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Abstract

For physically challenged students to acquire the kind of education that can make the self-reliant
and useful to society, they must be provided with all necessary support including access to
relevant information resources. However, the observed level of school library services to
physically challenged students is below expectations. This study examined the influence of
information resources management on the perceived academic achievement of physically
challenged students in Ibadan, Oyo State, Nigeria. The study adopted a descriptive surveyi\ ch

method. A structured questionnaire was adopted as the instrument for data collectio udy
population comprises 304 physically challenged students from Cheshire Special Scho odo,
Ibadan, Oyo State. Total enumeration was used due to the manageable size Qf ulation.
The findings show that availability (8=0.420, t=3.690, p<0.05) and accessibih formation
resources (B=1.008, t=6.297, p<0.05) individually have a positive influen e perceived

esoutces use (B=-.105,
icvement among the
ssibility and use of
t=6)070, p>0.05) is the only
ile” other variables such as
ro€s (B=-.282, t =-2.542, p<0.05)
ed that there is a need to reform
for physically challenged students
ioh needs. The study recommended that
should be focused on creating access to

academic achievement by the students. However, it was found that libr
t=-.881, p>0.05) has no significant influence on perceived acade
study respondents. Testing the combined effect of availabili
information resources also revealed that accessibility (B=1.
significant predictor of perceived academic achieveme
availability (8=.257, t =2.388, p<0.05) and use of libra
are not significant predictors. The study, therefore,
collection development practices in school libraries\e
to ensure they can effectively meet users’ inﬂﬁ
e

library services to physically challenged s&&

relevant information resources. (\
Keywords: Library Informatio @es, Perceived Academic Achievement, Information

Access, Library Patronage,&h%f Challenged Students.
e
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1.1

Chapter One
Introduction
Background to the Study

Perceived academic achievement has consistently been regarded as an important

outcome of student engagement in academic activities'. %\E
Education as an aspect that does not only instill the essential skills, apt't\@gw

knowledge among people, but also leads to overall growth and ad%
individuals, community and nation at large. The incul@of\ academic
knowledge, skills, abilities, and proficiency among t %f}iuals is enhanced

through teaching and learning. In secondary sc@ any factors contribute

significantly to enhancing the academic per cc'of students.

nt of

Academic achievement is a means A{Ch goal or set of goals within an
academic time or organization’\ Prifmarily, bases for perceived academic
achievement of the stuckQ6 st of, class involvement, class discussions,

home-work/ assignment$y, tess, examinations, participation in competitions and
u

other events i Q icular and extra-curricular events. Furthermore due to the
pressure o@arents and other individuals upon educators and school
adm atQrs to advance the academic achievement has enabled schools to come

up unconventional policies and strategies such as; additional classes for

ledents, effective teaching-learning approaches, instructional tactics, using

technology, rewarding pupils for good performance etc. serves as inspiring factors.



However when the physically challenged students in Ibadan metropolis attain low
grades than usual, measures such as self efficacy, learning behavior and academic
culture are tend to be used as measures on their academic achievement.

Self efficacy is described as students’ perception of their capacities to achieve
specific level of performance that have a positive impact on their academics. V\
efficacies values influence, feelings, thinking, motivating. Physically 11

students tend to have low expectations and a shaky commitment to t jectives
they set for themselves. When confronted with tough tas @&&IS on their
personal flaws, the barriers they will face, and a V&@ )e ative outcomes

rather than focusing on how to do the task succ )& the face of adversity,
physically challenged students tend to slacken %ﬁorts and give up fast due to
their physical predicament. Hence t $\need to study information resources

and perceived academic achievement of'physically challenged students in Ibadan

metropolis. V\
Learning behaviour \& the critical connection between the ways in which

physically cha !: d udents learning styles, their social knowledge and attitude

towards ac‘mr

@ interactions with three different elements: self, personality, and

new academic knowledge. The emphasis here is on building

um. Learning behavior concepts have far-reaching ramifications for
ledents, instructors, parents, and other professionals. The idea is applied to all
physically challenged students of any age and not simply to those who are
deemed "difficult to handle."Learning behavior is equally applicable to teachers

on their interactions with physically challenged students in mentoring, tutoring



and having the right attitudes towards learning to enhance excellence in their
academic.

Academic culture has long been the subject of studies in many contexts,
stimulated in large part by Schein's early work®. In particular, interest in the
nature and influence of academic culture was an important feature of \
research on “effective schools™. Academic culture refers to the attitudesib »
and values of academics regarding various aspects of work wh@ has a

powerful impact on what is done, how it is done, and who ig’thyoltedy involving

decisions, actions, and communication at the instmmz&nd );ymbolic levels of
the physically challenged students. Hence, pzn\x& cademic achievement

determines the future goals and objective% nts; what subject they will
specialized in; in colleges and universi{ieSi\which scholastic institutions they will
get registered into, what profession\and,job opportunities they will take up; these
and many more are the of what information professionals, libraries
ought to build upon in t f availability, accessibility, and use of information
resources. Q\ *
Infomatio@ces management entail acquiring and providing means by
whic@ could get necessary information resources needed. It attempts to
en that every user gets document, which could satisfy his/her quest for
Q ormation’. Additionally, availability of information resources refers to readily
access to information with small or no hassle to the library users. Information as
an essential commodity has become one of the necessities and without appropriate

information, no human can survive and if they do it will be in isolation.



Information needs vary from person to person, in terms of discipline, occupation,
gender, nationality.
Furthermore availability of information resources in the library is not just suitable,

users should distinguish their existence to be able to use them proficiently; and to

place what’s available, users need to have indispensable skills that will pe%\
them to exploit these resources and services judiciously®. Hence, to_thrige\i

academics, students whether disabled or not disabled irrespective O®GVGIS
be it primary, secondary or tertiary needs information resou@ Sist them in
their class activities. When information resources are ¢ ayailable, it enables
decision-making and provides supports in red egree of uncertainty.
Similarly, availability of information resourées\isS the access to authoritative,

consistent, accurate, and timely accaﬂ&'nformation? In totaling to this, the

availability of information resou@ﬁn permit innovation in teaching and

upsurge timeliness in rzi?@onsciousness is part of availability and it
specifies the exten@

resources. On rsVof a library have passable information on the information

sers have information and knowledge of accessible

resources, %’J encouraged to use them®. Furthermore, lack of awareness is a

ma'(@ ibuting factor to non-use of information resources. However, the use

0 resources is probable to be prejudiced by availability of the resources.
Qgis suggests that information resources must be made available in numerous

formats to the users®.

Their contents must also be revealed by the library in order to prompt their usage.

Information resources regardless or its form and format unless special materials



should be made readily available to distinguished library users and information
professionals should endavour to match make each of the library resources with
prominent library users; regardless of their ability and disabilities.
Availability does not equate to accessibility. The truth is that students with
disability cannot use a library that has been designed for non-disabled users%\
addition, circumstances where a person with disability is not able to dgalsmi
negative insight that people have about them may manifest. This %\ult in
stereotyping, belittling labeling, and depersonalization. Inc ilit)\tO cope may
similarly lead to the depiction of people with disabili @ doned, mindless,
misery and justifies empathy and alms®. Cons Withis study intended to
study availability, accessibility, and use of i n resources as a predictor of
perceived academic performance amo p%@cally challenged students.
Accessibility is the current scene&l\bwhich information resources are readily
processed, packaged, an ed for the consumption of library clients.
Moreover, even when the ihformation resources are accessible, they should be
able to meet &‘the information needs of the users for which they are
being acquired™~Ehe job at hand is for information professionals to continually
gua@ ailability and accessibility of needed information resources, which
W imately lead to academic use.

Qgese three variables availability, accessibility, and use work hand in hand;
therefore, they cannot be pickled in isolation. Initial observations by the
researcher specify poor reading habit, replication of assignments, dependent on

others during examination or test and so on between physically challenged



secondary students are some of the influences that prompt the researchers to
investigate whether the information resources are available, accessible, in which
format and are the information resources meeting the information needs of the
physically challenged students!?.

Though some physically challenged students’ access information resou%\y\
outside the library while others accessed information resources within th

library and minority did so through ip-address and very few used 0%@ of
accessibility!!. In eulogizing the significance of accessibilit liD¥ary resource,

availability of an information resource not necessaril{Sm ly Jts accessibility as

the source may be obtainable however; access t iSaflowed for one purpose

or the other. To buttress it further, availabilityNi easurement of accessibility,

making dissimilarity among them pernfittéehto recognize likely impairments to the

achievement of accessibility of info&}en resources.
The more accessible info @ources are, the more likely they are to be used
\%ﬁ

and readers tend to yse 1 tion resources that require the least effort to access.
In essence, if %&it‘y and quantity of information resources in secondary
school lierJ to be improved and free access guaranteed, library usage by
the @c ly challenged would be on the rise. Although some challenges of
ac ility are beyond the means of librarians/information professionals to
diress, yet, there may be methods to alleviate some other challenges, thereby

edging near full utilization of information resources.



This study therefore focuses on information resources management and perceived
academic achievement of physically challenged students in Ibadan metropolis,
Oyo State, Nigeria. There are challenges in acquiring library resources as studies
have revealed that access to library resource materials are often obstructed by

limitations of cognitive and non cognitive obstacles such as distance, nois@i

incapability to recognize and locate information resources with ease.
Physically challenged students are even more unfavorably anta onQﬁh the

challenges of accessibility to information in their school@ ment where

factors such as setting of facilities, conduciveness %h ary location and
0

equipment, which often work against success %@@s
resources. Q

Accessibility suggests the aptitude %@r the libraries without facing any

library information

physical or environmental blockad%essibility has been acknowledged as one

of the pre-requisites of i& use. But most of the libraries visited by the

researcher were b&sifﬂb
challenged stu e@a er than the physically challenged'2.
ra

There are , no elevators, flexible shelves or shelve ladder, reading aids,

signed to provide services for non physically

and @&\cases, there were no teacher librarian, or library as a place / building.
S f the library visited does not have ceiling, some are with out-dated books,
an-availability of reading tables or chairs. In addition, most of the libraries are
not expansive for students on wheelchairs to move around while others are with
high shelves. Though chairs and tables in some of the libraries visited are

comfortable for the physically challenged.



It is likewise observed that the services rendered to the physically challenged
students are equivalent as the services rendered to those without any form of

disability but the reality is that distinctive devotion needs to be prearranged to the

physically challenged students as they tend to be sluggish when carrying out%\

form of activity. \%

The facilities which should be available include extended loan, wa% erdue
fine, borrowing by proxy, inter library loan, study rooms, ocdpying, online
reference services, Selective Dissemination of Inform %(@k retrieval, search
request assistance, voluntary readers etc'’. The Zgéll being of physically
challenged students is impaired when they ateNncdpable to gain access to the
limited available information resourc &Lve their information need'.
Use of information resources ref&tj the level to which library users apply
available information re meet their information needs's. The term
"information use' refers awfactivity that assesses the value of a given item in a
library or info stem. The more accessible information resources are, the
more posm%) are tend to be used. Use is the only criterion that might be
ermlne the justification for retaining a document in a library's
coNetton; and information use is critical in leading a library's collection
ngelopment activity. The demand for a library's items can be used to determine
its use. Information use in the library is an elusive action which may mean several
things e.g. information are useful in facilitating development programs in many

countries. These help in supporting economic and social developments!'S. Also,



use of information resources is important in dealing with the problem of
availability and access in a library, especially when planning a library set up and/

or acquiring information resources.

Data obtain from use of resources could be used in decision making. Furthermore,
provision of precise information, information match making, inform \

packaging and repackaging, information delivery, information relevan\)%

most crucial job description of an information professionals. Hence% 0 use

adequately lies in the hands of the users which comprises Q@be\physically
and non-physically challenged as they engaged in u@ l)brary information

resources to meet there academic, social and eco &n

essential to ascertain the information rego anagement and perceived

academic achievement of physically@wged students in Ibadan metropolis,

Oyo State. (\'
Though all human bein @m equal and completely have privileges to

education, equal ch%nie‘ ndvparticipation in society. In the real world, there are
1

s. In this context, it is

some groups o hat do not have these rights due to their physical, mental,
and social QJ s. These people include the physically challenged. There is no
sing thition appropriate to all people with disabilities. Nonetheless, it is basic
to ive the distinction between the expressions hindrance, incapacity, and
Qgpediment. It is the obligation of the library in a unique school to satisfy the data
needs of its host local area individuals (physically challenged), which

incorporates understudies, workforce (managerial and scholarly), analysts, etc!”.

There are physically challenged people in every culture, family, and institution



around the world. The physical challenged has a long-term negative impact on
one's ability to carry out regular day-to-day activities. The causes and
consequences of physical disability vary around the world'®. Ecological, technical,
attitudinal, barriers, and subsequent social segregation reduce the prospects for
physically challenged to give productively to the household, the community

further upsurge the risk of dwindling into poverty. However, through tu\i.%

rehabilitation, they cease to be a liability to the public and con@

national growth. ’\&
Additionally in Nigeria, there are more than 19 m%%}lcally challenged

people!®. Among 75 and 90 per cent of them, liv

o the

verty line due to years
of neglect by the society, particularly theig [deR\of*access to paid employment.
Many misconceptions of the physic %{Henged is express when he detailed
that Nigerian society often regards physfeally challenged persons as ill, incapable
to work, study, in need o people that deserve pity?’. Impairment refers
to an abnormahty of bo cture, appearance, organ and system functioning.
Disability is Q quence of impairment in functional performance and
activity, h @m the consequence, which reflected in interaction with, and
adap % , the surroundings.
P lly disabled populace includes individuals who are blind and visually

ankened, persons who are deaf and hearing-impaired, and individuals with
mobility impairment?!. Disability means any constraint or lack of ability to
accomplish any activity in the routine within the variety considered regular for a

normal being. Physically handicapped children are those whose non-sensory

10



physical limitations or health difficulties interfere with their attendance or
learning to the point where special services, exercise equipment, materials, or
facilities are required. The word is now used to describe youngsters who are
physically challenged 2.

Furthermore, physically challenged students have similar information need \V\
students without debility. Just as the students without debility might read a tahleid,
listen to a CD, watch documentaries or download electronic informa%p the
Internet, physically challenged students also want access tofelevaht taformation
in their chosen accessible form?3. A critical prerequisife Yor libraries is that the

9

information they acquire, process, stored, retriev&ﬁ%
%

accessible formats must be made accessible%

ed, and delivered in

lientele including physically
challenged students of Ibadan metrop gko State, Nigeria.
Libraries are service-oriented in@n within the setting of the parental
organization, established rt the mission and vision. Libraries tend to
meet the informatign itdS of the inhabitants they serve and develop the
information li Qc a‘lbilities of students whom, it is expected, amid further
things, t b%) ife-long learners who are able to discover, retrieve, assess, and
ap lQ&rmation and convert it into knowledge. As service oriented
%ations, libraries are concerned about service quality and its impact on

Qgrrent and future users. A library is the “heart” of the learning community,
providing a space for students to demeanor, study and advanced in knowledge.

Libraries and librarians provide access to essential information that people need to

participate in the emerging information society?.

11



While physically challenged users will require aids in accessing and using the
library information resources, normal students may require little or no assistance.
School libraries can assist by being aware of official institute policies regarding

physically challenged students, providing a personalized educational program,
well-structured buildings that can accommodate all types of disability, and gi'%\

enough information resources?. %

Although there are skirmishes on the numerous terms used in relatin duals

with disabilities, numerous authors however require to accepﬁ\ze “physically

challenged” as a term for persons with numerou$ Jo

sightlessness, deafness, loss of limbs, and ment tion, as well as other

disability like

forms of muscular, fretful, and sensory syndr > Of certain concentration, is
the fact that individuals with disabilitij@Qunter physical access confines?’. The

magnificence of a library is to haye the tranquility of fulfilling clients require

notwithstanding of their S@d mental circumstance. With disabilities are

not a problem; the&rl spéct. Similar to all other students, they are individuals

who have pot ,

potentials of stitdents in Ibadan metropolis?®.

d the library has a role to unbridle and develop such

Ph @ hallenged students has repeatedly been sidelined or disregarded and

has,remained inappropriately positioned in the similar category as other minority

ngups in higher education. Because of either physical or learning disability,

disabled students have been much more challenged in educational environments
than other groups of students?. In modern times, a noble number of articles have

deliberated technologies tools that would support students with disabilities to take

12



full benefit of library services*®. Conversely, the sad certainty is that the explosion
of information does not guarantee its accessibility. Most challenged persons suffer
refusal, seclusion, and maltreatment from other members of the society®'. The
physically challenged persons are exposed to undesirable attitudes in the

traditional society where terms such as ‘Abirun’ implies handicap, ‘Didir%\

meaning imbecile, ‘Abami’ meaning weird person, and ‘Alawoku’ e

psychologically imbalance are used to talk about them. Disability%ealth,

commonly known as ICF, regards all human beings as havir@décrement in
health and therefore some disability*?. % )

Since the school library is devoted to provide o ts&in&esources and services,
%

it has to develop an upgraded quality of their s in order for the physically

challenged student not to have sensati being left out of the overhaul facility

as well as for them to subsist the Worlh of changing information needs. School

libraries are established to,p reading culture, support teaching and learning
e

in the school. Ho@ tless problems arises as the library structure and

other infrastru erected without putting into consideration the aptitude of

the physic@lenged students to have passable route and movement when

ente% library and retrieving information material in the library.

F ore, all human beings are born equal and all have rights to education,
qual chances, and involvement in society. This agrees with article one of

Universal Declaration of Human Rights of 1948 and is in track with the

rudimentary tenets of democracy, which is characterized by principle of equality,

liberty of information and expression®*. However, there are some sets of people

13



that appear not to have these rights and equal opportunity due to their physical,
intellectual, and social condition. These people include the physically challenged
persons who are also characterized as handicapped, disadvantaged, or disabled.
Physically challenged need information on how to manage their disabilities in the
business of their daily lives, educational prospects, job callings, politics
governance, socio-cultural among others®. It is as well worthy of

international policies and standards for libraries that are dlSElbl@ have

been qualitative rather than quantitative™. \

In view of the above discussion, this study therefore%ce@uned information
i hieVe

resources management and perceived acade ment of physically

challenged students in Ibadan metropolis, Oyo e, Nigeria.

1.2 Statement of the Problem ;\&

Education plays a major role i easing a country’s development and
competitiveness while ac stems and institutions globally have faced
pressures of increas ng <<%€

for accountabili Qe nsideration of the social and economic role of higher
education, @act of new technologies among others*. So also, physically

chal% tudents who enrolled in non-physically challenged institutions are

r of students and demographic changes, demands

be enied access to the basic tools, equipment, information resources and/ or
Qgcilities such as audio information resources, video information resources, audio-
visual information resources, ramp, braille books, talking books, twin-vision
books, large print materials, tactile or raised surfaces, talking computer, moon

types, CDs/DVDs, laser cane, Sonic guide, computer braille, tape recordings,

14



height-adjustable catalogues, computers with adaptive keyboards, induction loop,
audio logical devices, sign language videos, VCDs/ DVD, text telephone, if
libraries that are supposed to serve non physically challenged students are not
well equipped with the right tools and equipment, resources and facilities, how
much more libraries that are created to meet the information needs of%\
physically challenged. g(/
If physically challenged students are suffering and neglected in sc@at are
not created to suit them, what more of schools that are b Iy yocant for the

physically challenged. That is why it is imperative t % tr the information

resources management and perceived acad ement of physically
challenged students. Though provision and C e of library and information
resources and services increase th s of the physically challenged to

contribute equally in societal @ence this study seeks to investigate
information resources t and perceived academic achievement of

physically challenged st in Ibadan metropolis, Oyo State, Nigeria.

Aim a @e ives of the Study
The aim OQJ dy was to investigate the influence of information resources

man and perceived academic achievement of physically challenged

: s%s in Ibadan metropolis, Oyo State, Nigeria.

The specific objectives were to:

15



ii.

iii.

1v.

Vi.

Vii.

Viii.

identify the level of perceived academic achievement of physically challenged
students in Ibadan metropolis, Oyo State, Nigeria;
ascertain the available information resources existing for physically challenged
students in Ibadan metropolis, Oyo State, Nigeria;

identify the level of accessibility of information resources by phys@i

challenged students in Ibadan metropolis, Oyo State, Nigeria;

identify the level of use of information resources by physicall%\%nged
students in Ibadan metropolis, Oyo State, Nigeria; ’\& \

determine the influence of availability of informati soubces on perceived
academic achievement of physically challenge nt¢’ in Ibadan metropolis,
Oyo State, Nigeria;

ascertain the influence of accessibilj %\information resources on perceived
academic achievement of physically cltallenged students in Ibadan metropolis,
Oyo State, Nigeria;

determine the influgnce™Qf of information resources on perceived academic
achievement o &lfy challenged students in Ibadan metropolis, Oyo State,
Nigeria; QJ

exar@ie combined influence of information resources (availability of

in tion resources management, accessibility of information resources

annagement and use of information resources management) on perceived

academic achievement by physically challenged students in Ibadan metropolis,

Oyo State, Nigeria;
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14 Research Questions
The study endeavors to answer the following research questions:
i.  What is the level of perceived academic achievement of physically challenged

students in Ibadan metropolis, Oyo State, Nigeria?

ii. ~ What are the available information resources for physically challenged studen%i
Ibadan metropolis, Oyo State, Nigeria? @

iii.  What is the level of accessibility of information resources c%

ically

challenged students in Ibadan metropolis, Oyo State, Nigeria? \’\ \

iv.  What is the level of use of information resources by p 11§>

1.5 Hypotheses @

The following null hypotheses were t }XK0.0S level of significance.

allenged student

of Ibadan metropolis, Oyo State, Nigeria?

Hol: There is no significant influenge oftavailability of Information Resources on

Perceived Academic Ac@ of physically challenged students in Ibadan
ria}

metropolis, Oyo State, Ni
Ho2: There i %gdﬁcant influence of accessibility of Information Resources
AA

on Perceiv mic Achievement of physically challenged students in Ibadan

met@)yo State, Nigeria.

™SThere is no significant influence of use of information Resources on
Qgrceived Academic Achievement of the physically challenged students in Ibadan

metropolis, Oyo State, Nigeria.
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Ho4: There is no significant combined influence of Information Resources
(availability, accessibility and use of information resources) on Perceived
Academic Achievement of Physically Challenged Students in Ibadan Metropolis,

Oyo State, Nigeria.

1.6 Significance of the Study %Q\
The findings of this study will be of immense benefit to the fallowh
stakeholders; librarians, special educators, social workers, govem% olicy
makers, physically challenged students, and other acad s. S0\ also, this

research will assist librarians generally, in finding uni@mﬁr services that can

be provide to physically challenged users in their, l\ i

The study will also enable librarians to be v@tive in the area of selecting,
acquiring, processing, shelving, dissed\a , retrieving, and providing adequate
and/ or special information sewice@e physically challenged students. It will
similarly educate school Libfasiang/on the need of making educational resources

available to increase serticed¢to disabled library users, as well as the basic issues

that these stud. Q%&\N‘hile using the library.
Furthermm&ibwork assists special educators in providing proper special
edu@ ervices and inclusive education best practices for physically

ed students. Again, it will assist social workers and government

ch
leicymakers in developing suitable provisions for physically challenged students

in the larger society by recognizing the information needs and unique difficulties

that people with disabilities face.
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By undertaking this research, physically challenged students who use the school
libraries have sufficiency and utilization of existing library services and facilities,

as well as the ability to make ideas for the future. Aside from that, this research is
timely since it contribute to the literature of librarianship in the domain of special
librarianship for persons with disabilities and other handicapped user populati%\
which has been a sparse yet fascinating subject up until now. As a r s% !
extremely valuable for future library and information science res and

scholars who are interested in users with disabilities by @\r&dy-to-use

information resource. Hence, this study focuses o relationship between

information resources management and per@ emic achievement of
9

physically challenged students in Ibadan metro yo State, Nigeria.

1.7 Scope of the Study ;\\

The scope of this study focused\on ,information resources management and
perceived academic achigv f physically challenged students in Ibadan
metropolis, Oyo State, N&%‘ The perceived academic achievement is measured
by self efﬁc@ 'ﬂg behaviour and academic culture while information

recourses 1%1)
rese &Q

r¢onsidered the students of Cheshire Special School Ijokodo, Ibadan,

ent is measured by availability, accessibility and use. The

OyQ-~State because out of over seven schools (Ibadan School for the Deaf,
leristian Mission for the Deaf, Orita Aperin Special School, Omoyeni Special
School “A” & “B”, C.A.C Primary School Special, Andrew Foster High School
for the Deaf and Cheshire Special School) the researcher visited, Cheshire special

school was the only special secondary school in Ibadan that has functioning
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library. The respondents of this research work are the physically challenged
students from Junior Secondary School 1 to Senior Secondary School 3 in
Cheshire Special School Ibadan estimated to be 304 students respectively.

1.8  Limitation of the Study

There are factors such as inadequate of funds and reluctances of the physi \E

challenged students in attempting the questionnaire. Though, sowe\(ig%

physically challenged students refused to participate in an% the

questionnaire, some were persuaded by teacher assistant, e attdmpted but

didn’t complete the questionnaire, while some volunt @ eted the exercise
but not without the assistance of their volunteere \ks These are the major
limitation of this study at Cheshire Special Sch odo, Ibadan, Oyo State.

1.9  Operational Definition of Te *

Perceived Academic Achieveme&ij regarded as the expected overall good
grades (GPA) of physi l@lenged students’ engagement in academics

activities in Ibadan Met Oyo State, Nigeria.

Self-efficacy: i: %ﬁs ‘physically challenged students belief in their ability to

perform t ities necessary to achieve positive academic achievement

outc@glbadan metropolis.

L g Behavior: are learned activities that enable physically challenged
ng’ents to access learning and interact productively with other members of

Ibadan metropolis.
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https://www.google.com/search?q=cheshire+special+school+ijokodo,+ibadan&spell=1&sa=X&ved=2ahUKEwjvzqnL65HwAhUoTRUIHQWMBO4QBSgAegQIARAu

Academic Culture: refers to the beliefs, views, connections, attitudes, written and
unwritten regulations that form and affect how physically challenged students of
Ibadan metropolis, Oyo State, Nigeria operates within the four wall of their school.

Information Resources Management: they are the information materials that

the libraries have in their collection. They can be in print and non-print forms %\E

are solely acquired to meet the information needs of the physically h@a
students of Ibadan metropolis, Oyo State, Nigeria %
Availability: the presence of information resources in t @Ql\libmw of

physically challenged students in Ibadan metropolis, Ct?,)hgeria.
Accessibility: the concept to make using of in toft resources effectively
easier for use to physically challenged stud% adan metropolis, Oyo State,
Nigeria. 1\\

Use: it is the ability to apply kno@ and / or information effectively among
the physically challenged )f Ibadan metropolis, Oyo State, Nigeria.
Physically Challenged ‘Studlénts: these are students whose limitation or health
complications j %\V?/ith the school attendance or learning to such an extent
that specia%) s, exercise equipment, materials, or facilities are required for

thei@ e learning in Ibadan metropolis, Oyo State, Nigeria.

NS
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Chapter Two

Literature Review
This chapter reviews the related literatures on influence, resources and perceived
academic achievement of physically challenged students; it further examines
conceptual studies, empirical studies, theoretical framework, conce
framework, and summary. This chapter is organized into under the f@ll

subheadings; §

\

2.1 Conceptual Review

2.1.1 Overview of Perceived Academic Achi \% )

2.1.2 Overview of Information Resourc )&1 ment
2.2 Theoretical Framework §

2.2.1 Motivational Systems Pheo

2.2.2  Michael Gorman Fi&\l\jv Laws of Librarianship

2.2.3 Social The of Disability

2.3 Review of E p}i\a/ udies
23.1 EQ&‘
Achiev t

ion Resources Management and Perceived Academic
24 @ceptual Framework

2. Summary of Gaps in Literature Reviewed
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2.1 Conceptual Review

Taking into account the variables that will be discussed in this study, the review

will combine the existing literatures in order to broaden the understanding of

these variables. For this, the definition, type and importance of each variable will

be reviewed. The variables that will be analyzed are: Perceived Acad@%\

Achievement (self efficacies, learning behavior and academic culﬁ\s

Information Resources (availability, access and use). %

2.1.1 Concept of Perceived Academic Achievement Q \

School is a formal learning environment for all st s, tegardless of their

mental, social, cultural, or physical challenges a {&ty of all tutelage in the
four wall of a school are referred to as s . Academic performance of
students is critical in producing the &uality leaders and manpower for a
community, and the country at large’. the other hand, education is a socially
organized and regulated pgo assing down socially meaningful experiences
from previous gen ratw\{sé( succeeding generations®. Inclusive education is
frequently rec %&d‘ not only as a direction for changing the education of
people witl@s} ties, but also as a new school model that specifically responds
to tl@/ e needs of contemporary societies while remaining consistent with
th ocratic values on which these societies are founded?.

@Jden‘[s' academic achievement refers to the knowledge and abilities students
have acquired in school topics. While academic achievement refers to a student's
performance in academic topics in terms of their knowledge attainment capacity

or degree of competence in school assignments, as measured by standardized tests,
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standardized assessments, and the results are expressed in grades or units based

on the performance of the students*. Students with exceptional academic
performance in the form of a high proportion of marks are considered to be
successful applicant while students who failed their earlier examination and
received poor divisions in their current examination, on the other hand %\V\
considered failed in their current examination attainments’, while \av,

academic achievements in schools come with higher percentage of @ with

special educational needs compare to average academic achi€bement ‘of students

who are abled®. %(_)

Self-efficacy is described as students’ percepti \‘&n&l capacities to achieve
specific levels of performance that have @t on their academics. Self
efficacies values influence, feelings, \A%, motivating. Students who question
their talents tend to avoid tough undertakings that they perceive personal dangers.
They tend to have low exp %s and a shaky commitment to the objectives
they set for themselves. confronted with tough tasks, they focus on their

N

personal flaws fers they will face, and a variety of negative outcomes

rather than@g on how to do the task successfully. In the face of adversity,
they@ their efforts and give up fast. They take a long time to regain their
se f efficacy after failure or setbacks.

lef-Efﬁcacy sources four key of influence which can shape people's perceptions
of their own efficacy. Mastery experiences are the most effective method to
develop a strong sense of efficacy. Successes instill a strong belief in one's own

ability. Failures erode it, especially if they occur before a strong sense of efficacy
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has developed. If students only have simple successes, they would expect speedy
results and will be easily discouraged if they fail. Experience in conquering
challenges through perseverant effort is required for a robust sense of efficacy.
Some setbacks and challenges in human endeavors are beneficial in that they
teach that success usually takes consistent effort. People who believe they l%\
what it takes to achieve persevere in the face of adversity and bounce I%

after losses. They emerge stronger from hardship by persevering thrc%*ﬁcult

circumstances. Q \
e sbc

The vicarious experiences supplied by social models % ond technique of
forming and strengthening efficacy self-beliefs. & " ideas that they, too,
possess the talents to master identical %'tl required to achieve are
strengthened when they see persons si \1&0 themselves succeed via consistent
effort. Observing others' failure deSpite,dreat effort, on the other hand, decreases
observers' assessments % wn efficacy and undermines their efforts.

Perceived similar@

modeling on e s‘elf-efﬁcacy. The more similar the models are, the more

odels has a significant impact on the impact of

convincing%b ccesses and failures are. People's perceived self-efficacy is not
cha yﬂ the models' behavior or the outcomes they generate if they consider
t% quite different from themselves.

Qgcial persuasion is a third way of strengthening people's beliefs that they have
what it takes to succeed. People who are persuaded verbally that they possess the
capabilities to master given activities are likely to mobilize greater effort and

sustain it than if they harbor self-doubts and dwell on personal deficiencies when
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problems arise. To the extent that persuasive boosts in self-efficacy lead people to
try hard enough to succeed, they promote development of skills and a sense of
personal efficacy.

It's more difficult to build high self-efficacy ideas through social persuasion than

it is to weaken them. Unrealistic increases in efficacy are rapidly disproved b \E
failure of one's efforts. People who have been convinced that they lack \%
the other hand, tend to shun hard activities that develop potential%l e up

easily when faced with challenges. Disbelief in one's ski% ides its own
behavioral validation by restricting activities, dimin@ tvation and more
than just conveying good feedback is what succ acy builders do. They
not only increase people's confidence in4thdi 1ls, but they also structure
situations for them in ways that pr a;glccess and prevent putting them in
situations where they are likely to fail frgguently.

They define success in te @onal growth rather than victories over others.
People also judge t eir\%les in part based on their physical and emotional
states. They é&\ stress reactions and anxiety as warning indicators of

impending Qail

ph ility in activities requiring strength and stamina. People's perceptions

People interpret exhaustion, aches, and pains as symptoms of

0 own efficacy are likewise influenced by their mood. Positive mood boosts

Qgrceived self-efficacy, while negative mood lowers it. Reduce people's stress

reactions and change their negative emotional proclivities and misinterpretations
of their physical states as the fourth technique to adjust self-beliefs of efficacy. It's

not so much how intense emotional and physical reactions are, but how they're
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seen and interpreted that matters. Physically challenged students with a high
feeling of efficacy see affective arousal as an invigorating facilitator of
performance, whereas those with self-doubt see it as a debilitator.

Physiological efficacy indicators have a particularly important role in health and
athletic and other physical activities. Though school is where children develo \V\
cognitive competences, as well as the information and problem-solving.s il@

are required for meaningful participation in society. Their kno \ and

reasoning abilities are tested, graded, and socially compare@eé&ular basis.
Children gain a rising sense of intellectual efficacy as @@cognitive skills.

In addition to formal teaching, there are ma;)\\%

modeling of cognitive skills, social compar% th*other students’ performance,

factors, such as peer

positive goals and incentives to impr *ﬁvaﬁon, and teachers’ interpretations

of children’s successes and fail(QsJ Unfavorable abilities will also affect
children’s judgments of t iw\ tual efficacy.
Teachers’ skills and %%Rlcacy are essential for developing a learning
environment ¢ Q%& {o the development of cognitive skills. Those teaching
talents wit@: sense of efficacy can stimulate and strengthen students'
co r@ ilities. Teachers with a lower sense of teaching effect prefer the
su tsion method, which relies heavily on negative consequences to motivate
Qgﬂdren to learn. Teachers do not operate in isolation, but cooperate within an
interactive social framework.

Staff belief systems shape school cultures, which can either energize or

demoralize the social system's performance. Schools where the faculty
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collectively believes they are impotent to help pupils achieve academic success
can foster a collective sense of academic futility that can pervade the school's
entire life. Schools with a positive atmosphere for development that promotes
academic attainment, regardless of whether they serve mostly advantaged or
disadvantaged children, infuse their schools with a positive atmosphere%\

development that promotes academic performance.

Students' objectives, levels of interest in academic activities a@iemic

achievements are all influenced by their conviction in t bitigy\ to master
academic activities. A number of school procedures t convert instructional
encounters into education in inefficacy for the 1 \ or ill-prepared. Lock-
step instructional sequences, which lose m ungsters along the way; ability

groups, which further reduce the pe &self-efﬁcacy of those placed in the
bottom ranks; and competitive belligviors, in which many are doomed to failure

for the success of a smaag, of people. When the entire class studied the
ch

same content and $

0 were most affected. Students rate by ability with great

conducted regular benchmarking, the least likely

pupils were th

unanimity @ monolithic framework.

It is @ to change one's reputation after it has been established. Personalized

tra targeted to students' knowledge and capabilities allows all students to
Qghance their talents while reducing the need for social comparison in a

personalized classroom structure. As a result, students are more likely to compare

their rate of progress to their personal standards than to the performance of others.

The self-comparison of improvements in the custom class structure increases
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perception. Collaborative learning structures, in which students work together and
help each other, also tend to promote higher self-assessment of academic
competence and achievement than individual or competitive structures.

Social cognitive hypothesis have a self-contained framework that allows

physically challenged to exert some control over their thoughts, feelings, tho%\

processes, and activities. As a result of the interplay between the framxvi%

its natural affects, this self-governing framework provides reference nents

and a collection of sub-functions for seeing, managing, and@ﬁug\behavioﬂ.

As such it performs a self-regulating function by prczg‘ individuals with the

ability to influence their own cognitive and acti esées and thereby modify

their environment. The way people interpre th%\ performance gains informs
and changes their environment a Nefs, which in turn informs and
subsequently changes performanc&l“\jhs is the basis of conception of mutual
determinism, according to,wiit individual factors in the form of perceptions,
influences and biolo ica\%‘s, (b) behavior vi, and (c) environmental influences
that induce int Q&Aﬁat lead to tripartite reciprocity?®.
In this Vie\®hy5ically challenged students know, what skills they have, or
wha ave achieved are not always good predictors of later achievement,
be of the beliefs they have about their abilities. They strongly influence the

any they behave. Thus, the way physically challenged students behave is
influenced by their beliefs about their abilities and can often be predicted by those

beliefs better than the outcome of their previous activity. This does not mean that

physically challenged students can perform tasks beyond their capabilities simply
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by believing that they can, for competent activity requires harmony between, on
the one hand, belief in themselves and on the one hand skills and knowledge in
another. Rather, it means that self-perception helps define what individuals do
with the knowledge and skills they possess. More importantly, belief in self-
efficacy is an important determinant of how knowledge and skills are acquire%\
the first place. %
In academia, confidence researchers have sought to determine the reY%\value
of confidence beliefs for other motivational constructs or fc@ b activities.
In most cases, statistical models with precision e dependent variable
represent only a small part of the variance. Fut r\\% may seek to identify
sources of information on learning effecti n%ﬂdition to those commonly
used on previous skills, abilities &Qievements for traceability and the
development of beliefs about effec@s as well as to determine how efficiency
perceptions mediate the 1 @f these sources on self-regulatory strategies,
3¢

erformance thereafter®.

through other const&cm;
As mentioned Qﬂ‘ Tf-Efﬁcacy Theory identifies four main sources of self-
conﬁdence(mQ/

ph 1 1 and psychological indicators indirect experience provided by

experiences, indirect experiences, verbal persuasion, and
di t models; the different influence of theory depends on the extent of the

Q aluation gap between one's own confidence and the verbal evaluation of others;

the role of mood).
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Although some of them have been investigated and proven, others still need to be
examined and more information gathered. Researchers will also have to look into
how information from these many sources is used to form efficacy assessments.

With the exception of finding on the influence of attributive feedback, modeling

effects and goal setting on beliefs about accuracy, few know how ind%

experiences and verbal persuasion influence the creation and devel
beliefs about academic choice. It is especially useful to develop ide@ how
and why different explanations for similar achievements an igniar sources
lead to different beliefs, as well as how to develop i % ormulas and why
they can survive even in the face of later success g performance gains.
A student cannot complete a task beyond ility just because they believe
they can. Rather, beliefs, as observed Nes of action"!?.
As such beliefs become the i&‘n\ji rules that individuals follow when
determining the effort, pegst and perseverance required to achieve optimal
goals as well as the_strategidd”they will employ. Researchers have examined the
effect of self-¢ %ﬁ‘these variables and reported significant relationships, but
it is not en%) ar how these connections are made or under what conditions
whefe Sinhilar beliefs can lead to different levels of motivation. Due to the
in ative nature of most surveys, impacts are often assessed by the students'
ng-reported effort and persistence rather than the effort and persistence observed
by the interviewers®.
This is also the case with self-regulatory strategies, often self-reported by students

rather than directly observed by the investigator. There are other strategies in

22



order to assess the origins and effects of self-efficacy through direct observation
rather than relying on student self-reports; the second is the increased use of
experimental techniques to manipulate sources and effects'!. Investigators should
continue to view motivational and self-adjusting variables as outcome measures
and in the real classroom context to better understand the relationship bet \

self-efficacy and other self-efficacy beliefs and other motivational \%1 4

Quantitative efforts will need to be complemented by qualitative%&; that

explore how beliefs about effectiveness are developed, h(@iﬁn\s perceive
these beliefs to affect learning outcomes, and the le (@hs that they take,
pursue, and how beliefs influence choice, effor ,& ance, persistence, and
resilience. However, individuals should fogu eating and developing their
beliefs of self efficacy from various SQ@\

In addition self-capacious belie(@~ be generated on the self-system and
perform new tasks. In f% experimental tests of the causal relationship

between self-liaison hirihg ne# operations. However, individuals should focus on

creating and d \@ their beliefs of self efficiency from various sources. The
S

T

T

he@e ual sensitivity and specificity provided by self-efficacy assessments
e in

S

ngre domain-specific self-concepts as predictors of educational outcomes'.

previous nt of the technology selecting and results obtained is a source.

the superiority of self-efficacy beliefs over perceived competence or

Self-efficacy is a more consistent predictor of conduct, and this behavior change
may be seen in all members of a society, including physically challenged

students!4.

23



The vast majority of children's behavior in school is excellent, as it has always
been. When poor behavior occurs, quick, informed, and effective action is
required. This intervention must preserve the majority's interests while also

attempting to influence the behavior of those who are causing the problems.

Physically challenged students must be taught how to act in a socially accept%\i

manner, and only a small percentage of students are incapable of acqui i@y

lessons. %

Teachers and parents must maintain a clear and consistent a Hc\,bﬁt this must
be tempered with the understanding that childhood 1 e when mistakes are
made and lessons are learnt. Although it mi Z&lﬁcult to maintain an
informed and sensible discourse on the topie,o t behavior in schools, hence
"Bad behavior in schools is a comple ﬁ@m that does not lend itself to simple
remedies"'>. Unacceptable behavio% ke numerous forms and be caused by a
variety of factors that ofte o distinguish between the essence of poor
behavior and the circumstanceS of the offender as an educational institution and as
a society. As %‘y We make it more difficult to make progress. This is
detrimenta@oung person's and society's interests at large. The benefits of
scho@ rship for student learning are mostly indirect'®.
A ic culture has long been the subject of studies in many contexts,
ngulated in large part by Schein's early work!”. In particular, interest in the
nature and influence of school culture was an important feature of early research

on “effective schools”'®. Academic culture refers to the attitudes, beliefs, and

values of academics regarding various aspects of work which also has a
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powerful impact on what is done, how it is done, and who is involved, involving
decisions, actions, and communication at the instrumental and symbolic levels.
Several terms have been used to describe the academic culture in East Asia, such

as integrity, ethics, misconduct, and even corruption.

Academic culture is seen as a major obstacle for higher education in East Asi \V\

achieve world-leading status. A corrupt academic culture severely da\gJ%

reputation of institutions and the academic community. An acad%e Iture

based on theocratic values, open inquiry and competition ;@ I} absent in

East Asia. Across the region, academic cheating has@e a problem, from

cheating students to cheating scientists. Resear® t academic dishonesty

is on the rise in Hong Kong and Taiwan.

Koreans refer to their country as " \AQublic of Plagiarism". Perhaps more

successfully than any other person\in tlte world, the Japanese have developed a

social system capable of @rder and proper behavior. However, Japan is

by no means immune thacaddemic fraud. The 2000s saw many public cases of

high scientiﬁc&@%&u?zt. More recently, the Japanese academic establishment
s been sfunn y fabricated data, plagiarized images and the plagiarism of

ha
Haﬂ@okata, a particularly egregious academic misconduct in China. Since

th s, academic culture has rapidly become decadent, and this "tinted" culture
QQS deeply penetrated the higher education sector, from major regional institutions
to national institutions, and permeated all aspects of university activities.
Reflecting society at large, it takes many different forms and participants include

students, professors, academics and institutional leaders. Academics are therefore
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increasingly stuck in the pursuit of administrative status, rather than devoting their
time to legitimate academic research.

Devastating impacts under the influence of a corrupt academic culture, the
practice of guanxi restricts the free movement of staff, students and resources, as
well as the professional advancement of faculty. Decision making is not base \
academic success, but on relationships and personal preferences. Plagi l%
falsification of scientific results are common'®. Hence, Europe and N erica
were centers of civilization and were meant to civilize oth rtNok the world
while societies in Africa or in third world countries as _Datin America and
Asia cannot develop on their own due to their_pfiqitive nature therefore third

world countries can only develop if th% ei their borders to Western
civilization®. ;\\

The European education introduced in,Nigeria in the 1840s deviated markedly
from it. The colonial bra cation saw education as the central body of
essential knowledge that\mud¢’be imparted to all who attend school. Schools were
founded in La @bﬁr and other coastal towns. In a few decades, the learning
of English@

S

Brit@ ot promote education. The schools were created and managed by

ually established itself in Nigeria. During the colonial years,

C n missionaries. The British colonial government funded only a few
anools. It was government policy to provide subsidies to mission schools rather
than to expand the system, and though literary education in the four basic points
of the system (reading, writing, arithmetic, and religion). Missionary education

prepared recipients for new opportunities as teachers, missionaries or church
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ministers, missionaries, and interpreters. The curriculum of this type of education
is not geared towards achieving the necessary technological advancements and
economic development in Nigeria?!.

2.1.2 Concept of Information Resources Management

X~

One of the fundamental functions and responsibility of an information inst(&

is to acquire, store, process, retrieve and disseminate relevant 1 afion

resources, provide adequate and efficient services to meet the ys s%rmation

needs using the institutional information prowess. Informa’():)}b%qurczs are those

information-bearing materials that are equally in %Asual and electrical

formats, such as textbooks, journals, micro % stracts, newspapers and
ab

magazines, reports, project work, CD@
h

diskettes magnetic disk, computer: .‘Lhese information resources are the rare

ases, video tapes/cassettes,

materials that the libraries p se=process, store, conservative, retrieve, and

make available to the lib %@nﬂ. In every society there are several amenities

but classrooms ca%hbde tremendously in no small amount to teaching and
.

learning. QQ

In oth: fo&&a’ning to occur, learners are required to have access to essential

infoduat)

eaMlibrary should be well-founded in terms of information resources, furniture’s,

pn materials, learning aids and adequate information resources?. An

Q human resources (professionals, nonprofessionals and paraprofessionals) in all
subjects to advance study and research. In line with this, library is seen as an
institute that succeeds the intellectual products which enables individuals to gain

access to process and readily information?*. The responsibility of a teacher
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librarian is to gather, organize and disseminate information to students, teachers,
scholars, and support the generation of new knowledge?®. Physically challenged
implies being unable to perform some or all of the daily tasks, or having a medical

condition that makes it difficult to engage in one’s daily activities?®.

““‘Some people are born with disabilities, while others develop them later in %\E
There are however, many types of challenges or disabilities; both ph@

mental, and they vary greatly in causes, degrees and treatmen% mon

disabilities include blindness, deafness, and deformity, f fmbs, mental

1
illness, mental retardation, muscular, nervous and sens isorﬂers .

Information resources management in audience \%z e context in which a

message is established and deduced. The au@ system which originates (or
attempts to derive) information from@@ge. A system may be an apparatus,

an organism, a community, or an organization.

Information as part of th ication process: by dissimilarity, a message
considered to be communicatéd is expected to have two informing contexts: that
of the author Q&a‘der. If that signal is to be a message, it is necessary for

the send&@)

Info ion, resources management in the readership context: Information gotten

author, or the recipient to be a reader, or both.

fr message by the reader rest on a wide range of factors, all of which affect
QQ@ reader’s indulgent of such message. Some of these factors might be
geographical (nation, culture, language, physical community), social (interests,
pastimes), educational (level of education, subjects studied) professional (area of

professionalism, career history). The different contexts overlap. A mathematical
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treatise will be understood in the same way by both Russian and American
mathematicians. A Birmingham newspaper will be more informative to Jamaican

and Punjabi immigrants living in Solihull than it would to a tenth-generation
cockney in Lambeth. To understand what makes sense to a reader, therefore, it is
necessary to understand the structure of the society of which he or she is a \V\
Information resources are a vital and crucial resource for all companies, a

a critical input for all types of organizations. Libraries are organize ation
centers because they have limited resources with which to m seis! nformation
demands. As a result, libraries must develop their tions and facilities to

The authorial context as well as shar@cteristics of the readership
ti

fulfill the needs of their patrons?®.
context, the authorial context has itional property: that of intention. Two
potential states of intentio e posed: Message intended to convey
information. The author ekﬂe text with the purpose of informing the reader.
This is the usual _aythoria¥ context, in which a text ‘is a collection of signs

.
purposefully @{ed by a sender with the intention of changing the image-
structug€ o ipient’. The closer an author’s context is to that of a reader, the
T the chance that the author’s work will be informative. In exceptional
Q’rc stances, an author may choose to convey more than one message in a given
Q text. Message not intended to convey information. The author ascribes no
meaning to the message of the text: any meaning is derived within the readership
context. Examples include the predictions of fortune-tellers and output from

artificial intelligence programs?.
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Information as a resource or commodity implies the traditionally, information
scientists have apportioned largely with focused messages. Highly focused
messages are ones in which the context for interpretation is very specific, making
ambiguities difficult or impossible. The most obvious example would be a

mathematical document, but other examples include command line com \E

interfaces and technical publications. Messages would include descripti

and histories, which will be interpreted according to the reader’s and
experience. A less positive example would be poorly writt dnts, which
may be confusing, ambiguous, or misleading: a typica orary example of

this is email. Totally loose messages would have b% s interpretation in any

context3C.

Information is to describe as one %nal proclamations or facts that are
received by a human and hav e )hﬁfh

is frequently understood ﬁ{%&of knowledge that is transferred to a conscious

being?®'. In other t i%ﬁation literate, a person must be able to identify when

od of worth to the recipient. Information

information i ed and have the capability to discover, evaluate and use
effecti yQ\Ueeded information. Information as an essential commodity has

e of the necessities and without appropriate information, no human can
% and if they do it will be in isolation. Information needs vary from person

Q to person, in terms of discipline, occupation, gender, nationality.

Hence library as a social institution; charged with the responsibility to acquire,
process, store, retrieve, disseminate in which the day-to-day activities is headed

by a professional (librarian). The main essential purpose of libraries is to provide
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adequate services and access to various sources of information with the aid of
information professionals along with information and communication
technologies, especially computers in accessing electronic sources of information.
Moreover, information networks and software applications are making it possible

for libraries to provide round the clock information services to their numerous§\
clients. Majorly, it is the duty of the library to identify the information needs of its”

users and to ensure that such needs are meet adequately™2.

The information resources accessible in institutional inforret:fg{\sysfems (library,

archives, records offices, documentation centers, % centers) must be
proficient of supporting teaching, learning an reh activities®®. Hence, the
extent of academic success in academia i edrch productivity, which requires
information resources. The school(ii%k&he ommunity at large should enable to

set up libraries to make infom%

day-to-day learning and Ing success in their academic pursuit. Though

urces available to assist the pupils in their

for this to be possible, the $€idents must have access to wide range of information
e
resources, w@ust be current and in line with the school curriculum?*.

Availab%messibility and use of information resources are indispensable to

th. ing, learning, research and community activities of academic staff
Qe ers in any university system.

Moreover information resources are those information-bearing materials that are

equally in print and electronic formats, such as textbooks, journals, indexes,

abstracts, newspapers and magazines, reports, CD-ROM databases, the Internet/E-

mail, video tapes/cassettes, diskettes magnetic disk, computers, micro forms etc.

31



These information resources are the raw materials that library obtained, indexed,
stocked, and make available to the library users. A good library should be well
furnished with information resources in all subjects to advance study and
research?’. The up-to-datedness of contents in curriculum, the unceasing academic
development, competence of teacher librarian members and the superiorit

learning environment depend on how effective the school library is ir\t

and connecting information on current developments in numerous % fields

with the school community?¢. \’\\ \

Information resources refer to print and electronic mat (t_h} could be sourced
and accessed manually or electronically by u ufficient and appropriate
information resources offer opportunities fi iyiduals to get the access which
has depended on the availability of e &g technologies as means for creating,
storing, and distributing, retrieving\and“sing information resources the existing

literature, such as sugges t@library is central to the provision of relevant
S

information resourcgs a ices for adequate support of teaching, learning and
research in any_a %ﬁc‘environment”.
Information%s) es similarly are those information-bearing materials that are in
both@ and electronic formats, such as textbooks, journals, indexes, abstracts,
ne pers and magazines, reports, CD-ROM databases, the Internet/E-mail,
dieo tapes/cassettes, diskettes magnetic disk, computers, micro forms among
others®®. It was duly noted fervently that there was inadequacy of recent
publications and current learning aids in most school libraries. Besides, the

information needs of the students were not adequately met by the existing library
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resources in most school libraries®.

It is duly observed that traditional library and informational services (LIS) can no
longer adequately meet the information needs of library user, because of the cost
of printed materials, the ever-increasing number of academic publications, and
changes in learning and teaching methods which has paved ways for online ac%\
There is the need to have access to relevant information resources i

libraries and make effective use of them to improve the teaching effe%s and
to promote reading culture among the students. If the library '\%&'r\bute to the
development of knowledge, it must not only offer th %S@s but also ensure
effective and efficient use of the resources by its u%i& information resources
are not in line with the information needs the users, this might lead to
frustration on the users’ part owing t gql-availability of the resources among
the teachers, library information p@ and services*!. The Library is expected
to be a unique and preme i@tor of any society due to their services to all
sections of the sam soc\iy(%r the development of man in all ramifications*?. It
was noted that tQ%o&ﬁts of libraries have experienced so considerably change

over thﬁa ‘rsQ

Tod@ ries do not simply have printed materials; they also ensure other

fo f information resources are made available and accessible in different
Qgrmats (photographs, documentaries, CD-ROM, micro film, DVDs among
others)®.

The library should as matter of necessity provide information materials

capable of satisfying users’ needs which will enable them to appreciate attractive
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buildings, good librarians, catalogue cabinet, directories, abstracts, once their
needs have been adequately met. Library users will use the library more
effectively if they find its services satisfactory. Users’ satisfaction has a
substantial influence on the use of library services. Thus, to rationalize the
existence of any library, such library must afford and make accessible cu \V\
sufficient and relevant information resources and services to satisfy all ta

users respectably. Successful user’s contentment in the library is a pu%'\( how
resourceful the services are rendered as well as the amou\@ itability and

accessibility of needed information resources*. %(_)
Although information resources may be availabl X%ary yet inaccessible to
users owed to one of these reasons; poor % atton of library holdings, poor
cataloguing and classifying of inforufQtion, resources etc. So also, accessibility
means the capability of users to infermed, recognized and use information
resources judiciously. Th r@oility at hand is for the librarian (s) to always

ensure availability &1 ceddibility of needed information materials which will
e b

“satisfaction. Information resource availability includes

therefore lead Q
supplyin @W shelf with contemporary, suitable and relevant information
mat

ions to any library is making required information resources available for

r users’ satisfaction. Among others, one of the most significant

0

Qge. Information resources in any library can explain the need for it and why such
library is important. In other words, the absence of relevant and up to-date
materials will detect the existence of any school library*.

Information resources  includes the presence of books, serials and
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journals publications, electronic source documents (non- print e.g. audio-visual)
in the library. In a struggle to guarantee availability, the library should provide
adequate, current, effective and relevant information resources that cut across all
users’ discipline. This will support and help realize the goals of the parent
institution. Libraries must ensure they acquire and make available rele \
information resources to users; this will help to improve the library’s c%
and increase user satisfaction. The efficacy of any library is a fun f the
value of services rendered, that is, how available and ac¢essib nformation
resources are to users. Therefore, appropriate organiza '%Sf_e)isting information
resources will no doubt ensure its accessibili ization by users and
thereby ensuring user’s satisfaction*S. Q
The idea of librarianship in the twenty@ﬂwmury has placed a greater emphasis
on the endowment of effective in ton retrieval tactics to meet the growing
demand for easy acces @nnation resources by library as a service
organization respon ible\E,r(ﬂganizing information resources in such a way that
permits acces %&‘and also turning passive users into devoted users by
library as a%) organization responsible for organizing information resources
in s@ ay that permits access to users and also turning*’. Today’s libraries
0 o not just be a stockpile house of information resources and their
Q nservancy, but it should conceive means by which the contented of such
resources can be rapidly and effectively be conveyed for use.
A library can be stocked with relevant information resources but the absence of

effective information retrieval mechanism could render them inaccessible. Often
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times, users’ find this phenomenon frustrating whenever they visit the library;
knowing that what they require is within the holdings of the library but having
difficulties in accessing them. The significance of user satisfaction in the library
cannot be over-emphasized. The availability of information resources in the
library without their “accessibility will render such library under-utilized how%\
easy accessibility of available information resources will consequently fe

user satisfaction. These three variables work hand in hand hence th%&ot be
treated in isolation. The above view shows the relationship 6\ “Mformation
resources availability, accessibility and user satisfactio 1s_ dwing to the above
that this study seeks to find out information re {gﬁd perceived academic
performance of physically challenged student dan metropolis, Oyo State,
Nigeria. ;\\

Even though there are more than 1®¢m physically challenged people globally;
in which between 75 to 90 f the physically challenged people live below
poverty line due to ea%‘glect by the society, especially their lack of access
to paid emp * any fallacies and misinterpretation of the physically

challenged%r)

phys allenged individuals as unwell, incapable to work, study, in essential

derlined further and stated that Nigerian society often concerns

and people that warrant pity*. ‘The wheelchair mobile Nigerians lack

Qgcess to the banking halls’. This is due to the anti-metal partitions at the
entrances to banks in Nigeria, which have deprived some of this underprivileged

group the prospects of planning for financial future investment*. Information

plays a crucial role in the existence of an individual in the society regardless of
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status. In that regard, equality in information sources provision is required to meet
the needs of the physically challenged since they constitute an integral part of
every society.

Physically challenged students are frequently ostracized or overlooked in higher

education, and are wrongly lumped in with other minority groups. Disa%
students have had far more challenges in educational settings than other@
pupils due to either a physical or learning handicap™. %
Information resources play substantial roles in meeting sev@ds\of persons

with disability and information literacy skills could %g_iatrument that will

enhance maximum utilization of the information provided in alternative

format to the physically challenged. From t@enﬁoned, it is deducible that
the physically challenged persons are A@{aliﬁed to possess certain information

literacy skills in order to be fully ingorpgrated into the society and maximize their

abilities in utilizing varyi % of information resources.
Information resources are,equally needed by the physically challenged to achieve
some or all th %saf day-to-day life or a medically diagnosed ailment that
makes it knpttyMesparticipate in the actions of quotidian life®!. Also, "some people
are ith disabilities, while others develop them later in life. There are
ho r, many types of challenges or disabilities, both physical and mental, and

Qgey vary greatly in causes, degrees and treatments. Common disabilities include
blindness, deafness, and deformity, loss of limbs, mental illness, mental

retardation, muscular, nervous and sensory disorders'’’. In situations where a

physically challenged person is not capable to get by, it results in stereotyping,
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judgmental labeling and depersonalization’?.

Most physically challenged persons suffer disproof, segregation, and neglect from
other members of the public. Physically challenged person’s revealed undesirable
attitudes and in the Traditional Yoruba society terms such as ‘Abirun’ meaning
handicap, ‘Didinrin’ meaning imbecile, ‘Abami’ meaning strange person,

‘Alawoku’ meaning mentally imbalance are used to refer to them. The \%

challenged are perceived as individuals of disrespect, disgrace and di% ment.
Terms such as," retarded” and " lame" are alleged to be considEred thyasive. Also,
the word "wheelchair-bound" is basically deleteriou therfo additional term
"Mongolism" is centered on stereotypical ideas {&(

with disabilities™. @

The physically challenged as schoolchﬁ&encoun‘[ered barriers in their voyage

for learning. They encounter physi access restrains such as retrieving

information materials fro @ry shelves®®. Disappointments of architectural

buildings of schools, librarjeS without ramps, flexible shelves and furniture’s
\rke

which have Q

Physically ¢ha ed students start out by similar qualifications and aspiration as

groups of individuals

d many challenged persons from being educatedse.

thei Xﬂparts (normal students), but since they encounter hurdles, they

@; orm poorer?’.
Q sability might lead to limitation in various circumstances, and can unfavorably

degenerate to a level that an individual may not be capable to portray his goals,
aims and objectives. Moreover, the incapacities to grip reveal them as deserted,

mindless, suffering, deserving sympathy and alms. However, features such as age,
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sex, type of disability etc. define the surviving strategy executed by challenged
individual®®,

The development of information resources has transformed a collective
consciousness, most specifically in advanced societies due to technological

evolution in information technology (IT)*°. Hence, high school tutelage is a \
significant phase to the students. It plays good basis rested for assistarC\%
students in selecting numerous professional paths®., The av% y of

information resources is critical in education, science, learnin®, a Xommunity

services. The third law, "every book its reader". Kno e résources, services,

and facilities must be made available for eaching and learning
purposes®!.

Information availability creates a ne% ard of system and network that are

continuously on for uses and dat ggw ¢ always available for end users which

are always connected. Avai f information resources also entails acquiring
and providing mex users could get necessary information resources
o ®nsure that every user gets document, which could satisfy

needed. It att@
his/her ueﬁ forsfiformation. Indeed, availability of information resources could

_]ust1® istence of the library or information center. It is in line with this that

tht dy set to evaluate the availability, access and use of information resources
QQ a predictor of academic performance among physically challenged students.

Possibly a study such as this might give an understanding into how the library is

used and significance services provided to the users®?.
Availability of information resources refers to readily access to information with
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small or no hassle to the library users. Availability of information resources in the
library is not just appropriate, users should distinguish their existence to be able to
use them proficiently; and to place what’s available, users need to have
indispensable skills that will permit them to exploit these resources and services
judiciously®’. Hence, to thrive in academics, students whether disabled or%\
disabled irrespective of their levels be it primary, secondary or te i%

information. This is the main feature in taking decisions and su@ cing

the degree of uncertainty. \’\ \

Availability of information resources enables student§, t their learning and
research needs, enables decision making, tric Nl and decrease uncertainty

among students’ though some secondar& 0 dents realize the essential for

information and are keen to SGG(X@U ize information, the resources and
sources for information are Q equate or not available®. Additionally,

availability of informati ces is the provision for and enclosure of the

resources in the ¢o GG}VOf the libraries at the disposal of users. Similarly,
e

availability o ation resources is the access to authoritative, consistent,

accura@ imely access to information. In totaling to this, the availability of

in %» resources can permit innovation in teaching and upsurge timeliness in

Consciousness is part of availability and it specifies the extent to which users
have information and knowledge of accessible resources. Once users of a library
have passable information on the information resources, they are encouraged to

use them. Available of information resources must be known to the users.
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Furthermore, lack of awareness is a major contributing factor to non-use of
information resources. However, the use of these resources is probable to be
prejudiced by availability of the resources. This suggests that information

resources must be made available in numerous formats to the users. Their

contents must also be revealed by the library in order to prompt their us%\q

Consequently, this study intended to study information resources msn@p

and perceived academic achievement of physically challenged stud adan

N
metropolis, Oyo State®. Q \

Even though information professionals work ha (_aovide access to

information resources and provide adequate at can satisfy users’

information needs and support the objectives 0 if*parent institutional aims and
goals. Libraries have undertaken S@ change over the years. Currently,
libraries do not only have books@*also have other resources that contain
information as well as kn % different formats such as printed, audiovisual,
visuals and in electronic\formfat. In other to buttress this, it was ascertained that
non-printed i (@q‘resources are nevertheless often referred to as audio-
visual reso rce&d are sub divided into audio, visual and audio-visual. Hence

thes e products of innovative technology, though some required special

m to operate?. Still, displeased users can dismay other users from visiting
QQ@ library. The librarian is left with the job of exploiting the tools (man, material

and machine) at users’ disposal and channeling them towards the attainment of

effective user satisfaction because user satisfaction has now been considered by

many to be a reliable standard for defining the effectiveness of library services.
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Nevertheless, the librarian should have a preceding knowledge of the availability
and usability of relevant information resources in the library. Librarians can
achieve this by evaluating the entire resources of the library and also through the

setting up of library users’ education and the active usage of information retrieval

X

Information resource availability contains stocking the library shelf w't@w

adequate and relevant information materials for users’ consumma%& ong
others, one of the utmost significant responsibilities to an§ Mjbragy\is making
needed information available and accessible for % her words, the

absenteeism of relevant and up to-date inform \ esdlirces will weaken the
in

existence of any library. Likewise availabil%

the existence of printed and non-pri &aterials in a library and offers the

rmation resources discusses
opportunity to access a comprehensiye range of topics on diverse subjects®.

books, serials and journ lications, and electronic source documents (non-

Furthermore, availability (@aﬁon resources is labeled as the existence of
N
print e.g., vis Qéh-‘visual) in the library. In a determination to guarantee
Con

lab’ili<g% ation resources, the library should offer an adequate, current

avai

and %&1 information resource that cuts across all users’ discipline. This will

ba%xd help realize the aims and goals of the parent institution. Libraries must
anke sure they obtain and make available relevant information resources to users

as this will help grow the library’s collection and improve users’ satisfaction. The

efficiency of any library is a job of the quality of services rendered, that is, how

available and accessible information resources are to users. Therefore appropriate
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organization of available information resources will no doubt guarantee its
accessibility and utilization by users and thus ensuring user’s satisfaction. Hence,
the impression of librarianship in the 21st century has placed more weight on the
provision of, effective information retrieval tactics to meet the increasing demand

for easy accessibility to information resources by users. In view of this, %\

regarded that the kind of information available to the series or sets of, o%p
the society®’. %

Availability of information resources is an element that ific t\'y inspired
research productivity in terms of information liter: illg) and utilization®®.
However, the availability and accessibility of. \ ation resources used by

students in libraries shown that books a of the library's information

resources®. Yet, availability of infor@esources in libraries are mostly print
information resources such fs %apers, textbooks, maps, dictionaries,

directories and journal co hereas the least available includes catalogues,

technical reports a s}sgv Although dissimilar view on availability, access
e
at1

s among some students stated that students access

and use of
informat'o%bals by inquiring staff, following directional signs, browsing

rack@ lves’!.

The,library as a service-oriented organization which is responsible for organizing
Q formation resources in such a way that grant access to users and also turning
passive users into committed client. Today’s libraries ought to not just be a mass
house of information materials and their maintenance but it should also devise

means by which the content of such materials can be swiftly and effectively
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transmitted for use. Today, there is more to libraries than actuality mere shelves
with books. Libraries are progressively providing access to enormous amount of
information resources in printed form as well as online services’.

Availability of information resources plays a significant role in teaching and
learning. For active teaching to take place information resources must be provi
and teachers must have access to various types of resources mainly in thgir

of specialization. This will not only widen their understanding base ikewise

prepare them ahead of the challenges that may face tha@be\course of

conveying knowledge. A multiplicity of events that azgf:r)-ed by teachers in

the advent of carrying out their proficient dutie on close contact with
the various information resources in their agea! eir specialty. These includes

provision of course materials, inte& in the language of the discipline,

enablement of learning actions with rglevant materials, engaging in elaborate

dialogue with learners, g@ises that involve critical thinking to learners,

and so on. \,
Existing litera@ﬁﬁns that availability of information resources is an
inseparable%c)

info@ system that is not accessible to users when needed is almost as

n determining information resources utilization. After all, an

in. ate as none at all. Subsequently, such resources cannot be accessible.
anchers as the backbone of educational goal cannot but make use of information

resources if they are to convey knowledge satisfactorily and successfully,

irrespective of the level of teaching. This involves that availability of information

resources is central to teaching, learning and research. Hence, to accomplish any
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form of actual teaching of vocational subjects in Nigerian secondary schools, the
needed educational resources must be available. Not simply that, it must also be
made accessible.

Moreover resources may be available and a user might even recognize it
bibliographically as relevant to his needs but find it difficult to access, \
rendering such resources unusable. By implication, teachers, irrespectiyelo i
level of teaching and the caliber of their students need to have acce@evam

information resources in order to improve their tea@b‘ﬂities and
performances for knowledge impartation and teaching @c} .
he

Accessibility of library facilities to students with d\

Impartial like the overall student populatio@d students require materials

and information services in accessiblefformats in order to meet their information

s cannot be overstated.

needs and/ or achieve academic ex@e. However, the desires of students with
disabilities vary from thqgse overall populace contingent on the type of
disability they have. A studet®who is visually impaired has different needs from a
student who u %ﬁfchair or a student who suffers from physical disabilities,
or those w hQing disabilities. Consequently, to contribute fully in academic
ever@ ents with disabilities often need information be transliterated into
al e formats such as auditory, large print or braille, as well as supporting
Qghnologies. The fact that information is available is not sufficient for students
with disabilities as the information needs to be transformed into accessible

formats for them’®. This study is therefore expected to find out whether the

information resources are available, accessible and are meeting the needs of
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pharmaceutical science students of University of Jos, for their academic use, with
the view to restricting copying of assignments, depending on others during test
and examination and to improve their reading habits’>.

Accessibility in the current context depicts the speed with which physically
challenged students acquire information productivity in any format. Education%\
deed or procedure that communicates or obtains general knowledge, i%
intellectual and judgment abilities, and prepares an individual for @1 life.
Access to higher levels of education for students with speci e ans better
opportunities for them to integrate into society in gene @1 to employment in
particular, allowing them to support themselves fi and with dignity’® It is
the result of tutoring, teaching, or research

Although some accessibility ¢ %(S are beyond the ability of
librarians/information professionals\to address, there may be methods to alleviate

some other challenges, a% near-full utilization of information resources.
S

This study therefore %\,

resources as a cht ‘of academic performance among physically challenged

students. 1&)

reve t access to library resource materials is often obstructed by limitations

on availability, access and use of information
e challenges in acquiring library resources as studies have

ofegghitive and no cognitive obstacles such as distance, noise, and incapability to
Qgcognize and locate information resources with ease. Physically challenged
students are even more unfavorably antagonized with the challenges of
accessibility to information in their school environment where factors such as

setting of facilities, conduciveness of the library location and equipment, which
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often work against successful access to library information resources. When

physically challenged students are unable to access the limited available

information resources to solve their information needs, their overall well-being

suffers”’.

The social model of disability is based on the proposition that it is society an \V\

institutions that are oppressive, discriminatory, and disabling, and thaQ )

should therefore be focused on removing barriers to disab%&;ople’s
participation in society's life, as well as changing instituti redulations, and
attitudes that create and maintain exclusion. In the %xt of education, the
inclusive restructuring of schools and educatio xs, including libraries,
reflects the social model in action’®,
In a nutshell, the social model state \a\person is disabled if the world as a
whole fails to take into account needs agising from physical or mental differences.
As a result, the social thgo sability is used in this work. Librarians can
begin to provide seryice\tha¥’are inclusive to all by accepting that the barrier for
the disabled pat *sw(;t the disability itself, but rather the exclusion that they
face. The Sociaksmlodel of disability focuses on the fact that so-called "normal"
hum@ wities are shaped by the general social and economic environment,
whichs built by and for non-impaired people.

ngraries need to design programs and special services geared towards readers
with disabilities in order not to be discriminatory and disabling to these categories

of library users. Special services for the physically challenged are necessary now

more than ever in the spirit of democracy. Libraries must democratize their
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services and resources to meet the needs of all and sundry. In other words, library
services must be inclusive and geared towards egalitarianism, creating equal
opportunities to all without discrimination*!.

The use of information can be found in the exchange of society, institutions,

regions and programs, as well as the information that best suits the needs?’. %\E

Library Association of Australia 1998 guidelines on library standards @V

with disabilities, stated that librarians will need to take into con@ n the

following points for effective library and information usag@\to the\physically

challenged: i.e. Library services for the blind must en@ o have access to

equipment’s such as braille printers, braille ; ewand tape duplicators,

kuzweil reader (a text- to speech reading mach synthesized speech output),
closed circuit TVs for magnifying re A{t, PCs with CD ROMS, Power Macs
with CD ROMS, large print type witersy special track tape recorders, computers
that are having adaptable<<’6' t such as voice eyes”. ii. The library facility

must be barrier free to wheeMChairs and other mobility devices and ensuring that

all devices inci:@&ﬁ handles are designed for easy manipulation. iii. Provide
informationQeJ

coll@ books, caption videos, assistive listening device, specialized alerting

ces for the deaf and hearing impairment which include

de , technological communication aids. iv. Reader service section to increase
QQ@ accessibility of their library. As all documents are not available in their
technological form like braille or talking book and some documents are needed by

these users®®. Reader service is the only way to provide ‘right information to the
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right user at the right moment’. v. Employ librarians who are qualified in sign
language and use of Braille technology®!.

Special education policies in Nigeria are integrated into the general educational
policies established by the Federal Ministry of Education. A Ministry department
was established to provide several contexts for the advancement of sp%

education in Nigeria®. In addition, the Federal Ministry of Education QK%

a committee to carry out special education activities in collabora$ h the

Ministries of Health, Local Welfare, and Labour. Teachers tifihing“¢oNeges were

required to provide general and basic courses to a@bive teachers who

wanted to teach in special educational institution® *
Basically there are four categories of ph@hallenged students namely;
visually impairment; hearing impai& motor impairments and cognitive
impairments.
Visually Impairment; the e% dents with visually challenged ranges from
those with poor V1S on e who are partially or completely blind. Students
with low vis %e ost some of their reading and writing abilities. This is
accomphsk@smg optical aids such as spectacles or no optical aids such as
lar @ s well as environmental modifications such as better lighting in the
seating near the board. Visual ability may change throughout the day due
QQ changing light intensity or high glare. Students with low vision have difficulty
using local large print materials, moving around in unfamiliar surroundings or
places, finding transportation, selecting readers for library work, or researching

for assignments and written exercises. Students who have completely lost their
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sight must read and write entirely in braille. Blind students are unable to see
visual aids or demonstrations. To learn, they rely on their touch and auditory
senses. As a result, audio taped class sessions, Braille machines for note taking,

and explicit verbal descriptions of visual aids or graphics are required in the

classroom’!. %\E
Hearing Impairments; hearing impairment or hearing loss occurs Whe@
&1 ent

all of hearing ability is loss. Other terms used in relation to hearin

are deaf and hard of hearing. Hearing loss is classified acc %ﬁq the severity

and kind of hearing loss. The least sound that can be @t’
classify the severity of hearing loss. The louder tb& 7 the higher the decibel

(dB). The minimum sound that may be hear% dest hearing loss is between

he ear is used to

25 and 40 decibels. Physically challe &dents with this level of hearing loss
are unable to hear subtle noises and,m have difficulty following discussions in
class or any other noisy nts. The least sound that may be heard with
mild hearing loss s b 40 and 70 decibels. At this level, physically
challenged st t hear mild or moderately loud noises and may have
hearing pr ﬁnless they wear a hearing aid®*.
irments refers to the ability to move is hampered by motor limitations.
weakness, tiredness, contracture, impaired balance, and impaired
ngrdination are the major five motor deficits. Fatigue is a multi-faceted motor
deficit that involves a decrease in a muscle's ability to create force during

sustained motor tasks as well as an increased perception of effort, depletion, or

weariness. Impaired balance is also complicated because it might indicate
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peripheral failure, multisensory integration failure, and high-level executive
functions failure.

Movement impairment can be caused by a number of reasons such as; muscle
weakness can be caused by a stroke, neuromuscular disease, or by prolonged bed
rest. However, motor impairment from different causes may share a com \

mechanism, cause similar outcomes, contribute to similar clinical syndr\:%

respond to similar interventions®’. %
e

Cognitive Impairments; occurs when a person has trouble ra@ ing, learning

new things, concentrating, or making decisions t@c} their daily life.

Cognitive impairment ranges from mild to ith mild functional

impairment, physically challenged studen%%egin to notice changes in
cognitive function, but still be able t %e their daily activities. 4,444 severe

impairment can cause loss of the a m understand the meaning or importance

of something and the E@Speak or write, leading to inability to live

independently®¢. \,
%\r‘hard of hearing have functional hearing loss that ranges

Students who tQ

from mild &J . Deaf people are people who have very little or no effective
hear% se with milder hearing loss may self-identify as deafeningly deafen
W ome children with hearing loss may only hear certain frequencies or
qunds at certain volume levels. They may rely heavily on hearing aids and lip
reading. Some people never use sign language and may develop speech problems
as a result of their inability to hear their own voices clearly. Deaf students rarely

or never talk. They frequently converse with the help of a sign language
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interpreter’!. Other disabilities among physically challenged students includes:
mental, speech, cerebral, pulse, hidden disabilities, slow learners and sight
disability.

In June 1994, the World Conference on Special Needs Education was held in
Salamanca, Spain, where 92 governments and 25 international organizations%\V\
and affirmed the need for education for all individuals, as enshrined i %
Universal Declaration of Human Rights. The member countries a&ed to
carry out the resolutions passed at the World Conference on@a ioh for All in
1990. The Salamanca World Conference Framework ctioh inculcate regular
schools should accommodate all students regard ﬂ physical, intellectual,
social, emotional, linguistic, or other circums .~ The framework emphasized
on the education for all disabled chil@an inclusive environment within the

regular education system®’. (\'

The history of special edyc g America extends back to the early twentieth

century, when pe&i reatCd advocacy groups to assist by providing the

educational rei:i ehts of children with special needs to the public's attention.

Prior to thaQJ

chil ome or pay for pricey private education. All of this changed in 1975,

s of special-needs children had no choice except to teach their

W o laws were passed. The Education for All Handicapped Children Act
QQHA) established the right to public education for all children, regardless of

disability, whereas the individuals with Disabilities Education Act (IDEA) require
all schools to provide individualized or special education to children with

qualifying disabilities. IDEA establishes rules for schools to follow in order to
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provide education that is adapted to the requirements of each individual child with
a disability. This education must benefit the child and prepare him or her for
further study or a career, as well as independent living®®,

On the African continent, it is estimated between one and two percent of the

disabled people have access to basic services including care, rehabilitation%

education®®. The Secretariat of the African Decade of Persons with ]@%ﬁ

(SADPD), reports that early efforts aimed at providing education for% with

disabilities in Africa have mainly been through special schoaf$N\Thése Snstitutions

can only cater for a fraction of disabled children an%@e disadvantage of
isolating them from their families and society. l\%

the knowledge and skills required to pursue% education or access productive

employment®. ;\\

In South Africa, studies carried ou@e Department of Education showed high

s not equip them with

levels of exclusion of di ldren especially among the blacks, from the
education system. The tepor’ went on to establish this fact in reference to the
apartheid era. Q%ﬁ was provided separately not only on the basis of race but
also on th@cation and categorization of learners into those considered
‘nor@ d those who were considered to have ‘special needs. These
in ities in the education system had a profound effect on the number of
Qgsabled people who were able to access higher education. Nevertheless, since
1994, there have been changes in the education systems which have helped to

break down the many barriers faced by the disabled children. The census of 2001
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indicated a great increase in the number of disabled children accessing the school
system®!.

In the Kenyan context, a survey carried out in 2008 by the Kenya National Survey
for Persons with Disabilities showed that about 1.6 million people in the country
are living with disabilities. The Journal of Emerging Trends in Educati%
Research and Policy Studies reports that about 10% of disabled ¢ '1@
accessing basic and secondary education, yet their representation in $ns of
higher learning remains less than 1%°2. \

On the 19t of May 2008, Kenya became the 27 @to ratify the UN
convention on the Rights of Persons with Disabiities™This led to efforts to
include disabled learners in mainstream sc o%gh inclusive education. The

Kenyan constitution (2010) provides glfirm, foundation for policy and legislation

on disability in accordance with g{\jsiversal standards for the promotion of

fundamental human right a@om for persons with disabilities. Some of the

landmark gains in@ include the Persons with Disabilities Act (2003)

which came i:Qe “on 16m June 2014. This act established the National

Council fon%)
issucé\

T t also established the National Development Fund for Persons with

with Disabilities, an autonomous body dealing with disability

Qgsabilities (2009), which is used to channel out financial support for persons
with disabilities. Others include the Children’s Act no. 8 of 2001 and the
Employment Act of 2007 both of which outlaw discrimination against persons

with disabilities®>.
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In Nigeria, special education policies are integrated into the general educational
policies established by the Federal Ministry of Education. A Ministry department
was established to provide several contexts for the advancement of special
education in Nigeria®®. In addition, the Federal Ministry of Education established
a committee to conduct special education activities in collaboration with \V\

Ministries of Health, Local Welfare and Labour, Teachers training col%
who

required to provide general and basic courses for all prospective %,

were willing to teach in special educational institutions®. S@wﬁh physical
disabilities are referred to as physically handicapped. % )

They may struggle to perform basic functions s ing objects with their

hands, moving arms or legs, and have a limi aftge of motion. Students with
multiple disabilities have a cornbina&%\f~ disabilities such as mobility loss,
speech loss, and visual or hearin&g. These students require assistance both
inside and outside of the ¢ .
Students with chronic h§$}}®nditions can be as those that have a health problem
or condition &ﬁg term, affects their normal activities and requires
extensive medi are or hospitalization. Examples of chronic conditions include
asth 1 etes, sickle cell anemia, cancer, AIDS, Epilepsy and congenital heart
I o,

Qghool is a formal learning environment for all students, regardless of their
mental, social, cultural, or physical challenges. Academic performance of students
is critical in producing the best quality leaders and manpower for the country®’.

On the other hand, Education is a socially organized and regulated process of
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passing down socially meaningful experiences from previous generations to
succeeding generations®®. Inclusive education is frequently recommended not only
as a direction for changing the education of people with disabilities, but also as a
new school model that specifically responds to the diverse needs of contemporary

societies while remaining consistent with the democratic values on which tl%\

2.2 Theoretical Review and Framework %\
This section examines the various theories and models that h@ proposed to

explain the relationship between information resouro& rceived academic
t

societies are founded®’.

achievement of physically challenged stude ts\\% tional System Theory,
Michael Gorman Laws of Librarianship and Sgct eory model of disability are the
only three theories that will be discus \

2.2.1 Motivational System Th&r}

Martin Ford (1992) de\@% Complete Theory of Motivation after he

conducted a com@ core review of the other theories of motivation.
Motivational Systems

interaction Qet

skill xextual beliefs (perception of whether the environment provides the

Beory (MST) assumes that motivation involves in the

an individual goals, abilities, beliefs (perception of one's own

I&W support), and emotional arousal processes (feelings of help, mobilize

di deploy energy).
This study explored the validity of the Motivational Systems Theory (MST) as a

measure of perceived academic achievement of physically challenged students in

Ibadan Metropolis pursuing their academic career. This is an essential aspect for
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high school students as they approach college life and because having better
academic results offers better opportunities in studying familiar courses in higher
institutions. The underpinnings for existing theories of motivation and stress may

differ from these with regard to Filipino and Asian students' unconscious views of

motivation, stress, and learning in schools which opined that motivation%\q

student academic performance is significantly correlated with their a@v

achievement”®. %

The effectiveness of students and their active participation { &)Ql\are two of
the most important factors in their academic suc‘z(j&(@ though various
theoretical frameworks, such as Self-Efficiency k&

Development Model, and Expected Value % gue for a complex series of

relationships between self-efficacy, @m participation, learning behavior,

f-Systems Motivation

academic success and learning culgLeJ owever, the relationship between these
structures varies from ong,t al point of view to another and these theories
best represents students\ expCriences at school while empirical studies rarely
challenge thes %ﬁs”. A full understanding of the multidimensional and
developme@) rplay between self-efficacy, classroom engagement, learning
beh@a perceived academic achievement needs further research, especially
a lementary and physically challenged school students!®.

Qge first objective of this study (related to research question #1) was to
investigate the relationship between information resources management on
perceived academic achievement of physically challenged students in an effort to

validate the Motivational Systems Theory which posits:

57



Achievement = (Motivation x Skill) x Responsive Environment

Biological Structure
The formula assumes that genuine "achievements and abilities result from a
motivated, proficient, and biologically competent person interacting with a
responsive environment." Existing theories are not replaced or attempted t \
replaced by motivational systems theory, instead, the theory attempts tQ int
the various motivational constructs of various theories into a si odel.
Learning behavior, Academic Culture and Self-efficacy icfS\ the role of
expectations, and goal orientation are the main ongnts of academic
achievement. This formula is based on the t that there are four
fundamental prerequisites for effective functjonigig 1it any behavioral episode.

i.  The person must be motivate &gin and continue the activity until the

episode's goal is adequatel@
ii.  The individual mys s the ability to plan and carry out a series of
3

in the desired outcome.

actions that will\ri,
iii.  Huma @cﬁl structure and function must be able to support the

iV.@ individual must have the support of a responsive environment in

of motivational and skill components.

order to make progress toward the set goal.
Qgis model attempts to provide a comprehensive theory of motivation and
proposes that achievement and competence are in fact the result of a person's
motivations, skills, and biological abilities interacting in a reactive environment

response.
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2.2.2 Michael Gorman Five New Laws of Librarianship

Michael Gorman was the Dean of Library Services at California State
University/Fresno and coeditor of AACR2. He had the temerity to formulate Five
New Laws of Librarianship which are reinterpretation of Raganathan’s truths in
the context of the library of today. The five laws are - (1) libraries serve hum \

(2) respect all forms by which knowledge is communicated (3) use t\

intelligently to enhance service (4) protect free access to knowled e%@r the
past and create the future. \'\< \
On

The implication of the first law ‘libraries serve hu fers, location of
library, collection, preservation, librarian/ i@ specialist, ethics,
correlation with client's information nee ,%es. Further, the First Law
permeates the basis upon which the bv@{dst to be used. The availability of the

library collections (books, imaées,®visuals, hearing aids, and others) are the

point emphasized here. E %{ ent in the library must be used. The law also
specifies the purpose a\g&(ent to which the library's collection has met the
information n e@\it‘s intended users, including those that are physically
challenged\Se law ‘respect all forms by which knowledge is communicated;
this implicates libraries for all which includes men, women, society members,
li activities for all ages, the library for all different educational background,
ng rules, circulation, reference services, reserve and physically challenged
students. Creating a society that has full access to the library’s information
reources*. On a second notes, this second law also indicated that any information

materials needed by physically challenged and other library users must be made
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available in the library. Procurement must accommodate user needs. After all, no
one can have all the information materials he/ she sought. Then again, the library
must maintain and provide library materials that are beneficial to the physically
challenged and other readers and even researchers*’.

Third law- use technology intelligently to enhance service: the open/close ac%\i

system, cataloging, publication, opening hour e.g. new book, c%

development, patron participation in the development of library*S. L%n\sizes

open access or an open service library. This means that e\@) dtion in the
library must be made accessible to the physically ¢ % and so also other
library patrons. Hence with it can also be in 2g‘ﬁtat every information
material (brail, printed, visual, audio- Visual% afing aids) in the library must

have a user/reader. So if there is a ¢ &Q that cannot be found, then it is the

librarian's job to find and speed up acces® to that information materials®.

2.2.3 Social Theoretica Iw\ Disability
The following theo eti&i&ﬁ\ework on which this study is based on is social
theoretical mo %s‘ability; which allows students with disabilities to see
themselves\in re optimistic way, which also increases their self-esteem and
indi . This work is based on the social theory of people with disabilities as
it rts holistic education and admiration for all physically challenged students
QQ society as well as their right to independent and comfortable life in school and
in the society at large. The social theory takes a broad view of how social barriers
limit one's ability to engage in any activity. The social model theory proposes that

activity restrictions are as result of social organization, or how society is
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organized, rather than being caused by impairments. The deaf, for example,
cannot hear (impairment) but can participate in meetings if a suitable sign
language interpreter is provided.

The social model's scope has tended to focus on removing barriers to inclusion,

providing immediate practical applications, and disseminating informatiol%\q

disabled students'’!. It was once again pointed out that the social no
disability is based on the idea that society and its institutions ar%ssive,
biased, and disabling, and that attention should be focused ox@hg\barﬂers to
disabled people's participation in society, as well as %(a the institutions,
principles, and attitudes that create and maintain <agiers

In terms of education, the comprehensiv organization of schools and
educational facilities, including librag g\empliﬁes the social model in action.
The social model indicates a pers@isabled if the world as a whole fails to
address the needs arisin ple's physical or mental differences'®. This

NS

work accepts the s@\/

barrier for dis pa ons is not the disability itself, but rather the segregation

of disability on these grounds. Accepting that the

they face, @a) s/information professionals can begin to provide services that
are @1 of all. The social model of disability emphasizes the fact that so-
ca 'normal" human actions are guided by the general social and economic
ngironment, which is created by and for non-impaired people. School libraries
require designing programs and special services geared in the direction of readers
with disabilities in order not to be biased and incapacitating to these categories of

library users. Libraries must democratize their services and resources to meet the
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needs of all and sundry so also, library services need to be inclusive and geared
towards equality, making information materials available and accessible to all
without discrimination!®,

23 Review of Empirical Studies

2.3.1 Information Resources Management and Perceived Acade%\q
Achievement \g(/
Some researchers have evaluated self-efficacy assessments accor@ their

specific perception of the skill that is highly consistent with ssdgsdd criterion

task. This assessment requires that, if the criterion tas olves solving specific
problems, the effectiveness assessment requir; s to make confident
judgments to solve similar problems!®. If the ifvolves physically challenged

students reading comprehension, theyfaré¥asked to provide assessments of their
cognitive ability to correctly answe@us questions affecting understanding the
main ideas of a passage or,i involves writing an essay, students are asked
to assess that the h&e,different structural, grammatical, usability, and
mechanistic skij Xg@ée their writing performance'%.
Another re%r) reported numerous studies that have examined the role of
speo@ iefs on self-efficacy in different academic contexts used route analysis
to that modeling treatments increase the persistence and accuracy of
Qgrision problems by increasing children's confidence in the self-efficacy, which
has a direct effect on competence!”’. He then showed that effort-based feedback
on past performance increases expectations of self-efficacy in elementary school

children. This increase is partly due to the increase in skills in performing
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subtraction problems. In later experiments, he found that feedback on possibilities

such as "You're great" had a greater influence on self-efficacy and academic
performance. He also reported that self-efficacy changes the roles of skill learning

and attributive feedback and has a direct effect on the academic performance of
division problems among grade students. %\V\
Responses from regulations show a moderate direct effect on performange

stronger indirect effect due to the effectiveness of the mediator itse%\other

study, it was gathered that self-efficacy directly affects acad@;f&mance (=

0.46) and indirectly through persistence (= 0.30)'%. T sulfs of these surveys
demonstrate that the acquisition of cognitive l&t impact of modeling,
attributive feedback, and goal setting inﬂu@evelopment of self-efficacy
beliefs and in turn, these beliefs influc the development of beliefs about
learning performance. Physically challefiged students with previous performance
and similar cognitive skill %differ in later achievement due to different
perceptions of self-efficacy] as these perceptions mediate between past
performance a %ﬂé outcomes. As a result, such performance is often better
predicted by selfsefficacy than prior learning.

Sim@bﬂies suggests that variables such as cognitive control, outcome

ex tions, perceived value of outcomes, recognition, goals and self-perception
any provide a 'kind of clue' used by individuals to assess their beliefs about

effectiveness!®.

Though researchers have attempted to explore whether the prediction increases

when specific ratings of efficiency and academic performance match directly. A
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study reported that confidence in subject had a stronger direct impact on problem
solving (= 0.545) than self-perception, perceived usefulness, or previous
experience while another study on the influence of writing, self-perception, and
anxious writing on high school essay writing, using a pathway model that controls

for gender effects!!’. Writing skills and abilities were previously assessed. T \

report that students' perceptions of selectivity have a direct effect on th@

performance (= 0.395) and act as a mediator as assumed by co& ocial

theory. Reported similar direct effects and similar relationshif$with, third, fourth
and fifth graders'!!. %(_)
Although writing apprehension and academic XIce were correlated in
both studies, the results showed that the of apprehension on academic
performance was largely the result %\on-causal covariate with confidence
constructed pathway models that @ed confidence in mathematics, general
mental ability, self-aware i thematics, anxiety in mathematics, confidence
in calculus in self-regulation? previous lessons in math!'?. The most important
attempt to e e@ f)revious results involved the inclusion of a general
intellectual@

mat tdd skills. In addition, it was the most important component underlying

measure, or psychometric g, rather than an assessment of

in. al differences in mental ability and was recognized as a strong predictor
QQ academic performance''3.

The important conclusion of these studies is that the direct effect of the elective

effect on academic performance (= 349) is as strong as the effect of general

mental capacity (= 324)''4, Insignificant direct effects of anxiety and a reduced
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effect of self-acceptance on performance, as well as the effect of confidence on
anxiety related to academic performance and self-acceptance supported previous
findings that the influence of these determinants on academic achievement

diminished when specific measures of effectiveness were included in a model''.

It was further examined by a researcher the interaction between preci%\

judgments and other subjects of high school students, confidence indg\n@Qq

contributed to the problem solving success of continuing education ts (=

0.387) and gifted students (= 0.455) in a controlled pathway@ior\the impact
of mathematical anxiety, abilities cognitive, Engl'l{g@age scores, self-

regulation for studies''°. \*

As observed by a relative study that physically ged students are confidence
when success scores not guaranteed a@lar confidence when success scores
warranted higher confidence. Altho@mst students are prone to overconfidence,
physically challenged stu ess inclined towards this direction, and gifted
are more inclined to be sdlf-cehfident.

Compare with ﬁﬁgs, the results suggest that factors still have a negative
impact on @

line @ iry has demonstrated is that when beliefs about effectiveness closely

ysically challenged students academic confidence. What this

m he test task against which they are compared, predictions are improved.
Qgstudy calculated that efficacy beliefs are related to performance (ru = 0.38) and

account for about 14% of the variance in learning outcomes.

However, the extent of effects depends on the specific characteristics of the

studies, including the types of efficacy and performance measures used. The
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researchers compared specific performance assessments with measures of the
effectiveness of basic cognitive skills (zero-order correlation between self-
efficacy and academic achievement in school). The criterion task ranged from r =

0.49 to 0.70; the direct influence in the study path analysis ranges from B = 0.349

to 0.545'"7, Scores tended to be higher in math studies than in other acadﬁz%\q

areas such as reading or writing, but even in these areas the relationzg@y

significantly higher than in the past where the criteria that student their
accuracy were used as criteria for scoring essays o %ﬁﬁg reading

comprehension!'®, %
oo

Similarly the judgments to succeed by the phy; allenged students in a
supernatural course must be more strongly p@o these courses with register
rather than the registration of these @Q than the resolution of the specific
problems of the execution of Qikj or profitable’. Recalls an important
relationship in the leve ralized domain specificity also found this
phenomenon. In ad itio\i/cgﬂch sub-waves, full scale is considerably correlated
with each pe &e‘ These relationships demonstrate the possibility of
generalizin&e) perceptions in the field, but forecasts are improved to be more
clos ilgred to self-capacity and academic achivement'!®. Studies that claim
th&c™s no link between self-efficacy and academic achievement frequently have
ngain specificity or connection issues!'?’. Self-efficacy is assessed as perceived
study skills or test-taking ability and is measured with items such as "Assess your
level of confidence that you can learn when and where that you won't be

distracted". This is compared with academic achievement such as test scores and
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cumulative course GPA. Hence, there was a weak but significant correlation
between self-efficacy in math and academic achievement. A regression model
with subject anxiety, quantitative scores on the American College Test (ACTQ),
and prior academic experience suggests that self-efficacy is not a significant part
of variance in academic achievement®. \
The self-efficacy findings coincide on two points: when con
effectiveness is assessed overall and/or does not correspond to %\erlon
reference tasks to which they are compared, the value of i dictions are
reduced or even canceled; when the performance rat %tc es the task of the
criterion, the prediction is improved. In general, reasons to believe that
self-efficacy is a powerful motivating concepi\that works well at predicting
beliefs and learning outcomes at diff Nels of tutoring physically challenged
students, but works best when aré\givgn theoretical guidelines and procedures
regarding specificity and rgs correspondence.

Research ﬁndlngs over, th€ past 20 years generally support claim that
effectiveness :‘ ediate the impact of one's other skills or beliefs on
subsequent@w achievements. Researchers have also shown that self-
efﬁc@ jefs influence of these academic achievements by influencing effort,

121 Students with low, medium, and high learning

¢ nce, and persistence
Qﬁility, who had high or low self-efficacy after the tutorial, have new problems to
solve and the opportunity to redo the ones they missed. It was reported that ability
is related to performance, but regardless of ability, high academic achievements

among children solved more problems correctly and reworked more tasks with
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high self-efficacy engaged in more effective self-regulation strategies at each
ability level. Self-efficacy also improves student retention by improving
persistence!??.

School effectiveness affects academic achievement directly (= 0.21) as well as
indirectly by increasing students' grade by 34 goals (= 0.36)!?3. Other researc \
have found that self-efficacy is related to self-regulating learning VQ 7.

Results in this area suggest that physically challenged students who% they

are able to perform learning tasks use more cognitive and ma@&i\e strategie,
outlive students who do not!**. Academic elective{éf%(?l}) correlated with

semester and graduate grades, homework, tests a , essays and reports'?,

Perhaps self-esteem plays a "facilitating"% nrcognitive engagement, that

strengthening beliefs about self-estee@ lead to increased use of cognitive

strategies and therefore higher Eerf@te and that 'students must have both' will

'and' skills' to be successful 1 ssroom!2°,

In academic settin&s sedfth on self-efficacy beliefs is thriving, and the
e 1f-

empirical link Qe se

performanc&a) chievement has now been satisfactorily established'?’. After

efficacy and other motivation variables, academic

traciath that self-efficacy research has taken over the last two decades, as

v%the obstacles it has met along the way, it may now be beneficial to rely on
Qgst findings and theoretical insights to make some recommendations that will
help to guide future study and practice. These proposals may hopefully aid self-
efficacy theorists in charting new avenues and implementing research

methodologies that give practical, relevant, and theoretical insights.
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A surveyed in 2001 believe that there has been a decrease in student disobedience
since the last survey in 199228, However, while the behavior of the majority has
improved, the survey only found with a small number of pupils that more serious
problems were encountered. Another concern that emerged from the survey was
the finding that the majority of teachers interviewed had not received any trai%\
in behavior management.

In 2008, the National Association of School Administrators / A%\bn of

Teachers (NASUWT) United Kingdom supported a survey @ iohin schools

that resulted in the Derrington report of Behavior i@w Schools. This
t

report shows the belief of the teachers intervie e behavior of a small

number of students has worsened. The per¢dption that schools face larger
problems with the behavior of a fi g{en‘ts, rather than problems with all
students, is reflected in other surveys ofteachers. Providing effective support for
teachers, students, and pa al with acute problems as they arise is one of

the most importantt&ne ofvthis behavioral review.

While there i l‘ming evidence that the general quality of behavior in
schools is @re is also evidence that certain serious issues persist. In 2007,
a s@ 30 newly qualified teachers conducted on behalf of NASUWT
re some serious concerns: poor student behavior has a substantial impact.
QQ October 2008, a new survey of instructors revealed some divergent
perspectives on the situation of student behavior in our schools (Teacher Voice).
According to the survey, 94 percent of instructors say that behavior standards in

their schools are acceptable, with a large majority indicating that they are good.
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This backs up the evidence gathered during ousted inspections. Less experienced
instructors were less satisfied, despite 83 percent believing that their training had

prepared them well to control classroom behavior '°,

Teachers' motivation is inherently linked to their work ethic; desire to engage iny

the pedagogical process within the school setting, and interest in SQ%

discipline and control, particularly in the classroom. Societal Studies \1 , 1f
=

properly structured and effectively taught can aid in the resolutiorijof | issues

SO
. . . . . \
that face developing countries such as Nigeria, where GN standards are

1

rapidly fading and no good alternatives are available*

motivated by the desire to achieve certain goa%}l{
C

and extrinsic motivations which serve in e attitudes toward behavior.

avior is generally

ese goals can be intrinsic

While another study argued that m Na\' n Creates the link between attitudes and
Qear!

behavior in the rational actiq

students are motivated toQach\ifrgle base salary for the teaching career allowance,

model (TRA)!. Research shows that

as well as high m téﬂﬂnd for teachers. This means that learning behavior is

motivated bi (according to the economic theory of wages) in order to

achiev%

fro stantial amount of supporting research'3!.

ing outcomes. Most contemporary motivational theories benefit

Qb avioral model simulating three main types of students with their various
Q experiences, a student forced by a parent or guardian to take a particular course or
be under a specific tutelage; a student influenced by their peers, and a student who
essentially decided to take a course. It is assumed that in a typical Nigerian

university, these three types of students are common, while keeping the other
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things constant 87. A study revealed that standards in Nigerian schools were
neither good or better than other sub African countries but more than two-thirds

of respondents believed that poor behavior of teachers, corruption, poor physical
condition of classrooms, inadequate learning aids, inadequate access to grants/
students loan, are the major factors of students unpleasant behavior tow \V\
learning'32. There is no single solution to the problem of bad behaviory b

schools can increase the standard if they comply with good practice% ing,

teaching and behavioral management. ’\ \

Although schools are required to develop a policy 0@)&1 nd performance
lag during inspection. This requirement has hel a&l ase the importance of

behavior management in schools, but it is clega this area, as in other areas,
there is a big difference in practice. | &)l policy is to make sense, it must be
reviewed regularly and communic@ students, staff and parents on a regular
basis. If that doesn't happenyN nlikely to have much of an effect. The law
requires that the review polidi€s include students, staff and parents. It should also
be informed bQ;%t‘of behavioral needs in the school. This will include an

assessment( 0

bac@ location of the incident, and an assessment of the effectiveness of the

nature of the misconduct, details of the perpetrator's

in tions applied. In 2005, the Group of Practitioners strongly advocated the

Qght of parents to have an independent remedy against the exclusion of their child.

Members of the group argue it would be an injustice if this right were removed
and question the legitimacy of such a step. They also believe that if parents are

denied the right to an independent appeal, the result will be increasing problems
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for schools, rather than reducing them. Governing bodies should make every
effort to ensure that members take advantage of exclusion training opportunities.
Independent exclusion appeals panels should be kept in place, both for the sake of
natural justice and to keep schools out of time-consuming and expensive
alternative legal proceedings. %Q\
Developing students' favorable attitudes towards school in general and e@@:
particular is the focus of much educational research around the world: sia is
no exception in this regard. In the National Master Plan for %&u\2013-2025
(Ministry of Education 2013), 11 strategic and tio changes were
introduced to improve educational standards and {Sf,especially educational
outcome of student's. Academic success is ag thdicator of a student's adaptation to
school and their future success. Guid@@\range of theoretical frameworks and
empirical models, the researchers \identified a set of factors that contribute to
success, which can be groyp %two dimensions: internal and outside. Internal
psychological processes ‘ate tfernally regulated and malleable.
These include t@\p‘aﬂicipaﬁon in school and their confidence in learning!'33,
as well as their'belefs about abilities and skills efforts'?°. External factors refer to
soci@ 1 and ecological contexts, such as family, school and culture, which
ar. regulated internally ecological system theory, in which the student lies at
QQ@ center of a complex web of contexts that influence each other, from family, to
school education, to the community and to social institutions!3*.
Empirical findings increasingly support the theory that human development

occurs in relation to social contexts and that children's developmental outcomes
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are influenced by their interactions with important people in environments that
become the foundation of the learning environment they spend with these students.
A combination of teachers setting high but reasonable goals, students responding
positively to the challenge of those goals, and principals providing resources and
influence to achieve those goals are among the earliest correlations of sc

performance!** For schools with low and moderate for social economic xt%

greatest influence on outcomes arises from the close associatu%e ween

community and parental assistennce!3®. Q \

Instructional leadership has a positive impact on s‘m%ac ievement through
parental assistance, even when social econom'o\\% s taken into account.
Principals who are open, supportive, friend@ve high expectations, but do
not impose bureaucratic duties on tea@\tend to have influence on the levels
and rate students learn'’. Discip&ry issues, classroom interruptions, student
absences and delays, stu e@pline advice, student discipline experiences
@/codes of conduct, racial or cultural conflicts in

(students with stolen
schools, behav:'o %;u?lishments for bad behavior in schools, teacher behavior,

and teache‘-stu

stud@ ed rural schools showed more favorable results in learning behavioral

relationships are larger than that of student behavior!*%. A

0 nts, while limited evidence supports a direct relationship between school
di distributed or resilient leadership !?°. The values of variables are supported by
much international evidence on learning opportunities, particularly an increase in

time spent by students in the classroom'°,
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In Organization for Economic Co-operation and Development (OECD) countries,
the average duration of learning in regular courses is positively, but lower, related
to the average results of the country, while the duration of study in courses, out-

of-school learning and individual learning are negatively related to academic

performance. The total amount of “time actually spent teaching” had a mode%\

impact on student learning!'4°. \n%

Total instructional time is less important than how it is spent, the s% atter

and the strength of the curriculum. Time spent on tasks i% ottant factor

contributing to success. The content of the curriculu A students spend
time studying, the “opportunity to learn” has a st t on learning'#!. There
is little direct evidence of leadership apgro to optimize teaching time.

Buffering, one such strategy, protectgftedshers from the many distractions they
face both inside and outside of theifclassrooms and schools, and helps teachers to
spend time teaching in thej m'42,

Improving attendance 1s,_ahéther strategy for maximizing study time. A few
studies have % “a significant association between absenteeism (or
attendance)\ anteslearning. Evidence shows that improving student learning

de ’\wptimizing the use of classroom instructional time!'43.
a%

participation does not reflect the personality of each student; it refers to

QQ@ status of being influenced by family, school, and peers in achieving consistent
academic expectations and supports. Research has shown that 4,444 interpersonal
relationships, family and peer group dynamics, and interactions in the teaching

and learning process have a direct influence on how and why students learn'#,
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Parents or family members provide physically challenged students with academic
support (for example, homework help) and motivational support (for example,
school discussions and supervision of children's activities) contribute to students'
learning outcomes at school. A study has shown that positive interactions between
teachers and students contribute to academic performance and motivatio \
Student engagement in class and school can be improved if teachers ar\t%f

to and caring about students' feelings 42, %

The teacher's role in defining the goals of the collabor: chgrieulum and

providing opportunities for students to personally rel%mi g in the school to

their daily lives and interests is very importa t\\%t eaching and learning
process!?!. §

Positive peer relationships are alsc& portant component of educational

socialization and, in addition to stu@lationships with parents and teachers.

Culture is a characteristic group owns. It is also a medium that connects
$

people. As previous&iﬂv

and relate to ; Eept and be accepted by others. Culture is the set of

ure is a state in which humans can exist, think, feel,

attitudes, valueSybeliefs and behaviors that are shared by a group of people, but
diffe each other. Culture is also attached to our body like the way we act,
be , talk and learn'#S. Learning in a new environment poses many challenges
Qgr everyone. Students face challenges such as culture shock, language difficulties,
homesickness, differences in the education system, and loss of their established

social network. These challenges make people feel uncomfortable, disoriented,
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confused and anxious, especially when they find themselves in a new country
they have never been to or cultural barriers'#’.

Cultural barriers are obstacle in understanding different languages, spiritual
beliefs and social habits. Cultural barriers can arise in both social and academic
life. Research conducted shows that the cultures shock that foreign stud \
studying in Indonesia experience in social life, relationship between wo%

men, different ways of thinking and different habits will be differs%\n the

culture shocks that foreign students experience in univer @;ﬁs terms of

attitudes of teachers; poorly organized programs; and a es Jf local students'#8,
Academic culture is the rules, norms, behavioral 7 and facilities used by
learners as a guide in academic activities, Nieluding academic perspectives,

academic spirit, ethics, and mora &w, academic ethics and academic
environment. The study of school cijturgthas developed two distinct axes.
The emphasis in the ear xplored contributions to student success on
standards of coll bor %/work between teachers and school leaders’
establishment. c * culture questioned the conditions necessary to provide
students w@) afe and orderly learning environment and character, as well as
a “fc@ learning situation.
@Ahe majority of classroom instructional time to teach and learn without
Q ny other distractions offers students the opportunity to meaningfully participate
in the achievement of these learning goals. The term "culture" as part of the

academic culture brand to recognize the norms and beliefs that will guide school

staff to focus relentlessly on the learning goals for all students and to achieve the
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most of the time they spend with these students. Among the initial correlations of
school performance, was found to be positively associated with achievement in all
types of schools, including schools serving disadvantaged and minority students
with a greater impact in high schools of low socioeconomic status'®. For low and
middle schools, the greatest success effect is due to a strong combinatim@\
community and school'>’. Instructional leadership has a positive effect %

academic achievement, even when taking their grades into account%ﬁcipals
who are open, supportive, friendly, and set high expectati@v\ho do not

burden teachers with bureaucratic tasks, often have &mr)ﬂmance levels in
their schools'*2. \*
Performance level was significantly co@with most dimensions of

transformational school leadership N20.65; score 0.00)!33. Disciplinary

defined as school rules and compcqu , was identified by the most important

determinant of academic ! The impact of disciplinary experience varies

with the number of tu&%l study, using PISA data from 28,914 of 15-year-old

students in 1,5 %dfan schools, found that the single important variable of
O

grades leval s cantly affected academic performance in reading, math and

mati@ence in the school. While rural schools performed more favorably on
fo the seven measures, the difference was small '8.

ngited evidence supports a direct relationship between campus and distributed or
resilient leadership. The case study indicates that shared leadership has been
successful in reshaping school cultures, especially schools, by engaging more

staff (e.g. caregivers), supervisors, security staff, teachers, principals and students)
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in the use of behavioral plans'*. A study similarly shows a direct relationship
between school and school culture and leadership flexibility (r'40.585)!%.

The value of this variable is supported by substantial international evidence of
learning opportunities, in particular the increase in the learning time of students in
the classroom '2. ITU teachers understand their teachers' efforts to maximize %\
spent on teaching and learning, create classroom conditions that a%

consistent instruction, and empower students to be independent in th%work

learn in a way that is age appropriate for the children. ’\ \

In OECD countries, mean length of study in regula @m positively, but
weakly, related to national average achlevement gth of study in out-of-
home courses School and individual st ¢ negatlvely associated with

academic performance. The total am. ﬁ\(“time actually spent teaching had a

moderate impact on student leamingfy

Total instructional time i ortant than how it is spent, what subjects it

spends, and the strength, ofthe curriculum!>’. Time spent on the task is an

important fact Q*scc‘ess. The content of the curriculum in which students

spend time@
N

In ety society, university corporate culture has power in terms of tradition

, the “opportunity to learn”, has a sizable effect on learning!3.

an bolic life. Through the language of titles and diplomas, specific programs
di exams shape the rituals of student life and the distinctive organization of
faculties, colleges, deans and directors. , Western universities can trace 309 direct
relationships with medieval universities, providing a powerful symbol of

sustainability continuity in academic work'>.
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Because the achievements of many European and American schools are supported
by different religious groups, the search for truth and the transmission of
knowledge have been historically associated with the sacred, and the respect still
devoted to these centers of learning cannot be explained fully by their
contemporary secularism. Yet some schools in the United States, often sm%\

private colleges, have developed a particularly intense and localize\%

corporate culture!>2. In this sense, shared institutional traditions% hared

symbols give meaning and rewards to an organization's be¥s, \generating

commitment, loyalty, and extraordinary effort. The se({g@ of culture is that

In Europe, the academic or ecclesiast@n has a remarkable history,

although its contemporaneous basithﬁs{a ng and identity has been eroded by

the autonomy of faculties réstdents and the absence of any national

occupational identiﬁcatio@h.

In the United States, Mrowth of the American Association of University

e
Teachers (A@ the second decade of this century in response to powerful

of the collective learning profession.

and r esgﬁw administrative groups in various institutions opposed the

id 1 system. While thought of the scientist in favor of liberty attempted to
@0 te the common identity of a collegiate profession founded on a common
Q dogma and articulated in the symbolism of academic freedom and the ritual of
tenure. The implementation of the AAUP is guided by scientific and academic
values; the guidelines for an AAUP survey are read as the methodological

imposition of a field researcher. The result of these efforts is a group of influential
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followers, who have succeeded in changing the regulations and contracts of many
organizations into a form that matches that of a valuable organization.

Because this faith developed during the intense socialization of higher education,

and because it is so central to the belief systems of its adherents, it is rarely
recognized as such until a change of paradigm occurs in the proposed theoretd V\

or methodological point of view. A shift, for example, from a \ln.éﬁu

comparative approach to a highly quantitative approach. At thes , the
intensity of the conflict between belief systems within @ci}line itself
dramatizes the value systems operating below the ‘@ the field. These
clashes will do justice to any conflict between reli dehominations over basic
faith. The distinction that therefore sets academic\inStitutions apart is that they are

institutions that empower organizatiop§ whese members join and find meaning in
particular ideologies. These ideohgi\eémanifest themselves in an iconic life or
culture at the business ional, and disciplinary levels. Given the
contemporary atten iorN& means by which Japanese managers create and
maintain the ®Jf their organizations, one would expect university
administra rQe equally skilled in presenting and nurture the ideologies or

beli@heir organization. In fact, the discussion and attention of most schools

ar&omthe social structural mechanisms necessary to maintain a common culture,
QQ@ as lacking in American academic institutions in the United States of American

business group. This is because the overall strength of university culture and the

skills to manage it are diminishing'®.
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Though school culture in the broad term that refers to the beliefs, perceptions,
relationships, attitudes, and written and unwritten rules that shape and influence
all aspects of school life. The term also includes more specific issues such as the
physical and mental safety of students, the order of classrooms and public spaces,
or the extent to which schools embrace and celebrate racial, ethnic, linguisti%\
cultural diversity'®!. %
The problem of poor secondary school students in Nigeria has %\/idely
documented. For instance, a study in this regard found that | the high school
applicants who applied for the West African school ce te gxam in 1960, only
32.36% passed the mark five credits and in sub t\years the pass rate is at
five credits dropped to 27.63% in 1968, and, o 3% in 1974. This shows that
the major problem facing the Nigeriawﬂ\éxtion system is the catastrophic failure
of students in exams construction, éspecjally at the secondary level.
Evidence at the Archives tober 1993, at the Kwara State Department of
Education also revealed\hatvof all the high school students who took the 1982
West African S¢ &eftiﬁcate exam, only 41. 7% passed the 5 credit level and
in the foll w@ears, 32.59% passed 1983; 38.70% passed in 1984, 37.45%
pass@%, 40.4% passed in 1986, 34.76% passed in 1987 and 37.7% passed
in . Kwara State and National High School Levels commenting (on the issue
QQ massive failure of the NECO exams November-December 2009) in the
Nigerian Tribune of April 5, 2010 by Tope Ademola, a commentator for Public
Affairs, stating that there could be a worse time for the Nigerian education

compared to the disclosure that 98% of students taking the November / December
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2009 National Examinations Council (NECO) exam failed, only 4,223 of the
236,613 candidates for the test had credits in five subjects, including English and
mathematics.

It is therefore pathetic to infer at this point that given the political and social ups
and downs, economic instability and the implications of irresponsible govern \

and incompetence in recent years in the country, to provide capital \%&W

qualified teachers for the right audience, infrastructure to cope witl%

rease
in the number of students enrolled in schools, appropriate p m, cte. lowered
academic quality standards; Poor academic performa vighually all levels of

education in the country has created a spiral of " is& he national level.
The most important educational resource i% acher. So also, good buildings,

conducive environment and equipme@\weptional services and the like can

make learning conducive, but thg ledrning experience needs to be led by

competent teachers. The s c@any teaching and learning process that affects
student learning ou co@pends on the effectiveness and efficiency of the
teacher. The nQy\f‘a teacher is positively correlated with the academic
success of tu@ reported that teachers touch the lives of children with varying
de 1@ ility, including those with significant disabilities. The poor academic
achievement of students in Nigeria can be attributed to the poor quality of
anchersm.
Though education is a means of acquiring knowledge, values and skills,

provide people the opportunity to adapt to social and cultural changes. This ability

in turn, helps people to participate in political, cultural and social activities'®’.
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At the same time, the performance of educational institutions can be determined
by the nature of school culture, including quality management, teacher
engagement and motivation. Specifically, the influence of educational variables
such as teacher and student behavior as well as school culture in general has a

value on student academic achievement!®*. %\E

Thus, the qualifications of teachers without commitment, schools wit
healthy school culture, the survival of students in school without %‘\on to

learn are false. When a society infuses a particular culture{&a chool, since

schools are miniature societies, the respective comm s igtroduce their own

school cultures?”. \*
In addition, culture can be consciously de@nd transmitted and it is the

same in schools. Culture is also 1 by different scholars with slight
differences '*’. Though culture is r@d as including a group of ideas, customs,
objects, beliefs, attitudes, a@, arts, technologies and traditions. The above
definitions of culturg im t all cultural activities that exist around the school
are closely co Q&dvi’[h the daily activities of the school. This means that the
school cult@ges from the general social culture. This is because elements
of s Iture (vision, mission, and values) are indistinguishable from social
cul 120 Supporting this idea, it was reported that “schools have no other
ngice than to be concerned without community. It's in the context in which
teaching and learning takes place without community, there would be no school'?’.
This implies that the results of schools are closely linked to the nature of school

culture (i.e. ideas, policies and rules and regulations of governing bodies. Due to
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the influence of different contexts, school culture is not static. In support of this
opinion, a study revealed that situations in today's working organizations, such as
schools, are dynamic and uncertain, that is, situations varies over time, from place
to place, and the nature of the schools depends on the situation. That is, if the
situation is favorable, schools pass and if not, schools fail'**. However, it Sh%

be noted that the situations are within the control of the people.

&
The school's vision, mission and values derive from the commo@fﬂs of
society as well as the respective community, as the commun@b\ckbone of
education. This idea was further explored by as the w'%(@nunity influenced
S

the school's development as a center of educatio ce.
As various academics have pointed out, sehoalN¢ulture has a great influence on
student success in the classroom. S& with a strong culture of efficiency,

confidence and optimism in learning respt in better academic results, otherwise it

threatens the social devio(é of students. Correspondingly, toxic cultural
h

behaviors and no&?:g/

inflation of stui rades, lethargy drop in learning tasks is reflected in Ethiopian

primary sc@)
and in most high schools!®.

I ition, there are other toxic school culture practices that should not be

s truancy, cheating, less emphasis on learning,

ese toxic cultural practices are also reflected in varying ways

Qgerated. In this regard, notes that plagiarism in the form of adapting homework
or buying paper for other projects and homework is a strong toxic culture at 4,444
schools learn. These toxic practices of school culture are major obstacles to any

attempt to improve student achievement in any society.
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Despite these toxic school cultures, homework, class work, and other school
practices are believed to play a major role in the development of academic
success *3. Ethiopia's 1994 education policy stresses that student achievement
cannot be improved without students with a culture of hard work. However,
students today lack the motivation to improve their academic perform \
through hard work. For example, in support of this claim, found tha %
American high school students, three-quarters of them indicated that%c\

motivation was not particularly high!®®. \'\\ \
Similar lack of effective study methods, the lack of h®g> class work, notes
i

and summaries, use of libraries and reference boo\% with charts, tables and

graphs in today's schools'¢’. As the overal%%l, a study conducted in 2001

clearly shows, student achievement }\Qademic success is affected by the

el of

absence of a clear and responsible s¢hool culture, student commitment and

obligation, teachers and st k of interest, motivation, study skills, parents'
{t&

lack of awareness @\,

covering textb ontent, use of classroom teaching tools, lack of collaborative

can follow up with their students, lack of teachers

learning, and laeksof hard-working students in school and in class. Also the study
note@ f stakeholders, support, commitment, encouragement, understanding
an peration!%3,

Qgstudy on the availability and accessibility of information resources by students
in Gboko, Benue State, Nigeria, revealed that the study employed a survey
research design, with a population of 562 students and 120 respondents drawn

from the population using a simple random sampling technique to form the
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sample size. Questionnaire was also used to gather data for the study. The study
demonstrates that the library's information resources are completely inadequate.
One of the library's shortcomings is a lack of printed information resources (text
books, dictionaries, newspapers, light reading materials, maps, directories etc.).

However, the few information resources that were available were out of date. %\

study also found that the information resources available in the libraq\eg%

accessible. The study also showed that the information resources% le in

alternative libraries are not accessible. The study recognize@ei}ability and

accessibility of information resources, including %‘@understanding of
m

information materials available in libraries, la i\%

library catalogs, lack of access to necessary«fu ,>and lack of qualified library

et services, lack of

staff. The study concluded that inf@&n resources must be available and
accessible to students for effective Oge of*the resources?.

Studies have also examing lability of information resources to physically

challenged studen@

literature 1nd1§ ome differences in the provision of information resources to

the ph}@)

reso@ d services in the special education center libraries in South East,

lous countries all over the world. The available
lenged. A study of availability and utilization of information

N1 shows that information resources for the deaf and hard of hearing can be
Qgen as (19) information resources (items) were considered during the research
conducted using three special education centers, school I, school II, and school III.
It was observed that out of the nineteen (19) information resources (items)

considered, nine (9) were available while ten (10) were not available. These
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available nine (9) information resources comprise: sign language book (107
quantities), sub-title DVD (5 quantities), assistive listening devices (4 quantities),
story books (11 quantities), text books (322 quantities), craft books (16 quantities),
toys (18 quantities), and picture books (28 quantities). Hence the total number of
information resources available in school I is 514. Also, the information resou%\
available are less than those that are not available. %

In school II, out of the nineteen (19) information resources (items) \ered,
nine (9) were available while ten (10) were not avai . Fhd available

information resources are: sign language book (169 ies)) sub-title DVD (7

quantities), assistive listening device(6 quantiti books (8 quantities),

textbooks (510 quantities), craft books (31 quahtities),
Encyclopedia/reference materials (7 %’\ﬁes), wall maps (2 quantities), and
picture books (28 quantities). HenQ\tjb total number of information resources

available in school II is 76 arly, the information resources available are

less than those thaﬁ:} avdilable.
In school III f the hineteen (19) information resources (items) considered,

nine (%&w’f&aa

avai%l ormation resources are: sign language book (115 quantities), sub-title

able while ten (10) were not available. It can be seen that the

D 7 quantities), assistive story books (16 quantities), textbooks (117
anntities), craft books (18 quantities), toys (12 quantities), wall maps (5
quantities), and picture books (24 quantities). Hence the total number of
information resources available in school III is 307. Correspondingly, the

information resources available are less than those that are not available!°.

87



Another study in a related work titled information resources for the deaf and hard

of hearing available in the special education center libraries further indicated that
very few of the listed information resources are available in the center libraries.
The study reveals first (100 level) and second (200 level) year with the total of
64.7% physically challenged undergraduates appear to rely more on l%\
roommates/friends in their ADL while those in third (300 level) and fi

level) years 63.2%, rely more on themselves for their ADL. This h(%\s not
statistically significant (p<.134). As could be expected, mafe\yistally impaired
respondents 67.6% rely on their roommates/friends eir L unlike other
physically challenged students. These other %&9 challenged students
include; hearing impaired, paraplegics, and amputees’(Activities of Daily Living)'.
Hence, it was stated that respondent N their friends, roommates, relations
and themselves to carry out such agtivifies of daily living like going to lectures,
fetching water, washing clo going to the market during the focus group
discussion. Hence there“wadvinsufficient institutional mechanism whatsoever to
help them cop &AD]:”?

The more dasi cessible information resources are, the more likely they are to
be urs access information resources that require the least amount of effort.

E hen information resources are available and accessible, they must be able
ngeet and satisfy the information needs of the users for whom they are acquired.
The teacher librarians' job is to constantly ensure the availability and accessibility

of needed information resources, which will eventually lead to academic use.
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Academic success is dependent on the availability and accessibility of resources.
As a result, these three variables interact with one another and cannot be pickled
separately. Initial observations by the researchers specify poor reading habits,
replication of assignments, reliance on others during examinations or tests, and so
on among physically challenged secondary students as some of the influences \

prompt the researchers to investigate whether the information res@

available, accessible, in what format, and whether the information re meet

the information requirements'”’. \'\\ \
Though some of the students’ access inforrnatiorx(%&:outsid

while others accessed information resources wi%& inority did so through ip

and very few used other mode of acce ib\@ . Diverse trends are currently
distressing the education sector glo@ instructors are being admonished to
shift from an emphasis on tea%t e on learning, albeit with an arrangement
of teaching, learning, an@?&nent that boils down to the concept of effective

teaching. Currentl VM of trends are affecting the education sector globally,

%"'

but wiga ¢ ination of teaching, learning, and assessment that boils down to

t@t of effective teaching'8!.

@ etlogizing the significance of library resource accessibility, it is important to

e the school

and educator ing urged to shift from a focus on teaching to one on learning,

Q note that the availability of an information resource does not necessarily imply its
accessibility, as the source may be available but access to it is restricted for one
reason or another. To bolster it further, availability is a measurement of

accessibility, so differences between them allow for the identification of likely
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impediments to the achievement of information resource accessibility. One of the
prerequisites for information usage is the prominence of accessibility.
Furthermore, the easier it is to access information sources, the more likely they
are to be used, and readers prefer to use information sources that require the least
amount of effort to access. In essence, if the quality and quantity of inform \

resources in secondary school libraries were improved, and free access@

available, library usage by the physically challenged would increase.

\
There is the need to use library resources to help students meet t @{maﬁon needs!'®0,

Hence, a study indicated that 56% of the physically €ha d students use the
internet and other electronic means in quest to % their information thirst.
Also, 27% indicated full-text databases hﬁ% believes that computer speed

and capacity, retrieval of records wi?@r rieval and low accuracy, retrieval of

information related to info iohwsficeds, lack of knowledge to retrieve

information resources ef@y ack of IT skills and problem of access to the
Internet makes it di ICM them to use electronic information resources in the

e
library Whﬂé&@)urces is made available. The study recommends mandatory

use of&le&)y'c information resources, conduct of publicity campaigns on

, use, training librarians to be professionals in their dealings, and
NY

hment of power outage with more reliable power source™®.
Q The term use is defined as the analysis of the interaction between the user and the
collection of information professionals. In the process of trying to meet user needs,

libraries provide material resources that can help meet users’ information needs.
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The goal of research is to discover and clarify, understand, influence and, where
appropriate, remove obstacles that prevent users from achieving their stated goals.
Investigating the availability of information resources plays an important role in
teaching and learning. For effective teaching, information resources must be made

available. Teachers need access to a wealth of information resources, especial%\i

the professional field. This will not broaden teachers’ information base a§ b

but rather plan ahead for the challenges the teachers will face in t@ ss of
providing information. The various exercises that teachers p m%a Yhe process
of fulfilling their competency obligations focus o @se interaction of
different data assets in their professional fields. {%Iude preparing course

materials, communicating in the subject lan ¢, using relevant materials to

promote learning activities, conduct@\borate dialogues with students, and

providing students with exercises tlgt\i\}olve critical thinking?®.

Based on these findings, % ecommends training library staff to meet the
S

needs of users wiﬂ&y:swl,

into the library’ isten-making process for collection development!$!.

abilities, and to incorporate this special user group

Though h%b are expected to systematically acquire, process, organize,
retri disseminate information resources to its intended users, hence in
SO ases, libraries does not have adequate information resources and in the
quation where information resources are available, they tend to be inadequate
relevant to users. In view of this, acquisitions of current and relevant materials

were suggested as possible solutions!®?.
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The right to access and use information is a basic human right including persons
with disabilities'®?. It is true that limited access to information and knowledge
affects everyone, but the consequences are even more serious to the physically
challenged. Students with disabilities who need information in accessible formats
are the most affected. A study investigated Ogun State University's Li \
Services for Students with Disabilities there in the researcher intervievxe\l'
staff, lobbyists, student affairs officials, and administrative ofﬁcia$ eight

institutions. Disabled students from four universities were s ed\where 66.7%

of the respondents believe that the accessibility of t® is underprivileged

and 50% of the respondents believe that the acce&

The work learnt that the libraries are not adeq nded in terms of acquiring

special information resources for the &%@d physically challenged students. In

the summary and index score, @b of the respondents believe that the

their journals is poor.

accessibility of abstracts Q‘ s is poor. At the same time, 75% considered

accessibility to the es%

accessibility to Qo JOPAC and online bibliographical sources while 50% of

ssertations low, 79.2%; 66.7%, and 58.3% rated

the respon. n&d accessibility to audio-visual materials are deprived'®*.

Mor@&owaﬁon resources and special library personnel who can transcribe or

co nicate via sign language should be made available in the library as it was
Qgscovered that 126% of the physically challenged students who access the library
information resources are the deaf, followed by the blind- 40%, and the cripple of

36%!'%.
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Accessibility is one of the prerequisites for the use of information. As a result,
colleges and universities did not receive adequate care for students with
disabilities. Judging from the respondents’ responses to the questionnaire
distributed to them, it was clearly stated that they have suffered many hardships.
Even in the architectural design of the library, physically challenged stud \
interest was never considered. Physical access is the source of educationals

hence 74.4% of the respondents received largely textbooks, 17ﬁ:®eived
moderate textbooks, and 8.2% received moderate textbooks@yél of access
to textbooks is low. The results showed that 43.6% res (@\usited the journal
heavily. In newspapers, 57.9% respondents had \‘% gree of access, 25.6%
had a moderate degree of access, and 16.4° low degree of access and
32.3% respondents agreed that the le &chss is low. Additionally, the survey
results show that 42.1% respondcéats ftave a large amount of electronic data,
25.6% respondents have e exposure to electronic data, and 32.3%

&

respondents have @\Q/ ectronic data. Opportunities for Electronic contact

materials shouldhe)mdderated.

In maps
res X

have medium access rights, and 34.4% respondents have better low

ases, 32.3% respondents have good access rights, 33.3%

ac ights. The results show that people with physical disabilities have easier
Q cess to information materials such as textbooks, dictionaries and newspapers.
The results also show that respondents can obtain information materials such as
textbooks and reference books (dictionaries) and information services such as

reference services, indexing and abstract services. The main problem faced by
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these students is insufficient search time and inability to locate information from

the target source>.

The study similarly concluded that; it is difficult to easily access library resources

and facilities, as well as the convenience of library staff when they need help,

poor lending privilege policies, lack of path exploration to guide you in the lib%Q\
etc. These are the main accessibility issues faced by students. Theg te

suggests that the problem of providing basic facilities needs to 1t&ssed,
which are essential to effectively provide library services t@ With visual

impairments'®, % )
O

For many students with disabilities, the key to s e classroom is making

appropriate adjustments, studying and mo atfons in teaching and non-

participation in other classroom ;@Qes. The purpose of adaptation,

modification, and assistive techn&g\yis to provide students with disabilities

adjustment, machines an pecial information resources with academic
materials that need pot ¢ available for non- physically challenged!®’. The
provision of iehfTee environment on campus is sometimes limited by

buildings and btdgets, and that colleges and universities generally do not consider

the u,@ sonal needs of students with disabilities!83.

St s with disabilities on average expressed concern about physical barriers in
QQ@ school and their library setting'®®. Students with disabilities often encounter

physical disabilities in the higher education environment, which is still a problem

that these institutions have not solved!”’. People with disabilities have the right to

enjoy a barrier-free and disabled-friendly environment that enables them to use
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buildings, roads and other social services, as well as assistive devices and other
equipment to promote their mobility.

Persons with Disability Act (2003), Section 22- Act 14 indicated that students
with disabilities should not be excluded from participating in the school program
because they cannot access or use the facilities therein'®!. Primary, secon
universities and other higher education institutions must operate every

activity so that, as a whole, students with disabilities can easily acc p\E
facility must be accessible and useful for people with dis K&% \Newly built
facilities must be easy to use, and existing facilities @troﬁtted, because
students are usually limited to where they live o 2sfmd the activities, they
can participate in'%2,

Accommodating students with disabilj %UII‘GS careful inspection of the study
area so that every 1nformat10n esoirce available in the library becomes
adequately accessible. S es that can be found in the built environment

include: narrow doors es51ble wheelchairs, steps leading to buildings,

impassable patf@w‘too slippery and narrow, vehicles that are too high or too
steep, sho@s}

Oth@ de excessively high or low light switches, inaccessible places of

no handrails bathroom bars, non-slip surfaces and seats.

A , shops or other public places. Such physical obstacles cause frustration
Qgr students with special needs because they make their survival dependent on
others’. A research work recommended that building layout should allow
physically challenged students to move easily and established interconnected

areas between buildings to achieve fluid movement. The researcher went on to
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recommend the use of non-slip materials and floor finishes improving safety and
mobility, barrier-free parking lots and toilets for the disabled®.
Another work emphasized on provision of ramps at the entrance of building,

classrooms on the ground floor and accessible restrooms which will enable

students with disabilities to use the institution. This work also added that S%E
interventions in the concept and design of the campus can create opporu\t\é%

only for people with limited exercise, but also for people with sens

hearing) and time problems'>. \'\\ \
A study was conducted to evaluate Ogun State Unive%ﬁljarary Services for
S

Students with Disabilities. Were a total number 0%1 tionnaires were filled
and returned by the physically challeng %IS. The result showed that
majority of the respondents 87.5% us&@arary occasionally while only 12.5%
use the library regularly. The inte@did not receive adequate care. Therefore,
the conclusion is that no %ﬂs have an advantage over disabled students.
Although the library, serticesvprovided by the four universities are very useful for
their studies, %5 were unable to use these services due to their physical
challengedﬁ) as found that 65% of those surveyed believed that the
info@xresources provided by the library were insufficient, 27% believed that
i%ufﬁcient and 8% did not respond. This shows that the majority of 65% of
ledents with disabilities believe that the library's resources are insufficient to

meet their information needs. It was also observed that the more information

resources a library made accessible, the more likely such information materials

are used!’!.
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As stated in Articles 19 and 21 of the Universal Declaration of Human Rights
(UDHR) of December 10, 1948, information is a fundamental issue in the field of
human rights. In this information age, it is now more necessary than ever to
prepare people with the skills and means to become information literate and allow
them to discover, visit and evaluate information without discrimination. This i \
line with the key goals of comprehensive education, equality education, e %

for all, and library and information services for all, all of which are rated
into Nigeria’s Millennium Development Goals (MDG) and t é%i Republic’s
national education policy’. The knowledge s001ety emphasizes that all
citizens, including those with physical disabi %wld have access to
comprehensive information. This is to enable\pe le especially people with

physical disabilities, to be the basis &e citizen participation, because they

need to make wise decisions and J@MS and take corresponding actions. The

availability and use of rgleVanth\d@ccurate and up-to-date library resources and
services by pers fSabilities is a real means of developing human
resources and 1 ng sustainable self-reliance and national development!®.

The phys1 llenged students worry about having few friends and want

@k other students generally have such as career, and family, job!. The
%@ of students with disabilities has an important impact on learning yet
anny of the difficulties that the physically challenged students experience in their
life have to do with what they can and cannot do”’.
Students with disabilities are often stigmatized and it is often harder to learn to

feel good about themselves. Many students who are disabled feel inferior when it
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became obvious that their body functions are different from others, it is difficult
to establish a positive sense of self-worth?°!. Therefore, some of the challenges
faced by students with disabilities include: inappropriate library furniture not
suitable for relaxation; insufficient infrastructure 82%, lack of information
material 76%, lack of architectural design 73%, lack of specific plans for \
project and 67%, attitude of school staff and some librarians remai\t%

challenge that prevent students with disabilities from accessmg% e the

information resources where such needed information maten@vﬂable“
In addition to the information needs of students with {ggcal )hsablhtles are not

fully met in terms of necessary, relevant and a information materials,

professional services, relationships, and even W buildings. In this regard, a
study showed that 83.3% of student@hyswal disabilities faced challenges
such as physical or env1ronmental&J rs when accessing or using the library.
75% encounter attitude b ile 70% of students with physical disabilities
encounter technlcal §l{owever many of the libraries the researcher visited

were mainly ::i 0 ordlnary students, not for the disabled®’. There are no

elevators o‘ra

Eve n@ most libraries are too small for students in wheelchairs to operate

and some railings are defective.

cO ably such as the Ibadan School for the Deaf has an abandoned reading
ngm with low bookshelves and well-stacked (not well organized) textbooks as a
library. The ramp in front of the library building stopped when it reached the
corridor. There are steps at the entrance and inside the library to be visited. The

ramps of some library buildings do not lead to the main entrance of the library.
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According to the consulting librarian, the ramp is used to transport carts with
newly purchased books in and out of the library.

Additionally some disabled students rely on friends, teachers, and the internet to
meet their information needs. Disabled students face enormous obstacles in their
desire to receive education®’. A total of 90% of students with disabilities said \

the provision of library information materials could not meet their ir\@&

needs, 80% of students did not have enough time to find the info they

needed 73.8% of people did not have enough search skills, 7@{}60})16 said

that the cost of accessing certain information sources a %(ealaterials was high,

while 66.15% said that there was information ov 53.84% said they used
the wrong keywords. This means that th m%portant challenges faced by
people with disabilities are the inco achation of information materials, the
lack of time available for searching% limited skill ~ for  searching for
information**.
Physical disabilities are\Q/séﬁcational importance to related persons. Therefore,
due to envir % ‘degradation, construction barriers, public hostility,
insufﬁcienQnJ als / equipment, education costs and high cost of billing
mate 1@ e provision of equal and integrated higher education opportunities for
P with disabilities in the country can sometimes be controversial for
Qgective teaching and learning. In many countries of the world, it is difficult to
provide the necessary facilities to alleviate the educational pursuit of the disabled.
In Nigeria, as in other parts of the world, it is difficult to provide the necessary

assistance to help students with disabilities in their education. Compared to rich
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countries like Japan, Australia and the United States, many educational products
for people with disabilities are not produced locally in Nigeria. People with
physical disabilities face major obstacles in accessing some of these resources,

and this can only be mitigated by the involvement of governments and non-
governmental organizations (NGOs)*. %\E
As mentioned earlier, equipment, teacher-training facilities, financial, @w

administrative rigidities are considered major obstacles to the%:

development of special education in Nigeria!”’. Man;@q\ education

institutions in Nigeria obviously cannot allow people ® ical disabilities to
aldta

enter. Obstacles include multi-story buildings w'tt\\k

simple toilets, and rugged environmentsyt vent people with physical

nable

ircases, open gullies,

disabilities from moving freely in s &Consistent with this, students with
physical disabilities will experie&\}arious obstacles and dangers from the
psychosocial, emotional, ical environment, all of which hinder their

successful actions??”. If the ernment and other stakeholders do not solve these

problems, stuai®h‘physical disabilities may not be able to obtain quality
ducation for
m

@ ues faced by physically disabled people are discussed in more detail:

benefit of themselves and the society as a whole. Some
i
B g barriers Due to the existence of high steps, curved stairs and small

Q rridors, many buildings in some schools are inaccessible to students with
physical disabilities.

If the public has a positive attitude towards students with physical disabilities,

they will be treated more liberally; however, if the public has negative opinions,
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they will continue to suffer. Researchers also found that although visually
impaired students receive education with their normal peers (the purpose is to
promote positive attitudes and more acceptances of visually impaired people, etc.),
teachers and normal students continue to receive education with negative attitudes
for visually impaired students!?. Insufficient material / equipment: \

importance of materials and equipment in academic activities a@(&
overstated because without them, students cannot work normal \abled
students need special materials and equipment, because jdcts almost
completely replace the senses they lost. Therefore, th e vjtal to your school
education. These educational materials have bee earhed and, unfortunately,
the available materials are not sufficient toym r educational needs. Others

claim that facilities / equipment are&**sly insufficient?®. Audio recorders,

audio books, optical teaching ({idj, typewriters, typewriters and other

gfective teaching and learning as well as a

media/equipment necess v
quality-oriented ed catk&em. Education costs: Providing education for the

visually impaig:%u S substantial funding and careful planning. The following

Supported e

}@tional goals.

are required for students with visual impairments to achieve
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Conceptual Framework

Information Resources Management

Availability of Information Resources

Brail resources

Visual information resources
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Figure 2.1 Conceptual Framework

Source: Researcher’s Conceptual Model, 2021

N
Fig. 2.1 Researcher’s formulated model @/%
The model formulated was a result of the study intended to be carrieﬁ%\vhich

is expected to spell out how perceived academic achie@ the study’s
dependent variables and self efficacies, learnin %i r and academic
achievement are used as measuring indicaté‘&ee how availability,
accessibility and use of information reso ce%be a predictor of perceived
academic achievement among physi wallenged students. Hence, Michael
Gorman laws of Library Science@al theoretical model of disability and

Wilson 1981 Model of I 0@ Seeking Behavior were used to underpin the
e

nt variable.

study in relation to the
2.5 Summ@ s in Literature Reviewed

The resear¢her™eviewed related works on information resources management

(ava@; accessibility and use) and perceived academic achievement (self

e , academic culture and learning behaviour) of physically challenged
ledents in Ibadan metropolis, Oyo State, Nigeria. The conceptual and theoretical
framework, the nature of student disabilities, the provision and use of library and
information resources by students with disabilities. A review of comparable

empirical investigations is also included. Furthermore, certain hard of hearing or
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deaf students who have learned to lip read may be able to manage without the use

of a sign language translator, but they must keep an eye on the lecturer's lips at all
times. This can be tough if you're talking to them or if the lighting is poor®’.

The physically challenged students especially the deaf need qualified interpreters

to give instructions on how, where and when to access and use the library %\

information resources'®’. Most blind students use a combination 0\%

including readers, tape recorded books and lectures as well as Brai%' rials.
They may also use raised line drawings of diagrams, char@&aﬁons, relief
maps and three-dimensional models of physical orga ap% and microscopic

organisms. Technology has made available other r'whe blind such as talking

calculators, speech time compressors, and c@ﬁ‘minals with speech output,

Braille printers, paperless Braille @(er terminal and paperless Braille
machines’. (\'

The researcher looked at %umal articles, a lot of electronic information,
and a limited amount of'\peewreviewed information in the form of textbooks and
monographs. Q&wsb‘een no concrete reason given for this apathy ‘availability,
access and @nformation resources by physically challenged students’, other
that @s ormerly thought to be a study of a small group of library users. This
redeatéher on the other hand, believes that if this user group ‘physically
anllenged students’ is completely ignored/ neglected by librarians and
information professionals, the world-famous "library without walls" or its

corollary "library for all" would not be realized in the shortest period possible.
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Again, developing countries have not made a significant contribution to the pool
of information on library and information services for physically disabled users.
This is regrettable and necessitates consideration on the part of individual scholars,

governments, and non-governmental organizations in developing countries,

including Nigeria. %\Q ~
Lastly, the researcher was able to build a conceptual model that dx%

relationship between the variables and hypotheses in the study at tl$ usion
\Q\ |

of the literature evaluation.
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er Three

\</<J/Jeth0dology

This chapter h Qa discusses the essential research methods and procedures
that were ‘em d in addressing the research objectives and the research

que this study.

T dy focuses on information resources management and perceived academic
Qghievement of physically challenged students in Ibadan Metropolis, Oyo State,
Nigeria.

3.1  Research Design
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The design of the study is a descriptive survey, which is a type of research design
with the aim of collecting data which involves the use of questionnaire as the
instrument for data collection to describe existing conditions, features or

phenomenon using sample of the population. This design was considered

appropriate for this work because of the need to collect data from a 1%\

population to show the relationship between the study variables.

&
3.2 Population of the Study $\
The population of this study comprised of the physically ¢ ﬁ%g ‘students of
Cheshire Special School Ijokodo, Ibadan, Oyo Sta§ Sl\lng to the data
obtained from the office of the principal as a 06¢2021, there are three
hundred and four (304) students enrolled at the shire Special School.
Q
C
N
&

S/N Class Male Female Total
1. J.S.S.1 35 42 77
2. J.S.S.2 21 27 48
3. J.S.S.3 09 21 30
4. S.S.S.1 24 42 66
( 5. S.S.S.2 23 33 56
Q 6. S.S.8.3 9 18 27
TOTAL 121 183 304

Source: Principal’s Office, Cheshire Special School, 2021.

3.3 Sample Size and Sampling Techniques
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The sample size for the study is 304 students of Cheshire Special School Ijokodo,

Ibadan, Oyo State. The sampling technique adopted is multi-stage in nature. In the

first stage, purposive sampling technique was used to select Cheshire Special

School Ijokodo, Ibadan, Oyo State. The school was selected because out of over

seven schools the researcher visited due to the fact that it is the only spa%
school in Ibadan that has a functioning library. In the second S@U
enumeration was adopted due to the population of the selected schoo% esult,

the study sample included all the physically chalb@ tudents of

Cheshire Special School Ijokodo, Ibadan, Oyo State. '%(r?gondents are from

Junior Secondary School 1 to Senior Seconda S&S‘ﬂ
N

School Ibadan who are estimated to be 304 stu

-\

in Cheshire Special

spectively.

34 Instrument(s) for Data Collection

The instrument used in the study is a structured questionnaire titled Questionnaire
on Information Resources Management and Perceived Academic Achievement of
Physically Challenged Students of Cheshire Special School, Ijokodo, Ibadan.
QQHence, the study adopted the Likert scale design which allowed the researcher in
listing options which respondents will choose from. The instrument is divided into
three sections delineating demographic information, questions about the

independent variable and the dependent variable.
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Section A: contains demographic information of the respondents which is self
developed. This contains three (3) items on personal data of each respondent such
as educational level, gender and age.

Section B: is envisioned to elicit information about Perceived Academic

Achievement scale measured through three dimensions; self efficacy, lean%\

behavior and academic culture. The items were adapted frorr@

literatures'->* The scale will use a 4-point scale ranging from: 4= S

(SA), 3 = Agree (A), 2 = Disagree (D), 1 = Strongly Disagr %\E\amples of

question include; I gradually become more active in cl (@e I participated in

class activities, I am determined to push my a& tn even though I am
physically challenged. @

Section C: this section clearly ptQjecfed Information Resources Management

(availability, accessibility, information resources and other challenges

faced by the phvsi‘cam\{:, enged students). The items were adopted from

AULRSQPCS f@ha‘lire“. The scale will use a 4-point scale ranging

from: 4 &gwy Accessible (HA), 3 = Accessible (A), 2 = Somewhat Accessible

S Not Accessible (NA) and 4 = Very Great Extent (VGE), 3 = Great Extent

@ , 2 =Low Extent (LE), 1= Very Low Extent (VLE) respectively.
: 35

Validity refers to the ability of a research instrument to measure the constructs is

Validity of the Research Instrument

it designed to measure. Experts have categorized validity into face and content
validity. Face validity refers to the ability of the instrument to show at a glance
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that its contents are relevant to the subject of research and it is likely to measure
the research constructs. Content validity refers to the question of whether the
questions and statement in the instrument is relevant to the subject of research. To
ensure its validity, the instrument was checked for face and content validity by the

supervisor and other senior professional in the field. Their suggestions and E

~
. - . .
corrections were duly followed to ensure the validity of the instrument.

3.6  Reliability of the Research Instrument
Reliability refers to the ability of a research instrument to replicate a reliable
result in time and space, or from diverse observers, presenting characteristics on
coherence, stability, uniformity and homogeneity. To test the reliability of the
research instrument, thirty copies of the questionnaire was subjected to pre- test;
using thirty (30) students from Daniel Akintonde Model for Children with Special
Needs, which was not among the research population but have traits in common
with the study population respectively. The findings of the pretest revealed
sections of the questionnaire that are reliable and the ones that needed to be
readjusted. After the necessary adjustments, the Cronbach Alpha score for
Perceived Academic Achievement scale is 0.691 while Information Resources
Management scale is 0.782. This shows the reliability of the instrument.
3.7 Administration of the Instrument and Method of Data Collection
quata collection refer to the procedure of collecting and evaluating information on
targeted variables in an established logical manner, which then permits one to
reply appropriate questions and evaluate results®. A primary data was collected to

address the objectives of the study through a structured questionnaire in line with
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existing literatures. A letter of introduction was obtained from the Department of
Information Management, Lead City University which was used to gain
permission to conduct the survey from the selected school. The researcher and

other four research assistants (who are teachers in Cheshire High School)

administered copies of questionnaire for two days (10-11:30 am) to the s%\

respondents who are the physically challenged students of Cheshire HJ\S

Ijokodo area, Ibadan. @

3.8 Methods of Data Analysis \

Data collected from the respondents was analysed %‘ch\au se of statistical

package for social sciences (IBM SPSS). Thi e through the use of

descriptive statistical measures such as peregntages, mean and standard deviation

to analysed research questions 1- A@Qheses was tested using inferential

statistics such as regression analysig forshypotheses 1-3, and multiple regression

analysis was used to anz% hesis 4. The hypotheses were tested at 0.05

level of signiﬁcance\\/
‘ ‘

<
N}
$
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Chapter F0$\
Results and Discu io% indings

The aim of this chapter is to present the r Q{the data collected and analysed to achieve the
objectives of the study. The data wtamed to answer the research questions and test the
hypotheses formulated for the s@s was achieved with the use of a questionnaire which
dictates that the descripth&%(cs is used to answer the research questions and inferential
statistics used for t e@hypotheses. The decision rule is that all items with mean score equal

to or greater #han 2%#is accepted as significant while any item with mean less than 2.5 is

conside% nificant and rejected.
In a@e undred and four (304) copies of the questionnaire were administered. However, the

propetly filled and returned ones were one hundred and ninety-four. Only these were included in
the analysis. This means that the return rate is about 60% which is considered adequate for

generalization
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4.1 Demographic Data Analysis of Respondents

&

Table 4.1: Demographic distribution of respond %

A

Frequency Percent
Gender Male 99 51.0
Female 95 49.0
Total 194 100.0
Age Range 10-15 50 25.8
16-21 87 44.8
22 and above 57 29.4
Total 194 100.0
Educational Level J.S.S.1 59 30.4

J.S.S.2 41 21.1
( J.S.S.3 23 11.9
\ S.8.S.1 28 14.4
§ S.S.S.2 25 12.9
Q S.S.S.3 18 9.3
Q Total 194 100.0

Source: Field survey, 2021

The demographic distribution of the study respondents is presented in table 4.1. The table shows
that there 99 male respondents which constitutes 51% of the total respondent while female

respondents are 95 which is 49% of the total respondents. This shows that there were more male
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than female among the respondents. The demographic data also include the age range to which
the respondents belong. Respondents in the age range 10-15 were 50 in number which
constitutes 25.8 % of the total respondents; this is followed by those in the age range 16-21.
Those who belong to this category are 87 in number which is 44.8% of the total respondents.

Those between age 22 above are 57 or 29.4% of the total respondents and those between. This

shows that majority of the respondent are in the age range 16-21. Furthermore, the ana N%&e
S.S+I; 41
as

level of respondents in the school shows that 59 (30.4 %) of the respondents ar:
(21.1%) are in J.S.S.2; 23 (11.9%) indicated that they are in J.S.S.3. the seni are also
represented. There are 28(14.4%) respondents from S.S.S.1; 25 (12.9%) .S.S.2 and 18

(9.3%) from S.S.S.3 \
4.1.2 Presentation of Research Questions %(/& v

Research Question One: What are the@l@ e information resources for

physically challenged students of Ibadan metrdpo yo State, Nigeria

Table 4.2: Available information reso@hysically challenged students of Ibadan

metropolis, Oyo State, Nigeria Q
PRANN

Information Resources VGE GE LE VLE Mean

Visuals (pictures/ diagrams, illustration aids) 139 32 16 7 3.56
(71.6%)  (16.5%) (8.2%)  (3.6%)

Printed Information Resources (text books, newspapers, 137 22 11 23 3.41

story books etc.) (71%) (11.4%) (5.7%) (11.9%)

Sign L 126 16 30 22 3.27

anguage Book (64.9%) (8.2%) (15.5%) (11.3%)

Reference Information Resources (dictionaries, maps, 114 30 10 40 3.12

directories, atlases, encyclopedias etc.) (58.8%) (15.5%) (5.2%) (20.6%)

Talking books 63 17 28 86 2.99
(32.5%) (8.8%) (14.4%) (44.3%)

Braille books 105 24 20 43 2.99
(54.7%) (12.5%) (10.4%) (22.4%)

Audio (news, recordings, listening aids etc.) 80 31 20 63 2.66

(41.2%)  (16.0%) (10.3%) (32.5%)
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ICT/ Internet Facilities 78 15 36 63 2.56
(40.6%) (7.8%) (18.8%) (32.8%)

70 32 26 66 2.55
Audio- Visuals (VCDs, DVD) (36.1%) (16.5%) (13.4%) (34.0%)

Subtitled DVD 76 13 30 73 2.48
(39.6%) (6.8%)  (15.6%) (38.0%)

Specialized alerting device 69 14.5 9 87 241
(35.8%) (28%) 4.7%)  (45.1%)

Technological communication aids 52 13 20 109 2.04
(26.8%) (6.7%)  (10.3%) (56.2%)

E-books 32 20 35 105 1.89
(16.7%)  (10.4%) (18.2%) (54.7%)

Average mean 2.76

The level of availability of various information resourc ary in the education of

Source: Field survey, 2021 é\\@&l Rule: 2.50

physically challenged students are analysed and the re % nted in table 4.2. The responses
S

from the respondents clearly outlined those reso r are available and those that are not.

Going by the mean scores of each item, Vi

and graphical teaching aids (3.56) are§1

resources such as textbooks, ne\@s

reference materials Info@somces (3.12) sign language books (3.27); talking books

a rlals such as pictures, diagrams, illustration
vailable followed by various printed information

tc (3.41). furthermore, the library is well resourced in

(2.99), braille books ; Audio recordings, listening aids etc (2.66); ICT/Internet Facilities
(2.56) Audlo— Ds, DVD) (2. 55). While the responses obtained showed that all these
were avai e other essential resources such as; Subtitled DVD (2.48); Specialized alerting

% and Technological communication aids (2.04); and e-books ( 1.89) were
r%d to be not adequately available. However, the average mean score of the available
resources is 2.76 which indicate that the available resources go a long way in making up for the

unavailable ones.
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'\\\
Research Question Two: What is the level of accessibl{él@) ormation resources of

physically challenged students of Ibadan metropolis, até, Nigeria

Table 4.3: the level of accessibility of informatio% rces of physically challenged

students *
A

Items HA A SA NA Mean

The library does not open on time 134 22 17 21 3.39
- (69.1%) (11.3%) (8.8%) (10.8%)

The library facilities are barrier free to wheel 121 28 21 24 3.27

chairs and other mobility devices. (62.4%) (14.4%) (10.8%) (12.4%)

Our library is located far away from the 110 34 24 26 3.18

classroom (56.7%) (17.5%) (12.4%) (13.4%)

The librarian assist me in accessing and using the 106 29 27 32 3.08

information resources (54.6%) (14.9%) (13.9%) (16.5%)

I can access the available information resources 95 44 19 36 3.02

in the library (49.0%) (22.7%) (9.8%) (18.6%)

All devices including door handles, shelves, 34 27 67 66 2.49

reading tables and chairs are designed for easy (17.5%) (13.9%) (34.5%) (34.0%)
manipulation.

Average mean 3.07

SoWe: Field survey, 2021 Decision Rule: 2.50
The data presented in table 4.3 highlight the level of accessibility of the available resources and
what determine their accessibility. From the responses to the metrics used to measure

accessibility, it can be seen that respondents are mostly concerned that the library does not open
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on time (3.39). Also, the library is located far away from the classrooms (3.18) and devices such
as door handles, shelves, reading tables and chairs are not designed for easy manipulation by
physically challenged students (2.49). However, there are also things that facilitate easy
accessibility as reported by the respondents that the library facilities accommodate wheel chairs
and other mobility devices user (3.27) respondents also reported that librarians assi N n
accessing and using the information resources (3.08) and they can accgs ailable
information resources in the library (3.02). Overall, the average mean of lev%Xcessibility of
information resources is 3.02 which, on a four-point likert scale if ab@/ ape.

Research Question Three: What is the level of use of inf@@resources by physically

challenged student of Ibadan metropolis, Oyo State,

N'Q g
Table 4.4: Use of Information Resources Available %Library

Items SA Ak D SD Mean

Daily 36 23 54 81 2.07
(18.6%) (11.9%) (27.8%) (41.8%)

Weekly 54 26 40 74 2.31
(27.8%)  (13.4%) (20.6%) (38.1%)

Monthly 97 33 15 49 2.92
(50.0%)  (17.0%)  (7.7%)  (25.3%)

Occasionally 69 26 19 69 2.43
(35.6%) (13.4%) (9.8%) (35.6%)

Never 66 28 22 78 2.42
(34.0%) (144%) (11.3%) (40.2%)

Average mean 2.42

Purpose of using the library

resources?

Leisure 52 29 25 88 2.23
(26.8%)  (14.9%) (12.9%) (45.4%)

Assignments 107 30 19 38 3.06
(55.2%) (15.5%) (9.8%) (19.6%)

Test 109 42 4 39 3.14

(56.2%)  (21.6%)  (2.1%)  (20.1%)
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Exams 118 30 4 42 3.15
(60.8%) (15.5%) (2.1%) (21.6%)

Research 106 34 8 46 3.03
(54.6%) (17.5%) (4.1%)  (23.7%)

Average mean 2.92

Source: Field survey, 2021 Decision Rule: 2.50 \?\

Table 4.4 shows the results of data collected on the level of use of availableéNi ation

resources by the physically challenged student. The use of information res easure by

\

visits shows that a significant number of respondents visit the libr nthly (2.92). Those who

frequency of library visit and the purposes for using library resource s’%fre ency of library

visit the library daily (2.07), weekly (2.31) and occasional <({?%are not significant enough.
Similar, only a few (2.42) reported to have never vi @brary. Overall, the average mean
score of the frequency of library visits by the % ts is 2.42 which is below the accepted
and indicate that frequency of library visit N the respondent is very low.

The other part of use of resources urement is the purpose of using the library by the
respondents. The responses sho kt\the students mostly used the library to prepare for
examinations (3.15) a ts (3.14). This is followed by the purpose of writing school
assignments (3.06) ‘Qucting personal research (3.03). The students rarely used the library
for leisurely ost¥as this item has the least score (2.23) which is way below the decision
rule. C the average means of frequency of library visit (2.42) and purposes of using
li ources (2.92) yielded an average mean score of 2.67 which indicate that use of library
N

the respondents is average.

4.1.3 Presentation of Test of Hypotheses

The following null hypothesis was tested at 0.05 level of significance.
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Hol: There was no significant influence of Information Resources (availability) and Perceived

Academic Achievement of physically challenged students in Ibadan metropolis, Oyo State,

Nigeria.

Table 4.5: Summary of result of influence of Information Resources (availability) on

Perceived Academic Achievement of physically challenged students in Ibadan m

¥

Oyo State, Nigeria \%
Model Summary &
Model R R Square Adjusted R Std. Error of
Square the Estimate
1 2628 .069 .064 10.223
a. Predictors: (Constant), Ayai ﬁiy‘
LV \\$
Model Unstandardized Standardized T Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 47.676 4.061 11.739 .000
Availability 420 114 262 3.690 .000

a. Dependent Var%&ademlc Achievement

ANOVA?
Model Sum of Df Mean F Sig.
[ Squares Square
Q Regression 1423.181 1 1423.181 13.617  .000°
Q Residual 19335.932 185 104.519
Total 20759.113 186

a. Dependent Variable: Academic_Achievement

Source: Field survey, 2021
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Table 4.5 measures the influence of Information Resources management as represented by
adequate availability of relevant information resources essential to the teaching and lears\of

physically challenged students. From the data presented in the table, it can

availability of relevant information resources (8=0.420, t=3.690, p<0.05)
statistical value which indicates that is has a positive influence on t e%ved academic
achievement by physically challenged students. This means h@h \libraries serving
physically challenged are able to put in place all the necessan({/ ion resources, physically
challenged students will make use of them and i@ance their perceived academic

achievement. The null hypothesis which states t will be no significant influence of
Information Resources management (availgbMity)Nand Perceived Academic Achievement of
physically challenged students in Ibad@ olis, Oyo State, Nigeria, is therefore rejected.

Ho2: There was no significant 4 of Information Resources management (accessibility)

on Perceived Academic A@W of physically challenged physically challenged students in
, Nigeria.

Ibadan metropolis, O@e

S
QQ
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Table 4.6: Summary of result of influence of Information Resources (accessibility) on
Perceived Academic Achievement of physically challenged students in Ibadan metropolis,

Oyo State, Nigeria

Model Summary . \E

Model R R Adjusted R Std. Error of the
Square Square Estimate )
1 417a 174 170 9646

a. Predictors: (Constant), Access1b111Q\’\

Coefficients
Model Unstandardized Standardlzed Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 44.015 3.019 14.579 .000
Accessibility 1.008 .160 417 6.297 .000
\‘§)
_()\ * ANOVA
Model Sum of Df Mean F Sig.
Squares Square
Regression 3689.772 1 3689.772  39.657 .000°
Residual 17491.707 188 93.041
Total 21181.479 189

N
QQ a. Dependent Variable: Academic_Achievement

b. Predictors: (Constant), Accessibility
Source: Field survey, 2021

Table 4.6 measures the influence of Information Resources management as represented by

through the creation of proper accessibility to relevant information resources essential to the
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teaching and learning of physically challenged students. From the data presented in the table, it
can be seen that accessibility to relevant information resources (B=1.008, t=6.297, p<0.05) has a
significant statistical value which indicates that is has a positive influence on the perceived
academic achievement by physically challenged students. This means that when libraries serving
physically challenged are able to put in place all the necessary information resources@y
challenged students will make use of them and it will enhance their peC\iV ademic
achievement. The null hypothesis which states that there will be no sigr@ influence of
Information Resources management on Perceived Academic @ ont of physically
challenged students in Ibadan metropolis, Oyo State, Nigeria, | refare rejected.

Ho3: There was no significant influence of info % ources (use) and Perceived
Academic Achievement of the physically challen etits in Ibadan metropolis, Oyo State,
Nigeria.

Table 4.7: Summary of result of in@ of Information Resources (use of library

resources) on Perceived Acade@\ ement of physically challenged students in Ibadan
metropolis, Oyo State, Ni eria\,
AR
¢ (\{

M%\ \ﬁ' R Square Adjusted R Std. Error of the
O\

Model Summary

Square Estimate

S§ ) .0642 .004 -.001 10.593
N
Q a. Predictors: (Constant), Library Uses

Coefficients?
Model Unstandardized Standardized t Sig.
Coefficients Coefficients
B Std. Error Beta
(Constant) 65.329 3.290 19.855 .000
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Library Use -.105 120 -.064 -.881 379

ANOVA?
Model Sum of df Mean F Sig.
Squares Square
Regression 87.092 1 87.092 776 3790
Residual 21094.387 188 112.204 \V\
Total 21181.479 189 %

b. Predictors: (Constant), Library Use

Source: Field survey, 2021 ’\* \

Table 4.7 shows the influence of library resources use on th and use on perceived

a. Dependent Variable: Academic Achievement %\b(/

academic achievement of physically challenged students% metropolis. As indicated in
the table, library resources use(B=-.105, t=-.881, %\as no significant statistical value
which shows that is has no significant influen petr€eived academic achievement among the

study respondents. This means that the Qse\{ ibrary resources is not a deciding factor in

perceived academic achievement @ically challenged students. The null hypothesis is

therefore upheld \<,</

‘ ‘
Ho4? There was no significant of combined influence of Information Resources

Management (availability, accessibility and use) and Perceived Academic Achievement of

Physically Challenged Students in Ibadan Metropolis, Oyo State, Nigeria
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Table 4.8: Summary of result of combined relationship of Information Resources
Management (availability, accessibility and use) and Perceived Academic Achievement of

Physically Challenged Students in Ibadan Metropolis, Oyo State, Nigeria
Model Summary

Model R R Adjusted R Std. Error of the \V\
Square Square Estimate %
1 4777 228 215 9.36

a. Predictors: (Constant), Availability, Use of Library, Accessil@ \

Coefficients \&
N

Model Unstandardized Standardi Sig.
Coefficients Coeffici
B Std. \B%\
Error A
(Constant) 42.424 4.982 N 8.515 .000
Use of Library -.282 &/ -172 0 -2.542 012
Accessibility 1.009 4 421 6.070 .000
Availability 2 \/ 107 .160 2.388 018
O\
A QJ ANOVA?
Model N\ Sum of Df Mean F Sig.
Squares Square
1 Qe ession 4722.832 3 1574277  17.965 .000°
Q esidual 16036.281 183 87.630
Total 20759.112 186

a. Dependent Variable: Academic_Achievement
b. Predictors: (Constant), Availability, Use of Library, Accessibility
Source: Field survey, 2021
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Table 4.8 shows the results of the linear combination test of Accessibility, Availability, and Use
of Library resources by physically challenged students. This is done to find out determine their
combined influence on the perceived academic achievement of physically challenged students.
The result yielded a coefficient of multiple regression of R=0.477 and multiple R-square %&8.

The result also revealed that adjusted R?=0.215. The implication of the result !gﬁ&_]oint

contribution of Accessibility, Availability, and Use of Library resource% to 21.5%

change in academic achievement of physically challenged students. Q \

However, from the coefficient table, it can be seen that, individu: l&s ccessibility of library

&;}zm of perceived academic

1cant
achievement among the study respondents while o@les such as Availability of library

resources, (3=.257, t=2.388, p<0.05) and use of Itbra

resources(8=1.009, t=6.070, p>0.05 is the signifi

sources (B=-.282, t =-2.542, p<0.05)are
not a significant predictors of perceived c}di ic achievement among the study respondents.
This means that, there is a signiﬁcaeived joint influence of only accessibility of library
resources on the perceived a% achievement among physically challenged students in

Ibadan Metropolis. Oth iahles such as availability of library resources and use of library

have no signiﬁcan@ ribution. The null hypothesis is therefore rejected.
@ion of Findings
he

T alysis data in this chapter in line with the research questions and hypotheses has led to
new findings which are discussed as follows;

The first research question focus on finding out the library resources available to physically

challenged students in Ibadan metropolis. The results show that the library resources available
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are above average as the average means of data on the availability of resource is 2.76 which are
considered acceptable on a 4-point Likert scale. However, while basic and relevant resources
such as Visual materials, printed information resources, reference materials, sign language books,

talking books, braille books; Audio recordings, as some ICT based materials are available. The

physically challenge students still lace essential materials such as specialized alertirfg\gand

Technological communication among other. The availability of these would \% d more

value to the library collection and make them more useful to physically chall udents.
Scholars have emphasized the need for the availability of adequate i ion resources in any
type of library. It is opined that sufficient and appropu infdrmation resources offer
opportunities for individuals such as physically challen %ﬂs to get the access which has
depended on the availability of emerging techneloi means for creating, storing, and
distributing, retrieving, and using informagion™¥g¢sources the existing literature. It is also
suggested that the library is central to the vision of relevant information resources and
services for adequate support of t @aming and research in any academic environment?.
However similar to the curr ntgfother researchers have also found that Nigerian libraries at
all levels are mostly t% ith books at the expense of modern information resources. An
evaluation of the VQH’[Y and accessibility of information resources used by students in
libraries sh most of the information resources that make up the collection of a typical
libragy,_ar ks?. Yet another scholar also pointed out that, available information resources in
1

dictionaries, directories and journal collections®.

are mostly print information resources such as newspapers, textbooks, maps,

Contrary to this study, other studies such as the one conducted in the special education center

libraries in South East, Nigeria, and show that information resources for the deaf and hard of
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hearing were not widely available. Out of 19 information resources (items) were considered
during the research conducted using three special education centers, only nine (9) were available
while ten (10) were not available. The authors concluded that many special education libraries in
south east-Nigeria only make available a fraction of the information resources needed by their
students!. %\%\
Research question two focus on the accessibility of the available resources. Thd fiadigg of this
study indicates a significant level of accessibility of the available resourm%‘&ue physically

challenged students. This is due to activities of the management, li and teachers in the

school. One, the library is accommodating to wheel chairs anisﬁr ility devices user which

makes it easy for the students to navigate the library. R s also reported that librarians
assist them in accessing and using the information,r ces and they can access the available
information resources in the library probab& to information literacy program by teacher
librarians. However, there are also issues that gegatively impact on accessibility. These include

classrooms and devices such as

the fact that the library does not,0 time. Also, the library is located far away from the
\%ﬂandles, shelves, reading tables and chairs are not designed

for easy manipulation ally challenged students. All these can negate efforts to make the

information resou%s) essible. The findings of this study have also been supported by

previous st%

Research Ogun state who investigated accessibility of information resources to physically

e¢d students from four universities reported that half of the physically challenges students
reported that the accessibility of textbooks is low while even greater number believe that the
accessibility of their journals is poor. In the summary and index score, 66.7% of the respondents

believe that the accessibility of abstracts and indexes is poor. At the same time, 75% considered
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accessibility to theses and dissertations low, 79.2%; 66.7%, and 58.3% rated accessibility to CD
Rom, OPAC and online bibliographical sources while 50% of the respondents rated accessibility
to audio-visual materials as virtually nonexistent?.

In another study, it was reported that the provision of a barrier-free environment on campus is
sometimes limited by buildings and budgets, and that colleges and universities gene \ not
consider the direct personal needs of physically challenged students when d% school
building and this also affect libraries®. Physically challenged students have a n reported in

developed countries as being affected by physical barriers in the sch@ﬂh\ir library setting®.

Physically challenged students often encounter physical disabi @e education environment,
which is still a problem that these institutions hav {siled? The discussion of the
availability and accessibility of information resourcgs %ically challenged students have also
raised concern about their use of library resouwes:

The third research question of this study@ on the use of library resources by physically
challenged students. This Variabk%( sured by two sub-variables i.e.; frequency of library

visits and purpose of usi@

library with the highegt u (‘:y of visit common among the student being monthly followed

esources. It was found that the students rarely visit the

b

by ‘occasionally .Qhe uses of library resources among physically challenged students have

also been nc@other studies. Researchers who explored the experience of physically students
in usi rary institution libraries reported low use of the library by physically challenged
@F he researcher found that, although the library services provided are very useful for
their studies, respondents were unable to use these services due to their physical challenges’. It

was found that 65% of those surveyed believed that the information resources provided by the

library were insufficient, 27% believed that it was sufficient and 8% did not respond. This shows
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that the majority of 65% of students with disabilities believe that the library's resources are
insufficient to meet their information needs®. It was also observed that the more information
resources a library made accessible, the more likely such information materials are used’.

For those who use the library, it was found that they make use of the library mostly for academic
purposes. This is shown in their reported purpose of using the library which includes ion
for examinations, test, assignment and research. Using the library resources fo ational
purposes is lowest on the list. This can explain why students do not use tl@y

regularly®.

The failure of the school to provide interesting information reso andMo provide proper

access to the available resources may discourage physically C%%Q udents from making use

of the library unless it is highly necessary such as durin o

ons
Researchers have also found low level of library useNamonig physically challenged students. In
some cases, this is caused by human made b wany students who are disabled feel inferior
when it became obvious that their body unctions are different from others, it is difficult to
establish a positive sense of self: hen such students have to be carried or assisted at
every corner of the library th\&

From another perspe f: re archers opined that some physically challenged students do not

visit the library be(aus

needs.

feel embarrassed and stay away from using the library.
ey rely on friends, teachers, and the internet to meet their information

Disa nts face enormous obstacles in their desire to receive education!®. A total of 90%

%s with disabilities said that the provision of library information materials could not
meet thelr information needs, 80% of students did not have enough time to find the information
they needed 73.8% of people did not have enough search skills, 71.28% of people said that the

cost of accessing certain information sources and their materials was high, while 66.15% said
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that there was information overload and 53.84% said they used the wrong keywords. This means
that the most important challenges faced by people with disabilities are the incorrect location of
information materials, the lack of time available for searching, and limited skills for searching

for information!'. Apart from the research questions, the study also formulated and tested

hypotheses to determine the influence of independent variables (availability, acces@d

use of information resources) on the dependent variable (perceived academiy ent of
physically challenged students) %
Hypothesis one examined the relationship of Information Resourc anagement (availability)

and Perceived Academic Achievement of physically challen@ ts in Ibadan metropolis.

The test of hypothesis revealed that availability of in@

on the perceived academic achievement by physiga

ources has positive influence
lenged students. This is finding is
supported by the findings of several other stu &{oss the world.

Researchers have asserted that availabilitg of ) formation resources enables students to meet

ents!?. Hence, to thrive in academics, students whether

their learning and research needsjé@ecision making, help them in solving tricky questions
S

and decrease uncertainty amo
disabled or not disab!:Q&epe‘ctive of their levels be it primary, secondary or tertiary need

information. This 1s th

uncertaint '6\

In apgth dy, it was similarly argued that availability of information resources has

ain feature in taking decisions and supports in reducing the degree of

ed a collective consciousness, most specifically in advanced societies due to
technological evolution in information technology (IT)'*. Hence, the secondary school phase is a
very significant phase to the students. It plays good basis rested for assistances to the students in

selecting numerous professional paths and they must be exposed to the relevant information
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resources in order to make the best decisions and develop into well-grounded adults®>. The
availability of information resources is also regarded by another scholar as critical in education,
science, learning, and community services. The third law, "every book its reader". Knowledge
resources, services, and facilities must be made available for effective teaching and learning
purposes!®. %\V\
Hypothesis two focuses on the influence of accessibility to library resourceSO\@gﬁrceived
academic achievement of physically challenged students. The test of (% also revealed

that accessibility to library resources is significant to perceived a id\athievement by the

students. The importance of accessibility of information @a to students’ academic
achievement was also emphasized in another study whi %\
N

facilities to students with disabilities cannot be d. More than the general student

ed that accessibility of library

population, physically challenged student& ire materials and information services in
accessible formats in order to meet thei inﬁw ion needs and/ or achieve academic excellence.
Studies also find that accessibility sically challenged students extend beyond physical
access!’. A student who is visua paired for instance, has different needs from a student who
uses a wheelchair or, &‘Who suffers from physical disabilities, or those with learning
disabilities. Co se%n) 7 to contribute fully in academic events, students with disabilities often
need info &e transliterated into alternate formats such as auditory, large print or braille, as
Well§'v ing technologies. The fact that information is available is not sufficient for

them!3.

ith disabilities as the information needs to be transformed into accessible formats for

Hypothesis three focuses on the influence of use of library resources on the perceived academic

performance of physically challenged students. The test of hypothesis revealed that the use of
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library does not have a significant influence on the perceived academic achievement among the
study population. The finding is contrary to what was reported by other studies. However, there
is evidence from the literature reveal that the influence of the library on academic achievement
depends on certain factors. For instance, a study on the use of library resources showed that

N

or their

majority of the respondents (87.5%) use the library occasionally while only 12.5% us

regularly. Although the library services provided by the four universities are veryiu

studies, respondents were unable to use these services due to their physical c@

d®.
Apart from the frequency of use, studies have also shown that uakifys of resources and
services available in a library determine the effectiveness of ibraries. It has therefore been

suggested that library use may not yield the expected b \\%1 ss students are provided with
relevant resources and services. These are vital tosa mic development of students at all
levels. However, several scholars have found#hatshe available materials in libraries are usually
insufficient to meet the educational needs@s claim that facilities/ equipment are seriously
insufficient?>. Audio recorders, aydi , optical teaching aids, typewriters, typewriters and

other media/equipment necgssary fomeffective teaching and learning as well as a quality-oriented

education system are @\1 i?lg.
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onclusion

5.1 Summ@&ings
The ﬁndin&) study can be summarised as follows:

i.  The @ und that the basic library information resources needed by physically

ch ed students are available in the library. However, there are still some key

Q ormation resources capable of improving the academic achievement of
physically students that are not available in the library.

ii.  The study also found that the information resources available in the library are

mostly accessible to the physically challenged students with aid from the teacher
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librarian and other teaching staff of the school. However, there are still some
factors that limit accessibility such as the library opening hours and the lack of
adaptable equipment for physically challenged students to make better use of the
library
iii.  Regarding the use of the library, the finding showed that the physi \V\
&

challenged students make use of the library monthly or occasionally. \@

make use of the library, they use the resources to prepare for exam%, tests,
assignments, research and, to a least extent, recreational pu \

iv.  The test of hypothesis one shows that the availabili%ﬁnf ation resources

have effect on the perceived academic ac@ mong the physically

challenged students.
v.  The test of hypothesis two shows th H&ccessibility of information resources

available in the library has a significaht influence on the perceived academic

achievement among the piy@hallenged

vi.  Hypothesis three which“examfined the influence of library use on the perceived

academic achizv@n r‘nong the physically challenged students indicate that the

use of the (ibr
achi among the physically challenged.

vii. esis four focused on the joint influence of availability, accessibility and

oes not have a significant effect on the perceived academic

Qge of library resources on the perceived academic achievement among the
physically challenged students. It was revealed that only accessibility to
information resources has a significant combined influence on the perceived

academic achievement among the physically challenged students.
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5.2 Conclusion

The study has shown that library services to the physically challenged students in
Ibadan metropolis is not at the level required for modern day education. The era

of building school libraries and stocking them with randomly picked items is over.
There is a need for proper community assessment in the collection develop \

for school libraries especially those that deal with physically challenge&%

This is the only way to ensure that the library can make available all %

information resources needed by the patrons. \’\ \
ibr}

It is also obvious that accessibility is still a major ismz(‘b 1es, even in those

ssary

serving physically challenged students. Suc rary managers and

educational policy makers are yet to imbi@lture of inclusiveness which
could ensure that all children have a %Q education and educational services

such as libraries by designing all a&ssJ ibrary build which can accommodate the

need of physically chgz?%tudents and enhance the accessibility to
i

information resou@\} ot surprising that the frequency of library visits

among the re nts 1s low and they mostly used the library for academic
purposes. %J of the library at the school level is supposed to be for
kno discovery and self-directed learning which can pave the way for
lifslone learning and quest for additional knowledge. In view of these, it is
ngious that there are still a lot to be done to ensure that libraries serving the
physically challenged students achieve their objective of creating critical thinkers
and not just students who would perceive the library as irrelevant to their personal

development.
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53 Recommendations
In line with the finding and conclusion of this study, the following
recommendations are considered as relevant;

i.  There is a need for proper community assessment to ensure that all necessary

information resources are acquired for the library. The librarian should work '%\E

teachers and other education stakeholders to have a broad understand'n@
resources needed by physical challenged students. %
ii.  Libraries serving physically challenged students should be signed to ensure

that people with various challenges can easily access ibragy. Not only to get

inside but to navigate and have access to necessa ion resources.

iii.  There is a need for proper awareness on th s of the library to physically
challenged students. This should ena \t& to see the library as a fun place and
not just another classroom where they wit be under pressure to learn.

iv.  Since availability of Q‘ n resources affect perceived academic
nt

achievement, it is i&-‘p%\,

especially recr:i almaterials such as games and toys in the library.

v. In the san&)

con@ in term of physical access but in also in term of format. The library

ensure the availability of more relevant resources
accessibility of information resources should not only be

sh infuse technology and digital resource to diversify the collection and make
Qgem more accessible even beyond the library building

vi.  With the finding that the use of library does not have significant influence on the

perceived academic achievement among the students, it is important to reevaluate
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the entire library services to understand the missing ingredient as the library is
expected to contribute to academic achievement

vii.  Above, the combination of accessibility, availability and use of library resources
have further showcase the importance of accessibility. This implies that librarians

should ensure that they make the right information accessible to the students. '%\

also has to be in the format which they prefer. This is the best way to e@
they will use and understand the information in these resources. %

S

&
\
N

This study has shown conceptual,\theqtetical and empirical contribution to the

5.4 Contributions to Knowledge

existing knowledge. Con: the study has been able to identified gaps in

literature which has_bech, lapgely addressed by the current study. The study has

come up with @lu‘al framework which can be adopted or adapted by other
w1b

researchers<
achi of physically challenged students.

Theorstically, the study has been able to extract constructs from several theories

g to study the role of library in the perceived academic

di combined them together to form a basis for the current study. The study is

based on theories such as Michael Gorman Five Laws of Librarianship, Wilson
Information Behaviour Model and the Social Theoretical Model of Disability. All

these theories have influenced the study and provided a unique insight into the
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study of perceived academic achievement and role of information resources
management in it.

Empirically, the study has also come up with primary data which have never been
collected before. This data has provided empirical evidence on the role of
information resources management on the perceived academic achieveme
students with disability. The data can also be used by researchers interet\%
same subject.

5.5 Suggested Areas of Further Research ’\\ \

The study examined the influence of resources mang

gement) 1.e.; availability,
accessibility and use of information resourc % perceived academic

achievement of physically disabled students,i metropolis. This study can

further be expanded to cover the th@Qyo state or the entire South-west of

Nigeria. Q

Furthermore, there are @ challenged students in tertiary institutions.
R

These can also be stﬁdf&\, termine the impact of information resources usage

. e
on their acadeﬁl rfdrmance.

Libraries need esign programs and special services geared towards patrons

ith@) ities in order not to be discriminatory and disabling to these categories

=

0 ry users. Special services for the physically challenged are necessary now
ngre than ever in the spirit of egalitarianism. Libraries must democratize their
services and resources to meet the needs of all and sundry. In other words, library
services must be inclusive and geared towards impartiality, creating equal

opportunities to all without discriminations.
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Also during the cause of this work, it was observed that there are physically
challenged teachers, special teachers that teaches in sign language(s) in other to
facilitate learning; as information professionals, study should be conducted as to
the reason(s) why we have law librarians, university librarians, medical librarians

and not special librarian(s) who’s major responsibility is to efficiently pro%\q

adequate information resources to the physically challenged.
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Dear Respondent,

Request for Completion of Questionnaire

I am a student in the above-mentioned department. I humbly request for your support in
concluding this questionnaire. The study is intended at studying concerns on information
resources and perceived academic achievement of physically challenged students of ire

Special School, Ijokodo, Ibadan. The responses provided will be used purely fi 1c
purposes and will be kept confidential.

Yours faithfully, $\

Johnson, Adedoyin B § N
@

Instruction: Kindly tick (\) where suitable %

Section A Q

Demographic Information ;\\
1. Educational Level:(a) J.S.S.1[ ](b) S§\Z 1(c)J.S.S3[ ](d)S.S.S.1[ ](e)S.S.S.2

[ 1(HS.SS3[]

2. Gender: (a)Male[ ] (@3&3[ ]
3. Age: (a) 10-15 [%}M 21 [ ](c)22 andabove[ ]

S
O
QQ

Section B: Perceived Academic Achievement (self efficacy, learning behavior and
academic culture) of physically challenged students of Cheshire Special Home, Ijokodo,
Ibadan

4= Strongly Agree (SA),3= Agree (A),2= Disagree (D), 1= Strongly Disagree (SD)

Kindly thick (\) where appropriate
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S/N | Items SA | A D SD
4 | 3 2 1
(Self- Efficacy)
1. I do pay attention during every class lesson, that’s how I improved on
my academic achievement. 4 3 2 1
2. I am more happy in class because I participated in-class activities 4 |3 N % 1
3. I enjoy reading despite how am physically challenged I am 4 |3 Q PR
4. I can do my assignments and class work without supervision 4 £13¢ \2 1
5. When I am tired but have not finished writing my work, I can find a 4\\3 2 1
way to motivate myself until the work is completed. \\
6. When I am having trouble understanding assigned reading materia
can ask my classmate who understand to explain everythmg cl \4 3 2 1
me.
7. I think ever since I have access to information resources,
performance improved tremendously. K& 4 3 2 1
Learning Behavior (Action) ‘\\‘,
8. I frequently ask questions in class @ 4 3 2 1
9. I often respond to questions asked by my tea hm ass 4 3 2 1
10. | I frequently participate in class task be %{what I want to become | 4 3 2 1
in the future
11. | I can honestly say that I am reall M best to learn 4 3 2 1
A\
12. | I am determined to push earn even though I am physically
challenged \\ 4 3 2 1
13. | I express the desire to_I%arn, reflearn and unlearn in class activities.
Q) * 4 3 2 1
14. | I always take on sks without fear
4 3 2 1
15. | I find lea ng\;ally interesting
@ 4 | 3|21
Ac ic Qulture (psychological observation)
16. @n\mderstand what I hear or read in class
<) 43|21
17. | I treat textbooks assigned to me to read as a starting point and I try to
develop my ideas from it 4 3 2 1
18. | I have a control over my academic performance in my subject.
4 3 2 1
19. | The more effort I put into my courses, the better I do in them.
4 3 2 1
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20. | When I do poorly in a subject, it’s usually because I haven’t given it

my best effort 4 3 1
Section C: Information Resources Management (Availability, Accessibility and Use)
Kindly tick (\) where appropriate
Key: 4 = Very Great Extent (VGE), 3 = Great Extent (GE), 2 = Low Extent (LE), 1= Very
Low Extent (VLE)
S/N | Items VGE VLE
4 N 1
Availabilit 2
vallability \\\‘l.)\d
1. Printed Information Resources (text books, news papers, story | 4 1
books etc) \
2. Reference  Information Resources (dictionaries, map<\ \
directories, atlases, encyclopedias etc.) (\ NG 1
\—J\
3. Visuals (pictures/ diagrams, illustrations) ‘(Q\ 4 1
A
4. Audio (news, recordings, listening aids etc.) \\* 4 1
\\\
; N 4 1
Audio- Visuals (VCDs, DVD, projected{résqurces)
N
6. Sign Language Book Q 2 4 1
7. Specialized alerting devicgr @ 4 1
)}
8. Technological commqnic ion aids 4 1
\ °
9. E-books (\Q 4 1
NS
10. | ICT/Iniéfpet Faelitics 4 1
N
11. | Seb-h VD 4 1
A@ille books 4 1
N
1}) Talking books 4 1

4= Highly Accessible (HA), 3 = Accessible (A), 2= Somewhat Accessible (SA), 1 =

Accessible (NA)
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Kindly thick (\) where appropriate

S/N | Items HA |A |SA | NA
Accessibility of Information Resources
14. | I can access the above listed information resources 4 3 2 1
15. | The library opens on time 4 3 2 1
16. | The librarian assist me in accessing and using the available information | 4 3 V& 1
resources
17. | The library facilities are barrier free to wheel chairs and other mobility N
devices. @ A 2 1
18. | Our library is located near our classrooms N3 |2 1
19. | All devices including door handles, shelves, reading tables and ha;&\‘
are designed for easy manipulation. K& N N4 3| 2 1
Use of Information Resources Available in the Library \\ N
(I visit the Library) Q
20. | Daily \Q(‘Q' 4 |3 (2 |1
A
21. | Weekly ® 4 |3 (2 |1
AN
22. | Monthly \Q\ 4 [3 [2 |1
23. | Occasionally Re \\ 4 2 1
24. | Never NN 4 2 |1
What is your PURPOSE of ugflfg the library information
resources? P V\
25 | Leisure \‘&, 4 |3 |2 |1
\ ’
26 | Assignments Q\ . 4 3 |2 1
27 | Text , (\ 4 |3 |2 |1
28 | Exams P .’ 4 |3 |2 |1
29 4 3 |12 |1

Rese@\\

Q

S
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e
Q{ Bio- Data

Perso Da

c:

Q@dress:

Email:

Date of Birth:

Place of Birth:

Johnson, Adedoyin Bukola

1, Olorunkemi Street, Idi-Oya, New Garage,
Ibadan, Oyo State

johnsonadedoyinagbeke@gmail.com

09 December, 1987

Ilesa
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State of Origin:
Nationality:
Religion:
Mobile Number:
Marital Status:
Nationality:
Next of Kin:

Address:

Phone Number:
Educational Background

L.A Primary School, Ilesa, Osun State:
First School Leaving Certificate

Arulogun Community High School, Oyo Sgt\e:J

Senior Secondary School Certificate

The Federal Polytechnic, Offa %te—
in Library and Information Sciehge ):

&al(:)vara State,

The Federal Polytech Q \
Higher National Di 1% Library and Information Science (HND):

nigbﬁy of Nigeria

National Ope

Post Graduma in Education (PGDE):

ersity, Ibadan, Oyo State

Lead Cit
Ma%f Library and Information Science (MLIS):

V&ng Experience with Dates

Osun State
Nigerian
Christianity
08022253356
Single %\V\
&
Temitope JOHNSON $\
1, Olorunkemi Street, I (-&%Néw Garage,
S

Nigerian

Ibadan, Oyo State

S
Q

(1995-1997)
(2006)
Ordinary National Diploma

(2008-2010)
(2011-2014)

(2017-2019)

(2019- Ongoing)

Organisation: Lead City University, Ibadan, Oyo State

Role: Faculty members and Students
Date:

Award:

(2016 till date)

National Association of Library and Information Science Students,
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The Federal Polytechnic Offa Chapter:
Most Influential Student (2012/2013)

Research Work/ Academic Publications

Unpublished Manuscript
A term paper on Knowledge Management
Evaluation of Digital Libraries Products and Services by Students of Selected Universiti%

Oyo State (2019) (gin%

Perception of Students on the Influence of Single Parenthood on Academic Per %
Tertiary Institution (A Case Study of Lead City University, Ibadan) (20

Students Perceptive and Attitudes towards Using of Information Materjals\(A ca: e study of Ire
State Polytechnic)

The Use of Library and Information Materials in Secondary S % Case study of Selected
Secondary Schools in Offa, Kwara State) (2014)

Major Conferences, Seminars and Workshops Att,
1. Training on how to search for cases on Law+«Databascs (Law Pavilion, Legal Pedia, Hein
Online) and printed Law Reports (All Fedgrati aw Reports, Nigeria Weekly Law
Reports, Supreme Court Judgments, \a ead City Law Library November, 2018.

ii.  Applications of KOHA open Sources Ingégrated Library System on 29th January, 2017 at
Main Library, Lead City Univ% Ibadan

iii.  Library and Informatio
on 28th February, 2Q17 a
iv.  Workshop on CapZei

in Scholarly Environment: Opportunities and Challenges
ational Conference Center, Lead City University, Ibadan
by Building in Tertiary Institution with the theme: Research Grant
dptember, 2016 at International Conference Center, Lead City

Un1ver51ty,

v. Libra af velopment Workshop/Seminar with the theme: Proactive Librarianship
on 4 mber, 2016 at Lead City University Library, Ibadan
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