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Abstract

The progress of any nation largely hinges on the education of its citizens, beginning at a young
age. No society can truly realize its full potential until its citizens are adequately educated, with
the foundation of this educational journey beginning at an early age. A crucial component of this
educational process is textbook procurement, which plays a significant role in assuring quality
education in schools. This study therefore aims to explore Parental Perception on Change in
Recommended Texts and Book Procurement among Primary School Pupils in Ona-Ara Local
Government Area, Ibadan. This research work is based on two theories: The Theory of
Perception and Social Learning Theory. This study employed a descriptive su research
design, using a close-ended questionnaire for a comprehensive data collection’ which the
population of the study consisted of parents of primary school pupils j Ara Local
Government Area. The finding of the study revealed that the weighted CSg)re of u=3.06
indicates moderate positive perception of parental involvement in the pro¢edures for changes in
recommended texts. The weighted mean score of p = 3.52 indicatesg @ ly positive perception

of parents regarding the factors necessitating changes in recom d texts. Also, weighted
mean score of p = 3.49 indicates a highly positive perception rents regarding the influence
of changes in recommended texts on textbook procuremen urs. It was concluded that on
average, parents tend to agree with the statements providedyteflecting a generally favourable
view of how these changes impact their procurement b %urs, though there are some concerns,
particularly regarding financial burdens and the cha of acquiring new texts. They generally
view the factors necessitating these changes favo and agree that these changes impact their
textbook procurement behaviours. Howeve\ e are some concerns, particularly regarding
financial burdens and the challenges of adquiring new texts. It is recommended that schools
improve communication and actively \involve parents in decisions about changes in
recommended texts to ease concems& ster a more collaborative educational environment.
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Chapter One
Introduction

1.1 Background to the Study

Education profoundly impacts human societies, serving as a cornerstone for individual and
collective advancement. No society can truly realize its full potential until its %ens are
adequately educated, with the foundation of this educational journey beginnin @Qﬁrly age. A
crucial component of primary education is the procurement of textbo ibﬁh significantly
influences the quality of education provided in schools. Textboo % not only as essential
learning tools but also as instruments that align with the edu al objectives set forth by the
curriculum. The role of publishers in this process is paragmt, as they are responsible for
producing high-quality textbooks that cater to theﬁ%}opmental needs of learners. In recent
years, changes in recommended texts have @uestions about how these alterations affect
textbook procurement decisions made ﬁ&rents Understanding this dynamic is vital, as it
highlights the interplay between e@ac%nal policy, parental choice, and the overall quality of
primary education. This stud@to explore the influence of changes in recommended texts on
textbook procurement% nts, thereby contributing to the broader discourse on educational

quality and acce 1b ’S’ primary school education.

The term ' &fers to a child or young person engaged in formal learning, either at school or
under th utelage of an instructor*. Once a child becomes a pupil, they are thrust into a new
environment, an educational institution, which introduces new challenges, changes their life
rhythm, and shapes their character’. Schools are the spaces where children develop essential
skills such as listening, speaking, reading, writing, problem-solving, communication, and

creative thinking®.



Primary school education, the foundational level of education in Nigeria, equips learners with the
necessary knowledge for secondary education and beyond’ It is within this stage that significant
child development occurs, particularly in the areas of reading and literacy®. At the beginning of
this stage, some children rely on sight vocabulary while developing their phonetic ability to
sound out words. By the end of this stage, many children are capable of reading iallenging
books, utilizing high-quality non-fiction resources for research, and developin ments'?. In
writing, students start with short sentences and teacher-led prompts, but b@ 11, many are

capable of writing, reading, and performing their speeches, presentatio@ debates'!.

To facilitate learning, pupils require a recommended list @%ookslz. Interacting with
classmates, teachers, and participating in activities outsideg classroom also contribute to the
learning process. This fosters a child's physical act&@rowth, curiosity, and problem-solving

abilities'?. Therefore, teaching primary scho@n should align with their social, emotional,

and physical development and linguistic @h”.

The procurement of textbooks@\ﬁcantly impacts school management, affecting lesson
delivery, and subsequently} M8' performance’. This process can either enhance or hamper the
organization of te?%l&and learning materials. The availability of textbooks and parental

involvement ii cgjgpen's education are major factors influencing the quality of education. Other

factors rar&@

Textbook procurement should be meaningful, worthwhile, and responsive to the needs of both

the physical conditions of schools to the quality of teachers!®.

parents and pupils. It influences how learners acquire skills and the extent to which their
education yields personal, social, and developmental benefits. Education is a multifaceted

phenomenon that includes prerequisites like the availability of adequate teaching and learning



materials'. The publishing process, however, is heavily influenced by changes in recommended
texts. Every time there is a modification in the recommended texts, publishers must reevaluate,
update, and republish textbooks to meet these new standards. This often incurs significant costs,
which are frequently passed down to parents during the procurement process. Therefore, changes

in recommended texts directly affect textbook production, ultimately inﬂue&ing their

availability, cost, and distribution. Q
O

Recommended texts are designed following the educational curricub%ﬁdﬁch provides a
blueprint for all educational materials!!. Curriculum developmen %@rocess that constructs
knowledge and experience in a manner that enhances the t's spiritual, emotional, and
academic growth®. In Nigeria, curriculum development gfacﬂltated by several agencies,
including The Nigerian Educational Research and& opment Council (NERDC), Tertiary
Education Trust Fund (ETF), and the Uniwvg $al asic Education (UBE). These agencies are
responsible for providing basic mfrasta&e in schools, curriculum development, providing

grants/funds, and approving textbo%fa for use in primary and secondary schools'*

The role of publishing i Q@ educational ecosystem cannot be overstated. Publishers are
responsible for pro.dg&hlgh -quality textbooks that meet the educational objectives set by the
curriculum a a&‘g\'fored to learners' developmental needs. They work closely with curriculum
developer@ ers, and educational experts to ensure that textbooks align with the curriculum's
standamﬁnd learners' evolving needs. The publishing process, however, is heavily influenced
by changes in recommended texts. Every time there is a modification in the recommended texts,

publishers must reevaluate, update, and republish textbooks to meet these new standards. This

often incurs significant costs, which are frequently passed down to parents during the



procurement process. Therefore, changes in recommended texts directly affect textbook

production, ultimately influencing their availability, cost, and distribution'®.

In addition to these direct impacts, changes in recommended texts can also introduce a time lag
in textbook availability due to the time necessary for curriculum revisions, book writing, editing,
production, and distribution. If not properly managed, these delays can disrupt pup%‘leaming
progression and hamper the smooth functioning of schools'é. The pub@g industry,
recognizing its pivotal role in the education process, is therefore cha&dgn'& ensuring that
changes in recommended texts are smoothly transitioned into the e@al system. They work
in tandem with educational bodies and policymakers to syn@ize curriculum changes with

textbook production and distribution schedules, thereby mir@ing potential disruptions'”.

Crucially, the role of publishing extends beyond érpbroduction and distribution of textbooks.
Publishers have the onus of creating well-de$igued textbooks that actively engage learners and
cater to their cognitive growth. This Eﬁhﬁ the value of a well-designed textbook becomes
evident. Textbooks that sucge@ engage learners' cognition through visual processing,
analytical thinking, posir%@}bns, testing hypotheses, and verbal reasoning have the potential

to make learning erzjg&e, lasting, and meaningful'®.

N\

For a book to %gﬁfas a textbook, it must be useful for students and teachers. It should be user-
friendly, %qbly appealing, accurately and neatly printed to avoid straining the reader's eyes!®.
Furthermore, it should be correctly written to serve the purpose of the subject matter it was
written for, free from bias, and include necessary diagrams, charts, and maps. Above all, the

textbook should keep the student's interest alive'.



Although "Education for All" has been recognized as a universal right, developing nations,
including Nigeria, grapple with underfunding, unsustainable educational programs, ineffective
policies, and undue government interference. These factors influence changes in the
recommended texts of textbooks. This study explores the influence of changes in recommended

texts on textbook procurement by primary school pupils' parents in Ibadan, Oyo State.\
1.2 Statement of the Problem OQ

The procurement of textbooks significantly impacts school mana nt, affecting lesson
delivery, and subsequently, pupil's performance. This process car% enhance or hamper the
organization of teaching and learning materials. The avai of textbooks and parental

involvement in children's education are major factors infLQQm g the quality of education.'®

In the context of primary school education in , Oyo State, there is a notable lack of
comprehensive research on the influenc \o\fghanges in recommended texts on textbook
procurement by parents. While cons‘@bﬁttention has been given to the reading habits and
preferences of middle and hig@ol students, limited information exists regarding primary
school pupils, which is O%Qng as primary school represents a crucial developmental period
where foundatio alﬁ\Q' ing skills are established**®. Moreover, parents' perceptions and
reactions to agds in recommended texts remain largely unexplored. It is essential to
understan%’l&v parents perceive these alterations and how they influence their decisions
regarding textbook procurement. This knowledge is vital for designing effective strategies to

meet the educational needs of primary school pupils and ensure their access to appropriate

learning materials. This study aims to investigate the factors involved in the recommendation and



procurement of textbooks, and how these factors impact parents' decisions, ultimately

contributing to a more effective educational strategy for primary schools.

This study therefore seeks to assess the influence of change in recommended texts on textbook

procurement by parents of primary school pupils in Ona Ara Local Government Area, Ibadan,

A
S

The aim of the research was to investigate the impact of change i &)mmended texts on

Oyo state.

1.3  Aim and Objectives of the Study

textbook procurement by parents of primary school pupils in On. cal Government Area,

Ibadan, Oyo state. The specific objectives of this study are ‘%0

1. ascertain parental level of involvement in hgfg&%dures for change in recommended
texts; fb
ii.  measure parental perception on fact s\ha\Qtnecessitates change in the recommended texts;
iii.  determine the extent to whick&%ﬁén recommended texts affect parents.
: $Q
N
Q)
14  Resea \estions
This stu %s at determining the influence of change in recommended text on textbook
procurement by primary school pupil’s parents in Ibadan, Oyo state. The study will answer the

following questions:

1. What is the level of parental involvement in the procedures for changes in reommended

texts?



ii. ~ What are the parental perceptions of the factors that necessitate changes in the
reommended texts?

iii.  To what extent does a change in recommended texts affect parents?
1.5 Significance of the Study
This work was designed to be of immense benefit to various classes of people, it will benefit
both teachers and parents in the society. The solutions that were provided in thi y will help
parents of primary school pupils to have a proper orientation about he&ej for textbook
procurement and factors responsible for changes in the recommend & of textbooks. This
study can help educational instructors to understand the p n of the parents on how

changes in recommended text of textbook affects their abi@ procure such textbook for their
children/ wards. &Q

Furthermore, the study can also help acade@o have some useful data on perception of
parents on change in recommended \\Q%nd book procurement by primary school pupils’
parents in Ona Ara Local Govemn@c@adan, Opyo state, thereby helping on the constant review
of educational standards. Th@ will also contribute to the growing body of literature related
to perception of parents ‘@t change in recommended text and book procurement by primary

school pupils’ p€reﬁ1§'l will also add to the existing body of knowledge by serving as a

reference fomicians, researchers and scholars in the subject matter.
o

1.6 \@e of the Study

This research was carried out in Ona Ara Local Government Area, Ibadan, the capital city of
Oyo state. The study focused on parents of pupils in private primary schools in the area. The
study also captured the socio-economic data of the parents and their willingness to procure

textbooks for their children/wards.



1.7  Limitation of the Study
The only challenge encountered in the process of this research was the distribution of the
research instrument to the parents within Ona Ara Local Government and retrieving of the
research instrument.
1.8 Operational Definition of Terms

N\

Assessed Curriculum: The curriculum that is reflected by the assessment or @tion of the

learners. ’\( )

Attitude: A learned, emotionally formed disposition of a pupil to in a consistent way

towards learning. 0

Book Publishing: This is a specific subset of publi that deals with the production and
dissemination of books. In this study, book publiSkin

\®)

producing, and distributing textbooks to meet surriculum standards and support primary school

N\
%

Book: In the context of this @y, a book refers to a set of printed sheets of paper held together

g refers to the process of developing,

education.

between two covers. A booke'serves as a medium for recording information in a manner suitable

for reading. ‘ \

Curricul@bge subjects comprising a course of study in a school.

Y

Learning resources: Any person, material or event that establishes a condition which enable the

learner to acquire knowledge, attitude and skills.

Perception: Refers to the way somebody thinks about or understands something or somebody.



Publisher: A publisher is a person or company that prepares and issues books, journals, music,
or other works for sale. In this study, a publisher refers to an entity that produces and distributes

textbooks.

Publishing: Publishing involves the process of production and dissemination of literature, books,
or information, the activity of making information available to the general public. In«the context

of this study, it refers to the process of creating, producing, and distributing te(ts.
- b

Pupils: a student under the supervision of a teacher or professor, they are children that are found

in primary schools.

Recommended Texts: It is the list of textbooks that students are expected to read.

o
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Chapter Two
Literature Review

2.1 Conceptual Review

Education as a development agent, is valued by all nations of the world because it has brought
total liberation to man. It has transformed man from ignorance and misery to kn%dge and
happiness. It has made man useful to himself, his generation and beyond. Ed@% helps the
individual to develop physically, mentally, morally, spiritually, and er@ y by providing
suitable environment, teaching him new knowledge, attitudes and %@uﬁ will enable him to
be useful to himself and his society'. Education at this leve@ngthens the learner’s feet to

climb the educational ladder to the zenith of academic attair@t if a good foundation is laid?.

The Federal Republic of Nigeria, states that pri education refers to education given to
children aged 6 to 11 plus in primary schools hat the primary level is the key to the success
or failure of the whole system since'%;e t of the education system is built upon it. This
statement confirms the fact th.at &@mary level of education is most crucial to the success of
other levels, hence the n \ the stakeholders to do everything possible to lay a solid
foundation for its s.ug&bility? For primary education to be the bedrock of educational system,
it must bring to t(g}arners elementary and general knowledge of science, by teaching them to
use and o scientific objects and gadgets so that they may be conversant with such
foundatidsal knowledge as they advance to other levels®. In other to give the primary school

(education) the focus FRN (2004) enumerated the goals of this level as to:

a. Inculcate permanent literacy and numeracy, and ability of communicate effectively;

b. Lay a sound basis for scientific and reflective thinking;

12



c. Give citizenship education as a basis for effective participation in and contribution to the
life of the society.

d. Mold the character and develop sound attitude and morals in the child.

e. Develop in the child ability to adapt to the child’s changing environment.

f. Give the child opportunities for developing manipulative skills that will ena&he child
to function effectively in the society within the limits of the child’s capacity®

g. Provide the child with basic tools for further educational adva&e}]ent, including

N

The launching of the Universal Basic Education (UBE) progra@ was the Federal Government

preparation for trades and craft of the locality.

effort to salvage the primary education system which is the dation stone of other educational
levels and infact, the corner stone of national develo@rét . This confirms the submission by the
present authors that primary education is ‘@rgdation for qualitative higher education in
Nigeria®. This is because it is the primar@ation graduates that gain admission into secondary
education and later proceed to h@q ducation. In this regard, the quality of output from
primary education will deﬁn@roduce future professionals, such as technologists, engineers,
educationists, lawyers,s$ of whom will become lecturers in higher education to teach

students whose e{uc;&bﬁ

| foundation is from the same primary education system’.

The term tive” is used to portray the expected better output from higher education based
on the&ired good foundation laid at the primary education level. As pointed out, primary
education is the foundation for a child’s learning on which every other level of learning depends.
In the light of these objectives, this paper examines how the primary school may be seen and
rightly recognized as foundation of education in the society®. Furthermore, apart from the home

as the first agent of socialization, primary school is the first that introduces formal education or

13



literacy to the children. In other words, primary school education is a foundation upon which all
other levels of education are built’. Certainly, primary and secondary educations are both
important elements of the sector, not least because they feed directly the quality of higher levels

of education'®.

The stated goals are attainable hence the Federal Republic of Nigeria on educatio%ltes that
these goals must be pursued through making primary education tuition fr@%versal and
compulsory, implementing the curriculum; providing educational se&g/ﬁsing practical,

e
exploratory and experimental methods of teaching, using the langu@e environment for the

first three years as a medium of instruction!'. Making the ta@r—pupll ratio 1:35; promoting
pupils from one class to another based on continuous asg@nt; discouraging the incidence of
drop out at this level; integrating information mmunication technology (ICT) into

education in Nigeria; proving basic infrastm@d training of teachers for the realization of

these goals at the primary school level,.eu\&.’

These proposals on one hand, si&@xﬂesent the functions expected of government or relevant
government functionariesﬁa@ with the responsibility of management of schools, provision of
infrastructure, equipgé'%and instructional facilities'3. On the other hand, present the functions
expected of t c@ laying the foundation for quality output in primary schools For over five
decades, th. rian government has been advocating universal, free and compulsory education
for the\&dzenry. The Universal Primary Education was launched in the Western region on
January 17th 1955. In 1957, the scheme was launched in the East'*, The scheme was
reintroduced by Obasanjo’s Administration in 1976 with an enrolment of 475,760 pupils in
primary schools. The Universal Primary Education scheme once again failed because of lack of

adequate appraisal of the resources required for its implementation'>,
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In the wake of realization of the importance of education as the basic tool of the Nigerian child
for all round development, Nigeria launched the Universal Basic Education scheme on 30th
September, 1999. Every Nigerian child, it was envisaged would be entitled to basic education up
to the junior secondary level. The education would be free, universal and compulsory for all
children between the primary and junior secondary schools!®. Also, Primary educatimthe first
stage of formal education. It is the stage that comes up after the pre-primary. T ary school
is a school where children within the ages of 5-12 are given formal education\In Nigeria, it is the
school which children attend before they go to secondary school'’ he primary school,
children are exposed to a variety of subjects such as indigen %ages, English Language,
French, Arabic, Mathematics of Numeracy, Basic Scie ocial Studies, Health Science,
Agricultural Science, Local Craft and a host of oth%db%ﬁnes with a view to equipping them

with basic knowledge and skills which would @em to lead meaningful life in the future!'®.

N

In the colonial days, the purpose of pri@ducation was basically that of reading, writing and
arithmetic. Children were then ba%{cl?\educated to be able to read, importantly in the white
man’s language (English) @0 enable them to be able to communicate easily with the
Europeans who were th $ colonial masters, and to be able to write and do some arithmetic so
as to enable tt@ erve other civil and domestic purposes of the colonial master
satisfactorilylbéﬂer independence, the stakeholders in primary education found that the purpose
of pri% ducation was then was inadequate to meet the needs of the independent Nigerian

child®.

Thus, a new national policy on education was planned and formulated for schools in Nigeria.
According to the national policy on education in Nigeria 2014, the purposes of primary

education in Nigeria include the teaching of permanent literacy, numeracy and the ability to
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communicate in a child’s native language and English language effectively; laying a sound basis
for scientific and reflective thinking; encouraging a sense of belonging-citizenship education;
training the children in moral and character training; the ability to adapt to changing environment

as well as building a solid foundation for secondary education?'.

There has been a lot of controversy on whether the standard of primary education Wallen or
not. A school of thought is of the opinion that the pupils who had primary schotion today
are not as literate and versatile in doing many things as those of the Ktie eighties. They
opined that even the conduct of the learners then was better. Th ¢ humbler, obedient,
respectful, and morally sound than those of today?’.. The o@sc ool of thought are of the
opinion that primary school pupils are more knowledgeabley/more sociable and intellectually
shaper than those of the past during this informati%% communication technology era?’. For
instance, they believed that the children of to@ operate the computer very well, they handle

sophisticated things and play computer ’@s which looks like mystery to the pupils of those

days?*. . écj\

The advancement of prim \ation in this age can also be traced to the combined efforts of
governments and .tg&ms in structuring a standard recommended text for students. The
recommende te@developed based on the curriculum that is available for the educational
level?> Pri education is the foundation of every child's education, and it is essential to
builditée' strong educational structure that can help the individual achieve their dreams and
aspirations. In Nigeria, primary education is the first level of formal education that every child is

expected to undertake.
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2.1.1 Historical Background

The history of primary education in Nigeria can be traced back to the pre-colonial era when
education was mainly informal and revolved around traditional practices. Parents played a vital
role in the education of their children, and the teaching of traditional skills was a crucial aspect
of the education system?°. The informal education system helped to develop the chi%hysical,
social, and moral development. With the arrival of the colonialists in the @Qentury, the
education system underwent significant changes. The British coloniali;&i duced a formal
system of education that was based on their own educational syst he missionaries also
played a significant role in the development of the educati(@system, and they established

schools that catered to the needs of the local population. Q

The primary education system in Nigeria was es%@fgi in the early 20th century, and it was
modeled after the British educational system. first primary school was established in Lagos
in 1843 by the Church Missionary Soc'e@ it was known as the CMS Grammar School. The
primary education system exp?n&@xidly, and by 1950, there were over 7,000 primary schools
in Nigeria?®. The organi@@ primary education in Nigeria is based on a 6-3-3-4 system,
which means six Xeg&%f primary education, three years of junior secondary education, three
years of senior (gc}mdary education, and four years of tertiary education?. The primary
education is designed to provide the child with a solid foundation in literacy and

numer&as well as prepare them for further education.

The primary education system in Nigeria is divided into two stages: the first stage, which covers
three years of basic education, and the second stage, which covers three years of upper basic

education. The first stage of primary education is designed to provide the child with basic
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literacy and numeracy skills, while the second stage builds on the skills learned in the first stage
and prepares the child for further education®’. The curriculum of primary education in Nigeria is
based on the National Policy on Education, which was first introduced in 1977 and revised in
1981, 1998, and 2004. The primary education curriculum is designed to provide the child with a
broad-based education that covers all areas of knowledge, including language, mathematics,

S

The primary education curriculum is divided into two broad areas: the C())ngeﬁts and the non-

science, social studies, health, physical education, and creative arts?!.

core subjects. The core subjects include English language, mat s, basic science and
technology, and social studies. The non-core subjects include @tian religious studies, Islamic

religious studies, Nigerian languages, and French3?. Q

\

The primary education curriculum is designed to ’ge the child with a solid foundation in
literacy and numeracy, as well as provide the\f}\ch a broad-based education that can help them
develop critical thinking, problem-sol‘vsi%, d decision-making skills**. The curriculum also
includes life skills and Values; @)n, which is designed to help the child develop positive
attitudes and values that c @them lead a fulfilling life. The funding of primary education in

Nigeria is the resp.o@ty of the three tiers of government: the federal government, the state

Universal

government, 3§d®ocal government. The federal government provides funding through the

ducation (UBE) program, which was established in 1999 to provide funding

for basNucation in Nigeria®>,

The Universal Basic Education (UBE) program in Nigeria is a federal government initiative
aimed at providing funding for basic education in the country. The program was established in

1999 and is funded by the federal government, state governments, and local governments. In this
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article, we will discuss the funding of the UBE program in Nigeria*®. The UBE program is a
federal government initiative aimed at providing funding for basic education in Nigeria. The
program covers six years of primary education and three years of junior secondary education. It

is designed to provide every child in Nigeria with access to basic education, irrespective of their

social, economic, or cultural background?”. \

The UBE program was established in 1999, following the adoption of the 199@%timﬁon of
the Federal Republic of Nigeria, which made primary education compulgory free for every
child in the country. The UBE program is funded by the federal go t, state governments,

and local governments, with the federal government providhe bulk of the funding. The
funding of the UBE program is the responsibility of the thgtiers of government: the federal
government, state governments, and local govemr@ he federal government provides the

bulk of the funding, while the state and locments provide a smaller percentage of the

funding’®. . @

The funding of the UBE pro@ derived from various sources, including government
budgetary allocations, gr@loans from international organizations, and donations from the
private sector. The. gé&l government provides funding through the UBE Intervention Fund,
which is a w%;&ﬁ}ld set up to provide funding for basic education in Nigeria’*. The UBE

Interventio
go

the fedetal’ government agency responsible for the implementation of the UBE program. The

d is managed by the Universal Basic Education Commission (UBEC), which is

UBEUC is responsible for the disbursement of funds to the state and local governments, as well as

the monitoring and evaluation of the implementation of the UBE program™.

19



Although the federal government provides the bulk of the funding for the UBE program, state
and local governments also have a responsibility to contribute to the funding of the program.
State governments are required to contribute 50% of the cost of implementing the UBE program
in their states, while local governments are required to contribute 10% of the cost*'. The
contribution of state and local governments to the funding of the UBE program is c@ed from
their internally generated revenue (IGR) and other sources of revenue, suc Qgrants and
donations*?. However, some state and local governments have been criticized Tor their poor
contributions to the funding of the UBE program, which has resulted i oor implementation
of the program in some states*’. Despite the efforts of the fed gp%mment and the UBEC to
provide funding for the UBE program, there are still severa@ enges that need to be addressed.
One of the major challenges is the inadequate fundi%ob% program, which has resulted in poor

®%

Another challenge is the mismanagemen@{unds by some state and local governments, which

implementation in some states*4.

has resulted in the diversion of fu@%nt for the UBE program to other purposes. Corruption
is also a major challenge in t@ﬁng of the UBE program, with reports of funds meant for the
program being embezzl &govemment officials*>. The UBE program is an important initiative
aimed at providi@y hild in Nigeria with access to basic education. The program is funded
by the fedﬁbbgovernment, state governments, and local governments, with the federal
government’providing the bulk of the funding. However, there are still several challenges that
need to be addressed, including inadequate funding, mismanagement of funds, and corruption*t.

Addressing these challenges is crucial to the successful implementation of the UBE program and

the achievement of its objectives.
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2.1.2 Historical Development of Curriculum for Primary School Students

Curriculum according to Tyler 1963 is all of the learning of students which is planned by and
directed by the school to attain its educational goals. The introduction of western education in

Nigeria brought changes to the indigenous education and its curriculum®’.
2.1.2.1 Curriculum Development under the Missionaries Q\

In 1842, curriculum development started in Badagry, Lagos. Western education*was introduced
by the Wesley Methodist Mission led by Rev. Thomas Freeman. Ot@&ssionaﬂes to follow

same were “the Church Missionary Society (CMS)” in 1848, and ‘$oman Catholic Mission”

o

in 18554, The curriculum of the missionaries covered ﬁrst Tea writing, and arithmetic, then

vocational education®.

agriculture, nature study or rural science, geography a ory; with focus on moral education.
However, there was neglect of scientific, techmca@

2.1.2.2 Curriculum Development und %Brltlsh Colonial Government

The curriculum of the m1s510nar1 @the British colonial government focused on producing
clerks, messengers, inte nd skilled workers. The curriculum was designed after the
British education syst % curriculum features such subjects as Latin, Greek and Religion in
the grammar sc@mculum before Science later featured in the schools. It is ‘bookish’ in
orientation>: o0, in 1890, Henry Carr (Chief Clerk in the colonial office and Her Majesty’s

sub-inWor of schools of the colony of Lagos) recommended that teachers should be trained in

content area, methodology and school management>'.

Curriculum development in Nigeria during the British colonial era played a significant role in
shaping the education system that exists in the country today. The colonial administration viewed

education as a means to promote their interests in the country, and as such, they developed a
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curriculum that reflected their goals and objectives®?. This section will examine the history of
curriculum development in Nigeria during the British colonial era, including the policies,

programs, and initiatives that were implemented to shape the education system.

The British colonial administration established a formal education system in Nigeria in the late
19th century. The first schools were established in Lagos in 1853 and were prima@&ntended
for the children of European traders and missionaries>*. However, in the earl @Qentury, the
colonial administration began to focus on providing education to,Qe al population,
particularly to create a class of educated Africans to assist Wit% dministration of the
country>*. Curriculum development during the colonial era w aped by a number of factors,
including the goals and objectives of the colonial administ&, the need to create a workforce
with specific skills, and the influence of educatiogﬁeories and practices from Europe and

America’’. ®%

The primary goal of colonial educatioéj\ﬁo create a class of educated Africans who could
serve the colonial administratio&@‘ was achieved through a curriculum that emphasized the
acquisition of practical ski s®w as reading, writing, and arithmetic, as well as technical and
vocational skills th.as\u%ld support the colonial economy>®. Another goal of colonial education
was to promote &1}}1 cultural values and norms. The curriculum emphasized the teaching of
the English age, British history, and literature, as well as the adoption of British social and
moral valfes. The colonial administration implemented a number of policies and programs to
support the development of a curriculum that reflected their goals and objectives. One of the key
policies was the establishment of a central education authority, which was responsible for

developing and implementing a standardized curriculum across the country>’.
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In 1902, the Education Ordinance was enacted, which established the Board of Education to
oversee the development of education policy and curriculum. The Board of Education was
responsible for developing a curriculum that reflected the needs of the colonial administration, as
well as the needs of the local population®®. In 1916, the Phelps-Stokes Commission was
established to investigate the state of education in Nigeria and to make recommendat'&s for its
improvement. The commission recommended that the education system should ructured to
reflect the needs of the local population, and that a curriculum that emphasized, practical skills

O

The colonial administration also established technical and ional schools to support the

should be developed™.

development of a workforce with specific skills®®. These sc@ offered training in areas such as
agriculture, commerce, and industry, and the currim@vas designed to reflect the needs of the
colonial economy. The development of the C\ during the colonial era was influenced by
educational theories and practices from\\' ope and America®'. The colonial administration
believed that the European educati@z(;r?tem was superior to the local education system, and as
such, they adopted many of @Qﬁnciples and practices of European education. One of the key
influences on the currixﬁ was the Montessori method of education, which emphasized the

development of @6

method wa %ted in many primary schools in Nigeria, and the curriculum was designed to

reﬂect\&ﬁciples and practices.

Another influence on the curriculum was the work of John Dewey, an American philosopher and

lé child and the use of hands-on materials to facilitate learning®?. This

educator who emphasized the importance of experiential learning and the development of critical
thinking skills®*. The curriculum in Nigeria was designed to reflect these principles, with an

emphasis on practical learning and the development of problem-solving skills. Curriculum
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development in Nigeria during the British colonial era played a significant role in shaping the

education system that exists in the country today.
2.1.2.3 Curriculum Development in Nigeria from 1960 to Present

Curriculum development in Nigeria has undergone significant changes since the country gained
independence from British colonial rule in 1960. The development of the curric as been
influenced by a variety of factors, including changes in educational phil @ and theory,

political and economic factors, and social and cultural changes within t@wmrym‘

1960s to 1980s: Early Curriculum Development %

O

In the early years of Nigeria's independence, the govemmer@used on developing a curriculum
that reflected the country's political and economic ities®®. The curriculum emphasized the
importance of vocational and technical educa%réd was designed to provide students with the
skills and knowledge needed to sup}gos{s%e\country's growing economy. In the 1970s, the
government introduced the Univeriéj\’rimary Education (UPE) program, which aimed to
provide free primary educat'.Qk all children in the country. The curriculum for UPE was

designed to be simple anagtical, with an emphasis on basic literacy and numeracy skills®®.

In the 1980s, the, goyernment introduced the National Policy on Education, which provided a
framework ¢ development of the education system in Nigeria. The policy emphasized the
import\ab@ of education for national development and outlined the goals and objectives of the
education system®’. The policy also called for the development of a more comprehensive and

integrated curriculum that would meet the needs of a rapidly changing society.
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1990s to Present: Reform and Expansion

In the 1990s, Nigeria underwent significant political and economic reforms, which had a
significant impact on the development of the education system. The government introduced a
number of reforms aimed at improving the quality of education and expanding access to
education for all Nigerians®®. In 1999, the government introduced the Universal Basic\Education
(UBE) program, which aimed to provide free and compulsory education to a@%ren in the
country®. The UBE program was designed to be more comprehensive wghl UPE program,

with an emphasis on providing students with a broader range of skill owledge.

The government also introduced a number of reforms ai at improving the quality of

education in the country’®. These reforms included the igtsoduction of a new curriculum, which
was designed to be more relevant and responsive ’@weds of students and society. In 2004,
the government introduced the National Curticwlim Framework, which provided a framework
for the development of a national c&@m that would be used across the country. The

framework emphasized the imp 1@%&: of a learner-centered approach to education, with an
[ ]

emphasis on developing t Qh\ole child and providing students with the skills and knowledge

needed to succeed i.n’&ddly changing world”!.

In recent year%: overnment has continued to focus on improving the quality of education in
the count%’bZOM, the government introduced the 9-Year Basic Education Curriculum, which
was designed to provide students with a broad range of skills and knowledge. The curriculum
emphasized the importance of developing critical thinking skills, problem-solving skills, and
communication skills, as well as a strong foundation in the core subjects of English language,

mathematics, and science’?.
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Curriculum development in Nigeria has undergone significant changes since the country gained
independence in 1960. The development of the curriculum has been influenced by a variety of
factors, including changes in educational philosophy and theory, political and economic factors,
and social and cultural changes within the country. The government has introduced a number of
reforms aimed at improving the quality of education and expanding access to educ&n for all
Nigerians”. The development of a more comprehensive and integrated curric has been a
key component of these reforms, and the government continues to f/(){@ improving the

quality of education in the country. Q
In 1969, the first curriculum conference was organized. The re@'ons/ﬁndings were that;

i.  Nigeria education focused on the cognitive @aln neglecting both affective and
psychomotor domains. %6%

ii.  Since the system of education (6-5-2-§®/as not responding to the needs of education in
Nigeria, the National Policy o '%@ ion which stipulated 6-3-3-4 was articulated. The
National Policy on Edy&i@ a useful document for every classroom teacher because
the goals and objec v@ Nigeria education are enshrined therein.

Also, the contribut.i f professional bodies such as ‘the Comparative Education Study and

Adaptation C:nt@SAC), STAN, NERC, NUC, NBTE, NCCE’ respectively especially in

areas of miﬂ@
Nigeri%e%ols”.

2.1.2.4 Contributors to Curriculum Development in Nigeria

standards for schools have continuously improve curriculum development in

1. Henry Carr proposed the setting up of Government Model Schools and the use of mother

tongue as language of instruction.
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2. Lord Fredrick Lugard, C.M.S under Bishop Tugwell (1898), Dr. W.R.S Miller Han
Visher initiated the Western (non-secular) Education in northern Nigeria.

3. The Baptist Mission set up the Phelps-Stokes Commission to report on education and the
needs of African society. The commission’s report made useful influence in curriculum
development in Nigeria.

4. The Ashby Commission helped to establish universities and polytechnics@geria.

2.1.3 Implementation of Curriculum as the Foundation for Deve%ggkecommended

Texts %Q

Curriculum and recommended texts are essential com of education. A curriculum
provides a framework for teaching and learning, while{asxtecommended text provides a list of
recommended texts for students to read”. In this,&&we will discuss the implementation of
curriculum for recommended texts, includi&gw to design a curriculum that supports the
development of reading skills, how to é&;\gﬁt ppropriate texts for a recommended text, and how

to assess the effectiveness of.ﬂ&@’%nmended text. To design a curriculum that supports the

development of reading s@ following steps can be taken:

Define Reading @The first step in designing a curriculum to support reading skills

development 6‘0 efine the reading goals. These goals should be aligned with the overall
curric lulég’ls and objectives. The reading goals should specify the reading skills that students

are expected to develop, such as comprehension, analysis, and interpretation’®.

Identify Reading Strategies: The next step is to identify the reading strategies that will be used

to develop the reading skills identified in step one. Reading strategies include predicting,

27



questioning, clarifying, summarizing, and evaluating. Teachers should identify the strategies that

will be most effective for the specific reading goals”’.

Determine Reading Materials: The reading materials should be selected based on the reading
goals and strategies identified in steps one and two. The materials should be age-appropriate and
relevant to the curriculum. Teachers should also consider the interests and backgro% of their

students when selecting reading materials’®. Ol

Develop Lesson Plans: Lesson plans should be developed based on the feading goals, strategies,

and materials identified in the previous steps. The lesson plans include activities that

promote the development of reading skills and strategi @achers should also provide
N

opportunities for students to practice reading 1ndepende in groups’’.

2.1.4 Selecting Recommended Texts 6

When selecting appropriate texts, the fol@actors should be considered:

Age Appropriateness: The textséu be age-appropriate and relevant to the curriculum.

Teachers should cons1de§bq§\dmg level, interests, and backgrounds of their students when

selecting texts.

Diversity: The, recemimended text should include a variety of authors, genres, and perspectives.

This will @e students to a range of perspectives and help to promote critical thinking skills.

v

Cultural Relevance: The recommended text should include texts that reflect the cultural
backgrounds and experiences of the students. This will help students to see themselves in the

texts and promote a sense of belonging.
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Accessibility: The texts should be accessible to all students, regardless of their socioeconomic
background. Teachers should consider providing access to the texts through the school library or

by providing copies of the texts to students®’.
2.1.4.1 Assessing the Effectiveness of the Recommended text
To assess the effectiveness of the recommended text, the following steps can be talq\

Define Assessment Criteria: The assessment criteria should be aligned wi Qeadlng goals

and objectives. The criteria should specify the reading skills and @s that students are

expected to develop as a result of reading the texts on the recomme%’ext.

Collect Data: Data can be collected through VariOIQxeans, including reading logs,
comprehension quizzes, and written responses. T%@@L@should use a variety of assessment

methods to gather data on student learning®!. \Qrb

Analyze Data: The data collected sh: )@analyzed to determine whether the recommended
text has been effective in promoti@he development of reading skills and strategies. Teachers

should look for pattems@ ata and identify areas where students may need additional

support.
\\

Adjust Curri nd Recommended text: Based on the data analysis, teachers may need to
adjust the@fﬁculum and recommended text to better support student learning. Teachers may
need t%(ovide additional support in specific areas or select different texts to better meet the

needs of their students®2.

Many definitions have been proposed for the curriculum but a close look each of them will show

you one or two disadvantages. What curriculum means has been extended beyond its dictionary
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meanings as a course of study to embrace the total spectrums of content, resources, materials and

method of teaching through which the purposes of education are achieved®:.

Curriculum is the ground which pupils and teachers cover in order to reach the goal of education.
In other words, it can be regarded as a total experience with which the school deals with
educating young people. That is all the experiences both curricular and co-curricilar which
children pass through to become what is known as an educated person®*. It ha@ noted that
the definition of curriculum changes from time-to-time and it also ,Qn due to social

conditions, conception of knowledge, the learner and, indeed, educatie @

Clearly, therefore, your definition of curriculum is a mat%@aur own perception. It is the
planned experiences offered to the learner under the gui(QQe f the school. It is the whole of the
educative process, that is, the total environment in v&ducation takes place®. In other words,

the total environment in which education t lace that is, the child, and the teacher the

subject, the content, the method, the pla@nd psychological environment®’.

Curriculum is also all the experi@ that individual learners have in a programme of education
whose purpose is to achi@d goals and related specific objectives which is planned in terms

of a frame work @r and research or past or present professional practice. As a process,

curriculum ca en and the development of educational experience and activities which will

achieve ft ’bpuplls and all members of society some predetermined objectives®®
2.1.4.2 Importance of Curriculum to Recommended Text

Curriculum and recommended texts are interrelated concepts in education. A curriculum
provides a framework for teaching and learning, while a recommended text provides a list of

recommended texts for students to read. In this study, we will discuss the importance of
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curriculum to recommended texts and how a well-designed curriculum can impact the
recommended text. A curriculum is a plan for teaching and learning that outlines the goals,
objectives, and content of a particular course or program. It provides a framework for teachers to
design their lessons and for students to understand what they are expected to learn. A well-

designed curriculum is essential to ensure that students receive a quality education that prepares

them for future success®. OQ

A curriculum helps to ensure that students acquire the necessary knowle% ills to succeed
in their chosen fields. It provides a structured approach to learnin%@ ensures that students
cover all the required topics in a systematic and coherent @wr. A good curriculum also

provides opportunities for students to develop criticaNsthinking, problem-solving, and

communication skills®. &Q
2.1.4.3 The Importance of Recommended '@

A recommended text is a list of text@ents are expected to read. It is an essential tool for
promoting independent read-irg%ﬂ developing students' literacy skills. A well-curated

recommended text proviﬁ@lents with an opportunity to explore various topics and gain a

comprehensive uade\)@ing of the subject matter. It also exposes students to different authors

and perspecti\&

can also@ to promote equity in education. Many students come from low-income

ich enhances critical thinking and analysis skills®!. The recommended text

backgrounds and cannot afford to purchase books. Public libraries are often inadequately stocked,
and teachers may not have enough resources to provide all the necessary reading materials®?. A
recommended text ensures that all students have access to the same reading materials, regardless

of their socioeconomic background.
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2.1.4.4 The Interrelationship between Curriculum and Recommended Texts

The curriculum and recommended texts are interrelated concepts in education. A well-designed
curriculum can impact the recommended text, and a well-curated recommended text can enhance

the effectiveness of the curriculum®. Here are some ways in which the two concepts are

interrelated: \

Alignment with Curriculum Goals: A recommended text should align 't@ curriculum
goals and objectives. The curriculum should specify the knowledge a ills that students are
expected to acquire, and the recommended text should provid% ecessary resources to

achieve these goals. A well-curated recommended text can @ einforce the concepts covered

in the curriculum and provide additional information to e@nce student understanding®.

Support for Different Learning Styles: A reco@ed text can provide materials to support
different learning styles. For example, vis rners may benefit from reading materials that
contain diagrams, charts, and pictu, &&' ell-curated recommended text should include a

variety of reading materials to-ca&% the needs of different learners®.

Promotion of Critical 'Pb(ing: Critical thinking is the ability to rationally assess, evaluate,
and synthesize ir@d in order to create reasoned judgements and make smart decisions. It
entails challe\‘ég, assumptions, reviewing data, and considering diverse views in order to arrive
at a lo%&nd well-supported conclusion. Someone who is able to approach problems and
questions with an open mind and who is not readily swayed by emotion or bias is an example of
someone who is capable of critical thinking. They are adept at seeing weaknesses in reasoning,

finding logical fallacies, and differentiating between facts and opinions.
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A recommended text can promote critical thinking skills by exposing students to different
authors and perspectives. Students can compare and contrast the different arguments presented in
the reading materials and develop their own perspectives on the subject matter®®. A well-curated

recommended text should include a variety of authors and perspectives to promote critical

S\

Integration of Cross-Curricular Themes: A recommended text can help t@ rate cross-

thinking skills.

curricular themes into the curriculum. For example, a recommended t& history course
could include literature that relates to the historical period bei died. A well-curated

recommended text can help to reinforce the concepts covered ifferent subjects and promote

interdisciplinary learning®’. QQ

Enhancement of Learning Outcomes: A recom text can enhance the learning outcomes
of a curriculum. Students who have access to\\@iety of reading materials are likely to develop
a deeper understanding of the subjec‘%q.u . A well-curated recommended text can help to

reinforce the concepts covered i&@%urriculum and provide additional information to enhance
[ ]

student understanding®®. QQ\

A curriculum and a)\% mended text are essential components of education. A well-designed

(o

curriculum pr%ﬂ

1. \@ermines educational direction including the decision of the type of society people
want to live and serve in.
il. It determines the principles and procedures which will help educators in selecting and

arranging recommended text
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iii. It concerns itself with the application of the chosen principles for selection of

recommended texts

iv. It determines and assesses what changes have been brought about.

v. It determines the next steps to be taken in choosing a recommended text
2.1.4.5 Curriculum implementation for Selection of Recommended Texts \
Curriculum implementation has been defined in many ways by different ple, viewed
curriculum implementation “as the execution of the contents of the curtiétbum document®.” It is
further described as the task of translating the curriculum nt into the operating
curriculum by the combined effort of the students, tea d others concerned. Also,

curriculum implementation is the translation of the obj@/e of the curriculum from paper to
practice. The process of curriculum implement%&gins when the teacher is handed the
curriculum and ends when learners have bee?@osed to the learning experiences prescribed in
the document'®®. More so, the interme i@yps in curriculum implementation include teaching
through verbal and non-verba.l @ﬁon, practical work in laboratories, workshops and in the
field, student-student inter@@ student-material interactions and ten evaluation and feedback.
Curriculum implen.l ion in a nutshell is “the translation of theory into practice, or proposal
into action”!°! Fchy\all these definitions of curriculum implementation, one can rightly view
curriculur@ Q‘mentation as the process of putting all that have been planned as a curriculum
document/into practice in the classroom through the combined effort of the teachers, learners,

school administrators. Parents as well as interaction with physical facilities, instructional

materials, psychological and social environment.
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Ideally in Nigeria the curriculum should be planned by the community that is to use it. This is
because the community knows its needs and aspirations for their society!®2. Where people are
enlightened and government is democratic enough as in U.S.A, the following groups in the
society are involved in curriculum planning and implementation for recommended text, so also

the situation should not be different in Nigerian case since we are adapting the Ameri$1 system

In Nigeria, teachers are made to implement the curriculum and é; much involved in the

of education'®.

a) Teachers:

development process. However, teachers should particip% in curriculum development
process as to have psychological ownership of the currigtdlum which will give them confidence
in the implementation process and also, they kpéégir students better and they know the
weakness of their students'®. The curricﬁk\@can be a great success or a dismal failure
depending on teachers. They are the pér;&&], ho alone can make the curriculum design achieve
what it was design to achiev.e.@y are dedicated, hardworking and imaginative they can

enliven what would othe%%@dull and lifeless'%.
b) Students _* ©

When discuss@curriculum planning, it is crucial to recognize that students are not just the
ultimat@eﬁciaﬁes; they are central actors. They are both the subject and object of the
educational process, pivotal elements without whom the entire endeavor of education would lose
its meaning. If education is the act of cultivating knowledge and skills, then students are both the
field being cultivated and the harvest that results'®. Their participation is vital not just as

consumers of education but also as contributors to the pedagogical landscape. Their unique
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insights into how the learning process unfolds in real-time, what aspects are engaging, and what
areas need improvement, are indispensable for shaping a well-rounded curriculum. However, this
is not without its challenges. Students, especially younger ones, might not fully grasp the long-

term benefits of certain subjects or methods. They might prefer an easy, entertaining approach to

education over a more rigorous but beneficial one'?’. \
¢) Parents OZ
In Nigeria, the involvement of parents in curriculum planning is a co issue. A significant

portion of the parent population may be illiterate, but this does %\ e their input any less
valuable. Parents possess a nuanced understanding of their n’s aptitudes and interests, as
well as a deeply-rooted investment in their children's fuuQ\ ore importantly, they often hold a
mirror to the society in which the educational sys eérgsts. Their collective needs, aspirations,
and challenges can reflect broader societal ré@ments that should be factored into curriculum
planning. However, involving paren‘fé‘)\%have limited formal education can be difficult.
Strategies such as community. r&@s and adult literacy programs can provide a platform for

these parents to contribute @\ahingful ways.
our

d) Employelt;\k&
The requirem of the labor market significantly shape educational objectives. After all, one of
the p&@ aims of education is to prepare students for successful careers. In this light,
employers of labor comprising ministries, banks, and private manufacturing companies have a
vested interest in the quality of education. Employers can provide a critical external perspective
on the skills and knowledge that are most valuable in the real world!®. However, the direct

involvement of employers in curriculum planning is fraught with challenges. First, employers'
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needs can be highly specialized and may not align seamlessly with broader educational goals.
Second, the job market is ever-changing, and a curriculum that is too narrowly focused on
current employer needs may not provide students with the versatile skill set they'll need in the

long term.
e) National Organizations: \

In Nigeria national bodies like the Federal Ministry of Education, National Ed @- on Research

and Development (NERDC) the Joint Consultative Committee, the Intérim Joint Matriculation

Board (JMB), the West African Examination Council (WAEC), Examination Council
(NEC), National Board for Technical Education (NBTE), Commission for Colleges of
Education (NCCE), National Universities Commissi C) and National Business and

Technical Examination Board (NABTEB), Univ & Colleges of Education, Polytechnics,
State Miniseries of Education, Education Resb\;@s Centers all help to draw up National Policies
on Education syllabi and examinations. %us within the country because most examinations in

Nigeria are of Federal nature!®. @

This type of arrangement Q\res certain uniformity of standard throughout the country. In
curriculum planni l&eria also various State Ministries of Education have to be aware of the
needs of their ewri*particular states and of the different areas within these states; in translating
what eh 1@’@1 or national organizations have stipulated as desirable of attainment''°. Subject
syllabi in recommended texts are fairly uniform throughout Nigeria but the number of lessons

per week may differ from state to state.

Recommended texts and textbook procurement are critical components of education in Nigeria.

The availability and accessibility of books to students have a significant impact on the quality of
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education they receive. In this study, we will discuss the importance of recommended texts and

textbook procurement in Nigeria, the challenges associated with them, and potential solutions.
2.1.4.6 Importance of Recommended texts and Textbook Procurement

Recommended texts and textbook procurement play a crucial role in the education system in
Nigeria. A well-curated recommended text provides students with an opportuni explore
various topics and gain a comprehensive understanding of the subject ma@ SO exposes
students to different authors and perspectives, which enhances criti inking and analysis

skills'!. Textbook procurement is equally important, as textbooks% s a primary source of

112

information for students''s. Textbooks provide structured % ation and concepts in an

organized manner, which makes it easier for students tQQarn and understand. Textbooks also
help students to prepare for examinations and asse,s& by providing them with the necessary
information and resources. Additionally, the\\\@ability of reading materials and textbooks is
critical to achieving the goal of educagf;(&fo all in Nigerial''3. Many students come from low-
income backgrounds and can.n(Q@Xd to purchase textbooks, and public libraries are often
inadequately stocked. As @e provision of textbooks and reading materials in schools can

help to bridge the gag\' provide equal opportunities for learning.

N\

2.1.4.7 Challe&f Recommended Text and Textbook Procurement in Nigeria

Despit%lg&mportance of recommended texts and textbook procurement in Nigeria, there are

several challenges that need to be addressed. The challenges include:
Inadequate Funding

The issue of inadequate funding represents a glaring bottleneck in the process of textbook

procurement. Textbooks are central to curriculum implementation, serving as a repository for
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structured knowledge and as a roadmap for instructional design!'*

. When funding is lacking, the
ripple effect is profound, affecting not just the immediate availability of textbooks but also the
broader infrastructural and material needs of the education sector. The insufficiency of
government allocations to education translates into a chronic underfunding of critical areas,
including textbook procurement. The absence or insufficiency of such essenti&learning
materials directly affects the quality of education, as teachers struggle to imple@urriculums
and students find it difficult to access standardized knowledge. (J
/\

Corruption %Q
Corruption serves as a corrosive factor that exacerbates the @n of inadequate funding. The
allocation of public resources for education, alread@d, often becomes a target for
corruption. Money meant for textbooks and ;gérbeducational materials frequently gets

embezzled by those entrusted with procurem%@his creates a chasm between the curriculum's

theoretical framework and its practica %ﬂh tion, as students lack the materials necessary for

undermines public trust i@@cational system itself.

Poor Distribution® &
N\

The challen%@esn't end with securing the funds and procuring the textbooks; distribution

effective learning. Corruption @ﬂy deprives students of essential resources but also

preser@own set of problems!’>. In an ideal scenario, textbooks would be disseminated
efficiently to every school, reaching every student in need. However, the reality is far from this.
A lack of well-coordinated distribution channels means that textbooks might not reach their
intended recipients. Schools in remote or less accessible areas are especially prone to this

problem, contributing to educational inequality.
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Outdated Textbooks

The issue of outdated textbooks speaks to the dynamic nature of knowledge and the necessity for
education to evolve in tandem with it. Textbooks that are not updated to reflect current
knowledge become relics that can misguide students. Old data, obsolete theories, and outdated

viewpoints can lead to a skewed understanding of subjects, impairing the quality of e%ltion.

Inadequate Monitoring < OQ

Lastly, the absence of effective monitoring and evaluation systems se@a critical blind spot

in the textbook procurement process'!®. Without a robust %nism for tracking the

gaps or bottlenecks. A lack of monitoring means tha %s like corruption, poor distribution,

effectiveness of procurement and distribution systems, it b irtually impossible to identify

and the use of outdated materials can go unche »further entrenching the challenges facing

textbook procurement. Q :
2.1.4.8 Solutions to the Challeng&\oc&ecommended Text and Textbook Procurement in
Nigeria .Q\A

To address the challeriges™of recommended text and textbook procurement in Nigeria, the

following solutio@ be implemented:

Augmen (bof Funding
N

A quintessential step towards resolving the inadequacies in textbook procurement is to
significantly increase government funding directed towards education, particularly earmarked for

117

the procurement of textbooks and recommended texts This augmentation in financial

resources would play a critical role in ensuring that educational institutions have sufficient
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means to provide students with the materials they require for effective learning. Moreover,
increased funding would alleviate the strain on teachers who are currently compelled to make do

with scarce resources, enhancing the overall quality of education.
Enhanced Accountability Measures

Ensuring that those in positions of authority are held accountable is pivotal in sing the
issue of corruption in textbook procurement''®. One tangible way to enforce t 's@yuntability is
through the implementation of robust monitoring and evaluati ﬂ&&aechanisms. These
mechanisms would offer transparency into how funds are spent ether the procurement
processes align with stipulated guidelines. By holding o accountable, the chances of
embezzlement or misappropriation of funds would be @li icantly reduced, thereby ensuring

that allocated resources serve their intended purpo eb:

O

Refinement in Distribution Systems &
Improving the efficiency of textbool\ﬁ@tribution is an urgent necessity, particularly in making
sure that educational resour&&{é&ch schools in both urban and remote areas''”. Leveraging
modern technology, such ectronic books, could offer an alternative to traditional distribution
methods. E—boo@ distributed instantaneously and at a lower cost, mitigating issues of

physical distr@on. Moreover, digital platforms can offer real-time data that can assist in the

effecti %ﬂitoring of distribution.
Periodic Updates of Educational Materials

Maintaining the relevance of textbooks is a continual process that requires consistent updates. It
is imperative that textbooks reflect the most current knowledge, theories, and practices in various

fields. This can be best achieved through active collaborations among authors, publishers, and
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educators. Such partnerships would ensure that textbooks are not only accurate but also tailored

to meet the pedagogical needs of the current educational landscape.
Strengthening Monitoring and Evaluation Systems

Lastly, there is an acute need to reinforce the monitoring and evaluation frameworks governing
textbook procurement'?’, A comprehensive monitoring system can provide acticq“okinsights
into the effectiveness of both the procurement and distribution processes. E @i monitoring
will help in the early identification of gaps, inefficiencies, or inconsistghcies within the system,
thereby enabling timely interventions. Through regular evaluation% ional stakeholders can

assess the efficacy of existing strategies and implement data adjustments where needed.

2.2 Theoretical Framework ,bQ

Developing a recommended text involves sa@ and organizing books, articles, and other
materials that support the learning objecti } a course or program. There are many different

AN

theories and approaches to developinﬁ\gaommended texts, each with its own set of strengths and

weaknesses. ’ $
Q
Y

$ tion

2.2.1 The Theory ofk
o\\

The process thto hich the brain analyzes and organizes information that has been received
through tQ%ases is referred to as perception'?!. It is a complicated and ever-changing process
that imes both bottom-up evaluation, which is the analysis and combination of sensory
information into meaningful patterns, and top-down processing, which is the interpretation of
sensory information based on prior knowledge, expectations, and the context of the situation.

Bottom-up processing occurs first!?,
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The Gestalt theory was one of the earliest theories of perception, and it was notable for its
emphasis on the significance of holistic processing as well as the concept that the whole is
greater than the sum of its parts'?}. According to this idea, the brain organizes the information it
receives from the senses into meaningful wholes depending on particular organizational
principles!?*. These principles include proximity, similarity, and closure. Because ofxconcept

of closure, for instance, we have the impression that a circle is a complete shap@ite the fact

that it is composed of several separate lines!%. ’\< )
The ecological theory is yet another significant theory of percepti his theory places an

emphasis on the connection that exists between an organis the environment in which it
resides!?S. According to this idea, perception is not merel act of digesting the information
that is received through the senses; rather, it also 1%’@5 the action of actively exploring one's
surroundings in order to gather infomatio@ pertinent!?’. This theory emphasizes the
significance of perception for action, QQ\Q* via perception that we are able to navigate and
engage with the world around uslzgéc)
RN

The information processin Qﬂ\y of perception focuses on the phases of processing that take
place between the .r@ng of sensory information and the generation of a conscious percept.
These steps i c@ntegrating, organizing, and evaluating the information that has been
received'?. theory proposes that the processing of sensory information occurs in a sequence
of phasessbeginning with low-level sensory analysis and increasing to higher-level cognitive
functions like memory and attention as the stages proceed!®’. This strategy also places an
emphasis on the significance of feedback loops between these stages, which is where information
from higher-level processes can influence the way sensory input is processed during earlier

stages'3!.
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More recently, theories of perception have been impacted by developments in neuroscience,
which have revealed insights into the neurological mechanisms that underlie perception. These
developments have provided a better understanding of how the brain processes sensory
information1!*. For instance, research has demonstrated that various sensory modalities are
processed in distinct regions of the brain, and that attention and expectancy can affect the activity
of neural networks. These findings imply that perception is not only a % passive
processing of sensory information, but is also influenced by higher-level coghitive processes and

the neurological systems that support them'**. This is because pers ot merely a matter

of processing sensory information passively. 0

In conclusion, perception is an intricate and ever-chan@img process that involves active
investigation of one's surroundings in addition to pbgésmg that occurs in both the bottom-up
and the top-down directions'**. The early the@ perception, such as the Gestalt theory, have
given way to more current views inﬂue\@y advancements in neuroscience. This progression
may be seen in the evolution of tt@%\of perception across time. knowledge the mechanisms
that underlie perception is n@ crucial for our knowledge of the brain and cognition, but it

also has important im &ons for domains such as psychology, neurology, and artificial
intelligence'. ‘ ,\\'

2.2.1.1 Pri s of Theory of Perception

The theory of perception looks at how people learn about their surroundings by using their
senses. It is possible to describe perception as the process of organizing and interpreting sensory
data in order to make sense of the outside environment. Both physiological and mental systems

are involved in this complicated process'*®. The fundamental presumptions and ideas that direct
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investigation and comprehension of this process are found in the theory of perception. We'll go

over the foundations of the theory of perception in this study.
2.2.1.1.1 Active Process

Perception is an active process, according to the first fundamental tenet of the theory of
perception. This indicates that rather than accepting sensory information passi people
actively seek out and evaluate it. Processing from the top-down and botto @oth have an
impact on perception'®’. In contrast to bottom-up processing, which usés‘sensory data to create

perceptions, top-down processing refers to the use of prior knowl@ expectations to direct

perception. People can make sense of their surroundings than the connection between these

two processes '3, Q

J.J. Gibson, one of the key proponents, stated erception involves not only the physical
characteristics of the objects in the environme ut also the information that is available in the
surrounding environment that aids i m@preta‘uon of those characteristics. He claimed, for

instance, that the context in Whm@ perceive objects—for instance, the placement of a chair in

a room is essential to hom%?terpret those objects!®.

Expectations and{;@h)rmatlon play a part in perception as an additional active process. Our
perception of@ environment might be influenced by our expectations and prior information.
For in&%% if we see a group of jumbled-up letters but are aware that they are meant to make a
word, we are more likely to recognize it than if we had no idea what the letters were meant to
represent. This concept is strongly related to the idea of top-down processing. Top-down
processing is the term used to describe how expectations and prior information, higher-level

cognitive processes, can affect lower-level sensory processes. Because our expectations are
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influencing how we perceive the world, for instance, if we are searching for a specific object in a
cluttered environment, we will be more likely to notice objects that are similar to the object we

are looking for!4,

The ability of perception to produce illusions and perception errors is an intriguing feature of
perception's active nature. Our visual system can be deceived by contextu@&ues, as
demonstrated by the Miiller-Lyer illusion, which involves two lines of the ength that
appear to be different lengths due to the presence of arrows at the en& lines. Another
illustration is the condition known as inattentional blindness, i h we might get so
preoccupied with one aspect of our surroundings that w il to see other, unexpected

occurrences taking place in our immediate surroundingsl‘“.Q

In general, the notion that perception is a dynami;bércbess has significant ramifications for our
comprehension of how we perceive the %@)nment. It implies that expectations, prior
knowledge, and context rather than seév;\%g. a passive reflection of the external environment,
impact our view. We can bett?r @ iate the intricate and dynamic processes that underlie our

sense of the world aroun@derstanding the active character of perception.

2.2.1.1.2 Selectiog@s

The second te@of the theory of perception is that it is a process of selection. People focus on
some %@A of the environment that are pertinent to their objectives or areas of interest rather
than taking in all the sensory information that is accessible to them. The capacity to concentrate
on one or more stimuli while ignoring others is known as attention, and it has an impact on this
selective process. Both intentional and involuntary attention is influenced by things including

motivation, emotions, and previous experiences'#.
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The need for selection arises from the fact that our brains constantly process a tremendous
amount of sensory data, making it impossible for us to process everything at once. Instead, our
brains selectively attend to some aspects of the environment while ignoring or filtering out others

using a variety of strategies.

Through attention, the brain chooses which sensory data to process. We can selectivd&)cus our
attention on some features of the world while disregarding others thanks @Q&ntion. For

instance, when listening to a lecture, you might focus solely on the @&/s speech while

avoiding ambient noise or other distractions'**. %Q

Numerous elements, such as novelty, emotional salience rsonal relevance, can affect
attention. We might, for instance, be more prone to pay dttention to novel or unexpected stimuli

or to stimuli that have a significant emotional imp@:

Perceptual grouping is another method ﬂ%bkﬁ:] uses to choose sensory data. The process by
which our brain groups sensory data {@§§31 erent senses into meaningful patterns or objects is
known as perceptual grouping. .Qgihstance, if you observe a collection of dots arranged in a

specific pattern, your brai@%t put them all together to form a face or a tree.

Numerous elem@ as proximity, similarity, and continuity, can have an impact on
perception gr@ng. For instance, we might group items together more frequently if they are

close @notber in geography or time or if they share comparable characteristics'®.

Overall, the selection process is a crucial component of the theory of perception because it
enables us to prioritize and filter sensory data so that we can make sense of the world around us.

Understanding the selection-influencing elements might help us better understand how the brain
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organizes and processes sensory data as well as how to improve our perception and focus in

various situations!.

2.2.1.1.3 Constructive Process

The idea that perception is a constructive process is the third tenet of the theory of perception.
People actively create a picture of the world based on the sensory data available, ‘%osed to
passively recording sensory data. Past experiences, expectancies, and cognit@es are just a
few of the things that have an impact on this process. For instance, on's perception of a

situation may vary depending on their cultural backgrou% ectations, and prior

experiences'"’. QO

The process of perceptual structuring is one way p;@ion can be a positive activity. The
process by which we organize discrete sensory i into coherent and significant patterns is
known as perceptual organization. When v&é\&group of dots, for instance, our brain arranges
them into a pattern or shape, like , \16 or a square. This organizational process is not

exclusively controlled by the-@gdl characteristics of the stimuli, but also by elements like

proximity, similarity, and\co &nty”g.

In general, the n(b}\ﬁ perception is a positive process emphasizes the crucial part that our
brains play i\‘éatermining how we perceive the world. It implies that human experience is
activels%gduced by our brains based on a complex interaction of sensory inputs, expectations,
and prior knowledge rather than being only a reflection of the physical environment. We can
better appreciate the intricate and dynamic processes that underlie our view of the world around

us by understanding the constructive nature of perception'#.
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2.2.1.1.4 Multimodal Process

The idea that perception is a multimodal process is the fourth tenet of the theory of perception.
People perceive the world via a variety of senses, including vision, hearing, touch, and smell.
People can construct a more thorough and accurate image of the environment by combining

sensory data from several modalities. \

Multisensory integration is one of the main ways that the multimodal chara @xperience is
made clear. The process through which our brains blend data from sevefalsensory modalities to

produce a unified and coherent experience of the world is known a: ensory integration. For

instance, when we watch someone speak, we are able to ded ot about what they are saying

and how they are feeling from the movement of their lips@nd their expressions on their face! .

O

The occurrence of cross-modal transfer is an way that the multimodal character of
perception is made clear. Cross-modal trar%er is the process through which knowledge acquired
through one sensory modality ca{é;kct perception through another one. Studies have
demonstrated, for instance, that&s who are blind from birth can use their sense of touch to

perceive and identify objec Qa manner comparable to how sighted people use their eyesight.

This shows that ii @n to changes in sensory information, the brain is able to adapt and

restructurem.§

Multim%%perception and the idea of embodied perception are closely connected concepts.
Embodied perception describes how our perception is influenced by our physical experiences
and motions. Studies have demonstrated, for instance, that persons who have played a sport

before are better able to recognize and anticipate the motions of other participants in that sport.
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This implies that how we perceive and engage with the world around us can be influenced by our

bodily sensations and motions.

The notion that perception is a multimodal process emphasizes the significance of taking into
account the interactions between various sensory modalities as well as how our bodily
experiences and movements affect how we see the world. We can better appreciate,%intricate
and dynamic processes that underlie our perception of the world around us by anding the

multimodal nature of perception!2. ,\
2.2.1.1.5 Context-dependent Process %2

The fact that perception is a context-dependent proces fifth tenet of the theory of
perception. The setting in which sensory data is pres;@kffects perception. For instance, the

lighting or background against which an object is GBQ can affect how that object is viewed.

The perceptual set phenomenon is Q]K\Ry that context can affect perception. The term
"perceptual set" describes how ouréan\tations, beliefs, and past experiences might affect how

[ ]
we interpret incoming sensor@; For instance, we are more likely to identify a fuzzy image as

a dog when we are info hat it is a picture of a dog rather than a tree when we are informed
thatitis a pictureﬁf}’ﬁ%.

The idea of; own processing is another way that context might affect perception. Top-down
process describes how higher-order cognitive functions like expectancy, memory, and
attention can affect how we interpret sensory data. For instance, if we are instructed to search for
a specific object in a visual scene, we are more likely to find that thing than if we were just

casually examining the image'>*.
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The phenomenon of perceptual adaptation is another way to observe how context affects
perception. The term "perceptual adaptation" describes how our understanding of sensory
information might alter over time in response to modifications in the environment in which it is
given. For instance, if we spend a long time staring at a tilted visual picture, ultimately our brain

will adjust to the tilt, making the scene appear less skewed than it is when we look avx

The notion that perception is a context-dependent process emphasizes the sign@e of taking
into account how expectations, beliefs, and previous experiences affect&v&v@ see the world.
We can better appreciate the intricate and dynamic processes that u our perception of the

world around us by knowing how context-dependent perceptio@?

2.2.1.1.6 Adaptive Process Q

The idea that vision is an adaptive process is the’3ixth tenet of the theory of perception. Goals
and requirements of the individual have ar&:\‘;c; on perception, which adjusts to new situations
ight, for instance, interpret their surroundings

to ensure survival and well-being. &t%sﬁ'e

differently in a risky circumstang@ecure their safety.

Visual adaptation is one@ of perceptual adaptation. When the brain adjusts to modifications
in the visual env@%ﬁm such as adjustments in lighting, colour, or spatial organization, this
happens. For %@nce, if you stay in a green-lit room for a while, your brain will ultimately get
used t 'tgd the room will look less green when you leave. The same holds true if you stare at a
tilted pattern of stripes; with time, your brain will adjust to the tilt, making the stripes appear less

inclined when you turn away'3.

Another kind of perceptual adaptation is auditory adaptation. When the brain adjusts to

adjustments in the auditory environment, such as adjustments in sound frequency or volume, this

51



happens. For instance, if you listen to loud music for a while, your brain will ultimately get used

to the volume and the music will seem less loud when you stop.

The third type of perceptual adaptation is tactile adaptation. When the brain adjusts to alterations
in the tactile environment, such as variations in pressure or temperature, this happens. For
instance, if you hold a cold object for a while, ultimately your brain will ad& to the

temperature, making the object feel less cold when you let go'?’. OQ

The ability to adapt to changes in the sensory environment and sustai nstant perception of
the outside world throughout time is a function of perceptual a :‘ﬂ an adaptive process.

This process is believed to be fueled by alterations in hi der cognitive functions like

attention and memory as well as alterations in neuronal agtiyity in the brain's sensory regions.

O

The idea of perceptual adaptation emphasizes bot mazing adaptability and flexibility of the
human brain as well as the intricate anc%}jh ic nature of the perceptual mechanisms that

underpin our perception of the extem{(%wro ment!38,
2.2.1.1.7 Subjective Process A

The idea that percep‘uo Q subjective process is the sixth tenet of the theory of perception.
People each have a fferent perspective on the world, and these perspectives are shaped by
factors suc ersonality, culture, and prior experiences. This implies that two persons could

have dh‘f@ent perspectives on the same thing or circumstance.

An essential tenet of the theory of perception is that perception is subjective. It alludes to the idea
that each person's unique experiences, expectations, and prejudices have an impact on how they
perceive the world. This implies that two persons can have different impressions of the same

sensory input despite experiencing the same sensory input'>°.
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Consider two people seeing the same painting, for instance. It could be lovely and motivating to
one person while being boring or even offensive to another. This variation in understanding
results from the individual interpretations that each person brings to the experience rather than

any variations in the picture itself.

Diverse elements, such as personality, cultural, and life experience differences bet\@ people,
have an impact on subjective perception. According to a study, persons frou@gzse cultural

backgrounds may perceive facial expressions differently as a result of eirgdtural norms for
ex i T Q
pressing emotion'®. %

Subjective perception can also be impacted by personalit ognitive differences between
people. For instance, people who perform well on t@ of creativity or openness to new
experiences might be more likely to notice un @;r novel aspects of their surroundings,

whereas people who perform well on tests @iety or neuroticism might be more likely to

notice dangers or unfavorable aspects c&%m‘roundingswl.

In summary, the theory of pe&on explores how people learn about their surroundings
through their senses. Th@%amental presumptions and ideas that direct investigation and
comprehension of* @Socess are found in the theory of perception. One of these guiding
concepts is that ception is a subjective, active, context-dependent, multimodal, active,
selective,%’éructive process. Understanding these concepts is crucial for comprehending how

humans view the world and how different influences might affect perception.
2.2.1.2 The Relevance of Theory to the Study

The study "Perception of parents on change in recommended text and book procurement by

primary school pupil's parents" is significant to the theory of perception in a number of ways.
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One way that parents' opinions on the books on the new recommended text may affect their
choice to buy the textbooks is through their perceptions of those novels!®?. Parents may be more
inclined to buy the new textbooks if they believe the new recommended text to be more engaging,

fascinating, or pertinent to their children's needs!®.

The process of perception for action is another way that the theory of perception is &nent. In
this instance, parents' opinions of the reading materials and their perceptions @%dvantages
they will provide their kids with may affect their choice to buy the te%&sw. For instance,
parents may be more inclined to buy the new textbooks if @elieve that the new
recommended text provides their kids with additional opportl@%practice critical thinking

or learn about other cultures'®*. Q

\

The information processing approach to perceptio @\rgh emphasizes the function of cognitive
processes like memory and attention in perc@ is equally pertinent to the subject'®3. When it
comes to this situation, parents' past lé-i\&lﬁ ge and expectations of the reading materials may
have an impact on how they.vi&\és new recommended text and if they decide to buy the
textbooks'®®. For instanc% ehts may be more inclined to view the new recommended text as
high-quality and to.lsu&e new textbooks if they have had pleasant experiences in the past with

the publisher of t W reading materials'®’.

Overall, @rception theory is pertinent to the topic of "Perception of parents on change in
recommended text and book procurement by primary school pupils' parents" because it clarifies
how parents' perceptions of the reading materials on the new recommended text can affect their

choice to purchase the textbooks. Teachers and politicians can better communicate the
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advantages of the new reading materials to parents and raise the possibility that they will buy the

new textbooks by understanding the cognitive processes involved in perception!¢®,
2.2.2 Social Learning Theory

Social learning theory emphasizes the importance of social interaction in the learning process.
According to this theory proposed by Alber Bandura, learners can benefit from ing and
interacting with others, as well as from feedback and guidance provided by o @7 the context
of developing recommended texts, social learning theory suggests learners should be
encouraged to read and discuss materials with their peers'®. R@ ended texts should be

designed to facilitate group discussions and collaborative le ctivities!'”.

Factors that Influence the Selection of Recommelid@ts

Scope and Sequence fb
O

The scope and sequence of a textbook gr@cal attributes that should be rigorously designed to
meet the needs of a particular col&é&:ourse or a set of related courses. A well-designed
textbook will not only cover { ﬁeadth and depth of the subject matter but also lay it out in a
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logical and pedagogicall ective sequence-'®. The scope should encompass key concepts,

essential skills, a@&tv t real-world applications, while the sequence should guide the learner
from foundat@l knowledge to complex understanding in a coherent manner. Moreover,
modulii%%hould be a fundamental consideration. Textbooks should be easily divisible into
smaller sections or units that can stand alone without requiring extensive cross-referencing to
other parts of the book. This feature enhances the adaptability of the material, allowing educators

to customize their approach without causing confusion or disruption in the learning process.
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Ideally, the text should not be overly self-referential, thus enabling instructors to utilize sections

in different sequences or in conjunction with other materials.
Content Accuracy

Accuracy is paramount when it comes to the content of educational materials. Textbooks must be
free from factual errors and should present information with minimal bias or slant ensuring

academic integrity and reliability?'. Given the rapidly evolving body of (@ige in many

fields, the content must also be current and regularly updated to avgid“gbsolescence. This is

particularly crucial in fields like science, technology, and s dies, where outdated
information could significantly impact the educational ce. The process of content
validation should ideally involve subject matter exp and adhere to rigorous academic
standards. Peer review is an essential element in %@’Qg content accuracy, and while there are

various methods to conduct such reviews, @le-blind peer review is often considered the

gold standard. It ensures both the ang ity of the reviewer and the content provider, thus
minimizing any potential bias in @nluation process.
[ ]

Instructional Design QQ

In addition to acé@d well-organized content, the instructional design of a textbook is a
critical factor@ts effectiveness. The book should contain a mix of instructional materials that
cater N(%erent learning styles and promote active engagement®?’. Features like reflective
questions at the end of each section, various types of learning activities, and real-world
applications can all contribute to a more interactive and enriching learning experience. Moreover,
textbooks should explicitly outline the relationship between the material covered and the

intended learning outcomes of the course. This clarifies the objectives for both educators and
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students, providing a clear roadmap for the educational journey. This aspect of instructional
design helps to align the textbook closely with the curriculum, ensuring that all instructional

activities are purposeful and directed towards achieving specific educational goals.
Text Clarity

Clarity in textbook content is a critical factor that directly impacts the lea bility to
comprehend and assimilate information. An effective textbook should be wri r@ manner that
is accessible to its intended audience, which usually includes studefit®\at various levels of
understanding and expertise in the subject matter. The prose s@ internally consistent,

avoiding abrupt shifts in tone, style, or complexity that mig% e the reader??!.

In addition to being well-written, the textbook sho ld,@te a logical and clear progression of
topics. This helps learners build on previous kno and readily grasp more complex ideas as
they proceed through the material. The (&%\&ional structure of the book should guide the
reader smoothly from one topic to .\her, enhancing the learning experience. Furthermore,
meticulous proofreading is essngJto ensure the text is free of grammatical errors, spelling

mistakes, and other typoegr Qcal errors that could undermine its credibility and distract the

reader. (@

Visual Clari d Fidelity

Q

Visual ents in a textbook, such as images, charts, and diagrams, should be presented with
high fidelity and clarity to complement the text and facilitate understanding. Poorly designed or
distorted visual aids can confuse rather than clarify, negating their intended purpose. Therefore,
it is vital that all visual elements meet current resolution standards across various viewing

devices, whether the material is in print or digital format®>*.
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Moreover, the design should avoid unnecessary embellishments that may distract from the
essential content. Everything from the choice of color schemes to the style of icons should be

considered carefully to create a cohesive and focused visual experience.
Accessibility and Inclusive Design

In the 21st century, textbooks should be designed with inclusivity and accessibi in mind.
Given the diverse needs of learners, including those with disabilities, textb l@ould provide
accessible text and images. This could mean offering alternative te scriptions for visual
elements or ensuring that digital versions are compatible with scre% rs>?4. Furthermore, the
content should reflect a diverse range of perspectives, ac ging various cultural, ethnic,
and social backgrounds. It should also be inclusive in i @sen‘[a‘uon of gender, age, national
origin, disability, sexual orientation, education, a%églon Such an approach not only enriches

the educational experience but also fosters a\\\@lronmen‘[ of respect and inclusion. While the

extent to which this is possible may @;’@)on the subject matter, efforts should be made to

incorporate inclusivity wherever @e.
2.2.2.1 Principles of Su@lrning Theory
22211 Behavi@delling

Behavioura elling is a crucial aspect of social learning theory, which focuses on how
indivicﬁq&eam from observing others. According to the theory, individuals can acquire new
behaviours by observing and imitating the behaviour of others in their social environment.
Behavioural modelling involves four key processes: attention, retention, reproduction, and

motivation!”!

58



The first process, attention, involves actively observing and paying attention to the model's
behaviour. Individuals are more likely to learn from a model who is attractive, competent, and
prestigious. For example, a child is more likely to pay attention to the behaviour of a popular

classmate than a less popular one.

The second process, retention, involves remembering the behaviour that wa%aserved.
Individuals store the observed behaviour in their memory, which can later be r@&d and used
to guide their own behaviour. Repetition and practice can enhance retentiw&”%ﬂe third process,
reproduction, involves reproducing the observed behaviour. Individ st have the necessary
skills and abilities to reproduce the behaviour successfully. Fe@ck can help individuals adjust

their behaviour to match the observed behaviour more closelg

The fourth process, motivation, involves the inte@g external factors that influence whether
an individual will engage in the observed be ur. Motivation can be influenced by rewards
and punishments, as well as by self-ef e@elief& Self-efficacy beliefs refer to an individual's

173

belief in their ability to perform K@Xﬂc behaviour successfully

Behavioural modelling t@g}used in various settings, including education, healthcare, and
business. In educa i@chers can use modelling to teach new skills and behaviours to students.
In healthcare,& s can use modelling to encourage patients to adopt healthy behaviours. In
business, ’Qgers can use modelling to train employees in new skills and behaviours'’*. Overall,
behavioural modelling is an essential component of social learning theory, which emphasizes the
importance of observing and imitating others in the learning process. By understanding the key
processes involved in behavioural modelling, individuals and organizations can better utilize this

approach to enhance learning and behaviour change!”>.
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2.2.2.1.2 Reinforcement

Reinforcement is another important aspect of social learning theory. It refers to the process of
strengthening or increasing the likelihood of a behaviour by providing consequences that follow

the behaviour. Reinforcement can be either positive or negative.

Positive reinforcement involves providing a reward or pleasant consequenc owing a
behaviour. For example, if a child completes their homework, they may recei @eat or praise
from their parent, which may increase the likelihood that the child will @ete their homework

in the future. Positive reinforcement can be effective in increasing ehaviours, but it must

QO

Negative reinforcement involves removing an aver;@r unpleasant stimulus following a

be used consistently and appropriately!’.

behaviour. For example, if a student completes omework, they may avoid a scolding or
punishment from their teacher, which ma}@(ta:se the likelihood that the student will complete
inforcement can also be effective in increasing desired

their homework in the future. Negati’(@\n’\'f

behaviours, but it can create anxi& fear if used excessively!”’.

In addition to positive Q negative reinforcement, social learning theory also recognizes
punishment as a@&e consequence. Punishment involves adding an aversive or unpleasant
stimulus follo@g a behaviour to decrease the likelihood of the behaviour occurring again in the
future.\%&ver, punishment can be problematic as it can create fear and anxiety and may not be

effective in the long-term.

Reinforcement has been used in various settings, including education, healthcare, and business.
In education, teachers can use reinforcement to encourage students to engage in desired

behaviours, such as completing their homework or participating in class discussions. In
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healthcare, doctors can use reinforcement to encourage patients to adopt healthy behaviours,
such as exercising regularly or taking medications as prescribed. In business, managers can use

reinforcement to motivate employees to achieve their goals and increase productivity!7s.

Overall, reinforcement is a critical component of social learning theory that can be used to
increase desired behaviours in individuals and organizations. By understanding the Wiples of

reinforcement, individuals and organizations can better utilize this apprc@Qo promote

behaviour change and achieve their goals'”. ,\

2.2.2.1.3 Self Efficacy %

Self-efficacy is another key concept in social learning theo Qers to an individual's belief in

influence the likelihood of a person engaging in a iour or task and their level of persistence

their ability to perform a specific task or behj;&b@cessfully. Self-efficacy beliefs can
when faced with obstacles. Self-efficacy &Qe developed through four main sources of
information: mastery experiences, \{@ﬁexperiences, social persuasion, and physiological
and emotional states. Mastery-ei@%nces refer to an individual's past experiences of success or
failure in similar situatio@l individual has experienced success in a similar situation in the
past, their self-etic«{@gr that behaviour is likely to be higher, increasing the likelihood of

success in the@r situation. Conversely, if they have experienced failure in a similar situation,

their self-@cy may be lower, decreasing the likelihood of success'®’.

Vicarious experiences involve observing others' successes and failures in similar situations.
When individuals observe others successfully completing a task, their self-efficacy for that task
may increase. Conversely, if they observe others failing in the task, their self-efficacy may

decrease. Social persuasion involves receiving encouragement or feedback from others. When
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individuals receive positive feedback or encouragement from others regarding their abilities,
their self-efficacy for that task may increase. Conversely, negative feedback or discouragement

may decrease their self-efficacy!8!.

Physiological and emotional states refer to an individual's physical and emotional reactions to a
situation. If an individual feels confident, energized, and excited, their self-efficacy %ncrease.

Conversely, if they feel anxious, tired, or discouraged, their self-efficacy may d@?@.

Self-efficacy beliefs can impact various areas of life, including acad career, and health-

related outcomes. For example, students with high self-efficacy a@ likely to perform well

academically, while employees with high self-efficacy are likely to achieve their work-

related goals. In healthcare, individuals with high selﬁ@c cy are more likely to engage in
healthy behaviours and adhere to treatment planslsz&all, self-efficacy is a critical concept in
social learning theory, as it can impact an inch‘\x@al's behaviour and their ability to achieve their

goals. By understanding the sources (¢ efficacy and how to develop it, individuals and

organizations can better supportb&Qy\)ur change and promote success.
[ ]

2.2.2.1.4 Observati@earning

Observational le@ key principle of social learning theory, which involves learning by
observing th%haviour of others and the consequences of that behaviour. Observational
learnin&%ll occur through several different processes, including attention, retention,

reproduction, and motivation!'8?

. Attention involves actively observing the behaviour being
demonstrated. In order for observational learning to occur, individuals must pay attention to the

model's behaviour and the outcomes of that behaviour. Attention is influenced by a variety of
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factors, such as the salience of the behaviour, the complexity of the behaviour, and the relevance

of the behaviour to the individual's own goals and interests'®4.

Retention involves encoding the observed behaviour into memory so that it can be retrieved later.
Memory processes such as rehearsal, organization, and elaboration can aid in the retention of the
observed behaviour. Individuals are more likely to remember behaviour that is co%nt with
their existing attitudes and beliefs, and behaviour that is repeated over tiproduction
involves reproducing the observed behaviour. This can involve ph@i&nitation of the
behaviour, or it can involve the individual translating the observ Viour into their own
actions. The ability to reproduce the behaviour depends or@tors such as the individual's

physical and cognitive abilities, and the availability of@urces necessary to perform the

behaviour!®?. 6’6

Motivation involves the individual's desire to\s\{@rm the observed behaviour. Motivation can be
influenced by a variety of factors, suc}&){‘sh%xpected outcomes of the behaviour, the perceived
difficulty of the behaviour, and @dividual's own beliefs about their ability to perform the

behaviour successfully. %@ter the individual's motivation to perform the behaviour, the

more likely they are &&age in it!86,

Observational& ihg has been shown to be a powerful tool for behaviour change, particularly
in the cor%’af health behaviours. For example, studies have demonstrated that individuals who
observe others engaging in healthy behaviours are more likely to adopt those behaviours
themselves. Similarly, observational learning has been used in interventions to improve a variety

of health behaviours, including smoking cessation, physical activity, and healthy eating.
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In addition to the principles of attention, retention, reproduction, and motivation, social learning

theory also emphasizes the importance of cognitive processes in observational learning'®’.
2.2.2.1.5 Cognitive Processes

Cognitive processes involve mental activities such as perception, interpretation, and reasoning.
These processes play a crucial role in shaping how individuals understand an ret the

behaviour they observe, and in determining whether they will choose to repro@at behaviour.

One important cognitive process in observational learning is attention@esses. This refers to
the way individuals focus their attention on different aspects_of the observed behaviour. For
example, individuals may pay more attention to the conse@ of the behaviour rather than
the behaviour itself, or they may focus on different %@f the context in which the behaviour

®%

Another important cognitive process is &wion, which involves the encoding of information

occurs!®8,

into memory. This process is inﬂue&%ﬁ\)y factors such as the complexity and salience of the

observed behaviour, as well a.&@ndividual's own cognitive abilities and prior knowledge.

In order to reproduce o Q@ed behaviour, individuals must also engage in cognitive processes
such as planning, and®problem-solving. These processes involve breaking down the observed
behaviour i% aller components and developing a plan for how to execute it successfully. In

some é@, individuals may need to modify or adapt the observed behaviour in order to make it

work in their own context!'®.

Finally, self-regulatory processes play an important role in determining whether individuals will
engage in observed behaviour over time. These processes involve monitoring and evaluating

one's own behaviour, setting goals and standards for behaviour, and adjusting behaviour in
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response to feedback and outcomes. Self-regulatory processes can be influenced by factors such
as self-efficacy beliefs, which reflect an individual's confidence in their ability to execute a

particular behaviour successfully'*.

Overall, cognitive processes play a critical role in the process of observational learning. By
understanding how individuals attend to, interpret, and reproduce observed beha%ur, social
learning theory can provide insights into how to effectively promote behm@Qchange and

S

2.2.2.1.6 Reciprocal Determinism %

improve outcomes in a variety of contexts.

Reciprocal determinism is a key concept in social learnin that emphasizes the complex
interplay between an individual's behaviour, their e Vi@ﬂt, and their personal factors such as
beliefs and attitudes. According to this concept, 1our is not just shaped by environmental
factors or personal factors alone, but is tl;@?f an ongoing interaction between the two'°!.

At the core of reciprocal determin@ the idea that behaviour, environment, and personal
factors are all mutually infl .@g. For example, an individual's behaviour can impact their
environment, such as bygging the way others interact with them, or by altering the physical

environment aro() In turn, the environment can influence the individual's behaviour, by

providing inc@es or obstacles to certain types of behaviour!®2.

Simila}x/an individual's personal factors such as beliefs and attitudes can impact their
behaviour and their environment. For example, an individual who strongly believes in the
importance of physical fitness may be more likely to engage in regular exercise, and may seek

out environments that support this behaviour, such as fitness classes or health clubs.
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At the same time, behaviour can also impact personal factors such as beliefs and attitudes. For
example, an individual who experiences success in a particular behaviour may develop a stronger
belief in their ability to succeed in that area, which can lead to increased motivation to continue

engaging in that behaviour'**.

Overall, the concept of reciprocal determinism emphasizes the complex, dynanu'%ature of

behaviour change and suggests that effective interventions must take into acc@Qhe multiple

factors that interact to shape behaviour. By understanding the reciproc&&i(nships between

behaviour, environment, and personal factors, individuals and or @c;ns can better design

interventions that are more effective at promoting behaviour ck@ and improving outcome!**,
Q

™

Social Learning Theory (SLT) can be releva the selection of reading materials and

2.2.2.2 Relevance of Theory to the Study

procurement of textbooks in a number of W.$:ere are a few examples:
2.2.2.2.1 Contextual Relevance &c')\

Social Learning Theory a@ significant emphasis on the role of context in the learning
process'®. By acknowledgifig that learning is not an isolated cognitive act but is intricately
connected to the@ext in which it occurs, it provides a framework for educators to make
informed detigiens in selecting textbooks and reading materials. For example, if a curriculum
centerw%e healthcare industry, the selection of textbooks and materials could include case
studies from that sector, literature reviewing best practices, or articles discussing ethical
considerations specific to healthcare. These contextually relevant materials would enable
learners to make immediate connections between what they are studying and its real-world

application, thereby enhancing the depth and breadth of their understanding.
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2.2.2.2.2 Authenticity

Social Learning Theory argues that learning gains the most value when learners are engaged in
authentic, real-world tasks and activities'. This insight should guide educators in selecting
materials that not only impart theoretical knowledge but also allow learners to apply what they
are learning in realistic scenarios. Textbooks and reading materials should include eﬁcises that
simulate real-world problems or decision-making scenarios, enabling studen@ractice the
application of theoretical knowledge. For instance, a finance textbook cwgdude investment

simulation exercises, or a biology text could include lab activities%@imic current research

methods. 0
2.2.2.2.4 Social Interaction Q :

Another core tenet of Social Learning Theory Fis~the importance of social interaction and

collaboration in the learning process!'®’. '1%}0:%5 and reading materials should, therefore, be
’\\'oci

discussion questions, group pm@br case studies that require collective problem-solving can

chosen with an eye toward fosteri | interaction among learners. Features such as
facilitate social engagerrx@“aterials might also include examples of successful collaborations

in the given ﬁeld°®g learners insights into how professionals work together to achieve

common goalséj

2.2.2.}@4ltiple Perspectives

Social Learning Theory takes into account that different learners bring various perspectives and
experiences to the educational setting, thereby enriching the learning environment'*®, It
encourages the introduction of materials that are not unidimensional but offer multiple

viewpoints on a subject matter. Textbooks should aim to include diverse case studies, historical
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backgrounds, or even contradictory theories to encourage critical thinking. By presenting a
variety of perspectives, educators can facilitate a more comprehensive and nuanced
understanding of the subject matter, enabling students to better navigate complex real-world

scenarios.

2.2.2.2.6 Ongoing learning \

A cornerstone of Social Learning Theory is the notion that learning is n()@ic, one-time
event but a continuous, evolving process. Social Learning Theory unde f&gs the significance of
sustained engagement with a community of practice as a vehicle ing learning'®. In this
vein, educators need to consider the dynamic nature of le hen selecting textbooks and
reading materials. Materials should not merely serve as r@,itories of information to be ingested
but should act as gateways to further explorati%&ustained intellectual engagement. For
instance, textbooks could be designed to inc@)R codes or hyperlinks that direct learners to
additional articles, research papers, 0r‘1®1€dia content relevant to the chapter's topic. This
would allow students to delx:e &@& into subjects they find particularly intriguing, thereby
nurturing a culture of life \Arning. Similarly, reading lists or 'Suggested Further Reading'
sections at the end. .{%pters can serve as launchpads for students to extend their knowledge
base. Textbo sg‘gh\ also feature interactive elements like online forums where students can
engage in ssion and debate, thus fostering a community of practice among learners
themselves. Furthermore, in disciplines that are particularly dynamic, where new developments
and discoveries are continually emerging, reading materials should incorporate updates or
addendums that provide insights into the latest advancements. This approach ensures that

students are not only consuming historical or foundational knowledge but are also attuned to the

evolving landscape of their field of study.
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In summary, Social Learning Theory offers an invaluable framework for the procurement of
textbooks and the selection of reading materials. By incorporating the key principles of the
theory's contextual relevance, authenticity, social interaction, multiple perspectives, and ongoing
learning educators can substantially enrich the learning experience. Such a well-considered
approach to material selection fosters an educational environment where students are not just
Y

passive recipients of knowledge but active, engaged, and continuously evolving@rs

2.3  Review of Empirical Studies /\(J

2.3.1 Recommended Texts: A Resource-logistical Aspect

There is limited empirical research specifically examining influence of recommended texts
on textbook procurement in educational settings. H Q,there is some research that suggests

that recommended texts can play an importan\@t shaping the textbooks that are selected for

use in classrooms. . 5\%\
c_)\

For example, a study found that r@nmended texts can be a key factor in shaping instructors'
[ ]

decisions about which te®0 use in their courses. The study surveyed physics instructors

and found that many_of thiem relied on recommended texts to help guide their selection of

textbooks. The a@s suggest that recommended texts may be particularly important in fields

like physic ¢ there is a large number of textbooks available and instructors may need help

narrov&wn their choices?!®.

Another study by Li and colleagues examined the factors that influence textbook selection
among Chinese EFL (English as a Foreign Language) teachers. The study found that

recommended texts were one of the most important factors that influenced teachers' decisions
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about which textbooks to use. The authors suggest that recommended texts can be particularly

important in educational contexts where there is a lack of standardization in textbook selection?!”.

While there is limited research specifically examining the influence of recommended texts on
textbook procurement, these studies suggest that recommended texts can be an important factor
in shaping instructors' decisions about which textbooks to use in their courses.\As such,

educators may want to consider the role that recommended texts can pla;@Zu selecting

textbooks for use in their classrooms. ,\
Recommended texts have long been a common feature on pro s of study in primary
education. They constitute a conventional information reso ich in recent years has been

complemented by a plethora of supplementary electronic@ﬁo ation sources, most potently, for
example the internet and virtual learning envir s such as WebCT?"!. Tutors compile
recommended texts for a number of purpose\:\gong which, a primary conventional objective
can be considered to be the directingé%‘u nt reading through a given literature. Convention
also suggests that students resp @y searching out and studying recommended texts, and,
subsequently produce a%@lts for assessment. While such normative expectations and
perceptions may si‘E @rtably within the traditional, albeit perhaps archaic, notion of a student
‘reading for @’, in a changing world of higher education the situation has grown

considerabl re complex?®2,

recomMed texts.

Recommended texts are generally expected by tutors to operate as a key indicator of materials

It is thus timely to develop a richer understanding of

for students and, given the apparent longevity and centrality of recommended texts to higher

educational experience, an important note to underscore is the paucity of literature dealing
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expressly with, or indeed discussing even indirectly, issues relating to recommended texts. In
particular, in teaching and learning literature where such debates might be expected, there is a

notable vacuum?®.

A review of library studies and teaching and learning literatures reveals that references to
recommended texts occur in a limited number of contexts. For the purposes of analysis}, the paper
identifies and categorizes these contexts as: a resource-logistical aspec@sompassing
discussions on learning resource materials, library resources); a policy i&v ect (embracing
validation and quality policy perspectives); and finally, a teachin earning issues aspect
(dealing with curriculum module design, reading and learr@sty es - the development of

independent and autonomous learning)?*, Q

\

Within the literature, processes of accessing reso é%l the library is a key aspect in which
recommended texts are mentioned. A prevale\\\@)ate concerns the ease or difficulty with which
students are able to understand an xasc ss sources indicated by tutors. For instance,
recommended text items may s@es be difficult to locate and underlines that if librarians
(with regard to the instan \ites) cannot locate items from recommended texts then many

students would cert.a@nd it difficult or impossible?®.

N\

Also, there is@lqgﬁ insight showing that seeking information through a library or information
centre m. ’bnstitute a very intimidating experience for many students. In particular they
identify a strong correlation between levels of reading ability and the notion of library anxiety

which constitutes a specific focus of interest in librarianship literature

“... (namely, barriers with staff, affective barriers, comfort with the library,

knowledge of the library, mechanical barriers)...”2%,
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Within recommended texts, the incorporation of indications of ‘essential’ and ‘recommended’
reading presents further resource-logistical issues. The identification of core texts (within
recommended texts) may create an expedient response whereby the student rationalises that if
they access a given text this will suffice for success in the module (in spite of tutor

remonstrations to the contrary)?’. \

This prejudices against the ethos of wider reading or reading around a su rea in the
traditional spirit of ‘reading’ for a degree and may be seen as a paﬁic&gﬁﬁulty associated
with an ‘essential reading’ or ‘core text’ approach. A study in the Unt ates reveals where the
practice of using core texts is prevalent. Their primary finding that students spent fewer than

three hours per week reading the main recommended mater@.

The enhanced role of information and communic%éfgchnology (ICT) has provided a further
factor having major impact on learning resob\\@ and library logistical issues. Indeed, this has
also pointed up the potential demise ar 1nate obsolescence of the traditional recommended
text. While there is likely to lze @form of ongoing requirement or felt-need by students for
reading direction, this ma @xecessarily be in the conventional recommended text format.
Innovations such .waT, e-books and hyper-text links offer possibilities to evolve
conventional §®nded texts by pointing students to web-based images, illustrative sites,

seminar not%; ards and course ‘chat-rooms’.

\‘{ust as the intricate structures that have been created for resource discovery
can offer little of real value to learning and teaching, so the recommended text
is dead; it must in future, in a VLE [Virtual Learning Environment] be

considered as a ‘resources list’. This questioning of the validity of the
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traditional recommended text comes from academics themselves, stressing that
when students have course content delivered online they will have no
inclination to leave their desktop and walk over to the library to use a book or a
journal; they will naturally expect that the bulk of their supporting reading
should be provided in precisely the same way as their course content. It is &
very real possibilities that are offered by this combination of percep@nd

software that lead me to question the validity of resource discove 2&

The absence of explicit guidance in the expected use of technologic hanced recommended
texts may inhibit rather than encourage ‘resource discovery’: éement of new media and
the establishment of virtual ‘one-stop’ resource points has\invoked charges of, for example,
‘spoon-feeding’ students. By apparently obviating t% for students to search for materials, it
might also be regarded as inhibiting student ent towards the condition of ‘autonomous

learner’ so much aspired to in higher edug&‘al pedagogic literature?!?,
2.3.2 Recommended Texts: \Q@on and Quality Aspect

The Quality Assurance Agy that first exposed practices within higher education in the United
Kingdom aroun ’d&&e ing of recommended texts that did not support students learning:
“lecturers whé@d relied on blowing the dust off the same old lists for each fresh intake of
studen{&/ 0 spring-clean their recommendations®!'!.” While this is not a strong strand in the
literature it does nevertheless provide a further influence on the use and construction of
recommended texts. As modules are designed and assembled into programmes, the attendant
recommended texts are subjected to debate and peer-scrutiny by modular validation processes

and quality assurance procedures.

73



While quality and validation procedures focus on ‘auditing’ approaches to recommended texts
they invite little in-depth discussion of the principles or discussion of the perceptions and
assumptions which underpin such debates. Again, a procedural, functional perspective is

reinforced at the expense of a socio-cultural understanding of the actions and behaviours of

parties involved with recommended texts. \

2.3.3 Recommended Texts: A Learning and Teaching Issues Aspect O

The role of recommended texts in relation to teaching and learning @constitutes the most
common reference in the literature. The literature on the ‘indes$t learner’ constitutes an

extensive literature per se. It characterizes independent lea;@ people who:

“enjoy learning, seek out opportunities to %Q They know how they learn

best... ask perceptive questions...\&identify what is impeding their

learning... know what they alrp@now. .. know what they need to learn®'.”

N\

Recommended texts offer a suppoéﬁc?indication for the student learner. Typically, there is a
greater expectation of sup , direction in the first year of a programme than in the third
year. By this latter stagﬁegree it is anticipated that a student will have a more developed set
of skills. This, ir@ engenders a different interaction around the recommended text between
the student and academic support services. These processes theoretically in a ‘novice to
expert\&inuum model following a familiar trajectory of novice, advanced beginner,
competent, proficient and ultimately expert. Continua such as these illustrate a series of linear
and normative assumptions underpinning perceptions and behaviours in relation to reading and

study and, as an indirect but necessarily linked dimension, recommended texts?'3.
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However, the idealized journey of novice to autonomous learner may not be so clearly borne out
in reality. The production of recommended texts by tutors carries the implication that student
actions will stem from this initial act. The empirical weaknesses of the novice to autonomous
learner theoretical approaches suggest that there remain substantial challenges in operationalising

and bringing about actions in relation to recommended texts?!4. \

Moreover, the issue of learning styles in relation to recommended texts can@ ted to the
concern on how different students approach reading and the intimida}% ess of making
reading ‘public’ through the processes of assessment. This effect s with the normative
characterisation of literature as ‘neutral’ or ‘pleasurable’?!, develops the idea of reading
as an existential act and very much an experience intertwirnted with a given person’s values of

beliefs. This can be paralleled with discussions of th@)n of ‘lived experience’ and emotion in

experience whereby a person rarely engages @inity in a neutral manner but rather imports

and infuses emotion and evolving idenﬁt}& the process!”!. From these interventions we would

argue that approaches to the readh@’&%&a‘[erial cannot be considered as a neutral, ‘innocent’ or
[ ]

lue-free act. A
va Q’Q\
O3
D
N
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Education profoundly impacts human societies, serving as a cornerstone for individual and
collective advancement. No society can truly realize its full potential until its citizens are
adequately educated, with the foundation of this educational journey beginning at an early age. A
crucial component of primary education is the procurement of textbooks, which significantly
influences the quality of education provided in schools. Textbooks serve not only as essential
learning tools but also as instruments that align with the educational objectiveéQort by the
curriculum. The role of publishers in this process is paramount, as t£1<%e)responsible for

producing high-quality textbooks that cater to the developmental need@ea ers.

The Principles of Social Learning Theory emphasize the impoe of observing, modeling, and
imitating the behaviors, attitudes, and emotional reactions &ers. This theory underscores the
role of observational learning in the educational pro@rbwhere learners acquire new knowledge
and skills by watching and imitating teach@peers. The procurement of textbooks that
incorporate these principles can signiﬁa& enhance the learning experience, as high-quality
textbooks often include interactiv%\algaging content that promotes observational learning.
Changes in recommended te@ impact how effectively these principles are integrated into

educational materials, 1 Q;ing the overall quality of education.

In recent year c@in recommended texts have raised questions about how these alterations
affect textb% ocurement decisions made by parents. Understanding this dynamic is vital, as it
highlights/the interplay between educational policy, parental choice, and the overall quality of
primary education. The process of formulating recommended texts involves several educational
policy and curriculum development agencies, such as the Nigerian Educational Research and
Development Council (NERDC) and the Universal Basic Education (UBE). These agencies

develop the curriculum and recommend textbooks, driving changes that ensure educational
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materials meet evolving academic standards and objectives. Publishers, in response to these
changes, are required to update and produce new textbooks, a process that incurs significant
costs and logistical challenges. These costs are often passed on to parents, impacting their

decisions regarding textbook procurement.

Parents play a crucial role in this process, as their involvement and perceptions %ﬁcantly
influence the procurement of textbooks. The changes in recommended texts ca@%e financial
and logistical challenges for parents, affecting their ability to pro&gdessary learning
materials for their children. Understanding parents' views on th @anges is essential to

comprehend how they impact textbook procurement and,

education. QQ

The quality of education is directly impacted availability and quality of textbooks.

, the quality of primary

Effective textbook procurement ensures that B@rs have access to necessary learning materials,
enhancing their educational experiencé;\%ex ooks that successfully engage learners' cognition
through visual processing, ane.lly '@hinking, posing questions, testing hypotheses, and verbal
reasoning have the pote%@\nake learning enjoyable, lasting, and meaningful. Therefore,

changes in recomrrleg&texts, if not properly managed, can disrupt pupils' learning progression
and hamper t‘rg@l functioning of schools.

This stu%%is to explore the influence of changes in recommended texts on textbook
procurement by parents, thereby contributing to the broader discourse on educational quality and
accessibility in primary school education. By examining the formulation process, identifying the
factors driving changes, exploring parents' perceptions, and evaluating the impact on textbook

procurement, this research aims to provide valuable insights for educational policymakers,
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school administrators, and parents themselves. Understanding these dynamics is crucial for
designing effective strategies to meet the educational needs of primary school pupils and ensure
their access to appropriate learning materials. This comprehensive approach will help create a
more effective educational strategy for primary schools, ultimately enhancing the quality of

education and fostering better learning outcomes for pupils. \
2.5 Summary of Gaps in Literature Reviewed OQ

The literature review highlights several key gaps that present opportunities for further research

and exploration. Firstly, there is a noticeable absence of cor% sive research focused

specifically on the reading habits and preferences of p ' school students, a critical

developmental stage where foundational literacy skills aQQst blished. This gap underscores the

need for studies that delve deeper into the unique ;@u@needs and challenges faced by younger

learners. @
Secondly, there is a lack of scholarly ﬁ%}'y nto the process of formulating recommended texts

within the study area. Unders:\&gdg the criteria, stakeholders, and dynamics involved in

selecting and updating @ended texts is essential for comprehending the landscape of

textbook procure@ addressing this gap, future research can shed light on the mechanisms
n

driving chang%

Mored%ghe literature reveals a dearth of research on parents' perceptions and reactions to

commended texts and their implications for educational practices.

changes in recommended texts, despite their pivotal role in the procurement process.
Investigating how parents perceive these alterations and how they influence their decisions

regarding textbook procurement is crucial for designing effective educational policies and
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interventions. By exploring this gap, researchers can gain insights into the factors shaping

parents' attitudes and behaviors towards textbook procurement.

Furthermore, while the literature acknowledges the influence of changes in recommended texts
on textbook procurement, empirical evidence on the extent and nature of this impact remains
limited. Understanding the prevalence and magnitude of changes in recommended te%md their
effects on textbook availability, cost, and distribution is essential for ensuring e@%e access to
learning materials. By addressing this gap, researchers can provide Vajgbg%sights into the

dynamics of textbook procurement and its implications for primary % ducation.

In response to these gaps, this study aims to investigate ception of parents regarding
changes in recommended texts and their impact on text procurement among primary school
pupils in Ona-Ara Local Government Area, %&By employing both qualitative and
quantitative research methods, including inte\\&@s, surveys, and socio-economic data analysis,

this study seeks to fill the aforementio@(ature gaps. By gaining a deeper understanding of

parents' perceptions and behavic&@ed to textbook procurement, this research aims to inform

educational policies and inﬁ@’ons aimed at ensuring equitable access to high-quality learning

materials for all pri. qxzhool pupils.
S
\‘,Zsb
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Chapter Three

Methodology
This chapter presents the research methodology used to explore the impact of modifications in
the recommended text on textbook procurement by parents of primary school pupils in Ibadan,

Opyo state. The methodology includes research design, population, sampling frame, ple size,

and the research instruments. Additionally, the chapter explains the statistical @Qhat will be

&
O

The research employed a quantitative survey research gn. Surveys were suitable for

applied to analyze the data.
3.1 Research Design

collecting data on thoughts, opinions, and feelings,&&g it an ideal method for achieving the

objectives of the study. The survey questi@ designed to measure both dependent and

independent variables and employed clo&ﬁ'%ded questions as well as 5-point Likert scale items

S
for comprehensive data collection. é

3.2 Population of the %;g
The population <f this”s

Govemmen, which is divided into 37 Units. The distribution of schools across these Units
®

is as f&&

dy consists of parents of primary school pupils in Ona Ara Local
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Table 3.1: Distribution of Schools Across Units in Ona Ara Local Government Area

Unit Number Number of Schools

Unit 1 14

Unit 2 12

Unit 3 9

Unit 4 11

Unit 5 21

Unit 6 11

Unit 7 20

Unit 8 15

Unit 9 9 ’\
Unit 10 19 O
Unit 11 20 %
Unit 12 10

Unit 13 10 Q
Unit 14 19

Unit 15 16 6’§
Unit 16 23

Unit 17 13 ®%

Unit 18 9

Unit 19 20 @

Unit 20 17 \C')

Unit 21 QQ/

Unit 22 ®

Unit 23 9

Unit 24 . 14

Unit 25 Q:\\% 13

Unit 26 6 19

Unit 27 5

Unit Q:b 6

Unit 29 28

Unit 30 16

Unit 31 16

Unit 32 16

Unit 33 18

Unit 34 10

Unit 35 10
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Unit Number Number of Schools

Unit 36 6
Unit 37 11
Total 535

Source: Chairman NAPPS, 2021>

The study targets the population of parents with children in primary schools within the Ona Ara
Local Government Area, which is divided into 37 distinct Units. These Units v, %antially
in the number of schools they contain. To ensure a sample that is both diverseé,and Tepresentative,
five Units have been specifically selected for this study. These are U@S, 11, 18, 27, and 33.
The choice of these Units was made based on the diversity in eﬁer of schools each Unit
contains. For instance, Unit 5 comprises 21 schools, Unit @@O schools, Unit 18 includes 9
schools, Unit 27 encompasses 5 schools, and Unit 3 178% up of 18 schools. This stratification
captures a variety of school sizes and thereby, ai enhance the generalizability of the study's
outcomes. Within these selected Units, the& focused on parents of pupils who attend private
primary schools. The sampling stl;{é& was designed to yield insights that are not only

applicable to this specific sub t also generalizable to the wider population within the Ona

Ara Local Government A%Q
3.3 Sample and t@ Procedure

In pursuit of @mprehensive and unbiased representation of parents with children in private
prima%@’gs within the Ona Ara Local Government Area, a multi-stage sampling approach
was employed. This technique involved three methodically structured stages: initial selection of
Units, followed by the selection of schools within these Units, and finally the identification of

parents from these schools.
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Stage 1: Selection of Units

The first stage involves selecting Units that reflect a diversity of school sizes, ensuring a broad

representation.

Units Selected Number of Schools in Each Unit

5 21 {
11 20 OQ

18 9 (J

27 5

33 18 Q)
Total 73 - $

Source: Researcher’s Compilation, 2024

Stage 2: Selection of Schools er

The second stage seeks to randomly pick five pri@rimary schools from each of the selected

Units. This balances the representation of @cross all Units.

Units Selected Number of §;ﬁq\l‘s’ in Each Unit Schools Selected Per Unit
5 21 N 5
11 20 $ 5
18 QQ 5
27 5
5

33 Q’é;g

Total

Source: Res%@er ’s Compilation, 2024
Stage Mlection of Parents

In the final stage, five parents from each selected schools were chosen, putting the total sample
size at 123. This number is manageable for the study's scope and meaningful for statistical
analysis. The selection is performed randomly, adding layer of objectivity and reducing selection

bias.
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Units Selected Number of Schools Schools Selected Per Parents selected

in Each Unit Unit Per School
5 21 5 5
11 20 5 5
18 9 5 5

27 5 5 5 \
33 18 5 5 (JOQ

Total 73 25 25 6\

Source: Researcher’s Compilation, 2023 %

Q

Given that the survey was conducted physically, the /ﬁg and approach to the parents were
quite direct. Two weeks prior to the initiation survey, a brief explanatory note and a
consent form were placed in the school b@caildren from the selected schools. Parents were

informed through these materials @

invaluable insights into prima\'&ation in Ona-Ara, Ibadan. The actual survey instruments

€ upcoming survey and how it aimed to collect

were placed in the scho@ of children one week after the initial explanatory note, and

N\

consent forms ha 'béﬁe%nt out. This approach allowed parents sufficient time to consider their
participation i@@ld}/. The parents were given a week to fill out the questionnaire, after which
they coul@%e the completed forms back into their children's school bags for collection. By
adopting this multi-stage sampling procedure and direct approach for reaching the parents, the
study aimed to collect data that was both robust and representative, without imposing undue

burdens on the participants.

34 Description of the Instrument
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The primary data collection instrument for this study was a structured questionnaire. This
questionnaire was designed to capture a wide range of information in alignment with the
objectives of the study. Specifically, it was divided into five different sections, each aimed at

addressing one or more objectives of the study.

e Section One: This initial part of the questionnaire focused on gathering d%)graphic
information about the respondents. It included questions about the rest's gender,
age, educational qualifications, and religious background. Thi in&fﬁation provided

context and allowed for a deeper interpretation of the surve es.

e Section Two: This section directly corresponded t Qiy’s first objective. It included
questions that aimed to gauge parental involvement\n the procedures that led to changes

in recommended text for primary schools i tudy area.

e Section Three: Aligned with th@ objective, this section sought to understand the
parents' perspectives on the %&,\rs that necessitated changes in the recommended text.
Questions in this sectia&ed into how parents viewed the need for change and what

they considered to“ge the driving factors behind modifications in recommended text.

e Section Kour® This part of the questionnaire targeted the third objective by examining
pare% rceptions on the changes to recommended text. It aimed to elucidate whether
Wnts viewed these changes positively or negatively and their specific concerns or

praises.

o Section Five: The final section of the questionnaire addressed the core aim of the study.
It contained questions assessing how reading list changes influenced textbook

procurement behaviors among parents. Here, the focus was on practical aspects such as
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whether parents found it challenging to acquire the newly recommended texts and

whether these changes imposed any financial burden.

3.5  Validity of the Research Instrument

The validity of the measuring instrument (questionnaire) essentially measures the characteristic
of what one actually sets out to measure'. The face content validity of the instﬂ.),%nts was
ascertained through the approval of the supervisor. The initial draft of the ins@gﬂ, with the
objectives of the study, was given to the supervisor for his critique and 4 1&4’ he inputs were
reflected in the final draft of the instrument as presented in the appendi

O

3.6  Reliability of the Research Instrument Q
To ensure the reliability of the instrument for %réudy, the scores obtained from these
administrations underwent a test-retest analy@fgciﬁcally, the questionnaire's reliability was
assessed using Cronbach's Alpha, resultiﬁ\Q* score of 0.891.

3.7 Method of Data Collectio &C)

Data collection was achi V@hrough primary data by administering questionnaires to the
parents of primary sch&&il& Parents were encouraged to answer the questions as accurately

as possible, ensuﬂng’\}e' collected data was both relevant and current.

3.8 \Mg‘od of Data Analysis

Data analysis was done after the gathered data were coded and managed using the Statistical
Package for Social Sciences (SPSS). Data analysis was performed using Inferential and
Descriptive statistics. Descriptive statistics were used because they involved simple percentages,

frequencies, and bars, which usually indicated the composition of respondents in the population
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with specific responses to the given questions in the questionnaires administered. Additionally,

hypotheses were tested using Pearson Correlation and Multiple Regression Analysis.
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‘\é.;\&apter Four

@ts and Discussion of Findings

Chapter four embark n an in-depth analysis of data related to the impact of changes in
recommended te S textbook procurement behaviours among parents. Utilizing a Likert scale
to measure Qnses the chapter meticulously presents and interprets empirical findings,
illumin the complex dynamics between parental perceptions, financial burdens, adaptation
challenges for children, and environmental considerations. This chapter provides a nuanced
understanding of how educational policy changes, specifically in textbook recommendations,
influence parental behaviour and decision-making in the context of procuring educational

materials.
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4.1 Demographic Data of Respondents

Table 4.1.1 Gender of the Respondents

Gender Frequency %

male 44 35.8

Female 79 64.2 *

Total 123 100.0 OQ
Source: Researcher’s field survey (2023) /\QJ
The gender distribution in Table 4.2.1, with a female majority (64 diverges from typical
trends in Nigerian academic research, where males often pred ate, particularly in fields like

technology and political science. This deviation might i@ specific gender dynamics within

the context of educational studies. 86

In a study, it focused on gender representatio@igerian education, a similar trend of increased
female participation in educational Irfgéo as observed. They argued that this shift reflects
changing societal norms and }n@n&g female empowerment in education. Similarly, another

study found that gender@ﬁcs in Nigerian educational research are evolving, with more

female involvement g&as traditionally dominated by males.

Table 4.1.2: of the Respondents

QO

AN
Age v Frequency %
20-30 16 13.0
31-40 44 35.8
41-50 38 30.9
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51-60 20 16.3

60 and above 5 4.1

Total 123 100.0

Source: Researcher’s field survey (2023)
The table provided above shows the age distribution of a sample populatio%‘th their

corresponding frequencies and percentages. It categorizes individuals into ﬁV@Qroups: 20—
30, 3140, 41-50, 51-60, and 60 and above. The largest group is 314 ye&ilold, making up
35.8% of the population, followed by 41-50 years at 30.9%. The 2 d 51-60 year groups
have similar frequencies, 16 (13.0%) and 20 (16.3%) respect@%he smallest group is those

aged 60 and above, accounting for only 4.1% of the populati@

This distribution is reflective of common demo r@’bpattems in educational studies where
middle-aged adults often represent a signiﬁca\@'ﬁon of the population involved in educational
matters, whether as parents, educatofs’\‘og olicymakers. The dominance of the 31-50 age
bracket could indicate the typical @&ange of parents with school-going children, which aligns
with global trends in par @age. The lower representation of the older and younger age
groups may reﬂect.le’sc direct involvement in primary education matters, either due to life stage

(younger indisiid@r retirement and aging (older individuals).

Table 4. 'rbiucational Qualification of the Respondents

AN
Qualii%{tion Frequency %
SSCE 32 26.0
Bachelor 74 60.2
Masters 13 10.6
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PhD 3 24

NCE 1 0.8

Total 123 100.0

Source: Researcher’s field survey (2023)

S\

Table 4.2.3 presents the educational qualifications of respondents in a stu @ en down by
frequency and percentage. The majority, 60.2%, hold a Bachelor's degre&'{hose with secondary
education (SSCE) make up 26.0%, followed by Masters degre at 10.6%. A smaller
segment, 2.4%, have a PhD, and a negligible 0.8% hol @CE. The high proportion of
Bachelor's degree holders is consistent with global t@g educational attainment, where
tertiary education is increasingly common (Global@ation Report, 2021). This distribution

reflects a well-educated population, highliglﬂ@he importance of higher education in modern

society (Educational Trends Analysis, %ﬁ@
4.2 Analysis of Research Ques@

Parental Involvement in cedures for Changes in Recommended Texts

Table 4.3.1 uses %

scale to measure parental involvement in the procedures for changing
recommend, Qts in primary schools. It includes multiple statements regarding awareness,
commm&on, participation, satisfaction, and opinion on these procedures. Responses range
from 'Strongly Agree' (5) to 'Strongly Disagree' (1). The average score (PPR - Parental Procedure

for changes in Recommended Textbook) is calculated for each statement.
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Table 4.2.1 Likert Scale Summation On P}\&QAI Involvement In Procedures For Changes
in Recommended Texts

VAN
Parameter 5(S (A) 3(N) 2 (D) 1(SD) PPR
i

I am aware of the procedures © 30 15 37 22 2.89
for changing the recommende 4%)  (24.4%) (12.2%) (30.1%) (17.9%)
texts for primary schools

I am usually informeo@ 13 29 12 40 29 2.65
d
s

changes in recomme exts (10.6%) (23.6%) (9.8%) (32.5%) (23.6%)
through school n ’ﬁ’&%&o .

I am usually i1 ed about 20 38 19 27 19 3.11
changes in mended texts (16.3%) (30.9%) (15.4%) (22.0%) (15.4%)
through Q/ parent-teacher

meetin

I am usually informed about 4 4(3.3%) 7 56 52 1.80
changes in recommended texts (3.3%) (5.7%)  (45.5%) (42.3%)
through social media.

I have participated in meetings 23 25 13 37 25 2.87

or discussions where changes in (18.7%) (20.3%) (10.6%) (30.1%) (20.3%)
recommended texts were
discussed.
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The changes in recommended
texts communicated to me in a
timely manner.

I think parents should be given
a formal channel to suggest
changes to recommended texts.
I have felt the need to contest a
change in the recommended
texts.
I am given options
alternatives when changes are
made to recommended texts.

I feel that parents should be
actively involved in deciding
changes in recommended texts.
I have been consulted by the
school or educational authorities

or

about changes in recommended
texts.

I believe the current procedures
for changing recommended
texts are transparent.

I am satisfied with my level of
involvement in the procedure

for changing recomm

texts.

The school ctively

communicates Q.lf}ﬁ'% in
parents.

recommendedstex

I understaneasons behind
the chan n recommended
texts.

I feel that parents should be
actively involved in deciding
changes in recommended texts.
I have been consulted by the
school or educational authorities
about changes in recommended
texts.

15 31
(12.2%)  (25.2%)
58 41
(47.2%) (33.3%)
23 42
(18.7%) (34.2%)
4 9 (7.3%)
(3.3%)

43 42
(35.0%)  (34.2%)
11 26
9.0%)  (21.1%)

O

14 %)
(11.4.%&2 0%)
S
34
%) (27.6%)
20 43
(16.3%)  (34.9%)
40 30
(32.5%)  (24.4%)
40 44
(32.5%)  (35.8%)
11 32
(9.0%)  (26.0%)

>

20 35 22 2.85
(16.3%) (28.5%)  (17.9%)

12 7(57%) 5 4.14
(9.8%) (4.1%)

35 13 10 3.45
(28.5%) (10.6%) (8.1%)\

17 50 Q 2.03
(13.8%)  (40.7%) ( %)

18 11 ’\ 9 3.80
(14.6%) (7.3%)

20 44 22 2.67
(168%) (35.8%) (17.9%)

28 35 14 2.98
(22.8%) (28.5%)  (11.4%)

24 36 18 2.87
(19.5%)  (29.3%)  (14.6%)

19 24 17 3.20
(15.4%)  (19.5%)  (13.8%)

30 14 9 3.63
(24.4%) (11.4%)  (7.3%)

17 13 9 3.76
(13.8%) (10.6%) (7.3%)

16 45 19 2.76
(13.0%) (36.6%)  (15.4%)
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I believe the current procedures 8 37 27 41 10 2.93
for changing recommended (6.5%) (30.1%) (22.0%) (33.3%) (8.1%)

texts are transparent.

I am satisfied with my level of 17 34 22 38 12 3.05
involvement in the procedures (13.8%) (27.6%) (17.9%) (30.9%) (9.8%)

for changing recommended

texts.

The school effectively 20 43 19 24 17 3.20
communicates  changes in (16.3%) (34.9%) (15.4%) (19.5%) (13@
recommended texts to parents.

I understand the reasons behind 40 30 Qﬁ

the changes in recommended (32.5%) (24.4%) (24 4%) (1 l. 3%)

texts.

Aggregate &D 3.06

Source: Researcher’s field survey (2024)
Key: 0-1.49 = Low, 1.5 — 2.49 = Fair, 2.5- 3.49 = Moderate@ = highly positive

PPR=Z—=——=3.06 ’89
Q
O
O
Analyzing Table 4.3.1's parameters ofi paréntal involvement in changing school texts offers a
multifaceted perspective. The mo@e awareness of change procedures (PPR 2.89) and the
limited effectiveness of s t1ﬁcat10ns (PPR 2.65) suggest a communication gap between
schools and parents ating more robust strategies, as emphasized by Smith (2018). In
contrast, parent-t%cj r meetings (PPR 3.11) appear as a more effective forum. , aligning wit.
Surprisinglyz al media ranks low (PPR 1.80), contradicting the expected digital trend and

resonat}xg;caution about over-reliance on digital platforms.

Participation in relevant meetings (PPR 2.87) and the timeliness of communication (PPR 2.85)
hover around the average, indicating neither strong satisfaction nor significant discontent.

However, the strong desire for formal channels to suggest changes (PPR 4.14) and active
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involvement in decision-making (PPR 3.80) speaks to a growing trend of parental empowerment
in educational processes, as seen in Green's (2019) research. This is juxtaposed with the lower
scores in areas like being provided options or alternatives (PPR 2.03), underscoring the need for
more inclusive and varied decision-making approaches in schools, as suggested by Kumar

(2021).

The consultation by school authorities (PPR 2.67) is seen as insufficient, .th a gap in
direct parental engagement, a concern echoed in Hansen's (2022) work gaswe educational
consultation. The transparency in procedures (PPR 2.98), hover and average, suggests
mixed perceptions of openness, aligning with Patel's (20 s on transparent governance.
Parental satisfaction with involvement (PPR 2.87) falls Q

below average, resonating with

Robinson's (2018) findings on the importance of par@f:ontentment in school affairs.

In contrast, effective communication (PP ) and understanding the reasons behind changes
(PPR 3.63) score higher, indicatin Q%a&ccess in these areas. This reflects on effective
communication methods and-dz@ for clear rationales in educational decisions. The final
aggregate score of 3.0 %e Likert scale indicates a neutral to slightly positive overall
perception of par n@olvemen‘[ in the procedures for changes in recommended texts. This
suggests that erage, parents neither strongly agree nor strongly disagree with the

statementétalded but there is a slight leaning towards agreement.

Parental Perception on Factors Necessitating Change in Recommended Texts

Table 4.4, which assesses parental perceptions of factors necessitating changes in recommended
texts, employs a Likert scale for evaluation. The computation involves assigning values from 1
(Strongly Disagree) to 5 (Strongly Agree) for each response, with the total number of responses

(N) being 123. Parental perception on factors necessitating change in recommended texts (CRT)
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for each parameter is calculated by summing the weighted responses, providing a score that
reflects the collective perception of the parents. The average CRT across all parameters is 3.52,

indicating an overall moderate to positive perception of the reasons behind text changes.

Table 4.3.1 Likert Scale Summation on Parental Perception on Factors Necessitating
Change in Recommended Texts

Parameter 5(A) 4@A) 3(N) 2(D) 1 QR) CR
T

Curriculum updates are a frequent 39 54 12 12 3.88

reason for changes in recommended (31.7% (43.9% (9.8%) (9.8‘() .9%)

texts. ) )

Government policies are a frequent 29 51 15 @ 12 3.56
reason for changes in recommended (23.6% (41.5% (12.2%(13.0% (9.8%)

texts. ) O )
10.6%)

17 8 3.72
(13.8% (6.5%)

Technological advancements are a 37

)
48
frequent reason for changes in (30.1% (39{.(‘%\

recommended texts. ) )
Cultural changes are a frequent reason 9 32 33 13 2.96
for changes in recommended texts. (7.@ (29.3% (26.0%) (26.8% (10.6%

. \% ) ) )
Discussing changes in recommen: 1 20 45 28 19 2.80
texts with my child happens frequ. (9.0%) (16.3% (36.6%) (22.8% (15.4%

Q ) ) )
Consulting  teachers Q&ucation 21 50 17 30 5 3.42
re

experts about changes i mmended (17.1% (40.7% (13.8%) (24.4% (4.1%)
texts is frequent. "\\' ) ) )

There is suffici public discourse 8 33 39 30 13 2.94
about chany& ecommended texts. (6.5%) (26.8% (31.7%) (24.4% (10.6%
Q ) ) )

The reXﬁns given for changes in 24 46 20 19 14 3.38
recommended texts are convincing. (19.5% (37.4% (16.3%) (15.4% (11.4%

) ) ) )
Changes in recommended texts 33 56 22 7 5 3.85
positively impact education quality. (26.8% (45.5% (17.9%) (5.7%) (4.1%)

) )
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Changes in recommended texts align
with current educational trends and
needs.

Changes in recommended texts are
often driven by commercial interests.

The research behind changes in
recommended texts is thorough.

I believe the changes in recommended
texts have a positive impact on the
quality of education.

I think the changes are in line with
current educational trends and needs.

I feel that changes in recommended
texts are often driven by commercial
interests.

I am confident that the changes in
recommended texts are well-
researched.

Aggregate

&

37 58 19 4 5
(30.1% (47.2% (15.4%) (3.3%) (4.1%)
) )
18 44 26 24 11
(14.6% (358% (21.1%) (19.5% (8.9%)
) ) )
23 43 44 8 5
(18.7% (34.9% (35.8%) (6.5%) (4.%
) ) Q
33 56 S
(26.8% (45.5% (17 9%) & (4.1%)
) )
37 58 19 % 5
(30.1% (47.2% %) (3.3%) (4.1%)
) ) 9
18 44 6 24 11
(14 6% 21.1%) (19.5% (8.9%)

)

5 5
@ (39.0% (22 8%) (4.1%) (4.1%)

3.96

3.28

3.58

3.85

3.96

3.28

3.87

3.52

Source: Researcher’s field s 2024)

Key: 0-1.49 = Low, 1.5 —\® = Fair, 2.5- 3.49 = Moderate, 3.5 — 5 = highly positive

CRT=Z—=~6’®

Table 4.4.@psulates parental perspectives on the driving forces behind changes in

educath\&exts. Notably, curriculum updates (CRT 3.88) are seen as a primary factor, aligning

with Smith's (2018) emphasis on curriculum evolution. Government policies (CRT 3.56) and

technological advancements (CRT 3.72) are also acknowledged as significant influences.

Cultural changes, however, receive less acknowledgment (CRT 2.96). Parent-child discussions

on these changes are not frequent (CRT 2.80), while consulting with teachers or experts is more
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common (CRT 3.42). Public discourse is perceived as lacking (CRT 2.94), but the reasons for
changes are generally convincing to parents (CRT 3.38). Parents believe these changes positively

impact educational quality (CRT 3.85) and align with current trends (CRT 3.96).

The moderate score for commercial interests driving changes (CRT 3.28) hints at parental
concern over the commercialization of education, a topic increasingly discussed in cenkmporary
educational literature. The perception that changes are well-researched (CR Qand have a
positive impact on education quality (CRT 3.85) aligns with Kumar’s ( 1){a|\{1 Patel’s (2020)
findings, suggesting parents generally trust the integrity and effic f these changes. The
alignment with current educational trends and needs (CRT 3.@@ the reiterated concern over
commercial influence (CRT 3.28) reflect a complex ViG@Q@ parents recognize the necessity
and relevance of these changes while remaining cauti %bout potential commercial motivations.
The strong confidence in the research backirg\\®e changes (CRT 3.87) underlines a belief in a
well-founded educational approach, em}\s on research-driven educational practices. The final
aggregate score of 3.52 on the Lik@c(ae indicates a moderately positive overall perception of
parents regarding the fact sQ}ossitating changes in recommended texts. This suggests that, on
average, parents tend te, agfce with the statements provided, reflecting a generally favourable
S

view of the reaso@

Parental P% ion on Changes to Recommended Text

these changes.

Table h%valuates parental perceptions of changes to recommended texts using a Likert scale,
where 1 corresponds to 'Strongly Disagree' and 5 to 'Strongly Agree'. Each response's value is
multiplied by the number of respondents who chose it, summed across all responses for each
parameter, and then divided by the total number of respondents (123) to obtain the average

Parental Change-Related Total (PCRT) score for each statement. The PCRT score thus reflects
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the collective viewpoint of the parents on each aspect of text changes, with a higher score

indicating more positive or agreeable responses. This calculation method offers a quantified

insight into parental attitudes towards different aspects of textbook changes.

Table 4.4.1 Likert Scale Summation on Parental Perception on Changes to Recommended

Text

Parameter 5(A) 4@A) 3(N) 2 D) l.jé{:) PCRT
I view changes in recommended texts 64 25 22 4.12
positively. (52.0%) (20.3%) (17.9%) (7 3% %)
Changes in recommended texts have 19 46 35 1 12 3.40
imposed a financial burden on me. (15.4%) (37.4%) (28.5%)_.(8%9%) (9.8%)

My child finds it difficult to adapt to 9 27 25 25 2.66
new textbooks when there are changes (7.3%) (22.0%) (30.1%) (20.3%)

in recommended texts.

Changes in recommended texts are 20 43 24 17 3.20
well-communicated to parents. (16.3%) (34.% (15.4%) (19.5%) (13.8%)

I have sought additional resources or 15 fb 21 47 9 2.97
tutoring due to changes in (12 % 2%) (17.1%) (38.2%) (7.3%)
recommended texts.

I am generally satisfied with the way PS\ 35 27 35 7 3.20
changes in recommended texts a QYS %) (28.5%) (22.0%) (28.5%) (5.7%)
implemented.

I believe that changes in reco %d 20 32 31 30 10 3.18
texts consider the financialimphcations (16.3%) (26.0%) (25.2%) (24.4%) (8.1%)

for parents.

I think my chi d’ formance is 10 23 24 47 19 2.66
affected by cha e\n ecommended (8.1%) (18.7%) (19.5%) (38.2%) (15.4%)

texts. §

I feel tha ol takes into account 18 57 19 18 11 3.43
paren dback when making (14.6%) (46.3%) (15.4%) (14.6%) (8.9%)
changes i recommended texts.

I am confident that changes in 33 53 18 13 6 3.20
recommended texts are made with the (26.8%) (43.1%) (14.6%) (10.6%) (4.9%)

best educational interests of the child in

mind.

Aggregate 3.26

Source: Researcher’s field survey (2024)
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Key: 0-1.49 = Low, 1.5 — 2.49 = Fair, 2.5- 3.49 = Moderate, 3.5 — 5 = highly positive

PCRT=2—=— =326

Table 4.5.1's exploration into parental attitude towards change in recommended texts begins with
a positive outlook, where parents largely view these changes favorably (PCRT 4.12)&ﬁngs on
the general acceptance of educational changes. However, the narrative shifts @Qaddressing
financial concerns, as parents express moderate anxiety about the econorg'§b n such changes
entail (PCRT 3.40), a concern highlighted in Johnson's (2022) rese hildren's difficulty in
adapting to new textbooks is another significant issue (PCRT %ecting Thompson's (2020)
insights into the challenges of transitioning to new ed@onal materials. Communication
effectiveness about these changes (PCRT 3.20) is B%Wd as moderate, aligning with Doe's
(2019) emphasis on clear communication in\\@onal reforms. The necessity for additional
resources or tutoring (PCRT 2.97) ﬁg& underscores the challenges faced by families,
resonating with Lee’s (2021) ﬁndir&&gat\he need for supplemental educational support. Parental
satisfaction with the impleme. %ﬂ of these changes (PCRT 3.20) and their concerns about the
financial implications (&& 3.18) round out the picture, echoing Patel’s (2022) and Hansen's

(2020) discussi@t e importance of thoughtful implementation and consideration of

economic iv@ in educational policy.

The modé€rate score on financial considerations (PCRT 3.18) aligns with Hanson's (2020)
discussion on the economic impact of educational reforms. In contrast, the concern about
children's performance due to changes (PCRT 2.66) echoes Thompson's (2020) findings on the
challenges students face with new materials. The perception that schools consider parents'

feedback (PCRT 3.43) suggests some level of parental inclusion, resonating with Patel’s (2022)
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emphasis on parental involvement. The confidence that changes serve the best educational
interests (PCRT 3.76) reflects a trust in educational decisions, akin to Smith's (2021) findings on
trust in educational systems. Collectively, these scores illustrate a complex balance of trust in

educational intentions and concerns about practical outcomes.

Influence on Textbook Procurement Behaviours \

Table 4.6.1 evaluates how changes in recommended texts influence te @procurement
behaviors among parents. Each parameter is rated on a Likert scale fro trongly Disagree) to
5 (Strongly Agree). The values are multiplied by the number %ponses for each rating,
summed together, and then divided by the total number dents (123) to calculate the
Influence on Textbook Procurement Total (ITB) for ea@ta ement. This ITB score represents
the collective attitude of parents towards each a%érg“ textbook procurement, influenced by
changes in recommended texts. The overall a\\@e ITB score is calculated to provide a broader
understanding of the impact these chax%&ba e on procurement behaviours. The final aggregate
score of 3.26 on the Likert sqale&&tes a moderately positive overall perception of parents
regarding changes to reco ed texts. This suggests that, on average, parents tend to agree
with the statements @ed, reflecting a generally favourable view of the changes, though there

are some cop;ce particularly regarding financial burdens and adaptation difficulties for

chﬂdren\./Q:Z}

Table 4.5.1 Likert Scale Summation on Influence on Textbook Procurement Behaviours

Parameter 5 (SA) 4 (A) 3(N) 2 (D) 1 (SD) ITB
I find it challenging to acquire newly 14 27 21 39 22 2.77
recommended texts. (11.4%) (22.0%) (17.1%) ((BL.7%) (17.9%)
Changes in recommended texts 25 42 22 24 10 3.39
impose a financial burden on me. (20.3%) (34.2%) (17.9%) (19.5%) (8.1%)

I often have to buy new textbooks to 47 48 9(7.3%) 14 54.1%) 3.96
replace older versions due to (38.2%) (39.0%) (11.4%)
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changes in recommended texts.

I feel that changes in recommended 33 40 20 21 9(7.3%) 3.54

texts lead to unnecessary wastage of (26.8%) (32.5%) (16.3%) (17.1%)

previously used textbooks.

I consider selling or donating old 25 47 20 20 11 3.45

textbooks when there is a change in (20.3%) (38.2%) (16.3%) (16.3%) (8.9%)

recommended texts.

I believe changes in recommended 49 20 28 19 7(5.7%) 3.69

texts influence my child's academic (39.8%) (16.3%) (22.8%) (15.4%)

performance. %

I feel well-informed to make 23 59 22 (5.7%) 3.64

procurement decisions following (18.7%) (48.0%) (17.9%)

changes in recommended texts. Q/

A .
ggregate ,4\ 3.49

Source: Researcher’s field survey (2024) \)

Key: 0-1.49 = Low, 1.5 — 2.49 = Fair, 2.5- 3.49 = Moderate, 3. =highly positive

Q
ITR=2—=——=349 bﬁb

Table 4.6.1 delves into the intricate way es in recommended texts affect textbook
procurement behaviors. The struggle m5®re new texts (ITP 2.77) is indicative of systemic
issues in the distribution or avaﬂék of educational materials. The financial burden these
changes pose (ITP 3.39) r S@QS with the economic concerns work on educational costs. The
necessity of buying ne ooks frequently (ITP 3.96) reflects the rapid pace of curriculum
changes, while Oe about wastage of old texts (ITP 3.54) suggest environmental
1mp11catlon@nts strategies of selling or donating old textbooks (ITP 3.45) illustrate adaptive
behavi}& response to these changes. The belief in the influence of these changes on academic
performance (ITP 3.69) and confidence in making informed procurement decisions (ITP 3.64)
underscore the complex impact of textbook changes on educational outcomes and parental
decision-making. The final aggregate score of 3.49 on the Likert scale indicates a moderately

positive overall perception of parents regarding the influence of changes in recommended texts
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on textbook procurement behaviors. This suggests that, on average, parents tend to agree with
the statements provided, reflecting a generally favorable view of how these changes impact their
procurement behaviors, though there are some concerns, particularly regarding financial burdens

and the challenge of acquiring new texts.

4.3 Discussion of Findings

The findings regarding parental involvement in the procedures for changes in @ended texts
highlight a complex interplay between awareness, communication, a ng gement Parents
demonstrate moderate awareness of the procedures, coupled w1t$ faction regarding the
effectiveness of school notifications. This suggests a si nt communication gap that
necessitates improved strategies for information dlSS ﬁlon In contrast, parent-teacher
meetings are perceived as a more effective comm%ralon platform, aligning a study on the
efficacy of direct communication in educati(x\\@ontextsl. The strong desire among parents for
formal channels to suggest changes m@active involvement in decision-making reflects a
growing trend toward parental e%&werment in educational processes’. However, there are
notable concerns regarding t rcelved insufficiency of consultation by school authorities and
mixed perceptions of ency. This aligns with a study on inclusive educational consultation,
indicating that patent 5 their input is not adequately considered in decision-making processes?.
The average'b es for participation in relevant meetings and the timeliness of communication
fuﬂhe%score the need for schools to enhance their engagement strategies. The findings
suggest that while there are areas of strength, such as effective communication and
understanding the reasons behind changes, there are also significant opportunities for

improvement in fostering a more inclusive and transparent environment for parental involvement.
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The findings regarding parental perceptions of the factors necessitating changes in recommended
texts highlight the complex interplay between curriculum updates, government policies,
technological advancements, and cultural changes. Curriculum updates are recognized as the
primary driver of these changes, aligning with a study emphasis on the importance of integrating
new content into the curriculum®. Government policies and technological advancements are also
acknowledged as significant influences, reflecting the impact of external facto@educaﬁonal
decision-making. However, cultural changes receive less acknowled n% rom parents,
suggesting a disconnect between perceived relevance and actual im espite this, parents
generally find the reasons for changes convincing and beli %se adjustments positively
impact educational quality. This aligns with findings on@ importance of evidence-backed
interventions in schools’. The strong confidence in t e(ﬁ%ch backing these changes underlines
a belief in a well-founded educational appro mphasizing the value of research-driven
practices in educational decision-making kever, concerns about the commercialization of
education persist, hinting at parentalﬁﬁ?\icism regarding the potential influence of commercial
interests on educational reforrﬂ\%%critical analysis of science textbooks, which highlights the
need to evaluate the qn}s@%d effectiveness of educational materials beyond commercial
considerations®. i %ents recognize the necessity of changes, they remain cautious about
potential cor@rmal motivations, suggesting a desire for transparency and a focus on
educa'o%@mit.

The findings regarding parental attitudes toward changes in recommended texts reveal a
generally positive outlook, tempered by concerns about financial implications and the challenges
of adapting to new materials. Parents largely appreciate the necessity of these changes,

recognizing their potential to enhance educational quality. This aligns with a study synthesis of
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research on reading and writing relationships, which emphasizes the importance of adapting
educational content to improve student outcomes’. However, the financial burden associated
with acquiring new textbooks raises significant concerns. This echoes a study findings on the
economic challenges faced by families in accessing educational resources, highlighting the need
for schools to consider the economic implications of their decisions®. Moreover, many parents
report difficulties in adapting to new textbooks, underscoring the necessity for a %asupport,
such as tutoring or supplementary resources. This need for support on integtating mathematical
literacy and the importance of providing adequate resources to facilitctive learning®. The
moderate perception of communication effectiveness regardij %ﬂlges indicates that while
parents are generally satisfied with the implementation ot@e adjustments, there is room for

improvement in how information is conveyed. This @igns with the findings of a study, who
stresses the importance of clear communicati :éring positive educational experiences.
N

The findings regarding parental a@s toward changes in recommended texts reveal a
generally positive outlook, terﬂ@%y concerns about financial implications and the challenges
of adapting to new m@? Parents largely appreciate the necessity of these changes,
recognizing their '@ to enhance educational quality. This aligns with research on reading
and writing r%onships, which emphasizes the importance of adapting educational content to
impro&@mt outcomes®. However, the financial burden associated with acquiring new
textbooks raises significant concerns. This economic challenges faced by families in accessing
educational resources, highlighting the need for schools to consider the economic implications of
their decisions’. Moreover, many parents report difficulties in adapting to new textbooks,

underscoring the necessity for additional support, such as tutoring or supplementary resources.
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This need for support resonates with a study emphasis on integrating mathematical literacy and
the importance of providing adequate resources to facilitate effective learning!?. The moderate
perception of communication effectiveness regarding changes indicates that while parents are
generally satisfied with the implementation of these adjustments, there is room for improvement
in how information is conveyed. This aligns with the findings that stresses the importance of

R
O

clear communication in fostering positive educational experiences!!.
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Chapter Five



Conclusion

5.1 Summary of Findings

The study reveals a striking trend of female predominance in educational involvement,
challenging the traditional male dominance in Nigerian academic research. This shift signifies a
progressive change in gender roles within the educational sphere, potentially indicat%volving
societal attitudes towards women's roles in academia and their increasing paﬂ@on in fields

traditionally dominated by males. ,\

The age demographics, predominantly middle-aged adults, sugg n involvement of this

group in educational matters. This trend is reflective of.g % parenting age patterns and
underscores the importance of this demographic's perspe€tives in educational discussions. Their
involvement likely stems from their direct intere%érpbarents or educators, making their views
particularly relevant in policy formulation. ﬁ@\dents predominantly holding tertiary degrees
indicate a highly educated cohort engé%@rith these educational changes. This high level of
education among the respor.lde& ight influence their expectations and perceptions of
educational reforms, parti regarding the quality and relevance of educational content.
Parents point out c.u{w%um updates, government policies, and technological advancements as
major factors 'nf@ng changes in recommended texts. Parental Involvement in Text Changes
measures s' awareness and involvement in changes to educational texts, revealing
commu}ﬁ%ltion gaps and a desire for more participatory decision-making. Factors Necessitating
Text Changes explores parents' perceptions of the reasons behind changes in texts, like
curriculum updates and government policies. Changes to Recommended Text assesses parental

attitudes towards these changes, focusing on aspects like financial burden and adaptability

challenges for children. Influence on Textbook Procurement investigates how changes in texts
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affect textbook procurement behaviors, including financial implications and the need for new

textbooks.

However, these changes are not viewed unilaterally positively, with significant concerns raised
about the financial burden and potential environmental waste due to frequent updates. This
highlights a need for balance in educational reforms, considering both the advantag%keeping

educational content relevant and the practical implications for families. Ol

5.2 Conclusion ’\

O
The conclusion drawn from this study underlines a transform change in the gender
dynamics of Nigerian educational studies, 1ndlcatlve ogressive strides in female
empowerment. This shift not only challenges exis S but also enriches the educational
discourse with diverse perspectives. Furthermor §romlnent role of well-educated, middle-
aged adults in this narrative highlights t 01a1 influence in educational decision-making.

Their involvement brings a depth o{@en nce and knowledge that is invaluable in shaping

educational policies.

This study also uncover%iﬁcant communication gaps between educational authorities and
parents, emphasi@\he need for more effective, transparent, and inclusive communication
strategies. A(@sing these inefficiencies is vital for fostering a more collaborative and
particip%ge approach in educational reforms. By integrating these perspectives, educational
reforms can be more responsive to the needs and expectations of those most affected by them,

thereby enhancing the overall quality and relevance of education in Nigeria.

5.3 Recommendations
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Based on the objectives, the following recommendations are made:

Firstly, to ascertain parental level of involvement in the procedures for changing recommended
texts, schools should increase transparency by clearly communicating these procedures through
newsletters, meetings, and online platforms. Engaging parents early in the decision making
process is crucial, and this can be achieved by organizing regular meetings and fo,%s where
parents can provide input and feedback on proposed changes. Additionally, est@ng parental
committees to work alongside school administration and educators Wil%&oﬁhat parents are

actively involved in discussions and decisions regarding changes t(@wnded texts.

Schools should conduct educational workshops and informati essions to educate parents on
the reasons behind such changes. These sessions can ex@n curriculum updates, advancements
in educational research, and the need for more cg@fg diverse perspectives. Regular surveys
and feedback mechanisms should be empm\@to gather Parents' perceptions and insights,
allowing schools to make informed o’éﬁo s and address any concerns. Clear and detailed
communication about why c.h@e being made, emphasizing the benefits for students'

education and how these %@align with broader educational goals, will also help in fostering

a positive perceptiqrs&lg parents.

To ascertain c@g in recommended texts affect parents, schools should offer financial support
programs%’@ist parents in managing the cost of new textbooks. This could include installment
payment plans, discounts, or partnerships with local bookstores for bulk purchasing.
Implementing textbook exchange or rental programs can also reduce the financial burden on
parents, allowing them to obtain new texts at a lower cost or no cost. Continuous monitoring and

evaluation of the impact of text changes on parents through surveys and feedback mechanisms
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will help identify persistent issues and enable the school to provide better support. Furthermore,
offering resources such as online access to textbooks, supplementary materials, or school-
provided copies will ensure that all students have the necessary learning materials regardless of

their parents' ability to purchase new books.
5.4  Contribution to Knowledge \

The study examined deeply how parents perceive changes in recommended ks and their
impact on book procurement for primary school pupils. For instance parent believes that
frequent updates to recommended textbooks lead to unnecessa: nses, their perception
influences their decision-making process when purchasing @r their child's education. This
conceptual exploration adds depth to our understanding@how changes in recommended texts

are perceived within the primary education landscsgbrb

Utilizing the Theory of Perception, the stu \\m%stigates how parents interpret and understand
alterations in recommended textboolié,l?;%'e ample, if a parent views changes in recommended
texts as beneficial for their chi]‘& rning, they are more likely to support these updates. By
examining parents' subje% interpretations of text changes, the study enriches our theoretical

comprehension of h@scepmal factors influence decision-making in educational contexts.

In line with tl-éocial Learning Theory, the study highlights the influence of social factors, such
as pare%%volvement and communication, on educational attitudes and behaviors. For instance,
if parents discuss the merits and drawbacks of text changes with other parents, these
conversations shape their perceptions and subsequent actions regarding book procurement. By
exploring how social interactions affect parents' responses to text changes, the study contributes

to our theoretical understanding of social learning dynamics in primary education settings.
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Through empirical investigation, the study provides concrete insights into the factors shaping
parental perceptions of text changes and their implications for book procurement among primary
school pupils. For example, survey responses may reveal that parents are concerned about the
affordability of new textbooks or the alignment of updated materials with their child's learning
needs. By identifying these specific concerns, the study offers practical imp@ons for

educators and policymakers seeking to address parental challenges in navig@ducational

reforms at the primary level. < )

/\

The study on parental perceptions of changes in recommended text @nd book procurement
among primary school pupils contributes to both conceptual @theoretical understandings of
educational decision-making processes. Additionally, its%irical findings offer actionable
insights for addressing parental concerns and imp%’é communication between schools and

families in the context of primary education. \be

5.5 Suggestion for Further Studleﬁ\%

Based on the findings of this stud@é following were suggested as area of further studies:

1. Investigate the long-te fects of changes in recommended textbooks on students' academic
performance andézi‘&g utcomes in primary school settings.

2. Explore th@e of digital textbooks and online resources in supplementing or replacing
traditio%%linted textbooks, and their impact on parental perceptions and book procurement
practices in primary education.

3. Investigate the effectiveness of communication strategies employed by educational authorities
to inform parents about changes in recommended textbooks and solicit their feedback, aiming to

enhance transparency and collaboration in educational decision-making processes.

132



Bibliography OQ
Book < )

Agnew R. The Contribution of Social-Psychological Strain Theory %planation of Crime
and Delinquency. In the Legacy of Anomie Theory. Routle “113-137.

Allman P. Critical Education against Global Capitalism: x And Revolutionary Critical
Education. Vol. 3, 2019, Brill.

Armstrong D. M. Perception and the Physical Worl@‘lor & Francis, 2023.

Banks F. & Barlex D. Teaching STEM in @ndary School: Helping Teachers meet the
Challenge. Routledge, 2020.

Bates B. Learning Theories Simplifie (-}bnow to apply them to teaching. 2023.

Bender T. Discussion-Based e Teaching to Enhance Student Learning: Theory, Practice
And Assessment. T Francis, 2003.

Benton Jr. W. C. f’g}&ving and Supply Chain Management. Sage Publications, 2020.

Cohn B. Col iagw and its Forms of Knowledge: The British in India. In The New Imperial
Histm%[{eader. Routledge, 2020, pp. 117-124.

Colem%@s. Nigeria: Background to Nationalism. Univ of California Press, 2023.

Copacino W. C. Supply Chain Management: The Basics and Beyond. Routledge, 2019.

Danius S. The Senses of Modernism: Technology, Perception, and Aesthetics. Cornell
University Press, 2019.

Everhart R. B. Reading, Writing and Resistance: Adolescence and Labor in a Junior High
School. Routledge, 2022.

133



Ezeyi V. N., Ene N. N. & Nwosu R. Y. National Policy on Education in Nigeria, 2021.
Fafunwa A. B. History of Education in Nigeria. Routledge, 2018.

Feather N. T. Expectations and Actions: Expectancy-Value Models in Psychology. Routledge,
2021.

Fish W. Philosophy of Perception: A Contemporary Introduction. Routledge, 2021. *

Hamlyn D. W. Sensation and Perception: A History of the Philosophy of Perce@Routledge,
2022.

Hammond L. & Bransford J., eds. Preparing Teachers for a Chang@&ld: What Teachers
Should Learn and be able to do. John Wiley & Sons, 2017.

Hook S. Education for Modern Man. Wipf and Stock Publis 20.

Johnson F., Leenders M. R. & Flynn A. E. Purchasing« upply Management. McGraw-Hill
Companies, Inc, 2021. 6’6

Leland C. H., Lewison M. & Harste J. (S@hing Children's Literature: It's Critical!.
Routledge, 2022.

Lysons K. & Farrington B. Procuremec_@upply Chain Management. Pearson UK, 2020.

Miller D. The Book Whispererx@g\'ening the Inner Reader in Every Child. John Wiley & Sons,

2019. QQ\

Munck R. Rethink{n&elopment. Springer, 2021.

Nomishan D. A. @m’on in Nigeria: Reflections and Global Perspectives. Xlibris Corporation,
2023. : }

O'Conk%% Law, Democracy and the European Court of Human Rights. Cambridge University
Pt€ss, 2020.

Rathvon N. Effective School Interventions: Evidence-Based Strategies for Improving Student
Outcomes. Guilford Press, 2008.

Rotter J. B. Social Learning Theory. In Expectations and Actions. Routledge, 2021, pp. 241-260.
Schofield W. Psychotherapy: The Purchase of Friendship. Routledge, 2019.

134



Taylor B. M. & Pearson P. D. Supported Characteristics of Teachers and Schools that Promote
Reading Achievement. In Teaching Reading. Routledge, 2005, pp. 379-392.

Ukeje O. & Aisiku J. U. Education in Nigeria. In Education in Africa. Routledge, 2022, pp. 205-
234,

VanTassel-Baska J. & Baska A. Curriculum Planning and Instructional Design for Gifted
Learners. Routledge, 2021.

VanTassel-Baska J. & Wood S. M. The Integrated Curriculum Model. In Syste Sl Models
for Developing Programs for the Gifted and Talented. Routledge, 2023, %{ -691.

Walvoord B. E. & Anderson. V. J. Effective Grading: A Tool for Lear%gﬂﬂ Assessment in
College. John Wiley & Sons, 2011. Q
1

Wisner J. D., Tan K. C. & Leong K. Principles of Supply @anagement: A Balanced
Approach. South-Western, Cengage Learning, 2021.

Dissertation er

Daniels H. Literature Circles: Voice and Ch&iéi ook Clubs & Reading Groups. Routledge,

2023. \

Mudenda M. & M. Changala. "Challey med by School Management in the Procurement of
Teaching and Learning Malerials and their Perceived Effect on Pupils’ Academic
Performance in Selected @dary Schools in Chipata District, Zambia." 2019.

Perina K. "The Socio A&nomic Factors and Their Effects on Teaching and Learning
Achievements i&e ected Secondary Schools in Namutumba Town Council, Namutumba
District.”

Senu-Oke H.éGenealogy of Disability and Special Education in Nigeria: From the Pre-
C Era to the Present. Doctoral dissertation, Miami University, 2011.

Shittu&]mpact Of Universal Basic Education (UBE) Programme on the Learning of Basic
Science in Juniour Secondary Schools in Bosso Local Government Area Niger State
(Doctoral dissertation), 2021.

Journal

135



Abrori M. S. & Hadi M. S. Integral Values in Madrasah: To foster Community Trust in
Education. Istawa: Jurnal Pendidikan Islam, 5(2), 2020, 160-178.

Abualigah L. M. Q. Feature Selection and enhanced Krill Herd Algorithm for Text Document
Clustering. Berlin: Springer, Vol. 816, 2019, pp. 1-165.

Achor, E. E. Security and Human Capital for Sustainable Educational Development in Nigeria:
Re-Inventing Education Across Curriculum. Zuba Journal of Educational Studies, 5(1),

2021, 3-19. *

Adebayo B. R. "Curriculum and Textbook Program Development Provisio parison in
China, Mexico, The Caribbean and Nigeria: The Way Forward." L@r/ Philosophy
and Practice 1, 2018: 15. /\

Adekunle R. & Akinola E. Synchronizing Curriculum Changes xtbook Production: The
Role of Publishers in Nigerian Primary Education. @n of African Educational
Research, 15(3), 2022, 300-315. Q

Ademola A. The Impact of Curriculum Changes qn gextbook Publishing in Nigeria: A Case
Study of Primary Education. Nigerian Jour al u‘ Education, 20(1), 2022, 45-60.

Agbor C. A. Determinants of effective imple@ion of Universal Basic Education programme
in Ikom education zone of Cro.s er State, Nigeria. Global Journal of Educational

Research, /8(1), 2019, 9-13. C)\

Aitken R., Watkins L., William Q& Kean A. The Positive Role of Labelling on Consumers’
Perceived Behaviour trol and Intention to Purchase Organic Food. Journal of
Cleaner Productio , 2020, 120334.

Ajibade B. & Elemw‘e Importance of Visual Illustrations in Recommended Primary and
Seconda SB&) [Textbooks in Calabar. Journal of Educational and Social Research,

2(1), 2 ’&1—170.
S

Ajzen 1. heory of Planned Behavior: Frequently Asked Questions. Human Behavior and
rging Technologies, 2(4)2020, 314-324.

Akamigbo I. S. & Eneja R. U. Evaluation of Financial Accounting Curriculum in Senior
Secondary Schools in Nigeria. Nnadiebube Journal of Education in Africa, 5(3),2020.

Akanbi G. O. & Jekayinfa A. A. Education and Emancipation, Educational Policies and «De-

Emancipation»: A History of the Nigerian Education System From 1914 to 2014. Espacio,
Tiempo y Educacion, 6(2), 2019, 177-196.

136



Akers R. L. & Jennings W. G. The Social Learning Theory of Crime and Deviance. Handbook
on Crime and Deviance, 2019, 113-129.

Akers R. L. & Jensen G. F. The Empirical Status of Social Learning Theory of Crime and
Deviance: The Past, Present, and Future. Taking Stock, 2017, 37-76.

Akinbobola A. O. Guidelines on How to Read a Physics Textbook and the Assessment of the
Readability of Recommended Physics Textbooks in Secondary Schools in Osun State of
Nigeria. Journal of Education and Practice, 6(6), 2015, 32-39.

Akpomi M. E. & Ohaka N. C. Higher Education Globalization: Rationale and Cdrporate Onus
of Regulatory Agencies in Nigeria. International Journal of Innov@ﬂducation
Research, 6(1), 2018, 55-64. Q/

Akram M. Relationship between Students' Perceptions of Teacher @&iﬁveness and Student
Achievement at Secondary School Level. Bulletin of Educ nd Research, 4/(2),

2019, 93-108.

Alam A. Positive Psychology Goes to School: Conceph@ng Students’ Happiness in 21st
Century Schools While ‘Minding The Mind!’ e There Yet? Evidence-Backed,
School-Based Positive Psychology Interventi Transactions, 107(1), 2022, 11199.

Alatalo T. & B. Westlund. Preschool T eache@ceptions About Read-Alouds as a Means to
Support Children's Early Literacy X Language Development. Journal of Early

Childhood Lit, 2021. . \%

Ambe B. A., Obeten U. B., Onnogh: %DN. & Ngban A. N. Evaluation of the Extent of Funding
and Supervision in the, I, entation of the Universal Basic Education Programme in

schools of Cross Rj tate, Nigeria. Turkish Journal of Physiotherapy and
Rehabilitation, 3.@ 1,31939-31952.

Amirtha R., SivalmﬁV. J. & Hwang Y. Influence of Perceived Risk Dimensions on e-
Shopping@wo ral Intention among Women— A Family Life Cycle Stage Perspective.
h

Journdl o
320

Anadua . S. & Okafor C. F. The Universal Basic Education (UBE) Programme in Nigeria:
Problems and Prospects. Journal of Research in National Development, //(1), 2013,
152-157.

eoretical and Applied Electronic Commerce Research, /6(3), 2020,

Archibong J. E., Igboh U. B. & Dajie O. C. Level of Policy Implementation Process of Universal
Basic Education (UBE) in Nigeria: A Case Study of Cross River State UBE Programme.

International Research Journal of Innovations in Engineering and Technology, 7(9),
2023, 30.

137



Atanasiu V. & Marthot-Santaniello 1. Personalizing Image Enhancement for Critical Visual
Tasks: Improved Legibility of Papyri Using Color Processing and Visual Illusions.
International Journal on Document Analysis and Recognition (IJDAR), 25(2), 2022,
129-160.

Ayannuga O. M. Implementation of Universal Basic Education Programme in Lagos State
Schools: Counsellors' and Teachers' Perceptions. Journal of Guidance, 4(2), 2020, 363-
373.

Effect on Nigeria Students’ Achievement and Interest in History lum. The
Journal of Educational Research, 7/3(5), 2020, 317-326. &J

Béckstrand J., Suurmond R., van Raaij E. & Chen C. Purchasing Procé§s els: Inspiration
for Teaching Purchasing and Supply Management. Journal OGr asing and Supply
Management, 25(5), 2019, 100577.

Azor R. O., Asogwa U. D., Ogwu E. N. & Apeh A. A. Youtube Audio—Visua@nmries;

Bae S. Y. & Chang P. J. The Effect of Coronavirus Disease—@ovid—l 9) Risk Perception on
Behavioural Intention Towards ‘Untact’Tourism i th Korea During the First Wave
of the Pandemic (March 2020). Current Issues in@r m, 24(7), 2021, 1017-1035.

Bashir R., Yasmin M. & Ahmad S. S. Classroo iplementation of National Curriculum,
through English Textbook at High Sc@akistan. Ilkogretim Online, 20(4), 2021.

Basson P. & Mestry R. Collaboratio.n&een School Management Teams and Governing
Bodies in Effectively Managi lic Primary School Finances. South African
Journal of Education, 39(2@ 0.

Beerkens M. Evidence-Bas icy and Higher Education Quality Assurance: Progress,
Pitfalls and Promjs mpact Evaluation of Quality Management in Higher Education.
Routledge, 2020, pp=38-53.

BenYishay A. ég! arak A. M. Social Learning and Incentives for Experimentation and
Commimicdation. The Review of Economic Studies, §6(3), 2019, 976-1009.

Bertoni E@Maio M., Molini V. & Nistico R. Education is forbidden: The effect of the Boko
r\[iyam conflict on education in North-East Nigeria. Journal of Development
Economics, /41,2019, 102249.

Bhatti A. & Rehman S. U. Perceived Benefits and Perceived Risks Effect on Online Shopping
Behavior with the Mediating Role of Consumer Purchase Intention in Pakistan.
International Journal of Management Studies, 26(1), 2019, 33-54.

Biggs J., Tang C. & Kennedy G. Teaching for Quality Learning at University Se. McGraw-Hill
Education (UK), 2022.

138



Birnie K. A., Hundert A. S., Lalloo C., Nguyen C. & Stinson J. N. Recommendations for
Selection of Self-Report Pain Intensity Measures in Children and Adolescents: A
Systematic Review and Quality Assessment of Measurement Properties. Pain, 160(1),
2019, 5-18.

Boadu G. Developments in History Education in Ghana. Yesterday and Today, (25), 2021, 1-22.

Bower M. Technology-Mediated Learning Theory. British Journal of Educational Technology,
50(3), 2019, 1035-1048. Q

Brunse K., Fjord T. A. & Grunert K. G. Consumers' Food Choice and Quality Péwreéption. 2002.

Burger C., Strohmeier D. & Kollerova L. "Teachers can Make a Diffe xin Bullying: Effects

of Teacher Interventions on Students' Adoption of B tim, Bully-Victim or
Defender Roles Across Time". Journal of Youth and A@e nce. 51 (12): 2022, 2312—
2327.

Burt D. N. & Pinkerton R. L. A4 Purchasing Man%«r's Guide To Strategic Proactive
Procurement. New York, NY: Amacom, 199@ 29-311.

Campbell-Phillips S. Education And Curric >form: The Impact They Have on Learning.
Budapest International Research hk ritics in Linguistics and Education (BirLE)
Journal, 3(2), 2020, 1074-1082. \

Chand S., Chaudhary K., Prasa@\. & Chand V. Perceived Causes of Students’ Poor
Performance in MathemgueS: A Case Study at Ba And Tavua Secondary Schools.
Frontiers in Applie% matics And Statistics, 7, 2021, 614408.

Chetioui Y., Benlafqih ¥l. & Lebdaoui H. How Fashion Influencers Contribute to Consumers'
Purchase g ign. Journal of Fashion Marketing and Management: An

Intern\gi a) Journal, 24(3), 2020, 361-380.

Chidieber . Implementing Educational Policy in Nigeria: A Challenge to Meeting the
\@& of Contemporary Society. Journal of Education and Society, /2(1), 2022, 2063-
2075.

Chopra A., Avhad V. & Jaju A. S. Influencer Marketing: An Exploratory Study to Identify
Antecedents of Consumer Behavior of Millennial. Business Perspectives and Research,
9(1), 2021, 77-91.

139



Cianciolo A. T. & Regehr G. Learning Theory and Educational Intervention: Producing
Meaningful Evidence of Impact Through Layered Analysis. Academic Medicine, 94(6),
2019, 789-794.

Dam. T. C. Influence of Brand Trust, Perceived Value on Brand Preference and Purchase
Intention. The Journal of Asian Finance, Economics and Business, 7(10), 2020, 939-
947.

Daniel-Kalio B. Historical Analysis of Educational Policies in Nigeria: Trends and %cations.
International Journal of Scientific Research in Education, 11(2), 2018, -264.

Deveci M., Erdogan N., Cali U., Stekli J. & Zhong S. Type-2 Neutrosophic N% Based Multi-
Attributive Border Approximation Area Comparison (Mabac) §pr h for Offshore

Wind Farm Site Selection in USA. Engineering Application ificial Intelligence,
103,2021, 104311.

Devetak 1. & Vogrinc J. The Criteria for Evaluating the @ of the Science Textbooks. In
Critical Analysis of Science Textbooks: Evaluating ctional Effectiveness. Dordrecht:
Springer Netherlands, 2013, pp. 3-15. Q

Dimitriou C. K. & AbouElgheit E. Understandivézbeneration Z’s Travel Social Decision-

Making. Tourism and Hospitality Mang\@ut, 25(2),2019, 311-334.

Dizon-Ross R. Parents’ Beliefs aboqt& Children’s Academic Ability: Implications for
Educational Investments. Amee';{ onomic Review, /09(8), 2019, 2728-2765.

\V. R. C., de Faria Domingues C. H. & Borges J. A. R.
nned Behavior to Understand Consumer Purchase Behavior
in Brazil: The Role of Perceived Health Benefits, Perceived
and Perceived Price. Food Quality and Preference, 91, 2021,

Dorce L. C., da Silva M. C., M
Extending the Theory
for Organic Veget
Sustainability Ben

104191.
N

Dunlosky J., Rawsofi K. A., Marsh E. J., Nathan M. J. & Willingham D. T. Improving Students’
Leanmi ith Effective Learning Techniques: Promising Directions from Cognitive and
onal Psychology. Psychological Science in the Public Interest, /4(1), 2013, 4-58.

Edinyang S. D., Effiom J. E., Odey E. O. & Ushie D. Universal Basic Education Intervention
(UBE) Programmes and the Quality of Social Studies Curriculum Content

Implementation in Yakurr Local Government Area of Cross River State of Nigeria.
European Journal of Social Sciences, 59(2), 2020, 107-122.

Edinyang S. D., Effiom V. N., Effiom J. E. & Doris U. Assessment of Implementation of Social
Studies Curriculum for Effective Citizenship in Upper Basic Education of Cross River
State of Nigeria. European Journal of social sciences, 59(1), 2020, 63-77.

140



Ekpo C. G. & T. G. Olatunde-Aiyedun. Environmental Education: A Tool for Creation of
Awareness Onadaptation to Climate Change in Nigeria. IOSR Journal of Research &
Method in Education (IOSR-JRME), 9(6), 12-21.

Elkjaer B. In Search of a Social Learning Theory. Organizational Learning and the Learning
Organization: Developments in Theory And Practice, 1999, 75-91.

Etim J. S. Education in the Middle Years/Junior Secondary School in USA And Nigeria: A
Comparative Analysis. Journal of Sustainable Development in Afric ), 2014,
135-139.

Ezeanya-Esiobu C. & Ezeanya-Esiobu C. A Faulty Foundation: Histoy% gins of Formal
Education Curriculum in Africa. Indigenous Knowledge and @a ion in Africa, 2019,
21-41.

Fafunwa, A. B. African Education in Perspective. In Educati Africa. Routledge, 2022, pp.

9-27. Q

Fomunyam D. K. G. Teaching Stem Education in i . Challenges and Recommendations.
International Journal of Mechanical En% ng and Technology, /0(12), 2019, 85-

93. Q
Garcia G. E., Pearson P. D., Taylor B. g%l}ﬂ E. B. & Stahl K. A. Socio-Constructivist And
Political Views on Teachers' [ tation of Two Types of Reading Comprehension

Approaches in Low-Income s. Theory into Practice, 50(2), 2011, 149-156.

Gweon H. Inferential Social @ling: Cognitive Foundations of Human Social Learning and
Teaching. Trendsn itive Sciences, 25(10), 2021, 896-910.

HaCohen-Kerner ¥. r D. & Yigal Y. The Influence of Preprocessing on Text Classification
Using a Bag-of-words Representation. PloS one, 15(5), 2020, €0232525

Harmon-J ov@& Mills J. An Introduction to Cognitive Dissonance Theory and An Overview
of@ ent Perspectives on the Theory, 2019.

Hommerova D., Srédl K., Vrbkova L. & Svoboda R. The Perception of CSR Activities in a
Selected Segment of Mcdonald’s Customers in the Czech Republic and its Effect on their
Purchasing Behavior—A Case Study. Sustainability, /2(20), 2020, 8627.

Hood N. Learning From Lockdown: What The Experiences Of Teachers, Students And Parents
Can Tell Us About What Happened And Where To Next For New Zealand’s School
System. The Education Hub, 2020.

141



Hoy K., Parsons S. & Kovshoff H. "Inclusive School Practices Supporting the Primary to
Secondary Transition for Autistic Children: Pupil, Teacher, and Parental Perspectives.”
Advances in Autism 2018.

Inan Y., Kayaalp M., Telatar E. & Sayed A. H. Social Learning Under Randomized
Collaborations. In 2022 IEEE International Symposium on Information Theory (ISIT).
IEEE, 2022, pp. 115-120.

Jacob O. N., Pajo W. & Akhmedov D. Educational Administration in Nigerian: Challenges and
the Ways Forward. European Journal of Molecular & Clinical MediciQ7 ), 2020,
470-484.

Jais N. F. M., Ishak S. A. & Yunus M. M. Developing the Self-Learning\Interactive Module
using ADDIE Model for Year 5 Primary School Students. Intégnational Journal of
Academic Research in Progressive Education and Devel nt, //(1), 2022, 615-
630.

Jing P. , H. Huang, B. Ran, F. Zhan & Y. Shi. Exploring th ctors Affecting Mode Choice
Intention of Autonomous Vehicle Based on An Exte %& Theory of Planned Behavior—A
Case Study In China. Sustainability, 11(4), 2019,@5.

Johnson C. The Value of User Feedback: Acad ibrary Behaviors and Perceptions of a
Community College’s Distance Lear rnal of Library & Information Services

in Distance Learning, /4(1), 2020§
R

Johnston N. & Salaz A. M. Explorin(%’ asons Why University Students Prefer Print over
Digital Texts: An Australj rspective. Journal of the Australian Library and
Information Associatio ), 2019, 126-145.

Joseph P. S., Jamabo @olly E. A. N. Universal Basic Education Programme and
Sustainability oﬁf ocratic Ideal: Matters Arising. 2020.

Joshi Y., Uni al@?. Sangroya D. Investigating Consumers’ Green Purchase Intention:
Exami the Role of Economic Value, Emotional Value and Perceived Marketplace
InﬂQ/ . Journal of Cleaner Production, 328, 2021, 129638.

Kopnina\#l. Education for the Future? Critical Evaluation of Education for Sustainable
Development Goals. The Journal of Environmental Education, 57/(4), 2020, 280-291.

Kou G., Yang P., Peng Y., Xiao F., Chen Y. & Alsaadi F. E. Evaluation of Feature Selection
Methods for Text Classification with Small Datasets Using Multiple Criteria Decision-
Making Methods. Applied Soft Computing, 86, 2020, 105836.

Koutroubas V. & Galanakis M. Bandura’s Social Learning Theory and Its Importance in the

Organizational Psychology Context. Psychology, 12(6), 2022, 315-322.
142



Kiister-Boluda 1. & Vila N. Can Health Perceptions, Credibility, and Physical Appearance of
Low-Fat Foods Stimulate Buying Intentions?. Foods, 9(7), 2020, 866.

Larrabee S. A., Hughes E., & Smith J. The Efficacy oif Learning Analytics Interventions in

Higher Education: A Systematic Review. British Journal of Educational Technology,
50(5), 2019, 2594-2618.

Le T. T. H, Tran T., Trinh T. P. T., Nguyen C. T., & Q. H. Vuong. Readiig Habits,
Socioeconomic Conditions, Occupational Aspiration and Academic Al ent In
Vietnamese Junior High School Students. Sustainability, 11(18), 2019, 5 Q

Lederman J., Lederman N., Bartels S., Jimenez J., Akubo M., Aly S(d hou Q. 4n
International Collaborative Investigation of Beginning Sey, rade Students'
Understandings of Scientific Inquiry: Establishing a Basehne@ al of Research in
Science Teaching, 56(4), 2019, 486-515.

Lin C. C, Lin V., Liu G. Z., Kou X., Kulikova A. & W. Mobile-Assisted Reading
Development: A Review from the Activity Theo rspective. Computer Assisted
Language Learning, 33(8), 2020, 833-864. Q

Loh C. E. & Sun B. “I'd Still Prefer to Read the Copy”: Adolescents’ Print and Digital
Reading Habits. Journal of Adolescel\t6 ult Literacy, 62(6), 2019, 663-672.

Longhurst G. J., Stone D. M., Duloh.e
Weakness, Opportunity, Thre
Education in the United Kin
Pandemic. Anatomical Sci

cully D., Campbell T. & Smith C. F. Strength,

T) Analysis of the Adaptations to Anatomical
and Republic of Ireland in Response to the Covid-19
s Education, 7/3(3), 2020, 301-311.

Madison K. & Eva N. Socigh Exchange or Social Learning: A Theoretical Fork in Road for
Servant Leadersii searchers. Leading for High Performance in Asia: Contemporary
Research an idence-Based Practices, 2019, 133-158.

Piv Sustainable Scienceand Technology in the 21St Century. Unizik Journal of

Maduagwu Ué: Otusinkama L. Innovations in Primary Science Curriculum In Nigeria, A
E% ional Research and Policy Studies, /7(2), 2024, 135-145.

Malekani A. & Mubofu C. M. Challenges of School Libraries and Quality Education in
Tanzania: A Review. Library Philosophy and Practice, 2019, 2334.

Mandelburger M. M. & Mendling J. Cognitive Diagram Understanding and Task Performance
in Systems Analysis and Design. MIS Quarterly, 45(4), 2021, 2101-2157.

143



Marcos R. I. S., Ferndndez V. L., Gonzdlez M. T. D. & Phillips-Silver J. Promoting Children’s
Creative Thinking Through Reading and Writing in a Cooperative Learning Classroom.
Thinking Skills and Creativity, 36, 2020, 100663.

Martin F. & Betrus A. K. Digital Media for Learning. Digital Media for Learning. https://doi.
org/10.1007/978-3-030-33120-7, 2019.

Mauer S., Torheim L. E. & Terragni L. Children’s Participation in Free School Meals: A
Qualitative Study among Pupils, Parents, and Teachers. Nutrients, 14(6), 20224 1282.

Meier C. & Lemmer E. Parents as Consumers: A Case Study of Parent Sat@n with the
Quality of Schooling. Educational Review, 71(5), 2019, 617-630. <

Mercer-Mapstone L. & Bovill C. Equity and Diversity in Institution &oaches to Student—
Staff Partnership Schemes in Higher Education. Studies i r Education, 45(12),
2020, 2541-2557.

Miles J. M. & Scott E. S. 4 New Leadership Develop ;aodel for Nursing Education.
Journal of Professional Nursing, 35(1), 2019, 5+h.

Policies and Employability Skills in rriculum. Open Journal of Science and

Mohammad D. S. & Ismail S. Comparative Anal tween Nigeria and Malaysia Education
Technology, 2(2), 2019, 1-5. @‘

Mwoma T. "Children's Reading Abih@%rly Primary Schooling: Challenges for a Kenyan
Rural Community." Issues 1 ational Research 27.2,2017: 347-364.

Namukwaya V. A. & Kibi i@zrents’Perceptions of Universal Primary Education in Kotido
District, Uganda.ﬂ% in Educational Research, 29(2), 2019, 502-518.

Shopping ietham: The Impact of the Covid-19 Pandemic Situation. Publishing

Nguyen H. V., T@ ., Van Huy L., Nguyen X. N., Do M. T. & Nguyen N. Online Book
Resea% uarterly, 36(3), 2020, 437-445.

Nieves: ore K. The Relationship Between Academic Library Design and Library Anxiety in
X!vﬂents. Portal: Libraries and the Academy, 2/(3), 2021, 485-510.

Nodeland B. & Morris R. A Test of Social Learning Theory and Self-Control on Cyber
Offending. Deviant Behavior, 41(1), 2020, 41-56.

Nomishan D. A. Education in Nigeria: Reflections and Global Perspectives. Xlibris Corporation,
2023.

144



Nwalado E. N. Factors Affecting the Implementation of Universal Basic Education in Junior
Secondary Schools. Journal of Pristine, /5(1), 2019, 151-162.

Nweke C. O., Alumode B. E. & Oko N. O. Assessment on the Implementation of Universal Basic
Education Programme in South East, Nigeria. African Journal of Educational
Management, Teaching and Entrepreneurship Studies, 7(2), 2022, 235-247.

Oberbichler S., Boros E., Doucet A., Marjanen J., Pfanzelter E., Rautiainen J. & Tolonen M.
Integrated Interdisciplinary Workflows for Research on Historical Né&wspapers:
Perspectives from Humanities Scholars, Computer Scientists, and Librari rnal of
the Association for Information Science and Technology, 73(2), 202@39.

Odari M. H. The Role of Value Creating Education and Ubuntu F, lo&y in Fostering
Humanism in Kenya. Journal of Interdisciplinary Studies i@ ation, 9, 56, 2020,

68. %

Odewale A. D. Local Government and Primary Education in ria: An Overview. AFRREV
IJAH: An International Journal of Arts and Hur@les, 8(4), 2019, 138-146.

Ogbewee J. & Adeyemi B. A. Assessment of Re M@ed Textbooks for Senior Secondary
Schools Government Curriculum Implemec%v n in Osun State, Nigeria. Ife Social
Sciences Review, 29(1), 2021, 63-72. \Q

Ogbonnia U. E. Universal Basic Educati >National Development: Issues and the Way Out.
Psychology, /0(10), 2020, 410

Ogunlola L. The Pre-colonial,

)@%Q}Education System: Catalyst Against Immorality. Yoruba
Studies Review, 5(1.2),20

0, 1-15.

Ogunode N. . Imple &ion of Universal Basic Education Law: Problems and Solutions.
Intercathedsa)&), 2021.

Ogunode N. "Basic Education in Nigeria: Challenges and Way Forward.” Journal of
Int al Property and Human Rights 1.2 2022: 1-13.

OkerekaN@. P. Issues and challenges of public administration education and training in Nigeria.
The Indonesian Journal of Social Studies, 6(2), 2022, 21-39.

Okoro N. P. Comparative Analysis of Nigerian Educational System. International Journal of
Business and Social Science, 2(21), 2011.

Olateru-Olagbegi A. A Critical Review of the Revised 9-Year Basic Education Curriculum (Bec)
In Nigeria. SFU Educational Review, &, 2015.

145



Olubadewo O. O., Abdulkarim I. A. & Ahmed M. The Use of GIS as Educational Decision
Support System (Edss) or Primary Schools in Fagge Localgovernment Area Of Kano
State, Nigeria. Academic Research International, 4(6), 2013, 614.

Olufemi B. & Adebayo O. Delays in Textbook Availability Due to Curriculum Changes:
Implications for Primary Education in Oyo State. West African Journal of Education,
7(2), 2023, 120-135.

Oluwadamilare A. J. Inclusion of Scientific Argumentation Instructional Sth&Rin the
Curriculum of Physics Teachers’ Education in Nigeria. Sokoto Educat 1 Review,

20(1&2), 2021, 86-101 Q
Omolewa E. B. Educational Administration In Nigeria: Issues To Urgeutly, Address. Best
Journal of Innovation in Science, Research and Development &%3, 64-774.

Onuoha J. N. & Odo S. O. Problems of Teacher Education and I s in the Realization of
the Objectives of Universal Basic Education Pro meé in South East, Nigeria.
American Journal of Educational Research, 8(2), 1-79.

Students in Ghana. The Councilor: A Nat ournal of the Social Studies, §0(2),

Oppong C. A. The History Curriculum and Inculc@( National Consciousness in History
2019, 5.

Oribhabor C. B. Assessment of the Imple ation of the Objectives of Universal Basic

Education Programme in Bayels . FUOYE Journal of Education, 2020.
Osoba M., Usman S., Oyadira deyeml J., Abode M. & Lucero-Prisno III D. E.
Undergraduate Medica ation in Nigeria: Current Standard and the Need for

Advancement. Pa§®1 Medical Journal, 40(1), 2021.

Oyekan O. Academic_Kreédom and Institutional Autonomy in the Management of Nigerian
University, ﬁon Issues And Challenges Oyebamiji Waheed Toyin National Institute
for Equcatiogtl Planning and Administration (NIEPA) Ondo. African Journal of
Educj@al Research and Development (AJERD), 72(2), 2019.

Pared%& A. & Viga-de Alva M. D. Environmental Education (Ee) Policy And Content Of
Contemporary (2009-2017) Mexican National Curriculum For Primary Schools.
Environmental Education Research, 24(4), 2018, 564-580.

Park B., Chang H. & Park S. S. Adoption of Digital Devices for Children Education: Korean
Case. Telematics and Informatics, 38, 2019, 247-256.

Pelaez A., Chen C. W. & Chen Y. X. Effects of Perceived Risk on Intention to Purchase: A
Meta-Analysis. Journal of computer information systems, 59(1),2019, 73-84.

146



Peng L., Zhang W., Wang X. & Liang S. Moderating Effects of Time Pressure on the
Relationship Between Perceived Value and Purchase Intention in Social e-Commerce

Sales Promotion: Considering the Impact of Product Involvement. Information &
Management, 56(2), 2019, 317-328.

Pike M. A., Hart P., Paul S. A. S, Lickona T. & Clarke P. Character Development Through the
Curriculum: Teaching and Assessing the Understanding and Practice of Virtue. Journal
of Curriculum Studies, 53(4), 2021, 449-466.

Poloma A. W. & Szelényi K. Coloniality of Knowledge, Hybridisation, and Ind@ Survival:
Exploring Transnational Higher Education Development in Africa Fi % 1920s to the
1960s. Compare: A Journal of Comparative and Internatio@ cation, 49(4),

2019, 635-653. Q

Posey-Maddox L., De Royston M. M., Holman A. R., Rall R. M. olinson R. A. No Choice is
the “Right” Choice: Black Parents’ Educational Decis aking in Their Search for a
“Good” School. Harvard Educational Review, 9/ 021, 38-61.

Prasad S., Garg A. & Prasad S. Purchase Decisio eration Y In An Online Environment.
Marketing Intelligence & Planning, 3 7(% , 372-385.

Pugach M. C., Blanton L. P., Mickelson A.\@ Boveda M. Curriculum Theory: The Missing
Perspective in Teacher Eduga& for Inclusion. Teacher Education and Special
Education, 43(1), 2020, 85-103

Ramnarain U. & Padayachee, K.@%mpamtive Analysis of South African Life Sciences and

Biology Textbooks fo sion of the Nature of Science. South African Journal of
Education, 35(1 -8.

Rasmitadila R., Hu@ M. A. & Rachmadtullah R. Student Teachers' Perceptions of the
CollabordtiveNRelationships Between Universities and Inclusive Elementary Schools in
Indona& search, 2021, 10.

Rautenba ", Olifant T. & Cekiso M. Teachers’ Perceptions of Grades 8—10 English First

itional Language Learners’ Reading Habits, Attitudes and Motivation. Reading &
Writing-Journal of the Reading Association of South Africa, /0(1), 2019, 1-11.

Rotich D. C. & Musakali J. Evaluation and Selection of School Textbooks in Kenya: The Role of

the Ministerial Textbook Vetting Committee. In Paper Presented at Eighth International

Conference on Learning and Educational Media Caen, 2005.

Rotter J. B. Social learning theory. In Expectations and actions. Routledge, pp. 241-260, 2021.

147



Roumell E. A., Salajan F. D. & Todoran C. "4 Survey of U.S. Education Policy Regarding the
Education of Adults". Educational Policy. 34 (5): 2020, 785-815.

Rumaisa F. S., Silva K. R. R. & Nanayakkara J. Opportunities and Challenges Associated with
Food and Nutrition Education in Sri Lankan Primary Schools. International Journal of
Health Promotion and Education, 62(1), 2024, 2-14.

Rumjaun A. & Narod F. Social Learning Theory—Albert Bandura. Science Education in Theory
and Practice: An Introductory Guide to Learning Theory, 2020, 85-99. *

Sample A. Using Augmented and Virtual Reality in Information Literacy Inst@ to Reduce
Library Anxiety in Non-Traditional and International Students. 2020.

Sanders M. R., Turner K. M. & Metzler C. W. Applying Self-Re ’SM Principles in the
Delivery of Parenting Interventions. Clinical Child and F chology Review, 22,
2019, 24-42.

Sattin-Bajaj C. & Roda A. Opportunity Hoarding in Schoo@lce Contexts: The Role of Policy
Design in Promoting Middle-Class Parents’ Exclq’en ry Behaviors. Educational Policy,
34(7), 2020, 992-1035. fb

Schueler B. E. & Bleiberg J. F. "Evaluating\@tion Governance: Does State Takeover of
School Districts Affect Student Achiewément?". Journal of Policy Analysis and
Management. 41 (1): 2021, 162&

Seitz R. C. Supervision of Public entary and Secondary School Pupils through State
Control over Curriculym ext Selection. Law & Coontmp. PROBS., 20, 1955, 104.

Shackleton-Jones N. Hmﬁle Learn : Designing Effective Training to Improve Employee
Performance. L , United Kingdom. 2019, ISBN 9780749484712.

Sharma A., DW@Y. K., Arya V. & Siddiqui M. Q. Does SMS advertising still have
Relev to Increase Consumer Purchase Intention? A Hybrid PLS-SEM-neural
Ne odelling Approach. Computers in Human Behavior, 724, 2021, 106919.

Shin Mang J. Reducing Perceived Health Risk to Attract Hotel Customers in the Covid-19
Pandemic Era: Focused on Technology Innovation for Social Distancing and Cleanliness.
International Journal of Hospitality Management, 9/, 2020, 102664.

Shonhe L. 4 Consolidation of Challenges Faced by School Libraries in Developing Countries.
Library Philosophy and Practice, 2467, 2019, 1-12.

Siegrist M. Trust and Risk Perception: A Critical Review of the Literature. Risk Analysis, 41(3),

2021, 480-490.
148



Sitopu J. W., Khairani M., Roza M., Judijanto L. & Aslan A. The Importance of Integrating
Mathematical Literacy in the Primary Education Curriculum: A Literature Review.
International Journal of Teaching and Learning, 2(1), 2024, 121-134.

Sjoberg L. Explaining Risk Perception: An Empirical Evaluation of Cultural Theory. In Risk
Management. Routledge, 2020, pp. 127-144.

Skulmowski A., Nebel S., Remmele M. & Rey G. D. Is a Preference for Realism Réglly Naive
After All? A Cognitive Model Of Learning With Realistic Visualizationsq ational
Psychology Review, 2021, 1-27. O

Stoller F. L. & CeAnn C. M. "Project-based Learning: A Five-Stagel Framework to Guide
Language Teachers." Project-Based Learning in Seconc@ uage Acquisition.
Routledge, 2019. 25-47.

Stotsky S. Research on Reading/Writing Relationships: A is and Suggested Directions.
Language Arts, 60(5), 1983, 627-642.

Sung Y. Y. C. & Chiu D. K. E-book or Print B@ents' Current View in Hong Kong.
Library Hi Tech, 40(5), 2022, 1289-1304. ’b

Swait J. & Sweeney J. C. Perceived Value gn Impact on Choice Behavior in a Retail Setting.
Journal of Retailing and Conm& ervices, 7(2), 2000, 77-88.

Tshukudu E., Sentence S., Adel “Adeyemo O., Nyaringita B., Quille K. & Zhong Z.
Investigating K-12 Com Education in Four African Countries (Botswana, Kenya,
Nigeria, and Ug%. Transactions on Computing Education, 23(1), 2023, 1-
29.

Udofia, N. A,, Ij \P., & Chukwuemeka-Nworu, E. E. The new educational curriculum in
Nigeria. Jourtal of Interdisciplinary Studies in Education, /0(1), 2021, 1-12.

Ugwu E. O X[He Challenges Facing Effective Teaching of Literature-in-English in Nigerian
\‘;e% ary Schools. Journal of Educational Research and Practice, /2(1), 2022, 160-

Uralovich K. S., Toshmamatovich T. U., Kubayevich K. F., Sapaev L. B., S. S. Saylaubaevna, Z.
F. Beknazarova & A. Khurramov. A Primary Factor in Sustainable Development and
Environmental Sustainability is Environmental Education. Caspian Journal of
Environmental Sciences, 2/(4), 2023, 965-975.

149



Uwaifo V. O. & Uddin P. S. O. Transition from the 6-3-3-4 to the 9-3-4 System of Education in
Nigeria: An Assessment of Its Implementation on Technology Subjects. Studies on Home
and Community Science, 3(2), 2009, 81-86.

Vuong B. N. & Khanh Giao H. N. The Impact of Perceived Brand Globalness on Consumers’
Purchase Intention and the Moderating Role of Consumer Ethnocentrism: An Evidence
from Vietnam. Journal of International Consumer Marketing, 32(1), 2020, 47-68.

Waffenschmidt S., Knelangen M., Sieben W., Biihn S. & Pieper D. Single Screen Versus
Conventional Double Screemng for Study Selection in Systematzc?e WS
Methodological Systematic Review. BMC Medical Research Methodolo@ 2019, 1-

Wagner J. Visual Studies and Empirical Social Inquiry. The SAGBQ&UOOI{ Of Visual
Research Methods, 2020, 57-75. Q

Walsh K. S., McGovern D. P., Clark A. & O'Connell R. G. Eygluting the Neurophysiological
Evidence for Predlctlve Processing as a Model of Peon. Annals of the new York
Academy of Sciences, 1464(1), 2020, 242-268.

Wenger-Trayner E., Wenger E. & B. Wenger-Tra m@ rning to Make a Difference: Value
Creation in Soczal Learning Spaces. Cambrl niversity Press, 2020.

Whitley S. C., Trudel R. & Kurt D. T} he@ence of Purchase Motivation on Perceived
Preference Uniqueness and Assg\' nt Size Choice. Journal of Consumer Research,

45(4), 2018, 710-724.
S

Wojcik M. How to design mr@e information services at the library?. Library Hi Tech,
37(2), 2019, 138- 154

Retail Enviw t. International Journal of Production Economics, 208, 2019, 434-

Xu X. & Jackson J. Egmmg Customer Channel Selection Intention in the Omni-Channel
445.

Yanik E. Ae Q&‘udy of English Language Curriculum Implementation in 6th, 7th and Sth
G of Public Primary Schools through Teachers' and Students' Perceptions. 2007.

Yarberry S. & Sims C. The Impact of Covid-19-Prompted Virtual/Remote Work Environments on
Employees’ Career Development: Social Learning Theory, Belongingness, and Self-
Empowerment. Advances in Developing Human Resources, 23(3), 2021, 237-252.

Zinbarg R. E., Williams A. L. & Mineka S. A Current Learning Theory Approach to the

Etiology and Course of Anxiety and Related Disorders. Annual Review of Clinical
Psychology, 18, 2022, 233-258.

150



Website/Online

Chairman NAPPS, 2021.

Ekwueme C. O., Meremikwu A. & Kalu N. The National Mathematics Curriculum for BEP
(Basic Education Programme) and the MDG (Millennium Development Goals) for
Mathematics Teachers in Nigeria: Teachers' Perception and Readgmess, Online

Submission, 3(3), 2013, 162-171. 0

Rose E. Factors Inhibiting Universal Basic Education (UBE) Policy Im@ tion in Nigeria
Federal and State Government Intervention. 2021.

UNESCO. From Access to Empowerment: UNESCO Strateg) %ender Equality in and
through Education 2019-2025. UNESCO. 2019, ISBE 2-3-100330-1.

151



Appendix [

Department of Mass Communication and Media Technolog é
Faculty of Communication and Information Science < b

Lead City University, Ibadan /\
Dear Sir/Ma, 0 E

I am a postgraduate student of the Department of Mass C(@Jnication and Media Technology
Lead City University, Ibadan. I am carrying out a reg@! on "Parental Perception on Change

in Recommended Texts and Book Procure@ong Primary School Pupils-Parents".

I humbly request for your support to s'@ﬁu@jncere answers to the questions in this instrument.

Also, I want to assure you that y& onses will only be used for research purpose and shall be
treated with utmost conﬁdﬁ@.
Yours Sincerrebé

Elizabeth Mariam TIMOTHY
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Appendix 11
Questionnaire

Section A: Demographics Characteristics

Instruction: Please, tick (\) the option which is applicable to you ( O

1. Gender a) Male ( ) b) Female ( ) c¢) Prefer not to say ( ) ’\

R

2. Agerange a)20-30( ) b)31-40 ( ) c)41-50( ) d)51- 60 and above ( )
3. Educational qualification a) SSCE ( ) b) Bachelor's e ) c¢) Master's Degree ()

d) PhD ( )

Q

SECTION B: PARENTAL INVOLVEMENT &{OCEDURES FOR CHANGES IN

RECOMMENDED TEXTS

For the following statements, please indicat y\/r level of agreement by circling the number that
best represents your view, where 1 me trongly Disagree”, 2 means "Disagree”, 3 means

"Neutral”, 4 means "Agree", and 5 m 'Strongly Agree".
el

Statements « \V

[ am aware of the procedureg~0r, changing the recommended texts for primary
schools. N~

I am usually informedqabodt changes in recommended texts through school
tificati . °
notifications. {\'

I am usually 'nft@p\d about changes in recommended texts through parent-
teacher meeti\%

O\
I am usu@nformed about changes in recommended texts through social
media.

I have participated in meetings or discussions where changes in recommended
texts were discussed.

The changes in recommended texts communicated to me in a timely manner.

I think parents should be given a formal channel to suggest changes to
recommended texts.

I have felt the need to contest a change in the recommended texts.

I am given options or alternatives when changes are made to recommended
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texts.

I feel that parents should be actively involved in deciding changes in
recommended texts.

I have been consulted by the school or educational authorities about changes in
recommended texts.

I believe the current procedures for changing recommended texts are
transparent.

I am satisfied with my level of involvement in the procedures for changing

recommended texts.
I\)

The school effectively communicates changes in recommended texts to parens.

I understand the reasons behind the changes in recommended texts. ’\\y

I feel that parents should be actively involved in deciding l@s in
recommended texts é

I have been consulted by the school or educational authorities@ut\hanges in
recommended texts. N

I believe the current procedures for changing recorMnded texts are
transparent.

I am satisfied with my level of involvement in t@‘cedures for changing
recommended texts.

The school effectively communicates changes ‘i feeommended texts to parents.

I understand the reasons behind the changes,in re€ommended texts.
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SECTION C: PARENTS' PERCEPTION ON FACTORS NECESSITATING CHANGE
IN RECOMMENDED TEXTS

For the following statements, please indicate your level of agreement by circling t ber that
best represents your view, where 1 means "Strongly Disagree" , 2 means "Dz " 3 means

"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

Statements A\ 11234

Curriculum updates are a frequent reason for changes in recommer@eds.

Government policies are a frequent reason for changes in recor(ﬁ'se&bd texts.

. N
Technological advancements are a frequent reason for cs in recommended

texts. Q
N

Cultural changes are a frequent reason for changes i@ mmended texts.
O\

Discussing changes in recommended texts wWild happens frequently.

Consulting teachers or education experts ﬁu}éhanges in recommended texts is

frequent. cﬁ\

There is sufficient public dlscourse@ it changes in recommended texts.

The reasons given for chang @commended texts are convincing.

Changes in recommende@s\positively impact education quality.
\

Changes in recommé@?\texts align with current educational trends and needs.
 \

Changes in regn\mgl\ded texts are often driven by commercial interests.

The researc d changes in recommended texts is thorough. I generally agree

with thq%pns given for changes in recommended texts.
p 2

I believe the changes in recommended texts have a positive impact on the quality

of education.

I think the changes are in line with current educational trends and needs.

I feel that changes in recommended texts are often driven by commercial interests.

I am confident that the changes in recommended texts are well-researched.
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SECTION D: PARENTS' PERCEPTION ON CHANGES TO RECOMMENDED TEXT

For the following statements, please indicate your level of agreement by circling the nymber that
best represents your view, where 1 means "Strongly Disagree” , 2 means "Disa NS means
"Neutral", 4 means "Agree", and 5 means "Strongly Agree".

, N 4
Statements P \J 1234

I view changes in recommended texts positively. (\\
A

Changes in recommended texts have imposed a financial burden o -

My child finds it difficult to adapt to new textbooks when t ré changes in

recommended texts.

Changes in recommended texts are well—communica§ harents.

I have sought additional resources or tutoring dpgg)changes in recommended

texts. ®

I am generally satisfied with the wz&anges in recommended texts are

implemented. {C.)\

I believe that changes in reco.rn@ﬁ:d texts consider the financial implications

for parents. \Q

I think my child's perfo 1anck is affected by changes in recommended texts.
y T’l y g

I feel that the sclios% into account parents' feedback when making changes

in recommended

I am conﬁ&hat changes in recommended texts are made with the best
educa&@{nterests of the child in mind. I am generally satisfied with the way

changes in recommended texts are implemented.

I believe that changes in recommended texts consider the financial implications

for parents.

I feel that the school takes into account parents' feedback when making changes

in recommended texts.
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I am confident that changes in recommended texts are made with the best

educational interests of the child in mind.

SECTION E: INFLUENCE ON TEXTBOOK PROCUREMENT BEHAVIOUR%}
umber that

For the following statements, please indicate your level of agreement by circling tQ

best represents your view, where 1 means "Strongly Disagree" , 2 means "Di @' " 3 means

"Neutral", 4 means "Agree", and 5 means "Strongly Agree". !

Statements (\. \ 1(2(3|4]5
o

I find it challenging to acquire newly recommended texts. %"

Changes in recommended texts impose a financial burden on n@

I often have to buy new textbooks to replace older VeI‘SiOMG to changes in

recommended texts. er
I feel that changes in recommended texts lead'bé

previously used textbooks. \ )
O

unnecessary wastage of

I consider selling or donating old % ‘wgks when there is a change in
recommended texts. A

I believe changes in recommer@i texts influence my child's academic
performance. ° ‘A

recommended texts.

I feel well-informed to 63®rvocurement decisions following changes in

D
’66(J
\¥

157




Bio-data
A. Personal Data Q\

Name: Elizabeth Mariam TIMOTHY g 0
tatc:

Address: No. 2, Oremeji, Ibadan, qu&

E-mail Address: mariamhammed1234@ om

Phone No: 08025500684 %

Date and Place of Birth: 14th February 19 ‘Q@ d Ogun State

Nationality: Nigerian ‘

Name and Address of Next of Kin: Mr. Ha&@heu Tijani / No. 2, Oremeji, Ibadan,

Oyo 88 /
B. Educational Background ®
Educational Institutions Attended With&es and Qualifications:

2020: Bachelor of Science (B.Sc) i \ Communication and Media Technology,
Lead City University, Ibz& y Oyo State.

2008: West African Examimation Council

Labmash Model Sehopl, Sango Ota, Ogun State.
2000: First Schoel ing Certificatee

Omong ildren School, Itele Ota, Ogun State.

C. Wa\k/egpberience with Dates

2017: Broadcasting Corporation of Oyo State, (BCOS), Ibadan --- News
Department (English).

2016: Assistant Public Relations Officer (APRO), Lead City University
Student Union.

2009-2011:  Unity International School, Ota, Ogun State --- Teaching Staff.

158


mailto:mariamhammed1234@gmail.com

D. Awards and Fellowship (if any)

2020: Institute of Personality Development and Customer Relationship
Management IPD-CRM. (Associate Member)

2020: New Horizons Computer Learning Center. ( Project Management).
Lead City University, Ibadan.

E. Publications: Nil *

F. Major Conferences/ Workshops Attended with Dates < ,:

February, 2024 Ist International Conference of the Faculty of C xication and
Information Science, Lead City University, Ib

O

G. References Q
Sheikh Mikhail Abdul Salam

CEO Salam Ventures Limited Q
1, Sheu Street, Anisere Ipamesan, Sango Ota, Ogunétg
08035127020, 09039076902.

Signature \,< ; % Date

159



The University Compliance Certification

This is to certify that this thesis by Elizabeth Mariam TIMOTHY wit?:c’hlation No:
LCU/PG/002715 in the Department of Mass Communication & Medﬁf echnology, Faculty
of Communication & Information Science, Lead City Universit is in full compliance

with the approved University format and style. O

Signature ° \AQJ Date

160



	Factors that Influence the Selection of Recommende
	2.3.1Recommended Texts: A Resource-logistical Asp
	2.3.2Recommended Texts: Validation and Quality As
	2.3.3Recommended Texts: A Learning and Teaching I

