Chapter One
Introduction
1.1 Background to the Study

Performance is defined as the organization's accomplishment of the set objectives. It 1 \tlts
that have been accomplished or realized as a consequence of individual or grou advance
the strategic objectives of the company. Performance includes both financia] an Vloral results!.

It is seen in light of the choices made and the expected results. It is th 6\ tYorth by the doer to

achieve desired results. To perform successfully at work is everypfie'y ult ate goal'. It's the genuine

attainable goal of any firm. It has to do with a worker's con t Wérk and how well their job tasks
are completed. Teachers' problem-solving abilities, inv %SS in the classrooms, attitude toward

teaching, and attitude toward work are all factor. ffect how well they do at work'.

Because of their creativity, teachers c bgn,giuew perspectives to the classroom, develop their
teaching pedagogy, and modify i w\ | aids and resources to enhance the teaching-learning
process. On the contrary han perspectives on their work as educators reflect their capacity
to finish any given task?! &ﬂectlveness of a secondary school educator determines the strengths,
weaknesses, and p@l anagement gaps in the educational environment?. Tasks are correctly
completed b icignt staff the first moment (first-time right). For instance, a customer service agent
who con y leaves work unfinished or who fails to finish a client's report might not be able to

%ompany's goals!. A teacher who implements curriculum in the educational field makes
every effort to achieve the desired outcomes’. A teacher is someone who devotes their time and
energy to instructing others. To be regarded as a professional teacher, a teacher must have mastered

the fundamental teaching techniques and be certified to implement the curriculum in a classroom

setting. The following skills are therefore necessary for a professional teacher to have: professional
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knowledge, teaching pedagogical expertise, etc. A global problem in the twenty-first millennium is
teacher performance. Academic achievement of a pupil is no longer the standard by which to judge a
teacher's performance. The degree of performance by the teachers in the classroom will be good to

great if the teacher is technologically aware and knowledgeable, as this can also have an impact on

the teacher's work performance*. A teacher's performance at work falls short of expecw% ite

possessing the essential aptitude and tenacity as well as the required kno e% Is, and
administrative support. The degree to which a teacher engages in and perform rk is strongly
influenced by his or her level of self-effectiveness®. How successful persoh performs in their

position, role, duty, or responsibility is referred to as their work pe@ . Performance is assessed

using stated duties, objectives, goals, and fair expectatim%ﬁ@
Several factors, such as risk management, job qual@ nt, speed, competence, and teacher
attitude to work, to mention a few, can be used t uatéd teacher's performance at work®.

Teachers should do their duties with precisio&lj\emess, attention to detail, consistency, thoroughness,

o a profession, and industry.

high standards, and adherence to % . Reduction in errors and consistency in quality. On the

forefront of technology of th% ssion are education teachers. In this digital age, school
administrators are requirQ%@ technology to influence the conduct of their staff members in order
to accomplish the @ objectives. Every teacher is distinctive in their own particular way. The
COVID-19 &\ic caused Nigeria to go into total lockdown, which interfered with the academic
schedule Ichildren. During this period, a lot of teachers were exposed to and pressured to
€ ir students online. Some teachers are currently required to learn how to employ technology
withifl the classroom because they have little to no prior experience with online instruction. Using
technology to teach pupils is easier in some institutions (mainly private secondary schools), while it is

more challenging in others (primarily public secondary schools) (public secondary schools). Because

they could study new topics utilizing Information and Communication Technology (ICT), like online
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presentations and e-learning, many teachers were able to expand their previous expertise during the
COVID-19 era. Work performance refers to the act of completing a job®. Work performance is a tool
for accomplishing a goal or set of objectives inside a position, function, or organization, but it doesn't
represent the real results of the actions conducted there®. Work performance was defined as a
"complex activity" as opposed to a single action’. Work performance is solely a behavior, @&y\is
different from the results of the job that are related to productivity and success. For <'ﬁ'ﬁes to be
defined and efforts to be coordinated, work performance is necessary’. The n% of secondary

schools would struggle to accomplish their goals without excellent teac adeoiding to virtually all

organizations, especially those in the education sector’. The most %19&
the teacher because they give pupils direction, mentor th%g&’nake sure their objectives are

reached. @
The term digital teacher refers to someone wh @@ally uses devices like computers, phones, and
\OE

individual in a school is

the internet to further educational goals'®. B anizationally and personally, this can be handled.

On a more intimate level, those in managing digital assets typically carry out this task. A
competent digital educator is knbé@able of the institution's goals and knows how the tasks they

perform help to achieve \A" company that has effectively used its digital resources to establish

and maintain a coerJ edge could serve as an institutional level digital instructor in this regard.

The most re@\wﬂution in education has been the use of digital technology, especially in light of

the CO%

ies and skills have been spearheaded by Nigeria's Ministry of Education. A number of

pandemic. Initiatives to improve teachers' and student' digital technology

factofs, such as the teachers' degree of technology, their professional growth in the real world, and

their learning culture, have an impact on digital instructors'.



Digital teaching is the method of using technology, such as computers and phones, to strategically
further educational objectives. Institutional and individual responses are both possible to this. When
put into a more personal perspective, this is typically carried out by staff members in charge of
monitoring digital assets. These teachers of digital thought will examine how technology might make
their institution more receptive to student demands and dynamic industry demands. ive
digital educator appreciates the worth of incoming information and the businey res that
support it'>. They value their ability to communicate, their creativity, an% eagerness to
experiment with new developing technology in order to help comm 1 jacts. Today's world
makes it clear that balancing the needs of teachers, businesses, (T@ tire workforce involves

using digital technology. According to statistics, 42% of tl%  top academic institutions now

think that training teachers is crucial to success in the dl%

The twenty-first century is the era of the info *onomy. The knowledge-based economy enters

production and competitiveness as a way to e any organization's new success!2. What you can
accomplish with what you current what matters. Data, which can be utilized to transform
information into a product, is the\% tion of everything. It serves as a more concrete element that
can inspire new ideas fo tixes' in the future. Any organization's performance was forced to shift

away from a proﬁt<0 strategy and toward a more socialized objective as a result of these new

circumstaan ding in educational institutions, notably secondary schools, and higher education,

where th%
Q@emial issuel4.

There is a strong offering to be an organization that innovates for educational institutions; this can be

foster innovation as a means of assisting the organization's performance in the face

observed in the goals of survival, human resource growth capability, and sustainability. As a result,

educational teacher is critical in assisting students in locating and potentially emerging as outstanding



secondary school output that meets the expectation or goal of secondary education'>. Digital teachers
are primarily concerned with the use of technology in schools for the purpose of teaching and learning,

particularly their role in overseeing ICT instruction, learning, and other ICT-related issues!®.

Additionally, it has been found that digital teacher is particularly vital for teachers to imple w{d

foster innovations attached to ICT ', A school teacher is both a teacher of change in eni(% hool

technology and an expert in technology teacher®. School teachers, who are the pﬁ%@

are now transforming themselves on what the industrial revolution is pushing with to elevate the

teachers,

\
current education system in which their technological teacher is po(‘%\t on how it will further

enhance the technical proficiency of their teachers. The developghe achers' digital competency
and awareness may be aided by teacher awareness. It entai sjating teacher in schools and higher
education institutions to assist teachers in learning a\% oping their digital capability for use in
the classroom to create a digitally friendly le @Vironment”. Digital teacher is defined as the
use of instructional technology, such as digttal ices, services, and resources, to inspire and lead
school-wide digital transformation,,e and sustain a digital learning culture, and support and
enhance technologically based pﬁ%ﬂml development*. Provide and maintain digital organizational
management. Digital te cBurages and improves effective digital teaching and learning. The
principal’s attitude QJ echnology affects teaching effectiveness and teacher’s ability to integrate

technology 1 ing. Teacher is the most important thing in education. School teachers should take
teacher Q

Furthermore, it has been discovered that digital teacher is very important for
t % implement and nurture ICT-related innovations®. A school teacher is both a change agent
&proving school technology and a technology teacher expert’. School teachers, such as
administrators and instructors, are now reforming themselves in response to the industrial revolution's
desire to elevate the current educational system, with their technology teacher emphasized on how it

will further boost their teachers' technical competency. The development of teachers' digital
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competency and awareness may be aided by teacher awareness. It entails cultivating teacher in
schools and higher education institutions to assist teachers in learning and improving their digital
capabilities for use in the classroom in order to create a digitally friendly learning environment®,.

Digital teacher is defined as the use of instructional technology, such as digital devices, servicgs, and

resources, to inspire and lead school digital transformation, create and sustain a di \%
culture, and support and enhance technologically oriented professional develo@ffective

digital teaching and learning are encouraged and improved through digital teache

N\

In general, literature studies show that evolution in teacher is inclu ’%@e teacher of education
because of rapid development in the field of Advanced Informatg logy such as internet email,
is evolution also influences the

video conferencing, groupware systems (GSS) in the late

teacher practices of school teachers?. This evolution %eqlif®s school teachers to take proactive steps

in applying technology while preparing for techfialog¥related knowledge and information*. However,

in the context of Malaysian education teachers, litgtature studies show that many school teachers have
low and medium levels of knowl kills in technology teacher. Therefore, school teachers
need to explore and master new\k%Wedge and skills as well as be aware of the latest technology
changes. As technolo& s*in schools, principals must first master and be competent with

technology®. Not @nl , but principals also need to master the Knowledge and skills of other

digital tech such as interactive whiteboards (IWBs), documents cameras, chrome books,
cloud co uig, and 3D content. The landscape of education and learning is rapidly shifting as a
I ew technology advancements. Students should be able to use new technologies mostly in

ideal™learning and teaching environment with the same ease with which they would traditional

educational materials, such like pencils or books®.



The amount spent on instructional technology in K—12 classrooms in the US was projected to reach
$4.7 billion in 20156°. Schools want educators who can support change management and a culture of
digital learning for technology integration as the emphasis and budget placed on technology expand.
To help the following generation of learners, there needs to be a bridge built between the cultyre and
teaching methods currently used in schools as well as the digital environment and teachi %

As they learn how to steer the digital innovations and disperse these techniqux% ssroom

settings, school teachers today are confronted with this knowledge and applicat 6. A study on

principals as digital teachers in school culture was carried out in the Un'\@qs\)f America in 2015.
The study's results showed that 93% of the principals claimed to b@

that they are aware of the shift toward digital teachers'\q& odern era. Due to a lack of

technological infrastructure and training, almost all @
1sthei

possibilities to adopt digital instructors, which li rability to use technology to enhance student
learning and school growth®. Teachers play < &s\l
the classroom. ‘ Q

Therefore, Secondary school tea%ge\/rgﬁust be aware of the potential of new technology, be able to

teaching, which suggests

acknowledged that they have little

ant role in the use of educational technology in

use it proficiently thems€]Ves,and be able to foster a school climate that promotes experimentation

with novel teaching a arning methods’. A study conducted in Taiwanese elementary schools

found that gical teachers actively motivate teachers to incorporate technology into their
N

lesson p@

t% e more productive in conducting out their everyday tasks thanks to technology’. Teachers
need¥to

nhance teachers' technological literacy’. Additionally, it has been discovered that

recognize that the impact of technology on students' lives outside of the classroom has
changed the way that today's learners are wired. Students are urged to take chances and be creative
problem solvers in the real world. The traditional teaching methods used in our schools do not

correspond to the active, digital learners' preferred learning methods. While digital learners prefer
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instant access to knowledge from various media sources, traditional educators prefer a controlled and
gradual flow of information. While digital learners like parallel processing and multitasking,

traditional educators favor specific task and linear processing.

Digital learners want to continuously network with others throughout the learning process, in c@ntrast
to educators who may encourage students to work separately until they have learne t%\ent?
Digital leachers are individuals who define the present and future for others so tha e who follow
them can see the future through their eyes. Changes in followership, or people's propensity to follow,
are causing teacher to grow. Between teachers and followers, technol ?’% eveléd the playing field.
Teachers used to be the ones who had all of the responses f s. However, thanks to the
Internet and people's ability to access knowledge, follow now discover solutions. The self-
directed learner is becoming increasingly important Q It of technological advancements. As a
result, to be effective in the information age, <\ ust work hard to acquire the respect of their

followers>.

As a result, digital teachers can b c%&rized as setting direction, influencing others, and starting

long-term change through in&\m;}d access and building relationships to predict future changes that
S

are critical to school ecent advancements such as ubiquitous connectivity, open-source

technology, mx'le%es, and personalisation are taken into account by digital teachers. It is a

P S
significant shift from how schools have been run and structured for more than a century, as what

«N\N\
began as personal use of technology has evolved into a systemic approach to all aspects of teacher. It

s
necessitates a dynamic mix of mindsets, actions, and abilities in order to modify and/or improve
school culture with the use of technology. The educational sector, as well as the ways in which it is

integrated into the teaching and learning process, has undergone a transformation. Constructivism

should play a bigger role in technology-assisted learning®. Learning is driven by a student's mastery of



a task and his or her effort in accomplishing that task or activity. The level of learning required is

determined by the nature of the task®.

The task should include active, constructive, intentional, authentic, and cooperative activities to
engage pupils in meaningful learning. Support learning as an active process of constructi rwr
than acquisition of knowledge, and define instruction as a process of assisting tha€ cré@trent via
cooperative genuine activities rather than communication of knowledge’. Stude epgaged in a
deeper level of thinking and reasoning when they use technology to \investigate (active and
manipulative); explore (articulate or reflective); write and build mo B(\ﬁi(}nal and authentic);
build communities and communicate with others (collaborz(vy 1ign and visualize. While

technology might be a poor teacher, it can also be a N rful tool for thinking*. Nigeria's
N

information and communication technology (ICT) p}% the education sector began in 2004.

Massive amounts of foreign aid have been i ted\in this area in order to improve educational

standards through the use of information an&)y unication technology. Incorporating ICT into the

teaching and learning process is a ach that improves personalised education and increases
students' enthusiasm for learning.\%ﬁng teaching and learning materials can be supplemented with
ICT resources. Today, e ¢ numerous websites where instructors and students can receive

important knowledge a gage with computers. Electronic libraries and online catalogs are being

built with t§ of ICT to improve academic research. ICT is a transformative instrument for

teaching%

% ared for the digital age.

ing, and its complete integration into the educational system is essential for students

For the past decade, private school systems in Nigeria have been successfully integrating information
and communications technologies into their lessons. Few, however, are doing so effectively, as school

teacher is a vital aspect in the integration of information communications technologies in the teaching



and learning process. The school teacher must cultivate and communicate their information
communication technology vision with their personnel at all levels, since when the teacher is
enthusiastic and visionary about ICT, the team follows suit. Unlike government-run schools, private
schools are known for providing kids with a challenging, creative, and well-rounded lgarning
environment in which to develop higher-order thinking skills'®. The quantity of assist tke\rs
receive from their school administration is a critical determinant in whether or no@essfully

integrate technology into their classrooms'!. Furthermore, the true challen& eachers is to

incorporate information technology into their pedagogy, since they c@ fategrate it into the

learning process'?2. Some teachers, according to some teacher%l rmation communication

N

the traditional method to deliver

technology extensively to change their classroom procedur ers just use it to expand their

existing educational techniques® !'. If technology %}
of

instructional lessons and students are the recipj t information, effective student learning
through technology will not occur '°, It sths\:{t M schools embrace technology as a learning tool
for kids to learn with rather than fro ¢ nature of their learning will be more meaningful'®,

Computers, the Internet, and el@} elivery systems such as radios, televisions, and projectors,

among others, are all exa of information and communication technology, which is widely used

in today's educationf

The home s «Q{a complementing venue for regular involvement in a narrower set of computer
activitiesawdil&School is an important environment in which kids participate in a wide range of

activities'>. Information and communication technology (ICT) is increasingly being used

succ®sfully in instruction, learning, and evaluation. Information and communication technology (ICT)
is often regarded as a potent tool for educational reform and development. Previous research has

shown that effective use of information and communication technology can improve educational

quality and help students connect their learning to real-world circumstances'?. Individuals have stated
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that learning is a lifetime activity in which learners alter their expectations by pursuing knowledge,
which differs from previous methods. They will have to expect and be eager to seek out new sources
of knowledge as time passes. For these students, knowledge of how to use information and

communication technologies will be a must. Information and communication technology, has a

tendency to increase educational access. ®Z

Learning may take place at any time and in any place, thanks to information \Lg@'nunication

technologies. For example, online course materials can be accessed 24 hours § day, Seven days a week.
Teleconferencing classrooms make it simple and convenient for both N and\teachers to interact
at the same time. Teaching and learning are no longer solely de printed materials thanks to
information communication technology. On the Internet, t \ numerous resources available, and
knowledge may be gained through video clips, audios% and visual presentations, among other

things. Based on current research, informat'& unication technology can help transform a

teaching environment into a learner-centered\envifonment'. Because they are actively engaged in the

learning processes, learners in infg

the teacher to make decisions, ph\s,/

gives both students and t@gﬂore educational options and opportunities. The advantages of using

mmunication technology classrooms are authorized by

so on'. As a result, information communication technology

ICT in education QJ llows: create a creative learning environment, promote collaborative
learning in &\@ce—leaming environment, support student-centered and self-directed learning,
provide ortunities to develop critical (higher-order) thinking skills, improve teaching and
1 uality, to name a few®. To keep up with the worldwide community, the Ministry of
Educdtion, Science, and Technology implemented education reforms with a focus on ICT®. ICT has
now been included into the school curriculum from primary school to senior high school. Technology

has enabled teachers and students to communicate via the internet for successful teaching and
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learning, stimulating intellectual curiosity and providing a sense of delight that will transition them

from the passive role of information recipients to the active role of knowledge producers.

Traditional teaching techniques should be done with technology®. Teachers should learn not only how
to use technology to enhance traditional teaching or increase productivity, but also how to ingcoRperate
information communication technology into classroom activities to promote student 1 m a

student-centered perspective. This means that teachers must be more innovat% uctive in
g

their use of information communication technology in order to provide mo%a ing and rewarding
\

activities and more effective lessons®. As a result, it is recommended &a\&{@ghers keep an open mind
when it comes to integrating information communication tech&g&g

When teaching using technology, teachers must master n%&bing practices in order to adapt to the
i

new instruments. Teachers, on the other hand, ar% iely to utilize information communication

e classroom.

technology to prepare handouts and asse x\than to stimulate critical thinking®. Similarly,
discovered that teachers mostly empl no¥6gy to complement their present teaching methods,
rather than to promote student-cen r%inglo. One probable cause, according to some researchers,
is a lack of models for how t ubbﬁ\nology to aid learning, as well as constraints due to contextual
factors such as class %d stl.ldent ability. Additionally, it was discovered that current teacher
preparation doeg ng\pyuvide sufficient information communication technology understanding to

support te y ased instruction, nor does it effectively illustrate acceptable techniques for
%

inco echnology into a curriculum’. More training for pre-service teachers should be
@n their curricula, and ICT skills should be used in the classroom to integrate successful
technology tactics®. Rather than just giving education theories to help teachers cope with these
challenges, it was advised that researchers chronicle examples of how teachers achieve meaningful

and effective technology integration to suit their pedagogical aims and needs®.
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A teacher is someone who accepts responsibility for the actions of others. A teacher in an academic
institution is someone who directs, guides, and manages the efforts made by students to achieve the
organization's stated goals. Teachers are with vision and passion for enhancing quality and learning
outcomes are needed in educational institutions. In secondary schools, the sort of teacher mana?t

may affect the institution's success or failure. Unfortunately, some school teachers ar \

of
how effective digital technological aspects are in achieving educational goals, partictl ut this era
of pandemic, which exposes the length to which some teachers can operate th¢™ et and how

knowledgeable they are in the aspect of using technology to teach. And @b{\é\of the reasons why
education appears to have been severely harmed in our count@, during the COVID-19
pandemic, in contrast to other industrialized countries such Sg'yed States of America, Germany,
and others, where teaching and learning activities ha ued unabated. Digitalization is the
process of accessing information and transformi ineS¥ activities in an organization via the use of

computer technology and the internet. Th }SQJ ion of digitization goes beyond the usage of

computers in the workplace to the @ent of Microsoft applications to increase the product's

worth. Especially during the @

effectiveness and efficiencgwJeachers are supposed to create smart goals for their subordinates and

9 epidemic phase, digital exposure will increase teacher

provide them with s authority to attain organizational objectives.

Teachers in &{strialized countries such as the United States of America, Germany, China, South

Korea, a Korea, among others, are investing heavily in digitization, which is propelling the

orward. As a result, there is even more motivation for Nigerian teachers, particularly those
in th€ education sector, to push forward, work hard, and adjust themselves to the digital world. If
school teachers could focus on doing the right thing first and right in a timely manner, using the

qualities of a good teacher in the digital world such as smart, courageous, think fast, technology wise,

humility, and others, educational success in the digital world would be of greater value and success in
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Nigeria, especially in Oyo State. Surprisingly, some research has found that leading subordinates
through the digital environment necessitates more skills and effort. In current era of digitalization,
teacher entails a number of vital attributes, including innovation, creativity, and entrepreneurship, as
well as digital abilities for creating a competitive advantage through technology. In this digital era,
teachers as comparable traits, such as being innovative, constantly looking to make a di @d
collaborating in a global vision to drive change. Society is changing as a result of ex wAmediate

access to a wealth of information that is available anywhere at any time”%; et the stated

educational objectives, the teachers must have a thorough understandiq@& digital world, which

will aid them in their teaching and learning activities. (é&cj

Many teachers find it difficult to continue with their ?\\%l routines in Nigeria during the
pandemic lockdown (teaching). This is due to the fact\th ny of them are under-equipped when it
comes to utilizing technology in their daily r \6{3. o prevent the rapid spread of the COVID-19
virus in Oyo State, educational institutions e glosed for several months. This act has caused some

academic institutions to close, lowgr ent academic performance and instructor morale in the

classroom. 6/

A secondary school te %som.eone who has fulfilled the Nigerian Federal Ministry of Education's
basic teaching qu&ryn , which is the NCE (National certificate of Examination). According to
research, Q&mndary school teachers still have difficulty carrying out the assignment given to
the %\ot teaching effectively, not using teaching aids and instructional material, not using
@ching methodology that best suits the subject and topic they are teaching, and having little
or no knowledge of how to use technology. Students in junior and senior high schools are taught by

secondary school teachers. They teach academic courses like English and mathematics, as well as

skills like mechanical drawing and woodworking. Any educational institution's greatest asset is its
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teachers. It is impossible to overestimate their contribution to educational success. As a result, in
order to maximize work performance, these unique assets must be equipped through proper training.
They'll also be more prepared to meet the challenges of today's competitive corporate environment.
They begin with the basics and gradually increase in complexity in order to stimulate stydent’s
imaginations and intellects while also preparing them for advanced school and adult care &gs
also assist their colleagues in developing new methods and resources for their ¢ldss well as
organizing extracurricular activities such as sports and social clubs. They coll@ n groups that

include school administrators, counselors, and psychologists. Parents, \i Ups, community and
on

governmental entities are all involved in their work, which extends%g

school instructors teach students in grades seven through i&weas high school teachers teach

students in grades ten through twelve. Junior high sch§ een replaced in some school systems
h

with middle or intermediate schools, which begi&%

A secondary school teacher is supposed to@s the following characteristics: clear objectives,

e classroom. Junior high

fth grade'®.

passion, knowledge of what to teagh) ve discipline, connection with pupils, consistency, and
Z&

flexibility, to name a few. In\%

technology into the clas g tritical for students to learn and apply the necessary 21st century

igital age, incorporating information and communication

skills. As a result, fes ing the concerns and challenges surrounding the use of information and

communicatﬁ nology in teaching and learning can help teachers overcome barriers and become

successi%

(§ mponent of most businesses. In the early 1980s, computers were first employed in
las

ogy users. In today's world, information and communication technology (ICT) is a
c oms, and numerous researchers believe that information and communication technology will
play a major role in education for the next generation®. Technology has progressed to the point that it
now provides a wide range of options for improving classroom teaching and learning*. New

technologies, it was argued, offer the potential to maintain instruction across the curriculum and
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provide chances for efficient student teacher contact in ways that were before unavailable. In

education, information and communication technology has the ability to transform instruction.

However, as he observed, "issues occur when teachers are expected to implement changes in what

may well be hostile circumstances," this potential may not be easily achieved”!. Identi we
I in

probable difficulties to integrating these technologies in schools would be a signific

improving the quality of teaching and learning, given the importance of informa '@nunication
p

technology in society and in the future of education. Although teacher{ea to recognize the
importance of information communication technology in the cla Q\the} continue to face
challenges in integrating these tools into their teaching and learn(g%/@econd level of education in
the educational system is secondary education. Seconda %‘[ion, it was stated, is the type of
education that pupils acquire following primary sch efore entering the tertiary stage/level’.
Secondary education's overall goal is to e &{ udents for higher education as well as for
meaningful life in the society in which_they liye: Senior secondary schools and junior secondary

schools are the two levels of secon ion.

Prevocational and academi@will be offered in the junior secondary schools. It will cover all
L)
of the fundamental a@owmg students to expand their knowledge and skills'?. This research

looks at how c&tea er and secondary school teachers' use of information and communication

technolog

compaupicagionl technologies, the globe is advancing toward globalization. The term "information and

ork performance in the Covid-19 era in Ibadan. Through information and

C ation technology" refers to any modern electronic gadget that is employed in a variety of

industries. It affects education, industry, medicine, and financial institutions, among other areas of

human endeavor. Information and communication technology, according to him, is an umbrella
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phrase that encompasses any communication device or application, including radio, television,

cellular phones, computer networks, hardware and software, satellite, and so on'®.

In education, information and communication are used to improve teaching and learning. Information

and communication technology (ICT) can be interpreted in a variety of ways. In O\wn

communication technology is defined as a set of activities that enable the processin ,(r{, #5101,

and display of data using electronic methods. Technology used in information \é@uunication

(ICT)is described as the methods people use to share, disseminate, a%&ata as well as
\

communicate using computers and computer networks’. Information N ication technology (ICT)

can also be defined as a diverse a collection of products, €r , and services utilized in

%ta, such as telecommunications,

manufacturing, distributing, and processing, and con\%

television and radio broadcasting, hardware and soft\% mputer services, and electronic media.
Information and communication technology & as also viewed as a collection of related
technologies defined by their functional usk_in,nformation access and communication, with the
internet serving as one example, CQAJ sed tools are known as information and communication

technologies (ICT). that employeeSvutilize to work with an organization's information and

communication processir@ﬂnﬁs.
Its scope incluc&c&p);er hardware, software, the network, and other digital devices such as video,

audio, and cs hat transfer information (text, sound, and motion, for example) into digital form.
Withg &ol environment, information and communication technology is used for managing and
e school, teaching, and learning, information and communication technology-related skills
for enhancing the presentation of classroom work, teaching/learning respective tasks,

teaching/learning intellectual, thinking, and problem-solving skills, stimulating creativity and

imagination, for teacher and student research, and as a communication tool. The field of education has
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been affected by information communication technology, which has undoubtedly affected teaching
and research. A great deal of research has proven the benefits of information communication
technology in improving quality of education®. As a result, developed countries have begun to
incorporate information and communication technology into their educational systems. Thege have
been certain advancements In Nigerian secondary schools, there is evidence of some k\of

information and communication technology in the educational system. They d”[\% hat the

Nigerian government's adoption of a strategy on computer education in 1988 wa talyst for the

development of the computer instruction in secondary schools. Inf @\éﬁd communication
technology (ICT) has been included into Nigerian education @

accordance with the country's 2004 National Policy on Educ «%

The document specifies that the government will pr %\c infrastructure and training at the
primary school level in order to achieve this go&mp r education is a pre-vocational elective in

junior secondary school and a vocational chQi%

Education created School Net, an inf n% and communication technology-driven programme that
Ri

aimed to provide computers and@

Kaduna, Lagos, Enugu, , Isivers, and the Federal Capital Territory Abuja received hands-on

vernment of Nigeria in

nior secondary school. The Federal Ministry of
cation techniques to all Nigerian schools. 24 high schools in

instruction from lly functional computer labs with 21 personal computers, VSAT

connectivity, a%a a, as part of the School Net program. In total, 49,524 students and 2,412

teachers w& @ yht how to use information and communication technology.*. The Nigerian Federal
Gov@n established a Mobile Internet Unit (MIU), which is run by the Nigerian National
I@aﬁon Technology Development Agency, to provide suitable ICT facilities to secondary schools
(NITDA). The MIU is a bus that has been turned into a mobile training and cyber center. It was built

locally. It contains 10 workstations inside, all of which are networked and connected to the internet.

Printers, photocopiers, and a variety of multimedia equipment are also available at the MIU. Internet
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access is offered via VSAT, which is given via a 1.2m dish put on the bus's roof. It also has a small
electric generator to maintain a consistent power source*. The MIU brings the internet to numerous
locations, communities, and secondary schools. They went on to say that because the number of these
vehicles is so tiny, most rural schools have yet to benefit from the scheme. The availability, skill, and
attitude of instructors regarding the use of new technologies in teaching and learning are 1\%&1‘[

factors in the successful integration of information communication technology intoxh% system.

Most secondary schools have insufficient or no information communication tech tools to meet

the ever-increasing population of students in the schools, according to r A@qnﬁ if they are present,

they are essentially out-of-bounds to the pupils. In a study conduc%(m_ga an during the researcher

teaching practice exercise, it was also discovered that the majeri e schools studied did not have

computers and so were not linked to the internet. Th@ mputers, he added, do not use them

for teaching but rather for administrative purposess

The revolution in information and communi@echnology has dramatically improved the process
of learning and knowledge acquisiti % also reshaping the world in unanticipated ways'®. This
has aided the paradigm shift fronN' nal instructional materials or pedagogical methods to more
current, digitally driven Q&é and learning methods. Information and communication technology

has totally transfo@
n

e world, and it has had a positive impact on teaching and learning®. The

people access, process, retrieve, and transmit information inside
businesses a u
applicati rmation and communication technology facilities in teaching entails using them to
ga cess, analyze, manage, store, and retrieve information or data that could be used to improve,
sti te, or encourage teaching and learning. As a result, incorporating ICT into the teaching of
social studies themes allows for greater flexibility in meeting the diverse learning requirements and
skills of students. The use of information and communication technology in the classroom has the

potential to pay off in the following ways: Learners have direct access to a larger library of materials.

19



Provide information in innovative and relevant ways to help students better grasp, integrate, and apply
it. The use of information and communication technologies in the classroom motivates and stimulates
learning. It improves learning for students with specific needs. Encourage students to experiment with
new ideas and take risks. Teachers are encouraged to rethink how they teach and how pupils learn as a

NS

result of information and communication technologies. To name a few, the use of in@

communication technology sharpens learners' attention and provides opportunities % e group

and individual work?.

Information and communication technology (ICT) facilities do not e t@i}mlate the teaching
process on their own; they must be controlled, and this is depen % instructors' competence to
use the available and accessible ICT facilities. It was oped that in the developing world,
understanding of the use of information and commur% hnology in the classroom is growing

to the point where just speaking words in the cl &to impart ideas, skills, and attitudes to educate

learners is quickly going away'!. Many cou@roughout the world have used various methods to

incorporate Information and Comm ' Technologies (ICTs) into schools. In order to achieve
many objectives and improve t@;

teacher training in vario jeot areas as a discipline involves various methods of approach and

operations, and infc mmunication technology integration in schools is required. Information
Qn t

and communj

of lessons in all subject areas, as well as social studies,

nology is more pervasive in our daily lives, including work, business,

educati g, recreation, and health!®. Despite the enormous usefulness of Information and
co %ation technology utilization in the teaching process; it is obvious that most teachers in our
secOndary schools today lack the adequate knowledge on the use of the facilities. Aside from teachers
having the necessary skills, most secondary schools' information and communication technology

facilities are inadequate, inaccessible, and lacking in support materials and personnel. Though there

are numerous advantages to employing information and communication technology in the classroom,
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its successful implementation is primarily contingent on the instructors' ability to use the existing
information and communication technology facilities in the classroom. The ability of teachers to
properly employ information communication technology to enhance their teaching pedagogy
determines the effectiveness of instructional delivery. Depending on the situation, various infm%tiin

communication technology capabilities can be employed for teaching. Non—interactiv% ion

communication technology, interactive information communication technology\n% ltimedia

information communication technology facilities are all commonly used/employ aching in the
field under investigation. The use of information and communicatio @@gy in education has
become one of the most important aspects of the twenty-first centw mic change. The internet
has completely transformed how information is shared. Th\§ of information communication

technology has risen enormously in the world's most i®
an

aspect of the higher education sector. The teac iftly and easily create and edit resources

d nations, touching practically every

using information communication technolog@ ides access to a large range of data in a variety

of formats. ‘ Q
1.2 Statement of the Problem \</</

The outbreak of corongwh§ in the year 2020 which led to lockdown in Nigeria obviously disrupted a
lot of governme ta&)ga , religious and educational activities including teaching-learning activities,
Oyo Stat x From observations and research reports in literature, it was observed by
rese % teacher’s work performance plays a critical role in the functioning of education
d that when school teachers are not digitally inclined, it has effect on how the secondary
school teachers will carry out their duties in ensuring a smooth run of the educational system thereby
having a meaningful result in the teachers’ work performance'®!>. The central roles teacher’s play in

determining academic outcomes of student’s, interpreting the curriculum, carrying out school
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principals’ directives to achieve stated goals and objectives is indeed crucial. There seems to be issues
with teachers’ work performance especially teaching tasks performance and the academic job
description interpretation. Instructional strategies including use of Information and Communication
Technology tools and proficiently with Digital skills and knowledge effective greatly in the present-
day work performance of teachers, taking cognizance of the post covid-19 era and '®.
However, about three months after the total lockdown, private secondary schools’\te started

online teaching-learning activities while public secondary schools’ teachers o aged in radio

teaching in Oyo State. This implies that public secondary schools in@ tropolis could not
1S

integrate technology or virtual learning to rescue the situatizgﬁ@

technology for teaching-learning activities could be due to \ ctors such as secondary school

teachers not digitally inclined, cost, network issue®
erfo

inadequate power supply and so on. Teachers w

thability to make use of

nsufficient infrastructural facilities,

ance, with some other variables has been

documented by researchers'®. However, onl®v rks have been done in respect of digital teacher,

teachers ICT use vis a vis teacher wo k%(mance. Considering aforementioned, hence, the need to
X

investigate the influence of digita er, ICT use on work performance in the Covid-19 era in

Ibadan metropolis. \ .
1.3 Aim and Obje@fhe Study

The pustudy is to look into the impact of digital teacher, Information communication

techﬁ tilization on work performance during in the COVID-19 era in Ibadan metropolis. The

1. identify the level of secondary school teachers’ work performance in the COVID-19 era in

are to.

Ibadan metropolis.
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ii.  identify the most used platform to teach secondary school students during COVID-19 era
(during lockdown and after lockdown) in Ibadan metropolis?

iii.  identify the most used device to teach secondary school students during COVID-19 era
(during lockdown and after lockdown) in Ibadan metropolis?

iv.  ascertain combined influence of digital teacher and ICT use on work per %\%E‘\of
secondary school teachers during COVID-19 in Ibadan Metropolis é/

v. examine relative influence of digital teacher and ICT use on work ance during

COVID-19 era in Ibadan Metropolis

1.4 Research Questions (&
N

The study aims to investigate how digital teacher, se

work performance in the COVID-19 era in Ibadgme is. In light of the above, the following

questions were formulated: (\&

1. What is the level of second %01 teachers’ work performance (Creativity, attitude to

teaching, and problem—so%a ility) in the COVID-19 era in Ibadan metropolis?

2. What is the mos platform to teach during COVID-19 era (during lockdown, after

lockdown) i(I etropolis?

3. What i€\the t used devices to teach during COVID-19 era (during lockdown, after
1 in Ibadan metropolis?

Q what extent is public secondary school teachers digitalized?

1.5 ;ypotheses

The following hypotheses are formulated
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Hol: There will be no significant combined influence of digital teacher and information
communication technology (ICT) use on work performance of secondary school teachers during

COVID-19 era in Ibadan Metropolis

Ho2: There will be no significant relative influence of digital teacher and information comm@'&n

technology (ICT) utilization on work performance of secondary school teachers durian%-

Ibadan Metropolis %\
1.6 Significance of the Study ’\\ \
The goal of this study is to look at digital teacher, secondary %i)h}c ers' ICT use, and work

performance in the COVID-19 era in the Ibadan metropoli @a gathered from this project is

91n

useful and would help to reveal how digital teacher % ary school teachers' ICT use affects
dan.

their work performance in the COVID-19 era Qﬂ

whether digital teacher has any impact r&: dary school teachers' ICT usage and work

he purpose of this study is to determine

performance during the COVID-19 e %Ibadan metropolis, as well as to achieve a balance in the

educational system in accordanv%
0

this work is pertinent and along a way in unveiling the influence of digital teacher on the work

igeria's national education policy. Information gathered from

hool teachers' work performance and use of technology. Therefore, this

performance of sec % ool teachers. This research would also look into the impact of digital
teacher on se Sqt

research 1d be published and made available for people to gain access to and also the digital
tranti n of educational sector will bring about change in the curriculum by the curriculum
plahpgrs and bring about development which includes the use of advanced technology and computer

application programms in the nation’s educational curriculum.

Finally, it would include the use of sophisticated technology by secondary school instructors, which

would serve to improve teachers' work performance by utilizing a variety of applications for effective
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teaching and learning, as well as the achievement of educational objectives. This study would also
provide an insight into the impact of digital teacher on the work performance of secondary school
teachers.

1.7 Scope of the Study

The study's scope will be examined in terms of both geographical and content sco ®s of

geography, the study will concentrate on public secondary schools and teachers \ adan city.
The variables that make up digital teacher that were investigated upon inclu ;&al Professional
development, and learning culture. Teacher Information and communi \'&q‘gchn}logy variables that
were investigated upon include; use of information and cow@ technology in teaching-
learning and digital content provision, constructs, as w %.\b—indicators. Variables for work
performance that were also looked into include; crea&% titude to teaching and problem solving.

Ibadan, the capital of Oyo State, is one of Nig?&%;t populous cities. With a population of almost

three million people, there are hundreds of thQusartds of schoolchildren. Nine hundred and sixty-nine

(969) public secondary schools ak Ssgen (57) private secondary schools, including seven (7)

science schools, are now operati study's context will be limited to factors that contribute to

digital teacher, such as d@@sburces, digital learning culture, and qualified personnel. This study

also focuses on secpn chool teachers’ ICT usage and work performance during COVID-19 era,

using some Q&{secondary schools (public) in Ibadan metropolis.
8 ]@%of the Study

[y

Th lowing limitations were encountered throughout the study: Because people have a bad attitude
toward completing out questionnaires, the researcher had difficulty getting teachers' attention to

complete it. The difficulties in finding the schools presented themselves to the researcher.
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1.9 Operational Definition of Terms
Digital: As used in this study, is the use of technology during teaching and learning.

Digital Teacher: This implies the secondary school teachers and to be measured in r@ieir
\

practical professional development, level of technology, and learning culture.

Teacher: As used in this study, is an individual who is professionally an lly qualified to
teach in private and public secondary schools in Ibadan metropolis of X%{e.
Secondary School: Is an educational institution where the $&c ge of the three schooling

periods, known as secondary education and usually comp% o a specified age takes place.
r

Secondary School Teacher: A secondary school teac meone who impact knowledge into the

life of a learner at the secondary school level ir@ etropolis.

ICT: Information communication tecy n this study means devices and platforms used in

cahing \<§\

ICT Use: This is the use nalogy for the teaching-learning activities to bring about changes and

development in ach stated educational goals of an institution (Use of ICT in Teaching-

learning and diSital coiffent provision).
Work: A%ity involving the physical efforts done in order to achieve a purpose or result.

l%mance: This is the aspiration of secondary school teachers from the secondary school teacher

in a school.

Work Performance: Is how well an individual performs a job, role and task in achieving the stated

educational objectives.
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Teachers’ Work Performance: As used in this study, teachers’ work performance is the level of
enthusiasm a secondary school teacher has towards tasks assigned to him or her in the school

(creativity, attitude to teaching and problem solving).

School Location: School location in this study refers to where public secondary schools v@n

chosen from in Ibadan metropolis. (&
. Urban Cities: These are settlement with a high population density and i\@g;ure.

. Semi-Urban Cities: These are settlement with little infrastructu\ﬁ‘ t}}e environment and

with an average population. <& )
Location: As used in this study, location refers to the g@ distribution of secondary schools

in Ibadan metropolis. %
Covid-19: This means during lockdown an@kdown.

&
QJ@\\ :
&

QQ
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Chapter Two
Literature Review
This chapter shall be discussed under the following sub-headings

2.1 Conceptual Review

2.1.1 Information Communication Technology %\Z
2.1.2 Information Communication Technology use \é(/

2.1.3 Teacher

2.1.4 Digital Teacher

2.1.5 Work Performance @
2.1.6 Teacher Work Performance &(/

2.1.7 Secondary School Teacher §
2.2 Theoretical Framework §

2.2.1 The Unified Theory of Acceptance an Q\ echnology

2.2.2 System Theory Q
2.2.3 Complexity teacher Theor@?

2.3 Review of Empirical lies

elogy and the Impact of Covid-19

eacher Roles and Technology Capabilities and Work performance during

Covid-19 Pa

2.3.2 Principal%l 3

2.3.a er, Information and Communication Technology Utilization and Work Performance

& Covid-19

2.3.4 Digital Teacher and Communication Styles on Secondary School Teachers Work Performance

in Nigeria
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2.3.5 Resilience, Reorientation, Renovation and Scholl Teacher during the Early Months of the
Covid-19 Pandemic
2.3.6 Digital Teacher Skills and Digital Collaboration and Teachers Work Performance

2.3.7 Information and Communication Technology and Teachers Work Performance during Cqvid-19

Pandemic ®
1C

2.3.8 Digital Teacher and Teachers Technology Integration during the Covid-l9§

2.3.9 Information and Communication Technology Tools and Teachers’ V)’i&erfo ance

\
2.3.10 Principals’ Digital Teacher and Teachers’ Digital Teaching @\
2.4 Conceptual Framework \§</

ovid-19 Pandemic
2.5 Summary of Reviewed Literature @
2.1 Conceptual Review < \&

2.1.1 Information and Communicati

of ICT, information and communications technology (ICT)

According to the International F%i
is an extension of infow@teqhnology (IT) that emphasizes the role of unified communications
80

and the integration
»

well as neces

munications (telephone lines and wireless signals) and computers, as
rise software, storage, and audiovisual that allows users to access, store,

transmit d, and manipulate information.!.

Iefers to the integration of computer networks, telephone networks, and video and audio
e

netwerks via a single cabling or link system. Combining the telephone and computer networks into a
single unified cabling, signal delivery, and management system has considerable budgetary benefits.

Any communication device, such as a radio, television, mobile phone, satellite system, computer and

31



network hardware, etc., as well as the different services and devices that go along with them, such

video conferencing and distance learning, are included under the broad term "ICT"2.

ICT is a broad subject with ever-evolving ideas. Any product that saves, obtains, manipulates, or
transmits data is subject to this rule. Information and communications technology (ICT), accorging to
the International Federation of ICT, is an extensional name for information techno % hat
highlights the importance of unified communications and the integration of teleco, (gf)ne lines

ﬁware, storage,

and wireless signals) and computers, as well as the essential enterprise soft&‘

and audiovisual that allows users to access, save, transmit, understa &{a e} information’. The

philosopher Piyush Mathur identified theoretical differences b@ erpersonal-communication

technologies and mass-communication technologies, and h\ ramework for the Information
Age is one of many models for describing and managi etencies for ICT professionals in the
twenty-first century*. Q

Nigeria, like other developing countries, is §till yjh the early phases of integrating information and

communication technology (ICT) int %ching and learning process. There are several elements
{;&«

impacting the use of ICT to makﬁV

fact that it is constrained%e ral constraints. Information and communication technology (ICT) is

ing and learning successful in Nigerian schools, despite the

an electronic way @ng, processing, storing, and transferring data. Because it allows teachers

and studentQ erate, store, manipulate, and retrieve information; encourages independent and

active le&

S continue learning outside of school hours; plans and prepares lessons and design materials,

d self-responsibility for learning, such as distance learning; motivates teachers and

suchMas course content delivery; and facilitates sharing. This adaptable tool may not only engage
students in instructional activities to improve their learning, but it can also assist them in solving
complex issues to improve their cognitive skills5. According to one academic, information

communication technology (ICT) is a technological tool that is used to communicate in order to create,
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manage, and disseminate information. Computers, the internet, telephones, television, radios, and
audio-visual equipment are all included in a broad definition of ICTs, according to the definition. She
goes on to say that information and communication technology (ICT) refers to any device or
application that is used to access, manage, integrate, assess, produce, and convey informatign and

knowledge. This definition of services and applications for communication and ion

7

processing functions linked with these devices includes digital technologies. In gxn% e goals

may be identified for the use of ICT in education®.

The use of ICT as a study object; this refers to students learning abo t\@r}er to use it in their
S a

daily lives. (i1) The use of information and communication tech a discipline or profession;

refers to the development of ICT skills for professional \&t al objectives. (iii) The use of

information and communication technology (ICT) as @and learning tool®.
Teachers are, without a doubt, at the heart of, @@m change, and they have complete authority

over the teaching and learning process. As a\gesult, they must be able to prepare young people for a

society where the ability to obtain,a ze information through ICT is critical. Several studies
koﬁa

claim that incorporating new te(}w

to function in the inform awe.“Traditional educational environments, it has been suggested, do not

es into the classroom is critical for pupils to understand how

appear to be suite@cating learners to operate or be productive in today's businesses®. The

argument gﬁ\to say that organizations who do not incorporate new technologies into their

institutio%

S aper backed up this claim, stating that "by imparting ICT skills in educational institutions,

properly claim to be preparing students for life in the twenty-first century. Another

studefits are equipped to meet future advances based on right comprehension"”.

Initially, information and communication technology (ICT) was used to improve the efficiency of the
educational process. Furthermore, it has been demonstrated that the use of ICT in education can aid

memory retention, motivation, and overall comprehension®. Role playing, group problem-solving
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activities, and articulated projects are all examples of how ICT may be utilized to foster collaborative
learning. Individuals can form rich networks of contacts and relationships thanks to ICT. According
to some authors, technology has the potential to alter how students learn and academics educate’.
However, despite all of the positives, the success of ICT requires further research, particularly in poor
nations like Nigeria, where a number of obstacles still work against its usage. ICT @l
communication technologies, such as the internet, wireless networks, cell p @puters,
software, middleware, videoconferencing, social networking, and other me lications and

services, that allow users to access, retrieve, store, transmit, and mani te fosmation in a digital

form. ICTs also refer to the integration of media technologie

networks with computer networks via a unified cabl%‘c@ding signal distribution and
management) or link system. However, because the c®1 thods, and technologies involved in
1§, \ther

ICT are constantly growing on an almost daily b no commonly accepted definition of ICT.

i0-visual and telephone

The IEEE Computer Society, for example, aNl aced the Skills Framework for the Information
Age to define professional skill lev lts ICT professional education products (SFIA). In the
agricultural and associated ind t@e\usefulness of ICT solutions as a method of bridging the
digital gap and as a pot ol for economic and social growth around the world should not be
ignored. Improving % ccess to ICT services will significantly increase the transmission of
global open da#é\ for ulture and nutrition, allowing for the creation of practical solutions to food

security, n &) and sustainable agriculture challenges.

T e already been "a variety of types of innovations taking place in the agriculture sector,
including commodity and stock market price information and analysis, meteorological data collection,
advisory services to farmers for agricultural extension, early warning systems for disaster prevention
and control, financial services, agricultural product traceability, agricultural statistical data gathering,

and so on," thanks to ICTs. (Information and communication technologies for agriculture's long-term
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viability)!?, There is evidence that ICT must be thoroughly integrated into the pedagogy in order to be
effective in education. In particular, when teaching reading and numeracy, combining ICT with
Writing to Learn yields greater results than either traditional techniques or ICT alone'!. UNESCO, the
United Nations Educational, Scientific, and Cultural Organization, has made incorporating ICT into
education a priority in its efforts to provide equity and access to education. The followi ote
from a UNESCO publication on educational ICT that describes the organization's s&ffort.

ICT can help with universal access to education, educational equity, t elive%of high-quality
\

h%&education management,

ESCO uses a holistic and

learning and instruction, teacher professional development, and more

governance, and administration. In order to promote ICT in %!fa{/

complete strategy. Among the key concerns they can so \ ccess, inclusiveness, and quality.

Through the collaboration of three of the Organizatjorg sd¢ters, the Intersectoral Platform for ICT in
N

Education focuses on these issues: Education, &

the ability of computers to improve and reforwmg tgaching and learning practices, poor implementation

and Communication & Information?®. Despite

is a widespread problem that is bgyo each of increased funding and technological advances,
with little evidence that teacx&ﬂ d Mtors are properly integrating ICT into daily learning. Intrinsic

hurdles, such as a beli re traditional teaching approaches and individual attitudes about

computers in educa@well as the instructors' own comfort with computers and ability to utilize

them all, all %te to various levels of success in integrating ICT into the classroom. The advent

of info@and communication technology (ICT) is one of the wonderful blessings of modern

e &@ d technology, and it has ushered in significant advances in library and information science.

The tise of information and communication technology (ICT) in library and information work has
transformed the classic library notion from a "storehouse of books to an intellectual information hub,"

implying the concept of an electronic library. It has ushered in a new era of library communication,

allowing for global access to information despite geographical barriers.
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ICT is being increasingly used in library and information services for acquisition, processing, and
dissemination of information. Libraries have been using ICT based services to satisfy the diverse
information needs of the users. The use of ICT has become increasingly important in special libraries
as it is switching over to ICT based resources and services at an accelerated pace. The use of
computers for library operation avoids respectively jobs and saves a considerable am \o&' e,
resources and labor. It also improves the efficiency of technical processing and in ionlervices.
Because of its most defining aspects of a drastic decrease in cost, size, an dous rise in

processing speed, storage, and communication capabilities, the im of\NJQT is massive and

worldwide in its extent, pervasiveness, and utility!®. ICT has@gy

cant impact on human

civilization's progress and development. Computer progra ses, communication networks,
analysis and design methods, programming languages, } telligence, and knowledge bases are
just a few of the technologies utilized in ICT. IC lottg had an impact on practically every aspect

of human activity. In the mid-1980s, the tﬁ\;q rmation and communication technology" (ICT)
was coined to describe "all kinds of e e systems used for broadcasting telecommunications and

mediated communications," with e es including personal computers, video games, cell phones,

the internet, electronic p nt systems, and computer software, among others'>. Computer and

communication tec ke up ICT. Computer technology aids in the storage and processing of
digital data, w@

ICT als a wide range of technology applications used in the information processing and

nication technology aids in the transfer and dissemination of digital data.

trts%on process. The acronym ICT stands for "information, communication, and technology."

Kndwledge is defined as information, and technology is defined as the use of computers and
communication. "The integration of computing, networking, and information processing technologies
and their applications" is how ICT is defined. As a result, ICT refers to a combination of computer

applications and communication technology used to gather, process, store, and disseminate data'®,
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Information Communication Technology (ICT) is a broad word that refers to the technologies that are
used to gather, store, edit, and communicate data in a variety of formats. ICT refers to the use of
computer-based technology and the Internet to provide information and communication services to a
diverse group of people. ICT refers to hardware and software that enable society to create, gather,
consolidate, and communicate data in a multimedia manner for a variety of reasons @ ,

cellular phones, computers and networks, hardware and software, satellite s s%%d other

communication devices and applications are included in the term ICT, as are ifferent services

and applications associated with them. ICT is playing a vital ro\“A\ ‘eurrent and future
1

development of society and nation. ICT has impacted every aspe@ cluding the library. ICT
&&&s

refers to a wide range of technological tools and resources ed to communicate as well as

create, disseminate, store, and manage informatio % (information and communication

technologies) are frequently linked with tl&m% vanced and expensive computer-based

technologies. Information and communica@:
applications, and services that are uge@oduce, store, process, disseminate, and exchange data.

unication Technology," which refers to a wide range of

ologies (ICTs) are a diverse range of items,

ICT stands for "Information amnd

technological devices and kﬁat are used to communicate. They utilize it to create, distribute,

gather, and admi ' ta. "The use of manmade tools for the collection, generation,
(o

communicationfigec , re-management, and exploitation of information" is defined as "the use of

Qor the collection, generation, communication, recording, re-management, and
expln f information'®. It encompasses any applications and commodities that transfer, record,
w%ore, alter, or broadcast information." ICT is a tool that has altered many parts of our lives.
Computer hardware, software, telecommunication technologies, projection devices, Local Area
Network (LAN), Wide Area Network (WAN), digital cameras, Compact Disks (CDs), Digital Video

Disks (DVDs), cell phones, satellites, and fiber optics are all examples of information and
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communication technology. Digital Technologies is a broad term that encompasses a variety of

technologies. It is a system that combines two or more technologies'®.

The convergence of electronics, computing, and telecommunications is known as information and
communication technology (ICT). It has ushered in a tidal wave of technological innovatiomwn the
gathering, storing, processing, transmission, and presentation of data that has not only tr, @e
information technology sector into a highly dynamic and expanding field of act @‘ﬂng new
markets and generating new investment, income, and jobs but has also proyide r sectors with
more rapid and efficient mechanisms for responding to shifts in de a e}ns and changes in
interconnectedness. In schools, ICT is being used to transform t @mmg, and administration
processes. Information and communication technology (IC s a considerably broader scope,
embracing practically every type of organization. M u%s retailers, banks, and publishers, as
well as research enterprises, medical institutio, ,\&enforcement agencies, government agencies,
and libraries, all rely on ICT workers to cofduct\heir everyday operations. Managing a network of
computers, creating original web pa %ﬂucing digital videos, designing computer systems as a

consultant, selling products ont t, 3-D artwork, administering a company's database, coding

software, providing tec support managing projects and budgets, and writing technical

documentation are @tl ns that 20 dictionaries agree on.

Information mmumcatlon Technology (ICT) is a term that refers to a mix of the two?*!
Informa(% ology is the study and application of electronic equipment, particularly computers,
rage of data. The process of sending, receiving, and exchanging information through
netwdérk systems using IT and CT is known as communication technology. Without any boundaries,
any information can be transferred from anywhere and at any time. This data interchange is made
possible through a local area network (LAN), which can be expanded and connected to other

networks around the world. ICT is a broad phrase that refers to a variety of activities and technologies
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involving the use of computers and communications!. ICT stands for "Information Communication
Technology," and it is the outcome of the technological convergence of formerly separate
technologies such as computer technology, communication technology, information processing
technology, and publishing technology, among others®>. ICT is a scientific, technological, and

.

engineering discipline, as well as management strategies, for dealing with infom@

application, as well as its connection to social, economic, and cultural issues?. \b

The application of computers and other technologies to the acquisition, org@orage, retrieval,
at1 n\

and transmission of information is known as information and co i technology (ICT).
feJS

Information and communication technology, on the other ha to the use of electronic

equipment such as computers, telephones, the internet, a 6\ 11%¢" systems to store, retrieve, and

transmit data, text, images, and other types of i n. Information and communication

technology (ICT) is defined as the use of comp@ other technologies to acquire, organize, store,

retrieve, and transmit data*®. < \

Computers process and store data, telecommunication technology provides information

communication technologies tha\%

networks in other locatim\&{nmunication and Information Technology is divided into three parts:
O

the technology itse
t

technology f; es and serves as a vehicle for the information*. In general, information and

sers to access databases and connect them to other computer
ation that it assists in delivering, and the communication process that

commundgat chnology (ICT) can be defined as "the use and applications of computers,
te L@Jnications, and microelectronics in the acquisition, storage, retrieval, transport, and
broagdeast of information." Effectiveness, efficiency, and creativity are only a few of the features of
ICT. In a very short time, information and communication technology (ICT) has become one of the

fundamental building elements of modern society. Understanding and mastering basic ICT skills and
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ideas is now considered part of the core of education in many nations, alongside reading, writing, and
arithmetic2°.

The United Nations Educational, Scientific, and Cultural Organization (UNESCO) aspires to ensure
that all countries, developed and developing, have access to the greatest educational facilities peeded
to equip young people to participate fully in modern society and contribute to a know %\E‘&.
Because ICT is so important in today's schools, the United Nations Educationl\%gwm, and

Cultural Organization (UNESCO) has issued publications in this subject in the 1:%3 practical way

of assisting Member States: for example, Informatics for Secondary Ed@’khin the restrictions
¢

of available funds, all governments strive to offer the most com (13 ion for their population.

Because of the importance of information and communic «% ology in modern cultures, its

implementation in secondary schools will be high o \tical agenda. This book presents a
N\

practical and realistic approach to curriculum aclter development that may be implemented

quickly and at a low cost, based on available(e&c S.
Communication and Information in i sbasic form, technology can be defined as an electronic
medium for creating, storing, al%z

I1
facilitates communicatio§;i§very
interpretable. Cell Internet, wireless networks, computers, radios, televisions, satellites,

and base stati& ong the devices used?*. Information is created, stored, communicated,

eiving, and delivering data from one location to another. It

y making it more convenient, accessible, understandable, and

transmitted &n anaged using these resources. Information and Communication Technology (ICT)

is a m@‘c eld with many applications. It covers a wide range of topics related to communication
t%ogy and how it affects other areas of human activity. It is the most rapidly increasing academic
discipline and a sustainable source of income. It is the unification of telephone and computer
networking over a single cabling system that allows for easy data storage, modification, management,

and retrieval. Database management, computer programming, and software development are all topics
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covered. To name a few, web design, mobile app development, project management, security,
networking analysis, media equipment, computer engineering, computer studies, the internet, intranet,
internet protocol (IP), system software, application software, signal technology, and base station
management®*, Because of the growing proliferation of the Internet, convergence in [T and

AT
Communications Technology (ICT) in human development has received increasirx%'

telecommunications technologies, and increasing globalization, the role of Info 0 d
among
development practitioners, policymakers, government, and civil society in reo% s. ICTs have
clearly had an impact on teaching, learning, and research in the & dducationl5. When

considering the broad adoption and usage of ICT in modern count pattrcularly among the young,

the so-called digital generation, it is apparent that ICT Wi& impact on the entire learning

process today and in the future?. $
e

While ICTs in general, as well as the Internet rld Wide Web, have made life easier by

allowing for easy communication and acces to\({ ation from anywhere on the planet, in today's

society, technology is widely employ dctically all aspects of life, and as a result, the percentage
sg

of people who own a computer@ the internet is constantly increasing each year. The Internet

has had a profound imp sqcicty and the world at large. The retrieval of information on the

Internet is relatively, q@ available 24 hours a day, seven days a week. The worldwide system,
»

which can be aéges d used on a very personal level, offers us with a one-of-a-kind platform for
interaction at is changing the way we communicate. The Internet has evolved from a network
of n@ks o a medium of media, or Meta medium. It's a communication system that acts as a
&n for earlier forms of media such as telephony, print, and broadcasting. But it also allows us to
work on both sides of the traditional media spectrum. We may now send and receive live audio or

video streams, allowing us to have a television and a radio station on our desktop at the same time.

You may quickly and easily switch between sending email, listening to streaming audio, and
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broadcasting a video feed without leaving your computer once you've installed the necessary software
components®,

The Internet has evolved into a worldwide information resource that can be accessed at any time by
anyone from anywhere in the globe. It has effectively transformed the entire globe into a@ﬂ

information society. It has greatly increased scientific research community comm 1 nd

interaction, as well as provided them with access to a broad array of current infor\tim% a great

complement to the usual method of getting information. It allows for electr munication,

collaboration, and exchange of ideas among researchers all over the %ﬂh& Internet is a vast,

computer-linked network system that is used to access and tra@
S

business computer users throughout the world; it is a

ation by personal and
or communication, research,
entertainment, education, and business activities. T Internet can connect all internet
computers, allowing them to communicate with othef?3.

The term "Internet" comes from the phras ”ﬁt(n t Connection Network," which uses a standard

protocol to connect computers all OVQE %ﬂdﬁ. The unique characteristics of the Internet, such as
m

ation of its material, are thought to play a role in Internet

speed, accessibility, intensity, aﬂ\
addiction?. Interactivity, availability, and rich and up-to-date information were all mentioned as
the most valued I

accessibility, a&% ili

The dev: of more user-friendly interfaces allows people to obtain information more easily

a rtably. The internet is one of the most significant recent developments in the field of
infc

1

ibutes'®. In fact, the Internet's appeal has grown as a result of its

, and availability.

ation technology, and it has shown to be a valuable tool in the process of transforming the
globe into a global village. In recent years, internet use has grown in popularity in a variety of fields,
including education. It is a common truth that internet use has a significant impact on schooling. The

Internet is a relatively new route for scholarly resources, and it contains large amounts of data that
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differ greatly in terms of content, goal, intended audience, and reliability, among other things. As a
result, it's critical that the end-user is aware of the various types of information available on the
Internet and is well-versed in the criteria for evaluating information content'é. Online services,
specialized electronic networks, Webpages, E-mail, software, and worldwide information regources
\ in

in the

have all been brought to our homes and to education as a result of the phenomenal

telecommunications. The Internet provides a platform for millions of people to
development and dissemination of information. Many educators and po ers feel that
technology may be a catalyst for educational reform, and that using it 1 @irbom will change the
roles of teachers and students'®. Teachers will take on more of a %(1@ ole, assisting students in

all teachers who use technology in the classroom use it otential'®. Many classroom teachers

gaining access to material, processing it, and communicatinsﬂ&ﬂw have learned16. However, not

are unfamiliar with the issue of pedagogical effieigucy M the use of new information technologies

(including the Internet) in education. Unlik@\;\o ious and quantitatively beneficial successes in

increasing educational accessibility, iﬁc good influence of the environment intermediate on

teaching quality is less obvio@

unconventional media utify in education throughout the last 50 years (from radio and TV

ermore, according to some academics, examinations of
broadcasting to the j ave not indicated any significant special effect on the teaching process
;;Jironmentlg. This concept was based on the assumption that new approaches

for the given tyfig o

of designi %aching using new information technologies could help increase education quality,

but a eans of delivering instructional materials'®.
Son

ics have a number of options thanks to the Internet. It is a method of disseminating
information and a medium for collaborative engagement between people and their computers that is
not limited by geography?. Scholars' research productivity is aided by the usage of information

technology. Every person wants to learn more about himself or herself through the use of information
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technology and the events that occur on the Internet for the sake of education, awareness, amusement,
and, most importantly, social interaction with strangers. Except in dreams, reality and imagination
have competed for our attention more on the internet'’. The Internet can be used for a multitude of
applications in addition to email. On the Internet, one can listen to international researgch and
education radio stations, read national daily from other countries, communicate with fri &V\er

the world, and study books and other materials. On the Internet, there is a huge lis\: that can
1

be done. More information is available on the Internet than in the world's la raries'®. The

constructivist viewpoint emphasizes that technology should support @ﬁm and methods of

instruction. Internet applications allow you to apply and experienc% acities?®. Simultaneously,

the same technology can be utilized for a variety of educ\% 1vities, including teaching and

learning®®. E-mail communication is distinguished b% imal resource consumption, which
nd

includes low teaching expenses, required equip ta channel, and it is frequently used in the

educational process (especially in case of th< ‘é«(o ially distributed teaching staff)?!. Many scholars

emphasize that, in addition to its di c%ational purposes, the internet serves as a medium that
ta'b

regenerates epistolary culture, @ uting to the development of communication and writing

abilities?. \
Students can com %ﬁ

.
ith their peers and teachers via the internet, which would otherwise be
difficult due ir h&tic schedules®®. The lonely academic, who can grow isolated as a result of
increase ation or more mundane causes such as a lack of social or language skills, is a
c 0 whom e-mail offers some intriguing possibilities. " Web applications enable teachers to
contiyct education in a manner and using technologies that are an intrinsic part of the contemporary
generation of students' lives®. Different ways teachers use technology in instruction are described in
the research on technology and teachers. The Internet has had a significant and dramatic impact on

current educational practice!®. As a result, one of the key goals of this study is to look into the usage
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of the internet by secondary school teachers during Covid-19, including E-mail, preparing regular

class lectures, chatting, and other re-creational activities.

2.1.2 Information Communication Technology use

In this digital age, using ICT in the classroom is critical for students to learn and apply the U@
or a

21st century skills. The introduction of new technologies into our daily lives has @»

significant expansion in the usage of ICT in education in recent years. ICTs have creasingly

important in modern society, with a diverse range of applications in fadustties as diverse as

entertainment, administration, robotics, education, and all types of @Qes.\Because ICT is so

widely used in society, classrooms should not be any different, a(i% st guarantee that they take
C

full advantage of the benefits they may provide. Students %
N

taught how to utilize them mindfully and securely-!: orage in the cloud, digital whiteboards

ers, on the other hand, must be

and interactive tables, blogs and social netwo% ong the most commonly used technology in
ou

the classroom. Online assessments, such asg\) ds of exam questions, detailed student progress,

standardization of assessments, or @\ hment of workflows, are added to e-learning platforms

like Pedagoo??. x

It has been established t sihg ICT in the classroom enhances student motivation, causing them to
become more inte@d involved in the subjects they are studying®®. ICT enables the use of
innovative «a'ﬁnal resources and the renewal of learning methods, allowing students to
collabor ctively and simultaneously acquire technological knowledge?.

E re, ICTs are quite beneficial in the development of discernment. Some of the most
significant abilities that students learn thanks to the use of ICT include the ability to search for and
contrast diverse sources, as well as the ability to arrange information, to name a few?’. Computers
began to be utilized in classrooms in the early 1980s, and some researchers think that ICT will be a

significant aspect of education for the next generation’. Many means of boosting classroom teaching
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and learning are available with today's technology. New technologies, it was argued, offer the ability
to maintain instruction across the curriculum and provide opportunities for efficient student teacher
collaboration in ways that were not before possible'!. The use of ICT in education has the potential to
transform education. To communicate, generate, transfer, save, and manage information, schqgls use
a number of ICT tools. In some cases, ICT has become an integral part of the teac ing
interaction, as evidenced by strategies such as replacing chalkboards with n% digital
whiteboards, using students' own smartphones or other devices for learning duri tlme and the
"flipped classroom" model, in which students watch lectures on a co A&{ home and use class
time for more interactive exercises®.

When teachers are digitally inclined and trained to use ICT, \ oaches can lead to higher order

thinking skills, provide creative and individualiz %

understandings, and leave students better prep 1 with ongoing technological change in

s for students to express their

society and the workplace. Teachers need sp@ fessional development opportunities to improve
their ability to use ICT for formative 1&%@ evaluations, personalized instruction, accessing online

resources, and improving stude aglon and collaboration'>. This type of ICT training should not

only improve instructors' es a out ICT in the classroom in general, but it should also provide
specific instruction aching and learning in each discipline. Teachers who do not have this
support are m o employ ICT for skill-based applications, which limits student academic

. have various learning styles: ICT can provide a variety of possibilities for

and processing information, expressing learning, and making sense of concepts. ICT can
&hese children 'feel' the knowledge rather than merely reading and hearing it, as over 87 percent
of students learn better through visual and tactile modalities'®>. Mobile devices can also provide extra
support to students with special needs through programs ("apps") that include features like simplified

screens and instructions, consistent placement of menus and control features, graphics combined with
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text, audio feedback, the ability to set pace and level of difficulty, appropriate and unambiguous
feedback, and easy error correction'®. Students can use ICT to track and control their own progress,
think critically and creatively, solve simulated real-world problems, collaborate, make ethical

decisions, and take a global view of issues and ideas'.

It also enables remote students access to experienced professors and learning tools, as @zing

administrators and policymakers the data and expertise they need to work more e\f%

developed to the point that it is now an intrinsic part of the educational%.

ICT has
Educational

institutions in Australia, India, Finland, the United Kingdom, the Unitexe N\Sduth Korea, Nigeria,

and other nations are heavily relying on ICT curriculum and dev%(r@

and technology gaps. ICT's goal is to bridge the gap b n\parents, educators, and kids by

o bridge communication

encouraging practical, cooperative, and transparent com n methods?.

At this time, information and communication te ogy(ICT) have an impact on every element of
human existence. They have important res IM@] ies in the workplace, in business, in education,
and in entertainment. In addition, pa dividuals see ICTs as catalysts for change, including
changes in working circumsta eg% ation management and exchange, instructional methods,

learning methodologies, @c.research, and access to information communication technology-'°.

In this digital age, l@ n the classroom is critical for students to learn and apply the necessary
I

21st century skd

nhances teaching and learning, and it is critical for instructors to fulfill their

al environment designers. ICT enables a teacher to communicate his or her

"l%ng training programs in India are becoming more practical and appealing as the word
"information and communication technology" is used. ICTs, such as the internet and interactive
multimedia, are clearly a key emphasis for future education and must be successfully integrated into

formal teaching and learning, particularly in a teacher education institution. With the help of various
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technologies incorporated in it, ICT aids in keeping up with the current advances. WWW stands for
World Wide Web, which is one of the Internet's most essential and extensively used services (along
with IRC and e-mail, among others). Its popularity has skyrocketed simply because it's so simple to

incorporate colorful and rich information. "A web is a collection of linked documents maintaingd on a

computer site or website"?!. ®

The employment of such technologies in teaching training programs will effech improve the
quality of instruction. To address the need of today's teachers who wis learn*how to use ICT
effectively in their teaching, a well-designed teacher training pro am\'Q quired. It is therefore
critical for teacher educators and policymakers to com e factors influencing the

effectiveness and cost-effectiveness of various approaches use in teacher education, so that

appropriate training strategies can be explored @ h changes feasible for all. So, if the
us

institute of conducting teaching training proiwé\

teaching learning process will be much @ nd easier to understand for all types of students in

our country'?. (8\

Furthermore, ICT deliverg<tad@red training courses, assists teachers in overcoming isolation, connects

ICT in their teaching training programs, our

individual teachers@ r teaching community on a constant basis, and promotes teacher to

teacher commufication? In traditional learning, ICT plays a significant role?’. ICT can be used to
supple onal topic teaching by providing teaching materials or delivering lectures and
clas%ili ing multimedia presentations. Many ICT in education initiatives focus on teaching
&s and teachers’ fundamental IT skills, such as how to use word processors, create spreadsheets,
and respond to emails. As several developing countries integrate ICTs into their wider economic
activities, these abilities are critical for individuals to access opportunities in both work and further

education. However, focusing solely on delivering these basic IT skills or improving existing teaching
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falls short of realizing ICTs' transformative potential in moving education away from teacher-centered
lecture-based instruction and toward student-centered interactive learning. ICT has the potential to
shift education away from lecture-based instruction and toward student-centered, interactive learning
environments*’, In a variety of ways, technology has the potential to alter education and the
connection between students and teachers. ICT can be utilized to help individuals acqui a% ge
through the internet or other multimedia resources by putting students at the center. I%ion and
peer support are enhanced by creating presentations together. Individuals can o%x problems by
developing and adopting their own learning approach. The use of mul '@ N interactive ICT to
teach material and subjects has also been shown to keep students %c@ d attentive for extended
periods of time. ICT can also open up a lot of possib'ﬁ&gv reversing the teacher-student

relationship. Peer tutoring and reciprocal mentorshi% students become teachers, boosting

self-esteem, motivation, and student involvemer&&

Teachers must be encouraged to use sughatactigcsdand not be embarrassed to teach young students or
0

fear that they would 'lose contr classrooms. These potential advantages are especially

relevant in poor countries, v& s and instructors frequently lack resources and must deal with
enormous class numer‘Qho
uncommon24. Uno%) g the present levels of technical and training assistance supplied to

teachers, as aS\the degree and types of help required, is critical to achieving this shift. Learning

L)
gh the potential is great, such instructional incorporation of ICT is

O

how to u ating systems, word processors, and spreadsheets will complement current classroom

Y

i 7. While basic ICT knowledge and abilities are an important beginning step for both
instructors and students, success will be restricted unless teachers receive additional training and
assistance to integrate ICT in ways that improve their teaching methods. To accomplish this, teachers
must get specialized training that aims to introduce them to the various ways in which ICT might be

utilized to improve education in the manner mentioned. Information and communication technology
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(ICT) has become an integrated and fundamental part of modern life, and its rapid evolution is
altering how work and learning are carried out and organized. Digital technology is also significant in
schools, and thus in the working days of teachers. ICT is used by teachers to make the teaching and

learning process easier and more entertaining.

A professional teacher uses a variety of skills and approaches to deliver effective i

result, knowledge of ICT and Science & Technology was necessary for the grogt
of teacher skills and competences. Education in modern science and tec gical societies requires
\

teachers to have a greater understanding of ICT and the ability to us( 1t\\ teaching and learning

process22. Knowledge of ICT is also necessary for pre-sewic@%&uring their training program,
because this integrated technological knowledge allo%{ ntial teacher to gain a greater

be implemented in the future for the

understanding of the world of technology and hx
benefit of students. Now-a-days ICTs are githi hoels and classrooms a new look by introducing

new curriculum focused on real-world Qlf d projects, providing learning tools, and providing
teachers and students with mor(f{?g and opportunities for feedback. ICT also facilitates

collaboration between teach rsw

L)
(CCE) encourages s‘[ug0 ndMeachers to employ more technology in order to make teaching and

learning more %‘n <i1n

unable to @ his or her classroom, and it will not be considered complete?*. The typical

classroo ing transformed into a two-way communication environment. Teachers and students

ts, and parents. Continuous and Comprehensive Evaluation

ur future generations. Without sufficient ICT expertise, a teacher will be

art in classroom discussions. Education nowadays is centered on the child. As a result, the
teacher should be prepared to deal with various forms of technology in order to use them in the
classroom to make teaching and learning more engaging. Technology becomes the right medium for
implementing specific student-centric techniques such as project-based learning, which puts students

in the role of active research. ICT has enabled better and faster communication, as well as more
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effective and relevant presentation of ideas. It is an effective instrument for gathering knowledge; as a
result, students are encouraged to seek information from a variety of sources, and they are now better

informed than they were previously.

As a result, information and communication technology (ICT) is critical for making tea '%d

learning more engaging. The term "information and communication technology'g' 6% can be

W

was also stated

interpreted in a variety of ways. ICT, according to a scholar, is a group of activjti cilitate the

processing, transmission, and display of information through electronic
that information and communication technology (ICT) is a techniq }P«{ dividuals use to share,
disseminate, and gather information as well as converse via co d computer networks?*. ICT
is defined as a diverse group of items, applications, a ices used for producing, distributing,

processing, and transforming information, su@é ommunications, television and radio

rvices, and electronic media. Information

broadcasting, hardware and software, comgu

Communication Information is defined a& of related technologies that are defined by their
functional use in information acc @nmunicaﬁon, with the internet serving as one example.
Information and communication t%ogy (ICT) are computer-based tools that employees utilize to
work with an organizati %b:r.nation and communication processing demands. Its scope includes
computer hardwar@re, the network, and other digital devices such as video, audio, and
cameras tha@ rm data (text, sound, and motion, among other things). Communication and
Inforrnatk%aching and learning of ICT related skills for enhancing the presentation of classroom
hing/learning respective tasks, teaching/learning intellectual, thinking, and problem-solving
skills, stimulating creativity and imagination, for research by teachers and students, and as a
communication tool by teachers and students are all examples of technology as tools in the school

environment. ICTs have had an impact on education, which has surely altered teaching and research?,

ICT's benefits in boosting educational quality have been established by a large body of research?*. As
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a result, developed countries such as the United Kingdom and the United States of America have
incorporated ICT into their educational systems?*.There have been some advancements in the
Nigerian education sector that show some level of ICT use in Nigerian secondary schools!®. They

ascribed the introduction of computer education in secondary schools to a policy adopted by the

Nigerian government in 1988. <&Z

The Federal Government of Nigeria recognized the importance of ICTs in th @/orld in its

National Policy on Education of 2004 and has integrated ICTs into erlan ducatlon10 The
document specifies that the government will provide basic 1nfrastru tralnlng at the primary
school level in order to achieve this goal. Computer educat10 ocatlonal elective in junior

secondary school and a vocational choice in senior % school. The Federal Ministry of

Education launched SchoolNet, an ICT-driven pro ra ed at equipping all Nigerian schools

with computers and communication tools. 10 1ded fully operational computer laboratories

with 21 personal computers, VSAT inte , and hands-on training in 24 secondary schools in

Kaduna, Lagos, Enugu, Kwara d the Federal Capital Territory Abuja as part of the
SchoolNet initiative. Over nts and 2,412 teachers were instructed on how to use ICT
tools in total?s. The Ni Fe eral Government established a Mobile Internet Unit (MIU), which is

run by the N1ger1arQ) | Information Technology Development Agency, to provide suitable ICT
facilities to % ry schools (NITDA)!?. The MIU is a bus that has been turned into a mobile
training a ber center. It was built locally. It contains 10 workstations inside, all of which are

@ and connected to the internet. Printers, photocopiers, and a variety of multimedia
equipment are also available at the MIU. Internet access is offered via VSAT, which is given via a
1.2m dish put on the bus's roof. It also has a small electric generator to maintain a consistent power
source. The MIU brings the internet to numerous locations, communities, and secondary schools '°

They went on to say that because the number of these vehicles is so tiny, most rural schools have yet
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to benefit from the scheme. The availability, skill, and attitude of instructors regarding the use of
contemporary technology in teaching and learning are all important factors in the successful
integration of ICT in the school system. Most secondary schools have insufficient or no ICT tools to
cope for the ever-increasing population of pupils in the schools, according to research, and if they are
accessible, they are essentially out-of-bounds to the students'®. In Ibadan research @Eo

discovered that the majority of the schools studied did not have computers, and so \r\mésWnked to

the internet. It was also mentioned that those who have computers only utilize th dministrative
purposes, rather than for teaching!”. Another study found that instructo &I&TS is hampered by

the lack of certain ICT components in schools. Secondary school t@rs imed that a lack of basic

search skills and access points in the classrooms was preven\n&&rom using the internet'®.
2.1.3 Teacher Q

Teacher is the process through which a=per ersuades others to achieve a goal and steers the

organization in a more unified andgo irection. Teachers use their teacher traits, such as beliefs,

values, ethics, character, k&l d abilities, to carry out this process. Teachers are cultivated
e

rather than born. One @o

so. Self-study, edu% aining, and experience are all part of the process of becoming a good

teacher. Thi rta] will assist you in the process. Teacher is distinct in that it motivates followers to

an excellent teacher if they have the drive and the willpower to do

accompli y goals rather than simply commanding them16. Teacher is the process of influencing

ate in such a way that the subordinate is motivated to attain the goal, the group remains
cooperative, and the intended objective is completed, all with the help of external groups. 5. The
employment of a leading strategy to provide motivating motives and to boost the potential for growth
and development of the employees is referred to as teacher®. It's also a procedure in which one person

persuades a group of individuals to work toward a common goal6. Teacher is the act or process of
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persuading others to participate freely in the achievement of organizational goals*. Teacher is a
dynamic process in which one man persuades others to contribute voluntarily to the realization and
attainment of the group's goals and objectives, aspiration of values, which represents the essence of
teacher, which is to assist a group or organization in achieving long-term growth and develo;gt\ﬁ

Some of the most important aspects of teacher are, in light of the above definitions. %\

. The human aspect that inspires and maintains a group together towards @@é ability to

influence and persuade people to work cheerfully toward set objectives.
a\ \
. Having an interpersonal impact that is aimed towarc&\)\c ievement through the

communication process. &(/

. By establishing a new structure or technique@\ing or modifying the organization's

objectives. Q
. Ability to influence the behaviﬁw\ehaviors, and beliefs of individuals you want to

affect®*. (8\

The conclusion drawn fro e\p&eding elements is that teacher does not exist in a vacuum; it
.
requires the combined of others to survive and achieve tremendous success in all endeavors?. A
teacher must b b&ynstill in his or her followers a sense of worth and exhibit capability in this
respect. T epicted as a process, implying that it is a continual and ongoing activity with no
gap %e, the organization's purpose is the primary motivation for being on the job, and until
t@gis met, the teacher process cannot be separated. Teacher necessitates the ability to be
followed, which means that a teacher must first lead before others follow?®. As a teacher, you must
demonstrate tenacity, brevity, and a sense of purpose. As a result, a teacher must be able to influence

others' judgments, lead efficiently toward a goal, and remain focused on the task at hand. When
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individuals and workers interact, one of the most dynamic consequences is teacher'®. In other words,
management's capacity to execute a collaborative endeavor is dependent on teacher skill.
Understanding the impact of teacher on performance is especially significant since some academics

believe that teacher is one of the most important factors in enhancing teacher performance. Effective
age

teacher is viewed as a valuable source of management growth and a long-term competitiv%

for secondary school teachers?. \é(/

Teacher is also known as influence, and it is the art or practice of persua 'ngi%iduals to work

\
‘Q&management of human

k willingly®. Teacher also

voluntarily and enthusiastically toward achieving group objectives’.

resources in order to control their performance by including t
refers to an individual exercising influence over others t teye desired objectives. A teacher is
someone who has the ability to influence the action&%%ers. A teacher is a person who leads a
group of people who have common interests, s, og objectives®. Teacher is the art of persuading
others to accomplish specific goals in speciﬁ@tionsm. A teacher has a sense of direction, and the
efficiency of his or her attempts to % s dependent on the circumstances. As a result, teacher is

described as the ability to persu&

attempts to influence the@qr‘of a follower (affected) in a given situation. Often, the person who

best meets the requ<e\%of individual members of a group becomes the teacher.

ple to achieve set objectives or goals. It entails the teacher's

Teacher is tive concept that encompasses a moral, if not passionate, dimension?. Teacher is
]

deﬁ@ e ability to accomplish goals with the help and collaboration of others in the school
>~ Any organization's success and existence are dependent on its teacher. It is the act of
persuading someone to work gladly and enthusiastically toward the achievement of goals and
objectives!?. In a similar spirit, it was discovered that teacher entails persuading individuals to work

gladly and zealously toward the fulfillment of common goals. A teacher cannot function alone; he or
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she requires others to influence, direct, and carry out the institution's objectives. In any corporation,
teacher is a critical issue. Most businesses, particularly those in the public sector, have been regarded
as operating below expectations due to the teacher styles they employ. At all levels of an organization,

teacher is critical. Teacher is the moral and intellectual competence to envision and strive for the

organization's and employees' greatest interests?!. Effective teacher aids in the devel an
organization as well as the integration of individual and group goals inside the co@ acher is
persuading others to put out more effort in certain duties or to modify th$ ior of group

members?. Individuals are influenced by teacher to participate activeti\in sroNp activities. In an

organizational hierarchy, a teacher position is a recognized positi (@\ ority. A chairmanship in

local government, for example, is a teacher post. Teacher is defi a "dynamic process in a group
in which one individual influence other to contribute wh the accomplishment of a collective
task in a certain situation"'3. Teacher is the abilit n eX€cutive to manage, guide, and influence the

behavior and work of others in order to ac e%&e ain goals in a given circumstance. A manager's

capacity to inspire confidence and ze %@r her colleagues is known as teacher.

Teacher is defined as the abilityNo tfluence the actions of others?®. It can also be defined as the
ability to persuade a *aahieve a common purpose. Future visions must be developed by
teachers, who must{als e organizational members to aspire to accomplish them. "Teacher is the

ability to pe@B\others to actively pursue established goals." It is the human aspect that brings a

group to nd inspires them to achieve their objectives'>." Effective teacher has long been

3%1 as a powerful tool for accomplishing institutional goals and objectives, particularly inside

the Iffstitution. Teacher is an important part of management; one of the keys to being a great manager
is the capacity to lead well; the essence of teacher is fellowship. In other words, a teacher is defined

by the willingness of others to follow. Furthermore, people tend to follow those who they believe will

help them achieve their own desires, wants, and requirements. That is why, in order to achieve its
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goals, each organization needs have an effective and efficient teacher team that understands how to
apply all management concepts to achieve its goals. The teacher must be enthusiastic and confident in
his or her abilities. Confidence reflects expertise and technical proficiency, whereas zeal reflects ardor,
sincerity, and passion in the execution of job. Leading entails guiding, conducting, directigg, and
moving forward. Teachers help a group achieve its goals by making the most use of 'f@‘?&
They should not be teachers who do not support and encourage a group or organizx should

take a position ahead of time. As they facilitate progress and motivate t

organizational goals and objectives. It is impossible to overstate l@@\of teacher in any

organization. In any organization, teacher is a critical component i%%@ ing successful strategies

p to achieve

and goals. It is crucial in providing direction and purposg\ S)% to achieve the organization's
objectives. It's also a crucial component of group soci ships at work. The main component
that influences and shapes collective behavior is er. When it's done right, each employee feels a

strong sense of dedication to reaching educ(ti}q{ als. Regardless of the equality of its members,

every group will tend to have a teach% 30.

Simply said, teacher is the ro&é&?mﬂuencing an individual's or a group's actions in order to
achieve predetermined o@v.‘Any educational institution's lifeblood is teacher!. It was believed
that a teacher's Vie\@garding human nature has a significant impact on how he or she behaves
as a teacher &QW it affects the employees under his or her command?. It's vital to remember,

neverthe a great teacher is defined by his capacity to control and withstand forces around him,

@ his ability to efficiently use people and financial resources to achieve educational goals.

How¥ver, there is a strong link between teachers' expectations and subordinates' subsequent
performance. If the teachers' expectations are high, the teachers' work performance is likely to be high

as well. Whatever style of teacher is used, the key purpose is to assure and maintain school

improvement, which has to do with the quality of teaching, which is the most important component in
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students' accomplishment. It is apparent, however, that teacher quality and effectiveness are
understood and evaluated in relation to teachers' work performance, creativity, attitude, and
effectiveness!®. The teacher's goal of improving employee performance is a significant one, which he
attempts to achieve by a variety of activities that take into account individuals' views, yalues,
motivations, and talents. They give teachers with a strong drive to improve their per %\ah( by
structuring a certain vision and delivering guidelines. Teachers' success in the clas& inproved

by establishing a common purpose that explains the roles, objectives, and inte tcomes from

their performance?®. \\ \

Furthermore, it is the principal's obligation to provide working @ndifreqs that allow for constructive

and creative partnerships between teachers and the entire ¢ ity, thereby reinforcing the teaching

staff's professional development. In addition, the teacher give opportunities for teachers to grow

by arranging and supervising a variety of esSiQnal development programs or by providing

individual mentoring. As a result of such teacher tgthniques, favorable working conditions are created,

which help to encourage and influ aching staff’!. According to new data, teachers can also
X

determine teachers' emotions, su ense of efficacy, job satisfaction, and anxiety, all of which

have an impact on thei@ﬁon and effectiveness. It defined teacher as a process by which
individuals or grouﬁl influence over the achievement of objectives. Furthermore, teacher has

been deﬁneﬁ\e of the world's oldest preoccupations; in support of this, teacher is not only a

descripti but also a prescriptive one that encompasses a moral, even passionate dimension.

ay also be defined as the ability to accomplish goals with the help and cooperation of others
in th¥'school system?2. The successful teacher creates a work environment that encourages instructors

to be productive and efficient®

. Many school teachers, on the other hand, did not appear to consider
their teacher methods as predictors of teacher work performance in their schools. As a result, some of

them appeared to have difficulty running their schools effectively?®. Teacher includes more than
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displaying power and being regarded as such by othersl. It all boils down to developing talent and
aiding them in achieving their goals. It is giving others with the required methods and techniques to
optimize not only their organization's success, but also their own lives'. Breaking through boundaries
is at the heart of teacher. It is also the skill of persuading a group of people to collaborate in Qrder to

o

attain a common goal®. Teacher in the workplace comprises guiding employees and co

strategy that meets the company's needs. As a result, the significance of being re illing to
inspire others is emphasized by this description. As a result, it's critical to know ective teacher
is built on ideas (whether genuine or borrowed), but it won't hap unt] ‘those concepts are

communicated to everyone in a way that encourages them to a

'('\'(9 ay the teacher wants'4.

ey have the requisite teacher

Simply put, the teacher gives the activity direction and in

qualities and a personality that will entice others to fol %
thin

is connected with getting things done, which is

ead?’ " the corporate world, teacher
hat everyone in a teacher position should
be aware of. This may or may not be solel M ted by monetary gain. Teachers who help their
company's productivity are typically (%ed as effective'®. A teacher's job may be terminated if he
or she fails to reach profit targe %% board of directors, top management, or stockholders. The

process of persuading pe to accomplish everything that their teachers truly desire is known as

teacher. Good teac@ r formal or informal, helps employees attain their full potential while

staying focusew

accountab e organization's work have the potential to become teachers if properly nurtured®.

ganization's goals ?°. As a result, all members of the organization who are

He c@i a teacher if his or her activities inspire and motivate others to dream bigger, do more,
st%nore, and strive to be the greatest'?. Teacher requires challenging people's visions, improving
their performance, and expanding their personalities beyond their natural bounds'>. The achievements
of a teacher's followers are used to determine his importance. This is the ultimate test of efficacy?’. A

good teacher's job is to help people connect with the future. Leading people with all of one's heart is
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what it means to be a teacher?’. Teacher entails being both a devout follower and a devoted teacher; in
other words, he who is incapable of being a good follower cannot also be a good teacher.

According to the aforementioned definitions, teacher entails influencing others and bringing out the
best in them through leading, guiding, directing, inspiring, and motivating them toward the

organization's stated goals, as well as assisting others in becoming their very best. ®

2.1.4 Digital Teacher b

Digital technology-assisted education is the most recent educational revolution@lly in light of
the COVID-19 outbreak. Nigeria's Ministry of Education has taken t ad\in\initiatives to boost
teachers' and students' digital technology skills and competenct (1'9 strategic use of internet

facilities such as telephones and computers, among others, g&&& educational goals is known as

digital teacher. This can be addressed at both the organt and individual levels. When looking
at it on a more personal level, this is frequentl&e by*personnel in charge of supervising digital

assets'. A successful digital teacher is awar (N ompany's objectives and understands how their

job responsibilities contribute to thoeetives. A digital teacher at an organizational level, for

example, could be a corporati% s successfully leveraged its digital assets to establish and

retain a competitive adva These digital thought teachers will look at how technology may help

their company beco % esponsive to client requests and ever-changing business requirements.
1 ;alh

An effective diita er recognizes the value of inbound data and the business processes that

enable it'.

S5

in ation. Digital teacher is an evident balancing act in today's world, requiring a distinct

Q'&@ to support business initiatives, they value employees who can communicate

are imaginative, and are prepared to try out novel emerging methods and digital

combination of talents to achieve success for the teacher, business, and total workforce. According to
reports, 42 percent of major corporations today believe that developing teachers is becoming

increasingly crucial, and that success in the digital age is heavily reliant on it'.
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The information economy is the era of the twenty-first century. The knowledge-based economy has
become a factor of production and competition for any company seeking to achieve new heights. It all
boils down to what can be done with what is already known. Everything is built on data, which may

be used to turn knowledge into a product. It is a more tangible component that has the ahjlity to

generate innovation for future features. These new circumstances compelled any g
performance to change away from a profit-oriented approach and toward a moze

Including in educational institutions, notably secondary schools and higher educa ere the place

to foster innovation as a means of assisting the organization's performar@{ﬁwe of its existential
issue. %)

There is a strong offering to be an organization that inno% ucational institutions; this can be

observed in the goals of survival, human resource th\8gpability, and sustainability. As a result,

educational teacher is critical in assisting st% locating and perhaps emerging as excellent
tat]

secondary school output that satisfies the exp&) or goal of secondary education'. Digital teachers

are primarily concerned with the u% logy for instructing and learning in schools, particularly

their role in overseeing ICT inst%

Furthermore, it has b covered that digital teacher is very important for teachers to implement

earning, and other ICT-related activities.

and nurture IC@nnovationsz. A school teacher is both a change agent for improving school
t

technolog %

are TQI‘? ing themselves in response to the industrial revolution's desire to elevate the current
e 3

eehnology teacher expert?. School teachers, such as administrators and instructors,

1 system, with their technology teacher emphasized on how it will further boost their
teachers' technical competency. The development of teachers' digital competency and awareness may
be aided by teacher awareness. It entails cultivating teacher in schools and higher education

institutions to assist teachers in learning and improving their digital capabilities for use in the
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classroom in order to create a digitally friendly learning environment?®. Digital teacher is defined as
the use of instructional technology, such as digital devices, services, and resources, to inspire and lead
school digital transformation, create and sustain a digital learning culture, and support and enhance

technologically oriented professional development®. Effective digital teaching and learning are
encouraged and improved through digital teacher’. The principal's attitude toward tech @n
impact on the quality of teaching and the ability of teachers to integrate technology; i@lessons.

In school, the most important thing is teacher. School teachers should take seriously. In

general, literature studies reveal that as a result of rapid progress in the @Qd‘zaﬂced Information
Technology such as the internet, email, video conferencing, and V&kystems (GSS) in the late
1990s4, education teacher has evolved. This change has an 'Q&hool teachers' teacher styles.
As a result of this progression, school teachers must ® e in implementing technology while
also preparing for technologically connected kn ge #d information®. Literature studies, on the
other hand, suggest that many school teachﬁ} laysia have low to medium levels of knowledge
and skills in technology teacher. %lt, school teachers must investigate and acquire new
knowledge and abilities, as well asN€eep up with technological advancements. Principals who want
to be technology teacher %eir schools must first master and be competent with technology®.
Principals must als %edgeable and skilled in various digital technologies such as interactive
whiteboards ( s).~ddcument cameras, chrome books, cloud computing, and 3D content. New
technolo@ements are rapidly altering the environment of both teaching and learning. Ideal
lea nd¥teaching environment should incorporate technology such that students may utilize it
&rﬂessly as they would other teaching materials like pencils or books®. Educational landscape
is getting more and more challenging, especially in the digital age when educators must promote the

use of technology in school management and administration. School instructors must acquire skills

in digital technology, including digital technology-focused teacher characteristics. For the
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acquisition of ICT and modern technology skills by teachers is also encouraged in order to facilitate
the smooth implementation of these developments. 2%. As a result, in order to achieve educational
transformation, school principals and instructors must employ these abilities to improve students'
academic performance through the usage of digital technology. Principals who want to implement

digital teacher must wisely use their time and resources to make significant changes in sghog ure

and thus have a positive impact on the Ibadan Metropolis' education system,

technology and digital mastery to improve student marketability during the Covi incipals must

determine the best strategy for ensuring effective participation of l\%‘(ﬁtors and students.
cv

Teachers' roles have gotten more complicated, since they must

options for integrating digital technology into teaching an 4&&? ecause they demand internet

access, students are enthusiastic about digital learning a ge of digital devices such as mobile

phones and tablets’. Q

According to a survey, some teachers are st@ d to use digital technologies in the classroom and

to exploring numerous

misunderstand them, such as the %‘ of social networking and the advantages of using new

technology tools. Some teachers\%

There is a connection be n yrificipals' understanding of technology integration and their capacity to

e digital and information technology abilities they need!’.

motivate themselves (0 ent whole-school reforms. It was also asserted that the teacher serves as the

model for the i

@{don f technology into education and must set the example by incorporating it into daily

ministrative practices'®!®. It was determined that school teachers' ability to adapt to
tech changes is critical, as technological advancements will continue to emerge. Today's school
teadets must work to fill any gaps in their technology knowledge and skills in order to provide
direction and teacher to their school's digital development and promote this practice throughout the
school'>. Secondary schools have taken it upon themselves to become tech-savvy on their own; they
use digital tools to create teacher training programs, run their schools, and perform teacher duties'>.
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Management of the educational system by leaders will have a favorable effect on teachers'
instructional strategies and digital learning platforms. Due to the usage of technology within the
classroom, student achievement has increased, the achievement gap has shrunk, and the number of

between the two aspects (International Society for Technology in Education (ISTE), 202 s

students opting out has decreased. Others, on the other hand, have discovered a substantjal link
N
strong standards to advise and direct principals in their position as digital teach by the
overall ISTE Standards for Administrators. In the subject of educational manag%\igital teacher
refers to the use of digital instruments to bring about change. Integrate f\dlgltal devices as a
teaching and learning medium through strategic planning related \hool's goals (International
Society for Technology in Education (ISTE), 2021)*". IST sed a digital teaching standard
for administrators called the ISTE Standard for Admin STE-A). This requirement is meant
to act as a resource for all school administrators g%romote digital teaching and learning. The
ISTE-A Standard defines five characteristh digital teacher: visionary teacher, digital age

learning culture, excellence in profe ractice, systemic improvement, and digital citizenship.
gk*

ISTE also suggests that teacher n adequate amount of time and ongoing training to teachers'

competencies in order to th at the vision to enhance digital education is implemented smoothly.
Transformational te oaches and the utilization of digital technology are hallmarks of digital
teacher. Teach c 1ng to this view, model behavior, and employees are encouraged to follow

transformational teacher does not change; rather, it adapts to the circumstances. It
can @d 0 any profession, but it is especially crucial in fields that must adapt to rapidly changing
t%ogies and demand innovation and agility. Digital teaching is when a teacher uses digital
technology to help students learn. It is possible to find it in all areas of the curriculum. In order to
improve student accomplishment, teacher quality characteristics are critical for an effective teaching

system?’.
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The ability to master digital competences is one of the markers of teacher quality. According to a
study, not only the availability of digital devices, but also the competences that teachers must master
are the most important factors determining the success of digital-based learning. Several studies have

identified challenges to digital technology integration in learning, such as instructors' inability to use
digital technology in the classroom due to a lack of knowledge, skills, training, and sel %\i ce,

that time to complete coursework or exercises, digital teaching is dependent on th ctor's level of

as well as insufficient facilities?®. Teachers do not properly research course materials agg % nt to use

computer literacy. It also places a heavy burden on the teacher to deteminx@q@ ffectiveness through

student assessment. The Organization for Economic Cooperation a%soj pment (OECD) research
1

also discusses obstacles that obstruct the implementation o aching and learning, such as

limited access to the use of computers. Students ar @mobile devices for non-educational

purposes, and the degree of student willingness t%

implications'®. There were no clear descrip@ what elements may be used to signify effective

ital devices has a variety of performance

digital teacher at the time. Digital ﬁ% was classified as vision, professional development,
infrastructure support, assessment communication by the Principals' Technological Teacher

Instrument. Digital teacher,%als efined as being conversant with technology, using information

retrieval, communicat stakeholders, and managing resources, according to the study. However,

some factors, sgch as_digital citizenship, were not included in the categories. Professional teachers

constantly their work practices by pondering the issues they experience in their careers'®. To
put i %Way, seasoned educators must be reflective practitioners’. The reflective practitioner
es a comprehensive skill set that includes the ability to continuously reflect on activities as
part of the learning process '®. Teachers are constantly expected to pay attention to their pupils,

beginning with learning, methods employed, successful teaching methods, and how to assess their

students, thus having reflective abilities is difficult. Other important resources that instructors must
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examine are the students' living surroundings and their parents. Such an idea exemplifies the value of

reflective education and the invisible realities it addresses.

Teachers' reflective practices are more successful in this regard when prospective teacher education
program directors work as reflective practitioners to focus on educational performance. Twe\rs
tasked with developing student potential relating to companies and industry will k@ater
demand for self-development abilities as reflective practitioners. \b

Regarding the aforementioned teachers, they cannot fend for themselves a req% the support of
the principal, which is one of the driving forces in forming teacher ¢ r@\%\{and\an important aspect
in determining school effectiveness!®. In other words, teachersée ole models for the school
community they lead and play a part in learning effectiven \ﬁ\kcs. Although much study has been
done on teacher and its impact on teachers and the 1&qmn rocess, basic teacher concepts are still
required for schools to be considered effective. % ers are still trying to uncover the other side of
teacher's understanding of digital technologb‘hich presents new potential and challenges for
businesses and society?’. More thap t tal teachers must stay up with the global shift, because
changing and/or improving scho&{u&e requires a dynamic combination of mentality, behavior, and
abilities. Changing circu@qs‘and people's reliance on technology demand that teacher methods

evolve in order to e'ta@chools that can adapt to technological advancements'®.

As aresult, Q is critical to the educational process's and goals' achievement. Teacher, as stated in
a

the prec%

perform efficiently and below expectations.

graph, is a mix of talents and character that enables one to influence and motivate

TeacHers are predicted to be more motivated to continue to reflect on their learning if they have a
strong commitment to the instructor as a result of the work engagement variable. Students will pick
up on the teacher's commitment to constant change in the learning system, technological

advancements, and the ever-changing times. Another aim is that teachers will be able to instill in their
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students the same reflective practice so that they are prepared to enter the larger community. It is
commonly recognized that technological advancements have an impact on education and instructional
methods. In order to stay up with the modern age, educational institutions have been obliged to
undergo a digital transformation in recent years due to the widespread adoption of information and

3

communication technology. Traditional chalkboard, and educational activities are no in

almost all settings and under practically all circumstances. Today's changegs \in

employment definitions, changing daily living patterns, and a need for econom@, these are the

key outcomes of this digital transition.»®* The rapid development an@ thents in technology
e

have had a significant impact on the educational process, altering @1

which knowledge is accessed'?. There have been signiﬁcan\% in educational practices in this

digital age, as well as in almost every other field, and %
0015

up with this trend. The most often utilized technj

thods and the speed with

at educational institutions must keep
recent years, as well as the sustainability
of education in almost all circumstances,@ oth grown as a result of the sector's digital
transformation. The digital revolutio@e institutions has undoubtedly benefited much from the

educational teachers' vision. lﬁ(’

i ansformation capabilities are mostly determined by the
simplicity of the digital y employed by leaders who support a culture open to change and
welcoming of nove c@ and methods. Teachers must also be able to determine whether other
digital tools oréS{ratePied can help with the application of these changes. Additionally, they must be

able to id e characteristics of contemporary culture that will spur more significant digital

cha\'@
"l%‘m "digitalization" refers to a widespread revolution that touches almost every component of

human life, not just business. On the other hand, governments around the world are at different stages
of digital transformation based on their priorities for building a viable digital economy is based on

their government's agenda®. Organizational administrators cannot escape this growing and ongoing
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radical process of change8 in this digital transformation process. As is well known, organizational
change nearly always begins with senior administration or executive management, but for a
successful transformation, teachers must be able to excite their people and successfully steer them
toward the organization's goals. In Only educators with the necessary management skills can truly

alter their companies using digital technology. Compared to non-teachers, digital % ave

diverse skill sets, attitudes, specializations, and both professional and personal exp@ eachers

need to be adaptable, curious about new ideas, and quick to learn in the digi * They should

always encourage their coworkers and followers to do the same by bein@\ﬁfelong learning and

seeking out answers from all across the world.

2.1.5 Work Performance &(/

Education is necessary for advancement, developm@rowth. Education is viewed as an
d

investment rather than a need for national progr ival'®. Education has also been regarded

as a valuable source of cultural developmer%\;s ival. As a result, it is clear that education is a

priority for both individuals and nati@e independence, we have been making concerted efforts

to restructure our educational @

society'®. The teachers angssi) dents, or 'the school,' are the most crucial variables in any proposed

educational restructyrt
possibility of org\al, i will come from teachers, because it is commonly considered that what

meet the changing needs and competing expectations of

ools play an important part in the educational system, and if there is any

happens _in % sroom is largely dependent on the teaching/learning process and the numerous
actiunertaken by the teachers. Almost all educators, including laypeople, think that a school
& impact on a student's intellectual and social development. Furthermore, schools with better
facilities have a greater favorable impact on students and leave a longer lasting impression'®. Though
there are a lot of physical and financial resources invested on the secondary schools, yet they fall

short of what may be considered as the essential minimum. Some may be related to products and
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others to processes of education and many to the physical characteristics of teachers and headmaster
in relation to the pupils in the organisation. The pattern of interpersonal relationship and interaction
with the situational variables determine a specific tone of climate in the school. In the current
atmosphere, it is incumbent on adults to guide adolescents in their pursuit of knowledge and %\in

order for them to develop social responsibility, economic competence, and moral stren@ y's

schools, a teacher's responsibilities include not only teaching children, but also K' g in in-

service training programs, purchasing teaching and learning materials, check% dropouts and

absentees, organizing games and sports activities, involving the co nity, th school activities,

working toward the goal of 100% enrolment, retention, and conti 1on>, d making the classroom

creative. Teachers must also take part in literacy progra olio, family welfare activities,

clean and green programs, electoral duties, and ot% s as assigned by the government.
A

Teachers' responsibilities are increasing all the result, it's important to understand how

teachers carry out their various responsibil(i&l chers' attitudes are likely to play a significant

impact in increasing teacher perfo

n%achers’ performance is likely to be influenced by many

facilities provided in schools, s&s hysical facilities, teaching facilities, welfare facilities, and

support from the headmas d co-teachers.
Education's import advancement of a country cannot be overestimated, as it promotes
individual cog 'VLonal, social, political, and economic development. Individuals get new skills,

principles, onducts, and information through education, which has an impact on the technical
and @ri world. Because the educational sector can only achieve its goals with the help of well-
t@ and experienced teachers, the roles teachers play in the lives of their students, in the
educational sector, in society, and in national development are huge and crucial. Educational
stakeholders must guarantee that vital facilities that will improve their job satisfaction are supplied for

them to work with in order for these instructors to fulfill their jobs properly and efficiently, as their
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job satisfaction is likely to boost their job performance favorably. If excellent education is to be
ensured, the learning environment must be made suitable for both instructors and pupils, as the quality
of school infrastructure can have a significant impact on teachers' decision to stay in the field. This
supports the notion that when teachers are at school, they want a pleasant working environgent in
which to carry out their duties. There was a lot of anxiety a few years ago regarding the ce
of teachers in Nigeria's primary, secondary, and university institutions, espgdia en the

government took over schools from their proprietors?®. Many educational% lders believe
teachers are performing below expectations, according to the research\\&%q And experience as a
lecturer, and as a result, they have lost interest and reliance in then%(ﬂ@\

a result, many of these stakeholders are sending their chi\% rivate schools, where they are

paying through the nose for the kind of education t@
hodis,

activities take place under trees in certain publs which have dilapidated classrooms, no

rly in public schools. As
or their children. Teaching-learning

practical laboratories, no good amenities ft & aff and kids, no play field, no parking lots, no
school farms, and no water supply, to, n few. This problem (inadequate infrastructure) may have
resulted un low teacher perfor: 2@\ well as job dissatisfaction. Educational stakeholders are
concerned about this and b’certain measures they believe will help, such as hiring Parents
Teachers Associatio @ achers to supplement teachers' efforts, but to no avail. If this problem is
not addressed, isiﬂdible that educational goals and objectives may not be met. Furthermore,
teachers' nce may deteriorate, significantly affecting pupils' academic success. The method
thro@hl h an employee completes a task that is required of him is known as job performance.
"l%rs’ work performance can be described as the duties they complete in the classroom in order to
meet educational goals and objectives. Employee performance is greatly determined by how satisfied

or rewarded they are at work. In this regard, suitable teaching facilities must be provided in order for

teachers to perform their tasks properly and successfully. In any organization, management are
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constantly eager to examine the outcome of an employee's work in order to determine which aspects
and places the individual needs to develop. Work performance refers to the abilities needed to boost
an organization's production. It entails the employee's acquisition and use of appropriate knowledge in

order to develop and fulfill the organization's stated goals and objectives. Work performance can be

defined as the degree to which an individual person fulfills a specific task or respon @\ ile
adhering to a set of standards'®. \é</

2.1.6 Teacher Work Performance

\
Teachers play possibly the most essential function in professional grog@e future of our country.
r

Teacher work performance can be used to identify the teache ((/ ilities for teaching pupils
both in and out of the classroom. The use of instruction@ Is, regular assessment of students,
lesson planning, assessment of pupils, field work, teab% rticipation in sports, teaching methods,
attendance at school assemblies, and guidance &seling are all important aspects of teaching, so
teacher job performance is defined as the ability 0f teachers to integrate their experience, teaching
methods, instructional materials, {2‘ , and skills in delivering subject matter to students.

Teachers' work performan@

educational goals and obfectives, in their classrooms. Teaching is widely regarded as one of the most

efined as the actions made by teachers in order to attain

important and difﬁ% essions in modern society'®. These individuals are held accountable for
their pupils! %ﬁc success as well as their social and emotional growth’. Teachers' work
performa% ch is linked to students' results, is of critical importance for a range of stakeholders,
i administrators, parents, legislators, and society at large’. Given the high demands and
expe€tations in terms of student growth. Looking at the country's education sector today, one of the
most critical and important tools needed to strengthen the country's educational sector is teachers'
work performance. It refers to a teacher's overall behavior during the teaching and learning process in

order to meet the stated educational goals and objectives. Some of this behavior includes the teacher's
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acquired skills, such as cognitive skills (intellectual behaviors), psychomotor skills, and affective
skills, all of which are necessary for effective teaching and learning to fulfill the specified educational
goals and objectives. Teachers who act as in-loco-parentis (parents in school) and as custodians of

information want to improve their skills, knowledge, attitudes, talents, and diversified methods in

order to provide a successful teaching and learning process. Teachers' work perfo %\Q be
influenced by the level of influence school teachers have on their lives. If s{é&ﬂt

implement the use of information communication technology in schools to ve the work

Crs can

performance of schoolteachers, it will be beneficial. There is no questio trong eorrelation between

teacher performance and digital teacher. A teacher who is dissati with*his or her employment is

more likely to perform poorly in the classroom and in their i Qs with pupils, which can have a

detrimental impact on school efficiency®. Teachers' rmance is critical in the classroom
because it affects students' academic accompli ent,“Study, social, emotional, and intellectual
growth, as well as their academic success. F@ re, teachers who do not feel encouraged at work
may be less motivated to put out t effort in order to maintain a good degree of work

performance. Work performance,cahgbe \defined as the degree to which an individual employee fulfills

a certain task or responsibily

to a teacher's behm@

when a specifigfiask Ss«#ssigned to a teacher, he or she successfully completes that assignment?!. In

while adhering to a set of standards. Teachers' work performance refers

ries in response to changes in the surrounding environment, such that

truth, th nfluencing students' education is contingent on the teacher's performance, which is

20g]
infl by a variety of circumstances. A good teacher must not only teach in such a way that he or
Sh%? satisfy the class with his or her distinctive teaching style, but also manage time and other
responsibilities outside of teaching, such as managing ethics and discipline in the classroom,

motivating students, ensuring students' interaction, and maintaining a proper relationship with

students' parents and the educational institution's administration'?.
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Task performance, contextual performance, and adaptive performance, according to some scholars,
are the three major areas in which instructors' work performance can be separated. A set of behaviors
by which an employee acknowledges and comprehends that the institutional goals have been
highlighted and explored is referred to as task performance. The technical behavior and actions
involved in an employee's work are referred to as task performance. The employee's abili \ rm
technical tasks is assessed here. In the context of teaching, task performance @a set of

regulated job behaviors that a teacher can engage in. Instructional effectiveneSsyéacher-student

engagement, and teaching value are all factors in a teacher's task perfo &

e\ \
Apart from task performance, contextual performance refers &@' activities that support the

organizational, social, and psychological environment in N organizational goals are pursued.
It is made up of occupation morality, job dedicat@eacher aid and cooperation. Finally,
adaptive performance is a novel performa onsgpt in which learning plays a vital role in
performance. This new understanding_of\pegférmance differs from previous conceptions of
performance, which considered le& e a requirement for performance. Now, under adaptive

performance, learning is re ogﬁ%

performance aspect. Ada@ formance, according to some experts, comprises of qualities such as

a component of performance that can be classified as a

dealing with emer@ dealing with stress at work, solving issues creatively, demonstrating
interpersona %&{bility, and demonstrating physically oriented adaptation. It is important to note
that the ance of these three types of teachers is not only linked, but also influences one

hey are both equally significant in contributing to the overall effectiveness of teachers'

perfofmance. that is, competence, adaptability, and initiative®>.

Teachers' work performance is largely influenced by their knowledge base, sense of duty, and

inquisitiveness; student attributes such as chance to learn and academic work; and instructional
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elements such as lesson format, atmosphere, style, and organization and administration. Only when
the teachers are performing well can a school be called to be effective. To put it another way, school
effectiveness can be judged by the work performance of instructors, which has been linked to
students' academic success on multiple occasions. All of the activities carried out by the teacher to

N2

accomplish the desired impact on students are included in the teacher's work performanc 0

how involved teachers are in the general operation of the school in order to meet t\c% desired

objectives and goals. In other words, achievement of school goals is Wh&l@c

Teachers' work performance has also been regarded as a multidimensi constriict since it assesses

is all about.

a range of characteristics of teaching, including topic competenc eclive communication, lesson

preparation, and presentation®.

2.1.7 Secondary School Education @

Secondary education, as the name implies, 1 @ond level of the Nigerian Federal Republic's
three-tier education system. Secondary e ucg{)yl defined in Nigeria as the education that children
receive following primary school but %they enter postsecondary education. In truth, secondary
education was established in, Ni}%ﬁ& missionaries in the late 1850s. Secondary school education
refers to an institution @Vfdes secondary education, as well as the building in which it is

delivered. Some se‘on schools offer both lower secondary (ages 12 to 15) and upper secondary

(ages 16 to @cation (age 15-18). Secondary schools are the next step after primary school,

preparin&

1 opportunities available after primary school and prior to higher or optional education. The

s for vocational or higher education. Secondary school education also refers to the

transftion from a single-class-teacher delivering all material to a cohort of students to a system where
content is taught by a series of subject specialists marks the beginning of lower secondary education.
Its educational aim is to complete provision of basic education (thereby completing the delivery of

basic skills) and to lay the foundations for lifelong learning!®.
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Lower secondary education is likely to show these criteria:

. admission after 6 years of primary schooling
. the need for more highly qualified professors to teach only within their areas of expertise
. after 9 or more years of education, transition to Level 3 courses, vocational education ow{k.

In nations where compulsory education exists, the end of lower secondary educ@hently
corresponds with the end of compulsory education'. %\

After completing basic education, which is sometimes known as lower ar&education, (upper)
secondary education begins. The educational focus shifts dependj \Q‘ student's interests and

career goals. At this level, education is frequently optional. T % ors are likely to be evident in

(upper) secondary schooling.: §

. entry after some 9 years of basic educatio

. typical age at entry is between 14 an@r
. all teachers have level 5 qua i@ in the subject they are teaching

. exit to Level 4 or 5 Krse r M direct employment'.

L)
. More discipli be’eliminated, resulting in increased specialization. The completion of

(upper) secon(&%uj ion provides the prerequisites for postsecondary study, technical or
0

, or straight entry into the workforce. The broad goals of secondary education

vocational e@
shou@%d with our national goals.

-Q preparation for useful living within the society

. preparation for higher education

In specific terms, the secondary school should.
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. provide an increasing number of primary school pupils with the opportunity for education of

higher quality, irrespective of sex, or social, religious and ethnic background.

. diversify its curriculum to cater for the differences in talents, opportunities and roles possessed

. equip students to live effectively in our modern age of science and technology %\

. develop and project Nigerian culture, art and language as well as the Wor@l heritage.
. Instill a drive for achievement and self-improvement in its @ Roth in school and

afterwards in life's.

2.2 Theoretical Framework \&V

2.2.1 The Unified Theory of Acceptance and Use of, %gy

by or open to students after their secondary school course

Venkatesh and others developed the unified the acceptance and use of technology (UTAUT) as
a technology acceptance paradigm in "User QCC\eRa ce of information technology: Toward a unified

view"?. The UTAUT seeks to explai

%sers intend to use an information system and how they

actually utilize it. PerformanceeNe ncy, effort expectancy, social influence, and facilitating

conditions are the four @wmal constructs according to the theory. The first three are direct

predictors of usage i t% behavior, whereas the fourth is a predictor of user behavior. The impact
St

of the four mafOx c cts on usage intention and behavior is thought to be moderated by gender,

age, ex% d voluntariness of use. The theory was created by reviewing and combining the
0

COHS%

rea d action, technology acceptance model, motivational model, theory of planned behavior, a

eight previous models used to explain information system usage behavior (theory of

combined theory of planned behavior/technology acceptance model, model of personal computer use,
diffusion of innovations theory, and social cognitive theory). In longitudinal research, UTAUT was

found to account for 70% of the variance in Behavioral Intention to Use (BI) and roughly 50% of the
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variance in actual use*®. The unified theory of technology acceptance and use has recently emerged as
one of the most sophisticated and intense approaches for evaluating technology adoption and
acceptance®'. Technology acceptance ideas and models have been changing since the turn of the

twentieth century and are constantly evolving. In this evolution, which occurred from a vatiety of

theoretical approaches, including those on intellectual, affective, motivational, and behavj dta)a
Technology acceptance theories is viewed as a framework for investigating how \éﬁﬁprehend

and accept new technologies, how they might use them, and what the conseque doing so are.

This development came from diverse theoretical approaches. Users' cho'@h‘kzh technologies for
using and how to use them can be influenced by their usefulne%se}) use, sophistication, and
social impact?6. The primary significance of any informati& depends on the presence of a

need to use it. However, two ideas are necessary for in systems to continue being used: The

users of the computer system must initially acce hetfafter adoption, users' contentment with the

system determines whether or not they conti@ e the system. In the business world, this implies
continuing to increase investment in i on technology?’.

The UTAUT, user resistance, @ , and attitude toward using scores were found to have
adequate reliability and 1 consistency, confirming earlier studies. Acceptance of technology is a
gradual process th lved over time?’. software improvement initiatives in the software
engineering pr ssghﬂnformation on system adoption, acceptability, and usage behavior has been
drawing _atte %} since the 1970s. In the life cycle of any information system, understanding why
cons@s prefer or dislike new technology has become a crucial role?®. Technology acceptance
t&s and models have been developed as a framework for studying how users comprehend and
accept new technologies, how they may use them, and what effects they may have on their ability to

continue using them. Some characteristics, such as utility, ease of use, complexity, and social impact,

might influence users' decisions on whether or not to use a technology and how they use it*2. These
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factors have been included into several theories and investigations in a variety of research projects.
Aside from the numerous works that have been completed to date, the real use of any information
system is predicated on the presence of a purpose to use it. However, the continuation of using the
information system is contingent on two assumptions: The information system must be accepted by

the users in the first stage. Then, after adoption, consumers' pleasure with the systezw% ines

whether they continue to use it. In the workplace, this entails continuing to incrxe; ment in

information technology. Some of the research studies were conducted with |1 of defining

unified technology acceptance theories. It found five fundamental % in\investigations and

comparisons conducted on previous ideas and models. As a result (@ ing and incorporating the

most advantageous components from prior theories and r@ unified theory of technology

acceptance and use becomes one of the most integrate@
The following are some of the limitations: Q

1. Older theories explored simple, individual@e information technologies that were far removed

from complexity and sophisticated or anal technology.

2.The majority of prior studiessongldds theories were conducted in an academic atmosphere with

oped technology acceptance theories.

students as participants, r: han with more accurate users such as employees in businesses.

3. The majority of t% ing procedures carried out using previous ideas were done after the
g&m’

participants h e whether or not to accept or reject the technology, when they should have

been done the technology adoption stage. As a result, the adoption decision was made

Lja
o
=
Qi
&

. bulk of theory comparison studies were cross-sectional.
5. The majority of the testing procedures were picked up in the voluntary usage context, but their

results could not be generalized to the forced usage circumstances.
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Individuals' behaviors and their accepting abilities to adopt new technologies have been discussed
using technology acceptance theories and models based on some characteristics and factors. The
psychological and behavioral perspectives of technology users have been the focus of these ideas.

However, each theory has its own constraints and frameworks, which are regarded as the primary
%

reasons for their formation. TPB, DTPB, and TAM theories, for example, are all deri e
TRA. However, there are still significant flaws in the hypothesis. There are two fu oncerns
with acceptance theories: first, each theory's structures utilize various terminologreg;aifiiough they are

all essentially the same principles. Second, due to the complexityé\b aWor study and the

researchers' limitations, no single theory can account for all behavi aspgcts. To put it another way,

each theory has its own set of constraints and does not comp&ﬁ&t(v others?3.

Complexity Teacher Theory
Complexity teacher theory is an area of scienti ought that deals with how people behave in a

complex system, like as an organization. Ed(c}N{ teachers used to engage with their subordinates

through physical contact, but this h ed throughout time. The globe has been able to grow
dramatically into a global Villaé/qlzi

numerous elements such ocial ‘change, economic change, and environmental change, among

s era of globalization, which has resulted in changes in

others®. As a resut societal dynamics, the use of complexity teacher theory could aid

educational and{\dig1

society. %@ﬂexiw teacher theory also aids in identifying the qualities that particular teachers

requ@or er to improve their work performance. In today's global world, digital teacher refers to a

eachers in becoming more advanced and moving with the emergence of

t%’s capacity to use complicated teacher theory to favorably impact the behaviors of subordinates
toward the achievement of established goals®’.
2.3 Review of Empirical Studies

2.3.1 Teachers’ use of Technology and the Impact of Covid-19
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Technology has a significant impact on modern education. There are some challenges to overcome,
but schools are expected to use technology to enhance the education of their students. The first are
environmental concerns including the accessibility of resources, the availability of equipment, teacher
support, and training. If teachers and pupils are lacking access to personal computers and_quick
internet connections, online instruction cannot be done. Second, internal factors include @s
and beliefs of the teachers regarding the use of technology in addition to their skills wledge.
Teachers will not have the necessary skills if they have not received proper tech@aining. Some
academics refer to these traits as "first and second order hurdles," bec@ r\of them can thwart
attempts to integrate technology. Effective actions are needed to s%) > At-school assistance and
support are equally crucial. Online educators need to adapt € agogical theories and modes of
instruction for that they have not received formal training: 20% of instructors acknowledged a
N

critical need for more training, and 40% of in s feeded professional development in using

technology, based the OECD's Teaching a dh{ ing International Survey (TALIS 2018). It was

discovered that younger instructors a d who had undergone in-service training used technology
more regularly than their mOr@\

teachers preferred employifre

N\

nced counterparts. According to studies, the majority of

lechnology, but the main barrier was a lack of training. Nearly a quarter

d not having received any training on how to use technology to teach

(23.3%) of instruct
literacy. Acco%;&l‘mdy, in order to properly incorporate technology into their classrooms,

teachers _mugh obtain training. When used appropriately, technology may be a useful tool in the
clas therefore teachers need to know when and how to use it*’. Success depends on teachers'
t%ogical prowess and their capacity to modify both the content's quality and quantity.
Government actions taken in response to the Covid-19 epidemic resulted in the closure of numerous
schools. Since they must create lessons, coursework, tasks, and evaluations that are suitable for online

learning, teachers now have no choice but to work online. A substantial change in their field is
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affecting many teachers who say they have little to no training in it. Normally, change is conducted in
small steps with the aim of figuring out what succeeds and what doesn't but the Covid-19 outbreak
has called for a quicker response. In essence, the character of teachers' work underwent a drastic
transformation almost immediately. It entered an unexplored territory with no set norms, and r%fh\of

whatever functions in person might not function online. Online teaching is referred to b x as

Emergency Remote Teaching (ERT), not even just online teaching. It was also r\% that the

word ERT would be preferable. Teachers will find this change challenging rega@ terminology.

Student learning had a substantial change as a result of this modif@ t\is unreasonable to
eC

anticipate that all students will also have access to the advantage%qqn

We cannot assume that all instructors or learners would be s%

logy and domestic help.
online. The switch to ERT is
probably going to cause a lot of students to fall beht ing loss is associated with student
anxiety, a lack of motivation, and reduced leagnigg tirff€. Underprivileged children will be more
affected by this loss since they might not ha e% to the internet, and other essential technologies.
These are what are referred to as "fir: t—%difﬁculties.” The fact that certain students do not have a
suitable learning home environwe kﬁicates this. According to researchers, nine percent of 15-
year-olds in OECD natio ed a place to study at home. Parental support, both direct and indirect,
might not be sufficj Q essful online learners possess the traits of discipline, motivation, self-
direction, and eghlgement. For students that work at home and receive less help, this could be
more chal All students will be impacted, but the educationally underprivileged children will
suff@e. researcher explains how difficult it is to create and maintain an online "presence." Due
t% lockdown, many students will not have the chance to interact with classmates or form
friendships that would regularly take place in a classroom. Teachers and students must communicate

and provide feedback much more frequently as a result of their online social presence. It's especially

crucial when students are worried about a global issue. It can be calming and sociable to be a
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participant in a learning community. Increasingly more children, a lot of whom are quite young, are
using the internet today. In the UK, 52 percent of children aged 3 to 4 and 82 percentage of children
aged 5 to 7 are currently online'®. Teachers have the chance to use technology in the classroom
because these kids are already engaged in it. This emphasizes how important it is for mstructo%\

proficient with and at ease with technology.

2.3.2 Principals Digital Teacher Roles and Technology Capabilities and% formance

during Covid-19 Pandemic

The quality of a school's teacher determines its performance to a Q%e extent. As a school's

instructional teacher, the principal assists in the integration of h d non-human resources into a

incentive, effective communication, and evaluatio ce teachers' behavior and beliefs in order

productive functioning mechanism. Principals use ¢ superv1510n activities, cooperation,
S

to fulfill the school's instructional objectivesgPhncipals serve as both administrators and professional

educators. Principals have a variety ofiSibilities as administrators, including planning and

coordinating, responding to mail, %ﬂg ministries to resolve school issues, among others. As a

professional teacher, the priacipalMparticipates in the development of curriculum and seeks out

L)
material resources to a@ling personnel. In order to carry out these duties, the principle must have
| s

excellent 1nterp SO ills**. The attitude of a principal toward his subordinates has a substantial
impact on ‘ havior, which in turn has an impact on students' academic success. It can then be

argu a~that\the level of engagement between principals and their teachers determines the level of

; ce of pupils in their academic assignments, either directly or indirectly®>. The principals
must assess the performance of school teachers in order to determine how well the school's
educational goals are being met. When performance falls short of expectations, the principal takes

corrective action, provides direction and counseling, and coaches the affected staff. Collective
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bargaining, negotiations, employment regulations, work life, equal opportunities, and managing
diversity are all aspects of human relations. One of the most important aspects of human relations is
the involvement of staff members in school management. This includes, among other things, teacher
involvement and participation in decision-making, as well as principal self-awareness. It symbolizes
the ability to become the focus of one's own attention. It is regarded as the most huma ace
emotional intelligence method for increasing institutional effectiveness®®. The job ofia r Many

\, and school

factors influence secondary school performance, including motivation, quali%l

climate, among others’’. The level of involvement of teachers in the

&QO ay operations of the
school has been defined as a measure of their job performance. [ %d as a measurement of a
teacher's effectiveness in relation to their expected obligatiogsy t%sroom. It is used to assess if
a teacher is effective in terms of teaching, discipline, le%\ ing, delivery, and devotion®. Work

performance of secondary school teachers in Kh nkhwa's Southern Districts. In this study,
a survey research design was adopted. The s ud dings suggested that teacher job performance in
the Southern Districts of Khyber Pakht a was above average and good*. In Nigeria, instructors'
job performance and students' a a %ogress in secondary schools to see if there was a bi-causal
relationship®. The study n ex- post facto research design. The study solely looked at Economics
professors and sem ool students at Ekpoma public secondary schools in Edo State, Nigeria.

The study's ﬁ gs aled that teachers' job performance in each of the three periods influenced

students' a attainment.

job performance and other teacher attributes such as (teachers' academic qualification,
profé€sional qualification, topic knowledge, instructional quality, assessment methods, work value,
and Moral attitude, were discovered*. As a result, principals' human relations techniques (Self-
awareness, Self-acceptance, involvement, and incentive) were viewed as aids for boosting secondary

school teachers' job performance*!. The Problem is Stated The principle, as the instructional teacher
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of a secondary school in Nigeria, is critical to the school's success*’. Building a strong culture of
cooperation and creative problem-solving requires instructional teacher skills that have proper

interpersonal interactions among all members of a school's staff in order to achieve good teaching®.

During the COVID-19 pandemic, the current study investigates teachers' experiences and pﬁ,&‘;v ns

with their secondary principal's digital teacher duties and technological capabiliti %& ell

acknowledged that technological improvements affect education and educational es. Due to

the increased usage of information and communication technology, educatiofial instfutions have been
forced to undertake a digital transformation in recent years in ord \ ep up with the modern
world*. In most schools, interactive whiteboards have long sinc(r(( the traditional chalkboard,
and educational activities have become viable in alm ettings and under practically all
conditions. The primary outcomes of this digital shiﬂ% red job definitions, changing everyday
life patterns, and a requirement for economic &{ Technology's rapid advancements have had a
substantial impact on the educational %gtering both the methods and the rate at which

knowledge is learned*®. Major cha cational procedures, as well as almost every other field,
have been observed in this digita %nd it is clear that educational institutions must keep up with
this trend. As a result of @Qr s digital transformation, the most often used technical equipment in
recent years, as we@ sustainability of education in nearly all conditions, have developed. The
vision of e ﬁb@l teachers has clearly been a key role in the digital transformation of these
institutio ital transformation capabilities are mostly determined by the clarity of the digital
S ed by leaders who support a culture open to change and supportive of novel concepts and
methéds. Additionally, educators should be able to determine whether or not specific digital tools or
methods can facilitate the adoption of these changes. Additionally, they must be able to identify the
aspects of contemporary society that will spur a more thorough digital transition*’. Digitalization is a

global transformation that affects practically every aspect of human life, not just the business.
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Governments around the world, on the other hand, are at various levels of digital transformation,
depending on their priorities for creating a functioning digital economy based on their national
agenda*®. Organizational teachers cannot avoid becoming involved in the digital transformation

process since it is an emergent and continuing radical change process’®. As is well known,
but

organizational change nearly always begins with senior administration or executive mana§
for a successful transformation, teachers must be able to excite their people and s Gflly steer
them toward the organization's goals. True digital transformation within firms \Lly take place
with executives that are capable of overseeing the entire process**?”. A¢€dtding, tdthe findings of the
most recent Euro barometer study, many respondents believe tha 1XOn has a good impact on
the economy (75%), quality of life (67%), and society (6 \p% . Indeed, digital technologies
have had a significant impact on people's daily lives rises in recent years. Digitalization
enabled the worldwide connection of more %llion devices, changed the value and
administration of information, and began tQ\;{ e character of companies, their borders, work
processes, and relationships*. Q

The use of a portfolio of technalo 'Rg most organizations have used to varied degrees includes
the Internet, digital platfo ocial media, Artificial Intelligence (Al), Machine Learning (ML), and
Big Data?*. "Rapidl ' g as infrastructural as electricity," according to these technologies and
equipment. At m level, the shift to new technologies is paving the way for new competition
mechani trial structures, work systems, and relationships to emerge. Digitalization has had
an io company dynamics, procedures, routines, and skills16 at the micro level. Companies are
t%rming their workplaces into digital workplaces across a variety of industries and sizes of
organizations™’.

Many vocations today need considerable use of technology and the capacity to exploit it at a rapid

speed, it was discovered. Nonetheless, digitalization is being viewed as both a global job generator
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and a global job destroyer, resulting in a significant shift in job requirements. As a result, executives
must invest in upskilling personnel, as well as support and motivate them as they navigate steep
learning curves and cognitively challenging problems’!. Furthermore, increased connectivity and

information sharing are assisting in the dismantling of hierarchies, functions, and organizational

barriers, resulting in the transformation of task-based activities into more project-based , In

Q »
which employees are required to directly participate in the creation of new added V@/a result,

the teacher role has become critical in capturing the true benefit of digitization% larly in terms

of talent management and retention through better reaching out to, C@g With, and engaging
r

with people®’. Teachers, on the other hand, must be held res (15re>
T

resolving new ethical
challenges that have arisen as a result of the dark side of digita ution. For example, the use of
digitalization processes to overburden employees % ation or further blur the barriers
between work and personal life*!. &

Teacher experts have been trying to track th@of digitization processes for decades. Part of the
scholarly debate has centered on te c@bilities to incorporate digital transformation into their
organizations while also inspirir%f embrace change, which is frequently viewed as a challenge

to the current status quo’? \Mle‘lp clarify the dispute, the term "e-teacher" was coined to define a

new type of teacher ntinuously interacting with technology. E-teacher is defined as a "social
m< Ld

influence metl«

attitudes , thinking, behavior, and/or performance with individuals, groups, and/or

ted by Advanced Information Technology (AIT) to effect a change in

orga@on ," according to the definition®. Despite the growing interest in examining the
r@mhip between digital technology and teacher, contributions from diverse disciplines have been
scattered. Scholars have struggled to "identify wider patterns of change coming from the digital
transformation as a result of this fragmentation*2. It also implies that a variety of theoretical models

have been used to explain the event. Indeed, while businesses are transforming as a result of
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technology advancements, the manner in which the change occurs is still up for debate>. Furthermore,
due to the rapid evolution and deployment of digital technology, it is necessary to keep up with and
examine the most recent contributions to the field.

The following boundary conditions are used in this study. To begin, we used a wide definition of
teacher, which defines a teacher as someone who leads a group of people, an or t or
empowers their transformational processes. Second, research about market or ir\% hers in
which the teacher is represented by an organization were omitted>>. Finally, we% at studies that
explicitly mentioned a digital or technical transformation. Fourth, we exéWdetsthdies that could not
show a strong link between information technology and teacher, s (S@I icipal teachers defending

urban economies' physical and digital infrastructures in the f\i&ﬁ'@ate change®’.

2.3.3 e-Teacher, Information Communication Te and Work Performance during

Covid-19 Q

This study uses the Van Wart et al. and Ro@\;{ . E-teacher paradigm, which stresses a teacher's

virtual communication skills and spe

(% distinct characteristics. That is to say: E-teacher is a set
of information communication t%o ies that mediate social influence processes aimed at changing

attitudes, feelings, thinki ha\.iior, and performance’®. It is based on the ability to communicate

clearly and effectiv<' e appropriate social interaction, inspire and manage change, build and
hold teams ac%

demonstrate technical capabilities related to ICTs, and develop a sense of

t@t of as a multi-dimensional, integrated, and comprehensive idea in which one component is
linked to others®®. Except for e-tech, which is an additional dimension of competence necessary to
properly use virtual media, it reflects the types of communication abilities expected in traditional

communication uses®. It's also worth noting that e-teacher isn't about replacing or substituting
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traditional media (for example, face-to-face meetings, printed documents, and traditional mail) with
virtual communication tools (for example, email, videoconferencing, social networking, and instant
messaging)®. It's about combining traditional and digital media to increase the efficiency and

effectiveness of a teacher's multiple goals relating to tasks, people, and organizational outcorqes“. It

Xg ion

er of ICTs in

has long been acknowledged that technology has a significant impact on teacher and co

patterns*®. The study of the integration of virtual communication technologies (e-teache
a significant research topic as a result of the digital revolution and the ubiquity$
teachers' lives*. Covid-19 is both a challenge and an opportunity for re woxkdrs, emphasizing the
need of electronic teacher in team activities and perform % he use of information

communication technologies (ICTs) has been identified as%' aspect supporting institutional

assistance*. However, little is known about the role of nal teachers in ICT use, particularly

in project management situations when time—ser%oa are expected of temporary team members.

This study looks at the role of teacher in chs\
context. The following are the resear hions: At the team level, when and how do teachers use
?@

hat is the link between teacher and the use of ICT? What

ICT to complete work obligations in a group

(and integrate) media, including, I
effect does teacher have royp outcomes like performance, contentment, and learning?%?. The
general role of ICT Widual and group tasks has been addressed in the communication and
teamwork liter. regﬁlspite this, little is known about the exact relationship between teacher and
various fo %CTS, particularly at the team level*’. The need of studying this relationship and

prole ons for teachers who handle team-level duties for members working from home or at a

9,

di e is heightened by Covid-19. This study delves into this complicated link and helps to a better
understanding of the function of teacher in ICT use and team effectiveness®.
Because of the rapid development and dispersion of various digital technologies, particularly Industry

4.0, digital transformation has become a buzzword in the previous 2-3 years. As previously said,
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digital transformation entails a more thorough digitalization experience that affects corporate
processes, business models, customer relationships, and operations, as well as causing disruptive
alterations in all business structures®*.

Today's enterprises have a significant difficulty in managing digital change. The competencieg of the
active individuals, particularly the teachers of the digital transformation process are on @n
successes elements®. As the first requisite of digital transformation, it also addre zational
teacher capacity. Digital teacher has problems such as dynamic environments %id changes in

digital technologies, accelerated globalization, and simple co nidgtidn of distributed

organizational forms®. Unfortunately, the organization's digital ¢ ¢ afid*competencies, as well as

the new desired type of digital teacher, are not well understo of the present research look at

which executive abilities and traits are required to ully navigate digitalization-related

difficulties, while others propose and systemize t r sKifls®’.

Digitalization in organizations began with thgnkt\riduction of computers to manage digital data. Then,
with the help of various digital techn particularly the Internet, digitalization manifested itself
in organizations as the autom% business operations, leading to enterprises changing their
business models®®. With@id‘ development and integration capabilities of new emerging digital
technologies such @ata, Cloud Computing, Social Media, Artificial Intelligence, Augmented
Reality, and ﬁ\within the fourth Industrial Revolution Industry 4.0, digitalization became more
disrupti ggan to be referred to as "Digital Transformation (DT)," because the digitalization
businesses includes a comprehensive transformation of business processes, buses, and
othe infrastructure®®. Based on scholar, companies develop new business models offering
personalized product experiences as a result of changing customer behavior, such as customers

expecting real-time product experiences and sharing data about themselves, as well as the ability to

offer smart products and services enhanced with digital capabilities’’. The companies should rethink
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their value chains and organizational structures and they are challenged to operate faster and flexible
and they need appropriate teacher techniques to adapt to new market conditions and to keep their
competitive advantage’!. Digital Transformation is a continual process rising the extent of
digitalization within the organization'®. By using digital technologies more business procesges are
\ is

ifferent

digital transformed and more digital business models are created’!. In this manner the o

moving to a more digital one. It can be captured that digital transformation is a K‘%

digital maturity levels of the businesses’. At the same time the transformation p ust be led by

a digital teacher facing the disruptive challenges of digital transformati 19itaNteachers must lead

the digital transformation in order to guide the company thro (@\ try 4.0 while managing

disruptive developments and encouraging people’. Ano t describes the role of digital

teachers as their contribution to the transition to a dig% ization®. The right things are being
tion

done by the digital teacher for a successful digti f businesses. However, digital teacher is

ation system process, but also for leading the

responsible for not just managing the digita‘ tb&

resulting digital organization”. Tea , for example, is defined as leading new methods of

working and managing high-pexfornfing, teams’. It was also thought about digital teacher from the
standpoint of running a vi orggmzation”. Unfortunately, as the above definitions confirm, there is
no widespread awa @ he need for teacher changes in the digital transformation era, because
digital teacher tgsdot only leading the digital transformation process, but also leading an
organizatio Q digital environment, depending on the organization's digital maturity level”.
Clas teather is the type of teacher that existed before digitalization®. Digital teacher is concerned

\@Jth the digital transformation process and leading the business in a digital environment, starting

with digitalization”’.

2.3.4 Digital Teacher and Communication Styles on Secondary School Teachers Work

Performance in Nigeria

90



Performance is defined as the accomplishment of predetermined objectives, which might be personal,
organizational, or national in nature’®. Diverse interests of people involved and the associated actions
that occur within an organization can be used to analyze organizational performance (workers)”.
Organizations are driven to perform in a way that reflects the goals, and expectations of g larger
society. This could lead to the organisational progress and expansion through a return g X ent
in profits, or it could lead to its demise’. In some organisations, an employeg's ance is

assessed during the preceding year or cycle to determine the stands of the emr%a far as his or

her peers in the same team are concerned (peer to peer review). This i#€\sed\to\examine employee

development and contribution to the organization. However, the@

a person performs a job properly®’.

performance. Job performance is defined as the completion Sa& ainst the standards of accuracy,
completeness, cost, and speed, which is a determinant @

Employee performance indicates a formal or atiofS strengths, shortcomings, and potential

managerial inadequacies. Work performanc< N view as an employee's ability to complete the

tasks assigned to them. A school is t educational institution that aims to offer students with
opportunities to learn. A s@@

instruction®'. A school is n organization where learning activities occur. A school is a learning

O
educational institution or structure where students get

environment design

ents®!. Both the government and the private sector own schools. Private

persons own t aj of childcare centers, nurseries, and elementary schools®.

Public s%;e those that are run by the government. A primary school is an institution that

otional and cognitive teaching as well as aids in a child's social development®2. This level
of edfication encourages students to flourish, learn how to participate, and offers the child a sense of
belonging®®. A primary school is an educational institution for students aged six to eleven years old
where they receive their first formal education®?. Primary school is a place of learning where a kid

obtains his or her first and compulsory formal education®*. In the educational sector, a curriculum
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implementer instructor does all possible to obtain the desired result®®. A teacher is a person who is
competent and has obtained certification in areas like as the Nigeria Certificate in Education (NCE),
Bachelor degree in Education (B.Ed), and others®®. He or she is a person who has developed

professional and pedagogical skills in order to facilitate effective teaching and learning®’. Tgachers
1 2

are should employ proper teaching approaches to successfully teach in order to improve @RO A
teacher is also a person who, via his or her character, leaves a lasting inﬂue\% i

pupils/students®’. A teacher is a someone with the ability to influence and devel 1 character in

or her

his or her students®®. Teachers successfully arrange and manage the cla % 8 generate a healthy
emotional climate for learners to participate in the learning proc . entary school instructors
only work with young pupils in primary schools. Primary s ers receive in-service training
and upgrade their skills in order to improve leamin%" nderwent training and retraining in

Ip t in the future®. Educational training and

order to gain new skills and knowledge that wo

in-service allow teachers to adapt their teac@ oaches and methodology®*. Digitalization is the

use of Microsoft programs to inno a%rebrand an organization's output and value-producing
‘R\

potential®!. This simply means t@
appli

cations to boost the product's worth. It's a term that refers to how

ation extends beyond the use of computers in the workplace

to the employment of Mic

businesses and soci digital technology and Microsoft applications®?.

DigitalizatioQ efined as the associated changes in an organization's, society's, and object's
1

connecteﬁv%

f hanges in the competitive market”. Digitalization is also defined as the ability to approach

gital teacher is a team-oriented job and cooperative approach with a significant

both™Mechnology design and business architecture strategically®®. It is the strategic application of
digital technology and digital abilities®. Digitalization is a preferred teacher style in the digital age.
Digital teacher is also the adoption of many types of strategies that favorably influence the digital

transformation process®. Digital teacher is the act of being in charge of a key sector of the
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information society, such as the press, or various media and communication®. Digital is a philosophy
or idea that uses broad access to technology to improve the lives, wellbeing, and conditions of
subordinates®. Good communication between the teacher and the group members of an organization
is required to achieve an organizational goal. teacher communication styles have been categorised
into many dimensions ranging from dominant to friendly among group members in an %,
which influences both teachers and subordinates' job outcomes®. There are % teacher
communication styles which include. (Passive communication style, assertive (S%\ication style,
passive-assertive communication style and aggressive communication s . &her communication
styles are viewed in a variety of ways by researchers. Digital tea (s% eople who communicate
their views and opinions without apologizing. A passive ¢ ication style can be describing as
such a teacher achieves little or no results when it co % ective people management to meet

organizational goals®’. Researchers identifies th 'f& traits: they ignore their rights and allow

others to limit their rights, they do not expr<ss§tq re unsure of their own wants, ideas, or feelings,

and they are emotionally unsure®. there are times when a passive communication style is
used by a teacher. It was argue@ n

t
in an organization's mora If-estcem, and confidence suffer. Assertiveness entails sticking up for

teachers are overly forceful, members of a group or team

your own rights whij owledging the rights of others®*. It was seen as a way for teachers to
share their tho tsid‘sentiments in an open and honest manner without damaging the feelings of
their subo . Other characteristics, include being respectful, maintaining good eye contact,
com@at g in a calm tone and plain language, and not allowing people to mistreat or manipulate
th Teacher communication style training programs have recently been established to help
teachers enhance their communication skills. Communication in a demanding, abrasive, or

confrontational manner is part of a teacher's aggressive communication style and behavior. The usual

goals of an aggressive communicator are dominating and winning, and driving the other person to
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lose. Aggressive communicators' intents are common in communication and are an aspect of an
individual's personality. Because of their demanding, criticizing, accusing, and frustrating attitude,
believes they are underappreciated. The passive-aggressive communicators are the last sort of teacher
communicators. These are teachers that appear inert on the surface but are acting out their anger in a
covert, indirect, or behind-the-scenes manner®’. Such teachers may also feel weak or tr hin

%ndirect,

themselves, which can lead to bitterness and a desire to perceive things or act out r%

or secret ways. They are teachers who communicate in both a passive and for anner. It was

determining that their activities are indirect rather than blatant aggressipfi\and\thdy refuse to address

people about a problem that they are having. In Nigeria's Kw % College of Education, a

researcher conducted an empirical study to determi o@ionshm between teachers'

communication styles and lecturer job performance®®. %\gs demonstrated that there is a link

between the democratic communication practice each€rs and the work performance of lecturers.
X

The communication strategies of autocratic fan ez-faire teachers had little effect on academics'

work performance®®. He then stres democratic pattern of communication as a means of

facilitating or encouraging the @s aims to be met. A school administrator's teacher and

communication styles en ss not only the characteristics of an administrator (person), but also

extend beyond the @ ncounter between the administrator and the teachers®. Furthermore,
G

another researeh w ducted on investigating the relationship between teacher communication

style ando%@ional productivity.

gs revealed that there is a link between teacher communication style and organizational

prod¥ctivity®. It establishes that assertive communication style (friendly and attentive communication
style) has a favorable substantial association with organizational productivity and teacher
performance. The impact of school digital teacher communication styles (passive communication

style, assertive communication style, aggressive communication style, and passive-aggressive
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communication style) on the job performance of public primary school teachers in Oyo State was
revealed at COVID-19'%, In this day and age, it is critical that school administrators, particularly
public primary school teachers, move away from the traditional method of communicating with their
subordinates. This act would not only benefit school administrators, but it would also benefit public
primary school teachers who are not digitally savvy. When the COVID-19 pan \%&(,
everything came to a halt, and the Federal Government was forced to close all gchoelghdhcluding
primary schools, revealing the degree of both school teachers and public prima ol instructors'
digitization'?!. The pandemic caught practically everyone off guard, es Q in\Wigeria, in contrast

to other wealthy countries where education remained relatively una@ > Some scholars have also

conducted research on teacher styles and teacher communica'\n&ﬁvlg other topics.

During Covid-19, public and private companies will@blem in ensuring job productivity in

work-from-home arrangements due to disparitd %@igital capabilities. Covid-19 has changed the
world by speeding up the process of digitali@often known as digital transformation'®!. It forces
us to consolidate all of our actiyjti many locations (for example, working in an office,
studying in a classroom, shopﬁéﬁ#a mall, and worshipping at a worship center) into doing
everything at home!??. THissondiflon is triggered by the massive expansion of virus-infected victims,
and working, learn g%ping, and worshiping from home is one effective strategy to flatten the
curve of Co, '&nfected patients!®?. Businesses undergo digital transformation, but also private
citizens ernment entities. As a byproduct of digitalization, digitalization, and digital
t tion, work-from-home will become the most widely available option for working
arrant€ements in enterprises'®. Other hand, using digital change is more complicated than simply
turning on a light. 37% of work can be done entirely from home in the United States alone'®.
Furthermore, a worker's productivity level can differ greatly when working from home as opposed to

an office103. Regarding digital disparity, not all office workers currently have the same access to and
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comfort with home technology. In the UK, the lockdown policy has led to a growth in online
inequality. The closure of public libraries and e-learning facilities hinders citizens seeking health-
related information who lack access to digital technologies or have little digital proficiency. People
who are experiencing a digital imbalance in the UK can be divided into three categories: thoge who
cannot afford the equipment and connection fees; those who lack the motivation to use &\in
their everyday lives and businesses; and those who lack the digital expertise necv@& it for

communication and information retrieval'®. Many businesses in both the priv& governmental

sectors are still questioning the efficiency of work-from-home Porary employment

arrangement, particularly in organizations that deploy heav %3 ork. Work-from-home
<§w

productivity is influenced by digital skills. Workers with pr 194tal abilities can more flexibly use

and manage their working time, thereby achieving w alance. The support of superiors or
supervisors, as well as contacts with other em es, might influence the development of digital
abilities. The impact of supervisors' teacher @ oration with coworkers on the work-from-home
process is also investigated in this a@uis article aims to offer suggestions for supervisors and

companies on how to maximize w&(p, ductivity during COVID-19 by efficiently strengthening the

digital skills of office wo particularly those who are new to working from home. Technology in

many different Way@ o aids in the growth of numerous companies.

Policy initi 'N promote digital adoption must therefore be supported by a rise in digital
literacy. " chnology-related abilities are included in the digital skill set, which includes basic
Slet as literacy, general skills for all workers, and specific skills for information technology
specilists!”. The notion of digital skill was defined in this article, and it is measured in four
dimensions: digital technical skill, digital communication, digital analysis, and digital thinking!®. A
pattern of mutually advantageous and well-defined partnerships between two or more entities to

achieve common goals is known as digital collaboration. To solve difficulties or deal with challenging
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situations, people frequently collaborate!>. In a work-from-home setting, collaboration takes place
over the internet. The construct of digital collaboration is used in this article, which is operationally
defined as collaboration between employees and internal and external partners to execute joint

activities using digital technology?!. Team characteristics, job kind, collaboration quality, and‘ digital
ted

technology use are the four dimensions of digital collaboration. Because of the disrupti \
1

by digital technology, a company's competitiveness requires both digital and teache\%

Ability to efficiently conduct digital transformation, according to certain s@ness educators
\

that use digital teaching techniques present a focused vision and ca bﬁ\ﬁgitalization strategies'%,

members in the use of digital technology to aid businesses(n(/ iping commercial success is

described in this article as "digital teacher," utilizin@imes as a guide!®. driven digital

transformation since it will affect the productivity o g professionals in both the private and

governmental sectors. Q

A worker's proficiency with digital too%e ed to as their digital talent. The ability of an office

worker to use internet, including i&?&nking, modern devices, electronic information, and digital

analytical skills, is referrec@ng digital skills. Theoretically, there are two ways to advance
L)

digital skill develop rtically and horizontally. The supervisor's teacher has an impact on the

development (&S&% irection. Collaboration with coworkers affects the development of the
n

horizontal

2.3.lie ce, Reorientation, and Renovation: School Teacher During the early Months of the

6

Co 19 Pandemic

Many schools struggled to respond swiftly and appropriately as the COVID-19 pandemic expanded
across the globe. The pandemic had a significant impact on schools, which were one of the most

important societal institutions. Most school teachers, on the other hand, have little to no experience in
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crisis management and have never dealt with a crisis of this magnitude and complexity. In the early
months of 2020, the news reports became increasingly ominous!'?’. "Is the world ready for the
coronavirus?" the New York Times wondered in late January-?°. "Coronavirus spread in the United

States is inevitable, CDC warns," the Los Angeles Times headline read a month later. 20 Schools
Q S

were obliged to pay attention as the COVID-19 outbreak spread. By the middle of @ a

evident that the virus had spread worldwide. The Washington Post headline read, ”(\"% S now a

global epidemic as United States and world rush to control outbreak," as schoo s around the

world began to close”!%, Early outbreaks in China and Italy resulted i@@\ocietal restrictions

across Southeast Asia and Europe. Soon after, the rest of the globe@ uit?2.

Even though many regions had several months' notice, bﬁ\%%ftional systems were caught off
guard. Boards of education and administration debate@ do. Support from the government for
schools and families was questionable. There $Ralpable sense of unease in the air. The global
pandemic spread quickly, and most schools sgruggted to respond appropriately and promptly. Schools
in the United States began to close i@/larch, whether they were ready or not, and the country
faced "an unprecedented schooT\ﬁ/‘@wn" a few weeks later!””. COVID-19 is still sweeping the
globe, with several counl@gmding the United States, experiencing their highest rates of infection

and mortality to da&) some schools have reopened, others have closed or shifted nearly all of

their pupils t@\%e instruction!%,

It is clear he global epidemic has presented school administrators with an unprecedented task.
rincipals and superintendents are used to dealing with smaller crises like hallway fights, a

leaking boiler, upset parents, financial issues, or even a scandal involving a local educator, most

school teachers have never dealt with a crisis of this magnitude and scope for this long. Even the

immediacy of greater emergencies that frequently compel school closures—such as a major snowstorm,

a hurricane, or a school shooting—usually passes in a matter of days or weeks!®. The COVID-19
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pandemic has exposed the flaws in our educational systems and the lack of administrator

preparedness for crisis teacher like no other disaster before it'!°,

Crisis Teacher in Schools during the Pandemic @t

In non-educational sectors, some recent publications have sought to apply crisis t B&@ niques to
ed\for public health
\

the COVID-19 pandemic. These teacher concepts are similar to a list d&)
hing flexible, and the

1
authorities a few years ago, which emphasized trust, decisiveness WEX a

ability to coordinate several stakeholders!!!. (&

Recent research on school teacher during the COVID; ic is also beginning to emerge.
0

Scholars are beginning to try to grasp the early sta@
early to make sense of schools' responses to @
ir all\wa.

theoretical or conceptual rather than em example, the epidemic "is fast changing schooling

blem, despite the fact that it is still too

ic. However, most of this research has been

and teacher," and teachers should dea ively, establish organizational and individual resilience,
and construct distributed teache ctures for optimal institutional response, according to the
report!!!. Similarly, &te. tensions that school administrators are experiencing during the
pandemic were meftion®d# These conflicts range from the need to lead both quickly and slowly, to
reconciling @ ith excellence and responsibility, to taking human needs as well as organizational

outcomes ccount!!2,

]% e epidemic, academic teachers were advised to concentrate on best practices, look for
opportunities in the crisis, communicate clearly, connect with people, and spread teacher throughout
the organization. Seven ideas were proposed for consideration and possible research attention,

including the notions that "most school teacher preparation and training programmes are likely to be
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out of step with the challenges facing today's school teachers" and that "self-care and consideration

must be the main priority and prime concern for all school teachers"'.

"Crisis and change
management are now vital skills of a school teacher that demand more than normal problem dealing

or occasional firefighting," it was also noted!''3.

Three promising practices for P-12 school systems were identified in one of the few en@d: ies

on pandemic-era school teacher that has emerged so far: treating families as equal \
=

learning,
continuing to provide high-quality learning opportunities for students, ar&: -making that is
t10ns based on their

coordinated, coherent, and inclusive?!?. They also provided three rg

interviews with thirteen central office executives in the Puget S of Washington: for school

districts to focus on "building on" rather than "learning pr10r1t1ze relationships, and to
develop anti-racist, systemic coherence. "This is an nity to create systems to recognize and
build on what children learnt (and cont1 learn) at home," they said of their first

recommendation!!2, ( \

More empirical study on the effec (& D-19 on schools and other institutions is clearly needed

rom the field is needed by educational scholars and school

as the pandemic advances&‘
teachers to inform the and conceptual approaches that dominated during the early months

of the global crisis Q

2.3.6 Digi @h r Skills, Digital Collaboration and Teachers Work Performance

C %has changed the world by speeding up the process of digitalization, often known as digital

t rmation. It forces us to consolidate all of our activities from many locations (e.g., working in
an office, learning in a school, shopping in a mall, and worshipping at a worship building) into doing

everything at home®. One effective technique to flatten the curve of Covid-19 infected patients is to

work, study, shop, and worship from home, which is triggered by the large development of virus-
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infected victims®. Digital skill is the ability of a worker to effectively use digital tools. digital Digital
skills are defined as the capacity of an employee to use the internet, as well as digital thinking,
contemporary technology, digital data, and digital analytical skills. Technically, there are two

directions, vertically and horizontally, in which digital skill development can be advanced. The

is more complicated than simply turning on a light. 37% of jobs in the Unite alone can be

conducted entirely from home. Furthermore, a worker's productivity %ﬂiffer significantly
when working from home as opposed to an office97. Regardi 1g\ disparity, not all office
workers currently have the same access to and comfort i

w,& ¢ technology. In the UK, the
lockdown policy has led to a growth in online inequal@ure of schools and libraries and web
h-r

- based learning facilities hinder citizens seekin t ted information who lack access to digital

technologies or have little digital proﬁcienc(.h{h United Kingdom, people who are experiencing

digital imbalance fall into three categ r%ability to pay for equipment and connection fees; lack of
Re

motivation to use digital techno g$%

inability to use digital %o.ogy for information retrieval and communication'!?. Digital

ir personal and professional lives; and low digital expertise,

collaboration is a p:t yivolving mutually beneficial and clearly defined relationships involving

two or more pedRle t

or handling circumstances'!?. Collaboration takes place over the internet in a work-from-
iro

hom

omplish shared objectives. Collaboration is frequently used to resolve issues

ment. This article employs the construct of digital collaboration, which is operationally
(%1 as collaboration between workers and internal and external partners using digital technology

3

to complete joint activities''®. The four dimensions of digital collaboration include team

characteristics, work kind, collaboration quality, and utilization of digital technology!'3.
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Because of the disruption caused by digital technology, both digital and teacher talents are critical to a

company's competitiveness'!'?

. Based on researchers, digital teacher is a critical skill that managers
must possess in order to carry out digital transformation®’. Business teachers who practice digital
teacher have a clear and meaningful vision and implement digitalization strategies®. In light Qf those
criteria, this article illustrates that a digital teacher is someone who can motivate and tra?\%\{ eir

staff to use digital technology to help their company expand commercially. This CSS\a s digital

education from two angles: digital attitude and teaching skills®. %

V@{e\formance During

Covid-19 Pandemic @

During the COVID 19 crisis, there are a number of consid h\éﬁﬁ colleges should consider. This

2.3.7 Information and Communication Technology and Teachers

is because most colleges have postponed personal % ce and instead rely on technology to
maintain connection between academic staff angistidents. ICT infrastructure refers to the equipment,
software, communication systems, and the humam component such as experience, skills, command,
and principles, while ICT infrastruct s to the equipment, software, communication systems,
and the human component suc% rience, skills, command, and principles!'*. The goal of this
study was to look at the @\of ICT and ICT infrastructure on academic staff knowledge sharing.
Knowledge gener@aring, and management are now regarded essential challenges in
information %ment, and the role of ICT has expanded beyond data collecting. ICTs serve an
importa @

motes the gathering of data outside of companies or institutions, networks, internal
a

databdses, papers, theses, processes, approaches, methodologies, and e-mails, is at the heart of KS>°.

enhancing knowledge sharing (KS) processing as digital resources!. Technology,

ICTs, on the other hand, rely on technology that help with data gathering, storage, retrieval, and
dissemination. ICT can increase access to information and knowledge held in databases by improving

specific KS in companies. Institutions face the difficulty of sharing information in a way that
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promotes and encourages KS, which, if not managed properly, might result in a loss of competitive
advantage!''>. Furthermore, when information is shared in this setting, an organization may face a
problem: process exchanges might result in learning issues due to weak linkages and network

variety!">. ICT has the potential to remove some of the hurdles to KS5. Meanwhile, using IC Iiwould

help educators and students exchange information and knowledge.!"* Academics %&& age
developing technologies like PowerPoint presentations, online forums, URL collec@%ebsites
to improve instruction and make it more accessible!!®. During the COVID-19 ep% most colleges
have postponed classes and are continuing their education online usin méy tools. During the
COVID-19 epidemic, ICT is seen as a critical instrument for acad% to share information and

stay in touch with one another. Iraq has also been devastq@ ¢ epidemic, and the spread of

COVID-19 has had a significant impact''>. @

During the academic year 2019-2020, all univ. ﬁl%\postponed lectures and transitioned to online
learning. However, there were a number Qf cltallenges with this plan, including a lack of IT
infrastructure and a lack of consu %nological awareness. Iraq, as a developing country,
nevertheless has a poor IT infra?\% , lagging behind the majority of developing countries. Low-
to middle-income coun@@th low living standards and limited technical and technological
infrastructure wererlzed as developing countries''?. Not just between developing and rich
nations, but «{thin developing countries, ICT technology and policy support varies greatly’. ICT

infrastru des network internet facilities, software, and hardware that support and increase

among the academic staff in Iraqi universities!!. Knowledge sharing could be a crucial aspect in
enhancing the productivity of academic employees. Finding and fostering a culture of information

sharing among academic staff at Iraqi public universities is critical for increasing staff productivity,
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which will improve the ranking of Iraqi universities, which now ranks poorly among regional

universities®’.

Furthermore, technological elements play an important role in increasing academic staff productivity,

notably in terms of the number of publications, by ensuring that academic staff have ac to

databases and publish in respected journals and publishers. When compared to regiagfa ries,

Iraqi academics' productivity may be limited and this issue has placed Iraq in a zg(g among

other countries' universities. Universities should boost academic staff Igduc‘u ity by improving
\

information sharing and technology tools®’. \

2.3.8 Digital Teacher and Teachers Technology Integratio@e Covid-19 Pandemic

The COVID-19 pandemic wreaked havoc on the educ tem. According to the World Bank

(2020), the global health crisis led schools to clgs countries. Online distance learning has

replaced traditional face-to-face learning as @gway to attend school. Educators, like healthcare
professionals, were front-line soldiers, %& 1

Educators were confronted with n%st cles that previous studies had not anticipated!'S. Initially,

great efforts to help pupils cope with the pandemic.

most governments and ins%hfpected that the pandemic would be under control in a matter of
.

months and that all s@vould quickly return to normal. However, most countries continued to

report large numbersynegessitating the shutdown of economies and the imposition of strict controls to

prevent th xl\ spreading. Governments attempted to accomplish this in a variety of ways, one

of wjni o encourage social isolation. Following the initial closures of schools, the education

S

learning skills while simultaneously acting as users and teachers for these''s. As a result of the

as resurrected through the use of digital media Educators have had to alter their digital

COVID-19 epidemic, new educational boundaries have been explored. From elementary school to

higher education institutions, technology has been interwoven into practically every classroom.
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During the epidemic, school closures impacted approximately 128 million students in over 190

countries!!’

. Teachers, as both users and educators, have had to improve their digital literacy skills, as
they play a key role in encouraging students to embrace computer literacy. This has placed a

significant load on Kuwaiti school principals, who are inexperienced with such extensive‘use of
The strategic use of an entity's IT assets to maximize its business achievements B%\@s digital

technology.

teacher. Digital teacher guarantees that the firms involved remain compgtitiveNin their fields of
expertise in order to provide the required services or commodities to tm‘tﬁt\i hotders'!”. The COVID-

19 pandemic has necessitated distance learning and transfo itibnal learning systems into
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digital active spaces''’. Five aspects of digital teacher a%E ed by the International Society for

Technology in Education (ISTE): (1) Professional %

entails a thorough understanding of the subj \té\must be taught and presented to students!''®.

xcellence in learning and teaching

Teachers must also possess the necessary pe@hal abilities to guarantee that skills are passed on to
students. School administrators sh ter an environment that encourages innovation and
professional development, allow\% s to learn using digital and technical resources'!®. Using IT
guarantees that students -informed and up to date on the current developments in technology-
assisted learning. nary Teacher: One of the most important parts of digital teacher is
visionary te &{his emphasizes on the digital teacher's ability to integrate a clear vision for where
they wa their company. One of the key reasons for including visionary teacher into the
digi her framework is that it improves decision-making efficiency'!®. The value of the decision-
nﬁg process is substantially enhanced by digital teacher, which increases school administrators'
awareness and understanding of current challenges, not only in the near term but also in the long run.

In terms of digital teacher, this is a critical component of success.
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Educators must stay current on current technology advances to ensure that they not only communicate,
but also articulate the vision of teacher and development with all stakeholders involved''8. In the
digital age of learning, school teachers must establish and manage the tools and relationships that are
required. They are also responsible for guiding development and inspiring and implementing a_shared
vision of integrating technology to promote transformation and excellence in a schogl]€cttihgy (3)
Digital-age Learning Culture: Educators must now endeavor to establish and maintqif t ogy use

as a significant learning resource, according to'?°. Through a learning culture tha orates current

digital platforms and advances, school teachers should build, enable, apd\susthin‘the dynamic digital

era'?!. The degree to which digital teachers embrace the digita (@
bearing on their ability to achieve high levels of success. %
well-versed in the methods that make up the framew@
their various settings or organizations'?2. Q

(4) Digital Citizenship: Digital citizenship % o the acts and behaviors that promote beneficial

ing culture has a direct
ers must ensure that they are

ting a digital age learning culture in

digital communities and environmen %ipals are responsible for modeling and mobilizing the
knowledge of ethical, legal, and\% uties as digital culture and citizenship evolve. Teachers must
also guarantee that lea Ve access to appropriate resources to suit their technical needs.
Computer science, ec@ platforms, and the various tendencies that characterize digital progress
are all part o Mal citizenship!?’. The integration of digital citizenship into digital teacher increases
teachers ily=fo successfully interact with the requirements of various stakeholders while also

r %on top of emerging trends and developments, both internally and internationally.

(5) Systemic Improvement: School teachers try to establish a system of continuous improvement in
digital learning while providing learners with the skills they need to develop their own unique
competences'!®. Systemic improvement provides a platform for implementing changes in the teacher

process without producing instability. Furthermore, systemic improvement has the favorable effect of
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increasing the extent to which high efficiency standards are maintained within the teacher process,
both in the short and long term. These are always important characteristics when it comes to
improving digital teacher. Lesson plans, notices, and other documentation are among the documents

that teachers are expected to generate in their professional capacity. This article looks at how

technology can be used in the classroom'?°, Teachers can access course information am@\ ia a

variety of electronic devices, including tablets, PCs, and laptops. Through imagin&%r friendly

programming, these gadgets can be utilized to further explain complex subjects. s can use the

results of quizzes and polls to determine how well students grasp the ialN\They can then utilize

the information to plan out the most successful techniques for i @y the relevant skills to their

students!''8. Because students can use their literacy abilitie the taught topic, technology

allows teachers to have a high degree of engagement i . It reduces the amount of work that
teachers have to do in order to fulfill their res 1bilitt€s. According to the literature, integrating

technology into the classroom might be difﬁ(u}fq achers due to a variety of variables'?!. Previous

online learning experience, technol i%nderstanding, pedagogical knowledge, and the support
cgs t

system are all examples'?2. Lacl%
motivation, and attentio \&
identified'. Q{

iciency among learners were among the most common issues
2.3.9 Infor onand Communication Technology Tools and Teachers Work Performance

o contemporary technology, poor internet connection, low

In N@ation is a tool for supporting national development and maximizing citizens' potential.

education should be able to transmit our beloved heritages and living inventions between and among

, the country's vision is for a thorough transformation of all facets of its life. As a result,

generations. It should improve Nigeria's global standing in science and technology in all areas of life.

Nigerian society is dynamic, and education, as a micro element of society, must adapt to these
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changes'?*

. The introduction of Information and Communication Technology (ICT) into every facet
of human endeavor is one of these major transformations, and for education not to be caught off guard,
it must integrate ICT, which Nigerian teachers are adopting into all aspects of the school's curriculum
from planning to evaluation. Teachers' use of Information and Communication Technology tQ boost
job performance has been a critical component in schools and schooling over the last few, @d

secondary schools in Nigeria are not exempt from this search for a technologically Xi@gwomylzs.

Teachers' use of ICT has improved school functioning on various levels an% ved their job

performance. As a result, the importance of teachers using teaching ai Cc 1CT tools cannot be
overstated. The use of improvised materials and teaching aids in t%% aching not only engages
both the students' auditory and sensory organs in the art of t h%&ut also helps students retain the
topics learned more successfully!?®. The use of Info Communication Technology (ICT)
devices to teach content in many areas has bee ‘&) be a more effective teaching tool. This
claim is supported by the UNESCO Infofmatigndand Communication Technology Competency
Framework for Teachers, which highli eneﬁts of using ICT to teach students, including the fact
that using ICT gadgets to teach stu %kes the content taught more interesting to the students and
maintains their attention W&lological devices are used to learn, making the contents taught
appear interesting a NThe progress of education, as well as its multiple stakeholders, requires
the use of info atgnﬁd communication tools. As a result, the pervasive effect of Information and
Communic chnology has had an impact on the field of education. ICT has unquestionably had

an i t on the quality and quantity of teaching, learning, and research at both traditional and

a

r@ learning institutions. ICT can improve teaching and learning by providing dynamic,
interactive, and interesting information, as well as actual opportunity for personalized education. ICT

has the ability to improve learning outcomes by accelerating, enriching, and deepening skills, as well
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as motivating and engaging students. Studies have been done on this, such as study on students' and

instructors' perspectives of ICT use in the classroom:

The usage of Information and Communication Technology (ICT) in Pakistani classrooms confirmed
that ICT has become a major driving factor in revolutionizing education around the wor .we
previous ten years, Pakistan's use of ICT has expanded dramatically!?. The governmen€o iStan's

most recent educational policy emphasizes the use of ICT in classrooms. are also

ities, Maccording to the

\

curriculum materials. Information and communication technology ( \ udes a variety of tools

encouraged to use ICT into their classroom teaching and learning agti

and systems that qualified and creative teachers can use to imprdve g and learning conditions.
Informative tools, resigning tools, constructive tools, com ke tools, and collaborative tools are
among the five characteristics of ICT tools for edﬁ&%\. Informative tools include the internet,
network virtual drive, intranet systems, and @3 e; 1) Informative tools - Internet, Network
Virtual Drive, Intranet Systems, Homepage, X on. (2) Resignation devices, such as CD-ROM:s.
(3) Constructive tools, such as Mi %rd, PowerPoint, FrontPage, Adobe Photoshop, and Lego
Mindstorm 4) Communication ls uch as e-mail and SMS (5) Collaborative tools, such as
discussion boards and ot %1\8 These technologies also aid in the linking of school experiences
to work practices, Q) ion of economic viability for tomorrow's workers, the strengthening of
instruction, the creation of chances for school and world connections!'?’. In any educational
&

context, %

o be used to address the learning needs of individual students, expand educational

on and communication technologies (ICT) are critical instruments. They have the

oppoftunities, raise student self-efficacy and learning independence, and enhance teachers'
professional development. ICT has the potential to completely transform school administration. It
encourages students to be more independent and responsible for their own learning, which motivates

and engages them in studying. As the influence of ICT is prevalent in every field, it helps to connect
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academics to the practice of today's work. Students' understanding and performance have been shown
to improve when teachers use ICT tools in the classroom, yet teachers cannot teach unless they have

the necessary ICT skills'?’.

Teachers must be able to assist pupils in learning how to use ICT tools to seek for infoma%a

result, the study aims to establish a link between ICT tools and teacher job perforaﬁ%p

senior secondary schools in Rivers State's Port Harcourt Metropolis. Informatio% unication

blic

technology (ICT) includes a variety of tools and systems that qualified an%ti teachers can use

to improve teaching and learning conditions. Information and commugicati tecﬁnology (ICT) tools

come in a variety of sizes and applications. Where applicabl 1‘[%{35 determined by the user's

intended goal. Because there are so many tools and so ma m appear regularly, the researcher

opted to group the ICT tools into the following sub , which reflect technique of organizing

ICT tools. Under the headings that follow, the @Q@nsions of ICT tools listed above are discussed
S

in further depth!?®,
2.3.10 Principals’ Digital Tea kﬁ Teachers’ Digital Teaching during the Covid-19

Pandemic \/
Q\ .
The educational la
mo

educators m

s’ getting more and more challenging, especially in the digital age when
the use of technology in school management and administration. To support
Malaysi ) education policy, the Malaysian Ministry of Education (MOE) has published the

Iformation Plan 2019-2023. Principals must receive training to understand how to use
igl

d technology, which includes having characteristics of a digital technology-focused teacher!’.
The acquisition of ICT and modern technology skills by teachers is also encouraged in order to

facilitate the smooth implementation of these developments'?’. As a result, school administrators and

teachers must use these skills to raise students' student success through utilizing digital technology in
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order to bring about educational reform. In order to have a beneficial impact on Malaysia's school
system, which wants to leverage technologies and digital mastery to increase student brand value in
the 4.0 era of education, principals who wish to implement digital teaching should take the most of

their time and resources.

The most effective method for guaranteeing that instructors and students participat Q%ﬂ-\t be

decided by the principals'?. Because they must focus on coming up with n%\ lutions to
, te
\

encourage the incorporation of digital technology into education and learning hers' tasks have

become more challenging. Because they desire to have access to the g %& students are passionate
about e-learning and the usage of digital devices like smartpifOn tablets'3?. According to a
scholar, there are still some teachers who are cautious a k misconceptions about the use of

mobile technology, such as the function of social medh% e advantages of utilizing digital gadgets.

In terms of ICT and digital technology, some.ftyacipals are lacking. There is a connection between

principals' understanding of technology_intdgratidn and their capacity to motivate themselves to
implement whole-school improvemen principal is responsible for starting and maintaining the
combined use of technology in the cla€sroom by serving as an example of it and integrating it into
daily management and ai %&aﬁve tasks'*®. Since technological improvements will not stop, it is
crucial for educatio@l rs to adapt. With the help of the dimensions of visionary teaching, digital
era learning «ciﬂe - based quality, systemic improvement, and digital citizenship, this study aims
to evalu% quality of digital teaching exhibited by principals. In addition, characteristics of

tors' digital teachers were identified in this study that can be used to forecast instructors'

digitdl teaching!'3°.
2.4 Conceptual Model

Independent Variable
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Dependent Variable

Digital Teacher

e Level of Technology Work
e Practical Professional F —0.841.P<0.05
H (5,04393=0.841,P<0.05)
Development q\ Performance

. Ho2

(F(5,89245=(R=0.823,P<0.5)
Hol >

=0. <0.
ICT Use (F(5,04393=0.841,P<0.05 x\
H02 /\ Solving

e Use of ICT in Teaching- _/ \ \
Learning \

e Digital Content Provision %(j\
Fig2.1: Showing the Conceptual Model of Digi ® Information Communication and

Technology use, and Teachers Work Perfor

Field Survey < \

2.5 Summary of Literature ReviewedQ

During the COVID-19 outbrea% teacher has a direct impact on secondary school teachers'
digital skill developmen@(@l‘teacher influences digital collaboration, which in turn influences
digital skill. The ab@e technology has an indirect impact on the ability to use technology. As a
result, empl ﬁ\{re the most important factor in the success of every business. An individual's
effective L ically reflected in his or her knowledge, abilities, skills, and personality attributes.

%1 any company must be highly motivated in order to achieve their ultimate aims. Around the
\g ICT in education is now regarded as both a requirement and an opportunity. Issues and
Challenges of ICT in Education discusses the usage of ICT in educational technologies. The key
obstacles and challenges of ICT in education are the integration of ICT equipment and tools in the

instruction as a media and technique. The purpose of the concerns and challenges of ICT in education
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is to familiarize students and teachers with the use and functioning of computers and related
technologies, as well as the social, ethical, technological, cost, and electricity challenges of using ICT
in education, to name a few. When used properly, ICTs can help to increase access to education by
allowing for faster information distribution and availability at any time and place?. Giyen the

N\

importance of ICT integration in teaching and learning (IITL), one goal of research in

find characteristics that may be controlled to influence IITL positively. SeverQ

considered for determining the IITL variables.
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Chapter Three
Methodology

This section outlines the methods and tactics that were employed to achieve the study's goals and
objectives. Research design, population of the study, sample and sampling procedure, i %‘[
utilized for data collection, validity and the reliability of the instrument, pilot stud % e for
data collection, and method of data analysis are all introduced in the preceding s% .

3.1 Research Design

\
For the study, the researcher used a descriptive survey method. In o er’%earch and characterize

how digital teachers affect secondary school teachers' usagz@@rﬂnation and communication

technology and work performance during the Covid-19 %

utilized in this study. %
3.2 Population of the Study Q

s capital of Ibadan make up the study's population.

, a descriptive survey design was

All of the secondary school teachers in Q0

One thousand, one hundred and fi %1 143) public secondary schools were operating in Oyo
State as of the time of this study: e schools are further classified into junior school and senior
school. Out of the thi %éﬁ
school in Ibadan l@dent population of 571 and the senior secondary school has a student

population @@«;Qoth are located in the city. There are 615 public secondary schools in the Ibadan

3.) local government areas in Oyo State, the junior public secondary

metro are uding junior and senior high schools (615). In other words, there are 288 senior public

%@ schools and 287 junior public secondary schools. The five (5) local government areas that

make up Ibadan's urban city areas are Ibadan North, Ibadan North West, Ibadan North East, Ibadan
South East, and Ibadan South West, while the six (6) local government areas that make up the semi-

urban city areas are Akinyele, Egbeda, Ido, Lagelu, Oluyole, and Ona-Ara. Similarly, out of the
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13,732 public secondary school teachers in Oyo State, 8,762 are located in Ibadan metropolitan. In
table 3.1, the statistics were displayed.

Table 3.1: Population Size of Public Secondary Schools and Teachers in Ibadan metropolis

S/N  LGA No. of Public Secondary schools  No. of schoo
Teachers

1 Akinyele 36 692

2 Egbeda 27 915 ((/

3 Ibadan North 33 1451 b

4 Ibadan North East 28 1060 \

5 Ibadan North West 14 559

6 Ibadan South East 29 10

7 Ibadan South West 26 \

8 Oluyole 23 éhx

9 Lagelu 27

10 Ona Ara 24 (%ﬂ

11 Ido 19 \\\ 246

Total 11 228 NN 8762

Source, Oyo State Ministry of Education, 2021 % N

3.3 Sample and Sampling Techniques &

The respondents to the study were chose@ multistage sampling approach that employed

simple random, techniques, Cluster E%erosive selection techniques. Out of the 338 public
%emment districts of the city of Ibadan, Oyo State. Using

secondary schools in the eleven&

cluster and purposive sagaPhidg methods, a sample of 219 public secondary schools was selected.

Using that, local g were divided into two clusters, or rather, urban and semi-urban cities,
and the purpo Osgbﬂlng method was used to alphabetize local government regions within each

cluster. @intemediate location and low number of schools, the urban city's local government
w n, 1

as ong with two local government districts from the semi-urban city (Ibadan North West,
Ido Lagelu). The second stage was the selection of public secondary schools and teachers, one
from the Urban Cities and two from a semi-urban area, for a total of three schools (3), using a
purposeful and simple random procedure. With the local governments in Ibadan metropolitan

arranged alphabetically, the one in the center and with the fewest public secondary schools was
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chosen using a purposeful sampling strategy. The purposeful selection of public secondary schools in
the three local government areas that have been operating for more than fifteen years was made on the
grounds that they are presumed to have been in operation for a sufficient amount of time and will also

meet the requirements for carrying out this research study, and teachers were not even distributid.

Table 3.2: Summary of Local Government and Cities with their year of establishmen
S/N LGA Year of Establishment C

Urban Cities \\A >
N
1 Ibadan North 1991 \

2 Ibadan North East 1991 \\

3 Ibadan North West 1991 ®

4 Ibadan South East 19 %
5 Ibadan South West %

Semi-Urban Cities

Akinyele < \& 1946

6

7 Egebeda 1989
8 Ido Q 1989
9 Oluyole V\ 1976
10 Lagelu <<, 1976
11 Ona-Ara x 1989

Total ﬂl\é\ -

Source, Field Surv@\

S
QQ
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Table 3.3: Summary of Sample and Sampling Techniques

S/N LGA No. of Public No. of No. No. of N
Secondary school Sampled Teachers
schools Teachers Schools in Te

Sample \
Scl&oo&

1 Akinyele 36 692 20 7

2 Egbeda 27 915 18 \ 72

3 Ibadan North 33 1451 34 (%(2 72

4 15

5

Ibadan North East 28 1060 % 22 72

Ibadan North West 14 559 Q(/ 72 72
Ibadan South East 29 1033 @ 315 72

7 Ibadan South West 26 1105 % 0 431

8 Ido 19 & 10 112 72

9 Lagelu 27 < 11 96 72

10 Oluyole 23 Q@ 418 12 114 72

(o)}

11 Ona Ara 24 312 24 137 72

Total 11 L2288 8762 209 2,510 792

Source; Field Survey, 20@ .

3.4 Research Instr

This is a crucidhste t must be taken when doing a research study. It alludes to the equipment

utilized he data necessary for the research investigation. Data for the study were gathered

usinl “developed four Likert scaled instrument, which was given the title (DTICTUWP). The
i%wnt is divided into five sections: Sections A, B, C, D, and E. For this study, questionnaires
were employed to collect data from secondary public and private schools in the city of Ibadan. The
participant's demographic information, including Name of School, Class, Gender, Age, Number of

Teachers in the School, and School Type, is included in Section A. The structured questions in
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Section B address the defined level of secondary school teachers' job performance (creativity,
teaching philosophy, and problem-solving skills) in the Ibadan Metropolitan Area. The components in
Section C can be utilized to assess the most popular teaching platform in the city of Ibadan during the

d

Covid-19 era (both during and after lockdown). In the Ibadan metropolis, Section D has objegts that
can be used to measure the most popular teaching tool throughout the Covid-19 era (bo %

after lockdown). Items in Section E can be used to gauge how much public second
have been digitalized. The Likert scale has four categories: Very True of Me , True of Me

(TM), Not Very True of Me (NVTM), and Not True of Me (NTM). Th@ edto the items would

be based on these categories. %(j
3.5 Validity of the Instruments \QV

Face, content, and concept validity tests were condu e%e questionnaire utilized in this study.

For this reason, the supervisor carefully examipn€d th&\esearch tool, examining the content as well as

the structuring, appropriateness, and original dditionally, Lead City University's department of

Arts and Social Sciences Educatiote(/ item generation were contacted. Before administration,

all corrections were made. x
|
3.6 Reliability of Inst@

A trial test wa. e(&lﬁcertain the instrument's level of dependability in producing the required data.

A set o% ndents from two different public schools who were not included in the study's
es

sam

relfability, the responses were compiled and subjected to Cronbach's Alpha analysis, which was

ere given copies of the questionnaire in this respect. In order to assess the instrument's

assessed at the 5% level of significance. The reliability index stands at 0.794.

Table 3.4: Showing the reliability of the test instrument

Reliability Statistics
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Cronbach’s | No of Items
Alpha
794 47

Item-Total Statistics

Cro§ach§ g
if Item
cigte {

>

Scale Mean if | Scale Corrected

Item Deleted | Variance if item-Total

Item Deleted | Correlation

BQ2 148.90 123.867 211 N N

BQ5 149.03 123.815 165 L 7193
BQ6 149.11 123.060 204 \\¢ \.791
BQ7 148.92 123.916 156 N\ VY| .793
BQI5 148.85 121.335 gﬁs\\\ 789
CDI 148.49 123.793 \ 791
CD2 148.94 120.069  _\[382 796
CD3 149.01 118.117 AL "\ 443 783
CD4 148.87 120.150 \. \\ | .370 786
CD7 148.81 122. 7N #\ 256 790
CD8 148.78 1€3.91 213 791
CD9 148.78 \ 136 793
CDI10 148.57 . 3.665 204 791
CAl 148.82, '\ \19.346 411 785
CA2 148.94.\ 121.896 290 792
CA3 1488) '\ ° [ 123.651 187 783
CA4 48} 118.680 486 791
CA5 12877 123.051 208 780
cA6 A .04 116.590 517 787
CATTN\| 148.97 120.051 348 789
AR\, ) | 148.84 122.393 286 .823
j&r&' 148.42 116.602 .094 792
» 148.44 124.236 179 785
NDD4 149.10 119.755 397 785
DD5 149.04 120.172 294 788
DD6 149.07 118.375 465 783
DD7 148.76 124.440 144 793
DD9 148.98 120.050 353 787
DD10 148.99 118.670 410 784
DAL 148.33 123.730 268 790
DA2 148.72 124.394 151 793

131

Q\Y



DA3 148.62 122.013 342 788

Ell 148.46 123.289 221 791

E19 148.61 122.608 264 790

El 148.50 123.022 246 790

E2 148.64 122.679 288 789

E3 148.77 122.705 250 790

E6 148.82 123.044 236 791

E7 148.87 124.451 147 793 \V\
ES8 148.86 122.560 254 790 %
E10 148.91 124.048 163 793 C

El13 148.86 122.951 222 791 KN

El5 148.83 124.564 129 793 \\X}

E16 148.87 122.954 230 91y \L

El7 149.72 123.880 178 . i

E19 148.75 124.099 183 ANO

E22 148.71 123.559 206

. PN
3.7 Administration of Research Instrument and Method of D{as\?ldtion
i

In each of the public secondary schools visited, the junior : secondary school teachers were

given the questionnaire. The researcher asked the pringip e school for approval before using the
instrument for research purposes. Two resea Q&istants were used to assist the researcher in

administering the questionnaire. Additionallg: k&esearcher briefed the respondents and discuss the
purpose of the research instrument b@ting the respondents respond to the inquiry items. This
he

questionnaire was self-develop\éﬁu

researcher to collect information on digital teacher,
information communic » technology use, and public secondary school teachers work
performance in the -19 Era. It was constructed with the use of the four-point liker-t rating
scale with regpo eivaﬁing from 4, Very Often, 3= Seldom, 2=Rarely, and 1=Never; and At all

Times ( es (3), Rarely (2), Never (1).
Qgthod of Data Analysis

In order to analyze study questions one, two, three, and four, descriptive statistics of frequency counts,
percentages, mean, and standard deviation were used. Additionally, multiple regression inferential

statistics were utilized to test hypotheses one and two at a significance level of 0.05.
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Chapter Four \
/\\%

Results and Discussion of Findings \
The answers to the study's research questions and hypothes (rgesented in this chapter.
Respondents (Public Secondary School Teachers in the bg% tropolitan Area) administered
questionnaires to gather data and establish facts that in addressing the research questions
and hypotheses. Five hundred (505) out of the n htfidred and ninety-two (792) copies of the
questionnaires that were distributed were @\;@ (64%). The analyses were based on the 500

questionnaires, some of which had ;e&%s. To provide responses to the research questions and

hypotheses, each of the ob_]ec alyzed. Data were acquired, and descriptive and Pearson
product moment correlati lyses were performed. Descriptive statistics were employed in section

A of the questionnaj @ ing frequency, bar charts, and percentages. The questionnaire's Section

B was based tendency data. An inferential statistical tool, such as Linear Multiple
Regression VA) was utilized at a 5% level of significance to determine the acceptance or
reJe of the null hypotheses in section C. Below are the subheadings that will be used to describe

t@pter

4.1.1 Presentation of Demographic Data
4.1.2 Presentation of Research Questions

4.1.3 Presentation Test of Hypotheses
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4.1.3 Discussion of Findings

gg
&

K

Gender

WFemale
Emale

4.1.1 Presentation of Demographic Data

Bar Chart

60

Count

209

JSE1 JEEZ JS53

5551 5552 5553
Class

Fig4.1: A Bar Chart showing the Respondent class
Field Survey, 2022
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According to the table above, male make up a higher percentage of the population than their female
counterparts. Males outnumber females by a margin of 23.9 to 22.4 percentage points (%). This
suggests that there were more men than women in the Ibadan Metropolitan area. This may be due to
the fact that male secondary school students tend to be economic leaders and fathers who peed to
learn more about politics, the economics, and how to be a good father and husband to t@d

&

children in the future.

N\

Bar Chart
Gender
W Femals
Erale
1257
100=
e
c
=3 75
]
Q
S0
254
U—

1-10 11-20 21-30 31-40 Above 40

Number of Teachers in the School

v

Fig 4.2: A Bar Chart showing the Number of Teachers in the School
Field Survey, 2022
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The most respondents are shown in the table above. According to Figure 4.2, age is broken down into
six categories: 1-10, 11-20, 21-30, 31-40, and over 40. Of these, 21-30 has the highest percentage
(56.5%), followed by 31-40 (19.4%), and 1-10 has the lowest percentage (3.4%). This suggests that
the majority of secondary schools in the Ibadan metropolitan employ teachers between the ages of 21
and 30. The days of few secondary school instructors and a general lack of interest in \% are

long gone. It is anticipated that there will always be more secondary school teac @ Ibadan

Metropolis thanks to the current administration in Oyo state's improvements to th re of teachers

and the quantity \\ \ of
instructors. @
RO

Bar Chart

Gender

W Female
Emale
1257

1007

757

Count

207

257

Less than 10yrs 11-20yrs 21-30yrs Ahove 30vrs

Years of Teaching in the present School

Fig 4.3: A Bar chart showing the years of Teaching in the present School
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Field Survey,2022

Individual teachers have defined amounts of time spent teaching at the current school. From (fig. 4.3),
the frequency for 11-20 years is 49.6%, followed by less than 10 years (31.3%) and above 30 years
(8.2%). The following suggests that there is a chance that teachers in the Ibadan metropolitan not

\e!

wish to transfer to another school due to reasons such as transportation, family, and sec@ er;

who have been in the profession for a long time and are above the age of forty e%n majority
of this group by age. This may also imply that many teachers hold pOSiti(&: as*vice principals
and heads of several departments. Additionally, it may be inferred that\@a §pent in the current

school (more than 30 years) have the lowest 8.2% percentage. ’% be the result of old age,

retirement, moving, death, certificate fraud, and other factor\y\*
B W

Bar Chart

Gender

W Female
Emale

120

1007

307

Count

G0

40+

207

Less than 30yrs 31-40yrs 41-50yrs Ahove S0yrs

Age
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Fig 4.4 A Bar chart showing the Ages of Teachers in Ibadan Metropolis
Field Survey,2022

The In the metropolis of Ibadan, teachers in public secondary schools’ range in age. From (fig. 4.4),
less than 31-20 years has the second-highest frequency at 28.4%, followed by 41-50 years at 42.5%,
and fewer than 30 years at 3.0%. As a result of the foregoing, it follows that secondary s bﬂ\%}r
not hire teachers based on factors like experience, age, and education. In general, te o have
been in the profession for a long time and those hired when the Teaching Serva xmission used

grade 2:82, grade 2:83, and NCE to hire teachers are among those who L0 Qis category by age

number. a person who is at least 40 years old. This could also i any of the instructors

falling under this group are senior instructors with extensive ba& u

S

Bar Chart

Gender

120

W Female
EmMale

100

80—

Count

40—

207

o=

1 2 3 4 a 51 Above B

How many number of subjects are you teaching per
term?

Fig 4.5: A Bar chart showing the Number of Subject taught by Teachers in Ibadan Metropolis
per Term
Field Survey,2022
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The most subjects that a secondary school teacher in Ibadan Metropolis teaches are shown in the table
above. Figure 4.5 demonstrates that, with a percentage of 28.7%, two subjects are the most frequently
taken per term, followed by three subjects (26.5%), and five subjects (3.0%). According to this, a
public secondary school student is expected to take two topics per term. with the intentis@qpt

overwhelming a teacher with too many subjects to cover in order for them to b %each

effectively and have an impact on the students' lives. When a secondary %\ her is not
wou

overburdened with material to teach, it is believed that their work perform

c\ N
4.1.2 Presentation of Research Question @
The following are the keys used in the research quest@\()ften (VT), Seldom (S), Rarely (R),

Never (N) &
Research Question One: What is the ide@vel of public secondary school teachers’ work

performance (Creativity, attitude to tee%, and problem-solving ability) in the COVID-19 era in

&
S

O
QQ

always improve.

Ibadan metropolis?
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\'\\ \
Table 4.1: Showing the identified level of public secondary sc@aers work performance in

the COVID-19 era in Ibadan Metropolis. @

<\
Very Often Se{d&b\ Rarely Never
S/N | Items Freq Per(%) FKNer(%) Freq Per(%) Freq Per(%) Mean SD
N

teach students basics
1 and leave them to find 27
out more for themselves

542\ 19 384 28 5.5 8 1.6 346 0.584

improvise instructional Q

5
2 materials to teach 143(98. 315 62.4 47 9.3 0 0.0 3.19 0.584
students
|

provide opportunities fg
my students to
their strong an
points with the class

9 39.4 226 448 76 15.0 4 0.8 3.23 0.725

me 1m

learn

encourage u ents

4 t"tryoéthyhav.e 160 317 276 547 67 133 2 04 318 0.660
d n ituations

LO0 >

119 23.6 275 545 108 214 3 0.6 3.01 0.689

6 look forward to change 103 204 261 51.7 130 257 11 22 290 0.735

make use of different
7 teaching techniques 145 28.7 280 554 57 11.3 23 4.6 3.08 0.759
while teaching

141



improvise different
8 instructional materials 194 384 224 44 .4 81 16.0 6 1.2  3.20
when not available

g makes lessons more .3 g3 560 531 9 182 2 04 3.09
try to achieve stated
10 objectives of the lesson |
frame <<,
feel less of myself when
jp they couldn’t provide 5 30 513 420 91 180 @

enjoyable and alleviates
within the given fme 144 285 245 485 109 216 7 4%
solution to a given -1 3.00

problem
am always ready to seek \
12 solutions to teaching- 168 33.3 239 473 79 (\ 1

learning problems %
13 Wy to ask for student 5, 55 599 58.8&(/ 95 8 16 3.7

3.8 3.10

feedback while teaching
am always ready to \
make use of the internet
14 . . 118 234 286 56 98 19.4 3 0.6 3.03
in seeking for more

knowledge

4
teaching-learning skills <\

0.744

0.688

0.746

0.891

0.794

0.656

0.672

0.771

make use of the internet \
15 to find out more about 207 1.0< 20 414 80 15.8 9 1.8 3.22

3.13

Weighted Mean » }

Decision Rule: Weighted m&% means Low, 2.50to 2.99 means Moderate, > 3.00 means High
Table 4.1 reveals th t@ 1 of public secondary school teachers work performance in the COVID-
19 era is high ( 3)§Q,bb, the reveals that when public secondary school teachers are creative in their
work, it al @:m to teach students basics and leave them to find out more for themselves. It also
wen@%‘by revealing to us that prompt students to share their strong and weak points with the
c%T e table also reveals that teachers attitude to teaching during COVID-19 era in Ibadan
metropolis was high thereby enhancing public secondary school teachers work performance. In the

same vein, when teachers make use of improvised instructional materials to teach students, it helps in

improving the work performance of public secondary school teachers and that of student academic
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performance. When teachers make use of different techniques while teaching, it is an avenue for the
teacher work performance to be high.

It was also discovered from the table that that make use of internet to find out more about teaching-

learning skills have high value to their problem-solving ability. The table also went fuﬂ%ﬁy
ves

revealing that teacher that couldn’t provide solution to a given problem feel less o @\
thereby ensuring that they have the ability in problem-solving. \b

\'\\\
Table 4.1.1 Teachers Creativity to Work Performal\% COVID-19 era in Ibadan
Metropolis \\%
4

L\

Very Often m Rarely Never

S/ Fre Per e T Fre Per Fre Per Mea
N  Items q (%) (q (%) ¢ (%) q (%) n SD
teach students basics NS 0.58
1 and leave them to find 275 194 384 28 5.5 8 1.6 3.46 ’ 4

out more for themselves
improvise instructional

2 materials to te >Y 283 315 624 47 9.3 0.0 3.19 0.58
4
students % .
provide op o%
3 for my Stude%
a e

(=]

re 0.72
their str ak 199 394 226 448 76  15.0 4 08 323 P
class
e y students
ut what they oo 315 996 547 67 133 2 04 318 000
arned from me 0

probe student’s ideas to

encourage them think o o3¢ 505 545 108 214 3 06 301 008
and motivate them to 9
learn

Weighted Mean 3.21

Field Survey, 2022
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Decision Rule: Weighted mean < 2.50 means Low, 2.50to 2.99 means Moderate, > 3.00 means High

Table 4.1.1 reveals that the level of public secondary school teacher work performance in respect to
their creativity to work is high (3.21). Also, the table reveals that teacher teaches students basics and
leave them to find more for themselves. Having the highest percentage of (54.2%). This means that
public secondary school teachers take to the professional ethics of teaching by allowin to
also find more for themselves after which the teacher would have done his or her o&n the
classroom by impacting knowledge into their lives. The level of public secor@hool teachers
work performance in respect to creativity is followed by the teacher all@ﬁdents to share their
strong and weak points with the class having (39.4%). With th@vs that public secondary

school teachers create a friendly learning classroom for stu. g&y; able to share their strong and

weak points thereby using that medium to encourage r. Students sharing their strong and
weak points with the class will permit the teac 0 e out students that need more attention,
words of encouragement or affirmation so as\hK ntinually do well in his or academics. Public

secondary school teachers encourage students to try out what they have learnt in different
situations and improvise instructjo terials for student to learn at (31.7% and 28.3%) respectively.
Teacher probe students’ id&&(&urage them think and motivate them to learn, having (23.6%).
This means that publi %o ndary school teachers don’t just teach students basics and leave them to
find out more tgn*lves but also creative by improvising instructional materials to students to
learn. Althi achers carry out the aforementioned, it was also observed that, they probe students’
idea@c rage them to think and motivate them to learn with the lowest percentage (23.6%). This
n% public secondary school teachers in Ibadan metropolis probe student’s ideas in order to

encourage and motivate them to learn.

From the above, the calculated weighted mean of public secondary school teachers work performance

in respect to creativity is 3.21 greater than the mean of the Likert scale of 2.50. in order words,
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calculated weighted mean > Likert scale mean. From the aforementioned, generally, the level of
public secondary school teachers work performance to creativity is high except for when probing
student’s ideas to encourage and motivate them to learn having the least percentage of (23.6%). This

result shows that public secondary school teachers work performance in respect to creativity is high.

N
&
QA

Ibadan Mretropolis

Table 4.1.2 Teachers Attitude to Teaching E @‘%&Work Performance in the COVID-19 era in

Q\
1/

Vv Seldom Rarely Never
S/ Fri er Fre Per Fre Per Fre Per Mea
N ltems L A M% 9 (%) q (k) q (%) n__ SD
\ 4
1 lookforwardtoch@i% 204 261 51.7 130 25.7 11 22 290 0'72
make use of, difféxSnt 0.75
2 teaching echhigies 145 28.7 280 554 57 113 23 46 3.08 '9
while tea%
Improy Q different 0.74
en materials 194 384 224 444 &1 16.0 6 1.2 3.20 ’

Otavailable

he
w es lessons more 0.68
. 143 283 268 53.1 92 18.2 2 0.4 3.09
ffOyable and alleviates 8

ry to achieve stated

objectives of the lesson —\\ He s H4s 4gs 109 216 07 14 304 074
within the given time 6
frame

Weighted Mean 3.06

Field Survey, 2022
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Decision Rule: Weighted mean < 2.50 means Low, 2.50to 2.99 means Moderate, > 3.00 means High
Table 4.1.2 reveals that the level of public secondary school teacher work performance in respect to
their attitude to teaching is high (3.06%). Also, the table reveals that teacher improvise instructional
materials when not available. Having the highest percentage of (38.4%). This means that public
secondary school teachers take to the professional ethics of teaching by providin @%ﬂ
materials to teach student’s when no available. The level of public secondary schogl rs work
performance in respect to attitude to teaching is followed by the teacher using @\techniques to
teach student’s and making lesson more enjoyable and alleviates at (28 #% afd 28.3%) respectively.

This means that when teachers improvise instructional materia@m to learn, they (teach)

tend to make the lesson meaningful, heart catching and enjo Q% dents to learn. Teachers look
forward to change that will make them grow in their p@d try to achieve stated objectives of
the lesson within the given time frame at (20.4%a%d 28%$%) respectively. This implies that public
secondary teachers tend to achieve stated obj (N f the lesson within the time frame given and this
help them in boosting their work perfo%e. It was also discovered that secondary teachers work

hard to achieve any given task %Ee time frame is because pf the way and manner the current

Oyo State government is ing workers most especially teachers in the payment of their salary

promptly and also gi'v g thirteen-month salary.

From the ab ﬁﬁca culated weighted mean of public secondary school teachers work performance
in respe Qers’ attitude to teaching is 3.06% greater than the mean of the Likert scale of 2.50.
i ords, calculated weighted mean > Likert scale mean. From the aforementioned, generally,
the Me¥el of public secondary school teachers work performance to their attitude to teaching is high
except for when they (teacher) look forward to change having the least percentage of (20.4%). This

result shows that public secondary school teachers work performance in respect to their attitude to

teaching is high.
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Table 4.1.3 Problem-solving ability To z}&%!’ ork Performance in the COVID-19 era In

G:ﬁan Metropolis
V4 B\

Ve ten Seldom Rarely Never
S/ F er Fre Per Fre Per Fre Per Mea
N Items P N S ) I (%) 9 (%) 9 (%) n SD
feel less of myse S
j they couldn 1% 165 327 213 422 91 180 36 71 300 08
solution  to & 1
problem&d
am y to seek 0.79
2 solutiond~t0 teaching- 168 333 239 473 79 156 19 3.8 3.10 ' 4
armg problems
to ask for student 0.65
Seliback while teaching 152 30.1 297 588 48 9.5 8 1.6 3.17 5
am always ready to
4 makeuseofthe internet g 3 4 5g6 566 08 194 3 06 3.03 OO
in seeking for more 2
knowledge
make use of the internet 0.77

5 to find out more about 207 41.0 209 414 80 15.8 9 1.8 3.22
teaching-learning skills
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Weighted Mean 3.10

Field Survey, 2022
Decision Rule: Weighted mean < 2.50 means Low, 2.50to 2.99 means Moderate, > 3.00 means High

Table 4.1.3 illustrate that the level of public secondary school teacher work performance in respect to

their problem-solving ability to teaching is high (3.10). Furthermore, the table reveals tha@wr
ghest

make use of the internet to find out more about teaching-learning skills. Havi

percentage of (41.0%). This means that public secondary school teachers i"%\ problem-
ing skills. The level of

solving ability by searching the internet to find out more about teaching- sak

public secondary school teachers work performance in respect to pro @Ving ability is followed
oble

by the teacher always ready to seek solutions to teaching-lea ms with the percentage of

(33.3%). This means that public secondary school teac ke use of the internet to equip

themselves more thereby using the internet to seek or\@l ns related to teaching-learning abilities.

The ability of some teachers not being able oé& use of the internet make them feel less of

themselves when they couldn’t provi olitign to a given problem thereby asking students for

feedback while teaching (32.7% a; respectively. Teachers use the internet to seek for more

knowledge having the percentagéh\of123.4%). This implies that public secondary school teachers
™

don’t just use the inte Q

and stay updated in\thet ching profession. With this, it means that secondary school teachers use

L)
ather uses the internet to seek for knowledge that will make them grow

the internet. Q

Fro ﬁ, the calculated weighted mean of public secondary school teachers work performance
i%ect to teachers’ problem-solving ability is 3.10 greater than the mean of the Likert scale of 2.50.
in order words, calculated weighted mean > Likert scale mean. From the aforementioned, generally,
the level of public secondary school teachers work performance to their problem-solving ability to

teaching is high except for when they (teacher) only use the internet to seek for more knowledge

148



having the least percentage of (23.4%). This result shows that public secondary school teachers work

performance problem-solving ability to teaching is high.

Research Question Two: What is the most used platform to teach during COVID-19 era (during

lockdown, after lockdown) in Ibadan Metropolis?

Table 4.2: Showing the most used platform to teach during COVID-19 era (durin

Ibadan Metropolis

N

N
S
&
RN
R
Q&\I&
Tabled4.2: Showing Most Used bg\

to Teach during the lockdown in Ibadan Metropolis

* Atall
Times Sometime Rarely Never
S/ Fre Per Fre Per Fre Per Fre Per Mea
N Items KL q ) g %) q %) q %) n SD
0.59
Zoo Q\ 324 642 152 301 29 57 0 00 % 9
oodle Theet 3.28 0.64
190 376 272 539 37 73 6 12 ° 8
0.72
gle class 207 410 215 426 8 162 1 02 2
0.79
Dropbox 126 250 228 451 136 269 15 30 292 5
. 0.92
Prezi 164 325 193 382 108 214 40 79 = 5
. 0.80
Umang mobile app 119 236 262 519 96 190 28 55 293 3
Youtube 191 37.8 246 487 67 133 1 02 324 067
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0.60
g WhatsApp 204 404 266 527 35 69 0 00 33 3
. 0.82
g Cisco 175 347 186 368 137 27.1 7 14 0 0
0.86
o Webex 170 337 191 37.8 124 246 20 40 0 1
_\,
Field Survey, 2022 \\

Table 4.2 gives a clear picture of the most used platform used by public seconda @ﬁchers to
%b .

teach during Covid-19 era in Ibadan Metropolis. The most used platform by, pu

teachers in Ibadan Metropolis is Zoom. The table reveals that at all t@bﬁb secondary school

teachers make use of Zoom to teach during Covid-19 in tropolis with the highest

percentage of (64.2%) followed by Google class of (41.0 e least is Umang Mobile App

ondary school

having the percentage of (23.6%). From the above, t endency that most secondary school
teachers make use of Zoom as the best platform an easily operates within a short period of time.

It was also noted that during the period of C<Vh\9, Zoom is the major platform that was created for

teachings, hosting meetings, seminar;z% others. In order words, the most use platform to teach

during Covid-19 by public secon&c ol teachers in Ibadan Metropolis is Zoom.

\..
S
S

Table4. §owing Most Used Platform to Teach after the lockdown in Ibadan Metropolis

Q\J Atall Times  Sometime Rarely Never
Per Per Per Per
S/N Items Freq (%) Freq (%) Freq (%) Freq (%) Mean SD
1 Physical only 369 73.1 123 244 10 20 3 06 370 0535
Online only 197 390 279 552 18 3.6 11 22 331 0.646
Hybrid Physical
3 &Online) o 236 467 224 444 44 87 1 o2 38 0699
Weighted Mean 3.46
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Field Survey, 2022

Table 4.2.1 gives an explanation of the most used platform by public secondary school teachers to
teach after Covid-19 pandemic in Ibadan Metropolis. The most used platform by public secondary
school teachers to teach after the pandemic in Ibadan Metropolis is Physical only. The table geveals
that at all times, public secondary school teachers make use of physical only to te \?Ee
pandemic lockdown in Ibadan Metropolis with the highest percentage of (73.1%) fQl Hybrid
(Physical and Online) of (46.7%) and the least is Online Only having the percent \39.0%). From
the above, there is tendency that most secondary school teachers make, @gh&sical only to teach

after the pandemic lockdown in Ibadan to teach with the view of %g\az interactive class with the
at

students, seeing their facial expression while teaching as \(\Q‘e&&
teaching-learning more meaningful. It was also note® g the period of Covid-19, Physical
eate

only is the major platform used in teaching so as mutual relationship between the student’s

and the teachers. < \

Research Question Three: What is t st used device to teach during COVID-19 era (during

lockdown, after lockdown) in Ib@ ropolis?

ey
O
QQ

Table 4.3: Showing the most used device to teach during COVID-19 era in Ibadan Metropolis

form they can use to make

At all
Times Sometime Rarely Never
Per Per Per Per
S/N Items Freq (%) Freq (%) Freq (%) Freq (%) Mean SD
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1 Smart Phones 301 596 167 33.1 35 69 2 04 3.52 0.643
2 CDs 155 30.7 230 455 113 224 7 14 3.06 0.764
3 DVDs 150 29.7 225 446 95 188 35 69 297 0874
4 Biometric Scanner 187 37 222 44 80 158 16 32 3.15 0.797
5 Computers 204 404 254 503 45 89 2 04 331 0.645
6 Telephones 220 43.6 226 448 59 117 0 00 332 0672
7 Digital camera 174 345 266 527 62 123 306 % .669
8 Whiteboard 211 41.8 230 455 62 123 2 0. %&Q 0.689
9 Interactive board 169 335 286 56.6 50 9.9 0 g(é 4 0.616
10 Projector 275 545 186 368 42 8.3 A\Q@ 45 0.662

Field Survey, 2022

N\
N\
Table 4.3, the highest most used device for teaching during Covid-1 ﬁ\ an Metropolis is Smart

Phone with a percentage of (59.6%). Secondary school teach an metropolis at all times
make use of Smart Phone to teaching during Covid-19 p h\% in Ibadan Metropolis with the
view that it is easier for them to operate and carry aboyt. Wig implies that, secondary school teachers
enjoy using their smart phones to teach during®Covigd-19 era. This is followed by projector with a
percentage of (54.5%). The projector helps sd¢ondary school teachers project or display what they are
teaching the students using the comp %eby having audio-visual class to aid teaching. The least
device that is mostly used to te%%ﬁng Covid-19 is DVDs with the percentage of (29.7%). This
implies that, public seco hvol teachers in Ibadan don’t really make use of DVDs for teaching

during Covid-19 e i@lan Metropolis. This implies DVDs are only used for playing Videos. In

the other h xﬁart Phones are used to teach, make calls for students to join the class, just to
mention@ also in conformity to the outcome of the research question on the most used device
t %uring Covid-19 pandemic by the secondary school teachers in Ibadan Metropolis. This
& that using smart phone to teach by secondary school teachers can help boost teacher
effectiveness, work performance and time factor. Above all, the most used device to teach during

Covid-19 by secondary school teachers in Ibadan metropolis is Smart Phone.

Table 4.3.1: Showing the most used device to teach after COVID-19 era in Ibadan Metropolis
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Atall Times Sometime Rarely Never

Per Per Per Per
S/N Items Freq (%) Freq (%) Freq (%) Freq (%) Mean SD
1 Interactive Board 207 41.0 177 350 117 232 4 0.8 3.16 0.805
2 Smart phones 141 279 308 61.0 35 6.9 21 42 3.13 0.707
3 Power points 183 362 239 473 73 145 10 2.0 3.18 0.745
4 Video clips 150 297 256 507 97 192 2 04 v 0.705
5 Audio recording 200 39.6 224 444 76 150 5 ¢ \ 3 0.732
6 Tape recorder 171 339 151 299 172 34.1 11 %95 0.875
7 Digital camera 137 27.1 271 537 81 160 1 3.05 0.746
8 Projector 172 341 272 539 60 119 6\ 2 322 0.649
9 Interactive board 139 275 337 66.7 29 5. % 0.0 3.22 0.535
10 White Board 260 521 213 422 26 8. 3 0.6 3.46 0.623

- 2
AN
Field Survey, 2022 %\?\
Table 4.3.1, the highest most used device for teaching %&} -19 in Ibadan Metropolis is
e

Whiteboard with a percentage of (52.1%). Secondary @
nd

make use of whiteboard to teach during Covid- c era in Ibadan Metropolis with the view

rs in Ibadan metropolis at all times

that it is easier for them to write and illustrat VN is implies that, secondary school teachers enjoy

using whiteboard to teach during C era. This is followed by Interactive board with a

percentage of (41.0%). The int@ oard helps secondary school teachers to interact and impact
t

knowledge into the life of %d.en s. The least device that is mostly used to teach after Covid-19 is

Ibadan make 0

digital camera with EE‘Qutage of (27.1%). This implies that, public secondary school teachers in

al camera to teach during Covid-19 and not always in use after Covid-19

pandemic. so implies that whiteboard is in conformity to the outcome of the research question

on t osthused device to teach after Covid-19 pandemic by secondary school teachers in Ibadan
\@)olis. This means that using whiteboard to teach by secondary school teachers can help boost
teacher effectiveness, work performance, teacher-student relationship and time factor. Above all, the

most used device to teach after Covid-19 by secondary school teachers in Ibadan metropolis is

Whiteboard.
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Research Question Four: To what extent is public secondary school teachers digitalized?

Table 4.4: Showing the extent at which public secondary school teachers are digitalized

Very Low
High Extent Extent Low Extent Extent
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Per Per Per Per
S/N items Freq (%) Freq (%) Freq (%) Freq (%) Mean SD

am digitally

. 332 65.7 127 25.1 43 8.5 3 0.6 356 0.673
inclined

appreciate that
innovation s

. 226 448 259 513 20 4.0 0 0.0 341
more than just 0‘@\
creativity %
place value on <</
my
3 communication 231 45.7 205 40.6 69 13.7 0 0.0 0.702
and creativity

skills ,\\\
enjoys learning (%
g through = mew 55357 308 610 41 s Qg\
technologies
and equipment \
attend seminars @
and in-service x{)
5 (raining 209 414 256 '$\ 79 0 00 333 0618
programmes to
grow my
teaching skills
create a high-
performance <<A
6 environment 129 }SSV 34 66.1 42 8.3 0 0.0 3.17 0.556

where success
is inevitable

awake 2
possibilities {in
people

delive &
extr.

e
ke\ use of
‘ o SWOIC 516 428 246 487 39 77 4 08 333 0652
1

02 322 0.590

201 39.8 232 459 72 143 0 0.0 326 0.690

AN record
nformation
tend to
overcome
barriers to
reach goals

258 51.1 191 37.8 53 105 3 0.6 339 0.697

Weighted Mean 3.33

Field Survey, 2022
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Decision Rule: Weighted mean < 2.50 means Low, 2.50to 2.99 means Moderate, > 3.00 means High

Table 4.4 gives an answer to the above research question. From the above table, calculated weighted
mean is 3.33 which is high. This implies that public secondary school teachers are digitalized.
Digitalization is one of the major factors needed by secondary school teachers to grow in their
profession and also needed in this fourth industrial revolution and being such, it has be %l
enough to attain its success on current educational improvement. A brief look at t e% mgs, that
is, the era of Covid-19 pandemic (Nationwide lockdown) when schools were wn and most
school age children could not have access to education, rather, they resul@atching home videos,

playing video games, watching cartoons among others in Ibadan of Oyo State. The story

wasn’t so in other developed countries like the United Stat@&ey a, Germany, Australia among
others, where there is a paradigm shift of teachers f@
the

things to an advanced method (virtual platform)&kl ords, there is shift in education from the

ditional method (physical) of doing

normal four walls of classroom to educat I\ e air. This help to call for improvement and

digitalization of public secondary scho chers in Ibadan metropolis. Digital teacher is someone

who lead through the use of di%{ﬁaces require greater effort from both the government and the

administration. Hence, di%ahe must be versatile, creative, flexible and always prompt to make
e

N\

a change in the globil mc

Q
N}
$

4.1.3 Presentation of Test of Hypotheses
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The two known hypotheses were formulated in this study and were also tested at a 0.05 level of
significance. Multiple linear regression was the statistical tool used to test the hypotheses.

Hol: There will be no significant combined influence of digital teacher and information
communication technology (ICT) use on work performance of secondary school teachers during

N

COVID-19 era in Ibadan Metropolis

Table 4.5: Showing the combined influence of Digital teacher and Information €o
Technology (ICT) use on Work Performance of secondary school Teache%

era in Ibadan Metropolis.
. $ \

Model Sum of Squares Df Mean Square €\ Sig.
Regression 36492.808 2 18246.4 ({i@» 10 0.000°
Residual 17430.106 502 3 %&

Total 53922.914 504

Field Survey, 2021
R=0.823% R?=0.677, Adjusted R?= 0.675, wher, Q@)endent variable and b= independent variables
Table 4.5 shows that the f-test significant (&w\a}w < 0.05), thus, the null hypothesis is rejected. In

other words, the table above sh%@here is a combined influence of digital teacher and

Information Communication Té% use on work performance of secondary school teachers
during COVID-19 era in Metropolis.

From the above, , where ‘R’ is a Person’s correlation coefficient which measures the
direction an %t of a linear relationship between two different variables (dependent and
indepen les) whose is +1 and - 1. This implies that there is a strong positive linear
relat ip between the two variables. Adjusted R? shows how well is the regression model fits the
Qﬂ\odel. From the table, Adjusted R? is 0.675. this means that approximately 68% of the public
secondary school teachers in Ibadan Metropolis is determined by the combination of digital teacher,

Information Communication and Technology use and work performance. From the findings in this

study, teachers who invent digital devices and make use of them in their work tends to improve public
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secondary school teachers work performance in Ibadan Metropolis. This also means that teachers who
are effective and efficient will constantly provide room for growth, professional stability, feedbacks,
and direction to students. A digital teacher is someone who strategically uses devices like computers,
smart phones, and the internet to further educational goals. Public secondary school teachers in
Ibadan Metropolis who make use of digital devices in their work are known to outshine @s
in technology world. This is because teachers who are digitalized and uses tec in their
teachings tends to have in-depth knowledge on the technology world thereby int itg educational

goals of the state. They are seen as problem solvers through their creatifity, astithde to teaching and

problem-solving ability. Hence, as digital teacher improves i%(e?
metropolis teachers’ work performance also improves. &(/
%\ digital teacher and information

Ho2: There will be no significant relative infl
communication technology (ICT) utilization o rk Performance of secondary school teachers
during COVID-19 in Ibadan Metropolis ( \

Table 4.6 showing the w@lnﬂuence of digital teacher and information

communication technolo T) utilization on work performance of secondary
school teachers in th¢ CO\ID19 in Ibadan Metropolis

\ . - Standardized
@sta dardized Coefficients Coefficients

of technology, Ibadan

Model C \\ B Std. Error Beta t Sig.
(Consgant\_ ;= 40.511 4577 8.851  0.000
Di '{ﬁz‘her 2918 .100 744 29.236 0.000
I 10

ication
hhology (ICT) 2.055 129 405 15.915 0.000
sed

urvey, 2021

Table 4.6 shows the relative influence of digital teacher, Information Communication Technology on
secondary school teachers’ work performance. From the above table, it was deducted that both digital

teacher and use of Information Communication Technology has significant (P- value < 0.05) on the
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hand public secondary school teachers in Ibadan metropolis. This explains the fact that digital teacher
and Information Communication and Technology use has effect on public secondary school teachers
work performance in Ibadan metropolis. It is also explained that, digital teacher and Information

Communication and Technology use needs to be more equipped on public secondary school, tgachers
2 be

work performance in Ibadan metropolis. This means public secondary school teacher, @\
more digitalized. \é</

4.3 Discussion of Findings
Remembering that in chapter three of this study, a questionnaire v@ﬁz\d to collect data,

specifically on public secondary school teachers in the metropoli adan. The questionnaire was

designed to determine the level of digitalization among pu cepdary school teachers, as well as

the most popular platforms and teaching aids in the CO < a in the Ibadan metropolis.
The gender demographic information for respo is SHown in Fig 4.1 The male gender has the

largest percentage (23.9%) compared to the em\ske ender (22.4%), according to the bar graph. The

number of teachers in the school is s@ in Fig. 4.2, with 21-30 having the highest proportion

(56.5%), followed by 31-40 Wiﬂﬁ(e/gentage (19.4%), and 1-10 with the lowest percentage (3.4%).
i

The number of years of te

(48.1%) was found ( Q

in the secondawfi sch

twenty t@The respondent age distribution is also shown in Fig. 4.4. After completing the

surv@w s discovered that the biggest percentage of respondents (51.9%) were aged 41 to 50.

g in the current school are shown in Fig 4.3. The biggest percentage of
een the ages of 11 and 20. This means that for good work performance

, each of the public secondary schools in Ibadan is expected to have up to

A@l to 40 were next with (28.3%), while fewer than 30 years had the lowest percentage among
them (3.4%). This means that many of the public secondary school teachers in the Ibadan
metropolitan area between the ages of 41 and 50, and many of them are senior teachers who began

their careers as teachers when they were quite young?. The number of disciplines that secondary
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school teachers in the Ibadan metropolis have chosen to study is shown in Fig. 4.5. It was discovered
that subject number two (2), or two subjects, had the highest percentage of (28.7%), followed by
subject number three (3), who had the same percentage of (26.5%), and subject number six (6) had
the lowest percentage of (0.4%). This suggests that public secondary school teachers in the%iin

metropolis take two topics per term to lighten their workload and make room for g of

additional educators®. Digital teaching is a strategy for advancing educational go% egically

utilizing technology like computers, smart phones, and the internet. Being a tea%

is the act of passing on knowledge from the knowledgeable person to t@n\pemon. It involves

working with students (learners) to help them comprehend an@

profession. It

he concept, apply their

knowledge, and process it in order to produce a valuable ou\<.<bachers are people who have the

responsibility of educating secondary school students ®
d

meaningfully to society. A teacher is someonﬁ cdicates their time and effort to instructing

stitutions so that they can contribute

students. One who implements curriculum nN

secondary school teacher affects the gnent's strengths, weaknesses, and potential management

gaps®. A person who has rece'Vi(r essional development in teaching techniques can also be
ity o

ing context is a teacher’. The efficiency of a

considered a teacher. The ity, of public secondary school instructors in the city of Ibadan to start
teaching from know: wn suggests that such a person is a certified teacher. This is consistent

with research ofthe ts of digital teachers and creative teachers on innovation?. One of a teacher's

professi%%nsibilities is to be able to employ educational techniques including technology,
diffe odologies, teamwork, fostering a positive classroom climate, and encouraging students
t%'\ew things as part of their learning. Teachers with passion and vision for enhancing quality
learning outcomes are needed in educational institutions. This is followed by the bases of teachers
teaching student and then allows them to find more for themselves in Ibadan metropolis with the

percentage of (54.2%). This demonstrates the creativity of Ibadan metropolis's public secondary
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school instructors. The academic success of their students and the creativity of their teachers are
directly correlated. It has an impact on how well their pupils perform academically at public
secondary schools, which are the next level of education following foundation classes (primary
schools), as well as how smoothly the educational system functions as a whole. Using creativity in the

classroom not only benefits kids' academic progress but also the teacher's own E \n* nd

professional growth. This further supports a study that found that instructors' \%; rmance
determined certain factors, such as inventiveness'. Students receive indirect instruCtdg from teachers
through their creativity. Even when it's challenging, it inspires children \c tive in the classroom

and keeps them interested both inside and outside of the classr (1} approach and manner in

which teachers encourage their pupils to discuss their are gth and weakness in class has
(39.4%). Knowing that allowing students to speak abo i as of strength and weakness in class
encourages creativity and plays a significant role gma\teacl€r's effectiveness.

A nice attitude toward teaching is deman e(N idea teacher in order to foster a welcoming

learning atmosphere for the students. V@e rate of (38.4%), this behavior by the teachers enables

the teacher to invent other edu@taterials when they are not readily available. This suggests

that it will make it possib]¢

\d

caring, and calm. itc @ he teacher feel a part of something. It is also one of the teacher's

the Instructor to create a setting for the pupils that is equitable, fair,
responsibilitiessthat ts how well they do at their jobs. This is consistent with the study, which
shows that\ tors' work effectiveness is determined by their capacity to employ instructional
reso@to oster a positive learning environment.’. This act has an impact on teachers' problem-
so% abilities, leading them to use the internet to learn more about teaching and learning techniques
in a percentage of 41.0%, with the least number of teachers using the internet to gain information in a
percentage of 0%. (23.45). It was found that some teachers do not use the internet for information to

learn more about their teaching-learning capabilities. This may be determined by the type of phones
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they used, their access to internet resources, or their carefree attitude toward using the internet, among
other factors. Every educator understands the value of being able to solve problems because it helps
students' learning experiences be more concrete, which makes learning more engaging. Table (4.1)
showed that, in contrast to the ordinal mean of 2.50, the weighted for instructors' work performance in

terms of originality is 3.21, attitude toward teaching is 3.06, and problem-solving ability 1@\ S

table demonstrates that teachers perform well, with the exception of when they uti i%' ernet to
look for information, for which the most likely causes have already been identi other words,
the city of Ibadan has very effective public secondary school teachers. % d\also be summed up
by the study, which showed that teachers' work performance is bas%r;\ors like teaching students
the fundamentals and letting them learn more on their owpngcreatipg alternative teaching materials
when the ones they need are not available, and using % to learn more about their teaching-
learning techniques. &

According to the table (4.2), Zoom is the pla@t public secondary school teachers in the Ibadan
metropolis use the most to educate o 64.2% usage. During COVID-19, a significant platform
called Zoom was specifically e&@d to allow people to conduct meetings, lectures, training
sessions, and other activi 'b%le. to the ease of use, the fact that the software was made for such
usage, and a numbe factors, many teachers in the Ibadan metropolitan use Zoom to teach.
Zoom is a plat& deo conferencing that enables professors and students to meet online in real-
time usi al laptop or mobile device, with or without the use of video. Online lessons can be
conc@ by teachers via Zoom meetings, and such meetings can be recorded for later viewing by
st%s. Zoom had the biggest proportion of the most popular platform, while Google Class came in
second with 41.0%. With the aid of Google Class, teachers may manage several activities, access

extensive content, encourage class discussion, organize their pupils, and educate in an

environmentally friendly manner, among other things. A free platform for educators is Google
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Classroom. It employs a scaled-down strategy to provide teachers with the tools they need to interact
with students, plan lessons, activities, and resources, and maintain records. Umang (23.6%) is the
platform that Ibadan public secondary school teachers utilized the least to teach on during COVID-19.
The platform that public secondary school instructors in the Ibadan metropolis used thg most
following the COVID-19 era is shown in Table (4.2.1). After COVID-19, it was discov the
platform used to educate the most was physical exclusively, with (73.1%), fall@w: hybrid
(physical and online), with (46.7%), and the least was online only, with (39.0 XOrding to the
$hysical instruction

aforementioned, there is a tendency for secondary school teachers to

when instructing students. This is because they believe that usi %\dents’ facial expressions

while lecturing is the most effective method for enhancing % mg of teaching and learning. In

order to foster a rapport between the students and the %ﬂ as also observed that following the
lat

Covid-19 era, only physical education is the pri employed in the classroom.
In response to research question three, the h{ etropolis secondary school teachers' most-used

teaching aid during the COVID-19 e, aisclosed in table 4.3. Smartphones were found to have

the greatest percentage (59.6%)1& to make teaching and learning more successful during the

Covid-19 pandemic in Ib etropolis, it was observed that secondary school instructors used their
smartphones for ins e majority of the time. This was done for portability and ease of use.
This suggests #that Wsfthe Covid-19 period, secondary school instructors love utilizing their

smartphon: ucate. Projector follows this with a proportion of (54.5%). With the use of the
proj%ﬂary school teachers can project or display what they are teaching the class using the
co%ter. This creates an audio-visual environment that helps with instruction. The least popular
teaching tool during COVID-19 is DVDs, which are used 29.7% of the time. This suggests that during
the Covid-19 era in Ibadan Metropolis, public secondary school instructors in Ibadan do not truly use

DVDs for instruction. This indicates that the only purpose of DVDs is to play videos. On the other
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hand, smart phones are used to teach, to call students to come to class, to name a few things, and also
in accordance with the findings of the study on the device that secondary school teachers in the
Ibadan Metropolis found to be the most effective for teaching during the COVID-19 pandemic.
Accordingly, using a smart phone while teaching at a secondary school can improve student learning,
job performance, and time management. The primary tool utilized by secondary school t @e
metropolis of Ibadan for instruction during COVID-19 is a smartphone. The majQrity condary

\ce their own

school teachers, according to a study, find it simple to utilize their device @

expertise and careers®. Smart phones are said to be one of the ways tha%h dould readily access

the internet and further their professional development. Add@ it was discovered that
whiteboards are the most popular teaching aid in the Iba%&vpolis among secondary school
teachers in the post-COVID-19 era (52.1%) (Table 4.3. %ﬁ; oards are the most popular teaching
aid in the post-COVID-19 era in Ibadan Metropokts, With &percentage of (52.1%). After the Covid-19

pandemic, secondary school instructors in Ib(d}q ropolis always utilize a whiteboard to teach with

the idea that it is simpler for them to illustrate with. This suggests that following the Covid-
e 2

19 era, secondary school teach65\$§} using whiteboards to educate. With a proportion of 41.0%,
n

Interactive board comes i s% 1. Teachers in secondary schools can communicate with pupils and
impart knowledge b e interactive board. Digital cameras, which are used to teach the most

after Covid-1948accoma# for (27.1%) of all devices. This suggests that Ibadan's public secondary

school i did not always utilize digital cameras to teach after the Covid-19 pandemic. This
mea@t e whiteboard is consistent with the findings of the study on the teaching tool that
se%ary school teachers in the Ibadan Metropolitan area of Nigeria most frequently utilized

following the Covid-19 outbreak. This suggests that secondary school teachers who use whiteboards

to educate can improve their efficiency, productivity, student-teacher interaction, and time factor.
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After Covid-19, the whiteboard is the teaching tool that secondary school teachers in the Ibadan
metropolis utilize the most.
Table 4.4 revealed that the school teachers in the metropolis of Ibadan are significantly digitalized.

The conclusion is that teachers in public secondary schools employ technology to enhange their

abilities to teach and learn, hence improving the quality of their job output. It was fo® en

using the internet, public secondary school teachers valued their originality. A \% ility to

influence knowledge in the twenty-first century goes beyond their proficie h interactive

whiteboards and teaching materials to include their level of techno@é&talization. Beyond
people using their phones to make calls, send text messages, tak%(of(}

phs, and use WhatsApp,

technology has advanced significantly. Teachers now s %@ware (educative software) for

additional useful tools like Zoom, Google Class, You Dropbox, among others. Thanks to

technology, the entire school can involve its kids,t %ence call. To support their teachers' work

performance in the Ibadan Metropolitan Ar ,\tﬁﬁz an also arrange and fix symposiums digitally or

remotely. According to a study on th r% digital leadership in developing business models, this is
N2

accurate. Digital-era innovation% scovered that digitization is crucial in creating a connection

between the developme@s.iness models and digital leadership. When applied properly by

secondary school ‘@

increase teachef§' w performance. It also jives with a recent piece suggesting that Nigeria,

the city of Ibadan, digital teacher transformation always helps to

particularl y of Ibadan, could see educational success in the digital age if teachers don't have
unre@ eXpectations about when educational objectives will be accomplished.

I@ition, it supports a study that found that managing an employee's performance at work and
suggesting potential solutions to problems at work demand more work from teachers or leaders who
guide others through the use of digital devices’. Public secondary school teachers in the Ibadan

metropolis must be more digitally savvy in order to increase their productivity. They must be dynamic

165



in nature and have the following qualities: innovation, using digital technology to forge strong
domestic and international networks and facilitate collaborations, possessing digital expertise to set

themselves apart from the competition and advance technology, strengthening the value of knowledge

need people with dynamic capability, which can be accelerated when teachers conce

to individuals®. In addition to the aforementioned, Ibadan metropolis public secondary school tfachers

the

shifting needs of society’. The country's educational system is evolving signiﬁcant% orld is

moving toward a digital age. The necessity for digitization in society necessitat he Oyo State
government and school administrators build dynamic capacities for @n} instructors' work

performance, which will also positively impact students' acad% Its. Being the level of

education before tertiary education, public secondary schoo@ﬁsponsibility to set the tone and
standards for other educational institutions to fol@

educational system but also the nations as a wholgs

e
will improve not only the state's

In the COVID-19 era in the Ibadan Metrolei}‘ke null hypothesis that there will be no substantial

combined influence of digital teachi formation and communication technology (ICT) use on
the work performance of sec@ech

communication, and tec y by secondary school teachers in the Ibadan Metropolis during

COVID-19 has a S|< impact on their work performance. This demonstrates how ICT may be
used by school%

more digit ate. This is consistent with research showing that digitalization is a potent tool with

ool teachers was rejected. The usage of information,

the city of Ibadan to affect how well they perform at work as they become

the ia to affect teachers' work effectiveness in the now and the futurel0. This means that
se%ary school instructors can use digital learning strategies and utilize ICT to enhance student
learning outcomes and job performance. Additionally, it backs up the Unified Acceptance Theory of

Information, Communication, and Technology, which bases its premises on how systems interact,
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change, and affect their environment!!'. To affect the work performance of public secondary school
teachers in the Ibadan metropolitan, it is necessary for educators to become more digitally literate.

Similar to traditional teachers, digital teachers can also effectively instruct their pupils using
technology by holding class outside of the traditional classroom walls and involving the stu%ts\in

enhancing their learning outcomes. This is consistent with a study that found teacher @b\ aits

including creativity, a willingness to learn and adapt to change, and the ability to 1 V. ccessful
educational system. Teachers also participate in global vision to drive chang e educational
system by collaborating. \\ \

The null hypothesis, which claimed that the use of ICT and digfta ng would have no relative

impact on secondary school teachers' productivity during t \ D-19 era in the Ibadan Metropolis,
was likewise disproved. During the COVID-19 era in?%%l Metropolis, there is a sizable relative
influence of digital teaching and the use of infoffgatidg, communication, and technology on the work
performance of secondary school instructdss. This suggests that the usage of information and
communication technologies by tegc ublic secondary schools has an impact on their work.
The combined significant inﬂuer%i(ﬁdgital instructors and teachers' work performance in the city of
Ibadan is another factor. ightal*teacher is one that instills knowledge into the pupils' lives through
the use of technology. al teaching is a strategy for advancing educational goals by strategically
utilizing tec &like computers, smart phones, and the internet. Being a teacher is a profession. It
is the ac g on knowledge from the knowledgeable person to the ignorant person. It involves

ith students (learners) to help them comprehend and decode the concept, apply their
knowledge, and process it in order to produce a valuable outcome. A digital teacher is someone who
practices and works in the virtual world using cutting-edge technology to enhance the success of the

institution in a cutthroat industry'?. Teachers at public secondary schools must utilize digital

technology in order to adapt to the new era (the 21st century). Additionally, you will gain a
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competitive edge on the job market and help others by improving their quality of life and contributing
to their welfare and behavioral patterns. In order to boost their work performance, public secondary
school instructors in the Ibadan metropolitan might create symposiums using cutting-edge

technologies.

This implies that for efficient work performance in the city of Ibadan, teachers might @heir

knowledge with digital teaching techniques. %\b
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Chapter Five (_}
"
onc us1on$

This chapter shall be discussed on the following s &s

5.1 Summary of the Findings (\

The study looked at how public C(% school teachers in Ibadan, the capital of Oyo state, used
digital teaching, ICT, and @s of technology to do their jobs. The filled-out questionnaires
L)

came from the chos@pled schools. Additionally, it displays the sampled and completed
ion Of

demographic in t the respondents, such as class, gender, number of teachers at the school,
years spe there, age, the number of subjects each teacher has studied, and the total number
of stuydents\in the class. The male gender has the largest proportion (23.9%), compared to the female
% ercentage (22.4%), according to fig. 4.1. This suggests that male secondary school
instructors are superior to female secondary school teachers. This is the case because male teachers, in
particular, are capable of handling public secondary school kids very well in terms of morals,

discipline, corrections, training, and other areas. According to Figure 4.2, there are 50.0% more public
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secondary school teachers in the Ibadan metropolitan in the age group of 21 to 30, followed by 19.0%
in the group of 31 to 40, and 6.0% in the group of 1 to 10. This suggests that the majority of
secondary public schools in the Ibadan metropolitan employ between 21 and 30 teachers.
Additionally, each teacher has a different amount of experience under their belt. According to the

graph (fig. 4.3), teaching experience between the ages of 11 and 20 years in the current 2&

frequency (49.6%), followed by experience between the ages of 10 and 9, Whi\% lowest

frequency (8.2%). The implication of the above is that teachers who belon

@\ug\ departments, vice
principals, and also teachers who find it challenging to travel @f their comfort bubble to

category of

teaching in a school for 11 to 20 years are senior teachers, heads

another school for reasons related to their families, security, % 10n, and other factors.

Table 4.4 shows that the percentage of public seco @l teachers in the Ibadan metropolitan
who are between the ages of 41 and 50 is theé‘(42.5%), followed by that of teachers who are

f teachers who are younger than 30 (3.0%). This

between the ages of 31 and 40 (28.4%) n&@w
suggests that many of the younger ge %s of secondary school teachers in the city of Ibadan are
not entirely interested in the @n. People who are interested in teaching and have been
employed as instructorsQ ¢ than fifteen years tend to be between the ages of 41 and 50.

Additionally, it m‘angv young people must be hired for the profession of teaching. Public

secondary s chers in the Ibadan metropolitan are properly treated and managed in terms of the

number %ects they take each term, according to graph 4.5 Two (2) subjects per term have the

l%%)portion (49.8%), followed by one subject to conduct the study, it was discovered.

The COVID-19 era in the city of Ibadan uses indicators from 4able 4.1 to evaluate the productivity of
public secondary school instructors. These indicators include creativity, attitude toward teaching, and

problem-solving skills. According to the aforementioned factors, it was found that instructors' work
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performance is at a high level. Due to the way the present government in Oyo State has been handled
things relating to teachers, including fast wage payment, a suitable learning environment, and
compensation of thirteen months’ salary among others, teachers' work performance in the Ibadan

metropolis may be high. Teachers must commit their minds to the task at hand and be motivated and

passionate about it in order to be productive and efficient, even though their work camz{/\% ced

to basic logical thinking. \b

The research issue is addressed in Table 4.2: Relative Influence of Digital Yeachés and Information
\

Communication Technology (ICT) Use on Work Performance of Se:(nQ chool Teachers During

COVID-19 in Ibadan Metropolis. According to the table, Zocx t popular teaching platform

for COVID-19. The Umang Mobile App has the lowest p & e of devices used to teach during

COVID-19, according to the data. To help stude t% e well-versed in their subject matter,
N

teachers must experiment with novel teaching in the classroom. This might also assist them

in proposing answers to any issues sin cational environments. Table 4.2.1 shows that

following the COVID-19 era in t %

solely employ physical me% ing#ll knowledge into their students' lives. The chart indicates that

hybrid (Physical and On\@

the COVID-19 era‘ it thought that teachers exclusively used physical methods of instruction
because the ’Ssq

badan, teachers in public secondary schools in Ibadan

) 1s the least popular platform for instruction after COVID-19. After

to see the students' faces as the teaching-learning process unfolded and because

using acﬁ%ects helped them learn how to solve real-world issues in the classroom.

; showed that during the COVID-19 phase in the city of Ibadan, teachers at public secondary

schools used their smartphones to teach their pupils more frequently. Using sell phones as a teaching
tool during COVID-19 has many advantages, including enhanced learning results, more student

engagement, and an easier capacity to keep students informed about tasks. To guarantee that these
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gadgets are used in the classroom effectively, teachers must make advance plans as with all
equipment. The data also showed that DVDs were the least popular teaching tool in the Ibadan
metropolitan throughout the COVID era. This indicates that teachers in public secondary schools are

not effectively use DVDs to educate in the COVID-19 era, and this may be because they prefer to use

smart phones to engage their pupils over DVDs. ®

The utilization of whiteboards by instructors in Ibadan metropolitan after the CO (&a was also
able students to

ey
\

indicated in table 4.3.1. Whiteboards are an excellent teaching tool beca‘%
make presentations for

collaborate more successfully, reinforce ideas with pictures and diagrc%ﬁ{
S

lectures or class debates. In general, whiteboards enable p&si/

through hands-on experience, and they can aid in conceptu \ ization. Table 4.4 overrepresented

the degree of digitalization among public secon@ instructors. Digitalization is a crucial

instrument for enhancing and boosting instru@ ductivity and performance at work. Since we

uccessfully include pupils

live in a global village, educators must t\digifdl learning strategies. Teachers at public secondary
schools need to engage in global yis e in order to generate change, make connections with

others, and lastly utilize digital technodgy to build robust local and international networks. In order to
%v

meet the deadlines, set Q
develop their skills (S @s become more digitally literate.

In additio is one (Hol), which opposes that the usage of ICT and digital teaching will not
N

chool, it is crucial for instructors in public secondary schools to

signi ffect secondary school teachers' ability to execute their jobs in the COVID period in the
&dan, was denied. This indicates that teachers in public secondary schools are subject to the
combined effects of digital teaching and job performance. Simply said, the usage of ICT and the work
output of digital teachers will have a significant positive impact on the work output of public

secondary school instructors and contribute to the academic excellence of public secondary school
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students. The second hypothesis (Ho2) was also disproved, indicating that the use of ICT and digital
teaching had a large relative impact on secondary school teachers' ability to do their jobs in the
COVID-19 era in the city of Ibadan. This indicates that the impact of the digital teacher and work

performance on secondary school teachers in the city of Ibadan is large and successful.

5.2 Conclusion %\2
According to the study's findings, there are more male secondary school teacher@ system

than female secondary school teachers. Male secondary school teachers %e ighest number of
teachers in public secondary schools that falls within the range, the npajarity, of secondary schools in
the Ibadan metropolis have between 21 and 30 teachers. Tth(/ ig” [badan's public secondary

schools do well at their jobs thanks to their ingenuity, p

K ttitudes toward their students, and

ability to solve problems, with the exception of when ilize the internet to look for information.

Teachers use the internet less to seek out addifignalNknowledge to advance their teaching-learning

abilities and more to communicate and watchggy S.

Again, this survey showed that u&\he COVID-19 timeframe, Zoom was the most popular
teaching platform among Ibal ar%&ic secondary school instructors. Zoom annotations on a shared
screen. Teachers may Qdent.s to show their work to the class as a whole for a live evaluation.
The most popul tg do this on Zoom is by screen sharing. The teacher receives a PDF or image
of the pupi ted solutions via the other video conferencing sites. The instructor then screens,
distriputes,\and annotates that piece of work in an online class. This procedure can be time-consuming,
a %ight squander time fiddling with the technical controls. Zoom fortunately makes it possible
for teachers to make direct annotations on students' shared screens. This feature is useful since it
allows professors to respond to students' shared work by interjecting and setting up the screen. This

study went even further by revealing that the best platform for teaching employed by public
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secondary school teachers in the Ibadan metropolitan after the COVID-19 era was just physical
instruction. Students who take physical education classes can focus better and maintain focus in the
classroom. fewer disruptive behaviors like fidgeting in class, more desire and involvement in the
learning process, improved academic achievement (better grades and test scores), and more ﬁfr

Q\X\&

ing the

physical exercise, among other things. This survey also found that among instruct lic

secondary schools in Ibadan, smartphones were the most commonly used teachi
COVID-19 phase. The smartphone is a device for practical tools and ownershi rning among
others. It is kept on the person at all times, making it available from a ereahd at any time. The
survey also revealed that in the city of Ibadan, the whiteboard was %g@\ logy that was utilized the
most following the COVID-19 era. Whiteboards have a n %yeneﬁts for teaching, including
greater student engagement, learning zone differentiatidg} velopment of fine motor skills, and
flexibility. The survey has shown the truth abo &

of digitalization among public secondary

school teachers in Oyo state's Ibadan metrop li}w‘, modern day. Additionally, it demonstrates how

highly digitalized secondary school e are. Assuming there is combined influence of digital
teacher, Information Communi@g

performance in Ibadan olis of Oyo State, it is possible to combine and apply the variables

Technology on public secondary school teachers work

(digital teacher, InC@ Communication and Technology use) on public secondary school

teachers work gerfo ce. According to the study, there is a relative relationship between digital

teaching, IS

secos

In coficlusion, this study also demonstrates the enormous impact that digital teaching, information

teachers' work performance in Oyo State's Ibadan city. The performance of public

ool instructors across the state would be enhanced by the digitalization of education.

communication, and technology have on public secondary school teachers' work performance,

particularly in terms of their problem-solving skills, creativity, and attitude toward instruction.
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5.3 Recommendations

Based on the findings of this study, the following recommendations were made.

1.

Public secondary school teachers should improvise instructional materials at all times to teach

students during teaching-learning activities to improve students learning outcomes®

Public secondary school teachers should always look for change in their cg% hereby
improving their attitude to teaching. \

Public secondary school teachers should be diversified in u@fqem techniques to

improve their teaching profession. (%

Government needs to reevaluate rules and regulations g(c} overn the teaching profession
and equipping the educational sector with stan \hnology, especially at the secondary
schools to boost the teaching-learning proce§s itNlbaddan metropolis of Oyo State. They create

a standard way for school teachers on% ctive use of technology.

Public secondary school teacher: ulddevelop themselves on the use of software programs,

applications among otherS.Q\

Public secondary sc@wrs should adapt the use of technology in their teaching-learning

activities. QQ

5.4 Contribufi&o%fowledge

This

ud response to digital teacher, Information Communication and Technology use, and

{% ondary schoolteacher work performance in the COVID-19 era in Ibadan metropolis.

Against this background, this study provided empirical evince on the digital teacher, ICT use and

secondary school teachers work performance (creativity, attitude to teaching, and problem-solving
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ability). Thus, providing institutional and national level policy framework with the aim of improving

secondary school teachers work performance in schools.

It also bridges methodological gap towards the robustness of the existing literature. The theoretical

contributions that this study has made to literature include: \V\

1. This study contributed to existing literature on digital teacher, information co m&n and

technology use, regarding the determinants of public secondary S% achers work

performance. \\
2. It has identified and suggested areas for further study, in @

\
Q% public secondary school
teachers work performance locally and intemationally&(,

3. This study has gathered and analysed data that ¢ s foundation for longitudinal studies

on the study area, and that will enhance row researches.
4. Alongside other existing literature, t s& provided indicators on how best to address the

issue regarding public secondar@ol eachers work performance in Ibadan metropolis.

The methodological contributiorﬁ%ﬁls study has made to existing knowledge include:

N .
1. This study a@ a robust, statistical, analytical and deductive techniques to establish the

interrel@ J igital teacher, ICT use and work performance of public secondary school

rk performance.

tea h%
@dy has also showed that digital teacher has no significant between ICT and teachers

3. Additionally, teachers at public secondary schools can advance their careers by using

additional useful programs, gadgets, and platforms and thereby becoming more digitalized

5.5. Areas for Further Research
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There are limitations to this study as it will be with any research. The acknowledged limitations in

this study have given direction for further studies as numerated below:

1.

Q

The study was limited in that it covered only a few numbers of public secondary schools in
Ibadan metropolis, considering the number of public secondary schools in Ibadan

It would have been more representative if it covered more public and pri dary
schools in Ibadan metropolis, hence the researcher suggest that a future uld cover
more secondary schools. %

The study targeted only public secondary school teachers in I }3\ etropohs in the selected
local governments without consideration for pr1n01pals ut arch can extend the scope

to include principals.

The study focused on some selected const c@ure the determinants of digital teacher
(Level of technology, Practical profess\&%&elopment, Learning Culture), ICT use (Use of
t

vision), Work performance (Creativity, attitude to

ICT in teaching-learning, digital cont
teaching, problem-solving i@re could be other contributing factors to their departure

and their preferred destinatigng¥This could be looked into by future researchers.
The study ado &tlonnalre method in data collection. Hence, interview method is
suggested fi Qengagement in the method of data collection and to understand the trends
regar propensity of public secondary school teachers work performance.
Q can be done looking at the geographical location since the study only focused on
lic secondary school teachers in Ibadan metropolis, so other work can be carried out using
the whole of Oyo State, a particular local government in Oyo state, and also Ogun state among

others

6. Finally, it is suggested that the study be projected to cover other sectors, including agricultural

sector, health, tourism among others.
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\\/ Appendix i
e
QQ Teacher’s Questionnaire

Dear esteemed gepondept, this instrument is designed to collect information for research purpose

only. Plea h t any information given shall be treated with utmost confidentiality, hence, your
=

cand e to all items in the instrument is highly solicited.

Q

Yours Sincerely,
The Researcher

Section A
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Please read each statement and indicate the option you have chosen by ticking (\) in appropriate box.
00123

Class Taken:

Gender: Male () Female ( )

Number of Teachers in the School: 1-10 ( ) 11-20( ) 21-30( ) 31-40( ) Above 40 ?%\Z

Years of Teaching in the present School: Less than 10yrs () 11-20yrs ( ) 21—\ Above

30yrs () %
Age: Less than 30 yrs ( ) 31-40yrs ( ) 41-50yrs () Above 50yrs ()

\
How many number of subjects are you teaching per term? 1 ( ) 2( ) 3® )5()6() Aboveb6
“ &S

Number of Students in a Class

Section B Q’
This section contai@l@ collect information from respondents on the identical factors that can

influence seco&
solving)%( >
Plea@po d to the statement in the tables below using the following scale

\%ften (VO), Seldom (S), Rarely (R), Never (N)

ol teachers’ work performance (Creativity, attitude to teaching, and problem

S/N During Lockdown Very | Seldom | Rarely | Never
‘r Often

1 teach students basics and leave them to find out more for
themselves
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2 improvise instructional materials to teach students

3 provide opportunities for my students to share their strong
and weak points with the class

encourage my students to try out what they have learned

4 from me in different situations
5 probe student’s ideas to encourage them think and
motivate them to learn - V\
6 look forward to change Py
7 make use of different teaching techniques while teaching fy \
8 improvise different instructional materials when not \wv
available \\
9 makes lessons more enjoyable and alleviates ; &k
L\
10 | try to achieve stated objectives of the lesson within the < *
given time frame N
11 | feel less of myself when they couldn’t provide solution to <

given problem

problems

12 | am always ready to seek solutions to teaching- leh\\ V

13 | try to ask for student feedback while teaching Q\

14 | am always ready to make use of the mte@ekmg for

more knowledge

15 | make use of the internet to find out H\K}bout teaching-

learning skills
Section C Q\ .

This section conta1 that can be used to measure the mostly used device to teach in secondary
school. At al (AAT), Sometimes (ST), Rarely (R), Never (N)

During Lockdown

S{g@&llst At all Times Sometimes | Rarely | Never

NAvorld wide web sites

2 CDs

3 DVDs
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4 biometric Scanner

5 Computers

6 Telephones

7 digital camera

8 Whiteboard Q&\V\

9 interactive board

10 | Projector

3

After Lockdown
%
S/N | Checklist At all Times | Sometimes \Q akrély Never
1 flash drive 1
\
2 | smart phones \ -
RN
3 power points N
N
4 video clips ( &)
5 audio recording (/‘

\

6 “tape recorder Q )
[\

7 | digital camera N
y ]

8 | White ﬁ\ o
AN

9 inWoard
N

%@ector

4

Section D
This section contains items that can be used to measure the mostly used platform to teach in

secondary school. At all Times (AAT), Sometimes (ST), Rarely (R), Never (N)
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During Lockdown

S/N | Checklist At all Times | Sometimes Rarely Never
1 Zoom
2 Google meet
AN
3 Google class N
=

4 Dropbox w
5 Prezi

| \ .\%\%
6 Umang mobile app (‘\ N
7 Youtube %) "

N
8 | WhatsApp \Q
9 Cisco \\ )
‘\ ~
10 | Webex \
FANAN
N\
After Lockdown Q\ .
o\
S/N | Checklist \)“At all Times | Sometimes Rarely Never
1 Physicc].&
\

2

AN

nline)

3Q\§¥)rid (Physical &

Section E
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This section contains items that can be used to measure the extent to which public secondary school

teachers are digitalized. High Extent (HE), Extent (E), Low Extent (LE), Very Low Extent (VLE)

S/N High Extent | Low Very
‘r Extent Extent Low
Extent
1 am digitally inclined \?\
N
2 appreciate that innovation is more than just \(/
creativity . ('\
3 place value on my communication and N\
creativity skills N §\
4 enjoys learning through new technologies \ N
and equipment R ’\ \
5 attend seminars and in-service training (@
programmes to grow my teaching skills ,%)
6 create a high-performance environment \(/
where success is inevitable . \§
7 awake possibilities in people to deliver ‘\
extraordinary results \\ .
8 make use of ICT to store and record
information \\\Q
9 tend to overcome barriers to reach go, N\ N
4

Please respond to the state tN tables below using the following scale. Strongly Agree (SA),

L)
Agree (A), Disagree ( Qtrongly Disagree (SDA)
(

S/N | Items &\J Strongly | Agree | Disagree | Strongly

Agree Disagree
AN
1 g tise of digital content provision in
aching-learning process proffer solutions
(\(3% teaching
N) I make use of ICT to disseminate and create
information during Covid-19

3 I make use of ICT to store and record
student’s information during Covid-19 in
my school

4 I enjoy learning through new technologies

and equipment
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5 Attending seminars and in-service training
programs helps me to grow my teaching
skills
6 I enjoy making use of internet services
enhance my teaching skills
7 Helping students learn effectively is what
motivates me to implement creative
teaching \v
8 Making use of student’s remarks helps to %\
grow my teaching profession
9 Interacting with my students enables me to
get closer to them the more
10 | Making use of ICT helps me to widen my
knowledge ‘A .
11 | I enjoy making use of ICT devices to teach \\\ N
my student (__
12 | Making use of ICT platforms to teach my %)‘
students helps me to development myself \((/
the more RN \
13 | I’'m an expert when making use of ICT %\‘
SO\
14 | I use computer as part of my teaching\ \O‘
learning process ya\
15 | Using a computer for teaching-lea ?\QP\ \
very important to me "(‘
16 | using ICT for teaching-learning tireé
17 | I make use of ICT tools @ better
atmosphere in the classroam
18 | I teach students bg&;s andvfeave them to
find out more for lves
19 | I make use of § WSeH materials to teach
students
20 | I provi ommties for my students to
share &itrong and weak points with the
class
21 | Iewydyeficouraging my students to try out

1buations

Nﬁll they have learned from in different
s

b))

enjoy to probe my student ideas so as to
encourage and motivate them to think the
more

23 | Change is what i1 always look for when
teaching
24 | I make use of different teaching techniques

while teaching
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25 | I feel less of myself when I couldn’t provide
solution to a given problem

26 | Am always ready to seek solutions to
teaching-learning problems

QQ.
S

Appendix ii

Demographic Bio data for Research Questionnaire

%lass * Gender Crosstabulation

QV Gender
Female
(%) Male(%) Total
Class JSS1 35(14.8%) 35(13.1%) 70
JSS2 45(19.0%) 46(17.2%) 91
JSS3 45(19.0%) 50(18.7%) 95
SSS1 53(22.4%) 64(23.9%) 117
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SSS2 39(16.5%) 50(18.7%) &9

SSS3 20(8.4%) 23(8.6%) 43
Total 237(100%) 268(100.0%) 505
Bar Chart
Gender
W Female
Erale

G0

Count

20

0

JSET JS52 JSE3 5551 5552 5553

Class
&\ ~t
&of Teachers in the School * Gender

P Crosstabulation

Vv Gender

Female (%) Male(%) Total

Number  1-10 8(3.4%) 16(6.0%) 24
of 1120 35(14.8%)  44(16.4%) 79
Teachers 2130  134(56.5%) 134(50.0%) 268
in - the 33 49 46(19.4%)  51(19.0%) 97
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School Above

40 14(5.9%) 23(8.6%) 37
Total 237(100.0%) 268(100.0%) 505
Bar Chart
125
100
=
= 757
o
O
504
25
il

1-10 11-20 21-30 31-40 Above 40
MNumber of Teachers in the School

ks
O
QQ

Years of Teaching in the present School * Gender
Crosstabulation

Gender
Female (%) Male(%) Total

202

Gender

W Female
Emale



Years of Less
Teaching

in

the

present
School

Total

than
10yrs
11-
20yrs
21-
30yrs
Above
30yrs

54(22.8%)  84(31.3%) 138

114(48.1%) 133(49.6%) 247
56(23.6%)  29(10.8%) 85

13(5.5%)  22(8.2%) 35
237(100.0%) 268(100.0) 505

Count

1257

1007

757

207

257

Bar Chart

Less than 10yrs 11-20yrs 21-30yrs Ahove 30vrs

Years of Teaching in the present School
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gg
&

Gender

W Female
Emale

L



Age * Gender Crosstabulation

Gender
Female (%) Male(%) Total

Age Less
than 8(3.4%) 8(3.0%) 16
30yrs
31-

40yrs 67(28.3%)  76(28.4%) 143 \V\
41- %

0
S0yrs 123(51.9)  114(42.5%) 237 <</
Above . .
soys  39016.5%)  7026.1%) 109 %

Total 237(100.0%) 268(100.0%) 505 \
4\ \

Bar Chart

Gender

W Female
Emale

120

1007

Count

G0

40

207

Less than 30yrs 31-40yrs 41-50yrs Ahove S0yrs

Age
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How many numbers of subjects are you teaching per
term? * Gender Crosstabulation

Gender
Female (%) Male(%) Total

How 1 39(16.5%)  69(25.7%) 108 \V\
many 2 118(49.8%)  77(28.7%) 195 %
number 3 58(24.5%)  71(26.5%) 129 <(/

of 4 16(6.8%)  32(11.9%) 48 b

subjects 5 5(2.1%) 8(3.0%) 13 $\

are you 6 : '

teaching 1(0.4%) 0(0.0%) 1 \ .
Above

per

em? 6 0(0.0%) 11(4.1%) 11 '\

Total 237(100.0%) 268(100.0%) 505

Bar Chart

15 Gender

W Female
Emale

Count

1 2 3 4 3 G Ahove 6

How many number of subjects are you teaching per
term?
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Research Questions

RQ1 What is the identified level of secondary school teachers’ work performance (Creatn@ﬁe

to teaching, and problem solving) in the COVID-19 era in Ibadan Metropolis? %

Creativity %
\

Very Often Seldom Rarely &\%@VQ’

1 and leave them to find 275 542 194 384 5 3.46 4

out more for themselves \

improvise instructional 0.58

2 materials to teach 143 283 3 15 4 " 47 0 00 3.19 '
students

provide  opportunities \&

for‘my students to share 199 4(2% 448 76 15.0 4 08 33 0.72
their strong and weak

points with the class

encourage my students <<,

fo fry out what theé N 317 276 547 67 133 2 04 3.18 0'68

S/ Fre Per Fre Per “Per Mea
N  items q (%) ¢q (%) ¢ (%) n SD
teach students basics \&(i v 0.58

have learned from
in different s1tuat10

probe student
cehcourage ﬂém] k 119 236 275 545 108 214 3 06 301 068

and mo
learn g~

Wei ean 3.21

N
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Attitude to Teaching

S/N

items

Freq

(%) Freq (%) Freq (%) Freq (%) N,

Very Often  Seldom Rarely Never
Per Per Per Per %
éV'SD

look forward to
change

make use of different
teaching  techniques
while teaching

improvise  different
instructional materials
when not available

makes lessons more
enjoyable and
alleviates

try to achieve stated
objectives of the
lesson  within  the
given time frame

103

145

194

143

144

204 261 517 130 257 \ 0.735

287 280 554 113[®% 3.08 0.759

384 224 444 @‘0 320 0.744
28.3 % 18.2 04 3.09 0.688

28.5 @48.5 109 21.6 7 14 3.04 0.746

Weighted Mean

3.06

Problem-solving ability

\\‘3'

\) Very Often Seldom Rarely Never
& Fre Per Fre Per Fre Per Fre Per Mea
N items g Q9 () q B q (B g (») n SD

feel yself when

p the wtoprovide oo 37 213 422 91 180 36 71 300 0%
olutl to a given 1

lem

m always ready to seek 0.79

2 “solutions to teaching- 168 333 239 473 79 156 19 3.8 3.10 ' 4
learning problems
try to ask for student 0.65
feedback while teaching 152 30.1 297 588 48 95 8 1.6 3.17 5
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am always ready to
make use of the internet

4 . . 118 234 286 56.6 98 194 3 06 3.03
in seeking for more

knowledge

make use of the internet
5 to find out more about 207 41.0 209 414 80 15.8 9 1.8 3.22
teaching-learning skills

0.67

0.77

Weighted Mean

RQ2 What is the most used platform to teach during COVID-19 era (during 10«%@ after

lockdown) in Ibadan Metropolis? %\
During lockdown *

At all ( \\
Times Sometime Never

Per Per Per
S/N items Freq (%) Freq (%) A o) Freq (%) Mean SD
1 Zoom 324 642 152 5.7 0 00 3.58 0.599
2 Google meet 190 376 272 % 73 6 12 328 0.648
3 Google class 207 410 2 \% 16.2 1 0.2 324 0.722
4 Dropbox 126 25.0 ?&451 136 269 15 3.0 292 0.795
5 Prezi 164 32. &}x 382 108 214 40 7.9 295 0.925
6 Umang mobile app 119 23. 519 96 190 28 55 293 0.803
7 Youtube 19 246 487 67 133 1 02 324 0.679
8 WhatsApp 266 527 35 69 0 00 333 0.602
9 Cisco 347 6 36.8 137 27.1 7 14 3.05 0.820
10 Webex A\ \Nﬁ 33.7 378 124 246 20 4.0 3.01 0.861
Weighted Mean (\ 3.16
After lockdow&&)
\) N Atall
% Times Sometime Rarely Never
Per Per Per Per
s Freq (%) Freq (%) Freq (%) Freq (%) Mean SD
hysicalonly 369 73.1 123 244 10 2.0 3 06 370 0535
2 Online only 197 390 279 552 18 3.6 11 22 331 0.646
Hybrid Physical &
3 Online) o 236 467 224 444 44 87 1 02 38 0649
Weighted Mean 3.46
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RQ3 What is the most used device to teach during COVID-19 era (during lockdown, after lockdown)

in Ibadan Metropolis?

During lockdown

At all
Times Sometime Rarely Never V\
Per Per Per Per \

S/N items Freq (%) Freq (%) Freq (%) Freq (% SD
1 Smart Phone 301 59.6 167 33.1 35 6.9 2 .52 0.643
2 CDs 155 30.7 230 455 113 224 3.06 0.764
3 DVDs 150 29.7 225 446 95 18.8 \35 9 297 0.874
4 biometric Scanner 187 37 222 44 80 15&*\6\ 3.2 3.15 0.797
5 Computers 204 404 254 503 45 8\9\ 3 04 331 0645
6 Telephones 220 43.6 226 448 0 0.0 332 0.672
7 digital camera 174 345 266 52.7 3 06 321 0.669
8 Whiteboard 211 41.8 230 45. % . 2 04 329 0.689
9 interactive board 169 33.5 286 \0 99 0 00 324 0616
10 Projector 275 545 186 N\306\ 42 8.3 2 04 345 0.662

\
N
After lockdown &)
3§
ings Sometime Rarely Never
Per Per Per Per

S/N items A Freq (%) Freq (%) Freq (%) Freq (%) Mean SD
1 Interactive Boar Q\ 207 410 177 350 117 232 4 0.8 3.16 0.805
2 smart phones 141 279 308 61.0 35 69 21 42 3.13 0.707
3 power poipts 183 362 239 473 73 145 10 20 3.18 0.745
4 video ' 150 29.7 256 50.7 97 19.2 2 04 3.10 0.705
5 audi ing 200 39.6 224 444 76 15.0 5 1.0 323 0.732
der 171 339 151 299 172 34.1 11 22 295 0875
tal\camera 137 27.1 271 537 81 160 16 32 3.05 0.746
ector 172 341 272 539 60 119 1 02 322 0.649
teractive board 139 27.5 337 66.7 29 5.7 0 00 322 0.535
10 White Board 260 52.1 213 422 26 5.1 3 0.6 346 0.623

Weighted Mean 3.17

209



RQ4 To what extent is public secondary school teachers digitalized? $\

High Extent Extent Low Extent (E%

Per Per Per ,)
S/N items Freq (%) Freq (%) Freq (%)\ (%) Mean SD

poam o digitally 500 o0 07 o5 \g 3.56  0.673
inclined

appreciate that %

p Mmovation - IS oy 448 259 % 0 40 0 00 341 0.567
more than just
creativity &I

place value on

my
3 communication 231 4 % 40.6 69 13.7 0 0.0 3.32  0.702
and  creativity

skills \\’
e
enjoys leaminQ}
g through WA Ks 307 308 610 41 8.1 1 02 322 059
technologi®s
and eqym t
att%imars
d \in-service

mg 209 414 256 507 40 79 0 00 333 0618

rogrammes to

grow my

teaching skills

create a high-

performance

6 environment 129 255 334 66.1 42 8.3 0 0.0 3.17 0.556

where success is

inevitable
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awake

possibilities

people
deliver

in
0 Ho1

extraordinary

results
make

use

of

ICT to store and

record

information

tend
overcome

39.8 232 459

216 42.8 246 48.7

to

258 51.1

barriers to reach

goals

191

37.8

72 143

39 7.7

53 10.5

0.0 3.26  0.690

Weighted Mean

Hypotheses

Regression

NN
N
Model Sumﬁ

Model R

N
R Square Adjumxﬁ'{are

Std. Error of the Estimate

0.8232

0.677

0.675

5.89248

a. Predictors:
Digital teacher

W
@

(Constant), Infor% ommunication Technology (ICT) used,

ANOVA?
Model Sum of Squares Df Mean Square F Sig.
36492.808 2 18246.404  525.510  0.000°
17430.106 502 34.721
Toga 53922.914 504

a. D€pendent Variable: Work performance of secondary school teachers during

COVID-19 era in Ibadan Metropolis

b. Predictors: (Constant), Information Communication Technology (ICT) used, Digital

teacher
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Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.

(Constant) 40.511 4.577 8.851 0.000
Digital teacher 2918 .100 744 29.236 0.000
Information \V\
Communication 2.055 .129 405 15.915 %
Technology (ICT) used C

era in Ibadan Metropolis

a. Dependent Variable: Work performance of secondary school teachers durin§

&
Model Summary \\%

N\
Model R R Square  Adjusted R S(Mﬁd. Error of the Estimate
0.841° 0.707 *277# 5.04393
a. Predictors: (Constant), Digital teacher :\&
p 4 \ A
\V Mean
Model Sum of SCN? Df Square F Sig.
Regression %1‘9 7 1 30941.957 1216.214 .000P
2796.933 03 25.441

Residual % 5
Total ,( \23738.800 504

a. Dependent Kw\hjﬁ;{:\ﬂmrk performance of secondary school teachers during
1™N\ba

COVID-19 ¢ Metropolis
b. Predict s@s nt), Digital teacher

<\ Coefficients?

\) Unstandardized Standardized
Coefficients Coefficients
Std.
Model B Error Beta t Sig.
(Constant) 42450 2.462 17.240 .000
Digital teacher 2917 .084 841 34.874 .000
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a. Dependent Variable: Work performance of secondary school teachers during
COVID-19 era in Ibadan Metropolis

Regression

Model Summary

Model R R Square  Adjusted R Square  Std. Error of the Estimate

8366° 750 749 4.76847 \V\
a. Predictors: (Constant), Information Communication Technology (ICT) used (&

ANOVA?
Mean X
Model Df

Sum of Squares Square Sig.

Regression 34308.186 34308.18 %26 .000°

Residual 11437.381 227
Total 45745.567
a. Dependent Variable: Work performance of secon eachers during COVID-

19 era in Ibadan Metropolis

b. Predictors: (Constant), Information Commum Te nology (ICT) used
Unstan Standardized
Cogf Coefficients
Model . Error Beta t Sig.
(Constant) 2.385 13.071 .000
Information %
Communication Q
Technology (IC 149 .081 .866  38.844 .000
used

a. Depende \ble. Work performance of secondary school teachers during
COVID-, badan Metropolis

(\V Model Summary
A4
Model R R Square  Adjusted R Square  Std. Error of the Estimate
.8532 727 726 6.87594

a. Predictors: (Constant), Digital teacher and Information Communication
Technology (ICT) used
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ANOVA?

Sum of
Model Squares Df Mean Square F Sig.
Regression 63327.123 1 63327.123 1339.446 .000°
Residual 23781.133 503 47.279
Total 87108.256

a. Dependent Variable: Work performance of secondary school teachers during

COVID-19 era in Ibadan Metropolis

b. Predictors:
Technology (ICT) used

(83

(Constant), Digital teacher and Information Commumc%\

1\('\

Coefficients?
Unstandardized ﬁdt
Coefficients \&f ients
Model B Std. Err()\\\ Beta T Sig.
(Constant) 71.569 ?@\ 14537 .000
Digital teacher and Information Q
(Clgr}l?l‘llsr:gamn Technology 3. 06@\& 084 853 36598 000

a. Dependent Variable: Work perform

Ibadan Metropolis

Correlations QQ\

a%Mndary school teachers during COVID-19 era in

)

Correlations
& Work performance of Information
Q secondary school teachers Communication
during COVID-19 era in Digital Technology
Ibadan Metropolis teacher (ICT) used
performance of
school  teachers - .
2 COVID 19 era in Ibadan ! 17 335
Metropolis
Digital teacher AVAS 1 -.066
Information =~ Communication -
Technology (ICT) used 333 -066 !

**_Correlation is significant at the 0.01 level (2-tailed).
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Correlations

Work performance of

secondary school teachers

during COVID-19 era in Digital \

Ibadan Metropolis teacher %
Work performance of secondary

school teachers during COVID- 1

19 era in Ibadan Metropolis
Digital teacher ’41*

**_ Correlation is significant at the 0.01 level (2-tailed).

Correlations %
Work per’form?%C of
|

M

.841”%\%

NS
S

Information
secondary s hers Communication
during C - era in Technology (ICT)
Ibadan M¢fro used
Work performance of secondary )
school teachers during COVID- Q 1 866"
19 era in Ibadan Metropolis V\
Information CommunicationN <</ -
Technology (ICT) used V 866 !
**, Correlation is signiﬁw ©0.01 level (2-tailed).
@ Correlations
Q Work performance of Digital teacher and
Q secondary school teachers Information
during COVID-19 era in Communication
Ibadan Metropolis Technology (ICT) used
Work performance of secondary
school teachers during COVID- 1 .853™

19 era in Ibadan Metropolis

215



Digital teacher and Information

Communication
(ICT) used

Technology

.853"

**_Correlation is significant at the 0.01 level (2-tailed).

Reliability Statistics &/

Cronbach’s
Alpha

No of Ite@

794

47\

S
<\

Scale Mean i Corrected Cronbach’s
Item Delete r nce if item-Total Alpha if Item
m Deleted | Correlation Deleted

BQ2 148.9 \ 123.867 211 791
BQ5 149003, 123.815 .165 793
BQ6 eeh & 123.060 204 791
BQ7 (w892 123.916 156 793
BQI5 £ N48.85 121.335 285 789
CDI~\ | 148.49 123.793 203 791
cp\, ) 1 148.94 120.069 382 796
%" 149.01 118.117 443 783
D 148.87 120.150 370 786
7 148.81 122.791 256 790
Q CD8 148.78 123.191 213 791
CD9 148.78 124.673 136 793
CD10 148.57 123.665 204 791
CAl 148.82 119.346 411 785
CA2 148.91 121.896 290 792
CA3 148.81 123.651 187 783
CA4 148.96 118.680 486 791
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CA5 148.77 123.051 208 780

CA6 149.04 116.590 517 787

CA7 148.97 120.051 348 789

CAS8 148.84 122.393 286 823

CAI10 148.42 116.602 .094 792

DDI 148.44 124.236 179 785

DD4 149.10 119.755 397 785

DD5 149.04 120.172 294 788

DD6 149.07 118.375 465 783

DD7 148.76 124.440 144 793

DD9 148.98 120.050 353 787

DD10 148.99 118.670 410 784 \Q
DAI 148.33 123.730 268 7904 N\,
DA2 148.72 124.394 151 . )
DA3 148.62 122.013 342 AN

Ell 148.46 123.289 221 PR

EI9 148.61 122.608 264 & IR0

El 148.50 123.022 246 .\ }.790

E2 148.64 122.679 2880\ | .789

E3 148.77 122.705 BHIN 790

E6 148.82 123.044 N236e\ 791

E7 148.87 124.451 47 793

E8 148.86 122.5603< \254 790

E10 148.91 124.048 \.\| .163 793

E13 148.86 122950 2" | .222 791

El5 148.83 1%¢.564 129 793

E16 148.87  ,» [\'2R964 230 791

El7 149.72 \133.880 178 792

E19 148.75,  \_1124.099 183 792

E22 123.559 206 791
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