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Abstract

Previous studies on the achievement of UBE goals in public basic schools, Southwest,
Nigeria had focused more on material management and teachers’ adequacy. The present
study was designed to investigate material management, teachers’ adequacy and learners’
motivation towards learning as determinants of UBE goals achievement. The study adopted
the descriptive research design of survey type. A sample of 4,200 respondents were
randomly selected from 280 public junior secondary schools. Material Management
Questionnaire, Teachers’ Adequacy Questionnaire, Learners’ Motivation Questionnaire
and Learners Academic Achievement Test were used for data collection r=0.8114,
r=0.912 and KR20=0.942 respectively. Data collected were analysed using Mea
Deviation and Multiple Regression. Findings revealed that there was signifi

influence of material management, teachers’ adequacy and learners’ m n towards

learning (R=.228; R?=.052; F275=3.787; p < 0.05), significant rel‘%

learners’ motivation towards learning (B= .242; t= 3.723; p .08), no significant
&ée;tﬁg

influence of

differences in school location (rural and urban) on material ma nt (F2,113=0.175; p >
0.05) and urban schools F», 161= 0.527; p > 0.05), no si differences in school
location on teachers’ adequacy (Fi, 114= 0.009; p > 0.05 an schools Fi, 162= 3.670;
p > 0.05) and there was significant differences in sc ation on learners’ motivation
towards learning in the achievement of UBE go  114= 2.745; p > 0.05 and Fi, 162=
9.100; p < 0.05). The study concluded that ma anagement, teachers’ adequacy and
learners’ motivation towards learning are %ﬂia parts that can determine UBE Goals
Achievement in public basic schools in S@W st, Nigeria. It was therefore recommended
that government should provide necessary, ‘material (instructional and infrastructural), and
ensure more qualified teachers ar uited to enhance effective teaching and learning to

promote learners’ friendly envi 0‘?5@ t.
Keywords: Material Man@nt, Teachers’ Adequacy, Learners’ Motivation, UBE
Goals Achievement 4{ .

Word Coun(t'&ZQ)Q

©
QQ




Table of Contents

Title Page i

Certification i
Dedication iii
Acknowledgement v

Abstract %
Table of Contents @ii
List of Tables

List of other Tables

List of Figures %
List of Acronyms \Q
Chapter 1: Introduction @

1.1 Background to the Study A\’\{{ 1

1.2 Statement of the Problem 12

1.3 Aims and Objectives Q%?ﬁudy 13
1.4  Research Quesm&\) 14

XVvi

1.5  Hypothese 14
1.6 Signj &Jofthe Study 15
1.7 @of the Study 17
Qimitations of the Study 17
1.9  Operational Definitions of Terms 18
Endnotes 20



Chapter Two: Review of Related Literature

2.1 Conceptual Review

2.1.1 The Concept of Management

2.1.2 The Concept of Resources in Education
2.1.3 Concept of Education Materials

2.1.4 The Role of Materials in Educational Management

2.1.5 Types of Educational Materials @3&

22

26

26

27

2.1.6  Concept of Material Management % 36
2.1.7 Objectives of Material Management & | 39
2.1.8 Instructional Management: Concept of Curriculum @ent 40
2.1.9 Infrastructural Material Management QQ) 47
2.1.01 Concept of Instructional Materials Adeq@ 57
2.1.11 Adequacy of Physical Facilities 60
2.1.12 School Manager and Effective @}gement of Materials 63
2.1.13 Material Management: T %Education Managers 65
2.1.14 Conditions for Effe@aterial Management 66
2.1.15 Material Man%%ﬁt in School 69
2.1.16 Conce t@chers’ Adequacy and Students’ Academic 72
2.1.17 (@ﬁ%f Motivation 73
2.1.48\Strategies of Motivating Students 74
2.%9 Teachers’ Attention on the Learners 75
2.1.20 Relevance of Lesson to Learners’ Motivation 76
2.1.21 Building of Confidence on Students 76
2.1.22 Creating Satisfaction on the Learners 77
2.1.23 Media Selection for Teaching 78



2.1.24

2.1.25

2.1.26

2.1.27

2.1.28

2.1.29

2.1.30

2.1.31

2.1.32

2.1.33

2.1.34

2.1.35

2.1.36

2.1.37

2.1.38

2.1.39

2.1.40

2.1.41

2.1.42

Providing Feedback to Students

Types of Motivation

Roles of Parental Motivation on Students Academic Performance
Relevance of Learning Environment towards Learners Motivation
Role of Motivation in Learners’ Academic Performance

The Concept of Policy

Philosophy of Education

The Case of Universalizing Education in Nigeria :%\

Concept of Universal Primary Education as Nationwide S N

Concept of Universal Basic Education (UBE) %%\

Goals of Universal Basic Education @
Objectives of Universal Basic Education @%\

UBE and Nations’ Building &
UBE ‘s effort to assist School-%}ildren

UBE’s effort to provide @g and Learning facilities

Overview of Policy lupj&mentation in Nigeria
Universal Ba@caﬁon Programme Facilities and Infrastructure

Criticis inst Universal Basic Education Policy in Nigeria

@of School Location
T

eoretical framework

2.2 Q
Z.Q System Resource Theory

222

223

224

Path-Goal Theory
Rensis Likert’s Employee-Centred Supervision Theory

Theory of Learners’ Motivation

2.2.4.1 Operant Conditioning (B. F Skinner)

&9
91

78

79

82

82

100

102

103

104

108

109

111

116

116

119

128

129

129



2.2.4.2 Theory of Conditioning: Stimulus — Response (Ivan Pavlov) 132

2.2.4 Theory of Teachers Demand and Supply 135
2.2.5 Cognitive Developmental Theory 136
23 Review of Empirical Studies 138
2.3.1 Material Management and Universal Basic Education Goals 138
2.3.2 Teachers’ Adequacy and Universal Basic Goals Achievement 1&?\

2.3.3 Learners’ Motivation towards learning and UBE Goals @2&8

2.3.4 School location ‘%
2.4  Conceptual Framework @ N 145

2.5 Summary of Reviewed Literature %%\ 146
Endnotes @ 149

Chapter Three: Methodology ®\' 163

3.1  Research Design (6 163
3.2 Population of the Study Q} 163

33 Sample of the Study @ 163
3.4 Sampling Techniqu&\%) 164

3.5 InstrumentatQ 165
3.5.1 Demographi¢/Personal Data 165
3.5.2 Management Questionnaire 165
3.5.QT chers’ Adequacy Questionnaire 166
3.@ Learners Motivation Questionnaire 166
3.5.5 Learners’ Academic Achievement Test 167
3.6  Validity of Research Instrument 167
3.7  Reliability of the Research Instrument 167
3.8  Procedure/Method of Data Collection 167

10



3.9

Method of Data Analysis

Chapter Four: Results and Discussion of Findings

4.1

4.2

4.2.1

422

4.3

Demographic/Personal Data Analysis
Presentation of Data
Research Questions

Testing of Hypotheses

Discussion of Findings 6@'

Endnotes ‘%\

Chapter Five: Conclusion (6 *

5.1

52

53

54

5.5

Summary of Findings :%\
Conclusion @

Recommendations ®\v

Contribution to Knowledge (6
Suggestions for Further Resear@

Bibliography @
Appendices \%)

Letter of Pen@éﬁn to Conduct Research Study
0 naires:

QP sonal Information

Material Management Questionnaire (MMQ)

Teachers’ Adequacy Questionnaire (TAQ)

Learners’ Motivation Questionnaire (LMQ)

Solutions to the Learners’ Academic Achievement Test (LAAT)

Letters of Request to Conduct Research and Approval

11

168

169

170

178

200

201

202

203

204

205

223

223

224

225

226

228

229

230



Pictures:

Plate 1: Learners on the floor without chairs and benches 237
Plate 2: Whole school without classrooms 238
List of other Tables 239
List of Figures 257

Biodata 2@»
University Compliance Certification Qg%'

12



Table
4.1
4.2
4.2
43
4.4

4.5

4.6

4.7

4.8

4.9

List of Tables

Title Page
Sample Characteristics 170
Personal Characteristics of the Respondents (Teachers) 171
Distribution of School Location 173
Descriptive Statistics of Class Enrolment 176

Descriptive Statistics of the Independent (Material Management

Teachers’ Adequacy, and Learners Motivation towards Learning) %}z
1

and Dependent (UBE Goals Achievement) variables i%

Mean and Standard Deviation Indicating the Extent of Mg%

(Instructional and Infrastructural) Management in

Public Basic Schools (6 : 180
Means and S.D Indicating the Level of Teac %

Adequacy in Schools % 182
Mean and S.D Indicating the Extent arners’ Motivation Towards
Learning in Public Basic School 184
Combined Influence of Ma@/lanagement (infrastructural material

and instructional material),\[edchers’ Adequacy and Learners’ Motivation
Towards Learning Q)Goals Achievements 185
Beta Coefficie a@iatio for Relative Influence of Material
Managemenﬁ(@gstructural material and instructional material),

Teach dequacy and Learners Motivation Towards Learning

ot) oals. 186

4.10 ; &ﬂuence of School Location Difference on Material Management in the

QQ

4.12

Achievement of UBE Goals 187
Influence of School Location Difference on Teachers’ Adequacy in the
Achievement of UBE Goals 188
Influence of School Location Difference on Learners’ Motivation

Towards Learning in the Achievement of UBE Goals 190

13



List of Other Tables (Appendix V)

Table Title Page
Summary of Basic Education Profile in Southwest Nigeria 239
1.1 Public Basic Schools and Teaching Staff 239
1.2 Public Basic Schools Infrastructure/Equipment 240
1.3 Availability of Qualified Teachers @(@ v
1.4 Pupil-Teacher Ratio % 1
2.1 Learners Enrolment, Available Classrooms and Average Clas;@ 242
3.1 Stratification of States & . 243
3.2 Selection and distribution of schools by State (\& 243
33 Number of schools and participants select %ﬁ'ﬂate 244
34 List of JSS Schools sampled in Ogun State 245
3.5 List of JSS Schools sampled in n'State 249

3.6 List of JSS Schools samp@iti State 254

QQJ

\<}§*
Q‘{ .
Q)Q
S
$
QQ

14



List of Figures (Appendix VI)

Figure Title Page
2.1 Roles and responsibilities of internal role players 44
2.2 Prudential approach to material management in education 118
23 The Basic Idea of Path-Goal Theory 121
24 Major Components of Path-Goal Theory &Yw
2.5 Conceptual model of material management, teachers’ adequac QQ%'

and learners’ motivation towards learning as deterrnlnanm%\

UBE goals achievement in public basic schools é 145
4.1 Sex distribution of teachers in public basic sc s@ Southwest

Nigeria 257
4.2 Distribution of class taught by tea pubhc basic schools 257
4.3 Distribution of highest teachifrgigualification of teachers 258
4.4 Distribution of teachers @eas of specialisation 258

4.5 Distribution of sc@r location 259

4.6 Histogram shqwitrg the distribution curve of class enrolment 260

4.7 Leve A&tructlonal material management in

@asw schools 261
; Q evel of infrastructural material management in

public basic schools 261
4@ Level of teachers’ adequacy in public basic schools 262
4.10 Extent of Learners motivation toward learning 262

15



List of Acronyms

Abbreviation Meaning

CEP:
DFID:
EFA:
FRN:
GDP:
JSS:
LGEA:
MDGs:

NEEDS:

NPE:
OECD:
PTA:
PTR:
DSGs

SEEDS:

STR:

SUBEB:

UBE:
UBEC:
UNDP:

UNESCO:
UNFPA:

UNIC%

oS

Center on Education Policy

Department for International Development
Education for All

Federal Republic of Nigeria

Gross Domestic Product YV
Junior Secondary Schools @

Local Government Education Authority 6
Millennium Development Goals ‘%\
National Economic Empowerment Development Str@
National Policy on Education &

Organisation for Economic Cooperatlon and % ment
Parents Teachers Association
Pupils Teachers Ratio \
Sustainable Development Goal @
State Economic Empowe Velopment Strategy
Students Teacher Ratio Q_)
State Universal Bas@lucation Board
Universal Bast ation
Umversa Basi¢ £ ducation Commission
ited ‘ ations Development Programme
atlon Education Scientific & Cultural Organisation
ed Nations Population Fund for Population Activities
Umted Nations International Children Education Fund

United Nations Organisation

Universal Primary Education

16



Chapter One

Introduction

1.1 Background to the Study

Universal access to basic education has been the prime target of Nigeria in the last
four decades and Nigeria is also a signatory to World Declaration on Education for All'.
The United Nations Organization (UNO) Article 26 of the Universal Declaration @n
Rights states: ‘Everyone has the right to education. Education shall be free@ﬂét in the

991

elementary and fundamental stages ....

. It is an educational&);g%me aimed at
id

'\
eradicating illiteracy, ignorance and poverty. Therefore, it can b@ at at both national

and international levels, Nigeria is committed to the provi asic Education to all its
citizens. \Q

Universal Basic Education (UBE) in Njgeria evolved from the 1955 Universal
Primary Education Scheme which oper @W estern Nigeria. In subsequent years, the
Eastern and Northern governments ghéd in place their respective universal education?.
The federal government cam%&’ﬂhe scene only in 1976 with the commencement of the
universal primary educ 'OIMH the regions within the country. The consequence was the
provision of a unif@ d singular framework for educating Nigerians.

The }{&Pbgramme is designed to remove distortions and inconsistencies in basic
educat@ery and to reinforce the implementation of the National Policy on Education.
= Nigeria’s response to the achievement of Education for all (EFA), Millennium
Development Goals (MDGs) and the present Sustainable Development Goals (SDGs) and
one of the seven cardinal points of the present government in South West, Nigeria. Basic

Education has been described as fundamental education, foundation education or bottom-

line education upon which every other forms of education (formal, informal and non-
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formal) are built. Without Basic Education, any educational structure erected, will not have
chances of success>.

Universal Basic Education is a programme aimed at addressing problems of access,
quality and equity in primary and junior secondary schools. It is a 9-year educational
programme of six years’ duration for the primary segment and three years of junior
secondary. These two levels of basic education are universal free and compulsor&&)ll
Nigerian children aged 6 to 15. The Universal Basic Education programme %ulate
learning from the early years of 3 to 5* which is called early child car lopment and
education (ECCDE). @ N

The Universal Basic Education programme is al Csxsame as the old UPE
scheme, free and universal like before but in additio%%ﬁ will be compulsory”. It was
further explained that the new programme wo@%nd to all children from age six to
fifteen years and embrace both primary sc nd junior secondary school education®.

The idea behind Basic Edu(@ programme is to give every child formal
education for a period of ten yea@ year of pre-primary education, six years of primary
and three years of junior seé@ndary education) which would in turn make an average child
of fifteen years to @f: reliant and able to survive life challenges. In effect, the
objectives of the, Universal Basic Education (UBE) programme of the Federal Republic of
Nigeri%® in the implementation guidelines is as follows:

Q eveloping in the entire citizenry a strong consciousness for education
Q and a strong commitment to its vigorous promotion; the provision of
free, universal basic education for every Nigeria child of school age
group; reducing drastically the incidence of drop out from the formal
school system; catering for the learning needs of young persons who for
one reason or another, have had to interrupt their schooling through
appropriate forms of complimentary approaches to the provision and
promotion of basic education and ensuring the acquisition of the
appropriate levels of literacy, manipulative and life skills as well as the
ethical, moral and civic values needed for laying the foundation for
lifelong learning.”

18



These objectives are in consonance with the requirement of the federal government
which states inter alia in section 18 that “... Government shall strive to eradicate illiteracy;
and to this end Government shall as and when practicable provide; free, compulsory and
universal primary education; free secondary education; free university education and free
adult literacy programme®. To achieve this, every parent shall ensure that his child or ward
attends and completes: primary school education and junior secondary school edu%?on;
the stakeholders in education in every Local Government Area shall ens %'every
parent or person who has the care and custody of a child performs th@& imposed on

him”.”

The goals of basic education in line with the fedeg)‘@ rnment of Nigeria are to;

“provide the child with diverse basic knowledge ls for entrepreneurship, wealth
generation and educational advancement, d atriotic young people equipped to
contribute to social development and i Ae%wrformance of their civic responsibilities;
inculcate values and raise morally nd1v1duals capable of independent thinking, and
who appreciate the dignity O%Rﬁi’ inspire national consciousness and harmonious co-
existence irrespective A&f Eh erences in endowment, religion, ethnic and economic
background; and opportunities for the child to develop manipulative skills that will

enable the c ction effectively in the society within limit of the child’s capacity®.”

%strategy is driven by the new motto: “Education for all is the responsibility of
z@nd that the community role is that of watchdog, facilitator, benefactor, and beneficiary
in the final analysis. But this is not the case of what is happening in our society today,

considering the out of school children which was put at 17 million®.

The primary target of the UBE aspect of this new educational policy is to ensure

that every Nigerian child acquires a minimum of 10 years’ basic education. Given the
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unstable and consequently unreliable socio-economic realities in Nigeria, one cannot but
wonder how far the UBE programme can go in meeting its target and achieving its set
objectives. In every society, including the very advanced ones in Europe and America,
education has remained the major social structure for capacity building. As such, if Nigeria
must compete favourably with other societies in today’s globalized world in the area of
skilled manpower, the issue of education must be accorded utmost priority. Gi&?&ut
basic education provides the foundation for any educational pursuit, it beco@%ssary

for the basic education programme to be given fundamental attention. ‘%\

'\

The vision of the Universal Basic Education (UBE) is t fgéend of ten years of
continuous education, every child should have acquired a iate and relevant skills and
values and be employable in order to contribute his/ l%ota to national development. The

UBE Act of 2004 covers one-year kinderga‘r& 1% years of primary Education and three

years of junior secondary education. K\&

Furthermore, the guid H@for the implementation of UBE outlined the
targets/goals of the policyas ows: Ensuring that school-age children are in school;
100% transition to J the end of six years of primary education, Completers of Basic
Education to po@i eracy, numeracy and basic life skills, as well as ethical moral and
civic Valué&teachers in Basic Education institutions to possess the Nigerian certificate
of ﬁ@ 10n, review of basic education curriculum to conform to the reform agenda,
@Vement of 100% awareness on HIV/AIDS in schools, establishment of an effective
institutional framework for monitoring learning and teaching, and active involvement in
and participation and eventual ownership of schools by local communities. As good as this
laudable programme is, there is acute shortage of manpower for monitoring and evaluation:
many basic schools had to pay school fees termed ‘parents assist’, no free transition from

primary to junior secondary schools as many have to sit for Common Entrance
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examination into Junior Secondary schools. All these and many more coupled with
constant changes in curriculum are considered impediments to the effective attainment of
Universal Basic Education goals.

The implementation of the UBE programme would necessarily entail the
commitment of large chunk of resources (human and materials) in order to ensure its
effectiveness and efficiency. Effective management of these resources in order to gu@ee
the success of the programme becomes imperative and compelling. No educ %&1;1 can
succeed without proper planning and implementation. The financing of@beducation is
the responsibility of states and local governments. However, th@a’b government has
decided to intervene in the provision of basic education 'x% of its Consolidated
Revenue Fund. The Act also provides for the establis@ f Universal Basic Education
Commission (UBEC) to co-ordinate the implem: of the programme at the states and
local government through the State Univ Basic Education Board (SUBEB) of each
state and the Local Government @ion Authorities (LGEAs). But it is quite
disheartening that many states if@ountry failed to access the funds meant to actualize
this goal. Funds meant for\thg”provisions of educational materials are there lying un-

accessed by states até%BEC accounts’.

Eduq%gl)material is very important to the success of education it was not a
surpri e 1955 Universal Primary Education programme in South-west failed as a

f perceived improper projection of education resources in terms of teachers’
adequacy, infrastructural facilities, instructional material and finance amongst others.
Material management is the efficient and effective deployment of organisation’s resources
where and when they are needed. Such materials may include financial materials,
infrastructure, instructional materials and production materials or information technology

(IT). Also, material management include ideas such as making sure an organization has
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enough physical materials for business but not an over-abundance. Education materials
include all movable and immovable materials which are used for teaching, learning and

other school activities.

Educational materials are the totality of the inputs that have impact on the learners!'?.
These materials include parents, pupils, teachers, administrators, buildings, equipment,
time, finance and information. Material constitutes a very important fac@ he
functioning of the education system. This is because the success of the syst @herwise

'\
the universal basic education goals therefore connotes the@ atic harnessing of

depend on the manpower and materials made available. Material m%‘v%u in achieving
resources at the disposal of the implementers of the pr ¢ in order to achieve the

stated goals and objectives. This suggests that @ial management requires both

conceptual and technical skill and competence™ er to meet the challenges which the

jobs of the implementers demand. A\'\&

Material management p o@ a supporting management function to the core
business of an organizatioxa) oncentrates on the area of interface between physical
workplace and peopl equires a multi-skill approach to integrate people, place, process
and technology Q)%cuting its support functions. The function could be as complex as
strategic p@‘(%g to menial as cleaning services and a range of services in between.

anfagement is a social process concerned with identifying, maintaining,
@/ating, controlling and unifying formally and informally organized human and
material resources within a social system'!.

Considering the meaning of management in the school sector, management
includes a variety of sequential and related activities that are designed and carried out in
order to effectively and efficiently achieve the goals of teaching and learning in relation to

the needs of the society. This achievement could be made through effective planning,
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organizing, coordinating, supervising, directing, motivating, controlling, budgeting and
evaluating programmes as well as undertaking risks and handling of uncertainty.

Relating this to material management in achieving Universal Goals of basic
education we can therefore say material management at the basic education level as the
process of coordinating activities and making decisions in managing material
(infrastructural and instructional) that would lead to the attainment of the goals d&%’m
education. ®'

In education institutions, facilities constitute essential inp% hich create
favourable learning environment, facilitate interaction and @&e organisational
performance!!. In essence, the school curriculum would ng xaningful and functional
if required facilities are not provided in adequate quali&%ﬁquantity at appropriate times
through the school head with administrative fi >~ Material management in schools
plays a pivotal role in the actualization of tion goals and objectives by satisfying the
physical and emotional needs of the st@&l students.

Materials are physical in@ilized by educational institutions in the process of
implementing educational “progtammes. They act as ancillaries for the achievement of
educational goals a@eétives. Educational materials are the integral part of a well-
organized scho em. It could be understood to be any material which is used to
facilitat erall teaching and learning process in schools. They include textbooks,
vis %charts maps, laboratories equipment, chalkboard/whiteboard, playground and

ot% materials applicable in education system!3.
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Effective management of school materials requires knowledge, skill and expertise
in handling different facets of the school system'4. This calls on the ability of the school
head to set required objectives, supervise resource usage, formulate plans for procurement
and ensure actual management and supervision of available facilities to attain set goals of
the school system. The school head as the manager of the school organization therefore has
the onerous task of mobilizing available resources to ensure a proper running of the&&%o}

Basic Education which provides the foundation for upper secondax@%e'rtiary
levels is vital to national development. Management of material at this Lo@yvery vital to
achievement of educational objectives and appropriate mana& techniques would
assist in taking care of all available resources. In other wor %&rials which might have
suffered neglect as a result of carelessness, ignoranag&%;l( of commitment and proper
management, would receive attention from sc ministrators and inspectors. Also,
school materials which are well managed ikely to be durable. Many schools do not
have adequate classrooms, instructiongl faeilities, conveniences, library, funds and some
schools do not even have a sin@ssroom (Pix 1 & 2). This unimaginable level has
resulted into improper dataﬁ@ toper planning and improper control of education at the
basic level. (Table IQ

Teacher: hQ been known to have important influence on students’ academic
achieve @n they also play a crucial role in educational attainment because the teacher
is %y responsible for translating educational policies and principles into actions
@1 on practice during interaction with the students!!. Both teaching and learning depend
on teachers: no wonder “an effective teacher has been conceptualized as one who produces
desired results in the course of his duty as a teacher”'®. Teachers are the largest and most

crucial inputs of educational system. Teachers translate theory into practice, hence the
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qualities and effectiveness of the UBE depends on the quality, efficiency and devotion of
the teachers.

The Federal Ministry of Education stated that no educational system can rise above
the quality of the teachers'>. Every educational system at every level depends heavily on
teachers for the execution of its programmes. Maintaining and improving educational
standards is only possible through teachers. The teacher is a crucial component&%y
educational system because no organized education can take place withou toachers.
The teachers implement educational policies, the curriculum and play@cant roles in
the attainment of the objectives of any educational system. @ N

The statistics obtained revealed that Nigeria did \Jve sufficient qualified
teachers in basic schools!>. Only 66 percent of teacheﬂ%ﬁgerian primary schools were
trained to teach. That is, about two out of every @chers in Nigeria were not qualified
to teach pupils. Education is in disarra 4a%yeople without requisite skills are being
employed to transfer knowledge to hap@&hildren. (Table 1.3)

Nigeria has one of the hi@numbers of pupils per teacher in the world!S. In the
country, a teacher is attachéd tp”minimum of 38 pupils in primary school. The high ratio
indicates that school@a ructure is inadequate and teaching personnel are overstretched.
This scenario Qy elpful as it reduces the quality of education in Nigeria. The
Organizat 0 Economic Cooperation and Development (OECD) members like Sweden,

ave better pupil-to-teacher ratio of 10, 15 and 17 respectively (Table 1.4).
Q For successful implementation of the UBE programme, competent and qualified
teachers must be readily available for the execution of the laudable curriculum. Teacher
adequacy refers to the number of qualified and specialized teachers that can conveniently
handle a given number of learners. It is measured in terms of a ratio. Like any other good

in the market, equilibrium between demand and supply of teachers is very vital for the
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progress of the larger education sector. For harmony to prevail in the market, demand and
supply should be kept at equilibrium. Applied to education, there should be equilibrium
between demand and supply of teachers for quality teaching and learning!” (Table 1.1).
Any organisation that does not plan for its workforce will often find that it is
meeting neither the personnel requirement nor its overall goals effectively!. When the
Federal Government launched the 6-3-3-4 system of education, huge financial Hi%\%"S
were expended on equipment for technical education, however, the workfor, @r'ed to
operate the equipment was not considered. Consequently, the equipmex% left to rot in

the rain and many of the equipment were eventually stolen by ho%@i %

>

The initiation of the UBE increased government g on education and has
brought about an increase in the enrolment in pu «;sic schools. The increase in the
number of students without corresponding faciligsmaterials in the schools is affecting the
quality of education!’. This is because %in some cases were hard pressed to cope
with large numbers of learners that ge)reased disproportionately without commensurate
expansion of teaching and le%&%sources. As a result, some learners were forced to sit
on the floor (See Pix 1 &)Q\Sgl classroom without enough seats). This had adverse effects

on the learning ou@s and teachers’ morale in public basic schools in the country.

Le@e > motivation is very important factor in teaching and learning process, but
it is %d that much attention is given to teachers’ motivation without any recourse to
@ers. When teachers are motivated but learners are not, the consequence is that teaching
and learning situation will still suffer. Towards the achievement of UBE goals, learners’
motivation needs to be given urgent and prompt attention. Motivation is a fundamental
element of students’ learning; teachers can assist in increasing and developing motivation

for optimal achievement in the classroom.
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Through the facilitation of a supportive classroom environment, engaging learning
experiences, goal setting and teacher enthusiasm, teachers can empower students to find
joy and excitement in their learning. Motivation is enhanced as students gain a sense of
self-satisfaction as they are able to complete the text and task. Student motivation refers to
a student’s level of engagement in the learning process. When discussing student
motivation, scholars typically recognize two major types of motivation: Intrin&&%’ud
Extrinsic!®. Intrinsic motivation refers to self-motivation®°. In other words, it dent’s
desire to learn information, achieve a goal or perform a task simply b@e the student
takes pleasure in doing so and sees the value in it. Intrinsic motiv& is believed to be the
most powerful type of motivation?’. When a student is intri '%r\motivated, they are less
likely to be deterred by factors such as peer pressuwkg;)placency or indecisiveness?!.
Also when a person is intrinsically motivated sses self-efficacy skills, he or she
believes in his or her ability to organize a(n@‘ecute a plan of action that may be required
to solve a problem!®. CJ\

Extrinsic motivation refe@orking to achieve a goal because it will produce a
certain result'®. Students whe,arg’extrinsically motivated do not necessarily take pleasure in
the learning processi%f&tfley may show engagement in school because they want to
graduate or becst ey do not want to disappoint their parents. In other words, these
students @1 ivated by outside forces, whereas intrinsic motivation comes from within.
Eit type of motivation may produce positive results. Regardless of the type of
n&ation a student possesses, a high level of motivation is key to academic success?’. Not
only has a high level of motivation been linked to better academic performance, it has also
been linked to better conceptual understanding, higher self-esteem, increased satisfaction
with school, increased graduation rates and better social adjustment. If students are

unmotivated, it is extremely difficult to improve their academic performance in school
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because motivation affects how students relate to their teachers, how much time they
devote to studying, and how they go about seeking help when they are having difficulties
with assignments?!.

School location plays significant role in the provision of materials and teachers
adequacy. Schools located in the urban centres tend to have advantages over schools
located in rural and remote areas. School location may be classified into urban, seni\%m
and rural. This classification sometimes goes a long way to influenc ment
distribution of social amenities like electricity, water, hospital and edue@ml institution.
It is a common knowledge that many of these social amenities ?éqp&ntrated in urban
areas than rural areas. This also goes a long way to affec @ vision of materials to
schools in rural areas. In this context school locathQ%}ve as moderating variable in
this study, as its effect cannot be overemph n the provision of infrastructural
facilities, instructional materials and teach: equacy for the achievement of UBE goals.

The efficient use of time by @ is an important variable in helping learners
achieve learning goals and makin®/the classroom a pleasant place for teachers and
students?>. There are oth Itifarious problems facing the achievement of UBE
programme in publi %@ .schools, but this study aimed at finding the extent to which
material managgmeiit’(instructional and infrastructural materials), teachers’ adequacy and
learners’ @ation towards learning affects the achievement of Universal Basic
Ed '()%goals in public basic school in Southwest Nigeria.

@ Statement of the Problem

Over the years, the gap between educational policies and goal attainment due to
inadequate implementation of these policies has become of great concern to many
observers. In the day-to-day administration of basic schools, heads of schools face myriad

administrative problems which militate against the effective running of their schools. These
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may range from lack of qualified and dedicated teachers, insufficient funding to maintain
schools, accommodation for pupils, inadequate instructional materials, infrastructural
facilities, indiscipline on the part of pupils and uncooperative attitudes of other school staff.
Where the heads fail to arrest these situations, the smooth running of basic education is
compromised. Despite the huge amount invested by Universal Basic Education
Commission in the development of the basic education system in its quest for«k&‘&y
education, it appears they are not sure of what factors really affect stu@p%&emic
performance in the basic education system. The educational systern-%\tae country is
perceived to be faced by a myriad of problems among which are &ﬁé@al’\management and
teachers’ adequacy. Several authors 3?4 have written on thj S@\With divergent opinions.
In view of this, this study would go a step further Q%e‘stigate material management
(instructional and infrastructural), teachers’ ad and learners’ motivation towards
learning as determinants of UBE goals ag@men‘[ in public basic schools in Southwest
Nigeria. CJ\
1.3  Aim and Objectives of t dy

The aim of this stﬁQ) to investigate the influence of material management,
teachers’ adequacy &%ﬂ.\ers’ motivation towards learning as determinants of Universal
Basic Educatio@gachievement in public basic schools in Southwest, Nigeria.

ecific objectives are to:

examine the extent of material management (infrastructural and instructional) in
the achievement of Universal Basic Education goals in Southwest, Nigeria;

il. examine the level of teachers’ adequacy (teachers’ availability) in the
achievement of Universal Basic Education goals in Southwest, Nigeria;

iil. identify the extent of learners’ motivation towards learning in the achievement

of Universal Basic Education goals in Southwest, Nigeria;
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1v.

Vi.

Vil.

Viii.

1.4

2.

investigate the combined influence of material management, (infrastructural and
instructional) teachers’ adequacy and learners’ motivation towards learning in
the achievement of Universal Basic Education goals in South West, Nigeria;
investigate the relative influence of material management, teachers’ adequacy
and learners’ motivation in the achievement of Universal Basic Education goals
in South West, Nigeria; \Y\
investigate the differences in school location (rural and urba @éerial
management (infrastructural material and instructional @ial) in the
achievement of UBE goals in Southwest, Nigeria; é N

investigate the differences in school location d urban) on teachers’
adequacy in the achievement of UBE goals@hwest, Nigeria and
investigate the differences in school ion (rural and urban) on learners’

motivation towards learning i‘gﬁlkachievement of UBE goals in Southwest

Nigeria. CJ\

Research Questions @

What is the te}) of material management (infrastructural material and
instmction@erial) in public basic schools in Southwest, Nigeria?

Wh SQ’EJ level of teachers’ adequacy (teachers’ availability) in public basic

@s in Southwest, Nigeria?

1.5

testing:

hat is the extent of learners’ motivation towards learning in public basic schools

in Southwest, Nigeria?

Hypotheses

For the purpose of this study, the following null hypotheses were postulated for
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Hoi: There will be no significant combined influence of material management
(infrastructural material and instructional material), teachers’ adequacy and
learners’ motivation towards learning on Universal Basic Education goals
achievements in public basic schools in Southwest, Nigeria.

HO;: There will be no significant relative influence of material management
(infrastructural material and instructional material), teachers’ adequa&%’ud
learners’ motivation towards learning on Universal Basic Ed %‘%@'goals
achievement in public basic schools in Southwest, Nigeria. :%\

HO;: There will be no significant differences in school loca‘ij@q\r’al and urban) on
material management (infrastructural material and 4 \Ctional material) in the

achievement of UBE goals in in public basic sc@h\ Southwest, Nigeria.

HO4: There will be no significant differen e@hool location (rural and urban) on

teachers’ adequacy in the achie)é\gelt of UBE goals in public basic schools in

Southwest, Nigeria. Q

HO0s: There will be no si &int differences in school location (rural and urban) on

learners’ moti ntowards learning in the achievement of UBE goals in public

basic SCI@I Southwest, Nigeria.

1.6 i cance of the Study

QT e findings of this study upon publication will be of immense benefits to a wide
& of interest groups including learners, teachers, school administrators, parents, policy
makers, and the generality of the school community. Learners’ will be the most
beneficiaries of improved academic performance. When educational material
(infrastructure and instructional) are well managed, teachers are adequate and learners are

well motivated towards learning, students’ will learn more, achieve better understanding of
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the subject matter and achieve the required goals of the Universal Basic Education
programme.

Findings from this study will help school administrators in advising the
Government and other stakeholders (parents, NGOs and so forth) on the type of
educational materials needed in schools. Thus, accurate information on the needs of the

school will be given. Also, it will help school administrator to be responsible f\?&fe
keeping of these facilities. ®'

It is believed that findings from this study will stimulate botb@ |1 and states
ministry of education to supply relevant and adequate educatio ﬁals to schools at
the right time. This will enhance the implementation of @als It will also assist
Government and other stakeholders to set aside su.bk%é amount of capital for the
provision of infrastructural facilities, 1nstructlo@rlals and other needed materials to
schools. (6

Also, findings from the study v@&lp to identify different forms of training needs
for teachers and school adminig@ in which adequate knowledge on utilization and
maintenance of facilities would>be acquired for teachers’ professional development. This
will also assist users@ﬁg the resources into effective use.

Parents d guardians will also benefit from the findings of this study as they also
invest s1de government primarily on the learners. Therefore, issues relating to

%anagement will have positive effect on the implementation of the curriculum and
&ove the parent/teacher/school relationship as well.
School administrators are the coordinators of education material, they will benefit

from the findings of this study in their quest to manage pupils, teachers and other school

resources. This will eventually manifest in the smooth running of the schools and bring
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about improved quality service delivery, and enhance academic performance of the
learners towards the achievement of the UBE goals.

Community at large will be the end beneficiary of the school activities. The
meaningfulness of effective school administration much relies on good school-community
relations that will fosters smooth organization of activities necessary to instill the right
academic values and culture on the pupils, teacher and the community it sewes&%}es
relating to the security of lives and properties are paramount to the communiti @Ee the
findings of this study will be helpful in ensuring that school drop outs‘@antrolled and
thus checkmated when learners are well motivated. &

Lastly, the findings of this study are expected to ¢ %to the body of existing
knowledge in the educational planning and managem %wﬂl serve as effective tool
for material management, enhanced teachers’ d adequacy, curriculum planning,
development and implementation for an i ed level of academic performance as well
as being useful to educational plan@nd policy makers to improve the academic
situation of the public basic edu% from its present state to arouse learners interest for
enhanced performance. \)

Finally, this@& work upon publication will contribute to the body of

knowledge as a feferenhce material for scholars in the research field.

1. 7 ?‘) e of the Study

Q This study investigated material management, teachers’ adequacy and learners’
motivation towards learning as determinants of UBE goals achievement with focus on the
acquisition of the appropriate levels of literacy, numeracy, manipulative and life skills as
well as the ethical, moral and civic values needed for laying the foundation for life-long

learning in public basic schools in Southwest, Nigeria,
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1.8  Limitations of the Study

Every research work must have limitations for proper coverage and timeliness of
report, as a result, this study was limited to the six (6) states in South West, Nigeria with
emphasis on public basic schools. Timely collection of data from different source served as
a major limitation to this study as a result of COVID-19 pandemic situation in the country
and throughout the whole World. The basic school is classified into lower, middla\%r
primary and Junior Secondary schools, the Junior Secondary III was sample study
as this stage was the terminal point for basic education and transitie%\kge to Senior
Secondary School. No attempt was made in any way in this stu inVestigate material

management, teachers’ adequacy and learners’ motivation @[e schools in any of the

states selected. §%
X\

For this study, the following variables @een operationally defined as used in the study:

1.9 Operational Definitions of Terms

Universal Basic Education Goa@ this study these include, acquisition of the
appropriate levels of literac nyneracy, manipulative and life skills as well as the ethical,
moral and civic Valu@ﬂe.d for laying the foundation for lifelong learning.

Education: This is fhe process of facilitating learning, the acquisition of knowledge, skills,
values, , nd habits to bring about a desirable change in behaviour.

Ba@d cation:  Fundamental education, or foundation education upon which every
ot% education whether formal, informal or non-formal depends upon. i.e Pre- primary,
primary and Junior Secondary.

Motivation: Is a condition that activates and sustains behaviour towards a goal.
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Learners Motivation: Are those things that increase learners’ interest towards learning.
Intrinsic motivation, where learners’ are interested in the course content or extrinsic where
learners’ are interested in earning a grade.

Teachers Adequacy: Refers to the number of qualified teachers that has the pre requisite
qualification to conveniently handle a given subject in a particular school.

Teachers Availability: Refers to the total number of teachers in a particular sch&%’m
particular time. &
Public Basic Education: Is education provided to the learners ma%k d at public
expense for the children of a community that constitutes a part@gst%m of free public
education commonly including pre-primary, primary and juni %cx;ndary schools.
Material Management: This refers to prudent plannjqéghrcing, storing and control of
education materials (textbooks, building/equip other instructional materials) by
school administrators so as to provide a p{{é@ded service to the students in an optimum
manner. Q_)\

Infrastructural management: @refers to the process of creation, identification,
capturing and managing of Tafrasfructures in schools for effective teaching and learning.
Instructional mana %{. Refers to the management of textbooks, teaching aids and

other teachi@Qg materials in school for educational purposes.

School :;@0 : In this study refers to urban and rural area.
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Chapter Two
Review of Related Literature
The literature review focused on Material Management, Teachers’ Adequacy and Learners’
Motivation towards learning as determinants of UBE Goals Achievement in public Basic
Schools, Southwest, Nigeria. This chapter shall be discussed under the following headings:

Conceptual review, theoretical review, empirical review, conceptual model and su@ry

of related literature. &

This section of this study, contain review of literature based on the follov@xecedures:

2.1  Conceptual Review (6 'x

2.1.1 The Concept of Management §
2.1.2 The Concept of Resources in Education @\

2.1.3 Concept of Education Materials é

2.1.4 The Role of Materials in E%&al Management

2.1.5 Types of Educationa@.érials

2.1.6 Concept of@mi Management
2.1.7 Ob@cé&'vggf Material Management

2.1.8NInstructional Management: Concept of Curriculum Management
2.1.9 Infrastructural Materials Management

2.1.10 Concept of Instructional Materials Adequacy

2.1.11 Adequacy of Physical Facilities

2.1.12 School Manager and Effective Management of Materials

38



2.1.13

2.1.14

2.1.15

2.1.16

2.1.17

2.1.18

2.1.19

2.1.20

2.1.21

2.1.22

2.1.23

2.1.24

2.1.25

Material Management: Tasks of Education Managers
Conditions for Effective Material Management
Material Management in school
Concept of Teacher Adequacy and Students’ Academic Performance
Concept of Motivation %
%
Strategies of Motivating Students ‘%\6
Teachers’ Attention on the Learners (6 "
S
Relevance of Lesson to Learners’ Motivation %’
Building of Confidence on Students ®\
Creating Satisfaction on the Lea@

Media Selection for Teachi@

Providing F eedback@dents
%ion

Types of

2.1.26 Ro@‘?arental Motivation on Students Academic Performance

[\

2.1.28

2.1.29

2.1.30

2.1.31

.1.@{§;evance of Learning Environment towards Learners Motivation

Role of Motivation in Learners’ Academic Performance

The Concept of Policy

Philosophy of Education

The Case of Universalizing Education in Nigeria

39



2.1.32

2.1.33

2.1.34

2.1.35

2.1.36

2.1.37

2.1.38

2.1.39

2.1.40

2.1.41

2.1.42

2.2

2.2.1

222

D

\S)

2.4

Concept of Universal Primary Education as Nationwide Scheme
Concept of Universal Basic Education

Goals of Universal Basic Education

Objectives of Universal Basic Education (UBE)

UBE and Nations’ Building ®'
UBE’s effort to assist School-age children ‘:\\6

@ "
Overview of Policy Implementation in Nigeria @'

Universal Basic Education Programme I@éﬂd Infrastructures

Criticisms Against Universal Bas@tion (UBE) Policy in Nigeria

UBE’s effort to provide Teaching and Leaning facilities

Concept of School LocatioQ

Theoretical Frame@

System R&j@; Theory

sis Likert’s Employee-Centred Supervision Theory

-

Theory of Learners’ Motivation

2.2.4.1 Operant Conditioning (B. F Skinner)

2.2.4.2 Theory of Conditioning: Stimulus — Response (Ivan Pavlov)

225

Theory of Teachers Demand and Supply

40



2.2.6

Cognitive Developmental Theory

2.3 Review of Empirical Studies

23.1

232

233

24

2.5

Material management and Universal Basic Education Goals Achievement in public

basic schools;

Teachers’ adequacy and Universal Basic Education Goals Achievement in p%

basic schools ®'

Learners motivation and Universal Basic Education Goals Ac&ﬂ@ent in public

schools &
Conceptual Framework: Model of Material \\%@nt Teachers’ Adequacy

and Learners’ Motivation towards learni Determmants of UBE Goals

Achievement

Summary of Literature Revieéj\ﬁ{

41



2.1 Conceptual Review
2.1.1 The Concept of Management

Management is like investment. Managers have resources to plan with, their own
time and talent as well as human and material resources. The goal of management is to get
the best return on those resources by getting things done efficiently and economically.

The term management means many things to many people. In modern general say&
term management implies the process by which a cooperative group directs @ards
common goals. But to a modern industrialist, management means “g@things done
through other people”. To the economist, management is jus ﬂ;'@f the factors of
production”; to the sociologist, management is “a class or @stem”. However, in the
modern organized context, management is viewed as s%;l}process which is designed to

ensure the cooperation, participation and invol in the effective achievement of a

given objective. (6

The definition of management above h@ following implications:

1. Function: Management @s that managers have functions to perform within
organisations. Even gh such functions may vary from one organisation to
another, the @.involved is likely to be the same. Several authors like Henri
Fayol, E@Qayo identified the five basic functions performed by management of

l@a izations as planning, organising, directing, coordinating and controlling.
QS e scholars have added budgeting, leading, communicating and educating as

Q other functions of the manager.

2. Productivity: The essence of management is to produce. It is interesting to note that
most of the enterprises whether private companies, government agencies, or
educational institutions (either profit or non — profit oriented) are set up to produce

either goods, product, people or services. The ultimate objective of a manager is to
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create surplus. In raw economic term, this is referred to as profit maximization.
Management therefore would want to use people and materials very efficiently to
achieve this goal.

General Application: Management applies to all kinds of organizations owing to
the wide distribution of the enterprise which of course includes all kinds of
organizations goal might vary, materials used could be different and people&&{f&n
the organization may differ in age, sex, qualifications. Whatever the di %e;, the
essence of management is to put them into efficient and effecl}%\{e. Therefore,
management as an organized body of knowledge provides@n’éight as to how to
apply management techniques to achieve organizatic@s.

Applicable to all levels: Managements applies@%évels of organizational life. It
is pertinent to observe that within each o on, there is a mapped out structure.
The structure so to say depicts the izational hierarchy. Both the structure and
the hierarchy therefore depen@individual responsibilities and authorities to
perform. The performanc ese therefore, at any level requires management.
Interestingly, not oups believe that they need management, but it is
undisputable@mhagement is essential in all organized cooperation as well as at

all levels\of grganization in an enterprise.

QTie Concept of Resources in Education

resources have been defined in various ways to suit various purposes, almost all

definitions accept that resources are necessary tools for the creation of wealth. The word,

“resource” developed out of the Latin phrase “re surgere” literarily interpreted as: again

(re) to rise (surgere), or “to rise again.” “Re surgere” developed into the French word

“resource” meaning “relief or recovery” which, in turn, developed into the English word,
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“resource” defined as something that can be turned to for support or help; an available
supply that can be drawn upon when needed; and/or means that can be used to an
advantage. A more comprehensive and detailed approach to the word include:
(a) Useful land or minerals such as coal, or oil that exists in a country and can be used
to increase its wealth;

(b) All the money, property, skills, etc. that are available and can be use@on

needed; BQ%'

(c) Personal qualities such as courage and determination that are r@!ﬂy in dealing

with a difficult situation; and @ "

(d) Books, films, pictures, etc. used by teachers and st %6 provide information'.

Resources are the basic tools necessary in the ef@%@erformance of tasks and for
the growth and development of human organi " The constitution of a resource is
determined by the uses to which it can b ‘pl& Generally, a resource is identified by its
ability to solve problems, and yield @wealth when applied to economic situations.
Resources are classified as Visi@en they exist and can be quantified in the form of
human beings, land, money} erty, books, pictures, and so on. Resources are invisible
when they exist in t A%m. of skills and physical dexterity and can only be measured in
terms of productivitylevels and quality of work. It is difficult to determine who has what
skill an: @ evel of physical dexterity if tasks are not assigned to human beings. The
hub ings who possess the skills and the physical dexterity constitute the class of
&rces known as human resources. The other types of visible resources that can be
applied by human resources in the production process constitute material resources.

Human capital is therefore consciously created through education and training. While
accepting the general economic definition of land as the factor of production supplied by

nature. Thus a farmer is able to produce better land by applying labour to extract weeds or
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fertilizer to improve soil balance. Similarly, in the field of education, professionals are
required in the effective manipulation of educational resources to achieve the desired
balance in the production of educated labour.

Financial capital is a significant resource often assumed to be a part of physical
capital. It is actually the basis for the procurement, utilization and maintenance of all other
types of resources. Without a strong financial base, it will be difficult to produce t&?ght
types of goods and services in desirable quantity and quality. Since the hum @my is
a monetary economy, the availability of funds in any organization or in@&on is vital to
its productive process and the quality of its product and sewic&égf@regoing analysis
clearly shows that resources are assets only to those who ¢ @H‘fy them and effectively
employ them for the purpose of achieving clearly dﬂ%& objectives. This is because
resources alone cannot yield additional wealt@v must be drawn upon and put to
judicious use to enable them to increa ealth or productivity. Thus, the prudent
management of education funds invol@cisions on how to procure, expand, utilize and
properly account for funds direc@the achievement of education objectives in general
or institutional goals in part?ail; .

2.1.3 Concept of &%an Materials

Resourc@ity is a central focus of economics. This is because resources (time,
informa '@ney, material and human capacity) are scarce in supply relative to the
mri@u%es to which they can be applied. Economics has therefore evolved to establish
how’to best apply limited resources to achieve the greatest advantage.

This formula applies to educational institutions as organizations. In 2006, Nigeria’s
population was 140 million with at least 45% of the total population under 15 years of
age’. World Bank country poverty assessments reveal that 88 million Nigerians are living

below the international poverty line of US$1.25 a day®. This, in turn, means that a
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significant percentage of Nigerians cannot invest in sending their children to school.
Consequently, the opportunity to acquire an education for a large proportion of the school
aged population depends on the provision of education as a social service. For the Nigerian
state this means that there are many people to be educated and many educational
programmes to be implemented. The resources needed to accomplish this feat are, to say

the least, lacking. \Y\

A review of previous educational programmes in the country show aterial
inadequacy has long been a central factor in chronic education s@amings. The
educational materials provided by state for the execution of e&' i) programmes are
inadequate and irregular. This inadequacy is compoun the meagre budgetary
allocations for education in recent years, which have h@%adily declining over the past
two decades. While in 2007 the education sector located 11% of the national budget,
this fell to 10% in 2008, 8% in 2009 6% 1 ?2*0 and 8.7 in 2013 against the international
benchmark which is 26%. Both the gl@\zconomic recession and a growing demand for
education in all developing cou% have compound the already-compromised state of
Nigerian education. \)

In 2009, ther@e.near collapse of the education sector in Nigeria as virtually all
labour groups i@@d in education embarked on nation-wide industrial actions. Learners
at all lev. @e forced to sit at home for several months and wait for the resolution of the
dis@%e industrial actions were intended to achieve greater financial and material
s&ort for the school system in Nigeria*. The questions that emerged, however, included:
should children sit at home because the school system is inadequate? Should education be
abruptly terminated because schools are not properly equipped? Should the education
sector be expunged from the sectors of organized human endeavour because the

government is not providing adequate funds? Many suggestions have since been put
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forward by researchers and observers to ensure improved funding and more resources for
the effective implementation of Nigerian education. This outpouring is, in part, a result of
the expectation that the education sector will facilitate technological advancement and
economic development in Nigeria, given adequate resources”.

In the analysis of the funding of the Universal Basic Education programme (UBE)
in the Bayelsa State of Nigeria, it was discovered that the envisaged financial contri%%ﬁs
from various sources, particularly local communities and individuals, as pr. @y the
federal government’s implementation guidelines, have not had a Visi@npact on the
success of the programme®. These was attributed to poor publ”@dﬁﬁstanding and the
inadequate mobilization of the public by the government, t xarticipation of children,
especially female children, in the UBE programme,@%)poor state of schools in the
Bayelsa State which in turn, was traced back t unding. It was recommended that
further exploration of non-government ‘%rces of funding and additional public
enlightenment efforts on the part of th@elsa State government be encouraged. This was
seen as the most viable means fo@ving Education for All’, as envisaged by the federal
government. \)

In support Q%ﬁe participation of parents and the community will contribute
significantly to the dchievement of UBE programme objectives. Parents should contribute
as moni iculum designers, para-professional aids and primary educators. For its
part@e ommunity should initiate and execute specific projects, and provide logistical
s&ort and an enabling environment that will ensure safety and the maintenance of
infrastructure. The establishment of strong and viable Parents-Teachers’ Associations
(PTA) as a medium for getting parents to participate actively and meaningfully in the
effective implementation of the UBE programme were recommended®.

With reference to tertiary education in Nigeria, the human and -capacity
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development expectations of the federal government, the academic community is being
increasingly called upon to provide useful answers to the countless anxieties of our society,
not the least of which is the anxiety over the true foundations of our national development
which underlines the late President Yar’Adua’s seven-point agenda®.” Specifically, the
federal government expects universities to offer perspectives on development policies and
strategies, the nature of investment resources, modalities for effective implementéi\%‘ef
educational programmes, monitoring and evaluation indicators, impact a%@{s for
identified programmes/projects, and the implementation and prioritizati@reof over the
next three to four years. Describing Nigeria as Africa’s gre%@'transformed into
Africa’s great disappointment, with a real per capital inco @ﬁut 250 dollars. Nigeria
was once sub-Saharan Africa’s most promising and%% country, over the last two
decades its economy has floundered in the face ical instability and bad governance.
It is therefore not surprising that the government that places such enormous
expectations on the academic commun@ocates a smaller percentage of each subsequent
annual budget to education; th@a time when other countries are increasing their
education spending. \)

The prospect@ education sector receiving adequate funding as a social service
becomes less li@ygith each passing day. As such, the best alternative in the effective
manage @ education is prudence in the use of those resources which are available.
Wh %en level of material is utilized efficiently, more services are provided and more
g&s produced. Such economy in the use of resources begins with the adequate
exploration of all sources of relevant resources.

2.1.4 The Role of Materials in Educational Management
The importance of material in the management of education cannot be over

emphasized. It is not possible to deliver effective education without some level of relevant
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materials. This has been highlighted by various education analysts and professionals.
Instructional materials provide a solid basis for conceptual thinking; increase the
propensity of the brain to retain information; make learning more interesting; and take care
of differences that may exist among learners. Finance, as a material plays a crucial role in
the development of education, while proper funding and a good supply of qualified
teachers can greatly improve the facility index of a school’. \Y\

In addition to all these benefits, it is important to note that the qualit antity
of materials available to any education system provides a basis for the@sment of the
managerial abilities of an education manager. This is because @e’ﬂmost resourceful
manager requires a materials base upon which to exhibit r @fulnes& For instance, a
school principal in a rural school with unfurnished a@%&ms, a large enrolment, poor
supply of instructional materials and a grossl quate number of trained teachers
cannot be said to have a good material baSes\His colleague in a sub-urban area, who is
managing a school with a similar te@pupil ratio, well-furnished classrooms, and a
regular and good supply of inst %wl materials, has a better material base. Efforts at
resourcefulness may yield b‘o{e%?esults for the latter because of an improved material base.

Educational Qf%e.nt within the classroom such as chairs and table for students,
buildings and p@g unds are just as important as any other school plant. However, the
two fo @1 ssroom and educational equipment and buildings) are very vital in the
teac@%&ning process. Although, teaching and learning do not only take place within
&chool, yet for proper implementation of classroom curriculum and effective delivery
of class instruction, the role of classroom and educational equipment and buildings such as
a spacious and well-ventilated classroom cannot be undermined in a formal school
environment. In regards to the latter category of school plant (playground), this is arguably

needed to support co-curricular activities of the school. Hence, one could rightly say that
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the relevance of educational classroom equipment, buildings and playgrounds are not
mutually exclusive in the implementation of the curriculum; just as the saying goes “all
work and no play, makes Jack a dull boy”. Evidently, all play and no work will equally

make ,,Jill* a dull girl.

2.1.5 Types of Educational Materials @t

That which constitutes a material in education is determine@the level of
education and the type of education to be provided. The st‘,ﬂ ‘resources for all
education types and levels are prescribed by the feder. %ﬁ’nment. These include
professionally trained teachers and qualified teaching Q%all subject areas, government
approved curriculum, teaching aids, school buildi d furniture and the right calibre of
administrators to ensure effective school agement. The materials necessary for the
provision of primary and secondary @}ion in Nigeria are prescribed by the national
policy on education!®, At the terty evel, the federal government works in collaboration
with the Nigerian Universﬁ&%mmission, the National Board for Technical Education
and the National C@fon for Colleges of Education in ensuring the provision and
maintenance of §tanddrd recommended resources.

ional materials have been classified into four groups and include:
(a)Qo sical materials such as school plants, classrooms, offices, recreational facilities
Q and the entire school ground;
(b) Instructional material including instructional aids, stationeries, education plans,
objectives and prescribed methodologies;
(c) human resources (both teaching and non-teaching staff); and

(d)  financial resources made up of all monetary input into the education system
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directed towards the achievement of specified educational objectives.

Time is a resource that is highly limited in supply and critical to education, but
often taken for granted by the providers of educational resources. Time is a vital
complementary resource that is indispensable in the effective harnessing and utilization of
the physical, material, financial and human resources in the school system. All school
system activities are carried out within a time frame which may be limited to m{?es,
hours, days, months or even years. Time mismanagement constrains %ctive
achievement of the objective for which a particular educational rea@ is required.
Effective material management will be difficult to achieve in Q@gh&ol where time is

disregarded. %%\

Information, another vital resource that com eg;/?s the use of other resources
identified in this work, is critical in the ef@ anagement of any organization.
Information is defined as “facts or details ell you something about a situation, person
or event”! Specifically, information is @ice facility for applying facts or news, and law;
it is a numerical measure of unce % of an experimental outcome. Adequate information
and its proper managemer@) central to effective decision making in any education
environment. The r@e‘ of information as an educational resource cannot be over-
emphasized. It @gleved that most educational management problems in Nigeria are
traceabl &equate information and a general lack of proper information management
tec@
O

In light of the above analysis, two classes of resources can be identified. The first

(11&12).

consists of concrete resources that can be physically quantified and their effect on
education achievement measured in terms of their quantity and quality. In this class of
resources belong human resources and non-human resource which include, school plant

facilities, funding (financial resources), and instructional materials. The second class of
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resources (of equal importance), also consists of abstract resources such as time and
information, can only be measured in terms of their effect on job performance. Good
knowledge and the appropriate utilization of these major classes of resources are vital in
the achievement of effectiveness in material management in the school system, especially
in the present context of global economic crises and a consistent decrease in federal
monetary allocation to education. The school manager must be well informed&?ﬂm
existence of education resources and know when to collect and use such res %&fe/she
should also be able to adopt a classificatory method that is suitable to the@&of education
at which he/she is operating. @ N

2.1.6 Concept of Material Management %

Facilities are those basic infrastructures and@%ﬂucaﬁon equipment that are
provided in the school in order to cater for the and specific needs of students as
well as to ease the process of teaching and ing both in class and outside the classroom.
Education facilities can be classified i@\vo broad types, physical facilities and learning
facilities or curriculum resources@rsical facilities include classroom, school bay clinic,
libraries, laboratories, adimunistfative offices, auditoriums, toilets, cafeteria, common
rooms, workshops, @hé lots, power and water plants, transportation sport and
recreational groundS;” refuse disposal facilities, drainage facilities, gardens and so on
(curricu @gurces or learning facilities are visual aids, aural aids and audio-visual aids.
Th ﬁused during the process of instruction. School facilities can be view as material
;&ded for staff and students to optimize their productivity.

The realization that the transfer of knowledge does not only take place within the
walls of the classroom from the teacher to the students but rather that learning takes place
through discovery, exploration, interaction with the internal and external environment has

necessitated the creative and innovative development of teaching learning facilities that
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reflect these changes. Schools exist to serve socio-economic and political needs of the
ever-changing society; consequently, they are in constant interaction with their external
environment. They receive inputs from the external environment in the form of human and
material resources, process them and empty same into the society as finished products and
services. The quality of the products bears a direct relationship with the quality of the
facilities deployed in the process of the production. Useful types of resources a
contacted by the planners and the management team. These are acm@%' esign
engineering, audio-visual design engineering, behavioural sciences, /@mg systems,
designs, community and press relations, ecological studies, eleg@d!ﬁta processing of
hardware, specification electrical data processing for pro development, use of
facilities training and financial planning, info%&? management, installation
supervision, interior design, laboratory plan d engineering lighting design,
management consulting, project planning@ engineering, site planning and technical
equipment specialization'?, CJ\

Education facilities are t @mgs of education which enables a skillful teacher to
achieve a level of instructi &fectweness that far exceeds what is possible when they
are not provided. B ﬁgs of education”, it shows that education facilities are therefore
numerous. Wha \4 aterials and or services that helps to facilitate teaching and learning
rightly fal the term school plant or education

c ool plants could be taken as the location of the school building, the equipment
& school and other material resources provided in the school or, it could mean the site
where the school programmes and activities takes place, the school facilities as the space
interpretation of the school curriculums. The programmes of the school are expressed as it
were through the school site; the buildings, playground, the arrangement and design of the

buildings. A well designed functional school building with a wide array of teaching aids,
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provides effective delivery of school curriculum and are positively related to students.

In trying to conceptualize part of the school facilities, water facility can be seen as
that which provides the school as pipe-borne water, well water, borehole water tanks and
so forth. The schools sometimes incorporate water saving devices and techniques into their
facilities through conservation that is reserved for general body and environmental
cleanliness'*. \Y\

In a study on assessment of sanitation facilities in primary schools wi lorin, the
study was undertaken to assess the state of sanitation facilities in prin@&hools within
Ilorin, north central Nigeria. A multi stage sampling technique V\(r@s;d'\for the survey to
select and 200 schools eventually participated. Data for %Xdy was obtained from
physical inspection of sanitation facilities and semi-s@%ﬁad questionnaires. The study
revealed that 5.5%-26.5% of the assessed sc ve sanitation facility in adequate
quantity, quality or usage;23% have less n of facilities compared to pupil population,
42% have grossly insufficient facilitie@lZS% have no sanitation facility. The quality
of facilities in24.5% of the scho@olerable while the facilities in 57.5% of the schools
are in deplorable conditionN26%% of the school effectively used the toilet and urinals.
22.5%seldom use theéw%ilé 38.5% do not use the at all. Because they are objectionable or
risky, therefore,\raisinig the status of schools lacking behind in quantity, quality or usage of
sanitatio @gﬁes should be a top priority in order to achieve developmental goals'>.

rting facilities are those equipments or items that aid extra-curricular activities
inghool. Sport is an extra-curricular activity which can be classified into informal and
formal activities. The formal activities include activities which are relatively structured,
such as participating in athletics or learning to play a musical instrument. Informal
activities on the other hand also known as leisure activities which include less structured

activities, such as watching television'®. Recreational facilities include those equipments,
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building, environments, constructions and designs that aid both indoor and outdoor
exercise among students or individuals of a particular community'’. In other words, it is an
area perfected for circuit training and for group workout classes. Campus recreation
facilities equipment and other resources may only be used for personal recreation and
fitness.

In a related study on accessing school facilities in public Secondary sm@@m
Delta State, the study was to find out the state of the facilities. The study e % he ex-
post-facto research design the questionnaire was the instrument for da@ﬂrlection from
640 respondents selected through stratified sampling technique@ all the 356 public
secondary schools in the state. Findings reveal that scho@ties in the schools are
general in a state of disrepair. The findings further revg&%ﬁe maintenance carried out on

school facilities were inadequate for majority of t ilities!S.

2.1.7 Objectives of Materials Manaé@

There are at least nine objgptives of materials management, each in some way or
the other contributes to t eMvement of some overall company objectives. If the
contribution is dire Agb_]. ective may be called the primary, and if the contribution is
indirect (mat 'aQ@epartment assisting some other department), the objectives may be
called %@ry Whether Primary or secondary, the main focus of materials management

is cure right materials of right quantity, the right quality, at the right time, bought

frorh the right source and at right prices.

Material managers determine the amount of material required and held in stock,
plan for the replenishment of these stocks, create inventory levels for each type of item

(raw material, work in progress or finished goods), and communicate information and
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requirements to procurement operations and the extended supply chain. Materials
management also involves assessing material quality to make sure it meets customer

demands in line with a production schedule and at the lowest cost.

Material management systems embrace all of the activities related to materials and
are a basic business function that adds value to a finished product. It can also include %

procurement of machinery and other equipment needed for production processg, as
spare parts. ;\Q

Typical roles in Materials Management include inventory analystg\inv %ry control

managers, materials managers, material planners, and expe@ well as hybrid roles

like buyer/planners. \Q

Regardless of role, the main objectivg&v erials Management is assuring a

supply of material with optimised inve@vels and minimum deviation between

planned and actual results. Q

The objectives of mate&rh@gement are sometimes referred to as the ‘Five Rs of

L]
2

Materials Manage@
1. .T@pt material

e right time

g In the right amount

And of the quality that is:

1. At the right price

2. From the right sources

56



Materials management uses inventories and production requirements for planning and

control to ensure materials are available as required to meet production schedules.

2.1.8 Instructional Management: Concept of Curriculum Management

The achievement of effective curriculum management, support and
implementation requires optimum school functionality and stable schools. In other \ngis,
the environment of the schools must provide a conducive atmosphere for te and

learning. Thus, an effective curriculum management and delivery w 11? %' that all
nt

conditions at school level are stabilized. Reports on school develop e d support have

indicated that the school district unit is an important compon e support of schools.
These reports have identified characteristics that are cen@‘( e improvement in school
functionality. These can be grouped as follows!
1. Effective leadership that focuses on learn ievement and learning;
il. Accountability that develops r\goals that identify how to improve learner
achievement and takes resp%bl ity for improving student learning;
iil. Creating opportumtle@amngful professional development;
1v. Use of data to m& ecisions and to guide instructional decisions and allocation of
resources @ ts must provide training in the use of data and help schools to
coll nd interpret information;
%\J ar monitoring of progress with recognition for successful schools and
Q ntervention for struggling schools; and
Managing community partnerships.
An overarching factor is that these characteristics work together and impact one
another and therefore infuse the organization. Thus, these characteristics provides a
framework for the enhancement of the management of curriculum in the system and seeks

to strengthen curriculum delivery in the classroom through the coordination of the
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different components of the schooling system in the province. It focuses attention in the
entire schooling sector and seeks to break self-made barriers in the support of teaching and
learning in schools. It provides an indication of alignment that is necessary to maximise
schooling.

Furthermore, there are six elements of curriculum management and implementation
that guide this strategy, namely: \Y\
a. Supervising the taught curriculum at classroom level; B@'
b. Monitoring and evaluating the curriculum implementation; \

c. Providing support services and resources to teachers; @ |

d. Providing skills development training through in-se '%ﬁcation and training for

teachers; @

e. Developing exemplars and demonstr, rogrammes of quality learning

activities; and (6
f. Quality assuring the assessmenQo}eaming and assessment for learning'?.

The above elements of cm?'g m management require a provincial strategy that is
aligned to its resources- (hlﬁf\ap nd physical) assets and linked to the internal and external
environment so tha@he. participants move strategically towards the achievement of
effective curric uleementation.

lim refers to what a learner is required to encounter, study, practice and
ma@%entails taking decisions about what should be taught, how it should be taught
and¥when it should be taught. The four (4) core elements of the curriculum are teaching;
learning, assessment and resources used for teaching and learning.

These factors include: effective and efficient classroom management, a sense of
“positiveness” instructional match, clearly stated goals and expectations, clearly presented

lessons, individual instructional support, sufficient allocation of time for instructional
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activities, high opportunity for students to respond, active monitoring of student progress
and understanding by the teacher, and frequent and appropriate evaluation of student
progress by the teacher. Similar evidence about critical instructional factors that enhance
student learning were provided?!. These factors include encouraging high student
engagement in learning, having a strong academic focus and clarity of content coverage,
facilitating moderate to high success rates, and performance monitoring and infe@'ﬂe
feedback. Additionally, they discuss the positive effects of goal setting and @3 fonship
to academic outcomes. :%\
Within the curriculum management and delivery branc “are internal role
players. Fig 2.1 illustrates the general functions of critica@ role players. The roles
and responsibilities regarding curriculum managemeg&%;)ly indicate that curriculum is

not managed from a single structure but it is a @hat calls for a joint effort by internal

and external stakeholders §
&
< -
N
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Fig 2.1

TOP MANAGEMENT

curricular expectations to schools.

FEDERAL MINISTRY OF EDUCATION/STATE MIN. OF EDUCATION
Must approve curriculum scopes and provide funding for staff
development and focus on curriculum design and delivery for
improvement of learner attainment. It must communicate

SCHOOL

The School must monitor the
implementation  of  the
curriculum. Translate the
importance  of  effective
curriculum and instruction
practices on a regular basis.
Observe classes, monitor
lessons and evaluate the
assessment materials used at
schools.

Curriculum
Management and
Implementation

Strategy.

Teachers shall deliver and
manage curriculum at school
level, frequently assess and

document learner
achievement, modify
instructions  to  improve
learners’ attainment,
participate in  curriculum
development/revision
activities.

\

60

ZONAL EDUCATION
OFFICE/LGEA

Zonal Education
Officers/LGEA Quality
Assurance  officers  must
coordinate policy
implementation, quarterly,
report to Head office, put in
place functional decision-
making structures to carry out
policy.

Curriculum coordinator must
ensure that a plan is in place
for curriculum delivery and
development, revision,
programme  assessment and
learners’ assessment. Provide
technical and expert assistance
required for quality curriculum
delivery. Assist the
principals/headteacher in the
curriculum implementation of
the curriculum policy.

Fi ig@"?oles and Responsibilities of internal role players. Adopted from Iman 2017.




The primary purpose of education is teaching and learning which is about imparting
and creating knowledge, skills, concepts, processes, values and attitudes necessary for
learners to satisfactorily achieve the learning objectives. The branch “Curriculum Delivery
and Management” has, as one of its strategic goals, a responsibility to create and maintain
an environment to support curriculum delivery at classroom level!®. This calls for the
crafting of a zonal education curriculum management strategy which describes the scope,
timing as well as curriculum delivery and evaluation. By its very scope and natuv%' ask
of curriculum delivery and management requires a common zonal educatiz@ egy. The
zonal education strategy must be applicable to all education Zones&m and schools. It
must be used as a guide for curriculum management and to 9@\1 s?:hools in making

effective delivery decisions. The strategy must focus on f% egic areas.

The first area in the curriculum man@ strategy is content planning for
effective curriculum delivery. This calls fon% stfucturing of learning content in such a
way that all districts, circuits and scho@\:}g%t‘e state follow a plan that connects the topics
in a logical manner. This is link d@levelopmen‘[ of timeframes for curriculum coverage

and implementable framevl{k%ﬁ)r testing, remediation and revision during the year. It

suggests that the str. nfust provide space for the monitoring of curriculum coverage

and curriculum @t at school level'.

@cond area of the curriculum management strategy relates to methodology for
C m delivery which outlines the best ways of imparting knowledge, values,
proCesses and attitudes to learners in a manner that prepares them not only to achieve the
learning goals but also to excel in their achievements. It is linked to the intention to
increase the number of distinctions in key subjects like Mathematics and Science. Within
this context excelling means providing support to struggling learners so that they achieve

above the elementary level.
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The third strategic area of the curriculum management strategy is the assessment of
the effectiveness of delivery methodology and the quality of curriculum delivery. This links
curriculum planning to assessment planning. The main purpose of curriculum assessment
processes is to evaluate the work of the educators and that of learners in the entire system.

The assessment of the effectiveness of delivery methodology and the quality of curriculum

N

The first one is a conceptual level where learners must demonstrate c@ﬁt use

delivery must take place at three levels'.

of subject concepts/terminology in their interaction with its content. Th A\g d one is at
objective level where learners must demonstrate the extent t hle,h their acquired
knowledge is aligned to the learning objectives. The third on%w strategic level where
the branch continually assesses learners, evaluatth ccesses and failures and
strategically design working interventions as a losing the knowledge gaps. This

(13

level of assessment continuously createsﬁ vision Programme” for end of year
preparations. The fourth area in th(&;r culum management strategy is curriculum

feedback. This part of the stra{e@ocuments, defines and describes the feedback on

curriculum delivery. \%}

The main p %f.curriculum feedback in the curriculum management strategy is
to ensure th tlg;ﬁrategy leads to the achievements its intended outcomes. Feedback is
obtaine a variety of sources in the system. The quarterly monitoring of syllabus
% de, quarterly assessments and quarterly moderation provide feedback that lubricates

he “engine of curriculum delivery and management. The content of learners™ exercise
books per subject, the content of teacher profiles and the performance and progress of
individual learners must be used to provide feedback on how the curriculum management

strategy works in relation to intended outcomes.
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2.1.9 Infrastructural Material Management

Infrastructural material are facilities that are specifically meant for direct teaching
and learning. It includes classrooms, classroom seats, laboratories, libraries, experimental
equipment, chalkboard, audio-visual learning equipment, zoological gardens and
experimental agricultural farms. These facilities bear directly on the teaching — learning
process and are therefore considered of prime priority among other school facilities.
Infrastructural materials management play a pivotal role in the actualization o @' ion
goals and objectives by satisfying the physical and emotional needs @aff and
students??.

N

Physical needs are met through the provision of safe ﬂ@es, adequate sanitary
facilities, a balanced visual and thermal environment, su elter space for work and
play; while emotional needs are met by creati %pleasant surroundings, friendly
atmosphere and an inspiring environment. S ¢ the need for effective management
of resources in schools, infrastructural K ement involves a planned process to ensure
that the buildings and other techn,%s ems support the proper discharge of operations

and services within the school@zation”.

Infrastructural ilitiy are major component of school facilities. She further stated

that since teachli learning do not take place in a vacuum, school facilities give

meaning to @

the sc ant starts with the conceptualization of the education programmes to be

ned curricular and extra-curricular activities. To her, any discussion on

in the school. Thus, the nature and type of education programmes will determine
the nature and type of school plants to be provided.

The provision and management of school facilities must take into cognizance
modern views of the teaching-learning process which have moved beyond memorizing to
involvement of teachers and students in applying, analyzing, synthesizing and evaluating to

stress the need for flexibility in time and space®?. Thus, the complexity of the learning
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environment requires flexibility in the design of facilities to meet present day school needs
that is, the facilities should be designed to meet diverse academic needs of the school
system. Multipurpose facilities used for academic activities during school hours may also
be available for use by the community during and after school hours. Such programmes
may be used for continuing education programmes, social activities and recreation. This
requires proper scheduling of such facilities to allow for accessibility to the community or
other public users during school hours without interfering with academic progra@s. is
will eliminate the burden of duplication of such facilities as conference h@ nasium,

.\

library, theatre, football pitch, tennis court, swimming pool and (j%%ting facilities,
enhancing healthy

thereby integrating the collective effort towards cost effectivengss
school-community harmonious relationship. %

The need for effective management of sc %aterials leads to a shift in the
conception of principal-ship from the manageridhand administrative perspective to that of
instructional leadership whereby the pri@:ts as a leader in all aspects of the school
curricula, imparting and enforcing%ge intellectual and emotional development of the
teachers, changing the instru. climate of the school and affecting and transforming
the students learning a&%ﬁzemerﬂ behaviour and attitude?. Students were more likely
to perform bett@en their environment was conducive to learning; that is,
environmen?ﬁ{ ponsive heating, air conditioning, proper ventilating systems, new or
renova&% ool buildings and halls, adequacy of teaching equipment and other education

in a more comfortable learning environment*,

The condition, adequacy and effective management of education facilities had a
stronger effect on the overall performance of students than the combined influences of the
family background, socio-economic status, school attendance and behaviour?. A major

need of maintaining an effective management of education facilities is that the school

environment and the activities that take place therein must be considered healthy and
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productive, otherwise it will expose the untidy, careless and non-challant attitude of the
principal, teachers, custodial staff, students and their education programmes?®.

This is a phenomenon where planning, organizing, staffing, leading and controlling
the processes of supply, utilization, maintenance and improving education facilities in
secondary schools is superintended by the principal to fulfill the set education objectives.
In order to fulfill education objectives, education facilities are required and should be
central to the extent that teachers, students and other personnel will enjoy thei@y nd
perform their duties effectively, made possible by the principal’s leadershiK@ﬂty and
proficiency?’. The school curriculum would be meaningful and fu ti(‘)ﬁf the required
facilities are provided in adequate quantities at appropriate ti e& ma?ntained properly.
The realization of the importance of education facilities mformed the demand in the
choice of secondary schools that parents/guardians ‘@eir children/wards to in Nigeria.
This commitment is demonstrated by governmeqt)ifi the provision and establishment of
Universal Basic Education (UBE), to bri@ ategories of citizens into the school system

C

However, this can onl@aﬁeved if the existing facilities are properly managed

and ensure retention till graduatio

especially as greater %n.ﬁ)would be mounted by the users?. In a related study, the
utilization of fac'l%' of various degrees depending on the extent to which an item has
been put i effective use®?. This includes non-utilization, underutilization, maximum
utilizal»@[imum utilization and over-utilization. Non-utilization occurs when a facility
@th into use at all; when a facility is not used to its fullest capacity, underutilization
occurs. There is over-utilization, when a facility is used more than its capacity. All of these
require the ingenuity of the school manager to balance the usage and maintenance of

available facilities.
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i. Classroom

A classroom or schoolroom is a room in which classes are held. Classrooms are
found in education institutions of all kinds, from preschools to universities, and may also
be found in other places where education or training is provided, such as corporations and
religious and humanitarian organizations. The classroom attempts to provide a space where

learning can take place uninterrupted by outside distractions. For lessons that require

specific resources or a vocational approach different types of classrooms both @an

outdoors are used. This allows for learning in an authentic context that fo%s e natural
development of the particular vocational skill. ‘%

Classrooms can range from small groups of five or bigﬂclassrooms with
hundreds of students. A large class room is also called hall. A few examples of

classrooms are computer labs which are used for %@ns in schools, gymnasiums for

sports, and science laboratories for biology,li i and physics®!. There are also small

group classrooms where students learn in@p

rooms should accommodate as ma@ and others 30 - 40 students.

of about 7 or less. It is desirable that some

Most classrooms have@?e writing surface where the instructor or students can
share notes with othq{erpxgrs of the class. Traditionally, this was in the form of a
blackboard but t becoming less common in well-equipped schools because of new
alternatives Wike flipcharts, whiteboards and interactive whiteboards. Many classrooms also
have '@ps, charts, pencils, books, monographs and LCD projectors for presenting
1 ion and images from a computer®2. The layout, design and decor of the classroom
has a significant effect upon the quality of the education experience®®. Attention to the
acoustics and colour scheme may reduce distractions and aid concentration. The lighting
and furniture likewise influence factors such as student attention span*.

In the design of a classroom, desk arrangements are essential to the decor and

design of the classroom followed by seating arrangements for the students. Usually
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classroom desks are arranged in rows or columns, but there are many more ways to arrange
the desks, for example making a circle with the desks so that it's more of a group
discussion or having the desks in a "U" shape for group discussions and easy access for the
teacher. Color is also a big asset to the classroom by relating the colors to the subjects
learned in the classroom to help the students learn. Also color helps the atmosphere to be
fun and exciting and help visual stimulation for the students. Furniture is an important
aspect because students spend most of their time seated in the classroom. T e%'
should be able to move and easy to arrange to allow students to sit in plax are best
suited for their learning styles™.

'}
Traditionally, classrooms have had one setup: straig@g of desks facing the

front of the classroom. The row style allows teachers mount of space to walk
around. This makes it easier for teachers to supe @Je students work and catch any
students that may be misbehaving, insuring that'\stugdénts stay focused. Studies have found
that the row style also fosters less off ‘gkmg causing the atmosphere to be more
conducive to learning®®. While th yle sounds ideal from a teacher’s stand point it
can be damaging to the stude%%l—being. The row style of desk arrangement has been
found to cause the stu%&ithdraw”.
ii. Laboratories

A la ag@r (informally, lab) is a facility that provides controlled conditions in
Whlcha@ﬁc or technological research, experiments, and measurement may be

ed. Laboratories used for scientific research take many forms because of the
differing requirements of specialists in the various fields of science and engineering. A
physics laboratory might contain a particle accelerator or vacuum chamber, while a

metallurgy laboratory could have apparatus for casting or refining metals or for testing

their strength.
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A chemist or biologist might use a wet laboratory, while a psychologist’s laboratory
might be a room with one-way mirrors and hidden cameras in which to observe behavior.
In some laboratories, such as those commonly used by computer scientists, computers
(sometimes supercomputers) are used for either simulations or the analysis of data
collected elsewhere. Scientists in other fields will use still other types of laboratories.
Engineers use laboratories as well to design, build, and test technological devices.
Scientific laboratories can be found in schools and universities, in industry, in ent
or military facilities, and even aboard ships and spacecraft®®. In some @%f;ies, the
conditions are no more dangerous than in any other room. In many la&ough, hazards
are present. Laboratory hazards are as varied as the subjects @qy inﬂlaboratories, and
might include poisons; infectious agents; flammable, e . or radioactive materials;
moving machinery; extreme temperatures; lasers, st %agnetic fields or high voltage. In
laboratories where dangerous conditions might\eXist, safety precautions are important.

S

Rules exist to minimize the individual's v@

user from injury or to assist in resp@n 0 an emergency>.

iii. Workshop %E ’

Education has b n@tionalized. A number of trades like carpentry, metal fittings,

safety equipment is used to protect the lab

electrical works r household gadgets and transistor assembling, masonry and repair
of automobi hag'g introduced. In the higher secondary schools, a number of groups as
agricu oup, mechanical group, civil engineering, textile engineering and so forth,
%Qen introduced. All these necessitate well-equipped workshops and sheds. These
should be located on the ground floors. Floors, walls, and ceilings of the workshops should
be constructed to suit the different activities.

Special attention should be given to safety and health factors in planning school
workshops. Some items needing special considerations are adequate aisles between

mechanics and various parts of the shop. Other important conditions effecting safety are
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light and ventilation, selection of floor-surface material and fire protection. There should be
heavy concreting of wall sand flooring. They should have iron roofs and be well ventilated.
There should be heavy electrical wiring and spacious for installations of machines and
tools. There should be separation of wet and dry activity workshop. There should be special
room for bulky equipments*.
4. Latrine/toilet

There should be one urinal and bowl for 60 students. These should be@l’hy
inspected to assure cleanliness and working condition. Obscene pictures an®1 g, if any,

'}
which can be easily washed. So far as drinking water is co , In urban areas the

should be immediately removed. Toilet rooms should have moistu&‘&oncrete floors
supply of water can be obtained from the main line of the ~Ih rural areas, underground
water may be pumped by means of section lift QIo a reservoir. Water should be
checked up before use.

The word latrine can refer to a @)r a simpler facility which is used as a toilet
within a sanitation system. It can b@gﬂ)munal trench in the earth in a camp, a hole in the
ground (pit), or more advan%higns, including pour-flush systems. Latrines are still
commonly used in emw%%tuations, as well as in army camps.

The term i@ved from the Latin /avatrina, meaning bath. It is nowadays still
commonly dqa the term “pit latrine”. For most people, it has the connotation of
someth@ng less advanced and less hygienic than a toilet. It is typically used to
@ communal facilities, such as the shallow-trench latrines used in emergency
situations, e.g. after an earthquake, flooding event or other natural disaster. Many forms of
latrine technology have been used, from utterly simple to more sophisticated - although the

more sophisticated, the more likely that the term "toilet" is used instead of "latrine". A Pit

latrine is a simple and inexpensive toilet, minimally defined as a hole (pit) in the ground.
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More sophisticated pit latrines may include a floor plate, or ventilation to reduce
odor and fly and mosquito breeding (called ventilated improved pit latrine or "VIP
latrine")*. Other types of pit latrines may include the Reed Odourless Earth Closet (ROEC).
In a location with no functioning toilet, a latrine or trench toilet is typically set. It typically
consists of a pit or a trenche in the ground, 4 feet (1.2 m) to 5 feet (1.5 m) deep and 4 feet

(1.2 m) to 20 feet (6.1 m) long. Many military units, if intended for extended use, have

primitive shelters and seating placed over the pits. A pit is typically kept well a@%

any water sources to minimize possible contamination. After prolo@ a pit is

typically buried. 4&
e

v. Common Rooms \

This is a school building constructed in the @remises as a recreation
environment for both teachers and students for co @ces such as the school common
room. Common room is a large room deco;i and arranged with furniture for comfort
and relaxation. Where possible televisia@d satellite services are connected to help in
socializing students and staff and@ g them abreast with national and international
happenings. %?»

vi. Playground Facilit}{ .

A playgr a place with a specific design to allow children to play there. It
may be indders but is typically outdoors. While a playground is usually designed for
childr e playgrounds are designed for other age groups. It is possible for a
n%& nd to exclude children if they are below the required age for entrance.

Modern playgrounds often have recreational equipment such as the seesaw, merry-
go-round, swing-set, slide, jungle gym, chin-up bars, sandbox, spring rider, trapeze rings,
playhouses, and mazes, many of which help children develop physical coordination,
strength, and flexibility, as well as providing recreation and enjoyment. Common in

modern playgrounds are play structures that link many different pieces of equipment.
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Playgrounds often also have facilities for playing informal games of adult sports, such as a
baseball diamond, a skating arena, a basketball court, or a tether ball*>.

Public playground equipment refers to equipment intended for use in the play areas
of parks, schools, child care facilities, institutions, multiple family dwellings, restaurants,
resorts, and recreational developments, and other areas of public use. A type of playground
called a play scape is designed to provide a safe environment for play in a natural setting.
Playground design is influenced by the intended purpose and audience. Separate@' eas

might be offered to accommodate very young children. Single, large, op S tend to

not to be used by older schoolgirls or less aggressive children, ec%u%there is little

.}
opportunity for them to escape more aggressive children®. B&"\(S@ast, a park that offers

multiple play areas is used equally by boys and girls. %

Safety, in the context of playgrounds, is ge %understood as the prevention of
injuries. Risk aversion and fear of lawsll'%h n) the part of the adults who design

playgrounds prioritizes injury preve@
S Qﬂ*)u

developmental benefit to the user Qs rhportant that children gradually develop the skill

ove other factors, such as cost or

of risk assessment, and a com@yysafe environment does not allow that**. Sometimes the
safety of playgrounds %@&ed in school or among regulators. Over at least the last
twenty years, the@ﬁ of equipment to be found in playgrounds has changed, often
towards safi qu'fgment built with plastic. For example, an older jungle gym might be
const ntirely from steel bars, while newer ones tend to have a minimal steel
%*o rk while providing a web of nylon ropes for children to climb on.

Playgrounds with equipment that children may fall off often use much on the
ground to help cushion the impact**. Playgrounds are also made differently for different
age groups. Often schools have a playground that is taller and more advanced for older
schoolchildren and a lower playground with less risk of falling for younger children.

vii. School Canteen
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Canteens are a unique food business. Under ownership of the school, the ultimate
responsibility for what is sold and how it runs lies with the Principal. Depending on the
level of school community engagement, the canteen could be operated under the direct
management of the Principal, the school council, or Leasee (private operator). It is the role
of the chosen management body to ensure the policies and procedures (such as Fresh

Tastes at School) relevant to running the canteen are developed, implemented and reviewed.

The canteen manager acts as an employee (paid or unpaid) who is man@:the
management body. @

Feeding facilities are the planning and design processesqintended for school

.}
foodservices which depicts kitchens, storage rooms, dining rg@nd dish rooms. They

also include the various utensils used both in cooking a ing of food to students.

There is a wide range of utensils that facilitate cook'@food and help for easy supply of
the food. Such vital concrete objects include‘it, 1 ettle, frying pan and cutlery such as
spoon, knife, fork, perforated spoon, ing’ machine, blenders. The various kinds of
plates and cups used in serving fo r drinking respectively are all aspects of feeding
facilities. This study affirms tl@?e that since one does on eat food from pots on fire, the

utensils are important. &is}ﬁecause some food could be eating without actual cooking.

N
For example, brardine may not need any form of cooking before consumption.

viii. Librarié‘\
'@/ is a building constructed for the purpose of studies and research by staff and

5@., a library should be desirable to accommodate at least 20% of the students™
population at a time. It should have a space of 2.3mg per student*. There should be 80%
open access books at 2.3 m2 per-person. Selection section should be 7.4 m2 per person,
clerical staff 3 .72 m2 per person and library information office 13.94 m2. Expected book
ratio should be such that reference work equals 2.1%, Philosophy1.0%, Religion 1.5%,

Social Sciences 9.5%, Language 2.0%, Science 10%, Technologyl12%, Fine Art 5.0%,
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Literature 11%, Travel 6.0% Hosting 9%, Biography 6.0%, and Fiction 25%. Library
furniture should include reading tables, staff desire catalogue cabinets, periodicals shelves
and book shelves. However, a library is regarded as the nerve centre of a school. However,
school buildings are expected to have large windows and functional fans to enhance
adequate ventilation.
ix. Worship Centre

Worship centre is an important facility of the secondary school plant b &YZS
here that general meetings and activities are arranged. Children come to@ in a safe
environment filled with opportunities to experience God. Worship plays a key role
alongside fun and interactive stories that will develop child’s A@Chart;cter and purpose
in life. At worship centre, students create a setting that % enables spiritual growth,
but also healthy friendships with other students. Aigh energy praise and worship,
impacting messages and exciting competition

The worship centre should be 10@1 the ground floor and possibly in a wing
isolated from the quieter areas to %r afety of crowds, easy access for both pupils and
public, reduced sound interfi nd accessibility to parking. The worship centre should

have good acoustics. %&should be audible in every part without undue strain on the

speaker or the li@

2.1.10 C(@%‘Of Instructional Materials Adequacy

mary purpose of teaching and learning process is to bring a significant change in
@rior through active participation and critical thinking of the learner. This cannot take
place without the availability of instructional materials!”. Instructional materials are
objects or devices, which help the teacher to make a lesson much clearer to the learner.
Instructional materials are also described as concrete or physical objects which provide
sound, visual or both to the sense organs during teaching. In this study Instructional

materials involve students’ textbooks, teacher’s guides and reference books, maps and
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globes. These are key ingredients in learning and teaching thus enhance students’
academic!”. Instructional materials are very important in the whole process of teaching and
learning to any subject. They make learning more pleasant to the students because they
offer a reality of experience, which stimulates self-activity and imagination on the part of
the students. They also supply concrete basis for conceptual thinking and hence, reduce
meaningless word responses from students*S.

Instructional materials enhance the teaching/learning process by exhibiting i ion
necessary to acquire knowledge and skills. Apart from teachers, instructio {ﬁ'}y erials are
the most important resources needed at classroom level*’. If the CI&JI is to succeed,
the preparation and production of instructional materials must c%gledﬂwith utmost care.
The Ministry of Education and Vocational Training is@n ible for putting in place
criteria for evaluating and ensuring that only quality msttuctional materials are selected to
support the teaching and learning in the claix Ot is expected that quality instructional
materials shall: Q

e Correspond to the curricula@s abi,

e Be piloted or tried out% t schools,

e Promote compd%%ﬁtended for the learners,

e Be enou@ate interesting and learner friendly especially for the learners with

spefﬁgee S,

o ‘%ulate the learners’ cognitive, affective and psychomotor domains during
QQ‘[eaching/leaming.
e Address requirements of learners with special needs including the hearing and the
visually impaired and physical handicapped.
There are basically two types of teaching/learning materials, namely; textual and non-
textual. Textual Materials include printed materials such as textbooks; syllabi modules and

manuals, reference books, charts and maps, newspapers, journals and encyclopedias, texts
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in Braille, posters, fliers, photographs, booklets and brochures. On the other hand, non-
textual materials include laboratory apparatus, prototypes, Braille machines, writing boards,
weather stations, and samples of actual materials, ICT resources such as computers,
internet connectivity, photocopying machines, printers and scanners®®. Likewise, authentic
materials enable the students to explore the language used in day-to-day life and which is
tailored to their needs and interests. The provision of teaching and learning materials

especially books are an effective way of improving results®. However, in ma%ggs,

conditions are difficult, whether they relate to the physical states of @ and the

availability of instructional materials, class sizes, or the changin;g&char teristics of the

.\
student population™. %&&

Most of secondary schools have an acute shortage %ing and learning materials
such as text books, classrooms as well as la \y equipment and this is due to
insufficient fund received from the Govem&en aimed to carter for the same, hence
limiting the improved academic ac@) ent of Community Secondary Schools in
Tanzania’'*2. On Influence of @ctional resources on secondary school students’
academic performance in @hi County, Kenya it was confirmed that inadequacy of
teachers’ reference ahd guides, students’ text books, maps and charts negatively
affected studen@%ademic performance®. Also it was clarified that, instructional
materials @gw perception and retention and so improve the efficiency of learning®*. The
lim@) of words in conveying new concepts are greatly minimized by the use of
re%nt teaching and learning materials.

Materials which involve many senses are the most suitable. Furthermore, it was
observed that schools and Colleges in Tanzania face an acute shortage of textbooks and
reference books and that the Ministry of Education cannot provide them due to limited
funding capacity™. It was suggested that measures to overcome the shortage of materials

include the establishment of well coordinate, materially-equipped, and convenient centers
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(schools) to allow adjacent schools to borrow the required materials from there. Moreover,
potential people should be requested to help with the provision of learning materials. These
include the community, resource persons, and education stakeholder. All these are teaching
and learning materials used by both teachers and students to facilitate the teaching and
learning process.

In a study on the importance of teaching resources, it was found that teachers, whether
those on training or those who are qualified, perceive the use of learning aids in t as
advantageous to both teacher and the students since their use reduces th@d chalk
method of teaching®. On the same line of thought, However, it is oﬁrecommended
that each learner should possess the appropriate materials duri &les;)n if at all and to
improve academic achievement it was that, teachers can ffective and productive in
their work if they have adequate and relevant i ?‘%&ional materials®’. For effective
teaching and learning, textbook and other instructiondl materials are basic tools, in absence
or inadequacy makes teachers handle s@n an abstract manner, portraying it as dry
and non- exciting.

Schools endowed with m@mctional materials performed better than schools that

are less endowed?®. It &égrated that a low level of instructional materials available in

public schools a @d that our public schools are starved of both teaching and learning
resources. i%

sses that effective teaching cannot take place within the classroom if
basic 1@011&11 materials are not present™s.

Adequacy of Physical Facilities

Physical facilities are the school plant, that is, the school buildings, classrooms,
library, laboratories, toilet facilities, offices and other materials and infrastructures that
would likely motivate students towards learning>®. Schools exist for the purpose of
teaching and learning. Human and material resources are deployed for this purpose.

School physical facilities are the material resources provided for staff and students to
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optimize their productivity in the teaching and learning process. It was indicated that,
physical facilities include classrooms, laboratories, libraries, ICT facilities, dormitories,
health and kitchen facilities, as well as facilities for students with disabilities*®.

Physical facilities provide and maintain, safe, clean, and creative educational
environments that are conducive to high achievements of the students. Physical facilities
strive to give students a comfortable atmosphere in which they work and learn. In

developing countries low levels of learning among children can partly be %@0
e

poor or inadequate physical facilities of the schools. Physical facilitiesa\ ential to

.}
facilities are the main factor contributing to academic achieve ip the school system?’.

effective learning and academic performance of students. In su‘[%ort this, physical
These include the school buildings, classrooms, iture, libraries, laboratories,
recreational equipment, apparatus and other instru. ‘@materials. While the availability,
relevance and adequacy of these resource itgm$\contribute to academic achievement, the
scholar acknowledged the fact that una@ school buildings, inadequate classrooms,
furniture such as desks and chairg-alsérce of libraries and laboratories can contribute to
poor academic achievement.%%se schools that lack adequate classrooms for instance,
students hold their le%&side or under trees®. During bad weather such lessons are
postponed or are eld altogether. This interferes with syllabus coverage and students
from such og)do not perform well in examination. World Bank linked performance of
studeﬂ%gle provision of adequate physical facilities while referring to a survey of 51
schools in Botswana that students performed significantly better on academic

tests when they had adequate classrooms, desks and chairs®.
Succinctly school buildings are very vital input to educational system; emphasizing
that even though they do not teach but their use may facilitate or impede learning.

However, school building cannot be seen as one of the critical variables affecting school

academic achievement because he found no evidence to show that an expensive school
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building would necessarily improve academic achievement. School physical facilities like
classrooms of public schools have no roofs, windows and doors, some walls are cracked,
instructional facilities are lacking while teachers are frustrated consequent upon lack of
equipment/facilities to meet educational endeavours®'.

Physical facilities are the fundamental factors in better learning and achievements of
the students®. All facilities must be provided to the schools for the students’ better,
concrete, and real experiences. Physical facilities help to enhance the lea i%?tze
students. Research shows that availability of the physical facilities inclu '\%%Ls‘srooms,
water, electricity, boundary wall, toilets, furniture, playgrounds, lilir&rie‘s,%d dispensaries
have a significant positive influence on the performance @ s:udents and their

% which the students learn

achievement®. In the context to school facilities, enviro

R
is very crucial and without the suitable environmen: é@live learning cannot take place.
The learning environment is the t 'r@er but it is important that, the
environment is not an end in itself; we %‘[ look at the settings. Space is an important
factor in providing a rich enviroru,%*[ learning, but it is only significant to the degree
that it assists in providing a@'@ climate for learning. Physical conditions have direct
positive and negative&e}?on teacher morale, sense of personal safety, feelings of
effectiveness 1 @lassroom, and on the general learning environment. It was
emphasized% ere was significance of various categories of physical facilities towards
the q f education at the different levels of the educational system®’. Ethnographic
ception studies have also indicated that inadequate school physical facilities have a
negative impact on teachers’ motivation that in turn negatively affects students’ academic
achievement®*.
In the same way, it was emphasized that the unavailability of school physical

facilities negatively affects staff and student’s motivation®®. A good school environment

and adequate school with enough physical facilities have a significant positive effect on
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teacher’s motivation and student’s academic achievement. Additionally, school facilities
impacts on student achievement, attendance and teachers’ retention®. Likewise, adequate
and quality school physical facilities are basic ingredients for quality education and to
achieve the intended goal of the school program. They also strengthen the idea by
emphasizing that learning is a complex activity that requires students and teachers’
motivation, adequate school facilities such as standardized buildings and classrooms with
their facilities, instructional materials and equipment for child’s development®’. %

The National Policy on Education prescribed a class size of 30 as@%fgr limits
allowed for primary schools. The class size is a good indicatorof pupils’ access to
physical facilities, particularly classrooms. The lower the cla Qﬁ t ; better the school
system is adjudged to be®. (See Table 5). The table %%%\at Bauchi State had the
highest class of 148, while Edo State had the least %ze of 29

2.1.12 School Manager and Effective @ment of Materials
The management of academmi d administrative affairs of schools traditionally
falls within the purview of t%%l. Unerringly, formal education in Nigeria is rapidly
changing and technicau&il.o ed towards meeting certain set goals, such as “Education for
All”®. The requi of these various goals from the school managers are centred on
.

the advanca%

based l%q ment, which is led by a management team, with the school at the fulcrum.

teaching and learning through the implementation of performance-

@ﬂs onerous task, the school head, as a matter of fact, must understand the role of
school managers to effectively manage not only staff but the facilities to meet the overall
objectives of the school system.

The unsatisfactory performance often experienced in schools by students and
education programs is always attributed to lack of basic infrastructure, lack of adequate and

accurate statistics, inadequate funding, embezzlement, bureaucratic bottleneck and poor
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attitude to work”. Generally, the principal’s responsibility in the management of education
facilities entails bringing together individuals as a group that will control, coordinate and
articulate activities to achieve tangible and holistic learning for the overall benefit of the
society’!. School management by principals is the totality of efforts that are brought to bear
in the provision and delivery of education to ensure that both human and material resources
allocated to education are used to the best advantage in the pursuit of education objectives
and goals. The school management team lead by the principal must develop, su@} nd
equip staff with knowledge and skills to respond positively to the Qe} changing
phenomenon of education to meet contemporary societal challenges.l'o ashieve this, there
must be continuous increase and adequacy of education facilitf%z\&gausz the existing ones

are often overstretched, poorly maintained and cannot pr(@ﬁ foster desirable, creative

Q

and harmonious problem-solving skills?’. \
Since education seeks to develop the @d character of future citizens, their

abilities, skills and potentials, in order@p them for contemporary society, school
facilities have to be supplied in uate quantities, properly and effectively managed,
controlled and supervised. I@ma—facie function of top management, down to the
teaching and non—tea%}fff. In education institutions, facilities constitute essential
inputs, which cr ourable learning environment, facilitate interaction and enhance
achievemen&e cation objectives’. In essence, the school curriculum would not be
meani d functional if required facilities are not provided in adequate quality and
%Q at appropriate times through the principal’s administrative finesse®.

Facilities management can be described as the practice of co-ordinating the physical
workplace with the people and the work of the organization by integrating the principles of
business administration and architecture with the behavioural and engineering sciences.
School facilities management is the application of scientific methods in the planning,

organizing, decision-making, co-ordination and controlling of the physical environment of
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learning for the actualization of the education goals and objectives. This culminates in the
collective and participative decision making process towards the selection, establishment
and installation of school plants; design of school grounds, halls and spaces; upgrading,
innovation and purchase of new machineries and equipment; choice, design and
implementation of programmes and projects; backup and review of management policies,
practices, rules and regulations.

Effective management of school materials requires knowledge, skill and%gﬁge

in handling different facets of the school system”®. This calls on the abilit @grincipal

.\

to set required objectives, supervise facilities usage, formulate plaileor ocurement and
ensure actual management and supervision of available facilité &attain set goals of the

school system. The principal as the manager of the sch@anization therefore has the
onerous task of mobilizing available human reso @ensure a proper running of the

school. School facilities comprise the physi‘c% ssion of the school curriculum in the
e

construction, internal and external arra@

surroundings, general appearance @ include the flower beds, paths, orchards, shrubs,

ts of the buildings, equipment, grounds,

playgrounds, classrooms, as@ hall, dining hall, desks and school farms’. When
school facilities are %@1 from the point of the school plant, then one will be
considering a gan@f facilities such as; school furniture, science laboratories, school
library, tech@gvg)rkshops. Under school equipment, the following are:

1) ministrative: Filing Cabinets, typing machines, Duplicating Machines,
QQ Photocopying machines, Telephones, and so on.

i1) Teaching equipment: — Projectors, cameras, monitors, transparencies, and so on.

i) Games/Sports Equipment: — Boots, Footballs, Tennis Balls, Jerseys, Rackets,

and so on.
iv) General Services Equipment: — Grass Mower, Grass Cutters, Catering, First Aid,

Fire Extinguishers. Also mentioned: sanitary, water supply, refuse disposal,
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catering services and health care delivery facilities. According to her, effective
management of school facilities calls on the ingenuity of the principal to
mobilize and facilitate the teachers, non-teaching/custodial staff and students to
ensure proper management and maintenance of existing facilities.
2.1.13 Material management Tasks of Education Managers
From the structural perspective, management is the policy level at which major
organizational decisions are taken, and at which policies and programmes of
defined and stated. Education policies and programmes define educa‘uo@ ces. The
manager’s role thus includes the provision of appropriate guidance i &es rce acquisition
and distribution in line with education policies and programm @sub;dinate structural
levels. The pursuance of the accomplishment of the goals ation, the school principal
who plans the affairs of the school should be prude @allocating available resources in
such a way and by using such methods that to the realization of much of the set
objectives of the school in a concis érame The school head, whose primary
responsibility is the provision of fi managerial services, is expected, in addition to
planning the daily activities %?K:hool, to allocate available education resources vis-a-
vis education time. &.V
2.1.14 Conditio ffective Material Management
Con i‘dmt are vital to the effective application of prudence in the management
of edu clude a conducive work environment, resource maintenance, the recognition
rce input, staff maintenance and the provision of curriculum and instructional
leadership. These include:
(a) A Conducive Work Environment:
In view of the low level of statutory financial allocations available to school

managers and the vast area of curricular coverage expected of them, the establishment of

an environment that fosters positive interaction between the school and the host community
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is very important. In maintaining a positive and conducive school environment, the school
head should be able to: act as the spokesman of the school to the public; interpret system-
wide policies and develop supplementary polices; secure, present and interpret school and
community information for staff use; develop a co-coordinated and positive programme for
community relations; and encourage joint school-community discussions of policies,
programmes and issues as they relate to schools. Such an environment is then conducive
for establishing access to the resources available in the community. %\

(b) Reducing Material Depreciation é)

The value of most school materials depreciates with age a r‘eﬁw usage while
others depreciate from poor management and non-utilization. ﬁgigl mzintenance should
be directed at keeping school materials in the prg% ces prepared for them.
Maintenance processes should ensure that buildings %pt in sanitary conditions and that
machine and electrical appliances are in ggod\and safe working conditions. Resource
maintenance also includes the provisionl@st control and fire prevention services. All of
this will enhance the protection a%u ility of school plant and instructional resources
and minimize wastage that m%&?ﬂom poor maintenance.

(©) Recognizing R melaterial Inputs:

The schoo@d should be able to identify relevant material inputs for the
attainment &&ation goals. Human and material must be present in the proper
proports facilitate the achievement of optimal efficacy in school management. This
%Qp to minimize wastage from over-utilization and also eliminate the problem of
under-utilization.

(d) Staff Maintenance:

Appropriate training, appropriate job placement and regular supervision should be

given to members of staff (both teaching and non-teaching). This ensures the sustenance of

desirable productivity levels. A school principal should be able to tell when an employee
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needs to be retired, retrained, promoted or laid off. Regular supervision and evaluation of
school personnel, with special emphasis on teacher performance, will enable the principal
to perform this role effectively. The principal should also make the school open for

inspection by higher authorities.
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(e) Curriculum and Instructional Leadership:

The school head provides curriculum and instructional leadership in the school. His or
her functions in this regard include:

* Promotion of quality instruction;

» Supervision and evaluation of instructional activities;

* Allocation and protection of instructional time;

* Curriculum co-ordination; %\:
» Promotion of content coverage; and \Qg)

* Monitoring of student progress. &‘%

'\
Contemporary Challenges to Effective Material manageme &the Nigerian School

System. The contemporary school manager in the Nigerj% ol system is faced with a
number of problems, some of which include: \
a) The politicization of educational lea‘(fi ip)positions. This is a situation in which

school managers are appointed n@

political affinity.

erit and professional qualification, but by

b) Pressure on existing @Es: The demands on existing education resources far
outweigh the s‘%y. d the ability of the school manager to acquire additional
resources @ h non-statutory sources. Nigeria, under President Yar’Adua’s
seve@gr)agenda, was committed to reviving education in order to create more
@y, and develop citizens who can function more productively in today’s

ngorld. However, national expenditures on primary education, as a percentage of the
GDP since 1999, have not yielded a substantial drop in youth illiteracy rates, even
with the UBE scheme on course”.

c) A lack of funding has plagued the education sector since the history of formal
education in Nigeria. Public schools in third world countries (Nigeria included) are

heavily affected by macro-economic aggregates such as budget deficits, fluctuating
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foreign exchange rates, inflation, and increasing debt burdens. This situation is
made worse by the fact that public schools are non-competitive and slow to change.
Additionally, public school managers exercise very limited powers of initiation in
the procurement of education resources.

d) Political instability makes education policies as tentative as the political

environment in which they are executed. From 1977 to 2013, the national policy on

education in Nigeria has been revised three times to accommodate so@;cal

and economic changes in the country’®. @

The school head therefore needs to regularly update his kn Wf&% of education
'}
policies and programmes by participating in national workshops€stally organized for such

purpose and at which education policies and programmes {f{%& reted.
Since state materials for education are not always“adequate, a resourceful education

manager should be able to explore all availa aterial sources. The purpose of this

)5

exploration is to attract more resources<toNthe” school than would have been the case if

o}

he/she were to depend only on u sources. To achieve efficiency in resource

utilization, there is also the @\z adopt an effective method of resource distribution,

utilization and monitoij.V

At the to @ ural level, where education management involves making major
decisions a de:'e’]oping education policies and programmes, resourcefulness includes a

clear i ation of the resource needs of education programmes, the acquisition of the

¢d resources and the appropriate distribution of such resources to areas of education

need vis-a-vis policies and programmes.
2.1.15 Material Management in School
(a) Physical Material Management
School physical material management otherwise known as infrastructural materials

has a direct impact on the learning environment and is a key determinant of educational
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outcomes. It is therefore critical that school physical resource management practices align
with the school improvement plan by linking school assets to basic education service
delivery standards and strategies. Facility maintenance entails providing clean and safe
environment for teaching and learning. It also involves provision of adequate facilities for
teaching and learning.

The following type of maintenance should be adopted in the facility maintenance plan’’.

These are preventive, routine, emergency repairs, and predictive maintenance. %\}
(i) Preventive maintenance - This is a type of maintenance carried\u school
facilities to avoid breakdown and ensure optimal performance of t t;ac'%y. Up to date
information about the facility is required to serve as a guide &é&e m:lintenance team.
Preventive maintenance saves cost and time. It is %%an integral part of the
management practice in societies where maintenanc %{e is well established. Decisions
on preventive maintenance are collectively IB% nd implemented.

(ii) Routine maintenance- This is c@

managers. Facilities may be servic@o ly, quarterly or even annually depending on the

ut periodically as scheduled by the school

agreed schedule. Manufacture%me provide information on the nature and maintenance
intervals. School ma%&omply with these guides to avoid breakdown of the
equipment. @
(iii) Em e& Repairs- This is very common in the management of school facilities
in soci%gqrhere maintenance culture is not well established. It takes place when a
reaks down and urgent measures or steps had to be taken to remedy the situation.
In this regard, collective decision-making may not be possible because there may be
limited time to bring together all the necessary individuals to make decisions. It is also
expensive because due to lack of maintenance, the extent of damage may demand total
replacement of the facility or high cost of repair. In some cases, the breakdown may cause

injury or even death to staff and or students of the school. The resultant effect may be high
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insurance premium or prevent the use of the facility for teaching and learning until repair
had been effected. School managers should proactively develop and implement facilities
management plan for addressing facility needs.

(iv)  Predictive Maintenance-This involves the use of computer software’s to predict
equipment failure based on age, user demand and performance measures.

(b) Financial Management

Financial materials are the funds required for the smooth operations of a ﬁ%
are regarded as the life-wire of any system. It is indeed a more critical f@ which
other factors of administrations are created, maintained and us‘tﬁd. In school
administration, funds are necessary for the procurement &acﬂ;}[ies, equipment,
electronics and communication gadget needed for effect@mance. Apart from this,
funds are needed to pay the salaries of administrativ: @emic and non-academic staff. A
robust financial allocation for school admijnisgration would not only enhance goals
attainment but its sustainability. Plan a@/ implementation are responsive to funds
availability. Funds are needed for%%ﬁisition of fixed and current assets and to settle
current liabilities and expendi@curred in the course of administration.

Financial mang&le.ycovers such areas as the procurement of funds, their
allocation, monito@heir use in the interest of accountability and producing financial
reports for th%gv)ant stakeholders. Effective financial management ensures that:

* All fi regulations and procedures are complied with,

P ancial transactions are recorded accurately,

» Adequate controls are in place to ensure that expenditures do not exceed income, and
* Only authorized expenditures are incurred.

Financial management is, therefore, an integral part of the responsibility as an
education manager because, without good financial management practices, schools would

find it difficult to achieve their goals.
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2.1.16 Concept of Teachers’ Adequacy and Students’ Academic Achievement

The success of the educational system is determined by the availability and
adequacy of teachers. To identify the adequacy of teachers in the learning environment, the
student-teacher ratio (STR) need to be determined which will account for the number of
students a single teacher handles in a class. The STR method will make it simple for
teachers to be allocated a specific number of students in the class at any educational level.
The method as well shows the workload of any given teacher in any level of @ on.
Additionally, the method is helpful in that it can determine the number of @ments that
need to be enrolled in any learning institution as well as the manpomﬂﬁ required for a
given number of students’®. Contemporary education thought at ?)ne of the pivotal
causes of unsteady development in many countries is in %& adequately staff schools
with teachers. Schools are plagued by shortage o @ers due to increase in students’
enrolment, teacher attrition and retirement leadi poor academic performance. Teacher
inadequacy is believed to confront ma@b 1c schools world over and Nigeria is not
exempted. The similar situation w; rved in Australia that the nation need to hire at
least one million teachers @ next ten years because the inadequacy can affect
students’ academic pemﬁw.

The attriti oth new and experience teachers is a great challenge for schools
and school g&rators throughout the United States. This can affect students’ academic
perform%g The shortage of teachers has forced many education systems to lower
a@n standards through the employment of unqualified teachers to fill the gap, thus
lowering the school’s academic performance. In Tanzania as an instances, students’
performance is dismal, and the quality of performance is suspected to be affected by
inadequate teachers as well as low syllabus coverage among other factors®®. The country

need to improve the quality and the performance of the students, teacher students’ ratio

needs to be addressed together with employing more qualified teachers as a way of solving
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the problem. Most of the secondary schools has inadequate teachers which has led to poor
academic performance®!.

Teacher adequacy is a significant factor influencing students’ academic
performance. Students will be considered passive in the class due to their large number as a
result of the teaching methods that will be employed by the teacher in taking care of the big
population®?. Since the introduction of free primary and subsidized secondary education

the ratio of teacher to student has escalated from the recommended range of 1:3 8,

The teacher-student ratio factor is a major contributor to the compromisxe ts of the
students.
ﬁ \

From efforts made by the government to ensure educati @gal (EFA) to attain the
Millennium Development Goal, Nigeria faces a serio ge of qualified teachers
which is causing schools performance to be negati foected amongst other factors.®
The report also reiterated the problems of shoyta teaching personnel which are factors
influencing students’ academic performa\' igeria schools.
2.1.17 Concept of Motivation Q)

Motivation is a difﬁe@n to define®. The word “motivation” comes from a
Latin word “movers” %icbﬁeans to move. Motivation as those phenomena which are
involved in the tion where there were little or no movement towards goals.
Motivation Q&g)seen as inner state of need or desire that activates an individual to do
someths t will satisfy that need or desire®¢. Motivation is based on behaviouralistic
a%ggnitive. Based on behaviouralistic, motivation is defined as anticipation of
reinforcement which is powerful concept for the classroom. Based on cognitive definition,
motivation definition can be classified into three categories. First, based on drive theory,
motivation stems from basic innate drives. So motivation has been in existence since we

are born. Second, based on hierarchy, motivation is something that comes from individual

needs. Third, based on self-control theory, motivation is something that appears if there is
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opportunity to make someone to make own choices about what to pursue and what not to
pursue (self-control)®’.

So, motivation is one of the influential factors in learning that drives learners to
struggle to reach their goals in learning process and can become a stimulus in learning
process. For example, a learner who is motivated to study Economics because he wants to
get a gift from his teacher will try to study hard to get the gift, that is, as a stimulus in the
learning process. Therefore, motivation is one of the most influential factor in tea@ nd

learning process. @

Definitions of motivation were gleaned from a variety of ps&lo textbooks and
'\

reflect the general consensus that motivation is an internal siaﬂé‘ condition sometimes

described as need, desire or want that serves to activate % 1ze behaviour and give it
direction. Summarily, motivation in relation to t @sent study means arousing the
interest of the learner.

2.1.18 Strategies of Motivating Studen@

Strong and lasting memor%geeted with the emotional state and experiences of
the learners depend on the str% used in teaching and learning!’®. Three strategies were
developed at ensuring ti\@Yn in teaching and learning. The three categories devised are
as follows: @

1. Inter&ggrs to whether the learner’s curiosity is aroused and whether this arousal
ained appropriately over time.
iQQ{elevance refers to the learner’s perception of personal need, satisfaction in relation
to the instruction, or whether a highly desired goal is perceived to be related to the
instructional activities.
1ii. Expectancy refers to the perceived likelihood of success and the extent to which

success 1s under learner control.
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These three categories were eventually translated into the ARC Model of
instructional motivation design in which interest was changed to ‘Attention’ and
Expectancy to ‘Confidence’ with Relevance retaining its title.

2.1.19 Teacher’s Attention on the Learners
Three actions can be used to enhance learners’ attention®®. These are:
1. Vary the appearance or sound of instructional materials;

N

il. Use concrete examples for every abstraction that is presented; and ®,

1il. Surprise the learner with novelty and incongruity. @

The intent of these actions is to avoid designing instruction &%mes mundane
'}
or predictable for the learner. Many authors caution, however ﬂ@pming too creative to

>

b
the point the learner becomes confused with too much / 75 particularly with actions
intended to stimulate the perceptual curiosity of the &

The first consideration for establishi 1§témic curiosity is the development of
clear outcomes, objectives and success@ Clarity, reduces fear-born of ambiguity.
Complex objectives should be bro into’ more manageable sub-objectives which are then
associated with chunked pare%%eaming. Strategies to gain learner attention and raise
curiosity include aski }b)stions or making a statement that creates an unusual

perspective in thi @of the learner. The extent of the question or statement is to put the

learner in a @toble€m-solving mode that raises cognitive activity. Also using anecdotes to

create tional element in what would otherwise be purely intellectual material were
d

The final strategy for maintaining learner attention is to use of inquiry as a means of

fostering epistemic curiosity. Inquiry learning is intended to help learners further develop

cognitive skills by having them seek out answers to questions themselves rather than

hearing the answers provided. With this strategy, learners are provided with some

investigative techniques and then allowed to search for answers to specific questions with
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the instructor’s guidance. The instructor’s role is to maintain learner curiosity and to
resolve learner frustration in the event the learner becomes confused or overwhelmed while

searching for answers to questions presented.
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2.1.20 Relevance of Lesson to Learners’ Motivation

Learners need to perceive that important personal needs are being met by the
learning situation if motivation is to be sustained over the long term. Important personal
needs translate into the relevance of the current learning experience to past experiences and
to what learners consider worthwhile in the future.

Strategies for assuring instructional relevance include the followings®®:

- Ensuring that content relates to the learner’s past experience and stored @;e,

- Explaining the present worth of the skills, ‘%

4

N
- Taking steps to convince the learner of the value o Sik}is learned for future

activities that are valued. Q@

Personal needs related to relevance can be Xq.ced by showing learners that their
success is a direct consequence of their effo&v a moderate degree of risk is involved
in the learning process and adequate f@\}{% is provided attesting to the learners’ efforts.
Care needs to be taken with the duction of competition, however, to ensure much
stronger students do not dis@t ise weaker students during the learning experience.
Providing students wi measure of control over their learning can also help increase the
relevance of WQ% eing learned. Providing choice and allowing students to take
responsibi@fgr their learning gives them a sense of pride for accomplishment and
achi %ﬁ. Learner control, however, conjures up different meaning depending on the
@ective of the individual designer.

2.1.21 Building of Confidence on Students

To build learner’s confidence, attribution moulding intended to reinforce the notion

that successful learning depends, in the large part, on effort and learning strategies as

opposed to external forces. It was suggested that allowing learners to assume a certain
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measure of control over their learning as a means of enhancing self-attribution and, by

extension, promoting an internal locus of control and self-efficiency.

The following strategies would promote learner’s confidence®’:

- Communicate clear and definite learning objectives;

- Sequence successive lessons or learning tasks so that each can be readily mastered;

- Permit learners to take an increasing degree of control over the sequence of learning
and over the attainment of successful outcomes.

There is need to create a challenging setting in which learners “pex@mething

that they are not quite capable of performing on their own, but can performs with assistance
or practice” '?°. However, the learning situation should begi % ac?ivities that relax
students and build confidence early in the learning pro also suggests instructors
make an effort at the outset of a learning situatio %ablish personal contact with the
learners as a means of putting the learner at ‘easg.” Personal motivation increases with
personal expectancy for success, a char@ that is affected in large part by success or
failure with previous learning expe*@: 7 locus of control and personal causation.
Feedback is an import% ment for building learner confidence, but not just any
feedback. Feedback must emphasize the relationship between learner effort and the results
achieved. If it is the learner put great effort into a particular assessment vehicle, but
achieved p rgrfts, the feedback resulting from this assessment must balance the need
for cri@th acknowledgement of the effort used up by the learner.
QQ:eedback should endeavour to increase learner’s expectancy for success by
providing suggestions on how the same amount of effort can improve results by using
certain technique unknown to the learner.
2.1.22 Creating Satisfaction on the Learners

Attainment of learner satisfaction is perhaps the easiest of the Attention, Relevance

and Confidence (ARC) components to achieve. Satisfaction is attained using feedback to
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bring about reinforcement. By using a thorough feedback process with many learning
iterations, satisfaction with a single learning experience develops into a self-management
skill (actually, a cognitive strategy) that give support to learner’s confidence, maintains
attention and the relation of learning activities to long-term goals™®®,

It is worthy to note the importance of establishing clear learning objectives at the
outset of learning and the negative impact on learner motivation that can occur if those
objectives are inconsistent with what is provided in the accompanying instructio@ e 1S

i@(‘ of that

instruction so the knowledge or training gained can be employed immediately.

'3
2.1.23 Media Selection for Teaching %f\&

Media selection is a very important considerati% ermining how a learning

the need to provide instruction as close as possible to the direct ap

intervention will be presented to those who will %ﬂlly use the instruction. Today,
media relies heavily on technology to ‘tﬁ 1} “and present instruction. However,
technology does not always add leamiu@le to the instruction and can, in some cases,
have a detrimental learning eff%i earners have difficulty in understanding the
technology or problems arise @Ee technology is used.

Medium (plura&e@deﬁned as “a channel of communication, derived from the
Latin word mean@between”, the term refers to anything that carries information
between a s@g{nd a receiver”. Examples include video, television, diagrams, printed
materia%gg'lputers and instructors. These are considered instructional media when they

ssages with an instructional purpose.

2.1.24 Providing Feedback to Students

The importance of timely and constructive feedback to the promotion and
maintenance of learner motivation has already been mentioned. However, the importance

of this motivational tools cannot be over emphasized and deserve further examination.
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A distinction should be made between motivational feedback, which should be delivered
immediately following a related performance, and formative feedback, which should be
delivered before the next performance so the feedback will be useful.

Motivational feedback relates to those elements affecting learner control and self-
efficacy. It deals extensively with encouraging the learner as well as providing constructive
criticism. During the learning process, it is very demotivating for learners to never know
how well they are performing. People with a high need for achievement, who already
intrinsically motivated have a strong desire for feedback regarding ho;x they are
progressing.

A -

2.1.25 Types of Motivation &

The various types of motivation are as follows: %%

1. Achievement Motivation: it is the drive to % and attend goals. An individual
with achievement motivation wishes‘& hjeve objectives and advance up on the
ladder of success. Q

il. Affiliation motivation: It Q ve to relate to people on a social basis. Persons
with affiliation motiv@%rform work better when they are complemented for
their favourabl%@gs and cooperation.

iil. Compete tivation: It is the drive to be good at something, allowing the
indivddual™to perform high quality work. Competence motivated people seek
‘%gy, take prides in developing and using their problem solving skills and strive

Qo be creative when confronted with obstacles.

iv. Power motivation: it is the drive to influence people and change situations. Power

motivated people wish to create an impact on their organization and are willing to

take risk.
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V. Attitude motivation: Attitude motivation is how people think and feel. It is their
self-confidence, their belief in themselves, their attitude to life. It is how they feel
about the future and how they react to the past.

Vi. Fear motivation: Fear motivation coerces a person to act against will. It is
instantaneous and gets the job done quickly. It is helpful in the short run directly
connected to each other and which is supported by teachers, researchers and

oo

psychologists for a long period of time. They have pointed out that m(@can

be regarded as the key issue in teaching and learning processes@ students’

motivation must be preserved, elaborated or even heightened. In“order to achieve

this lofty mission, teachers and instructors have to m. <$S¢ of.ziarious strategies

for motivation. Most motivation theorists assume tivation is involved in the
performance of all learned responses, that ',\%amed behaviour will not occur
unless it is energized.

There is a hierarchy of needs@ people must satisfy in search of life’s
fulfillment!?!. Once needs of sa onging, love, respect, and self-esteem are met,
people look to satisfy their n@? self-actualization. At this point, they seek to actualize
their potential, capaci%l}*)alents by developing a fuller knowledge of “and acceptance
of, the person’s c@tﬁnsic nature, as an increasing trend toward unity, integration or

synergy W& person.” He noted that as people realize self-actualization and find

gratiﬁ%@in their accomplishments, their motivation heightens and grows. As act of

g continues over time, several factors influence motivation to continue learning, not
the least of which is the learning experience and the quality of the learning products
experienced. Learner motivation colours all that follows in the learning event and
therefore requires the attention of the instructional designer if learning is to be successful.

They go on to note that motivation must be a consideration throughout the entire teaching
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and learning process and not simply an embellishment selectively included at certain
stages of the process.

If two people of identical ability decided to take the same course under identical
conditions, the motivated person will invariably do better on the course than the
unmotivated person. Attending to elements of social cognitive learning theory during
instructional design can only result in a more motivated learner. postulated, However,
students’ motivation upon entering a programme shapes their expectations for t %ﬁ ent
of the programme and the support they expect to receive once engaged 4 ourse of
study®. The suggestion being that an unmotivated learner e erienging a learning
environment that does not cater to enhancing learner mc%@n will only serve to
substantiate the learner’s expectations.

When learners are motivated, communicati 4{9$'een instructor and student flows
smoothly, anxiety associated with learn egreases and learning creativity and

)

engagement is more in evidence. Lez@

learning experience leave “feehng@ ted to seek future learning opportunities and to

use what they have learned.” %E ’

The typical classroom ehvirofiment can be used to contextualize the summary of learner

o complete an exciting and rewarding

motivational ele@e same context can be applied to distance education:

- The tion that produces behaviour is the result of a complex array of

ated motives.

Q A teacher cannot know the sources and levels of each motive but can observe the
behaviour resulting from the totality.

- Natural tendencies of the student to imitate, explore, manipulate and master his
environment are the strongest motives available for school learning;

- Successful experience intensifies the anticipation and expectancy of future success

and this experience constitutes a major thrust into and through new learning.
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- Setting goals and standards of excellence for themselves increases students’
motivation for achievement.

- Students have characteristic arousal levels, which they seek to maintain.

Performance is a product of a variety of factors, including a combination of the
motivational patterns and is, at best, a crude measure of motivation

2.1.26 The Role of Parental Motivation on Students Academic Performance \?V

Students have been required to supplement their learning in sc doing
homework ever since the mid-nineteenth®! ‘%\
i. Parents’ Involvement in their Children Education é N

Generally, parental involvement in their children’ \on is considered to be
desirable. However, finding the relations of parents’ k@&ent with students’ outcomes

are not ubiquitous (common) whereas many s found parental involvement to be

positively related to adaptive student outc@
ii. Parents’ Involvement in Homewm@)\

Parents’ perceived co p@e in helping their children has been found to be
related to their level and @@ f involvement with their children®>®. Parents with low
perceived competence, ten t.o engage in negative self-thoughts about their interaction with
their child ag{ anjfest less attention and low problem-solving skills when engaged with
the child? .

Q’ sitive parental attitude towards homework (i.e. parent beliefs that homework
&ibute to the child’s learning) were associated with more frequent homework
persistence by the student and with higher grade in elementary. Parent’s attitudes towards
homework were also directly related to the student’s positive attitudes and consistency in
engagement in homework.

2.1.27 Relevance of Learning Environment towards Learners Motivation
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The totality of internal and external influences surrounding a school constitutes its
environment. The appropriateness of a learning environment is key both to safety and to
effective learning and development®. The surrounding in which students learn can greatly
influence the academic performance and well-being of the learners®. The architecture,
layout, and facilities of the school play a vital role in shaping the learning environment and
promotion of effective teaching and learning. Again, the learning environment can serve as
a tool for influencing behaviour and as an aid to the teacher in the managemeﬁ%' LIt
was submitted that students learn better in a well-manage classroo &onment.
Conducive learning environment can have effect on both the attitudes ;ﬁchievement of

"
students®. Q

Positive learning environment is relevant for stu @achieve their educational
goals and teachers to meet their instructional obj @«Z. The school physical facilities
and other elements are the determinant factorg it\thg ’attainment of educational goals. Also
the quality of education that children re@ars direct relevance to the availability or
lack of physical facilities and overattatmosphere in which learning takes place. The school
facilities consist of all types %mings for academic and non-academic activities, areas
for sports and games, ladscape, farms and gardens including trees, roads and parts. Others

include furniture a@ ilet facilities and packing lot, security, transportation, ICT, cleaning

materials, fodd storage facilities and social facilities for the physically challenged persons.

the community at large. When the school community works together to understand and

improve learning environment, collective action powerfully supports positive youth
development and learning and promotes the underlying 2 1st century skills and knowledge®’.
Learning environment promotes students learning. Positive learning environment

powerfully affects students™ motivation to learn. For example, activities like community
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service-learning and students™ value, and students” engagement can enhance learning
environment by providing students with opportunities to participate in the learning process
and construct their own knowledge of social and government system.

Moreover, when activities are presented in a supportive and collaborative learning
environment, they encourage students to build upon one another’s ideas in productive and
engaging ways. Together, the experience realistically represents the social situation that
they may find themselves part of the greater civil society?®. In an overlappi% §X‘:r,
positive learning environment promotes cooperative learning, group cohes@e pect and
mutual trust. These facilities play pivotal role in the actualization S&hﬁcational goals

.}
1al, educational and

and objectives by satisfying the physical, emotional, cultu%&ggc

psychological needs of students as well as the general ed@w goals of the society. The

physical needs are met through provision of safe %ﬁe, adequate sanitary facilities, a
balanced visual environment, appropriate the environment, and sufficient shelter space
for his work and play. Learners* emotion@ are met by creating pleasant surroundings,
a friendly atmosphere, and a springgl ment”’.

In fact, schools exis%%e socio-economic and political needs of the ever-
changing society. Co%%ﬁy, they are in constant interaction with their external
environment. Th Q}V@ inputs from the external environment in the form of human and
material resq&e rocesses them and empty same into the society as finished products and
servic ing environment is also relevance to its occupants and the society where it

ecause of its multipurpose facilities which can be used for academic activities
during school hours, and may be available for community use during or after school hours.
Such facilities may be used for continuing educational programmes, social activities and
recreation. Through appropriate scheduling multipurpose facilities may be available to the

community during school hours. This will eliminate the burden of duplication of such
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facilities as conference halls, gymnasium, library, theatre and sporting facilities. Such
integrated effort is effective and brings the community closer to the school.

Again, decent facilities in our learning environment make additional contributions
to teacher’s work. There is a direct relationship between architecture and the collaboration
of teachers. The availability of relevant and recent facilities and equipment in a conducive
school climate can influence teacher’s abilities and increase the formation of social and
professional relationship and sharing of information and knowledge.

Learning environment reflects the shared ideas, assumptions, Vah@%'ﬁefs and
practices that define its culture and standards for expected behaviour A‘S§01 climate that

.}
ing safety and strong

contributes to learning focuses on essential components, i
relationship between teaching and learning. A positive s mate means that students,
staff, and visitors all feel safe. Threats to their p @and emotional safety (example,
building) can take a great toll on students, le me to be fearful of attending school
and ultimately impacting negatively on & learning. A school climate that builds a
culture of mutual trust and resp% gage participants, and supports a relationship
between teaching and lear% at can improve childhood health and academic
performance. Ensurin% a School learning environment is sensitive to its culturally and
linguistically di\ér)@ ent body, result in stronger connections between each student and

teacher. (&

‘@, from the foregoing contributions of different authorities on the relevance of

environment we can sum up that, positive learning environment promotes student
learning, academic achievement, school success and healthy development, as well as
effective risk prevention, positive youth development and increase teachers’ relation.
2.1.28 Role of Motivation in Learners’ Academic Performance

One of the characteristics of motivation is its ability to energize the person so

motivated. In other words, it acts as a catalyst or fuel to the person. Because the motivating
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object acts as an incentive and creates imbalance in the person, he is ‘forced’ to restore the
balance. Motivation is selective in the activities it uses to achieve its objectives. In doing
s0, certain activities are favoured and selected while others are neglected or even avoided.
Furthermore, a person who is motivated directs all his activities towards the achievement of
the motivating object either directly or indirectly.

One way of motivating the learner is to make learning learner-centered. If our goal
is somehow to help our students to acquire an adequate control of Ls, then the s\atust
be changed from the teacher to students!?’. This begins with writing Q}s tuctional
objective(s) with emphasis on what the learner would do.

Another motivating device is reinforcement. Reinfor @ iS.;l stimulus which
produces a change or reaction in an individual organism llows the occurrence of a

response which is produced as a reaction to a stim %d affects the probability of that

response occurring or not occurring again. ‘{

2.1.29 The Concept of Policy §

Policy is an official state@

government. It is the activitie@ed in getting and using power in public life and being

government intentions on different sectors of

able to influence deci%&affects a country or a society!?!. This implies that policies
take long proce be formulated, decided upon, adopted, implemented, violated,
evaluated, remised™and rescinded. For instance, the National Policy on Education which
provide%gprinciples, guideline, programmes, persons, contents, methods, supervision

luation of in-put/output process to achieve educational goals in Nigeria did not
spring up overnight. It came into being as a result of many conferences and high powered
committees that brainstormed to put together what we know today as a National Policy on
Education (NPE) which has been revised in 1981, 2004, 2008 and 2013. It is in this regard
that educational policies can define as course of action recommended and adopted by the

leaders (government agents, political power). As expedient or essential to the issues and
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problems of education which may take the form of ordinance, code, edict, decree or law
depends on the type of government in place!?%,

In the same vein, educational policy is the statement of intentions of the
government and the envisaged means of achieving those aspects of its national objectives

1103

that have to rely on the use of education as a tool'™. The concept of educational policy

therefore denotes the determination of major educational objectives, the selection of

methods of achieving and the continuous adaptation of existing progran@r :the

problems that face a government. @

Education policy in the context of this study can therefor b‘e%wcribed as the
'}
collection of laws and rules that govern the operation oé@e ucation system. It

encapsulates a government’s expressed intensions and @v

consistent patterns of activity or inactivity. Educati %licy intends to bring to life the

nactments, as well as its

perspectives, realities and tools for negotiati e political order of education in order to
effect the desired improvement in the e@ system in line with the changing society.
It is the ambiance of politics tha;@e s policies which means that politics shape the
policies in education. Every %%ent desires to make basic education accessible to all
citizens that is why the %E.\p%gramme was introduced in Nigeria!®.
2.1.30 Philosop @igerian Education

The Matiofdl Policy on Education has been seen as governments’ way of achieving

that p national objectives that can be achieved using education as an instrument!%.

elicy be it on education, population, transportation, agriculture, health, industry etc.
can be formulated without first identifying the overall philosophy and objectives of the
nation.
The five (5) main National objectives of Nigeria, as stated in the constitution and
national policy on education are the building of;

e a free and democratic society
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e ajust and egalitarian society
e aunited, strong and self-reliant nation
e a great and dynamic economy
e aland of bright and full opportunities for all citizens
The philosophy of Nigerian education, therefore is based on the integration of the
individual into a sound and effective citizenry and equal educational opportunities for all

citizens of the country at the primary, secondary and tertiary levels; both inside side

the formal school system. For these reasons, the quality of instructi‘(@ levels of

education has to be tailored towards inculcating the following ValueR
'}

Respect for the worth and dignity of the individuals; &

Faith in man’s ability to make rational decisions; ®

Moral and spiritual values in inter-personal and h ﬁlations;

Shared responsibilities for the common good o lety;

Respect for the dignity of labour and; &

Promotion of the emotional, phy: and physiological health of all children.

For the philosophy to@?{armony with Nigeria’s National Objectives, education
has to be geared towards\self-realization, better human relationship, individual and national
efficiency, effec '\%Qt&enship, national consciousness, national unity, as well as towards
social, cult economic, political, scientific and technological progress. The national
aims aﬁ%%hﬂ ectives to which the philosophy is linked therefore are:

QQ[he inculcation of national consciousness and national unity;

- the inculcation of the right type of values and attitudes for the survival of the
individual and the Nigerian society.

- the training of the mind in the understanding of the world around and

- the acquisition of appropriate skills, development, abilities and competence both

mental and physical as equipment for individual to live in and contribute to the
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development of his society

Education is universally accepted as a form of investment in human beings which
yields economic benefits or returns and contribute to a nation’s future wealth and
development by increasing the productive and consumptive capacity of its citizens!2.
Viewed in this way, all expenditure on education at any level can to a great extent be
justified in terms of the potential contribution of education to economic growth and
national development. While education generally gave impacts to national de@ nt.
Basic education is its cutting edge at this level. It does not only lay foundQ r further
education but also equips the beneficiaries with the survived skills.

A -
N\

The idea of making education universal in the @s first conceived by the

United Nation in 1948, following the proclamation %niversal Declaration of Human

2.1.31 The Case of Universalizing Education in Nigeria

Rights!% article 26 recognizes education as ‘a{i every human being. The Article in its
items (1), (i1) and (iii); stresses that: Q
1. Everyone has the right t@gﬂ)

elementary %E ’

and fundamentg&lge . Elementary education shall be compulsory. Technical and

tion. Education shall be free, at least in the

professio ation shall be made generally available and higher education shall
be eqfially™accessible to all on the basis of merit.

il. ‘%xgion shall be directed to the full development of the human personality and to

Q he strengthening of respect for human rights and fundamental freedoms. It shall
promote understanding, tolerance and friendship among all nations, racial or
religious groups, and shall further the activities of the United Nations for the
maintenance of peace.

iil. Parents have a prior right to choose the kind of education that shall be given to their

children.
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In Nigeria, universalizing education is traceable to a period in the colonial era,
precisely when John MacPherson became the Nigeria’s Governor General in 1951. In the
assessment of the issue of misconceptions in the Universal Basic Education programme, an
examination of the trend from the very root is desirable. The current UBE scheme in
Nigeria can be said to be the product of earlier educational scheme, programmes and

107

educational decisions'”’. It is the offshoot of previous schemes, which could be said to have

been bedeviled by problems, which the current scheme is expected to offset. %ﬁe

noted that educational activities of the 1950s laid the foundation 54@ or later

educational developments in the 1960s and beyond. Therefore, educ io‘rﬁctivities of the
.}

1950s were themselves determined by the history of educati%f\&wwth from the fourth

decade of the 19th century. By implication therefore, edq% explosion in the Western

region had influences on the other regions. \Q

However, regional rivalry heightened w&evolution of the 1951 Macpherson
constitution which provided opportuniu'@)r regions to utilise rights the constitution
bestowed on them for their dev , that is, legislative powers to the regions, to
legislate on matters relating %cation, health and agriculture. First to utilise these
legislative powers on %@Xe&md translate the rivalry among regions into positive use, as
noted above was @Vestem region which under the political leadership of Late Chief
Obafemi A ogﬂ)proposed to the regional House of Assembly the party’s priority in the
budgetg@ng on education and health. From historical accounts it was recalled that in
]% 2, Chief S. O. Awokoya who was then the Western Region Education Minister
announced the decision of the Action Group (AG) to start the scheme - UPE by 1955. The
plan eventually materialized with its launch in the West on the 17th day of January,
1955108.109,110 & 111

Subsequently in the year 1953, the Education Minister for the Eastern Region, Mr.

R.T. Uzoma, like his counterpart in the Western Region presented a proposal for the
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introduction of free primary education to come into effect in 1957. Unfortunately, the crisis
that engulfed the NCNC in 1953 led to a cabinet re-shufflement and some party members
renounced their membership to join other political parties. In this regard, the old
arrangement in respect of the UPE scheme by the former administration was rejected by
Late Dr. Nnamdi Azikwe-led new government. Eventually, 1957 witnessed the launch of
UPE in the Eastern region!%.

Also, in 1951, Lagos was merged with the Western Region under the N@n
constitution for being a Yoruba speaking area'*’. However, in 1954, h@)ecame a

Federal Capital Territory, as a result of which it was separated fro tl;ﬁwstem Region.

.}
By implication, Lagos was not part of the 1955 Western regio but had to design its
own UPE scheme if it wanted its subjects to have the be e programme. Therefore,

in January, 1957 the UPE scheme was launched. \

In the Northern Region, having launched, the’ UPE scheme earlier in the Western
and Eastern regions, it was practically ir@ to do same in the Northern region, for the
reason of financial constraints. J%g')of launching the UPE scheme, the Northern
Regional government paid a %&attemion to the development of education in the rural
areas and the promotiq&a.}ft literacy. The regional government in the North eventually
decided to have @y education on a provincial basis in 1958, just as emanated in the
other two refions; the introduction of UPE scheme in the Northern Region witnessed a
numere%kgolem, of which necessitated the setting up the Oldman’s Commission in 1960
Qgﬁcally look into the financial, as well as the administrative problems which greeted
the introduction of the scheme in that region!!2.

No region was spared of one problem or the other characterizing its implementation
of the scheme. These, ranging from paucity of funds, overstretching of facilities,
overcrowding, teachers’ low commitments among others which at various times

necessitated setting up of post-independence commissions/committees headed by Banjo,
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Ajayi and Taiwo in the west; and in the east by Dike and Ikoku''3. In a nutshell, all the
regions faced apparent problems in the implementation of the schemes, but at varied extent.
2.1.32 Concept of Universal Primary Education as a Nationwide Scheme
The realization by the Federal Military Government of the inadequacies that greeted
the operation of UPE scheme in the regions and the need to be centrally responsible for
education of Nigerians at the elementary level became an impetus for the Federal
Government to provide Free and Universal Primary Education in the country an mt
a nationwide scheme. The then Head of State, General Olusegun Obasan'@%r’mhed
‘son the 6th of

.\

the scheme at Oke-Suna Municipal Primary School in Lagos; [iﬂkcise
September, 1976. The intention was to make it compulsory b as a response to the

African Education Ministers agreement at the Addis Aba, rence in 1961; to achieve
universal primary education by 1980 in the continen \Q
2.1.33 Concept of Universal Basic Educat‘i%

The second coming of Chief Olué\&e

provided a good fortune for coun[%

basanjo, as a civilian President of Nigeria
cation at primary and post-primary levels. The
establishment of UBE has @ significant relationship with the World Education
Conference which Nig@%ipated at Jomtien, Thailand from March 5th — 9th, 1990'%,
The 1990 Jomtien@nference in Thailand had Nigeria as one of the signatories to the
declaration Qg'gation for All (EFA) attended by 155 countries and 150 organisations.
With ﬁ@laration, every child is expected to be educated. Government of various
«"%Qs were expected to demonstrate this commitment at least at the elementary/primary
level.

Other international frameworks that provided the Nigerian Government with the
idea of being proactive about universalizing education which metamorphosed into UBE
included the New Delhi Declaration -1991 requiring stringent efforts by the E-9 countries

(nine countries of the world with the largest concentration of illiterate adults) to drastically
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reduce illiteracy within the shortest possible time frame. In the same vein, UBE in Nigeria
is also a demonstration of interest in the Durban Statement of Commitment of 1998 and the
Organization of Africa Unity (OAU) (now, AU) - Decade of Education for Africa, 1997—
2006 which requires African states to generalize access to quality basic education as a
foundation stone for sustainable socio-economic development!!*

A raison d’étre for Universal Basic Education can be internally seen as pivotal to
the attainment of and is interlinked with National Economic Empowerment D ent
Strategy (NEEDS) and the State Economic Empowerment Develo 1@ Strategy
(SEEDS)!'!>. However, the most significant and practical impetus to he‘%ching of UBE
in Nigeria was the second opportunity of Chief Olusegun Oba d&&o co.;lsolidate on what
he formerly initiated nationally as a Military Head of S‘%%% 976, bringing to the fore
again as a civilian president; the issue of primary cation and expanding its scope to
include the first three (3) years of secondary s¢chdgling, that is the Junior Secondary School
(JSS). In short, UBE was ceremoniousl@

Sokoto State.

Universal Basic Edu@UBE) is an educational programme of the Nigerian

Government that pro&Me, compulsory and continuous 9 years education in two

hed on 30th September, 1999 in Sokoto,

levels: 6 years o anry education and 3 years of junior secondary education for all
school—age@g&en- The commission explains that the framework for the UBE
progra@s the UBE Act, 2004 signed into law in 2004 by the then President Olusegun
@j o. This provides for compulsory, free Universal Basic education for all children of
primary and junior secondary school age in the federal republic of Nigeria. It also
stipulates penalties for parents who fail to comply with its provisions. It entails free and
compulsory education for every individual child, starting from primary school level to
junior secondary education school level. In addition to this development any parent who

fails to avail their children this golden opportunity face sanction.
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The Federal Government of Nigeria explained the meaning and scope of Basic
Education as the foundation for sustainable life-long learning. It provides reading, writing
and numeracy skills. It comprises of a wide variety of formal and non-formal educational
activities and programmes designed to enable learners acquire functional literacy. In the
Nigerian context, basic education includes primary, junior secondary and nomadic as well
as adult education. Basic Education means the type of education, in quality and content,
that is given in the first level of education. This construct changes from country%)%.
In Nigeria, basic education was equated with six years of primary schooK wthe past.
Currently basic education is extended to include the three years 05%101’ Secondary
School. Universal Basic Education (UBE) is conceived to em%‘\(g{orm?ﬂ education up to
age 15, as well as adult and non-formal education includi cation of the marginalized
groups within the Nigerian society. It is a p “Q& form measure of the Federal
Government of Nigeria, that is in line wit?{h tate objectives of the 1999 constitution

which states in section 18 that... Q

Government shall eradicate illit >~to this end, government shall as and when
practicable provide a free ang-c Isory. Universal Primary Education, free secondary
education, and free adult liferacy’programmes'!’.

UBEC held t BE was introduced to remove distortions and inconsistency in

basic education and reinforce the implementation of the national policy as well as
§;S9 117

provide grea&

2.1. %Is of Universal Basic Education

to and ensure quality of basic education throughout Nigeria

Q Education for All (EFA) is a global initiative on education launched in Jomtiem,
Thailand in 1990 to guarantee Universal Basic Education to every citizen irrespective of
nationality, race, sex, age, status or disabilities!'®. Education for All (EFA) through the
universal basic education (UBE) programme in Nigeria is aimed at universalizing access to
education and thereby reducing drastically the incidence of mass illiteracy in the world

over!'”. UBE as a government intervention for the actualization of EFA is also related to
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millennium development Goals (MDGS) and one of the strategies for realizing the nation’s
economic agenda as enunciated by National Economic Empowerment and development
strategy (NEEDS). EFA as an international movement was championed by United Nations
Education, Scientific and cultural organization (UNESCO) in collaboration with UNDP,
UNFPA, UNICEF and the World Bank aiming at meeting the learning needs and to
provide quality basic education for all children, youth and adults by 2015. At the 1990
world conference on education for All in Jomtiem, a declaration on education @ as
adopted which stresses that education is a fundamental human right and thx enjoined
participating countries to strengthen their effort to improve educatio in‘ﬁr to ensure the

%Aﬂto meet the basic

basic learning needs for all were met. The framework for acti r@

learning needs articulated the following six goals for the %

1. Universal access to learning \Q
2. A focus on equity @
3. Emphasis on learning Q

4. Broadening the means and the s;%

5. Enhancing the environmen@ming

6. Strengthening partners, by 2000.

asic education

In 2000 at @prld Education Forum in Dakar, Senegal organized to take stock of
the extent v. og%ountries of the world have reached the EFA goals stated above. The
fomm‘%&gw that many countries have not met up with the EFA goals and therefore
@n a more proactive framework aimed at achieving the following goals:

1. Expanding and improving comprehensive early childhood care and education
especially for most vulnerable and disadvantaged children.

2. Ensuring that by 2015 all children, with special emphasis on girls, children in
difficult circumstance and from ethnic minorities have access to and complete free

and compulsory primary education of good quality.
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3. Ensuring that the learning needs of all young people and adults are met through
equitable access to appropriate learning and life skills programmes.

4. Achieving a 50 percent improvement in levels of adult literacy by 2015, especially
for continuing education for all adults.

5. Eliminating gender disparities in primary and secondary education by 2015 and
achieving gender equality in education by 2015 with focus on ensuring girls full
and equal access to and achievement in basic education and of good qua@?\

6. Improving all aspects of the quality of education and ensuring exca@‘ or all so

that recognized and reasonable learning outcomes are i&v , especially in
literacy, numeracy and essential life skills. & )
Goal 1: Expanding Early Childhood Care and Educati %%

Early childhood education includes the typ %ucation given in an educational
institution to children aged three to five yea‘ri s,)prior to their entry the primary school
(Federal Republic of Nigeria (FRN), 20(@n other words, it is normally referred to as
pre-school education.

Although the Nation%%y on education in Nigeria specifies the minimum

standards for establish'%@rimary school, the operators of these schools are mostly
private individua tary organizations and churches.
To corroborate this“assertion, it was noted that there was no uniform curriculum in use for
early c&@d care and education especially in Nigeria rural communities'?’. Despite the
@lming importance of this level of education on the overall growth and development
of the entire education system, except for policy provisions government is yet to take a
practical step in the provision of pre-school education.

Government is only committed to its effective implementation by way of legislation and

quality control.
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Goal 2: Ensuring that by 2015 all children have access to and complete free and
compulsory primary education of good quality

The introduction of Universal Basic Education (UBE) programme in 1999 by the
Federal Government of Nigeria was a right step towards the actualization of this EFA goal.
This is because UBE is an expression of Nigeria government strong desire to provide
uninterrupted free and compulsory education to all her citizens from primary to junior
secondary schools. The programme recorded unprecedented increase in pri @%ﬂ
pupils’ enrolment as it rose from 18 million in 1999 to 25 million in 20026.@

.\

Appreciable success was also recorded in areas of students’ @t at the junior
secondary school level throughout all the states in NigeE' &owever, 100 percent

enrolments of school age children into primary and juni@n ary schools are yet to be
achieved notwithstanding 2015 target. This is evide @any school age children are still
seen in major cities and towns hawking or doing Qthet menial jobs during the school hours.
Others are languishing in the villages or@ towns as house helps all in the efforts to
cushion the economic hardship of they ilies.
GOAL 3: Ensuring that t@ing needs of all young people and adults are met
through equitable acw&t&propriate learning and life skills programmes

This basi g and life skills according to article 1 of the World Declaration on
Education fi II*Comprised of essential learning tools (such as literacy, oral expression,
numera%g problem solving) and the basic content (such as knowledge, skills, values
a@udes) required by human beings to be able to develop their full capacities.

Reasonable progress has been recorded by government of Nigeria in her bid to
provide a type of education that can meet the basic of every citizen by introducing new and
expanded curriculum in primary and junior secondary schools as well as the establishment

of equipped skills acquisition centres all over the country by various levels of government.

There is no doubt that this aspect of Education for All goal is necessary in Nigeria
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considering the souring unemployment of her youths but this notwithstanding, the reality
on the ground is that equitable access to appropriate learning and life skills by all Nigerian

citizens is yet to be achieved.

Goal 4: Achieving a 50 percent improvement in the level of adult literacy by 2015
especially for women and equitable access basic and continuing education for all

@V

Nigeria government has done much in this direction through her @gnd state

.}
Institute’s Distance Learning System and women empowerme ammes of ministries

ministries of education’s adult and non-formal (mass education) u& ional Teachers
of women affairs and offices of Her Excellencies, the wi\% vernors and the President
of Nigeria. The impact of these government inte %ns is far reaching but more is
needed as chances of every adult to basic litera gramme especially in rural populace
are still low. Q

Goal 5: Eliminating gender dis tgf‘n primary and secondary education by 2015
with a focus on ensuring %?Mll and equal access to and achievement in basic
education of good qug&.\)

In Nigeri ,@niversal Basic Education Act of 2014 and other laws established to
protect the r@&m citizens to basic education are laudable government efforts to achieve
EFA g@ut in most communities in Nigeria, there still exist discrimination between
n%‘ female education with preference to male. This ugly condition was attributed to
many factors which include family socio-economic status, cultural/religious, school
programmes and policies which are difficult to be broken by external forces.

Goal 6: Improving all aspects of the quality of education and ensuring excellence for

all so that recognized and reasonable learning outcomes are achieved especially in

literacy, numeracy and essential life skills
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Nigeria government has put in place measures to guarantee quality of education in
the country through the provisions of her National policy on education. The federal and
state ministries of education through the inspectorate units and education boards are up and
doing to ensure that Nigeria conform to the policy provisions.

Several types of appraisal of learning outcome of pupils and students in primary and
secondary schools’ reports revealed that their performances leave much to be desired.

This implies that the desired quality of education at these levels is yet to be E@Tﬂ

Nigeria and may be farfetched except with improved funding of the UBE p% e.120
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2.1.35 Objective of UBE

The objectives of the UBE programme as stipulated by the Federal Republic of Nigeria

builds on the goals of basic education are as follows!!¢:

1.

ii.

il .

1v.

Development of the entire citizenry a strong consciousness for education and a
strong commitment to its vigorous promotion.

The provision of free, universal basic education for every Nigerian child of school

going ago.

Reducing drastically the incidence of drop-out from the forma @'f system

(through improved relevance, quality and efficient education)
'\
Catering for the learning needs of young person who fo"\&g reason or the others,

have had to interrupt their schooling through ap forms of complementary

approaches to the provision of basic educatio§\Q

Ensuring the acquisition of the ‘%
s

manipulative, communicative anx\ﬁfg

values needed for laying a s@ ndation for a lifelong learning.

ate levels of literacy, numeracy,

ills as well as the ethical moral and civic

The UBE is keeping@hbe requirement of the Constitution of the Federal

Government on Nigermﬁ.}ﬁtated the intention of the government to provide equal and

adequate educatio@pportunities at the levels (FRN 1999). The Federal Republic of

Nigeria spelt%qu)e uniqueness of this programme because it has the following features:

i

veness: That is person in all manners and conditions of physical, special and

ngsychological existence will benefit from (he programme,

11.

1il.

Special attention: That is special needs of all sectors of the population will be taken
into consideration,
Provision of Facilities: Facilities will be made available for every childhood care

with regard to their various needs in terms of social group and geographical zones
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of the country. Bearing in mind the need to lay a solid foundation of lifelong

learning right from early childhood.

These are the attributes of the UBE. A demonstrations of the nation bold attempt to
cater for the needs of Nigerians and the desire to move the nation forward with other
advancing nations of the world.

The Main Beneficiaries of the Programme are:

a) Children aged 3-5 years, for Early Child Care and Development (ECCDE); %\}
b) Children aged 6-11 plus years for primary school education; and @

c¢) Children aged 12-14 plus years for Junior Secondary School Edu&ﬁ

The Scope of UBE includes the following: Q
a) Programmes and initiatives for ECCDE; %%

b) Programmes and initiatives for acquisition o @ional literacy, numeracy and life

skills, especially for adults (persons a ‘ir d above);
e

C) Out- of school, non-formal progr s Tor the updating of knowledge and skills or
persons who left school beﬁ@ iring the basics needed for lifelong learning;

d) Special programmes o%hragement to all marginalized groups: girls and women,
nomadic popul ti ns.xet of school youth and the almajiris (Qur’anic Students); and

e) Non-for and apprentice training for adolescents and youths, who have not
had ‘igﬁt of formal education®*

2.1.36 '@nd Nation Building

Q he UBE programme in its objectives has vested itself with the responsibility of

providing education for the varying needs of our multidimensional socio-cultural nation

through quality efficient education. The sustainability and goal achievement of the UBE

largely depend on the type of basic science and technical education it provides in its

environment'?!. Such science and technical education should centre around developing the

individual for better living in his local environment. Political factors which trigger the
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formation of such innovations in education should as much as possible consider the
requirements of people and the relevant education to meet such requirements as people are
now increasingly becoming more conscious of their needs.

In this perspective, it can be said that, the relevant basic education to be emphasized
by the UBE programme should provide, among basic science education necessary to equip
Nigerians to explore and improve themselves and their environment; vocational and
technical education that will give the individual the basic foundation tow%' elf-
dependence and self-sufficiency by equipping them with the knowle % would
eventually give them gainful employments, where they can contribute &%quota towards
the development of their nation economically. Also there is t@d 0: functional moral
and citizenship education that will equip the individual t@uﬂ better role in the nation's
political and social developments. The Federal Gov. ﬁ%ﬂ has already launched the anti-
bribery and corruption bill aiming at preparing Nigerians towards a better honest future life.
There is no other place through which th@amme can be presented better to reach the
people other than the UBE. This \%\1 light Nigerians on the evils of this twin activity
as well as widen the horizo@%% individual's knowledge towards a more honest and
better life and political rt%gtion in Nigeria's democracy.

It is the la@olitical education that has made many individuals to become tools
in the hands/ef gl)rUpt politicians for them to be used to achieve their selfish ends. It is
equally@f citizenship education that hrs made many people to become problems and
to the Nigerian society through deviant Activities such as armed robbery, drug
abuse and many other social evils that have bedeviled our great nation. Through such type
of education, the government can achieve its millennium aim of eradicating diseases and
poverty in Nigeria. The vocational and science education for UBE should emphasize on the
development of the individual towards developing himself and his local environment for a

healthy and harmonious living and it should re-emphasize the "being to school syndrome"
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imposed by some educational systems e.g. U.P.E. which increases the desire for white
collar jobs and consequently increase the rate of unemployment.

The system of education under the UBE should be based on the dissemination and
acquisition of demonstrable concepts which are of benefit to the environment and the
individual and whose benefits can be easily evaluated e.g. education for improving their
local trade, sanitation, health, physical fitness, political awareness and social adjustments.
This type of education should be capable of providing self-reliance together ’%'h\o sic
literacy and numeracy, beside introducing new vocational, science and tec '(&)ducation
for the development of the individual and his immediate environmen

For the UBE as an educational programme to contrib !‘\&a mzans of achieving
nation building as outlined above, there is a need for care ideration of the process of
providing means that is resources for sustaining it @ns of methods and materials of
disseminating knowledge. Improvisation is a wanof) providing, making or doing something
quickly in time of need, using whatever ‘ﬁto be available.

The National Primary Edycatiotr’stressed that the spirit of creativity should be
taught to the child through th@ation of the environment and nature. The UBE should
embark on the provis%}%iucation using local and available resources. This should

inculcate in peopf@esire to explore their environment and enhance it for the solving of

their probler{&
2.1.37'@ effort to assist School-age Children

Q umeracy is the ability to reason and to apply simple numerical concepts. Basic
numeracy skills consist of comprehending fundamental arithmetic like addition, subtraction,
multiplication, and division. Substantial aspects of numeracy also include number sense,
operation sense, computation, measurement, geometry, probability and statistics. A
numerically literate person can manage and respond to the mathematical demands of life!?2.

Numeracy skills include understanding of the real number line, time, measurement, and
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estimation. Fundamental skills include basic skills (the ability to identify and understand
numbers) and computational skills (the ability to perform simple arithmetical operations
and compare numerical magnitudes). More sophisticated numeracy skills include
understanding of ratio concepts (notably fractions, proportions, percentages, and
probabilities), and knowing when and how to perform multistep operations.

Two categories of skills are included at the higher levels: the analytical skills (the
ability to understand numerical information, such as required to interpret gra phs
and the statistical skills (the ability to apply higher probabilistic and statisti @utatlon
such as conditional probabilities). Ethics and morality are aspects aof ax logy concerned
with what is good, what is beautiful and what is desired or prefs %gsbum;n conduct. Ethics
is concerned with contemporary norms or standard of co at govern the relationship
among human beings and their institution!? Q

One way to help children understand r work compares to the work of their
classmates is to make available thelr Aia{es work (anonymously) in an accessible
format so that the children with ss can review it. This activity equates to what
sighted children do when they%%(»over other children’s shoulders”, to see how they have
performed on a test or atx%ments the teacher has shared on a completed assignment.
2.1.38 UBE’s ef (@%prowde Teaching and Learning facilities

a nal system can rise above the level of its teachers. This explains why

some p@mes failed because teacher factors are not considered seriously and is a very
@one. Many educational programmes and projects have failed mainly because they
did not take due account of the teacher factor. It is good to create awareness for the
programme, elicit the support and inputs of the school teachers and enrich their perception
by training and retraining them. Once in a while teachers need the workshop and seminars

to retain the already serving teachers in the villages and not only in the headquarters.
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Teachers need a good working condition that keeps them happy, regular and highly
dedicated to their work. UBE requires the full involvement of teachers in curriculum
planning in social mobilization and in decision-making process!?*. Teachers deserve their
regular promotions and payment of all salaries and fringe benefits as at when due. There is
the problem of dearth of qualified teachers to adequately handle educational needs arising
from the expansion of the previously existing educational structure. Most prlmary schools
lack qualified teachers. The problem of lack of teachers in primary schools affe f
the States in Nigeria The argument is, if most primary schools in the ion lack
qualified hands, how then can they adequately accommodate pupils ‘ﬁuor secondary
category who under the 9-3-4 system of the U.B.E. policy wm%\ become integral part
of the primary schools!'?.

The problem of inadequate skilled teachers @ect pupils to the extent that they
will pass out without being equipped with th ired educational skills that match with
that level of education. At the end the @ of having beneficiaries of the Universal
Basic Education to possess lite;% basic life skill will be defeated. A list of
infrastructures and facilities @nvolve classrooms, libraries, workshops, laboratories,
and playfield and SChW' ” These need to be provided in the appropriate quantity and
quality to meet t e@num standard for promoting any meaningful teaching and learning,

provision 012%[ oks and instruction materials are required in accordance to demand of

the cun@\. UBE has posed a challenge to Nigeria to publish required textbooks for
@e teaching and learning.
2.1.39 Overview of Policy Implementation in Nigeria

It is understandable that every government that comes to power has its own political
agenda which shapes social programmes, governance structure and public institutions.

These are accompanied with changes invariably seen as policy change which sometimes
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are changes made in order to alter the political balance of power or even exercise political
coercion to manoeuvre opponent.

It is worthy to note every level of education in Nigeria has its own fair share of
these political intrigues; that the effect of change in government (which brings about
changes in policy) on the goals of education and mobilization of resources is a proof to
ineffective implementation of various programmes canvassed for by the National policy on

Education, and has relegated hopes and optimism to the back-state!’. The ga % ten
%%

exists between policy formulation and implementation calls for inquiry t Qe‘b actors

that constrain the effective implementation of educational polices Af‘(ﬁly at the junior
secondary school level. Q )

On the evaluation of the aspect of the National @ education observed that
the following factors have hindered effective imple é@on of the policy!?®. They are:
(1) Inadequate qualified staff,
(2) Inadequate physical facilities/equipm@
(3) Insufficient funds, and Q’)
(4) Non-availability of guida@ounseling services corroborating these findings
The Department for In@&al Development (DFID) reported that secondary schools in
Nigeria operate i @fy challenging environment, with two few qualified teachers, poor
infrastructuré\and tnpredictable state of funding all contributing to poor learning outcomes
for studl%g secondary education'?’,
QQimilarly, poor communication process, capability problem and dispositional
conflicts as general explanations for unsuccessful implementation of educational policies

and programmes!'?’

. It is on this back-drop that politics of the nation in, Nigeria over the
period of democratic rule has hindered a holistic policy implementation model for the

collective interest of Nigerians, and observed that major education stakeholders are not

involved in the formulation of education policies but are left to implement the polices
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without the needed resources. They also noted that saddling politicians who have little or
no knowledge in educational management with the responsibility of education policy
formulation and corruption at all levels have taken their toll on the challenges to the
implementation of educational policies and programmes in Nigeria.

Lending voice on the challenges to effective planning and implementation of

educational policies and programmes, Planning and implementation of educational polices

(2) Dearth of reliable statistical data &‘%
'\

3) Population explosion %"\&

(%) Bureaucracy $

(6) Inadequate finances @

(7) Inadequate qualified manpower @Qli ical instability.

in Nigeria is faced with many challenges among which includes'?®:

(1) The cart before the horse syndrome

(4) Depressing economy

In the same vein planning@\ reliable data, lack of political will, insufficient
funds and corruption as been@?ﬁed as the major hindrances to the implementation of
educational policies iq}ém. The following reasons were given for planning in
education'¢!: @

(1) To c@yqi'aentify and define the desired end results of educational operations

(2) %@sure that limited educational resources are rationally allocated among the

Qgrarious competing educational demands and programme

3) To ensure that educational interests, needs and demands of various interest groups
like students, staff parents and members of the school community are harmonized
with those of the society

4) To achieve the national objectives of education, and
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(5) To avoid wastages by providing just the type and quantity of educational service

needed in the society

It was noted that policy implementation in Nigeria is a problem due to different
conflicting factors resulting from poor policy planning; although planning comes first
before policy formulation but proceeds implementation.

Unfortunately, educational policy plans and goal attainment have been irrevocable
due to implementation constraints. It is against this backdrop that the proble icy
implementation is traceable to the planning stage which comes immedia}e\ er policy

'\

formulation!®’. She noted that good planning that can facilitate eff%‘%ti‘\%nplementation
ought to consider such factors as the planning environment, s 6@0 itical, financial and

statistical problems. The following factors were obse onstraints to educational
policy implementation in Nigeria!? : \Q
(1) The nature of the economy

(2) The non-economic factors (cultu &Qt adition, attitudes etc)

3) Tiers of government Q

(4) Availability of resoure%{ ’
(5) Public pressure &

6 Ambigui gﬁk of specificity in policy directives and frequent changes in polic
g f y y g y

as a change in government.
rmore, it was observed that extensive bureaucratization and fostering

hical reporting relationship characteristic of bureaucracy most of the time stifle

timely dispensation of duties which invariably delay actions on government policies and
programmes in education'?®. Bureaucracy is a system of administration characterized by
specialization of functions, adherence to fixed rules and hierarchy of authority usually

represented by civil service not elected representatives'*.
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In Nigeria today, the political influence in the education policy issues has
negatively impacted on the civil service system that is regarded as a contemporary
institution with the purpose of creating an efficient way of organizing public organizations.
In numerous instances, many policies have been marred by poor implementation strategies
emanating from bureaucratic procedures due to overbearing political influences.

2.1.40 Universal Basic Education Programme Facilities and Infrastructure

Infrastructure and facilities refer to those physical and spatial enabler@r ing
and learning. They include classrooms, libraries, laboratories, workshopx@r grounds,
school farms and gardens, as well as provisions for water and sanitatign.

These listed infrastructure and facilities have to be of l’%ﬂprogﬂate quality, size
and quantity to meet the minimum standard for promot; meaningful teaching and
learning under the Basic Education programme. \Q

An essential task in the planning procgss niversal Basic Education Programme

X

was a census of existing infrastructure@

were assessed for their quality apg%i ness and adequacy, and the findings are that the

cilities. These facilities and infrastructure

task of refurbishing dilapida@ools and building new ones is indeed enormous. In
facing this challenge, w}éal Government will support the efforts of states and local
governments in a @a , while the populace will be taken along the entire process, to
ensure con&e interface between school, and other forms of teaching-learning
envirox%@ and their immediate communities, Long before the start of the ill-fated

al Primary Education scheme, government realized the need to invest heavily in the
states for the purposes of education.

Between 1974 and 1977 the Federal Government gave grants to all states to provide
the additional classrooms required for all the anticipated number of pupils of about 8
million between the ages 6 and 12 to be in school. Additional funds were provided for the

renovation of existing classrooms and to assist the states with the running expenses of
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primary education. However, it would appear that with more than 6-7 years of the official
launching of the Universal Basic Educational Programme, the impact of government
preparatory strategies in terms of infrastructures and facilities is yet to be seen or felt.
Infrastructural facilities play an important role in the quality of education.

Equipment is listed among others as one of the criteria for assessing the quality of
education. Overcrowded classrooms, shortage of laboratory, poor state and problem of
maintenance of equipment as observable shortcoming in the provision of UBE P@ﬂy&

In other words, they are physical and special enablers of teaching and lea include

.\

classrooms, libraries, laboratories, workshops, play fields, school fa:%;%gardens.
s for the successful

The Government embarked upon mass rehabilitation O@
take off of the Universal Basic Education Programme, w. @ a welcome development
then. But the problem lies more with the maintenan¢®ofthese facilities since it has direct
effect on the continuity of the Universal Basi cation Programme, the above listed

>

infrastructures and facilities have to be i]‘\c$g riate quantity, size and quality to meet the

C

demand of the programme. Q
X

2.1.41 Criticisms Agai«stg versal Basic Education (UBE) Policy in Nigeria

An exa@n of the UBE policy shows that a number of problems have
bedeviled@ licy considering its main thrust and specific objectives, a major constraint
orc @ of the UBE programme is inadequate funding. The federal government takes
ﬂ@ead in setting policy and financing basic education through transfers to states.
Financial responsibility for basic education is shared between the states and local
governments. Local governments are charged with paying salaries and allowances of
primary school teachers. Inspite of the shared responsibility for UBE financing by the three
tiers of government, funding has remained an issue. Similarly, funds estimated for

renovating the existing school structures and building new ones are hardly disbursed. Most
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schools have dilapidated structures with inadequate libraries, laboratories and other support
facilities!3!:132,

The problem of qualified teachers has continued to be a big challenge to the
achievement of UBE programme. The scheme does not have adequate qualified teachers
which can adequately accommodate pupils of the junior secondary category who under the
9-3-4 system of the UBE policy would become integral part of the primary schools. The

lack of skilled teachers affects pupils to the extent that they graduate wit ing

equipped with the required educational skills that match with that level o ion. The
implication is that the objective of the Universal Basic Educat‘i&to rds enhancing
literary and basic life skill acquisition have not been achievedm&& )

Inadequate data for planning is a major setba@g the UBE programme.
Inadequate and poor data pose planning diffic @nd implementation challenges.
Unreliable data prevent adequate projections T _tgrms of expected enrolment, required

>

teachers, infrastructural needs and e x@n . When data provided for planning are
inaccurate, the decisions based on iea would be faulty.

One of the ways to a@e effectiveness of the UBE Scheme is to look at the
availability of infrastn%%?eeded for it implementation It was noted that infrastructure
such as classroo , and other learning materials are insufficient to meet the learning
conditions th& pupils negatively thus defeating the goals and objectives of the
progra . Shortage of equipment, infrastructures, text-books and instructional
N%& s are undermining the successful implementation of the UBE programme. Without
the provisions of adequate textbooks and instructional materials, it is difficult to implement
the school curriculum!**

Poor management of available materials and corruption also contribute to the

problems confronting the UBE programme. Mismanagement is observed in the UBE sector

especially in the area of funds allocated to the programme. Funds that are meant for
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execution of projects are diverted into other projects. The corrupt attitude of stake holders
discouraged teachers and create unnecessary bottle necks and even outright hindrances to
the furtherance of issues that will make for the success of the UBE programme. '3

The teacher is an important and indispensable tool in the achievement of
educational goals in all educational institutions. Curriculum reform should involve
teachers’ inputs. Curriculum reform can therefore be effective if teachers are trained and
equipped with skills to implement the intended curriculum, and such training sho%' for

all teachers. ‘§

In-spite of the inefficiencies or inadequacies of the progr@e, any still agree
that the universal basic education in the country has been highl ﬁg@ﬁca?lt in changing the
political, social and economic context of the country agrees to the fact that
education is a veritable tool for advancing any nati @ecially a developing country like
Nigeria, then the UBE programme is worth exedyting since its aim is to empower leaders
educationally for the advancement of hu &n national development!'3?,

2.1.42 Concept of School Locati Q)
The importance of SO@ a citadel of learning in social environment is not an

over statement'®’. The &terz\tﬁ) which school location determines students’ achievement

lies with the parti@ type of school, its size and whether it is near or far away from

another scha®l ool location refers to a school’s site, type of buildings, usage, capacity,
teache ents, environment and other parameters for rationalization of both rural and
hool map'3¢

The location of secondary schools in Nigeria is done haphazardly, without recourse
to laid down statutes. The unplanned location of secondary schools has therefore, limited
their spatial distribution resulting in their concentration to a few locations'*>. The
implication is that while some students spend little time to reach their schools from their

homes, others have to travel long distances®.
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Another impact of rural and urban schools’ location is the preference teachers have
for urban schools where social amenities avail, to the detriment of rural schools where
population is low and only subsistence livelihood prevails'?’.

The resultant effect of these factors on secondary schools is that qualified teachers

refuse posting to rural locations, rural dwellers refuse sending their children to schools

because they rely on them for subsistence living and help, where parents hesitate to entrust

their daughters to male teachers, fearing promiscuity!3%13, %\

Rural schools are located in the interior constituency of a state wh@ schools

are located in the township area of a state!’°. Rural-urban location of $¢hools has been
found to be one of the important predictors of differe %&in ;upils’ academic
achievement!*’. The urban environment is said to have a @ effect on learning and
social interaction which rural pupils are not expose

School location describes the school, pSychdlogical environment or what others
refer as school ethos, school cultures @ school climate. The school psychological
environment could be seen from j%p pectives: the goal and relationship dimensions.
There is increasing evidence%wke students' perception of achievement goal structures
both within the classro%&he school generally are related to their self -perception and
use of effective l strategies'*!. School location is one of the potent factors that
influence th i&ution of educational resources and academic achievement. In addition,
school«%gn is view as one of the major factors that influence students’ academic

ent in some subject areas'#.

Low level of development arising from lack or insufficient basic infrastructural
facilities is seriously affecting the rural school students, which invariably has resulted in
their low or poor academic achievements. This problem has prevented many quality and
experienced teachers from teaching in rural schools and this could result into the poor

academic achievement of students in rural schools. Over the past two decades, research has
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indicated that the educational aspirations of students who study in the rural areas lag behind those
of their urban counter-parts'

Making a critical analysis of location factors, it was surmised that provision of
education in rural areas is normally fraught with the following difficulties and problems:
qualified teachers refuse appointment in isolated villages; villagers refuse to send their
children to schools because they are dependent on them for help; parents hesitate to entrust
their daughters to male teachers; some villagers have few children for an ordma@
school; lack of roads or satisfactory means of communication makes it %vf
books and teaching materials to the school which place difficulties in thé% of organizing
school transport among others. & )

Writing on the improvisation of science teaching e t in line with location, it
was argued that unfortunately in Nigeria, where ther ?&p eponderance of poverty among
its populace and a wide gap between the rich and theypoor ...disparity in the distribution of
resources and social amenities on the pa % government, the population has polarized
into two —of those who favourably &Léd and those who are disfavoured!®. These two
groups have been forced ope mic reasons and levels of education to organize
themselves into two differentysub-geographical locations to a very large extent determine
what amenities an@gcﬂities are made available to each. The location of a school has a
big role to )Qaﬁ the educational performance of students in the school. Immediate
enviro Qf a child play a major role in the socialization of such a child. Therefore, the

%which a school is located do affect the educational achievement of a student. A
school in the heart of the government reserved area (G.R.A) or housing estate cannot be
compared with a school located in an unsuitable place like motor garage, main street, noisy
environment, and nearness to a big market among others.

The classification of school location into rural, semi urban and urban sometimes
goes a long way to influence government distribution of social amenities like electricity,

water, hospital and educational institution. It is a common knowledge that many of these
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social amenities are concentrated in urban areas than rural areas. In a study on school
location and academic achievement of secondary school students in Ekiti State, Nigeria
(between 1990-1997), the study population was drawn from the results of the West African
School Certificate Examination (WASCE) conducted between 1990 and 1997 in 50
secondary schools in both urban and rural area of the study. The result showed that there
was a significant difference between students’ academic achievement of rural and urban
secondary schools in senior school certificate examination This has proven that s%'\e)t in
urban area had better academic achievement than their rural counterparts.® Q}

Another impact of rural and urban schools’ location is the preference teachers have
for urban schools where social amenities availed, to the detri ru?al schools where
population is low and only subsistence livelihood prevail %

Some parents in the urban are also able to e %rivate teachers for their children
at home after school hours. In the same vein, jt Was)rhaintained that, the reason why urban

>

students performed well in academic th@

amenities like pipe borne water, ¢ i¢ity, good roads and well equipped schools!4}. The

al students is because, they do attract some

reason is able because rural 5@ lack good educational facilities for effective teaching
and learning. Many I’UQ:I.I Is are in terrible state of despair and lacking basic learning
facilities. The poo@vonment and poor infrastructural facilities contribute immensely to
poor teachir&gaoor academic performance.
‘%Qlated development, it was found that there is a significant among academic
ance of students in urban and rural secondary schools in mathematics. The
differences in academic performance among the students may be due to the concentration
of more qualified mathematics teachers posted to the urban secondary schools as against
those on rural areas!'*.
Summarily, provision of education in rural areas is faced with difficulties and

problems such as: qualified teachers refusing appointment in isolated villages; villagers
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refusing to send their children to school because they are dependent on them for help;
parents heisted to entrust their daughters to male teachers: lack of roads, books and
teaching materials'*.

Unequal conditions present in different environments may lead to achievement gaps
among students from different school locations. Learners from different school locations
should be exposed sufficiently to equal literacy-enriched environment to bridge the gap in

achievement among learners from urban and rural school environments!46, Q%'\

$
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2.2 Theoretical Framework

The materials provided by government in any state of the federation for the
execution of education projects in Nigeria are grossly inadequate and irregular as witnessed
by the frequency of industrial actions in the educational sector. Moreover, due to the
general level of poverty in the country, the contributions of communities and private
individuals to educational provision have been negligible. Consequently, the best
alternative is prudence in the use of available resource. This is because when a gi xk%l
of resource is efficiently utilized, more services are provided and more good@%oduced
than when inefficiency abounds. Prudency in the use of education resouﬁ‘%}gins with the
identification and exploration of all sources of resources rele@t gducation. It also

AN

includes the careful harnessing, rational distribution, ef] %utilization and adequate

management of the identified materials. &
2.2.1 System Resource Theory @

The framework of the material agément in this research is established in the
System Resource Model of organizatiggj) cffectiveness. From the model, effectiveness is
“an organization’s ability to seeu advantageous bargaining position in its environment
and to capitalize on tha p(Mn to acquire, judiciously distribute and monitor utilization
of scarce and valu ﬁrc.esm. In other words, an organization is resourceful when it is

able to adeq(*,&ﬁg_)cquire, rationally distributed, efficiently utilize and regularly manage

scarce r @e in implementing its programmes. In turn, such an organization is likely to

be tive in accomplishing its goals.

‘ A system is an interrelated set of elements functioning as an operating unit. A
combination of an interrelated elements or sub-system organized in such a way to ensure
the efficient functioning of co-ordination between the sub-systems, each of which is
designed to achieve a specified purpose!*s.

In order words, it is a group of independent but interrelated elements whose activities are

aimed at achieving the goal of the unified whole. Though, the evolution of system theory
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could be traced to ancient day when it was opined that the whole of the system is greater
than the sum of its parts. System theory is used in social work and education inclusive!'#
System can either be controlled (cybernetic) or uncontrolled. In a controlled system
information is sensed, and changes are effected in response to information.

This is true of schools as educational organizations. Schools like any other
organizations are not closed social systems and so depend on its environment support for
survival. Yet material allocation to schools is vulnerable to both state and
politics because of the multiple social programmes competing for hmlted s. In this
context, it takes a resourceful manager to secure a good bargainir&os on and acquire
more resources from the environment for his school. The4rat nal.\ distribution and
utilization of acquired resources not only guarantees sh success but also helps to
improve the manager’s bargaining position for mor @rces (feedback effect). Thus, the
resourcefulness and abilities of the manager, € a major determining factor in the
success of an organization. This conce ﬁghéa 1on is schematically represented in Figure
2.1. From the figure, the school i@g system; it has continuous interaction with its
environment through input, p@% and output. One of the cardinal managerial tasks is to
take advantage of the %&s opportunities available to secure the resources needed to
execute educatio :@grammes The proper distribution, efficient utilization and adequate
maintenanc itése resources will determine the extent and quality of school goal
achleve%LQThe output of the school system generates feedback into its environment,

Itimately affects the manager’s capacity to secure additional resources. Where
output is considered inadequate to justify the initial input of critical resources, securing
additional input to sustain the school’s production and management process becomes
difficult.

The basic processes or inputs required by the school to sustain itself within the

system are the work process (teaching and learning), the management process, the
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evaluation process, and the internal feedback process (from the student). These processes
must be properly handled to ensure that the school can be judged as resourceful. From the
diagram, the Ministry of Education, school boards, households, the industrial and
commercial sector, the school community through the PTA, as well as all donor agencies

(local or international) are the elements of the environment from which critical input must

N
>

be secure to sustain school management.
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Figure é <&dapted from Agabi C. O (2010) Prudential Approach to Material
ma;@m

The above model explains the production system in education — how educational

nt in Nigerian Education

inputs are turned into output through the transformation process. The inputs are social
demand indices (human, financial, material and physical resources) that are to be
considered in the process of producing an educated individual. During transformation, the
input is converted; they are the process of teaching/learning to output. The output is a

functional secondary education that is relevant to the individual and the immediate society.
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In other words, basic education recipient should be able to possess literacy and numeracy
abilities, communication competency, development in science and technology and value of
good citizenship as well as be able to obtain at least credits in 5 subjects including
Mathematics and English language in JSS examination so as to further his/her education;
and /or able to use acquired employability skills to get employed in the local labour-market
and contribute to society.

The level of functionality is related by the environment via the feedbac @he
feedback loop is to inform the stakeholder (student, parent, school, admin“a s, policy

makers, government, employers etc.) on the output quality so as t(&dj t the inputs for

'\
goal achievement. %"&
2.2.2 Path Goal Theory ®

Path goal theory predicts that directive lea %avior will be more effective for
the subordinates with high need for acl;% t because directive leader through
s@r

, participative leader behavior is also
effective as he consults with subor@e;"m setting, clarifying and achieving goals.

clarifying path guides subordinates.

The premise of th %%oal Theory is to provide what is missing for the
subordinates and com@t@ for deficiencies. Path-goal theory states that leaders have to
adjust their lead. yle based on the characteristics of followers and type of tasks that
need to be leted. Path-goal theory attempts to increase the motivation and happiness
of the’%&owers in each situation'®. A leader will increase the motivation and job
i@ion of followers by adding value to follower needs, while also making the goal
clear to all followers. According to path-goal theory, a leader also needs to provide rewards
to increase motivation and satisfaction. It is the responsibility of the leader in line with
path-goal theory, to guide followers to completion of task using proper behaviours to

increase motivation. Path-goal theory focuses on leadership behaviour, which is seen as
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source of influence that can change the attitude, motivation, and behaviour of
subordinate!>!.

Path-goal leadership theory requires educational leaders, who are interested in
spreading learning culture to adopt any of directive, supportive, participative, and

achievement-oriented leadership behaviour. Certainly, leaders can adopt one of these

leadership behaviours to achieve the goal of influencing subordinates' knowledgﬁgzn’d

experiences. Moreover, the adoption of appropriate approach is required to resp ickly
to subordinates' expectations, needs, and wants. \Q}
When leader support and participation are held constant, elationship between

leader initiating structure and subordinate satisfaction increas%«ask structure decreases
also when structure and participation are held constg@g relationship between leader

support and subordinate satisfaction increased as cture increased.

Path-goal theory is primarily a ‘%of task and person oriented supervisory
behavior which does not concern CQJdership of entire organization, rather only the
specified work unit. It speciﬁ%%ﬁér behaviors that enhance subordinate satisfaction and
effectiveness of both &&it and subordinate by addressing the effects of leaders’

behaviors on the@@vaﬁon and abilities of immediate subordinate and work unit

performancq&g
Pat aﬁheory had two objectives:

(a) 1dentify roles and behaviors of effective leaders
(b) explore situational contingencies that modify those behaviors.

Leader behavior is acceptable and satisfying to the extent that the subordinates see such

behavior either an immediate source of satisfaction or instrumental to future satisfaction 32,

Leader behavior is predicted to be motivational if:
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(1) reduces roadblocks that interfere with goal accomplishment
(2) provides guidance and support needed by subordinates
(3) ties meaningful rewards to goal accomplishment.

This could further be represented as shown in the figure below

The Basic Idea of Path-Goal Theory \Yy

Dbstackig| %
Fad S i
Goal(s)
Subordinales  Path f/\p\ Pall (Productivity) &w

Falh-Gioal Leadership
s [efinnz goals
i Clanfes nath

o Hamowes obstacles

o Provades suppon

Fig 2.3: Adapted fro:@w.oselu, Abdulrasheed, Mohamad, Mua’azam bin, and Aboudahr,
Shorouk (2019)

The illustra(ﬁgs above posited that leaders motivate their subordinates by removing

obstaclﬁ%om the path to success, as well as coaching and leading them to complete their

E% d achieve their goal'>3.

Thus leader role is to align individual goals with organizational goals and facilitate the
achievement of such goals by encouraging them to achieve these goals, clarifying the path

towards goal attainment and ensuring that goals are valuable to followers.
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Major Components of Path-Goal Theory

Major Components
of Path Goal Theory

Leader Behaviors
Directiwe
Suppartive
Pareicipacive
Achievement oriented

| Suberdinate Characteristics l

| Task Characteristics l

Goal(s)

Subsrdinates Motivation > (Productivity)

Fig 2.4: Adapted from Olowoselu, Ab@hyeed, Mohamad, Mua’azam bin, and
Aboudahr, Shorouk (2019) Q

[lustrations above %trated main items of path-goal theory, which consist of
behaviours of the @er subordlnate characteristics, task characteristics, as well as
motivation. P t theory proposes that every leader's behaviour has different influence
on sul% es' motivation. The effectiveness of leader's motivation towards their

sub ates is depends on subordinates as well as task characteristics!>. These could

furt;er be explained as follows:
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Leadership Characteristics
Four categories of leadership behaviour were identified!2.

Directive leader gives subordinates clear and specific instructions to perform their tasks,
the timeline for task, and the standards of performance measurement. The leader using
directive approach will assign precisely the task for subordinates and how the task should
be completed. Besides that, he or she will explain the ways to complete the tas &m
schedules to subordinates. The leader will also provide performance stan@,hnd sets
clear rules and regulations as well as provides explicit expectations fﬂ%formance for
subordinates'>. Directive leadership behaviour is suitable whe (&S%ss'}gned is complex
or ambiguous, formal authority is strong, and the subor%% are satisfied with their
current job'34. This approach can be used when subor@%ﬁo not understand the working
task and the process of achieving the task. Edugation leaders' can respond to subordinates
needs through directive leadership approa@&%ymotivating subordinate through explaining
the goal and procedures of the task, proyiding structures, and setting the standards they
should follow to achieve t @ompletion. The directive leadership approach is
preferred by many managers has been adopted regardless of its effect on subordinates'
level of satisfactiob% t e.ir performance. The application of this theory in educational

institution is{&&ie_d towards education leaders to use this approach in encouraging their

subordi Q/orking abilities through planning and organizing staff development activities

n fl%various educational institutions.

Supportive leader shows concern for the well-being and needs of the subordinates and treat
them as equals. Supportive leadership approach is an emotional support for subordinates.
Supportive leaders show concern for employees' wellbeing and individual desires.
Supportive leaders' normally postulated friendly behaviour, approachable as well as attend
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to the comfort and personal needs of the followers'™". Therefore, this leadership approach
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is adequate in situation where formal authority is weak, and subordinate lacks job
satisfaction!>*.  Supportive leaders encourage friendly attitude by responding to

subordinates needs.

Participative leader involves subordinates in decision making by asking for ideas, opinions
and takes their suggestions into account. Participative approach is proposed as an approach
for progressive movement of leaders within an educational institution. Partig{%@e
behaviour is leaders’ appreciation of their subordinates’ suggestions and opi@:' The
use of this approach by education leaders will encourage subordinates' 1‘1%% feedback
regardless of their position, rank, and interpersonal relationship A%tiqipative approach
promotes open communication, which encourage power-si%‘,tg%that enable both the

leaders and subordinates to overcome challenges in thei& ifitions.

The final leader behavior identified 4s ievement-Oriented which involves
creating challenging and high standard p@@xmce goals for subordinates and seeks for

continuous improvement by showinf g@onﬁdence in subordinates.

Achievement—oriented%mrship approach provides understandable and
challenging targets fo%wers. This leadership approach establishes high quality of
target for follm@gﬂ continue to seek for improvement'*®. Furthermore, the leader
demonstrateﬁ%gh evel of confidence towards followers'*’. Hence, achievement-oriented
leaderﬂ%xs suitable when followers have external locus of control, when autocratic
@Qip is being accepted, and when their ability is high!>*. Achievement-oriented
approach has leaders' confidence regarding their subordinates' performance and excellent

achievement!>*,

The application of this theory is that achievement-oriented leadership as an
approach that can be used by education leaders' in the case of challenging subordinate
activity in goal achievement. Leaders who want to achieve their challenge goals usually
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have high expectations and set high standards for subordinates. Leaders will motivate
subordinates by sharing responsibility, removing obstacles, and pushing for achievement in
the institution. In the case of existence of substantial pressure in the work environment, job
satisfaction should be provided to the subordinates by the achievement-oriented leader in
order to achieve effective performance. Education administrators should be more

supportive, especially if the institution system is clear and rigid. Based on the theory, clear

path to goals of subordinate working task will be achieved through highly red
institution with role and clarity of task. @

Lastly, the leader should be interested in good working «elationship with
subordinates, supports their working morale, and decrease the redom.

Path-goal leadership further proposes that thq@%{eness of leader is influenced

by the interaction of leader behaviors (directivess rtive, participative and achievement-
oriented) with two types of continge&%ctors: subordinate characteristics and

environment. Contingency factors are@g situational variables that cause one leadership

style to be more effective thar@se;.
Subordinate/Personal %&istics include:

Need for Auton@fers subordinate desire to be independent and in self-control;

Need t@evement: refers to subordinates’ instinct of striving for and attaining a level

0 lence;

Locus of Control: is belief of subordinates that they are “master of their own fates” or

whatever happens to them in life is a result of “luck, chance, or outside people and events”;

Perceived Ability: is the extent of the subordinates’ ability to perform tasks and achieve

goals.
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The environmental/climate characteristics include:

Task Structure is the extent to which the nature and the requirements of task are specified.
It is the degree to which a task, job, work assignment is simple, repetitive and ambiguous.
Role Ambiguity is experiencing lack of clarity about what is expected of one, how one will
be evaluated, and criteria for evaluation. It refers to the degree of uncertainty an employee
has about the work role such as duties, authority, allocation of time, relationship \1&%-
workers, directives, policies. Stress refers to body’s biological response t@%%ﬂtense

physical, emotional or mental demand/threatening situation placed o‘r% oneself or

others é N
Personal Motivation @3

Path-Goal theory was stimulated by “The effects of Supervisory Behavior on the Path-Goal

Relationship” and expectancy theory of moti& JThe strategic functions of a leader was

defined as'?: Qj\&

1. Understanding and stimu@ubordinates’ needs for outcomes

2. Enhancing follo erNentives in order to motivate them for attainment of goals

3. Helping th@gwers to step forward in order to achieve those incentives
4. Mak'(&t%%ollowers understand what is expected of them

5. "%ﬂly, the leader should reduce those barriers which create frustrations and

@1 ¢ chances that effective performance results in personal satisfaction.

Based on expectancy theory, leaders should increase the personal rewards,
subordinates receive upon achieving goals along with making the path to these goals easier
to follow, by clarifying it and reducing roadblocks and pitfalls. In order to predict specific
behavior in a particular situation, individual’s expectancies in that situation should be

considered.
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Expectancy Theory assumes that people are motivated to work when they believe
that they can achieve things they want from their jobs. There is a relationship between
expectancy, effort, productivity and reward. A person will exert a high effort if he/she
believes there is reasonable probability that the effort will lead to the attainment of an

organizational goal, and the attainment of the organizational goal will become an

N

According to expectancy theory, motivation depends on a person’@f that

instrument through which that person will attain his/her personal goals'>'.

efforts lead to performance (expectancy 1) and performance leads to re expectancy
IT). It was believed that expectancy II refers to the degree to whighhigh, quality, quantity

and timely performance lead to extrinsic rewards such aﬁ%;eased pay, promotion,
recognition or security. @;

Performance is the realization of g meeting of expectations, while
performance management can be deﬁ@ a continuous cycle of improving job
performance with goal-setting, feedb@oaching, rewards and positive reinforcement.
Managers play central role i %ﬂ; ing employees’ commitment to perform their jobs,
boost their morale and erku;é job satisfaction. Extrinsic and intrinsic rewards have

reciprocal motivati Qe%bcts. Similarly, the need for recognition and a sense of belonging

affect emplogﬁggaform beyond expectation.
Impli@gs of Path Goal Theory

QQ‘[ provides a useful theoretical framework for understanding how leadership
behaviours affect followers’ satisfaction and work performance. It attempts to integrate the
motivation principles of expectancy theory into a theory of leadership. It assists school
manager to guide teachers and learners to choose the best paths to reach both their goals as
well as achievement of educational goals. The method is suitable for emergencies and

situations where there is time constraint and same time very flexible but if there is too
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much dependence on the school administrator, the school system may collapse if anything
happens to the administrator.

The characteristics of subordinate and characteristics of tasks are just as important
in path-goal theory as the behaviors of leaders are. Path-goal theory has focused on need
for affiliation, preference for structure, desire for control, and self-perceived task ability.
Task characteristics include design of the task, organizational hierarchal structure, and
workgroup of subordinate. It is important for leaders to adjust their leadershi SR;S

Qﬁirective

based on characteristics of their subordinate and task that needs to be C(‘)%&@
cemplicated task.
'\

behaviors are preferable when subordinate need structure and are 9&(;
Supportive behaviors are best when subordinate need to be tre fs{ 11, and task is simple
or difficult to them. Participative behaviors are best whe inate need clear guidance
to complete a task in different ways. Achievement @d behaviors are preferable when
subordinate want to do well, and task is difficult,_Path-goal theory is the only leadership

approach that employ leaders to recc@%»that there is need to motivate subordinate

appropriately to get a task complet@.

=
2.2.3 Rensis Likert’s Em@-Centred Supervision Theory

Rensis Like&%o;le of the most important contributors to the human relations
school mana n%%eory. He identified four basic management styles.
Exploit 'éﬁoritaﬁve,
Be@%authoritative;
Consultative authoritative, and
Participative group management
He argued that managers will achieve the best performance if they devote most of their
attention and resources to the human aspect of their staff’s problems and on building an
effective working team. He identified five conditions necessary for effective supervisory

behaviour
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(@) The principle of supportive relations — where each member of an organization
perceives their relationship and interaction with the °‘leaders/managers’ as
supportive, and as one that builds and maintains individual self-esteem

(b)  Group methods of supervision — a manager can only maximize the capabilities of
staff if each of them is part of an effective working group. This unit must exhibit a
high level of group loyalty and expect high performance levels to be achieved by
each team member. %\

(c)  High performance goals — for this to be achieved, a manager m t@%ployee—
centred, expect high performance levels, and enthusiasticam‘rﬁt commitment
for achieving those goals to subordinates. Q )

(d)  Technical knowledge — a manager must be able Q@ain credibility, either by
possessing adequate knowledge or knowing @0 find it quickly.

(e)  Coordinating, scheduling, planning — the'wmandger’s role here is to communicate the
views, goals and values of the g@t other groups where appropriate, thereby
becoming the link with the %g&e organization.

Educational Implicatimn%?"
The implicatiog&%%heory to educational system is that school head should be
able to apply five effective supervisory behaviour in order to coordinate all

educatio<%ng'l,)erials in his care with human resource to achieve educational goals and

for@erformance.
@rheory of Learners’ Motivation

2.2.4.1 B.F Skinner (1948 Operant Conditioning)

Skinner is regarded as the father of Operant Conditioning, but his work was based
on Thorndike’s (1905) law of effect. Skinner introduced a new term into the Law of Effect
- Reinforcement. Behavior which is reinforced tends to be repeated (i.e. strengthened);

behavior which is not reinforced tends to die out-or be extinguished (i.e. weakened).
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Skinner studied operant conditioning by conducting experiments using animals
which he placed in a 'Skinner Box' which was similar to Thorndike’s puzzle box. Skinner
coined the term operant conditioning; it means roughly changing of behavior by the use of
reinforcement which is given after the desired response. Skinner identified three types of

responses or operant that can follow behavior.'*¢

. Neutral operant: responses from the environment that neither increase nor deﬁ@e

the probability of a behavior being repeated. Q%'\

. Re-inforcers: Responses from the environment that increase t@bability of a

behavior being repeated. Reinforcers can be either positiv Ar%ﬁ,ga'l’tive.

. Punishers: Responses from the environment t@ase the likelihood of a
behavior being repeated. Punishment wea@ vior.
A

We can all think of examples of how our own behavior has been affected by
reinforcers and punishers. As a child we would probably have tried out a number of

behaviors and learned from such consequences.

At a younger age when a child tried smoking at school, and the chief consequence
was that he got in with the crowd he always wanted to hang out with, he would have been
positively reinforced (i.e. rewarded) and would be likely to repeat the behavior. If, however,
the main consequence was that he was caught, caned, suspended from school and his
parents became involved he would most certainly have been punished, and would

consequently be much less likely to smoke in the future.

Positive Reinforcement; Presenting the subject with something that it likes. E.g. Skinner

rewarded his rats with food pellets.
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Negative Reinforcement: Reward—in the sense of removing or avoiding some aversive
(painful) stimulus. E.g. Skinner's rats learned to press the lever in order to switch off the

electric current in the cage.

Punishment- Imposing an aversive or painful stimulus. E.g. Skinner’s rats were given

electric shocks.

Primary Re-inforcers-These are stimuli which are naturally reinforcing bec@y

directly satisfy a need. E.g. food, water. Qg)

Secondary Reinforcers -These are stimuli, which are reinforcing tl}@ir association
.}

with a primary reinforcer. l.e. they do not directly satisfy a n@; may be the means to

do so. E.g. Money! You cannot eat it or drink it but if e it you can buy whatever

you want. So a secondary reinforcer can be just owerful a motivator as a primary

reinforcer. ‘{

Operant Conditioning Summary Q}

A

Looking at Skinner's classic studies on pigeons’/ rat's behavior we can identify some of the

major assumptions of the behaviorist approach.

. Behaviorism is primarily concerned with observable behavior, as opposed to
internal events like thinking and emotion. Note that Skinner did not say that the rats
learned to press a lever because they wanted food. He instead concentrated on

describing the easily observed behavior that the rats acquired.

. The major influence on human behavior is learning from our environment. In the
Skinner study, because food followed a particular behavior the rats learned to repeat

that behavior, e.g. operant conditioning.
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. There is little difference between the learning that takes place in humans and that in
other animals. Skinner proposed that the way humans learn behavior is much the

same as the way the rats learned to press a lever.

Educational Applications

In the conventional learning situation operant conditioning applies largely to issues
of class and student management, rather than to learning content. It is very relevant to
shaping skill performance. A simple way to shape behavior is to provide feedback on
learners’ performance, e.g. compliments, approval, encouragement, and affirmation. A
variable-ratio produces the highest response rate for students learning a new task, whereby
initially reinforcement (e.g. praise) occurs at frequent intervals, and as the performance
improves reinforcement occurs less frequently, until eventually only exceptional outcomes
are reinforced. If a teacher wanted to encourage students for example to answer questions
in class, the student should praise for every attempt (regardless of whether their answer is
correct). Gradually the teacher will only praise the students when their answer is correct,
and over time only exceptional answers will be praised. Unwanted behaviors, such as
tardiness and dominating class discussion can be extinguished through being ignored by

the teacher (rather than being reinforced by having attention drawn to them).

Knowledge of success is also important as it motivates future learning. However, it
is important to vary the type of reinforcement given, so that the behavior is maintained.
This is not an easy task, as the teacher may appear insincere if he/she thinks too much

about the way to behave.
2.24.2 Stimulus — Response: Theory of Conditioning (Ivan Pavlov)

The theoretical framework for learner motivation in this study is based on the
theory of stimulus —response!>’4!38, Stimulus-Response is a type of learning which is based

on the association of stimulus that does not ordinarily elicit a particular response with
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another stimulus that does not elicit a response'®. While studying the functioning of the
digestive system, an unforeseen problem was encountered'’. The dogs in his experiment
salivated not only upon actually eating but also when they saw the food, noticed the man
who usually brought it or even heard his footsteps. Pavlov began to study this phenomenon,
which he called ,,conditioning. “Since the type of conditioning emphasized was a classical
one quite different from the conditioning emphasized by other psychologists at the later
stage, it has been renamed classical conditioning. %\

In one of his experiments !, kept a dog hungry for a few days ar&@ed it to
the experimental table which was fitted with certain mechanically &ro d devices. The
dog was made comfortable and distractions were excluded as f: &%wa: possible to do so.
The observer himself remained hidden from the dog bu% e to view the experiment
by means of a set of mirrors. Arrangement was m %give food to the dog through an
automatic mechanism. He also arranged for ;aﬁ tg fing every time food was presented to
the dog. When the food was put before @g and the bell was rung, there was automatic

secretion of saliva from the mo%o the dog. The activity of presenting the food

accompanied with the ringin@% bell was repeated several times and the amount of

saliva secured was me%&
e

After the trials the dog was given no food but the bell rung. In this case also,
the amount &£ saliva secreted was recorded and measured, it was found that even in the
absenc%&d (the natural stimulus), the ringing of the bell (an artificial stimulus) caused
to secret the saliva (natural response).

The above experiment thus, brings to light four essential elements of conditioning
process. The first element is a natural stimulus, technically known as unconditioned
stimulus (US) that is food. It results in a natural response called the unconditioned response
(UR). This response constitutes the second element. The third element is artificial stimulus

that is the ringing of the bell which is technically known as a conditioned stimulus (CS). It
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is substituted for the natural stimulus (food). To begin with, the conditioned stimulus does
not evoke the desired response, (CR). The fourth element is the chain of the conditioning
process. However, as a result of conditioning, one learns to produce behaviours in the form
of a conditioned response to the conditioned stimulus.

The theory of conditioning as advocated by Pavlov, thus, considers learning as
habit formation and is based on the principle of association and substitution. It is simply a
stimulus-response type of learning where in place of a natural stimulus like food @;&2.,
and an artificial stimulus like the sound of a bell, sight of light of a deﬁnite\lg,)etc, can
evoke a natural response. When both the artificial or natural stimulus (ringing of bell) and
the natural stimulus (food) are brought together several times, t & bec?omes schooled or
conditioned to this situation. A perfect association occ een the types of stimuli
presented together. As a result, after some times, th ﬁ%\al stimulus can be substituted or
replaced by an artificial stimulus and this artiffejal Stimulus is able to evoke the natural
response. Supporting Pavlovs’ ideas on\ﬁoned responses, through his experiments,
Waston tried to demonstrate the r@@onditioning in producing as well as eliminating
emotional responses such as f%%ne of his experiments, Watson took an eleven months
old child named Albe%@bject. The baby was given a rabbit to play with. The baby
liked it very mli? was pleased to touch its fur. He carefully observed the pleasant

responses oi%

baby t the rabbit, a loud noise was produced to frighten the baby. The loud noise

y. After some times, in the course of the experiment, as soon as the

eated every time he tried to touch the rabbit, and this gave rise to a fear response.
After some times the baby began to fear the rabbit, even when there was no loud noise
hence it touched the rabbit. In this way, the baby learned to fear the rabbit through
conditioning.

Educational Implication of Classical Conditioning
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In our day to day life, we are usually exposed to simple classical conditioning. Fear,
love and hatred towards an object, phenomenon or event are created through conditioning.
A father who, when he comes home from workplace, always rebukes and punishes his
child without caring to know the basic reasons may condition his child to fear him, or
develop anxiety reactions at the time of return to home. The child may further develop a
feeling of hatred towards his father or even discontent and a hostile attitude towards his
home. %\}

Similarly, a teacher with his defective methods of teaching or imp @ﬁavioms
may condition a child to develop distaste and hatred toward him, ths&b‘jeﬁw teaches and
even the school environment. On the contrary, affection, a lov'@tudz and sympathetic
treatment given to the child by the parent at home or by t% ers at school may produce
a desirable impact on him through the process of co %ing.

Thus, much of our behaviour in the ¢)Of interest, attitudes, habits, sense of
application or criticism, moods and tem r‘ieﬂts, is fashioned through conditioning. The
process of conditioning not only s in learning of undesirable habits, unhealthy
attitudes, superstitions, fear a@ias through reconditioning. An individual who hates a
particular person or %&y be made to seek pleasure in their company. Another
individual who t i@is a bad sign if a cat crosses his path can be made to give up his
superstitiou&it)

on the theory of Stimulus-response, education researches proved the impact

ol structural characteristics on the academic performance and students’

achievements investigating individual-level and school structural characteristics that

influence academic achievement is important because students spend a great deal of time in

school, and therefore schools and school-related activities play key roles in the
160

socialization of students and serve as the primary social setting for students

2.2.4 Theory of Teachers Demand and Supply
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The theory of demand and supply presented the indifference curve approach to the
theory of demand and supply and gave logic ordering to the demand theory'®!.
The law of demand which is relevant to this study, states that “as the price of a good or
service fall, a larger quantity will be bought, and as the price of a good or service rises, a
smaller quantity will be bought.” Demand for education is always likely to be affected by
the costs involved, amount of school desired and the prospects of earning higher income!'®!.

This law also states that at higher prices, a larger quantity of a good or se%me

supplied than at lower price, and at lower prices, a smaller quantity will be@ d than at

higher prices. In this study, supply means the quantity of school pllﬁs at primary school
level. Q )

The highest percentages of government expendit@ucation, about 70% goes
to payment of teachers’ salaries. This is likely to udipactnegatively on the population of
teachers and by extension the PTR, since t ment may not be able to sustain a
higher number of teaching staff in scho@:h equally requires other resources. In this
case then, the sufficient supply of f%a fon to a big number of enrolled learners is likely to
be hampered. This is becaus@ﬁd and supply conditions always affect the success of

any new product on the&mﬂg&@
2.2.5 Cogniti@elopmental Theory

C@i theory is concerned with the development of a person’s thought
pro@&t also looks at how we understand and interact with the world. The theorist,
proposed an idea that seems obvious now that help revolutionize how we think about child
development Children think differently than adult'3.

The cognitive theory seeks to describe and explain the development of thought
processes and mental states. It also looks at how these thought processes influence the way

we understand and interact with the world.
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Piaget then proposed a theory of cognitive development to account for steps and sequence

of children’s intellectual development:

1) The sensor motor stage: a period of time between birth and age of two during
which infant’s knowledge of the world is limited to his or her sensory perceptions
and motor activities. Behaviours are limited to simple motor responses caused by
sensory stimuli;

2) The pre-operational stage: a period between the ages of 2 and 6 du@% a
d

child learns to use language. During this stage, children do noK@\ erstand

concrete logic, cannot mentally manipulate information an(& unable to take the
e

3) The concrete operational stage: a period betw, ages of 7 and 11 during

point of view of other people;

which children gain a better understanding %ﬂtal operations. Children begin
thinking logically about concrete GVK uy have difficulty understanding abstract
or hypothetical concepts and Q
4) The formal operational s g{eriod between the ages of 12 to adulthood when
people develop the ab%kz think about abstract concepts. Skills such as logical
thought, dedu%&oning and systematic planning also emerge during this
stage!4. @
Implication@géet Theory to Education
% eory of cognitive development explains how a child constructs a mental
l@f the word is relevant to this research work on education in Nigeria. Piaget
disagreed with the idea that intelligence was a fixed trait and regarded cognitive
development as a process which occurs due to biological maturation and interaction with

the environment. Children are born with a very basic mental structure (genetically inherited

and evolved) on which all subsequent learning and knowledge are based'®.
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Cognitive development was a progressive reorganization of mental processes as a

163

result of biological maturation and environmental experience'®. Children construct an

understanding of the world around them, then experience discrepancies between what they

already know and what they discover in their environment through education!¢¢.
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23 Empirical Review of Concept
2.3.1 Material Management and Universal Basic Education Goals Achievement

A study on Material Management for Effective Implementation of Universal Basic
Education in Junior Secondary Schools in Rivers State consisted of four objectives and
four research questions to guide the study. The study adopted a descriptive survey design.
The population of the study was 5,118 principals and teachers in the junior secondary
schools in the Rivers state. A sample of 530 respondents was determined aro
Yamen’s formula and proportionate stratified sampling technique. xs designed
questionnaire titled “Material Resource Management for Effecti ‘ﬁlementatlon of
Universal Basic Education Programme at Junior Second hools Questionnaire
(MRMEIUBEPSQ)”. The questionnaire was formulated ified four (4) points likert
scale of Strongly Agreed, Agreed, Disagreed and St S{ Disagreed and was used for data
collection. The instrument was validated by, thged) €xperts, one from measurement and
evaluation department and two from @al management department in the River
State University. Cronbach Alpha e was used to compute the reliability index. The
instrument has an overall reli@stimate of 0.96. Data collected were statistics of mean
scores and standard de%mere used to analyse the research questions, while z-test was
used to test the es at 0.05 level of significance. The findings of the study revealed
that provisi&‘ ddequate budgets for maintenance and purchase of material, instructional
activiti lanned towards the efficient use of available material and there are planning
@ to identify the instructional resources to be used to foster instructional delivery.
Based on the findings of the study, it was recommended among others that School
administrators should be encouraged to develop methods of prudent material management
to increase the efficiency in the use of available materials for effective implementation of

Universal Basic Education!®’.
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In Education infrastructure in Nigeria: an analysis of provision of school building
facility in Secondary Schools in Delta State Nigeria, the study discussed school building
facility provision in secondary schools in Delta State, Nigeria. It examines the crucial issue
in the implementation of educational policies and programmes and placed emphasis on the
school buildings an d the equipment used in the process of teaching and learning. School
facilities require careful planning in its provision, utilization, and maintenance to meet the
increasing demand for education and enhance the maximum realization of the t g?n
the National Policy on Education. As part of the study, an effort was mad. %e the
state of available school buildings. A survey of 30 secondary sc ofs%ected through
stratified and simple random sampling technique was carried o%ia\ﬁga wzre analysed using
frequency counts and percentages. The findings reveale ost of the schools did not
have adequate school buildings to support the ed 3@@1 programme projected. It was
recommended, among others, that emphas‘i ced on the provision of functional

teaching of science subjects, introductory

buildings, laboratories, and studios fox\ﬁg

technology and other practical subj% music, fine art, among others!®%,

On the challenges @ﬂng implementation of the universal basic educational
(UBE) policy in Ni \tht study uses a descriptive survey research. The population of
the study compv@e)%l the two hundred and twenty-one principals in Ebonyi state public
junior sec@%y schools. Proportionate stratified random sampling technique was used to
sele@l principals for the study. Instrument used for data collection is a researcher-
s@ured questionnaire. The instrument was validated by three experts. Two from
Educational Administration and Planning and one from Educational Measurement and
Evaluation option Department of Educational Foundations and Science Education
respectively in the Faculty of Education University of Nigeria, Nsukka. The reliability of
the instrument was determined using split-half test method and computed with Cronbach
Alpha which yields a coefficient of 0.82. The data collected were analyzed using means
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scores and standard deviation. The findings of the study revealed that politics; inadequate
funds, poor planning and bureaucratic red-tape syndrome constitute challenges to the
implementation of UBE policy in Nigeria. Based on the findings, it was recommended that
successive government should consolidate on the existing policy plans for sustainability as

well as strengthen the Planning, Research and Statistics (PRS) units of both universal basic

I

In an examination of UBE Policy, it was revealed that a number ®Elems

education board (UBEB) and ministry of education (MOE)'®°.

bedeviled the policy considering its main thrust and specific o s. It was
recommended among other things, that government should jmcyease the budgetary
allocation to the education sector in regard to the recommendati f UNESCO that 26%

of the Gross Domestic Product (GDP) should be alloc&@e sector. Also, government
at all levels should increase the funding of educati cially the UBE programme!'°,

In another development, students’ %r erformance could be due to lack of
learning facilities and resources as wel A\p r supervision of learning activities. The study

also shows that almost half o heads of schools rarely take a look at teacher's

professional records'”". \%}

In the stud@&cts of physical facilities on performance in Kenya certificate of
secondary e nggion in public schools in Bungoma, it was acknowledged that, the
academi rmance of schools with adequate physical facilities has been improving over

s steadily while performance in schools that have inadequate physical facilities, in

K.CS.E fluctuated with time despite new reforms and innovations that have been designed
and introduced to make education relevant to socio-economic and political aspirations and
expectations of the society at large'”?. Another study on the adequacy of instructional
materials and physical facilities in Kenya found out that some schools lacked enough
classrooms, desks and chairs leading to overcrowding. Such conditions frustrated students

during learning®.
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Teachers’ perception on availability of instructional materials and physical facilities
in secondary schools of Arusha district, Tanzania, the study utilizes descriptive case study
design and data was collected through questionnaire, interview schedules and documents.
Simple random and purposive samplings were used to select a sample of 318 out of about
1049 selected school stakeholder in Arusha District. Reliability test yielded 0.727
Cronbach’s Alpha for instructional materials and 0.778 for physical facilities which means
the questionnaire was highly reliable. The study concludes that there is inadequ er
of textbooks, reference books, maps and globes in schools under inveW\a' due to

increase of students in Community Schools. Further, schools hal\x;l%luate physical
.}
facilities such as classrooms, desks, chairs and the avail b{éﬂassrooms are poorly

constructed with inadequate spacing. Researchers recom at Curriculum developers
at Tanzania Institute of Education together with @makers should come up with a

policy guideline that will enhance provij& nstructional materials and physical

facilities!'”*: &
O

The study on the influe ce@ school plant on students’ academic performance in
Economics in secondary scho@y -Oluji Oke-igbo Local Government Area of Ondo State uses
ex-post facto research dm% One thousand, three hundred and forty-two (1342) students offering
Economics, repres 1@%9.0% of the 4632 Senior Secondary School (SSS) students were drawn as
sample. A ¢ lg‘atled School Plant Availability Checklist (SPLAC) with a cronbach alpha (o)
of 0.73%Qd in the study. Analysis of Covariance (ANCOV A) was used to test the hypotheses
a vel of significance. Results showed that educational equipment, buildings and playgrounds
& individual significant influence on students’ academic performance in Economics (F-
cal=140.776; 342.606; 24.932, p<0.01) respectively. Interaction effect among components of the
school plant (educational equipment, buildings and playgrounds) contributed most to students’
academic performance (F-cal = 82.941; p<0.01). This is followed by the interaction between

building and playgrounds (F-cal=45.792; p<0.01), educational equipment and buildings (F-cal

=13.767; p<0.01) and educational equipment and playgrounds (Fcal = 6.245; p<0.01). The R-
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squared coefficient (.892) showed that the components jointly predict 89.2% of any significant
variation in students’ academic performance in Economics. It was recommended that the state
government should adequately inform and sensitize principals on the importance of school plant in

school goal achievement.!”

2.3.2 Teachers Adequacy and Universal Basic Goals Achievement

Investigating the challenges of the implementation of Universal Basic Educatlon
programme in Yobe State, Nigeria and prospects for 2015 and beyond, it wa: at
all the schools visited both primary and junior secondary sections had th\Qgﬁ‘um of a
teacher to fifty pupils (1:50 and above). Again, it was observed th tlﬁahﬁcaﬁons of
teachers ranged from certificate A-3-year post-secondary edu certlﬁcate A-4-years
post middle, Diploma in Basic Education; Senior Scho tficate holders and second
degree holders with the least number. It was thus ﬁ@ded that more qualified teachers
should be recruited and special salary structur; igned for them, by doing that at least
many people will develop interest for t t hmg profession and shortage of teachers will
be overcome in Yobe state, N1 Both primary and secondary sources of data
collection were used. Charts @ analysis were drawn using the 2003 Microsoft Excel
XP Versionl0 packawythe Analysis of Variance (ANOVA) and Spearman Rank
Order (RHO) w to test the null hypothesis. A sample of 243 respondents was

i«r

randomly s om six local government areas of Yobe. The System theory was used

as the%@ theoretical framework. From the data analyzed, it was found that the
me recorded a very poor performance in the area of pupils’ teacher ratio, where the
minimum ratio of 1:40 is abuse.

The study on the influence of teacher adequacy on students’ performance in KCSE
in public secondary schools, Kenya sought to examine the extent to which teacher
adequacy affect students’ performance in KCSE in public secondary schools in Kathiani

sub-County Machakos County. The study was guided by education production function
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theory. The study uses descriptive research design. The target population of the study was
30 head teachers and 270 Heads of departments in 30 public secondary schools in Kathiani
Sub County, Machakos County. The study also used Simple random, stratified and
purposive random sampling techniques in selecting a sample size of 9 head teachers and 81
HODs from the target population. Questionnaires were used to collect data from the head
teachers and heads of department. Validity of the questionnaires was ascertained using
experts in the school of education while reliability of the instruments was determa &g
the Cronbach alpha. Quantitative data was analyzed using frequencies, pe&ems
and standard deviation while hypothesis was tested at 0.05 level .of significance using
correlation analyses. The findings revealed that KCSE per@we .\in Kathiani Sub
County has been declining over the years from mean gra mts of 4.2 in 2012 to 3.2 out
of 12 points in 2016. Further it found that that tea %ﬂdequacy was occasioned by the
fact that there were no immediate replacements ¢ once teachers had transferred from
>

one school to another. Above all the sm@

significant relationships with perfq@ at the Kenya Certificate of Secondary Education.

nd that teacher adequacy had positive and

The study recommended tha@ should recruit and post enough teachers as per the

curriculum based establishmetit of schools and they should replace teachers immediately

when they are tr d as majority of head teachers decried that many of the teachers
S

who get tra et are not replaced immediately!’.

N\

2.3. %ﬂ‘ners Motivation towards learning and Universal Basic Education Goals
Q Achievement

On the role of motivation on the academic performance of students in economics,
the study focused on the Dange Shuni Local Government Area of Sokoto State as a case
study. The major objectives of this study were to determine the role of motivation on the
academic of performance of students in economics. To achieve this objective, survey
method was used, five research questions were raised, and the total of 347 questionnaires
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made up of 282 students and 65 teachers were administered. Based on the findings, it was
resolved that students needed to be motivated to perform very well economics. It was
therefore, recommended that proper awareness on intrinsic and extrinsic motivation should
be created!”’.
2.3.4 School Location as Moderating Variable in Universal Basic Education Goals
Achievement
Many parents prefer their children to attend schools in urban areas bee@tzzy
believe that students from urban schools perform better than their counte om rural
schools, many students in the interior villages struggle with the chal‘lxe walking a long
distance to school so also is the low level of development aris'd@m la?ck or insufficient
basic infrastructural facilities is seriously affecting t% school students, which
invariably has impacted upon their poor acade @hievemems. This problem has

prevented many quality and experienced teache m teaching in rural schools and this

could result into the poor academic achia@n of students in rural schools'8.
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24 Conceptual Framework

2.5.1 Conceptual Model

Independent Variables Dependent Variable
Intervening
Material Management Variable
o Infrastructural
Materials — |
e Instructional
Materials
School Universal Basic
Location Education Goals
Achievement
Teachers’ Adequacy e Urban
o Bl > Literacy,
» Teachers S— —- » Numeracy,
Qua.liﬁcation(s) on > Basic
L Technology
. » Value of
Learners’ Motivation
Good
» Learners Interest |- Citizenship

{ i

Model of Material Management, Teachers Adequacy and

Fig 2.5 Conc
Learners @ation towards learning as Determinants of UBE Goals Achievement in

chools

Publiu$
Sou@ esearcher 2020 Conceptual Model

The conceptual model proposes for this study was designed by the researcher. The model
shows that the three independent variables; Material Management, Teachers’ Adequacy
and Learners’ Motivation work independently or together with the Moderating variable;
School Location to determine the achievement of Universal Basic Education Goals. Thus,

the achievement of Universal Basic Education Goals which is the dependent variable can
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be greatly influenced by any or combination of the independent variables either negatively
or positively. This translates to the fact that any modification on the independent variables
will have a significant influence on the success of the Universal Basic Education Goals
Achievement.
2.3  Summary of Literature Review
The literature reviewed has studied materials management, teachers’ adequacy and
learners’ motivation as a determinants of universal basic education goals achiev \J&&V
however exists in the constructs and methodology. The constructs or %&ul’ables
used in some of the studies were implementation issues, assessment f‘%lcal materials,
sustainable development through effective communication, 1@6 funding, personnel
and infrastructural assessment.
An examination of UBE Policy shows that n ﬁ@s of problems have bedeviled the
policy considering it main thrust and specifi¢ objegtives. The main challenges facing the
>

policy are inadequate infrastructural m@

shortage of skilled manpower to j%e nt the objectives of the programme. It is quite

, instructional materials inadequacy and

disheartening that a good %Y? as the Universal Basic Education lacks proper
implementation. Twen}&a.rs after its acclaimed launching the programme could not stand
firmly on its own
Man gg could not access money meant for the provision of infrastructural
materi ruct10nal materials and other necessity to accomplish the goal of the policy.
States, teachers without adequate skills are recruited to fill the vacuum of its
inadequacies.
The Government embarked upon mass rehabilitation of schools for the successful
take off of the Universal Basic Education Programme, which was a welcome development
then, but the problem lies more with the maintenance of these facilities since it has direct

effect on the continuity of the Universal Basic Education Programme,
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Literature reviewed revealed that not only is the policy good but it is of great
beneficial to the Nigeria society based on the proposed acquisition of vocational skills at
the end of the basic education. Basic education is fundamental to human and societal
development. It is the foundation upon which other levels of education are built and a
necessary prerequisite for human and national development. For the UBE as an educational
programme to contribute as a means of achieving nation building as outlined in the
objectives, there is a need for careful consideration of the process of providing @ at
is resources for sustaining it in terms of methods and materials of dissemin. owledge.

The system of education under the UBE should be based on the dissemination and
acquisition of demonstrable concepts which are of benefit (@»env?ronment and the
individual and whose benefits can be easily evaluated ¢ ation for improving their
local trade, sanitation, health, physical fitness, poli 'ﬁ%vareness and social adjustments.
The sustainability and goal achievement of the largely depend on the type of basic
science and technical education it provid¢sn its environment. Such science and technical
education should centre round d‘@ mg the individual for better living in his local
environment. %?»

Learning envir%er.l»promotes students learning. Positive learning environment
powerfully affect ents” motivation to learn. Activities like community service-
learning and&g'&s" value, and students™ engagement can enhance learning environment
by provs tudents with opportunities to participate in the learning process and construct
%an knowledge of social and government system. When the school environment is
not conducive, learners will not be motivated to learn. A well structured environment
coupled with infrastructural materials and instructional materials will in no doubt achieve
good results. When learners are motivated, communication between instructor and student
flows smoothly, anxiety associated with learning decreases and learning creativity and

engagement is more in evidence. Learners who complete an exciting and rewarding
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learning experience leave “feeling motivated to seek future learning opportunities and to
use what they have learned.”

It is no gain saying that poor management of available resources and corruption
also contribute to the problems confronting the UBE programme. Mismanagement is
observed in the UBE sector especially in the area of funds allocated to the programme for
the execution of projects, projects are more than often abandoned half way and re awarded
at higher cost later in the future. Effective management of school materials fequires
knowledge, skill and expertise in handling different facets of the school sys&%

Instructional materials enhance the teaching/learning B&es y exhibiting

'\
information necessary to acquire knowledge and skills. Apart ﬂsé\;eachers, instructional

materials are the most important resources needed for pr@ution of any educational

policy. \Q

In view of the above, and gaps crea ifferent authors, this paper is set to
investigate materials management, teaclé’\a equacy and learners’ motivation towards
learning as determinants of Unive%ggic Education goals achievement in public basic
schools. When materials are @erly managed, teachers are not adequate and learners
not properly motivateg{le;a by the parents, teachers and the school environment then

one wonder how e@onal objectives can be achieved.

&
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Chapter Three
Methodology

This section describes the methodology used in carrying out the study. This
includes: research design, population, sample and sampling procedure, instrumentation,
procedure for data collection and method of data analysis.

3.1  Research Design

This study adopted a descriptive survey research design. The purpose of d@e
survey is to collect detailed and factual information that describes an existiK menon.
The researcher investigated Material Management, Teachers’ Ade u&nd Learners’
Motivation towards learning as determinants of Universa@ﬁ% ?Education Goals
Achievement. The dependent variable of the study is Basic Education Goals

Achievement, the independent variables are materi K@a ement (instructional materials

and infrastructural materials), teachers’ adequac$iandlearners’ motivation towards learning

while the intervening variable is school l@n.

3.2 Population Q)

The target populatio@e study consisted of 2,140 public junior secondary

schools, 2,140 school QMrators, 42,964 teachers and 1,081,303 students in the six

states in South We@geria, consisting of Ogun, Lagos, Oyo, Osun, Ondo and EKkiti states.

C

33 @e of the Study

he sample for this study were school administrators, teachers and students in
Public Junior Secondary Schools located in urban and rural schools in Southwest Nigeria.
A total number of 280 Public Junior Secondary Schools with total population of four
thousand two hundred (4,200) respondents which comprised of two hundred and eighty
(280) school administrators (Principals), one thousand one hundred and twenty (1,120)

teachers (4 teachers per school) and two thousand eight hundred (2,800) Junior Secondary
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School 3 students (10 students per school) for the motivation questionnaire and the

achievement test were used.

3.4  Sampling Techniques:

The first stage of the sampling involved the stratification of the Southwest States
into 3 categories. The States categorization; group one consists of Lagos and Ogun, group
two Oyo and Osun while group three include Ondo and Ekiti. The selection W&W
through simple random (balloting) based on similarities, culture, proximity a@same
boundaries of the States. From each of the selected state; Ogun, Osu x kiti, Taro

Yamane (Yamane, 1973) @ 95% was used to determine the (@rﬂof Public Junior

Secondary Schools to be sampled. %\

The second stage included a proportional re %ion of the sample by school
location by selecting 60% of urban and 40% of@l\ools which was used from each of

the three (3) States sampled. &{

The third stage of selection mQ}i the selection of teachers and students at the

school level. Sampling of % was purposive (because of the study purpose).
ject

Purposive  sampling teachers in Mathematics, English, Basic
Science/Technolo «CIVIC Studies while simple random sampling of students was
done to selec & rt1c1pants for the learners’ motivation questionnaire and achievement
test. (T%Q)

e table Ekiti, Ogun and Osun States were randomly selected from the state

strafification.
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3.4.2 Selection and distribution of Schools by State using Taro Yamane (Yamane,
1973) @ 95% confidence level.

n= N
1+N(e)?

Where n= sample size required

N=  Number of schools in the population

e= allowable error (0.05)

N= 930

e= 005 ?»
n= 930 \

e %
s @

n= 280 Schools approximately ‘&

3.5 Instrumentation \

'\
For this study, questionnaire was used as the r ;'3 instrument. Data were

collected using four (4) instruments. The questionnaire@ded the following:
i.  Materials Management Questionnaire: (instn@& and infrastructural) (MMQ).
ii.  Teachers’ Adequacy Questionnaire(T

iii.  Learners’ Motivation Questionnairg (LMQ)

N

iv.  Learners’ Academic Achi %m Test (LAAT)

The details of each of th ir&mems are provided as follow:

3.5.1 Demogr &rsonal Data

nts were required to supply their Personal data. Consideration was given
to @01 Location, Gender, Class taught, subject taught, class size, highest educational
(&ﬁcaﬁon and area of specialization in order to determine teachers’ adequacy in each of
the sampled school.

3.5.2 Material Management Questionnaire (MMQ)

The material management instrument was divided into two sections. Section A
consisted of 10 questions on Instructional Material management on the extent of its

management in the school while Section B also consisted of 10 questions on Infrastructural
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materials management as well. Each item of the questions was constructed by the
researcher based on literature reviewed in which the respondents were required to respond
to A 5-point scale ranging from Very High Extent, High Extent, Moderate Extent, Low
Extent to Poor Extent. These instrument were completed by teachers in order to determine

the level of infrastructural and instructional materials management by the school

3.5.3 Teachers’ Adequacy Questionnaire (TAQ) ®

&

This consisted of the adequacy of teachers in the four subject coﬁ%&ons sampled

administrators in the school.

at Junior secondary 3 level; English Language, Mathematics, Aéﬁc?ence/Technology
and Civic Education. It consisted of 10 items on a five (5) @cale. Ranging from Very
High Adequate, Highly Adequate, Moderately Ad ey Fairly Adequate and Poorly
Adequate. This was completed by the Schoo Inistrator in order to determine the
adequacy or otherwise of teachers in thosqﬁé&alized subjects. Each of the point scale was
used to determine whether there was @sionally qualified teacher in the subject in the

school or the school was mal% of other qualified teacher to teach the subject in the

school. &V

3.54 Learners %ation Questionnaire (LMQ)

Lea otivation towards learning was sampled on a 5-point scale which
coni@ of 15 questionnaire ranging from Very High Extent, High Extent, Moderate
Extent, Low Extent and Poor Extent. This was administered on selected learners and it

aimed at testing the extent of learners’ interest towards learning.
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3.5.5 Learners’ Academic Achievement Test

Learners’ academic achievement test was measured by conducting academic
Achievement Test in English Language (Literacy), Mathematics (Numeracy), Basic
Science & Technology and Value of Good Citizenship (Civic Education). Twenty
questions (5 questions in each of the subject) was applied with one-hour duration. These
questions were carefully selected from previous Basic Education Certificate Examinations.

These questions were administered on the sampled learners in each of the selecte%:' ols
throughout the three selected States. \Qg)
3.6  Validity of Instrument ‘%

'}
The research instruments were subjected to proper validation, with the assistance of

the supervisor in order to ensure that the instrument m hat they are expected to
measure. $
The face, content and construct Vali(@mtmmems were further ascertained

through experts’ judgement and inputs ﬁ@e supervisor.

3.7  Reliability of Instrumentsg

A pilot study was @@o’ted on a segment of the sample using Cronbach Alpha.
The reliability coef bf the instrument was Material Management Questionnaire
(MMQ) r=0.8 @eachers’ Adequacy Questionnaire (TAQ) 1r=0.842, Learners’
Motivatio@&stionnaire (LMQ) r=0.912 and Kuder-Richardson (KR20) was used to
dete@in the reliability of the Learners’ Academic Achievement Test (LAAT)
®:0.942 respectively.
3.8 Procedure/Method of Data Collection
The researcher obtained a letter of permission from the Department of Educational
Management Lead City University to the State Universal Basic Education Board, of each
of the sampled state requesting for permission to use all the selected schools in the. This

letter of authorization was taken to the selected Junior Secondary Schools for the collection
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of the research data. The researcher engaged three trained research assistants in the

administration of the questionnaires.
3.9  Methods of Data Analysis

Data were analysed with both descriptive and inferential statistics. Descriptive
statistics of frequency counts, percentages and mean were used to analyse the respondents’
personal data. Bar charts were also used for result presentation of the ﬁxkszd
demographic data. Descriptive statistics of mean, standard deviation and st@error of
the means were used to analyse the independent variables (material maﬁ@ént, teachers’
adequacy, and learners’ motivation towards learning) and %pendent variables
(Universal Basic Goals Achievement) considered for thls@escnptlve statistics of
mean and standard deviation were also used to answ search questions one to three,

with conclusion drawn using a standard referen score of 2.50.

The hypotheses one and two w &alysed using inferential statistics of multiple
regression while hypotheses three and five were analysed using moderator analysis of
standard linear regression. % allowed the researcher to make inferences on the
moderating influence {S‘:YOI location (rural and urban) on the independent and

dependent variab @erences were drawn at 0.05 significance level.

@
QP
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Chapter Four
Results and Discussion of Findings

This chapter presented the results and discussion of findings on the data collected
on material management, teachers’ adequacy and learners’ motivation towards learning as
determinants of universal basic education goals achievement in public basic schools in
Southwest, Nigeria.

Two Hundred and Eighty (280) administered copies of the Teachers’ Adequacy
Instrument (TAI) (in Appendix II) which represented thirteen perxt school
administrators in public Basic Schools in Southwest, Nigeria Wi&:‘%ﬂy filled and
retrieved from the respondents. One Thousand, One Hu d"\eg»andﬂ Twenty (1,120)
administered copies of the Materials Management Ins (MMI) (in Appendix I)
which represented 2.6% of qualified teachers in publq ic Schools in Southwest, Nigeria
were completed and retrieved from the respondents.)Two Thousand, Eight Hundred (2,800)
administered copies of the Learners M@ Instrument (LMI) (in Appendix III) and
Learners’ Academic Achieveme@ (Goal Achievement) (in Appendix IV) which
represented 0.26% of the s@ population in public Basic Schools in Southwest,
Nigeria were correctly frlled afid retrieved from the respondents.

The sum@%f the organised data indicating the sample characteristics were

.1. The respondents’ demography and school characteristics were first

presented or@
presenﬁ@owed by the descriptive statistics on the study variables, and then answers to

rch questions and tests of hypotheses.
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Table 4.1: Sample Characteristics

Sample Characteristics Number of Administered Instruments
Respondents (N)
School Administrators 280 Teachers’ Adequacy Instrument (TAI)
Teachers 1,120 Materials Management Instrument
(MMI)
Students 2,800

Learners Motivation Instrument @\W}
Learners’ Academic Ac@m Test

(Goal Achievement)

Source: Researcher’s Field Survey, 2020

&

4.1 Demographic/Personal Information of Re ﬂnts

As obtained from the instrument (in 1‘&&1
e

1), the demographic characteristics of

the respondents surveyed were teache nder, class taught by the teacher, highest

teaching qualification of teachers Qp)ecialisation area of teachers. The demographic

characteristics of the school@e}?ed were school location and class enrolment. The

distributions of the dem: &M data set were presented on tables 4.2 and 4.3.

Q@

@
QP
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Table 4.2: Personal Characteristics of the Respondents (Teachers)

Demographic Characteristics Frequency Percentage
Gender
Male 489 43.7
Female 631 56.3
Total 1120 100.0

Class Taught \E ’

JS1 461 é{}t
JS2 342 %\ 30.5

JS3 317 (6 * 28.3

Total 1 15&\3\ 100.0
Highest Teaching Qualification @

OND with teaching qualification @ 16 1.4
NCE 297 26.5

HND with teaching qualification \ 98 8.8

Ur%lvers‘lty degree w1th01Q teaching 100 2.9
qualification ?»

University degree with te%h,i%‘qualiﬁcation 609 54.4

Total 1120 100.0

Area of Speciali@
Englisg @g&age 213 19.0
ba

110 9.8

O
%nch 34 3.0

Mathematics 140 12.5
Integrated Science 88 7.9
Introductory Science 40 3.6
Computer Science 45 4.0
Social Studies 103 9.2

191



Fine And Applied Arts 30 2.7

Government 50 4.5
Others 267 23.8
Total 1120 100.0

Source: Researcher’s Field Survey (2020)

The distribution on table 4.2 showed that 489 representing 43.7% of the
respondents were male, and 631 representing 56.3% of the respondents were fe@’ﬁe
distribution of the class taught by the respondents showed that 461 represe@ 2% of
the respondents taught at Junior School 1 students, 342 represenﬁ%3 5% of the
respondents taught Junior School 2 students, and about 317 @t?ng 28.3% of the
respondents taught Junior School 3 students. This means l@e teachers taught at the
Junior Secondary Level which makes the work load t\%{bersome on them.

The distribution of the respondents’ highestteaching qualification showed that 16
representing 1.4% of the respondents@OND with teaching qualification, 297
representing 26.5% of the respondents CE, 98 representing 8.8% of the respondents
had HND with teaching quakification, 100 representing 8.9% of the respondents had
university degree wit out\‘éaching qualification, 609 representing 54.4% of the
respondents had L@mity .degree with teaching qualification. This reveals that all the
teachers sam&g;é adequately trained as professional teachers.

Qtribution representing the areas of specialisation of the respondents was also
p d on table 4.2. Respondents who specialised in English Language teaching were
213" counts representing 19.0% of the total respondents surveyed. Respondents that
specialised in Yoruba were 110 counts representing about 9.8%, respondents that
specialised in French were 34 counts representing 3.0%, respondents that specialised in
Mathematics were 140 counts representing 12.5%, respondents that specialised in

Integrated Science were 88 counts representing 7.9%, respondents that specialised in

Introductory Science were 40 counts representing 3.6%, respondents that specialised in
192



Computer Science were 45 counts representing 4.0%, respondents that specialised in Social
Studies were 103 counts representing 9.2%, respondents that specialised in Fine and
Applied Arts were 30 counts representing 2.7%, respondents that specialised in
Government were 50 counts representing 4.5%, and respondents that specialised in other
field of studies were 267 counts representing 23.8%. The respondents’ demographic

characteristics were further illustrated graphically with Figures 4.1 to 4.4.

4.1.1 School Characteristics @

Table 4.2: Distribution of School Locq@

A

Y

Location Frequency Percentage

D
Rural %\{* 116 41.4
N

Urban & . 164 58.6
Total @ 280 100.0
O

Source: R Mrer ’s Field study 2020

"%‘}e 4.2 showed that 116 representing 41.4% of the total schools surveyed were
in the rural areas, and about 164 representing 58.6% of the school surveyed were
located in urban areas. This distribution is further illustrated with a percentage bar chart in

Figure 4.5.
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Figure 4.1 illustrated the sex distribution pattern of teachers in public upper Basic
Schools in Southwest, Nigeria. The percentage bar chart indicated that male and female
teachers were largely represented; however female teachers represented the majority. The
pattern of sex distribution in this regard means that teaching staff strength in public upper
Basic Schools were dominated by female teachers.

This result does not align with earlier survey data that the disparity between the
number of male and female teachers in public schools in Nigeria was not much a@ WO
per cent of the number were males and forty-eight per cent were femalesl.@)arity of
about twelve per cent found in this study signals a widening gap in &he upply in terms
of gender. Q )

Figure 4.2 illustrated with a percentage bar c distribution of teachers

teaching in three levels of upper basic schools. It gevealed that the majority of the

teachers, more than forty per cent, taught in yp sic school one category followed by
about thirty per cent of teachers who ta@n upper basic school two, and about 28% of
teachers who taught in upper bas'@ | three. This pattern of distribution means that
large proportion of teachers v%%arked to teach at the upper basic school one level and
other level of basic ed%)r.l. he reason is not far-fetched because entry class (that is, JS1)
has been noted to the highest number of classrooms/arms due to increasing school
enrolment i@ggndary schools. This pattern of distribution has appreciable number of
teacher@igeria have been devoted to teach in junior secondary school level with
D@Smdents’ enrolment?.

Figure 4.3 illustrated graphically with a percentage bar chart the distribution of
teachers by highest teaching qualification in public upper Basic Schools in Southwest,
Nigeria. It was discovered that majority of the teachers, about fifty-four per cent had

university degree with teaching qualification while approximately nine per cent of the

teachers had no teaching qualification. This means that the majority were qualified
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graduate teachers. It also revealed that a significant proportion of teachers, at least one-
quarter were still in possession of National Certificate in Education (NCE) — a certification
regarded as the lowest teaching qualification in Nigeria. About 1.4% and 8.8% of the
teachers had upgraded their OND and HND qualifications respectively with teaching
qualification. This demographic revelation points that there still exist some considerable
numbers of unqualified teacher within the Upper Basic School education sub-system in
Nigeria. The national audit on teaching personnel in Southwest, Nigeria was re@' by
Universal Basic Education Commission in 2018 as 42,964 qualified t@ mn 2,140
schools with 1.1million enrolled students?.

Figure 4.4 illustrated graphically with a percentage a"\&vrt t?le distribution of
teachers by areas of specialisation. It indicated that the ity were English Language
teachers followed by Mathematics teachers and th % ba Language teachers. Some of
the teachers also specialised in Social Studies, Ihtegrated Science, Government, Computer
Science, Introductory Technology, Frem@ld Fine and Applied Arts. Some significant
proportion of the teachers, about%n “four per cent specialised have backgrounds in
other fields of study. The res@s identified Physics, Chemistry, Agricultural Science,
Biology, Commerce, %noms, Geography, History, Business Studies and Literature-in-
English as their arspecialisation. This finding is consonance with result obtained that

much empha$is is*placed on providing functional school building meanwhile there is need

for pm@of teachers in science subjects, introductory technology and other practical
3@ like music, fine art, among others in secondary schools in Nigeria®.

Figure 4.5 indicated that the majority of the schools surveyed were urban schools,
and about forty per cent of the schools were located in rural communities. One major factor
highlighted by researchers that is affecting the achievement of educational goals in Nigeria

6,7,8.9.10

is school location> . School location plays significant role in the provision of

materials and teachers adequacy. Schools located in the urban centres tend to have
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advantages over schools located in rural and remote areas. School location may be
classified into urban, semi-urban and rural. This classification sometimes goes a long way
to affect resource allocation in terms of amenities like electricity, water, hospital and
educational institution.

Many of these social amenities are concentrated in urban areas than rural areas.
This also goes a long way to affect the provision of school materials to rural areas. This
observation is in agreement with finding that school location is one of the po %&9 ors
that influence the distribution of educational resources and academic achigvement®. It was
also found that school location is one of the major factors that influe e‘s‘wﬁents’ academic
achievement in some subject areas®. The classification of sch atio.;l into rural, semi

urban and urban sometimes goes a long way to influence % ent distribution of school

resources including both human, material and financi %@urces.

Descriptive Statistics of Class Enr%g)

A

Table 4.3

N Range Minim%{\’ " Maximum Mean Std. Deviation
N

1120 467.00 «Q0* 480.00 53.5170 4191314

~Q

Source: Rese, N(e_y"gField study 2020
% .3 showed that the mean class enrolment of students at the upper basic
sc @in Southwest, Nigeria was 53.52 with standard deviation score of 41.91. The class
$ has a range value of 467.0 with 13 students as the minimum and 480 students as the
maximum. The mean score distribution of class enrolment is graphically represented in
Figure 4.6.
Figure 4.6 indicated that most of the schools surveyed had an average class
enrolment rate of fifty-four students, and at the extremes, some schools had large class

enrolment figure of 480 students, and some with least class enrolment figure of 13 students.
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The high value of the standard deviation score (of 41.91) means that schools varied
significantly in their class enrolment figures, and this situation is widespread across public
basic schools in Southwest, Nigeria. The implication of this result is that, both school
material and human resources were over or under-utilized in schools.

The National Policy on Education prescribed a class size of 30 as the upper limits
allowed for schools. This is because the class size is a good indicator of students’ access to
physical facilities, particularly classrooms. This finding is in consonance with t%' ey
data which reported that apart from Ekiti with 32 and Lagos with 39 that @evia‘[ed
from the national standard, all other states in the Southwest zone Ogu%SS, Ondo 133,

'\
Osun, 57, and Oyo 58) had high class enrolment. The lower %{x&@ss size, the better the

school system is adjudged to be!!. ®
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4.2 Presentation of Data

General Description of the Study Variables

Table 4.4 Descriptive Statistics of the Independent (Material Management, Teachers’
Adequacy, and Learners’ Motivation towards Learning) and Dependent (Universal Basic

Goals Achievement) Variables

Variables n Minimum Maximum Mean
Mean
,&\gé

Material Management 1120 29.00 126.00  67.7509 42089\ X4.36687

Instructi 1 Material
nstructional Materia 1120 12.00 70.00 36. 394& ],‘9 20 6.59959

Management &

Infrastructural Material 1,19 09 83.00 %3563 27395 9.16822
Management

Teachers’ Adequacy 280 15.00 41.5393 53588  8.96700

Learners’ Motivation 2300 4.

o

, 0 58.1314 .18045  9.54858
towards Learning

Universal Basic Goals @

) 2800 100.00 64.8607 .29942 15.84407
Achievement

Source: Researcher’s Field S%W20

Note: N= Total numb O%épondents; n= number of respondents surveyed for each
variable

Table 4.Q%d the descriptive statistics of mean, standard deviation, standard
error of minimum and maximum scores of the independent variables (Material
Manag‘(%lt Teachers’ Adequacy, and Learners’ Motivation towards Learning) and the
@Qent variable (Universal Basic Goals Achievement) used in this study. The table
showed that the mean score computed for material management from the respondents was
67.75 with values ranging from 29.00 to 126.00, and standard deviation score of 14.36 with
standard error of mean score of 0.429. These data suggest there was moderate extent of

material management.
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With reference to instructional material management, the mean score computed for
this variable from the respondents was 36.39 with values ranging from 12.00 to 70.00, and
standard deviation score of 6.60 with standard error of mean score of 0.197. These figures
suggest there was high extent of instructional material management in public basic schools.
The mean score computed for infrastructural material management from the respondents
was 31.36 with values ranging from 10.00 to 83.00, and standard deviation score of 9.16
with standard error of mean score of 0.274. These data suggested there w ate
extent of infrastructural material management in public basic schools. @

'\

Table 4.4 also showed that the mean score observed for teas%%uacy from the
standard deviation

respondents was 41.54 with values ranging from 15.00 to 60.@
score of 8.97 with standard error of mean score of 0.536. ata suggest teachers were
moderately adequate in public basic schools. H @, the high value of SE mean
indicated that the moderate level of teacher ade in public basic schools uncovered in
this study is not a reflection of ade ‘%Vel in the population public schools in
Southwest, Nigeria.

Table 4.4 showed th@ean score observed for learners’ motivation towards
learning from the reslguier.lt was 58.13 with values ranging from 24.00 to 75.00, and
standard deviatio Qﬂg of 9.55 with standard error of mean score of 0.180. These data
suggest ther&g'%ngh level of motivation among the students in public basic schools.
Table showed that the mean score observed for universal basic goals achievement
F%Qe respondents was 64.86 with values ranging from 10.00 to 100.00, and standard

deviation score of 15.84 with standard error of mean score of 0.299. These data suggest

there was high level of UBE goal achievement in public basic schools.

4.2.1 Research Questions
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Research Question 1: What is the extent of materials management (instructional material
and infrastructural material) in public basic schools in Southwest, Nigeria?

In answering this research question, numerical data collected from Materials
Management Instrument (MMI) were used to categorise respondents’ scores into five
levels: very high, high, moderate, low, and very low. Respondents whose scores were
below the standard reference mean score of 2.50 were classified as low while respondents
with scores higher than the standard reference mean score of 2.50 were classiﬁe@h gh.
The descriptive data from this classification are presented on table 4.5. \@

Table 4.5 Mean and Standard Deviation Indicating the Extent of %ﬁ (Instructional

S

and Infrastructural) Management in Public Basic Schools

Materials Management M SD Remark
Instructional Materials \Q%

Curriculum delivery methodologies were outlined % 1120 4.16 0.869 High
The curriculum contents were taught to studen 1120 4.07 0.969 High
Curriculum contents were made available(} 1120 3.98 0.999 High
Roles and duties of member staff w@fmed 1120 3.96 0.991 High
Regular learners’ assessment @al 1120 3.83 1.042 High
Teachers willingly shar iI}b?tional materials 1120 3.52 1.637 High
Teaching/learnin i were provided for use 1120 3.45 1.116 Moderate
Appropriate il@rl-lj nal materials for learners’ supports 1120 3.30 1.086 Moderate
Appro@ tructional materials were in schools 1120 3.25 1.198 Moderate
Audie_and visual materials were adequate and utilized 1120 2.86 1.293 Moderate

1 3.64 0.426 High

Infrastructural Materials

Classrooms were adequate 1120 3.57 1.181 High

Toilets/latrines were readily provided 1120 3.29 1.305 Moderate
Office furniture and fixtures were provided 1120 3.27 1.203 Moderate
There was a good portable water in the school 1120 3.24 1.421 Moderate
Laboratory materials were provided 1120 3.22 1.225 Moderate
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Recreation and sporting facilities were provided 1120 3.18 1.726 Moderate

There was good source of power 1120 3.13 1.272 Moderate
Health facilities were provided in the school 1120 2.98 1.296 Moderate
Technical workshops were provided 1120 2.77 1.337 Moderate
Online information, internet services and E-library were Moderate
provided 1120 2.70 1.383

Total 3.14 0.258 Moderate

Grand Total 3.39 0.429 b@ve
Q

Note:

M = Mean; SD = Standard Deviation;, n = Number of respondents \

Standard Reference Mean = 2.50; Mean response rating classification: Very high
extent=4.5-5.0, High extent=3.5-4.49; Moderate extent= 2.5—3.429{%1/'¢xtent 1.5-2.49;

Very low extent=0-1.49 %\
Table 4.5 showed that the mean scores of 4@5, 3.98, 3.96, 3.83 and 3.52

Source: Researcher’s Field Survey Data (2020) @Q

respectively for curriculum delivery, curriculu Xnts, curriculum availability, staff
roles and duties, learners’ assessment, and iastructional materials were high implying that
instructional materials as regards th@ ects were highly managed in public basic
schools in Southwest, Nigeria. @er, the means scores of 3.45, 3.30, 3.25 and 2.86
respectively for teaching/le@ materials, instructional materials, school materials, and
audio-visual materia]q moderate implying that instructional materials as regards these
aspects were m@gly managed in public basic schools in Southwest, Nigeria. Overall,
there was @xtent of instructional materials management across public basic schools in
Souge , Nigeria (M= 3.64 > 2.50; SD= 0.426). Figure 4.7 illustrates graphically, the
e@t to which instructional materials were managed in public basic schools across
Southwest, Nigeria.

Table 4.5 also showed that the mean score of 3.57 for classrooms adequacy was
high implying that infrastructural materials as regards classroom adequacy were highly
managed in public basic schools in Southwest, Nigeria. However, the means scores of 3.29,
3.27, 3.24, 3.22, 3.18, 3.13, 2.98, 2.77, and 2.70 respectively for toilets/latrines, office
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furniture, potable water, laboratory materials, sporting facilities, power supply health
facilities, technical workshops, and internet services were moderate; implying that
infrastructural materials as regards these aspects were moderately managed in public basic
schools in Southwest, Nigeria. Overall, there was moderate extent of infrastructural
materials management across public basic schools in Southwest, Nigeria (M= 3.14 > 2.50;
SD=0.258).

Figure 4.8 illustrates graphically, the extent to which infrastructural r@&e

managed in public basic schools across Southwest, Nigeria. \
The mean statistic for the joint materials management ﬁmctional and
'\

infrastructural) was 3.39 (SD= 0.429); implying that the ext%(\&v ich materials were
ate.

managed in public basic schools in Southwest, Nigeria w

3
&
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Research Question 2: What is the level of teachers’ adequacy (teachers’ availability) in

public basic schools in Southwest, Nigeria?

In answering this research question, numerical data collated from Teachers’
Adequacy Instrument (TAI) were used to categorise respondents’ scores into five levels:
very highly adequate, highly adequate, moderately adequate, sparsely adequate and poorly
adequate. Respondents whose scores were below the standard reference mean score 0 0
were classified as not adequate while respondents with scores higher than @hdard
reference mean score of 2.50 were classified as highly adequate. The des data from

this classification are presented on table 4.6. A& N

Table 4.6 Mean and Standard Deviation Indicating thes@%f Teac

hers’ Adequacy in

Public Basic Schools Q
Teacher Adequacy N Y SD Remark
N
Social Studies 28 4%9 0919 Highly Adequate
English Language %) 4.03 0982 Highly Adequate

Yoruba Language @éSO 3.85 1.108 Highly Adequate

Civic and Moral Educatio 280  3.85 1.023 Highly Adequate
Mathematics Q ) 280  3.82 1.046 Highly Adequate
Integrated Scignc 280 3.73  0.991 Highly Adequate
Introduo@ chnology 280 341 1.087 Moderately Adequate
C % Science 280  3.28 1.26 Moderately Adequate
%rsical Health Education 280 3.22 1.342 Moderately Adequate
Cultural and Creative Arts 280 3.22 1.293 Moderately Adequate
History 280 295 1.371 Moderately Adequate
French 280  2.10 1.172 Sparsely Adequate
Grand Mean 346  0.563 Moderately Available

Source: Researcher’s Field Survey Data (2020)
Note:
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M = Mean; SD = Standard Deviation;, n = Number of respondents
Standard Reference Mean = 2.50; Mean response rating classification: Very highly
adequate =4.5-5.0; Highly adequate=3.5-4.49; Moderately adequate= 2.5-3.49; Sparsely
adequate= 1.5-2.49; Poorly adequate=0-1.49

Table 4.5 showed that the mean scores of 4.09, 4.03, 3.85, 3.85, 3.82 and 3.73
respectively for Social Studies, English Language, Yoruba Language, Civic and Moral
Education, Mathematics, and Integrated Science were high implying that Social Studies,
English Language, Yoruba Language, Civic and Moral Education, Mathematics, and
Integrated Science teachers were highly adequate in public basic schools in @%,
Nigeria. However, the means scores of 3.41, 3.28, 3.22, 3.22, and 2.95&@{%& for
Introductory Technology, Computer Science, Physical Health Eduycation, Cultural and

'\

Creative Arts, and History were moderate implying tha «@;ers of Introductory
Technology, Computer Science, Physical Health Educati Itural and Creative Arts,
and History were moderately adequate in public ﬁschools in Southwest, Nigeria.
Results further indicated that French teache‘i parsely adequate. Overall, there was

moderate level in teachers’ adequacy a@

(M= 3.46 > 2.50; SD= 0.563). % .9 1illustrates graphically, the level of teacher

adequacy in public Basic Sch@Southwest, Nigeria.

Research Question 3: %&he extent of learners’ motivation towards learning in public

basic schools in&@ws@ Nigeria?

public basic schools in Southwest, Nigeria

In @S‘ering this research question, numerical data collated from Learners
Motimation Instrument (LMI) were used to categorise respondents’ scores into five levels:
\@high, high, moderate, low and very low. Respondents whose scores were below the
standard reference mean score of 2.50 were classified as low while respondents with scores
higher than the standard reference mean score of 2.50 were classified as high. The

descriptive data from this classification are presented on table 4.7.

204



Table 4.7 Mean and Standard Deviation Indicating the Extent of Learners’ Motivation

Towards Learning in Public Basic Schools

Materials Management n M SD Remark
I feel comfortable approaching the Head and/or Assistant High Extent
Head when needed 2800 4.24 0.976
The teachers make lessons interesting by using different High Extent
teaching methods 2800 4.07 1.074
The teachers ask us questions to see what we have High Extent

understood 2800 407  1.065 \?»
All learners are given the opportunity to participate @xtent

actively in the lesson 2800 4.00 1.113 @
The school organises various activities that suits my % High Extent
purpose 2800 3.93 ‘%1.03
'\
The teachers’ guide on how to improve my work 2800 3&% 119 High Extent

I am given homework regularly and it is always 3 High Extent
.92 1.109

corrected by the teacher 28 ({{}3
The school promotes confidence and self-esteem of x High Extent
learners 0 3.86 1.100

I like the way my school environment and n%is High Extent
decorated 2800 3.79 1.236

Ql}mtivities High Extent

I am given the opportunity to participat
organised by the school % 2800 3.78 1.181
The Head and/or Assistant He%z ;air when taking High Extent

decisions \) 2800 3.74 1108
I feel confident to go Q&u}dance teacher when I feel High Extent

troubled 2800 3.72 1.217
The school O\er) learners with an effective guidance High Extent
service & 2800 3.71 1.159
Duri lessons we are given the opportunity to High Extent

v@in oups 2800 3.69 1.245

parents are informed regularly of what I am doing in 2800 3.68 1.336 High Extent
school and they help me whenever I have difficulties
with my homework

Grand Mean 3.87 0.167 High Extent

Source: Researcher’s Field Survey Data (2020)

Note:

M = Mean; SD = Standard Deviation;, n = Number of respondents

Standard Reference Mean = 2.50; Mean response rating classification: Very high
extent=4.5-5.0; High extent=3.5-4.49; Moderate extent= 2.5-3.49; Low extent= 1.5-2.49;
Very low extent=0-1.49
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Table 4.5 showed the extent of learners’ motivation towards learning in public basic
schools in Southwest, Nigeria. Majority of the respondents indicated to a high extent that
learners were motivated to learn. The mean response scores to all the items were rated high,
implying that there was high level of motivation towards learning (M= 3.87 > 2.50; SD=
0.167). Figure 4.10 illustrates graphically, the extent of learners’ motivation towards
learning in public Basic Schools in Southwest, Nigeria.

4.2.2 Testing of Hypotheses é)

Hypothesis 1: There will be no significant combined influence of ;% management
'\
(infrastructural material and instructional material), teachers‘\%quacy and learners’

motivation towards learning on Universal Basic Educa‘@a;s achievements in public

basic schools in Southwest, Nigeria. \
Table 4.8 Combined Influence of Material @mem‘ (Infrastructural Material and

Instructional Material), Teachers’ Adequ ‘%.d Learners’ Motivation Towards Learning
on Universal Basic Education Goals Aeh%yments

£

Model of Df  Mean F Sig. Remark
% ares Square
)

R=.228 Regressi&\') 152.569 4 538.142 3.787 .005  Significant
R?=.052 RQu 39078.082 275 142.102

Adj. R*=.038 al 41230.650 279

Std. Error@

Estimate=

11.92066

N

Mce: Researcher’s Field study 2020

The results on table 4.8 showed that the combined influence of material
management (infrastructural material and instructional material), teachers’ adequacy and
learners’ motivation towards learning on Universal Basic Education goals achievements
was significant (R=.228; R?>=.052; F(4275=3.787; p < 0.05). This result means that material

management (infrastructural material and instructional material), teachers’ adequacy and
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learners’ motivation towards learning accounted for 3.8% of the variance in Universal
Basic Education Goals Achievements in public basic schools in Southwest, Nigeria.
Therefore, the null hypothesis one which stated that there will be no significant combined
influence of material management (infrastructural material and instructional material),
teachers’ adequacy and learners’ motivation towards learning on Universal Basic
Education goals achievements in public basic schools in Southwest, Nigeria was hereby

rejected. This means the alternate hypothesis is hereby accepted; that is, t@e

significant combined influence of material Management (infrastructunl\@ rial and

'\
Universal Basic Education goals achievements in public bﬁ‘(&chools in Southwest,

Nigeria %
\Qo

Hypothesis 2: There will be no significant rélatiy€ influence of material management

instructional material), teachers’ adequacy and learners’ motivati@s learning on

(infrastructural material and instructio ﬁﬂwa erial), teachers’ adequacy and learners’

motivation towards learning o hfevement of Universal Basic Education goals

achievements in public basic @? in Southwest, Nigeria.

Table 4.9 Beta Coeﬁ‘%t.a d T-Ratio for Relative Influence of Material Management
(Infrastructural M, al and Instructional Material), Teachers’ Adequacy and Learners’

Motivation Towgrds~Eearning on Achievement of Universal Basic Education Goals

<
Model Q(\ Unstandardized Coefficients Standardized Coefficients t Sig.

B Std. Error Beta

t) 54.709 7.354 7.439 000

Instructional Material -2.855 2.658 -.103 -1.074 284
Infrastructural Material -.010 1.652 -.001 -.006 .995
Teachers’ Adequacy -.736 1.015 -.045 =724 469
Learners’ Motivation 5.910 1.588 242 3.723  .000

Source: Researcher’s Field study 2020

207



Table 4.9 showed the relative influence of each of the independent variables
(infrastructural material and instructional material, teachers’ adequacy and learners’
motivation towards learning) on the dependent variable (Universal Basic Education goals
achievements). Learners’ motivation (Beta= .242; t= 3.723; p < 0.05) was the most potent
predictor out of the four independent variables. This was followed by instructional
materials, teachers’ adequacy and infrastructural materials with predictive values of (Beta=
-.103; t=-1.074; p > 0.05), (Beta= -.045; t= -0.724; p > 0.05) and (Beta= -.00 &;
p > 0.05) respectively. The relative influence of instructional materials, tea@iequacy
and infrastructural materials were negative and not significant (p % 0.05). The negative
values in instructional, infrastructural material and teachers’ %"q%@cy :ould be traced to
the fact that their availability and non-availability in the @Q were not measured which
resulted in their negative values and not relative to erial management and teachers’
adequacy.

Therefore, the postulated null @hesis two was rejected in favour of the
alternative hypothesis. This means@ re was significant relative influence of learners’
motivation towards learning @Yevement of Universal Basic Education goals in public
basic schools in Southwést, I.\I eria.

The implic f these findings is that out of the three determinants of Universal

Basic Educdtion “goals achievements in public basic schools in Southwest, Nigeria,

leamev@tivation towards learning could independently impact positively on

a@nent of Universal Basic Education goals.

Hypothesis 3: There will be no significant differences in school location (rural and urban)
on material management (infrastructural material and instructional material) in the
achievement of UBE goals in public basic schools in Southwest, Nigeria.

Table 4.10 Influence of School Location Difference on Material Management in the

Achievement of UBE Goals
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Sum of df Mean F Sig.

Squares Square
Rural Regression 61.086 2 30.543 175 .840
Residual 19750.837 113 174.786
Total 19811.923 115
Model Summary Adj. R?>=- SE of the Estimate=
R=. R?%=.
036 003 .015 13.22067

>

Urban Regression  131.630 2 65.815 5%’

Residual 20097.805 161 124.831 Qg{)
Total 20229.435 163 %\

Model Summary B 5, Adj RZ%\ SE of the Estimate=
R=.081 R*=.007 1117278

Source: Researcher’s Field study 2020

Table 4.10 showed the moderating influgn: school location on the influence of
material management (infrastructural @iﬂl and instructional material) in the
achievement of UBE goals in pubh§® schools in Southwest, Nigeria. It was revealed

that school location had n %ﬁ icant influence on the contribution of material

management (infrastructura terial and instructional material) to the achievement of
UBE goals in pu %c. schools in Southwest, Nigeria. When school location was
introduced 1&@@) regression model as a moderator, the independent variable, material
manage infrastructural material and instructional material) still made no significant

e on the dependent variable, achievement of UBE goals for the two school
locations — rural schools (F2, 113= 0.175; p > 0.05) and urban schools F», 161= 0.527; p >
0.05). Therefore, variation in school location (rural and urban) notwithstanding, the
independent variables (infrastructural material and instructional material) made no
significant influence on the achievement of UBE goals in public basic schools in Southwest,

Nigeria. This means that, the influence of differences in school location (rural and urban)

on material management (infrastructural material and instructional material) in the
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achievement of UBE goals is not sensitive to difference in school location. Therefore, the

null hypothesis three was not rejected.

Hypothesis 4: There will be no significant differences in school location (rural and urban)
on teachers’ adequacy in the achievement of UBE goals in public basic schools in

Southwest, Nigeria.

Table 4.11: Influence of School Location Difference on Teachers’ Adeq@:the

Achi t of UBE Goal
chievement of oals &Cx

Sum of df Mean F \‘/ Sig.
Squares Square

LN
Rural Regression  1.550 1 1.550 .009 925

Residual 19810.373 114 173,@
Total 19811.923 115 @

Model Summary R= 009 é §Adj. R*=- SE of the Estimate=

.009 13.18238
AN
Urban Regression 448.163 NI 448.163 3.670 .057
Residual 197812 162 122.107

Total @is 163
Model Summary 2 R= 149 Adj. R?>= - SE of the Estimate=

2—
R=.022 .016 11.05019

Source: R%\her s Field study 2020

%Te 4.11 showed the moderating influence of school location on the influence of
f@ers’ adequacy in the achievement of UBE goals in public basic schools in Southwest,
Nigeria. It was revealed that school location had no significant influence on the
contribution of teachers’ adequacy to the achievement of UBE goals in public basic schools
in Southwest, Nigeria. When school location was introduced into the regression model as a
moderator, the independent variable, teachers’ adequacy still made no significant influence

on the dependent variable, achievement of UBE goals for the two school locations — rural
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schools (Fi, 114= 0.009; p > 0.05) and urban schools Fi, 162= 3.670; p > 0.05). Therefore,
variation in school location (rural and urban) notwithstanding, the independent variable
(teachers’ adequacy) made no significant influence on the achievement of UBE goals in
public basic schools in Southwest, Nigeria. This means that, the influence of differences in
school location (rural and urban) on teachers’ adequacy in the achievement of UBE goals is

not sensitive to difference in school location. Therefore, the null hypothesis four was not

rejected. ({%,\?»

Hypot@ There will be no significant differences in school location (rural and urban)
@ers’ motivation towards learning in the achievement of UBE goals in public basic
schools in Southwest, Nigeria.

Table 4.12 Influence of School Location Difference on Learners’ Motivation Towards

Learning in the Achievement of UBE Goals

Sum of df Mean F Sig.
Squares Square
Rural Regression 465.805 1 465.805 2.745 .100
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Residual 19346.118 114 169.703

Total 19811.923 115

Model Summary N - Adj. R*= - SE of the Estimate=
R=.153 R™=.024 .015 13.02700
Urban Regression 1075.862 1 1075.862 9.100 .003
Residual 19153.572 162 118.232

Total 20229.435 163 \?\

Model Summary R= 231 R= 053 Adj. R>= - iﬁx ate=
' ' .047

Source: Researcher’s Field study 2020 &

Table 4.12 showed the moderating influence of sch Xﬁlon on the influence of
learners’ motivation towards learning in the achieve@ UBE goals in public basic
schools in Southwest, Nigeria. It was revealed t 1 location had significant influence
on the contribution of learners’ motivatic@ards learning to the achievement of UBE
goals in public basic schools in SouthQAs)\,Nigeria. When school location was introduced
into the regression model as a tor, the independent variable, learners’ motivation
towards learning made a si ant influence on the dependent variable, achievement of
UBE goals for one OQ%Z) school locations — rural schools (F1, 114= 2.745; p > 0.05) and
urban schools 162= 9.100; p < 0.05). Therefore, variation in school location (rural and
urban), in ependent variable (learners’ motivation towards learning) made no

n influence on the achievement of UBE goals in rural public basic schools in
&West Nigeria, however, the independent variable (learners’ motivation towards
learning) made a significant influence on the achievement of UBE goals in urban public
basic schools in Southwest, Nigeria. This means that, the influence of differences in school
location (rural and urban) on learners’ motivation towards learning in the achievement of
UBE goals was sensitive to difference in school location. Therefore, the null hypothesis

five was rejected.
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4.4  Discussion of Findings

The result of the research question 1 which examined the extent of material
management (instructional material and infrastructural material) in public basic schools in
Southwest, Nigeria revealed that instructional material was highly managed, while
infrastructural material was moderately managed. Overall, materials were moderately
managed in public basic schools in Southwest, Nigeria. This implied that the extent at
which materials (instructional and infrastructural) were managed in public basic @X»in
Southwest, Nigeria was moderate. Where the educational materials are pr anaged,

there is bound to be an improvement in academic achievement of th‘eﬁm S.

N i
The finding is in consonance with the study which re@}g at infrastructures are
provided to enhance the delivery of basic education to %s. However, like any other

resources, such as books and instructional materi Xy are insufficient to meet the goals

of the programme, and to ensure access by e@
It is also in agreement with the@hat there is inadequate number of textbooks,

reference books, maps and globe§ @wols under investigation due to increase of students

in Community Schools. Fu@ﬁ

classrooms, desks, c ard the available classrooms are perceived to be of low quality

re, schools have inadequate physical facilities such as

with inadequateqi)%ngw. The researchers recommend that Curriculum developers and
policy ma%&hould come up with a policy guideline that will enhance provision and

pro§ nagement of instructional materials and physical facilities.

Q The finding is in also in line with the study on effects of physical facilities on
performance in Kenyan Secondary Examination Certificate in Public Schools in Bungoma,
where it was acknowledged that, the academic performance of schools with adequate
physical facilities has been improving steadily over the years while performance in schools

that have inadequate physical facilities fluctuate!*. On the other hand, it is in disagreement
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with the findings that most of the schools did not have adequate school buildings to support

the educational programme in Delta State*.

Also, the finding aligns with the study that School Administrators/Principals should
be encouraged to develop methods of prudent material management to increase the
efficiency in the use of available materials (instructional and infrastructural) for effective
implementation of Universal Basic Education goals in public basic schools'>. ?»

On the level of teachers’ adequacy in the achievement of Universal Ed!% goals

achievement in public basic schools in Southwest, Nigeria research que‘s@;he finding

reveals that there was moderate level of teachers’ adequacy in Ap»@ies basic school in

Southwest, Nigeria. %‘,\&
t EV

This is in agreement with the findings of a stud estigated the challenges of
the implementation of Universal Basic Educatio mme in Yobe State, Nigeria and
prospects for 2015 and beyond, where it w%re caled that all the schools visited both
primary and junior secondary school h@ inimum of a teacher to fifty pupils (1:50 and
above) 6. There is therefore th @ to replace teachers as soon as they are posted or
retired from the active sa@)so as to reduce the number of periods and learners’
population which a t s made to teach. This is against the policy of UBE Act, 2004;
that for effecti@)@hing/leaming the teacher-pupil ratio shall be 1:35. Many of the
schools h@"ﬂmake use of teachers’ in other discipline to teach other subjects which they
wer@%ecialists. This is also supported by the finding that although enrolment in
prigary schools had escalated due to the introduction of free primary education (FPE)
policy, there were inadequate teachers in the study locale due to the freeze by the
Government of Kenya to recruit more teachers, retirement, natural attrition, and frequent
transfers!’. The total number of teachers at both primary and secondary level is on the

decline while enrolment is expanding.
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On the extent of learners’ motivation towards learning in public basic schools in
Southwest, Nigeria research question 3, majority of the respondents indicated to a high
extent that learners were motivated to learn. The mean response scores to all the items were
rated high, implying that there was high level of motivation towards learning. This also
implies that education is now learner-friendly in public basic schools in Southwest, Nigeria.
This finding is in consonance with study that highly motivated students perform better
academically than the lowly motivated students!8. This finding corroborates that@ﬁ ful
students’ have significant higher motivation for achievement. @

Similarly, the report that academic achievement is highly comelated with student’s
motivation lends a good support to the present findings!'®. Wit %renze to the fact that
when pupils express lack of interest in a subject, it affects they react or listen to the
teacher. It can be said therefore that interest and % of learner towards a particular
subject matters a lot.

Hypothesis 1: Finding reveals @e was significant combined influence of
material management (infrastructq@gd)instructional), teachers’ adequacy and learners’
motivation towards learning @fversal Basic Education goals achievements in public
basic schools in Sout@&st}l)geria. This indicated that all things being equals the three
variables cannot %;npromised for the successful implementation of Universal Basic
Education g sgl{ievement.

%Qding is in line with the report that although there had been marked progress
realizing UBE goal attainment in the country, achievement of the MDG and EFA

goals continue to experience a number of challenges, mainly socio-cultural and economic
in nature®*. Some of the isolated constraints include: overcrowding in schools, especially
those in urban informal settlements and densely populated areas; inadequate physical
facilities due to increased enrolment occasioned by FPE and FDSE; high pupil to teacher

ratio in some regions and at certain schools; high costs of special equipment, poor attitudes
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of students to learning, facilities and materials to cater for children with special needs. This
is further supported that self-motivation among students is a major factor in good academic
performance and that student motivation has a positive influence on academic
performance?’.

Hypothesis 2: Finding reveals that there was significant relative influence of
learners’ motivation towards learning on achievement of Universal Basic Education goals
achievements in public basic schools in Southwest, Nigeria. The implicatio&e
findings is that out of the three determinants of Universal Basic E@\@Sgn goals
achievements in public basic schools in Southwest, Nigeria, learners’ motivation towards
learning could independently impact positively on achievefge ofﬁUniversal Basic
Education goals. This is supported by the study that e students display good
attitude and better interest in a subject the teacher i ﬁ@vated and this may cause him to
forget whatever hindrances to the teaching of the'\subj€ct from his own part'®,

Good impartation of knowledge @ ct matter on the part of the teacher; couple
with student’s interest in the subj g“{he display of positive attitude as earlier pointed
out, are good motivating fac%%ch when combined together is assumed will result in
better achievement of b ic}?ﬁ:ation goals.

Hypothe i@he null hypothesis was accepted which means that there was no
significant d%r ces in school location (rural and urban) on material management
(infras 1 and instructional) in the achievement of UBE goals in public basic schools

west, Nigeria.

This finding is in disagreement with study that shows significant difference in
achievements between rural and urban located schools where such achievements are in
favour of urban schools, which must have been borne out of many facilities which the
urban schools were used to which were not available in the rural schools?!. This shows that

school administrators/principals whether in rural or urban areas have the same training on
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proper management of materials. This goes a long way in solving problems of material
management in schools. Same trainings are offered to school administrators at the same
time. This make them to be aware of the need to take adequate care of the materials in their
possession (instructional and infrastructural) for the achievement of educational goals.
Although schools in urban areas may have better materials but when it comes to
management, similar methods are adopted by the school administrators to take adequate
care of what is in their possession. %\
Hypothesis 4: The finding reveals there was no significant diffe @ﬁ school
location (rural and urban) on teachers’ adequacy in the achievement of UBE goals in public
basic schools in Southwest, Nigeria. This shows that teachers w‘l@x 1n.3rura1 or urban are
striving to ensure the success of the programme. Many t @n rural areas do go extra
miles to ensure their learners achieve the best ﬁﬁﬂg outcome. Despite inadequate
materials in schools, many teachers improvise as\wyell’as teach subjects for which they were
not trained as reflected in the inadequac %ers in public basic schools. This finding is
in disagreement with the study th@1 reference that teachers have for urban schools
where social amenities are @B’e is high, to the detriment of rural schools where
population is low and %}?sistence livelihood prevails??, but the study is in agreement
with finding whic als that students from rural locations performed better than their
counterparts&u an location in verbal aptitude and English language as a result of
dedicati heir teachers?.
Qg{ypothesis 5: The finding shows that there was significant differences in school
location (rural and urban) on learners’ motivation towards learning in the achievement of
UBE goals in public basic schools in Southwest, Nigeria. This finding is in agreement with
the study that shows significant difference in achievements between rural and urban located

schools where such achievements are in favour of urban schools, for instance, must have
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been borne out of many facilities they were used to which were not available in the rural
schools which motivated learners to learn?!.

Rural-urban location of schools has been found to be one of the important
predictors of differences in learners’ academic achievement. The urban environment is said
to have a stimulating effect on learning and social interaction which rural learners are not
exposed to’.

Many parents prefer their children to attend schools in urban areas bee@xzy
believe that students from urban schools perform better than their counte om rural

schools as a result of facilities which they perceived are readily avaih&t ihysuch schools.
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Chapter Five
Conclusion
5.1 Summary of Findings
The study investigated the influence of material management, teachers’ adequacy
and learners’ motivation towards learning as determinants of Universal Basic }3”

goals achievement in public basic schools in Southwest, Nigeria. The findi @i{ls study

are summarized as follows:

There was high extent of instructional materials manag@ cross public basic
schools in Southwest, Nigeria (M= 3.64 > 2.50; SD= ( 1le there was moderate
extent of infrastructural materials management acr 5\ lic basic schools in Southwest,
Nigeria (M= 3.14 > 2.50; SD= 0.258) and joi re was moderate extent of material
management in public basic schools in S@e , Nigeria (M3.39 > 2.50; SD= 0.429).

There was moderate level 1% rs’ adequacy across public basic schools in

Southwest, Nigeria (M= 3.46 @V

There was high leve of ers’ motivation towards learning in public basic schools in

D=0.563).

Southwest, Nigeri 3 87 >2.50; SD=0.167).

There w, gﬂlﬁcant combined influence of material management (infrastructural
materia@nstructional material), teachers’ adequacy and learners’ motivation towards
| on Universal Basic Education goals achievements in public basic schools in
Southwest, Nigeria (R=.228; R>=.052; F4275=3.787; p < 0.05).

There was significant relative influence of learners’ motivation towards learning on
achievement of Universal Basic Education goals achievements in public basic schools in
Southwest, Nigeria (p = .242; t=3.723; p < 0.05).

There was no significant differences in school location (rural and urban) on material

management (infrastructural material and instructional material) in the achievement of
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UBE goals in public basic schools in Southwest, Nigeria (Fz2, 113= 0.175; p > 0.05) and
urban schools F2, 1= 0.527; p > 0.05).

There was no significant differences in school location (rural and urban) on teachers’
adequacy in the achievement of UBE goals in public basic schools in Southwest, Nigeria
(F1,114= 0.009; p > 0.05) and urban schools F1, 162= 3.670; p > 0.05).

There was significant differences in school location (rural and urban) on learners’
motivation towards learning in the achievement of UBE goals in public basic @ in

Southwest, Nigeria (F1, 114= 2.745; p > 0.05) and urban schools F1, 162= 9.10& .05).

‘& 's
5.2 Conclusion Q

From available data, the study revealed that the @derate extent of material
management (instructional and infrastructural), mo level of teachers’ adequacy and

high extent of learners’ motivation towards 146% inn public school.
t

The study further confirmed g&;@»

management, teachers’ adequac% earners’ motivations towards learning in the

ere i1s combined influence of material

achievement of UBE goals @?@ﬁc schools in Southwest, Nigeria. The intervening
variable; school locatgwls that learners’ motivation differs from urban to rural
schools, this in e@means that urban learners are well motivated than their rural
counterparty%ge)sult of their exposure to social amenities which otherwise might not be
availab@\e rural areas. Motivation did have some impact on learners’ UBE goals
a@nent in public basic schools in Southwest, Nigeria. Adequate qualified teachers
should be provided in all subjects in our basic schools as qualified teacher in his area of
discipline will strive to provide the needed materials in his subject.

In view of the findings, for successful achievement of UBE goals, material
management, teachers’ adequacy and learners’ motivation towards learning should be

given utmost attention by the three tiers of governments and all education stakeholders.
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It is thereby concluded that material management, teachers’ adequacy and learners’
motivation towards learning are essential parts of determinants of Universal Basic
Education Goals Achievement in public basic schools.

5.3 Recommendations
On the basis of the findings, the following recommendations were proffered:

1. Government should provide more instructional material and 1nfrastructural
facilities to schools as well as renovate old and dilapidated buildin %g
improve upon the level of physical facilities and 1nstruct10na1 to create
a learners’ friendly environment.

'\
il. Qualified teachers should be recruited, especial%{jﬁ»the area of science,

technology, engineering and mathematics at all levels. This will

enhance productivity and academic achi @t.
iii. Professional development trainir;il sohool management should be provided
inistrators to help in the smooth running of

on continuous basis for schoa@‘n'

the schools and bring ut-fmproved quality service delivery, and enhance
academic perforrn@g?mr the learners towards the achievement of the UBE

goals. &N
iv. Data OQ rials in schools should be accurate, reliable and timely so that
p&@r planning could be made on areas of inadequacy (instructional,
@rastructural and teachers’) by Planning, Research and Statistics Department
QQ of every Ministry of Education and State Universal Basic Education Board

respectively.

V. The State Ministry of Education and State Universal Basic Education Quality
Assurance should intensify effort in the area of establishment of an effective

institutional framework for monitoring learning and teaching.
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Vi. Teachers and school leaders should be provided with opportunities for capacity
building through workshops, seminars, conferences at school-based, cluster
based, national and international levels periodically based on needs assessment

s0 as to cater for any inadequacy in public basic schools.

5.4 Contribution to Knowledge

This research work upon publication is expected to fill the gap in the @%,
Nigeria on Universal Basic Education Goals Achievement as well as coqtribyted to the
body of existing knowledge in the following areas:
Conceptually: This study has provided rich insight to literature@e V;riables — material
management, teachers’ adequacy and learners’ motivatio @ learning as determinants
of UBE goals achievement in public basic scho @it also showed the relationship
between the variables.
Conceptual Framework: A thorough se@iterature reveals that no study has actually
been carried out on the combined @ s; material management, teachers’ adequacy and
learners’ motivation towards 4@?@ as determinants of UBE goals achievement in public
schools. This study the@ore.xg)sed the gap in literature.
Theoretically: @s of this study contributed to the system theory, resource
dependence@ , theory of learners’ motivation theory proposed by B.F Skinner and
Ivan P ;-and theory of teachers’ demand and supply showing the implications of each
@eory to education.
Empirically: This study has contributed empirically, as it adds to the body of knowledge
by reporting that there is combined influence of material management, teachers’ adequacy
and learners’ motivation towards learning as part of determinants of UBE goals

achievement in public basic schools as well as the existence of relative influence of
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learners’ motivation towards learning on the achievement of UBE goals in public basic

schools in Southwest, Nigeria.

5.5 Suggested Area of Further Research

Methods: This study employed a quantitative method of research to investigate the

influence of material management, teachers’ adequacy and learners’ motivation towards

the achievement of UBE goals in public basic schools. It is suggested that a mi @;Zd

of research be conducted in further studies é)

Population: In this study, Principals of public junior secondary c@ teachers and
"

learners were used as study population. It is hereby suggestgd"\&& rivate basic school

administrators, teachers and learners could be used in sub studies.
Demographic: The study was carried out in three %ed states in Southwest, Nigeria,

same study could be carried out in all the Sifi s)n Southwest, Nigeria or other parts of

the country. "\&

Research design: In this study, th gﬁfytive survey research design type was employed.
Other designs such as the qua@&imental and correlational design can also be used.

Sector: Public junior 5@& schools were used. Private Junior secondary schools could

be used in other st@while retaining the research topic.

&
QO
QQ%
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Appendix I



Appendix II (a)
Lead City University, Ibadan

Department of Educational Management

Sir/ma

This questionnaire is developed mainly for research purpose. All information provided will

be treated as confidential and use only for academic purpose. \?»

Thanks. @'

Section A: (Personal Information) %

For each of the question below, please fill or tick as appropriate. (6 |

Gender: Male () Female( ) %\
School Location: Rural ( ) U@;

1

2

3. Class Taught: ..........................

4 Subject Taught: ... NG e, Class Enrolment.: .................
5

Highest Teaching Qualification: &{

OND without teaching qualificgtio |:|

National Certificate in Ed@p (NCE); |:|

Higher National Diplo% D) without teaching qualification; |:|

University Deg@ t teaching qualification; |:|
¢

University Dﬁ ith teaching qualification [ ]
6. Area of zation: (Please tick the appropriate box)

English L@ge [ ] Yoruba [ ] French [ ]
Ma@%s |:|

I@rated Science |:| Introductory Science |:| Computer Science |:|
Social Studies [ ] Fine and Applied Arts[ ] Government l:l

Others please SPeCITY.......inii i
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Appendix II (b) — Teachers Questionnaire
Materials Management Questionnaire (MMQ)

Instructions: Please tick appropriate ( v ) box that relates to your opinion. Do net tick
more than one column in row.
Key: Very High Extent (VHE) High Extent (HE) Moderate Extent (ME), Low Extent
(LE) Very Low Extent (VLE)

S/NO

ITEMS

VHE
HE

ME

=
(=

VLE

Section A: Instructional Material Management

2
1 The methodology for curriculum delivery outlines the best ?\
ways of imparting knowledge, values, processes and attitudes to &\
learners in the school. ’e %"
2 The curriculum contents are made available to all the teachers BV
in this school. \«\
3 The roles and duties of the different members of staff are M
clearly defined. AA "
4 The school has appropriate instructional materials to sup 6?&@11y
learners.
5 The Principal ensures regular learner assessm nage
textbooks and stationery and mediate betwe %} ead of
departments and the teachers on curricul t ers in the
school.
6 The curriculum contents are broken do \’tOpICS and are
taught to students in this school. 4
7 Teaching/learning materials are Wa?ély provided and used
in the school C \
8 Teachers willingly share “métructional materials among
one another. %
9. The school has approp@ﬁ?structlonal materials to support all
learners. N\
10 Audio and Visu@at.e?ﬁlls are adequately provided and utilised
Vo N
Section B: structural Material Management
A
1 Class(r&o@'e’ adequate for effective teaching and learning
2 T iSrgood source of power and adequately maintained for

t teaching and learning

s

\Tbilet/ latrine is readily provided in the school

Recreation and sporting facilities are provided in the school

Office furniture and fixtures are provided in the school

Laboratory materials are provided and well used in the school

Health facilities are provided in the school

Technical workshop with necessary materials is provided in the
school

\ooo\loxgnZ

On line information, internet services and E-library are
provided and maintained

There is a good portable water in the school
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Appendix II (¢)
Lead City University, Ibadan

Department of Educational Management

Teachers’ Adequacy Instrument (TAI)
(For School Administrators)
Sir/ma

This questionnaire is developed mainly for research purpose. All information g% will
be treated as confidential and use only for academic purpose. \@

Thanks. (6.\%

Do not tick more than one column in a row. C

KEY: Very Highly Adequate (VHA), Highly Adeq ), Moderately Adequate
(MA), Sparsely Adequate (SA), Poorly Adequate

%A HA |[MA[SA [PA

S/N | SUBJECT 8
A
LITERACY ((4* 5 4 3 2 1
1 English Language (\\\
\ )

2 Yoruba Language

B\
3 French QYVY

NUMERACY N
A

4 Mathematics 0&

BASIC ?(@E & TECHNOLOGY

Inte&eﬁ@éience

~ .
puter Science

5
6 %@mytory Technology
7

N\

SQ\JPhysical Health Education

VALUE OF GOOD CITIZENSHIP

9 Social Studies

10 Civic and Moral Education

11 History

12 Cultural and Creative Arts

Thanks.
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Appendix II (d) — Student Questionnaire

Learners Motivation Questionnaire (LMQ)

Instructions: Please tick appropriate ( v ) box that relates to your opinion. Do not tick
more than one column in a row.

KEY: Very High Extent (VHE) High Extent (HE) Moderate Extent (ME), Low Extent
(LE) Very Low Extent (VLE)

Z w = @ | 3
S/NO | ITEMS > |E =2~
5 14 13 2™
1. I feel comfortable approaching the Head and/or 4%\/"
Assistant Head when needed. AQ N
2. The Head and/or Assistant Head are fair when taking «\}y
decisions. N
3. The school organises various activities that suits my 4 N
purpose. LN\
4. I am given the opportunity to participate in activitie ‘\\\,
organised by the school. A
5. I like the way my school environment and ¢ S\Q"
decorated. &\‘%
6. All learners are given the opportunity to Mﬁpate
actively in the lesson. P
7. During some lessons we are given the Opportunity to

work in groups.

L
8. The teachers make lessons ‘I@%ting by using
different teaching methods. C )

9. The teachers ask us ques‘%‘t(') see what we have

understood. ™D
10. The school promo es\éty))}fldence and self-esteem of
learners.

Vi

11. The teachers’ gﬂ?}e on how to improve my work.

12. I am giv omework regularly and it is always
correctem teacher.

13. I feel-confident to go to the guidance teacher when I
fe bled.
14. ] chool provides learners with an effective

ance service.

1 \)My parents are informed regularly of what I am doing
in school and they help me whenever I have difficulties
with my homework.
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Appendix II (e)
Leadcity University, Ibadan
Department of Educational Management
Learners’ Academic Achievement Test (LAAT)
Durations: 30 Minutes
INSTRUCTION: You are provided with four options A-D. pick the
correct option among the alternatives provided.

ENGLISH
Fill in the gaps:
l. The major male and female characters of any story are known as.........
(a) actor and actress (b) actor and boss(c) hero and heroine ?\
(d) male boss and female boss \
2. A woman who is not my mother but married my father is my............ %’
(a) half-mother (b) aunt (c) step-mother (d) mother %
Choose the opposite of the underlined words \
3. The school will soon leave its temporary site for its site
(a) permanent (b) former (c) fixed (d) transient
Choose the appropriate words 4& "
4. He did not know when he into laughter &
(a) burst (b) busted (c) bursts(d) bursting \
Choose the one nearest in meaning %
5. Tolu’s father commended her for good behavior %
(a) patted (b) hugged (c) eulogized @) praised
MATHEMATICS
6. Express the number 6.91835 correct to 2 decimal p \
(a) 692 (b) 69 (c) 6.92 6.91
7

. What must be added to 734629 to make it equal to‘amillion?
(a) 299991 (b) 265371 (c) 165371 ‘P;»Z63571

8. Arrange the following fractions in ascendindorder 5/9, ', 7/12

(a) ¥ ,5/9,7/12 (b) %,7/12,5/9 ) , o, 712 (d) 712,%,5/9
9

. What number does a Roman numezal LIX represent?
(a) 15149 (b) 1669 (c) (d) 1640
10. Express 8.15 as a mixed fracti
(a) 73/20 (b) 63/20 (C) 83/2 (d) 95/20

BASIC SCIENCE & BASIC
11. The part of ear responsible ¥or hearing is
(a) Cochlea (b) Pi K * (c¢) Ossicle (d) Eardrum

of the following cannot be considered as a safety device

n
12. In the worksh %e
(a) Boot indus@’j (b) Shocks (¢) Hand glove (d) Nose glove

13. Physical cqmpotients of the computer system is known as

(a) peopleSyare (b) soft ware (¢c) program (d) hard ware
14. Da cOme information when it is

(a) d (b) utilized (c) processed (d) scrutinized

15. CAMNS «.veneentenieeieaeenieanns
(a Qntemal Service Provider (b) Information Site Pool
nternet Service Provider  (d) International Screening Panel

(e Internet Server Protocol

CIVIC EDUCATION

16. Citizenship refers to .............. of a country

(a) foreigner (b) leader (c) student (d) membership (e) worker
17. A member of a country is referred to as..............

(a) citizen (b) follower (¢) intruder (d) foreigner (e) leader

18. When the traffic light appears green, it means........

(a) slow down (b) go (c) stop(d) caution (e) get ready

19. Nigeria is practicing ...... party system
(a) two (b) multi (c) one (d) ten (e) mega
20. Nigeria became a republic in the year .......
(a) 1960  (b) 1963 (c) 1999 (d) 1964  (e) 1979
Source: Basic Education Certificate Examination (BECE) 2015 - 2018 Academic Session
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Appendix II (f)

Solution to the Learners’ Academic Achievement Test (LAAT)

A

o > »>» O

@

1.

12.

13.

14.

15.

16.

A

B

D

C

> O O

w
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Appendix III (c)
Lead City University,
Ibadan,
Oyo State
Department of Arts and Social Sc. Education

4t November, 2020

The Executive Chairman,
State Universal Basic Education Board, X

EKkiti State. %

REQUEST FOR APPROVAL TO CONDUCT POST GRADUATE R @%CH IN
THE STATE

I WAHAB SHAMSIDEEN ABIODUN, a Post GraduagésStudent of Lead City
University, Ibadan with Matric No: LCU/PG/000918, humblyrégquest for permission to
carry out a research study on Materials Management, Tea dequacy and Learners
Motivation Towards Learning as a determinant of U %ﬁl Achievement in Public
Basic schools in Southwest, Nigeria.

During the course of this research study, @!\eed the following data to aid the
analysis of the research report;

1. List of Junior Secondary Schools i(%es ate
2. Total Enrolment of Learners in% econdary Schools in the State
3. Total Number of Teachers i tet Secondary Schools in the State
I promise to use the data co % during the course of the research study strictly for
academic purpose.

Attached is the introdw letter from the Head of Department, Arts and Social
Science Education, F of Arts & Education.

I shall be grate my request is favourably considered.

S
N
QQ

Yours Sincerely

WAHAB S. ABIODUN
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Appendix III (g)



- O
Appendix IV \%)
Source: Researcher 2020: -

Plate 1: Picture;’iers on the floor without chairs and benches.
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~
Appendix IV

,('\\)
Sou'rce: Researcher 2020:

Plate 2: Picture of whole School without classrooms
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Appendix V - List of Tables
SUMMARY OF PUBLC BASIC EDUCATION PROFILE IN SOUTH-WEST

NIGERIA

Table 1.1: Public Basic Schools and Teaching Staff
Basic Indicators EKkiti Lagos | Ogun |Ondo | Osun | Oyo SOUTH

WEST

Number of Schools GRAND

TOTAL
ECCDE/Pre-Primary 716 984 1283 1104 16 2155 | 6258
School

>
Primary School 890 1094 | 1550 | 1281 | 1342 &y 8609
~ )
Junior Secondary School 188 353 312 | 287 438\\03/70 2140
\d
Enrolment S
P )
ECCDE/Pre-Primary 56791 | 68999 | 86383 33%\ 205 224677 | 770092
School %’
S
Primary School 169992 | 411331 13‘\7%1 912849 | 272618 | 1235676 | 3373609
Junior Secondary School 52543 | 36363 154 | 124943 | 110802 | 207230 | 1081303
AN
SchWonnel (Teaching)
)
ECCDE/Pre-Primary 660Q 1046 765 2064 895 41 1798
School 4 %:
N
Primary School Q* ~ 8375 12183 | 14970 | 13368 | 12149 | 21531 | 82576
Vo
Junior Seconda hdol 4346 10158 | 7815 7587 7985 11392 | 49283
e
(\ Qualified Teaching Staff
QO

EC@—Primary 938 648 1866 713 18 1720 | 5903
Primary School 7166 7012 11367 | 10621 | 10940 | 17967 | 65073
Junior Secondary School 4118 9026 6790 6778 6144 10108 | 42964

Source: Universal Basic Education Commission: 2018 National Personnel Audit of Public

and Private Basic Education Institutions in Nigeria
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SUMMARY OF PUBLC BASIC EDUCATION PROFILE IN SOUTH-WEST
NIGERIA

Table 1.2: Public Basic Schools Infrastructure/Equipment

Basic Indicators EKkiti Lagos | Ogun |Ondo | Osun | Oyo SOUTH
WEST
School Infrastructure/Equipment GRAND
TOTAL
Classrooms:

Pre-Primary School 2279 | 2374 | 2683 | 3958 17 4186 | 15497

Primary School 5880 | 8239 | 9720 | 12707 | 10147 | 17391 \p64084

Junior Secondary School 1445 4005 2537 | 2641 2671 /4% 17453

Furniture (Units) (\X)y

Pre-Primary School 14935 | 30015 | 28111 | 32307 | 72KN}N30198 | 136287

Primary School 74288 | 162991 | 127971 | 215289 | 118173" 231650 | 930362

Junior Secondary School | 26337 | 103834 | 85485 | 81998 4~50546 | 65420 | 413620

Toilets (Units) A \ \ i
Primary School 2110 | 13423 | 6472 978 5968 | 5088 | 44999
Junior Secondary School 1072 5605 2483 «4’\ 6 2374 2602 | 16462
Schools with Computer &wy
Primary School 675 223|259y | 183 40 66 | 1446
Junior Secondary School | 114 204 N263 | 159 | 108 | 264 |1202
Schools with™hibrary
Primary School 322 [83N | 204 | 184 | 129 | 136 | 1306
Junior Secondary School 167 | \.258 165 236 152 291 1269
Scho ith Laboratory
Primary School ()130 22 23 21 1 36 116
Junior Secondary School N J¥6 193 137 | 224 84 323 | 1107

Source: Universal BasiAéducyation Commission: 2018 National Personnel Audit of Public

and Private Basic

S
N
QQ
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Table 1.3:  Availability of Qualified Teachers

Percentage of Trained Primary School Teachers in Selected Countries of the World

S/N Country Percentage of Trained Teachers in Primary
Schools (%)
1 Nigeria 66
2 Botswana 99
3 Egypt 73
4 Mauritius 100
\\y
5 Cuba 100
>
6 Thailand 100
A0
7 Malaysia 99 Y
8 Mexico 96
X ((& "
9 Hong Kong 96 &\'
10 Singapore 94 N
g p 40 \
Source: Human Development Index 2016 \*\/
Table 1.4: Pupil — Teacher Ratio 4 @
A
S/N Countr ‘Pupil/Teacher ratio
y Q§y\ p
1 Nigeria 38
AT )
2 South Africa 32
A
3 Egypt 23
gyp \:,S)
4 Brazi 21
.
A
6 PR U 15
7 N \ Finland 13
A
d German 12
R Gomn
QQ)) Austria 11
10 Sweden 10

Source: Human Development Index 2016.
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Table 2.1 : Learners Enrolment, Available Classrooms and Average Class Size

S/N | State Enrolment Available classrooms | Average Class
Size

1 | Abia 295,151 8,114 37

2 | Adamawa 458,143 7,627 61

3 | Akwalbom 762,638 10,183 75

4 Anambra 771,526 13,730 57

5 Bauchi 805,270 5,460 148 O
6 | Bayelsa 351,877 3,239 109Q_ "
7 | Benue 554,709 14,003 0 )Y
8 | Bomo 565,240 6,378 AR

9 | Cross River 422,643 8,655 N9

10 | Delta 377,545 12,319 A 4 31

11 | Ebonyi 550,299 9316 AN~ 60

12 | Edo 272,575 9,711~ 29

13 | Ekiti 219,712 7,086 5 32

14 | Enugu 377,797 LY Y 34

15 | Gombe 344,025 ~<42M 82

16 | Imo 769,004 CNJT1.845 65

17 | Jigawa 460,026 |4 7,662 61

18 | Kaduna 1,030,309 A, ~ 10,836 96

19 | Kano 1,717,961\_J” 16,466 105

20 | Katsina 1,244448) 9,022 138

21 | Kebbi 407,576 5,878 70

22 | Kogi \;}%857 6,152 143

23 | Kwara Q325419 7,218 46

24 |Lagos [ [Y 490352 12,574 39

25 | Nasarawya\_) | 346,160 3,772 92

26 | Niget \J 496,912 7,921 63

27 | Ogin ¥ 641,879 11,691 55

28 4©Oado 962,502 7,277 133
29( ) Osun 497,532 13,543 37
30 Oyo 914,892 16,014 58

31" | Plateau 676,063 9,254 74

32 | Rivers 311,701 6,309 50

33 [ Sokoto 387,791 7,752 51

34 | Taraba 533,130 7,081 76

35 | Yobe 531,699 4,360 122

36 | Zamfara 327,469 2,780 118

37 | FCT (Abuja) 218,686 2,734 80

Total 21,294,518 319,590 67

Adopted from Fabunmi 2019.
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Table 3.1: Stratification of States

S/N | STATE NOS OF JS NOS. QUALIFIED | STUDENTS
SCHOOLS TEACHERS ENROLMENT

1 EKITI 188 4118 52543

2 ONDO 287 6778 124943

3 LAGOS 353 9026 363631

4 OGUN 312 6790 222154

5 OSUN 430 6144 110802

6 0OYO 570 10108 207230
2140 42964 1081303 |

Source: 2018 National Personnel Audit (NPA) Report on Public and Priv ic

Educations in Nigeria. October, 2019

&

Table 3.2: Selection and distribution of Schools by State usin ﬁyfhmane

A
NOS OF | SELECTED SCHOOL *3‘ LOCATION
~—
STATE SCHOOLS BAsgz 1\(4)}: NTEAK(Q,URB AN RURAL
K 60% 40%
OGUN 312 312/930 X 280, ~94.Y 56 38
OSUN 430 430/930 X 280,=\129 77 52
EKITI 188 188/930 24.2@ =57 34 23
SUB TOTAL 930 aN 167 113
TOTAL SCHLS @’
TO BE
SAMPLED

O
&Q

%Q
QQ

N
<

N
¥

266




Table 3.3 Number of Schools and Participants selected per State

Field Survey, 2020

Participants
(a) (B) (©) (D) (E) Sub — Total
STATE Nos. of Principals Teachers Learners (C+D+E)
Schools (1) (4) (1 0)
OGUN 94 94 376 940 1,410
DSUN 129 129 516 1,290 1,935
\
EKITI 57 57 228 570 855 ‘\
P
GROSS @Q
TOTAL 280 280 1,120 2,800 @v
A
'\
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Table 3.4 OGUN STATE MINISTRY OF SCIENCE AND TECHNOLOGY
LISTS OF JSS SCHOOL (SAMPLED SCHOOLS)

S/N | SCHOOL NAME L.G LOCATION | PRINCIPAL | TRS | LEARNERS
. | ANSAR-U-DEEN GRAMMAR ABEOKUTA
SCHOOL, ISHAGA NORTH RURAL 1 4 10
ABEOKUTA
2 | IDI-EMI HIGH SCHOOL, IDI-EMI
GH SCHOOL, NORTH URBAN 1 4 10
, | OLORUNDA COMMUNITY HIGH ABEOKUTA
SCHOOL, OLORUNDA NORTH RURAL 1 4 10
, | AFRICAN CHURCH GRAMMER ABEOKUTA
SCHOOL , JUNIOR) ITA IYALOODE | NORTH URBAN 1 4 . 10
s | ARMY DAY SECONDARY ABEOKUTA VN>
SCHOOL(JUNIOR), ALAMALA NORTH URBAN 1 (\%’ 10
| GATEWAY SECONDARY ABEOKUTA CY
SCHOOL(JUNIOR), ITA- IYALODE | NORTH URBAN AN 4 10
_ | ILUGUN HIGH SCHOOL(UNIOR), ABEOKUTA §Y
ELEGA NORTH URBAN 4\ 4 4 10
¢ | OLUMO HIGH SCHOOL, SABO, ABEOKUTA A Y
ABEOKUTA NORTH URBARN]Y 1 4 10
ABEOKUTA GIRLS’ GRAMMMAR | , o )
9 | SCHOOL (JUNIOR), ONIKOLOBO, SOUTH
ABEOKUTA. URBAN 1 4 10
lo | ABEOKUTA GRAMMAR SCHOOL ABEOKUTAN,
(JUNIOR), IDI-ABA, ABEOKUTA. SOUT MOURBAN 1 4 10
|1 | ANGLICAN HIGH SCHOOL (JUNIOR), | ABEORUDA'
QUARRY ROAD, ABEOKUTA. SOUTH URBAN 1 4 10
1> | ASERO HIGH SCHOOL (JUNIOR), ~ A‘A OKUTA
ASERO, ABEOKUTA. \sp TH URBAN 1 4 10
|3 | BAPTIST BOYS' HIGH SCHOO “NPABEOKUTA
(JUNIOR), SAJE, ABEOKUTA SOUTH URBAN 1 4 10
CATHOLIC COMPREHEN H
14 | SCHOOL (JUNIOR), ON csgﬁo, ‘S"g[EJ%;UTA
ABEOKUTA. ) URBAN 1 4 10
EGBA COMPREHENSIVE HIGH
15 | SCHOOL (JUNIOR)ASERO, ‘S"g[EJ%;UTA
ABEOKUTA , ( '\ URBAN 1 4 10
|6 | LANTORO RIGI'SCHOOL (JUNIOR), | ABEOKUTA
LANTORQ, ABEOKUTA. SOUTH URBAN 1 4 10
1 [Ls MMAR SCHOOL ABEOKUTA
R  IDI-ABA, ABEOKUTA. SOUTH URBAN 1 4 10
|s_[MOBBO GRAMMAR SCHOOL ADO-
"~NIUNIOR), AJIBODE ODO/OTA | RURAL 1 4 10
19\)ANSAR-UD-DEEN COMPREHENSIVE | ADO-
HIGH SCHOOL (JUNIOR),LAFENWA | ODO/OTA | RURAL 1 4 10
50 | COMMUNITY HIGH SCHOOL ADO-
(JUNIOR), ALAPOTI ODO/OTA RURAL 1 4 10
,; | MALE COMPREHENSIVE HIGH ADO-
SCHOOL (JUNIOR), IGBESA ODO/OTA | RURAL 1 4 10
,, | ADO-ODO HIGH SCHOOL (JUNIOR), | ADO-
ADO-ODO ODO/OTA | URBAN 1 4 10
53 | AGBARA COMMUNITY HIGH ADO-
SCHOOL (JUNIOR), EDU- AGBARA | ODO/OTA | URBAN 1 4 10
54 | ANGLICAN GRAMMAR SCHOOL ADO-
(JUNIOR), OTA ODO/OTA | URBAN 1 4 10
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55 | ANSAR-UD-DEEN COMPREHENSIVE | ADO-

COLLEGE (JUNIOR), OTA ODO/OTA URBAN 1 4 10
56 | IGANMODE GRAMMAR SCHOOL ADO-

(JUNIOR), OTA ODO/OTA URBAN 1 4 10
57 | SANGO-OTA HIGH SCHOOL ADO-

(JUNIOR), SANGO ODO/OTA URBAN 1 4 10

AGBADO DISTRICT
28 | COMPREHENSIVE HIGH SCHOOL IFO

(JUNIOR), OKE-ARO RURAL 1 4 10
59 | ANGLICAN GRAMMAR SCHOOL IFO

(JUNIOR), OKENLA RURAL 1 4 10
30 | COMMUNITY HIGH SCHOOL IFO

(JUNIOR), ITOKI RURAL 1 4 10

ADENRELE HIGH SCHOOL K
31 IFO

(JUNIOR), IFO URBAN 1 5(} 10
3y | AJUWON HIGH SCHOOL (JUNIOR), | .y \\)

LU ATUWON URBAN ~ | 4 10

Yy
33 | IFO HIGH SCHOOL (JUNIOR), IFO IFO
URBAN 9 4 10

34 | COKER AREA COMPREHENSIVE IFO

HIGH SCHOOL, COKER 1 4 10
35 | COMMUNITY COMPREHENSIVE UEBU EAST

HIGH SCHOOL, J4/J6

&

10

36

OKE-IMOBI COMMUNITY
GRAMMAR SCHOOL, TERELU-

Q
JEBU E@
AN

U
N

IMOBI RURAL 1 4 10
37 | COMPREHENSIVE HIGH SCHOOL :;T
(JNR) UEBU IFE URBAN 1 4 10
7
3¢ | ITELE HIGH SCHOOL (JNR) ITELE Q PeBU EAST
IJEBU . URBAN 1 4 10
COMPREHENSIVE HIGH SCH ‘0\1\)
39 | JEBU IMUSIN [\%» VEBUEAST |\ rBAN 1 4 10
4o | FOWOSEJE COMPREHENSI 1IGH | IJEBU
SCHOOL JUNIOR AGO IWQYE NORTH RURAL 1 4 10
41 | ITAMERIN COMP NSIVE HIGH | JEBU
SCHOOL JUNIORQRUJEBU NORTH RURAL 1 4 10
4y | ABOBICO BHBSIVE HIGH UEBU
SCHOOLJ AGO IWOYE NORTH URBAN 1 4 10
43 | ABU ARE ACADEMY IJEBU
JUNIOR IYEBU IGBO NORTH URBAN 1 4 10
i IYYA HIGH SCHOOL JEBU
JONIOR AGO IWOYE NORTH URBAN 1 4 10
4<5 I;MOLUSI COLLEGE JUNIOR 1JEBU IJEBU
IGBO NORTH URBAN 1 4 10
ADEOLA ODUTOLA COLLEGE (JNR),
46 | ODUTOLA ROAD, IJEBU-ODE PEBUODE | /o BAN 1 4 10
ANGLICAN GIRLS' GRAMMAR
47 | SCHOOL (JNR), OBALENDE, JEBU- | JEBU ODE
ODE URBAN 1 4 10
CHRIST CHURCH HIGH SCHOOL
48 | (INR), SABO, IJEBU-ODE WEBUODE | /b BAN 1 4 10
IJEBU-ODE GRAMMAR SCHOOL
49| (INR), JEBU-ODE WEBUODE | /b B AN 1 4 10
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LUBA COMPREHENSIVE SCHOOL

S0 | JNR), UEBU-ODE UEBUODE | /pBAN 1 4 10
MOSLEM COMPREHENSIVE HIGH
1 | SCHOOL (JNR), JEBU-ODE UEBUODE | /AN 1 4 10
MUSLIM GIRLS' HIGH SCHOOL
32 | (JNR), JEBU-ODE UEBUODE |/ BAN 1 4 10
IROLU COMMUNITY HIGH
33| SCHOOL,IROLU IKENNE RURAL 1 4 10
CHRIST APOSTOLIC GRAMMAR
3% | SCHOOL (JUNIOR),IPERU TKENNE URBAN 1 4 10
IKENNE COMMUNITY HIGH
>3 SCHOOL(JUNIOR), IKENNE IKENNE URBAN 1 4, ‘b\ 10
s | ILISAN HIGH SCHOOL KENNE N
(JUNIOR),ILISHAN URBAN 1 4 10
57 | ALAKETU HIGH SCHOOL HIGH IMEKO ( A
SCHOOL,(JNR) IMEKO AFON RURAL AN 4 10
sg | COMMUNITY HIGH SCHOOL, (JNR) | IMEKO N
IDI-AYIN AFON RURAL A4\ o 4 10
so | NAZARETH HIGH SCHOOL, (JNR) IMEKO <\» Y
IMEKO AFON RURAC 1 4 10
s0 | COMMUNITY COMPREHENSIVE IMEKO %\)
HIGH SCHOOL, ATAPELE AFON &A 1 4 10
s | COMMUNITY COMPREHENSIVE IMEKO <N\ 7
COLLEGE IDOFA AFON NRURAL 1 4 10
s> | COMMUNITY SECONDARY SCHOOL | o 4 "\
SCHOOL, IPOKIA L& RURAL 1 4 10
53 | AGOSASA COMMUNITY A®KI .
SECONDARY SCHOOL, AGOSASA <N RURAL 1 4 10
Yy
61 | ALAARIHIGH SCHOOL JUNIOR,_ \Ljp o ia
ALAARI RURAL 1 4 10
Y
ss | COMMUNITY HIGH SCHO IPOKIA
TUBE N\ RURAL 1 4 10
IKO GATEWAY GRAMMARSCHOOL
66 | JNR, IDIROKO. w . IPOKIA URBAN 1 4 10
57 | KOBAPE COM TY HIGH OBAFEMI-
SCHOOL (C ), KOBAPE OWODE RURAL 1 4 10
-
s | OBA CO MUNJTY HIGH SCHOOL | OBAFEMI-
(COMBINED), OBA OWODE RURAL 1 4 10
s | COMMU ITY HIGH SCHOOL OBAFEMI-
( , IBAFO OWODE URBAN 1 4 10
-0~ \OWODE HIGH SCHOOL (JUNIOR), | OBAFEMI-
"~ NoWODE EGBA OWODE URBAN 1 4 10
;1 )/ EGBA OWODE GRAMMAR SCHOOL | OBAFEMI-
(JUNIOR), OWODE OWODE URBAN 1 4 10
1, | MAGBORO COMMUNITY HIGH OBAFEMI-
SCHOOL (COMBINED), MAGBORO | OWODE URBAN 1 4 10
AIYEPE COMPREHENSIVE HIGH
73 | sCH, AYEPE ODOGBOLU | ¢ URAL 1 4 10
IFESOWAPO COMPREHENSIVE
74 | HIGH SCHOOL, IMOSAN ODOGBOLU | ¢ URAL 1 4 10
ODOGBOLU COMPREHENSIVE
75| HIGH SCH,(JNR) ODOGBOLU ODOGBOLU | /2 pAN 1 4 10
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ODOGBOLU GRAMMAR.

76 | SCHOOL,(JNR) ODOGBOLU ODOGBOLU | 412 BAN 1 4 10
0SOSA COMPREHENSIVE HIGH

77| sCH, (JNR) 0SOSA ODOGBOLU | /2 pAN 1 4 10
IDOWA COMPREHENSIVE HIGH

78 | Serl IDOWA ODOGBOLU | | . . 0
0GIJO COMMUNITY HIGH SCHOOL

79| JUNIOR, OGILIO SAGAMU | & URAL 1 4 10
COMMUNITY GRAMMAR SCHOOL,

80 | ODE-LEMO SAGAMU | & URAL 1 4 10
IJAGBA COMMUNITY HIGH SCHL

! ; AGAM

81 | sSAGAMU. SAGAMU | & URAL 1 4, T 10

<y | METHODIST COMPREHENSIVE SAGAMU N
COLLEGE JUNIOR, SAGAMU URBAN 1 A 10
MUSLIM HIGH SCHOOL JUNIOR 4

AGAM (
8 | saGaMU. SAGAMU | 1R BAN AN - 10
¥y

REMO DIVISIONAL HIGH SCHOOL

84 | JUNIOR. SAGAMU. SAGAMU | pan 4 ? 4 10

g5 | SAGAMU HIGH SCHOOL JUNIOR SAGAMU <\» Yy
SAGAMU URBAR 1 4 10

<6 | SONYINDO COMMUNITY. HIGH SAGAMU )

SCHOOL JUNIOR, SAGAMU.

[ERN

10

A

g7 | AREA COMMUNITY HIGH SCHOOL | YEWA \ﬂ Y
(JR), OWODE SOUTH NRURAL 1 4 10
¢g | ARMY DAY SECONDARY SCHOOL YEW Y
(JR), OWODE %& RURAL 1 4 10
g | INOYE AREA COMMUNITY HIGH (%U
SCHOOL(JR), IWOYE RURAL 1 4 10
o0 | OWODE SECONDARY SCHOOL(J ,\ jYyEWA
OWODE SOUTH RURAL 1 4 10
o1 | OWO AREA COMMUNITY > | YEwa
SCHOOL, OWO SOUTH RURAL 1 4 10
or | ANGLICAN GRAMM OL(JR) YEWA
ILARO . SOUTH URBAN 1 4 10
y
93 | YEWA COLL . ILARO YEWA
A SOUTH URBAN 1 4 10
N —4
94 | BAPTIS IMCHOOL, ILARO YEWA
SOUTH URBAN 1 4 10

O’

TOTAL

94

376

940

Fnz@ TRIP 2020
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Table 3.5 STATE UNIVERSAL BASIC EDUCATION BOARD, OSUN
JUNIOR SECONDARY SCHOOL PUBLIC (SAMPLED SCHOOLS)

S/NO | SCHOOL NAME LG LOCATION | PRINCIPAL | TRS | LEARNERS
ARAROMI OWU GRAMMER

1 SCHOOL, OWU AYEDAADE | RURAL 1 4 10
C.H.G, SCHOOL, OWOOPE

2 GBONGAN AYEDAADE | RURAL 1 4 10
COMMUNITY HIGH SCHOOL,

3 AGOOWU AYEDAADE | RURAL 1 4 10
COMMUNITY HIGH SCHOOL,

4 AKIRIBOTO-OKE, GBONGAN AYEDAADE | RURAL 1 4 10
GBONGAN HIGH SCHOOL,

5 GBONGAN AYEDAADE | URBAN 1 10
ODE-OMU HIGH SCHOOL, ODE- g?v

6 OMU AYEDAADE | URBAN 1 A 10
ST. PAUL'S ANG GRAMMER ‘é y

7 SCHOOL, GBONGAN AYEDAADE | URBAN 1 C A ) 4 10
GBONGAN MUSLIM HIGH \\J

8 SCHOOL, GBONGAN AYEDAADE | URBAN § 4 10
MAPO AROGUN MIDDLE SCHOOL | EDE- Ak Y

9 11, EDE NORTH URBAN ¢ 1 4 10

EDE- QY
10 C.A.C JUNIOR SCHOOL I, EDE NORTH URBA 1 4 10
EDE- %

11 C.A.C JUNIOR SCHOOLL II, EDE NORTH U@‘}A 1 4 10
TIMI AGBALE JUNIOR SCHOOL I, | EDE- AY

12 EDE NORTH \\\U AN 1 4 10
MAPO AROGUN JUNIOR SCHOOL, | EDE- L

13 | EDE NORTH, URBAN 1 4 10
COMMERCIAL JUNIOR e

14 SECONDARY SCHOOL, ALAJUE  |SDE-SOUTH | RURAL 1 4 10
LAMINISA GOVERNMENT SEC Yy

15 SCHOOL, EGBEDA-LOOGUN EDE-SOUTH | RURAL 1 4 10
MODEL JUNIOR SECONDAR\Q

16 SCHOOL, AKODA, EDE EDE-SOUTH | RURAL 1 4 10
ADVENTIST JUNIOR SE@T{RY

17 SCHOOL 1, EDE A EDE-SOUTH | URBAN 1 4 10
BAPTISTIST JUNIQR SESBNDARY

18 SCHOOL 1, EDEA& . EDE-SOUTH | URBAN 1 4 10
BAPTISTIST OR’SECONDARY

19 SCHOOL IL, ED EDE-SOUTH | URBAN 1 4 10
OBALAOYE JONIOR SECONDARY

20 SCHQ@L IMEDE EDE-SOUTH | URBAN 1 4 10
ANSUR-BL-ISLAM JUNIOR

21 S ARY SCHOOL I, EDE EDE-SOUTH | URBAN 1 4 10
@wo JUNIOR SECONDARY

22 (schooL, AWO EGBEDORE | RURAL 1 4 10

Q‘%APTIST GRAMMER SCHOOL,

23 ARA EGBEDORE | RURAL 1 4 10
IRAGBERI COMMUNITY MIDDLE

24 HIGH SCHOOL.13, ARGBERI EGBEDORE | RURAL 1 4 10
COMMUNITY HIGH SCHOOL,

25 IWOYE EGBEDORE EGBEDORE | RURAL 1 4 10
COMMERCIAL HIGH SCHOOL,

26 0JO ARO EGBEDORE | RURAL 1 4 10
COMMERCIAL HIGH SCHOOL,

27 OKINNI EGBEDORE | RURAL 1 4 10
AGURODO HIGH SCHOOL,

28 AGURODO EJIGBO RURAL 1 4 10
ANGLICAN HIGH SCHOOL IFE-

29 ODAN EJIGBO RURAL 1 4 10
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BAPTIST MIDDLE/ HIGH SCHOOL,

30 OLA EJIGBO RURAL 1 4 10
COMMUNITY GRAMMER

31 SCHOOL,, MASIFA-ILE EJIGBO RURAL 1 4 10
COMMUNITY GRAMMER

32 SCHOOL, ILAWO EJIGBO RURAL 1 4 10
ISUNDUNRIN COMMUNITY HIGH

33 SCHOOL, OSUNDUNRIN EJIGBO RURAL 1 4 10
COMMUNITY SECONDARY
GRAMMAR SCHOOL, IDI

34 IGBA/SONGBE EJIGBO RURAL 1 4 10
ISOKO COMMUNITY HIGH

35 SCHOOL, ISOKO EJIGBO RURAL 1 4 10
MUSLIM COMMERCIAL HIGH ?

36 SCHOOL, OLA EJIGBO RURAL 1 (\\g 10
UNITY JUNIOR GRAMMAR {QV

37 SCHOOL EJIGBO EJIGBO URBAN 10N) 4 10
ODUDUWA COLLEGE JUNIOR I, IFE- \\)

38 IFE CENTRAL | URBAN é; 4 10
ODUDUWA COLLEGE JUNIOR II, | IFE- N

39 IFE CENTRAL | URBAN A&\ 1 4 10
OLUOROGBO JUNIOR SCHOOL I, | IFE- N 7

40 IFE CENTRAL URBA@;\ 1 4 10
IFE GIRL'S HIGH SCHOOL JUNIOR | IFE- M

41 I, IFE CENTRAL y@&" 1 4 10

IFE- 4\&?)

42 MOREMI JUNIOR SCHOOL I, IFE CENTRAL<\ AN 1 4 10
ORANMIYAN JUNIOR SCHOOL I, | IFE- k4

43 IFE CENTRA URBAN 1 4 10
OLUBUSE MEMORIAL JUNIOR ~/
SECONDARY SCHOOL, AGAN-

44 UN, ILE-IFE A‘\I&EAST RURAL 1 4 10
YEKEMI JUNIOR SECONDARY \ NS

45 SCHOOL, YEKEMI, ILE-IFE /N, "{FE-EAST RURAL 1 4 10
IYANFOWOROGI JUNIOR \)

46 SECONDARY SCHOOL, m}b IFE-EAST RURAL 1 4 10
WANIKIN COMMUNIZY OR

47 SECONDARY SCHQOL NIAE-IFE IFE-EAST RURAL 1 4 10
ST PHILIP'S AN AN JUNIOR
SECONDARY O0L 1,

48 ARUBIDI, ILE- IFE-EAST URBAN 1 4 10
IFE CITY SECONDARY

49 SCHO@L, N E-IFE IFE-EAST URBAN 1 4 10
ST PENLIR'S JUNIOR SECONDARY

50 S 1V, ILE-IFE IFE-EAST URBAN 1 4 10

JUNIOR SCHOOL, OKE-

51 (NOGBO, ILE-IFE IFE-EAST URBAN 1 10

&\\/\'&OMMUNITY HIGH SCHOOL, IBA | IFELODUN | RURAL 1 4 10
COMMUNITY SECONDARY

53 GRAMMER SCHOOL, OBAAGUN | IFELODUN | RURAL 1 4 10
COKER MEMORIAL JUNIOR HIGH

54 SCHOOL, IKIRUN IFELODUN | URBAN 1 4 10
HOLY MICHAEL MEMORIAL

55 JUNIOR SCHOOL I, IKIRUN IFELODUN | URBAN 1 4 10
ONAOLAPO MEMORIAL JUNIOR

56 SCHOOL I, IKIRUN IFELODUN | URBAN 1 4 10
AMUKEGUN COMMUNITY

57 SCHOOL, IFE IFE-NORTH | RURAL 1 4 10
OKUN OMONI GRAMMER

58 SCHOOL, IFE IFE-NORTH | RURAL 1 4 10
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UNITED OYERE ABORI

59 SECONDARY SCHOOL, SADE IFE-NORTH | RURAL 1 4 10
ANGLICAN SECONDARY

60 SCHOOL, EDUNABON IFE-NORTH | URBAN 1 4 10
THE APOSTOLIC SCHOOL,

61 [PETUMODU IFE-NORTH | URBAN 1 4 10
COMMUNITY JUNIOR
SECONDARY SCHOOL,

62 OLUGBODE IFE-SOUTH | RURAL 1 4 10
ADEREMI MEMORIAL COLLEGE,

63 AYE OBA IFE-SOUTH | RURAL 1 4 10
AYANBEKU MEMORIAL JUNIOR
SECONDARY GRAMMAR

64 SCHOOL, IFETEDO IFE-SOUTH | URBAN 1 ‘h 10
IFETEDO JUNIOR SECONDARY <®)

65 SCHOOL, IFETEDO IFE-SOUTH | URBAN 1 R 10
L. A JUNIOR SECONDARY ®)’

66 SCHOOL, IFETEDO IFE-SOUTH | URBAN P 4 10
ST PETER'S (RCM) JUNIOR Y

67 SECONDARY SCHOOL (1) OLODE | IFE-SOUTH | URBAN - 4 10
ILESA GRAMMERS JUNIOR ILESHA & 0

68 SECONDARY SCHOOL I, ILESA EAST URBAN\_ 1 4 10
OBOKUN JUNIOR SECONDARY ILESHA NS

69 SCHOOL I, ILESA EAST U@, 1 4 10
ST LAWRENCES JUNIOR ILESHA

70

SECONDARY SCHOOL, ILESA

EAST Ve

SN

10

71

ST MAGRET JUNIOR SECONDARY
SCHOOL I, ILESA

ILESHA \,
EAST,

' URBAN

10

IJESA MUSLIM JUNIOR

e

72 SECONDARY SCHOOL, ILESA URBAN 1 4 10
) msggm-
73 AJIMOKO JUNIOR SCHOOL, ILESA~N\WBST URBAN 1 4 10
AROMOLARAN JUNIOR N\ JLESHA-
74 | SECONDARY SCHOOL I, ILES@ \ | WEST URBAN 1 4 10
Q?\/ ILESHA-
75 ARIMORO HIGH SCHOOKOILESA | WEST URBAN 1 4 10
GEORGE BURTON GWR ILESHA-
76 SCHOOL, ILESA 4 WEST URBAN 1 4 10
COMMUNI%’&&LE/HIGH
77 SCHOOL, O - IKIRE IREWOLE RURAL 1 4 10
COMM GH SCHOOL,
78 WASINMA: 1 IREWOLE RURAL 1 4 10
AK RE JONIOR [MIDDLE]
79 SCHOQLYKIRE IREWOLE URBAN 1 4 10
%—UL-ISLAM JUNIOR
80 [ LE] SCHOOL, IKIRE IREWOLE URBAN 1 4 10
\ IRE MUSLM GRAMMER
g \"SCHOOL, MOLAAGBO IREWOLE URBAN 1 4 10
Y | UNITY JUNIOR [MIDDLE]
82 SCHOOL, IKIRE IREWOLE URBAN 1 4 10
COMMUNITY HIGH SCHOOL,
83 AYEPE -APOMU ISOKAN URBAN 1 4 10
COMMUNITY HIGH SCHOOL,
84 IKOYI ISOKAN URBAN 1 4 10
MUSLIM COMMUNITY HIGH
85 SCHOOL, IKOYI ISOKAN URBAN 1 4 10
APOMU JUNIOR GRAMMER
86 SCHOOL, APOMU ISOKAN URBAN 1 4 10
MUSILM GOVERNMENT JUNIOR
87 SCHOOL I, APOMU ISOKAN URBAN 1 4 10
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COMMUNITY JUNIOR HIGH
SCHOOL, ELEMO/ADANA,

88 PERESEKE IWO RURAL 1 4 10

89 COMMUNITY SCHOOL, OLUPO IWO RURAL 1 4 10

90 COMMUNITY SCHOOL, PAPA IWO RURAL 1 10
IWO MUSLIM COMPREHENSIVE

91 COLLEGE, IWO IWO RURAL 1 4 10
ISLAHUDEEN JUNIOR

92 SECONDARY SCHOOL II, IWO IWO URBAN 1 4 10
ISLAHUDEEN JUNIOR

93 SECONDARY SCHOOL I, IWO IWO URBAN 1 4 10

94 BAPTIST JUNIOR SCHOOL II, IWO | IWO URBAN 1 4 10
BAPTISTIST JUNIOR SCHOOL 1, '?

95 IWO IWO URBAN 1 (\\& 10
COMMUNITY GRAMMAR Qf

96 SCHOOL, ESA ODO OBOKUN RURAL 1N 4 10
COMMUNITY GRAMMAR \\_) ’

97 SCHOOL, OTAN - ILE OBOKUN RURAL é; 4 10
IKINYINWA/IPONDA N
COMMUNITY HIGH SCHOOL, 4& N

98 IKINYINWA OBOKUN RURAL ¢ 1 4 10
ILAHUN COMMUNITY HIGH (}3\'

99 SCHOOL, ILAHUN IJESA OBOKUN RURAL 1 4 10
ADA-OWODE COMMUNITY &‘S’

100 | BAPTIST, ADA-OWODE OBOKUN RORAL 1 4 10
IFELODUN COMMUNITY AN

101 | GRAMMAR SCHOOL, KILORU OBOKLRQA\RURAL 1 4 10
IMESI ILE COMMERICAL }b\

102 | GRAMMAR SCHOOL, IMESI ILE OBAK URBAN 1 4 10
AGBEYE COMMUNITY HIGH SN

103 | SCHOOL, AGBEYE _AOBO-OTIN | RURAL 1 4 10
EKOSIN COMMUNITY GRAMMEKR | Y

104 | SCHOOL, EKOSIN A~ LODO-OTIN | RURAL 1 4 10
EKUSA COMMUNITY GRA Mf@

105 | EKUSA A ODO-OTIN | RURAL 1 4 10
ODO-OTIN GRAMME\SBSQ?)L,

106 | OKUKU ODO-OTIN | RURAL 1 4 10
COMMUNITY H]f%;{U;Ni'OR

107 | SCHOOL, ASI- ODO-OTIN | URBAN 1 4 10
A.U.D COM SIVE SCHOOL,

108 | INISA ([ ODO-OTIN | URBAN 1 10

109 A.UDAIGBS)CHOOL, ILIE OLORUNDA | RURAL 1 10
A OWMU GRAMMER

110 sck%g OBA-ILE OLORUNDA | RURAL 1 4 10

MES JUNIOR SECONDARY

111 ([NSCHOOL I, OLORUNDA OLORUNDA | URBAN 1 4 10

Q‘%T JAMES JUNIOR SECONDARY

11 SCHOOL II, OLORUNDA OLORUNDA | URBAN 1 4 10
ST JAMES JUNIOR SECONDARY

113 | SCHOOL III, OLORUNDA OLORUNDA | URBAN 1 4 10
COMMUNITY UNITY HIGH

114 | SCHOOL, OTA-EFUN OLORUNDA | URBAN 1 10

115 | OROKI HIGH SCHOOL, OSOGBO OLORUNDA | URBAN 1 4 10

116 | C.A.C HIGH SCHOOL, IWARAJA ORIADE RURAL 1 4 10
ELEFOSAN JUNIOR SECONDARY

117 | SCHOOL, IPETU ORIADE URBAN 1 4 10
IJEBU JESA JUNIOR SECONDARY

118 | SCHOOL I, JEBU JESA ORIADE URBAN 1 4 10
IWOYE-JESA JUNIOR

119 | SECONDARY SCHOOL, IWOYE- ORIADE URBAN 1 4 10
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JESA

IFE-OLUWA MIDDLE SCHOOL 3,

120 | FADEYI ESTATE ILESA ROAD 0OSOGBO URBAN 1 4 10
LARO-TIMEHIN MIDDLE SCHOOL

121 | 1 0OSOGBO 0SOGBO URBAN 1 4 10
ST FRANCIS GOVERNMENT
MIDDLE SCHOOL ISALE-ARO,

122 | OSOGBO 0OSOGBO URBAN 1 4 10
C.A,C GOVERNMENT MIDDLE

123 | SCHOOL 2 ARARROMI 0OSOGBO URBAN 1 4 10
MUSLIM MIDDLE SCHOOL,

124 | OKEOSUN OSOGBO OSOGBO URBAN 1 4 10
MUSLIM GRAMMER SCHOOL, ?

125 | OKE- OSUN 0OSOGBO URBAN 1 ,\\( 10
0OSOGBO JUNIOR GRAMMER Nt

126 | SCHOOL II, OKE-FIA 0OSOGBO URBAN 1A 4 10
ST. CHARIES JUNIOR GRAMMER \O)

127 | SCHOOL, OKE-DEO 0OSOGBO URBAN A\ 4 10
AFRICAN CHURCH JUNIOR GRAM -

128 | SCHOOL, OGO-OLUWA 0SOGBO URBAN AA&» o 1 4 10
FAKUNLE JUNIOR GRAMMER <\ '

129 | SCHOOL II, OLA-IYA 0OSOGBO URBAN\\ 1 4 10

TOTAL A()f) " 129 516 1290

FIELD TRIP 2020

276




3.6 STATE UNIVERSAL BASIC EDUCATION BOARD, EKITI
JUNIOR SECONDARY SCHOOL PUBLIC -

(SAMPLED SCHOOLS)

LOCAT | PRINC | TRS
S/NO | SCHOOL NAME LG ION IPAL LEARNERS

ANGLICAN HIGH

| scHO OL.ADO ADO-EKITI | URBAN . 4 10
ADO COMMUNITY HIGH

2 | SCHOOL,ADO ADO-EKITL | URBAN 1 4 10

3 | GOVERNMENT COLLEGE,ADO | ADO-EKITI | URBAN | 4 10
C.A.C. JUNIOR HIGH

4 | SCHOOL.ADO ADO-EKITI | URBAN . 4 10
MUSLIM JUNIOR

> | COLLEGE,ADO-EKITI ADO-EKITI | URBAN 1 4 \%

\’7
6 | CHRIST SCHOOL, ADO ADO-EKITI | URBAN | 4A</\ \ 10
\/

7 | CHRIST GIRLS SCHOOL,ADO ADO-EKITI | URBAN 1 &\ 10
OLA-OLUWA MUSLIM $’

8 | GRAMMARSCHOOL, ADO ADO-EKITI | URBAN 4
EKITI P G 10
HARDING MEMORIAL N .

? | COLLEGE, OKESA, ADO EKITI | APO-EKITI | URBAN ;\y\' 4 10
ALARELU COMPREHENSIVE EKITI- QQ)

10 HIGH IGBARA-ODO SOUTH- v >
’ WEST AR 1 4 10
Y
11 | CORPUS CHURCH JUNIOR gg%;TTIH Q% AN

SECONDARY, ILAWE EKTI WEST _ \\, | A 0

v

EKITL\
ILAWE GRAMMAR u{
12 SCHOOL,ILAWE-EKITI EMQ%H URBAN | A 10
KIP1-
13 | communry maiscroot, SR | epa
. >WEST 1 4 10
14 | OMO-ELEYE COMPREH%CE gg%JTTIH URBAN
HIGH,IGBARA-ODO \} i
. \ WEST 1 4 10
EKITI-
|5 | OGOTUN UNI ONDARY SOUTIL RURAL
SCHOOL,O -EKITI WEST : A o
: EKITI-
16 ggg T o TI?NHIGH SOUTH- RURAL
~ K WEST 1 4 10
ANMODU JUNIOR
17 MAR, IDO EKITI IDO-OSI URBAN 1 4 10
PTHODIST JUNIOR
RAMMAR SCHOOL, AYE IDO-OSI URBAN
EKITI 1 4 10
" | NOTRE-DAM JUNIOR
19') GRAMMAR SCHOOL, USI EKITI IDO-OSI URBAN 1 4 10
ORA COMMUNITY
20 JUNIORGRAMMAR, ORA EKITI IDO-OSI URBAN 1 4 10
OSI COMMUNITY JUNIOR
21 | GRAMMAR IDO-0SI RURAL . A 10
ELO JUNIOR GRAMMAR
22 SCHOOL, AYETORO IDO-OSI RURAL 1 4 10
OJOUGBOLE JUNIOR HIGH
23 SCHOOL, IGBOLE EKITI IDO-OSI RURAL 1 4 10
54 | USLJUNIOR HIGHSCHOOL, USL- | - ot URBAN

EKITI

10
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ILOGBO JUNIOR GRAMMAR

EKITI

23 | SCHOOL. ILOGBO EKITI IDO-OSI RURAL 1 4 10
AMOYE GRAMMAR SCHOOL,
26 | IKERE-EKITI IKERE URBAN 1 4 10
IREPODUNHIGHSCHOOL,IKER
27 | B EKITI IKERE URBAN . A 10
ST.LOUIS GRAMMAR SCHOOL,
28 | [KERE-EKITI IKERE URBAN 1 4 10
AFRICAN CHURCH
29 | COMPREHENSIVE HIGH, IKERE | IKERE URBAN
EKITI 1 4 10
A.U.D.COMMUNITYHIGHSCHO
30 OL,IKERE-EKITI IKERE URBAN 1 4 10
ANNUNCIATION HIGH ?»
31 SCHOOL, IKERE-EKITI IKERE URBAN 1 4 (\\ 10
HOLY APOSTOLIC JUNIOR ’
32 | HIGH SCHOOL, IKOLE URBAN 1 z(*f{) 10
COMMUNITY HIGH SCHOOL, \\ )
33 | WEMERO IKOLE RURAL . @ 10
ST.MARY’S GIRL’S JUNIOR N
3* | HIGH SCHOOL.IKOLE EKITI IKOLE URBAN 14 o 4 10
FIYINFOLU HIGH SCHOOL,
35 | OKE-AYEDUN IKOLE RURAL C\(g\ 4 10
ARA COMMUNITY HIGH DM
36 | SCHOOL, ARA IKOLE RU K 5’ 1 4 10
ITAPAJI COMMUNITY HIGH &\)
37 | SCHOOL, ITAPAJI IKOLE «P\ L 1 4 10
AYEBODE HIGH SCHOOL, h g
38 | AYEBODE IKOLE \Q\\Q RAL 1 4 10
IREPODUN HIGH SCHOOL, ~
39 | IpAO-EKITI IK%‘EK RURAL 1 4 10
COMMUNITY JUNIOR HIGH POPUN
401 SCHOOL.AWO \ URBAN
’ /\’ ODUN 1 4 10
EKITI BAPTIST JUNIOR HI \ IREPODUN
411 SCHOOLAWO . URBAN
’ P ) IFELODUN 1 4 10
Yy
ARE/AFAO JUNIO Hlél) IREPODUN
42| scHooL . - URBAN
KN IFELODUN 1 4 10
EGIRI-OK HIGH IREPODUN
43 | SCHOOL - RURAL
~ IFELODUN 1 4 10
<
a4 | €O TY HIGH fREPODUN URBAN
IWOROKO-EKITI IFELODUN 1 4 10
l& PORA JUNIOR HIGH IREPODUN | AN
CHOOL,IROPORA IFELODUN 1 4 10
v
OLOKETUYI JUNIOR HIGH IREPODUN
46 SCHOOL, IGBEMO . RURAL
’ IFELODUN 1 4 10
47 | COMMUNITY JUNIOR HIGH fREPODUN RURAL
SCHOOL,ESURE-EKITI [FELODUN . 4 10
COMMUNITY JUNIOR HIGH IREPODUN
48 SCHOOL, EYIO . RURAL
’ IFELODUN 1 4 10
OBALATAN COMMERCIAL
49 | GRAMMAR SCHOOL, ILUPEJU | OYE RURAL

10
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s i(;l}\i/[é/}[gU;}IgY HIGH SCHOOL. | yp RURAL 1 ) .
51| COMPRENENSIVE TAPA | OYE URBAN | | : 1o
[ DG ow |, |y |
s [RHOTTOOr o wmr |, |, |
o S(S)HI\iIIMUNITY HIGH SCHOOL, | o = RURAL 1 ) .
55 | SCHOOLAYEDE OYE RURAL | 4 10
>6 igﬁgggggg\gwa aigH, ove | OYF URBAN 1 4 PR
[T NN o o | | |y A

TOTAL | &7 24N 570

Source: FIELD SURVEY 2020
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Appendix
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Figure 4.1: Sex distribution of teachers in public Basic Schools in Southwest,
Nigeria
\\ .
Source: Researcher’s Field Study 2020 @
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Figure 4.2: Distribution of class taught by teachers in public Basic Schools in
Southwest, Nigeria

Source: Researcher’s Field Study 2020
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OND with teaching qualification

HND with teaching qualification

University degree without teaching
qualification
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ey
University degree with teaching
qualification
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Figure 4.3: Distribution of highest teaching qualification of teachers in public Basic
Schools in Southwest, Nigeria

\\

Source: Researcher’s Field Study 2020
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Figure 4.4: Distribution of teachers by areas of specialization in public Basic Schools in
Southwest, Nigeria

Source: Researcher’s Field Study 2020
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Figure 4.5: Distribution of school location in public Basic Schools in Southwest,

Nigeria
Source: Researcher’s Field Study 2020 @\
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Figure 4.6: Histogram showing the distribution curve of class enrolment in public Basic

Schools in Southwest, Nigeria
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Source: Researcher’s Field Study 2020

Audio and visual materials were...
Appropriate instructional materials wer...
Appropriate instructional materials for...
Teaching/learning materials were...
Teachers willingly shared instructional...
Regular learners’ assessment by principal
Roles and duties of member staff were...

Curriculum contents were made available

Instructional Material Management

The curriculum contents were taught to...

Curriculum delivery methodologies wer...

Southwest, Nigeria

0 05 1 15 2 25 3 35 4 45

Bl Mean Response

Figure 4.7: Level of instructional material management in public Basic Schools in

Source: Researcher’s Field Study 2020

283




Infrastructural Materials Management

Online information, internet services and E-...
Technical workshops were is provided

Health facilities were provided in the...
There was good source of power

Recreation and sporting facilities were...
Laboratory materials were provided

There was a good portable water in the...
Office furniture and fixtures were provided
Toilets/latrines were readily provided

Classrooms were adequate

B Mean Response

0.5

1 145 2 25 3

35 4

Figure 4.8: Level of infrastructural material management in public Basic Schools in Southwest,

Nigeria

Source: Researcher’s Field Study 2020
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Cultural and Creative Arts
Physical Health Education
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Yoruba Language

Civic and Moral Education
English Language
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Figure 4.9: Level of teacher adequacy in public Basic Schools in Southwest, Nigeria
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Source: Researcher’s Field Study 2020
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| like the way my school environment...

The school promotes confidence and...

Learners Motivation Towards Learning

Southwest, Nigeria

My parents are informed regularly of...
During some lessons we are given the...
The school provides learners with an...

| feel confident to go to the guidance...
The Head and/or Assistant Head are fair...

| am given the opportunity to participat...

| am given homework regularly and it is...
The teachers’ guide on how to improve...
The school organises various activities...
All learners are given the opportunity to...
The teachers make lessons interesting b...
The teachers ask us questions to see...

| feel comfortable approaching the Hea...

3.2

34

36 38

4

4.2

4.4

B Mean Response

Figure 4.10: Extent of learners motivation toward learning in public Basic Schools in

Source: Researcher’s Field Study 2020
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