises multiple components. Economics teachers
must possess extensive knowledge related to their field, including knowledge in economics,
Economics theories, principles, models, scope, instructional methodologies, and the apt

application of teaching materials to enhance the learning environment. This knowledge
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shapes the teachers’ individual pedagogical reasoning and decisions significantly affecting

the overall teaching experience.

The emphasis on teacher knowledge transcends mere general understanding,
prioritizing personal knowledge as it applies in practice. Teachers meld content knowledge,
pedagogical understanding, teaching theories, and hands on teaching experien o craft
their own sights into the interplay of complex classroom factors. This ' ecomes
evident during the decision making processes in class. All choices ma&\by teachers during
their instructional practices stem from their personal grasp of th and the educational
setting they navigate. Consequently, analyzing a teacher’ ssroom practice highlights
their intrinsic understanding of teaching. The types ofgehoi€es teachers make based on this

comprehension evolve gradually during their t training and expand significantly

through practical teaching experiences. @

This reasoning and decision @%kxh reveal the characteristics of teachers’ thought
processes while they teach, Q%bting a dynamic interplay that unfolds during actual
teaching moments. It @gh experiencing these choices and adjustments that teachers

weave their sub:'ea(&wledge into a comprehensive ability to make instructional decisions,
t

referred to 6
knowle@%

Teachers’ exhibit wisdom in making classroom decisions: for instance, they align

er’s content competence (TCC), a crucial aspect of their professional

their choices with their cognition, comprehension, classroom teaching experiences. However,
these decisions do not solely arise from specific pedagogical or educational theories. Rather,

teachers harmonize their content knowledge with their overall experiences in the classroom
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context. Teachers can conceptualize content knowledge in three distinct ways: declarative,

procedural, or strategic.

Declarative knowledge encompasses memorization, understanding, analysis,
comparison, critique, and consultation regarding foundational economic theories, principles,
and models. This type of knowledge pertains to the structure of economics, tb%)le of

economic theories and models, and topics as well as teaching principles, m@@logy, and

techniques in economics, making it straightforward and easily und ogh/fhis is often

referred to as narrative knowledge. %Q

Procedural knowledge empowers teachers to objectives through the

application of rules and concepts; thus, it translates inQ{he execution of economic theories
and principles. It consists of communication %@%stmctional methods, and classroom
management techniques. This is consid@as practical teaching proficiency that is
primarily developed and exercise s%hx gh real world experiences. Therefore, the
application of procedural kn()&@b is often more individualized than that of declarative
knowledge. QQ

A teacher’s g{q&glc knowledge enables them to address or resolve specific challenges
within their,tea g practice. The nature of teaching is largely influenced by the interactive
strategles Qers employ during instruction, as they adapt their content, methodologies,
and s egles to ignite students’ learning potential based on their reactions to unforeseen
circumstances. Strategies knowledge extends beyond the simple application of concepts and
rules; it is also fueled by the teacher’s own practical experiences. It can be seen as an

intuitive or innovative insight prompted by specific situations. This knowledge interweaves

the teacher’s various knowledge types, experiences, and wisdom.
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Strategic knowledge is more personal than procedural knowledge because teachers
choose specific strategies to cater to student needs in a unique classroom context. Mastery of
strategic knowledge is what teachers strive for to achieve an ideal level of instructional
proficiency, at which they can express themselves naturally without pausing to select words
or phrases and can communicate effectively without additional assistance®. it rexsents a

flexible and directly applicable knowledge structure in teachers’ minds that.i S their

instructional decisions. Strategic knowledge is pivotal to Economics teachers’ content

knowledge, as it most directly influences their actual teaching practi

2.1.1.3 Professional Development 0

Professional development refers to the ongoing @s through which individuals—
especially within their careers—enhance their 6% knowledge, and competencies to
perform more effectively in their roles. l\\gfbommitment to personal and professional
growth that can take many fom@rmal or informal. Professional development
encompasses the enhancement a%ﬁlgr experiences through acquiring increased knowledge
and reflecting critically o@r teaching practices. Teachers discover how to instruct,
translate theory int Qon, and foster student advancement. Professional growth

S

€ncompasses @'

gathering toring programme, seminars, etc.) and unstructured experiences (like reading

ured experiences (such as participating in workshops, professional

scho\s&oumals, viewing educational documentaries relevant to their field, etc.). This
understanding of professional development is, therefore, broader than mere career or staff

development.

Historically, the primary form of professional development accessibility to teachers

was staff development or in-service training, typically featuring workshops or brief courses
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aimed at providing teachers with new insights into specific areas of their profession.
However, contemporary views see teacher professional development as an ongoing process
that involves regularly scheduled opportunities and carefully designed experiences to
facilitate advancement within the field. Over time, when teachers engage in continuous

learning, it leads to interconnected experiences that allow them to connect their&isting

knowledge with new insights®. OQ

To ensure that professional development effectively contri%s educational
transformation, policies must endorse the changes expected of tea uch policies should
address various factors that enable enduring support for tem@. Additionally, they need to
foster new frameworks and opportunities, both outsideg educational institutions (like

teachers networks, inter-professional collaboratigbtc.) and within schools, while also

promoting innovation systems for evaluatintability, and career advancement.

Teacher professional develop&bﬁﬁcessitates advancements in knowledge, skills,
Judgment (related to classrc:o&@ices), and the roles teachers play within a professional
community. Conversely, I@l\tiatives aimed at fostering professional development should
emphasize develsqg&ssential skills, achieving proficiency in core teaching competencies,
enhancing %(gg\lonal versatility, acquiring pedagogical knowledge, contributing to

colleag@ fessional development, and exercising leadership while engaging in decision-
mak%/

Due to the effects of globalization and modernization, the world is swiftly evolving
into a more knowledge drive mobile, and collaborative entity. This transformation presents

challenges for both individuals and communities, as the workforce now seeks individuals
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who possess enhanced analytical reasoning, digital literacy, and advanced communication
capabilities. Hence, the pressing need for students to develop new learning skills for the 21*

century poses a formidable challenge for both them and their teachers.

In light of the evolving demands in the 21 century, teachers themselves must secure
new competencies to effectively impart these skills to their students, thereby improving
instructional quality and overall teacher effectiveness. Teachers should cultivate abilities
that align with the requirements of 21% century skills, such as information technology
literacy, information literacy, media literacy, and collaboration competencies. Professional
development initiatives for teachers should be content oriented, incorporate interactive
learning, promote collaboration, utilize effective practice models, provide expert coaching
and support, facilitate feedback and reflection, and ensure a lasting duration. Professional
development for teachers should be an ongoing process adapting to the times. Strategies for
teachers’ professional development should be integrated and consistent with the 215 century
skills. Methods for teacher development could include peer observation, fostering

collaborating community, formal training programme, and more’

2.1.14 Student-Engagement

Student éngdgement refers to the level of interest, curiosity, attention, and active
participatigida student shows during learning activities. It reflects how invested students are
in theiown learning both emotionally and intellectually and how connected they feel to the
school environment, subject matter, and learning process. Student engagement boosts
academic achievement, reduces dropout rates, improves motivation and self-confidence, and
encourages lifelong learning habits. Student engagement turns education from passive to

purposeful, it’s the heartbeat of transformative learning.
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Teacher effectiveness refers to a teacher’s capacity to actively involve students,
cultivate a welcoming educational atmosphere, and encourage significant interaction that
nurture student development and progress. This concept highlights the necessity of fostering
a supportive and captivating learning experience'?. Additionally, it has been elaborated that
teacher effectiveness includes the ability to identify and respond to the diverse needs and
backgrounds of students, creating an inclusive and just learning environment for everyone!'l.
Learning strategies tailored to different learning styles are crucial for ensuring student
engagement and academic success. Students demonstrate various styles such as converging,
diverging, assimilating, and accommodating, all of which can markedly influence their
cognitive, emotional, and behavioral levels of participation'?. For instance, students who
tend towards converging and accommodating styles may engage more with practical tasks
and problem based learning, while those learning toward assimilating or diverging styles

may favor alternative instructional techniques'?.

Furthermore, age influences the expression of students’ learning preferences, with
older learners often showcasing a stronger inclination towards the diverging styles compared
to their younger peers'?. This underscores the necessity of incorporating age related
differences when crafting tailored instructional methods to cater to the diverse needs of the
student body. Teachers should exhibit adaptability in their teaching approaches to meet the

1213 By blending practical activities, dynamic

varying learning preference of their students
discussions, and opportunities for independent inquiry in the classroom, teachers can foster a
stimulating learning environment for all, irrespective of their preferred modes of learning.

Additionally, stimulating cognitive engagement among students is vital, some lessons

should be designed to encourage critical thinking, problem solving, and deep
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comprehension'?. Furthermore, effort must be directed toward enhancing emotional
engagement to elevate students’ passion for learning and to foster a positive emotional
climate!>!3. Ultimately, addressing diverse learning styles though personalized instructional
strategies not only increases student involvement but also nurture critical thinking skills and
improves academic performance. By acknowledging and accommodating the distinct
learning requirements of each student, teachers can create inclusive educational settings that

empower learners to thrive in a continuously changing global society!*

2.1.2 Economics Education in Secondary Schools Nt

Economics is a discipline within the Nigerian curriculum, @d among the humanities in
senior secondary education. Other subjects included %@group are Nigerian Language,
Literature in English, Geography, Government, C%rén Religious Studies, Islamic Studies,
History, Visual Arts, Music, French, and %’@ERDC). The economic curriculum, as an
official policy document and academio\@ework, was integrated into Nigeria's educational
system to foster a comprehens@c(? the current state of curriculum and advancements
concerning Economics cul@n, as well as teaching materials and pedagogical practices

utilized across all edu $a1 levels'”.

The f:cu(w}conomics education is on human behavior, aiming to arm students with

econmr%be
prinm

s, institutions, and their contributions to national progression. When Economics

acy and critical thinking skills, emphasizing the understanding of economic

first entered into the secondary school syllabus, its popularity grew rapidly as the initial
schools offering it in the West African School Certificate Examination (WASCE) achieved
unexpectedly commendable results. A positive correlation emerged between the quality of

performance in Economics and the increasing number of candidates who opted for it in
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subsequent WASCE years. Economics was first introduced as a school subject in Nigeria for

the West African School Certificate Examination in 1967.

Although it can be argued that Economics was incorporated into the secondary school
syllabus in Nigeria in 1966, this was notably later than most other subjects. Nevertheless,
economic had been previously taken by private candidates in the General %ﬁcate
examination prior to its classification as a secondary school subject. It becat@%ent that
economic issues were central to contemporary society. Since the introd@icti f Economics
as a subject for the WASCE in 1967, both the number of school @ing the subject and
candidates undertaking the examination have experiences r@kﬁ growth. To illustrate,
in 1967, it accounted for 0.07% of all candidates in thgamination; by 1969, it rose to
12.56%, followed by 17.16% in 1970, and ten y%’éfter its inception, in 1976, it reached
76.95%. Moreover, in 1985, 441,448 schoﬁ\@rgiates registered for economics, compared
to 373,507 for that same year. in Q\Q% the figures showed 711,377 candidates for
economics, while mathematics @k 8,239 and English language 748,984. Recent data
from the West African Se@:hool Certificate Examination (WASSCE) in Nigeria also

confirms this trend, as t umber of participants in Economics increased from 1,099,803 in
%223.

2018 to 1,137,‘583&32

Frof@s analysis, it is likely an understatement to assert that English language and
math\e&ﬁtics lead in the number of entries. We might consider Economics to be perhaps the
most favored subject within the secondary school curriculum, should the popularity of a
subject be measured by the number of schools offering it and the number of candidates
participating in the school learning certificate examination. It seems reasonable to suggest

that Economics ranks just after English Language and Mathematics. Additionally,
33



recognizing that Economics became a secondary school subject in Nigeria in 1966, it can be
stated that its immense popularity growth over the years has been quite remarkable. This

indeed reflects the substantial appreciation afforded to Economics education.

Economics delves into human actions, including how individuals earn a living and
choose among different options to meet their needs. It emphasizes the exar%on of
businesses and government entities whose endeavors are directed at produ@%oods and
services to satisfy human desires, as Economics centers on hurpg duct. Hence,
Economics qualifies as a social science, and akin to any scientifi line, the reasoning
approach in Economics follows a methodological framewor@ analysis is structured, and
the credibility of its various theories can be scrutinizedgnsequently, an effort has been
made to harmonize the theoretical bases of the d@fbﬂe with their real world application.
Economics is now part of the senior seco@%‘lool (SSS) curriculum under the revamp
National Policy on Education (NPE). T@rogramme has been crafted by the Comparative
Education Study and Adaptati(@%aer (CESAC) to fulfil the demands of Economics
within the new educationa@work. The guiding principle of this curriculum is to equip
senior secondary sch &dents with fundamental knowledge and skills that will enhance
their understar{i.njgf onomic challenges within any community. With this philosophy in

mind, the following objectives have been established for the Economics course:

(1) Novide students with the essential economic principles needed for practical living

and further education,

(i1) To prepare and motivate students to manage scarce resources wisely and efficiently,
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(ii1) To foster students’ respect for the value of work and their recognition of the economic,

cultural, social values of our community, and

(iv) To enable students to gain knowledge to address the economic issues faced by society

including Nigeria, other developing nations, and the global community*.

Moreover, for the successful teaching and learning of economics, t@erian
Educational Research and Development Council (NERDC 2008) specifi ollowing

goals for instructing Economics at the senior secondary school level: ’\

%ﬂ/ell as the instruments

ending specific economic

i.  Understanding fundamental economic principles and conce

for sound economic analysis, aiding students in
notions and applying them to their daily lives as@duals or businesses.

ii. Cultivate analytical skills and appreciate t ndations of logical economic decision
making. @

iii. Engage thoughtfully in discu{é@ut economic reforms and development as they
impact or could impact &&g/oader Nigerian populace, raising awareness in students
concerning the ecs@?issues confronting the nation and how they can be addressed
to contribute @m building.

iv. Recogn& influence of public policies on the national economy.

v. Un%’anding the framework and operations of economic institution.

vi. Become motivated to actively partake in national economic growth through
entrepreneurship, capital markets, and related avenues.

vii. Understanding the challenges faced by developing countries in their pursuit of

economic advancement.
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viii. Understanding Nigeria’s and other African nations’ roles and statuses in their
international economic arena and acknowledge the difficulties encountered by
developing countries striving for economic progress!'#16,

The aforementioned reasons for teaching Economics highlight that every community faced

with specific fundamental economic challenges. Economists typical categori&e these

dilemmas into three main questions: what to produce? How to produce? an whom to
produce? Solutions these issues can be discovered by through ecomﬁig, potentially
addressed by the study of the discipline. The objectives of teachin Xics are attainable
if teachers are sufficiently prepares since teaching Economi(@%ates the application of
suitable instructional methodologies to enhance the com(@nsmn of concepts, terminology,
and to uncover the inherent abilities within a%%mer, thereby enabling them to
significantly and meaningfully contribute t mic growth, planning, and development.

Economics is largely an abstract concg&%ﬂ a theoretical realm of study; consequently,

beginners may find it challenginx% rasp fundamental content readily. Therefore, it is

primarily the responsibility b& ers to deliver the subject in a way that facilitates student
understanding allowing\théni to implement it in problem solving or examination scenarios.

The emphasis h@ot merely be on covering an overloaded syllabus or displaying

teaching pr@ency, but rather on nurturing the learning capabilities of students and their
succ@b

Economics education is considered to have a significant influence on the extent of
Economics engagement, consequently boosting business productivity and sales figures.
Every senior secondary school graduate should have been thoroughly equipped for higher

education while also acquiring essential practical economic abilities vital for poverty
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alleviation, job creation, and wealth generation; thereby further reinforcing the foundational
ethical, moral, and civic principles obtained at the primary education stage. Additionally, the
aims of Economics for senior secondary school are quite profound, providing insights and
illustrating potential outcomes of various behaviour; it aids us in selecting among multiple
options. It encourages individuals to make informed choices that will fulfil their needs
amidst infinite wants and limited resources. Economics, as a subject, im;@umerous

values to students, including; < )

1. The Cultural Values: Economics possesses intrinsic worth that re it captivating as an
academic subject; for instance, there is substantial reasonin ﬁt It connects students
to the core aspects of daily life and is also relate to nea@)n emporary issues such as the

international Monetary Fund (IMF), Structural A 'ut@% programme (SAP), and more.

2. _Intellectual Training: Economics also\% ibutes to intellectual development as it
involves analyzing issues in a manner @often unfamiliar to individuals. Economics is

not merely a collection of knowle@lt is more a methodology than a doctrine, cognitive

tool, a thought process that Qi&)ractitioners in reaching accurate conclusions.

3. Vocational Traininé;b&ocational aspect of Economics makes it readily appealing to
students. The b@s direct applicability in various sectors of industry and commerce.

Furthermor%is a crucial component of many professional qualifications such as Banking,

Acc%@ and Secretarial studies?'.

The significance of Economics education for any country is quite apparent. It allows
both the leaders and the citizens to grasp fundamental economic principles and concepts, as
well as to appreciate, value, and strive to enhance their economic circumstances for

improved social welfare. Understanding Economics is essential for responsible citizenship.
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The core reason for teaching Economics should be to furnish economic knowledge
necessary for accountable citizenship. Good citizenship encompasses the capacity to make
sensible choices regarding key economic issues, supported by solid reasoning. Furthermore,
the role of Economics in the senior secondary school curriculum has been firmly established,
as it is recognized to incorporate various civic values derived from topic suys the
components and drivers of national income, the structure and activities of lab Qions, and
the operation and influence of financial institution. The foundation adeguatcly prepares
individuals for modern societal living. The exploration of E cs has practical
implications in everyday life'’.

The pivotal function of knowledge, compet@s, and economic concepts in

fostering informed decision making, critical :t:m'@, and financial literacy among

individuals, communities, and societies iS.C 6@ conomic education is fundamental in

equipping students with the capability @ate the current economy, supplying them with
the tools to comprehend econo 'Qstems, analyze social issues critically, and make
informed decisions in both p@g{and business realms.

Economics education &él es individual’s economic literacy by granting them a practical
understanding ial economic concepts, principles, and theories. Economic literacy

enlightens viduals about economic phenomena, including supply and demand, market
structures,, thflation, and economic policies, enabling them to effectively manage economic
decisions and everyday financial transactions.

Economics education promotes financial empowerment by imparting practical knowledge

and skills in areas such as budgeting, saving, investing, consumerism, and financial planning.

Financial literacy enables individuals to make prudent choices in personal finance
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management, avoid debt, and achieve long term financial goals, thereby enhancing their
financial well-being and resilience.

The study of Economics enhances individuals’ decision making skills by developing their
critical thinking, problem solving, and analytical abilities. Economics education provides
students with the frameworks to analyze and assess economic conditions, weigh ad«antages
and disadvantages, balance trade-offs, and make well-reasoned decisions ami certainty
and complexity. These decision making capabilities are vital for individuals to address
economic challenges, evaluate policy alternatives and contribute to ics growth.
Economic education assists individuals in understanding the &s and performances of
different economic systems, such as market economies, economies, and international
Economics inter-dependencies. Through the exp rtﬁiQof economic theories, institutions,
and policies, students gain awareness of the s influencing economic growth, income
distribution, resource allocation, a@inability, thus fostering a comprehensive
understanding of economic matter@al, national, and international levels.

Economic education boost@% participation and engagement in public discussion
regarding policy issué@%uipping citizens with a refined understanding of economic
concerns, ine '% overty, and social welfare. Economically informed citizens can
critically a%@\s policy propositions, advocate for evidence based policies, and make
kno@fgle decisions on economic issues that affect society at large.

Economic education cultivates and entrepreneurial mindset and promotes innovation by
encouraging individuals to seek opportunities, take risks, and create value within the

economy. By studying entrepreneurship, market dynamics, and business strategy, students
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acquire the skills and mentality to uncover business opportunities, innovate products and

services, and enhance economic growth and prosperity.

2.1.2.1. Nigerian Economics Curriculum (Content and Structure)

The Economics curriculum is crafted to lay a foundation for students i ’e&lomic
concepts and theories, along with an insight into how these ideas relate t economic
challenges faced in the world. The Economics framework in Nigeria ﬁ(%rected by national
educational policies and the National Educational Research Qvelopment Council
(NERDC), strives to furnish students with essential abiliti ledge, and comprehension
of economic principles, theories, and practices. It seel@gltivate students’ analytical and
critical reasoning skills, as well as problem sol&apabilities to enable them to make
informed Economics choices and grasp the\\\@enges and opportunities present in Nigeria's
economic landscape. é—;\\,

The Economics curricu organized to encompass the syllabus at the senior
secondary school (SSS) VQs\ahd for the West African Senior Secondary School Certificate

Examination (WA&) and the National Examination council (NECO)

C
O

\*
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NIGERIAN EDUCATIONAL RESEARCH & DEVELOPMENT COUNCIL

..the think-tank of the Nigerian Education

E-CURRICULUM THEME DETAILS Today : 713012022
SUBJECT: ECONOMICS CLASSLEVEL: 8851
THEMEA:  PRINCIPLES OF ECONOMICS
Topic Performance objectives Contents Teacher's Activities Student's Activifies Teaching &Leaming Material Evaluation Guide
1/Meaning of Economics and ' 1 Explain the meaning of 1 Definitions, scope, 1 Amange a group 1 Group discussion fo 1 Students to:
related concepts Economics importance and discussion on how ihe  relate these concepis to Explain how the <
2 Explan he basic concepts methodology of Economics. knowledge of these the Qanly activities of knowledge of th:': basic
i Eis ol | TIE o o 4 seic concepts infuence our | individuals, firms and concepts afect the
relevance o dey-to-day - daily choices government decisions of b
By 3 Concept of Wants, Scarcity, individuals, firms and v
human activiyies and
d Scale of Preference, Choice, govemment
S, Opportunity Cost '
2 Basic fools of Economic 1 Define basic economic fools, 1 Graphs, Charts and tables, 1 Display various charts = 1 Solve pracfical 1 Charts graphs and ofher 1 use he knowledge of
Analysis state their uses and measures of central elating to the topic. problems Televant materials mean, median and
importance tendency mede fo solve practical
2 construct a frequency econaic proglems.
distribution.
3 calcuiate the mean, median
and mode of any given set of
data

>
>

Figure 2.1: E- Curriculum of Senior Sec&y School Economics
Source: NERDC 2022 ’\\,
The Nigerian senior secon@ﬁg@hool (SSS) Economics Curriculum covers 25 themes

divided into 48 topics acro@ars SSS1-3, focusing on both micro and Macro Economics

principles, theories a oaches. The curriculum is structured into 25 themes (9 in SS1, 8

in SS2, 8 in S@s are further subdivided into 48 specific topics (15 in SS1, 18 in SS2,
15 in SS3 E-curriculum is structured with columns for topics, performance objectives,

con‘w\ktslzéachers’ activities, teaching and learning material, and evaluation guide.
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Table 2.1.2.2.1 SSS1 Economics Curriculum of Nigerian Senior Secondary School

Themes

Topics

Theme 1  Principles of Economics

Theme 2  Economics System

Theme 3  Business Organization

Theme 4  Population, Labor Market and
Human Capital Development

Theme 5 Structure of the Nigerian

Economy

Meaning of Economics and Related
Concept, Basic Tools of Economics
Analysis, Concept of Demand

Supply, Theory of ProductlﬁQ

Basic Economics Probl

Firms and indust ’\

Population, rket

]\@ of the Nigerian

QF@W, Agriculture,

ning

Theme6 Financial institution and ® Meaning of Financial

Regulatory Agencies '

Theme 7  Money and 1nﬂat10@cfltlon

Theme 8 Distribut@e

Theme 9 Busiggs@ inance

institution
Money: Meaning, Characteristics
and Functions
Channel of Distribution

instruments of Business Finance

> )

Source: E 2022
o
\/Q/’b
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Table 2.1.2.2.2 SSS 2 Economics Curriculum of Nigerian Senior Secondary School

Themes Topics
Theme 1  Principles of Economics Tools of Economics Analysis,
Concept of Demand and Supply,
The Production Possibility Curve,
Cost Concepts, Revenue Conc
Theme 2  Economics System Types and Features of Economi
System. ’\
Theme 3  Population, Labor Market and Labor Market. %Q
Human Capital Development 0
Theme 4  Consumer behaviors, price Elementary tment of Utility
Determination and Market Th ice Determination, Market
Structures @res
Theme5  Nigerian Economy and Maj or@dustries in Nigeria, Agriculture.
Natural resources ° ’\\,
Theme 6  National income an%bc?c Elementary Treatment of Fiscal

Finance Policy, Balanced and Unbalanced

QQ Budget, Elements of National

Income Accounting.

Theme 7 in(@}l institution and Types of Financial institution
g

rb ulatory Agencies and their Functions.

Thefx& Money and inflation/Deflation =~ Money: Demand For and Supply of

Money, inflation and Deflation.

Source:

NERDC 2022
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Table 2.1.2.2.3 SSS 3 Economics Curriculum of Nigerian Senior Secondary School

Themes Topics

Theme 1  Comparative Economics Economic Lessons from Asian

Tigers, Japan, Europe and

America \

Theme 2 Population, Labor Market and Human Capital Development
Human Capital Development (JO
Theme 3  Structure of the Nigerian Petroleum and Nigeonomy,
Economy Manufacturing and €onstruction,
Service indu '$
Theme 4 Financial institution and Agenci | gulate Financial
Regulatory Agencies MarkeQEunctions and Role of

R@ory Agencies

Theme 5 International Trade and Balanc@maﬁonal Trade, Balance of

of Payment . Payment (B.O.P)

Theme 6 Development Economi’{(.)\ Economic Growth and
. AQ/ Development, Economic
Q\ Development Planning.

Theme 7 international EConomics international Economic

C({:{%Qxat n Organization
Theme 8 @lied Economics and Current Economic Plans; MDGs,

Q:bontemporary Economics NEEDS, Vision 2020. Economic
Organizations Development Challenges,

Economic Reform programmes

Source: NERDC 2022
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The aforementioned highlights the expansive and forward thinking Economics
curriculum in Nigeria, designed to meet the varied requirements of learners, spanning from
fundamental literacy to an intricate comprehension of economic frameworks and regulations.
It lays a robust groundwork for individuals aspiring to enter fields such as economics,
commerce, and policy development. By understanding the wider economic obs&s and
prospects both in Nigeria and internationally, students are more prepare(@ygage i
molding the Nigeria’s economic future?. (J

/\
O

This leads to the implementation of an economi @culum which refers to the
process of translating curriculum design into actuab&ing and learning practices in
classrooms and educational institutions. Effectiv%@’gementation ensures that the goals of
the curriculum—such as economic literac&%cal thinking, and real-world application are
achieved through systematic plannin %@1 ry, and evaluation.

As economies progress@dagogical approaches to teaching Economics must also

.
evolve. The convention @@ulum, frequently anchored in classic theories and theoretical
frameworks, oft.e%\%ls short of preparing students to tackle the complexities of the
contempora @ial systems, technological disruption and global challenges. Adapting to
transfo i0n’' in Economics education is crucial for equipping learners with critical

anal)&'q% abilities, practical insights, and flexibility in an ever-evolving economic

environment.

In a world where change is the only constant, it is imperative that evolution takes

place for advancement to occur. As the global economic landscape expands, incorporating
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modern concepts into the Economics curriculum becomes vital to mirror real world dynamic.
This necessitates supplementing economic theories with up-to-date examples such as
worldwide financial trends, digital currencies, and developing markets. Another key
motivation for transformation is to foster adaptation to technological innovations, where
economic modelling and data analysis can now leverage artificial intelligence, bl&chain,
and big data. The curriculum should embrace tools reflecting these cements.
Additionally, addressing global challenges issues like climate change}, ingquality, and
sustainability requires Economics solutions that transcend conventiply and demand

frameworks. Change is indeed imperative; Economics sho %e confined to theory,

students ought to engage in policy analysis, business @ ations, and financial literacy
programmes, among others. 2 er

In today’s educational landscape@incorporation of technology into learning
space has become standard. Elementé@ secondary students are familiar with technology
as an essential component of @Q learning journey. Emphasizing an increased use of

.
technology will elevate u@competencies and engagement, and effective application will
ultimately enharice student outcomes. The advantages of incorporating technology into
educational se@extends beyond merely facilitating learning; they play a significant role
in promo udent involvement and overall academic success®.
\v well integrating real time Economics data and applications, global case studies,
and current policy discussions into Economics education will stimulate critical thinking,

financial literacy, and meaningful interaction with Economics issues, ensuring that students

are thoroughly equipped for both their professional and personal financial choices.
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Teachers of today must not only prioritize innovative teaching techniques but also
nurture a holistic approach by adapting various strategies to foster a supportive and
conducive learning environment. By harnessing technology alongside innovative
pedagogical methods, educational institutions can cultivate a culture of creativity,
involvement, and continuous enhancement. Furthermore, Economics intersects with
technology, politics, environment science, and psychology. A broader curric %wates
a well-rounded understanding®®. Teaching economic models diyerse global
perspectives promotes adaptability and cross cultural 1ns1 ’%hlch encourages
inclusiveness and diversity.

Also incorporating real world experiences thr@ internship, simulations, and
practical research projects allows students to %%eoretical knowledge in real life
contexts. Moreover, involving industry ex e e educational process such as inviting
guest speakers on specific topics can learning. Engaging experts in workshops,

i

mentorship programmes, lectures, elp contextualize classroom learning, leading to

improved student performaﬂ‘@% executed effectively?’.

Adapting to traﬁ&aﬁon in Economics curricula signifies preparing students to
think beyond t 't@to innovate, resolve real world issues, and contribute meaningfully
to financialgand policy discussions. A dynamic, responsive curriculum not only enhance
stud@gagement but also ensures that future of economists, policymakers, and
entrepreneurs possess the competencies necessary to navigate the complexities of today’s
economy. Thus, to secure the future of Economics Education, embracing transformation is
the imperative call to action.

After outlining the significant roles that economic education serves in the sustainable
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advancement of any country, it is disheartening to observe that Nigeria has struggled to
leverage these advantages due to various obstacles faced by economic teachers during the
instructional process. The Economics curriculum in Nigeria is faced by a number of issues,
mainly arising from a lack of experienced teachers, insufficient instructional materials, and
curriculum overload. Additionally, challenges such as inadequate infrastructure, @ce of
technological integration, and ineffective policy execution further hinder @ccessful
delivery and application of the curriculum. (J
Instructional materials (commonly known as teaching aidspass all types of
resources that facilitate the documentation, storage, transmisgiQn, or retrieval of information
for educational purposes. Many schools lack teach1©1 s essential for Economics
instruction, and the few that exist are often insu 11@" he scarcity of teaching aids and
other educational resources such as librarie%fbmputer labs complicates the teaching and

N

Also, it is concerning @several Economics teachers lack the necessary

learning of economics.

competencies for effective h@%on. The dearth of qualified teachers to navigate modern
educational tools (suc@%ver point and the internet) can adversely impact instructional
quality. Conse '@numerous teachers revert to outdated manual teaching methods,
which sever@limits their ability to provide meaningful instruction?.

\/@:hing methodologies pertain to the strategies employed to enhance the selected
teaching approaches. The persistent reliance on traditional lecture methods by many teachers
has resulted in diminished interest, decreased classroom engagement, and poor academic
performance among students. in numerous Nigerian secondary schools, the conventional

approach to teaching Economics seems more convenient for some teachers; however, this
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methods renders learners passive, failing to showcase the skills and capabilities of
Economics teachers. As a result, Economics students struggle to contribute effectively to the
nation’s sustainability efforts.

Furthermore, Class size indicates the average number of students per classroom in an
educational institution. There exists a correlation between class size and, student
performance. Overly large classes can inhibit teachers’ ability to provid onalized
attention and constructive feedback, potentially stunting student lea in&Tjachers often
have no choice but to adopt group teaching strategies. While gro‘@&e‘nods can be time
intensive, they are often the most effective means of engagi ents in larger classes,
fostering creativity, and enhancing retention of discussio@owever, due to limited control
over class sizes and the recent surge in education%@d in Nigeria, enrollment increases
have undeniably led to larger class sizes uently, effective teaching is becoming
increasingly unrealistic, as the teachiq%% learning process requires an environment
conducive to education. Thus, ex&;{@ class sizes continue to hinder Economics teachers
from successfully imparting %edge and skills necessary for students to engage in the
sustainable developmeh@ gue?s.

Interest r; @meference for engaging in one activity over another. Various factors
shape stude@ attitudes toward economics, one major factor being their perception of the
subj%&allenging and dull, leading to disengagement and poor academic performance.
With a lack of interest and a negative posture, students in Economics teaching and learning
sphere struggle to absorb any information, making it increasingly challenging teachers to

impart the knowledge and skills they aim to share.
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So also, an outdated curriculum may fail to address contemporary economic issues or
global challenges faced in today’s world. A revised curriculum should be developed to
modernize the existing content. Since teachers play a pivotal role in curriculum application,
including them in the design and development process can significantly enhance lesson
preparation effectiveness and resource utilization. Numerous studies indicate that teachers
are often instructed to implement curricula without any involvement in creation,
leading to a lack of commitment to the implementation process. Ultimately, the translation
of curriculum policy into practice fundamentally relies on teache@% hold significant
influence over these changes. Insufficient involvement restricts ‘the research that may be
carried out concerning content delivery, such as studies Quctional methods that align
with the updated curriculum and current educa&ﬁ&sources. A lack of research into
effective teaching strategies can lead to sta 'Géand decreased learning efficacy?®.

Finally, Absence of real-worlc&é&rance within Economics education presents
notable hurdle that influences st@’ comprehension, involvement, and readiness for
practical economic decision‘@ . By its very nature, Economics is intricately tied to real-
world situations encon@?g market dynamics, the effects of policy, financial literacy, and
societal growt '@heless, numerous educational institutions continue to emphasize
theoretical meworks without sufficiently linking them to real life experiences.
Con@@, some students learn the economic theories without fully appreciating their
practical applications, rendering the concepts more abstract than usable for daily financial

and policy choices. When they cannot connect with the motivations behind economic

models, their drive to implement these theories diminishes.in the absence of experiential
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learning, students may find it challenging to analyze financial markets, decode policy results,

or manage their personal finances effectively?.

The economics curriculum is profoundly relevant in today’s interconnected, dynamic,

and complex world. Whether at the level of individual empowerment, career preparation, or

national development, economics offers tools to think clearly about choj costs,
consequences, and fairness. A well-structured curriculum goes beyond rning of
models and theories—it cultivates an awareness of the human and inéqtional dimensions

of economic activity and equips learners to contribute meanin society. Therefore,

ongoing investment in economics education is essential fot @ing resilient economies and

informed, capable citizens*®. Q

The relevance of the economics curgic ies in its profound ability to shape
individuals, societies, and economies th\' hthe development of critical thinking, analytical
reasoning, and informed decision@g. Economics, as a social science, deals with how

individuals and societies all'o@ Scarce resources. Consequently, an economics curriculum

when thoughtfully deﬁ&md delivered serves both academic and practical functions,

influencing na@@ylicy, personal financial behavior, business strategy, and global

relations. 6

\E}'fstly, an economics curriculum provides a structured understanding of different
economic systems (capitalism, socialism, and mixed economies) and how they function. By
learning economic theories (e.g., supply and demand, comparative advantage, Keynesian
and classical economics), students are equipped to comprehend Market dynamics and price

mechanisms, The role of government in economic regulation, The causes and consequences
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of inflation, unemployment, and economic growth, The interplay between fiscal and
monetary policies and so on. This theoretical grounding is essential not just for economists,

but for anyone involved in public policy, business, or international affairs.

Economics also fosters a rigorous, analytical approach to problem-solving. Students
learn to evaluate trade-offs and opportunity costs, interpret data using statistic Is and
models, formulate hypotheses and test them against real-world evidence ecisions
under conditions of scarcity and uncertainty. These skills are transfetable to many fields,

including finance, public administration, law, and journalism. %

Furthermore, a sound understanding of economic powers individuals to engage
more effectively in civic life. For example, Vot rf&% understand taxation, government
spending, and the implications of budget de %are better prepared to evaluate political
platforms. Citizens can participat.e e\meaningfully in debates about inequality,
globalization, and social welfare @s. Individuals become more critical consumers of

economic news, discerning T&m political or ideological spin. In this sense, economics

education enhances de?&é&ic participation and civic responsibility.

Addi 'on&yj\\c'conomics curriculum prepares students for diverse career paths.
Finance anking (Risk analysis, investment planning, and market forecasting),
Gov%ent and Policy (Budget planning, policy evaluation, economic research),
international Organizations (Trade negotiations, development aid, global economic
monitoring), Academia and Research (Economic modeling, teaching, scholarly analysis),

Entrepreneurship and Business Management (Cost-benefit analysis, pricing strategies,
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market research). Employers in many sectors value the analytical mindset and quantitative

skills developed through economics education.

However, while traditional economics focuses on macro and microeconomics
principles, modern curricula often include elements of personal finance, helping students to
understand interest rates, savings, loans, and investments, Create budgets and e debt,
Evaluate insurance and retirement plans, Make informed career and educati l@i es based

on economic incentives. This prepares individuals to navigate life’s ec@lic decisions with

confidence and competence. %Q

More so, The economics curriculum is incree@y oriented toward real-world
challenges such as: Climate change and sustainabi i@lvironmen‘tal economics examines
how to allocate resources efficiently while cting the planet),inequality and social
justice( Economics helps in analy.z@’ses and solutions to income disparity and
poverty.),Globalization (intematiQ{g)\conomics explores trade, capital flows, and the
impacts of economic interd %nce.),Digital transformation (The digital economy and
emerging technologies\@%eshaped labor markets, consumer behavior, and production

models) areas Cf ral to modern curricula. Students are trained to think systemically
e

and anticipa@l
Q0

\/ Economics emphasizes the importance of using empirical evidence and models to

roader impacts of policies and innovations.

assess public policies. This is crucial for Cost-benefit analysis of government programs,
Health economics and resource allocation in public health, Education economics to improve

outcomes and reduce inequality, urban economics to tackle housing and transportation
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challenges. Through case studies and applied research, students learn to bridge theory and

practice.

The economics curriculum also often intersects with other disciplines: Political
science (For analyzing the political economy and governance structures), Sociology
(Understanding the social dimensions of economic behavior), Geography loring
regional development, trade routes, and resource distribution), History (St conomic
trends and crises over time), Mathematics and Statistics (Using ntitative tools for

modeling and analysis). This interdisciplinary nature enhances s’ ability to address

QO

Moreover, in a rapidly changing world, f@y to adapt is vital. The economics

complex societal issues.

curriculum promotes lifelong learning by Enc ing curiosity about how the world works,
teaching frameworks that can be apii‘\tb new problems and contexts, cultivating a
mindset of continual reassessm@d evidence-based thinking. Graduates are better

equipped to navigate uncertdiplitures, shifts in the labor market, and emerging technologies.

In a nugs\' , an educated population with a strong foundation in economics
contributes to@e effective governance and public administration, Better policy
formulati@d implementation, Enhanced innovation and entrepreneurship, Sustainable
economyc growth and international trade competitiveness. Nations that invest in quality

economics education are better positioned to respond to economic crises and capitalize on

opportunities in the global economy?®.

54



2.1.3 Teaching Methods

Teaching methods refers to the approach a teacher employs to deliver their content to
the classroom, aligned with established learning goals, to foster student understanding. This
approach serves as a conduit that links the subject matter, the learner, and the teacher. The
teaching method is the tactic used to share information, enabling students to acquire
knowledge, while incorporating thorough educational assessments to ensure th@&priate
comprehension is imparted to the learners. Hence, the teaching approach @JQ a distinct
manner in which teachers instruct pupils. Various types and style@%ucation exist that
teachers may utilize during their interactions with students \%er they belong to the
public or private education sectors based on their in inclinations. Nevertheless,
several crucial elements must be considered priopb hoosing a preferred pedagogical
technique, including; the learners’ age and ed% nal stage, the duration of the learning
experience, the nature of the subject content, the intended type of learning outcome™3.

S

Another perspective defines Q%}'

‘\ methods as the tactics and methodologies that
teachers implement to enhanc&fuing and instruction within the classroom environment.

These techniques are sp@ly designed to assist students in engaging with the curriculum,

cultivating crititg(l;\@fing abilities, and ultimately retaining and applying the knowledge

they gain. %e‘

underst@g and utilizing new concepts and skills. By employing a range of methods,

ive teaching methods are vital for ensuring that students are capable of

teachers can address diverse learning styles and meet the varied needs and capacities of their

students. For example, some learners may excel through visual resources, while others might

benefit more from practical experiences or collaborative projects. By incorporating a blend
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of these effective teaching approaches, teachers can establish a holistic learning atmosphere
for their students®#3°.

Furthermore, various modern teaching methods can be applied to achieve distinct
learning outcomes. While some techniques might be more advantageous for introducing new
ideas or constructing foundational knowledge, others may be more appropriate for
encouraging critical thinking, problems solving, and teamwork. These gies are
influenced by the content to be taught, the relative experience of the lea egy limitations

posed by the educational setting. For a specific teaching method t ble and effective,
$

it must consider the learner, the characteristics of the subj ent, and the intended

learning outcomes>®.

Teaching approaches can gener be categorized into teacher-
centered and student-centered, although in practi %%ers frequently adjust their teaching
methods, moving front and back betwe methodologies based on prior learner
knowledge, learner skill level and tar.get

N

g&ming goals?’.

In a teacher centered mo@bachers are the primary authority figure in this
framework. Students are pefs&%as “blank slates”, whose main function is to receptively
take in information (th& lectures and targeted instruction) with the ultimate aim of
evaluation and §s®m. It is the fundamental duty of teachers to convey knowledge and
informationé‘their students. In this framework, teaching and assessment are perceived as
disti%%)cesses. Student comprehension is evaluated through objectively graded test and
assessments. In contrast, during student-centered learning while teachers hold authority,
both teachers and learners take on equally active roles in the educational process®®. The

teachers’ core responsibility is to guide and facilitate student learning occurs through both

formal and informal strategies, such as group projects and class engagement. Teaching and
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evaluations are interconnected; student learning is continuously assessed during the teacher
instruction®’. Thus, it is crucial for teachers to recognize the various teaching methods

accessible and how they can be utilized to support specific learning aims and objectives.

In the context of the research, the various teaching methods that can be used to

promote the teaching and learning of Economics, are: Q\

1. Discussion methods: The most common mode of cooperative method ©f i cting in a

class. It is also a democratic way of regulating a class, in whi@tudents are given
equal opportunity to interact and share their ideas. It tend%appen in a classroom
setting with an audience size. Here, an issue of lessQQ forth to argument, and the
teacher assists in guiding the students' minds to@ the goal of the class. Discussions
method may enable students' understandi% ve meaning to class content, improve

N

students' points of view, highlight o%s g perspectives, solidify knowledge, build self-
i

NS

esteem, and build community i .\m g 1. Tt is also a belief that personality of student
has a significant role to@% learning style. The way in which a student receives and
executes instructio@?hed by a teacher makes them able to learn more efficiently and
personally. T@fe-guided discussion is designed for the students to express their
opinionﬁn general topic®. Although it is a student-led strategy, the teacher must
kn%fbw to lead the discussion. The process is free-guided where they try to arrive at a
solution or respond to the question. Students from different backgrounds can participate

and be exposed to ideas from other students. Lastly, the teacher facilitates to the

majority of interactions defining the style of the talk!333.
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Case Study Method: This is a dynamic student centered approach that uses real-world

scenarios. It is the method of instruction which involves presenting students with real-
life or simulated economics scenarios, situations, or problems. Students analyzes the
case, identify issues, apply economic concepts, and suggest solutions or conclusions.
Through case study methods, cases are based on actual economic events, companies,
policies, or markets, students examine the causes and effects within the %work
through complexities. This methods encourages evaluation of different viewpoints and
economic outcomes. It often involves group discussions or tions to explore
ideas. There are several ways by which case study me@, n be use in Economics,
first select a relevant case like impact of inflation in ntry, a company’s decision to
enter a new market or effects of govemmek@ on unemployment. Then provide
background information which includ @ews, articles, or graphs , guide students
by asking focused questions like konomic principles apply here?, what are the
cause and effects? What are t@y out? Students can work in groups to analyze and
discuss the case, then th@%{ present the analysis and recommendations to the class.
Teacher will later g@%e discussions, clarifies concepts, and link back to theory. This
method k@nomics relevant and relatable. It also develops analytical and

decisio@a ing skills in the students, it encourages active participation and

@tion, it also bridges gaps between theory and real-life application.

Problem solving methods: Problem solving is a student-centered process that

emphasizes using knowledge and skills in practical problems. Problem solving is also
the process of defining a problem, establishing what caused it, finding, location,

position, and selecting likely solutions, and then applying the solution. Under this
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strategy, Economics teachers apply the problem-solving method to relate students'
activity such as conducting investigations and making sense information of data’®.
Application of problem-solving skills in Economics subject is imperative since it fosters
students' thinking skill development. By solving real-world problems, students are
forced to apply their knowledge and skills to a real-world setting, and this can make
them learn the subject more efficiently and enjoy it more. Problem solvi roach is
also an advantage in that it encourages teamwork and collaboration aner e students.
When they work together to solve complex problems, the to communicate
effectively, share ideas, and work towards common obj '\& his can be particularly
beneficial for quiet or introverted students as it can@@them to enhance key social
and interpersonal skills in a supportive and m‘@d environment. But there are also
some potential drawbacks, as the appro is student-centered and involves a lot of
group work, it is not necessarily eas&oXeachers to ensure that all students are engaged
and active in the learning @.it may be very time-consuming and require an
inordinate amount of te reparation. However, if it is applied efficiently, it can be

an effective teachihégegy that enables learners to acquire valuable skills and become

ready for s@ the real world34.

Proje hod: The Project method is a student-directed method that gives the students
X&ce to investigate concepts, ideas, and issues that are environmental and social in
the community. In this method, a teacher is a facilitator and guide who only helps the
students as they conduct their project and ask questions in which they have an interest.
After that, they report their findings back to the authority figure. This promote class

discussions by dividing students into small groups. Interfere to clear misconceptions
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and allow students to understand the content. Allow students to report findings to
classmates and the teacher. Teachers can then use students' experiences to construct new
content knowledge and assess them with tests or projects so as to know what they have

learned from the activity.

Discovery method: Discovery method is a learning-teaching experience whe%&mers
are allowed to find out and learn for themselves. Here, the teacher al@Qpace for
learners to explore and investigate freely various angles, si& atives, and
solutions to the problem. The learner learns and finds o @ous experiences of
problem solving using the learner-centered approa@o make inferences from

information gathered from observation, prediction r@urement, and creating relevant

N\
questions. fb
O

Resources person method: Resources b\\@'l method is a method that involves inviting

subject-matter experts or extern %ssionals into the classroom to deliver lectures,
facilitate workshop, der.n(&@e skills, or share real-world experiences relevant to the
subject being taugh%@ individuals bring specialized knowledge, practical insights,
and industrx g&mmunity perspectives that enhance the learning experience beyond
what a re&@}classroom teacher may offer. This methods is especially effective in
sub'e%%here real-world applications and current issues are vital for student
u\derstanding. By exposing students to experts from industry, finance, government, or
non-profit organizations, it helps to bridge the gap between theory and practice. This
method is to enhance curriculum relevance by connecting classroom with current trends
and real-world applications, to motivate students and expose them to career pathways

and industry standard. It also promote community involvement in education. While
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beneficial, the method has some challenges, logistical constraint i.e. availability of
resources persons, funding and so on, curriculum alignment must be seriously ensured,
also not all resource persons may have effective teaching skills despite subject expertise
that should be checked, limited time ( single sessions may not allow in-depth
exploration of complex topics) . To address these challenges, proper planning, pre-
session briefing, and post-session integration into lesson plans are ess@ Overall,
this methods when implemented effectively, it supports both curr'cuﬁry elivery and

the broader goals of student engagement and career readiness.*

O

Field trips learning: is a pedagogy whose focus is on@riential learning and discovery.

It is a pedagogy that removes the students fi Qool and places them in the field to
learn and obtain skills through hanQ@rbactivities and projects. The pedagogy
emphasizes the integration of sgu@ learning and giving them a chance to apply
what they learn in real life. @noving students from the classroom and observing
firsthand what occurs in Q?\(:ksurroundings or in a real-life situation, field trips can serve
as an excellent me\g or teaching Economics. Students learn through field trips and
outings th(gj\ssot m experiences and observations beyond. It helps foster a sense of
group @‘cooperation among the students. This method encourages teamwork and
%r%unication since the students work together to solve problems and accomplish
tasks. It also provides avenues for the students to learn leadership and responsibility in
their own education. It also enhances active and experiential learning, which could be

more memorable and interesting to students compared to the traditional classroom

learning. By exposing students to real situations, this method helps make learning more
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practical and relevant to their own lives. An example of such is a field trip to a local
business or finance agency that can help the students understand how Economics in
action works like the train station, bank, airport and shopping-mall. Most of the things
the students learn on field trips are usually permanent and difficult to forget. Although it
might require additional time and resources for organizing and executing, which can be
challenging for already thinly stretched teachers. It is also challeng@bQ monitor
student learning and provide individual feedback in the case of field e)Qey:nce. Overall,

field trips is a very effective teaching method that can help '@- ich and effective

learning experiences for students!®34, §

Technology integration method: Technology int@% refers to the effective use of
technology tools such as computers, intem%’éurces, educational software, digital
platforms, and multimedia in classroc}\g%ﬁng and learning processes. It involves
more than simply using digital m@s means strategically embedding technology into
lesson plans, instructional éfia\ry, and assessment practices to enhance student
engagement, understa d ,'and achievement. Technology integration level range from
basic to advance @Jbstituting typing for handwriting, creation of new or previously
inconceiv{l.ej%k e.g coding apps. This methods enhanced student engagement,
supp erse learners, improve access to information, encourages collaboration and
%&unicaﬁon using digital platforms such as Google classroom, Zoom, Microsoft
teams etc. It allows teachers to automate grading, tracking student progress and deliver
personalized feedback using learning management systems and educational apps.

Despite its advantages, technology integration faces several challenges, especially in

developing or under-resourced school systems. Inadequate access to computer, internet
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connectivity, and lack of skillful teachers who can confidently use technology, also to
maintain and update tech tools can be expensive. It can cause distraction for the students
if care is not taken, there is also inequity issues like not all students have equal access to
digital tools at home. Therefore to overcome these challenges, investment in
professional development and school-wide tech policies is crucial. Teacher{have a
central role to play, making sure that the selected tools are appropriate ﬂleearning
objectives, facilitate student engagement through guided digital actthi}s, give close
monitoring and support to students using technology, teachers s@d nhance update in
their digital literacy. Therefore for the benefits of techn y%tegration methods to be
fully realized, it must be supported by ade@ infrastructure, professional

development, and strong pedagogical foundati I%Q

Lecture methods: This approach i‘@making lesson plans for students and

transferring knowledge using EQ&, presentations, and demonstrations. This is a
method of teaching that doe%Qcanvolve students' preferences or the capacity of other
methods of learnin t@ place. Lecture method involves a teacher giving a direct
lecture either fro %ared content or from notes; other method combines lecture with
examples.@he teachers employ the methods of lectures while teaching students.
The %@r keeps moving very little or does not move at all and speaks directly from
\%@scribbles, occasionally aided with charts or graphs. There is one-way
communication between the teacher and the learner. It is teacher-dominated. The
teacher speaks throughout most of the lessons while the learner remains a passive

recipient and just records the data. It is called the talk-chalk or the didactic method'®33.
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10. Flipped classrooms: The flipped classroom is an instructional approach that flips the

traditional way of doing learning activities on its head. Instead of lecturing in the
classroom and assigning homework for students to complete at home, students watch
pre-recorded video or audio lectures or read in class before class and then use class time
for hands-on activities and collaborative projects. This approach provides the student

with a greater degree of control over their learning and is a more dynami@engaging

experience within the classroom®. A very positive aspect of employing this type of
teaching methodology is that it enables the student to work a ir*‘own level and to
focus on those areas where they require a little addition, &ecause students watch
lectures or read at home, they can rewind or paus material to replay ideas and
concepts as needed. This can be especially h Qr individuals that struggle with the
stand-and-deliver style of learning. It al ’éovides opportunities for more interactive
and participatory learning settings. k in class can be utilized for problem-solving
activity, group discussion, an{%ect work so that students learn through doing and
work in groups, which® @%s their understanding on the subject matter. There are,
however, some po&@erawbacks to the flipped classroom approach as well. Students
used to thec‘g ional lecture-style learning might have trouble adjusting to the new

forrnat,@

@ng and resources to access to accomplish the pre-classwork. Teachers will also

there can be challenges in ensuring that all students have the necessary

need to be prepared to spend additional time planning and creating materials for their

flipped classroom teaching. In general, the flipped classroom is very much a viable

teaching method if done well, but it requires planning and preparation* 3>,
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The significance of various teaching methods cannot be over emphasized in the
field of education. Efficient teaching strategies are crucial for fostering an interactive and
vibrant learning atmosphere, where students can learn and utilize new ideas and abilities. By
employing an array of teaching techniques, teachers can address the diverse requirements

and talents of their students, offering them an optimal learning journey. \

One key advantage of implementing different teaching approaches is @bﬂity to
engage students with the content. For example, while some students mwgfve traditional
lecture formats as monotonous and uninspiring, others may fi m to be the most
effective means of acquiring knowledge. By integrating @; of instructional methods,

teachers can appeal with various learning styles and main@students’ interest in the subject

matter. fb
O

Furthermore, different teaching meth an be employed to attain varied educational
goals. For instance, experiential léﬁ’w and collaborative projects can be especially
beneficial for enhancing .‘[e@g critical thinking, and problem solving abilities.
Conversely, conventio Q\ctures may serve better for introducing new ideas and

establishing fund.agk' al understanding.

N\

Addittenally, utilizing diverse teaching approaches fosters a positive and inclusive
educati%taetting. By addressing the varied needs and abilities of their students, teachers

can ensure that every learner feels appreciated and supported within the classroom.

In summary, the significance of teaching methods, encompassing various instructional
strategies, cannot be overlooked. The most effective teaching practices are vital for

establishing an engaging and productive learning environment, where students can absorb
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and apply new knowledge and skills. By recognizing the advantages and limitations of
different teaching methods and leveraging outcomes, teachers can develop captivating and

efficient lesson plans that equip students with the necessary skills and knowledge for success.

Therefore, Teachers play a pivotal role in shaping the quality of education by

academic achievement. Teaching proficiency refers to a teacher’s ﬁ'\lity to effectively

deliver instruction using a range of pedagogical methods tai% the subject matter,
learners' needs, and classroom dynamics. Proficiency in f text refers not only to the
oWwing when and how to use them

ability to apply different teaching techniques but also tqql

effectively to meet diverse learning needs. fbbrb

The importance of teacher prof:lci \ﬁ numerous and cannot be overstated, as it is
crucial to the success of both stu&&g\and the education system as a whole. It enhances
students learning outcomes.” &en‘[ teachers use effective teaching methods that cater to
different learning stylésbe?ping students understand concepts better, retain information
longer, and pe 0@11 academically. It increases student engagement and motivation.
Skilled teat@ can create dynamic and interactive lessons that capture students’ interest
and@fge active participation, leading to higher motivation and enthusiasm for learning.
It also support diverse learners, proficiency enables teachers to identify and address the
varied needs of students, including those with learning difficulties or different backgrounds,

ensuring inclusive and equitable education.
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Likewise, it improves classroom management and fosters critical thinking and problem
solving skill. Competent teachers maintain a well-organized, disciplined, and positive
learning environment where students feel safe and respected, which is essential for effective
teaching and also employ strategies that encourage students to think deeply, analyze
information critically, and develop problem solving skills, preparing them for re&lworld

challenges which contributes to educational quality and reform. OQ

But despite the importance of proficiency in teaching method!,(qany teachers face

challenges such as limited professional development opportuniti of resources, rigid

curricula, and large class sizes. These constraints can hindg ability to experiment with

and implement diverse instructional strategies effectrwely’Therefore, numerous strategies
can be used to improve proficiency like ongoi@ofessional development; continuous
training and workshops seminars, and onB\\Qourses help teachers keep up with modern
pedagogy trends and refine their'@g practices. Teachers should practice peer
collaboration, learning comm \ and peer mentoring can encourage the exchange of
.
ideas and classroom str e@* Also teachers should reflect on their teaching experiences
and identify areas_Yfor i1mprovement and adapt their methods accordingly. School

administrators @d be supportive, school leaders who promote innovation and provide

resources e environments where teachers can enhance their instructional method.

\F

Furthermore, teachers should set specific and measurable Goals, focus on one area of
improvement at a time (e.g., questioning techniques or classroom management) and track
progress using tools like self-evaluations, video recordings, or mentoring sessions. Also,

embracing educational technology is inevitable to improve proficiency, Learning to use apps,
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platforms, and digital tools like interactive whiteboards, learning management systems
(LMS), and Al-enhanced assistants ,Blending traditional teaching with digital experiences
for richer engagement. Experiment with new pedagogues, flipped classrooms, inquiry-based
learning, cooperative learning, etc. tailor methods to different learning styles and needs.
Teachers should consider further degrees in education, curriculum development, or,specific
disciplines. Specialize in areas like inclusive education, counseling, Qxcational
leadership. Teachers should also adapt to student feedback and need& using informal
surveys, classroom discussion to gather feedback and adjust strs to suit students’

evolving learning preferences and challenges. 0

A teacher who consistently reflects, adapts, ar@ags remains not just proficient—
but inspiring. Therefore, a teacher’s proﬁcienc§®ching methods is the compass that
guides the learning journey. It’s not just a m@ 1t’s a mindset of adaptability, empathy, and

lifelong learning. Schools that invesl@ ilding teacher proficiency ultimately build more

curious, capable, and conﬁdent@&nts.
2.2 Theoretical E@ork

)

Two theorigs were addopted for this study; these are: Theory of Planned Behaviour (TPB) by

Icek AjzQ Shulman’s Pedagogical Content Knowledge (PCK) Theory
2.2.1 Theory of Planned Behaviour (TPB)

The theory of planned behaviour (TPB) was developed by Icek Ajzen a social
psychologist in 1985 as an extension of the Theory of Reasoned Action (TRA) by Ajzen and

Fishbein. Theory of planned behaviour (TPB) is a psychological theory that links beliefs and
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behaviour. It is used to predict and understand individual behaviour in specific contexts or
settings. Ajzen proposed that intention is the primary predictor of behaviour. Intention in
turn, is influenced by three factors; attitude toward the behaviour, subjective norms, and

perceived behavioural control.

1. Attitude toward the behaviour- the degree to which a person has a favqusable or

unfavourable evaluation of the behaviour. OQ

2. Subjective norms- perceived social pressures to perform or not per the behaviour.

%}r of performing the
stacles.

Together, these shaped an individual’s behavim@rétentions and ultimately their actual

3. Perceived behavioural control- the perceived ease or di

behaviour, which also reflects past experience and anticip

behaviour. This theory is widely applied i@ional research to understand how beliefs
influence teaching practices and effee@s.

2.2.1.1 Application of Theo% lanned Behaviour (TPB) to the Study

Attitude tow@ behaviour in the context of this study, refers to behaviour as
effective deliv@

teacher’s de whether positive or negative toward innovative or student-centered

the economics curriculum using appropriate teaching methods. A

teacﬁ&ggﬁaethods influences their willingness to implement such approaches. Teacher’s
attitude reflect their beliefs about the value and relevance of the economics curriculum and
the effectiveness of specific teaching strategies. If teachers in Ibadan Metropolis, believe
that the economics curriculum is well structured, contextually relevant, and capable of

promoting student understanding, they are more likely to adopt it enthusiastically. Similarly,
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if they believe that participatory teaching methods (e.g. discussion, case studies, group work)
foster student learning, their intention to use such methods increases. Thus, positive attitudes
toward the curriculum and teaching methods serve as motivational drives for effective

instruction, which manifests in better planning, engagement, and classroom delivery.

Subjective Norms on the other hand refers to the perceived social pressu%lchers
feel to perform or not perform certain behaviours. Subjective norms @pass the
influence of significant others and institutional expectations. This &cl&e@ Curriculum
mandates from the Nigerian Educational Research and Develo Council (NERDC),
expectations from school administrators and inspectors, infl e from colleagues, students
and parents. If teachers perceive that stakeholders & curriculum compliance and
innovative pedagogy, they may feel a social 6%)fessional obligation to align their
behaviour accordingly. This influences w not they adopt teaching strategies aligned
with curriculum objectives. Positive.s&@;ive norms encourage teachers to adopt practices
that are viewed as effective o ca\essionally acceptable, increasing the likelihood of

[ ]
intentional and consistent @um use and dynamic teaching methods

While Pe.rse{'% Behavioural control refers to teacher's confidence in their capacity
to implem tgyc\urriculum effectively and use recommended teaching methods. This
relates to &her’s perception of how easy or difficult it is to implement effective teaching
strate}%. It includes factors such as access to instructional resources, training in economics
pedagogy, class size, and curriculum complexity. High perceived control leads to greater
likelihood of engaging in effective teaching behaviour while low perceived control may
hindered, regardless of positive attitude or norms. Conversely, a lack of support or training

can hinder the application of ideal teaching methods, regardless of a teacher’s intent.
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Therefore, theory of Planned Behaviour sees curriculum and teaching methods as
behavioural constructs. in the sense that economics curriculum provides the structural
framework for what is to be taught. Its clarity, relevance, and alignment with student needs
influence teachers’ intentions and behaviour. If teachers believe the curriculum is practical
and adaptable, they are more likely to engage with it effectively. Also Teaching m&ds are
tools teachers use to deliver the curriculum. Methods such as project-b learning,
collaborative learning, and the use of real-life economic problems oster deeper

understanding. The choice of teaching method reflects both th@&cner’s beliefs and

perceived behavioural control. 0

Furthermore, teacher effectiveness is assessed@ge ability to deliver curriculum
content clearly and meaningfully. It engage stude&igher—order thinking and application
of economic principles. The use of approp@sessment strategies fosters a supportive and
participatory learning environment.'%qg ing to the TPB, teachers’ intentions to teach
effectively driven by their zittit @norms, and control beliefs strongly predict their actual
teaching performance. @re, an effective economics teacher is one who not only
understands the.cu ulum and employs suitable teaching methods, but also does so

intentionally a fidently. It emphasizes that effectiveness is not merely a function of

knowled skill. But also of intentions, shaped by beliefs, social expectations, and

conte\@ral constraints.

In conclusion, the Theory of Planned Behaviour offers a robust framework for
analyzing the factors that influence how effectively teachers implement the Economics

curriculum and utilize appropriate teaching methods in secondary schools. By focusing on
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the constructs of attitude, subjective norms, and perceived behavioral control, the theory
provides a comprehensive understanding of teacher behavior and lays a strong foundation
for examining the psychological and contextual factors that contribute to teacher

effectiveness.

2.2.2 Shulman Pedagogical Content Knowledge (PCK) Theory Q\

Lee S. Shulman, an American educational psychologist, intro cgje concept of
Pedagogical Content Knowledge (PCK) in the mid-1980s as to bridge the gap
between subject matter knowledge and teaching practice. @%s work fundamentally
reshaped how teacher knowledge was conceptualized, g beyond the traditional view
that teachers only needed either content expertis%@wral pedagogical skills. Shulman’s
pedagogical content Knowledge theory origi in the 1980s as a response to limitations
in teacher education models that seP%ré‘% content and pedagogy. Introduced in his 1986
work, the concept of PCK hig @d the need for teachers especially in secondary
education to integrate deep §u®%nowledge with instructional strategies that make content
accessible to students@lman’s theory has since become a foundational framework in

understanding @es teachers effective, particularly in translating academic content

into meani learning experiences.

\/Prior to Shulman’s contribution, teacher preparation often treated content
knowledge (what to teach) and pedagogical knowledge (how to teach) as separate domains.
This split was problematic—especially in secondary education—where teachers needed to

understand subject matter deeply and know how to teach it effectively to diverse learners.

Shulman observed that excellent teachers had a specialized knowledge that allowed them to
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integrates subject matter knowledge (what is being taught), pedagogical knowledge (how
it’s taught), and knowledge of learners (what works best for who), as well as transform

content into understandable and engaging lessons.

Shulman’s groundbreaking idea reframed teacher education programs and professional
development by emphasizing that just knowing economics isn't enoughteﬁ* must

know how to translate that content for learners in engaging, accessible Wayt O
2.2.2.1 Application of Pedagogical Content Knowledge (PCK) t@tudy

The concept of Pedagogical Content Knowled ), introduced by Shulman
(1986), has become a cornerstone in educational re@i@on teacher effectiveness. PCK
emphasizes the intersection between a teacher’s & matter expertise and their ability to
deliver it in ways that are understandam\@d meaningful to learners. This theory is

especially relevant when evaluating 'e@ics teachers’ effectiveness based on curriculum

delivery, teaching methods, ar@ent engagement.

N\

Shulman propo\@%‘, PCK is what distinguishes a subject-matter expert from an
effective teac '.@01%3 knowing what to teach, how to teach it, and why certain
methods w%‘better for specific learners. Literature on secondary economics education
sup oﬁ@ notion, indicating that teachers who possess strong PCK are better equipped to
simplify complex concepts like inflation or fiscal policy through practical examples,

analogies, and student-centered strategies>2.

Moreover, PCK supports the idea that teacher proficiency in diverse teaching

methods directly influences students' learning experiences. Studies found that economics

73



teachers with high PCK skillfully integrate case studies, data interpretation exercises, and
interactive simulations to contextualize abstract theories—enhancing student motivation and

understanding.

Shulman’s framework also bridges content knowledge with pedagogical strategies
tailored to students’ cognitive development levels. For example, understandi@dents’
prior misconceptions about economic inequality or budgeting allows teach [just their
methods for deeper conceptual clarity *3. Also, the PCK model prom(ﬁ\rg’é:tive practice
and ongoing professional development. Teachers refine their 4 onal techniques by
critically evaluating student responses and learning out % Literature illustrates how
economics teachers who engage in continuous learm mprove their PCK over time,

thereby enhancing their effectiveness in deliverin&culum content aligned with national

standards>*. @

In summary, the PCK fra@ offers vital insight into the multifaceted nature of
teacher effectiveness. It provides a robust foundation for examining how teaching methods
and subject mastery b@?ge to influence content delivery, student engagement, and
educational ou '@ﬂ@a economics classrooms. By applying Shulman's theory, the study
can critical@na yze how economics teachers' pedagogical expertise shapes curriculum

rele@Qd student-centered instruction in secondary schools.

2.3  Empirical Review

2.3.1 Economics Curriculum and Teacher Effectiveness

74



A research investigation explored the execution of Economics curriculum and the
academic performance of students in public secondary schools in Osun State, Nigeria.
Constructivist learning theory, along with the context, input, process, and product (CIPP)
framework, was employed. A descriptive research approach was utilized, and a simple
random sampling methods was implemented, selecting 160 participants com@g 40
Economics teachers and 120 Economics Students from 84 institutions. A self-egnstructed
questionnaire and Economics student’s achievement test were utilize l@ er dataThe
findings revealed a significant relationship between the object®<of the Economics
curriculum and the students’ learning outcomes in Ecenomics, indicating that the
implementation of the Economics curriculum inﬂuences@en‘[s’ learning achievements in
high schools across Osun State. The results su %%t the primary teaching strategies
employed by Economics Teachers for impl the Economics curriculum in secondary
schools included discussion, question }swer techniques, project based methods, role
playing strategies, and demonstrat@hniques. The use of instructional materials in their

teaching was found to be md@%

A research investigation evaluated the pedagogical strategies and scrutinized the
educational re@ilized in delivering the Economics curriculum in senior secondary
schools Osun State, Nigeria. The investigation employed a description survey
met?@gy. A multistage sampling technique was implemented, comprising a sample of
960 students from senior secondary school Two (SSS2) and 24 teachers. Three senatorial
districts within Osun State were randomly chosen, with two local government areas selected

from each district, totaling six local government areas. Two schools were picked from each

local government area, resulting in 12 schools overall. Eighty (80) SSS2 Economics students
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and two Economics teachers from each of the 12 institutions were chosen through a simple
random sampling method. The Economics Teaching Methods Observation Checklist
(ETMOC) and the instructional Resources Observation Checklist (IROC) were the tools
used for data collection. The data collection process spanned five weeks. The results
indicated that there were significant differences between the teaching meth{ds and
instructional materials employed in the Economics curriculum implement@n senior
secondary schools in Osun state. The results also revealed a lack of es@s as well as
inadequate utilization of available ones in these schools, wh &ggested that the
instructional resources were not sufficiently accessible, jeonttibuting to poor student
performance in external examinations. It was conclude on these findings, that the
objectives outlined in the secondary school Ec %chrriculum can only be achieved
when its content is fully applied using suitab {éc ing methods and adequate instructional
materials, which are essential for enhar;\icﬁ\sbjdents’ learning outcomes in Economics!®,

A related investigation de ca\to the obstacles encountered during the execution of
the Economics curriculum@periences of teachers in the Francis Baard district of South
Africa as a whole. "l%gpirical research examined lesson planning, resource availability,

and pedagogic@é

Francis B hile striving to implement the Economics curriculum. The study asserted

knowledge as significant hurdles faced by Economics teachers in

that@ve curriculum execution depends on teachers’ capacities to design lessons, select,
and utilize available resources. The findings reveal that many Economics teachers face
difficulties with lesson planning, content knowledge, and the availability and utilization of

resources. Consequently, the study recommended workshops for teachers, as well as the
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provision of up-to-date and pertinent resources, alongside collaboration with Economics

stakeholders!”.

Another investigation evaluated the Implementation of the Economics curriculum in
colleges of education and secondary schools in Oyo State. This research assessed the
relevance of the Economics curriculum content taught in colleges of education co%red to
that in senior secondary schools and also examined the appropriateness Q%ructional
strategies employed in both settings within the state. The study furt&gs%sed both the
quality and quantity of resources available for teaching Econonﬁ%@hese institutions. A
survey research design was employed, targeting Economics@hers from senior secondary
schools and lecturer from colleges of education in O oge. The sample comprised 140
respondents, including 20 Economics lecturers fi r&ges and 120 Economics teachers
from secondary schools, selected using@rgistage sampling technique. Instruments
utilized for data collection included aﬂ&nomics Curricula Content Checklist (ECCC), an
observation of teaching strategi@‘élg\cklist (OTSC), and a Teaching resources Checklist
(TRC). Data analysis invo . %mple counts and percentages. Results indicated that both
Economics lecturers Qﬂchers in Oyo state met the minimum qualification requirements
as stipulated b@@onal Commission for colleges of Education, with a ratio of 1:57 and
1:25 resp y. In Oyo state, 83% of Economics teachers in secondary schools had the
requ‘ﬁ%%laliﬁcations with B.Ed or B.Sc.Ed. In education while 12% teaching Economics
were not specialists in the field. The study concluded that the implementation of Economics
curriculum content in colleges of education and secondary schools in Oyo state suffers from

a lack of diversity and a combination of teaching strategies, compounded by inadequate

instructional materials utilized from colleges of education to secondary schools'.
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There was another study on the impact of teacher characteristics on the
implementation of senior secondary school Economics in the Onueke education zone. The
study was guided by four specific purposes and four research questions. The research
population consisted of 2,520 students from senior secondary schools across all schools in
the four local government areas of the zone. A sample of 280 SSS2 students was drayn from
the study. A four-point modified likert type questionnaire titled the teachers @cteristics
on Implementation of Economics Curriculum Questionnaire (TCIC ,Qyprised of 12
items, was utilized. This instrument underwent validation by three in social science

education and measurement and evaluation, and it was té@% reliability, yielding a
I

coefficient of 0.84. Data were analyzed using mean and deviation. The outcomes of

the study indicated that teachers’ professional quglil@)ns, experiences, and motivational

tendencies significantly influence the teachi learning processes of the Economics

curriculum in secondary schools. Th@ subsequently recommends that government
should exclusively hire teachers p@ng Economics education qualifications to teach the
subject. Furthermore, Econdn&achers should receive ongoing training to enhance their

expertise, and no teacﬁ@ uld teach Economics without adequate instructional materials,

advocating for t’ej\@yive use of field trips techniques in Economicseducation®?.

Sinﬁb@, another study investigates the obstacles hindering effective curriculum
exe@n Nigerian tertiary educational institutions, which include insufficient financial
resources and a crisis of brain drain. This research acknowledged the essential role that
curriculum execution plays in fulfilling national educational goals, thereby identifying these
challenges pertaining to the disconnect between intended and practiced curricula,

emphasizing the necessity for strategic solutions. The paper further analyzes the potential of
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educational resources centers (ERCs) as agents for tackling these issues. ERCs are
represented as versatile organizations capable of reducing burdensome academic loads,
compensating for inadequate school facilities, and promoting inclusive education. The
discourse highlights the synchronization of ERCs with curriculum support, the availability
of multimedia materials for various learning preferences, and their crucial role in interactive
instruction through advanced teaching tools. Additionally, ERCs are regar@ vital in
supplying educational support services, providing professional development ,Opportunities
for teachers, and encouraging teachers’ involvement in curriculu. It wraps up by
asserting the crucial function ERCs fulfil in transformipg, tite, educational landscape,
promising a future where curriculum execution is not me@a challenge but a collaborative
endeavor that facilities effective implementa 'of@ contributes towards achieving

curriculum goals aligned with national develo aspirations®.

N

A study investigated the chall‘& and issues related to the implementation of the
Economics education curriculurréga\college of education Zuba, Abuja. The paper which
was grounded in function@iculum theory, emphasized that students must possess a
global pool of know @ ideas, innovations, human, and financial resources to become
active participe.tsj{}( e global economy. It thoroughly examined curriculum concepts
along Witﬁbé‘implementation process in education institutions. It also discussed various
spec‘f%Qéhallenges impacting curriculum implementation. These challenges were
insufficient orientation on the new curriculum, lack of motivation, inadequate funding,
absence of internet facilities, and a shortage of skilled personnel, among others. The study
strongly advocates for raising awareness among teachers, enhancing funding, improving

ICT provisions, and motivating staff>.
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2.3.2 Teaching Methods and Teacher Effectiveness

A research investigation evaluated the pedagogical approaches and examined the
educational resources employed in the execution of the Economics curriculum in senior
secondary schools in Osun State, Nigeria. The research adopted a descriptive survey design.
A multistage sampling method was utilized with a sample size of 960 senior &ndary
school two (SSS2) students and 24 teachers. Three senatorial district, resulti Qsix local
government areas. Two schools were selected from each district, totaling 12 schools. Eighty
(80) SSS2 Economics students and two Economics teachers from e@ he 12 institutions
were chosen through a simple random sampling method. Th co%nics Teaching Methods
Observation Checklist (ETMOC) and the instructiona@ources Observation Checklist
(IROC) were the tools used for data collection. %&a collection process spanned five
weeks. The findings indicated a deficiency,o0 rces as well as inadequate utilization of
these resources in secondary schools, s kﬁng that the instructional materials were not
sufficiently available, contributiu&ctg\aSow level of student performance in external
examinations. The study coﬁc\isxe with recommendation that teachers should adopt suitable
teaching methods and \@%onal materials when teaching Economics to create a positive
learning envir, 'q@for both teachers and students. Furthermore, student-centered
approaches é(‘)u d be the primary techniques employed for the implementation of the
Eco@%ﬂiculumlg.

Another investigation explored teachers’ application of contemporary teaching trends
and their impact on students’ academic performance, which will serve as foundational input
for a proposed framework of modern teaching strategies during the 2023-2024 academic

year. Three innovative methods were examined: gamification, convergent and divergent
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thinking, project based learning, and experiential learning. In relation to gamification, the
average weighted mean was 3.69 for teachers’ respondents and 3.67 for student respondents,
respectively, and interpreted as very satisfactory. For convergent and divergent thinking, the
averages were 3.68 and 3.59 for students and teachers respondents, respectively and
interpreted as very satisfactory. In terms of project based learning, the average &eighted
mean was 3.66 for teachers and 3.69 for students respondents, again inte as very
satisfactory. Lastly, experiential learning yielded average weighted means of 3.67 for
teachers and 3.57 for students, both interpreted as very satisfactor@]x study revealed a
significant difference between the perceptions of the two res @groups concerning the
application of new teaching strategies for the mentioned es. Additionally, correlation
values of -0.071, -0.065, 0.077, and 0.007 were n%db 1th critical r? values of 0.005, 0.004,
0.006, and 0.000, indicating that the correlati %&rength regarding academic performances
was very low, suggesting no sig.niﬁ‘ﬁt\iifference in perceptions between the two
respondents regarding the use of (&;ﬁcation, convergent and divergent thinking, project
based learning, and expefi& learning. It was discovered the students’ academic
performance for the 20% 4 school year was very satisfactory. The findings showed that
teachers’ use c@morary teaching strategies does not influence students’ academic
outcomes. %‘sequently, the study recommended that teachers identify further relevant
acti%@ would facilitate more efficient and effective utilization of new teaching
strategies to ensure active engagement of learners in the learning process and acquisition of
necessary skills. Furthermore, it suggests that teachers attend seminars, workshops, and
other developmental training to enhance their teaching strategy skills, and adapt additional

teaching trend to promote increased student learning>”.
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In similar vein, a different investigation looked into the impact of teachers teaching
methods on learners’ perceptions of studying social studies in secondary schools located in
southwest Nigeria. The study was guided by six primary objectives. A descriptive survey
design was utilized for this research. The participant population included all junior
secondary school students in southwest Nigeria. A sample of 900 students was selected
through a multistage sampling technique. Data was gathered using a eveloped
questionnaire referred to as the instructional strategies and attitude to Le<' g questionnaire
(ISALQ). The reliability coefficients for sections B and C were fo@to be 0.83 and 0.76
respectively, as determined by Cronbach’s Alpha. The analysi @a was performed using
descriptive statistics alongside Pearson Product N@a Correlation Analysis for
hypotheses testing. Result indicated that while the iveness of teachers’ instructional
methods in secondary school was moderate\sé@ s exhibited a favourable attitude towards
the learning of social studies. The fin. i&urther illustrated that all facets of teachers’
instructional strategies such as le@\lelivery techniques, use of instructional materials,
classroom management, an'(@%ation skills significantly influenced students’ attitudes
towards social studies\@%g. in light of the findings, it was recommended that social
studies teacher()s@ strive to deliver their lessons in a more systematic and logical
manner>’, 6

\I/@ﬁher research endeavor, the focus was to identify teaching strategies and the
application of the educational system in the new normal, aimed at establishing an effective
teaching approach in the 21% century, concentrating on learning outcomes, clarity,

engagement, and enthusiasm. A mixed method research design was implemented, with a

strong emphasis on Focus Group Discussion (FGD). Convenience and purposive sampling
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techniques were employed, gathering data from readily accessible sources within the study
population. The sample consisted of 30 respondents comprising teachers from both private
and public institutions who were experienced in employing teaching strategies suited for the
new normal, as a basis for proficient teaching in the 21% century. The findings revealed that
the teaching strategies and techniques positively influenced both teaching and Jearning
outcomes. The instructional methods employed significantly contributeb effective
learning outcomes and students’ overall abilities. Regarding learning o thnjs and clarity,
students benefited from improved instructional strategies that d better content
understanding and clarity in explanations. Learning engage ﬁmcated a well-structured
time allocation for student activities, while learning usiasm highlighted effective
communication driven by passion among the res%\:@ towards the subject matter. Thus,
a significant correlation was found betwe ing strategies and the application of the
educational system in the new normsa\gst blishing a foundation for effective teaching
approaches in the 21% century®'. Kc-)\

Moreover, one study’ ed into what a student centered approach signifies within
the teaching and lea?@grocess. The findings illustrated that embracing a students
centered meth o@ﬁas become a focal point in education, signaling a transition away
from tradit@l teacher centered approaches. Although the term is broadly referenced,
deﬁ%& effective operationalization amidst the continuum of teaching approaches
remains ambiguous. This study examined 34 articles and systematically analyzed their
contents, presenting methods to operationalize the student centered approach. Project based
learning emerged as a practical method, allowing students to engage with projects, such as

community and design initiatives, where they are responsible for project management or
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problem solving. Problem based learning is a variant of project based learning, where
students tackle less extensive scenarios or questions. The student centered approach is
intricate tied to technology utilization for research, communication, gamification, interactive
simulations, and constructive feedback. This approach promotes active learning through
strategic feedback, while adaptive teaching encourages students’ involvement x)ntent
creation. This review enriches the elements of student centered instruction b%cational
practices®?. (J

Another research was carried out on the pedagogical @\elges in teaching
Economics within the Saki West Local Government Area of Oyo State. A descriptive survey
research design was adopted for the study. A total of 13@iv1duals, including 36 teachers
and 96 students, were randomly selected from t %Qcondary schools in the Saki west
local government. The collected data were using simple percentages and chi square
tests based on a 5-point Likert scale } outcomes revealed that the availability of
instructional resources and the apg{@n of suitable teaching methods positively impacted
Economics teaching and 1%\'@. dditionally, the study concluded that teacher motivation
and frequent participatN@Qeminars, workshops, and conferences positively influenced the
teaching and é@of Economics in secondary schools within the Saki west local
govemmen%ea of Oyo state. Based on the results, the study suggested that sufficient
fund'{/@ld be allocated for the establishment of standard libraries, Economics textbooks,
and pertinent instructional materials for the effective teaching of economics. Additionally,
priority should be given to teachers’ salaries and welfare®.

2.3.3 Other Related Factors Affecting Teacher Effectiveness
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There are several other factors affecting teaching effectiveness apart from
Economics Curriculum and Teaching Methods. Some of which are Teachers Motivation,
Student Achievement , School Culture, Teacher Mindset, Leadership Practices on Teacher’s
Effectiveness

A research investigation explored the role of teaching effectivet& as a
predictor of teaching effectiveness in Nigeria. Through literature review, this focused
on the Nigerian educational landscape, aiming to illuminate the in u% of teaching
efficacy on teacher motivation, instructional practices, student aent, professional
growth, and school culture. The objective was to guide ﬁ)nal stakeholders and
policymakers towards enhancing educational standards Qden‘[ outcomes in Nigeria.
The study highlighted factors such as content g@ge, pedagogical skills, classroom
management, differential instruction, asse nd feedback, relationship building, and
ongoing professional development. It %h‘a correlation between teachers’ efficacy and

their overall effectiveness. The a@ emphasizes the importance of integrating teaching

standards and improve studé@g{)mes in Nigeria®.

A similar s@sessed teacher related factors and the academic performance of

students in E@

questions @QWO hypotheses guided the inquiry. The study population included 6855

s’in public secondary schools in southwest Nigeria. Two research

Ecoﬁq&ﬁ teachers and 289132 public SSS2 students in southwest Nigeria. A multistage
sampling technique was used to select 840 teachers and 3500 students. A descriptive survey
design was adopted. A questionnaire termed teacher Factor Questionnaire (TFQ) with an
alpha of 0.808 and an Economics Achievement test (EAT) with a KR20 of 0.765 were

utilized for data collection. Data were analyzed using descriptive and inferential statistical
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methods. The result indicated a low level of students’ academic achievement in Economics
(average= 1.202) and a low level of teacher factors such as attitude (average = 1.900) while
teaching styles had a comparatively high average (3.169). The hypotheses revealed a
significant joint effect of teacher factors on students’ academic performance in Economics
(F6,833=9.961, p<0.05). It was also discovered that teachers mindset holds coiderable
significance at p>0.05. The outcome concluded that teacher related factors a. %ly affect
students’ performance in Economics at public secondary institutions in Qerouthwestern

region of Nigeria. The research subsequently suggested that t@ should undergo

ongoing training to enhance their mindset, instructional met@qualiﬁcations”.

Additionally, a separate research examines how the“mstructional leadership practices
of principals influence the effectiveness of second@%d school teachers in Nigeria’s North
Central Geo-political Zone. The Principal onal Management Rating Scale (PIMRS)
and Virgilio Teacher Behaviour Inven VTBI) were distributed to 389 teachers across 18
public secondary institutions. %Qc}\mdings demonstrate that instructional leadership
encompassing the articulat@the school’s mission, overseeing instructional programme,
and fostering a const Q learning environment has a significant and positive correlation
with teacher e(e.cjﬂy’\ﬁ%ss. in light of this study, it was suggested that stakeholders should
make kno%ﬁeable decisions and implement strategies to boost teacher effectiveness via
thei?\ggtipals to achieve the desired educational outcomes. Similarly, school leaders

should prioritize instructional leadership practices that pertain to teaching and learning to

enhance teacher effectiveness®”
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24 Conceptual Model

Independent Variables Dependent Variable

!

Economics Curriculum

++ Relevance of Curriculum

Content. 5
% Implementation of Ho 0

Curriculum Content. —

Teacher Effectiveness

Hol % Teacher Content
Knowledge.
< Professional
Development.
4 Q % Student Engagement.
Teaching Methods Q
« Types of Teaching @
Methods.

% Proficiency in the Use of

Teaching Methods. \%

\N D
Source: Researcher (2025), @

N

The conceptuaf- @{ designed for this study presented above aims to examine the

7,

multifacete(&ac s influencing the effectiveness of teacher in public secondary school in
Ibadan %@opolis, Oyo State. The model comprises two key components: the joint
influence of Economics curriculum and teaching methods on teacher effectiveness (Hol)
and the relative influence of Economics curriculum and teaching methods on teacher

effectiveness (Ho2).
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Joint influence of Economics curriculum and teaching methods on teacher
effectiveness. This aspect of the model seeks to examine how the combination of Economics
curriculum and teaching methods influences the teaching effectiveness of the public
secondary school teachers. Economics curriculum is view through two aspect: curriculum
relevance and implementation of the curriculum. (a) Curriculum relevance: examine,the how
relevance the curriculum to the educational objectives is crucial as it may p ﬁenges
for effective teaching and debar the expected learning outcome. \(b), Curriculum
implementation: assess the implementation of curriculum is esse s it can ruin the
whole input process and output procedure and leads to i fe%’veness of the teachers.
Teaching Methods on the other hand, are represented@wo aspect; types of teaching
methods used and the utilization of the teachin r@s. Examine the types of teaching
used in the teaching and learning process i ial, to have a clue if it is render student
redundant or active which affect the exp, ;\)utcome. As well as the utilization of teaching
of the methods, understanding th&chhing methods, used most can clarify its effect on

teacher effectiveness and stu rformance.

Q

Relative influ Qf Economics curriculum and Teaching methods on teacher
effectiveness: @\e tion focuses on examining individual influence of Economics
curricululpbé teaching methods on teacher’s effectiveness to identify their individual
conﬁ&&n. By examining relevance and implementation of curriculum, types and
utilization of teaching methods, the model aims to quantify the influence of each factor on

teacher effectiveness.

88



This comprehensive conceptual model provides a structured approach to understanding the
relationship between Economics curriculum and teaching methods on teacher effectiveness

among public secondary school teachers in Oyo State.
2.5. Summary of Reviewed literature

The literature review encompasses various conceptual, theoretical an “e;@irical

aspects relevant to understanding the determinants of public secondary teacher’s

effectiveness, Oyo State, Nigeria. ’\
O

Some literature view that teacher effectiveness is also be%ected by several other
factors like motivation of teachers, funding, school Q onment, teacher styles and
qualification and many other. All the reviewed t%%mphasized on the importance of
teacher effectiveness in student achievement iﬂb%ramiﬁcation and also its effect on the
society at large. But this study will emp &on teacher content knowledge, professional
development, and student engagen&&g\\sﬁtdies suggest that an Economics curriculum that
is well-structured, practicanl,.&g'aligned with real-world economic scenarios tends to
improve teacher effect&@ . When curriculum content reflects current economic realities,

teachers are mo @dent and better equipped to deliver engaging lessons. Flexibility in
g

curriculum desiZf also allows teachers to adapt materials to suit their students’ needs.
Similar%’berature reviewed on teaching method mentioned the importance of instruction
strategies in aiding teaching and learning process. The utilization of teaching resources were
not emphasized. some mention employing appropriate teaching methods and few mention

the adaptation of the new strategies to tackle the new Economics challenges that is recently

emerging so as to achieve the intended result. Based on this, a shift from traditional lecture-
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based approaches to more interactive, student-centered methods—such as case studies,
problem-solving, group discussions, and the use of I[CT—has been found to significantly
enhance teacher effectiveness. These methods encourage critical thinking and make

Economics more relatable, which in turn boosts teachers' instructional quality.

Given to the foregoing, relevant literature to the subject of this research %y was
then studied under appropriate headings as stated in the chapter. The conc@he topic
was first attempted to be explained (i.e. the Economics curriculum an%ghﬁg methods as
measure to teacher effectiveness in secondary schools), fol which the basic
framework was established, the relevant empirical research %ed and explained. The

conceptual framework, which reflected the researcher’s@el for the study, was the final

component of the review. 6er
O
O
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Chapter Three
Methodology

The chapter describes the methods and procedure used to achieve the purpose of this study.
These are discussed under the following sub-headings: research design, population of the
study, sample and sampling techniques, instrument for data collection, validity and

reliability of the instrument, method of data collection, methods of data analym@@thlcal

approval. ( O
3.1 Research Design 6\

This research employed a descriptive survey resean@ms%gn using a quantitative
approach. This is because this study attempted a descri@ of the existing situation with
Economics curriculum, teaching methods and t g@r effectiveness in public secondary

school Oyo state Nigeria. Furthermore, no@ variables were manipulated in this study.

3.2  Population of the Study ’&

The population of th;s@ included 539 Economics teachers in public secondary
schools in Ibadan metr@n Opyo state, Nigeria. There are total of 11 Local Government
Areas and 337 QJ enior secondary schools in Ibadan metropolis in Oyo State. These

local gove reas, number of Economics teachers and number of schools regarding the

study’s@\atlon were presented in table 3.2

Y
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Table 3.2: List of Local Government Areas and Numbers of Public Secondary Schools
in Ibadan Metropolis in Oyo State

S/N Local Government Total Number of Total Number of
Public Secondary Economics Teachers
Schools
S\
1. Ibadan North 42 79 \4

2. Ibadan North East 34 &QJ

3. Ibadan North West 13 E
4. Ibadan South East 40 O 68
5. Ibadan South West 36 Q 61

6. Egbeda 30 6
7. Ido \Qrb 15

8. Lagelu . 26 49
S
9.  onaAra \ 33 32
&
10. Oluyole \ 27 32

11. Akinyele QQ 35 46
R

Tot ~ 337 539

&

Source: Tescom
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33 Sample and Sampling Techniques

A multi-stage sampling procedure was employed to select the sample for the study. At the
first stage, Ibadan metropolis was stratified into two based on existing geographical structure

i.e. urban and semi-urban. Ibadan Urban has 5 local government areas while Ibadan Semi-

urban has 6 as depicted in the table below (Table 3.3.1). *
Table 3.3.1 Categories of LGAs in Ibadan Metropolis 6\
S/N Ibadan Urban LGAs Ibadan Semi- U@ LGAs
1 Ibadan North Akm

2 Ibadan North East 6’&
3 Ibadan North West @

4 Ibadan South East ,& Lagelu
5 Ibadan South We%{? Oluyole

6 ona Ara

X \(\

Source: Oyo Sﬁty\Educaﬁonal institutions Directory 2025 ¢

O

At the @i stage, simple random sampling techniques was used to select three (3) LGAs
from edch stratum making a total of 6 LGAs (see Table 3.3.2). This was to ensure that every

LGAs in the strata have equal chance of being included.
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Table 3.3.2 Number of Schools and Economics Teachers in the Selected 6 LGASs

S/N LGAs Number of public Number of Economics
secondary schools Teachers
1 Ibadan North west 13 28
2 Ibadan South East 40 68 *
3 Ibadan South West 36 61 OQ
4 onaAra 33 3 (/
5 Oluyole 27 E@
6 Egbeda 30 0 51
LA
Total 179 Y 272
o

&
Source: Researcher 2025 ®

At the third stage, 100 schools W@hosen in proportion to total of 179 schools in the

selected (6) LGAs using pﬂ&ﬁate sampling technique (see Table 3.3.3). This was to

ensure fairness and acb%&n representation. At the fourth stage, all Economics teachers

within the sele@lic secondary schools in each selected LGA were included in the
ng

study consi%

and _h ’Qore accurate and reliable results’ 2. Questionnaire was distributed to all

he small size of the Economics teachers. This is to avoid bias in selection

Economics teachers in each of the 100 schools who are willing to be involved.

To select the 100 sampled size public secondary schools from the 6 LGA. Proportionate

sampling formula was used:

Schools from LGA= — % Total Sample Size (t)
100



Where t =100

T=179

Table 3.3.3 Number of Sampled Schools and Economics Teachers in The Selected 6

LGAs

\

S/N LGAs

schools (%) schools

Number of  Proportion = Number of Numbe@&chers

elected

selected ’\ schools

1 Ibadan North 13 7.3% 7 %“' 16
west QO

2 Ibadan South 40 22.3% Q 22 40
East rbbrb

3 Ibadan 36 204% 20 30
Southwest é@

4  onaAra . QQ’,& 18.4% 19 28

5 Oluyole QQ} 15.1% 15 28

0
6 Egbeda{. ,\\% 30 16.8% 17 33
179 100% 100 175

Source@:archer 2025

The Table 3.3.3 titled “sampled schools in selected LGA” showed the breakdown of the

sample selection process for the study. Each local government is assigned a serial number

(S/N) for identification. The table lists the names of these local government areas along with

the following information: the total number of schools within each area, the number of
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schools selected for the study per LGAs, the number of economics teachers in the selected
schools. Additionally, the table presents the calculated proportion of schools. This offer a

comprehensive overview of the sample selection process for the study.

3.4 Instrument for Data Collection

The instrument that was used for data collection was an adapted four-point L@ scale
questionnaire®*>7 The title of the questionnaire was “Public Secondary Sch@onomics

Teachers Questionnaire (PSSETQ)”. It has four sections, A-D ’\(J

Section A consist items to gather the demographic info i f the teacher: age,

gender, qualification, years of experience, number of perioi]eek.

Section B consist of 15 items carefully structur;@measure the Economics teachers’
teaching effectiveness. in this section, items easured teacher’s content knowledge,
items 6-10 measured professional dev &m;nt, while items 11-15 measured students’
engagement. ’&c_;\\"

Section C of the instﬁ@t consist of 10 items carefully structured to assess the
relevance and the impl%tation of the Economics curriculum content in secondary schools
as it relates .‘i@ effectiveness. in this section, items 1-5 measured curriculum

relevance W@ items 6-10 measured curriculum implementation.

ﬁ&l D of the instrument consist 10 items check list structured to examine the types,
the frequency and effectiveness of teaching methods used in Economics classroom. This
section was made up of 10 items to assess the types and the frequency of teaching methods

used, as well as the teachers’ proficiency using the teaching methods.
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3.5 Validity of the instrument

The instrument’s face, content and construct validity were ensured by the
researcher’s supervisor, all lecturers in the Faculty of education including experts in
measurement and evaluation; who also commented on the clarity and appropriateness of the
items in addressing the problem under investigation. This ensured the ite%n the

instrument were good enough to achieve the stated objectives of the studz@x various

suggestions and ideas were incorporated in the final draft before 3%1 stration of the

[ Q a collection.

instrument. This enhanced the instrument’s validity and suitabilit

3.6 Reliability of the instrument 0
An instrument is considered reliable when it produc 51stent results when administered
at different times to respondents with 51m11ar teristics. To establish the reliability of

the instrument for this study, a pilot tes & conducted among ten (10) public secondary

school Economics teachers in Oyo t@

depicted in Table 3.6.1).

Table 3.6.1 Name@xn Selected Public Secondary Schools Used For Pilot
Study in Oyo Town

A
S/N o Names of Schools
X

6\/ Ilora Baptist Grammar school 1
fb Ilora Baptist Grammar School 2
Olivet Baptist High School, Oyo
Ladigbolu community Grammar School 1
Ilora Muslim Grammar School

Jobele Grammar school
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7 Baptist High school, ilora

8 Oloodu Community Secondary school
9 Ojongbodu Granmar school, Ojongbodu Oyo
10 Army Children Secondary school

The reliability analysis for the 45 items yielded a Cronbach’s Alpha’qj(ﬁgent of 0.942,

indicating that the instrument possesses a very high degree of 1nt§ ohsistency. For the

five individual subscales, the reliability coefficients are preSf@ in, Table 3.6.2.

Table 3.6.2: Reliability Statistics for Research Con ct;
0.\

\g Number of Cronbach’s

Constructs
@ Items Alpha
Effectiveness of Secondary School Ec ics Teachers 15 0.848
Economics Curriculum Implementﬂ(ga\ 5 0.830

Relevance of the Economic$ %ﬂum to Students’ Future
' 5 0.685
Needs and Real-Worl %lc Issues

Common Teachiyg&hods Employed by Economics

Teachers 0

Teachers’ P@«:iency in Utilizing Various Teaching

10 0.867

10 0.866

Met%cgzb

The results show that most of the constructs recorded high reliability coefficients (o > 0.80),
indicating good internal consistency. Although the construct on Relevance of the Economics

Curriculum to Students’ Future Needs and Real-World Economic Issues recorded a
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relatively lower reliability coefficient (oo = 0.685), it is still considered acceptable for

exploratory research in the social sciences.

3.7 Method of Data Collection

A letter of introduction was obtained from the Researcher’s department at Lead City
University, Ibadan which was shown to the principals of the selected schﬂ* seek
permission and approval for administration of the research instrument(t)ge targeted
Economics teachers. The instruments were administered by the rese@fgkand five research

assistants, who were trained prior the data collection on the dis@on and retrieval of the

instrument. QO

3.8 Methods of Data Analysis &OQ

Data collected from the field were@ ed using both descriptive and inferential
statistics. The demographics and -r{(' h questions were analyzed with the use of

descriptive statistics of mean, p@gages, frequency and standard deviation while the two
[ ]

hypotheses were tested u@nferential statistics of multiple regression analysis at 0.05

N\

level of signiﬁcanceﬁ

3.9 Ethlé' al(&pproval

The res@er obtained letters of introduction from her institution, Lead City University to
formally request permission from the selected schools to conduct the study. Informed
consent was sought and obtained from all the respondents, and participation was entirely
voluntary. Respondents were provided transparent information about the purpose of the

study and the use of the data after which they were assured that the study is strictly for
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academic purposes, and that all information provided will be treated with strict

confidentiality.
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Chapter Four
Results and Discussions of Findings
This chapter presents the data collection to be analyzed using both descriptive and

inferential statistics to find answers to each question. This chapter is presented in the

4.1 Instrument Response Rates Q\
4.2 Demographic Data Analysis (JO
4.3 Presentation of Data 6\

4.3.1 Answers to Research Questions 0%

4.3.2 Test of Hypotheses Q
4.4 Discussion of Findings 86

4.1 Instrument Response Rate &

Table 4.1: Instrument Response {ﬁg

following:

‘Bc’er Number Number Percentage of
Title of Instrument  « inistered Retrieved Validated the Response
Public Secondary Scho N
Economics Teacher
Questionnaire QP 175 156 148 82.7%

Source: Fle;E 2025

Table Q esents the number of questionnaires that were administered, retrieved, and
validated, including the percentage of responses. Out of one hundred and seventy-five (175)
questionnaires that were distributed to all Economics teachers within the selected public
secondary schools in each of the selected LGAs one hundred fifty-six (156) were retrieved.
Out of these 156, one hundred and forty-eight (148) (82.7%) were deemed valid and used

for data analysis.
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4.2 Demographic Data Analysis

Table 4.2: Frequency Distribution of Demographic Data of Teachers

Demographic Variables Items Freq (%)
Gender Male 72 (48.6)
Female 76 (51.4)
Total 148 (100.0)
Age Range Less than 30yrs 3 (2.0)
30-40 years 68 (45.9)
41-50 years 57 (38.5)
Above 50 yrs 20 (13.5)
Total 148 (100.0)
Highest Qualification NCE/OND 4(2.7)
HND/B.Sc/B.Ed 93 (62.8)
M.Sc./M.Ed. 39 (26.4)
PhD 12 (8.1)
Total 148 (100.0)
Experience Less than 2 yrs 1(0.7)
2-5 years 30 (20.3)
6-10 years 43 (29.1)
11-15 years 36 (24.3)
Over 15 years 38 (25.7)
Total 148 (100.0)
Number of periods per 2 2(1.4)
week 3 1(0.7)
4 20 (13.5)
5 9(6.1)
Above 5 116 (78.4)
Total 148(100.0)

Source: Fieldwork, 2025

109



Table 4.2. Shows the frequency distribution of demographic variables of the economics
curriculum and teaching methods adopted by the teachers on the effectiveness of secondary
school teachers in Oyo State, Nigeria. This indicates that female gender slightly
predominant among participants, most participants were in their active working age, well-

educated, and are generally experienced group of professionals. Also, most res&ﬂents

4.3 Presentation of Data %2
4.3.1 Answers to Research Questions QO

have a high teaching load.

Research Questions One: What is the leve p@iectiveness of secondary school
Economics teachers in Ibadan Metropolis, O ate, Nigeria, in terms of content
knowledge, professional development, and stud engagement?

\

The research question addresses the'@?f effectiveness of secondary school Economics
teachers in Ibadan Metropolis, C@&(?ate, Nigeria, which was examined in three key areas:
[ ]

content knowledge, prof@@l development, and student engagement.

B
'béj
\¥
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Table 4.3a: Teachers Content Knowledge

Strongly Agree Disagree  Strongly
Agree Disagree

S/N  Items Freq (%) Freq(%) Freq(%) Freq(®%) Mean SD

1  Have strong grasp 114(77.0) 32(21.6) 2(1.4) 0(0.0) 3.76 461
of my subject

matter
2 Stay updated on 106(71.6) 42(28.4) 0(0.0) 0(0.0) 452
current
developments in my 0
subject area ’\(J
3 Understand 106(71.6) 42(28.4) 0(0.0) @‘ 3.72 452

economics theories %
and can explain
their real-life QO

application

economics concepts
for students at fb
different learning ®

levels.
Q)

5 Understand the 99(6(5‘))\ 48(32.4) 1(0.7) 0(0.0) 3.66  .489
foundational and
advanced concepts ° $
in Economics \

4 Simplify abstract 94(63.5) 52(35.1&@.4) 000.0)  3.62 514

Weighted Meap\) N 3.69

Source: Fieldwqu;%v 5
KEY: Strongl;(Agg (4), Agree (3), Strongly Disagree (2), Disagree (1)
Decision Rule:'"éan value of 0.00 - 1.49 = Strongly Disagree; 1.50 - 2.49 = Disagree; 2.50
-349=A 3.50 - 4.00 = Strongly Agree

\/@b table above presents the analysis of responses in the research instrument that
addresses the level of effectiveness of secondary school Economics teachers in terms of
content knowledge which reveals that teachers generally possess strong content knowledge

in Economics. This is supported by high mean scores across related items, with a weighted

mean of 3.69. Majority of teachers strongly agreed that they have a firm grasp of the subject
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(77%) and can explain both foundational and advanced economic concepts effectively. The
ability to simplify abstract economic ideas for diverse learners was also evident, suggesting
that teachers are confident in their subject matter and capable of delivering content in a

student-friendly manner.

Table 4.3b: Professional Development

Always often Rarely  Never ij
a

S/N  Items Freq(%) Freq(%) Freq(%) Freq(‘V?@

1 Participate in 25(16.9) 66(44.6) 50(33.8) 7 .7)\/2.74 794
Economics related

training, workshops EQ

and seminars

2 Receive adequate 34(23.0) 57(38.5) 8(5.4) 2.79  .859
training on curriculum

updates and reforms

from professional ber
development rb

programmes \
3 Collaborate with other 88(%& 49(33.1) 11(7.4) 0(0.0) 3.52  .633
teachers to improve c_)\
my teaching strategies é
4 Apply skills gained $ 88(59.5) 50(33.8) 5(3.4) 5(3.4) 349 724
from training t Q
improve my teaching.
5 My schgol%' S 22(14.9) 43(29.1) 58(39.2) 25(16.9) 242 940

adeduat ess to
pr nal

pment
\, prdgrammes.
\Weighted Mean 2.99

Source: Fieldwork, 2025

KEY: Always (4), often (3), Rarely (2), Never (1)

Decision Rule: Mean value of 0.00 - 1.49 = Never; 1.50 - 2.49 = rarely; 2.50 - 3.49 = often;
3.50 - 4.00 = Always
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The table above presents the analysis of responses in the research instrument to
address the level of exposure of economics teachers to professional development, Although
some teachers reported regularly applying skills from training and collaborating with
colleagues (weighted mean = 2.99), participation in workshops and seminars remains
relatively low. Only 16.9% of respondents indicated they "always" attend pro&sional
development programmes, and a significant portion reported only rare or no s t0 such
opportunities. This suggests that while teachers are open to growt a@@olaboration,
systemic support for ongoing training, particularly related to cuﬂic@xdates, is lacking.

The item with the lowest mean (2.42) highlighted 16&:06% to professional

development provided by schools, indicating a gap in itutional support for teachers’

growth. 6
(&
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Table 4.3c: Student Engagement

Always often Rarely Never
S/N  Items Freq(%) Freq(%) Freq(%) Freq(%) Mean SD

1 involve my students ~ 118(79.7)  29(19.6) 1(0.7) 0(0.0) 3.79 425
actively in class
activities

2 Adapt my teaching 115(77.7)  31(20.9) 1(0.7) 1(0.7) 3.76 . .490
methods to meet the
students’ needs

while staying within OQ

the curriculum goals

3 Callmystudentsby  108(73.0) 36(24.3)  4(2.7) @ 370 515

name during
teaching—learning

process to make 0
them individually Q
involved. Q

4  Engage my students  81(54.7) 55(37.%’612(8.1) 0(0.0) 347 .643
in group discussion,

debates to create @
lively environment &
and aids their °

collaborative skills. &C,;\\'

5 often use real life %(74.3) 37(25.0) 1(0.7) 0(0.0) 3.74 457

examples and casg
lai

studies to exp

a
Economi%c}fq&ts

Weighte an 3.69

Source: Fi ork, 2025
KENways (4), often (3), Rarely (2), Never (1)

Decision Rule: Mean value of 0.00 - 1.49 = Never; 1.50 - 2.49 = Rarely; 2.50 - 3.49 = often;
3.50 - 4.00 = Always

The table above presents the analysis of responses in the research instrument to

address the extent of Economics teachers’ effectiveness in engaging students during classes.
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The responses were notably positive, with a weighted mean of 3.69, matching that of content

knowledge. Teachers frequently engage students through interactive strategies such as using

real-life examples (74.3%) and adapting teaching methods to students' needs (77.7%). High

levels of active classroom participation were also reported, indicating that teachers are

successfully fostering engaging learning environments. These findings suggest that despite

some limitations in professional development, economics teachers in Ibadan @%s, are
2

generally effective in delivering content and engaging their students in’<&1i) ul learning

O$Q
Q
S

Table 4.3d: A Summary Table on the Overa el of Teaching Effectiveness

experiences.

RANa\
Teaching Effectiveness V(?tglh&d Mean interpretation
Teacher content knowledge "\\'\ 3.69 Very High
Professional development Q’&c) 2.99 Moderate
Student Engagement . \A 3.69 Very High

Overall Weighted M%\Q\‘ 3.46
)

Source: Fieldvé:@gs

Interpreta ey: Below 2.00 = Very Low, 2.00 - 2.49 = Low; 2.50 - 2.99 = Moderate;
3.00 - 3. 1gh; 3.50 - 4.00 = Very High

TableBd summarizes that the Economics teachers in this study were highly effective in
their teaching in terms of content knowledge, student engagement and professional

development (weighted mean = 3.46).
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Research Question Two: What is the current state of the Economics curriculum
implementation in public secondary schools in Ibadan Metropolis, Oyo State?

Table 4.4: Economics Curriculum Implementation in Public Secondary Schools in
Ibadan Metropolis, Oyo State.

Always often Rarely Never

S/N  Items Freq(%) Freq(%) Freq(%) Freq(%) Mean SD

1 Follow the national ~ 118(79.7) 26(17.6)  4(2.7) 0(0.0) 3.7 ‘482
curriculum when 0
planning my lessons (2‘%

2 Receive adequate 36(24.3) 63(42.6) 44(29.7)  5(3. « 88 .816

training related to

curriculum
implementation %
3 Have sufficient 40(27.0) 50(33.8) 52(3s. Q 6(4.1) 2.84 873
teaching resources to
implement the
curriculum
effectively. 6
4  Have adequate 36(24.3) 55(37% 46(31.1) 11(7.4) 2.78  .900
instructional time to
complete the
curriculum content 5\%
5  Face several 31(2 Qb\ (33.1) 58(39.2) 10(6.8) 2.68 .881
challenges in
implementing
curriculum

effectively in QQ

classroom.

Weighteg-l\@Q\ 2.99

Source: Field or\,fﬂfs
KEY: Always (4), often (3), Rarely (2), Never (1)
Decision * Mean value of 0.00 - 1.49 = Never; 1.50 - 2.49 = Rarely; 2.50 - 3.49 = often;

3.5%@ Always

Table 4.4 presents the current state of the economics curriculum implementation in public

secondary schools in Ibadan Metropolis, Oyo State.
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The overall Weighted Mean of 2.99 as response to RQ2 indicates that, in general, the
implementation of the Economics curriculum is often effective, according to the Decision

Rule.

Considering the analysis of each of the items, in item 1, a mean score of 3.77 results show
that teachers always follow the national curriculum when planning their less his is
strongly supported by the high frequency, with 79.7% of respondents s Always.
The mean score is 2.88 for item 2, which falls into the "often" range A%Jes s that teachers
often receive adequate training related to curriculum implement% t not always. Result
of item 3 shows that teachers often have sufficient tea sources to implement the
curriculum effectively (mean = 2.84). However, a sigm gpercemage of teachers (35.1%)
reported that this is rarely the case, indicating a n@r@challenge in resource availability. A
mean score of 2.78 for item 4, indicates th \%; ers often have adequate instructional time
to complete the curriculum content, th@t is not consistently sufficient. The mean of 2.68
for item 5 shows that teache.rs&@&face several challenges in implementing the curriculum

effectively. This findin @ with the results from Items 2, 3, and 4, which show that

training, resources time are not always adequate.
° &

N\

In conclusi@v ile teachers consistently adhere to the national curriculum, they frequently
enc@stacles related to a lack of adequate training, insufficient resources, and limited
instructional time.

Research Question Three: What is the perceived relevance of the economics curriculum to

students' future needs and real-world economic issues, in public secondary schools in Oyo
State, Nigeria?

117



Table 4.5: Relevance of The Economics Curriculum to Students'

Future Needs and

Real-World Economic Issues, in Public Secondary Schools in Ibadan
Metropolis, Oyo State, Nigeria.

Strongly  Agree Disagree  Strongly
Agree Disagree

Items

Freq(%) Freq(%) Freq(%) Freq(%) Mean

Economics
curriculum enables
students to
understand basic
tools for sound
economic analysis.
The topics in the
curriculum contents
align with national
goals and
objectives.
Economics
curriculum address
the contemporary

issues in the society.

The curriculum
content support the
development of
critical thinking and
decision-making
skills.

The curriculum
objectives are$
clearly stat

achlewble

90(60.8) 57(38.5)  1(0.7) 0(0.0)

67(45.3)  74(50.0)  7(4.7)

@o

60(40.5)  83(56.1) 94) 0(0.0)
6’6

60(40. 5& @6 ) 534  0(0.0)

S

A

61(412) 80(34.1)  7(4.7) 0(0.0)

3&
R
O

341

3.37

3.36

3.36

.505

581

551

535

573

3.42

KEY

Decisi

ighte
Source: F1@k, 2025
: y Agree (4), Agree (3), Strongly Disagree (2), Disagree (1)

Rule: Mean value of 0.00 - 1.49 = Strongly Disagree; 1.50 - 2.49 = Disagree; 2.50
- 3.49 = Agree; 3.50 - 4.00 = Strongly Agree

As shown in Table 4.5, Economics teachers strongly agreed that the curriculum enables

students to understand fundamental economic tools (Mean = 3.60), and they also

acknowledged that the curriculum aligns with national goals (Mean = 3.41). Additionally,
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the curriculum is perceived to support critical thinking and address contemporary issues,
although these scored slightly lower (Means ranging from 3.36 to 3.37). The overall
weighted mean of 3.42 for curriculum relevance indicates that Economics teachers largely

view the curriculum content as suitable and meaningful for student learning.

Research Question Four: What are the common types of teaching methods e
public secondary school Economics teachers in Ibadan Metropolis, Oyo State,

Table 4.6: Types of Teaching Methods Employed by Public

ondary School
Economics Teachers in Ibadan Metropolis, Oyo S&e,

igeria

Always often Rarely
S/N Items Freq(%) Freq(%) Freq(%) %) Mean SD
1  Lecture method 39(26.4) 57(38.5) 40( 12(8.1) 2.83 914
2 Case Study method 59(39.9) 69(46.6) 20 0(0.0) 326  .684
3 Problem solving 52(35.1)  75(50.7 & 14.2)  0(0.0) 321 .673
method
4 Discovery method 29(19.6) 9@5) 63(42.6) 5(3.4) 2.70  .820
5 Resource person 17(11.8 \X§(30.4) 52(35.1) 34(23.0) 230 952

method c‘)

ipped classroom . . . .
6  Flipped cl 9 23(15.5) 52(35.1) 48(32.4 2.17 1.065

method Q

7 Fleldtrlps % 16(10.8) 23(15.5) 56(37.8) 53(35.8) 2.01 .976

&  Discussi

meth
9 ethod 22(14.9) 50(33.8) 61(41.2) 15(10.1) 2.53 .868

IO\gﬂnology 15(10.1) 58(39.2) 48(32.4) 27(18.2) 2.41  .903

integration method

29(19.6) 86(58.1) 32(21.6)  1(0.7) 297  .664

Source: Fieldwork, 2025
KEY: Always (4), often (3), Rarely (2), Never (1)

Decision Rule: Mean value of 0.00 - 1.49 = Never; 1.50 - 2.49 = Rarely; 2.50 - 3.49 = often;
3.50 - 4.00 = Always
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Based on the data presented in Table 4.6, the common types of teaching methods
employed by public secondary school economics teachers in Ibadan Metropolis, vary in
frequency, with a preference for more traditional and familiar strategies. The case study
method (Mean = 3.26) and problem-solving method (Mean = 3.21) were the most frequently
used, indicating that teachers favour interactive approaches that promote critical{hinking
and application of knowledge. The discussion/debate method also had a relatiy, igh'mean
score of 2.97, suggesting that teachers recognize the value of engaging stlﬁeys n dialogue
and argumentation to deepen understanding. The lecture method 1@; h* more traditional,
remains widely used (Mean = 2.83), likely due to its famili itﬁd ease of use in large
classroom settings. However, more student-centered anrlential methods, such as field
trips (Mean = 2.01), flipped classrooms (Mean = Zannd resource person involvement
(Mean = 2.30), are used less frequently, po due to logistical challenges or lack of

resources. Technology integration was @nited (Mean = 2.41), reflecting potential gaps

in digital infrastructure or teacher @g

&
Research Questz ve: To what extent are public secondary school economics teachers in
Ibadan Metrop 1%& cient in utilizing various teaching methods?

O
&
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Table 4.7: Extent to Which Ibadan Metropolis Public Secondary School Economics
Teachers are Proficient in Utilizing Various Teaching Methods

Highly Proficien Slightly Not
Proficient t Proficient Proficien
t
S/ Items Freq(%) Freq(%) Freq(%) Freq(%) Mean SD
N -
1 Lecture method 49(33.1)  69(46.6) 15(10.1) 15(10.1) %’ 918
2 Case Study method 47(31.8)  92(62.2) 7(4.7) 2(1.4) .602
3 Problem solving 56(37.8) 80(54.1) 11(7.4) 1(0.7) .29 631
method
Discovery method  32(21.6) 85(57.4) 21(14.2) 2.94 793
5 Resource person 18(12.2) 68(45.9) 49(33.1) 2.61 813
method
6 Flipped classroom  25(16.9)  36(24.3) 72(4 15(10.1) 248 .892
method
7 Field trips 23(15.5)  59(399) 4 . 22(14.9) 2.56 927
8 Discussion/Debate  52(35.1) 83(56.1) & 6(4.1) 3.22 17
method
9 Project method 33(22.3)  73¢ 21(14.2) 21(14.2)  2.80 947
10 Technology 35(23.6) 7 \ 21(14.2) 13(8.8) 2.92 .853
integration method . &
Source: Fieldwork, 2025 ’\\'\

Q'v:nt (3), Slightly Proficient (2), Not Proficient (1)
200 - 1.49 = Not Proficient; 1.50 - 2.49 = Slightly Proficient;
~4.00 = Highly Proficient

KEY: Highly Proficient (4), Pr
Decision Rule: Mean valu
2.50 - 3.49 = Proficient;

Based on the ﬁndi@conomics teachers in public secondary schools in Ibadan Metropolis,
exhibit a degb}level of proficiency in using various teaching methods. The data show
that tea@%are most proficient in using the problem-solving method (Mean = 3.29), case
study\fethod (Mean = 3.24), and discussion/debate method (Mean = 3.22), with the
majority rating themselves as either "highly proficient" or "proficient." Similarly, the
traditional lecture method remains a commonly mastered approach (Mean = 3.03), reflecting
familiarity and comfort in its use. However, proficiency declines when it comes to more

innovative or less frequently used strategies such as the flipped classroom (Mean = 2.48),
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field trips (Mean = 2.56), and resource person methods (Mean = 2.61). These methods had
higher proportions of teachers who selected "Slightly proficient” or "not proficient,"
indicating limited experience or support. Technology integration also showed moderate

proficiency (Mean = 2.92), which suggests potential for growth in this area if digital
resources and training are improved. \
4.3.2 Test of Hypotheses OQ

Ho1: There will be no significant combined influence of economics ulum and teaching
methods on the effectiveness of secondary school Economics te% Ibadan Metropolis,

Oyo State, Nigeria.
/\D

Table 4.8: Summary of Regression Model ing the combined
influence of economics curriculum and hing methods on the
effectiveness of secondary school E ﬁbn cs teachers in Ibadan

Metro

Model R Adjusted R Std. Error
Square of the
A Estimate

1 S o) 376 359 27665

a. Predictors: (Constant)\Teaching Methods(Proficiency), Economics
Curriculum ReleyanéefBconomics Curriculum Implementation,

Teaching Metl\lo es)
)
pa Q\\%
N U ANOVA®
Model 0 Sum of df Mean F Sig.
fb Squares Square
1 R%(%lon 6.607 4 1.652 21.580 .000°
Residual 10.945 143 .077
Total 17.551 147

a. Dependent Variable: The Effectiveness of Public Secondary School Economics Teachers

b. Predictors: (Constant), Teaching Methods(Proficiency), Economics Curriculum
Relevance, Economics Curriculum Implementation, Teaching Methods(Types)

Source: Fieldwork, 2025
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This table summarizes the results of a regression analysis aimed at investigating the
combined influence of economics curriculum and teaching methods on the effectiveness of
secondary school economics teachers in Ibadan Metropolis, Oyo State, Nigeria. To test this
hypothesis, a regression analysis was conducted as summarized in Table 4.8. The model
summary shows that the multiple correlation coefficient (R) value of 0.614, indicating a
moderate to strong positive relationship between the independent Variable teacher
effectiveness. The coefficient of determination (R Square) value of 0876, implies that
approximately 37.6% of the variance in the effectiveness of secochool Economics
teachers can be explained by the combined influence of %omics curriculum and
teaching methods. The Adjusted R Square (0.359) adjust the number of predictors in the
model and remains statistically meaningful. The w@d Error of the Estimate is .27665,

suggesting the average error in predicting\é@weness of secondary school Economics

eachers. \
teach . @

The ANOVA table indicat.es t@the regression model is statistically significant, with
Fa, 143 = 21.580, p < 0. @is result confirms that the independent variables (curriculum
and teaching mfth significantly predict the effectiveness of Economics teachers in
public seco da@wols. Since the p-value is less than 0.05, the null hypothesis (Ho1) is
rejected. suggests that there is a statistically significant combined influence of the
ecows curriculum and teaching methods on teacher effectiveness. The findings reveal
that the relevance and implementation of the economics curriculum, along with the types
and proficiency of teaching methods, jointly contribute significantly to the effectiveness of

secondary school economics teachers in Oyo State, Nigeria. These results underscore the
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importance of curriculum design and teaching approaches in enhancing teacher performance
and, by extension, student learning outcomes.
Ho2: There will be no significant relative influence of Economics curriculum (its

implementation and relevance) and teaching methods (types and proficiency in its use) on
the effectiveness of public secondary school Economics teachers in Ibadan Metropolis, Oyo

State, Nigeria. \

Table 4.9: Summary of Regression Model Showing The Rel ti@nfluence of
Economics Curriculum (Its Implementation and Relevgﬁe\? and Teaching

Methods (Types and Proficiency in Its Use) on Th tiveness of Public
Secondary School Economics Teachers in Oyo State;Nigeria.
Coefficients® (-\\
Model Unstandardized Stand@y t Sig.
Coefficients Coefficients
B Std. a
Error Afb
1 (Constant) 1.984 195 rb\) 10.149  .000
Economics 130 160 2.135 .034
Curriculum Relevance
Economics 137 e 5&63 212 2.172 .032
Curriculum
Implementation
Teaching di .184 1.540  .126
Methods(Types)
Teaching 9 114 071 182 1.609 110
Methods(Proficienc

a. Dependent @%The Effectiveness of Public Secondary School Economics
Teachers

Source: Fie&vm, 2025

O

Tabw shows the result of a multiple regression analysis that was conducted to determine

the relative contributions of each independent variable (Economics Curriculum Relevance,
Economics Curriculum Implementation, Types, and Proficiency) to the prediction of teacher
effectiveness of public secondary school Economics teachers in Ibadan Metropolis, Oyo

State, Nigeria. The intercept representing the predicted teacher effectiveness when all
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variables are zero, is significantly different from zero (B = 1.984, § = 0, t =10.149, p<0.05).
Economics Curriculum Relevance had a statistically significant influence on teacher
effectiveness (B = .130, B = .160, t = 2.135, p = .034). Economics Curriculum
Implementation also had a statistically significant influence (B =.137, = .212,t=2.172, p

=.032). Teaching Methods (both Types and Proficiency), however, did not have s&istically

significant individual effects, as their p-values were greater than .05 (p = .IZ@p =.110

/\

Since not all the predictor variables were significant, but some w partially reject the

respectively).

null hypothesis. That is, while the Economics curricu@variables (Relevance and
Implementation) have a significant relative influence onguer effectiveness, the Teaching

methods variables (Types and Proficiency) do no@v a statistically significant individual

effect. rb
N\
4.4 Discussion of Findings é@
\

Findings from res@question one revealed that the level of effectiveness of
secondary school EconomaiCs teachers in Ibadan Metropolis, Oyo State, Nigeria, which was
examined in t@\l\é areas: content knowledge, professional development, and student
engagem@re on very high level with the exception of professional development with
moaﬁ\a%evel. This result strongly agree with a study titled “Overcoming Challenges:
Strategies for Success in the 21st Century STEM Education” carried out recently, which
reported that there is lack of continuous training for teachers which will have equipped them
with skills needed for effectiveness.> Additionally, this result also agrees with “Fostering

student engagement with motivating teaching: an observation study of teacher and student
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behaviours” and “Effective teacher-student relation, student engagement and student
mathematical achievement” which were carried out in the year 2021 and 2024 respectively.
They emphasized that student engagement is a prerequisite for optimal deep-level learning
and retention. They also reported that Teaching effectiveness has a higher positive influence
on student engagement.*> Furthermore, the result of this study partially disagreed with the
work on "Challenges Facing Implementation of Economics Curriculum: The iences of
Francis Baard District Teachers" carried out in year 2023 stated t at@ ers lack of
Economics Content Knowledge (ECK), though the study was on a and may not be
generally applied but was in line with “Exploring the co@ owledge of accounting

which reported that teachers

teachers in rural contexts: A call for a decoloniality appr@

have grasp on their content knowledge though thegﬁgm for improvement.%’

Findings from research question two indica@rgmany teachers face significant challenges
in implementing the curriculum. The.sa\& Its imply that although teachers are committed to
following the curriculum, syste@g\caues such as insufficient training, limited resources,
and time constraints hinde@ll and effective implementation in classrooms. This result
was in line with a pr & study on “issues and Prospects of Effective Implementation of
New Secondar(éik&‘%lCurriculum in Nigeria” carried out in the year 2015 which reported

that imp ation of curriculum often encounters challenges such as inadequate

inst\’b&al materials, insufficient training, poor teacher preparation, and inconsistent

assessment practices, which undermine its intended impact?®.

Findings from research question three revealed that economics teachers in Ibadan metropolis
perceived that the curriculum content is very relevant. The result indicates that Economics

teachers largely view the curriculum content as suitable, and meaningful for student learning.
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It is believed that it will equipped them for future needs and real-world encounter. The
finding agreed with a previous study carried out on “The Secondary School Curriculum:
Content, Relevance and Adequacy” explained that the curriculum content full of knowledge
that will make the student skillfully equipped and prepared for future challenge which will
make them functional not only for themselves but also for society at large. The stu&urther

explained that secondary school curriculum is relevant and adequate but it i@ys at the

level of implementation that we have faltered as a nation’. ’\< )
Findings from research question four revealed the common t teaching methods

employed by public secondary school economics teachers i@dan Metropolis, . Teachers
frequently employ the case study and problem-solving methods but demonstrated declining
proficiency in innovative methods like the ﬂippe@résroom (Mean=2.48) and technology
integration. This implies that more of tra@rgand familiar teaching methods are used
frequently while student-centered a@periemial methods are used less. This result
strongly agree with the report f@c?\study on “Sustainable digital pedagogy in language
teacher education: Percepg@ teachers in Ekiti State Government colleges” that stated

that the traditional %{Q{based methods still dominate classrooms in many Nigerian

schools, despit@'f

oriented heslo.

O
Find&&gfrom research question five showed Economics teachers in public secondary

a shift towards more student-centered, activity-based, and inquiry-

schools in Ibadan Metropolis, exhibited a moderate level of proficiency in using various
teaching methods. It indicated that teachers were mostly proficient in the use of
conventional methods, which means training is needed on more innovative and student-

centered approaches. This result is in agreement with a study on “Effectiveness of Teachers’
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instructional Strategies on Students’ Attitude towards Learning of Social Studies in
Secondary Schools in Southwest, Nigeria” carried out in the year 2021, which stated that
teacher proficiency on instructional strategies is moderate'!. Furthermore, the finding was
similar to the findings of a study carried out in 2018 on “Pre-Service EFL Teachers’
Experiences in Teaching Practicum in Rural Schools in Indonesia” and also a &dy on
“Teaching Proficiency and Performance of Pre-service Elementary Teachers: @atlons to
Teacher Education Training Program” carried in 2019 explained ’tgt@ ers should

consider innovative instructional strategies that are very effective @ sely use them to

provide quality instructions. This validated this result!>!?, %

The findings from hypothesis one revealed that there is@iﬁcant combined influence of
the economics curriculum and teaching metho%%economics teacher effectiveness in
public secondary school with (F4, 143 = 2@% < 0.001). The result was in line with
another study on “Assessment of. Gégnplementation of Economics Curriculum and
Students Learning Achievement Q‘kcﬁ\lc Schools in Osun State Nigeria” that indicated that
there is significant relatior@etween teaching methods used by Economics teachers for

the implementation o &omics curriculum contents and students’ learning achievement in

High Schools ié Ogs}{ ate, Nigeria'.

The ﬁn%ﬂé%m hypothesis two revealed a significant relative influence of the economics
curr%wm (implementation and relevance) on public secondary school economics teachers’
effectiveness in in Ibadan Metropolis, Oyo State. However, there was no significant relative
influence of teaching methods (type and proficiency level) in public secondary school
Economics teachers’ effectiveness in Ibadan Metropolis. This result agree with a study on

“Teachers’ Utilization of the New Trends of Teaching Strategies and their Effects to Pupils’
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Academic Performance: inputs for a Proposed Framework of Up-to-Date Teaching

Strategies” that revealed that there is not significant relative influence between teaching

methods and academics performance!#. In another vein, the result is also in line with a study

on “Assessment of the Implementation of Economics Curriculum and Students Learning

Achievement in Public Schools in Osun State Nigeria” that revealed that effective

implementation of Economics curriculum has significant influence on stu@ learning
C

S

achievement in High Schools in Osun State, Nigeria'®
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Chapter Five
Conclusion

This chapter focuses on the summary of the findings, conclusions, recommendations based

on the findings of the study, contribution to knowledge and the areas of further research.
5.1 Summary of Findings

This study examined the influence of secondary school Economics curriculu@teaching

methods adopted by the teachers on the effectiveness of secondary S(@{w«:hers in Oyo

State, Nigeria. $Q
Research Question 1 revealed that, generally, seconda 01 Economics teachers in
Ibadan Metropolis, were highly effective in their teachi %ﬂghted Mean=3.42) in relation
to all the three measures used in this study. Resull@ontent knowledge show that teachers
generally possess strong content knowled \@I’Qonomws (X=3.69). In terms professional
development, results indicate a mo e%‘ vel of participation (X=2.99) and for students’
engagement, the result show th%(:zers were always engaging the students through such

means as interactive st%@X 3.69).,

Regarding Research Question 2, which was to ascertain the current state of the Economics
curriculum im@n‘tation in public secondary schools in Ibadan Metropolis,; results
revealed ﬁB enerally, teachers often commit themselves to implementing the curriculum
(X_=2\.Q39, even though, systemic issues such as insufficient training, limited resources, and

time constraints hinder the full and effective implementation of economics curriculum in

classrooms.

Answers to Research Question 3, showed that economics teachers agree that economics

curriculum are relevant to students' future needs and real-world economic issues (X=.42).
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Economics teachers’ responses to Research Question 4 indicated that the common types of
teaching methods in teaching economics vary in frequency. The most common was the case
study method (X=3.26), followed by problem solving (X=3.21), discussion/debate (X=2.97),
lecture method (X=2.83), discovery (X=2.70), project (X=2.53), technology integrated
(X=2.42), resource person method (X=2.30), flipped classroom (X=2.17) and ﬁek&s X=
X

Answers to Research Question 5 indicated that Economics teachers ?&Qaaaan Metropolis,

2.01) in that order.

public secondary schools demonstrated varying levels of prof@ across the different

teaching methods. They are most proficient in utilizing m—solving (X=3.29), case

study (X=3.24), and discussion/debate (X=3.22) ap@ces, with the traditional lecture
method also being commonly mastered %’Q) However, teacher proficiency
significantly declines when it comes to m\@novative or less frequently used strategies.
Technology integration exhibited oh@derate proficiency (X=2.92). Methods like the
flipped classroom (X_=2.48)., &e@ips (X=2.56), and resource person methods (X=2.61)
show lower ratings. Q\

on the analysis o.f the aypothesis on combined influence of the predictors and the dependent
variable, the @ rejected the null hypothesis (HO1), confirming a highly significant
combine ence of the economics curriculum and teaching methods on the effectiveness
of s&%wy school Economics teachers in Ibadan Metropolis,, (Fa,143=21.580,p<0.001).

This combined model accounted for 37.6% of the total variance in teacher effectiveness

(R2=0.376).

The relative influence test (Table 4.9) showed that the effectiveness of Economics teachers

is significantly predicted only by curriculum factors. Specifically, both Curriculum
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Implementation (Sig. = 0.032) and Curriculum Relevance (Sig. =0.034) exert a significant
positive influence. Conversely, the individual components of teaching methods—Types (Sig.
=0.126) and Proficiency (Sig. = 0.110) were found to have no statistically significant

relative influence on teacher effectiveness.

5.2  Conclusion \

This study examined the influence of Economics curriculum and tea methods
on the effectiveness of public secondary school economics teacher fn«@adan Metropolis,
Oyo State, Nigeria. Findings revealed a high level of effecti of secondary school
Economics teachers in Oyo State, Nigeria in terms of @ knowledge and students’
engagement, and moderate level of the level of effecti@ss of secondary school Economics
teachers in Ibadan Metropolis, Oyo State, Nige}ibékrms of professional development. It
also revealed that the implementation of E(@Aics curriculum is still in a challenging state.
It also revealed that Economics téa;écx%greed that the economics curriculum is highly
relevant to students' futur? @ and real-world economic issues. Also conventional
methods are the comr% s of teaching methods employed by the teachers. There is
moderate proﬁci.eg&l utilizing conventional teaching methods and less proficiency in
innovative d@nt-cen‘[ered approaches.

In terms elationship, the findings revealed a significant combined influence of
Eco&cs curriculum and Teaching methods on the effectiveness of the public secondary
school Economics teachers. It also showed economics curriculum and teaching methods
both have relative significant influence on economics teacher effectiveness. in this study,
economics curriculum is very relative though there is still challenges in the implementation;

conventional methods are the common types of teaching methods with moderate proficiency
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while innovative and student-centered approaches are rarely or never used with less
proficiency. on the basis of the above results, it can therefore be concluded that the
challenging state of implementation of Economics curriculum and the over concentration on
the conventional teaching methods may be the cause of the moderate level of economics

teacher effectiveness in Ibadan Metropolis, Oyo State, Nigeria. \

O

1. Government and school administrators should organize regularﬁ*shop and training

5.3 Recommendations

for Economics teachers to update their knowledge and versant with latest
development in their area of specialization. i Il bring about effective

implementation of economics curriculum content@ the actualization of its objectives

in senior secondary schools. rbbrb

2. Although teachers already demonst%‘;igh level of student engagement, continuous
improvement is essential. Sch{ﬁg\a'fo 1d further support teachers in adopting diverse,

student-centred instruotiq@approaches such as technology-enhanced activities,

project-based leam% d experiential methods to sustain and deepen students’ active

participatioi K‘@snomics lessons.

3. Efforts @ld be intensified to strengthen curriculum implementation support. Teachers
\@found to be committed to implementing the Economics curriculum, but systemic
issues like limited resources and insufficient training hinder full implementation. The
stakeholders should be fully involved in the provision of instructional s materials, clear

guidelines, and structured support to ensure consistent and effective curriculum delivery.
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4. Curriculum planners and economics teachers, who are the implementers should seek to
maintain curriculum relevance and practical application. Results show teachers agree
that the curriculum is relevant to students’ future needs. Curriculum planners should
regularly review and update the Economics curriculum to keep it aligned with real-
world economic issues and emerging trends, ensuring students gain practical s&

5. While case study, problem-solving, and discussion methods were co ly “used,
innovative methods such as flipped classrooms, field trips, and technglogy integration
were less frequently applied and showed lower proficien eachers should be

encouraged and trained to adopt a wider range of inter@ technology-enhanced
stu

teaching methods to cater to diverse learning needs o dents.

\\

6. Schools should provide hands-on training %tesources for methods like flipped

classrooms, field trips, and resource‘@essions to boost teacher competence in

these areas. This will enhane her proficiency in technology-integrated and
experiential approaches, Wh@% found to be low.

7. Priority should be iV@cm’riculum factors in Teacher effectiveness interventions.
The study show chrriculum implementation and relevance significantly predict
teacher eféﬁ\%ﬂ%s, while teaching method types and proficiency do not. Therefore,
polic@d interventions should focus on strengthening curriculum delivery and

@nce, alongside professional development, to maximize teacher effectiveness.

5.4 Contribution to Knowledge
This study contributed to knowledge conceptually, empirically and theoretically. It

contributed conceptually by providing more and better clarifications on useful concepts in
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the study. These concepts include - curriculum implementation, teaching methods,
professional development, content knowledge, teacher proficiency and economics
curriculum content. Theoretically, this study contributed to the usefulness of theories that
support the link between the independent variables (Economics Curriculum and Teaching

Methods) on the dependent variable (Economics Teacher Effectiveness). These t}&es are

“Theory of Planned Behaviour” for how the economics curriculum and tea‘“ Qmethods
influence teacher effectiveness and “Shulman’s Pedagogical Content TherJQr teaching
methods. Empirically, this study added to the pool of previous studi &howing that there
is a significant combined and relative influence of Economai %riculum and Teaching
Methods on the Economics Teacher Effectiveness i@nor secondary school which
therefore add to knowledge. ber

5.5 Suggestions for Further Research ’b

on research design, this study made .usexkscriptive survey research. Other studies could
make use of quasi-experimental re@ design, wherein treatment and control group would
be used. This study also h@%se of the quantitative research methodology by using
questionnaire for dat?@%tion. In subsequent studies however, qualitative research
methodology ﬁ@e, in which instruments such as interviews and treatment group
discussions @ead of questionnaires can be used to gather information from the respondents.
Fu@ for the purpose of further research moderating variables especially with
regards to the demographic details of the teachers such as gender, qualification, experience

can be used in subsequent studies.
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In terms of study population and sector, this study made use of public senior secondary
school Economics teachers. However, private senior secondary school Economics teachers
can be used for further research. This study focused on a city in Oyo State. Other parts in the
state and even other southwest states could be used in subsequent studies to confirm and

generalize the results across the southwest region of Nigeria. \

O
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Appendix
Public Secondary School Economics Teachers Questionnaire (PSSETQ)

Department of Arts and Social Science Education,
Faculty of Education,
Lead City University,
Ibadan

Dear respondents, Q\

I am a M.Ed. student of the above-mentioned institution. I am cur’rir:t(brrying out a

research to determine the level at which Economics Curriculum eaching Methods

serve as measures of Public Secondary School Economics Teac ectiveness in Ibadan
Metropolis. You are to please, respond appropriately t et of questions in this
questionnaire. As respondents in this exercise, you are n pected to write your name; all

information given will be treated as anonymous and @é used solely for research purpose.

Yours faithfully,
Adeola Akinbebije \c_;\\%

QQ Section A
Demographic (@wn of Respondents

1. Gender @le( ) Female ( )

2. A{egﬁnge: less than 30yrs () 30-40 yrs. () 41-50yrs () above 50yrs ()

3. Highest Qualification: NCE/onD () HND/B.Scs.//B.Ed. () M.Sc./M.Ed. ()
PhD( )

4. Experience: less 2yrs () 2-5yrs () 6-10yrs. () 11-15yrs. ( )over 15yrs ()

5. Number of periods perweek: 1 () 2( ) 3( ) 4( ) 5( )aboveS5( )
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Section B

This section is designed to gather information on the effectiveness of the Economics teacher
in the classroom. Please pick the option the best describe your response to given statement
below.

Teacher content knowledge Strongly | Agree | Disagree | Strongly

agree dism&e
O
SIN |1 N4

1 have strong grasp of my subject (

matter and can compare and o/
contrast concepts within the ’\
subject domain O

2 stay updated on current %

developments in my subject area 0
N\

3 understand economics theories and V
can explain  their real-life {\
application A’b~
4 simplify ~ abstract ~ economics i
concepts for students at different\\Q
learning levels. <\ N
5 understand the foundationaﬁ%@\

advanced concepts in Ecor(
A v
R\
S/N | Professional de el@;ent Always | often | Rarely Never
I \\
1 participate i cotfomics related
trainin%,' ops and seminars

2 receive'adéquate training on

c m updates and reforms
professional development

\ ogrammes

3 | collaborate with other teachers to

improve my teaching strategies

4 apply skills gained from training
to improve my teaching.

5 My school provides adequate
access to professional
development programmes.

150



Student Engagement
S/N | 1 Always | often | Rarely Never

1 involve my students actively in
class activities

2 adapt my teaching methods to
meet the students’ needs while

staying within the curriculum \
goals .0

3 call my students by name during A
teaching—learning process to make ( »
them individually involved. ‘«

discussion, debates to create lively

4 engage my students in group E( )‘

environment and aids their O
collaborative skills. a\
5 often use real life examples and \}

case studies to explain Economics

concepts rg\\r’b
e
N

This section is designed to as relevance and implementation of the Economics
curriculum in secondary scho éSe pick option that best represent your opinion.

‘\(\

Curriculum&Mnce Strongly | Agree | Disagree | Strongly

R agree disagree
SN | Ttems ( \"'?

1 Econemic§  curriculum
e students to
stand basic tools for
\\;t)und economic analysis.
2 The topics in  the
curriculum contents align
with national goals and
objectives.
3 Economics curriculum
address the contemporary
issues in the society.
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4 The curriculum content
support the development
of critical thinking and
decision-making skills.

5 The curriculum objectives
are clearly stated and
achievable.

Curriculum Always | often Rarely Never
Implementation 8

SN | I L~

1 follow the national N
curriculum when planning Q/
my lessons ’\

2 receive adequate training \‘ )
related to  curriculum %
implementation O\

3 have sufficient teaching

resources to implement the

<
curriculum effectively. N ’b‘Q
4 have adequate G
(8)
)

instructional time to

complete the curriculum &

content

N
5 face several challenges in C;\\:\
N

implementing  curriculums
effectively in classroomy

S
& Section D
This section™is de

signed to examine the frequency of use of different types of teaching

methods ow proficient Economics teachers are in the use of such methods in the
teac@/ conomics. Please tick the option that best represent your view.

Teaching methods used | Always often Rarely Never
in teaching Economics
S/N | Frequency of use

1 Lecture method
2 Case Study method

3 Problem solving method
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Discovery method

Resource person method

Flipped classroom method

Field trips

Discussion/Debate method

O| 0| | N | B~

Project method

4

Technology integration
method

S/N

Economics Teachers
Proficiency in Using
different Teaching
Methods

Highly
Proficient

Proficient

Slightly
Proficient

O

,\Q

QN

N
roficient

Lecture method

N4

Case Study method

Problem solving method

N D
-/

Discovery method

Resource person method

Flipped classroom method

Field trips

Discussion/Debate method

O 0 Q| || | W N~

Project method

—_
o

Technology

integr%@

method

N
¢

O
&
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