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Abstract

Adolescents today increasingly form identities and learning development through digital
spaces that influence academic confidence. This study examined the influence of social
media and identity formation on academic self-efficacy among senior secondary school
students in Ibadan South-West Local Government Area, Oyo State. Addressing a gap in
Nigerian literature, the study applied the Uses and Gratifications Theory, Social Learning
Theory, and Social Identity Theory to interpret adolescent development in a digital context.
Three research questions guided this study with two hypothesis that were tested at 0.05 level
of significance. An ex-post-facto research design was engaged. The target ulation
comprised 6594 SS1 and SS2 students from public secondary schools in Ibad -West
LGA. A sample size of 385 students was derived using Taro Yamane forn % ata were
gathered through a validated self-designed questionnaire: The Social & sage Test
(SMUT), Identity Formation Scale (IFS), Academic Self—Efﬁcacyﬁa ¢ (ASES), and
Reflective Assessment tool (RATISE). Reliability coefficients of o @9 , 0.779 and 0.720,
confirmed, internal consistency. Data analysis employed descr statistics, Pearson
correlation, and multiple regression while RATISE items éer ematically analysised.

Results indicated that students had a moderate level of acad. elf-efficacy (mean = 2.93),
with social media use showing a significant positive cégrelation (r = .297, p < .001) and
predictive power (B = .306, p < .001). The most exhibitéd identity behaviour among the
respondents was self-expression. The joint effect of ariables accounted for 9.2% of the
variance (R? =.092, F = 18.515, p <.001). The concludes that purposive educational
use of social media enhances academi sd& icacy. Based on the findings, it is
recommended that stakeholders inculcat ital literacy and digital-based counselling
programmes to support stable identity dev mnent and academic self-efficacy.

Keywords: Academic Self-Effica roial Media Platforms, Identity Formation, Digital
Literacy, Counselling Programmé
Word Count: 299
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Chapter One
Introduction

1.1 Background to the Study

The educational environment is set to promote holistic development and balance in students’
lives which has led to a growing emphasis on the comprehensive development of students,
drawing a significant attention from various stakeholders. Academic success is 1 ced by a
variety of factors beyond mere intellectual ability, including psychologica @)cial aspects.
However, among these factors, this study focused on academic self-effi which stands out as
a crucial determinant, reflecting a students‘confidence in their a% perform and complete
academic tasks effectively. Academic self-efficacy is an @n of self-efficacy which is a
concept grounded in Albert Bandura’s social cognitiv@%l. It plays an important role in
structuring scholars’ motivation and overall a@fgic performance. Students with high
academic self-efficacy tend to be more persﬁ@ engage effective study strategies, and achieve

excellent academic results compared ir peers with moderate or lower academic self-

efficacy, that usually struggle W@eased anxiety and diminished motivation.

However, for senior @@y school students, understanding academic self-efficacy is
particularly import@cause these students are at a pivotal stage in their educational journey,
facing high-s& aminations and making critical decisions about their futures. The Nigerian
educatio%r@stem is also not helping as it is characterised with various challenges such as
limited resources, large class sizes, and high examination pressures, all these complicates the
students’ academic experience?. Gaining insights into how academic self-efficacy affects senior
secondary students can help stakeholders develop necessary interventions to enhance their

academic success. Likewise, students’ assessment of their own capacities to acquire new



information, skills, experiences, training and subsequently apply them to meet academic

performance standards are encompassed by the concept of academic self-efficacy.

Academic self-efficacy according to Bandura is defined as one’s belief in one's capability to
accomplish academic tasks and goals'. This belief plays a vital role in students’ academic
outcomes sand motivation. Academic self-efficacy, is conceptualised in this study, w internal
confidence and drive that enables students to actively engage with academ@lenges, set
purposeful goals, and persist even in the face of obstacles. To better %&Md its influence,
academic self-efficacy is categorised into three levels: low, m: and high, reflecting
varying degrees of students' confidence in their ability to p@n cademic tasks effectively.

Students with low academic self-efficacy often struggle w@lf—doubt, lack of motivation, and

S

avoidance of academic challenges, which can hin ir academic performance. In contrast,
those with moderate academic self-efficacy rate fluctuating confidence, often influenced
by external feedback from peers, teachetsyand social comparisons, however, students with high

academic self-efficacy are typica%(sQf—motivated, resilient, and proactive in their learning,

displaying greater persistenc@problem—solving abilities?.

Academic self-efﬁc@ys a critical role in shaping students’ academic behaviours,
[ ]

motivation, nd@evemen‘[ outcomes. It affects how students approach learning, handle

academic re, and respond to both success and failure. Beyond individual effort, external

inﬂue& such as social media exposure, identity formation, and peer interactions also shape

students’ perceptions of their academic competence. For this reason, understanding academic

self-efficacy within the context of digital engagement is crucial, as it provides insights that can

inform educational interventions and counselling strategies aimed at fostering academic



confidence and resilience among students. Academic self-efficacy is shaped by multiple external

factors such as parental involvement, peer relationships, and school environment?.

However, this study focuses specifically on two major influences, these are, identity
formation and social media use, as they are particularly relevant to adolescents navigating
academic and personal development in a digital society. Identity formation pla critical
role in shaping students’ motivation, sense of self, and commitment to acad le. When
adolescents experience a stable and coherent sense of identity, thefsare more likely to
approach academic tasks with confidence and persistence. On t and, uncertainty or
confusion about identity can lead to reduced motivation, an, or avoidance of academic
challenges*. In parallel, social media use has becomﬁ minant part of adolescent life,

offering a space for self-expression, social interac@fband peer validation. Social media and

its different platforms can positively inﬂue@ems’ academic drive by exposing them to

motivational content and supportive c@\ities.

However, they can also intro istractions, promote unrealistic comparisons, or reinforce
negative identity forma@ he interaction between identity formation and social media use
has significant 'h@ions for academic self-efficacy. A stable identity combined with
purposive s%l media engagement can reinforce academic confidence, while poor identity
dev op@ and harmful online experiences may diminish students’ belief in academic
abilities®. In the context of Nigerian adolescents, both social media engagement and identity
formation jointly influence the academic self-efficacy, it is therefore important to examine

how these two external factors shape their academic self-efficacy.



Human development is a multifaceted journey that involves numerous psychological,
emotional, and behavioural changes over time. One of the core branches of psychology that
explores these transitions is refers to as developmental psychology, which investigates how
individuals grow, adapt, and transform throughout the human lifespan®. Its objective is to
explain changes in thought patterns, emotional responses, and behaviours as pegple age.
Within this field, scholars examine three principal domains: physical develop Qﬁnitive
growth, and socio-emotional evolution. These domains encompass a wide ayﬁ processes,
such as language development, moral reasoning, personality shapin@&oncept, and most
notably, identity formation. Grounded in theoretical framewozks, developmental psychology
offers structured insight into how individuals progress th cf% fferent life stages, beginning

with infancy (birth to 1 year), toddlerhood (2 ars), early childhood (3—8years),

adolescence (9—19years), adulthood (20—60 yee&b nd eventually old age, defined from 60

or 65 years and above’ @
Q

In many cultures, especially in@*fncan societies, older generations begin to shift their

expectations of adolesc @encouraging emotional maturity and responsibility. Phrases

such as, “You are no &r a child,” “Grow up,” and “Be mature,” are frequently used as
. \'

markers of a n@&ve opmental stage. Motivational speakers and teachers also add to this

2 ¢¢

rhetoric, % ting adolescents to “know themselves,” “understand their emotions,” and
“bec&qyself—aware.” These social cues are intended to awaken a consciousness of personal
growth and identity development. However, such periods of transition are often met with
internal conflict. Adolescents commonly struggle with self-definition, frequently asking

questions such as: “Who am 1?” “How should I behave?” and “Whom should I associate

with?” The responses to these questions are shaped by a diverse array of influences from



their environment, both positive and negative. These influences help to form the adolescent's
internal narrative and outward persona, which ultimately becomes the foundation of their
self-identity. In this way, the identity formation of secondary school students significantly

contributes to their perception of academic ability and personal efficacy®.

The process of identity formation typically begins in early adolescence and cen&ues to
evolve through multiple life stages. It is considered a vital developmental t @Qﬁs shaped
by both internal introspection and external pressures. This identitf\ fornlation involves
constructing a consistent sense of self that integrates personal ya Qaspirations, cultural
background, and social roles. Social media, a powerful tool@lis age, has emerged as one
of the most potent platforms for this exploration. It a@@dolescents to engage in acts of
self-expression, social comparison, and ident@%(perimentation, which are central
mechanisms of identity development®. Th ey of identity formation is rarely linear, it
includes moments of enthusiasm, doﬁ@ability, and redefinition. It is shaped not only by
societal factors but also by indi@é? differences, including gender. Gender norms play a

N

significant role in the @ng people internalise identity. Girls, for instance, are often

B\

socialised to prioritiﬁo al relationships, emotional connection, and physical appearance,
ally encouraged to demonstrate independence, assertiveness, and

while boys a
leadershi;fb se socially defined roles influence how adolescents perceive themselves and

how t orm their identities.

To understand how identity formation unfolds in real-life experience, it is essential to
examine the everyday mechanisms that facilitate or complicate the process. Among these,

self-expression, social comparison, and identity experimentation are particularly significant,



especially in a digitalised society. These concepts, though distinct, work together to help
adolescents define and refine who they are. They are not types of identity, but rather
processes through which identity is explored and constructed. Their relevance is deeply
rooted in Erik Erikson’s theory of psychosocial development, which identifies the conflict

between identity and role confusion as the core developmental task of adolescence

According to Erikson, adolescents must explore different roles, values, a @to arrive
u

at a coherent sense of self'’. Expanding on this, James Marcia propose r 1dentity statuses,

diffusion, foreclosure, moratorium, and achievement, that repre%@ous combinations of
exploration and commitment®. Of particular interest is the m @ rium status, which captures
the active search and trial that precedes firm identity c&&ems. While these foundational
theories provide the comprehensive framewor& understanding adolescent identity
formation, they do not fully capture the b ural processing through which adolescents
shape their self-identity in a rapidly@ing society. For this reason, there is a need to
examine this angle through self—@ession, social comparison, and identity experimentation,

as critical avenues for i $®evelopmem relatable among Nigerian adolescents.

Self-expression, t ’@0 the act of conveying thoughts, emotions, beliefs, and personality
traits throug@rlous verbal and non-verbal means. It allows individuals to make their inner
expe@isible and to communicate their uniqueness to others!®. For adolescents, who
are just beginning to carve out their personal identities, self-expression plays an
indispensable role. Whether through speech, clothing, social media posts, or artistic
endeavours, expressing oneself is a way of both asserting and discovering personal values.

Psychologically, the ability to express oneself contributes to emotional well-being and



reinforces a sense of self-coherence!!. In the context of contemporary Nigeria, many
adolescents draw inspiration from public figures and celebrities whose lives are often widely
documented online. For example, figures such as Naira Marley promote freedom and
authenticity through their lifestyles, while artists like Wizkid, Davido, Tems, and Tiwa
Savage model success, resilience, and confidence. These role models offer symbolic
frameworks through which Nigerian youth shape and project their aspirati Qsp cially
through digital channels like Instagram, TikTok, and Twitter!2. Self-expres%ﬁ

rough these

platforms not only shapes individual identities but also inﬂuence@gnition and social

Beyond expressing oneself, adolescents are also keen &e;ers of others. This gives rise to

belonging.

social comparison, a psychological process thro% ich individuals evaluate their traits
and achievements relative to those of b@ First theorized by Leon Festinger, this

3. Adolescents are

mechanism helps individuals fomt{@ marks for self-evaluation'
especially prone to making theseémparisons as they seek validation and belonging. Social
comparisons can take tw. @MI’Y forms: upward, where individuals compare themselves to
others perceived as rggccessful; and downward, where comparisons are made with those
.
seen as less ac@shed. While upward comparisons may motivate self-improvement, they
also risk % ting feelings of inadequacy. Downward comparisons, on the other hand, can
offer\wporary boosts in self-esteem but may encourage complacency. The rise of social
media has intensified this process by curating idealised images of peers and celebrities, often

fostering unrealistic standards. Adolescents scrolling through these images may internalise

skewed expectations of beauty, success, and lifestyle, which can affect their sense of worth



and identity. Thus, social comparison has become both a tool for self-discovery and a source

of psychological tension during identity formation.

Identity experimentation on the other hand is the deliberate trial of different roles, behaviours,
affiliations, and values in a bid to determine what aligns most authentically with the self.
This is particularly evident in adolescence, a stage characterised by exploratiom&i risk-
taking. James Marcia’s concept of moratorium speaks directly to this r, where
adolescents engage in exploration without making firm corﬂm ts'4.  Identity
experimentation enables young people to "try on" various i s, whether through
adopting new fashion styles, joining different social grou s,ngaging in novel activities.
In today's digital world, the internet provides a fert%g und for such experimentation.
Adolescents can curate online personas, join n@(bcommunities, and express different
aspects of themselves that may not find Sp@ofﬂine settings'4. These virtual explorations
can be empowering, offering a bread% rspectives and experiences. However, they also
carry the risk of fragmented &@‘y if individuals struggle to reconcile their online and

offline selves'>. The c%@ therefore, is not only in the act of experimenting but in

integrating these e)@n s into a unified and resilient self-concept.
[ ]

In recent de@es, the integration of information and communication technology (ICT) into
eve d@e has significantly altered how individuals access information, express
themselves, and connect with others. ICT encompasses a wide range of tools and platforms,
ranging from computers and mobile devices to internet-based services, that support
communication, learning, and interaction across physical and virtual spaces. Among the most

transformative outcomes of ICT advancement is the rise of social media. These platforms



have shifted communication from traditional face-to-face formats to instant, multimedia-
based exchanges that allow users to create, modify, and share content with large audiences in
real time. For adolescents, social media has become an extension of their social world,
offering opportunities to explore identity, form peer bonds, and engage in digital
communities that influence how they think, feel, and behave. Therefore, social media has
become an integral part of adolescents’ daily lives, particularly influencing I%Q% sense
C
N

Social media, is defined in this study as an interactive digital enyi t where individuals

of self and academic engagement.

and groups create, share, and engage with content, form tworks that reshape social
interactions, cultural expression, and information ex&n . Studies reveal that Nigerian
teenagers spend an average of two to three ho@faﬂy on platforms such as Instagram,
Facebook, TikTok, and WhatsApp'2. The&@t orms expose them to a range of content,
from educational materials and peer® '\@stions to social trends and entertainment, which
shape their evolving identities an@cademic self-efficacy'>. Adolescents engage in constant

interactions on these p%@where they encounter peer comparisons, idealized lifestyles,

and diverse viewpoints,
[ ]

of which contribute to their self-perceptions and beliefs about
their academic@etence. The process of identity formation, which was once confined

largely to y, school, and peer groups, is now complexly interwoven with social media

N
Intera ns.

The importance of social media in education has been further amplified by global shifts in
digital learning, particularly in the wake of the COVID-19 pandemic. The shift towards digital

connectivity accelerated the adoption of online tools, transforming how students engage with



learning materials and interact with their peers'®. Several social media platforms such as
WhatsApp, YouTube, Facebook and TikTok have emerged as primary tools for communication,
academic collaboration, and information exchange. WhatsApp, in particular, is the most widely
used platform among Nigerian internet users, with over 92% utilising it for messaging and
educational discussions. Facebook remains the main platform for news and academic content
consumption, on the other hand, Instagram and TikTok provide spaces for ent Q&n‘[, self-
expression, and online identity construction'’. These platforms have become esSential not only
for social interactions but also for shaping students' academic ex @s The influence of
social media on academic self-efficacy manifests in both positi $

the need to assess its broader influence on student en ent, motivation, and academic

performance. Q
O
’bb

In the same vein, social media provide opp@les for students to access learning materials,

negative ways, reinforcing

collaborate with peers, and engag’&@scussions that enhance their understanding of
academic subjects. Many stud@,(aso benefit from exposure to motivational content,
tutorials, and peer lea %Ammunities that boost their confidence in their academic
abilities. In contrast,*)e istent engagement with social media can lead to distractions,
.
reduce focus,\and®promote unhealthy comparisons. The idealized images and curated
lifestyle presented on social media can create unrealistic expectations, leading
stuw% develop feelings of inadequacy or anxiety about their own achievements'8. These
mixed outcomes make it essential to investigate the dynamics of social media use and its
influence on students' academic resilience. Adolescents are particularly vulnerable to the

social comparisons fostered by social media, given that they are at a stage where identity

formation is central to their development. Through platforms like Instagram and Snapchat,

10



students are exposed to carefully curated images of success, beauty, and lifestyle, which can
inspire them but may also create pressure to meet unrealistic standards. This tension
highlights the dual nature of social media as both a source of motivation and a potential
trigger for insecurity, reflecting its complex influence on adolescent users. As students
navigate these influences, their perceptions of themselves and their confidence, in their

academic abilities are inevitably shaped by their online experiences.

However, without proper guidance, the interactions in these spaces le%/to fragmented
identities, where students struggle to reconcile their online ident Qﬂth their real-world
experiences. This tension between online and offline identit@an influence students’ sense
of belonging, self-esteem, and motivation to perform & ically. The influence of social
media is the multidimensional impact that soc%%eractions, content consumption and
screen time have on individuals’ beliefs, b@ours and perceptions, extending beyond the
virtual realm to shape personal ideriti 8\' ationships, and decision-making'®. Social media
has become a powerful tool fm@&mng, identity exploration, and peer interaction. Senior
secondary school stud @tlvely engage with digital platforms for various purposes,
including accessm ca emic content, engaging in peer discussions, and showcasing
personal achl@nts However, the extent to which these engagements influence the

academi(rb efficacy depends mainly on content exposure, social media platform and

SCI'WNHIQG .

Content exposure plays a critical role in shaping students’ academic engagement. The nature
of the material consumed, ranging from educational resources to socially driven or

entertainment-focused content, directly affects students' motivation and belief in their

11



academic abilities'®. While online tutorials, digital libraries, and peer-learning forums can
support learning and promote self-directed study, excessive engagement with non-academic

content may result in distraction, poor time use, and decreased interest in schoolwork.

Social media platforms are internet-based applications that allow users to create, post, and
share multimedia content using smartphones or other digital devices. These platforn%lclude
WhatsApp, YouTube, Facebook, TikTok, Instagram, and X (formerly Twit 1@% offering
interaction, feedback, and content exchange. Over recent years, their agg'éls become an
essential part of everyday life for many Nigerian seconda Ql students. Beyond
entertainment and casual communication, these platform now frequently used for
academic discussions, personal growth, and peer conne@&articularly in public secondary
schools across urban and semi-urban communities&%nts depend on mobile internet access

to engage with school-related materials, S\\@;ariﬁcation, or participate in online study

\\

Alongside content and plat m&%ﬁes, screen time is the amount of time spent on digital
devices for social mm@, has become an important dimension of students' online
behaviour. Whi @;ate and purposeful screen time can support learning and academic
planning, e@swe or unregulated usage can lead to reduced concentration, poor time
man@/ , and academic fatigue. It is therefore not screen time in itself that determines

academic outcomes, but the way it is structured and aligned with purposeful academic goals.

However, in today’s digital landscape, the convergence of content exposure, screen time, and
platform type is reshaping adolescents’ academic experiences. These forms of social media

engagement influence not only how students connect with others but also how they manage

12



their academic priorities. In Nigeria, where educational infrastructure continues to evolve,
digital platforms have become extensions of the classroom, allowing students to access
information, collaborate, and explore learning beyond traditional boundaries. For adolescents
in resource-constrained areas such as Ibadan Southwest Local Government Area, the overlap
between digital and academic spaces presents both opportunities and challenges. On the one
hand, students use mobile technology to access educational resources, receive Q%back,
and remain informed. On the other, they must also navigate the distrattions, social
expectations, and time pressures associated with continuous digita@emem. Balancing
these dual demands has become a defining feature of a e% academic life. While
purposeful and regulated screen time can reinforce acoals and build confidence,

excessive or fragmented digital use may impair :imb%iagement, reduce motivation, and

®%

These behavioural patterns are not i edbut part of a wider process of identity formation,

foster academic fatigue.

in which adolescents evaluate @&mselves in light of peer opinions, online trends, and
idealised digital standar .@\adolescent stage is a critical period for identity development,
and social media E{ﬁ provide an open space for experimenting with self-image and
.
peer roles. Th@ exposure to curated content and peer influence, students develop
evolving oncepts that shape how they approach schoolwork and perceive their
acadéb@p abilities. These internalised beliefs, in turn, influence academic self-efficacy,
determining whether students see themselves as capable, competent, and motivated learners®.
In light of these realities, this study investigates how social media and identity formation
intersect to influence academic self-efficacy among senior secondary school students in

Ibadan Southwest. As adolescents increasingly engage with both online and offline

13



environments, it becomes important to understand how their digital experiences, identity

construction, and academic aspirations interact?'.

The blurred boundaries between traditional schooling and virtual engagement mean that
students’ academic journeys now unfold across both physical classrooms and online
communities shaped by hashtags, visual culture, and real-time feedback. While this.dynamic
space offers opportunities for learning and identity growth, it also in @?‘ risks of
fragmented self-image and unrealistic expectations. Students mt&géfore develop
strategies to integrate their digital and academic lives in ways t@in motivation, well-
being, and long-term academic success. However, in N @ where public secondary
schools often struggle with overcrowded classrooms, i@&te facilities, and limited access
to quality learning resources, the influence of soci@iia on students’ academic experience
has become an important area of study. As @ media is now a major part of students’ daily
lives, shaping how they see themsel\’@ract with others, and approach their studies. The
student’s engagement with onli@ommunities and digital content, demands for a crucial

investigation of how th@iences shape academic confidence and motivation.

Ibadan Southw && Government Area, located within Oyo State, serves as an ideal
setting for e@umng the influence of social media and identity formation on academic self-
effic cy@lculaﬂy among public secondary school students. As a significant part of Ibadan,
the largest city in West Africa, Ibadan Southwest is characterised by its cultural diversity,
rapid urbanisation, and expanding digital landscape. The area is home to students from
various socio-economic backgrounds, many of them, face educational challenges such as

overcrowded classrooms and limited access to resources. Despite these challenges, increased
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smartphone penetration and internet accessibility have made social media a central part of

students’ daily lives, shaping their interactions, aspirations, and academic outlook. By

focusing on public secondary schools in Ibadan Southwest, this study investigates how

students in this environment navigate the relationship between social media use, identity
A

R

1.2 Statement of the Problem O

formation, and their academic self-efficacy.

Adolescents in Nigeria are increasingly immersed in social media, ligélis understood
about how digital engagement and identity development in eir academic self-
efficacy. Although social media offers platforms for lea @ peer connection, and self-
expression, it also exposes adolescents to pressures th@a affect their self-perception and
academic confidence. These concerns are paﬁ@fgy pressing in settings like Ibadan
Southwest, where students already face i\@mtural and socio-economic challenges that
affect their academic motivation. Wh%& al studies have examined the general effects of
social media on adolescent deve@nent, there is limited empirical evidence in Nigeria that
specifically investigates ocial media use and identity formation interact to shape
academic self-efficac %s gap makes it difficult for teachers and counsellors to design
.

relevant intervéntions that reflect students’ lived experiences. The present study addresses

this need vestigating how social media use and identity formation jointly influence

académy self-efficacy among senior secondary school students in Ibadan Southwest.

1.3  Aim and Objectives of the Study

The general aim of this study is to investigate the influence of social media and identity
formation on academic self-efficacy among senior secondary school students in Ibadan

Southwest Local Government Area, Oyo state, while the specific objectives are as follows, to:
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1.  ascertain the perceived level of senior secondary school students™ academic self-efficacy in

Ibadan Southwest Local Government Area.

il. Ascertain the most exhibited identity formation behaviour among senior secondary school

students in Ibadan Southwest Local Government Area.

iii. identify social media influence on academic self-efficacy of senior secon@chool in

Ibadan Southwest. ( 0

iv. examine the relative influence of social media and identity for@\on senior secondary

school academic self-efficacy. %

v. establish the joint contribution of social media and tity formation on academic self-

efficacy of senior secondary school students. be

14 Research Questions ®%

To achieve the above objectives, the sﬂ% ressed the following research questions

1. What is the perceived levgl @mr secondary school students’ academic self-efficacy?

2. What is the most e@% identity formation behaviour among senior secondary school

students? (@

3. How d(@lal media influence students” academic self-efficacy?

1.5 \P%ypotheses

Two hypotheses are formed to guide the study, these will be tested at 0.05 level of significance

Hol. There will be no significance relative influence of social media and identity formation on

senior secondary school students’ academic self-efficacy

16



Ho2. There will be no significant joint contribution of social media and identity formation on

senior secondary school students’ academic self-efficacy

1.6 Significance of the Study

This study holds significant implications for various stakeholders, including&whers,
counselling psychologist, Policymakers, parents, and students themselves. By, rstanding
the influence of social media and identity formation on academic self-ef&@y, it provides
valuable insights that can be utilised to promote positive outcomes tudents. Teachers
would benefit from this study by gaining better understandi ﬁstudents’ use of social
media and their identity formation can affect their @dence in learning. With this

knowledge, they can encourage students to use so 'a(BQma positively and also support them
in building strong academic self-belief. \Q’b

Counselling psychologists can develo eted counselling interventions that leverage the

beneficial aspects of social med%fn? mitigating its negative effects, leading to improved

academic performance an @%ing. Policymakers can use the findings to inform educational

policies related to technolegy use in schools, ensuring the healthy integration of social media
. \'

into educational(en%;on ents. This might include implementing digital literacy programs that

teach respo@ and effective social media use.

ParenNn better support their children’s healthy use of social media, monitor the content
consumption and screen time in order to encourage positive online behaviours and providing
guidance on managing potential risks. This understanding contributes to a more supportive home

environment that fosters academic and personal growth. Students themselves can benefit from
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increased self-awareness and enhanced academic self-efficacy. Recognising the influence of

social media on their identity and academic beliefs allows them to make more informed

decisions about their social media use, leading to more positive online interactions, greater

academic confidence, and improved educational outcomes.

Ultimately, findings in this study aims to contribute to the existing body of ledge on
adolescent holistic development in the digital age and provide counselli ntions and
practical recommendations that foster positive outcomes among seﬁigr secondary school

students. The insights gained would be instrumental in creating ive environments that

promote healthy identity development and academic succest'ncreasingly digital world.

1.7 Scope of the Study Q
o

This study investigates the influence of social @ use and identity formation on academic

"\

self-efficacy among senior secondary sc% dents in Ibadan Southwest Local Government
Area of Oyo State. It specifically { ¢

s on male and female students in Senior Secondary
School One and Two, as thes nts are at a critical phase of academic decision-making and

identity development. '@y is limited to selected public secondary schools within the local

government areas *
O

1.8 Limita@ of the Study

Some\g&wnts required clarification of certain questionnaire items to ease their participation
and ensure proper understanding. The research assistant provided brief explanations to guide
participants’ responses where necessary. Aside from this support, the data collection process

proceeded smoothly and without significant difficulty.
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1.9 Operational Definition of Terms

To ensure clarity of concepts used in this study, the following terms are operationally defined

in line with their conceptual use in the research:

Academic Self-Efficacy is an internal confidence and drive that empowers students to
actively engage with academic challenges, set purposeful goals, and persist i ieving
educational success, even when faced with obstacles. In this study, academi eLfﬁcacy i

measured and categorised into low, moderate, and high levels, based én,students’ responses

to structured items. %Q

Identity Formation: This denotes the evolving dev@\ental process through which
adolescents explore, define, and integrate perso aV@es, beliefs, roles, and aspirations,

resulting in the development of a coherent a% sense of self.

N\

Identity Experimentation: This reﬁ:@g e phase in which adolescents attempt different

roles, behaviours, and perspecti @Ban effort to shape and clarify their personal identity.

Self-Expression: This @&) the ways in which individuals convey their thoughts, feelings,
and sense of i Ln§$§specially through verbal, written, artistic, or digital means. In the

context of tl@tu , it particularly relates to online self-presentation on social media.

SociMmparison: This refers to the tendency of individuals, particularly adolescents, to
evaluate themselves by comparing their academic performance, appearance, or achievements
with those of others, often through social media. Such comparisons can influence their

academic confidence and self-concept.
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Social Media: This refers to internet-based applications and platforms that allow users to
create, post, and exchange text, audio, visual, or multimedia content through smartphones or
other digital devices. Social media use in this study is examined through the following

indices:

Screen Time: The amount of time students spend actively using social media pla%ms on

digital devices. Excessive screen time is considered a possible factor in aca&/ traction,

poor time use, and diminished concentration. /\

Content Exposure: The type and frequency of content that @ ts interact with on social
media, including academic materials, entertainment co nd peer-related posts, all of

which may influence identity development and aC?:d chus.

Platform Type: The specific social media@aﬁons commonly used by students, such as
WhatsApp, YouTube, Facebook, 'ﬁ@ Instagram, and X (formerly Twitter), which

facilitate social interaction, conte%&haring, and information exchange.
N
%
\‘,?:z>
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Chapter Two
Literature Review

This chapter presents a comprehensive review of relevant studies and literature that pertain to
the current research. The review addresses major variables and interactions as outlined by the
research questions and hypotheses guiding this study. To provide a clear and structured
analysis, this chapter is organized into the following sections conceptual review, retical

framework, empirical review, conceptual framework, summary of hteratuc’ and the

gap identified.

2.1 Conceptual Review %
2.1.1 Self-Efficacy

2.1.2  Academic Self-Efficacy D

2.1.3 Academic Motivation and Goal Orlentatlo% ’b
2.1.4 The Stages of Adolescence

2.1.5 Identity Formation

2.1.6 Social Media &

2.1.7 Structure of Senior Secon@ﬁ?ducatlon in Nigeria
2.1.8 Digital Education In1t\ s in Secondary Schools

2.2 Theoretical Fra@%

2.2.1 Uses and ification Theory
2.2.2 Soci ll@ry Theory
223 So arning Theory
@ylew of Empirical Studies
2.3.1\61ﬂuences of Technology on Academic Self-Efficacy

2.3.2  Social Media and Identity Formation

2.3.3 Social Media as a Platform for Peer Knowledge Sharing

2.3.4 The Role of Social Media Content Type in Shaping Academic Self-Efficacy
and Identity Formation

2.3.5 Influences of Technology on Academic Self-Efficacy

23



2.3.6 The relationship between identity formation and academic self-efficacy

2.3.7 Relationship between Social Media Use and Academic Self-Efficacy
2.3.8 Adolescent Identity Exploration through Social Media
2.3.9 Digital Peer Interaction with Academic Motivation

2.4  Conceptual Model

2.5  Summary of Literature Reviewed Q*
2.1.1 Self-Efficacy (}

Self-efficacy is a critical aspect of human behaviour and devel@, representing an
individual's belief in their capacity to execute actions required to eve specific outcomes.
This confidence influences the way people approach go s, and challenges. A person
with high self-efficacy is more likely to see difficuylt )@as something to be mastered rather
than avoided, whereas someone with lower s icacy may shy away from challenges,
believing that their efforts will not lead to hess.
N
The concept of self-efficacy sha ae mindset that drives perseverance and resilience.
When an individual belie\@y are capable of success, they are more likely to exert
consistent effort and r er quickly from setbacks. This personal conviction acts as a
a5

catalyst for m((\/.b:t{\n, leading to higher performance levels in academic, professional, or
personal pu@s. Self-efficacy is not static; it can grow or diminish over time, influenced by
exp '61%&, feedback, and the surrounding environment. Positive experiences, such as
overcoming obstacles or achieving small victories, can strengthen a person's self-efficacy,

fostering a sense of control over their life outcomes. On the other hand, repeated failure or

negative feedback can weaken this belief, leading to self-doubt and decreased motivation.
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The concept of self-efficacy, introduced by Albert Bandura in his work on social learning
theory, emphasises that individuals form beliefs about their ability to achieve specific
outcomes based on their experiences, observations, and feedback from their environment'.
According to Bandura, self-efficacy is not merely an innate trait; it develops and evolves
through various sources of influence'. In various aspects of life, self-efficacy, plays a
fundamental role in determining how individuals set goals, the efforts they put i ﬁdieving
them, and their willingness to persist in the face of difficulties. Its impact can b&”observed in
fields such as education, sports, health and personal development, v@x often serves as a
distinguishing factor between those who succeed and thos v%iled. Ultimately, self-

efficacy fuels the belief that effort and determination ca about desired results, acting

as a powerful internal drive toward personal grow% @@hievement.

Self-efficacy plays a crucial role in shap'%’gldent's capacity to engage with learning
experiences, solve problems, and achiﬁi&mademic success. It is more than just a belief in
one's academic skills; it inﬂuen%%ldent’s overall approach to schoolwork, challenges,
and personal growth. A stu;&&ith strong self-efficacy tends to view learning not just as a

process of absorbingg[gzation but as an opportunity to develop their potential. Students
with high self- ﬁ&%

e more likely to take on academic challenges with the right attitude
and mindsfséeing difficult subjects or concepts as obstacles to overcome rather than as
threé%%ey have confidence in their ability to work through complex tasks and are more
likely to employ strategies like seeking help when needed, reviewing material multiple times,
or breaking down larger tasks into smaller, manageable pieces. This perseverance is essential,
especially in environments where students are confronted with continuous assessments,

varying expectations, and the need to adapt to new educational methods.
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Nevertheless, self-efficacy influences how students react to both success and failure. Those
who believe in their ability to succeed are more resilient in the face of setbacks, rather than
seeing failure as a reflection of their inadequacy, they view it as a temporary hurdle that can
be overcome with additional effort, practice, or a different approach. This mindset promotes
a growth-oriented perspective, which is vital for continuous improvement and long-term
success. In addition, self-efficacy affects the way students set goals. A student Qﬁh self-
efficacy is likely to set ambitious but realistic goals, believing in their c@ to achieve
them through consistent effort. In the same vein, a student with loﬁx-efﬁcacy may set
smaller, less challenging goals, or avoid setting goals altoge r,%of fear of failure. This

difference can significantly impact their academic traje@ d the level of success they

attain. Q
Qo
Self-efficacy also has a social dimension @ dent context. A student’s belief in their
own capabilities often influences how @nteract with peers and their teachers. Those with
higher self-efficacy are more like&agage in discussions, ask questions, and contribute in
group settings, enhancing l@eir learning experience and that of their peers. In contrast,
students who lack c ce may hold back, avoiding situations that could foster their
o

intellectual and@%ﬁ

and conﬁdi@hat motivates an individual to take a tasks and persistently pursue their goals,

development. This study approach Self-efficacy as an internal drive

empOwetig them to achieve set objectives through focused effort and resilience.

Bandura’s work highlighted four primary sources from which self-efficacy originates
mastery experiences, vicarious experiences, social persuasion, and emotional or
physiological states’. Mastery experiences are the most powerful, referring to the success

individuals experience after overcoming difficult situation. When people successfully
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complete a difficult task or solve a problem, they build confidence in their ability to handle
similar situations in the future. Study shows that mastery experiences are the most direct way
to enhance self-efficacy as repeated successes enhance the belief, creating a strong sense of
competence, however failure, particularly when encountered early or repeatedly, can weaken
it>. Vicarious experiences involve observing others, particularly peers or role models, those
that succeed through effort and determination. Bandura explains that watching Q&hieve
their goals can inspire confidence in the observer's own abilities, especia en they see
themselves as similar to the individual performing the task*. This é%ent in educational
settings, where students often learn by watching their peers or 2@. The success of others

becomes a powerful motivator, sending a message that c als are attainable if the right

strategies and efforts are applied. &Q

Social persuasion is another crucial s ’b self-efficacy. Encouragement, positive
reinforcement, and constructive feedbg&om teachers, mentors, or peers can strengthen a
person’s belief in their capabili%%hen others express confidence in their individual’s
abilities, it can boost the@—conﬁdence, especially if the persuasion comes from a
respected source. ye tive feedback or criticism can weaken self-efficacy, making
individuals dowéih%}r bilities, even if they have previously succeeded in similar tasks.

Emotionalfgéhysiological states play a major role in shaping self-efficacy beliefs.

Pethen interpret physical symptoms like stress, fatigue, or nervousness as indicators of
their likelihood of failure. For instance, a student who feels anxious before a test might
interpret that anxiety as a sign of poor preparation, thus lowering their self-efficacy®. On the
other hand, mindfulness practices have been found to significantly improve self-efficacy by

reducing stress and promoting focus.
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The introduction of self-efficacy significantly reshaped the understanding of human
motivation and behaviour, highlighting that belief in one’s abilities profoundly influences
actions, persistence, and resilience. Individuals with high self-efficacy are more likely to
embrace challenges and persist through difficulties, which ultimately enhances their
performance and overall well-being. This concept is crucial in various fields, particularly
education, where self-efficacy affects students' academic motivation and ievement.
Counselling psychologists can foster self-efficacy by setting achievablel godls, providing
constructive feedback, and encouraging self-reflection, which @s students develop
Q
O
- Q
2.1.2 Academic Self-Efficacy
N\

confidence in their abilities.

Academic self-efficacy, as an extension of the bro@oncept of general self-efficacy, refers
to a student's belief in their ability to suc@:y perform specific academic tasks such as
completing assignments, understandi%w mplex material, and passing examinations. It

reflects a learner’s internal se (?competence and is widely regarded in educational

N

psychology as a cer@nstruct that shapes academic engagement and success.

Conceptually, aca(ie\%

ability, how strongly a student believes they can handle academic demands. This belief

f-efficacy is not just about actual ability, but about perceived

inﬂuencey&§motivaﬁon, choice of academic tasks, persistence in the face of setbacks, and
the s}qygles they employ when learning. Students who hold strong academic self-efficacy
are typically more goal-oriented, resilient, and proactive in managing their academic
responsibilities. They are more likely to set challenging goals, use effective study strategies,

and seek support when necessary. While, those with low or moderate self-efficacy often
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doubt their capacity to succeed, avoid difficult tasks, and are more prone to disengagement

and anxiety in academic settings.

Importantly, academic self-efficacy is dynamic, it can be shaped by prior experiences,
feedback from teachers and peers, emotional states, and social modelling. These influences
can either strengthen or undermine a student’s belief in their academic capab%l%s. For
example, a student who consistently experiences academic setbacks wit Qtstructive
support may internalise a negative self-view and lower expecta SQ themselves,
regardless of their actual potential. As a psychological concept, Q self-efficacy serves
as a motivational filter through which students inte \@ academic challenges and
opportunities. It mediates how learners approach learnﬂ§$ dations, regulate their effort, and
maintain focus. While it is often associated wit@surable academic outcomes such as
grades and test scores, its primary role is @1ﬂg how students engage with the learning
process itself. Understanding acad&@ elf-efficacy from a conceptual perspective is
essential, especially in studies @Q examine how internal beliefs interact with external

influences such as soc@ use and identity formation. In this context, academic self-

efficacy is consider
[ ]

e main outcome variable, representing students’ perceived

competence in @ing academic tasks amid evolving psychosocial experiences.

Aca%églf-Efficacy in Nigeria

In Nigeria, academic self-efficacy is of particular importance due to the significant
educational inequalities and challenges. The country’s educational system faces disparities in
resources such as funding, hard copy textbook, quality of instruction, and infrastructural

support. Students in rural or economically disadvantaged areas often face additional hurdles,
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such as inadequate school facilities, a shortage of textbooks, and a lack of qualified teachers’.
Despite these obstacles, students with high academic self-efficacy are more likely to succeed
because they have confidence in their ability to persevere and find solutions to the problems
they face. Cultural factors in Nigeria, such as the high value many families place on
education, can also support the development of academic self-efficacy. Parents and
communities that emphasise the importance of academic achievement can fi Qst dents’
belief in their ability to succeed. Additionally, Nigerian students often lo@éﬂe models,
such as professionals in fields like law, medicine, or engineerin@lr&nspiration, which

further bolsters their academic self-efficacy. %

O

The Significance of Academic Self-Efficacy Q
Studies consistently demonstrate that higher leveb%cademic self-efficacy are associated
with improved academic performance an: ‘f@%ence in facing challenges. Students who
believe in their abilities are more like \\engage in effective study habit, go extra mile to
have their academic demand m%éa\seek necessary help when the needs arise, they also

maintain motivation durin@cksg. For instance, students with strong self-efficacy are

Similarly, stuz@i}tb

performa econdary school students, emphasizing its role in educational success within

more likely to adopt&igive approaches to their learning, resulting in better outcomess.

that self-efficacy beliefs significantly influence the academic

the N\L%e/gdn context!®.

2.1.3 Academic Motivation and Goal Orientation
Academic motivation is a foundational factor in education, especially at the secondary school
level where learners are expected to cultivate habits of diligence, perseverance, and goal-

directed effort. It denotes the driving forces, whether internal or external, that energises and
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sustain students’ commitment to their studies. Motivation in this sense is not a transient
emotional state but a relatively stable disposition that determines how learners set academic
priorities, regulate their behaviour, and respond to obstacles in the learning process'!. In the
context of adolescence, this factor acquires particular importance because this developmental
stage is marked by identity exploration, increasing autonomy, and heightened sensitivity to
social environments. The way adolescents frame their motivation towards sc Q& often

sets a trajectory that shapes not only immediate outcomes but also long-terin edtiCational and

career prospects'?. 6\

A central aspect of academic motivation is goal orientatio@al orientation refers to the
patterns of beliefs, preferences, and evaluative standar%&guide students in their learning
activities. It explains why some learners pursue K\@age for its own sake, while others are
more concerned with outperforming pe\\\Qr avoiding failure'>. Scholars commonly
distinguish between mastery oriem‘@fnd performance orientation. Mastery-oriented
students are characterised by th%&ommitment to developing competence, acquiring new
knowledge, and improvi @s Their satisfaction lies in the process of learning and in the
intrinsic rewards of u §anding. Performance-oriented students, by contrast, are primarily
.
concerned witl‘@e}!onstrating ability, gaining recognition, or avoiding negative judgments.
While thengy orientations appear distinct, adolescents often display both simultaneously,

adju% their emphasis according to classroom climates, teacher expectations, and peer

dynamics'4.

Mastery orientation is conceptually linked to deeper engagement, resilience, and persistence

in the face of challenges. It enables students to treat mistakes as opportunities for growth and
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to pursue long-term improvement rather than short-term recognition. Performance orientation,
while not inherently negative, tends to encourage surface-level strategies such as rote
memorisation and strategic comparison. In highly competitive environments, performance
orientation may even foster anxiety or discourage collaborative learning!s. Conceptually,
both orientations interact with broader social and institutional contexts, making them fluid
rather than fixed dispositions. A student may demonstrate mastery orientation ku

bject

area where personal interest is strong, while adopting a performance orie tat in another

where external pressures dominate. Motivation in adolescence 1 er understood as
multidimensional. It is influenced by cognitive, affective, and_so actors that interweave
to form a coherent motivational disposition. Cog , motivation involves the

expectations students hold about their compete e% e value they attach to academic
success. Affectively, it includes emotions uch’b riosity, pride, or anxiety, which either
fuel or hinder persistence. Socially, moti }ﬁn is embedded in relationships with teachers,
parents, and peers, which proy'{ﬁs\reinforcement, modelling, and feedback'®. This
multidimensionality highligt\Ql mportance of analysing motivation not as a single factor

but as an integrative cok@ haped by multiple determinants.

Goal orientation adds further complexity because it connects motivation with self-regulation.
Students wi astery goals are more likely to engage in self-monitoring, to reflect on their
progkw and to adapt strategies when challenges arise. Performance-oriented students,
however, are more inclined to seek external validation, which may weaken intrinsic
regulation and create dependency on comparison with others'’. In adolescence, when self-
regulatory capacities are still developing, the type of goal orientation adopted can have

enduring implications. Mastery orientation strengthens the capacity for autonomous learning,
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while exclusive performance orientation risks reinforcing a fragile sense of self-worth that is
contingent on external judgments. The digital environment has introduced additional
conceptual layers to academic motivation. Social media and online learning spaces provide
adolescents with new avenues for setting goals, seeking recognition, and evaluating their
progress. Conceptually, this extends the scope of motivation beyond traditional classrooms
into digital domains where visibility, feedback, and peer comparison are a é‘g. For
instance, the public sharing of achievements online creates a hybrid form of goal orientation,
where mastery and performance motives intersect. A student may @ly value learning
while also seeking online validation through the display of ac&n shments. Such dynamics

digital visibility and social

illustrate how goal orientation is increasingly mediat@

endorsement, complicating the traditional distinctigw%%en mastery and performance.

Another aspect of motivation is its intﬁ@n with identity. Adolescents often define
themselves in relation to their academ{‘g' ievements and aspirations. Motivation, therefore,
is not only a driver of perforn‘%%e(?)ut also an element of self-concept. When students
internalise mastery goal @Me more likely to view themselves as capable learners and
N

lifelong seekers Ofﬁk&

on external r@tion, making their self-concept more vulnerable to fluctuations in

ge. When they adopt performance goals, their identity may hinge

achievemelbé‘This identity dimension of motivation highlights the need to understand
acadéb@p goals not as isolated behaviours but as integral to the personal and social
development of adolescents. Furthermore, motivation is influenced by cultural and
institutional values. In collectivist contexts, where group harmony and family honour are
emphasised, performance orientation may be reinforced because academic achievement is

closely tied to social recognition. In more individualist settings, mastery orientation may be
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privileged because personal growth and self-improvement are celebrated'®. These cultural
distinctions underscore that motivation and goal orientation are not universally expressed but
are shaped by the social frameworks within which adolescents are embedded. For Nigerian
adolescents, whose academic journeys are situated in a system that combines high-stakes
examinations with increasing exposure to digital learning, both mastery and per&mance
S

Academic motivation also encompasses the capacity to sustain effom&er ime, which is

orientations are deeply relevant.

conceptually connected to perseverance and resilience. Moti not merely about
initiating learning tasks but about continuing them despite s @ ks. This endurance reflects
the degree to which learners have internalised their %Qnd aligned them with personal
values. Students who are motivated by mastery (Qore likely to persevere because their
goals are self-referential and not contingem\&@ucmaﬁng social comparisons. Performance-
oriented students may struggle with pﬁ'&we, especially when faced with repeated failures
or when external recogmtlon is a%h . Thus, persistence is best understood as a conceptual
marker of the strength hty of motivation rather than as an independent construct.
Academic motlvatlon Qoal orientation are conceptually linked to broader developmental
outcomes. Motivat ﬁosters not only academic achievement but also self-confidence,
problem- skills, and adaptability. It prepares adolescents to navigate complex
enviwents where success is determined not merely by cognitive ability but by sustained
effort and goal management. In a world where digital and academic lives are intertwined,
understanding motivation requires attention to both traditional and emerging contexts. Goal

orientation provides the framework for interpreting how students organise their motivation,
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balance intrinsic and extrinsic influences, and translate their aspirations into sustained

academic engagement?!.

2.1.4 The Stages of Adolescence Development

Adolescence is a critical developmental stage that spans the transition from childhood to
adulthood, typically occurring between the ages of 10 and 19, although some e;%ld the
range into the early twenties. It is marked by profound physical, cognitiv %nal, and
social changes??. These changes are driven by a combination of'ﬁ@oglcal processes,
particularly those associated with puberty, and social and psych&@@actors”. Growing as
an adolescent at that time, as part of nature, led to majo es in every aspect of life,
physically, mentally, socially and emotionally. Some@h ars define Adolescence as the
developmental stage between 13 and 19 years O@anning from infancy to adulthood.?*
However, the physical and psychologi&\{églges that occur in adolescence begin

considerably earlier, during the pre-t %teenage, between the ages of nine and thirteen.

Adolescence may be a time o %&usion and exploration, it may also be both period of

disorienting and explor%r;@

Adolescence is s@@s a significant developmental stage marking the transition from
childhood tonad \ood. It is characterised by an emerging sense of self identity, exploration
of pers%%terests, beliefs, values and goals, increased independence and autonomy beyond
the famiily, growing responsibility, increased engagement in risk behaviours, emerging
sexuality, amplified significance of peers, intensification of gender stereotypes, and shifting
relationships with parents and caregivers. Adolescence is distinguished by increased
exploration, identity creation, and the building of peer interactions®®. Understanding the
distinct obstacles and possibilities that arise during adolescence is critical for initiatives
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aimed at encouraging positive youth development. Adolescents experience physical,
behavioural, cognitive, emotional, and social changes during their transition from childhood
to young adulthood. It is important to note that such transition does not occur all at once, but
rather through some sub stages also. Researchers suggest that adolescents go through three
developmental stages early adolescence (10 and 13 years), middle adolescence (14 and 16

years), and late adolescence/young adulthood (15 and 17 years and beyond)?’. Q

Physical Development in Adolescence ’\Q/

The onset of adolescence is typically signalled by puberty, a @i of rapid physical
maturation that is initiated by hormonal changes. These hots, primarily involving
estrogen in females and testosterone in males, bring abou&st of bodily changes, including
growth spurts, the development of secondary se@% aracteristics, and changes in body
composition®®. These physical changes ca@ significant impact on adolescents' body
image and self-esteem. Adolescents mg&come more self-conscious about their appearance
as they compare themselves to Q{{%}eers, particularly if they perceive themselves to be
developing either earlier (@% than others. Body image issues are especially prevalent
during this period, &ey can contribute to the development of eating disorders,

W

particularly am@ o may feel pressure to conform to societal standards of beauty?.

Cogniti%&lopment in Adolescence

Cognitivtly, adolescence is marked by the transition from concrete operational thinking,
typical of childhood, to formal operational thinking, as described by Jean Piaget. This means
that adolescents develop the ability to think abstractly, reason logically, and engage in
hypothetical thinking®°. They become capable of understanding complex ideas, such as

justice, morality, and ethics, and can consider multiple perspectives on an issue. Adolescents
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also develop metacognition, the ability to think about their own thinking. This allows them to
reflect on their thoughts and feelings, leading to increased self-awareness and introspection.
However, this heightened self-awareness can also contribute to what is refers to as the
imaginary audience phenomenon, where adolescents believe that others are constantly
observing and judging them. This perception can lead to increased self-conscioTs and

R
(O

Emotional Development in Adolescence ’\

social anxiety.

Emotionally, adolescence is a period of heightened sensitivity ®olatility. Hormonal
changes contribute to increased emotional intensity, and ad ﬁoften experience mood
swings. This emotional variability is partly due to the de@ymental lag between the limbic
system, which governs emotions and reward proc@(&, and the prefrontal cortex, which is
responsible for decision-making and impul@l“. Since the pre-frontal cortex continues
to develop into the early twenties,, @cents may struggle to regulate their emotions
effectively, leading to impuls@&%laviours or emotional outbursts. The emotional
experiences of adolescenc@ also influenced by the increasing complexity of social
relationships. During, this/time, adolescents become more attuned to their peers, and
friendships oft@o greater significance. Peer relationships are a major source of social
support, b y can also be a source of stress, particularly when adolescents feel excluded
or juﬂ{c/&)eer pressure can influence adolescents to conform to certain behaviours, whether

positive or negative, as the desire for acceptance becomes a powerful motivator®.

Social Development in Adolescence
The social world of adolescents undergoes significant changes as they move away from the

family as their primary source of influence and begin to rely more on their peers for guidance
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and validation®. Adolescents seek greater independence from their parents and often
challenge authority as they strive to assert their autonomy. This shift can lead to conflicts
with parents, as adolescents test boundaries and question family rules and expectations.
Although, the family remains an important source of emotional support, peer relationships
become increasingly central to an adolescent’s social life. Adolescents often form close-knit
groups of friends who share similar interests, values, and behaviours. These pe Q%s play
a critical role in shaping their social identity, as they provide a sense of bglonging and help

adolescents explore different aspects of their identity formation. Q

However, peer relationships are not always positive. Bul@ §nd social exclusion are
significant issues during adolescence, and they can hav@ting effects on an individual's
mental health and self-development. Adolescents %%xperience bullying may struggle with

anxiety, depression, and a diminished senb\@ f-worth which will affect the process of

their identity formation. . 5\%

2.1.5 Identity Formation . %
Identity formation is a @wntal component of adolescent development, particularly
among senior seg@ school students who are in a formative stage of self-definition. It
involves a @process through which individuals develop a coherent sense of self by
integratin onal values, beliefs, aspirations, and social roles. This evolving self-concept
is Sh%“ by a blend of individual experiences, cultural influences, societal expectations, and
increasingly, digital media environment**. For senior secondary school students in Ibadan

Southwest, Oyo State, this process is further nuanced by the interplay of traditional values

and modern social realities that inform their identity development.
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The conceptual foundation for understanding identity formation is rooted in Erik Erikson’s
psychosocial theory, which posits that the central developmental task during adolescence is
resolving the crisis of identity versus role confusion. According to Erikson, adolescents,
typically between the ages of 12 and 18, must navigate a period of exploration to arrive at a
stable and authentic sense of self*. Failure to resolve this psychosocial conflict may, result in
uncertainty, low self-esteem, and difficulty in establishing meaningful life goal Q&Mdents

Qd personal

in Ibadan, the pressures of academic performance, cultural expectati(%,l

aspirations often intersect with this psychological struggle, intensi@&he complexity of

O

Building upon Erikson’s framework, James Marcia intro d an identity status model that

identity formation.

classifies adolescents into four categories based o@lel of exploration and commitment:
identity diffusion, foreclosure, moratori achievement®®. In identity diffusion,
adolescents show little interest in expl@or committing to an identity. Foreclosure occurs
when individuals accept impo%ca\entities without personal exploration. Moratorium
represents an active phasfb‘$dentity exploration without commitment, while identity
achievement signifie gccessﬁil resolution of exploration resulting in a clear and
committed sené)\:&xilﬁ

These identity statuses provide a useful lens for understanding the

varied exp es of secondary school students as they confront decisions about their futures,

Valub\% self-perception.

Identity formation among adolescents is closely intertwined with the cultural and social
dynamics of their environment. In Ibadan, young people are situated at the crossroads of rich
indigenous traditions and the pervasive influence of global culture. This duality often

requires adolescents to negotiate a balance between inherited values and emerging
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worldviews, which contributes to the uniqueness and complexity of their identity journeys?’.
Successfully managing this balance enhances their adaptability and personal growth, whereas
unresolved tension between these cultural forces may create internal conflicts. More recently,
digital environments have become critical spaces where adolescents actively engage in
identity construction. The rise of social media has transformed how identity is explored,
expressed, and evaluated*®. Unlike traditional settings, digital platforms provi Q&scen‘[s
with immediate access to peer networks, role models, and societal trend TQe platforms
allow for visibility and engagement in ways that are both empo@ and challenging.
While they open up new possibilities for self-definition, th61 ntroduce risks such as

unrealistic comparisons, curated self-presentations, a pressure to meet external

validation. However, in this digital context, self-%m@n, social comparison, and identity

experimentation emerge as central behavioueg@

N\

Self-expression as a behaviour involy& active externalisation of one’s thoughts, values,

sing of identity formation.

and aspirations, often in ways th%’&é@l individuality and social belonging. For adolescents,

especially those navigating @ional academic environments, self-expression is a powerful

Nigerian conte@

increasing ial media profiles®. Digital platforms serve as avenues where adolescents

identity behaviour @through verbal, non-verbal, and digital cues. In contemporary

nts express themselves through dress, language, affiliations, and

craf%&perceived identities and seek feedback that may influence academic motivation.
When self-expression is positively reinforced, through peer validation, family support, or
academic recognition, it enhances self-belief and academic self-efficacy. While, suppressed
or negatively judged self-expression may result in low confidence or disengagement.

Recognising self-expression as a behavioural dimension of identity formation is essential for
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understanding its nuanced role in adolescent academic performance and psychosocial

stability.

Social comparison is a behavioural tendency where individuals assess their worth or
competence in relation to others, often unconsciously*’. Among adolescents, this behaviour
intensifies during identity development, particularly in structured environments li%:hools
where performance metrics and peer interactions are constant. With the rise igital media,
social comparison behaviours extend beyond physical boundaries into gdpbnhne spaces,
where students are exposed to idealised representations o 1ntelhgence and
popularity. While moderate comparison may stimulate self-i %ent persistent upward
comparisons can undermine students’ confidence and dist helr academic self-perception.
In Nigerian secondary schools, where academic ence is often socially ranked, such
behaviours may affect students’ belief in h@demic capabilities, especially when their
achievements appear inferior to their,p@ Understanding social comparison as a patterned

behaviour enables teachers and (&l counsellors to design targeted interventions that

nurture realistic self-asses @resﬂwnce and internal motivation, all crucial for sustained

%

Identity experl entdtion is a core behavioural process during adolescence, characterised by

academic efﬁcacy

intention, -shifting and behavioural testing in various social contexts. This behaviour is
ofterNg{)ratory, enabling students to simulate different versions of themselves, academic
achievers, social leaders, creatives, or rebels, as they seek congruence between internal
values and external expectations. Digital platforms have amplified this process, offering
adolescents a relatively safe space to explore multiple identities without immediate

consequences. In the Nigerian school context, such experimentation may be visible through
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academic involvement, shifting peer groups, digital expressions, or even fluctuating career
interests*!. While this behaviour is developmentally appropriate and can foster adaptability,
overindulgence or lack of direction can fragment self-concept and delay academic focus.
When properly guided, identity experimentation supports critical thinking, goal-setting, and
ownership of learning. Recognising it as a normal behaviour allows schoo] school
counsellors and teachers to support students in finding coherence between thethtlt trials

and academic development.

Understanding these mechanisms is essential to assessing how i orrnatlon influences
academic self-efficacy among secondary school studen %herent and positively
constructed identity supports motivation, goal-setting, an hence all of which are crucial
for academic success. Whereas, fragmented or c%@% identities may hinder confidence

and focus, affecting academic engagem efore, identity formation is not only a

psychological necessity but a pivotalg@r in the educational development and personal

growth of adolescents in today’s %{(e?.

2.1.5.1 Adolescents’ D@entity and Self-identity

Identity is seen a‘s@otal developmental process through which young people negotiate a
coherent se egﬁﬁvho they are, who they wish to become, and how they fit into broader
social (@
HOWM

, the proliferation of digital technologies has introduced new dimensions to this

s, it has been studied in relation to family, peers, and school settings*’.

process. Adolescents today spend substantial portions of their daily lives interacting online,

constructing profiles, curating self-presentations, and responding to the feedback of virtual

audiences. The outcome is a digital identity that coexists with, and sometimes conflicts with,
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offline self-identity*’. Understanding this digital dimension is essential for appreciating the

evolving nature of adolescent identity formation.

Digital identity refers to the representations of self that individuals create, maintain, and
project through digital platforms. These representations are not static but are continuously

44

shaped by interactions, visibility, and the social architectures of digital s . For

adolescents, digital identity is closely tied to self-identity, the internalised i liefs and

evaluations about one’s abilities, attributes, and worth. While self—idaf"tQ/ s always been
socially constructed, the digital era has accelerated and intensifi rocess by providing
constant opportunities for feedback, comparison, and ex entation. Adolescents now

operate in a space where their identity is influenced n(&l y immediate peers and family

but also by wider online communities that span ge@ﬁc and cultural boundaries®.

One important feature of digital identi*k its curated nature. Adolescents are able to
selectively present aspects of the@es online, highlighting achievements, interests, or
affiliations that they wish o@% perceive. This curation enables experimentation with
multiple selves, as dif&@t latforms may encourage different performances, professional
achievements o 'L@In, social life on Instagram, or humour and creativity on TikTok*®.
The abilityé craft identity in this way offers developmental opportunities, allowing
adol@/& explore different aspects of self without permanent consequences. However, it
also poses risks of dissonance when curated identities diverge significantly from offline
realities, creating pressures to maintain appearances or conform to perceived expectations.
Another dimension of digital identity relates to visibility and audience. Online platforms

amplify the social audience to which adolescents are accountable. Whereas identity work in
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previous generations was largely confined to local peer groups, adolescents today negotiate
their identity before audiences that may include distant acquaintances, strangers, and global
networks*’. This expanded visibility raises questions about authenticity, privacy, and
vulnerability. The desire for social validation through likes, shares, and comments can tie
self-worth to external feedback, reinforcing performance-driven aspects of identity rather
N4

than internal coherence. At the same time, positive feedback can bolster CfQ nc¢e and

’\

Digital identity also intersects with belonging and group membe olescents use online

contribute to the consolidation of identity.

communities to connect with like-minded peers, express tions, and gain a sense of
inclusion. These digital communities serve as impo@&enas for identity exploration,
where adolescents test values, exchange ideas, @(Q)rm friendships across geographical
divides*®. Belonging to such communities@nrich self-concept by providing affirmation
and support. However, exclusion, cy‘l% ing, or negative comparisons can damage self-
esteem and disrupt identity deve]@i&ent The dual potential of digital belonging underscores
the complexity of how Vlronments shape adolescent identity. Identity in the digital
age is further mﬂu ;§ by comparison processes. Adolescents frequently evaluate
themselves aga@:rated images and achievements of others online. These comparisons are
often upw; volving peers who appear more successful, attractive, or socially connected.
Such\4bmamics may create pressures that weaken self-concept or foster unrealistic
aspirations*’. At the same time, exposure to diverse identities can broaden perspectives and
encourage adolescents to reimagine possibilities for their own futures. Thus, digital
comparison processes are not inherently detrimental; their impact depends on how

adolescents interpret and integrate them into their sense of self.
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The dynamic and fluid nature of digital identity raises conceptual questions about coherence.
Adolescents often maintain multiple online profiles, each tailored to different audiences.
While this multiplicity can be a healthy form of exploration, it may also create tensions when
adolescents struggle to integrate fragmented identities into a coherent self-concept®.
Navigating these tensions requires reflexivity, the ability to critically evaluate one’s digital
persona and align it with core values and aspirations. Reflexivity in digital ide ®laﬁon
is emerging as a vital skill for adolescents who wish to maintain authenticity while engaging
with diverse audiences. Digital identity is also entwined witl@%emic aspirations.
Adolescents increasingly use digital spaces to signal ed 2@ achievements, share
learning resources, or express career goals. These acti nk self-concept to academic
domains, reinforcing the idea that success in sch o@eaming is part of who they are’'.
While, lack of academic visibility online or e re to peers’ superior achievements can
produce feelings of inadequacy. This dynaric demonstrates how digital identity extends
.
beyond personal and social domai&@o educational life, shaping adolescents’ motivation,

confidence, and aspirations. * &
The cultural context Qnother layer to understanding digital identity. In many societies,
. \'

including Nige%}dolescents negotiate dual pressures: traditional expectations from family
and com alongside globalised norms encountered online>?. Digital identity thus
beco}@a site of negotiation between local cultural values and transnational influences. This
negotiation can enrich self-identity by allowing adolescents to synthesise multiple cultural
elements, but it can also create conflicts when expectations clash. For instance, traditional

norms around modesty or respect for elders may conflict with the assertive self-presentation

often rewarded online. Digital identity raises ethical and developmental concerns about
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permanence. Unlike face-to-face interactions, digital traces are often durable, archived, and
searchable. Adolescents may not fully appreciate the long-term consequences of digital
disclosures, yet these disclosures form part of their enduring identity footprint>. The
awareness that digital identity has lasting visibility shapes how adolescents construct their
self-concept, influencing their risk-taking, experimentation, and openness. Educational
%

stakeholders therefore have a responsibility to support adolescents in cult'@ igital

literacy that includes awareness of identity implications. ’\<
Adolescents’ digital identity and self-identity are complex, flui deeply intertwined.
Digital platforms provide opportunities for experimentation ation, and connection, but

they also present risks of fragmentation, comparison, a&x rnal dependency. Conceptually,
digital identity is not separate from offline self@pt but forms a mutually influential
relationship in which each shapes the o@ adolescents in contemporary societies,
including Nigeria, identity formation}\ﬁg singly takes place at the intersection of offline

and online worlds. Understandi@hls dynamic is indispensable for analysing how young

people develop conﬁd@@spiraﬁons, and resilience in both personal and academic

domains. . @

2.1.6 Soci edia

The ,'()Q/@rom early Information and Communication Technology (ICT) to today’s social
media platforms can be seen as a progressive transformation shaped by pivotal technological
and cultural shifts. The first noteworthy milestone occurred in the 1970s and 1980s with dial-
up services like CompuServe and Bulletin Board Systems, which allowed remote individuals

to exchange messages, rudimentary precursors to today’s digital communities®®. As internet
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infrastructure expanded in the 1990s, email, Listservs, and early web forums enabled broader
participation in online dialogue. A second turning point was the launch of Web 2.0 in the
early 2000s, whereby internet users moved from passive consumption to active content
creation and interaction®8. This transition brought about platforms like MySpace, Facebook,
and YouTube, which facilitated user-generated content and emerging digital identities. By
the 2010s, the advent of smartphones accelerated global ICT access, Q%ly in
developing nations. Mobile internet penetration transformed online engagémerit“into a daily

practice, notably in Africa and Nigeria, where WhatsApp and Facecame integral in

56
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Concurrently, social media platforms began to hamess%rithms and machine learning,

messaging, business communication, and social mobilisation

which shaped personalised content and maxir%%glgagement, giving rise to “filter
bubbles” and attention-driven design*’. Thj logical sophistication also paved the way
for commercial integration: in-app @ases, advertising, influencer marketing, and
embedded shops turned social &(ea\a into viable e-commerce ecosystems®’. Studies
emphasises social media’s p \krole in development and education, especially across the
Global South. Studie @ight its power to enhance learning and digital literacies, while
also spotlightiré&:g%%ted risks to mental health and misinformation®. Social media refers
to digital ¢ @nication channels that facilitate extensive interactions among users>®. These
intel’a&& can take various forms, including voice and video calls, text messages, photos,
and videos. “Social media is an interactive digital environment where individuals and groups
create, share, and engage with content, forming networks that reshape social interactions,

cultural expression, and information exchange”.
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What began as simple chat websites have expanded into diverse platforms that cater to
various needs and interests. Users can now share photos and videos, participate in live
broadcasts, build confidence, and even earn financial rewards. Social media encompasses a
range of digital platforms that allow users to create, share, and engage with content within a
virtual community®®. These platforms enable communication across vast distances, facilitate
the exchange of ideas, and foster networks that transcend geographical boun Q&nlike
traditional media, social media is interactive and participatory, with users generating much of
the content®. Popular platforms such as Facebook, Instagram, X@n er), TikTok, and

YouTube offer distinct avenues for self-expression, discussiot a@ntent sharing.

This evolution has significantly transformed how @ communicate and connect,
providing individuals with unprecedented con‘w@ver the content they produce and
consume*®. Through these platforms, user‘@%tantly share updates, photos, videos, and
opinions, creating real-time global cqr@fions. The interactive nature of social media sets
it apart from traditional media &(eq\elevision and newspapers, which typically deliver
information in a one-way t@without immediate audience feedback. With its widespread
reach, social media &come a central part of daily life, influencing everything from
personal com .n§ﬁ to business, entertainment, and education. It enables real-time
sharing o;béormation, fostering social connections and access to a wide range of

persp%gés and resources globally®!.

Main Features of Social Media
Social media is characterized by several unique features that shape user interactions and

experiences. These features, including user-generated content, interactivity, networking, and
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accessibility, define how individuals engage with digital platforms and influence identity

formation and academic self-efficacy.

User-Generated Content

A defining feature of social media is user-generated content (UGC), which empowers
individuals to create and disseminate their material: text, images, videos, or audio. This
democratization of content creation allows diverse perspectives and voi Q emerge,
contributing to a pluralistic media landscape. The role of UGC in providggj platform for

marginalized voices to be heard, particularly in a context where tal media may be

limited62. 0
Interactivity Q

Social media platforms encourage interaction thEL%Q)mments, likes, shares, and direct
messaging. This interactivity fosters communij ’bgagement, allowing users to participate in
real-time conversations. The interact.ivse\' ect of social media is crucial for building social

networks among adolescents, enab@em to form friendships and share experiences.
Networking $

Social media facilitates\gcreation and maintenance of personal and professional networks.
Users can con@' friends, family, colleagues, and even strangers who share similar
interests. Sé‘al platforms like Facebook and WhatsApp have become essential for
maim{i}%g family ties and friendships, especially in a society that values communal
relationships.

Accessibility

The widespread availability of the internet and mobile devices has made social media

accessible to a broad audience. Individuals can engage with social media platforms anytime
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and anywhere, enhancing their role in daily communication and information sharing. Studies
indicate that social media is increasingly utilised in educational contexts, providing students

with access to resources and support.

Diverse Content Formats

Social media encompasses various content formats, including text posts, images, V%S, live
streams, and stories. This diversity allows users to express themselves creati d engage
with others in various ways. There is an emphasises that the Variewgdﬂent formats

enables users to share their cultural heritage and personal stories, ng the social media

experience. 0

Types of Social Media Platforms Q

Social media encompasses a wide spectrum of @m: s, each serving distinct functions and

audiences®’. ®
Q

&

N

Platforms like Facebook a.\ kedIn enable users to create profiles and share content

1. Social Networking Sites

within their networks.%xese sites focus on personal relationships and professional

networking. (:\\'

2. Microb g Platforms

Q

X (Twitter) exemplifies microblogging, allowing users to share short messages or updates.
This platform facilitates rapid information dissemination and engagement in topical

discussions.
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4. Photo and Video Sharing Platforms
Instagram and TikTok prioritize visual content, allowing users to upload, share, and engage
with images and videos. These platforms are popular among younger audiences for their

emphasis on creativity and entertainment. Research indicates that Nigerian youtw these

platforms to express their creativity and connect with peers. 02

4. Messaging Applications ’\
Apps like WhatsApp and Messenger facilitate private messagin oup chats, providing
users with a means of direct communication that comp social media interactions.

WhatsApp is widely used for personal communicatiow group collaborations, especially

among secondary school students ’bb’b

5. Discussion Forums and Communities Q:
Platforms such as Reddit and Quor&fb)\s on discussions and knowledge sharing. These sites

. [J . . . .
allow users to engage in conv%tlons on specific topics, ask questions, and share expertise.

Nigerian scholars have@ted out the potential of discussion forums to foster learning and

collaboration a@@ents.

2.1.61T chology of Social Media Engagement

Soci?}\y dia engagement is a multifaceted concept that captures the ways individuals
interact with, contribute to, and consume content across digital platforms. For adolescents,
engagement goes beyond casual usage; it involves psychological processes that shape
attention, emotion, motivation, and behaviour®. Unlike traditional media, where audiences

were primarily passive consumers, social media fosters interactive participation, enabling
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users to co-create content, respond to peers, and build networks of belonging. Understanding
the psychology of social media engagement is therefore essential for analysing its
implications for adolescent development, particularly in relation to self-concept, wellbeing,

and academic outcomes.

Engagement can be seen as the depth and quality of users’ involvement with dlgltak&[forms.
It encompasses cognitive, affective, and behavioural dimensions. Cogniti agement
requires attention, processing, and memory, as adolescents absorb and’eyaludte the constant
flow of online information®. Affective engagement reflects emoti responses, such as
enjoyment, pride, envy, or frustration, elicited by interactions with digital content.

Behavioural engagement is visible in activities such @tmg, commenting, sharing, or
liking. These dimensions are not independent b@ually reinforcing: cognitive focus is
often sustained by emotional investment, M@Qavioural participation feeds back into both
cognitive and affective experiences®®® @sﬁnction in social media engagement is between
active and passive forms. Actlve@gement refers to content creation, interactive dialogue,
and deliberate participati nhne communities. Passive engagement involves scrolling,
viewing, or consumln cofitent without direct contribution. Studies consistently suggests that
active enga, en@ more likely to foster positive outcomes, including social connectedness
and self- ion, while passive use often correlates with negative emotions such as envy
or 1Mess67. This distinction highlights that engagement is not defined simply by time
spent online but by the quality and intentionality of interaction. For adolescents, learning to

balance active and passive modes is critical to maintaining healthy psychological outcomes.
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Social media engagement also operates as a feedback-driven process. Adolescents create
content, observe the responses of others, and adjust their behaviour accordingly. This cycle
of feedback fosters a heightened awareness of audience reactions and can amplify the role of
external validation in shaping self-perceptions. Positive reinforcement, such as likes or
supportive comments, can boost confidence and encourage further engagement. Conversely,
lack of feedback or negative responses may diminish self-worth or contribute t Q&wal“.
Conceptually, this feedback loop explains why adolescents may become deeply invested in
digital interactions and why engagement often takes on compu@ ualities. Another
psychological dimension of engagement is the role of socia (&ﬁlson. Digital platforms
provide adolescents with constant opportunities to evalu@e selves against peers. Unlike
offline comparisons, which are limited by time context, online comparisons are
immediate, continuous, and global. A%% s may compare their appearance,
achievements, or social popularity with t éof peers or influencers who present idealised
.
versions of themselves®®. Such co&@ons can foster feelings of inadequacy but may also

serve as sources of inspirati &é psychological effect depends on how comparisons are

interpreted and whethe@%cents have the resilience to integrate them constructively into
their self-conce @

Attention %cher critical factor in understanding engagement. Social media platforms are
desim o capture and sustain user attention through notifications, personalised feeds, and
algorithmically curated content. Adolescents, whose attentional control is still developing,
are particularly susceptible to these mechanisms’®. Conceptually, this raises concerns about
the fragmentation of attention and its implications for sustained focus on academic tasks.

Engagement, in this sense, is not simply voluntary but shaped by design features that
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capitalise on psychological vulnerabilities. Recognising the role of attention capture helps to
explain why disengagement from social media can be difficult, even when adolescents are
aware of potential downsides. Emotional regulation is closely tied to engagement.
Adolescents often turn to social media to manage emotions, whether to seek comfort during
stress, distraction during boredom, or affirmation during moments of self-doubt’!. This use of
digital platforms as emotional regulators underscores the psychological &aty of
engagement in daily life. However, overreliance on social media for mood@ ement may
weaken adolescents’ ability to develop independent coping strat@&onceptually, this
positions engagement not only as a means of communicatio t as a mechanism of

emotional adjustment, with both adaptive and maladapt1

Identity expression is another vital element of s@ media engagement. Platforms allow
adolescents to present curated aspects of %@fgves, experiment with identities, and gain
feedback on self-representation. Eng@'\t here functions as both a mirror and a stage:
adolescents reflect on who the ‘&e while simultaneously performing identities for their
audiences®. The psycho ®1gmﬁcance lies in the iterative process of posting, receiving
feedback, and revisin épresentatlon Engagement thus contributes directly to identity
exploration, makin soc1al media a site of developmental significance rather than merely a
tool for inment. Social belonging is a further conceptual pillar. Adolescents often
engaévmh social media to maintain friendships, strengthen bonds, and participate in
communities of interest. The sense of belonging derived from online interactions satisfies
fundamental human needs for connection and acceptance'®. Engagement in this context is

less about information consumption and more about relational maintenance. However,

belonging in digital communities is contingent on continued participation, and exclusion can
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be acutely felt. The psychological stakes of engagement are therefore high, as adolescents

may equate digital presence with social relevance.

Another aspect is the link between autonomy and compulsion. While adolescents engage
with social media by choice, the persuasive design of platforms creates conditions where
choice is subtly undermined. Features such as infinite scroll, streaks, and Variabl&eward
schedules are intentionally designed to sustain engagement beyond original
intentions’?. This complicates the notion of free agency in digital eré&e%élt, suggesting
that adolescents’ choices are co-constructed by technological enyi Qﬂs. This recognition
calls for a nuanced understanding of engagement as botl@luntary and engineered. In
addition, social media engagement interacts with wel & Positive engagement, such as
supportive communication, creative expression,é%ademic collaboration, can enhance
psychological wellbeing. Negative eng@{@fg including exposure to cyberbullying,
misinformation, or toxic comparisoﬁ@mdermine it’>. The conceptual challenge lies in
the dual nature of engagemen@uhlch can simultaneously enrich and erode wellbeing
depending on context, §®1d interpretation. Adolescents’ ability to critically evaluate

digital interactions i%th efore crucial in determining whether engagement serves as a

° &
resource or a ri@

Social %’@ engagement has implications for academic self-concept and learning.
Adolescents often use platforms to access educational resources, collaborate on assignments,
or seek clarification from peers. These forms of engagement can reinforce motivation and
confidence in academic abilities. While, excessive or poorly managed engagement may

fragment attention and reduce time available for sustained study’®. The conceptual linkage
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between engagement and learning underscores the need to view social media not as
peripheral to academic life but as an integral part of the environments where adolescents
construct their educational experiences. The psychology of social media engagement is
characterised by its multidimensional nature, encompassing cognitive, emotional,
behavioural, and relational processes. Engagement is shaped not only by adolescents’ choices
but also by platform design and social dynamics. It functions as a site for identi %ssion,
emotional regulation, and social belonging, while simultaneously posing challengts related to
attention, comparison, and compulsion. Engagement must be undes a double-edged
phenomenon: it offers opportunities for growth, connection, c@ﬂng, yet it also carries

risks of distraction, dependence, and diminished wellbei cognising this complexity is

orientation.

essential for appreciating the place of social ;ed@ adolescent development and for

framing its role in shaping self-concept and aca

N\

2.1.7 Structure of Senior Secondary@ tion in Nigeria

Nigeria’s formal education syst%&o lows the 6-3-3-4 structure, comprising six years of
primary education, three @ach of junior and senior secondary education, and four years
of tertiary education\Th€ senior secondary education phase, panning Senior Secondary

.

School One (S@o enior Secondary School Three (SSS3), serves as a transitional stage
for stude paring for university, polytechnic, or vocational pathways”. According to the
Natio\say%olicy on Education, the core subjects at this level include English Language,
Mathematics, Civic Education, and one major Nigerian language. Students also select
elective subjects based on individual interests and intended career paths across science, arts,
commercial, or technical disciplines’®. The curriculum is broad-based and aims to equip

learners with cognitive, affective, and psychomotor skills required for national development.
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Despite the curriculum’s ambition, several systemic challenges impact the delivery of quality
education, especially in public schools. These include overcrowded classrooms, inadequate
teaching resources, low teacher-student ratios, and limited access to instructional materials.
In contrast, private schools, though less accessible due to higher tuition, tend to be better

equipped, offering enhanced academic learning environments and more ind&mlised

Digital education programs targeting secondary school stude@progressively being

support for students”’.

2.1.8 Digital Education Initiatives in Secondary School

implemented through both state-led and national initiativ e prominent project is the
Oyo State Internet for Schools Initiative, which offe%thgh-speed internet to selected
schools such as Government College Ibadan @(Qishop Phillips Academy in Ibadan
Southwest, Oyo State. This initiative foﬁ@*t of a broader strategy to expand internet
access to other public schools in th@ . The goal is to enhance the digital learning

environment and equip studen@ui the tools necessary to participate in e-learning,
ultimately improving tl%@ﬁl literacy””.

Additionally, the s&rian Communications Commission (NCC) has enrolled several
secondary ssho \n Oyo State, including Government College Ibadan, in its programme.
This ini@%ﬁ provides schools with digital infrastructure and aims to introduce students to
early computer usage and digital skills. The DAP program supports the national vision of
increasing digital literacy among students, ensuring they are better prepared for the growing
demands of Nigeria's digital economy. These programs are directly available within the
participating schools, providing significant resources to boost digital education, though they
are not mandatory for all students’®. They are complementary initiatives that provide
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essential digital skills and infrastructure, which are expected to inform future decisions

regarding the integration of digital literacy into the regular school curriculum.

Academic Performance and Influencing Factors

Several factors influence the academic performance of senior secondary school students in
Nigeria. Socio-economic status is one of the most significant factors. Students fro@ealthy
families often have access to better educational resources, private tuton@Qnd more
conducive learning environments. On the other hand, students from po&gwkgrounds may
struggle due to a lack of access to learning materials, internet co ity for research, or
even basic school supplies. Study shows that the socio-ec@ic background of students

plays a significant role in their academic achievement”. Q

Teacher quality is another critical factor. Well—tra&nd motivated teachers tend to inspire
better academic outcomes in students. I—@er, in many public schools, teachers face
challenges such as delayed salaries'%q; orking conditions, and a lack of professional
development opportunities.. K@s been corroborated by studies showing a direct
correlation between tea e@ﬁlity and student performance®’. Poor student-teacher ratios
further exacerbat.e @issues, making it difficult for teachers to offer individual attention to

students in qvercrowded classrooms.

Parenta@rblvement also plays a role in shaping students' academic success, students whose
parents are actively involved in their education tend to perform better academically. This
involvement can take various forms, such as monitoring homework, attending school
meetings, or providing moral and emotional support. Unfortunately, many parents, especially
in rural areas, are not actively involved in their children’s education due to work

commitments or low literacy levels.
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2.2 Theoretical Framework

This study is anchored in three interrelated theories that help explain the mechanisms through
which social media use, identity formation, and academic self-efficacy interact during
adolescence. These are: Social Identity Theory, Uses and Gratifications Theory and Social
Learning Theory. Each of these theories provides a unique perspective to 1nte ret how
digital behaviours and self-concepts evolve among students in the Nigerian co and how
these ultimately influence academic engagement and outcomes. Together, thg eories offer
a multidimensional understanding of how young people construc@f- elief in a hyper-
connected world, especially within secondary school settin@ ¢ peer influence, digital

media, and personal identity converge. Q

N\

2.2.1 Uses and Gratifications Theory 6(6

The Uses and Gratifications Theory (UG@a foundational communication theory that
explains why individuals actively Se{& t particular media platforms to fulfil specific
psychological and social needs. @es first introduced in its formal form by Elihu Katz, Jay
Blumler, and Michael rQ\(bh in 1973%. Their work represented a significant shift from
earlier media theories thatViewed audiences as passive recipients of media messages. Instead,

.

UGT presents @users as active, rational, and selective participants in the communication
process®?. a consumption is motivated by what users expect to gain from that experience,
whe‘h& is information, emotional comfort, identity reinforcement, social interaction, or
simple entertainment. The theory posits that individuals use media deliberately to satisfy

particular needs, and the same content may serve different purposes for different people. For

instance, a secondary school student may use WhatsApp to receive academic updates, while
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another may use the same platform to feel socially connected to friends. Both are gratified,

but for different reasons.

[ student needs ]

( social media use]

R _— A

(inforr{aﬁon] (Srtertainment ) so}ia. (/0

[increased academic]

self-efficacy

Users and Gratification theory of 1973 by Elihu Katz, JQ\BTﬁmler, and Michael Gurevitch®!
Fig 2.1: Conceptual diagram of uses and gratlﬁcaté’beory

“What do people do with media?” rat “What does media do to people?”

The Core Idea of the Theory is Express;&\Qs Central Question:

Katz and his colleagues argu@t people are goal-oriented in their media choices. The
media are not all-pow Qrces shaping people’s behaviour; instead, audiences use media

to serve their own @making conscious decisions based on their own experiences, desires,

and social e%ir&ﬁents%.

Five@ategories of media gratifications were identified in their original work:

1. Information: learning about the world, people, and events;
2. Personal Identity: reinforcing one’s values, self-understanding, and role in society;
3. Integration and Social Interaction: connecting with others, feeling part of a group;

4. Entertainment: escape, relaxation, or emotional release;
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5. Escapism: temporary withdrawal from reality to manage stress or dissatisfaction.

In the digital era, particularly with the rise of social media, UGT has proven adaptable.
Researchers have extended its application to interactive platforms where users are not only
consumers but also content creators. Adolescents, for instance, use Instagram and TikTok to

construct digital identities, seek feedback, and engage in peer comparisons, act%es that

fulfil both social and personal gratifications. OQ

In this study, UGT provides a theoretical foundation for understan@ wa adolescents
choose specific platforms and how these choices reflect their g needs. It supports
the idea that the use of social media is an intentional shaped by the desire for

recognition, academic affirmation, identity exploration@i ocial belonging.

Social Identity Theory, developed by }Tajfel and John Turner in the 1979, offers a

2.2.2 Social Identity Theory

psychological framework for undex@ng how individuals define themselves in relation to
groups®*. According to thiS {s&)ry, people categorise themselves and others into social
groups (such as gendaéhnicity, religion, academic level, or digital communities) and
derive part of 'i@concept from the perceived status and norms of these groups. This
group identi@tion serves both psychological and behavioural functions: it provides a sense
of b%vép? and also shapes attitudes, aspirations, and behaviours in ways that align with

group expectations.

Three main processes underline Social Identity Theory: social categorisation, social
identification, and social comparison. In the first, individuals assign themselves to a group

(e.g., “I am a science student” or “I belong to this study group”). In the second, they
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internalise the values and norms of the group. In the third, they compare their group with
others, often in ways that reinforce in-group pride or out-group bias®. For adolescents, these
processes are heightened due to their developmental need for belonging and recognition.
Group membership, whether offline (classmates, family) or online (followers, online study
communities), significantly influences how they view their academic capabilities and
aspirations. The theory is particularly relevant in this study, as it explains how Q%Mence,
digital affiliation, and social roles impact adolescents’ academic self-efﬁchJQr instance,
when students belong to groups that value academic achievemen@c as honour clubs,

science teams, or online learning circles, they are more likely.to thternalise these values and

strive to meet group standards. Conversely, association w@' ps that devalue schooling or

promote anti-academic norms may reduce motivat:'o@rode confidence®®

RS

rersonal
identity

( social identity]

4

r ~~

reer Nnfluence
B wvalidation
| ©on social rmedia |

1

academmic
self-efficacy

S

Socthity Theory, developed by Henri Tajfel and John Turner in the 19798

Figure 2.2: Conceptual diagram of Social Identity Theory

In Nigeria, adolescents frequently navigate intersecting group identities that carry cultural,

academic, and religious connotations. A student may simultaneously identify as a Yoruba
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teenager, a Christian, a tech enthusiast, and a member of a digital peer group that follows
motivational speakers or content creators. Each of these identities contributes to how the
student interprets success, failure, and effort. Where there is alignment between group values
and academic goals, self-efficacy is reinforced. Where there is tension, for example, if
cultural expectations clash with modern academic pursuits, the adolescent may str&gl‘e with

internal dissonance that affects academic confidence®’. Additionally, Social I Qy heory

explains how stereotypes and stigma influence self-efficacy. Students arginalised

backgrounds, underperforming schools, or low-income families r@’%nemalise negative

N

This process, known as stereotype threat, can diminish @nance and reinforce self-doubt,

stereotypes about their academic potential.

even among high-ability students. Conversely, w@dents see successful individuals who
share their identity background, it can cou@t negative narratives and boost self-belief®®.
Social Identity Theory thus offers ‘&&%{zrful framework for understanding how group
affiliation shapes students’ icade@&(aoices, emotional investment in learning, and belief in

N

personal ability. It is p% relevant for Nigerian adolescents, who must construct their
ar

identity in a society
. \'

power of grou@ngmg. both physical and digital, is essential for building educational

d by diversity, inequality, and changing norms. Recognising the

environm at support rather than suppress self-efficacy.

\/Q

2.2.3 Social Learning Theory

Social Learning Theory, developed by Albert Bandura,in 1977, serves as the primary
theoretical underpinning for this study. It posits that learning occurs not only through direct

instruction or personal experience but also by observing others and modelling their
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behaviours®®. This observational learning is mediated by cognitive processes such as
attention, retention, reproduction, and motivation. In simpler terms, people learn by watching
others, remembering what they saw, trying it themselves, and being motivated by expected
outcomes. A central concept in Social Learning Theory is reciprocal determinism, which
describes the dynamic interaction between personal factors (such as beliefs and emotions),
behavioural patterns (such as habits or skills), and environmental influences Q1 peer
culture or digital media). In this model, human behaviour is not shaped b tlglvironment
alone; rather, individuals actively interpret and influence théﬂxﬂoundings”. For

adolescents, this means that their self-efficacy beliefs are bok@p uct of and a contributor

to their academic and social experiences. Q

\

Bandura’s concept of self-efficacy emerges dir&from this theory and is crucial for
understanding academic behaviour. Studen@ observe peers succeeding at tasks are more
likely to believe they too can succee@icially if they perceive those peers as similar to
themselves. This vicarious exper@e, when reinforced by encouragement and supported by

positive emotional sta%@ds the belief that success is attainable through effort and

i
x@b

strategy®’.
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Social Learning Theory

Attention : Adoption of
S —» Reinforcement —» 5
& Imitation Behaviour \
(peers, influencers, (likes, comments, Academic
online role models) recognition) Self-Efficacy

Social Learning Theory, developed by Albert Bandura 778

Figure 2.3: Conceptual diagram of social leamin;b@

Social Learning Theory has particular %nce in the digital age, where adolescents are
.
constantly exposed to online role @, influencers, teachers, peers, whose behaviours and
attitudes are on public disp&@ tudent watching a tutorial video by a relatable peer, for
instance, may be insb@% tackle similar academic tasks. Similarly, seeing positive
feedback on a @ucational post can prompt efforts to engage academically and post
their own @ress%. The digital environment therefore becomes a powerful space for
Vi%%@l‘ﬁing, but it also introduces new risks. If adolescents consistently observe
negative behaviours being rewarded, such as academic shortcuts, performative learning, or

social popularity without effort, these too may be internalised as models for success.

In the Nigerian context, Social Learning Theory underscores the importance of role models,

particularly in under-resourced educational settings. Where students lack access to physical
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mentors or supportive teachers, digital spaces often fill the void. This makes it critical to
guide students toward credible academic content and promote positive peer interactions
online. Furthermore, the role of teachers as “significant others” in the learning process
remains essential. When teachers exhibit patience, model problem-solving skills, and provide

constructive feedback, they reinforce the message that learning is possible and worthwhile®>.

X

Social Learning Theory challenges the traditional top-down model of educ Vocating
for more interactive, collaborative, and learner-centred approaches#Adol&scents are not
empty vessels waiting to be filled but active participants in con meaning from their
environment. Their beliefs about academic success are sha the examples they observe,
the responses they receive, and the emotional clim%§which they learn. This theory
provides a powerful bridge between the digital Wo@’gentity formation, and academic belief
systems. It affirms that interventions desi&@o strengthen self-efficacy must include not
only cognitive and instructional com& but also relational and emotional elements, both
offline and online. \
&
N\

Research Advisory M eQ
Building on th g conceptual and theoretical sections, this study adopts a Research
Advisory ﬁg guide the selection of social media platforms and main variables®. The
model @’Qeveloped to ensure that platform choices and analytical focus are not arbitrary
but rooted in adolescent usage patterns, identity formation tendencies, and educational
relevance. The model draws from the integrated insights of above three theories: Uses and

Gratifications Theory, Social Identity Theory and Social Learning Theory. Together, these

theories explain how adolescents select media platforms to satisfy identity-related needs,
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observe social behaviours, and engage academically and socially online. This model
informed the inclusion of platforms such as Facebook, WhatsApp, Instagram, TikTok and
Twitter (X), based on their affordances for self-presentation, peer engagement, and
information sharing. It also shaped the development of the research instrument and variable

X

23 Review of Empirical Studies 0

indicators (e.g., screen time, peer interaction, academic-related content).

This section presents selected empirical studies related to social@gi/use, identity
formation, and academic self-efficacy. It offers insights into how ariables have been

previously examined, highlights major findings, and identifies“gap$ that this study seeks to

address. Q
N\

2.3.1 Influence of Social Media on Academic @; fficacy

Social media can positively influence ac@c self-efficacy by providing students with
access to educational resources, peer&&, and exposure to success stories. Platforms such
as YouTube, TikTok, and I'HK are no longer just spaces for social interaction, they
have evolved into educati a\lubs where students can watch tutorials, attend virtual study
groups, and share. s‘u&tips”. YouTube, in particular, has an abundance of content, from in-
depth subje egigﬂations to motivational study routines, which can help students build their
academié etence. Research shows that students who engage with educational content on

social\média report higher confidence in tackling academic tasks®*.

In addition to offering resources, social media fosters a sense of community. Peer-to-peer
interaction in academic-focused groups or forums, such as WhatsApp study groups or
educational communities on Reddit, allows students to learn from each other and develop

collaborative skills. This cooperative learning can boost students’ belief in their ability to

67



understand difficult material, as they receive encouragement and feedback from their peers.
Social media also provides exposure to academic role models, which can be highly
motivational. Students can follow successful individuals or peers who share their academic
journeys and achievements, reinforcing the belief that success is attainable with effort. This
exposure can inspire students to persevere in the face of academic challenges, e&hancing

their self-efficacy by seeing that their peers have succeeded under similar condfangS.

However, social media can also have a detrimental effect on acade& efficacy. The
most significant issue is distraction. Many students find themselv % ding excessive time
on social media for non-academic purposes, which can lea@nr crastination and reduced
academic performance. Studies suggest that students% spend more time browsing
entertainment content on platforms like Instagram ikTok are more likely to experience
lower academic self-efficacy due to a lack {@’aon their studies. The constant distractions
of social media often result in poor tiq&anagement, leading to a backlog of school work
and a sense of inadequacy®®. M%&Qc\a\', the culture of social comparison that social media
fosters can weaken acader@—efﬁcacy. Students frequently compare their achievements
with those of their pe rsgyecially when success stories are posted publicly. When students
encounter the Q.a%éﬁi accomplishments of others on social media, such as high exam
scores or %@gious scholarship announcements, they may feel inferior, particularly if they
are

@Hng academically. This comparison can lower their belief in their own academic

abilities, making them more likely to disengage from challenging tasks.

2.3.2 Role of Social Media in Identity Formation
Social media allows individuals, especially young people, to experiment with different

aspects of their identity in a relatively safe environment. Adolescents often use platforms like
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Instagram and TikTok to explore who they are, sharing posts that reflect their interests,
hobbies, and social circles?’. This process of digital self-expression enables young people to
test out different identities and social roles, receiving feedback from peers, which can

validate or reshape their self-perceptions.

Moreover, social media provides access to diverse perspectives and lifestyles. Thi%:)osure
allows individuals to learn about different cultures, ideologies, and ways of @%hich can
influence their own identity formation. For example, adolescents may@gnunﬂuencers or
social media personalities who advocate for certain causes or life which could inspire
them to adopt new values or behaviours. Research suggests@a olescents who use social

media to engage with diverse communities are more likel@evelop a stronger sense of self

and a broader worldview?s, &Q
Challenges in Identity Formation @

While social media offers opportunifi@ identity exploration, it also presents challenges.
One major concern is the pre.s@conform to idealised or curated versions of identity seen
online. The tendency t%@\nt a "perfect" version of oneself on social media can lead to
feelings of inadg&q% and confusion about one's authentic identity. This curated self-
presentatio of@rolves editing photos, selecting only positive life moments, or following
popular t , all of which can obscure one's true self. Adolescents are particularly

Vuln&b‘le to these pressures, as they are at a stage of life when they are highly concerned

with peer approval and fitting in.

Additionally, social media can exacerbate issues related to self-esteem. Adolescents who do
not receive positive feedback on their posts or who are subjected to cyberbullying may

experience identity crises. The pressure to maintain a certain image on social media can lead
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to stress, anxiety, and even depression, as individuals may feel that their online persona does
not align with their offline identity!®. Social media can also limit identity exploration by
exposing individuals to echo chambers, online environments where only similar viewpoints
are shared and reinforced. In such spaces, individuals may be discouraged from developing a
unique identity, as they feel pressured to conform to the dominant opinions and behaviours
within their social media circle. This restriction can stunt the development of 6Q-r nded

and authentic sense of self. <

N
2.3.3 Social Media as a Platform for Peer Knowledge Sharin Q
Knowledge sharing refers to the exchange of informati@s%ls, or expertise among
individuals or groups. Social media platforms have eme@as critical tools for facilitating
knowledge sharing, enabling users to create, dis@ﬂ e, and exchange knowledge across
various domains’®. This phenomenon is fgly relevant in today's digital age, where
information is abundant, and the, Q& spread of knowledge can drive innovation,

collaboration, and social change. %\(—)
The Role of Social Me@owledge Sharing

1. Facilitating Acc Information

Social media p tf&ms ct as repositories of information, making knowledge accessible to a
wide audipbbUsers can share articles, videos, infographics, and other resources, allowing
for a\&se range of knowledge to be disseminated'’!. For instance, Nigerian academic
platforms utilise social media to share research findings, making them accessible to both

scholars and the general public.
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2. Encouraging Collaboration

Social media fosters collaboration among individuals and groups, allowing them to work
together on projects, share insights, and provide feedback. Tools like Facebook Groups and
LinkedIn facilitate collaboration by creating spaces where users can discuss ideas, share

expertise, and build professional networks. In Nigeria, platforms like WhatsApp are

increasingly used for collaborative academic projects among students. 02

O

Social media serves as a valuable resource for learning, offe users opportunities to

3. Enhancing Learning Opportunities

engage with experts and gain insights into various f@gducational institutions and
organisations often use social media to host webina;g@@rkshops, and discussions, thereby
enhancing learning opportunities for participangs™Research in Nigeria shows that social
media is becoming an essential part of k\&)nal practices, allowing students to connect

with Teachers and industry pI'OfGSSi(%\\.'
4. Fostering Communities of @llce

Social media helps fi Qmmunities of practice, where individuals with shared interests or
[ ]

expertise can m%together to exchange knowledge and experiences. These communities

enable us@leam from one another, share best practices, and develop their skills®!. For

exarr}{e/ igerian entrepreneurs often form online communities to share business strategies

and resources, facilitating knowledge sharing within the entrepreneurial ecosystem.
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5. Encouraging User-Generated Content

The participatory nature of social media encourages users to generate and share their content,
contributing to the collective knowledge pool. Blogs, vlogs, and podcasts produced by users
can provide unique insights and perspectives, enriching the overall knowledge landscape.
Nigerian content creators on platforms like YouTube share valuable knowle% about

various topics, from technology to culture, thereby contributing to knowledge @Qg

C

Challenges of Knowledge Sharing on Social Media ’\

Although, social media provides numerous benefits for knowl ring, it also presents

several challenges such as: QO
1. Information Overload &Q

The sheer volume of information available @1 media can lead to information overload,
making it challenging for users to.@&md discern valuable knowledge!®. Users may

struggle to identify credible soursggﬁ\n between a sea of content, potentially leading to
misinformation. .Q\A

2. Quality Control

The open n rgqﬂsocial media allows anyone to share information, which can result in the
dissemi%@x of low-quality or inaccurate knowledge. Ensuring the reliability and validity of

shar%ﬁntent becomes crucial, particularly in academic and professional contexts.
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3. Privacy Concerns

Users may hesitate to share knowledge due to concerns about privacy and the potential
misuse of their information. This apprehension can limit the extent of knowledge sharing,
particularly in sensitive fields or among vulnerable populations.

4. Digital Divide

3

Not all individuals have equal access to social media platforms or the inte ading to
disparities in knowledge sharing'®?. The digital divide can hinder oppogqigﬂifor those who

lack access to technology or digital literacy, limiting their ability t ipate in knowledge

sharing initiatives. 0
5. Cultural Differences Q :

Social media operates within diverse cultura exts, and norms regarding knowledge
sharing may vary across different comm I}h\eQ Understanding these cultural differences is
essential for fostering effective kno\é/_)&ge sharing practices, particularly in a multicultural
society like Nigeria. Social @plays a crucial role in facilitating knowledge sharing,
enabling individuals to@\information, collaborate, and engage in learning®. However,
challenges such a&Q’%rmation overload, quality control, and privacy concerns must be

addressed to&gﬁize the potential of social media as a tool for knowledge sharing.

O

Use@ucational Platforms among Senior Secondary School Students in Nigeria

The Integration of digital educational platforms into Nigeria’s secondary school system has
been transformative, particularly following the COVID-19 pandemic, which compelled both
government and private actors to embrace remote learning solutions. Among senior

secondary school students, especially in public schools, the uptake of online and mobile-
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based educational platforms has grown considerably due to increased access to smartphones,
reduced data costs, and state-supported e-learning initiatives!?®. In the Nigerian context,
several platforms have gained significant popularity for their ability to support examination
preparation, offer subject-specific tutorials, and facilitate learner engagement. These include

Roducate, uLesson, Pass.ng, and EduPadi, among others.

Roducate stands out as a government-endorsed educational platfon@gned in

collaboration with state education ministries. According to Businessl}qg@ria and Pulse
Nigeria, Roducate offers curriculum-aligned materials from psi to tertiary levels,
including video tutorials, audio podcasts, lecture notes, an k exams®. The platform is
notable for its offline capabilities, making it accessible € in areas with limited internet

N

infrastructure. During the COVID-19 lockdown@ucate was adopted as part of Oyo

State’s distance learning strategy, accessﬂ@adio, television, mobile apps, and USSD

codes. Surveys indicated that over f senior students in Oyo State were aware of
Roducate, and more than 62% ég%ed with it during school closures, highlighting its

integration into public educ elivery!%4,

uLesson, foundec.i by Nigerian tech entrepreneur Sim Shagaya, has evolved into one of the
country’s ost@nised private EdTech platforms®®. Originally distributed through USB
drives an cards, uLesson now operates primarily as a mobile app providing animated
IGSS(MVG tutoring, practice quizzes, and performance analytics. Its user-friendly interface
and curriculum-focused design have made it especially popular among students in urban
areas like Ibadan, where access to Android devices is higher!®. As reported by Techpoint
Africa and The Guardian Nigeria, a large percentage of users rely on uLesson for academic

revision, with many spending over four hours weekly engaging with its content”.
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Pass.ng is widely utilised by students preparing for standardised assessments such as WAEC,
NECO, and JAMB. This platform simulates the Computer-Based Test (CBT) environment,
helping students develop exam strategies, manage time effectively, and assess their academic
readiness. Research affirmed the platform’s credibility in aiding cognitive preparation and
anxiety reduction during high-stakes examinations. Though less integrated w&formal

X

EduPadi, although less publicised in academic circles, serves as a hgh &Mltemative for

school curricula, its utility in independent learning remains noteworthy®!.

students in rural and under-resourced areas. It provides mol% dly access to past
questions, revision tips, and subject-specific resources with quiring high-speed internet

or advanced devices. According to anecdotal data and @reviews on educational blogs,

EduPadi has helped bridge learning gaps in areas \N@ital penetration remains low!%

In addition to these four, platforms such a@chool.ng and the WAEC e-Learning Portal
provide free, exam-focused content 5@ democratising access to study materials. These
platforms enable students .to %&ge in self-paced learning, reducing dependence on
traditional classroom instriction®. Their accessibility is particularly beneficial in a socio-
economic conte>.<t ere many families cannot afford private lessons or data-heavy
applications In(.O}) State, the relationship between government initiatives and private
EdTech s@s has enabled a blended learning environment. Roducate, backed by the State
Min%Wof Education, complements more individualised tools like uLesson and Pass.ng.
Together, these platforms have not only improved academic preparedness but also

contributed to digital literacy and self-directed learning among adolescents.
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Benefits of Free Platforms

Accessibility: These platforms ensure that all students, regardless of financial background,
have access to quality educational content. Exam Preparation Free platforms like
MySchool.ng, Pass.ng, and WAEC e-Learning focus heavily on helping students prepare for
major exams like WAEC, NECO, and JAMB. Self-paced Learning Students can lea at their
own pace, accessing resources when they have time, which is especially he @1 gions
with limited access to formal education. These free platforms provide ess%ty educational
resources that can help Nigerian students enhance their acaden@e ormance without
financial barriers. By leveraging these tools, students can geﬁ@% to the knowledge and

skills they need to excel in their studies. Q

2.3.4 The Role of Social Media Content ilgbping Academic Self-Efficacy and

Identity Formation \Q’b

Content consumption is the active og\'}e engagement with information, media, and
[ ]
digital resources, which shapes a\('rg'lvidual's knowledge, beliefs, and attitudes through

continuous exposure to d1vers$ewpo1nts and content formats.

The type of content %1 ed by adolescents on social media significantly influences their

academic self- f@c/

resources @\formational content to entertainment and social interaction, each affecting

d identity development. Content types vary broadly, from academic

stude &eliefs and behaviours differently®*. Exposure to educational content, such as online
tutorials, study groups, and subject-specific discussions, has been shown to positively impact
students’ academic self-efficacy by providing knowledge reinforcement and practical

problem-solving strategies. For example, platforms like YouTube and LinkedIn offer
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abundant educational resources that boost students’ confidence in their academic abilities

through self-directed learning and peer engagement.

On the other hand, entertainment-focused content on platforms like Instagram and TikTok
often emphasises lifestyle comparisons, which can induce negative social comparison among
adolescents. Such content has been associated with decreased self-esteem and_dcademic
disengagement due to the pressure to conform to perceived standards @cess and
popularity!®. Adolescents who regularly consume entertainment co@gdy experience

fluctuations in self-concept as they try to balance their authetities with societal
rovi

expectations presented online. Exploring content type th@ des insights into how
different kinds of digital engagement influence academic@efﬁcacy and personal identity,
underscoring the need for balanced content consu@%n fostering positive academic and

personal growth. @%

2.3.5 Influences of Technology on°®mic Self-Efficacy

The shift towards online and@ learning environments, accelerated by the COVID-19
pandemic, has introduc @ challenges and opportunities for academic self-efficacy.

Studies indicate t}sa\' hile some students may experience declines in their academic self-
[ ]

efficacy du to@k of traditional support systems, others benefit from the flexibility of
online leafpifg, allowing them to engage with materials at their own pace!®. In Nigeria,
stud%vhow that students adapting to e-learning platforms have reported varying levels of
self-efficacy, highlighting the need for tailored interventions to support diverse learning
needs®!. Digital tools and platforms have the potential to enhance academic self-efficacy.
With interactive learning environments and gratification strategies engagement, students

were provided immediate feedback, allowing them to recognise their progress and adjust
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their strategies accordingly. Therefore, integrating technology into classrooms has shown a

promising improvement in students’ confidence and motivation towards their studies.

However, academic self-efficacy is a crucial determinant of students’ academic success and
overall well-being. By promoting mastery experiences, fostering vicarious learning,
providing constructive social persuasion, and addressing emotional states, school wellors
can create supportive environments that nurture strong self-efficacy beliefs. @ucaﬁonal
contexts continue to evolve, particularly with the increased relh&e(d technology,
understanding and enhancing academic self-efficacy of senior s school student is
very important because these students are at the pivotal stman development, the
stage of adolescence development remains vital for various'stakeholders.
N\

Addressing Gender Gaps in Digital Learning (b
To mitigate these gendered disparities, te@ and policymakers must implement digital
literacy programs that teach students'tsgd ally engage with online content. Initiatives such
as mentorship programs, ge.n@usive academic communities, and exposure to diverse
role models can emp @)th male and female students to navigate social media
constructively®’. .]%n&aging self-reflection exercises on how digital experiences shape
academic 1 en%\an further help students build resilience against negative social
comparisé% ender differences in identity formation and academic self-efficacy are
signﬁaﬁt in understanding students' experiences with social media!?”. While digital
platforms offer opportunities for learning and personal growth, they also present unique
challenges that must be addressed through inclusive educational strategies. By fostering

critical engagement with online content and promoting gender-balanced academic role
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models, stakeholders can help all students, regardless of gender, develop the confidence to

succeed in their academic pursuits.

Identity Formation and Social Media Influence

Identity formation in this digital age is very crucial, as social media is influencing the way
senior secondary school students develop their self-concept. Adolescents are a%ritical
stage of life where they explore and define their identity through self-ex@%n, social
comparison, and identity experimentation with others. Social media pl r&-{rovide spaces
for adolescents to experiment with their identity and receive real-ti edback from peers,
playing a significant role in their self-presentation and sel eption!®191 " This feedback

often reinforces or alters the adolescent’s self-conca& uencing how they commit to

different aspects of their identity. b’b

Identity experimentation refers to adolesce@xploration of various roles, behaviours, and
affiliations as they attempt to discov's@ they are. Social media offers an ideal, low-risk
space for such exploration.. @h diverse online personas, usernames, and interests,
students try out differe @Emic identities, such as joining science-focused WhatsApp
ivational education influencers on TikTok, or posting study tips on

~"‘§'§

Instagram stories'%” In these acts, they test their comfort with being seen as “serious

groups, following

students,” ure leaders,” or ‘“academic achievers.” These role plays may become
interéﬁ&ed over time, especially when met with positive reinforcement from peers. For
instance, a student posting JAMB exam tips or WAEC success stories may receive
encouragement that bolsters belief in their academic potential. In a context like Nigeria,
where success in education is culturally valorised, these small affirmations can significantly

shape confidence and goal orientation.
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Social comparison, on the other hand, occurs when students measure their worth or abilities
against the curated achievements of their peers online. While this behaviour is natural during
adolescence, social media intensifies it by constantly exposing students to peers who appear
more academically successful, confident, or popular. Students in Ibadan Southwest LGA
often compare their academic performance, school choices, or future aspirations v&others
based on what they see shared online. For example, a student may feel in ate” when
seeing a classmate’s post about gaining admission to a prestigious school 6f winning a
scholarship!®®, This can negatively impact their academic self-efﬁca@eating feelings of
inferiority or academic anxiety. However, when students en eﬁward comparison with
constructive motivation, such as using others’ achievem i@t goals, it can enhance self-
efficacy by prompting them to work harder and 4%%6 in their own capabilities. The
Nigerian school culture, which emphasises co on and social recognition, can therefore

N

make social comparison a double-edged xr .

N

[ ]
Self-expression encompasses ho (taients project their identities online, through profile
pictures, bios, shared con@d interactions. It is the outward portrayal of the internal
identity they are sha@ Nigeria, where communal validation holds cultural significance,

adolescents ofter; gé'k

;‘@ir exam preparations, share motivational quotes, or celebrate academic

igital approval for academic pursuits. For instance, a student may
post abou

succ%gtb show they are goal-oriented!®. Such acts can lead to positive self-perception and
reinforce academic self-efficacy, especially when peers and family members engage
supportively with this content. In this way, self-expression does not merely reflect identity; it

solidifies it.
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Furthermore, the feedback loops generated by these platforms, such as likes, comments, and
re-posts, have an enormous influence on how identity is confirmed or contested. When
students receive validation for educational posts, they are more likely to embrace academic
success as part of their identity. In contrast, being ignored or ridiculed can result in
withdrawal or disinterest in academic efforts. Teachers and parents in Ibadan S&lfthwest

adolescents’ belief in their own academic abilities. However, when the§e tal identity

LGA may underestimate this psychological interplay, yet it signiﬁc;iQ informs
processes become inconsistent, overwhelming, or externally driven, @e s may experience
identity diffusion or fragmentation'”, where conflicting onli e%onas and expectations
lead to confusion, emotional fatigue, or a weakened sense@: emic direction.

Identity Diffusion and Fragmentation t(bQ

Identity diffusion occurs when individual\ ’Qmake firm commitments to an identity,
often leaving them direction-less or.ul‘@?in about who they are. In the context of social
media, identity diffusion is exa@a d by constant exposure to diverse and conflicting

social ideals, making it d@& for adolescents to settle on a consistent identity!!®. The

overwhelming nature ial media can lead to confusion about self-identity, contributing

to identity diffl@i g Nigerian adolescents.

Closely r is the concept of identity fragmentation, where adolescents present different
Vershvof themselves across various social media platforms. This fragmented identity can
lead to inconsistencies between personal values and public identities. Although social media
allows for flexible self-expression, it can complicate the development of a unified identity'!".

The pressure to conform to societal expectations and online trends often results in a

fragmented sense of self among adolescents.
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2.3.6 The relationship between identity formation and academic self-efficacy

The relationship between identity formation and academic self-efficacy among senior
secondary school students in Ibadan Southwest, Oyo state, is a complex process shaped by
various social, cultural, and educational factors. At this critical stage of adolescence, students
are not only grappling with the challenge of succeeding academically but also figuring out
who they are in relation to their peers, family, and the society at large'!. %erplay
between identity formation and academic self-efficacy greatly influenées Jow students

engage with their academic pursuits. Q

In the context of Ibadan, where education is seen as a @0 social mobility, the

expectations placed on students by their families and c@unities can significantly shape
their academic identities. Many students are ex%% to excel academically as a way to
secure better future opportunities, often rrb\@ by family aspirations for upward social
mobility. When students internalize th irations and align them with their personal goals,
their academic self-efficacy tend%é?h\prove. This sense of purpose and belonging drives
them to work harder, perse\@ the face of academic challenges, and believe in their ability
to succeed!'*. The alignment between personal identity and academic expectations thus

°
fosters a sense Qf c%%ﬁ nce that enhances academic performance.

In the sa n, when students experience disconnects between their academic pursuits and
their\emerging sense of self, it can lead to a decrease in academic self-efficacy. For instance,
students who feel pressured to pursue specific career paths, such as medicine or law, that do
not resonate with their personal interests may experience self-doubt and lack motivation. In

such cases, the students' academic self-efficacy diminishes because they do not see
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themselves thriving in the paths laid out for them. This disconnection can lead to

disengagement from academic tasks and a lack of belief in their ability to succeed in school.

Peer influence is also a significant factor in shaping both identity formation and academic
self-efficacy among senior secondary school students''>. Adolescents often look to their
peers for validation and a sense of belonging, and this social environment plays a %)r role
in shaping their academic behaviours. In peer groups where academic achiev@%s valued,
students are more likely to have higher academic self-efficacy. They ss&thgbpeers’ success
and feel motivated to achieve similar results, reinforcing their beli heir ability to excel
academically''®. On the other hand, in peer environments wh ﬁmics are not prioritized,
students may distance themselves from their academic ide%l, leading to lower self-efficacy.
The pressure to conform to group norms may c@?udents to downplay their academic
abilities, thus weakening their confidence @bﬂity to succeed. The role of teachers in
fostering both identity and academic.sa&lcacy is equally critical. Teachers who provide a
supportive and encouraging lea%(a\lvironment can significantly boost students' belief in
their academic abilities“7.$en students receive positive feedback, guidance, and
recognition for their e @they are more likely to see themselves as capable learners, which
strengthens theéb:\%e ic self-efficacy. Nonetheless, students who perceive their teachers as
indifferent oéverly critical may experience a decline in self-efficacy''®. The teacher-student

relatN{g() is essential for creating a classroom environment where students feel capable and

supported, which is crucial for fostering both identity formation and academic success.

In the cultural context of Ibadan, where family and community expectations are often central
to a student's sense of purpose, the pressure to meet these expectations can be both

motivating and overwhelming. Many students view academic success as a way to give back
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to their families or fulfill long-standing cultural and familial aspirations. This can bolster

self-efficacy'!”

, as students feel that their success has a broader meaning beyond personal
achievement. However, when these expectations become overwhelming or misaligned with

the student’s interests, they may experience a decline in their belief in their ability to meet

those goals, leading to academic disengagement.

QA
Identity formation and academic self-efficacy are deeply connected among s@econdary
school students in Ibadan Southwest. Students who are able to align tlﬂ&e(ﬂdging personal
identities with academic expectations tend to exhibit higher aca self-efficacy, which
enhances their motivation and success'?’. On the other dents who experience
conflict between their sense of self and external academi%sures may struggle with lower
self-efficacy, potentially hindering their academi%@mance. A supportive environment,
including positive peer interactions, teach@faragement, and culturally sensitive family
expectations, can help students integr eir personal identities with their academic goals,

fostering both personal growth an&\éaemic success.

2.3.7 Relationship bet@g}cial Media Use and Academic Self-Efficacy

The relationshi b@y adolescents’ use of social media and their academic self-efficacy is
a prominerﬁo s in contemporary educational psychology, largely because online
enga ex@now constitutes a major part of young people’s daily learning and identity
formation. Academic self-efficacy as the students’ belief in their ability to plan, organise, and
achieve learning outcomes, and studies have noted that digital environments exert both

enabling and constraining influences on this belief system!2!.

A study examined the
mediating influence of peer interaction on the relationship between goal orientation and

learning anxiety in a large sample of secondary school students!?. It revealed that social
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media platforms sustained peer support networks which helped reduce learning anxiety and
fostered stronger efficacy in academic tasks. Learners with a mastery goal orientation,
reinforced through online discussions, reported higher levels of confidence in handling
schoolwork, suggesting that social media can indirectly enhance academic self-efficacy when

interactions are supportive and academically oriented'?*.

Another study of adolescents in the United Kingdom measured perceived ;)port and
ruct

motivational self-regulation against academic engagement. Usin& ural equation
modelling, the researchers demonstrated that supportive in in online spaces
enhanced regulatory behaviours, which translated into h academic self-efficacy'?*.
Further evidence emerged from Nigeria, where a &e of senior secondary students
investigated whether achievement goals orient stu engagement with school tasks in the
context of social media use. It was showm\\@tfg)se who pursued mastery goals, and who

engaged in subject-related online distuSsiohs, exhibited stronger academic self-efficacy than

those whose digital activity was ]@Sominantly entertainment-driven'?3,

N\
Complementary ﬁndi@s%e from an investigation into how future orientation and
academic anxi y@%acted with adolescents’ online habits. The study identified that
individuals &) engaged in reflective identity exploration through social media reported
redu, ed@’gemic anxiety and stronger self-efficacy compared to those who used social
media mainly for passive consumption. Importantly, behaviours oriented towards self-
improvement explained a significant proportion of the variance in academic self-efficacy
scores, underscoring the predictive role of purposeful digital engagement'?®. Longitudinal

perspectives have added depth to this discussion. One study followed adolescents over two
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academic years, examining how exposure to online stressors and motivational resources
influenced efficacy beliefs. It concluded that while excessive exposure to social comparison
heightened school-related stress, constructive online study groups significantly buffered this

effect and sustained moderate to high levels of academic self-efficacy'?’.

Research conducted in Germany investigated the developmental relations of aelu'&ement
goals and affect in secondary school students, with specific implications @ beyond
the subject of physical education. Findings indicated that positive affe&()qi% bolstered by
encouraging online peer commentary, was closely related to str mastery goals and
higher self-efficacy'?®. These studies demonstrate that socia@iia’s influence on academic
self-efficacy is contingent on the type of engagement.@p rtive peer interaction, mastery-
oriented goals, and constructive online communi%(ge positively correlated with stronger
efficacy beliefs, while unstructured or en@ment—centred usage may not provide such
benefits. The evidence suggests that@scents derive the greatest academic confidence
when their digital practices are c%&iously tied to goal setting, peer collaboration, and future
orientation. For the pre @dy, these findings underscore the importance of examining
N

both the risks and the dances of social media, with a particular focus on how Nigerian
[ ]

adolescents na@thelr digital spaces in relation to their academic self-beliefs.

2.3. A@%ent Identity Exploration through Social Media

Identity exploration is a central developmental task of adolescence, and social media has
become one of the most influential contexts for this process. Unlike earlier generations who
relied primarily on face-to-face peer interactions, today’s adolescents have access to a wide

range of digital platforms that allow for continuous experimentation with self-presentation,
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validation, and group belonging. The empirical literature in recent years provides valuable
insights into how adolescents negotiate these digital environments and how identity
formation is both enhanced and complicated by their online practices. One recent
investigation demonstrated that adolescents employ digital platforms to experiment with
different facets of their self-concept in ways that would be more restricted offline. The
researchers found that adolescents frequently constructed alternative perso %e and
used feedback from peers to refine or reinforce aspects of identity they we Qtaln about.
This study highlighted that adolescents who actively engaged in su@e tity play reported

stronger levels of self-concept clarity and confidence in offli T CthIlS suggesting that

digital identity exploration can be developmental rather tl@e abilising!?’.

Another study focused on cross-cultural dlmen31@(g digital identity construction, with a
sample drawn from multiple European ~Q@rles. The findings indicated that cultural
background significantly shaped the‘§\${' ies adolescents used when curating their online
profiles!3’. For instance, adoles@& in collectivist cultures tended to align their digital
identities more closel%i.@mily or community values, while those from individualist
cultures expressed re“personal uniqueness and autonomy online. This comparative
research under@ the role of culture in shaping both the opportunities and challenges of
adolesce al identity development!®!. Further studies emphasised the role of self-
presMon strategies on popular image-based platforms. Adolescents reported that they
carefully selected visual content and captions to project preferred identities, and peer
feedback on these presentations strongly influenced subsequent self-concept evaluations.
Those who received consistent validation from peers tended to report higher levels of self-

esteem and identity coherence. While, adolescents who experienced negative or absent
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feedback were more likely to display fragmented or unstable self-concepts, highlighting the

double-edged nature of digital environments!3?.

A separate line of research investigated authenticity in digital identity construction. Results
suggested that adolescents who perceived their online selves as congruent with their offline
identities exhibited healthier psychosocial outcomes, including greater self-con clarlty
and lower levels of anxiety. By contrast, those who maintained highly .%nt online
identities reported higher stress and feelings of disconnection from g(e selves. This
demonstrates that while identity experimentation is common, petceh authenticity remains
an important factor in promoting positive development@dditional empirical work
highlighted the significance of belonging in ado@e s’ identity processes. Online
communities were found to provide spaces whe&ginalised adolescents could explore
aspects of identity that might not be so&@ accepted offline. These supportive digital
networks enabled adolescents to exp %t with and eventually consolidate identities that
aligned more closely with then@onal values. Such findings illustrate the potential of
social media to broa §®zons for identity exploration, especially for adolescents

negotiating multlple ctltural or social expectations'**

Longitudina&search provided evidence that digital identity exploration is not a temporary
phase @’Q evolving process with long-term consequences. Over a three-year period,
adolescents who engaged in consistent online self-expression demonstrated greater stability
in their sense of self and increased ability to integrate multiple aspects of their identity. This
suggests that digital environments not only facilitate short-term experimentation but also

support the consolidation of identity over time, provided that engagement is reflective and
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socially supported!3¢. These empirical studies reveal that social media serves as a critical
arena for adolescent identity exploration, offering opportunities for experimentation, self-
presentation, and social validation. However, the outcomes are highly contingent on the
quality of engagement and the alignment between online and offline selves. For the present
study, these insights underscore the importance of recognising the dual potential of social
media: it can both foster identity clarity and contribute to fragmentation, dep@Q&a how

adolescents use these digital spaces. ’\

Peer interaction is one of the most critical influences o cent development, shaping

2.3.9 Digital Peer Interaction with Academic Motivation

both social identity and academic behaviours. With t pansion of digital platforms, these
interactions increasingly take place in online @mments such as WhatsApp groups,
Instagram communities, and collaborative@ng forums'3’. The role of such digital peer

engagement in influencing academic %@V tion has received growing empirical attention in

recent years, with findings u@;ring both the positive and negative consequences of
online peer dynamics. QQ\

One recent stu(..s@ted among secondary school students revealed that participation in
peer-led on@ study groups was strongly associated with higher intrinsic academic
moti%%%he results showed that when adolescents engaged in collaborative discussions
with their peers in digital spaces, they reported greater persistence in completing academic
tasks and demonstrated higher levels of satisfaction with their schoolwork. This suggests that
the sense of belonging fostered by peer interaction online contributes directly to sustained

academic drive!38.
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A complementary investigation focused on adolescents’ perceptions of peer support in digital
learning environments. Using structural modelling with a sample of over 500 participants, the
study established that supportive digital peer interaction enhanced motivational self-
regulation, which in turn predicted stronger academic outcomes. Importantly, it was found
that peer affirmation and encouragement within online groups acted as protectlv factors

139 r ine of

against declining motivation, especially during periods of academic stress
evidence has emerged from a large-scale survey of adolescents in Asia, which examined how
digital peer engagement moderates the link between self-efﬁcacy an mic achievement.
Results indicated that students who actively interacted with peers thro gh social media study
groups translated their self-efficacy beliefs into actual $ Qance more effectively than

those who engaged passively or not at all. The fi d@ggested that digital peer networks

operate as motivational catalysts, conve tin iefs about competence into tangible

academic actions!'#?, \

Another study analysed the ne %'e aspects of digital peer interaction, highlighting how

excessive dependence §®( feedback online can undermine autonomous motivation.

Adolescents who re
[ ]

high levels of reliance on online peer validation demonstrated
greater Vulnera®to motivational decline when excluded or criticised. The study showed
that, while‘b interaction is generally supportive, the quality of feedback and inclusivity of
digitﬁvp@aces play a decisive role in whether motivation is reinforced or eroded'!.
Longitudinal data has also shed light on the sustained effects of digital peer engagement.
Tracking adolescents over two academic years, one study revealed that those consistently
engaged in positive peer interactions through moderated online groups maintained higher

levels of academic motivation compared to their peers with minimal or negative digital
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engagement. The results emphasised that motivation is not only situational but can be

sustained over time through continued reinforcement from supportive online networks'#!.

A cross-cultural evidence has indicated that digital peer interaction can reduce motivational
disparities across socio-economic backgrounds. Adolescents from less privileged contexts
who had access to peer learning groups online reported motivational levels similatto those

from higher socio-economic backgrounds. This suggests that digital peer ee t has the
es

potential to act as an equaliser, mitigating structural disadvantages infaccesS to educational
support!*?, Empirical studies demonstrate that digital peer int exerts a significant
influence on adolescents’ academic motivation. While posititeractions foster persistence,
self-regulation, and long-term drive, negative or e)@m ary dynamics can undermine

motivation. For the present study, these findings a ly relevant, as they point to the need

to consider not only the presence of social@ut also the quality of peer relationships it

enables. ° 5\%

N
C\&
x@b
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2.4 Conceptual Model

The conceptual model for this study shows the relationships between independent variables
(social media use and identity formation) and dependent variable (academic self-efficacy) as

illustrated in figure 2.1.

Independent Variable 1

( %\
Social Media Usage Depend’eet Qarja le
Content Consumption — -Q\
Online Interaction Hol > S ’
Self-Expressi < 3
CHEXPIESSIOn QQcademic Self Efficacy
Independent Variable I1 s& High Level
Identity Formation Moderate Level
Self-Express L~ \ Low Level
| . Y
Social Comparison (_) N
Social-Experimen Hol
RN

Fig. 2.4: Conceptual odelfor the Study

Source: Resear(;&ﬁ ldwork, 2025

The above figure 2.1 shows the joint and relative influence of the independent variables
(social @ use and identity formation) on the dependent variable (students’ academic self-
efficacy). In this model, social media use (IV1) is examined through screen time, content
exposure, and platform type, dimensions that capture both the quality and intensity of
students’ digital participation. Identity formation (IV2) is represented by self-expression,

social comparison, and identity experimentation, behaviours that illustrate how adolescents
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define and refine their sense of self. The outcome variable, academic self-efficacy (DV), is
viewed in terms of low, moderate, and high levels, reflecting students’ belief in their ability
to manage academic demands. The arrows in the model indicate the hypothesis directions of
influence, showing how IV1 and IV2 jointly and relatively contribute to the DV. By
integrating these concepts, the model provides a framework for understanding how

%demic

adolescents’ digital interactions and identity behaviours intersect to influence Q

self-belief within the Nigerian secondary school context. <

2.5 Summary of Literature Reviewed @

The review of existing literature has shown that social m plays a significant role in
shaping the behaviour and development of adolescents, especially in the areas of identity
formation and academic self-efficacy. Platfon@%ch as WhatsApp, Instagram, and
Facebook are now widely used by students\@eract with peers, share personal experiences,
and access academic content. Thes%@‘e platforms serve as both social and learning
environments where young peo &onnect, learn, and express themselves'?S. However, the
same platforms have als @hnked with distractions, stress from comparison with others,
and a decline in académicseriousness. These findings point to the need for careful guidance
S

and proper oriefaitation for students on the healthy use of social media.

Social @ provides a space for adolescents to experiment with different aspects of
themselves. Through regular interactions and feedback from friends and followers, they
begin to shape and define who they are. While this may help them to better understand
themselves, it can also create confusion when they feel pressure to fit into certain online

standards. Some students may even develop unstable identities or struggle with emotional
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issues due to the kind of content they are exposed to. The issue of social comparison is also
common, where students measure their worth based on what they see others post online.
Although this can sometimes motivate them to do better, it may also lead to low self-esteem
and unnecessary pressure. In Nigeria, many adolescents are caught between upholding family
values and adapting to modern trends they see online'!?. This conflict often affx& their

behaviour both in and out of school. It becomes important to help them ij ealthy

balance through counselling support and value-based guidance. ’\<
Academic self-efficacy, which is the belief students have in thei to perform well in

school, has been widely recognised as a strong factor in st achievement. Social media
can help build this confidence when used for academic purp®Ses such as joining study groups,
watching tutorial videos, or sharing learning @(gals. Students who believe in their
academic ability are more likely to face\\\@ studies with seriousness, make efforts to
understand what is taught, and remain@id. On the other hand, if students spend too much
time on social media for enterta@ent or chatting, it may reduce the time they dedicate to
studying, which can aff@@ academic performance negatively. Studies in Nigeria have
shown that how students™use social media, whether for learning or leisure, affects their

"N

academic performance. It is therefore necessary for teachers and parents to provide proper

monitoringa guidance.
The literature also indicates that there are differences in how male and female students use
social media. Female students are more likely to use social media to seek emotional support

and explore personal identity, making them more exposed to social pressure and emotional

issues. Male students tend to use social media for academic interaction and group work,
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which boosts their academic confidence!*®. Furthermore, students from homes or schools
with better access to digital tools tend to benefit more than those in under-resourced areas.
These differences highlight the need for improved access to digital learning tools and training
for both students and teachers'*. Overall, the reviewed studies clearly show that there is a
strong relationship between social media use, identity development, and academic self-
efficacy. However, most of these studies either focused on one aspect or were ch out in
different parts of the country. None was found that directly studied the joint efféct of social
media use and identity formation on the academic self-efficacy of @’gsecondary school

students in Oyo State, Nigeria. This is the gap that this presen}:es ch intends to address.
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Chapter Three
Methodology

This chapter discussed the methodology and procedures adopted to investigate the influence
of social media and identity formation on academic self-efficacy among selected senior
secondary school students in Ibadan Southwest, Oyo State. It outlined the research design,
target population, sample and sampling technique, sample size, descriptionQ%earch

instruments, validity and reliability of the instruments, data collection met@ta analysis

&
O

This study adopted ex-post-facto, cross-sectional desc@ve survey design, which was

procedures, and ethical considerations for the study.

3.1  Research Design

considered suitable for investigating the relations%‘%%een variables without manipulating

them!. Since the study sought to examine %cial media usage and identity formation
S

influence academic self-efficacy am enior secondary school students based on their

natural behaviours and experience&% design enabled data collection in a real-life setting

without altering the mriableﬁ@vlved? A cross-sectional approach was appropriate because

data were gathered atgngle point in time, allowing for efficient analysis of existing

[ ]
conditions acroq:i{%pr sentative population'.

Four disti@truments were used in the study to capture data related to the variables under

inve&&)n apart from demographic details of the respondents:

Social Media Usage Tool (SMUT)

Identity Formation Scale (IFS)

Academic Self-Efficacy Scale (ASES)

Reflective Assessment Tool on Identity and Self-Efficacy (RATISE)
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These instruments provided both quantitative and qualitative data, thereby enriching the

study’s findings through triangulation.

3.2 Population of the Study

Ibadan Southwest Local Government Area, Oyo State as of 2025, has the third-highest
number of schools and student enrolment in public secondary schools within Oyo S%, with
a total of 27 registered senior secondary schools and 9 Junior secondary sch@Q—Iowever,
since the study required the participation of both male and fem s&(nts, only co-
educational schools were considered. Out of the 27 schools, t @(12) co-educational
public schools that met this requirement were purposively cted. These twelve schools
constituted the accessible population for the study, and theinstudent population served as the
base for sampling. Table 3.1 shows 27 registe@’ablic secondary schools with senior

secondary schools in operation within the @outhwest local government Area of Oyo

State. E_;\\%

Table 3.1: Population Distri&@xi of Senior Secondary School Students in Ibadan

Southwest LGA\
S/N Name of Schoog SS1 SS2  Total
. \* Total Total Population
1 01uyol®' y 56 58 114
2 Olu Extension 93 74 167
3 an Church 178 184 362
4 \Community Grammar Elewura 75 98 173
5 Apata Community Grammar 106 168 274
6 Oluyole Estate 65 101 166
7 Ibadan Municipal Government High School 163 189 352
8 Baptist Grammar Idi-Ishin 300 329 629
9 Apata Grammar Logudu 143 170 313

113



10 Adifase High School 208 123 331

11 Ansar-U-Deen (AUD) High School 94 73 167
12 Ansar-Deen Secondary School 85 71 156
13 Baptist Secondary School 51 75 126
14 Basorun Ogunmola High School 193 172 365
15 Celestial Church High School 75 115 190
16  Government College 165 131 296 \
17 IMG Grammar School 123 129 252 OQ
18 Odo Ona Girls Grammar School 107 129 236
19 Oke Ado High School 123 1 '%{
20 Oke Bola Comprehensive High School 118 %@
21 Our Lady of Apostles 126 224
22 Ibadan Boys High School 93 Q 177
23 People Girls Grammar School 155
24 St. Teresa's College 6%06 118 224
25 Urban Day Grammar School 79 160
26 Oladipo Alayande School of Scie 103 129 232
27 Community Grammar Schoo \% 110 139 249
Grand Total . \% 3,341 3,253 6,594
Source: Oyo State Ministry cation

Data obtained from &)ol department of Ministry of Education, Oyo State indicate that the
total numbe 0@ and SS2 students across 27 public schools in the Ibadan Southwest local
governm a is 6,594. This figure comprises 3,253 SS1 students and 3,341 SS2 students,

reﬂe&g a relatively balanced distribution®.

3.3 Sample and Sampling Technique
A multistage sampling technique was employed in the selection of schools for this study.

This method was adopted to enhance representativeness across the diverse geographical areas
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within Ibadan Southwest Local Government Area, where the study was conducted. The entire
sampling process involved four systematic stages, namely: zoning of the study area,
identification of eligible schools, proportional allocation of the sample, and random selection

of schools’.

Stage One: Zoning of the Study Area \

Ibadan Southwest Local Government Area is administratively divide{ @ducational

purposes into three inspectorate zones: Apata Zone, Oluyole Zone, e-Ado/Ring Road
Zone. These zones are recognised by the Oyo State Ministry ucation and the local
education authority. The zoning system formed the basi initial stratification of the

schools, allowing for equitable representation acr the different parts of the local

government area. 6
(&
N

Stage Two: Identification of Ellglb],e&ols

At this stage, the study focusecémdentlfymg schools that met the established inclusion
criteria. Given that the r targeted both male and female students, only co-educational
public secondary sc 0 1 ere considered suitable. From the list of twenty-seven (27) public
senior seconda@ools in the LGA, a total of nineteen (19) schools were identified as co-
educationtb ools that operated on a single-sex basis, such as Ibadan Boys’ High School,
Peop}b‘%lrls’ Grammar School, Our Lady of Apostles, and St. Teresa’s College, were
excluded from the sample. This ensured gender balance in data collection and alignment with

the research objectives.
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Stage Three: Proportional Allocation of Sampled Schools Across Zones

Following the identification of eligible schools, twelve (12) schools were selected for the
study and were proportionally allocated across the three zones. This was done based on the
number of eligible co-educational schools in each zone. Apata Zone had five (5) co-

educational schools, Oluyole Zone had seven (7), and Oke-Ado/Ring Road Zone {so had
seven (7). Accordingly, the schools were allocated as follows: OQ

Three (3) schools from Apata Zone,

Four (4) schools from Oluyole Zone, and %Q

Five (5) schools from Oke-Ado/Ring Road Zone.

This proportional allocation ensured a balance g@phical spread and improved the

generalisability of the findings across the local ment area.

Stage Four: Random Selection of St@

Within each zone, simple ram@‘nphng was used to select the specific schools. This was
done using the ballotlr%@uque wherein the names of all eligible schools in each zone
were written on Q&)f paper, folded, and thoroughly mixed. The required number of
schools Wagg_)andomly picked from each set without replacement. This method was

chosen ‘&% bias and ensure that each school had an equal chance of being selected.

N

Given the total population of 6,594 SS1 and SS2 students in Ibadan Southwest LGA, a
representative sample was determined using Taro Yamane’s (1967) formula for sample size

calculation at a 95% confidence level and 5% margin of error®.
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The formula is stated as:

n= N

1+ N(e?)
Where: n =required sample size
N = total population

e = margin of error (5%) Q\

Given:  Population size, N = 6594

Margin of error, e = 0.05 Q/
n= 6594 6\

(1 + 6594(0.05)) %

(0.05)% = 0.0025

6594 x 0.0025 = 16.485 Q

1 +16.485 = 17.485 b.’bQ
n= 6594

—=377.2 ®

17.485 2—@

Therefore, the sample size for @aﬁon of 6,594 at a 5% margin of error is approximately

L ]
377. However, to acco tg@potemial participant attrition or missing data, an expected

occurrence in surv;c-&se research, a 2% adjustment was scientifically applied using the

below formula:< \'

n adju%é n
1- attrition rate

n = 377

=0.98
1-0.02
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6594

n = =384.69
0.98

The adjusted sample size was therefore set at 385, ensuring that the final valid sample
remains statistically representative even if up to 2% of the respondents are lost due to

unforeseen circumstances. This proactive adjustment supports the robustness and in&rity of

the research findings. Table 3.3.1 shows the final sample size distribution for thi dy.
Table 3.2: Final Sample Size Distribution Table. /\Q/
Zone Name Of School Tota Q Proportional
Popul Sample Size
Apata Zone Adifase High School ) 331 38
Apata Zone Apata Grammar School Logudu Q 313 36
Apata Zone Community Grammar School b’b 249 28
Oluyole Zone  Oluyole Extension fb 167 19
Oluyole Zone = Community Grammar El 173 20
Oluyole Zone  Ansar-Deen Secondary _S¢hool 156 18
Oluyole Zone  Urban Day Gramm ) opl 160 18
Oke-Ado Zone African Church ar School 362 41
Oke-Ado Zone Img High Sc pata 352 40
Oke-Ado Zone Baptist G \nar School Idi-Ishin 629 71
Oke-Ado Zone Img r School, Apata 252 29
Oke-Ado Zone Oke Bola Comp. High School 241 27
Grand total f. \ 385

Source: Resg&hgp‘\s fieldwork 2025

A total @e size of 385 students was derived and proportionally allocated across 12 public
senior secondary schools using the proportionate stratified random sampling technique. This
ensured that schools with larger populations contributed more respondents while maintaining
representativeness. The stratification was based on the total student enrolment per school in

SS1 and SS2, after which simple random sampling was used to select respondents from
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within each school. This approach maintained both inclusivity and randomness, reducing

sampling bias and enhancing generalisability.

3.3.2 Justification for Social Media Platform Selection

The selection of social media platforms for this study was guided by both theoretical and
contextual considerations, ensuring alignment with students’ actual usage path%d the
three concepts in this study, which are the social media, identity formatjon academic
self-efficacy. Drawing on the Technology Acceptance Model (T@&qnd the Uses and
Gratifications Theory, platforms were selected based on their p%'ed usefulness, ease of
use, and the extent to which they fulfil adolescents’ r communication, identity
expression, social validation, and academic engagem%QUhatsApp, Instagram, Facebook, X
(Twitter), and TikTok were selected due to idespread adoption among Nigerian
secondary school students. WhatsApp, in X\(Q.llar, remains the most widely used platform
for messaging in Nigeria, offering @c ess to academic group chats, peer support, and

timely communication®. Itg Q@lation into daily academic life, through class-based

discussion groups and@’-smdent exchanges, makes it highly relevant for examining

how social interam@pports academic self-belief.

Instagram a ikTok were chosen for their emphasis on visual content and self-presentation,
whi@’qgly influence identity formation and social comparison. Facebook remains
important for academic content sharing and participation in school-related communities. X
(formerly Twitter) provides a space for brief, reflective communication and access to
educational threads, often shaping students’ thoughts and self-perceptions’. These platforms

also reflect the diversity of gratifications sought by adolescents, ranging from emotional
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support and entertainment to academic motivation and social bonding. Their inclusion
supports a robust and context-sensitive investigation of how digital environments influence

students’ sense of identity and academic confidence®.
Table 3.3: Social Medial Platform Table

S/N Platform Justification for Inclusion

1 WhatsApp Most widely used messaging platform amon
Nigerian adolescents; facilitates academl ar
discussions and peer interaction.

2 Instagram Popular for visual self-expre%@d identity

experimentation; used he@y y adolescents

for social comparison.
3 Facebook Older adolescents it Jor academic groups,
shared study m A§\and motivational posts.

4 TikTok Engagin % influential in  identity
perfor ” allows creative and interactive
cont&ﬂuencing self-perception.

5 X xf&rm for digital opinions, public discourse,

identity positioning; encourages awareness

J\\ of social trends.

\‘
Source: Research.es&i work 2025
34 Descéri of the Research Instruments

A Valid@%elf—designed questionnaire was used for data collection in this study, comprising
four}f:tured instruments and one semi-structured open-ended response tool. The structured
instruments included the Social Media Usage Tool (SMUT), Identity Formation Scale (IFS),
and Academic Self-Efficacy Scale (ASES). Each instrument was carefully developed by the
researcher, based on relevant literature, theoretical constructs, and the study objectives. The
fourth instrument, is the Reflective Assessment Tool on Identity and Self-Efficacy (RATISE),
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contained open-ended items designed to elicit reflective responses that offered deeper insight

into students’ academic identity and sense of competence.

The Social Media Usage Tool (SMUT) measured students’ level, frequency, and purpose of
social media use. It explored the behavioural and experiential dimensions of social media

engagement in academic and personal life. \

The Identity Formation Scale (IFS) assessed aspects of students’ emer@l -concept,
v

including self-perception, peer influence, emotional response, and pers@ alues.

The Academic Self-Efficacy Scale (ASES) focused on student%ﬁdence in their ability

to carry out academic tasks such as reading, planni centrating, and completing

schoolwork.
3

The Reflective Assessment Tool on Iden{@bd Self-Efficacy (RATISE) consisted of
open-ended questions that encouraggcg&:ted participants to provide narrative responses.
These responses gave context to th&gtol\tured data and revealed underlying beliefs and lived

experiences that shaped their i@tlty and academic motivation.

&arch Instruments

3.5  Validity of tl%

To ensure the in ents measured what they were intended to measure, the four
instmme“@lUT, IFS, ASES, and RATISE) were subjected to content and face validation
by %Qe; cher's supervisor and other experts in Educational Psychology, Test and
Measurement, and Adolescent Development. Their feedback focused on the relevance,
clarity, language simplicity, and alignment of items with the study objectives. Based on their

suggestions, ambiguous questions were reworded, context-specific adjustments were made to

improve cultural relevance, and redundant items were removed. This rigorous validation
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process enhanced the credibility and appropriateness of the Instruments for the intended

population.
3.6. Reliability of the Research Instrument

To determine the reliability of the quantitative instruments used in this study (SMUT, IFS,
and ASES), a pilot test was conducted using a sample of 40 students from a publi ondary
school outside the selected study area. These students possessed similar ch s ics to the
main study participants in terms of age, class level, and digital expos The data collected

from the pilot test were analysed using the Cronbach Alpha S@Q method to estimate

internal consistency. . 0

Table 3.4 Reliability of the Research Instrumer&(@)

No of
Cronbach's Alpha Items
The Academic Self-Efficacy 0.720 13
Scale (ASES)

Source: Researcher’s Pﬂ%@&r
Table 3.4.1 Re&}%}f the Research Instrument (IFS)
N

No of
Cronbach's Alpha  Items

The Identity Formation Scale (IFS) 0.779 15

Source: Researcher’s Pilot Study
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Table 3.4.2 Reliability of the Research Instrument (SMUT)

Cronbach's Alpha N of Items
The Social Media Usage Tool 0.796 13
(SMUT)

Source: Researcher’s Pilot Study

QA
Aside from the Demographic section that contains 7 items. All the coefﬁcia@re above
the recommended threshold of 0.70, indicating a high degree of inter&&%tency among
the items within each instrument. This confirmed that the instru @vere dependable for
use in the main study. Since the Student Information F@%) consisted of factual
demographic items, it was not subjected to reliabilit ging. Similarly, the Reflective
Assessment Tool on Identity and Self-Efficacy ( %Sé), being qualitative in nature, was

not analysed using statistical reliability @S. However, the tool’s credibility was

enhanced through expert review an\ ignment with the study concepts, which yielded

3.7 Administration of@ch Instrument

The researcher h?@)a letter of introduction from the department of Art & Social Science

overall 85% reliability.

Education t(@e management of the selected public secondary schools in Ibadan South-west
fron&@ respondents was sampled. The Permission was thereafter sought from the
Principals of the selected schools before proceeding to administer the questionnaires and
open-ended interview. The researcher engaged the services of two trained research assistants
to support the administration of instruments across the selected public secondary schools.

Prior to fieldwork, the assistants were thoroughly briefed on the purpose of the study, ethical

123



procedures, and the proper handling of each research instrument. This was done to ensure

standardisation and maintain the integrity of data collection.

With the cooperation of school authorities and class teachers, the instruments were
distributed during appropriate school hours. Respondents were given clear instructions and

adequate time to complete the instruments independently. All completed @ were

retrieved immediately to ensure a high return rate and prevent data loss. TE istration
co

process was smooth, and the cooperation of school authorities and studénts cohtributed to the

success of the exercise. %Q

3.8 Method of Data Collection Q

The data for the study were collected through bo%@itative and qualitative approaches.
Participation was voluntary, and resp m@ were assured of confidentiality. The
quantitative data were obtained us,ir@w Social Media Usage Test (SMUT), Identity
Formation Scale (IF'S), and Acad@%lf-Eﬁicacy Scale (ASES), which were completed and
collected on the spot. The @ative data were gathered using the Reflective Assessment
Tool on Identity and e’gﬁcacy (RATISE), administered to a smaller purposively selected
group of stude@%ﬂ ata collection activities were conducted within a conducive school

environmenésuring ethical standards were maintained throughout the process.

3.9 \ﬁethod of Data Analysis

The data collected in this study were analysed using frequency tables, simple percentages,
Pearson Correlation, and multiple Linear regression analysis. These tools were applied to
investigate the relationships between variables and to determine the extent to which selected
factors predicted academic self-efficacy among the participants. All statistical tests were
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carried out at the 0.05 level of significance, and results were presented in tables to enhance
clarity. In addition to the structured instruments, written responses obtained through the
Reflective Assessment Tool on Identity and Self-Efficacy were analysed using thematic
analysis. The responses were carefully reviewed, and recurring expressions, patterns, and
ideas were identified and organised into thematic categories. These themes were interpreted

%dings

in relation to the concepts of identity and academic self-efficacy. The quali Q

served to complement the results from the statistical analysis, providi;1< ep¢riinsight into

O
N

The study ensured that informed consent was obtained mqll participants, with the purpose

the experiences and perspectives of the students.

3.10 Ethical Consideration

and scope of the research clearly explained to @in language they could understand.
Students were assured of their voluntary p&& ion and their right to withdraw at any time
without penalty. Privacy and conﬁ& ity were strictly maintained by anonymising
responses, handling data secur%\and ensuring that information was used solely for
academic purposes. In due sensitivity was observed in administering instruments

§) avoid disruption and minimise any form of discomfort. These

within the school S §
measures ensu dc 1ance with recognised ethical standards for educational research.

\?:b
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Chapter Four

Results and Discussion on Findings
This chapter presents the results of the data collected from respondents using the validated
self-designed questionnaire and reflective tool. The analysis is organised according to the
research objectives, questions, and hypotheses earlier stated in the study. Descriptive
statistics such as frequency tables and percentages are used to summarise ographic
information, while inferential statistics such as Pearson correlation an&n}l iple Linear
The results are presented in five sections: O

Q

e Section A: Demographic profile of the res r@

regression are applied to test the hypotheses.

o Section B: Descriptive analysis of rese uestions

o Section C: Inferential analysis (@wses
e Section D: Summary of ma'&@dings

e Section E: Discussioh@ings

\
4.1 Demographi.c C%%ristics of Respondents
This sectio p@ a detailed analysis of the demographic variables of the respondents
involved &e study. The demographic data were gathered to provide context for
interp\gmg the relationships among social media usage, identity formation, and academic
self-efficacy among senior secondary school students in Ibadan South-West Local
Government Area. The variables analysed include sex, age, class level, and perceived family

financial background. Understanding the distribution of these variables is essential as they
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provide background insights that may significantly influence adolescents' digital behaviour,

identity development processes, and academic confidence.

Table 4.1 Demographic Characteristics of Respondents

Demographic Variable Category Frequency (f) Percentage (%)
Age 13-14 years 181 48.3% \
15-16 years 118 31.4% Q
17-18 years 76 20.3°/QJQ
Class SS1 191 500%
SS2 184
Gender Male 168 44.7%
Female 207 0 55.3%
Most Frequently Used WhatsApp 127 Q 33.8%

Social Media
Facebook 1026’6Q 27.3%
Instagram \é@b 15.6%

TikTok 23.4%
Average Daily Time 1 hour . ,\' 146 39.0%
on Social Media C)\

2 hoursé 107 28.6%

3 he 99 26.5%

@rs or more 23 6.0%
Perceived Famil

Financial Back®‘ Low Income 151 40.3%

Middle Income 178 47.5%

%rbb High Income 46 12.2%

Educational Platform Roducate 102 27.3%
Used

ULesson 87 23.1%

Pass.ng 93 24.7%

EduPadi 93 24.9%

Source: Researcher Fieldwork 2025
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The above table 4.1 shows the demographic profile of the senior secondary school students
sampled in Ibadan Southwest Local Government Area of Oyo State offers critical context for

understanding the influence of social media and identity formation on academic self-efficacy.

In terms of age distribution, nearly half of the respondents (48.3%) were between 13 and 14
years, marking early adolescence, a period when identity formation and peer inﬂu% are at
their peak. Students aged 15—16 years accounted for 31.4%, while the older a@ems 17—
18 years) constituted 20.3%. This age distribution suggests a diverse rzyggﬁlevelopmental
stages, which is crucial when considering variations in sel ption and identity
exploration. The class distribution between SS1 (50.9%) anc@ 9.1%) was nearly equal,
allowing for a balanced analysis across two senior secon@ school levels. This reflects the
inclusiveness of the sampling and ensures that 6%ndings are not skewed toward one
academic level. With regard to gender, fe 1&3%) slightly outnumbered males (44.7%).
This slight female majority may in{&:e the expression of identity behaviours and
(Qt\udies have shown that gender may impact how

9

adolescents engage with soci ‘&dia and view their academic competence.

academic self-efficacy patterns

On social media.us %atsApp emerged as the most frequently used platform (33.8%),
followed by, F@ok (27.3%), TikTok (23.4%), and Instagram (15.6%). These patterns
reflect t ularity and accessibility of messaging and entertainment apps among
adol&b@ﬂts in urban Nigeria. Notably, the dominance of WhatsApp could suggest a
preference for peer communication and informal learning, while platforms like TikTok and
Instagram may be more related to identity experimentation and self-presentation.

Time spent on social media shows that a significant number of respondents (39%) spend 1

hour daily, while 28.6% and 26.5% spend 2 and 3 hours, respectively. Only 6% spend over 4
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hours. The moderate usage time suggests that while social media is integrated into their daily
lives, most students may still have time to focus on academic tasks. However, the cumulative
effect of even moderate usage on self-efficacy must not be underestimated, especially during
peak academic periods. The perceived family financial background distribution revealed that
47.5% came from middle-income households, 40.3% from low-income, and only 12.2% from
high-income families. This indicates that the majority of the participants may Q&gaﬁng

Qternet, and

financial limitations, which could influence access to digital devices, st<ble

academic resources, all of which relate to both identity devt and academic

O

Lastly, on educational platforms use for School work, thi s fairly spread across the four

confidence.

options, with Roducate (27.3%), EduPadi (24.9"/@6%ng (24.7%), and uLesson (23.1%)
showing a relatively even distribution. Th'@&ts that students in this area are aware of
and engaging with diverse digital.lﬁ-@;\g tools. These platforms potentially enhance

academic self-efficacy by off@supplementary materials and self-paced learning

experiences. N
N
i
x@b
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4.2 Presentation of Data

4.2.1 Research Question One
What is the perceived level of senior secondary school students’ academic self-efficacy in

Ibadan Southwest LGA, Oyo State?

Table 4.2: Perceived Level of Academic Self-Efficacy Q*

It SD D A SA X (D " Decisi
ems P ecision

I feel confident that I 1 11 215 146 3. \9.553 High

can do well in my o o 0 0

schoolwork (0.3%) (2.9%) (57.3)% (38.9%)

Seeing good students 19 39 14 3.18 0.817 Moderate

on social media 0 0 0 é i>

motivates me to study (.1%)  (104%) (45.1%) (3 0)

I did well in my last 12 69 154 3.11 0.818 Moderate

school exams (32%)  (18.4%) (AL (35.7%)

I am good at 35 81 103 2.87 0.927 Moderate

balancing schoolwork

APTRNR (9.3%) (21%5\(40.5%) (27.5%)
é& 158 136 3.11 0.873 Moderate

academlc success A (12.3%) (42.1%) (36.3%)
motivates me

I compare my grades 89 185 66 2.79 0.821 Moderate
with my classmate N
on social med1 12%)  (23.7%) (49.3%) (17.6%)

I feel bad w I see 74 135 118 2.09 0972 Low

Seeing other students’

my class etting o o 0 o

bettere s than (10.4%) (19.7%) (36.0%) (31.5%)

me 6\/

Weighted Mean 2.93 Moderate

Source: Researcher's Field work, 2025

Threshold: 3.25 — 4.00 = High (H); 2.50 — 3.24 = Moderate (M); 1.75 — 2.49 = Low (L);
1.00 — 1.74 = Very Low (VL)

Rating Scale used: Strongly Agree (SA)=4, Agree(A)=3 Strongly Disagree (SD)=2,
Disagree(D)=1, Mean(x), Standard Deviation (SD). * = was reverse coded.
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The weighted mean score of 2.93 indicates a moderate overall level of academic self-efficacy
among the senior secondary students surveyed. This composite measure reveals several
important patterns in students' academic confidence and its relationship with social media use.
Students demonstrate strongest confidence in their fundamental academic capabilities, with
the highest mean score (3.36) appearing for the statement "I feel confident that I can do well
in my schoolwork." This item shows remarkable consensus, as 96.2% of resp Qts greed
or strongly agreed, suggesting most students possess a solid foundation @Qiemic self-
belief. The low standard deviation (0.553) further confirms this as a @shared perception
across the sample. %

Social media-related items cluster in the moderate eans between 2.79-3.18),
revealing more varied responses. While 83.5"/§W§Q motivation from viewing peers'

academic success online (mean=3.18), only 68%6 eve they effectively balance schoolwork

A\

with social media use (mean=2.87). Th crepancy suggests students recognize social
media's motivational potential whil Gﬁedging its challenges to academic focus.
Notably, comparative behavi@%( social media yield mixed effects. While 66.9% compare
grades with classmate (922.79), only 31.5% report significant distress from seeing
better grades ( @9). This pattern implies that academic comparisons on social media
may be com '§ﬁt not necessarily detrimental to most students' self-efficacy.

The st@ deviations (ranging 0.55-0.97) reveal varying degrees of consensus, with
fundamental academic confidence showing most agreement and social media
balance/emotional impact items showing greater response variation. This suggests that while

core academic self-beliefs are widely shared, students differ more in how they manage and

emotionally respond to academic content on social media.
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These findings collectively portray a student population with generally healthy academic
self-efficacy that thoughtfully negotiates social media's dual roles as both academic
motivator and potential distraction. The moderate overall weighted mean reflects this balance
between strong foundational confidence and more variable experiences with digitally-
mediated academic comparisons. Therefore, the answer to research question one (RQI1)

\Mdents

shows that the perceived level of academic self-efficacy of senior secondary SfQ

in Ibadan Southwest LGA is moderate.
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4.2.2 Research Question Two:

What is the most exhibited identity formation behaviour among senior secondary
school students in public schools in Ibadan Southwest Local Government Area, Oyo

State.

Table 4.3: The Frequency of the most exhibited identity formation behaviour am&senior

secondary school students in public schools in Ibadan Southwest Local Go@ent Area,

Oyo State? (/
AN
Items SD D A SA Mean \\_Std. Decision
Dev.
N

I feel free to 44 96 155 90 6 0.94 Moderate
express my (11.4%) (24.9%) (40.3%) (23.4%)
thoughts and Q
opinions  in
class. b’b
I dress in a 36 95 153 2.83 0.93 Moderate
way that (9.4%) (24.7%) 9 7 (26 2%)
reflects who I
truly am. (9\
I enjoy 00 166 80 2.75 0.90 Moderate
sharing  my (10 1%) o) (43.1%) (20.8%)
ideas and
feelings with
others.
I can express 101 146 103 2.82 0.93 Moderate

6 %) (26.2%) (37.9%) (26.8%)
personah
through
hobb}gg,
interests.
I often feel 49 75 143 118 2.86 0.99 Moderate
misunderstood (12.7%) (19.5%) (37.1%) (30.6%)
when I try to
express
myself.
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I enjoy trying
out new roles
or interests to
see what fits
me best.

I am still
exploring

what kind of
person I want

to become.

I like
experimenting
with different
hairstyles,
fashion, or
music.

I feel
confused
sometimes
because I am
trying to
figure out who
Iam.

I often reflect
on how my
choices shape
who I
become.

1 often
compare

friends
know if

)
doing w;
I \/ feel

pressured  to
behave  like
my peers to be
accepted.

I sometimes
change my
opinions  to
match those of

36
(9.4%)

32
(8.3%)

115
(29.9%)

38
(9.9%)

32
(8.3%)

36

117
(30.4%)

41
(10.6%)

102
(26.5%)

99
(25.7%)

136
(35.3%)

106
(27.5%)

113

(29.4%
"8
N

125

(32.5%)

96
(24.9%)

149
(38.7%)

160
(41.6%)

102
(26.5%)

132
(34.3%)

168

(9,& (23.4%)  (43.6%)
myself to myo

105
(27.3%)

155
(40.3%)

135

(&

™

98 2.80
(25.5%)

94 2.82
(24.4%)

32 2.13
(8.3%)

109

2

100 2.80
(26.0%)

91 2.82
(23.6%)

38 2.17
(9.9%)

93 2.78
(24.2%)

0.93

0.90

\ 0.96
(28.3%)

0.92

0.90

0.97

0.93

Moderate

Moderate

@IOderate

Moderate

Moderate

Moderate

Moderate

Moderate



my friends.

I feel 39 109 154 83 2.73 0.91 Moderate
confident (10.1%) (28.3%) (40.0%) (21.6%)

about myself

even when

I'm different

from others.

I worry about 40 85 140 120 2.88 0.97 Wrate
not being as (10.4%) (22.1%) (36.4%) (31.2%)
successful as

y (0
classmates. &

Mean

Weighted - - - - 2.74 Q » Moderate
N

Source: Field Work, 2025

Threshold: 3.25 — 4.00 = High (H); 2.50 — 3.24 = Mo (M); 1.75 — 2.49 = Low (L);
1.00 — 1.74 = Very Low (VL)

Rating Scale used: Strongly Agree (SA)=4, gb%)=3 Strongly Disagree (SD)=2,
Disagree(D)=1, Mean(x), Standard Deviation (SD

Table 4.2.2 shows, the investigation @f identity formation behaviour among students.

Items were grouped into three ions: self-expression, social comparison and identity

experimentation. The int r@n is presented according to these categories.

This category as.sﬁhow freely and authentically students express who they are, both
emotionally n&ggtmlly, within their school environment. The highest scoring item in this
group wéb§
that%d'

ents often use personal appearance, within the limitations of public-school uniform

ress in a way that reflects who I truly am” with a mean of 2.83. This suggests

policy, as a subtle form of self-expression. The expression may take the form of hairstyles,

minor accessories, or grooming styles permitted within school rules.
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Closely following was “I can express my personality through my hobbies or interests” (mean
= 2.82), indicating that students value individual interests, such as music, sports, drawing, or
reading, as valid outlets for expressing their true selves. “I enjoy sharing my ideas and
feelings with others” and “I feel free to express my thoughts and opinions in class” had
slightly lower means of 2.75 and 2.76, respectively. These results suggest that while students
desire to express themselves intellectually and socially, not all feel confident Qso in the
classroom environment. It may be linked to the disciplinary tone often, fo in public

schools, which may not always encourage open dialogue or altematipoints.

The Item “I often feel misunderstood when I try to express r@ﬁcorded a mean of 2.86,
reflecting the emotional frustration students face when th@lf expression is not recognised
or validated by others, especially teachers or p@ls could point to a gap between
intention and interpretation in student com %on, a common tension during adolescence.
The average mean score for Identity e @ion is 2.80, which reflects a moderate degree of
expressed identity among studen&zéﬁwnh some limitations tied to school culture and peer

perceptions.

This dimension m ﬂq‘e extent to which students form their sense of self by comparing
themselves 1tQ}brs or relying on peers for affirmation. The highest scoring item in this
group was \IMworry about not being as successful as my classmates” with a mean of 2.88.
This\iwbates that academic comparison is highly active in students’ identity development. It
suggests that students frequently assess their worth or progress relative to the perceived
success of others, which can heighten both motivation and anxiety. Following closely were “I

often compare myself to my friends to know if I’'m doing well” (mean = 2.82) and “I often

reflect on how my choices shape who I become” (mean = 2.80), both of which show that
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students are not only comparing themselves but are also becoming more reflective about who

they are becoming through everyday decisions.

The item “I am still exploring what kind of person I want to become” also scored 2.82,
further underscoring this reflective pattern. These results suggest that students are at a phase
of identity negotiation, where their choices, peer feedback, and life direction & being
weighed together in real time. Interestingly, “I feel pressured to behave like @ers to be
accepted” recorded the lowest score in this group, with a mean of 2.17,_gsug ng that while
social comparison is common, it does not necessarily translate into @peer pressure. Many
students still retain a degree of autonomy in their behaviour@n s they assess themselves
against others. The average mean score for social compar@is 2.70, indicating that students
moderately engage in this behaviour, often reﬂectu@eply on their academic standing and

future direction in comparison with peers. @

This category captured the behaviou'r@encies of students to explore different identities
through appearance, values, at&@s and social roles. The highest scoring item in this group
was “I sometimes chan Q\\pinions to match those of my friends” with a mean of 2.78,
showing a tendetic;/\' dopt group perspectives, possibly as a way to fit in or test alternative
views. Ado esc@ften engage in this kind of identity shifting as part of navigating their
social en ent. The Item “I enjoy trying out new roles or interests to see what fits me
best” rded a mean of 2.80, reinforcing the notion that students are actively exploring
different aspects of who they could be, whether through leadership roles, academic pursuits,

or hobbies. This is typical of the moratorium phase of identity development, where

exploration is present but commitment is still forming.
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However, “I like experimenting with different hairstyles, fashion, or music to understand
myself” had a significantly lower mean of 2.13, likely due to the uniform regulations and
economic limitations prevalent in public schools. Access to expressive clothing, personal
devices, or media is often restricted, thus limiting students’ capacity to freely experiment
with outward identity forms. Other items such as “I feel confident about myself even when
I’'m different from others” (mean = 2.73) and “I feel pressured to behave like @er to be
accepted” (repeated here at 2.17) suggest that while students explore, they, do 50 cautiously
and within accepted social boundaries. The average mean score for@r experimentation
is 2.52, which indicates a lower, though still moderate, level 6 vioural experimentation.
Constraints may include school rules, cultural expect, and economic realities that
narrow the range of exploration available to tmﬁ% Therefore, to answer Research
Question Two (RQ2), the findings reveal tﬁb§w most exhibited identity formation
behaviour among senior secondary sch&h udents in Ibadan Southwest LGA is Self-
expression, \C;\\'
&
N\
N
Q)
C
O
O
\/QJ
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4.2.3 Research Question Three: How does social media influence students’ academic

self-efficacy?

Table 4.4: Pearson Correlation between Social Media and Academic Self-Efficacy
Correlations

ase_mean

smu_mean Pearson Correlation 0.297** Q\
Sig. (2-tailed) <.001 < 0

N 373 ’\
R

**_ Correlation is significant at the 0.01 level (2-tailed).

Source: Researcher's Field work, 2025 Q\)
N\

Table 4.2.3 showing Pearson correlation analys &h revealed a statistically significant,
positive relationship between social @ia usage and academic self-efficacy
(r=.297,p <.001, N =373). This 0@1 suggests that increased engagement with social
media is associated with hi.gl@els of academic self-efficacy among senior secondary
students. The positive di 'o\of this relationship implies that, on average, students who use
social media moze‘@lently tend to report greater confidence in their academic abilities.
This ﬁndi;§ \with the earlier descriptive results showing that many students actively

utilize s&

accou&ﬁﬁg for social media's distracting potential, as reflected in the earlier finding that

edia for learning purposes. The significant correlation persists even after

54.9% of students acknowledge difficulties focusing on their studies due to these platforms.
However, the moderate strength of the correlation (r =.297) indicates that social media usage
explains only a portion (approximately 8.8% when squared) of the variance in academic self-

efficacy. This suggests that while social media may serve as one influential factor, academic
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confidence is likely shaped by multiple other variables beyond digital engagement. Therefore,
the Pearson correlation analyses revealed a statistically significant, positive influence of

social media usage on academic self-efficacy.
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Hypothesis Testing
This section presents the statistical analysis used to test the two null hypotheses of the study.
Multiple Linear regression analysis was applied to examine the relative influence and joint

contribution of social media use and identity formation on academic self-efficacy. All

\

4.2.4 Hol: There will be no significant relative influence of social m identity

hypotheses were tested at the 0.05 level of significance.

formation on academic self-efficacy among senior secondary school‘\dents

This analysis sought to determine the extent to Whlb 1ndependent variable
independently predicts the dependent variable, academic ficacy, while controlling for

the effects of the other variables in the model. b{b

Table 4.5: Multiple Linear Regression A on the Relative influence of Social Media

and Identity Formation on Academicc@ﬁcacy

N
.\A@

Coefficientsa

AN
Model Lﬁﬂt?xﬁardized Standardized t Sig.

\Qe icients Coefficients
< \' Té' Std. Error Beta

1 (@m) 2.205 0.214 10322 <.001

\;mu_mean 0.278 0.046 0.306 6.026 <.001

idf mean  -0.025 0.076 -0.017 -0.333 0.739

a. Dependent Variable: ase_mean

Source: Researcher's Field work, 2025
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The first hypothesis (Hol) posited that neither social media usage nor identity formation
would have a significant relative influence on academic self-efficacy. However, the
regression coefficients demonstrate a clear distinction between these two predictors. This
hypothesis was tested using multiple linear regression analysis. The aim was to assess the
relative influence of each independent variable, social media usage and identity for&tion, on
S

The regression output shows that social media usage had a statistica si%flcant positive

academic self-efficacy among senior secondary school students.

influence on academic self-efficacy (B = .306, p < .001). This.1 s that students who
utilise social media, especially for academic purposes such line research, collaborative
study groups, and educational content access, tend t& stronger academic confidence.
The standardised beta coefficient shows a moder&dictive strength. In contrast, identity
formation had no significant predictive Valﬁx\&demic self-efficacy (B =—-.017, p =.739).
This suggests that behaviours linkedi\& ntity expression or social validation on digital
platforms, such as seeking l.ikes%{gaowers, do not substantially shape students’ belief in
their academic abilities%a@n these results, the null hypothesis (Ho:) is partially rejected.
Social media usage%a significant relative influence on academic self-efficacy, whereas
identity formation s\e's not.
O
\/?J
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4.2.5 Ho2. There will be no significant joint contribution of social media and Identity

Formation on Academic Self-Efficacy

Table 4.6: Regression Analysis on joint Influence of social media and Identity

Formation on Academic Self-Efficacy

Model R R Square Adjusted R Std. Error of th@nate
Square
a a\

1 0.303a 0.092 0.087 0.29901 ( \J
a. Predictors: (Constant), idf mean, smu_mean /\

ANOVAa s

P — N -
Model Sum of df Mea F Sig.
Squares Sguare

1 Regression  3.311 2 ghsss 18.515  <.001b

Residual  32.813 36@
Total 36.123 c_)\\%p
a. Dependent Variable: aselrrﬁz\
N\

b. Predictors: (Consta@ mean, smu_mean
~\
Source: Resear@@ld work, 2025

In testing th%se d hypothesis, a multiple linear regression analysis was also conducted to

examin%%joint effect of social media usage and identity formation on academic self-

efﬁc&The model summary shows an R value of 0.303 and an R? value of 0.092, indicating
that approximately 9.2% of the total variance in students’ academic self-efficacy can be
explained by the joint effect of the social media usage and identity formation. The adjusted

R? of 0.087 further supports the modest yet statistically meaningful contribution of the model.
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The ANOVA result [F (2, 367) = 18.515, p < .001] confirms that the model is statistically
significant, demonstrating that social media usage and identity formation jointly predict
academic self-efficacy at a level better than random chance. While the explanatory power of
the model is relatively limited, the statistical significance indicates that these two variables,
taken together, do influence how students perceive their academic abilities. Notably, this
finding reinforces the earlier result from Hypothesis One, which showed th@Q&alnedia

usage had a more substantial individual impact.

N
The practical implication is that social media platforms, when uti @onstructively, offer
students positive reinforcement and access to peer learning m%nities that enhance their
academic confidence. On the other hand, identity formati(@though intertwined with online
behaviour, appears to play a less pronounced role B@ping students’ academic self-efficacy
in this context. It is concluded that so 'bl@’bla and identity formation jointly have a
statistically significant effect on aqa@ self-efficacy among senior secondary school

students. Therefore, the null hyp(@a(HOz) is rejected.

4.3 Thematic Analy 's@he Reflective Assessment Tool

The study incorpog@a semi-structured written interview, providing participants with an
[ ]

academic “efficacy. The Reflective Assessment Tool on Identity and Self-Efficacy

opportunity gto ®late their experiences regarding identity formation and its influence on
(RAhSZ), contains ten questions which was administered to twenty students, of which
nineteen were completed and returned. The responses were analysed using Braun and

Clarke’s six-phase thematic analysis'. This analytical approach facilitated an in-depth

exploration of patterns within participants’ narratives, leading to the identification of major
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themes: self-concept, aspirations, emotional regulation, peer comparisons, academic self-

perception, external feedback, and personal growth.

Firstly, the manner in which participants described themselves revealed four distinct patterns.
A substantial majority, comprising 16 out of 19 respondents, identified themselves solely by
stating their name, which may indicate a foundational yet potentially underdevehki self-
concept. On the other hand, ten participants provided descriptions b Qpersonal
attributes such as honesty, independence, or resilience, demonstratits\aigre articulated
sense of self-awareness. Two respondents framed their identit Q.md their origin or
background, while one participant defined themselves in ter@f personality traits, such as
being naturally reserved. Notably, one individual i &ded themselves as "a loner,"

presenting a unique outlier in the data set. The @%inance of name-based identification

suggests a possible cultural inclination to modesty or a reluctance to engage in self-

promotion. N 5&

Secondly, participants’ fu %irations varied considerably, with career ambitions
predominantly concent@% the fields of medicine, engineering, law, and business. Eight
respondents ex %g desire to pursue medical professions, including roles as doctors,
surgeons, nﬁs, and veterinarians. Engineering was the second most popular career path,
with\si@*ticipants expressing interest in disciplines such as mechanical and civil
engineering. Two respondents aspired to become lawyers, while smaller subset articulated
aspirations in fields such as education and agriculture. One particularly distinctive response
came from a participant who stated their ambition simply as "to be a great person," without

specifying a professional trajectory. A notable gendered pattern emerged, wherein nursing

146



aspirations were more prevalent among those who described themselves using traditionally
feminine attributes, while engineering ambitions were more commonly associated with

participants exhibiting traits aligned with conventional masculinity.

Thirdly, when asked whether they felt they were evolving into the person they aspired to be,
17 out of 19 participants responded affirmatively, using statements such as "Yes) [ am."
However, two individuals expressed uncertainty, providing deeper in '@%to their
struggles. One respondent explicitly stated that they felt sadness re i&eir progress,
indicating an underlying sense of self-doubt. Participants also their approaches to
overcoming challenges. Seven respondents emphasised eliance, often stating, "I
encourage myself" or "I believe in myself." Six paﬁici@&elied on spirituality, frequently
mentioning prayer as a source of strength. Two s@ external guidance from others, while
another two engaged in cognitive reframi@ interpreting difficulties in a more positive
light. Other participants simply sta@at they controlled their emotions rather than
addressing them explicitly. A dif@ii le pattern emerged linking medical career aspirations

with self-encourageme ,QQ gies, whereas engineering students exhibited a balance

between internal m@i and external struggles.
[ ]

The fourth @e discovered that participants’ reactions to their classmates' success varied

sign'ﬁc@ Ten individuals expressed happiness upon witnessing their peers excel, while

four found their classmates' achievements motivational and inspiring. Three participants

reported neutral feelings, stating they felt "comfortable" or indifferent, while two admitted

experiencing negative emotions such as jealousy or sadness. Although 24 respondents

claimed they did not actively compare themselves to others, deeper analysis revealed subtle
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social comparisons embedded within their responses. Seven participants admitted to
selectively comparing themselves to high-achieving classmates, particularly in academic
settings. Engineering students exhibited the highest instances of social comparison, often

using it as a benchmark for self-improvement and goal-setting.

The fifth theme discovered, was about how academic self-efficacy was explored&lrough

participants' experiences of responding to questions in class. The majority, @ ing seven
individuals, reported feeling happy or excited when they answered egfy, indicating a
positive academic self-concept. However, four respondents admi periencing shyness,
while one participant explicitly stated that they felt sadness i@h situations. Many students
expressed pride in their academic capabilities, with ele@@pondems describing themselves
as "brilliant" or excelling in their studies. Seven&ipants highlighted their strengths in
specific subjects such as physics or che&@, while three emphasised their fluency in
English as an academic advantage® BQ' articularly noteworthy response came from a

participant who identified as bot%{r?liant” and a footballer, suggesting an integrated self-

concept that balanced b@emic and athletic identity.

On the sixth th @1 feedback and external perceptions played a crucial role in shaping
participantsﬂ& -image. When asked how they were perceived by their parents and peers, the
maj rit%’grted receiving positive reinforcement. Eight respondents stated that they were
generally praised, while six mentioned receiving specific compliments about their
intelligence or kindness. Three respondents reported experiencing mixed feedback,
encompassing both encouragement and criticism. However, two participants explicitly stated

that they were insulted or "abused" by their peers. Engineering students reported the highest
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instances of negative social feedback, suggesting that they might encounter greater social

scrutiny or criticism compared to their counterparts in other academic fields.

When reflecting on what made them unique, participants highlighted various aspects of their
identity. Seven respondents identified their cognitive abilities as their distinguishing feature,
emphasising intelligence and reasoning skills. Six participants attributed their uniq;.&less to
personality traits such as kindness, humour, or strong character. Four respo %ointed to
specific skills and talents, including dancing, sports, and artistic abiliti&vgé two credited
their spirituality, attributing their distinctiveness to divine infl A compelling pattern
emerged, wherein those who identified intelligence as their ing trait were also the most

likely to engage in social comparisons, reinforcing between self-evaluation and

competitive academic environments. 6{6

Finally, participants reflected on aspects_of themselves they wished to change, with the most
common responses centering on e&ﬁénal regulation. Seven individuals expressed a desire
to manage their anger or s&@gﬁiore effectively, while six sought behavioural changes,
such as reducing play‘l@gor improving sleeping habits. Three respondents wished to
enhance their s i@gractions, either by becoming less talkative or more sociable, while
three aimed& strengthen their academic motivation and study habits. Notably, one
part'cip%’gplicitly stated that they wished to change nothing about themselves, exhibiting
high self-confidence across multiple responses. This suggests a strong sense of self-

acceptance among this subset of respondents.

In summary, the thematic analysis of the interview responses offers valuable insights into the

multifaceted nature of identity formation and academic self-efficacy among participants. The
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findings highlight main patterns in self-concept, aspirations, emotional regulation, social
comparison, academic engagement, external feedback, personal distinctiveness, and areas for
growth. The relationship between these factors underscores the dynamic and evolving nature

of adolescent identity within an academic context.

4.4  Discussion of Findings

This study investigated the influence of social media and identity forma '@\academic
self-efficacy among senior secondary school students in Ibadd&Southwest Local
Government Area, Oyo State. Drawing from quantitative and i e data, the findings

offer insights into how adolescent learners engage with diéff psychosocial influences in

relation to their academic self-efficacy. Q

The findings revealed that students exhibit a m@ level of academic self-efficacy, with a
weighted mean of 2.93 on a 4-point Like EQ. This suggests a fair level of confidence in
their academic abilities, though notz%g\\ﬁl consolidated. Notably, students expressed the
highest confidence in internal'Q@eliefs such as “I feel confident that I can do well in my
schoolwork™ (mean = @Qf\ns aligns with Social Learning Theory, which posits that self-
efficacy is primar'ﬂ&sveloped through mastery experiences and reinforced through social
persuasion %d&}nal reflection!. The statistically significant positive correlation between
social n@réusage and academic self-efficacy (r = .297, p < .001) supports earlier findings
that p}goseful digital engagement can enhance students’ learning self-beliefs?. Likewise, the
study affirms the notion that adolescents in Nigeria are increasingly leveraging educational
platforms such as Pass.ng and EduPadi to improve academic preparedness and boost self-

confidence. These platforms serve not only informational purposes but also act as
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motivational tools, consistent with the Uses and Gratifications Theory, which holds that

individuals actively select media to fulfil specific psychological or educational needs?.

Interview responses further revealed that students derive motivation from exposure to peers’
academic achievements on social platforms. One student mentioned, “Seeing someone post
about high grade makes me feel like I can too.” This supports the principle of ¥icarious
learning in Social Learning Theory, where observation of others’ successes st Qens one’s
belief in personal competence®. Similarly, exposure to academic model g@ftal media can
be directly linked to improved academic resilience. Nonetheless, rrmg theme among
students was the distraction potential of non-educational § especially short-form
entertainment on TikTok and Instagram. Over 47% of @ndents acknowledged reduced
academic focus due to extended social media us%fbs dual impact of social media aligns
with findings cautioning that while digital O@ enhance access to information, they may

also promote procrastination and cogn@verload when unregulated®.

In terms of identity formatlok@behawoural components investigated, which are,self-
expression, social com @ and identity experimentation, were expressed at varying
intensities. Self-fo ion emerged as the most prominent, with a mean score of 2.80.
Students re% d gxpressing their personality, values, and aspirations through fashion,

hobbies,
ij‘

gratMon of emotional and expressive needs through digital means, as outlined in Uses

mic attitudes, and curated online profiles. This behaviour reflects the

and Gratifications Theory’. Social comparison, with a mean of 2.70, was also a common
behaviour among students. While upward comparison had both positive and negative effects,
the majority of students used comparison as a motivational benchmark rather than a source of

anxiety. This finding resonates with Social Identity Theory, which suggests that individuals
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derive self-worth through comparisons within their social group. Moderate social comparison

is often linked to goal orientation and academic drive®.

However, identity experimentation scored lowest (mean = 2.52), indicating limited
behavioural expression in this dimension. In a school environment shaped by cultural
conservatism and academic discipline, adolescents may feel constrained in_dxploring
alternative roles or affiliations. This cautious behaviour reflects evidenc@Nigerian
students often suppress identity exploration due to fear of social judgﬁgdr institutional
reprisal’. However, where permitted, identity experimentation ma rt critical thinking,
adaptability, and long-term goal-setting. Despite the moderat@va ence of these behaviours,
regression analysis indicated that identity formation, tak@ a whole, did not significantly
predict academic self-efficacy (B =—-.017,p = .73%%5 contrasts with findings that identify
identity clarity as a major antecedent o \@’aic persistence among adolescents®. The
divergence may stem from developmg ctors; identity formation is a fluid process during
adolescence, and its stabilising et&(al\academic self-belief may only emerge later in life or

under different socioeducaﬁ@onditions.

Notably, social rr.led'a sage emerged as a significant predictor of academic self-efficacy (B
=.306, p < .@on‘tributing to 9.2% of the variance explained. Although this figure
appears , it underlines the growing influence of digital media on cognitive outcomes.
Struct and intentional media use fosters academic engagement, especially when
supported by peers or mentors online Thematic data further enriched these interpretations.
Students described social media as both a motivator and a distraction, depending on usage
patterns. One participant noted, “If I follow the right pages, I get tips for my WAEC. But if

I’'m just scrolling, I forget time.” This supports the claim that digital environments mirror
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students’ existing motivations and amplify their consequences, whether positive or negative’.
Additionally, self-expression and social comparison on digital platforms often intersect with

peer validation, influencing both identity consolidation and academic disposition.

In alignment with Social Identity Theory, these peer dynamics shape not only students’ social
affiliation but also their perception of academic norms and possibilities. When leamrs view
academic achievement as a status-enhancing behaviour within their peer @they are
more likely to internalise performance goals and strive toward acz@g—ﬁ!ccessm. The
findings in this study shows the integrates theoretical and empirt @rspectives to affirm
that social media, when used purposefully, supports @ﬁ self-efficacy among
adolescents. Identity formation behaviours, while behaviotgally expressed, appear to have a
more delayed or contextualised influence on acade@@—efﬁcacy. These findings highlight
the need for teachers, parents, and counse%@oster guided digital engagement and safe
identity exploration. Schools should pg&r implementing digital literacy programmes that
not only regulate screen time but Q}&g?\romote intentional academic use of media. Moreover,
students should be support .S$avigating identity-related challenges in ways that reinforce
resilience, goal clarity Qcademic confidence in a rapidly digitising world.
)
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Chapter Five
Conclusion
5.1 Summary of Findings

The study investigates the influence of social media usage and identity formation on
academic self-efficacy among senior secondary school students in Ibadan Southwest Local
Government Area, Oyo State. The analysis employed both descriptive and j&rential
statistics to answer the research questions and test hypotheses. Guided b@% specific
research objectives. These included assessing students’ perceived le&&-&:ademic self-
efficacy, identifying the most exhibited identity formation b r, determining the
influence of social media on academic self-efficacy, analyshe relative contributions of
social media and identity formation, and exploring theirjgt effect on students’ academic
self-belief. Descriptive statistics revealed that stud@&enerally possess a \moderate level of
academic self-efficacy, as evidenced by a@d mean of 2.93. This suggests that while
students are reasonably confident in @academic capabilities, there remains room for
improvement. Students showe%{; highest confidence in their ability to complete

schoolwork and meet acad@\ mands, particularly tasks within their immediate control.

Among the three @sions of identity formation, self-expression, social comparison, and
experimenta&, f-expression was the most frequently observed behaviour. This reflects
student@wing comfort with articulating their personalities, values, and aspirations,
espe% through verbal communication, social interactions, and digital platforms. However,
the data also showed that identity exploration among many remains surface-level, with few

expressing a well-integrated or critically reflective sense of self.
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Correlation analysis revealed a statistically significant positive relationship between social
media use and academic self-efficacy (r = .297, p < .001). This suggests that digital
engagement, particularly when students are exposed to academic inspiration, motivational
content, and peer success, can reinforce their belief in their ability to succeed. Regression
analysis confirmed that social media significantly predicts academic self-efficacy (B =.300),
while identity formation did not independently have a significant predictive eff; =017,
p = .739). Nonetheless, when both social media and identity formatlo@ considered
together in a joint model, they explained 9.2% of the variance in aca@c elf-efficacy. This
joint contribution, although modest, demonstrates that identi Q%pment in combination

with digital influences, can play a supporting role in shap ents’ academic confidence.

Qualitative insights from interviews further rei@d these findings. Students reported
using social media not only for academ@poses but also as a platform for personal
reflection and self-regulation. Some d@ d being inspired by the achievements of others,

while others mentioned their u%& prayer, self-encouragement, and digital platforms to

manage academic anxfﬁ@hese responses provide valuable context, suggesting that

students are navigating th€ challenges of adolescence through a blend of external influence

[ ]
and internal c@ strategies. The findings depict a transitional adolescent population,
digitally ted, moderately confident in academics, and still forming their identities,

who&\baming outcomes are significantly shaped by the nature and quality of their social

media engagement.
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5.2 Conclusion

The study concludes that social media is a critical, albeit complex, influence on academic
self-efficacy among senior secondary school students. As digital platforms become
increasingly embedded in adolescent life, their power to shape educational motivation,
confidence, and self-perception has become undeniable. This study confirmed that students
often turn to social media for educational content, peer role models, and encou ment, all

of which positively contribute to how they view their academic potential. <

N

The statistically significant relationship between social media usg a ademic self-efficacy
confirms that students are not merely passive users but acti@wumers of content that can
support their learning goals. When appropriately ha@&, social media offers students
access to inspiration, information, and communa@%orcement—all essential for building
academic confidence in environments wheﬁ@sroom resources may be limited or stretched.
On the other hand, identity formation X& theoretically central to adolescent development,
was not found to independently @v nce academic self-efficacy in this study. This finding
does not undermine the i @nce of identity development but rather reflects its complexity.

Adolescents, espemal %structured school settings, may still be in the early stages of

understanding he elves The lack of statistical significance may also result from

1nst1tut10r@ cultural norms that constrain identity expression and exploration within the

scho&k@wronment.

Nevertheless, when identity formation is examined in conjunction with social media use, a
meaningful contribution emerges. This underscores the potential of integrated interventions,

programmes that allow students to express their developing identities while engaging in
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academic-related digital activities. Platforms such as digital storytelling, academic blogging,
or collaborative online projects can serve the dual purpose of enhancing both identity clarity
and academic motivation. The study revealed that academic self-efficacy among students is
not merely a function of traditional classroom teaching but is increasingly shaped by external
digital environments and internal developmental processes. The findings of this study suggest
that educational stakeholders must acknowledge and incorporate the positi Qécts of
digital culture into their support strategies. At the same time, schools shquld provide safe,
structured opportunities for identity exploration that affirm students’@ness and goals. A
balanced approach that nurtures both the digital and persona@n sions of student life will

be important to fostering long-term academic success. Q

5.3 Recommendations b(b
(o)

The following recommendations are mada\&@lpport the academic development of senior
secondary school students and enlfa@ e effective use of social media and identity

development in shaping academié\f—efﬁcacy:

1. Perceived Lev@ademic Self-Efficacy: Given that students demonstrated a
moderate. @of academic self-efficacy, schools should prioritise structured
inte nQ aimed at strengthening students’ belief in their academic competence.
Q@ may include regular academic counselling, motivational seminars, mentorship

\{rogrammes with successful alumni, and peer-led study groups. Teachers should be
trained to provide affirming feedback that encourages effort and progress rather than
only focusing on grades.

2. Most Exhibited Identity Formation Behaviour: Since self-expression was identified as
the most exhibited form of identity formation, schools should provide platforms that
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allow students to safely explore and express their developing identities. These may
include debate clubs, creative writing groups, school magazines, drama and arts
programmes, and leadership opportunities. Counselling services should integrate
identity-focused sessions where students can reflect on values, career interests, and
personal strengths in a supportive environment.

3. Influence of Social Media on Academic Self-Efficacy: Social media \Qfo nd to
significantly influence academic self-efficacy. Therefore, scho education
stakeholders should embrace social media as a legitimaéaxdng tool. Digital
literacy should be embedded into the curriculum, edu i@den‘ts on how to curate
and interact with academic content online, balan@ ainment and education, and
critically assess information. Teachers sh l%%ider creating academic content on
platforms already familiar to studer{sQ as WhatsApp, YouTube, or TikTok, to
extend learning beyond the classro m\

.

4. Relative Influence of Soc@(edla and Identity Formation: Since social media
emerged as a stronge@endent predictor of academic self-efficacy compared to
identity formatiﬁ@Qs essential to leverage its influence more strategically. Schools
can estabh %\nerships with content creators or educational influencers to engage
stud 1gitally. Simultaneously, identity development activities should be
@ded into digital spaces, such as personal learning blogs, goal-tracking apps, or
student-led online journals, to give students the opportunity to reflect on who they are
and how it relates to their academic journeys.

5. Joint Contribution of Social Media and Identity Formation: The joint contribution of

social media and identity formation suggests the need for integrative interventions.
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Schools should consider introducing initiatives such as digital storytelling projects,
virtual mentorship platforms, or “my academic journey” video diaries, where students
can use social media tools to articulate their goals and self-concept. Such activities

allow students to synchronise academic ambition with self-expression, thereby

3

In conclusion, a deliberate and coordinated approach involving teachers, sch: nsellors,

reinforcing both self-efficacy and identity clarity.

parents, and policy makers is necessary to harness the dual po&ngocial media

engagement and identity formation. When appropriately guided, st % s can draw strength

from both their online experiences and personal growth proc@ to'thrive academically.

» Q

5.4 Contribution to Knowledge Q

In a time where students are increasingly exposec@gital platforms, this research helps to
explain how their academic confidence is s by what they see and do online, as well as
how they are coming to understand t @es. One of the major findings from this research
is that social media, when uge&@\mctively, can support students’ belief in their academic
abilities. The result sho @niﬁcant positive influence of social media on academic self-
efficacy. This is. igr&ant because many people assume that social media only distracts

students. The @ however, shows that students are also using it to get motivated, learn

from othe d access helpful content that boosts their confidence in schoolwork.

Altho\ugﬁ identity formation did not independently predict academic self-efficacy, its joint
contribution with social media still had a statistically meaningful effect. This suggests that
identity development, while still ongoing in most students, can interact with online
experiences to support how they feel about their academic potential. It helps to understand

that students may not yet have a strong sense of who they are, but the ways they express

160



themselves, especially through digital means, still influence how they view their ability to
succeed in school. Overall, this study offers useful knowledge for teachers, school
counsellors, and policymakers on how to support students better. It shows that paying
attention to students’ social media use and helping them understand themselves can go a long

X

5.5 Suggestions for Further Research Q

way in building their academic confidence.

Future research should investigate intervention-based studies that eva&%(tﬁe/effectiveness
of school-implemented digital literacy and emotional regulatio mes on enhancing
students’ academic self-efficacy. Such empirical investi s would offer actionable
insights for evidence-informed educational policy and Qid school counsellors in designing
targeted support strategies, thereby enriching ba@dagogical practice and psychosocial

development among adolescents in the digi@.
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Appendix II

Questionnaire

Please indicate your response to each statement below by selecting the option

that

best represents your opinion.

SECTION A: Demography Information

Y

S/N | Items OPTIONS &
QO
1 | What is your age? O13-14 O 15-16 k}n’ 17-1
years <
2 Whats your Class? L1 SSI ]SS
V__

3 What is your gender? L] Male @male

4 Which social media platforms do you use | 0 WhatsApp [0 Facebook [
most frequently? g@am [J TikTok

5 On average, how many hours per da{éqgﬂlhour (1 2 hours [1 3hours [14
you spend on social media? \ hours

6 How would you describe you@ly’s L] Low-income [] Middle-income []
financial background? High-income

7 [JRoducate [JuLesson [IPass.ng [

Which Educational p'[a@m do you use

for schoolwork Q

EduPadi

S

x‘?:bb
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SETION B: Academic Self-Efficacy Scale (ASES)

Please tick the option that best describes your opinion.

S/N | Items Strongly | Agree Disagree | Strongly
Agree Disagree
8 I feel confident that I can do well in my
schoolwork.
9 Social media makes it harder for me to Q \
focus on my studies. ¢ b
10 | When I see people doing well in school \/
on social media, I feel motivated to
study harder.
11 | I use social media to learn new things ( %
or join study groups. D
(\5
12 | I did well in my last school exams. (\\
13 | I believe I would do better in school if I 60‘
spent less time on social media.
)
14 | Social media makes studying W
interesting for me. \*
15 | I am good at balancing r@o'ol%vork
and social media.
16 |1 often find it h concentrate on
schoolwork bgc check my phone
a lot.
17 | Seein ‘Qudents post about their
ac de ic ySuccess makes me want to
arder.
18 mpare my school grades with my

/ assmates' results on social media.

19 | My teachers encourage me to use social
media for learning.
20 | I do not have any academic platform on

social media
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SECTION C: Social Media Usage Tool (SMUT)

Please tick the option that best describes your opinion.

S/N | Items Strongly | Agree | Disagree | Strongly
Agree Disagree

20 | Social media helps me show my real self.
21 | I compare myself to people I see on social \

media. <z

N

22 | Getting likes and comments on social media < \J

makes me feel good about myself. &
23 | When I see successful people on social N

media, I think about my own life differently. %
24 | Social media makes me feel I must look or N

act a certain way. Q

N
25 | I feel happy with the way I look in real life.
A

26 | I wish I looked like people I see on socjpb\)

media. I

0

27 | Social media has helped me know \what I

want to do in the future. '\
28 | I feel I need to succeed as r@é “4s people 1

see on social media. A

.\‘

29 | I have changed m &?ﬁs or goals because

of what I see on soct edia.
30 | The way » ocial media is different

from who Lrealty am.
31 [Iflc hange something about myself, it

{vo because of what I see online.
32 | Whét type of post(s) do you like on social

media
33 | How many followers do you have on social

media
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SECTION D: Identity Formation Scale (IFS)

Please tick the option that best describes your opinion.

S/N | Items Strongly | Agree | Disagree | Strongly
Agree Disagree
34 |1 feel free to express my thoughts and
opinions in class.
35 | I dress in a way that reflects who I truly \
am. <
36 | I enjoy sharing my ideas and feelings \
with others. ( "
37 | I can express my personality through my /\V
hobbies or interests. (C\
38 | I often feel misunderstood when I try to NS
express myself.
39 | I enjoy trying out new roles or interests
to see what fits me best. C\
40 | I am still exploring what kind of person I Q\'
want to become. O\
41 |1 like experimenting with different ~
hairstyles, fashion, or musi Q}
understand myself. 6\6
42 | I feel confused sometimes beca ﬁl}lm
trying to figure out who I am, C\
43 | I often reflect on how my @es shape
who I become.
44 | I often compare mych\) my friends to
know if I’'m dom&
45 |1 feel pressured\q)ehave like my peers
to be acce
46 |1 somﬁy change my opinions to
mateh t of my friends.
47 @nﬁdem about myself even when
fi

ifferent from others.

48\

Torry about not being as successful as

\ﬁqy classmates.
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Appendix 11T
Reflective Assessment Tool on Identity and Self-Efficacy (RATISE)

Please answer freely and honestly.

1. How would you describe yourself to someone who does not know
0L

2. What do you think you want to become Qn\ the
FUTUTE o e Q ......

3. Do you feel like you are becoming who you actually want to 6\

7. How do %u encourage yourself when things are

8. Do Eo compare yourself to people in your class? If yes, how and
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Appendix IV

i

Pictures of Resedrch assistants on the field during data collection exercise.

&
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Appendix V

Research assistants at the end of the class watching the students attempting the
. instruments on the field.

C
D

\/QJ
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