Chapter One
Introduction
1.1 Background to the Study
Stress is an unavoidable part of all human lives and can have a significant impact on many
aspects of a person’s wellbeing especially undergraduate-athletes who face additional stressors
because they have athletic and academic performances to cope with. In psych %ciences,
stress is a feeling of mental press and tension. Low levels of stress mightJ\ ifed, useful and
even healthy. When athletes experience stress in its positive form, can improve bio-
psychosocial health and facilitate performance; it can be a ant factor to motivation,
adaptation and reaction to surrounding environment'. Ho“ igh levels of stress could result
in biological, psycho-social problems or cause seri u to the body?. Also cumulative stress
can cause an increased susceptibility to illness&é@jury? The impact of stress is individualistic
and subjective by nature®. QJ
Stress in people occurs gen@&s a result of pressures known as stressor. Stressors are

both internal and external pr u%ﬁat induce stress generally in people including university

undergraduates most esp % undergraduate-athletes. The university years are a period of time
when the adoles@xperience a significant amount of change and a variety of challenges.
Some of th ges faced are academic performance, social demands, adjusting to life away
from hoty Q financial challenges to mention but a few>. Stress among undergraduate-athletes
can be overwhelming and can affect many areas of their lives. Stress has been conceptualizes as a
complex dynamic transaction between environmental demands, such as those associated with

high-level competition and the athlete. It can be defined as a substantial imbalance between

demand (physical and/or psychological) and response capability, under conditions where failure



to meet that demand has important consequences®. It can simply be defined as a physical response
to a feeling, situation or event that interferes with sense of well-being’.

Stress from a buildup of responsibility in athletes can impact mental and physical
performance and is commonly referred to as a negative experience®. In addition, the factors or
emotions that cause one to feel anxious, tense or afraid are called stressors. Stressors are both
cognitive and environmental events that trigger stress’. Stressors vary from % person
because what someone identifies as a stressor in their life may not be c\ ed as such to
someone else. Additionally, the manner in which athletes re on a situational or
environmental stressor is often determined by their individu&;s tlon of the event because
people do not perceive demands in exactly the same way“)&(/

In addition to their general stressors, unde \e-athletes are required to spend a
substantial amount of time participating in a&%@s related to their sports; such as attending
practices and training sessions, team m: % Vels and competitions'!. These commitments, in

addition to the normal stress ass@*

athlete's risk of experlencm% Qh sical and mental issues that may affect their overall health

ith university life, may increase a undergraduate-
and wellness'?. The per of an athlete who is stressed will decrease because when athletes
at any level, eith team or individual sports players are under pressure from the demands of
their sports tl@ct will be bigger on the team’s performance as a whole or on a particular
individu ormance depending on if they participate in a team sports and if playing an
individual sports®. Stressors among undergraduate-athletes can emerge from any factors such as
psychological or social factors'?.

Psychological stressors have profound effect on the performer’s cognitive capacities. They

include fear of failure, self-doubt, worry (suffering from disturbing thoughts), competitive anxiety



as well as mental fatigue (exhaustion). Fear of failure is an achievement motive disposition that
predisposes individuals to experience anxiety and apprehension!*. Fear of failure is a constant
source of stress or anxiety that sabotages athlete or the team’s performance. Sports are a highly
competitive domain, where concerns about performance failure are the most prevalent sources of
stress and worry for athletes. Many athletes infer a win as a standard for success and loosing as a
threat and perceived it as a failure. Fear of failure has been related to sev@a}adaptive
consequences on athletes, such as burnout, drop-out and high levels of wo ress'. Also it
affects the athletes’ well-being, interpersonal behaviour, sports perfogmaree and academic work
which led the athletes to experience stress and reduced self-perc xand\motivationlé.

The level of fear is determined by the perceived r% ilure in a given activity or task
but also by the perceived (negative) consequences lated with failing!”. A rational and
moderate sense of fear may urge students to ex{@\greater effort on academic tasks. For instance,
in relation to academics many student gplate their assignments because they are afraid of
upsetting the teacher; while others sfu. %exams to avoid low grades. Amongst other negative
outcomes, fear of failure has%n\‘a!sociated with stress, anxiety, burnout and depression'®. In
essence, fear of failure ndergraduate-athletes to experience stress and may have adverse
effect on their per, nce.

Self-doubt 's%er psychological determinant of stress that could affect undergraduate-
athletes er sports performance. Self-doubt can be defined as uncertainty about one’s
ability, potential for success or competence in performance situation which causes an athlete
to play from a position of fear, generates a tremendous amount of anxiety, drains confidence,

lowers motivation and eventually ruins performance. It can stem from a fear of poor performance,

a lack of self-belief, past injuries or mistakes that can affect future performance'.



Undergraduate-athletes who have self-doubt lose their focus, intrinsic motivation, confidence,
indulge in self-pity and blame; as a result such athletes end up being stressed. Self-doubt includes
among others, the thoughts and feeling such as wondering whether or not they have the ability to
succeed at important activities and having thoughts that focus on the bad things that might occur®.

Social determinants of stress on the other hands are those factors that undergraduate-
athletes perceive to cause them stress by the sports community or society as@k. Social
factors that can determine undergraduate-athletes’ stress level include coa@%e relationship
or relationship with coach, relationship with team mates, ac e&workload, parental

\
involvement, body image issues, pressure to return to train@ mpetition after an injury
e

(without sufficient recovery time) and others?'.The coach‘&(gy lationship can be defined as a
situation in which a coach’s and an athlete’s cognitjo ,\ings and behaviors are mutually and
casually interrelated. This relationship is dyr@@nd therefore may be viewed as a state; its
nature is expected to change over time ﬁgpy\se to the dynamic quality of human cognitions,
emotions and behaviour shaped thro(@b interaction of the relationship members?2.

Studies on the self-d ir‘la ion theory have consistently demonstrated that autonomy-
supportive coaching be y leaders in the sports field (coaches, head coaches or managers)
are more effectiv gﬁviours that are controlling the act?’. The relationship between coaches
and athletes s%s conflicts, unsatisfactory communications and a lack of empathy in coaches
are assith athlete stress??. Negative social interactions especially, such as unsolicited
advice or intervention, not providing help when an athlete asks for it and disregard for individuals
who are prominently observed in sports, were found to be strong predictors of undergraduate-

athlete stress level?*. They also push themselves to the limit knowing that bad performances can

affect relationships with coaches which can generate stress in their lives.



Furthermore, parental involvement is another social determinant of stress among
undergraduate-athletes. Parental involvement has been conceptualized as “the extent to which a
parent is interested in, knowledgeable about and takes an active role in the undergraduate-
athlete’s life”?. Parents influence their children as they grow up and attain adulthood because
they play important and unique contextual roles in how young people make meaning of their
lives?®. Parents also help their children interpret their experiences?’. This mea@raduate-
athletes could learn how they are supposed to carry out their academic an% fc lives mostly
from their parents?®. That is, it is possible that the current universit raduate-athletes are
more heavily influenced by their parents than any previous ge Q

Large amount of research has been done to how parents involve in their
children’s behaviour? Parents also help them und elr hves and what happens around
them. Undergraduate-athletes often internahz lues they perceive their parents to hold. For
example, if their parent believes an ed&gu very important, the undergraduate-athlete will
place the same value on education® (8\

There are many fact tha can impact the influence a parent has on their child’s
academic or athletic ac t. These include: the age of the child; the educational attainment
of the parent(s); ‘S%:ioeconomic status (SES) of the family; the ethnicity of the family; the
gender of the %t; the gender of the child; parental style; and the aspirations the parents have
for the “ Parents continue to influence their children even after they have gone to higher
institutions and this can promote positive outcomes for their college-aged child’s academics and
sporting activities. This may be partially because students are attached to their parents®.

Parents-child’s attachment can be a challenge as students adjust to college because they

are separated from their parents for the first time. Undergraduate-athletes had an easier transition



to college when their parents were perceived to be supportive and understanding no matter what
their ethnicity was. That means most students have an easier time adjusting to college when they
believe their parents agree with their decision and will be there for them?®'. They are very
concerned with their parents’ expectations, parents need to clearly communicate what their
expectations are and when there was a large discrepancy between parental expectations and the
student’s performance and they experienced lower levels of self-worth and s %stment.
This means that they adjust better to university when they perceive the \% thg up to their
parents’ expectations?2.

\ .
In university sport, undergraduate-athletes are required lﬁ%&ud a substantial amount of

time participating in activities related to their respective%&ch as attending practices and

N\

training sessions which are frequent and exhaustiv meetings, frequent travelling, and
competitions as well as facing a range of &@Qtitive pressures®®. Male and female report
different reactions to stress, both physic mentally; they attempt to manage stress in very
different ways and also perceive thQir @bility to do so and the things that stand in their way in
different ways**. Findings su t tll while women are more likely to report physical symptoms
associated with stress, @ doing a better job connecting with others in their lives and, at
times, these conn@n& are important to their stress management strategies®>. Additionally, stress

has been vi w&be higher in female undergraduate-students than their male counterparts®. For

ale students have been found to experience a higher level of stress compared to male
students because they tend to be emotional and sensitive toward what is happening in their
surroundings®®. Another study reported that school boys were more stressed than school girls,
which might be due the higher expectations and responsibilities that parents put on boys as well

as the high standard goals that boys want to attain in their plans®.



Undergraduate-athletes in private universities served as respondent in this study. The
individuals in this study are believed to be more exposed to psychological and social stress than
the average university students because sometimes they have to leave their university campuses to
other places to engage in sporting activities that requires physical, emotional and financial
demands to mention but a few. There is a need to identify specific sources of stress that
significantly affect them. Therefore, this study investigated psycho-social factor erminants
of stress level among undergraduate-athletes of private universities in Oyo@k also assessed
perceived stress level of both male and female undergraduate-athletgs in\private universities in

/\ \
Oyo State. C,)
1.2 Statement of the Problem @
Naturally, everyone, including undergraduate- th%&eds a certain amount of pressure to
perform at their best but when pressures excvﬁé\person’s ability to cope, the result is stress.
N\

Prolonged stress can set up distress and tgoyn the undergraduate-athlete’s ability to cope with

ordinary situations causing illness ect their sports performance negatively. In the same

vein, academic activities e@an be stressful for any undergraduate but undergraduate-

athletes may experien

academics placed, em because they have to combine academic work with sporting activities

reater levels of stress due to the dual demands of sports and

unlike thei %er parts (non-athletes students). Both internal and external factors
(psycho% and social factors) can make their learning and sporting environments complex.
Undergraduate-athletes are required to attend classes, prepare and perform well in their
various assignments and tests in various courses and disciplines; they are also expected to thrive
and succeed in their athletic performances as well as balancing their economic hardships, among

others; all the afore-mentioned may intensify the inconsistent outcomes they obtain in their



academic and athletic performances. Consequently, stress may occur in students who are unable
to cope with such demands, which may lead to anxiety, smoking, drinking problems, depression
and a multitude of other mental health problems. It is important, therefore, to understand both
psychological and social determinants of stress, which university undergraduate-athletes are
confronted with and how these stressors impact on their sports performance. Moreover, often
times people emphasize on physical forms of stress but little attention is given to. %gical or
social causes of stress especially among the undergraduate-athletes. There 4s\a th of research
examining psycho-social determinants of stress level among undergraddaté-athletes of private

\
universities in Oyo State, Nigeria. Hence, this study wé!(:%%stigate the psycho-social

determinants of stress level among undergraduate-athlet* ate universities in Oyo State,

Nigeria. §
1.3 Aim and Objectives of the Study Q
The aim of this study was to i@gﬁ the psycho-social determinants of stress level

among undergraduate-athletes of pr@\
The objectives are to: & .

1) ascertain perceived Llevel of male and female undergraduate-athletes of private

versities in Oyo State, Nigeria.

universities in Oyg=State, Nigeria.

i1) examine h%lonship between psychological determinants (fear of failure and self-doubt)
and stre among undergraduate-athletes of private universities in Oyo State, Nigeria.

ii1) determine the relationship between social determinants (relationship with coach and parental
involvement) and stress level among undergraduate-athletes of private universities in Oyo state,

Nigeria.



iv) ascertain the joint and relative contributions of fear of failure and self-doubt on stress level
among undergraduate-athletes of private universities in Oyo State, Nigeria.

v) find out the joint and relative contributions of relationship with coach and parental involvement
on stress level among undergraduate-athletes of private universities in Oyo State, Nigeria.

vi) determine the composite contribution of psycho-social determinants on stress level among

undergraduate-athletes of private universities in Oyo State, Nigeria. Q}\V\
The following research question was raised and answered in the stud@

1.4 Research Question

\
1) What is the stress level among undergraduate-athletes in Eﬁ%t universities in Oyo State,
Nigeria? \Q(/
1.5 Hypotheses @

The following hypotheses were tested at 0.05 @(signiﬁcance:

Hoi. There will be no significant relatiopshi ween psychological determinants (fear of failure

and self-doubt) and stress level am@rgraduate-athletes in private universities in Oyo State,

Nigeria. & .
Hoz. There will be no @ant relationship between social determinants (relationship with
coach and pare igvolvement) and stress level among undergraduate-athletes in private

universities_in tate, Nigeria.

Ny

and self-doubt) on stress level among undergraduate-athletes in private universities in Oyo State,

be no significant joint contribution of psychological determinants (fear of failure

Nigeria.
Hoa. There will be no significant relative contribution of fear of failure and self-doubt and level of

stress among undergraduate-athletes in private universities in Oyo State, Nigeria.



Hos. There will be no significant joint contribution of social determinants (relationship with coach
and parental involvement) on stress level among undergraduate-athletes in private universities in
Oyo State, Nigeria.

Hos. There will be no significant relative contribution of relationship with coach and parental
involvement on stress level among undergraduate-athletes in private universities in Oyo State,
Nigeria. %\V\

Ho7. There will be no significant composite contribution of psycho-social @\mants on stress

level among undergraduate-athletes in private universities in Oyo State, Nigeria.
\

vﬁ%etween male and female

Hos. There will be no significant difference in stress 1

undergraduate-athletes in private universities in Oyo State, Ni
1.6. Significance of the Study §

This study aimed at the psycho-sociQ%{ors as determinants of stress level among
undergraduate-athletes of private univeﬁ ip Oyo State, Nigeria. The findings of this study
when published will be of great im@ to the undergraduate-athletes, the coaches, the parents,
the sports psychologists, spo:«&%ﬁistrators and parents. Undergraduate-athletes will learn to
manage their stress so lance their academic and sports performance as well as other
aspects of their generally. Also, when coaches and parents are able to identify
undergradu e%‘es’ sources of stress level and understand the types of stressors they may
experieell as how these stressors may impact athletic performance, they will be able
to adjust and ultimately limit the negative impact of stress level on these undergraduate-athletes.
The sports psychologist in turn will be able to devise adequate and efficient intervention strategies
which could equip the undergraduate-athletes to deal with their stress levels. Also, this study will

provide athletic administrators a point of reference related to athletic stress level which may
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accord the sports administrators an opportunity to better serve the undergraduate-athletes.
Additionally, the outcome of the study will serve as reference point to other researcher in the field
of sports psychology.
1.7 Scope of the Study
The study looked into psycho-social factors as determinants of stress level among

undergraduate-athletes in private universities in Oyo state. The psychologica %‘nants of
stress level were fear of failure and self-doubt, while the social factors i\@%’coach-athlete-
relationship and parental involvement. Also, two hundred and thirtytwo ) male and female
undergraduate-athletes served as respondents for the study. T ‘\ee dr\awn from three private
universities in Oyo State. Lead City University, Kola% niversity and Ajayi Crowther
University respectively. Q\
1.8 Limitation to the Study Q
The major obstacle that was encounter in(b research study was the difficulty in accessing
undergraduate-athletes of the samplg i tions because they were on vacations. The researcher
intended to use printed questi&%%ﬁll through but because of their holidays, the researcher had
to use online instrume % two of the three institutions and then use printed instrument for
only Lead City &:{ity athletes who were in session. To get them fill online, the researcher
with the help o of the school’s worker, get the contacts of the undergraduate-athletes through
their wh groups and then help persuade them to fill.

Another obstacle was the time frame, online filling took a lot of time compared to physical
administrations that went smoothly. The researcher had to be calling and texting almost every day

to persuade them and during this process, the researcher bought some of the undergraduate-
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athletes data as a form of incentive. Despite the limitations encountered, the findings of this

research are adjustable to be valid.

1.9 Operational Definition

Some of the terms that were used in the study are operationally defined as follows:

Stress: This is any type of change that causes physical, emotional or psychological strain to

undergraduate-athletes and causes adverse effect on their sports performance. \V\

Stress Level: This refers to the extent to which undergraduate-athlete\ fence tensions,

worries, pressures and anxiety in the process of pursuing theirysposiig activities in the
. QN

universities. C.)

Stressors: These are psycho-social factors encountere iversity undergraduate-athletes

which are perceived to generate stress. §

Undergraduate-athlete: These are undergrad@gtudents, which represent their universities at

collegiate and inter-scholastic sports. QJ

Social Determinants of Stress: Tt&s&fo social variables such as (relationship with coach and

parental involvement) which e stftss among undergraduate-athletes.

Fear of Failure: This i % of irrational belief that places excessive weight on failure which

causes the under ﬁ&{e-athlete stress.

Self-doubt: TI%:A be defined as uncertainty about undergraduate-athlete’s ability, potential,

success petence in performance situation which cause them stress.

Psychological Determinants of Stress: These are psychological variables such as (fear of failure

and self-doubt) which cause stress among undergraduate-athletes.

Relationship with Coach: This is an interaction between undergraduate-athletes and the coach.

12



Parental Involvement: This is a behaviour or drive that parents put on their children

(undergraduate-athletes) to achieve a goal or excel in academics and sports, which in turn may

cause stress them to stress.
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N\ .
QQ Chapter Two
N

Q Literature Review
The related itc%e in this study will be reviewed under the following sub-headings:
2.1 Con Studies

2.1.1 Concept of Stress

2.1.2 Stress and Sports Performance

2.1.3 Undergraduate-athletes and Stress level

2.1.4Psychological Determinants of Stress among Athletes
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2.1.5 Social Determinants of Stress in Undergraduate-athletes
2.1.6. General Overview of Fear of Failure among Athletes
2.1.7 Concept of Self-doubt and Sports

2.1.8 Coach-athlete Relationship

2.1.9 Overview of Parental Involvement and Sports Performance

2.2. Theoretical Review Q}\(\

2.2.1Erikson’s Stages of Psychosocial Development

2.3 Review of Empirical Studies ®
\

2.3.1 Fear of failure and Stress Level among Undergraé&&%‘l\letes

2.3.2 Self-doubt and Stress Level among Undergrad% letes

N\

2.3.3 Coach-athletes Relationship and Stress I ong Undergraduate-athletes

2.3.4 Parental Involvement and Stress IAV\&mong Undergraduate-athletes

2.3.5 Interplay between Gender %&r@s Level among Undergraduate-athletes

2.4Conceptual Model (8\

2.5 Summary of Gaps in Lits%u;e

Endnotes ( QQ
2.1.1 Concept ofﬁsi

The e%ns of stress in research have been greatly debated despite the common usage
and lay anding of the word ‘stress’ in everyday language. The difficultly in forming a
unitary definition of stress from a research perspective may stem in part from the fact that stress
researchers hail from various fields of study and conduct research on different elements of stress
from multiple levels of inquiry, including biological, psychological or social/environmental

perspectives. Stress refers to that quality of experience, produced through a person-environment
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transaction that, through either over-arousal or under-arousal, results in psychological or social
distress'.However, not all conceptualizations of stress are associated with distress. For instance,
all activities in life involve some level of stress and that an optimal level of stress is needed for
optimal functioning and enjoyment in life?. The experience of stress can involve negative and
positive emotions, sometimes simultaneously. For example, individuals can feel both hope and
anxiety during a stressful experience because the outcomes are uncertain3%\?&rch has
demonstrated that positive and negative emotions co-occur during experien\ ess.

Cognitive appraisals determine whether situations are experim&&ressful. This model
states that different types of appraisals, termed primary app @secondary appraisals, and
reappraisals, involve an assessment of both individual an al factors. Thus, appraisals are
context dependent. Primary appraisals refer to m, \ determination that a situation has
relevance to one’s well-being or values. If cular situation is appraised as irrelevant or
benign in this regard, stress is not expgsi Q&d« The situation could, however, be appraised as
already having caused one harm @& as threatening to cause one harm or loss, or as a
challenge. The harm/loss, th \Kchallenge appraisals indicate the situation is relevant to
one’s well-being or va % ndary appraisals evaluate the availability of coping resources to
deal with the ha threat, or challenge. When a situation or event is appraised as exceeding
one’s copi %ces, the situation is experienced as stressful. Reappraisals refer to altered
appraisa ious appraisals are modified as the situation changes or new information becomes
available?.

Stress is an individual's response to change in circumstance or to a threatening situation. It
can be viewed as a personal reaction to an external event or demand like writing an exam or to an

internal state of mind like worrying about an exam. Of interest is the fact that stress tends to
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increase with the prospect of not being able to cope with the situation at hand. For most people,
stress is viewed as a negative concept. However, stress can spur us on to achieve our best. For
example, athletes often break world records under the stress and pressure of the Olympics. A
moderate amount of stress helps to motivate us to write a term paper or prepare for an exam, and
in this case, is positive and necessary. Therefore, a certain amount of stress is desirable but too
much is detrimental. Today's demands and pressures guarantee that all hu %gs will
experience stress. Stress is simply a byproduct of life. The encouraging pa(\f i’ picture is that
we can learn how to control or manage "excess" stress. In fact, a be&& ability to be able to
handle stress often times serves to decrease stress levels.

Theoretical rationale for stress in sports occur@ stages, the presence of an
environmental demand, and perception of the dema stress response and the behavioural
consequences. The process begins with a ta \é\the athlete may need to complete, such as
obtaining possession of the soccer ba nough to the goal and hearing teammates and
coaches shout, “shoot the ball.” It chude testing a new skill learned at practice during a
game, which had only been~b\\lfrally rehearsed at practice*. . In either circumstance, the
athlete’s interpretation @ task’s relative challenge is assessed through the lens of their
perceived capabil@% accomplish the task whether athletes perceive the demands of a task in

threatening r%hreatening terms may be related to the degree of their trait or state anxiety?.

a widespread phenomenon all around during all human lifespan. All people have
experienced it throughout their history and throughout human history. Stress is one the special
characteristics of life and its presence has been much highlighted so that in fine arts and literature
of all eras it has been addressed®. The reason of the widen presence and inclusiveness of stress in

human communities is the complexity of human social, personal, and ecological environment,

20



multiple and simultaneously interactions of human with surrounding issues, and diversity in stress
expression’. In psychological sciences, stress is viewed as a feeling of mental press and tension.
Low levels of stress might be desired, useful, and even healthy. Stress, in its positive form, can
improve bio psychosocial health and facilitate performance.

Furthermore, positive stress is considered as an important factor to motivation, adaptation,
and reaction to surrounding environment. However, high levels of stress could r %ological,

psychological, and social problems and even serious harms to peopleg.\@ﬁnay be either

external with environmental source, or caused by internal perceptionsof the ihdividual. The latter

\
form, in turn can produce anxiety, and/or other negative emotio eelings such as press, pain,
sadness, etc., and result in serious psychological disorder &post-traumatic stress disorder

(PTSD)’. Studies in the field of executive fu c%\ and cognitive performance have
investigated the role of different factors in theo@qce of quantity and quality of such processes.
One of the major related factors in the sga}s, is the role of stress on cognitive and higher
cortical functions. Stress is the prob% e millennium. Today’s life is mixed up with stress in
all its aspects!©. &N

External factors @‘in their essence stressful and/or threatening; yet the individuals’
perceptional syst ’%s(erpret them as such. Stress triggering factors, such as sudden and horrible
blares, or obse specific types of objects that resemble acute incidents for individuals, may be
interpre% strains. Human experience stress or percept issues as threatening/dangerous
whenever she/he cannot believe to have adequate resources to cope with such obstacles (stimuli,
people, situations and others'!. Despite day to day and frequent use of the term “stress”, studies in

this domain have not gained a suitable conclusion yet it is in part because of the ambiguity in

defining stress and theoretical approaches to studying it!!.
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2.1.2.Stress and Sports Performance

Athletes and students both have something in common. They both perform their tasks with
varying stress levels. Stress can be a physical, mental or emotional demand, which tends to disturb
the homeostasis of the body. Used rather loosely, the term may relate to any kind of pressure, be it
due to one's job, schoolwork, marriage, illness or death of a loved one'2. The common denominator
in all of these is change. Loss of familiarity breeds this anxiety with any change being viewed as a
threat>. The issue of stress is an important aspect of performance. Whether it is during the tense
moments of a championship game or amidst that dreaded examination, stress affects our
performance via changes in the body, which can be identified by certain indicators. One
misconception though with performing under pressure is that stress always has a negative
connotation. Many times, the stress of competition may cause a negative anxiety in one performer
but positive excitement in another. That is why one frequently hears how elite players' thrive under
pressure, when most others would crumble!s.

Not all stress is bad for athlete’s performance. Stress can affect performance in two
different ways. Stress can help when it makes athletes more alert, more motivated to practice, and
gain a competitive edge. In the right amount, stress helps prepare, focus, and perform at optimal
level. Conversely, too much stress, or bad stress, can cause performance anxiety, which hurts your
health and does not allow you to play relaxed, confident, and focused in competition. You are
always going to be nervous teeing it up in a Major Championship. It is very natural and it is a
good thing. It means that you want it'4. Every competitive athlete experiences some stress; good
and bad, the stress may be positive and helpful or instill anxiety and apprehension. Pre-

gamejitters can cause some athletes not to sleep well at night before competition. Some athletes
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cannot eat in the morning before a big game. Pre-competition jitters may make you feel like you
have to throw up'>.

To feel pleasure or delight in anticipation for competition (what is called positive pregame
jitters). High level of activation will help one perform to the best point where one may be too
jacked to play well. Too little or too much of stress can cause ones performance to turn down. The
ability to cope effectively with pregame nerves is critical to consistent peak performance!®.

The paradoxical nature of sports and the multidi- mensional nature of stress render complex th
e relationship between sports and stress. Stressors may be associated with physiological, psycholo
gical or social dimensions. However, an examination of the research suggests that psychological
dimensions of stress level may be the most significant operating in the sports environment. Sport
is viewed as the totality of those institutionalized games whose outcomes are dependent upon
physical prowess. Associated with such activities are certain cultural values, such as norms and
sanctions which reflect the values and ideologies peculiar to sports'’. The pervasiveness of
organized sports, the fact that stress is a universal human phenomenon, and the importance of
understanding the relationship between sports and stress level in order to initiate appropriate
stress management techniques. It is paradoxical because it is a human endeavor that may be
playful or serious, important or trivial, expressive or instrumental, and intrinsically or
extrinsically rewarding. In the United States and in other industrialized nations through- out the
world, sports participants, coaches, and spectators have become increasingly concerned with the
rational pursuit of athletic victories. The ubiquitous "We are number one" chant is symptomatic of
the near neurotic obsession with winning, an obsession found at all levels of organized sports-

from the professional to the youth leagues'®.
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Sport is an important cultural activity which may provide a value dimension for social
identity, social comparison, and social status. Cultural expectations related to success in sports are
well established. The socialization process from childhood to adulthood places considerable
importance upon achieving success (winning), high levels of performance, and the extrinsic
rewards of sports'®. Success in sports is an important status determinant in American adolescent
culture. Achievement in sports and the improvement of performance through "discipline" and
"hard work" are at the core of sports ideology. The emphasis upon the "performance principle" is
that sports may result in excessive demands being placed upon athletes by coaches, parents, peers
and by undergraduate-athletes themselves®.

The competitive ethos permeates the ideologies of all the regulative social institutions in
American society?!. However, perhaps nowhere is the competitive ethos so openly displayed and
accepted as in American schools. The educational system promotes competition in all aspects of
sports and academic life. The sports programs of many schools and colleges assume importance
far beyond the confines of the athletic field or the gymnasium. Sports situations present both
opportunities and demands on individuals. In sports situations, individuals may have opportunities
for self-expression, self-evaluation, and social rewards??>. They may be confronted with physical
demands that they may or may not be able to meet, and with demands for success that may or
may not be self-imposed. In addition, they may be constrained to act self-interestedly and against
the interests of others, primarily because of the structural features of sports. The rules of
institutionalized sports specify the competitive actions between individuals (or teams) which are
necessary for victory. However, as in other real-life situations, sports represent an impure
competitive situation. That is, sport is neither purely competitive nor purely cooperative. It

involves a complex set of goals and sub-goals for individuals and teams. For example, members
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of basketball or football teams may be involved in cooperative relationships while striving for
victory, but may be involved in competitive relationships while striving for places on the "first
team" or while striving for star status?>.

Although athletic competition has been indicted by some critics of sports, it should be
realized that competition is not necessarily harmful to individuals and may not necessarily cause
distress unless it becomes excessive, inappropriate, indiscriminate, or results in some form of
punishment by the social environment. Unfortunately, the appropriate balance of competition in
one's life is not easily de- termined?*. Negative social consequences (e.g., loss of self-esteem or
social status) of sports competition or the problems generated by sports competition (e.g., anxiety)
emerge because organized sports is not isolated from the complexities of everyday life. To some
extent, the degree to which sports may be a situational stressor depends upon the particular model
of sports operating and upon the particular reinforcement contingencies operating for particular
individuals. It is important to note that stressors are both individually and as situation permit.
Therefore, it is appropriate to identify two models of sports that underscore the importance of
situational specificity: athletic-sports and play- sports. Athletic-sports is competitive and highly
organized; it is typical of most organized sports in the United States. Play-sports involve values
and orientations which are considerably different from athletic-sports. The differences between
the two models focus primarily upon factors related to motivations, kinesthetic orientations and
interpretations, and orientations toward innovation and technology?®.

The capacity of sports to produce stress re- actions depends upon how sports situations
may contribute to: disrupting or endangering one's important goals and values, creating
uncertainty about one's physical survival, threatening the maintenance of one's identity and also

affecting the ability to control one's environment. Because of the importance of sports in society,
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sports situations in which individuals are denied opportunities for success may cause distress,
especially if those individuals place considerable importance upon achieving success in sports.
Although success and failure are relative concepts that should relate both to performance factors
and to performance consequences, success and failure are defined in absolute terms, i.e., winning
and losing. Thus, some individuals, especially athletes, may become confused about the relative
value of their performances and about how they should react publicly to them. For example,
individuals may perform adequately, or even exceptionally, but also may be members of losing
teams. These individuals may become confused concerning the relationship between their positive
self-evaluations and their teams' negative evaluations. It also may be difficult for these athletes to
express their positive self-evaluations publicly without placing their "team loyalties" in question.
It is more accurate to state that winners and losers are made by their experiences in a social
context of other people who, to a major degree, determine the targets for their efforts and the
structure of standards and goals related to those efforts?®.

The range of stimuli capable of producing stress reactions in humans is exceedingly wide
and depends upon the ages, experiences, and intellectual capacities of individuals. Sports
situations which may be stressful for children may not be stressful for adults, and vice versa.
Stress reactions that may appear in a specific manner in children may appear in a different manner
in adults, and vice versa. The greatest pressure comes only from myself”. This statement could
apply to every professional athlete. However the athletes who learn to control this pressure and
channel it into their performance are the ones who prevail into the elite. This provokes an
implication which is necessary for successful performance, focus only on what the athlete can
control. Don’t over-analyze; it’s important to recognize your own strengths and to maintain your

own belief?”’. By doing this they begin to reinforce their strengths and improve on their
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weaknesses through training which in turn assists with building mental superiority, gaining
control of performance and building on previous successes.

It would appear incredibly simple for an athlete to continue with the processes they have
been implementing on course to the top, however this is always easier said than done, hence a
support network is essential. It is crucial that the athletes, in conjunction with their support
network, reviews the successful components which helped them achieve elitism and try to
implement these within the post winning program in order to continue their success. From a
psychological perspective, these include finding the self-belief they had prior to winning,
relaxation and “Autopilot Connection”, also known to be either “The Zone” or “Flow”. Followin
g on from this, research suggests athletes set subsequent goals post winning period and approachi
ng the next competition as they did the last was deemed a successful attribute for continued
success?®. An implication of this for psychologists is to ensure that they assist the athlete in
approaching the next competition with the same focus and belief as the last, and in this process,
ignoring distractions, purely focusing on process and performance rather than outcome.

Even though stress could be perceived as an illusion, there is no doubt that athletes will
always encounter stress in their sporting career. As much as they could convince themselves it is
not there, at some point, the stress could mount up. Hence it is paramount to assist the athlete in
developing effective coping mechanisms. If the athlete can utilize these mechanisms, the world is
their oyster. Have a game plan, focus on that, keep thoughts positive and in perspective, and
finally challenge yourself.

2.1.3. Undergraduate-athlete and Stress Level
Although the transition from high school to university is generally a stressful time

for everyone, undergraduate-athletes in their first year of university often face a unique set of
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stressors. In addition to the stress of learning to live on their own, they must learn to adjust to
university life and it is academic and athletic demands. Undergraduate-athletes stress level over
performance and they are often pressured to push themselves to the limit knowing that bad
performances can affect relationships with coaches, as well as a decrease in scholarship.
Undergraduate-athletes are also pressured academically. If a student-athlete does not maintain a
specific GPA they might not be allowed to participate in competitions. Unde Q{?athletes
also have more pressure with their social lives. One bad post on social me@ﬂe slip up with
school authorities might find an athlete suspended from the ‘[eam29 1 of\this is added on top of
the regular pressures of being a student like studying for a big ¢ ustlng to living alone, and
balancing time for a healthy social life. Undergraduate-at <&e less time in their day to deal
with the average problems of being a student®. Ti ement is extremely important, and it
is not uncommon for an athlete to slip up and nf\léq simple mistake. There are several examples
of possible sports related stressors expe % an undergraduate-athlete: they include, learning

to adjust to the extensive demands@&

being red-shirted, or benched\ﬁ(g their freshman (Red-shirted means the athlete attends

time from their commitment to their sports, fear of

classes and team practi @ s not allowed to play against other teams for the entire season),
worrying about comdlists with their coaches, adjusting to the change from being a high school star
athlete to one & new members of the team and the fear of being injured while participating in
their sp

Although some of the stressors felt during the period of schooling alleviate as the
undergraduate-athletes adjust to school life, they are replaced by others that generally last
throughout their academic years. Undergraduate-athletes deal with stress both off and on the field.

Each of themmaintains a certain academic grade level in order to remain on their team. For many,
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the demands of keeping up their grades and attending classes combined with rigorous sports
practices and game schedules are a very stressful situation. Additional factors adding to the stress
levels of university athletes may include: financial stress such as paying for school, keeping a
scholarship or paying for everyday needs, working at a part time job, worrying about performing
well in their sports, the pressure to win, academic tests, missing classes, tests and assignments
because of team travel, making up missing assignments and tests because of tea ?’.{tudying,
social life, peer pressure, not getting the necessary amount of sleep and not %&Mrectly”.
AN

Participating in sports and schooling can be discouraging among undergraduate-athletes
for a good reason. One study showed that 30 percent to 50 percent of athletes in their adolescent
years experience burnout. Burnout, also called overreaching, is fairly common among
undergraduate-athletes who combine sports with academics and it can have a negative impact on
other activities. There are also other sobering aspects of stress among young athletes. Sports are
far from being a safe activity. Undergraduate-athletes are as vulnerable to injuries and pain as
casual and professional athletes. As if the injuries are not bad enough, young athletes are also
relied upon to perform well, sometimes even when they are physically unable. In one study,
young players reported that they felt their coaches pressured them to play even while they were
injured?’.

Stress can also come from parents and school coaches. Both groups may expect their
young athletes to show a good performance, placing the heavy burden of meeting an authority
figure’s expectations on the children. Negative actions such as name-calling, yelling and swearing
can also worsen the situation, particularly since these are directed at the young
athletes.Interscholastic sports are a traditional part of American education. However, a

reexamination of its effects and the pressure it bears down on adolescents must be considered.
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Young athletes already go through plenty of stress level at school and it is incumbent upon school
coaches to ensure that their athletes are not overworked or overstressed>*.
2.1.4Psychological Determinants of Stress among Athletes

Taken part in sports is a means of providing consistent physical activity and training which
could lead to improved physical and mental health for the participants. The psychological
determinant factors of stress in undergraduate-athletes’have long been of in@athletes,
coaches and sport psychologists because everyone desire a good result?>. gical stressors

have profound effect on the undergraduate-athlete’s cognitive capagities\ They include fear of
\

failure, self-doubt, worry (suffering from disturbing thoughts etitive anxiety as well as
mental fatigue (exhaustion). There are certain moments d@etition, which appear to carry
great psychological significance, when themoment@ to shift in one direction or another.
These situations require undergraduate-athlete&%Qain completely focused and calm in the face
ofdifficult circumstances?°. QJ

Determining the personality profil chological state of an undergraduate-athlete is a very
important topic of research<i gﬁhological studies in the field of sports. There is now

good evidence that a\@glccess and participation in physical activity can be predicted by

personality traits sychological state. Undergraduate-athlete performance is described as

carrying ouf s%c physical routine or procedures by one who is trained or skilled in physical

activity%

contribute to physical fitness, mental well-being and social interaction’’. These include play,

niversity level. The term “sports” subsumes all forms of physical activity that

recreation, organized, casual or competitive sports and indigenous sports or games.
Performing in university’s sporting activities is influenced by a combination of

physiological, psychological and socio-cultural factors. The mental health model of sports
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performance purports that an inverse relationship exists between psychopathology and
athletic performance. The model postulates that as an athlete’s mental health either worsens or
improves, performance should fall or rise accordingly®®. During the pastyears, there has been
dramatic increased interest and participation in sport at the collegiate, as well as professional and
leisure levels. It was recorded that, there has been sports of one description or another
played by undergraduate-athletes in private universities in Nigeria, such as athletics,basketball,
soccer, tennis, badminton, volleyball and others. Undergraduate-athletes are subjected to
different emotional difficulties as well as stress. Because of the increased push or quest towards
efficiency and success, it has become of great interest to players, coaches, administrators,
spectators and owners to identify psychological attributes and stress levels associated with
superiors sport performance, as a primary stage of facilitating undergraduate-athletes
developments™.

Based on the foregoing personal experiences.The researcher holds the conviction
thatpsychological factors associated withundergraduate-athletic performance such asfear of failure,
self-doubtand stress may play a key role in relation to athlete’s performance*’. Stress can be
seen as a psychological and physical strain or tension generated by physical, emotional,
social, economic or occupational circumstances, events or experiences that are difficult to
manage or endure. Based on this explanation undergraduate-athletes performance may be
aversively affected by stress*!. Usually, universities annually allocate funds for the development
and/or maintenance of sport facilities to fulfill students’ needs and encourage sport participation
of the university community. Particularly, in Nigerian universities, there are active and viable
sport teams. However, participation in such teams required high level of commitments, hard

work, obedience, tolerance and selfless devotion. Undergraduate-athletes life revolves primarily
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around membership, which indirectly discourages students who intend to participate in sports
solely for recreational purpose*?.
2.1.5 Social Determinants of Stress in Undergraduate-athletes

Stress has been seen tightening its grip on the undergraduate-students, as they have to
compete at every step of their academic career in this changing world. Stress in academic system
can have negative consequences if it is not properly managed. Social factors suc \%Eh-athlete
relationship and parental involvement causes stress if not properly managet“\@ is often a lot
of pressure that comes along with pursuing a degree and one's edycation,” which is studying,

homework, tests, laboratory, reading, and quizzes. There is t @c of doing all of the work,

balancing at a time and finding time for co-curricular a@

N

students being unable to perform to the best of thei %ﬁles in examinations, frequent school

Academic stress can lead to

refusal, phobia, physical complaints, irritabili AQ decreased interest in school work®. It can
also affect the society by not producin aders who can move the country forward. High
stress, if not well managed can af ents negatively, unable to get along with friends or
roommate, test anxiety and uno.xto djust to new environment and so on*®.

Consequently, cope with these challenges by undergraduate students lead to
stress. Students i er institution experience stress because they stay away from home, live
independen ut family members, and take new responsibilities both personally and
academi lemg away from home could be a challenge for an individual who has never been
away and more contents, to master in small amount of time and increased responsibilities could

be stressful for the students, all these challenges lead to academic stress*’. Stress affects

undergraduate students academically and athletically and also change the way they acts and thinks
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in school*®. If anundergraduate-athlete is not able to cope effectively with academic stress, then
serious psycho-social-emotional health consequences may result*,

Social activities are the engagement of undergraduate-students in activities which is not
academic in nature. Social activities include spending time with friends, attending parties, being
involved in team sports, being a member of a club, going to local parks, chatting with family and
friends*. One more thing that is essential to help reduce stress is the social su@kt can be
gained from friends, teachers and family. Stress effects are lowered w1th.@%/somal support
group. That is why, an excellent and healthy relationship with fr1e chers and family are

problems>. Undergraduates experience various devel stressors in their day-to-day

vital. People, who are friendless and alone, are more rlSk{& S and also mental related
activities in order to overcome from those stressors: are different relaxations techniques
which will help the undergraduate-athletes to %«ith that stress and help them to live a better
and happier life. Some of the techni deep breathing exercises, progressive muscle
relaxation techniques, Vlsuahzatlonﬂil whn as free guided relaxation or visual guided imagery,
exercises, laughter, listening w& g music, stretching relaxes, meditation techniques such as
yoga or transcendental 6@1 ns, cuddle with a pet or a hug of a loved one?!.

In additio &{dergraduate-athletic status serving as a buffer against body dissatisfaction,
the athletes m%cord less stress than their non-athlete counterparts from getting ripped off,
social c@gover fear of failure and self doubt®2. A partial explanation for these findings may
be that the undergraduate-athlete has an established social niche. As a member of their athletic
team, the athlete is involved from the start with a social group that shares similar interests because

the athlete has a built in social group, they likely would have a built in support system to help

them with certain types of stress>3.
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2.1.6 General Overview of Fear of Failure among Athletes

Every year millions of athletes experience what they perceive as failure. The nature of
competition, with clear-cut winners and losers, often sets athletes up for failure. Still, many
athletes have a hard time coping with failure. Fear of failure occurs when one's level of aspiration
exceeds his or her present level of ability, which results in efforts that seem inadequate*. Fear of
failure exerts such a powerful influence that unless appropriate action is tak kc}son will
suffer from a terrible feeling of impending failure®. Fear of failure is ()\l@&esult of faulty
perceptions, which may stem from or have been molded by an individual'$\views of winning and
losing, and expressions like, "winning is everything." The athl &:%v tri\es to shut out failure is
shutting out the realities of life in general and sport in paﬂi@

It could be argued that how undergraduate-ath \al with or learn from their failures is
what makes them stronger and more successf@(nning and losing is a part of athletics. How
winning or losing is dealt with may we ogfne whether or not an athlete develops a fear of
failure. If fear of failure exists in an aduate-athlete's life, the chances of ever learning from
failure or success are minimaw}( an undergraduate-athlete succumbs to fear of failure, he or
she gives up accepting %a lenge to improve. As a result, learning will not likely take place
because the athle ‘(ﬁ&not want to challenge him or herself to overcome the fear of failure®.

An un uate-athlete with a fear of failure will most likely have low self-confidence
and unh attributional learning tendencies®’. For example, this athlete may attribute his or
her success internally to either effort or ability to help him or herself feel better. Undergraduate-
athlete will likely do this in an attempt to enhance his or her self image, that is, to look good in the
eyes of others. If this same athlete fails, he or she will likely attribute their failure externally to

luck or task difficulty®’. In this case, the athlete will attribute his or her failure externally to serve

34



as a self-protecting mechanism. This protects the ego of the athlete in that he or she had little or
no control over the circumstances and outcome. Fear of failure has also been shown to lead
athletes on a cohesive team to create self-protecting biases or self-handicapping strategies®®. Self-
protecting biases serve an undergraduate-athlete with a fear of failure by allowing that athlete to
blame the causes of his or her failure on external factors beyond his or her control. This self-
handicapping strategy allows the undergraduate-athlete to create an excuse for L \R& failure.
Common problems used to excuse poor or disappointing performances by\@gfwith a fear of
failure include stress and an assortment of impending ailments and o ir&”. For example, an
undergraduate-athlete might state, "I did not perform well todaﬁ @Ewe the flu."

Low self-confidence has also been an attribu% r to fear of failure®®. If an

undergraduate-athlete has or develops a high self-c@e, he or she may not feel the need to

use self-handicapping strategies to cover up fc&@\perceived inadequacies. If he or she has low
self-confidence, it will likely add to his Igar of failure. Success enhances self-confidence.
Failure generally decreases self-cor@, leaving the athlete with a fear of failure that may be
compounded with unhealthisxrﬂzu ional tendencies and stress®!. Because fear of failure is

generally a negative e

failing. Those w &faﬂure will often refuse to take on a new or existing challenge. If a less

, most undergraduate-athletes will go to great lengths to avoid

demanding task(issnot available to this undergraduate-athlete, he or she will likely become
discour d will more often quit rather than risking future failure®. In order to more fully
understand fear of failure and what impacts an undergraduate-athlete's fear, greater attention must
be given to individual experiences of undergraduate-athletes experiencing fear of failure.

Several potential dangers associated with fear of failure have been signaled in sport,

academic settings and even business environments®?. The consequences for an individual
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experiencing fear of failure can be distressing, since over time, individuals with fear of failure
will experience lower levels of self-esteem and self-efficacy, as well as, negative affective,
cognitive and behavioral consequences®’. In sport domain, fear of failure has been related to a
variety of maladaptive consequences. Despite the limited research conducted on sport context,
fear of failure has been associated with stress or burnout®®. Moreover, fear of failure has been
associated with high levels of worry, stress and anxietyand has been @‘ﬂ) affect
undergraduate-athlete’s interpersonal behavior, sporting performancp\é%/ well-being®.
Consequently, fear of failure can have important implications for undergradyate-athletes.

2.1.7 Concept of Self-doubt and Sports

QN
While watching sports competitions, it can be of\ S&hat athletes are satisfied with

victory, unhappy in cases of failure, and excite %pete again regardless of the result.
Athletes do not seem to give up. The efforts thﬁ%skow are great, involving sacrifices on various

levels, such as being 100percent involv 'ngij raining, forgetting about themselves and others,

not having enough time to spend wi My and friends or to socialize, etc. It seems that nothing
can stop them from their des&&&rﬁcipate and win sports competitions. Are all athletes the
same, regardless of thé(l ? Do they all see themselves as winners?Undergraduate-athletes
routinely encount, ﬁ\same challenges throughout daily life as it is for a usual athlete. Obvious
examples inc Qgh-stakes academic tests, athletic competitions, and conflict within
meanin@ sonal or work relationships®. They may experience doubts about their ability and
their capacity to perform well as they approach and engage these tasks. For all the reasons, which
taken together argue that feelings of self-doubt and uncertainty are aversive, undergraduate-

athletes who chronically experience doubt will develop some strategy to deal with that state. Even

transitory feelings of self-doubt about one’s competence are not likely to stand unchallenged, and
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one of the most compelling research arenas has been centered on how self-doubt concerns play a
role in inventive, even ironic, cognitive and behavioral ways that undergraduate-athletes try to
manage their experience of self-doubt®®.

Self-doubt is an indecisive state of mind. It is quite acceptable that everyone gets self-
doubt before an event but the success of his or her effort depends on how well he overcomes it®’.
If someone passes a negative comment about us we express denial but we accept the inner voice
of self-doubt innocently and submissively. Usually players who are bothered by self-doubt lose
their focus, intrinsic motivation and confidence resulting in unsatisfactory performance. As a
result of all this the player indulges in self-pity and blame. The ensuing condition deteriorates

further®s.

Coaches advice the players to increase effort even though it is a wise suggestion trying
harder will always be a conscious effort which in turn leads to mental stress. So the important
thing is to know the root cause of self-doubt and take action by increasing self-awareness®. By
doing so instead of being self-conscious one can take the awareness to the all-powerful
subconscious level. Undergraduate-athlete can on a daily basis tune into their feelings and
emotions and ask themselves “where am 1? What am I doing? How am I feeling?”, pay attention
to the negative feelings and emotions like defensiveness and insecurity, trace any hurt to its
source, follow real self needs, express real feelings openly and honestly. For the sake of

confidentiality you may do so before a sport psychologist or counselor,

As Yself-doubt concerning  personal  abilities  increases, global  self-esteem
tends to decrease because self-doubt presents the
threat to global evaluations of oneself. Hence, self-doubt can lead to both self-
handicapping (i.e., creating or claiming obstacles that reduce the probability of success while at

the same time providing an excuse for failure) and overachievement (i.e., striving to perform
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beyond one’s capabilities) in order to protect the self from the implications of failure’!. As such,
self-doubt is often studied in  the context ~ of  performance. Self-
doubt includes thoughts and feelings such as wondering whether or not one has the ability

to succeed at important activities, having thoughts that focus on the bad things that might occur,

feeling unsure of one’s abilities more often than not,
and experiencing greater emotional impact \?\ a
result of avoiding failure than achieving success. Among university\ , self-doubt is
negatively related  to variables such as achievem{nt otivation, self-

esteem, and narcissism and positively related to variab &_)s h\as self-handicapping,
social anxiety, and “impostor” feelings in which succei% ereeived as undeserved’?.

It has been proposed that people who \ce high levels of self-doubt tend to
reduce their level of effort 4\* quickly settle for mediocre
solutions when faced gv.ﬂw difficulties, challenges, or
setbacks in perform% situations’>. Thus, while  self-
doubt might be a more or %qa ral reaction to failure, it might be the resilience and ability
to regain confidence @ ritically important to successful performance when self-
doubt occh However, subjective overachievement (i.e., the
psychological oach to and process of a performance) can occur when self-doubt is
combin@ a concern over performance’. While overachievers tend to perform well on
tasks, the challenge to being an overachiever is that the motive to perform well might be
driven more by a desire to gain social approval than by intrinsic motives

such as the inherent satisfaction in  being able to perform a task’.

Despite  the  potential risks of the  overachievement relation to  self-
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doubt, a common  message appearing in recent sport and exercise psychology
(SEP) literature is that some level of self-doubt
might actually be beneficial to performance in sport, at least in some circumstances’®. For
instance,

there is an important distinction between performance efficacy (i.e., perceived capabilities t
0 %\V\ be
successful during the practice phase of competition) and preparatory @Ai.e., perceive

d capabilities to be successful immedi tely before the

start of competition) and the role that self-doubt % play in each”. Self-

doubt at game time can act as a barrier o&{;

skills because as perfo % efficacy decreases,

effectively using their

performance level tends to decrease; there&%qfﬁcacy beliefs should be as high as possible

when competition begins’®. QJ
Alternatively, when ath@keady have at least a minimal level of efficacy,

some self-doubt during th &atory phase of competition can be beneficial because it

might  help prote agalnst overconfidence and complacency,
as well as mot ath etes to expend increased effort in practice as a way to continue to
enhance %onal growth, skill development, and skill

executu@ ilities”. While theoretical arguments supporting the potential benefits to self-
doubt are compelling, there is little research to date directly
exploring the complexities of the relationships  among self-
doubt, preparatory efficacy, and performance efficacy specifically in the sport and exercise

context®C.
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The benefits of self-doubt to performance
in sport and exercise were observed in a recent
experimental study with participants who were

skilled in their ability to skip rope®!. The experimental group received information that th

e rope they were going to use in a competition would
be more difficult than the rope used i \V\practice
trials. This manipulation was a way to decrease self-conﬁdeHC\ induce self-

doubt among the participants in the experimental group. Resu s shigwed that those in the

experimental group, but not the control group, improved peéﬂ& on the I-minute skipping

competition task. The reason for the improve not clear, as there

was little support 1@ effort being the
reason for the 1ncreas&& performance. Despite
study limitations, this research provi@ig.daﬂce that the relationship between self-confidence

and performance might be more x than generally thought and that a little self-

doubt might actually be hel t‘ erformance in sport and exercise®!
2.1.8Coach-athlete Re

Sports ¢ ’%\ are responsible for innumerable aspects of athletes’ learning and
developme such, effective coaching can be extremely complex. It is therefore important
that res § look to identify this social factor in relation to stress among undergraduate-
athletes and their coaches. A coach is the kind of person who will be one of the most influential
for a young athlete.

Coach-athlete relationship is defined as a state in which coach and an athlete’s thoughts of

commitment, feelings of closeness and complementarities behaviors are mutually interdependent.
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Commitment refers to the purpose of the coach and athlete to form a close and healthy long-
standing partnership®?>. However, closeness has been defined as the emotional experienced
between the dyad members and is characterized by appreciation, trust, and respect for one another.
Complementarities reflect the level of co-operation between the coach and athlete and incorporate
behaviors such as friendliness, responsiveness, and willingness as well as the key roles each
member undertakes in the dyad®?. \V\

There is a lot of research regarding the psychological impact a coac\ an athlete and
a team’s success. Various coaching styles have been shown to have either sitive or a negative
effect on performance. There is even evidence showing that a %ehawor and actions can
affect the motivation of athletes®’. All coaches have thelr% ue coaching style and the way
it is implemented will affect their athletes’ performange; e impact on an athlete’s motivation
and performance can be extremely signiﬁcanty(%garying styles of coaching could either fulfill
or neglect an athlete’s psychological ng&“/ ecent research has shown that an autonomy
supportive coaching style/behavio(f{?(‘b the needs of undergraduate-athletes and result in a
greater success overall in th %(ement and performance®*. Youth and undergraduate school
athletes prevailed most %' emocratic and social support coaching styles; in university athletes,
it was suggested t@emocratic style of coaching led to more team cohesion and freedom?®’.

Coaches have the power to motivate their athletes’ minds and muscles as they train to
improve performance®®. The only way to achieve this is by maintaining a positive relationship
with their players and proving that they can trust and fully commit to their team.
Many athletes will continue to learn and grow with multiple coaches along the way. It is a coach’s

job to be one that many would call a role model as they will be impacting their athlete’s lives

more than they originally may think. To be a successful coach and role model, it will be important

41



for them to consider many different coaching styles that will be most effective for their team’s
performance®’. Sports coaches are responsible for innumerable aspects of athletes’ learning and
development, and as such, effective coaching can be extremely complex. It is therefore important
that researchers look to identify factors that influence coaching effectiveness, as well as key
outcomes that stem from it. Research had suggested that the relationship between coach and
athlete viewed as central to effective coaching for athletic performance and development®®,

The coach-athlete relationship could be viewed as a social interaction in which athletes and their
coach’s closeness (bond experienced), commitment towards others (to maintain a closeness
bonding over the time) and complementarities by both parties (the type of interaction) are
independent. Athletes who participated in individual sports are more satisfied rather than team
sports because their relationship is closer, committed with their coaches®. However, in technical
training, it was required a lot of cognitive efforts from both parties. The coaches are responsible
for provided feedback, ensure that the athletes understand, and be able to demonstrate, describe
and explain in each of the tasks in the training session or in competition. Therefore, it is not just
about concerning learning or improving skills, it also about creating a positive environment and
relations for better results. Athlete with a high level of closeness and commitment either with
their members or coaches has better predictor in coaching behaviors®. The higher quality in a
coach-athlete relationship, the higher satisfaction among undergraduate-athlete and the
coach.Therefore, coaching is a critical factor in order to make the team successful, each member
needs to ensure that they could work together to accomplish the task and achieved the goal and
objective of the team. Effective coaching occurs when athletes perform in their sports followed by
their coach’s intentions while finding an athlete’s satisfaction. A good relationship between coach

and athlete can bring positive results in competition and the coach usually seen by others as
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effective coaches”. An effective coaching behavior can be resulting in athletes reach their
personal achievements, performance goals and positive psychological outcomes.

The higher quality in a coach-athlete relationship, the higher satisfaction among athletes
and coaches in coaching relationships. Moreover, ‘An Attachment Theory Perspective in the
Examination of Relational Processes Associated With Coach-Athlete Dyads’, revealed that
individuals who have less anxiety and less avoidance in terms of good quality in the coach-athlete
relationship can lead a person to be more positive because of their established a positive internal
working models of self and with others. Therefore, by having a positive relationship and effective
coaching environment can lead the athletes and coaches to develop themselves feel supported
with each other”!.

2.1.9 Overview of Parental Involvement and Sports Performance

Undoubtedly, parents’ influence on a child’s involvement in sports and physical activity is
significant. As the demands of youth sports participation have become more complex and
competitive, so has the role of a parent become more difficult®?. It is usually parents who provide
the first opportunity for their child to take up a sport. They also have significant influence on a
child’s decision on continuing or quitting a sport at some later point in time®?. In the last few
years, researchers’ interest on the influence of parenting styles on a variety of psychological
factors linked to youth participation in sports has significantly increased. One of the most
frequently analyzed issues has been parental involvement in youth sports activity, i.e., its intensity,
forms and outcomes®.

On one hand, parental help seems to be very important (e.g., bringing their child to a training
session, supporting them during competition, motivating them when discouraged, providing them

with feedback or sharing a child’s success and progress in sports), but, on the other hand, parents’

43



actions at times may hinder a young athlete’s development and adaptation to sports®. This is not
only connected with parents’ inappropriate, rude or aggressive behavior such as shouting,
insulting or criticizing others during a game or even engaging in violent behavior. Such actions
hamper both the good spirit and mutual understanding found in sport and may result in a child
quitting sports®®. However, other more subtle behaviors by parents, often read by others as
parental dedication, readiness to help or their committed involvement, can be perceived by a
young athlete as overwhelming and controlling®’.

Family involvement in youth sports has also different meanings depending on the type of
sport. Parents are more engaged when their child plays individual sports or when they are at the
early specialization stage in their sport®®. Initial analysis from a pilot study (an unpublished report
using questionnaires assessing the participation of young professional athletes’ parents from the
Department of Psychology at The University School of Physical Education, Krakow) also showed
that the type of parental support and the level of involvement was connected to the type of sport
their child played (individual vs. team). Parents of young gymnasts or figure skaters perceived
their child’s sports as more time- and financially-demanding in comparison to parents of
volleyball players. There were also differences found in parents’ expectations, volleyball players’
parents declared no special expectations in terms of their child’s sports success®.

Besi em‘ﬁing instrumental support, parents also play an important role as role models,
especia Qy have sports-related experience or their interest in sports is seen in action, e.g.,
they have a sports-related job or do sports, even recreationally!®. A study pointed that parents
emphasize their commitment more by daily behaviors and activities than by verbal
communication. These aspects include self-discipline and the productive use of one’s time; a

child’s success in sports could be then directly attributed to their parents!?! Parental involvement
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is a multidimensional construct consisting of parent support and pressure behaviors. Parent
support has been linked to adaptive outcomes such as child enjoyment and enthusiasm, autonomy,
and self-perception of sport skill'®2, Parental involvement has been linked to maladaptive
outcomes such as perceptions of a threatening sports performance environment, discontent with
sports performance, and performance anxiety and negative affect!'%2.

Parents are those responsible for the introduction of their children to physi r'sporting
activity and are guarantors of transport, access and emotional and econOK ort. All these
aspects, as well as parents’ physical activity and the importance or intere ey show in getting

negative behavior towards their children’s sport practice'% t is important to examine the

their children physically active, are the issues which determ ﬂ& attltudes and positive or
involvement parents can have in their children’s sp e pressure they exert, because these
aspects might condition children’s commit \&g those activities'®. As a result, parental
involvement has been associated with s 01pat10n in early ages, but little is known about
the understanding of the parent s d pressure perceptions in sport. In fact, despite the
identifiable positive 1nﬂuence~§$( tal support, some studies have reported negative aspects.
For example, it has be that parental expectations are a source of stress among young
athletes, quite p@k{ as a result of the extent of the athletes' awareness of their parents'
commitmen
2.2 The%g Review
2.2.1Erikson’s Stages of Psychosocial Development

Erikson’s Stages of Psychosocial Development is a theory introduced in the 1950s by the
psychologist and psychoanalyst Erik Erikson. It built upon Freud’s theory of psychosexual

development by drawing parallels in childhood stages while expanding it to include the influence
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of social dynamics as well as the extension of psychosocial development into adulthood!%. It
posits eight sequential stages of individual human development influenced by biological,
psychological, and social factors throughout the lifespan. This bio-psychosocial approach has
influenced several fields of study, including gerontology, personality development, identity

formation, life cycle development, and more!?”-1%8,

Function

Stages arise as individuals grow and face new decisions and turning points during
childhood, adolescence, and adulthood. Each stage is defined by two opposing psychological
tendencies — one positive/syntactic and negative/dystonic. From this develops an ego
virtue/strength or mal-development, respectively. If the virtue is adopted, it can help to resolve the
current decision or conflict. It will also help subsequent stages of development and contribute to a
stable foundation for core belief systems in relating to the self and the outer world'®®. The
opposite is true with the adoption of the mal-developed quality.As an example, the ego identity
crystallizes in stage 5, during adolescence. The two opposing qualities are ego identity and
confusion/diffusion. Those who develop ego identity yield the virtue of fidelity, while the
inability to do so — ego confusion — creates a quality of repudiation. With a stronger sense of ego
identity, the interaction with the outer and inner world is of rejecting incongruent evaluations of
self and a decreased level of anxiety, respectively'?.

While adopting the syntonic attribute is clearly beneficial in this example, doing so should
be done within reason. Extreme ego identity can become fanaticism, which can create unhealthy

interactions with the self and others. One must navigate the two opposing values in each stage to

find a balance, instead of only striving for the positive quality. Straying too far towards the
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positive tendency can be maladaptive, while leaning too far toward the negative can be
malignant!'%,
Components
Some scholars have attempted to confine stages to specific ages, but Erikson did not
initially define this. Instead, there are periods within childhood, adolescence, and adulthood. Each
stage provides an example in which the positive attribute may be furthered.
Stages of Childhood
Stage 1 — Infancy period: Trust vs. Mistrust
e Virtue: Hope, Mal-development: Withdrawal
o Concomitant Freudian stage: oral stage
o Example: Secure environment provided by the caregiver, with regular access to affection
and food
Stage 2 — Early Childhood period: Autonomy vs. Shame, doubt
e Virtue: Will, Mal-development: Compulsion
o Concomitant Freudian stage: anal stage
o Example: Caregiver promotes self-sufficiency while maintaining a secure environment
Stage 3 — Play Age period: Initiative vs. Guilt
e Virtue: Purpose, Mal-development: Inhibition
o Concomitant Freudian stage: genital stage
o Example: Caregiver encourages, supports, and guides the child’s own initiatives and
interests
Stage 4 — School Age period: Industry vs. Inferiority

e Virtue: Competence, Mal-development: Inertia (passivity)
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e Concomitant Freudian stage: latency stage
o Example: Reasonable expectations set in school and at home, with praise for their
accomplishments
Stage of Adolescence
Stage 5 — Adolescence period: Identity vs. Identity confusion
e Virtue: Fidelity, Mal-development: Repudiation
o Example: Individual weighs out their previous experiences, societal expectations, and
their aspirations in establishing values and ‘finding themselves.’
Stages of Adulthood
Stage 6 — Young Adulthood period: Intimacy vs. Isolation
e Virtue: Love, Mal-development: Distantiation
o Example: Individual forms close friendships or long-term partnership
Stage 7 — Adulthood period: Generativity vs. Stagnation/Self-absorption
e Virtue: Care, Mal-development: Rejectivity
o Example: Engagement with the next generation through parenting, coaching, or teaching
Stage 8 — Old Age period: Integrity vs. Despair
e Virtue: Wisdom, Mal-development: Disdain
o Example: Contemplation and acknowledgment of personal life accomplishments
A ninth stage was added by Erik Erikson’s wife, Joan Erikson. It considers new challenges
experienced with continued aging and incorporates aspects from all previous eight stages of
psychosocial development.
The sequential layout of Erikson’s Stages of Psychosocial Development might initially

suggest that stage outcomes become fixed once the next stage is engaged. While there is a fixed
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sequence, resolution can be a life-long process, re-activated at various times depending on life
events that affect the ego strength or mal-developed belief pattern. Resolution is not required to
move on to the next stage. Additionally, with advancement to a new stage, preceding stages are
questioned and must be reintegrated!!?. This is why his theory is sometimes referred to as an
‘epigenetic principle.” Additional research suggests that the latter four stages are, to an extent, a

repetition of previous stages'!!

. As an example, the stage of intimacy can be considered a
combination of autonomy and trust. Thus, the developmental stages and formation of identity is

an ever-evolving process, as opposed to a rigid concrete system!!2.

Clinical Significance C.)\ o
e

Several clinical tools and further research have emanated from and have undergone significant
influence by Erikson’s Stages of Development:

1. Studying Erikson’s stages serve as a basis of treatment for different recovery stages of
mental illness. For example, the initial stage of trust vs. mistrust parallels the mental
illness recovery stage concerning the acceptance of the mental illness and trusting the idea
of recovery!>.

2. The Erikson Psychosocial Stage Inventory (EPSI) was based on Erikson’s stages, and the
modified version following it (MEPSI) is a reliable tool used to assess psychosocial
development! !4 115,

3. A model of psychodynamic psychotherapy is based on the concept and staging of

Erikson’s theory!%.

Nursing, Allied Health, and Inter-professional Team Interventions

Erikson's Stages of Psychosocial Development can be utilized by mental health providers
when treating patients who are facing periods of adjustment or turning points in life. When taken
in the appropriate context to social and cultural factors, it can be a means for the patient to
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augment awareness and understanding of themselves. While many stages focus on periods early

in life, it can serve as a conceptual and possibly actionable guide for those later in life as

well''6, This area continues to be an active focus of research, as Erickson's developmental

maturity in mid-life is studied alongside global cognitive and executive function, as well as

emotional health!!”.

2.3 Review of Empirical Studies %\\(\

2.3.1 Fear of failure and Stress Level among Undergraduate-athletes @/
Self-consciousness can be seen as a fear of negative evalua 'or$riticism in a social

\
factor determinant of stress level. Self-consciousness has also b ted to the fear of not living
;f T

up to standards and expectations held by others and b;&s; )

he inability to meet these
standards or expectations, for many undergraduate-@esults in feelings of perceived failure.
To protect self-confidence/esteem many studea\ﬁ@tes may try to avoid failure, thus becoming
self-conscious and possibly have fear o ilgb*. Failure is often a defeat in the eyes of others,
as well as a loss of self-esteem. Th o-involved an individual inculcate in his or her sports,
the more bitter failure will likﬂ(}‘g. "Why do highly motivated athletes who train hard and
obviously want to do e@ tribute to their own self-destruction ...?"'"”. One answer to this
question is fear Nre. Fear of failure is often considered a motivation that is activated in
achievemen s@ns that allows a person to avoid failure instead of reaching for success!%.
Unless n is positive, success cannot be achieved, he or she will likely adopt some
avoidance or defensive strategies (i.e., attributional tendencies) toward specific situations!?’.

Two different types of fear of failure were pointed out in this context!'?!. The first type is

the introverted fear of failure, in which individuals would be expected to fear devaluation of self-

confidence or esteem. The second type is extroverted fear of failure in which individuals would be
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expected to fear social devaluation. Social devaluation would include perceived negative
evaluations from others or non-attainment of prescribed standards. Devaluation of self-confidence
would include not living up to personal goals or your "ideal self'. Fear of nonattainment of certain
standards approaches, negative consequences may occur!?’. Nonattainment of a standard itself
should not lead to a fear of failure. Failure or success should give individual information about his
or her skill level and allow them to learn from their mistakes. However, if pumghgferit should
occur as a result from nonattainment of a standard, an individual may fef\@%ture failure is
unavoidable and that he or she should engage in failure avoidant behayiors:

It is important that the specific type of fear that undergr. cﬁ%&thlgtes are experiencing be
identified (e.g., fear of looking bad in front of others, feaﬁ% punished by others, or fear of
letting yourself down). Undergraduate-athlete with @ failure could experience fear both in
academic achievement and sports'?°. Both situaﬁ%{nay be seen in a way that potentially leads to
a negative evaluation. In both situation n%aduate-athlete with fear of failure demonstrates
failure avoidant tendencies to other(&i&e evaluations. Model of fear of failure assumes that,
Fear of failure involves the a%@n of fear of failure combined with the motive to avoid 1t
failure'??. The fear of n % sful in one’s career can be so strong that an undergraduate-athlete
with fear of failur, &avoid the task entirely to avoid personal shame and public humiliation'?2.
For exampl &raduate-athlete will not try a new sports task if he or she is having phobia for
failure, he or she will just avoid the situation all together. For failure to have personal
meaning to an individual, that the person must have or have taken a vested interest or

responsibility for the failure!?’. This way the person not only expects failure but also assumes the

responsibility for failing. As a result, fear of failure can cause the individual to lose value in other
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peoples' eyes, and therefore develop a reason not to lose. In the end, the individual doesn't want to
experience shame.

A study shows the effects of anxiety and fear of failure in 75 (seventy-five) female elite
gymnasts. Members of the gymnastics National team were administered a multi-section
questionnaire at a National gymnast training camp. The inventory consisted of a number of
questions about perceived stress. For example, "In your gymnastics, what d d most
stressful?" Results revealed that for these gymnasts, sources of stress\lt eight broad
categories: (a) performance of skill, (b) fear of evaluation, (c) aspe(:tx%petition, (d) fear of
making mistakes, (e) expectations from self and others, (f) \E%ESSI}I‘GS, (g) environmental
conditions, and (h) fear of injury. In the above study, all.¢1 egories were related to fear of
failure. The primary sources of stress among the m the National team were performing
the necessary skills properly, fear of evaluati %Q the experience of competition (i.e., fear of

gymnast's self-confidence in regard(t

failure). Based on these results, the rs indicated a strong need to enhance young
@executlon as well as, a need to eliminate potential

fears!2, .

A study revea chtemal attributions for success and avoidance of failure in
undergraduate st ﬁs\ln the study, failure-avoidant students were those who strove to avoid the
negative i s of failure in terms of damage to their self-esteem. The participants were
identified l—§lure-awoidant (possessing a fear of failure) through an experimental manipulation
of different failure provoking situations which assessed their performance following failure and in
response to a face saving excuse'?*. Students whose performance decreased after failure but

whose performance improved when given a face-saving excuse constituted the failure-avoidant

group. Results indicated that the failure-avoidant students attributed good outcomes to external
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causes more than any other group. In fact, the failure-avoidant group also had a tendency not to
see good outcomes as a product of their own behaviors. Success was attributed to external factors
rather than to the self.

This might be partially explained by the student-athletes not having to live up to high
expectations. The researcher stated that if success is externally attributed than failure must also be
externally attributed and therefore not perceived as the individual's fault'>*. A kﬁdy state
avoidance of achievement motivations. This defines a negative performano@ d goal as one
that would most likely cause a negative response in achievement s%g e.g., a preference for
easy or difficult tasks, withdrawal of effort in the face of failure &‘%reas\e in task enjoyment).

Another research assessed undergraduate students s&n a personality to psychology
course for extra credit. The participants were assess \ievement motivation, fear of failure,
competence expectancies, achievement goals, @Q‘[ence perceptions, and intrinsic motivations.
The students were asked a series of qu%gg\about how they felt the class was going and how

well they were doing. Achievemen@ﬁ

session. Competence expectangies were assessed in the second session and after all multiple-
e

1on and fear of failure were measured during the first

choice test taking. Fear was measured, 27-item of fear of failure were measured'?®. This
scale represents a esses the various components of fear of failure. Fear of failure scores have
been linked tc%t appraisal, reported anxiety, task distraction, negative outcome focus, and
various tective attribution propensities'?®. Results indicated that mastery goals were those
that focused on the attainment of competence and task master, whereas, achievement motivation
was oriented toward the possibility of success. On the other hand, performance-avoidance goals
focused on the avoidance of negative outcomes, while fear of failure was oriented toward the

possibility of failure.
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In conclusion, if achievement situations pose a threat or the possibility of failure on
student-athletes, then fear of failure and performance is activated through avoidance in order to
avoid failure. Reducing the fear of failure has been a topic of many studies'?%!2%126 Increase in
pressure to achieve in sports brings about an increase in anxiety and a fear of failure. As a result,
there are likely two different motive components involved with fear of failure'?®. The first fear of
failure component describes a self-concept based on low perceived ability and A bout the
correctness of one's performance while the second component describes a al component
of fear of failure and its social consequence'?°. These motive compon s lead one to believe
that applied motivation training will lead to an increase in fe lure and the fear of social
consequences of failure. For example, the more time % gy invested in motivating the
subjects to win, the higher the hope for success w@n directly increases the fear that one
may fail.

Swimmers possessed a fear of%&&ased on Achievement Motivation Grid!?7128,
Subjects were divided into a contr@p and an experimental group. The experimental group
was put through a motivatisn&éﬁling programme. The goal of the motivational training
program was to train t %1 ers to attribute their failure to ability (i.e., admit failure). These
swimmers were a; N concentrate on task-oriented achievement behaviors rather than outcome.
The controﬁ%articipated in regular practice sessions but did not take part in the motivational

training%

that pressure or worry would decrease. The results indicated that the experimental group had an

thors hoped that by placing emphasis on the action (i.e., achievement behavior)

increase in motivation parameters (i.e., their hope for success and their motivation to complete the
task increased and replaced the debilitating fear of failure that once held them back). However,

this increase was only for a short 23 period of time. When tested at a later time, the effects (i.e.,

54



their hope for success) decreased. This may indicate that motivational training take place as a
required and regular part of practice, in order to have a carryover effect in competition. On the
other hand, there was a permanent and marked decrease in fear of the social consequences of
failure.

In summary, the training program allows the subjects to put more focus on the
achievement behavior (action) instead of the outcome. The researchers also reco \%&1 that the
instrument used to indicate whether or not the subjects had a fear of failun\ be combined
with an interview or questionnaire in future fear of failure studies'?.

\
2.3.2 Self-doubt and Stress Level among Undergraduate-at@
ilit

Self- doubt has been defined as uncertainty about % ies, potential for success or ¢
ompetence in performance situations. As self- doubt c \mg personal abilities increases, globa
| self- esteem tends to decrease because self- d@{esents the threat to global evaluations ofones
elf. Hence, self-doubt can lead to bg s@andicapping (i.e., creating or claiming obstacles
that reduce the probability of succe&@'& at the same time providing an excuse for failure) and
overachievement (i.e., strivin %(orm beyond one’s capabilities) in order to protect the self
from the implications®1 re. As such, self-doubt is often studied in the context of
performance'?, 6\

Self- d(%tacludes thoughts and feelings such as wondering whether or not one has the a
bility to%gd at important activities, having thoughts that focus on the bad things that might
occur, feeling unsure of one’s abilities more often than not and experiencing greater emotional

impact as a result of avoiding failure than achieving success. Among university undergraduate-

athletes, self- doubt is negatively related to variables such as achievement motivation, self- esteem
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and narcissism and positively related to variables such as self- handicapping, social anxiety and “i
mpostor” feelings in which success is perceived as undeserved!'*.

It has been proposed that people who experience high levels of self- doubt tend to reduce
their level of effort or quickly settle for mediocre solutions when faced with difficulties, challenge
or setbacks in performance situations. Thus, while self- doubt might be a more or less natural reac

tion to failure, it might be the resilience and ability to regain confidence that is cr@ﬁhportant

to successful performance when self- doubt occurs. However, subjective O\K ement (i.e., th

e psychological approach to and process of a performance) can occur elf- doubt is combine
d with a concern over performance. While overachievers tend t well on tasks, the challe
nge to being an overachiever is that the motive to perform ﬂ&lt be driven more by a desire t

o gainsocial approval than by intrinsic motives suck@ erent satisfaction in beingable to pe

rform a task!3!.

Despite the potential ris gL\Jthe overachievement relation to  self-
doubt, a common message appearlng{/ nt sports and exercise psychology (SEP) literature is t
hat some level of self- doubt m& ually be beneficial to performance in sports, at least in som
e circumstances. For in ere is an important distinction between performance efficacy (i.e.,
perceived capabili ‘S\Q be successful during the practice phase of competition) and the role that
self- doubt ig%ey in each. Self- doubt at game time can act as a barrier to athletes’ effectively
using th s because as performance efficacy decreases, performance level tends to decrease;
therefore, efficacy beliefs should be as high as possible when competition begins. Alternatively,
whenstudent- athletes already have at,least a minimal level of efficacy,some selfdoubt during the
preparatory phase of competitioncanbe beneficial because it might help protect against overconfid

ence and complacency, as well as motivate undergraduate-athletes to expend increased
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effort in practice as a way to continue to enhance personal growth, skill development, and skill ex
ecution capabilities. While theoretical arguments supporting the potential benefits to self-doubt
are compelling, there is little research to date directly exploring the complexities of therelationshi
ps among self- doubt, preparatory efficacy and performance efficacy specifically in the sports and
exercise context!*2,

The benefits of self- doubt to performance in sports and exercise were ob n'a recent
experimental study conducted by Tim Woodman and colleagues with paﬂic@(ho were skilled
in their ability to skip rope. The experimental group received information thatthe rope they were
going to use in a competition would be more difficult than the r ‘\sed m\practice trials. The
manipulation was a way to decrease self- confidence and iq% 1f- doubt among the participants i
nthe experimental group. Resultshowed thatthose in% rimental group, but not the control
group, improved performance on the Iminute s&@qg competition task. The reason for the
improvement was not clear, as there was i k&}pport for increased effort being the reason for the
increase in performance. Despite sﬂ@m ations, this research provides evidence that the relations
hipbetween self- confidence ane‘r rmance might be more complex than generally thought and
that a little self-doubt mig m ally be helpful to performance in sports and exercise!2.

People ro % encounter challenges throughout daily life. Obvious examples include
high-stakes c@c tests, athletic competitions, and conflict within meaningful personal or work
relation@eople may experience doubts about their ability and their capacity to perform well
as they approach and engage these tasks. For all the reasons described above, which taken
together argue that feelings of self-doubt and stress are aversive, undergraduate-athletes who

chronically experience doubt will develop some strategy to deal with that state. Even transitory

feelings of self-doubt about one’s competence are not likely to stand unchallenged, and one of the
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most compelling research arenas has been centered on how self-doubt concerns play a role in
inventive, even ironic, cognitive and behavioral ways that people try to manage their experience
of self-doubt. Defining self-doubt is fraught with the same issues as defining virtually every
construct in social and personality psychology!?®. Natural language and everyday discourse
ensures confusion. However, the Oxford English Dictionary does a nice job defining self-doubt as
the (subjective) state of uncertainty with regard to the truth or reality of anythir@»e?tainty of
belief or opinion. The condition of being (objectively) uncertain. That is, as\t ffairs such as
to give an occasion for hesitation or uncertainty. Self-doubt is the act&rst ¢ of doubting oneself,
it is a ‘‘subjective sense of doubt or instability in self-views”’ 134 C% A

One further simple but crucial distinction is iw@ to acknowledge in presenting
contemporary research on self-doubt. Judgments of s \th have been partitioned usefully into
two dimensions: self-competence and self-lik'vf%g oversimplify, self-liking is ‘‘the value one

N\

place on experience of oneself as a socighQbject, a good or bad person;’’ self-competence on the
other hand is “‘the value one place (ﬁ{?’ﬂ t of general self-efficacy on identity’’!3. For the past
five decades, many have assux@}%eld a one-dimensional view of self-worth or self-esteem,
where general self-liki ivalent to global self-esteem and feelings of self-competence are
but one of its ma ’%{{rces. Given that, self-doubt as we use the concept should be described as
doubt about o&elings of self-competence!'°.

Q\ m, uncertainty about one’s ability and confidence for success are now generally
regarded as fundamental features of self-evaluation!?’. As noted above, such uncertainty would be
quite troubling given that ‘‘competence is an inherent psychological need of the human being”* %8,

Undergraduate-athletes are not the same when it comes to one component of a scale called the

SOS (Subjective Overachievement Scale). Although most undergraduate-athletes surely
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experience doubt about their competence at times, some might even question it seriously. One of
the two factors of the SOS was developed to see the experience of doubt about competence. The
self-doubt subscale approaches the construct of self-doubt broadly, without providing any kind of
strategy undergraduate-athletes might use to cope with it. Self-doubt is treated as a general sense
of feeling unsure about one’s competencies, abilities, and thus outcomes in daily life that stem
from those abilities. Individuals who experience chronic self-doubt are faced w@usettling
experience of uncertainty about their capacity to cause a desired outcome. \%

Moreover, the items comprising the self-doubt subscale ask “about respondents’
preoccupation with the prospect of failure, the desire to avoi égsxfwe ;utcomes, and the self-
implicating nature of failure feedback or information. F le, the subscale includes items
such as ‘“More often than not I feel unsure of my a, 1% ““As I begin an important activity, |
usually feel confident in the likely outcome’’ @&gﬂe-scored), and ‘‘For me, avoiding failure has
a greater emotional impact (e.g., sense egiej) than the emotional impact of achieving success
(e.g., joy, pride).”” Beyond self-ef@‘beliefs about specific actions and outcomes, the self-
doubt subscale was written to%%!elf-relevant aspects of such thoughts and feelings.

More recently, ' acknowledges that judgments and feelings of self-worth are
multifaceted; subgsdinating the one (competence) to the other (liking and acceptance) blurs
important dj ti%tsl”. For our purposes, conflating the concepts of self-doubt and self-liking is
problem d has been historically) because conventional measures of self-worth include them
both. There is a clear and compelling focus on competence concerns, rather than self-liking or
esteem, in the early distinction they drew between fixed and growth mindsets. In the fixed
mindset, people believe that their basic qualities, such as their intelligence or talent, are stable and

unchanging. Such individuals typically spend their time documenting their intelligence, or talent,
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rather than developing them further'®. They also tend to believe that talent alone produces
success, and they downplay the role of effort, learning, perseverance — the very prospect of
change. In the growth mindset, people believe that the most basic abilities can be developed,
usually through hard work, dedication, and learning. Talent is a starting point, but only that. The
growth mindset is associated with resilience to challenges and failure, a greater appeal for
learning for its own sake, and higher intrinsic motivation. Self-doubt about %petence
would appear inimical to establishing a growth mindset and problematic fo ng feelings of

intrinsic motivation. By definition, self-doubt is attention to one’s &a ocus on ‘‘hesitation’’
\

and ‘‘uncertainty,”” and measuring oneself rather than @ngaging in tasks in an
unselfconscious way!'4. &(/

It is certainly recognize that the concept ‘‘self- can be complex and even elusive!4!,
Here, we hope to be clear in construing self-do@\doubt about one’s own competence. Defined
this way, we expect self-doubt to have %&mons for the self-competence component of self-

esteem uniquely. Speaking colloquﬂ@h
Y

having a wide confidence inte% rotnd judgments of their ability. Rather than straightforwardly

onically self-doubtful individuals might be viewed as
seeing themselves as in % t or expecting poor performance, seeing themselves as gifted and
expecting excelle &Qese individuals entertain the prospect that they are not easily able to point
confidently w@acision, to their level of competence.

tly, self-doubt should also be distinguished from other related concepts such as
self-efficacy and self-concept clarity!'#?. Self-efficacy is generally regarded as an expectation
about how one will perform in a given domain; by contrast, self-doubt reaches beyond a specific
sense of performance efficacy, reflecting an individual’s investment — even rumination — over

how to view them. Self-concept clarity refers broadly to the individual’s clarity or certainty or
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consistency in the many self-images that, taken together, comprise one’s self-concept. Self-doubt
about competence is intended to signify a lack of clarity exclusive to the competence domain,
albeit one that we regard as central to one’s judgment of one’s global self-worth!.

2.3.3 Coach-athlete Relationship and Stress Level among Undergraduate-athletes

High school coaching is a demanding profession'#*. The sports environment is complex, ever-
changing and poses significant psychological and health risks for coaches!®. As@ﬁeories in
psychology suggest, our actions, behavior and personality is greatly inﬂug those within
our lives, whether friends, parents, teachers, or in a sporting scenagio, our coaches. Perceived

the coaching field being dominated by coaches who possess orientated and coach-centered

N\

\
coaching styles/behaviors have been found to predict undergra, ﬁéﬁsxth ete stress. With much of
1-
approach to coaching, the results have a tendency to %@redominan‘[ focus. For some coaches,

how the player gets to the successful end res@;}ot important, which explains coaches direct
Sx}king. Sport is primarily based on providing

linear approach to coaching and decjsi
opportunities, so when an undergra @ete has lack of control and autonomy in the decisions

influencing their actions and\@ﬁance in sport, it can generate to stress'#. Furthermore,
university school coac %\t be willing to fill a variety of roles that are not in the job

description, such ’g&Qring as the team’s de facto athletic trainer, organizing team fundraisers,

running off-f&$camps, supervising athletes in the weight room, being an amateur sports

psychol%

roles coaches are facing, there are increased pressures to win due to the societal change sports has

entoring undergraduate-athletes and teaching life skills. In addition to the various

undergone'¥’.

It is critical for university school athletic programs to retain seasoned, effective and

talented coaches in order to maintain the educational component of high school sports, while
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assuring a high-quality athletic program. When the best high school coaches experience
productivity and longevity, they will provide their services year-after-year which will, in turn,
have a positive impact on their undergraduate-athletes.

When an undergraduate-athlete becomes absorbed into games, they may likely connect
their identity with the sport. Therefore, if a coach has control over the direction of sport, it may be
thought that a coach has control of the shaping of an athlete’s identity. As a@raduate-
athlete becomes somewhat ‘powerless’ in the decision making process with\l autonomy, it

may be assumed that their identity and personal development spirals u%eir contro'4’. When

from sport in attempt to regain control of their identity'd®)

N\

process, as feeling the need to detach yourself from_a hich you are highly involved in just

\
this occurs, athletes may be stressed out, due to the confusio xberefore detach themselves
<&n itself is a highly emotional

to gain control of your self-identity can be pem@\as a big decision and lifestyle change.

y of which require an extensive amount of social

Coaches may also be at a gre t%&for stress because of the variety of roles they are

required to fulfill in the positibé/&

interactions between scho@d *undergraduate-athletes. Through interviews with coaches,

coaches experienced a QJ of stressors including conflict with other coaches, their own staff

and parents, at cerns, pressure and expectation, competition preparation, organizational

manageme@%
o

onships are more than the sums of their constituent interactions; relationships are an

solation'®.

ongoing series of interpersonal interactions where each person’s behavior affects the other

person's subsequent behaviours'>. In the sports environment, one aspect that may be especially

important to investigate, for a variety of outcomes, is the relationship between coaches and their

62



players. There is support that coaches' and athletes' emotions, thoughts and behaviors may be
associated with interpersonal satisfaction.

As a result of the focus of sport today primarily being directed towards winning and
results, coaches may push their athletes to their physical and mental limitations. Coaches may
enforce repetitive practice in hope to see success. This may result in overtraining; training to the
extent where there are no benefits, just consequences''. With no evi %eneﬁts,
undergraduate-athletes may have no motives to continue and therefore be@%-motivated to
continue trying, resulting in withdrawal from sport. In addition, wr ay devaluate sport.
Devaluation in sport relates to the loss of interest and resentm son holds towards a sport
due to a coach’s focus on performance, oppose to the indi% listically!>2. This means that by
a coach highlighting results and winning as the key fosgs stead of holistic undergraduate-athlete
development, undergraduate-athletes may bea@@etached from the sport; they may feel that

they are participating because they hath,Jastead of intrinsically wanting to, thus causing

stress!>2. ((?\

One of the models Q%Ns‘ing the coach-athlete relationship is through the use of Jowett
and colleagues inte&;&) e three C’s model (closeness, commitment, and complementarily).
Jowett and col conceptualized the coach-athlete relationship as a situation in which
people’s e@'o% thoughts, and behaviors are mutually and causally interconnected. The
research&elieved that in the coach-athlete relationship, the three Cs (closeness, commitment
and complementarily) were essential because they reflected the coaches’ and athletes' thoughts,
feelings, and behaviors. The relationship between coaches and athletes is commonly cited as a

key component to effective coaching due to coaches and athletes fulfilling practical, emotional,
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social and psychological needs's?

. Additionally, the coach-athlete relationship has been shown to
play a central role in the psychosocial development of young athletes'>3,

In Jowett and colleagues’ three C’s model, the subcomponents of closeness, commitment
and complementarily all play important roles in determining if the coach-athlete relationship is
beneficial. Closeness is defined as the emotional or affective interdependence that is expressed
through liking, respecting, trusting, and appreciating one another. In the mo %mitment
represents the willingness and dedication to maintain the relationship ove\'@(Zhese thoughts
of commitment are demonstrated by relationships that are jointly merged\and destined for long-
term unification. The final aspect of the model, complementa@esse\s whether coaches and

athletes are cooperative in their actions and goals. M\.%S{r,

complementarily sub-theme involve members feeli while being responsive and ready. If

nterpersonal behaviors of the

coaches and athletes feel as if they are movin d the same goals and each pair’s actions are
in conjunction, complementarily will be hi I&J

Previous studies have focufe ost exclusively on the effects of the coach-athlete
relationship from the athlete'sq@%ﬁnt. In these studies, the coach-athlete relationship has been
used to examine the q @ coach-athlete relationship from the perspective of the athlete in
regards to an athl%\&eneral happiness and relationship interdependence and satisfaction'>*. One
study in pa ic%nas investigated the coach-athlete relationship in regards to athlete stress. All

\)

though these studies have added to the knowledge of the coach-athlete relationship, they have

154

ensions of the coach-athlete relationship were negatively related to stress'>*. Even

largely ignored coach outcomes. In fact, the inter-personal relationship between coaches and

undergraduate-athlete was “uncharted territory in sports psychology research"'>®. This important
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topic- both for undergraduate-athletes and coaches - remained largely unexplored and unmeasured
for several more years.

Few studies have investigated the coach-athlete relationship with a specific focus on the
coach. In two studies that investigated aspects that were related to the quality of the coach-athlete
relationship, higher quality of relationship was related to more positive attributes. Specifically,
coaches’ self-efficacy was positively related to all three dimensions of \%&-athlete
relationship!®. A second study indicates that in a coach-athlete dyad, enha\e mitment was

associated with a high degree of other-efficacy, or confidence in th&le rson’s capacities to

\
help'”’. Other studies have investigated the relationship betws@ coach-athlete relationship

and a coach's satisfaction. Relationship interdependenc positively related to coach
satisfaction. Albeit in limited number, these studies icate that high quality coach athlete
relationships are associated with more posi&ﬁéosutcomeswg. Therefore, even though initial
support for the benefit of a high quality QSW\R& relationship has been found, more research
is needed to investigate other con@maching outcomes. One of the outcomes that may be
linked to the quality of the coa%tl‘l te relationship is coach burnout.

Due to the Void'rical work examining the coach-athlete relationship in relation to
stress levels, thes@%\constructs were further investigated to see if the coach-athlete relationship
impacts a ¢ a&vel of burnout. Better understanding the coach-athlete relationship from the
coach’s tive, along with the quality of the coach-athlete relationship serving as a potential
coaching burnout correlate, will help advance knowledge in the coach-athlete domain.

One of the studies done on coach-athlete relationship is reviewed here and Coach-Athlete

Relationship Questionnaire was used to assess coaches' perspectives of their relationship with

athletes they coach'®?2. The 1l-item questionnaire is a self-report instrument that measures
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affective, cognitive, and behavioral aspects of the coach-athlete relationship on three subscales.
The three subscales are: closeness (e.g., I feel dose to my athletes), commitment (e.g., I feel
committed to my athletes), and complementarily (e.g.. When I coach my athletes, 1 am ready to
do my best). Of the 11 items, four items measured the construct of closeness, three items
measured commitment, and four items measured complementarily. Coaches indicated their
perceived relationship with their athletes on a 7-point Likert-type response fo. Vﬁh scores
ranging from (1) Strongly disagree to (7) Strongly agree. Reliability for \ tem scale was
demonstrated!*2.

\ .
A modified version of the Athlete Burnout Questionza;g‘L%&Q) was also used to assess

the perceived levels of stress in coaches!>®. The new m

N

Questionnaire (CBQ), was comprised of 15 items s into three subscales, each containing

enamed the Coaching Burnout

five items. Each item was modified in a mann‘%qt “coach" replaced “athlete” and “coaching”
replaced "sports participation.” The thre ugsbes are: reduced sense of accomplishment (e.g.. I
am not achieving much in coaching@é onal and physical exhaustion (e.g., I feel overly lived
from my coaching), and spoﬁ%}ﬂfation (e.g.. I have negative feelings toward coaching). The
stem for each item ask s to indicate how often they feel this way, and a 5-point Likert-
type response fo «\used with scores ranging from (1) almost never, (2) rarely, (3) sometimes,
(4) frequently, ) almost always. A total mean score was calculated for each subscale. The
CBQ is% on the ABQ that was initially tested for reliably and validity in an adolescent
athlete population. The use of the ABQ with coaches has some support with acceptable internal
consistency found in a group of Lithuanian coaches!¢’.

However, the internal consistency was for the scale in total and not for each subscale.

Additionally, the ABQ has been used across a range of sports populations'é!. Therefore, as only
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one study has used the ABQ with coaches with limited reliability and despite the coach being
firmly situated in the sports context, caution should be given in regards to the results drawn from
the current study until a full validation of the CBQ is completed.

Therefore, in addition to fulfilling academic demands and maintaining a variety of
responsibilities, undergraduate-athletes must manage relationships with teammates, coaches,
family members, and peers. The relationship between undergraduate-athlete and \Rsﬁ unique
component of sports participation, in which both coaches and underg@athletes have
responsibilities to uphold. Coaches generally provide feedback, disciphne, and organization,

while undergraduate-athletes are expected to perform at a hi ‘S&l pﬁysically and mentally,
respect the decisions of the coach, and facilitate rel '%within the team'®?. Distinct
components of the coach-athlete relationship, such %hysical aspects of stretching and skill
development and the highly emotionally char text of sports competition, can lead to deep

contribute to problems!®*. Indeed,

friendships!®. Large amounts of time to hgggan lead to interpersonal connections, but can also
ortunity for a high volume of interaction does not

necessarily correlate with pﬁg&&the quality or efficacy of the communication between the
coach and undergradua() s163,

University@%hes define the strategies for how their undergraduate-athletes will optimize
performanc wer dynamic often extends beyond the realms of physical training, into diet
and wem% trol, and even into other interpersonal relationships!®®. Coaches establish practice
plans and set line-ups to decide who will start, who will play, and who will sit out. They often
play a role in determining the future of the athletes they work with by creating opportunities or
taking them away. Relationship between a coach and an athlete generally plays a central role in

the latter’s physical and psychosocial development'®’. As athletes rely on coaches to impart
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knowledge, and coaches rely on athletes to acquire expertise, the duo is dependent on one another
to accomplish performance goals'*8. The power dynamic between coach and athlete is centrally
important to the quality of athlete’s sports experience. Unfortunately, this important relationship
is relatively understudied'¢®.

Overall, much of what has been mention relates to the coach being predominantly in
control of the direction and decision surrounding an athlete’s involvement in sp@ﬁress can
be influenced by significant others, such as coaches, it suggests that stresc\ nly based on
physiological exhaustion, but also social complications. The lack of awarefiess a coach has in
relation to the power in the coach-athlete relationship can fund 1&;5 y trlgger stress, due to the
assumption that coaches have the responsibility to make within sport. Instead, power in
the coach-athlete should be seen as constantly shifti @amng that undergraduate-athletes too

should have the freedom to make decisions *\Ve input in regards to direction and choices

surrounding their involvement in spo es should therefore be more aware of how
influential their input is, so 1nstead an athlete what to do, they could instead scaffold and
guide their learning in order em a sense of achievement. This would ultimately retain

engagement within spo %{ duce the chances of been stressed out, as undergraduate-athletes
may recognize t ﬂkkey do have control of their own lives. Instead of sport and coaches
controlling E? ng of their identity, sport instead can act as a tool to guide and enhance self-

identity ositive development.

2.3.4 Parental Involvement and Stress Level among Student-athletes
Parents are an essential influence on an adolescent. Parental involvement reflects a
dedication to the child and positive attention to the child-rearing process. Parental involvement

can be defined in at least three ways: direct interaction with the child, also known as engagement
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(e.g. having a discussion), being accessible to your child but not directly (e.g. children are in one
room and parents are in another room), and responsibility for children (e.g. making sure that
homework is completed)'®’.
Mothers and fathers have unequal roles in the family setting. More specifically, mothers are more
often responsible for daily supervision and medical care in infancy and early childhood!”’. When
fathers are involved, they spend more time in playful interactions than mothe@skquently,
fathers tend to serve more as a playmate rather than a caretaker!”’. Fathe @s& engage their
children in tactile, physical, and stimulating activities. As the children gr lder fathers tend to
engage in less rigorous recreational activities, such as walks &L@S, a\nd private talks (Child
Trends, no date). Mothers are seen as the providers <&and love while providing a
relationship of sensitivity in the environment that e \cognitive and language outcomes'’!.
All in all mothers are the nurturers an@@qs are the entertainment. However, there are
limited studies that examine these t SQ trends in athletics. Conventional images of
motherhood and fatherhood could@@% uples toward unequal parenting'’?. In most studies
regarding parental involvem othitrs show greater involvement than fathers!”. For example,
an argument was debat %1 t the ideology of intensive motherhood which states that mothers
have an exclusiv ’gpgnmbility to children, while fathers are the second-best substitutes. Equal
sharing parenta s transform gender-based roles of mothers and fathers into human roles. This
would r% a world where fathers are involved in the day-to-day care of children as much as
the mothers'’”2. Human roles that allow for daily chores of doing laundry, cooking, and cleaning
are not designated to a mother or a father. Equally sharing is not role reversal. Allowing family
obligations to overtake career intentions while still maintaining a commitment to work should be

the norm.
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In sports, parental involvement on a continuum ranging from under-involvement to over-
involvement. On this continuum moderate involvement seems to facilitate a positive sports career,
while both disinterested parents and overly engaged parents may play a disruptive role. It is no
surprise that athletes of disinterested parents are more likely to drop out and need more support

from other socializing agents such as teachers or coaches!’. On the other hand, athletes with

over-involved parents do not complain about lack of interest or support, but th%\%r\perceive

high levels of parental pressure!’. %

The subsequent study will use the Parental Acceptance- Rejectl n ry (PAR Theory) to
extend the research of parental involvement in sports. The ory predicts that parental

rejection has consistent negative effects on psychologlcal{ tghent and behavioral functioning

of both children and adults. PAR Theory is d1V1de e subcategories: the personality sub-
theory, coping sub-theory, and the socio- cultur ems sub-theory!”>. When applied to athletics,
the negative consequences of the person, heory highlight some characteristics of children

who have been pressured to part1c1§{/ perform well in athletics. Parents that are extremely
critical of their children’s athk\ ormance are often perceived as being negative!’®. This six
extreme pressure from @ ay contribute to the child feeling stressed during competition and

create a sense of failute due to not meeting parents’ expectations!®,

Parefu&olvement has been conceptualized as “the extent to which a parent is

interest@

Involvement in an undergraduate-athlete’s life often reflects a parent’s dedication to the child and

owledgeable about, and takes an active role in the undergraduate-athlete’s life!¢’.

positive attention to the child-rearing process. More involvement is generally better than less

involvement when parents provide them with resources and support that facilitate a sense of
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autonomy'’®. Conversely, the use of controlling behaviors (e.g., extreme rules, withholding
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benefits due to performance, psychological abuse based on performance) can make
undergraduate-athlete feel negatively stressed for the extent of their parents’ involvement; and
therefore undermine undergraduate-athlete autonomy'’8. It is generally understood that when
parents are nurturing and form a secure relationship with their children, that children benefit
socially, emotionally, physiologically, and personally!'’8. For example, in a study, 100 mothers
from Halifax, Nova Scotia were examined to determine how parenting sty %atemal
emotional styles are related to child regulation and social development. Tl\c% sions showed
that parenting styles and maternal emotional styles were interrelated to s high degree that a
research instrument was created to test these variables!”. Q A
In another study, researchers examined 98 childre&&rs, and preschool teachers to
document the interactions between parenting st@ children’s negative effect in play
behaviors such as rough-and-tumble play. The@)se of this study was to explore the links of
parenting styles and parental involve tgn_\)ﬁildren’s play behaviors. Results reported that
lower levels of parental pessimisn@sociated with higher levels of well-being in young
children. On the contrary, par%ﬁf reported high levels of authoritarian parenting were more
likely to exhibit negativ@ haviors and lower levels of well-being. This is important because
parents that are g%&l{y negative could influence their children in a way that produces unwanted
behaviors, a d%s to create a stressful parent-child relationship.
ally, parental involvement has been observed to be positively associated with
student-athlete behaviors and attitudes in sporting activities!®!. During university, parents become
less involved with monitoring student’s behaviors and more concerned with their learning
opportunities at school'®!. It is relevant to the present study because it brings to light the fact that

a moderate amount of parental involvement is hard to obtain. The moderate amount of parental
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involvement is essential for the parents to communicate interest and care to the child'®?. Parents
are often either too involved or they are too distant. Translated into the world of sports, this study
would suggest mothers and fathers of student-athletes need to gain a moderate amount of
involvement to ensure that their child’s sporting experience is one of pleasure and joy.

Youth sports participation has been on the rise with recent evidence suggesting that 90%
of student take part in some form of organized sports between the ages of 5 t y&?or most
families, sports constitute a central role in parent-child interaction, parent-c\d together, and
family leisure time. Parental involvement is of utmost importance to ren%ﬂ children alike!®.
It has been lamented that “everybody talks about parents in sp %5 nobody does any research

on them!”'®*. Henceforth, more research should be cor@

parent-athlete relationship. Such an investigation w% ¢ a perspective not otherwise seen in

the literature. &

Parents and coaches play the m % ct role influencing adolescent athletes. Parental

parents’ perceptions in the

influence has been emphasized, es ith regard to the positive and negative involvement
they can exert on their child &rgraduate athlete) examined the pattern of involvement of
parents in youth sports! @ tudy reinforced the fact that children (undergraduate-athlete) tend
to report enhance &Qs enjoyment when they perceive their parents are positively involved and
satisfied wi h%ﬁ sports participation. Then again, when parents are over-involved, hold
excessi\% h expectations, and exert too much pressure, undergraduate-athlete report
heightened stress and thereby reduce sports enjoyment!8¢. This means that the over-involved
parents are child-centered and are best described as those who frequently attend practices, provide

unsolicited coaching from the sidelines, give frequent directives to their child to try harder, and

engage in conflict with the coach over their child’s playing time'®6. The over-involved parent
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poses the greatest risk to the long-term development of young athletes. Athletes of over-involved
parents experience greater parental pressure argue more frequently with coaches and officials,
experience more problems with eating and sleeping, show less effort and enjoyment during
training sessions, and are more likely to drop out of sports than athletes of normal, supportive
parents!®2,

In an article entitled “The coach/ parent/ athlete relationship”, parentaj ?\%men‘[ is
described on a continuum ranging from under-involvement to over-ir\l nt'%, Under-
involved refers to a relative lack of emotional, financial, or function {1 stment on the part of
parents. Moderate levels of involvement are characterized b rental direction, but with
enough flexibility so that the undergraduate-athlete 1% d significant involvement in
decision-making. Parents are supportive, but ultimat ons about participation and levels of
achievement are made by the undergraduate \éQ Over-involved parents have an excessive
amount of involvement in the athletic su% eir children. Over-involved parents are thought
to support their own hidden agenda% the undergraduate-athlete’s success will provide later
opportunities in education or s&ﬁf careers. Moderate involvement seems to facilitate a sports
career, whereas under-L ent (e.g., disinterested parents), and overly engaged parents may
both play a disru le.

It i 1se that student-athletes of disinterested parents are more likely to drop out
and nee@@support from other socializing agents such as lecturers or coaches. On the other
hand, undergraduate-athletes with over-involved parents do not complain about lack of interest or
support but they do perceive high levels of parental pressure to perform at their highest level'®S.
These parents would be those who are excitable and fanatical. The excitable parent is typically

2187

supportive but tends to get ‘caught up in the heat of the moment’'®’. During practices or
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competitions they are typically loud, yelling encouragement or instructions to players, coaches,
and/or officials. The excitable parent also tends to be overly concerned with the physical welfare
of their ward. This is the type of parent that runs on to the field every time their ward takes a
bump or bruise. Although such actions are taken in the best interests of the student-athlete, they
can be embarrassing and distracting. The undergraduate-athlete of excitable parents often try to
discourage their parents from attending practices or competitions'®2. \V\
Research suggests that the parent who poses the greatest r he long-term
development of undergraduate-athletes is the fanatical parent. Th affe ted undergraduate-
athlete of fanatical parents exhibit greater parent pressure, arg& oaches and officials, have

a familiarity with difficulties eating and sleeping, exper%(&;

training sessions, and more likely to drop out of the s Fanat1ca1 parents are those who are

s effort and enjoyment during

controlling, confrontational, and preoccupied ﬁgns and losses. An effective parent should be
one that understands their role and expe w1th being a sports parent!®2. Their primary role
as a parent is to provide emotlo({?m ncial, and provisionary support for their children.
Examples of emotional sup& cl e helping the child deal with winning and losing, talking

sports strategy, offer v @

sports can teach'8 mples of financial and provisionary support include paying school sports

couragement, and helping the child understand the lessons that

fees, buying % sports equipment, and any other ancillary or provisional needs that

hate-athlete will encounter!®2,

In sports psychology, researchers have used several developmental theories to examine the
influence of parents. The word influence in this case, is used synonymously with the word
involvement. Competence motivation theory indicated that children reported higher levels of

athletic competence and intrinsic motivation when they received frequent positive comments from
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their parents and perceived positive parental beliefs about their competencies'®®. This theory has
been one of the most commonly used motivational theories in sports!®’.

Many scholars in the field of sports psychology have used this competence motivation
theory to address difference facets of the sports psychology paradigm. One study that is pertinent
to purposes of the current examined the relationship between 227 youth athletes and parents
regarding the children’s perceptions or parental influence and their psychosoet kﬁonses to
competitive soccer participation. The first hypothesis proposed that unde\ e-athlete who
perceives their parents’ behaviors and attitudes as more supportiveywo ave more positive

competence, enjoyment and intrinsic motivation'®®. The.s hypothesis proposed that the,

attitudes sporting experiences. For example, undergraduate-athlstﬁ%kha?e higher perceptions of
“undergraduate-athlete’s perception of their parent’ rs and attitudes will be more strongly
related to their self-perceptions of competence@ment, and motivation that reported parental
behaviors and attitudes". Their results S&}trated that mothers and fathers who perceived
themselves as positive role models demonstrated positive beliefs about their child’s
capability, and who frequentl @msitive responses to performance successes were associated
with undergraduate-atk(} o had higher perceived competence, enjoyment, and intrinsic
motivation'*’, \

An Vi$ ased theory that is rooted in parenting and attempts to predict major causes,
consequ »”and other correlates of interpersonal—especially parental—acceptance and
rejection, is the Parental Acceptance-Rejection Theory (PAR Theory)!”>. The use of the PAR
Theory in sports has been limited; however this theory has influenced the work of numerous

researchers examining conceptual parenting models stretching as far back as 1930'!. In turn,

PAR Theory has been used as a theoretical perspective in hundreds of studies covering all major
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American ethnic groups in over 60 countries'’>!°!, This theory has been tested multi-culturally,
across ages and genders, and is reliable in predicting negative affect and worldviews among
undergraduate-athlete perceived to be rejected'’>. Parents of undergraduate-athletes also often
choose between promoting their child’s athletics or academics. Parents that pushed for athletic
success did not put a similar emphasis on academics!'®2. Parents can have a “health perspective”
on sports and promote balance between sports and academics in their child’s lif®}ents that
push winning and sports accomplishments did not encourage their chi avily in their
academic achievements.

\
It has been shown that there is variation between how xts influence academics and

194

sports'”*. Parents had more of an impact on the sports partidipation of their daughter than on her

academics. It was suggested that this was because is optional whereas academics are

required. It is also possible for athletics and z@mics to interact'**. Parents being involved in

N

their child’s school-based sports might %&hﬁparen‘[ and adolescent interact about educational

matters. The differences between pﬁ%’b

intersection of the two make iw@fnt to consider both aspects.

nfluence on academics and athletics and the possible

Parental involy, very important to contemplate when studying the athletic

participation of a 'Ndual. Parents often are the main reason that children start participating in

sportsl96’185. ¢

%‘3 play an integral role in youth sportsprogrammes”!'®’. Parental involvement
can stro%gedict how involved a child will be with a sports'®8. If a parent is supportive or
pressuring an undergraduate-athlete to be involved in a sports, the he or she most likely will
participate in that sports. This is especially true at the youth sports level. Girls participated in
sports that their parents showed interest in either by coaching or just expressing positive

194

attitudes'”. It would be logical to believe the same would be true for boys.
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Lastly, parental involvement remains an important factor throughout their child’s athletic
career'®®. That means parents are still influential after their child has gone to college. Family
factors need to be taken into consideration when studying the behavior of a collegiate
undergraduate-athlete!®®. It was believed that parents had an impact on how the undergraduate-
athlete behaved with their athletics. University undergraduate-athletes” who believed their parents
found success in their sports to be important had higher levels of confidence a ks\than the
athletes who perceived their parents placed less importance on successzoo.\ ndergraduate-
athletes thought they were better, and worried more about failin w&eir parents pushed

\
success. Their attitude toward their sports was impacted by tlsﬁr_‘%&ception of the value their

parents put on winning. Parental involvement was % the most important family
characteristics to impact an undergraduate-athlete’s s %\m university. Parents have the ability
to impact expectations this population holds fo&%&college athletic and academic experiences?’!.
2.3.5 Interplay between Gender and S Qel among Undergraduate-athletes

A stressor unique to undergrdd thletes is balancing a dual role of being both a college
student and an athlete engaiﬁq 1ghly competitive environment. A study was conducted on

the dual roles of under

to separate their ’s§<{o not have a negative impact on their well-being. Undergraduate-athletes

athletes and concluded that the undergraduate-athletes who learn

who do not ef% their roles but view themselves as both a student and an athlete together have
a lower f well-being. Those who do not separate their roles often reach an imbalance in
each area which results in role confusion and creates stress?®2,

An important area to examine is any possible gender differences in perception of stress amongst
university undergraduate-athletes. While a few studies have been focused specifically on gender

differences, most studies only look at it as a side note for discussion purposes.
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A study focused specifically on gender differences and stress coping. They used lack of
goal attainment as the measure of stress. They report that females used higher levels of seeking
social support and increasing effort to manage goal frustration to cope with stress. They found
that males are less likely than females to use problem-focused coping mechanisms, which was
contrary to much of popular belief'!>. Both males and females reported using problem-focused
coping and self-blame coping at a high rate. It hypothesized that this is fron@?ﬁpetitive
nature of athletics experienced by both males and females. @/

Gender differences contribute greatly to the study of the eff ts%ress on self-esteem
and health habits. It was found that the majority of females ex &;%feeli\ng stress often, while a
minority of males expressed this. The study suggests that high¢stzessed females are more likely to
practice poor health habits, and have a lower per of self-esteem!>2.In sports, gender
differences in the levels of stress have focuse *qmples of coaches and athletes. Some studies

counterparts, while some others ha

have shown that female coaches exp 1gher levels of stress compared to their male
&ted the lack of gender differences in stress levels or

even higher levels in male coae& 04,205,
The majority of studi % ess in athletes have been carried out using the Athlete Stress
Questionnaire (A t(fconsmts of three subscales, namely reduced sense of accomplishment,

physical/emtt% exhaustion, and devaluation. Reduced sense of accomplishment is

feelings of failure and reduced efficacy. Physical/emotional exhaustion refers to

such feelings as physical and mental fatigue during athletic performance, and devaluation refers to
a decrease in the importance of sports participation?’®. Symptoms of stress in soccer players
significantly increase during the season, but these changes are not a function of gender

207

differences*’’. Moreover, a study revealed stress in collegiate swimmers and found no significant
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difference between men and women in the subscales of ASQ*®. Similarly, a study reported no
significant difference in stress between male and female students who regularly participated in
training and competition®?.

Empirical studies on the influence of gender on stress were found to be contradictory and
mixed up?!'?. For example, some researchers found out that female students have experienced a
higher level of stress compared to male students’ counterpart because they \k\be extra
emotional and sensitive toward what is happening in their surroundings?'%, same finding
occurs that, female students reported a higher level of stress than t male counterparts
concerning the time pressure dimension of stress?'2. More to l@g‘%ﬁndlngs stress and anxiety
levels among female college students were found to be.e compared to counterparts®'3.
Possible elucidations for female students experiencin %@r stress levels could include women
taking on the role of being the caretaker of the@%{y while also working and being a successful

student. Females usually report a h%&nvel of self-imposed stress and report more

physiological reactions to stressors

are taught to be masculine andw emotional weakness.

In another studys %&omaﬁon between gender and stress has also shown that women

es while males report lower stress levels because they

found themselve &n{ore stressful situations than males?!. A factor in women feeling more
stressed is ho percelve life events and the responsibilities of taking on social roles. Also,
women% be more affected by the stress and energy of those around them. Other reason
women have higher stress level is that they tend to cope more emotionally than men while men
deal with stress and frustration on a rational non-emotional level. Researchers have suggested that
emotion-focused coping is ineffective and more likely to be associated with psychological distress

214

than is problem-focused coping”'*. Unlike these findings, school boys are more stressed than

79



school girls. This might be due the higher expectations and responsibilities that parents put on
boys as well as the high standard goals that boys want to attain in their plans?!®.

Likewise, in a study conducted in Ghana, male students were found to experience a higher
level of stress than female students?!. On the other hand, other studies reported that there is no
significant difference between male and female on academic stress?'®. The result of a study
revealed that the majority of the male participants 37 out of 63 were foun %ncmg a
moderate level of stress. The rest of male participants 26 were found havi &v&r stress level.
However, there was no male student who experienced a high level of tres egardlng the female
participants, the majority of them, 4lout of 60 experienced @ e, 17 lower and 2 higher
levels of stress. The frequency distributions of male and@,

had a similar level of stress even though femal 1t seemed more prone to stress than

dicated that they more or less

their counterparts. The chi-square test result ed that there was no statistically significant

difference in stress scores between male tudents
Following the findings, the tudy showed that students’ stress scores did not show

statistically significant dlfferenxac ss their gender. However, it is also important to note that
there are several studi detected a significant difference in stress scores between males
and female. For 1 && emale students are more vulnerable to stress than males. This could be
explained b t that females are more subjected to community pressure and they are still
under t@ ure of cultural habits?!’. On the other hand, male students are more stress than
female students which might be due to the high standard parental and social expectations. It was
guess that the self-contradictory results on the relations between gender and stress might be
215.

associated with methodological problems and sample variations

2.4Conceptual Framework
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2.4.1Conceptual Model / Framework

Dependent

Independent Variables Moderating Variable

(Psycho-Social Determinants) Variable

A Sex ( \

e Male
e Female

Psycho-Social
Determinants

e Fear of failure

Q\
e Self-doubt @C\-) Stress level

o Coach-athlete w»
Relationship @

- 6\

Involvement

Q*x N y

Underg ‘ Athletes of Private Universities in Oyo State
earcher (2022)

Source: R
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Chapter Three

Methodology

This chapter presents methods and procedures for the study. The chapter will be discussed
under the following sub-headings:

3.1 Research Design

3.2 Population of the Study <</
3.3 Sample and Sampling Techniques %\%

3.4 Description of the Research instruments &\ \

3.5 Validity of Research Instrument Q&)
3.6 Reliability of the Research Instrument ®

3.7 Data Collection &
3.8 Data Analysis (\’\

3.1 Research Design ‘Q

The descriptive survey re\s%/& design was employed for this study. This was chosen
because it is an investigati ich self-report data will be collected from sampled participants
with the purpose of s%g the population of interest.

3.2 Population Study

TEulation for this study comprises of all male and female undergraduate-athletes of
ni

private uni¥ersities in Oyo State, Nigeria.
3.3 Sample and Sampling Techniques
The sample for this study consists of two hundred and thirty-two male and female

undergraduate-athletes. Purposive sampling technique was used to select three out of seven

private universities in Oyo State because these are universities that are actively participating in
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sports among the seven private universities in Oyo State (See Appendix II). The selected
universities include Lead City University, Ibadan, Kola Daisi University, Ibadan and Ajayi
Crowther University, Oyo. Proportional sampling technique was used to select the respondents,
whereby 40% was selected from each sample. Thus 106 respondents were selected from Lead
City University, Ibadan, 90 males and 16 females, 40 from Kola Daisi University, 24 males and

16 females, Ibadan and 86 from Ajayi Crowther University Oyo, 51 males and @f&:s. (See
Appendix III). @/
3.4 Description of the Research instruments %

\ .
Questionnaire was used as instrument for data collectiig@s study. The questionnaire

is in four (4) sections. Section A elicits information

N

respondents. Sections B-D, were modified, structure %‘uonnaire, reports information on the

graphic characteristics of the

variables of the study. The questionnaire wa@Q ended type. For Section B, the Perceived
Stress Scale (PSS) was used to get i g&aﬁon on the level of stress experienced by the
undergraduate-athletes and the res&&@ on four point ratings of Never (N) Sometimes (S)
Often (O) Very Often (VO). @ﬂies that some respondents never (not at all) perceive stress,
some do sometimes, m % e a week, some four times in a week (Often) while others are six
to seven times a &Qfery Often).

Sect'o&sychological Determinant Scale (PDS) gathers information on psychological

variables edr of failure and self-doubt in undergraduate-athletes. The items in this section is in

line with the modified Likert type technique of summated ratings of ‘Strongly Agree’ (SA),
‘Agree’ (A), ‘Disagree’ (D), ‘Strongly Disagree’ (SD). Finally, Section D, which is Social
Determinant Scale (SDS), gathers information on social variables of relationship with coach and

parental involvement. This was divided into two parts (D-I and D-II) respectively. Items on D-I
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responses was on four point ratings of ‘Not at all (NA), Somewhat (SW), Moderately So (MS),
Very much So (VMS), while items on D-II responses were also on four point ratings of ‘Strongly
Agree’ (SA), ‘Agree’ (A), ‘Disagree’ (D), ‘Strongly Disagree’ (SD).
3.5 Validity of Research Instrument

Validity indicates whether the instruments measure what they were designed to measure.
It is the most critical criterion of sound measurement and indicates the de \RWhich an
instrument measures what it purports to measure. To ensure validity of the\ ent, a draft of
the modified structured questionnaire was presented to the resear stipervisor and other
experts within and outside the department of Kinesiology, Sp @ ce and Health Education,

Lead City University, Ibadan. Comments and suggest%‘@

carefully and followed to improve the quality of the nt.

these experts were studied

3.6 Reliability of the Research Instrument

Reliability is the degree to w arch instrument method produces stable and
consistent results. The corrected f the questionnaire was administered on thirty (30)
respondents who possessed ss&c\h{acterlstlcs with the respondents but was not part of those
that was used for actua @ ndergraduate-athletes from University of Ibadan were used. The
collected data w o collated and subjected to Cronbach Alpha method to determine the
internal congist of the instrument. The internal consistency of each subscale of the instrument
was co Qseparately which yielded the reliability co-efficient index as follows: Perceived
Stress Scale (PSS) 0.62, Psychological Determinant Scale (PDS) 0.89, Coach-Athlete

Relationship Scale 0.88 and Parental involvement 0.93, respectively.

3.7 Data Collection
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The research permit was obtained from the University management to aid in collection of
data from the study areas. Questionnaires were administered by the researcher with the help of
four (4) trained research assistants and also by using online survey system.

3.8 Data Analysis

The descriptive statistics of frequency counts and percentages were used to analyze the
demographic data in Section A as well as the research question. Inferential stata %Pearson
moment correlation coefficient (PPMC) was used to test hypotheses 1 and iple Regression
was used to test hypotheses 3-7, while T-test was used to test hypo@s 11 hypotheses were
tested at 0.05 Alpha levels. &

c_) \
&
N
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Chapter Four
Results and Discussion of Findings

This chapter presents results of the analysis as well as the discussion of findings.
4.1 Demographic Data Analysis
4.2  Presentation of Data

4.2.1 Research Questions

4.2.2 Hypotheses <</
4.3  Discussion of Findings %\3

4.1 Demographic Data Analysis && \

The analysis of socio-demographic characteristics of the partie1 s presented in table 4.1.

Table 4.1.1: Distribution of Participants by Name OLIQSQ

Name of Institution Frequency Percent
Lead City University, Ibadan 106 45.7
Kola Daisi University 40 17.2
Ajayi Crowther University 86 37.1
Total 232 100.0

Source: Field Survey, 2022. Resea% \4

Table 4.1.1: reveals tha\ 45.7%) of the respondents are from Lead City University

with the highest respo :-
Daisi University \@{e
Table 4.1.2: §

istribution of Participants by Sex

Wed by 86 (37.1%) from Ajayi Crowther University while Kola

owest respondents of 40 (17.2%).

Gender Frequency Percent
Male 164 70.7
Female 68 293
Total 232 100.0

Source: Field Survey, 2022. Researcher.
Table 4.1.2: reveals that 164 (70.7%) of the participants are males, while 68 (29.3%) were

females. Most of the respondents are males.
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Table 4.1.3: Distribution of Participants by Age

Age Frequency Percent
Less than 18 Years 70 30.2
19 - 21 Years 86 37.1
22 - 24 Years 33 14.2
25 Years and above 43 18.5
Total 232 100.0

Source: Field Survey, 2022. Researcher.

Table 4.1.3: reveals that 86 (37.1%) of the respondents were in the a of 19-21
years,70 (30.2%) were less than or equal to 18 years old, 43 (18.5%) wexe\2 ars and above
while 33 (14.2%) were 22-24 year old. This means that, most of th@&nts were in the age

\
range of 19-21 years, while the participants who were 22-24 ye@e the least respondents.

Table 4.1.4: Distribution of Participants by Level _ &

Level Frequency Percent
100 Level 87 37.5
200 Level 56 24.1
300 Level 36 15.5
400 Level 32 13.8
500 Level 21 9.1
Total 232 100.0

Source: Field Survey, 2022&1‘3&1
Table 4.1.4: rev a@t 87 (37.5%) of the respondents were 100 level student, 56 (24.1%)
from 200 level, 3@&0 o) were 300 level, 32 (13.8%) from 400 level while 21 (9.1%) were 500
level stude ﬁble shows that 100 level student have the highest response while 500 level
2

student e lowest respondents.
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Table 4.1.5: Distribution of Participants by Type of Sports being engaged in

Age Frequency Percent
Athletics 22 9.5
Basketball 20 8.6
Badminton 15 6.5
Football 133 57.3
Table Tennis 15 6.5
Swimming 15 6.5
Lawn Tennis 4 1.7
Handball 4 1.7
Scrabble 2 9
Cycling 2 9
Total 232 100.0
Source: Field Survey, 2022. Researcher. &\\ \

Table 4.1.5: reveals the types of sports being engagf{é@he respondents 133 (57.3%)

participated in football, 22 (9.5%) in athletics, 20 (8.6%&{{ sketball, 15 (6.5%) in badminton,
15 (6.5%) in table tennis, 15 (6.5%) in swimmingy 4 ‘N .J%) in lawn tennis, 4 (1.7%) in handball,
2 (0.9%) in scrabble and 2 (0.9%) in cyc@‘he table shows that those that participated in

football responded more and those invi%n scrabble and cycling were the least respondents.

Table 4.1.6: Distribution of Pgrﬁ\ip s by Years of experience

Years of experience Frequency Percent
Less than 5 Years 165 71.1
6-10 Years 43 18.5
Above 10 years 24 10.3
Total 232 100.0

Source: Fieldw 2022. Researcher.
71.6: reveals the years of experience of the respondents 165 (71.1%) were less than
5 years in sport activities, 43 (18.5%) were 6-10 years, 24 (10.3%) were above 10 years of

experience. From the table will could see that the highest participants were less than 5 years.
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4.2 Presentation of Data

4.2.1 Research Question

The

research question below was answered:

Research Questionl: What is the stress level among undergraduate-athletes in private

universities in Oyo State, Nigeria?

Table 4.2.1: Descriptive statistics of the stress level among undergraduate—at@i private

universities in Oyo State, Nigeria.

N

S/N | Statements Almost | S Fairly Very
Never 4 ™\ _\ Often | Often
1 How often have you been upset because of 48, CL.\ 100 58 26
something that happened unexpectedly? (2Q(7Q~:)(43.1%) (25.0%) | (11.2%)
2 How often have you felt that you were unable to X/\ 99 59 36
control the important things in your life? ] (42.7%) | (25.4%) | (15.5%)
3 N9 90 82 41
How often have you felt nervous and "stressgd!'? (8.2%) (38.8%) | (35.3%) | (17.7%)
4 How often have you felt confident a & 17 57 73 85
ability to handle your personal problemé\ (7.3%) (24.6%) | (31.5%) | (36.6%)
5 How often have you felt that thi were going 9 104 85 34
your way? N & (3.9%) (44.8%) | (36.6%) | (14.7%)
6 How often have you found th th\faﬁld not cope 43 97 69 23
with all the things that you\haS\Q ? (18.5%) | (41.8%) | (29.7%) | (9.9%)
7 How often have you be ﬂ{e to control irritations 31 73 77 51
in your life? (& (13.4%) | (31.5%) | (33.2%) | (22.0%)
8 In the last month, Wﬁ‘n have you felt that you 26 80 84 42
were on top of #{in (11.2%) | (34.5%) |(36.2%) | (18.1%)
9 How ofteou been angered because of 32 85 81 34
things thatwere.utside of your control? (13.8%) | (36.6%) | (34.9%) | (14.7%)
10 | How Thave you felt difficulties were piling up 40 102 68 22
so ha you could not overcome them? (17.2%) | (44.0%) |(29.3%) | (9.5%)
Total  \) 1190 1130
(51.29%) (48.71%)

Source: Field Survey, 2022. Researcher

Table 4.2.1 indicates that 26 (11.2%) respondents responded very often to how often they

have been upset because of something that happened unexpectedly, 58 (25.0%) fairly often, 100

(43.1%) sometimes, 48 (20.7%) almost never. 36 (15.5%) responded very often to how often they
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felt when they were unable to control the important things in their life, 59 (25.4%) fairly often, 99
(42.7%) sometimes, 38 (16.4%) almost never. 41 (17.7%) responded how often they felt nervous
and "stressed”, 82 (35.3%) fairly often, 90 (38.8%) sometimes, 19 (8.2%) almost never. 85
(36.6%) responded very often to how often they felt confident about their ability to handle
personal problems, 73 (31.5%) fairly often, 57 (24.6%) sometimes, 17 (7.3%) almost never.

In addition, 34 (14.7%) responded very often to how often they felt that \g%r?re going
their way, 85 (36.6%) fairly often, 104 (44.8%) sometimes, 9 (3.9%) al er, 23 (9.9%)
responded very often to how often they found that they could not cop wit the things that they
had to do, 69 (29.7%) fairly often, 97 (41.8%) sometimes, almost never. 51 (22.0%)
responded very often to how often they have been able& ol irritations in their lives, 77
(33.2%) fairly often, 73 (31.5%) sometimes, 31 (13 4 ost never.

Furthermore, 42 (18.1%) responded Ve@fgsn how often they felt they were on top of
things in the last month, 84 (36.2%), en, 80 (34.5%), sometimes, 26 (11.2%) almost
never. 34 (14.7%) responded very %\ow often they have been angered because of things
that were outside of their contso\\{4 9%) fairly often, 85 (36.6%) sometimes, 32 (13.8%)
almost never. 22 (9. 5%@1 ed very often to how often they felt difficulties were piling up so
high that they co overcome them, 68 (29.3%) fairly often , 102 (44.0%) sometimes, 40
(17.2%) almos er. The table further revealed that 48.71% respondents very or fairly often
adopted™s chlved stress scale items developed while 51.29% respondent sometimes or almost
never adopted the stress scale items which indicated that higher percentages of the stress level
among undergraduate-athletes in private universities in Oyo State, Nigeria were highly affected.

4.2.2 Hypotheses

The following hypotheses were tested in this study.
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Ho1: There will be no significant relationship between psychological determinants (fear of failure
and self-doubt) and stress level among undergraduate-athletes of private universities in Oyo State,
Nigeria.

Table 4.2.2: Inferential statistics of Pearson Moment Correlation Coefficient (PPMC) of

relationship between psychological determinants (fear of failure and self-doubt) and stress

level among undergraduate-athletes of private universities in Oyo State, ng@
v

P
fearoffailure selfdoubt stresslevel
fear of failure ~ Pearson Correlation 1 548" 036
Sig. (2-tailed) 000 582
N D32 32 h32
self doubt Pearson Correlation 548" 1 .083
Sig. (2-tailed) 000 205
N 232 232 232
stress level Pearson Correlation .036 .083 1
Sig. (2-tailed) 582 205
N 232 232 232

Source: Field Survey, 2022. Researcher

2.2 indicates a Pearson Product-Moment Correlation Coefficient which was
computed to assess the significant relationship between psychological determinants (fear of
failure and self-doubt) and stress level among undergraduate-athletes in private universities in
Oyo State, Nigeria. The result shows that there was a positive correlation between fear of failure
and stress level among undergraduate-athletes in private universities in Oyo State [r = 0.036, n

=232, p = 0.582], the significance level is >0.05 we fail to reject the null hypothesis and conclude
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that there is insufficient evidence to conclude that there is a significant linear relationship between
fear of failure and stress level while result also shows that there was a positive correlation
between self-doubt and stress level among undergraduate-athletes in private universities in Oyo
State [r = 0.083, n =232, p = 0.205], the significance level is >0.05 we fail to reject the null
hypothesis and conclude that there is insufficient evidence to conclude that there is a significant
linear relationship between self-doubt and stress level. \V\

Ho2: There will be no significant relationship between social determina\% tionship with
coach and parental involvement) and stress level among undergraduate-athletes of private
universities in Oyo State, Nigeria. Q A

Table 4.2.3: Inferential statistics of Pearson Momen@ﬁ; ation Coefficient (PPMC) of
relationship between social determinants (relatio %l h coach and parental involvement)

and stress level among undergraduate-athle\ *{)rivate universities in Oyo State, Nigeria.
(

|relationship
withcoach [parentalpressure |[stresslevel
[relationshipwithcoach Pearson Correlation 1 150" 270"
Sig. (2-tailed) 023 .000
N 232 232 232
Parentalpressure Pearson Correlation 1507 1 026
Sig. (2-tailed) .023 .690
N 232 232 232
Stresslevel Pearson Correlation 270" 026 1
Sig. (2-tailed) .000 .690
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N |232 |232 |232

Source: Field Survey, 2022. Researcher
Table 4.2.3 indicates a Pearson Product-Moment Correlation Coefficient which was
computed to assess the significant relationship between social determinants (relationship with

coach and parental involvement) and stress level among undergraduate-athletes in private

universities in

universities in Oyo State, Nigeria. The result shows that there was a positive cg%\k? between

relationship with coach and stress level among undergraduate-athletes
=

i
Oyo State [r = 0.270, n =232, p = 0.000], the significance leve% 03
\

hypothesis in favor of the alternative and conclude that there% ient evidence to conclude

we reject the null

that there is a significant linear relationship between re@ﬁdﬂp with coach and stress level.
While result also shows that there was a positive ¢ %ﬂ between parental pressure and stress
level among undergraduate-athletes in privat@ sities in Oyo State [r = 0.026, n =232, p =

0.690], the significance level is >0.05 il'te’reject the null hypothesis and conclude that there

is insufficient evidence to conclu@re is a significant linear relationship between parental

pressure and stress level. ® .

Hos: There will be no @n‘[ joint contribution of psychological determinants (fear of failure

and self-doubt) o@s level among undergraduate-athletes of private universities in Oyo State,

Nigeria. Q
Table 4%(egressi0n Analysis of joint contribution of psychological determinants (fear of
failure and self-doubt) on stress level among undergraduate-athletes of private universities

in Oyo State, Nigeria.

Adjusted  R[Std. Error of

Model |R R Square [Square the Estimate
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1 .0842 .007 -.002 4.64163

Sum of Remark
Model Squares df Mean Square |F Sig.
1 Regression [35.222 2 17.611 817 443° Not Significant

Residual  J4933.739 229 21.545

Total 4968.961 231
IUnstandardized Standardized
Coefficients Coefficients
Model B Std. Error  [Beta t Sig. Remark
1 (Constant) [22.976 1.967 11.683  [.000 Significant
fearoffailure}-.008 048 -.013 -.169 .866 Not Significant
Selfdoubt }.120 .104 .091 1.153 250 Not Significant
Source: Field Survey, XQ\
As indicat gfe 4.2.4: A multiple regression was carried out to investigate whether

no joint cont%on of psychological determinants (fear of failure and self-doubt) could
signiﬁc@ edict undergraduate-athletes stress level. The results of the regression indicated
that the model explained 0.70% of the variance and that the model was not a significant predictor
of stress in undergraduate-athletes in Oyo State, F(2,229) = 0.82, p = .443. While the
psychological determinant of self-doubt score did not contribute significantly to the model (B

= .120, p=.25), also fear of failure did not in any way contributed to the stress level among
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undergraduate-athletes of private universities in Oyo State, Nigeria as (B = -.008, p=.87).
Therefore, we fail to reject the null hypothesis.

Ho4: There will be no significant relative contribution of fear of failure and self-doubt and level
of stress among undergraduate-athletes of private universities in Oyo State, Nigeria.

Table 4.2.5: Regression Analysis of relative contribution of fear of failure and self-doubt

and level of stress among undergraduate-athletes of private universitie® State,

Nigeria. @

Adjusted ~ R[Std. Error off &
Model |R R Square [Square the Estimate %C‘-)\ '
1 .0842 .007 -.002 4.64163 §</
Sum of
Model Squares Df Mean Square [F Sig. Remark
1 Regression Not
35.222 2 17.611 817 443°
Significant
Residual 4933.739 229 21.545
Total 4968.961 231
\) -
Q I‘Jnstandardized Standardized
Coefficients Coefficients
Model B Std. Error  [Beta t Sig. Remark
1 (Constant) [22.976 1.967 11.683 |.000 Significant
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fearoffailure}-.008 048 -.013 -.169 .866 ot Significant

Selfdoubt |.120 .104 091 1.153 250 ot Significant

Source: Field Survey, 2022

As indicated in table 4.2.5: A multiple regression was carried out to investigate whether
no relative contribution of fear of failure and self-doubt could significantly predict undergraduate-
athletes stress level. The results of the regression indicated that the model expl @ 0% of the
variance and that the model was not a significant predictor of stress \@ undergraduate-
athletes in Oyo State, F(2,229) = 0.82, p = .443. While the psy&?wa determinant of self-
doubt score did not contribute significantly to the model (B = 5) also fear of failure did
not in any way contributed to the stress level among un e athletes of private universities
in Oyo State, Nigeria as (B =.008, p=.87). Therefor% 1l to reject the null hypothesis.
Hos: There will be no significant joint co®1 of social determinants (relationship with

coach and parental involvement) on% evel among undergraduate-athletes of private

universities in Oyo State, Nigeria. <<3
Table 4.2.6: Regression s-of joint contribution of social determinants (relationship
with coach and pare@volvement) on stress level among undergraduate-athletes of

private universyo State, Nigeria.

=

Adjusted  R[Std. Error of]

Model |R R Square [Square the Estimate

1 2712 073 065 4.48446
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Sum of Remark
Model Squares Df Mean Square [F Sig.
1 Regression [363.686 2 181.843 9.042 .000° Significant
Residual 4605.276 229 20.110
Total 4968.961 231
N
O\
I‘Jnstandardized Standardized
Coefficients Coefficients
Model B Std. Error  [Beta t Sig. Remark
1 (Constant) 18.894 1.858 10.170  [.000 Significant
Coach- athletere Significant
222 052 272 4.232 1000
lationship
Parentalinvolve Not Significant
-.009 .039 -.014 -.224 .823
ment

Source: Field Survey, 2 D \S

As indicated‘\émg 4.2.6: A multiple regression was carried out to investigate whether
no joint contr%@of social determinants (relationship with coach and parental involvement)
could s@\tly predict undergraduates-athletes stress level. The results of the regression
indicated that the model explained 7.30% of the variance and that the model was a significant
predictor of stress level among undergraduate-athletes in Oyo State, F(2,229) = 9.042, p = .000.
Social determinant of parental involvement score did not contribute significantly to the model (B
= -.009, p=.82), while relationship with coach contributed significantly to reducing the stress level
among undergraduate-athletes of private universities in Oyo State, Nigeria as (B = .222, p=.000).
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The final predictive model was: Stress level = 18.894 + (0.222*coach relationship) + (-

.0.009*parental involvement).

Hos: There will be no significant relative contribution of relationship with coach and parental

involvement on stress level among undergraduate-athletes of private universities in Oyo State,

Nigeria.

Table 4.2.7: Regression Analysis of relative contribution of relationship

@&ch and

parental involvement on stress level among undergraduate-athletes of p@;ﬂniversities in

Oyo State, Nigeria.

X
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Adjusted  R|Std. Error of] C.)
Model [R R Square [Square the Estimate @
1 2712 073 .065 4.48446 §
Sum of Remark
Model Squares Df Mean Square [F Sig.
1 Regression 363.686 2 181.843 0.042 .000P Significant
Residual  [605.276 229 20.110
Total  [4968.961  [231
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error  [Beta t Sig. Remark
1 (Constant) 18.894 1.858 10.170  [.000 Significant




Coach 222 052 272 4.232 .000 Significant

Parentalinvolve Not Significant
-.009 .039 -.014 -.224 .823
ment

Source: Field Survey, 2022
As indicated in table 4.2.7: A multiple regression was carried out to investigate whether
no relative contribution of social determinants (relationship with coach and par \\ olvement)
could significantly predict undergraduate-athletes stress level. The re of the regression
indicated that the model explained 7.30% of the variance and th%m del was a significant
(

predictor of stress level among undergraduate-athletes in Oyo@

\
2,229) = 9.042, p = .000.
Social determinant of parental involvement score did nots%%ﬂte significantly to the model (B
=-.009, p=.823), while relationship with coach did GK}S uted significantly to reducing the stress
level among undergraduate-athletes of priv b@srsities in Oyo State, Nigeria as (B = .222,
®

p=.000). The final predictive model waq level = 18.894 + (0.222*coach relationship) + (-

.0.009*parental involvement). \<§3

Ho7: There will be no signi composite contribution of psycho-social determinants on stress
level among undergradl% letes of private universities in Oyo State, Nigeria.

stress leve

Table 4.2.8:Re @\Analysis of composite contribution of psycho-social determinants on
%

undergraduate-athletes of private universities in Oyo State, Nigeria.

N\
Adjusted R[Std. Error of the
Model |R R Square [Square Estimate
1 186 .034 026 4.57722
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Sum of Mean
Model Squares df Square F Sig. Remark
1 Regression |171.193 2 85.596 4.086  1.018° Significant
Residual [4797.768 229 20.951
Total 4968.961 231
IUnstandardized Standardized
Coefficients Coefficients
Model B Std. Error |Beta T Sig. Remark
1 (Constant) 18.435 2.632 7.005 (000 Significant
totalpsychodet }.033 .030 .071 1.086  |278 Not Significant
fotalsocialdet |.081 030 177 720|007 [Significant
Source: Field Survey, 2022 Y/

As indicated in table 2§\A multiple regression was carried out to investigate no
composite contribution @(chological and social determinants could significantly predict
undergraduates’ ath% ss level of undergraduate-athletes of private universities in Oyo State,
Nigeria. The f the regression indicated that the model explained 3.40% of the variance
and tha del was a significant predictor of stress among undergraduate-athletes in Oyo
State, F(2,229) = 4.086, p = .018. Social determinant score did contribute significantly to the
model (B =.081, p=.007), while psychological determinant score did not contributed significantly
to the stress level among undergraduate-athletes of private universities in Oyo State, Nigeria as (B
= .033, p=.278). The final predictive model was: Stress level = 18.435 + (0.33*psychological
determinant) + (.0.081*social determinant).
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Hos: There will be no significant difference in stress levels between male and female
undergraduate-athletes of private universities in Oyo State, Nigeria.
Table 4.2.9: Independent Samples Test of stress levels between male and female

undergraduate-athletes of private universities in Qyo State, Nigeria.

Levene's Test for
Equality of Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2-Mean Std.  Error] Difference
F Sig. T Df tailed) Difference |Difference [Lower [Upper emark
Jtotalstress Equal variances| [Not
.001 1981 1.008 [230 314 .50825 .50415 -.48509  |1.50159
assumed Significant
Equal variances notj INot
1.030 |[131.379 (305 150825 149341 -.46782  |1.48432
assumed Significant
Source: Field Survey, 2022 AU\
As indicated in table 4.2.9: &n endent-samples t-test was conducted to compare the

stress level ofmale and femal n%graduate—athletes of private universities in Oyo State. There
were significant differe Q6230) = 1.008, p = 0.314) in the scores with mean score for Male
(M = 14.57, SD =.3.55) was higher than and Female (M = 14.06, SD = 3.37). The magnitude of
the difference@e means (mean difference = 0.51, 95% CI: -0.485 to 1.502) was significant.
Hence, supported. i.e there is a significant difference in stress levels between male and
female undergraduate-athletes of private universities in Oyo State, Nigeria.
4.3 Discussion of Findings

As indicated in table 4.2.2, the mean = 32.33 is the sample mean of the differences
between psychological determinants and stress level score, the standard deviation = 10.72 which

is also the measure of variation obtained from the difference of the two paired determinants. The
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95% confidence interval shows that the mean of the differences is as low as 30.95 and as high as
33.72, which in fact indicates that the psychological determinant scores is higher than the stress
level score. The p — value is 0.000 which is less than the our level of significant score at 0.05, this
implies the rejection of the null hypothesis and we conclude that there is a significant difference
relationship between psychological determinants (fear of failure and self-doubt) on the stress
level among undergraduate-athletes of private universities in Oyo State, Nigeri@ﬁt shows
that some of the respondents fear failure and have self-doubt in them a @(wnd to develop
coping mechanisms to manage whatever failure they may encounter,\the not want failure at
any time or people knowing that they are stressed or afraid as n xqse i\mportant relationships.

As indicated in table 4.2.3, the mean = 35.43 i mple mean of the differences
between social determinants and stress level score, t %\iard deviation = 10.39 which is also
the measure of variation obtained from the diﬂ%\ce of the two paired determinants. The 95%
confidence interval shows that the mean of the.ditferences is as low as 34.08 and as high as 36.77,
which in fact indicates that the soci inant scores is higher than the stress level score. The
p — value is 0.000 which is%&n our level of significant score at 0.05, this implies the
rejection of the null h nd we conclude that there is a significant relationship difference
between social d inants (relationship with coach and parental involvement) on stress level
among und %\e-athletes of private universities in Oyo State, Nigeria. In that it shows that
some o espondents believed the importance and availability of coach and parents
relationship to be successful athletes. They remained stable over time as all situations in feelings,
thoughts, and behaviors are well coordinated which made them feel appreciated for the sacrifices
their coach experienced in order to improve their performances. Also, parental involvement

strategies also positively contributed tremendously as to their parent encourages them to talk to
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them about any problems or worries that they may have with my sports and sometimes parent
changes mealtime so that athletes can train or go to competitions. i.e. “When I am coached by my
coach, I feel my sport career is promising”, “My parent changes mealtimes so that I can train and
go to competitions”.

As indicated in table 4.2.4: A multiple regression was carried out to investigate whether
no joint contribution of psychological determinants (fear of failure and -%) could
significantly predict undergraduate-athletes stress level. The results of th\ ion indicated
that the model explained 0.70% of the variance and that the model vw%o ignificant predictor

of stress level in undergraduate-athletes in Oyo State, F(2,2 Q_)&O
u

psychological determinant of self-doubt score did not ¢ significantly to the model (B

\
.82, p = .443. While the

= .120, p=.25), also fear of failure did not in an %\ntributed to the stress level among
undergraduate-athletes of private universitiev(@Qyo State, Nigeria as (B = -.008, p=.87).
Therefore, we fail to reject the null hypqthesis and conclude that there is no significant joint
contribution of psychological deten{i{/ (fear of failure and self-doubt) on stress level among
undergraduate-athletes of priWn‘x&sities in Oyo State, Nigeria.

As indicated in . .5: A multiple regression was carried out to investigate whether
no relative congehution of fear of failure and self-doubt could significantly predict
undergradu e%&tes stress level. The results of the regression indicated that the model
explain % of the variance and that the model was not a significant predictor of stress level
in undergraduate-athletes in Oyo State, F(2,229) = 0.82, p = .443. While the psychological
determinant of self-doubt score did not contribute significantly to the model (B = .120, p=.25),
also fear of failure did not in any way contributed to the stress level among undergraduate-athletes

of private universities in Oyo State, Nigeria as (B = .008, p=.87). Therefore, we fail to reject the
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null hypothesis and conclude that there is no significant relative contribution of psychological
determinants (fear of failure and self-doubt) on stress level among undergraduate-athletes of
private universities in Oyo State, Nigeria.

As indicated in table 4.2.6: A multiple regression was carried out to investigate whether
no joint contribution of social determinants (relationship with coach and parental involvement)
could significantly predict undergraduate-athletes stress level. The results @gression
indicated that the model explained 7.30% of the variance and that the m\@é a significant
predictor of stress level among undergraduate-athletes in Oyo State, €(2, =9.042, p = .000.
Social determinant of parental involvement score did not contrj S&gnigcantly to the model (B
=-.009, p=.82), while relationship with coach contributed% icantly to reducing the stress level
among undergraduate-athletes of private universitie tate, Nigeria as (B = .222, p=.000).
Therefore, we reject the null hypothesis and ceﬁ{(&w that stress level will significantly influence
the joint contribution of social determinaats \ionship with coach and fail to reject that stress
level will not significantly inﬂue@ oint contribution of social determinants of parental
involvement of stress level an&%}fergraduate-athletes in Oyo State.

As indicated in . .7: A multiple regression was carried out to investigate whether
no relative contri@s\of social determinants (relationship with coach and parental involvement)

could signifc&predict undergraduates-athletes stress level. The results of the regression

indicate e model explained 7.30% of the variance and that the model was a significant
predictor of stress level among undergraduate-athletes in Oyo State, F(2,229) = 9.042, p = .000.
Social determinant of parental involvement score did not contribute significantly to the model (B

=-.009, p=.823), while relationship with coach did contributed significantly to reducing the stress

level among undergraduate-athletes of private universities in Oyo State, Nigeria as (B = .222,
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p=-000). Therefore, we reject the null hypothesis and conclude that stress level will significantly
influence the relative contribution of social determinants relationship with coach and fail to reject
that stress level will not significantly influence the relative contribution of social determinants of
parental involvement of stress level among undergraduate athletes in Oyo State.

As indicated in table 4.2.8: A multiple regression was carried out to investigate no
composite contribution of psychological and social determinants could signg }\%? predict
undergraduates-athletes stress level of undergraduate-athletes of private un\w@% in Oyo State,
Nigeria. The results of the regression indicated that the model expl 'na%O% of the variance

and that the model was a significant predictor of stress level a Xderg\raduate-athletes in Oyo
State, F(2,229) = 4.086, p = .018. Social determinant s o%:ontribute significantly to the
model (B =.081, p=.007), while psychological dete@s\core did not contributed significantly
to the stress level among undergraduate-athleta@(ivate universities in Oyo State, Nigeria as (B
= .033, p=.278). Therefore, we reje tlgﬂl hypothesis and conclude that stress will
significantly influence the composil{{@ution of psychological determinants relationship and
fail to reject that stress level é’signiﬁcantly influence the composite contribution of social
determinants among un %w ate-athletes in Oyo State.

As indicated,ihtable 4.2.9: An independent-samples t-test was conducted to compare the
stress level for and female undergraduate-athletes of private universities in Oyo State. There
were sig% differences (t (230) = 1.008, p = 0.314) in the scores with mean score for Male
(M = 14.57, SD = 3.55) was higher than and Female (M = 14.06, SD = 3.37). The magnitude of

the differences in the means (mean difference = 0.51, 95% CI: -0.485 to 1.502) was significant.

Hence, we fail to reject Ho as H; was supported. L.e. there is a significant difference in stress
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levels between male and female undergraduate-athletes of private universities in Oyo State,

Nigeria.
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Chapter Five
Conclusion

5.1 Summary of Findings
5.2 Conclusion
5.3  Recommendation(s)

5.4  Contribution to Knowledge
5.5 Suggested Areas for Further Research %\V\
5.1 Summary of Findings \@(/
The purpose of this study is to investigate the psycho-social e&mnts of stress level
among undergraduate-athletes of Private Universities in %&Me, \Nigeria.Toachieve the

purpose of the study, samples for this study consist 0\&%9

female undergraduate-athletes. Purposive sampling@ues were used to select three out of

dred and thirty-two male and

seven private universities in Oyo State b@\ these were universities that are actively
participating in sports among the seven pi ags.\miversities in Oyo State. The selected universities
include Lead City University, Ib ola Daisi University, Ibadan and Ajayi Crowther
University, Oyo. Proportion }{g techniques were used to select the respondents, whereby
40% will be selected QJ h sample. Thus 106 respondents were selected from Lead City
University, Ibad from Kola Daisi University, Ibadan and 86 from Ajayi Crowther
University, O%/lixing methods of data collection were used. The questionnaire was
adminis the researcher with the help of four (4) trained research assistants and online

survey system (Google forms were used using the link below: https://docs.google.com/forms/d/1

GNc9omjRn4Fk8vDDc5pMTIOChsrjBr1 B59hvhzO T7k/edit.

Research question were posed and eight hypotheses were postulated to guide the study,

descriptive statistics of frequency counts, percentages and charts were used to analyze the
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demographic data in Section A. Inferential statistics of T-test were used to test hypotheses 1 and 2,
Multiple Regression were used to test hypotheses 3-7, while T-test were used to test hypothesis 8.
All hypotheses were tested at 0.05 Alpha levels.

As indicated in table 4.2.2, the p — value is 0.000 < 0.05, this implies the rejection of the
null hypothesis and we concluded that there is a significant difference relationship between
psychological determinants (fear of failure and self-doubt) on the stre@ among
undergraduate-athletes of private universities in Oyo State, Nigeria. %

As indicated in table 4.2.3, the p — value is 0.000 < 0.05, this m&the rejection of the
null hypothesis and we concluded that there is a significant relati dlfference between social
determinants (relationship with coach and parental i <&ent) on stress level among
undergraduate-athletes of private universities in Oy >Nigeria.

As indicated in table 4.2.4: the mode *got a significant predictor of stress level in
undergraduate-athletes in Oyo State, = 0.82, p = .443. While the psychological
determinant of self - doubt score d ntribute significantly to the model (B = .120, p=.25),
also fear of failure did not in aa&vay contributed to the stress level among undergraduate-athletes
of private universities j @ State, Nigeria as (B = -.008, p=.87). We fail to reject the null
hypothesis and ’sﬁb{de that there is no significant joint contribution of psychological
determinantg@of failure and self-doubt) on stress level among undergraduate-athletes of

private %

As indicated in table 4.2.5: the model explained 0.70% of the variance and that the model

ties in Oyo State, Nigeria.

was not a significant predictor of stress level in undergraduate-athletes in Oyo State, F(2,229) =
0.82, p = .443. While the psychological determinant of self-doubt score did not contribute

significantly to the model (B = .120, p=.25), fear of failure did not in any way contributed to the
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stress level among undergraduate-athletes of private universities in Oyo State, Nigeria as (B
= .008, p=.87). We failed to reject the null hypothesis and conclude that there is no significant
relative contribution of psychological determinants (fear of failure and self-doubt) on stress level
among undergraduate-athletes of private universities in Oyo State, Nigeria.

As indicated in table 4.2.6: the model was a significant predictor of stress level among
undergraduate-athletes in Oyo State, F(2,229) = 9.042, p = .000. Social determa \prarental
involvement score did not contribute significantly to the model (B =\ vp=.82), while
relationship with coach contributed significantly to reducing the stre leV among undergraduate
-athletes of private universities in Oyo State, Nigeria as (B = 000) We rejected the null
hypothesis and concluded that stress level will mgmﬁcaq% ence the joint contribution of
social determinants relationship with coach and to reject that stress level will not
significantly influence the joint contribution OQQaI determinants of parental involvement of
stress level among undergraduate-athlete % tate.

As indicated in table 4.2.7: @s

undergraduate-athletes in O{ tate,+(2,229) = 9.042, p = .000. Social determinant of parental

involvement score did@

relationship wit &Qh did contributed significantly to reducing the stress level among

el was a significant predictor of stress level among
tribute significantly to the model (B = -.009, p=.823), while

undergradufe- es of private universities in Oyo State, Nigeria as (B = .222, p=.000). We
rejected hypothesis and concluded that stress level will significantly influence the relative
contribution of social determinants relationship with coach and we fail to reject that stress will not

significantly influence the relative contribution of social determinants of parental involvement of

stress level among undergraduate-athletes in Oyo State.
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As indicated in table 4.2.8: the model was a significant predictor of stress level among
undergraduate-athletes in Oyo State, F(2,229) = 4.086, p = .018. Social determinant score did
contribute significantly to the model (B = .081, p=.007), likewise, psychological determinant
score did not contributed significantly to the stress level among undergraduate-athletes of private
universities in Oyo State, Nigeria as (B = .033, p=.278). We rejected the null hypothesis and
concluded that stress will significantly influence the composite contribution \%ﬁlological

determinants relationship and we fail to reject that stress level will not si n\% influence the
%

composite contribution of social determinants among undergraduate Oyo State.

As indicated in table 4.2.9: the stress level for male an undergraduate athletes of
private universities in Oyo State had significant drfferen§ 30) = 1.008, p = 0.314) in the
scores with mean score for Male (M = 14.57, SD = 3. re higher than the Female (M = 14.06,
SD = 3.37). The magnitude of the differences@e means (mean difference = 0.51, 95% CI: -
0.485 to 1.502) was significant. Hence Q@.ﬂl o reject Ho as H; was supported. L.e. there is a
significant difference in stress leve®een male and female undergraduate-athletes of private

universities in Oyo State, Ni EQ‘K

5.2 Conclusion

The respo@éﬁcted most of the fear of failure as items contributing as psychological

determinant t% and we infers that these items does not contribute as such to their
psychol@eterminant factors. Respondents also accepted or agreed with most of the Self-
doubt Scale as items’ contributing as their psychological determinant factors.The research also
infers that all the Coach-Athlete Relationship Scale act as items contributing as the Social
Determinant factors of the respondents in relating to their coach. While, Parental involvement
Scale also act as items contributing as the Social Determinant factors by the respondents when

their parents get involved.
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As indicated in table 4.2.2, there is a significant difference relationship between
psychological determinants (fear of failure and self-doubt) on the stress level among
undergraduate-athletes of private universities in Oyo State, Nigeria.

As indicated in table 4.2.3, there is a significant relationship difference between social
determinants (relationship with coach and parental involvement) on stress level among
undergraduate-athletes of private universities in Oyo State, Nigeria. \V\

As indicated in table 4.2.4: there is no significant joint contrib @psychological
determinants (fear of failure and self-doubt) on stress level among undergraduate-athletes of

/\ \
C.)
As indicated in table 4.2.5; there is no signiﬁcan%ﬂ&contribution of psychological
N

determinants (fear of failure and self-doubt) on st el among undergraduate-athletes of

private universities in Oyo State, Nigeria. Q

private universities in Oyo State, Nigeria.

As indicated in table 4.2.6;stre ignificantly influence the joint contribution of
social determinants relationship wit@h and we failed to reject that stress will not significantly

influence the joint contributh@f)cial determinants of parental involvementof stress level

among undergraduate- 1)}1 Oyo State.

As indicated, i, table 4.2.7: stress will significantly influence the relative contribution of
social dete i@srelationship with coach and we fail to reject that stress will not significantly
influenc ﬁlaﬁve contribution of social determinants of parental involvement of stress level
among undergraduate-athletes in Oyo State.

As indicated in table 4.2.8: stress will significantly influence the composite contribution of

psychological determinants relationship and we fail to reject that stress level will not significantly
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influence the composite contribution of social determinants among undergraduate-athletes in Oyo

State.

As indicated in table 4.2.9: there is a significant difference in stress levels between male

and female undergraduate-athletes of private universities in Oyo State, Nigeria.

5.3

Recommendation(s)

On the basis of the findings of the present study, the discussion and conclusions t kﬂ]e

following recommendations were made:

II.

III.

IV.

VL

There is need in an effort of the sports personnel suc %hes, trainer, sports

\
psychologist and parent should help their athletes main@rmal levels of psycho-social

stress; they should promote the health and fitnes &@ thletes.

The executives of institutions in conjunctio he sports personnel and parents should
plan workshops to assist their athlet@\wa age psycho-social stress and in that way to
help them achieve balance in thef{ [ixes:

Athletes should feel freestoMalk over their problems with friends/ team-mate, sports
personnel and famil@qbers including parents when experiencing psycho-social stress
of any form. @

Athletes s S‘be taught how to use meditation and progressive relaxation to initiate the
rel ﬁsponse when faced with psycho-social stress in their lives.

&tes should be encouraged to take part in a variety of social activities to alleviate
psycho-social stress.

Sports personnel and parents can further steps to set clearer targets with clear policies,

plan and recognition for achievement of its athletes.
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VII.  Finally, university management should use periodic anonymous surveys to obtain
students’ feedback questionnaires about study, general lifestyle and possibly other
concerns which will include sport-activities.

5.4 Contribution to Knowledge

Undergraduate students are required to manage a variety of stressors related to academic,
social, and financial commitments. In addition to the burdens facing most universi %nts,
undergraduate-athletes must devote a substantial amount of time to improvi @wportmg
abilities. The strength and conditioning professional sees the athlete o n% daily basis and is
able to recognize the changes in performance and behavior an at &%/ exhlblt as a result of
these stressors. As such, the strength and conditioning profe may serve an integral role in
the monitoring of these stressors and may be able to @zmg programs to improve both
performance and wellness.

5.5 Suggested Areas for Further Resea chQ

I. A comparative study of psyc cal determinants fear of failure and self-doubt on
mental stress level an%mrgraduate—athletes of public and private universities in Oyo
State, Nigeria

. A compar &f of social determinants of coach pressure and parental pressure on

stress ong undergraduate-athletes of public and private universities in Oyo State,

II.  Psychological factors as predictors of sports violence among selected tertiary institutions
in Oyo State.
IV. A comparative study could be conducted to examine the levels of stress, types and sources,

and coping strategies in selected universities in Oyo State. This could provide additional
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information about variables, and to compare the effectiveness of particular intervention
strategies and policies in reducing stress among tertiary institutions.

V.  This study could be replicated among secondary schools in Oyo State to investigate the
psycho-social determinants of stress and the coping techniques used.

VI. A study could be done to investigate why female athletes seem less able than males to

cope with stressful situations. ®\
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Appendix@

Lead City U ity, Ibadan

Department of Kinesiology, Science and Health Education
uestipnnaire
Psycho-Social Factors as Determi Stress Level among Undergraduate-Athletes in

Private ¥ni ties in Oyo State, Nigeria
Dear Respondent, (Q
I am a postgraduate student O%b e. [ am carrying out a research on Psycho-Social factors as
determinants of Stress level%o “Undergraduate-Athletes in Private Universities in Oyo State,
Nigeria and I would be, grateful if you would kindly assist in completing a copy of the
questionnaire on the yesearChtopic. All information supplied will be highly appreciated and kept
in strict confidenti

Ruth B. Aja i%
Researche\é
Q Section A
Demographic Characteristics
Instruction: Please tick (v) in the brackets as they apply to you in each of the following
items
(1) Name of INSHEULION ...uvintiiniitiit e,
(2) Sex: Male ( ) Female ( )
(3) Age: Less than 18 years ( ) 19-21 years () 22-24 years ()
25 years and above ()

(4) Level: 100 Level ( ) 200 Level ( ) 300 Level ( ) 400 Level ( ) 500 Level ( )
(5) Faculty: (please Specify).......ouuuiuiiiii i
(6) Department: (please SPeCify)......o.ovuiiiiiiiiiii e



(7) Type of Sports being engaged in (please specify)..........ooovieiiiiiiiiiiiiiin.
(8) Years of experience Less than 5 years ( ) 6-10years( )  Above 10 years ( )

SECTION B: Perceived Stress Scale (PSS)
The questions in this scale ask you about your feelings and thoughts during the last month. In
each case, please indicate with and check how often you felt or thought a certain way.

Almost never (AN) Sometimes (S) Fairly often (FO) Very Often (VO)

S/N | ITEMS AN | S VO
Perceived Stress Scale Q\\(\
1 How often have you been upset because of something that %
happened unexpectedly? \ AN
2 How often have you felt that you were unable to control the %ﬁ\\’
important things in your life? \
3 How often have you felt nervous and "stressed"? AN
4 How often have you felt confident about your ability t@k
your personal problems? K¢

5 How often have you felt that things were going yoq«r\

6 How often have you found that you could not \y all the
things that you had to do?

7. How often have you been able to control i tat s in your life?

8. In the last month, how often have yo clt that you were on top
of things?

0. How often have you been anger: e}aﬂse of things that were

outside of your control? ” \

10 How often have you felt di ﬁs@(es were piling up so high that
you could not overcomesthery

L )

%H)N C: Psychological Determinant Scale (PDS)
Instruction: @1 k (\) the column appropriate to your responses. Please, read each of the

following sta carefully. For each of the statements, choose the matching answer that best
describes your view about items.

Stron l&ree (SA), Agree (A), Strongly Disagree (SA), Disagree (D)

S/N | ITEMS SA (A |D |SD
Fear of Failure
1 When I am not performing well in my sports, I feel that I am
less valuable than when I am playing well.
2 When I am not succeeding in my sports, I get down on myself
easily.
3 When I am failing on my sports, it is embarrassing if others
were there to see it.
4 When I am failing in my game, I believe that everybody knows
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I am failing.

5 When I am failing in my game, it is often because I am not
smart enough to perform successfully.

6 When I am failing in my game, I blame my lack of talent.

7. When I am failing in my sports, I am afraid that I might not
have enough talent.

8. When I am failing in my sports, my future seems uncertain.

0. When I am failing in my sports, I believe that my future plans

will change. ]

10 When I am not succeeding in my sports, people are less
interested in me.

92
P

11 When I am not succeeding in my sports, people seem to want to
help me less.

12 When I am not succeeding in my sports, people tend to le
me alone.

Ve
/| ,//\
9

I

13 When I am failing in my sports, I lose the trust of pe }
are important to me.

14 When I am failing in my sports, important others ¢ Mppy.

15 When [ am failing in my sports, frien ans are
disappointed at me.
Self-doubt Scale A D

17 For me, avoiding failure in sports\has\a greater emotional
impact (e.g., sense of relief) emotional impact of
achieving success in sports (gg\}eypride)

16 More often than not I feel unsure of ri\}\ ittes in sports
t

18 When engaged in sports, my thoughts turn to bad things
that might happen (e.g., faili

19 I sometimes find ﬁ*\vmndering if 1 have the ability to

succeed in sportin ities

20 I often wish tiK;I\-felt more certain of my strengths and
weaknesses

21 As I begi (@\g sports, I usually feel confident in my ability.
® SN

22 So % ey I feel that I don’t know why I have succeeded in
SROTES

23 AsNsbegin playing sports, I usually feel doubtful in the likely
outcome

Section D: Social Determinant Scale (SDS)
D-I: Coach-Athlete Relationship Scale
The items in this section ask you about your relationship with your coach. In each case, please
indicate with and check how often you felt or thought a certain way.

Not at All (NA), Somewhat (SW), Moderately So (MS), Very Much So (VMS)
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S/N

ITEMS

NA

SW

MS

VMS

Coach-Athlete Relationship Scale

1. When I am coached by my coach, I feel at ease
2 When I am coached by my coach, I feel responsive to his/her
efforts
3. When I am coached by my coach, I am ready to do my best
4. When I am coached by my coach, I adopt a friendly stance
5. I feel that my sport career is promising with my coach
y sp p g y (\\\7‘
I feel appreciation for the sacrifices my coach has experienced in -
6. order to improve my performance \( 0$/
7. When I am coached by my coach, I think both of us can worl§ 1
appropriately in achieving the goals set N
8. When I am coached by my coach, I feel my sport ¢ e\r\i§\
promising
9.

O
I like been coach by my coach ((i 7
o\
N\

Section D — 11 (Paren@vement)
The items in this section ask you about your feglipygs\when you are pressurized by your parents.

Please indicate how often you felt or thought &Q' way.

Stron

ly Agree (SA), Agree (A), Strongly-Risagtee (SA), Disagree (D)

S/N | ITEMS ~N\) SA |[A |[D |[SD
Parental involvement Q‘(\v

1. My parent sometime tell mw they think I can improve on my
game techniques. 1\& .

2. During training i ol, my parents sometimes signal to me
what I should dof’

3 My parents pssh teo train harder.

4 My parents hpset with me if they see my sports performance is
going di

5. Afterbsaihing, my parent tells me where I did not try hard enough.

6. ning, my parent praise me for trying hard and improving.

7. MMrent does cheer me up before a game or match.

8. My parents take an active role in my training by doing such things
as teaching, being on a committee, or helping with social events.

9. My parent does discuss my progress with my coach.

10. | My parent encourages me to talk to them about any problems or
worries that I may have with my sports.

11. | My parent changes mealtimes so that I can train and go to

competitions?
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Table 3.1: List of all Private Ui

sities in Oyo State, Nigeria

S/IN Name of Institutigh \_\ Location

1 Lead City Univessitins Ibadan

2 Dominican U Qs,!)y Ibadan

3 Kola-Dai@(jp&?ﬁty Ibadan

4 Ajayi Crowther Mhiversity Oyo

5 University Oyo

6 Mio}l University Lagos-Ibadan Expressway
7 Precfoﬁ@\merstone University Ibadan

S
QQ
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Table 3.2: Population of under \A@tes for Lead City University

C
S/N | University/Institution ¢ o}u.la‘tion Sex Sample
\§ (40%)
1. | Lead City University ((\} 5 Male [225 | 106
. \ \ ‘ Female | 40
2. | Kola Daisi Universit ‘l&éapv 100 Male |65 |40
,\b Female | 35
3. | Ajayi Crowther Prliyeisity, Oyo | 215 Male | 127 |86
A () Female | 88
Total \\ 580 580 | 232

I
Q
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	4.2.1 Research Question
	The research question below was answered:

