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Abstract

This study investigated school supervision and parental factors as determinants of
Academic Achievement in English Language among public secondary school students in
Oyo State as literature show paucity of studies on the subject matter. Dearth of study on
joint influence of school supervision and parental factors on academic achievement in
English language was the gap filled. The studies were guided by social cognitive and
ecological system theories. Three research questions and two hypotheses were formulated.
Descriptive survey research was adopted. Study population comprised of all principals
(625) and teachers (14508). Sample size consisted of 3653 teachers and 276 prin
Two self-constructed questionnaires — school supervision indices Questionna:
and parental factors indices Questionnaire (PFIQ) were used. A self-c % test
Academic Achievement in Englis Language Test (AAELT) was used. D ed were
analyzed using descriptive and inferential statistics. Results showed fc@i supervision
is occasionally adopted by principals in public secondary schoo Oyo state (x=2.38)
ce of students in
howed that 40% (221)

the students have credit

fair. Results showed parental affecting English Language
public secondary schools is on average level (x=3.05) fair.
of students scored between 55 and 59 grade showed th
in English Language. results revealed significant j
parental factors on Academic Achievement in
Result revealed a relative influence of scho
academic achievement in English Langua, ong public secondary school students in
Oyo State (Beta=.110; t=1.125; signi =.001). Parental factor and (Beta =.271;
t=3.628; significance = .001) of schg lm\rision are relatively significant at P<0.05. it
was therefore recommended that ‘e
should be actively involved i |
Education should ensure tea&%

of school supervision and
Language (F=10.738, P<0.05).
ervision and parental factors on

er’s supervision should improve upon, parents
ildren educational development and Ministry of
e more committed to their job.

Keywords: School Sn@ ioh, Parental factors, Academic Achievement.
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Chapter One
Introduction
1.0 Background to the Study

Academic achievement of students in English Languagewas supposed to be one of
the major debates in the country education system, because English language is our lingua
franca and at the same time acore subjects in Nigeria secondary schools. vs’
academic performance has been an everyday discussion among educatio ders
%ed forthe

such as teachers, parents, students among others. Based on this fact,

attention of all educator and educational stakeholders to be dra; \\ performance of

students in these subjects and the factors that may serve as @m to it.

School supervision is defined as all efforts % nated school officials towards
providing leadership to all the teachers an ational works in the improvement
of instruction.Supervision is an interv %t is provided by a senior member of a
profession to a junior member or a gﬁers of the same profession.Supervision of any
school ordinarily refers to t %ment of the totalteaching-learning situation and the
conditions that affe“ m, It is a socializedfunctions designs to improve

instruction by with the people who areworking with the students/pupils.

cademlc achievement is the representation of performance results on
%educatlonal goals in an academic setting at any given grade level (i.e.,
e%ntary school, high school, college)!. Academic achievement is a complex concept
made up of a variety of learning domains, some of which can be subject-specific (e.g.,
math, science, or English) and others of which may cover a number of disciplines

simultaneously (e.g., critical thinking)?.



Every nation is built on the foundation of education.A nation's future is at risk
when its educational sector is not properly monitored.Children should learn at home and
at school so that they can be relevant to themselves, their families, and society at large. In
spite of this, each child is unique, and the way each learns differs from person to

person.School management that ignores the fact that each student needs to be treated

unique will end up having poor student outcomes®. \V\

Several factors influence students' success in and out of school. T r&d for
the school management to design ways to make sure students er%\rell in their
academics based on the abilities of each student.Although@& Been argued that
instructional process and supervision help a lot in imp C:a)ademic performance of
students*. This is because supervision of instructi %S at enhancing teaching and
learning through proper guidance and planning, vising ways of improving teachers
professionally and thereby helping th % their creative abilities so that through
them the instructional process is in%égd well-articulated. The best results cannot be
expected from a school w. @c} not oversee academic work closely.There is a

correlation between t§ ademic achievement of a student and the management of a

school. ( Q
S @n'\nagement can supervise each student in various ways to achieve the
S

o

es ome activities that skilled instructional supervisors can use to impact teacher
or in order to enhance teaching effectiveness and student academic performance

were identified’. A few of them are classroom visitation, observation, note checking, post-

conferences, and moderating examination questions.

Teachers and students must be closely monitored by school management to ensure

better outcomes.In a closely related study conducted in Nigeria, supervisory activities



were examined as a contributing factor to learners' academic achievement in English
LanguageS.An analysis of how supervision affects academic performance in public
secondary schools was conducted.A significant impact was seen on academic
achievement in English Language through supervisory interventions put in place by
school institutional managers.Among the strategies used were checking student notes,

checking teacher punctuality, checking attendance, moderating examinations, a.\ SS

visitation®. @%

Parental factors cannot be neglected as one of the major fac at influence

student academic achievement in any subjects. Nevertheless, i 18\in ortant to note that

students who attend day and boarding schools eventuall;@?~ their parents' homes.It

has been argued that home complements the school' % o enable students to excel in

their academics’. It is apparent that the sch& ol¢ ‘includes transmitting and enriching
uc

the culture of the society in order t Q@k

Secondary education's purpose is t%VI quality education for primary school leavers,

students who are more enlightened®.

accommodate the difference@s of the students,promote Nigerian culture, produce

a generation who resp e dignity of work, foster Nigerian unity, and inspire students

with the desire e and improve themselves.Only qualitative education can

guarantee &Khievement of the above stated goals’. A secondary school system's
effectiv%ls determined by its ability to accomplish its objectives.All factors that

s" child's growth and development can be considered parental factors'®.As

custodians of the resulting products of their union, parents are not only responsible for
contributing the chromosomes (genes) but also nurturing, encouraging, protecting, and
securing their development.Parents and guardians must monitor and improve children's

physical, emotional, and intellectual characteristics to produce high academic



outcomes'.In regards to the academic performance of their children, parents also have

roles to play.

Parents often neglect to properly monitor the academic progress of their children
because of their ambitions, leaving the care of their children only to school
administrators.This negatively impacts their children's academic performance.As noted,
parental ambition is what parents hope and want their children to achieve in t %g
Academic ambitions of parents may influence their children's academic(a ments
both directly and indirectly. Children's academic performance has% ound to be
influenced by their parents' academic ambitions.Consequen%E tal expectations
revolve around their children's academic achievement Q%Z)r goals.Parents believe

that instilling a sense of high academic ambition @c ildren is a key to instilling

confidence, self-esteem, and personal standar& e and merit!’.

Students' academic performanc@so be affected by their parents' education
level.An educated parent know @portance of education, which will benefit their
children's academic performXKc/ this case, the parent will encourage the student to
attempt the school assQ%ot‘s, resulting in the student performing better in class.Among
the important fa%) at are used to enhance children's academic learning is the
educatio a@ﬁcations of the parents'* Educated parents are professionals, such as
docﬁ%

N

a result, they ensure that their children receive a quality education, send them to

ers, engineers, administrators, educators, teachers, researchers, academics,

reputable schools, and provide them with all the resources and materials to encourage
learning'#.In contrast, parents who are undereducated or do not possess education
encourage their children to acquire education, because with appropriate education, they

would be able to improve their career prospects.



Further, students' academic achievement is influenced by their parenting style!>.It
is important for a parent to model a healthy lifestyle at home, because true training begins
at home.The focus of such children will definitely be diverted if their parents fail to
motivate them to achieve greater things in life, especially through education.Education
systems also measure factors that affect academic performance'®. A country's
development is determined by its education standards.A person's personality isd\§kly

t the
le!’.

influenced by the parents, who form the basis of society.Academic achieve %@
ty

only factor that influences an adult's whole personality, but also their p%

As parents migrate from one place to another, they a@%& their children's
academic achievement'®. Moving a family is likely to @FI&H children's education,

because there is no way that their schools will not b 5&\ ed as well'®. An 18-year study
®

found that migration of parents did not sign{I affect junior high school students'

academic performance, but it negatiV(th{e ed primary school students' academic

performance.Primary school stude@e ill young and more attached to their parents,

which may explain the phen@Kdditionally, children with parents at home are more

likely to receive tutori om parents during the learning stage of primary school, so

migration has an @e ter influence on their emotions?’.

; arents will definitely affect a student’s concentration in school and in

life gince ‘their moral and financial support will definitely reduce and in turn will affect
t&nt’s academic achievement. When there is divorce among spouse, it is usually
difficult for everyone in the family to cope with the situation?'. Children might advance in
life because of the stability of their families?*%?3, Children from such homes are more
likely to lose fundamental conceptions of childhood and develop bad perceptions

throughout their lives when their parents’ divorce or separate?*.



There are several courses that students struggle to do well in; one of those
important subjects that affects a student's academic success is English language. The
ability to communicate clearly and transfer knowledge to a second or third party is made
possible by the English language. The spirit of effective involvement and interaction
during and after the session has been rekindled by the employment of the English
language as a means of communicating information or messages. To no avawe
parents, however, exert pressure on their children to perform better in En &(/ s. It
is also obvious that kids with poor grades and poor English proﬁcienc;% ce greater

academic stress, exam anxiety, and parental pressure to achieve academic results®>.

Over the years, there has been poor academic ac %(_s)t of students in English

Language and it’s as a result of the fact that the \%c of interest in the subject.

However, not many known studies have @ school supervision and parental
e

factors as determinant of academic ac@
school students?0%?’, There was t ¢

parental factors as determi I@?ademic achievement in English language so as to

in English language among secondary

need for a study on school supervision and

close this gap or scarc

1.2 Statemer@ roblem
S servations have shown that most students in public secondary schools
BN

litgrature on the subject matter.

ind to leave schooling for artisan jobs whenever there is opportunity to do so
v@ could be as a result of poor academic achievement especially in English Language
in both internal and most importantly external examination such as the West African
Secondary School Examination (WASSCE). Low academic achievement among
secondary school students in Oyo state therefore portrays imminent danger to the
achievement of educational goals and objectives and these would always give the wrong
signal about the effort of the school system over the students. In examining what could be

6



the factors causing low academic achievement in English Language among secondary
school students, remarkable probable determinants that was considered in this study are:

school supervision and parental factors.

Previous indigenous empirical studies on causes of low academic achievement in
English Language among secondary school students focused onPrincipal classroom
visitation, observation, note checking, post-conferences, and moderating e %ﬁn
questions. Non indigenous empirical studies have also focused on Parenfs’ tional
level and Parenting style. It however seems that literature is s& n the joint
contribution of school supervision and parental factors a @ inants to students’

S
academic achievement in English Language. This theref(é:\}]es a gap in knowledge

that needs to be closed. Studies that have also %}ﬂ% school supervision, parental
factors, students’ academic achievement XB;EBS
S€

Language did not consider the
elements, dimensions or measures that § in this study. This study therefore, will
investigated school supervision an%n factors as determinants to students’ academic
achievement in English Lan%%}g public secondary schools in Oyo State, Nigeria.

1.3  Aim and Ob:‘é@df the Study

The aim tudy is to investigate school supervision and parental factorsas

determin n@ ademic achievement in English language among public secondary
sch %ts in Oyo state, Nigeria. Specifically, the objectives included to:
Q Identify the forms of supervision adopted by thepublic secondary schools in Oyo
state, Nigeria.
ii.  Enumerate various parental factors that can affect the students in English language
in public secondary school in Oyo state, Nigeria.
iii.  Identify the level of academic achievement of English Language among public

secondary school students in Oyo state, Nigeria.



1v.

1.4

1.5

Examine the significant joint influence of school supervision (classroom
observation, classroom visitation, team teaching, teachers’ demonstration and
individual conversation) and parental factors (parental education, parental
economic statusand parental occupation) on academic achievement in English
language among public secondary school students in Oyo state, Nigeria;

Ascertain the significant relative influence of school supervision (CIK m

observation, classroom visitation, team teaching, teachers’ dem@r and
0T, p

individual conversation) and parental factors (parental \Q arental

economic statusand parental occupation) on academic@/e\mem in English
language among public secondary school students@te, Nigeria.

Research Questions \

This study answers the following res@ ions:

What are the forms of supervisi@gted by the public secondary schools in Oyo

state, Nigeria? Q
What are the Variou@l factors that can affect the students in English

language in p candary school in Oyo state, Nigeria?
What are @rse ways by which school management can supervises students’
acti@g‘mong public secondary schools in Oyo state, Nigeria?

heses

Qghe formulated null hypotheses below will be at 0.05 level of significance:

Hol:

There will be no significant joint influence of school supervision (classroom
observation, classroom visitation, team teaching, teachers’ demonstration and
individual conversation) and parental factors (parental education, parental
economic statusand parental occupation) on academic achievement in English

language among public secondary school students in Oyo state, Nigeria.



Ho2: There will be no significant relative influence of school supervision (classroom
observation, classroom visitation, team teaching, teachers’ demonstration and
individual conversation) and parental factors (parental education, parental
economic statusand parental occupation) on academic achievement in English

language among public secondary school students in Oyo state, Nigeria.

1.6  Significance of the Study V\
The findings of this study will be of great benefit to the govern @fents,

teachers, and school administrators as it will help them to understand academic

achievement of students from the perspective of the contribution&whool supervision

and parental involvement. %(—}

The findings of this research would be b& to school administrators,

students, teachers, society and other researchers% nse that it could expose the need

for keen school supervision that will en@qchers and students to perform well and
achieve the goals of secondary %&igqy

strategies to be used by thé@k

students’ activities and ac ehsﬁyrogress.

The finding will also identify factors and

dministrators to improve in the supervision of

The studen@gld benefit if the problems are solved; for it will improve the

teaching and d@arning’ process, the end result which will be an improvement of students’
academi gement in the public secondary schools. The result of this study will serve

% to other researchers who may wish to carry out further research in this area; it

may'also serve as a source of information for research.
1.7 Scope of the Study
The study will specifically focus on school supervision and parental factors as a

determinants of students’ academic achievement in English languageamong public

secondary schools in Oyo State, Nigeria. The geographical spread of this study will cover



the thirty-three (33) Local Government Areas of Oyo State. The respondents of the study
will comprise of all the secondary school teachers and students in public senior secondary
schools in the thirty-three (33) Local Government Areas of Oyo State. The independent
variables of the study included: school supervision and parental factors while the
dependent variable was students’ academic achievement in English language. School
supervision which is the first independent variable for the study willbe explor%
dimensions: classroom observation, classroom visitation, team teach

demonstration and individual conversation. Parental factors whi \( the other

independent variable for the study willbe study in three areas@{t ¢ducation, parent

N

S

R

S
S
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Chapter Two
Literature Review

This chapter discussed previous research works that is related to the present study.
It was reviewed with respect to the research topic and objectives. The review was carried
out under the following subheadings:

2.1 Conceptual Review

2.1.1Supervision %\E
2.1.2  School Supervision @

2.1.3  Parental Factors

& .
2.1.4 Academic Achievement c\‘\
2.1.5 Academic Achievement in English Language @

2.2 Theoretical Framework %\
2.2.1 Social Cognitive Theory ’@

2.2.2  Ecological System Theory \

23 Review of Empirical St Q
2.3.1 School Supervision a\{/ nts’ Academic Achievement

2.3.2 Parental factor@thdents Academic Achievement
2.3.3 School SL@H and Parental Factors on Students’ Academic Achievement

2.4 Co@wl Model

2.5 QS ary of Literature Reviewed

Q
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2.1 Conceptual Review
2.1.1 Supervision

The holding force behind educational systems is the supervision of the teaching
and learning process. It guarantees that instructors are following the recommended

curriculum and employing the best teaching practices.

The idea of supervision can be found in the early days of public educati %’l
nascent states employed it to create a unified culture and lingo!. Over thefcq f this
period, supervision increasingly became recognized as an unique rz@\ relation to
the institutional, professional, cultural, intellectual, and acade@cé‘s that have long
driven the agenda for education. A large portion of the @f school supervision is
described as a succession of unrelated and disparat \%%@. The initial purpose of the

%eaming environment by fostering

concept of supervision was to enhance the tea&h1
an

the professional development of the ed@ teachers’.

Any situation in which w Qerformed is intended to benefit from supervision.
It needs to be applied to i}gér/gv efficient teaching strategies and aid in instructors'

professional develo Q 3."In most cases, improving the overall teaching-learning
e’sc

environment and\th tors that influence it is referred to as school supervision. By
collabora i@\ts those who are dealing with the children or pupils, it is a socialized role
desi &nhance instruction. In addition, there are five different abilities that can be
1@ to define supervision in terms of the functions and objectives for which it will be

applied: leadership, human relations, group dynamics, personnel management, and

evaluation.

Enhancing teaching and learning instruction is the main objective of school

supervision techniques®.In order to carry out their teaching obligations in accordance with
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their professional code of conduct, instructors can be shaped through a deeper
understanding of classroom interactions and instructional activities thanks to
opportunities created by monitoring. In the course of carrying out a supervisory exercise,
supervisors should assist the persons being overseen in realizing their potential’. It is
crucial that the supervisor keeps an eye on the instructors' work, asks them why they
choose particular teaching strategies, and then informs them about the best eﬁqg

practices that will help them become better teachers. The practice of supery %sents

a chance for teachers and supervisors to collaborate effectively i enhance
student learning®. The academic performance of pupils e achievement of
educational goals are both negatively impacted by insuffiet ol supervision®. As a

result, it would be wise to make sure that a variety %ﬂlonal supervision strategies

are used to guarantee that teachers give s@at are both quantitatively and
qualitatively effective®. &\

The idea of supervision ha %(es increasing both the academic achievement
of the students and the teac r@\professmnal growth and development. As a result, it
can be assumed that rv;s10n is an example of instructional leadership®. Student
academic succes by the instructional process and monitoring. This is based on
the idea t ’Sk\tructlonal supervision improves education and learning via thoughtful

plannin 1rection.

2.% gchool Supervision

Without the support of the principal, or main head of school, no school
supervision can be carried out. On that note, a proper discussion of the function of the
school administrator as the chief supervisor is necessary in order to provide a better

explanation of the notion of school supervision.
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2.1.2.1 Principal School Supervision
One of the competences that a principal must possess is supervision competency,
according to the standards for principals outlined in the Minister of National Education
Regulation Number 13 of 2007. Consequently, in order to increase his professionalism as
a teacher and prepare for the role of school principal, a teacher must participate in school
supervision and training'®. The qualified headmaster will keep tabs on how e@s
conduct themselves in their institutions and provide constructive critj ﬁ& the
development of procedures and teaching strategies'!. The prima e of the
school's administration is to enhance and correct academic sta; 12\The supervising
orientation may be thought of as a process that helps %eaching and learning
circumstances in order to acquire improved conditio rpose of this assessment is
to determine whether the activities undertaken 1% eeded in achieving this goal!3&!4,
The ideal scenario is for school monitor'bﬁ%\esult in an improvement in the teacher's
academic performance. In this instance) sting a teacher's dedication, willingness, or
motivation is also a part of exga their capacity, in addition to their knowledge and
teaching skills, as this mve the quality of their job and the students' learning'>.
.

Additionally, a diffudy contends that school principal oversight plays a crucial role
in how well é({h perform in the classroom because it influences how well teachers
coach i ve the aspects of learning that they need to learn. It can also serve as a

oster for teachers, encouraging them to continue improving the quality of their
insttfiction, which is their primary responsibility!s. Indicators of school principal
oversight under Minister of Education Regulation No. 13 of 2007 include;
1) planning school supervision programs;
2) carry out school supervision of teachers using appropriate approaches and techniques;

and
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3) follow up on the results of school supervision to improve teacher professionalism!'”.
2.1.2.2 Principal’s Leadership

Leadership is the practice of influencing others within an organization through a
variety of techniques that have been found to successfully and efficiently use all available
resources to achieve goals!'3&19,

According to a pertinent study, a principal's leadership is the capaci a
functioning teacher who is tasked with leading a school to mobilize all o %ﬂrces
available in a school to be as effective as possible for the attainment ofs goals?. In
a related study, it was discovered that the principal is the r&&g@ﬁcan‘[ factor in
developing high-quality educational processes and results@ he is also one of the
factors that determine the success of every educatio\h&e{d&avorzl. The principal is in
charge of motivating the instructors, staff, studgnts,® parents of students, and other
stakeholders to collaborate and take part @/ing objectives??.

A different survey found t t&rp e of the principal at the very least includes

that of an educator, manager, @dmumstrator, supervisor, leader, innovator, and motivator

(EMASLIM). Accordinﬁk&egulation of Minister of Education, the role of school
.

principal has chan @m that of a teacher (educator) who receives an additional task to

that of a mana@eri sition??,

2.1.2.3 s Performance

Qhe word "performance" derives from the verb "to perform," which means to
carg

out the desired action or labor. Performance refers to the completion of tasks in a

responsible manner, both in terms of quantity and quality?3%2*

. The ability of instructors to
carry out learning tasks and demonstrate the existence of an action demonstrated by

teachers while carrying out learning activities is known as teacher performance. Teachers

must assume responsibility for their guiding of pupils by enhancing learning
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achievement?>. Teachers must also take their profession seriously, with seriousness,
sincerity, and without sloppiness?S.

One component of the educational process is the teacher, whose performance is
crucial to ensuring that educational institutions produce graduates of the expected
caliber'!. Not due to incapacity, but rather due to a poorly developed workplace culture
and low morale, which have an effect on performance degradation, there are sti lwqy
teachers whose work standards are below the industry standard?’&28, @Earch
suggested that a teacher's performance will be good if they are dedicat al to their
teaching duties, proficient in creating learning materials, discipl@ their teaching and
other tasks, creative in their delivery of instruction, coop %ith other students and
staff members, have a positive personality, are obj d honest in their student

guidance, and take responsibility for their obligat 4429 Through indicators, teacher

performance can be observed*’; \&\

1) Ability to develop lesson plans; Q

2) The ability to carry out leargin

L )

3) The ability to carry o%%ﬁsonal relationships;
4) The ability to as rning outcomes;
5) Ability to O{Q enrichment programs;
6) Abili gy out remedial programs?.
2 rental Factors
Children who have parents that are actively involved in their academic lives
perform better in school. Parents have a big impact on their kids' academic performance
for a variety of reasons, including this one®!. Despite the fact that many parents are aware

of the importance of parental involvement in children's academic performance, several
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hurdles, such as busy schedules, prevent all parents from actively participating in their
children's educational process>2.

The home environment of the pupils is influenced by the parents' occupation,
social economic standing, degree of education, and the number of siblings living at home.
The term "home environment" refers to a child's family background factors, which
comprise all people and important family possessions that affect the status of th w
living situation, such as the parents' education, occupation, social stand@ ther
amenities at home?”.

Parental involvement means parents are actively inv in_their children's

educational development, they participate in their ch11drel®1g process along with

the school and teachers, and they uphold their p tles by making sure their

children are given the best support possible duri rning process>*&33,

Little is known about how pareﬂ?\k’wvolvement meaning may vary among
adolescence period in the Asian ¢ tegg}ut parental involvement meaning may vary
across cultures as the meaning¢df ement could be interchangeable with the meaning

of high attention in t Mpment of the children, especially in the academic

L )

achievement of the cents36-37:38.39&40,

One ()%e ical forms of parental participation is helping children with their
homew The typical patterns of parental involvement involve participating in
S lated events, conversations with children about school-related subjects, and
sharthg the success of the children with the school personnel®. It usually requires three
different types of involvement, such as participation in home activities, participation in
school activities, and communication between the home and the school. When parents are
actively involved at home, they talk to their kids about how they're learning, such as by

helping them with their homework, reading aloud, talking about school, and talking to
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them about it*. The children's learning and development are aided by the parents' contact
with their kids about household duties*!.Parents' unique and crucial role in their children's
education is particularly important**. Therefore, it may be inferred that the school would
have a difficult time educating the kids without the help of their parents. The impact of
parental participation on students' academic progress, however, varies depending on the
various forms of parental involvement®. \V\
The total systematic growth, instruction, and training received fr&ming
institution in order for parents to gain the knowledge, skills, and natur@ s required
for day-to-day experiences is referred to as parental level of ti@“é. Parents with

higher education levels assist their kids' academic succ@ educational goals by

creating supportive environments for them*’. \*

According to two studies of a similar@narental education levels have a
long-term impact on their children's abili ﬁgeeed in school*®&%_ Parents with degrees
tend to raise their children in academic repared and successful surroundings, which
helps first-year college studengs s school. As a matter of fact, the findings showed
that when researchers c%bbelr conclusions, the degree of education of moms had no

.
bearing on their c@q‘s academic performance®*%. Additionally, the psychosocial
maturity of &le ts and youngsters in the American and Korean samples was

indirectly N nced by the educational levels of the parents. Mothers with more

n showed a greater interest in their kids' activities, and their involvement helped
theirkids become more independent. Although, it was found that mothers' educational
levels did not significantly affect their children's academic accomplishment, educational

levels indirectly impacted the students' psychological development, which in turn affected

achievement levels™’.
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2.1.3.1 Parental Involvement
The term "parental involvement" refers to parents actively participating in all
facets of their children's academic, social, and emotional development’!. The PI is
typically thought to have three distinct significances:
(a) school-based involvement where parents are involved in the school activities
(b) home-based involvement where parents help students in studying at how
(c) home—school conferencing which means the mutual communic %Ween
parents and school staff about the students’ behaviors, attitudes and ed \bq processes
in the school and at home™2. Involvement of parents in their chi&&\cclucation was also

described as a complicated, multifaceted form of su@ parents can provide,

whether at home or at school’3. This commitment ucation and future of the

children can be shown by parents in a variety yincluding at home, at school, and

in interactions with their children®!. \&\

Building a strong relationghipy between parents and instructors is essential in

2.1.3.1.1 Types of parental involveme

today's educational syst \w partnership is essential for putting into reality the
.

parental involveme@{dcs that let kids practice new learning abilities outside of the

classroom>?, %) igly, many schools want parents to participate in a variety of

activiti larly attending conferences and events held by the school, raising money,

dring, assisting students with their homework, donating school supplies, or

mak¥ng sure that pupils show up to class™. According to a survey, parents perceive their
role in the educational process to include a variety of activities, including assisting
children with their homework, picking them up from home, interacting with instructors,

and attending conferences and other school-related events®®. This leads to the
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identification of three different types of parental involvement: involvement based on the
school, home-school conferencing, and involvement based on the home.
2.1.3.1.2 Barriers to parental involvement

The success of students is said to depend heavily on parental involvement in their
adolescent's education. However, a lot of parents run into various obstacles that prevent

parental involvement. Parents' low income, limited educational attainment, restriwe,

and low self-confidence are the main obstacles to parental engageme@ﬁﬁ are

unable to participate in their children's education because of their lack ation and

expertise, as well as communication breakdowns between the hq, d gchool. The study

also showed that parents with higher levels of education z@*involved in their kids'

education than parents with lower levels of educatigh!) ording to a different study,
parents who are poor tend to be less intereste@r children's education since it is
difficult for them to attend school activit&g\ en there is only one parent at home and
they must provide for their families finahgiaily>®.
2.1.3.2 Parental Educational Qu tion

An individual's ovgrall ®owth is achieved through education, which consists of a

.

process of instructi signed to help the student learn new information and skills. It
assists in ena&'{g realizing the latent abilities and potential of the individual. Man

develop@ judgment and appropriate thinking through education. Knowledge and

infQhmation are received and disseminated globally through education.

On the other side, parental level of education essentially refers to the kind of
education attained by parents who serve as sponsors, guardians, and caregivers for
students or children in schools. Depending on the surroundings and geographic area, it
could be western or religious. The number of schools attended and the kinds of

credentials received from primary to tertiary levels might be considered educational
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background. In addition to providing insight, education also develops the personality,
instills moral principles, broadens knowledge, and imparts skills. Highly qualified
individuals are required in every sector of endeavor®. There are claims that parents'
educational levels have an impact on their children's schoolwork. Adolescents' academic
success is influenced by their parents' educational status®!. This is due to the fact that the
parents would be well-positioned to serve as the child's second teachers, as w%\to
mentor and advise the youngster on how to perform well in school and gi\%&'ﬂired

resources. Another study that found that a youngster from an educate ould want

to emulate his or her family's behavior and actively participate &1&{ studies confirmed

this point of view®. %(—}
How well parents succeed in school is inﬂu@% their own education level.

Parents who had little to no education, how% occasionally made sure their kids
attended school®”.According to conventi @Qdom, a child from a high socioeconomic
position, well-educated household jill rm better than a child from an uneducated
family®. This is due to the l&n s supports available to children from educated
families, including a de%an good environment for academic work, parental support
.

and guidance, am l@al and intellectual materials, and decent nutrition. According to
a different st‘% ents who have more education enhance their children's learning
throug ontact®,
2 rental Occupational Status

An analysis of employment characteristics, power over decision-making, and
psychological demands on the job claimed that occupational status serves as a social

position indicator®. The kind of education parents provide for their children depends on

their line of work. According to a different study, a parent's occupation has a significant
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impact on their children's academic achievement or schooling®®. It was said that a parent's
social standing and income would depend on the type of employment he or she has®’.
Distinct occupational groups of parents frequently have different strategies for
raising children, enforcing regulations, and dealing with their children®®. A high
occupational class or prestigious occupations tend to promote economic reserves or assets,
presents a source of security by demonstrating a household's capacity Wt
emergencies, absorb economic shocks, or provide the means to live com \ese
differences, however, influence the average tendencies of famali different
occupational classes®. In light of this, it was stated that family iakresources, which
are primarily related to parental occupation and education Qﬂy\nent, frequently affect
learning opportunities both at home and in school, determined that there is a

positive relationship between parental level of Qc n and a student's socioeconomic

background®2. \&\

2.1.3.4 Parenting Styles, Academi c{i.wment, and School Adjustment
One of the best supportive ents that unmistakably promotes children's general
cognitive development {@uthoritative parenting style, according to research’,
.
Children who grow families with authority figures are gradually encouraged to lead
autonomous ‘KQ to have high levels of self-worth, creativity, self-regulated learning,

curiosi rity, security, and self-confidence’!?473, The most beneficial parenting

for kids is authoritative parenting’*. A more favorable psychological adjustment

is sHown in kids and teenagers reared with strict parenting methods’. However, in
contrast to past studies, the authoritarian parenting style was the most significant in
children's academic success’®. Additionally, students from homes with strict rules appear

to fare better than those from households with different kinds of parenting’®.
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In a separate study, the association between authoritative parenting and academic
achievement was compared to non-Hispanic White families and found that Asian
minority families' levels of authoritative parenting were less intense’’. The projection that
one of the parenting styles has a greater impact on pupils' academic performance varies
across the various genres of literature. Additionally, it varies from culture to culture. From
all of these studies, one is inclined to draw the conclusion that there is curr n
agreement in the literature regarding the ideal parenting approach for a ¢ m1c
success across all cultural contexts. Parenting practices are importa % they are
linked to important developmental outcomes, including as aca@u@ess emotional,
psychological, and social well-being®. (—}

Numerous studies have demonstrated the im %@mf having a good parenting
style for college students' academic adjustm% ell as the connection between

parenting style and college adjustment an@ql adjustment’®7°%39 The study also found
a link between children's poor adj and parental differentiated treatment (PDT),
such as low warmth or strong¢hegativity®'%%2. According to other research, authoritative
parenting traits were fo%\wthe strongest predictor of better college adjustment for
students from perm@gnd authoritarian parenting homes’s.
2.14 Acad%gdﬁevement

's future progress in society depends in large part on their academic
p. ced. Academically successful people have abilities and information that they
can utilize to benefit society and the nation's economy. Academic achievement has
remained educational psychologists' top concern over time, and they work to identify the
drivers of students' academic success’>84&83,

Prior study concentrated on a student's cognitive skills, such as reasoning, memory,

and problem-solving, as a significant determinant in academic achievement®%-77&88,
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However, researchers also take into account non-cognitive factors like self-esteem,
emotional intelligence, family, and peer influence as a potential factor that predicts
academic success since cognitive abilities on academic achievement alone were not
sufficient to fully determine the outcome of learners®¥&°.

The direct or indirect learning processes that students engage in are inextricably
linked to the learning results they achieve. It implies that both internal and %
influences may have an impact on a student's ability to learn succ

%1 student

Conditions that influence student learning that are independent of th

include the school environment, family, community, soc10€cong& tatus of the pupils,

and family. While internal elements, which include motl®lf-concept readiness,

discipline, independence, and other traits that come 1n the students themselves,
have an impact on the learning process. In or e taln the best learning outcomes,
self-concept and learning 1ndependenc ncluded in the internal elements that

determine learning outcomes®*?3%9

Academic success, ac %:o research, is the representation of performance

results on standardlzed at1 1 goals in an academic setting at any given grade level

(i.e., elementary schoo h1gh school, college)’’. Academic achievement is a complex
concept mad (Sa'varlety of learning domains, some of which can be subject-specific
(e.g., n@nce or English) and others of which may cover a number of disciplines

ously (e.g., critical thinking)’®. Academic achievement has a wide range of

outcémes, so this factor is best defined by the method used to measure it”. Academic
accomplishment is measured by both curricular-based (such as grades) and cumulative-
based (such as certificates and diplomas) systems'®, The majority of western nations
accept grade point averages (GPA) and test results from standardized exams like the

Scholastic Assessment Test (SAT) as measures of academic success!?!.
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2.1.5 Academic Achievement in English Language

When studying academic material using English-medium instruction, a study
looked at whether English language competency advances over time (EMI). It was also
looked for whether rising proficiency can forecast EMI academic success. Data on
student English language exam scores and Grade Point Average (GPA) were gathered
from a Turkish public university. Over a four-year period of studying through E %
results showed that English language skills statistically considerably inc@% both
disciplines. Additionally, this progress predicted EMI academic acl% nt, i.e., the

better EMI academic achievement pupils attained, the mor@ \they became in

English!0> (&
Another similar study reveals the effects&@torﬁelling (DST) on academic
il

achievement and motivation of sixth grads@s i@ the English language in Jordan. The

preservation and advancement of the E@ anguage are significantly aided by DST. A

quasi-experimental approach is %he study. The sample for the study is made up of
o

(50) male students who weré%

The study's findings r@bd'that, in the experimental group, where the DST strategy is

y selected from Jerash governorate's public schools.

the primary teac 'nggategy for the English language, there are statistically significant
changes | th' academic accomplishment and students' enthusiasm to learn the
lanﬁ$
Q In a study conducted on junior high school students in the Aboom Circuit, Cape
Coast, it was determined that gender played a moderating effect in the association
between creative thinking and academic achievement in English Language and

Mathematics. The study's methodology favors a quantitative approach using correlational

design. Two research hypotheses, which were put to the test with the help of the Andrew F.
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Hayes Moderation Process and Pearson Product-Moment Correlation, served as the
study's guiding principles. The study found a strong link between pupils' academic
achievement and creative thinking. According to the study's additional findings, gender
considerably influenced the association between academic achievement and creativity. In

English language and mathematics, men respondents had larger creative thinking effects

than female respondents!®4, \V\

The academic achievement and English language ability of rsing
bachelor's degree candidates was examined. A correlation approach W% oyed with a
sample of 136 nursing students to determine their English com@s ﬁsing a structured
questionnaire on sociodemographic traits, factors influeget (_%uage proficiency, open
questions, and the English Language Acculturati %e (ELAS). 43 percent of the

participants reported having trouble com@ the second language in clinical
e

settings, 68 percent reported having tro ng it, and 47 percent felt ashamed to use

English. A little more than 71% o%gls had low ELAS scores, but 58% had high

grade point averages (GPA)és,a motivation, study difficulty, and entry GPA were
d

found to be predictors @{ gmic performance using regression analysis'®.

In order l@ understand the relationship between class XI pupils' academic
progress @English language anxiety, a study was carried out in the Malda District.
266 gd female pupils from rural and urban schools were subjected to the
r&r’s English Language Anxiety Scale (Bengali). Significantly negative
connections between academic achievement and English language anxiety were

discovered by the study!'%.

Another study determined how students' academic performance in professional

nursing courses and the NLE was impacted by their level of English language ability. An
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old-fashioned descriptive correlational study design was used in the research. One nursing
school in the Philippines conducted a secondary examination of 141 nursing students'
already-existing research data sets. The correlation between the variables was calculated
using Pearson's r. The three English courses offered as part of the nursing program and
the Verbal Ability subscale of the Nursing Aptitude Test were found to significantly

correlate with academic success. Significant connections between the NLE ratings\%@l

Ability, and the three English courses were also found!?’. (&

In Oyo and Osun States of Nigeria, a study looked at how muc sh language
ability predicted secondary school pupils' overall academlc ess. 400 pupils were

proportionately selected from the student population in @L ates by eight randomly
e

selected high schools. Using Pearson Product Mom ation and Linear Regression
Analysis at the.05 level, the performance o %ents on the ELPT was associated
with the students' annual results in the Xmlc areas of Mathematics, Biology, and
English. The findings demonstra cﬂgstantlal positive link between the students'
English language competence <{?ﬁelr overall academic accomplishment as well as a

significant impact o hsh language proficiency on students' overall academic

achievement!'%, @
IFramework
% Cognitive Theory
Banduras social cognitive theory was based on the premise that learning is a
function of actions, environments, and individual aspects!?. One's cognition is given a lot
of weight by the theory. According to this argument, environmental factors have some
influence on how people develop. It implies that the mind is an active force that
selectively creates one's reality, encodes information, carries out behavior in accordance

with ideals and expectations, and applies structure to its own actions!!®, The ability to
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comprehend, predict, and alter human behavior is made possible by having a clear
understanding of the processes that go into creating the world. A factor in the
environment that affects human development and consequently student performance is
family socioeconomic background or structure. The hypothesis contends that a student's
academic performance is a result of the interaction between his personality, his academic
environment, and his socioeconomic background>2. V\

This provides information on parents' self-efficacy and how it affj ﬁ%‘well
students perform academically. Three components were highlighteded ontext of
Vygotsky's sociocultural theory: Construction scaffolding, }x&we of Proximal
Development (ZPD), and the More Knowledgeable Oth )L In order to move
from the learner's current ability to complete a tas upervision to the learner's
subsequent capability to address an issue auto ously, Vygotsky hypothesized that

learning occurred in ZPD. Scaffolding i{e\?qme of the procedure used to expand the

ZPD. Additionally, parents or teac &uy e MKOs. Therefore, improving the MKO's

relationship may result in a lafge e of Proximal Development and ultimately better

academic performance %Nupils. Vygotsky's idea is consistent with the Epstein
.
framework for par@ngagement. Three main spheres of influence are included in
Epstein's inv& model: the community, the school, and the parents!'>.And an
abunda Qtudies have demonstrated how collaboration between these areas of
i promotes students' academic performance. The conclusions perfectly matched
the theoretical framework that underlies the research investigation.
2.2.2 Ecological Systems Theory

According to ecological systems theory, home and school environments as well as

broader cultural values, laws, and practices all play a role in how children develop as part

of a complex system of relationships. In order to study a child's development, it is
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necessary to consider both the child and his local environment as well as how those two
factors interact with the larger world. Five separate systems—the microsystem,
mesosystem, exosystem, macrosystem, and chronosystem—were used by Bronfenbrenner
to categorize a person's environment!''3. The level of the theory that has the biggest impact

is the microsystem. This system takes into account a child's immediate surroundings, like

their family and school. \V\
Five distinct levels or aspects make up the Ecological Syst@ by

Brofenbrenner. Notably, out of the five levels, the microsysten% tem, and
chronosystem all had a direct impact on how well pupils perform@s&bool. The family,
which is also related to marital status, is a factor that the \nd to have a moderate
impact on students' academic achievement at the mi %ﬁ‘n level. An element that is
comparable to the variable of parental occupati %\he exosystem level is the place
where the parents work. The study found d@(ental characteristics, including education,
economic position, and occupatio hg significant impact on children's academic

achievement!'4. Another elé@o the ecological systems theory put out by

Bronfenbrenner that the%y nd to have an impact on kids' academic achievement is

chronosystem. QQ
2.3 Emp“il dies

2.3.1 upervision and Students’ Academic Performance

studytries to determines the contribution of Administrators to teaching learning
resotirces in enhancement of students’ academic performance. The research designs for
this study were descriptive survey and correlation. The study population was 4874 and
consisted of 58 Principals, 58 Deputy Principals, 58 Heads of Departments, 4640
Students, 58 Chairpersons of the Boards of Management and 2 Sub- County Quality

Assurance and Standards Officers. Fisher’s formula was used to determine sample size of
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355. The Conceptual Framework in which the independent variables were Administrators’
contribution to teaching learning resources and the dependent variable, Students’
Academic Performance. The research discovered that administrators' contributions were
noteworthy (Adjusted R2 = 0.343), which improved students' academic achievement by
34.3 percent.

Another study examined the influence of School Based Managemen (W)
practices on students™ academic performance in public secondary sch ﬁ(/‘\
Tanzania in Kongwa district. Specifically, the study explores t practices,
constraints and strategies used to enhance students™ academ&ﬁ&&)x{nance in public
secondary school. The study employed qualitative resear ch and multiple case
study design in which was used to gather data. %‘Qﬁre collected through semi
structured interviews, focus group dlscussmn 0 mentary review. It involved 67
respondents includes; 1 DEO, 6 school % 4 teachers and 36 students. The study's
conclusions showed that school- eg\y ting and examinations, the provision of
textbooks, the provision of al chool and instructors' devotion to their subjects
were all used as SBM ctic to improve students' academic performance in public

.
secondary schools”@

A studf{gﬁlned the influence of teacher supervision on academic performance
in seco ool education in Migori county, Kenya. The study adopted concurrent
tri ion research design. The target population for this study was 184public
seconidary schools, 1233 teachers, and 73,385 learners. Sample involving56 public
secondary schools whereby 56 principals, 370 teachers and 398 learners were drawn from
target population. Purposive sampling was used to get 56 schools, simple random
sampling was used to get 370 teachers and stratified random sampling technique was used

to get 398 learners. Data for the study was collected by the use questionnaires and
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interview schedules. Validity of questionnaires was tested during the pilot study in Homa-
Bay County which is neighboring Migori County. Split Half reliability test which is a
measure of internal consistency was used. All pre-testing procedure for Reliability of
instruments was based on reliability coefficient of 0.79 indexes. The data collected was
summarized and analyzed qualitatively and quantitatively. The findings of the study
suggested that institutional managers create proactive procedures that can foster fw{le
support for teacher supervision'!”. ®

A closely related study investigated the influence of principalg< ision and
academic performance of secondary school students in Rivers &&h@ study sought to
determine the influence of teachers™ appraisal by prigei \the extent to which
principal’s observation of teachers in classroom an \% “ adherence to scheme of
work influence students™ performance in seni ary certificate examination. The

study adopted correlation study desigx@h’\study was carried out in three Local

Government Areas namely; Port 0 hoada West and Eleme Local Government

Areas. The population comprigéd teachers and 32 principals. The study used simple
random sampling. The %y\slnmled 204 teachers and 16 principals. The data was
collected by use oonnaire. Three experts validated the instrument and Cronbach
alpha method%l sed to compute the reliability coefficient. Mean and standard

deviati@used to answer the three research questions posed for the study while

product moment correlation coefficient (Pearson r) was used to test the three null

hypdtheses formulated to guide the study at 0.05 level of significance. The study found
that teachers' evaluations by principals, principals' observations of instructors in the

classroom, and teachers' adherence to the work schedule all significantly affect students'

performance on the senior secondary certificate examination!!®,
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Another study investigated the Influence of Supervision of Instruction on
Teachers’ Productivity in Secondary Schools in Nigeria with special reference to
Education District VI, Lagos State. The study focused on the issues affecting the
supervision of teachers in secondary schools in Nigeria which include: supervision of

teachers’ classroom lesson delivery. Two objectives were developed to give direction to
the problem investigated. Two hypotheses were formulated, tested and decisi We
made. The targeted population comprised the management and ac@ of
secondary schools in Education District VI, Lagos State. 250 respon% ¢ selected
using the stratified random sampling technique from ten (10) Is\cross-sectionally
selected to make up the sample of the study. A st@ questionnaire tagged
“Supervision of Instruction and Teachers Productivi@egmnnaire” (SITPQ) was used
for data collection. The data collected were ana g the t-test statistics. The study's
conclusions showed that there is no dis, %l@ effect of supervision of instruction on
teachers' productivity in Nigerian secon \choolsm.

A closely related stu ned the impact of instructional supervision on
secondary school studen ’&emic performance in English Language. Descriptive

.

method was ado @which a questionnaire titled Instructional Supervision and
Students’ Ao&i&!erformance Questionnaire (ISSAPQ) was administered to obtain
data fr teachers from the three senatorial districts in the state, while the
p. ce of the students in English Language was obtained from the 2008 Senior
Secdhdary School Certificate Examination(SSCE) result of the sixty randomly sampled
schools. Simple random techniques were used accordingly to select the sampled teachers.
Pearson product moment correlation was used to answer the question. The study revealed

that there were significant effects of reviewing students' notes, visiting classes, examining

teachers' punctuality and attendance, and moderating exam questions and the marking
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scheme on students' academic achievement in English Language in Senior Secondary
Schools in Ondo State!?°,

A study also investigated the influence of instructional supervision practices of
head teachers on students’ academic outcomes in public day secondary schools in
Kirinyaga Central SubCounty, Kirinyaga County. The objectives of the study were to:
find out the instructional supervision practices applied by the head teachers; a %Qe
effectiveness of instructional supervision practices employed by head teac %}blish
the influence of head teachers’ instructional supervision practices 0 outcome
and to determine the challenges faced by head teachers in o ucting instructional
supervision practices in public day secondary schools i 1n Central Sub-County,
Kirinyaga County. The study may be significant to e ohcy holders as it provides
vital information that may be utilized w1th the on of ensuring improvement of
instructional supervision in public sec schools Collegial model formed the
theoretical framework of this study; y adopted a descriptive research design. The
total target population of the sgd 72 consisting of 24 head teachers, 24 deputy head
teachers and 24 senior&h\ehﬁn the 24 public day secondary schools in Kirinyaga
Central Sub-Count)@ dary Schools. A census approach was used to select all the 72
(24 head teawfis, deputy head teachers and 24 senior teachers) respondents for the
study. y adopted the use of questionnaire as the data collection instrument.

e and quantitative techniques were used in the data analysis. Quantitative data
%analyzed using descriptive statistics with the aid of SPSS and the findings presented
using frequency tables, bar graphs and pie charts while qualitative data were analyzed
using content analysis and findings presented in a narrative form. According to the survey,

the most frequent forms of instructional supervision were verifying and ensuring the
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development of lesson plans and schemes of work, as well as checking their preparation
and use, whereas visiting classrooms as lessons were being taught was very infrequent!?!.
A study tries to determine the relationship between school administration
supervision and the students’ academic performance with Kwanza District of Kenya as
the case study. The objectives of the study were mainly concerned with establishing the
relationship between teacher supervision and students’ academic performance, %
the level of resource utilization and students’ academic performanc € cher
attendance and academic performance of students. The researcher %

escriptive

research design for his study and this was carried out by the usg?\&egtioners that were

administered to 24 head teachers in Kwanza district. ion and interviewing
teachers and students were also used. The study's jons demonstrated that head
teachers' oversight of instructors was poor, and ad a direct impact on students'

academic achievement!'?2. \&\

Another study also investi dgq_e)relatlonship between principals’ instructional
supervision and their students’dc ¢ achievement in sciences. Academic achievement
was measured in te of es obtained in the Kenya Certificate of Secondary

L )

Education (KCSE: iptive research design was adopted for this study. The target

population w&t
respon Q

e selected through proportionate stratified sampling. A total of 68 schools,

principals and Science teachers in Makueni County and the

6 ipals and 272 science teachers were selected for the study. Data was collected
using questionnaires administered to the principals and the Science teachers. A correlation
test was done between the principals’ degree of practice of instructional supervision and
students’ academic performance in the Sciences. Academic success in all Science courses
was found to have a significant association with the practice of instructional

supervision'?3,
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A study investigated the impact of educational supervision on students’ academic
performance in Ukerewe. The study was carried out in Ukerewe District. A sample size of
389 respondents was included, of these 361 were students, 15 were teachers, 6 Heads of
schools, 6 Ward educational coordinators and District education officer. The study
employed a mixed research approach (qualitative and quantitative research approach).
Both quantitative and qualitative methods of data collection and analysis wa@gd

including questionnaires and guided interview whereas a triangulation r %ﬁmgn

was used. The main conclusions of this study were; routine less hecks by
teachers; observation of how teaching and learning occur; dai aoking of students'
academic progress and evaluation of curriculum appli good communication

between educational supervisors; regular meetin @gﬁoraﬁon; and transparency.
%

Inadequate teaching and learning materials, rt subject textbooks, a lack of
funding, insufficient infrastructure, a s %of science teachers, teachers' negative
perceptions of the supervision per gd._by WECs, early pregnancies among students,

and poor parental cooperation ¢ a ic matters were also revealed as challenges'?.
A study identiﬁwic mong the aspects that relate to the composition of the

.

student body, scho@ict) size, management practices and the school principals' own
characteristi&e&a!sociated with the performance of Italian students at grade 8,
measur h standardized test scores in reading and mathematics. The analysis
e of a student-level efficiency model, and several school level variables are
inclifded as explanators for efficiency scores. The results show that while the school
principal's or head teacher's management tactics have a minor but significant impact on

math performance, student body composition has the biggest influence on reading

performance in particular. !,
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Another study finds out the effects of educational supervision on students’
academic performance in the Nadowli District in the Upper West Region of Ghana. Four
research questions were used for the study. The descriptive research design was employed
for the study. Both the purposive and simple random sampling techniques were used to
select 30 education officers and 100 teachers respectively for the study. The research
instrument that was used to collect the data was the questionnaire. The data gath. w@s

analyzed and presented in frequencies and percentages.According to tl@%@ the

majority of participants thought that instructional supervision en \ ucational

quality. Additionally,It was found that the district's top-dowg?\f&{o@ of educational

supervision. Once more, it became obvious that superv ponsibilities included

assisting teachers, providing feedback, and providin @aﬁﬁ and counseling. The study

also demonstrated that undertrained workers cational oversight significantly
more challenging'?®. &*

A study also examined th of Instructional Supervision on Academic
Performance of Secondary ScHo ents in Nasarawa State with reference to Senior

Secondary Certificate E@Nn (SSCE). Five research questions were used to guide
.
the study to a rati@\onclusion. Descriptive Survey method was adopted in which
Instructional% igion and Students’ Academic Performance Questionnaire (ISSAPQ)
were u tain relevant data from 92 teachers in 37 selected Senior Secondary
S using the simple random sampling techniques. Pearson product moment
corr€lational statistics (Pearson r) and t-test at 0.05 level of significance was used to
analyse the data generated and answer the research questions. The study demonstrates a
significant relationship between teachers' performance and students' academic
achievement in secondary schools when regular instructional supervision is used. This

supervision includes strategies like checking students' notebooks, visiting and observing
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teachers in the classroom, checking lesson plans and notes, and inspecting teachers'
record-keeping!?’.

A study investigates the role principal supervision on the relationship between
students’ personnel services and academic achievement in secondary school via mixed-
method approaches (quantitative and qualitative). Sample size of 100 students in one of
the secondary schools formed the respondents for the quantitative study, while p@{ls
(junior and senior section) of the selected school formed the informants for ﬁ%ﬁ’ative
study. Questionnaire tagged “Students’ Personnel Services and Supervisi stionnaire
(SPSPQ)” was used to elicit data from students while i W\protocol tagged

“Principal Supervision, Students’ Personnel Services and @ Achievement (PSA)”
was used to collect relevant data from the principals@eﬁl

study was analyzed using Statistical Package fo%’ ciences (SPSS) and Partial Least

ected through quantitative

Square (PLS software) were used to asse ﬁ\gsychometric properties of the constructs,
an Nvivo software (version 10) was.u r coding and thematic analysis of the data
collected. Quantitative findings led that the individual item reliability of the
constructs had loadings wee #7709 and .956 while the composite reliability coefficients
of the latent const@d loadings between .81 and .98. Similarly, the average variance
explained of& high loadings (minimum of .68 and maximum of .78) on their
respecti ructs. Additionally, data from qualitative research demonstrated that
S re offered to secondary school pupils. Due to the credibility of the two studies'
prelifninary findings, it is feasible to conduct the main investigation into how principal

supervision affects the relationship between secondary school students' personnel services

and academic achievement!?8.

Another study examined the influence of instructional supervision on students’

academic performance in secondary schools in Makurdi Education Zone of Benue State,
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Nigeria. Two research questions guided the study and two hypotheses were tested at 0.05
level of significance. Descriptive survey design was adopted for the study. The population
of the study comprised 1768 teachers in the 89 public secondary schools in Makurdi
Education Zone of Benue State. A sample of 265 teachers from 13 public secondary
schools was used for the study. A 10-items structured questionnaire titled, “Instructional
Supervision Questionnaire” (ISQ)” was used for data collection. The instru as

%rom

validated by two experts; one from Educational Management, and (2@

Measurement and Evaluation, Benue State University, Makurdi. T flity of the
instrument was ascertained through a trial test which yielded%\*\roqbach Alpha co-
efficient of 0.92. This was considered high enough to be @ﬁeld study. Mean and
standard deviation were used to answer the research @S@ and Chi-square (y2) test of

goodness of-fit was used to test the null hyp th%’ 0.05 level of significance. The

results showed that classroom visits a\i&%qvations have a considerable impact on

secondary school students' acad% ress in Benue State, Nigeria's Makurdi

Education Zone!?. (8\

A study exami esimpact of inadequate supervision of secondary schools on

student’s acadew@rmance in senior secondary school certificate examination in

Ezeagu LC@Q study was guided by two specific purposes and two research questions.

A s§ earch design was adopted for the study. The population for the study

R

secondary schools in Ezeagu local government area which is four thousand three hundred

of all the secondary school teachers in the twenty-nine (29) government

and five (4305) secondary school teachers. a sample of one hundred and fifty (150)
secondary school teachers was drawn from five (5) selected senior secondary schools
sampled out of the twenty-nine (29) public secondary schools in Ezeagu that were used

for the study. Simple random sampling (balloting) was used to draw thirty (30) students
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from each of the selected five (5) senior secondary schools that were used for the study.
The instrument used for data collection was a structured questionnaire. The data collected
was analyzed using mean statistics. The results showed that monitoring policies and
procedures can enhance school supervision by looking at the teaching resources that are

being used'*".

Another related study examined principals’ supervision and second ioo’l
Islamic Studies students’ academic performance in Ilorin East, Kwara x igeria. A

total number of 28 senior secondary school principals and 402 Islam ies students

were selected as the sample for this study. The purposive a &gl random sampling
techniques were used to select the sample. Questionnaj %principals’ supervision
and Islamic Studies students’ academic performange %‘\P) was designed and used for
the data collection. Data were analyzed usin t&arson’s Product Moment Correlation

Statistics. The findings revealed a str \%\pection between principal supervision and

the academic success of pupils sqéo%lslamic studies'3!.
Another study a@d the role of supervision on academic performance in

L )

Senior High Scho S)"in Ghana. The study was based on the collegial model of
educational gemnt and the supervision model, Theory Y as proposed by Douglas
McGrego study employed the descriptive research survey design. Through a
que % data analyzed was collected from 963 respondents who were purposively
ed from randomized schools in each region comprising of headmasters, their
assistants and heads of department of 155 SHSs across Ghana. The WAEC results (2006-
2009 and 2011) of the sampled schools were analyzed. The reliability coefficient of the

questionnaire was Cronbach’s alpha (o) = 0.826. The Statistical Product and Service

Solutions (SPSS) version 18 software was employed in the analyses of data using, mean,
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standard deviation, correlation and independent t-test. The study found a correlation
between students' academic achievement and the supervision responsibilities of heads that

was positive but only marginally significant. 132,

Another study determines whether instructional processes and supervision have
any measurable bearing on the academic performance of secondary school students in
Degema (Delga) local government area, Rivers State, Nigeria. A stmcture@
questionnaire was administered on a sample size of seventy-seven (77) S\ school
teachers in Degema local government area. Data generated from e%ch questions
and null hypotheses were treated with statistical independe \’é\t \pooled and non-
pooled variances and Pearson Product Moment Correlafo tistics (Pearson r). The

data analysis revealed that institutional adminigst has a significant impact on

students' performance, while regular instruct'&\aéaervision has a significant impact on
students' performance, instructional @ion has a significant relationship with
instructional processes, instruc iproblems has a significant relationship with
instructional supervision, sé/(‘g chers' classroom instructional processes have a

significant impact on shacademic performance in secondary school!.

N

A stu i&wigated the relationship between teachers’ regular supervision and
student _ae % ic performance in public secondary schools in Ekiti State, Nigeria.
Desve survey and correlational research were used for the study. The population for
t&udy was 203 schools and 7,538 teachers in public secondary schools in Ekiti State,
Nigeria. Validated instrument titled “Teachers’ Regular Supervision Questionnaire (TRSQ)
was employed to collect data from the sample while a profoma was used to obtained data

for academic performance of students. The study found a strong correlation between
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regular teacher supervision and student academic achievement in public secondary
schools in Ekiti State, Nigeria!34.
Another study also examined the role of supervision in academic performance in

Elementary School. The study was based on the collegial model of educational

management and the supervision model, Theory Y, as proposed by Douglas McGregor.

This study employed the descriptive research survey design. Through question i@e
%rom

data analyzed were collected from 223 respondents who were pumosive@

randomized schools in each region comprising, their assistants and h% epartment
of 155 schools. The results (2017 and 2018) of the sampled sc h&ve\re analyzed. The
reliability coefficient of the questionnaire was alpha 0,8 ggsmtistical Product and
Service Solutions (SPSS) version 18 software wer %&Swed in the analyses of data
using, mean, standard deviation, correlation, a@endent t-test. The study found a
connection between students' academic d‘@{nen‘[ and the supervision responsibilities
of heads that was favourable b oimx)narginally significant. The gender of the
headmasters and their super(sz/ ties had a favorable but marginally significant
connection. 3%, \\/
.

A study als@mined student readiness to learn and teacher effectiveness in
order to deted%e ir impact on middle grades mathematics achievement. Survey data
were calle rom 964 middle grades students and 93 mathematics teachers in Texas.
Thi y is the first to use this particular collective efficacy short form with middle
grad€ students, and factor analyses were conducted accordingly. Hierarchical linear
modeling was used to measure the relationship between teacher perceptions of student
readiness to learn and student perceptions of teacher effectiveness on mathematics

achievement in the middle grades. The results of these analyses indicated that students

perceptions of teacher effectiveness and teachers’ perceptions of student readiness to learn

44



each made a significant contribution to the variance in middle grades mathematics
achievement!36,

A study investigated the influence of headteachers’ management roles on learners’
academic performance in public primary schools. Descriptive research design was used.
The study targeted 25 head teachers,35 deputy head teachers and 25 public primary
schools while the sample size was 20 head teachers and 20 deputy head teachers '%&O
head teachers and 10 deputy head teachers were sampled through purpo '@ing.
The otherl0 deputies were from schools with two deputies henc d through
convenience sampling. Eighteen schools were sampled using ¢ tandom sampling
while two additional schools; Ziwa la Ng’ombe and Kenge@e purposively sampled
due to their good performance. Questionnaires w@gz to collect data. The five

remaining schools not involved in the study @d for piloting. Cronbach Alpha

reliability coefficient was more than 0.7@ justified the tool for use.Validity of the
tool was established by engaging t v&ypervisors on the relevance of the questions to
the study.Statistical package for sciences version 23 was used to generate data
collected analysis usi dé'@tive and inferential statistics techniques. Data was
.
presented in form@equency tables and graphs. Consent from respondents and
conﬁdentialiw sured. Study findings revealed that majority of the head teachers
consult selection of teachers to manage class eight, coordinated and controlled
t outcomes through team work, check professional records and observed lessons,
motiVated the teachers and rewarded the students, however inadequate Syllabus coverage,

absenteeism of teachers and nonattendance to lessons was noted'?’.

A study examined the mediating role of student engagement on the relationship
between effective teaching practices and student academic outcomes. This study is the

first internationally to empirically test this conceptual framework for the key aspects of
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teaching practice—effective learning time and expectations for success—using robust,
linked longitudinal survey—administrative data from 6825 public school students in
Australia. Drawing on a system of structural equations, we demonstrate that effective
learning time has a direct effect on students’ performance and an indirect effect via
improved positive behavior, attendance and homework behavior. Expectations for success,
in contrast, have a largely indirect effect, affecting students’ academic performance
through improved positive behavior, attendance and homework behavior!3,

A study investigated Selection of Subjects as Correlate WAcademic
Achievement of Students in Public Secondary School in I sg\te\The descriptive
research design was adopted for the study. Four research and four hypotheses
were adopted to guide the study. The population of't t<$wonsisted of 19,550 students
in the study area while the sample size of the s% 582 students chosen through the

proportionate random sampling. The ins@gthat was used to collect responses from

respondents was the, “Selection of Subj s Correlate of the Academic Achievement of
Students in Public Secondary¢Sc n Imo State Questionnaire, (SSCAASPSSISQ)”.
The instrument was valj ted\bythree experts, two from the Department of Educational
.
Management and P@nd one from the Department of Educational Foundations, all in
the Faculty 0%1 on, Nnamdi Azikiwe University, Awka. The instrumentwas divided
into fo s with an average correlational value of 0.88 which was high enough for
t @\ment to be reliable for the study. The reliability of instrument was obtained
t&h a pilot-testing and analysis by cronbach alpha. Pearson Product Moment
Correlation Coefficient was used to answer the research questions and test the hypotheses
at 0.05 level of significance. For the purpose of analysis, each of the item was weighted
and scored as Strongly Agreed (SA) = 4points, Agreed (A) = 3points, Disagreed (D) =

2points and Strongly Disagreed (SD) = Ipoint. In testing the hypotheses, when p-value
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was less than 0.05 (p < 0.05), the null-hypothesis was rejected but if otherwise, it was
accepted among other things, the study's conclusion is that most students choose the
wrong subjects, which has a negative impact on the standard of their academic
performance'°.

A study assessed the influence of school heads’ direct supervision on teacher role

performance in public senior high schools. The study adopted the embedde wgd

methods design. Slovin’s formula, the proportional allocation method, and si
and purposive sampling were used to select a sample of 617 respond rising 295
teachers, 222 class prefects, 86 Heads of Department, 13 sch@{dﬁ and 1 Regional
Director for the Inspectorate Division of the Ghana @ Service. Data were
collected through questionnaires and interview guid%s&ﬁtitative data were analyzed
using frequencies, means and multiple regres% reas patterns and themes were
developed for the analysis of qualitative @e study found that school heads allocated
very little time for supervision of le ngs,)g’ning and delivery of teachers!4’,

A closely related study a d the effect of a German education reform that
increased weekly instru%&s by two hours (6.5 percent) over almost five years. In

.

the additional time@q@n‘[s are taught new learning content. On average, the reform
improves studﬁ{ rmance. However, treatment effects are small and differ across the
student ance distribution. Low-performing students benefit less than high-
p. g students. We argue that the content of additional instruction time is an

impd0rtant determinant explaining this pattern. The findings demonstrate that increases in

instruction hours can widen the gap between low- and high-performing students'#!.

A similar work studied the factors influencing academic achievement of secondary
students in Magura district of Bangladesh. Using survey design, this study was carried out

in a total of eight educational institutions, including schools, colleges, and Madrasah, both
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in urban and rural areas of Magura district. Administering a self-reported questionnaire
(SRQ), segmented into four different modules, data were collected from 566 students of
various levels of secondary education system following proportionate multistage random
sampling. The exploratory factor analysis (EFA) suggests a four-factor solution, and the
role of teacher’ explained the most variations. The hierarchical regression analysis show
that academic achievement of secondary students was influenced by track of education
(0.173, p < 0.001), education (-0.221, p < 0.001), socioeconomic status (0.137, p < 0.05),
location (0.176, p < 0.01) as well as size of class (-0.068, p < 0.10), academic stress (-
0.071, p < 0.10) and motivation (0.145, p < 0.001). Despite some limitations, this study
has contributed empirically to a limited literature on academic achievement of secondary
students in Bangladesh'*.

A study aimed to identify the profiles, of\parenting styles and their associated
factors among the parents of secondary @Qnal school students in China, based on
natural samples and not a predeter% del. Data were drawn from a cross sectional

study conducted among 3180 &l&

Municipality and Shaa%&ce. A total of 2392 students who have lived with their

rom six secondary vocational schools in Shanghai
e

parents for most of@ifetime were included in the study. Latent profile analysis was

used to identil‘*h files of parenting styles of the respondent’s parents. Multi nominal

logistic n models were used to examine the association between parenting style

graphic characteristics and family background and adolescent outcomes. Result
iden

i fied five latent profiles: “free-range parenting” (27.05%), “behavioral monitoring
parenting” (33.65%), ‘“authoritative parenting” (11.75%), “psychological control
parenting” (14.38%) and “tiger parenting” (13.17%). The associations between these

profiles and adolescent outcomes indicated that these profiles were rational. Participants’
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gender, grade, residential area, family economic level, parental marital relationship, and
parental educational level were predictive factors for parenting styles'#*.
2.3.2 Parental Factors and Students’ Academic Achievement

A study investigated the overall effects of parental influence indicators (i.e.,
parental psychological engagement, behavioral involvement, and socioeconomic status
(SES)/educational level) on the achievement-related motivation of 5453 i nt
students. The meta-analysis further examined immigrant students' mf@s a

mediator of the relationship between parental influences and st% ievement.

Potential moderators of the effects were also considered. T dings showed that
parental influence indicators (i.e., psychological engage x .22 CI[0.16, 0.27],
behavioral involvement, r = .23 CI[0.14, 0.32], al\ educational level, r = .07
CI[0.02, 0.11]) had the overall small effect on_i nt students' achievement-related
motivation. School level had a small & ion effect on the relationship between
parental psychological engagemept, a chievement-related motivation. Immigrant
students' achievement-related #ho n had a small mediation effect in the relationship
between parental influe s}?student achievement (r = .10 CI[0.06, 0.14]). Parents'
.
psychological en t and behavioral involvement exerted a stronger effect than
parental SES& tion level, highlighting the importance of proximal parental
influen migrant children's achievement-related motivation and achievement!44,
nother studyanalyzed the “strength of Different Dimensions of Home on the
Academic Achievement”. The samples of 472 students studying in class X were selected
randomly by giving fair representation to all types of schools. In order to find out the
roles of Different Dimensions of Home Environment on the Academic Achievement of
Class X Students in the RI-Bhoi District of Meghalaya”, The different dimensions of

home environment such as cohesion, expressiveness, conflict, acceptance and caring,
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independence, active recreational orientation, organization, and control were measured
using the statistical techniques. The Family Environment Scale (FES) by Dr. Harpreet
Bahtia and Dr. N. K Chadha were used. The findings revealed that, all the dimensions of
home environment strongly influence the academic achievement of the children'*.

A closely related workinvestigated the relationships between secondary school
students’ gender, parents’ income, grade, parental pressure or support for 1@’
academic success, educational stress they experience, and their level of sc %‘ness,
and to examine the effect of parental pressure or support for academai ss on the
level of school happiness. The study was carried out with 1051 &@Q/ school students

in Diizce, Turkey. To collect data, three separate scales d, and the data were

analyzed using path analysis. The results revealed tl\&spmess at school decreases as

hopelessness versus expectation, workload, wor: e increase'®.

A study examined the effect of pareﬁtzl unemployment on academic performance
of secondary school students. Thus, the efficacy of parental unemployment is perilous
social problem which contributed to the inability of many parents to caring for their
children education. However, the challenges of unemployed parents contributed to the
high rate of step—down many students in secondary education. Consequently, there some
factors which contributes to unemployed parents in country such as shortage of industries,
inexperience of people, unskilled labour and unavailable of firms. Moreover, thousands of
embody men and women are unemployed in Nigeria. However, they are seeking for
employment opportunities, but the job is not available for them that was the reason many
parents are jobless and they cannot provide their children education pre-requisite, while
some parents are not ready to work that is reason they are jobless and find it cumbersome

to care for their children education. Presently, thousands of secondary school students

involved various bad activities such prostitution, Yahoo, kidnapping, stealing, and other
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relevant offences in our country, because of inability of their parents to send them to
secondary education. Yet, unemployment causes high rate of poverty which affected
many patents in thirty- six states of federation includes Abuja the federal capital of
Nigeria. However, the rate of drop out increasing daily basis because their parents could
not perform their responsibility as parenting who have devoted to caring for their children

education!’.

Another work studied how parental participation affects the relationship between
parenting styles and academic success in Malaysian primary school students. A
quantitative technique was applied in this investigation. Private tuition centers in an urban
area were used to recruit students. The information gathered for this investigation was
numerically assessed and interpreted. Families are divided into four groups by the
Parenting Style Index: authoritative, authoritarian, permissive, and indulgent. The
relationship between parenting styles and academic success was studied using Pearson's
correlation coefficient matrix. It was discovered that it completely mediates the
relationship between authoritative and authoritarian parenting styles and student academic
attainment. The study's findings show that understanding and receiving knowledge about
how parenting styles and parental involvement affect children's academic achievement is

crucial for parents'#s,

A studyinvestigated whether adolescents belonging to different levels of Socio-
economic status and Family Environment differ in their Emotional Intelligence,
Academic Stress and Academic Achievement. The study was conducted on a sample of
858 adolescents studying in various secondary schools of Aligarh district in Uttar Pradesh
State, India. Standardized scales were employed for data collection. Multiple Analysis of

variance technique (MANOVA) was applied to observe the effect. The homogeneity of
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the covariance matrices was verified using the Box’s M value. Results revealed that
Socio-economic Status (SES) and Family Environment have significant effect on all the
said variables. Post hoc analysis (Tukey HSD Test) findings revealed that differences
exist with regard to Emotional Intelligence, Academic Stress and Academic Achievement
among adolescent groups with different levels of Socioeconomic Status and Family

Environment!'#°,

A study examined the mediating effects of adolescent attachment, emotional
regulation, and academic self-efficacy between parenting styles, academic achievement,
and school adjustment among high school students in Nagaland, India. Furthermore, it
investigated whether direct and indirect structural relationships' structure varies according
to their parents’ genders. The participants of this study were high school students from
Nagaland, India. The questionnaire consisted of the following scales: Parenting Authority
Scale, Adolescent Attachment Questionnaire, Academic Self-Efficacy Scale, Difficulties
in Emotion Regulation Scale, College Adjustment Test, and GPA. To meet the Study’s
objectives, three studies were designed and conducted via SEM and AMOS with the
purpose to investigate the direct and indirect effects of parenting styles on academic
achievement and school adjustment among high school students in Nagaland, India: the
mediating effects of attachment dimensions, academic self-efficacy, and emotional
regulation. The results revealed that authoritarian parenting styles directly correlated with
academic achievement and that authoritarian and permissive parenting styles indirectly

affected school adjustment mediated by adolescent attachment and emotional regulation®.

A study tries to explored the influences of various family capital on the academic
achievement of Asian high school students. To this end, we constructed a structural

equation model with economic capital, cultural capital, and social capital on academic
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achievement, and 215 students participated in cluster sampling. The findings confirmed
that high school students’ academic achievement was significantly influenced by social
capital among the various capital acquired from their families. Moreover, there were
significantly different trends according to the economic capital level, and individual

efforts to learning engagement could not surpass the family capital in specific groups!'°.

A study alsoexamined the elements that contribute to the poverty trap and how it
affects learner academic progress in selected Nongoma secondary schools in South
Africa's Zululand district. A mixed qualitative and quantitative data gathering strategy
was utilized to collect the information. Purposeful sampling was employed to pick five
secondary high schools in this area, as well as teachers and students who were
conveniently selected for the study. Financial resources, a lack of aspiration and
motivation, and school dropouts are all results of poverty traps, according to the research,
and these factors impede learners' academic achievement in the schools studied.
According to the study, reducing or eliminating poverty requires collective efforts, and all
educational actors should contribute their respective quotas to provide basic infrastructure
to both schools and rural communities, redistribute income and wealth, and plan

improvements to encourage students to see the world from various perspectives!'>!.

A study alsoexamined students perceived influence of broken homes on their
academic achievement in secondary schools in Anambra State. The design for this study
is the descriptive survey research design. The sample size of 420 SS II adolescents
(male=262, female=158) gotten through multistage sampling procedure where
disproportionate stratified sampling techniques was used to select 5 senior secondary
schools from the existing 3 local governments in Onitsha education zone. Secondly, the

purposive sampling technique was adopted to sample students from broken homes. To
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achieve this, a questionnaire on broken homes was administered to secondary schools’
students through this, the sample of the study was drawn and it amounted to 420
secondary school II students from broken homes. The instrument for data collection is a
21 — item structured questionnaire titled “Influence of Broken Homes on Academic
Achievement Questionnaire (IBAAQ)”. The face and content validation of the instrument
was conducted by two experts in the Department of Guidance and Counselling and one
from the Department of Measurement and Evaluation. The reliability of the instrument
was established using Cronbach Alpha statistics and yielded a reliability statistic of 0.715.
The data collected was analyzed using Mean, Standard Deviation (Mean+STD) and t-test
for independent sample. This study revealed that equal number of the items on students’
perceived influence of broken homes on their academic achievement in English language
in secondary schools were rated as agreed to as well as disagreed'>?.

A studyexamined the awaren@ parental involvement in academics.

Questionnaire were distributed through line google form link to about 100 people.
The study population was asked out the online form. Descriptive statistics were
performed to evaluate %}oquency and percentages of these variables. Age was
.

stratified into Vario@_\ps at many intervals. The other features such as sex, location,
age and gend%l eir outcomes were analyzed. Chi square test was done using the
SPSS t%to find the relationship between the data such as age, sex, gender, and
1 The results were collected and the data was analyzed using SPSS version 20 and
p vatue!>.

Another study examined the direct and indirect effects of interpersonal
relationships, life satisfaction, self-esteem, anxiety, and depression on the academic

achievement of senior high school students. Two hundred and eighty-five students from

five schools in Chiang Mai, Thailand, aged 14-19 years, were included for data analysis.
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The fit indices of all models were in agreement with the empirical data. Anxiety levels
had a significantly positive direct effect on achievement, whereas depression had a
negative direct effect on achievement. Additionally, self-esteem, life satisfaction, and
interpersonal relationships had negative indirect effects on depression and anxiety. A
program that stimulates the optimal and appropriate level of anxiety may be useful. An
appropriate level of anxiety appeared positively related to academic achievemelt\wka
high level of anxiety relatively influenced the incidence of depression. Thu {&ging
self-esteem, interpersonal relationships, and life satisfaction can prom(% ic ability
and decrease the risk of depression. Further well-designed and sample-size studies
should be conducted to confirm these findings. The inte \ll studied factors may
account for the variation in academic achievement % jon, and anxiety of 11.60%,
42.80%, and 17.60%, respectively!'>*., §

A study assessed how college @(s’ academic motivation and academic
achievement relate to parental su church support networks. To answer this
question, we surveyed 119 Cal@fo ollege students between the ages of 18 and 25. Of
the total sample, 72 stu%%rted on church support and parental support, while 47

.

participants reporte@\on parental support. Our results showed an unexpected effect of
church supp&&dﬂs revealed that church support was a stronger predictor of academic
motivati academic achievement compared to parental support. However, results
a aled that both parental support and church support served as predictors for
i&al academic motivation'>,

A studyexamined the profiles of parenting styles and their associated factors
among the parents of secondary vocational school students in China, based on natural
samples and not a predetermined model. Data were drawn from a cross sectional study

conducted among 3180 students from six secondary vocational schools in Shanghai
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Municipality and Shaanxi Province. A total of 2392 students who have lived with their
parents for most of their lifetime were included in the study. Latent profile analysis was
used to identify the profiles of parenting styles of the respondent’s parents. Multi nominal
logistic regression models were used to examine the association between parenting style
and demographic characteristics and family background and adolescent outcomes. Result
identify five latent profiles: “free-range parenting” (27.05%), “behavioral m wag
parenting” (33.65%), ‘“authoritative parenting” (11.75%), “psycholo trol
parenting” (14.38%) and “tiger parenting” (13.17%). The associati \bq een these
profiles and adolescent outcomes indicated that these profiles 1o\nal Participants’
gender, grade, residential area, family economic level, p @rual relationship, and
parental educational level were predictive factors for styles!.

Another related study also examined the% d indirect effects of interpersonal

relationships, life satisfaction, self-este@q«iety, and depression on the academic

achievement of senior high schoo% tss Two hundred and eighty-five students from

five schools in Chiang Mai, T Wy

The fit indices of all models ¢ in agreement with the empirical data. Anxiety levels

ged 1419 years, were included for data analysis.

ive dlrect effect on achievement, whereas depression had a
negative dira& s
interpe Qlationships had negative indirect effects on depression and anxiety. A
p. that stimulates the optimal and appropriate level of anxiety may be useful. An
appropriate level of anxiety appeared positively related to academic achievement, but a
high level of anxiety relatively influenced the incidence of depression. Thus, encouraging
self-esteem, interpersonal relationships, and life satisfaction can promote academic ability
and decrease the risk of depression. Further well-designed and large sample-size studies

should be conducted to confirm these findings. The interplay of all studied factors may
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account for the variation in academic achievement, depression, and anxiety of 11.60%,

42.80%, and 17.60%, respectively!'®’.

A studyinvestigated the role of socioeconomic status and parenting style in
accounting for the student's academic achievement by reviewing articles from different
time periods and regions. Specifically, this article compares the study between different
periods and regions, points out the differences and finds the connection between family
socioeconomic status and academic achievement. These results shed light on the direction

of educational reform!38.

A study analyzed the factors affecting the academic achievement of left-behind
children, and thestudy applies for a selective literature review and discusses the impact of
1) parental migration types, 2) family education and 3) family income on the academic
achievement of leftbehind children. It helps to have a more comprehensive understanding
of academic achievement of left behind children. After excluding other factors, we
obtained important information that parental migration had little effect on the academic
performance of the left-behind children. However, for left behind children, the lack of
family education is the most essential difference between them and other children in the
process of development. As the results of parents’ absence, left behind children not only
lack emotional care, but also lacks guidance from parents while they enter society from
school. The emotional lack will affect their psychological status. Personality formation
and psychological problems will affect their academic performance. The study showed
that the lower income a family earns in rural areas, the higher risk their children will be

left behind'*°.

A study also investigated parental engagement as a predictor of achievement

orientation of lower basic school children in Enugu State, Nigeria. The study was guided
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by seven research questions and seven null hypotheses. The population of the study was
29,973 lower basic primary five pupils with a sample of 1,440 drawn using multi-stage
sampling procedure. Two instruments, Parental Engagement Questionnaire (PEQ), and
Achievement Orientation Questionnaire (AOQ) were used for data collection. Internal
consistency reliability estimate gave the coefficients of 0.70, and 0.89 for PEQ, and AOQ
respectively. Simple regression analysis was used to answer the research questions while
t-test associated with regression and Fishers’ 2 transformation score were used to test the
hypotheses at 0.05 level of significance. The researchers found that parental engagement
significantly predicted achievement orientation of lower basic children in Enugu State,
Nigeria. Parents’ education was significant moderator of children’s academic achievement

orientation!,

Another workexamined how to foster the structural integration of immigrants and
their descendants. While research indicates that migrant educational underachievement is
a serious issue, relatively little is known about achievement gaps at younger ages and in
relatively new immigration countries. The current study sets out to estimate the size of
disparities by migration background at age five (i.e., when they start school) and explores
the causes of these gaps. It does so in a context that offers a compelling but
underresearched case: the Republic of Ireland. It draws on the Growing Up in Ireland
(GUI) data, a national longitudinal study of children in Ireland. The results revealed that
some disparities by migration background already existed at the start of primary school,

but also that gaps were limited to verbal skills and differed widely across groups!'¢!.

A studyexamined self-regulation and external regulation are key to understanding
adolescents’ learning and positive development at school. However, evidence on the joint

development of self-regulated learning and externally related learning during adolescence
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is largely lacking. The present multilevel longitudinal analysis (N = 1,542 German
adolescents; annual assessments from grade 5 to 9; mean age at grade 5 = 11.79 years, SD
= 0.71, 51.75 % female) examined this development and its relations with academic
achievement in mathematics, and autonomy support and achievement pressure at school
and in the family. Results from multi-level latent basic growth curve models showed that
self- and externally regulated learning decreased over the five years at both the individual

student and the class level!®2,

Another studyexamined the role of parental expectations in determining children’s
higher education participation in understanding both participation and potential policy
responses. Using a nationally representative longitudinal survey of Australian households,
providing repeat observations on expectations for individual children, this study extends
the literature in several respects. First, it examines the adaptation of parental expectations
over a 4-year time frame. Second, it looks at how parental expectations for school
children are associated with actual higher education outcomes in the future. Third, the
longitudinal aspect of the dataset permits more robust analyses of factors that shape
parental expectations. The findings indicate that parental expectations of their children’s
attendance at university are generally stable across time. Perceptions of children’s
academic achievement at school are shown to be the key influence in shaping parents’

expectations, and behavioral issues at school adversely affect expectations'®3.

A study also examined Iraqi EFL learners’ perceptions of parental involvement
and how their attitudes toward parental involvement are associated with the success of
parental involvement. Two hundred fifty-four EFL children in South Korea participated in
a survey asking the degree of their parent’s involvement in seven involvement types and

their attitudes towards parental involvement. The results showed that while all types of
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parental involvement were positively correlated with English proficiency for the group of
children with positive attitudes towards parental involvement, no such correlations were

found for the group of children with highly negative attitudes'64.

A study tries to examined the relationship between parents’ involvement in their
children’s education and their academic achievement as well as the role the
socioeconomic status plays in this relationship. Results obtained from a re-examination of
42 studies published between 2003 and 2021 revealed that there was a positive correlation
between parental involvement and academic achievement of children. Parental
involvement at home and at school, such as parents’ reading to their children at home,
providing encouragement and support for learning, maintaining high aspirations and
expectations for their children’s education and academic success, establishing
communication, discussing school issues with their children, all have positively impacted
the academic achievement of children. Socio-economic status (SES) affected the
relationship between parental involvement and school success of children and played a
mediating role in this relationship. Children of families with higher socioeconomic status
made better use of their parents’ involvement thanks to their parent’s greater cultural

capital'.

A study validates the perceived parental acceptance rejection as a predictor of
academic success motivation, coping abilities, and well-being regulated role of emotional
intelligence and personality characteristics among adolescent government schools in
Sargodha, Pakistan. The data was collected using the purposive sampling approach. The
constructs of research were measured using pre-created scales. Correlation research
revealed that Perceived Parental Acceptance has a positive association with Academic

Achievement, wellness, and coping methods, indicating that pupils in the school are more
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likely to succeed. Linear Regression analysis revealed that parental acceptance had a
substantial influence on academic accomplishment motivation, coping abilities, and well-
being, which mitigated the role of emotional intelligence and personality factors. Modal 2

and 3 demonstrated that emotional intelligence has increased!¢®.

Another workinvestigated parental involvement and family engagement claim its
positive impact on children’s academic and non-academic achievement. In our systematic
review, we collected studies focusing on parental involvement which emphasised the role
of resilience. Using the EBSCO Discovery Service, a total of 467 abstracts from 85
databases were screened, of which 28 papers published between 1984 and 2021 met the
research criteria. Papers vary according to methodology (interview, focus group
conversation, survey, case study, intervention programme and good practice) and
disability group (general or specific). Resilience is interpreted in two ways: as a
personality trait or a consequence. Four types of papers could be detected which dealt
with the target group, specifically papers focusing on children, parents, teachers and
professionals, and intervention programmes with multiple focuses. In conclusion,
resilience is an element of parental involvement, either as a personality trait or a result. It
is indispensable for the successful development of children in terms of academic and non-
academic achievement as well. Programmes providing a wider collaboration with actors
involved in the development of children seem to be more effective'®’.

A study investigated factors that contribute to academic success. However, there
are inconsistency on the findings on the influence of emotional intelligence (EI) and
parental involvement towards academic performance. Therefore, this study investigated
the relationship between E I, parental involvement and academic achievement of 124
university students who aged from 18 to 25 years from Kuala Lumpur and Selangor who

completed the online self-report questionnaires. A 33-items Schutte Self Report
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Emotional Intelligence Test (SSEIT) and 42-items Perceptions of Parents Scale (POPS)
scale were used in current research. The results reported that there is a significant positive
correlation between EI, parental involvement and academic performance!¢®,

The study evaluated influence of home background on academic performance of
secondary school students on English Language in Aniocha Local Government Area of
Anambra State. Four research questions were formulated for the study. A descriptive
survey research design was adopted while the population comprised all the secondary
schools in Aniocha Local Government Area of Anambra State. The main instrument for
data collection was a structured questionnaire. The questionnaire consists of two parts.
The first part focused on the personal data of the respondents while the second part was
designed to generate information on the influence of home background on academic
performance of students and its made up of twenty (20) items. From the analysis of data
collected, it was revealed that to a very high extent parental socio-economic status has
significant influence on student academic performance in Aniocha Local Government
Area of Anambra state, it also revealed the extent of influence “broken homes” has on
students’ academic performances'®.

The studyexplored the effect of perceived parental homework involvement on
students’ engagement and their academic achievement at secondary level. Questionnaire
using two aspects of parental homework support, and parental homework control was
used to collect data. This instrument has the reliability coefficient of 0.84. Similarly, for
students’ engagement, questionnaire comprising of having factors like “time spent on

2 <e

homework completion” “time management”, and “amount of homework completed”.
This instrument has the reliability coefficient of 0.84. The current study used secondary

school students in District Peshawar, Pakistan. The Cronbach Alpha reliability coefficient

for perceived parental involvement was 0.81. The reliability coefficient was calculated by
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conducting a pilot study on 50 students. These students were not included in the original
data.200 students were approached using stratified random sampling technique. Results
indicated that parents provide support to their children in the home work. Similarly, the
students’ time management capacity is higher. Parental homework support has significant
positive effects on students’ time spent on homework completion, time management, and
amount of homework completed while parental homework control has significant positive
effect on amount of time spent on homework'”’,

A similar study explored the impact of parental involvement "PI" on academic
achievements of 3rd cycle students in schools of South Lebanon. This study was
conducted during the 2020/2021 school year. The participants of the study involved 87
students of 7th, 8th and 9th grades studying at schools of South Lebanon, as well as 76
parents and 63 teachers of 3rd cycle. This study employs quantitative qualitative mixed
research methodology to answer research questions and hypotheses. Data were collected
through a survey questionnaire containing closed-ended questions and through an open-
ended interview question related to parental involvement and its effect on students’
achievement. The descriptive statistics of parents’ responses, teachers' responses and
students' responses to the items in the study questionnaire were computed and discussed
in order to address the questions of the study using SPSS (V. 20).The results showed that
parental involvement in the form of home-based involvement had the strongest positive
relationship with 7th, 8th and 9th students’ academic achievement in schools of south
Lebanon. It showed that there is a statistically significant difference at the p < 0.05 level

between home-based involvement and students’ academic achievement>2.

A research work investigated the Influence of Parental Provision of Health Needs
on Academic Achievement of Senior Secondary School Students in Anambra State. The

study used a descriptive research design. The population of the study was made up of
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24025 Senior Secondary two students in the 2018/2019 session of the 263 public
secondary schools in Anambra state. The sample of the study was made up of 240 Senior
Secondary two students (SS2). 10 (ten) coeducational schools were selected using simple
random sampling. In each of the 10 schools, 24 students were selected by simple random
sampling technique totally 240 SS2 students. The instrument used were two
Questionnaires titled Health Needs Questionnaire (HNQ) and Physiological Needs
Questionnaire (PNQ) respectively. Two Null hypotheses and two research questions
guided the study. Data collected were analyzed in relation to the research questions and
hypotheses in the study using Mean, Standard Deviation and Paired Sample t-test
statistics. The Mean was used to answer the research questions while the Paired sample t-
test statistics was used to test the null hypothesis at .05 level of significance. The findings
parental provision of health needs influenced students’ academic achievement in
Mathematics and English language to a high extent. The findings also showed that
parental provision of health needs has a significant influence on students’ academic

achievement in Mathematics and English language!”'.

A research workstudied the importance of parenting styles and personality. A Big
Five personality type and parenting style scale were used. There were several studies that
investigated the interaction between parenting style and personality, but there has been a
shortage of research on this issue in Pakistan. The connection between parenting styles
and personality was investigated in this study. This research comprised 105 students
between the ages of 18 and 22. A probability sampling method was used to select the
samples. This study was quantitative in nature. The Pearson correlation approach was
applied to analyze the data. The results indicated that the five factors in the Big Five
personality type are strongly correlated with parenting style scale factors. The study also

looked into how parenting styles promote the personality development of youth!”2.
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A studyexamined the influence of parental levels of education on business
students’ academic achievement in public junior secondary schools in Adamawa State,
Nigeria. The study had two specific purposes from where two research questions were
raised and two null hypotheses were formulated and tested. The study adopted a mixed of
descriptive survey and ex-post facto design. The population constitutes 69,487 students
which were drawn from junior secondary schools in five educational zones across the 21
local government area of Adamawa State. Simple random sampling technique was used to
determine the sample of 382 students for the study. Structured questionnaires of 15 items
were adopted for the study and the data collected were analysed using means and standard
deviation, while the hypotheses were tested using simple linear regression analysis and Z-
test at 0.05 level of significance. The major findings of the research include the following:
parental level of education has a positive significance influence on the student’s academic
achievement in Business Studies and there is no significance difference between males
and females student’s academic achievement in Business Studies among junior secondary
schools students in Adamawa State, Nigeria*®.

A study investigatéd th&fnpact of instructional leadership on teachers’ motivation

‘ e

Alng outcomes at the secondary school. The sample size consisted

level and students 1€
of 400 teachal%&wbublic and private secondary schools. A questionnaire was used as a
tool to ata. The research was quantitative. A survey design was used to see the
i f instructional leadership on the teachers’ motivation level and student
achi€&vement at the Secondary School Level. The questionnaire contained 35 items which
were arranged into three factors, such as Instructional leadership, teacher motivation, and
student learning. It was based on a five-point Likert scale. The findings of the research
showed that both the male and female teachers of the public and private schools agreed

that the instructional leaders encouraged teamwork developed positive relationships
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between parents and school staff. They agreed that the school principal tried to change the
school climate according to the new trends!”>.

A studyexamined the relationship among parenting practices such as parenting
style, parents' expectations, parental home and school involvement activities and students'
academic performance with the focus on elementary and middle school level. To conduct
a comprehensive review on above relationship, researchers have used JSTOR d@ée
and Google Scholar. The reviews of empirical researches indicate that diffe Q%ﬁucts
of parental involvement play an important role in various ways. Seve s however
indicate a decline in parental involvement during the middle }%OYG school levels.
Furthermore, the review indicates that authoritative @ style is positively
associated academic performance across all school\‘k&,(tlthough this finding is not
consistent across ethnicity, culture and socioe@stams. Parental home based and
school-based involvements have also b O\%@tively related to academic performance
with some inconsistency. One t oggr) and parental expectations for their child
educational attainment have t#e est impact on academic performance compared
with other types of parental Memen‘[ constructs such as participation in school events,

.
parent-child comm@n, and help in homework!",

Anoth&\st examined teacher’s attitude as a correlate of students’ academic
perfor geography. Descriptive survey design was adopted and a sample size of
fi red selected from a population of nine hundred and sixty-eight using the Taro
&ne sample size formula. Two research questions and a research hypothesis were
proposed in line with the study objectives. Average Mean Score was used to analyze
responses for the research questions while Multiple Regression Analysis was used to test
the research hypotheses. The findings show that attitude of teachers correlated positively

and significantly with students’ academic performance. Poor government attitude to
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teachers, lack of job satisfaction, poor remuneration and delayed salary, students’ learning
interest and absence of teaching materials/instructional aid were found to influence the
attitude of teachers!”.

A study also examined the significant influence of the principal’s leadership,
school supervision, and professional competence toward teachers’ performance. We
researched high school in the sub rayon 06 of Banyuasin. This research be %{o
quantitative partial and simultaneous correlational. The sample was 128 %rom
SMA Negeri 1 Muara Padang, SMA Muhammadiyah Muara Padang, geri 1 Air
Saleh, SMA Bhakti Bangsa Air Saleh, and SMA Negeri 2 Mua@kgman and we used
questionnaire. Findings reveal that there is significant in tween the principal’s
leadership and the teachers’ performance. It als *s% that there is significant
influence between the school supervision and L% chers’ performance. Furthermore, it
was found that there is significant inﬂuerx‘b\ een the professional competence and the
teachers’ performance and that Qh_e)e is a significant influence of principal’s
leadership, school supervisior(a(i&fessional competence simultaneously to teachers’
performance!’®. \\/

.
A study aiv@determine the type of principal leadership in improving the

quality of ted% d learning process, also supporting factors at State Junior High

School %enrang, Luwu. This research is field research using a qualitative approach

five research) on the principal's leadership in improving the quality of education.
Datd” in the form of words written, spoken, or behavior can be observed through
interviews, observation, and documentation, which the researcher analyzes with
qualitative methods. This research is a qualitative study using pedagogical, management,
and psychological approaches. Instruments used observation, interviews, and

documentation. This study indicates that the type of principal leadership in improving
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education quality at State Junior High School 4 Walenrang is a democratic type with
personality, managerial, entrepreneurial, supervisory, and social competencies. The results
of observations, interviews, and documentation found that the leadership type of the
principals of State Junior High School 4 Walenrang, which tends to apply a democratic
type, can be seen from how the principal consults with his subordinates' problems and
convey his ideas'”’.

N
A study evaluated the effect of socioeconomic status, specifically p &&wme
and parents-child relationship on student’s academic performance in S@h School
in Japan. Three hundred students of Senior High Schools in Osa g{ﬂyogo prefectures
of Japan were randomly selected and used as the sampl \ion. A well-structured
questionnaire was used as an instrument for data DLR to ascertain the effect of
parent’s income status and attitude on student’% ic performance at school using a
four-point Likert scale methodology. ‘%ﬁgﬂics grade point of students in an
examination was also used as the d \ of students’ academic achievement. Results
showed that greater academic gth ent for a student is attained by those students from
financially buoyant famili SMH + SD =2.97+0.88, X2 =11.991, P=0.007), however,
29.7% of students disagree. More than half of respondents (>50%) disagree that
financial con&&éﬁtermines the number of children that goes to school in low-income
familie e exam grade (Mean £ SD) points for students from parents with high,
and low-income status was 77.29 + 13.1, 779 £ 23.3 and 80.79 + 10.13,
respéctively (P > 0.05). In conclusion, our finding shows parents involvement in children
school activities matter most than the parent’s financial status in uplifting the children
academic performance in school'®,

A study explored the relationship between parents’ education and their children

academic achievement focusing on father and mother educational level for their children
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academic achievement. Tenth class students of government high schools at District
Mardan constituted population of the study. The study employed systematic random
sampling techniques to select students as sample of the study. Through a self-developed
questionnaire, the data were collected from the respondents of the study. The findings of
the study revealed that high education of father and mother positively contributes to their
children academic achievement. Large co-relation was found between parents’ e%n
and students’ academic achievement!”. (&

The research aimed to explore the relationship between \\% parental
involvement at home and academic performance. Method: A r&&qgample of 26,543
Spanish students was used, with a mean age of 14.4 (Sliﬂ.\j’). Two thirds (66.2%)
attended a publicly funded school; 49.7% were girls;@&ad Spanish nationality; and
73.5% were in the school year correspond% o “their age. Different three-level
hierarchical-linear models were fitted: &Qnt, school, and region (autonomous
community). Results: Students who d\ exhibited a more distal or indirect profile of
family involvement tended todde rate better results than those from homes with a
more controlling style. %n\ta‘kdwolvement styles have an effect on achievement at an

.

individual and scho@@l, even after accounting for the effect of context or background
variables. C@ }ofls: Given the importance of parental involvement in academic
perfor “s¢hools should consider it in their family information and training policies.
S which have more communicative family profiles tend to demonstrate lower
level§ of intra-school differences in students’ academic performance!®’.

A study examined the long-term impact on student- and school-level achievement
of three types of school-based PI: PI to help an individual’s own child (private-good PI),
PI to improve the school (public-good PI), and PI through peer networking. Hierarchical

linear modeling analyses indicated that all three types raised student-level achievement in
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mathematics but only private-good PI was associated with reading achievement. Public-
good PI and parent networking boosted school-level achievement. Public- and private-
good PI were more strongly associated with student-level mathematics achievement for
high socioeconomic status (SES) students; aggregated private-good PI was more strongly
related to school-level achievement in low-SES schools. These results provide empirical

evidence about the effectiveness of school-based PI, but also suggest a need for sg@\to

Q

lored the

explore more effective ways to leverage the social capital of low-SES familj

A study explain performance in mathematics very few have
relationship between different variables and how they join@glgin mathematical
performance. Method: With a sample of 897 students in 6th grade in Primary
Education and using structural equation modeling (@&his study analyzes how the
perception of parents’ beliefs is related to @s beliefs, their involvement in
mathematical tasks and their perform. nﬁx esults: Perceived parental involvement
contributes to the motivation of 'r(;m)Xren in mathematics. Direct supervision of
students’ academic work by p e&«n increase students’ concerns about the image and
rating of their children, byt notvheir academic performance. In fact, maths achievement

.
depends directly a itively on the parents’ expectations and children’s maths self-
efficacy and&%' y on the parents’ help in tasks and performance goal orientation.

Conclusigh§\Perceived parental involvement contributes to children’s motivation in

sentially conveying confidence in their abilities and showing interest in their

ess and schoolwork!%2,

A research work explored the relationship between parental involvement in
education and academic performance of senior high school students in the Ashanti
Mampong Municipality of Ghana. The descriptive correlational research design was used

to conduct the study. Stratified random sampling procedure was employed to select a total
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sample of 471 respondents made up of 186 males and 285 females. Questionnaire and test
items on Mathematics and English Language were the research instruments used to
collect data for the study. Data analysis was conducted by employing descriptive
statistical tools (mean and standard deviation scores) to examine students perceived
parental academic ambition and involvement in their education while the Zero-order
correlation was used to examine the relationships between parental involve%n
education and academic performance. The results of the study show a signi g&ltive
relationship between parental involvement in education and academic
performance. It is recommended from the study that parents sh ay,a leading role in

supporting their children’s education since they are the @expose children to the
social and academic world!®3. \§V

A study assesses factors affecting fe@ents’ academic achievement in

mathematics in Jarso Secondary School %{er to address the objective of the study,

gﬁ‘&\ydary sources. Depending on the nature of

data was collected from primary
respondents, questionnaire w istered to students, interview to principals, and

document analysis were em\piwed. The data was manually coded and descriptive
.

statistical methods: tage, mean, Standard Deviation, Pearson product correlation,
and multiple % ion analysis beside interactive effect of predictors used to analyze the
data by rsion 20 for windows. The result of analysis revealed that availability of

tics textbooks, fathers’ educational level, conduciveness of home environment,
the tfeed of parents to help house work than studying mathematics, daily commitment of
students in doing class works and home works, providing enough mathematical materials,
doing homework without anybody’s pressure and bring mathematics textbook to class

were found to be the eight major factors affecting (important predictors of) academic

achievement of female students in mathematics. The study concluded that parental
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involvement (providing enough mathematical materials for students, conduciveness of
home environment, fathers’ educational level, and the need of parents to help house work
than studying mathematics), institutional support (availability of mathematics textbooks)
and students’ commitment (doing class works and home works without anybody’s
pressure and bringing mathematics textbook to class) are the major significant factors that

determine academic achievement of female students in mathematics!84. V\

A study also indicated that, if family size grows, the younger childr@[ less

parental involvement than the older children. These differences in p% olvement
through birth order may impact academic achievement if& euly if, parental
involvement is an important determinant of children’s ed ttainment. The oldest

child then benefits the most in terms of educati %}momes. Estimates for the

Netherlands show a robust negative relatioa% ween birth order and parental

involvement, and significant positive m@go large effects of parental involvement
through birth order on various u(qp

findings indicate that acadengic vement is rooted in a school-supportive home

f academic achievement. Furthermore, the

climate, and often creatw the mother. However, when it comes to math performance
.

and grade retentio@i better that both parents unduly interfere with school. Also,

parents with/(q io-economic status and from immigrant families are as much

involv Q education of their children as the average Dutch family, but their

hent is less effective in terms of children’s learning outcomes'®3.

A study investigates the influence of parental involvement on academic
performance of public mixed day secondary school students. The study employed ex-post
facto design. The researcher used stratified random sampling technique. The study
involved 6 secondary schools. A sample of 180 form four students was selected to

participate in the study. The research instrument used to collect data was a questionnaire.
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A pilot study was carried out and a split-half method was used to determine the reliability
of the research instrument. Expert judgment was employed to determine the validity of
the research instrument. The research was based on ecological systems theory which was
advanced by Bronfenbrenner and the theory of overlapping spheres of influence proposed
by Epstein. The researcher carried out analytical review of relevant literature. The data
collected in the field was analyzed using descriptive and inferential statistics, %‘Qﬂ
hypotheses tested at a= 0.05. The finding of this study revealed that parent ﬁ&ﬁnen‘[
in education did not significantly influence students’ academic perfn@ n Kuresoi
district®. \

A study ascertain how parental involvement in So %an schools affects the
academic performance of students in mathemati ‘gj\erature often claim that

involvement of parents results in better acada% ctformance than if parents are not

involved. The aim of the research was t &this relationship exists in South African
high schools. The study used a quanti agx@; search approach. Data was gathered using a
questionnaire administered togl1 ents’ parents. The main findings are that all the
parents who responded _a e%ﬂy involved with their children’s education. They have
.
high expectations s their children’s education and performance. Three parental
involvement ¢§Qt s, that is, parenting, parent —teacher communication and home and
family were found to be positively related to performance. Results further
i 'hat home and family support is the most significant factor that determines a
1&@ performance. Most of the parents consider themselves to have a good
communication with their child’s teachers and the school. Children’s homework is
considered to be important by each parent and they all assist their children with

homework. Thus, it may be concluded that by staying involved with their children’s

education, parents do impact positively on the academic achievement of the students!'86.
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Another related study ascertained the relationship between family-related factors
and students’ academic performance in Mathematics for secondary-level classes. This
study was conducted in two districts in the plantation areas of Sri Lanka. A total of 702
students who were selected randomly responded to a questionnaire. Three hypotheses
which were tested using correlational analyses revealed that there was a statistically

significant relationship between family-related factors and academic perforrrx\w\of

students. The finding leads to important implications to promote educationg@fen in
the plantation sector'?’. \

A research work established the influence of parenta)@pgtion on student
academic performance in public secondary schools in Ho %%Sub County, Kenya. A
conceptual framework based on Urie Bronfenbre <’s()lcological Systems Theory
showing the relationship be and dependent mri@demic performance) was used to
guide the study. The study established‘@parental occupation highly influenced
students’ academic performance hgean rating of 3.55. It is therefore, their
respective occupations so %ﬂ. ely influence students’ academic performance.
Schools should also stre%e\nmrrogate parenting in schools to help students find their

.

teachers. The ﬁndi@his study are significant to the Ministry of Education, Teachers
Service CommiissiOngteachers and parents in formulation of guidelines involving parental
occupati Qhancement of student academic performance in secondary schools!8®,

study measuredthe effect of parental qualification, occupation, and economic
s& and mathematical achievement of children in Sindhuli District, Nepal. The design
of the study was survey and method of study was quantitative. The population of this
research was of 9th grade students of Sindhuli District. The sample consists of 90
students of 9th grade in Kamalamai Municipality, Sindhuli. Both primary and secondary

data was used to draw the conclusion of this research. Questionnaire was tool for primary
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data collection and school records were used as secondary data of this study. To test the
significance Chi-square statistical tool was used at 5% level of significance. Conclusion
based on the finding of this study was that there is significance relationship between
parental qualification, profession, economic status and mathematical achievement of their

children!®?,

A study explores the issue of parental socio-economic status on Ww’

academic achievement in secondary schools, the relationship betwee@ased

environment factors and the academic performance of students in secondary
schools within a local government area in Enugu State is iny?\é{te@. Samples were
obtained with one hundred and eighty (180) students @y selected from three
secondary schools. The four factors that were exam@s&statistically analyzed were:
parental socio-economic background, pare% cational background, parental
educational qualification and students’ ;kstatuses. Diverse statistical tests were
performed on the various data collgcte stablish statistical significance of the effects
on students’ academic perf@grmaed? Parental socio-economic status and parental
educational background 'd%%ave significant effect on the academic performance of
.
the students. How@be parental educational qualification and health status of the
students wer&&&d to have statistical significant effect on the academic performance
of the he two variables that indicated significant influence do reflect nature of
t nt home environment and played notable role in the academic achievement of
the Yespondents. Government could intervene to raise level of academic achievement
among students in rural area!®’.
A study examines whether parental involvement at home and school are
meaningfully different constructs in a population of Ghanaian youth and their parents,

and whether parental involvement predicts academic performance. This study used
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baseline data from the Ghana Youth Save Experiment. Results suggest a multidimensional
construct consists of home and school involvement. The effect of parental involvement on
youth academic performance appears to be a function of the type of parental involvement.
Home-based parental involvement is positively associated with academic performance,
while school-based parental involvement is negatively associated with academic

performance. Parental involvement in youth's education has important implica%@r

academic performance. Parental involvement in education has the pote@nodel
positive attitudes toward school as well as adaptive academic practic@s‘

message to youth that school is important!®!. &

nding the

¢\ \
A study investigated the extent to which pare@round factors predict

reading habits among secondary school students i tate, Nigeria. The survey
research design method of the correlational tygpe opted for this study. The multi-
stage sampling technique was used to sel &gﬂple size of 595 senior secondary school
two students to form the responden% \tudy. The main instrument of data collection

was the questionnaire designed b esearcher for the study. Five hundred and ninety-

L )

five copies of question%% distributed to the students out of which only 384 were
returned with usefu nses giving a response rate of 64.5%, The descriptive technique
using freque&xc ts, percentages, mean scores and ranking as well as inferential
techniq arson product moment correlation were adopted for data analysis. The
r the study revealed that the secondary school students demonstrate high interest
i&ding as revealed by their keenness in reading and that the students read mainly for
the purposes of passing examination, getting information, personal development, and
knowledge acquisition. The results of the study also revealed that family income and
father’s occupation are the only background factors that positively affect or influence

reading habits of secondary school students. On the other hand, findings from the study

76



revealed that background factors when taken together do not significantly jointly affect
reading habits of students'®2.

A study also investigated parental background on student’s academic performance
in secondary schools in Abak local government, Akwa Ibom State, Nigeria. A survey
design was adopted for the study. One thousand four hundred and forty (1440) senior
secondary three (SS3) Physics students were drawn by simple random sampling %2
Schools, six (6) each from both Day and Boarding Schools within Abak loc g&men‘[
area of Akwa Ibom State. Also, whether their performance is@ e by the
examination body or examiners, gender, teachers or parents. T ?&(thheses and three
research question where stated to guide the study. Pearson n coefficient (r), t-test

@M and Chi-square (y2) test

(independent and dependent), analysis of varianc

were used to analyzed the data obtained. Th% evealed that the performance of
students in Physics examination does Q nd on examination body or examiners,
gender or parents. The result also, Ver\hat family structure, parent occupation and
educational level of parent did¢no significance influence on student’s performances
in physics examination&%ﬁn the findings, which indicate that the teachers have

.
much influence or@@nt performance in science (Physics) as against what most

previous studi&;&@ﬁyedl”.

was conducted on 19,487 Chinese junior school students to elucidate the

g role of socioeconomic status (SES) in the relationship between parental
involvement (i.e., home-based involvement and academic socialization) and junior school
students’ performance in school (i.e., academic achievement and school behavior). The
data includes 10,042 males and 9,445 females (mean age = 14.52, SD = 1.24). It was
taken from the 2013-2014 Chinese Educational Panel Survey (CEPS), that was

administrated by the National Survey Research Center at Renmin University of China.
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The results demonstrate that SES negatively moderates both the relationship between
academic socialization and academic achievement, and the relationship between home-
based involvement and school behavior. Findings imply that parental involvement
activities are highly beneficial for junior school students in families with low SES.
Academic socialization is generally associated with academic success, whereas home-
based involvement closely relates to school behavior. Future home-based inter@s

can be developed to promote parental involvement activities in 10w-SES§S§.~ The
c

results also showed important implications for the development of fami

China!%*, Q \

Another studyidentifies and analyzed the impact 1 factors on students’

ation in

academic performance in secondary schools in R\\'g&swe. The study adopted the

correlation survey design with a population 0@[}1& secondary schools in Rivers

state. The sample size for this study was @Q’ncipals which formed 50% of the entire
population, made up of male and glurincipals selected using the simple random
technique. The instrument fo#’ th y was a structured questionnaire titled parental
factors and students, ac em/performance questionnaire (PFASAPQ) consisting of
.
fifteen (15) items t@information from the respondents. The reliability of instrument
was determin% g test-re-test method, and the Pearson product moment co-relation
coeffici % used to measure the reliability of the instrument which yielded a

co-efficient of 0.82. Data collected were analysed using mean ratings and

standard deviation to answer the research questions, while z-test statistics was used to test
the null hypotheses at 0.05 level of significance. The findings revealed that parental
occupation determine the type of schools children attend, higher parental occupational
status predicts higher academic performance for children in schools, parents income level

negatively or positively influenced children’s academic performance, children from high
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income level achieved more academically in schools, parent monitoring of children out of
school activities enhanced academic performance and children whose parents provided all
their educational needs performed well in schools'®>.

Another study examined the ways in which student’s academic achievements are
effect by parental education and their socio-economic status. Participants were 250
students taken from randomly selected departments and research findings a ve
generalized to the University of Sargodha students. Students were selected @ 3rd

level with the demographic information of gender, roll no and d Data is

collected from participants through questionnaire which conta eg basic variables.
Parental education and Socio-economic status are 1ndep®arlables and student’s
achievement is dependent variable. Analysis of data hat students belonging to
strong financial status perform better than thos %e problems in finance. Similarly,
parental education boosts up their childre Q&{ormancel%.

A study also examines h &@) al education influence students’ academic
performance. The main objectéve e study is to analyze how parental education and
parental educational liéaﬂon significantly affect secondary school students’

.

academic perform@ Kuala Terengganu, Malaysia. Descriptive Survey Research
design was Jse\d i which data from 200 respondents was collected using self-
admini estionnaire from 4 selected secondary schools within Kuala Terengganu.

d random sampling technique was used to sample the respondents. The data was
analyzed using regression analysis. The result is explained in three forms; demographic
information, descriptive analysis and inferential analysis. The result of the analysis
indicated that students from parents with high educational qualification perform well than

those from parents with lower educational qualification!®’.
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A study investigates the relationship between parenting styles, academic
achievement and career path of students at Shiraz University of Medical Sciences. This is
a correlation study carried out at Shiraz University of Medical Sciences. Among 1600
students, 310 students were selected randomly as the sample. Baumrind’s Parenting Style
and Moqimi’s Career Path questionnaires were used and the obtained scores were
correlated with the students’ transcripts. To study the relation between variables %Qn
correlation coefficient was used. The result shows there was a significa (%ﬂship
between authoritarian parenting style and educational success (p=0. , findings

showed a significant relationship between firm parenting stylg?\f\CQreer Path of the

students, authoritarian parenting style and Career Path@ students, educational
success and Career Path of the students (p0.0(@ have an important role in

identifying children’s talent and guiding them!®%

N\

A study examine how family ba()%d affects children’s academic achievement
at an early stage. Through ana data from the Chinese Family Panel Study in
2010(CFPS2010), the study\{/ es two pathways through which family influences
children’s academic ance. Firstly, parents compete for high-quality educational
opportunities fo@ children and better educational opportunities lead to better
academic @ance. Secondly, parenting behavior and educational support for their

chilg r%i cultivate children’s learning habits and affect academic performance. We

d urban students’ academic performance are more heavily affected by their
families’ socioeconomic status compared with rural students. These findings bear
important implications for how to reduce the class difference in students’ academic

performance and promote educational equity in contemporary China!®.
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A relevant work established the influence of parenting styles on adolescent
academic achievement in day secondary schools in North Rachuonyo Sub-County, Kenya.
Baumrind’s theory of parenting style informed the study. The Concurrent Triangulation
Design was used. The target population comprised 2409 days secondary students
registered for KCSE in 2015 in 47 schools in Rachuonyo North Sub-County. The sample
size comprised 263 secondary school students drawn from Sub-County day se@y
schools. Ten Principals were randomly selected for interviews. Baumrid’s &%ﬂyles

questionnaire and interview schedule were used to collect the data fr dents and

principals respectively. Validity of the questionnaire was ensure@gertise judgement

from university lecturers while reliability was determin ternal consistency and
reliability coefficient of 0.718 was reported. Quasitativg® data was analyzed using
Regression analysis while qualitative data was_a d using Thematic Analysis. The

study found that parenting styles statisti a‘& nificantly predict academic performance
(S

of the adolescents, F (4, 242) = 43.529, 5, R 2 =.630. The findings also suggest that
independent variables (AuthorifatiNgadtithoritarian, permissive, neglectful parenting style)

explain (63.0%) of the&ria ity of the dependent variable, (adolescents’ academic

performance)>®. QQ

An@milar study explores parental and related factors that predict academic
achi e%!hrough the review of relevant literatures but also, investigates the influence
c% al background on the academic achievement of senior secondary school students
in Ibadan North Local Government Area of Oyo State, Nigeria. As one of the criteria of
the quality of education, students’ academic achievement was investigated because it is
most often cited as an indicator of school effectiveness by school authorities and
educationists. The data collection was done through interviews and use of well-structured

questionnaires administered to one hundred students (100) within the target local
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government. This was statistically analyzed and the result showed that parents’ attitudes
towards their children’s education had significant effect(s) on students’ self-reporting of
academic achievement. However, such factors as parental education and socio economic
background had no significant relationship with the students’ self-reporting of academic

achievement?!,

Another study believe thateducation plays an essential role in the acq@f

knowledge and skills. School is the place where children’ attitudes, interest habits
are developed. More involved and supportive a parent is towards théig adolescent the
higher self-esteem they will gain allowing the adolescent to, 4\\0n ident and focused
during school. Parents therefore enroll their childre (n<, Is that can give them
expected quality of lives. The main core objectiye %’s study was to determine the
parental influence on students’ academic pe &ce - A case study of Debre Berhan
General Secondary School. A total of Smdents were included in the present study

using simple random sampling t c@e from the total students (2367). Cross-sectional

design was appropriate for this{sthdy. Primary source of data was employed collected

from students. Descri@nﬂ inferential statistics were applied. For statistical analysis

SPSS 20 was usﬂ) o level of significance. Descriptive statistics results indicate that

the averag@ of students was with minimum and maximum value of 47 and 94

respgctively™*Multiple regression models showed that Income level, Rate of money given
N

N

educational level, and Parent’s way of giving motivation were found to be a significant

basic and educational materials, Parent’s occupation, Family size, Parent’s

effect on academic performance of students at 5% level of significance at study area.
However, sex of students, age of students and grade level of students were not found to be
significant effect to academic performance at study area. Overall model is statistically

significance for the data. All the assumption of regression analysis was satisfied.
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Normality, Constant variance, absence of multi collinearity, linearity and absence of

autocorrelation were satisfied due to formal tests and diagnostic plots®®2.

A study examines the relationship between home-based environment factors and
the academic performance of students in selected secondary schools within a local
government area in Kwara State is investigated. Samples were obtained with one hundred
and eighty (180) students randomly selected from three secondary schools %r
factors that were examined and statistically analyses were: parental % nomic
background, parental educational background, parental educational ification and
students’ health statuses. Diverse statistical tests were per \Sﬁko \he various data
collected to establish statistical significance of the{e on student academic
performance. Parental socio-economic statuses a@ | educational background did
not have significance effect on the academic\pe ance of the students. However, the
parental educational qualification and %atuses of the students were identified tom

have statistical significant effec c%academic performance of the students. The two

variables that indicated sig(i\/a influence do reflect nature of the student home
environment and pla table role in the academic achievement of the respondents.

Government cou@ene to raise level of academic achievement among students in

rural areazoé\

Q study x-rays the influence the socio-economic status of parents and Guardians
c& academic performance of their wards or students in Nasarawa state university Keffi.
Samples were obtained with one hundred and twenty (120) students randomly selected
from Five (5) faculties in the school. The three factors that were examined and
statistically analyzed were: parental or guardian Socio-economic Status, parental or

Guardian Educational background, Family status of the students, and student’s health
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statuses. Diverse statistical tests were performed on the various data collected (simple
percentage method and chi-square of relationship) to establish statistical significance of
the effects on students’ academic performance in Nasarawa State university Keffi.
Parental socio-economic statuses had a significant influence on the academic performance
of students, similarly, the educational background of the Parents and guardians and the
health status of the students were identified to have statistically significant inﬂu&gn
the academic performance of the students?*, (&

A study examined the relationship between school supervi% students’
academic performance in Secondary Schools in Ekiti State@v&@rk adopted the
descriptive survery design and ex-post facto, The po@ consisted of all the
principals and teachers in Secondary Schools in Ekiti te. Multi- stage sampling
technique was used to select the schools a% achers. A total number of 1,620
participants teacherwere sampled from 6 @Qary schools.For the purpose of the study,
Ekiti State was divided into three Sgnat \}istrict (Ekiti North, Ekiti Central and Ekiti
South), in which stratified ragdo pling techniques was used to select two Local
Government Areas in ewis ft to get a total of six Local Governments in the State.

.
Simple random sa"@[echnique was used to selected ten (10) secondary schools from
each Local G% nt, simple random sampling technique was used to selected 27
teacher %‘ﬂ each secondary schools. Two 2) instruments:School
S nQuestionnaire (ASQ) and profoma of WASSCE results for a period of three
year¥. (2011-2013) were used to collect data from the sampled schools. And data analyzed
using descriptive statistics and Pearson Product Moment Correlation (PPMC) And
hypothesis were tested at 0.05 level of significance.The findings revealed that there is a
significant relationship between school supervision and students’academic performance

(1= 0.544)205.
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Another study investigated the role of classroom supervision on teachers’
effectiveness in secondary schools in Enugu State. The population of the study comprised
all 3,700 teachers in the 85 public secondary schools of Enugu and Awgu education zones.
The sample was made up of 198 teachers from six secondary schools drawn through
stratified random sampling technique. The study adopted a descriptive survey design. The
instrument for data collection was Role of Classroom Supervision on T 2%{5’
Effectiveness Questionnaire (RCSTE). Two research questions and two n (%meses
were formulated. The research questions were answered using standard

deviation while t-test was used to test the hypotheses at 0.05 }th\%igniﬁcance. The

major findings showed that classroom observation by supew/isog¥ influences to a great
extent teachers’ effectiveness and that checking of »professional documents by
classroom supervisors also influences to a gre ent teachers’ effectiveness. The

opinions of male and female teachers did @{ﬁer significantly with regard to the role of
classroom supervision on their ef%\g@)& The opinions of experienced teachers and

inexperienced teachers did n@(&(
supervision on their effe@s{ 6

ignificantly with regard to the role of classroom

L )

A studydes ow instructional supervision activities influenced curriculum
implementati&&akcted North Rift counties public secondary schools in Kenya. Key
educati@eholders in the region are concerned with deteriorating quality education
a is why the study determined how internal quality assurance and standards of
i&ctional supervision was carried out in the schools. This study was conducted in three
counties in Kenya; Elgeyo-Marakwet, West Pokot and Baringo Counties. The paper
adopted a descriptive survey research design targeting teachers, principals and sub
counties quality assurance and standards officers. The study used questionnaire and

interview schedule as instruments of data collection. Data analysis was done using
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descriptive and inferential statistics. Qualitative data analysis was done using thematic
method. Research findings showed that instructional supervision had a significant
influence (f=0.203 and p=0.05) on curriculum implementation in schools?"’.
2.3.3 School Supervision and Parental Factors on Students’ Academic Achievement
A study investigated the longitudinal growth trajectories of English academic
achievement (EAA) of Korean middle school students and how academic, paren%l,
and teacher-related factors influence each trajectory. Growth mixture mod @D was
employed to demonstrate the growth trajectories by analyzing most re@able data
collected in 2015-2017 from the Korean Education Longitudi dy, The Chi-square
test and One-way ANOVA were conducted accordin %}dentify differences in
demographic characteristics and main variables de % the growth trajectories.
The result showed that the four-class GMM h t model fit and the most precise
class enumeration. The four classes were &\\A@-achieving and declining, (2) moderate-
achieving and increasing, (3) high-achidyipg and increasing and, (4) low-achieving and

slightly increasing. Parental aga support, individualized instruction, and teacher-

student interaction wewe table variables that students in high-achieving and

L )

increasing class re @ositively than those in high-ac?%.
§y

Anoth&\s focuses on the role of key factors such as family, peers, teachers,

self-per , language, and extracurriculars. The study involved interviewing six

colldge Students in the Pacific Northwest. All were a mix of first and second-generation
children of immigrants. The study conducted a qualitative analysis of the interview
transcript and discusses the results of four of those interviews. The findings reveal that
the role of the family and parents is most impactful, the other roles still being important
but to a lesser extent. The literature review and the current study suggest that children of

immigrants have unique circumstances that demand academic success®?.
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A closely related study examined and quantify the effect of teacher competency,
parental attention, motivation, and learning facilities on the academic achievement of
students at SMK Negeri 1 Sragen. This research method is quantitative in nature. The
population of this study was comprised of all pupils in class X of SMK N 1 Sragen, a
total of 468 students, with a sample size of 117 respondents. Questionnaires were used to
collect data. Statistical analysis employs a multiple linear regression test, which is done
using the SPSS 24 software. On the basis of the findings of hypothesis testing and debates,
it may be inferred that teacher competence and learning motivation are related. Positive
and significant influence on the learning accomplishment of students at SMK Negeri 1
Sragen, but parental attention is both influential and inconsequential, while learning
facilities have no effect and are negligible on the learning achievement of students at

SMK Negeri 1 Sragen?!'”,

Another related study investigated the influence mechanism of teacher autonomy
support on students' online SRL by examining the structural relationship among teacher
autonomy support, parental autonomy support, students' self-efficacy, and students' online
SRL. We use structural equation modelling and effect analysis to analyze the collected
data from 961 Chinese K-12 students who engaged in full-time online learning in their
homes during the coronavirus disease 2019 (COVID-19) outbreak. Results reveals that
Parental autonomy support and students' self-efficacy play crucial independent mediating
roles in the influence of teacher autonomy support on students' online SRL. Parental
autonomy support and students' self-efficacy have a chain mediating effect on the

influence of teacher autonomy support on students' online SRL?!!.

A study alsounderstand that the determinants of academic achievement (AA) is

crucial for virtually every stakeholder interested in personal development and individual
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and societal wellbeing. Extensive research in several areas, such as education, economics,
or psychology, has addressed this topic, identifying a vast number of determinants that
impact high school students’ AA. In the work, a meta-analysis was performed, including a
weight analysis of 49 quantitative studies that investigate this topic, exploring the best
predictors of high school students’” academic success. The study also explored moderation
effects. Their results show that academic self-efficacy and socioeconomic status are the
best predictors of AA, and they are statistically significant. Other statistically significant
predictors, albeit less common in the analyses, are mastery avoidance, motivation, sleep
habits, and work avoidance. Implications for theory and practice and directions for future
research are discussed?!2,

A study examined the contribution of school- dNparental monitoring (SR-PM),
self-determined motivation, and academic self: cy*to academic achievement across
time. The authors hypothesized that SQAQ would affect academic achievement
indirectly via its effects on self-detezmi otivation and academic self-efficacy beliefs.
The participants were 501 adolts 220 boys; 281 girls) in Grades 6 and 9 as well as
their mothers and fathers V%eﬁried out a 2-year, multi-informant study in which the

.
authors assessed S maternal and paternal reports), self-determined motivation and
academic se% (self-report), and academic achievement (school records). The
authors ctural equation model analysis to test the hypotheses. The analysis shows
t M was positively associated with self-determined motivation and academic self-
gcy and that self-determined motivation and academic self-efficacy affected
academic achievement. Furthermore, analyses of indirect effects showed that SR-PM
influences academic achievement via its effects on self-determined motivation and

academic self-efficacy?!3.
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The aims of another work wereto examine primary school students' academic
achievement and motivation in terms of parental attitudes, teacher motivation, teacher
self-efficacy and leadership perception. Research model of the study is designed as
descriptive research model and the data are collected from 60 primary school teachers
teaching 4th grade students in 2017-2018 academic year and from 1476 4th grade primary
school students. The findings of the study show that fathers' having a high e%f
education, teachers' having a high level of motivation, a democratic attitud are

some factors positively affecting student achievement. The finding %wate that
democratic parental attitude and a high level of teacher mq s(xkql\lncrease student
motivation. It is also concluded that neglectful parental atti Xatwely affects student
achievement and motivation. Accepted or distribute hip approach in the school
influences teacher motivation. The findings sl% teachers with high self-efficacy
also have high level of motivation®!4, &\

A study tried to help us d&}d the factors that influence the academic
performance of the students inge schools in India. In secondary schools, there are
numerous factors withi % and outside school that influence the academic

.
performance of the ts. The main areas that have been taken into account include,
factors inﬂuf%g academic performance of the students, academic performance and
large n students in class, parental and associated factors relating to academic
aent, contribution of school factors towards the academic performance of
&ts influence of poverty on academic achievement of students and other causes of
low academic achievement®?,
A closely related study examined the influence of parental occupation and level of

education on academic performance of accounting students in Nigeria. It was informed by

the fact that the proper functioning of every country’s financial system and extent of
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viability of her economy is a function of the quality of accountants produced by her
tertiary institutions. The specific objectives were to determine the relationship between
parental occupation and level of education on academic performance of accounting
students in Nigeria. The scope embraced accounting students in the Department of
Accountancy, University of Nigeria, Nsukka. Descriptive survey design was adopted for
the study. The main instrument for data collection was structured questlonn
population of the study comprised 150 final year students of accounting in sity.
Purposive sampling technique was employed in selecting 60 as sam: gnd in the
administration. Data analysis were done with the statistical tools gquare (X?) and t-
test statistics. Results obtained indicate that parental 0@1& level significantly
influenced students’ academic performance in acc %ﬂtudws in Nigeria, and that
parental educational levels have strong positiy a OIlShlp with students’ academic

performance in accounting studies in N1g®

24 Conceptual Model

Independent Variables: ((?%

School Supervision

Classroom Obser@ A classroom observation is an act of watching a teacher’s
performance 4 &Massroom or learning environment classroom

Obsew@a quantitative way of recording and measuring teacher behavior and

% by systematically watching and recording them in action.
Cl

asSroom Visitation: Classroom visitation is a procedure by which the educational
leader could be of great assistance in aiding the teachers to improve both their
instructional strategies/techniques and the learning processes of the student
Team Teaching: Team teaching coordinated teaching by a team of teachers working

together. Team teaching is the division of labour betweeneducators to plan, organize,

90



instruct and make assessments on the same group of students, generally in the common
classroom, and often with a strong focus on those teaching as a team complementing one
another’s particular skills or other strengths.

Teachers Demonstration: Teachers Demonstration involves showing by reason or proof,
explaining or making clear by use of examples or experiments. Put more simply,
demonstration means to clearly show. V\
Individual Conversation: Individual Conversation is a single contact vie %@S the
individual conversation history regardless of whether voice, text or e-mai sed.
Parental factors: parental Education Traditionally, family ﬂ\v{lriables such as

parent’s levelof education have been regarded as predictor en’s academic.

Parental Economic Status: parental economic statu&‘&ultidimensional concept of
special importance for growth, development, h% omes and education of children.
Its definition generally refers to the arnoaﬂ\&garent’s income, their employment status
and level of education. &\)

Parental occupation: parenta o@on is defined as the main work undertaken by the
parent/guardian. If a pare t/&sman has more than one job, report their main job. If the

e
person is not curren@paid work but has a job in the last 12 months or has retired in

the last 12 me&%&/
Depéndent Variable:
Academic Achievement in English: Academic achievement broadly refers to the

communicative (oral, reading, writing), English Language and thinking skills and

competencies that enable a student to succeed in school and society.
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Academic achievement refers to the percentage of students at a school whose learning
currently meets or exceeds their grade-level standards.

Independent Variables

School Supervision:

e Classroom Observation Dependent Variable

e (lassroom Visitation
Hol \

e Team Teaching
e Teachers Demonstration
e Individual Conversation )
Ho3 Academic Achievement in
R English Language
Parental Factors:
e Parental Education
| B2

e Parental Economic Status

e Parental Occupation \QV

N\
/\\Q

Figure 2.1: Conceptual Model Shawi chool Supervision and Parental Factors as

Determinant of A¢a Achievement in English Language among Public
Secondary ckf‘%.tdents in Oyo State, Nigeria.

.

Source:F. G. Ogun@zOZZ
The a‘% 1 model in figure 2.1 reveals the relationship between the two
variabl study. The independent variables for the study are school supervision and
D factors while the dependent variable is students’ academic achievement in
&h language. The first independent variable which is school supervision would be
treated by examining five majorelements which are classroom observation, classroom
visitation, team teaching, teachers’ demonstration and individual conversation. Parental
factors which are the second independent variable for the study would be examined in

three dimensions which are: parental education, parental economic status and parental
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occupation. The dependent variable for the study which is student academic achievement
in English language would be assessed in terms of their performance in English language
achievement test given to the student. The arrow represents the joint contribution of the
two independent variables along with their indices on the dependent variable as revealed
in figure 2.1.

2.5  Summary of Literature Reviewed \V\

This chapter was discussed using four major sub-headings, which % tual

review, theoretical framework, review of empirical studies, and cono@ odel. The
conceptual review provided insights into the concepts of t ys, such as school
supervision, parental factors and academic achievemente¢i ish language. It also

conceptualized selected indices of the independent a %wdent variables of the study.

Two theories make up the theoretical framewor study. One of them is the ‘Social

cognitive theory’ which state that learnd %ults from behaviors, environment and

personal factors!®”.The other i o(qg';

development as a complex syste relationships influenced by various levels of the

1 Systems Theory',which views child

surrounding environmer%) mily and school settings to broad cultural values, laws,
.

and customs. Em @studies related to the present study were also reviewed. The
empirical stuﬁ(&ére reviewed under two major headings, which are: "school
supervi@ students’ academic achievement”, “parental factors and students’
a achievement” and “school supervision and parental factors on students’
acadCmic achievement”.

However, several gaps were identified in the empirical literature. There was a
dearth ofliterature on thegeneral influence ofschool supervisor’sandparenton student
academic achievement in English language.Most studies focused on students’

achievement at large and not much has been done on the influence of the two independent
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variables on the academic achievement of students in English language at the junior
secondary school level. This created a gap in the literature that this study sought to
address. Lastly, the conceptual model revealed a diagrammatic relationship between the

independent variables and the dependent variable of the study.
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Chapter Three

Methodology

This chapter focused on the methodology of the research work. The chapter is
organized under the following sub-headings: research design, population of the study,
sample and sampling techniques, research instrument, validity of the instrument,
reliability of the instrument, method of data collection and method of data analysi V\

N
3.1 Research Design \QV

The present study employs a descriptive research design K d out school
i

ce

. : . \

supervision and parental factors as determinant of acaderrt_)&

language among public secondary school students @Q state, Nigeria without

manipulations of the “dependent” and “indepe® riable”. Descriptive research

design is considered necessary for this st@use it simply describes the desired
u

characteristics of the sample that is @
influenced in any way!. A desz@dy may also try to generalise the findings from a

representative sample to a las%a et population?.

3.2 Study Popula%\ .
The pop at@

(14508) pr@ the parents in all the public secondary schools in Oyo State, Nigeria.

evement in English

ied and the variables of study are not

this study comprised of all the principals (625) and teachers

As at.the of the study, there are a total of six hundred and twenty-five (625) public

schools in Oyo State’. These schools are distributed over the three (3)
senatorial districts and their local government areas. The three existing senatorial districts
are: Oyo central, Oyo North and Oyo South. Oyo central comprises of eleven (11) local
government areas with a total number of two hundred and forty-four (244) schools. Oyo
north comprises of thirteen (13) local government areas with a total of number of one

hundred and seventy-one schools (171). Oyo south comprises of nine (9) local
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government areas with a total number of two hundred and ten (210) schools. The
distribution of schools by senatorial districts and local government areas is presented in

the table 3.1 below:

Table 3.1: Population of the Study (N= 14508 for Teachers and 625 for Principals)

S/N  Senatorial Local Government Number Number of Teachers Number
District Areas of
schools wals
Male Female Tota}&
Afijio 17 194 207 \({
Akinyele 36 269 423
Egbeda 30 285 630 30
Ogo Oluwa 13 120 13
Surulere 23 182 & 291 23
1. Oyo Central  [3g¢ly 26 277 S\ 771 26
Oluyole 29 178 ('D 418 29
Ona Ara 33 512 33
Oyo East 11 282 476 11
Oyo West 11 % 209 353 11
Atiba 15 8 177 395 15
Sub-total 2325 3073 5398 244
Saki West 201 159 360 22
Saki East Q\}ZL 74 23 97 11
Atisbo 92 36 128 12
Irepo Q 6 74 24 98 6
Olorunso OV\ 4 52 46 98 4
Kajola % 16 211 121 332 16
Iwajwa 9 84 46 130 9
2. Oyo North omoso North 15 236 313 549 15
% moso South 16 295 308 603 16
< in 23 213 144 357 23
orelope 8 76 44 120 8
'\ Ttesiwaju 11 78 20 98 11
Q Orire 18 133 53 186 18
% Sub total 171 1819 1337 3156 171
Q Ibadan North 42 458 993 1451 42
Q Ibadan North West 13 114 445 559 13
Ibadan South West 30 318 789 1105 30
Ibadan North East 34 439 621 1060 34
Ibadan South East 36 451 582 1033 36
3. Oyo South Ibarapa East 11 103 84 187 11
Ibarapa North 8 90 26 116 8
Ibarapa Central 10 113 84 197 10
Ido 26 108 138 246 26
Sub total 210 2194 3760 5954 210
Grand Total 625 6338 8167 14508 625
Source?
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33 Sample and Sampling Technique
"Multistage sampling technique" involving several sampling methods was used
to select the sample size for the study. The first type of sampling method that was used is
the "systematic sampling technique". Systematic sampling (also known as interval
sampling) relies on arranging the study population according to some ordering scheme (in
this case based on senatorial districts and local government areas as shown in l@l
t.

above) and then selecting elements at regular intervals through that@‘ lis

Systematic sampling involves a random start and then proceeds wi% ection of

every k™ element from then onwards. In this case, Q \
k = Population size (N) (—>
Sample size(n) (&

To find an appropriate interval suppose \%tion contains N number of
elements and one needs a sample of n size.& hg tesearcher was divided N by n. The
number obtained through this diVision,Qb?K\is an appropriate interval size to produce a
representative sample. For instanQa population consists of 300 elements and one
needs a sample of 30 paﬂici@ en interval size will be 10, so he/she needs to select
every tenth element g from a random number®.In this study, from the list of the
thirty-three (33) I@vemment areas (N), the researcher chose a sample size of sixteen

(16) local ﬁb@ent areas. Therefore, the interval (k) was calculated as

Q$ k=33=2

16

Q So, the researcher systematically chose a sample number of sixteen (16) local
government areas on the list (table 3.1) on the interval (k) of every two (2) local
government areas starting from a random number of two (2) i.e., the second local
government area on the list. The selected number of local government areas (with their

number of public schools) based on the systematic random sampling method is shown is

table 3.2.
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Table 3.2: Sampled Local Government Areas for the Study (n = 16)

S/N Senatorial Local Government Number of Number of Number of

District Areas schools Teachers Principals
Akinyele 36 692 36
Ogo Oluwa 13 174 13
1. Oyo Lagelu 26 771 26
Central
Ona Ara 33 512 33
Oyo West 11 353
Sub-total 119 2502
Saki West 22 360 Q\
Atisbo 12 128 \i@
Olorunsogo 4 98
2. Oyo North  Iwajowa 9 130 &

Ogbomoso South 16 6

Oorelope 8 8
Orire 18
Sub total * 89

Ibadan North West %\ 13

Ibadan North East 1060 34
3. Oyo South  Ibarapa East 187 11

Ibarapa Central \ 197 10

Sub total ( 68 2003 68
Grand Total ~ NS 276 6130 276
Source: Field work \)

The table 3.2 shows <Skcted number of sixteen (16) local government areas

from a total num E -three (33) local government areas by "systematic random
e

sampling tech number of public secondary schools, teachers and principals are

276, 61 respectively.

%second type of sampling technique that was used is the "total enumeration
%que This sampling technique is a type where all the population is used as sample
for research. In this case, all the two hundred and seventy-six (276) public secondary
schools would be used as sampled number of schools. The third type of sampling method
that was used is the "Yamane or Slovin formula" sampling technique’. This sampling
formula would be used to derive a sample size of male and female public secondary

school teachers for the present study. The formula is as follows:
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n = N
1 +N(e)?
Where n is the sample size, N is the population size, and e is the level of precision. The
level of precision is also the level of significance which is 0.05. According to the Yamane

formula, the number of teachers in the selected number of schools in the sixteen chosen
local government areas is shown in table 3.3: V\
Table 3.3: Sampled Number of Teachers for the Study using Yamane's @% =
3653) %\
\

S/N  Senatorial Local Government Number N‘&Ql\er
District Areas 0

Akinyele

Ogo Oluwa
1. Oyo Central  Lagelu
Ona Ara
Oyo West

2. Oyo North

\ bomoso South 16 344
Q *Oorelope 8 104

Q Orire 18 147
&) Sub total 89 1149

& Ibadan North West 13 300

Q Ibadan North East 34 452

% yo South Ibarapa East 11 151

Q Ibarapa Central 10 157
Q Sub total 68 1060
Grand Total 276 3653

Source: Field work

The table 3.3 shows the sampled number of teachers (using the Yamane's formula)
in the sampled local government areas and sampled public secondary schools to be 3653.

Lastly, the "total enumeration technique" was used to select all the principals in

the selected public secondary schools in the chosen local government areas as sample for
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the study. This sampling technique type is chosen because the number of principals is
acceptable fraction for the population of the study. The sample number of principals for
the study is therefore two hundred and seventy-six(276) as shown in table 3.4:

Table 3.4: Sampled Number of Principals for the Study using Total enumeration

technique (n = 276)

S/N  Senatorial District Local Government Number of Number V\
Areas schools of \
Pri %
Q\D
Akinyele 36 %Av
Ogo Oluwa 13
1.  Oyo Central Lagelu 26 Q 26
Ona Ara 33 \ 33
Oyo West % 11
Sub-total &(29, 119
Saki West \ 22
Atisbo % 12 12
Olorunso Q 4 4
2. Oyo North Iwajou& 9 9
Ogb N outh 16 16
&pﬂ 8 8
% 18 18
(&m total 89 89
\/ adan North West 13 13
\ . Ibadan North East 34 34
3. Oyo S Q Ibarapa East 11 11
Q Ibarapa Central 10 10
Ve &I Sub total 68 68
Gramd\Jotal 276 276

ce; Field work

Tge%nary of the samples and sample size for the study is presented in table 3.5
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Table 3.5: Summary of the Sample and Sample size for the study

S/N | Sampled local | Sampled Sampled public | Sampled public
government public secondary school | secondary  school
areas secondary teachers (Yamane's | principals  (Total
(systematic schools (Total | Formula) enumeration
sampling enumeration technique)
technique) technique)

16 276 3653 276
Source: Fieldwork \V\
34 Research Instrument %
The instruments used for data collection for the research ~constructed

questionnaires titled “School Supervision Indices Questionu@@%Q) andParental

Factors Indices Questionnaire (PFIQ). A self-construc@
Achievement in English LanguageTest (AAELT)” &(/
o

This questionnaire is divided in@@) sections and is to be answer by the

Section A is designed to obtai %graphic information of the respondents. This deals

own as ‘“Academic

3.4.1 School Supervision Indices Questionna

respondent (Teachers)

with the gender, age, marital stagtis, year of teaching experience and highest qualification

of the respondent. QQ

Section B d \S!che school supervision indices. It consists of twenty (20) structured

items. %items each for all the school supervision indices. The rating technique is

ba % the five-pointlikert type as follows: Always (A) — 5 points, Mostly (M) — 4 points,

N

Oftefi (O) — 3 points, Occasionally (OC) — 2points and Never (N) — 1 point.

3.4.2 Parental Factors Indices Questionnaire (PFIQ)

This questionnaire is divided into two (2) sections, which was answered by the

respondents (Students).
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Section A consists of demographic information of the parents such as; gender, age,
marital status, occupation, economic statusand highest educational qualifications.

Section B deals with the parental factors’ indices. It consists of fifteen (15) structured
items. Five (5) items each for all the parental factors indices. The rating technique is
based on the four-point likert type as follows: SA=Strongly Agree (5), A=Agree (4),
U=Undecided (3), D=Disagree (2), SD=Strongly Disagree (1). V\
3.4.3 Academic Achievement in English Language Test (AAELT)

This is a test prepared for the student in order to determi xgaluence of
school supervision and parental factors on their academic sP&e@ent in English
language.The question used for the test was deduced f% 2022 WAEC English
language question. Since the question is set by the <$zxperts in the field. The test
was conducted for two (2) selected SSS 2 s each of the two hundred and
seventy-six (276) schoolsselected for the n Oyo State, which is equivalent to five
hundred and fifty-two (552) studentg.d g@}

3.5 Validity of the Reseaxth ument
The research ingt né&lwere validated on the basis of face and content validity
.
in order to evaluate@tent to which operationalization of a construct actually measure
what it tends\ ¢, In order to determine the face and content validity of the

1nstrum@ questionnaires were shown to the supervisor and other experts in

al management. The experts determined the appropriateness of the instruments

in m€asuring what it is supposed to measure and also ensured that the instruments contain
the appropriate items that could actually elicit the intended responses on school
supervision and parental factors as determinant of academic achievement in English

language among secondary school students in Oyo state.
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3.6 Reliability of the Research Instrument

Cronbach's Alpha was used to ascertained the reliability of the instruments.
Cronbach alpha is used to measure the internal consistency between several items,
measurements or ratings. It is used to check on the stability of the instruments which
measure the research variables. It ranges from zero to one exclusively, and it measures the
proportion of variability that is shared among factors®. A pilot study would be ¢ %Qd
on the several copies of the questionnaires, which would be administer %(10)
principals and twenty (20) SSS2 students in ten (10)schools already se the study.
These respondents would be excluded from the final stu@te\r retrieving the

instruments, they would be subjected to Cronbach’s Al %}ysis using SPSS. The

Cronbach’s Alpha reliability coefficient value @{& would be subjected to
psychometric test for interpretation. ®

3.7 Administration of Instrumen§
a

The instruments were pers@/ ministered by the researcher through the help
of three trained Research A s@his will help to reduce difficulty in retrieving the
questionnaires. The re@e( and trained research assistants will have personal contact
with the respon the selected public secondary schools which will enhance their
understandj &the items in the instruments. The copies of the questionnaires were
collecte by the researcher with the help of the trained research assistants after

d from the respondents.

3.8 Method of Data Analysis
The data collected wereanalyzed using descriptive statistical techniques like
frequencies and counting for the demographic data. Mean and Standard Deviation for the

research questions and inferential statistics such as Multiple Regression Analysis for
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thehypotheses at 5% (P<0.05) level of significance. Statistical Package for Social Science

(SPSS) software package was used for data analysis.
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Chapter Four

Results and Discussion of Findings

This chapter contains the results and discussion of findings based on data
collection and analysis in relation to the study's objectives (research questions and
hypotheses). The response rate of the instruments is shown first, followed by the
presentation and analysis of data (respondent demographics, research questi%d

5
4.1. Instrument Response Rate %\%

hypotheses), and finally the discussion of findings.

Table 4.1: Instrument Response Rate \
\
S/N Research Instruments Amount Amount Amount Rate of
administered retrieved Validated Response
1 School Supervision Indices 3,653 3, 640 3, 600 98.55%
Questionnaire (SSIQ)
2 Parental Factors Indices 2760 2760 2700 97.8%
Questionnaire (PFIQ)
3 Academic Achievement in 552 552 276 100%
English Language Test
(AAELT)

Source: Fieldwork, 2022 \\ﬁ,\

Table 4.1 shows th So.f research instruments that were administered, retrievedand
validated and e({ef) responses in order to collect data for the study. Three instruments
named-S Supervision Indices Questionnaire (SSIQ), Parental Factors Indices
Que%%’re (PFIQ)and Academic Achievement in English Language Test (AAELT)
wergsadministered. School Supervision Indices Questionnaire (SSIQ)was administered to
public secondary school teachers.Three thousand six hundred and fifty three (3, 653)
copies of  School Supervision Indices Questionnaire (SSIQ)were produced and
distributed to the sampled respondents in the sampled schools. Three thousand six
hundred and forty (3, 640) were retrieved and Three thousand six hundred (3,600) copies

werevalid and useful for analysis. This gave a good response rate of 98.55%.
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Also, two thousand seven hundred and sixty (2,760) of Parental Factors Indices
Questionnaire (PFIQ) were produced. Ten (10) students from the two hundred and
seventy-six (276) sampled schools in Oyo State were chosen at random as respondents for
this instrument making a total of 2,760 students. Two thousand seven hundred and sixty
(2,760)were retrieved, two thousand seven hundred (2,700) copies werevalid and useful

for analysis. This gave a response rate of 97.8%. However, Academic Achie%{n

English Language Test (AAELT). The test was conducted for two (2) s % S 2
students in each of the two hundred and seventy-six (276) schools se the study
in Oyo State, which is equivalent to five hundred and fifty-two tudents in total. All

the instruments were retrieved of which all were rendere d useful for analysis.

This gave a complete response rate of 100%. §(/

N
@Q\
O
QQ
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4.1.1Demographic Data of Respondents

Table 4.2.1: Frequency Distribution of Teachers' Demography (n =3576)

Demographic Variable Frequency Percentage
(m) (%)
Gender Male 1404 39.0
Female 2196 61.0
Total 3600 100
Age 18-38 years 1082 30.1
39-59 years 2401 66.
60 years and above 117 %
Total 3600 (gg
Marital Status Single 297 %
Married 3164 \ 7.9
Divorced 7 1.9
Separated ’ﬁ \ 1.9
Total \ 100
Highest Educational Bachelor's degree (_y 9 85.5
Qualifications (&
PGDE * 515 14.3
M.Sc. %\ 6 0.2
Total Q 3600 100
Years of Teaching Experience 0-5 214 59
ar 213 5.9
-15ears 681 18.9
Q6 years and above 2492 69.2
Ve otal 3600 100

Source: Fieldwork, 2022 \/ »

Table 4.2.1 shows t@acy distribution of teachers' demography in public secondary
te, Fr

schools in O& om the table, majority of the teachers 61% (2196) are female,

while ma @ hers are 39% (1404). This suggests the dominance of female to male

teac%l Oyo State. It implies females are more interested in teaching profession
co%red to the males. Majority of the teachers, 66.7% (2401) are within 39-59 years of
age, 30.1% (1082) are within 18-38 years of age while 3.3% (117) of the teachers are 60
years and above. This could mean that a major portion of the teachers are young and in

their mid-age. Only very few are well advanced in age.
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Further, majority of the teachers 87.9% (3164) are married, 8.3% (297) are single, 1.9%
(70) of the teachers are divorced, while 1.9% (69) are separated. This suggests that a
major of the teachers in Oyo State are married. Also, a major fraction of the teachers
85.5% (3079) have the basic and required Bachelor's degree as their highest form of
degree which implies that Oyo State public secondary schools have teachers who are
university graduates. However, 14.3 (515%) of the teachers have PGDE and %@)
have M.Sc. Lastly, majority of the teachers, 69.2 (2492) have 16 years %ﬁnce,
18.9% (681) of the teachers who have 11-15 years of teaching experi \S6me of the
teachers, 5.9% (214) have 0-5 years of experience while, 5.9%(\2&{) have within 6-10

years of teaching experience. This result implies that Oyo% lic secondary schools

still have many teachers who are well experienced @&ﬁng profession.
*\\

Q@\
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Table 4.2.1: Frequency Distribution of Parents' Demography (n =2700)

Demographic Variable Frequency  Percentage
(n) (%)
Gender Male 707 26.2
Female 1993 73.8
Total 2700 100
Age 18-38 years 233 8.6
39-59 years 2350 87
60 years and 117 4.3
above V\
Total 2700 \
Marital Status Single 151 %
Married 2278 f
Divorced 202 \ 5
Separated 69 2.6
Total z%{\ . 100
Economic Status Lower Class 6.2
Middle Class :%S 93.8
Upper Class (& 0
Total * 2700 100
Highest Educational SSCE \ 612 227
Qualifications Q
OND, E 377 14
B.SC. 1451 53.7
\\%sht{ 's degree 260 9.6
0 2700 100
Occupation %Vﬂ Servant 2016 74.7
Q\Frader 539 20
N7 Others 145 5.4
Total 2700 100

VN o

demographic distribution of parents which was answered by the

Source: Fieldwork,@
Table 4.2.1 spﬁéﬂé

selecte

dents of public secondary schools in Oyo State. From the table, majority

dents 73.8% (1993) that answered the questionnaire were female students while

26.2% (707) students are male. This suggests that major fraction of SS2 students in Oyo

State are female. According to the respondents (students), majority 87% (2350) of their

parents age fell within 39-59 years, 8.6% (233) of their parents are within 18-38 years,

while very few 4.3% (117) of the parents age are within 60 years and above. This implies

that most the students’ parents within 39-59 years of age. Its term of parent’s marital
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status, majority 84.4% (2278) are married, 7.5% (202) are divorced, 5.6% (151) are still
single, while 2.6% (69) of the parents are separated. This shows that the majority of the
parents are married. Further, the economic status of almost all 93.8% (2533) of the
parents are at the middle-class level, few 6.2% (16) are at the low-class level while none
of the parent area at the upper-class economic status. This suggest that the majority of the
parents are average income earner that can afford the basic needs of their chlldre as
school fees, text books etc. In terms of the parent highest academic a ions,
majority 53.7% (1451) have first degree (B.Sc./HND), 22.7% (612) &ents have
only secondary school certificate (S.S.C.E), 14% (377) have O DAKCQ as their highest

qualification while 9.6% (260) of the parents have a po@te certificate (M.Sc.).

This implies that a major fraction of the parents are

Finally, in terms of parent occupation, majo &V 0*(2016) are civil servants, 20% (589)
are traders while 5.4% (145) of the 1(( have “other” occupations such as private
company employees, bankers, mechanics,Tashion designers, bricklayers, contractors and

nurses. This implies that a gQo @\er of the parents are civil servants which establishes

their class of income & class”.
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4.2 Presentation of Data
4.2.1 Analysis of Research Questions.

Research Question 1: What are the forms of supervision adopted by the public
secondary schools in Oyo state, Nigeria?

Table 4.3.1: Forms of Supervision Adopted by the Public Secondary Schools in Oyo
State, Nigeria (N=3600)

S/N Items N Always Mostly Often  Occas. Never X SD Rema

when I am teaching 0.0%  53%  827% 12%  0.0% 0.41

English language ’ ’ ’ %\
2. i inci 3600 O 197 2849 Often

Anytime my principal

comes to class, he corrects \

my method of teaching 0.0% 5.5% 79.1% 15.4% @ 290 0.45
English language after the (_>
lesson %

3. The moment I start 3600 O 0 477 \%

Classroom Observation \Y\
1. My principal observes me 3600 0 189 2978 433 ® Often

87 Occas.
teaching English language, o o o o
my principal stands at the 0.0% 0.0% 1% 3% 24% 2.11 0.38
back of the classroom to Q
observe my teaching skills
273 3081 246 Occas.

4. It is only when students 3600 0 O&
perform below average that \ 7 6% 85.6%  6.8% 201 0.38

. 0.0% 0.0
my principal comes to my <
class to observe

Classroom Visitation @
5. My principal visits me in 360(7\§‘$, 201 2299 941 159 Often
class  during  English \ d, 5.6% 63.9% 26.1%  4.4% 2.71 0.64

language lessons

6. It is only female E 00 0 0 0 472 3128 Not at
.13 038
language teachers thtt ™ 0.0%  0.0%  0.0% 13.1%  86.9% all,
principal visit in glass
7. It is only w, 3600 0 0 7 3220 373 Not at
) 1.90 031
speak Engli 00%  0.0%  02%  89.4% 10.4% all
principal
3600 0 0 26 1014 2560 Not at

8. It is Ohly W
ake e in English

0.0% 0.0% 0.7% 282%  71.1% 1.30 0.47 all
class that my

Team Teachmg
9. My principal ensures that 3600 0 81 3162 350 7 Often
at least two teachers o o N o N
repeatedly teach one topic 0.0% 2.3% 87.8%  9.7% 0.2% 292 0.35
in English language per
week
10. It is only when students 3600 O 0 3082 518 0 Often
perform below average that o o N N N
my  principal  allows 0.0% 0.0% 85.6% 144% 0.0% 286 0.35
different teachers to teach
English language

133



11. My principal assigned 3600 0 785 2317 498 0
i 3.08 0.59
English language to more 0.0%  21.8% 64.4% 13.8% 0.0%
than one teacher
12. My principal ensures that 3600 0 0 0 1215 2385
all teachers in the school 1.34 0.47

0 0 0 V) o
teaches English language. 0.0% 0.0% 0.0% 33.8%  66.3%

Teachers Demonstration

13. My principal corrects my 3600 0 0 0 407 3193
teaching method while I 0.0%  00%  0.0% 113% 887% L1l 032
am  teaching  English
language in the class
14. My principal dislikes when 3600 0 0 2665 778 157
I only stand in a position to

teach to teach English 0.0% 0.0% 74% 21.6%  4.4% 2.70 \%\
language %

15. My principal encourages 3600 0 1251 1633 357 359
me to gesticulate while % 0.92

0 0, 0, 0, 0
teaching English language 0.0% 348%  454%  9.9% 10%

16. My principal wants me to 3600 0 0 0 1558 %%
1.43 0.50
use play away method to 0.0%  0.0%  0.0% 433 9%\
teach English language \
Individual Conversation

me to ask question from o o o 351 0.50
specific  students  while 0.0% S14% 48, 0.0% ’ ’

teaching English language
18. My principal wants me to 3600 O 2064 \@ 186 0
0 37 00

disallow chorus answers o N N 352 0.59
while teaching English 0.0% 57 3:2% 0.0% ’ ’

language
19. My principal tells me to 3600 1730 91 7

encourage  students  to

0, 0, o o 0,
individually ask questions (;@49 2% 48.1%  25%  02% 346 o056

17. My principal encourages 3600 0 1849 1742 @ 0
3%

from me when I am
teaching English language
20 My principal gives gifts to 3 00 36 1313 2251

students who ask questlonsQ *0.0% 0.0% 1% 365%  62.5% 138 051

after each Eng
language lesson
n Score (x)= 2.38 (0.46); General Decision = Occassionally (Fair)

Often

Not at
all

Not at
all

Often

Often

Not at
all

Mostly

Mostly

Often

Not at

al

Source: Field
KEY: Occa
Threshold

$

Table 4.4.1 shows forms of supervision adopted by the public secondary schools in Oyo

"| ) 022

casionally; SD = Standard Deviation
(hae mean is 0.000-1.999 = Not at all; 2.000-2.499 = Occasionally; 2.500-3.499 = Ofien;
= Mostly and 4.500-5.000 = Always

state, Nigeria. The rating scale of 'not at all (1)' to 'always (5)' was used with a criterion of
3.00 set for the study. Twenty (20) items were used to forms of supervision adopted by
the public secondary schools. Among the items, nine (9) are remarked "often", seven (7)

are remarked “never”, two (2) are remarked “occasionally” and two (2) are remarked
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“mostly”. The nine items remarked 'often' indicate that majority of the teachers
opinedthattheir principal often; observes them when they are teaching English language,
he corrects their method of teaching English language after the lesson, visits them in class
during English language lessons, principal ensures that at least two teachers repeatedly
teach one topic in English language per week, It is only when students perform below
average that my principal allows different teachers to teach English language. M 'ow\of

the teachers also perceived that principal often; assign English language to &é&n one
teacher, dislikes when they only stand in a position to teach to teac g?language,
encourages them to gesticulate while teaching English langu@i\he tells them to
encourage students to individually ask questions from en they are teaching
English language. The seven (7) are remarked “never’\&s’% that a major portion of the
teachers opined to oppose the statements that thet ipals; visit in classonly when the
English language teachers is a female, ﬁﬁ@\classonly when students speak English
language, visit in classonly when stude ake noise in English language class, ensures
that all teachers in the school tgac glish language, corrects teachers teaching method
while they are teaching %is nguage, wants the teacher to use play away method to
.
teach English lan & d gives gifts to students who ask questions after each English
language lesséq. 0 (2) are remarked “occasionally” and “mostly” implies that the

majorit eachers perceived that occasionally the principal: stands at the back of the

@ to observe the teaching skills any moment they start teaching English language

and €omes to class to observeonly when students perform below average. Similarly, the
majority of the teachers opined that most times the principal: encourages them to ask
question from specific students while teaching English language and wants them to

disallow chorus answers while teaching English language. The table generally reveals that
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forms of supervision is 'occasionally' adopted by principals in public secondary schools in

Oyo State, Nigeria (x=2.38) which isfair.

Research Question 2: What are the various parental factors that can affect the students in

English language in public secondary school in Oyo state, Nigeria?

Table 4.3.2: Parental Factors on the Students

S/N Items N SA A U D SD X S.Dev  Remark
Parent Education \Y\
1. My parents can speak 2700 275 1813 28 584 0 % Average
English language fluently 102%  67.1% 1.0%  21.6% 0.0% % 93
2. My parents are educated 2700 1200 888 101 511 0 ® High
and are not literates. 44.4%  32.9% 3%  18.9% @ N0 L
3. My parents assist withmy 2700 474 1053 46 %261 Average
English language o o 0 0 0
assignments. 17.6%  39% 1.7§ o’ 9.7% 3.23 1.32
4. My parents sometimes 2700 560 1944 @ 196 0 High
communicate with each o o o N
other in English language. 20.7% 7% 0%  73%  0.0% 406  0.70
5. My parents understand my 2700 0 7% 99 1808 219 Low
syllabus in English 0 31.3% 37%  67%  8.1% 238 091
language and assist me to
read ahead. \/
Parental Economic Status *
6. My parents are buoyant Q 178 1054 168 1300 0 Average
enough to pay for the 6.6%  39%  62%  481% 0.0%  3.04  1.07
services of an English
language instructo.
7. 2700 170 1905 103 522 0 High
6.3% 70.6%  3.8%  183%  0.0% 3.63 0.86
8. 2700 142 558 58 1875 67 Low
5.3% 20.7%  2.1% 89.4% 2.5% 257 1.01
communicates using
English language.
9. My parents communicate 2700 O 588 0 1270 842 Low
i i 2.12 1.08
to me and others in English 0.0% 218%  0.0% 47% 31.29%
language.
10. My parents’ neighbors 2700 0 200 0 1155 1345 Low
have children who can 0.0%  74%  0.0%  425% 498%  1.65  0.82

study English language
with me in a group.
Parental Occupation
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11.

12.

13.

14.

15.

My parents have white 2700 211 1313 138 1038 0 Avg.
i 3.29 1.07
collar jobs 7.8%  48.6% 8.1%  384% 0.0%
My parents communicate 2700 77 1776 805 42 0 Avg.
i i 3.70 0.55
with English language at 29%  658% 29.8% 1.6%  0.0%
their workplace.
My parents’ jobs give 2700 28 584 89 838 1161 Low
enough time for their aid 1.0%  21.6% 33%  31%  43% 207  L19
with my English language
homework
My parents make enough 2700 138 1792 0 615 155 Avg.
from their job to buy me 5.0%  664%  0.0%  22.8% 5.7% 342 07
English language textbooks
and literature texts \
My parents’ coworkers can 2700 0 68 2442 190 0 % Low
i 2 31
speak English language 0.0%  25%  90.4% 7.0 0.0%
fluently.
Weighted Mean Score (x)= 3.05 (0.99); General Decision & e

Source: Fieldwork, 2022

KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagree (2) and SD =

Standard Deviation

Table 4.3.2 shows parental factors that can affect h%

N\
ng ]

agree (1); S.Dev =

Threshold: Mean of 1-3.0 = low; mean of 3.1 - 4.5 = Average and nga d above = high

public secondary school in Oyo state, Nigeria.

to 'strongly agree (5)' was used with a crit

ts in English language in

g scale of 'strongly disagree (1)’

\;Kf&SO set for the study. Fifteen (15) items

N

were used to measure parental factors%\tltan affect the students in English language.

Among the items, six (6) are r

are remarked "high". The, six %

L )

% average", six (6) areremarked "low" and three (3)

s remarked 'average' implies majority of the students

opined that on the e level, their parents: can speak English language fluently, assist

with English&&aﬁe assignments, are buoyant enough to pay for the services of an

English language and assist to read ahead., reside in a neighborhood with occupants who
communicates using English language, communicate to me and others in English
language, parents neighbors have children who can study English language. Three (3)

items remarked “high:” clearly indicates that most of the students opined their parents are
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educated and are not literates and that their parents sometimes communicate with each
other in English language. However, some of the students opined undecided about some
statements listed as majority are undecided on the statement “parent coworkers can speak
English language fluently”. Therefore, the tablegenerally reveals that the parental factors
that can affect the students in English language in public secondary as perceived by the

student is on an average (x=3.05, SD = 0.99) which could be regarded as fair. \V\

Research Question 3:What is the influence of school supervision and pareht %ors on
student academic achievement in English language? %
To access the influence of school supervision and parental fa@o Ytudent academic
achievement in English language. Fifty (50) English lang{%(:a)stions (see Appendix 1)
was answered by the senior secondary school (SS@H& to assist in this study. The
score of the student was only used for this,stbdy\ Fhe question used for the test was
deduced from the 2022 WAEC Englis @a e question. The test was conducted for
g"ne two hundred and seventy-six (276) schools

two (2) selected SSS 2 students in%

selected for the study in O)@ making a total of five hundred and fifty-two (552)

students. Q\ .

7~
WAEC uses figures 1 to 9 to represent grades. 1 represents Al (Excellent) which means a

candidate will have to score at least 75 out of 100 to fall in this grade.A score of 70 to 74
is B2, which is interpreted as, “very good” while a score that falls between 65 to 69 is B3

(Good). A score between 50 to 64 falls under credit represented by 6, 5, and 4.
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Table 4.3.3: Grades in WAEC and their Meaning'.

WAEC Score by Grade Interpretation
Percentage
75-100 Al Excellent
70-74 B2 Very Good
65-69 B3 Good
N
60-64 C4 Credit (&

50-54 C6 Credi)\& \

45-49 D7

40-44 E8 %
0-39 F9 Q Fail

Experienced English teachers that ed=Were randomly selected from the selected two
hundred and seventy-six (276) k;rs to avoid sentiment. From the student scores, 40%
(221) of the students &een 55 and 59 grade, 25% (138) of the students scored
between 60 and \ , 10% (55) scored between 65 and 69 grade, 5% (28) of the
students sc ﬁ‘b&tween 45 and 49 grade, 5% (28) of the students scored between 40 and
44 gra 16) scored between 70-74 grade, while 12% (66) of the students failed
%‘4 etween 0 and 39). This implies that majority 40% (221) of the students scored
between 55 and 59 grade which shows that most of them have credit in English.

4.3 Presentation of Hypotheses

Hol: There will be no significant joint influence of school supervision (classroom

observation, classroom visitation, team teaching, teachers’ demonstration and individual

conversation) and parental factors (parental education, parental economic status and
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parental occupation) on academic achievement in English language among public
secondary school students in Oyo state, Nigeria

Table 4.4.1: ANOVA Table for Joint Influence of School Supervision (Classroom
Observation, Classroom Visitation, Team Teaching, Teachers’ Demonstration and
Individual Conversation) and Parental Factors (Parental Education, Parental
Economic Status and Parental Occupation) on Academic Achievement In English
Language Among Public Secondary School Students in Oyo State, Nigeria

N V\
ANOVA® s

Sum of Mean
Model Squares df Square F Sig.
1 Regression 79.376 2 39.688  10.738 .001°
Residual 3170.75 550 5.765
Total 3213.736 552

a. Dependent Variable: Academic Achievement

b. Predictors: (Constant), School Supervision, Parental Factors

Source: SPSS Computation 23.0 :\\\

F-value is significant at 0.05*

4.4.2 Model Summary of \Jeiit “Influence of School Supervision (Classroom
Observation, Classroom Visitatiobn, Team Teaching, Teachers’ Demonstration And
Individual Conversatien) and Parental Factors (Parental Education, Parental
Economic Status Angd\Parental Occupation) on Academic Achievement In English

Language Amo ' Secondary School Students in Oyo State, Nigeria
V 4 2
Model Summary
Std. Error of the
Model R R Square Adjusted R Square Estimate
1 3472 72 .63 1.92451

a. Predictors: (Constant), School Supervision, Parental Factors

Source: SPSS Computation 23.0
Table 4.4.1 and 4.4.2 shows the model summary and ANOVA of multiple regression

analysis for the joint influence of school supervision (classroom observation, classroom

visitation, team teaching, teachers’ demonstration and individual conversation) and
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parental factors (parental education, parental economic status and parental occupation) on
academic achievement in English language among public secondary school students in
Oyo State, Nigeria. From the Table4.4.1, that the F- value is significant at the p-value =
0.001 (F= 10.738, P<0.05) which is less than 0.05 and highly significant since p-value
(0.001< 0.05) at 95% confidence level. The F-test therefore rejects the null hypothesis
and it can be concluded that there exists variation in academic achievement in%’@h

language due to school supervision and parental factor. Which imp@ ool

supervision (classroom observation, classroom visitation, team T teachers’
demonstration and individual conversation) and parental fac& arental education,

parental economic status and parental occupation) sigsf influence students’

academic achievement. Also, the level of significan F-statistics means that the
regression model is a good fit of the data. The mmary on Table 4.4.2 shows the
R? value of 0.72which implies that 72° jon in academic achievement (dependent
variable) could be explained by %

parental factors). The remaini explained by other factors outside the model and

endent variables (school supervision and

the error term. The a \W value shows that 63% of the variance in teachers'

performance is ex :a only by the independent variables which are to be kept in the

model. This means that the remaining 37% could be a result of other predictors

include@ed to the model that do not have a significant prediction on academic

o

Ho2: There will be no significant relative influence of school supervision (classroom
observation, classroom visitation, team teaching, teachers’ demonstration and individual
conversation) and parental factors (parental education, parental economic status and
parental occupation) on academic achievement in English language among public

secondary school students in Oyo state, Nigeria.
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Table 4.4.3: Coefficients of Multiple Regression Analysis Relative Influence of
School Supervision (Classroom Observation, Classroom Visitation, Team Teaching,
Teachers’ Demonstration and Individual Conversation) and Parental Factors
(Parental Education, Parental Economic Status and Parental Occupation) on
Academic Achievement in English Language Among Public Secondary School
Students in Oyo State, Nigeria

Coefficients

Unstandardized Standardized

Coefficients Coefficients
Std.
Model B Error Beta t Sig.
1 (Constant) 3.250 15916 135 .000
School Supervision 714 130 271 3.628 .000
Parental Factors 12 .024 A10 1.125  .001
a. Dependent Variable: Academic Achievement \

Table 4.4.4 shows the coefficients of multiple r \ analysis for the relative elative
influence of school supervision (classr@b vation, classroom visitation, team
; .

teaching, teachers’ demonstration aan\)di

(parental education, parental e@ status and parental occupation) on academic

dual conversation) and parental factors

achievement in English lang XAmong public secondary school students in Oyo state,
Nigeria. The table Qt t the beta coefficient (B) and t-values for parental factors
(Beta=.110;t5 1 Qigniﬁcance =.001) and school supervision (Beta =.271; t = 3.628;
Significa @‘1) are significant at P>0.05. Because of this, the results show that the

i %1 academic performance in English Language can be explained by school

dlff@
su%/ision and parental factors, which means they are needed in the model.

Also, the low standard error values for parental factor (.024) and school supervision
(0.130) show that these predictors are very accurate in predicting English language
academic achievement in public secondary schools in Oyo State. T he positive B values

of. 714 and.112 for the predictors show that they have a positive relationship with
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academic achievement in English language. It means that parental factors and school

supervision had a positive effect on how well students did in English in this study.

The empirical value of the F-test, which was calculated, is 10.738, which is significant at
p=0.001. So, we can say that the F-test is statistically significant. The independents
variables (school supervision and parental factors) statistically and significantly predict
the dependent variable (academic achievement in English language). This mea \h%he
aim of the study, which was "To investigate school supervision and parefit %ors as
determinant of academic achievement in English language among% secondary
school students in Oyo state, Nigeria" was met. Since the test s%ﬁt}cally significant,

the null hypothesis should be rejected. So, the whole reg@(zbstatistically significant.
4.4  Discussion of Findings ®

This research investigated the influence ool supervision and parental factors as

determinant of academic achievemen%\lEnglish language among public secondary

school students in Oyo state, I@\ this study, respondents' demographic information

L )

(teachers and parents) v@&u ed, three research questions were answered, and two

hypotheses were tes@

Results of thgede aphic data analysis of teachers revealed majority of the teachers

61% ( ‘s‘@- female, while 39% (1404) are male. This implies there are more

fem v

within39-59 years of age, 30.1% (1082) who are within 18-38 years of age, while 3.3%

ers than male ones in Oyo State. Majority of the teachers, 66.7% (2401) are

(117) are 60 years and above. This shows that majority of the teachers are young and

probably, only very few are well advanced in age. Result also indicated that majority of

the teachers, 87.9% (3164) are married, 8.3% (297) are single, 1.9% (70) are divorced,

143



while 1.9% (69) of the teachers are separated. This shows that most of the teachers are
married.
Results of the study further showed that most of the teachers, 85.5% (3079) have the
Bachelor's degree as their highest form of degree, few of the teachers seems to have
advanced their education to the post graduate level as 14.3% (515) have PGDEwhile
0.2% (d) have master’s degree. This shows that the majority of teachers in Oyo s%
the basic and required qualification. A major fraction of the teachers, 69.2
% years of

within 16 years and above of teaching experience, 18.9% (681)

experience, 5.9% (214) has 6-10 years have experience, while %2{3) has 0-5 years

of experience. This result implies that Oyo State public ser@hools still have many

teachers who are well experienced in the teaching The above results is duly

supported by a study on "The effectiveness of_ t in Nigerian secondary schools:
The role of instructional leadership of %le"z. which reported that most teachers

were females,231(59.38%) compar t 1T male counterpart, 158 (40.62%).The study
e

also reported that majority of rs 67.87% of teachers have a Bachelor’s degree
(B.A/B.A (Ed.)/B. Ed/ /B Sc.), while 6.68% have the National Certificate
Examination (N CE@{( 10.80% are master’s degree holders. Only a small group (1%)
of teachers 1& ry schools have a doctorate degree (Ph.D.)>.However, In terms of

years 0% ce of teachers, larger percentage (31.88%) of teachers has between 6 and

of teaching experience as opposed 16 years and above in this study.

Restflt of demographic data analysis of parents showed that majority 87% (2350) of their
parents age fell within 39-59 years, 8.6% (233) of their parents are within 18-38 years,
while very few 4.3% (117) of the parents age are within 60 years and above. Also,
majority of the parents 84.4% (2278) are married, 7.5% (202) are divorced, 5.6% (151)

are still single, while 2.6% (69) of the parents are separated. The economic status of
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almost all 93.8% (2533) of the parents are at the middle-class level, few 6.2% (16) are at
the low-class level. Most the parents 53.7% (1451) have first degree (B.Sc./HND), 22.7%
(612) of the parents have only secondary school certificate (S.S.C.E), 14% (377) have
OND/NCE as their highest qualification while 9.6% (260) of the parents have a post
graduate certificate (M.Sc.). Majority of the parents 74.7% (2016) are civil servants, 20%
(589) are traders while 5.4% (145) of the parents have “other” occupations such a@{[e
company employees, bankers, mechanics, fashion designers, bricklayers, c %s and
nurses. This corroborates a study on “Impact of parental involve \ children’s
academic performance at Crescent International School, Bangkg?\%ﬁ{and” which gave
the report that majority of the parents 57% are below 50 @,\ 80% had a Bachelor's
degree, 90% had full time jobs®. \

Findings from research question one showed tha s of supervision is 'occasionally'

adopted by principals in public secondar@s in Oyo State, Nigeria. Having a mean
u

(x=2.38) which isfair. This corrob tegq; dy on “Relationships between supervision

and teachers’ performance and’at in secondary schools in Malaysia” Which shows

that most of the supervis p\ltices are at moderate level which should be improved?.
.

Also, the findings @s study oppose a work on “Principals’ Review of Teachers’

Records and& ence on Teachers’ Pedagogical Practices in Public Secondary

Schoolswd gchi State, Nigeria”™. The study reported that supervisory activities of

revd teachers' professional records were inconsistent by the majority of principals in

public secondary schools in Bauchi state, Nigeria.

Research question two showed parental factors that can affect the students English
language performance in public secondary as perceived by the student is on a average

level (x=3.05) which could be regarded as fair. However, some of the students opined
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“undecided” about some statements listed as majority are undecided on the statement

“parents coworkers can speak English language fluently”

Findings from research question three shows that 40% (221) of the students scored
between 55 and 59 grade, 25% (138) of the students scored between 60 and 64 grade,
10% (55) scored between 65 and 69 grade, 5% (28) of the students scored between 45 and
49 grade, 5% (28) of the students scored between 40 and 44 grade, 3% (

between 70-74 grade, while 12% (66) of the students failed (scored betw% d 39).

This implies that majority 40% (221) of the students scored betwee d 59 grade
which shows that most of them have credit in English. & \
Findings from hypothesis one (Hol) revealed a si (_Q influence of school

supervision (classroom observation, classroom %n team teaching, teachers’
demonstration and individual conversatlon) ntal factors (parental education,
parental economic status and parental tion) on academic achievement in English
language among public seconda gstudents in Oyo State, Nigeria(F= 10.738,
P<0.05). This result partly o ates the findings in a work on Relationship between
parental involvement academlc performance of senior high school students. The
results of the Q owed a significant positive relationship between parental
involveme educatlon and students’ academic performance. The Zero-order
)

correlat%e

0.477** respectively. Both are positive with significance or p-value = 0.001

cients obtained for Mathematics and English Language were r = 0.433**

which is less than alpha = 0.01, which implies that parental involvement was significantly
related to academic performance in Mathematics and English Language®. Also, this study
findings are in line with another study on “The Impact of Instructional Supervision on
Academic Performance of Secondary School Students in Nasarawa State, Nigeria”. The

study shows that regular instructional supervision using robust supervision strategies like
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checking of students’ notebooks, classroom visitation/inspection by school administrators,
checking teachers’ lesson plan/notes and inspection of teachers record keeping have
significant correlation with teachers’ performance and academic achievement of students
in Secondary Schools’.

Findings from hypothesis two (Ho2) revealed that there exists a relative influence of
school supervision (classroom observation, classroom visitation, team teaching, K@V{s’
demonstration and individual conversation) and parental factors (pare {&tion,
parental economic status and parental occupation) on academic achi% n English
language among public secondary school students in Oyo state ria, beta coefficient
(B) and t-values for parental factors (Beta =.110; t = l®niﬁcance =.001) and
school supervision (Beta =.271; t = 3.628; Significan —%M are relatively significant at
P<0.05. This is partly in line with a findings 4n“a study that revealed that most of the
respondents agreed that educational supe melped to improve quality of education. It
was revealed that the role of superyiso providing assistance to teachers, providing
feedback and providing of guida %d counselling services®. It also party supports the
findings of work on %ﬂ influence of instructional supervision on students’

.

academic performa@secondary schools in Makurdi Education Zone of Benue State,
Nigeria". Th& indicated that classroom visitation and classroom observation has

signifi nce on students’ academic performance in secondary schools in Makurdi

%@1 Zone of Benue State, Nigeria®.
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Chapter Five

Conclusion
This chapter covers a summary of the study's results, a conclusion,
recommendations, contributions to knowledge, and areas where more research needs to

be done.

5.1 Summary of Findings

This study investigated school supervision and parental factor@ﬁnam of

academic achievement in English language among public secondaty schgol. Findings of

the study revealed that majority of the teachers 61% (2196) a e whlle 39% (1404)
are male, Majority of the teachers, 66.7% (2401) a $ -59 years of age, 30.1%
(1082) who are within 18-38 years of age, wh @Q 117) are 60 years and above,
majority of the teachers, 87.9% (3164) ar% 3% (297) are single, 1.9% (70) are
divorced, while 1.9% (69) of the teach@ parated. Findings also showed that 85.5%
(3079) have the Bachelor's deg %heir highest form of degree, 14.3% (515) have
PGDEwhile 0.2% (d) have r?kq{/ degree. Also, 69.2% (2492) have within 16 years and
above of teaching ex § ,"18.9% (681) has 11-15 years of experience, 5.9% (214) has

6-10 yearshave e&)

also sh% ajority 87% (2350) of their parents age fell within 39-59 years, 8.6%

ce, while 5.9% (213) has 0-5 yearsof experience. The findings

ir parents are within 18-38 years, while very few 4.3% (117) of the parents
e w1th1n 60 years and above. Also, majority of the parents 84.4% (2278) are married,
7.5% (202) are divorced, 5.6% (151) are still single, while 2.6% (69) of the parents are
separated. The economic status of almost all 93.8% (2533) of the parents are at the
middle-class level, few 6.2% (16) are at the low-class level. Most the parents 53.7%
(1451) have first degree (B.Sc./HND), 22.7% (612) of the parents have only secondary
school certificate (S.S.C.E), 14% (377) have OND/NCE as their highest qualification
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while 9.6% (260) of the parents have a post graduate certificate (M.Sc.). Majority of the
parents 74.7% (2016) are civil servants, 20% (589) are traders while 5.4% (145) of the
parents have “other” occupations such as private company employees, bankers,
mechanics, fashion designers, bricklayers, contractors and nurses. Findings from research
question one showed that forms of supervision are 'occasionally' adopted by principals in
public secondary schools in Oyo State, Nigeria. Having a mean (x=2.38) whi w
Findings from research question two showed parental factors that can affe @ems
in English language in public secondary as perceived by the stude <pa average
(x=3.05) which could be regarded as fair. Findings from rese &;{eg‘[ion three shows
that 40% (221) of the students scored between 55 and 59 é& 0 (138) of the students

and 69 grade, 5% (28) of

scored between 60 and 64 grade, 10% (55) scored b&

the students scored between 45 and 49 grade, 52 of the students scored between 40

and 44 grade, 3% (16) scored between 70@3@6, while 12% (66) of the students failed.

Test of hypotheses reveal%%ﬁdﬁcant influence of school supervision and

parental factors on academixﬁl{i, ement in English language among public secondary

school students in Oyg=State, Nigeria, (F= 10.738, P<0.05). Also, there exists a relative

influence of sch grvision and parental factors on academic achievement in English

language a@ublic secondary school students in Oyo state, Nigeria.

5.2 %usion
1

Q Based on the study finding, it can be concluded that
Forms of supervision adopted by the public secondary schools in Oyo state, Nigeria
include; classroom observation, classroom visitation, team teaching, teachers’
demonstration and individual conversation. Also, forms of supervision are
'occasionally' adopted by principals in public secondary schools in Oyo State, Nigeria

which is fair.
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2. Parental factors that can affect the students in English language in public secondary
school in Oyo state, Nigeria include; parent education, parental economic status
and parental occupation. Also, these affect the students in English language in public
secondary on an average level (fair)

3. Level of academic achievement of English Language among public secondary school

5.3 Recommendations ®
The following recommendations are therefore put forth based @dings and

objectives of the study: Q \
1. Findings showed that forms of supervision areocc '%adopted by principals
&

in public secondary schools in Oyo Statﬂ§

upon. Principals should improve on fon% ervision in order to keep tabs on

how teachers conduct themselve@gir institutions and provide constructive
criticism for the developme fg@

2. It was also noted that lg¥e rental factors on academic achievement is average.

students in Oyo state, Nigeria is at average level.

is needs to be improved

dures and teaching strategies.

This can be im VNOH too. Parents should be actively involved in their
.
children's e@nal development, participate in their children's learning process
alongl‘% school and teachers, and uphold their parental duties by making
Qr children are given the best support possible during the learning process
e level of academic achievement of English Language among public secondary
school students is average as majority of the student scored credit grade in English
language. It is therefore recommended that the government, ministry and the
school do all they can within their powers to ensure that teachers are more
committed to their job as this could help better the academic performance of the

students they teach; and
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5.4 Contribution to Knowledge
1. Conceptually, this study gave a deeper and richer insight to the concepts that were

used in the study beyond that used in prior studies.

2. This study adds to the pool of empirical literatures by reporting the significant
influence of school supervision (classroom observation, classroom visitation, team
teaching, teachers’ demonstration and individual conversation) an %hl
factors (parental education, parental economic status and parenta& on) on

academic achievement thus bridging the gap in empirical lit§at

\
3. The findings of this study had provided benefit t( }hﬁovemment, parents,

teachers, and school administrators as it will h. to understand better the
academic achievement of students from %bectlve of the contribution of the
school supervision and parental inv. The finding also helped o to identify

factors and strategies to be us@ e school administrators to improve in the

supervision of students’ a% and academic progress.

5.5 Suggested Area&ur er Studies

The following ar ied for future research:
i.  The infl¥dgce of demographic information on the teachers an the parents was not
tak% onsideration in this investigation. Influence of variables such as gender,

educational level, years of teaching experience, marital status, economic status,

occupation should be investigated in further research

ii. In terms of the study population and the sector, public primary and junior secondary
schools, technical colleges as well vice-principals, could be utilized for further

research,
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1il.

1v.

This study employed descriptive survey research design and primary data, other types
of designs, secondary data can also be employed in other studies to arrive at the

findings and conclusion of the study.

Oyo State was used as the study area of this research. However, the results might

vary in other states. It is therefore necessary that the research topic (same variables)

be explored in other states of the nation. ®\
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Appendices

Appendix 1 - SPSS Computation Results (Raw Scores)

Gender
Valid Cumulative
Frequency | Percent Percent Percent

Valid Male 1404 39.0 39.0 39.0 \V\

Female 2196 61.0 61.0 100.0 g(,t

Total 3600 100.0 100.0 %\

\ \
r<\
Age
Frequenc Valid Cumulative
y Percent Percent Percent

Valid 18-38 years 1082 30.1 30.1 30.1

39-59 years 2401 66.7 66.7 96.8

60 years and 117 3.3 3.3 100.0

above

Total 3600 100.0 100.0

¢ Q)
Education
Valid Cumulative
Frequency | Percent Percent Percent

Valid - Bachelor’s 3079 855 85.5 85.5

degree

PGDE 515 14.3 14.3 99.8

M.Sc 6 2 2 100.0

Total 3600 100.0 100.0
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Teaching_Experience

Frequenc Valid Cumulative
y Percent Percent Percent
Valid 0-5 214 59 59 59
6-10 213 59 59 11.9
11-15 681 18.9 18.9 30.8
15 and \V\
2492 69.2 69.2 100.0
Above (&
Total 3600 100.0 100.0 &
& ~
A\
Marital
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Single 297 8.3 8.3 8.3
Married 3164 87.9 87.9 96.1
Divorced 70 1.9 1.9 98.1
Separated 69 1.9 1.9 100.0
Total 3600 100.0 100.0
Descriptive Statistics
Minimu | Maximu Std.
N m m Mean Deviation
My principal observes
me when I am teaching 3600 2.00 4.00( 2.9322 41016
English language
Anytime my principal
comes to class, he
t thod of
correets My memod ot 1 3600  2.00|  4.00| 2.9008 44591
teaching English
language after the
lesson
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The moment I start
teaching English

language, my principal

stands at the back of
the classroom to

observe my teaching
skills

It is only when students
perform below average

that my principal
comes to my class to
observe

Valid N (listwise)

3600

3600

3600

1.00

1.00

3.00

3.00

2.1083

2.0075

38075

37967

77

My principal observes me when I am teaching English language

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Occasionall 433 12.0 12.0 12.0
y
Often 2978 82.7 82.7 94.8
Mostly 189 53 53 100.0
Total 3600 100.0 100.0

Q\J

Anytime my principal comes to class, he corrects my method of

teaching English language after the lesson

Frequenc
y

Percent

Valid
Percent

Cumulative
Percent
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Valid Occasionall 554 15.4 15.4 15.4
y
Often 2849 79.1 79.1 94.5
Mostly 197 5.5 5.5 100.0
Total 3600 100.0 100.0

The moment I start teaching English language, my principal stands @
at the back of the classroom to observe my teaching skills \

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 87 2.4 2.4 2.4
ionall

Occasiona 3036|843 84.3 86.8

y

Often 477 13.3 13.3 100.0

Total 3600 100.0 100.0

\<§, N
@Q\
©

It is only when students perform below average that my principal
comes to my class to observe

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 246 6.8 6.8 6.8
Occasionall
. ceasiona 3081 856 85.6 92.4
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Often 273 7.6 7.6 100.0
Total 3600 100.0 100.0
Descriptive Statistics
Minimu | Maximu Std.
N m m Mean Deviation
My principal visits me
in class during English 3600 1.00 4.00( 2.7061 .63846
language lessons
It is only female
English language
3600 1.00 2.00] 1.1311 33757

teachers that my
principal visit in class
It is only when students
speak English language

. .. 3600 1.00 3.00( 1.8983 .30862
the principal visits my
class
It is only when students
make noise in English
language class that my 3600 1.00 3.001 1.2961 47216
principal visits the
class
Valid N (listwise) 3600

77

N
QQ

My principal visits me in class during English language lessons
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Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 159 4.4 4.4 4.4
Occasionall 041|  26.1 26.1 30.6
y
Often 2299 63.9 63.9 94.4
Mostly 201 5.6 5.6 100.0 \V\
Total 3600 100.0 100.0 @%

N

It is only female English language teachers that my principal visit in

class
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 3128 86.9 86.9 86.9
Occasionall 472|131 13.1 100.0
y
Total 3600 100.0 100.0

It is only when students speak English language the principal visits

my class
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 373 10.4 10.4 10.4
ionall

Occasiona 3220 894 89.4 99.8

y

Often 7 2 2 100.0

Total 3600 100.0 100.0

my principal visits the class

It is only when students make noise in English language class that



A\

Frequenc Valid Cumulative
y Percent Percent Percent

Valid Never 2560 71.1 71.1 71.1

Occasionall 1014|282 28.2 99.3

y

Often 26 7 7 100.0

Total 3600 100.0 100.0

Descriptive Statistics N
Minimu | Maximu Std.
N m m Mean Deviation

My principal ensures
that at least two
teach tedl
cac It TEperety 3600 1.00 4.00| 2.9214 34836
teach one topic in
English language per
week
It is only when students
perform below average
that my principal 3600|  2.00 3.00| 2.8561 35103
allows different
teachers to teach
English language
My principal assigned
English language to 3600 2.00 4.00( 3.0797 59172
more than one teacher
My principal ensures
hat all teachers in th
thataliteachersinthe f 50001 100l 200 13375 47292
school teaches English
language.
Valid N (listwise) 3600

My principal ensures that at least two teachers repeatedly teach one
topic in English language per week
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Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 7 2 2 2
Occasionall 350 9.7 9.7 9.9
y
Often 3162 87.8 87.8 97.8
Mostly 81 2.3 2.3 100.0 \V\
Total 3600 100.0 100.0 ®

It is only when students perform below average that my principal

allows different teachers to teach English language

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Occasionall 518 144 144 14.4
y
Often 3082 85.6 85.6 100.0
Total 3600 100.0 100.0

My principal assigned English language to more than one teacher

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Occasionall 498 138 138 13.8
y
Often 2317 64.4 64.4 78.2
Mostly 785 21.8 21.8 100.0
Total 3600 100.0 100.0




My principal ensures that all teachers in the school teaches English

language.
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 2385 66.3 66.3 66.3
ionall
Occasiona 1215|338 338 100.0
y
Total 3600 100.0 100.0

My principal corrects my teaching method while I am teaching

English language in the class

»

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 3193 88.7 88.7 88.7
ionall
Occasiona 47| 113 11.3 100.0
y
Total 3600 100.0 100.0

&

My principal dislikes when I only stand in a position to teach to

teach English language
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 157 4.4 4.4 4.4
ionall
Occasiona 778|216 21.6 26.0
y
Often 2665 74.0 74.0 100.0
Total 3600 100.0 100.0
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My principal encourages me to gesticulate while teaching English

language
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 359 10.0 10.0 10.0
Occasionall 357 9.9 9.9 19.9
y
Often 1633 45.4 45.4 65.3
Mostly 1251 34.8 34.8 100.0
Total 3600 100.0 100.0
RSN

My principal wants me to use play away method to teach English

language
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 2042 56.7 56.7 56.7
ionall
Sccamna 1558 433 433 100.0
Total 3600 100.0 100.0
N\

N
S

Q

O
N

Descriptive Statistics



Minimu
m

Maximu
m

Mean

Std.
Deviation

My principal corrects
my teaching method
while I am teaching
English language in the
class

My principal dislikes
when I only stand in a
position to teach to
teach English language

My principal
encourages me to
gesticulate while
teaching English
language

My principal wants me
to use play away
method to teach
English language

My principal
encourages me to ask
question from specific
students while teaching
English language

My principal wants me
to disallow chorus
answers while teaching
English language

My principal tells me
to encourage students
to individually ask
questions from me
when I am teaching
English language

3600

3600

3600

3600

3600

3600

3600

1.00

1.00

1.00

1.00

2.00

2.00

1.00

185

2.00

3.00

4.00

2.00

4.00

4.00

4.00

1.1131

2.6967

3.0489

1.4328

3.5111

3.5217

3.4631

31670

54647

91837

49553

.50492

59411

55762

4




My principal gives
gifts to students who

ask questions after each

English language
lesson

Valid N (listwise)

3600

3600

1.00

3.00

1.3847

50674

My principal encourages me to ask question from specific students
while teaching English language

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Occasionall 9 3 3 3
y
Often 1742 48.4 48.4 48.6
Mostly 1849 51.4 51.4 100.0
Total 3600 100.0 100.0

O

My principal wants me to disallow chorus answers while teaching

English language
Frequenc Valid Cumulative
y Percent Percent Percent
li ionall
Valid Occasiona 186 59 59 59
y
Often 1350 37.5 37.5 42.7
Mostly 2064 57.3 57.3 100.0
Total 3600 100.0 100.0

My principal tells me to encourage students to individually ask
questions from me when I am teaching English language

Frequenc
y

Percent

Valid
Percent

Cumulative
Percent
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Valid Never 7
Occasionall 01
y
Often 1730
Mostly 1772
Total 3600

2.5

48.1

49.2

100.0

2 2
2.5 2.7
48.1 50.8
49.2 100.0
100.0

My principal gives gifts to students who ask questions after each

English language lesson

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Never 2251 62.5 62.5 62.5
ionall
Occasiona 1313|365 36.5 99.0
y
Often 36 1.0 1.0 100.0
Total 3600 100.0 100.0
Student_Gender
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Male 707 26.2 26.2 26.2
Female 1993 73.8 73.8 100.0
Total 2700 100.0 100.0
N
Parents_Occupation
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Civil
ahd - Civi 2016| 747 74.7 74.7
Servant
Trader 539 20.0 20.0 94.6
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Others 145 54 54 100.0
Total 2700 100.0 100.0
Economic_Status
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Lower Class 167 6.2 6.2 6.2
ivhddle—mas 2533 938 93.8 100.0
Total 2700 100.0 100.0
Q(}‘
Highest Education
Valid Cumulative
Frequency | Percent Percent Percent
Valid SSCE 612 22.7 22.7 22.7
g's"/ HN 1451 537 53.7 76.4
MSec. 260 9.6 9.6 86.0
ND/N
]2 ¢ 377 14.0 14.0 100.0
Total 2700 100.0 100.0
v
Marital_Status
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Single 151 5.6 5.6 5.6
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Married 2278 84.4 84.4 90.0
Divorced 202 7.5 7.5 97.4
Separated 69 2.6 2.6 100.0
Total 2700 100.0 100.0
Age
Frequenc Valid Cumulative
y Percent Percent Percent
Valid 18-38 years 233 8.6 8.6 8.6
39-59 years 2350 87.0 87.0 95.7
60 years and 17| 43 43 100.0
above
Total 2700 100.0 100.0
Descriptive Statistics
Std.
N Mean Deviation
My parents can speak
English language 2700 3.6589 92810
fluently




My parents are
educated and are
literates.

My parents assist with
my English language
assignments.

My parents sometimes
communicate with each
other in English
language.

My parents understand
my syllabus in English
language and assist me
to read ahead.

My parents are buoyant
enough to pay for the
services of an English
language instructor,

My parents can afford
to buy me English
language textbooks and
visual materials.

My parents reside in a
neighborhood with
occupants who
communicates using
English language.

My parents
communicate to me
and others in English
language.

My parents’ neighbors

have children who can

study English language
with me in a group.

My parents have white
collar jobs

2700

2700

2700

2700

2700

2700

2700

2700

2700

2700

4.0285

3.2270

4.0622

2.3807

3.0407

3.6381

2.5678

2.1237

1.6500

3.2581

190

1.11289

1.32240

70291

90746

1.06504

.86243

1.01208

1.08078

.81987

1.05693




My parents
communicate with
English language at
their workplace.

My parents’ jobs give
enough time for their
aid with my English
language homework

My parents make
enough from their job
to buy me English

language textbooks and

literature texts

My parents’ coworkers
can speak English
language fluently.

Valid N (listwise)

2700

2700

2700

2700

2700

3.6993 54640
2.0667 1.19061
3.4233 1.07087 @
Q \
2.9548 30586 \
N\

Q

My parents can speakEnglish)language fluently
Frequenc Valid Cumulative
y Percent Percent Percent

Valid Disagree 584 21.6 21.6 21.6
Undecided 28 1.0 1.0 22.7
Agree 1813 67.1 67.1 89.8
if;(r’:egly 275|102 10.2 100.0

Total 2700 100.0 100.0
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My parents are educated and are literates.

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Disagree 511 18.9 18.9 18.9
Undecided 101 3.7 3.7 22.7
Agree 888 32.9 32.9 55.6
| V\
Strongly 1200] 444 44.4 100.0 %\
Agree <</
Total 2700 100.0 100.0 @

KW

My parents assist with my English language assignments.

Frequenc Valid Cumulative
y Percent Percent Percent

Valid ]S)tlr;zgrlei 261 9.7 9.7 9.7
Disagree 866 32.1 32.1 41.7
Undecided 46 1.7 1.7 43.4
Agree 1053 39.0 39.0 82.4
Strongly Agree 474 17.6 17.6 100.0

Total 2700 100.0 100.0

O

My parents sometimes communicate with each other in English

192

language.
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Disagree 196 7.3 7.3 7.3
Agree 1944 72.0 72.0 79.3
Strongly 560|  20.7 20.7 100.0
Agree




Total

| 2700 |

100.0|

100.0|

»

My parents understand my syllabus in English language and assist me to \(,

Q\\Y

read ahead. )
Frequenc Valid Cumulative
y Percent Percent Percent

Valid ]S)tlrs(:;ii 219 8.1 8.1 8.1
Disagree 1808 67.0 67.0 75.1
Undecided 99 3.7 3.7 78.7
Agree 574 21.3 21.3 100.0
Total 2700 100.0 100.0

My parents are buoyant enough to pay for the services of an English
language instructor,

Frequenc Valid Cumulative
y Percent Percent Percent

Valid Disagree 1300 48.1 48.1 48.1

Undecided 168 6.2 6.2 54.4

Agree 1054 39.0 39.0 93.4

trongl

Strongly 178 6.6 6.6 100.0

Agree

Total 2700 100.0 100.0
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My parents can afford to buy me English language textbooks and
visual materials.

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Disagree 522 19.3 19.3 19.3
Undecided 103 3.8 3.8 23.1
Agree 1905 70.6 70.6 93.7 \V\
wong NS
Strongly 170 6.3 6.3 100.0 <(,
Agree
Total 2700 100.0 100.0
\'< a
K
My parents reside in a neighborhood with occupants who communicates
using English language.
Frequenc Valid Cumulative
y Percent Percent Percent
Valid - Strongly 67 25 25 25
Disagree
Disagree 1875 69.4 69.4 71.9
Undecided 58 2.1 2.1 74.1
Agree 558 20.7 20.7 94.7
Strongly Agree 142 53 53 100.0
Total 2700 100.0 100.0

My parents communicate to me and others in English language.

Frequenc Valid Cumulative
y Percent Percent Percent
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Valid ]S)tlr;:;ii 82| 312 312 312
Disagree 1270 47.0 47.0 78.2
Agree 588  21.8 21.8 100.0
Total 2700 100.0 100.0

My parents’ neighbors have children who can study English language '%\2
with me in a group. \V

195

Frequenc Valid Cumulative
y Percent Percent Percent
Valid St 1
alid  Strongly 1345|498 49.8 49.8
Disagree
Disagree 1155 42.8 42.8 92.6
Agree 200 7.4 7.4 100.0
Total 2700 100.0 100.0
\ -
AN
My parents have white collar jobs
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Disagree 1038 38.4 38.4 38.4
Undecided 138 5.1 5.1 43.6
Agree 1313 48.6 48.6 922




Strongly
Agree

Total

211

2700

7.8

100.0

7.8

100.0

100.0

My parents communicate with English language at their workplace.

Frequenc Valid Cumulative
y Percent Percent Percent \V\
Valid Disagree 42 1.6 1.6 1.6 <<:\~
Undecided 805 29.8 29.8 31.4 @
Agree 1776 65.8 65.8 97.1
Strongly 77 2.9 2.9 100.0
Agree
Total 2700 100.0 100.0

AN

~N\

My parents’ jobs give enough time for their aid with my English
language homework

Frequenc Valid Cumulative
y Percent Percent Percent

Valid ]S)tlr;zgrz 1161|  43.0 43.0 43.0
Disagree 838 31.0 31.0 74.0
Undecided 89 33 33 77.3
Agree 584 21.6 21.6 99.0
Strongly Agree 28 1.0 1.0 100.0

Total 2700 100.0 100.0
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My parents make enough from their job to buy me English language

textbooks and literature texts

Frequenc Valid Cumulative
y Percent Percent Percent
i

Valid - Strongly 155 5.7 5.7 5.7
Disagree
Disagree 615 22.8 22.8 28.5
Agree 1792 66.4 66.4 94.9
Strongly Agree 138 5.1 5.1 100.0
Total 2700 100.0 100.0

N
My parents’ coworkers can speak English language fluently.
Frequenc Valid Cumulative
y Percent Percent Percent

Valid Disagree 190 7.0 7.0 7.0
Undecided 2442 90.4 90.4 97.5
Agree 68 2.5 2.5 100.0
Total 2700 100.0 100.0

Variables Entered/Removed?
Variables Variables
Model Entered Removed | Method

School Supe
rvision,
Parental Fac
tors®

.| Enter

a. Dependent Variable:Academic Achievement
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b. All requested variables entered.

Model Summary
Adjusted R | Std. Error of
Model R R Square Square the Estimate
1 3472 72 .63 1.92451
a. Predictors: (Constant), School Supervision, \V\
Parental Factors @%
N \
ANOVA®?
Sum of Mean

Model Squares df Square F Sig.
1 Regression 79.376 2 39.688| 10.738 .001°

Residual 3170.75 550 5.765

Total 3213.736 552
a. Dependent Variable: Academic_Achievement
b. Predictors: (Constant), School Supervision, Parental Factors

\{ o
¢ Q)
Coefficients®
Unstandardized Standardized
Coefficients Coefficients

Model B Std. Error Beta t Sig.
1 (Constant) 3.250 15.916 135 .000

(S)flh""l—s“pem“ 714 130 271 3.628|  .000

Parental Factors 12 .024 110 1.125 .001

b. Dependent Variable: Academic_Achievement
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Appendix 2- Instruments (Questionnaires) used for the Study
Research Questionnaire I

Dept of Arts and Social Science Education, Faculty of Arts and Education, Lead City
University, Ibadan, Oyo State.

Dear Sir/Ma,
Request to participate in a Research

carrying out a study on School Supervision and Parental Factors as Determi f
Academic Achievement in English Language among Public Secondary Schoo in
Oyo State, Nigeria. Your responses and cooperation are highly needed. Cogl3 thality to

your responses will strictly be adhered to. Your cooperation is highly sc&.

I am a Master Degree Student in the Department of Educational management and I am
Snfs i

Yours Faithfully,

The Researcher && \

\

Section A: Demographic Data(to be ans by Teachers)

School Supervision Indices Questionnaire (C

1. Gender: Male () e&QN) )

2. Age: 18-38 years () @59 years( ) 60 years and above ()

3. Marital status: Single Y\Married( ) Divorced () Separated ()

4. ienal qualifications: Bachelors degree () Masters Degree ()
&e ()

5 g experience: 1-5years( ) 6-10years( ) 10-15 years
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SECTION B: School Supervision Indices (to be answered by some teachers on
behalf of the principals to avoid biasness in responses)

Instruction: For each statement, please tick (\) the appropriate box in front of the
statements that describe your opinion (Tick (V) - Always (A) = 5, Mostly (M) = 4, Often
(O) = 3, Occasionally (OC) =2, Never (N) = 1.

5 |4 3 2 1
S/N ITEMS A M [O |OC|N
\
Classroom Observation %\ i
A9
1. My principal observes me when I am teaching \* W’
English language \\
2. Anytime my principal comes to class, he corrects 4 N
my method of teaching English language after the 4\ AN
lesson \ N
3. The moment I start teaching English language, N
principal stands at the back of the classroo \\

observe my teaching skills RN

4. It is only when students perform below @\tbat
my principal comes to my class to obserye

Classr Visifation

1. My principal visits me in class\duting English
language lessons

2. It is only female English ape’teachers that my
principal visit in class

3. | Itis only when studm&\k English language the

principal visits my ¢
4. It is only w tugients make noise in English
language class® y principal visits the class
C \) Team Teaching

1. My &in{?@'ensures that at least two teachers

re teach one topic in English language per
%)

2. is%enly when students perform below average that
y principal allows different teachers to teach

< Q\ nglish language

3.V | My principal assigned English language to more
than one teacher

4. My principal ensures that all teachers in the school
teaches English language.

Teachers Demonstration

1. My principal corrects my teaching method while I
am teaching English language in the class

2. My principal dislikes when I only stand in a position
to teach to teach English language
3. My principal encourages me to gesticulate while
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teaching English language

My principal wants me to use play away method to
teach English language

Individual Conversation

My principal encourages me to ask question from
specific students while teaching English language

My principal wants me to disallow chorus answers
while teaching English language

My principal tells me to encourage students to
individually ask questions from me when [ am
teaching English language

My principal gives gifts to students who ask
questions after each English language lesson
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Research Questionnaire 11

Title: Parental Factors Indices Questionnaire (PFIQ)

Dept of Arts and Social Science Education, Faculty of Arts and Education, Lead City
University, Ibadan, Oyo State.

Dear Sir/Ma,

Request to participate in a Research

Oyo State, Nigeria. Your responses and cooperation are highly neede tiality to
your responses will strictly be adhered to. Your cooperation is highl&

Yours Faithfully, &

The Researcher \§V
SECTION A: Demogra@(ormaﬁon of Parents (to be answered by the students

for the study) QQ

1. Gend%X Male( ) Female( )
2. A % years () 39-59 years( ) 60 years and above ()

%ﬁl status: Single ( )Married ( ) Divorced ( ) Separated ()
ccupation: Civil Servant () Trader ( ) Others( )

¢ Economic Status: Lower Class () Middle Class () Upper Class ()
6. Highest educational qualifications: BachelorsDegree () Masters
Degree () Mphil/PhD Degree ( )
Others (please specify)
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Section B: Parental Factors on the Students (to be answered by the students' so as to
avoid biasness in responses)

Instruction:For each statement, please tick (V) the appropriate box in front of the
statements that describe your opinion (Tick (V) SA=Strongly Agree (5), A=Agree (4),
U=Undecided (3), D=Disagree (2), SD=Strongly Disagree (1).

5 4 3 2 1
S/N | ITEMS SA |A |U |D g\
N
Parent Education ~
1. My parents can speak English language fluently RGN
2. My parents are educated and are literates. Nt
3. My parents assist with my English language AN
assignments. R &*‘ AN
4. My parents sometimes communicate with each c_\\ )
other in English language. QAN
5. My parents understand my syllabus in English \\(y i
language and assist me to read ahead. \\\X
X
Parental Economic Statu$, \.J
1. My parents are buoyant enough t Nr the
services of an English languagd/ind¢ristor,
2. My parents can afford to b &Epglish
language textbooks and wistial materials.
3. My parents reside in adieiyibothood with
occupants who comﬁsKn/ es using English
language.
4. My parents ¢ iCate to me and others in
English langua
5. My parents’ nre#ghbors have children who can
study'EnglisH language with me in a group.
L)
NN Parental Occupation
1. My parents have white collar jobs
\N y parents communicate with English language
Q at their workplace.
3. My parents’ jobs give enough time for their aid
with my English language homework
4. My parents make enough from their job to buy
me English language textbooks and literature
texts
5. My parents’ coworkers can speak English
language fluently.

Threshold value: Mean of 1-3.0 = low; mean of 3.1 - 4.5 = Average and mean of 4.6 and above = high
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Research Questionnaire 111
Title: Academic Achievement in English Language Test (AAELT)
This is a fifty (50) English language questions which are to be answer by the senior
secondary school (SSS 2) students to assist in this study. The score of the student will
only be used for the purpose meant for and will surely be treat with utmost confidentiality.

Instruction: Kindly choose any option of your choice from options A-D. The duration for
the test is fifty minutes (50 minutes).

ENGLISH LANGUAGE ACHIEVEMENT TEST

1. Obi’ s family is known for their audacity, so one is sur@%t

hiS ...........................
A. Cowardice \b
B. Irritability %
C. Moodiness Q\
D.

Insolence c\

2. Bayo is careless in his ways while Tayo
A. Lovable {(,

B. Meticulous \*
C. Difficult ®
D. Reserved \
3. In this country, the law a 4}\‘5 rmed robbery is stringent
whereas that against smok@ public places is =eeeeeeeeceneeceeeens ..

A. Accurate
B. Complex V\
C. Lax \<§/
D. Easy %.
4. The purpo Qe Ucation is to facilitate progress, not
It.

£ seevees ge« ....... )
A.‘Kf t
Qm ede
% tampede
Q . Restrain

hese days, many people concentrate on temporal things to the
detriment Of the .................. .

A. Tangible

B. Durable

C. Unchanging

D. Spiritual

6. While your parents are sseseeeeesereeccecces ., mine are liberal in their

views.

A. Strict
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B. Intimidating
C. Conservative
D. Discerning

7. The judge expected direct answers but the accused was =sseseeeeeeeees ..

A. Tllusive
B. Secretive
C. Delusive
D. Evasive

8. Kofi is generous, whereas his wife is eeeeeeeeccercccccccence.

A. Sparing
B. Stingy
C. Unkind
D. Harsh

9. His manners are uncouth, while his wife’ s are’\*'\' """"""" ..

Clever
Classic
Refined
Purified

S 0w =

A\
&
S

10. The peak of mount Everest i@( six miles from
i-ts ..................... .

Base Q
Depth ((?\

Source

SR

A. Cl
B.ADro

ui-te oooooooooooo ..

. Root Q
11. The recen ‘pod in some countries have ee-eeeeeeeeece- . Many lives.
hed
d

<Z:j$u ied
% njured
<::§F oes not smoke so the gift of an ashtray will not be

A. Admirable

B. Applicable
C. Appropriate
D. Attractive
13. The reviewer did an excellent job at the book <==eeeeeeee- .
A. Launch
B. Premier

C. Session
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D. Briefing
14. The governor field an «=-=+--- against the ruling of the tribunal.
A. Injunction
B. Objection
C. Application
D. Appeal
15. At the terminus all passenger on the train will have to <=eeereeeeeece-
A. Alight
B. Disembark

C. Descend %\2
D. Dismount <y
16. Reading the «eeeeeeeeceeee- .. of the famous king one wou%&& at he

had many things to hide.

A. Memoirs \ \
B. Chronicles \\
C. Life %:')

D. Monument &(,
17. The smaller boys had always drawn ba fear when the bully
raised a fist, but this time the&3§> AIRIIEITETIREE
A. Advance \

Agree

Retaliate (\&

. Recoil

18. The old man pray f@) ................. of his since before he died.
Omission \/

Commi s

o O w

S 0w =

Remi
19. Inflﬁéﬁs caused the cost of goods to seseeeeereeesecees .
QS alate
% scend
Q . Intensify

§ D. Progress
0. The economy of the economy has remained ---eseseeeeeeeeeeeees despite the
crisis
A. Strong
B. Realistic
C. Tough
D. Firm

After each of the following sentences. A list of possible interpretation
that is most appropriate for each sentence
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21. The principle raised eyebrows at the student’ s explanation. This
means that the principle
A. Was happy about the explanation
B. Rejected the explanation
C. Considered the explanation
D. Was surprised by the explanation
22.Mary made a clear breast of everything. This means that Mary
A. Won everyone over
B. Told the whole truth

C. Did everything efficiently @2

D. Changed the way things were done

23.Had it not rained, I would have visited you. This m@@

A. 1 visited you even through it rained

B. It did not rain and so I visited you &\
C. It rained so I did not visit you C\\

D. Because it did not rain I visited
24.1 hadn’ t finished talking to Halima, _w e snapped my head off.

This means that she \
A. Gave me a sharp slap s
B. Rudely interrupted me \

C. Hissed at me
D. Ordered me to stop telklwmg

25.Franca’ s behavior t WS£E>IE“@Id leaves much to be desired. This
means that franca’ %EEFG ior was

A. Unsatisfact

B. Appreci d .
C. Com le
D. Uhé;rj ed
26. The v&ﬁ; truly had his heart in the right place. This means
t as

ind and considerate
Q . Sharp and thorough
<::> C. Simple and modest

D. Focused and direct

27.0nly teacher could afford a car. This means that
A. Teacher could afford a car and nothing else
B. Teacher and nobody else could afford a car
C. Teacher and order could afford a car
D. Few teachers could afford a car

28. The night watchman was given a marching order because of his

negligence. This mean that he was
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Promoted
Dismissed

O W=

Counsel
D. Suspended
29.My friend is as dull as ditchwater. This means that my friend is
A. Dark in complexion
B. Extremely boring
C. Not intelligent
D. Not a troublemaker

30. The director sees Tim as the joker in the pack. This mea@a\

director considers Tim to be

A. Unpredictable %\%

Humourous

B.
C. Nonchalant \ \
D. Unimportant \\

From the words lettered A-D below each of the o ng sentences, chose
the word or group of word that is nearest EQ:%FE ng to the underlined

word as its used in the sentence. @

31. The president of the student u@&;z id it was strategicto boycott
a

classes to press home thei {ﬁqk
A. Acceptable <\

B. Ethical Q
C. Practical V\
D. Tactical

s>’the political parties were one of the steps

32. The proscri
A. LaQQ*g
B.% ion
Qa ning
% emoval
Q@ar ers sometimes go through the frustrating experience of having

o watch their produce rot.
A. Disheartening
B. Dismaying
C. Annoying
D. Frightening

34. The acrobatic displays left the spectators stunned
A. Amused
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B. Enticed
C. Astonished
D. Elated
35.Binetou looked quite resplendentin that red dress.
A. Expensive
B. Stunning
C. Respectable
D. Conspicuous
36. It is foolish to depend entirely on mundane thing.

A. Imported %\V\
B. Material <<,

C. Attractive \%

D. Expensive %

37.0nly apragmatic approach will solve this probleim \
A. Constant

B. Careful %c_}
C. Practical &(/
D. Drastic \
38. The governor_rebutted all the al@v against him.

A. Rejected \
B. Removed ’\
C. Revoked &\J
D. Refuted Q
39. he was jailed for @t@ to obey the court injunction
A. law QJS\:\\\/

B. order .

C. fin <:2\

D.}ﬂfifiE}ﬁg

40.Thev¢$1{i nk made funds available to the government for poverty
a g::gt on.

eduction
Removal

Q C. Termination

D. Elimination

From the words or group of words lettered A to D, choose the words or
group of words that best completes each of the following sentences.

41. The two players protested against the <e-eeeceeereece-
A. Fitness twice-weekly practice
B. Practice fitness twice-weekly
C. Twice—weekly practice fitness
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D. Twice—weekly fitness practice

42, If T eevevecencecees what actually happened, I would have punished him.
A. Had heard
B. Have had
C. Had had
D. Have heard
43. She was certainly going to the cinema, =sssseeeer e
A. Isn’ t she
B. Isn” t it
C

. Wasn’ t it %\2
D. Wasn’ t she @V

44, Their eeeeeeceecesce- .. house is by the side of the roa
A. Father-in-law’ s %

B. Father’ s—in—law \
C. Fathers’ —in—law \
D. Father—-in—laws %c_)

45, He ceevevereceeces . His ideas very clearly_a ﬁ(} ings.

A. Puts out
B. Puts across s
C

. Puts away \
D. Puts in \’%
46. Remember to return it to AQEEI ------------ . Hers.
A. Is

B. It’ s ‘£§E;>
NG
D. ~:\\h
47. 1 want to Q your religious seeeeeeeeeeeces .,
Qe 1efs
% elieves

e student did the assignment, but not -------e---- the way I had
Q expected.
A. Just
B. Quite
C. Hardly
D. As
49.Bola invited joe and -eceeeeeeee- . To the show.
AT
B. Myself
C. Me

210



D. Himself

50. Highlights «s+=+++--.. the ev

A. Of
B. For
C. In
D. On

ents will be televised today.
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Pictures of Researcher during administration of the Instruments
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Pictures showing the researcher with teachers administering the questionnaire
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Picture showing the students writing the ex gad€mic achievement test
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Abstract

This study investigated school supervision and parental factors as determinants of
Academic Achievement in English Language among public secondary school students in
Oyo State as literature show paucity of studies on the subject matter. Dearth of study on
joint influence of school supervision and parental factors on academic achievement in
English language was the gap filled. The studies were guided by social cognitive and
ecological system theories. Three research questions and two hypotheses were formulated.
Descriptive survey research was adopted. Study population comprised of all principals
(625) and teachers (14508). Sample size consisted of 3653 teachers and 276 prin

Two self-constructed questionnaires — school supervision indices Questionna:

and parental factors indices Questionnaire (PFIQ) were used. A self-c % test
Academic Achievement in Englis Language Test (AAELT) was used. D ed were
analyzed using descriptive and inferential statistics. Results showed fc@i supervision
is occasionally adopted by principals in public secondary schoo Oyo state (x=2.38)
fair. Results showed parental affecting English Language
public secondary schools is on average level (x=3.05) fair.
of students scored between 55 and 59 grade showed th
in English Language. results revealed significant j
parental factors on Academic Achievement in Language (F=10.738, P<0.05).
Result revealed a relative influence of scho ervision and parental factors on
academic achievement in English Langua, ong public secondary school students in
Oyo State (Beta=.110; t=1.125; signi =.001). Parental factor and (Beta =.271;
t=3.628; significance = .001) of schg lm\rision are relatively significant at P<0.05. it
was therefore recommended that teacher’s supervision should improve upon, parents
should be actively involved i ~children educational development and Ministry of
Education should ensure tea&% e more committed to their job.

ce of students in
howed that 40% (221)
the students have credit

of school supervision and
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