Chapter One
Introduction

1.1 Background to the Study

Education involves the acquisition of knowledge, skills, and values that are necessary for the
intellectual and character development of individuals, enabling them to become self-teliant and
responsible citizen. As defined by the Federal Republic of Nigeria, secondary f@Qon pertains
to the education received by children after completing primary educatig%&rior to entering
the tertiary stage. Its main goal, as stated in the national 0bjective§®quip children with the

necessary skills for productive living in the society and to prep Q em for higher education'.

Secondary school education is a crucial stage in f@cademic journey of students, as it
provides a foundation for higher education and areer paths. In Nigeria, like many other
developing countries, students often face chﬁl\&es in accessing quality education due to poor
infrastructure, limited resources, andc—jx ate motivation from teachers and parents’. To
enhance the attitude of stu(.ie@/ards learning, several factors, including motivational

techniques and physical \%‘@\environment, must be considered?.

Attitude refer(h@dividual's positive or negative feelings towards ideas or objects, and it
can significangl impact a learner's achievement, as noted by a scholar®. Attitude reflects a belief
that ir@ hold which influences their opinions, feelings, and behaviour towards objects,
situations, and people. Attitude is a hypothetical construct that cannot be observed directly but
can be inferred from measurable reactions to the attitude object*. According to another author,
attitude is multidimensional, consisting of three components: affect, cognition, and behaviour.

Affect includes emotions, beliefs, and the subject's perception of the object. Cognition includes



the perceived usefulness of the object, while behaviour is connected to the individual's

motivation and is reflected in their actions, commitment, and performance®

Students' attitudes towards learning refer to their opinions, feelings, and beliefs about
learning. It includes their level of interest in learning, their motivation to learn, and their
confidence in their ability to learn. A positive attitude towards learning enables,_students to
remain motivated, focused, and engaged in the learning process, leading to in@Qd academic
outcomes’. On the other hand, a negative attitude can hinder learning an@gﬁ poor academic
performance. A positive attitude is more likely to result in suc @ learning. Therefore,
favourable attitudes could facilitate the attainment of educatiobjectives, and schools must
foster and maintain a positive disposition to learnin gong students to enhance their
engagement with school and promote effective lear@(blt goes without saying therefore that a
positive attitude towards learning is essentia‘@’gdemic success, as it can influence students'

learning habits and behaviors. Negati ttitude towards learning can hinder academic

performance and lead to disengage@ctq'\om school’.
N

Attitude towards lear%Q}key factor in achieving educational goals, as a negative attitude
hinders the purposg cation. As duly noted by a scholarly, individuals with optimistic views
demonstrate eaﬁ;ﬂvillingness to exert the necessary efforts to ensure success compared to
those wit%@gaﬁve attitude®. Unfortunately, students often exhibit negative attitudes towards
leamir@e to the actions of school heads and teachers. Therefore, implementing motivational
strategies to foster a positive attitude in students towards learning is necessary to achieve
educational objectives. A scholar suggest that secondary school administrators and principals

have used motivational techniques to boost the morale of both staff and students, promote a

positive attitude towards learning, and improve overall quality and output’.



Motivation originates from the Latin word ‘motus’, which means to move or stimulate. It
refers to a set of processes that stimulate, direct, and maintain human behaviour towards
achieving goals. Motivation as a process that begins with a deficiency or need, which activates a
behaviour or drive aimed at a goal or incentive. According to a study, motivation is a critical
factor in enhancing student's attitude towards learning!®. Motivational techniques are various
methods that encourage an individual's goal-oriented behaviour!!. In the edu. Q%a‘system,
students' attitudes vary when different forms of motivation are applied by teacliers and school
management!!. Further still, motivation is what drives students to take@xuble actions, such as
attending school on time, paying attention in class, studying in %ﬂy, and exhibiting good
behaviour, which form the foundation of their charact@ uture leaders!?. Motivational
techniques employed by principals can be categorized }x&%/o: extrinsic and intrinsic motivation.
Extrinsic motivation refers to the use of external ds such as prizes, awards, and recognition
to encourage teachers to put in their best i&&gscharge of their duties, and in turn, encourage

.

students to learn. Intrinsic motivatic@ the other hand, refers to the use of internal rewards

such as self-esteem, self-efﬁcm& self-determination to motivate both tutors and learners!3.

N\

Educational instituti &ften employ motivational strategies that are derived from various
motivational the@b sed by different theorists. These strategies are customized to meet the
specific nee é&he environment and implemented in the form of rules, reforms, and regulations
that gu\(eg(e operations of the institution. Some of these strategies include ensuring safety of
students, integrating vocational education into academic extracurricular activities, fostering
cordial human interaction, and providing career counselling, delegating responsibilities, ensuring
professional development of tutors, and using positive reinforcement techniques such as

promotions, compensations and benefits'4.



Effective management involves implementing measures that promote greater productivity
and a harmonious relationship between management and subordinates. Consequently, the
Principal, as the primary administrator of both staff and students in secondary schools, and as a
key figure in shaping the academic culture of a school, plays a crucial role in shaping students'
attitudes towards learning though various motivational techniques and determining the

%ﬂd their

achievement of educational goals. The effectiveness of these motivational tech Q

impact on students' attitudes and overall educational outcomes depend on the adiftinistrative and

managerial style of the principal'®. O

Motivational techniques can take various forms, such as pr@recognition, rewards, positive
feedback, creating a conducive learning environment and s@nt safety, ensuring motivation of
teachers through career improvement, welfare pa@ and fringe benefits. Feedback is a
powerful motivator that can help students{@ tand their strengths and weaknesses. The
principal can ensure that teachers provid&@&back to students on their performance in classwork
and assignments. This can be do@‘j\the form of verbal feedback or written comments on
assignments. The principal c@ate an environment where students feel comfortable sharing
their opinions and idea Quraging students to participate in class activities can also improve
their motivation@ 7 The principal can also work with teachers to set realistic goals for
students an ide incentives for achieving them thus improving students' motivation to learn.
Additib\a% the principal can create a system of rewards for outstanding teachers as well as
students who excel in academics, sports, or other extracurricular activities and those with
exceptional character. By using these techniques, principals can create a culture of motivation

and academic excellence that can positively influence teachers’ motivation and hence, students'

attitudes towards learning'®.



A study examined the influence of school principals' leadership styles on teacher
performance, established that principal's leadership style can influence both teacher performance
and students' attitudes towards learning'®. They found that principals who adopt a
transformational leadership style are more likely to motivate students to learn and create a
positive learning environment and that transformational leaders inspire and motjvate their
followers to achieve their full potential. Additionally, Principals can use th Q&vational
techniques to create a culture of motivation and academic excellence that c@@nce students'
attitudes towards learning. This is because it has been proven t@ cipals who use a

combination of motivational techniques such as praise, recog@n, nd rewards can positively

influence students' academic performance!. Q

Compensation refers to non-monetary paw@%wen to an individual in exchange for
their services. Compensation, which is eame@loyees includes salary or wages in addition
to commission and any other incentives %\Q%ome with the employee position.it is an important
element when it comes to hiring é{c?etaining employees. The right compensation not only
convince qualified and quali@q%lidates to accept the job offer, but also makes the employee
feel valued and appreci @According to a survey, the vast majority of job seekers, precisely
83% said a good@@\! ensation is the factor that attracts them to a new job!”. Not only that,

but 39% of Qrs said they are searching for a new job because they want better compensation

and be\&

Compensation involves all the expenses paid to an employee such as commission,
overtime and insurance plan'’. Offering a competitive compensation package helps to attract and
retain high quality talent, motivate the currents ones to be productive, improve employee job

satisfaction, and helps the organization to stay in compliance with the federal, state and local



regulations'®. Teacher compensation is a valuable total package that includes salaries, extra pays,
benefits and pension. It could also be the annual pay teachers earn combined with benefits such
as health insurance and retirement fund. Teachers earn stipends hence there is need for

compensations and bonuses for effectiveness especially with increased responsibilities or in the

S\

Teacher compensation and welfare package is one of the ways to e teaching

cases of teachers teaching hard-to-staff subjects in high-need schools'®.

profession more dynamic, rewarding, collaborative and sustainable!®. &chgbf explained that
compensation and career improvement is one of the important fa hat influence teacher
performance®®. Another study explained that if compens is’ properly applied, it will
stimulate / motivate employees to work optimally?'. From foregoing, it is safe to conclude
that when teachers are properly motivated by th%%cipal, they, in turn create a positive
disposition to work, which will birth the cra@% a classroom learning atmosphere that will
positively influence the attitude of the sto& towards learning.

Principal support for profe@’&%development involves all learning opportunities that
enables teachers to adapt to c@g& in the education system and increase their effectiveness®?. In
this age when the succ &he education system is evaluated with the success of the students,
the teachers havé/%ﬁi icant effect on the success of the student??. Research indicated that
teacher pro}&@nal development indirectly increases students’ achievement by increasing
teache?&tivenessz“. Hence to enhance teacher job performance and effectiveness, it is
imperative to acquire pertinent skills, professionalism, ethical standards, and specialized
knowledge through active participation in conferences, seminars, and workshops®’. While
teachers are responsible for their professional development, school principals, being the

administrative heads of the school, are the leaders who provide opportunities to support teachers



professional development by encouraging teachers to be trained and re-trained in their profession
through participation in specialized conferences, seminars, workshops and further studies in their
fields?®.

Another variable of interest in this study is physical learning environment. There are
several indices that are commonly used to describe the physical learning environment. The first
index is the physical setting, which refers to the characteristics of the physical e Qm nt, such
as lighting, temperature, noise levels, and air quality. In addition to motivatiQaJthiques, the

learning. The learning environment of students is critical to their dgademic success, and it has

physical learning environment also plays a crucial role in shap'%@&ns' attitudes towards

been found that students' attitudes towards learning can 1antly influence their academic
performance?’. ; (OQ

The physical learning environment al@ to the physical space where learning takes

place. It includes factors such as -ﬂt\\' ssroom layout, seating arrangements, lighting,
temperature, classroom decoratio@&ﬁtilation, and other physical elements. The physical
learning environment can i .ﬁudents' cognitive and emotional states, which can influence
their attitudes towards 1 Qg. A comfortable physical setting can promote student engagement
and learning?®. @;\%ﬁ ical learning environment is an important determinant of students'
attitudes to%Qleaming. Research has shown that the physical environment can affect students'
emoti&s&d cognitive states, which can impact their attitudes towards learning®. A researcher
examined the effects of the physical learning environment on students' academic performance in
secondary schools in Ogun State, Nigeria®’. The study found that a positive physical learning
environment, including classroom decorations, comfortable seating arrangements, and good

lighting, can enhance students' learning experiences and improve their academic performance.



Studies have investigated the impact of physical learning environments on students'
attitudes towards learning and have proven that the physical learning environment is a critical
determinant of students' attitudes towards learning?!. The principal also plays a crucial role in
creating a positive physical learning environment that is conducive to learning. A conducive
physical learning environment helps in promoting positive attitudes towards learning. A
researcher found that students' academic performance improved in classrooms t % well-lit
and had comfortable seating®’. Another study revealed that a clean learning” environment

positively affected students' attitudes towards learning?>. O

Moreover, the physical learning environment is also ant1a1 determinant of students'
attitudes towards learning because the physical environmengn affect students' emotional and
cognitive states, which can impact their attitude@%rds learning®*. Several studies have
investigated the impact of physical learning @ents on students' attitudes towards learning.
More explicitly, the elements of a posit.iw\@ssical learning environment include:

Adequate lighting is e.ssa@’gcz creating a positive learning environment. Appropriate
lighting levels and typ%@enhance student visual comfort and performance. Well-lit
classrooms promot nducive learning environment. For instance, adequate lighting and
temperature r uﬁﬁﬂn have been linked to increased student engagement and participation®.

Similarly@@priate acoustic design, including sound absorption and diffusion, can reduce

noise leM and increase speech intelligibility, thereby enhancing student learning?>.

Class design refers to the physical layout and organization of the classroom, including the
arrangement of desks, furniture, and equipment. Effective classroom design can facilitate student

interaction, communication, and collaboration which can have a significant impact on students'



attitudes towards learning. Comfortable, ergonomic furniture can promote student engagement
and physical well-being®. Studies have shown that the physical layout of a classroom can
impact students' attitudes towards learning and academic performance. A well-organized
classroom can facilitate student learning, communication, and collaborationss which can help to
create a positive learning environment. Sometimes, colours in the physical environment can
impact student mood, motivation, and behaviour (attitude)*®. A well-designed Q%om that
considers factors such as lighting, temperature, acoustics, furniture arrangem%t,/ d technology

integration can create a positive learning environment that enha udent engagement,

participation, and academic performance?®. %

O

A classroom's physical arrangement can greatly impg a child's ability to interact with
their peers and develop important skills such as 1%@6 and social behaviour’’. Inadequate
classroom arrangement can restrict childrenk\\@mn‘[ and lead to behavioural issues. Social
behaviour problems are more likely m@ in poorly managed environments that lack clear
objectives and guidelines. Effecti%{cachers arrange their classrooms in a way that allows
children to spend time in are@interest them and engage them in various activities. Materials
placed in schools shou gage-appropriate, attractive, and match the children's interests and
developmental IQ.eT;\\T aterials are too advanced, children may become frustrated and
aggressive, f&@ing in disruptive behaviour. A study suggests that materials in each learning
area sﬁ&be appropriate for the children's age, development level, and interests; stating that
inappropriate materials can cause children to ignore or mishandle them, leading to disruptive

behaviour that is wrongly attributed to the child's behaviour rather than the teacher's choices®’.

Still under classroom design and arrangement, the size of the classroom and the layout of

the classroom can affect student behaviour. Larger classrooms promote greater engagement and



participation while flexible layouts promote more diverse and collaborative learning experiences.
Appropriate and meaningful wall decorations can also enhance student learning and motivation?®.
Access to outdoor space can also enhance student well-being and promote physical activity.
According to the Federal Government of Nigeria, Decree 16 of 1985 on minimum standards for
primary and secondary schools, the ideal number of students per classroom is 30, the optimal
number is 35 while the maximum number is 40 with a dimension of 2.4m (height Q4 (Iength)
X 6.8 (width)*°. The principal should ensure safe and secure classroom hgcan promote
student well-being and reduce anxiety as well as accessible classhich will promote

inclusion and provide opportunities for all students to participattfn ing.

A clean learning environment is essential for promo@a positive learning experience. A
clean and well-maintained classroom can promote @tive learning environment and student

health*!. The principal can work with teache@aff to ensure that classrooms are kept clean

and tidy. c;\\%

Technology Resources refers, t%‘@t\availabﬂity and use of technological resources such as
computers, tablets, and @}rs, as well as traditional resources such as textbooks. The
effective use of t‘e@)gy and resources can enhance student learning and engagement.
Furthermore, e(s%f technology in classroom design has become increasingly important in
recent ye@or example, the integration of interactive whiteboards and other digital tools can

enhan%ﬁdent engagement and provide opportunities for interactive learning experiences*.

Access to fundamental sanitation is recognized as a fundamental human right and a
crucial environmental factor influencing health. This encompasses various amenities such as

toilets and hand-washing facilities**. Restrooms are indispensable amenities in all types of

10



establishments, including public areas. Ensuring access to clean and well-maintained restroom
facilities is vital for promoting student health and well-being. Restrooms play a crucial role in
providing dignified spaces for students to fulfill basic bodily functions. According to research,
they are essential for preventing the spread of infectious diseases such as hepatitis A and
influenza®’. The availability of safe and accessible restrooms, along with their quality, is a
critical determinant of health. Previous studies have shown that inadequate acc réstrooms
and other sanitation resources can exacerbate health hazards and health state of“a student can
influence the attitude towards learning*. In addition, managing @anliness of school
restrooms, beyond just their availability, is essential for red 'n&lth risks and enhancing
service quality. Traditional methods such as manual ‘@ ic inspection, fixed cleaning
schedules, and automatic flushing devices deman sig@cdnt investments of both money and
effort to maintain cleanliness in school restroomf’b nfortunately, in public secondary schools
\S
in Oyo State, there has been a decline in E{t'tk availability and quality of restrooms.
.

Furthermore, school safet@cl?\ch is a multifaceted issue that encompasses various
aspects aimed at ensuring t@-being and security of students, teachers, staff, and visitors
within educational insti @s, is another component of the physical learning environment. It
involves measur@é nt accidents, injuries, violence, bullying, and other threats to physical

and psychol safety. Studies have shown the inter-relatedness of school safety and students’

attitud&()gdrds learning and their academic achievement*S.

The purpose of this thesis is to investigate the relationship between principals'
motivational techniques and the physical learning environment and their influence on students'
attitudes towards learning in secondary schools in Oyo State, Nigeria. In essence, students’

attitude towards learning was measured by examining principals’ motivational strategies and

11



physical learning environment alongside with all the indices that contributes to whether a student
will develop a positive or a negative attitude towards learning in secondary schools in Oyo State,

Nigeria.
1.2 Statement of the Problem

In recent years, there has been a growing concern over students' attitudes towa rning in
public schools in Oyo State, Nigeria. Despite the efforts of stakeholders in Q@caﬁon sector
to improve the quality of education in the state, many students still 1bit a negative attitude
towards learning. This is evidenced by the high rate of sc ropout, poor academic

performance, and low motivation to learn among students®. QQ

While several factors may contribute to this pheno r%%e role of the principal's motivational
techniques and physical learning environme e overemphasized. The principal plays a
crucial role in creating a conducive lea.mi Qironment for students, motivating them to learn,
and promoting a positive attitude t@s learning. However, the extent to which principals'

motivational techniques and cal learning environment affect students' attitude towards

learning in Oyo state, Ni@@?yet to be fully explored.

.
Despite the grow@ of research on the impact of motivational techniques and the physical
learning eny’bment on students' attitudes towards learning, little attention has been paid to the
relatio}s&ﬁetween the two variables. Therefore, this thesis contributes to the existing literature
on the joint influence of principals' motivational techniques and the physical learning
environment on students' attitudes towards learning in public secondary schools in Oyo state,

Nigeria. The findings of this study provides valuable insights into how secondary schools in Oyo

12



state, Nigeria can improve students' attitudes towards learning and enhance their academic

performance.
1.3 Aim and Objectives of the Study

The objective of the study is to examine principals’ motivational techniques and physical

learning environment as determinants of students’ attitude towards learning in Oy@Nigeria.

The specific objectives are to: < O
1. identify the level of students’ attitude towards learning in pu@m‘y schools in Oyo

State

2. examine the most used motivational technique em@ by the principals in Oyo State

public secondary schools; 66

3. assess the status of physical learning enviréhment (school safety and school facilities) in
public secondary schools in Oyo ’5&%’\\'

4. determine the joint c‘m’\&)ution of principals’ motivational techniques (teacher
compensation and welfage packages, teachers’ fringe benefits and support for professional

developmen(:&te hers) and physical learning environment (conducive learning

environm school safety and school facilities) on students’ attitude towards learning in

O)O\fg;bpublic secondary schools;

5. examine the relative influence of principals’ motivational techniques (teacher compensation
and welfare packages, teachers’ fringe benefits and support for professional development of

teachers) and physical learning environment (conducive learning environment, school safety

13



and school facilities) on students’ attitude towards learning in Oyo state public secondary

schools.
1.4 Research Questions

1. What is the level of students’ attitude towards learning in public secondary schools in Oyo

state, Nigeria? Q\

2. What are the most used motivational techniques by principals in public schools in

Opyo state, Nigeria? &

3. What is the status of physical learning environment in public ary schools in Oyo state,

Nigeria? QQ

1.5 Hypotheses ber

The following hypotheses were tested at 0.05\&ye}) 6f significance:

°
Hol: There will be no significant join@ce of principals’ motivational techniques (teacher
compensation and welfare pac@ teachers’ fringe benefits and support for professional
development of teacher@ysical learning environment (conducive learning environment,

school safety and sd\b.%facilities) on students’ attitude towards learning in Oyo state public

secondary sch&l&/

Ho2: %Q/will be no significant relative influence of principals’ motivational techniques
(teacher compensation and welfare packages, teachers’ benefits and support for professional
development of teachers) and physical learning environment (conducive learning environment,
school safety and school facilities) on students’ attitude towards learning in Oyo state public

secondary schools.
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1.6 Significance of the Study

The study can provide valuable insights into effective motivational techniques that can be
used by principals’ to enhance students' attitude towards learning in Oyo state, Nigeria, which
can lead to improved academic performance and lifelong learning skills, the study can raise
awareness about the importance of effective motivational techniques and physi‘{learning
environments in enhancing students' attitude towards learning, promoting a cul excellence

in education in Oyo state, Nigeria. &

The study can also help identify the physical learni%Vironment factors that
significantly impact students' attitude towards learning. Thi ide school administrators and

policymakers in improving the learning environment id $chools, which can positively impact

students' learning outcomes. ’bb

Additionally, the study can help @ identify potential barriers to creating an ideal
and safe learning environment, usi@kctive motivational techniques; highlighting areas of
disparities and identifying opp'c@%es for interventions to promote greater equity in education.
Furthermore, the study\@% provide valuable information for policymakers and school
administrators ingf %informed decisions on resource allocation for education, including
investments i@yswal infrastructure and training for teachers as well as help to identify areas
for c@%n and partnership between schools, policymakers, and other stakeholders in

promoting effective learning environments.

Overall, the findings of this study contributes to the existing body of literature on

motivational techniques and physical learning environments, providing a basis for further
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research on the topic and can contribute to the development of evidence-based interventions and

programs aimed at improving students' attitude towards learning in Oyo state, Nigeria.
1.7 Scope of the Study

The variable scope of the study focused on the influence of principals’ motivational techniques
(principal’ support for teachers professional development, teachers’ compensatio %eneﬁts)
and physical learning environments ( condusive environment, school facilitiecj@:hool safety)
on students' attitude towards learning while the geographical and &@ant scope covered

schools and students in public secondary schools spread over the%cal government areas of

Oyo state QQ

1.8 Operational Definition of Terms &Q

Students' Attitude towards Learning: Si @ emotional and psychological disposition
towards learning, including their overal set, beliefs, and feelings regarding the process of

acquiring knowledge and skills. Ité{%passes their level of interest, motivation, engagement,

and approach to learning %@yo State secondary schools.

Level of Interest:.Ti&gree to which students find a subject or activity compelling, relevant,

or enjoyable, E ing their willingness to invest time, effort, and attention in learning b Oyo

State secc@ schools.

Level of Engagement: It refers to the level of involvement, focus, and participation of students

in educational activities in Oyo State secondary schools.

Principals’ Motivational techniques: Strategies used by principals to stimulate/motivate

teachers, and sustain students' interest, attention, and effort towards learning such as support for

16



professional development, compensation and welfare packages, and teachers’ benefits in Oyo

State secondary schools.

Compensation and Welfare Packages: This refers to the payment or rewards given to teachers

in exchange for their work in Oyo State secondary schools.

Principals’ support for professional development: This refers to the action condary

school principals’ in supporting the professional development of teachers an@n Oyo State

¢\

secondary schools. Q
Teachers’ Fringe Benefits: These are perks and rewards p @o teachers beyond their

salary in the school system which support teacher well-be@n job satisfaction in Oyo State
secondary schools. &Q

Physical Learning Environment: The plg@

environment. This may include schc@fety, school facilities, and conducive learning

environment. Q’\c?

characteristics of the classroom or school

School Safety: The abse@(}hysical, mental and emotional violence in Oyo State secondary

schools. C@

School Facili@ These are the basic school infrastructures (buildings, equipment, laboratories,

librarisKt/Q:?elp in teaching and learning activities in Oyo State secondary schools.

Conducive Learning Environment: This is referred to as an environment that support and

promote the learning ability and well-being of the students in Oyo State secondary schools.
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Chapter Two
Literature Review

This chapter presents a review of several literature on the concepts and variables of this study

that will enhance a better understanding of the study. The chapter was discussed based on the

2.1 Conceptual Review Q\
2.1.1 The Concept of Attitude < O

2.1.2 Students' Attitude towards Learning 6\

2.1.3 The Attitude Component Model %

following subheadings:
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2.5 Summary of Review of Literature

2.1 Conceptual Review
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2.1.1 The Concept of Attitude

An attitude is regarded as a psychological construct, representing an individual's mental
and emotional disposition towards a particular subject, their approach to it, or their personal
perspective on it. It encompasses their mental orientation, viewpoint, and emotional sentiments.
Attitudes are multifaceted and can emerge as a result of a person's life experiences, drawing from
both their past and present. A scholar defines attitude as an assessment of an , spanning

from highly unfavorable to exceedingly favorable which may pertaingo eith€r conscious or

unconscious mental states. Attitude can also be assessed in terms o rence for or aversion
to an object, often expressed as liking, disliking, favoring, or disliking'.
Critics of the tripartite perspective on attitudes a that it requires consistent alignment

between the cognitive, affective, and behavioral a%gfgf an attitude, which may be implausible
in practice. As a result, some alternative Vi@@f attitude structure propose that the cognitive
and behavioral components may be d@%ﬁ of affect or that affect and behavior are derived
from underlying beliefs. Speciﬁ&%&he cognitive component pertains to the beliefs, thoughts,
and attributes associated%@ object?. "The affective component relates to the feelings or
emotions connectegg&attitude object," while "the behavioral component involves behaviors
or experience reggw to an attitude object". Despite ongoing debates about the precise structure
of attitudeQ stantial evidence suggests that attitudes encompass more than mere evaluations
of a S}’MC object that fluctuate between positive and negative. Considerable attention is given
to the structures of attitudes, both intra-attitudinal and inter-attitudinal. Intra-attitudinal structure
pertains to how attitudes are formed, including the elements of expectancy and value. It explores

how underlying attitudes are internally consistent with one another?.
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Positive attitude within a community can have a contagious effect, encouraging its
members to adopt a positive outlook. Attitude holds significant significance in the realm of
education. It has the power to shape an individual's thoughts, behaviors, expressions, and
emotions when encountering various elements, concepts, situations, or values*. Furthermore, it
was emphasized that attitude possesses a dynamic and propulsive nature when it is positive,
whereas it functions as an obstructive and inhibitory force when it is negative. Q&qently, it

acts as a precursor to the actions and behaviors of individuals, serving as oné,of the¢ fundamental

prerequisites for activating mental processes®. O

In the context of this study, students' attitudes towarc@’ning in secondary schools is
specifically examined. It is important to note that at@es can exhibit various distinct
characteristics, each with its unique features. Rese@ suggest that certain attitudes may be
inherited through genetic transmission from @ent& Consequently, when a student chooses
to respond positively to learning, they @to evaluate the learning process more favorably.
Conversely, individuals with a n@ﬁ% attitude are more inclined to respond adversely to
learning. This response is a@ of various contributing factors, indicating that a student's
attitude toward learning 'sguenced by a multitude of elements®.

.
N

2.1.2 Student:' Attitude towards Learning

I%@rg student attitudes towards learning has raised concerns among various

stakeholders in the education sector, and numerous factors have been attributed to this issue.
According to a researcher, the blame for negative student attitudes can be attributed to poor
school learning environments, negative attitudes among teachers, a lack of commitment,

overcrowded classrooms with consequent pressure, and the collapse of facilities. This also
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includes the absence of basic infrastructures such as conducive classrooms, unequipped libraries,
and laboratories®. A scholar emphasized the significance of attitudes in the realm of education.
He states that attitudes are the positive or negative feelings that individuals have towards objects
or ideas. Moreover, the attainment of any learner is greatly influenced by their attitude towards
learning materials. According to him, a positive attitude more often than not results in successful

learning. This implies that fostering a favorable attitude can be instrumental if Qan ing the

learning process’. &< ,

Understanding students' attitudes toward learning can be furt lored through the lens
of the subject-object relationship. The subject, in this case, @tu ent, engages with various
objects related to learning. These interactions are not unifogw, instead, the student's responses
vary concerning different objects. Some objects ar%%, while others are disliked; some hold
the student's interest, while others repel thel@ are attractive, while others are indifferent;
some are desired, while others are rejeeta&ese varying responses, whether expressed verbally
or behaviorally, taking the form éga\itivity or negativity, represent the student's attitude®.
Student attitudes towards lea@xre often manifested through their behavior within the school
environment. These atti &xhibit a dynamic and propulsive character when they are positive,
serving as a dri@

inhibitory when the attitudes are negative. These attitudes can significantly influence a

for the individual. Conversely, they can take on an obstructing and

studenY\&Sonality. Furthermore, they play a crucial role in shaping an individual's conduct and

behaviors, serving as one of the essential factors that stimulate mental processes’.
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2.1.3 The Attitude Component Model

The MODE model, an acronym for Motivation and Opportunity as determinants of the
attitude-behavior relation, offers a framework for comprehending the factors that influence the
connection between attitudes and behaviors. This model provides a structured approach for

examining and comprehending how motivation and opportunity work together %ﬂuence

human behavior'®. OQ
Motivation (M): &QJ

Motivation holds a pivotal role in shaping students' attitude

level of motivation is frequently associated with a positive @.\de regarding education. For
instance, scholars known for their Self-Determination T}@, emphasize the significance of
intrinsic motivation. This type of motivation occur%’lét students engage in learning activities
because they inherently find them interesti@aﬁsfymg“. In a separate study by another
scholar, it was revealed that intrinsica&totivated students tend to harbor more positive
attitudes toward learning. The arg@g?\put forth is that when students are genuinely interested
in the subject matter, their @s are more likely to translate into behavior, such as active
participation in class discu$sions, voluntary studying, or a pursuit of additional knowledge!'.
Opportunity (O):C:\\'

Opp y encompasses the external factors and conditions that either facilitate or
impedN&ents in turning their positive attitudes toward learning into tangible learning
behaviour. Within a school environment, these opportunities may encompass factors such as access
to educational resources, the implementation of effective teaching methods, and the presence of
supportive learning environments'!. A literature review conducted underscores the significance of

effective teaching practices, which offer students the opportunity to partake in profound and
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meaningful learning encounters. When students perceive that the classroom environment and
teaching methods facilitate their learning, they are more inclined to act upon their positive
attitudes towards education!?. Furthermore, social and economic factors can exert an influence
on the concept of opportunity. Students hailing from disadvantaged backgrounds may confront
restricted access to educational resources, which can impede their capacity to put tﬁpositive
attitudes towards learning into action', Q
Integrating M and O in the MODE model underscores the crucia irglay between
motivation and opportunity when it comes to translating attitudes into@iors. When students

possess high levels of motivation and are presented with op @s for learning, they are
:e

more inclined to exhibit positive learning behaviours. ly, a dearth of motivation or

limited opportunities can obstruct the transfo ti% positive attitudes into actionable

behaviors. A student who has strong intrinsic m on for learning can thrive in a classroom

where the teacher employs engaging tea%}methods (representing an opportunity). On the

contrary, a student who is motivated @m ut encounters obstacles such as a lack of access to

educational resources or faces\ %nges in the learning environment, like inadequate school

facilities or an unsuppoﬂ% arning environment, may find it challenging to manifest their

positive (‘ @de through learning behaviours!?.

| Motivation I | Opportunity

L) o)

\ \ J
L Y

Direction of Behawvior Desired End-state
rmoN (DE)

\ J

Fig. 1: Attitude Component Model (MODE) Source: Research Gate 2023
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Fig. 1 offers a simplified visual depiction of how motivation and opportunity collaborate
to shape behavior, culminating in the actual actions taken by individuals. However, in practical
situations, motivation and opportunity can be influenced by a multitude of factors and may

interact in more intricate ways.

In this representation, Motivation (M) and Opportunity (O) are identiﬁed{the two

primary factors that impact behavior. Desired End-state (DE) signifies the in I's goal or
the desired outcome, which is influenced by motivation. Direction of Beliavi O) represents
the individual's intention to engage in the behavior. This intention i d by both motivation

and opportunity. Action (A) denotes the tangible behavior@ emerges as a result of the
interplay between motivation and opportunity. The M model serves as a valuable
framework for comprehending the connection betv@’btudents' attitudes toward learning and
their concrete learning behaviors. When n@n and opportunity are in harmony, this
alignment can yield positive behaviera\\' tcomes in education. It enables the creation of

educational settings that promoteé?re positive and productive attitude among students,

ultimately enhancing theirg@experiences.

2.1.4 The ABC Mg@&Atﬁtude

The r@i-component model of attitude is an influential framework that views attitudes
as con@rgaffective, behavioral, and cognitive components, often referred to as the ABC
model (Affective, Behavioral, and Cognitive). The ABC model, is a psychological framework
that is often used to understand and analyze various aspects of human behavior, including
attitudes toward learning. This model helps in examining how these three components interact to

shape an individual's attitude or motivation toward a particular activity, such as learning. In
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the context of determining students' attitudes towards learning, the ABC model can be applied to
understand the underlying factors that influence their motivation and behavior in the physical

learning environment'.

Affective Component (A) of the ABC model refers to emotions and feelings associated
with a particular behavior or activity. In the context of students' attitudes toward lgatning, this
involves examining their emotional responses to the learning environment. Affectiye responses,
such as feelings of fear or aversion, can have a significant impact on shg@g(ﬂdtudes. Students

may feel motivated and engaged when they find the learning er@em to be stimulating,

supportive, and positive'®. Q

Behavioral Component (B) deals with the observ@a actions or behaviors associated with

a particular attitude that is, how an attitude influgnees*a person's actions and behaviors. In the
context of education, this component invol\%\\goking at the students' actions in the learning

°
environment. For instance, if students @;\&1 participate in class, complete assignments on time,

and attend regularly, it reflects @ive behavioral component associated with their attitude

toward learning'®. QQ\

Cognitive @ent (C) pertains to the beliefs, thoughts, and perceptions that

individuals h(@bout a particular subject or activity or the beliefs, thoughts, and attributes that
an ind@ssociate with an object. Attitudes are often shaped by the positive or negative
attributes individuals connect to a person, place, or object. Consequently, the cognitive
component plays a pivotal role in influencing how individuals may act, either positively or
negatively, toward the subject of their attitude. Relating this to students' attitudes toward learning,

this aspect includes their beliefs about the wvalue of education, self-efficacy, and
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expectations regarding the learning outcomes. If students believe that their efforts will lead to

success and that education is important, it contributes to a positive cognitive component!”.

The ABC model provides a framework to understand how affective, behavioral, and
cognitive components interact and influence students' attitudes toward learning. Principals’
motivational techniques and the physical learning environment are two key detemi%that can
have a significant impact on these components and, ultimately, on student@givation and
engagement in the educational setting. Principals’ motivational technigdes, ‘suCh as providing
intrinsic and extrinsic motivation, can have direct influence @ affective component
(emotions) of the ABC model. When teachers are propen@wtlvated and are given the
opportunity to improve their teaching pedagogy through elopmental training and further
studies, and as a result begin to employ strategies t%%ke learning enjoyable and meaningful,
students are more likely to develop positiv@%nal responses and attitude to learning. For

example, using real-world applications {@isons can trigger a positive affective response in

The physical lea@wironment also plays a crucial role in shaping the affective

students'®.

component of stud‘eg{%titudes toward learning. A well-designed and comfortable classroom
with appropri&(e;}m:es can create a positive emotional response. Additionally, a safe and
inclusive @cal environment with adequate recreational and sports facilities can enhance
studenévense of belonging and motivation. The "Affective Component" at the top represents
emotions and feelings. The "Behavioral Component" in the middle represents observable actions.
The "Cognitive Component" at the bottom represents beliefs and thoughts. Arrows indicate the
direction of influence between the components, with emotions influencing behaviors and

behaviors influencing beliefs.
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2.1.5 Factors Influencing Students' Attitudes towards Learning

Students' attitudes toward learning indeed hold a pivotal role in shaping their educational
experiences and ultimately, their academic outcomes. These attitudes wield a substantial
influence over their motivation, engagement, and overall success within the school environment.
Students' attitudes towards learning can be influenced by a multifaceted interplay of
psychological factors, values, ideas, beliefs, perceptions, as well as a wide Qof external
influences, such as social, family, personal, instructional, environme algﬁors etc. These

influences collectively contribute to the formation of a student's att@ards learning'®,

Previous research and literature highlight those v hich researchers describe as
different ideals, guiding principles, or important goals @( individuals strive to achieve, often
define the way students perceive and approac %fbleaming process'®. Social factors are
influenced by societal norms and expectation@rding how individuals should behave in social
settings. These societal norms as wég\gso mily environments and the values, beliefs, and
attitudes present within the far.nila%t can shape a student's perspective on learning. The family
unit wields a significant int @e on an individual's attitude, whether it leans toward positivity
or negativity, and s&familial influences can be particularly challenging to change. A
supportive fa il&z\ foster positive attitudes, while a lack of support or negative familial
influence cad to negative attitudes. Also, an individual's personal experiences, both inside
and o%de the classroom, can significantly affect their attitude toward learning. Positive
experiences tend to promote positive attitudes, while negative experiences may have the opposite

effect!®.
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According to clinical psychologists, encompass various aspects of health that influence
attitude adjustment. Ailments such as malnutrition, diseases, or accidents can disrupt normal
development and influence one's attitudes. Research shows that physical health can also impact
students' attitudes toward learning. Students who are in good physical health are more likely to
have a positive disposition toward their academic endeavors and exhibit greater motivation to

Qﬁhpact on

tend to have

engage in the learning process®’. Regular physical activity can also have a signi

students' attitudes. A study suggests that students who engage in physical activit
more positive attitudes toward learning. Physical exercise can impr@ d, motivation, and
cognitive function, which are closely related to learning attitudes*!, Indeed, the attitudes and
behaviors of peers exert a considerable influence on stude Qudes toward learning. Positive
peer support, as well as a classroom environment tha rs collaboration and inclusivity, can
have a positive impact on attitudes, as suppo ed’b search. Conversely, the presence of peer
pressure or a negative peer climate can lea &?
5
attitudes among students?’, \CO\
Q

e opposite effect, potentially shaping negative

Parental involvement @ pport are fundamental in shaping students' attitudes as well.
When parents actively, ehgage in their children's education, create a supportive learning
environment at h@&\@ﬁ communicate the value of education, it contributes to the development
of positive %@es Parental support and guidance play a critical role in influencing a student's
perception of the importance of learning and education as a whole. Indeed, students' attitudes can
exhibit variability based on their level of interest in specific subjects. A well-structured and
relevant curriculum that aligns with the students' interests and future aspirations can have a

positive impact on their attitudes, as supported by research?'.
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Intrinsic motivation, stemming from within the student also plays a vital role in shaping
attitudes. Students who possess a personal interest in learning or a sense of self-efficacy tend to
exhibit more positive attitudes, as observed in studies. This internal motivation can be a potent
factor in shaping a student's overall outlook on learning. Consequently, the expression of
attitude, whether positive or negative, hinges on these psychological variables, which&ction as
both foundations and catalysts for attitude. The selectivity that an individual bit*in their

perception of the surrounding world, which is greatly influenced by attitude i@ undly shaped

by these interconnected variable?. é

A scholar delved into the factors that foster positive a@les among students regarding
their learning experiences. It was underscored that theNpivotal role played by schools,
characterizing them as fundamental elements that@%a lasting and constructive impact on
students and youth, shaping them into inva@%d creative individuals for life. This study
accentuates the idea that the presence ol&%ce of achievement can often be attributed not to a
lack of skills, but rather to the pres@é?r absence of motivation and interest in education, which

D

are outcomes stemming fro@he students' attitudes toward learning. Furthermore, the study

24

underscores the signifg&ntribution of various factors in shaping students' positive attitudes
ing

toward the proce‘s 0&%%1

O]Q e influential factors in shaping students' attitudes toward learning in secondary
schools\ﬂhe level of aspiration that teachers can and should instil in their students. The extent
of aspiration, which is a component of the art of teaching, and the expertise demonstrated by the
teacher to their students, undeniably have the power to determine whether students develop a

positive or negative attitude toward learning. Consequently, these factors can significantly
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impact the outcomes, leading to either exceptional or subpar results. This concept should be clear
to all educators®*. The teacher's personality plays a pivotal role in shaping the attitude of students
towards learning, serving as a reflection of the teacher's enthusiasm for the teaching process.
This role can be likened to the "fire" that ignites the passion of learners. Students' attitudes
toward learning are not solely determined by the position of subjects in the curriculum or the
number of hours allocated to them. Instead, they are heavily influenced e«eacher's

personality and their skill in making the teaching and learning process accessible afid enjoyable.

The teacher's ability to pique students' interest and culti\@rﬁcipatory attitude in
e

lessons is also a critical factor?®. Once this interest is kindlec@ ads to the development of a
"positive, active, and persistent attitude" towards learnin Qtudent’s positive attitude toward
their studies is shaped therefore by the conten@tical applications, and the teacher's
personality and specialized abilities in kin@fqeir interest and mobilizing their internal
intellectual and emotional resources. Th tlight is on pedagogical virtuosity and expertise in
circumstances where the teacher cé{l\minate the inherent beauty of teaching. By employing
teaching methods and approa@lat can greatly impact how individuals perceive and approach

learning thereby shapin @mdents’ attitude towards learning?’.

.
N
Accor 'n&g}research conducted, it was revealed that teachers' actions had a significant
impact On@mg students' attitudes toward specific subjects. Moreover, another study indicated
a high}\ﬂ of agreement among respondents, with 85.6% acknowledging that teachers played a
pivotal role in influencing their attitudes toward the subject matter?>. Consequently, it can be
inferred that a conducive learning environment has the potential to exert a positive influence on

students' attitudes and enhance their interest in particular subjects. Engaging effective
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teaching methods therefore are more likely to elicit positive attitudes?>.

As a component of the educational process, teaching often lacks inherent appeal for the learner.
It is viewed more as an obligatory task that diverts their attention from other more enjoyable
activities such as sports, dance, or music pursuits. Admittedly, these activities offer more
immediate gratification than formal instruction. Hence, the cultivation of a positiv%itude in
secondary school students toward learning must commence with the teacher’@mitment to

imbue the subject matter with a positive significance for the students?. &

In another scholarly study, the findings led to the cor@n that when a teacher
effectively fulfil their instructional responsibilities, they e y address a crucial aspect of
students' attitude: their interest in learning. This intere@hen kindled, instigates a "positive,
active, and persistent attitude" toward the learni ess. Understanding the individual needs
and learning goals contributes to an elevation\?&gotivation, as reflected in active participation in
the educational journey. The effective@nfomaﬁon quality and the teaching process itself,
rather than the sheer volume of i&%’%ional content, plays a pivotal role in instigating a positive
surge of motivation tha%@}s students' interest and fosters a favourable attitude toward
learning?¢. Notably, q&ldy did not consider the influence of motivational strategies employed
by school ad 'ni&a&brs to encourage teachers to enhance their teaching competencies and refine
their peda@ approaches. Additionally, the study did not investigate the potential impact of
the ph}féﬂ learning environment, which can contribute significantly to the development of

either positive or negative attitudes among students regarding their learning experiences?.

Teachers exert a significant impact on students' attitudes towards learning. Effective and

engaging teaching methodologies, the cultivation of positive teacher-student relationships, and
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encouragement can all contribute to fostering positive attitudes among students, as noted by
research. Conversely, negative interactions with teachers or uninspiring teaching approaches can
lead to the development of negative attitudes?’. It is noteworthy that when teachers themselves
lack motivation or are demotivated by the administrative leadership within the school, such as
the principal, it can negatively affect their performance. This, in turn, has the potential to
translate into students developing a negative attitude towards learning. The @ésm and

motivation of educators can greatly influence the attitudes and experiences ofitheifStudents.

Several other factors contribute to the formation of s ' attitudes, with the
environment they are exposed to during their learning j ourneg another notable influencer.
Physical factors, such as conducive learning environmenty school recreational and sports
facilities, school safety, which are some of the indic%%us of this study, significantly influence
attitude towards learning in various wayszg’g/ of literature further reveals that physical
comfort, health, and well-being can imp@e’s overall mood and disposition, which in turn can
affect their attitudes towards lean@\%m instance, when a person is physically comfortable

)

and in good health, they are .@@ likely to experience positive moods and that positive moods

can lead to more optimistictand positive attitudes towards learning?’.

.
N
Anoth lgewt\ure reveals that physical comfort in the learning environment can have a
substantia@act on students' attitudes toward learning. The study found that students in well-
designé%nd comfortable classrooms reported higher levels of engagement, motivation, and
more positive attitudes toward their educational experiences®'. Consequently, students who have
well-organized and comfortable study spaces are more likely to develop positive attitudes

toward studying and learning. These spaces promote focus and motivation. With the rise of

38



remote learning, the physical comfort of a student's home environment has become increasingly
important. Research found that students in comfortable home environments reported more
positive attitudes toward online learning. Elements like ergonomic furniture and adequate

lighting positively influenced their mood and engagement?!.

These examples further illustrate how physical factors in various learning en&nments,
whether at home or in traditional educational settings, can play a pivotal role in@%g students'
attitudes toward learning. The physical and psychological learning e@gmént also wields
significant influence over attitudes. A school environment that is sa portive, and inclusive
is conducive to fostering positive attitudes, while an environ@ characterized by disruptions,

incidents of bullying, or inadequate resources can lead to @evelopment of negative attitudes

among students™. 6’§
O

Another notable research revealed tha}\g)ndary school students who benefit from well-
equipped laboratories, enable them to éj rm those without such facilities. This underscores
the importance school facilit.ieaécﬂitating collaboration between teachers and students;
bridging the gap betwee@\and real-world application, and ultimately enhancing academic
performance. Resqas& continue to investigate the intricate interplay between physical
elements sucg(a.zonducive learning environment, school recreational and sports facilities,

school sa@@l
the \/

It is safe to summarize that attitude result from a complex interplay of internal and external

the attitudes and motivations of students, as it holds significant implications for

effectiveness of educational experiences™.

influences, including family, direct instruction, prejudices, mass media, religious and educational
institutions, physical well-being, and economic factors. These collectively shape individuals'

attitudes, including their attitudes towards learning, and once established, they can
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be challenging to alter. Scholars have put forward the view that an attitude consists of three core
components: cognitive, affective, and behavioral. However, empirical research has raised
questions about the clear distinctions between these components. Some studies fail to provide

robust evidence of distinct boundaries between the thoughts, emotions, and behavioral intentions

Positive attitudes towards learning are closely linked to,higher motivation and

associated with a particular attitude®3.

2.1.6 Implications of Students' Attitudes towards Learning

engagement in the classroom. Students with a genuine interest in % udies are more likely to
be active participants and learners. Positive attitudes oft to better grades and higher
achievement, as students are more willing to invest QEQrt in their studies. Attitudes can
influence students' behavior, attendance and eng%& Students with negative attitudes may
exhibit disruptive behavior or skip classes, W}}'\@hose with positive attitudes are more likely to

attend regularly and behave appropriat&

N\

Furthermore, students” @%es towards learning can have long-term effects on their
educational and career pﬁ@?positive attitude can lead to a lifelong love of learning, higher
educational attai '@d success in the workforce. A positive attitude towards learning is
associated wi@etter mental health and well-being. It can reduce stress and anxiety related to
acaden@’gding to a more positive overall outlook®. It is essential for educators and
policymakers to consider and address the factors that influence these attitudes to create a positive
and supportive learning environment. Negative student attitudes towards learning are influenced
by various factors, including the school learning environment, teacher attitudes, commitment

levels, classroom conditions, and the state of  educational facilities.
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Acknowledging and addressing these factors is crucial for improving student attitudes and

enhancing the overall learning experience.
2.1.7 The Concept of Motivation

Motivation serves as the dynamic energy that propels and guides an individual's actions
in pursuit of specific goals or the fulfillment of their needs®’. Motivation en \éq‘sses the
intrinsic and extrinsic elements that propel people to commence, maintain, ar(/@ their actions
towards particular objectives or results. It assumes a pivotal role in shapintg human conduct and
can be subject to a range of influences, such as individual aspirati%equirements, rewards, or
environmental circumstances®’. Intrinsic motivation pertai the completion of tasks or

activities driven by one's inherent enjoyment in the activi@self.

Another author defined intrinsic m%ﬁé& as engaging in activities for one's own
pleasure, natural curiosity, and enjoyrr.len thrast, extrinsic or controlled motivation arises
from external influences.ss For exam{@tudents can develop intrinsic motivation when they are
encouraged to have a say and'@ choices in their learning process. This approach helps them

acquire collaborative skiﬂ@%gh social learning and fosters self-reliance as they set goals and

organize their act(' '1®their own level’’.

In si terms, intrinsic motivation is the inner drive that propels individuals.37 It stems
from o\o&nternal desire to explore new experiences, face new challenges, assess their
capabilities, observe, and learn. In essence, it is driven by the individual's own needs and desires,
such as striving to achieve personal goals*®. A study elucidated that intrinsic factors are
instrumental in achieving high student performance and fulfilling the organization's mission®.

Intrinsic motivation according to another author can be categorized into three
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distinct parts: 1) Intrinsic motivation for knowledge; this entails engaging in an activity for the
sheer pleasure of exploring new ideas and learning new things; 2) Intrinsic motivation for
accomplishment, which involves finding joy in mastering a task or achieving a specific goal and

3) Intrinsic motivation for stimulation, which encompasses the pursuit of feelings such as fun

S\

In another scholarly work, Intrinsic Motivation (IM) is viewed to pert Qengaging in

and excitement while engaging in an activity>°.

actions that are inherently rewarding or pleasurable. IM is non-inst&e , meaning that
intrinsically motivated actions are driven by the activity itself rather @\y external outcome*’.
According to him, motivation serves as a means to encou employees to stay with the
organization for extended duration and intrinsic motivation@raluable and enduring instrument
that exerts a positive influence across various beins, including industries, healthcare,
management, and academia. He emphasiza@’brecognizing intrinsic factors enhances the
performance of authors and researchers @demic settings as well as management in industrial
sectors. The two-factor motivatorségg positive connections between nonprofit and profitable
organizations; elevate the le@job interest and serve as a motivating force for scholars in
today's research landsc Qdditionally, as noted by the study, employees driven by intrinsic
motivation tend ‘bﬁﬁe self-reliant in problem-solving, reducing their reliance on managers
for assistanﬁanother author explained that competence and autonomy are regarded as
fundax?tqlg’components of people's intrinsic motivation. He defined autonomy as a sensation of
having control over one's life and the distinct feeling that an individual's behavior is authentic
and self-directed, rather than being characterized by internal conflict and external pressure*'.
Competency, on the other hand, refers to the perception of steadily improving mastery in

activities that present an optimal level of
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challenge and help develop one's abilities. Relatedness involves the sense of connecting with

others and experiencing a sense of belonging or being part of a community*!.

Student motivation is commonly acknowledged as one of the pivotal factors that
significantly impact their attitude towards learning and consequently, their performance.
Students who lack motivation may not actively engage in learning activities. It's important to
recognize that different students may have varying motivations for 16&1@? and these
motivations can greatly influence their level of engagement and success 4 tlg-léaming process.
For learning activities to be successful, students need to be moti @0 maintain a positive

attitude towards learning and remain driven to learn, as motiv is'a key success factor in the

overall learning process*. Q

QO

A multitude of existing studies, have consi Qly demonstrated the significant impact of
student motivation on learning. These st&@ underscore the crucial role that teachers’
motivation plays in influencing studen@ ds developing a positive attitude towards learning.
A study posits that teachers p}a@cial role in fostering student motivation by selecting and
implementing classroom@&s that align with the students' interests and needs*. Tailoring
activities to match @tudents‘ preferences and curiosities can significantly enhance their
motivation to ea&)ence it is essential for teachers to be student-centered in their approach,

prioritizin@ students' interests over their own when designing and delivering classroom

activit%of

Given that each student can be motivated in different ways, as observed in a study, it is
crucial for teachers to be aware of the type of motivation each student possesses. This awareness

helps educators determine the most effective methods and strategies for enhancing each student's
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learning motivation**. When students find the activities engaging and relevant to their goals and
interests, they are more likely to be motivated to participate actively in the learning process. This,
in turn, can have a profound impact on their attitude towards learning. Therefore, creating a
learning environment that considers and integrates student interests can be a key factor in
promoting motivation, fostering positive attitude towards learning and achieving educational
results**. As highlighted in the study, students' learning experiences have a Qta ial and

intricate impact on their willingness to exert effort in their studies. <

¢\

Therefore, it is suggested that teachers take deliberate steps e motivating learning
environments that encourage active participation and sustain@otlvation among students. A
positive and engaging learning environment can substar@r enhance students' motivation,
making it easier for them to show a positive att nd invest effort in their educational
endeavors*. Furthermore, when educators ar@aged to enhance their expertise via ongoing
professional development, they gain .ps&nt skills and competency essential for effective
instruction. This not only fosters Q’%g%ucive learning environment but also ignites students'

curiosity, thereby cultivating @ive attitude towards learning™®.

Additionally,,&eaming environment in which students find themselves is a significant
factor in theignm '\tion development. These findings are consistent with another conducted
which ind@% at motivated students tend to excel academically. The provision of a conducive
and pek&ful working environment by school administrators motivates and directs teachers to
maintain high levels of productivity and enthusiasm, contributing to the overall success of their
institution. Consequently, when teachers are provided with suitable working conditions, they

carry out their duties with integrity, ultimately leading to improved student performance in

examinations®.
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An exceptional, esteemed, and top-tier teaching faculty is vital for the establishment of a
renowned and prosperous educational system that appeals to the interest of students and teachers
hold a pivotal position as they empower their students with the knowledge and skills necessary to
thrive in the real world. Throughout history, advanced societies have placed significant reliance
on proficient educators and a top-tier education system, highlighting the importance of exploring
the factors that drive teachers to excel in their roles, thereby influencing stude@%tivate a

positive attitude towards learning and a genuine passion for education®, &<

The relationship between teacher job satisfaction, motivation, a ents' attitudes toward
learning is a complex interplay that has been extensively st in the educational literature.
Ensuring that teachers are satisfied and motivated is cructal for creating a positive learning
environment that fosters student engagement a%’éthusiasm for learning. Teacher job
satisfaction is intricately linked to motivatioq\\@%is connection has far-reaching implications
for students' attitudes toward learning. @gserted by an author, job satisfaction is a critical
factor influencing teacher commitr@& d retention. When teachers experience job satisfaction,
they are more likely to be mo&% and engaged in their roles, which, in turn, positively impacts

their effectiveness in the ¢ oom™.

.

N

The co e&g} motivation is central to understanding the dynamics between teacher job
satisfactioQ student attitudes toward learning. Research highlights that motivated teacher
tend t(kﬁate a more positive and conducive learning environment*’. This motivational aspect
not only influences the teaching methods employed but also affects the enthusiasm and energy
teachers bring to their interactions with students.
Consequently, students are more likely to develop a positive attitude toward learning in an

environment where teachers are motivated
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and satisfied with their jobs*. Conversely, when teachers experience dissatisfaction due to
inadequate working conditions or other factors, their motivation may wane. This can result in
decreased enthusiasm for teaching, affecting the overall quality of instruction and diminishing
the learning experience for students. As noted by a scholar, teacher dissatisfaction can create a
negative ripple effect, influencing students' perceptions of the educational process and&otentially

hindering their motivation to engage in learning activities*.

X
Teacher job satisfaction is a complex concept that plays a pivotal )Qg&stering teacher
commitment and is indispensable for retaining educators®®. The @ing argument of this
study posits that the ability of many teachers to fulfill their tea@ and non-teaching obligations
has significantly diminished due to substandard living and@cing conditions over an extended
period. Notably, it appears that dissatisfaction amo%%cators is the leading cause of reduced

motivation, teacher productivity, subsequenb\é@lcting the students under their instruction,

either directly or indirectly®. . @

2.1.8 Principals Motivational @ ies

N\

The definition o@?ship is as diverse as the numerous leadership theories developed
by researchers in '@ In its most straightforward form, leadership can be summarized as the
capacity to g\% and inspire others in the pursuit of specific objectives®!. Leaders possess a
broad,%@ t vision that they effectively communicate, along with a well-defined and resolute
decision-making process rooted in the assessment of available information. They exhibit a
commitment to nurturing the capabilities of others, demonstrate respect and seek input, yet are

unhesitating in making challenging decisions when required>!.
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The essence of leadership lies in credibility, often acquired through ethical and transparent
practices. Leaders should be willing to take calculated risks, challenge the existing norms, and
assume responsibility while displaying initiative as needed. This behavior in practice demands
adept strategic thinking, strong interpersonal communication skills, and emotional intelligence.
A leader aspiring to take on a management role should possess certain qualifications. Their most
crucial responsibility is to bring various factors into alignment and foster a Qgpurpose
harmoniously. A leader is characterized by having an innovative outlook, ad gﬁlem-solving

skills, the ability to consider issues from multiple perspectives, a bal@\\se of intuition and

logic, as well as the capacity to inspire and nurture their follow@.

Principals, serving as educational institution leadersg play a pivotal role in mobilizing
human resources, should possess the capability to@%enﬂy harness the available resources
within these institutions. The leadership ,@’Q a principal significantly influences the
performance of those under their guida}&The demands of the Fourth Industrial Revolution
necessitate that education leaders@és?\ss 21st-century competencies, enabling them to think
critically, collaborate effect@nd foster innovation®. In their capacity as change agents,
educational leaders are&&ed to facilitate the alignment of all components within educational

°
institutions, ena@

Industrial R ion>2.

to adapt and stay attuned to the developments in the era of the Fourth

&ool principals assume a pivotal role in shaping the vision for the school through their
expertise and competencies. They leverage their experiences to plan for the school's future, foster
change and development within the institution, and provide guidance to the school

staff. Functioning as instructional leaders, principals bear the primary responsibility of enhancing
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the quality of instruction. Overseeing the administrative aspects of the school entails numerous
formal and informal responsibilities. These include actively contributing to the establishment of
a clear vision and mission, demonstrating proficiency in creating an effective learning
environment, taking the lead in the personal and professional growth of educators, fostering a
positive school climate, and assuming accountability for boosting the motivation of bo{hstudents

X

Motivation strategies are instrumental for principals in enhancig&h fectiveness and

and teachers™.

skills of their teachers. When school heads employ diverse motivatio hniques to inspire and

nurture teacher confidence, they actively contribute to the adv ent of educational quality. It

is imperative for every school head to actively engage w&eir teachers' work to realize the
N\

predetermined school objectives. The motivation of’ ’@trs not only benefits educators but also

fosters students' enthusiastic engagement in @nal activities. This enthusiastic engagement

is birthed by a positive attitude towa arning. Hence, to ensure teachers achieve their

maximum potential, their job satiszﬁg?is paramount>*,

Q

Motivational stra@e as a means for teachers to maintain their dedication to their
schools. Teachers gr&architects of knowledge and skills for the next generation of leaders,
and only motz'vagd,educators can excel in their roles, providing high-quality instruction and

imparting g@n

leader%ﬂ also contributes to the sustainable development of a nation. Therefore, it is indeed

1al skills to students. This not only results in the creation of capable future

essential to prioritize the satisfaction of teachers in their professions®®. Certainly, one can
establish the concept of organizational happiness, which we'll term "school happiness" within
educational institutions, as a sense of emotional well-being arising from the alignment of school

objectives and employee satisfaction. As the level of school happiness rises, it fosters
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individuals' readiness for personal growth, encourages adherence to internal norms, enhances

their skill development, and promotes harmonious conduct™.

Numerous factors come into play when it comes to successfully carrying out teaching
tasks. Principals are tasked with identifying areas of improvement in their teachers and providing
motivation to help them enhance their financial well-being. A study provides a definition of job
satisfaction as an individual's comprehensive assessment of their work @Qence. This
assessment considers various factors, including but not limited to: 1) Saf&{g@a@ures within the
workplace; 2) Employee counseling services; 3)  Access to medi ices; 4) Recreational
and other welfare facilities; 5) Additional perks and sup;@entary items, categorized as
employee services and benefits, which can significantly enhance the morale of workers®. A
reasonable salary is crucial for teachers to meet thei@% needs, and if they lack motivation, the
performance of teachers may begin to dec@%e effectiveness of the honorarium system
appears to have a substantial impact on.tb\& 1l-being and job satisfaction of teachers>®.

In numerous secondary @Sc?n Nigeria, the working and living conditions of many
teachers, particularly th%@ual areas, are exceedingly substandard, despite their status as
arguably the mostyfs&wofessionals for the nation's development. These educators often find
themselves werking/in unsafe and unhealthy environments, which adversely impact both the
attitude a@cademic achievements of students and the motivation levels of the teachers
themseh@gﬂ. Educators anticipate a school environment that is emotionally gratifying,
aesthetically pleasing, and imbued with happiness. An individual who experiences contentment
in their workplace is more likely to positively influence the happiness of students, and

others they interact with. The sentiments and ideas of individuals united by a shared
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purpose within the school hold significant importance. Therefore, it is believed that the vitality
and leadership actions of secondary school principals play a crucial role in shaping the emotions

of individuals within educational institutions>®.

Similarly, another study opines that the emotional state of teachers is paramount. Happy
and cheerful teachers can effectively transmit their positive emotions to their stud%through
nonverbal cues, communication methods, humor, empathy, and warm smiles @%ntribute to
fostering a positive attitude toward learning in students®®. When y%hgi are motivated
themselves, they are more inclined to motivate and inspire their stu; experience the same.
The motivation and satisfaction of teachers also plays a signiﬁo ¢ in shaping and upholding
a positive school environment. Several studies have revéaled that student development is
positively linked to a joyful school culture and a %’bom filled with happiness and delight,

which can only be achieved by having motiv &Q’Qtent, and happy teachers®.

L]
Research highlights that severa@ directly or indirectly impact teachers’ well-being.
These factors encompass adl}’li@l e procedures within schools, their commitment to the
school, communication v%@ol management, economic and environmental conditions, and
[ ]

their work-related b&ors. Furthermore, teachers get motivated through appreciation, their

work environ e&mracterized by love, respect, tolerance, empathy, and receiving a sufficient

income®. ions hold paramount significance in educational institutions, given that these
instituh{ are responsible for shaping individuals.

The primary objective of educators is to nurture well-rounded individuals who are not only
proficient in their fields but also content, and productive®!.
It is unrealistic to expect educators who are unhappy to cultivate the happiness we desire in their

students. Hence, when a teacher 1S content, it tends to
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positively influence the students’ attitude towards learning. School principals, dedicated to the
attainment of their institutions' objectives and the enhancement of overall school effectiveness,
also serve as leaders committed to fostering their staff's growth and ensuring the ongoing

development of the school by providing necessary resources®!.

According to a scholar, secondary school leadership involves motivating_teachers to
work collectively towards the school's institutional goals, playing a pivotal (®Q upholding
favorable teaching and learning environments®2. To accomplish these res&s&aﬂfties effectively,
school principals should take into account the roles and expectations teachers and staff. It
is through harmonious and well-coordinated collaboration b@en school administration and

educators across all facets of their educational institutions thatguccess®2.

Nevertheless, a study conducted reveal th%@rgaching profession is considered among
high-risk occupational groups, with signiﬁca}\\gallenges and threats to a healthy lifestyle. The
research findings suggest that school @hi rators effectively share their responsibilities with
teachers by assigning tasks bay@wir managerial competence. Statistical analysis of the data
revealed significant dif@ among factors like appreciation, recognition, performance
appraisal, financial @ives, rewards, and promotion®. However, no significant differences

N

were observediin(b,mase of factors such as a caring attitude, feedback, and working conditions.
T

School ad@

enhance t€achers' performance across various subjects. Moreover, these heads should delegate

ators should consider presenting various awards and tokens of appreciation to

tasks to teachers while acknowledging their respective competencies. Organizing seminars,

training programs, and workshops can also play a significant role in boosting the morale and

confidence of individual teachers, ultimately contributing to their academic excellence®’.
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2.1.9 Principals Support for Teachers Professional Development

The secondary education sector indeed holds significant importance in national
development, as it the brooding place for producing professionals who contribute to various
sectors of the economy. This level is crucial for countries aiming to cultivate a skilled and
capable workforce. The enhancement of professional development for educato% a key
component of this endeavor. By supporting and encouraging the contim@%rofessional
development of teachers, they can acquire the necessary skills and W e to excel and
advance in their careers. This not only benefits the educators but a a positive impact on
the quality of education and, in turn, national development®, @ﬁ ing career for educators is
one that allows them to fulfill their professional objectives\while also meeting their personal
needs. When individuals are confident in their a%% they acquire knowledge, skills, and

competencies. Therefore, a tutor's behavior @\anifest contentment to make a meaningful

contribution to the classroom. . s&

Moreover, the contir.lu@ ofessional development (CPD) of teachers is often
overlooked, based on th@\ption that teachers are already qualified and competent to meet
the educational negd,(ﬁstudents. This assumption can result in the perpetuation of outdated
teaching content, \re all students receive the same content knowledge year after year. This
raises co §out the adaptability and currency of the educational content being delivered to
studenéés well as the professional growth and development of educators and hinder the
development of a positive attitude toward learning in students®. Continuing professional
development (CPD) training serves as a valuable point of reference for improvement. Continuing

Professional Development (CPD) training offers teachers opportunities to enhance their skills,

acquire new knowledge, and stay current with developments in education. It plays
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a significant role in professional growth, job satisfaction, and overall effectiveness in the
classroom. By actively engaging in CPD, teachers can continuously improve their teaching
methods and contribute to the overall quality of education®. Continuing Professional
Development (CPD) for teachers has been linked to positive changes in student attitudes toward
learning. Research found that when teachers participate in high-quality professional development,

it can lead to improvements in student outcomes, including their attitudes and 62i®t in the

learning process®®. &< ,

School leadership involvement in continuing profession elopment (CPD) for
teachers creates significant opportunities for the teaching profe@ and the education sector as a
whole. One of the most notable advantages of CPD is that i@bles teachers to stay aligned with
the evolving standards and practices of their peers w@’b@ also advancing their CPD in the same
field. This not only enhances the quality a@fgtion but also ensures that teachers remain
competitive and up-to-date in their prefg\&, ultimately benefiting students and the education
system®’. CPD not only enhances %égnpetence of teachers but also keeps them engaged and
interested in their profession%ﬁ ongoing learning and development contribute to the overall
growth and effectiveness of<€ducators and, in turn, benefit the education sector and the students
they serve. Henc@o itive development of teachers' personal and professional performance
is contingenlﬁbbheir sense of well-being within the school environment, leading to a subsequent
increa§\;b in their organizational commitment®’,
Students can benefit from this support, which helps them actively engage with the learning
materials and fosters a deeper interest in the subject matter. By tailoring classroom activities to
the students' needs and interests, teachers can create a more conducive and motivating learning

environment that enhances students' overall educational experiences and outcomes thereby
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causing positive changes in student attitudes toward learning®®. Adequate compensation and
reasonable workload are crucial components of teachers' welfare. When teachers are fairly
compensated and not burdened with excessive workloads, they can focus more on providing

quality instruction and support to students. This can create a positive and conducive learning

™

As an illustration, in their definition of effective teaching, a study propos@ llection of

environment, positively impacting students' attitudes®.

emotional supports and organizational strategies that are of equal signif&nc&d learners as the
instructional techniques employed by teachers. They suggest Deachers, by offering
"emotional support and creating a predictable, consistent, an@ure environment", can foster
students' self-reliance, motivation to learn, and willi&s to take intellectual risks’®.
Additionally, through exemplifying robust org&b}onal and management frameworks,
educators can contribute to the cultivation of@' self-regulation skills. Perspectives specific
to subject matter instruction underscob\q'% significance of teacher actions in shaping the
attitudes and behaviors of studentsmz’\co
N

Several studies condifetéd by developers of the Classroom Assessment Scoring System
instrument and thgiﬂaborators have outlined connections between these dimensions and
closely associ&@ent attitudes and behaviors. An empirical research study investigating the
impact of @ers and teaching on students' attitudes and behaviors explored the role of teachers
and theirpackground characteristics in influencing both student attitudes and math performance
on assessments of varying importance. The study utilized a student survey to capture insights

into their attitudes and behaviors within the classroom setting’!.
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These findings are consistent with theories that establish connections between teachers
and their instructional practices and outcomes extending beyond students' fundamental academic
abilities. Notably, teachers' interactions with students were observed to predict students' social
competence, engagement levels, and willingness to take risks. Furthermore, the organization of
teachers in the classroom was found to predict students' engagement and behavior in class’!. It
can be reasonably inferred that when teachers are not encouraged by the educati Qﬁem, led
by the school principal, to participate in continuous professional development, th¢¥ may struggle
to fulfill their responsibilities adequately. This, in turn, can hinder thei@%y to foster a positive
attitude towards learning in the students under their instruction’! %

O

The influence of teachers on students' attitudes @oehaviors in the classroom is a
multifaceted and crucial aspect of the educational pr@(é esearch suggests that teachers have a
significant impact on shaping not only stu%@ademic performance but also their overall
attitudes and behaviors within the 012{& environment. Teachers serve as role models,
shaping students' attitudes toward%qcang and school. Their enthusiasm, encouragement, and
interpersonal skills can con@ to the development of positive attitudes among students.
Positive teacher-stude@ionships are associated with improved behavioral outcomes and

greater student @

professiona opment opportunities through their welfare packages are likely to stay updated

t in the learning process’>. Teachers who have access to ongoing

with t\&est teaching methodologies and strategies. This continuous learning positively
influences their teaching practices, making lessons more engaging and relevant for students.
Students benefit from innovative and effective instructional approaches, which can enhance their

attitude towards learning’?.
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Certain teaching practices have also been identified as particularly influential in shaping
students' attitudes and behaviors. For instance, providing constructive feedback, using varied
instructional methods, and creating an inclusive and supportive learning environment are
associated with positive student attitudes. Theories of teaching and learning underscore the
pivotal role of teachers in students' holistic development; emphasizing the importance of social
interactions in learning and highlighting how teachers' guidance and suppo Q&bute to
cognitive and socio-emotional development”. Similarly, Bandura's social cd€nitive theory
emphasizes the role of modeling and observational learning in shap@&hdents’ attitudes and
behaviors. Additionally, incorporating interactive and stu@- ntered activities tends to

enhance student engagement and foster positive behavior classroom’. It is important to

note that only professionally trained teachers, who rq«@ped to employ diverse instructional
approaches, can cultivate an inclusive and su O%Diearning atmosphere which is required to

foster student attention, engagement and p@ attitude towards learning’®.

2.1.10 Teachers Compensation al@%fare Package

Generalizing peo@e\ings about their jobs is a challenging task. The morale of an
organization's empl@ reflects the workplace environment and its prevailing culture.
Teachers’ job atgfytion can be viewed as a positive emotional state resulting from a reflection
on their W@(periences. Many aspects of school management revolve around maintaining high
moralmm the organization and ensuring productivity. According to a study, the effectiveness
and potential impact of welfare policies play a crucial role in influencing employee morale.
These welfare policies can be broadly categorized into two main groups: 1) Welfare Measures
within the workplace, and 2) Welfare Measures outside the workplace. The author visually

demonstrated how various types of employee benefits can have
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distinct effects on morale, contributing to a pleasant workplace and fostering cordial relations

between staff and management’>,

A Pictorial representation of effectiveness of Welfare measures on Employee Morale.

@
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Figure 2: Source: https://dergipark.org.tr/en/pub/jtee/issue/43443/530222

.

Each of tl@e}wo roups encompasses a range of activities. Workplace welfare programs
commonly 3i enhance the living and working conditions of employees while also addressing
their hN%,safety, well-being, and the specific needs of women and children. Examples of non-
work-related welfare measures that can positively influence employee morale include provisions
related to housing, water supply, road infrastructure, lighting, access to markets, transportation
options, communication facilities, health and medical services, as well as recreational

opportunities, among others”.
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Teachers' welfare packages do have a significant impact on students' attitudes toward
learning. A positive and supportive environment for teachers can lead to improved job
satisfaction, well-being, and overall morale, which can, in turn, influence the classroom
atmosphere and students' attitudes towards learning. Teachers who are content and satisfied with
their working conditions are likely to create a more positive and engaging  classroom
environment. When teachers feel supported, valued, and have access to a @te welfare
packages, they are more likely to bring enthusiasm and dedication to their teacliihg, positively
influencing students' perceptions of the learning experience’s. Add , teachers' welfare

packages play a crucial role in shaping the classroom environn@ler-smdent relationships,

and ultimately influencing students' attitudes toward lea@. ositive teacher well-being is

interconnected with positive student experiences and pb%nes. Teachers with job security and

stability, often associated with comprehensiye e packages, are more likely to invest in
°

building positive relationships with stude&b he sense of stability can create a nurturing

atmosphere where students feel SGC{@'[d supported, leading to improved attitudes towards
learning’®. . \AQ
\

A study found that'th€re is a correlation between teacher morale and student motivation.
Teachers who ar@%—% ported and receive appropriate welfare benefits are more likely to be
motivated a?&éhusiastic in their teaching, which can inspire students to be more motivated and
engage\g(heir learning. Job satisfaction among teachers can contribute to positive teacher-
student relationships. When teachers feel satisfied with their work conditions, they are more
likely to build strong connections with students, creating a supportive and conducive learning

environment. This positive relationship can foster a more favorable attitude towards learning

among students”’.
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Numerous studies have highlighted the significance of remuneration in the context of
employee satisfaction and productivity. Remuneration refers to the compensation an employee
receives in the form of money for their work. Attractive remuneration packages are considered a
crucial factor for retaining employees because they fulfill employees' financial and material
desires’. Competitive and appealing remuneration is instrumental in retaining talented and
committed employees in an organization including teachers. Indeed, research hay Qﬁmed the
pivotal role of salary as a source of remuneration in the context of employee §atisfaction and
productivity. Adequate and competitive compensation is viewed a@cal factor that can
define an individual's willingness to remain in a particular pr. @or job. Conversely, poor

remuneration can serve as a significant factor that nol@r iscourages workers but also

dampens motivation and productivity’®. ; be

There's no denying that monetary r\ ¥ including competitive salary packages, are
indeed effective in reducing teacher attrb\\' in schools. As a study pointed out, job satisfaction
plays a crucial role in fostering gr@‘e{%ommitment to the teaching profession. It further noted
that a lack of job satisfac@sulting from issues like inadequate salary packages and
unfavorable working c Qns can diminish employees' commitment to their work and their
contributions to éeigﬁll effectiveness of the organization. These findings underscore the

signiﬁcance@ddressing remuneration and other job-related factors to enhance teacher

motiva\Q/ d their commitment to the educational institution’.

It is a common observation that the teaching profession, particularly in public schools,
often lacks job satisfaction. As a result, many individuals find themselves in teaching out of
necessity rather than a deliberate career choice. As highlighted by your explanation, teachers

place great importance on various factors including salary, the timing and method of salary
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payment, fringe benefits, prospects for promotion, and the overall work environment. These
factors are critical determinants of job satisfaction, which, in turn, significantly impacts their
productivity and commitment to their profession. Promotion, in this context, refers to the upward
mobility of an employee to a position that entails greater responsibilities and opportunities for
career advancement®, Teachers' salaries are notably lower in comparison to their peers in other
private or federal sectors. Consequently, this has contributed to a decline in teac Q&le in the

country, which, in turn, has resulted in subpar academic performance among'studehits in external

examinations. Q
2.1.11 Teachers’ Fringe Benefits @
Promotion holds significance beyond just th ancial aspect, as it has a strong

motivating effect and serves as a form of recognvbmr an individual's performance. It can be
seen as feedback that the worker has excelle&elr role. When school administrators express
their appreciation for teachers, it serie;\xg powerful motivator for educators to exert their
utmost efforts in fulfilling the @Ves of school education. Findings from a study clearly
demonstrate that when sc@%ds acknowledge and commend teachers for their dedication and
efforts in supportln@dents it stimulates them to further enhance their contributions®!.
Promotion n: o&wrmgs increased income but also provides opportunities for professional
growth. A@onally, promotion aligns with Herzberg's motivators, which can be utilized to
enhanMployee retention by addressing their intrinsic needs and motivations. However,
despite the provisions in the National Policy on Education, which state that promotion
opportunities should be available at every educational level to allow for professional growth, the
implementation of teachers' promotions has not been carried out effectively. This suggests a

disconnect between policy and practice, which can affect teachers' job satisfaction and
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productivity within the education system. Addressing this issue is crucial for improving the

career prospects and motivation of teachers®!.

Indeed, when teachers feel stagnant in their positions without opportunities for
professional growth or promotion, their motivation can decline significantly. This sense of
stagnation can lead to demoralization, frustration, and overall job dissatisfaction. C%quently,
they may seek alternative employment opportunities that provide more ent. The
dissatisfaction can also manifest in partial commitment to their work, e&ge&fement, or even
resignation from their current positions. Promotion is especiall cial to teachers as it
typically involves an increase in salary, the assumption of mnlﬁcant responsibilities, and
an enhancement of their social status. These incentives can@e to motivate teachers, provide a
sense of achievement, and contribute to their OV@ satisfaction. To retain and engage

talented educators, providing opportunities\ eer advancement, such as promotions, is

essential®?. é_;\\%

Promotion in the teaclzir&@%ssion not only leads to an increase in purchasing power
but also allows teachers @'\ their initiatives and enhance their competencies. As a result of
this elevation in th.eij(%s and responsibilities, teachers often experience a higher level of job
satisfaction. Ts e(&uﬁy further underscores the benefits of promotion for workers, emphasizing
its positiVQ 1onship with job satisfaction. Pay and promotion carry social prestige associated
with o%ﬁational status, and as individuals are promoted and receive pay increases, they become
better equipped to fulfill a growing number of their needs. This, in turn, serves as a strong
motivation for workers to remain in their current positions rather than seeking alternative
employment opportunities. Promotions are an essential tool for retaining and motivating

employees in the teaching profession®3.
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Welfare packages that include health and well-being support for teachers also contribute
to a healthier and more resilient teaching workforce. Teachers who are physically and mentally
well are better equipped to manage classrooms effectively, fostering positive learning
experiences for students. A study, contributing to the extant literature on employee welfare
programs and reinforcing the work satisfaction hypothesis has established correlations between
the evaluated employee welfare programs and job satisfaction. The study obse %stantial

influence on job satisfaction with health programs, with workplace ﬂexibili@ rams ranking

second in impact’*. O

It's important to note that while promotion within the @ce is a factor that can impact
teachers' motivation and job satisfaction, it may not alwa sﬂ to a significant improvement in
their work conditions. As earlier mentioned, the@’étiveness of promotion in motivating
teachers depends on various other factors, L@ the overall welfare packages provided to
teachers. Factors such as access to ﬂr\ dical services, official accommodation, transport
services, vehicle loans, supervisio%é)} conditions, recognition, teacher training, involvement
in goal setting, and backgrou ' racteristics all play a role in influencing teachers' motivation,
job satisfaction, and %&eness in their roles. This suggests that a holistic approach to

enhancing teach@ﬁ

the broader @environment and the support and benefits provided to teachers.

ion and job satisfaction should consider not only promotion but also

xombination of these factors can contribute to the overall well-being and effectiveness
of teachers in their profession. In essence, various components of teachers' welfare packages,
including professional development, job security, and health support, collectively contribute to

creating an environment that fosters positive student attitudes
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towards learning. When teachers are well-supported, students benefit from a more enriched and

conducive learning experience®’.
Physical Learning Environment

The significance of quality education is widely recognized as the primary catalyst for
individual and national metamorphosis. Consequently, there is an increasing des'Q\é\enhance
educational outcomes on a global scale. Through education, raw talents a{/@ﬁes undergo
refinement, evolving into the skills and human resources essential tering a productive
society®®. Consequently, nations worldwide are dedicated to attaini%a ity education as part of
their commitment to achieving the fourth goal of the Sustai velopment Goals (SDGs). To
align with this objective, the majority of governments @Leducational institutions persistently
allocate resources to the development of physica '&mcture. These facilities include spaces
like classrooms, libraries, laboratories, and o?ﬁ\@within schools. In a developing nation such as
Nigeria, characterized by a swiftly exé%’&%in population, the education sector stands as one of
the most substantial componpn&@%he national economy®’. However, the current count of
schools is significantly %@\ent to meet the escalating demand. To address this shortfall,
efforts are being F‘@O augment existing school infrastructure by constructing additional
classroom bl s&ﬁs initiative aims to accommodate the growing influx of students and fulfill

the educa@requirements of the expanding school population®”.

Y

There has been a notable apprehension regarding the ability of existing schools to offer
sufficient support for the foundational elements of learning, commonly known as the ABCs (A

for access, B for basic quality, and C for curriculum
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relevance). The concern revolves around whether the current educational infrastructure and
systems can adequately address these fundamental aspects essential for a comprehensive and

effective learning experience®’.

The school physical environment is defined as comprising various elements such as
buildings, classrooms, furniture, equipment, instructional materials, laboratories, libraries, play
areas, and more. Additionally, it encompasses features like walls, machinery, d ive objects,
and audio-visual equipment®®. The physical learning environment encom@g@énsory elements
like colour, lighting, spatial arrangement, social dynamics, and ure. These elements
collectively define the space in which learners engage in the ps of education. The ambiance
created by these factors plays a significant role in sha @the overall learning experience,
influencing factors such as concentration, comfo6 social interaction among students.
Therefore, attention to these physical aspect@al in creating an environment conducive to
effective learning and positive educatiana\\' comes®s.

According to research, tl&%lcz and structure of the school environment play a pivotal
role in shaping the physi@rance of the institution®. This physical aspect, in turn, has the
potential to capturg @tention of parents and friends who form initial judgments about the
quality of ed cagqph activities within the school. The design and structure of the school
enviroanfban significantly influence perceptions and choices related to the learning
experi&(, as observed by both parents and students. In essence, the physical aesthetics and
functionality of a school contribute to the overall impression it leaves on stakeholders. Parents, in
particular, may base their perceptions and decisions regarding their child's education on the
observable characteristics of the school environment. A well-designed and organized physical

space may be perceived as indicative of a higher quality of education and a more conducive
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learning atmosphere®®. This highlights the importance of not only the functional aspects but also
the visual and aesthetic elements of school design. Schools that invest in creating an appealing
and well-organized physical environment are likely to positively impact the perceptions and
choices of parents and students, potentially enhancing the overall reputation and desirability of
the educational institution®’.

The observation that in Nigerian schools, there seems to be a lack of Q%l to the
learning environment raises concerns about the potential negative effects ol students' attitudes
toward their learning experiences. Neglecting the physical conditions @XOIS can indeed have
detrimental consequences for both students' attitudes and their a@ achievements. A poorly
maintained or inadequate learning environment can contrirange of issues. For instance,
if facilities are dilapidated, classrooms are not a eq%% ventilated, or basic amenities are

lacking, students may feel uncomfortable, un§af ( nmotivated. Such conditions can foster a

hen students are preoccupied with discomfort

negative attitude towards the learning pro@
or distractions arising from substand@hyswal conditions, their focus on academic tasks may
diminish®!. Furthermore, a neg\kx&’ learning environment can impact the overall educational

experience, potentially lb@%o a decline in students' academic achievements. The physical

surroundings of gﬁ@play a crucial role in creating a conducive atmosphere for effective
1ng.

teaching and lﬁ

R 1zing the importance of a well-maintained and supportive learning environment is
essential for fostering a positive attitude among students and promoting successful educational
outcomes. Advocacy for investment in school infrastructure and facilities can contribute to
creating an environment that enhances the overall educational experience for students in

Nigerian schools®’. In the context of this study, the school environment encompasses critical
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elements such as classrooms, libraries, laboratories, and sports facilities, along with essential
furniture and instructional materials. The inadequacy of these facilities not only affects the
overall learning experience but can also hinder the effective implementation of government

language policies.

2.2.12 Classroom Learning Environment \

Pupils invest a significant portion of their school hours within the ed@ al setting,
particularly in their classrooms®?. This learning environment has the potg%ﬁ@/mspire students
to actively participate in the educational process, shape their ur, and support the
enhancement of their skills and cognitive perception. The ph@ learning environment within
classrooms is composed of various components. The st®a1 elements of a school have a
significant impact on the dynamics of different acti@% Architecture assumes a pivotal role in

moulding both indoor and outdoor spaces,@.ﬁcing the overall physical ambiance of the

learning environment®*, év\’&

A classroom is a dedicat @ce within an educational institution where students and
teachers come together f%@lg and learning activities. Classrooms are essential components
of the overall learr}i@wronment and are designed to facilitate instruction, discussions, and
various educa 'or&}tivities. Key features of a classroom include desks or tables and chairs for
students, ing area for the instructor, writing surfaces such as chalkboards or whiteboards,
and ofterivaudio-visual equipment for presentations. Classrooms can vary in size, layout, and the
presence of technology depending on the educational level and the resources available.
Traditional classrooms typically have a teacher-centred design with students facing the front of

the room, while more modern and
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innovative classroom designs may encourage collaborative learning, flexibility in seating

arrangements, and integration of technology for interactive lessons®.

An area for delivering materials aligned with fundamental knowledge domains is
essential, facilitating interaction between students and teachers. This space should be equipped
with furniture conducive to both individual and group work, fostering a d@ic and
collaborative learning environment. The literature identifies various componen@he learning
environment, encompassing physical sensory elements such as colog\li ng, space, and
furniture within the learning space. Additionally, other factors in ir quality/ventilation,
temperature/thermal comfort, acoustics/noise level, proximi@ nature and outdoor views,
classroom furniture and its arrangement, technology an@formation and Communications
Technology (ICT) facilities, as well as objects andé%. Adequate and appropriate lighting is
crucial for creating a conducive leaming\\@)nment%. A quiet and controlled noise
environment is essential for optimal leas\K' . While the choice of colors in the classroom can
influence the mood and atmosp@%omfortable and ergonomic furniture is essential for

students' physical well-being ’6ﬁfoper ventilation ensures a supply of fresh air, contributing to
a healthy and comforta &wsphere. On the contrary, poor lighting can strain students' eyes
and hinder conc@ ; excessive noise can be distracting and detrimental to concentration;
poor air qu 'ban negatively affect students' focus and well-being and uncomfortable seating
arrang&&g can lead to distractions and discomfort, affecting learning. Considering and
optimizing these factors in the design and maintenance of classrooms contributes to a positive

and effective learning environment, ultimately enhancing students' attitude towards learning and

overall educational experience’.
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Recent studies have highlighted that certain characteristic of the physical classroom
environment are linked to student satisfaction, attitudes, and their evaluation of course quality.
Although certain components may have a more pronounced impact than others, a harmonious
combination of these elements is essential in a classroom environment. In a related study,
approximately 54.5% of college respondents underscored the significance of furniture
arrangement and other physical conditions as crucial components of the p al earning
environment®®. The atmosphere of a classroom, including factors like lighting “dcoustics, and
overall aesthetics, can significantly impact the learning experience. @x‘[lg an effective and

engaging classroom environment is essential for promoting éd%articipation, fostering a
(10

positive learning atmosphere, and supporting the overall ed % al goals of the institution®®.

2.1.13 School Facilities SQQ

Education is the acquisition of kn&&fg through study or the dissemination of
knowledge through instructions or p.%’:&ul procedures and formal education takes place in
educational institutions whe.re@'ﬂxtructure is supplied to facilitate effective learning
experiences and create a %@76 environment for teachers to impart knowledge to students®.
Research has consisﬂfound that facilities within public schools across various states in the
country are g erg.bvin a state of disrepair and has also identified common challenges, including
but not limi to a lack of resources, insufficient educational infrastructure, inadequate
classrm and teaching materials, a shortage of qualified teachers, subpar learning
environments, and the absence of a comprehensive database detailing the facilities available in

public secondary schools nationwide!®,
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A study assessed facilities in Osogbo Public Secondary Schools and found that in terms
of classroom quality, only 8.6% were considered adequate, while a substantial 34.8% were rated
as poor. The majority, comprising 56.5%, were deemed barely adequate for fostering an effective
learning environment. Similarly, the crucial resource of a library, essential for proficient
scholarship, received a poor rating of 65.2%. Sadly, over 75% of the schools lacked stable
electricity or a reliable power source, which is indispensable for the effectiv Q&ning of
various educational equipment. Furthermore, a significant 86.9% of the labofatori€s were poorly
equipped, discouraging potential students from pursuing careers in the@%es, engineering, and

technology!?!. Other essential facilities such as playgrounds @%ﬂg activities, toilets for

proper sanitation, and staffrooms for teacher comfort wer oorly rated. This suggests that

approximately 85% of the schools fell below the ge in terms of quality, provision,
maintenance, and management of facilities. TQis on undoubtedly has detrimental effects on
teaching effectiveness, and the attitude 0%1 nts towards learning®. This was illustrated as
N\

Poor Fair Good V. Good

seen figure 2

Fig. 3: Source: Ogundahunsi, D. S., & Olayode, O. (2018).
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School facilities play a crucial role in influencing learning. Factors such as longitudinal
configurations, noise, heat, cold, light, and air quality impact the ability of both students and
teachers to perform effectively. It is essential to provide a learning environment that includes
clean air, good lighting, quietness, comfort, and safety. The literature supports the notion that
achieving these conditions is possible within the constraints of current knowledge, technology,
and materials and the key lies in securing sufficient funding and employing c@ design,
construction, and maintenance practices!?. QJ

¢\
School Yard &

The schoolyard is an integral part of an educatio ution, serving as an outdoor
space where students engage in various activities, socialiZéyand take breaks from academic work.
It typically includes open areas, playground equi t, and sometimes sports facilities. The

schoolyard plays a crucial role in promotin \p\&cal activity, recreation, and social interaction

among students'®. Additionally, it co to the overall learning environment by providing a
balance between indoor and &@} spaces, supporting students' well-being and creating
opportunities for both %@c\d and unstructured activities. Designing a functional and
appealing schoolya‘r%&uportant for enhancing the overall educational experience!®®. Spaces in
educational 1 tit{ﬁms where students engage in a variety of activities, including educational,
civic, rec&%nal, and food-related pursuits, contribute significantly to the overall learning
enviro&t. In a recent study, it is asserted that playgrounds specifically have a positive impact
on the cognitive development and attachment levels of children to school. This highlights the
importance of creating diverse and well-designed spaces within schools to support not only

academic learning but also the holistic development and well-being of students'®.
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School Libraries

Paramount among the necessary school facilities is the school library. A school library is
an essential facility established within primary and post-primary educational institutions. Its
primary purpose is to furnish reading materials and various teaching aids, supporting both
students and teachers in the learning process. It serves as a resource hub, assisting %cators in
lesson preparation'®. As the most fundamental type of library, it is impera@%r a school
library to be seamlessly integrated into every foundational education sysfem.™As duly noted in
the study, a school library collection functions as a knowledge repos pecifically tailored to
complement the school curriculum. Consequently, a well-est@e school library is expected
to provide a diverse array of materials capable of nurturi@udents' intellectual development
and contributing to the realization of national ed@(bnal objectives. Therefore, it becomes
imperative to construct and furnish school li@/ith essential facilities; otherwise, there is a
risk of low library usage, leading to iminished reading culture and subpar academic
performance, ultimately hindering&%ﬁevemen‘[ of educational objectives. Facilities play a
pivotal role in the operation %@ organization, and the school system is no exception. Among
the crucial facilities inqa $ehool, the library holds significant importance, relying on various
facilities to operﬁe‘/%c vely. Library facilities, especially in terms of space, accommodation,
building, anﬁb@ipment, are indispensable for the proper functioning of a library, and they are

considﬁ&sential components for a functional educational institution'®,

Library facilities encompass the essential items required for a library to carry out its
services effectively.
These include buildings, equipment, materials, tools, and services, collectively referred to as

library resources. As categorized by an author, school library resources include
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accommodation, collections (both book and non-book materials), finance, staff, equipment, and
furniture. The study emphasizes that the provision of school library resources is crucial for
steering the realization of the goals outlined in the secondary school subject curriculum. In the
context of this study, the focus is specifically on library space, building, accommodation, and
library equipment as part of the school facility required for a conducive physical learning
environment!®. The significance of the school library is underscored by a study. Q%zing its
crucial role in facilitating access to teaching resources and providing children wiflf opportunities
to acquire 21st-century learning skills. According to the cited sources,@kills encompass the

development of critical thinking, communication, creativity, in@ n, and collaboration!®>.

Provision of library facilities encourages the @elopmen‘[ of critical thinking,
communication, creativity, innovation, and collabo%% skills among students and can play a
pivotal role in fostering a positive attitude t@c\@%amingm. When students engage in critical
thinking, they acquire the ability to appu\&challenges with confidence and a problem-solving
mindset, instilling a sense of en@chment and capability. Effective communication skills
enable students to express th&%\res clearly and understand diverse perspectives, contributing
to a supportive learnin &onmen‘[ where ideas are valued. Cultivating creativity encourages
students to find jﬁ;;\\e& loring new concepts, making the learning process more engaging and
fulfilling. T ion, closely tied to adaptability and resilience, allows students to view learning
as a aﬁﬁeg‘fc journey of discovery, where they actively contribute to the creation of novel

solutions.

Lastly, collaboration not only promotes a sense of community but also underscores the idea that
learning is a shared endeavour, reinforcing positive attitudes as students recognize the value of

working together toward common
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educational goals'®. In combination, these skills create a holistic learning experience that
empowers students, nurtures their curiosity, and instil a positive outlook on the educational
process. It therefore implies that an integrated approach to education, one that emphasizes the
development of critical thinking, communication, creativity, innovation, and collaboration, can
significantly contribute to shaping students' attitudes towards learning. By intertwining these
essential skills into the educational fabric, educators can create an environmen Q&tudents

not only acquire knowledge but also develop a positive and resilient attitude @tj tends beyond

the classroom, preparing them for a lifetime of continuous learning antion1°6.

A\

Sadly, the extent to which secondary schools h rovided these facilities is
questionable. Although the National Policy on Educati@mandates the establishment of
functional libraries in secondary schools, the implet@(éion of this directive remains uncertain.
Nigeria's administrators often formulate co@fgble policies, but the challenge lies in the
effective execution of these policies. h@rous studies reveal that a significant number of
secondary schools lack well-eq@ca\ and operational libraries. The existing literature
consistently points towards @éence or near absence of functional school libraries have all
found that in a majori%gschools, there is a lack of facilities designated for libraries. In

instances where (heg\&é

ré supposed facilities, they often deteriorate, further emphasizing the

107 The absence or non-functional

inadequaciefbbhe provision of functional school libraries
status b{sg(ool libraries has deprived students of access to sufficient reading materials for their
studies, particularly as some parents cannot afford to purchase all the necessary resources. This

limitation is particularly pronounced for students whose parents cannot afford to purchase the

necessary reading materials, creating a socioeconomic barrier to educational resources.
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Consequently, students may feel disadvantaged, frustrated, and disheartened by their inability to

access the materials vital for their academic success.

Moreover, the challenges some students face in reading at home due to numerous
domestic responsibilities further exacerbate the negative impact on their attitude towards
learning. Students burdened with domestic duties may struggle to find dedicacﬁ&ime for
studying, leading to a sense of academic inadequacy!®. The inability to ein focused
reading and study sessions can contribute to feelings of frustration, disc<&g nt, and a belief
that educational success is unattainable. In this context, the absenc@nctional school library
and limited access to reading materials not only hinders stu' academic progress but also
perpetuates inequality in educational opportunities. This\gituation can foster a negative
perception of learning as an uphill battle, reinforcin%%dea that academic success is contingent
on factors beyond the students' control'%, l@s these challenges and promote a positive
attitude towards learning, it is crucial to cate for improved access to educational resources,
including functional school libraréfgl\d to consider strategies that support students facing

3\

domestic responsibilities. Q

Improving the@'ty of the school environment involves addressing not only the physical
aspects but a ogsbring that the necessary resources and facilities are in place to support
education&%ectives. Adequate infrastructure and instructional materials are fundamental for
creatirbﬁ environment conducive to learning and for implementing educational policies
effectively!”. Efforts to enhance the school environment should involve collaboration among
educators, administrators, policymakers, and the community to prioritize and invest in the
necessary improvements. Recognizing the importance of a well-maintained and adequately

equipped school environment is essential for fostering a positive and effective learning
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atmosphere for students'®. A study stressed the importance of the school environment as a
crucial resource input. They argue that various indicators collectively contribute to an academic
environment that is conducive to the development of students' attitudes toward learning. This
reinforces the idea that the physical and organizational aspects of the learning environment play
a crucial role in shaping students' attitudes. The need for schools to maintain a manageable
capacity in utilizing classrooms, libraries, and laboratories for effective teachi &deaming
was highlighted. This suggests that overcrowded or inadequately equipped leariithg spaces can

impede the quality of the school-learning environment!!°. O

Another author adds another dimension by poin@ out that students' learning
environment influences various aspects of their academic @ess, including cognitive abilities,
self-esteem, self-concept, study habits, and motiva@l‘ is underscores the holistic nature of
the learning environment and its impact on@ facets of students' academic lives. These
assertions are reinforced by a signiﬂc@udy which confirmed that there was significant
influence of learners’ motivations t@cr% successful achievements!!!.

It is observed that @n schools face various environmental deficiencies. Firstly,
many schools, particul lyQ)se situated in urban centers, are located in areas characterized by

S

bustling movem@

deterioratingbéastructure, marked by dilapidated buildings with leaking roofs and cracked

merous activities. Additionally, a significant number of schools have

walls.}\fgﬁer notes that overcrowding is a prevalent issue in most schools, especially those in
urban areas, with some classrooms accommodating as many as 70 to 100 students. Furthermore,
the majority of schools lack access to electricity; a shortage of adequate staff rooms and offices
is also observed in many schools'!?2. Moreover, it was noted that a considerable number of

schools do not possess libraries, and in cases where libraries exist,
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there is a scarcity of books on the shelves. These deficiencies collectively contribute to
challenging learning environments in Nigerian schools. Consequently, to instil a positive attitude
in students toward learning in Nigerian secondary schools, a conducive school-learning
environment is deemed imperative. Unfortunately, the current state of educational facilities and
the learning environment in Nigerian secondary schools can be characterized ,as highly
distressing, thereby causing students to display a negative attitude tow (Qlea ing!!2,
Numerous classrooms, laboratories, examination halls, libraries, and office iture are in
deplorable conditions, requiring urgent repairs. Many windows lﬁ\mver blades, posing
potential hazards to life. Furthermore, the psycho-soci %mment, encompassing
interpersonal relationships among students and between st and their teachers, seems non-
conducive. These collective challenges pose a si iﬁ@threat to the teaching and learning

processes, creating an environment where educati ctivities are at risk!!2.

N

A research work revealed that.s& s situated in close proximity to commercial areas
and other noise-generating activ%c?.lch as automobiles, neighbourhood discussions, and
discotheques. This close pro@ often leads to distractions that hinder the concentration of
learners''®. Additionall ,gmany schools, there are unregulated heaps of refuse dumped
haphazardly, co@

school buildi is another cause for concern, suggesting that the overall physical environment

to an environment that is both filthy and squalid. The condition of

poses \{%ﬂges to the conducive nature of the learning space. The majority of school
environments suffer from neglect as they are not consistently maintained, resulting in a
dilapidated and often shambolic appearance that renders schools dull and unattractive. This leads
to a highly unfavourable study environment that is not conducive to students. The aesthetic

appeal of most schools is nearly non-existent, with little attention given to
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beautification efforts such as creating lawns, landscaping, planting flowers with regular trimming,
planting shrubs for shade, and maintaining clear pathways. Additionally, there is a lack of proper
drainage systems in many schools, a situation that becomes particularly problematic during the
rainy season. It is common to witness leaking classrooms and blown-off roofs, causing
significant discomfort for students. These environmental challenges collectively con&ﬂe to an
unsatisfactory and discomforting atmosphere for both teaching and learning waan foster a
negative attitude towards learning in learners!'!“. QJ
Unfortunately, the described conditions represent the lamen@(ate of the learning
environment in Nigerian schools. The issue of a poor schoo e%g environment has been
attributed to the indifferent attitude of the Nigerian govern @ wards the state of education in
the country. This neglect contributes to the neg ti% titude of students towards learning,
underscoring the direct impact of governr% icies and priorities on the educational
landscape. Indeed, the importance of a condycive learning environment extends beyond the well-
R
being of students to include teacher& school administrators. Ensuring the safety and well-

being of educators is crucial fggﬁe effective delivery of knowledge. When teachers and

\

administrators feel sectwe \and supported, they are better equipped to carry out their
responsibilities in @g students!’>.

A positiye ahd conducive learning environment is a two-way street where both students
and e ucz@’bbeneﬁt. Teachers who feel safe and have access to well-maintained facilities can
focus on their instructional duties, leading to more effective teaching practices. This, in turn, can
foster a positive attitude towards learning in students and enhance the overall success of the
educational process. Conversely, a deteriorating physical environment, marked by issues such as

dilapidated structures, leaks, poor ventilation, broken windowpanes, defective walls, or
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unsuitable flooring, can have a detrimental impact on both students' academic achievements and
their attitudes towards learning. Such conditions create distractions and discomfort that hinder

the teaching and learning process'®.

Conclusivelyy, recognizing the interdependence of student and teacher well-being within
the learning environment is essential a school that prioritizes the safety and com,f%of both
students and educators contributes to a positive educational atmosphere, fo@ successful
teaching and learning outcomes. The physical condition of the sg@&feﬁilities directly
influences the overall educational experience, and addressing envi tal shortcomings is a

crucial step in promoting a conducive learning environment. Q

2.1.14 School safety QQ
O

The terms "safety" and "security" are %concepts, but they have distinct meanings,
particularly in the context of schools. @ér environments. Safety is often more broadly
focused on overall well-being and,\&;ﬁlent prevention, while security is more targeted at
protecting against intentional h@or threats!'!”. An author provided a distinct definition for both
safety and security, higm@% a key difference between the two terms!'®. According to his
explanation, sec 'fy@ns to the protection of individuals, organizations, and properties from
external threa%at may lead to harm. In this context, the primary focus of security is to prevent
troubl o@’Qelcome situations caused by external factors. On the contrary, safety is described
as the subjective experience or feeling of being protected from factors that could cause harm.
This differentiation underscores that security is more concerned with external threats and
protective measures, while safety is oriented towards the internal perception of protection and

well-being!'8,
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Indeed, safety can be defined as the state or condition of being protected from harm or
undesirable outcomes. It encompasses efforts to control and mitigate recognized sources of
danger, often referred to as hazards, with the goal of achieving an acceptable level of risk. This
definition underscores the proactive measures and strategies undertaken to create an environment
in which individuals are shielded from potential harm or adverse consequences, co@uting to

from harm, danger, or risk. It emphasizes the prevention of accidents, injuri hazards. In a

their overall well-being and protection. Safety generally refers to the conditio Qb ing free
&, a;l‘
school setting, safety measures might include protocols for fire dri itst aid training, and

ensuring that the physical environment is free from potential de@er

A study proposed that a safe school is characterizegy an absence of violence. They
describe it as an environment where there is no 6@\'% fear concerning the school or its
disciplinary procedures. In this context, safE@neyond the physical absence of violence to
include the perception of security and)@k—being among the individuals within the school
community'?. In a safe school eh@éai\ent, learners, teachers, staff, and visitors can interact
freely without fear or threa@tering a supportive atmosphere that enhances teaching and
learning. The author pr & a more practical and management-oriented clarification of school
safety, indicating@%ts}%e

training anurces to effectively respond to threats and hazards. A safe school is

compasses the school's culture, as well as the provision of appropriate

charach&i% as a place that is free from danger and potential harm. In such an environment,
both non-educators and educators, as well as learners, can engage in their work, teaching, and
learning without the presence of fear, ridicule, intimidation, harassment, humiliation, or

violence!?",
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Another author, drawing reference from the author of ‘Safe and Orderly School’, opines
that safety within the context of school communities is a comprehensive term used to describe
efforts aimed at keeping both the school community and environment secure. The term "safety"
acts as an umbrella term, encompassing various types of issues and crises that a school
community addresses and these efforts are directed towards ensuring the overall wellness of all
members of the school community. Safety issues within school communities Q&lined to
include; health, mental wellness, school climate, fire safety, weather safet)QBQing security,
dangerous persons, bullying, environmental disaster, crime in the c@u ity, bus and traffic
safety. These examples demonstrate the diverse and multiface@&e of safety concerns that

schools address to ensure the overall well-being and securi 121,

\

"School Safety" involves establishing a secu@ ironment for learners that extends from

1Ir community members

their homes to their schools and back. T mpasses protection from various threats,
including but not limited to abuse, .v@:e, psycho-social issues, natural and man-made
disasters, fire incidents, and transp@{cigvrelated risks. The goal is to ensure the well-being and
safety of students across dif@qﬁfacets of their lives. In a safe school environment, learners,
teachers, and other sta Qﬂbers are able to interact and engage in teaching and learning
.
activities withonQ‘e:\}'o the unknown. The concept of a safe school places emphasis on
addressing %@1 threats, meaning risks that originate within the school environment itself. The
goal is\&ate an atmosphere where individuals feel secure and can focus on their educational
pursuits without concerns about internal hazards. A safe school environment fosters emotional
well-being among students. When students feel secure, they are more likely to be emotionally

available for learning experiences'?2.
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School safety plays a crucial role in shaping students' attitudes towards learning. When
students feel safe and secure in their school environment, it can positively influence their overall
well-being, mental health, and engagement in academic activities. This, in turn, has a direct
impact on their attitude towards learning. An author articulated that if learners perceive danger
and experience fear from other learners, teachers, administrators, or even the school
infrastructure itself, it may signify an unsafe school environment. For instance, i &01 has a
history of violence among learners, teachers, or the community, it is congideréd unsafe. He
posited that a key indicator of a safe school is the presence of a pla@'t in the school policy
designed to address situations that pose a threat to learners d%. A safe and supportive

school environment is deemed essential for the success of 1 and staff'?.

Psychosoci
al
Dimension

Environme
ntal
Dimension

Figure 4: School safety dimensions
Source: https://journals.unza.zm/index.php/jlt 81
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(a) Physical dimension: The physical dimension of school safety involves considerations related
to physical issues, with a focus on aspects such as physical violence, corporal punishment, and
bullying, which are commonly discussed by scholars. For instance, attention can be drawn to
school violence as a central aspect of school safety. In connection to the aforementioned
discussion, literature often uses school violence as the contextual foundation for s&ﬂ safety
research, with a goal to develop response mechanisms to crises'?*. Q

b) Psychological dimension: From a psychological perspective, literatu@usses school
safety in terms of how safe learners and staff feel within their scho@ies on the sense of
safety within school environments have evolved into discussions regarding individuals'
perceived safety. They have explored the connections § school climate, safety, and
outcomes related to student achievement and welg@s well as considerations related to
disabilities'?’. ’b

(c) Social dimension: According to Social, Safety Theory, the establishment and nurturing of

.

positive social connections represen&%damen‘tal guiding principle in human behavior. This
theory posits that threats to soi\ak%fety play a crucial role as psychological stressors, thereby
elevating the risk of disé@ dditionally, the study proposes that a school should embody an
inviting atmosph ’\&g ing on five key areas known as the five Ps. These encompass people,
place, process §ﬂcies, and programs. In addition, the emphasis lies in establishing a secure
school edyirenment, encompassing the school's physical infrastructure, playgrounds, and
surroundings and having ample and appropriate welfare facilities that is crucial for ensuring

safety and health in learning environments!26,
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d) Environmental Dimension: An alternative perspective on school safety involves considering
potential hazards and disasters within the school environment. Natural disasters, emergencies,
and other unforeseen events can occur at any time within school environments. In the event of
such occurrences, it is imperative for stakeholders to be well-prepared to manage them safely
and efficiently. Collaborative efforts among learners, teachers, parents, and other school staff are
essential to promote safety and mitigate the impact of emergencies and Q&zardous
situations within their environments'?’. Schools may face challenges from gatufal hazards and
disasters, including extreme temperatures, strong winds, fire outbre@ﬁhods, thunderstorms
and lightning, landslides, and debris flow, among other events@%urrence of these hazards

and disasters has the potential to compromise the safety chool environment, impacting

127

teaching and learning processes'~’. &Q

In alignment with Maslow's Hierarchy @, safety is identified as a fundamental
requirement that must be fulfilled .Id@ individuals can progress to higher levels of
performance. This principle is e@fl?\applicable to educational settings. In schools, both
learners and staff need to ex@te a sense of safety before they can effectively channel their
energy towards teachin agearning. As schools aspire to enhance academic performance, it is
essential to prior@%&i

everyone wi e school community. A secure school environment enables both learners and

stablishment of a physically and emotionally secure environment for

staff tb\agfcipate being in a supportive setting that fosters social and creative learning.
Conversely, if safety is compromised, it puts learners and staff at risk, potentially leading to
increased truancy and, in extreme cases, dropout rates among learners. 197 This is reinforced by
another author in his article where he emphasized that sufficient facilities in schools contribute to

enhancing overall school safety. A secure school environment, provides an open and
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conducive space for learners to engage in learning and explore various activities in their

playgrounds'?8.

Comprehending the significance of school safety and security facilitates meaningful
discussions and improved decision-making among stakeholders. Furthermore, the definition of
school safety and security influences its implementation and prioritization withig&e school
environment. As previously emphasized, establishing a safe and secure scho@Qironment is
crucial for supporting learners in their academic, social, and eg%iogdf success. The
responsibility of school management extends to the continuous on of all individuals
within the school environment, irrespective of the circumstanc@ is imperative that no one, be
it students, staff, or visitors, should ever experience feel@of insecurity when entering the
school premises, regardless of its location. For par%’ad teachers alike, ensuring the security
and safety of learners should stand as their u(@fglority. Implementing a high-quality security
system around the school provides parer@[h the assurance that their children are safeguarded
at all times. While learners may b%é)?e to distractions in the school environment, fostering a
sense of safety and securit @their classrooms, dormitories, and playgrounds increases the

likelihood that they wil& ntrate more effectively on their academic activities. A safe school
e

environment redﬂces{ﬁx
for leaminglrza’b

2.2 TheX@tical Framework

2.2.1 Maslow's Hierarchy of Needs

and anxiety levels among students, creating a conducive atmosphere

Abraham Maslow conceptualized human needs as a hierarchical structure, progressing from the

most basic to the highest levels. He posited that once a particular set of needs is fulfilled, it
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no longer serves as a motivating factor. According to Maslow, an individual can experience

motivation only when these needs are adequately met.

MASLOW'S
PYRAMID

Self-fulfillment

needs \
R Esteem needs:
pmhge und ng of mpllshmeﬂf Psychologiccl &
needs

Belongingness and love needs:
intimate relationships, friends

Safety needs:
security, safety

N
Figure S Maslow hierarchy of needs.'%;%: https://www.i.pinimg.com

/

N

Physiological needs a .\$%or sustaining human life, encompassing essentials such as
water, food, air, shelt ,er, warmth, and medicine. According to Maslow, unless these
fundamental nee@\m t in a way that ensures the preservation of life, no other motivational
factors can @Vely come into play Security needs represent the subsequent tier in Maslow's
Hierarb%% Needs, meant to be fulfilled once physiological needs are satisfied. Maslow
emphasizes that ensuring safety is crucial for human development and learning. This pertains to
feeling secure in various aspects of life, including personal safety and job security. Stability and
organization in daily life contribute to meeting these security needs, and according to Maslow,

these factors serve as motivating forces. The next tier in Maslow's Hierarchy of
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Needs involves love and belonging, encompassing the desire for interpersonal connections,
friendships, and societal interactions. Maslow posits that once physiological and security needs

are fulfilled, the need for love and belonging becomes paramount!3°,

Once the previously mentioned needs are fulfilled, self-esteem needs take precedence.
These needs encompass both the desire for personal esteem and the esteem received from others,
including friends. Respect is a crucial element, as individuals seek to be respd, in turn,
respect others. Maslow contends that when esteem needs are satisfied, in& feel a sense of
belonging in the world. Conversely, if these needs are not met, gs of inferiority and
worthlessness may arise in society. Maslow posits that the or self-actualization is the
highest among all needs. He contends that this need is activgi only when the preceding needs
are met and satisfied. In the context of human life, h@%x/ sees self-actualization as the pinnacle,
the point at which an individual reaches @tined potential. This level represents the
fulfillment of personal capabilities, the &aﬁon of one's talents, and the pursuit of personal
growth and fulfillment beyond bas@caval and social needs'!.

N

Maslow's theory tgnificant relevance in educational practices, particularly in the
administration of Qo@dents and staff. Motivation is a critical tool in achieving educational
goals, and M locuuierarchy of needs provides insights into the factors that drive motivation.
In the ed@onal context, if teachers lack motivation, there is a high likelihood learning
outcon&vill be limited. Fostering a positive social environment in schools, promoting positive
relationships among students and between students and teachers, and recognizing achievements
contribute to fulfilling social and esteem needs. This, in turn, can enhance motivation. Ensuring
that students and staff have their basic physiological needs met (such as a safe environment, etc.)

creates a foundation for learning. Security needs, including a sense of
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safety and stability, contribute to a conducive educational setting which increase teachers’

motivation and foster a positive attitude in students towards leaning!3?

In educational administration, recognizing the importance of these needs can guide
strategies for motivating both teachers and students. Professional development opportunities,
acknowledgment of achievements, creating a positive and inclusive school culture, and
addressing basic needs can all play a role in enhancing teachers’ motivation a@ger positive
attitude towards learning in students. Maslow's theory serves as a framg@gﬂr educators and
administrators to understand the multifaceted nature of motivatio ailor interventions to
meet the diverse needs of individuals within an educational s@. y addressing these needs,

educational institutions can create an environment cc@ive to effective teaching and

N\
learning'*3. {b
O

Principals must ensure that the phys@aming environment addresses students' basic
physiological needs. A well—maintaine%’éﬁ fe space with adequate resources contributes to a
conducive learning environmqn&@ing students to focus on their studies without distractions
or concerns about thei%@eing. The physical learning environment and motivational
techniques employ‘eag&rincipals should create a sense of safety and security. When students
feel emotiona gdhuysically safe, they are more likely to engage in learning activities without
fear, foste@%a positive attitude towards education. The physical learning environment should
be desi}ld to facilitate social connections and a sense of belonging. Motivational techniques
should recognize and celebrate students' achievements, fostering a sense of competence and self-
worth. The physical learning environment can contribute by providing spaces that showcase
student accomplishments, creating an environment where students feel valued and respected.

Principals can implement motivational techniques that
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inspire teachers to pursue their individual interests and passions. The physical learning
environment should offer diverse opportunities for exploration and personal growth, allowing

students to work towards realizing their full potential'34,
2.2.2 The Functional Theory of Attitudes

The Functional Theory of Attitudes, pioneered by Daniel Katz in 1960, o %aluable
framework for understanding how attitudes play diverse roles in iﬁ@als‘ lives'?S,
The Functional Theory examines the correlation between attitudes and vors with respect to
an individual's motivational framework!?®. This approach see\%1 luminate the intricate
interplay between external stimuli and internal motivatio ing light on both the diverse
motivational forces prompted by a given situation athe personalized methods individuals
employ to navigate and ’66chieve their objectives'®.

Applying this theory to the princip motivational strategies and school physical
learning environment involves exploré%z\\he functions served by attitudes toward the tangible
aspects of the educational .sx% The instrumental function of attitudes relates to
achieving rewards or a@ punishment. In the context of the school physical learning
environment, this cp@volve how students perceive the infrastructure, facilities, and resources,
and how thes fgm's influence their attitude towards learning. For instance, a well-equipped

classroo be instrumental in achieving positive attitude toward learning and better

learningvtcomesm.

Recognizing the functions fulfilled by attitudes holds significance in devising effective
attitude change strategies, as a particular method may yield transformation in individuals whose

attitudes serve a specific function, while yielding no change in those whose attitudes
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serve a different function. The Value-Expressive Function involves expressing one's values and
self-concept through attitudes. In a school setting, the physical environment may reflect certain
values, such as the importance of creativity, collaboration, or individual achievement. Students'

attitudes toward towards learning may an express ion of their personal values and their overall

S\

In the school physical learning environment, this might involve how @Ls perceive

satisfaction with the learning environment'?”.

safety and security, both physically and emotionally. A safe and inclusivg%v ment can serve
an ego-defensive function, helping students feel secure and valued t developing a positive
attitude toward learning. The research introduced an alternativ@:ctlonal approach, delineating
three processes of attitude formation and change: complian@dentiﬁcation, and internalization.
The theory concentrates on social influence situati@’bhere compliance arises when attitudes
shift to gain favor from others, identiﬁcation@ when attitudes align to maintain a positive
self-defining relationship, and intemaliz@ccurs when attitudes are adopted congruently with
one's overall value systems. KelmQ&f mework contributes significantly to understanding the

factors influencing the persis@nd stability of attitude change!8.

2.2.3 The Theory gg&ned Behavior (TPB)

The @eory of Planned Behavior (TPB) is a psychological theory
develc@% Iceck Ajzen in 1991. It is an extension of the -earlier
Theory of Reasoned Action (TRA) and is designed to predict and
understand human behavior in specific contexts. = The TPB posits that individual

behavioral intentions are the key predictors of actual behavior and that these intentions are
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influenced by three main factors: attitudes, subjective norms, and perceived behavioral control'*.

In the context of the TPB, attitudes represent the person's beliefs about the consequences
of performing a particular behaviour and the overall evaluation of those consequences. The more
favourable the attitude towards a behaviour, the more likely an individual is to form a strong
intention to perform that behaviour. Subjective Norms (SN) involve the percgiyed social
pressure or expectations to perform or not perform a behaviour. This include@Qndividual's

perception of the social norms and the influence of significant others 5§hg9‘family, friends,

colleagues, or society at large. &

Subjective norms contribute to the formation of be | intentions; if an individual

perceives that important other expect them to engage in aQshaViour, they are more likely to form

an intention to comply with those expectations. ed Behavioural Control (PBC) refers to
the individual's perception of the ease or dift%\l@ of performing a behaviour. It includes beliefs
about the presence or absence of fac@sﬁh may facilitate or hinder the performance of the
behaviour. If an individual peryei«@at they have control over the behaviour and the necessary
resources and opportuni%@available, they are more likely to form a strong intention to
perform the behay%&The TPB proposes that these three factors jointly determine an
individual's ag,a,ural intentions, which, in turn, predict the likelihood of engaging in the

behavior. Q itionally, perceived behavioral control can also have a direct impact on behavior,

especiMhen the behavior is not under complete volitional control'4,

The Theory of Planned Behavior provides a lens through which we can understand the
complex interplay between principals' motivational strategies, teachers' attitudes, and students'

attitudes toward learning'¥!. The Theory of Planned Behavior (TPB) can be applied to
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understand how principals' motivational strategies influence both teachers and, subsequently,
students' attitudes toward learning. Principals play a crucial role in shaping the school
environment and can impact the attitudes and behaviors of both teachers and students. Principals
can implement various motivational strategies to encourage and support teachers. These
strategies may include professional development opportunities, recognition programs, and
creating a positive work culture. If teachers are exposed to professional develop Q%rams to
enhance their teaching skills and job satisfaction, in turn, contribute to a fnor¢“engaging and
supportive learning environment for students which can influence pos@(itudes toward these
S
O

Subjective Norms within the School Community i&e the perceived social pressures

strategies'#2.

or expectations related to a behavior. In the context&hools, this includes the expectations of
the school community regarding teachers' ent and motivation. Positive subjective norms
within the school community and schoob\(u'm;re that values and recognizes teachers' efforts, can
create a collaborative and suppo@é?[mosphere that influences both teachers and students
positively'®. The job satisfa@f teachers, shaped by the motivational strategies implemented
by principals, can hav Qrect impact on students’ attitude towards learning. Positive and
motivated teacheé::}&a\@(e more positive and engaging learning environment, fostering students'
positive attipbgtoward learning. When students see their teachers enthusiastic and committed
to theﬁ&g they are more likely to develop a similar positive attitude toward their own

education!®.

The Theory of Planned Behavior (TPB) can also be applied to understand how students'
attitudes toward learning are influenced by the physical learning environment. The physical

learning environment encompasses factors such as classroom design, seating arrangements,
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lighting, temperature, and overall atmosphere. Students' attitudes toward learning can be
influenced by their perceptions of these environmental factors. For example, if students perceive
the learning environment as comfortable, welcoming, and conducive to concentration, they are
likely to have positive attitudes toward learning. Positive attitudes may lead to increased

engagement, participation, and a generally more favourable disposition toward acade&tasks”“.

Subjective norms in the context of the physical learning environn@qs*fer to the
perceived social pressures or expectations regarding how students shouldQ to and behave
in that environment. These norms may include the expectations %@ers, peers, and school
administrators regarding students' behaviour Q in the classroom.

For instance, if students feel that they have the necessary to@esources, and support to succeed

in the given physical learning environment, they areé%‘ ikely to have positive attitudes and be

motivated to learn!®. @%

2.3 Review of Empirical Studies é;\\'

2.3.1 Principals’ Motivation %nique and Students’ Attitude towards Learning
A scholar exami@pals’ motivational techniques for effective teacher job performance in
secondary sp&d in Akwa South LGA of Anambra State. A total of 2 research questions were

formuk«q%o guide the study. The population comprised of all the 640 teachers in all the

secondary schools in Akwa South Local Government area of Anambra State.

The sample size was 250 respondents. The instrument for data collection was a questionnaire
that was validated by 3 experts from Nnamdi Azikiwe University, Akwa. The reliability

coefficient was 0.82 and
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the data was analysed through mean rating. The study found out amongst other things that
principals use compensation and benefits, welfare packages, conducive environment, adequate
teaching materials and positive leadership behaviours as motivational techniques to influence
teacher job performance in Akwa South Loocal Government Area. Based on the findings, it was
recommended that principals should provide adequate teaching materials, conducive learning

environment and welfare packages and good leadership behaviour for effec 'Qea her job

performance in Akwa South Local Government Area'#®. &<
Another study purposed to asses principals’ motivational d the implication on

teachers performance in public secondary schools in Mombasenya. The problem statement
shows the significance of the aim of the study which fou&tainable influence of principals’
approaches on teachers’ job performance. The @ing objectives directed the study to
establish the effect of reward on teachers; to the influence of principals’ recognition of
teachers and to determine the implicatio@rincipals’ support for professional development of
teachers on their job performance&blic secondary schools in Mombassa. The study used
expectancy theory of motiv@nd two-factor motivation theory. A cross sectional survey
research design was u Q the study. The study targeted principals and teachers of public
secondary schoo@@bassa. A sample size of 228 respondents was used. The main tool for
data collecti s questionnaire. Pearson correlation coefficient (r) was calculated at 0.72 to
determ‘&e%iability of instruments. The statistical package for social sciences (SPSS) was used
to analyse quantitative (soft data): the software has a systematic coding that sort materials into
groups based on hierarchy; assigning colour, weighs and defining variables to text segment.
Quantitative data, being the hard data that can be broken down into coherent pieces was analyzed

by use of data tabulation technique and descriptive
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statistical data in frequency distribution table via descriptive statistics. The findings showed that
principals and teachers believed that rewarding teachers encouraged their job performance
positively and extensively. It also had a positive impact on teachers’ job performance. This was
also encouraged by the conducive working condition created by the principal. The study
concluded that principals’ support for teachers’ professional development, reward system and
recognition have positive effect on teachers job performance. The study rec Q&ied that

g also initiate

principals should improve the extrinsic motivation factors. The school heads|sh

a reward system as opposed to punitive strategy to facilitate effective t ob performance!*’.

Moreover, a study examined the impact of princip %ational and disciplinary
instructional skills on the attainment of quality education @blic senior secondary schools in
Rivers State, Nigeria. Effective school leadershi%%s a crucial role in shaping learning
outcomes, and principals' ability to motiva@’gers and enforce discipline is essential for
fostering a pro ’cAse academic environment.
The study utilized a descriptive su%f?search design, sampling 67 principals and 481 teachers
to assess their perceptions of . %tional and disciplinary strategies. Data was collected through
a structured questionn 'regd analyzed using mean, standard deviation, and t-test statistics.

.
Findings reveale@h&t\'p incipals frequently employ motivational techniques such as teacher

recognition, ~professional development opportunities, and workload support, which enhance

teache7\;b morale and instructional effectiveness.
Similarly, disciplinary instructional skills, including confidential reprimands and the
enforcement of ethical standards, significantly contribute to maintaining order and ensuring
effective teaching. However, challenges persist in balancing motivation and discipline to achieve

optimal educational outcomes. The study recommended that
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policymakers and education stakeholders strengthen professional development initiatives for
principals, emphasize a holistic approach to motivation and discipline, and implement policies

that promote a well-structured, supportive learning environment!4’.

In addition, a study explore the motivational strategies on how to enhance Secondary School
learners™ participation and performance in Mathematics in Elim circuit in the Omusati Region,
Namibia. The study used a case study qualitative research design. Data wer@ected using
interview, observation and documents analysis. Twenty participant%&(consisted of 3
principals and 17 teachers) were purposefully selected from 3 sch Elim Circuit in the
Omusati Region. The study revealed that most teachers a@rincipals in the study area
they motivate learners through intrinsic motivation @give them positive feedback,
teachers enthusiasm in their work and learners 6’@1 as extrinsic motivation by giving
them a token of appreciation, ﬁnancial{@s and awarding the certificate of best
performing or most improved leam@e study recommended that teachers in Elimi
Circuit should plan and make lesson interesting by integrating technology, build
confidence of learners, prl@ group work, teachers should be resourceful and they

should continue to comb intrinsic and extrinsic motivation strategies when motivating

the learners!*3. Q:\\'

H@r, a study examined how motivation affected worker performance in selected
Abuja& estate companies. The research design employed in the study is a survey and data
were collected through the primary source where 66 structured questionnaires were distributed
among the staff of five real estate companies in Abuja which include Osakwe & Associates and
Wale Adewusi Associate. Data collected were analyzed using multiple regression analysis. The

findings showed that employee motivation has a favorable and significant impact on
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performance in terms of job efficiency in Abuja real estate. Other findings included the fact that

job security has a favorable yet negligible effect on the performance in terms of work efficiency

in Abuja real estate. Salary and wages also have a positive and large impact on performance in

terms of work efficiency in Abuja real estate, as well as rewards, which have a favorable and big

impact on both. According to the report, real estate companies in Abuja should keep up their
X

efforts to motivate staff members by guaranteeing their jobs, paying them a lifQ ge, and

C

A study investigated the motivational strategies of principal% ministration of public

rewarding them because doing so improves productivity!#.

secondary schools in Rivers State. The study adopted a descri@ survey design. Two research
questions and two hypotheses were postulated and tested fog study. A sample of 200 made up
of principals, vice principals (academic) and Viceé%ipals (administration) drawn out of a
population 461 was used for the study. S@random sampling technique was used to
compose the sample. A self-designed tionnaire called Questionnaire for Motivational
Strategies of Principals in Public %cta\ary School Administration (QMSPPSSA) was used for
data collection. The instrum . ﬁs validated and its reliability index of 0.82 was established
using Cronbach Alpha gd. Mean and standard deviation were used to answer the research
questions. The r@ estions were analysed using Statistical Package for Social Science
(SPSS). '@ independent  t-test ~was used to test the  hypotheses.
It was\f& out that principals use advancement as a motivational strategy, by assigning jobs
that help a teacher expand his skills set in teaching profession. Furthermore, it was found out that
principals use responsibility as a motivational strategy by emphasizing on a teacher accepting

personal responsibility for performance and exercise of discretion in decision making. Based
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on the findings, it was recommended that principals should give new responsibilities to teachers

to provide opportunities for advancement in their career'*°.

Moreover, a scholar examined the impact of principals' motivational and disciplinary
instructional skills on the attainment of quality education in public senior secondary schools in
Rivers State, Nigeria'>'. Effective school leadership plays a crucial role in shapi%learning
outcomes, and principals' ability to motivate teachers and enforce disciplin@chential for
fostering a productive academic environment. The study utilized a des@&%m‘vey research
design, sampling 67 principals and 481 teachers to assess their per s of motivational and
disciplinary strategies. Data was collected through a structurec@stionnaire and analyzed using
mean, standard deviation, and t-test statistics. Findin sgealed that principals frequently
employ motivational techniques such as teac%’b@ognition, professional development
opportunities, and workload support, w@rgiance teacher morale and instructional
effectiveness. Similarly, disciplinary ing@'&onal skills, including confidential reprimands and
the enforcement of ethical standar@gia\ﬂﬁcanﬂy contribute to maintaining order and ensuring
effective teaching. However, ;Qﬁnges persist in balancing motivation and discipline to achieve
optimal educational oytcomtes. The study recommended that policymakers and education

.
stakeholders stre@p ofessional development initiatives for principals, emphasize a holistic

approach to ation and discipline, and implement policies that promote a well-structured,

suppo?ﬂ'(e/qéaming environment'3!,

In addition, a scholar investigated relationship between principals’ motivational strategies

152 Three research

and teachers’ job satisfaction in public secondary schools in Anambra State
questions and three hypotheses guided this study. The study adopted a correlational research
design. The population of the study consisted of 7,027 teachers in all the 266 State government

97



owned secondary schools in Anambra state. The sample for the study was 703 teachers. The
sample was drawn using multi-stage sampling procedure. Two instruments were used for data
collection namely, Principals Motivational Strategies Questionnaire (MSQ) and Teachers’ Job
Satisfaction Questionnaire (TJSQ). The instruments were validated by three experts, two from
the Department of Educational Management and Policy and one Measurement and Evaluation
expert from Department of Educational Foundations, all in the Faculty of Ed le\!namdi
Azikiwe University, Awka. Reliability of the instruments was established using Cronbach Alpha
method. Reliability coefficient obtained for MSQ yielded coefﬁcien®4, TJSQ 0.96. The
researchers with the help of five assistants administered copi s%he questionnaire on the
teachers at their various schools using direct administ nd retrieval method. Pearson
Product Moment coefficient correlation was used t aw& data and test the hypotheses at 0.05
level of significance. The findings of the study d among others that there is a very high
positive and significant relationship existin é&veen principals’ staff development practices and
.

teachers’ job satisfaction. There is a {(g%ﬁant relationship between principals’ involvement of
teachers in decision making a@%hers’ job satisfaction. There is a significant relationship
between principals’ inw@nt of teachers in School Administration and teachers’ job
satisfaction. It wa T@' ended among others that Anambra state Ministry of Education should
encourage pri 'ggto adopt these identified motivational strategies since they have been found
to pos@%ect teachers’ job satisfaction!*?,

A writer investigated the influence of principals’ motivational strategies on teachers’ job

133 Two Factor

satisfaction in Migwani Sub-County public secondary schools, Kitui County
theory guided this study and convergent parallel mixed methods design was employed. The

target population of this study encompassed all the 42 principals and all the 314 teachers
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totaling to a population target of 356 and a samples size of 109 respondents. Questionnaires and
interview guide were utilized as data collection tools. A pilot study was done in one of the public
secondary schools in the Sub-County. Both validity and reliability of data collection tools were
tested before being administered to the respondents. The study realized an excellent
questionnaire response rate of 94.68%. Analysis of quantitative data was done with, the aid of
Statistical Package for Social Sciences (SPSS) in which descriptive statistics we Qe ted and
presentation done in frequency tables. Content and thematic were employ Qalyzing data
from qualitative interviews and findings were presented in tables @ﬁrrative forms. The
findings of the study revealed that the principals’ motivation @ies such as recognition,
staff professional development, incentives and interperso@e tionships that constituted the
main variables were crucial in influencing teach s}&@saﬁsfaction. It was concluded that
teachers were not satisfied with recognition, rof% al development, and incentives, but were
satisfied with interpersonal relationships. éi on the findings, the study recommended to the
.
Ministry of Education, Teachers Se&ﬁ%@ommission and to the principals that recognition and
rewarding of every teacher i @%fferent capacity be realized. Schools to have a budgetary
allocation for staff profes’s@?development. To increase the frequency of teacher recruitment to
get younger and )f\s' tic teachers into the service. Principals to study motivation theories

well in order 6

sugge@vestigation on the role of the Ministry of Education on teacher motivation, an

fy the right levels of motivating teachers. For further research, the study

examination of other motivational strategies like empathy, timely promotions and funded

trainings on teachers’ job satisfaction'>.

A researcher examines a study on motivational strategies of principals for improved

academic performance of students in public and private secondary schools in Enugu State,
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Nigeria'**. The study adopted the descriptive survey research design. One research questions
guided the study, while one hypothesis was tested at 0.05 level of significance. The population of
the study comprised 8, 362 and 17,217 teachers in the 256 public and 923 private secondary
schools respectively in Enugu State. The sample for the study comprised of 1,100 teachers made
up 0f 500 teachers from public and 600 teachers from private secondary schools drawn through a
proportionate simple random sampling technique. A researcher’s developed questionnaire was
the instrument used for data collection. The instrument was validated by three experts who are
lecturers, two in Educational Measurement and Evaluation, Department of Educational
Foundations and the other in Educational Management and Planning, Department of Educational
Management and Policy all in the Faculty of Education Nnamdi Azikiwe University, Awka,
Anambra State Nigeria.The Cronbach’s alpha method was used to determine the internal
consistency of the items which yielded an overall reliability coefficient of 0.72. The researchers
with the help of ten research assistants distributed and successfully collected the copies of the
questionnaire administered. The research questions were answered using the arithmetic mean
while the hypotheses were tested using t-test. It was found among others that principals in public
and private secondary schools in Enugu state to a high extent adopt motivational strategies for
improved academic performance of students. Based on the findings of the study, it was
recommended among others that principals should ensure that their teachers are adequately
motivated through award of prizes and payment of honorarium to teachers for extra or additional

duties performed'>*.

A study investigated the motivational strategies of principals in administration of public
secondary schools in Rivers State'>*. The study adopted a descriptive survey design. Two

research questions and two hypotheses were postulated and tested for the study. A sample of
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200 made up of principals, vice principals (academic) and vice principals (administration) drawn
out of a population 461 was used for the study. Stratified random sampling technique was used
to compose the sample. A self-designed questionnaire called Questionnaire for Motivational
Strategies of Principals in Public Secondary School Administration (QMSPPSSA) was used for
data collection. The instrument was validated and its reliability index of 0.82 was established
using Cronbach Alpha method. Mean and standard deviation were used to answer the research
questions. The research questions were analysed using Statistical Package for Social Science
(SPSS). The independent t-test was used to test the hypotheses. It was found out that principals
use advancement as a motivational strategy, by assigning jobs that help a teacher expand his
skills set in teaching profession. Furthermore, it was found out that principals use responsibility
as a motivational strategy by emphasizing on a teacher accepting personal responsibility for
performance and exercise of discretion in decision making. Based on the findings, it was
recommended that principals should give new responsibilities to teachers to provide

opportunities for advancement in their career'>*.

A scholar investigated'thésmotivational strategies of principals in administration of public

secondary schools in_Rivers State!>

. The study adopted a descriptive survey design. Two
research questions and two hypotheses were postulated and tested for the study. A sample of 200
made up of pxrineipals, vice principals (academic) and vice principals (administration) drawn out
of a population 461 was used for the study. Stratified random sampling technique was used to
compose the sample. A self-designed questionnaire called Questionnaire for Motivational
Strategies of Principals in Public Secondary School Administration (QMSPPSSA) was used for

data collection. The instrument was validated and its reliability index of 0.82 was established

using Cronbach Alpha method. Mean and standard deviation were used to answer
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the research questions. The research questions were analysed using Statistical Package for Social
Science (SPSS). The independent t-test was used to test the hypotheses. It was found out that
principals use advancement as a motivational strategy, by assigning jobs that help a teacher
expand his skills set in teaching profession. Furthermore, it was found out that principals use
responsibility as a motivational strategy by emphasizing on a teacher accepting personal
responsibility for performance and exercise of discretion in decision makin Q% on the
findings, it was recommended that principals should give new responsibilities™fo teachers to

provide opportunities for advancement in their career!*, O

In addition, a study narrated that goal setting is one@he most important principal-

initiated strategies that facilitate students’ academic achiev@t in schools'*®. This is because it
N\

energizes the students’ participation in academic@rams and as a result enhances their
academic achievement. World over, researci@wn that motivation of the students enhances
their academic achievement. In Mbita Sub-€punty, despite the existence of motivation strategies
put in place by principals, the Sul%Q ty was still performing poorly as was revealed by the
Kenya Certificate of Secondé\%cation (KCSE) examination results of 2018, 2019 and 2020.
The Sub-County was &d last in KCSE Examinations compared to the five other
neighbouring sul(%@

with an ave ean score of 4.886 compared to Rangwe which was position one with a mean

i¢s in Homa Bay County. Mbita Sub-County was ranked position five

score 3&4, Rachuonyo South was second with a mean score of 5.022, Rachuonyo East was
third with a mean score of 4.988 while Homa Bay town was fourth with a mean score of 4.958.
The objective of this study was to establish the influence of Principal-initiated Goal Setting on
students’ academic achievement in public secondary schools. The study established that

Principal-initiated goal setting strategy significantly influenced students’
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academic achievement in public secondary schools by promoting independent learning among
students. The findings are beneficial to policy makers and education administrators in
formulating policies that can be used to improve students’ achievement in KCSE as well as

improve practices in the initiation of motivational strategies in schools!®.

A related study investigated relationship between principals’ motivational gies and
teachers’ job satisfaction in public secondary schools in Anambra Stat6157®r e research
questions and three hypotheses guided this study. The study adopted &Qgeﬁtional research
design. The population of the study consisted of 7,027 teachers 1 266 State government
owned secondary schools in Anambra state. The sample f study was 703 teachers. The
sample was drawn using multi-stage sampling proceduraQT o instruments were used for data
collection namely, Principals Motivational Strate i&estionnaire (MSQ) and Teachers’ Job
Satisfaction Questionnaire (TJSQ). The insm\K@lts were validated by three experts, two from
the Department of Educational Manag and Policy and one Measurement and Evaluation
expert from Department of E.(iuca@ac?Foundations, all in the Faculty of Education, Nnamdi
Azikiwe University, Awk @bility of the instruments was established using Cronbach Alpha
method. Reliability coefficiént obtained for MSQ yielded coefficient of 0.84, TISQ 0.96. The
researchers with@wlp of five assistants administered copies of the questionnaire on the
teachers at various schools using direct administration and retrieval method. Pearson
Produc ment coefficient correlation was used to analyze data and test the hypotheses at 0.05
level of significance. The findings of the study showed among others that there is a very high
positive and significant relationship existing between principals’ staff development practices and

teachers’ job satisfaction. There is a significant relationship between principals’ involvement of

teachers in  decision making and teachers’ job  satisfaction. There is a

103



significant relationship between principals’ involvement of teachers in School Administration
and teachers’ job satisfaction. It was recommended among others that Anambra state Ministry of
Education should encourage principals to adopt these identified motivational strategies since
they have been found to positively affect teachers’ job satisfaction'>’.

A study investigated the influence of principals’ motivational strategies on teachers’ job
satisfaction in Migwani Sub-County public secondary schools, Kitui County!> % Factor
theory guided this study and convergent parallel mixed methods design nglployed. The
target population of this study encompassed all the 42 principals and 14 teachers totaling
to a population target of 356 and a samples size of 109 §$nts. Questionnaires and

interview guide were utilized as data collection tools. A pil was done in one of the public

secondary schools in the Sub-County. Both Validit§: ay&%lability of data collection tools were

tested before being administered to the \rg@

questionnaire response rate of 94.68%. Analysis of quantitative data was done with the aid of
Statistical Package for Social Scienc@’%

presentation done in frequenc'y% . Content and thematic were employed in analyzing data

\

from qualitative intervia@?d findings were presented in tables and narrative forms. The

nts. The study realized an excellent

in which descriptive statistics were generated and

findings of the s %?aled that the principals’ motivational strategies such as recognition,
staff professi% cvelopment, incentives and interpersonal relationships that constituted the
main mr@ were crucial in influencing teachers’ job satisfaction. It was concluded that
teachers were not satisfied with recognition, professional development, and incentives, but were
satisfied with interpersonal relationships. Based on the findings, the study recommended to the
Ministry of Education, Teachers Service Commission and to the principals that recognition and

rewarding of every teacher in their different capacity be realized. Schools to
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have a budgetary allocation for staff professional development. To increase the frequency of
teacher recruitment to get younger and enthusiastic teachers into the service. Principals to study
motivation theories well in order to identify the right levels of motivating teachers. For further
research, the study suggested an investigation on the role of the Ministry of Education on teacher
motivation, an examination of other motivational strategies like empathy, timely proxotions and

S

A study was implemented on teachers’ development and &f&nce in public

funded trainings on teachers’ job satisfaction!'>%.

secondary schools in Rivers State!®. The study populations consis wenty four thousand,
seven hundred and ninety three (24,793) teachers while a sz@e size of four hundred (400)
teachers were used for the study using purposive @pling technique was adopted.
Out of the four hundred (400) questionnaires that w@%tributed, three hundred and fifty (350)
were duly completed and returned, upon w@analysis was done. The descriptive survey
design was used. Three research ques&a\and three research hypotheses were posed. The
research questions were answered @gc?nean and standard deviation while the hypotheses were
tested using the Pear@Product Moment  Correlation  Coefficient (PPMC).
The instrument was v &d by a lecturer in the department of Educational Management,
Ignatius C:\&%ru

The reliabil@t of the instrument was done using the Cronbach’s Alpha and a value of .885

University of Education.

was oh{i%. This value implied that the instrument is highly reliable. The results of the study
showed that teachers in public secondary schools in Rivers State are hardly trained or developed
on their job. It was thus recommended that all stake-holders should ensure teachers are trained,

retrained and developed for the purpose of their efficiency'’.
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Similarly, a research work was aimed at determining the relationship between principals’
staff development and disciplinary practices and teachers’ job productivity in Anambra State
public secondary schools'®®. Two research questions were answered, and two hypotheses were
tested at 0.05 alpha level. The study adopted correlation research design. Population of the study
comprised of two hundred and sixty six (266) principals in the two hundred and sixty six (266)
state government public secondary schools in the State. The sample size was se Q efght (78)
principals which was drawn using multiple stage sampling procedure. %Qlf-developed
instruments titled — “Staff Development and Disciplinary Practic@bpted by Principals
(QSDDP)”, and “Teachers’ Job Productivity Questionnaire I@were validated by three

G

research experts and used to collect data. Cronbach’s Alp od was used to determine the

reliability of the instruments and reliability coeffici n@s of 0.803 and 0.821 were obtained
for both instruments respectively. Descriptive inferential statistics were used for data
collection. The results revealed that there i&kgniﬁcant relationship between principals’ staff
development practices and teachers’ @soductivity in Anambra State public secondary schools;
and that there is a moderate pb@gfelationship between principals’ staff disciplinary practices
and teachers’ job produc&@%ambra State public secondary schools. It was concluded that the
positive and sign{@lationship is indication that principal’s continuous utilization of staff

development %1 es and staff disciplinary measures would trigger off continuous improvement

in teac@ productivity in the schools t0o'®.

A closely identical work was investigated on the impact of staff training and development
on teachers’ job performance and retention among secondary schools in South-East, Nigeria'®'.
Three research questions and three null hypotheses were adopted for the study. Descriptive

survey design was employed for the study. The population of the study comprised of twenty

106



five thousand, nine hundred and seventy six (25,976) teachers drawn from one thousand, nine
hundred and eight (1,908) secondary schools in Abia, Anambra, Ebonyi, Enugu and Imo States,
Nigeria. About two thousand, six hundred (2,600) teachers from one hundred and thirteen (113)
schools were sampled through stratified random sampling using multi-stage cluster sampling
techniques. The instrument for data collection was a structured questionnaire developed by the
researchers titled - “Staff Training and Development on Teachers Performanc Q&eten‘[ion
Questionnaire (STDTPRQ)”. The instrument was validated by three experts fro e Faculty of
Education, University of Nigeria, Nsukka. Pearson Product Momer@gﬁzlation Co-efficient
Statistics was used to obtain a reliability index of 0.884. Da @ed were analyzed using
mean and standard deviation. The finding of the study reve t implementation of personnel
policy of training and development enhance teac ew@ performance on the job and also
significantly contributed to teachers’ retention a secondary schools in South East, Nigeria.
Based on the finding, it was recommend X'nong others that government across all levels

should provide necessary environme@kegular and periodic training and retraining of teachers

for job productivity and retenti ng others'®!,

A related stud@vestigated on the influence of staff development programmes on

secondary schoo‘ te%é

guided the @ Data were collected using two sets of questionnaires titled — “Staff

162

rs' job performance in Anambra State, Nigeria'®. A single hypothesis

Devel?p&ﬂ Programme Questionnaire (SDPQ)” and “Teachers' Job Performance
Questionnaire (TJPQ)”. SDPQ was administered on four hundred and fifty (450) teachers
while TJPQ was administered on one thousand eight hundred (1,800) students to
assess teachers' job performance. Data collected were analyzed using independent t-test statistic

at 0.05 level of significance. Findings showed that teachers who participated in staff
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development programmes were more effective in their job performance than those who did not,
in terms of knowledge of subject matter, classroom management, teaching methods and
evaluation of student's work. It was recommended among others, that principals and the Ministry
of Education and State Secondary Education Board in Anambra State should on a regular basis
organize training programmes for teachers. Such programmes should relate to subject contents,

use of teaching aids, lesson preparation and delivery, classroom managemefth tudent's

evaluation!2, &<

A closely identical study was also investigated on the in of staff development
programmes on teachers’ job performance in Abia State (@ secondary schools!'®®, Four
research questions guided the study and four null hy c@es were tested at 0.05 level of
significance. The descriptive survey research desig@ employed to carry out the study. The
population for this study comprised three tho&\@%vo hundred and thirty three (3,233) teachers
in the three education zones in Abia Sﬁ\& sample of six hundred and seventy nine (679)
teachers were selected for the stu%’&hcgugh stratified, purposive and simple random sampling
techniques. A researchers-d .Nﬁed instrument titled - “Staff Development Questionnaire
(SDQ)” and “Teachers’%&rforrnance Questionnaire (TJPQ)” were used to collect data for the

study. The instr@

determined @St-re-test method using Pearson Product Moment Correlation Statistics and it

ere duly validated by experts. The reliability of the instrument was

yieldea\a/%iability coefficient of .882 which was considered highly reliable and suitable
for the study. The data collected were analyzed using mean and standard deviation to
answer the research questions, while the hypotheses were tested with the use of paired sample t-
test statistics at .05 level of significance. Results showed that open and distant

learning programmes, workshops, seminars and conferences significantly influence
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teachers’ job performance to a high extent in Abia State public secondary schools. It was
therefore, concluded that teachers’ open and distant learning programmes, workshops, seminars,
and conferences are the staff development programmes that teachers attend that improve their
teaching performance. It was recommended among others that there is the need for teachers to go
for in-service training programmes like open and distant learning, workshops,, seminars,

conferences organised by principals since their performance are enhanced throquch training

programmes '3, &< \

A similar study was carried out to investigate the effects ing on teachers’ job
performance in teaching technical/engineering-based subjects @ub ic secondary schools!®*. A
field survey was carried out among teachers in selected &@ secondary schools within Lagos
Mainland Education District Lagos-State, Nigeria.é’énple random sampling technique was
employed for this study, and questionnair@fb distributed to two hundred (200) school
teachers within the selected public seco schools. Pearson product-moment correlation and
t-test statistics were used in a%cia} the data collected. The study's findings revealed
that teachers' training in &%hing technical/engineering-based subjects in secondary
schools improve job per ance and students’ academic performance. The findings also

.
showed  that QH:\S' raining  for  technical/engineering-based  subjects  teachers
ensure incr ecognition, promotion, higher pay, and a sense of personal satisfaction. It was
conclu%dQﬂwt government and educational stakeholders should organise and expose
technical/engineering base subject teachers to different on-the-job training that will allow them

to grow professionally'4.

A researcher examined Professional Development Activities and Teacher Performance.

The study assessed the quality of instruction and professional development activities in a well-
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known university in Cebu, the Philippines, where it determined teachers' teaching competencies
and perception in their professional development activities, issues, and concerns'®. It utilized a
quantitative-descriptive research design where respondents were selected through universal
sampling. Findings showed that professional development activities for teachers had achieved
mastery in instructional planning, instructional delivery, knowledge of the subject matter, rapport
with students, and classroom management. On the other hand, profession Q%\Fopment
activities were perceived to have little benefit for the teachers. It was also fo@d@% that there is
no significant relationship between the teaching competencies and @sional development

activities. Perceived benefits of professional development acti 'ti@re attributed to personal

perceptions and contextual factors. The findings call fo@ gic professional development

similar study in a broader parameter is recommen

O

Moreover, a study was carried OL\ valuate the impact of training and development on

planning, implementation, and evaluation for teacl;rs'&%eneﬁt more. Thus, the conduct of a

employee’s productivity, the ident@ictg}n of the relationship there and to suggest how business
organization can enhance the . ctivity of its workforce to meet challenges of 21 century'®®,
Thus, conceptual litera &View approach was adopted which involves critically reviewing
articles, periodicé}p\@b published in English language between the year 2000 to 2020 with
the view o esizing information on training and development on employee productivity
based b&analysis from existing studies. The study reveals that employees who are trained are
likely to be more skillful, competent and more proficient in performing their jobs than the
employee and organizational productivity. It is a process of continuous learning which

provider’s conducive environment for employee to gain various knowledge, skills (personal,

technical and professional) and keeping them on the right track towards the
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achievement of organizational mission, vision and goals. It was concluded that training and
development has a positive impact on employee productivity and organization should lay
emphasis on effective training and development of its employee to increase their productivity
and gain competitive edge over competitors’ implication for future research may include
moderators variables such as age, team work, life style and level of education!¢®.

A similar study investigates the impact of training on employees per ® in the
technology focused on academic institution'¢’. The study adopted a quantitatiye approach and the
cross- sectional survey was used to collect data from sample po@ of administrative

employees of Bahir Bar University, Ethopia who took traini 019 by simple random
sampling 316 questionnaires were distributed and collect@r e study. Data were analyzed
using both descriptive and inferential statistics. Re indings show that training design,
training needs assessment, delivery style and trainf@ aluation has significant positive effect on
\S
employees’ performances. Thus, the study, reeommended that human resources management
.
showed engage in increasing the ad '@\question and quantitative of the training program and
properly apply the four phases q&% systematic training processed to increase the performance

\

of administrative empl@%Qof Bahir Dar University, mostly the technology institution,
especially the tec (\\@institutionm.

Anoth%e ed study was carried out to explore the relationship between training and
develg m@%d employee performance to recommend strategies that can be used to improve
training and development of employee for better performance!®®. The study therefore designed
descriptive survey research where by primary data were collected from both the teaching and
non-teaching staff of federal polytechnic Nassarawa through the administration of

questionnaire where data were collated from the respondents as the study population, from
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which a simple random sampling of 355 was derived and studied. The data gathered from the
survey were first of all subjected to various preliminary tests: Including Exploratory Factor
Analysis (EFA) and confirmatory factor Analysis (CFA) to ensure that there is a fit in the model
and data. The data were further analyzed using a structural equation modeling (SEMA) technique
to test the effects of the various network effects (download, speed, upload speed, packs transfer
delays and packets loss rate) on the sustainability of the subscribers. The analysi Q&ncluded
in the analysis of moment structures (AMOS) V.24 software and the statistical pa¢Kage for social
sciences (SPSS) v.25. The results of the research revealed that the statistical effects
training and development on employee performance in Federal Rolytechnic Nasarawa. The
implications of the findings are that the effects of differe s of training and development
cannot be over emphasized. The study therefore, r %ended that academic institution of
learning showed emphasize different forms Kftgrﬁbt and development of their employee for
effective and efficient performance!%s. \

A related study investigates\ﬁﬁ\impact of staff training and development on their
productivity and performance‘i@%room teaching and in their administrative work as well as
on their overall produc@e data collected was through structure question of which 58
teachers were int }@j through the questionnaire. Statistical software (SPSS variable) was
used for analyzing the data. The study were therefore, concluded that there exist positive and
stron rel@ between training and development and productivity of the teachers of Kurdistan.
The study of further concluded strong positive correlation between productivity and other
independent factors like skills, Expertise Morale, Enhancement, Potential, Job knowledge and

proficiency!®.
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A related study, explores workforce readiness for digital transformation, emphasizing key
themes like adoptive learning, immersive technologies (virtual and augmented reality) and

170 Uncovering challenges in accessibility, engagement and resource

continuous learning
allocation and the study offer valuable in-sights for organizations navigating the digital
landscape. It provides a nuanced understanding of the shifts in workforce development, guiding
practitioners with practical, data-driven recommendations. The research ﬁfal for
organizations and practitioners among to equip their workforce with thefess¢titial skills for
success in an ever-changing digital environment!”°. Q

A study was done to investigate the perceived effect %ng and development on
employees’ productivity among academic staff of Kan(@ Polytechnic, Nigeria'’!. It is
qualitative in nature and causal research design w Qf@ed sample size of two hundred and
thirty-three (233) respondents was randomly sel out of (590) academic staff that serve as

N,

the population of the study. The study us%se-ended questionnaire with Likert Scale Option
w

N\

the hypothesis under study thm;&%ﬁstical package for social sciences (SPSS) software version

were used as the method of data col ile multiple regression analysis were used to test
21. The study hypothesis%@%re is a positive and significant effective training development on
employees’ prod @I‘ he result revealed that training method, training design and training
delivery styles~has Significant and positive effect on employee’s productivity among academic
staff of @o State Polytechnic, Nigeria. The study recommends that management
should not relent in their quest to train their staffs to develop new ideas that will
keep improving and referring the employment productivity, and the Tertiary Education

Trust Fund (TETFUND) showed improve on its training policy in its entire ramification
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because in recent times academic are being face with new innovations and technological
development in order to meet the changing trends and development or circumstances'”!.

A related study examined the impact of training development programme of quick
service restaurant!’?. The study adopted descriptive method and employed a questionnaire that
was distributed among 195 employees of quick service restaurant in Jubilee and McDolds in
Batangas City. Data was statistically treated using percentage and frequency, wei Q] ean and
analysis of variance. The respondents are male, single between 18-28 years working in
jubilee for 1-3 years. It was confirmed by the respondents that the@c service restaurants

provided training and Development Programme is being provi@reat extent and that they

were able to performance their job roles to a great ex er they inherent training and

development programme. No significant difference,0 %d and implies that the responded do
o p

not vary across the respondents’ profile. Thus of action was purposed to enhance the

training and development of quick service r %{antm.

A study was investigated &iers’ fringe benefits as correlate of their job
performance in senior seconda@%ols in Adamawa State!”3. Two research questions and two
hypotheses were raised ¢ the study. The study adopted correlational survey design. The
population of the S@onsisted of three hundred and thirty seven (337) principals and five
thousand, one &(ed and twenty eight (5,128) teachers. A stratified simple random sampling
techni ue@used to select two education zones out of five and a sample of one hundred and
sixty six (166) principals and one hundred and sixty six (166) teachers was determined using
Taro Yamane’s formula. The instrument was a self-developed questionnaire on teachers’ fringe

benefits and teachers’ job performance. The instrument was validated by three experts. The

questionnaire was subjected to a pilot study conducted in six senior secondary schools in
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Adamawa State and reliability coefficient values of 0.894 and 0.892 were obtained using
Cronbach’s alpha method. The data was collected with the help of four research assistant within
the period of 4 weeks. The data was analysed using mean and standard deviation for research
questions and the null hypotheses was tested using Pearson Product Moment Correlation
Coefficient (PPMCC). Findings indicated that there is significant relationship between teachers’
fringe benefits and teachers’ job performance in senior secondary schools in A Q&state. It
was concluded that there is a significant relationship between teachers’ fringe” benefits and
teachers’ job performance. It was therefore recommended on the basi@ﬁndings that giving
teachers’ surprise packages is important r%heir performance'”3,

A similar research work examined the impact Q e benefits on employee job
performance in United Bank of Africa (UBA) Plc”“@objectives of the study included to:
ascertain the relationship between medical Qs& and performance of workers of United
Bank of Africa Plc; determine the extent \%time pay affects the performance of workers of
United Bank of Africa Plc; and e "\'t e effect of annual leave on the performance of
workers of United Bank of Afi g{c. The research method adopted was the survey research
method. The sources of@%sed were the primary and secondary sources of data. The
population of th ‘T\ﬁ&was fifty nine (59) while the sample size of fifty nine (59) was
determined b}@p Ving the rule governing population and sampling. The major instrument of
data oll@"g was the questionnaire. The data collected were presented in tables using
frequencies and percentages and analysed using the five point Likert system. The hypotheses
were tested using the chi-square distribution formula. The findings included that
medical insurance has a positive relationship with performance of workers of United
Bank of  Africa Plc; overtime pay has a  significant effect on  the
performance of workers of United Bank of Africa Ple; and annual
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leave has a significant effect on the performance of workers of United Bank of Africa Plc. The
researcher concluded that fringe benefits have a positive effect on employee job performance and
it was recommended that management of the banking industry should consider medical insurance
as it has a positive relationship with performance, management of the banking industry should

always reward employees who have stayed beyond the closing time by giving them overtime pay

and annual leave should be made a priority for workers to make them rejuveanﬁ‘perform

better!74. &<

An identical study was examined on the impact of fri enefits on employee
performance using Nasco Group in Jos as a study'”®. The st@a opted a descriptive survey
research design, while regression method of analysis wa@d in carrying out the empirical
analysis. Findings from the study showed that he@totection benefits have a positive and
significant impact on employee performance™ sco group. It showed that the more health
protection benefits are provided for emp s of Nasco group, the more they work hard at their
jobs and their productivity increéc.jl\n addition, retirement benefits had a positive and
significant influence on em@performance in Nasco group; and lastly, findings from the
study revealed that re ggon has a significant impact on employee performance in Nasco
group. Based on(ﬁe%g\ﬁ ings, it was recommended that there is the need for Nasco group to
continue th%gsion of health protection benefits to its employees since it will help them create
a sens%%géyalty and encourage their productivity in the company. More so, management of
Nasco group should review the current retirement package since a good retirement package will
attract and retain employees in the public sector and also improve their productivity; and above

all, managers of Nasco group need to improvise employee recognition programs for jobs well
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done, this will motivate employees thus enhancing employee productivity in the private sector!'’.

A closely related research work investigated the predictive impacts of welfare packages
(fringe benefit) on teachers' job satisfaction and productivity in public senior secondary schools
in Lagos State Education District V7, A questionnaire titled: Teachers' Welfare Packages, Job
Satisfaction and Productivity Questionnaire (TWPJSAPQ) was as instrument for data ‘¢ollection.
A sample of two hundred and twenty two (222) participants were used fon@tudy. Data
collected were analysed using descriptive and inferential statistical tech&g&esults revealed
that staff training and house allowance have positive but insignifi dictive impact while
staff promotion and hazard allowance have negative anc@igniﬁcant predictors of job
satisfaction. On the other hand, the result also showed that peémotion allowance has a positive
insignificant effect, while staff training, house allow@%ﬁnd hazard allowance all have negative
insignificant impact on teachers’ job product\ ff salary, car loan, study leave and all other
forms of leave allowances did not contsi o teachers’ job satisfaction and productivity. It was
concluded based on the results i@c?\esearch work that teachers’ job satisfaction does not
depend on salary, incentives &@ar loan and study leave, nor leave allowance. This could be
due to the fact that no edeler receives salary in arrears. They are either paid promptly or in
advance. It was @mended on the basis of the findings that the there is need to improve
in the provi 'band accessibility of car loan, study leave and leave allowance to all eligible
teache?\igﬁrder to take job satisfaction and productivity to a higher level. The government
should also ensure that quality assurance department efficiently collaborates with salary and

welfare units to properly investigate teachers’ plight and complaints in all the educational

districts in the state so as to raise their commitment!”°.
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Another closely similar research work examined the relationship between occupational
incentives (fringe benefit) and teacher retention in private secondary schools in Akwa-Ibom State,
Nigeria!”’. The research work formulated four objectives, research questions and hypotheses. Ex-
post facto research design was employed. The population of the research work comprised ten
thousand, six hundred and fourteen (10,614) teachers and multi-stage sampling technique was
employed to sample seven hundred and eighty four (784) teachers. Data were ga Qi using two
instruments titled: “Occupational Incentives Questionnaire (OIQ) and e;ger Retention
Questionnaire (TRQ)”. Pearson correlation statistic was employed tl e data and test the
hypotheses while internal consistency was determined using Cr ba%Alpha coefficient which
gave reliability of .837 and .939 respectively. The resu@) ed that there is a significant
relationship between job security and teachers’ ret t@ private secondary schools in Akwa
Ibom State. Furthermore, the result showed th re is a significant relationship between
remuneration and teachers’ retention in 'k& secondary schools. The result also showed a

R
significant relationship between prox@ and teachers’ retention in private secondary schools

in Akwa Ibom State. Furtherm %ére was a significant relationship between welfare package

and teachers’ retention i\é&te secondary schools in Akwa Ibom State. It was recommended
based on the ﬁn@t private school management in line with the government policy on
emoluments s@l

\&identically related research work was carried in private secondary

eview teachers’ salaries, promotion and other fringe benefits for them!”’.

schools  in Buikwe district of Uganda to examine the influence of remuneration
(fringe  benefit) on  teachers’ performance'”. A  total of nine hundred
(900) participants participated in the research work. Of these, six hundred and

fifty  (650)  were students ~ who assessed  their  teachers’ performance,
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while two hundred and fifty (250) were teachers, who offered responses on their own
remuneration. In addition to filling questionnaires, fifty (50) teachers were subjected to oral
interviews. The participants were got from thirteen (13) schools out of the twenty seven (27)
private secondary schools in the district. Whereas teachers’ remuneration was measured based on
the financial and non-financial benefits given to teachers by their respective employers, their
performance was measured based on the core roles of a teacher, namely teachi %ing and
counselling learners; assessing/marking learners’ work; as well as engaging ledthers in extra-
curricular activities. The findings were that there is a significant inf@&of remuneration on
teachers’ performance in private secondary schools in Buikwe di t$ganda. It was concluded
based on the results that since remuneration significantly Qes performance, there is need
for school founders to appreciate more the efforts o tl@chers by attaching more allowances
to what their teachers do. This recommendation ected towards school founders because in
private schools the founders are in most ‘cas®s the ones who determine how to remunerate

workers; managers such as head @rs usually dance on the tunes of the institutional

founders!’8. . \AQ

\

A closely identi hbsearch work was carried out on retirement benefits and workers’
performance in @?J&%organisaﬁons in Anambra State'”. The specific objective was to
determine t uence of retirement benefits on workers’ commitment on their job. The
resear&\/\gﬂc adopted a survey research design, where structured questionnaire to which option
were attached was given to the eighty - three (83) participants that formed the population of the
research work. The mean statistics was employed to answer the research questions while the null
hypothesis which stated that retirement benefits have no significant effect on workers’

commitment on the job was tested at 0.05 precision level using Pearson
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product moment correlation. Finding revealed among others that retirement benefits increase
worker’s commitment on their job in the two selected organisations. The research work therefore
recommended on the basis of the findings that human resource managers of organisations should

review the current retirement package since a good retirement package will attack and retain

S\

Similarly, a related study was examined on teachers’ compensation as @date of job

workers in their organisations and also improve their performance'”.

performance in Ilorin West Local Government Basic Schools, Kwara Sta}@. ¢ study adopted
a descriptive research design of correlation type. Multi-stage samph chnique was used for
the study. Random sampling technique was used to sample @ty two out of the sixty four
primary schools in Ilorin West Local Government, Kwara Statg. Proportional sampling technique
was used to select three hundred and fifty one (351%& the two thousand, eight hundred and
eighty two (2,882) teachers in these schoolsﬁ\@%ejcie and Morgan (1970) table for sample
size determination. Purposive samplin%e%nique was used to select twenty two (22) head
teachers and forty four (44) assis@c&ad teachers to assess teachers’ job performance. Two
researcher-designed question@%with reliability coefficients of 0.871 and 0.883 were used to
collect data. Pearson &t-moment correlation statistics was used to test the hypotheses
generated. The é}ﬁhowed that there is a significant relationship between teachers’
compensatigB@ job performance in Ilorin West Local Government Basic Schools, Kwara State.
It was\Q/ ded that, adequate provision of compensation would assist in achieving effective
teachers’ job performance in Ilorin West Local government Basic Schools, Kwara State. Based
on the findings, it was recommended that there is need for Kwara State Government to ensure

adequate and timely provision of compensation to basic school teachers, to make them exhibit

good attitudes which would lead to performing their job effectively'®°.
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2.3.3 Physical Learning Environment and Students Attitude towards Learning

A study examined Impact of School Environment on Secondary School Students Attitude
towards Mathematics in Makurdi Metropolis of Benue State'®!. Four research questions were
formed to investigate the extent to which school facilities affected students’ attitude towards
learning mathematics. The design that was employed for this research was descr% design
specifically the survey research design which made use of well-structured quere for data
collection!?, The population of this study consisted of all the senior sec% hool’s students
in Makurdi Metropolis of Benue state. The sample size of 60 Seni @)ndary school student
from three schools was selected for the study. A quest@ire titled impact of school
environment on student’s attitude in mathematics was used n instrument. The questionnaire
was made up four sections A, B, C and D. the instm@was validated by three experts and also
Cronbach Alpha was used to ascertain the ’Qy of the instrument. The overall reliability
estimated for the instrument was 0.804. &%ptive statistics of mean and standard deviation was
used to answer the research quest@c?nile chi-square was used to test the hypotheses at 0.05

N

level of significance'®!. Q\

A study examir&d compared the effect of the school physical environment on academic
achievement gﬂr high school students in Ghana!®?. The study sought to investigate the
contributi a number of school physical environment on the performance of students in
schools.yrticipant for the study was selected using the multi-stage sampling technique using
simple random sampling. A regression model was used to determine the relationship between the
dependent and independent variables. The findings of the study confirmed that the students in
senior high schools with a pleasant physical environment perform better than those where the

learning environment is not conducive. The researchers, on the basis of the empirical
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evidence, established that adequate school facilities provide a positive educational climate
suitable for student learning. The study showed that school environment has a significant effect
on the academic performance of students and that school facilities greatly affect student attitude
in learning mathematics; and also showed that class size affect secondary school student attitude
in learning of mathematics. This means that small class size which describes a classroom
X

A closely identical study was carried out to investigate the s}% chool physical

environment enhances easy teaching and students’ attitude towards learning'®?

working facilities and its effect on teachers’ instructional effective Nakaseke district in
central Uganda'®3. Two research objectives guided the study a@ey were to: examine whether
classroom adequacy and quality affect teachers’ instructionadl effectiveness and to examine
whether staff-house adequacy affected teachers’ insB nal effectiveness. The study employed
a descriptive survey research design using \‘@’x@-methods approach. The study population
comprised of Education Officers at the.di& headquarters, head-teachers and teachers in Public
Primary Schools (PPSs) in Nakas%\%\trict. A sample of two hundred and eighty five (285)

participants was got usini @n and Krecje sample size determination table. Stratified

sampling and simple r sampling techniques were employed to select head teachers and
teachers respectQ;§\\E ucation Officers (EOs) were selected using purposive sampling
technique. %Qllect quantitative data, a self-administered questionnaire was employed. An
interv@&de was employed to collect qualitative data. In cases where data aspects required
viewing, direct observation was employed. Results on Research Question 1 revealed
that there were a number of inadequacies in as far as the provision of physical

teaching facilities was concerned. Such inadequacies impacted negatively on teacher

instructional effectiveness. The respondents revealed that classrooms were not enough in the
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majority of public primary schools in Nakaseke district. Similar inadequacies were also
witnessed in schools where the classrooms had dusty floors and an alarming shortage of sitting
facilities for both learners and teachers. In the same way, the majority of schools did not have
lockable door shutters to ensure safety of instructional materials and neither were the classrooms
walls neatly painted to create a conducive learning environment. However, there were cases
where specific physical facilities were found to be adequate — such facilities incl Q%:srooms
with adequate ventilation for proper aeration, classrooms with adequate spaceS™to allow free
movement of learners and teachers, buildings with ramps for both @e and learners with
disabilities, classrooms with good hygiene and enough black 2@) aid effective teaching.
Results on Research Question 2 revealed that in Nakaseke @staff houses in public primary
schools were very inadequate and this impacted neg tir@n teacher instructional effectiveness.
In this case, a large portion of the respondent!b§aled that teachers did not have enough
accommodation facilities, an average port'}of the respondents also reported that teachers’
.
houses were not descent, a huge port@ the respondents indicated that the schools did not rent
houses for teachers’ accommo@%and moderate portion of the respondents revealed that the
teachers resided outsid thchool. It was recommended that Nakaseke District Local
Government sho d\ y part of its local revenue to improve on the quantity and quality of
physical infra@gﬂ{re in schools. Secondly, the PTA, the community and NGOs should be

y,in
\/

A closely identical study examined the impact of school physical working facilities on

highl in the improvement of education infrastructure in the district'®>.

school effectiveness in Kwara state public secondary schools in Nigeria'®.
The research adopted a descriptive survey of correlation type.

Stratified random sampling technique was used to

123



select twenty (20) secondary schools out of a total of forty one (41) schools in three local
Governments from each senatorial district of the state. The research instruments used for data
collection were - “physical facilities questionnaire” (PFQ) and “Students Academic Performance
Proforma” (SAPP). Research questions were raised for the study. Main and operational
hypothesis were formulated to guide the study. Descriptive statistics of frequency counts mean
and percentages were used to answer the research questions while inferential stati Q*O‘Pearson
product moment correlation statistics was used to test the generated research hypothesis at 0.05
level of significance. Results revealed that there is a significant reip between school
physical working facilities and school effectiveness in Kwara a@lic secondary. Based on
the findings, it was recommended that Government sh Qvide enough school physical
working facilities to make learning profitable and th rq@courage students in the classroom!84,

A similar study was carried out on the ence of secondary school infrastructural
facilities on teachers’ job satisfaction a Xerformance in Ibadan Metropolis, Oyo State,
Nigeria'®>. The school infrastructura@itles included: laboratory, library, and convenience for
staff and students. Descripﬁ&vey research design was employed to carry out the
study. A self-designe(@%ionnaire was also used. The population of the study
comprised of l@snd private secondary school teachers in Ibadan Metropolis,
Oyo State o %’eria. Multi-stage, Purposive, Cluster and Simple Random Sampling
Techn@rbwere employed to select a total of one thousand three
hundred and twenty  (1,320) teachers (male and female) from the
selected public  and private secondary schools for formulated. The data collected
for the study were analyzed using descriptive  analysis, = MANOVA,

Multiple Regression Analysis and t-test. All the
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hypotheses were tested at 0.05 level of significance. Among others, the study revealed that
infrastructural facilities have significant combined influence on teachers’ job satisfaction and
performance in both public and private secondary schools in Ibadan metropolis of Oyo State,
Nigeria. Specifically, it was revealed that the provision of basic well-equipped laboratories for
experiment and demonstration may enable teachers to teach better and make them to be satisfied
at their job which may in turn facilitate their performance. However, insuffici ﬁision of
these facilities may have many negative effects on teachers. Many teachers,may~find their job
uninteresting and unsatisfactory which may in turn reduce their pe@ ce. Also, effective
teaching and learning can be jeopardized because of lack of or t@de ate provision of laboratory
facilities which may reduce teachers’ interest to teach. result of the findings, it was
recommended that there should be adequate and pr: rr@pply of infrastructural facilities into
all secondary schools in Ibadan metropoli%% roper and timely maintenance of these
facilities!®>. \
.

A related study was undertak{@assess the facilities provided in the staff offices at the
federal university of technolo@ure Nigeria and to examine the essential facilities that
influence staff productiv@Q.A total of two hundred and four (204) questionnaires were
administered to b cademic and non-academic staff members drawn from the eight (8)

G

academic sct@

admin@estionnaires were retrieved from the respondents representing a large percentage

at are in the university. One hundred and eighty four (184) of the

response rate. These retrieved questionnaires were therefore used for analysis. A descriptive
method of analysis was used to analyze the data. The study revealed that the conditions of fire
prevention facilities such as fire extinguisher installed for workers are not functional; the same

applies to the toilet facilities. Also, it was revealed that the staffs are very
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dissatisfied with the condition of conveniences and the state of the sofa in the offices. Finally, the
study revealed that the most relevant facilities that influence staff productivity are water,
electricity, and Wi-Fi. It was recommended that the universities should make adequate provision
for water, toilet, electricity, sofa, and fire extinguishers in the staff offices as these have the
potential of motivating workers for greater commitment and higher productivity'3®.

A study was carried out to find out the extent to which implementatio Qﬁpetence
based curriculum (CBC) is adequately supported by laboratory facilities in public secondary
schools in Arumeru District in Tanzania'®’. Convergent parallel r@l ethod design was
applied in the study. The study sampled one hundred and eleveéﬁachers, one hundred and

seventy seven (177) students, nine (9) head of schools a@n (9) academic master/mistress

making a total sample size of three hundred an&@%) respondents. Stratified-random

sampling technique was employed to select s;udeﬁé d teachers whereas a purposive sampling

technique was employed to select heads of schdols and academic masters/mistresses. Data were
.
collected using questionnaires, interv@nde, observation checklist and focus group discussion
(FGD) guide. Data analysis Wi&le using descriptive statistics and thematic analysis. The
study established that, %&ry facilities were not adequate in the schools hence it was
concluded that, t ‘@ence-based curriculum among teachers is not effectively implemented
in the studied sehools due to shortage of laboratory facilities. It was therefore recommended that
the gover@ in collaboration with other educational stakeholders should establish the required
laboratory facilities for effective implementation of the competence-based curriculum among
teachers in the schools!®7,

Another similar study was undertaken to explore the availability and utilisation of a science

laboratory for the teaching and learning of science'®®. The study employed a descriptive survey
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research design while random sampling technique was used to select the sample size for the
study. The instruments employed for the study were questionnaires for principals, teachers, and
students. The study’s findings revealed that in most participating schools; there were no separate
science laboratories. It was also found that many teachers faced difficulties when conducting
science activities due to the large number of students in each class as well as jnadequate
equipment and materials. The findings revealed as there was no assessment of sc'eQ*moratory
practical activities, these activities did not contribute directly to the measuteme¢tit of students’
academic performance in science. The study suggested that gm@%ﬂs should support

laboratory practical activities in science as a part of assessme@%eiﬁcally for this study’s

context takes immediate steps to set up science laboratori schools so that teachers can

188

effectively teach science subjects'®®. be

It was reported in a study that the un ility of laboratory facilities constitutes
hindrance to science teachers’ effective de 'V\eby on the concept of carbohydrates'®. Adequate
laboratory facilities are needed in pu{‘écxlools to reduce the burden of science teachers and to
promote sensory receptors d&%amers on abstract concepts such as carbohydrate. The
availability of laboratoQQIities in education results in increased effectiveness of the
educational proce S@esults in increased productivity through enhanced human capacity as
this facilitates acquisition of basic knowledge and skills for laboratory experiment and lifelong
develo@ré
A study was aimed to investigate the effects of working environment on teachers’ performance at
Ilala Municipal Council'®®. Specifically the study focused at finding out the following guided

objectives; to examine on how working environment improved teachers performance; to analyze

the effect of the office of Dar es salaam Regional Commissioner conducive working
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environment plan on teachers’ effectiveness; to determine whether the school National Results
improved after the improvements of teachers working environment as well as to compare the
resources available in public secondary schools and private secondary schools. Data were
collected in twelve selected secondary schools with the total eighty (80) respondents.
Questionnaires, observation and interview instruments were used. Furthermore the study found
that the work environment in public secondary schools in Ilala Municipal d Q%vor nor
support teachers while performing their duties as there are many challenges facing teachers like;
low salaries, lack of teachers houses in many schools, lack of incenti\@e ying in promotion,
and others of the same consideration. Lastly the study came“out with the measures or

recommendation that the Government could apply to com problems and lead teachers to

stay or work with conducive and attracted environminv@le better performance!®.

A similar study sought to establish @ence of physical environment on teachers’
satisfaction in public primary schools. @eyo Marakwet County, Kenya!”!. The study was
guided by four objectives which m%i& - to identify how physical facilities influence teachers’
satisfaction in Elgeyo Maralé@ounty; to assess how work environment influence teachers’
satisfaction in Elgeyo %Q/et County; to establish how the classroom arrangement influenced

[ ]
teachers’ satisfa@

Marakwet %@/ use to improve their satisfaction. The study area was chosen owing to the

geyo Marakwet; and to identify the measures that teachers in Elgeyo

high-sh% vels due to workload and other indicators of dissatisfaction experienced by school
teachers. Teachers, Head Teachers, Curriculum Support Officers (CSOs) and Assistant County
Directors were targeted in the study. The county has four sub-counties headed by Sub-County
Directors of Education with twenty-six educational zones headed by Curriculum Support

Officers (CSOs). The county has three hundred and forty five (345) public

128



primary schools with a population of three thousand, seven hundred and seventy one (3,771)
public primary school teachers. The study used stratified, purposive and simple random sampling
techniques to select participants. A total of one hundred and forty (140) participants from Keiyo
North Sub-County having a total population of one thousand, two hundred and ninety five (1,295)
primary school teachers were sampled from eleven (11) schools with eleven (11) teachers per
school to give one hundred and twenty one (121) teachers, eleven (11) headQ

Q%es, seven
t

Curriculum Support Officers and one Sub-County Director. Questionnaire,% iew schedule
and observation were used to collect data for the study. Quantitative d analyzed by use of
both descriptive and inferential statistics where multiple regr: s%as used. The inferential
statistics comprised of Pearson product moment and multi Qsion. The multiple regression
model revealed that physical environment accou %thgh percent variation in teachers’
satisfaction. The work environment had significa tionship with teachers’ satisfaction. It was
recommended that there is need for schoo magement to ensure that there is good physical
.

appearance of the school; conduciv&ﬁ%cking environment, adequate facilities such as desks,
shelves and classrooms are fu@%quate; there should also be adequate reading and writing
materials, reduced worlc@%d proper cooperation by the school management should be
addressed; lastly, @emarcation of space, proper arrangement of books as well as adequate
space for teac@s movement in class should be well addressed in order to enhance teachers’
motiv@%sfaction and commitment level'!,

A similar study was carried out to ascertain the extent to which work
environment correlates with organisational commitment among staff in academic

libraries in Lagos state, Nigeria'®>. Survey research design was adopted

for the study. The population comprised of two hundred
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and seventy two (272) library staff from ten (10) tertiary institutions in Lagos state. Total
enumeration technique was used to cover all two hundred and seventy two (272) library staff for
the study. An instrument titled Work Environment, Organisational Commitment (WEOC)
Questionnaire was used for data collection. Two hundred and seventy-two (272) copies of
questionnaire were distributed to staff of academic library with a high return rate. The study used
descriptive statistics and correlation coefficient. The results revealed that th Q&g work
environment features in academic libraries were the fact that people in the librdf¥ pay a lot of
attention to getting the work done and they follow set rules in doing trk; it also indicated

that among the work environment indicators, the prevaili@ environment feature in
a

academic libraries was task orientated. While it was disco t library staff were committed
to their organisation and they believe that a person loyal to his/her library. In addition,
the study also found that there is a significan ionship between work environment and

organisational commitment. It was sugges d\Bhat staff development is essential as it helps to
.
keep them abreast of innovations in @wareer and further helps them to provide services that
will meet the varying needs® @r users. This training opportunities sends a message to
employees that the orgam'@Qcares about them!*2.
s@ilated study was undertaken on working environment and teachers’
con

Another tj
productivity insse

dary schools in Port-Harcourt Metropolis'®?

. Three research questions and
three yp%’ges were drawn for the study. The population of the study consists of twenty two
(22) principals and four hundred and forty four (440) teachers from twenty two (22) senior
secondary schools in Port-Harcourt metropolis, Rivers State. The sample size consists of four
hundred and sixty two (462) respondents. A purposive sampling technique was used to draw the

sample for the study. Self-constructed questionnaire titled - Working Environment and
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Teachers’ Productivity Questionnaire (WETPQ) was used for data collection. Test-re-test
method was used for the reliability of the instrument. The reliability result revealed that the
questionnaire was reliable and suitable for usage. Findings indicated that adequate lightening,
temperature and space availability significantly influence productivity of the teachers. Based on
the findings of the study, it was concluded that adequate lightening in the learning enyironment,
moderate temperature provides comfort and relaxation of the teachers, spaci @ces and
classrooms creates opportunity for special learning activities hence reduciig the risk of
distraction. It was recommended that the temperature of the workironment be made
moderate through the use of air condition that can be controlle@@n the capacity needed by

the individual. The classroom or offices should be spaciou to enhance adequate learning

and teaching activities'®>. ; be

A similar study was conducted to investi e effect of work environment on teacher
commitment to duty in selected secondary schools of South Eastern Nigeria, with emphasis on
Nsukka metropolis!®*. Teachers are {ﬁgsrtant components of a work process and have to be
given the necessary facilitation{ck%fective and efficient service delivery. The study employed
field survey research d%%opulation of this study was one hundred and fifty six (156)
teaching staff of @%‘[ed secondary schools in Nsukka metropolis. The sample size of the
study was ongdhundred and twelve (112) respondents from the selected schools. Primary data
were coll@through questionnaire from the sampled schools. Correlation Pearson Co-efficient
and multiple regression techniques were employed to analyse the collected data. The results
revealed that interpersonal relationship, workload and physical working condition determine

teacher’s commitment level. While communication though has positive effect on commitment

level, does not significantly determine the commitment level of the teachers. It
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was recommended that to ensure high commitment level of teachers, adequate attention must be
paid to the work environment like interpersonal relationship, workload and physical work
condition as these are important factors that trigger the commitment level of the teachers and by
so doing, the overall organisational performance is guaranteed'*.

A review was done to identify the effect of a school’s physical environment on teachers’
comfort and performance!®. A model of workplace environmental comfort wa Q%ed to this
critical review as a conceptual framework to define studies investigating the &ffects of a school’s
physical, functional, and psychological comfort on teachers. Thes cts are related to
teachers’ privacy and the amount of control they have over m%ysical environment, and
thereby their effectiveness as educators. Furthermore, tl@ elationship between physical

environment and teachers’ comfort is not onl @ed by their classroom’s physical

environment but also by the physical environmen e they work outside of teaching time. The

X

review provides an understanding of the d%ﬂ} 1ssues and physical environment attributes that
°
have the biggest effects on teach@om

ort and commitment in the workplace and the

importance of the teachers’ Vd@l@the future design and construction of school in the twenty-

first century!'®>. QQ

A study @Q the impact of work environment on teacher’s performance among
| t€ach

secondary sclB

descri@ey research design. The population of the study consisted of all teachers in public

ers in satellite Town Lagos State, Nigeria'®®. The study employed a

and private schools in Satellite Town of Lagos State within Ten (10) secondary schools with a
sample of twenty (20) teachers purposively selected from each school making it two hundred
(200) respondents. A self-constructed questionnaire was used for data collection and was

validated by experts in Measurement and Evaluation. The data collected were analyzed
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using frequency counts and for the research questions, while Chi-square statistical method of
analysis was used to test the stated research hypotheses. The responses from the data collected
and the hypotheses were tested at 0.05 level of significance. The findings revealed that there
exists a significant influence of work environment on teacher’s performance, and there is
significant relationship between work life balance, reward systems, leadership styles vailability
of opportunities and teachers’ performance. Based on the findings of Qdy, it was
recommended that there is need to harness work environment that are rele nt {0 teaching and
learning to improve teacher’ performance in Satellite Town Lagos e Nigeria. Also that
modern laboratories, functional libraries and comfortable clasg a d staff rooms should be

provided with recreational equipment and maintained for b demic performance as well as

good leadership and school policies as these woulé @be teachers productivity and rub on

pupils performance!®®.

A similar research was done to te \ﬁe relationship between the perception of work
.

environment and job satisfaction in {@;\s\cﬁools in the Municipality of Prishtina!®’. The survey
included one hundred and fift (154) teachers in the selected high schools. The results
obtained in this study, fo@iimension of the work environment, were analyzed according to
the relevant theo @amework. From the empirical results, it was found that there is a
correlation be@en work environment and job satisfaction. These results indicated that there are
positive c@%ﬁions of sets of relationship dimensions, personal growth/goal orientation, and
system change/maintenance with teachers’ job satisfaction'®’.

A closely identical study was carried out to find out the extent to which factors relating to
work environment could be linked to teachers’ motivation in public secondary schools in Kwale

County, Kenya'®8. Ex-post facto research design was employed. Data was collected
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from two hundred and fifty five (255) teachers using a self-administered questionnaire. The
participants were randomly selected from a total population of seven hundred and fifty two (752)
teachers in the county. The questionnaire was assessed for validity in consultation with experts
and the supervisors of this study. Reliability was estimated using data collected from a pilot
study through test-retest and the internal consistency techniques which yielded a high correlation
coefficient values. Nominal scale data was analysed descriptively through Q&d stand
deviations while hypothesis was tested at an alpha level of .05 through r@’Q{jio@tatistics. The

key findings revealed that work environment has a significant po@ pact on teachers’

motivation which may in turn affect their commitment levels!®®
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2.4 Conceptual Framework Model

INDENDENT VARIABLES DENDENT VARIABLES

Principals Motivational
Techniques

® Principal’s Support for OQ

Teachers’ Professional <
A

Development
. Ho> Stude, Rtude Towards
® Teachers Compensation and ¢arning
Benefits
\‘ Ho,; SQO@V&:I of Interest
. . J Engagement
Physical Learning Q
Environment Ho, ’b

® Conducive Environment @
® School Facilities X &
<

(
® School Safety h{')

[ ] b
N
&urce: The Researcher, 2025

Fig. 6. Conceptual M&
The above ﬁgur‘ SI§NS he relationship between each of the independent variables with the

dependent @le. Principals’ motivational techniques were studied using three indices;

Princi;%ks%pport for Professional development, Teachers Compensation and welfare packages
and Teachers’ fringe benefits. The second independent variable which is physical learning
environment will be studies using conducive learning environment, School Facilities and School
Safety as indices. Student engagement and level of interest was used as the indices to study

students’ attitude towards learning, which is the dependent variable.
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2.5 Summary of review of literature

The dynamic interplay between educational leadership, the physical learning environment,
and students' attitudes towards learning has been a subject of extensive inquiry in educational
research. This chapter from a comprehensive review of the literature examined the pivotal role
played by principals' motivational strategies and the physical learning environmenqshaping
the attitudes of students towards their learning experiences'®®. Existin ures have
established that effective leadership and motivational strategies emplo;&dilprincipals have
been consistently linked to positive student attitudes towards learn incipals who create a
supportive and engaging school culture, foster teacher-studer@atlonships, and communicate
high expectations tend to positively influence teachers’@tivation and students' attitudes.
Principals who empower teachers to take on leaders@(bles and provide them with professional
development opportunities contribute to a p@aming environment. Supportive principal-

teacher relationships are associated th\ roved teacher morale and, consequently, a more

positive learning atmosphere for st@ﬁ?‘)o

Further still, hter%%lewed revealed that the physical learning environment plays a
significant role in §h@ students' attitudes and motivation. Factors such as classroom design,
lighting " geating ents, and availability of facilities contribute to the overall atmosphere and
can 1mpaé®: ents' engagement and enthusiasm for learning. Research emphasizes the

1mport of creating inclusive and safe learning environments?’!

. Schools that prioritize
diversity, safety, and inclusion tend to have students with more positive attitudes towards
learning, as they feel a sense of belonging and acceptance. Tailoring education to individual

student needs and preferences contributes to positive attitudes?’2.
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The review also showed empirical studies by other researchers. These studies have some
similarity to the present study hence it gives a broader understanding of the variables under study.
Empirical studies such as principals’ motivational techniques for effective teacher job
performance in secondary schools in Akwa South LGA of Anambra State, principals’
motivational plans and the implication on teachers’ performance in public secondary schools in
Mombassa, Kenya, and Impact of School Environment on Secondary School S ts “Attitude
towards Mathematics in Makurdi Metropolis of Benue State were reviewed®due to their
similarity to the topic®®’. However, the present study will investiga@cipals’ motivational

strategies and physical learning environment as two independent vatiables as determinants of the

e

effectiveness of these principals’ motivational tec ay vary based on contextual factors,
&t

dependent variable, students’ attitude towards learning important to note that the

and this ongoing research may provide additional s into the nuanced relationships between
principals' motivational techniques, the h& i learning environment, and students' attitudes

towards learning?®.
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Chapter Three
Methodology

This chapter outlines the methodology for the research study, including the research

design, study population, sampling methods, research instruments, validity and reliability

R

The research design that was adopted for this study was the desc 'pg@;urvey research

considerations, data collection, and analysis methods.

3.1 Research Design

design because the study made used of structured questionnairesmple size, which the
n

features of a survey study. This allows the researchers t(®e lize findings to a larger

population. Q

3.2 Population of the study ’b

The population comprised of all the seconda students and teachers in Oyo state, Nigeria.

’t@'e 639 public secondary schools in Oyo state

distributed across three (3) senatoria@ct and thirty three (33) local government areas in Oyo

In total, as at the time of this study,
°

state. There are 17,016 seconﬂq%sc ool teachers, (7,916 male and 9,100 female) and 486,599

secondary school student@ state. The statistics is illustrated in table 3.1
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Table 3.1 Population of the Study

Number of Teacher No of Students Zone

S/N | Local Government Schools | Enrolment
Male | Female | Total
| Ibarapa Central 130 104 234 11 7292 Eruwa Zone
2 Ibarapa East 128 107 1385 11 6404 Eruwa Zone
3 Ibarapa North 77 34 111 9 4527 Eruwa Zone
4 Ido 142 242 384 27 17493 E Zone
5 Ibadan South East | 505 623 1497 37 32259 an Zone |
6 | Ibadan South West | 386 | 765 1151 30 26746  , \Ibadan Zone 1
7 Ibadan North 498 986 1278 42 32514 adan Zone 2
8 Ibadan North East | 428 546 974 34 247;& Ibadan Zone 2
9 Ibadan North West | 196 327 523 13 1&&7_) Ibadan Zone 2
10 Egbeda 422 677 1099 30 %8 Ibadan Zone 3
11 | Oluyole 250 [ 335 585 | 29 ( 29139 Ibadan Zone 3
12 | Ona-Ara 280 [ 286 566 | 34 ") 132785 Ibadan Zone 3
13 | Akinyele 404 507 911 |33 V125413 Ibadan Zone 4
14 | Lagelu 265 527 992\, 7 21363 Ibadan Zone 4
15 | Iseyin 263 202 24 21026 Iseyin Zone
16 | Itesiwaju 85 41 11 4298 Iseyin Zone
17 | Iwajowa 102 57 . NS91 9 5083 Iseyin Zone
18 | Kajola 270 1966\ 466 16 9628 Iseyin Zone
19 | Irepo 94 2N\~ 1 495 7 5760 Kisi Zone
20 | Olorunsogo 83 5 773 5 4373 Kisi Zone
21 | Oorelope 142 \ 454 1151 8 4843 Kisi Zone
22 | Ogbomoso North | gx‘ 332 1458 15 15315 Ogbomoso Zone
23 | Ogbomoso South  NJ32 | 324 566 16 11170 Ogbomoso Zone
24 [ Ogo—Oluwa 160 57 217 13 5999 Ogbomoso Zone
25 | Oriire e O 189 110 299 18 7101 Ogbomoso Zone
26 |Surulere L N " [241 |167 667 | 23 8740 Ogbomoso Zone
27 | Afijio N 239 | 266 505 18 8625 Oyo Zone
28 | Atibaryd’ 270 226 1416 15 16638 Oyo Zone
29 1O t 223 341 564 11 12120 Oyo Zone
30 W est 225 249 863 12 10525 Oyo Zone
31 | Atisbo 114 65 179 15 6232 Saki Zone
32 | Saki East 117 62 179 11 4507 Saki Zone
33 | Saki West 291 197 488 23 24565 Saki Zone
TOTAL 7916 | 9100 17016 | 639 486599

Source: Oyo State Post Primary School Teaching Service Commission, 2025.
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3.3 Sample Size and Sampling Procedure

Two stage sampling techniques were used to select the sample size. The first stage was the
simple random sampling technique known as the “table of random numbers” where a number of
samples is selected on a table on the basis of even, odd or prime numbers after re-aranging the
local government areas alphabetically. Table 3.1 (population of study table) consisting of the
number of schools, teachers and students in each local government selected on tle basts of odd

number of three (3) beginning with the first local government to createfa tdble of random

160

numbers. This is shown in table 3:2
Table 3.2: Sample Size by Local Government Area
SN {ocal Number of Teacher No of Student
Government Schools Enrolment Zone
Male Female Total
1 Afijio 239 266 505 18 8625 Oyo Zone
2 Atisbo 114 65 179 15 6232 Saki Zone
3 Ibadan North East 428 546 974 34 24761 Ibadan Zone 2
4 Ibadan South West 386 765 1151 30 26746 Ibadan Zone 1
5 Ibarapa North 77 34 111 9 4527 Eruwa Zone
6 Iseyin 263 202 465 24 21026 Iseyin Zone
7 Kajola 270 196 466 16 9628 Iseyin Zone
8 Ogboniesho South 232 324 556 16 11170 Ogbomoso Zone
9 OWdyole 250 335 585 29 29139 Ibadan Zone 3
10 Orirre 189 110 299 18 7101 Ogbomoso Zone
11 Saki East 117 62 179 11 4507 Saki Zone
Total 2,565 2,905 5470 220 165,234
Source:!



The second stage sampling technique involved the use of sample size determination table using

the formula: S=X? NP(1-P)= d?> (N-1) + X*P (1-P) Where,
S is the required sample size

X2 = the table value of chi-square for 1 degree of freedom at the desired confidence level (0.05 =

3.841)

N = the population size \

P = the population proportion (assumed to be 0.05 since this would provi@ maximum

sample size.

D = the degree of accuracy expressed as proportion (0.05)

This calculation leads to the final sample size. Q$
N\

Table 3:3 Sample Size for the Study

Local Government No of No of No of Zone
Area Teachers Schools Students

1 Afijio 234 12 357 Oyo Zone
2 Atisbo 132 10 357 Saki Zone
3 Ibadan North East 217 15 350 Ibadan Zone 2
4 Ibadan South West « 151 14 360 Ibadan Zone 1
5 Ibarapa North 200 8 329 Eruwa Zone
6 Iseyin \) 165 14 360 Iseyin Zone
7 Kajola : @ 166 16 357 Iseyin Zone
8 Ogbomo gbdh 156 10 350 Ogbomoso Zone
9 Olu@ 100 10 360 Ibadan Zone 3
1 \( 130 10 360 Ogbomoso Zone
0  Oriire
1 Saki Zone
1  Saki East 80 10 360

TOTAL 1,731 124 3900
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3.4 Description of the Research Instrument

The study made use of self-constructed questionnaires to obtain quantitative information
from teachers and students. The Principals Motivational Strategies questionnaire (PMSQ) were
administered to teachers while the students’ attitude towards learning (SATLQ) and Physical
Learning Environment Questionnaire (PLEQ) were administered to students. Each of the
questionnaires was divided into 3 sections. Section A is designed to capture tth graphic
information of the respondent while Section B of the research work quan@e/ e degree of
perception or agreement on the various indices within each variable, L@g a Likert scale with
four response options: "Agreed," "Strongly Agreed," "Disagree@d "Strongly Disagreed."

Participants were prompted to express their opinions or a

Sb(\
3.5 Validity of the Instrument \Q’b
N

The content and face validity were é%{&'t validate the instruments. The instruments were

¢nts on each aspect within the

specified questions using this Likert scale format.

subjected to scrutiny by authori@the field for vetting before administering the instruments

for the pilot study. QQ\
3.6  Reliabilit i@nstruments

The reliability of the instruments was determined using the test—re-test method. The
instru er@re distributed to thirty (30) students and ten (10) teachers in public secondary
schools in Oyo State. These students and teachers were excluded from the main study. The
questionnaires were collected, and another set of the same questionnaires were given out to the

same respondents after two weeks. The scores from the two sets of responses were correlated
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using Pearson Product Moment Correlation to determine the level of reliability. The Pearson

Product Moment Correlation (r) formula that was used is shown below:

- XY - (EXL(EY) Q\

V [ -exr] [zv:-@v] ,\(9
n n 0

The correlation results showed a reliability value of 0.8 L3.for'\{Students’ Attitude towards
Learning Questionnaire” (SALQ), and .841 for “Principals Vational Strategies Questionnaire

and Physical Learning Environment Questionnaire («EM@Q). These reliability values showed

that the instruments are reliable and therefore %@ or the study.

3.7 Method of Data Collection * {&Q
The instruments were pers%u administered by the researcher and also with the aid of
three trained research as 's@. in Oyo State Secondary schools. The use of the research
N

assistants helped to red

e difficulty in retrieval of the questionnaires. The researcher and
trained research {assistants had personal contact with the respondents in the selected public
secondary spbg in the five sampled districts, which enhanced their understanding of the items
in the\q%ments. The copies of the questionnaires were collected from the respondents after

three weeks to ensure they were all completed.
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3.8 Method of data Analysis

Research questions were answered using descriptive analysis of mean, standard deviation,
frequency and percentages. All research hypothesis were tested using inferential statistics of

multiple regression at 0.05 level of significance.
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Endnotes
1.  Oyo State Post Primary School Teaching Service Commission, 2025.

2. R. V. Krejecie & Morgan: Determining Sample Size for Research Activities. Educational
and Psychological Measurement. 30, 2012, 607-610
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Chapter Four

Results and Discussion of Findings

In this chapter, the data collected from the questionnaire distributed during the study are
presented. The data were analyzed using descriptive and inferential statistics at 0.05 level of
significance. This chapter was presented in the following sections: Presentation of the Bio- data
analysis of the respondents, presentation of results of the research questions, testq%potheses
and discussion of findings (J
4.1 Presentation of the Bio-Data Analysis of the respondents 0«

Table 4.1: Teachers’ Gender Distribution of the Respondents (%731)

N
Gender Frequency (\\}ercentages
Male 727 N 42.0%
Female 1004 &Q 58.0%
Total 1731 100%
AVaN
Source: Field Survey, 2025 \/

Table 4.1 above shows an insight of ge@stﬁbution of the secondary school teachers in the

study. A total 727 (42.0%) respond@{?e male while 1004 are female which constitute (58.0%)

of the total sample. QQ\A

Table 4.2: Age Ranl%istributions of Secondary School Teachers in Oyo State (N =1731)
Age Range Dist@ Frequency Percentage (%)

S

20-295@ 270 15.6%

30-39 years 909 52.5%
40-49 years 410 23.7%
50 years and above 142 08.2%
Total 1731 100%

Source: Field Survey, 2025
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Table 4.2 provides an insight into the age range distributions of the secondary school teachers in
Oyo State respondents showing the age ranges of the participating teachers in the study. Table
4.2 shows that 270 indicating 15.6% are between 20 — 29 years less than 30years of age among
the secondary school teachers In addition, 909 respondents constituting 52.5% of the total
samples are between 30-39 years of age, 410 respondents constituting 23.7% are between of 40-
49 years of age, and 142 (08.2%) respondents are 50 years of age and above

Table 4.3: Distribution of Highest Educational Qualiﬁcation«Secondary School
Teachers in OQyo State. (N =1731)

Education Qualifications Frequency Wges (%)
Diploma 45 026%
Bachelor’s Degree 1190 QQ 68.7%

PGDE 131 66 07.6%

Masters’ Degree 334 @ 19.3%
MPhil/PhD 31 \% 01.8%

Total é) 100

\ -
N

Source: Field Survey, 2025 '\

Table 4.3 shows the curkbevel of educational qualifications of secondary school teachers in
Oyo State. The Q?li\%ho s that 45 indicating 02.6% secondary school teachers in Oyo State
have Diplom educational background. In addition, 1190 respondents constituting 68.7% of
the tcx{/%mples secondary school teachers in Oyo State have Bachelor’s Degree, 131
respondents representing 07.6% have PGDE certificate, 334 respondents constituting 19.3% of
the total sample of secondary school teachers in Oyo State have Master’s Degree and 31
respondents make up of 01.8% of the total samples’ secondary school teachers in Oyo State

educational background are Mphil/PhD.
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Table 4.4: Years of Teaching Experience of Secondary School Teachers in Oyo State
(N=1731)

Years of Teaching Experience Frequency Percentage (%)
1-10 years 48 02.8%

11-15 years 71 04.1%

16 -20 years 265 15.3%

21 -25 years 1100 63.5% \
26 — 30 years 155 08.9 % Q/O

31 years and above 92 05.3%

Total 1731 @ (]
P

Source: Field Survey, 2025 :\ >

Table 4.4 provides an insight into the years of teact?n erience of secondary school teachers
i

in Oyo State. The field survey shows tha{égbn

of teaching experience of secondary school\teachers in Oyo State. In addition, 71 respondents

cating 02.8% are between 1-10 years

making 04.5% of the total sample\Qbetween 11 -15 years of teaching experience, 265
respondents constituting 15.3%~ar¢ between of 16 - 20years of teaching experience, 1100
respondents constituting&re between of 21 - 25 years of teaching experience among the
secondary schoo 'e@ 155 respondents make up of 08.9% are between of 26 - 30 years of
teaching exp@we, 92 respondents constituting 05.3% are above 31 years of teaching

experi@%

Table 4.5: Gender Distribution of the Secondary School Students (3900)

Gender Frequency Percentages
Male 1861 47.7%
Female 2039 52.3%
Total 3900 100%

Source: Field Survey, 2025
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Table 4.5 above shows an insight of gender distribution of the secondary school students in the
study. A total 1861 (47.7%) respondents are male while 2039 are female which constitute

(52.3%) of the total sample.

Table 4.6: Age Range Distributions of Secondary School Students in Oyo State (3900)

Age Range Distributions Frequency Percentage (%)

{°
10-13 years 540 13.8% < O
14 -16 years 1604 41.1¢ ’\

17 - 19 years 940

20 years and above 816 1.0%

Total 3900 : 100%
AN

Source: Field Survey, 2025 o

Table 4.6 provides an insight into the age ra "bibutions of the secondary school students in
Oyo State respondents showing the age,&vs of the participating students in the study. Table
4.6 shows that 540 indicating 13.8%ch?\Between 10 — 13 years. In addition, 1604 respondents
constituting 41.1% of the to mples are between 14-16 years of age, 940 respondents

constituting 24.1% are b&én of 17-19 years of age, and 816 (21.0%) respondents are 20 years

and above. (:\\'

O
&
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4.2 Presentation of Data

4.2.1 Answer to Research Questions

Research Question One: What is the Level of Students’ Attitude towards Learning in Public

Secondary Schools in Oyo state, Nigeria?

Table 4.7: Level of Students’ Attitude towards Learning in Public Secm@Schools in

Oyo State (N = 3900) Ve
S/ Items “1” N SA A D SD X SD
N
Students’ Attitude Towards Learning %"
1.  participates in classroom discussions 3900 1643 1098 391
and activities 3.02 1.69

42.1% 28.% 9.7% 10.0%

2. am bored while listening to subjects 3900 995 & 866 1171

in the class ’b 243 1.86
o 22.3% 222%  30.0%
8

3. consider my going to school 39%5&0 1358 826 508

2.84 1.01
unnecessa
Y \c? 31.1% 34.8% 21.1% 13.0%
4.  am interested in Learning always \43900 1130 1014 924 832
@Q 263 1.68
29.0% 26.0% 23.7% 21.3%

5. do not want to lea&b@e I do 3900 1342 931 950 677 275 1.2

not like working/
S& 344% 24.0% 244% 17.4%

O

find it eas ope with my learnin
Y P Y 8 900 1231 1203 821 742

demands 2.80 1.92
am actively involved in learning 31.6% 310% 211% 19.0%
activities

7. 3900 721 829 1245 1105 230 1.64
am motivated to learn during 185% 213% 320% 283%
classes
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3900 o614 863 1223 1200
15.7% 22.1% 31.4% 30.8% 223 132

Weighted Mean Score (x) = 2.60 (1.54); General Decision = Moderate Level

Source: Fieldwork Survey, 2025

KEY: SA = Strongly Agree (4), A= Agree (3), D = Disagree (2) and SD = Strongly Disagree (1);
S. Dev = Standard Deviation

Threshold: 0.000-2.499 = Low; 2.500-3.499 = Moderate; 3.500 to 4.499 = Higl%i 4.500-

5.000 = Very High Q

Table 4.7 shows the Level of Students’ Attitude towards Learni;ﬂi blic Secondary
Schools in Oyo state, Nigeria. The rating scale of ' Strongly Disa @' to ' Strongly Agree”
(4)' was used with a criterion of 2.50 set for the study. Eight@% were set to measure the
Level of Students’ Attitude towards Learning in Public Secondary Schools in Oyo state, Nigeria.
Among the items, one (1) are remarked "very low"B{bplies majority of the senior secondary
school students opined that they participate i@om discussions and activities (x= 3.03), am
bored while listening to subjects in thQ&s lesson (x= 2.43), consider my going to school
unnecessary (x= 2.84), am intereste@ﬁ%u‘ning (x=2.63), do not want to learn, because I do not
like working/studying (x= Z@nd it easy to cope with my learning demands (x=2.80), am
actively involved in le Qactivities (x= 2.30) and am motivated to learn during classes (x=
2.23). It was theréi\%!g rded that, the table reveals that there was a moderate level of students’
attitude tow@‘earning in Public Secondary Schools in Oyo state, Nigeria (x = 2.60, SD =

1.54) o%lng to the study threshold.

171



S\
R
Q}O

Research Question Two: What are the Most used Motivationa % es by Principals in
Public Secondary Schools in Oyo state, Nigeria?

Table 4.8: Most Used Motivational Techniques by Pki al in Public Secondary Schools
in Oyo State (N =1731) N\

S/N  Items (My Principal) N SA A D SD X SD

Principals Support for Professional Development \QU

1. Engage in discussions with me 173 003 428 238 62
about my professional growth and 337 1.69
v P s cj\ 58.0% 24.7% 13.7%  03.6%
goals '\
2. Facilitates collaborative professm@ 31 268 382 116
development initiatives for te 320 1.36
55.7% 15.5% 22.1%  06.7%
3. provides resource or ing to 1731 808 558 300 65
support teachers ’ ?b\ ion in . . . . 321 1.01
professional deve activities 46.7%  32.2% 17.3%  03.8%

4. seeks feedba m me regarding 1731 1030 514 124 63

my professiodal development needs 340 1.68
anyd interZ&l 60.0% 30.0% 07.2% 03.7%

5. leverage technology to enhance 1731 942 700 55 34 347 122
access to professional development

resources for teachers 54.4% 40.4% 03.2% 02.0%

Recognizes and celebrate my 3.65 1.32
6 achievements and milestones in my 1731 1183 508 30 10
' professional development
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Stays informed about emerging 68.3% 29.3% 0.17%  0.06% 3.56 1.64
trends and best practices in teacher
professional development

Addresses barriers or challenges that 1731 1221 329 105 76

teachers may face in participating in
professional development

opportunities 3.75  1.52

70.5% 19.0% 06.1% 04.4%

1731 1414 242 34 41 OQ
81.7% 14.0% 02.0% 02.4%

Weighted Mean Score (x) = 2.98 (1.43); General Decision = Moderate

N\
Source: Fieldwork Survey, 2025 $v
KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagr d SD = Strongly Disagree (1);

S.Dev = Standard Deviation
Threshold: 0.000-2.499 = Low; 2.500-3.499 = Moderates, 3.500 to 4.499 = High and 4.500-

5.000 = Very High 6’6

Table 4.8 shows the most used mot'x&@fa?techniques by principal (principals’ support
for professional development) in putél};\%ec ndary schools in Oyo State, Nigeria. The rating
scale of ' Strongly Disagree” (1@ trongly Agree” (4)' was used with a criterion of 2.50 set
for the study. Eight (8).it ere set to measure the most used motivational techniques by
principal (principa],s@ort for professional development) in public secondary schools in Oyo
State, Nigeria: t@es majority of the senior secondary school teachers opined that principals
engage iQ%eussions with the teachers (x = 3.46), facilitates collaborative professional
develo}!gnt initiatives for teachers about the teachers’ professional growth and goals (x = 3.22),
provides resource or funding to support teachers’ participation in professional development
activities (x = 3.21), seeks feedback from me regarding my professional development needs and
interests (x = 3.40), seeks feedback from me regarding my professional development needs and

interests (x = 3.47), recognizes and celebrate my achievements and milestones in my
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professional development (x = 3.65), stays informed about emerging trends and best practices

in teacher professional development (x = 3.56) and addresses barriers or challenges that teachers

may face in participating in professional development opportunities (x = 3.75). It was therefore

regarded that, the table reveals that there was a moderate level of principals’ support for

professional development in Oyo State Secondary Schools for teachers (x =2.98,

according to the study threshold.

Table 4.9: Most Used Motiv&
in Oyo State (N =173D) .\

N

SD = 1.43)

S\

(/62
N

O

Techniques by Principal in Public Secondary Schools

S/N  Items N SA A D SD X SD

Teachers Compensation and ﬁr; Packages

1. My school offers peffo -based 1731 1043 358 200 130
incentives or borusessor exemplary 603% 20.7% 11.6% 07.5% 333 1.99
teaching %

2. There are%rbpportunities for 1731 1305 258 100 68
promotiorﬁ\g. cadership positions in 75.4% 15.0% 05.8%  04.0% 3.62 1.86
my school

3. Bonuses are awarded to teachers in 1731 958 558 126 89 337 171
my school often 553% 322% 07.3% 05.1% ' '

4. The compensation packages offered 1731 1130 314 124 163
by the school are competitive 653% 18.1% 07.2%  09.4% 339 1.68
compared to other institutions

5. Financial incentives such as 1731 1142 332 175 82 2.89 1.92
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overtime bonuses, extra-curricular 66.0% 19.2% 10.1% 04.7%
activities, remedial teaching given by 2750 152
my employer encourages me to be
committed in my job
I receive medical allowances that 353 1.64
cover all my health needs 1731 731 623 321 56
I am offered attractive house 422% 36.0% 18.5%  03.2%
allowance whiph encourages me to 1731 1121 429 165 16 362 1.32
be loyal to my job 64.8% 24.8% 09.5%  0.09% \
seeks feedback from the teachers Q
regarding my professional O
development needs and interests 17311254 342 100 35

72.4% 19.8% 05.8% BQ’;JO

O

Weighted Mean Score (x) = 3.29 (2.05); General Decision = l\@ate Level

Source: Fieldwork Survey, 2025

KEY: SA = Strongly Agree (4), A = Agree (3), D=

S.Dev = Standard Deviation

Threshold: 0.000-2.499 = Low; 2.500-3.49

N

5.000 = Very High

Table 4.9 shows thé@%

N\

N

Qv

i@e (2) and SD = Strongly Disagree (1);

9 =% erate; 3.500 to 4.499 = High and 4.500-

used motivational techniques by principal (teachers’

compensation and welfa@ages) in public secondary schools in Oyo State, Nigeria. The

rating scale of"' S@isagree” (1) to ' Strongly Agree” (4)' was used with a criterion of 2.50
18

set for the stu%

ht (8) items were set to measure the most used motivational techniques by

princi@ers’ compensation and welfare packages) in public secondary schools in Oyo

State, Nigeria. Among the items, one (1) are remarked "very low".
It implies that majority of the senior secondary school teachers agreed that the school
offers performance-based incentives or bonuses for exemplary teaching (x = 3.33), there are

opportunities for promotions to leadership positions in my school (x = 3.62), bonuses are
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awarded to teachers in my school often (x = 3.37), the compensation packages offered by the
school are competitive compared to other institutions (x = 3.39), financial incentives such as
overtime bonuses, extra-curricular activities, remedial teaching given by my employer
encourages me to be committed in my job (x = 2.89), receive medical allowances that cover all
my health needs (x = 3.59), am offered attractive house allowance which encourag me to be
loyal to my job (x = 3.53) and seeks feedback from the teachers regarding @ ofessional
development needs and interests (x = 3.62). It was therefore regarded that the table reveals that
there was a moderate level of teachers’ compensation and welfar@c ges in Oyo State

Secondary Schools or the teachers (x =3.29, SD = 2.05) accord@ study threshold.

Table 4.10: Most Used Motw& Techniques by Principal in Public Secondary Schools

in Oyo State (N =173D) .\

S/N  Items N SA A D SD X SD

Teachers’ Fringe Benefits -©

1. There are additi perks or 1731 1043 371 200 117
incentives offe teachers beyond 3.55 1.49
basic salary @eneﬁts 60.3% 21.4% 11.6% 06.8%

2. My SCM provides  benefits 1731 1305 255 100 71
packages including health insurance, 3.61 1.36
retirement plans, etc 75.4% 14.7% 05.8%  04.1%

3. The school adequately values and 1731 1210 358 126 37
rewards  teachers'  contributions . . . . 3.58  1.21
beyond monetary compensation 70.0%  20.7% 07.3%  02.1%

4. The process of determining teachers” 1731 1130 400 101 100 347 1.68

benefits within your school is
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transparent and fair and regular 653 % 23.1% 05.8% 05.8%

The school gives opportunities for 1731 942 522 225 42

international teaching experience
544% 30.2% 13.0% 02.4% 337 1.82

The school provides wellness
programs for the teachers in the

school 1731 1031 323 221 156 329 192
There is access to modern 0 0 0 0
educational technology in the school 39-5% 18.7% 12.8% - 09.0% \
1731 921 429 365 16 OQSO 1.54
0.09%

.. 532% 24.8% 21.1%
There  are  opportunities  for

mentorship coaching

1731 914 412 23ﬁ$;71 320 1.32

52.8% 23.8% %  09.9%
Weighted Mean Score (x) = 3.42 (1.54); General Dec1s10 Q*oderate Level

Source: Fieldwork Survey, 2025 0‘

KEY: SA = Strongly Agree (4), A = Agree (@)wagree (2) and SD = Strongly Disagree (1);
S.Dev = Standard Deviation
Threshold: 0.000-2.499 = Low; 2.50043: = Moderate; 3.500 to 4.499 = High and 4.500-

5.000 = Very High (_J\

Table 4.10 shows them%gded motivational techniques by principal (teachers’ benefits)
in public secondary scho@yo State, Nigeria. The rating scale of ' Strongly Disagree” (1)' to
' Strongly Agree” (4@used with a criterion of 2.50 set for the study. Eight (8) items were set
to measure the, most used motivational techniques by principal (teachers’ fringes benefits) in
public se@% schools in Oyo State, Nigeria. Among the items, one (1) are remarked "very
low". anlies that majority of the senior secondary school teachers agreed that there are
additional perks or incentives offered to teachers beyond basic salary and benefits (x = 3.55),
my school provides benefits packages including health insurance, retirement plans (x = 3.61),
the school adequately values and rewards teachers' contributions beyond monetary compensation
(x = 3.58), the process of determining teachers’ benefits within your school is transparent and
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fair and regular (x = 3.47), the school gives opportunities for international teaching experience (x
= 3.37), the school provides wellness programs for the teachers in the school (x = 3.29), there is
access to modern educational technology in the school (x = 3.30) and there are opportunities for
mentorship coaching (x = 3.20). It was therefore regarded that, the table reveals that there was a

moderate level of teachers’ benefit available in Oyo State Secondary Schools (x =3.42, SD =

Table 4.11: Most Used Motivational Techniques by Princi l%blic Secondary Schools
in Oyo State (N =1731) 6

S/N Items Weighté(k@n Decision Ranks

1. Support for Professional Developmerx@. Moderate 3rd

1.54) according to the study threshold

2. Teachers Compensation and .@
&

Welfare Packages '\AQ 3.29 Moderate 2nd
3. Teachers’ Frin &ﬁts 3.42 Moderate I
X
N
Grand Weiglited M¢an 3.23 Moderate Levels

The most@rémotiva‘[ional techniques by principal in Private Secondary Schools in Oyo State

teachers\ﬁinge benefits (x = 3.42)
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Research Question Three: What is the status of physical learniironment in public
secondary schools in Oyo state, Nigeria?

Table 4.12: A Status of Physical Learning Environment P@ Secondary Schools in Oyo

State (N = 3900)
S/N  Items N SA A SD X SD
Conducive Learning Environment @ )
98 868 591

1. The physical layout of my classroom 3900 1343’6
supports my learning needs

2. The availability and condition of 390 %05 1168 682 745

classroom resources, such as C0 33.5%  30.0% 17.5% 19.1% 278 116
whiteboards and  projectors s é ' '

satisfactory

3. The classroom env@ 3900 1808 1358 526 208
C

motivates you to actively pa 296% 50.0% 192% 01.2% 322 091

282% 223% 15.1% 282 0.89

in lessons

4, The cleanliness an or&%tlon of 3900 1130 1114 924 732
i 2.68 1.28

my classroom is 415% 29.8% 192%  09.5%
5. There is suffiCi furniture that 3900 1342 1132 975 451 2.86 0.82

make me, f&¥,comfortable in my 34.4% 29.0% 25.0% 11.6%
classroom ronment
The seating arrangement in my
6. classroom encourage collaboration 3900 1431 123 725 625 3.05 112
and interaction 36.7% 28.8% 18.5% 16.0%
The noise level in my school is
7. distracting to learning 3900 1221 1329 865 485 2.84  0.84

31.3%  34.1% 222% 12.4%
The physical environment of my
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8.

classroom promotes a sense of safety 3900 1214 1422 734 530
and security 31.1% 36.5% 18.8% 13.5% 2.85 092

Weighted Mean Score (x) = 2.88 (0.99); General Decision = Moderate Level

Source: Fieldwork Survey, 2025
KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagree (2) and SD = Strongly Disagree (1);

S.Dev = Standard Deviation
Threshold: 0.000-2.499 = Low; 2.500-3.499 = Moderate; 3.500 to 4.499 = Hi%&i 4.500-

5.000 = Very High
O

Table 4.12 shows the status of physical learning environma«oonducive learning
environment) in public secondary schools in Oyo State, Nigeria. Qng scale of ' Strongly
Disagree” (1)' to ' Strongly Agree” (4)' was used with a criteri 3.50 set for the study. Eight
(8) items were set to measure the status of physical le%in environment (conducive learning
environment) in public secondary schools in Oyo @\!igeria. Among the items, one (1) are
remarked "very low". It implies majority of @r secondary school students opined that the
physical layout of my classroom supp{Q' heir learning (x = 2.82), the availability and
condition of classroom resources éh as whiteboards and projectors is satisfactory (x =2.78),
the classroom environme t@vates you to actively participate in lessons (x = 3.22), the
cleanliness and orgam %of my classroom is satisfactory (x = 2.68), there is sufficient
furniture that m@e feel comfortable in my classroom environment (x = 2.86), the seating
arrangementjunmy classroom encourage collaboration and interaction (x =3.05), the noise level
in my@h;% is distracting to learning (x = 2.84) and the physical environment of my classroom
promotes a sense of safety and security (x = 2.85). It was therefore regarded that, there was a

moderate level of conducive learning environment in Oyo State Secondary Schools (x =2.88, SD

=0.99) according to the study threshold.
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Table 4.12:B: Status of Physical Learning Environment Public Sec(‘{ary Schools in Oyo

State (N =3900) .
S/N  Items N SA A D SD X SD
School Safety S
1. The school's safety measures are 3900 1243 1098 591
continuously evalugted and updated 31.9% 28. 4.8% 15.2% 276 1.69
to address evolving threats and
challenges rb

2. The school has security personnel, 3900 130 ’b 168 882 545
such as guards or monitors that 2909% 22.6%  14.0% 2.83 1.86

physical  security,  such  as 36.1% 29.7% 23.7% 105% 291 15]
surveillance cameras and controlledA ’ ’

access points

4. The school put measures in% to 3900 1330 1224 824 522
secure entrances and exits the 34.1% 31.4% 21.1%  13.4% 2.86 1.68

3
ensure safety of students and staff %
3. The school is equipped with the 39@%’\\' 08 1158 926 408

school premises . 5\'

5. The school facilitie@emgned to 3900 1342 1532 775 251 301 022
minimize poten azards and 34.4%, 393% 199% 06.4% ’ ’
promote overal
The schoegl %resses and prevents

6. bullying harassment among 3900 1231 1203 781 685 2.76  0.92
students 31.6% 30.8% 20.0% 17.6%

The school has facilities equipment

7. to handle emergencies, ensuring the 3900 1321 1023 855 701

safety of students and staff o 26.2% o o
33.9% 22.0% 17.9% 276 0.64

The school first aid supplies to

handle medical emergencies
8. 8 3900 1214 1142 g34 710

29.2%
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31.1% 21.4% 18.2% 2.73  1.32
Weighted Mean Score (x) = 2.83 (1.23); General Decision = Moderate Level

Source: Fieldwork Survey, 2025

KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagree (2) and SD = Strongly Disagree (1);
S.Dev = Standard Deviation

Threshold: 0.000-2.499 = Low; 2.500-3.499 = Moderate; 3.500 to 4.499 = High and 4.500-
5.000 =Very High

Table 4.12b. shows the status of physical learning environment (school sanAN public
secondary schools in Oyo State, Nigeria. The rating scale of ' Strongly @ee” (1) to '
Strongly Agree” (4)' was used with a criterion of 3.50 set for the stud@&ht (8) items were set
to measure the status of physical learning environment (schoo@y) in public secondary
schools in Oyo State, Nigeria. Among the items, one (1) ar ed "very low". It implies that
majority of the senior secondary school students opi@hat the school's safety measures are
continuously evaluated and updated to address ng threats and challenges (x = 2.76) the
school has security personnel, such as guar x\gonitors that ensure safety of students and staff
(x = 2.83), the school is equipped wi@h&’ ysical security, such as surveillance cameras and
controlled access points (x = 2.9%% school put measures in place to secure entrances and exits
to the school premises (6@6), the school facilities are designed to minimize potential
hazards and prome‘@all safety (x = 3.01) the school addresses and prevents bullying or
harassment ar% dents (x = 2.76), the school has facilities equipment to handle emergencies,
ensuring @réfety of students and staff (x = 2.76) and the school first aid supplies to handle
medical emergencies (x = 2.82). It was therefore regarded that, the table reveals that there was a

moderate available in term of school safety in Oyo State Secondary Schools (x =2.83, SD = 1.23)

according to the study threshold.
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Table 4.12:C Status of Physical Learning Environment Public Sec@r chools in Oyo

State (N =3900) \('\
NA

S/N Items N HA MA LA X SD

School Facilities Q>J

1. The school provide spaces for 3900 1343 109 68 791
stu'de'n‘t clubs and extracurricular 38.3% 208%  08.0% 2.74  0.69
activities

2. The availability and condition of 3900 1 ’b 168 782 445
cafeteria and dlnlng facilities in the N 28.2% 17.7% 06.2% 2.95 0.86

school is satisfactory .
3. The school has a functional library 39 ’\'1 08 1358 526 208 322 091

that is equipped with resources and ‘\ 206% 50.0% 192% 01.2%
seating that encourages students, t%

lear n \
4. The school provides adequate, s %s 3900 1630 1214 724 332 3.06 1.28
for extracurricular acti&s d 415% 298% 192%  09.5%

sports (:\\'

5. My school functional and 3900 1342 1132 875 551 2.83 0.78
comfortab}%( y spaces outside of 34.4%  29.0% 224% 142 %
the classroomd for student relaxation

and socialization

6. The school's science laboratories is
equipped with up-to-date materials 3900 1200 1120 960 620 2.74  0.62
and ‘1nstrur‘nents for effective 308% 28.7% 24.6%  15.9%
experimentation

7.

The school provide and maintain
sports facilities, such as fields and
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equipment 3900 1221 1129 865 685 2.74  0.64
31.3%  29.0% 22.1% 17.6%
The school provide and maintain

facilities for extracurricular 3900 1314 1042 834 710 257 032

activities, clubs, and student . . . .
organizations 33.7% 26.7% 21.4% 18.2%

Weighted Mean Score (x) = 2.85 (0.67); General Decision = Moderate Level

Source: Fieldwork Survey, 2025

KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagree (2) and SD = Strong gree (1);
S.Dev = Standard Deviation

Threshold: 0.000-2.499 = Low; 2.500-3.499 = Moderate; 3.500 to 4.499(} and 4.500-
5.000 = Very High

Table 4.12c shows the status of physical learning environment facilities) in public
secondary schools in Oyo State, Nigeria. The rating scale of %gly Disagree” (1)' to '
Strongly Agree” (4)' was used with a criterion of 3.50 set udy. Eight (8) items were set
to measure the status of physical learning environmen hool facilities) in public secondary
schools in Oyo State, Nigeria. Among the items, 0@ are remarked "very low".

It implies that majority of the senior ndary school students opined that the school
provide spaces for student clubs and @;éae icular activities (x = 2.74), the availability and
condition of cafeteria and dinin ities in the school is satisfactory (x = 2.95), the school has
a functional library that @ped with resources and seating that encourages (x = 3.22), the
school provides ad.e@spaces for extracurricular activities and sports (x = 3.06), my school
has functiona ngcdrnfortable study spaces outside of the classroom for student relaxation and
socializat@\x = 2.83), the school's science laboratories is equipped with up-to-date materials
and in%ﬁ‘ents for effective experimentation (x = 2.74), the school provide and maintain sports
facilities, such as fields and equipment (x = 2.74) and the school provide and maintain facilities
for extracurricular activities, clubs, and student organizations (x = 2.57). It was therefore

regarded that, the table reveals that there was a moderate available in term of school facilities in

Oyo State Secondary Schools (x =2.85, SD = 0.67) according to the study threshold
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4.3 Test of Hypotheses

Hypothesis One: There will be no significant joint influence of principals’ motivational
techniques (teachers’ compensation and welfare package, teachers’ fringe benefits and supports
for professional development of teachers) and physical learning environment (school safety,
conducive learning environment and school facilities) on students’ attitude towards learning in
Table 4.13: Summary of Regression Analysis Showing Joint Influe of Principals’
Motivational Techniques (Teachers’ Compensation, Teachers’ Bg , and Support for
Professional Development of Teachers) and Physical Learning E % ment (School Safety,
Conducive Learning Environment and School Facilities) on%ents’ Attitude towards

Learning in Oyo State Public Secondary Schools, Nigeria 0
P\

Oyo state public secondary schools.c

ANOVA  N\)
Sum of Mean Q Decision
Model Squares Df Squ’aié F Sig.
1 Regression 47204.883 6 7867.480  4.080 .001 Significant
Residual 7508.739 3894 1.928
Total 54713.622 3900
Model Summary -
R =.505 QQ\
R Square =.243
Adjusted R Squ@l
Standard EHS{ Estimate = 1.883
Dependent YV, : Students’ Attitude towards Learning

Predict :zéonstant), Teachers’ Compensation and Welfare Package, Teachers’ Fringe
Benefits, and Support for Professional Development of Teachers, School Safety, Conducive
Learning Environment and School Facilities

NB: _Anova value is significant at p<0.05

Field Work, 2025
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Table 4.13 showed that there exists a significant joint contribution of Principals’ Motivational
Techniques (Teachers’ Compensation and welfare packages, Teachers’ fringe benefits, and
Support for Professional Development of Teachers) and Physical Learning Environment (School
Safety, Conducive Learning Environment and School Facilities) on Students’ Attitude towards
Learning in Oyo State Public Secondary Schools, Nigeria (Fg, 3304 = 4.080, P<0.05). This result
showed that the model is a very good fit of the data. The null h Qsi which
states that there will be no significant combined influence of Princ%}lﬁMotivational
Techniques and Physical Learning Environment on Students’ Attitards Learning was
rejected. The alternate hypothesis was thus accepted. In the mc@%ary (R =.505; R Square

= .243; Adjusted R Square = .261), the R value, als n as the multiple correlation
coefficient, shows the strength and direction of t @relationship between the dependent
variable (students’ attitude toward learnin all independent variables (Principals’
Motivational Techniques and Physical Le%% nvironment) taken together. It usually ranges
from O to 1, with higher values ind@g a stronger relationship. Thus the R value of 0.505
indicates a good relationship 'be%gﬁ the variables. The R-squared indicates the proportion of

\

the total variance in the @%nt variable (students’ attitude toward learning) that is explained
by the indepen @ables (principals' motivational techniques and physical learning
environment) Qodel. Thus, the R-square value of .243 shows that 24.3% proportion of
mrian@%dents’ attitude can be explained by principals' motivational techniques and

physical learning environment.

However, the adjusted R square value gives a more accurate report. The adjusted R square value
of .261 indicates that the predictors (principals' motivational techniques and physical learning

environment) explain 26.1% variation in students’ attitude toward learning in Oyo State Public
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Secondary Schools, Nigeria. Therefore, the other 74.9% could be caused by errors or predictors

other than those included in the model 1.

R

Hypothesis Two: There will be no significant relative influence of p(gggﬁs’ motivational
techniques (Teacher Compensation, Teachers’ Fringe Benefits and rt for Professional
Development of Teachers) and Physical Learning environmen 1 Safety, Conducive
Learning Environment and School Facilities) on students’ attitude fewards learning in Oyo state
public secondary schools.

i Qlative Influence of Principals’
elfare Packages, Teachers’ Fringe
f Teachers) and Physical Learning
nvironment and School Facilities) on
Public Secondary Schools, Nigeria

Table 4.14: Summary of Regression Analysis Show
Motivational Techniques (Teacher Compensatio
Benefits and Support for Professional Develop
Environment (School Safety, Conducive Lear
Students’ Attitude towards Learning in O@

\
Coefficients .
X5
Model standardized Standardized T Sig.
. A efficients Coefficients
Q\ B Standard  Beta
Error
1 (Constant) '@ 21.269 354 60.008 .000
Teachers (c%mpensaﬁon 101 084 1.729 35.444 005
and Wel ckages
Te%& Fringes Benefits 282 074 141 1.816  .000
Supports  for Professional .022 .072 011 1.201 .005
Development
School Safety .081 .064 .047 1.256 .005
School Facilities .035 152 053 1.004 .000
Conducive Learning .065 .043 132 1.103 .005
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Environment

Source: Fieldwork, 2025
*t-value significant at P<0.05

The regression analysis in Table 4.14 reveals the relative influence of Principals’ Motivational
Techniques and Physical Learning Environment on the Students’ Attitude towar@rning in
Oyo State Public Secondary Schools, Nigeria. The intercept term (Constant)(in es that when
both Principals’ Motivational Techniques and Physical Learning F@%nent are zero, the
predicted Students’ Attitude towards Learning is approximately%@ units. This intercept
provides a baseline level of students’ attitude towards le Oyo state public secondary
schools, Nigeria in the absence of any inﬂuen,ca%om the predictor variables. The
coefficients for Independent Variables (Princi otivational Techniques and Physical
Learning Environment) represent the ch &1 the dependent variable (students’ attitude
towards learning in Oyo state publioéjéc\l'%ary schools, Nigeria) associated with a one-unit
change in each predictor Variab\JQ%ﬂe holding the other variable constant. Table 4.11b shows
the coefficients of mu&@Qregression analysis for the relative influence of Principals’
Motivational Tech@ (teachers’ compensation and welfare packages, teachers’ fringe
benefits and “sup for professional development of teachers) and Physical Learning
Environn%%chool safety and school facilities) on students’ attitude towards learning in Oyo
state phllc secondary schools, Nigeria

The table shows that the beta coefficient () and t-values for teachers’ compensation and
welfare package (B =.101; t = 1.447; p < .005), teachers’ fringe benefits (f =.282;t = 1.816; p
<.000), supports for professional development (f =.022; t = 1.201; p < .005), school safety (B
=.081; t = 1.256; p < .005), school facilities (f =.035; t = 1.004; p < .005), and conducive
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learning environment (f =.065; t = 1.103; p < .005), are significant at P>0.05. Therefore, the
results show that the differences on students’ attitude towards learning in Oyo state public
secondary schools, Nigeria can be explained by Principals’ Motivational Techniques and
Physical Learning Environment, which means they are needed in the model. It means that
Principals’ Motivational Techniques and Physical Learning Environment had a positive
influence on students’ attitude towards learning in Oyo state public secondary s QIQS,Nigeria.
The empirical value of the F-value, which was calculated, is 4.080, which is sigfiificant at p <
0.001, and then we can say that the F-value is statistically significant. @!dependent variables
(Principals’ Motivational Techniques and Physical Learning Environment) are statistically and
significantly  influence = the  dependent  variabl dents’  attitude  towards
learning in Oyo state public secondary schools, gp& Therefore, Principals’ Motivational
Techniques and Physical Learning Environment dents’ Attitude towards Learning in Oyo
State public Secondary Schools, Nigeri \ahe statistically significant. In summary, both
Principals’ Motivational Techniques {G%Bhysical Learning Environment play important roles in
influencing students’ attitude 1@% learning in Oyo state public secondary schools, Nigeria,
with having a relativeh@%er influence. These findings emphasize the significance of

addressing both ipals’ Motivational Techniques and Physical Learning Environment

consideration oSter a supportive and committed teaching environment.

O

4.4 \QI/ ssion of Findings

The study examined Principals’ Motivational Techniques (teachers’ compensation and
welfare packages, teachers’ fringe benefits and support for professional development of teachers)
and Physical Learning Environment (conducive environment, school safety and school facilities)

on students’ attitude towards learning in Oyo state public secondary schools, Nigeria. The study
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reports the finding of this study with previous studies. Three research questions and two
hypotheses were developed for the study with the intention to determine how the independent
variables (Principals’ Motivational Techniques and Physical Learning Environment) influence

the dependent variable (students’ attitude towards learning) in Oyo state public secondary

>\

\J
The findings of this study first revealed the insight of gender distributio secondary

schools, Nigeria.

school teachers in the study. A total 727 (42.0%) respondents are malegvhile=1004 are female
which constitute (58.0%) of the total sample which shows that th%ty of the teachers are
female. It was also revealed that majority of the respondents a@tween the ages 30-39 years of
age which implies that majority of the teachers in O Qate secondary schools are quite
averagely matured age, of which most of the respo%% ave Bachelor’s degree in Education.
The implication of the result is t \@najority of the teachers have their basic
qualification as a teacher. This is in lims&some researchers who established that teachers are
expected to possess a wide range ogéa\ectual skills staff to be professionally qualified, that is,
to possess an official basic t@ training diploma or degree'. This is because for teachers to
effectively and efficien ygiver instruction, they must be knowledgeable and able to adapt to
the changing nee@/ﬁ
312 indicat@4% are less than 1-5 years of length of teaching experience secondary school

teache7\i%yo State.

pectations of students. The table also shows that that 109 shows that

In addition, 321 respondents making 11.8% of the total samples are between 6-10 years
of length of teaching experience, 565 respondents constituting 20.7% are between of 11-15years
of length of teaching experience, 1100 respondents constituting 40.0% are between of 16-20

years of length of teaching experience among the secondary school teachers, 210 respondents
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make up of 07.7% are between of 21-25 years of length of teaching experience, 104 respondents
constituting 03.8% are between 26-30 years of length of experience and finally, above 30 years
of length of teaching experience constitute age 114 which is 04.2%. (04.0%) of the teachers are
less than 5 year of teaching experience, 744 (27.0%) have 6 — 10 years of teaching experience,
1353 (50.0%) have 11-20 years of teaching experience while the remaining 520 (19.0%) are

sécondary

school teachers in Oyo State have NCE/OND/HND as educational background. Ifaddition, 1190

above 21 years of teaching experience. The table shows that 345 indicating 1

respondents constituting 45.3% of the total samples secondary school s in Oyo State have
Bachelor’s Degree, 331 respondents representing 12.1% have P ]%%tiﬁcate, 634 respondents
constituting 23.3% of the total sample of secondary schoo@ rs in Oyo State have Master’s
Degree and 116 respondents make up of 04.3% of g@ samples’ secondary school teachers
in Oyo State educational background are Mph'l/Pl%

This finding is supported by the work otivational Strategies and School Factors as
Predictors of Teachers' Commitment '(%%ic Secondary Schools in South-west, Nigeria” which
showed that majority of the @% are females, within 21-39 years of age, have Bachelor's

degree and within 8-14 y%% teaching experience®. The similarities could be that they were

both carried out i(@est Nigeria and in secondary school sector.

The result iﬁbbonsonance with the work on “Influence of Teacher Features on Instructional
Qualit}\'{n/%'ublic Secondary Schools in the South-West, Nigeria” which also noted that most
teachers are females, have first degree (Bachelors) and above 10 years of educational experience®.
This result corroborates that of a study on “Teacher’s Characteristics and Implementation of
National Curriculum for Secondary School Biology in Southwest, Nigeria” which also showed

that majority of teachers are females, have Bachelor’s degree, above 10 years of teaching
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experience and above 40 years of age’. These results are similar with the present study because

they were probably both carried out in Southwest Nigeria.

It was also recorded that the level of students’ attitude towards learning was moderate in the
public secondary school in Oyo State. (x = 2.60, SD = 1.54) which simplified that the students
are moderately motivated in Oyo State secondary schools. Moreover, studies hav%md that
students with a moderate students’ attitude to their learning are more like@experience
positive emotions, such as joy and pride, and less likely to experience neg&ivg%ﬁlotions, such as
burnout and frustration®. This corroborates a study that found th, @ents with a moderate
attitude to their learning are more likely to experience positiv@otlons, such as joy and pride,
and less likely to experience negative emotions, such as burgout and frustration’. It was well
concluded that motivation to their learning is also rr@’bkely to form positive relationships with
their colleagues and teachers. ®%

Research question two which is&&{nat are the most used motivational techniques by
principals in Public Secondary Sch@( Oyo state, Nigeria?. It was revealed that the most used
motivational techniques by p@ls in Public Secondary Schools according to the threshold as
well as decision was the t ers’ fringe benefits (x = 3.42) which is at a moderate level. This
simply means th{:d%é%a

State secong@thools. This corroborates a study on “Indication that principals who adopt the

s a moderate used of teachers’ fringe benefit by the principals in Oyo

teache?s&lge benefits can raise the level of school culture’. Principals who encouraged the
creation of surrounding for school members to communicate their perspectives and thoughts
openly regarding issues in school and accepted feedbacks and comments are the ones who allow
achievement of goals and objectives of their schools®’. The findings is not supported by the work

on “Motivational Strategies and School Factors as Predictors of Teachers' Commitment in Public
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Secondary Schools in South-west, Nigeria” which showed poor or low level of principals’
motivational strategies in areas of incentives such as remuneration, bonuses, allowances and
various teachers’ fringe benefits®. Although both studies were carried out in Southwest region of
Nigeria, they were carried out in two different segments of secondary school education. The
latter was carried out in senior secondary school whereas the former was conducte&n junior
secondary schools. Q

Adopting these teachers’ fringe benefit strategies by the principal m@ increase the
level of contribution on shared leadership and vision among the sch@nbers at vocational

colleges in Selangor’. This teachers’ fringe benefit strategies puts‘enCouragement towards the

members’ expressions of the school policy and problems € ay affect their work at school.

)
)
This strategy also enables teachers to be acknowled ed@e principals as professionals and not
only as teacher. This is because principals_re e teachers’ perspectives and ideas and
willingness must to put into consideration for ‘effective administration of the schools. A study

R
reported that “In contrast, principals @se teachers’ fringe benefit strategies had a significant
relationship with school cultur@g{/ere negatively correlated. This means the more principals
adopt this teachers’ fring&@%‘[ strategies in mobilizing the school teachers, the lower the level
of school culture wi %btained and this affect the attitude of the students towards learning'®’.
Adopting this@p r subject matter of the teachers may also increase the level of students’
motiv%@ards learning among the school members at vocational colleges in Selangor. This
is the assertion of an author who claimed that teachers’ perspectives, ideas and willingness must
be put into consideration for effective administration of the schools. It is supported by a study

that claimed that there is a close connection between motivational strategies and students’

attitude to learning in the secondary schools.
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This study’s finding partially agrees with the work on “School Support Services,
Principal Administrative Skills and Teacher Job Commitment in Public Secondary Schools in
Ogun State, Nigeria” which revealed a high level of support services such as library support,
health bonuses and insurance, incentives and mentoring services'!. The differences in the results
could be that the former study was carried out in only Ogun state whereas the present study was
conducted in the entire Oyo State, Nigeria. This result does not align with th. tQa ork on
“Employee Benefits as Predictor of Teachers' Job Satisfaction in Public %Q Schools in
Southwest, Nigeria” which revealed that teachers receive low level of exinsurance benefits'?.
This corroborates with “A related author who posited that one t@gest benefits reported by

@ increase in the

proponents of  performance-based  rewards i

motivation of teachers'3. It was argued that pe op@e-based pay will increase teacher

motivation by adequately rewarding productivit s. This perspective links the attitude of
teachers to student outcomes, by arguina% once the motivation and skill of the teacher
8
determine salaries, teacher quality wi C‘%‘improved. In support with the above corroboration, a
‘study argues that performa@gﬁed pay is about motivating people, and developing
performance-oriented cuN@Q“. Teachers, who are not motivated by financial rewards, can be
encouraged with no cial rewards!#. These rewards could be satisfaction from high student
achievement, @(gﬂ(tion, influence, learning new skills, and personal growth. = More also, a
study %@ teacher remuneration in Latin America and argues that the current structure fails
to “incentivize” appropriate or desired teacher characteristics and behavior!>. He discusses, how
promotions typically distance teachers from the classroom, and he criticizes the lack of linkages

between pay and actual teacher practice.
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Research question three which is - What is the status of physical learning environment
(conducive learning environment, school facilities and school security) in public secondary
schools in Oyo state, Nigeria?. It was revealed that the status of physical learning environment is
moderate for conducive learning environment (x = 2.88), school security (x = 2.83 and school
facilities (x = 2.85) in the public secondary schools in Oyo State. The findings is supported by
the work on “The Effects of Physical Learning Environment on Students' Acade Qﬁer rmance
in Secondary Schools in Ogun State, Nigeria” which showed moderatg, le of physical

learning environment in areas of school facilities and school sa@\bt high in learning

O

This result is partially supported by the work ongct of Learning Environment on

environment'© .

Students' Attitudes towards Learning Mathematics i@%rian Secondary Schools in Osun State,
Nigeria” which showed a high level of lear@ironment in the area of conducive learning
environment in the secondary schools& rhaps, the differences in both studies could be
differences in the geographical are@%(gr were carried out. The former was carried out in Osun

in Southwest Nigeria wherea@tter was done in Oyo State in Southwest Nigeria.

This study’s resulf 4 consonance with that of a work on “The Influence of Classroom

high leve ysical Learning Environment in area of Classroom Environment and school

Environment Sn gmdent Attitudes and Engagement in Ondo State, Nigeria” which revealed a
facilitiektﬁaintenancels. Similarities observed in both studies could be that they were both
carried out in Southwest Nigeria and in secondary schools. The differences in the results could

be that the former study was carried out in only Ondo State whereas the present study was

conducted in the entire Oyo, Nigeria.
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It was revealed of a significant influence of multiple regression analysis for the joint
influence of Principals’ Motivational Techniques (Teachers’ Compensation and welfare
packages, Teachers’ fringe benefits, and Support for Professional Development of Teachers) and
Physical Learning Environment (School Safety, Conducive Learning Environment and School
Facilities) on Students’ Attitude towards Learning in Oyo State Public Secondary Schools,

Nigeria. The regression model demonstrates a strong relationship betwee Q ptedictors
&

(Principals’ Motivational Techniques and Physical Learning Environment) e dependent
variable (Students’ Attitude towards Learning), with an overall R m@\SOS . This indicates
that approximately 50.5% of the variability in Students’ A '@wards Learning can be
explained by the combined influence of Principals’ M Qal Techniques and Physical
Learning Environment. The R-squared value of 3@6&5 that 24.3% of the variance on
Students’ Attitude towards Learning is acc d for by the predictors included in

o

the model. This indicates a high degree Ofﬁ/l tability of Students’ Attitude towards Learning

based on the combination of Pri@ otivational Techniques and Physical Learning
Environment School. The ana f variance in this study showed that the F ratio of the
regression analysis is sig@gt (Fes, 3804y = 4.042, P < 0.05). As a result of the analysis, it
showed that the "Q\'ég is not due to chance. This implies that Principals’ Motivational
Techniques (Teachers’ Compensation and welfare packages, Teachers’ fringe benefits, and
Suppo f@fessional Development of Teachers) and Physical Learning Environment (School
Safety, Conducive Learning Environment and School Facilities) jointly predict the dependent
students’ Attitude towards Learning in Oyo State Public Secondary Schools, Nigeria. It was

revealed that there exists a relative influence of coefficients of multiple regression analysis for

the relative influence of Principals’ Motivational Techniques (Teachers’ Compensation and
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welfare packages, Teachers’ fringe benefits, and Support for Professional Development of
Teachers) and Physical Learning Environment (School Safety, Conducive Learning Environment
and School Facilities) on students’ Attitude towards Learning in Oyo State Public Secondary
Schools, Nigeria. The table shows that the beta coefficient (f) and t-values for teachers’
compensation and welfare packages (B =.101; t = 1.447; p <.005), teachers’ fringe&ejleﬁts B

Q;

<.005), and

=.282;t=1.816; p <.000), Supports for Professional Development ( =.022;t = <.005),

School Safety (B =.081;t=1.256; p <.005), School Facilities (f =.035; t = 1
Conducive Learning Environment (f =.065; t = 1.103; p < .005), are ant at P>0.05. This
findings aligns with the work on ‘“Principals’ Administétiv trategies and Teachers

which showed significant

Job Performance in Secondary Schools in Osun

work, delegation of duties and _pa tory management (participation in

relative  influence of committee system@ g (staff development), team
decision-making) on teachers’ job performance". The similarities in both findings could be that
they were both carried out in secon{&}schools in States in Southwest, Nigeria. This finding
somewhat agrees with the wor\&School Support Services, Principal Administrative Skills
and Teacher Job Comnﬁ@ in Public Secondary Schools in Ogun State, Nigeria” which
revealed a signifi ﬁative influence of principals’ supervisory, communication and staff
development Blls and library, and health incentives and mentoring services on teacher job

comm'tm@ The similarities in both findings could be that they were both carried out in

secondary schools in States in Southwest, Nigeria.
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Chapter Five
Conclusion
This chapter presents the summary of findings; conclusion and recommendations based

on the findings, contribution to knowledge and suggested area for further research.

5.1 Summary of Findings \

This research work was carried out to investigate principals’ motivation@ niques and
physical learning environment on students’ attitude towards learning in p%c ondary schools,
Oyo state, Nigeria. The demographic findings of teachers showed ajority of them, 727
(42.0%) respondents are male while 1004 are female whic@nstitute (58.0%) of the total
sample. It also indicates that 270 which is 15.6% are betweetv20 — 29 years less than 30years of
age among the secondary school teachers In additio@ respondents constituting 52.5% of the
total samples are between 30-39 years of age@rgpondents constituting 23.7% are between of
40-49 years of age, and 142 (08.2%) re@ents are 50 years of age and above. 45 indicating
02.6% secondary school teachers@{ao State have Diploma as educational background. In
addition, 1190 respondent cj@ituting 68.7% of the total samples secondary school teachers in
Oyo State have Bachelor’s Degree, 131 respondents representing 07.6% have PGDE
certificate, 334Q§}0%ents constituting 19.3% of the total sample of secondary
school tea in Oyo State have Master’s Degree and 31 respondents make up of
01.8%\& total samples’ secondary school teachers in Oyo State educational background are
Mphil/PhD.

In addition, a total of 688 (53.8%) respondents are female while 592 were male which
constitute (46.2%) of the students in colleges of education, Southwest, Nigeria. 459 indicating

35.9% are between 18 -25 years. In addition, 383 respondents constituting 29.9% of the total
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samples are between 26 - 30 years of age, 274 respondents constituting 21.4% are between of 31
- 35years of age and 164 respondents make up of 12.8% who are above 36 years of age. 30
indicating 18.5% marital status of the students in colleges of education are single, 94 respondents
constituting 58.0% of the total of marital status of the students in colleges of education are
married. 18 respondents constituting 11.1 % of the total sample number of marital status of the

o&he total

students in colleges of education are widow and 20 respondents make up of 12 Q

samples’ number of marital status of the students in colleges of education ar€” separated by

marital status. Q
It was also recorded that the level of students’ attitude w%eaming was moderate in
the secondary school in Oyo State (x = 2.60, SD = 1.54) leliﬁed that the students have
moderate attitude towards learning in Oyo State s schools. Moreover, it was revealed
that the most used motivational techniques@als in public secondary schools on the
teachers was the teachers’ fringe benefits (x= 3%2) which is at a moderate level and lastly it was
.
revealed that the status of physical {(%}ing environment is moderate for conducive learning

environment (x = 2.88), schoo@g‘{ty (x = 2.83 and school facilities (x = 2.85), in the public

secondary schools in Oyo,%?
Test of h@one showed that the analysis of variance the F ratio of the regression

analysis is sig@:a t (Fs, 3804y = 4.042, P < 0.05) and the relative influence showed that the beta
standa, di@%efﬁcients and t-values for teachers’ compensation and welfare package (f =.101;
t = 1.447; p < .005), teachers’ fringe benefits (f =.282; t = 1.816; p < .000), supports for
professional development (B =.022; t = 1.201; p < .005), school safety (p =.081; t = 1.256; p
<.005), school facilities (f =.035; t = 1.004; p < .005), and conducive learning environment (3

=.065; t=1.103; p <.005), are significant at P>0.05.
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5.2 Conclusion

On the basis of the summary of findings, it can be generally concluded that Principals’
Motivational Techniques and Physical Learning Environment significantly influence students’
attitude towards learning in Oyo State public secondary schools, Nigeria. Specifically, it can be
concluded that principals’ motivational techniques moderate level of adoption of teachers’
compensation and welfare packages, teachers’ fringe benefits, and support Q&oessional
development of teachers, and moderate level of school facilities, conducive léarniffg environment

and school safety could be responsible for the moderate level of @ts’ attitude towards

5.3  Recommendations Q :

On the basis of this study’s findings, the researcher ir% the following recommendations:

learning in Oyo State Public Secondary Schools, Nigeria

1. The government and educational aut@fgn Oyo State should prioritize the provision
of adequate facilities required for effmd&aching and learning in public secondary schools.
2. The government and educ@&cg\authorities in Oyo State should enhance professional
development opportunities é@eachers through seminars, workshops, conferences and
mentorship to improve teaching pedagogy, thereby making students develop a positive attitude
towards learningC:\\'

3. Schg@horities in Oyo State should put in place robust security measures to foster a
positiv\{egﬁing environment and strengthen students’ commitment to learning

4. Principals should improve their level of motivation by creating a blend of compensation
and welfare packages, teachers’ fringe benefits, and support for professional development of

teachers.
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5. Principals should put in place effective and continuous maintenance culture for existing

school facilities to prevent deterioration.

5.4 Contribution to Knowledge
This research has added to knowledge conceptually, empirically and theoretically by addressing
various gaps in literature. \

i. Conceptual Contribution OQ

Various concepts and constructs were used and discussed in thiKngy./They included

b

Teachers’ Teachers’ compensation and welfare packages, Teacher benefits, Support for
Professional Development, School Safety, Conducive Lee@g nvironment and School
Facilities of Teachers. Some previous studies failed to thoroughly demystify the above concepts

and variables as they were done in this present @Hence, this study has contributed to

knowledge by providing a better insights ar@ ication of the above concepts than the way

they were used and discussed in prior sﬂ@
Empirical Contribution . @

Previous empirical sm@; showed that there are dearth of scholarly works on the level of
teachers’ commi{o@the school, students and profession in universal basic education in
Southwest, Nigeria. A thorough examination of the previous studies revealed huge scarcity of
Works@ncipals’ Motivational Techniques (Teachers’ Compensation and welfare packages,
Teachers’ fringe benefits, and Support for Professional Development of Teachers) on students’
Attitude towards Learning in Oyo State Public Secondary Schools, Nigeria. Most previous

studies focused more on the influence of principal administrative strategies, techniques and
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even practices on teachers’ job performance and effectiveness but rarely on students’ attitude

towards learning.

Also, a thorough examination of the above studies revealed huge scarcity of studies on
Physical Learning Environment (School Safety, Conducive Learning Environment and School
Facilities) on students’ Attitude towards Learning in Oyo State Public Seconda,L\Schools,
Nigeria. The few previous studies focused more on the influence of em I@eneﬁts on
teachers’ satisfaction and the teaching process not students’ attitude towards=learning in Oyo
State Public Secondary Schools, Nigeria. This study therefor Qributes to empirical
knowledge by revealing that there exists a significant j %relative contribution of
principals’ motivational techniques (teachers’ compensationgand welfare packages, teachers’
fringe benefits, and support for professional devel@at of teachers) and Physical Learning
Environment (School Safety, Conducive lﬁ\@ Environment and School Facilities) on

students’ Attitude towards Learning in Q&ate Public Secondary Schools, Nigeria.

)

ii. Theoretical Contrib @

The Functional The(@\ titudes, pioneered by Daniel Katz in 1960, offers a valuable
framework for un ding how attitudes play diverse roles in individuals' lives. The
Functional T o&amines the correlation between attitudes and endeavors with respect to an
individua@&ational framework and this approach seeks to illuminate the intricate interplay
between\€xternal stimuli and internal motivations, shedding light on both the diverse
motivational forces prompted by a given situation and the personalized methods individuals
employ to navigate and achieve their objectives. This theory supports the influence of
motivational techniques of the principals on students’ attitude towards learning in Oyo state

secondary schools. Principals as administrators adopt various motivational techniques with
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regards to their beliefs, observations and what they feel is best suited to the teachers’ needs and

the physical learning environment so that they may guide the teachers through their path in the

obtainment of their daily studies activities. This implies that the principal adopts motivational

techniques, strategy or behaviour that he or she considers the most appropriate in his/her

administration to suit the students’ needs and hence improve their learning. These practices
o

include — teachers’ compensation and welfare packages, teachers’ fringe benefits Q port for

O
,\b

The Theory of Planned Behavior (TPB) can also be applied erstand how students'

professional development of teachers.

attitudes toward learning are influenced by the physical learnivironment. It was propounded
by a theorist in 1967. This theory renders support to@ influence of physical learning
environment on students’ attitude towards learﬁﬁ he physical learning environment
encompasses factors such as classroom desi@%g arrangements, lighting, temperature, and
overall atmosphere. Students' attitudes.to@; learning can be influenced by their perceptions of
these environmental factors. For &le, if students perceive the learning environment as
comfortable, welcoming, a@ducive to concentration, they are likely to have positive
attitudes toward learning. tive attitudes may lead to increased engagement, participation, and

[ ]
a generally more (av%%fﬁ e disposition toward academic tasks.

5.5 Sl%’éted Areas of Further Research

In furtﬁ/studies, qualitative research approach which involve the use of in-depth interviews,
case studies and focus group discussions can be adopted to provide qualitative information on the
research topic. Mixed study research design can therefore be used in further study. The
demographic characteristics of the teachers could be considered as moderating variables in

further studies. This will help to ascertain if there exists significant moderating influence of
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teachers’ age, gender, years of educational experience, and academic qualifications on the
relationship between the independent variables (principals’ motivational techniques and physical
learning environment) and the dependent variable (students’ attitude towards learning in Oyo

state secondary schools).

Other sectors such as primary or elementary school can be used in further studies. % indices
of principals’ motivational techniques and physical learning environment @Je used in
further studies. Mediating or intervening variables may be used in fu ergteﬁies to show if
principals’ motivational techniques and physical learning enV influence students’

attitude towards learning in Oyo state secondary schools throu@ot er variable (s).
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Appendices
Appendix I
Research Instruments
Principals’ Management Styles Questionnaire (PMSQ)
Department of Arts and Social Science Education, Faculty of Education, Leq&?ity
O
Dear Respondent, ’\(J

I am a student of the above named university. I am ca t a study to examine

University, Ibadan, Oyo State, Nigeria

principals’ motivational techniques and physical learning @ronment as determinants of
students’ attitude towards learning in Oyo State Seco @Schools. Your responses to this

questionnaire will be of great value and would be tr%b/ith utmost confidentiality.

. SECTION A: Demographic Informati&:\hEk (\) in the box appropriate to your response

(to be answered by students) é;\\.

S
1. Gender: Male () @le ( )

2. Age: 10 — 15years () W6- 20 years () Above 20 years ()
&
\?:b
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SECTION B: Physical Learning Environment

Please tick (V) the appropriate box in front of the statements that describe your opinion (Tick (\)
SA = Strongly Agree (4), A = Agree (3), D = Disagree (2), SD=Strongly Disagree (1)

SA |A |D |SD

S/N Items 4 3 2 1
Conducive Learning Environment ,S\
1 The physical layout of my classroom supports my learning needs PLON
2 There is sufficient furniture that make me feel comfortable in my \ J‘
classroom environment «
3 The seating arrangement in the classroom encour: ) N

collaboration and interaction

4 The noise level in my school is distracting to learning  z~_ >

5 The cleanliness and organization of my classroom is satiS€aclory

6 The physical environment of my classroom promotes\@nse of
safety and security O\

7. The classroom environment motivates you to Gbﬂy participate
in lessons

O
8. The availability and condition of class OQQ\Qources, such as
whiteboards and projectors is satisfac;&g

School ms

9. The school provide spaces fo @ﬁt clubs and extracurricular
activities Q

10. | The availability and condition of cafeteria and dining facilities in
the school is satisfac

12. | The school has a fuhefional library that is equipped with

resources angd s@%g that encourages students to learn
13 | The schoo prbx}de adequate spaces for extracurricular
activitiés a orts

14 | My s@has functional and ccomfortable study spaces outside
ssroom for student relaxation and socialization

of
15 Y{e( chool's science laboratories is equipped with up-to-date
materials and instruments for effective experimentation

16. | The school provide and maintain sports facilities, such as fields
and equipment

School Security

17. | The school has facilities equipment to handle emergencies,
ensuring the safety of students and staff

18. | The school environment is secure from external threats
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19. | The school has security personnel, such as guards or monitors
that ensure safety of students and staff

20. | The school addresses and prevents bullying or harassment
among students

21. | The school put measures in place to secure entrances and exits to
the school premises

22. | The school put measures in place to ensure the safety of students
during extracurricular activities or events

23. | The school engage in ongoing training and professional
development for students and staff on safety protocols

24. | The school first aid supplies to handle medical emergencies
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Research Questionnaire 11

Department of Arts and Social Science Education, Faculty of Education, Lead City
University, Ibadan, Oyo State, Nigeria

Dear Respondent,

I am a student of the above named university. I am carrying out a study &examine
principals’ motivational techniques and physical learning environment as Qminants of
students’ attitude towards learning. Your responses to this questionnaire w&bj of great value
and would be treated with utmost confidentiality. Q

SECTION A: Demographic Information: Tick (V) in the bo ﬁiate to your response (to
be answered by teachers) 6

l. Gender: Male[ ] Female[ ] Q
2. Age: 20 —29 years [ ]30—-39 years|[ ]40-49 e@] 50 years and above [ ]

3. Current Level of Education: Diploma| ] &helor’s degree [ | PGDE|[ ]
Master’s degree [ | MPhil/PhD [

4. Years of Teaching Experience: ltﬁrs [ ] I1—-15years[ ] 16—20 years
21 —-25years[ ] 26-30[ ] 3{@3 and above [ ]

SECTION B: Principals’ Moti:@nal Strategies Questionnaire (PMSQ) (To be answered
by Teachers) %

Instruction: Please tick@ e appropriate box in front of the statements that describe your
opinion (Tick (V) SA ngly Agree (4), A = Agree (3), D = Disagree (2), SD=Strongly

Disagree (1) . 5\\'

Principals’ Motivational Techniques Questionnaire (PMTQ)

fb\) Principals’ Motivational Strategies
Q,

N

S/N Wpals Support for Professional Development. The Principal: SA|A[SD|D

1 creates meetings and study groups for teachers to help them improve in
their knowledge and skills

2 allows teachers to attend conferences in their area of profession

3 mentors teachers to improve in their profession
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4 ensures seminars and workshops involving experts/keynote speakers
are regularly organized for teachers within the school premises
5 identifies the specific areas requiring retraining for teachers
6 facilitates collaborative professional development initiatives for
teachers
7 leverage technology to enhance access to professional development
resources for teachers A‘
8 engage in discussions with me about my professional growth and goals \
9 stays informed about emerging trends and best practices in teacher (Q
professional development 4\ =
N
10 | addresses barriers or challenges that teachers may face in partieipating
in professional development opportunities
Teacher’ s Compensation and Welfare Packages (\\) SA SD
11 | I am satisfied with the current salary structure pro@d\fy the school
12 | The compensation packages offered by the scWe competitive
compared to other institutions fb
Ala)
13 | Salary raises or bonuses are awarded to \?&a\‘ﬁers in my school often
14 | Are there opportunities for pro BQ ‘) leadership positions in my
school e)
‘O
15 | My school offers perforn c-based incentives or bonuses for
exemplary teaching \\Q
Teachers’ Frmg&\l{eﬁts
16 | My school(provides'benefits packages including health insurance,
retirement plafis, etc.
17 g@ additional perks or incentives offered to teachers beyond
% alary and benefits
18 | The school adequately values and rewards teachers' contributions
beyond monetary compensation
19 | The process of determining teachers’ salary raises, promotions, and
other benefits within your school is transparent and fair and regular
20 | there any areas where the school could improve its compensation,
promotion, benefits, or welfare packages for teachers
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Research Questionnaire 111

Department of Arts and Social Science Education, Faculty of Education, Lead City
University, Ibadan, Oyo State, Nigeria

Dear Respondent,
I am carrying out a study to examine principals’ motivational techniques and physic&lleaming

environment as determinants of students’ attitude towards learning. Your res to this

questionnaire will be of great value and would be treated with utmost conﬁd tia

Section A: Demographic Information

1. Gender: Male [ ]| Female [ ] O
2. Age: 10 - 15years [ ] 1620 years [ | Above 20 yiirs

3. Class: SSS2 [ ]

Instruction: Please tick (V) the appropriate box in fro e statements that describe your
opinion (Tick (\) SA = Strongly Agree (4), A = 3@3) D = Disagree (2), SD=Strongly

Disagree (1)
SECTION B: Students’ Attitude towards Lear uestionnaire (SATLQ)
\ Al
S/N N SA|A|D|SD

1 I participate in classroom discu {@s arld activities

2 I am actively involved in %ﬂg activities

~
3 I find it easy to co@?ny learning demands

4 I do not wantt\ , because I do not like working/studying
C\

5 Learning has.always interested me

6 Ico my going to school unnecessary
AN

7 I anr’bored while listening to subjects in the class

8 I am motivated to learn
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Appendix 11

Computation Results from SPSS Analysis

Teacher Gender Distribution of Respondents

Frequency  Percent Valid Cumulative
percent percent
Valid Male 727 42.0 42.0
Female 1004 58.0 58.0 AA
Total 1731 100 100 Q N
N

Age Range of Respondents of School Teachers in Oyo State O N
N\

Frequency  Percent V Valid Cumulative
0 percent percent
Valid |20 - 29 years 270 156 S 156
30 - 39 years 909 5@7 52.5
40 — 49 years 410 \Q : 23.7
50 years and above | 142 \\ 8.2 08.2
Total 17z 5\\'\ 100 100
&
QO
Education Qualifications \_)
. \ Frequency  Percent Valid Cumulative
C ,\' percent percent
Valid | Diplothas 45 02.6 02.6
Ba%or's Degree 1190 68.7 68.7
131 07.6 07.6
\ asters’ Degree 334 19.3 19.3
" Mphil/PhD 31 01.8 01.8
Total 1731 100 100
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Years of Teaching Experience of Secondary School Teachers in Oyo State

Frequency Percent Valid Cumulative

percent percent
Valid 1 — 10 years 48 02.8 02.8
11 - 15 years 71 04.5 04.5
16 — 20 years 265 15.3 15.3
21 -25 years 1100 63.5 63.5
155 08.9 08.9
26~ 30 years 92 05.3 05.3

31 years and above A\
Total 1731 100 100

Teacher Gender Distribution of the Secondary School Students -
Frequency  Percent Valid “Umulative
percen percent
Valid Male 1861 47.7 470~ \
Female 2039 523
Total 3900 100 %@'
>
Age Range of Respondents of School Students in State
N\
Frequency  Percent Valid Cumulative
. }\« percent percent

Valid | 10 - 13 years 54 C.)\" 7138 13.8

14 — 16 years 41.1 41.1

17 = 19 years °. 24.1 24.1

20 years and above\> 816 21.0 21.0

Total 3900 100 100

C
PN
Participates,ib\g])ssroom discussions and activities
\% Frequency  Percent Valid Cumulative
percent percent

Valid Strongly Agree 1643 42.1 42.1

Agree 1098 28.2 28.2

Disagree 768 19.7 19.7

Strongly Disagree 391 10.0 10.0

Total 3900 100 100
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Am bored while listening to subjects in the class

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 995 25.5 25.5
Agree 868 22.3 223
Disagree 866 222 22.2
Strongly Disagree 1171 30.0 30.0
Total 3900 100 100

Consider my going to school unnecessary

AN
o)
\/

A
Percent Va:'(k)
P

Frequency Cumulative
percent
Valid Strongly Agree 1208 31.1 S
Agree 1358 34.8 @..8
Disagree 826 21.1 21.1
Strongly Disagree 508 13.0 O\ 13.0
Total 3900 1%@‘ 100
O
A
Am interested in Learning always . *
R
F&\q@e‘ncy Percent Valid Cumulative
R QJ percent percent
Valid Strongly Agree Q&l 130 29.0 29.0
Agree Q‘Q 1014 26.0 26.0
Disagree 924 23.7 23.7
Strongly %@; ree 832 213 21.3
Total £ \, 3900 100 100
NS
Do not w@bﬁam, because I do not like working/studying
AN
v Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1342 34.4 34.4
Agree 931 24.0 24.0
Disagree 950 24.4 24.4
Strongly Disagree 677 17.4 17.4
Total 3900 100 100
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Find it easy to cope with my learning demands

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1231 31.6 31.6
Agree 1203 31.0 31.0
Disagree 821 21.1 21.1
Strongly Disagree 742 19.0 19.0
Total 3900 100 100 3
Am actively involved in learning activities Q A
(@
Frequency  Percent Valid ‘Gumulative
percent £ ercent
Valid | Strongly Agree 721 18.5 185 ~~N\
Agree 829 21.3 21. 0
Disagree 1245 32.0 3%
Strongly Disagree 1105 28.3 m.3
Total 3900 100 NS00
Y
Am motivated to learn during classes
- N0)
Frequency t Valid Cumulative
AN\ percent percent
Valid | Strongly Agree 614 N¥15.7 15.7
Agree 863, 5& 22.1 22.1
Disagree 12:%\ 31.4 31.4
Strongly Disagree & 30.8 30.8
Total . 13900 100 100
N
Principals Support for R@onal Development
Engage in discussions &’EM about my professional growth and goals
Q:\\' b} Frequency  Percent Valid Cumulative
percent percent
Valid S r@y Agree 1003 58.0 58.0
@ee 428 24.7 24.7
\ isagree 238 13.7 13.7
/Strongly Disagree 62 03.6 03.6
Total 1731 100 100
Facilitates collaborative professional development initiatives for teachers
Frequency  Percent Valid Cumulative
percent percent
Valid | Strongly Agree 965 55.7 55.7
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Agree 268 15.5 15.5
Disagree 382 22.1 22.1
Strongly Disagree 116 06.7 06.7
Total 1731 100 100
Provides resource or funding to support teachers’ participation in professional development
activities
Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 808 46.7 46.7 \
Agree 558 32.2 322 Q
Disagree 300 17.3 17.3 O
Strongly Disagree 65 03.8 03.8 _
Total 1731 100 100 _° t

>

Seeks feedback from me regarding my professional develo%r)eds an d interests

Frequency  Perce V' valid Cumulative
. (;b percent percent
Valid | Strongly Agree 1030 69”‘ 60.0
Agree 514 ’Q 30.0
Disagree 124 ®) 2 07.2
Strongly Disagree 63 N 03.7 03.7
Total 173‘1\\‘.\’ 100 100

N

Leverage technology to enhan\ ss to professional development resources for teachers

AN
~ Frequency  Percent Valid Cumulative
P \& percent percent
Valid Stronw ree 942 54.4 54.4
A 700 40.4 40.4
ee 55 03.2 03.2
ngly Disagree 34 02.0 02.0
otal 1731 100 100

Recognizes and celebrate my achievements and milestones in my professional development

Frequency  Percent Valid Cumulative
percent percent
Valid [ Strongly Agree 1183 68.3 68.3
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Agree
Disagree

Strongly Disagree

Total

508 293
30 0.17
10 0.06
1731 100

293
0.17
0.06
100

Stays informed about emerging trends and best practices in teacher professional development

Frequency  Percent Valid Cumulative
percent per
Valid | Strongly Agree 1221 70.5 70.5 Q
Agree 329 19.0 19.0 O
Disagree 105 06.1 06.1 (/
Strongly Disagree 76 04.4 044 A
Total 1731 100 100 NN
\/

Addresses barriers or challenges

development opportunities

that teachers may face in

ic}pating in professional

Frequency  Percedt, >  Valid Cumulative
%‘ percent percent
Valid Strongly Agree 1414 81.7
Agree 242 \&0 14.0
Disagree 34 \ 02.0 02.0
Strongly Disagree 41 « % 02.4 02.4
Total 1730877 100 100

Teachers Compensation anw&are Packages

My school offers perforn@b\ased incentives or bonuses for exemplary teaching
4
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. 5\% Frequency  Percent Valid Cumulative
( \ percent percent
Valid | Strongly-Agree 1043 60.3 60.3
358 20.7 20.7
gree 200 11.6 11.6
. [Strongly Disagree 130 07.5 07.5
Y Total 1731 100 100
There are opportunities for promotions to leadership positions in my school
Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1305 75.4 75.4
Agree 258 15.0 15.0




Disagree 100 05.8 05.8
Strongly Disagree 68 04.0 04.0
Total 1731 100 100
Bonuses are awarded to teachers in my school often
Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 958 55.3 553 \
Agree 558 32.2 32.2 Q
Disagree 126 07.3 07.3 O
Strongly Disagree 89 05.1 05.1 (
Total 1731 100 100 N

K\
3

The compensation packages offered by the school are hg)mve compared to other
institutions 6

Frequency cp& R Valid Cumulative
& percent percent
Valid Strongly Agree 1130 65.3
Agree 314 18.1
Disagree 124 07 2 07.2
Strongly Disagree 163 }\* 09.4 09.4
Total 17,11)\" ’ 100 100

R4
Q

Financial incentives such vertime bonuses, extra-curricular activities, remedial teaching
given by my emplo.yg&ourages me to be committed in my job

Frequency  Percent Valid Cumulative
percent percent
Valid y Agree 1142 66.0 66.0
ee 332 19.2 19.2
\/ isagree 175 10.1 10.1
Strongly Disagree 82 04.7 04.7
Total 1731 100 100
I receive medical allowances that cover all my health needs
Frequency  Percent Valid Cumulative
percent percent
Valid | Strongly Agree 731 42.2 42.2
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Agree 623 36.0 36.0
Disagree 321 18.5 18.5
Strongly Disagree 56 03.2 03.2
Total 1731 100 100

I am offered attractive house allowance which encourages me to be loyal to my job

Frequency  Percent Valid Cumulative
percent perc
Valid Strongly Agree 1121 64.8 64.8 Q
Agree 429 24.8 24.8 O
Disagree 165 09.5 09.5 QJ
Strongly Disagree 16 0.09 0.09 L
Total 1731 100 100 r\)\
EN

wn

Seeks feedback from the teachers regarding my professionab{e)elopment needs and interest

O\
Frequency P@ © Valid Cumulative
percent percent
Valid Strongly Agree 1254 W 72.4
Agree 342 @9.8 19.8
Disagree 100 & 05.8 05.8
Strongly Disagree 35 : ’\. 02.0 02.0
Total 130" 100 100

%\
Teachers’ Fringe Benefit Q\A
)

There are additional

E&o‘r’incenﬁves offered to teachers beyond basic salary and benefits

L
N T Frequency  Percent Valid Cumulative
A percent percent

Valid y Agree 1043 60.3 60.3
@eﬁ? 371 21.4 214
\, isagree 200 11.6 11.6
Strongly Disagree 117 06.8 06.8

Total 1731 100 100

My school provides benefits packages including health insurance, retirement plans, etc

Valid
percent

Frequency Percent

Cumulative
percent
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Valid

Strongly Agree 1305 75.4 75.4
Agree 255 14.7 14.7
Disagree 100 05.8 05.8
Strongly Disagree 71 04.1 04.1
Total 1731 100 100

The school adequately values and rewards teachers' contributions beyond monetary

compensation
N
Frequency  Percent Valid %lat‘lve
percent Ve @ent
Valid | Strongly Agree 1210 70.0 70.0 U
Agree 358 20.7 20.7
Disagree 126 07.3 07. 0
Strongly Disagree 37 02.1 O%&
Total 1731 100 100N

Q\)

2

The process of determining teachers’ benefits witp"po\ﬁr school is transparent and fair and

regular

A\,

Freg@ Percent Valid Cumulative
, percent percent
Valid Strongly Agree &(D‘ 65.3 65.3
Agree . 23.1 23.1
Disagree Mot 05.8 05.8
Strongly Disagr Q 100 05.8 05.8
Total ‘\) 1731 100 100
D
The school gives Oppbrtunities for international teaching experience
é § Frequency  Percent Valid Cumulative
N Q percent percent
Valid Y Strongly Agree 942 54.4 54.4
Agree 522 30.2 30.2
Disagree 225 13.0 13.0
Strongly Disagree 42 02.4 02.4
Total 1731 100 100

The school provides wellness programs for the teachers in the school
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Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1031 59.5 59.5
Agree 323 18.7 18.7
Disagree 221 12.8 12.8
Strongly Disagree 156 09.0 09.0
Total 1731 100 100
There is access to modern educational technology in the school
Frequency  Percent Valid Cu tive
percent t
Valid Strongly Agree 921 53.2 53.2
Agree 429 24.8 24.8 (J
Disagree 365 21.1 21.1 4\
Strongly Disagree 16 0.09 0.09
Total 1731 100

1%\-1

There are opportunities for mentorship coaching

<>

Frequency q!;& Valid Cumulative
; ? percent percent
Valid Strongly Agree 914 52.8
Agree 412 23.8
Disagree 234 13 5 13.5
Strongly Disagree 17 1' 09.9 09.9
Total 1}{1-,\ 100 100
Conducive Learning Env \@ﬂ nt
The physical layout g&(ﬂ' ssroom supports my learning needs
Frequency  Percent Valid Cumulative
A percent percent
Valid ongly Agree 1343 34.4 34.4
ee 1098 28.2 28.2
\/Disagree 868 223 223
Strongly Disagree 591 15.1 15.1
Total 3900 100 100

The availability and condition of classroom resources, such as whiteboards and projectors is

satisfactory

Frequency
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Percent

Valid Cumulative




percent percent

Valid Strongly Agree 1305 335 33.5
Agree 1168 30.0 30.0
Disagree 682 17.5 17.5
Strongly Disagree 745 19.1 19.1
Total 3900 100 100

The classroom environment motivates you to actively participate in lessons

VN

Frequency  Percent Valid lative
percent  , \pergent
Valid Strongly Agree 1808 29.6 29.6 \J"
Agree 1358 50.0 50.0
Disagree 526 19.2 19.2
Strongly Disagree 208 01.2
Total 3900 100 C)ob\
N
The cleanliness and organization of my classroom is ‘S‘fvactory
L W __N
F requenc&\)’vercent Valid Cumulative
- percent percent
Valid Strongly Agree 11 37)\\,\\ 41.5 41.5
Agree 1{4) 29.8 29.8
Disagree ‘% 19.2 19.2
Strongly Disagree * \§ 2 09.5 09.5
Total \ 3900 100 100

=%

There is sufﬁc@ furniture that make me feel comfortable in my classroom environment

N
QV Frequency  Percent Valid Cumulative
\/ percent percent

Valid Strongly Agree 1342 34.4 34.4

Agree 1132 29.0 29.0

Disagree 975 25.0 25.0

Strongly Disagree 451 11.6 11.6

Total 3900 100 100
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The seating arrangement in my classroom encourage collaboration and interaction

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1431 36.7 36.7
Agree 1123 28.8 28.8
Disagree 725 18.5 18.5
Strongly Disagree 625 16.0 16.0
Total 3900 100 100 .
The noise level in my school is distracting to learning 0\
Frequency  Percent Valid nulative
percent percent
Valid Strongly Agree 1221 31.3 31.3 l\v
Agree 1329 34.1 34.1 0
Disagree 865 22.2 2%
Strongly Disagree 485 12.4 P A
Total 3900 100 A(\I)O

O\
The physical environment of my classroom promotexahsz of safety and security

Frequency, '@c'ent Valid Cumulative
AN percent percent
Valid Strongly Agree 1214 N3 31.1
Agree 142260 36.5 36.5
Disagree xo 18.8 18.8
Strongly Disagree 13.5 13.5
Total \3900 100 100

]

School Safety *
RN

v

The school's afweasures are continuously evaluated and updated to address evolving
threats and ch%ges

.\
QV Frequency  Percent Valid Cumulative
\/ percent percent

Valid Strongly Agree 1243 31.9 31.9

Agree 1098 28.1 28.1

Disagree 968 24.8 24.8

Strongly Disagree 591 15.2 15.2

Total 3900 100 100

The school has security personnel, such as guards or monitors that ensure safety of students
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and staff

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1243 31.9 31.9
Agree 1098 28.1 28.1
Disagree 968 24.8 24.8
Strongly Disagree 591 15.2 15.2
Total 3900 100 100 .

controlled access points

The school is equipped with the physical security, such as surveillance ca@and

Frequency  Percent Valid umulative
percent& percent
Valid Strongly Agree 1408 36.1 36.1 0‘
Agree 1158 29.7 z%
Disagree 926 23.7 3.
Strongly Disagree 408 10.5 10.5
Total 3900 100 \v 00

The school put measures in place to secure entran

N
c{x@" exits to the school premises

A N
Frequenc dercent Valid Cumulative
<\ percent percent
Valid | Strongly Agree 133‘0’\&,‘\ 34.1 34.1
Agree 1{43 31.4 31.4
Disagree ‘& 21.1 21.1
Strongly Disagree * <\\522 13,4 13,4
Total \\) . 3900 100 100
JO
The school £a>\ ities are designed to minimize potential hazards and promote overall safety
QV Frequency  Percent Valid Cumulative
\/ percent percent
Valid Strongly Agree 1342 344 344
Agree 1532 39.3 39.3
Disagree 775 19.9 19.9
Strongly Disagree 251 06.4 06.4
Total 3900 100 100
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The school addresses and prevents bullying or harassment among students

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1231 31.6 31.6
Agree 1203 30.8 30.8
Disagree 781 20.0 20.0
Strongly Disagree 685 17.6 17.6
Total 3900 100 100 .

and staff

A

The school has facilities equipment to handle emergencies, ensuring the sa&l;@\udents

Frequency  Percent ValiQ ~  Cumulative
p@@ percent
Valid Strongly Agree 1321 33.9 39,
Agree 1023 26.2 @.2
Disagree 855 22.0 Q 2.0
Strongly Disagree 701 17.9 .~ 17.9
Total 3900 1 rz)\\‘ 100
(6
The school first aid supplies to handle medic\a\én)rgencies
Freg x@ Percent Valid Cumulative
‘(é{q percent percent
Valid Strongly Agree ! %4' 31.1 31.1
Agree . Q& 42 29.2 29.2
Disagree Q 834 214 21.4
Strongly Disa@:p\g) 710 18.2 18.2
Total - s ; 3900 100 100
C
School Facili%
The s%&&ovide spaces for student clubs and extracurricular activities
Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1343 38.3 38.3
Agree 1098 329 329
Disagree 668 20.8 20.8
Strongly Disagree 791 08.0 08.0
Total 3900 100 100
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The availability and condition of cafeteria and dining facilities in the school is satisfactory

encourages students to learn

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1505 47.9 479
Agree 1168 28.2 28.2
Disagree 782 17.7 17.7
Strongly Disagree 445 06.2 06.2
Total 3900 100 100 ‘\
The school has a functional library that is equipped with resources a@g that

Frequency  Percent Vali ~  Cumulative
percent
Valid | Strongly Agree 1808 29.6 96,
Agree 1358 50.0 Q.O
Disagree 526 19.2 9.2
Strongly Disagree 208 01.2 .~ 01.2
Total 3900 1 fb\‘ 100
O
The school provides adequate spaces for extr&kular activities and sports
<\
Freq x@ Percent Valid Cumulative
‘(élq percent percent
Valid Strongly Agree ! @O' 41.5 41.5
Agree 'Qk 14 29.8 29.8
Disagree Q 724 19.2 19.2
Strongly Disa@:p\g) 332 09.5 09.5
Total - s ; 3900 100 100
O
My school ha ctional and comfortable study spaces outside of the classroom for student
relaxatio ocialization
AN
Frequency Percent Valid Cumulative
percent percent
Valid Strongly Agree 1342 344 344
Agree 1132 29.0 29.0
Disagree 875 22.4 22.4
Strongly Disagree 551 14.2 14.2
Total 3900 100 100
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My school has functional and comfortable study spaces outside of the classroom for student
relaxation and socialization

Frequency  Percent Valid Cumulative
percent percent
Valid Strongly Agree 1342 344 344
Agree 1132 29.0 29.0
Disagree 875 22.4 22.4
Strongly Disagree 551 14.2 14.2 N
Total 3900 100 100 PR

-

el

The school's science laboratories is equipped with up-to-date materials jl{d' struments for

effective experimentation (\
Frequency  Percent \@J Cumulative
~percent percent

Valid Strongly Agree 1200 30.8 30.8

Agree 1120 28.7 Q 28.7

Disagree 960 24.6 Q 24.6

Strongly Disagree 620 1 15.9

Total 3900 ;& 100

Nl

organization
&

o %‘quency Percent Valid Cumulative
\& percent percent
Valid Strongly Agre% N 1314 33.7 33.7
Agree 1042 26.7 26.7
Disagreg 834 21.4 21.4
Stron@ ee 710 18.2 18.2
To% 3900 100 100
ANOVA
Sum of Mean Decision
Model Squares Df Square F Sig.
1 Regression 47204.883 6 7867.480  4.080 .001 Significant
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Residual 7508.739 3894 1.928
Total 54713.622 3900
Model Summary

R=.929
R Square = .863

Adjusted R Square = ..864 Q\

Standard Error of the Estimate = 1.883 ( 0

Dependent Variable: Students’ Attitude towards Learning ;\V

OX
N

Coefficients f&}
Model Unstand, &% Standardized T Sig.
Coe.fﬁ& Coefficients
& Standard Beta
A Error
1 (Constant) Q 21.269 354 60.008  .000
Teachers’ Comp%@)n and .101 .084 1.729 35.444  .005

Welfare packag@

Teachers’@ges Benefits 282 .074 141 1.816 .000

Supp sQ for  Professional .022 .072 011 1.201 .005
Development

School Safety .081 .064 .047 1.256 .005
School Facilities .035 152 053 1.004 .000
Conducive Learning .065 .043 132 1.103 .005

Environment
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Source: Fieldwork, 2025
*t-value significant at P<0.05
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