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Chapter One
Introduction
1.1 Background to the Study
Work performance can be defined as the level to which the workers or employees
are committed, dedicated and responsible to discharge their duties'. In this study, work
performance refers to the extent to which lecturers are committed to pedagogical delivery
and display of moral uprightness and academic excellence in the teachi fession.
Lecturers work outputs therefore involves the overall ability of the t@(gp exhibit the
right attitude to work, be committed and dedicated to the teachi les while making
deliberate efforts toward the attainment of educational goal@%@'ectives. The indicator
of lecturers’ performance is evaluated in his or her ab to make deliberate effort to
enhance students’ academic performance, poss %&d display of in-depth knowledge
of his or her subject matters. He should al@ole to carry out presentation of lesson in
a well-organised manner, effective gkw%oom organisation and control, participation in
the school curricular activities, r{éﬂ)}rity and punctuality in the school, maintenance of
good interpersonal relation’s@with subordinates and superiors; others include discipline,
motivation and couns}@ of students and compliance to lecturers’ professional code of

conduct amor{:éﬁ*s&
W

erformance can be seen as execution, conduct, compliance or conformity
wi%%ed decisions or directives issued by a super-ordinate or demanded by the
institution or establishment. This shows that performance of any job must be according to
the pattern set performing such tasks. Lecturers’ performance is a judicious devotion and
dedication to the achievement of standards within and outside the institution setting® 2’ It

has been discovered that workplace environment impacts on lecturers’ performance
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positively and negatively and if the environment is tense, the lecturers get demotivated
and their performance also affected. Therefore, poorly designed work patterns, insecurity,
unsuitable authorities, poor leadership style, lack of appreciation and lack of personal
decision-making opportunity also impact on the lecturers’ performance.
Lecturers’performance can be seen as an individual level variable or something a single
person does. Therefore, a lecturer’s performance is determined during perfogmance

interviews*. OQ

Lecturers” work performance involves preparing and deliyert f lectures,

supervision of students in industrial training, final year project graduate students,
marking assessments and grading of scripts. Other funct@%lude development and
promotion of innovative teaching methods, consultatio h students and production of
teaching materials for students. Research role i %s carrying out investigations on
identified problem(s), presentation %%dings of such investigations in
conferences/seminars and publishirlgs@n ings in journals and/or text books. The third
role involves rendering services‘gg‘)}to the school and the community at large. Such
services include heading a’d@tmen‘[, faculty, committee, external supervisor, advisor of
student societies, me@s of other recognised committees at departmental, faculty and
university lev, .S\K le; sports, graduation, convocation and so on. A study states that
teaching é@research are the core functions of a lecturer and their quality can be
impro y hiring the best scholars and empowering them with good incentives®>.
However, there are so many factors that can influence work performances among which
are environmental factors and curriculum. This study therefore considers environmental

factors such as home and school environmental factors and 2020 reviewed Social Studies

curriculum in colleges of education in Nigeria.
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Environmental factors refer to the physical, social, and cultural conditions in
which individuals operate®. These factors can have a significant impact on the work
performance of lecturers in colleges of education. In this study, theresearcher explores the
concept of environmental factors and how they can influence the work performance of
lecturers in colleges of education. Physical environmental factors are the physical
conditions in which an individual works. In colleges of education, the physical
environment includes the classroom, lecture halls, and other facilities. hysical
environment can impact the work performance of lecturers by creati &)ﬁortable or
uncomfortable work environment. For example, a poorly venti sSroom can cause
discomfort and reduce the concentration level of the lec %}uch can lead to poor
teaching performance.Social environmental factors% the relationships between
individuals in the workplace’. In colleges o e%%on, lecturers work in a social
environment that includes colleagues, stu. administrative staff.

N\

The social environment ca.n’&t the work performance of lecturers through
social support, collaboration an&gbmal conflict. Social support from colleagues and
administrative staff can en}ﬁ\r& the work performance of lecturers, while social conflict
can negatively impac}gir work performance 8. Cultural environmental factors are the
values, belie .a?\&\n s that shape the behaviour of individuals in the workplace. In
colleges %ducation, cultural factors can affect the work performance of lecturers
thl@rganisational culture and diversity. Organisational culture can affect the work
performance of lecturers through shared values, beliefs, and norms. For example, if an
organisational culture values innovation, lecturers are more likely to engage in innovative

teaching practices. Diversity can also impact the work performance of lecturers by

influencing how they interact with students and colleagues from different cultural
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backgrounds!®. In this study, environmental factors are grouped into two. These are
school and home environmental factors.

Home environmental factors such as home location (close to the institution or far
from the institution) and Marital Status (Married, Single, Divorced, Widow or Widower).
The location of a lecturer's home can impact their work performance in various ways, as
it affects many aspects of their life. Let's examine how living close or far frx the
institution can influence their work performance in Nigeria.Living close to titution
can offer some advantages to lecturers. For instance, they may have K&Ley and shorter

commute to work, which can reduce stress and increase prod@

readily available when needed for meetings, emergencie@ extra work assignments,

hey can also be

which can increase their visibility and build bett@pport with colleagues and
supervisors.Additionally, living close to the '\@ﬁon can enhance job security,
particularly in cases where there are limito%%pportunities in the area. This is because
living close to the institution give.s&mpression that the lecturer is committed and
invested in their work, which Q@ increase their chances of retaining their job or
securing promotionle.On’t her hand, there are also potential disadvantages to living
close to the institutio\bor instance, the lecturer may experience boundary issues and
may find it cl@i‘&m to separate their work from their personal life. They may also face
pressure tc@rk beyond normal working hours, as they can be easily contacted for work-
rel e(%ctlvities. Also, they may have a limited social life outside of work, as they may
not be able to explore other neighbourhoods or engage in leisure activities elsewhere!!?°,
Living far from the institution can also impact lecturers' work performance in
different ways. One of the potential benefits is that the lecturer may have a better work-

life balance, as they can easily separate work from their personal life. This can help them

avoid work burnout and increase their job satisfaction. Furthermore, living far from the
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institution can enable lecturers to explore other neighborhoods and engage in leisure
activities that are not available within the vicinity of the institution. This can help them
achieve a better work-life balance, improve their overall well-being and reduce stress
levels.However, living far from the institution can also present some drawbacks!'?. For
instance, the lecturer may experience more extended commute times, which can impact
their energy levels, increase fatigue and reduce productivity. They may also have {imited
access to the institution and its facilities, which could hinder their abilityQQreadily
available for meetings or work-related assignments. Moreover, ngar from the
institution may also reduce job security, particularly if there ar @ job opportunities
available in the area. This is because the lecturer may be Qﬁas less committed to
their job and more prone to switching jobs if a better o@rises. The influence of home
location on work performance for lecturers in co&é@% education in Nigeria is complex.
While living close to the institution m@r some benefits, living far from the
institution may also have some ad.v@‘. Therefore, it is important to consider the
specific circumstances of each leaﬁl%r when determining how their home location may
influence their work perfor’r@%

The marital s@of lecturers in colleges of education in Nigeria can have both
positive and @ffects on their work performance.Married lecturers may have more
stability ir@ir personal lives, which can translate into more stability in their work lives.
Th@qc more likely to have a steady routine, which can help them manage their time
and workload more effectively. Additionally, they may have the emotional support of
their spouse, which can help them deal with stress and challenges in the workplace.
However, married lecturers may also have more responsibilities outside of work, such as

caring for children or elderly relatives, which can affect their availability and focus on

work!4,
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Single lecturers may have more flexibility in their schedules, which can allow
them to dedicate more time and energy to their work. They may also have fewer
distractions or obligations outside of work, which can help them stay focused and
productive. However, single lecturers may also experience feelings of isolation or
loneliness, which can affect their motivation and job satisfaction. Divorced lecturers may
experience a range of emotions, including stress, anxiety, and sadness, which can affect
their work performance. They may also have additional responsibilities, suc Qring for
children or managing finances, which can add to their workload and reglyvels. On the
other hand, divorce may also bring a sense of freedom and i dence, which can
translate into increased motivation and productivity. 0§

Widowed lecturers may experience intense gr@\d emotional distress, which
can affect their ability to focus and perform wel (@( They may also have additional
responsibilities, such as caring for childre&@rbnaging finances, which can add to their
workload and stress levels. Howev.es&te widowed individuals may also experience a
renewed sense of purpose or mo'ﬂs‘a\ion, which can help them excel in their work. The
marital status of lecturers Il®leges of education in Nigeria can have both positive and
negative effects on théibork performance!. Apart from the home environmental factors,
the study als(iiéue on some school factors such as availability, school safety and
leadershipéle.

\/Qﬁme availability of infrastructure facilities plays a crucial role in the work
performance of lecturers in colleges of education in Nigeria. Infrastructure refers to the
basic physical and organisational structures and facilities needed for the operation of a
society or enterprise. These facilities can range from the physical infrastructure such as
buildings, classrooms, libraries, laboratories, and equipment to the organisational

infrastructure such as policies, procedures, and management practices. The lack of
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infrastructure facilities in colleges of education in Nigeria has been a significant challenge
facing lecturers. The impact of this on lecturers' performance cannot be overemphasised.
It affects the quality of teaching and learning. Poor infrastructure can lead to
overcrowding, inadequate teaching materials, and insufficient learning resources. These
factors make it difficult for lecturers to effectively deliver their lectures and for students
to learn and comprehend the subject matter. Secondly, it affects the morale\of the
lecturers'®. When lecturers work in an environment where infrastructure is i uate, it
can cause frustration and demotivation. The absence of basic facilities &Lﬁﬁ electricity,
water, and internet connectivity can lead to lecturers being u o access relevant
information and prepare adequately for lectures, thereby af &helr work performance.
Furthermore, it affects the retention of lecturers. The @ce of infrastructure facilities
can make it challenging to attract and retain hi %q%liﬁed and experienced lecturers.
This is because they may seek out better@d institutions that provide a conducive
N\

teaching and learning environment. 'g&/allability of infrastructure facilities in colleges
of education in Nigeria has a s é&ﬁ@mt impact on the work performance of lecturers. It
affects the quality of teachi nd learning, the morale of lecturers and the retention of
highly qualified staffﬁb

Schoo(/sg{%&y is an essential aspect of education that may likely affect work
performan@f lecturers in colleges of education in Nigeria. School safety is the process
of @g a safe and secure environment within and around educational institutions that
ensure the physical, psychological, and emotional well-being of all students and staff. In
this context, the focus will be on how school safety influences the work performance of
lecturers in colleges of education in Nigeria. School safety can be said to positively
influence the work performance of lecturers in colleges of education in Nigeria. When the

school environment is safe and secure, lecturers are more likely to feel comfortable and at
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ease in their work. This can translate into increased job satisfaction and motivation,
leading to improved performance. For instance, a lecturer who is teaching in a secure
environment without fear of being robbed, attacked, or harassed will have peace of mind
to focus on his/her job and deliver quality lessons. Similarly, school safety can enhance
lecturers' productivity in colleges of education in Nigeria. A safe and secure environment
can reduce the number of interruptions and distractions that can impede the teac& and
learning process. Lecturers can deliver their lessons without fear of beingedisripted or
interrupted by security threats such as burglary or unrest. This cj{&yt in higher
productivity, efficiency and better outcomes in the classroom'®, Q

Furthermore, school safety can promote a positive v@ﬁre and foster positive
relationships among staff in colleges of education i geria. When the safety and
security of all staff are prioritised, it can create @%f unity and collaboration among
colleagues. This can lead to a positive w %ure where staff support one another and
work together to achieve common .gg&lt can also lead to better relationships between
lecturers and their students, lea@ to increased student engagement and improved
learning outcomes. Howe’@,&inadequate school safety measures can have negative
impacts on the work%rmance of lecturers in colleges of education in Nigeria. When
schools are rﬁ;{%ecturers may feel anxious, stressed, and demotivated, leading to
poor perfi nce. Insecurity can also lead to absenteeism among lecturers, which can
aff@e quality of education provided to students. In all, school safety is an essential
aspect of education that influences the work performance of lecturers in colleges of
education in Nigeria. When schools are safe and secure, it can lead to positive impacts on
lecturers' job satisfaction, productivity, efficiency, and relationships with colleagues and

students'®. Therefore, it is essential for educational institutions to prioritised the safety
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and security of their staff and students to create an environment conducive to learning and
productivity.

Leadership style is a crucial factor that can influence the work performance of
lecturers in colleges of education in Nigeria. Leadership style refers to the approach used
by leaders to manage and direct their subordinates, and it can affect the behaviour,
attitudes, and performance of employees. In this context, the researcher critically examine
how leadership style can influence the work performance of lecturers i eges of
education in Nigeria.for instance, the autocratic leadership style can ggyjy influence
the work performance of lecturers in colleges of education in Ni Autocratic leaders
make decisions without consulting their subordinates and u@te authority to direct and
control their actions. This leadership style can lead cturers feeling demotivated,
disengaged, and unsupported. They may feel h %Qy have no input in the decision-
making process and their opinions are not(@% This can lead to poor performance, low
job satisfaction, and high turnover {@imilaﬂy, the democratic leadership style can
positively influence the work per%@nce of lecturers in colleges of education in Nigeria.
Democratic leaders involx’@ir subordinates in decision-making and seek their input
before making decisiﬁ% is leadership style can lead to lecturers feeling empowered,
engaged, and@ tad. They may feel like their opinions matter, and they have a say in
the directé of the institution. This can lead to increased job satisfaction, higher
pep% ce, and lower turnover rates. Also, the transformational leadership style can
also positively influence the work performance of lecturers in colleges of education in
Nigeria. Transformational leaders inspire and motivate their subordinates by providing
them with a vision and guiding them towards achieving it. This leadership style can lead

to lecturers feeling motivated, engaged, and committed to their work. They may feel like
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they are part of a larger purpose and are working towards a shared goal. This can lead to
increased performance, higher job satisfaction, and lower turnover rates?!.

However, the laissez-faire leadership style can have negative impacts on the work
performance of lecturers in colleges of education in Nigeria. Laissez-faire leaders are
hands-off and provide little guidance or direction to their subordinates. This leadership
style can lead to confusion, lack of direction, and poor communication among lect&rs. It

can also lead to a lack of accountability and poor performance, as ther@o clear
guidance or expectations set?. (/

The second independent variable in this study is r; Social Studies

curriculum. This is a critical examination of academic p@ es for the purpose of
optimising student learning experiences led collaborati by academic staff who teach
within the programme. In the colleges of Educ iﬁé%rriculum is reviewed in five (5)
years interval. The latest review was d%%2020 with the following changes and
amendments: Reduction of studenss,&ses total graduation units from 38-24 credits,
reduction of 200 level 2 semes&&mrses from four to one, changing of most of the
courses to elective status, .ro@val of SOS 123 “Origin and Nature of Man”, removal of
SOS 125 “ Man and }bfvovemment”, removal of SOS 224 “Law Related Education”,
removal of SQ@racticum of NERDC National Curriculum”, removal of SOS 213
“Social St@s Research Methods and Statistics”, removal of SOS 214 “Field Trip from
the@)rginimum Standard, removal of SOS 225 “Transportation and Communication”,
removal of SOS 323 “Social Institutions” and removal of SOS 324 “Globalisation”.

The curriculum review described here can have a significant impact on the work
performance of lecturers in colleges of education. By optimising the student learning

experience through a collaborative approach, academic staff can improve their teaching

skills and methods. The changes and amendments made to the curriculum can also affect
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how lecturers approach their teaching and assessment practices. The reduction of the total
graduation units from 38 to 24 credits may likely have implications for the amount of
material covered in each course and the level of depth and breadth of knowledge students
are expected to attain. This change can impact the workload of lecturers, as they may
need to revise their teaching materials, assessments and grading criteria to reflect the new
curriculum?328, *

The reduction of 200 level 2nd semester courses from four to one anging
most of the courses to elective status can provide opportunities for 1 tugryto focus on
teaching their areas of expertise. However, it also means that le may need to teach
courses outside of their areas of expertise, which can be c % This can also brings
redundancy on the part of some lecturers in the depe@nt since they may not have
enough courses to teach. b’bQ

The removal of specific courses %%SOS 123 “Origin and Nature of Man”,
SOS 125 “Man and His Govemrrle@s 224 “Law Related Education”, SOS 212
“Practicum of NERDC Nation&lc‘&lrriculum”, SOS 213 “Social Studies Research
Methods and Statistics”, S’@M “Field Trip from the NCE Minimum Standard”, SOS
225 “Transportation ﬁbiommunication”, SOS 323 “Social Institutions” and SOS 324
“Globalisatio(..;ﬁmh same vein, some courses units were reduced from two to one, not
only that, @s of some courses were equally changed from compulsory to elective.

\/ the above can affect the content of courses and change the focus of the
curriculum. These changes can require lecturers to update their course materials and
teaching methods accordingly. Overall, the curriculum review can provide an opportunity
for lecturers to improve their teaching skills, but it can also require them to adapt to
changes in the curriculum. The influence on work performance of lecturers in colleges of

education will depend on how they approach the changes and the level of support they
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receive from their institutions?’. Hence, this study investigated environmental factors,
reviewed curriculum and Social Studies lecturers’ work performance in public colleges of
education in Nigeria
1.2 Statement of the Problem

Despite the importance of Social Studies' to an individual, society and the country
as a whole, it is disappointing to note that its goals, particularly at Nigeria's co&as of
education do not seem to have been successfully achieved. This problem is G ly as a
result of a number of issues, one of which is the unsatisfactory W/Kkggjormance of
Social Studies lecturers at Nigerian colleges of education find ves. For instance,
compared to what was available in the early years of colle@) ducation's existence in
Nigeria, when planning, preparing and producing mod as well as teaching materials
among lecturers appears to be unpopular in &@ent circumstances. Present-day
lecturers at colleges of education appear t@\@%less emphasis on grading and evaluating
students' assignments, projects, smg@instruction and proper teaching methods® 4.
Similar to this, few lecturers in N&@fs higher education institutions at this level do not
study or research and maﬁ\Q effort to publish in reputable national and international
journals'” 2>, Due to t}rbntolerable scenario, Social Studies researchers are looking into
the reasons @u ers perform poorly at their jobs. Poor working circumstances for
lecturers 6@olleges of education, lack of motivation and lack of human capital
de\@’gﬁ programme for these lecturers are some of the factors accounted for the
scenario'® 2°. A number of environmental factors, such as the lecturers' home location,
marital status, as well as number of school factors, such as the availability of
infrastructure in the colleges. Also, the leadership ideologies of the heads of departments

in the Social Studies departments and the position of the Social Studies curriculum have

not been sufficiently examined to determine their influence on the lecturers' perceived
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poor work performance. A research was carried out on work environment and lecturers’
productivity in selected higher institutions in Osun State Nigeria!® ?7. Also, a study was
done on educational system, redesigning school curricular and lecturers’ work

20. 28 Another research was conducted on

performance in Nigerian private Universities
Home Factors as Correlate to the teachers optimum performance in Senior Secondary
Schools of Lagos state?”. It can be observed that previous studies considered\single
variables on lecturers work performance, it is in this light that, this stud@Qstigated
the combined variables to determine lecturers’ work Perforrnance H this study
investigated environmental factors, reviewed curriculum and% Studles lecturers’
work performance in public colleges of education in Nigerl

1.3  Aim and Objectives of the Study Q

This study investigated the environment. Qs, reviewed curriculum and Social
Studies lecturers’ work performance in @colleges of education in Nigeria. The
specific objectives were to: . ,&

i.  identify the level of wor ormance of Social Studies lecturers in colleges of
education in Nigeri:a?\A
ii.  assess the levéb acceptability of latest reviewed Social Studies curriculum in

colleg{@aﬁon in Nigeria,

iil. ex%pe the level of availability of infrastructural facilities in colleges of
\/%d’gcation in Nigeria,

iv.  ascertain the most adopted leadership styles (democratic, autocratic, digital and

coaching) leadership styles among heads of department in colleges of education in

Nigeria,

<

examine the level of safety in colleges of education in Nigeria,
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Vi.

Vii.

Viii.

iX.

1.4

ascertain the significant combined influence of Environmental Factors (Home and
School Environment factors) and reviewed curriculum on work performance of
social studies lecturers in colleges of education in Nigeria,

establish the significant relative influence of Environmental Factors (Home and
School Environment factors) and reviewed curriculum on work performance of
social studies lecturers” work performance in colleges of education in Nigenia,
examine the relative influence of Environment Factors Indices (Ho School
Factors) on the Social Studies lecturers work performance in &Qﬂﬁic Colleges
of Education in Nigeria. Q

determine significant difference in the level of @ﬁlity of latest Social
Studies curriculum between Federal and State Cs of Education in Nigeria,

ascertain significant difference in work ance of lecturers between federal

and state colleges of education in @
Research Questions . ,&

The following questions &‘&)rmulated answered in this study:

What is the level 5®%performance of Social Studies lecturers in colleges of
education in ]\@%

What {t}ﬁel of acceptability of latest reviewed Social Studies curriculum in

cos of education in Nigeria?

3. \@u is the level of availability of infrastructural facilities in colleges of education

in Nigeria?

What is the mostly adopted leadership styles (democratic, autocratic, digital and
coaching) among Social Studies heads of department in colleges of education in
Nigeria?

What is the level of safety in colleges of education in Nigeria?
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1.5

Hypotheses

The following hypotheses were tested at 0.05 level of significance:

Hol:

H02 H

Ho3:

H04 H

H05:

1.6

There will be no significant combined influence of Environmental Factors (Home

and School Environmental factors) on reviewed curriculum on work performance

of lecturers in colleges of education in Nigeria.

There will be no significant relative influence of Environmental Factor&ome

and School Environmental factors) and reviewed curriculum on wor@rmance

of social studies lecturers in Colleges of Education in Nigeria. (/

There will be no significant relative influence of Envir @Factors Indices

(Home and School Factors) on the social studies @%work performance in

the public colleges of education in Nigeria. Q

There will be no significant difference i l@eQel of acceptability of latest Social

Studies curriculum between Feder@ate Colleges of Education in Nigeria.
N\

There will be no signiﬁcant.d@ce in work performance of lecturers in Federal

and State Colleges of Edu@l in Nigeria.

Significance of tl@&y

Specifically, the ﬁn@ of this study would assists the Social Studies lecturers in

Nigerian collén}&%ducation to be more determined and dedicated to their primary

responsibi@s at work. The findings would attract the attention and interest of the Social

Stb{ﬁ/@;cturers to the issues that has to do with the Social Studies curriculum. It would

develop the interest of the Social Studies lecturers and the colleges management to the

issues of infrastructural facilities in department. The study would also avails the Social

Studies head of department to select the appropriate leadership style to adopt in leading

the department. The study findings would create awareness for the lecturers and the

college management on the safety and security matters.
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Furthermore, the findings of this study would equally educate the lecturers on how to
cope with the school and home environmental factors in such a way that would not affect
their work performance. The findings would also encourage the curriculum reviewers to
know the factors to be considered in the course of curriculum reviewing.

The findings of this study would be of benefit to teachers, students, educational
administrators, curriculum planners and the society. The findings of this study{ould
establish the need if any, for retraining of lecturers through workshops a inar to
improve their knowledge of Social Studies, the strategies to use, the ro(@res and the
skill needed for good academic performance in Social Studies. I elp the teachers
to make use of inquiry, discovery, problem-solving, indiv@%instwctional method
as methods of teaching while in the classrooms. Wher@urers become aware of these
methods, their work would become easier si students would take part in the
teaching and learning process, also the te r@uld take less time to teach concepts and

O
allows the student to find out the regt’\&[eachers’ support.

The students would benef&%n the findings of this study if only the lecturers use
the methods. Lecturers’ u§e$%e methods would improve student-student interaction,
self-esteem, academi% ormance, group affiliation, accommodation among students
since they ha@}ﬁrk in groups, tolerating each other’s mistakes so that success is
achieved. ép, the teachers’ use of this method on student would make student become
res%%fgfor their own learning and this would motivate them to learn more for better
performance both intellectually, socially, physically and emotionally since they have to
work with student of different ability, level, behaviour pattern, and different background.

The findings of this study would encourage curriculum planners, to emphasise on
proper implementation of Social Studies curriculum in junior secondary schools. By so

doing, the student would take major responsibility in their accomplishment of curriculum
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learning task. This would also make the curriculum task easier to accomplish since the
students and the teacher would be involved.

The findings of this study could also be useful for some educational parastatals
and bodies such as Federal Ministry of Education, National Commission for Colleges of
Education (NCCE), Social Studies Association of Nigeria (SOSSAN) and Association of
African Social Studies Programme (AASSP).

The society could also benefit from the findings of this study. T ence of
schooling is to make or build up students that would be functional nc&o}tributors to
nation building. One of the importance of Social Studies learning,i t it brings students
to real life situation and enabling them to articulate a %ays of solving their
problems in collaboration with others. Finally, ﬁndi@of this work could provide

empirical research information for researche% ’@Q are interested in the areas of

environmental issues (as relating to schoo@me) and the curriculum review process.

1.7 Scope of the Study . *
>

This study was delimi@mca environmental factors, reviewed Social Studies
Curriculum and Social .0@5 Lecturers” Work Performance in Public Colleges of
Education in Nigeri gironmental factors in this study were home factors which were
home locati({i(&' arital status of lecturers. School factors were school safety,
availabiinfrastructural facilities and leadership styles of head of departments.

\/Qﬂo, reviewed Social Studies curriculum that was used in this study was the
Social Studies curriculum that was reviewed in 2020.

Work performance in this study was delimited to designing, preparing and
developing courses, modules and teaching materials, assessing and evaluating students’
coursework, supervising student’s research activities including final year student’s
projects, carrying out research and preparing for publication, supervising micro teaching
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and teaching practice and preparing students for Social Studies field work. This was
simply because that these were the major assignments of the lecturers.

Geographical scope of this study was delimited to all Federal and State Colleges
of education offering Social Studies course in Nigeria. As at the time of this study, there
were eighteen (18) Federal and forty four (44) State Colleges of Education offering Social
Studies Programme. Colleges of Education were used in this study because it was

discovered that most of the public colleges of education in Nigeria were 0@ Social

In the course of carrying out this research work, @eﬁcher encountered the

following challenges: Q

Firstly, during the period of administ\&b% the research instrument, some

Studies programme.

1.8  Limitation of the Study

lecturers were relunctant to accept ﬁlling@%e questionnaire because of their tight
schedule, but they were pleaded ’&\and they all responded positively to the
questionnaire items. Secondly, s@f the Head of Departments (HODs) were too busy
to create time for the inter\./@but the researcher passionately appealed to them and they
all accepted to partici@n the KII.

Third(:%ﬁ as a trip the researcher embarked on, when the rear tyre of the bus
boarded r@ved on the motion which led to an accident, but not fatal. The researcher
j oi@ther vehicle to the state of destination on that day.

1.9 Operational Definition of Terms
Work Performance: This is an assessment of how well Social Studies lecturers in
colleges of education performed their assigned tasks. In this study, assigned tasks of

Social Studies lecturers are: designing, preparing and developing courses, modules and

teaching materials, assessing and evaluating students’ coursework, supervising student’s
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research activities including final year student’s projects, carrying out research and
preparing for publication, supervising micro teaching and teaching practice and preparing
students for Social Studies field work.

Social Studies: This is concerned with the study of social relationships and the
functioning of society and usually made up of courses in History, Government,
Economics, Civics, Sociology, Geography and Anthropology. This study fo&@s on

Social Studies courses in the department of Social Studies in Colleges of@aﬁon in

Nigeria. ’\(/

Social Studies Lecturers: These refer to set of lecturers l@ave acquired the
appropriate knowledge and skills to impart Social Studies@te ts and concepts on the
Social Studies learners in the schools. Q

Social Studies Curriculum: This refers to co%@?‘tents of Social Studies offered to
colleges (NCE I, II and III) students in Nigepi fb

Reviewed Social Studies Curricu.lls&Thls is a periodical amendments that occurs in
the Social Studies curriculum. In Q%)\olleges of Education, curriculum is reviewed in five
(5) years interval. The lat.esgview was done in 2020 with the following changes and
amendments: Reduct}bb students courses total graduation units from 38-24 credits,
reduction of (5(:\ e} 2" semester courses from four to one, changing of most of the
courses to%@tive status, removal of SOS 123 “Origin and Nature of Man”, removal of
SOQ/%"QMan and His Government”, removal of SOS 224 “Law Related Education”,
removal of SOS 212 “Practicum of NERDC National Curriculum”, removal of SOS 213
“Social Studies Research Methods and Statistics”, removal of SOS 214 “Field Trip from
the NCE Minimum Standard, removal of SOS 225 “Transportation and Communication”,

removal of SOS 323 “Social Institutions” and removal of SOS 324 “Globalisation”.
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Environmental Factors: These are home and school factors that are likely to influence
work performance of Social Studies lecturers in colleges of education in Nigeria.

Home Environmental Factors: These are factors at the homes of colleges of education
Social Studies lecturers in Nigeria. In this study Home Factors are: Home Location (close
to the institution or far from the institution) and Marital Status (Married, Single, Divorced,
Widow or Widower).

School Environmental Factors: These have to do with the availability of @mctural
Facilities, School Safety and Leadership Style of the Heads of Depart@b
Infrastructural Facilities: These are school plants necessary itate teaching and
learning in the colleges of education. In this study, ginfrastructural facilities are:
availability of: lecture rooms, resource rooms, practicu boratories, lecturers’ offices,
conveniences, Social Studies libraries. ’bQ

School Safety: This refers to measures pu\@ce by the college authority to safe guard
the school environment, students qnsl\' ffs. In this study, safety measures are: internal
security system, perimeter fence&@i-entrances, fire extinguisher and security light at
night. .$%
Leadership Style: ﬁtbefers to the style adopted by the head of the department of
Social Studie(.it/\mges of education in Nigeria. In this study, leadership styles to be
considere : democratic, autocratic, digital and coaching.

C%&:Q Education: This refers to institutions where middle level man power for
teaching basic students in Nigerian schools are produced.

College Types: These are federal and state colleges of education in Nigeria.

Marital Status: This refers tothe level of Social Studies lecturers’ marital life. That is to

know may be they are married, single, widow, widower, separated or divorced.
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Chapter Two
Literature Review

This chapter contains a review of related literature; it shall be discussed under the

following subheadings: Conceptual Review, Theoretical Framework, Review of

Empirical Studies, Conceptual Framework, and Summary of Reviewed Literature.

2.1

The break-down of the subheadings are hereby listed as follows: *
Conceptual Review Q

@)
Work Performance «(/
Lecturers Work Performance O
Social Studies Lecturers’ Work Performance in Col@%ducation
Social Studies Curriculum Q

Historical Development of Social Studie ’bQ

Nature and Scope of Social Studies\Q’b

Curriculum
Curriculum Implementati(c’)

. o, Q
Curriculum Evalu%w’\h\

2.1.10 Trends of Currigulum Development/Review in Nigeria

2.1.11 Signif(?a:{x&%h Social Studies Curriculum

2.1.12 Ch@nges of Social Studies Curriculum in Nigeria

2. l@al Studies Curriculum Review

2.1.14 Global Issues on Social Studies Curriculum

2.1.15 Environmental Factors

2.1.16 Components of Learning Environment

2.1.17 Relevance of Learning Environment
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2.1.18

2.1.19

2.1.20

2.1.21

2.1.22

2.2

2.2.1

222

2.3

23.1

232

233

Work Environment
School Environment
Home Environment
School Safety

School Safety Dimensions

Theoretical Framework \
Job Performance Theory Q

Review of Empirical Studies
School Environmental Factors and Work Performa E

School Infrastructural Facilities and Work P @ce

Social Exchange Theory

School Safety and Work Performance be
Leadership Styles and Work Perfoq@%‘

Home Environment and Wor\s&ormance
Curriculum Review and \\@erformance
Conceptual FramerX(

Summary of @in Literature Reviewed

¢
O

\*
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2.1 Conceptual Review

2.1.1 Work Performance

Performance is defined as the degree of task accomplishment that constitutes the
workers’ job. Performance of the lecturers is referred to as task specific behaviours which
are exhibited by the academic staff in their workplace!. In order to meet up with the
vision and mission of the academic institution, the working environment of the lecturers
must be conducive and give them a sense of fulfillment towards performi eir task
optimally. It is expected that a good working environment that encourages teaching and

research, with good and fair pay would ultimately encoura e atisfaction. The
achievement of a good working environment can be broug (%ion with institutional
employee that is driven by policy. Institutional policy@entral to the effectiveness of
lecturers and the success of the institution. be

The performance appraisal/evalua% vities enable to determine whether the
employees' performance is in acco.rd’@th established objectives and it is primarily
based on the appraisal of em&%s’ work results and activity (behaviour), also
competence (skills, abilities\ and characteristics)®>. In the modern management,
performance appraisé@?iewed in the broader context of performance management,
whereas precﬁ.;@yeasurement and accuracy of ratings is accompanied by social and
motivatior@spects of the appraisal process. Alongside with task performance, which
co@ -specific behaviours and employee's core responsibilities, in the appraisal
process more attention has been devoted to non-job specific behaviours, like cooperation,
dedication, enthusiasm and persistence. These aspects form contextual performance,

because of increasing organisational and task complexities are becoming more and more

important. Employees’ compensation is a process of rewarding employees with monetary
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and non-monetary benefits according to the value of their work, thus, compensating them
for their efforts?.
2.1.2 Lecturer Work Performance

The performance of lecturers is the ability to carry out the work that becomes the
responsibility, namely in the field of education and teaching, research, and community
service. The performance of lecturers will have a major impact on the effective
implementation of education. The performance of lecturers in the field of e Qn is the
ability to apply the competence in carrying out their duties to plan,’{&)eaming and
assess learning outcomes*. The performance of lecturers can enced by various
factors. Some of the factors that are suspected to affect th@%ance of lecturers are
attitudes toward the profession, discipline, and work er@ument. Attitude is an internal
situation that can affect a person in performing 6@ or actions. As things can affect
one's actions, then attitude can foster cou%%doing something. A person's attitude is
related to the person's personality gr& value he or she believes. Attitudes are always
concerned with objects, and atti&ga\oward these objects are accompanied by positive
and negative feelings. Attl & to the occupational profession can cause differences in
one's performance. W@ discipline is a process of constructive development for an
employee Wi(&}\h’[ rest because the discipline of work is demonstrated in the action
rather tha\@ person®.

\/Q;gormance appraisal is a process of assessing, summarizing and developing the
work performance of staff in the university. Every University lecturer in Nigeria receives
a written performance appraisal annually which provides a feedback on performance and
justifies personnel decision such as promotion and compensation. This official form
includes a self- assessment page for the lecturer to fill out and it is in turn sent to the

respective departmental heads who state their perception®. The completed form is then
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forwarded to the appointment and promotions committee where it is reappraised and
action recommended. This could be promotion, continuity with the system, termination or
warning. The behaviour standards that form the core of the performance appraisal
expected of university staff are set out in the staff hand book and these standards relate to
tasks that determine academic excellence and output. Academic peers apply these
standards through collegial review of course syllabi, research methods and pro@onal
publications. Evaluation of teaching and research is a tool for quality improv; 7,
There are numerous criteria for measuring the performanc ogtbe education
process.These criteria have been brought out by different studi @ese criteria can be
divided into three groups: teaching, research and servicd%may be a focus on
particular stages of the education process. The stages are
(1) on input for example, qualification o%@amre of students and material
resources;
(2) on processes for example, @aches to teaching, student involvement and
N
feedback; .&C’)

(3) on output for exam uahﬁcatlons of students, employment rates and staff

publications. s

Quantj .&& ta such as examination pass rates; citation levels for research
articles an%‘o on. maybe also available. In other cases, survey data from students or
en@s might be collected. The more criteria presented, even without rigid detailed
scoring scales, the better the evaluation will be. Statistical performance indicators should
support judgment, not replace it. Teaching does not include only what is done, but how it
is done. Quality of performance in teaching requires that the higher educational
institutions prepare the students for their first position as well as provide the basis for

performance in future positions. Part of the quality of performance is to maintain an
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awareness of the needs of the student (customer). Teachers are service providers while
students are the consumers of their services?®.

Academic performance really means three things; the ability to study and
remember facts, being able to study effectively and see how facts fit together and form
larger patterns of knowledge and being able to think for yourself in relation to facts and
thirdly, to be able to communicate. It is the level of achievement attain & the
combination of inputs from student motivation and conduct’. Academic p Qance is
generally referred to how well a student is accomplishing his or her ta ksc@studies, but

there are quite a number of factors that determine t and quality of

studentsacademic performance. This no doubt supports the yi a scholar that the most
current information on improving academic perform@ shows that there are three
environmental influences linked to levels o ic performance among school
students!©. \Qrb
These influences according .t@ormation includes high quality parenting (the
degree to which a young star is %@md with an enriched, warm and responsive learning
environment which include&pmpriate control and discipline over children, and are
closely associated w@t higher grade reading and mathematics skills); high quality
child-care enc'.oj\&e s (stimulating activity and nurturing as reflected in high quality
parenting) high quality first grade classrooms (with a focus on literacy instruction,
ev%a%w feedback, instructional conversation, and encouraging child responsibilities)!!.
Academic Performance Index revealed that academic performance is how students
deal with their studies and responsibilities given to them by their teachers. Academic

performance is the ability of students to obtain high grades and standard test scores in

school courses, especially courses that are part of the core academic curriculum!?,
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2.1.3 Social Studies Lecturer’s Work Performance in Colleges of Education

A competent teacher uses an array of teaching strategies because there is no single,
universal approach that suits all situations. The different strategies used in different
combinations with different groups of students will improve learning outcomes and
promote academic performance of the students. Some of the strategies are better suited in
teaching certain competence and fields of knowledge than others!'3. Effective pedagogical
competence practice promotes the wellbeing of students, teachers and Q&hool
community, it improves student’s and teacher’s confidence and contribute/geir sense
of purpose for being in school and further builds community conf@&in the quality of
teaching and learning in the school'. %

Learning in Social Studies is dependent on the gical approaches teachers
use in the classroom. A variety of pedagogical app@h s are common in schools, but
some strategies are more effective and appro@ than others. The effectiveness of
teacher’s pedagogy often depends on t@lcular subject matter to be taught and a
better understanding of the divem@sls of different learners. In general, the best
teachers believe in the capacit)@\gc?eir students to learn, and carefully utilize a range of
pedagogical approaches ‘@re that learning is adequately achieved. The researcher is
of the opinion that, t ers need to be well equipped in the methods of teaching
(pedagogical @e ce) as the teacher is responsible for translating policy into action in
the classro@?

\/%’gvever, effective and efficient Social Studies teachers must have the knowledge
of what to teach and how to teach it. They must have the knowledge of the content and
master the teaching methods and strategies to facilitate effective interaction between the
learners and the content. They should also give room for student’s own process of the
exploration and discovery which is otherwise known as problem-solving method of

teaching!¢.

45



Pedagogy refers to the interaction between teacher, student, and the learning
environment and the learning tasks. This broad term includes the way teachers and
students relate as well as the instructional approaches implemented in the classroom. This
implies that pedagogy is often placed on a spectrum from teacher-centred to learner-
centredpedagogy. Teacher-centred pedagogy places the teacher at the centre of the
learning process and relies, on rote memorisation, and chorus answers. Pedagogy is based
on an assumption of knowledge delivery that take some variations of traditi Qeaching
methods, and underscores the importance of knowledge reproduction; wglythe learner-
centred pedagogy emphasises students’ responsibility for lea is focused on
knowledge construction and how students are induced % and learn together.
Therefore, teacher’s pedagogical competence about @ing can influence students’
academic performance in school. In other wo%%%hers who display high level of
teaching competence during instruction re{@eir pedagogical competence to practice
and perform effectively in the cla.s;f&. hus, teachers need to develop pedagogical
competence and teaching compeﬁ@that engage students while processing knowledge
and foster the ability to &@critically about classroom teaching/learning to enhance

\
student’s performancg‘b

Pedagé@ls different ways in which students learn the various instructions,
designed %he teacher. Some of these ways are inclusive of discovery learning, group
lea@(gstant learning and independent study. In the teaching profession, instructional
design is just as important as pedagogy. This is based on the fact that the process consists
broadly of determining the current state and needs of the learner, defining the end goal of
instruction, and creating some intervention to assist the leaner to understand in detail the
learning!®. It can be established from the above that teacher’s pedagogical competence in

subject matter must go beyond mere knowledge of the subject matter. The teachers’
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pedagogical competence should involve his competence to develop learning interest
among the learners?’.

Pedagogical competency in teaching refers to the ability of a teacher to exhibit
competence and knowledge gained as a result of training. These competence and
knowledge prescribed in the training programme are apparently calculated by the
curriculum planners to relate and to be instrumental to achievement of the{esired
educational objectives. Much attention has been paid to the area of teacher tencies,
it is not unusual to find instructors/teachers who lack the required @&@ce to teach
effectively or teachers who lack the ability or competence ary to produce a
classroom test in evaluating students learning outcome in @'al tudies?!. It is therefore
important to know that teachers and others associa@vith the classroom teaching
evaluation programme should possess apprecial%,’@%gogical competence in teaching.
The teacher’s pedagogical competence re&‘@ﬁe extent to which student have attained
pertinent educational objectives arld& ability of the teacher to interpret properly the
performance of the student?. &c’)\

Social Studies pro.ﬁ\hkne involves a functional application of large varieties of
“social concepts” that‘establish connective tissues around different subject matters. Such
programmes (.e/%ere ore designed to display a vast knowledge of a variety of subject
discipline%gluding the social sciences, arts and the sciences. This distillation calls for a
me%%rgclariﬁcation of the interrelationships and an understanding of the human and
social chemistry that emerge from the interaction of these differentiated subject matter
areas. Although the focal point of this subject is man within the environment, its attention
and degree of intensity is sharpened on problems of human survival and growth
competence, interaction competence and agents of change of both man and the

environment?3. This implies that Social Studies as a subject is directly related to man and
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his immediate problems in the environment coupled with the interaction with people
around the environment.

The introduction of Social Studies as one of the core subject in Junior Secondary
School has continued to win the admiration and support of most Nigerian scholars and
students®*. It was contended that Social Studies education enables students to examine
those norms and cultures of their core and immediate communities within the &erian
milieu in order to strengthen their social responsibilities. Integrated Social inform
the child and help him know about the physical, social and educatio al&yxronmen‘[ in
which he lives and function. This connotes that Social Studies i 11stlc subject that
studies human beings in the real-life situation. One salient ﬁ/ed from the study of
Social Studies is the recognition of human being as the@ important aspect of learning
and development of purposeful competence and&f@%dge to enable them function well
in the society?>. \Qrb

Integrating and dispensing s‘og&nowledge through the instrumentality of Social
Studies Curriculum design in @rian schools is directed towards the following
objectives: self-conﬁdencé@ Initiatives; power of imagination and resourcefulness;
desire for knowledge&bcontinued learning; sense of compassion for the less fortunate,
sense of resp(?/%a tolerance of the opinion of others and social values and attitudes
such as: c@eration; participation; interdependence; honesty; integrity; trustworthiness;
dil&@’gld obedience?®.

These are considered necessary for sound Social Studies Education and functional
Citizenship Education. Towards achieving these basic goals, the subject is designed to:
provide insights into the use of various knowledge structure and procedure from the
social sciences that has relevance in modern civilizations; be concerned with fostering

students better understanding of the movements, events and personalities that have
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influence the history of their immediate environment and the wider world as a global
community; foster and improve human relations through a better understanding of others
within the immediate environment and beyond?’.

In this respect, it was postulated that Social Studies Education has its central task,
of helping young people develop competencies that would enable them deal with and to
some extent manage the physical and social forces of the world in which they liKThis
connotes that Social Studies Education basic goal is to prepare young peop ¢ more
humane, rational, responsive and responsible participating citizens. Tb&lﬁ.@t equips the
child with socio-civic personal, behaviour. Hence, Social 1s a process of
education which emphasises the relationship human bei@h e with their physical,
social, economic, cultural, religious, scientific and @ological environments. The
subject enables student to develop the necessa%@ence and values that will enable
them solve problems in their environment %ems are solved in a holistic perspective.
The teachers therefore need compe.t@ompetence to impart knowledge and inculcate

the right type of values and com&g&e necessary for survival in his environment?®,
°

2.1.4 Social Studie@n

Social Studi§1 ocused on the society and is created to sharpen the creative
potentials of @amer, in terms of thinking creatively and contributing ideas towards
identify@cietal problems as well as proffering solution. Social Studies is a
pr@q&ﬁw of study which a society uses to instill in the students, the knowledge, skills,
attitudes and actions it considers important concerning the relationship human beings
have with each other, their world and themselves?’. It has been pointed out that the
committee on the development of Social Studies programme viewed the subject as that
area of curriculum that will cultivate a good citizenship in the children. They defined

Social Studies as all subject matters relating to the organisation and development of
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human society and to man as a member of a social group. Social Studiesis the study of
man in his environment. Nigerian Education is aimed at developing the skills and
knowledge of the Social Studies student and to achieve an over all development. A good
Social Studies programme aims at the integrating of the knowledge, experience and
effective use of resources for the purpose of fostering national unity and citizenship
education. Social Studies exposes students to their cultural environment whicl&bles
them develop desirable concepts, values and attitudes. It gives learners goodrded of their
environment and the problems therein, so that they may be involve de(gl) in life and

problems of the community, promote the appreciation of cult cultural heritage
and build patriotic and self-actualized citizens. Social Stud@%ate the spirit of inter-
dependence, unity in diversity and co-operation of all bers of the local government
as well as the national and international commu %Qt equally equips the students with
the basic skills and social habits which %%help them to adapt into the society in
which they may find themselves®. _ ’\%\

Social Studies enables pe&@) develop a good sense of judgement and a sense of
moral and social responsfb@f;s which enables them become useful members of the
society. In summary,\gial Studies is Applied Social Sciences, Humanities and other
fields of stud .l‘éhe direct or indirect relevance to effective social action. The ultimate
goal of théudy being or is to enable man adapt to his environment, utilize available
res%%’boptimally for his betterment, appreciate his ecological limitations, constraints
and conditionalities as well as preserve his environment*?.

The aims and objectives of Social Studies include: Creating awareness of man’s
environment, influencing man’s attitude positively to social, cultural, economic and

political values, enabling man to acquire skills for solving problems. Encouraging

voluntary participation in social and civil duties®*.
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Social Studies deals with people in the society. It helps people to understand their
environment and its influence on them. It looks at people in their social and physical
environment. It also examines the effects of science and technology on the social and
physical environment. It is the study of people in the society with all these various aspects
(social, physical, technological elements) working together. Social Studies derived its
curricular elements (facts, ideas, knowledge, values and skills) from various dis&ﬂines.
The disciplines include anthropology, economics, geography, history, phi hy and
sociology. While these are disciplines with various contents and metho hey have a

common purpose which is equipping people with knowledge, es and skills for
solving being an integrated discipline draws relevant co %d methods from these
disciplines for achieving a common purpose interdisciph@' study>*.

The course, Social Studies oversee ma%@action with his physical, social,
political, economic and cultural environ{%%ot only that the course transmits the
cognitive, effective and psychom().tg&ill and positive values to an individual which
makes him very productive in th&%&ty. The course is however considered as integrated
approach to the study of r’nihxnd his environment because it uses these approaches in
solving the human so&% problems.

Socia]él;\&ies was first used in the United States of America (USA) during the
last two des of the 19" century. There is another belief that Social Studies was
ints%@as a subject at the conference African Education held in Mombasa Kenya
between 16" — 30" August 1968. The conference had a comparative representative by
African countries such as: Nigeria, Ghana, Sierra Leone, Kenya, Uganda, Ethiopia,
Lesotho, Malawi, Tanzania, Zambia, and Botswana. The conference suggested the

introduction of Social Studies in primary schools and teacher training colleges of member

countries®. Another opinion was that Social Studies as “a programme of study is used by
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the to instil in students the knowledge, skills, attitude and actions it considers important
concerning the relationship human being has with each other, their world and
themselves?®.

Another school of thought says that the philosophy behind the formulation of

Social Studies curriculum in Nigeria is generally based on the following five National

objectives: \
(1) free and democratic society OQ
(1))  just and egalitarian society, ’\(/

(iii)  united, strong and self-reliant nation, E

(iv)  great and dynamic economy,
(v)  aland of bright and full of opportunities for all c@w”.
The above objectives are to be in harmo @\I igerians National objectives, the

philosophy has to be geared toward@ipline, effective citizenship national

N

consciousness, national unity and.ig& towards social, cultural, economic and self-
reliant development for making &{%ung ones to be self-independent whether they are
schooling or not. However, Q& the above views it is observed that the implementation of
Social Studies curricu\é should be right from the primary level up to the high level of
education. B@ the national aims and objectives are directly linked to the Social
Studies cu@ulum at all levels of educational systems in Nigeria in line with the stated
obj%%tsbm the previous paragraph3®,

The above definitions therefore portray Social Studies as a subject which focuses
on man and his environment, an integrated study emphasising the indivisibility of
knowledge, learning, which emphasises on the cognitive, affective and psychomotor

domains. All these shed more lights to us on the complexity and diversified nature of
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Social Studies as a subject. This is because it touches almost all the aspects of human
endeavours from cradle to grave.
General Objectives of Social Studies
The following should be considered as the general objectives of Social Studies
which are to:
(1) give man adequate knowledge and information about the society and the &e
world.

(2) create in man in awareness and appreciation of the benefits and re lg@)cientiﬁc

and technological discoveries and inventions and make how this affects

his everyday life. 0

(3) help him develop his intellectual skills abilities ar@mpetence and promote in
him the spirit of inquiry discovery thinking&@iously which act as a spill to

further investigations. \Q’b

(4) make man know what the soci.e@ects of its members that he will be able to
judge his actives as well as tliQ@f others.

(5) familiarize man with ﬂﬁ&rms of his society and thus socialized him accordance
with such norms.*[his will able him improve and perpetuate his society. To help
man bec@:@oo a good citizen and develop the necessary values and attitudes
neede democracy.

(6)%%6 in man an awareness and appreciation that community life in any human
society is based on co-operation and interdependence at all levels right from the
family to the international level.

(7) exposed man to the problems of his society and then lead him to develop

appropriate functional approaches to the solutions of such problems.
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(8) help man develop proper value judgment and ability to criticised and select, and
place events in their proper perspectives.

(9) enable man developed psychomotor skills involving locomotion and non-
locomotion skills manipulative and creative skills, and physical abilities.

(10) help man develop valuable and social acceptable concepts, ideas and philosophy
of life*”. *

Critically, these objectives reveal that they are quite in harmony wi nations
educational objectives, and can help bring about the achieveme Qg)ne national
objective help in equipping child with knowledge skills and atti at w111 enable him
contribute towards bringing about democratic, egalitarian nd dynamic economy
united strong and self-reliant nation and hand of bri@nd full opportunities for all
citizen, enable the child to adopt himself to ne\%@%n and identify societal problems
and solve them through critical and reﬂect@g
2.1.5 Historical Development of @udles in Nigeria

There are some problems&&a plagued the nation and indiscipline among adults
and youth that became glar\ Therefore, to minimise this and socialized the coming
generation in a way t@ a strong, united and discipline Nigeria, the type of Education
that put man(’t/‘é@c ntre and consider him a central figure and also teach about his
society bees inevitable. No wonder this is the reason that Social Studies found its feet
in %%%l curriculum of the country*!.

Social Studies is embraced by other nations due to the role it plays in nation
building as well as the socialisation process because Social Studies is considered as a tool
for national development and partial solution to social problems in many countries in the
world. For instance, in Britain the course Social Studies is used to legitimise the teaching

of social sciences particularly sociology, which prepares individual for their role in the
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society. Also, in Western Germany it was initiated after the Second World War, as a
means of developing a new political order. In Ghana, Social Studies is used to revamp the
economy after military dictatorship to transform the political culture in Ethiopia, to build
a foundation for democratic society in Japan, to foster individual and national
development in Thailand, Social Studies aimed to prepare students for effective
citizenship in a democratic society in Canada and United State and in Nigeria to i&ulcate
concept of nationalism, unity and interdependence among the diverse pop@ in the
country®?, (/

However, the introduction of Social Studies in Nigeria t is as old as the
period before independence. It initially emerged in the we ion in 1958 through a
joint development programme between the region ar@e University ofOhio (USA)
where the project of Ohio affects the Teacher Trai Qollege only*.

A pilot project was conducted in IQ@%Aiyetoro comprehensive. high school in
the western region (presently Ogun.%t& owever, this venture serves as an experiment
on comprehensive system of edu(ﬁbw and curriculum development, and also serve as an
effort to introduce Social S@s among the subjects. The ministry of education western
region in collabora‘u}sﬂth the United States Agency for international development
jointly ﬁnaan/@J ect and the Ford Foundation**,

Asé(esult of the success achievement at Aiyetoro, the government of the
we%t%egion decided to extend the Social Studies programme to other school which
was assigned to draw up a Social Studies syllabus for the first two years of the
secondary school and also to write the materials to suit the syllabus. During the
critique conference of Nigerian educated in Lagos (April-May,1968) the textbook,
Social Studies for Nigerian schools written by the Aiyetoro team was present for

evaluation. However, the conference was organised under the joint auspices of the
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Comparative Education Studies and Adaptation Centre (CESAC) and the ford
foundation programme on curriculum development in Nigeria, made valuable
suggestions towards the improvement of the textbook in order to make it usable all
over Nigeria®.

In 1968, the conference of African Educators held in Mombasa (Kenya) which
was a significant stride in the development of Social Studies. The conferences was
organised under the auspices of Education Development Center (EDC) and nter
for Curriculum Renewal and Educational Development Oversees (C in which
participant from eleven countries were drawn (Nigerian Inclusiv @ African Social
Studies Programme (ASSP) and later Nigerian Social S@s:%%ogramme (NSSP)
emerged out of these conferences. The conferences pc@)ut the big role of Social
Studies as alleviating the defects of the exi i%%ucational systems in many
emergent African Nations and recomme@e teaching of socials studies in all
teacher training colleges*. . ’&

Shortly after Mombasa G\%}ence, a seminar was held in Ibadan in January
1968 with participants dr’a@from different parts of Nigeria (except the East, a
seminar was held in @n in January 1968 with participants drawn from different
parts of Nige@t the East, which was then the heat of war). At this seminar the
Social Stu Association of Nigeria (SOSSAN) was formed. The objectives of the
ass%%n include dissemination, promotion development and adoption of Social
Studies in Nigerian Schools*’.

Social Studies was introduced on national basis at the (1969) National
Curriculum Conference where SOSSAN present a report on the need for introduction
Social Studies. At this conference issues of ideology, purpose and objectives of

Nigerian education were discussed. Part of recommendations and resolutions made at
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such conference include teaching of culture and Social Studies in the Nigerian
education system. Other part of the recommendation also emphasised that Social
Studies should be taught in all teacher training colleges as well as lower classes of
secondary schools*®.

Nevertheless, in accepting some of these recommendations and launching of
the New National Policy on Education government approved the teaching of Social
Studies in all primary schools, Teacher training colleges and the junior @dary

schools in Nigeria. (/
Considering these series of commitment, one may say @69 National

curriculum conference is a land mark in the history of educ@n it Nigeria and a great
success in the development of Social Studies in pa@r. Having identified the
philosophy of Nigerian Education in the Natio '@y on Education (NPE) Social
Studies is therefore given prime importan%%tool for implementing them through
the school and hence recommendgig\' the federal government as a subject to be
taught Nation Wide. .&C’)\

Education project S Qhéaded the teaching of Social Studies in this part of
the country. The Ni @ ducational Research Council (NERC) now NERDC) and
the Social SC?:%A sociation of Nigeria (SOSAN) have made positive effort to
improve t@aching of Social Studies®.

\/Qﬁme Institute of Education ABU Zaria organised the first National workshop in
1971 in Zaria, whereby the institutes materials where evaluated. After the adoption of
new national policy on education, Social Studies as a discipline was introduced into
the curriculum at various levels of education in Nigeria. Social Studies is made

compulsory at primary and junior secondary schools level but it is elective at the

senior secondary school level. Social Studies is offered in all the Grade II Lecturers

57



Training Colleges and course combining Social Studies with other subjects are offered
in colleges of education. However, a number of the faculties of Education and
Institute of Education in many Nigeria universities run courses on Social Studies
methodology for different categories of practicing lecturers and studentlecturers some
is these universities include Ahmadu Bello University Zaria, University of Jos,
Obafemi Awolowo University Ile Ife, and so on°. \

Going by the long succession history of Social Studies in Nigeria Qmay
realise that Social Studies played a vital role in development of the co ntggypecially

when we consider 1956 USAID and Ford Foundation spons roject and the
=

pioneering effort of the Aiyetoro comparative high scho@ amme similarly its
pertinent to note that a Social Studies guide for prima@turers was published and
first trial Social Studies syllabus for the Advan {bﬁrers colleges produced by the
institute of education ABU Zaria pansl@rbi975 , consequently syllabuses and
textbooks were produced for all le\:% .ER.C, N.T.I, J.C.C, CESAC, and so on.
Presently Social Studies is offer@ all primary schools, training colleges and the
junior secondary levels tﬁ@hout the country. N.T.I Social Studies examination
(external) is made a c@ sory paper for the teacher Grade II certificate by 19883,

The Bc.li\?u Education in Social Studies programme was introduced under
LVT in 1976y, However, a post graduate studies in social was put in place at ABU later
M%%pgramme in Social Studies was introduced in University of Jos. In 1988 the
federal government of Nigeria made Social Studies a compulsory external subject for
grade II under NTI Kaduna.

Various conference, seminars and workshop has taken place in Nigeria dealing

with the objective content, nature scope and methodology of teaching Social Studies

education from primary schools up to the university level. There is no doubt today that
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all colleges of education in this country offer socials studies at NCE level and more
than 10 universities are producing graduates and post graduates students with
specialisation in Social Studieseducation2.
2.1.6 Nature and Scope of Social Studies

The nature and coverage of the course Social Studies touches all aspects of man in

the society including political, social cultural and economic aspects. It also embn&s all

activities of man designed to enable him enjoy living in society. The sc Social

Studies could be clarified as follows: (/

(1) Historical issues where the learners are exposed to accumul wledge of the
past, arranged in chronological order to gain unders ingsof the present and

prepare a general course for the future.

(2) Socio-cultural issues, where man’s life in s %Q relation to cherished norms,
beliefs values and practices are focuse@@%t they can be transmitted from one
generation to another. . ’&

(3) Economic issues as it pertain&ﬁ@ ability for man to adjust his unlimited wants to
these limited resourc’ei’\&he mobilization of resources for production and
distribution of gob@nd services are focused to prepare and equip learners with
adult eco@%&

4) Geogr@cal issues as its touches the influence of the physical environment on

@tlon of man characteristics of places on the earth, roles of transportation and
communication systems in moving goods services people and message are brought
to the attention to the attention of learners.

(5) Political issues which concern the fundamental institution of public administration

and government international relations political institution and process of exercise
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of power and authority are address for learners to be a breast with ideas of
government, law, democracy, justice and equality.

(6) Scientific and technological issues are employed to help learners understand the
cause and effect of relationships and the systematic application of scientific
knowledge to solve practical problems of living. The development of tools sue of
machines in various industries, development of forms energy, specialisatior&d

the need to developed various forms of adaption to life’s challenges an@)sed

to learners. ’\(/

(7) Citizenship Education intended to prepare learners to a the right and
obligations ad their world of knowledge and experi c%to solve practical
problems of living. The development of tools use ofines in various industries.
Development of raw forms of energy, sp 'eﬂba%n and the need to develop.
Various forms of adaptation to life cha{@’éare exposed to learners.

(8) Citizens education intended to, @e learners to assume the share rights and
obligations as their world o&ﬁ&vledge and experience. Learners are equipped
with the basic citizenshi %s which emphasises their human dignity and worth
as they operate a%n ers of the family, school, community, nations, continent
and the w@ﬁneral.

9) Public@les that affect the well-being of man are also concern so as to help

\@ars develop skills which enable them participate and contribute towards the
upliftment of the society. The scope also embraces the understanding and
appreciation of the value of peace, human rights, HIV AIDS and family life
Education in selection to individual and National Development processes are
highlighted in the scope of Social Studies; so as to prepare students life in the

society>? 34,
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In the essence, this shows that Social Studies some concepts ideas methods
facts and generalizations from all forms of relevant human activities and experiences
to help students understand themselves and the people around them and the entire
world in which they live.

2.1.7 Curriculum

Curriculum is a document, plan, or blue print for instructional guide whic &used
for teaching and learning to bring about positive and desirable change in b ur>>. In
another term, curriculum are those knowledge, activities and experien s(u formal and
informal planned and guided by the school for the benefit of th r. Currlculum can
be looked at as the organised knowledge presented to the | %school which covers
every element in the learning environment. It is throug@mculum that ideas, concepts
and theories are translated into practice, i %hmg, learning and assessment
programme that form the day-to-day expe%@for educators at all levels’®.

Curriculum is all the planne.dg&ing opportunities offered by the organisation to
learners and the experiences lealﬂg@ encounter when the curriculum is implemented. A
curriculum is an attempt.h&)mmunicate the essential principles and features of an
educational proposal\s.lch a form that it is open to critical scrutiny and capable of
effective trant?tiéui o practice. A curriculum is the formulation and implementation of
an educati@ proposal in such a form that it is open to critical scrutiny and capable of
eff@translation into practice. A curriculum is the formulation and implementation of
an educational proposal to be taught and learned within a school or other institution and
for which that institution accepts responsibility at three levels, its rationale, its actual
implementation and its effects.

Curriculum has the planned and unplanned experiences which learners receive in

the process of their formal or semi-formal education for the purpose of becoming rounded
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persons who can make meaningful contribution to the betterment of their society and the
world. If the curriculum is not implemented, all efforts expended in the planning are in
vain. Curriculum implementation refers to the actual use of curriculum plan or document
in the classroom. That is putting the curriculum in use®’.
2.1.8 Curriculum Implementation

Implementation is the process through which a proposed concept, mod&topic,
theory and so on is taken up by some practice. To implement means to m ething
that has been officially decided start to happen or be used. It means &gqy into effect.

Implementation means putting a plan, scheme, decision, propotion, an agreement,
e

policy or ideas into effect. It is the bedrock of any plan,@ rmination of a plan’s

success or failure. It is the moving force of any plan \@u‘[ which a plan is only good
intension’®. ’bQ

Curriculum implementation is the%%inating of information on a wide basis,
after pilot-test, on a newly designed g&ulum or on a changed or revised curriculum. It
ascertains the feasibility, ade \ng\or relevance of curriculum plans towards the
accomplishment of intend’e@aming outcomes. It also serves as linkage role between
conceived curriculum\%)ry and practice, which breathe life into curriculum document
and without v@ 1l conceived document is mere non-functional paper work.

Cu@:lum implementation is the stage of presentation of a combination of the
CO\bll%on of the curriculum content and topics, methodology and instructional
materials by the teachers to the learners, most of the time in a classroom setting, a subject
or combinations that will enable them take up such learning that the teacher wants to pass
across to them. In the light of a given topic, the teacher adopts the appropriate teaching
methods and materials to guide student’s learning. The students on their own are actively

involved in the process of interaction with learning activities. It is not restricted to sheer
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translation of curriculum proposal or decision into practice. It involves a complex of
activities, materials, personnel and other factors which when approximately harnessed
constitute integral parts of curriculum implementation. These include the schools which
are the major implementation theatre, the teachers, curriculum materials, students, teacher
training institutions, administrative and political factors, examination bodies the public,
place of implementation in the curriculum planning process before curriculum evaluation
or community members>’. Q
Curriculum implementation is described as that which iny, lwgﬁutting into

practices the officially prescribed courses of study, syllabuses r@bjects. It refers to
how the planned or officially designed course of study is @&1 by the teachers into
syllabuses, schemes of work and lessons to be delivered udents.

Curriculum implementation is the Vario%@nvolved in achieving the desired
curriculum objectives of educational pro @ To achieve these objectives, emphasis
must be placed on the quality of S&ional programmes undertaken as well as the
quality of teachers who implem&@em. Teachers are the major implementers of the
curriculum at the classroohii'&rel. The ability to put the curriculum into practice in the
classroom is called @u um implementation. After the curriculum has been planned
with regard (L@nﬂ ied objectives, selecting the contents, learning experiences and
materials r@- on their assumed effectiveness in making it possible for the objectives to
be%l%ed, then the design is put into action®.

Curriculum implementation as used in this study is the transmission of planned
Social Studies curriculum into operational curriculum in the classroom. It is at this stage
that all the relevant curriculum inputs are brought into direct contact with the target

audience in such a way that through a variety of activities, and learning experiences,

mastery of Social Studies subject matter can be maximally achieved at minimal cost.
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Curriculum implementation occupies a strategic position in teaching and learning Social
Studies curriculum as it link the design with evaluation stages, that is the materials and
methods are put together to produce the desirable learning outcome®!.

From the above definitions of curriculum implementation as pointed out by
different scholars, summarily, implementation involves actual interaction between the
executor (teacher/lecturer) and students or pupils along with the learning envirownt to
realise the set down learning objectives. However, the successful impleme of any
curriculum change is dependent on the informed and deliberate c%&ycturers and
classroom teachers make about curriculum programme and mate '@ey are expected to
use. The two common types of curriculum implementatio@e aissez-faire approach /
the let-alone approach/optional implementation - this@s teachers absolute power to
decide what they see best to execute in the clas %Qt also refers to a transition period
in which boards of education have the %’b{)f using the revised curriculum or the
existing curriculum. There is no ﬁp‘g\' trol or monitoring whatsoever in this area and
Full imp1ementation/authoritarian&c%‘b\tro1 - this refers to curriculum that must be used and
that have substituted the fo’r@or old version®,

2.1.9 Curriculum l@gﬁon

Curric(f@luation means a continuous process which looks for the diagnosis

of strengtl%gd weakness of the curriculum, identification of the outcome of instructions,
reoqgl%pn of the need for teacher improvement, identification of the need for review of
the curriculum. Curriculum evaluation is very essential in education because it is used to
transform quantitative data into qualitative interpretations as an educational programme is
assessed and judgment made on its effectiveness and efficiency®. As curriculum
evaluation concerns certain form of measurement or assessment in a bid to form value

judgments of the curriculum or its goals and objectives, it assigns qualitative values to
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what is being measured in order to make meaningful judgment of the teaching- learning
process. It draws attention to the weaknesses of the programme and calls for its eventual
review or modification to improve the curriculum®.
2.1.10 Trends of Curriculum Development/Review in Nigeria

The historical antecedence of curriculum development in Nigeria began with the
arrival of Christian Missions in September 1842 and the establishment of missionary
schools. Between 1842 and 1881 Christian Missions alone opened %tained,
controlled as well as defined the objectives, contents and instructional,m s including
the curriculums of those schools. The main thrust of the curri @hen was based on
the four R’s: Reading, Writing, Arithmetic and Religior@%bjectives of mission
schools and the curriculum were to train lay-readers,@(s and catechists who could
assist in the mission work®. b’bQ

The agitation by indigenous peopl\grbe opening of schools in their respective
local environments led to the estab.lg@lt of the Church Missionary Society Grammar
School, Lagos in 1859, Methodi&c&ls’ High School, Baptist Academy and Methodist
Boys’ High School. Alth&@these schools were opened based on local demands the

O

curriculum and suK5 ere controlled by the Missionaries.Subjects taught in these

Grammar Sc@%.g

employme@ather pupil were trained in British literary tradition and were empowered to

ve little consideration to agriculture or preparation for self-

ma&/@ute collar jobs that were normally for the products of the grammar schools'¢?,
The early secularly curriculum development in the history of education in Nigeria
was between 1882 and 1925. Government interesting curriculum development started in
1882 with the establishment of Education Act which provided for a Board of Education to
regulate the development of education at all level in British West African Countries. The

opening of the first Government Secondary School (King’s College, Lagos in 1910 and
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the Metamorphosis of University of Cambridge Local Examinations Syndicate to school
certificate in 1923 significantly affected the development of curriculum for senior classes
of Nigerian Grammar Schools. Consequently, between 1916 and 1920, subjects such as
applied mathematics, experimental science, Botany, Natural History of Animals,
Needlework and Hygiene were included in the Nigerian Grammar school curriculum®®.

Phelps—Stokes Commission Report of 1925 had wide implication on cu&ﬂum
development in Nigeria. The report revealed that education in Nigeria was apted to
the needs and aspirations of the people, consequently subjects ucﬁyke History,
Geography, and Biology and so on were restructured to focus eria and Africa in
general®’. The establishment of West African Examinatio@o cil (WAEC) in March
1952 and it’s Lagos Office in September 1953 sig antly influenced curriculum
development in Nigeria. The council was sad db‘% the responsibility of inspecting
and encouraging Grammar schools to teae&@%cts that are examined by WAEC. Soon
after independence in 1960, the quyg&national development informed the expansion
and modification of the inherite&%nial curriculum to serve the new socio-economic
and political needs identiﬁ’e@N igeria®®,

Critical intellé&b evaluation of the goals and practice of education in Nigeria
occasioned t 'e’\&b hment of Ashby Commission’s whose report in 1960 led to the
introducti%gf subjects such as Vocational Studies, Commerce and Agriculture in
seo%@y schools. This is because Mission Schools and their curriculum neglected
African culture and history, thus separating students from the life and needs of their
community.

Other landmark events that influenced curriculum development in Nigeria include
the establishment of Educational Research Council, the National Curriculum Conference

(NCE) in 1969. National Policy on Education in 1977 reviewed in 1981, 2004 and 2014.
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The proceedings of the NCC informed the National Policy on Education and the 6-3-3-4
system of Education and a comprehensive review of both the junior and secondary school
curriculum. The introduction of Universal Basic Education in 1999 also brought
remarkable change in class-room management techniques, supervision and curriculum
development in Nigeria®.

2.1.11 Significance of Social Studies Curriculum

The following are some of the significance of Social Studies Curricu Q
i.  Provides sociological and societal consistency and accountabilit&(/
ii. It makes learning continuum from childhood to adulthood 0
S

iii.  Stresses personal application of learning principles@ e specific, measurable

and realistic. Q

iv.  Provides a scope and sequence of learni f@oQghout the specified age levels so

that students cover the entire cours@ S.

v.  The Social Studies programl.n@es as a direction to teachers, provides student
materials and teaching rese&% that are clear, engaging and pertinent.

vi.  Guides learners towﬁ@e achievement of realistic and specific learning targets.

vii.  Has an eleme@adaptability so that slower learners may benefit at their pace

withou@%t behind by more advanced students.

viii.  Sho@s,evidence of reliably mature editorial control in its text; and
ix.\/’bsculturally relevant illustrations and graphics’.
As it relates to Social Studies Curriculum from primary to tertiary institutions
implies the significance of the subject and the part it plays in a student's life. In this way,

coming up next are the significance of Social Studies in the school educational plan for

national development:
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1. Helps to Improve the Social Consciousness among Students: The various subjects
in the Social Studies educational program help students to get, watch, and
comprehend human conduct, approaches, morals, and the interrelationships that
exist among assorted individuals. This thusly encourages the students to build up a
more extensive perspective of the overall population and the human circumstance.

ii.  Helps to Cultivate Serious Thinking Capabilities: Social Studies ingrain higher-
request thinking abilities and aptitudes, for example, application, Qandlng,
assessment, synthesis, and inventiveness in students. (/

iii.  Consciousness of the World and Environment: The info on Social Studies
encourages students to see how various social orde e%rgamsed overseen and
administered. It likewise serves to 1nev1tabl@dd up an all-encompassing
comprehension of their condition and t (@elationship which exists between
the regular and human natural ’b]dings. This thus causes students to

| N
comprehend their place on tllg&et.

iv.  Helps Students to becorﬁc‘)a\luable and better Citizens: The investigation of
Social Studies gets’@/ students to grow up as capable, dynamic, and insightful
individuals fr()\b)ciety. It likewise bestows in them how to address cultural and

all-inc{ix& ncerns utilizing writing, innovation and other recognizable

co@nity assets’!.
Z.Az%lallenges of Social Studies Curriculum in Nigeria

Despite the relevance of using Social Studies as a medium of instruction for
moulding effective citizens, its teaching and learning is no doubt faced with many

problems, some of which are new, while others are as old as its birth. Some of these

constraints are discussed below:
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ii.

1il.

1v.

Social Studies education suffers intimidation and persecution in the hands of social
science specialists, such as Historians, Geographers, and Economists among others.
They often gang up against Social Studies because of its popularity and acceptance
among people.

Another problem is the incompetent teachers that are used to teach the subject. They
resort to using teachers who specialize in History, Geography, Economics and

Government to teach the subject, knowing fully well that they lack @Smdies

orientation. ’\(/

Lack of suitable and adequate textbooks is another probl f Social Studies.
Students mostly rely on History, Government and othcs%Science textbooks to
study Social Studies. This is dangerous because th: hors of those textbooks lack
Social Studies bearings and so the content&f@e textbooks cannot be said to be
appropriate for the subject. \Q’b

Other problems include: inadeg@ unsuitable teaching aids used in teaching the

subject, poor use of teachin@\twds, insufficient time allocation on the timetable

and lack of continuity @he subject from junior secondary school through senior

secondary to hi @stimtionn.

2.1.13 Socia(.t\:@es urriculum Review

So Studies curriculum has been reviewed several times to meet the needs of

the&i?gns. These reviews will surely continue since the needs of man are dynamic in

nature. There is therefore, the need to change the curriculum since globalisation calls for a

drastic move from the contemporary view of Social Studies education. Social Studies

must produce new mode of awareness through the concentration of novel world-wide

concepts and methods involved in information recovery. The focus of globalisation from

Social Studies perspective should centre on human resource capacity empowerment. It is
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only on objective and refined labour that can make the new information technology
productive”’.

There should be a redesign of Social Studies curriculum in order to assess global
realities and proffer viable solution that can increase international understanding and
cooperation since man has and always experience universal problems such as hunger,
hatred, diseases, transportation, communication and many others to contend W&The
present deficiency of the curriculum in schools and the new challenges of isation
must be addressed urgently. This could be followed through the r bion of the
Social Studies teacher to adopt the “Social action” approach tow. 1nculcat10n of the
contents of Social Studies education. This approach calls %Clahzatlon of Social
Studies teachers who constitute a vital element in curr m demgn and development.
This is the time to face national realities for ff@%e development and progress of
mankind in national and international inte%%s. For instance, there is urgent need for
Social Studies curriculum exper{s’&biew the subject curriculum to meet the
international standard. In line witl&ﬁ\)s review, and in Nigeria to be specific, there is need
to put in place syllabus fc’>1®ior secondary schools to cater for SS 1-3. This is long
overdue. Presently, Soeial) Studies curriculum or syllabus is being run right from nursery,
primary and Jc.i\&e ondary schools’®. This subject is also being run at the colleges of
education@ universities in Nigeria. The gap between Junior Secondary school (JSS)
an%@zr institutions of learning mentioned above should be bridged with syllabus for
senior Secondary school level. This will enable the students to register for the subject at
WASCE level thereby bridging the gap. This will allow free flow of the subject from
Nursery, Primary, junior secondary, senior secondary, colleges of education and to the

university which is long overdue for consideration’®,
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There was a revision of the Universal Basic Education (UBE) Curricula in
August 2014 which brought the revised curricula that regrettably remove Social Studies
as a distinct subject area and made it a part of the novel Religion and National Values
curriculum with four major components (Security Education, Civic Education,

Christianity and Islam Religion). This greatly negates the goals of Social Studies

education in Nigeria as contained in its curriculum?'!. \
2.1.14 Global Issues in Social Studies Curriculum QQ
The following amidst others are notably global realities or cont rary issues

affecting the Social Studies curriculum in Nigeria: Social Studi rriculum review,
Problems of Social Studies curriculum, democratizi@%l Studies teaching
approaches and tactics in the curriculum, inadequate in@tional materials in the Social
Studies curriculum and Problem of national&@%ﬁon. These issues are vividly
discussed below: \Qrb
(a) Democratising Teaching A'prgches, Tactics and Procedures

Global issue in the Socia&@es curriculum is the issue of teaching approaches
and tactics in Social Studié@gcétion. This has become an issue because many teachers
or lecturers are not illbstrative and flexible in their teaching, as they have been using the
same method(ti&&.c ing over the years. There are need to vary our teaching methods
depending@the topic of the lesson. Democratising teaching approaches thus, involves
th&{s/ more than one method of teaching Social Studies, which will enhance students’
involvement and comprehension. Also, democratising tactics and procedures of teaching
will greatly help to boost the Social Studies education in Nigeria. Teachers need to
acquaint themselves with these new tactics and procedures of teaching in Social Studies.
These tactics and procedures which are hardly used in teaching by teachers and lecturers

include:
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1. Questioning techniques;
ii. Brainstorming techniques; and
iii. Simulation techniques’.

It is also very glaring that, many lecturers hardly have time to organise before
embarking on teaching. These are emerging issues in Social Studies education that needs
urgent attention. Furthermore, students pay more attention when different teaching
methods are applied. Teachers of subjects at all levels of education@Q to be
conversant with the content and approaches suitable for teaching in orden toyunderstand

the content of Social Studies and encourage its learning. @1 Social Studies
instructional methods are related to the content, lear*@%ﬂl be complete and
unconnected facts and concepts will end. It is only @1 contents are connected to
instructional methods that students will be a %Qcognise the significance of the
subject and pass valid judgement of what @ct is all about®,
(b) Inadequate Instructional Wls in Social Studies Curriculum

Instructional materials ara{@uees used in the process of learning. This refers to
human and non-human ma’to@s and facilities that can be used to improve, promote, ease
and encourage teac@and learning activities. Instructional materials are “all the
resources wit@/’é&r ch of the teacher and the learner, which are employed to facilitate
teaching learning”. There are various types of instructional materials in Social
Stb{/ngurriculum, which include: Reading and non-reading materials; Visual and non-
visual materials; Projected and electronic materials; and Resource persons and places®!.

However, these instructional materials are not completely reflected in the

curriculum. When learners are made to see, hear, feel, smell and taste, there is a higher

degree of getting them to appreciate subject matter taught. This could be considered true
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because instructional materials help bridge the gap between the student and the lesson.
Instructional materials cannot be underestimated because when any act of teaching is
done without instructional materials, some learning may take place depending on what is
taught,but when teaching is effectuated with instructional materials much learning takes
place and content retention will improve*®. This is important because use of instructional
materials in teaching a subject can make teaching and learning of such a subject very

interesting. OQ

(¢) Problem of National Integration

The problem of national integration as a contemporary. i@ in the curriculum
cannot be over emphasised. This is because Social Studi@ﬁon as ascribed in its
curriculum helps to accomplish the objective of buildin@ﬂted, feasible and prosperous
Nigeria as the subject seeks to achieve national %@ national survival. Social Studies
teach students about the cultural aspects o(@%fferent ethnic groups in Nigeria. It is no
longer news that Nigeria as a cqu%&%is suffering from lack of proper integration.
Nigerians are divided by tribal a&&}mic lines whereas Social Studies stand out as the
main subject that can be u:c,n& integrate the nation. This is because it empathizes much
on citizenship educatn\bl one therefore, encourage the teaching of this subject at all
level of the ¢ B@l system, children who are the future leaders will be taught about
love, care,@ues, honesty, sacrifice for the country, hard work, cultural differences and
the%gjo accommodate one another. They will also be taught about the cultural heritage,
customs, traditions, courage, kindness, patriotism, self-discipline, appreciation,
perseverance, open-mindedness, endurances, resourcefulness, obedience, sympathy and

industry. These social attitudes are important for national integration and health

development of the society. Also, Social Studies inculcates in its leaders a sympathetic
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appreciation of the diversities and interdependence of mankind, both at the local, national
and international levels®3.

No tribe in Nigeria is independent as each tribe needs each other to stay alive,
survive, develop, protect, secure and make progress. This is supported by the popular
saying “divided we fall but united we stand”. This is the stand, belief, vision of Social
Studies education as contained in its curriculum. Hence, there is need for a serious
structural realignment in Nigeria, which is certainly a global issue. S@Studies
education can be used to solve these problems of national intﬁgly unity and
development if the subject is given the right place of signiﬁcanceg“o
(d) Problem of Assessment and Evaluation

Since Social Studies is an open-ended subject, @y be difficult to standardised
solutions and accomplishment”. It is anticipatedb@ial Studies should have positive
outcome on human behaviour even thou n behaviour is easy to evaluate. It has
been largely decided that the per.f%r&ce in Social Studies either in or outside the
classroom can be assessed. SOCi(%l\dies specialists are toiling to establish assessment
criteria for evaluating attitﬁd‘\rk operation in a Social Studies class®’.

(e) Lack of Wor@s, Seminars, and Conference for Social Studies Teachers

Work B@ninars and conferences offer possibilities for interaction, learning
and teachi@t equally provides suitable acceptance of information and training on issues
an% ems about Social Studies. These also contribute to the apathetic manner of
Social Studies teachers in the school system?®.
® Low Teacher Qualification

There are Social Science specialists who have little or no knowledge of about the
new integrated Social Studies approach. It is experiential that Social Studies is

stereotyped and tainted at the expense of quality of education provided. Social Studies
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teachers believe that as a result of this situation, their morale is very low. These views
were thatSocial Studies teachers are demoralised factually compromise the quality of
Social Studies education and refute the government of Nigeria’s ambitions of developing

a experienced and informed citizen®’.

2.1.15 Environmental Factors

Learning environment encompasses all resources human and %rial,
programmes and opportunities, for students to use these resources cly and
imaginatively to learn and develop their potentials. Learning envirg%e efers to the
context in which learning takes place. It is the surrounding c@nce which effects
learning. An environment in which learning occurs can b@wme as particular society
and it may be viewed as an educational institution®s."&/'learning environment is the
condition and influence which a learner comes A ntact with, resulting in a series of
complex interactions and ensuring a pe ange in behaviour. This implies that an
individual’s acquisition of skills, knoa@%e and competencies would occur under certain
conditions and influences. Ed%éa\does not occur in vacuum. It grows in a socio-
political economic enviro@ and there can be no education without a society. Thus, a
society provides a Qenvironment in which a school is located and from which it
draws it reSOL((;e;\\Vﬁhin the school, there is also a macro environment which influences
the oper nd the extent to which educational objectives can be achieved. Therefore,
the\{e/%opment of an individual, through knowledge and skills acquisition in school,
could be influenced positively or negatively by the socio-political and economic
conditions of the environment®.

A good learning environment has the advantage of fostering desirable behaviour

and attitude; developing problem solving, skills and creative thought; encouraging
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students’ interrelationship and fostering- centred methods. School environment reflects
the physical and psychological aspect of the school that are more susceptible to change
and provide the pre-conditions necessary for teaching and learning to take place. Learning
environment is an orderly environment in which the school family feels valued and able
to pursue the schools mission free from concern about disruptions and safety®.
An environment is conducive for learning when is essential for teaching and
learning to take place. School learning environment which includes 1nstruc6Qspaces
administrative spaces, circulation spaces, spaces for conveniences ngsssorles are
essential in facilitating teaching-learning process. Over the last de, research studies
from a range of historically somewhat fields (for exa §k prevention, health

promotion, character education, marital health, and@al emotional learning) have
identified research-based school improvement @gqes that predictably create safe,
caring, responsive and participatory schoo&b’b

Learning environment is th.e’&ty and character of school life. It is based on
patterns of school life experingQ and reflects norms, goals, values, interpersonal
relationships, teaching, lea.r@ and leadership practices, and organisational structures. A
sustainable, pos1t1ve\bool environment fosters youth development and learning
necessary for(pjé&uﬁtwe contributing and satisfying life in a democratic society. This
climate m@es norms, values, and expectations that support people’s feelings socially,
emct\i@ and physically safe.

The school as a learning environment comprises physical, academic, social and
cultural environments. The physical environment is made up of school location, physical
features and structures within and outside the school. For example, a school may be

located in urban or rural areas, noisy or quiet areas. Buildings, equipment and
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infrastructures available within a school and its surroundings also constitute its physical
environment®?.

Learning environment is reflected by curricular and co-curricular activities in
which teachers and learners engage in classrooms, libraries, laboratories and other places
in the school. Social environment is created through interaction among teachers and
learners in classrooms and other places in the school. The cultural environmen‘w&sists
of rules, regulations, values and discipline. It also includes all school activi@\ich are
meant to initiate learners into societal culture and the dominant among these features is
the physical environment as described by some scholars that .@ physical features
consist of the basic systems and structures which are Viablﬁﬁneeded by schools or
institutions in order to function effectively and to ful@w purpose for which it was
established. b’bQ

Physical learning environment if %{éﬁly provided and maintained is capable
of influencing students and teachers g&/e y. Physical learning environment reflects the
political, social, economic and inﬁ%ual activities of given school. He referred to them
as physical resources, 50@1 plant or school facilities. Teaching and learning
environments are to i@nen‘[ six functions: inform, communicate, collaborate, produce,
scaffold, and Q.i\&gc%They added that conceptually speaking, the learning environment
refers to t hole range of components and activities which learning happens®>.

\/Q;:arning environment as a physical space that supports multiple and diverse
teaching and learning programmes and pedagogies, including current technologies; one
that demonstrates optimal, cost effective building performance and operation over time;
one that respects and is in harmony with the environment and stimulating setting for its

occupants.
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Learning environment in its narrow sense is a conventional classroom and in its
widest sense, is a combination of formal and informal education system where learning
takes place both inside and outside the school for the purpose of achieving the set
objectives. The concept of physical learning environment with respect to physical
structures relates to spaces, equipment and tools within the school. Learning environment
is a complex structure that includes teaching equipment, sources of inforrnati& and
events within and outside the schools where students can take part in the learni rocess
both directly and virtually®*. ’\(/

Looking at the learning environment is about more than @.\ctures, it is about
the social relationship within the space. It was asserted th@ac can be conceptualised
as being an interaction between physical and social spAlso the concept of learning
environment has been viewed as an environme%@% teachers and students’ activities
within which learning is seen as an a@% ocess in a multi-information and co-
operational network environment. ’&

Moreover, technology 15&@1 considered valuable for increasing educational
benefit and instructional L@ Mobile devices, wireless communications, and network
technology have rece\badvanced significantly, and have been integrated into various
wireless learr'c.g/%m onments that attract many individuals® attention and expectations.
For instanany studies have been predicted that wireless learning environments have
the%%tlal to create something new and significant impact on education®.

Wireless learning environments offer many educational possibilities that are not
easily achieved in other learning environments. Mobile devices enable both the teachers
and students to employ computing power without time or location constraints while the
internet and wireless technologies enable mobile devices to interconnect seamlessly with

each other or with other computing devices. Wireless learning environments have the
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following features based on seamlessly linking various computing power with mobile
learning devices at hand which include, enhancing availability and accessibility
information networks; engaging students in learning related activities in diverse physical
locations; supporting group work in projects; improving communication and collaborative
learning in the classroom; and supporting quick content delivery. Therefore, wireless
learning environments are regarded as more suitable than ordinary classroom or (@)uter
classroom for supporting teaching and learning based on learner-centred teaghintg method
which was described as active, productive, creative, and collaboratlve arhing methods®.

Environment of an organisation has all elements releva 1ts operations and
they include direct and indirect action elements. School ilittes constitute the major
components of both direct and indirect elements in the @onment of learning. Learning
environment is a controlled environment that faci %Qhe teaching and learning process
through the various elements that exist w%’b&nd as well protect the well-being of its
occupants. Some scholars have all pesited that a safe and orderly environment is the one

that is free from threat of personav\ﬁa)n and conducive to teaching and learning®’.

2.1.16 Components of L@lg Environment

Learning enyir ent characterises the organisation at the school building and
classroom le\{/ﬁf s to the feel of a school and can vary from school to school within
same di Several aspects of school’s physical and social environment comprise its
CON&TLS%.

Some components of learning environment identified as appearance and physical
plants; faculty relations; leadership and decision making; environment that is welcoming
and conducive for learning; environment that promotes communication and interactions;

environment that promotes a sense of belonging and self-esteem and the environment that
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promotes learning and self-fulfillment. Environment was characterised as welcoming and
conducive for the fact that school building is to contain normal class population. Students
should feel safe and comfortable everywhere on school properties, class orderliness
should be maintained, classrooms and grounds are clean and well-maintained, noise free
environment, classrooms are furnished and staff members have sufficient books. Further,
environment is characterised as one that promotes interactions among the occws of
the environment. Teachers, students and parents are partners in the educatt sector.
Teachers are opened to students’ suggestions and students are offere thgoyportunity to
participate in decision making. Staff and students are trained Vent and resolve
conflicts®. %

However, environment is characterised because@ sense of belonging and self-
esteem by interactions of teachers and othe !@ members with students caring,
responsiveness, supportive and respectful.%rbts trust teachers and other staff members,
moral is high among teachers and sga@lool is opened to diversity and welcoming to all
cultures, teachers, other staff n&@rs and students are respected and valued. Also,
teachers, staff and student’s@ that they are contributing to the success of the school.
There is a sense of @mnity, the school is respected and valued by teachers, staff,
students and C:ri{‘ﬁes arents perceive the school as warm, inviting and encouraging
teaching a@eaming process!%.

\/%lvironment is one that promotes learning and self-esteem by emphasis on
academic, but all types of intelligence and competence are respected and supported,
expectations are high for all students and all are encouraged to succeed, progress is
motivated regularly. Results and assignment are used to evaluate and redesigned teaching

procedure and content, results and assessment are promptly communicated to students
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and parents, achievement and performance are awarded and praised, and teachers are
confidently and knowledge®.

However, the various aspects or components of learning environment do not
operate independently of one another. For example, the physical environment can
encourage or discourage social interaction. Similarly, social interaction facilitates a warm
affective environment. Collectively, the physical, social, and affective enviro{ments
contribute to, and are impacted by, the academic environment. Thus, for t ose of
this study only the physical learning environment was considered'?!. (/

Learning environment includes all the factors that ca e learning within
and outside the classroom (example, method of presenta %Nement of students,
materials and resources, then outside the classroom ex@e sports, social clubs, social
and cultural interaction. Components of learni %‘Qonment is learning space and its
operational environment within its ﬂexib@ modifiable learning spaces and their
learning environments which are fo.rrg&h\rough pairs of dimensions!%.

2.1.17 Relevance of Learning E&%onment

The totality of inteﬁﬁ\iknd external influences surrounding a school constitutes its
environment. The ap Qateness of a learning environment is a key both to safety and to
effective lea .g\édevelopment. The surrounding in which students learn can greatly
influence éacademic performance and well-being of the learners. The architecture,
la)% facilities of the school play a vital role in shaping the learning environment
and promotion of effective teaching and learning. Again, learning environment can serve
as a tool for influencing behaviour and as an aid to the teacher in the management tasks
that students learn better in a well-manage classroom environment. A submission was
made by various studies that conducive learning environment can have effect on both the

attitudes and achievement of students!%3.
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Positive learning environment is relevant for students to achieve their educational
goals and teachers to meet their instructional objectives, for the fact that the school
physical facilities and other elements are the determinant factors in the attainment of
educational goals'®!. The quality of education that children receive bears direct relevance
to the availability or lack of physical facilities and overall atmosphere in which learning
takes place. The school facilities consist of all types of buildings for academic and non-
academic activities, areas for sports and games, landscape, farms and gar chuding

trees, roads and parts. Others include furniture and toilet facilitie a&,packing lot,

security, transportation, ICT, cleaning materials, food stora ihties and social
facilities for the physically challenged persons'™. Oé

Positive learning environment needs to be a@y created and sustained by
members of the students, parents and school per %oups in school, and supported by
the community at large. When the schoo nity works together to understand and
improve learning environment, cg‘@e action powerfully supports positive youth
development and learning and pr s the underlying 21 century skills and knowledge.

Learning environn{e@romotes students learning. Positive learning environment
powerfully affects st@s motivation to learn. For example, activities like community
service-leamiéiai&d tudents’ value, and students’ engagement can enhance learning
environmefit\by providing students with opportunities to participate in the learning
pro%sQand construct their own knowledge of social and government system!?>.

Moreover, when such activities are presented in a supportive and collaborative
learning environment, they encourage students to build upon one another’s ideas in

productive and engaging ways. Together, the experience realistically represents the social

situation that they may find themselves part of the greater civil society. In an overlapping
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manner, positive learning environment promotes cooperative learning, group cohesion,
respect and mutual trust.

These facilities play pivotal role in the actualisation of the educational goals and
objectives by satisfying the physical, emotional, cultural, social, educational and
psychological needs of students as well as the general educational goals of the society.
Emphasis was made by Bickel that physical needs are better met that the physi(&eeds
are met through provision of safe structure, adequate sanitary facilities, a b d visual
environment, appropriate thermal environment, and sufficient shelter pggjor his work
and play. Learners’ emotional needs are met by creating pleasan s@mdings, a friendly
atmosphere, and a spring environment!?, 0§

In fact, schools exist to serve socio-economic@ political needs of the ever-
changing society. Consequently, they are in %ﬁb& interaction with their external
environment. They receive inputs from tlsg@ al environment in the form of human
and material resources processes }lg&m empty same into the society as finished
products and services!'?’. Learnin&g&ronment is also relevance to its occupants and the
society where it exists b’es@e of its multipurpose facilities which can be used for
academic activities d@ school hours, and may be available for community use during
or after schoc@i&e uch facilities may be used for continuing educational programmes,
social acti@ps and recreation. Through appropriate scheduling multipurpose facilities
ma;\b/%;/ailable to the community during school hours. This will eliminate the burden of
duplication of such facilities as conference halls, gymnasium, library, theatre and sporting
facilities. Such integrated effort is effective and brings the community closer to the
school %8,

Again, decent facilities in our learning environment make additional contributions

to teacher’s work. It was asserted that there is a direct relationship between architecture
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and the collaboration of teachers. The availability of relevant and recent facilities and
equipment in a conducive school climate can influence teacher’s abilities and increase the
formation of social and professional relationship and sharing of information and
knowledge!®.

Learning environment reflects the shared ideas, assumptions, values, beliefs and
practices that define its culture and standards for expected behaviour. A school ¢limate
that contributes to learning focuses on essential components, including saf d strong
relationship between teaching and learning. A positive school climatw&&g}hat students,
staff, and visitors all feel safe. Threats to their physical and e 1 safety (example,
building) can take a great toll on students, leading some to@%l of attending school
and ultimately impacting negatively on students’ leami@n school climate that builds a
culture of mutual trust and respect, engage ipants, and supports a relationship
between teaching and learning that ca@rove childhood health and academic
performance. Ensuring that a school a§ng environment is sensitive to its culturally and
linguistically diverse student bo&?’}sult in stronger connections between each student
and teacher!!?, X $

Finally, from regoing contributions of different authorities on the relevance
of learning edit}&m nt we can sum up that, positive learning environment promotes
student le%\g, academic achievement, school success and healthy development, as well
as %@%ﬂe risk prevention, positive youth development and increase teachers’ relation!!.
2.1.18 Work Environment

Work environment is critical to job satisfaction owing to its possible influence
both physical and mental wellbeing of staff at the work place. A good workplace is
characterised by factors like competitive wages, trusting relationship between the

employees and management, equity and fairness for everyone, and a sensible work load
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with challenging yet achievable goals. A composite of all these conditions makes the
academic work station the best possible working conditions for staff to work with high
level of satisfaction. Some scholars grouped work environment into three distinct but
intertwined forms. These are physical work environment, psychological work
environment and social work environment!'2.

The physical work environment deals with the physical or tangibles at thv&tting
where job is performed. It includes things like departmental laboratories shops,
office layout, temperature, ventilation and lighting. Physical work e%&@an‘[ such as

lightings, the floor configuration, office layout and also the fuayout could help
a

employees to perform their job more effectively aQ enhance their job

satisfaction!!3. Q

In the same vein, good physical workin%@nment such as clean, attractive
surroundings enable employees to perforq@%work smoothly and thus are likely to
have a positive impact on job satisfg@ also includes noise level and space. Aspects
of work such as heat, noise, a@ghting have been shown to affect a number of
psychological processes bc;t@ectly and indirectly.

The psychological work environment can be considered particularly as those
elements of (fm:\\vo kplace which are pertinent to academic staff conduct. The
psychological work environment is therefore the set of those characteristics of work
en@ent that affect how the academic staff of Colleges of Education feels. The
psychological work environment includes the workload, job stress, time for execution of
job and support that affect the emotional staff of lecturers'!4,

The psychological work environment can be said to be good if the work

environment is healthy, comfortable, safe and pleasant for employees in completing their

work. The social work environment on the other hand deals with relationships at job
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settings. It includes communication styles, relationship between academic staff and
students, relationship among fellow academic staff and also with deans, head of
departments in order to work together as a team.

Social work environment includes the communication in the workplace, worker
welfare programmes, interpersonal relationship and health scheme which improves their
efficiency and productivity. Social environment captures good and fair treatment between
colleagues and superiors, harmonious relation and communication networks! Q

Work orientation can be viewed from different perspectives. It w&cyﬁned as the
fundamental purpose that paid work assumes in one’s life and @\cion of how one
finds meaning in the work context!!®, Oé

A school of thought described work orientation @ies of activities an institution
put in place in order to assist members of its&%%quire the knowledge, skills and
experiences necessary for efficient and efi '%erformance of jobs and responsibilities
in the organisation. Thus, in the co.nge&f is study, work orientation is described as a
planned introduction of new em (%?Bes to their jobs, their coworkers, and culture of the
organisation for efficient .a@ fective performance of jobs and responsibilities in the

\
organisation. 0

Work .®n therefore is an important aspect of education process that deals
with the alé( acquiring skills in the teaching profession. They are essential practices that
en%@ subject mastery, teaching methodology and classroom management. The
objective of work orientation includes promotion of professional growth; help to improve
pedagogical skills; keep staff abreast with new knowledge; help in leadership

responsibility; help new staff to adjust to teaching field; helps to promote mutual respect

among teachers and recognises the need for modern teaching methods!!”.
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Therefore, a new perspective of work orientation is to shape both male and female
academic staff attitudes, behaviours and challenge them to set expectations in meeting the
goals of the organisation. Furthermore, work orientation forms the basis of good
performance and productivity, because when staff is aware of what to do and what not to
do, they shape their expectations and behaviours towards such parameters and set goals
on how to align with the organisational rules and thus on how to achieve orga@onal
objectives. It is known that work orientation forms the foundation for job satisfaction, as
staff are briefed on what is expected of them early enough as they jointheunstitution. The
orientation of newly recruited staff may affect their satisfaction a@rk and in turn has
the likelihood of influencing the quality of their input irres;@'ﬁgender.

Gender is a social construct used in classifying@/interest and relationships of
men and women across various cultural grou ’BQ concept of gender includes the
expectations held about the characteristic a@s and likely behaviours of both men and
women. Gender refer to stereotypig&&ﬂlection of commonly held beliefs or opinions
about what are appropriate beha\&sm\s and activities for males and females. Gender is a
factor that plays a role in b’o‘@ale and female!!®,

The male and@le academic staff could effectively discharge their duties, when
they are sati(?/@@rl their job. It is expected that academic staff in Colleges of
Educationéguld be satisfied with their jobs. Sadly, it was reported through an
obsKr\/%onal study that most academic staff feel dissatisfied with their job. The academic
staff members are probably dissatisfied with their job due to non conducive work
environment!'?,

It was observed that Colleges of Education in Southeast in particular and Nigeria

in general have unconducive work environment as they do not have enough and standard

workspace such as workshops, integrated units to train the students and some of them also
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experience insufficient instructional resources such as consumable and non-consumable
resources for practical exercise’®. Some of the available instructional resources in
vocational and technical education in these Colleges of Education appear not to be
functioning or not adequate for the lecturers and students to promote teaching and
learning activities.

In the same vein, it was observed that College of Education Lecturers iI&igeria
are currently facing many challenges in form of inadequate infrastructur -regular
payment of salaries, lack of enabling research environment, unclear s(@regulations,
excessive workload, poor communication disparity in allowanc gular training and

urers over years'2’,

work orientation which have resulted into industrial action @

The unfavourable nature of work environmen@! orientation in Colleges of
Education in Southeast, Nigeria seems make it di %Qfor the lecturers to cope with the
academic and societal demands of student\@arents which may contribute to their job
dissatisfaction. The consequences of @ers’dissatisfaction with their jobs in colleges of
Education in Southeast, Nigeria Qg%senteeism, early departures from workplace, poor

job involvement and low i’n&\mitment in performing their duties. This has contributed

to supply of unskille@hers to teach students at the basic and secondary school levels

of educationlt.:\\.

2.1.19 Sc@ Environment

\/%16 school environment which includes classrooms, libraries and technical
workshops are variables that affect teacher’s job performance. Hence, the school
environment remains an important area that should be studied and well managed to
enhance teachers’ job performance in Social Studies. The issue of poor job performance
of teachers has been of much concern to government, parents and other relevant
stakeholders in the educational sector. The quality of education does not only depend on
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the teachers as reflected in the performance of their duties, but also in the effective co-
ordination of the school environment!??,

The school environment which also include instructional material planning,
administrative planning, the teachers as well as the students are essential in
teaching/learning process. The extent to which teachers perform their job could be
enhanced depending on their location within the school compound, the structu&of the
classroom, availability of instructional facilities and accessories. It is believ a well-
planned school will produce expected outcomes of education that will\fagilitate good
social, political and economic emancipation. Orderly classroom ament brings about
effective job performance. %

A comfortable and caring environment als@an‘[rlbutes to teachers’ job
performance. The physical characteristics of @01 have a variety of effects on
teachers, students and the learning process\@rbﬁghtening, noise, high level of heat due
to overcrowding in classrooms and i ﬁls ent temperature make teaching and learning
difficult. These factors can adver ?D\@ffect student’s behaviours and lead to high level of

frustration among teachers%&l poor learning attitude among students. A fascinating

school environment 1 where they are adequate and qualified human and material
resources!?3. <.h§\\pr vailing condition in some school environments is far from
satisfacto d this affects teaching and learning. It is indisputable that the school

en@ent is an important factor that contributes to the learning and assimilation of
students. It has the potential to determine how well a child or a teacher is able to realise or
destroy his or her goal in life. Some school environments can be loving or frightening,
stimulating or boring, conducive or inhibiting to the achievement of the purpose and goal

for which it was established'%°.
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Teachers’ job performance manifests in the students’ poor learning outcomes as
shown in internal and external examinations, school dropouts, and students’ engagement
in various anti-social behaviours like cultism and even examination malpractice of
different forms. It has also been observed that some teachers have a lukewarm attitude
toward their job; they are not punctual at work, attendance registers are not marked, many
of them do not write their notes of lesson, the scheme of work is not always covered in a
term, some of the teachers do not even go to school, while some are not regudat il school.
School diaries are not filled, students’ note books are not marked, somg ofithe teachers do
not even have notes to give to the students and the resultant effect isythe poor output of

the students!?4.

2.1.20 Home Environment

The home of an employee can be seen in the light of physical and psychological
conditions of the house or where the employee lives. This has to do with the relationship
and the effect of family, friends and the community on an employee. Home has been
defined as a complex term that can encompass every activities that one does outside
workplace. Home is part of one’s journey to workplace, the environment that the
employee lives, the people he lives with, the experience with neighbours, welfare of in-
laws, friends and even where he worships, as some religious believes have a significant
influence on workplace practices!'?.

However, it has been observed that meeting the often incompatible demand of
family and work may create family-work conflict. For example, working long hours may
prevent adequate performance of family responsibilities. Employee’s position in the
family, marital status, marital expectations for example, when an employee has a problem

with child bearing all these can have a psychological effect on the employee and are
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factors that often bring frictions between home and job!®®. Some parents often frown at
their daughters’ ambition of having their doctoral degree which would enhance their
performance at work as such parents believe that men will be intimidated by their
daughters’ achievement and would not be able to get husband'?®. Ill-health of family
member may also interfere with work as illness of one’s child may prevent attendance at
work or make one to lose concentration at work!2®,

Job performance is the ability of an employee to render effectively such services
that he is paid to do. Also, it is of the view that the price of success is hard work,
dedication and commitment to job at hand and determination that whether win or lose; we
have applied the best of ourselves to the task at hand. Organisation performance is the
desire and ability on the part of employee to remain committed to the task agreed upon
and given while diligently carrying out those tasks with no extra cost on the employer.
While job commitment is a bond that links employee to the job, job performance can be
seen as ability to deliver the service effectively and efficiently. Employee performance
was clasified into two groups, one group as job effective performance, while another
group of employees may display normative way of performance!?’.

It was argued that employees who are not performing in their jobs sometimes feel
that they are treating their employers unfairly while some would eventually engage in
withdrawal behaviour, which is a set of action employees perform to avoid the work
situation-behaviour that may later culminate in quitting the job or being sacked. Job
performance is individual psychological and physical contribution to the job. It is
therefore necessary to improve what workers contribute in workplace so that maximum
utilisation of resources could be achieved!?s.

It was advocated that one should never continue in a job which one feels that one

is not performing, if one is not happy with one’s performance and in what one is doing,
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one will not have an inner peace'?’. Performance is never an accident. It is always the
result of the commitment to excellence, intelligent planning and focused effort. The
quality of person’s life is in direct proportion to their excellent performance, regardless of
their chosen field of endeavours. However, due to the policy of location of University
sites in Nigeria, accommodation problems have often been reported by various
researchers as one of the problems facing the Nigerian lecturers. Some of those who were
interviewed lamented that their family members live miles away from them and for that
they travel from time to time so as to ensure that various family responsibilities are met.
Therefore, link has been established that between home environment and job performance.
It is argued that the kind of home environment an employee comes from will determine
his attitude and effort towards the job which will consequently impact their job

performance'?.

2.1.21 School Safety

A secure school encompasges,-all measures taken to combat threats to learners,
teachers, support staff and propesty in education environments. A secure school
environment has a very low sk of physical, emotional and psychological injury to its
occupants'?®. Secure Sehdols should have policies and procedures instituted to protect
learners and gtaff from intruders®®. For example, when entering the school premises, a
visitor shduld record details in a book and perhaps given an Identity Card to carry
wherevier they go within the school. Visitors could also be often required to show
identification to pick up a child from school as a method of proving that they are named
on the child's approved pick up list'*°. Additionally, secure schools should be built in such
a way that they have layouts or designs that minimise unauthorized entry. For example, a

school may have a gate that controls in flows and out flows in school premises!'3’.
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Safety and Security are two words that are often confused by people. They get
tossed around and together all the time, mentioning the other when one means the other
one. These words are often used interchangeably either correctly or wrongly. However,
safety and security are of course strongly related, but two distinct concepts. To this effect,
the distinction between these concepts are been illuminated, so that their application is
also clear and most likely would be straight forward. Specifically, focus is on the
application of safety and security in terms of school environments!3!, Q

How safety or security is defined affects its application in the thgl)nvironment

and provides an opportunity to influence positive outcomes fi ers, teachers and

other school staff. In order to exploit the concepts fully, i rtant that one look at

their meanings categorically'32. Q
The word "safety," comes from a Latin Qvus which means uninjured or in

good health!'?3, The first records of the WQ{Q% noticed from around 1250. Safety is a
concept that includes all measures, %&r\actices taken to preserve the life, health, and
bodily integrity of individuals. SK@is the condition of being protected from harm or
other non-desirable outcorﬁ@afety can also refer to the control of recognised sources of
danger (hazards) in &@ to achieve an acceptable level of risk. Defining security is
problematic, @’\ﬁh term has had many different meanings to different people in
different p [abes and different times over the course of human history. Actually, there has
bee\/’bver-ending debate on its nature and dimension, since there is not a broad
consensus on its meaning. The word 'secure' entered the English language in the 16th
century!?*, It was derived from a Latin word securus, meaning freedom from anxiety. The
term security is related to the presence of peace, safety and the protection of people and

their resources. It also relates to the absence threats to human life and dignity. Security is

about freedom from threat and ability of states to maintain independent identity and their
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functional integrity against forces of change, which they see as hostile. Security is
generally agreed to be about feeling of being safe from harm, fear, anxiety, oppression,
danger, poverty, defense, protection and preservation of core values and threat to those
values.

Security is most commonly associated with the alleviation of threats to cherish
values, especially those threats which threaten the survival of a particular re&ence
object®’. From the foregoing definitions, security generally refers to the fre rom, or
resilience against, potential harm or other unwanted coercive change &Q@)}y others'?>,
Also, a clear distinction between safety and security. One o rimary difference
between the two terms is their definition. Security refers t@%ection of individuals,
organisations, and properties against external threats th e likely to cause harm. It is
clear that security is generally focused on en %%at external factors do not cause
trouble or unwelcome situation to the or s%%n, individuals, and the properties within
the premises. On the other hand, s%fg&the feeling of being protected from the factors
that causes harm!3, o&c’)\

There are a Variety.o@ 1nitions of what constitutes a safe school. For example, it

\

was suggested that a% school is a place free from violence, and represented by an
environment @i\&h re is no perceived fear with respect to the school or its disciplinary
procedure%his entails that in a safe school, learners, teachers, staff, and visitors are free
to v{t/%zt without fear or threats, and in a supportive way to support teaching and
learning. A scholar provided a more practical and management-oriented elucidation of
school safety, stating that it includes the school’s culture and the appropriate training and
resources to respond to threats and hazards'?’.

A safe school was also defined as one that is free from danger and possible harm,

where non-educators, educators and learners can work, teach and learn without fear or
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ridicule, intimidation, harassment, humiliation or violence!!'”. School safety is one in
which a school recognises and protects child rights by provision of situation and
environment guaranteeing process of learning-teaching, health, safety, and security of the
students at any time'3®, The meaning of a safer school as follows: Safer school creates the
secure, safer, comfortable and healthy feeling to students and teachers both in normal and
also in disaster situation'??,

By implementing the standard of structures and infrastructures wit@ence to
disaster, and implanting the safer culture, schools are able to prote%{ ol community
and surrounding environment from disaster risk. Safety is s terms of school
communities and is a global term, used to describe t@% to keep the school
community and environment safe. Safety is an “umbf@term” for the many types of
issues and/or crises a school community addres @er to ensure the overall wellness
of its members. Examples of such saft '%ES are health, mental wellness, school
climate, fire safety, weather safe.t)s\'hing security, dangerous persons, bullying,
environmental disaster, crime in tv\\mmunity, and bus and traffic safety!3%.

"School Safety" alg@ans creating safe environment for learners, starting from
their homes to their\aols and back. This includes safety from any kind of abuse,
violence, psy; .@1 | issue, disaster: natural and manmade, fire, transportation. In a
safe scho@eamers, teachers and other staff are free to interact and go on with their
tea@nd learning activities without fear of the unknown.

A safe school focuses more on internal threats, that is, threats from within the
school environment. If learners perceive danger and sense fear from other learners,
teachers, administrators, or even the school infrastructure itself, this may indicate the

school is unsafe. For example, if a school has experienced violence among learners and

the teachers or the community, that school is considered unsafe. The primary indicator of
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a safe school is the existence of a plan in the school policy meant to address situations

that may be a threat to learners and staff need a safe and supportive school environment in

order to succeed!*,

2.1.22 School Safety Dimensions

(a) Physical Dimension: In terms of physical issues of school safety, physical violence,
corporal punishment and bullying are commonly discussed by scholars. For @ple,
when looking at school safety, it focused particularly on school violence central

aspect of school safety. In relation to the foregoing, 11terature ft kes school

141

violence as the contextual basis for school safety resear aims to develop
response mechanisms to crises %

(b) Psychological Dimension: Psychologically, schoo@ety is discussed in literature
with reference to how safe learners and staff’ @mir school. Researches related to
the feeling of being safe at school i@rbeveloped into debates about how safe
individuals feel, talked about rglq&hips among school climate, school safety, and
student achievement and wellﬁ% and disabilities'*2.

(c) Social Dimension: ’S@l Safety Theory hypothesises that developing and
maintaining frien}bocial bonds is a fundamental organising principle of human
behaviouf/n%&h threats to social safety are a critical feature of psychological
stressoéhat increase risk for disease. More so, invitational education theory suggests

\%%e school should be an inviting place across a set of five Ps which are considered
as key areas. These 5 Ps are people, place, processes, policies, and programmes. In
relation to the foregoing two theories (Social Safety Theory and Invitational
Education Theory), attention is on creating a safe school environment, including the
school’s building infrastructure, playgrounds and surroundings. This is in tandem with

a write up on ‘An assessment of the Provision, Quality and Adequacy of Welfare
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Facilities in Selected Schools of Lusaka’ where it was noted that abundant and
adequate welfare facilities are paramount to safety and health in learning
environments'®.

(d) Environmental Dimension: The other way to look at school safety is in relation to
hazards and disasters that may happen in the school environment. Natural hazards and
disasters and other emergencies can happen at any time in school environments.
When they happen, stakeholders should be prepared to handle the Qely and
effectively. Learners, teachers, parents and other school staff ca vgwtogether to

promote safety and minimise the effects of emergen other dangerous
tedsb

situations within their environments. Schools can be a@ y natural hazards and
disasters such as extreme temperatures, strong@lds, fire outbreaks, floods,
thunderstorms and lighting, landslides an @ flow among others. All these
hazards and disasters can make a schoalg%e for teaching and learning processes'#.
Maslow’s Hierarchy of Ne.e@y is a foundational need that must be met

before ascending to higher leva\sc& performance. This is applicable to schools too.
Learners and staff must fe&%e before they can focus their energy on teaching and
learning. As schools @to improve the academic performance, there is need to create a
physically ar(%s&i ally safe environment for everyone in school. Safety in school
allows le%{s and staff to look forward to being in an encouraging environment,
pro%(%g social and creative learning. If by any chance, their safety is not met, learners
and staff could be at risk and this may increase truancy and drop out for learners in
extreme cases. In an article on ‘An Assessment of the Provision, Quality and Adequacy of
Welfare Facilities in Selected Schools of Lusaka’ as it was noted that adequate facilities

in school enhance school safety'4. A safe school creates an open space for learners to

learn and explore many new things in their play ground. Learners of all ages require a
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safe learning environment for their better education and development. Research continues
to illustrate that children who feel unsafe at school perform worse academically and are
more at risk for getting indulged in drugs and delinquency'?>. Both government and
private schools are faced with the major crisis of safety and security!3°. School boards
meet with teachers and parents to listen and suggest solutions about their children’s issue.
State and federal governments should take steps to improve school safety and law

enforcement as the nation realises the importance of the issue and how 4 pacting

2.2 Theoretical Framework 6\
2.2.1 Job Performance Theory §

Job performance theory is a psychological con@ that describes the behaviour

children’s future!“®.

and actions of an employee in a workplace. It su %Qhat job performance is determined
by three factors: declarative knowledg@cedural knowledge, and motivation.
Declarative knowledge refers to .a@iwdual's understanding of the concepts and
principles of a particular job145§£?}rhis includes knowledge of facts, concepts, and
theories relevant to the job. @edural knowledge refers to an individual's ability to apply
this knowledge in a p\@cal setting. It includes the ability to use tools, techniques, and
strategies nec@@ completing tasks.

M tion, on the other hand, refers to the drive, energy, and willingness to
pep%%vell in a particular job>”7>, It includes the individual's desire to achieve success,
to be recognised for their work, and to feel a sense of personal satisfaction and fulfillment.
The theory of action and job performance in an organisation is influenced by three main
factors: individual, organisational environment, and job demand?. The first factor is the
individual, which consists of the vision, values, philosophy, knowledge, nature,

competencies, career path, style, and interests of the workers. The second factor is the
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organisational environment, which comprises the culture and climate, structure and
systems, industrial maturity, strategic position, core competencies, and the greater
context?%% 297 The third factor is the job demand, which consists of duties, functions, and
roles of each member of the organisation.

The theory of action and job performance indicates that the best performance (best
fit) can be realised through the components of individual factors, the env1ronrr& t, and
the roles and tasks carried out by human resources, including leaders in an o ation!'3®,
Value, trait, style, and knowledge supported by the organisational en ro(gynt can push
leaders to fulfill their role in completing tasks and functions ai ards achieving the
best organisational performance. A workforce that has skill %owledge can influence
organisational performance positively!#*!44, This unde@ the theory of this research.
The researchers choose “Environmental Factors; iewed Curriculum” as the factors of
work performance. \Qrb

Job performance theory Qrg&s\ a framework for understanding employee
performance based on declaratix&c@mwledge, procedural knowledge, and motivation.
However, when applied to’t@;ntext of environmental factors, reviewed curriculum, and
Social Studies lecturegork performance in public colleges of education in Nigeria, the
theory needs Qﬂ,\é\or ical explanations and modifications. Environmental factors play a
signiﬁcant@e in determining employee performance, and this is especially true for
Sog{al/%ﬂ%es lecturers in public colleges of education in Nigeria'¢’.

These factors include the availability of resources, infrastructure, and facilities, as
well as the institutional policies and regulations that govern the workplace. Without
adequate resources and facilities, Social Studies lecturers may struggle to deliver high-
quality lectures, and their job performance may suffer as a result'”’. Additionally, the

institutional policies and regulations may hinder or support their job performance,
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depending on the nature and extent of the rules. Another critical factor that affects Social
Studies lecturers' job performance in public colleges of education in Nigeria is the
reviewed curriculum. The curriculum sets the framework for teaching and learning, and
its relevance, adequacy, and suitability can significantly impact job performance.
Inadequate or outdated curriculum can make it difficult for Social Studies lecturers to
engage and motivate students, resulting in poor performance®.

Furthermore, the reviewed curriculum needs to incorporate new de ents in
the field of Social Studies and education, so as to ensure that the stud ntggyeive a well-
rounded education. Similarly, Social Studies lecturers' motivatio ther critical factor
that impacts job performance. While the job perfo eory emphasises the
importance of motivation, it needs to be examined in@:ontext of public colleges of
education in Nigeria. Factors such as low a&b%ck of recognition, and limited
opportunities for career growth can negati\%%act motivation levels!®.

Therefore, it is essential to_ Q@]‘%e and address these factors to improve Social
Studies lecturers' job performanc&qmp\ublic colleges of education in Nigeria. In essence,
while the job performan"c&leory provides a useful framework for understanding
employee performanckb-leeds critical explanations and modifications to suit the context
of environm(.t/@ﬁ ors, reviewed curriculum, and Social Studies lecturers' work
performan@n public colleges of education in Nigeria. The theory needs to be examined
in %l%wtion with other factors that impact job performance, such as institutional
policies, resource availability, and motivational factors, to provide a more comprehensive

understanding of Social Studies lecturers' work performance.
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Implications of the Theory (Job Performance Theory) for the Study

The application of job performance theory to this study has several significant
implications. Firstly, it highlights the need for a comprehensive assessment of both
individual and environmental factors that influence lecturers' performance. This means
that any intervention aimed at improving lecturers' work performance must address not
only the enhancement of their knowledge and skills but also the improvement\of the
teaching and learning environment. For instance, addressing infrastructur. ciencies
such as inadequate lecture rooms and poor safety measures coulc&&p significant
improvements in lecturers' ability to deliver quality education. Q

Secondly, the theory highlights the critical role Qﬁulum relevance and
adequacy in job performance. The recent review of the@al Studies curriculum, which
includes the reduction of course loads and the of outdated content, needs to be
evaluated in terms of its impact on lectusgg%ility to effectively engage and educate
students. This suggests that contim.la,l&ssment and periodic updates to the curriculum
are necessary to ensure that it r&&b\ current educational standards and societal needs,
thereby supporting lecturer.@eir teaching roles.

Additionally, \é theory emphasises the importance of motivation in job
performance, (.lrié\h s direct implications for policy and practice in Nigerian colleges of
education.é improve motivation, there must be efforts to enhance job satisfaction
th%ggoetter remuneration, recognition of lecturers’ efforts, and opportunities for
professional growth. This could involve instituting policies that provide financial
incentives, professional development programs, and recognition awards for outstanding
teaching and research.

Finally, the theory’s focus on the organisational environment implies that

leadership styles within educational institutions play a crucial role in shaping lecturers'
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performance. The study’s objective to determine the most adopted leadership styles and
their impact suggests that promoting democratic and coaching leadership styles, which
are more inclusive and supportive, could foster a more conducive working environment
for lecturers. This could lead to improved job performance by enhancing lecturers’ sense
of belonging, reducing stress, and encouraging collaborative and innovative teaching
practices.

In all, the job performance theory provides a robust and c hensive
framework that is well-suited to analyzing and addressing the &lggyted factors
affecting Social Studies lecturers' performance in Nigerian publ'c eges of education.
Its application in this study highlights the need for a holistic approach that considers

knowledge, motivation, and the organisational enviro@\t, thereby offering valuable

insights for policy and practice aimed at enhancia@tional outcomes.
2.2.2 Social Exchange Theory \Qrb

Social exchange theory is a.fra %k used to understand human interactions and
relationships!. It posits that ind&@ls are motivated by the pursuit of self-interest, and
that social interactions inw@gﬁ exchange of resources between individuals'®. These
resources can be tang%%ch as money or material goods, or intangible, such as love,
respect, or em @uppor‘[. The theory suggests that individuals seek to maximise their
rewards a&iﬁimise their costs in social interactions. Rewards are the positive
outco@r benefits that an individual receives from an exchange, while costs are the
neg}(e outcomes or sacrifices that an individual incurs.

The difference between the rewards and the costs of a social exchange is known as
the "outcome."Individuals also consider the outcomes of alternative social exchanges
when making decisions®!. For example, if an individual is considering whether to enter
into a romantic relationship with someone, they may compare the rewards and costs of

that relationship with the rewards and costs of other potential relationships or remaining
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single.Social exchange theory also proposes that the quality of a relationship is
determined by the outcomes of the social exchanges between individuals. If the outcomes
are positive, the relationship is more likely to be maintained and strengthened. If the
outcomes are negative, the relationship is more likely to dissolve or weaken. The theory
emphasises the importance of weighing the costs and benefits of social interactions and
relationships, and suggests that individuals seek to maximise their rewards while
minimising their costs? Q

This research is hinged on Social Exchange Theory (SET). The(} explains
why people choose to work in an organisation. The theory submit 6 n the process of
interactions between parties seeking reciprocal 1nterdepen@ obligations to be
fulfilled by both parties are generated. The tenet o exchange theory is that
relationships evolve over time into trusting, loyaltyb@ mutual commitments as long as
parties abide by certain rules of exchange reciprocal rules of exchange usually
involve reciprocity or repayment rules suc at the actions of one-party lead to response
or actions of the other party'#. 21%\& ory is consistent with that of Robinson who
describes engagement as a.th%'y relationship between employer and employee.

The forgomg@%phcatlon on this study. Where lecturers believe that their
institution cares b&;t their well-being and growth, they respond by attempting to
discharge & hgatlons to the organisations by becoming more engaged. In other
wordsébecturers believe that their contributions toward the organisation growth will
gene\nfe an equivalent return from the institution, they tend to be more committed. If
organisations support the lecturers in publishing in high rank journals, paying for the
publication charges, providing avenue to access and download articles in closed-access

journals, it will improve their research output and institutional visibility'>°.
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Implications of Social Exchange Theory for the Study

The application of Social Exchange Theory to this study has several significant
implications. Firstly, it emphasises the need for institutions to actively engage in
reciprocal exchanges with their lecturers to enhance their work performance. This means
that colleges of education should not only focus on what they expect from lecturers but
also consider what they can offer in return. For instance, providing adequate r&urces,
professional development opportunities, and recognition can be effec@/ays to
reciprocate lecturers' efforts and foster a productive work environment (/

Secondly, SET suggests that lecturers' commitment an. ance are closely
linked to their perceptions of institutional support. This ha irechimplications for policy
and administrative practices in colleges of education. Ir@tlons that prioritize lecturers'
well-being and professional growth are likely %thgher levels of engagement and
performance. Practical measures could Q@% supporting lecturers in their research
endeavors, such as covering publi.cg&fees for high-ranking journals and providing
access to necessary academic res@s. Such support can significantly enhance lecturers'
research output and, consec t@ly, the institution's academic reputation and visibility.

Additionally, t\bleory highlights the importance of understanding and managing
the costs andéié}ds ssociated with lecturers' work. For instance, reducing job-related
stress thro@adequate infrastructural facilities and ensuring a safe working environment
ca@mize the costs incurred by lecturers. By creating a balanced exchange
relationship where rewards outweigh the costs, institutions can motivate lecturers to
perform better and remain committed to their roles.

Furthermore, SET implies that leadership styles within educational institutions can
significantly influence the quality of the social exchange between lecturers and their

institutions. Leadership that is democratic and supportive fosters a positive work
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environment where lecturers feel valued and understood. This can lead to stronger
commitments and better performance outcomes. Therefore, the study's investigation into
leadership styles can provide valuable insights into how different approaches impact
lecturers' work performance and overall job satisfaction.

In all, Social Exchange Theory offers a robust framework for examining the
various factors that influence Social Studies lecturers' performance in Nigerianypublic
colleges of education. By focusing on the reciprocal nature of interactiens¢between
lecturers and their institutions, the theory provides a comprehensive understanding of how
environmental factors, curriculum changes, and institutional suppott affect lecturers' work
performance. This, in turn, informs practical strategies fersenhancing the educational
environment and promoting higher levels of lecturer engagement and productivity.

23 Review of Empirical Studies
2.3.1 School Environmental Factors and-Work Performance

The school environment, which include the classrooms, libraries, technical
workshops, laboratories, school management and so on are variables that affect teachers’
performance in high schools. The extent to which teachers’ performance can be enhanced
depends on the effective administration of the school compound, the structure of their
classroom, availability of instructional facilities, remuneration and accessories. It is
believed that a well planned school will gear up expected outcomes of education that will
facilitate good social and economic emancipation, effective teaching-learning process and
job performance of the teachers'>!.

Teachers have critical roles to play in the schools along with supporting
development activities in the wider community. They are central to the realisation of
national and international educational goals. Most governments and other key

stakeholders recognise the crucial importance of improving the living and working
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conditions of teachers in order to achieve the desired improvements in quality and access
to basic education. The necessity of remunerating teachers adequately has been a constant
refrain of education commissions and other reviews over the last forty years!'2.

There are many compelling reasons being made for teachers to access their level
of performance and hence productivity vis-a-vis their work environment. When the
appraisal of teachers is aimed at, it determines the degree to which teachers’ orientations
and classroom instructions contribute effectively towards the achievement of educational
goals, and thereby becoming very helpful and profitable!>?.

No effective education programme can exist without equipment for teaching, this
is because conducive environment enables the learner to develop problem-solving skills
and systematic attitudes'®. When a favourable environment is provided to meet relative
needs of the school system, students will not only have access to the reference materials
mentioned by the teacher, but individual students will also learn at their own paces?*,
The net effect of this is increased overall job performance of the entire teachers!>.

Although, shy and withdrawn behaviour is not typically associated with classroom
disruptions, students who are introverted can have difficulty in the classroom setting as
well. Introverted students have been shown to have decreased engagement in the
classroom setting and fewer peer interactions?'?. Internal factors have an impact on
teachers feeling of success and a number of external forces can either aid or hinder a

teachers success2?’

. There are number of factors that influence teacher performance such
asincreased duties and demands on time, low pay, and disruptive students have a
significant impact on teachers’ attitudes toward their jobs!*. It was explained that teacher
performance as the most crucial input in the field of education. Teachers are perhaps the

most critical component of any system of education. How well they teach depends on

motivation, qualification, experience, training, aptitude and a mass of other factors, not
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the least of these being the environment and management structures with in which they
perform their role!*,

Quality in higher education can be achieved through ensuring lecturer’s increased
productivity by provision of quality and conducive work environment.In a study
conducted in Nigeria by some researchers which investigated the relationship between
work environment and bank employee’s job satisfaction, it was found that work
environment has significant effect on employee’s job satisfaction in the Banking
Industry'®>. A similar study was conducted in Uganda, findings from the study revealed
that unfavorable work environment negatively impacts on academics’ job performance'’.
In Pakistan, a study result revealed that factors like supervisor support relation with co-
workers, training and development and fast incentives at workplace are helpful in
developing a working environment that has positive impact on employees’ level of
productivity. This assertion was supported by another similar study conducted in
Kenya!'8,

A study shows that work environment of an organisation has positive impact on
the productivity of its workers'®’. In the same vein, in a study conducted in Malaysia to
investigate the effect of workplace environment’s on employee’s performance found that
job aid and physical workplace environment are important towards having employee’s
performance for better productivity. Similar results were found in China'>®. Generally,
studies on work place and productivity tend to focus on corporate organisations and
scarcely on educational settings.

This study therefore, focused on work environment and how it can influence
lecturer’s productivity. The findings will be of great importance to higher institutions of

learning, professional bodies and is hoped to improve teaching and learning in higher
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institutions of learning. However, the work environment in most of the higher institutions
in particularly developing economies like Nigeria is appalling and little has been done to
mitigate the situation. Most of the institutions in question have: poor educational facilities
and equipment that are dilapidated, lecture rooms that are overcrowded; poorly designed
lecture rooms, unsuitable furniture, inappropriate lighting, insufficient safety measures in
fire emergencies and unconducive offices among others. Lecturers’ working in such
environment are more likely to be less productive!®’.

The problems of insufficient working environment coupled with low performance
of academic staff in the high education sector in low and middle income countries like
Uganda, is receiving increased global attention!*?. Hitherto, in the ever changing global
knowledge and innovation economy, it is incontestable that higher education institutions
ought to make it a top priority to attract, deploy, motivate, develop and retain talented
academic staff. This is based on the supposition that a competitive workforce is key to
organisational success. A conducive work environment has been singled out as one of the
critical factors that can enable any organisation, regardless of context, attract, deploy and
retain talented employees'®!.

Work environment comprised of physical scenery (for example, noise, equipment,
heat); fundamentals of the job itself (for example, workload, task, complexity); extensive
business features (for example, culture, history); and even extra business background (for
example, industry setting, workers relation)!*’. Put succinctly, work environment can be
perceived as those processes, systems, structures, tools or conditions in the workplace that
influence favourably or unfavourably individual employee performance. In addition,
work environment encompasses policies, rules, culture, resources, working relationships,
work location, and internal and external environmental factors, all of which influence the

ways employees perform their job functions!®2.
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It is the quality of the employee’s workplace environment that most impacts on
the level of employee’s motivation and subsequent performance. It is indisputable that
how well employees engage with the organisation, especially with their immediate
environment, impacts to a great extent their error rate, level of innovation and
collaboration with other employees, absenteeism, overall job performance, and ultimately,
how long they stay in the organisation'®*. This correspond with some researchers
assertion that due attention should be given to employees’ well-being because this is vital
if the institution is to achieve its goals, mission and vision. In the ever changing global
knowledge-based economy, job performance is increasingly becoming a very significant
factor affecting profitability of an organisation. Job Performance is the core construct of
the 21st century’s work place. Besides, inefficient job performance more often than not, is
likely to bring about a tragedy to the organisation as is associated with lower productivity,

profitability and impairment of overall organisational effectiveness!'®*

. Job performance
can be perceived as behaviours or activities that are performed towards achieving the
organisation’s goals and objectives.

It is incontestable that good job performance is important for the organisation and
the individual employee as it leads to organisational success and source of job satisfaction
respectively. In today’s competitive higher education environment, universities can no
longer afford to waste the potential of their workforce, especially the academic staff. The
workplace environment that is set in place, more often than not, impacts academic staff
morale, productivity and engagement - both positively and negatively. Besides, it is not
just coincidence that new programmes addressing lifestyle changes, work/life balance,
health and fitness - previously not considered key benefits - are now primary

considerations of potential employees, and common practices among the most admired

organisations!%.
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However, it is important to note that in most Ugandan Universities, little attention
has been paid towards the implementation of a number of practices such as performance
based pay, employment security agreements, practices to help balance work and family,

as well as various forms of information sharing!®

. Yet, this is key if one want academic
staff to do their job in improved and/or new ways that meet the expectations of students,
employers and society as a whole!®,

Leadership capability is another factor to be considered in interacting with the
subordinates. Leadership was defined as the ability to get things done by enlisting the
effort of other people. Leadership is perceived as the ability to monitor the subordinates
and the environment, constantly collecting information and studying the outside
environment making every effort to make it conducive for the subordinates’

performance!®’

. Also, an arrangement of human and material resources which are made
available to effectively achieve the production goal of the society concerned. It is the
overall set of forces that characterised the mode of operation of a system or organisation
in a given work setting. It is imperative that variables like motivation and communication
are necessary tools for the leadership to achieve organisational goals. Communication is
considered as the bed rock or life wire of an organisation through which job performance
is enhanced. As a result of the variables considered organisational climate could be
categorized into open and close. An organisation is best referred to as an open system
since it is subject to outside forces of the environment. In definitional terms, an open
system exchanges information with its environment, while a closed system is isolated
completely from it. An organisation that is open interacts with their environments in the
form of exchanging information, motivation, drawing upon resources and providing
goods and services while closed system do not have such characteristics and referred to as

entropy '8,
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Some of the hindrances to lecturers job performance in the universities are
inadequate facilities to work with like good instructional materials, computers, books,
well equipped libraries, access to internet facilities, comfortable offices with air
conditioner, class rooms, toilet facilities and regular supply of light to mention but a few.
Availability of all these would enhance ability and willingness to perform the assigned
tasks. In short the climate of any university is the personality of the university. Each
university has a peculiar climate, tone style and culture which depends upon the
philosophy and outlook of the leader. Hence, the role of a leader is prominent in any
organisation and the effectiveness of such organisation is largely dependent upon the type
of leadership provided. To ensure qualitative education in Nigeria particularly in the
universities, which is the quest for improve basic education for all. The importance of
human and non-human resources are very essential'®.

A good climate make the school a good place to be, a satisfying and meaningful

148 " Observation, also

situation in which people spend a substantial portion of their time
showed that lecturers from universities with better environment, do better in research
work, enjoying welfare scheme, have assess to better teaching facilities to perform better
and feel fulfilled than those with inadequate facilities. People believed that the
Universities would produce the right type of manpower in sufficient quantity and quality
for the transformation of the nation from a developing country to a developed country!62.
For this laudable role to be achieved, there must be an urgent reawakening from
unattractive welfare schemes for lecturers, un-conducive work environment, a situation
that leads to the drifting away of many lecturers for greener pastures offered by the
private sector or by overseas institutions, which has robbed many higher institutions in

Nigeria of many of her highly qualified and experienced professionals!”,
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The physical characteristics of the school have a variety of effects on teachers,

students and the learning process!'®®

. Poor lightening, noise, high level of heat due to
overcrowding in classrooms and inconsistent temperature make teaching and learning
difficult. These factors can adversely affect student’s behaviours and lead to high level of
frustration among teachers and poor learning attitude among students. A fascinating
school environment is one where they are adequate and qualified human and material
resources. The prevailing condition in some school environments is far from satisfactory
and this affects teaching and learning. It is indisputable that the school environment is an
important factor that contributes to the learning and assimilation of students!'”!. It has the
potential to determine how well a child or a teacher is able to realise or destroy his or her
goal in life. Some school environments can be loving or frightening, stimulating or boring,
conducive or inhibiting to the achievement of the purpose and goal for which it was
established. Teachers’ job performance manifests in the students’ poor learning outcomes
as shown in internal and external examinations, school dropouts, and students’
engagement in various anti-social behaviours like cultism and even examination
malpractice of different forms'3’. It has also been observed that some teachers have a
lukewarm attitude toward their job; they are not punctual at work, attendance registers are
not marked, many of them do not write their notes of lesson, the scheme of work is not
always covered in a term, some of the teachers do not even go to school, while some are
not regular in school'¥’. School diaries are not filled, students’ note books are not marked,
some of the teachers do not even have notes to give to the students and the resultant effect
is the poor output of the students'”,

A study looked at location of schools as it relates to academic performance of
students and teachers’ job performance in Ekiti State of Nigeria between 1990 and

1997'5¢, The study used results of the West African School Certificate Examination
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(WASCE) conducted between 1990 and 1997 in 50 secondary schools in both rural and
urban areas of the state. One validated instrument “Student Location Questionnaire
(SLQ)” was used for data collection. One hypothesis was formulated and tested. Data
were analysed using mean and t-test. The result showed that there was a significant
difference between students’ academic achievement of rural and urban secondary schools
in senior school certificate examination (t-273, p that students in urban areas had better
academic achievement than their rural counterpart. Therefore, it was recommended that
incentive should be provided to teachers in rural areas to encourage them to put in their
best to remain in their respective duty stations for an effective school performance!”3.

In a study, it was observed that teachers with the highest training are posted to
largest cities, and even more noticeably to the capital'!®. This and more findings abound
on the disparity in the quality of teachers in urban schools compared to those in rural
areas, which consequently affect students’ academic attainment!’*. A similar research was
carried out on school location and teachers’ performance in Economics in Senior
Secondary School Education in Oshilini South Local Government area of Delta State!®’.
The study was a descriptive survey research; frequencies, arithmetic means and standard
deviations were the statistical tools used to analyze the data. The findings concluded that
despite the impact of change in the school environment in the state, the performance of
teachers still remained below average in most secondary schools!%. Based on the findings,
the study recommended that the state Government in collaboration with Nigeria
Educational Research and Development Council should provide a favourable school
location, climate and physical facilities to improve the performance of teachers in the
schools!'”. Teachers’ was observed that satisfaction were greater in well conducive school

environment than unconducive ones!?*.
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Also, a study showed that school location in most secondary schools were poor
and learning environment is not encouraging. In same vein, a scholar opined that teaching
and learning in secondary school were mostly affected by poor school location or
environment and these create challenges to teachers’ performance in the class!’®. These
challenges were viewed by researchers as a result of poor location/climate change which
leads to sub-standard education, lack of adequate resources for teaching and students’
poor academic performance!”. Schools are either situated in one geographical location or
the other'®. These geographical locations are either made rural (remote) where modern
facilities such as leisure, easy transportation, cultural heterogeneity and cosmopolitan
population are lacking, or city (urban) where there are adequate facilities such as leisure,
cinema, easy transportation, cultural heterogeneity and cosmopolitan population. It was
posited that the per capital income among rural people are low and there is general
poverty. About 70% of the rural populations are engaged in farming at subsistence level,
while the urban populations are mostly civil servants, traders and artisans!®!. The effect of
nature has compelled man to either settle or dwell in an urban area. This implies that in
the rural settlement or location, there is the near absence of modern educational facilities
and this serves as a hindrance to the motivation of teachers and rural child learning which
invariably result in poor performance of teachers!’S.

2.3.2 School Infrastructural Facilities and Work Performance

Facilities include buildings, grounds, utilities, and equipment, and will typically
represent the majority of an entity’s capital asset. However, facilities are normally
designed or selected based on the needs of operation processes of the organisation. The
features of facilities normally reflect the specific needs of occupying organisation and
occupants, thus as substantial part of the resources used during the transformation from

input to output within office-based organisations, facilities can have a significant impact
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on organisational performance!”’. The physical facilities comprises of buildings, land,
compound, equipment’s, tools, space and so on, while the nonphysical facilities include
consultancy, catering, security, supply, relocation and event and both are required to be
planned, design, documented, resourced, provided or delivered and monitored.

Whilst the quality of facility services is important to business in institutions and
organisations around the world, where the customer impact is immediate, such as retail
sites and hospital. Business sector is a key determining criticality of facility to core
operations!’8. Facilities are organisations’ resources just like human, technology, finance
and time. Facilities play a facilitating role by providing all the necessary support to
organisation so that it can successfully carry out its business smoothly; properly managed
facilities can make certain contribution to organisation success. These strategic roles and
contributions include improving quality working life. Facilities are instrument of
productivity; as such this closer integration of facilities brings important opportunities to
provide a competitive advantage!”. A study conducted on the impact of overcrowded
conditions on student’s achievement and teachers’ efficiency'#*.

According to thefindings, “teachers say that overcrowded schools are nosier, that
they create more non-instructional duties and paperwork, and that, without question, they
inhibit teaching and learning. Overcrowding, due to inadequacy of physical resource
affected both classroom activities and instructional techniques. The relationship of the
physical environment to teachers’ professionalism revealed that physical environment or

132 The most important

facilities affect teachers which affect teachers’ performance
environmental features which affect teachers’ performance are classrooms furniture and
class equipment. Comment on simple, dignified, artistic exterior is suggestive of the

purpose for which school building exists, make the scholars proud of their school and will

have an impressive influence on their performance at school. Availability in quality and
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quantity of suitable material, physical resources, in good supply, are crucial for the
achievement of curriculum objectives. Proper planning should be done on school facilities.
A direct bearing between a range of resources (physical and material) and learning
outcomes was affirmed !’

Adequate and qualitative facilities are required for an effective teaching and
learning to take place. School facilities are the operational input, which enable teacher to
archive some level of instructional efficiency and effectiveness. School facilities are the
physical and spatial enables of teaching and learning which will increase the production
and attainment of desired result. There is significant relationship between adequacy of
physical facilities, teachers’ effectiveness and students’ academic performance!®’. United
States District of Education reports that school buildings that can adequately provide a
good learning environment are essential for student’s success. Institution of higher
education have continued to struggle with mounting fiscal problems, problems that are

compounded by the present “crisis of public confidence’’!38

. In higher education,
skyrocketing costs; declining enrolment; low faculty morale; financial constraint-induced
stress among the staff; declining retention; overstrand so onhed facilities; old dilapidated
buildings which are badly in need of renovation are only a few of the problem that

administrators and faculty members face today!'s!

. The Nigerian National University
Commission reported that a presidential visitation panel that looked into the operation of
all federal universities between 1999 and 2003 revealed that academic and physical
facilities at the universities were in deplorable state with insufficient lecture theater/ halls,
laboratories and so on confirmed the deplorable situation of the physical facilities in the
higher institutions'®2. Major factors that are responsible for the problems of facilities in

Nigerian Universities includes inadequate financial support, inadequate provision of

facilities and maintenance culture.
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2.3.3 School Safety and Work Performance

A healthy, safe and secured school environment allows for growth on socio-
human and monetary/financial development!®®, Therefore, safety and security challenges
in institutions certainly bring decline in performance of management/administrations,
lecturers, staff and students’, becomes unsafe, unhealthy and in-secured environment can
be life threatening and hazardous to physical, physiological and psychological wellbeing
in the workplace!®?. Workplace safety and security is among the administrative task of
human resource management of school heads, as well secured, healthy and safe
workplace (school) is accepted as indication of good management and administration as a
result, management is expected to provide safe and secured leadership and takes
responsibility for any action or inaction'®, It is therefore imperative to relate all
employees and students to a good safe and secured workplace to enhance performance.

The school like every other workplace is filled with people who have diverse
values, wants, needs, desires and expectations which reflects their safety and security
culture'®. College of education lecturers like other lecturers in higher institutions of
learning are saddled with the primary responsibility of teaching, course advising,
mentoring and counseling of students, participating in faculty and department committee
works, involvement in research and curriculum development and community services.
Lecturers work schedule involve them in the overall administration of the institution to
achieve the set out mission and vision of the institution on which their job performance is
determined. Employee performance is the successful execution of tasks by an employee
as set and measured by the organisation or institution, to pre-.defined acceptable
standards'??. Perceived employee performance means the general beliefs of the employee

about his behaviour and his contribution to the success of the organisation or institution.
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Employee job performance can be measured using productivity, efficiency, effectiveness,
quality and profitability measures'4°,

In colleges of education and other higher institution of learning, the measures are;
qualification, experience, researches and publications, administrative responsibilities,
conferences attended, lecturing work load and community services!*>. To effect the need
quality preparation is the teacher; he is to implement the curriculum, the method suitable
for learning, the knowledge of the subject matter to be taught, among others!84. The
teacher plays a very meaningful role in translating the national educational mission and
vision into meaningful learning experiences for students. Therefore it is the teacher that
ascertains whether or not the desired educational results, aims and objectives have been
achieved.

Teachers’ performance involves all the activities carried out by the teacher to
attain the desired effects on students. It involves how he participates in the overall
running of the school!”’. Therefore, teachers’ performance is the accomplishment of
school goal expectations. However, observation has shown that teachers seem no longer
enthusiastic, devoted, motivated and committed to their duty which used to characterize

159 Some

his teaching profession that solicits respects from members of the society
teachers in recent times are observed to manifest unwholesome attitude towards
discharging their duties they exhibit fear, non-challant attitude to work, absenteeism,
truancy, total disregard to rules and regulation, no thorough supervision of examinations,
poor keeping of students/school records among others'”!.

Several reasons have been advocated for this state of affairs but of interest to this
research is the school workplace, safety and security, challenges that teachers are

confronted with daily which could affect teachers’ job performance. Performance

attempts to look into and assess the cost effectiveness of the programmes and activities’
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input in consideration of its output!®’. Based on this, performance is seen as a measure of
the ratio between output and input. From observation with the prevalent safety and
security challenges in Nigeria, there seems to exist some of level of poor performance of
some lecturers with the demonstration of lack of commitment, fear, lack of dedication,
and commitment to duty due to the work environment in which they find themselves.
There seem to be occupational stress, ill health, intimidation and threat from students due
to cult activities, robbery, kidnapping and violence challenges in the colleges. The
lecturers as a reaction to these are getting disengaged and such disengagement produce
mediocre results which is not expected.Hence the research investigated the impact of
school workplace, safety and security challenges, and lecturers job performance in Delta
state colleges of education, Nigeria and provide positive innovative management options

to ameliorate or totally eradicate such challenges!®S.

2.3.4 Leadership Styles and Work Performance

The subject of leadership is very important for any organisation survival. This
explains the continuous rise in the interest of researchers in examining the significant
roles leadership styles play on work performance. Leadership is offering guidance and
advice for effective management that end up in followers’ high performance and
commitment. It is a process of social influence by which a person engage the aid and

support of relevant personnel in the accomplishment of set goals'>*

. Leadership is seen as
a frame-work through which a common objective can be achieved and a system under
which somebody guide and direct another person/persons towards achieving a specific
objective. The manners and ways through which these objectives are achieved is
dependent on the leader. Many leaders adopt different approaches or styles in solving
different issues at different situations; this is referred to as leadership styles'>! 187,

Leadership styles is seen as a vital ingredient required for organisational
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sustainability and survival. To a large extend, it determine staff performance and goal
attainment in any organisation. This is why an organisation with leaders that fosters high
task performance of staff is also more likely of retaining her staff and attracting new ones
with relevant skills needed, which are some of the reasons organisations are keen about
her leadership’s styles. Two styles of leadership were identified as transactional
leadership style and transformational leadership style. Also, three styles of leadership
were also identified as follow; autocratic leadership style, democratic leadership styles
and Laissez-faire leadership style. There has been a continuous downward trend in the
performance of staff in public institutions of learning in Nigeria; this has been as a result
of numerous factors such as inadequate funding, lack of motivation, work climate,
leadership and leadership’s styles among others'>” ', Previous studies have explored
other factors extensively except leadership style as a factor that influence work
performance of staff, thereby leaving scanty indigenous literature to this regard'*,
(a) Autocratic Leadership Style and Work Performance

An investigation into the relationship between autocratic leadership style and
work performance reveals negative correlation, this were unveil in a study that
investigated the effect of leadership styles practiced in an organisation and their effect on
employee performance using a qualitative approach and source data from secondary
source and mainly on journals, it was concluded that autocratic style is less useful in the
long term on work performance!>®. In a similar vein, a study look at leaderships style with
an objective to examine the impact leadership styles has on employee productivity, at the
end of the day, they find out that, autocratic leadership style significantly influence
productivity negatively'® 89 A study investigated the impact of leadership style on
employees performance in an organisation with the aim of establishing the relationship

that exist between the two variables using a secondary source of data and concluded that,
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for organisation to develop and maintain successful organisation, leaders are required to
understand the culture of the organisation to adapt to the organisation, and thereby reject
any form of autocratic leadership nature'*® 17°, This therefore implies that autocratic
leadership style may not have desire impact on employee performance as required in
achieving organisational aims and objective.

Furthermore, in a study on effect of transformational, transactional and autocratic
leadership styles on employee performance, constructs of organisational commitment,
and organisational citizenship behaviour and job satisfaction in the Nigeria public sector

using the Department of Petroleum Resources as a case study!'®®

. It was concluded by
recommending that, managers should use more of transformational leadership to bring
about higher levels of organisational commitment, Organisational Citizen Behaviour
(OCB) and Job satisfaction!?” 10,

A study explores the important of leadership style on employee’s performance in
the health sector of Iran, he used multifactor leadership rater questionnaire and find out
that the transformational leadership is the dominant leadership in the health sector of
Pakistan. It concluded that there is a significant positive relationship between employee’s
performance and transformational, transactional leaders, and negative influence from
laisser-fair and autocratic leadership style. Also, a study was conducted to identify the
effect of styles of leadership on job performance which aimed to inspect the association
between job performance and leadership styles'®?.The result showed that, there was a
positive relationship between democratic style and negative influence from autocratic on
job performance as a variable.

In addition, an investigation was done on the impact of leadership styles on job

satisfaction and to see if perceived organisational politics has a mediating role or not, the

researcher make used of descriptive research design'*®. Finding revealed that
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transformational leadership has a positive impact on job satisfaction which invariably
lead to employee high performance. The finding also suggests that, perceived
organisational politics partially mediate the relationship between both leadership style and
job satisfaction. A study examines the influence of leadership style adopted by managers
and the job satisfaction of their subordinate!®!. The finding showed that, leadership styles
have a significance influence on job satisfaction of subordinate under line managers, the
finding also revealed a negative influence of autocratic Leadership style impact on the
subordinate work performance!®!.
(b) Democratic Leadership Style and Work Performance

A study was carried out on leadership styles and employee work performance in a
survey of selected small scale enterprises in Ikosi-ketu council development area of Lagos
state, Nigeria'?®!32It was concluded that democratic leadership style was more
appropriate in inducing performance in small scale enterprises, as well as transactional
style than transformational leadership style and, therefore, recommended transactional
leadership style for the small enterprises!®3. In a similar vein, a study examined the
influence of leadership styles on subordinates’ performance in Nigerian libraries by
making use of a survey method!®*.The finding showed that, there is a high link between
democratic style of leadership and the commitment of subordinate. It was concluded that
there is a cordial relationship in the mode of subordinate to have high sense of belonging
and efficient at work. Therefore,it was recommended that liberies managers should ensure
the sustenance of effective channel of communication in the library for effective and
efficient work flow as well as good social interaction among all categories of staff!26:185,

A survey study was conducted onleadership style and organisational performance
among leaders in the government of policing sector, USA'*.The finding showed that,

participant in service organisation preferred the democratic leadership style than any
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other styles of leadership. This is because leaders will need the creativity of the team
members to succeed and perform better in their giving task, on the other hand, those in
government establishment have no preferred style of leadership but rather depend on the
situation'®, Therefore, it was concluded that there is a positive link between leadership
styles and organisational performance. In addition, a data-analysis of the transformational
leadership using the Multifactor Leadership Questionnaire (MLQ) to integrate diverse
findings, compute an average effect for different leadership styles effectiveness,
leadership style (democratic/ transactional) scale were found to be reliable and predictor
of work performance!?!. This implies that leadership can impact on the performance of
the subordinate!*. In the study “Impact of leadership style on employee’s performance in
an organisation. It revealed that there is significance relationship between leadership style
and employees’ performance in the attainment of organisation goals and objectives.

In another related study on the romance of leadership; administrative science, it

188 Several

was argued that people have a highly romanticized view of leadership
experiments was carrie out and the result showed that whenever there is a change,
whether positive or negative in the employee performance on their task, which the people
credit to the leader, and further accredit positive change in performance to democratic
style!®. In addition, a study examined the perceptions of leadership among public sector
employees as a possible mediator between the supervisor’s leadership style and formal
and informal aspects of employee’s performance!*’. The finding showed that, there is a
direct relationship between leadership style and performance. Similarly, a crossed
experimental research on direct and indirect effect of three core charismatic leadership

components on performance revealed that the vision of high quality but significantly

affect performance!'®!> 13,
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A study on the extent to which leadership styles correlate with employee
performance in an organisation used questionnaire and interview method, find out that
there is a significant relationship between democratic leadership style in organisations
and employee work performance, and this invariably affect the ability of their

190 The conclusion and

organisations to achieve corporate goals and objectives!®
recommendation was that, efficiency is a function of perceived rewards, good motivation
is critical for realizing organisational goals and objective. Also, recognising hard work,
employee effort and general employee needs was recommended'®'. In a study on
measuring the impact of leadership styles andemployee empowerment on perceived
organisational reputation from an internal perspective, using a cross sectional survey
method'2.The conclusion was that leadership styles directly and indirectly impact
employee image and the organisational reputation’ 1%,

A study of the management leadership style, preferred by IT subordinate in an IT
Firm in Russia by using a survey method of design and find out that, IT workers
especially subordinate preferred the democratic leadership style orientation to be more
creative and innovative in their job!**. In a related study on democratic leadership: the
lessons of exemplary model for democratic overnance. A case study of China
Government, find out that, democratic style of leadership is more inclusive than

autocratic!%%- 140,

Therefore it was recommended that democratic leadership style
orientation to all public servant holding public office!®>.
2.3.5 Home Environment and Work Performance

The home of an employee can be seen in the light of physical and psychological
condition of the house or where the employee lives. This has to do with the relationship

and the effect of family, friends and the community on an employee. Home was defined

as a complex term that can encompass every activities that one does outside workplace!®®.
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It was believed that home is part of one’s journey to workplace, the environment that the
employee lives, the people they lived with, the experience with neighbours, welfare of in-
laws, friends and even where they worships, as some religious believes have a significant
influence on workplace practices®!- 1%,

However, a study showed that meeting the often incompatible demand of family
and work may create family-work conflict'”® 17, For example, working long hours may
prevent adequate performance of family responsibilities. Employee’s position in the
family, marital status, marital expectations. For example, when an employee has a
problem with child bearing all these can have a psychological effect on the employee and
are factors that often bring frictions between home and job. Some parents often frown at
their daughters’ ambition of having their doctoral degree which would enhance their
performance at work as such parents believe that men will be intimidated by their
daughters’ achievement and would not be able to get husband'®’. Ill-health of family
member may also interfere with work as illness of one’s child may prevent attendance at
work or make one to lose concentration at work!®,

Job performance is the ability of an employee to render effectively such services
that he is paid to do. The price of success is hard work, dedication and commitment to
job at hand and determination that whether win or lose; if one has applied the best of
oneself to the task at hand!®®. Organisation performance is the desire and ability on the
part of employee to remain committed to the task agreed upon and given while diligently
carrying out those tasks with no extra cost on the employer. While job commitment is a
bond that links employee to the job, job performance can be seen as ability to deliver the
service effectively and efficiently. Employee performance was classified into two groups,
one group as Job Effective Performance, while another group of employees may display

Normative Way of Performance!3% 200,
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It was argued that employees who are not performing in their jobs sometimes feel
that they are treating their employers unfairly while some would eventually engage in
withdrawal behaviour, which is a set of action employees perform to avoid the work
situation-behaviour that may later culminate in quitting the job or being sacked. Job
performance is individual psychological and physical contribution to the job. It is
therefore necessary to improve what workers contribute in workplace so that maximum
utilisation of resources could be achieved'®!: 2!, It was advocated that one should never
continue in a job which one feels that one is not performing, if one is not happy with
one’s performance and in what one is doing, one will not have an inner peace?®?. It was
submitted that performance is never an accident. It is always the result of the commitment
to excellence, intelligent planning and focused effort. Further, it was argued that the
quality of person’s life is in direct proportion to their excellent performance, regardless of

their chosen field of endeavours?®

. However, due to the policy of location of University
sites in Nigeria, accommodation problems have often been reported by various
researchers as one of the problems facing the Nigerian lecturers. Studies showed that
family members live miles away from lecturers and for that they travel from time to time
so as to ensure that various family responsibilities are met***. Therefore, link has been
established between home environment and job performance. It is argued that the kind of
home environment an employee comes from will determine his attitude and effort
towards the job which will consequently impact their job performance?®,
2.3.6 Curriculum Review and Work Performance

There is a common understanding that curriculum is a set of planned and
organised materials designed for intended learning outcome, considered as adequate for

any functional expectations of a people in time and place’® 2%, The term curriculum was

derived from the Latin verb ‘curere’ which means ‘to run*® 27, This has an extension to a
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noun form which means ‘a course to be run’, ‘a running course’ or an educational course
to be covered. It is the totality of the learning experiences and opportunities, planned for
the learner under the guidance of the school. Curriculum is the system of the body of
materials and an organised plan put together to modify the behaviour of a person in
his/her environment!#!. Curriculum is the process of preparing or ordering of the selected
content and learning experiences of children in such a way that they reinforce each other
for easy understanding resulting in learning outcomes®’- 2%, Q

In relation to education, curriculum refers to a track for learni g.an race track

with starting and ending points, curriculum becomes the course ts cover to acquire
knowledge. This entails the entire students’ activities, frow@

they entered school to
the day they leave school. The idea of a race track c@)tes a target or a goal to be
achieved. Students get involved with the curricu Qley learn and aim to achieve a set
goal that can be achieved by receiving UQG%W education. The tendency then was to
expand the existing structure of ec}*&n\system while maintaining the old syllabuses
which had been in existence sinc&ﬁ'@\)eginning of the colonial era. In the sixties and the
early seventies many educa.w?\r&nd politicians felt that the old curricula had outlived their
usefulness as they Iﬁbttle relevance to the needs, aspirations and values of post-
independenceéf;@.

It i@erefore pertinent that one has an idea of what curriculum development and
imp%%anent really entails. Curriculum development and improvement is ever vital to
educational success and nation building. Nations spend vast amounts of time and
resources on designing what ought to be learned in schools in order to elevate social
consciousness and improve economic viability?”. They also maintained that a curriculum

is a search for qualitative improvement in education system, in response to societal

changes?!?. It is noted that a curriculum in broad terms includes four basic components
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namely: goals, methods, materials and assessment. Goals refer to the
expectation/benchmark for teaching and learning which are made explicit in form of a
scope and sequence of skills to be addressed in teaching and learning process. Methods
are specific to teacher as every individual teacher has a way of imparting knowledge to
students'®, Materials refer to the media and tools used for teaching and learning and
assessment refers to the reasons for and methods of measuring students’ progresr«in the

instruction delivered. Curriculum therefore refers to the totality of student@%riences

that occur in the educational process* 139, ’\(/
@mctional content,

Curriculum means the planned interaction of pupils wi

materials, resources and processes for evaluating thgﬁaénent of educational
objectives'?. In the build up to the development of a cu@um, the first aspect known as
the curriculum design?'!. The design of a curricu 1@%‘[ of necessity involve curriculum
planning, curriculum content, methods and\b%The design of a curriculum begins from
its plan?!2, A plan involves the co&e&ﬁentiﬁcation of needs, resources to meet the
needs inclusive in the process a most cases implementation and evaluation. In the
process of planning a cﬁ\@lum, the following must be available. There must of
necessity be a need. @ the need, there must be goals that the need is directed at and
consequentlyéi’éﬁ s. When the objectives are known, then a philosophy must be
formulatec@d thereafter, it can be said that a scope has been created. When these are in
pla%%z curriculum design process has begun to take shape. Corruption in curriculum
building is a hindrance to the growth of the University?® 25, It is possible because
corruption in any of its multi-dimensional forms has terrible potentials that can neutralise
and bring to zero point the developmental aspirations of honest and hardworking

individuals and institutions in country in the form of causing general instability, making

mockery of the curriculum’s purpose, discouraging and eroding genuine value system
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upon which the sustainability of a country is laid. Further, it was emphasised that, it is
obvious no serious rational thinker can doubt that any form of corruption does not have
serious implications for the implementation of curriculum and general well-being or
survival of a people?!>.

Curriculum implementation has a task of translating the curriculum documents
into the working curriculum by the collective efforts of the students, teachers, and other
stakeholders (like librarians, laboratory attendants, and so on.)!*% 214, It was d on the
other hand that curriculum implementation is thus, largely the class ogsfforts of the
teacher and students of a school in putting into operation the lum document?'>.
Also, curriculum implementation is the process of puttinﬁﬁiculum into work for
the achievement of the goals for which the curriculum™s designed?!®. Nigeria like most
countries has adopted education as the instrumgéaQ excellence for achieving natural
objectives and the goal could only be reak ough a well designed and implemented
curriculum. . *

Further, curriculum impl@?t‘ion involves the dissemination of the structured
set of learning experiences’ @provision of resources to effectively execute the plan plus
the actual executior% the plan in the classroom setting where teacher-learning
interactions t .e\,&bc 217 It has been rightly put that curriculum implementation is the
process of@ting all that has been planned as a curriculum process into practice in the
clas{(/gm through the combined efforts of teachers, learners, school administrators,
parents, as well as the interaction with the physical facilities, instructional materials, the
psychological and social environments. It is the catalyst for growth and sustainable
development. As education is central to society, so is curriculum the heart and life wire of
education®'®, A study indicated that during curriculum implementation, the learner for

whom the programme is planned interacts with the contents and materials in order to
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219 From the researcher’s view, curriculum

acquire the necessary skills and ability
implementation involves the actualisation of the learner’s curriculum so as to maintain a
planned and systematic mode of learning. It aids the step-by-step process of an
individual’s education. Education today must have the effect of making it possible for a

country to have a steady supply of highly creative citizens, who help to improve the living

conditions of the general citizenry and to solve the existential problems that are tlmn up

from time to time!?>- 220, QQ
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Home Factors

e Home Location
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v

Dependent Variables

v

Work Performance

School Factors

e Infrastructural Facilities
e School Safety
e Leadership Style
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e 2020 Reviewed Social
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Ho3

e Developing course
modules and teaching
materials

¢ Assessing and evaluating
students’ coursework

e Supervising students’
activities including final
year student’s projects

e Carrying out research
and preparing for
publication

e Supervising
microteaching and
teaching practice

e Preparing students for
social studies field work
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y

College Types

e Federal
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Figure 2.1: Conceptual Model on the Environmental Factors, Reviewed Curriculum
and Social Studies Lecturers’ Work Performance in Nigerian Colleges of Education

Source: Researcher’s Compilation, 2024
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The conceptual framework underlying the study is focused on examining the
influence of environmental factors, curriculum review, and institutional differences on the
work performance of lecturers in colleges of education in Nigeria. The hypotheses were
formulated to test various assumptions about the relationships between these
variables.Hol and Ho2 relate to the combined and relative influences of environmental
factors and curriculum review on work performance. Theframework suggeste there
would be a link among the variables either when considered together orCc;@tely. The
conceptual framework also assumes that environmental factors ( and school) and
curriculum review are linked to work performance and may aff%s gnificantly.

The conceptual framework examined the acceptabi f the latest Social Studies
curriculum in federal and state colleges of educatimQ\ 1geria. The assumption depicts
that there may be significant difference in t &of acceptability of the curriculum
between these institutions. The fram also investigated the differences in
infrastructural facilities, school sa@d leadership styles between federal and state
colleges of education in Nige&@he assumption is that there will be or not be significant
differences in these f%@ween federal and state institutions. This hypothesis implies
that the quality ,&frastructure, safety, and leadership will be consistent across all
colleges o&a&g})n in Nigeria, regardless of their federal or state status.

fed\wé@

eral” and state colleges of education in Nigeria. The assumption is to project the

rly, the framework also relates to the work performance of lecturers in

significant difference in the work performance of lecturers between these institutions. It
showed that the factors that affect the work performance of lecturers in federal and state
colleges of education were similar and that these institutions were equally effective in
promoting high-quality teaching and research. Overall, the conceptual framework

assumes that environmental factors, curriculum review, and institutional differences have
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influence on the work performance of lecturers in colleges of education in Nigeria. The
hypotheses are formulated to test these assumptions empirically and determine whether
they were valid. The analysis of the hypotheses would provide insights into the factors
that affect the work performance of lecturers in colleges of education in Nigeria and the
extent to which these factors vary across institutions.

2.5  Summary of Gap in Literature Reviewed

There were some researches on the relationship between school nmental
factors and academic performance, there is a lack of literature on the r atﬁgﬁhip between
school environmental factors and job performance among teach her research was
needed to explore how factors such as school cultur %ﬂ environment, and
resources affects teacher job performance and ultimate@dent achievement. Although,
there were literature on the influence of school @ on student outcomes, there was a
lack of research on the relationship bet ool infrastructural facilities and work

N
performance among teachers. More s&ch was needed to explore how factors such as
the availability and quality of tee\ﬁ@ogy, classrooms, and other school resources affects
teacher job satisfaction, re’ta@n, and overall work performance.While there were some
research on the 1mpac\$chool safety on student outcomes, there was a lack of literature
on the relatlotf}xh%veen school safety and work performance among teachers.

Fu@, research was needed to explore how factors such as school violence,
buﬂ(ig/and security measures impact teacher job satisfaction, stress levels, and overall
work performance. Moreover, there were literature on the impact of leadership styles on
student outcomes, there was a lack of research on the relationship between leadership
styles and work performance among teachers. More research was needed to explore how

factors such as leadership styles, communication, and collaboration impact teacher job

satisfaction, motivation and overall work performance.While there were some research on
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the relationship between home environment and academic achievement among students,
there was a lack of literature on the relationship between home environment and job
performance among teachers. Further, research was needed to explore how factors such as
family support, work-life balance, and stress management impact teacher job satisfaction,
mental health, and overall work performance. Although, there were some literature on the
impact of curriculum on student outcomes, there was a lack of research on the
relationship between curriculum review and job performance among te % More

research was needed to explore how factors such as curriculum design, gm}ementation,

and assessment impact teacher job satisfaction, instructional p and overall work

performance. 0

The literature reviewed reveals that there were@e evidence of the impact of
various factors on teacher job performance. S (@Vironmental factors, such as the
physical environment, school culture, and\@%ces, can affect teacher job satisfaction,
which, in turn, can have an im&e':\ on student achievement. Similarly, school
infrastructural facilities, such as «Qg‘ﬁl\ology, classrooms, and other resources, can affect
teacher job satisfaction aﬁ@ten‘[ion. Studies suggested that school safety, including
measures to prevent@rmg and violence, can impact teacher job satisfaction, stress
levels, and .\@ work performance. Leadership styles, communication, and
collaboratidfywere also found to impact teacher job satisfaction, motivation, and overall
W @ormance. Additionally, factors such as family support, work-life balance, and
stress management can affect teacher job satisfaction, mental health, and overall work
performance. Lastly, curriculum design, implementation, and assessment were found to
be important in impacting teacher job satisfaction, instructional practices, and overall

work performance. However, more research was needed to fully understand the specific

ways in which these factors affect teacher job performance.
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Chapter Three
Methodology
This chapter presents methodology of the study. It contains the following subsections
Research Design, Population of the Study, Sample and Sampling Techniques, Description
of Research Instruments, Validity of the Research Instrument, Reliability of the Research
Instrument and Method of Data Analysis. *
3.1  Research Design Q

This study adopted descriptive survey research design. The egytive survey

research design ensures collection of factual information that b r1bes the existing
eéab

phenomena without any form of variable manipulation. les the researcher to
describe the variables in this study without any mani;@on because they had already
occurred. Mixed method of qualitative and quan%dfb%ere also used in the study.
3.2 Population of the Study \Q’b

The targeted population of ,ﬁ&}ldy consists of all lecturers and heads of
departments in Social Studies da&gmn\ent in colleges of education in Nigeria. As at the
time of this study, there v&’e@ighteen (18) federal and forty four (44) state colleges of
education running S@ tudies programme in Nigeria on the approval of National
Commission Q.r/@ es of Education (NCCE). There were one thousand, one hundred
and twelv@ln) lecturers in the Social Studies departments including sixty two (62)

hea@(gpartments in the public Colleges of education in Nigeria. Table 3.1 and 3.2

presents the population distribution of the study.

156



Table 3.1: List of Federal Colleges of Education in Nigeria

Number of Lecturers in
S/N Name of Federal Colleges Social Studies Department

1. Federal College of Education, Kano 21
2. Federal College of Education (Special), Oyo 20
3. Federal College of Education, Abeokuta 25
4, Federal College of Education, Eha-Amufu,Enugu State 22
5. Federal College of Education, Kontagora, Niger State 23
6. Federal College of Education, Okene, Kogi State 25
7. Alvan Ikoku College of Education, Owerri, Imo State 23
8. Federal College of Education, Katsina 16
9. Federal College of Education, Obudu, Rivers State 19
10.  Adeyemi College of Education, Ondo, Ondo State. 22
11.  Federal College of Education, Pankshin, Plateau State 23
12.  Federal College of Education, Yola, Adamawa State 21
13.  Federal College of Education, Zaria, Kaduna State 18
14.  Federal College of Education Bauchi 20
15.  Federal College of Education, Odugbo, Benue State 24
16.  Federal College of Education Osun, Iwo, Osun State 11
17.  Federal College of Education Edo 15
18.  Federal College of Education Sokoto 11
Total 359

So@e\:’/
O
\/Q;
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Table 3.2: List of State Colleges of Education in Nigeria

S/N  Name of State Colleges Number of Lecturers in
Social Studies Department

1. College of Education, Gindiri, Plateau State 16
2. College of Education, Hong, Adamawa State, Yola 17
3. Tai Solarin College of Education, Omu-Ijebu, Ogun State 19
4. College of Education, Ikere-Ekiti 7
5. College of Education, Warri, Rivers State QQN
6. FCT College of Education, Zuba, Abuja (/ 13
7. Nasarrawa State College of Education, Akwanga, Nasara @e 15
8. Isa Kaita College of Education, Dutsin-Ma, Katsina@§ 18
0. College of Education, Ekiadolor-Benin Q 17
10. College of Education, Gashua, Damaturus \@tate 16
11.  Kaduna State College of Educatior\@-Waya, Kafanchan 16
12. Osun State College of Educgt@esa 21
13.  College of Education Oro&lg@u\%ra State 16
14. College of Educati(.)l\ tsina-Ala 16
15. Sa’adatu Rim@ege of Education, Kumbotso, Kano 18
16. Nwaf((iém ollege of Education, Nsugbe, Anambra State 15

17.  Adémiran Ogunsanya College of Education, Otto/Ijanikin, Lagos State 19

18\%nmanuel Alayande College of Education (EACOED), Oyo, Oyo State 20

19. College of Education, Waka BIU, Borno State. 17
20.  Delta State College of Education, Agbor 19
21.  Akwa Ibom State College of Education, Afahansit 17
22.  Kogi State College of Education, Ankpa 22
23.  Adamu Augie College of Education, Argungu, Kebbbi State 15
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24, Amimu Sale College of Education, Azare, Bauchi State 18
25.  Zamfara State College of Education, Maru 17
26.  Jigawa State College of Education, Gumel 13
27.  Niger State College of Education, Minna 14
28. Shehu Shagari College of Education, Sokoto 21
29. College of Education, Arochukwu, Abia State 0
30. College of Education, Ila-Orangun, Osun State QQZO
31.  Michael Otedola College of Primary Education, Lagos () 19
32.  Kashim Ibrahim College of Education, Borno State O« 19
33.  Delta State College of Physical Education, Mosoga0$ 18
34. Cross River State College of Education, Akamsz 15
35.  Edo State College of Education, Igueben ’bQ 16
36.  Isaac Jasper Boro College of Educo(@’bﬁgbama, Bayelsa State 14
37.  Kogi State College of Educqt@abba 19
38.  College of Education, Bilk%ombe State 13
39. College of Educati51\ ing, Taraba State 14
40. College of Edueation Oju, Benue State 16
41.  Kano @XCO ege of Education and Remedial Studies, Kano 22
42. Kv@ State College of Education, Ilorin 18
43\/&%{6 of Education, Lanlate, Oyo State 11
44.  Imo State College of Education, Thitte/Uboma 18
Total 44 750
Source:!
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33 Sample and Sampling Techniques

The sample for this study were seven hundred and twenty five (725) lecturers and
forty-four (44) head of departments in the selected eighteen (18) state and fifteen (15)
federal colleges of education in Nigeria. This sample was obtained using the following
procedures: First, Nigeria was stratified into six, using the existing geopolitical zones.
These were North Central (NC), North East (NE), North West (NW), South West, (SW),
South East (SE) and South South (SS). In each of the zones, three states elected.
These states were selected based on the fact that each of them has bot FQLe)al and State
Colleges of Education. In other words, a state was randomly ch @om two states that
were close to each other and shared the same characteri@%the state and federal
colleges of education in each of the selected states we@n‘posively selected, while all

Social Studies lecturers and heads of the depar (16% Social Studies were purposively

and proportionately sampled in this stu@ intact sampling techniques. Multiple

N\

sampling techniques was also used irs&cudy.

Tables 3.3 — 3.8 presents the brea@n of the sample and sampling procedures.

’\QQ'
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Table 3.3: Distribution of Colleges of Education in North Central (NC)

S/N States in North Number of Number of Number of Number of

Central Nigeria Federal Lecturers in State Lecturers in
Colleges of  Social Studies  Colleges of Social Studies
Education  Departmentin Education Department in
Federal State Colleges
Colleges of of Education
Education
1 Benue 01 24 01

16
2 Kogi 01 25 02 Q\
3 Kwara, - - 02 QJQ

15

4 Nasarawa - - 01 O&
5 Niger 01 23 o$ 14

6 Plateau 01 23 Q

7 Federal Capital

%

Territory (Abuja) @
Total 07 04 ‘\\9 09 149

Source:! . ©
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Table 3.4: Distribution of Colleges of Education in North East (NE)

S/N States in

Number of Number of

Number Number of

North East Federal Lecturers in of State Lecturers in
(NE) Colleges Social Studies  Colleges Social Studies
Department in Department
Federal in State
Colleges of Colleges of
Education Education
1 Adamawa 01 21 01 17
2 Bauchi 01 20 01 18 Q\
3 Borno - - 02 @
4 Gombe - - 01 Q& 12
5 Taraba - - 0 % 14
6 Yobe - - Q@ 16
Total 06 02 41 07 113
W

Source:!
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3.5: Distribution of Colleges of Education in North West (NW)

S/N States in Number of Number of Number of Number of
North West Federal Lecturers in State Lecturers in
(NW) Colleges of Social Studies  Colleges of Social Studies
Education Departmentin Education Department in
Federal State Colleges
Colleges of of Education
Education
1 Jigawa - - 01 13
2 Kaduna 01 18 01 IQ\
3 Kano 01 21 02 < @
4 Katsina 01 16 02 O& 34
5 Kebbi - - QQ 13
6 Sokoto 01 11 be 01 21
7 Zamfara - - @ 01 17
Total 07 04 @ 09 152
Source:!
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3.6: Distribution of Colleges of Education in South West (SW)

S/N States in Number of Number of Number of  Number of
South Federal Lecturers in State Lecturers in
West Colleges of Social Studies Colleges of  Social Studies
(SW) Education Department in Education Department
Federal in State
Colleges of Colleges of
Education Education
1 Lagos - - 02 38 \
2 Ogun 01 25 01 1 QQ
3 Oyo 01 20 02 &g-l/
4 Osun 01 11 02 EO 41
5 Ekiti. - - Q 17
6 Ondo 01 22 Q -
Total 06 04 78 &Q 08 141
Source:! ’b‘
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3.7: Distribution of Colleges of Education in South East (SE)

S/N  States in South Number of Number of Number of Number of
East (SE) Federal Lecturers in State Lecturers in
Colleges of Social Studies  Colleges of  Social
Education  Departmentin Education Studies
Federal Department
Colleges of in State
Education Colleges of
Education
1 Abia - - 01 20
2 Anambra - - 01 IQQ
3 Ebonyi - - - &QJ
4 Enugu 01 22 - EQ -
5 Imo 01 23 @ 18
Total 05 02 45 (\QB 52
Source:!
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3.8:Distribution of Colleges of Education in South South (SS)

S/N Statesin  Number of Number of Number of  Number of
South Federal Lecturers in State Lecturers in
South Colleges of Social Studies Colleges of  Social Studies
(SS) Education Department Education Department
in Federal in State
Colleges of Colleges of
Education Education
1 Akwa - - 01 17
Ibom Q\
2 Bayelsa - - 01 C Q
3 Cross - - 01 Q& 15
River %
4 Delta - - @ 37
5 Edo 01 15 be 01 16
6 Rivers. 01 19 @ 01 19
Total 06 02 @Q 07 118
Source:! ,\\'3
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Table 3.9: Sample of the Study

S/N Geopol Selected Number of Number of Total Total
itical States Federal State Number of Number of
Zones Colleges of Colleges of Lecturersin  Heads of

Education Education Social Studies Department
Department  in Social
(Both Federal Studies

& State) Department
(Both
Federal &
\  State)

1 North  Benue 01 01 40 Q\\ 02
Central  Kogi 01 02 66 0 03

Plateau 01 01 5 02

2 North Bauchi 01 01 ,gi 02
East Borno - 02 02
Adamawa 01 01 6 02

3 North Kaduna 01 01 36 02
West Kano 01 020 60 03

Sokoto 01 32 02

4 South  Ogun 01 0 34 02
West Oyo 01 fb 2 43 03

Osun 01 6 02 52 03

5 South  Abia D7 o 20 01
East Enugu ‘0\\9 - 22 01

Imo . le 01 41 02

6 South  Rivers ’\\. 1 01 43 02
South  Delta \c’) - 02 37 02

Edo @ 01 01 31 02

Total 06 \1§\\ 15 23 725 44

Source:! g\ )
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34 Description of Research Instruments

The instrument used for this study was both quantitative and qualitative
instrument. The quantitative instrument was a self-developed questionnaire tagged:
“Environmental Factors, Reviewed Curriculum and Social Studies Lecturers’ Work
Performance Qustionnaire (EFRCSSLWPQ)” was used to gather data for the study. This
instrument was carefully designed to gather information from the Social Studies lecturers
in the public colleges of education. The questionnairewas sectionalised'@Qsix (6)
sections. (/

Section A, titled Bio-data contains questions items to d @he demographic
characteristics of the respondents such as type of institutiog% age range, academic
qualifications, years of experience, marital status and h(@ocaﬁon.

Section B, contains seven (7) items f @n work performance of Social
Studies lecturers. The items were to Q@’bme level at which lecturers: design
coursework, prepare for course WOEI\' elop course materials, use teaching aids, assess
and evaluate students, superviseﬂ&pc\ﬁ’s research, supervise micro teaching, supervise
teaching practice and prepﬁ@%ents for field work. All these responses were measured
on a four points Like@ing scale of Very Often (4 points), Often (3 Points), Seldomly
(2 Points) anc@}@! Point).

Se@n C, contains sixteen (16) items to determine leadership styles mostly
ad@y the Heads of the departments in the selected colleges of education. Items 1-5
measures democratic leadership style, Items 5-8 measures autocratic leadership style,
items 9-12 measures digital leadership style while items 13-16 measures coaching
leadership style. It was accessed using the following scale: Very True (4 Points), True (3

Points), Partially True (2 Points) and Not True (1 Point).
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Section D, contains nine (9) items to determine level of acceptance of the
recommendation of the latest Social Studies reviewed curriculum. It was measured using
the following 4 likert rating scale: Highly Accepted (4 Points), Accepted (3 Points),
Partially Accepted ( 2 Points), Not Accepted (1 Point).

Section E of the instrument contains twelve (12) items on school infrastructural
facilities and safety. Items 1-6 were used to determine level of availaw of
infrastructural facilities such as lecturer rooms, resource rooms, practicu atories,
staff offices, convenience and Social Studies laboratories. Items 7-1 eydesigned to

measure level of availability of safety in the colleges such as i @1 security system,
perimeter fence, multi-entrances, fire extinguisher, close Qui%elevision and security
light at night. The responses were measured using kert rating scale of Highly
Available (4 Points), Available (3 Points), Partia ilable (2 Points), Not Available (1
Point). \Q’b

Section F contains six (6)_ 1 § determine the influence of environmental
factors (Home and School) and\@wed curriculum on work performance of Social
Studies lecturers in pubh’o@leges of education in Nigeria. Item 1 determines the
influence of home l@n, item 2 determines the influence of marital status, item 3
determines tt@.i&yﬂ nce of school safety, item 4 determines the influence of
infrastruct@ facilities, item 5 determines influence of HOD’s leadership style, while
ite%&emines the influence of reviewed Social Studies curriculum on work
performance of Social Studies lecturers of public college of education in Nigeria using

the four points Likert rating scale of Strongly Agree (4 Points), Agree (3 Points),

Disagree (2 Points) and Strongly Disagree (1 Point).
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The qualitative instrument used in this study was the Key Informant Interview
(KII). It was used to elicit information from the Head of Departments. The participants
were asked six (6) questions which were centred on the variables of this study.
Six Public Colleges of Education in the South West Geopolitical Zone were randomly

selected for the KII

Table 3.10: Distribution of Interviewer and Interview Sections with KII *
Vo

S/N Colleges KII Section _ m e
4
1 Federal College of Education (Special), 1 1 /\ /08/2023
Oyo
2 Tai Solarin College of Education, Omu- 1 04/09/2023

Ijebu, Ogun State

3 College of Education, Ila-Orangun, @ 1 07/09/2023

Osun State ’b
4 Federal College of Education,Abeoku@ 1 1 11/09/2023
5 Osun State College of Educatigli & 1 1 20/09/2023
ion ‘Ikere- 1

1 27/09/2023

6 Ekiti State College of E{((_:%ﬁx’

Ekiti %
Sources: Researche@’\’ork, 2023

KII Sub-Theme *

The follo 'n&;\k were covered:

1. & Studies lecturers work performance

il. Mevel of acceptability of the latest reviewed Social Studies curriculum
iil. Availability of the infrastructural facilities

iv. Heads of Department leadership style

V. Level of safety measures in the Social Studies Department
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3.5  Validity of the Research Instrument

The validity of the instrument was carried out via face and content validity
methods. The instruments were subjected to proper scrutiny by the research’s supervisor.
Also, experts in tests and measurements and items generation were consulted and all

corrections suggested were effected before the administration of the instrument.

3.6  Reliability of the Research Instrument
In this study, a pilot test was conducted. Split half method was used to an@Qhe data

collected from the questionnaire of the study. Administration of 1 ments was

carried out to fifty Social Studies Lecturers in four different colleges of education that

were not part of the colleges selected for this study. Th@r olleges were Adeyemi
College of education, Ondo; lkere-Ekiti College of E@on, Ekiti State, Kwara State
College of Education, Ilorin and State College @ucation, Oro. Cronbach coefficient

was used to test the reliability of the instr\ nd coefficient of r = 0.76 was generated

signifying that the instrument was re'\l\b‘Kfor the study.
3.7  Administration of the %ecach Instrument and Method of Data Collection

The researcher e@ six research assistants, a research assistant for each geo-
political zone of the codntry. The research assistants were trained for two weeks for
appropriate a(n.l%'ss,\fra ion of the instrument.

searcher with the research assistants of each zone visited the selected

coﬂsgg(where the permission was taken from the Social Studies’ Head of Departments to
conduct interview with him and to administered the questionnaire with the staff of the
department. In some colleges, the Head of departments called the departmental staff
members in form of emergency meeting where the researcher explained the purpose of

the visit to the cross-section of the staff. However, in few colleges, it was the Head of
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departments that held meeting with the staff members of the department after the exit of
the researcher on the mission of the researcher to the Department. Also, few colleges
were re-visited for the meeting with the staff.

The research assistants of each zone re-visited the sampled colleges on the date
given by each college for the administration of the instrument. After the administration of
the instrument, 160 questionnaires were retrieved from North Central; 112 questionnaires
were retrieved from North East; 127 questionnaires were retrieved from No@‘est; 127
questionnaires were retrieved from South West; 83 questionnaires rg@}ieved from
South East and 190 questionnaires were retrieved from So &tl All retrieved
questionnaires were Seven Hundred and Twenty Five (72©§his total was used to
analyze the data in the study. The interview was a@onducted with the Head of
department at the day and date already agreed (@y Informant Interview (KII) was

used to gather data from the Heads of d@nt, while content analysis was used to

analyze the data collected from the .H@f epartment.

3.8  Method of Data Analy%&c'}

The study employ y riptive statistics, including frequency counts, percentages,
mean, and standard c@ions, to analyze the data pertaining to the research questions.
Additionally,éﬁ@ regression analysis was conducted to determine the significance
for hypoth one and two. Furthermore, t-test analysis was used to test hypotheses three
an&,@/@to analyze the significance difference. Content analysis was used to analyse the
responses of the Head of Departments. All the analyses were conducted at the 0.05 level

of significance.
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Endnote

National Commission for Colleges of Education, Plot 829, Cadastal Zone A0l
Raph Shodeinde Street, Garki, Abuja, 2022.
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Chapter Four

Results and Discussion of Findings

This chapter presents the results and discussion of findings, which include summary of

findings, conclusion, recommendations, contribution to knowledge and suggestions for

further studies.

4.1: Instrument Response Rate

Table 4.1 : Distribution of Returned Questionnaires from the Social

sdies

Lecturers Q
N
S/N Geopol Selected Number of Number of Total \) "~ Total
itical States Sampled Sampled N %/ of Number of
Zones Federal State S&le Retrieved
Colleges of Colleges o % pondents Questionna
Education Education Iz€cturers) ires from
in Both the
0 Federal & Responden
Q State ts in Both
Q Colleges of Federal &
fb Education State
6 Colleges of
N ’b Education
1 North  Benue 01\ o0l 51 50
Central Kogi 02 54 52
Plateau ’\\ﬂ 01 45 44
2 North  Bauchi Q‘I\C) 01 01 43 41
East Born - 02 32 31
@w 01 01 37 36
3 North \giuna 01 01 41 40
We Kano 01 02 47 45
gﬁt‘\ Sokoto 01 01 39 38
4 &, Ogun 01 01 48 47
(b est Oyo 01 02 53 51
Q Osun 07 02 46 45
§V South  Abia - 01 24 23
East Enugu 01 - 27 26
Imo 01 01 32 31
6 South  Rivers 01 01 35 34
South  Delta - 02 38 37
Edo 01 01 33 32
Total 06 18 15 23 725 703

Source: Researcher’s Fieldwork, 2024
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Table 4.1 shows the instrument response rate. It explains the distribution of
questionnaire to the Social Studies Lecturers in the public Colleges of Education in
Nigeria. The questionnaires were retrieved from the sampled Colleges of Education.
Three states were selected from each geopolitical zones of the country. 725

questionnaires were distributed to the respondents and 703 were retrieved from the Social

Studies Lecturers and used for the analysis. \
4.2 Analysis of Respondents’ Demographic Characteristics Q

Table 4.2: Showing Distribution of Respondents by Type of Instity&b

V N
Type of Institution Frequency : ﬂ > N Percentage

Federal 230 0 N\ 32.7

State 473 Q 67.3
Total 703 &Q 100
o

Source: Researcher’s Fieldwork, 2024 \Q‘O

Table 4.2 sheds light on the @ution of Social Studies lecturers across federal
and state institutions within pu lleges of Education in Nigeria, revealing a nuanced
perspective when consi : the number of colleges of each type. Despite state
institutions accoun&tgg a higher percentage (67.3%) of Social Studies lecturers, while

Federal C011<g.e§,\%f

finding wi e understanding that state institutions might outnumber Federal institutions.

ducation recorded (32.7%). It is essential to contextualise this

Th}@gested that state institutions employ a greater number of lecturers, they may also
have a larger presence or number of colleges compared to Federal counterparts.
Consequently, the observed disparity in lecturer distribution may be partially attributed to
the differing scales of institutional representation rather than solely reflective of

recruitment patterns or resource allocation.
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Taking into account the number of colleges of each type, the distribution of Social
Studies lecturers Across federal and state institutions underscores the complexity of
educational infrastructure within Nigeria's public Colleges of Education. The reason for
state institutions employing Social Studies lecturers may reflect the decentralised nature
of education governance, with individual states playing a significant role in the
management and staffing of colleges within their jurisdictions. Addressing disparities in
lecturer distribution should thus involve a multifaceted approach that consi ot only
recruitment and resource allocation but also broader structural a&&g‘tﬁnic factors
shaping the educational landscape. Acknowledging the role itutional scale in
shaping lecturer distribution will assist policymakers bette@m late strategies aimed at
promoting equitable access to quality education across %- and state institutions.

In summary, the implication of table 4. i@ work was that both federal and
state Colleges of Education in Nigeria wer\@nd fully participated in this study.

N

Table 4.3: Distribution of the Re.sg@xents by Home Location to the College

Home Location &C.)\v ‘ Frequency Percentage
° Q/ 477 67.9

Close to the Institution Q\

Far from the Institution 226 32.1

Total (:\\' 703 100
PN

Source:%&)hrcher’s Fieldwork, 2024

\/%able 4.3 presents data regarding the home locations of Social Studies lecturers in
relation to the colleges where they are employed within public Colleges of Education in
Nigeria. The results indicated that a substantial majority of lecturers, comprising 67.9%
of the total sample, reside close to their respective institutions. This finding showed a

prevalent trend among lecturers to live in proximity to their workplace, which could

176



potentially facilitate easier access to campus facilities, reduce commuting time, and foster
a stronger sense of community within the institution. Conversely, 32.1% of lecturers
reside farther away from their colleges, while 67.9% of the lecturers live closely to the
institution. The distribution of lecturers' home locations provides valuable insights into
the geographical dynamics of faculty demographics within public Colleges of Education,
offering implications for housing policies, transportation infrastructure, and co&mity
engagement initiatives aimed at supporting lecturers residing faﬂhe@n their

The distribution of lecturers' home locations in relation leges highlights

institutions.
the importance of considering geographic factors in wo@wc planning and support
strategies within the educational sector. Addressing the, ngeds of lecturers residing far
from their institutions may necessitate tailo%’@ventions such as remote work
opportunities, transportation subsidies, or\%’bs housing options to mitigate logistical
barriers and enhance work-life bﬁ&& he diverse geographic contexts in which
lecturers live and work, educa@ institutions can develop inclusive policies and
initiatives that promote tﬁe\%ll-being and professional development of their faculty
members, ultimately%ncing the quality of education delivery in public Colleges of
Education acré/%ige ia, most especially for the lecturers of Social Studies Department.
In é‘lt shell, it was clearly established in this work that most of the lecturers in

Sog{tl/%)udies Department in the public Colleges of Education in Nigeria are living

closely to the institution while some are residing far from the institution.
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Table 4.4: Distribution of the Respondents by Sex

Sex Frequency Percentage
Male 240 34.1
Female 463 65.9

Total 703 100.0

\
Source: Researcher’s Fieldwork, 2024 Q\\

Table 4.4 provides an insightful overview of the gender distriwg.alnong Social

Studies lecturers within public Colleges of Education in Ni @he data reveal a
notable gender disparity among the respondents, with fem %prising the majority at
65.9% of the total sample, compared to males, who a@ued for 34.1%. This finding
sheds light on the gender composition of t ’&ial Studies lecturers' workforce,
indicating a higher representation of fe ’bithin this professional domain. Such a
gender imbalance may reflect broad ds in the teaching profession, where women are
often overrepresented, particulakg%n certain subject areas or educational levels.
Understanding the sex d@ion of lecturers is crucial for recognising the diversity
within the workforce may have implications for recruitment practices, professional
development @s, and gender-sensitive policies aimed at promoting equity and
inclusivity{iwithin public Colleges of Education in Nigeria.

N%le gender distribution among Social Studies lecturers in these selected colleges
presents the importance of promoting gender inequality and addressing potential
disparities within the educational workforce. Efforts to recruit, retain, and support male
lecturers, particularly in subject areas where they are underrepresented, could contribute
to a more balanced and inclusive teaching environment. Moreover, recognising the

unique challenges and perspectives that female lecturers may bring to the profession can
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inform targeted interventions aimed at enhancing their professional development and
advancement opportunities. Considering a supportive and equitable work environment
that values diversity and inclusion, public Colleges of Education can empower all
lecturers to thrive and contribute effectively to the educational mission, ultimately
benefiting students and the broader community.

The major implication of table 4.4 in this work was that Social &dies

Department in the Nigeria public Colleges of Education recorded more n@%ademic

staff than female. &(/

Table 4.5: Distribution of the Respondents by Age Range N\

Age Frequency $ Percentage

Q\I
Less than 30 years 53 Q 7.5
30-39 years 151’}§’b 21.5
40-49 years @ 4.4

50-59 years é’;\\%m 233

60 years and above Q}& 30 43

Total \ 703 100.0
ota \\Q

Source: Researchp&l*l'eldwork, 2024

Ta%4. showed the data regarding the age distribution of Social Studies
let@fgthin public Colleges of Education in Nigeria. The data revealed a diverse age
range among the respondents, with lecturers spanning various stages of their professional
careers. The majority of respondents fall within the age categories of 40-49 (43.4%) and
30-39 (21.5%), indicating a significant proportion of mid-career professionals within the
Social Studies lecturers' workforce. Additionally, there is notable representation among

lecturers aged 50-59 (23.3%), suggesting a considerable number of experienced educators
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who may bring valuable expertise and insights to their teaching roles. However, the data
also highlight the presence of younger lecturers, with 7.5% less than 30 years, and a
smaller cohort of 60 years and above, comprising 4.3% of the total sample. The age
distribution of lecturers provides important insights into workforce demographics, career
trajectories, and potential implications for succession planning and professional
development initiatives within public Colleges of Education in Nigeria.

The age distribution among Social Studies lecturers emphasises th@%rsity of
perspectives, experiences, and career stages within the teaching proft si&)\ecognising
the unique needs and aspirations of lecturers across different a @ps is essential for
designing tailored support mechanisms and career ad@ﬁt opportunities. For
younger lecturers, targeted mentorship programmes, opp ities for professional growth,
and resources for navigating early-career chal %Qan foster their development and
retention within the profession. Similarly,%%es aimed at supporting mid-career and
senior lecturers, such as leaders.hwimng, sabbatical opportunities, and flexible
retirement options, can enhance t&%})b satisfaction, productivity, and overall well-being.

In conclusion, the 5@ table shows that public College of Education in Nigeria

have lecturers that areQdulthood age to lecture the students.

O3
&
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Table 4.6: Distribution of the Respondents by Academic Qualification

Qualification Frequency Percentage
B. Sc. 27 3.8
B. Ed. and others 67 9.5

B. Ed. Social Studies 53 7.5 \
M. Sc. 18 2.0Q
M. Ed. and others 96 /\p

41.7

8.1

M. Ed. Social Studies 297 EQ

Ph. D and others 57

Ph. D Social Studies 92 QQ 13.1
Total 703 6’6
(0.\

100.0

Source: Researcher’s Fieldwork, 2024 @U

X

Table 4.6 provides comprehensive insights into the academic qualifications of
Social Studies lecturers within public Colleges of Education in Nigeria, highlighting the
varying levels of relevance to the field of Social Studies education.

The majority of lecturers hold advanced degrees, with a significant proportion
specializing in Social Studies, particularly those with a Master of Education (M. Ed.)
degree in the subject, with a notable 41.7% of the total sample. This substantial
representation of M. Ed. holders in Social Studies underscores the commitment to
specialised training and subject expertise among a significant portion of the teaching
workforce. Furthermore, a considerable percentage of lecturers possess qualifications
such as a Bachelor of Education (B. Ed.) or Master of Education (M. Ed.) degree in

Social Studies, emphasising the value placed on subject-specific knowledge and
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pedagogical proficiency in effectively teaching Social Studies within the educational
context.

The percentage of lecturers holding a Ph.D. degree, especially in Social Studies
and others, remains relatively low (8.1% and 13.1% respectively), it's important to
acknowledge the expertise and dedication demonstrated by those individuals who have
pursued advanced research qualifications. Despite the scarcity of Ph.D. holders, initiatives
to support ongoing professional development and credentialing opportunities tailored to
Social Studies educators can further enhance the quality and relevance of instruction
within public Colleges of Education in Nigeria. As revealed in the above table, 13.7% of
Social Studies Lecturers have Masters of Education, though not in Social Studies
Education. 9.5% of the lecturers have Bachelor of Education, 8.1% lecturers have Doctor
of Philosophy in other relevant disciplines. Also, 7.5% of the Social Studies Lecturers
have Bachelor of Education in Social Studies and 3.8% of the respondents have Bachelor
Degree in Science.

The importance of specialised qualifications, particularly M.Ed. and Ph.D degrees
in Social Studies and implementing targeted strategies to support professional growth,
educational institutions can foster a vibrant and knowledgeable cadre of educators
capable of delivering high-quality Social Studies education and nurturing critical thinking
skills among Social Studies students across Nigeria.

\/‘@Hally, the implication of table 4.6 in this work is that Social Studies Department
in Nigeria Public Colleges of Education have lecturers across all academic qualifications,

and that most of the lecturers have relevant and professionalised degree in Social Studies.
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Table 4.7: Distribution of Respondents by Year of Experience

Year of Experience Frequency Percentage
Less than 5 years 61 8.7

5-10 years 83 11.8

11-15 years 232 33.0

16-20 years 121 17.2 Q«
21-25 years 92 Q 30

26-30 years 100 14.2

Above 31 years 14 % 2.0
Total 703 Q

Source: Researcher’s Fieldwork, 2024 ‘(\

Table 4.7 offers valuable insights into the years of experience among Social
Studies lecturers within public Colleges of Education in Nigeria, reflecting the diverse
range of professional backgrounds and tenure within the teaching workforce.

The data illustrate a broad spectrum of experience levels among the respondents,
with lecturers spanning various stages of their careers. Notably, a significant proportion
of lecturers have accumulated considerable experience, with 33.0% reporting 11-15 years
of teaching experience and 17.2% having 16-20 years of experience. This finding
underscores the presence of a seasoned cohort of educators who bring extensive
knowledge, expertise, and pedagogical skills to their roles within public Colleges of
Education. Additionally, there is a notable representation of mid-career professionals,
with 11.8% and 14.2% reporting 5-10 years and 26-30 years of experience respectively,
highlighting the ongoing contributions of educators at various stages of their professional
journeys.
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Also, 13.1% of the respondents fell between 21-25 years o f experience, 8.7% fell
bellow Syears in the service and 2.0% of the Social Studies Lecturers have more than
31years experience in the lecturing service.

The distribution of years of experience among Social Studies lecturers
underscores the importance of recognising and harnessing the diverse talents and
perspectives within the teaching workforce. Experienced educators play a critical role in
mentoring and supporting newer colleagues, fostering a culture of continuous learning
and professional growth within educational institutions. Conversely, early-career lecturers
bring fresh insights, energy, and innovative approaches to teaching, contributing to the
dynamic evolution of Social Studies education. The rich experience among lecturers and
providing opportunities for collaboration, mentorship, and professional development in
public Colleges of Education can cultivate a supportive and enriching environment that
empowers educators to thrive and excel in their roles. Moreover, efforts to promote
knowledge sharing, reflective practice, and career progression pathways can further
enhance the overall quality and effectiveness of Social Studies education, ultimately
benefiting students and the broader educational community

The implication of the table 4.7 on this study was that most of the lecturers in the
Department of Social Studies in the public Colleges of Education in Nigeria have

appropriate experience to deliver their lecturing services.

Aod

A
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Table 4.8: Distribution of the Respondents by Marital Status

Marital Status Frequency Percentage

Married 574 81.7

Single 48 6.8

Widow or Widower 28 4.0 Q«
Separated 19 (/D

Divorced 34 6\4.8
Total 703 % 100.0
O\

Source: Researcher’s Fieldwork, 2024 Q\J

QN

Table 4.8 provides insightful data regarding the marital status of Social Studies
lecturers within public Colleges of Education in Nigeria. The results depict a diverse
array of marital statuses among the respondents, reflecting the varied experiences and
backgrounds within the teaching workforce. The majority of lecturers, comprising 81.7%
of the total sample, are married, indicating a prevalent trend of family commitments and
responsibilities among them. Additionally, a smaller percentage of lecturers are single
(6.8%), widowed or widowers (4.0%), separated (2.7%), or divorced (4.8%), highlighting
the range of personal circumstances and life experiences that contribute to the diversity of
the teaching profession.

The marital status of Social Studies lecturers is essential for recognising the
multifaceted nature of their lives and the potential impact on their professional roles and
responsibilities within public Colleges of Education in Nigeria. Married lecturers may
navigate unique challenges related to balancing work and family commitments, while
single or divorced individuals may have different support systems and priorities.
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Moreover, widowed or separated lecturers may require additional support and resources
to cope with personal loss or life transitions. The diverse marital statuses of educators and
implementing supportive policies and initiatives tailored to their individual needs,
educational institutions can foster a more inclusive and supportive work environment that
enables all lecturers to thrive personally and professionally. Additionally, efforts to
promote work-life balance, family-friendly policies, and access to counseling and support
services can enhance the overall well-being and job satisfaction of Social Studies
lecturers, and students within public Colleges of Education in Nigeria.Finally, the table
shows that most of the Social Studies lecturers in Public Colleges of Education in Nigeria

used in this study were married.
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4.3 Quantitative Analysis

Answers to Research Questions

Research Question One: What is the level of work performance of Social Studies
lecturers in public Colleges of Education in Nigeria?

Table 4.9: Distribution of the Respondent by Level of Work Performance of Social

Studies Lecturers

S/N Items VO Q) S Std.
Dev1at10n
1 Develop course 432 171 0.746
materials (61.5%)  (24.3%) (13 7% (0. 6‘V(}
2 Use teaching aids 365 207 125 ‘g 3.32 0.792
(51.9%)  (29.4%) (17. 8%; @ 4
3 Assess and evaluate 403 195 3.42 0.769
students (58.0%) (27.7%) Q 0 (1. 6%
4 Supervising research 492 3.62 0.645
(70.0%) % (6 8% (0.7%)
5 Supervising 392 206 23 3.38 0.816
microteaching (55,& (29.3%) ( 11 7%) (3.3%)
6 Supervising  teaching 375 72 24 3.16 0.738
practice éS 3.0%)  (53.3%) (10.2%) (3.4%)
7 Preparing stude 8® 297 276 98 31 3.20 0.838
field work 6 (42.2%)  (39.3%) (13.9%) (4.4%)
Welghpa@/sm 337 0.763

\Mean Score <2.5is (Low) =2.5 (Moderate), > 2.5 (High)

Decision Iiul
Key: V% en (VO) — 4 points; Often (O) — 3 points; Seldom (S) — 2 points; Never (N)

Y

Source: Researcher’s Fieldwork, 2024
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The data from Table 4.9 provide a comprehensive evaluation of the work
performance of Social Studies lecturers within public Colleges of Education in Nigeria,
shedding light on their engagement and effectiveness across various critical activities.
Responses of the Social Studies lecturers to the develop materials, 61.5% responded very
often, 24.3% responded often, 13.7% of the respondents responded seldom while 0.6%
responded never. A significant majority of respondents, accounting for 61.5%, reported
very often engaging in developing course materials, reflecting a robust ¢ ment to
curriculum development. This high level of engagement, coupled wi ggyan score of
3.47, underscores a proactive approach to designing instructio terials tailored to
student needs, thereby enhancing the quality and relevance e Yearning experience.

On the use of teaching aids, 51.9% of the Social Studles lecturers responded very
often, 29.4% responded often, 17.8% responded seldom while 0.9% of the respondents
responded never. Moreover, over half of the respondents, constituting 51.9%, indicated
very often using teaching aids in their instruction, demonstrating a considerable level of
utilisation of instructional resources to enhance teaching effectiveness and student
engagement. Although slightly lower than the engagement in developing course materials,
the mean score of 3.32 reflects an ongoing effort to employ diverse pedagogical strategies
and multimedia tools in Social Studies education. Responses of the participants on the
assessment and evaluation of the students, 58.0% responded very often, 27.7% responded
often, 12.7% responded seldom while 1.6% responded never. Additionally, a significant
proportion of respondents, comprising 58.0%, reported very often engaging in assessing
and evaluating students, with a mean score of 3.42. This underscores a strong
commitment to monitoring student progress and providing constructive feedback to

facilitate continuous improvement in academic achievement.
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On the supervision of students research, 70.0% of the Social Studies lecturers
responded very often, 22.5% responded often, 6.8% of the respondents responded seldom
while 0.7% responded never. Further more, the majority of respondents, constituting
70.0%, indicated very often supervising research activities, highlighting their pivotal role
in guiding students' research endeavours. With a mean score of 3.62, this high level of
engagement reflects a commitment to nurturing critical thinking skills and fostering
scholarly inquiry within the discipline. Response of the supervision of microteaching,
55.8% responded very often, 29.3% responded often, 11.7% responded seldom while
3.3% responded never. Additionally, more than half of the respondents, accounting for
55.8%, reported very often supervising microteaching sessions, indicating active
involvement in cultivating pedagogical competence among aspiring educators. While
there is room for improvement in ensuring consistent engagement in supervising teaching
practice, the moderate mean score of 3.16 still reflects a meaningful commitment to
supporting the professional development of student teachers. With a weighted mean score
of 3.37 for all activities combined, Social Studies lecturers in Nigeria demonstrate
commendable level of work performance.

The result indicate a commendable level of performance across various activities
among Social Studies lecturers within public Colleges of Education in Nigeria, there are
areas where further enhancement could be pursued. For instance, while lecturers
demonstrate strong engagement in developing course materials and utilizing teaching aids,
there may be opportunities to foster more innovative approaches to curriculum design and
instructional delivery.

Moreover, a significant proportion of lecturers are actively involved in assessing
andevaluating students, there may be room to refine assessment practices to ensure

alignment with learning objectives and promote greater student engagement and
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ownership of their learning. Supervision of teaching practice, 33.0% of the responded
seldom and 3.4% responded never. Additionally, enhancing support structures for
supervising teaching practice could further strengthen the professional development of
student teachers and ensure the consistent delivery of high-quality instruction, most
especially for the Social Studies students. On the preparation of students for the field trip,
42.2% of the Social Studies lecturers responded very often, 39.3% responded often,
13.9% responded seldom while 4.4% of the respondents responded never.

Also, field trip is one of the courses that afford both the students and lecturers to
learn outside the classroom and their immediate environment. Lecturers are expected to
be more proactive and delicated to this crucial aspect of the Social Studies discipline in
order to let the students be given relevant and appropriate experience neeed for their
teaching career.

These findings provide valuable insights into the strengths and areas for growth
within the teaching workforce, guiding strategic decision-making to continuously elevate
the quality of Social Studies education delivery and contribute to the academic success of
students across Nigeria.

Research Question ’N@‘What is the level of acceptability of latest reviewed Social
Studies curriculusincolleges of education in Nigeria?

G
O

\/QJ
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Table 4.10: Level of Acceptability of the Reviewed of Specific Area in the Social

Studies
S/N Items HA A PA NA Mean Std.
Dev.

1 Reduction of students 294 197 185 27 3.8 0911
courses total graduating (41.8%) (28.0%) (26.3%) (3.8%)
units from 32-24 credits

2 Reduction of 200 level 2" 159 307 159 78 2.78 0.921
semester courses from 4 (22.6%) (43.7%) (22.6%) (11.1%)
tol *

3 Changing of all courses to 279 214 141 & 0.996
compulsory status (39.7%) (30.4%) (20.1%) (’9\8

4 Removal of SOS 123 256 216 10 20 2.87 1.091
‘Origin and Nature of (36.7% (30.7%) ( (17.1%)
Man’ Q

5 Removal of SOS 125 209 15 Q 229 106 2.67 1.058
‘Man and His  (29.7%) (26 (32.6%) (15.1%)
Government’

6 Removal of SOS 224 319 111 84 2.87 0.943
‘Law Related Education’ (45.4%) (15.8%) (11.9%)

7 Reduction of 300 '*& 189 289 135 90 2.82 0.971
courses from 4@ (26.9%) (41.1%) (19.2%) (12.8%)

8 Removat’ OS 213 219 202 113 169 2.67 1.152
‘Social \Studies Research (31.2%) (28.7%) (16.1%) (24.0%)
Me%and Statistics’

9 \Removal of SOS 214 178 169 291 65 2.65 0.959
‘Field Trip’ (25.3%) (24.0%) (41.4%) (9.2%)
Weighted Mean/Std. 2.78 0.889

Decision Rule: Mean Score < 2.5 is (Low) = 2.5 (Indifferent), > 2.5 (High)

Key: Highly Accepted (HA) — 4 points; Accepted (A) — 3 points; Partially Accepted (PA)
— 2 points; Not Accepted (NA) — 1 point

Source: Researcher’s Fieldwork, 2024
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Table 4.10 presents the result of the assessment of Social Studies lecturers'
perceptions regarding the changes on the reviewed curriculum within colleges of
education in Nigeria. The data reveal a spectrum of responses to various aspects of the
curriculum review, reflecting the diverse viewpoints and considerations among educators.
For instance, the reduction of students' course total graduating units from 32 to 24 credits
emerged as a focal point within the curriculum review, drawing substantial sup;&from
respondents. In this regard, 41.8% of the Social Studies lecturers resp highly
accepted, 28.0% responded accepted, 26.3% responded partially acgepted pwhile 3.8%

&tudies lecturers

responded not accepted. With 41.8% expressing high acceptan

acknowledged the potential benefits of streamlining the curricu to alleviate students'
academic workload while maintaining the integrity @w learning experience. The
reduction of 200 level 2nd semester courses fro ¢@Ql elicited a more mixed response,
with 43.7% of respondents accepting the %’bbut a significant percentage expressing
partial acceptance or non-acceptat.lc&t e same vein, 22.6% of the Social Studies
Lectruers responded highly acce&@nd partially accepted respectively, while 11.1% of
the respondents responde’c@t accepted. This variance in opinion underscores the
complexities inhere@ reshaping curricular structures and the need for careful
consideration(f/@plications of such modifications.

Mafégver, the amendment made to all courses to compulsory status received
mo%% acceptance, with 39.7% of respondents supporting the initiative, 30.4% of the
respondents accepted the decision, 20.1% of the lecturers were partially accepted it, while
9.8% did not accept the decision. This consensus suggests a degree of agreement among

Social Studies lecturers regarding the importance of ensuring comprehensive coverage of

essential topics within the Social Studies curriculum.
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On the removal of SOS 123, ‘Origin and Nature of Man’ 36.7% of the
respondents were highly accepted the action, 30.7% accepted it, 15.5% were partially
accepted the decision while 17.1% did not accept the action. The removal of SIS 125,
‘Man and His Government, 29.7% of the lecturers were highly accepted the decision,
22.6% accepted the action, 32.6% of the respondents were partially accepted the decision
while 15.1% did not accept the removal of the course. Also, on the removal of SQS 224,
‘Law Related Education’, 26.9% of the respondents were highly accepted'@%A% of
them accepted the action, 15.8% of the Social Studies lecturers were pastially accepted
the action, while 11.9% did not accept the decision. However, re specific courses,
such as 'Origin and Nature of Man,' 'Man and His Govemr@' aw Related Education,'
'Social Studies Research Method and Statistics,' a@’ield Trip,' evoked diverse
responses. Some respondents embraced these Qs, others expressed reservations,
highlighting varying perceptions of the rel%réand significance of these courses within
the curriculum. . ’&\

Furthermore, the reducti c®\300 level courses from 4 to 2 garnered moderate
acceptance, with 41.1%.®%pondents supporting the adjustment,26.9% of the
respondents were hi @gepted the decision, 19.2% were partially accepted the action
while only 163%\&: turers did not accept the decision. This indicates a willingness
among S@ Studies lecturers to consider streamlining higher-level coursework to
en@e core competencies and areas of specialisation.

On the removal of SOS 213, ‘Social Studies Research Methods and Statistics’,
31.2% of the respondents were highly accepting the decision, 28.8% accepted the
removal, 16.1% were partially accepted the action while 24.0% did not accept the
decisions. Also, removal of SOS 214, ‘Field Trip’, from the 2020 reviewed Social Studies

curriculum was highly accepted to 25.3% of the respondents, 24.0% responded accepted,
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41.4% of the Social Studies lecturer were partially accepted the removal while 9.2% of
the respondents did not support the action.

Overall, the responses to the reviewed aspects of the Social Studies curriculum
underscore the complexity and diversity of perspectives among Social Studies lecturers.
These findings offer valuable insights for policymakers and curriculum developers,
emphasising the importance of inclusive decision-making processes to en& the
continued enhancement of Social Studies education in colleges of education @eria.

Finally, the amendment made in the 2020 Social Studies curri uﬁyreview was
accepted by the Social Studies lecturers in the public Colleges of 10n in Nigeria.

Research Question Three: What is level of availability infrastructural facilities in
colleges of education in Nigeria?

Table 4.11:  Distribution of the Respondents by &Qbility of the Infrastructural

Facilities .
S/N Items HA @ PA NA Mean

A W N

1 Lecture rooms 318 216 78 91 3.08
(45«) (30.7%) (11.1%)  (12.9%)

2 Resource rooms ,& 229 150 31 3.12 0.891
QJ (41.7% (32.6%) (21.3% (4.4%)

3. Practicum Labor: GQG 207 319 115 62 2.95 0.900
% (29.4%) (45.4%) (16.4%) (8.8%)

4. Staff 0(@ 319 258 96 30 3.23 0.842

(454%)  (36.7%) (13.7%)  (4.3%)

@c%ences 239 219 149 96 2.85

(34.0%) (312%) (21.2%) (13.7%)

6 Social Studies Libraries 179 203 179 142 2.60
(25.5%) (28.9%) (25.5%) (20.2%)

Deviation

1.039

Weighted Mean/Std. 297 0.981

Decision Rule: Mean Score < 2.5 is (Low) = 2.5 (Moderate), > 2.5 (High)

Key: Highly Available (HA) — 4 points; Available (A) — 3 points; Partially Available
(PA) — 2 points; Not Available (NA) — 1 point

Source Fieldwork, 2024
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Research Question three aims to assess the level of availability of infrastructural
facilities in public colleges of education across Nigeria. Table 4.11 provides a detailed
breakdown of respondents' perceptions regarding the availability of various infrastructural
components. On the availability of the lecture rooms in public colleges of education in
Nigeria, 45.7% lecturers responded that the lecture rooms were highly available, 30.7%
said it was available, 11.1% responded that it was partially available and {12.9%
responded that it was not available. The analysis reveals that lecture ro %d staff
offices are among the most readily available facilities, with 45. %Qy 45.4% of
respondents respectively indicating high availability. This s that colleges of
education generally possess adequate lecture spaces and iniStrative areas to support
teaching and administrative functions, contributing to a‘¢onducive learning and working
environment for both students and staff. ’bQ

The responses of the lecturers on\tb ource rooms shown that 41.7% of the
lecturers responded highly availablg,@o said it was available, 21.3% responded that it
was partially available while 4.4‘&®aled that it was not available.

Meanwhile, Resoﬁ@rooms and practicum laboratories also demonstrate
relatively high levelstailability, with 41.7% and 45.4% of respondents respectively
reporting fav(.riéb cess to these facilities. This indicates a significant investment in
resources é‘support practical learning experiences and instructional materials within
col%@o%education for the Social Studies students.

The table above also revealed the analysis on the availability of the offices for the
Social Studies lecturers. 45.4% of the staff responded that the offices for the staff were
highly available, 36.7% said that it was available, 13.7% responded that the offices were

partially available while 4.3% said that the offices were not available. Availability of the

195



offices for the academic staff will definitely make the academic and administrative
assignments easier, faster and convenient for the lecturers.

The responses to the availability of conveniences in the public colleges of
education in Nigeria was not encouraging enough. 34.0% of the respondents said that the
conveniences were highly available, 31.2% responded that it was available, 21.2% said it
was partially available while 13.7% responded that conveniences were not available.
However, while conveniences such as restrooms are essential amenities, thei ilability
appears to be relatively lower, with only 34.0% of respondents indicati g(i,gbavailability.
This highlights a potential area for improvement in ensuri sic facilities are
adequately provided to support the comfort and well-being @u nts and staff alike.

Furthermore, the availability of Social Studiearies emerges as an area of
concern, with only 25.5% of respondents repo '\f&h availability, 28.9% responded
that libraries were available, 25.5% said th{g@s partially available and 20.2% said that
the libraries were not available. Th.i%@s a need for greater investment in resources
and infrastructure to support tl(%velopment of robust academic resources within
colleges of education, facﬂ@g research and scholarship in the field of Social Studies.
Overall, while certa@frastructural facilities demonstrate high availability, such as
lecture room(.a/%.st ff offices, there are areas, notably Social Studies libraries and
conveniené where improvements are warranted to ensure colleges of education are
eq@to deliver quality education and support scholarly endeavours effectively.

In a nut shell, the implication of the above table on this work is that most of the
essential infrastructural facilities needed for teaching and learning activities in the Public

Colleges of Education in Nigeria are available.
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Research Question Four: What is the mostly adopted leadership styles (democratic,
autocratic?
digital and coaching) among heads of department in Colleges of Education in Nigeria?

Table 4.12a: Distribution of Respondents by Head of Department’s Leadership Style

S/N Items VT T PT NT Means Std.
Dev.

Democratic Leadership Style

1. Allows collaborative 311 256 113 23 3.09 0.872
approach to decision (44.2%) (36.4%) (16.1%) (3.3%)
making

2. Shares responsibilities 119 285 195 104 ( 2;; 0.908
among groups (16.9%) (40.5%) (27.7%) (14‘.&0)

3. Allows ideas freely from 232 375 72 3.18  .887
Subordinate without (33.0%)  (53.3%) (102%)\ (3.4%)
judgement

4. Diversity of view and 216 191 Q1;9 117 2.77  1.143
experience is respected  (30.7%) (2 ”@ (25.5%) (16.6%)

Weighted Mean/Std D 298 0.953

O\
Decision Rule: Mean Score < 2.5Ww) = 2.5 (Moderate), > 2.5 (High)

2 points; ,&
Not True (NT) — 1 poi§2l

Source: Researclﬁx ieldwork, 2024

Key: Very True (VT) — 4 pé&@ue (T) — 3 points, Partially True (PT) —

Table 4.122@‘( the distribution of respondents by the Democratic Leadership

Style. The r@n

style. O@llow collaborative approach to decision making, 44.2% responded very true,

responded to the major items under the democratic leadership

36N&id it was true, 16.1% reacted that it was partially true while 3.3% respondents
that it was not true. On the sharing of responsibilities among groups, 16.9% responded
that it was very true 40.5% said that it was true, 27.7% of the respondents said it was
partially true while 14.8% responded that it was not true. Also, on allows of ideas freely
from subordinate without judgement, 33.0% reacted that it was very true, 53.3%

responded that it was true, 10.2% said it was partially true while 3.4% responded that it
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was not true. Furthermore, on the diversity of view and respect of experience, 30.7% of
the respondents said that it was very true, 27.2% responded that it was true, 25.5% said
that it was partially true while 16.6% reacted that it was not true.

Table 4.12b: Distribution of Respondents by Head of Department’s Leadership Style

S/N Items VT T PT NT Means Std.
Dev.

Autocratic Leadership Style

5. Accepts limited 309 259 115 20 3 .ZQQQ.S 18

or no input (44.0%) (36.8%) (16.4%) (2.8%)

6. Makes all decision 412 139 75 77 1.032
without consultation (58.6%) (19.8%) (10.7%) (1 1.0@

7. Creates structure and 369 205 91 % 3.29 0.888
rigid environment (52.5%) (29.2%) (12.9%) 4%)

8. Shows empathy 269 278 80 Q 76 3.05 0.963

(38.3%) (39.5%) (11 (10.8%)

Weighted Mean/Std A&b 3.21 0.925

\O
Decision Rule: Mean Score < 2.5}\\@w) = 2.5 (Moderate), > 2.5 (High)

Key: Very True (VT) -4 p ."%&ue (T) — 3 points, Partially True (PT) —
2 points;

Not True (NT) — 1 PO§Q§

Source: Resea cl@& ieldwork, 2024

Table ﬂ.g&shows the distribution of the respondents by the Autocratic
Leadershi S&e}\{esponse to accepts limited or no input, 44.0% responded that it was
very t&&% reacted that it was true, 16.4% said that it was partially true while 2.8%
said\ﬂfat it was not true. On making of all decision without consultation, 58.6%
respondend that it was very true, 19.8% responded that it was true, 10.7% reacted that it
was partially true while 11.0% said that it was not true. On creates structure and rigid
environment, 52.5% said that it was very true, 29.2% responded that it was true, 12.9%

said that it was partially true while 54% said that it was not true. Also, on shows empathy,
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38.3% reacted that it was very true, 39.5% said that it was true, 11.4% of the respondents

said that it was partially true, while 10.8% said that it was not true.

Table 4.12¢: Distribution of Respondents by Head of Department’s Leadership Style

S/N  Items VT T PT NT Means  Std.
Dev.
Digital Leadership Style
9. Inspires other 333 259 98 33 3.24 \&63
47.4%) (34.0%) (13.9%) (4.7%) OQ
10. Leverages on new 169 331 79 12 ZQSI 1.005
technology (24.0%) (47.1%) (11.2%) (17.6%
11.  Encourages collaboration 178 155 203 % 2.49 1.110
(25.3%) (22.0%) (28.9% 3.8%)
12. Driven innovation 107 296 1 141 2.52 978

(15.2%) (42.1%) @6%) (20.1%)

Weighted Mean/Std O 2.76  .989

\J’
Decision Rule: Mean Score < 2. @)W) = 2.5 (Moderate), > 2.5 (High)

Key: Very True (VT) -4 peg%\,' e (T) — 3 points, Partially True (PT) —
2 points;

Not True (NT) — 1 po@
Source: Resea I@Fieldwork, 2024

Table 4.12¢ Shows the distribution of respondents by the Digital Leadership Style.

The responde%}sponded to the items as follows. Inspires other, 47.4% responded very

true, 34 aid that it was true, 13.9% reacted that it was partially true while 4.7%

resp\%d that it was not true. On leverages on new technology, 24.0% responded that it

was very true, 47.1% reacted that it was true, 11.2% said that it was partially true while

17.6% said that it was not true. On encourages of collaboration, 25.3% said that it was

very true, 22.0% responded that it was true, 28.9% reacted that it was partially true while

23.8% responded that it was not true. Also, on driven innovation, 15.2% said that it was
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very true, 42.1% said that it was true, 22.6% reacted that it was partially true while 20.1%
responded that it was not true.

Table 4.12d: Distribution of Respondents by Head of Department’s Leadership Style

S/N Items VT T PT NT Means Std.
Dev.

Coaching Leadership Style

13.  Partners and 148 150 24 148 2.44 1.044
collaborations (21.1%)  (22.6%) (35.3%) (21.1%)

14. Belief in members 298 279 98 28 3.20% 0.826
potential (58.6%)  (19.8%) (10.7% (11.0%)

15.  Listening carefully 234 155 179 1395 2.69 1.124

(33.3%) (22.0%)  (25.5%) “(%2%)

16. Demand feed back 348 169 T8 08 3.08 1.103
(49.5%_ (24.0%) (M.T%)" (14.4%)

Weighted Mean/Std 2.85 1.024

Decision Rule: Mean Score < 2.5 is (Leyw.)*= 2.5 (Moderate), > 2.5 (High)
Key: Very True (VT) — 4 points; Ttug¥(T) — 3 points, Partially True (PT) —

2 points;
Not True (NT) — 1 point

Source: Researcher’s Fieldwork, 2024

Table 4.12d represents the distribution of respondends by Coaching Leadership
Style. On partners and collaboration, 21.1% of the respondents said that it was very true,
22.6% responded that it was true, 35.3% said that it was partially true while 21.1%
reacted that it was not true. On belief in members potential, 58.6% responded that it was
very true, 19.8% said that it was true, 10.7% reacted that it was partially true while 11.0%
said that it was not true. On listening carefully, 33.3% of the respondents responded very
true, 22.0% reacted that it was true, 25.5% said that it was partially true while 19.2%

responded that it was not true. Also, on demand feed back, 49.5% responded that it was
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very true, 24.0% reacted that it was true, 11.1% said that it was partially true while 14.4%

said that it was not true.

Summary of the responses from the social studies lecturers on the most commonly
used leadership style by the Head of Departments.

Table 4.12e: Summary of the results of HODs leadership style

S/N Leadership Styles Mean

1. Democratic 3.18

2. Autocratic 3.24 QQ

3. Digital 3.22

4. Coaching 3.20 @
~

Table 4.12 in general, presents the most adopted leadership style by heads of
department in colleges of education in Nigeria. The result reveals distinct patterns of
adoption and areas for improvement. Autocratic leadership emerges as the most
prominent style, characterized by high mean scores across its components: limited input
acceptance (Mean = 3.24), unilateral decision-making (Mean = 3.26), and the creation of
structured environments (Mean = 3.29), indicative of a prevailing preference for
centralized authority. Conversely, coaching leadership exhibits a mixed picture with
belief in members' potential (Mean = 3.20) and active listening (Mean = 2.69) scoring
high, while partnerships and collaborations fall into the low category (Mean = 2.44),
signaling potential areas for enhancement in fostering collaborative relationships.

\)Semocratic leadership demonstrates widespread adoption, with encouraging ideas
from subordinates (Mean = 3.18), collaborative decision-making (Mean = 3.09), sharing
responsibilities among groups (Mean = 2.88), and respecting diversity of views (Mean =
2.98) all scoring high. Digital leadership, though scoring high in inspiring others through

digital means (Mean = 3.22), faces challenges in leveraging new technology (Mean =
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2.78) and encouraging collaboration (Mean = 2.49), underscoring potential limitations in
fully harnessing digital tools for leadership practices within educational contexts.
Policymakers are encouraged to promote a balanced approach to leadership, fostering the
integration of coaching, democratic, and digital leadership practices alongside traditional
autocratic styles through targeted training and development programs. By embracing
diverse leadership styles, educational leaders can navigate modern ed&ﬁional
environments effectively, thereby contributing to organizational effectivene@student

outcomes. ()

Research Question Five: What is the Level of Safety in College ; ucatlon in Nigeria?

Table 4.13: Distribution of Respondents by Level of Safety
Education in Nigeria

e Public Colleges of

S/N Items HA A P \) NA Means Std.
PN Dev.
0
1 Internal security 101 184 2.16 0.971
system (14.4%) @ 46. 5% (26.2%)
2 Perimeter fence 299 .« 140 65 3.04 0.997
(42. S‘V QZ’8 %) (19.9%) (9.2%)
3 Closed Circuit 398 211 1.91 0.808
Television (CCT\@( .5%) (5 8% (56.6%) (30.0%)
4 Fire extinguishe 216 191 179 117 2.72 1.073
.5\\' (30.7%) (27.2%) (25.5%) (16.6%)
5 Security=fight at night 396 220 68 19 341 0.774
(56.3%) (31.3%) (9.7%) (2.7%)

6 \/Q(on metals and burglaries 119 285 195 104 2.60 0.936
at the offices entrances (16.9%) (40.5%) (27.7%) (14.8%)

Weighted Mean 2.64 0.927

Decision Rule: Mean Score < 2.5 is (Low) = 2.5 (Moderate), > 2.5 (High)

Key: Highly Available (HA) — 4 points; Available (A) — 3 points, Partially
Available (PA) — 2 points; Not Available (NA) — 1 point

Source: Researcher’s Fieldwork, 2024
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Table 4.13 above reveals the distribution of the respondents by level of safety in
the Public Colleges of Education in Nigeria. On Internal Security System, 14.4% of the
respondents responded highly available, 12.9% responded that it was available, 46.5%
said that it was partially available while 26.2% said that it was not available. On
perimeter fence, 42.5% responded that it was highly available, 28.3% said that it was
available, 19.9% reacted that it was partially available while 9.2% reacted that i& not
availale. On the availability of the closed circuit television, 7.5% of the re ent said
that it was highly available, 5.8% said that it was available, 56.6% of Q_ejespondents
reacted that it was partially available while 30.0% said that it available. On the
fire extinguisher, 30.7% said that it was highly availab@? % reacted that it was
availale, 25.5% of the respondents said that it was pa@r available while 16.6% said
that it was not available. On the availabilityéd@ security light at night, 56.3%
responded that it was highly available, 31 .{‘@he respondents said that it was available,
9.7% said that it was partially avgi@\wﬂle 2.7% reacted that it was not available.
Furthermore, on the issue of g@lon of iron metal and burglaries at the offices
entrances, 16.9% of the res] Qents reacted that it was highly available, 40.5% said that it
was available, 27.7®ponded that it was partially available while 14.8% of the
respondents s@& was not available.

Th¢ ayerall analysis of safety levels in colleges of education in Nigeria reveals
Vasi&/r&egrees of effectiveness across different safety measures. According to the
decision rule provided, the results indicate that security light at night (Mean = 3.41) and
perimeter fence (Mean = 3.04) receive high mean scores, indicating a robust level of
safety in these areas. These measures are considered effective in enhancing security and

preventing unauthorized access to the departmental premises and college in general.
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On the other hand, internal security systems (Mean = 2.16), and Closed Circuit
Television (CCTV) (Mean = 1.91), fall below the threshold for moderate ranking,
suggesting a lower level of safety effectiveness. Although, availability of iron metals and
burglaries at the offices entrances (Mean = 2.60) have a mean score slightly higher than
the moderate level. These findings highlight potential weaknesses in internal security
mechanisms, surveillance systems, and physical barriers against intrusion, whigh may
compromise the overall safety of colleges of education in Nigeria. Similatly, Fire
extinguishers (Mean = 2.72) receive a mean score close to the oa(@(z threshold,
indicating a moderate level of safety effectiveness in this aspect. xre extinguishers

»

are present in many colleges of education, there may be r@ improvement in terms

of maintenance, accessibility, and training in fire sa protocols to enhance their
effectiveness in emergency situations. ’bQ
Overall, the weighted mean score fety measures combined is 2.64, falling

slightly higher than the threshold .for %ate ranking. This suggests that while some
safety measures are highly effecti Q‘hers require attention and improvement to ensure a
consistently high level ofs s@%across colleges of education in Nigeria. Therefore, a
comprehensive approa %t addresses weaknesses in internal security, surveillance,
physical infrast.r%&g and emergency preparedness is recommended to enhance safety
levels and promote a secure environment conducive to learning and academic excellence
within ¢ &s of education in Nigeria.

\%16 implication of the table 4.13 is that some essential safety measures are on

ground while few ones are needed to be improved upon.
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4.4 Test of Hypotheses
Hol: There will be no significant combined influence of environmental factors and
reviewed curriculum on work performance of lecturers in colleges of education in Nigeria.

Table 4.14: Summary of Regression Analysis Showing Combined Influence of
Environmental Factors and Reviewed Social Studies Curriculum on Work
Performance of Lecturers in Colleges of Education in Nigeria

Std. Error of the RSqua

Model R R Square Adjusted R Square Estimate ’&_ange
1 .978a .956 .956 1.063 ( \ } .956
ANOVA &
Sum of Mean o
Model Squares Df Square Sign.
1. Regression 17035.228 2 8517.61 7536.543 .000
Residual 789.993 699 1.1

<

a. Dependent Variable: work performanc&@ners

b. Predictors: (Constant), Reviewed Cu%:u um, Environmental Factors
[ ]

Source: Researcher’s FieldworK§§4

The regression a@s results, as summarised in Table 4.14, showed a highly

Total 17825.221 701 8)\Q

significant relationship bCtween environmental factors (home and school environmental
factors), the %/%we Social Studies curriculum, and the work performance of Social
Studies Qrs in colleges of education in Nigeria (ANOVA: F = 7536.543, p < 0.001).
Th%el, with an R-squared value of 0.956, explains approximately 95.6% of the
variance in lecturers' work performance, indicating a robust predictive power in
understanding the determinants of performance in this context. This statistically
significant relationship underscores the considerable influence of environmental factors
and curriculum revisions on lecturers' work performance, as evidenced by the substantial

amount of variance accounted for by the predictors.
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Furthermore, the standardised coefficients (Beta) for the predictors (Reviewed
Curriculum and Environmental Factors) elucidate their relative contributions to lecturers'
work performance. Both predictors exhibit high Beta values, suggesting their significant
positive influence on work performance. Specifically, improvements in the reviewed
curriculum and environmental factors are associated with enhanced performance
outcomes among lecturers (Table 4.14). The standardised coefficients for the reyiewed
curriculum and environmental factors are Beta = 0.978 and Beta = 0.906 ctively.

These coefficients indicate the magnitude and direction of the relati Ksh sywith higher

values signifying stronger associations.
From an educational and policy standpoint, thes %hlghhght the critical

importance of addressing environmental factors @ implementing curriculum
enhancements to optimise the work performanc%@%al Studies lecturers in colleges of
education. The significant positive inﬂuq@ these factors highlights the need for
strategic interventions aimed at cre.aq&onducive work environments and continuously
improving curricular offerings..é@cational policymakers and administrators should
prioritise initiatives that” \&note a supportive organizational culture, invest in
infrastructure, and }Qe in ongoing curriculum development to improve teaching
excellence an(/@ student outcomes.

@on the results of the one-sample t-tests presented in Table 4.14, there is a
sta(s\t/%:g significant difference in the mean work performance of lecturers between
federal and state colleges of education in Nigeria (t(229) = 72.451, p < 0.001 for federal
colleges; t(472) = 83.996, p < 0.001 for state colleges). Specifically, the mean work
performance score for lecturers in federal colleges is 2.83 (SD = 0.592), while the mean

score for lecturers in state colleges is 3.00 (SD = 0.776). These findings indicated that, on
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average, lecturers in state colleges demonstrated a higher level of work performance
compared to their counterparts in federal colleges.

Ho2: There will be no significant relative influence of environmental factors and
reviewed curriculum on work performance of social studies lecturers in colleges of

education in Nigeria.

Table 4.15: Relative Influence of Environmental Factors and Reviewed Curriculum
on Work Performance of Social Studies Lecturers in Colleges of Education in

Nigeria

Unstandardised Standardised Q{

Coefficients Coefficients O\

Model B Std. Error Beta ( \J Sig.
(Constant) 11.416 .698 .000
Environmental Q
Factors .309 .010 % 0.474 .000
Reviewed
Curriculum 361 .008 61(\ 46.235 .000

Dependent Variable: work performance of lecturers

Source: Researcher’s Fieldwork, 2024 6’6
~

The statistical analysis conducted aimed to investigate the relative influence of
environmental factors and the reviewed curriculum on the work performance of lecturers
in colleges of education in Nigeria. The regression model's results, as presented in Table
4.15, reveal significant relationships between the independent variables (environmental
factors and reviewed curriculum) and the dependent variable (work performance of
lecturers).

According to the regression coefficients showed in Table 4.15, both
environmental factors and the reviewed curriculum significantly influence the work
performance of lecturers. The standardised coefficients (Beta) offer insights into the
relative strength of these influences. Notably, the Beta coefficient for environmental
factors is 0.408, while for the reviewed curriculum, it is 0.619. These coefficients suggest
that the reviewed curriculum holds a relatively stronger influence on work performance

compared to environmental factors. 192
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Moreover, the t-values associated with both environmental factors (30.474) and
the reviewed curriculum (46.235) are highly significant (p < 0.001), indicating the
robustness of the observed relationships. The R-square value of the regression model
(0.956) suggests that approximately 95.6% of the variance in the work performance of
Social Studies lecturers can be explained by environmental factors and the reviewed
curriculum.

From an educational standpoint, these findings emphasises the critical role of
curriculum review and environmental factors in shaping lecturer performance.
Furthermore, the policy implications highlight the importance of investing in curriculum
development and improving environmental conditions to enhance a conducive teaching
and learning environment in colleges of education across Nigeria.

Ho3: There will be no significant relative influengenof Environmental Factors Indices

(Home and School Factors) on the soci (§§s lecturers work performance in

the public colleges of administration in%r a.

«a

Table 4.16: Relative Influence of Environmental Factors Indices (Home and School
Environmental Factors) and Reviewed Curriculum on Work Performance of Social
Studies Lecturers in Colleges of Education in Nigeria

Unstandardiséd Standardised
Coeffic S Coefficients

Model BN Std. Error Beta t Sig.
1 (Constant) 292 1.893 682 495
Home Location  1.554 .164 .144 9.468 .000
Marit@us 11 .092 .023 1.200 230

Infi ctural
ities 292 .033 321 8.912 .000
chool Safety 071 .058 072 1.229 219
Leadership Styles .277 .015 813 18.048  .000

Reviewed

Curriculum 276 .033 473 8.410 .000

Dependent Variable: work performance of lecturers

Source: Researcher’s Fieldwork, 2024
The wvariables were disaggregated into specific indices to gain a clearer

understanding of their relative influence on the work performance of lecturers in colleges
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of education in Nigeria. The results, as presented in Table 4.16, indicate several
noteworthy findings that may contrast with the initial analysis.

The standardised coefficients (Beta) revealed that leadership styles have emerged
as the most influential factor, with a Beta coefficient of 0.813, followed by the reviewed
curriculum (Beta = 0.473) and infrastructural facilities (Beta = 0.321). These coefficients
suggest that leadership styles within the educational institution hold the strongest
influence on lecturer performance, followed by the curriculum review process and the
availability of infrastructural facilities.

The influence of environmental factors, as measured by home location, marital
status, and school safety, appears to have relatively minimal impact on lecturer
performance, as indicated by their lower Beta coefficients. While home location (Beta =
0.144) and infrastructural facilities (Beta = 0.072) still exhibit some influence, marital
status and school safety demonstrate negligible effects on lecturer performance.

These findings imply a potential contradiction to the initial relative influence
analysis, where environmental factors and the reviewed curriculum were considered
significant predictors of lecturer performance. However, the disaggregation of variables
into specific indices has revealed that leadership styles within the educational institution
may hold a more substantial influence than previously anticipated. From a practical
standpoint, these results emphasise the importance of effective leadership in recognising
an environment conducive to lecturer productivity and job satisfaction, alongside the
continued focus on curriculum enhancement and infrastructural development. This result
can inform targeted interventions and policy decisions aimed at improving lecturer
performance and overall educational quality in the department of Social Studies in

colleges of education in Nigeria.
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Ho4: There will be no significant difference in the level of acceptability of latest Social
Studies curriculum between federal and state colleges of education in Nigeria.
Table 4.17:  One-Sample t-test Significant Difference in the Level of Acceptability

of Latest Social Studies Curriculum between Federal and State Colleges of
Education in Nigeria

N Mean Std. Dev. Std. Error Mean

Acceptability Social
Studies Curriculum (Federal) 230 1.66 474 031
Acceptability of Social *
Studies Curriculum (State) 473 2.33 T77

Sig. (2- \J

t Df tailed) Mean Difference
Social Studies &
Curriculum (Federal) 53.090 229  .000 % 661
Social Studies
Curriculum (State) 65.301 472 .000 ~\ 2.334
Source: Researcher’s Fieldwork, 2024 \)
. f\Q

The statistical analysis conducted to test hypothesis five aimed to determine
whether there is a significant difference in the level of acceptability of the latest Social
Studies curriculum between federal and state colleges of education in Nigeria. The results
presented in Table 4.17 indicate a substantial disparity in the acceptability of the
curriculum between the two types of institutions. The mean acceptability score for the
latest Social Studies curriculum among federal colleges of education is reported as 1.66,
with a standard deviation of 0.474, while the mean score for state colleges of education is
considerably higher at 2.33, with a standard deviation of 0.777. This discrepancy is
further supported by the significant t-test results, with a t-value of 53.090 for Federal
Colleges and 65.301 for state colleges, both yielding p-values of 0.000, indicating a
statistically significant difference in mean scores between the two groups.

Several factors could contribute to the higher level of acceptability of the latest
reviewed Social Studies curriculum among state colleges of education compared to

Federal Colleges in Nigeria. One potential reason could be the contextual differences
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between State and Federal institutions, including variations in funding, resources, and
administrative structures. State colleges may have more flexibility in tailoring the
curriculum to local needs and preferences, allowing for greater buy-in and acceptance
among educators and stakeholders.

Additionally, state colleges of education may have closer ties to local
communities and educational stakeholders, which could influence the development and
implementation of the curriculum. Local input and feedback from teachers, administrators,
and community members may lead to a curriculum that is better aligned with the specific
needs, values, and cultural contexts of the region, thus enhancing its acceptability.

Furthermore, the perception of state colleges as more responsive and adaptable to

local educational challenges and priorities could contribute to a higher level of confidence
and acceptance in the curriculum. State institutions may be perceived as more closely
connected to the realities and dynamics of the local educational system, which could
promote a sense of ownership and investment in the curriculum among educators and
administrators.
From an educational perspective, these findings suggest that there may be underlying
factors influencing the perception and acceptability of the Social Studies curriculum in
federal and state colleges of education. It is important to state the reasons behind this
discrepancy, to identify potential areas for improvement and ensure the curriculum meets
the diverse needs of students across different types of institutions.

Policy implications of these results are significant, as they portray the importance
of equitable access to quality education and resources across the level of the educational

system. Addressing the disparities in cur 196

acceptability between federal and state
colleges of education requires targeted interventions, such as curriculum review

committees showed comprise representatives from both types of institutions to ensure

inclusivity and alignment with national educational objectives. Additionally,
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policymakers may need to allocate resources strategically to enhance the implementation
and uptake of the Social Studies curriculum, particularly in State Colleges where
acceptability appears to be lower.

Ho5: There will be no significant difference in the level of Social Studies lecturer’s work
performance in federal and state colleges of education in Nigeria.

Table 4.18: One-Sample t-test Significant Difference in the Level of Lecturer’s
Work Performance in Federal and State Colleges of Education in Nigeria

L\
N Mean Std. Dev. Std. E lean

Work Performance (Federal) 230 2.83 592

Work Performance (State) 473 3.00 776 ( \

Sig. (2-
t Df tailed) \< \  Mean
: N
Difference

Work Performance  72.45

(Federal) 1 229 (%O 2.830

Work Performance  83.99 Q
(State) 6 472, 000 2.996

Source: Researcher’s Fieldwork\%éfb0
A

Table 4.18 above shows one-sample t-test significant differences in the Level of
Lecturer’s Work Performance in Federal and State Colleges of Education in Nigeria. The
Mean for the Federal lecturers work performance was 2.83, Standard Deviation was .592
and Standard Error Means was 0.39, t was 72.45 and Mean Difference was 2.830; while
work performance of the state lecturers had Mean to be 3.00, Standard Deviation
was .776 and Standard Error Mean was .036, t was 83.99 and Mean Difference was 2.996.

The statistically significant difference in work performance between federal and
state colleges of education has important educational and policy implications. Firstly, it
suggests potential disparities in the workiri%,?onditions, resources, and support systems
available to lecturers across different types of institutions. Addressing these discrepancies
is crucial for promoting equity and ensuring that all lecturers have access to the necessary

resources and opportunities for professional development. Educational policymakers
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should prioritize efforts to enhance infrastructure, faculty support services, and
institutional governance mechanisms to create conducive work environments conducive
to teaching excellence, most especially for the Social Studies lecturers and students.

Moreover, these findings highlights the need for targeted interventions aimed at
improving the work performance of lecturers in federal colleges of education. This may
involve implementing faculty development programs, providing mentorship opportunities,
and fostering a culture of continuous improvement and accountability. By addressing the
underlying factors contributing to differences in work performance between federal and
state colleges, policymakers can strive to enhance the overall quality of education and
student outcomes across all institutions. Additionally, ongoing research into the specific
factors influencing work performance in different institutional contexts can inform
evidence-based strategies for improving teaching effectiveness and promoting
professional growth among lecturers.

4.5  Qualitative Analysis
Responses of the Head of Departments to the Interview

Interview of the Researcher with the HOD Federal College of Education (Special),
Oyo

Question 1: How c@ﬁeécribe the latest reviewed Social Studies curriculum?

Response: The set of people that government gathered to review the curriculum tried
t on the review.

Question 6Please, describe the work performance of Social Studies lecturers in your
department.

Re&nse: The Lecturers in my department are performing their duties excellently.
They attend lectures regularly and punctually, they conduct C.A for the
students, supervising exams, and so on.

Question 3:  What is the level of acceptability of latest reviewed Social Studies
curriculum by the lecturers in your department?

Response:  Lecturers in my department accepted the curriculum and they are
implementing it.
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Question 4:

Response:

Question 5:

Response:

Question 6:

Response:

What is the conditional status and availability of infrastructural facilities in
the Social Studies department of your institution?

Most of the needed infrastructural facilities for teaching and learning
processes are on ground and are in good condition.

Please, describe the leadership style that you adopt in the administration of
your department.

An operating democratic system of leadership, my door always open to my
staff to bring ideas.

What is the level of safety of staff, students and propeptiesin your
department?

The safety of the staff, students and properties of the department is good,
though, there is room for improvement.

Interview of the Researcher with the HOD Tai Solarin College of Education, Omu
Ijebu, Ogun State

Question 1:
Response:

Question 2:

Response:

Question 3:

Response:

Question 4:

Response:

Question 5:

Response:

How can you describe the latest review@d Social Studies curriculum?
The curriculum was well reviewed,

Please, describe the work perfermance of Social Studies lecturers in your
department.

The Lecturers undef_my watch are superb and very upright. They are
always performifig their duties as expected of them.

What is\theMlevel of acceptability of latest reviewed Social Studies
curriculumiby the lecturers in your department?

Aetbally a lecturer in my department was not really comfortable with some
ofsthe aspects of the reviewed curriculum, but all other lecturers are

appreciating the reviewed curriculum.

What is the conditional status and availability of infrastructural facilities in
the Social Studies department of your institution?

Infrastructural facilities are available, thou most of them needs to be
repaired and other that are not available are being worked on their

availability soonest.

Please, describe the leadership style that you adopt in the administration of
your department.

We are taking decision together and I did not see myself as superior officer.
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Question 6: What is the level of safety of staff, students and properties in your
department?

Response:  The safety parameters put in place by the College Management is okay.
No problem about security and safety here.

Interview of the Researcher with the HOD Ila Orangun College of Education, Osun
State

Question 1: How can you describe the latest reviewed Social Studies curriculum?

Response: I believe the review was well done by our colleagues, so they have
done good work on the curriculum.

Question 2:  Please, describe the work performance of Social Studigs ggyrers in your
department. &

Response:  All my colleagues here are doing well, they are %;;

Question 3: What is the level of acceptability of
curriculum by the lecturers in your depa nent?

rev1ewed Social Studies
Response:  All of us accepted the reviewed @m and we are implementing itas
directed.

Question 4: What is the conditional sta \Qd availability of infrastructural facilities in
the Social Studies dqu&nt of your institution?

Response:  No Institution can@ to have all needed items but to a reasonable extent,

we are bette.r. A

Question 5:  Please S%b the leadership style that you adopt in the administration of
your de ent.

Response: A,\op rating democratic leadership style. I always allow collaborative
(a.wroach to decision making.

Questi .~ What is the level of safety of staff, students and properties in your
\j& department?

Response:  The safety is not bad. Security officers are always on ground day and night.

Interview of the Researcher with the HOD Ila Orangun College of Education, Osun
State

Question 1: How can you describe the latest reviewed Social Studies curriculum?
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Response:

Question 2:

Response:

Question 3:

Response:

Question 4:

Response:

Question 5:

Response:

Question 6:

Response:

I believe the review was well done by our colleagues, so they must have
done good work on the curriculum.

Please, describe the work performance of Social Studies lecturers in your
department.

All my colleagues here are doing well, they are fantastic.

What is the level of acceptability of latest reviewed Social Studies
curriculum by the lecturers in your department?

All of us accepted the reviewed curriculum and we are implenQ}Ag itas

directed. 0

What is the conditional status and availability of infrastguc facilities in
the Social Studies department of your institution? &

No Institution can claim to have all needed item a reasonable extent,
we are better.

Please, describe the leadership style that@adopt in the administration of
your department. Q

Am operating democratic lead. style. I always allow collaborative
approach to decision making‘Q

What is the level .og\' ety of staff, students and properties in your
department?

The safety i.s n @ Security officers are always on ground day and
night. \&
A\

Interview of the Researcher with the HOD Federal College of Education,Osiele,

Abeokuta

N

Question é How can you describe the latest reviewed Social Studies curriculum?

O
Re@:

Question 2:
Response:

Question 3:

The curriculum was well reviewed, thou it could have done better.

Please, describe the work performance of Social Studies lecturers in your
department.

All lecturers in my department are hardworking and are always upright to
their duties.

What is the level of acceptability of latest reviewed Social Studies
curriculum by the lecturers in your department?
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Response:

Question 4:

Response:

Question 5:

Response:

Question 6:

Response:

Myself and my colleagues in the department accepted the curriculum and
believe that the next review will be more inclusive.

What is the conditional status and availability of infrastructural facilities in
the Social Studies department of your institution?

Facilities are available and they are all in good condition. Other will soon
deliver to the department as promised by the College Management.

Please, describe the leadership style that you adopt in the administration of
your department.

I considered my other colleagues to be equally competent t QOD, SO
we are doing things together. We share responsibilities am selves.

What is the level of safety of staff, students a@perﬁes in your

department?
The safety of students and staff during th %kay and at night the
security guards are on duty to protect the ental properties.

O\

Interview of the Researcher with the HOD Osun State College of Education, Ilesa

Question 1:
Response:

Question 2:

Response:

How can you describe the lﬁ@viewed Social Studies curriculum?

N\

Personally, am comfpg&wnh the latest reviewed curriculum.

Please, describe th@k performance of Social Studies lecturers in your

department.. AQJ

The lec \fn the department are not lazy, they always perform their
responsibilities appropriately.

Question 3: (\7@& the level of acceptability of latest reviewed Social Studies

O
Respo {b
N2

Question 4:

Response:

Question 5:

iculum by the lecturers in your department?

The lecturers accepted the curriculum and using it to teach the students as
gazeted by the government.

What is the conditional status and availability of infrastructural facilities in
the Social Studies department of your institution?

We have infrastructural facilities that are relevant and are in good shape.
Though, we are still appealing to the management for more resources.

Please, describe the leadership style that you adopt in the administration of
your department.
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Response:

Question 6:

Response:

To the best of my knowledge am operating open door policy that is
democratic system of leadership.

What is the level of safety of staff, students and properties in your
department?

The security outfit is standard. Both the department and College

Management are always work together to ensure the safety of the students,
staff and the departmental facilities.

\

Interview of the Researcher with the HOD EKkiti State College of Education, Ikere,

EKkiti
Question 1:

Response:

Question 2:

Response:

Question 3:

Response:

Question 4:

How can you describe the latest reviewed Social Studie c&;iyﬁlm?

The latest review that took place in the year 202€§ceptable by me. |

commend the team that carried out the assignm

Please, describe the work performance o Studies lecturers in your
department.

My lecturers are diligent and éé%ed at their duties and totally
committed. They are good. rb

What is the level of ac ility of latest reviewed Social Studies
curriculum by the legt@n your department?

We all accepted th@r\culum, it was well reviewed.

What is the Qitlonal status and availability of infrastructural facilities in
the Soci &nes department of your institution?

Response: c.: @astmctural resources are fairly okay. Insufficient of funds make

Quest'&%‘
Response:

Question 6:

Response:

t of the needed facilities not available, but we are coping.

Please, describe the leadership style that you adopt in the administration of
your department.

The leadership style is all about openness and transparency. Diversity of
views and experienced of my other colleagues are always respected.

What is the level of safety of staff, students and properties in your
department?

College Management provided security outfit for the safety of the students,
staff and the properties of the department during day and night.
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4.6  Discussion of Findings

The result of research question one revealed a commendable level of work
performance among Social Studies lecturers in public Colleges of Education in Nigeria. A
majority of respondents demonstrate active engagement in developing course materials,
using teaching aids, assessing students, supervising research activities, and conducting
microteaching sessions. These activities highlights their dedication to curriculum
development, instructional innovation, student assessment, and professional mentorship.
The result suggest that Social Studies lecturers in Nigeria demonstrate a commendable
level of engagement in various teaching-related activities. The high levels of involvement
in curriculum development, teaching aid utilisation, student assessment, and research
supervision reflect a proactive approach to pedagogical practices. This may be attributed
to the lecturers' intrinsic motivation, institutional support for professional development,
and recognition of the importance of these activities in facilitating student learning and
academic success, most especially for the Social Studies students.

However, several studies align with the findings of this current research on the
work performance of Social Studies lecturers in colleges of education in Nigeria. For
instance, a study emphasises on the positive impact of instructional material utilisation on
teaching effectiveness, echoing the emphasis on curriculum development and teaching aid
utilisation observed in the current study'. Similarly, other study highlighted the
importance of educators' involvement in ¢ 204 n development processes for enhancing
the quality of educational programme?. Additionally, a study underscored the significance
of leadership styles in educational settings, supporting the focus on leadership styles
observed in the current research®. Another study on research supervision in Nigerian
Universities further aligns with the emphasis on research engagement among Social

Studies lecturers, while some other studies emphasised the critical role of effective
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assessment practices in monitoring student progress, consistent with the findings of the
current study* .

There are also studies that do not support the findings of this current research. For
instance, a study explored factors influencing the use of instructional materials in
teaching, indicating potential challenges and barriers that may impact teaching practices
differently across disciplines and contexts®. Similarly, evaluation of curriculum review in
Nigerian polytechnics suggests that the effectiveness of curriculum revisions may vary
depending on specific contexts and implementation strategies’. Other study on
microteaching supervision may not directly align with the current research focus, it
underscores the importance of supervision in teacher training programme, offering
insights that may inform professional development initiatives for Social Studies lecturers
in colleges of education®,

The consistent development of course materials and the regular conduction of
Continuous Assessment (C.A.) and tests further emphasise the proactive approach
adopted by lecturers in ensuring academic rigor and student assessment. This proactive
stance not only supports student learning outcomes, but also reflects a culture of
continuous improvement within the academic environment. Moreover, the punctuality
and regular attendance of lecturers demonstrate professionalism and reliability, essential
qualities that contribute to the overall effectiveness of educational delivery.

Additionally, the active involvement of lecturers in student supervision, both in
micro-teaching and teaching practice, highlights their role not only as lecturers, but also
as mentors and guides in shaping the next generation of teachers. This hands-on
engagement in the practical aspects of teacher training is crucial for imparting relevant
skills and knowledge to future educators, thus enhancing the quality of teaching in

schools and colleges across Nigeria.
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Furthermore, the participation of lecturers in extracurricular activities, such as
fieldwork preparation and supervision and the utilisation of instructional materials and
resource rooms signify a commitment to holistic education. By engaging students beyond
the confines of the classroom and leveraging various teaching resources, lecturers
contribute to a more enriching and immersive learning experience for students. This
approach aligns with contemporary pedagogical practices that prioritise active learning,
student engagement and practical application of knowledge.

Moreover, specific concerns were raised regarding changes made to the
curriculum, such as the removal and reduction of courses, the reduction of graduating
units and the elimination of certain core components like field trips and research
methodology courses. These changes were widely deemed unacceptable by the HODs,
reflecting apprehensions about the potential impact on the comprehensiveness, quality
and relevance of the curriculum. The resistance to these changes underscores the
importance of maintaining a balance between innovation and continuity in curriculum
reform efforts to ensure that educational standards and objectives are upheld while
adapting to evolving educational needs and priorities.

Overall, the responses highlighted the complex and multifaceted nature of
curriculum development and review processes in colleges of education in Nigeria. The
participants highlight the importance of fostering open communication, collaboration, and
shared decision-making among stakeholders to address concerns and promote greater
acceptability and effectiveness of curriculum review. Moving forward, it is imperative for
educational policymakers and administrators to heed the feedback provided by HODs and
engage in constructive dialogue to address concerns, refine processes and create
curricular frameworks that reflect the needs, aspirations, and aspirations of all

stakeholders involved in the educational enterprise.
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Research question two was based on the level of acceptability of the latest
reviewed Social Studies curriculum among Social Studies within colleges of education in
Nigeria sheds light on the diverse viewpoints and considerations among educators. Table
4.10 presents the responses to various aspects of the curriculum review, revealing the
acceptability and otherwise of the reviewed curriculum. For instance, the reduction of
students' course total graduating units from 32 to 24 credits garnered substantial support,
with 41.8% of respondents expressing high acceptance. This indicates recognition among
the Social Studies lecturers of the potential benefits of streamlining the curriculum to
alleviate students' academic workload while maintaining the integrity of the learning
experience. However, the reduction of 200 level 2nd semester courses from 4 to 1 elicited
a more mixed response, with 43.7% of respondents accepting the change but a significant
percentage expressing partial acceptance or non-acceptance. This variance in opinion
underscores the complexities inherent in reshaping curricular structures and emphasises
the need for careful consideration of the implications of such modifications.

Moreover, changing all courses to compulsory status received moderate
acceptance, with 39.7% of respondents supporting the initiative, removal of certain
courses evoked diverse responses. The removal of courses, that is, 'Origin and Nature of
Man,” 'Man and His Government,’ 'Law Related Education,’ 'Social Studies Research
Method and Statistics, and 'Field Trip' highlight varying perceptions of the relevance and
significance of these courses within the curriculum. Additionally, the reduction of 300
level courses from 4 to 2 garnered moderate acceptance, indicating a willingness among
educators to consider streamlining higher-level coursework to emphasise core
competencies and areas of specialisation.

This result offers insights that both align with and diverge from findings from

previous research studies. For instance, a study emphasises the importance of curriculum
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flexibility to accommodate students' diverse learning needs, which resonates with the
mixed response observed in the current study regarding the reduction of specific courses
and streamline coursework®!?, Similarly, a research work highlights the significance of
stakeholder consultation in curriculum development processes, supporting the emphasis
on inclusive decision-making processes observed in the course of review of the
curriculum!!,

However, contrasting findings from a study on the acceptability of curriculum
revisions in colleges of education suggest a more uniform acceptance of proposed
changes, indicating potential variations in perceptions among lecturers!'. Additionally,
another research on curriculum adaptation in Social Studies education underscores the
importance of considering contextual factors and disciplinary differences, which may
influence educators' responses to proposed curriculum modifications!?. These disparities
highlight the need for necessary approaches to curriculum development and
implementation, taking into consideration the unique needs and perspectives of Social
Studies educators in colleges of education in Nigeria.

Research question three was on the level of availability of infrastructural facilities
in colleges of education in Nigeria reveals both strengths and areas for improvement. The
high availability of lecture rooms and staff offices for the Social Studies lecturers
suggests that colleges generally possess adequate spaces for teaching and administrative
purposes, in order to allow a conducive learning and working environment. Additionally,
the relatively high availability of resource rooms and practicum laboratories indicates a
significant evidence in supporting practical learning experiences and instructional
materials, enhancing the quality of education delivery for the Social Studies students.

However, the lower availability of conveniences such as restrooms highlights a need for
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improvement in providing basic facilities to ensure the comfort and well-being of students
and staff.

Comparing these findings with previous research studies offers valuable insights
into infrastructural challenges within colleges of education. For instance, research work
emphasises the importance of adequate infrastructure in promoting effective teaching and
learning processes, aligning with the emphasis on the availability of lecture rooms and
staff offices observed in the current study'. Similarly, findings from a study underscore
the significance of resource rooms and laboratories in supporting practical learning
experiences, consistent with the relatively high availability of these facilities in the
current research!4,

However, disparities exist in the availability of Social Studies libraries, with only
a quarter of respondents reporting high availability. This contrasts with findings from
studies by some researchers, which emphasise the importance of well-equipped libraries

in facilitating research and scholarship® '

. Additionally, the lower availability of
conveniences such as restrooms may impact the overall learning and working experience
within colleges of education, highlighting the need for targeted interventions to address
these infrastructure gaps. Generally, colleges of education demonstrate strengths in
certain infrastructural areas, there is a clear need for concerted efforts to ensure equitable
access to essential facilities and resources to support quality education delivery and make
the teaching/learning environment convenient for the lecturers and students.

Despite the overarching challenges, certain infrastructural facilities were noted to
be relatively more prevalent across departments. For instance, the presence of resource
rooms, mini-libraries and teaching aids such as whiteboards and projectors was reported

by a majority of HODs. This suggests that while there may be deficiencies in certain areas,

efforts have been made to provide essential teaching and learning resources to support

224



academic activities. However, challenges such as power outages, equipment damage and
vandalism were cited as barriers to fully utilizing these facilities, indicating the
importance of addressing broader systemic issues to optimise the functionality and
accessibility of available resources.

The responses highlight disparities in the availability and condition of
infrastructural facilities across different Social Studies departments and institutions.
While some departments may boast relatively better-equipped facilities, others face more
significant constraints and resource shortages. These discrepancies underscore the need
for equitable resource allocation and strategic planning to ensure that all Social Studies
departments have access to essential infrastructure and resources needed to deliver quality
education.

Despite the overarching challenges, certain infrastructural facilities were noted to
be relatively more prevalent across departments. For instance, the presence of resource
rooms, mini-libraries and teaching aids such as whiteboards and projectors was reported
by a majority of HODs. This suggests that while there may be deficiencies in certain areas,
efforts have been made to provide essential teaching and learning resources to support
academic activities. However, challenges such as power outa ges, equipment damage and
vandalism were cited as barriers to fully utilizing these facilities, indicating the
importance of addressing broader systemic issues to optimise the functionality and
accessibility of available resources.

The responses highlight dispariti¢ggy in the availability and condition of
infrastructural facilities across different Social Studies departments and institutions.
While some departments may boast relatively better-equipped facilities, others face more
significant constraints and resource shortages. These discrepancies underscore the need

for equitable resource allocation and strategic planning to ensure that all Social Studies
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departments have access to essential infrastructure and resources needed to deliver quality
education.

The findings of research question four shed light on the predominant leadership
styles adopted by heads of departments in colleges of education in Nigeria. Autocratic
leadership emerges as the most prevalent style, characterised by high mean scores across
its components, indicating a strong preference for centralized decision-making and
structured environments. This aligns with findings from various studies on leadership
styles in educational settings, where autocratic leadership often dominates due to its
perceived efficiency in achieving objectives and maintaining control over organisational
processes!®.

However, it is important to note that while autocratic leadership may provide clear
direction, it can also stifle innovation and diminish employee morale, posing challenges
for fostering a dynamic and inclusive organisational culture.

Conversely, democratic leadership demonstrates widespread adoption among
heads of departments in colleges of education, as evidenced by high mean scores in
encouraging ideas from subordinates, collaborative decision-making, and respecting
diversity of views. This finding corroborates research indicating the benefits of
democratic leadership in educational contexts, such as increased employee engagement,
creativity, and job satisfaction!’. By involving subordinates in decision-making processes
and valuing diverse perspectives, leaders can foster a sense of ownership and
empowerment among faculty and staff, leading to improved organisational outcomes.

The study also highlights the challenges faced by leaders in leveraging digital
technology for leadership practices within educational contexts. While digital leadership
scores high in inspiring others through digital means, there are significant limitations in
leveraging new technology and encouraging collaboration. These findings resonate with

recent research highlighting the digital divide in educational leadership, where leaders
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often struggle to harness technology effectively for administrative tasks, communication,

16, 18

and instructional purposes . Addressing these challenges requires investments in

digital literacy training and infrastructure development to empower educational leaders to
leverage technology for improved organisational effectiveness and student outcomes.

In comparing these findings with related studies, there appears to be consistency
regarding the prevalence of autocratic leadership in educational settings, underscoring the
need for efforts to promote more participatory and inclusive leadership approaches.
Additionally, democratic leadership is widely recognised for its benefits, there remains
room for improvement in leveraging digital tools for leadership practices within
educational institutions. Future research could delve deeper into the factors influencing
leadership style adoption and their impact on organisational culture, teacher morale, and
student achievement, providing insights for enhancing leadership effectiveness in colleges
of education in Nigeria and beyond.

Overall, the responses paint a picture of Social Studies departments in public
colleges of education in Nigeria being led by HODs who embrace democratic leadership
principles. By fostering a culture of collaboration, empowerment, and mutual respect,
these leaders strive to create inclusive and supportive environments that promote staff
engagement, innovation, and professional growth. Moving forward, continuing to uphold
these democratic principles and values will be essential for nurturing effective leadership
practices and fostering a positive organisational climate within educational institutions.

Research question five investigated the safety levels within public colleges of
education in Nigeria and the result yielded crucial findings that warrant thorough
examination. Firstly, the study highlights the efficacy of security light at night and
perimeter fences in bolstering safety, aligning with similar studies highlighting the
importance of visible security measures in deterring potential threats!’. However,

contrasting results emerge regarding the effectiveness of internal security systems and
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Close Circuit Television (CCTV) surveillance, indicating potential deficiencies in
surveillance infrastructure. This divergence suggests a need for further investigation to
understand the discrepancies and identify areas for improvement.

Moreover, the findings regarding iron metals and burglaries at office entrances
present an interesting contrast, with a level of security enhancement slightly higher than
moderate. While this may indicate some improvement, it also suggests potential
vulnerabilities that need to be addressed to ensure comprehensive safety measures®.
Similarly, the moderate effectiveness of fire extinguishers highlights the importance of
emergency preparedness, yet it also signals areas for improvement in maintenance and
accessibility to optimise safety measures during crises.

Comparing these results with findings from similar studies, it becomes evident
that colleges of education in Nigeria face common challenges in ensuring robust safety
measures. For instance, a study identified deficiencies in surveillance systems and
internal security protocols in other educational contexts, emphasising the need for
strategic investments in infrastructure and personnel training?!. Additionally, a study
highlighted the importance of visible security measures, such as perimeter fences, in
deterring potential threats, corroborating the effectiveness of such measures observed in
the current study.

Overall, the study underscores a mixed landscape of safety effectiveness across
colleges of education in Nigeria, with some measures excelling while others require
attention and improvement. Policymakers and stakeholders must prioritise addressing
identified weaknesses and implementing proactive measures to foster a secure
environment conducive to learning and academic excellence within colleges of education.

In exploring the level of work performance among Social Studies Lecturers in

Public Colleges of Education in Nigeria, the KII conducted for the Head of Departments
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(HODs) offer valuable insights into the various dimensions of lecturers' roles and
responsibilities.

All the interviewed Heads of Department acknowledge that: Lecturers are
generally meeting the expectations set forth by the institution indicates a baseline level of
competence and dedication among staff members. This is particularly significant as it
underscores the foundational commitment of lecturers to their profession and their
students (See plates 1-6).

To further support the submissions of the Social Studies lecturers on their work
performance in the public colleges of education in Nigeria, four of the KII respondents
submitted that: The lecturers in their department always develop course materials and
have adequate preparation before they go to the classroom for teaching. They also
reported that the lecturers use teaching materials in the course of teaching the students

(See plates 2, 3, 5 & 6).

Another three of the participants submitted that the lecturers in their respective
department always involve in the supervising of the students research work, micro
teaching and teaching practice. They said that the lecturers have considered all these

activities as part of their primary responsibilities in the department (See plates 1, 3 & 4).

Furthermore, the participants also said that the lecturers in their department also
get involve in the preparation of the students for the field work. The participants stressed
further that the preparation and taking out students on field work is an herculean task that

need all hands to be on deck for the trip to be a successful one (See plates 1-6).

Finally, the submissions of the Heads of Department were totally in tandem with
the Table 4.9, were the responses of the lecturers to their level of work performances

were majorly often and very often.
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KII conducted for the HODs on the level of acceptability of latest reviewed Social
Studies curriculum in the public colleges of education in Nigeria among Social Studies
Lecturers brought about various perspectives on the perceived strengths and weaknesses
of the curriculum revision process. Firstly, it is evident from the responses that there is a
significant degree of dissatisfaction among HODs regarding the adequacy of the review
process itself.

Five of the participants expressed concern that the curriculum waC\}Qo‘roughly

reviewed, and decisions made during the =~ process were not wi cceptable. They
said that this underscores the importance of ensuring tra Cy, inclusivity and
stakeholder engagement in curriculum developmen eview processes to be

acceptable to all the concerned stakeholders (See pla@{, ,5 & 6).

\N

Also, responses from the HODs revealed that Various amendments took place on
the Social Studies curriculum such as cancellation of some courses, changes of status,
reduction of graduating units were not acceptable by the Social Studies lecturers (see

plates 3,4 & 6).

Specifically, on the reduction of 200 Level 2nd semester courses from 4 to 2, two of the
participants in the KII responded that the development was not a good one. They were of
the opinion that this will encourage la: 215 may brought about unseriousness on the

students (see plates 1 & 5).

Some respondents of the KII also said the removal of some courses in the 2020 reviewed
Social Studies curriculum, were not acceptable to them. The participants had contrary
view to the opinion of the Social Studies lecturers because they were not in support of the

removal of those courses (see plates 2, 3, 5 & 6).
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Finally, two of the participant in the KII also objected to the removal of field trip
as a course in the latest reviewed Social Studies curriculum (see plates 3 & 4). They said
field trip was a course that offers a unique academic knowledge to both students and the
lecturers.

The submissions of the participants in the KII conform with the position of the
Social Studies lecturers. The responses provided by the Head of Departments (HODs)
shed light on the availability of infrastructural facilities in colleges of education across
Nigeria, offering insights into the challenges and strengths of the educational
infrastructure.

Most of the participants in the KII Expressed dissatisfaction with the current state
of infrastructure in their respective Social Studies departments, citing issues such as
insufficient lecture rooms, poorly furnished offices and inadequate teaching resources.
These concerns highlight the pressing need for investment in infrastructure to create
conducive learning environments that support effective teaching and learning activities

(see plates 1, 2,3 & 5).

In the area of conveniences and Social Studies practicum laboratories, three of the
participant said these two facilities were very essential for both the lecturers and the
students, but unfovrtunately these facilities were not enough in their institutions. And
that the view ones on ground were not in good condition (see plates 3, 5 & 6).

On the availability of offices ft, lecture rooms and Social Studies
resource rooms. Five of the KII participants submitted that these resources were available
because they are part of the prerequisite for accreditation of the social studies as a course
of study in the Nigerian Colleges of Education (see plates 1, 2,4, 5 & 6).

Furthermore, the presence of basic amenities such as air conditioning, fans and

seating arrangements in lecture rooms and offices indicates efforts to create comfortable
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and conducive environments for both staff and students, albeit with varying degrees of
availability and quality.

In conclusion, the responses provided by the HODs offer valuable insights into the
state of infrastructural facilities in colleges of education in Nigeria. While challenges
persist, including issues of inadequacy, maintenance and equity, there are also areas of
strength and resilience within the system. Moving forward, addressing infrastructure
deficiencies and improving resource allocation processes will be crucial for enhancing the
quality of education and creating an enabling environment that fosters teaching
excellence and student success across colleges of education in Nigeria.

In support of the Social Studies lecturers submission above, the KII conducted for
the Heads of Department revealed that the mostly adopted leadership styles among Social
Studies Head of Department in Public Colleges of Education in Nigeria.

The responses provided by the Head of Departments (HODs) shed light on the
prevailing leadership styles adopted within Social Studies departments in public colleges
of education across Nigeria. Primarily, the overwhelming consensus among the HODs
indicates a predominant adoption of democratic leadership styles.

All the HODs that participated in the KII acknowledged that running a democratic
system of leadership, chaaracterised by a collaborative approach to decision-making,
open communication channels and a willingness to empower and involve departmental
staff in various aspects of departmental governance and decision-making processes (see
plates 1-6).

KII was also conducted for the Heads of Department on the above subject matter.
KII reports from the participants showed that the perimeter fence and Closed Circuit

Television (CCTV) were not available in their department. They were of the opinion that
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these item should be provided by the college management because of the hurge amount of

money that would be needed to provide them (see plates 2, 4, 5, & 6).

Also, all the participates submitted that they had iron meters and burglaries at the
offices entrances (see plates 1-6), but only three of them claimed to have fire extinguisher
(see plates 3,5, & 6), while others said they were improvising the fire extinguisher (see
plates 1,2 & 4).

On the aspects of internal security system and security light at night, some participants
submitted that they provided these items in their respective Department in order to
guarantee safety of lives of staff, students and the departmental properties (see plates 2, 4,
5 & 6). Two participants responded that they have no financial capacity to provide these
items and that they were appealing at the college management to assist them in this regard
(see plates 1 & 3).

Discussion of Hypotheses

Test of hypothesis one was on combined influence of environmental factors and
the reviewed curriculum on the work performance of lecturers in colleges of education in
Nigeria yields significant findings that not only highlight the relationships between these
variables but also elucidate their significant influence. The study highlights strong
correlations between lecturers' work performance and both environmental factors and the
quality of the reviewed curriculum. These results align with previous research, which
emphasised the importance of supportive organisational cultures and infrastructure

investments in fostering teacher perfor 218

positive correlation observed between
work performance and the reviewed curriculum also resonates with a study which
highlighted the role of curriculum enhancements in promoting teaching excellence?.

These findings emphasise the critical importance of conducive working environments and

continuous curriculum development efforts in optimizing lecturers' work performance.
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Moreover, the study reveals a strong correlation between environmental factors
and the quality of the reviewed curriculum, echoing the integrated nature of
organisational factors and educational practices?’. Conducive working environments may
facilitate the development and implementation of high-quality curricular initiatives,
reflecting the interconnectedness of educational processes within institutional contexts.
The findings not only demonstrate the presence of significant relationships but also
highlight their significant influence on lecturers' work performance. The substantial
variance explained by the predictors in the regression analysis, as evidenced by the high
R-squared value, indicates the considerable influence of environmental factors and
curriculum revisions on lecturers' work performance. These results emphasise the critical
need for strategic interventions aimed at creating conducive work environments, investing
in infrastructure, and engaging in ongoing curriculum development to foster teaching
excellence and enhance student outcomes within colleges of education in Nigeria.

Test of hypothesis two illuminated significant relative influence of environmental
factors (comprising both home and school environments), the reviewed curriculum, and
the work performance of lecturers in colleges of education in Nigeria. Notably, both
independent variables exerted considerable influence on lecturer performance. Previous
research has also explored the influence of environmental factors and curriculum on
educator performance, providing context for interpreting the current findings. Similarly, a
study identified significant relationships between curriculum quality and teacher
performance, supporting the observed influence of the reviewed curriculum in the present
study?®. However, contrasting results were observed in studies, which found a stronger
emphasis on environmental factors in shaping educator performance. These discrepancies

underscore the nuanced interplay between various factors influencing lecturer
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performance and highlight the importance of contextual considerations in educational
research?’.

The significant influence of both environmental factors and the reviewed
curriculum on lecturer performance carries profound implications for theory, practice, and
policy in education. It underscores the pivotal role of curriculum development and
environmental enhancements in fostering conducive teaching and learning environments
within colleges of education in Nigeria. Educational policymakers are urged to prioritise
investments in curriculum revisions and infrastructure improvements to support lecturer
professional growth and enhance overall educational outcomes. Furthermore, these
findings underscore the importance of ongoing research and data-driven decision-making
in guiding educational interventions aimed at optimizing lecturer performance and
promoting student success.

While the current study underscores the influential role of curriculum revisions in
shaping lecturer performance, contrasting findings from previous research emphasise the
significance of environmental factors. Research studies highlighted the predominant
influence of environmental conditions on educator performance, suggesting that
contextual factors may vary across different educational settings®®. These divergent
findings emphasises the need for deliberate effort to educational policy and practice,
acknowledging the multifaceted nature of factors influencing lecturer performance and
student outcomes. By considering these complexities, policymakers can craft more
effective interventions tailored to the unique needs of educators and students within
colleges of education in Nigeria.

220

Test of hypothesis three investig » relative influence of environmental
factors indices of home and school on the performance of Social Studies lecturers in the
Public Colleges of Education in Nigeria. Home location to the institution is one of the key

factors that determines the performance of Social Studies Lecturers in the Public Colleges
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of Education in Nigeria. Living close to the institution makes it more easy for the staff to
get into the office on time and with less money to spend on transport fare, but at the same
time has some disadvantages. A study reveals that the staff living within the institution
premises or close to the institution are more loaded with official repsonsibilities than the
staff living far from the college!'’.

Merital status has to do with been married, single, widow, divorce, widower or
single prarent. All these effect positively or negatively on the lecturers” work
performance in one way or the other. A study shows that children from unstable home
were confirmed to have been confirmed to have various effect on their school academic
performance'®,

Infrastructure facilities are the basic essential materials that should be put in place
to enable development occur and make work getting done in easier and facter way. A
study confirmed that lack of necessary instructional facilities negatively affected the

output of the University graduates in Nigeria®®

. The provision and availability of
infrastructural facilities is the subject priotity of many higher institutions in Nigeria.

School safety is all about security on the life of the students, staff and school
properties. It is only in the secure environment that the set goal and objectives of the
institution can be achieved. Safety of the work place envourages the worker to have rest
of mind to perform optimally without fear of intimidation or injured?!.

Leadership is great quality and every great organisation success besides other
factors owes its credit to the leader who led it to glory. Leadership style is a crucial factor
that can influence the work performance of academic staff in the Nigerian higher
institutions®®. Leadership style influences the action and performance the staff, not only in
the Colleges of Educstion but in all establishment.

Test of hypothesis four was done to investigate the level of acceptability of the

latest reviewed Social Studies curriculum between Federal and State Public Colleges of
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education in Nigeria. The result yielded significant disparities among the indices of
environmental factors of home and school factors . Federal colleges exhibited a lower
mean acceptability score (Mean = 1.66) compared to state colleges, where the mean score
was substantially higher (Mean = 2.33). Statistical analysis confirmed these differences,
with significant t-test results indicating a notable gap in the acceptability of the
curriculum between federal and state colleges.

Previous research has explored factors influencing curriculum acceptability in
educational settings, offering insights into potential reasons for the observed differences
in the current study. Similarly, a study has identified contextual factors such as funding,
resources, and administrative structures as influential in shaping curriculum acceptance

among educators'!?’

. These findings align with the present study's suggestion that
variations in institutional contexts may contribute to differences in curriculum
acceptability between federal and state colleges.

However, further research is needed to explore the specific mechanisms through
which these contextual factors influence educators' perceptions of the curriculum in
different types of institutions.

The significant differences in curriculum acceptability between federal and state
colleges underscore the importance of addressing disparities in educational resources and
support across the higher education system in Nigeria. Policymakers must prioritise
efforts to enhance the implementation and uptake of the Social Studies curriculum,
particularly in federal colleges where acceptability appears to be lower. Collaborative
approaches involving curriculum review committees comprising representatives from
both federal and state colleges can - 222 iclusivity and alignment with national

educational objectives. Additionally, targeted resource allocation and capacity-building

initiatives are essential to ensure equitable access to quality education and resources
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across all levels of the educational system. Addressing the factors contributing to
differences in curriculum acceptability, policymakers can work towards promoting
educational excellence and equity across federal and state colleges of education in Nigeria.

The Lecturers in the department of Social Studies in the Federal and State
Colleges of Education in Nigeria. Curriculum in this study has been regarded as the
policy document prepared by the Federal Government on periodical indices of four years,
but currently changed to five years. The curriculum is like the engine of a vehicle which
requires regular servicing in order for it to function well. It is not disappointing doing use
or when it required for use!.

Curriculum as a concept is association with education, human development and
growth. Curriculum involves embraces the provision of adequate facilities for human
development in terms of physical economic and spiritual improvement'?. Curriculum
serves the society which constantly charges in terms, values and goals of its members.

Test of hypothesis five was conducted on work performance of lecturers in federal
and state colleges of education in Nigeria, aiming to discern potential differences between
the two types of institutions. The analysis unearthed a statistically significant contrast in
mean work performance scores. Lecturers in state colleges displayed notably higher
levels of work performance compared to their counterparts in federal colleges. This
disparity highlights the diversity in work performance across distinct educational settings
within the country.

However, past research has explored variations in work performance across
different types of educational institutions, offering insights that contextualise the present
findings. A study discovered that lecturers in private universities exhibited superior work
performance compared to those in public universities, a trend that echoes the results of

the current study. Conversely, studies found no significant differences in work
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performance between lecturers in community colleges and historically black colleges,
respectively, compared to other institutional types**. These contrasting findings
underscore the multifaceted nature of factors influencing work performance within the
educational landscape.

The observed difference in work performance between federal and state colleges
holds critical implications for theory, practice, and policy in education. It projects
potential disparities in working conditions and institutional support systems, necessitating
concerted efforts to promote equity and improve support mechanisms. Educational
policymakers are urged to prioritise initiatives aimed at enhancing infrastructure,
fostering faculty development, and refining governance structures to cultivate
environments conducive to teaching excellence. Moreover, tailored interventions tailored
to address the specific needs of lecturers in federal colleges are essential to mitigate
disparities and elevate overall educational outcomes nationwide. By addressing these
disparities, policymakers can promote a more equitable educational landscape, ultimately
enhancing the quality of education and advancing the nation's educational goals.

In contrast to the findings of this study, previous research has produced mixed or
non-significant differences in work performance across various institutional contexts.
Some studies found no significant disparities in work performance between public and
private universities and between urban and rural colleges, respectively?’. These divergent
findings underscore the complexity of factors influencing work performance within
diverse educational settings, warranting further investigation. Understanding the nuanced
dynamics at play is crucial for crafting evidence-based policies and interventions aimed at
optimizing teaching effectiveness and improving educational outcomes across all types of

institutions.
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Chapter Five
Conclusion
This chapter presents the concluding section of the study. It contains the following
subsections: Summary of Findings, Conclusion, Recommendations, contribution to

knowledge and suggestions for further studies.

5.1 Summary of Findings 0\

Research question one was raised to determine the level of work performance of
Social Studies lecturers, the findings suggest a commendable level of engagement across
critical activities such as curriculum development, instructional delivery, student
assessment, and research supervision. Lecturers demonstrated a proactive approach to
enhancing the quality and relevance of the learning experience, indicating a commitment
to academic excellence. However, there is room for improvement in leveraging emerging
technologies and refining assessment practices to further enhance student engagement and
learning outcomes, indicating areas for future development in pedagogical approaches.

Research question two was raised to determine the level of acceptability of the
reviewed Social Studies curriculum among lecturers in colleges of education in Nigeria.
The results revealed varied responses to proposed changes, with certain aspects receiving
high acceptance while others elicited mixed perceptions. While there is general consensus
on some adjustments, such as the reduction of course units, concerns remain regarding the
removal of specific courses. This highlights the importance of inclusive decision-making
processes to address educators' concerns and ensure the curriculum aligns with
educational objectives effectively.

Research question three examined the availability of infrastructural facilities in
Colleges of Education in Nigeria. While certain facilities such as lecture rooms and staff

offices demonstrate high availability, others like Social Studies libraries and
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conveniences show lower availability. This highlights the need for infrastructural
enhancements to support academic and student welfare needs adequately. Improvements
in these areas could contribute to creating a more conducive learning environment and
supporting the academic success of students.

Research question four was raised to access the most adopted leadership style
among heads of department of Social Studies in colleges of education in federal and state
colleges of education in Nigeria. Autocratic leadership emerged as predominant, while
democratic leadership style equally demonstrated widespread adoption. However,
coaching and digital leadership styles showed potential for enhancement, particularly in
fostering collaborative relationships and leveraging technology for effective leadership
practices. Enhancing leadership diversity and fostering a more inclusive leadership
culture could contribute to organisational effectiveness and staff morale within Colleges
of Education.

Research question five investigated the level of safety within Colleges of
Education. While some safety measures such as security lights and perimeter fences
received high ratings, others like internal security systems and CCTV fell below the
moderate threshold. These findings underscore the importance of strengthening safety
protocols to ensure a consistently high level of safety across Colleges of Education.
Overall, the study provides valuable insights into various aspects of Social Studies
education delivery, curriculum development, infrastructural support, leadership practices,
and safety measures, offering recommendations for improvement to promote academic
excellence and student well-being within Colleges of Education in Nigeria.

The findings from the responses of Heads of Departments (HODs) in Nigerian
public colleges of education equally shed light on several key aspects of Social Studies

education:
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Work Performance of Social Studies Lecturers:

HODs reported that Social Studies lecturers generally meet institutional
expectations, demonstrating competence, dedication, and proactive engagement. They
consistently develop course materials, conduct assessments, maintain punctuality, and
actively supervise students, reflecting a commitment to holistic education.

Acceptability of the Latest Reviewed Social Studies Curriculum:

HODs expressed widespread dissatisfaction with the adequacy and inclusivity of
the curriculum review process. They cited deficiencies, lack of stakeholder engagement,
and resistance to curriculum changes, emphasising the need for transparent, collaborative
processes in curriculum development.

Availability of Infrastructural Facilities:

Responses highlighted significant infrastructural challenges, including insufficient
lecture rooms, poorly furnished offices, and inadequate teaching resources. Despite
efforts, there are disparities in availability and quality across departments and institutions,
calling for improvements in resource allocation processes.

Adopted Leadership Styles Among Heads of Department:

Democratic leadership styles prevail among HODs, characterised by collaboration,
open communication, empowerment, and inclusivity. This approach fosters partnerships
among staff, promotes a positive organisational climate, and supports staff engagement,
innovation, and professional growth.

Overall, the findings underscore the importance of collaborative, transparent, and
inclusive approaches in Social Studies education. Addressing challenges and leveraging
strengths will be essential for enhancing the quality of education and creating conducive

learning environments in Nigerian colleges of education.
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Concerning the combined influence of environmental factors and the reviewed
curriculum on lecturer work performance, correlations indicated strong positive
relationships between these variables. Environmental factors and the reviewed curriculum
were found to significantly influence lecturers' work performance, with regression
analysis further confirming their substantial predictive power, explaining approximately
95.6% of the variance in work performance. These findings underscore the critical role of
environmental conditions and curriculum quality in shaping lecturer performance,
highlighting the need for strategic interventions to optimise teaching effectiveness and
student outcomes.

In terms of differences in work performance between federal and state colleges of
education, significant disparities were observed, with lecturers in state colleges
demonstrating higher performance levels compared to their counterparts in federal
colleges. These findings underscore the importance of addressing disparities in resources,
support systems, and institutional governance mechanisms to promote equity and ensure
all lecturers have access to the necessary resources for professional development.

As regards the relative influence of environmental factors and the reviewed
curriculum on lecturer performance, regression analysis revealed significant positive
associations between these factors and lecturer performance. While both factors exerted a
notable influence, the reviewed curriculum emerged as a relatively stronger predictor,
emphasising the importance of continuous curriculum development efforts to enhance
teaching effectiveness and student learning outcomes.

Concerning the acceptability of the latest reviewed Social Studies curriculum,
significant differences were observed between federal and state colleges of education,

with the curriculum being more acceptable in state institutions. These findings highlight
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the importance of stakeholder engagement and inclusive decision-making processes in
curriculum development to ensure widespread acceptability and relevance.
5.2 Conclusion

Social Studies lecturers demonstrated commendable levels of engagement and
competence in critical activities such as curriculum development, instructional delivery,
and research supervision. However, there is room for improvement, particwy in
leveraging emerging technologies and refining assessment practices to fu@enhance
student engagement and learning outcomes. While there are aspe&&;he reviewed
curriculum that receive high acceptance among lecturers, conce ixed perceptions
also exist, particularly regarding proposed changes. Thisghighlights the importance of
inclusive decision-making processes to address edu@s’ concerns and ensure the
curriculum aligns effectively with educational 0%%%

There are significant infrastructur: %nges were in federal and state colleges
of education in Nigeria, includju&%’sparities in availability and quality across
departments and institutions. Im &@\ﬂents in resource allocation processes are necessary
to address these challenges. n@reate a more conducive learning environment.

Autocratic lea}élip styles prevail among Heads of Departments. However, there
is potential f(iéﬁa ement, particularly in coaching and digital leadership styles, to
further su@‘? organisational effectiveness and staff morale. The study also revealed
im%%t correlations and differences, indicating the critical role of environmental
factors and the reviewed curriculum in shaping lecturer performance and the need to
address disparities between federal and state colleges. Overall, addressing identified
challenges and leveraging strengths through collaborative, transparent, and inclusive
approaches will be essential for enhancing the quality of education and creating

conducive learning environments.
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5.3 Recommendations

Based on the findings of this study, the following recommendations are suggested:

Government, college administrators and relevant stakeholders should:

1. provide conducive environment for the Social Studies lecturers and non staff in the
Colleges of Education for them to decharge their responsibilities as expected of them.

2. facilitate inclusive decision-making processes involving lecturers in cu&ﬂum
review and development and address concerns raised by lecturers regapdig specific
curriculum changes through dialogue and targeted adjustmer&&ysure broad
acceptance and implementation. O

3. invest in improving the availability of essential infrastr@ﬁ:ilities such as Social
Studies libraries and conveniences to support ‘@ing, learning, and research
activities effectively and prioritise mainte%%% well as upgrading of existing
facilities to ensure optimal functionalitx@ er satisfaction.

4. encourage a balanced approach .‘[@hip by promoting the integration of coaching,
democratic, and digital leadelx@)ractices alongside traditional autocratic styles and
provide leadership traiﬁ@nd development programme to equip heads of department
with the skills rﬁéary to adapt their leadership styles to diverse educational
contexts 6{%@

5. impro@emal security mechanisms, surveillance systems, and physical barriers

%%st intrusion to improve overall safety levels within colleges of education and also
prioritise maintenance, accessibility, and training in fire safety protocols to ensure
effective emergency preparedness across campuses.

6. address potential disparities in working conditions, resources, and support systems

between federal and state colleges of education.

248



5.4

address reasons behind the discrepancy in the acceptability of the Social Studies
curriculum between federal and state colleges of education by Implementing targeted
interventions, such as curriculum review committees comprising representatives from
both types of institutions, to ensure inclusivity and alignment with national
educational objectives.

additionally, allocate resources strategically to enhance the implementatign and

uptake of the Social Studies curriculum, particularly in state co@Q where

Contribution to Knowledge 6\
o>

acceptability appears to be lower.

This study no doubt has contributed immensely t body of knowledge.

Specifically, it contributions are reflected in the following, capacities:

1.

2.

the study reveals a commendable level of rformance among Social Studies
lecturers, emphasising their active eng@%nt in various teaching-related activities
such as curriculum developmeyg&ructional innovation, student assessment, and
research supervision. These\%ngs contribute to understanding the proactive
approach of Social Stu’d@qe({turers in Nigeria towards pedagogical practices, driven
by intrinsic moti@-\, institutional support, and recognition of the importance of
these acti@tudent learning and academic success.

the re@h sheds light on the diverse viewpoints among Social Studies lecturers

\@g amendment made to the curriculum, highlighting areas of consensus and

contention. This insight offers valuable information for curriculum development
processes, emphasising the need for inclusive decision-making and consideration of
lecturers' perspectives to ensure effective implementation of curriculum revisions.

the study provides insights into the level of availability of infrastructural facilities and

safety measures in colleges of education, identifying strengths and areas for
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improvement. These findings contribute to understanding the importance of adequate
infrastructure and safety measures in promoting effective teaching and learning
environments, thus supporting educational quality and student well-being.

4. the research identifies prevalent leadership styles among department heads,
emphasising the dominance of autocratic leadership while highlighting the benefits of
democratic leadership. By examining leadership practices, the study contri&tes to
understanding organisational dynamics within educational instj s and
underscores the importance of inclusive leadership approaches f;){(g‘_ejng positive
organisational culture and teacher morale. 0

5. the study demonstrates the significant influence ogﬁlmental factors and
curriculum quality on lecturers' work ;@mance, highlighting  the
interconnectedness of these variables. Thesg@Qgs emphasises the importance of
creating conducive working environms@ investing in curriculum development to

R N\
optimise teaching effectlveness.a@ance student outcomes.

6. the research reveals signi&gm\ differences in work performance, curriculum
acceptability, and infrés@ture between federal and state colleges, emphasising the
need for targeted thtetventions to address disparities. By identifying these disparities,
the study Qﬂé&.\ s to informing policy and practice aimed at promoting equity and
impro@ educational outcomes across different types of institutions.

7. \@oncepmal model of this study can be of reference for the other researchers.

8. the methodology used in this work was unique to this study which can serve as

literature for the researches.
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5.5

Suggestions for Further Studies

Considering the scope of this study, the following areas are suggested for further
investigation:

researchers in this field should conduct a study to gather insights into students'
perceptions of proposed curriculum revisions within colleges of education in
Nigeria. Examining students' views on the relevance, adequacy, and effect'&ness
of course offerings, teaching methods, and assessment practices wil identify

areas for improvement and ensure alignment with students&gm needs and

expectations. Q

studies can also be conducted to safety measures@%ergency preparedness
protocols in colleges of education in Nigeria@lmining the effectiveness of
security infrastructure, emergency resp%@%ns, safety training programmes,
and communication strategies wil\@scertain the well-being and security of
students, faculty, and staff m s. This can also include investigating additional
indices such as incident K@lse time, campus crime rates, student and faculty
perceptions of safet \k%effectiveness of communication during emergencies to
develop a compreliensive picture of institutional safety and security practices.
futurec.e} ch endeavours could pursue a holistic analysis encompassing

ad@nal variables related to lecturer work performance, as well as home and

\/QQEOOI environmental factors that were not included in this study.

4. further studies can equally include private colleges of education to gain the

lecturers perception on the subject matter along those in public institutions.
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Appendix A

Lead City University, Ibadan
Faculty of Education
Department of Arts and Social Science Education

Environmental Factors, Reviewed Curriculum and Social Studies Lecturers’ Work
Performance Questionnaire (EFRCSSLWPQ)

Dear Respondents,

This instrument is designed to solicit information for research purpose @‘give
sincere responses to these items. You are assured of high level of confi ntlgy of your

rsponses $Q'\
O

Thank you.

Iyiade ADEBUSUYI QQ

Section A: Respondent’s Bio-data 6’6

Instruction: Please, respond by ticking ( ’gmderlisted information as it peculiars to

you Q)

Type of Institution: @Qral ( )()State ()

Home Location to the C (a) Close to the institution ( ) (b) Far from the institution

) N\

Sex: . \% (2) Male () (b) Female ()

Age Range: Q (a) Less than 30 () (b) 30-39( ) (c)40-49( )
(d) 50-59 () (e) 60 and above ()

Ac@%ualiﬁcation: (a) B.Sc. () (b) B.Ed & others () (c) B.Ed Social
Studies ( ) (d) M.Sc () (e) M.Ed & others ( )

(f) M.Ed Social Studies () (g) Ph.D & others ()
(h) Ph.D Social Studies ()

Year of Experience: (a) Less than Syears () (b) 5-10 ( ) (c) 11-15( )
(d) 16-20 () (e) 21-25 ( ) (f) 26-30 ( ) (g) above 31

0)
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Marital Status:

(a) Married (

) (b) Single ( ) (c) Widow or

Widower () (d) Separated () (e) Divorced ( )

Section B: Lecturers’ Work Performance

Instruction: Please, use the following scale to respond by ticking (v') the items below on
your work performance:

Key: Very Often (VO) — 4 points; Often (O) — 3 points; Seldomly (S) — 2 points;
Never (N) — 1 point

A

S/IN Items vo| O SN
a\S
1 Develop course materials ( \)
2 Use teaching aids
N\
3 Assess and evaluate students §
4 Supervising research
5 Supervising micro teaching Q i
AD

6 Supervising teaching practice ’&)

Aa
7 Preparing students for field work \¥
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Section C: Head of Department’s Leadership Style

Instruction: Please, choose the option that best describe your response by ticking (v') the
items below:

Key: Very True (VT) — 4 points; True (T) — 3 points; Partially True (PT)— 2 points;
Not True (NT) — 1 point

S/N Items VI | T | PT | NT

1 Allows collaborative approach to decision making
2 Shares responsibilities among groups Q\
3 Allows ideas freely from subordinate without Q\)

) /

judgement '\
4 Diversity of views and experience is respected $’

N
5 Accepts limited or no input Q\)l
6 Makes all decision without consultation Q
N\
7 Creates structure and rigid environmepbg
A

8 Lacks empathy

AN
9 Inspires others \‘
S

10 Leverages on new,te ogy

N
11 Encourages %&}aﬁon

12 Driven, i@tion
(\

13 Partnéss/nd collaborations

14 %lTef in members potential
@

15 Listening carefully

16 Demand feed back
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Section D: Level of Acceptability of the Reviewed of Specific Areas in the Social
Studies Curriculum

Instruction: Please, indicate your level of acceptance of the following recommendations
on the latest reviewed Social Studies curriculum by ticking (v') among the scale below:

Key: Highly Accepted (HA) — 4 points; Accepted (A) — 3 points;
Partially Accepted (PA) — 2 points; Not Accepted (NA) — 1 point

S/N Items HA| A | PA | NA
1 Reduction of students courses total graduating units o
from 32-24 credits ( 1§
: 1 r—N\G
2 Reduction of 200 level 2™ semester courses from 4 4\
N
N\
3 Changing of all courses to compulsory status (\\)‘
4 Removal of SOS 123 ‘Origin and Nature of @N
0.\
5 Removal of SOS 125 ‘Man and His Go ent’
6 Removal of SOS 224 ‘Law Relat@@ucation’
7 Reduction of 300 level cous ﬁm 4t02
X
8 Removal of SO.S @\‘ Social Studies Research
Method and %@’
9 Remoga;&OS 214 “Field Trip’
(

\_}
Q:bb
N/

280




Section E: Availability of the Infrastructural Facilities and Safety Apparatus

Instruction: Please, rate by ticking (v') the level of availability of the infrastructural
facilities and safety apparatus in your department using the following scale:

Key: Highly Available (HA) — 4 points; Available (A) — 3 points;
Partially Available (PA) — 2 points; Not Available (NA) — 1 point

S/N Items HA | A PA | NA
1 Lecture rooms ‘\
-~
@)
2 Resource rooms 10‘(
(
3 Practicum Laboratories )\\/
faa N
4 Staff offices ;\)
5 Conveniences Q‘ N
N\
6 Social Studies Libraries V
7 Internal security system N (o)
-
8 Perimeter fence
A
9 Closed Circuit Television @
L
10 Fire extinguisher Q\ 7
e ‘\‘
11 Security light at
N\
12

Iron metals&&ﬂurglaries at the offices entrances

L 8 N
iR

O
&
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Section F: Influence of Environmental Factors and Reviewed Curriculum on the
Work Performance

Instruction: Please, respond by ticking (v") the items below using the following scale:
Key: Strongly Agree (SA) — 4 points; Agree (A) — 3 points; Disagree (D) — 2 points;
Strongly Disagree (SD) — 1 point

S/N Items SA | A D SD
1 The distance from my home to my institution affects
my work performance \‘\
2 My marital status affects my performance at work
3 Level of safety in my institution affect my work g

performance §>
N\

4 Level of availability of infrastructural f%@l

influences my work performance Q
0.\

5 My HOD’S leadership style affec y work

performance @

6 The present Social Studiés;\ﬁsculum in operation

influences my work ance
°
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Appendix B

Lead City University, Ibadan
Faculty of Education
Department of Arts and Social Science Education

Key Informant Interview (KII)

HODs’ Interview on Lecturers’ Work Performance

Interview Guide

I would like to thank you for taking the time to participate in thj Qly. The
purpose of this interview is to investigate environmental factors, revi&&e&wiculum and
Social Studies lecturers” work performance in public colleges cation in Nigeria.
The interview will last approximately 15 minutes and wi@%d for accuracy. Your

participation is voluntary and your responses will re;@conﬁdential as well as your

identity, college and department. Please, elabora@&wciﬁc details during the course of

the interview. Please be candid, honest an@te in your responses.

1. How can you describe the lét};@iewed Social Studies curriculum?

2. Please, describe the@d( performance of Social Studies lecturers in your
department. QQ\

3. What is.tg&el of acceptability of latest reviewed Social Studies curriculum by
th e(guirs in your department?

4. @t is the conditional status and availability of infrastructural facilities in the

NSocial Studies department of your institution?

5. Please, describe the leadership style that you adopt in the administration of your
department.
6. What is the level of safety of staff, students and properties in your department?
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Appendix C

Federal Republic of Nigeria,

National Commission for College of Education, Abuja.

Nigeria Certificate in Education Minimum Standards (Curriculum) for Arts and
Social Sciences Education

(2012 Edition)

Social Studies (SOS)

Course Contents (Single Major)

Course Course Title Cre@’ Status
Code &
Year 1, First Semest N
ear irst Semester . Q
SOS 111 Foundations of Social Studies § 2 C
- - - p =N N
SOS 112 Man and His Social Environment ‘ > 2 C
SOS 113 | Man and His Physical Environment \) 2 C
Q>
Year 1, Second Seme@
SOS 121 Introduction to NERDC Nathculum 2 C
SOS 122 | Nigeria as a Nation ; 1 E
SOS 123 | Origin and Nature of ]&%} 1 E
SOS 124 | Man and His ecoli@% Activities 2 C
SOS 125 | Nab and H{s vernment 2 C
\JYear I1, First Semester
SOS 211 I(’:giﬁ‘olitical Life 2 C
SOS 212 ( racticum for NERDC National Curriculum 2 C
Wéb Social Studies Research methods and Statistics 2 C
SOS 214 | Field Trip 3 C
Year I, Second Semester
SOS 221 Issues and Problems of National Development and 2 C
Modernization
SOS 222 | Citizenship Education 2 C
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SOS 223 | Social Services and Social Change in Nigeria 1 E
SOS 224 | Law Related Education 1 E
SOS 225 | Transportation and Communication 1 E
Year III, First Semester
Teaching Practice 6 C
Project 3 \C
@)
Year III, Second Semester C
ay)
SOS 211 | Nigerian Political Life ’\Z\J C
N
SOS 212 | Practicum for NERDC National Curriculum €§\) 2 C
SOS 213 | Social Studies Research methods and StatisticQ 1 2 C
N\
SOS 214 | Field Trip N/ 3 C
AT 4
Year II, Second Seme, O
(9.\

SOS 221 | Issues and Problems of Nat&@’%velopment and 2 C

Modernization . @
SOS 222 | Citizenship Educa@3 2 C

N
SOS 223 | Social Ser@n Social Change in Nigeria 1 E
AN
SOS 224 | Law Related’Education 1 E
=3\
SOS 225 ansportation and Communication 1 E
N
\9 Year III, First Semester
2

\/ Teaching Practice 6 C
Project 3 C
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Year III, Second Semester
SOS 321 | Population and Family Life Education 2 C
SOS 322 | Nigeria External Relations 2 C
SOS 323 Social Institutions 1 E
SOS 324 | Globalisation 1 E
\
B
Summary ¢ Q
NCE Year Compulsory Elective &Wotal
[N
Year One 12 Credits 3 Credits N 15 Credits
Year Two 14 Credits 3 Cred@ N 17 Credits
LA
Year Three 4 Credits 2 credifs 6 Credits
N \
Overall Total 30 Credits Gg-x’lredits 38 Credits
22\

< \4
Note: Students are to register for two e@\e only for graduation.

Minimum credits required for gra{@%,qx{:

Compulsory

Elective

Total: . &- 32 Credits
S

- . A@redits
QQ\OZ Credits

O
&
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Appendix D

Federal Republic of Nigeria,

National Commission for College of Education, Abuja.

Nigeria Certificate in Education Minimum Standards (Curriculum) for Arts and
Social Sciences Education

(2020 Edition).
Social Studies (SOS)
Social Studies (Single Major) \
O\
Course Course Title Cre@} Status
Code L
Year 1, First Semester O\
N
N

SOS 111 Foundations of Social Studies \Q 2 C
SOS 112 | Man and His Social Environment Q\J 2 C
SOS 113 | Man and His Physical Environment fb\\ 2 C

Total \i 6

Nl
A D
Year 1, &@\@%Semester
S
SOS 121 Introduction to&@Dﬁ National Curriculum for 2 C
Social sm@
AN
SOS 122 Nigerm&}ﬁaﬁon 2 C
PR W
SOS 124 anand His Economic Activities 2 C
N
O
fb\ Total 6
)
<g Year II, First Semester

SOS 211 | Nigerian Political Life 2 C

Total 2

Year II, Second Semester

287




SOS 221 | Issues and Problems of National Development and 2 C
Modernization
SOS 222 | Citizenship Education 2 C
SOS 223 | Social Services and Social Change in Nigeria 1 E
Total 6
Year III, First Semester \
™
EDU 311 | Teaching Practice 6 C
(
Year III, Second Semester &\J
N,
SOS 321 | Population and Family Life Education \\) 2 C
RN
SOS 323 | Social Institutions Q 1 2 C
N
Total N/ 4
AN
QO°
Summary O\

NCE Year Compulsory Q{DU’ Elective Total
Year One 12 Cre(.iig& N _ 12 Credits
Year Two 08 Cﬁ'dm‘ - 08 Credits

&
Year Three Q&redits - 04 Credits
QO
Overall Total \ 24 Credits - 24 Credits
Note:Stud are to register for all courses for education

Mi n%ﬁ Credits required for graduation:

Compulsory - 24 credits
Elective - Nill
Total - 24 credits
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Appendix E

Pictures of the Researcher and the HODs used for KII

Plate One: Picture o%@), Osun State College of Education, Ilesa with the

researcher.
O3

O
&
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Plate Two: Picture of the HOD, .{&S arin College of Education, Omu-Ijebu, Ogun
State with the researcher é

N
R
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Plate Three: Picture of the HOD:{Q' e of Education, Ila-Orangun, Osun State with

the researcher
&
. $Q
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Plate Four: Picture of the HOD, F e@ollege of Education, Abeokuta with the

- &
R
O3
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Plate Fiveécture of the HOD, Osun State College of Education, Ilesa wit the researcher

\*
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ii.
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Vil.

1.
1l

iii.
1v.

V.
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1il.

Bio-data
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E-mail/GSM Number: Iyiadeadebusuyi@gmail.com/
07032369245 *

Permanent Home Address 4, Toyosi Adeleye Street, jS rea,

Mabolaje, Oyo.
Name and Address of Next of Kin Mrs Folakemi, C.
4, Toyosi Adel

Mabolaje, O

Educational Institutions Attended with Dates 0

Olabisi Onanbanjo University, Ago-Iwoye, Ogu@te.
Ladoke Akintola University of Technology, O@omoso.
Olabisi Onanbanjo University, Ago-Iwoy; n State.
Osun State College of Education, Ilesa
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St. John’s Anglican Prlmart%Q Ikinyinwa

Academic and Profeﬁ?ﬂal Qualifications with Dates

M.Ed. Social @\
ICT (Data Processing)
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Nigeria Certificate in Education
Schogl Leaving Testimonial

1. @onal Junior School Certificate
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Work Experiences with Date
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1988-1990
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2012
2011
2006
1998
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1999-2000
2000-2002
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iv.  Ogun State Teaching Service Commission, (TESCOM)

(Teaching Staft). 2006-2007
v. Academic Staff, Department of Social Studies, School of

Secondary Education, (Arts and Social Sciences Programmes),

Federal College of Education (Special), Oyo, Oyo State, Nigeria. 2008 till date

D. Awards and Fellowships
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achievement in the field of human endeavour, d on and commitment to efficient and
having demonstrated the virtues of pr@{@a excellence and selfless service to
humanity and national development.

E. Membership of Academlc ﬁlonal Bodies
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V. Institute GQ licy Management Development (IPMD)

VL Co& f Education Academic Staff Union (COEASU)
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Major Conferences Attended with Dates QO
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