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Abstract

In recent years, there seems to be a noticeable concern regarding the job performance of
principals in public senior secondary schools in Lagos State. This is evident in poor
management practices, reduced parental satisfaction, decreased teacher morale, poor job
satisfaction, negative reputation and perception and so on. Factors contributing to these
challenges could be inadequate training of school principals, high administrative burden,
burnout and stress, among others. Previous studies have highlighted numerous factors
causing the aforesaid problems in other states, but work has not been done spetifically,
addressing this issue within the context of public senior secondary schools in La te. To
fill this gap, this study aims to investigate the influence of training ent and
information communication technology use on senior secondary schoOl cipals job
performance in Lagos State. A descriptive research design of the supfy was used to
guide the study. The population consists of all 323 principals in I1e, senior secondary
schools in Lagos State. An Intact sampling technique and a se loped questionnaire
(PJPQ) for principals was utilised. The findings revealed that th&% of job performance of
senior secondary school principals in Lagos State is high .19); the level of training
assessment of senior secondary school principals in Lag s high( x=3.07); the level of
ICT use among principals in senior secondary school io&os State is high( x=3.07); the
combined influence of training assessment and ICT . isethas a significant influence on job
performance of senior secondary school princi (Gl Lagos State(Adj. R? =0.987) and
(F2,275=10271.187; p< 0.05); technology integrati emonstrates the strongest influence on
principals job performance ($=0.640, t=185. < 0.05). Based on these findings, it was
recommended among others that schools,sheuld invest in ongoing ICT training that keeps
principals abreast of emerging technalQQb.\and their applications in education.
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Chapter One

Introduction
1.1  Background to the Study

In an era characterised by rapid societal changes, evolving pedagogical paradigms, and
intricate student needs, the principal's performance seem to emerge as one e key
determinants of a school's efficacy and overall achievement. Similarly, in Qr—evolving
landscape of education, secondary schools appear to stand as cruciblésor nurturing young
minds, fostering critical thinking, and preparing students for the es of an increasingly
complex world. However, the effectiveness of these insti seems contingent upon the
performance of the school principal who wields thefewer to shape the school's culture,

policies, and overall trajectory. Therefore, an il}a& study on principals' job performance

in the success of secondary schools cannot B\\Qrstated.

Job performance refers to an @s ability to successfully complete tasks and

responsibilities assigned td{h&@job role, measuring their proficiency in meeting or
exceeding performanc%%ctations set by their employer!. It reflects the level of
competence a \ an employee demonstrates while performing their duties and
encompassesoth task-oriented performance and the willingness to engage in discretionary
or e{/a@ behaviours. Job performance is a quantitative and qualitative assessment of an
employee's work output and contributions to the organisation, and it involves the
demonstration of key competencies and behaviours that align with the organisation's values
and mission?. Moreover, job performance is an ongoing evaluation of an employee's growth,

development, and improvement over time, making it a crucial factor in determining their



eligibility for promotions and career advancement®. It directly impacts an employee's job
satisfaction and overall job engagement, and it is often assessed through performance
evaluations and feedback from supervisors, peers, and subordinates. In essence, job
performance is a dynamic and multifaceted concept that requires continuous monitoring and
improvement to achieve organisational success and build a strong and cohesive team within
diverse organisations, especially the school*. In the context of secondary schoo &al job
performance refers to the effectiveness, competency, and leadership exhibit€d by school
principals in fulfilling their roles and responsibilities within an e@nal institution. It
encompasses a wide array of qualities, actions, and outcomes_that, contribute to the overall

success of a school, its students, and the broader commur@ rves.

Issues concerning job performance, particularly @f secondary school principals, have
been a prominent topic of discussion b\\&mic circles and gatherings within the
educational system, particularly in SE@' schools. The significance of principals stems

from their critical role in achievi &ducational goals and objectives. They serve as academic

leaders, responsible for @ng daily operations and establishing educational objectives to

foster a positive learhing”environment®. Additionally, as administrative heads, principals
[ ]
supervise teach@d staff, ensuring compliance with district policies and regulations. Their
responsibii also encompass maintaining discipline by enforcing rules and addressing
beha}&pral concerns. Moreover, they actively engage as community liaisons, collaborating
with parents, local organisations, and other stakeholders to create a supportive educational
setting. Principals play a fundamental role in budget management, allocating funds for school
resources, programmes, and initiatives. They advocate for students' welfare, ensuring access

to quality education and support services. Furthermore, they coordinate professional



development programmes for teachers and staff, promoting continuous growth and training
opportunities. Collaborating with teachers and curriculum specialists, principals actively
contribute to curriculum planning and implementation. In emergencies or crises, they assume
the role of crisis managers, implementing safety protocols to safeguard students and staff.
The multitude of responsibilities undertaken by principals is integral to steerin qhools

towards excellence and success in their educational journey. Consequently, rificipals

who demonstrate high performance will find it easy to fulfill their responsibiliti

To expatiate further, school principals with high job performa eems to possess a
remarkable set of characteristics and qualities that empowe@n to lead and manage their
schools effectively, their visionary leadership instills a@@sense of direction, inspiring the
entire school community to work towards shared@%. Through effective communication,
they not only listen attentively, but also a@te their ideas persuasively. Collaborative in
nature, these principals create incluﬂ'@ool cultures, valuing input from teachers, staff,
parents, and students. Their en%&nal intelligence enables them to empathise with and
understand the needs of,0 urthermore they excel in decision-making, using data to
inform their choices gaddressmg challenges with a problem-solving mindset. These
leaders prlorltl@tmctlonal excellence, providing guidance and support to teachers in
enhancin teaching practises. Fostering a positive and safe school climate, they build
stror%&iltionships with all stakeholders and advocate for the school's needs. With a focus
on accountability and continuous improvement, they manage resources efficiently and adapt

to changes in the educational landscape. Overall, these principals exemplify excellence in

educational leadership, paving the way for successful school environments. Thus, in this



study, the researcher focused on time management and team collaboration as indices to

measure principals’ job performance.

Time management is the art of effectively organising and prioritising tasks to optimise
productivity while striking a balance between work and personal life, ensuring well-being,
and preventing burnout®. It revolves around the establishment of clear goals and ebjectives,
followed by the efficient allocation of time to work towards their acco nt®. This
process entails creating schedules and routines, eliminating time—v&ing activities, and
proactively making decisions that align with long-term aspira@er than reacting to
immediate demands®. Moreover, it encompasses strat to enhance focus and
concentration, reduce distractions, and may also inv%&egation and outsourcing when
appropriate. Time management is a continuous _]@r of self-improvement as individuals

evaluate their time utilisation, identify ar @r enhancement, and implement changes to

become increasingly efficient and ef&@ver time’.

Moreover, time managemerft Q%ndlspensable skill for school principals as they navigate
the complex world @aﬁon. With a multitude of responsibilities ranging from
administrative s&%rﬂculum management, and discipline, to handling parent and
community @tlons, effective time management is the linchpin of their success®. It aids in
setti%@’gities, delegating tasks to staff, and ensuring that meetings and daily
responsibilities are harmoniously scheduled. Beyond the immediate, principals must dedicate
time to strategic planning, goal setting, and long-term vision for the school’. It extends to
their own professional development as well as the ability to respond swiftly to unexpected

crises’. Hence, balancing this demand while maintaining open communication with all



stakeholders and supporting teachers is essential. Crucially, time management also plays a
role in preserving their well-being and achieving a healthy work-life balance, ultimately

benefiting both the principal and the entire school community!°.

Team collaboration is a dynamic process where individuals come together, pooling their
diverse skills, knowledge, and resources to jointly work towards a common 1. This
collaborative effort is marked by active engagement and interaction amon embers,
fostering a cooperative environment in which they communicate, shar@as, and contribute
their unique perspectives to solve problems or complete tasks!'. rincipals engage in
team collaboration by cultivating a cohesive educational @ronment wherein a shared
vision of academic excellence and personal growth g@e 11 actions'?. This collaborative

approach extends to providing and receiving mutu port among the school's stakeholders,

ensuring that resources are allocated effecti@ Eeneﬁt students and staff.

It involves data-driven decision-m@ where input from various team members influences
choices regarding curriculm@%’ching methods, and student interventions'’. Engaging
parents and the local cb@%ity play a crucial role in creating an inclusive and supportive
educational at ‘Q@g”. Collaboration also encompasses professional development
opportunitie@uaranteeing that teachers and staff have access to training and workshops,
ther by@oting growth in their roles'. It includes problem-solving sessions where the
principal leads the effort to find innovative solutions to educational challenges. Open
communication is vital, ensuring all stakeholders are well-informed and actively participate
in the decision-making process!?. Ultimately, the principal fosters a student-centred approach,

with all team members involved in decisions that impact the students' learning experience.



This continuous commitment to improvement is facilitated by the principal, who champions
collaboration among all stakeholders, resulting in a dynamic and ever-evolving educational

ecosystem.

However, a serious observation of the Nigerian educational system in general and secondary
schools in Lagos State to be precise, it appears that there is a concerning trend ofsdeclining
job performance among principals over the years. For instance, during t e of this
study, it was observed by the researcher while gathering data tha@gm seem to be
deficient in the necessary guidance and support from principalsto Qtively help students
succeed. Also, time management and team collaborat@of principals seem poor.
Furthermore, the leadership styles adopted by most @Q&ls seem to have resulted in a
demotivated and directionless staff, leading toé’antive school climate and reduced
collaboration. The inconsistency in discip@ policies further exacerbates the situation,
hindering the creation of a conduciv@ing environment for students. Addressing these

issues becomes crucial to en &g the school's success and providing a nurturing

environment for both s‘%@d staff.

In the light of 1@ a number of factors that seems to be responsible for the observed
low level O@inmpals’ job performance in secondary schools in Lagos State have been
iden@%ese include high workload, burnout, and inadequate support and resources,
among others. However, to the best knowledge of the researcher, few studies have been
carried out to investigate the influence of training assessment and information and
communication technology use on principals’ job performance in public senior secondary

schools in Lagos State, which leaves a gap in literature that needs to be filled.



Training is a systematic and organised process designed to impart knowledge, develop skills,
or instill specific competencies in individuals, often with the goal of improving their
performance in a particular job, task, or area of expertise. It involves a structured series of
activities, exercises, or educational experiences that are intended to enhance a person's
understanding, capabilities, or proficiency in a given subject or field. Tralnlng can take
various forms, including classroom instruction, on-the-job training, workshop 1s, e-
learning, mentoring, and more, depending on the nature of the skills orﬁgwdge being
conveyed. It is commonly used in various contexts, such a nal development,
education, sports, and workforce preparation, to equip indivi %\

the necessary tools to

excel in their roles or achieve specific goals.

K\

Training encompasses skill development, profess%@rowth, and knowledge enhancement,
all aimed at equipping principals with th @petenmes necessary to effectively lead and
manage a school'®. This contmuous‘@ of professional development ensures that they
stay current with educational be@xactlces which in turn enhances their decision-making
ability. Effective leader h@apacny building, communication proficiency, and conflict

resolution techmques re Thtegral aspects of this training, helping principals inspire and lead

their school mty while maintaining a harmonious environment!’. Furthermore,
training ers principals to make data-driven decisions, fostering evidence-based
strat% for school management'®. It also places a strong emphasis on ethical leadership,

maintaining high ethical standards that positively impact their job performance and the
overall school culture!. In sum, training for principals is a holistic approach that not only
enhances their individual capabilities but also benefits the entire educational institution they

lead. Hence, training assessment refers to the process of appraising the effectiveness and



impact of training programs or interventions on individuals, groups, or organisations. This
study will consider post-training assessment and duration as indices to measure training

assessment.

Post-training assessment refers to the evaluation or examination conducted after a training
programme or learning experience has been completed?’. Its primary purpose is tmg&ge the
effectiveness of the training and determine whether the participants have ac @?ﬁe desired
knowledge, skills, and competencies. Post-training assessments ca alg(arious forms,
including quizzes, tests, surveys, observations, interviews, or. ance evaluations?!.
These assessments help trainers and organisations identi@eas of strength and areas

needing improvement, allowing them to make informa@e;sions about the effectiveness of

the training programme and any necessary adjustn%ﬁor future training initiatives?.

Moreover, duration of training refers to t khgth of time over which a training programme
.
or learning experience is condu@‘% encompasses the total period during which
participants engage in struct tivities designed to enhance their knowledge, skills, or
competencies in a paﬂ@bject area or job function. The duration of training can vary
widely dependi g@actors such as the complexity of the subject matter, the desired
learning out@tes, the target audience, and the available resources®*. Training duration can
ran f@fq few hours for short workshops or seminars to several weeks or months for
comprehensive training programmes or courses. Some training initiatives may be conducted
in a single session, while others may be delivered over multiple sessions spread out over days,
weeks, or even months. The duration of training is an essential consideration in the design

and planning of training programmes, as it directly impacts factors such as scheduling,



resource allocation, and participant commitment®. It is important to strike a balance between
providing sufficient time for participants to acquire and internalise new knowledge and skills

while also respecting constraints such as budgetary limitations and organisational priorities®.

Information and Communication Technology (ICT), which is the second independent
variable in this study is a versatile set of technologies and tools that underpin Var1 spects
of modern life. It empowers seamless communication through platforms @Ql instant
messaging, and video conferencing while also forming the foundation Q{temet and the
World Wide Web, offering access to vast amounts of informati Qme services, and e-
commerce?’. ICT facilitates data management and analysibling efficient handling of
extensive data through databases, spreadsheets, and V'Q&ation software?®. The effective
utilisation of ICT significantly impacts principals’&rformance in the modern educational
landscape. Principals, as educational le@ should leverage ICT tools to enhance
communication within their school co@ ities. They can employ email, instant messaging,
and virtual meetings to engage v@(eachers parents, and students, fostering a collaborative
and transparent enviro dltlonally, ICT's role in education is pivotal for principals,
as it enables them to &ee virtual classrooms, monitor student progress through digital
platforms, and ens ﬁi\e smooth operation of e-learning initiatives. ICT also empowers
principalsﬂb a management and analysis, enabling them to make informed decisions based
on Mngt performance data, attendance records, and academic trends*. By utilising
databases and visualisation tools, principals can identify areas for improvement, allocate
resources effectively, and devise targeted strategies for student success®’. Furthermore, ICT
aids in administrative tasks, from managing school records to optimising schedules and

facilitating teacher-staff communication, streamlining operations, and allowing principals to



focus more on educational leadership. Therefore, the researcher focuses on technology

integration, and digital skills, as indices of ICT use.

Technology integration refers to the incorporation of various forms of technology into
different aspects of education, business, or other domains to enhance and support existing
processes, workflows, and activities®. It involves using technology tools, devices%tware,
and digital resources to facilitate learning, communication, problg ?&ng, and
productivity?!. In the context of education, technology integration typ&%y ocuses on how
to effectively use technology to enhance teaching and learning e es. This can include
integrating computers, tablets, interactive whiteboards @cational software, online
resources, and other digital tools into the curriculum. g)al is to create more engaging,
interactive, and personalised learning experienc& students, allowing them to explore
concepts in different ways and at their ow‘i@e. Effective technology integration requires
careful planning, professional devefq@ , and ongoing evaluation®?. It's not just about
using technology for the sake of%{but rather about finding ways to leverage technology to
achieve specific goals a \nce existing workflows. It involves considering factors such
as the learning objectiyes, the needs of the users, the available technology resources, and the
D"
potential challeﬁg.e}\or arriers that might arise. Technology integration can also streamline
communi , administration, data-driven decision-making, and engagement with parents

and t mmunity.

Digital skills are a multifaceted array of competencies critical for contemporary educational
leadership and optimal performance in the role of school principals. These abilities

encompass digital literacy, data management, cybersecurity awareness, and effective

10



communication through various online channels’®. At the core of these skills lies digital
literacy, which serves as the foundation, empowering individuals to proficiently use digital
devices, access information, and communicate responsibly®’. Furthermore, the suite of
information and communication technology (ICT) skills builds upon this foundation,
emphasising the adept use of digital tools such as computers and software*. Proficiency in
computer operations, including software utilisation and file management, i %tegral
component. Equally important is cybersecurity competence, as it ensures@ej otection of

digital systems and data from threats’®. Digital communication sl@p y a pivotal role,

covering the art of conveying messages effectively through 6&1 social media, and video

conferencing?®. Q

Additionally, expertise in data management emp@ s the secure collection, organisation,

and analysis of data. Social media savv&@esents a niche within these competencies,

highlighting the strategic use of onlh@ forms®. Coding and programming skills enable

the creation and maintenance of (@é?solutions, while digital marketing expertise centres on
.

online promotional straté@/[oreover, digital problem-solving abilities ensure the swift

resolution of technic§iss es. All of these interwoven competencies equip individuals to not

only navigate @Ve in the digital age while serving as effective educational leaders.

Digi&l/@ exert a profound influence on the job performance of principals by enhancing
their decision-making capabilities, streamlining administrative processes, and facilitating
more effective communication with staff, students, and parents®’. Through data management
and cybersecurity awareness, these leaders can secure sensitive information, ensuring the

confidentiality and integrity of vital records. Moreover, these skills enable principals to

11



swiftly adapt to technological advances and efficiently address technical issues, minimising
disruptions. They can also use social media and digital marketing to engage students and
promote their schools, positively impacting reputation and resource allocation. In sum, these
interwoven competencies empower principals to navigate the digital age with confidence,
foster a thriving school environment, and make data-informed decisions, collectively
contributing to improved job performance and the overall success of thej Q%tional
institutions. This study therefore investigates the influence of training| and™information

communication technology use on senior secondary schools princi@b performance in

Lagos State. : %

1.2 Statement of the Problem Q 3

In recent years, there seems to be a noticgabl cern regarding the job performance of

principals in public senior secondary sch }Pa Lagos State. This concern seems to manifest
.

through various challenges such {ﬁ%eclining academic performance, poor management

practices, reduced parental® &%ction, decreased teacher morale and job satisfaction,

negative reputation ands@%tion, poor innovation and adaptation, and poor school climate

and culture, as @by the researcher. A potential underlying factor contributing to these
1

challenges @

adm'nisé‘b@ burden, burnout and stress, inadequate resource management, inadequate team

e inadequate training and development for school principals, high

building, and poor leadership skills. Previous studies have highlighted numerous factors
causing the aforesaid problems in other states*®3*4°, However, much work has not been done,
specifically, addressing this issue within the context of public senior secondary schools in

Lagos State. To fill this gap, this study aims to investigate the influence of training

12



assessment and information communication technology use on senior secondary school

principals job performance in Lagos State.

1.2

Aim and Objectives of the Study

3

The aim of the study was to investigate the influence of training and 'Ltion and

communication technology use on senior secondary school principal§®\job performance in

Lagos State. The objectives of the study were to: %

ii.

1il.

1v.

identify the level of principals job performa ime management and team
collaboration) in public senior secondary s w@ Lagos State.
assess the level of training assessme %&t—training assessment and duration of
training) among principals in pub§>hlor secondary schools in Lagos State.

.
identify the level of ini@ﬁon communication technology use (technology
integration and digiﬁ@% among principals in public senior secondary schools in
Lagos State. Q
examin %}bined influence of training assessment (post-training assessment and

dura@ of training) and information communication technology use (technology

V&aﬁon and digital skills) on public senior secondary schools principals job

performance (time management and team collaboration) in Lagos State.
ascertain the relative influence of training assessment and information
communication technology use on public senior secondary schools principals job

performance in Lagos State.

13



1.4 Research Questions
1. What is the level of principals job performance (time management and team
collaboration) in public senior secondary schools in Lagos State?
2. What is the level of training assessment (post-training assessment and tion of
training) among principals public senior secondary schools in Lagos
3. What is the level of information communication technol&éué (technology

integration and digital skills) among principals in public,se econdary schools in

Lagos State? 0
1.5 Hypotheses Q 3
Hol: There will be no significant combine inf@:;ce of training assessment (post-training
assessment and duration of training) }information communication technology use
[ ]

(technology integration and digital $kills) on public senior secondary schools principals job

performance (time manage team collaboration) in Lagos State.

Ho2: There will be @ﬁcant relative influence of training assessment and information

[ ]
communicatio@-no ogy use on public senior secondary schools principals job

performamb agos State.

1.6 Significance of the Study

The outcomes of this research will be made available through a respected academic journal
and shared with individuals involved in education. This will furnish policymakers with a

thorough understanding of training for principals and the utilisation of information and
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communication technology (ICT). These insights will enable policymakers to establish
effective guidelines aimed at enhancing and upholding superior levels of job performance,

specifically in public senior secondary schools in Lagos State.

Furthermore, the principals in public senior secondary schools in Lagos State, will gain
valuable perspectives from this investigation, aiding them in comprehending l-b&‘actors
leading to subpar job performance. This information will assist them in ltactics to

amplify job performance, job dedication, and job contentment. /\

The advantages of this study also incorporate teachers and p:h%ff members, affording
them a platform to voice concerns that influence princi 0b performance. Additionally,

students will encounter positive effects as th f@s of this research will motivate

principals to invest more energy into their eQuE

N\

On a larger scale, society will reap cb@?ble benefits from applying the insights garnered

from this study. These understan@s will guide the accomplishment and perpetuation of job

performance, thereby c%@g to the progress and advancement of the nation.

The study itsel ®ome an integral part of the empirical literature, serving as a point of
reference fo@mre researchers who are interested in topics such as training, ICT utilisation,
and ri@s‘ job performance. It will also be a valuable resource for those aiming to
replicate the study in various geographical areas. Ultimately, this study will hold immense

significance for future researchers, augmenting the existing body of academic literature.

1.7 Scope of the Study
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This study was delimited geographically and contextually. Contextually, this investigation is
circumscribed to a comprehensive examination of principals' job performance within Public
Senior Secondary Schools and its intricate relationship with two critical factors: training
assessment and the utilisation of Information and Communication Technology (ICT). The
indices of training assessment that have been meticulously considered for this research
comprise the domains of post-training assessment and duration of training, Qhe ore,
within the purview of ICT use, this study delves into the dimensio@gtechnology

integration and digital skills. Q

Geographically, the study was delimited to public Senior Se@ary Schools in Lagos State.
Lagos State is situated in the southwestern region of Ni ergalong the Gulf of Guinea coast.
It is bordered by Ogun State to the north and eas@% tlantic Ocean to the south, and the
Republic of Benin to the west. Lagos Stat@ smallest state in Nigeria in terms of land
area but is the most populous and econgiiidally significant due to its status as the commercial
and financial hub of Nigeria. T}Q’{g%cape of Lagos includes a mix of urban areas, with
high-rise buildings, comm@distﬂcts, and residential neighborhoods, as well as rural
areas with pockets o &ulture and smaller communities. As at the time this study was

carried out, Lagosé'(e as 323 principals in the 323 public senior secondary schools.

1.8 Lin@§of the Study

The substantial workload and extensive administrative duties of school principals in Lagos
State influenced their willingness to participate in the study. Additionally, the heavy traffic in

Lagos State impeded the mobility of the researcher and research assistants. Moreover, the
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increased cost and scarcity of fuel presented significant challenges in reaching many of the

schools. Despite these limitations, the study's findings are considered to be valid.

1.9 Operational Definition of Terms
The following terms are defined as they are used in the study. OQ\
Principal: Male or female individual who is an educational lead&agﬁ/ administrator

responsible for overseeing the daily operations, management,_a rall functioning of

public senior secondary schools in Lagos State. 0

Q

Principals Job performance: This is the levelfb mpetence and skill a principal
demonstrates while performing his/her duties i lic senior secondary schools in Lagos
State. The indicators of principals’ ] ormance considered in this study are time

management and team collaboratio Co\

Time management is t e@ effectively organising and prioritising tasks to optimise
productivity whlle s%n a balance between work and personal life, ensuring well-being,

and preventlng ut in public senior secondary schools in Lagos State.

Team c@)ratwn is a dynamic process where individuals come together, pooling their
diverse skills, knowledge, and resources to jointly work towards a common goal in public

senior secondary schools in Lagos State.
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Training Assessment: This refers to the process of assessing the effectiveness and impact of
training programs or interventions on principals in public senior secondary schools in Lagos

State. The indices considered in this study are post training assessment and duration.

Post-training assessment refers to the appraisal conducted after a training programme or

learning experience has been completed in public senior secondary schools in Lages%te.

Duration of training refers to the length of time over which a training prog@ or learning

experience is conducted in public senior secondary schools in Lagos@

ICT Use: Information and Communication Technology use 1nvolves the usage of
versatile set of technologies and tools that underp1 Qus aspects of modern life. It
empowers seamless communication through pla@ like email, instant messaging, and
video conferencing while also forming th ’gtion of the internet and the World Wide
Web, offering access to vast amourt@nformation, online services, and e-commerce in

public senior secondary schools@\Lagos State. The indices considered in this study are

technology integration %@% skills.

Technology m(g@ refers to the incorporation of various forms of technology into

different aspeets of secondary schools to enhance and support existing processes, workflows,

and @’gm public senior secondary schools in Lagos State.

Digital skills are a multifaceted array of competencies critical for contemporary educational
leadership and optimal performance in the role of school principals in public senior

secondary schools in Lagos State.
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2.1.1 Job Performance

Job performance constitutes a complex and multifaceted notion encapsulating the observable
conduct, deeds, and results of personnel within an institution. It can be described as the
degree to which an employee proficiently executes their job-related responsibilities, thereby
making contributions towards the overarching objectives and aims of the instit%l. Job
performance encompasses both quantitative and qualitative facets of an en@ 's input,
considering elements such as competence in tasks, adaptability, proacth%eg,/and alignment
with the organisation's core values and mission?. It signifies t th utilisation of an
employee's skills, knowledge, and capabilities to attain desi@esults and fulfil job-related
criteria established by the institution®. Ultimately, job g&ance stands as a pivotal gauge
of an employee's efficiency in furthering the (b\ph, competitiveness, and strategic
aspirations of their organisation, rendering\\@%ocal point in the field of organisational
psychology and management*. Job performance encompasses the effectiveness with which
employees fulfil their roles andécp?nsibilities? This multifaceted concept is shaped by
various factors, includin @Vidual's skills, motivation, work environment, and overall
well-being®. Clear ¢ ication of expectations, coupled with regular feedback, helps
.
measure job p@ﬁe through objective metrics, supervisor evaluations, and 360-degree
feedback® enhance performance, organisations invest in training and development,

reco?h&nd reward outstanding contributions, and prioritise employee health and wellness.

Employees who consistently achieve high job performance possess a diverse set of attributes
that collectively define their effectiveness in the workplace. They are the bedrock of
reliability, unfailingly meeting deadlines and carrying out their duties with unwavering

commitment’. Their strong work ethic propels them to go above and beyond, embracing
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change with adaptability and seizing opportunities with initiative®. Attention to detail is a
hallmark, ensuring that their work is consistently precise and error-free®. These high-
performing individuals excel in time management, enabling them to navigate their workload
efficiently’. Their communication skills foster collaboration and minimise misunderstandings,
while their problem-solving abilities showcase their capacity to analyse complex issues® '°.
Self-motivated and goal-oriented, they continually set and achieve personal a Q%sional
milestones, further elevating their performance. Adept at both teamwork and legdership, they
contribute positively to group dynamics and inspire their collea@ » High performers
maintain professionalism and ethical behaviour in all in @s and often prioritise
customer satisfaction when relevant. Committed to c Qs learning, they resiliently
handle challenges and setbacks, consistently deliver %%rable results, and possess the skills
to resolve conflicts constructively!?. In some ; strategic thinking guides their actions,
considering the long-term impact of thet Emsions”. Collectively, these attributes define
.

high job performance, making thes:ﬂ\@;\ﬁz)yees invaluable contributors to their organisations
and champions of a culture o@gﬁnce.

Job performance repre&%?multifaceted terrain riddled with obstacles that can impede an
employee's abilj @fel in their position. The presence of heavy workloads and stringent
deadlines may, give rise to stress and burnout, while the perpetual quest for achieving work-
life bal@ can exert a significant toll on an individual's performance capabilities's.
Additionally, the scarcity of resources, inadequate training, and conflicts within the
workplace can further complicate the quest for sustained job excellence!®. Health-related
concerns, job instability, and a shortage of motivation can likewise cast a shadow over an

employee's potential'®. Furthermore, grappling with technological transformations and
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adapting to the dynamics of remote work have emerged as contemporary challenges. In order
to enhance job performance, organisations must confront these hurdles head-on by providing
support, acknowledging achievements, facilitating transparent communication, fostering skill

enhancement opportunities, and nurturing an environment that promotes positivity and

Principals’ job performance encompasses a multifaceted role 6‘[&\t0 the effective

inclusivity'.

2.1.2 Principals’ Job Performance

functioning of a school. It involves the art of leadership and ment, where a school
principal serves as the linchpin, orchestrating the daily s and nurturing a positive
school climate that fosters student success'®. Their pr@y duty is to envision the school's
future, establish clear objectives, and guide pb@(?titution towards achieving academic
excellence'>. A successful principal demo\&es competence in instructional leadership,
administrative acumen, and the abi]ét%\sﬁ,\ltivate a supportive school community'6. They
navigate the educational langis@ith resourcefulness, make sound decisions, and execute
policies that enhance t%@tional journey of students. Ethical and moral leadership are

paramount, as the&sﬁtﬂl a culture of integrity, fairness, and accountability within the

school'®. 60
O

Thep{/ al's role extends to managing a diverse array of stakeholders, including teachers,
students, parents, and the broader community, all of whom play a pivotal role in achieving
educational goals'’. Measurement of their effectiveness is often tied to student achievement,
teacher satisfaction, and the overall climate and culture of the school'’”. The principal's

adaptability to changing educational dynamics, such as technology integration and innovative
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teaching methods, is essential for staying relevant'®. Creating a safe and inclusive learning
environment that caters to the diverse needs of students is another key aspect of their job
performance'®. They also champion professional development opportunities for staff, foster
collaboration, and base decision-making on data-driven insights. Effective communication,

both within the school and with external stakeholders, is a cornerstone of their role?°,

A
Furthermore, principals are entrusted with attracting and retaining high-qu @%hers and
providing the necessary support and resources to empower them. They sggadept at crisis
management, handling emergencies, and resolving conflicts the school?!. Their
leadership should align school goals with district and educational standards and
policies??. In evaluating their job performance, princi& ¢ expected to cultivate positive
relationships with teachers, parents, and comm@aﬂners, all working collectively to
support student success. Accountability i@ntral theme, with the principal instilling a
sense of responsibility among all sta @ers for achieving educational objectives. Social

justice, equity, and inclusivity ar@a—negotiable principles in their leadership?.

N\
Principals provide timé@?constructive feedback to teachers, nurturing their professional
growth?*. Stayi g\’ﬁtﬁ%ﬂed about educational research and best practices is essential to
making wel&formed decisions®. Principals set the tone for a school culture that values
diveS\it/ motes respect, and ignites a passion for learning in students. Prevention is as
crucial as crisis management, with principals proactively addressing issues and building a
resilient school community. Advocacy for the school's needs within the broader educational
system and community is part of their purview?®. Visionary leadership guides them, setting

long-term goals and inspiring others to pursue them. Utilising assessment data for
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instructional improvements and promoting a culture of continuous improvement are
hallmarks of their performance?’. Legal and ethical challenges in education require adept
navigation to ensure compliance with laws and regulations. In essence, principal job

performance is a dynamic and ever-evolving role that demands adaptability, resilience, and

2.1.2.1 Time Management QQ

Time management is the art of effectively prioritising and organisin@ to make the most

an unwavering focus on the well-being and success of every student.

of available time?®. It involves allocating finite time resources,to specific activities in order to
achieve maximum productivity while setting and workin rds one's goals. This practice
is crucial for balancing work, personal life, and lei %Qit demands systematic control and
optimisation of time?’. Time management_is than just a skill; it's a discipline that
involves planning, scheduling, and exec&}tasks to improve efficiency and productivity?®.
.
It's about making informed decisio@rdmg the investment of your time, identifying time-
wasting habits, and replacing@vith productive behaviors*’. This practice emphasises the

importance of setting b@ies, saying no when necessary, and protecting your time. In

essence, time n&%m is the systematic allocation of time to ensure that all critical tasks

are addresseﬁf iciently and that short-term and long-term goals are in balance, even in the
face of @fgected changes. It's a holistic approach to organising, scheduling, and reflecting,

all aimed at optimising the use of the 24 hours available each day.

Effective principal performance in terms of time management is characterised by a series of
interconnected strategies and practices. Principals begin by setting clear priorities and

establishing measurable goals that guide their actions. They meticulously plan their days,
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weeks, and months, using tools like calendars and to-do lists to allocate time efficiently.
Delegation plays a pivotal role, allowing them to distribute responsibilities among their
administrative team and staff, freeing up time for strategic leadership activities’!. Time-
blocking techniques help minimise distractions and ensure that critical tasks receive the
attention they deserve?2. Technology tools, such as digital calendars and project management
software, assist in this endeavor. Flexibility is key, as educational se an be
unpredictable, necessitating adjustments to schedules and priorities when @nexpected events
occur®. Principals also focus on avoiding time waste, such as@%sive meetings or
distractions, to maximise productivity. Open and effective c 1Cation is vital, ensuring
that the team and stakeholders understand the principal Qles and time constraints. In
addition to these professional aspects, maintaining,a h@y work-life balance is essential for

long-term effectiveness and preventing burno ntinuous evaluation and adjustment of

time management strategies round ou@approach, ensuring ongoing improvement in

principal performance. KC)\

Time management en s a variety of methods and techniques, each with its own
unique approach to o img productivity and organization. Traditional time management
relies on sche@%to do lists, while priority-based systems categorise tasks based on
urgency portance®*. The Getting Things Done (GTD) method emphasises capturing,
orgaM, and processing tasks, and the Pomodoro Technique promotes focus through
timed intervals and breaks®> 3¢, Time blocking provides structure by allocating specific
blocks of time to tasks, and the "Eat the Frog" approach advocates tackling challenging tasks
first’2. Time management can be personalised further with the use of time management apps

and software. Agile time management borrows from project management principles, while
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energy management optimises tasks around energy levels®’. Batch processing groups similar

tasks, and the time-blocking calendar combines scheduling and task allocation. Zen to Done

simplifies the process, and autopilot time management relies on habit formation?®. The 80/20

Principle identifies critical tasks, and it's common for individuals to blend elements from

different methods to create a personalised system that aligns with their unique Sls and
R

(O

2.1.2.2 Team Collaboration /\

goals.

O
Team collaboration is a dynamic and essential process that uni e@viduals within a group,
encouraging them to combine their unique skills, knoe, and resources to achieve a
shared goal or complete a common project®. 1 tkb% on open communication, mutual
support, and the exchange of ideas, creating an onment where diverse perspectives and
expertise are harnessed to enhance decisi&ix&m?ing and problem-solving. In this cooperative
.
effort, team members coordinate ta@ponsibilities, and resources, preventing duplication
of effort and optimising eﬂ?\ck%y“o. Clear goals and objectives, along with effective
leadership, guide the %%vards a unified vision, while a culture of trust, respect, and
accountability %ffective collaboration*!. It's a celebration of interdependence, the

belief that Bco lective effort is more powerful than the sum of its parts, and the

com% to quality and continuous improvement in achieving shared outcomes.

Effective team collaboration is characterised by a clear sense of purpose and well-defined
goals, which guide the collective effort of a diverse group of individuals, each contributing
their own unique skills and perspectives. Open and honest communication fosters trust

among team members, enabling them to share ideas, ask questions, and provide feedback*?.
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Clearly defined roles and responsibilities, along with established decision-making processes,
prevent confusion and keep the team on track®’. Accountability ensures that each team
member upholds their commitments*. Adaptability to changing circumstances, effective
conflict resolution, and efficient time management are key aspects of a successful
collaborative effort*>. Recognition, rewards, and a commitment to delivering high-quality
work further motivate the team*®. Feedback loops, a dedication to continuous 'Q&ment,
and the use of clear communication channels support the team's ongoing succesS? Inclusivity,
respect, and access to necessary resources are essential, while cele chievements and
maintaining a culture of continuous learning contribute 6 cohesive and effective

collaborative team environment. Q

QO

Team collaboration offers a myriad of advantages@ oster creativity and innovation, drive
productivity, and improve decision- mak1 collaborative settings, knowledge sharing

becomes a natural by product, allom@%n members to draw from each other's expertise

S

effective problem-solvi e open communication, interpersonal growth, and conflict

and continuously expand thelr The collective intelligence of a team can yield more
resolution skills are h in the process. This not only increases employee engagement but
also optlmlses®1rce utilisation and mitigates risks through early identification and
resolutio ermore, the diverse perspectives and holistic approaches engendered by
team}l&to higher-quality outcomes, often surpassing what individual efforts could achieve.
Ultimately, team collaboration embodies the synergy of combined efforts, enabling
adaptability, professional development, and a sense of achievement that benefits individuals
and organisations alike while enhancing customer satisfaction, fostering networking

opportunities, and reducing employee turnover.
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2.1.3 Training Assessement

Training is a multifaceted and systematic process that plays a pivotal role in human
development and organisational success. It involves the deliberate and structured instruction
of individuals to facilitate their learning and skill development in specific areas of knowledge,

abilities, and competencies*®.

This educational endeavour is meticulously designed to
empower individuals to perform more effectively and efficiently within th: '\'@s, tasks, or
responsibilities. Through training, individuals embark on a jo@y of continuous
improvement, actively acquiring new information and expertis gge the gap between
their current capabilities and the desired level of performanThe essence of training lies
in its dual approach of both education and pract'@@perience. It encompasses the
intentional effort to transmit relevant knowledge,@ﬁ practical skills, and offer guidance
that leads to heightened proficiency and O@tence”. Training programmes are designed
with clear objectives and 0utcome§,®hey are structured to facilitate the systematic
acquisition of abilities. Whether @&in the realm of corporate training, academic instruction,

or personal developmen t@ltlmate aim remains to equip individuals with the necessary

tools and knowledge{&ex el in their chosen field.

A critical elglent of the training process is the provision of organised and structured learning
exp ie@ These experiences can range from formal classroom settings to on-the-job
training, workshops, e-learning, and mentorship programmes, among others’!. The choice of
methodology depends on the nature of the training and the desired learning outcomes.
Training often involves a combination of theoretical knowledge and practical application,

allowing individuals to not only understand the underlying concepts but also develop the
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skills necessary for real-world situations’?. Training goes beyond the mere transfer of
information; it embodies a continuous and dynamic cycle of education and practice. It
involves nurturing and developing an individual's capabilities and knowledge base, guiding
them towards achieving predefined goals>®. Whether it's an employee receiving training to
improve their job performance, a student pursuing academic excellence, or a professional

honing their skills to stay competitive in their field, the training process is Qte ic and

planned effort to prepare individuals for the challenges and opportunities th encounter.
Furthermore, training is not limited to a one-time event but ofte s ongoing efforts to
keep individuals updated and competent in their respe domains®*. This ongoing

professional development ensures that individuals @ adaptive and responsive to
changing industry trends and technological advar@nts. Training, in this sense, acts as a

catalyst for personal and professional groW@yntinuously shaping individuals into experts

in their chosen field>>. '©

Moreover, training nurtures Q%of employee satisfaction and engagement. It conveys the
message that their grov@u development matter, fostering job satisfaction and nurturing a
positive workp, (\@sture%. With higher job satisfaction comes increased employee
retention, asAdividuals feel valued and invested in, thereby mitigating the costly cycle of
rec itn@md turnover®. Furthermore, training is a conduit for talent development,

empowering future leaders with the skills and knowledge to advance within the organisation.

Beyond the organisational realm, training holds broader societal implications. It equips
individuals with the acumen to adapt to technological advancements, fostering innovation

and creative problem-solving®’. In the realm of customer satisfaction, trained employees are
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better poised to meet customer needs effectively, boosting loyalty and positive brand image.
It's a tool for compliance and risk management, ensuring that laws, regulations, and safety
protocols are diligently followed, thereby averting potential legal and compliance pitfalls>®.
It's also an enabler of environmental responsibility, advocating for sustainability and eco-
friendly practices and contributing to a more sustainable future. Furthermore,, training
benefits not just the individual or organisation but the community and the eco Q*a large.
By creating a skilled, employable workforce, it contributes to economic growth” and lowers
unemployment rates. This positive ripple effect strengthens the fabr@tx)ciety. In essence,
training is a dynamic force for progress, a cornerstone in e%evolving landscape of

personal and professional development, and a powerful d @ innovation, competitiveness,

3
2.1.3.1 Post Training Assessment &Q’b

and a better future for all.

Post-training assessment refers t@ evaluation conducted to assess the impact and
effectiveness of a training pt@%fne on participants and organisational goals®. It involves

gathering feedback, an@performance data, and identifying areas for improvement to

ensure that trai@tives align with organisational objectives and contribute to enhanced

performanc%

trai 'ng@ess, offering valuable insights into the effectiveness of a training programme

productivity®. Post-training assessment serves as a pivotal stage in the

and the extent to which participants have acquired the desired skills and knowledge. Its
significance lies in its ability to evaluate the tangible outcomes of the training, ensuring that
organisational objectives are being met and resources are being utilised effectively®!.

Through a variety of assessment methods such as quizzes, tests, surveys, and observations,
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trainers and organisations can gauge participants' comprehension, retention, and application
of the training material. One of the primary purposes of post-training assessment is to
measure the impact of the training on participants' performance and behavior®?. By assessing
participants' understanding and proficiency in applying newly acquired skills, trainers can
ascertain whether the training has successfully translated into improved job performance or
behavioural changes in the workplace®®. This aspect of assessment is essentie@fdating

the relevance and effectiveness of the training content and methodology. <

Timing is a critical consideration in post-training assessment, With=€valuations typically

conducted after participants have completed the training program$*. However, the timing may

d™he desired outcomes®. Some

vary depending on the objectives of the training
assessments may be administered immediately f@ng the training to gauge immediate

comprehension, while others may be con later to measure long-term retention and

application of knowledge and skills i?@orld scenarios.

Furthermore, post-training as@t serves as a feedback mechanism for both trainers and
participants. Trainers c&@?assessment results to identify areas of strength and weakness in
the training pro @ allowing for continuous improvement and refinement. Participants
benefit frornﬁcelving feedback on their performance, enabling them to identify areas for
further @opment and reinforcing their learning experience. Additionally, organisational

stakeholders can leverage assessment data to evaluate the return on investment (ROI) of

training initiatives and make informed decisions about future training investments®>.

2.1.3.2 Duration of Training

36



Duration, in its essence, encompasses the temporal dimension of events, processes, and
phenomena®. It is a fundamental concept that quantifies the span of time during which
something occurs or persists®®. Whether measuring the length of a film's narrative unfolding,
the time a chemical reaction takes to complete, or the lifespan of a celestial event like an
eclipse, duration provides a framework for understanding the temporal aspects of our world.
In the realm of physics, duration is crucial for measuring the time it takes &nts to
transpire. This scientific context emphasises the importance of time \as g“variable in
understanding the nature of change and motion. Similarly, in mu@ration takes on a
distinct meaning, representing the length of a musical note 6 t and contributing to the

rhythm and structure of a composition. Q

Q

Finance employs the concept of duration to assess@ nsitivity of bond prices to changes in
interest rates. Here, duration serves as a mex\@e of risk and return, influencing investment
decisions in the dynamic world of fifiaficia\markets. In contrast, the philosophical discourse
on duration delves into question@out the nature of time and existence, exploring concepts
L ]
like the continuity and 'S@Snuity of temporal experience®’. In everyday life, duration is
omnipresent. It characteriS€s the time a person spends at a job, the longevity of a project, or
[ ]
the persistence @nental state®®. In the medical field, duration is integral to understanding
the time 1 for medications to produce their effects or for a treatment regimen to yield

resuﬁ\%thermore, the concept extends to areas like sports, where the duration of a game or

match dictates the unfolding drama on the field.

Literature and storytelling also heavily rely on the notion of duration. The timeline of events

within a narrative unfolds over a specific duration, creating a sense of pacing and rhythm.
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Similarly, the historical duration of eras and periods shapes our understanding of the
evolution of societies and civilizations. In essence, duration is a versatile and indispensable
concept, weaving its way through diverse disciplines and aspects of human experience. It
serves as a metric, a parameter, and a philosophical pondering, encapsulating the ever-
flowing river of time that defines our reality. Whether measured in seconds or aeons,

duration is a fundamental building block in our comprehension of the 1ntrlcac1ef Q}q ence.

In the context of training, duration refers to the length of time dedicate@(séciﬁc learning
activity, programme, or regimen. This temporal dimension is i factor in designing
effective training strategies and assessing the impact @raining on individuals or
organisations. The duration of training programmes ca& idely, depending on the goals,
complexity, and nature of the subject matter. @duration training sessions, such as
workshops or seminars, might focus on 1ng specific skills or knowledge within a
condensed timeframe. These sessio@ often designed to be concise and targeted,
accommodating the busy sche@s of participants while delivering valuable insights.
Conversely, long-durati % g programmes, such as professional development courses or
certification prograr%s may span weeks, months, or even years. These comprehensive
programmes a1Q>prov1de a thorough understanding of a subject, allowing participants to
acquire level of expertise or mastery. Longer durations enable more in-depth

explotation, practice, and reinforcement of concepts.

The duration of individual training sessions within a programme is also a crucial
consideration. Balancing the optimal duration of a session is essential to maintaining

participant engagement and preventing cognitive fatigue®®. Training sessions that are too
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short may not cover the necessary content, while overly lengthy sessions can lead to
diminished focus and retention. Moreover, the concept of duration extends beyond the
training sessions themselves. It encompasses the entire training lifecycle, from the planning
and development stages to implementation, evaluation, and follow-up. Understanding the
duration of each phase allows trainers and organisations to allocate resources effectively,
track progress, and make informed adjustments to enhance the overall trainin Q%ece. In
summary, duration in the context of training is a multifaceted concept that iffluences the
effectiveness, efficiency, and overall impact of learning initiatives. \@h designing a brief

workshop or a comprehensive training programme, conside'ﬁ‘!\;e 'appropriate duration is

essential for achieving desired outcomes and maximising ‘Q ing experience.

2.1.4 Information Communication Technolog&

Information and communication technolo %T) use in schools refers to the integration of
.
digital tools and technologies suc&ﬁs\eomputers, tablets, and interactive whiteboards into
educational settings to facih@%ching and learning’®. It encompasses the utilisation of
software applications,\%% resources, and the internet to enhance the exchange of
information, id S’\S"%nowledge among students, teachers, and administrators’. It involves
the deployr@ of electronic devices and communication networks to support various
edura\ti/@ctivities, including research, data analysis, and collaborative projects within the
school environment’!. ICT use in schools also encompasses the development and
implementation of e-learning platforms, virtual classrooms, and digital educational content to

supplement traditional teaching methods’. It includes the adoption of multimedia elements
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like videos, animations, and interactive simulations to create engaging and interactive

learning experiences for students.

ICT use in schools encompasses the management and storage of educational data, including
student records, grades, and assessment results, through digital systems and databases’. It
involves the integration of communication tools such as email, messaging apps video
conferencing to facilitate real-time communication and collaboration b l@] teachers,
students, and parents’. ICT use in schools extends to the develop tg{igital literacy
skills, teaching students how to navigate and critically evaluat nformation and use
technology responsibly. It includes the use of learnin ement systems (LMS) to
organise and deliver course content, assignments, and@s ments in a digital format. ICT
use in schools also encompasses the application o tive technologies to support students

with disabilities, ensuring equitable acces&@ucationm. It involves the implementation of

online assessment tools and digital tesi\ﬁ& atforms to streamline the evaluation and grading
processes. %\

N\
ICT use in schools p@@gthe concept of "flipped classrooms," where students access
instructional mt/@nline at their own pace and use classroom time for active learning
and discuss@ . It encompasses the use of educational software and apps tailored to
spec'fq/@%cts or learning objectives to enhance students' understanding and retention of
academic content. ICT use in schools includes the adoption of data-driven decision-making
processes, where teachers analyse student performance data to tailor instruction and support

individualised learning’®. It involves cybersecurity measures and digital safety education to
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protect students and school systems from online threats and promote responsible digital

citizenship.

ICT use in schools involves the integration of online collaborative tools and platforms to
encourage teamwork and project-based learning among students. It encompasses the
implementation of distance learning programmes, allowing students to access ed%ltional
resources and participate in classes remotely, especially during unforeseen ci @%nces like
pandemics”’. ICT use in schools includes the adoption of gan&g( elements in
educational software to make learning more engaging and intetac Qencouraging student
motivation and participation. It involves the creation and mance of school websites and
portals to provide information, updates, and resource%s dents, parents, and the broader
school community. ICT use in schools can alséfgér to the deployment of interactive
response systems (clickers) in classrooms, b@ng teachers to gather real-time feedback and

assess students' understanding of the@ ial. It encompasses the incorporation of coding

and programming education in@he curriculum to enhance computational thinking and

problem-solving skillsm.gQ\

ICT wuse in sc tx@udes the adoption of cloud computing solutions for data storage,
collaboratio@n seamless access to resources from various devices”™. It involves the
trai 'ng@%achers in digital pedagogy and ICT skills to effectively incorporate technology
into their teaching methods. ICT use in schools also encompasses the development of
personalised learning paths where students can choose their own educational resources and
pace of learning. It involves the implementation of data analytics and artificial intelligence to

identify trends in student performance and provide early interventions when needed. ICT use
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in schools can refer to the promotion of open educational resources (OER) and the sharing of
educational content freely available online to reduce costs and expand access to quality

education®,
2.1.4.1 Technology Integration

Technology Integration in schools signifies a dynamic approach, encompassin Q%mless
assimilation of an array of digital tools, devices, and software into the realm of tcaching and
learning®!. Its overarching purpose is to elevate educational outcom@enrich the overall
academic experience of students®!. This integration isn't h, %106 but rather a well-
thought-out, deliberate, and strategic endeavor that hahe potential of technology
resources and digital content to bolster and tm@le horizons of students' learning
experiences. At its core, this concept involyes nscious infusion of technology into the
instructional process. It's a method th. Xﬁmesses technology tools, applications, and
.
resources to meticulously craft an{@iver curriculum, gauge student comprehension, and

craft lessons that are not just’@ﬂive but also engaging and interactive®. In essence, it's a

fusion of traditional teak@%ethodologies with cutting-edge digital technologies®?.

Educational T<ch® Integration embodies a vision where technology becomes an

inherent p ‘b the curriculum and instructional methods®. This is a vision where students
are rh&y consumers of digital content but also adept navigators of the digital landscape,
armed with enhanced digital literacy, problem-solving abilities, and the critical thinking
prowess to navigate the ever-evolving digital realm®. Within the realm of educational
practice, Tech-Infused Teaching denotes a practice that infuses the art of teaching with the

science of technology®*. It's a transformative approach that interweaves technology into daily

42



teaching practices, kindling student engagement, fostering collaboration, and nurturing

creativity, all while catering to the diverse spectrum of learning needs®’.

Integrating Digital Tools is an educational practice that consciously deploys computers,
tablets, interactive whiteboards, and an array of digital devices to complement the traditional
pedagogical methods®. This fusion of the physical and digital worlds aims to crea% well-
rounded educational experience for the learners. Digital Learning IntegrQakes this
fusion a step further, where the adoption of online platforms, di itaﬁésources, and
interactive content crafts a learning ecosystem that's both dynamic @ersonalizedgé. It's an
environment where students embark on learning journeys ta@d%()their unique needs and
preferences®. Transformative Technology Integration is @onary paradigm shift that goes
beyond treating technology as a mere substitute%%tead, it endeavors to fundamentally
redefine the very essence of teaching and @often ushering in innovative pedagogical
practices that embrace the possibilities{\. e digital age®’. Technology-Enhanced Instruction
seeks to amplify and enrich the @éﬁg experience by utilizing technology to make it more
interactive, collaborative a@essiblegg. It aims to create a learning environment that is not

bound by traditional ¢ Qints but instead thrives on the possibilities that technology brings.

.

N

In the real ofceatn\less integration, technology seems to become an integral thread, woven
seamles o the fabric of the curriculum and the teaching and learning process. It ceases
to b%ﬂandalone entity but instead becomes an inseparable part of the educational journey.
Digital Pedagogy redefines teaching as a practice that utilizes technology as a tool for
enhancing pedagogical methods®. It is a deliberate approach to leverage technology to
improve teaching practices, engage students, and ultimately enhance learning outcomes®. In

the context of the 21st century, Technology Integration is more than a choice; it's a necessity.
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It prepares students with the skills and knowledge needed to excel in a world that is rapidly

evolving, primarily driven by technology.

Ubiquitous Technology Integration envisions a world where technology is not confined to
specific times or spaces within the educational journey®'. Instead, it's readily accessible to
students and teachers, seamlessly blending into every facet of the learning Q&rience,
whether inside or outside the classroom®'. Inclusive Technology Integratio@%c beyond
merely using technology—it's about using it in ways that cater to diverse leasfing styles and
abilities®?. It's about creating an educational environment whe @xnology acts as an
equalizer, making education accessible to all®2. Strategi@chnology Integration is a
methodical approach that involves meticulous planni&ligning technology use with
educational objectives, and ensuring that it adher%%t e highest standards®®. The ultimate
goal is to maximize the positive impact on @chievement%. In summation, Technology
Integration in schools is a multifacetes\&‘%icept, one that signifies a transformative shift in
education. It's about hamessin%{?power of technology to create a more engaging,

interactive, and inclusive @g environment that prepares students for success in the

digital age.
Q)
Digital Cu 'cug.}lntegration is a transformative practice that involves weaving digital

textboo ine resources, and multimedia content seamlessly into the curriculum®. Its aim
is to%b(er a dynamic and interactive learning experience where students engage with digital
content as an integral part of their educational journey®®. Similarly, blended Learning
represents a modern approach to technology integration that melds traditional classroom
instruction with online learning®. This blend offers students greater flexibility in accessing

and engaging with educational content, enabling them to tailor their learning experience to
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their needs and preferences. Student-Centered Technology Integration underscores the
pivotal role of technology in empowering students®®. It encourages them to assume
ownership of their learning, make informed choices, and pursue their interests. This approach

places students at the center of their educational journey, fostering a sense of autonomy and

3

Collaborative Technology Integration is a strategic use of digital too@ facilitate

responsibility.

collaborative projects and group work within the educational landscapyﬂ\ ters essential
skills such as teamwork and communication among students, ring them for the
collaborative nature of the modern workforce. Formative As@wnt Technology Integration
is the practice of using technology for ongoing ass&ent and real-time feedback?®.
Teachers leverage digital tools to tailor instructi%%individual student needs, fostering a
more personalized and effective learning Q@%en‘a One-to-One Technology Integration
involves providing each student withs\& dicated device, such as a laptop or tablet. This
approach empowers students w%o(—a'sonalized learning experiences and easy access to

digital resources, ensuring@equity and enhancing their educational journey.

Synchronous  an ynchronous Technology Integration represents the balanced
incorporati &.wal—time (synchronous) and self-paced (asynchronous) digital learning
opportu% . It accommodates diverse student learning preferences, fostering a flexible
and Mable learning environment. Professional Development for Technology Integration is
a crucial component of successful technology integration efforts'®. It focuses on training and
supporting teachers in effectively utilizing technology in their classrooms. The goal is to
ensure teachers are confident and proficient in harnessing digital tools to enhance their

teaching practices. Universal Design for Learning (UDL) Technology Integration aligns
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technology use with the principles of UDL, striving to provide multiple means of

191" This inclusive approach

engagement, representation, and expression for all students
ensures that educational technology serves the diverse needs and abilities of every learner.
Data-Driven Technology Integration leverages technology to collect, analyze, and act upon
data related to student performance'??. It enables teachers to make informed, da&driven

instructional decisions, ultimately improving teaching and learning out s. “These

definitions highlight the adaptability and potential of technology intﬁqon education,

showcasing its ability to cater to various learning needs and sugp@h erse instructional

2.1.4.2 Digital Skills Q

Digital skills refer to the proficiency and knowle@%viduals possess in utilising digital

goals.

technologies effectively!®. In today's rapi cing technological landscape, these skills
have become increasingly essential i@sonal, academic, and professional success. The
term encompasses a wide range Q‘&gal\ities, from basic competencies like using email and
word processing applicatio N %nore advanced skills such as programming, data analysis,
and digital marketingm%e crucial aspect of digital skills is basic computer literacy'®. This
includes the ab@vigate operating systems, use software applications, and understand
fundamen%@nputer functions'®. Proficiency in word processing, spreadsheet management,
and p%&ation software is essential for various tasks in academic and professional settings.
As technology continues to evolve, staying updated on the latest software and tools is crucial

for maintaining relevance and competitiveness in the digital age.

Programming and coding skills are increasingly valuable in today's job market.

Understanding languages like Python, JavaScript, or Java opens up opportunities in software
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development, web design, and other tech-related fields. Even for individuals not pursuing
careers in programming, a basic understanding of coding principles can enhance problem-
solving abilities and provide a deeper comprehension of how digital systems work!%. Data
literacy is another vital component of digital skills!?”. With the vast amount of data generated
daily, the ability to analyse, interpret, and draw insights from data sets is highly sought after.
Proficiency in data visualisation tools, statistical analysis, and data-driven de Q&aking

are crucial for professionals in fields such as business, finance, healthcare, and ffarketing.

Digital communication skills are also paramount in the modern er% bility to effectively
communicate through various digital channels, including il, social media, and video
conferencing, is essential for both personal and profess@ interactions'®. Understanding
online etiquette, managing digital identities, an%’tbsmg collaborative tools are integral
components of digital communication skﬂl@(gersecurity awareness is a critical aspect of
digital skills. With the increasing fra@ and sophistication of cyber threats, individuals
need to understand how to pro@caeir digital assets, recognise phishing attempts, and
implement best practices @ne security'!'? ¢ . This knowledge is not only relevant for

professionals in IT and cybérsecurity but is essential for everyone using digital platforms.

In the context &;c\sv'vorkforce, employers increasingly seek candidates with a broad set of
digital s&&Adaptabﬂity and a willingness to learn new technologies are highly valued
traitsxﬁntinuous learning is inherent in the digital realm, as technologies evolve rapidly and
individuals need to stay current to remain competitive in the job market. In conclusion,
digital skills are multifaceted and encompass a broad range of competencies essential for
navigating the digital age. From basic computer literacy to advanced programming, data

analysis, and cybersecurity, these skills are critical for personal, academic, and professional
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success in an increasingly digital and interconnected world. As technology continues to
advance, the importance of developing and maintaining these skills will only grow, shaping
the way individuals interact with information, communicate, and contribute to the evolving

digital landscape.

2.2 Theoretical Framework \
2.2.1 Human Capital Theory ( 0

The human capital theory offers a robust lens through which athine the intricate
dynamics of training, information and communication techa@logy (ICT) use, and the job
performance of principals in public senior secondary sch@n the Lagos Central Senatorial
District of Lagos State. Human capital theory, ass t investments in education, training,
and health contribute significantly to an individud¥s or an organisation's overall productivity
and success'!?, Firstly, when explorirlg ,t\‘ kension of training, human capital theory posits
that training represents an invest&&&in human capital. It contends that the quality and
duration of training prograni irectly impact the development of skills, knowledge, and
abilities in individuals“@%e context of the study, scrutinising the assessment of training
quality and dur, i%%omes crucial for understanding how these investments contribute to
the enhance@t of principals' human capital.

O
Seco lzthe integration of information and communication technology (ICT) and the
development of digital skills align with the tenets of human capital theory. The theory

emphasises that the acquisition of skills is fundamental to human capital development'’>,

Principals, through the integration of technology and the cultivation of digital skills, enhance
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their human capital, positioning themselves as more proficient leaders capable of leveraging

modern tools for effective school management.

As the study delves into the multifaceted realm of principals' job performance, human capital
theory underscores the significance of job-specific skills. Time management and team
collaboration, as components of job-specific skills, are vital for effective leadershipy Human
capital theory posits that such skills can be honed through training and thsition of
relevant knowledge and competencies''*. Therefore, evaluating the,Q)(p!rformance of
principals in terms of time management and team collaboration s insights into how

well they have developed and applied their human capital in ganisational context.

Moreover, the theory contends that the accumulation man capital at the individual level
contributes to organisational performance. Th%&)ved job performance by principals,
particularly in the areas of time managem?h\&d team collaboration, is likely to positively
impact the overall performance of pé)%»s nior secondary schools. The study, anchored in
human capital theory, serves Q%onduit for understanding the intricate interplay between
training, ICT use, and %@s’ job performance, offering a comprehensive framework for

analysis and intem@n of these complex relationships in the educational context of Lagos
State. 2 (_/

2.2.@10]0@ Acceptance Model (TAM)

The integration of the Technology Acceptance Model (TAM) into the study offers a
comprehensive theoretical framework for understanding the intricate dynamics at play.
Firstly, within the realm of training, TAM's focus on perceived ease of use and perceived

usefulness aligns seamlessly with the study's exploration of poor training assessment and
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duration''>. Principals' acceptance and utilisation of training programmes can be assessed by
considering whether they perceive these initiatives as user-friendly and beneficial to their
roles!'>. By applying TAM's principles, the study gains insights into how the perceived ease

of use and usefulness of training programmes contribute to principals' attitudes and

S\

Moving to Information Communication Technology (ICT) Use, TAM introd e critical

behaviours!’.

concept of behavioural intention to use''®. This aligns well with the st%géstigation into
technology integration and digital skills. Principals' willingness a ntion to incorporate
technology into their daily activities become central element@n erstanding the successful
implementation of ICT in schools. Additionally, TAM’sgsideration of attitudes towards
use resonates with the study's focus on assessi%’bncipals' perspectives on technology

integration, shedding light on their opennes\\@’gceptance of technological tools.

Transitioning to the dimension of pré)@ job performance, TAM's emphasis on actual use
as influenced by perceived 9213&@‘%36 and usefulness is directly applicable!'”. The study's
examination of how %@s actually use technology, particularly in terms of time
management and.@ollaboration, provides a tangible link to TAM. The model suggests
that the int agqy of technology into job tasks is influenced by principals' perceptions of
technok@é casy to use and beneficial. Furthermore, TAM's recognition of social influence
as a&or impacting technology acceptance aligns with the study's exploration of team
collaboration, acknowledging the role of technology in shaping social dynamics within

school teams.

50



In conclusion, by incorporating TAM into the study, a coherent and structured framework is
provided for comprehensively analysing the relationships between training, ICT use, and
principals' job performance. The model's emphasis on individual perceptions, intentions, and
actual use of technology aligns with the study's objectives, offering a valuable lens through
which to interpret the complex interplay of factors influencing educational leadship in

R
(O

2.2.3 Resource-Based Theory (RBT) ,\

public senior secondary schools in Lagos State.

Resource-Based Theory (RBT) provides a comprehensive lens @ which to understand
how various resources, including training and Informatio unication Technology (ICT)
use, influence the job performance of senior secondQ\school principals in Lagos State.
Within this theoretical framework, the ﬁmdaw@ premise is that organizations achieve
competitive advantage and superior perfo by effectively deploying resources that are
valuable, rare, inimitable, and noni@table (VRIN)!'®, In the context of this study,
training serves as a crucial @e for principals, equipping them with the necessary
knowledge and skill@a\vigate the complexities of educational leadership and
administration. Prineipals who undergo quality training programs are better positioned to
implement g@strategies, foster a positive school climate, and facilitate the professional

develop@o teachers, ultimately enhancing overall job performance'!’.

N

Furthermore, ICT emerges as another significant resource for principals, particularly in
today's digitally-driven educational landscape. ICT tools offer avenues for streamlining
administrative tasks, facilitating communication with stakeholders, managing data effectively,

and enhancing teaching and learning experiences within the school environment!?°,
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Principals who leverage ICT resources adeptly can optimize operational efficiency, make
informed decisions based on data-driven insights, and create a technologically-enabled
learning environment conducive to academic success. Thus, both training and ICT use are
integral components of the resource portfolio available to principals, influencing their ability

to fulfill their roles effectively and achieve desired outcomes.

A

Analyzing these resources through the VRIN criteria sheds light on @strategic
significance within the context of senior secondary schools in Lagos&g.d&’hile training
and ICT resources are undeniably valuable, their rarity, inimitabili @ non-substitutability
warrant closer examination. Quality training programs tathe specific needs of
educational leaders may be relatively scarce, making t&a valuable yet somewhat rare
resource!'®. Similarly, while certain aspects of B{btg and ICT implementation can be
replicated, the unique combination of skiliences, and contextual factors associated
with each principal's resource deplcxy@contributes to their inimitability. Moreover, the
specific knowledge and techno@% infrastructure acquired through training and ICT

investments are non-substi ‘t;ée, as alternatives may not offer comparable benefits or

efficiencies. *

The implicatio T for research and practice in the field of educational leadership are
profouné’é/ applying RBT to investigate the relationship between principals' resource
depl&i&nt and job performance, researchers can offer valuable insights into the
mechanisms driving organizational effectiveness within senior secondary schools.
Furthermore, practitioners can leverage these insights to inform strategic decision-making
processes, emphasizing the importance of investing in high-quality training programs and

ICT infrastructure to support principals' professional development and enhance their capacity
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to lead effectively. Policymakers, too, can utilize findings from RBT-based research to
inform policy formulation aimed at promoting educational leadership excellence and
fostering ICT integration in schools, thereby contributing to improved educational outcomes

and overall school performance in Lagos State.

2.3  Review of Empirical Studies *

2.3.1 Training Assessment and Job Performance ( O

N

Training encompasses a series of procedures designed to consist% hance the expertise
and capabilities of employees as well as improve organis@al ystems'?!. It involves a

learning process geared towards acquiring enhanced kno@e and skills necessary for task
performance'??. A study titled "The Impact of 6@%& Training Programmes on Job
Performance and Job Satisfaction in the T &@unication Companies in Malaysia" aimed
to investigate the effect of training on s&ritical factors crucial for the survival and growth
of telecommunications companies&{L%B\performance and job satisfaction'?}. To achieve this
research objective, a comprf@ve profile was developed using a survey method, collecting
responses from 316 ou&OO standardised questionnaires distributed to employees at three
.
major telecom@ s firms in Malaysia. This research employed quantitative techniques
to generate@pirical findings and evidence that addressed the research inquiries. The
litera%zeview encompassed the domains of training, job performance, and job satisfaction
to bridge gaps and establish the significance of training programmes in relation to job
performance and job satisfaction. The analysis revealed that training exhibited statistical
significance and a robust correlation with both job performance and job satisfaction'?}. The

hypothesis proposed is that training programmes implemented in telecommunications
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companies significantly influence employee job performance and job satisfaction'?:.
Consequently, the findings of this study serve as a valuable example for other companies in
Malaysia, underscoring the importance of not underestimating the impact of training on job

performance and job satisfaction'?*.

A different research study investigated how training and job promotions i t work
motivation and their consequences on employee job performance'?. dy was
conducted at the South Lampung Regency National Education Ofﬁced@l S participants.
The research employed a quantitative survey approach, an nalysis utilised the
structural equation model (SEM) with Amos 24. The findin e study reveal that training
has a positive and significant impact on work motivatt&a indicated by a t-value of 3.178,
which is greater than 1.96!24. Similarly, promot@sitively and significantly influences
work motivation, with a t-value of 8.26®eding 1.96'?*. Furthermore, training has a
positive and significant effect on employee\job performance, with a t-value of 2.870 greater

than 1.96'%4. Likewise, promoti@ositively and significantly affects job performance, as

evidenced by a t-value §D@S exceeding 1.96'**. Moreover, work motivation significantly

contributes to employee performance, with a t-value of 2.961 greater than 1.96'*. In
[ ]
conclusion, thr@job promotion and training, work motivation is enhanced, resulting in

improved yee job performance.

Moreover, another research endeavour aimed to create and validate a self-development
training programme while assessing its impact on various job-related factors and human
capital adaptability among secondary school principals in Isfahan'?. In the initial phase, the

researcher formulated a comprehensive version of the self-development training programme
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by reviewing pertinent research literature, conducting expert interviews, and employing
content analysis. Subsequently, the questionnaire was subjected to evaluation by a panel of
experts (n = 8) in the relevant field to determine its face and content validity. In the second
phase of the study, the efficacy of the self-development training programme was tested on
secondary school principals through a quasi-experimental design, incorporating pre-test and
post-test assessments along with a control group'?. The results of the evaluat'oQﬁ?owing
the Lawshe method, confirmed the suitability of the training programme!?3{ Furthermore, the
findings indicated that the implementation of the self-development tx@ programme in the
experimental group had a significant impact on job performance its various dimensions,
as well as on human capital adaptability!®. Spe , the training programme
demonstrated a 55.3% increase in job perform n% he post-test phase and a 50.2%
improvement in the follow-up phase!%. Ad iti , it contributed to a 34.8% enhancement
in human capital adaptability durmg the * -test stage and a 28.9% improvement in the

follow-up phase!%>.

Furthermore, another re ea@paper aims to evaluate how staff professional development
and training influenc gob performance of library personnel at the Federal University of
Oye Ekiti in N@ 6 This study utilised a descriptive survey research design. The study
populationy ded all library staff and attendants across various departments, faculties, and
the u}ivrgsity libraries of Federal University, Oye Ekiti. The researchers employed purposive
sampling to select a sample of 77 library staff members. Data collection was carried out
using research instruments developed by the researchers, which included the Staff
Development Programme Questionnaire (with a reliability coefficient of 0.79), the Staff

Performance Questionnaire (with a reliability coefficient of 0.81), and the Challenges of Staff

55



Professional Development and Training Questionnaire (with a reliability coefficient of
0.82)!26, The collected data were analysed using both descriptive statistics (such as frequency
counts, percentages, mean, and standard deviation) and inferential statistics (correlation and
one-way ANOVA) at a significance level of 5%. The results revealed that the job
performance level of library staff at Federal University Oye Ekiti (FUOYE) is notably high!%6.
Additionally, a positive and statistically significant correlation was foun Q&n the
professional development of library staff and their job performance!?% The” study also
concluded that professional development and training for libra ’\ave a significant
impact on their job performance, encompassing various fo S s orientation, in-house
training, seminars, on-the-job training, and instructor-led126. Practically, the findings
suggest that other professional development p g,@es, such as distance educational
programmes, conferences and workshops, study’ yisits, formal professional library education,
and TETFUND programmes, should b Xde accessible to university library staff!2s,
Moreover, universities should @tently organise staff professional development
programmes, as they have l@& n to enhance the job performance of library staff.
N
)
N\

2.3.2 Info@tlon Communication Technology and Job Performance

O

A st s conducted to explore how Information Communication Technology (ICT) and
in-service training contribute to the job performance of teachers in public secondary schools
in Calabar Municipality, Cross River State, Nigeria '?. The research followed a survey
design and formulated two hypotheses to guide the investigation. The study population

comprised 876 teachers from sixteen secondary schools in Calabar Municipality, and a
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sample of 219 teachers, representing 25% of the total population, was selected using a simple
random sampling technique. Data were collected using a structured questionnaire titled
"Educational Support Services and Teachers' Job Performance Questionnaire" (ESSTIPQ),
and its reliability was assessed using the Cronbach Alpha method, resulting in reliability
coefficients ranging from 0.77 to 0.88'?’. The collected data were analysed through simple
regression analysis. The analysis of the impact of ICT on teachers' job perfor e showed
an adjusted R? value of 0.110, suggesting that ICT accounts for 11.%6the factors
influencing teachers' job performance in the study area, indicating tk@%spread use of ICT
in schools'?’. The analysis of variance (ANOVA) produ @F-Value of 25.719, a
significance level of 0.000 (p<0.05), and degrees of fre df) of 1 and 217, indicating
that ICT significantly predicts teachers' job perf r@”. Based on the Beta weight, the
relationship was expressed as teachers' job er(@mce =21 + 0.81(ICT) '¥. Similarly, the
analysis of the contribution of in-servic é&ning to teachers' job performance yielded an
adjusted R? value of 0.745, ind@ that in-service training accounted for 74.5% of
teachers' job performance!?® {@QNCVA produced an F-value of 581.098, a significance
level of 0.000 (p<0.05)@%grees of freedom (df) of 1 and 217, suggesting that in-service
training is a s@% predictor of teachers' job performance!?’. The relationship was
expressed a%ac ers' job performance = 4 + 1.66(In-service training) based on the Beta
wei htI@ conclusion, the study revealed a significant relationship between Information
and Communication Technology (ICT), in-service training, and the job performance of
public secondary school teachers in Calabar Municipality, Cross River State. One of the
recommendations was to ensure the provision of adequate ICT facilities in all schools to

enhance teachers' teaching and learning skills'?.
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A different research investigation focused on Information and Communication Technology
(ICT) and how it affects the job performance of Secondary School Administrators in Rivers
State'?8. The main aim was to explore how e-mail, database management systems, the
internet, and word processing impact the job performance of these administrators. The study
utilised a descriptive survey research design and administered a structured questionnaire to
collect responses from a sample of 81 school administrators in 15 public seco Q&shools

in Rivers State!Z®

. After receiving 75 completed questionnaires, the reseatchefS used mean
and standard deviation for analysing the research questions and em ’\16 z-test via SPSS
Version 21 for hypothesis testing. The study revealed th f$ng key findings: The
utilisation of e-mail software, database management sy@ , and the internet effectively
improves and provides schools with updated inft %&)\ on best administrative practices,
thereby enhancing the job performance of scho%§1inistrators in public secondary schools
in Rivers State!?®. Additionally, the use xord processing software was found to enhance
.
School Administrators' job perfor@, particularly in terms of record management and
result computation'?®. As a m&%these findings, the study concluded that information and
communication techn@%as significantly improved the job performance of School
Administrators {@c Secondary Schools in Rivers State!?®. Consequently, one of the
recommendations made was the integration of ICT facilities into the Business Education

curr'cul@rQ the secondary school level, as well as incorporating them into the execution of

administrative functions within schools!28,

2.3.3 Job Satisfaction and Job Performance

Job satisfaction pertains to the degree of contentment, fulfilment, and positive emotions

experienced by an individual in their job or profession'?. It reflects how closely an
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employee's expectations and desires align with their actual work experience. In order to
establish a definitive and consistent understanding of the connection between job satisfaction
and job performance, a meta-analysis was conducted!?. This research was undertaken due to
conflicting findings in previous studies on the topic. A total of 913 articles in both English
and Persian were sourced from four different databases. Ultimately, 113 articles containing
123 independent sets of data were chosen for analysis!?. To arrive at its resul Q analysis
utilised a random-effects model. The findings revealed a moderate, positi@éstatistically
significant correlation between job performance and job satisfactio@— 0.339; 95% CI =
0.303 to 0.374; P = 0.000)'*°. Additionally, the study id@ti@ndia as a moderating

variable. Throughout the study, various biases, such ication bias, language bias,

selection bias, and citation bias, were examined; E@ing and optimising employee job

performance has always been a critical concern f@ ganizations. The outcomes of this study

hold valuable insights for managers acros %ous industries, particularly for professionals in
India, both in the public and priv@ctorsm. These insights can aid them in effectively
planning and managing the°®gﬂtion and performance of their employees. Furthermore,

Indian scholars can us% findings to contribute to the localization of global research on

this subject!®. _* *
N\

In a simi%@n, another research study conducted in Uganda focused on examining the
conrﬁ&s between age, job engagement, job contentment, and job effectiveness among
local government personnel, particularly sub-county chiefs'*°. The study employed a cross-
sectional survey approach, involving a total of 320 sub-county chiefs selected through a
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multi-stage stratified random sampling technique'’®. Data were collected using a self-

administered questionnaire and subsequently analysed with IBM SPSS-AMOS version 23.
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The statistical findings revealed a significant positive correlation between age and job
engagement (r = 0.119; p < 0.05), a significant positive association between job engagement
and job satisfaction (r = 0.474; p < 0.01), and a meaningful positive link between job
engagement and job performance (r = 0.193; p < 0.01). Conversely, no significant
correlations were observed between age and job satisfaction (r = -0.023; p > 0.05), age and

job performance (r = 0.086; p > 0.05), or job satisfaction and job performan = 0.036;

p>0.05) 1%, ’\Q/

Moreover, another study aims to investigate the impact of hip and the work
environment on employee job satisfaction as well as the inﬂadership and the work
environment on employee performance!®!. Additional&t explores the effect of job
satisfaction on employee performance and exami%% role of job satisfaction in mediating
the relationship between leadership and e performance'3!. This research employs a
quantitative approach, involving a sa of 100 respondents who are employees of CV.
Akemi Bali Craft in Klungkung, @’{ég\d through a total sampling method. The data analysis
technique utilised is Paﬂialt&% Square (PLS). The findings of this study indicate that both
leadership and the anironment have a positive influence on job satisfaction and
employee perf@%a&%

on emplo@erformancem. The analysis of job satisfaction as a mediator between

131 However, job satisfaction has a negative and insignificant impact

lead&\h%and performance reveals that the indirect relationship is not significant, while the
direct relationship remains significant'3!. Consequently, job satisfaction does not serve as a
mediating factor in explaining why leadership affects employee performance'3!. This
underscores the importance of effective leadership in maximising employee performance.

Similarly, when examining job satisfaction as a mediator in the relationship between the
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work environment and performance, the indirect relationship is found to be non-significant,
while the direct relationship remains significant!3!. Therefore, job satisfaction does not
mediate the influence of the work environment on employee performance'?!. This

underscores the essential role of a conducive work environment in optimising employee

Organisational commitment pertains to an individual's emotional co ’%Qn and devotedness

performance.

2.3.4 Organisational Commitment and Job Performance

to their organisation, reflecting the extent to which employee% themselves with and
exhibit loyalty towards their employer!*2. This concept enificant importance in the
fields of organisational psychology and human @Jrces management since it can
profoundly impact employee conduct, job per ce, and the overall prosperity of the
organisation. A research study was corh\s@d to explore the influence of emotional
intelligence, leadership styles (boé;\& formational and transactional), organisational
commitment, and trust on J%@ormancem. The study involved the distribution of a
questionnaire to real es%@ers in Kaohsiung City, with 348 valid responses received out
of the 980 questioﬁws distributed, resulting in an effective response rate of 35.5%. The
analysis e loged' structural equation modelling'*?. The findings reveal that emotional
intellige@n leaders has a substantial and positive impact on trust in supervisors'32.
Additiorally, transformational leadership and trust within the team have significant and
favourable effects on job performance!32. Furthermore, organisational commitment is
associated with a positive and notable effect on job performance'32. Trust within the team
acts as an intermediary, mediating the constructive and affirmative impact of the leader's
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emotional intelligence on job performance'~*. While transactional leadership doesn't directly
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exhibit a positive and substantial effect on employee job performance, the trust cultivated in
the workplace through a leader's leadership style serves to invigorate team spirit and enhance

morale, thus indirectly fostering improved job performance!32.

Another study aimed to propose a conceptual model and investigate the relationships among
internal marketing, organisational commitment, and job performance in the conte sports
and fitness services'33. Data were gathered through a questionnaire surv y@%\ring 254
employees from 12 municipal sports centres in Taipei City, and the @Sl predominantly
relied on structural equation modelling techniques. The resul strate that internal
marketing has beneficial effects on both organisational com)@ent and job performance'®®,
Additionally, organisational commitment exerts a pOSi'&l uence on job performance and
plays a partial mediating role in the connect%(between internal marketing and job

performance'?®. These findings provide Va@ insights into the interplay among internal

marketing, organisational commitmeﬂ\w job performance within the sport and fitness

services sector. 6\
D

Additionally, a separatb@aimed to investigate the link between gender, commitment to
the organisatio '@% performance among sub-county chiefs in the Ugandan local
govemment% xisting literature primarily focuses on how gender impacts organisational
com; itéQ job performance, and the connection between the two. The study involved 320
sub-county chiefs selected through a multi-stage stratified random sampling process'**. Data
was collected using a self-administered questionnaire that measured variables such as
organisational commitment, job performance, and demographic information including gender,

age, education level, and years of experience (tenure). Data entry was performed using the
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SPSS software. Factor analysis was conducted to identify various components of job
performance, including cooperation, punctuality, organisational citizenship behaviour (OCB),
and communication!**. The established components of organisational commitment used in
the study were affective commitment, continuance commitment, and normative commitment.
Hypotheses were tested through t-tests, Pearson correlation analysis, and regression analysis.
The results of the t-tests revealed that gender does not have a significant Qxe ce on
organisational commitment (t =.611; p >.05), including its components of affective (t = -.452;
p >.05), continuance (t = 1.221; p >.05), and normative (t =.791; p >@ mitment!34. This

means that H1 was not supported. Similarly, H2 was n: @rted as there was no

significant difference between males and females in te eir levels of job performance
(t=.892; p >.05) and its components, including co p&'o (t=1.632; p >.05), punctuality (t
=.483; p >.05), organisational citizenship behav = -.144; p >.05), and communication (t
= -1.301; p >.05)"**. Correlation results mcated a positive and significant relationship
between overall organisational co@\nent and overall job performance (r =.282; p.01),
supporting H3'**. Apart fm& tinuance commitment, there was also a positive and
significant relationship‘@gn overall job performance and affective commitment (r =.316;
p.001) and no a@ mmitment (r =.159; p.05)"**. However, regression results indicated
that only affgetivé commitment was a significant predictor of job performance (Beta =.322; t

=3.877;@7), which means that H4 was largely unsupported'**. The three commitment

components together accounted for 10.3% of the variance in job performance!3*

2.3.5 Work-life Balance and Job Performance
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Work-life balance pertains to the state of equilibrium between the demands of one's
professional career and their personal life, which encompasses family, leisure, health, and
social activities'®>. It entails the skillful management and allocation of time and energy to
fulfil both work-related obligations and personal well-being, all without significantly
compromising either aspect. A quantitative research endeavour was undertaken to inyestigate
the correlation between three key variables—namely, autonomy, workload, Qw k-life
balance—and the job performance of female lecturers employed at private@ sities amid
the COVID-19 pandemic!®. This research specifically employe@ntitative research
methodology. The study focused on female lecturers affili te@th private universities
located in Tangerang, Indonesia. Purposive sampling te@ s were applied to select the
research participants, and the analytical tool e was multiple regression analysis
utilising the SPSS software. The research fi ndi{;&wealed several significant relationships:
First, a positive association was identi é\ etween autonomy and job performance'?”.
.

Second, a negative correlation w@served between workload and job performance'?”.

Lastly, there was a posit'n@%*elation detected between work-life balance and job

performance!'?>, QQ

Another reseaé}@tigaﬁon was carried out to examine the connection between
maintainil%balance between work and personal life and one's performance on the job!3®.
To ?h(c/gﬂie research goals, primary information was gathered from a sample of 100
employees employed by specific private firms located in Chennai, Tamil Nadu. A structured
questionnaire was administered to gather this data, which was subsequently subjected to
analysis through both univariate and bivariate methods. The study's outcomes indicated a

noteworthy and positive correlation between work-life balance and job performance when
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considering the entire scope!3®. This research is seen as crucial for advancing our empirical

understanding of the association between work-life balance and job performance!3®.

Furthermore, a study titled “Role of Work Stress as Mediating Variable between
Compensation and Work-Life Balance on Employee Performance” seeks to investigate how
work-related stress acts as a mediator in the relationship between compensation&rk-life
balance, and employee performance'?’. The research was carried out at B@ndi Raya
Utama with a sample of 51 respondents. Data was collected using,ngdt scale-based
questionnaire. Smart PLS was employed as the data analysis techrhi he study's findings
reveal several key points. First, compensation has a pos@ and significant impact on
employee performance, as indicated by a p-value of 0@ which is less than 0.05. The
statistical value, 2.315, exceeds 1.96, and the coe%’i@t value is 0.331'37. Second, work-life
balance also has a positive and signiﬁcar@‘ce on employee performance, with a p-
value of 0.030 (less than 0.05), a.sﬁ\QA{cal value of 2.176 (greater than 1.96), and a
coefficient value of 0.284'37. Th@%rk-related stress has a negative and significant effect
on employee performance@a p-value of 0.001 (less than 0.05), a statistical value of
3.346 (greater than 1 };nd a coefficient value of -0.336'37. Additionally, compensation
has a negative Q.d}é

a statisticglb@e of 4.940 (greater than 1.96), and a coefficient value of -0.551'%". Work-life

ificant impact on work-related stress, supported by a p-value of 0.000,

balaﬂs&ﬁo exhibits a negative and significant influence on work-related stress, with a p-
value of 0.004 (less than 0.05), a statistical value of 2.898 (greater than 1.96), and a
coefficient value of -0.327'¥. Furthermore, the study shows that the effect of compensation
on employee performance is mediated by work-related stress, with a p-value of 0.005 (less

than 0.05), a statistical value of 2.833 (greater than 1.96), and a coefficient value of 0.185'%7,
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Lastly, the effect of work-life balance on employee performance is also mediated by work-
related stress, supported by a p-value of 0.033 (less than 0.05), a statistical value of 2.135

(greater than 1.96), and a coefficient value of 0.110'%7.
2.3.6 Leadership Styles and Job Performance

A study was undertaken to compare the public and private banking sectors Q\;ﬂ(istan,
focusing on leadership styles and employee job performance'®. The main Q@/es were to
evaluate how leadership style impacts the job performance of empl ’gxin both the public
and private banking sectors and to examine its effect on male an ale employees in these
sectors. The study employed a quantitative approach Qreyed employees from the
government and private banking sectors in Punjab. Bata was collected from 200 banking
sector employees, with 100 respondents from e@ctor. Google Docs served as the online
platform for reaching the target population.\iDresults of the regression analysis for the first
hypothesis revealed that leadership é%?és ve a stronger impact on the job performance of
male banking employees cqm&@&o their female counterparts'*®. This was supported by
statistical evidence, as %@n\king employees had a regression coefficient (B) of 1.34, a t-
value of 29.6, an.d@alue of.000, with an R-squared value of 0.91'3. In contrast, female
banking em o&w}ad a regression coefficient (B) of 1.33, a t-value of 3.72, and a p-value
0f.000, @an R-squared value of 0.64'*%, Furthermore, the change in R-squared was
stati%ﬂly significant between male and female banking employees, with p-values less than
0.05, confirming the approval of the first hypothesis'*®. The results of the regression analysis
for the second hypothesis indicated that leadership styles have a greater impact on the job
performance of rural-based banking employees compared to their urban counterparts'3®. This

was also supported by statistical evidence, as rural-based banking employees had a
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regression coefficient (B) of 1.362, a t-value of 9.44, and a p-value 0f.000, with an R-squared
value of 0.641'38, Urban-based banking employees had a regression coefficient (B) of 1.27, a
t-value of 21.65, and a p-value of.000, with an R-squared value of 0.763'3. The change in R-
squared was highly significant between urban and rural-based banking employees, with p-
values less than 0.05, confirming the approval of the second hypothesis!*. In conclusion,
these types of studies are crucial and should be conducted on a larger scal Qns ering

,\(,

Another research aimed to predict leadership styles and chformance among

additional factors.

administrative heads in secondary schools in North-Ceangerial”. Three research
questions and hypotheses were developed for this st®The study's target population
consisted of 7,290 administrative heads from sel%%schools in North-Central Nigeria. A
total of 239 respondents were chosen using@nation of stratified and purposive random
sampling techniques. The research mi@a structured questionnaire called the Leadership
Style and Job Performance Ques%gg\re (LSJPQ), which underwent validation by experts in
educational management, @remen‘[, and evaluation at Ahmadu Bello University and
Benue State University~The questionnaire displayed a strong reliability index with a
Cronbach alth.s;\%é’ £ 0.89-0.92'%°. Data collection focused on the leadership styles of
principals @ob performance among administrative heads in North-Central Nigeria!*. The
anal?sezﬁiployed simple regression analysis, providing descriptive statistics, correlation
statistics, and a model summary for both predictive and criterion variables. For the dependent
variable (job performance), the mean was 15.3389, with a standard deviation of 2.40058'%.
In contrast, the predictive variable (autocratic leadership style) had a mean of 19.7238 and a

standard deviation of 2.45786'%. A correlation of .719 (p < .000) indicated a strong positive
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relationship between autocratic leadership style and job performance'*®. The model summary
revealed an r2 =572, suggesting that 57% of the variance in autocratic leadership style scores
could be explained by the job performance of academic staff in tertiary institutions (p-
value .000<.05)!*. Consequently, the success of principals in applying an autocratic
leadership style strongly predicts the extent of job performance among administrative heads
of secondary schools in North-Central Nigeria!*°. Similarly, for the democr. @ership
style, the mean for job performance was 15.3389, with a standard dev1at n 01°2.40058'3%.
The mean for the predictive variable (democratic leadership st 1@ 19.8452, with a
standard deviation of 2.48464!%. A correlation of .749 (p < cated a strong positive
relationship between democratic leadership style an performance”g. The model
summary showed an r2 = .561, indicating that 56% p@ variance in democratic leadership
style scores could be explained by the jo ormance of administrative heads (p-
value .000<.05)!*. Thus, the effective a kmn of the democratic leadership style strongly
predicts the extent of job perform{%\among administrative heads'?®. In contrast, laissez-
faire leadership style had a’@f 20.1213 and a standard deviation of 2.38119 for the

predictive variable, wh@erformance had a mean of 15.3389 and a standard deviation of
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2.40058'%°. A c& of .749 (p < .000) suggested a strong positive relationship between
eadershi

Laissez-fair ip style and job performance'””. However, the Model Summary
indi ate%fbﬁ = .463, implying that 46% of the variance in strategic map scores could be
explained by the job performance of academic staff in tertiary institutions (p-
value .000<.05)!3°. Therefore, the practice of Laissez-faire leadership style negatively

predicts the extent of leadership performance among administrative heads'*®. Based on these

findings, it is recommended that secondary school principals in North-Central, Nigeria
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should adopt a democratic leadership style, providing individuals with ample opportunities in
secondary schools. These leadership styles are expected to enhance staff job performance and

goal achievement in the schools.
2.3.7 Motivation and Job Performance

Motivation serves as the underlying force that propels an organisational membe %lingly
and enthusiastically engage in their assigned responsibilities and fulfil tl‘(i/@igations”o.
The concept of motivation originates from the fundamental term "mqQtive," which signifies
the incentive, rationale, or impetus that drives individuals to t Q)nl‘“. Consequently,
motivation can be defined as a condition that inspires o a conscious catalyst'*!. A
research aims to investigate the psychological fact mong employees believed to be

associated with their job performance!#

. Thgb@(? employed a quantitative approach,
specifically, statistical analysis through \Qession. The study subjects consisted of
employees at Candika Wastu Pra&%\a , and the selection of 35 respondents was
purposeful. The findings of &Q’ygearch reveal that the most influential internal factor
explaining job perforn%@motivationm. This motivation primarily encompasses self-
driven determina;i@task execution and a genuine enthusiasm for various aspects of the
organizatio 142.(3;(ch an attitude significantly contributes to achieving optimal job
perfor . The test results indicate that motivation is highly significant with a p-value
of 0.\006, indicating a strong positive and meaningful impact on performance, as its
significance level is below 0.05'%2. Similarly, job satisfaction is also highly significant with a
p-value of 0.000, suggesting a positive and substantial effect on performance, as its
significance level falls below 0.05'%2. Anova testing shows a calculated F-value of 362.134

with a significance level of 0.000'*?. Since the significance level is less than 0.05, it can be
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concluded that both motivation and job satisfaction collectively influence employee
performance, as demonstrated by the regression model. Multiple regression analysis yields an
adjusted R square value of 0.955, or 95.55%, indicating that 95.55% of the variance in job

performance can be explained by the variables of motivation and job satisfaction!*?. The

24 Conceptual Model < O

remaining 5.5% represents unexamined factors not considered in this study'#%.
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Figure onceptual model showing the interconnectedness and interdependence of
Training;”Information Communication Technology Use and Public Senior Secondary
Schools Principals’ Job Performance in Lagos State.

Source: Researcher Computation, 2024

The conceptual model above demonstrates the interconnection and interdependence of

training, information communication technology use and public senior secondary schools



principals’ job performance in Lagos State. The model displayed a combined and relative
influence of training (poor training assessment and duration) and information communication
technology use (technology integration and digital skills) on public senior secondary schools

principals’ job performance in Lagos State.
2.5  Summary of Gap in Literature Reviewed \

This literature review is a comprehensive exploration of relevant concepts@/@ories. It is
structured into three main sections: conceptual review, theoretica iew, and review of
empirical studies. In the conceptual review, the discussio@ms by defining job
performance as the effectiveness and efficiency of ng tasks. Principals’ job
performance is then explored through dimensions Qh as time management and team
collaboration. The importance of training asses@ls emphasised, with attention to issues
like poor training assessment and durati(&gdditionally, the impact of information and
communication technology use on é\;\&r rmance is examined, focusing on aspects like

technology integration and d}g@ls.

N\
Moving to the theoret@%iew, three key theories are introduced. The Human Capital
Theory unders 'r@ investment in human capital, including education and training, to
enhance jol%goirmance. The Technology Acceptance Model (TAM) is discussed in the
contex\t/ derstanding how individuals accept and utilise technology, offering insights into
the adoption of ICT in job roles. The Resource-Based Theory (RBT) provides a
comprehensive lens through which to understand how various resources, including training
and Information Communication Technology (ICT) use, influence the job performance of

senior secondary school principals in Lagos State.
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The Review of Empirical Studies delves into various research findings. The relationship
between training assessment and job performance is examined, shedding light on the impact
of training programmes on subsequent job performance. Similarly, the influence of ICT on
job performance is explored. Other empirical studies investigate job satisfaction,
organisational commitment, work-life balance, leadership styles, and motiva& each

providing unique perspectives on their respective connections with job perform?Q

In summary, the literature review serves as a robust foundation for t regc/ch, offering a
synthesised view of existing knowledge on the influence of trainin sment, and ICT use,
on job performance. The integration of theoretical pers;@es and empirical findings
enhances the credibility and relevance of the study, providihg’a solid basis for further inquiry

>

into the specified educational context in Lagos Sta

®%
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Chapter Three

Methodology
This chapter describes the methods and techniques that were used to achieve the aim and
objectives of this study. It was presented in the following subheadings: researeh\design,
population of the study, sample and sampling techniques, instrument fo g}.%llecnon

validity and reliability of the instrument, method of data collection cthods of data

analysis. %Q
3.1 Research Design Q

This research employed a descriptive research (%@% the survey type, which involves
gathering data from a representative samp@population to obtain results that could be

applied to the entire population. The ;@e of this design was to collect and interpret data

without manipulating any variable. 0&(9

3.2 Population of the 6@‘

The study com @a comprehensive population comprising three hundred and twenty-
three (323) principals distributed across three hundred and twenty-three (323) public senior
second%rglools in the six (6) educational districts of the twenty local government area of

Lag(h{ate. Further specifics regarding the study's population are presented in Table 3.1.
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Table 3.1: Population of the Study

S/N District LGA Number of Number of
Public Senior Principals
Secondary \
Schools ,\Q

1 Education Agege 8 N

AN
District 1 Alimosho 25 25 ’\Q/
IIfako/ljaye 8 E O

2 Education Kosofe 14 0 14
District 11 Ikorodu 28 28

Shomolu 10 10

3 Education Epe ’fb 27
District 111 FEti-Osa 19

Lagos Island ’btl 11
Ibejulekki @ 9 9
4 Education Suruler.e\ 29 29

District 1V Apapa 6 6
La %Dmland 10 10
5 Education | A 00dofin 20 20
District V omi/Ifelodun 20 20
Qadagry 14 14
Ojo 15 15

6 Edueati Oshodi/Isolo 22 22
% Mushin 16 16
Ikeja 12 12
~ 2 ; %:6 20 323 323
NG

3.3 Sample and Sampling Techniques

The study employed an "intact enumeration" sampling technique. This method was chosen
due to the relatively small size of the population, consisting of 323 principals distributed

across 323 public secondary schools in Lagos State as at the time of the study.

88



34 Instrument for Data Collection

A self-constructed four likert scale questionnaire was employed to facilitate data collection
for this study. The instrument, titled the "Principals Job Performance Q naire"
(referred to as PJPQ), was meticulously designed to elicit information f(}@incipals of

public secondary schools. This questionnaire comprises five disti tions, denoted as

Sections A through E. %

Section A encompasses items pertaining to the QM raphic characteristics of the

respondents, including variables such as age, ger@rs of professional experience, and

training attended. ’b
O

Section B of the instrument encompas& carefully structured items intended to gauge the
level of job performance exhib'@{?y principals of public secondary schools in Ibadan

metropolis. These items r@categorised into the following domains: time management (1-

5) and team collabor&n -10).

.\
Section C ¢ [&ils ten items aimed at assessing the level of training assessement in Lagos
State. T@items are subcategorised into the following domains: post-training assessment

(1 —5),\alﬁ1 duration of training (6-10).

Section D consists of ten items, categorised into two sub domains, each containing five items.

This section is designed to measure the utilisation of Information Communication
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Technology (ICT) among principals. The sub domains include technology integration (1-5)

and digital skills (6-10).

Section E, the final section of the instrument, encompasses ten meticulously structured items

designed to explore the influence of training and information communication technology use

on principals’ job performance. *
3.5  Validity of Research Instruments ( 0

The instrument’s face, content and construct validity were ensured. Eitstathe instrument was
validated by subjecting the draft to the supervisor and experts E%onal Management and
Test and Measurement Lead City University, Ibadan. Thi one to ensure the items in
the instrument are good enough to achieve the stated Objectives of the study. Their various

suggestions, advices and ideas were incorporate@e final draft before administration.

3.6  Reliability of Research Instgﬂ

An instrument is said to be reliab@en it yields the same result when administered in
different times on responde .$t share similar characteristics. Therefore, for the purpose of
this study, a pilot stu@conducted to establish the reliability of the instruments. This was

done by admi(i.st§h

secondary ol in Ogun State. Copies of the filled questionnaire were subjected to

thirty (30) copies of the questionnaire to principals in public

reliak@est using Cronbach alpha statistics and coefficient of o =0.821was generated.

3.7  Method of Data Collection
Letter of introduction about the researcher and the study was obtained from the Head of
Department so as to obtain necessary permission from the sampled respondents. Five

research assistants were trained to help in the data collection. The researcher alongside her
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research assistants, administered and retrieved the copies of the instruments to and from the
sampled population specified in the study. This methodology aims to minimise missing data

and ensure that the respondents attend to the instruments themselves.

3.8  Method of Data Analysis ’\Q/

Data collected from the field was analysed using inferential a@ iptive statistics. The
research questions were answered with the use of e statistics of frequency,

percentage, mean and standard deviation while hypotheqs and 2 were tested with the use

of multiple regression analysis at 0.05 level of siﬂddabnce.
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Endnotes &Q/
1. Ministry of Basic and Secondary Education, LASUBEB, @a‘[e, 2024.
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Results and Discussion of Findin§s$

The researcher distributed three hundred and tw, ree (323) copies of the questionnaire

4.1 Questionnaire Return Rate

to principals in public senior secondary in I@State. Out of these, two hundred and ninety-
four copies (294) were successfully&&e d accounting for 91% of the total. Among the

retrieved questionnaires, two @H and seventy-eight (278) copies were suitable for the

analysis, representing 8%@

4.2 Demogn{;};@ata Analysis

This sectig@sents demographic information of respondents

Tabb./l: Gender Distribution of Respondents

Gender of Respondents
Gender Frequency Percent
Male 162 58.3
Female 116 41.7
Total 278 100.0
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Source: Researcher’s Field Survey, 2024

Table 4.1 provides a breakdown of the gender of individuals that participated in the study.
According to the table, the total number of respondents is 278. Of these respondents, 162 are
male, which represents 58.3% of the total. Meanwhile, there are 116 female respondents,
making up 41.7% of the total. In summary, the data shows that the majority of the principals
are male, comprising a little over half of the participants, while the fen@ri cipals

constitute slightly less than half.

Table 4.2: Age of Respondents %Q

—

Age Range of Repondents
Age of Respondents Frequency Percent
31-40 Years 15 5.4
41-50 Years 94 33.8
51-60 Years 169 60.8
Total 278 100.0

Source: Researcher’s Field Survey, @\

Table 4.2 detailing the age faaésrespondents reveals that the majority of participants in
the survey are aged bet and 60 years, making up 60.8% of the total 278 respondents.
This is followed.b % —50 age groups, which accounts for 33.8% of the respondents.
While the 3 &a}é groups is significantly underrepresented, comprising only 5.4% of the
participan% e predominance of older adults in the sample suggests that the findings will

Q

primatily reflect the views and experiences of individuals in their 50s and late 40s.

Table 4.3: Years of Working Experience

Years of Working Experience

Years of Experience Frequency Percent
5-10 Years 9 3.2
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11-20 Years 69 24.8

21-30 Years 123 442
31-35 Years 77 27.7
Total 278 100.0

Source: Researcher’s Field Survey, 2024

Table 4.3 provides a breakdown of the professional experience of the respondents. Out of a
total of 278 respondents, the largest group has 21-30 years of experience, accqunting for
44.2% of the total. This is followed by those with 31-35 years of experienc@%make up
27.7% of the respondents. The next group includes individuals yQ(I-IL% years of
experience, comprising 24.8% of the participants. The smallest gro sists of respondents
with 5-10 years of experience, representing only 3.2% of t@ta . These findings indicate
that the majority of principals have substantial professiog experience, with most having
between 21 and 35 years in their fields. This distr%{b{ suggests that the study's results will

largely reflect the perspectives of highly exg\\égd principals.

Table 4.4: Trainings Attended by @)\%ls
~

Case Summary

N Percent
Principals Training®_ 278 100.0%
a. Dichotomy %rou}{tab_ulated at value 1.

R

Trainings Attended by Principals

Responses
N Percent
Trainings 5-Day ICT Training 242 20.1%
Attended as a School Data Processing and Security Strategies 199 16.5%
Principal® Integrity of Principals and the Profession 165 13.7%
Development of Information Technology 153 12.7%
Data Driving Improvement Planning for School 171 14.2%

Managers
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Management of Schools in a Dwindling 152 12.6%

Economy
Safe School: The Imperative for 21st Century 124 10.3%
Manager

Total 1206 100.0%

a. Dichotomy group tabulated at value 1.

Table 4.4 presented in the case summary and principals training frequencies ta offer a

comprehensive overview of the training programmes attended by school pri . The case
summary indicates that all 278 principals, representing 100% of the sa eg%ticipated in at
least one training program. This shows the universal engagemen ipals in professional
development activities. The trainings attended by princi table provides a detailed
breakdown of the specific training programmes att@e y these principals. The total
number of responses across all training progr@s is 1206, highlighting that many
principals attended multiple trainings. Th@kequenﬂy attended training is the "5-Day
ICT Training," with 242 responses, a\;@%ng for 20.1% of the total. This high participation
rate reflects the importance.plac%\n information and communication technology skills in

school management. T ® most attended training is "School Data Processing and
Security Strategies,"&ﬁ received 199 responses (16.5% of the total), indicating a
significant foc@ta management and security.

Other n@ training programmes include "Integrity of Principals and the Profession" with
165 responses (13.7%), "Development of Information Technology" with 153 responses
(12.7%), and "Data Driving Improvement Planning for School Managers" with 171

responses (14.2%). These programmes emphasise the importance of ethical standards,

technological advancement, and data-driven decision-making in effective school leadership.
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Additionally, "Management of Schools in a Dwindling Economy" had 152 responses
(12.6%), highlighting the need for strategic management skills in challenging economic
times. The "Safe School: The Imperative for 21st Century Manager" training, with 124
responses (10.3%), reflects the growing concern for safety and security in schools. Overall,
the data shows a strong commitment among principals to engage in various professional
development programmes, with each principal attending multiple trainings to_¢ &o their
skills and knowledge. This dedication to continuous learning is crucial effectively

managing schools and addressing the evolving challenges in the edu@&ector.

4.3 Presentation of Answers to Research Questions 0
This sub-section contains tables showing analysis of is@nses to answer formulated research
Research Question One . ,\%\

What is the level of principals&@&rformance (time management and team collaboration)

questions.

in public senior second@ls in Lagos State?
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Table 4.5a: Level of Principals Job Performance (Tir@agement) in Public Senior
Secondary Schools in Lagos State

S/N TItem: I; AL S A(\l N Mean SD

1 effectively prioritise  124(44.6) 120(43.2)605‘(4.7) 21(7.6) 325  0.858
tasks to ensure

important activities \Qrb
are completed on \
time. . @

2 amable to set 97(34%‘9161(57.9) 8(2.9) 12(43) 323  0.705
realistic deadlines . A
for tasks and

projects. QQ\

3 am proactived & 145(52.2) 104(37.4)  21(7.6) 8(2.9) 339  0.751
planning a a&

meet deadlin

rather }& aiting

unti st minute.

4 am skilled at 153(55.0) 108(38.8) 13(4.7) 4(1.4) 347  0.656
delegating tasks to
others to optimise
time and resources.

5 consistently 133(47.8) 111(39.9)  9(3.2) 25(9.0) 327  0.896
complete tasks
within the specified
time frame.
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Weighted Mean = 3.32 High

Source: Researcher’s Field Survey, 2024

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard
Deviation

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5a evaluates the level of job performance in terms of time management among
principals in public senior secondary schools in Lagos State. The results show thakp&lcipals
are generally proficient in time management. They are particularly skilled a ing tasks
to optimise time and resources, which scored the highest mean o .ésfat’roactivity in
planning ahead to meet deadlines was also rated high, with a 3.39. Additionally,
principals effectively prioritisetasks with a mean of 3.25, seistic deadlines with a mean

of 3.23, and consistently complete tasks within the specified¥ime frame with a mean of 3.27.

Overall, the weighted mean score for time m%&ient is 3.32, classified as high. This
indicates that principals in Lagos State' p\\ch senior secondary schools are effective in
managing their time to ensure impoég?:s;\ac ivities are completed promptly. The high scores
across all items reflect a strquQpthility in prioritising, planning, delegating, and meeting
deadlines, contributing@ent and effective job performance. These findings suggest that
the principals are, \&\Q‘l\rganised and proactive in their approach to time management, which

is crucial fo%agiﬁining high standards of educational administration and teaching.
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Table 4.5b: Level of Principals Job Performance (Team Ce\%tlon) in Public Senior

Secondary Schools in Lagos State

S/N Item: I; AL (%) S (%) (%) N (%) Mean SD

6 ensure that all team 83(29.9)  149(53. bM 7)) 33(11.9)  3.01 0.907
members have fb
opportunities to contribute b
their ideas and
perspectives. \9

7 actively participate in team 93(33 5 7(42.1) 31(11.2) 37(13.3) 296 0.990
meetings and discussions &
to address challenges and C)\
plan for the future. @

8 actively promote a 3(37.1) 123(44.2) 24(8.6) 28(10.1) 3.08 0.925
collaborative work ¢ t\Q\
among the staff at (N: >
school.

9 foster a sensg” work 111(39.9) 105(37.8) 21(7.6) 41(14.7) 3.03 1.033
and unity amon the staff
member%

10 provi constructive 116(41.7) 123(44.2) 15(5.4) 24(8.6) 3.19  0.885

e to team members
to enhance their

professional growth.

Weighted Mean = 3.05 High

Source: Researcher’s Field Survey, 2024

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard

Deviation
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.5b evaluates the level of job performance among principals in terms of team
collaboration in public senior secondary schools in Lagos State. The analysis reveals that
team members often have opportunities to contribute their ideas, with a high mean score of
3.01. Also, they actively participate in team meetings and discussions to address challenges
and plan for the future with a mean score of 2.96. Similarly, the promotion of a collaborative
work culture and fostering a sense of teamwork both received high ratings, wit Q;&cores
of 3.08 and 3.03, respectively. Constructive feedback to enhance professional®growth also

scored highly, with a mean of 3.19, indicating frequent and effectivek practices.

Overall, the weighted mean score for job performance in ten@ team collaboration is 3.05,
classified as high. This suggests that, on average, tﬁsc ools perform well in fostering
collaboration, ensuring participation, promotin%’bollaborative culture, and providing
constructive feedback. However, active p\\@paﬁon in team meetings and discussions
received a slightly lower mean score'q& , categorised as moderate, indicating some room
for improvement. In conclusmnée data reflects a strong commitment to teamwork and

collaboration in public §.®econdary schools in Lagos State, with generally high ratings

across most evaluated

>

Table 4.:;§evel of Principals Job Performance (Time Management and Team

Collabor in Public Senior Secondary Schools in Lagos State

Always Sometimes Rarely Never
ItemN Freq (%) Freq (%) Freq (%) Freq (%) Mean
Time 130.4(46.9) 120.8(43.5) 12.8(4.6) 14(5.0) 3.32
Management
Team 101.2(36.4) 123.4(44.4) 20.8(7.5) 32.6(11.7) 3.05
Collaboration

Overall Weighted Mean= 3.19High

Source: Researcher’s Field Survey, 2024
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.5¢ assesses the level of job performance in public senior secondary schools in Lagos
State, focusing on two key areas: time management and team collaboration. The mean score
for time management is notably high at 3.32, with 46.9% of respondents always managing
their time effectively and 43.5% sometimes doing so. Only a small proportion of respondents
reported rarely (4.6%) or never (5.0%) managing their time well, indicating a strong overall
performance in this area. In contrast, team collaboration has a slightly lower Q&sore of
3.05 but still falls within the high category. Here, 36.4% of respondents always collaborate
effectively, while 44.4% do so sometimes. A higher percentage of r nts rarely (7.5%)

or never (11.7%) engage in team collaboration compared t@n& m'anagement, suggesting

some room for improvement. The overall weighted mea

classified as high, reflecting a strong performanceéaq@oth evaluated areas. This indicates

that, on average, public senior secondary, sc principals in Lagos State demonstrate

for job performance is 3.19,

effective job performance, particularly ir@managemem and team collaboration.

>

[ ]
Research Question Two: What Q{éaevel of training assessment (post-training assessment

and duration of training) in @ senior secondary schools in Lagos State?

102



Table 4.6a: Level of Training Assessment (Post-training Ass

in Public Senior Secondary Schools in Lagos State

(O

-

X

among Principals

S (%) __R(%)

S/N Item: AL (%) N (%) Mean SD

1 The training programme 98(35.3)  119(42.8) (@?ﬂ) 36(12.9) 3.00  0.982
provided me with valuable
knowledge  and  skills be
relevant to my role 6

2 I feel more confident in 95(34.2)@ 38.5) 59(21.2) 17(6.1) 3.01 0.895
applying  the  concepts
learned during the training e &
to my daily tasks." (;\\'

3 The training materials wer @(42.1) 113(40.6) 18(6.5) 30(10.8) 3.14  0.949
well-organised and eas \
understand. §

4 The training sesstons were 107(38.5) 125(45.0) 14(5.0) 32(11.5) 3.10  0.942
engaging '(\' ractive,
encoura ing_/ active
particip .

5 Lb the training has 134(48.2) 100(36.0) 17(6.1) 27(9.7) 3.23  0.940

positvely impacted my

performance in
workplace.

Weighted Mean = 3.10High

Source: Researcher’s Field Survey, 2024
KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard

Deviation

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.6a assesses the effectiveness of training programmes among principals in public
senior secondary schools in Lagos State based on a post-training assessment. The data
reveals that the training programmes were generally well-received. Participants indicated that
the training provided valuable knowledge and skills relevant to their roles, with a mean score
of 3.00. They also felt more confident in applying the concepts learned during the training to
their daily tasks, as reflected by a mean score of 3.01. The training materials w Q)&dered
well-organised and easy to understand, scoring a mean of 3.14, and the trainiing S€ssions were

engaging and interactive, encouraging active participation, with a m@c e of 3.10.

Overall, the weighted mean score for the post-training asses@t 1s 3.10, classified as high.
This indicates that the training programmes are effectign enhancing job performance
among staff in public senior secondary schools i@?s State. The highest mean score of
3.23 was for the item assessing the positi@t of training on workplace performance,
highlighting the significant benefits .o{\' training. These results suggest that the training
programmes are successful ilé{cariding valuable knowledge, boosting confidence,

&

organising materials effect'@ and engaging participants, ultimately leading to improved

job performance.
S

x@b
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Table 4.6b: Level of Training Assessment (Duration &ning) among Principals in

Public Senior Secondary Schools in Lagos State

S/N Item: AL (%)  S(% \‘ R(%) N(%) Mean SD
6 The duration of the training 103(37.1) 13@ 20(7.2)  25(9.0) 3.12  0.889
programmes I have attended
was sufficient to cover the
essential content
7 The duration of training 94(@ 137(49.3) 27(9.7)  20(7.2) 3.10 0.846
programmes is flexible to
accommodate different é
learning styles
preferences.
8 The tralmng pro amrhes 87(31.3) 151(54.3) 21(7.6) 19(6.8) 3.10 0.809
strike ro riate
balance b uratlon
and depth of cortent.
9 The trai 1s broken down 100(36.0) 122(43.9) 21(7.6) 35(12.6) 3.03 0.970
, more frequent
10 ength of the training 78(28.1) 107(38.5) 56(20.1) 37(13.3) 2.81 0.991

sessions was appropriate for
the complexity of the
material presented.

Weighted Mean = 3.03 High

Source: Researcher’s Field Survey, 2024

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard

Deviation
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.6b evaluates the duration of training programmes among principals in public senior
secondary schools in Lagos State. The data indicates that most respondents found the
duration of training programmes sufficient to cover essential content, with a mean score of
3.12. Additionally, the training programmes were considered flexible enough to
accommodate different learning styles and preferences, scoring a mean of 3.10. The balance
between duration and depth of content was also rated high, with a mean cQ&o 3.10.
However, the breakdown of training into shorter, more frequent modules @Q

d a slightly

lower mean score of 3.03, and the appropriateness of session lenét@’&rthe complexity of

Overall, the weighted mean score for the duration of tﬁ& programmes is 3.03, classified

material presented scored the lowest at 2.81.

as high. This suggests that the training programn@nerally have a sufficient and flexible
duration, effectively balancing the length a of content. Despite this, there is room for

improvement in breaking down tra&@to shorter modules and ensuring the length of

of training is mostly ad u@a
of the programmes @

Table 4.6c: Aevel of Training Assessment (Post-training Assessment and Duration of

sessions matches the complex@(?material. These results reflect that, while the duration
justments could enhance the effectiveness and adaptability

meet diverse learning needs and the complexity of the content.

Training g Principals in Public Senior Secondary Schools in Lagos State

QV Always Sometimes Rarely Never
ItemN Freq (%) Freq (%) Freq (%) Freq (%) Mean
Post-training 110.2(39.6)  112.8(40.8) 26.6(9.6) 28.4(10.2) 3.10
Assessment
Duration of 92.4(33.2) 129.4(46.5) 29(10.4) 27.2(9.9) 3.03
Training

Overall Weighted Mean= 3.07 High

Source: Researcher’s Field Survey, 2024
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.6c shows the level of training assessement among prinicipals in public senior
secondary schools in Lagos State, focusing on both post-training assessment and the duration
of training sessions. The data shows that the post-training assessment received a high mean
score of 3.10. This indicates that a significant portion of respondents found the training
programmes valuable and effective, with many consistently benefiting from the knowledge
and skills acquired during the sessions. The duration of training also score Qh, ith a
mean of 3.03, suggesting that the training sessions were adequately stru uQn terms of

length and content coverage, accommodating different learning style@l eferences.

Overall, the combined weighted mean score for post-trainin s_@ ssment and the duration of
training is 3.07, classified as high. This reflects 2@)5 ve evaluation of the training
programmes in Lagos State's public senior secon@:hools. The high ratings indicate that
the training effectively enhances job pe@nce and meets the diverse needs of the

principal. The results suggest that the }@g programmes are well-organised and impactful,

contributing to the professiona@&h and development of the participants.

Research Question Tlf%Q

What is the le\Q.(}\information communication technology use (technology integration and

digital ski ong principals in public senior secondary schools in Lagos State?

\/QJ
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Table 4.7a: Level of Information Communication Technology
Integration) among Principals in Public Senior Secondary Schools in L

3

o

S/N Item: I;

(%)~ Mean

effectively use technology
to enhance instructional
leadership and decision-

making

use technology to efficiently
manage administrative tasks

and streamline processes.

use  digital  tools

communicate with teachers

and parents

actively promote

professional developm%

opportunities for teachfﬁ\

enhance their t
skills

technol

139(50.0) 87(31.3)

O
6@6.5) 28(10.1)

o.@ 36.3) 15(5.4) 23(8.3)

117(42.1)  38(13.7)

encourage@use of 98(35.3) 141(50.7) 16(5.8)  23(8.3)

improve

teachin and  learning
outepty

hnology
tate
SD
321 0.980
3.14  0.927
3.28 0.899
3.11 0.874
3.13  0.853

WeightédMean = 3.17 High

Source! Researcher’s Field Survey, 2024

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard

Deviation

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.7a evaluates the level of Information Communication Technology (ICT) integration

among principals in public senior secondary schools in Lagos State. The data shows that



principals effectively use technology to enhance instructional leadership and decision-
making, with a mean score of 3.21. They also efficiently manage administrative tasks and
streamline processes using technology, scoring a mean of 3.14. Additionally, digital tools are
commonly used to communicate with teachers and parents, with the highest mean score of

3.28. Promoting professional development opportunities to enhance teachers’ te&ology
0

skills received a mean score of 3.11, while encouraging innovative use of TQ gy to
improve teaching and learning outcomes scored 3.13. ’\<
Overall, the weighted mean score for ICT integration among prinéi s 3.17, classified as

high. This indicates that principals in public senior sec@’y schools in Lagos State
effectively integrate technology into their roles, 1@ it to improve leadership,
communication, administrative efficiency, and t@%g outcomes. The consistently high
ratings across all items reflect a strong @%ent to leveraging technology for school
improvement and professional devdq&t. These results suggest that the principals are
proficient in utilising ICT to enh%;%ious aspects of school management and instructional
practices, contributing to th@all effectiveness and modernization of the education system
in Lagos State.
S
O
O
\/%
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Table 4.7b: Level of Information Communication Technology Use
among Principals in Public Senior Secondary Schools in Lagos State

(?@Skills)

S/N Ttem: I; AL(%) S(%) R(%) N (%) ~Mean SD
6  feel confident in my ability 117(42.1) 125(45.0) 30(10.8) 6@\' 327  0.738
to navigate and use digital Q
tools and  applications
relevant to my job
7 am proficient in using a 107(38.5) 112(40.3) 7)) 21(7.6) 3.10 0.904
variety of software and
applications relevant to my be
role 6
8 am proficient in using 119(42.85\\@?3.8) 29(10.4) 36(12.9) 3.06 1.025
digital communication tools
for professional purposes ° @
9 amknowledgeableaboutthe@g(t?&S) 98(35.3) 38(13.7) 49(17.6) 2.85 1.075
latest educatid
technology trends and
practices %
10 71(25.5)  73(26.3) 81(29.1) 53(19.1) 2.58 1.067

can create '@mamage
digital co@, such as

presentatiens, documents,
and dia resources

Weight@fean =2.97 Moderate

SourcesResearcher’s Field Survey, 2024
KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD = Standard
Deviation
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.7b assesses the level of digital skills among principals in public senior secondary

schools in Lagos State. Principals reported high confidence in their ability to navigate and



use digital tools relevant to their jobs, with a mean score of 3.27. Proficiency in using a
variety of software and applications scored 3.10, indicating a high level of competency.
Similarly, proficiency in using digital communication tools for professional purposes
received a high mean score of 3.06. However, knowledge about the latest educational
technology trends and best practices was rated moderate, with a mean score of 2.85. The
ability to create and manage digital content, such as presentations and multim@urces,

also scored moderately, with a mean of 2.58. <

N

Overall, the weighted mean score for digital skills is 2.97, cla @ as moderate. This
indicates that while staff members are confident and prof in using digital tools and
communication applications, there is room for improve@t in staying updated with the
latest educational technology trends and in creatin%%managing digital content. The results

suggest a need for ongoing professional de@n‘[ to enhance digital skills, particularly in

content creation and staying current wi\k hnological advancements.

Table 4.7c: Level of Infor Xn Communication Technology Use (Technology
Integration and Digital SKi mong Principals in Public Senior Secondary Schools in

Lagos State SN\

Ahyays Sometimes Rarely Never
Items . ﬁeq (%) Freq (%) Freq (%) Freq (%) Mean
Technology )(42.8) 112.8(40.8)  22(7.9) 24.2(8.5) 3.17
Integration
Digital Skill 101.4(36.8) 100.4(36.1)  43.2(15.5) 33(11.6) 2.97
Overal hted Mean= 3.07 High
Souree: Researcher’s Field Survey, 2024

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.7c evaluates the level of Information Communication Technology (ICT) use among
principals in public senior secondary schools in Lagos State, focusing on both technology

integration and digital skills. The data shows that principals are effective in integrating
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technology into their roles, with a high mean score of 3.17. This suggests that a significant
portion of principals consistently use technology to enhance instructional leadership,
communication, and administrative efficiency. On the other hand, digital skills among
principals received a moderate mean score of 2.97, indicating that while many principals feel

confident and proficient in using digital tools, there is still room for improvement,

particularly in staying updated with the latest technological trends and manng igital

N

Overall, the combined assessment yields a high weighted mea of 3.07, reflecting

content.

thatprincipals are generally proficient in using ICT to en@ various aspects of school
management. However, the moderate rating for digital@s suggests a need for ongoing
professional development to further enhance prir@% digital competencies. These results
highlight the importance of continuous lea®’Qd adaptation to ensure that principals can

effectively use ICT in their roles, thar*&tproving the overall efficiency and effectiveness

of school operations and educatic@htcomes.
44  Testof Hypoth@\
Hol: There wi(b&igniﬁcan‘[ combined influence of training assessment (post-training
assessment duration of training) and information communication technology use
(tech@r integration and digital skills) on public senior secondary school principals job

performance in Lagos State
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Table 4.8: Summary of Regression Analysis Showing Combined Influgnce of
Training Assessment (Post-training Assessment and Duration of T Ain ng) and
Information Communication Technology Use (Technology Integrati mn’ Digital
Skills) on Public Senior Secondary School Principals Job Performance {: 1g0s State

Model Summary
Adjusted R
Model R R Square Square Std. Error of the Estimate
1 .9932 987 987 .939
a. Predictors: (Constant), Information and Communication Technology,

“
Re
ANOVA?
Model Sum of Squares df Mean Square F Sig.
1 Regression 18125.669 2 9062.834 10275.32 .000P
Residual 242.648 275 0.882
Total 18368.317 277

a. Dependent Variable: Job Performance
b. Predictors: (Constant), Information and Communication Technology, Training

Training Assessment

Assessment

Source: Reseat@{ﬁield Survey, 2024

The reg@%§analysis presented in Table 4.8 examines the combined influence of training
asse@nt (post-training assessment and the duration of training) and information
communication technology (ICT) use (technology integration and digital skills) on the job
performance of principals in public senior secondary schools in Lagos State. The results
indicate a very strong positive relationship between the predictors (training assessment and

ICT use) and the job performance of the principals. This relationship is evidenced by a
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correlation coefficient (R) of 0.993 and an R? value of 0.987. This means that approximately
98.7% of the variance in job performance can be explained by these two factors. The
adjusted R? value, also at 0.987, confirms the model’s robustness, ensuring that the results

are not overly influenced by the number of predictors included.

The ANOVA results further support the significance of this relationship. The regr: n sum
of squares is 18,125.669, significantly higher than the residual sum of s &242 648

indicating that the model explains a substantial portion of the varian qggperformance.
With a mean square regression of 9,062.834 and a mean square rgsi f 0.882, the model's
F-value is an extraordinarily high 10275.32. This high F—V@ coupled with a p-value of
0.000, shows the statistical significance of the model. &dndings lead to the rejection of
the null hypothesis (Hol), which stated that there \@’Q‘be no significant combined influence
of training assessment and ICT use on job \@n‘nance. Instead, the data clearly shows that
both training assessments and ICT us&%critical determinants of job performance among

principals in Lagos State's publicé&or secondary schools.

N\
In summary, the cor@nﬂuence of training assessment and ICT use significantly
enhances the job® @nance of school principals. The strong positive correlation and the
high explanatory power of the model suggest that these factors are crucial for improving
perfi rn‘@ This implies that initiatives aimed at improving training programmes and ICT
capabilities could substantially benefit the principals' effectiveness in their roles. Therefore,
educational policymakers and administrators should prioritise these areas to foster better

educational leadership and management in Lagos State.

114



Ho2: There will be no significant relative influence of training assessment and information
communication technology use on public senior secondary school principals job performance

in Lagos State

Table 4.9: Summary of Regression Analysis Showing Relative Influen QTr ining
éfgl
y ]

Assessment and Information Communication Technology Use o Senior
Secondary School Principals Job Performance in Lagos State .
Coefficients®
Unstandardized  Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 4.001 203 19.739 .000
Training Assessment 369 .048 403 7.674 .000
Information and 539 048 593 11.293 .000
Communication
Technology

a. Dependent Variable: Job Performance
Source: Researcher’s Field Survey,&ﬂ\

S

The regression analysis prege@n Table 4.9 evaluates the relative influence of training
assessment and inform@no\munication technology (ICT) use on the job performance of
principals, in qug&nior secondary schools in Lagos State. The table includes both
unstandardi dgd?\standardised coefficients, along with their respective standard errors, t-
values, @ﬂgniﬁcance levels, providing a comprehensive view of the impact of these
factors.¥The results show that the constant value is 4.001, which represents the baseline level
of job performance when both training assessment and ICT use are zero. This baseline is
statistically significant, as indicated by a high t-value of 19.739 and a significance level of
0.000. For training assessment, the unstandardized coefficient is 0.369, suggesting that for
each unit increase in training assessment, job performance improves by 0.369 units,
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assuming other factors remain constant. The standardised coefficient (Beta) of 0.403
indicates a substantial positive effect on job performance. This effect is statistically

significant, with a t-value of 7.674 and a p-value of 0.000.

ICT use also shows a significant positive impact on job performance. The unstandardized
coefficient is 0.539, meaning that each unit increase in ICT use corresponds to a.0$39 unit
increase in job performance, holding other variables constant. The standard@Qoefﬁcient

(Beta) is higher at 0.593, indicating an even stronger effect compared traghﬁg assessment.

The high t-value of 11.293 and the significance level of 0.000 con e robustness of this
effect. 0
In conclusion, the regression analysis highlights that training assessment and ICT use

significantly enhance the job performance of pr@s in public senior secondary schools in
Lagos State, particularly in terms of time agement and team collaboration. ICT use
appears to have a slightly stronger in&&z than training assessment. These findings suggest
that to improve the effec‘gi\%% of school leadership, educational policymakers and
administrators should [%@both comprehensive training programmes and the integration
of advanced ICT@ By doing so, they can foster better management practices and

collaborativ; e&m within schools, ultimately leading to improved educational outcomes.

4.5 V&ssion of Findings

Research question one was formulated to identify the level of principals’ job performance
(time management and team collaboration) in public senior secondary schools in Lagos State.
The result obtained shows that the level of job performance among principals in public senior

secondary schools in Lagos State is high. The high level of job performance among
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principals in Lagos State's public senior secondary schools can be attributed to their strong
time management and team collaboration skills. Effective time management ensures that
principals can handle administrative duties, instructional leadership, and other
responsibilities efficiently. Meanwhile, robust team collaboration promotes a positive work
culture, facilitates problem-solving, and supports professional development among teachers.
The findings have significant implications for policy and practice. For policym %e high
level of job performance suggests that current training and support systems,for pfincipals are
effective, but continuous improvement and investment in these s are necessary to
maintain and enhance performance levels. For school _admijnistrators, focusing on
strengthening time management and collaboration ski Qer can lead to even better
outcomes. Additionally, sharing best practices m%g)rincipals and providing targeted
professional development opportunities can_hel tain and build on the high levels of job
\S!
performance observed. \
Q)

Several studies align with the ﬁn@g(s—}om Lagos State, emphasising the importance of time
management and team col@ion for high job performance among school principals. A
study found that principalsswith strong time management skills significantly improved school
performance aét}\ébh satisfaction!. Similarly, another study highlighted that the active
promotio% m collaboration by principals led to improved student outcomes and teacher
mora g(nother study reported that principals who excelled in team collaboration achieved
better staff cohesion®. Moreover, a study found similar outcomes, where principals who
managed time well and promoted collaboration achieved higher levels of school

effectiveness®.
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Conversely, some studies suggest that while time management and team collaboration are
important, they may not be the most critical factors influencing job performance in all
educational settings. For example, a study reported that systemic issues and resource
constraints played a more critical role in job performance than time management and team
collaboration®. Also, a study argued that, lack of training and support systems had a more
substantial impact on job performance than principals' time management an Q%ration
skills®. In the same vein, a study found that leadership style and decision-nakifig autonomy

were more influential on job performance than these skills’. Q

Research question two aimed at identifying the level of tr@g assessment (post-training
assessment and duration of training) in public senior sec@ry schools in Lagos State. The
result from the analysis revealed that the level of t@(bg assessment is high. This finding has
several significant implications for the edua@fgstem and the professional development of
school principals in Lagos State. Fir&tl}\\' igh level of training assessment suggests that the
training programmes for school %Q(Qals are well-structured and effectively delivered. This
likely means that the princ@e receiving comprehensive and relevant training that equips
them with the necess Qlls and knowledge to perform their roles effectively. As a result,
these principalﬁ.r}ﬁ

which ca o improved school management and better educational outcomes for students.

likely to be competent in their administrative and leadership duties,

Effe?(q%raining assessments help ensure that the content and delivery of training
programmes meet the specific needs of the principals, enabling them to address the unique

challenges they face in their schools.

Secondly, the high level of training assessment implies that the training programmes are not

only extensive but also tailored to address the practical aspects of school leadership. This
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includes the ability to manage time effectively and foster team collaboration, as highlighted
by other parts of the study. When principals are well-trained and their training is regularly
assessed for effectiveness, it leads to better implementation of educational policies and
practices. Consequently, this can result in enhanced overall school performance, including
improved student outcomes, higher teacher satisfaction, and more efficient school operations.
The positive feedback loop created by continuous training assessment and_improvement

ensures that principals remain updated with the latest educational trends and inistrative

strategies. 6\

Several studies align with the findings, for instance, @de conducted found that
comprehensive post-training assessments significantly i@)ved the job performance and
satisfaction of school leaders®. Another study den@%‘[ed that comprehensive post-training
evaluations helped identify gaps and ifuture training programmes, leading to
enhanced performance among school @{s? Moreover, research showed that a high level
of training assessment was associ (Qr\ith better implementation of educational reforms and
improved school administ@p . Furthermore, a study conducted in Nigerian secondary
schools found that %) s post-training assessments and appropriately timed training

durations signi<1ca{%?

supports dings in Lagos State, confirming that thorough training assessments are

nhanced the skills and performance of principals'!. This directly

cmch&high job performance. However, some studies do not support the findings of this
study. For example, a study highlighted that in some schools in Ghana, the duration of
training was often inadequate, leading to a perception of low effectiveness regardless of post-
training assessments'2, This contrasts with the high training assessment levels reported in

Lagos State, indicating that resource availability is a significant factor. Another study pointed
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out that without ongoing professional development and support, the benefits of training

assessments were short-lived'?.

Research question three was formulated to identify the level of information communication
technology use (technology integration and digital skills) among principals in public senior
secondary schools in Lagos State. The result from the analysis revealed that the le%)f ICT
use is high. This indicates that principals are effectively incorporating technnto their
administrative and instructional leadership roles. They are utilising d'y&alg(ﬂs to enhance
their communication, streamline administrative tasks, and e decision-making
processes. This high level of ICT adoption among principal@gests that they are not only
proficient in using technology but also actively prom@ its use within their schools,
thereby fostering a tech-savvy environment condL@(bo modern educational practices. This
result implies that the principals in Lagos @ well-equipped to handle the demands of
the digital age in education. Their Iﬁ@el of ICT use can lead to more efficient school
management, improved commu%\%' n with staff and parents, and a greater ability to
integrate innovative teachf%thods. This proficiency in ICT also suggests that these
principals can better&j&ﬂ their teachers in using technology for instruction, ultimately

benefiting stud{nt?ﬁ}h

g outcomes.

Several Q@es align with the findings, for example, a study found that principals who
effewy used ICT tools significantly improved their administrative efficiency and
decision-making processes'*. This study emphasised the role of technology in enhancing
school leadership, similar to the findings in Lagos State, where high ICT use is associated
with improved school management and communication. Likewise, another study

demonstrated that principals' proficiency in digital skills led to better instructional leadership
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and administrative performance!®. Also, a study highlighted that in South Africa, principals
who adopted ICT in their roles saw significant improvements in school operations and
communication'é. This aligns with the Lagos State results, suggesting that ICT use among
principals can lead to more efficient school management and enhanced decision-making.
Furthermore, a study found out that in Osun State principals has high digital skills and
technology integration capabilities and where able to monitor school activities!”. &rsely,
some studies present contrasting views. A scholar found that in Lagos Stat% d access to
technology and insufficient training hindered principals' effective us@lgISTlg. Also, a study

highlighted numerous obstacles to effective ICT integration, finding that many principals

struggled with limited digital skills and resources, result@l low level of technology use

in their roles!®. 6{§
(o)

Hypothesis one was tested to examine the@med influence of training assessment (post-
training assessment and duration of tfarhing) and information communication technology use
(technology integration and di i@dﬂ Is) on public senior secondary school principals job

performance in Lagos %@\he finding led to the rejection of the null hypothesis (Hol),

which stated that the uld be no significant combined influence of training assessment
and ICT use Ql}b performance. Instead, the data clearly shows that both training
assessmemb ICT use are critical determinants of job performance among principals in
Lago e's public senior secondary schools. This highlights the importance of a holistic
approach to professional development for school principals. Training programmes that are
well-designed, adequately timed, and followed by thorough assessments ensure that

principals are equipped with the necessary skills and knowledge. When these training

programmes are coupled with a high level of ICT use, the impact on job performance is
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significantly amplified. Principals are not only able to apply the new knowledge gained from
training but can also leverage digital tools to enhance their effectiveness. This dual focus on
continuous professional development and technological proficiency creates a conducive

environment for high job performance.

Several studies support the finding that training assessment and ICT use @cantly
influence job performance. For instance, a study found that principals w @1 ipated in
comprehensive professional development programmes, which include aﬁ(g assessments
and ICT integration, showed significant improvements in job je ance?. Similarly, a
study demonstrated that school principals who receive@orough ICT training and
participated in regular post-training assessments were lﬁ&ble to manage their schools and
support their teachers?!. Another study also empl& the importance of ongoing training
and technology use for school leaders, noﬁ@nat principals who engaged in post-training
assessments and developed strong digital skills reported higher job performance??.Conversely,

some studies challenge these ﬁn@s, for instance, a study found that despite training and

ICT initiatives, many %@rmcipals in Nigeria faced significant barriers, leading to a

minimal impact on job péfformance®. Similarly, another study concluded that ICT training

and assessmen@\ot translate into improved job performance for many principals, citing a

lack of co@al adaptation and practical application of ICT tools*.
Hypothesis two was tested to examine the relative influence of training assessment and
information communication technology use on public senior secondary school principals job

performance in Lagos State. The analysis led to the rejection of the null hypothesis (Ho2),

which stated there would be no significant relative influence of training assessment and ICT
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use on job performance. Instead, the data indicated that both training assessments and ICT
use relatively influence job performance among principals. These elements help principals
manage administrative tasks more efficiently, improve communication, and overall enhance

school management.

The findings of the study align with several other studies. For instance, a stud hlights
that effective training, including its duration, plays a crucial role in imp @ incipals'
performance by providing them with the necessary skills and knowled f(&‘ective school
management?, Additionally, a study confirms that the integrati Qgital leadership and
technology use by school principals significantly impacts ability to manage schools
effectively, especially during crises like the COVID—I@&@miC%. Supporting this, another
study indicates that e-leadership, which invo%’qle integration of technology with
leadership skills, significantly influences tl@gmance and behavior of teachers, which in
turn enhances overall school perform! \This is consistent with the initial study's findings
on the positive impact of digi ﬁ\(&ills and technology integration on principals' job
performance. On the ot e® , some studies present contrasting views. For example, a
study suggests that vg'le chnology integration is beneficial, it is not a standalone solution
for improving job performance and must be complemented by other leadership skills and
strategies? ilarly, another research indicates that the impact of post-training assessments
migw marginal because they often fail to capture the long-term application of skills

learned during training?’.
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This chapter focuses on the summ@ findings, conclusions, recommendations (based on

the findings of the study), cm&\Qg[on to knowledge and the areas of further research.
5.1 Summary of inggs

.

N

The resear Q at investigating the influence of training assessment, information
commu@on technology use and senior secondary school principals job performance in
Lag(}yate. The first research question aimed to assess the job performance of principals in
public senior secondary schools in Lagos State, focusing on time management and team
collaboration. The findings revealed that principals in these schools exhibit high job
performance levels, largely due to their effective time management and strong team

collaboration skills. These skills enable principals to efficiently manage administrative duties
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and foster a positive work culture, which enhances problem-solving and professional

development among teachers.

The second research question examined the level of training assessment for principals in
public senior secondary schools in Lagos State, focusing on post-training evaluation and
training duration. The analysis indicated a high level of training assessment, reﬂec% well-
structured and effective training programs. This suggests that the @: ams are
comprehensive and relevant, equipping principals with the skills and & e needed for
effective school management and improved educational outcomes. ndings also indicate

that the training covers practical aspects like time manant and team collaboration,

helping principals implement educational policies efﬁciet@

The third research question explored the level 0%&6, focusing on technology integration
and digital skills, among principals in pubb\\Qnior secondary schools in Lagos State. The
findings showed a high level of ICi—i@ndicating that principals effectively incorporate
technology into their admini.sta@nd instructional roles. They use digital tools to enhance
communication, strean@}ninistrative tasks, and improve decision-making processes.
This high adopti.og& suggests that principals are proficient in technology and actively
foster a te —&M environment, supporting modern educational practices. Their ICT
proﬁcie@
educm

, resulting in efficient school management, improved communication with staff and

icates that they are well-equipped to meet the demands of the digital age in

parents, and the integration of innovative teaching methods.

The first hypothesis examined the combined influence of training assessment (post-training

assessment and duration of training) and information communication technology (ICT) use

128



(technology integration and digital skills) on the job performance of principals in public
senior secondary schools in Lagos State. The analysis led to the rejection of the null
hypothesis (Hol), which stated there would be no significant combined influence of training
assessment and ICT use on job performance. Instead, the data indicated that both training

assessments and ICT use are critical determinants of job performance among these &incipals.

The second hypothesis examined the relative influence of training a@\ent and
information communication technology (ICT) use on the job perforrp%e(d principals in
public senior secondary schools in Lagos State. The analysis led @rejection of the null
hypothesis (Ho2), which stated there would be no signiﬁca@ﬁe influence of training
assessment and ICT use on job performance. Instead, the\data indicated that both training

assessments and ICT use relatively influence job p@wnce among principals.

O
5.2 Conclusion @

o \'
This study examined the factors @ncing the job performance of principals in public
senior secondary schools ﬁiﬁgos State, focusing on training assessment, information

communication techno}s@%CT) use, and their combined effects. The findings provide

valuable insigh{ t@ determinants of effective school leadership in the context of Lagos
1

State.Firstly@e gh levels of job performance among principals can be attributed to their
strox@%anagement and team collaboration skills. These capabilities enable principals to
manage their schools effectively, fostering a positive work environment and facilitating
better educational outcomes. Secondly, the study highlighted the significant role of training

assessment and ICT use in enhancing job performance. Comprehensive and well-timed
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training programmes, coupled with regular post-training assessments, equip principals with

the necessary skills and knowledge.

Additionally, the integration of technology and the development of digital skills among
principals are crucial for efficient school management, improved communication, and
effective instructional leadership. The rejection of the null hypothesis in the first %shows
the combined influence of training assessment and ICT use on job perform@Q'mdicating
the importance of a holistic approach to professional development. 'JKes d hypothesis
test further revealed that the duration of training, technology inte @and digital skills are
particularly significant, while post-training assessments, tho important, have a marginally
lesser impact. These findings suggest that conti@s professional development,
incorporating both thorough training and tec@%gical proficiency, is essential for
maintaining high job performance among@principals. Policymakers and educational
administrators should focus on ops&ng training programmes and enhancing ICT
infrastructure to support principa&éq\ieir roles. Conclusively, this study contributes to the
understanding of how effe(@aining and ICT use can improve school leadership, thereby
enhancing the overall§ ity of education in Lagos State's public senior secondary schools.

By addressing Q;\d%ﬂt ied factors and challenges, stakeholders can work towards creating a

more con@ environment for educational excellence.

5.3 \Kecommendations
Based on the findings of the study, the following recommendations were made:

1. Government should continue to provide advanced professional development

programmes focusing on best practices in time management and team collaboration.
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5.4

Establish peer mentoring and coaching systems where experienced principals can
share effective strategies with their peers. Encourage regular reflective practices and
feedback mechanisms to ensure continuous improvement.
The standard of training programmes should also be maintained by regularly updating
the content to reflect the latest educational trends and challenges. Introduce periodic
refresher courses and workshops to ensure principals remain curr ith new
practices. Enhance post-training assessments by incorporatin@ ¢ practical
evaluations and real-world problem-solving scenarios. 6\
Schools should invest in ongoing ICT training th @ principals abreast of
emerging technologies and their applications in e@l n. Provide continuous access
to new digital tools and platforms. Establi ?b%nunity of practice for principals to
share insights, challenges, and solutions (@ d to ICT use in schools.
Schools should develop a com ﬁensive, integrated professional development
N
programme that synergi@raining assessments and ICT wuse. Encourage
collaborative projects&gfequire principals to apply both their training and ICT
skills in innov&@%ays. Regularly review and adapt the programme based on
feedbac B%Q%formance data to ensure it meets evolving needs.
The geyeriiment should focus on continuous improvement of training programmes by
@mating advanced modules on ICT integration and digital leadership. Provide
tailored support and resources to help principals apply their training in diverse school
contexts. Ensure that post-training assessments are dynamic and aligned with the
practical demands of school leadership.

Contribution to Knowledge
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This study makes several significant contributions to the field of educational leadership
and management, particularly within the context of public senior secondary schools in
Lagos State. It provides valuable insights into effective leadership practices, emphasising
the critical roles of time management and team collaboration in enhancing principals' job
performance. By highlighting these specific areas, the study informs Kership

development programmes, ensuring they focus on essential skills for effeQre chool

management. ’\< )

Additionally, the study highlights the importance of well- ed, comprehensive
training programmes for school principals. It demonstrthat high levels of training
assessment, encompassing both post-training evalua@ and the duration of training,
significantly contribute to the principals' adr@%ative and instructional effectiveness.
This finding offers a model for devel@%ture training initiatives, emphasising the
need for thorough and ongoing pr ional development. The research also sheds light
on the crucial role of ir@‘féaion communication technology (ICT) in school
management. The ﬁndi® w that principals who effectively integrate technology and
possess strong di &kills can enhance school operations and communication. This
contributes @der understanding of how digital tools can be leveraged to improve

educa@ leadership and operational efficiency, highlighting the necessity of

té@{ogical proficiency in modern school administration.

A notable contribution of the study is the demonstrated combined influence of robust
training assessments and ICT use on job performance. By rejecting the null hypothesis,
the research illustrates the synergistic effects of integrating comprehensive training

programmes with advanced technological tools. This shows the importance of a holistic
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approach to professional development that incorporates multiple facets of leadership
training and technological proficiency. Furthermore, the study provides a nuanced
understanding of the relative importance of different training components and ICT
elements. It reveals that the duration of training and the development of digital skills
significantly enhance job performance, while post-training assessments, though beneficial,
have a marginally lesser impact. This insight can guide policymakers a %tional
leaders in designing training programmes that prioritise the most 1’m< tful*€omponents,

thereby maximising their effectiveness. Q

The practical implications of the study are s@utial, offering actionable
recommendations to sustain and enhance high leve@ principal performance. These
recommendations, derived from empirical 6%106, can be used by educational
authorities to improve school leadersﬁ\@tices. Moreover, the localised focus on
Lagos State adds to the limited.m@f research specific to the Nigerian educational
context, providing culturally @ca\@ntextually relevant insights that can be adapted and
applied in other regions@lusively, this study enriches the understanding of effective
school leadership &es, offering a comprehensive framework for enhancing principal
S

performanc@

knowlhat can inform policy and practice, contributing to the broader field of
o

targeted training and technology integration. It provides valuable

e&&onal administration and improving the quality of education in Lagos State and

beyond.

5.5 Suggestion for Further Studies

133



Further research could explore additional aspects of training assessment and ICT use that
were not examined in this study to determine if they exhibit similar patterns. Replicating
this study in private schools, private universities, and public universities would also be
beneficial. Additionally, employing qualitative methods, such as interviews and focus
groups, could delve into the experiences and perceptions of school principals regarding
their training and use of ICT, providing deeper insights into their c @s and

successes. This approach would offer a better understanding beyond{ titative data.
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Dear Esteemed Respondent, your sincere response is highly solicited for this research
purpose; be rest assured that data generated from this questionnaire shall be confidentially

treated.

Thank you,

Researcher. Q*
Section A (/:

This section contains items used to determine demographic info@{%n and respondent

distribution. Please tick (V) the most appropriate option that tjes €Scribes your answers to

the following questions: Q

1. Gender: Male () Femab{bQ)

2. Age Range: Lessthan30( ) 31-@41-50 ( )50-60( ) Above60( )

3. Years of Working Experiencq\' ssthan5( ) 5-10( ) 11-20( )
\c') 21-30( ) 31-35( )
4. Trainings I have A@d:

e School rocessing and Security Strategies ()

e 5 da%.T training organized by Nigerian Communication Commission ()

. g:%u y of the principal and the profession, as well as social relevance of the
system itself ()

fb evelopment in information technology, Funding, Policies and
% implementation ()
N e Data Driving Improvement Planning for school Managers ()

e The Management of Schools in a Dwindling Economy Strategies for
Maintaining Standard ()

e Safe Schools: The imperative for the 21st Century Manager ()

Section B

152



Please tick (V) the most appropriate option in the items below.

S/N I Always | Sometimes | Rarely | Never
1 effectively prioritise tasks to ensure
important activities are completed on time.
2 am able to set realistic deadlines for tasks
and projects.
3 am proactive in planning ahead to meet
deadlines rather than waiting until the last \\
minute. P
4 am skilled at delegating tasks to others to k)‘
optimise time and resources. N ( 2
5 consistently complete tasks within the ’\ -
specified time frame. . (\
6 ensure that all team members have $\’
opportunities to contribute their ideas and
perspectives. ,JD
7 actively participate in team meetings and \ -
discussions to address challenges and plan Q
for the future. N A
8 actively promote a collaborative work \d
culture among the staff at our school. \’\fb
9 foster a sense of teamwork and unity&\?g
10

the staff members. )
provide constructive feedb ?\\w team
members to enhance the{fﬂofessional
growth.

Please tick (V) the most appropriate option in the items below.

S
R
x@b

Section C
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Items

Always

Sometimes

Rarely

Never

The training programme provided me with
valuable knowledge and skills relevant to my
role.

I feel more confident in applying the concepts
learned during the training to my daily tasks."

The training materials were well-organised
and easy to understand.

The training sessions were engaging and
interactive, encouraging active participation.

I believe the training has positively impacted
my performance in the workplace.

The duration of the training programmes I
have attended was sufficient to cover the
essential content.

The duration of training programmes is
flexible to accommodate different learning
styles and preferences.

7

The training programmes strike an
appropriate balance between duration and
depth of content.

more frequent modules. AN\

N
The training is broken down into sho%:

10

The length of the training sessiWas
appropriate for the complexity o material

presented. ,&%‘
&
N
i
O
\/QJ

Section D

Please tick (V) the most appropriate option in the items below.

S/N

Items; |

Always

Sometimes

Rarely

Never

1

effectively use technology to enhance
instructional leadership and decision-making
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2 use technology to efficiently manage
administrative tasks and streamline processes.

3 use digital tools to communicate with
teachers and parents

4 actively promote professional development
opportunities for teachers to enhance their
technology skills

5 encourage innovative use of technology to
improve teaching and learning outcomes

6 feel confident in my ability to navigate and
use digital tools and applications relevant to
my job.

7 am proficient in using a variety of software
and applications relevant to my role

8 am proficient in using digital communication
tools for professional purposes.

practices.

9 am knowledgeable about the latest N
educational technology trends and best g<>

presentations, documents, and multimedia q

10 | can create and manage digital content, such as Q
resources b

Section E

Please tick (V) the most appropriate option in the items below.

S/N Items Strongly
Agree

Agree

Disagree

Strongly
Disagree

The training programmes [ have attended
1 have significantly enhanced my leadership
skills in managing a school.
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I believe that ongoing professional
development training is crucial for
maintaining high standards in educational
leadership.

Training programmes have equipped me
with the necessary skills to effectively
address challenges and changes in the
education sector.

Continuous training has empowered me to
make informed  decisions  regarding
technology integration in the school's
educational programmes.

The skills I have acquired through training
programmes have positively influenced my
ability to foster a positive and collaborative
school culture.

The integration of information and
communication technology (ICT) has
positively impacted the efficiency of
administrative tasks in my role.

The wuse of ICT tools has improve
communication and collaboration amon

staff members in our school.
The adoption of ICT in admm%)v
processes has streamlined tasks

manual workload, contributin %ﬁ r time
management.

ICT tools have played a @}ﬁcant role in
enhancing student lezfrq'\n% outcomes under

my leadership. \(\

10

Ongoing profes T development has

contributed % adaptability and resilience
in the f: olving educational trends

and ch@ll

Full Name:

N

QJ’Z}

Bio-data

A. Personal Data

Olabanke Aduke YUSUF (MRS)

Lead City University, Ibadan, Oyo State
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ii.

iii.

yusufolabanke@gmail.com

08051409106
Date of Birth: 3 of March, 1976, Ekiti State
Nationality: Nigerian
Marital Status: Married \
Name of Next of Kin: Yusuf Monday Dotun Q

Address of Next of Kin: Balogun quarter, Ona Osa Ibeju Lekki Le@&b
Educational Background

Educational Institutions Attended with Dates and Qualifi@'ons.
Primary Education Q

1986 - 1992 IMG Ibuko Primary School@te

Secondary Education @%

1992 - 1998 People Girl Gr?%School, Oyo State
Higher Educational Institutions @ed with Dates & Qualification
2000 - 2003 Kwara &%olytechnic, Kwara State, OND in Accounting and

2017 — 2021 (. s\&ad City University, Oyo State, B. Ed in Educational Management

O

. Wo:@erience:

2004 — 2008 Yeti Nursery and Primary School (Class Teacher)
2010 - Till date Dotmond Nursery, Primary and Secondary School {School Director}
Awards and Fellowship:  NIL

Membership of Academic Professional Bodies

157



TRCN: Teachers Registration Council of Nigeria
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