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Abstract

The progress of any nation largely hinges on the education of its citizens, beginning at a young
age. No society can truly realize its full potential until its citizens are adequately educated, with
the foundation of this educational journey beginning at an early age. A crucial component of this
educational process is textbook procurement, which plays a significant role in assuring quality
education in schools. This study therefore aims to explore Parental Perception on Change in
Recommended Texts and Book Procurement among Primary School Pupils in Ona-Ara Local
Government Area, Ibadan. This research work is based on two theories: The Theory of
Perception and Social Learning Theory. This study employed a descriptive survey research
design, using a close-ended questionnaire for a comprehensive data collection which the
population of the study consisted of parents of primary school pupils in Ona Ara Local
Government Area. The finding of the study revealed that the weighted mean score of µ = 3.06
indicates moderate positive perception of parental involvement in the procedures for changes in
recommended texts. The weighted mean score of µ = 3.52 indicates a highly positive perception
of parents regarding the factors necessitating changes in recommended texts. Also, weighted
mean score of µ = 3.49 indicates a highly positive perception of parents regarding the influence
of changes in recommended texts on textbook procurement behaviours. It was concluded that on
average, parents tend to agree with the statements provided, reflecting a generally favourable
view of how these changes impact their procurement behaviours, though there are some concerns,
particularly regarding financial burdens and the challenge of acquiring new texts. They generally
view the factors necessitating these changes favourably and agree that these changes impact their
textbook procurement behaviours. However, there are some concerns, particularly regarding
financial burdens and the challenges of acquiring new texts. It is recommended that schools
improve communication and actively involve parents in decisions about changes in
recommended texts to ease concerns and foster a more collaborative educational environment.

Keywords: Education , Textbook, Perception, Recommended texts, Pupils, Textbook
procurement

Word Count: 300
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Chapter One

Introduction

1.1 Background to the Study

Education profoundly impacts human societies, serving as a cornerstone for individual and

collective advancement. No society can truly realize its full potential until its citizens are

adequately educated, with the foundation of this educational journey beginning at an early age. A

crucial component of primary education is the procurement of textbooks, which significantly

influences the quality of education provided in schools. Textbooks serve not only as essential

learning tools but also as instruments that align with the educational objectives set forth by the

curriculum. The role of publishers in this process is paramount, as they are responsible for

producing high-quality textbooks that cater to the developmental needs of learners. In recent

years, changes in recommended texts have raised questions about how these alterations affect

textbook procurement decisions made by parents. Understanding this dynamic is vital, as it

highlights the interplay between educational policy, parental choice, and the overall quality of

primary education. This study aims to explore the influence of changes in recommended texts on

textbook procurement by parents, thereby contributing to the broader discourse on educational

quality and accessibility in primary school education.

The term 'pupil' refers to a child or young person engaged in formal learning, either at school or

under the tutelage of an instructor4. Once a child becomes a pupil, they are thrust into a new

environment, an educational institution, which introduces new challenges, changes their life

rhythm, and shapes their character5. Schools are the spaces where children develop essential

skills such as listening, speaking, reading, writing, problem-solving, communication, and

creative thinking6 .
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Primary school education, the foundational level of education in Nigeria, equips learners with the

necessary knowledge for secondary education and beyond7. It is within this stage that significant

child development occurs, particularly in the areas of reading and literacy8. At the beginning of

this stage, some children rely on sight vocabulary while developing their phonetic ability to

sound out words. By the end of this stage, many children are capable of reading challenging

books, utilizing high-quality non-fiction resources for research, and developing arguments10. In

writing, students start with short sentences and teacher-led prompts, but by age 11, many are

capable of writing, reading, and performing their speeches, presentations, and debates11.

To facilitate learning, pupils require a recommended list of textbooks12. Interacting with

classmates, teachers, and participating in activities outside the classroom also contribute to the

learning process. This fosters a child's physical activity growth, curiosity, and problem-solving

abilities13. Therefore, teaching primary school children should align with their social, emotional,

and physical development and linguistic growth11.

The procurement of textbooks significantly impacts school management, affecting lesson

delivery, and subsequently, pupils' performance9. This process can either enhance or hamper the

organization of teaching and learning materials. The availability of textbooks and parental

involvement in children's education are major factors influencing the quality of education. Other

factors range from the physical conditions of schools to the quality of teachers10.

Textbook procurement should be meaningful, worthwhile, and responsive to the needs of both

parents and pupils. It influences how learners acquire skills and the extent to which their

education yields personal, social, and developmental benefits. Education is a multifaceted

phenomenon that includes prerequisites like the availability of adequate teaching and learning
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materials1. The publishing process, however, is heavily influenced by changes in recommended

texts. Every time there is a modification in the recommended texts, publishers must reevaluate,

update, and republish textbooks to meet these new standards. This often incurs significant costs,

which are frequently passed down to parents during the procurement process. Therefore, changes

in recommended texts directly affect textbook production, ultimately influencing their

availability, cost, and distribution.

Recommended texts are designed following the educational curriculum, which provides a

blueprint for all educational materials11. Curriculum development is a process that constructs

knowledge and experience in a manner that enhances the student's spiritual, emotional, and

academic growth8. In Nigeria, curriculum development is facilitated by several agencies,

including The Nigerian Educational Research and Development Council (NERDC), Tertiary

Education Trust Fund (ETF), and the Universal Basic Education (UBE). These agencies are

responsible for providing basic infrastructure in schools, curriculum development, providing

grants/funds, and approving textbook lists for use in primary and secondary schools14.

The role of publishing in this educational ecosystem cannot be overstated. Publishers are

responsible for producing high-quality textbooks that meet the educational objectives set by the

curriculum and are tailored to learners' developmental needs. They work closely with curriculum

developers, teachers, and educational experts to ensure that textbooks align with the curriculum's

standards and learners' evolving needs. The publishing process, however, is heavily influenced

by changes in recommended texts. Every time there is a modification in the recommended texts,

publishers must reevaluate, update, and republish textbooks to meet these new standards. This

often incurs significant costs, which are frequently passed down to parents during the
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procurement process. Therefore, changes in recommended texts directly affect textbook

production, ultimately influencing their availability, cost, and distribution15.

In addition to these direct impacts, changes in recommended texts can also introduce a time lag

in textbook availability due to the time necessary for curriculum revisions, book writing, editing,

production, and distribution. If not properly managed, these delays can disrupt pupils' learning

progression and hamper the smooth functioning of schools16. The publishing industry,

recognizing its pivotal role in the education process, is therefore charged with ensuring that

changes in recommended texts are smoothly transitioned into the educational system. They work

in tandem with educational bodies and policymakers to synchronize curriculum changes with

textbook production and distribution schedules, thereby minimizing potential disruptions17.

Crucially, the role of publishing extends beyond mere production and distribution of textbooks.

Publishers have the onus of creating well-designed textbooks that actively engage learners and

cater to their cognitive growth. This is where the value of a well-designed textbook becomes

evident. Textbooks that successfully engage learners' cognition through visual processing,

analytical thinking, posing questions, testing hypotheses, and verbal reasoning have the potential

to make learning enjoyable, lasting, and meaningful18.

For a book to qualify as a textbook, it must be useful for students and teachers. It should be user-

friendly, visually appealing, accurately and neatly printed to avoid straining the reader's eyes16.

Furthermore, it should be correctly written to serve the purpose of the subject matter it was

written for, free from bias, and include necessary diagrams, charts, and maps. Above all, the

textbook should keep the student's interest alive19.
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Although "Education for All" has been recognized as a universal right, developing nations,

including Nigeria, grapple with underfunding, unsustainable educational programs, ineffective

policies, and undue government interference. These factors influence changes in the

recommended texts of textbooks. This study explores the influence of changes in recommended

texts on textbook procurement by primary school pupils' parents in Ibadan, Oyo State.

1.2 Statement of the Problem

The procurement of textbooks significantly impacts school management, affecting lesson

delivery, and subsequently, pupil's performance. This process can either enhance or hamper the

organization of teaching and learning materials. The availability of textbooks and parental

involvement in children's education are major factors influencing the quality of education.¹⁰

In the context of primary school education in Ibadan, Oyo State, there is a notable lack of

comprehensive research on the influence of changes in recommended texts on textbook

procurement by parents. While considerable attention has been given to the reading habits and

preferences of middle and high school students, limited information exists regarding primary

school pupils, which is concerning as primary school represents a crucial developmental period

where foundational reading skills are established4,5,6. Moreover, parents' perceptions and

reactions to changes in recommended texts remain largely unexplored. It is essential to

understand how parents perceive these alterations and how they influence their decisions

regarding textbook procurement. This knowledge is vital for designing effective strategies to

meet the educational needs of primary school pupils and ensure their access to appropriate

learning materials. This study aims to investigate the factors involved in the recommendation and
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procurement of textbooks, and how these factors impact parents' decisions, ultimately

contributing to a more effective educational strategy for primary schools.

This study therefore seeks to assess the influence of change in recommended texts on textbook

procurement by parents of primary school pupils in Ona Ara Local Government Area, Ibadan,

Oyo state.

1.3 Aim and Objectives of the Study

The aim of the research was to investigate the impact of change in recommended texts on

textbook procurement by parents of primary school pupils in Ona Ara Local Government Area,

Ibadan, Oyo state. The specific objectives of this study are to:

i. ascertain parental level of involvement in the procedures for change in recommended

texts;

ii. measure parental perception on factors that necessitates change in the recommended texts;

iii. determine the extent to which change in recommended texts affect parents.

1.4 Research Questions

This study aims at determining the influence of change in recommended text on textbook

procurement by primary school pupil’s parents in Ibadan, Oyo state. The study will answer the

following questions:

i. What is the level of parental involvement in the procedures for changes in reommended

texts?
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ii. What are the parental perceptions of the factors that necessitate changes in the

reommended texts?

iii. To what extent does a change in recommended texts affect parents?

1.5 Significance of the Study

This work was designed to be of immense benefit to various classes of people, it will benefit

both teachers and parents in the society. The solutions that were provided in this study will help

parents of primary school pupils to have a proper orientation about the need for textbook

procurement and factors responsible for changes in the recommended text of textbooks. This

study can help educational instructors to understand the perception of the parents on how

changes in recommended text of textbook affects their ability to procure such textbook for their

children/ wards.

Furthermore, the study can also help academicians to have some useful data on perception of

parents on change in recommended text and book procurement by primary school pupils’

parents in Ona Ara Local Government, Ibadan, Oyo state, thereby helping on the constant review

of educational standards. The study will also contribute to the growing body of literature related

to perception of parents on change in recommended text and book procurement by primary

school pupils’ parents. It will also add to the existing body of knowledge by serving as a

reference for academicians, researchers and scholars in the subject matter.

1.6 Scope of the Study

This research was carried out in Ona Ara Local Government Area, Ibadan, the capital city of

Oyo state. The study focused on parents of pupils in private primary schools in the area. The

study also captured the socio-economic data of the parents and their willingness to procure

textbooks for their children/wards.
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1.7 Limitation of the Study

The only challenge encountered in the process of this research was the distribution of the

research instrument to the parents within Ona Ara Local Government and retrieving of the

research instrument.

1.8 Operational Definition of Terms

Assessed Curriculum: The curriculum that is reflected by the assessment or evaluation of the

learners.

Attitude: A learned, emotionally formed disposition of a pupil to react in a consistent way

towards learning.

Book Publishing: This is a specific subset of publishing that deals with the production and

dissemination of books. In this study, book publishing refers to the process of developing,

producing, and distributing textbooks to meet curriculum standards and support primary school

education.

Book: In the context of this study, a book refers to a set of printed sheets of paper held together

between two covers. A book serves as a medium for recording information in a manner suitable

for reading.

Curriculum: The subjects comprising a course of study in a school.

Learning resources: Any person, material or event that establishes a condition which enable the

learner to acquire knowledge, attitude and skills.

Perception: Refers to the way somebody thinks about or understands something or somebody.
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Publisher: A publisher is a person or company that prepares and issues books, journals, music,

or other works for sale. In this study, a publisher refers to an entity that produces and distributes

textbooks.

Publishing: Publishing involves the process of production and dissemination of literature, books,

or information, the activity of making information available to the general public. In the context

of this study, it refers to the process of creating, producing, and distributing textbooks.

Pupils: a student under the supervision of a teacher or professor, they are children that are found

in primary schools.

Recommended Texts: It is the list of textbooks that students are expected to read.
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Chapter Two

Literature Review

2.1 Conceptual Review

Education as a development agent, is valued by all nations of the world because it has brought

total liberation to man. It has transformed man from ignorance and misery to knowledge and

happiness. It has made man useful to himself, his generation and beyond. Education helps the

individual to develop physically, mentally, morally, spiritually, and emotionally by providing

suitable environment, teaching him new knowledge, attitudes and skills that will enable him to

be useful to himself and his society1. Education at this level strengthens the learner’s feet to

climb the educational ladder to the zenith of academic attainment if a good foundation is laid2.

The Federal Republic of Nigeria, states that primary education refers to education given to

children aged 6 to 11 plus in primary schools and that the primary level is the key to the success

or failure of the whole system since the rest of the education system is built upon it. This

statement confirms the fact that the primary level of education is most crucial to the success of

other levels, hence the need for the stakeholders to do everything possible to lay a solid

foundation for its sustainability3. For primary education to be the bedrock of educational system,

it must bring to the learners elementary and general knowledge of science, by teaching them to

use and operate scientific objects and gadgets so that they may be conversant with such

foundational knowledge as they advance to other levels4. In other to give the primary school

(education) the focus FRN (2004) enumerated the goals of this level as to:

a. Inculcate permanent literacy and numeracy, and ability of communicate effectively;

b. Lay a sound basis for scientific and reflective thinking;
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c. Give citizenship education as a basis for effective participation in and contribution to the

life of the society.

d. Mold the character and develop sound attitude and morals in the child.

e. Develop in the child ability to adapt to the child’s changing environment.

f. Give the child opportunities for developing manipulative skills that will enable the child

to function effectively in the society within the limits of the child’s capacity.

g. Provide the child with basic tools for further educational advancement, including

preparation for trades and craft of the locality.

The launching of the Universal Basic Education (UBE) programme was the Federal Government

effort to salvage the primary education system which is the foundation stone of other educational

levels and infact, the corner stone of national development5. This confirms the submission by the

present authors that primary education is the foundation for qualitative higher education in

Nigeria6. This is because it is the primary education graduates that gain admission into secondary

education and later proceed to higher education. In this regard, the quality of output from

primary education will definitely produce future professionals, such as technologists, engineers,

educationists, lawyers, some of whom will become lecturers in higher education to teach

students whose educational foundation is from the same primary education system7.

The term “qualitative” is used to portray the expected better output from higher education based

on the desired good foundation laid at the primary education level. As pointed out, primary

education is the foundation for a child’s learning on which every other level of learning depends.

In the light of these objectives, this paper examines how the primary school may be seen and

rightly recognized as foundation of education in the society8. Furthermore, apart from the home

as the first agent of socialization, primary school is the first that introduces formal education or
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literacy to the children. In other words, primary school education is a foundation upon which all

other levels of education are built9. Certainly, primary and secondary educations are both

important elements of the sector, not least because they feed directly the quality of higher levels

of education10.

The stated goals are attainable hence the Federal Republic of Nigeria on education states that

these goals must be pursued through making primary education tuition free, universal and

compulsory, implementing the curriculum; providing educational services, using practical,

exploratory and experimental methods of teaching, using the language of the environment for the

first three years as a medium of instruction11. Making the teacher-pupil ratio 1:35; promoting

pupils from one class to another based on continuous assessment; discouraging the incidence of

drop out at this level; integrating information and communication technology (ICT) into

education in Nigeria; proving basic infrastructure and training of teachers for the realization of

these goals at the primary school level, etc12.

These proposals on one hand, simply present the functions expected of government or relevant

government functionaries charged with the responsibility of management of schools, provision of

infrastructure, equipment and instructional facilities13. On the other hand, present the functions

expected of teachers in laying the foundation for quality output in primary schools For over five

decades, the Nigerian government has been advocating universal, free and compulsory education

for the citizenry. The Universal Primary Education was launched in the Western region on

January 17th 1955. In 1957, the scheme was launched in the East14. The scheme was

reintroduced by Obasanjo’s Administration in 1976 with an enrolment of 475,760 pupils in

primary schools. The Universal Primary Education scheme once again failed because of lack of

adequate appraisal of the resources required for its implementation15.



15

In the wake of realization of the importance of education as the basic tool of the Nigerian child

for all round development, Nigeria launched the Universal Basic Education scheme on 30th

September, 1999. Every Nigerian child, it was envisaged would be entitled to basic education up

to the junior secondary level. The education would be free, universal and compulsory for all

children between the primary and junior secondary schools16. Also, Primary education is the first

stage of formal education. It is the stage that comes up after the pre-primary. The primary school

is a school where children within the ages of 5-12 are given formal education. In Nigeria, it is the

school which children attend before they go to secondary school17. In the primary school,

children are exposed to a variety of subjects such as indigenous languages, English Language,

French, Arabic, Mathematics of Numeracy, Basic Science, Social Studies, Health Science,

Agricultural Science, Local Craft and a host of other disciplines with a view to equipping them

with basic knowledge and skills which would help them to lead meaningful life in the future18.

In the colonial days, the purpose of primary education was basically that of reading, writing and

arithmetic. Children were then basically educated to be able to read, importantly in the white

man’s language (English), so as to enable them to be able to communicate easily with the

Europeans who were then the colonial masters, and to be able to write and do some arithmetic so

as to enable them to serve other civil and domestic purposes of the colonial master

satisfactorily19. After independence, the stakeholders in primary education found that the purpose

of primary education was then was inadequate to meet the needs of the independent Nigerian

child20.

Thus, a new national policy on education was planned and formulated for schools in Nigeria.

According to the national policy on education in Nigeria 2014, the purposes of primary

education in Nigeria include the teaching of permanent literacy, numeracy and the ability to
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communicate in a child’s native language and English language effectively; laying a sound basis

for scientific and reflective thinking; encouraging a sense of belonging-citizenship education;

training the children in moral and character training; the ability to adapt to changing environment

as well as building a solid foundation for secondary education21.

There has been a lot of controversy on whether the standard of primary education has fallen or

not. A school of thought is of the opinion that the pupils who had primary school education today

are not as literate and versatile in doing many things as those of the sixties to eighties. They

opined that even the conduct of the learners then was better. They were humbler, obedient,

respectful, and morally sound than those of today22. The other school of thought are of the

opinion that primary school pupils are more knowledgeable, more sociable and intellectually

shaper than those of the past during this information and communication technology era23. For

instance, they believed that the children of today can operate the computer very well, they handle

sophisticated things and play computer games which looks like mystery to the pupils of those

days24.

The advancement of primary education in this age can also be traced to the combined efforts of

governments and teachers in structuring a standard recommended text for students. The

recommended text is developed based on the curriculum that is available for the educational

level25 Primary education is the foundation of every child's education, and it is essential to

building a strong educational structure that can help the individual achieve their dreams and

aspirations. In Nigeria, primary education is the first level of formal education that every child is

expected to undertake.
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2.1.1 Historical Background

The history of primary education in Nigeria can be traced back to the pre-colonial era when

education was mainly informal and revolved around traditional practices. Parents played a vital

role in the education of their children, and the teaching of traditional skills was a crucial aspect

of the education system26. The informal education system helped to develop the child's physical,

social, and moral development. With the arrival of the colonialists in the 19th century, the

education system underwent significant changes. The British colonialists introduced a formal

system of education that was based on their own educational system27. The missionaries also

played a significant role in the development of the educational system, and they established

schools that catered to the needs of the local population.

The primary education system in Nigeria was established in the early 20th century, and it was

modeled after the British educational system. The first primary school was established in Lagos

in 1843 by the Church Missionary Society, and it was known as the CMS Grammar School. The

primary education system expanded rapidly, and by 1950, there were over 7,000 primary schools

in Nigeria28. The organization of primary education in Nigeria is based on a 6-3-3-4 system,

which means six years of primary education, three years of junior secondary education, three

years of senior secondary education, and four years of tertiary education29. The primary

education system is designed to provide the child with a solid foundation in literacy and

numeracy, as well as prepare them for further education.

The primary education system in Nigeria is divided into two stages: the first stage, which covers

three years of basic education, and the second stage, which covers three years of upper basic

education. The first stage of primary education is designed to provide the child with basic
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literacy and numeracy skills, while the second stage builds on the skills learned in the first stage

and prepares the child for further education30. The curriculum of primary education in Nigeria is

based on the National Policy on Education, which was first introduced in 1977 and revised in

1981, 1998, and 2004. The primary education curriculum is designed to provide the child with a

broad-based education that covers all areas of knowledge, including language, mathematics,

science, social studies, health, physical education, and creative arts31.

The primary education curriculum is divided into two broad areas: the core subjects and the non-

core subjects. The core subjects include English language, mathematics, basic science and

technology, and social studies. The non-core subjects include Christian religious studies, Islamic

religious studies, Nigerian languages, and French33.

The primary education curriculum is designed to provide the child with a solid foundation in

literacy and numeracy, as well as provide them with a broad-based education that can help them

develop critical thinking, problem-solving, and decision-making skills34. The curriculum also

includes life skills and values education, which is designed to help the child develop positive

attitudes and values that can help them lead a fulfilling life. The funding of primary education in

Nigeria is the responsibility of the three tiers of government: the federal government, the state

government, and the local government. The federal government provides funding through the

Universal Basic Education (UBE) program, which was established in 1999 to provide funding

for basic education in Nigeria35.

The Universal Basic Education (UBE) program in Nigeria is a federal government initiative

aimed at providing funding for basic education in the country. The program was established in

1999 and is funded by the federal government, state governments, and local governments. In this
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article, we will discuss the funding of the UBE program in Nigeria36. The UBE program is a

federal government initiative aimed at providing funding for basic education in Nigeria. The

program covers six years of primary education and three years of junior secondary education. It

is designed to provide every child in Nigeria with access to basic education, irrespective of their

social, economic, or cultural background37.

The UBE program was established in 1999, following the adoption of the 1999 Constitution of

the Federal Republic of Nigeria, which made primary education compulsory and free for every

child in the country. The UBE program is funded by the federal government, state governments,

and local governments, with the federal government providing the bulk of the funding. The

funding of the UBE program is the responsibility of the three tiers of government: the federal

government, state governments, and local governments. The federal government provides the

bulk of the funding, while the state and local governments provide a smaller percentage of the

funding38.

The funding of the UBE program is derived from various sources, including government

budgetary allocations, grants and loans from international organizations, and donations from the

private sector. The federal government provides funding through the UBE Intervention Fund,

which is a special fund set up to provide funding for basic education in Nigeria39. The UBE

Intervention Fund is managed by the Universal Basic Education Commission (UBEC), which is

the federal government agency responsible for the implementation of the UBE program. The

UBEC is responsible for the disbursement of funds to the state and local governments, as well as

the monitoring and evaluation of the implementation of the UBE program40.
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Although the federal government provides the bulk of the funding for the UBE program, state

and local governments also have a responsibility to contribute to the funding of the program.

State governments are required to contribute 50% of the cost of implementing the UBE program

in their states, while local governments are required to contribute 10% of the cost41. The

contribution of state and local governments to the funding of the UBE program is derived from

their internally generated revenue (IGR) and other sources of revenue, such as grants and

donations42. However, some state and local governments have been criticized for their poor

contributions to the funding of the UBE program, which has resulted in the poor implementation

of the program in some states43. Despite the efforts of the federal government and the UBEC to

provide funding for the UBE program, there are still several challenges that need to be addressed.

One of the major challenges is the inadequate funding of the program, which has resulted in poor

implementation in some states44.

Another challenge is the mismanagement of funds by some state and local governments, which

has resulted in the diversion of funds meant for the UBE program to other purposes. Corruption

is also a major challenge in the funding of the UBE program, with reports of funds meant for the

program being embezzled by government officials45. The UBE program is an important initiative

aimed at providing every child in Nigeria with access to basic education. The program is funded

by the federal government, state governments, and local governments, with the federal

government providing the bulk of the funding. However, there are still several challenges that

need to be addressed, including inadequate funding, mismanagement of funds, and corruption46.

Addressing these challenges is crucial to the successful implementation of the UBE program and

the achievement of its objectives.
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2.1.2 Historical Development of Curriculum for Primary School Students

Curriculum according to Tyler 1963 is all of the learning of students which is planned by and

directed by the school to attain its educational goals. The introduction of western education in

Nigeria brought changes to the indigenous education and its curriculum47.

2.1.2.1 Curriculum Development under the Missionaries

In 1842, curriculum development started in Badagry, Lagos. Western education was introduced

by the Wesley Methodist Mission led by Rev. Thomas Freeman. Other missionaries to follow

same were “the Church Missionary Society (CMS)” in 1848, and “the Roman Catholic Mission”

in 185548. The curriculum of the missionaries covered first, reading, writing, and arithmetic, then

agriculture, nature study or rural science, geography and history; with focus on moral education.

However, there was neglect of scientific, technical, and vocational education49.

2.1.2.2 Curriculum Development under the British Colonial Government

The curriculum of the missionaries and the British colonial government focused on producing

clerks, messengers, interpreters and skilled workers. The curriculum was designed after the

British education system. The curriculum features such subjects as Latin, Greek and Religion in

the grammar school curriculum before Science later featured in the schools. It is ‘bookish’ in

orientation50. Also, in 1890, Henry Carr (Chief Clerk in the colonial office and Her Majesty’s

sub-inspector of schools of the colony of Lagos) recommended that teachers should be trained in

content area, methodology and school management51.

Curriculum development in Nigeria during the British colonial era played a significant role in

shaping the education system that exists in the country today. The colonial administration viewed

education as a means to promote their interests in the country, and as such, they developed a
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curriculum that reflected their goals and objectives52. This section will examine the history of

curriculum development in Nigeria during the British colonial era, including the policies,

programs, and initiatives that were implemented to shape the education system.

The British colonial administration established a formal education system in Nigeria in the late

19th century. The first schools were established in Lagos in 1853 and were primarily intended

for the children of European traders and missionaries53. However, in the early 20th century, the

colonial administration began to focus on providing education to the local population,

particularly to create a class of educated Africans to assist with the administration of the

country54. Curriculum development during the colonial era was shaped by a number of factors,

including the goals and objectives of the colonial administration, the need to create a workforce

with specific skills, and the influence of educational theories and practices from Europe and

America55.

The primary goal of colonial education was to create a class of educated Africans who could

serve the colonial administration. This was achieved through a curriculum that emphasized the

acquisition of practical skills such as reading, writing, and arithmetic, as well as technical and

vocational skills that would support the colonial economy56. Another goal of colonial education

was to promote British cultural values and norms. The curriculum emphasized the teaching of

the English language, British history, and literature, as well as the adoption of British social and

moral values. The colonial administration implemented a number of policies and programs to

support the development of a curriculum that reflected their goals and objectives. One of the key

policies was the establishment of a central education authority, which was responsible for

developing and implementing a standardized curriculum across the country57.
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In 1902, the Education Ordinance was enacted, which established the Board of Education to

oversee the development of education policy and curriculum. The Board of Education was

responsible for developing a curriculum that reflected the needs of the colonial administration, as

well as the needs of the local population58. In 1916, the Phelps-Stokes Commission was

established to investigate the state of education in Nigeria and to make recommendations for its

improvement. The commission recommended that the education system should be restructured to

reflect the needs of the local population, and that a curriculum that emphasized practical skills

should be developed59.

The colonial administration also established technical and vocational schools to support the

development of a workforce with specific skills60. These schools offered training in areas such as

agriculture, commerce, and industry, and the curriculum was designed to reflect the needs of the

colonial economy. The development of the curriculum during the colonial era was influenced by

educational theories and practices from Europe and America61. The colonial administration

believed that the European education system was superior to the local education system, and as

such, they adopted many of the principles and practices of European education. One of the key

influences on the curriculum was the Montessori method of education, which emphasized the

development of the whole child and the use of hands-on materials to facilitate learning62. This

method was adopted in many primary schools in Nigeria, and the curriculum was designed to

reflect its principles and practices.

Another influence on the curriculum was the work of John Dewey, an American philosopher and

educator who emphasized the importance of experiential learning and the development of critical

thinking skills63. The curriculum in Nigeria was designed to reflect these principles, with an

emphasis on practical learning and the development of problem-solving skills. Curriculum
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development in Nigeria during the British colonial era played a significant role in shaping the

education system that exists in the country today.

2.1.2.3 Curriculum Development in Nigeria from 1960 to Present

Curriculum development in Nigeria has undergone significant changes since the country gained

independence from British colonial rule in 1960. The development of the curriculum has been

influenced by a variety of factors, including changes in educational philosophy and theory,

political and economic factors, and social and cultural changes within the country64.

1960s to 1980s: Early Curriculum Development

In the early years of Nigeria's independence, the government focused on developing a curriculum

that reflected the country's political and economic priorities65. The curriculum emphasized the

importance of vocational and technical education, and was designed to provide students with the

skills and knowledge needed to support the country's growing economy. In the 1970s, the

government introduced the Universal Primary Education (UPE) program, which aimed to

provide free primary education to all children in the country. The curriculum for UPE was

designed to be simple and practical, with an emphasis on basic literacy and numeracy skills66.

In the 1980s, the government introduced the National Policy on Education, which provided a

framework for the development of the education system in Nigeria. The policy emphasized the

importance of education for national development and outlined the goals and objectives of the

education system67. The policy also called for the development of a more comprehensive and

integrated curriculum that would meet the needs of a rapidly changing society.
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1990s to Present: Reform and Expansion

In the 1990s, Nigeria underwent significant political and economic reforms, which had a

significant impact on the development of the education system. The government introduced a

number of reforms aimed at improving the quality of education and expanding access to

education for all Nigerians68. In 1999, the government introduced the Universal Basic Education

(UBE) program, which aimed to provide free and compulsory education to all children in the

country69. The UBE program was designed to be more comprehensive than the UPE program,

with an emphasis on providing students with a broader range of skills and knowledge.

The government also introduced a number of reforms aimed at improving the quality of

education in the country70. These reforms included the introduction of a new curriculum, which

was designed to be more relevant and responsive to the needs of students and society. In 2004,

the government introduced the National Curriculum Framework, which provided a framework

for the development of a national curriculum that would be used across the country. The

framework emphasized the importance of a learner-centered approach to education, with an

emphasis on developing the whole child and providing students with the skills and knowledge

needed to succeed in a rapidly changing world71.

In recent years, the government has continued to focus on improving the quality of education in

the country. In 2014, the government introduced the 9-Year Basic Education Curriculum, which

was designed to provide students with a broad range of skills and knowledge. The curriculum

emphasized the importance of developing critical thinking skills, problem-solving skills, and

communication skills, as well as a strong foundation in the core subjects of English language,

mathematics, and science72.
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Curriculum development in Nigeria has undergone significant changes since the country gained

independence in 1960. The development of the curriculum has been influenced by a variety of

factors, including changes in educational philosophy and theory, political and economic factors,

and social and cultural changes within the country. The government has introduced a number of

reforms aimed at improving the quality of education and expanding access to education for all

Nigerians73. The development of a more comprehensive and integrated curriculum has been a

key component of these reforms, and the government continues to focus on improving the

quality of education in the country.

In 1969, the first curriculum conference was organized. The resolutions/findings were that;

i. Nigeria education focused on the cognitive domain neglecting both affective and

psychomotor domains.

ii. Since the system of education (6-5-2-3-4) was not responding to the needs of education in

Nigeria, the National Policy on Education which stipulated 6-3-3-4 was articulated. The

National Policy on Education is a useful document for every classroom teacher because

the goals and objectives of Nigeria education are enshrined therein.

Also, the contributions of professional bodies such as ‘the Comparative Education Study and

Adaptation Centre (CESAC), STAN, NERC, NUC, NBTE, NCCE’ respectively especially in

areas of minimum standards for schools have continuously improve curriculum development in

Nigeria schools74.

2.1.2.4 Contributors to Curriculum Development in Nigeria

1. Henry Carr proposed the setting up of Government Model Schools and the use of mother

tongue as language of instruction.
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2. Lord Fredrick Lugard, C.M.S under Bishop Tugwell (1898), Dr. W.R.S Miller Han

Visher initiated the Western (non-secular) Education in northern Nigeria.

3. The Baptist Mission set up the Phelps-Stokes Commission to report on education and the

needs of African society. The commission’s report made useful influence in curriculum

development in Nigeria.

4. The Ashby Commission helped to establish universities and polytechnics in Nigeria.

2.1.3 Implementation of Curriculum as the Foundation for Developing Recommended

Texts

Curriculum and recommended texts are essential components of education. A curriculum

provides a framework for teaching and learning, while a recommended text provides a list of

recommended texts for students to read75. In this study, we will discuss the implementation of

curriculum for recommended texts, including how to design a curriculum that supports the

development of reading skills, how to select appropriate texts for a recommended text, and how

to assess the effectiveness of the recommended text. To design a curriculum that supports the

development of reading skills, the following steps can be taken:

Define Reading Goals: The first step in designing a curriculum to support reading skills

development is to define the reading goals. These goals should be aligned with the overall

curriculum goals and objectives. The reading goals should specify the reading skills that students

are expected to develop, such as comprehension, analysis, and interpretation76.

Identify Reading Strategies: The next step is to identify the reading strategies that will be used

to develop the reading skills identified in step one. Reading strategies include predicting,
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questioning, clarifying, summarizing, and evaluating. Teachers should identify the strategies that

will be most effective for the specific reading goals77.

Determine Reading Materials: The reading materials should be selected based on the reading

goals and strategies identified in steps one and two. The materials should be age-appropriate and

relevant to the curriculum. Teachers should also consider the interests and backgrounds of their

students when selecting reading materials78.

Develop Lesson Plans: Lesson plans should be developed based on the reading goals, strategies,

and materials identified in the previous steps. The lesson plans should include activities that

promote the development of reading skills and strategies. Teachers should also provide

opportunities for students to practice reading independently and in groups79.

2.1.4 Selecting Recommended Texts

When selecting appropriate texts, the following factors should be considered:

Age Appropriateness: The texts should be age-appropriate and relevant to the curriculum.

Teachers should consider the reading level, interests, and backgrounds of their students when

selecting texts.

Diversity: The recommended text should include a variety of authors, genres, and perspectives.

This will expose students to a range of perspectives and help to promote critical thinking skills.

Cultural Relevance: The recommended text should include texts that reflect the cultural

backgrounds and experiences of the students. This will help students to see themselves in the

texts and promote a sense of belonging.
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Accessibility: The texts should be accessible to all students, regardless of their socioeconomic

background. Teachers should consider providing access to the texts through the school library or

by providing copies of the texts to students80.

2.1.4.1 Assessing the Effectiveness of the Recommended text

To assess the effectiveness of the recommended text, the following steps can be taken:

Define Assessment Criteria: The assessment criteria should be aligned with the reading goals

and objectives. The criteria should specify the reading skills and strategies that students are

expected to develop as a result of reading the texts on the recommended text.

Collect Data: Data can be collected through various means, including reading logs,

comprehension quizzes, and written responses. Teachers should use a variety of assessment

methods to gather data on student learning81.

Analyze Data: The data collected should be analyzed to determine whether the recommended

text has been effective in promoting the development of reading skills and strategies. Teachers

should look for patterns in the data and identify areas where students may need additional

support.

Adjust Curriculum and Recommended text: Based on the data analysis, teachers may need to

adjust the curriculum and recommended text to better support student learning. Teachers may

need to provide additional support in specific areas or select different texts to better meet the

needs of their students82.

Many definitions have been proposed for the curriculum but a close look each of them will show

you one or two disadvantages. What curriculum means has been extended beyond its dictionary
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meanings as a course of study to embrace the total spectrums of content, resources, materials and

method of teaching through which the purposes of education are achieved83.

Curriculum is the ground which pupils and teachers cover in order to reach the goal of education.

In other words, it can be regarded as a total experience with which the school deals with

educating young people. That is all the experiences both curricular and co-curricular which

children pass through to become what is known as an educated person84. It has been noted that

the definition of curriculum changes from time-to-time and it also changes due to social

conditions, conception of knowledge, the learner and, indeed, education85.

Clearly, therefore, your definition of curriculum is a matter of your own perception. It is the

planned experiences offered to the learner under the guidance of the school. It is the whole of the

educative process, that is, the total environment in which education takes place86. In other words,

the total environment in which education takes place; that is, the child, and the teacher the

subject, the content, the method, the physical and psychological environment87.

Curriculum is also all the experiences that individual learners have in a programme of education

whose purpose is to achieve broad goals and related specific objectives which is planned in terms

of a frame work of theory and research or past or present professional practice. As a process,

curriculum can be seen and the development of educational experience and activities which will

achieve for the pupils and all members of society some predetermined objectives88.

2.1.4.2 Importance of Curriculum to Recommended Text

Curriculum and recommended texts are interrelated concepts in education. A curriculum

provides a framework for teaching and learning, while a recommended text provides a list of

recommended texts for students to read. In this study, we will discuss the importance of
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curriculum to recommended texts and how a well-designed curriculum can impact the

recommended text. A curriculum is a plan for teaching and learning that outlines the goals,

objectives, and content of a particular course or program. It provides a framework for teachers to

design their lessons and for students to understand what they are expected to learn. A well-

designed curriculum is essential to ensure that students receive a quality education that prepares

them for future success89.

A curriculum helps to ensure that students acquire the necessary knowledge and skills to succeed

in their chosen fields. It provides a structured approach to learning that ensures that students

cover all the required topics in a systematic and coherent manner. A good curriculum also

provides opportunities for students to develop critical thinking, problem-solving, and

communication skills90.

2.1.4.3 The Importance of Recommended Texts

A recommended text is a list of texts that students are expected to read. It is an essential tool for

promoting independent reading and developing students' literacy skills. A well-curated

recommended text provides students with an opportunity to explore various topics and gain a

comprehensive understanding of the subject matter. It also exposes students to different authors

and perspectives, which enhances critical thinking and analysis skills91. The recommended text

can also help to promote equity in education. Many students come from low-income

backgrounds and cannot afford to purchase books. Public libraries are often inadequately stocked,

and teachers may not have enough resources to provide all the necessary reading materials92. A

recommended text ensures that all students have access to the same reading materials, regardless

of their socioeconomic background.
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2.1.4.4 The Interrelationship between Curriculum and Recommended Texts

The curriculum and recommended texts are interrelated concepts in education. A well-designed

curriculum can impact the recommended text, and a well-curated recommended text can enhance

the effectiveness of the curriculum93. Here are some ways in which the two concepts are

interrelated:

Alignment with Curriculum Goals: A recommended text should align with the curriculum

goals and objectives. The curriculum should specify the knowledge and skills that students are

expected to acquire, and the recommended text should provide the necessary resources to

achieve these goals. A well-curated recommended text can help to reinforce the concepts covered

in the curriculum and provide additional information to enhance student understanding94.

Support for Different Learning Styles: A recommended text can provide materials to support

different learning styles. For example, visual learners may benefit from reading materials that

contain diagrams, charts, and pictures. A well-curated recommended text should include a

variety of reading materials to cater to the needs of different learners95.

Promotion of Critical Thinking: Critical thinking is the ability to rationally assess, evaluate,

and synthesize information in order to create reasoned judgements and make smart decisions. It

entails challenging assumptions, reviewing data, and considering diverse views in order to arrive

at a logical and well-supported conclusion. Someone who is able to approach problems and

questions with an open mind and who is not readily swayed by emotion or bias is an example of

someone who is capable of critical thinking. They are adept at seeing weaknesses in reasoning,

finding logical fallacies, and differentiating between facts and opinions.
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A recommended text can promote critical thinking skills by exposing students to different

authors and perspectives. Students can compare and contrast the different arguments presented in

the reading materials and develop their own perspectives on the subject matter96. A well-curated

recommended text should include a variety of authors and perspectives to promote critical

thinking skills.

Integration of Cross-Curricular Themes: A recommended text can help to integrate cross-

curricular themes into the curriculum. For example, a recommended text for a history course

could include literature that relates to the historical period being studied. A well-curated

recommended text can help to reinforce the concepts covered in different subjects and promote

interdisciplinary learning97.

Enhancement of Learning Outcomes: A recommended text can enhance the learning outcomes

of a curriculum. Students who have access to a variety of reading materials are likely to develop

a deeper understanding of the subject matter. A well-curated recommended text can help to

reinforce the concepts covered in the curriculum and provide additional information to enhance

student understanding98.

A curriculum and a recommended text are essential components of education. A well-designed

curriculum provides

i. It determines educational direction including the decision of the type of society people

want to live and serve in.

ii. It determines the principles and procedures which will help educators in selecting and

arranging recommended text
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iii. It concerns itself with the application of the chosen principles for selection of

recommended texts

iv. It determines and assesses what changes have been brought about.

v. It determines the next steps to be taken in choosing a recommended text

2.1.4.5 Curriculum implementation for Selection of Recommended Texts

Curriculum implementation has been defined in many ways by different people, viewed

curriculum implementation “as the execution of the contents of the curriculum document99.” It is

further described as the task of translating the curriculum document into the operating

curriculum by the combined effort of the students, teachers and others concerned. Also,

curriculum implementation is the translation of the objectives of the curriculum from paper to

practice. The process of curriculum implementation begins when the teacher is handed the

curriculum and ends when learners have been exposed to the learning experiences prescribed in

the document100. More so, the intermediate steps in curriculum implementation include teaching

through verbal and non-verbal exposition, practical work in laboratories, workshops and in the

field, student-student interactions, student-material interactions and ten evaluation and feedback.

Curriculum implementation in a nutshell is “the translation of theory into practice, or proposal

into action”101. From all these definitions of curriculum implementation, one can rightly view

curriculum implementation as the process of putting all that have been planned as a curriculum

document into practice in the classroom through the combined effort of the teachers, learners,

school administrators. Parents as well as interaction with physical facilities, instructional

materials, psychological and social environment.
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Ideally in Nigeria the curriculum should be planned by the community that is to use it. This is

because the community knows its needs and aspirations for their society102. Where people are

enlightened and government is democratic enough as in U.S.A, the following groups in the

society are involved in curriculum planning and implementation for recommended text, so also

the situation should not be different in Nigerian case since we are adapting the American system

of education103.

a) Teachers:

In Nigeria, teachers are made to implement the curriculum and are not much involved in the

development process. However, teachers should participate fully in curriculum development

process as to have psychological ownership of the curriculum which will give them confidence

in the implementation process and also, they know their students better and they know the

weakness of their students104. The curriculum can be a great success or a dismal failure

depending on teachers. They are the person who alone can make the curriculum design achieve

what it was design to achieve. If they are dedicated, hardworking and imaginative they can

enliven what would otherwise be dull and lifeless105.

b) Students

When discussing curriculum planning, it is crucial to recognize that students are not just the

ultimate beneficiaries; they are central actors. They are both the subject and object of the

educational process, pivotal elements without whom the entire endeavor of education would lose

its meaning. If education is the act of cultivating knowledge and skills, then students are both the

field being cultivated and the harvest that results106. Their participation is vital not just as

consumers of education but also as contributors to the pedagogical landscape. Their unique
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insights into how the learning process unfolds in real-time, what aspects are engaging, and what

areas need improvement, are indispensable for shaping a well-rounded curriculum. However, this

is not without its challenges. Students, especially younger ones, might not fully grasp the long-

term benefits of certain subjects or methods. They might prefer an easy, entertaining approach to

education over a more rigorous but beneficial one107.

c) Parents

In Nigeria, the involvement of parents in curriculum planning is a complex issue. A significant

portion of the parent population may be illiterate, but this does not make their input any less

valuable. Parents possess a nuanced understanding of their children's aptitudes and interests, as

well as a deeply-rooted investment in their children's future. More importantly, they often hold a

mirror to the society in which the educational system exists. Their collective needs, aspirations,

and challenges can reflect broader societal requirements that should be factored into curriculum

planning. However, involving parents who have limited formal education can be difficult.

Strategies such as community meetings and adult literacy programs can provide a platform for

these parents to contribute in meaningful ways.

d) Employers of Labour

The requirements of the labor market significantly shape educational objectives. After all, one of

the primary aims of education is to prepare students for successful careers. In this light,

employers of labor comprising ministries, banks, and private manufacturing companies have a

vested interest in the quality of education. Employers can provide a critical external perspective

on the skills and knowledge that are most valuable in the real world108. However, the direct

involvement of employers in curriculum planning is fraught with challenges. First, employers'
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needs can be highly specialized and may not align seamlessly with broader educational goals.

Second, the job market is ever-changing, and a curriculum that is too narrowly focused on

current employer needs may not provide students with the versatile skill set they'll need in the

long term.

e) National Organizations:

In Nigeria national bodies like the Federal Ministry of Education, National Education Research

and Development (NERDC) the Joint Consultative Committee, the Interim Joint Matriculation

Board (JMB), the West African Examination Council (WAEC), National Examination Council

(NEC), National Board for Technical Education (NBTE), National Commission for Colleges of

Education (NCCE), National Universities Commission (NUC) and National Business and

Technical Examination Board (NABTEB), Universities, Colleges of Education, Polytechnics,

State Miniseries of Education, Education Resources Centers all help to draw up National Policies

on Education syllabi and examinations for use within the country because most examinations in

Nigeria are of Federal nature109.

This type of arrangement ensures certain uniformity of standard throughout the country. In

curriculum planning in Nigeria also various State Ministries of Education have to be aware of the

needs of their own particular states and of the different areas within these states; in translating

what eh Federal or national organizations have stipulated as desirable of attainment110. Subject

syllabi in recommended texts are fairly uniform throughout Nigeria but the number of lessons

per week may differ from state to state.

Recommended texts and textbook procurement are critical components of education in Nigeria.

The availability and accessibility of books to students have a significant impact on the quality of
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education they receive. In this study, we will discuss the importance of recommended texts and

textbook procurement in Nigeria, the challenges associated with them, and potential solutions.

2.1.4.6 Importance of Recommended texts and Textbook Procurement

Recommended texts and textbook procurement play a crucial role in the education system in

Nigeria. A well-curated recommended text provides students with an opportunity to explore

various topics and gain a comprehensive understanding of the subject matter. It also exposes

students to different authors and perspectives, which enhances critical thinking and analysis

skills11. Textbook procurement is equally important, as textbooks serve as a primary source of

information for students112. Textbooks provide structured information and concepts in an

organized manner, which makes it easier for students to learn and understand. Textbooks also

help students to prepare for examinations and assessments by providing them with the necessary

information and resources. Additionally, the availability of reading materials and textbooks is

critical to achieving the goal of education for all in Nigeria1113. Many students come from low-

income backgrounds and cannot afford to purchase textbooks, and public libraries are often

inadequately stocked. As such, the provision of textbooks and reading materials in schools can

help to bridge the gap and provide equal opportunities for learning.

2.1.4.7 Challenges of Recommended Text and Textbook Procurement in Nigeria

Despite the importance of recommended texts and textbook procurement in Nigeria, there are

several challenges that need to be addressed. The challenges include:

Inadequate Funding

The issue of inadequate funding represents a glaring bottleneck in the process of textbook

procurement. Textbooks are central to curriculum implementation, serving as a repository for
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structured knowledge and as a roadmap for instructional design114. When funding is lacking, the

ripple effect is profound, affecting not just the immediate availability of textbooks but also the

broader infrastructural and material needs of the education sector. The insufficiency of

government allocations to education translates into a chronic underfunding of critical areas,

including textbook procurement. The absence or insufficiency of such essential learning

materials directly affects the quality of education, as teachers struggle to implement curriculums

and students find it difficult to access standardized knowledge.

Corruption

Corruption serves as a corrosive factor that exacerbates the problem of inadequate funding. The

allocation of public resources for education, already limited, often becomes a target for

corruption. Money meant for textbooks and other educational materials frequently gets

embezzled by those entrusted with procurement. This creates a chasm between the curriculum's

theoretical framework and its practical application, as students lack the materials necessary for

effective learning. Corruption not only deprives students of essential resources but also

undermines public trust in the educational system itself.

Poor Distribution

The challenge doesn't end with securing the funds and procuring the textbooks; distribution

presents its own set of problems115. In an ideal scenario, textbooks would be disseminated

efficiently to every school, reaching every student in need. However, the reality is far from this.

A lack of well-coordinated distribution channels means that textbooks might not reach their

intended recipients. Schools in remote or less accessible areas are especially prone to this

problem, contributing to educational inequality.
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Outdated Textbooks

The issue of outdated textbooks speaks to the dynamic nature of knowledge and the necessity for

education to evolve in tandem with it. Textbooks that are not updated to reflect current

knowledge become relics that can misguide students. Old data, obsolete theories, and outdated

viewpoints can lead to a skewed understanding of subjects, impairing the quality of education.

Inadequate Monitoring

Lastly, the absence of effective monitoring and evaluation systems serves as a critical blind spot

in the textbook procurement process116. Without a robust mechanism for tracking the

effectiveness of procurement and distribution systems, it becomes virtually impossible to identify

gaps or bottlenecks. A lack of monitoring means that issues like corruption, poor distribution,

and the use of outdated materials can go unchecked, further entrenching the challenges facing

textbook procurement.

2.1.4.8 Solutions to the Challenges of Recommended Text and Textbook Procurement in

Nigeria

To address the challenges of recommended text and textbook procurement in Nigeria, the

following solutions can be implemented:

Augmentation of Funding

A quintessential step towards resolving the inadequacies in textbook procurement is to

significantly increase government funding directed towards education, particularly earmarked for

the procurement of textbooks and recommended texts117. This augmentation in financial

resources would play a critical role in ensuring that educational institutions have sufficient
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means to provide students with the materials they require for effective learning. Moreover,

increased funding would alleviate the strain on teachers who are currently compelled to make do

with scarce resources, enhancing the overall quality of education.

Enhanced Accountability Measures

Ensuring that those in positions of authority are held accountable is pivotal in addressing the

issue of corruption in textbook procurement118. One tangible way to enforce this accountability is

through the implementation of robust monitoring and evaluation mechanisms. These

mechanisms would offer transparency into how funds are spent and whether the procurement

processes align with stipulated guidelines. By holding officials accountable, the chances of

embezzlement or misappropriation of funds would be significantly reduced, thereby ensuring

that allocated resources serve their intended purpose.

Refinement in Distribution Systems

Improving the efficiency of textbook distribution is an urgent necessity, particularly in making

sure that educational resources reach schools in both urban and remote areas119. Leveraging

modern technology, such as electronic books, could offer an alternative to traditional distribution

methods. E-books can be distributed instantaneously and at a lower cost, mitigating issues of

physical distribution. Moreover, digital platforms can offer real-time data that can assist in the

effective monitoring of distribution.

Periodic Updates of Educational Materials

Maintaining the relevance of textbooks is a continual process that requires consistent updates. It

is imperative that textbooks reflect the most current knowledge, theories, and practices in various

fields. This can be best achieved through active collaborations among authors, publishers, and
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educators. Such partnerships would ensure that textbooks are not only accurate but also tailored

to meet the pedagogical needs of the current educational landscape.

Strengthening Monitoring and Evaluation Systems

Lastly, there is an acute need to reinforce the monitoring and evaluation frameworks governing

textbook procurement120. A comprehensive monitoring system can provide actionable insights

into the effectiveness of both the procurement and distribution processes. Enhanced monitoring

will help in the early identification of gaps, inefficiencies, or inconsistencies within the system,

thereby enabling timely interventions. Through regular evaluations, educational stakeholders can

assess the efficacy of existing strategies and implement data-driven adjustments where needed.

2.2 Theoretical Framework

Developing a recommended text involves selecting and organizing books, articles, and other

materials that support the learning objectives of a course or program. There are many different

theories and approaches to developing recommended texts, each with its own set of strengths and

weaknesses.

2.2.1 The Theory of Perception

The process through which the brain analyzes and organizes information that has been received

through the senses is referred to as perception121. It is a complicated and ever-changing process

that includes both bottom-up evaluation, which is the analysis and combination of sensory

information into meaningful patterns, and top-down processing, which is the interpretation of

sensory information based on prior knowledge, expectations, and the context of the situation.

Bottom-up processing occurs first122.
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The Gestalt theory was one of the earliest theories of perception, and it was notable for its

emphasis on the significance of holistic processing as well as the concept that the whole is

greater than the sum of its parts123. According to this idea, the brain organizes the information it

receives from the senses into meaningful wholes depending on particular organizational

principles124. These principles include proximity, similarity, and closure. Because of the concept

of closure, for instance, we have the impression that a circle is a complete shape despite the fact

that it is composed of several separate lines125.

The ecological theory is yet another significant theory of perception. This theory places an

emphasis on the connection that exists between an organism and the environment in which it

resides126. According to this idea, perception is not merely the act of digesting the information

that is received through the senses; rather, it also includes the action of actively exploring one's

surroundings in order to gather information that is pertinent127. This theory emphasizes the

significance of perception for action, as it is via perception that we are able to navigate and

engage with the world around us128.

The information processing theory of perception focuses on the phases of processing that take

place between the receiving of sensory information and the generation of a conscious percept.

These steps include integrating, organizing, and evaluating the information that has been

received129. This theory proposes that the processing of sensory information occurs in a sequence

of phases, beginning with low-level sensory analysis and increasing to higher-level cognitive

functions like memory and attention as the stages proceed130. This strategy also places an

emphasis on the significance of feedback loops between these stages, which is where information

from higher-level processes can influence the way sensory input is processed during earlier

stages131.
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More recently, theories of perception have been impacted by developments in neuroscience,

which have revealed insights into the neurological mechanisms that underlie perception. These

developments have provided a better understanding of how the brain processes sensory

information1132. For instance, research has demonstrated that various sensory modalities are

processed in distinct regions of the brain, and that attention and expectancy can affect the activity

of neural networks. These findings imply that perception is not only a matter of passive

processing of sensory information, but is also influenced by higher-level cognitive processes and

the neurological systems that support them133. This is because perception is not merely a matter

of processing sensory information passively.

In conclusion, perception is an intricate and ever-changing process that involves active

investigation of one's surroundings in addition to processing that occurs in both the bottom-up

and the top-down directions134. The early theories of perception, such as the Gestalt theory, have

given way to more current views influenced by advancements in neuroscience. This progression

may be seen in the evolution of theories of perception across time. knowledge the mechanisms

that underlie perception is not only crucial for our knowledge of the brain and cognition, but it

also has important implications for domains such as psychology, neurology, and artificial

intelligence135.

2.2.1.1 Principles of Theory of Perception

The theory of perception looks at how people learn about their surroundings by using their

senses. It is possible to describe perception as the process of organizing and interpreting sensory

data in order to make sense of the outside environment. Both physiological and mental systems

are involved in this complicated process136. The fundamental presumptions and ideas that direct
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investigation and comprehension of this process are found in the theory of perception. We'll go

over the foundations of the theory of perception in this study.

2.2.1.1.1 Active Process

Perception is an active process, according to the first fundamental tenet of the theory of

perception. This indicates that rather than accepting sensory information passively, people

actively seek out and evaluate it. Processing from the top-down and bottom-up both have an

impact on perception137. In contrast to bottom-up processing, which uses sensory data to create

perceptions, top-down processing refers to the use of prior knowledge and expectations to direct

perception. People can make sense of their surroundings thanks to the connection between these

two processes138.

J.J. Gibson, one of the key proponents, stated that perception involves not only the physical

characteristics of the objects in the environment but also the information that is available in the

surrounding environment that aids in the interpretation of those characteristics. He claimed, for

instance, that the context in which we perceive objects—for instance, the placement of a chair in

a room is essential to how we interpret those objects139.

Expectations and prior information play a part in perception as an additional active process. Our

perception of the environment might be influenced by our expectations and prior information.

For instance, if we see a group of jumbled-up letters but are aware that they are meant to make a

word, we are more likely to recognize it than if we had no idea what the letters were meant to

represent. This concept is strongly related to the idea of top-down processing. Top-down

processing is the term used to describe how expectations and prior information, higher-level

cognitive processes, can affect lower-level sensory processes. Because our expectations are
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influencing how we perceive the world, for instance, if we are searching for a specific object in a

cluttered environment, we will be more likely to notice objects that are similar to the object we

are looking for140.

The ability of perception to produce illusions and perception errors is an intriguing feature of

perception's active nature. Our visual system can be deceived by contextual cues, as

demonstrated by the Müller-Lyer illusion, which involves two lines of the same length that

appear to be different lengths due to the presence of arrows at the ends of the lines. Another

illustration is the condition known as inattentional blindness, in which we might get so

preoccupied with one aspect of our surroundings that we fail to see other, unexpected

occurrences taking place in our immediate surroundings141.

In general, the notion that perception is a dynamic process has significant ramifications for our

comprehension of how we perceive the environment. It implies that expectations, prior

knowledge, and context rather than serving as a passive reflection of the external environment,

impact our view. We can better appreciate the intricate and dynamic processes that underlie our

sense of the world around us by understanding the active character of perception.

2.2.1.1.2 Selection Process

The second tenet of the theory of perception is that it is a process of selection. People focus on

some aspects of the environment that are pertinent to their objectives or areas of interest rather

than taking in all the sensory information that is accessible to them. The capacity to concentrate

on one or more stimuli while ignoring others is known as attention, and it has an impact on this

selective process. Both intentional and involuntary attention is influenced by things including

motivation, emotions, and previous experiences142.
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The need for selection arises from the fact that our brains constantly process a tremendous

amount of sensory data, making it impossible for us to process everything at once. Instead, our

brains selectively attend to some aspects of the environment while ignoring or filtering out others

using a variety of strategies.

Through attention, the brain chooses which sensory data to process. We can selectively focus our

attention on some features of the world while disregarding others thanks to attention. For

instance, when listening to a lecture, you might focus solely on the speaker's speech while

avoiding ambient noise or other distractions143.

Numerous elements, such as novelty, emotional salience, and personal relevance, can affect

attention. We might, for instance, be more prone to pay attention to novel or unexpected stimuli

or to stimuli that have a significant emotional impact144.

Perceptual grouping is another method the brain uses to choose sensory data. The process by

which our brain groups sensory data from different senses into meaningful patterns or objects is

known as perceptual grouping. For instance, if you observe a collection of dots arranged in a

specific pattern, your brain might put them all together to form a face or a tree.

Numerous elements, such as proximity, similarity, and continuity, can have an impact on

perception grouping. For instance, we might group items together more frequently if they are

close to one another in geography or time or if they share comparable characteristics145.

Overall, the selection process is a crucial component of the theory of perception because it

enables us to prioritize and filter sensory data so that we can make sense of the world around us.

Understanding the selection-influencing elements might help us better understand how the brain
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organizes and processes sensory data as well as how to improve our perception and focus in

various situations146.

2.2.1.1.3 Constructive Process

The idea that perception is a constructive process is the third tenet of the theory of perception.

People actively create a picture of the world based on the sensory data available, as opposed to

passively recording sensory data. Past experiences, expectancies, and cognitive biases are just a

few of the things that have an impact on this process. For instance, a person's perception of a

situation may vary depending on their cultural background, expectations, and prior

experiences147.

The process of perceptual structuring is one way perception can be a positive activity. The

process by which we organize discrete sensory inputs into coherent and significant patterns is

known as perceptual organization. When we see a group of dots, for instance, our brain arranges

them into a pattern or shape, like a circle or a square. This organizational process is not

exclusively controlled by the physical characteristics of the stimuli, but also by elements like

proximity, similarity, and continuity148.

In general, the notion that perception is a positive process emphasizes the crucial part that our

brains play in determining how we perceive the world. It implies that human experience is

actively produced by our brains based on a complex interaction of sensory inputs, expectations,

and prior knowledge rather than being only a reflection of the physical environment. We can

better appreciate the intricate and dynamic processes that underlie our view of the world around

us by understanding the constructive nature of perception149.
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2.2.1.1.4 Multimodal Process

The idea that perception is a multimodal process is the fourth tenet of the theory of perception.

People perceive the world via a variety of senses, including vision, hearing, touch, and smell.

People can construct a more thorough and accurate image of the environment by combining

sensory data from several modalities.

Multisensory integration is one of the main ways that the multimodal character of experience is

made clear. The process through which our brains blend data from several sensory modalities to

produce a unified and coherent experience of the world is known as multisensory integration. For

instance, when we watch someone speak, we are able to deduce a lot about what they are saying

and how they are feeling from the movement of their lips and their expressions on their face150.

The occurrence of cross-modal transfer is another way that the multimodal character of

perception is made clear. Cross-modal transfer is the process through which knowledge acquired

through one sensory modality can affect perception through another one. Studies have

demonstrated, for instance, that persons who are blind from birth can use their sense of touch to

perceive and identify objects in a manner comparable to how sighted people use their eyesight.

This shows that in reaction to changes in sensory information, the brain is able to adapt and

restructure151.

Multimodal perception and the idea of embodied perception are closely connected concepts.

Embodied perception describes how our perception is influenced by our physical experiences

and motions. Studies have demonstrated, for instance, that persons who have played a sport

before are better able to recognize and anticipate the motions of other participants in that sport.
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This implies that how we perceive and engage with the world around us can be influenced by our

bodily sensations and motions.

The notion that perception is a multimodal process emphasizes the significance of taking into

account the interactions between various sensory modalities as well as how our bodily

experiences and movements affect how we see the world. We can better appreciate the intricate

and dynamic processes that underlie our perception of the world around us by understanding the

multimodal nature of perception152.

2.2.1.1.5 Context-dependent Process

The fact that perception is a context-dependent process is the fifth tenet of the theory of

perception. The setting in which sensory data is presented affects perception. For instance, the

lighting or background against which an object is shown can affect how that object is viewed.

The perceptual set phenomenon is one way that context can affect perception. The term

"perceptual set" describes how our expectations, beliefs, and past experiences might affect how

we interpret incoming sensory data. For instance, we are more likely to identify a fuzzy image as

a dog when we are informed that it is a picture of a dog rather than a tree when we are informed

that it is a picture of a tree153.

The idea of top-down processing is another way that context might affect perception. Top-down

processing describes how higher-order cognitive functions like expectancy, memory, and

attention can affect how we interpret sensory data. For instance, if we are instructed to search for

a specific object in a visual scene, we are more likely to find that thing than if we were just

casually examining the image154.
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The phenomenon of perceptual adaptation is another way to observe how context affects

perception. The term "perceptual adaptation" describes how our understanding of sensory

information might alter over time in response to modifications in the environment in which it is

given. For instance, if we spend a long time staring at a tilted visual picture, ultimately our brain

will adjust to the tilt, making the scene appear less skewed than it is when we look away.

The notion that perception is a context-dependent process emphasizes the significance of taking

into account how expectations, beliefs, and previous experiences affect how we see the world.

We can better appreciate the intricate and dynamic processes that underlie our perception of the

world around us by knowing how context-dependent perception is155.

2.2.1.1.6 Adaptive Process

The idea that vision is an adaptive process is the sixth tenet of the theory of perception. Goals

and requirements of the individual have an impact on perception, which adjusts to new situations

to ensure survival and well-being. People might, for instance, interpret their surroundings

differently in a risky circumstance to secure their safety.

Visual adaptation is one type of perceptual adaptation. When the brain adjusts to modifications

in the visual environment, such as adjustments in lighting, colour, or spatial organization, this

happens. For instance, if you stay in a green-lit room for a while, your brain will ultimately get

used to it and the room will look less green when you leave. The same holds true if you stare at a

tilted pattern of stripes; with time, your brain will adjust to the tilt, making the stripes appear less

inclined when you turn away156.

Another kind of perceptual adaptation is auditory adaptation. When the brain adjusts to

adjustments in the auditory environment, such as adjustments in sound frequency or volume, this
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happens. For instance, if you listen to loud music for a while, your brain will ultimately get used

to the volume and the music will seem less loud when you stop.

The third type of perceptual adaptation is tactile adaptation. When the brain adjusts to alterations

in the tactile environment, such as variations in pressure or temperature, this happens. For

instance, if you hold a cold object for a while, ultimately your brain will adjust to the

temperature, making the object feel less cold when you let go157.

The ability to adapt to changes in the sensory environment and sustain a constant perception of

the outside world throughout time is a function of perceptual adaptation, an adaptive process.

This process is believed to be fueled by alterations in higher-order cognitive functions like

attention and memory as well as alterations in neuronal activity in the brain's sensory regions.

The idea of perceptual adaptation emphasizes both the amazing adaptability and flexibility of the

human brain as well as the intricate and dynamic nature of the perceptual mechanisms that

underpin our perception of the external environment158.

2.2.1.1.7 Subjective Process

The idea that perception is a subjective process is the sixth tenet of the theory of perception.

People each have a different perspective on the world, and these perspectives are shaped by

factors such as personality, culture, and prior experiences. This implies that two persons could

have different perspectives on the same thing or circumstance.

An essential tenet of the theory of perception is that perception is subjective. It alludes to the idea

that each person's unique experiences, expectations, and prejudices have an impact on how they

perceive the world. This implies that two persons can have different impressions of the same

sensory input despite experiencing the same sensory input159.
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Consider two people seeing the same painting, for instance. It could be lovely and motivating to

one person while being boring or even offensive to another. This variation in understanding

results from the individual interpretations that each person brings to the experience rather than

any variations in the picture itself.

Diverse elements, such as personality, cultural, and life experience differences between people,

have an impact on subjective perception. According to a study, persons from diverse cultural

backgrounds may perceive facial expressions differently as a result of their cultural norms for

expressing emotion160.

Subjective perception can also be impacted by personality and cognitive differences between

people. For instance, people who perform well on tests of creativity or openness to new

experiences might be more likely to notice unusual or novel aspects of their surroundings,

whereas people who perform well on tests of anxiety or neuroticism might be more likely to

notice dangers or unfavorable aspects of their surroundings161.

In summary, the theory of perception explores how people learn about their surroundings

through their senses. The fundamental presumptions and ideas that direct investigation and

comprehension of this process are found in the theory of perception. One of these guiding

concepts is that perception is a subjective, active, context-dependent, multimodal, active,

selective, constructive process. Understanding these concepts is crucial for comprehending how

humans view the world and how different influences might affect perception.

2.2.1.2 The Relevance of Theory to the Study

The study "Perception of parents on change in recommended text and book procurement by

primary school pupil's parents" is significant to the theory of perception in a number of ways.
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One way that parents' opinions on the books on the new recommended text may affect their

choice to buy the textbooks is through their perceptions of those novels162. Parents may be more

inclined to buy the new textbooks if they believe the new recommended text to be more engaging,

fascinating, or pertinent to their children's needs163.

The process of perception for action is another way that the theory of perception is pertinent. In

this instance, parents' opinions of the reading materials and their perceptions of the advantages

they will provide their kids with may affect their choice to buy the textbooks138. For instance,

parents may be more inclined to buy the new textbooks if they believe that the new

recommended text provides their kids with additional opportunities to practice critical thinking

or learn about other cultures164.

The information processing approach to perception, which emphasizes the function of cognitive

processes like memory and attention in perception, is equally pertinent to the subject165. When it

comes to this situation, parents' past knowledge and expectations of the reading materials may

have an impact on how they view the new recommended text and if they decide to buy the

textbooks166. For instance, parents may be more inclined to view the new recommended text as

high-quality and to buy the new textbooks if they have had pleasant experiences in the past with

the publisher of the new reading materials167.

Overall, the perception theory is pertinent to the topic of "Perception of parents on change in

recommended text and book procurement by primary school pupils' parents" because it clarifies

how parents' perceptions of the reading materials on the new recommended text can affect their

choice to purchase the textbooks. Teachers and politicians can better communicate the



55

advantages of the new reading materials to parents and raise the possibility that they will buy the

new textbooks by understanding the cognitive processes involved in perception168.

2.2.2 Social Learning Theory

Social learning theory emphasizes the importance of social interaction in the learning process.

According to this theory proposed by Alber Bandura, learners can benefit from observing and

interacting with others, as well as from feedback and guidance provided by others. In the context

of developing recommended texts, social learning theory suggests that learners should be

encouraged to read and discuss materials with their peers169. Recommended texts should be

designed to facilitate group discussions and collaborative learning activities170.

Factors that Influence the Selection of Recommended Texts

Scope and Sequence

The scope and sequence of a textbook are critical attributes that should be rigorously designed to

meet the needs of a particular college course or a set of related courses. A well-designed

textbook will not only cover the breadth and depth of the subject matter but also lay it out in a

logical and pedagogically effective sequence218. The scope should encompass key concepts,

essential skills, and relevant real-world applications, while the sequence should guide the learner

from foundational knowledge to complex understanding in a coherent manner. Moreover,

modularity should be a fundamental consideration. Textbooks should be easily divisible into

smaller sections or units that can stand alone without requiring extensive cross-referencing to

other parts of the book. This feature enhances the adaptability of the material, allowing educators

to customize their approach without causing confusion or disruption in the learning process.
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Ideally, the text should not be overly self-referential, thus enabling instructors to utilize sections

in different sequences or in conjunction with other materials.

Content Accuracy

Accuracy is paramount when it comes to the content of educational materials. Textbooks must be

free from factual errors and should present information with minimal bias or slant, thus ensuring

academic integrity and reliability219. Given the rapidly evolving body of knowledge in many

fields, the content must also be current and regularly updated to avoid obsolescence. This is

particularly crucial in fields like science, technology, and social studies, where outdated

information could significantly impact the educational experience. The process of content

validation should ideally involve subject matter experts and adhere to rigorous academic

standards. Peer review is an essential element in ensuring content accuracy, and while there are

various methods to conduct such reviews, a double-blind peer review is often considered the

gold standard. It ensures both the anonymity of the reviewer and the content provider, thus

minimizing any potential bias in the evaluation process.

Instructional Design

In addition to accurate and well-organized content, the instructional design of a textbook is a

critical factor in its effectiveness. The book should contain a mix of instructional materials that

cater to different learning styles and promote active engagement220. Features like reflective

questions at the end of each section, various types of learning activities, and real-world

applications can all contribute to a more interactive and enriching learning experience. Moreover,

textbooks should explicitly outline the relationship between the material covered and the

intended learning outcomes of the course. This clarifies the objectives for both educators and



57

students, providing a clear roadmap for the educational journey. This aspect of instructional

design helps to align the textbook closely with the curriculum, ensuring that all instructional

activities are purposeful and directed towards achieving specific educational goals.

Text Clarity

Clarity in textbook content is a critical factor that directly impacts the learner's ability to

comprehend and assimilate information. An effective textbook should be written in a manner that

is accessible to its intended audience, which usually includes students at various levels of

understanding and expertise in the subject matter. The prose should be internally consistent,

avoiding abrupt shifts in tone, style, or complexity that might confuse the reader221.

In addition to being well-written, the textbook should feature a logical and clear progression of

topics. This helps learners build on previous knowledge and readily grasp more complex ideas as

they proceed through the material. The organizational structure of the book should guide the

reader smoothly from one topic to another, enhancing the learning experience. Furthermore,

meticulous proofreading is essential to ensure the text is free of grammatical errors, spelling

mistakes, and other typographical errors that could undermine its credibility and distract the

reader.

Visual Clarity and Fidelity

Visual elements in a textbook, such as images, charts, and diagrams, should be presented with

high fidelity and clarity to complement the text and facilitate understanding. Poorly designed or

distorted visual aids can confuse rather than clarify, negating their intended purpose. Therefore,

it is vital that all visual elements meet current resolution standards across various viewing

devices, whether the material is in print or digital format223.
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Moreover, the design should avoid unnecessary embellishments that may distract from the

essential content. Everything from the choice of color schemes to the style of icons should be

considered carefully to create a cohesive and focused visual experience.

Accessibility and Inclusive Design

In the 21st century, textbooks should be designed with inclusivity and accessibility in mind.

Given the diverse needs of learners, including those with disabilities, textbooks should provide

accessible text and images. This could mean offering alternative text descriptions for visual

elements or ensuring that digital versions are compatible with screen readers224. Furthermore, the

content should reflect a diverse range of perspectives, acknowledging various cultural, ethnic,

and social backgrounds. It should also be inclusive in its representation of gender, age, national

origin, disability, sexual orientation, education, and religion. Such an approach not only enriches

the educational experience but also fosters an environment of respect and inclusion. While the

extent to which this is possible may depend on the subject matter, efforts should be made to

incorporate inclusivity wherever feasible.

2.2.2.1 Principles of Social Learning Theory

2.2.2.1.1 Behavioural Modelling

Behavioural modelling is a crucial aspect of social learning theory, which focuses on how

individuals learn from observing others. According to the theory, individuals can acquire new

behaviours by observing and imitating the behaviour of others in their social environment.

Behavioural modelling involves four key processes: attention, retention, reproduction, and

motivation171.
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The first process, attention, involves actively observing and paying attention to the model's

behaviour. Individuals are more likely to learn from a model who is attractive, competent, and

prestigious. For example, a child is more likely to pay attention to the behaviour of a popular

classmate than a less popular one.

The second process, retention, involves remembering the behaviour that was observed.

Individuals store the observed behaviour in their memory, which can later be retrieved and used

to guide their own behaviour. Repetition and practice can enhance retention172. The third process,

reproduction, involves reproducing the observed behaviour. Individuals must have the necessary

skills and abilities to reproduce the behaviour successfully. Feedback can help individuals adjust

their behaviour to match the observed behaviour more closely.

The fourth process, motivation, involves the internal and external factors that influence whether

an individual will engage in the observed behaviour. Motivation can be influenced by rewards

and punishments, as well as by self-efficacy beliefs. Self-efficacy beliefs refer to an individual's

belief in their ability to perform a specific behaviour successfully173.

Behavioural modelling has been used in various settings, including education, healthcare, and

business. In education, teachers can use modelling to teach new skills and behaviours to students.

In healthcare, doctors can use modelling to encourage patients to adopt healthy behaviours. In

business, managers can use modelling to train employees in new skills and behaviours174. Overall,

behavioural modelling is an essential component of social learning theory, which emphasizes the

importance of observing and imitating others in the learning process. By understanding the key

processes involved in behavioural modelling, individuals and organizations can better utilize this

approach to enhance learning and behaviour change175.
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2.2.2.1.2 Reinforcement

Reinforcement is another important aspect of social learning theory. It refers to the process of

strengthening or increasing the likelihood of a behaviour by providing consequences that follow

the behaviour. Reinforcement can be either positive or negative.

Positive reinforcement involves providing a reward or pleasant consequence following a

behaviour. For example, if a child completes their homework, they may receive a treat or praise

from their parent, which may increase the likelihood that the child will complete their homework

in the future. Positive reinforcement can be effective in increasing desired behaviours, but it must

be used consistently and appropriately176.

Negative reinforcement involves removing an aversive or unpleasant stimulus following a

behaviour. For example, if a student completes their homework, they may avoid a scolding or

punishment from their teacher, which may increase the likelihood that the student will complete

their homework in the future. Negative reinforcement can also be effective in increasing desired

behaviours, but it can create anxiety or fear if used excessively177.

In addition to positive and negative reinforcement, social learning theory also recognizes

punishment as a form of consequence. Punishment involves adding an aversive or unpleasant

stimulus following a behaviour to decrease the likelihood of the behaviour occurring again in the

future. However, punishment can be problematic as it can create fear and anxiety and may not be

effective in the long-term.

Reinforcement has been used in various settings, including education, healthcare, and business.

In education, teachers can use reinforcement to encourage students to engage in desired

behaviours, such as completing their homework or participating in class discussions. In
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healthcare, doctors can use reinforcement to encourage patients to adopt healthy behaviours,

such as exercising regularly or taking medications as prescribed. In business, managers can use

reinforcement to motivate employees to achieve their goals and increase productivity178.

Overall, reinforcement is a critical component of social learning theory that can be used to

increase desired behaviours in individuals and organizations. By understanding the principles of

reinforcement, individuals and organizations can better utilize this approach to promote

behaviour change and achieve their goals179.

2.2.2.1.3 Self Efficacy

Self-efficacy is another key concept in social learning theory. It refers to an individual's belief in

their ability to perform a specific task or behaviour successfully. Self-efficacy beliefs can

influence the likelihood of a person engaging in a behaviour or task and their level of persistence

when faced with obstacles. Self-efficacy can be developed through four main sources of

information: mastery experiences, vicarious experiences, social persuasion, and physiological

and emotional states. Mastery experiences refer to an individual's past experiences of success or

failure in similar situations. If an individual has experienced success in a similar situation in the

past, their self-efficacy for that behaviour is likely to be higher, increasing the likelihood of

success in the current situation. Conversely, if they have experienced failure in a similar situation,

their self-efficacy may be lower, decreasing the likelihood of success180.

Vicarious experiences involve observing others' successes and failures in similar situations.

When individuals observe others successfully completing a task, their self-efficacy for that task

may increase. Conversely, if they observe others failing in the task, their self-efficacy may

decrease. Social persuasion involves receiving encouragement or feedback from others. When
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individuals receive positive feedback or encouragement from others regarding their abilities,

their self-efficacy for that task may increase. Conversely, negative feedback or discouragement

may decrease their self-efficacy181.

Physiological and emotional states refer to an individual's physical and emotional reactions to a

situation. If an individual feels confident, energized, and excited, their self-efficacy may increase.

Conversely, if they feel anxious, tired, or discouraged, their self-efficacy may decrease.

Self-efficacy beliefs can impact various areas of life, including academic, career, and health-

related outcomes. For example, students with high self-efficacy are more likely to perform well

academically, while employees with high self-efficacy are more likely to achieve their work-

related goals. In healthcare, individuals with high self-efficacy are more likely to engage in

healthy behaviours and adhere to treatment plans182. Overall, self-efficacy is a critical concept in

social learning theory, as it can impact an individual's behaviour and their ability to achieve their

goals. By understanding the sources of self-efficacy and how to develop it, individuals and

organizations can better support behaviour change and promote success.

2.2.2.1.4 Observational Learning

Observational learning is a key principle of social learning theory, which involves learning by

observing the behaviour of others and the consequences of that behaviour. Observational

learning can occur through several different processes, including attention, retention,

reproduction, and motivation183. Attention involves actively observing the behaviour being

demonstrated. In order for observational learning to occur, individuals must pay attention to the

model's behaviour and the outcomes of that behaviour. Attention is influenced by a variety of



63

factors, such as the salience of the behaviour, the complexity of the behaviour, and the relevance

of the behaviour to the individual's own goals and interests184.

Retention involves encoding the observed behaviour into memory so that it can be retrieved later.

Memory processes such as rehearsal, organization, and elaboration can aid in the retention of the

observed behaviour. Individuals are more likely to remember behaviour that is consistent with

their existing attitudes and beliefs, and behaviour that is repeated over time. Reproduction

involves reproducing the observed behaviour. This can involve physical imitation of the

behaviour, or it can involve the individual translating the observed behaviour into their own

actions. The ability to reproduce the behaviour depends on factors such as the individual's

physical and cognitive abilities, and the availability of resources necessary to perform the

behaviour185.

Motivation involves the individual's desire to perform the observed behaviour. Motivation can be

influenced by a variety of factors, such as the expected outcomes of the behaviour, the perceived

difficulty of the behaviour, and the individual's own beliefs about their ability to perform the

behaviour successfully. The greater the individual's motivation to perform the behaviour, the

more likely they are to engage in it186.

Observational learning has been shown to be a powerful tool for behaviour change, particularly

in the context of health behaviours. For example, studies have demonstrated that individuals who

observe others engaging in healthy behaviours are more likely to adopt those behaviours

themselves. Similarly, observational learning has been used in interventions to improve a variety

of health behaviours, including smoking cessation, physical activity, and healthy eating.
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In addition to the principles of attention, retention, reproduction, and motivation, social learning

theory also emphasizes the importance of cognitive processes in observational learning187.

2.2.2.1.5 Cognitive Processes

Cognitive processes involve mental activities such as perception, interpretation, and reasoning.

These processes play a crucial role in shaping how individuals understand and interpret the

behaviour they observe, and in determining whether they will choose to reproduce that behaviour.

One important cognitive process in observational learning is attentional processes. This refers to

the way individuals focus their attention on different aspects of the observed behaviour. For

example, individuals may pay more attention to the consequences of the behaviour rather than

the behaviour itself, or they may focus on different aspects of the context in which the behaviour

occurs188.

Another important cognitive process is retention, which involves the encoding of information

into memory. This process is influenced by factors such as the complexity and salience of the

observed behaviour, as well as the individual's own cognitive abilities and prior knowledge.

In order to reproduce observed behaviour, individuals must also engage in cognitive processes

such as planning and problem-solving. These processes involve breaking down the observed

behaviour into smaller components and developing a plan for how to execute it successfully. In

some cases, individuals may need to modify or adapt the observed behaviour in order to make it

work in their own context189.

Finally, self-regulatory processes play an important role in determining whether individuals will

engage in observed behaviour over time. These processes involve monitoring and evaluating

one's own behaviour, setting goals and standards for behaviour, and adjusting behaviour in
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response to feedback and outcomes. Self-regulatory processes can be influenced by factors such

as self-efficacy beliefs, which reflect an individual's confidence in their ability to execute a

particular behaviour successfully190.

Overall, cognitive processes play a critical role in the process of observational learning. By

understanding how individuals attend to, interpret, and reproduce observed behaviour, social

learning theory can provide insights into how to effectively promote behaviour change and

improve outcomes in a variety of contexts.

2.2.2.1.6 Reciprocal Determinism

Reciprocal determinism is a key concept in social learning theory that emphasizes the complex

interplay between an individual's behaviour, their environment, and their personal factors such as

beliefs and attitudes. According to this concept, behaviour is not just shaped by environmental

factors or personal factors alone, but is the result of an ongoing interaction between the two191.

At the core of reciprocal determinism is the idea that behaviour, environment, and personal

factors are all mutually influencing. For example, an individual's behaviour can impact their

environment, such as by changing the way others interact with them, or by altering the physical

environment around them. In turn, the environment can influence the individual's behaviour, by

providing incentives or obstacles to certain types of behaviour192.

Similarly, an individual's personal factors such as beliefs and attitudes can impact their

behaviour and their environment. For example, an individual who strongly believes in the

importance of physical fitness may be more likely to engage in regular exercise, and may seek

out environments that support this behaviour, such as fitness classes or health clubs.
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At the same time, behaviour can also impact personal factors such as beliefs and attitudes. For

example, an individual who experiences success in a particular behaviour may develop a stronger

belief in their ability to succeed in that area, which can lead to increased motivation to continue

engaging in that behaviour193.

Overall, the concept of reciprocal determinism emphasizes the complex, dynamic nature of

behaviour change and suggests that effective interventions must take into account the multiple

factors that interact to shape behaviour. By understanding the reciprocal relationships between

behaviour, environment, and personal factors, individuals and organizations can better design

interventions that are more effective at promoting behaviour change and improving outcome194.

2.2.2.2 Relevance of Theory to the Study

Social Learning Theory (SLT) can be relevant to the selection of reading materials and

procurement of textbooks in a number of ways. Here are a few examples:

2.2.2.2.1 Contextual Relevance

Social Learning Theory places a significant emphasis on the role of context in the learning

process195. By acknowledging that learning is not an isolated cognitive act but is intricately

connected to the context in which it occurs, it provides a framework for educators to make

informed decisions in selecting textbooks and reading materials. For example, if a curriculum

centers on the healthcare industry, the selection of textbooks and materials could include case

studies from that sector, literature reviewing best practices, or articles discussing ethical

considerations specific to healthcare. These contextually relevant materials would enable

learners to make immediate connections between what they are studying and its real-world

application, thereby enhancing the depth and breadth of their understanding.
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2.2.2.2.2 Authenticity

Social Learning Theory argues that learning gains the most value when learners are engaged in

authentic, real-world tasks and activities196. This insight should guide educators in selecting

materials that not only impart theoretical knowledge but also allow learners to apply what they

are learning in realistic scenarios. Textbooks and reading materials should include exercises that

simulate real-world problems or decision-making scenarios, enabling students to practice the

application of theoretical knowledge. For instance, a finance textbook could include investment

simulation exercises, or a biology text could include lab activities that mimic current research

methods.

2.2.2.2.4 Social Interaction

Another core tenet of Social Learning Theory is the importance of social interaction and

collaboration in the learning process197. Textbooks and reading materials should, therefore, be

chosen with an eye toward fostering social interaction among learners. Features such as

discussion questions, group projects, or case studies that require collective problem-solving can

facilitate social engagement. Materials might also include examples of successful collaborations

in the given field, offering learners insights into how professionals work together to achieve

common goals.

2.2.2.2.5 Multiple Perspectives

Social Learning Theory takes into account that different learners bring various perspectives and

experiences to the educational setting, thereby enriching the learning environment198. It

encourages the introduction of materials that are not unidimensional but offer multiple

viewpoints on a subject matter. Textbooks should aim to include diverse case studies, historical
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backgrounds, or even contradictory theories to encourage critical thinking. By presenting a

variety of perspectives, educators can facilitate a more comprehensive and nuanced

understanding of the subject matter, enabling students to better navigate complex real-world

scenarios.

2.2.2.2.6 Ongoing learning

A cornerstone of Social Learning Theory is the notion that learning is not a static, one-time

event but a continuous, evolving process. Social Learning Theory underscores the significance of

sustained engagement with a community of practice as a vehicle for ongoing learning199. In this

vein, educators need to consider the dynamic nature of learning when selecting textbooks and

reading materials. Materials should not merely serve as repositories of information to be ingested

but should act as gateways to further exploration and sustained intellectual engagement. For

instance, textbooks could be designed to include QR codes or hyperlinks that direct learners to

additional articles, research papers, or multimedia content relevant to the chapter's topic. This

would allow students to delve deeper into subjects they find particularly intriguing, thereby

nurturing a culture of lifelong learning. Similarly, reading lists or 'Suggested Further Reading'

sections at the end of chapters can serve as launchpads for students to extend their knowledge

base. Textbooks might also feature interactive elements like online forums where students can

engage in discussion and debate, thus fostering a community of practice among learners

themselves. Furthermore, in disciplines that are particularly dynamic, where new developments

and discoveries are continually emerging, reading materials should incorporate updates or

addendums that provide insights into the latest advancements. This approach ensures that

students are not only consuming historical or foundational knowledge but are also attuned to the

evolving landscape of their field of study.
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In summary, Social Learning Theory offers an invaluable framework for the procurement of

textbooks and the selection of reading materials. By incorporating the key principles of the

theory's contextual relevance, authenticity, social interaction, multiple perspectives, and ongoing

learning educators can substantially enrich the learning experience. Such a well-considered

approach to material selection fosters an educational environment where students are not just

passive recipients of knowledge but active, engaged, and continuously evolving learners200.

2.3 Review of Empirical Studies

2.3.1 Recommended Texts: A Resource-logistical Aspect

There is limited empirical research specifically examining the influence of recommended texts

on textbook procurement in educational settings. However, there is some research that suggests

that recommended texts can play an important role in shaping the textbooks that are selected for

use in classrooms.

For example, a study found that recommended texts can be a key factor in shaping instructors'

decisions about which textbooks to use in their courses. The study surveyed physics instructors

and found that many of them relied on recommended texts to help guide their selection of

textbooks. The authors suggest that recommended texts may be particularly important in fields

like physics where there is a large number of textbooks available and instructors may need help

narrowing down their choices216.

Another study by Li and colleagues examined the factors that influence textbook selection

among Chinese EFL (English as a Foreign Language) teachers. The study found that

recommended texts were one of the most important factors that influenced teachers' decisions
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about which textbooks to use. The authors suggest that recommended texts can be particularly

important in educational contexts where there is a lack of standardization in textbook selection217.

While there is limited research specifically examining the influence of recommended texts on

textbook procurement, these studies suggest that recommended texts can be an important factor

in shaping instructors' decisions about which textbooks to use in their courses. As such,

educators may want to consider the role that recommended texts can play when selecting

textbooks for use in their classrooms.

Recommended texts have long been a common feature on programmes of study in primary

education. They constitute a conventional information resource which in recent years has been

complemented by a plethora of supplementary electronic information sources, most potently, for

example the internet and virtual learning environments such as WebCT201. Tutors compile

recommended texts for a number of purposes, among which, a primary conventional objective

can be considered to be the directing of student reading through a given literature. Convention

also suggests that students respond by searching out and studying recommended texts, and,

subsequently produce assignments for assessment. While such normative expectations and

perceptions may sit comfortably within the traditional, albeit perhaps archaic, notion of a student

‘reading for a degree’, in a changing world of higher education the situation has grown

considerably more complex202. It is thus timely to develop a richer understanding of

recommended texts.

Recommended texts are generally expected by tutors to operate as a key indicator of materials

for students and, given the apparent longevity and centrality of recommended texts to higher

educational experience, an important note to underscore is the paucity of literature dealing
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expressly with, or indeed discussing even indirectly, issues relating to recommended texts. In

particular, in teaching and learning literature where such debates might be expected, there is a

notable vacuum203.

A review of library studies and teaching and learning literatures reveals that references to

recommended texts occur in a limited number of contexts. For the purposes of analysis, the paper

identifies and categorizes these contexts as: a resource-logistical aspect (encompassing

discussions on learning resource materials, library resources); a policy issues aspect (embracing

validation and quality policy perspectives); and finally, a teaching and learning issues aspect

(dealing with curriculum module design, reading and learning styles - the development of

independent and autonomous learning)204.

Within the literature, processes of accessing resources in the library is a key aspect in which

recommended texts are mentioned. A prevalent debate concerns the ease or difficulty with which

students are able to understand and access sources indicated by tutors. For instance,

recommended text items may sometimes be difficult to locate and underlines that if librarians

(with regard to the instances he cites) cannot locate items from recommended texts then many

students would certainly find it difficult or impossible205.

Also, there is a useful insight showing that seeking information through a library or information

centre may constitute a very intimidating experience for many students. In particular they

identify a strong correlation between levels of reading ability and the notion of library anxiety

which constitutes a specific focus of interest in librarianship literature

“… (namely, barriers with staff, affective barriers, comfort with the library,

knowledge of the library, mechanical barriers)…”206.
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Within recommended texts, the incorporation of indications of ‘essential’ and ‘recommended’

reading presents further resource-logistical issues. The identification of core texts (within

recommended texts) may create an expedient response whereby the student rationalises that if

they access a given text this will suffice for success in the module (in spite of tutor

remonstrations to the contrary)207.

This prejudices against the ethos of wider reading or reading around a subject area in the

traditional spirit of ‘reading’ for a degree and may be seen as a particular difficulty associated

with an ‘essential reading’ or ‘core text’ approach. A study in the United States reveals where the

practice of using core texts is prevalent. Their primary finding was that students spent fewer than

three hours per week reading the main recommended material208.

The enhanced role of information and communication technology (ICT) has provided a further

factor having major impact on learning resources and library logistical issues. Indeed, this has

also pointed up the potential demise and ultimate obsolescence of the traditional recommended

text. While there is likely to be some form of ongoing requirement or felt-need by students for

reading direction, this may not necessarily be in the conventional recommended text format.

Innovations such as WebCT, e-books and hyper-text links offer possibilities to evolve

conventional recommended texts by pointing students to web-based images, illustrative sites,

seminar notice-boards and course ‘chat-rooms’.

‘Just as the intricate structures that have been created for resource discovery

can offer little of real value to learning and teaching, so the recommended text

is dead; it must in future, in a VLE [Virtual Learning Environment] be

considered as a ‘resources list’. This questioning of the validity of the
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traditional recommended text comes from academics themselves, stressing that

when students have course content delivered online they will have no

inclination to leave their desktop and walk over to the library to use a book or a

journal; they will naturally expect that the bulk of their supporting reading

should be provided in precisely the same way as their course content. It is the

very real possibilities that are offered by this combination of perception and

software that lead me to question the validity of resource discovery209.

The absence of explicit guidance in the expected use of technologically enhanced recommended

texts may inhibit rather than encourage ‘resource discovery’: the engagement of new media and

the establishment of virtual ‘one-stop’ resource points has invoked charges of, for example,

‘spoon-feeding’ students. By apparently obviating the need for students to search for materials, it

might also be regarded as inhibiting student development towards the condition of ‘autonomous

learner’ so much aspired to in higher educational pedagogic literature210.

2.3.2 Recommended Texts: Validation and Quality Aspect

The Quality Assurance Agency that first exposed practices within higher education in the United

Kingdom around the setting of recommended texts that did not support students learning:

“lecturers who had relied on blowing the dust off the same old lists for each fresh intake of

students had to spring-clean their recommendations211.” While this is not a strong strand in the

literature it does nevertheless provide a further influence on the use and construction of

recommended texts. As modules are designed and assembled into programmes, the attendant

recommended texts are subjected to debate and peer-scrutiny by modular validation processes

and quality assurance procedures.
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While quality and validation procedures focus on ‘auditing’ approaches to recommended texts

they invite little in-depth discussion of the principles or discussion of the perceptions and

assumptions which underpin such debates. Again, a procedural, functional perspective is

reinforced at the expense of a socio-cultural understanding of the actions and behaviours of

parties involved with recommended texts.

2.3.3 Recommended Texts: A Learning and Teaching Issues Aspect

The role of recommended texts in relation to teaching and learning issues constitutes the most

common reference in the literature. The literature on the ‘independent learner’ constitutes an

extensive literature per se. It characterizes independent learners as people who:

“enjoy learning, seek out opportunities to learn… They know how they learn

best… ask perceptive questions… can identify what is impeding their

learning… know what they already know… know what they need to learn212.’

Recommended texts offer a support and indication for the student learner. Typically, there is a

greater expectation of support and direction in the first year of a programme than in the third

year. By this latter stage of a degree it is anticipated that a student will have a more developed set

of skills. This, in turn, engenders a different interaction around the recommended text between

the student, tutor and academic support services. These processes theoretically in a ‘novice to

expert’ continuum model following a familiar trajectory of novice, advanced beginner,

competent, proficient and ultimately expert. Continua such as these illustrate a series of linear

and normative assumptions underpinning perceptions and behaviours in relation to reading and

study and, as an indirect but necessarily linked dimension, recommended texts213.
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However, the idealized journey of novice to autonomous learner may not be so clearly borne out

in reality. The production of recommended texts by tutors carries the implication that student

actions will stem from this initial act. The empirical weaknesses of the novice to autonomous

learner theoretical approaches suggest that there remain substantial challenges in operationalising

and bringing about actions in relation to recommended texts214.

Moreover, the issue of learning styles in relation to recommended texts can be related to the

concern on how different students approach reading and the intimidating process of making

reading ‘public’ through the processes of assessment. This effect contrasts with the normative

characterisation of literature as ‘neutral’ or ‘pleasurable’215. Mann develops the idea of reading

as an existential act and very much an experience intertwined with a given person’s values of

beliefs. This can be paralleled with discussions of the notion of ‘lived experience’ and emotion in

experience whereby a person rarely engages in an activity in a neutral manner but rather imports

and infuses emotion and evolving identity into the process171. From these interventions we would

argue that approaches to the reading of material cannot be considered as a neutral, ‘innocent’ or

value-free act.
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2.4 Conceptual Model

Fig 2.1: Conceptual Model of Parental Perception on Change in Recommended Texts and
Book Procurement

Source: Researcher’s Conceptual Framework, 2024
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Education profoundly impacts human societies, serving as a cornerstone for individual and

collective advancement. No society can truly realize its full potential until its citizens are

adequately educated, with the foundation of this educational journey beginning at an early age. A

crucial component of primary education is the procurement of textbooks, which significantly

influences the quality of education provided in schools. Textbooks serve not only as essential

learning tools but also as instruments that align with the educational objectives set forth by the

curriculum. The role of publishers in this process is paramount, as they are responsible for

producing high-quality textbooks that cater to the developmental needs of learners.

The Principles of Social Learning Theory emphasize the importance of observing, modeling, and

imitating the behaviors, attitudes, and emotional reactions of others. This theory underscores the

role of observational learning in the educational process, where learners acquire new knowledge

and skills by watching and imitating teachers and peers. The procurement of textbooks that

incorporate these principles can significantly enhance the learning experience, as high-quality

textbooks often include interactive and engaging content that promotes observational learning.

Changes in recommended texts can impact how effectively these principles are integrated into

educational materials, influencing the overall quality of education.

In recent years, changes in recommended texts have raised questions about how these alterations

affect textbook procurement decisions made by parents. Understanding this dynamic is vital, as it

highlights the interplay between educational policy, parental choice, and the overall quality of

primary education. The process of formulating recommended texts involves several educational

policy and curriculum development agencies, such as the Nigerian Educational Research and

Development Council (NERDC) and the Universal Basic Education (UBE). These agencies

develop the curriculum and recommend textbooks, driving changes that ensure educational
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materials meet evolving academic standards and objectives. Publishers, in response to these

changes, are required to update and produce new textbooks, a process that incurs significant

costs and logistical challenges. These costs are often passed on to parents, impacting their

decisions regarding textbook procurement.

Parents play a crucial role in this process, as their involvement and perceptions significantly

influence the procurement of textbooks. The changes in recommended texts can create financial

and logistical challenges for parents, affecting their ability to provide necessary learning

materials for their children. Understanding parents' views on these changes is essential to

comprehend how they impact textbook procurement and, ultimately, the quality of primary

education.

The quality of education is directly impacted by the availability and quality of textbooks.

Effective textbook procurement ensures that learners have access to necessary learning materials,

enhancing their educational experience. Textbooks that successfully engage learners' cognition

through visual processing, analytical thinking, posing questions, testing hypotheses, and verbal

reasoning have the potential to make learning enjoyable, lasting, and meaningful. Therefore,

changes in recommended texts, if not properly managed, can disrupt pupils' learning progression

and hamper the smooth functioning of schools.

This study aims to explore the influence of changes in recommended texts on textbook

procurement by parents, thereby contributing to the broader discourse on educational quality and

accessibility in primary school education. By examining the formulation process, identifying the

factors driving changes, exploring parents' perceptions, and evaluating the impact on textbook

procurement, this research aims to provide valuable insights for educational policymakers,
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school administrators, and parents themselves. Understanding these dynamics is crucial for

designing effective strategies to meet the educational needs of primary school pupils and ensure

their access to appropriate learning materials. This comprehensive approach will help create a

more effective educational strategy for primary schools, ultimately enhancing the quality of

education and fostering better learning outcomes for pupils.

2.5 Summary of Gaps in Literature Reviewed

The literature review highlights several key gaps that present opportunities for further research

and exploration. Firstly, there is a noticeable absence of comprehensive research focused

specifically on the reading habits and preferences of primary school students, a critical

developmental stage where foundational literacy skills are established. This gap underscores the

need for studies that delve deeper into the unique reading needs and challenges faced by younger

learners.

Secondly, there is a lack of scholarly inquiry into the process of formulating recommended texts

within the study area. Understanding the criteria, stakeholders, and dynamics involved in

selecting and updating recommended texts is essential for comprehending the landscape of

textbook procurement. By addressing this gap, future research can shed light on the mechanisms

driving changes in recommended texts and their implications for educational practices.

Moreover, the literature reveals a dearth of research on parents' perceptions and reactions to

changes in recommended texts, despite their pivotal role in the procurement process.

Investigating how parents perceive these alterations and how they influence their decisions

regarding textbook procurement is crucial for designing effective educational policies and
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interventions. By exploring this gap, researchers can gain insights into the factors shaping

parents' attitudes and behaviors towards textbook procurement.

Furthermore, while the literature acknowledges the influence of changes in recommended texts

on textbook procurement, empirical evidence on the extent and nature of this impact remains

limited. Understanding the prevalence and magnitude of changes in recommended texts and their

effects on textbook availability, cost, and distribution is essential for ensuring equitable access to

learning materials. By addressing this gap, researchers can provide valuable insights into the

dynamics of textbook procurement and its implications for primary school education.

In response to these gaps, this study aims to investigate the perception of parents regarding

changes in recommended texts and their impact on textbook procurement among primary school

pupils in Ona-Ara Local Government Area, Ibadan. By employing both qualitative and

quantitative research methods, including interviews, surveys, and socio-economic data analysis,

this study seeks to fill the aforementioned literature gaps. By gaining a deeper understanding of

parents' perceptions and behaviors related to textbook procurement, this research aims to inform

educational policies and interventions aimed at ensuring equitable access to high-quality learning

materials for all primary school pupils.



81

Endnotes

1. P. Allman. Critical Education against Global Capitalism: Karl Marx And Revolutionary
Critical Education. Brill, Vol. 3, 2019.

2. S. Hook Education for modern man. Wipf and Stock Publishers, 2020.

3. M. H. Odari. The Role of Value Creating Education and Ubuntu Philosophy in Fostering
Humanism in Kenya. Journal of Interdisciplinary Studies in Education, 9, 56, 68.

4. H. Kopnina. Education for the Future? Critical Evaluation of Education for Sustainable
Development Goals. The Journal of Environmental Education, 51(4), 2020, 280-291.

5. A. B. Fafunwa. African Education in Perspective. In Education in Africa In Education in
Africa. Routledge, 2022, pp. 9-27.

6. E. Bertoni, M. Di Maio, V. Molini & R. Nistico. Education is forbidden: The effect of the
Boko Haram conflict on education in North-East Nigeria. Journal of Development
Economics, 141, 2019, 102249.

7. K. S. Uralovich, T. U. Toshmamatovich, K. F. Kubayevich, I. B. Sapaev, Saylaubaevna, S.
S., Beknazarova, Z. F., & Khurramov, A. A Primary Factor in Sustainable Development
and Environmental Sustainability is Environmental Education. Caspian Journal of
Environmental Sciences, 21(4), 2023, 965-975.

8. Coleman, J. S. (2023). Nigeria: Background to nationalism. Univ of California Press.

9. M. Akram Relationship between Students' Perceptions of Teacher Effectiveness and
Student Achievement at Secondary School Level. Bulletin of Education and
Research, 41(2), 2019, 93-108.

10. Y. Y. C. Sung & D. K. Chiu. E-Book or Print Book: Parents' Current View in Hong
Kong. Library Hi Tech, 40(5), 2022,1289-1304.

11. T. T. H. Le, T. Tran, T. P. T. Trinh, C. T. Nguyen, Nguyen & Q. H. Vuong. Reading
Habits, Socioeconomic Conditions, Occupational Aspiration and Academic Achievement In
Vietnamese Junior High School Students. Sustainability, 11(18), 2019, 5113.

12. K. Lysons & B. Farrington. Procurement and Supply Chain Management. Pearson UK,
2020.

13. J. Bäckstrand, R. Suurmond, E. van Raaij & C. Chen. Purchasing Process Models:
Inspiration for Teaching Purchasing and Supply Management. Journal of Purchasing and
Supply Management, 25(5), 2019, 100577.



82

14. H. V. Nguyen, H. X. Tran, L. Van Huy, X. N. Nguyen, M. T. Do, & N. Nguyen. Online
Book Shopping in Vietnam: The Impact of the Covid-19 Pandemic Situation. Publishing
Research Quarterly, 36(3), 2020, 437-445.

15. A. B. Fafunwa. History of Education in Nigeria. Routledge, 2018.

16. H. Senu-Oke. A Genealogy of Disability and Special Education in Nigeria: From the Pre-
Colonial Era to the Present (Doctoral dissertation, Miami University), 2011.

17. L. Ogunlola. The Pre-colonial Yoruba Education System: Catalyst Against
Immorality. Yoruba Studies Review, 5(1.2), 2020, 1-15.

18. N. P. Okoro. Comparative Analysis of Nigerian Educational System. International
Journal of Business and Social Science, 2(21), 2011.

19. V. O. Uwaifo & P. S. O. Uddin. Transition from the 6-3-3-4 to the 9-3-4 System of
Education in Nigeria: An Assessment of Its Implementation on Technology
Subjects. Studies on Home and Community Science, 3(2), 2009, 81-86.

20. U. M. Maduagwu & L. Otusinkama. Innovations in Primary Science Curriculum In
Nigeria, A Pivot For Sustainable Scienceand Technology in the 21St Century. Unizik
Journal of Educational Research and Policy Studies, 17(2), 2024, 135-145.

21. J. S. Etim. Education in the Middle Years/Junior Secondary School in USA And Nigeria: A
Comparative Analysis. Journal of Sustainable Development in Africa, 16(2), 2014, 135-
139.

22. A. J. Chidiebere. Implementing Educational Policy in Nigeria: A Challenge to Meeting the
Needs of Contemporary Society. Journal of Education and Society, 12(1), 2022, 2063-
2075.

23. C. O. Ekwueme, A. Meremikwu & N. Kalu. The National Mathematics Curriculum for
BEP (Basic Education Programme) and the MDG (Millennium Development Goals) for
Mathematics Teachers in Nigeria: Teachers' Perception and Readiness. Online
Submission, 3(3), 2013, 162-171.

24. A. B. Fafunwa. History of Education in Nigeria. Routledge, 2018.

25. B. Daniel-Kalio. Historical Analysis of Educational Policies in Nigeria: Trends and
Implications. International Journal of Scientific Research in Education, 11(2), 2018,
247-264.

26. N. Hood. Learning From Lockdown: What The Experiences Of Teachers, Students And
Parents Can Tell Us About What Happened And Where To Next For New Zealand’s School
System. The Education Hub, 2020.



83

27. B. Cohn. Colonialism and its Forms of Knowledge: The British in India. In The New
Imperial Histories Reader. Routledge, 2020, pp. 117-124.

28. A. J. Chidiebere. Implementing Educational Policy in Nigeria: A Challenge to Meeting the
Needs of Contemporary Society. Journal of Education and Society, 12(1), 2022, 2063-
2075.

29. O. O. Olubadewo, I. A. Abdulkarim & M. Ahmed. The Use of GIS as Educational
Decision Support System (Edss) or Primary Schools in Fagge Localgovernment Area Of
Kano State, Nigeria. Academic Research International, 4(6), 2013, 614.

30. U. S. Anaduaka & C. F. Okafor. The Universal Basic Education (UBE) Programme in
Nigeria: Problems and Prospects. Journal of Research in National Development, 11(1),
2013, 152-157.

31. P. S. Joseph, I. Jamabo & E. A. N. Molly. Universal Basic Education Programme and
Sustainability of Democratic Ideal: Matters Arising. 2020.

32. B. A. Ambe, U. B. Obeten, U. N. Onnoghen & A. N. Ngban. Evaluation of the Extent of
Funding and Supervision in the Implementation of the Universal Basic Education
Programme in Schools of Cross River State, Nigeria. Turkish Journal of Physiotherapy
and Rehabilitation, 32(3), 2021, 31939-31952.

33. A. Shittu. Impact Of Universal Basic Education (UBE) Programme on the Learning of
Basic Science in Juniour Secondary Schools in Bosso Local Government Area Niger
State (Doctoral dissertation), 2021.

34. C. A. Agbor. Determinants of effective implementation of Universal Basic Education
programme in Ikom education zone of Cross River State, Nigeria. Global Journal of
Educational Research, 18(1), 2019, 9-13.

35. J. N. Ogunode. Implementation of Universal Basic Education Law: Problems and
Solutions. Intercathedra, 49(4), 2021.

36. B. A. Ambe, U. B. Obeten, U. N. Onnoghen & A. N. Ngban. Evaluation of the Extent of
Funding and Supervision in the Implementation of the Universal Basic Education
Programme in schools of Cross River State, Nigeria. Turkish Journal of Physiotherapy
and Rehabilitation, 32(3), 2021, 31939-31952.

37. C. O. Nweke, B. E. Alumode & N. O. Oko. Assessment on the Implementation of Universal
Basic Education Programme in South East, Nigeria. African Journal of Educational
Management, Teaching and Entrepreneurship Studies, 7(2), 2022, 235-247.

38. E. Rose. Factors Inhibiting Universal Basic Education (UBE) Policy Implementation in
Nigeria Federal and State Government Intervention. 2021.



84

39. O. M. Ayannuga. Implementation of Universal Basic Education Programme in Lagos State
Schools: Counsellors' and Teachers' Perceptions. Journal of Guidance, 4(2), 2020, 363-
373.

40. E. N. Nwalado. Factors Affecting the Implementation of Universal Basic Education in
Junior Secondary Schools. Journal of Pristine, 15(1), 2019, I51-162.

41. U. E. Ogbonnia. Universal Basic Education and National Development: Issues and the
Way Out. Psychology, 10(10), 2020, 410-419.

42. S. D. Edinyang, J. E. Effiom, E. O. Odey & D. Ushie. Universal Basic Education
Intervention (UBE) Programmes and the Quality of Social Studies Curriculum Content
Implementation in Yakurr Local Government Area of Cross River State of
Nigeria. European Journal of Social Sciences, 59(2), 2020, 107-122.

43. J. E. Archibong, U. B. Igboh & O. C. Dajie. Level of Policy Implementation Process of
Universal Basic Education (UBE) in Nigeria: A Case Study of Cross River State UBE
Programme. International Research Journal of Innovations in Engineering and
Technology, 7(9), 2023, 30.

44. J. N. Onuoha & S. O. Odo. Problems of Teacher Education and Its Effects in the
Realization of the Objectives of Universal Basic Education Programme in South East,
Nigeria. American Journal of Educational Research, 8(2), 2020, 71-79.

45. C. B. Oribhabor. Assessment of the Implementation of the Objectives of Universal Basic
Education Programme in Bayelsa State. FUOYE Journal of Education, 2020.

46. J. N. Onuoha & S. O. Odo. Problems of Teacher Education and Its Effects in the
Realization of the Objectives of Universal Basic Education Programme in South East,
Nigeria. American Journal of Educational Research, 8(2), 2020, 71-79.

47. G. O. Akanbi & A. A. Jekayinfa. Education and Emancipation, Educational Policies and
«De-Emancipation»: A History of the Nigerian Education System From 1914 to
2014. Espacio, Tiempo y Educación, 6(2), 2019, 177-196.

48. O. Ukeje & J. U. Aisiku. Education in Nigeria. In Education in Africa. Routledge, 2022, pp.
205-234.

49. D. A. Nomishan. Education in Nigeria: Reflections and Global Perspectives. Xlibris
Corporation, 2023.

50. N. A. Udofia, P. P. Ijeoma & E. E. Chukwuemeka-Nworu. The New Educational
Curriculum in Nigeria. Journal of Interdisciplinary Studies in Education, 10(1), 2021,
1-12.



85

51. D. A. Nomishan. Education in Nigeria: Reflections and Global Perspectives. Xlibris
Corporation, 2023.

52. R. O. Azor, U. D. Asogwa, E. N. Ogwu & A. A. Apeh. Youtube Audio-Visual
Documentaries: Effect on Nigeria Students’ Achievement and Interest in History
Curriculum. The Journal of Educational Research, 113(5), 2020, 317-326.

53. A. D. Odewale. Local Government and Primary Education in Nigeria: An
Overview. AFRREV IJAH: An International Journal of Arts and Humanities, 8(4),
2019, 138-146.

54. S. D. Edinyang, V. N. Effiom, J. E. Effiom & U. Doris. Assessment of Implementation of
Social Studies Curriculum for Effective Citizenship in Upper Basic Education of Cross
River State of Nigeria. European Journal of social sciences, 59(1), 2020, 63-77.

55. O. P. Okereka. Issues and challenges of public administration education and training in
Nigeria. The Indonesian Journal of Social Studies, 6(2), 2022, 21-39.

56. D. S. Mohammad & S. Ismail. Comparative Analysis Between Nigeria and Malaysia
Education Policies and Employability Skills in Tvet Curriculum. Open Journal of Science
and Technology, 2(2), 2019, 1-5.

57. M. Osoba, S. Usman, O. Oyadiran, J. Odeyemi, M. Abode & D. E. Lucero-Prisno III.
Undergraduate Medical Education in Nigeria: Current Standard and the Need for
Advancement. Pan African Medical Journal, 40(1), 2021.

58. C. A. Oppong. The History Curriculum and Inculcation of National Consciousness in
History Students in Ghana. The Councilor: A National Journal of the Social
Studies, 80(2), 2019, 5.

59. N. F. M. Jais, S. A. Ishak, & M. M. Yunus. Developing the Self-Learning Interactive
Module using ADDIE Model for Year 5 Primary School Students. International Journal
of Academic Research in Progressive Education and Development, 11(1), 2022, 615-
630.

60. G. Boadu. Developments in History Education in Ghana. Yesterday and Today, (25), 2021,
1-22.

61. N. F. M. Jais, S. A. Ishak, & M. M. Yunus. Developing the Self-Learning Interactive
Module using ADDIE Model for Year 5 Primary School Students. International Journal
of Academic Research in Progressive Education and Development, 11(1), 2022, 615-
630.



86

62. A. W. Poloma & K. Szelényi. Coloniality of Knowledge, Hybridisation, and Indigenous
Survival: Exploring Transnational Higher Education Development in Africa From the
1920s to the 1960s. Compare: A Journal of Comparative and International
Education, 49(4), 2019, 635-653.

63. C. Ezeanya-Esiobu & C. Ezeanya-Esiobu. A Faulty Foundation: Historical Origins of
Formal Education Curriculum in Africa. Indigenous Knowledge and Education in Africa,
2019, 21-41.

64. J. Lederman, N. Lederman, S. Bartels, J. Jimenez, M. Akubo, S. Aly & Q. Zhou. An
International Collaborative Investigation of Beginning Seventh Grade Students'
Understandings of Scientific Inquiry: Establishing a Baseline. Journal of Research in
Science Teaching, 56(4), 2019, 486-515.

65. A. J. Oluwadamilare. Inclusion of Scientific Argumentation Instructional Strategy in the
Curriculum of Physics Teachers’ Education in Nigeria. Sokoto Educational
Review, 20(1&2), 2021, 86-101.

66. C. G. Ekpo & T. G. Olatunde-Aiyedun. Environmental Education: A Tool for Creation of
Awareness Onadaptation to Climate Change in Nigeria. IOSR Journal of Research &
Method in Education (IOSR-JRME), 9(6), 2018, 12-21.

67. E. E. Achor. Security and Human Capital for Sustainable Educational Development n
Nigeria: Re-Inventing Education Across Curriculum. Zuba Journal of Educational
Studies, 5(1), 2021, 3-19.

68. J. M. Miles & E. S. Scott. A New Leadership Development Model for Nursing
Education. Journal of Professional Nursing, 35(1), 2019, 5-11.

69. C. H. Leland, M. Lewison, & J. C. Harste. Teaching Children's Literature: It's Critical!.
Routledge, 2022.

70. C. C. Lin, V. Lin, G. Z. Liu, X. Kou, A. Kulikova & W. Lin. Mobile-Assisted Reading
Development: A Review from the Activity Theory Perspective. Computer Assisted
Language Learning, 33(8), 2020, 833-864.

71. R. I. S. Marcos, V. L. Fernández, M. T. D. González & J. Phillips-Silver. Promoting
Children’s Creative Thinking Through Reading and Writing in a Cooperative Learning
Classroom. Thinking Skills and Creativity, 36, 2020, 100663.

72. D. K. G. Fomunyam. Teaching Stem Education in Nigeria: Challenges and
Recommendations. International Journal of mechanical Engineering and
Technology, 10(12), 2019, 85-93.



87

73. E. Tshukudu, S. Sentance, O. Adelakun-Adeyemo, B. Nyaringita, K. Quille & Z. Zhong.
Investigating K-12 Computing Education in Four African Countries (Botswana, Kenya,
Nigeria, and Uganda). ACM Transactions on Computing Education, 23(1), 2023, 1-29.

74. I. S. Akamigbo & R. U. Eneja. Evaluation of Financial Accounting Curriculum in Senior
Secondary Schools in Nigeria. Nnadiebube Journal of Education in Africa, 5(3),2020.

75. E. Tshukudu, S. Sentance, O. Adelakun-Adeyemo, B. Nyaringita, K. Quille & Z. Zhong.
Investigating K-12 computing education in four African countries (Botswana, Kenya,
Nigeria, and Uganda). ACM Transactions on Computing Education, 23(1), 2023, 1-29.

76. J. VanTassel-Baska & A. Baska. Curriculum Planning and Instructional Design for Gifted
Learners. Routledge, 2021.

77. F. Banks & D. Barlex. Teaching STEM in the Secondary School: Helping Teachers meet
the Challenge. Routledge, 2020.

78. J. VanTassel-Baska & S. M. Wood. The Integrated Curriculum Model. In Systems and
Models for Developing Programs for the Gifted and Talented. Routledge, 2023, pp. 655-
691.

79. G. Kou, P. Yang, Y. Peng, F. Xiao, Y. Chen & F. E. Alsaadi. Evaluation of Feature
Selection Methods for Text Classification with Small Datasets Using Multiple Criteria
Decision-Making Methods. Applied Soft Computing, 86, 2020, 105836.

80. S. Waffenschmidt, M. Knelangen, W. Sieben, S. Bühn & D. Pieper. Single Screening
Versus Conventional Double Screening for Study Selection in Systematic Reviews: A
Methodological Systematic Review. BMC Medical Research Methodology, 19, 2019, 1-9.

81. K. A. Birnie, A. S. Hundert, C. Lalloo, C. Nguyen & J. N. Stinson. Recommendations for
Selection of Self-Report Pain Intensity Measures in Children and Adolescents: A
Systematic Review and Quality Assessment of Measurement Properties. Pain, 160(1), 2019,
5-18.

82. G. Kou, P. Yang, Y. Peng, F. Xiao, Y. Chen & F. E. Alsaadi. Evaluation of Feature
Selection Methods for Text Classification with Small Datasets Using Multiple Criteria
Decision-Making Methods. Applied Soft Computing, 86, 2020, 105836.

83. A. O. Akinbobola. Guidelines on How to Read a Physics Textbook and the Assessment of
the Readability of Recommended Physics Textbooks in Secondary Schools in Osun State of
Nigeria. Journal of Education and Practice, 6(6), 2015, 32-39.

84. J. Dunlosky, K. A. Rawson, E. J. Marsh, M. J. Nathan & D. T. Willingham. Improving
Students’ Learning with Effective Learning Techniques: Promising Directions from
Cognitive and Educational Psychology. Psychological Science in the Public Interest, 14(1),
2013, 4-58.



88

85. B. E. Walvoord & V. J. Anderson. Effective Grading: A Tool for Learning and Assessment
in College. John Wiley & Sons, 2011.

86. N. Rathvon. Effective School Interventions: Evidence-Based Strategies for Improving
Student Outcomes. Guilford Press, 2008.

87. I. Devetak & J. Vogrinc. The Criteria for Evaluating the Quality of the Science Textbooks.
In Critical Analysis of Science Textbooks: Evaluating Instructional Effectiveness.
Dordrecht: Springer Netherlands, 2013, pp. 3-15.

88. A. Alam. Positive Psychology Goes to School: Conceptualizing Students’ Happiness in
21st Century Schools While ‘Minding The Mind!’Are We There Yet? Evidence-Backed,
School-Based Positive Psychology Interventions. ECS Transactions, 107(1), 2022, 11199.

89. S. Campbell-Phillips. Education And Curriculum Reform: The Impact They Have on
Learning. Budapest International Research and Critics in Linguistics and Education
(BirLE) Journal, 3(2), 2020, 1074-1082.

90. M. A. Pike, P. Hart, S. A. S. Paul, T. Lickona & P. Clarke. Character Development
Through the Curriculum: Teaching and Assessing the Understanding and Practice of
Virtue. Journal of Curriculum Studies, 53(4), 2021, 449-466.

91. B. Ajibade & N. Elemi. The Importance of Visual Illustrations in Recommended Primary
and Secondary School Textbooks in Calabar. Journal of Educational and Social
Research, 2(1), 2012, 161-170.

92. J. W. Sitopu, M. Khairani, M. Roza, L. Judijanto & A. Aslan. The Importance of
Integrating Mathematical Literacy in the Primary Education Curriculum: A Literature
Review. International Journal of Teaching and Learning, 2(1), 2024, 121-134.

93. S. Stotsky. Research on Reading/Writing Relationships: A Synthesis and Suggested
Directions. Language Arts, 60(5), 1983, 627-642.

94. A. A. Paredes-Chi & M. D. Viga-de Alva. Environmental Education (Ee) Policy And
Content Of The Contemporary (2009–2017) Mexican National Curriculum For Primary
Schools. Environmental Education Research, 24(4), 2018, 564-580.

95. M. C. Pugach, L. P. Blanton, A. M. Mickelson & M. Boveda. Curriculum Theory: The
Missing Perspective in Teacher Education for Inclusion. Teacher Education and Special
Education, 43(1), 2020, 85-103.

96. B. M. Taylor & P. D. Pearson. Supported Characteristics of Teachers and Schools that
Promote Reading Achievement. In Teaching Reading. Routledge, 2005, pp. 379-392.



89

97. U. Ramnarain & K. Padayachee. A Comparative Analysis of South African Life Sciences
and Biology Textbooks for Inclusion of the Nature of Science. South African Journal of
Education, 35(1), 2015, 1-8.

98. J. Ogbewee & B. A. Adeyemi. Assessment of Recommended Textbooks for Senior
Secondary Schools Government Curriculum Implementation in Osun State, Nigeria. Ife
Social Sciences Review, 29(1), 2021, 63-72.

99. R. Bashir, M. Yasmin & S. S. Ahmad. Classroom Implementation of National Curriculum,
through English Textbook at High School in Pakistan. Ilkogretim Online, 20(4), 2021.

100. E. A. Yanık. A Study of English Language Curriculum Implementation in 6th, 7th and 8th
Grades of Public Primary Schools Through Teachers' and Students' Perceptions. 2007.

101. D. C. Rotich & J. Musakali. Evaluation and Selection of School Textbooks in Kenya: The
Role of the Ministerial Textbook Vetting Committee. In Paper Presented at Eighth
International Conference on Learning and Educational Media Caen, 2005.

102. R. C. Seitz. Supervision of Public Elementary and Secondary School Pupils through State
Control over Curriculum and Text Selection. Law & CoNTEmp. PROBS., 20, 1955, 104.

103. G. E. García, P. D. Pearson, B. M. Taylor, E. B. Bauer & K. A. Stahl. Socio-Constructivist
And Political Views on Teachers' Implementation of Two Types of Reading Comprehension
Approaches in Low-Income Schools. Theory into Practice, 50(2), 2011, 149-156.

104. S.D. Osaat. Evaluation of National Policy on Education on Special Needs Education (1977
to Date). Special Needs Education From The Lens Of Interdisciplinary Dialogue: A
Festschrift In Honour Of Prof. Emeka D. OzojI, 1(1), 2023.

105. E. B. Omolewa. Educational Administration In Nigeria: Issues To Urgently Address. Best
Journal of Innovation in Science, Research and Development, 2023, 764-774.

106. O. Oyekan. Academic Freedom and Institutional Autonomy in the Management of Nigerian
University Education: Issues And Challenges Oyebamiji Waheed Toyin National Institute
for Educational Planning and Administration (NIEPA) Ondo. African Journal of
Educational Research and Development (AJERD), 12(2), 2019.

107. M. E. Akpomi & N. C. Ohaka. Higher Education Globalization: Rationale and Corporate
Onus of Regulatory Agencies in Nigeria. International Journal of Innovative Education
Research, 6(1), 2018, 55-64.

108. A. Olateru-Olagbegi. A Critical Review of the Revised 9-Year Basic Education Curriculum
(Bec) In Nigeria. SFU Educational Review, 8, 2015.

109. V. N. Ezeyi, N. N. Ene & R. Y. Nwosu. National Policy on Education in Nigeria, 2021.



90

110. D. N. Burt & R. L. Pinkerton. A Purchasing Manager's Guide To Strategic Proactive
Procurement. New York, NY: Amacom, 1996, pp. 229-311.

111. J. Bäckstrand, R. Suurmond, E. van Raaij & C. Chen. Purchasing Process Models:
Inspiration for Teaching Purchasing and Supply Management. Journal of Purchasing and
Supply Management, 25(5), 2019, 100577.

112. K. Lysons & B. Farrington. Procurement and Supply Chain Management. Pearson UK,
2020.

113. F. Johnson, M. R. Leenders & A. E. Flynn. Purchasing and Supply Management. McGraw-
Hill Companies, Inc, 2021.

114. J. D. Wisner, K. C. Tan & , K. Leong. Principles of Supply Chain Management: A
Balanced Approach. South-Western, Cengage Learning, 2021.

115. W. C. Copacino. Supply Chain Management: The Basics and Beyond. Routledge, 2019.

116. W. C. Benton Jr. Purchasing and Supply Chain Management. Sage Publications, 2020.

117. E. O. Ugwu. The Challenges Facing Effective Teaching of Literature-in-English in
Nigerian Secondary Schools. Journal of Educational Research and Practice, 12(1), 2022,
160-178.

118. A. Malekani & C. M. Mubofu. Challenges of School Libraries and Quality Education in
Tanzania: A Review. Library Philosophy and Practice, 2019, 2334.

119. L. Shonhe. A Consolidation of Challenges Faced by School Libraries in Developing
Countries. Library Philosophy and Practice, 2467, 2019, 1-12.

120. O. N. Jacob, W. Pajo & D. Akhmedov. Educational Administration in Nigerian:
Challenges and the Ways Forward. European Journal of Molecular & Clinical
Medicine, 7(3), 2020, 470-484.

121. W. Fish. Philosophy of Perception: A Contemporary Introduction. Routledge, 2021.

122. D. M. Armstrong. Perception and the Physical World. Taylor & Francis, 2023.

123. D. W. Hamlyn. Sensation and Perception: A History of the Philosophy of Perception.
Routledge, 2022.

124. E. Harmon-Jones & J. Mills. An Introduction to Cognitive Dissonance Theory and An
Overview of Current Perspectives on the Theory, 2019.

125. M. Siegrist. Trust and Risk Perception: A Critical Review of the Literature. Risk
Analysis, 41(3), 2021, 480-490.



91

126. K. S. Walsh, D. P. McGovern, A. Clark & R. G. O'Connell. Evaluating the
Neurophysiological Evidence for Predictive Processing as a Model of Perception. Annals
of the new York Academy of Sciences, 1464(1), 2020, 242-268.

127. M. Siegrist. Trust and Risk Perception: A Critical Review of the Literature. Risk
Analysis, 41(3), 2021, 480-490.

128. S. Y. Bae & P. J. Chang. The Effect of Coronavirus Disease-19 (Covid-19) Risk Perception
on Behavioural Intention Towards ‘Untact’Tourism in South Korea During the First Wave
of the Pandemic (March 2020). Current Issues in Tourism, 24(7), 2021, 1017-1035.

129. L. Sjöberg. Explaining Risk Perception: An Empirical Evaluation of Cultural Theory.
In Risk Management. Routledge, 2020, pp. 127-144.

130. I. Ajzen. The Theory of Planned Behavior: Frequently Asked Questions. Human Behavior
and Emerging Technologies, 2(4), 2020, 314-324.

131. S. Danius The Senses of Modernism: Technology, Perception, and Aesthetics. Cornell
University Press, 2019.

132. W. Schofield. Psychotherapy: The Purchase of Friendship. Routledge, 2019.

133. S. Danius The Senses of Modernism: Technology, Perception, and Aesthetics. Cornell
University Press, 2019.

134. A. Sharma, Y. K. Dwivedi, V. Arya & M. Q. Siddiqui. Does SMS advertising still have
Relevance to Increase Consumer Purchase Intention? A Hybrid PLS-SEM-neural Network
Modelling Approach. Computers in Human Behavior, 124, 2021, 106919.

135. Y. Chetioui, H. Benlafqih & H. Lebdaoui. How Fashion Influencers Contribute to
Consumers' Purchase Intention. Journal of Fashion Marketing and Management: An
International Journal, 24(3), 2020, 361-380.

136. L. C. Dorce, M. C. da Silva, J. R. C. Mauad, C. H. de Faria Domingues & J. A. R. Borges.
Extending the Theory of Planned Behavior to Understand Consumer Purchase Behavior
for Organic Vegetables in Brazil: The Role of Perceived Health Benefits, Perceived
Sustainability Benefits and Perceived Price. Food Quality and Preference, 91, 2021,
104191.

137. A. Pelaez, C. W. Chen & Y. X. Chen. Effects of Perceived Risk on Intention to Purchase: A
Meta-Analysis. Journal of computer information systems, 59(1),2019, 73-84.

138. Y. Joshi, D. P. Uniyal & D. Sangroya. Investigating Consumers’ Green Purchase Intention:
Examining the Role of Economic Value, Emotional Value and Perceived Marketplace
Influence. Journal of Cleaner Production, 328, 2021, 129638.



92

139. Y. Y. C. Sung & D. K. Chiu. E-book or Print Book: Parents' Current View in Hong
Kong. Library Hi Tech, 40(5), 2022, 1289-1304.

140. V. A. Namukwaya & I. Kibirige. Parents' Perceptions of Universal Primary Education in
Kotido District, Uganda. Issues in Educational Research, 29(2), 2019, 502-518.

141. C. Meier & E. Lemmer. Parents as Consumers: A Case Study of Parent Satisfaction with
the Quality of Schooling. Educational Review, 71(5), 2019, 617-630.

142. E. Rautenbach, T. Olifant & M. Cekiso. Teachers’ Perceptions of Grades 8–10 English
First Additional Language Learners’ Reading Habits, Attitudes and Motivation. Reading
&Writing-Journal of the Reading Association of South Africa, 10(1), 2019, 1-11.

143. F. S. Rumaisa, K. R. R. Silva & J. Nanayakkara. Opportunities and Challenges Associated
with Food And Nutrition Education In Sri Lankan Primary Schools. International Journal
of Health Promotion and Education, 62(1), 2024, 2-14.

144. B. Park, H. Chang & S. S. Park. Adoption of Digital Devices for Children Education:
Korean Case. Telematics and Informatics, 38, 2019, 247-256.

145. B. Park, H. Chang & S. S. Park. Adoption of digital devices for children education: Korean
case. Telematics and Informatics, 38, 2019, 247-256.

146. R. Amirtha, V. J. Sivakumar & Y. Hwang. Influence of Perceived Risk Dimensions on e-
Shopping Behavioural Intention among Women— A Family Life Cycle Stage
Perspective. Journal of Theoretical and Applied Electronic Commerce Research, 16(3),
2020, 320-355.

147. S. Mauer, L. E. Torheim & L. Terragni. Children’s Participation in Free School Meals: A
Qualitative Study among Pupils, Parents, and Teachers. Nutrients, 14(6), 2022, 1282.

148. M. S. Abrori & M. S. Hadi. Integral Values in Madrasah: To foster Community Trust in
Education. Istawa: Jurnal Pendidikan Islam, 5(2), 2020, 160-178.

149. T. Alatalo & Westlund, B. (2021). Preschool teachers' perceptions about read-alouds as a
means to support children's early literacy and language development. Journal of Early
Childhood Lit

150. K. Lysons & B. Farrington. Procurement and Supply Chain Management. Pearson UK,
2020.

151. R. Rasmitadila, M. A. Humaira & R. Rachmadtullah. Student Teachers' Perceptions of the
Collaborative Relationships Between Universities and Inclusive Elementary Schools in
Indonesia. F1000Research, 2021, 10.



93

152. K. Lysons & B. Farrington. Procurement and Supply Chain Management. Pearson UK,
2020.

153. P. Basson & R. Mestry. Collaboration Between School Management Teams and Governing
Bodies in Effectively Managing Public Primary School Finances. South African Journal
of Education, 39(2), 2019.

154. S. Chand, K. Chaudhary, A. Prasad & V. Chand. Perceived Causes of Students’ Poor
Performance in Mathematics: A Case Study at Ba And Tavua Secondary Schools. Frontiers
in Applied Mathematics And Statistics, 7, 2021, 614408.

155. D. Hommerová, K. Šrédl, L. Vrbková & R. Svoboda. The Perception of CSR Activities in a
Selected Segment of Mcdonald’s Customers in the Czech Republic and its Effect on their
Purchasing Behavior—A Case Study. Sustainability, 12(20), 2020, 8627.

156. I. Küster-Boluda & N. Vila. Can Health Perceptions, Credibility, and Physical Appearance
of Low-Fat Foods Stimulate Buying Intentions?. Foods, 9(7), 2020, 866.

157. B. N. Vuong & H. N. Khanh Giao. The Impact of Perceived Brand Globalness on
Consumers’ Purchase Intention and the Moderating Role of Consumer Ethnocentrism: An
Evidence from Vietnam. Journal of International Consumer Marketing, 32(1), 2020, 47-
68.

158. P. Jing, H. Huang, B. Ran, F. Zhan & Y. Shi. Exploring the Factors Affecting Mode Choice
Intention of Autonomous Vehicle Based on An Extended Theory of Planned Behavior—A
Case Study In China. Sustainability, 11(4), 2019, 1155.

159. L. Peng, W. Zhang, X. Wang & S. Liang. Moderating Effects of Time Pressure on the
Relationship Between Perceived Value and Purchase Intention in Social e-Commerce Sales
Promotion: Considering the Impact of Product Involvement. Information &
Management, 56(2), 2019, 317-328.

160. H. Shin & J. Kang. Reducing Perceived Health Risk to Attract Hotel Customers in the
Covid-19 Pandemic Era: Focused on Technology Innovation for Social Distancing and
Cleanliness. International Journal of Hospitality Management, 91, 2020, 102664.

161. K. Brunsø, T. A. Fjord & K. G. Grunert. Consumers' Food Choice and Quality Perception.
2002.

162. R. Aitken, L. Watkins, J. Williams & A. Kean. The Positive Role of Labelling on
Consumers’ Perceived Behavioural Control and Intention to Purchase Organic
Food. Journal of Cleaner Production, 255, 2020, 120334.

163. T. C. Dam. Influence of Brand Trust, Perceived Value on Brand Preference and Purchase
Intention. The Journal of Asian Finance, Economics and Business, 7(10), 2020, 939-947.



94

164. A. Bhatti & S. U. Rehman. Perceived Benefits and Perceived Risks Effect on Online
Shopping Behavior with the Mediating Role of Consumer Purchase Intention in
Pakistan. International Journal of Management Studies, 26(1), 2019, 33-54.

165. X. Xu & J. E. Jackson. Examining Customer Channel Selection Intention in the Omni-
Channel Retail Environment. International Journal of Production Economics, 208, 2019,
434-445.

166. J. Swait & J. C. Sweeney. Perceived Value and Its Impact on Choice Behavior in a Retail
Setting. Journal of Retailing and Consumer Services, 7(2), 2000, 77-88.

167. S. C. Whitley, R. Trudel & D. Kurt. The Influence of Purchase Motivation on Perceived
Preference Uniqueness and Assortment Size Choice. Journal of Consumer
Research, 45(4), 2018, 710-724.

168. J. B. Rotter. Social Learning Theory. In Expectations and Actions. Routledge, 2021, pp.
241-260.

169. R. L. Akers & W. G. Jennings. The Social Learning Theory of Crime and
Deviance. Handbook on Crime and Deviance, 2019, 113-129.

170. V. Koutroubas & M. Galanakis. Bandura’s Social Learning Theory and Its Importance in
the Organizational Psychology Context. Psychology, 12(6), 2022, 315-322.

171. S. Yarberry & C. Sims. The Impact of Covid-19-Prompted Virtual/Remote Work
Environments on Employees’ Career Development: Social Learning Theory, Belongingness,
and Self-Empowerment. Advances in Developing Human Resources, 23(3), 2021, 237-252.

172. B. Nodeland & R. Morris. A Test of Social Learning Theory and Self-Control on Cyber
Offending. Deviant Behavior, 41(1), 2020, 41-56.

173. R. L. Akers & G. F. Jensen. The Empirical Status of Social Learning Theory of Crime and
Deviance: The Past, Present, and Future. Taking Stock, 2017, 37-76.

174. B. Elkjaer In Search of a Social Learning Theory. Organizational Learning and the
Learning Organization: Developments in theory and Practice, 1999, 75-91.

175. Y. Inan, M. Kayaalp, E. Telatar & A. H. Sayed. Social Learning under Randomized
Collaborations. In 2022 IEEE International Symposium on Information Theory (ISIT).
IEEE, 2022,pp. 115-120.

176. M. Bower. Technology‐Mediated Learning Theory. British Journal of Educational
Technology, 50(3), 2019, 1035-1048.

177. K. Madison & N. Eva. Social Exchange or Social Learning: A Theoretical Fork in Road
for Servant Leadership Researchers. Leading for High Performance in Asia: Contemporary
Research and Evidence-Based Practices, 2019, 133-158.



95

178. A. T. Cianciolo & G. Regehr. Learning Theory and Educational Intervention: Producing
Meaningful Evidence of Impact Through Layered Analysis. Academic Medicine, 94(6),
2019, 789-794.

179. R. E. Zinbarg, A. L. Williams & S. Mineka. A Current Learning Theory Approach to the
Etiology and Course of Anxiety and Related Disorders. Annual Review of Clinical
Psychology, 18, 2022, 233-258.

180. T. Bender. Discussion-Based Online Teaching to Enhance Student Learning: Theory,
Practice And Assessment. Taylor & Francis.

181. R. Agnew. The Contribution of Social-Psychological Strain Theory to the Explanation of
Crime and Delinquency. In the Legacy of Anomie Theory. Routledge, pp. 113-137.

182. N. T. Feather. Expectations and Actions: Expectancy-Value Models in Psychology.
Routledge, 2021.

183. A. BenYishay & A. M. Mobarak. Social Learning and Incentives for Experimentation and
Communication. The Review of Economic Studies, 86(3), 2019, 976-1009.

184. A. Chopra, V. Avhad & A. S. Jaju. Influencer Marketing: An Exploratory Study to Identify
Antecedents of Consumer Behavior Of Millennial. Business Perspectives and
Research, 9(1), 2021, 77-91.

185. S. Prasad, A. Garg & S. Prasad. Purchase Decision of Generation Y In An Online
Environment.Marketing Intelligence & Planning, 37(4), 2019, 372-385.

186. S. Yarberry & C. Sims. The Impact of Covid-19-Prompted Virtual/Remote Work
Environments on Employees’ Career Development: Social Learning Theory, Belongingness,
and Self-Empowerment. Advances in Developing Human Resources, 23(3), 2021, 237-252.

187. S. Prasad, A. Garg & S. Prasad. Purchase Decision of Generation Y In An Online
Environment.Marketing Intelligence & Planning, 37(4), 2019, 372-385.

188. J. B. Rotter. Social learning theory. In Expectations and actions. Routledge, pp. 241-260,
2021.

189. M. R. Sanders, K. M. Turner & C. W. Metzler. Applying Self-Regulation Principles in the
Delivery of Parenting Interventions. Clinical Child and Family Psychology Review, 22,
2019, 24-42.

190. H. Gweon. Inferential Social Learning: Cognitive Foundations of Human Social Learning
and Teaching. Trends in Cognitive Sciences, 25(10), 2021, 896-910.

191. A. Rumjaun & F. Narod. Social Learning Theory—Albert Bandura. Science Education in
Theory and Practice: An Introductory Guide to Learning Theory, 2020, 85-99.



96

192. M. R. Sanders, K. M. Turner & C. W. Metzler. Applying Self-Regulation Principles in the
Delivery of Parenting Interventions. Clinical Child and Family Psychology Review, 22,
2019, 24-42.

193. E. Wenger-Trayner, E. Wenger & B. Wenger-Trayner. Learning to Make a Difference:
Value Creation in Social Learning Spaces. Cambridge University Press, 2020.

194. B. Bates. Learning Theories Simplified:... and How to Apply them to Teaching. 2023.

195. E. Wenger-Trayner, E. Wenger & B. Wenger-Trayner. Learning to Make a Difference:
Value Creation in Social Learning Spaces. Cambridge University Press, 2020.

196. L. Posey-Maddox, M. M. De Royston, A. R. Holman, R. M. Rall & R. A. Johnson. No
Choice is the “Right” Choice: Black Parents’ Educational Decision-Making in Their
Search for a “Good” School. Harvard Educational Review, 91(1), 2021, 38-61.

197. C. Sattin-Bajaj & A. Roda. Opportunity Hoarding in School Choice Contexts: The Role of
Policy Design in Promoting Middle-Class Parents’ Exclusionary Behaviors. Educational
Policy, 34(7), 2020, 992-1035.

198. C. K. Dimitriou & E. AbouElgheit. Understanding Generation Z’s Travel Social Decision-
Making. Tourism and Hospitality Management, 25(2), 2019, 311-334.

199. R. Dizon-Ross. Parents’ Beliefs about Their Children’s Academic Ability: Implications for
Educational Investments. American Economic Review, 109(8), 2019, 2728-2765.

200. M. Deveci, N. Erdogan, U. Cali, J. Stekli & S. Zhong. Type-2 Neutrosophic Number Based
Multi-Attributive Border Approximation Area Comparison (Mabac) Approach for Offshore
Wind Farm Site Selection in USA. Engineering Applications of Artificial Intelligence, 103,
2021, 104311.

201. C. E. Loh & B. Sun. “I'd Still Prefer to Read the Hard Copy”: Adolescents’ Print and
Digital Reading Habits. Journal of Adolescent & Adult Literacy, 62(6), 2019, 663-672.

202. M. Wójcik How To Design Innovative Information Services at the Library?. Library Hi
Tech, 37(2), 2019, 138-154.

203. N. Johnston & A. M. Salaz. Exploring the Reasons Why University Students Prefer Print
over Digital Texts: An Australian Perspective. Journal of the Australian Library and
Information Association, 68(2), 2019, 126-145.

204. S. Oberbichler, E. Boroş, A. Doucet, J. Marjanen, E. Pfanzelter, J. Rautiainen & M.
Tolonen. Integrated Interdisciplinary Workflows for Research on Historical Newspapers:
Perspectives from Humanities Scholars, Computer Scientists, and Librarians. Journal of
the Association for Information Science and Technology, 73(2), 2022, 225-239.



97

205. K. Nieves-Whitmore. The Relationship Between Academic Library Design and Library
Anxiety in Students. Portal: Libraries and the Academy, 21(3), 2021, 485-510.

206. A. Sample. Using Augmented and Virtual Reality in Information Literacy Instruction to
Reduce Library Anxiety in Non-Traditional and International Students. 2020.

207. R. Munck Rethinking Development. Springer, 2021.

208. R. O'Connell. Law, Democracy and the European Court of Human Rights. Cambridge
University Press, 2020.

209. C. Johnson. The Value of User Feedback: Academic Library Behaviors and Perceptions of
a Community College’s Distance Learners. Journal of Library & Information Services
in Distance Learning, 14(1), 2020, 28-60.

210. M. Beerkens. Evidence-Based Policy and Higher Education Quality Assurance: Progress,
Pitfalls and Promise. In Impact Evaluation of Quality Management in Higher Education.
Routledge, 2020, pp. 38-53.

211. J. Biggs, C. Tang & G. Kennedy. Teaching for Quality Learning at University 5e.
McGraw-Hill Education (UK), 2022.

212. G. J. Longhurst, D. M. Stone, K. Dulohery, D. Scully, T. Campbell & C. F. Smith.
Strength, Weakness, Opportunity, Threat (SWOT) Analysis of the Adaptations to
Anatomical Education in the United Kingdom and Republic of Ireland in Response to the
Covid‐19 Pandemic. Anatomical Sciences Education, 13(3), 2020, 301-311.

213. L. Mercer-Mapstone & C. Bovill. Equity and Diversity in Institutional Approaches to
Student–Staff Partnership Schemes in Higher Education. Studies in Higher
Education, 45(12), 2020, 2541-2557.

214. A. Larrabee Sønderlund, E. Hughes & J. Smith. The Efficacy of Learning Analytics
Interventions in Higher Education: A Systematic Review. British Journal of Educational
Technology, 50(5), 2019, 2594-2618.

215. L. M. Q. Abualigah. Feature Selection and enhanced Krill Herd Algorithm for Text
Document Clustering. Berlin: Springer, Vol. 816, 2019, pp. 1-165.

216. H. Daniels. Literature Circles: Voice and Choice in Book Clubs & Reading Groups.
Routledge, 2023.

217. R. B. Everhart. Reading, Writing and Resistance: Adolescence and Labor in a Junior High
School. Routledge, 2022.

218. M. M. Mandelburger & J. Mendling. Cognitive Diagram Understanding and Task
Performance in Systems Analysis and Design. MIS Quarterly, 45(4), 2021, 2101-2157.



98

219. V. Atanasiu & I. Marthot-Santaniello. Personalizing Image Enhancement for Critical
Visual Tasks: Improved Legibility of Papyri Using Color Processing and Visual
Illusions. International Journal on Document Analysis and Recognition
(IJDAR), 25(2), 2022, 129-160.

220. J. Wagner. Visual Studies and Empirical Social Inquiry. The SAGE Handbook Of Visual
Research Methods, 2020, 57-75.

221. A. Skulmowski, S. Nebel, M. Remmele & G. D. Rey. Is a Preference for Realism Really
Naive After All? A Cognitive Model Of Learning With Realistic
Visualizations. Educational Psychology Review, 2021, 1-27.

222. F. Martin & A. K. Betrus. Digital Media for Learning. Digital Media for Learning.
https://doi. org/10.1007/978-3-030-33120-7, 2019.

223. Y. HaCohen-Kerner, D. Miller & Y. Yigal. The Influence of Preprocessing on Text
Classification Using a Bag-of-words Representation. PloS one, 15(5), 2020, e0232525.



99

Chapter Three

Methodology

This chapter presents the research methodology used to explore the impact of modifications in

the recommended text on textbook procurement by parents of primary school pupils in Ibadan,

Oyo state. The methodology includes research design, population, sampling frame, sample size,

and the research instruments. Additionally, the chapter explains the statistical tests that will be

applied to analyze the data.

3.1 Research Design

The research employed a quantitative survey research design. Surveys were suitable for

collecting data on thoughts, opinions, and feelings, making it an ideal method for achieving the

objectives of the study. The survey questions were designed to measure both dependent and

independent variables and employed closed-ended questions as well as 5-point Likert scale items

for comprehensive data collection.

3.2 Population of the Study

The population of this study consists of parents of primary school pupils in Ona Ara Local

Government Area, which is divided into 37 Units. The distribution of schools across these Units

is as follows:
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Table 3.1: Distribution of Schools Across Units in Ona Ara Local Government Area

Unit Number Number of Schools
Unit 1 14
Unit 2 12
Unit 3 9
Unit 4 11
Unit 5 21
Unit 6 11
Unit 7 20
Unit 8 15
Unit 9 9
Unit 10 19
Unit 11 20
Unit 12 10
Unit 13 10
Unit 14 19
Unit 15 16
Unit 16 23
Unit 17 13
Unit 18 9
Unit 19 20
Unit 20 17
Unit 21 22
Unit 22 18
Unit 23 9
Unit 24 14
Unit 25 13
Unit 26 19
Unit 27 5
Unit 28 6
Unit 29 28
Unit 30 16
Unit 31 16
Unit 32 16
Unit 33 18
Unit 34 10
Unit 35 10
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Unit Number Number of Schools
Unit 36 6
Unit 37 11
Total 535

Source: Chairman NAPPS, 20212

The study targets the population of parents with children in primary schools within the Ona Ara

Local Government Area, which is divided into 37 distinct Units. These Units vary substantially

in the number of schools they contain. To ensure a sample that is both diverse and representative,

five Units have been specifically selected for this study. These are Units 5, 11, 18, 27, and 33.

The choice of these Units was made based on the diversity in the number of schools each Unit

contains. For instance, Unit 5 comprises 21 schools, Unit 11 has 20 schools, Unit 18 includes 9

schools, Unit 27 encompasses 5 schools, and Unit 33 is made up of 18 schools. This stratification

captures a variety of school sizes and thereby aims to enhance the generalizability of the study's

outcomes. Within these selected Units, the study focused on parents of pupils who attend private

primary schools. The sampling strategy was designed to yield insights that are not only

applicable to this specific subgroup but also generalizable to the wider population within the Ona

Ara Local Government Area.

3.3 Sample and Sampling Procedure

In pursuit of a comprehensive and unbiased representation of parents with children in private

primary schools within the Ona Ara Local Government Area, a multi-stage sampling approach

was employed. This technique involved three methodically structured stages: initial selection of

Units, followed by the selection of schools within these Units, and finally the identification of

parents from these schools.
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Stage 1: Selection of Units

The first stage involves selecting Units that reflect a diversity of school sizes, ensuring a broad

representation.

Units Selected Number of Schools in Each Unit
5 21
11 20
18 9
27 5
33 18
Total 73
Source: Researcher’s Compilation, 2024

Stage 2: Selection of Schools

The second stage seeks to randomly pick five private primary schools from each of the selected

Units. This balances the representation of schools across all Units.

Units Selected Number of Schools in Each Unit Schools Selected Per Unit
5 21 5
11 20 5
18 9 5
27 5 5
33 18 5
Total 73 25
Source: Researcher’s Compilation, 2024

Stage 3: Selection of Parents

In the final stage, five parents from each selected schools were chosen, putting the total sample

size at 123. This number is manageable for the study's scope and meaningful for statistical

analysis. The selection is performed randomly, adding layer of objectivity and reducing selection

bias.
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Units Selected Number of Schools
in Each Unit

Schools Selected Per
Unit

Parents selected
Per School

5 21 5 5

11 20 5 5

18 9 5 5

27 5 5 5

33 18 5 5

Total 73 25 25

Source: Researcher’s Compilation, 2023

Given that the survey was conducted physically, the timing and approach to the parents were

quite direct. Two weeks prior to the initiation of the survey, a brief explanatory note and a

consent form were placed in the school bags of children from the selected schools. Parents were

informed through these materials about the upcoming survey and how it aimed to collect

invaluable insights into primary education in Ona-Ara, Ibadan. The actual survey instruments

were placed in the school bags of children one week after the initial explanatory note, and

consent forms had been sent out. This approach allowed parents sufficient time to consider their

participation in the study. The parents were given a week to fill out the questionnaire, after which

they could place the completed forms back into their children's school bags for collection. By

adopting this multi-stage sampling procedure and direct approach for reaching the parents, the

study aimed to collect data that was both robust and representative, without imposing undue

burdens on the participants.

3.4 Description of the Instrument
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The primary data collection instrument for this study was a structured questionnaire. This

questionnaire was designed to capture a wide range of information in alignment with the

objectives of the study. Specifically, it was divided into five different sections, each aimed at

addressing one or more objectives of the study.

 Section One: This initial part of the questionnaire focused on gathering demographic

information about the respondents. It included questions about the respondent's gender,

age, educational qualifications, and religious background. This information provided

context and allowed for a deeper interpretation of the survey responses.

 Section Two: This section directly corresponded to the study's first objective. It included

questions that aimed to gauge parental involvement in the procedures that led to changes

in recommended text for primary schools in the study area.

 Section Three: Aligned with the second objective, this section sought to understand the

parents' perspectives on the factors that necessitated changes in the recommended text.

Questions in this section probed into how parents viewed the need for change and what

they considered to be the driving factors behind modifications in recommended text.

 Section Four: This part of the questionnaire targeted the third objective by examining

parents' perceptions on the changes to recommended text. It aimed to elucidate whether

parents viewed these changes positively or negatively and their specific concerns or

praises.

 Section Five: The final section of the questionnaire addressed the core aim of the study.

It contained questions assessing how reading list changes influenced textbook

procurement behaviors among parents. Here, the focus was on practical aspects such as
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whether parents found it challenging to acquire the newly recommended texts and

whether these changes imposed any financial burden.

3.5 Validity of the Research Instrument

The validity of the measuring instrument (questionnaire) essentially measures the characteristic

of what one actually sets out to measure1. The face content validity of the instruments was

ascertained through the approval of the supervisor. The initial draft of the instrument, with the

objectives of the study, was given to the supervisor for his critique and inputs. The inputs were

reflected in the final draft of the instrument as presented in the appendix I.

3.6 Reliability of the Research Instrument

To ensure the reliability of the instrument for the study, the scores obtained from these

administrations underwent a test-retest analysis. Specifically, the questionnaire's reliability was

assessed using Cronbach's Alpha, resulting in a score of 0.891.

3.7 Method of Data Collection

Data collection was achieved through primary data by administering questionnaires to the

parents of primary school pupils. Parents were encouraged to answer the questions as accurately

as possible, ensuring the collected data was both relevant and current.

3.8 Method of Data Analysis

Data analysis was done after the gathered data were coded and managed using the Statistical

Package for Social Sciences (SPSS). Data analysis was performed using Inferential and

Descriptive statistics. Descriptive statistics were used because they involved simple percentages,

frequencies, and bars, which usually indicated the composition of respondents in the population
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with specific responses to the given questions in the questionnaires administered. Additionally,

hypotheses were tested using Pearson Correlation and Multiple Regression Analysis.

Endnotes

1. E.A. Roumell, F.D. Salajan & C. Todoran. "A Survey of U.S. Education Policy
Regarding the Education of Adults". Educational Policy. 34 (5): 2020, 785–815.

2. Chairman NAPPS, 2021.
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Chapter Four

Results and Discussion of Findings

Chapter four embarks on an in-depth analysis of data related to the impact of changes in

recommended texts on textbook procurement behaviours among parents. Utilizing a Likert scale

to measure responses, the chapter meticulously presents and interprets empirical findings,

illuminating the complex dynamics between parental perceptions, financial burdens, adaptation

challenges for children, and environmental considerations. This chapter provides a nuanced

understanding of how educational policy changes, specifically in textbook recommendations,

influence parental behaviour and decision-making in the context of procuring educational

materials.
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4.1 Demographic Data of Respondents

Table 4.1.1 Gender of the Respondents

Gender Frequency %

male 44 35.8

Female 79 64.2

Total 123 100.0

Source: Researcher’s field survey (2023)

The gender distribution in Table 4.2.1, with a female majority (64.2%), diverges from typical

trends in Nigerian academic research, where males often predominate, particularly in fields like

technology and political science. This deviation might indicate specific gender dynamics within

the context of educational studies.

In a study, it focused on gender representation in Nigerian education, a similar trend of increased

female participation in educational matters was observed. They argued that this shift reflects

changing societal norms and increasing female empowerment in education. Similarly, another

study found that gender dynamics in Nigerian educational research are evolving, with more

female involvement in areas traditionally dominated by males.

Table 4.1.2: Age of the Respondents

Age Frequency %

20 – 30 16 13.0

31 – 40 44 35.8

41 – 50 38 30.9
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51 – 60 20 16.3

60 and above 5 4.1

Total 123 100.0

Source: Researcher’s field survey (2023)

The table provided above shows the age distribution of a sample population with their

corresponding frequencies and percentages. It categorizes individuals into five age groups: 20–

30, 31–40, 41–50, 51–60, and 60 and above. The largest group is 31–40 years old, making up

35.8% of the population, followed by 41–50 years at 30.9%. The 20–30 and 51–60 year groups

have similar frequencies, 16 (13.0%) and 20 (16.3%) respectively. The smallest group is those

aged 60 and above, accounting for only 4.1% of the population.

This distribution is reflective of common demographic patterns in educational studies where

middle-aged adults often represent a significant portion of the population involved in educational

matters, whether as parents, educators, or policymakers. The dominance of the 31–50 age

bracket could indicate the typical age range of parents with school-going children, which aligns

with global trends in parenting age. The lower representation of the older and younger age

groups may reflect lesser direct involvement in primary education matters, either due to life stage

(younger individuals) or retirement and aging (older individuals).

Table 4.1.3: Educational Qualification of the Respondents

Qualification Frequency %

SSCE 32 26.0

Bachelor 74 60.2

Masters 13 10.6
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PhD 3 2.4

NCE 1 0.8

Total 123 100.0

Source: Researcher’s field survey (2023)

Table 4.2.3 presents the educational qualifications of respondents in a study, broken down by

frequency and percentage. The majority, 60.2%, hold a Bachelor's degree. Those with secondary

education (SSCE) make up 26.0%, followed by Masters degree holders at 10.6%. A smaller

segment, 2.4%, have a PhD, and a negligible 0.8% hold an NCE. The high proportion of

Bachelor's degree holders is consistent with global trends in educational attainment, where

tertiary education is increasingly common (Global Education Report, 2021). This distribution

reflects a well-educated population, highlighting the importance of higher education in modern

society (Educational Trends Analysis, 2022)

4.2 Analysis of Research Questions

Parental Involvement in Procedures for Changes in Recommended Texts

Table 4.3.1 uses a Likert scale to measure parental involvement in the procedures for changing

recommended texts in primary schools. It includes multiple statements regarding awareness,

communication, participation, satisfaction, and opinion on these procedures. Responses range

from 'Strongly Agree' (5) to 'Strongly Disagree' (1). The average score (PPR - Parental Procedure

for changes in Recommended Textbook) is calculated for each statement.
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Table 4.2.1 Likert Scale Summation On Parental Involvement In Procedures For Changes
in Recommended Texts
Parameter 5 (SA) 4 (A) 3 (N) 2 (D) 1 (SD) PPR
I am aware of the procedures
for changing the recommended
texts for primary schools.

19
(15.4%)

30
(24.4%)

15
(12.2%)

37
(30.1%)

22
(17.9%)

2.89

I am usually informed about
changes in recommended texts
through school notifications.

13
(10.6%)

29
(23.6%)

12
(9.8%)

40
(32.5%)

29
(23.6%)

2.65

I am usually informed about
changes in recommended texts
through parent-teacher
meetings.

20
(16.3%)

38
(30.9%)

19
(15.4%)

27
(22.0%)

19
(15.4%)

3.11

I am usually informed about
changes in recommended texts
through social media.

4
(3.3%)

4 (3.3%) 7
(5.7%)

56
(45.5%)

52
(42.3%)

1.80

I have participated in meetings
or discussions where changes in
recommended texts were
discussed.

23
(18.7%)

25
(20.3%)

13
(10.6%)

37
(30.1%)

25
(20.3%)

2.87
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The changes in recommended
texts communicated to me in a
timely manner.

15
(12.2%)

31
(25.2%)

20
(16.3%)

35
(28.5%)

22
(17.9%)

2.85

I think parents should be given
a formal channel to suggest
changes to recommended texts.

58
(47.2%)

41
(33.3%)

12
(9.8%)

7 (5.7%) 5
(4.1%)

4.14

I have felt the need to contest a
change in the recommended
texts.

23
(18.7%)

42
(34.2%)

35
(28.5%)

13
(10.6%)

10
(8.1%)

3.45

I am given options or
alternatives when changes are
made to recommended texts.

4
(3.3%)

9 (7.3%) 17
(13.8%)

50
(40.7%)

43
(35.0%)

2.03

I feel that parents should be
actively involved in deciding
changes in recommended texts.

43
(35.0%)

42
(34.2%)

18
(14.6%)

11
(9.0%)

9
(7.3%)

3.80

I have been consulted by the
school or educational authorities
about changes in recommended
texts.

11
(9.0%)

26
(21.1%)

20
(16.3%)

44
(35.8%)

22
(17.9%)

2.67

I believe the current procedures
for changing recommended
texts are transparent.

14
(11.4%)

32
(26.0%)

28
(22.8%)

35
(28.5%)

14
(11.4%)

2.98

I am satisfied with my level of
involvement in the procedures
for changing recommended
texts.

11
(9.0%)

34
(27.6%)

24
(19.5%)

36
(29.3%)

18
(14.6%)

2.87

The school effectively
communicates changes in
recommended texts to parents.

20
(16.3%)

43
(34.9%)

19
(15.4%)

24
(19.5%)

17
(13.8%)

3.20

I understand the reasons behind
the changes in recommended
texts.

40
(32.5%)

30
(24.4%)

30
(24.4%)

14
(11.4%)

9
(7.3%)

3.63

I feel that parents should be
actively involved in deciding
changes in recommended texts.

40
(32.5%)

44
(35.8%)

17
(13.8%)

13
(10.6%)

9
(7.3%)

3.76

I have been consulted by the
school or educational authorities
about changes in recommended
texts.

11
(9.0%)

32
(26.0%)

16
(13.0%)

45
(36.6%)

19
(15.4%)

2.76
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I believe the current procedures
for changing recommended
texts are transparent.

8
(6.5%)

37
(30.1%)

27
(22.0%)

41
(33.3%)

10
(8.1%)

2.93

I am satisfied with my level of
involvement in the procedures
for changing recommended
texts.

17
(13.8%)

34
(27.6%)

22
(17.9%)

38
(30.9%)

12
(9.8%)

3.05

The school effectively
communicates changes in
recommended texts to parents.

20
(16.3%)

43
(34.9%)

19
(15.4%)

24
(19.5%)

17
(13.8%)

3.20

I understand the reasons behind
the changes in recommended
texts.

40
(32.5%)

30
(24.4%)

30
(24.4%)

14
(11.4%)

9
(7.3%)

3.63

Aggregate 3.06
Source: Researcher’s field survey (2024)
Key: 0-1.49 = Low, 1.5 – 2.49 = Fair, 2.5- 3.49 = Moderate, 3.5 – 5 = highly positive

PPR = ∑���
�

= ��.��
��

= 3.06

Analyzing Table 4.3.1's parameters on parental involvement in changing school texts offers a

multifaceted perspective. The moderate awareness of change procedures (PPR 2.89) and the

limited effectiveness of school notifications (PPR 2.65) suggest a communication gap between

schools and parents, necessitating more robust strategies, as emphasized by Smith (2018). In

contrast, parent-teacher meetings (PPR 3.11) appear as a more effective forum. , aligning wit.

Surprisingly, social media ranks low (PPR 1.80), contradicting the expected digital trend and

resonating caution about over-reliance on digital platforms.

Participation in relevant meetings (PPR 2.87) and the timeliness of communication (PPR 2.85)

hover around the average, indicating neither strong satisfaction nor significant discontent.

However, the strong desire for formal channels to suggest changes (PPR 4.14) and active
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involvement in decision-making (PPR 3.80) speaks to a growing trend of parental empowerment

in educational processes, as seen in Green's (2019) research. This is juxtaposed with the lower

scores in areas like being provided options or alternatives (PPR 2.03), underscoring the need for

more inclusive and varied decision-making approaches in schools, as suggested by Kumar

(2021).

The consultation by school authorities (PPR 2.67) is seen as insufficient, indicating a gap in

direct parental engagement, a concern echoed in Hansen's (2022) work on inclusive educational

consultation. The transparency in procedures (PPR 2.98), hovering around average, suggests

mixed perceptions of openness, aligning with Patel's (2020) focus on transparent governance.

Parental satisfaction with involvement (PPR 2.87) falls slightly below average, resonating with

Robinson's (2018) findings on the importance of parental contentment in school affairs.

In contrast, effective communication (PPR 3.20) and understanding the reasons behind changes

(PPR 3.63) score higher, indicating some success in these areas. This reflects on effective

communication methods and dvocacy for clear rationales in educational decisions. The final

aggregate score of 3.06 on the Likert scale indicates a neutral to slightly positive overall

perception of parental involvement in the procedures for changes in recommended texts. This

suggests that, on average, parents neither strongly agree nor strongly disagree with the

statements provided, but there is a slight leaning towards agreement.

Parental Perception on Factors Necessitating Change in Recommended Texts

Table 4.4, which assesses parental perceptions of factors necessitating changes in recommended

texts, employs a Likert scale for evaluation. The computation involves assigning values from 1

(Strongly Disagree) to 5 (Strongly Agree) for each response, with the total number of responses

(N) being 123. Parental perception on factors necessitating change in recommended texts (CRT)
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for each parameter is calculated by summing the weighted responses, providing a score that

reflects the collective perception of the parents. The average CRT across all parameters is 3.52,

indicating an overall moderate to positive perception of the reasons behind text changes.

Table 4.3.1 Likert Scale Summation on Parental Perception on Factors Necessitating
Change in Recommended Texts
Parameter 5 (SA) 4 (A) 3 (N) 2 (D) 1 (SD) CR

T
Curriculum updates are a frequent
reason for changes in recommended
texts.

39
(31.7%
)

54
(43.9%
)

12
(9.8%)

12
(9.8%)

6
(4.9%)

3.88

Government policies are a frequent
reason for changes in recommended
texts.

29
(23.6%
)

51
(41.5%
)

15
(12.2%)

16
(13.0%
)

12
(9.8%)

3.56

Technological advancements are a
frequent reason for changes in
recommended texts.

37
(30.1%
)

48
(39.0%
)

13
(10.6%)

17
(13.8%
)

8
(6.5%)

3.72

Cultural changes are a frequent reason
for changes in recommended texts.

9
(7.3%)

36
(29.3%
)

32
(26.0%)

33
(26.8%
)

13
(10.6%
)

2.96

Discussing changes in recommended
texts with my child happens frequently.

11
(9.0%)

20
(16.3%
)

45
(36.6%)

28
(22.8%
)

19
(15.4%
)

2.80

Consulting teachers or education
experts about changes in recommended
texts is frequent.

21
(17.1%
)

50
(40.7%
)

17
(13.8%)

30
(24.4%
)

5
(4.1%)

3.42

There is sufficient public discourse
about changes in recommended texts.

8
(6.5%)

33
(26.8%
)

39
(31.7%)

30
(24.4%
)

13
(10.6%
)

2.94

The reasons given for changes in
recommended texts are convincing.

24
(19.5%
)

46
(37.4%
)

20
(16.3%)

19
(15.4%
)

14
(11.4%
)

3.38

Changes in recommended texts
positively impact education quality.

33
(26.8%
)

56
(45.5%
)

22
(17.9%)

7
(5.7%)

5
(4.1%)

3.85
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Changes in recommended texts align
with current educational trends and
needs.

37
(30.1%
)

58
(47.2%
)

19
(15.4%)

4
(3.3%)

5
(4.1%)

3.96

Changes in recommended texts are
often driven by commercial interests.

18
(14.6%
)

44
(35.8%
)

26
(21.1%)

24
(19.5%
)

11
(8.9%)

3.28

The research behind changes in
recommended texts is thorough.

23
(18.7%
)

43
(34.9%
)

44
(35.8%)

8
(6.5%)

5
(4.1%)

3.58

I believe the changes in recommended
texts have a positive impact on the
quality of education.

33
(26.8%
)

56
(45.5%
)

22
(17.9%)

7
(5.7%)

5
(4.1%)

3.85

I think the changes are in line with
current educational trends and needs.

37
(30.1%
)

58
(47.2%
)

19
(15.4%)

4
(3.3%)

5
(4.1%)

3.96

I feel that changes in recommended
texts are often driven by commercial
interests.

18
(14.6%
)

44
(35.8%
)

26
(21.1%)

24
(19.5%
)

11
(8.9%)

3.28

I am confident that the changes in
recommended texts are well-
researched.

37
(30.1%
)

48
(39.0%
)

28
(22.8%)

5
(4.1%)

5
(4.1%)

3.87

Aggregate 3.52

Source: Researcher’s field survey (2024)

Key: 0-1.49 = Low, 1.5 – 2.49 = Fair, 2.5- 3.49 = Moderate, 3.5 – 5 = highly positive

CRT = ∑���
�

= ��.��
��

= 3.52

Table 4.4.1 encapsulates parental perspectives on the driving forces behind changes in

educational texts. Notably, curriculum updates (CRT 3.88) are seen as a primary factor, aligning

with Smith's (2018) emphasis on curriculum evolution. Government policies (CRT 3.56) and

technological advancements (CRT 3.72) are also acknowledged as significant influences.

Cultural changes, however, receive less acknowledgment (CRT 2.96). Parent-child discussions

on these changes are not frequent (CRT 2.80), while consulting with teachers or experts is more
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common (CRT 3.42). Public discourse is perceived as lacking (CRT 2.94), but the reasons for

changes are generally convincing to parents (CRT 3.38). Parents believe these changes positively

impact educational quality (CRT 3.85) and align with current trends (CRT 3.96).

The moderate score for commercial interests driving changes (CRT 3.28) hints at parental

concern over the commercialization of education, a topic increasingly discussed in contemporary

educational literature. The perception that changes are well-researched (CRT 3.58) and have a

positive impact on education quality (CRT 3.85) aligns with Kumar’s (2021) and Patel’s (2020)

findings, suggesting parents generally trust the integrity and efficacy of these changes. The

alignment with current educational trends and needs (CRT 3.96) and the reiterated concern over

commercial influence (CRT 3.28) reflect a complex view where parents recognize the necessity

and relevance of these changes while remaining cautious about potential commercial motivations.

The strong confidence in the research backing these changes (CRT 3.87) underlines a belief in a

well-founded educational approach, emphasis on research-driven educational practices. The final

aggregate score of 3.52 on the Likert scale indicates a moderately positive overall perception of

parents regarding the factors necessitating changes in recommended texts. This suggests that, on

average, parents tend to agree with the statements provided, reflecting a generally favourable

view of the reasons behind these changes.

Parental Perception on Changes to Recommended Text

Table 4.5.1 evaluates parental perceptions of changes to recommended texts using a Likert scale,

where 1 corresponds to 'Strongly Disagree' and 5 to 'Strongly Agree'. Each response's value is

multiplied by the number of respondents who chose it, summed across all responses for each

parameter, and then divided by the total number of respondents (123) to obtain the average

Parental Change-Related Total (PCRT) score for each statement. The PCRT score thus reflects
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the collective viewpoint of the parents on each aspect of text changes, with a higher score

indicating more positive or agreeable responses. This calculation method offers a quantified

insight into parental attitudes towards different aspects of textbook changes.

Table 4.4.1 Likert Scale Summation on Parental Perception on Changes to Recommended
Text
Parameter 5 (SA) 4 (A) 3 (N) 2 (D) 1 (SD) PCRT
I view changes in recommended texts
positively.

64
(52.0%)

25
(20.3%)

22
(17.9%)

9
(7.3%)

3
(2.4%)

4.12

Changes in recommended texts have
imposed a financial burden on me.

19
(15.4%)

46
(37.4%)

35
(28.5%)

11
(8.9%)

12
(9.8%)

3.40

My child finds it difficult to adapt to
new textbooks when there are changes
in recommended texts.

9
(7.3%)

27
(22.0%)

25
(20.3%)

37
(30.1%)

25
(20.3%)

2.66

Changes in recommended texts are
well-communicated to parents.

20
(16.3%)

43
(34.9%)

19
(15.4%)

24
(19.5%)

17
(13.8%)

3.20

I have sought additional resources or
tutoring due to changes in
recommended texts.

15
(12.2%)

31
(25.2%)

21
(17.1%)

47
(38.2%)

9
(7.3%)

2.97

I am generally satisfied with the way
changes in recommended texts are
implemented.

19
(15.4%)

35
(28.5%)

27
(22.0%)

35
(28.5%)

7
(5.7%)

3.20

I believe that changes in recommended
texts consider the financial implications
for parents.

20
(16.3%)

32
(26.0%)

31
(25.2%)

30
(24.4%)

10
(8.1%)

3.18

I think my child's performance is
affected by changes in recommended
texts.

10
(8.1%)

23
(18.7%)

24
(19.5%)

47
(38.2%)

19
(15.4%)

2.66

I feel that the school takes into account
parents' feedback when making
changes in recommended texts.

18
(14.6%)

57
(46.3%)

19
(15.4%)

18
(14.6%)

11
(8.9%)

3.43

I am confident that changes in
recommended texts are made with the
best educational interests of the child in
mind.

33
(26.8%)

53
(43.1%)

18
(14.6%)

13
(10.6%)

6
(4.9%)

3.20

Aggregate 3.26

Source: Researcher’s field survey (2024)
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Key: 0-1.49 = Low, 1.5 – 2.49 = Fair, 2.5- 3.49 = Moderate, 3.5 – 5 = highly positive

PCRT = ∑����
�

= ��.��
��

= 3.26

Table 4.5.1's exploration into parental attitude towards change in recommended texts begins with

a positive outlook, where parents largely view these changes favorably (PCRT 4.12), findings on

the general acceptance of educational changes. However, the narrative shifts when addressing

financial concerns, as parents express moderate anxiety about the economic burden such changes

entail (PCRT 3.40), a concern highlighted in Johnson's (2022) research. Children's difficulty in

adapting to new textbooks is another significant issue (PCRT 2.66), reflecting Thompson's (2020)

insights into the challenges of transitioning to new educational materials. Communication

effectiveness about these changes (PCRT 3.20) is perceived as moderate, aligning with Doe's

(2019) emphasis on clear communication in educational reforms. The necessity for additional

resources or tutoring (PCRT 2.97) further underscores the challenges faced by families,

resonating with Lee’s (2021) findings on the need for supplemental educational support. Parental

satisfaction with the implementation of these changes (PCRT 3.20) and their concerns about the

financial implications (PCRT 3.18) round out the picture, echoing Patel’s (2022) and Hansen's

(2020) discussions on the importance of thoughtful implementation and consideration of

economic impacts in educational policy.

The moderate score on financial considerations (PCRT 3.18) aligns with Hanson's (2020)

discussion on the economic impact of educational reforms. In contrast, the concern about

children's performance due to changes (PCRT 2.66) echoes Thompson's (2020) findings on the

challenges students face with new materials. The perception that schools consider parents'

feedback (PCRT 3.43) suggests some level of parental inclusion, resonating with Patel’s (2022)
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emphasis on parental involvement. The confidence that changes serve the best educational

interests (PCRT 3.76) reflects a trust in educational decisions, akin to Smith's (2021) findings on

trust in educational systems. Collectively, these scores illustrate a complex balance of trust in

educational intentions and concerns about practical outcomes.

Influence on Textbook Procurement Behaviours

Table 4.6.1 evaluates how changes in recommended texts influence textbook procurement

behaviors among parents. Each parameter is rated on a Likert scale from 1 (Strongly Disagree) to

5 (Strongly Agree). The values are multiplied by the number of responses for each rating,

summed together, and then divided by the total number of respondents (123) to calculate the

Influence on Textbook Procurement Total (ITB) for each statement. This ITB score represents

the collective attitude of parents towards each aspect of textbook procurement, influenced by

changes in recommended texts. The overall average ITB score is calculated to provide a broader

understanding of the impact these changes have on procurement behaviours. The final aggregate

score of 3.26 on the Likert scale indicates a moderately positive overall perception of parents

regarding changes to recommended texts. This suggests that, on average, parents tend to agree

with the statements provided, reflecting a generally favourable view of the changes, though there

are some concerns, particularly regarding financial burdens and adaptation difficulties for

children.

Table 4.5.1 Likert Scale Summation on Influence on Textbook Procurement Behaviours
Parameter 5 (SA) 4 (A) 3 (N) 2 (D) 1 (SD) ITB
I find it challenging to acquire newly
recommended texts.

14
(11.4%)

27
(22.0%)

21
(17.1%)

39
(31.7%)

22
(17.9%)

2.77

Changes in recommended texts
impose a financial burden on me.

25
(20.3%)

42
(34.2%)

22
(17.9%)

24
(19.5%)

10
(8.1%)

3.39

I often have to buy new textbooks to
replace older versions due to

47
(38.2%)

48
(39.0%)

9 (7.3%) 14
(11.4%)

5 (4.1%) 3.96
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changes in recommended texts.
I feel that changes in recommended
texts lead to unnecessary wastage of
previously used textbooks.

33
(26.8%)

40
(32.5%)

20
(16.3%)

21
(17.1%)

9 (7.3%) 3.54

I consider selling or donating old
textbooks when there is a change in
recommended texts.

25
(20.3%)

47
(38.2%)

20
(16.3%)

20
(16.3%)

11
(8.9%)

3.45

I believe changes in recommended
texts influence my child's academic
performance.

49
(39.8%)

20
(16.3%)

28
(22.8%)

19
(15.4%)

7 (5.7%) 3.69

I feel well-informed to make
procurement decisions following
changes in recommended texts.

23
(18.7%)

59
(48.0%)

22
(17.9%)

12
(9.8%)

7 (5.7%) 3.64

Aggregate 3.49

Source: Researcher’s field survey (2024)

Key: 0-1.49 = Low, 1.5 – 2.49 = Fair, 2.5- 3.49 = Moderate, 3.5 – 5 = highly positive

ITR = ∑���
�

= ��.��
�

= 3.49

Table 4.6.1 delves into the intricate ways changes in recommended texts affect textbook

procurement behaviors. The struggle to acquire new texts (ITP 2.77) is indicative of systemic

issues in the distribution or availability of educational materials. The financial burden these

changes pose (ITP 3.39) resonates with the economic concerns work on educational costs. The

necessity of buying new textbooks frequently (ITP 3.96) reflects the rapid pace of curriculum

changes, while concerns about wastage of old texts (ITP 3.54) suggest environmental

implications. Parents' strategies of selling or donating old textbooks (ITP 3.45) illustrate adaptive

behaviors in response to these changes. The belief in the influence of these changes on academic

performance (ITP 3.69) and confidence in making informed procurement decisions (ITP 3.64)

underscore the complex impact of textbook changes on educational outcomes and parental

decision-making. The final aggregate score of 3.49 on the Likert scale indicates a moderately

positive overall perception of parents regarding the influence of changes in recommended texts
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on textbook procurement behaviors. This suggests that, on average, parents tend to agree with

the statements provided, reflecting a generally favorable view of how these changes impact their

procurement behaviors, though there are some concerns, particularly regarding financial burdens

and the challenge of acquiring new texts.

4.3 Discussion of Findings

The findings regarding parental involvement in the procedures for changes in recommended texts

highlight a complex interplay between awareness, communication, and engagement. Parents

demonstrate moderate awareness of the procedures, coupled with dissatisfaction regarding the

effectiveness of school notifications. This suggests a significant communication gap that

necessitates improved strategies for information dissemination. In contrast, parent-teacher

meetings are perceived as a more effective communication platform, aligning a study on the

efficacy of direct communication in educational contexts1. The strong desire among parents for

formal channels to suggest changes and for active involvement in decision-making reflects a

growing trend toward parental empowerment in educational processes2. However, there are

notable concerns regarding the perceived insufficiency of consultation by school authorities and

mixed perceptions of transparency. This aligns with a study on inclusive educational consultation,

indicating that parents feel their input is not adequately considered in decision-making processes3.

The average scores for participation in relevant meetings and the timeliness of communication

further underscore the need for schools to enhance their engagement strategies. The findings

suggest that while there are areas of strength, such as effective communication and

understanding the reasons behind changes, there are also significant opportunities for

improvement in fostering a more inclusive and transparent environment for parental involvement.
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The findings regarding parental perceptions of the factors necessitating changes in recommended

texts highlight the complex interplay between curriculum updates, government policies,

technological advancements, and cultural changes. Curriculum updates are recognized as the

primary driver of these changes, aligning with a study emphasis on the importance of integrating

new content into the curriculum4. Government policies and technological advancements are also

acknowledged as significant influences, reflecting the impact of external factors on educational

decision-making. However, cultural changes receive less acknowledgment from parents,

suggesting a disconnect between perceived relevance and actual impact. Despite this, parents

generally find the reasons for changes convincing and believe these adjustments positively

impact educational quality. This aligns with findings on the importance of evidence-backed

interventions in schools5. The strong confidence in the research backing these changes underlines

a belief in a well-founded educational approach, emphasizing the value of research-driven

practices in educational decision-making. However, concerns about the commercialization of

education persist, hinting at parental skepticism regarding the potential influence of commercial

interests on educational reforms. This critical analysis of science textbooks, which highlights the

need to evaluate the quality and effectiveness of educational materials beyond commercial

considerations6. While parents recognize the necessity of changes, they remain cautious about

potential commercial motivations, suggesting a desire for transparency and a focus on

educational merit.

The findings regarding parental attitudes toward changes in recommended texts reveal a

generally positive outlook, tempered by concerns about financial implications and the challenges

of adapting to new materials. Parents largely appreciate the necessity of these changes,

recognizing their potential to enhance educational quality. This aligns with a study synthesis of
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research on reading and writing relationships, which emphasizes the importance of adapting

educational content to improve student outcomes7. However, the financial burden associated

with acquiring new textbooks raises significant concerns. This echoes a study findings on the

economic challenges faced by families in accessing educational resources, highlighting the need

for schools to consider the economic implications of their decisions8. Moreover, many parents

report difficulties in adapting to new textbooks, underscoring the necessity for additional support,

such as tutoring or supplementary resources. This need for support on integrating mathematical

literacy and the importance of providing adequate resources to facilitate effective learning6. The

moderate perception of communication effectiveness regarding changes indicates that while

parents are generally satisfied with the implementation of these adjustments, there is room for

improvement in how information is conveyed. This aligns with the findings of a study, who

stresses the importance of clear communication in fostering positive educational experiences.

The findings regarding parental attitudes toward changes in recommended texts reveal a

generally positive outlook, tempered by concerns about financial implications and the challenges

of adapting to new materials. Parents largely appreciate the necessity of these changes,

recognizing their potential to enhance educational quality. This aligns with research on reading

and writing relationships, which emphasizes the importance of adapting educational content to

improve student outcomes6. However, the financial burden associated with acquiring new

textbooks raises significant concerns. This economic challenges faced by families in accessing

educational resources, highlighting the need for schools to consider the economic implications of

their decisions9. Moreover, many parents report difficulties in adapting to new textbooks,

underscoring the necessity for additional support, such as tutoring or supplementary resources.
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This need for support resonates with a study emphasis on integrating mathematical literacy and

the importance of providing adequate resources to facilitate effective learning10. The moderate

perception of communication effectiveness regarding changes indicates that while parents are

generally satisfied with the implementation of these adjustments, there is room for improvement

in how information is conveyed. This aligns with the findings that stresses the importance of

clear communication in fostering positive educational experiences11.
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Conclusion

5.1 Summary of Findings

The study reveals a striking trend of female predominance in educational involvement,

challenging the traditional male dominance in Nigerian academic research. This shift signifies a

progressive change in gender roles within the educational sphere, potentially indicating evolving

societal attitudes towards women's roles in academia and their increasing participation in fields

traditionally dominated by males.

The age demographics, predominantly middle-aged adults, suggest a keen involvement of this

group in educational matters. This trend is reflective of global parenting age patterns and

underscores the importance of this demographic's perspectives in educational discussions. Their

involvement likely stems from their direct interest as parents or educators, making their views

particularly relevant in policy formulation. Respondents predominantly holding tertiary degrees

indicate a highly educated cohort engaging with these educational changes. This high level of

education among the respondents might influence their expectations and perceptions of

educational reforms, particularly regarding the quality and relevance of educational content.

Parents point out curriculum updates, government policies, and technological advancements as

major factors influencing changes in recommended texts. Parental Involvement in Text Changes

measures parents' awareness and involvement in changes to educational texts, revealing

communication gaps and a desire for more participatory decision-making. Factors Necessitating

Text Changes explores parents' perceptions of the reasons behind changes in texts, like

curriculum updates and government policies. Changes to Recommended Text assesses parental

attitudes towards these changes, focusing on aspects like financial burden and adaptability

challenges for children. Influence on Textbook Procurement investigates how changes in texts
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affect textbook procurement behaviors, including financial implications and the need for new

textbooks.

However, these changes are not viewed unilaterally positively, with significant concerns raised

about the financial burden and potential environmental waste due to frequent updates. This

highlights a need for balance in educational reforms, considering both the advantages of keeping

educational content relevant and the practical implications for families.

5.2 Conclusion

The conclusion drawn from this study underlines a transformative change in the gender

dynamics of Nigerian educational studies, indicative of progressive strides in female

empowerment. This shift not only challenges existing norms but also enriches the educational

discourse with diverse perspectives. Furthermore, the prominent role of well-educated, middle-

aged adults in this narrative highlights their crucial influence in educational decision-making.

Their involvement brings a depth of experience and knowledge that is invaluable in shaping

educational policies.

This study also uncovers significant communication gaps between educational authorities and

parents, emphasizing the need for more effective, transparent, and inclusive communication

strategies. Addressing these inefficiencies is vital for fostering a more collaborative and

participatory approach in educational reforms. By integrating these perspectives, educational

reforms can be more responsive to the needs and expectations of those most affected by them,

thereby enhancing the overall quality and relevance of education in Nigeria.

5.3 Recommendations
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Based on the objectives, the following recommendations are made:

Firstly, to ascertain parental level of involvement in the procedures for changing recommended

texts, schools should increase transparency by clearly communicating these procedures through

newsletters, meetings, and online platforms. Engaging parents early in the decision making

process is crucial, and this can be achieved by organizing regular meetings and forums where

parents can provide input and feedback on proposed changes. Additionally, establishing parental

committees to work alongside school administration and educators will ensure that parents are

actively involved in discussions and decisions regarding changes to recommended texts.

Schools should conduct educational workshops and informational sessions to educate parents on

the reasons behind such changes. These sessions can explain curriculum updates, advancements

in educational research, and the need for more current or diverse perspectives. Regular surveys

and feedback mechanisms should be employed to gather Parents' perceptions and insights,

allowing schools to make informed decisions and address any concerns. Clear and detailed

communication about why changes are being made, emphasizing the benefits for students'

education and how these changes align with broader educational goals, will also help in fostering

a positive perception among parents.

To ascertain changes in recommended texts affect parents, schools should offer financial support

programs to assist parents in managing the cost of new textbooks. This could include installment

payment plans, discounts, or partnerships with local bookstores for bulk purchasing.

Implementing textbook exchange or rental programs can also reduce the financial burden on

parents, allowing them to obtain new texts at a lower cost or no cost. Continuous monitoring and

evaluation of the impact of text changes on parents through surveys and feedback mechanisms
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will help identify persistent issues and enable the school to provide better support. Furthermore,

offering resources such as online access to textbooks, supplementary materials, or school-

provided copies will ensure that all students have the necessary learning materials regardless of

their parents' ability to purchase new books.

5.4 Contribution to Knowledge

The study examined deeply how parents perceive changes in recommended textbooks and their

impact on book procurement for primary school pupils. For instance, if a parent believes that

frequent updates to recommended textbooks lead to unnecessary expenses, their perception

influences their decision-making process when purchasing books for their child's education. This

conceptual exploration adds depth to our understanding of how changes in recommended texts

are perceived within the primary education landscape.

Utilizing the Theory of Perception, the study investigates how parents interpret and understand

alterations in recommended textbooks. For example, if a parent views changes in recommended

texts as beneficial for their child's learning, they are more likely to support these updates. By

examining parents' subjective interpretations of text changes, the study enriches our theoretical

comprehension of how perceptual factors influence decision-making in educational contexts.

In line with the Social Learning Theory, the study highlights the influence of social factors, such

as parental involvement and communication, on educational attitudes and behaviors. For instance,

if parents discuss the merits and drawbacks of text changes with other parents, these

conversations shape their perceptions and subsequent actions regarding book procurement. By

exploring how social interactions affect parents' responses to text changes, the study contributes

to our theoretical understanding of social learning dynamics in primary education settings.
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Through empirical investigation, the study provides concrete insights into the factors shaping

parental perceptions of text changes and their implications for book procurement among primary

school pupils. For example, survey responses may reveal that parents are concerned about the

affordability of new textbooks or the alignment of updated materials with their child's learning

needs. By identifying these specific concerns, the study offers practical implications for

educators and policymakers seeking to address parental challenges in navigating educational

reforms at the primary level.

The study on parental perceptions of changes in recommended textbooks and book procurement

among primary school pupils contributes to both conceptual and theoretical understandings of

educational decision-making processes. Additionally, its empirical findings offer actionable

insights for addressing parental concerns and improving communication between schools and

families in the context of primary education.

5.5 Suggestion for Further Studies

Based on the findings of this study the following were suggested as area of further studies:

1. Investigate the long-term effects of changes in recommended textbooks on students' academic

performance and learning outcomes in primary school settings.

2. Explore the role of digital textbooks and online resources in supplementing or replacing

traditional printed textbooks, and their impact on parental perceptions and book procurement

practices in primary education.

3. Investigate the effectiveness of communication strategies employed by educational authorities

to inform parents about changes in recommended textbooks and solicit their feedback, aiming to

enhance transparency and collaboration in educational decision-making processes.
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Department of Mass Communication and Media Technology

Faculty of Communication and Information Science

Lead City University, Ibadan

Dear Sir/Ma,

I am a postgraduate student of the Department of Mass Communication and Media Technology

Lead City University, Ibadan. I am carrying out a research on "Parental Perception on Change

in Recommended Texts and Book Procurement among Primary School Pupils-Parents".

I humbly request for your support to supply sincere answers to the questions in this instrument.

Also, I want to assure you that your responses will only be used for research purpose and shall be

treated with utmost confidentiality.

Yours Sincerely,

Elizabeth Mariam TIMOTHY
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Appendix II

Questionnaire

Section A: Demographics Characteristics

Instruction: Please, tick (√) the option which is applicable to you

1. Gender a) Male ( ) b) Female ( ) c) Prefer not to say ( )

2. Age range a) 20-30 ( ) b) 31-40 ( ) c) 41-50 ( ) d) 51-60 ( ) e) 60 and above ( )

3. Educational qualification a) SSCE ( ) b) Bachelor's Degree ( ) c) Master's Degree ( )
d) PhD ( )

SECTION B: PARENTAL INVOLVEMENT IN PROCEDURES FOR CHANGES IN
RECOMMENDED TEXTS

For the following statements, please indicate your level of agreement by circling the number that
best represents your view, where 1 means "Strongly Disagree", 2 means "Disagree", 3 means
"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

Statements 1 2 3 4 5
I am aware of the procedures for changing the recommended texts for primary
schools.
I am usually informed about changes in recommended texts through school
notifications.

I am usually informed about changes in recommended texts through parent-
teacher meetings.

I am usually informed about changes in recommended texts through social
media.
I have participated in meetings or discussions where changes in recommended
texts were discussed.
The changes in recommended texts communicated to me in a timely manner.
I think parents should be given a formal channel to suggest changes to
recommended texts.
I have felt the need to contest a change in the recommended texts.
I am given options or alternatives when changes are made to recommended
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texts.
I feel that parents should be actively involved in deciding changes in
recommended texts.
I have been consulted by the school or educational authorities about changes in
recommended texts.

I believe the current procedures for changing recommended texts are
transparent.
I am satisfied with my level of involvement in the procedures for changing
recommended texts.

The school effectively communicates changes in recommended texts to parents.
I understand the reasons behind the changes in recommended texts.

I feel that parents should be actively involved in deciding changes in
recommended texts
I have been consulted by the school or educational authorities about changes in
recommended texts.
I believe the current procedures for changing recommended texts are
transparent.
I am satisfied with my level of involvement in the procedures for changing
recommended texts.
The school effectively communicates changes in recommended texts to parents.
I understand the reasons behind the changes in recommended texts.
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SECTION C: PARENTS' PERCEPTION ON FACTORS NECESSITATING CHANGE
IN RECOMMENDED TEXTS

For the following statements, please indicate your level of agreement by circling the number that
best represents your view, where 1 means "Strongly Disagree" , 2 means "Disagree", 3 means
"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

Statements 1 2 3 4 5

Curriculum updates are a frequent reason for changes in recommended texts.

Government policies are a frequent reason for changes in recommended texts.

Technological advancements are a frequent reason for changes in recommended

texts.

Cultural changes are a frequent reason for changes in recommended texts.

Discussing changes in recommended texts with my child happens frequently.

Consulting teachers or education experts about changes in recommended texts is

frequent.

There is sufficient public discourse about changes in recommended texts.

The reasons given for changes in recommended texts are convincing.

Changes in recommended texts positively impact education quality.

Changes in recommended texts align with current educational trends and needs.

Changes in recommended texts are often driven by commercial interests.

The research behind changes in recommended texts is thorough. I generally agree

with the reasons given for changes in recommended texts.

I believe the changes in recommended texts have a positive impact on the quality

of education.

I think the changes are in line with current educational trends and needs.

I feel that changes in recommended texts are often driven by commercial interests.

I am confident that the changes in recommended texts are well-researched.
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SECTION D: PARENTS' PERCEPTION ON CHANGES TO RECOMMENDED TEXT

For the following statements, please indicate your level of agreement by circling the number that
best represents your view, where 1 means "Strongly Disagree" , 2 means "Disagree", 3 means
"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

Statements 1 2 3 4 5

I view changes in recommended texts positively.

Changes in recommended texts have imposed a financial burden on me.

My child finds it difficult to adapt to new textbooks when there are changes in

recommended texts.

Changes in recommended texts are well-communicated to parents.

I have sought additional resources or tutoring due to changes in recommended

texts.

I am generally satisfied with the way changes in recommended texts are

implemented.

I believe that changes in recommended texts consider the financial implications

for parents.

I think my child's performance is affected by changes in recommended texts.

I feel that the school takes into account parents' feedback when making changes

in recommended texts.

I am confident that changes in recommended texts are made with the best

educational interests of the child in mind. I am generally satisfied with the way

changes in recommended texts are implemented.

I believe that changes in recommended texts consider the financial implications

for parents.

I feel that the school takes into account parents' feedback when making changes

in recommended texts.
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I am confident that changes in recommended texts are made with the best

educational interests of the child in mind.

SECTION E: INFLUENCE ON TEXTBOOK PROCUREMENT BEHAVIOURS

For the following statements, please indicate your level of agreement by circling the number that
best represents your view, where 1 means "Strongly Disagree" , 2 means "Disagree", 3 means
"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

Statements 1 2 3 4 5

I find it challenging to acquire newly recommended texts.

Changes in recommended texts impose a financial burden on me.

I often have to buy new textbooks to replace older versions due to changes in
recommended texts.

I feel that changes in recommended texts lead to unnecessary wastage of
previously used textbooks.

I consider selling or donating old textbooks when there is a change in
recommended texts.
I believe changes in recommended texts influence my child's academic
performance.
I feel well-informed to make procurement decisions following changes in
recommended texts.
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