Chapter One
Introduction
1.1 Background to the Study
Parents, educators, school administrators, and policymakers are increasingly
concerned about junior secondary student academic achievement in Business Studies. Despite
the importance of Business Studies in providing students with fundamental entrepreneurial
and financial literacy skills, their achievement in the course has continuous %ﬁelow
expectations. The decline in academic achievement has sparked subssagti‘@cussions and

debates in the educational system. Several studies have linked poo ic achievement to
a variety of issues, including student attitudes, teacher qual'b&ctional methodologies,
the school atmosphere, and the availability of instruc | materials. However, current
research indicates that a thorough understandin se aspects, notably the impact of
parental participation and the sufficiency Qb@ ing materials, is required to solve the
persisting academic obstacles in Busings\'%esl.

.

It has been established t@ucaﬁon is fundamental to society advancement,
equipping individuals with th¢snformation, skills, and competences essential for meaningful
community contributio?@s essential for promoting economic development, social stability,
and technical @en‘a Quality education enables nations to develop a productive
workforce, %r responsible citizens, and encourage lifelong learning?. Business Studies is
an e@’bdiscipline that provides students with vital entrepreneurial, managerial, and
financial literacy competencies. This multidisciplinary discipline equips learners to manage
the intricacies of the business environment, make informed financial choices, and enhance the
economic advancement of their communities.

Business Studies is an academic discipline that examines the concepts, practices, and

functions of business and trade. It imparts students with insights into the functioning of



organisations in both local and global contexts, emphasising domains such as finance,
marketing, human resources, production, and entrepreneurship. The course intends to furnish
students with fundamental competencies such as decision-making, critical thinking,
communication, and problem-solving, which are crucial for proficient business
administration and operations. Business Studies provides students with an understanding of
the economic and regulatory underpinnings that shape business operations and emphasises
the importance of ethical conduct in the corporate environment?. Q
Furthermore, Business Studies cultivates an entrepreneurial m'n@ promoting
innovation, creativity, and strategic planning. It aids students in co ding the roles and
responsibilities of many stakeholders in a business, including “management, employees,
consumers, and governmental entities. Studying this @se equips learners to pursue

professions in business, manage their own fi

S(B make significant contributions to
established organisations. Ultimately, Busi udies establishes a basis for educated
economic engagement and cultivate§ @aﬁon of responsible and innovative citizens®*.
The academic achievement of st@ in Business Studies is frequently regarded as an
indicator of their preparedne&@mplement theoretical knowledge in practical contexts.
However, acadé@achievement is not simply determined by student’s intellectual
abilities. Vario '@ influence learning outcomes, with parental involvement and the
availability @nstructional materials playing key roles. A significant factor that has been
iden@ a significant influencer of student’s academic achievement is the presence of
parental support, both at home and within the context of the school environment®. In a similar
vein, providing students with access to instructional resources that are adequate and suitable

improves their comprehension and memory of subject matter, thereby creating an

environment that is conducive to learning®.



Academic achievement is a critical metric of students' learning outcomes, showing
how well they've learnt the curriculum's knowledge, abilities, and competencies.
Examinations, assignments, projects, and other evaluation tools measure students' subject
knowledge. Academic achievement in Business Studies shows how effectively students
understand entrepreneurship, management, marketing, and financial literacy. Successful
academic achievement generally reflects a student's ability to apply theoretical knowledge to
real-world situations, solve issues, and make business judgements. Parental i Qment and
teaching materials greatly impact academic success. Students stay moti\&eg and perform
better when parents guide, supervise, and encourage a positive a@e towards learning.
Quality instructional materials including textbooks, busiaess “simulations, and digital
resources help students comprehend and apply business p gs. Parental involvement and
instructional tools create a supportive learning Qnent that boosts Business Studies
grades’. \Q’b

Parental involvement refers t.o @Ve participation of parents in their children's
educational experiences, encompa 'Q@\arious activities that contribute to academic success.
It involves the time, effort,’@ resources parents dedicate to supporting their children’s
learning, both at homg within the school environment. This involvement plays a
significant role '@ng students' attitudes towards education, fostering motivation, and
building a s@g foundation for academic achievement®. Research has consistently shown
that %@ with supportive and engaged parents tend to perform better academically,
demonstrate higher levels of self-confidence, and exhibit positive behavioral traits. In
Business Studies, where practical understanding and problem-solving skills are essential,
parental involvement can provide students with additional support to navigate complex

business concepts’.



A significant aspect of parental participation is the supply of educational resources.
Parents who invest in textbooks, instructional software, and other supplementary resources
provide their children with access to extensive learning tools beyond the classroom. In
Business Studies, access to business magazines, financial literacy literature, and interactive
digital resources can augment students' comprehension of practical business applications. By
providing these materials, parents enhance the learning process, rendering &retical
concepts more applicable and tangible. The presence of a favourable study nment at
home, encompassing a tranquil area for studying and essential materials e@yzes scholastic
success!?, 0

Monitoring academic success is an important com n parental involvement.
Parents who routinely review their children's assignmen Egate test results, and provide
constructive feedback help to reinforce learning mgntify areas where more assistance
may be required. Open communication with,t g@rs and school authorities allows parents to
be informed about their child's acad%c strengths and problems. This collaborative

.
partnership enables educators and 1{‘6}& to work together to create customised interventions
that meet specific learning’ Q& I, Timely parental comments and encouragement can
motivate children to acﬁ@%ﬁrﬁcipate in class discussions, finish assignments successfully,
and develop a s@/@rest in business-related subjects.

Furt@ore, parental involvement includes active participation in school activities
such@’Qding parent-teacher conferences, volunteering at school events, and serving on
parent advisory committees. By participating in these events, parents obtain vital insights on
their children's learning environments and contribute to school improvement efforts. In
Business Studies classrooms, parents with business experience can mentor students, provide
practical insights, and encourage entrepreneurial activities. Their participation not only

improves the learning experience, but also deepens the school-community collaboration.



Finally, when parents actively participate in their children's education, they build a
supporting network that promotes academic growth, resulting in better learning results in
Business Studies and other topics!2.

On the other hand, instructional materials are vital resources employed by educators
to enhance the teaching and learning process, rendering lessons more interesting, interactive,
and comprehensible. They encompass a range of instruments intended to facilitate,learning
goals by delivering information in formats that accommodate diverse lea %es. In
corporate Studies, teaching materials are essential as they offer students raQC) nsights into
actual corporate operations. Educators can elucidate intricate ts provoke critical
thinking, and promote experiential learning through the utilis %lsual aids, simulations,
and digital resources. Instructional materials connect th@lcal knowledge with practical

application, thereby improving students' academlcEm‘@ance13

The issue of subpar learning outc usiness Studies within Nigeria’s basic
education system is frequently attrﬂg@ the insufficient utilisation of a variety of
instructional materials. A s1gn1ﬁq§ mber of classrooms continue to depend on rote
learning, resulting in stude‘r&eling disengaged and struggling to connect theoretical
knowledge with practlﬁb?siness situations'*. Nonetheless, finding have shown that the
introduction of j .5@1 nal materials like charts, business models, multimedia presentations,
and interactbsimulations cultivates a vibrant learning atmosphere that enhances critical
thinl@@problem-solving abilities. This transition enhances academic outcomes while
also providing students with the essential skills required succeeding in a progressively
intricate economic environment!'>.

Instructional materials are resources that support teaching and enhance learning. A

diverse array of materials offers a realistic depiction of augmenting educational content,

thereby improving the learning experience. These constitute audible, visual, or a combination



of both. These products are utilised by educators and learners to facilitate effective instruction
and comprehension'®. It has been asserted that instructional materials are locally produced or
imported instruments that can significantly enhance lesson delivery when utilised correctly. It
was stated that instructional materials are resources or aids utilised by teachers during lesson
presentations to enhance learners' comprehension of the subject!’. It was emphasised that
instructional materials enhance the comprehension of abstract topics by helping tq solidify
ideas and excite students' imagination. The utilisation of instructional reso Q%ances
active engagement and participation in the teaching-learning proc3s< hile conserving
teacher energy and minimising vocal directions'®, 0

Moreover, the instructional materials hold signiﬁcant@ﬁce in education as they
facilitate the transfer of information between individ@ aid educators in broadening
students' experiential horizons, ignite learners' int esb d help both educators and students
navigate physical constraints during lesso f’bry, among other benefits!. Instructional
materials serve as essential tools for.tg\"ng and encompass a variety of resources such as
textbooks, charts, audio and ViSl\‘?\S, workbooks, kits, and other pertinent materials
designed to engage leameré.iliese resources should be introduced by the teacher at the
appropriate time to maﬁ@e their effectiveness®.

A vari '@ucational resources is frequently utilised in Business Studies
classrooms. @tbooks and workbooks offer organised content, guaranteeing students access
to u@%nowledge on subjects such as marketing, entrepreneurship, and financial
management. Charts, graphs, and info-graphics visually depict business concepts, facilitating
students' interpretation of financial data and comprehension of market patterns. Business
simulations, role-playing exercises, and case studies provide experiential learning
opportunities, enabling students to apply theoretical knowledge to practical business

situations. Furthermore, digital tools include educational films, interactive software, and



online business simulations offer dynamic learning experiences that promote autonomous
discovery and reinforce classroom instruction?!.

The availability of instructional materials significantly influence student learning
results. Access to well-structured materials enhances students' engagement, comprehension of
subject matter, and information retention. Instructional resources that provide practical
business examples and experiential learning assist the development of problem-solying and
decision-making skills in students. Furthermore, educators with access to v Qd current
instructional resources can use creative pedagogical approaches that a c@odate diverse
learning preferences. This inclusive methodology cultivates a mo@n&mic and student-
focused educational atmosphere, leading to enhanced aca@ﬁtievemem in Business
Studies?2. Q

The absence of instructional materials mi I@de the learning process, restricting
students' capacity to comprehend and %%smess principles. Insufficient resources
frequently result in dependence on rote Xsation instead of critical thinking and practical

.

application. Educational instituti@ith little instructional resources may encounter
difficulties in delivering '@%ing learning experiences, especially in disciplines
necessitating a robust}@%al component, such as Business Studies. To address these
difficulties, pa 'é@ as school administrators, government organisations, and parents
must work guarantee the availability of sufficient instructional materials. Moreover,
ongc@ssional development for educators regarding the appropriate use of these tools
is crucial to optimise their influence on student learning and academic success?>.

Parental involvement and the availability of instructional materials are closely linked
to students' academic achievement, particularly in Business Studies. When parents actively
support their children’s education by providing learning materials, supervising assignments,

and encouraging effective study habits, students tend to perform better academically. Parental



involvement fosters a sense of accountability and motivation in students, contributing to their
academic success®*. Additionally, instructional materials serve as critical tools that facilitate
the learning process by enhancing students’ understanding of theoretical concepts and
promoting practical applications. The synergy between parental support and quality
instructional resources creates conducive learning environment, which directly impacts
academic performance?.

Limited studies have highlighted the significant influence of parental i Qment and
instructional materials on students' academic achievement in science a@ocial science
subjects®’. For instance, research has shown that students whose p r@ actively engaged
in their education tend to achieve higher grades, demonstratg=i ;;%Ved cognitive skills, and
develop better problem-solving abilities. Similarly, \%« to appropriate instructional
materials has been found to enhance comprehensi r@[ion, and application of students 2%
27 In Business Studies, the use of real-life cas 1es, business simulations, and digital tools
further reinforces learning, enabling §tu e h) apply their knowledge in practical scenarios.
These findings underscore the imp@é of both parental support and instructional resources
in determining students’ acad success.

Despite the exi&@%idence, gaps remain in the literature regarding the combined
effects of pare ﬁ@lvement and instructional materials on Business Studies students’
academic ac@/ement. While numerous studies have explored these factors independently,
limited @keh has examined their joint influence, particularly in the context of secondary
education. Furthermore, most studies tend to focus on core subjects like mathematics, science,
and language, leaving Business Studies underrepresented. Additionally, contextual factors
such as socioeconomic status, school resources, and cultural differences are often overlooked,
resulting in a lack of comprehensive insights. Therefore, this study aims to address these gaps

by investigating the combined impact of parental involvement and instructional materials on



the academic achievement of Business Studies students in In Ibarapa-East Local
Government Area, Oyo State.
1.2 Statement of the Problem

The increasing focus on academic achievement in Business Studies has raised
significant concerns among educators, parents, and policymakers in the Ibarapa-East Local
Government Area of Oyo State. Despite the significance of the subject in providir&udents
with essential entrepreneurial and business management skills, reports rev persistent
decline in students' academic performance. This trend prompts essentia ewles regarding
the elements that affect students' achievement levels. Parental invt, which includes
activities like overseeing homework, participating in school tings, and offering emotional
and financial support, is recognised as a crucial factor in@:n‘[s’ academic achievement. In
Ibarapa-East, there seems to be insufficient a ifbﬁvolvement from parents in their
children's educational endeavours, which actor in the suboptimal learning results
observed. Furthermore, the insufﬁcie.n@tructional materials, such as textbooks, charts,
audio-visual aids, and various teachi sources, exacerbates the issue. These materials play
a crucial role in improvink&%nts’ comprehension and memory of Business Studies
concepts. Although ear\%nQestigations have examined the impact of parental engagement
and educationa f@z\&y s on students' academic outcomes, there is a scarcity of empirical
data specif@y related to Business Studies in Ibarapa-East. The socio-economic
char@rgs of parents in the region, along with difficulties in resource allocation to
schools, could intensify the problem. A comprehensive grasp of the interplay among these
factors is essential for the design of effective interventions aimed at enhancing students'
learning outcomes. This study aimed to investigate how parental involvement and the
instructional materials impact the academic performance of Business Studies students in the

Ibarapa-East Local Government Area.



1.3

Aim and Objectives of the Study

This study aimed to investigate the influence of parental involvement and the

instructional materials on academic achievement of Business Studies students in the Ibarapa-

East Local Government Area.

ii.

iii.

1v.

Vi.

Vii.

Viii.

iX.

The objectives of the study were to:

determine the level of academic achievement of Business Studies students &arapa-
East Local Government Area; Q

examine the influence of parental parental supervision on the acad&i} achievement
of Business Studies students in Ibarapa-East Local Govern @a;
determine the influence of parental communication Gémhers on the academic
achievement of Business Studies students in Ibare@ast Local Government Area;
examine the influence of parental engag %Qschool activities on the academic
achievement of Business Studies stude arapa-East Local Government Area;

determine the level of availabil@ instructional materials for teaching Business
. \'

Studies students in Ibarapaég\mcal Government Area;

examine the level of ‘a@lacy of instructional materials for teaching Business Studies

in Ibarapa-East‘@a Government Area;

ascertai 't%\l%el of effective use of instructional materials in teaching Business

Stud@n Ibarapa-East Local Government Area;

\@ne the combined influence parental involvement and the instructional materials

on academic achievement of Business Studies students in the Ibarapa-East Local
Government Area; and

determine the relative influence of parental involvement and the instructional
materials on academic achievement of Business Studies students in the Ibarapa-East

Local Government Area.
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14 Research Questions

The following research questions were raised to guide the study:

1.

What is the level of academic achievement of Business Studies students in
Ibarapa-East Local Government Area?
What is the influence of parental parental supervision on the academic
achievement of Business Studies students in Ibarapa-East Local Government Area?
What is the influence of parental communication with teachers o academic
achievement of Business Studies students in Ibarapa-East Local Government Area?
What is the influence of parental engagement in school iti¢s on the academic
achievement of Business Studies students in Ibara ﬁocal Government Area?
What is the level of availability of instructio@aaterials for teaching Business
Studies in Ibarapa-East Local Govern m'a‘%?
What is the level of adequacy '@mctional materials for teaching Business
Studies in Ibarapa-East Local %rnment Area?

.
What is the level of efﬁx@ use of instructional materials in teaching Business

Studies in Ibarapa %ocal Government Area?

1.5  Hypotheses QQ

The foll '@ 1 hypotheses were tested in this study at 0.05 level of significance.

Hol: Theredill be no significant combined influence of parental involvement and

tinst%/@’g materials on academic achievement of Business Studies students in the Ibarapa-

East Local Government Area.

Ho2: There will be no significant relative influence of parental involvement and instructional

materials on academic achievement of Business Studies students in the Ibarapa-East Local

Government Area.

1.6 Scope of the Study

11



This study investigated the impact of parental involvement and instructional materials
on the academic achievement of Business Studies students in public junior secondary schools
within the Ibarapa-East Local Government Area of Oyo State. The research focused on two
independent variables parental involvement and instructional materials—and one dependent
variable, academic achievement. Parental involvement was operationalised using three
indices: parental supervision, communication with teachers, and engagement i&school
activities. Instructional materials were examined based on their availability, acy, and
effective utilisation in the teaching and learning of Business Studies., Students’ academic

achievement was measured using the Business Studies Achieveme SAT). The study
=

concentrated on Junior Secondary School (JSS) students enr@ usiness Studies across
selected public schools in the area. This geographicals was adopted to understand
educational challenges unique to the local contexty a@arly those arising from differences
in parental involvement and the distributio@ ructional resources, which are known to

N

influence learning outcomes. . \

The research was delim{&l;\to JSS 2 students for specific academic and
methodological reasons. At'@lme of the study, JSS 3 students were preparing for the
Junior Secondary Scho amination and transitioning to the senior secondary level, making
them less acce 1‘@ research activities. In addition, JSS 2 students occupy a strategic
middle posi@ in the junior secondary school cycle. They have acquired foundational
kno% rom JSS 1 and are sufficiently exposed to core Business Studies concepts, yet
they are not under the examination pressure faced by JSS 3 students. This makes them more
stable, available, and academically suitable for evaluating the influence of parental
involvement and instructional materials on learning outcomes. By focusing on this category

of learners, the study ensured more reliable data and findings that are representative of typical

learning experiences in Business Studies at the junior secondary level. The results are
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expected to provide practical recommendations for improving academic performance in
Business Studies in Ibarapa-East Local Government Area.
1.7  Significance of the Study

This study on parental involvement, instructional materials, and academic
achievement in Business Studies among students in Ibarapa-East Local Government Area of
Oyo State holds significant implications for a wide range of educational stakeholders. The
findings will help parents, educators, school administrators, legislators, searchers

improve educational outcomes and promote effective teaching and leeﬂqgty niques. The

study will emphasise parents' crucial involvement in their childre ' mic development.
=

Understanding the impact of their involvement on students' ent in Business Studies

will encourage parents to actively participate in their ch's academic activities, provide
adequate support, and work effectively with %@ to create a conducive learning
environment both at home and at school. ’b

The study's findings will help tors and school officials understand the need of
sufficient instructional resources V{ﬁj\eaching business studies. The project will make
evidence-based suggestions T@%}w schools might increase the availability and effective use
of instructional resour&st order to improve teaching effectiveness and student learning
outcomes. Furt .&M it will assist teachers in developing new and resourceful teaching
approaches é‘;lose the learning gap caused by insufficient instructional materials. The
resea% il provide policymakers and government organisations with vital data to influence
policies and initiatives that promote more parental involvement in schools and assure proper
instructional material provision. The study's findings can be used to develop targeted
interventions that address educational problems in Ibarapa-East, eventually boosting students'

academic attainment and eliminating educational inequities.
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Researchers and academics will also benefit from the study because it adds to the
increasing body of knowledge on factors influencing educational attainment. The study's
localised focus on Business Studies in Ibarapa-East offers a unique perspective that can be
used to inform future research in other locations with similar socioeconomic and educational
situations. Furthermore, it will serve as a framework for comparative research that investigate
the impact of parental participation and instructional resources on other disciplines.
Ultimately, this study has the potential to improve the academic performa QBusiness
Studies students. By outlining tangible ways for increasing parental eng e&y and resource

availability, it will improve overall educational quality and bett tudents for future

academic and professional endeavours in business. Q
1.7  Limitation of the Study Q

There were various limitations to this U%anitially, it was limited to Junior
Secondary School Two (JSS II) students enr in Business Studies programs at specific
public schools in Oyo State's Ibarapfl-E Bcal Government Area. As a result, the results
could not apply to private schoo{cq\other local government districts. Second, because
participants may have providgd.socially acceptable answers, the study's self-reported results
from questionnaires m b%one to response bias. Furthermore, the cross-sectional design
made it more dj 1%& prove a link between academic success, instructional materials, and
parental par@atlon. The differing degrees of collaboration between instructors and school
adm%/@s were another drawback that might have affected the availability of reliable
data. Finally, the scope of data collection was limited by time and budget restrictions, which
prevented the inclusion of more schools and a bigger sample size that may have improved the
external validity of the study.

1.9 Operational Definition of Terms

Terms are defined according to their usage in this study. These terms include:

14



Academic Achievement in Business Studies: This refers to the result of the test giving to

students in the course of the study using Business studies achievement test (BSAT).

Parental Involvement: This refers to the participation of parents in their children's education
including parental supervision, communication with teachers and engagement in school

activities to support their learning in Business Studies in Ibarapa-East Local Government

Area, Oyo State. \
Parental supervision: This refers to the support parents provide by monitor@ guiding

their children's schoolwork and learning activities to help them succee@gﬂically well in

Business Studies. 0

Communication with Teachers: This refers to the interacti@etween parents and teachers
through meetings, phone calls, messages, or school eV@to discuss students’ academic
progress, behavior, and any challenges they ma}%ém Business Studies in Ibarapa-East

Local Government Area, Oyo State. ®%

Engagement in School Activities: F \&ers to the participation of parents in events such

as parent-teacher meetings, sch@{%en days, academic workshops, and extracurricular

N

programs, to support the&@ken’s learning and overall academic achievement in Business

Studies in Ibarapa—E%

Instructional Materials: This refer to the resources used by teachers to facilitate the

1 Government Area, Oyo State.

teaching arning of Business Studies, including textbooks, charts, audio-visual aids,
digit;fkpsources, and other educational tools available in schools within Ibarapa-East Local
Government Area, Oyo State.

Availability: This refers to the presence of instructional materials such as textbooks, charts,
audio-visual aids, and other teaching resources that are necessary for effective teaching and
learning of Business Studies in schools within Ibarapa-East Local Government Area, Oyo

State.
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Adequacy: This refers to the sufficiency of instructional materials in terms of quantity with
the Business Studies curriculum to effectively support teaching and learning in schools within

Ibarapa-East Local Government Area, Oyo State.

Effective Use: This refers to the proper and purposeful application of instructional materials
by teachers to enhance students' understanding, engagement, and academic achievement in

Business Studies in schools within Ibarapa-East Local Government Area, Oyo Statcx

Business Studies: This is a subject taught at the junior secondary school lev@ provides
students with foundational knowledge and practical skills in areawgv..ds commerce,
entrepreneurship, accounting, marketing, and office managem @Ibarapa-East Local
Government Area, Oyo State. Q§

Junior Secondary School Students: This refer to stu@ts in the first three years of
secondary education (JSS 1 to JSS 3) who are ty%’b etween the ages of 10 and 15, and

are studying Business Studies in schools w@arapa—East Local Government Area, Oyo

State. . s&

N\
\%
&

Qﬁ\
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Chapter Two

Literature Review

The chapter reviewed the related literature on the study under the following sub- headings.
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2.1 Conceptual Review
2.1.1 Concept of Academic Achievement

Academic achievement denotes performance results that reflect the degree to which
an individual has attained particular objectives emphasised in educational settings,
specifically in schools, colleges, and universities. Educational systems primarily establish
cognitive objectives that either span various subject areas (e.g., critical thinking) or
encompass the attainment of knowledge and comprehension within a partic %tellectual
domain (e.g., numeracy, literacy, science, history). Consequently, acaw&womplishment
ought to be regarded as a multidimensional construct including realms of learning.
The concept of academic accomplishment varies based on t‘r@% employed to assess it,
due to the extensive scope of the field encompassit@iverse educational outcomes’.
Academic achievement is indicated by various B@S including general indicators like
procedural and declarative knowledge owmithin an educational framework, more
specific criteria such as grades or.p&f&mance on standardised achievement tests, and
cumulative indicators like edu@g& degrees and certificates. All criteria share the
characteristic of represent'. Antellectual pursuits and, hence, reflect an individual's
intellectual capacity t&rying degrees. In advanced cultures, academic achievement
significantly in(&eﬁ}@ach individual's life?.

Ac ic success, as quantified by GPA (grade point average) or standardised
exarﬁi&ns like the SAT (Scholastic Assessment Test), dictates a student's eligibility to
pursue further education, such as university attendance. Consequently, academic achievement
determines eligibility for higher education and, depending on the degrees obtained, impacts
one's professional career post-school. In addition to its significance for individuals, academic
accomplishment is crucial for a nation's wealth and development. The robust correlation

between a society's academic achievement and favourable socioeconomic development is a
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primary rationale for undertaking international studies on academic performance, such as
PISA (Programme for International Student Assessment), conducted by the OECD

(Organisation for Economic Co-operation and Development)?.

Academic achievement was historically seen as the paramount outcome of formal
education, and there is little debate regarding the crucial role these accomplishments play in
students' lives and beyond. Researchers and policymakers are increasingly consideri{g social
and emotional aspects, along with their interrelationships, as indicators of stu@ ell-being
and psychological development. The recent incorporation of social a ional metrics
into established Organisation for Economic Co-operation a @re opment (OECD)
assessments, such as PISA, exemplifies this trend. Thes@% encompass emotional
regulation (e.g., stress resilience, optimism), task perform (e.g., motivation, perseverance,
self-discipline), and composite skills (e.g., metac%@% self-efficacy). This Issue contains
six rigorous empirical studies that explore t% acies of elements associated to academic
accomplishment, as well as others that g&ss intrinsic legitimacy*.

Academic achievement in eksa\tlon refers to the outcome of learning and serves as a
gauge of how well student.s@tructors, and school institutions have accomplished their
school goals. Based on\é consistently poor levels of academic achievement in Business
Studies and th@ ive attitude towards it, it is evident that scientific education has been
inadequatel)@plemented. The assessment of academic achievement is typically conducted
throuih/%aminations or ongoing evaluation, although there is no widespread agreement on
the best effective testing approach or the key components of knowledge. Achievement, in the
context of school environments such as schools, colleges, and universities, refers to the
measurable outcomes of a person's achievement that indicate the extent to which they have
successfully attained specific objectives®. In addition to the problem of low achievement in

Business Studies in school institutions, it is common for students in Nigerian schools to
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choose Business Studies because it is a scientific subject that is relatively easy to earn high
grades in, making it particularly appealing to them. Interest is crucial when it comes to
teaching and learning Business Studies. Furthermore, there exists a correlation between
student involvement and the instructional methodologies utilised by the lecturers. Given this

information, a number of scholars suggest implementing innovative methods to improve

students’ academic achievement®.
Although numerous novel methodologies have been employed, Busi ﬁtudies
students instructors persist in doing poorly and displaying minimal enthusi or the subject.

This emphasises the significance of conducting experiments usin @c ing approach and
method that are compatible, as well as studying how C06§pping and cooperative
learning might impact the achievement and focus of B@SS Studies teachers. Academic
achievement refers to the progress and growth @nts, which is determined by their
learning experiences in a school program 1s designed to fulfill specific goals and
objectives. Academic accomplishm?@ to the actual abilities and knowledge that
students acquire while participati@an school programme’. In the field of education,
academic achievement refers ¢ amount of knowledge acquired through formal education,
as well as the outcom@%mpact of instruction received in a learning setting. Colleges
achieve their sc '@; by assessing learners' progress through grades®. The course seeks to
modify lear®' ehaviour by targeting those specific goals. Academic achievement is
deﬁre\d/@e acquisition of proficiency in a specific skill or area of knowledge. Academic
achievement in school institutions such as secondary schools, colleges, and universities
encompasses a student's achievement in several settings, including classrooms, laboratories,
libraries, and work environments®.

Academic achievement refers to observable or measurable behaviour in a specific

subject, indicating the extent to which a student accomplishes tasks and studies. It serves as
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evidence of knowledge acquired through learning activities over time and reflects the
attainment of school goals within a school. The academic achievement of students is a
primary indicator of the effectiveness or success of a school institution and is often assessed
using achievement tests administered at the end of a lesson, term, or session!®. Academic
Achievement could be referred to as an accomplishment, which reflects a sense of sincerity,
candidness, and perseverance on the part of achievers (students), parents, and te&hers, as
well as other concerned school stakeholders. It may partly mean a student's ement in
school, especially in his/her marks on tests or examinations. ;l{&fge, academic

achievement could be considered a multi-faceted construct th t@
=

learning domains. Academic achievement is a broad area th@

ade up of various
passes a wide range of
school outcomes. Hence, the conceptualization of acade@achievement often depends on
metrics used to measure it. Among many criterﬁb@ldicate academic achievement are
general indicators such as grades or performa; school achievement test or examination,
and cumulative indicators such as acade 1§grees and certificates!!.

.

A student's academic achie@t is affected by many things, including their family,
school, and society as a who'lgérsonal traits of the student, such as intelligence, motivation,
self-discipline, and lea@ ethods, are one of the most important factors. Students who
think they can '@1 school tend to do better because they have a strong academic self-
concept and@h self-efficacy. Cognitive skills, like memory, problem-solving, and critical
thinl%g@ also very important for how well a student knows and remembers what they
have learnt'?. Another important factor is the family background, which includes the parents'
level of schooling, income, and the environment at home. Parents who help their kids with
schoolwork, keep an eye on their progress, and make the home a good place to learn have a
big impact on their kids' academic success. Access to resources like books, private tutoring,

and technology can help or hurt learning depending on a person's socioeconomic standing. A
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student's confidence and drive to do well in school are also affected by how their parents feel
about school and how much mental support they give'3.

The school atmosphere is also very important for doing well in school. Having
qualified teachers, well-equipped classrooms, good teaching tools, and effective ways to
teach all have a big effect on how well students learn. There is more one-on-one attention in
schools with small class sizes, and students can do better in schools that encouragxtudent
involvement and interactive learning!4. Also, the impact of peers at school @ther help

students do well in school or cause them to get distracted and dO’QQyJ he general

academic success of students is affected by things like their cultu

the government's policies on education. Societies that put educatian first by giving schools

s, the economy, and

enough money, offering scholarships, and changing the \@c ools work give kids chances
to do well. Exposure to technology and digital le i&Q&)ls can also help students do better

in school by giving them more options for leachifig. However, economic problems, unstable

N

governments, and not enough help fro e ‘government can make it hard for students to
]

concentrate on their studies and rea@ir academic targets'>.

Q

2.1.2 Concept of Business ies

Business con@ all profit-seeking activities and enterprises that provide goods

and services n@

behalf of th@ner. Business provides people with food, clothing, housing, medical care and

an economic system, of course at a profit. The profit is made on

trans}%rghd almost everything else that makes life easier and better. There are businesses
that will produce goods such as automobiles (Toyota), breakfast cereals (proctor & Gamble),
computers (dell), cooking oil (Bidco) others will provide services such as insurance (Madison,
BlueShield), banking services (KCB, Equity), car rental (Kenatco and Avis)'®.

A business is a legally recognized organization designed to provide goods and/or

services to consumers. Businesses are predominant in capitalist economies, most being
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privately owned and formed to earn profit that will increase the wealth of its owners and
grow the business itself. The owners and operators of a business have as one of their main
objectives the receipt or generation of financial returns in exchange for work and acceptance
of risk. Notable exceptions include cooperative enterprises and state-owned enterprises.
Socialist systems involve government agencies, public ownership, state-ownership or direct
worker ownership of enterprises and assets that would be run as businesses in Kapitalist
economy. The distinction between these institutions and a business is socialist

institutions often have alternative or additional goals aside from max'&% or turning a

profit!”. 0

Business Studies is an interdisciplinary subject that p@'&udents with knowledge
and skills related to the business world, entrepreneu@, and economic activities. It
encompasses various aspects of business ope i%?including accounting, marketing,
management, finance, and economics. Th %ry goal of Business Studies is to equip
students with a comprehensive unde.rs‘&lg of how businesses function, the principles of

economic decision-making, and th@ of commerce in national and global economies. It is

a crucial subject for developi n entrepreneurial mindset and fostering financial literacy

among learners'®, Q

In discu@ness it is important to look at the factors of production which are the
inputs requitediby businesses for effective operations. There are four factors of production
nam&(:/%tural resources, capital, human resources and entrepreneurship. Each of these
factors has corresponding payment. Human resources are the people or workers who are able
to perform work for the business, they contribute their skills and abilities and in return they
get paid in form of salaries and wages. Capital includes equipment, machinery, tools and
physical facilities that the business uses in its daily operation. Technology, which is

knowledge or tools, used to produce products or services, falls under the capital and has
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revolutionized the way business operates; it has helped achieve efficiency and speed for most
activities in business. Entrepreneurship on the other hand is the creation of business ideas and

the willingness to take risk in pursuing those ideas'.

Business Studies, is the study of the management of individuals to maintain collective
productivity to accomplish particular creative and productive goals (usually to generate
profit), is taught as an academic subject in many schools. Profit represent the re&is that
business people who have taken the risk in starting and running the entit s may be

different from accountant thought of profit-difference between the ﬁ&y revenue and

expenditures. Therefore the definition leaves out the non-pro sinesses. Nonprofit
organization is an organization that serves a specific cause an@n intended to make profits.

We need to note that even though the motive of these org@tions is not to make profit they

are run like a business 2°. &Q

At its core, Business Studies em k@ the fundamental principles of business
operations, such as planning, organizj %fﬁng, directing, and controlling. These principles
help students understand how bu&%ca\es are structured and managed effectively to achieve
their goals. Additionally&*xplores the roles of different stakeholders, including
entrepreneurs, consu e}bmployees, and government agencies, in the business ecosystem.
This knowled{iéps students appreciate the interconnectedness of various economic

activities ané&: significance of ethical business practices?!.

\& of the critical areas in Business Studies is entrepreneurship and enterprise
development, which focuses on nurturing creativity, innovation, and problem-solving skills.
Through this aspect, students learn about business planning, risk management, and the
importance of adaptability in a dynamic economic environment. This prepares them to start
and manage their own businesses or contribute effectively to existing organizations.

Entrepreneurship education within Business Studies promotes self-reliance and economic
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growth by encouraging students to explore business opportunities and contribute to job

creation??.

Another vital component of Business Studies is financial literacy and management,
which teaches students how to manage money, budget effectively, and make informed
financial decisions. Concepts such as savings, investment, credit management, and taxation
are introduced to help students develop sound financial habits. Understanding financial
principles not only benefits individuals but also enhances national economt %bility by

reducing financial mismanagement and promoting economic sustainabi%&

Furthermore, Business Studies includes marketing and er behavior, which
help students grasp the importance of branding, advertisingfTarkeét research, and customer
satisfaction in business success. This knowledge is essenh@\ a highly competitive business
environment, where businesses must identify a@eet customer needs effectively. By
studying marketing strategies, students devd@awareness of how businesses create value
and establish long-term relationship\ﬂ'%h consumers. Additionally, Business Studies
highlights the role of govemme@t@ca\icies and legal frameworks in business operations.
Topics such as business y % labor laws, taxation policies, and consumer protection
regulations are covere}b ensure that students understand the legal responsibilities of
businesses. Thi{aﬁg&t is essential in promoting responsible business practices, preventing
fraud, and ;?‘@ing fair competition in the market?*.

\/&portance of Business Studies

The field of business Studies is an important academic discipline that provides
students with the knowledge and abilities necessary to successfully navigate the ever-
changing terrain of the corporate world. A full understanding of the many facets of business,
entrepreneurship, banking, bookkeeping, and office management is provided by this course.

Students get an understanding of the fundamental principles of commerce, marketing, and
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financial management via the process of studying Business Studies. These ideas are essential
for both personal and professional development in today's highly competitive economy!'”.

The role that Business Studies plays in the development of entrepreneurial abilities is
one of the most important aspects of this field. The program teaches learners how to
recognise possibilities in the economic world, effectively manage resources, and take risks
after careful consideration. Students have the ability to contribute to economic growth and the
development of innovative business concepts if they have a solid unders Qg of the
fundamentals of entrepreneurship. In addition, Business Studies helps j< ts,improve their

financial literacy by teaching them about budgeting, investm @1 decision-making
$

regarding finances, all of which are essential for the 8‘6 both individuals and

businesses separately!®. Q

Additionally, Business Studies helps stud t@me more prepared for their future
careers by providing them with an array of prastical skills that are highly valued in the
business world. Individuals acquire t}.le hecessary to prepare themselves for a variety of
career responsibilities in administ&ggl\, banking, and company management by acquiring
knowledge of bookkeepin'g\%%ce processes, customer service, and organisational
management. Having tﬁ@?ﬂities also improves employability, since many employers look
for people who '\@ndamen‘[al understanding of how businesses function effectively'.

The éﬁrl ution that Business Studies makes to the growth of the economy is yet
anot%@rgmant aspect of this field. Having a workforce that is well-informed and
knowledgeable about business is beneficial to the expansion of industries, the production of
new jobs, and the overall development of the nation. For individuals to be able to actively
engage in the economy, whether as business owners, employees, or investors, it is necessary

for them to have a solid understanding of trade, commerce, and financial institutions?’.
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The ability to make decisions and solve problems is another talent that may be
improved via the study of business. Students gain the ability to evaluate risks, make choices
based on accurate information, and build solutions to solve obstacles through the process of
analysing case studies and real-world business scenarios using this method. Not only are
these skills in critical thinking necessary in the economic world, but they are also necessary
in everyday life. In addition, Business Studies encourages flexibility and creativityi&student
behaviour. Technology and globalisation are driving rapid change in the wor % in order
for organisations to maintain their competitive edge, they need to devel p.wn individuals

N

have a better understanding of market trends, technology imp
$

behaviour, they are better able to react to changes and ado@

ts, and customer
business plans. Business
Studies helps individuals comprehend these things. I@neral, Business Studies is an

important subject that helps individuals obtain thg@necessary to be successful in both
1

their personal and professional lives. The inc on of critical business information, the
encouragement of entrepreneurial tliou \tﬂe improvement of financial literacy, and the
contribution to economic growth @1 outcomes of this. Individuals who have a strong
foundation in Business Studfﬁ;&e more suited to prosper in the modern economy, regardless
of whether they aspire tb@%ne business owners, managers, or employees?!.

Compope¢) usiness Studies

Busi@ Studies is a broad field that encompasses various subjects related to business
oper@ anagement, and commerce. It provides students with foundational knowledge
and skills essential for understanding and participating in the business world. The major
components of Business Studies include Commerce, Office Practice, Bookkeeping, Keyboard
and Shorthand?>2324,

Commerce is a fundamental component of Business Studies that deals with the buying,

selling, and distribution of goods and services. It covers essential topics such as trade,
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transportation, warehousing, advertising, banking, and insurance. Understanding commerce
helps students appreciate the role of business transactions in economic development and how
businesses interact in local and global markets.

Office practice focuses on the administrative and clerical functions necessary for
running a business efficiently. This component teaches students about office equipment,
record-keeping, communication methods, filing systems, and workplace etiquett&Ofﬁce

practice is crucial in preparing students for careers in administration, secrete@\ties, and

office management. (J
r tation of financial

iples such as the double-

This component deals with the recording, classification, an

transactions. It introduces students to fundamental accounting=pri
entry system, financial statements, ledgers, balance Sh@ and profit and loss accounts.
Bookkeeping and accounting are essential for mai td@ accurate financial records, making
informed business decisions, and ensuring 1 ﬁ@npliance in financial reporting.

Typing text, numbers, and S)./rg&o a keyboard is called keyboarding. It entails
quickly and accurately typing dat\ﬁy\@a computer, typewriter, or other electronic device.
Business operations depend@%eyboarding for document, report, and communication
creation and administra@%yboarding involves learning about QWERTY, DVORAK, and
numeric keybo s\‘Q,*gect sitting posture, home row key placement, and touch-typing allow
students to without looking at the keyboard. Students practise typing drills, speed tests,
and @’Q to improve their skills. Word processing software is used to format business
letters, memos, reports, and tables. Additionally, it stresses computer ergonomics, safe work
habits, and secrecy when handling sensitive data.

Shorthand uses abbreviations, strokes, and special characters to express words and
phrases. This manual talent is useful in secretarial, journalism, court reporting, and

administrative jobs since it quickly records spoken words. Shorthand lets writers follow
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speeches in meetings, interviews, and dictations. Shorthand involves studying Pitman, Gregg,
Teeline, and Speedwriting techniques, while Pitman Shorthand is most popular in Nigeria.
Students learn consonant strokes, vowel signs, and word positioning relative to the writing
line to transmit diverse sounds and meanings in shorthand. Punctuation signals and shorthand
phrases for frequent words and idioms are also taught. Shorthand training requires dictation
exercises to capture notes at different speeds and accurately transcribe them into longhand or
typed material. Shorthand training builds speed from beginning to professi levels as

C

pupils write faster without sacrificing accuracy.
Career Opportunities Available in Business Studies 6\
Business Studies provides students with a bro ndation in commerce,
management, finance, and entrepreneurship, opening doo@numerous career opportunities.
The skills acquired through Business Studies p %'ndividuals for various professional
roles in both the public and private sectors. % e career opportunities available include
accounting and finance, business maila ent, marketing, entrepreneurship, human resource
management, banking, and office a@trationzzﬁzw‘.
Accounting and Finance: O he most prominent career paths in Business Studies is in
accounting and ﬁnance\@%ates can work as accountants, financial analysts, auditors, tax
consultants, a '@ial advisors. These professionals help businesses manage their
financial rec@s, conduct financial planning, and ensure compliance with tax and financial
regu ti%’bCareers in accounting and finance are in high demand across all industries,
including government agencies, private corporations, and non-profit organizations.
Business Management and Administration: Business management is another key career
opportunity for Business Studies graduates. Individuals in this field can work as business

managers, operations managers, administrative officers, and project coordinators. Their

responsibilities include planning, organizing, leading, and controlling business activities to
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ensure efficiency and productivity. Strong leadership and problem-solving skills are essential
in this career, and opportunities exist in industries such as retail, manufacturing, healthcare,
and technology.

Marketing and Sales: A career in marketing and sales is ideal for individuals with strong
communication and persuasion skills. Business Studies graduates can work as marketing
executives, sales representatives, brand managers, digital marketers, and advertising
specialists. These professionals develop marketing strategies, conduct m research,
promote products or services, and engage with customers to drive busi’n<&49mh. With the

rise of digital marketing, there are even more opportunities in on

rtising, social media

marketing, and e-commerce.

Entrepreneurship and Business Ownership: Busines %s equips students with the
skills and knowledge needed to start and manage t eif&% businesses. Entrepreneurs identify
business opportunities, develop business ,(Secure funding, and manage resources to
create successful enterprises. This caregr. th offers individuals the freedom to innovate, take
risks, and contribute to economic ngﬁ)pment through job creation and wealth generation.
Many successful business ow %wted with a strong foundation in Business Studies.
Human Resource Mz&é?ent: Human resource management (HRM) is another career
path within Bu 'h@\dies that focuses on managing people within an organization. HR
professionalﬁandle recruitment, employee training, performance management, and
work@’g)hcies. Careers in HRM include human resource officers, talent acquisition
specialists, training and development managers, and employee relations officers.
Organizations in all sectors require HR specialists to ensure smooth workforce management
and compliance with labor laws.

Banking and Financial Services: Business Studies graduates can pursue careers in banking

and financial services, working as bank tellers, loan officers, investment analysts, and
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financial planners. These professionals assist individuals and businesses with financial
transactions, investment decisions, and loan applications. The banking industry provides
stable and rewarding career opportunities, with room for growth and specialization in areas
such as investment banking, wealth management, and risk assessment.

Office Administration and Secretarial Services: Office administration and secretarial roles
are vital in ensuring the smooth operation of businesses and organizations. Caree{sin this
field include office administrators, executive assistants, customer service repr tives, and
clerical officers. These professionals manage office tasks, organiz hedules, handle
correspondence, and ensure effective communication with'n@%ﬂzations. Office

administrators are essential in corporate environments, goG t agencies, educational

institutions, and healthcare facilities*. Q
2.1.3 Instructional Materials E ’OQ

Instructional materials are recogni\ (bpotent technique for facilitating effective
teaching and learning. The signiﬁcancg\' igh-quality and sufficient instructional resources
in education is realised throu@%r effective application in classroom instruction.
Instructional materials enc " %s all resources that educators might utilise to enhance the
involvement and rete ﬁgf learning experiences. Instructional materials are resources that
aid educators @Sﬂf ing their lessons for students. They serve to convey information,
concepts, arénessages to learners. Instructional materials encompass the diverse array of
equip@ and resources utilised by educators to promote self-activity among students.
Instructional materials encompass both visual and audio-visual equipment. Visual equipment
refers to materials that are observable. These encompass flashcards, posters, charts, textbooks,

tangible things, models, and chalkboards, among others. During Audio-visual materials are

resources that engage both the visual and auditory senses?.
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Instructional materials denote the resources, tools, and assistance employed in
educational contexts to promote teaching and improve learning experiences. These materials
include many formats such as textbooks, workbooks, audio-visual resources, multimedia
presentations, manipulative, laboratory equipment, digital resources, and interactive
technology. Instructional resources are essential for aiding educators in presenting curriculum
and engaging students, as they effectively convey information, reinforce concepts,,promote
critical thinking, and enhance academic accomplishment. Instructional materi geﬁned
as communication media that convey information between the teacher and arner aimed
at assisting teaching. In this endeavour, the educator must co ‘t e most effective
resources to reinforce their arguments. The instructor, wh %smg any issue, should
consider the effectiveness of its presentation and the me@ employed for illustration. The
existence of tangible object models with specim s@rs a topic sufficiently concrete for

comprehension, since students learn mo %enﬂy when provided with appropriate

instructional resources that facilitate thei@e participation in the learning process?S.
]

Educators are anticipated tQQQQruct their subject utilising various materials aimed at
cultivating meaning throu WQ\astantial symbols. Instructional materials encompass all
resources utilised by e@ors to facilitate the learning process for students. They serve as
instruments toctu:éne t effective teaching and learning. Instructional techniques and
materials en@pass all resources employed by educators to dynamically enhance, encourage,
and %Qpaching and learning, aiming to achieve certain objectives?®’.

Moreover, instructional materials are regarded as the act of supplying or developing
sufficient and essential learning resources for effective teaching inside the educational system.
The objective of instruction is to promote beneficial behavioural modifications, and the most
effective method for assisting Business Studies students in learning is to transform the

teaching-learning process into an enjoyable experience by utilising suitable educational tools.
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Teaching resources involve the strategic organisation of the instructional process to attain
specified aims and objectives. The evaluation of teaching resources is a critical topic that
teachers must meticulously consider. Depending on the type of resources, educators must
ascertain whether they will be utilised individually or collectively. Given that inadequately
organised teaching resources can lead to disorder in the classroom, the educator must arrange
the resources to facilitate optimal learning. In numerous secondary schools, instructional

materials are lacking, while resources in certain institutions are ineffectively utjlised®s.

Instructional materials are vital instruments required for the tea irg.gﬁd learning of
Business studies in junior secondary schools to enhance the effi a@&ff)asic Technology
educators and elevate student performance. It renders learn'@%re engaging, pragmatic,
authentic, and attractive. It facilitates active and effectiv@ticipation from both professors
and students during instructional sessions. It Qﬂ the development of skills and
information while fostering self-conﬁdence%’éf—actualization. Instructional materials are
vital resources that augment the teac.h's@ld learning process by offering learners tangible
experiences and visual depictions @\stract concepts. These materials comprise textbooks,

charts, audio-visual aids, (ﬁ@’(gresources, and tangible artefacts that assist educators in

delivering lessons efficiéntly~.

The av@\y, sufficiency, and efficient utilisation of instructional resources
profoundl)r_b@ence the quality of education and students' academic performance. The
avaihs{i/%of educational resources is a crucial element of an effective learning environment.
When instructional resources are easily accessible, educators can expand their pedagogical
approaches, rendering lessons more interesting and participatory. In numerous educational
environments, especially in developing areas, the lack of teaching resources presents a
considerable obstacle. Restricted access to textbooks, digital learning resources, and

laboratory apparatus frequently impedes students' comprehension of intricate topics. Thus,
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guaranteeing the sufficient provision of these materials is essential for promoting an inclusive

and comprehensive educational experience™.

The sufficiency of instructional resources, in addition to their availability, influences
their effectiveness on teaching and learning results. Resources must align with the curriculum,
address student needs, and be current and of high quality; otherwise, they are insufficient.
Instructional materials must be current, culturally pertinent, and suitable for the*learners’
cognitive abilities. The quantity of materials must align with the number pils in a
classroom to avoid resource-sharing limitations that may hinde%&g’dual learning
possibilities. Sufficient instructional resources enable educators t i@'t courses efficiently
while accommodating various learning styles. The efficient Q%structional resources is
essential for attaining educational goals. The availability dequate and suitable materials
is futile if educators do not possess the abilities B@Mate them successfully into their
instruction. Educators should receive ad%% training and professional development

| IR\
programs to improve their capacity o\ &ffectively use instructional resources. Effective
implementation necessitates the m&@ms selection of materials that correspond with class
objectives, hence promoti@tudent involvement and comprehension. Furthermore,
consistent maintenancegi oversight of these resources ensure their continued utility

throughout tim{}’&

Rele@ne of Instructional Materials in Teaching and Learning Process

@mctional materials are super important in teaching and learning. They help us
understand better, remember things, and stay engaged in the process. They give students
hands-on experiences that connect what they learn in theory to how it works in the real world.
Instructional materials are really important because they help with effective communication,

support different learning styles, and boost overall academic performance?!.
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One of the main reasons instructional materials matter is that they help improve
understanding and memory. When they engage with visual, auditory, or kinaesthetic learning
tools, we're more likely to grasp and retain the concepts being taught. Using models, charts,
or multimedia presentations in science lessons helps make abstract topics easier to understand
and connect with. This helps deepen understanding and reduces the chances of just
memorising information without really grasping it. Moreover, teaching materials play a
crucial role in supporting different ways that people learn. Every student has Qown way
of learning—some might find that visual aids help them the most, while others might prefer
hands-on activities or listening to explanations. Different types h ng materials, like
diagrams, videos, role-playing activities, and interactive sof‘u@%ﬂp all students, no matter

how they learn best, understand the subject well*2. Q

Also, instructional materials help keep st %ngaged and motivated. Sometimes,
when teaching is all about lectures, it can %%dents feel bored and just go through the
motions without really engaging. But @ right teaching aids really gets us curious and
involved in the learning process. F&%‘[ance, using gamified learning apps or real-life case
studies can make lessons m5r$gaging, motivating learners to dive into subjects outside of
the classroom. Instruct@ materials help teachers with lesson delivery, making their work
easier and mor(/e%otl e. Having well-organised resources make it easier for teachers to
explain idea@arly, which can really help them save time and energy when planning lessons.

They%%; reference points, helping to maintain consistency in how content is delivered in
various classes and schools®3.

Instructional materials play a key role in helping us apply what they learn to real-
world situations. Many subjects need us to link what they learn in class with experiences they
have in real life. For example, in vocational and technical education, using hands-on tools

and simulators helps learners gain practical skills that get them ready for real-world
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challenges. In business studies, case studies and market simulations provide students with

valuable insights into entrepreneurship and financial management?!.
The Roles of Instructional Materials in the Business Studies Classroom

Instructional materials are super important in learning Business Studies because they
give us practical knowledge, make classes more engaging, and help us understand the content
better. Business Studies covers different areas like accounting, marketing, entreprc&lrship,
communication, and office management, and it really helps to have real-lif@ples and
practical experience. Using instructional materials effectively help u&gﬁin important

business skills and a better grasp of how real-world business operati ork?,

One important role of instructional materials in the @ness Studies classroom is to
help students better understand business concepts. B&s Studies covers a range of
important ideas, including supply and demand, 6%1&11 statements, and business ethics.
Materials like charts, diagrams, videos, an%%dies help break down these concepts and
make them easier to understand. For 1 ?(%ce, utilising financial statement templates helps
learners understand how accoun@?\nciples apply in real-world situations, enhancing the
significance of their studie%$other key aspect of instructional materials is that they help
encourage active part'&on and involvement. In Business Studies, we need to build our
critical thinkin@%f lem-solving skills. This can be done using interactive learning tools
like busin ulations, role-playing, and multimedia presentations. For instance, setting up
a rno\k/géiness in the classroom allows us to grasp entrepreneurship better by engaging in
business planning, budgeting, and decision-making ourselves. This practical method makes

classes more interesting and gets learners ready for real-life situations??.

Also, instructional materials are really helpful for developing skills because they offer
practical training in tasks related to business. Tools like typewriters, computers, calculators,

and accounting software help students get practical experience in office procedures,
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bookkeeping, and digital communication. Using Microsoft Excel for financial analysis or
PowerPoint for business presentations helps students build important tech skills that are really
important in today's business world*}. Also, teaching materials help us remember and bring
back information better. Visual aids, like posters of business terms, organisational charts, and
process flow diagrams, really help in understanding and remembering important concepts

better. When we repeatedly see and interact with business-related materials, we& more

)

likely to remember the information and use it in future learning or work situation

Instructional materials connect what we learn in theory to ho ply it in real
situations. Business Studies is a subject that connects to real-wo lications, and using
relevant instructional resources helps us link what we leQ%ass to actual business
operations. For instance, looking at actual company cas@:dies or interacting with guest
speakers from the business sector helps us un%@ industry trends, challenges, and
successful strategies, making our leamig@erience more relevant and practical®”,
Additionally, instructional materials.}se&eachers deliver lessons in a more effective and
efficient way. Effective teaching t&&g\like lesson plans, business models, and multimedia
resources, assist teachers in.c@ly explaining complicated ideas and organising classroom
activities more efﬁcien\b eachers can meet different learning needs by using various
teaching methﬁ%@ isual presentations for those who learn best visually and business

simulations @hose who prefer hands-on experiences*®.
\}gbtegies for Effective use in Instructional Materials

The efficient use of instructional resources in the educational process necessitates
meticulous preparation, judicious selection, and adept execution. Instructional materials,
including visual aids, digital resources, models, and tangible items, function as instruments to
augment students' comprehension, retention, and involvement in the educational process. To

enhance their efficacy, educators must implement strategic methodologies that correspond
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with their instructional goals, the characteristics of the subject matter, and the learning

requirements of their students®’.

A crucial aspect is the appropriate selection of instructional materials aligned with the
subject matter and learning objectives. Educators must guarantee that the selected materials
are pertinent, developmentally suitable, culturally considerate, and consistent with the
curriculum. In scientific lectures, employing models and practical experiments can facilitate
students' understanding of abstract concepts, but in language studies, flashc %d audio-
visual resources can improve vocabulary acquisition. The selecting pr(&&)wst also take

into account the pupils' learning styles, as certain learners derive @ value from visual

aids, whereas others favour experiential learning?®. Q

A vital strategy is the amalgamation of educ@\al materials with interactive
pedagogical techniques. Educators should promo%ﬁb% involvement from students rather
than simply delivering teaching content. ifstance, while utilising charts or diagrams,
educators might prompt students tQ @se and elucidate the material instead of only
observing passively. In digital e%ca\tion, interactive simulations and movies must be
supplemented with conver%ﬁ& and subsequent tasks to guarantee understanding. This

method facilitates criti hinking, fosters connections between concepts, and enhances

knowledge rete@

M%Qr, instructional materials must be utilised in a systematic and orderly fashion.
Educ\&nust strategise the timing and method of introducing concepts during courses to
prevent confusion and distractions. A meticulously organised lesson plan that integrates
educational resources at suitable intervals increases student involvement and mitigates
information overload. For instance, commencing a session with a video can act as a motivator,

whilst employing a model during the explanation phase can enhance comprehension.
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Furthermore, offering explicit directions on utilising the materials guarantees that pupils

maintain concentration and obtain optimal advantages from them*.

Evaluation and feedback are essential for the successful utilisation of instructional
resources. Educators ought to assess the influence of instructional materials on students'
learning outcomes via formative and summative evaluations. For instance, following a
multimedia lecture, educators can evaluate students' comprehension via quizqgroup
discussions, or practical tasks. Constructive feedback enables educators t dify their
educational resources and pedagogical approaches to more effecti\&cgijress students'
requirements. Furthermore, soliciting input from students regardi ir experiences with
various instructional materials can assist educators in @%ﬂg their selection and

implementation in subsequent lessons*!. Q

In the long run, utilising technology in e@?&ll materials improves efficacy and
availability. Advancements in digital learni@ e educators to utilise e-books, interactive
whiteboards, virtual reality, and ma.ng&met resources to deliver a more engaging and
immersive educational experien&\cm\@ucators must guarantee that students possess the
requisite technology tools @fer instruction on their effective utilisation. The integration
of technology must b }b\onised with conventional teaching methods to accommodate all

[ ]
learners and pr@%ﬁ ssive dependence on digital resources*.

2.14 Pafgél Involvement

&torically, parents have served as the primary educators of their offspring. Children
got their initial education at home until 1580 B.C., when official education outside the family
commenced in Egypt. The foundation of the present focus on parental involvement is evident
in the writings of Rousseau (1712-1778) and Pestalozzi (1747-1827). The significance of
education and the crucial role of mothers in their children's educational involvement were

underscored. Pestalozzi saw the mother as the child's primary educator. He believed that a
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mother, as the primary nurturer of her child's physical being, should likewise be the foremost

provider of intellectual sustenance®.

The kindergarten movement in the United States commenced in the 1880s, focussing
on parental involvement in children's education. Consequently, in the late 1880s The
kindergarten movement in the United States commenced in the 1880s, focussing on parental
involvement in children's education. Consequently, in the late 1880s, national parent
educational organisations were founded, and by the 1920s and 1930s, Q75 such

organisations existed. During the 1930s, parent cooperative nursery scl&ol&ye established

'

and persist today, engaging middle-class parents in the schools s. These initiatives
lo

may encompass assisting in the formulation of educationa@ phy and procedures, as

well as contributing to the upkeep and maintenance of fac@““.

Despite the nation's involvement in World ﬁﬁlroughout the early 1940s, parental
education persisted, and childcare service \@ffered to enable mothers to participate in
the war effort. This decade of conflict n*eightened awareness of children's emotional and
social well-being. The rising @% home-school communications in the 1940s was
described. Communication :&\éd between parents and teachers, as well as between parents
and administrators; yetgear division between home and school was also evident. Parents
were regardedé)@rities in child-rearing, while schools were deemed proficient in
education, \@;each parties assured that the other would fulfil its responsibilities. In the
1950\}zﬁcational systems converged, resulting in youngsters commuting considerable
distances from their homes to schools. School administrators assumed prominent leadership
roles, while parental influence diminished due to decreased involvement in their children's

educational institutions®.

Furthermore, it was noted that during the 1960s, parents aggressively pursued distinct

identities for themselves and their offspring. This led to a reduction in the distance between
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home and school. Parents concerned about the curriculum's relevance scrutinised the content
being taught in schools. During this period, two unique initiatives were outlined to disrupt the
cycle of poverty and deliver intergenerational education in parenting and literacy. The Head
Start and University of Oregon Follow Through Programs equipped parents with training and

communication skills to engage in their children's education®.

Efforts to involve parents during the 1970s were characterised separately.qParental
involvement in public schools was formalised through various federally a te-funded
initiatives, including Head Start, the Original Follow Through Prograw(@jitle 1, which
required parental participation. Throughout this decade, educator nised the necessity
for assistance and support from parents, as evidenced by t@ﬁmsion of Parent Teacher
Associations (PTA) and Parent-Teacher Organisations @)). The .PTAs/PTOs acquired

significant influence within public school strucal%% parents increasingly engaged in

various aspects of educational policy and practi %
O

Researchers demonstrated h,ox\'%rental involvement in educational institutions
evolved during the 1980s. Thro@ca\this decade, parents became increasingly polarised.
Numerous parents who enr .t$heir children in public schools were actively engaged and
pivotal in endorsing @rations such as parental choice, site-based management, and
educational ref " @rs responded by withdrawing their children from public schools and
enrolling th@n private, parochial, or more homogeneous suburban educational institutions.
This‘%&e is characterised by a growing deficiency in parent-teacher collaboration resulting
from significant alterations in family structures. The prevalence of working women, single
parents, and stepfamilies has surged significantly. Schools faced the extra issue of engaging
parents who were least likely to participate in their children's education, including the

working poor, non-English speakers, welfare recipients, and homeless families. During this

period, decentralisation and enhanced site-based management enabled certain parent groups
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to engage significantly at local levels, whereas other parent groups were neither encouraged

nor invited to participate in schools*s.

Ultimately, distinct chapters delineated the present condition of parental involvement
in educational institutions. The schools of the 1990s aimed to foster environments of support
and respect for parents. Despite being predominantly unfocused and grassroots in nature,
parental involvement in schools across all levels has risen in the presenty decade.
Comprehensive parental participation policies with national and state networki %pabilities
are developing. Parents, increasingly discontented with public educa 'onga‘w establishing

informal groups aimed at advocating for particular improvement§ ues. Parent-Teacher
Associations and Organisations are expanding in both quant@l infl

uence as parents have
a heightened urgency to engage with their local education@titutions”.

The Importance of Parental Involvemen ’OQ

It would appear that everyone is in ag@%nt that the involvement of parents in their
children's education is a good concep}.,’{b&is due to the fact that the difficulties that children
confront in school cannot be managsm}y either the school or the family on their own. The
statement made was that @%nvolvement is neither a quick fix nor a luxury; it is
absolutely fundamental healthy system of public education" . By increasing the amount
of parental par'(.ip:éin and improving the quality of that involvement, research has shown

that the qui@t approach to enhance a student's academic achievement is to increase the

amos{[gparental involvement>".

Parents who were actively involved in their children's education were found to have a
positive impact on the likelihood of their children achieving academic achievement in the
future. Based on what they said, the involvement of parents is the most important aspect in
determining the goals and accomplishments of high school students. The presence of parental

involvement in school matters creates a potent environment for student learning, not only in
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the classroom but also in the home. A goal that has been described by the National Education
objectives Panel as "every school will promote partnerships that will increase parental
involvement and participation in promoting the social, emotional, and academic growth of
children" is one of the eight objectives that are to be accomplished by the year 2000.
According to a meta-analysis including 66 studies of student success, when parents become
involved in their children's education at school, one or more of the following res&m were
included: higher grades and better test scores, better attendance and regul ompleted
homework, reduced placements in special education or remedial classes, Qgﬁer graduation
rates, and more positive attitudes surrounding student behaviour at 5 X

Types of Parental Involvement Qé

There are many different ways in which parents @get involved in their children's
educational experiences. It was said that the level %%%al participation differs from school
to school and program to program. This, i ’be to the fact that the phrase "parental
involvement" indicates different th@to different individuals. A low amount of

.
participation is one of the mo gv\vf parental involvement, whereas a high level of
participation is another. By 'a@mg parents to participate in activities that do not threaten
the expertise of teacher%@ e decision-making power of school administrators, schools that
have modest 1 %@Jarental involvement allow parents to learn about their children's
education. ]\@sletters, parent gatherings, and individual parent conferences are all examples
of a iV@%at could fall under this category>'.

While participating in these activities, parents are able to see their children's school
lives from a distance and gain a second-hand perspective. In contrast, schools that have high
levels of parental participation offer parents the opportunity to directly participate in their
child's education by visiting the school, seeing their kid in the classroom, or participating in

volunteer activities such as serving on school decision-making communities. Parents are
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considered to be partners in these schools, and they are given the authority to make decisions
regarding their children's educational experiences. It was determined that there are two
primary types of parental involvement in their children's education: parental involvement in
school and parental involvement in their children's learning activities at home. Both of these
types of involvement are highly significant. On the following page, both of these major types
are broken down into their respective headings’'. \

Parental Involvement in the School Q

Parental involvement in education encompasses parents attendi chool events as
spectators or visitors to provide encouragement and support, v gring as tutors or
mentors for kids, and assisting instructors in classroom and s ﬁvities. A contemporary
and expanding mode of parental involvement in educatioalns to parents' involvement in
governance and lobbying to support school administ %

Parents, as audience members or visitors,(Significantly enhance the school experience
by attending invitations to observe childre %erformances in musical events, theatrical plays,

.
athletic activities, science proj ect\cg\friculum fairs, and similar events. These activities
provide parents the chance f@erve their children's academic and extracurricular projects
on exhibit. The presen@%rents as an audience at graduation and award ceremonies not
only validates '1@ self-worth but also fosters intrinsic motivation, hence encouraging
improved perfermance. This presence also acknowledges the educators who prepare children
for t%@iﬁcan‘[ events,

Parents serve as volunteers (assistants, tutors, mentors) in classrooms and many
school activities. In schools, parents assist teachers, review homework, and other assignments.
Parents, in their role as tutors, listen to children read aloud both individually and in small
groups, among other activities. Parents, in their role as tutors, offer remedial training to

children requiring assistance, aid in the selection of suitable material in the library, and
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facilitate computer-based learning, among other tasks. Parents, in their role as mentors,
collaborate with teachers who act as problem solvers. Parents volunteer for field excursions,
sports programs, fundraising, and similar activities. Consequently, parents serving as
facilitators, educators, and mentors in educational settings can significantly enhance
children's academic development’!->2,

Parental involvement in school governance pertains to the involvement of&ments in
policy formulation and decision-making processes. It also pertains to pare Qw act as
overseers of modifications implemented for educational enhancement. P reg&vn governance
engage as voting members of school councils, steering committee &ory councils, and
other local committees or groups. Parental involvement in schegl governance allows them to
contribute to policies that influence their children's e@tlon. Parental involvement in
governance enables school staff and administrati @erstand parents' viewpoints on the
formulation of school policies. When paren 1pate as members of a school's governing
council, they not only contribute to t.h@ren's educational environment but also ensure
the safeguarding of their children's {@3

Parental involvemeﬁ@ advocacy encompasses parents, either individually or
collectively, participating Y positions within organisations such as the Parent-Teacher
Association (P A%B ent-Teacher Organisation (PTO), and various committees at the
school, dist@ state, and national levels. Parental involvement in advocacy encompasses
afﬁl@ ith educational organisations, such the National Parent Teacher Association
(NPTA), the National Parenting Association (NPA), corporations, and other entities that
share accountability for their children's education and future achievements. For example,
parents may get affiliated with political organisations and elected officials who formulate and

endorse educational initiatives, funding allocations, and financial plans. Parents in advocacy

not only promote initiatives within the school but may also serve as influential proponents for
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the establishment of new policies and programs both within and beyond the educational
institution to enhance education. Consequently, parental involvement in the educational
institution is a critical determinant of their children's academic enhancement>*,

Parental Involvement in the Home

Most parental organisations and educational authorities concur that children's learning
is enhanced when parents meet their fundamental responsibilities. Parents are respo&sible for
ensuring their children's health and safety, cultivating parenting skills, and.ithplementing
child-rearing practices that prepare children for academic success, Qo;note healthy
development across grade levels, and establish favourable home e ents that facilitate
learning and behaviour during their educational years. Fo %ﬂe, parents ensure their
children receive adequate rest, consume a decent and hea@neal, attend school consistently
and punctually, are adequately attired for the w%@ossess clean clothing, and have a
peaceful, well-lit environment for studyin %ne. The home environment significantly

<

influences learning, as "87% of a stu@waking hours are typically regulated by the
parents." This period of "at-home" @g can significantly impact academic production and,

if intellectually enriching cémditions are sustained, will substantially enhance the student's

overall learning duratio\%Q
Studies 'q';@that enhanced parental oversight of schoolwork and less television
chil

viewing am dren significantly influence academic performance. Walberg additionally
contﬁdl% at children whose parents imposed limitations on television viewing attained
superior proficiency in mathematics and reading. Walberg asserted that homework cultivates
self-discipline, enhances the school day's experiences, offers opportunities for individual

study, fosters a connection between home and school, and sustains students' involvement in

learning>®.
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A survey indicated that fifth-grade pupils with increased parental involvement in
homework exhibited more favourable attitudes towards school. These adolescents
additionally indicated more consistent homework practices, greater alignment between school
and familial values, increased familiarity between teachers and parents, and a higher volume
of homework assigned and done on weekends. Parental involvement in home-based
educational activities encompasses listening to children read, promoting e&nment

completion, and engaging in homework or other learning tasks, particularl@ primary

school students®’. ’\(J
Effects of Parental Involvement 0

Studies have consistently recorded the impact of pareatal ‘nvolvement on children's
academic success. In 1981, the National Committee @mzens in Education (NCCE)
released The Evidence Grows, detailing 35 studie @ntal involvement. The results of all
studies in this meta-analysis corroborated tha ntal involvement, in nearly any capacity,
seems to enhance kid achievement. I.n’@ne NCCE released The Evidence Continues to
Grow: Parent Involvement Improu&@hdent Achievement, including 18 new research that
strongly indicate that parenfalNinvolvement can significantly impact student achievement’®,
Researchers have COH@ comprehensive evaluation of the literature about parental
involvement in 'l@. They investigated the impact of parental participation on children
and identiﬁ%even critical familial behaviours that are distinctly correlated with student
acco;@‘gent. The findings indicate that, irrespective of socioeconomic background,
children attain elevated success scores when supported by parents who maintain high
expectations and engage often with them. These parents utilise an extensive vocabulary, offer
problem-solving skills, and promote their children's academic learning™.

A researcher did a comprehensive case study of ten families residing in public

housing units in Chicago. Five students were in the top 20% of their senior high school class,
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while five students were in the bottom 20% of their class. He spent a minimum of two full
days with each family, examining its structure and interrelationships. In the residences of
high achievers, Clark observed robust parental support for academic endeavours, well-
defined and consistent boundaries for children, affectionate and loving parent-child
relationships, and diligent oversight of time management. These parents appeared to share
similar attitudes about education, demonstrating significant concern for the school'&uccess
and a conviction that parental involvement is essential for delivering a quality ion®.
The study focused on familial behaviours that can influence ngcznt academic
performance, irrespective of parental income or educational att@t. The extent of
parental involvement in school activities, including confer es,%pen houses, and school
nights, is significantly correlated with students' academ@r ormance, irrespective of the
parents' educational background. Another signifi @ilial behaviour is the response of
parents to commendable or subpar academ%@rmance. For example, disregarding poor
marks or excessively responding Wiﬂ.l anger t0 low grades is useless for grade improvement,
whereas the implementation of ext(\l‘s'y\rewards appears to be the most effective strategy for
enhancing achievement. Par’a@ verbal encouragement and exchanges concerning learning
activities at home pos@rﬁnﬂuence achievement. Parents who commend, motivate, and
provide assista '@te their children's achievement of superior academic performance®!.
Rese@n indicates that it is not merely the duration of parental involvement in
educ@ettings that influences a child's academic success, but rather the parents'
behaviours at home and the psychological process of fostering positive expectations that are
likely to be significant. This study revealed that schools with academically successful kids
tend to have engaged parent organisations, many volunteer opportunities, and frequent good
interactions between parents and teachers. Accumulated evidence underscores the

significance of parental involvement in children's education. Certain parents possess the
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abilities to cultivate academic success. Research indicates that when educators and school
administrators are deeply devoted to engaging parents in their children's education, academic
outcomes for students can be significantly favourable®.

Barriers to Parental Involvement

In principle, parents and educators mostly concur on the significance of parental
involvement or home-school collaboration that fosters student achievement. In act&lity, the
paradox is that resistance to parental participation in schools originates fro teachers

8

and parents. The advantages of home-school collaboration are clear;’qu ess, parental

involvement in school programs and activities persists. In 19325 erted that parents
e ‘the

and teachers are inherent adversaries. He contended that, pressing necessity for
collaboration and the substantial evidence advocating ch a relationship, parents are
consistently marginalised in the majority of h@Pulitzer Prize-winning journalist
William Raspberry stated: "I suspect th%%primary reason for noninvolvement is
straightforward: parents are unaware .og\'ﬁtgniﬁcance to their children's academic success
and lack knowledge on how to en&gg} Consequently, it can be concluded that significant
obstacles impede parental '1®Vement. This section examines five primary barriers to
parental involvement: @%demographics; school norms that do not foster partnerships;
resistance fro 'd@s; resistance from parents; and insufficient resources (time, money,
training, and@dership) to facilitate parental involvement®3.
\/@ls of parental involvement

Educators and parents significantly influence the academic success of pupils. Students
require a constructive educational experience to thrive academically, characterised by support,
motivation, and high-quality instruction. As familial responsibilities escalate, parental

involvement in students' education transcends the confines of the school environment.

Numerous families encounter daunting and erratic schedules and conditions when managing
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school, sports, familial obligations, quality time, work commitments, and more
responsibilities, resulting in scant opportunity to offer support in any one domain. Despite
extensive study on parental involvement in numerous domestic and international studies,
concerns persist over the nature of effective parental involvement in student education.
Educators, parents, and community members may hold divergent views on effective
involvement strategies and their respective contributions to the educational process®*

Parents offering a secure and healthful environment, suitable educatio Q)enences,
encouragement, and an optimistic perspective towards education. rous studies
demonstrate a correlation between heightened academic a hnt and parental
involvement in students' education. Research indicates th 2§¢al involvement is most
effective when perceived as collaboration between ed@rs and parents. Analysing the
opinions of parents and teachers will enhance d%%s' and parents' comprehension of
effective parental involvement strategies that %; student accomplishment. A multitude of
academics, including Berger (2008)., “&(1996), Epstein (2009), and Henderson and
Mapp (2002), have examined pare&@volvement and its impact on the educational process
over the years. Joyce Epstefl& creator and head of the National Network of Partnership
Schools at Johns Hop@%iversity, is a prominent researcher in the field of parental
participation. §®ith extensive research and over 100 publications, concentrates on
school, fami@nd community cooperation programs aimed at enhancing policy and practice
to e@%dem academic attainment and success. Epstein has delineated a paradigm
comprising six significant aspects pertaining to parental participation. This paradigm is
founded on data from numerous studies identifying the most successful components in
children's education. The six factors are parenting, communication, volunteering, home

learning, decision-making, and community collaboration®’.
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Parenting — involves all of the things that parents do to develop happy, healthy children who
are capable students. Parents have a long-term commitment to their children, unlike teachers
who have limited power over them. Activities that encourage this type of involvement give
parents with information about their child's growth, health, safety, or living conditions that
can help students learn. Services offered include parent education and training, family
support programs for health and nutrition, and home visits during school transitionx

Communicating — Families and schools engage in various forms of ¢ nication.
Educational institutions distribute correspondence and brochures regarding'significant events

and activities. Parents provide educators with details regardin hild's health and
academic background. A school website serves as an altema@%
1t

munication channel for

parents and families. Encompasses: annual conferenc@' each parent, provision of

language interpreters to support families as requir@ consistent schedule of informative

announcements, memos, phone calls, newslett additional communications.

Volunteering — This pertains to the.r@nt and organisation of assistance and support
from parents for school program&\@student activities. Individuals engage in education
through three primary metho‘@ volunteering. Initially, individuals may engage in volunteer
activities within the \@% or classroom by providing assistance to teachers and
administrators j '@ such as tutors or assistants. Additionally, they may engage in
volunteer ac@'ties for the school, such as organising fundraising events or promoting the
insti%&thin the community. They may also serve as audience members by attending
school programs or performances. This program encompasses a school/classroom volunteer
initiative aimed at assisting teachers, administrators, students, and fellow parents. It features a
parent room or family centre designated for volunteer activities, meetings, and resources for

families. Additionally, an annual postcard survey is conducted to ascertain the talents,

availability, and locations of volunteers.
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Learning at home — Involves offering guidance and information to parents on effectively
supporting their children with homework and curriculum-related choices and activities.
Parental involvement can be exemplified by assisting children with homework or taking them
to a museum. These activities foster a school-centered family environment and promote
parental involvement with the school curriculum. Home learning activities inform parents
about classroom activities and offer guidance on assisting with homework&cludes
information for families regarding the skills required for students across all s s at each
grade level, details on homework policies, guidance on monitor'n&a) discussing
schoolwork at home, and opportunities for family involvement in is ing student goals
annually and planning for post-secondary education or emplo, en%

Decision making — refers to creating parent leaders and @sentatives as well as involving

parents in school decisions. By joining organisati ﬂ@ the parent/teachers association or
serving on school governance committees, pa §a6 part in decision-making at the school
level. Additional decision-making t.’:lSk hhde assuming leadership positions that entail
informing other parents. These c@of active PTA/PTO or other parent organisations,
committees or advisory Cb& for parent leadership and involvement, independent
advocacy groups to adw%@%or school reform and improvements, and networks that connect
all families wit '%q; presentatives.

Collaboratiéwnh the community — Involves the identification and integration of
com u@rQervices and resources to enhance support for schools, students, and their families.
Provides information for students and families regarding community health, cultural,
recreational, social support, and other programs/services as well as details on community
activities that enhance learning skills and talents, including summer programs for students.

Each of these characteristics can provide diverse outcomes for children, parents, pedagogical

methods, and the educational environment. Moreover, each element encompasses many
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collaboration approaches. Ultimately, each aspect presents problems in engaging all families,
and these challenges must be addressed. Consequently, it is deemed essential for each school
to identify the factors most likely to facilitate the attainment of its academic objectives and to
foster a collaborative environment between families and the institution. Although the primary
emphasis of these six criteria is on enhancing academic performance, they also yield diverse
outcomes for both parents and educators. It can be assumed that parents will &rience
increased self-confidence in their parenting role, demonstrate leadership in deecisigh-making,
engage in more effective and productive communication with their childrgn concerning
academic matters, and enhance their interactions with other pare t school. Research
indicates that parental involvement in education fosters a mo#e,_fawourable perception of the
school and its personnel, as well as enhances their conf@e in supporting their children's
homework endeavours. Moreover, they are more i&%ﬁo garner support for the school and
its programs within the community and %ﬂe more engaged community members.
Teachers may have enhanced comml.lrsi@with parents, a more profound comprehension
of their students' families and circq@ﬂces, and improved interaction with both households
and the community. It is a'l@sserted that schools will gain from parental involvement
through enhanced teacﬁgb?rale, increased familial support, and elevated student academic
performance. F 'l@ve, it is asserted that schools operate most effectively when parents
and the cm@mlty are engaged participants and possess a sense of ownership of the
insti@ onsequently, it can be asserted that these six factors help not only the students

but also their parents, teachers, and schools®.

Determinants of Parental Involvement
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Parents’ cognitions about their role have been identified as a major contributor to their
willingness to engage in supportive parenting. We focused on three forms of parental
cognition: parents’ aspirations concerning their children’s future occupation, their self-
efficacy in rearing and educating their children, and their perceptions of the school.

Parental Aspirations — Parental ambitions denote the idealistic ideals or objectives that
parents may establish for future achievements. Parents with elevated aspirations (for their
children's future are more inclined to invest effort to actualise such aspirati Research
indicates that educational and occupational goals correlate with Iﬁ@mﬂuence on
children's activities, time management, and learning environments®. 0

Parenting Self-Efficacy — The concept of self-efficacy peﬂ@ﬁ belief in one’s ability
to organise and implement the necessary actions to achie@eciﬁc outcomes. Studies across

several nations indicate that persons possessin h‘@self-efﬁcacy in a certain domain
demonstrate effort, persistence in challengi %ations, and resilience in the face of
adversity. Individuals with higher sel.f-e i % are less susceptible to self-defeating cognitive
tendencies and encounter reduced@ of stress and despair compared to individuals with
lower self-efficacy. The con of self-efficacy is designed to be domain-specific; specific
experiences within a pa\@l r domain influence an individual's confidence in their ability to
behave effectiv(ﬂ:@ area.

The domain@arenting self-efficacy has been extensively studied, revealing it to be a very
inﬂu@eminant of effective parenting conduct in Western nations. Parents possessing
elevated self-efficacy tend to exhibit greater optimism, authority, and consistency in their
interactions with their children compared to those with diminished parental self-efficacy.

Theoretical formulations have identified parenting self-efficacy as a crucial factor influencing

parental involvement in education. Empirical research indicates that parents possessing
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strong self-efficacy are more inclined to oversee their children's academic tasks and engage
actively in school activities®.
Perceptions of the School — The school itself is probably going to have an impact on the
level of parental involvement. Parents are more inclined and able to get involved in their
children's education if teachers show concern for their well-being, show respect for parents,
and provide efficient channels of communication with families®”. \

Adequately Parent Involvement: Examples of Good Practice Q

Based on the research findings, practical experience, and con ul@s with other
specialists, certain fundamental concepts were summarised about t @&aingful and helpful
involvement of families in the process. The involvement of nt8yshould be integrated into
a comprehensive strategy for supplementary learnindevelopment, necessitating
coordinated efforts from all stakeholders. The in l@t of parents should be regarded as
an ongoing process that evolves througho (@uood and adolescence, particularly during
the transitions between different educ.agi{@vels. Nonetheless, not all parents possess equal
abilities for comprehensive involv@ in all activities, and not all schools are willing or
capable of sufficiently fadilitating involvement in them. Research indicates that the
conventional model o@%ﬂ involvement, despite its well-meaning intentions, typically
excludes the inwc @ﬂ of non-dominant parents. The contemporary educational system
lacks a univ%ﬂly recognised framework for parental involvement®®,

\)@’Qsing a number of existing approaches in establishing an adequate model of the
relationship between parents and schools, it identifies six models of parental involvement.
Protective Model — The objective of this strategy is to prevent discord between educators
and parents by maintaining a distinction between teaching and parenting roles. This is termed

the protective model due to its aim of safeguarding the school from parental intervention. The

educator's duty is to instruct students, but the parent's obligation is to ensure that children
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arrive at school punctually with the appropriate materials. In this concept, parental
involvement is regarded as superfluous and potentially disruptive to children's education®®.
Transmission Model: is based on the perspective that educators perceive themselves as the
principal authority on children while acknowledging the advantages of utilising parents as a
resource. In this concept, the teacher retains authority and determines the intervention, while
acknowledging that parents can significantly contribute to children's advancement&lcators
employing this methodology must possess supplementary competencies, including’ strategies
to adeptly counsel parents and interpersonal abilities to cultivate const %collaborative
partnerships. A limitation of this strategy is the presumption that ats are capable of,
and obligated to assume the role of a resource. This parad@ y overwhelm parents by
imposing excessive demands for home activities®. Q
Curriculum-enrichment Model — The objectiv m@ concept is to enhance the school
curriculum by integrating parental input. Thi ncept is predicated on the premise that
parents possess significant expertise to %e, and that the collaboration between parents
.
and instructors will augment the K&g\ulum and the educational goals of the institution.
Parental involvement in this 'p@hgm primarily emphasises curriculum and instruction inside
educational institutions@%imary disadvantage of this strategy is that it requires teachers
to allow paren .SK cant influence over the curriculum and instructional methods. In
certain instamées, this may appear menacing to the educator.
Exp%@ el — In this approach, teachers regard themselves as the authorities on all aspects
of child development and education, while parents' perspectives are afforded minimal
consideration. Educators retain authority over all decisions, whereas parents are tasked with
receiving information and guidance regarding their children. The perspectives and emotions
of parents, the necessity for a reciprocal relationship, and the exchange of information are

afforded minimal, if any, attention®,
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Consumer Model — In this model, teachers serve primarily as consultants, while parents
determine the course of action. Decision-making responsibility rests with the parents;
however, it is the instructors' duty to furnish parents with pertinent information and
accessible options. In this arrangement, educators yield to the parents, who assume the role of
experts. Due to parents' authority over the decision-making process, they are more inclined to
be content with the services provided, to possess greater confidence in their parenting, and to
exhibit reduced reliance on specialists®. QQ
Partnership Model — is the most appropriate model one in which teachers\are,considered to
be experts on education and parents are viewed as experts on thei gen. The goal is to
establish a partnership in which teachers and parents share eﬁ and control in order to
provide the optimum education for children, each contmg different strengths to the
relationship. Mutual respect, long-term commitm t@ide range of activities, and sharing
of planning and decision-making responsibj % are the essential components for true
partnerships between parents and teache éo occur®.
.

Turnbull and colleagues&Q'y\illed the essence of successful parent-school
collaborations into seven (‘,Q@%. Trust is a fundamental component of a successful
partnership. Relationsh %een the teacher and parents must be open, honest, private, and
trustworthy. A 1%, the foundation of the connection must be mutual respect, which
entails regar@r other people's dignity and beliefs. It is important to convince parents that
the p%@nals working with their children are competent. Two-way communication is
necessary for effective partnerships because it allows all sides to share ideas and expertise.
The necessity of safeguarding children is equally crucial and is accomplished by identifying
issues early on, finding solutions, identifying suitable tactics, and spreading awareness about

child safety’°.
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2.2 Theoretical Framework
2.2.1 Vygotsky’s Sociocultural Theory (1978)

Lev Semyonovich Vygotsky, a Soviet psychologist, came up with Vygotsky's
Sociocultural Theory in 1978. Vygotsky was a famous figure in the area of developmental
psychology. His writings have had a big impact on education, cognitive development, and
social learning. He said that social interactions and cultural factors have a big impwn how
our minds grow. Unlike Jean Piaget, who believed that people's minds @n stages,
Vygotsky thought that learning is a socially mediated process in whic&gﬂl interact with

more knowledgeable people, like parents, teachers, and peers, to gai wledge’!.

Vygotsky's Sociocultural Theory is based on the idea people grow and change by
interacting with others and taking on cultural tools. P@e use language, symbols, and
artefacts as cultural tools to understand and get %% in their surroundings. Language, in
particular, is very important for cognitive @ecause it helps us think and talk to each
other. Vygotsky said that higher m@functions like reasoning, problem-solving, and
critical thought come from inter%g with other people and are then internalised by each
person’?. .Q\A

The Zone of rognal Development (ZPD) is one of the most important ideas in
Vygotsky's the@

they can d@\ help from someone who knows more. He thought that this zone was the best

eScribes the gap between what a student can do on their own and what

place\&lm because it's where students get the right help, which is called "scaffolding," to
close the gap between their current skills and their potential growth. Supporting a learner
temporarily with things like hints, modelling, or structured guidance is called scaffolding. As

the learner gets independence and mastery, the support is gradually taken away’.
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The roles of social and cultural background in learning are also very important parts
of the theory. Vygotsky said that a child's cultural environment, traditions, and the tools of
their culture shape how they think and learn. The Sociocultural Theory differs from theories
that only look at biological development by suggesting that learning and intelligence are
dynamic processes that are affected by historical and social contexts. This point of view has
big effects on education because it shows how important it is to work together t&m, be

sensitive to different cultures, and use real-life situations to help students learn’? Q

Vygotsky's Sociocultural Theory has had a lasting effect on ed a&nyl psychology,

especially on ways of teaching that stress group work, peer tutd guided finding by
the teacher. Modern ways of teaching, like constructivist leﬁg, hich pushes students to

be active and social in the classroom, are based on his . By pointing out how culture,

social contact, and cognitive development are all @ Vygotsky made it possible to fully

understand how people learn and grow in t}@nunitiesﬁ.

Relevance of Vygotsky’s Soqig&ral Theory to the Study

N

The study topic "Paren%f&olvement on Academic Achievement of Business
Studies Students" is much . % to Vygotsky's Sociocultural Theory (1978), which focuses
on how social interac 'c&ultural influences, and guided learning all play a part in how our
minds grow. T@dents work hard in school, the theory says that their success is also
affected b éﬁgs outside of them, like parental guidance and the learning setting, which
inchm(sg(e materials used in class. This study agrees with Vygotsky's idea that learning is a
social process helped by knowledgeable people and cultural tools by looking at the

connection between parental participation.

Vygotsky's idea of the "Zone of Proximal Development" (ZPD) has a clear connection
to parents being involved in their children's education. The ZPD makes it clear that students

learn best when they get help and advice from people who know more than them, like their
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parents. Parents who are involved in their children's education through helping with
schoolwork, having educational conversations, and encouraging them are like scaffolds that
help students get from where they are now in school to where they could be. So, having
parents involved gives students the social setting they need to learn how to solve problems,

become motivated, and gain confidence in Business Studies.

In addition, the theory stresses how important it is for everyone to work %{her to
learn, including teachers, students, and parents. While parents and teachers ogether to
make the classroom a supportive place to learn, children have a more co siggy and valuable
education. This partnership makes sure that students learn about b s@ ideas at school and
at home, which helps them do better in school. In addition,@%arents watch their kids
use school supplies makes sure that they do a good job of@g them, which helps them learn

outside of school too. SOQ

Vygotsky also talked about the soci\ Itural context, which shows how students'
values, standards, and support systemsd ir communities affect how well they do in school.
Business Studies is a subject t}%ﬁgca\pares students to be entrepreneurs and learn about
money. Parents' guidance .®their children's job goals and their exposure to business-
related experiences h @big effect on their motivation and success. Parents who talk to
their kids abou@\es ideas, give them real-life examples, or get them involved in small-

scale busine@ctivities make learning more important and useful.

2.2.2\&§nitive Load Theory (Sweller, 1988)

John Sweller, an Australian educational psychologist, came up with Cognitive Load
Theory (CLT) in 1988. The theory is mostly about how the structure of the human mind
affects learning, especially how the brain works and stores knowledge in working memory.
Sweller's Cognitive Load Theory is based on the idea that the human brain has a "limited

working memory capacity." This means that learning can be harder when there are too many
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cognitive demands. The theory gives us ideas about how to organise instructional design so

that learning is as efficient as possible by reducing cognitive load that isn't needed’®.

CLT is based on the idea that working memory, which is where new information is
stored briefly, has limited capacity and can only, handle a small amount of data at a time.
Long-term memory, on the other hand, can hold unlimited information and keeps it forever.
When new knowledge is organised and stored in long-term memory without being& much
for working memory, learning happens well. Sweller said that teachin rials and
methods should be made to keep students' minds from getting too busy delp them learn
meaningful things by moving knowledge quickly from worki mory to long-term
storage”’. Q

Sweller found that learning is affected by three types 6f cognitive load: intrinsic load,
extraneous load, and relevant load. Intrinsic cogn6 ad is the amount of work that goes
into learning something. Because they ar complicated, some classes, like math or
business finance, naturally require mp@tal work. Poor instructional design that distracts
students or makes information he&&gﬁ}process, like unclear explanations, material that isn't
organised, or information t .®t relevant, can lead to extra cognitive load. Lastly, relevant
cognitive load is the gl work that's needed to build knowledge that makes sense and
create schemas@%h ¢ organised patterns of knowledge that help you learn more in the
future. The @pose of instructional design should be to lower unnecessary load, control

intrih%:/%&d, and raise relevant load so that learning goes more smoothly’®.

A key idea from CLT is the "worked example effect," which says that students learn
better when they are shown how to solve problems step by step instead of having to figure
them out on their own. This method cuts down on mental work that isn't necessary and helps
students build models faster. Another principle is the "split-attention effect," which happens

when students have to focus on more than one piece of information at the same time, like text

64



and diagrams that are not connected. This effect is lessened by good instructional design,

which presents knowledge in a way that doesn't require mental integration as much’®.

CLT also stresses the importance of scaffolding, which means giving learners
structured help and gradually taking away that support as they get better. This fits with
Vygotsky's Zone of Proximal Development (ZPD) because it recognises that students learn
best when they are taught before they are left to their own devices. Some CLT-basedymethods
that help people learn better are chunking (splitting information into smaller, easi¢¢-to-handle

pieces), dual coding (combining images and text), and modality effects ’Qiboth audio and

visual inputs to improve understanding)®. @

Relevance of Cognitive Load Theory (Sweller, 1980

Cognitive Load Theory (Sweller, 1988) is pertir@to the one of the independent
variable on the topic " Instructional Materials on %@nic Achievement of Business Studies
Students" as it elucidates the optimal desig \@mctional materials for enhancing learning
in managing students' cognitive load.@eory posits that optimal learning transpires when
cognitive overload is reduced; ng%itating an analysis of how instructional materials

influence students' capacity @prehend and retain business studies concepts effectively.

A significant r &ce of Cognitive Load Theory (CLT) to this study is its focus on
.
instructional m@i cognitive instruments that enhance learning. CLT posits that well-
organised%%ctional materials assist students in managing cognitive load by minimising
extra}K& mental effort and promoting meaningful learning. In Business Studies,
instructional materials include textbooks, business simulations, multimedia tools, and real-
world case studies function as frameworks that assist students in organising and retaining
knowledge. Effectively constructed educational materials—incorporating visual aids,
sequential problem-solving examples, and clear explanations—mitigate superfluous cognitive

burden and facilitate comprehension of intricate business concepts.
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Moreover, CLT emphasises the significance of instructional practices that enhance
learning efficiency, which is directly associated with parental participation and the utilisation
of instructional materials. For example, practical examples that offer students step-by-step
answers to business challenges assist the development of problem-solving skills without
undue cognitive burden. Ultimately, CLT endorses the significance of incremental autonomy
in learning, augmented by educational resources and parental support. Students may first
encounter difficulties with business terminology, financial concepts, or econo Qrinciples;
nevertheless, with organised parental assistance and effectively p arg&dj Instructional
materials, they can cultivate relevant cognitive load, resulting in @d comprehension

and enduring knowledge retention. As students acquire @ﬁlcy, they evolve into

autonomous learners, adept at resolving business-related @ with limited assistance.

In conclusion, Cognitive Load Theory %Qrobust theoretical framework for
comprehending the influence of instructio%%terials on the academic performance of
Business Studies students. Cognitiy%&d Theory underscores the need of cognitive
efficiency, schema development,\ca% minimising extraneous cognitive load, hence
necessitating well-organise&@ructional materials and active parental involvement to

N\
improve kids' learnin \%eriences. Educators can implement these concepts to enhance

. . ° . . . . .
teaching tactic r@e te an ideal learning environment that promotes academic success in

Business St@.

2.2.3\gdnfenbrenner’s Ecological Systems Theory (1979)

Bronfenbrenner’s Ecological Systems Theory was introduced by Urie Bronfenbrenner,
a Russian-American developmental psychologist, in 1979. This theory offers a thorough
framework for comprehending the ways in which various environmental factors impact
human development, especially during childhood and adolescence. In contrast to theories that

concentrate only on personal traits or direct interactions, Bronfenbrenner highlighted that
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human development is influenced by various layers of environmental factors, extending from

immediate environments to wider societal elements®!.

The Ecological Systems Theory emphasises that an individual's development is
shaped by a complex web of relationships and environments, rather than occurring in
isolation. Bronfenbrenner identified five interconnected systems that influence human growth
and behaviour. These systems encompass the microsystem, mesosystem, exosystem,

macrosystem, and chronosystem, each reflecting various levels of impact OnQQdividual's

development®!. ’\(/

Microsystem — This is the nearest and most direct environment @ences an individual.
It encompasses connections with parents, teachers, peers, @th immediate environment

including home, school, and neighbourhood. The quality@teractions within this system is

essential in influencing a child's cognitive, emotional, social development;

Mesosystem — This pertains to the connec@mng various microsystems. For instance,
the way a child's home environment i@&s their school performance, or the influence of
parental involvement in school a@{&s on academic success. Positive interactions between

these systems can improve @g and development, whereas conflicts may pose challenges;

Exosystem— This en ﬁsses external environments that indirectly affect an individual,
"N

despite lackinger\ut interaction with them. Examples encompass parents’ workplaces, local
governme icies, and community resources. A parent’s job schedule can influence the
time\&have to support their child’s education, which in turn can affect the child’s
academic development®?,

Macrosystem— This includes various cultural, societal, and economic factors that influence a
person's experiences. It encompasses belief systems, customs, laws, and economic conditions.
A society that prioritises education and invests in school infrastructure enhances students’

learning experiences, while economic difficulties can hinder access to quality education and
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Chronosystem — This system embodies the dimension of time in development. It examines
the impact of personal and environmental changes over time on an individual's development.
Examples encompass family transitions, such as divorce or relocation, as well as historical
events like economic recessions and technological advancements, all of which influence a

child's development over time®?.

Bronfenbrenner’s theory emphasises the dynamic and interconnected aspects of
environmental influences on human development. It highlights that a child' Qemic and
social development cannot be comprehended by considering a single fe&flgﬂe, but should

be analysed within the framework of various interconnected s%@
g

been extensively utilised in the fields of education, psyc@ » and child development

is viewpoint has

research to comprehend how different elements inﬂuen@aming, behaviour, and overall

well-being®. b{bQ

Relevance of Bronfenbrenner’s E\ ical Systems Theory to the Study

Bronfenbrenner’s Ecological S& s Theory (1979) is highly relevant to the research
topic "Parental Involvement Orégaemic Achievement of Business Studies Students"
because it provides a @ehensive framework for understanding how different
environmental factors pgcularly parental involvement shape students' academic success.
The theory em@%@h

interconneﬁ‘@ystems, making it a valuable lens through which to examine the impact of

at a student's learning and development are influenced by multiple

famib&olvement and instructional materials on Business Studies students' academic

achievement.
Microsystem: The Role of Parental Involvement in Direct Learning Support

The microsystem, which includes parents, teachers, peers, and the immediate learning
environment, directly affects students' academic performance. Parental involvement plays a

crucial role in shaping students' educational experiences by providing emotional support,
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assisting with homework, attending school activities, and fostering a positive attitude toward
learning. When parents actively engage in their children's Business Studies education, they
help create a supportive learning environment that enhances motivation and comprehension.
Additionally, teachers play a key role in ensuring that instructional materials are used
effectively in the classroom, reinforcing parental efforts at home. If parents and teachers
work together, students receive consistent guidance, which improves their academic

performance in Business Studies. Q
Mesosystem: The Connection between Home and School for &ag‘eyic Success

The mesosystem focuses on the interaction between 't elements of the
microsystem, such as home-school collaboration. A strong ionship between parents and
teachers ensures that students receive consistent acad@ support. For example, when
parents are informed about the instructional ma%@%sed in Business Studies—such as
textbooks, digital tools, and real-life businﬁ\@’bsmdies—they can reinforce these lessons
at home. This collaboration reduces.lg&'ng gaps, strengthens students’ understanding of
business concepts, and improves t&c@\academic achievement. Conversely, if there is weak

communication between p@gand teachers, students may struggle to connect classroom

learning with real-wc&r lications.
Exosys@d ect Influences on Students' Learning Environment

T ystem represents external factors that indirectly affect students' education,
such\i%rents’ work schedules, school policies, and access to educational resources. For
instance, if parents have demanding jobs that limit their time for academic support, students
may not receive adequate guidance at home, potentially affecting their performance in
Business Studies. Similarly, if schools lack funding for instructional materials such as
business simulations, financial literacy tools, or case study resources, students may struggle

to grasp complex business concepts. Policies that promote parental involvement, such as
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flexible work arrangements or school-based parent training programs, can help mitigate these

challenges by enabling parents to be more involved in their children’s education.
Macrosystem: Cultural and Societal Attitudes toward Business Education

The macrosystem includes broader societal, cultural, and economic factors that shape
students' educational experiences. A society that values entrepreneurship and business
education fosters an environment where students see the relevance of Business Studi&in real
life. If parents and communities emphasize the importance of financial @%, career
readiness, and business skills, students are more likely to take t&(gmﬁness Studies

coursework seriously. Additionally, government policies that 'tize investment in

instructional materials—such as funding for modern teachio , business incubators in

schools, and digital learning platforms—can enhance s@n‘[s' academic achievement by

providing them with up-to-date business knowledgﬁ@%ﬂls.

Chronosystem: The Impact of ‘E@and Technological Advancements on

Learning c_;\\%

advancements and shift : ental involvement patterns, impact students' education. In
t

The chronosystem con how changes over time, including technological

today’s digital age, in onal materials have evolved from traditional textbooks to online
learning platfo@ﬁness simulations, and interactive case studies. Parents who adapt to
these cha supporting their children in using modern instructional materials—such as
onlirk%rses, financial planning apps, and e-commerce tools—help students develop
relevant business skills. Additionally, changes in parental roles over time, such as increased
involvement in education due to remote work policies, can positively influence Business

Studies students' learning experiences.
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23 Review of Empirical Studies
2.3.1 Parental Involvement and Academic Achievement

This study was conducted to explore the correlation between parental involvement
and the academic achievements of students in higher secondary education. Two research
enquiries and two hypotheses were formulated. This study employed a sequential explanatory
mixed methods design. The population consisted of students enrolled in higher &)ndary
classes in Karachi. Quota sampling was employed due to the population cor@%, of three
distinct groups of students: arts, commerce, and science. A sample of &(&uﬂdred students
from higher secondary classes, encompassing the disciplines of a merce, and science,
along with two senior faculty members, was selected for th@%om a women's college
located in Karachi. An extensive interview was conducted numerous faculty members to
gather data. A questionnaire was meticulously cra%@?the purpose of data collection from
a sample of students. The questionnaire corisi %f two distinct sections. The initial section
was designed to gather demographig &The second section utilised a four-point rating
scale consisting of twenty statem I‘é?\ertaining to the selected variables. The data gathered
for the study was subject .@analysis through descriptive statistics and ANOVA. The
findings of the study K}éa that two dimensions of parental involvement, namely moral and

financial supp@o

secondary c@es. It is advisable for parents to engage with their children and converse about

ificantly influence the academic performance of students in higher

their\(}&lﬂic pursuits at home. It is essential for parents to engage regularly with educators
and institutional leadership to understand how they can contribute to the academic
advancement of their children. The government ought to implement strategies that foster the
potential of talented children from less affluent backgrounds, particularly to enhance the

quality of the nation's workforce®.
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The extensive global studies on parental involvement consistently demonstrate its
positive impact on students' academic performance. The global spread of the COVID-19
pandemic has caused considerable upheaval in educational systems worldwide, including in
the Philippines, leading to the adoption of online education. In the realm of online distance
learning, the significance of parental engagement in monitoring their children's education has
become increasingly evident and appears crucial for some parents. The study focused on a
group of 49 parents of Grade 12 students at Lala National High School duri academic
year 2022-2023. The results indicate considerable engagement from parents\in multiple areas,
such as parenting methods, educational activities at home, involv r. decision-making,
and knowledge of school-related matters. The participants e %tstandmg performance

@s demonstrated a favourable

during the execution of the online learning modalities. The

correlation between parental engagement and the aﬂ@ achievements of students**.

The primary goal of the study i ’éamlne the association between parental
participation and academic achievemf@rade 12 students at Mariano Peralta National
High School. A total of two hund§891xteen (216) responders were Grade 12 Senior High
School Academic Track St@ts (ABM, HUMMS, STEM, GAS) at Mariano Peralta
National High School. @esearchers got a list of pupils enrolled for the school year 2021-
2022, and the sQ@ was calculated using the Slovene formula. The data was rigorously
encrypted ar@tecked to get a certain result. The results showed that there was no significant
relat%% between parental participation and student achievement. The researchers
advocate broadening the study's scope by include larger samples from both junior and senior
high school levels. This bigger group of participants may produce different results and
contribute to the existing knowledge on the association between parental involvement and

student performance®.
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It has been conventionally believed that children acquire resources that enhance their
academic achievement through parental participation. Nonetheless, parental involvement in
their children's education may impose an undue academic burden on the youngsters. This
study contends that parental participation is simultaneously empowering and stressful for
children, proposing a paradigm in which it functions as a double-edged sword. The approach
has two trajectories: one where learning is a burden and another where learning fosters
empowerment. A structural equation model is employed to investigate this h Qsis based
on a survey of 647 adolescents. The findings indicate that parental &ment may
adversely affect academic performance due to heightened stress lev@ hildren stemming
from increased academic expectations; conversely, parental @%ent can also positively
influence academic performance by enhancing childr@engagement in learning. The
aforementioned results offer practical suggestions&@ntal involvement in their children's
education®S, \Q’b

The investigation examined tlie C Bion between parental engagement in education
and the academic achievements Q{%or high school students in the Ashanti Mampong
Municipality of Ghana. The'@y was conducted using a descriptive correlational research
design. A stratified ran ampling procedure was utilised to select a total sample of 471
respondents, ¢ '@ 186 males and 285 females. The research utilised a questionnaire
and test itetﬁfocused on Mathematics and English Language as the instruments for data
colle@he study. The analysis of data involved the use of descriptive statistical tools,
specifically mean and standard deviation scores, to assess students' perceptions of parental
academic ambition and involvement in their education. Additionally, a Zero-order correlation
was utilised to explore the relationships between parental involvement in education and
academic performance. The findings of the study indicate a noteworthy positive correlation

between parental engagement in education and the academic achievements of students. The
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study suggests that parents ought to take a proactive role in facilitating their children's
education, as they are the initial figures to introduce children to both the social and academic
realms*’.

The paper examines home-based parental participation as a child-rearing technique
linked to adolescents' academic success. This paper presents a comprehensive evaluation of
empirical studies across six databases, demonstrating the multifaceted impact ofy parental
involvement—manifested in monitoring, support, communication, instructi academic
socialisation, and resource availability—within the home environment,{h findings indicate
that parents' beliefs, support, and communication are crucial for co nding the impact of
parental participation on teenagers' academic success. It is@%r, essential to analyse
these effects through the lens of many personal aspects oescents“g.

This research aims to investigate the corr: %Qetween parental participation types
at home and academic performance. Method; om sample of 26,543 Spanish pupils was
utilised, with a mean age of 14.4 (SD. s(’ﬁ}Sixty-six point two percent (66.2%) attended a
publicly supported institution; for\% point seven percent (49.7%) were female; eighty-
seven point eight percent (87.@ possessed Spanish nationality; and seventy-three point five
percent (73.5%) were\bﬁe appropriate school year for their age. Various three-level
hierarchical-lin 'r’\%p els were applied: student, school, and region (independent
community)¢Results: Students with parents displaying a more distal or indirect approach to
fami&/@:ipation generally achieved superior outcomes compared to those from
households characterised by a more controlling style. Parental participation styles influence
accomplishment at both individual and institutional levels, even when considering contextual
or background -characteristics. Conclusions: Considering the significance of parental

engagement in academic achievement, educational institutions should incorporate it into their
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family information and training strategies. Schools with more communicative family profiles
typically exhibit reduced intra-school disparities in students' academic performance®.

This investigation examined the connection between parental engagement in
education and the academic achievements of senior high school students in the Ashanti
Mampong Municipality of Ghana. The study was conducted using a descriptive correlational
research design. A stratified random sampling procedure was utilised to select a tc&ample
of 471 respondents, comprising 186 males and 285 females. The research inst s utilised
for data collection in this study included a questionnaire and tes 1ery focused on
Mathematics and English Language. The analysis of data invol ’K.\se of descriptive
statistical tools, specifically mean and standard deviati & to assess students'
perceptions of parental academic ambition and 1nvolvem@1 their education. Additionally,
a Zero-order correlation was utilised to ex %Qe relationships between parental
involvement in education and academic pe%%slce. The findings of the study indicate a
noteworthy positive correlation betw.ees\'étal engagement in education and the academic

performance of students. The stucLK gests that parents ought to take a proactive role in

facilitating their children's ed ion, as they are the initial influencers in introducing children

to both social and acadék@?wronmen‘[s50
This stu@nes the relationship between parental involvement, intergenerational

closure, per personal discrimination, and academic performance in migrant children,
ut111s\g/@’g mple of 755 migrant children from three primary and secondary schools in
eastern China. The findings demonstrated a positive correlation between parental
involvement, intergenerational closure, and the academic performance of migrant children.
Parental involvement negatively predicted migrant children’s perceived personal

discrimination, whereas intergenerational closure did not significantly predict this outcome.

Perceived personal discrimination negatively predicts the academic performance of migrant

75



students and mediates the relationship between parental involvement and academic
performance. The mediating effect of perceived personal discrimination on the relationship
between intergenerational closure and academic performance was found to be insignificant.
Suggestions are proposed to enhance parental involvement among migrant children and to
alleviate their perceived discrimination, thereby promoting their academic development®'.

The research evaluated the influence of sibling size, previous academic ac&vement,
and parental engagement on the current academic performance of matriculati udents in
urban schools in Faisalabad. A multistage sampling method was m&yj to choose
participants. The research employed a quantitative and crosnal design. The
questionnaire had items pertinent to the study variables ﬁestionnaire underwent
pretesting with 30 students to evaluate its validity and, reliability. The study's findings
indicated that previous academic achievement a @@tal engagement have a substantial
favourable effect on current academic succisb% study highlights the significant adverse
effect of sibship size on present aca.d@ﬂevement. These findings provide substantial
new insights for the domain of e@onal assessment and evaluation. The study aids in
targeting student interventfo@%d fostering a thorough understanding of the diverse
elements affecting the a\@: performance of high school pupils>2.

The cu '%M f children's non-cognitive skills is essential for individuals and
society at large. This study employs a follow-up survey of 5,369 primary students in rural
ethn%%’bof northwest China to assess the extent of parental participation and its impact on
students' non-cognitive abilities. Our findings indicate the subsequent: Initially, parental
engagement in rural ethnic areas of northwest China is markedly minimal. Parents prioritise
their children's academic performance over their non-cognitive skills, resulting in a

significant deficiency in personal engagement. Secondly, students from households with

advantageous economic conditions, elevated parental education, non-migrant parents, and
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primary carers who are parents exhibit greater levels of parental participation. While Han
adolescents often exhibit greater parental participation and lesser paternal involvement
compared to minority groups, the ethnic disparities diminish when factors are accounted for.
Third, employing the value-added model, after adjusting for individual, familial, class, county,
and baseline variables, we ascertain that maternal behavioural and personal engagement,
together with father cognitive and behavioural involvement, exert significantgpositive
influences on children's non-cognitive skills. We employ causal identificati Qchniques,
including propensity score matching and Mahalanobis distance mats%&t} conduct the
robustness test>>. 0

The research examined the domestic influences on %emic achievements of
female students within the Dome cluster of educational @utlons. This research utilised a
descriptive survey methodology. A multistag ?@ng technique was employed to
randomly select 197 respondents. The foundati data for the investigation were gathered
through a meticulously crafted close.d-e %uestionnaire devised by the researchers. The
results derived from the data coll@ were articulated through frequencies, percentages,
averages, and standard devih@gtrhe research findings indicated that the female students
within the Dome clust&@%hools engaged in various domestic responsibilities, including
water collectio 'pé{%pation in income-generating activities, caregiving for their siblings,
and food pr@atlon. The research further concluded that the parents of students within the
Do ®’Qr of schools possess a high socioeconomic status and exhibit significant
engagement in their academic pursuits. Furthermore, a female student's academic
achievement within the Dome cluster of schools is significantly shaped by various elements
of her home environment, including the availability of educational resources, the degree of
parental engagement in school activities, and the socioeconomic status of her family.

Nevertheless, the domestic responsibilities assigned to female children have adversely
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impacted their academic achievements. It has been suggested that authorities should promote
an equitable allocation of household responsibilities, foster greater parental engagement in
educational activities, and offer supplementary assistance to girls hailing from disadvantaged
socioeconomic conditions>®.

This research investigated the impact of parental factors on the academic performance
of business education students in higher education institutions within Delta State. Four
research enquiries were posited and subsequently addressed, while four null themative
hypotheses were constructed and evaluated at a significance level o 0%0 inform the
study's direction. The primary objective of the research was t &in the impact of
parental factors on the academic performance of business e@%smdems within higher
education institutions in Delta State. The study aimed t@estigate the impact of parental
financial support on the academic performance gfb%less education students in tertiary
institutions within Delta State. It also exami effect of parental involvement on these
students' academic success, the role of K>K educational background in their achievements,

.
and the comparative effects of Vari@rental factors on the academic outcomes of business
education students in the sa'n&gwn. The correlational survey research and ex post facto
design were employed.\[hg study encompassed a population of 441 students specialising in
business educati 'r\ ith a sample size comprising 172 individuals. The tool employed was a
meticulousl;@signed questionnaire, which received validation from a panel of five experts.
The,@ ty coefficient of the instrument, as determined by Pearson Product-Moment
Correlation, was reported to be r=0.78. The collected data underwent analysis through the
application of Mean, Standard Deviation, Chi-Square, and Multivariate Simple Linear
Regression Analysis methodologies. The study yields the following findings: The impact of

parental financial support on the academic achievement of business education students in

tertiary institutions in Delta State is significant. Moreover, the engagement of parents
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significantly impacts the academic success of business education students in tertiary
institutions within Delta State. It was thus determined that parental financial support,
engagement, and the educational background of parents significantly impact the academic
success of business education students in tertiary institutions within Delta State. The research
further established that various parental factors, including financial support, engagement, and
the educational background of parents, have a significant impact on the academic success of
business education students in tertiary institutions within Delta State. It i@ sable for
parents to maintain an ongoing engagement in their children's academic u&iy consistently.
Furthermore, it is imperative that the Government extends ﬁnanci@wport through loans,
grants, and scholarships to students, as this will signiﬁ@tﬁmance their academic
accomplishments, among other benefits®’. Q

This investigation explored the correl cﬂb tween parental engagement and
academic success utilising the method o nalysis. A comprehensive analysis was
conducted on 40 studies derived from %‘nal articles that met the established inclusion

.

criteria, aiming to elucidate the c@on between the variables in question. The findings
indicated a correlation betwe arental involvement and academic achievement, quantified
as r=0.251. The ﬁndings%est a notable relationship between parental engagement and
academic succ 's’\%% estimated correlation value derived from this study aligns with
findings fro@ior meta-analyses addressing a comparable subject matter>®,

\/&)us research findings and our systematic review indicate that parental
participation positively influences academic attainment. Nonetheless, the impact of parental
involvement in sports on athletic performance and academic success remains ambiguous.
This study primarily investigates the disparities in academic performance, involvement in
athletic activities, and sports outcomes among students with parents engaged in sports and

education against those whose parents are not interested. A questionnaire survey was
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administered to 121 seventh and eighth-grade students across three primary schools in a
Hungarian city. Three groups were delineated based on the degree of parental involvement: 1)
children of parents uninvolved in education or sports (N = 33), 2) children of parents
involved solely in education (N = 38), and 3) children of parents engaged in both education
and sports (N = 47). Cluster analysis, factor analysis, Chi-square test, ANOVA, and linear
regression were employed to analyse this data. Our findings indicate that children of parents
engaged in both sports and education are disproportionately represented amo ents who
received awards for sports performance (59.6%), participants in sports talen management
programs (29.8%), and those who secured first place in national spo@gpetitions (47.8%).
They appear to be the individuals most committed to re i 1nvolved in regular and
competitive sports activities in the future, with percentag l1-94% and 55.3%, respectively.
Conversely, the highest proportion of children wi @n‘[s engaged in education is found
among those who received accolades f @anding academic performance (71.1%).
Regarding personality traits, obsessi\./e assioh (OP) is most prevalent among students with
uninvolved parents (M = 0.37, SD ) and least prevalent among children with engaged
parents (M =-0.17, SD =0 9& mbership in both groups with engaged parents may serve
as a negative predlcto@ (Bt = —0.259* [-1.019, —0.078], Bt + s = —0.237* [—0.930,
—0.030]). In co a positive correlation exists between parental involvement in sports
and educati the academic and athletic achievement of their children®®.

\/&tudy seeks to examine the influence of socioeconomic situation and family
environment on students' academic achievement, mediated by parental participation, in rural
China. A cross-sectional design was employed to poll 525 parents of rural junior high school
pupils from S province in southwest China. The suggested conceptual framework was

evaluated wusing structural equation modelling. The findings indicated that both

socioeconomic level and family environment significantly influence the academic
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performance of rural pupils, with the family environment having a more noticeable effect.
Moreover, parental participation significantly mediates the relationship between
socioeconomic position and academic accomplishment, particularly with the family
environment's influence on academic performance. The findings underscored the significance

of the familial environment and parental engagement in mitigating the adverse effects of low

socioeconomic position on academic performance®.

The correlation between parental engagement and student performa@een a
subject of scientific attention for numerous decades. Despite the proppsition, of reciprocal
processes between parent and child four decades ago, minimal re e@h s been conducted
on the reciprocal relationships between parental participati@%tudent accomplishment.
Objectives: This study employed self-determination t\@ to examine the longitudinal
relationships between the type of parental p ic&@ion (i.e., autonomy-supportive or
controlling) in children's academic challe their academic accomplishment. This
study further examined the contenzig\'\ethodological issue of reciprocal relations by
comparing a random-intercept cro§ ed panel model (RI-CLPM) with the conventional
cross-lagged panel model® ). Sample and Methodology: A RI-CLPM and a
conventional CLPM wexe Wwtilised on 5-year longitudinal data comprising 1465 secondary
school students %t T1 = 10.82 years, SD = 0.62). In both models, we accounted for
students' ge%r, school type, socioeconomic position, and cognitive ability. The findings
indi%@ the RI-CLPM provided a superior fit to the data compared to the CLPM. Trait-
like stability was observed for both types of parental involvement and academic performance.
At the interindividual level, controlling engagement was associated with diminished success,
while no link was observed between autonomy-supportive participation and achievement. At

the individual level, positive reciprocal relationships existed between autonomy-supportive

participation and success, while controlling involvement showed no correlation with
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achievement. This study significantly enhances the comprehension of the relationship
between parental participation in children's academic challenges and their academic success
by concurrently accounting for both inter-individual differences and intra-individual
processes®!.

This research investigates the connection between parental engagement and the

academic success of adolescents, as well as the possible mechanisms that underpin this
association. This research utilised data from six waves of the Korean Chil ic;Youth
Panel Survey to estimate fixed effects models, thereby addressin tvidual-level
heterogeneity. Sobel mediation tests were utilised to investigate h@l%ating functions of
S

four dimensions of school adjustment, specifically: (a) acade§ olvement, (b) adherence
)

to school regulations, (¢) constructive peer relationships, favourable teacher—student
interactions. The findings indicate a positive co lt@“etween parental involvement and
the academic achievement of adolescents\%’é .172). The variables of the proposed
mechanism account for roughly 6?.@f he association, with academic involvement
emerging as the most prominent {gig\/ay. The findings underscore the critical role that
parental engagement plays 1®%taﬁng adolescents' adaptation to academic settings and
enhancing their scholar a?evements&.

This i %\%n centres on examining the relationship between parental
involvemen ld(t‘ﬁe academic performance of education students at a state university in the
Phili.g{i/% his study employs a descriptive correlational approach, aiming to elucidate and
investigate the potential significant relationship between the extent of parental involvement
and the academic performance of Education students. The participants in the study are the
Education students from Cebu Technological University — Naga Extension Campus. The

selection was conducted through a straightforward random sampling method. The

questionnaire was administered through an online platform. The findings indicated that
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regarding parental involvement, students perceived their parents as being relatively engaged
with their education. Similarly, the education students attending State universities are
achieving commendable academic results. Additionally, the findings revealed a notable
correlation between the extent of parental engagement and the academic success of the
student. Consequently, increased parental involvement in their children's school life
correlates with improved academic performance. It is advisable for school authgrities to
develop programs and activities aimed at enhancing parental engagement in @&ldren%
educational experiences®

Students exhibit enhanced performance in educational setti(@’r\hen their guardians
actively participate in their scholarly endeavours. The eng eht of parents significantly
impacts the academic achievements of students. This enent encompasses not only the
academic pursuits of the learners but also their a@ within domestic and educational
environments, their safety and social inte s, the dynamics between parents and
educational institutions, the communication® between parents and children, as well as

.

considerations regarding ﬁnancial&g?\vport. The findings indicated that all indicators—
learning at home, decision }@g, school-community involvement, and communication—
achieved a grand medi@r .00, which is verbally interpreted as "usually." It is advisable
that the motiva "@ositive reinforcement provided by educators and parents regarding
learning ac‘u@es e amplified and strengthened to achieve superior academic outcomes. It is
imp at%%r parents to maintain their support and endeavours in establishing conducive
home environments for their child's educational development. The Adopt-a-Neighbor Child
program has the potential to significantly contribute to the objectives set forth by the
department. An educator has the capacity to guide students in proximity who may not have
access to a knowledgeable mentor at home. The educational institution can enhance its

engagement with the community by fortifying partnerships with local barangays, thereby
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ensuring that high-quality learning continues to thrive in the evolving landscape of the new
normal®,

This study primarily aimed to investigate the relationship between parental
involvement and academic performance among junior high school students in selected
institutions in Cebu. This research utilised a quantitative correlational framework. A total of
thirty (30) junior high school students engaged in this research, having been selectﬁlrough
a simple random sampling method. Descriptive statistical instruments, specifi the mean
and standard deviation, were employed to elucidate the levels of Pl a among the
students. As a result, the Pearson product-moment coefficien @relaﬁon test was
conducted to evaluate the relationship between PI and AP a % students. The findings
indicate a remarkably low negative correlation between t@ro variables. Consequently, the
analysis reveals an absence of a meaningful correl&% tween PI and AP within the cohort
of JHS students, r (30) = - .06, p = .74. The findings indicate that the null hypothesis remains
accepted, as the p-value exceeds .tgt\'hetermined significance threshold, p > .05.
Consequently, the presence of P Gy\s not influence the academic performance of the
students. Research indicaté@% educational personnel and administrators should be
equipped to discern ado\@?factors that impact students' academic performance. Given that
the focus of thi 't@conﬁned to students' perceptions of PI, it would be advantageous for
future rese% to incorporate the perspectives of parents, thereby considering their
View@&dditionally, introducing new variables such as motivation and self-competence
among students could enrich the inquiry. Furthermore, employing a qualitative or mixed-
method approach in subsequent studies on this topic would be beneficial®.

This cross-sectional survey examined the degree to which parental provision of

necessary texts and workbooks, expressions of concern regarding academic endeavours,

assistance with homework, and levels of literacy impacted students' academic performance in
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the English language within the Tubah Sub-Division of the North-West Region of Cameroon.
This study focused on a target population comprising 631 sixth-grade pupils along with their
parents, drawn from 20 state-sanctioned primary schools located in the Bambili and Bambui
areas of the Tubah Sub-Division. The data were collected from a cohort of 80 parents of
students from four primary schools, utilising both purposive and simple random sampling
methods. The students' performance in the English language was analysed in relati&to the
corresponding responses provided by their parents. The Chi Square test (}2) w, ployed to
validate the hypotheses, considering the non-parametric nature of the ‘data. The results
indicated a noteworthy correlation between parental engageme t udents' academic
achievement in the English language. The findings indicate %increased provision of
necessary textbooks by parents (y2=6.401; P=0.011), alo@it direct or indirect assistance
in homework completion (y2 test P<0.001) and e @ concern regarding their children's
academic progress (493.84, P<0.001), co s positively with enhanced academic
performance. Research indicates th.ag{'técy does not serve as a barrier to parental
engagement in the academic en@\rs of students (¥2=0.001; P=0.970). Substantial
recommendations emerged frgmi\the findings. It is imperative for parents to take an active
role in their children’?@ emic endeavours. They should provide suggested texts and
workbooks, re 'l@eck their children's materials, assist with homework completion,
participate i@arent-teacher association meetings, and maintain communication with the
schoogl %’Qectively monitor their children's progress. Educators and school administrators
ought to advocate for parents to establish realistic expectations for their offspring,
acknowledge their noteworthy accomplishments, promote the utilisation of the English
language within the household, and oversee and manage study periods at home. The results
hold significant relevance in the context of the theories proposed by Lev Vygotsky (1978),

Gonzalez-Pienda et al. (2002), Fan and Chen (2001), and Van Voorhis (2003)%.
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The research investigated the performance of senior secondary school students in
Osun State, identifying the various factors that influence their academic outcomes as well as
those contributing to their overall performance. The research employed a descriptive survey
design. The study's population consisted of all 243 public senior secondary schools located in
Osun State. A cohort of 600 Senior Secondary Two (SS II) students was meticulously chosen
through a multistage sampling methodology. The tools employed for the collection of data
consisted of a questionnaire and a pro-forma. Three distinct forms of the questionnaire were
employed: the Questionnaire on Student Factors and Parental Invol;/<mQtfm Academic

Performance tailored for secondary school students (QSFPIAP%@
Academic Performance crafted for secondary school Gh (QAPSST), and the

¢’ Questionnaire on

Questionnaire on Academic Performance formulated @condary school administrators
(QAPSSA). The pro-forma utilised for the assess eﬁb@students' academic performance in
the 2017 qualifying examination served ’bmeans to gather records of academic
achievement. The collected data und.e e hhalysis through frequency counts and multiple
regression techniques. The ﬁnding&(a?cated that 12.2% of the sampled students exhibited
low-level academic perfor: ¢, whereas 10.2% demonstrated high-level academic
performance. The ﬁnd@u her indicated that study habits (18.6%), self-efficacy (16.8%),
parental care ( .@nd the influence of teachers (36.3%) have a significant impact on
students' ac@ic performance. The research findings indicated that students' habits, self-
efﬁc& ental involvement, and the influence of teachers emerged as the most significant
factors impacting students' academic performance in qualifying examinations within
secondary schools in Osun State®’.

The research examined the influence of parental involvement in education on the
academic performance of students in the Sekyere South District of Ghana. The research

employed a purposive sampling technique to select a cohort of 363 parents. The research
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employed a questionnaire to gather primary data from the parents. Data pertaining to
students' academic achievements spanning two academic years (2020/2021 and 2021/2022)
were acquired from the Academic Units of the chosen schools. The findings indicate that a
significant number of parents occasionally failed to convey essential information to school
authorities or teachers, did not engage in supporting their children's ICT learning within the
educational environment, neglected to assist their students with home learning, and did not
engage in discussions regarding their students' academic performances wi ducators.
Nonetheless, a significant number of parents participated in school pggyms, supplied
educational materials for their children, sought additional classes their offspring, and
engaged in the selection of textbooks for their students. Thissigsearch revealed a robust and
statistically significant positive relationship between par mvolvement in education and
the academic success of students. The various ele edb% parental involvement in education
significantly influenced students' academic

This study was conducted to .ags@é extent of parental involvement in overseeing
the academic achievements of st@ at the senior high level in the Kassena Nankana
Municipality, located in thé Q&)er East Region of Ghana. The study was guided by the
formulation of three rés@? questions. The study employed both purposive and random
sampling techni ﬁ%&elect the participants. The study encompassed a cohort of 50 parents,
100 educatoéand 100 students. A self-constructed questionnaire was employed to gather
data@’ge selected parents, educators, and students. The reliability of the items was
assessed using Cronbach's alpha. The data gathered from the participants underwent analysis
through descriptive statistics, including percentage, mean, and standard deviation, as well as
inferential statistics, specifically ANOVA. The findings of the study indicate that the extent
of parental involvement in overseeing the academic performance of senior high school

students within the municipality is markedly insufficient. The findings of the study revealed
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that significant obstacles to parental involvement in overseeing students' academic
performance include poverty, insufficient educational attainment, single parenthood, parental
workload, adverse perceptions between teachers and parents, and the challenges posed by
large family sizes. It has been suggested that carers allocate sufficient time to engage with
their offspring in the domestic sphere, fostering discussions regarding their scholarly
achievements. It is essential for parents to engage in regular communication with ed&tors to
gain insights into their children's academic performance. The administration nior high
schools within the municipality ought to engage in discussions with parénts ,regarding the
significance of their involvement in the educational process and It i &eative that Parents-
Teachers Association meetings are convened with regularit@%y once per semester, as
this serves as an invaluable opportunity for educators %gage with parents and foster
meaningful interactions®. be

The study aimed to evaluate the soci nomic situation and degree of parental
participation in relation to the acade:nsi\'érmance of Junior High School students in the
Upper West Akim District of Ghée}fhe research employed a quantitative methodology,
utilising a descriptive survey’ @n. Simple random sample and purposive sampling methods
were employed for th& sélection of schools and participants in the study. The primary
instrument utili 'd’\fw; ta gathering was a questionnaire. The analysis of the collected data
was conduc@using version 22 of the Statistical Product and Service Solutions (SPSS)
prog@ study concluded that parents' socioeconomic position, notably education,
occupation, and income levels, significantly influences the academic performance of students
in the Upper West Akim District. The educational and income statuses correlate positively
with students' academic achievement. The study's findings indicated that parents who
facilitate their children's home study, meet their educational requirements, engage in

discussions about their progress with teachers, and consistently attend PTA meetings have
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children who achieve superior academic performance compared to those whose parents
neglect these responsibilities. Given the robust correlation between parental involvement and
academic achievement, it is advised that the government, via the National Commission for
Civic Education (NCCE), educate parents, educators, and school administrators on the
significance of parental involvement in children's education and the necessity for schools to
foster an environment that encourages parental participation. It is advisable, for the
government to raise adult literacy in the Upper West Akim District to e parental
education levels, thereby increasing parental involvement in childre ucation and

subsequently improving academic achievement’’. 0
2.3.2 Instructional Materials and Academic Achieveme@

This study was conducted to evaluate the adequ@ availability, and utilisation of
instructional materials in the teaching and leamin@%iness Studies in secondary schools
in Anambra State, driven by the need to ¢ {aducational outcomes in this subject area.
The study was guided by three reseqrs&estions. The study's population consisted of 305
business studies teachers drawn f@% public secondary schools located in Anambra State.
Purposive and Cluster samp.'bg*mthods were employed to select 85 Secondary schools and
120 Business Studies t&rs, respectively. The tools utilised for data collection included a
standardised ché/@d a structured questionnaire. The researchers employed the checklist
to evaluate l@ufﬁciency of the instructional materials utilised in teaching business studies,
whil thg{ructured questionnaire was implemented to ascertain the availability and degree of
use of these materials in the instructional process. The validation of the questionnaire was
conducted by five experts, resulting in a reliability coefficient of 0.86. The collected data
underwent analysis through the application of Frequency, Percentage, Mean, and Standard
Deviation methods. The study's findings indicated that the instructional materials necessary

for teaching Business Studies in secondary schools were insufficiently supplied. Furthermore,
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it was observed that while the instructional materials were accessible, they were insufficient
and not utilised to their full potential. The study's findings suggest that it is advisable for
government and philanthropists to provide support to public secondary schools by ensuring
the availability of an adequate number of instructional materials necessary for the effective

teaching and learning of business studies?.

The research evaluated the efficacy and acceptability of the instructional materials
created by the faculty at the College of Management and Business Technol QMBT) of
the Nueva Ecija University of Science and Technology (NEUST). The\sample included
specific instructional materials created by the aforementioned Dep @&tf his encompassed
the instructional materials utilised by the Master of Busine d%'nistration and Doctor of
Philosophy in Business Administration programs at the G@te School. The study utilised a
descriptive design, with eighty-eight respondenB@ed purposefully. The parameters
utilised in the instrument included instructio%’btent, procedure, relevance, knowledge and
practical applications, clarity, the dex@%&mn of higher-order thinking skills, and alignment
with the university's thrusts, goals,\&a\ objectives. The subsequent findings were observed:
The total weighted mean @3.55, with a verbal description of "Very Satisfactory,"
indicating that the in@ional materials developed by CMBT faculty were generally
acceptable. Ho@&yt e item regarding the friendliness of figures received a rating of
"Needs Im ement." Suggestions for the improvement and ongoing advancement of
insthtl/%’Qmaterials were also provided. The effectiveness of instructional materials in
enhancing higher thinking skills within the curriculum and syllabus is crucial for educational

advancement?’.

This study focuses on the development of E-Mpowerment learning media,
incorporating Digipreneur entrepreneurship at Andikpas LPKA Class I Palembang. The

approach employed is the ADDIE model, which encompasses Analysis, Design,
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Development, Implementation, and Evaluation. The investigation includes education
specialists, entrepreneurship specialists, and students from Andikpas LPKA Class I
Palembang as participants. The outcome of the creation of E-Mpowerment learning media is
an interactive digital platform that offers entrepreneurship learning materials specifically
designed to meet the needs of students at Andikpas LPKA Class I Palembang. The platform
includes engaging learning components like instructional videos, business simulations, and

autonomously and promotes the inclusion of Digipreneur entrepreneursh 1s study has

interactive quizzes. Furthermore, the platform offers content that stuc{ﬁn access
received favourable responses from specialists in education, entrepre @ hip, and the student
body. The findings indicate that the E-Mpowerment learni %signiﬁcantly enhances
students' comprehension of entrepreneurship concepts, @a skills, and overall learning
motivation. Moreover, the inclusion of Digipr e%%repreneurship offers students the
chance to cultivate creativity, foster innov%ﬁbnd adopt an entrepreneurial mindset. In
summary, this study has effective}y ated E-Mpowerment learning media aimed at
improving entrepreneurship skills @\Jdents at Andikpas LPKA Class I Palembang. This
educational resource offers é®aging and comprehensive learning experience utilising the

Digipreneur entrepreneh@p model. This study aims to provide a valuable reference for the

advancement 'i@, tive and technology-driven learning media within the realm of

entrepreneurép education®.

\ge primary objective of this study was to examine if blended teaching strategies and
resources or traditional teaching methods in the Business English class enhance students'
learning satisfaction and academic performance. This study involved 56 undergraduate
students majoring in Applied Foreign Languages in central Taiwan. Business English ESP
courses were provided throughout the 108th and 109th academic years. A four-point Likert

scale questionnaire was administered subsequent to the completion of the course by the
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students. Additionally, in-person interviews and classroom observations were conducted to
assess students' overall learning efficiency and their perspectives of preferred teaching
strategies in Business English, as well as their learning satisfaction. Consequently, students
saw blended teaching as an excellent pedagogical approach that enhanced their learning
motivation through supplementary instructional activities. Furthermore, the data indicated
that both handwritten examinations, linked to traditional pedagogical approaches, and
interactive responding applications, associated with blended instructional me , function
efficiently according to distinct teaching methodologies. The findings of &Sj udy indicate

’% the ESP program

that most students had a favourable disposition towards blended%@

for business English, and their academic performance has sigpificantly enhanced?°.

This study aimed to explore the classroom envir@:n‘[ as a key factor influencing
students' academic performance in junior second%@ls in Lagos State, Nigeria. A total
of 250 students were selected through asgsrélation of purposive and simple random
sampling methods. The tools employ@ gathering data included a questionnaire named
“Classroom Environment Question\ﬁ‘b\ (CEQ), which demonstrated a reliability coefficient
of 0.85, alongside an achiex’e@n test designed to assess the academic performance of the
students. The study's ﬁ?@s indicate a notable correlation between class size and students'
academic perfo@&e public junior secondary schools (r = .829). Additionally, there is a
significant @ionship between the use of instructional materials and students' academic
perfe%%e (r = .745). Furthermore, the school climate shows a significant correlation with
students' academic performance (r = .775), and classroom organisation also demonstrates a
strong relationship with academic performance in public junior secondary schools in Lagos
State (r = .925). It is advised that, to guarantee effective service delivery in the teaching-

learning process, the government, via the Education Districts, commit to providing junior
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secondary schools with economically enhanced and relevant instructional resources, as this

would improve students’ academic performance in schools?®'.

This study assessed video-based instruction in PATHFIT 1 and muscle fitness at the
University of Cebu Main Campus for the Academic Year 2021-2022 to recommend
improvements to the video-based instructional material. Seventy students participated in two
portions of PATHFIT 1. The study examined students' performance utilising Vid&Based
Material for teaching muscular fitness exercises, their perceived challenges, hether a
significant difference exists between students’ performance with vide -bg;cj instructional
material and traditional teaching methods. The findings indicated w pils utilising video-
based materials exhibit improved performance. The ac@b ity of the video-based
instructional material indicated that students expressedt agreement with the learning

processes. Nonetheless, there exists no substantial ion between the factors®2,

This study aimed to examine th \6%06 of parental influences on children'
academic achievement in mathema.t&g&peciﬁcally through a comparative analysis of
motivation and the supply of inst saal materials in Oredo Local Government Area of Edo
State. Three hypotheses we.ai blished to direct the investigation and were evaluated at a
0.05 alpha level of sh%héwe. The study employed a descriptive survey approach, targeting

a population of| ,5%\8

schools in t@redo Local Government Area of Edo State. The study sample comprised 250

11 students from six selected schools among the 14 public senior high

SSIT tugltts, representing approximately 10% of the population. The tool employed for the
study was a developed questionnaire entitled “Parental Mentoring Strategies and Students'
Academic Performance in Mathematics” (PMSAPMQ). The instrument comprised four parts.
Section A included 10 items regarding parental mentoring strategies; Section B contained
another 10 items soliciting responses on parental motivation; Section C encompassed 10

items concerning parents' provision of instructional resources; and Section D requested
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students' academic scores in Mathematics from their most recent term. Three specialists
validated the instrument: one in Measurement and Evaluation, one in Educational Planning
and Administration, and one in Counselling Psychology. The test-retest reliability method
was employed, and the acquired data was evaluated using the Pearson Product Moment
Correlation. The test produced correlation coefficients of 0.89 for parental mentoring tactics,
0.77 for parental motivation, and 0.85 for parental provision of educational resougces. The
instrument was administered to the chosen sample, and the collected data Qanalysed,
revealing a significant impact of parental motivation, provision of instructiogal jmaterials, and
mentoring strategies on students' academic performance in Mathe ithin Oredo Local
Government Area of Edo State. The study's findings reco r%t parents and teachers
utilise motivation, instructional materials, and mentorl@trategies to improve students'

academic performance in mathematics in sec&d&,chools within the Oredo Local

Government Area of Edo State®. \Q’b

The study aimed to assess t@@ of the teacher's choice of an e-textbook for
mathematics education on the pelﬁ%nce of fourth-grade students. The two chosen test
groups, each including 140 §t\®ts, were of pupils from an urban primary school in Russia.
The participants had }bverage age of nine years. According to ANCOVA analysis,
participants in {eﬁoo d experimental group achieved a superior final test score (74.71)
compared t%pse in the first group (65.9). The test results of the two groups exhibited a
sign%@ference (F =10.84, p < 0.05). The results indicated that the performance levels
of primary school children can be substantially influenced by the selection of electronic
textbooks used for instruction. The study also identified valuable factors for teachers to select
high-quality e-textbooks. These factors enable instructors to make decisions that can
profoundly impact the educational experience. This study's findings indicate that

implementing e-textbook approval criteria grounded in robust quality indicators can mitigate
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the adoption of inferior textbooks in educational settings and enhance the overall quality of
textbooks. The instructional resources provided by elementary school textbooks may

influence pupils' success in subsequent grades>*.

This study sought to assess the academic performance of learners utilising Bacolod
Compendium 61 as supplementary instructional materials for teaching Grade Two Araling
Panlipunan across seven elementary schools in District 7 during the 2022-2023 academic
year. The Bacolod Compendium 61 consists of competency-based supple"@ learning
resources aligned with the Grade 2 Araling Panlipunan curriculum,, foeyssing on "Ang
Komunidad Noon at Ngayon." The participants in this study incl rade 2 teachers and
students. This study considered several variables related to ®§Mrs, including age, sex,
length of service, highest educational attainment, and t f school. The effectiveness of
Bacolod Compendium 61 is demonstrated thro Qalignmen‘[ of content, quality, and
usability or ease of use. The demograpk'%%ﬁle of the teachers was assessed using
frequency and percentage analysis. .T,}K' ean was utilised to assess the effectiveness of
Bacolod Compendium 61 materia&.cjxe academic performance of learners was assessed
using frequency and perce.n@ analysis. To assess the notable distinction The Mann-
Whitney Test was emp\éd. The Goodman-Kruskal’s Gamma (G) or Gamma Coefficient
Formula was Q.h:\&b assess the relationship. Three experts validated the researcher-
developed q@ionnaires utilised in this investigation. The study was carried out at Andres
Bon'&%@rgementary School I, involving thirty (30) teacher-respondents. During the data
collection process, information was obtained from three hundred eighty-one (381) learners
and forty-six (46) teachers in Grade 2. The primary aim of this study was to assess the
efficacy of the Bacolod Compendium 61 materials across three key areas: content alignment,
material quality, and user-friendliness. The study's findings indicated that the academic

performance of learners utilising Bacolod Compendium 61 supplementary materials
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demonstrated a high level of alignment in terms of content, quality, and usability/ease of use.
This scientific investigation demonstrated that the academic performance of learners was
exceptional, as evidenced by the utilisation of Bacolod Compendium 61 Materials.
Consequently, the favourable evaluation of this research strongly advocates for the
comprehensive implementation of Bacolod Compendium 61 Materials across 46 elementary
schools within the Division of Bacolod City. The implementation of the SQK-SAY-
LYMPICS: Bacolod Compendium 61 Quiz is recommended as an annual Qsment of
learning focused on localisation and indigenisation, with full pa i@on from all
elementary schools in SDO Bacolod City. It is recommended that al similar learning
resources be developed to serve as supplementary matemals for learning and reading
remediation. Future researchers are strongly encourage(@conduct follow-up studies that
emphasise the effectiveness of localised resourceBt@' local communities. The goal is to

cultivate 21st-century learners who are @y competitive while fostering a deep

appreciation for their rich local cultur.a@e”.

This study seeks to invest'y{g@ he possibilities of gaming as a tool for enhancing
active learning and cultivatin };1%6 profound comprehension of course content. The results
underscore the benefic §ects of gamification on student involvement and academic
success in an Q}/@I‘ duate Engineering course. The incorporation of game elements,
including K@ot and a leaderboard system, led to heightened motivation and active
invok\er/%ut among students during the course. The use of game-based strategies successfully
engaged students and fostered an interactive learning atmosphere. The findings indicated a
favourable relationship between involvement levels and academic performance, confirming
the effectiveness of gamification in fostering improved learning outcomes. This study
emphasises the significance of acknowledging and celebrating student achievements via

public displays of accomplishment. The recognition of outstanding performers fostered a
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sense of pride and motivation among these individuals, while simultaneously encouraging
their colleagues to pursue excellence. The unified applause and acknowledgement from the
whole class acted as a strong affirmation of the importance and relevance of active
participation in the module. The results highlight the promise of combining flipped learning
with game-based approaches to create a holistic educational framework that addresses varied
student requirements and enhances learning results. The next phase of the study will aim to
expand its scope to include a broader array of undergraduate Engineering mo engaging
a more diverse group of students from different disciplines. Expanding e@stigation will
lead to a more thorough understanding of how gamification ct§ various student
populations. This study adds to the expanding literature ﬁiﬁcaﬁon in education,
highlights its potential to change conventional instruc I methods, and advocates for

enhanced teaching and learning experiences?®. be

This investigation assessed the mot&x@%levels of students regarding instructional
materials and their perceptions of syq&mous classroom learning at Misamis University
during the academic year 2021&@ The study employed a descriptive-correlational
research design. The partici.@in the study consisted of 138 Junior High School students
selected using a purposi mpling technique. The collection of data was conducted utilising
the Instruction(/%ﬁ: als Motivation Survey (IMMS) and the Synchronous Classroom
Learning Suéy (SCLS) as tools. The statistical tools utilised in the data analysis included
Mean\/%’%ard Deviation, Pearson r, and Stepwise Regression Analysis. The findings
indicated that the motivation levels of students regarding the instructional materials employed
by teachers were elevated, and students held a positive perception of synchronous classroom
learning. This suggests that learners who engage with the educational resources are more

inclined to excel in Mathematics. Educators must be proficient in utilising technology to

develop lessons, engaging activities, evaluations, projects, and various duties that enhance
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their creativity in crafting instructional resources, ultimately elevating student satisfaction in
the classroom. Future investigations should explore additional factors that influence students'

academic performance in synchronous classroom learning?®.

This research examines the influence of instructional materials on the academic
performance of students within the context of the post-basic English curriculum in Burundi.
This document presents findings from research undertaken in 2023, aimed at ass&ng the
instructional impacts of the post-basic school English curriculum on student @emen‘[ in
Burundi. This research employed a convergent parallel design within a &gg.a}c framework,
drawing upon Communicative Language Teaching for the 21st C nd the principles of
Social Learning Theory. Data was collected from 16 Engl@ ators and 330 language
learners at the post-basic school level, specifically in the\se¢ond and third years within the
Bujumbura Municipality, utilising a learners’ q @ire, interviews with teachers, and
observations of classroom activities. This &6’6 utilised stratified and random sampling
methods to identify participants, and %‘[a underwent descriptive and thematic analysis.
The research demonstrated that t c‘l%‘[books utilised by learners were suitable for their
respective levels, as evide.rﬁe; y 66.5% of respondents comprehending the material
presented in the pupils books. The inquiry further substantiated the genuineness of the
activities prese@%o e learners’ textbook, as the themes developed were grounded in
everyday liféenarios. Nevertheless, it was observed that the educational endeavours were
inado%% due to the incomplete development of certain themes. The research further
revealed that a significant number of the surveyed educational institutions exhibited a
concerning deficiency in instructional resources, encompassing textbooks as well as audio
and audio-visual teaching aids. The findings of this research elucidate that instructional
materials exert a moderate impact on students' academic achievement, with an overall mean

of 3.257 and a standard deviation of 0.6901. The government is urged to supply the necessary
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teaching resources and materials to promote a more effective teaching and learning

environment, thereby improving students' academic performance*”.

This study investigated the impact of science instructional materials on the academic
performance of students in Ilorin West, Kwara State. Three enquiries were established while
two propositions were examined for the study. The investigation was a descriptive analysis
utilising a survey methodology. The focus was on science students across multiple &hools in
Ilorin West, Kwara State, Nigeria. A random sampling technique was employ elect 120
science students from different schools in Ilorin West LGA, Kwara S&.e/Nigeria. The

questionnaire crafted for research purposes was utilised to gather. egarding class size,
school type, and academic performance from participants@ﬁlected data underwent
analysis through frequency count and percentage, mean@ standard deviation, while the
research hypotheses were examined using an in nt t-test and ANOVA. The study's
findings indicate that science instructiona %als significantly influence the academic
e

performance of students across dlffgrg&hools. The students who were instructed using
science instructional materials dem&@te superior performance in comparison to those who
received instruction without.ss\ materials. A notable effect was observed related to the type
of school, whereas class\size did not demonstrate a significant impact. It was recommended
that the Minis@ ucation assume responsibility for supplying science instructional
materials to é‘ider range of schools in order to improve performance in science throughout
the s‘{e/Q;

This investigation analysed the influence of Business Studies instructional resources
on the academic achievement of senior secondary school students in Ilorin West LGA, Kwara
State, Nigeria. The study utilised a descriptive survey research design, focussing on senior

secondary school students enrolled in Business Studies courses. A random sampling method

was employed to choose 120 students. The collection of data was conducted through a
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questionnaire, followed by analysis utilising frequency count, percentage, mean, standard
deviation, independent t-test, and ANOVA. The results indicated a notable positive impact of
Business Studies instructional materials on students' academic performance. Students who
utilised these materials demonstrated superior performance compared to those who did not
have access to them. Nonetheless, no notable differences emerged when considering gender
and class size. The investigation further underscored the significance of thetype of
educational institution, revealing a considerable impact of Business Studi tructional
resources on academic achievement. It is suggested that the Ministry of%y:ation supply
instructional materials, that Business Studies educators integrate tsources into their
lessons to enhance competitive learning, that the gove ﬁﬁsist public schools in
acquiring necessary instructional materials, and that th@e an increase in infrastructure

such as classrooms and laboratories*>. 6’§
°

24 Conceptual Model

Independent Variables
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Parental Involvement Dependent Variable
Academic Supervision

Communication with Teachers Ho2

Engagement in School Activities

Academic Achievement

Multiple-choice questions (MCQs) for

Hol Business Studies

Instructional Materials

Availability Hy2

Adequacy

Effective use

Fig 2.1: Concepfual Meodel

Source: Field Wotk 2025

This, cofigeptual model shows the impact of parental involvement and instructional material
on academic achievement in Ibarapa-East Local Government Area, Oyo State. Parental
involvement, encompassing academic oversight, communication with educators, and
participation in school events, significantly influences students' educational results. Parental
involvement in their children's education fosters motivation, direction, and a nurturing home

environment, hence improving students' academic performance. Instructional materials

101



encompassing their availability, Adequacy and Effective use are essential for enhancing
students' comprehension and mastery of academic subject. The availability of well-organised
and enough instructional resources boosts teaching efficacy and enriches students' learning

experiences, ultimately promoting superior academic results.

Academic achievement, as the dependent variable, is directly affected by the interplay
between parental participation and instructional resources. A robust foundation @rental
support and the efficient incorporation of instructional resources into the 1 process
foster a more engaging and conducive educational environment. %&y who receive
continuous academic oversight at home and have access to @ent and efficiently
employed instructional resources are more inclined to @/a a favourable learning
disposition, enhanced understanding abilities, and sup academic achievement. This
conceptual paradigm emphasises the necessity f%f@oration among parents, educators,
and school administrators to enhance stud%%ademic performance by fostering greater

parental involvement and supplying s.u@e ucational resources.
2.5 Summary of Gap in Lite@aéa Reviewed

The studied literatujb$red extensive insights into the correlation among parental
participation, instructi &aterials, and academic accomplishment, especially in Business
Studies. Nonetléle%g\%ubstantial gap persists in the incorporation of these elements within
early edu%é and their collective influence on students' learning outcomes. Although
num&&studies have investigated parental participation and instructional materials
independently, there is a paucity of research examining their combined effects on academic
achievement, specifically in Business Studies at the secondary school level. Moreover, the

majority of current scholarship emphasises general education topics, neglecting the

significance of Business Studies in influencing students' cognitive and vocational growth.
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Despite the theoretical framework used which includes Vygotsky’s Sociocultural
Theory, Cognitive Load Theory, and Bronfenbrenner’s Ecological Systems Theory, there is a
deficiency of empirical research that explicitly applies these theories to the instruction and
comprehension of Business Studies. Prior research has highlighted the influence of
instructional materials and parental involvement on student performance; however, limited
studies have investigated the interaction of these elements within the ecological K‘cems of
learners, especially across varied socio-economic backgrounds. Furthe there is
insufficient research on the combined influence of parental invol«e ent, instructional

materials on academic achievement of students studying Business §
e aca

of understanding on the optimisation of these elements to im[@

, resulting in a lack

demic performance.
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Chapter Three
Methodology
This chapter presents the research design, population, sample and sampling
techniques, instrumentation, validity and reliability of instruments, procedure for data
collection and method of data analysis.
3.1  Research Design
This research utilised a descriptive survey methodology. A descr'@Q research
design was a methodological approach that offered a comprehensive a sg.tymtic analysis

of a population, situation, or event. The primary objective w sdeliver an accurate
depiction of the study subject, together with details regarding@%utes and behaviours. In
this study design, the researcher functioned as an impagtidl observer and data collector,
abstaining from altering or influencing the varia e@e aim was to fully understand the
subject's behaviour, relationships, and traits Q@mlly recording and quantifying the factors.
This study methodology was employ%examine multiple variables, with the researcher
solely observing and measuring tl(@vithout exerting control or making alterations. The
study encompassed three VB@GSI two independent variables (Parental Involvement and
Instructional Materials)\bone dependent variable (Academic Achievement).
3.2 Popula(;l.@e Study

The @1 population for the study comprised seven hundred and thirty-one (731)
JuniO\/&ndary School Two (JSS II) students offering Business Studies in Ibarapa-East
Local Government Area of Oyo State. From this population, six (6) junior secondary schools
were randomly selected based on their location. These schools were Akolu Grammar School,
Eruwa; Apode High School, Eruwa; Baptist Grammar School, Eruwa; Bioku High School,

Lanlate; Lanlate High School, Lanlate; and Obaseeku Grammar School, Eruwa. At the time

of data collection, the number of JSS II students offering Business Studies in the selected
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schools was as follows: Akolu Grammar School — 70 students, Apode High School — 68
students, Baptist Grammar School — 62 students, Bioku High School — 65 students, Lanlate
High School — 67 students, and Obaseeku Grammar School — 75 students. This gave a total of
four hundred and seven (407) Business Studies students across the selected schools who

formed the target population for the study.

Table 3.2: Name of Entire Schools and Population in Ibarapa- E&Local

Government Area, Oyo State OQ

S/N School Name Popula&\/

1 Akolu Grammar School, Eruwa %@
2 Community Secondary School, Okolo Q 68
3 Oluwehin Community High School, Maya QQ 62
4 Onitabo Community High School, Lanlaé(b 65
5 Obaseeku High School, Eruwa 67
6 Obaseeku Grammar Schoob_\;é\a%a 75
7 Lanlate High Schwl{%&te 67
8 Eruwa Gram@ool, Eruwa 62
9 Biok %r School, Lanlate 65
10 B%ﬁt Grammar School, Eruwa 62
11 \/Q;%)de High School, Eruwa 68

Total Population 731
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3.2 Sample and Sampling Technique

The study's sample size was determined using a proportional stratified random
sampling technique. A proportional stratified random sampling is a sampling technique where
the population is divided into groups (strata), and participants are randomly selected from
each group in proportion to their size in the whole population, to ensure fair represe&mtion of
students across the selected schools. The first stage involved the use of a siniple random
sampling technique to select six (6) junior secondary schools from Ilggya-East Local
Government Area, Oyo State. Secondly, a proportional stratifie @g technique was
applied to determine the number of students selected fro $s0h001 based on their
population size. Lastly, a simple random sampling tec was employed to select two
hundred and two (202) junior secondary school s%@vho offered Business Studies from

the six selected schools, using Yamane's fo

Table 3.3: Name of Schools Selected,@tion and Sample Size

\ v
School Name \(j}’opulation (Ni) Sample Size (n;)
<
Akolu Grammar School, Eru'w@ 70 35
Apode High School, E\ﬁ@ 68 34
Baptist Gramm .SK o}, Eruwa 62 31
Bioku High @ool, Lanlate 65 32

Lanl@rqs chool, Lanlate 67 33

Obaseeku Grammar School, 75 37
Eruwa
Total 407 202

3.4 Description of Research Instruments
Two sets of instruments, namely the “Business Studies Achievement Test (BSAT)”

and adopted questionnaires titled Parental Involvement and Instructional Materials Scale,
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were used to collect data for the study. They all consisted of structured items and are
described as follows: The questionnaire was divided into two sections (A and B) and
comprised structured items.

Section A is designed to contain demographic information of the junior secondary school II
students’ offering Business Studies such as gender, age and school.

Section B consists of

Business Studies Achievement Test (BSAT) is a researcher-designed inst aimed at
assessing students’ academic achievement in Business Studies. It consists of 20 multiple-

choice questions (MCQs) covering key topics from the Businessc rriculum. The test
i

will be administered to the selected sample of students, witb

completion. Q
Parental Involvement Questionnaires PIQ is a sé@eloped questionnaire designed to

imit of 30 minutes for

measure the extent of parental involvemen% ents’ academic activities. It contains 15
items that focus on areas such as assiftg\'%h of parental supervision, communication with
teachers, and engagement in schoo &}ities. Each item is rated on a four-point Likert scale:
Strongly Agree (4), Agree (ﬂ‘\%agree (2), and Strongly Disagree (1)

Instructional Materials‘@e (IMS) is another self-developed instrument used to assess the
availability, ad ﬁ{&g, d effective use of instructional materials in the teaching of Business
Studies. It céprlses 15 items, each rated on a four-point Likert scale: very available (4),
avail% , fairly available (2), and not available (1) for the availability; very adequate
(4), adequate (3), inadequate (2), and not adequate (1) for the adequacy while Strongly Agree
(4), Agree (3), Disagree (2), and Strongly Disagree (1) will be used for effective use. The

responses will help evaluate how instructional materials contribute to the teaching and

learning process in Business Studies.
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3.4.1Table of Specifications (TOS)

S/N  Content Areas Knowledge Comprehension Application No. of Questions
1 Introduction to Business Studies 2 1 - 3

2 Office Practice 2 2 - 4

3 Commerce 2 1 1 4

4 Bookkeeping 2 1 - 3

5 Organization and Management 1 1 -

6 Banking 1 1 - Q

7 Factors of Production 1 1 Q/ 2

8 Entrepreneurship 1 1 0& 2

9 Computer and ICT in Business 1

:
%

Total 13 10 s} ! 1 20

3.5  Validity of Research Instruments b’b

Validity refers to the degree to whib@mstrument measures what it is purported or
expected to measure. The validity of t%{' rument was established through face and content
validity methods. For this purpos%%\e research instrument was scrutinized by the supervisor,
faculty members, and e§® evaluation and measurement in the Business Education Unit,

Department of Arts a

cial Science Education at Lead City University, Ibadan, Nigeria.
They vetted thg structuring, adequacy, and content of the items in the questionnaire. All

suggested ctions were effected before administration.

\/QJ
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3.6  Reliability of Research Instruments

Reliability is the degree of consistency of an instrument in measuring what it is
designed to measure. Therefore, for the purpose of establishing the reliability of the
instrument used in this study, a pilot study was carried out by administering 40 questionnaires
to Junior Secondary School Two students offering Business Studies who were not part of the
main sample for the study. The reliability of the instrument was analyzed using @bach's
alpha, and the coefficient obtained (0.75) was used to determine the re@y of the

instrument ( )

3.7 Administration and Method of Data Collection 6\

The researcher collected an introduction letter from tl*@ep ment of Arts and Social
Science Education at Lead City University, Ibadan, to th. ected junior secondary schools
to obtain permission and foster cooperation from&%%ool authorities, management, staff
(both teaching and non-teaching), and studs%%o participated in the study. The research
instrument was administered by the {e@er, assisted by six trained research assistants, to
ensure clear guidance on how partiﬂs‘an\[s should complete the items, thereby facilitating the
provision of accurate inforrﬁo&/data relevant to each individual. Data collection spanned
two months, with due d}éwe exercised to include nearly all sampled participants.

3.8 Methor(t%ﬂ%nalysis

The @ytical methods that were employed for the examination of data gathered
frorm{gample in this study included both descriptive and inferential statistics. Descriptive
statistics, including frequency counts, percentages, means, and standard deviations, were
employed to address the research questions posed. Inferential statistics, namely Pearson's
Product Moment Correlation and multiple regression analyses, were utilised for data

analysis at a 0.05 level of significance to evaluate the proposed hypotheses.
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3.9  Ethical Approval

Ethical approval to carry out this study was obtained from relevant authorities,
including the Head of Department of Arts & Social Science Education, Lead City
University, Ibadan, as well as the principal of the selected junior secondary schools in

Ibarapa-East Local Government Area, Oyo State.
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Chapter Four
Results and Discussion of Findings

This chapter presents the result, analysis and discussion of the findings. The results and
discussion of findings were presented based on the response rate, the demographic
characteristics of the respondents, research questions and tested hypothesis.
4.1 Demography Data Analysis

This section examines and presents information about the demograph@ analysis
based on gender, age group and school of the respondents.

Table 4.1.: Frequency Table showing Gender Distribution of the dents

Gender Frequency Percentage (\ﬁulatlve Percentage
Female 129 63.9 1639
Male 73 36.1 100.0
AN
Total 202 100.05\ O

L4

Source: Fieldwork 2025 \va

Table 4.1 reveals that 129 (63.9%) S)g&espondents are female while 73 (36.1%) of the
respondents are male. Majority of t@spondents are Female.

Table 4.2.: Frequency Tabfeﬁ&wing Age-Range of the Respondents

Age Q Frequency  Percentage Cumulative Percentage
12-13 \“ 87 43.1 43.1
14-15 0 64 31.7 74.8

16 and abg@ 51 25.2 100.0

Tota\Q)’ 202 100.0

S ourcev;?teldwork 2025

Table 4.2 shows that 87 (43.1%) of the respondents are within the age group 12-13 years, 64
(31.7%) are between 14-15 years, while the remaining 51 (25.2%) of the respondents are
between the age group 16 years and above. The least age group are those between 16 years

and above while majority of the respondents are between ages 12-13years.
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Table 4.3.: Frequency Distribution Table showing the School of the Respondents

School Frequency Percentage Cumulative Percentage
Akolu Grammar School, Eruwa 35 17.3 17.3

Apode High School, Eruwa 34 16.8 34.1

Baptist Grammar School, Eruwa 31 15.4 49.5

Bioku High School, Lanlate 32 15.9 65.4

Lanlate High School, Lanlate 33 16.3 81.7

Obaseeku Grammar School, Eruwa 37 18.3 100.0 Q\
Total 202 100.0 , Q

Source: Fieldwork 2025 ’\\J
Table 4.3 reveals that 35(17.3%) of the respondents are students %@u Grammar School,
h

Eruwa, 34(16.8%) of the respondents are students of Apode hool, Eruwa, 31(15.4%)
are students of Baptist Grammar School, Eruwa, 32(1@) are students of Bioku high
School Lanlate, 33(16.3%) are students of Lanlat Q:hool, Lanlate while the remaining
37(18.3%) of the respondents are studenQQ%Dbaseeku grammar School, Eruwa. The

respondents were evenly shared amorz&&chools with slight difference.

N\
Q;\")

N
R
x@b
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4.1 Research Question

This section answers the research questions that guide the study
Research Question One: What is the level of academic achievement of Business Studies
students in Ibarapa-East Local Government Area?

Table 4.4: Frequency Distribution Table showing the level of academic achievement of
Business Studies students in Ibarapa-East Local Government Area

Academic Level Frequency Percentage Cumulative Percentage

«a
0-39 (Poor) 94 46.5 46.5

40-49 (Fair) 40 19.8 66.3 ( QQ
50-59 (Average) 29 14.4 80.7 /\

60-69 (Good) 21 10.4 91.1

70-74 (Very Good) 7 3.5 94.6 %

75-100 (Excellent) 11 54 | @

Total 202 100.0 N
O\

Source: Fieldwork 2025 ’b\ i

Table 4.4 presents the frequency distribu% the academic achievement of Business
Studies students in Ibarapa-East Locgls&ernment Area. The result reveals a generally low
level of performance among the Q@ldems. Out of the total 202 students assessed, 94
(46.5%) scored between 0—3‘95\%ich is classified as “Poor.” In addition, 40 students (19.8%)
obtained scores within @nge of 4049, falling under the “Fair” category. This implies that
about 66.3% of, .Q@ndents performed below the average benchmark, suggesting that two
out of eve@ree students are not meeting the expected academic standards. Only 29
studs{/s@l%) achieved scores within the range of 50-59, which is regarded as “Average,”
indicating that a relatively small group of students are attaining a moderate level of success.
Furthermore, 21 students (10.4%) fell into the “Good” category (60-69), while 7 students
(3.5%) were rated as “Very Good” (70-74). A still smaller group of 11 respondents (5.4%)
attained scores within the “Excellent” range of 75-100. Altogether, only 19.3% of the

students demonstrated academic achievement ranging from good to excellent. These findings
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show that the majority of Business Studies students in Ibarapa-East Local Government Area
are performing poorly, with only a minority achieving commendable results. This trend
points to possible challenges in the teaching and learning process, which may include
inadequate instructional resources, poor study habits, lack of student motivation, or broader
socio-economic factors that negatively influence students’ academic outcomes.

Research Question Two: What is the Influence of Parental Supervision on Academic
Achievement of Business Studies Students in Ibarapa-East Local Government A

Supervision and Academic Achievement of Business Studies student arapa-East
Local Government Area

Table 4.5: Pearson Correlation Table showing the Relationship @ arental
D

Parental supervision \.Academlc

(\ Achievement

Parental supervision Pearson 1 be 210"

Correlation 6

Sig. (2-tailed) ?@

N 2 202
Academic Pearson . @ 10™ 1

Achievement Correlatlo \
Sig. 3‘{ d) .003

Q 202 202

.003

**, Correlation 1is, st cant at the 0.05 level (2-tailed).

2 N\,
Source: Fieldu@mf

Table 4.5 s that there is a positive and statistically significant correlation between
parermlupervision and academic achievement among the students in the study (= 0.210, p
= 0.003). The Pearson correlation coefficient (= 0.210), indicating a weak but positive
relationship between the two variables. This suggests that as the level of parental supervision
increases, there is a tendency for students’ academic achievement to improve, although the
effect is not strong as currently experienced. Moreover, the significance value (p = 0.003) is

less than 0.05, which means the result is statistically significant at the 0.05 level. In other
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words, there is less than a 5% probability that this correlation occurred by chance, providing
confidence that parental supervision has a meaningful impact on academic outcomes, even if
modest. This imply that better parental supervision is associated with improved academic
performance among students, highlighting the importance of effective monitoring, guidance,
and support from educators and school authorities.

Research Question Three: What is the Influence of Parental Communication witl&achers
on Academic Achievement of Business Studies Students in Ibarapa-East Loc GQVGI‘HI’HGH'[
Area?

Table 4.6: Pearson Correlation Table showing the Relatio Xetween Parental

Communication with Teachers and Academic Achievement ess Studies students
in Ibarapa-East Local Government Area

Academic \"  Communication with
Achieveﬁ%&t teachers
Q
Academic Pearson Correlation \Q’b .191™
Achievement Sig. (2-tailed) % .007
N ’\\ 202 202
Communication Pearson Cor@ﬁon .191™ 1
with teachers Slg (2- 6 .007
202 202
**, Correlation 1is, si cant at the 0.05 level (2-tailed).

PN
Source: Fielduwwg

Table 4.6% nts that there is a positive and statistically significant relationship between
parer&mmunicaﬁon with teachers and the academic achievement of Business Studies
students in Ibarapa-East Local Government Area (r = 0.191, p = 0.007). The correlation
coefficient is r = 0.191, indicating a positive but weak relationship between the two variables.
This suggests that higher levels of communication between parents and teachers are
associated with slightly better academic performance among students. The relationship is

statistically significant at the 0.05 level (p = 0.007), meaning the observed association is
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unlikely to be due to chance. With a sample size of 202 respondents, this result implies that
while the influence is not strong, parental engagement through communication with teachers
has a meaningful role in supporting student academic outcomes. Promoting consistent and
effective communication between parents and school personnel may therefore be a useful
strategy for enhancing students’ academic achievement. This suggests that parental
involvement through communication with teachers plays a supportive role ir&dents’
academic success. Such communication may help identify learning ch es early,
reinforce academic expectations at home, and create a stronger partne s@e ween home
and school. Therefore, increasing parental communication with e@s can be seen as a
beneficial, though not sole, factor contributing to better acadesmai %mes for students.

Research Question Four: What is the Influence of Paren@ngagement in school activities
on Academic Achievement of Business Studies ud’@wn Ibarapa-East Local Government

Area? \Q(b

\sfowing the Relationship between Parental
cademic Achievement of Business Studies
ment Area

Table 4.7: Pearson Correlation T
Engagement in School Activities
Students in Ibarapa-East Local

. \A% Academic Engagement in School events
\\Q Achievement
Academic “Péarson 1 1977
Achievement (@Corwlaﬁon
6 Sig. (2-tailed) .005
o) N 202 202
Enga %nt in School  Pearson 197 1
events Correlation
Sig. (2-tailed) .005
N 202 202

**_ Correlation is significant at the 0.05 level (2-tailed).

Source: Fieldwork 2025
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Table 4.7 shows that parental engagement in school activities has a statistically, weak
significant, positive influence on the academic achievement of Business Studies students in
Ibarapa-East Local Government Area (r = 0.197, p = 0.005). The correlation coefficient of r =
0.197 indicates a positive relationship between the two variables. This means that students
whose parents are more involved in school events such as PTA meetings, open days, and
other school-related activities tend to perform better academically. Although the stgength of
the correlation is modest, it is statistically significant at the 0.05 alpha level of significance (p
= 0.005), suggesting the result is not due to random chance. This  imply,that parental
participation in school events positively contributes to students’ outcomes, likely
by fostering a more supportive educational environment, impsQving student motivation, and
strengthening the link between home and school. Encou@g parents to take an active role
in school life may therefore be a valuable st&é@or enhancing students’ academic
performance. (b

Research Question Five: What is t}.le ﬁe\lof Availability of Instructional Materials for
Teaching Business Studies in Ibarz@t Local Government Area?

Table 4.8: The Level of Availability of Instructional Materials for Teaching Business

Studies in Ibarapa-Ea)@?al Government Area
\

Items

C ’\\,\\SA A D SD ¥ Std.Dev.

for practical Bu

(43.6%) (41.1%) (17.9%) (7.4%)

Availability oftypng 88 83 16 15 321 .879

Studies lesgbqs/g( schools

Availability of business 78 78 23 23 3.04 979
studies text book in schools  (38.6%) (38.6%) (11.4%) (11.4%)
Available of teaching aids 81 76 28 17 3.09 .934

like charts and models for (40.1%) (37.6%) (13.9%) (8.4%)

Business Studies lessons in

schools
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Availability of visual 81 76 28 17 3.09 .934
learning materials such as (40.1%) (37.6%) (13.9%) (8.4%)

posters and classroom

displays for teaching

Business Studies in schools
Availability of audio-visual 78 78 23 23 3.04 979
instructional tools like (38.6%) (38.6%) (11.4%) (11.4%)

computers and projectors for \

Business Studies instruction Q

in schools

Grand Mean 3 High

&Q Level

Threshold: 1.00-1.74: Very low level, 1.75-2.49: low level, 2.50-3.24: high level, 3 —4.2’& very high level
Source: Fieldwork 2025

Table 4.8 reveals that it was obvious that tools like tyEQ(Qrs used for practical lessons are
moderately available (high state), with a mean scé@ x =3.21, suggesting that while such
tools are present in some schools, they ﬂb@ot uniformly or adequately provided. The
availability of Business Studies tex@@xecorded a mean of x =3.04, and teaching aids
such as charts and models, as v@s visual learning materials like posters and classroom
displays, both had mea x of x =3.09. These scores imply that these materials are
somewhat availalzle may not be sufficient or evenly distributed across schools. Similarly,
audio-visual in@onal tools such as computers and projectors also had a mean of x =3.04,
indicatin f&§ such technology is not entirely lacking but still limited in scope and
accewity. This also implies that among all the instructional materials examined,
typewriter is the is most common available one while audio-visual instructional tools like
computers and projectors were least available for Business Studies instruction in schools.
Overall, the standard deviations (ranging from 0.879 to 0.979) suggest some variation in

responses, indicating differences in availability from one school to another. Instructional

materials for Business Studies are moderately available, but there is room for improvement,
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especially in the provision of modern teaching aids and technologies that can enhance the
learning experience. Overall, the result shows that a moderate high level ( x =3.09) of
availability across different types of instructional resources.

Research Question Six: What is the Level of Adequacy of Instructional Materials for
Teaching Business Studies in Ibarapa-East Local Government Area?

Table 4.9: The Level of Adequacy of Instructional Materials for Teaching Business

Studies in Ibarapa-East Local Government Area
Ttems SA A D SD ¥ S QQ
How adequate are 82 74 23 23 3.06 Q&/

tool like typewriters  (40.6%) (36.6%) (11.4%) (11.4%) 0

for practical

Business Studies Q
lessons in your Q
school? (bQ

What is the level of 88 83 16 ,06 15 321 .879
adequacy of business (43.6%) (41.1%) %) (7.4%)

studies text book in . 5&
28

your school ‘\(—)
How adequate 81 . @ 17 3.09 934
teaching aids like @ (37.6%) (13.9%) (8.4%)

charts and models for

Business Studie ‘@

lessons in your

school r;‘%

Are 's&eaming 97 85 0 20 3.28 .895
materials such as (48.0%) (42.1%) (0.0%) (9.7%)

posters and

classroom displays

readily adequate for

teaching Business

Studies in your

school?
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How adequate audio- 81 76 28 17 3.09 .934
visual instructional (40.1%) (37.6%) (13.9%) (8.4%)

materials (e.g.,

computer and

projector) in you

school for Business

Studies lessons

Grand Mean 3.15 igh

7
(-\Qlevel
Threshold: 1.00-1.74: Very low level, 1.75-2.49: low level, 2.50-3.24. high level, 3.25-4.00: very higl levelwd
Source: Fieldwork 2025 ’\LJ
Table 4.8 shows that tools such as typewriters for practical Bu% dies lessons had a
mean adequacy rating of x =3.06, while business studies tex@s ere rated slightly higher
with a mean of x =3.21. Teaching aids like charts and@els received a mean adequacy
score of x =3.09, and visual learning materials s@sters and classroom displays were
rated the highest, with a mean of x =3.2®&-Vi5ual instructional materials, including
computers and projectors, were alsa ;&h\with a mean adequacy score of x =3.09. This
implies that while there is some @?f availability and adequacy of instructional resources,
there remains room for im@nent to ensure optimal support for effective teaching and

learning. Overall, therﬁtghigh level (x =3.15) of adequacy of instructional materials used
for teaching B@l.%s\s

x@b

dies in Ibarapa-East Local Government Area.
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Research Question Seven: What is the Level of Effective use of Instructional Materials in
Teaching Business Studies in Ibarapa-East Local Government Area?

Table 4.10: The Level of Effective use of Instructional Materials in Teaching Business
Studies in Ibarapa-East Local Government Area

Items SA A D SD Mean Std.

Dev.
My Business Studies 97 85 0 20 328 895,
teacher regularly uses (48.0%) (42.1%) (0.0%) (9.7%) Q\
instructional materials to Q
explain complex concepts /\(/
effectively.
Instructional materials are 78 78 23 23 3.04 979
effectively integrated into  (38.6%) (38.6%) (11.4% %)

Business Studies lessons

to enhance students’ bbe
(&)

understanding.

The use of teaching aids 88 83 @ 16 15 321 879
2K‘&%) (17.9%)

like charts, models, or (43.6%)e & (7.4%)

posters makes Business \(')

Studies classes more . A@

engaging. QQ\

Audio-visual material 74 74 36 36 3.01 .952

(e.g., videos, sl@ (36.6%) (36.6%) (17.8%) (17.8%)
re=dsed

presentation$), aré=ds

effectivel %ustrate

busirxsg?ctices and

processes.

My Business Studies 81 76 28 17 3.09 934
teacher uses instructional ~ (40.1%) (37.6%) (13.9%) (8.4%)

materials in a way that

actively involves students

in the learning process.

128



Grand Mean 3.13 High
Level

Threshold: 1.00-1.74: Very low level, 1.75-2.49: low level, 2.50-3.24: high level, 3.25-4.00: very high level
Source: Fieldwork 2025

Table 4.9 reveals that the item with the highest mean score ( x =3.28) indicates that Business
Studies teachers regularly use instructional materials to explain complex concepts effectively,
showing a strong commitment to enhancing comprehension. Additionally, respondents
agreed that teaching aids like charts, models, or posters make Business Studie %& more
engaging (X = 3.21), and that instructional materials are effectively integrated ifito lessons to
enhance students’ understanding ( x = 3.04). However, audio-visual ’gls such as videos
and slide presentations are rated slightly lower in terms of ef} ti%use to illustrate business
practices and processes (x = 3.01), suggesting a gap in r@ae ia integration. Similarly, the
use of instructional materials to actively involve %{@ in the learning process received a
moderate rating (x =3.09), highlighting an ity for teachers to adopt more interactive
teaching strategies. The grand mean, ¢ e\of x =3.13 reflect a high level of positive
perception of their use among resp@ls. This implies that while instructional materials are
being used to some extent'@aching Business Studies, their impact is not being fully

maximized. The mode?sé?fectiveness suggests that many teachers may lack access to a

variety of mode{@g aids.

x@@
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4.3. Test of Hypotheses

This section answered the test of hypothesis
Hol: There will be no Significant Combined Influence of Parental Involvement and
Instructional Materials on Academic Achievement of Business Studies Students in the
Ibarapa-East Local Government Area.

Table 4.11 Regression Analysis Table showing the Combined Influence of Parental
Involvement and the Instructional Materials on Academic Achievement siness

V3

Studies Students in the Ibarapa-East Local Government Area Q

R=.329 b

R2=.108 S\
Adj.R*=.081 @

Std. Error Est.=3.337
Model Sum of Df Mean Sig.

Squares Squar Q
Regression 263.884 6 43@ 3.950 .001°

Residual 2171.052 195 \6(634

Total 2434.936 20: ; N
Source: Fieldwork 2025

Table 4.11 presents that the co, d influence of parental involvement and the instructional
materials on academic@@nem of Business Studies students in the Ibarapa-East Local
Government Area ﬁ\\'ﬁ%stically significant, (F, 195y = 3.950, p = .001), which is less than the
0.05 alpha 1%1 ignificance. The result yielded an R-value of 0.329, indicating a moderate
positive@rétionship between the independent variables (parental involvement and
instrbﬁnal materials) and students’ academic performance. The R? value of 0.108 implies
that 10.8% of the variation in students' academic achievement is explained by the combined
effect of the six predictor variables. The adjusted R? of 0.081 suggests a slightly reduced
explanatory power after adjusting for the number of predictors in the model. This means the
model reliably predicts students’ academic achievement based on parental involvement and

instructional materials. Therefore, the null hypothesis that there will be no significant
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combined influence of parental involvement and the instructional materials on academic
achievement of Business Studies students in the Ibarapa-East Local Government Area is
therefore rejected. Hence it is concluded that parental involvement and instructional materials
significantly influence the academic performance of Business Studies students in Ibarapa-
East Local Government Area.

Ho2: There will be no Significant Relative Influence of Parental Involvementiand the
Instructional Materials on Academic Achievement of Business Studies @[s in the

C

Table 4.12: Regression Analysis of Relative Influence of Pare xwement and the
Instructional Materials on Academic Achievement of Busin ies Students in the
Ibarapa-East Local Government Area

Ibarapa-East Local Government Area.

N
Unstandardized Std. Qtandardized )
Model Coefficients B Er. Coefficients Beta t Sig. Rank

(Constant) 5.690 \Q 951 — 5.980 .000 —

Availability of -
instructional materials _§% 2.395 -9.253 2.900 004 1

N
Effective use of Q{o

instructional materials . $ 932 1.431 5.077 2.748 .007 2

Communication W@ 7 474 3.026 9.979 2470 .014 3
teachers

Adequacy of il‘str:\%o al

e 6 2.947 1.451 -3.822 503 044 4
Engage‘?ﬁb in school -1.323 1.349 _1.745 981 328 5
cven

Parental supervision -.031 179 -.039 -.175 862 6

Most significant predictor: Availability of instructional materials (Sig. = .004), Second most
significant: Effective use of instructional materials (Sig. = .007), Third most significant:
Communication with teachers (Sig. = .014), Least significant: Parental supervision (Sig.
=.862)

Source: Fieldwork 2025
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Table 4.12 presents the regression analysis showing the relative influence of parental
involvement and instructional materials on the academic achievement of Business Studies
students in Ibarapa-East Local Government Area. Among the parental involvement variables,
only communication with teachers had a statistically significant influence on students’
academic achievement (= 7.474 p = .014), indicating that increased parental communication
with teachers positively contributes to students’ academic performance. In contrast,{arental
supervision had a coefficient (f=-0.031, p=0.862), and engagement in scho nts had a
coefficient (B=-1.323, p=0.328). Both variables were not statistically %@n‘[, implying
that students' academic outcomes were not meaningfully influ by their parents'
supervision at home or their involvement in school-related ev@. the case of instructional
materials, the effective use of instructional material@l a positive and statistically
significant influence on academic achievement 1’8\%2, p=0.007), which suggests that
when instructional materials are used effecti %n the teaching-learning process, students
tend to perform better academically. .Sg\'%ly, the other two instructional material-related
variables, availability of instructiou&@terials and adequacy of instructional materials, were
both negatively significant. "@availability of instructional materials had a coefficient of
(B=-6.946, p= .004), while adequacy had a coefficient of (f=-2.947, p = .044). This negative
influence indic °%§@t erely having instructional materials available and adequate does not
necessarily @slate into improved student performance. These findings may suggest that
instn@ resources, when not properly selected, aligned with curriculum objectives, or
utilized effectively, might not serve their intended purpose and could even contribute to
confusion or distraction among learners. The results reveal that not all forms of parental
involvement or instructional material provision contribute equally to student achievement.
While communication between parents and teachers and the effective use of instructional

materials were significant positive predictors, other forms of involvement and mere
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availability or adequacy of materials were either insignificant or negatively related. This
underscores the importance of quality over quantity, how resources are used and the depth of
parental engagement are more critical than their mere presence or frequency.
4.4  Discussion of findings

According to the first research question, the findings of the study revealed that the
general academic achievement level of Business Studies students in Ibarapa—]&itLocal
Government Area was below expectation. It was revealed that 94 (46.5%) sc etween 0
and 39, which is classified as “Poor”. An additional 40 (19.8%) of tE(QEyA ents scored
between 40 and 49, falling into the “Fair” category. This means that of the respondents
performed below the average level, indicating that two out % three students are not
meeting satisfactory academic standards. Only 29 (14.4@cored within the 50-59 range,
categorized as “Average”. This shows that a relati d@all group of students is achieving a
moderate level of academic success. Furthe nly a minority of students attained higher
levels of achievement: 21 (10.4%) of: t&%ndents fell into the “Good” category (60—69),
7 (3.5%) were rated as “Very G \(70—74), and just 11 students (5.4%) reached the
“Excellent” level (75-100)° @e persistent underperformance of students in this subject
suggests the presence @gﬂying challenges affecting the teaching and learning process.
This aligns '1’\‘@51 ing literature which emphasizes that students often struggle
academicall@e to limited access to modern instructional resources and minimal parental
invo@b in their education!. In particular, previous studies have demonstrated that
schools with inadequate instructional support and weak home-school collaboration
experience lower academic success among learners. This is supported by evidence from
Anambra State, where low achievement among Business Studies students was associated

with insufficient learning materials and weak parental support at home and in school settings?.
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In response to research question two, the study showed that parental parental
supervision has a positive and significant influence on students’ academic achievement(r=
0.210, p = 0.003). Students who received consistent guidance and academic monitoring from
their parents such as assistance with homework, supervision of reading schedules, and
encouragement of good study habits tended to perform better academically. This finding
suggests that when parents are actively involved in their children’s academic lives &home, it
creates a foundation for motivation and responsibility among studenb%\e result
corroborates prior research which established that consistent parental superyisipn contributes
meaningfully to student success, especially when parents proy ’ghctured academic
routines, feedback, and timely intervention when challenges azi $

With respect to research question three, the Qgs revealed that parental
communication with teachers had a significant e ec@Qstudents' academic performance in
Business Studies (r = 0.191, p = 0.007). parents maintained regular and open
communication with educators, it foster kpportive environment that enhanced classroom

.

engagement, addressed student @\g challenges early, and ensured alignment of
expectations between the HC@ and school. Students from families who participated in
consistent parent-teach%%llogue were better positioned to understand academic
expectations, 1%’@ ositive classroom behavior, and receive timely feedback on their
progress. Tléresult is in agreement with empirical studies which found that a healthy
relat%%%etween parents and school authorities can improve student motivation and
strengthen academic outcomes*.

Based on research question four, the study demonstrated a strong positive impact of
parental engagement in school activities on the academic achievement of students (r = 0.197,

p = 0.005). Parents who actively participated in school-related events such as PTA meetings,

academic open days, and volunteer programs contributed to the development of a strong
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school community and a learning-friendly environment. This sense of involvement signaled
to students the value of education and increased their sense of accountability. The findings
agree with prior studies that established the importance of parental participation in
governance, school improvement programs, and learning activities as contributing factors to
improved academic outcomes and self-confidence among learners>.

Research questions five and six examined the availability and adequacy of
instructional materials. The findings indicated that although instructional les were
present in some schools ( x =3.09), they were generally inadequate quant1ty and
relevance x =3.21. Many of the available resources were outdated ’gﬁcwnt to meet the
learning needs of students. This limited the teachers’ ability eh% effective and engaging
Business Studies instruction, thereby affecting student derstanding and retention of
subject content. These findings are consistent wi ﬁb%)us studies which emphasized that
without adequate and updated instructiona\r@%ces, the quality of teaching and learning
significantly diminishes@Furthermor.e,&e researchers pointed out that the presence of
instructional materials alone is no ggxh; their content must align with the curriculum and
address the practical needs o'f@uers?

For research ﬁéon seven, the findings revealed that the effective use of
instructional mate %rticularly simulations, audio-visual aids, charts, and digital resources
greatly enh%ed students’ understanding and retention of Business Studies concepts

X @.’Qhere teachers deliberately integrated these tools into their lessons, students were
observed to be more engaged and better able to apply their knowledge to real-life scenarios.
This finding supports existing literature that emphasizes the pedagogical value of
instructional materials in vocational and technical subjects. Such tools not only facilitate the
comprehension of abstract concepts but also stimulate critical thinking and improve long-

term memory of subject matter®?.
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The result of hypothesis one revealed a statistically significant combined influence of
parental involvement and instructional materials on the academic achievement of Business
Studies students in Ibarapa-East Local Government Area (F, 195) = 3.950, p = .001). With a
p-value less than the 0.05 level of significance, the null hypothesis was rejected. This implies
that students performed better when both parental engagement and instructional resources
were effectively present and utilized. This finding is consistent with previous &pirical
research which confirmed that a synergistic relationship between parent port and
instructional quality significantly enhances student performance!®. It was {iojs own that in
environments where both home and school systems worked ratively, students
demonstrated improved mastery of subject content!!.

The findings from hypothesis two also indicatedboth parental involvement and
instructional materials had significant relative in%%?on student academic achievement,
with parental involvement contributing sli ore. The null hypothesis was likewise
rejected at the 0.05 significance leve.l@ academic achievement recorded (= 7.474 p
=.014), indicating that increased p{@l communication with teachers positively contributes
to students’ academic perfof ¢. In contrast, parental supervision had a coefficient (p=-
0.031, p=0.862), and e\é&nent in school events had a coefficient (p=-1.323, p=0.328).
Both variables '@ statistically significant, implying that students' academic outcomes
were not meahingfully influenced by their parents' supervision at home or their involvement
in s@'fgated events. In the case of instructional materials, the effective use of
instructional materials had a positive and statistically significant influence on academic
achievement (B= 3.932, p=0.007). This result demonstrates that although instructional
materials are essential, the role of parents in shaping academic outcomes is even more pivotal.

This aligns with prior meta-analytic studies which ranked parental involvement among the

top predictors of student academic success'>!?. Nonetheless, the results also reaffirm the
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necessity of actively integrating instructional materials into the teaching process, as these
tools play a complementary role in reinforcing classroom learning'4.

In summary, the overall findings of this study suggest that the combined and relative
effects of parental involvement and instructional materials significantly influence the
academic achievement of Business Studies students. Parental engagement through
supervision, communication, and engagement in school events along with availability to and
effective use of adequate instructional materials, creates a conducive leami@ironment

C

that enhances students’ motivation, comprehension, and performance
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Chapter Five

Conclusion
5.1 Summary of Findings

The study examined the joint and individual effects of parental involvement and
instructional materials on academic achievement of Business Studies students in the Ibarapa-
East Local Government Area of Oyo State. The study was structured around seven key
questions and two hypotheses, employing a descriptive survey design comp ted by
quantitative analysis to evaluate the impact of independent variables par @Volvement
(including parental supervision, communication with teachers, and @gement in school
activities) and instructional materials (focussing on availabili% uacy, and effective
use)on the dependent variable, which was students’ a achievement as assessed
through a Business Studies Achievement Test. Q

The results from the first research questio@ icated that the academic performance
of Business Studies students fell short o&@ anticipated standard, highlighting ongoing
underachievement. The second reseafs&p tion indicated that parental parental supervision
positively impacted students' @ement, with those whose parents regularly monitored
their schoolwork demon @superior academic performance. The findings from the third
research questlon 1 cated that effective communication between parents and teachers
notably en an&_/\tudents engagement in the classroom and their overall academic
performa e findings from the fourth research question indicated that involvement of
pareI}Sm school activities contributed to a nurturing school environment, which in turn led
to improved student performance.

The findings from questions five and six indicated that the instructional materials
available were largely inadequate in both quantity and quality, with numerous schools falling
short of having sufficient and current resources. This shortcoming restricted educators'

capacity to provide effective instruction and obstructed students' understanding of Business
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Studies concepts. On the other hand, the findings from question seven indicated that the
effective use of instructional materials—such as simulations, charts, and digital resources—
led to enhanced understanding, retention, and practical application of business concepts
among students.

The findings indicated a noteworthy combined effect of parental involvement and
instructional materials on students’ academic achievement, evidenced by a p-value logwer than
0.05, resulting in the rejection of the first null hypothesis. This sugge Qat strong
cooperation between parents and educational institutions, along wit equate teaching
materials, significantly improves academic results. The results ind @ a notable relative
impact of both variables, with parental involvement exhibiti ﬁrginally greater effect
compared to instructional materials, resulting in the reject@ the second null hypothesis.
5.2 Conclusion be

Based on the findings, the study c%@s that the findings indicate a significant
impact of both parental involvement ?K%ctional materials on the academic achievement
of Business Studies students in Iba({@ast Local Government Area, Oyo State. Particularly,
elements of parental engagé %ke academic oversight, interaction with educators, and
involvement in schoo@%s showed a beneficial impact on students’ engagement,
motivation, a '@remen‘u Similarly, the accessibility, sufficiency, and -efficient
application @nstructional materials improved understanding and retention of Business
Stu@rgpts among students.

The findings indicated that the integration of parental engagement and educational
resources produced a statistically significant impact on academic achievement. Between the
two variables, parental involvement demonstrated a marginally stronger impact, although
both were identified as essential factors. This highlights the critical role of teamwork between

home and school settings in influencing students' academic achievements. The results
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indicate that enhancing the academic performance of Business Studies students necessitates a

comprehensive strategy that bolsters parental involvement and guarantees the availability and

effective pedagogical application of high-quality instructional resources. Furthermore, these

findings highlight the importance of educators and policymakers adopting strategies that

foster robust home-school collaborations and ensure that schools are provided with sufficient

5.3

Recommendations

teaching resources. \

Based on the study's findings and objectives, the following r@;aﬁons were

proposed:

1.

O

Parents should be sensitized and encouraged to take 6§oles in supervising their
children’s academic activities at home, inc@ assisting with homework,
monitoring study time, and reinforcing p iﬂ@wademic behaviors. This will help
boost students’ performance in Busir\eQ 1es and other subjects.

Schools should establish reg.uga\'h‘ structured communication channels between
parents and teachers, such\ga\feedback systems, parent-teacher conferences, and
mobile messaging pfa@ms. This can help in identifying and addressing students’
learning needs e\@a d collaboratively.

School H@rators should involve parents more in school decision-making

proc%s, including participation in Parent-Teacher Association (PTA), school

\;Qggvement initiatives, and volunteer programs. Such involvement fosters a sense of

community ownership and enhances students’ academic outcomes.
Government and school management should prioritize the provision of adequate and
up-to-date instructional materials such as textbooks, charts, digital devices, and other

visual aids for the effective teaching of Business Studies.
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5.4

Instructional materials provided should align with the current Business Studies
curriculum and reflect real-world applications. Regular review and updating of
resources should be conducted to maintain their instructional value and contextual
relevance.

Teachers should be given regular in-service training and workshops on how to
integrate instructional materials effectively into their lesson delivery. This will
enhance teaching strategies and make learning more interactive and mw@ﬁﬂ.
Schools should develop programs that promote synergy between home and school,
such as community-based academic mentoring, parent-led a ¢ clubs, and open
days. These efforts help reinforce learning both at hor@1 in school settings.

Since both parental involvement and instruction aterials significantly influence

&)

academic performance, interventions to 4 Q student achievement should not
focus on one factor in isolation. %a comprehensive framework should be
developed that addresses both.d@ns simultaneously.

Education policymakers s@ design and enforce policies that make parental
involvement a formzﬂ@ of school evaluation and ensure equitable distribution of
instructional me&@%cross public schools. This will institutionalize support systems
that are grt %r academic success.

Con@utlon to Knowledge

\j@ study will serve as a valuable reference material for other researchers

investigating the influence of parental involvement and instructional materials on students’

academic achievement, particularly in Business Studies at the junior secondary school level.

It provides empirical evidence on the combined and relative effects of these two critical

variables within the context of Ibarapa-East Local Government Area, Oyo State.
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Furthermore, the findings will assist school administrators, education stakeholders,
and policymakers in understanding the importance of strengthening home-school
collaboration and ensuring the provision of adequate instructional materials. It will inspire
and support the development of policies and practices that promote active parental
engagement and the effective use of instructional resources in the teaching and learning
process. The study also contributes to existing literature by highlighting the slightly\stronger
influence of parental involvement over instructional materials, thereby g a new
perspective for prioritizing parental engagement in interventions &n& improving

students’ academic outcomes in Business Studies and related subje?Q

5.5 Suggestion for Further Study Q
A similar research should be carried out on the in ce of parental involvement and
instructional materials on students’ academic achi ent in other core subjects such as

Mathematics, English Language, or Basic S%ﬁb the junior secondary school level across
different local government areas in O.yo >and beyond. Additionally, future studies could
investigate the moderating effects@cio-economic background, school type (public vs.
private), or teacher comﬁa@e on the relationship between parental involvement,

instructional materials,\@%dent achievement. This will help broaden the understanding of

how these Varia{o@act in different educational contexts.
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Appendix I

Parental Involvement and Instructional Materials questionnaire

Dear respondent,

This questionnaire is designed to bring about information on the Parental Involvement,
Instructional Materials and Academic Achievement of Business Studies Students in Ibarapa-
East Local Government Area, Oyo State. Please note that this research is mainly fos%demic

purpose and any information received from you will be treated with utmost &j@ iality.

Thank you. /\
Instruction %2

You are kindly required to carefully read through and res each statement and indicate
your response opinion by ticking (\) appropriate optionQ

For section B-D, tick the option (V) that best suj r opinion from the options available in
Likert format of Strongly Agree (SA), Ag e% Disagree (D) and Strongly Agree (SD).
Very Available (VA), Available (A &1 vailable (FA), and Not Available (NA)

Very Adequate (VA), adequa@ inadequate (IA), and not adequate (NA)

Section A QQ
Age: .oeuennn.n. ° @

Gender: Male ( ), Female ()

Sch%@:

Section B
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Parental Involvement

Strongly Agree=4.

Agree=3

Disagree=2,

Strongly Disagree=1,

S/N ITEMS SA A SD
Van
Parental supervision \<
C
1 My parent regularly checks on my study progress. « N\
o\

2 My parent ensures that I have time set aside for studyi ’\\)

each day.

V — N

3 My parent provides a quiet and comfortable space f&@

to study at home.
4 My parent discusses what I learned in school wi@e‘.’
5 My parent encourages me to ask quest@ﬁlen I have

difficulty understanding a topic.

Communication with Teachers
°© AX

6 My parent communicates witl{my teachers to monitor my

academic progress. O
7 My parent attends pax‘e@éher conferences to discuss my

performance.  « {\
8 My parent is coﬁfg&fble reaching out to my teachers when

they have ¢ .
9 My paregy' up on teachers' feedback and

suggesti o support my learning.
10 My, t receives and reads all school communication

T ing my academic activities

\ 3
N/ Engagement in School Events

11 My parent is engaged in school-organized events such as

open days, sports events, or cultural programs
12 My parent volunteers for school activities or contributes to

school events when possible.
13 My parent is engaged in school workshops or seminars

organized for parents.
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14 I believe my parent's engagement in school events
positively impacts my academic experience.

15 My parent engaged regularly with teachers or school staff
to stay informed about my academic progress and school
activities.

Section C

Instructional Materials

Availability

Very Available = 4

Available =3

Fairly Available = 2

Not Available = 1

N
A

R

S/N ITEMS Q\) VA FA | NA
Availability of Instr)g al Materials

1 How available are tool like typewrifeb~ or practical
Business Studies lessons in your schegd

2 What is the level of availability, business studies text
book in your school? 2

3 How available are teachin \h}@hke charts and models for
Business Studies lessons i r school?

4 Are visual learning Qﬁls such as posters and classroom
displays readily a %e for teaching Business Studies in
your school?

5 Are audio-vi instructional tools like computers and
projectog %‘ flable for Business Studies instruction in
your sch

’bQ Adequacy of Instructional Materials VA IA NA
6 \\§W adequate are tool like typewriters for practical
usiness Studies lessons in your school?

7 What is the level of adequacy of business studies text book
in your school

8 How adequate teaching aids like charts and models for
Business Studies lessons in your school

9 Are visual learning materials such as posters and classroom

displays readily adequate for teaching Business Studies in

your school?
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10

How adequate audio-visual instructional materials (e.g.,
computer and projector) in you school for Business Studies
lessons

Effective Use of Instructional Materials

SD

11

My Business Studies teacher regularly uses instructional
materials to explain complex concepts effectively.

12

Instructional materials are effectively integrated into
Business  Studies lessons to enhance students’
understanding.

13

The use of teaching aids like charts, models, or posters
makes Business Studies classes more engaging.

14

Audio-visual materials (e.g., videos, slide presentations)
are used effectively to illustrate business practices and
processes.

Do,

15

My Business Studies teacher uses instructional materials in

a way that actively involves students in the leamir%

Process.

4
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Appendix 11
Business Studies Achievement Test (BSAT)
20 multiple-choice questions (MCQs) for Business Studies:
1. What is Business Studies primarily concerned with?

a) Studying only commerce

b) Understanding business principles and activities \
c) Learning about only banking Q

2. Which of the following is NOT a branch of Business Studieg'é\

a) Commerce Q
b) Agriculture Q

¢) Office practice b(bQ
O

d) Bookkeeping \Q
3. A receptionist is responsible fox;\%\

a) Managing financial reco 5-)\

d) Teaching mathematics

b) Welcoming and dﬁ@lg visitors
¢) Supervising fagtoyy workers

d) Delivc??g,%ds to customers

4. Whi@f the following is an essential quality of a good receptionist?
\/ deness

b) Poor communication skills

¢) Good grooming and politeness

d) Ignorance of customers’ inquiries
5. An office can best be defined as:

a) A place where only secretaries work
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b) A room where business transactions and administrative work are carried out
c) A marketplace where goods are sold
d) A building used only for storage
6. Which of the following is NOT a function of an office?
a) Receiving and processing information

b) Manufacturing products \

c¢) Keeping records

d) Communicating with stakeholders ’\< )
7. The main duty of a clerical staff is to: O

a) Supervise junior workers Q s

b) Record and process office information Q

c¢) Conduct laboratory experiments b(bQ
d) Drive company vehicles ’b

8. Which of the following is NOT % f a clerical staft?

a) Filing and documentatwt@
b) Preparing reports * @
¢) Conducting fhb? 1 audits

d) Handlin spondence

0. Corn@ce involves:
\ﬁ‘ng buying and selling of goods and services

b) The production of raw materials
c) The operation of heavy machinery
d) The teaching of history
10. The two main divisions of commerce are:

a) Industry and Manufacturing
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11.

12.

13.

14.

b) Trade and Aids to Trade

c¢) Production and Agriculture

d) Banking and Construction

The primary function of a bank is to:
a) Manufacture goods

b) Provide storage for documents

c¢) Accept deposits and give loans Q\
d) Conduct scientific research

A savings account is mainly used for:

a) Daily transactions Q

b) Long-term investments Q

¢) Saving money for future needs 6(6Q
O

d) Buying and selling shares
An organization can be defined as:

a) A group of people worki ther to achieve a common goal

b) A collection of ma'c&%n an industry

¢) A set of mles@gg a country
d) An o@elling goods
f

Whi the following is NOT a type of organization?

\}mgge proprietorship

15.

b) Partnership

c) Business study

d) Public corporation

Which of the following is NOT a factor of production?

a) Land
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b) Capital
c) Weather
d) Labour
16. Entrepreneurs are responsible for:
a) Providing funds for production only

b) Organizing and coordinating other factors of production \
c) Working as employees in a company Q

a) Recording financial transactions in an orderly manb s

b) Keeping books in a library Q

c) Managing office correspondence 6

d) Selling only raw materials

17. Bookkeeping is concerned with:

d) Organizing business meetings
18. The two main types of bookkeeg;\u%\tems are:
a) Credit and Debit Bookke@

b) Manual and Comp ed Bookkeeping

¢) Domestic an@% rcial Bookkeeping
d) Locatnl?;%’natlonal Bookkeeping

19. Whighhof the following is NOT a type of computer?
\/&nal computer

b) Analog computer

¢) Hybrid computer

d) Mechanical computer
20. A digital computer processes information using:

a) Mechanical gears
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b) Electrical signals
c) Water flow

d) Handwritten notes
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Appendix 111

Correct answers to the Business Studies Achievement Test (20 multiple-choice
questions):

1. What is Business Studies primarily concerned with?
b) Understanding business principles and activities

2. Which of the following is NOT a branch of Business Studies?
b) Agriculture

3. A receptionist is responsible for: \
b) Welcoming and directing visitors Q

4. Which of the following is an essential quality of a good reception'st(/
¢) Good grooming and politeness é

5. An office can best be defined as: %
b) A room where business transactions and administr. work are carried out

6. Which of the following is NOT a function of an o@

b) Manufacturing products ’OQ
7. The main duty of a clerical staff is to: 6

b) Record and process office info i
8. Which of the following is NOT a&&f a clerical staff?
¢) Conducting financial audité_)\
9. Commerce involves:. Q
a) The buying and s@bf goods and services

10. The two main diwisions of commerce are:

b) Trade 31@5 to Trade

11. The ri@unction of a bank is to:

c) t deposits and give loans
. &ngs account is mainly used for:

L% Saving money for future needs
13. An organization can be defined as:

a) A group of people working together to achieve a common goal
14. Which of the following is NOT a type of organization?

¢) Business study
15. Which of the following is NOT a factor of production?

¢) Weather
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16. Entrepreneurs are responsible for:

b) Organizing and coordinating other factors of production
17. Bookkeeping is concerned with:

a) Recording financial transactions in an orderly manner
18. The two main types of bookkeeping systems are:

b) Manual and Computerized Bookkeeping
19. Which of the following is NOT a type of computer?

d) Mechanical computer \

20. A digital computer processes information using:

b) Electrical signals ( 0
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