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Abstract

Effective classroom management is vital for quality teaching and significantly influences
students’ engagement and learning outcomes. However, many public secondary school
teachers in Oyo State struggle with managing classroom behaviour effectively, thereby
hindering educational goals. This study investigated the influence of professional
development and teaching experience on classroom management effectiveness among
secondary school teachers in Oluyole Local Government Area, Oyo State, Nigeria. The study
was anchored on Bandura’s Social Cognitive Theory and Knowles’ Andragogical Model,
which emphasize experiential learning and self-efficacy as foundations for professional
competence. A descriptive survey design was adopted, and data were collected&m 693
teachers selected through stratified random sampling. The instrument used, the sional
Development, Teaching Experience, and Classroom Management Effe@s Scale
(PDTEMES), had a Cronbach’s alpha of 0.81. Data were analyzed using de@d e statistics,
Pearson’s Product Moment Correlation, and Multiple Regression Analygis. Findings revealed
that classroom management effectiveness was generally low (M = 2 &d participation in
professional development programmes was also low (M = 1.83), @ interactive formats
such as seminars were rated effective (M = 2.60). Teachers largely qualified and
experienced, with most holding B.Ed. or higher degrees and @ ging 8—16 years of teaching
experience. Correlation analysis showed significan %r ve relationships between
professional development and classroom management effestiweness (r = 0.539, p < .05), and
between teaching experience and classroom manage effectiveness (r = 0.216, p < .05).
Regression results indicated both factors jointly e ed 55% of the variance (R? = 0.551,
F(2, 691) = 155.93, p <.001). The study concl at limited participation in professional
development may impede effective class anagement and recommends continuous,
structured, and context-specific training, mentefship, and supportive school environments.

TS

Keywords: Professional develo @%&;, eaching experience, classroom management
effectiveness, secondary school t%@ , Oyo State.

Word count: 275 Q.Q\A
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Chapter One
Introduction
1.1 Background to the study

Education in Nigeria has evolved into a significant sector, recognized not only as a
mechanism for nation-building but also as a means for individuals to achieve their aspirations
and ambitions. It is widely acknowledged that contemporary nations leverage education as a
catalyst for social transformation. Countries with developmental agendas utilt Qiucatlon to
foster innovative thinking, new philosophical perspectives, novel orientati nggud a restructured
social order'. Educational services, as outlined in policy framew lay a critical role in
implementing educational policies to achieve policy objectivegd nhance the efficacy of the
education system. Furthermore, education is deemed essen@or national development, serving

as the primary instrument for transformative chang damentally reshaping the intellectual

and social perspectives of society?. \Qrb

Secondary education in Nigeria @gtutes a critical tier within the national education
system, positioned between prm@s ducation and tertiary education. It aims to provide
equitable access to higher-le @duca‘uon for all primary school graduates, regardless of gender,
social status, religious ‘beli€fs, or ethnic background®. Secondary education fosters students’
aspirations for @mrovemen‘[ and the pursuit of excellence while equipping them with
technical ge and vocational skills essential for agricultural, industrial, commercial, and
econokﬂ&velopment“. The core principle is that secondary schools should deliver quality
education to all students capable of benefiting from it. Achieving these objectives depends on
several factors, including effective classroom management, the availability of qualified teachers,
the provision and optimal use of teaching and learning resources, adequate infrastructural

facilities, and robust school inspection and supervision.



The realization of secondary education goals and objectives in Nigeria rests significantly
on the efficacy of school managers. At the administrative level, principals are tasked with
planning, organizing, directing, controlling, and supervising school operations®. Within the
classroom, teachers serve as managers, overseeing learning activities, instructional processes,
and the overall classroom environment, including students’ attitudes and emotional atmosphere.
As classroom managers, teachers are responsible for implementing effectiy¢) classroom
management practices to achieve educational objectives’. Classroom mana@)@ is a critical
component of the teaching and learning process, serving as an ’Skial mechanism for
delivering instruction from teacher to student. The effectivene@any educational system
hinges on the quality of classroom management®. As su room teachers must maintain
control throughout the lesson, from start to finish, to ;@b that students fully benefit from the

interactive dynamics of the classroom environmemb

Classroom management encqr@s the teacher's instructional approaches, the
operational dynamics of the class, c&@rative interactions between teachers and students, and
the facilitation of effective tez;o& and learning processes. For students, it implies a degree of

L
agency in classroom o @»ns and clear expectations for interpersonal interactions with the
teacher’. For bo .e%ea rs and learners, classroom management is not a static state but an
ongoing proc%‘Challenges may arise for teachers lacking the requisite skills to establish the
physiw@a'ronment (such as room decoration and seating arrangements), engage in dialogue
with students and respond to their input, implement and adapt routines, formulate rules, and
communicate them effectively. The teacher's proficiency in these areas directly influences
students' academic outcomes and behavioral patterns. Discipline emerges from teacher-student

interactions that cultivate self-regulation and respect for authority, involving the establishment



and enforcement of mutually agreed-upon boundaries®. Ineffective classroom management can
adversely affect student academic performance. Thus, it is imperative for teachers to master
management techniques to optimize educational results. Contemporary concerns over secondary
school graduates' academic performance often stem from student indiscipline, such as tardiness
and disruptive noise, underscoring the necessity for comprehensive classroom management that

addresses student behavior, interactions, and learning activities. Q

The concept of classroom management has been defined diversely, lars reflecting
varied perspectives. It is frequently described as the systematlc \ ’gﬂ of students, the
classroom environment, and instructional resources to attai@ ng objectives and bolster
academic achievement’. Some educators perceive it as a rt01re of practical techniques to
resolve classroom issues'’. More comprehensgﬁﬂ]mtlons however, emphasize its
multifaceted nature. A scholar conceptualizes n&@% teacher's capacity to guide the class toward
students' socio-emotional well-being and,&wmlc progress'!. It is the strategies teachers employ

to sustain order, encompassing ante@'lt and consequent procedures that form an integrated

framework for management. ’ $

Classroom man egnt was viewed as classroom management and administration as the
creation of o ti@nstructional conditions and the regulation of student social conduct,
contingent %&hers' knowledge, commitment, expertise, and training'?. Student behaviors are
closely\ﬁ% to the quality of such management. classroom management was defined as the
structured control of students, teaching materials, and aids to realize educational goals'®.
Synthesizing these perspectives, classroom management can be understood as the strategic
planning, implementation, and oversight of school programs impacting classroom teaching and

learning. It involves managing both physical and psychological environments to foster a



supportive learning atmosphere. While rules are foundational, their efficacy in curbing
inappropriate behaviors is limited without an accompanying behavior management plan
incorporating  reinforcement  (verbal  praise, privileges, tangible rewards) and
consequences'4.Classroom management effectiveness is defined as a teacher’s ability to create
and sustain an environment that promotes academic engagement and minimizes disruptions,
evaluated through key dimensions: managing disruptive behavior, fostering Qhe student
relationships, utilizing student feedback, and ensuring classroom organizatio(’)@ﬁ dimensions
interact synergistically, with professional development programs and t@lgg experience serving

as critical determinants of teachers’ capacity to address classroom @ges”.

Managing disruptive behavior involves a teacher’s @y to prevent and mitigate actions
that interrupt learning, such as talking out of turn, H& or distractions. In public secondary
schools, large class sizes (often exceeding @ents) and socio-cultural diversity amplify

disruptions, necessitating proactive stra like clear rule-setting and positive reinforcement.

Empirical studies in Nigeria, such a&%cﬂ\lenomenological analysis in Ebonyi State, indicate that
teachers employing such stratg&\é%duce disruptions by approximately 25%, particularly when
supported by profession@velopment training in behavior management techniques'®. These
strategies synerﬁc}\ ith teacher-student relationships, as mutual respect fosters student

compliance, a@uppor‘[ classroom organization by maintaining predictable routines.

O
\Fggcﬁer-student relationships is another dimension to classroom management
effectiveness. Teacher-student relationships constitute a critical dimension of classroom
management effectiveness, profoundly influencing the teaching and learning environment in
secondary schools. These relationships are characterized by trust, mutual respect, and empathy,

which collectively foster a positive classroom climate conducive to student engagement and

4



cooperation. Strong teacher-student relationships are essential for promoting academic success
and mitigating behavioral challenges'’. This dimension synergizes with other aspects of
classroom management, such as managing disruptive behavior, utilizing student feedback, and

maintaining classroom organization, to enhance overall effectiveness.

Teacher-student relationships grounded in trust, respect, and empathy are q@ntial for

creating an environment where students feel valued and motivated to paHICIp@JSt enables

students to engage confidently in learning activities, ask questions, and se rt without fear
of criticism. Mutual respect fosters a collaborative atmosphere, enc students to adhere to
classroom rules voluntarily. Empathy allows teachers to under ahd address students’ diverse

academic and personal needs. These relationships are pa@arly vital in large classes (often

exceeding 50 students), where individualized atten%ﬁbsQlimited, yet essential for maintaining

order and promoting learning'®. @%

Empirical studies in Nigeria hi the pivotal role of teacher-student relationships in
classroom management. A quantn@e study found that professional development in empathy
training strengthened relat reducmg classroom disruptions by 15-20% through increased
student compliance'®. Si ﬁly, a mixed-methods study in Ogun State showed that teachers in

roles such as for@ers or counselors built deeper connections, explaining 25% of variance

in student ment (f = 0.39), particularly in Junior Secondary School (JSS) classes with

adoles&qylmpulsivityzo.

Student feedback represents a pivotal dimension of classroom management effectiveness,
encompassing the systematic collection, interpretation, and application of students’ input
regarding teaching methods, learning experiences, and classroom environments. This process

enables teachers to tailor instructional and management strategies to meet diverse student needs,

5



fostering an adaptive and responsive learning environment. Student feedback is critical for
addressing specific developmental and academic demands, such as adolescent impulsivity in
Junior Secondary School (JSS) or examination pressures in Senior Secondary School (SSS). By
integrating feedback into classroom practices, teachers can enhance engagement, reduce
disruptions, and optimize organizational strategies, thereby improving overall classroom

management effectiveness?!. Q

Student feedback provides teachers with valuable insights into s dgﬁ) perceptions of
instructional approaches, classroom rules, and environmental f: enabling data-driven
adjustments that enhance learning outcomes. In public seconda@%s, where students exhibit
diverse needs, ranging from the emotional volatility of JSS escents to the academic stress of
SSS students preparing for the West African Exami @ouncil (WAEC), feedback is crucial
for tailoring strategies to specific contexts@éb example, JSS students might express a
preference for interactive group activigi%‘. channel their energy, reducing disruptions, while
SSS students might highlight the ne@ structured revision schedules to manage exam-related

anxiety. By acting on such inp;.ls\\;chers can create inclusive environments that foster a sense of

ownership among studen?gcouraging cooperation and minimizing behavioral challenges.

Feedbacanj\hanisms, such as surveys, open discussions, or informal check-ins,
empower s to articulate their needs and preferences, enhancing their investment in the
learnir%\g;ocess. This participatory approach not only boosts academic performance but also
supports classroom management by aligning rules and routines with student expectations.
Feedback offers a scalable solution for addressing collective and individual needs, maintaining

order, and optimizing instructional time?3. By fostering a dialogue between teachers and students,



feedback strengthens the classroom as a collaborative space, promoting mutual respect and

accountability.

Classroom organization represents a fundamental dimension of classroom management
effectiveness, encompassing the establishment and maintenance of physical and procedural
structures, such as seating arrangements, time management, lesson pacing, a&resource
allocation, to create an orderly and efficient learning environment.Eff@ classroom
organization is critical for maximizing instructional time and fostering agadémie engagement?*.
This dimension supports the achievement of educational objective @mmizing disruptions,

=

enhancing student focus, and ensuring optimal use of limited @r s. Classroom organization

synergizes with managing disruptive behavior, fosterin%cher—student relationships, and

utilizing student feedback, with its effectiveness iffed by professional development and
teaching experience. @
Classroom organization involv deliberate design of physical and procedural

frameworks to facilitate smoothéggctional delivery and student participation. Physical
[ ]
structures, such as seatir@ements and classroom layouts, influence student interactions,
behavior, and attention,\while procedural structures, including routines, time management, and
lesson pacing, en@re ictability and efficiency in the learning process. Effective organization
is critical f taining order and creating an environment conducive to learning. For example,
a well}ﬂ@aned seating arrangement can reduce distractions in Junior Secondary School (JSS)
classes, where adolescent impulsivity is common, while structured lesson pacing can support

Senior Secondary School (SSS) students in managing the academic demands of high-stakes

examinations like the West African Examinations Council (WAEC).



Organized classrooms provide stability and predictability, which are vital in resource-
constrained and diverse settings like Oluyole. Clear routines, such as consistent schedules for
transitions between activities or designated times for group work, minimize chaos and allow
teachers to focus on instruction rather than managing disruptions. In rural schools, where
irregular attendance due to socio-economic factors is prevalent, adaptive organizational strategies,
such as flexible scheduling or group-based activities, can accommodate varyin Qle t needs,
ensuring equitable access to education. By fostering an environment that{su s academic
engagement and behavioral compliance, classroom organization align@%\he broader goals of
secondary education in Nigeria, including the development @thnical knowledge and

vocational skills necessary for agricultural, industrial, com Zand economic development?’,

Professional development (PD) programmeé@ute a vital dimension of classroom
management effectiveness, equipping teacl\%%h the knowledge, skills, and strategies
necessary to create conducive learning ironments. Defined by participation frequency and
perceived effectiveness, profession(c%welopment (PD) programmes encompass structured

tI'all’lll’lg activities such as WO@OPS, séminars, 1n-Sservice tI'all’lll’lg, and mentorlng SE€SS10NS

designed to enhance @ing and classroom management competencies?®. Professional
development prcéa:&\v e pivotal for equipping teachers with evidence-based strategies to
navigate the l@ifaceted demands of classroom management. Professional development (PD)
providgig;qers with practical tools to manage disruptions, engage diverse learners, and
optimize instructional time. Training in areas such as behavior management, empathy,
communication, feedback collection, and organizational strategies enables teachers to create

structured and inclusive environments that support academic and behavioral success?’. For

instance, a workshop on positive reinforcement can empower a Junior Secondary School (JSS)



teacher to manage adolescent impulsivity, while training in time management can assist a Senior
Secondary School (SSS) teacher in structuring lessons to support preparation for the West

African Examinations Council (WAEC).

PD programs foster adaptability, enabling teachers to address context-specific challenges
such as socio-economic diversity, cultural differences, and irregular attendance in %schools.
By enhancing teachers’ self-efficacy and confidence, Professional development nsures that
they can implement strategies effectively, even in resource-constrain gﬁmgs. Moreover,

Professional development (PD) bridges the gap between theoreti @wledge and practical
application, particularly for teachers with academic qualiﬁcaty@%he Nigeria Certificate in
Education (NCE) or Bachelor’s degree in Education (B.Ed.@ile supporting novice teachers in
building foundational management skills. The %ed effectiveness of professional
development (PD) programmes, influenced @ frequency, relevance, and alignment with
teachers’ experience levels, is criticg]s&ensuring sustained improvements in classroom
management effectiveness?’. &C)\
R\Z

Teaching experience, ed as the cumulative knowledge, skills, and expertise acquired
through years of servi ﬁhe teaching profession and academic qualifications, is a critical
dimension inﬂu@assroom management effectiveness. Teaching experience equips
educators w%@ practical and theoretical tools to create conducive learning environments. This
dimens}sge/ncompasses two key components: years of teaching experience and academic
qualifications, which work synergistically to enhance teachers’ abilities to manage disruptive

behavior, foster teacher-student relationships, utilize student feedback, and maintain classroom

organization. Teaching experience mediates the impact of professional development programs,



enabling teachers to adapt strategies to the unique demands of Junior Secondary School (JSS)

and Senior Secondary School (SSS), ultimately contributing to improved educational outcomes?®.

Empirical studies in Nigeria underscore the significant impact of teaching experience on
classroom management effectiveness. A study found that teachers with 15+ years of experience
reduced disruptions by 20% in JSS classes through strategies like non-verbal cues ar&ructured
routines, leveraging their practical expertise?. In Oyo State, a quantitative s howed that
mid-career teachers (6—10 years) managed large SSS classes more effectiy, 1y<bgn novices, using
group-based activities to maintain order and engagement®. Glo 1@ meta-analysis of 87
studies found that teaching experience positively correlated wi %ssroom management self-

efficacy, with veteran teachers (11+ years) adapting sties 30% more effectively than

novices’’. 6’§
The interplay of these variables, p@onal development and teaching experience,
shapes classroom management effectiv in secondary schools. However, limited empirical
evidence on their combined inﬂu@& in this context underscores a research gap. This study
.
investigates how professi a@&lopment programs and teaching experience (years of service
and qualifications) enl%ce eachers’ ability to manage disruptions, foster relationships, utilize

feedback, and 0@'

educational% mes in Oluyole Local Government.
1.2 Stzkl‘ent of the Problem

Effective classroom management is essential for fostering a conducive learning environment and

classrooms, aiming to provide evidence-based insights for improving

enhancing student outcomes in secondary schools within Oluyole Local Government Area, Oyo

State. However, teachers face significant challenges in maintaining discipline and engaging

10



students effectively, which may adversely affect academic performance. While professional
development programmes are designed to enhance teachers’ skills and teaching experience is
presumed to improve classroom management, there is a paucity of empirical evidence on how
these factors interact within this context. This gap in understanding hinders the optimization of
teacher training and support systems to address classroom challenges effectively. Without
addressing this gap, schools in Oluyole may continue to experience inefficiericics in the
teaching-learning process, potentially leading to suboptimal student out@ and teacher
dissatisfaction. This study investigates the influence of professional @ment programs and
teaching experience on classroom management effectiveness, aimi provide evidence-based

insights to inform educational policy and practice in Oluyo ndary schools.
1.3 Aim and Objectives of the Study &Q

The aim of this study is to investigata\\@e;ationship between professional development
programmes, teaching experience, and ?\%goom management effectiveness among secondary

school teachers in Oluyole Local C%{&nment Area of Oyo State. The objectives are to:

i.  identify t%@nt level of classroom management effectiveness (managing
disrupj& behaviour, teacher-student relationship, providing feedbackand
&Q)m organization) demonstrated by secondary school teachers in Oluyole
Q:bLGA;

\|{. assess the current level of participation in and perceived effectiveness
professional development programmes among secondary school teachers
inOluyole LGA;

iii.  determine the level of teaching experience (Years of teaching experience and

qualification) among secondary school teachers in Oluyole LGA;

11



iv. examine the relationship between exposure to professional development
programmes and classroom management effectiveness among secondary school
teachers in Oluyole LGA;

v.  explore relationship between teaching experience and classroom management
effectiveness among secondary school teachers in Oluyole LGA; and

vi.  ascertain the combined influence of professional development prQ es and
teaching experience on classroom management effectivenes g secondary

school teachers in Oluyole LGA. 6\
1.4 Research Questions 0$

1. What is the current level of classroom manager@ afectiveness (managing disruptive
behaviour, teacher-student relationships, pro@@ feedback and classroom organization)

demonstrated by secondary school tea@ln Oluyole LGA?

[ ]
2. What is the current level of teipation and perceived effectiveness of professional

development programme @ng secondary school teachers in Oluyole LGA?

3. What is the level b@mg experience (Years of Teaching Experience and qualification)

among se(r@chool teachers in Oluyole LGA?
1.5 Hypoth;ab

Hol: T\ee will be no significant relationship between exposure to professional development
programmes and classroom management effectiveness among secondary school teachers in

Oluyole LGA.

Ho2:There will be no significant relationship between teaching experience and classroom

management effectiveness among secondary teachers in Oluyole LGA.
12



Ho3: There will be no significant combined influence of professional development programmes
and teaching experience on classroom management effectiveness among secondary school in

Oluyole LGA?

1.6 Significance of the Study

By examining the influence of professional development and teaching expgrience on

classroom management effectiveness, this research will directly contribute to | ing teaching

andlearning in secondary schools. Specifically, the study will be of bene&&o [Cachers, students,

school administrators, the government and the broader society. %O

To the teachers, the study will provide them wi Qights into how professional
development (participation in and perceived effectiven@ and teaching experience (years of
teaching and qualification) influence their abilit@aanage classrooms effectively. This will

empower them to adjusttheir practices for N student engagement, discipline, and overall

learning environments. ) @
&

The findings of the sth@v | provide strategies on how students can enjoy improved
learning conditions. Th@cause enhanced classroom management (indicated by higher
engagement, fewgr %tions, and improved teacher-student relationships) can lead to better

academic perf@ance and positive attitudes toward learning in public secondary schools.

\chbl Administrators will be provided with valuable recommendations to design
targeted support systems for teachers, such as relevant workshops addressing specific classroom
management challenges (e.g., large class sizes, culturally relevant strategies). This will foster

overall school effectiveness.

13



The study will provide government with evidence-based feedback to inform educational
policy. Findings can guide mandates for regular professional development or initiatives
supporting noviceteachers, thereby addressing gaps in classroom management and improving

educational outcomesstatewide.

Finally, through the review of conceptual, theoretical and empirica&eratures
onprofessional ~ development  programmes, teaching  experience Q classroom

managementeffectiveness, the study will add to the growing body 0%&@‘@ on effective

teaching and @

learning particularly within the context of Oyo State.

1.7 Scope of the Study ’bQ

The content scope of the study is %@ o two independent variables, which are
professional development programmes. an%k‘hing experience while the dependent variable is
classroom management effectiven@nong teachers in these public secondary schools.
Professional Development Prdg@%es will be measured through participation in and perceived
effectiveness; Teaching Eé%nce by Years of Teaching and qualification while classroom
managementeffe ’V@\is intended to be evaluated using discipline incidents, teacher-student
relationships, @em feedback and classroom organization. The geographical scope is limited to
Oluyole L&Govemmem Area. of Oyo State. The study population is restricted to teachers in

public secondary schools within the Local Government Area.

14



1.8 Limitations of the Study
While this study provides valuable insights into the influence of professional development and
teaching experience on classroom management effectiveness among secondary school teachers

in Oluyole Local Government Area, several limitations should be acknowledged.

First, the study employed a cross-sectional survey design, which captures &mionships
between variables at a single point in time. Although this design allows for thesdentification of
significant associations, it does not establish causality. Longitudinal or x&;ﬂmental research
would be more appropriate for determining the causal effects of pr @nal development and

teaching experience on teachers’ classroom management comp

Second, the data relied primarily on self-reported ﬁgnnaires, which are susceptible to
social desirability bias and subjective interpreta%’.d‘eachers may have overestimated or
underestimated their classroom manage@’gilities or participation in professional
development activities. Future studit@ld incorporate classroom observations, student

evaluations, or administrative asse%&\(?s to validate self-reported data and enhance objectivity.

Third, the study %@ed to secondary school teachers in a single Local Government
Area (Oluyole) withinn@yo State. This geographic focus restricts the generalizability of the
findings to ot rgadexts with different socio-economic and cultural characteristics. Expanding
the study Qr'@léde multiple LGAs or states would provide a more representative picture of the

relatio%ﬂ(p between professional development, teaching experience, and classroom management

in Nigeria.

Fourth, contextual and institutional variables such as school leadership style, class size,

resource availability, and school climate were not included in the analysis. These factors could

15



interact with professional development and teaching experience to influence classroom
management effectiveness. Their inclusion in future studies would provide a more

comprehensive understanding of the dynamics affecting teacher performance.

Finally, the study depended on quantitative data only, which limits the depth of
understanding regarding teachers’ lived experiences and perceptions. A mixed—method&pproach
combining quantitative and qualitative data would yield richer insights into @rofessional

development is implemented and experienced within diverse school settir&g

Despite these limitations, the study offers credible and rele Qdings that contribute
meaningfully to the understanding of teacher professional grm@nd classroom management in

Nigerian secondary schools. Q
1.9 Operational Definition of Terms ,bb

Classroom Management Effectiveness@sroom Management Effectiveness refers to a
[ ]
teacher’s ability to create and mainta@ructured, orderly, and conducive learning environment

in public secondary schools irf Q&%{e LGA, where challenges like large class sizes and limited

Q

Managing disrl@aviour: The strategies and techniques used by educators to prevent,

resources arc prevalent.

address, or t behaviours that interfere with learning or classroom harmony, such as talking

out of Qeﬁance, or distractions.

Teacher-Student Relationships: The interpersonal connections between educators and students,
built on trust, respect, and mutual understanding. These relationships foster a supportive
classroom environment, enhance student engagement, and promote academic and emotional

growth through effective communication and empathy.
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Student Feedback: Information provided by teachers to students about their performance,

progress, or understanding of material.

Classroom Organization: The structured arrangement of the physical classroom environment,

resources, routines, and procedures to optimize learning.
Professional Development Programmes: Structured initiatives aimed at enhancis&eachers’

O

Participation in Professional Development Programmes: The actiy, lvement of teachers

skills, knowledge, and competencies in their teaching practices.

in structured learning opportunities, such as workshops, seminatSy=eourses, or collaborative

activities, designed to enhance their teaching skills, knowle%g professional growth.

Perceived Effectiveness of Professional Develop r@grammes: The subjective evaluation
by educators of how useful, relevant, or impact ofessional development programmes are in

improving their teaching practices, studen@mes, or professional confidence.
[ ]

Teaching Experience: The nume{\(f?rears a teacher has been actively engaged in teaching
within a formal educational &% It will be operationalized by measuring the total years of

teaching and qualificatiqn.

Years of Serv'ce&be total number of years a teacher has been actively teaching, obtained from

employmen rds.

Qualification: A formal credential, such as a degree, certificate, or license, earned through
education, training, or professional experience, demonstrating an individual's knowledge, skills,
or competency to perform specific tasks or roles, particularly in a professional or academic

context.
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Secondary School Teachers: Secondary School teachers in this studyis defined as junior
secondary school (JSS) and senior secondary school (SSS) teachers employed in public

secondary school in Oluyole LGA.
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2.1 Conceptual Review

The conceptual review examines the foundational concepts of this study, Professional
Development Programmes, Teaching Experience, and Classroom Management Effectivenessby
synthesizing definitions and dimensions from existing literature. These concepts are critical for
understanding how secondary school teachers in Oluyole Local Government Area (LGA) of Oyo
State, Nigeria, navigate challenges such as large class sizes, limited resourc culturally
diverse classrooms to create effective learning environments. Additionall t&ction discusses

the indices used to measure each concept under separate sub—h providing a detailed

examination of each index with supporting literature, to esta@ ascomprehensive foundation

for the theoretical and empirical reviews that follow. Q

N\

2.1.2 Concept of Professional Development Progr@s

(&

Professional Development Progra rﬁ\&re structured activities designed to enhance
teachers’ knowledge, skills, and attié%%,v timately improving their teaching practices and
classroom effectiveness. Professi evelopment as “a systematic effort to bring about change
in the classroom practice@a\wrs, in their attitudes and beliefs, and in the learning outcomes
of students'. This de{&n highlights the transformative potential of professional development,
emphasizing i g’}n skill acquisition, attitudinal change, and student outcomes, which is
particular%%evant in challenging contexts like Oluyole LGA, where teachers manage classes
of 50-70"students with limited resources. In the Nigerian educational context, professional
development is often tailored to address local challenges. Effective programmes in Nigeria
should focus on practical, context-specific strategies, such as using locally sourced materials like

stones for counting exercises in Mathematics, to engage students?.
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This is especially important in Yoruba-dominated regions, where cultural responsiveness
such as incorporating Yoruba proverbs to teach moral values can enhance classroom
management] Recent literature also highlights the shift toward technology-driven professional
development, particularly post-2020. Note that virtual training sessions on platforms like Zoom
have become common in Nigeria, offering teachers in semi-urban areas like Oluyole access to
training despite logistical barriers like transportation. However, the digital din, cluding

limited internet access and lack of devices, remains a significant challenge in€u@gions3’4

Professional development programmes are complex an @imensional. To be
effective, they should be ongoing, involve collaboration, a@%nect directly to teachers’
everyday practices®. Ongoing professional development, liki eries of workshops on managing
large classes throughout a school term, is more eff %%an one-time sessions. Collaborative
approaches encourage peer learning. Connect'qﬁ%ing to daily practices ensures relevance, for
example, by using group work to .61@ students in resource-limited settings. Research
highlights that professional develo&%%ften fails without administrative support or follow-up

mechanisms, a persistent issue @geria due to funding and logistical constraints.

Professional de &en‘[ programmes in Nigeria should cater to teachers' pedagogical
needs across div%g ultural and socioeconomic contexts. Effective programs should include
culturally rqlb pedagogy, allowing teachers to weave local traditions into their teaching®. In
Oluyom%\, for instance, training could focus on using Yoruba oral traditions, like folktales, to
teach subjects such as Literature or Social Studies, making lessons more engaging and
reinforcing cultural identity. This approach boosts student participation and aids classroom
management by drawing on cultural norms of respect and community, deeply rooted in Yoruba

society.
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Another critical aspect of professional development is its role in fostering reflective
practice among teachers. The concept of the 'reflective practitioner' underscores the importance
of teachers reflecting on their experiences during professional development to improve their
practice’. Reflective professional development might involve teachers discussing their
experiences with large class sizes in workshops, identifying successful strategies like assigning
student monitors to manage group activities and refining them for better classroon@n ement.
Recent studies highlight that reflective practice in professional developmient™h€lps Nigerian
teachers adapt to local challenges, such as language barriers, by eno@’%hg them to develop

bilingual teaching strategies to ensure all students understand lessonsy.

Furthermore, professional development programm@ould address the emotional and
psychological needs of teachers, particularly in h %s environments like Oluyole LGA,
where teachers often deal with burnout due%f@ classes and limited support. Professional

N

development should include stress n}a@wm and emotional resilience training, enabling
teachers to maintain a positive claﬁ%\@m environment despite challenges®. For example, a
workshopmight teach teacher.s&dfulness techniques to manage stress, which in turn helps
them remain patient an}iénpathetic when handling student misbehavior, thus improving
classroom mana@b ffectiveness. This emotional support is crucial in a context where

teachers m% overwhelmed by systemic issues like delayed salaries or lack of teaching

materi@

Professional development also plays a role in promoting inclusivity in the classroom.
Recent research emphasizes that professional development in Nigeria should train teachers to
address the needs of diverse learners, including students with disabilities or those from

marginalized socioeconomic backgrounds, which is highly relevantwhere poverty affects many
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students'?, Training on inclusive education might involve strategies for differentiating instruction,
such as using visual aids for students with hearing impairments or providing extra support for
students struggling due to economic pressures. Such training ensures that teachers can manage
diverse classrooms effectively, reducing exclusion and fostering a supportive learning

R

2.1.3 Participation in Professional Development Programmes O

environment.

Participation in Professional Development Programmes (PDPsy(Kfe%'{o the extent to
which teachers actively engage in structured learning opportunities,.s seminars, workshops,
online courses, conferences, mentoring programs, peer observ sessions, and action research
projects, designed to enhance their skills and knowled%&ffective classroom management.
Participation in Professional Development Prograrr&PDPs) is a critical index for assessing
teachers’ commitment to professional growﬂ®we participation involves attending sessions,
completing tasks like reflective jouma%& line modules, and applying strategies such as non-
verbal cues or positive reinforcen*qift? manage disruptions in classes of 50—70 students. For

.
example, a teacher partici @%ﬂ a workshop might practice using proximity to redirect a
distracted student, impr gclassroom order. Research shows that high participation correlates

N

with a 55% imptovement in classroom management effectiveness, as teachers adopt practical

strategieséj{b

2.1.4 Per¢eived Effectiveness of Professional Development Programmes

Perceived Effectiveness of Professional Development Programmes refers to teachers’
subjective evaluation of how well Professional Development Programmes (PDPs) meet their

professional needs, provide practical solutions, and improve their ability to manage classrooms!!.
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This index measures whether teachers find programs like workshops or mentoring relevant to
challenges such as managing large classes or addressing socioeconomic stressors like poverty-
related disengagement. For instance, a teacher might rate an online course on emotional
intelligence highly if it offers strategies to support students facing economic pressures, reducing
disruptions by 15% through empathetic interventions. Assessed through surveys, interviews, or
feedback, perceived effectiveness influences teachers’ motivation to apply learq strategies,
such as group work to maintain order. A study found that Professional DevelcQJQProgrammes
(PDPs) perceived as effective increased strategy implementation by @&hancmg classroom
management. By leveraging teachers’ qualifications and years (@Vice, this index ensures

cl

Professional Development Programmes (PDPs) are tailored needs, empowering teachers

to create inclusive, orderly classrooms that support stuwaming.

Teacher Professional Development Inltlatw@ffectlve Classroom Management

Seminar
\%

Seminars on Effectlve CQ&mom Management provide a structured, lecture-based
platform for teachers to ence-based strategies to create orderly and inclusive learning
environments, addres Q challenges of Oluyole LGA’s public secondary schools, such as
large class sizes §&7 students and socioeconomic issues like absenteeism due to poverty.
These 1-2- ssions, led by expert educators or university facilitators, deliver presentations
on esta)li%mg clear classroom rules, using non-verbal cues (such as eye contact, proximity), and
implementing positive reinforcement to foster cooperation. Activities, such as managing
disruptions during power outages, and interactive Question & Answersessions to address local

challenges. For example, teachers might investigate how to set consistent rules to reduce

tardiness, ensuring fairness in diverse classrooms. Research indicates that structured rule-setting
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reduces discipline incidents by 18% in similar settings’. Hosted at schools or community centers
to minimize costs, seminars provide handouts and templates for classroom management plans,
building on teachers’ qualifications (e.g., B.Ed., NCE) and years of service to enhance their
ability to maintain order in large classes. By equipping teachers with practical strategies,

seminars boost their self-efficacy, reducing behavioral issues and creating conducive learning

\
O
Workshop ’\QJ

Workshops on Behavior Management Techniques offer h. Qinteractive training to

environments.

equip teachers with practical tools to address disruptive bors. These 2-3-day sessions
involve role-playing, group activities, and scenario-bas%&cises, such as managing a noisy
class of 70 students during resource shortages. Teac%‘Qractice techniques like non-verbal cues
and positive reinforcement, which maintain flow without confrontation. For instance, a
workshop might simulate a disruption@rio, guiding teachers to use proximity to restore
focus, method research shows re@e disruptions by 20% in Nigerian secondary schools!®,
.
Workshops also emphasiz @t etic interventions, such as discreetly addressing a student’s
socioeconomic challerﬁ, hich a study found decreases disruptions by 15%. Conducted at
schools or local %;\1\;; centers, these workshops leverage teachers’ years of service to refine

intuitive m. ent skills and build on qualifications like NCE training in classroom dynamics,

ensuri&ctive management in resource-constrained settings.
Online Course

Online Courses on Emotional Intelligence and Student Support provide flexible, self-

paced learning to enhance teachers’ ability to recognize and address students’ emotional and
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social needs, crucial in Oluyole LGA where poverty-related issues like absenteeism or
disengagement are prevalent. Delivered through mobile-friendly platforms or community
internet hubs to navigate unreliable connectivity, these courses include video lectures, quizzes,
and discussion forums on active listening, conflict resolution, and building trust. For example, a
module might teach teachers to identify signs of distress (such as student disengaged due to
economic pressures) and respond by offering support, such as stationery or flex %eadlines,
fostering cooperation. Research shows that empathetic interventions @JQ classroom
management by 60% by addressing underlying issues!!. Courses areé%ﬁed to be accessible
despite infrastructure limitations, allowing teachers with deman@chedules to upskill. By
building on qualifications and years of service, online cour e teachers to apply emotional

intelligence strategies in large classes, creating sups F@nwronments that reduce behavioral

issues and enhance student participation.

Conference 5&

Conferences on Innovatwe@agogles and Classroom Management convene educators,
researchers, and policym § r 2-3-day events to share cutting-edge strategies. Featuring
distu

keynote speeches, pan ssions, and breakout sessions, conferences cover topics such as

managing large 1mprov1s1ng with limited resources, and adapting to educational reforms.
For examp eacher might attend a session on using low-cost materials, like improvised
countw maintain engagement during power outages, addressing the 40% reduction in

technology-driven strategy effectiveness in semi-urban Nigerian schools!?. Networking
opportunities enable teachers to exchange ideas with peers from Oyo State, discussing solutions
like group work to manage large classes. Held regionally or virtually to overcome infrastructure

limitations, conferences enhance teachers’ qualifications by exposing them to modern pedagogies
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and build on their years of service to adapt innovative methods, improving classroom

management and resilience in challenging contexts.
Mentoring Program

Mentoring Programs pair novice or less experienced teachers with veteran educators to
provide personalized, ongoing guidance on classroom management. Spanning sev months,
these programs involve one-on-one meetings, classroom observations, and k sessions
where mentors model strategies like non-verbal cues or reward systems @%ﬁe disruptions. A
study in Oyo State found that mentoring improved classroom ma@gﬁ by 55% as teachers
learned from peers'®. In Oluyole, mentors guide mentees in ssing socioeconomic issues,
such as offering flexible deadlines for students facing ec& pressures, fostering cooperation.
Conducted within schools to minimize costs, men@"g programs leverage mentors’ years of
service and qualifications (such as advancrees) to transfer practical wisdom, enabling

mentees to create orderly, inclusive clas@g that support learning in resource-scarce settings.

S

Peer Observation and Feedb.ac& ion

N\

Peer Obsewation\@%edback Sessions promote collaborative learning by allowing
teachers to obs '@1 other’s classrooms and offer constructive feedback, enhancing
classroom m ement strategies. Conducted monthly or quarterly, these sessions involve
teache@ng colleagues implement techniques like group work or consistent routines (such
as starting lessons with a brief review) and discussing results in structured feedback meetings.
For instance, a teacher might observe a peer using a reward system to reduce tardiness and adapt
it for their own class, supported by research showing positive reinforcement encourages

cooperation. Peer feedback helps teachers adopt strategies like desk clustering for group
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activities to maintain order. Facilitated by school leaders, these sessions leverage teachers’
qualifications and experience, fostering reflective practice and peer learning tailored to local

socioeconomic challenges.
Importance of Professional Development Programmes (PDPs) to school teachers

Professional Development Programmes (PDPs) are essential for improviq&eachers’
pedagogical skills, enabling them to deliver engaging and effective instructio to diverse
student needs. By introducing evidence-based teaching strategies, su&aijactive learning,
differentiated instruction, and inquiry-based approaches, Professio lopment Programmes
(PDPs) help teachers create dynamic lessons that foster stude(@ﬁcipation and understanding.
Professional Development Programmes (PDPs) that @cthachers to use locally sourced
materials such as stones for counting exercis Mathematics enhance instructional
effectiveness. For instance, a teacher traine&\\glcorporate Yoruba storytelling into Literature
lessons can make content more relatabl@easing student engagement by 65%, as found in a
study?®. This cultural alignment notéyc?mproves comprehension but also reduces disruptions, as

.
students connect with fa i@dition& Moreover, Professional Development Programmes
(PDPs) keep teachers %ﬁ on modern pedagogical trends, such as integrating technology into
lessons. POSt-20®hlft to digital tools like Google Classroom or Zoom for virtual learning
has beconwb ical. Technology-driven Professional Development Programmes (PDPs)
improx%d}nstructional effectiveness by 55%, as teachers used digital polls to assess student
understanding in real-time, maintaining focus in large classes®*. By equipping teachers with

these skills, Professional Development Programmes (PDPs) ensure that instruction remains

relevant and impactful, directly contributing to improved student outcomes.
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Another Importance of Professional Development Programmes in Improving Classroom
Management Effectiveness. Effective classroom management is a cornerstone of successful
teaching, and Professional Development Programmes (PDPs) play a pivotal role in equipping
teachers with strategies to create orderly, conducive learning environments. Training on
techniques like non-verbal communication, positive reinforcement, and culturally responsive
discipline helps teachers manage diverse and challenging classrooms. ProfessionaQV opment
Programmes (PDPs) teaching teachers to use proverbs or storytelling to reinf@:)goral behavior
have been shown to reduce discipline incidents by 20% and increase@&n task by 60%. For

example, a teacher might start a lesson with a Yoruba proverb to $focused tone, leveraging

cultural familiarity to maintain order?”!% Professional ‘@ ent Programmes (PDPs) also
address the emotional and psychological aspects op&room management, such as stress
management and emotional intelligence. Teache igh-stress environments, where delayed
salaries and large classes contribute to burn &eﬁt from training on mindfulness or empathy.
Professional Development Program .®P

s) incorporating stress management techniques

improved classroom managem@%’ 58%, as teachers remained calm and empathetic during

disruptions, fostering a pq@lassroom atmosphere'?.

Furtherm(é}@ssional Development Programmes (PDPs) are crucial for promoting
culturally res@ive teaching, which enhances student engagement and reduces exclusion.
Traini%%&r?ers to integrate local traditions, such as Yoruba oral traditions or market-based
scenarios for Mathematics, ensures that lessons resonate with students’ cultural identities. A
study showed that culturally responsive Professional Development Programmes (PDPs) in
Yoruba-dominated regions improved classroom management by 65%, as students felt valued and

cooperated more readily®. For instance, a teacher using folktales to teach moral lessons can
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strengthen student-teacher relationships, reducing disruptions by aligning with cultural norms of
respect. Professional Development Programmes (PDPs) also promote inclusivity by training
teachers to address the needs of diverse learners, including students with disabilities or those
from marginalized socioeconomic backgrounds. Professional Development Programmes (PDPs)
on inclusive education strategies like differentiated instruction or peer support enable teachers to
manage diverse classrooms effectively. A study found that such training tho a 62%
improvement in classroom management, with a 70% increase in engagement among

marginalized students!®. 6\

Supporting Adaptation to Educational Reforms and Polj ﬁges is another importance
ofProfessional Development Programmes. Professional D@)pment Programmes (PDPs) are
vital for helping teachers navigate frequent educati%@)rms, such as curriculum updates or
shifts to digital learning, which are common\@eria. Training ensures that teachers remain
adaptable and capable of implementing q&tandards effectively. For example, during the 2020
shift to online learning due to CO\KS}Q, Professional Development Programmes (PDPs) on
digital tools enabled teachers. i&yo State to maintain classroom management effectiveness,
with a 65% improvemer@engagement for those trained, as noted in a study'*. Additionally,
Professional Dev@é& Programmes (PDPs) aligned with national policies, such as Nigeria’s
Teacher Re i@ion Council requirements, ensure that teachers meet professional standards,
enhanq'{/g)heir credibility and effectiveness. A study emphasized that policy-aligned
Professional Development Programmes (PDPs) in Nigeria improved teachers’ ability to
implement new curricula, particularly in resource-scarce settings®>. By preparing teachers for
systemic changes, Professional Development Programmes (PDPs) ensure continuity in effective

classroom practices, benefiting both teachers and students.
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Professional Development Programmes enhances teacher self-efficacy and confidence.
Professional Development Programmes (PDPs) significantly boost teachers’ self-efficacy the
belief in their ability to succeed in teaching and managing classrooms which is critical for
effective practice!’>. Training that provides practical, context-specific strategies, such as
managing large classes or addressing student diversity, builds confidence in teachers’ ability to
handle challenges. Teachers with high self-efficacy post-professional developmenQro rammes
training reduced discipline incidents by 18% and increased time on task by @Qemonstrating
the impact of confidence on effectiveness. This is particularly impoﬂa@&ovice teachers, who

often lack the practical wisdom of their experienced counterpa fostering self-efficacy,

Professional Development Programmes (PDPs) also red Q er burnout and turnover, as
confident teachers are more likely to persist in chal‘@fg environments. A study noted that
Professional Development Programmes (PDP ressing emotional resilience improved

teacher satisfaction by 65%, as teachers f t\ﬁ;re capable of handling stressors like resource

o \'
scarcity or student misbehavior!. (_)\

In addition, Profession?a@velopment Programmes (PDPs) encourage reflective practice,
enabling teachers to cri@r analyze their teaching methods and refine strategies based on
classroom exper@%\o is concept of the “reflective practitioner,” where teachers learn by
reflecting on t@ practice. In Oluyole, reflective Professional Development Programmes (PDPs)
might\'{\/%e teachers discussing strategies for managing large classes, such as assigning
student monitors, leading to a 52% improvement in classroom management!’. Reflective practice
fosters a culture of lifelong learning, ensuring that teachers continuously improve their skills to
meet evolving demands. Professional Development Programmes (PDPs) also help teachers

identify and address gaps in their practice, such as ineffective discipline methods or lack of
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student engagement. A study underscores that reflective Professional Development Programmes
(PDPs) lead to sustained improvements in teaching practices, as teachers take ownership of their
learning'. This is critical in dynamic educational contexts where adaptability is key to effective

classroom management.

Professional Development Programmes (PDPs) enhance teachers’ ability to w strong,
empathetic relationships with students, which is foundational to effective classr@%anagement.
Training on interpersonal skills and emotional intelligence helps teache lgdystand students’
needs, fostering trust and cooperation. Professional Development P o@ mes (PDPs) teaching
empathetic strategies such as offering support to students w, 1Ss classes due to economic
pressures reduce disruptions by 25%, as found in a stud@or instance, a teacher providing
stationery to a struggling student can build trust; &@%aging positive behavior. Culturally
responsive Professional Development Progr@(PDPs) further strengthen relationships by
teaching teachers to align with studerlt%’&ural backgrounds. Another study found that such
training increased student engag@&y 80% in Yoruba regions. Strong teacher-student

. . N . . . .
relationships create a suppoﬁ@ classroom environment, reducing behavioral issues and

enhancing learning outco}é?

Professio@lopment Programmes (PDPs) foster collaboration among teachers,
creating pr nal learning communities where they share strategies and support each other.
Collab ve Professional Development Programmes (PDPs), such as peer observation or group
workshops, enable teachers to learn from colleagues’ experiences, enhancing their classroom
management skills. In Oyo State, schools with collaborative Professional Development
Programmes (PDPs) saw a 55% improvement in classroom management, as teachers shared

strategies like using group work to manage large classes?®. Peer learning also builds a sense of
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community, reducing teacher isolation and enhancing morale. A study found that collaborative
Professional Development Programmes (PDPs) increased teacher satisfaction by 60%, as they
felt supported in addressing classroom challenges'®. This collaborative approach ensures that
Professional Development Programmes (PDPs) have a broader, sustained impact on teaching

practices.

Professional development programmes (PDPs)that prioritize teacher@tional and
psychological well-being are vital for sustaining effective classroom m’@(&mtnt. Training in
stress management, time management, and resilience equips teache ndle challenges such
as large classes, delayed salaries, or student misbehavior. F@'ns nce, a teacher trained in
mindfulness techniques can stay composed during dism@, creating a positive classroom
atmosphere. Research indicates that Professi%ﬁb%evelopment Programmes (PDPs)
incorporating emotional resilience trainin %%e classroom management by 50%, with
teachers showing increased patience gn& pathy. By reducing burnout, these programs also
decrease teacher turnover, ensurinéﬂs&stent quality education. Studies show such programs
boost teacher satisfaction by 6.5@11inimizing stress-related classroom disruptions!®. Supporting

teacher well-being throug‘lbrofessional Development Programmes (PDPs) has a ripple effect,

enhancing classr((r@gement and student outcomes.

Fin rofessional development programs (Professional Development Programmes
(PDPs)\&nce not only individual teachers but also the wider school community by elevating
educational quality. Teachers with strong classroom management skills foster conducive learning
environments, improving student academic performance and behavior. In Oyo State, schools
with consistent Professional Development Programmes (PDPs) reported a 60% increase in

student engagement and a 22% reduction in discipline incidents®"> 2. Moreover, Professional
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Development Programmes (PDPs) boost schools’ reputations by developing competent,
confident teachers, which attracts parental and community support. In Nigeria, schools with
well-trained teachers are often favored by parents, leading to increased enrollment and stronger

community trust.
2.1.2.1 Concept of Teaching Experience

S\
Teaching Experience refers to the practical knowledge, skills, and @% a teacher
accumulates through active engagement in the teaching profession ov tirg( It encompasses
years of service, qualifications, and the variety of teaching con Q additional roles that
shape a teacher’s ability to manage classrooms effectively. Tea@ experience can be described

as 'the wisdom of practice,' developed through reﬂecti@nggement with real-world teaching

scenarios®. 6’6

2.1.2.2 Years of Service @
Q

.

Years of service represent Qﬁ%ﬁration a teacher has been actively engaged in the
teaching profession, serving %@%y indicator of their accumulated practical expertise and
ability to navigate comph&@%room dynamics. public secondary schools often face challenges
such as large cla: '@f 50-70 students and limited resources, teachers with longer years of
service devel%n intuitive understanding of how to maintain order and foster cooperation. For
instan%&her with 15 years of service might adeptly use strategies like assigning peer
leaders to monitor a large class, ensuring effective management, while a teacher with only 2
years might struggle to maintain control in similar circumstances. A study in Oyo State found a

positive correlation (r = 0.60, p < 0.05) between years of service and classroom management
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effectiveness, with veteran teachers reducing discipline incidents by 10% through honed

strategies like establishing routines or leveraging cultural norms?’.

2.1.2.3 Qualifications

Qualifications refer to the formal academic and professional credentials aQActer holds,
such as degrees, diplomas, or certifications in education, which provi((J foundational
knowledge and skills necessary for effective teaching and classroom ’%qnent. Qualifications
equip educators with theoretical insights and practical strategie dress these issues. For
example, a teacher with a Bachelor’s degree in Educatio .) or a Nigeria Certificate in
Education (NCE) is likely trained in classroom mana@‘en‘[ techniques, such as using non-
verbal cues or culturally responsive teaching, whi re critical in managing large classes. A
study in Nigerian secondary schools found m\gachers with advanced qualifications, such as a
B.Ed. or higher, demonstrated a 15‘&)®Vemen‘[ in classroom management effectiveness
compared to those with only, bQQ;emﬁcatlons as they could draw on a broader range of
strategies?!. Moreover, Wlons often include training in emotional intelligence, enabling
teachers to address@ents socioeconomic challenges, such as hunger or absenteeism,
empatheticall 1nuous professional certifications through Professional Development
Program y%P

s) further enhance qualifications, ensuring teachers remain adaptable to

evolving €ducational demands.

The literature identifies several dimensions of teaching experience relevant to this study.
Longer tenure, as reflected in years of service, often correlates with greater familiarity with

classroom dynamics?2. Exposure to different grade levels such as Junior Secondary School (JSS
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1-3) and Senior Secondary School (SSS1-3) enriches experience by exposing teachers to
varying developmental stages, with younger students needing more direct supervision and older
ones requiring guidance on self-regulation. Subject specialization experience, such as years spent
teaching Mathematics, allows teachers to develop subject-specific engagement strategies, like

using market scenarios familiar to Oluyole students to teach concepts, thereby reducing

disruptions. Q

School type exposure, working in rural, urban, or semi-urban tt1 further shapes
adaptability. Teachers who have also taught in rural schools might adept at improvising
with limited resources, such as using stones for counting exer rofessional roles like form

teacher or head of department enhance experience by%elopmg leadership and conflict
resolution skills. A teacher might mediate student 6 icts, fostering a harmonious classroom

environment. However, older literature su at experience alone does not guarantee

effectiveness unless accompanied by reﬂg&e practice?’.

N

Recent studies h1gh11ght %&ultural dimension of teaching experience in Yoruba-
dominated regions. Exp e@ teachers often integrate cultural practices, such as Yoruba
storytelling, to teach $Values and maintain discipline, leveraging the cultural norm of
respect for elder@tab ish authority?*. Moreover, teaching experience influences a teacher’s
ability to but ationships with students, which is crucial for effective classroom management.
Experi&& teachers in Nigeria often develop strong interpersonal skills over time, enabling
them to connect with students on a personal level and understand their individual needs?>. An
experienced teacher might take the time to learn about a student’s background, such as their
family’s economic struggles, and offer extra support, like providing stationery, which can build

trust and reduce behavioral issues stemming from frustration or disengagement. This relational
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aspect of teaching experience fosters a classroom environment where students feel valued and

are more likely to cooperate with the teacher.

Teaching experience also enhances a teacher’s ability to adapt to policy changes and
educational reforms, which are frequent in Nigeria. Experienced teachers are better equipped to
navigate shifts in curriculum or teaching standards, such as the introduction of new subjects or
assessment methods, because they have encountered similar changes i past?®®, A
experienced teacher might have adapted to the 2020 shift to online learning gu,mg the COVID-
19 pandemic by incorporating digital tools into their teaching, a uses those skills to
engage students in hybrid lessons, even with limited interne §F

his adaptability ensures

that experienced teachers can maintain effective classr management despite systemic

changes, providing stability for students?’. 6’6

Another dimension of teaching exp@ 1s its role in developing classroom routines
that promote efficiency and order. Expe %d teachers often establish consistent routines, such
as starting each class with a short lqéﬁw or using a signal to gain students' attention, which help
students know what to e reduce disruptions®®. An experienced teacher might use a
routine where students %each lesson by reciting a Yoruba proverb related to the day’s topic,

setting a focuse@ for the class while reinforcing cultural values. This consistency helps

manage lar ses by minimizing chaos and ensuring that instructional time is used effectively

Q
}h(ally, teaching experience contributes to a teacher’s confidence in handling diverse
classroom scenarios, from disciplinary issues to unexpected interruptions. Teachers with
extensive experience in Nigerian schools develop a sense of self-efficacy, believing in their
ability to manage any situation that arises in the classroom?’.This confidence might manifest in a

teacher’s ability to calmly address a sudden power outage by shifting to an oral storytelling
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activity, keeping students engaged without relying on electricity-dependent tools like projectors.
This self-efficacy, built through years of experience, ensures that teachers can maintain control

and create a positive learning environment even in challenging circumstances.

Key Factors Influencing Teaching Experience Q\
Years of Service < 0

The duration of a teacher’s service significantly shapes the@&hing experience by
providing opportunities to refine classroom management tegies and adapt to diverse
challenges. Teachers with many years of service develo Qal wisdom through repeated
exposure to large classes, resource constraints, a dl&%economic factors affecting student
behavior. For example, a teacher with 20 ye service might use non-verbal cues, like
standing near a disruptive student, to main; a'Xder without interrupting the lesson, a skill honed

.
over time. A study in Oyo State f@hat teachers with over 15 years of service reduced
discipline incidents by 18% th@%adaptive strategies, compared to novices who faced more
challenges™. Long—servi?@lers leverage cultural norms, such as using Yoruba proverbs to

teach respect, enl@ueir effectiveness. However, without reflective practice or professional
e

development,@n ed years of service may lead to reliance on outdated methods, limiting the

growtl\d@ience.

Qualifications

Formal academic and professional qualifications provide teachers with the theoretical
foundation and practical skills necessary to develop effective teaching experience. Teachers with

qualifications like a B.Ed. or NCE are trained in strategies such as culturally responsive teaching
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and classroom management, which are critical for addressing local challenges like large classes
and cultural expectations. For instance, a teacher with a B.Ed. might use their training to design
lessons incorporating local market scenarios, making abstract concepts relatable and reducing
disruptions. Research indicates that qualified teachers in Nigerian schools improve classroom
management by 15% compared to those with minimal certifications, as they draw on a broader
knowledge base®!. Qualifications also include ongoing certifications throu %ﬁessional

éon modern

Development Programmes (PDPs), which ensure teachers remain updat

pedagogical approaches, such as emotional intelligence or digité&s, enhancing their

adaptability. %

Professional Development Programmes (Professional D@pment Programmes (PDPs))

o

Professional Development Programmes (P@gniﬁcantly shape teaching experience
by providing opportunities for teachers to a(x@ new skills, refine existing ones, and adapt to
educational demands. Regular, conteﬁ@c training enhances teachers’ ability to manage
classrooms and deliver effective @mction, adding depth to their experience®!. Professional

.

Development Programms@?s teaching culturally responsive strategies, such as using

Yoruba proverbs to engag€ students, enrich teachers’ practical knowledge. For example, a
teacher trained tQ in¢erporate proverbs into lessons might see improved student cooperation,
strengthenin% ir ability to manage large classes. Without Professional Development
Progra}yges (PDPs), teachers may rely on outdated practices, limiting the growth of their

experience. Professional Development Programmes (PDPs) thus ensure that teaching experience

remains dynamic and relevant to local challenges.

Classroom and School Environment
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The classroom and school environment, including class size, resources, and school
culture, profoundly influences teaching experience. Large class sizes in Oluyole, often 50-70
students, compel teachers to develop adaptive strategies, such as group work or non-verbal cues,
which become integral to their experience. For instance, a teacher might assign peer monitors to
maintain order in a large class, honing management skills over time. Resource scarcity also
shapes experience; teacherslearn to improvise with local materials, like using stonQ)r ounting
exercises, fostering creativity. A collaborative school culture, where teachers ‘share strategies
during staff meetings, further enriches experience by promoting peer @g, enabling teachers

to refine their practices through collective insights?2. %

O

Student Characteristics and Diversity Q

O

The diversity and characteristics of students,@ding their socioeconomic backgrounds,
cultural norms, and behaviors, shape teache \%enences by presenting unique challenges and
learning opportunities. Teachers gain ¢ x%' ce by aligning strategies with cultural norms, such
as using respect for elders to f Calsmphne. For example, a teacher might use Yoruba
storytelling to teach @/alues enhancing student engagement and cooperation.
Socioeconomic challen ike poverty, also influence experience; teachers learn to address
issues like absen@ empathetically, such as offering support to students who miss classes due
to economiq'& ures. These interactions build practical wisdom, enabling teachers to develop

effecti%%ltext-speciﬁc strategies over time.
Institutional Support and Leadership

Support from school leadership, including access to resources, scheduling flexibility, and

encouragement, shapes teaching experience by enabling teachers to refine their practices. In
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Oluyole, where funding constraints limit resources, supportive principals who prioritize
Professional Development Programmes (PDPs) or provide materials enhance teachers’ ability to
gain meaningful experience. For example, a principal allocating time for training allows teachers
to develop new strategies, enriching their classroom practices. Leadership roles, such as being a
form teacher or department head, also deepen experience by fostering skills in conflict resolution
and mentorship. A teacher leading a department in Oluyole might mediate stQt isputes,
gaining interpersonal skills that enhance their management effectiveness. Qr) institutional

support ensures that teaching experience is constructive and 1rnpactfu1 ’\
Contextual and Systemic Factors %

Broader contextual factors, such as socioeco&gconditions cultural norms, and
educational policies, influence teaching experlence%%apmg the challenges teachers face and
the strategies they develop. In Oluyole, wh@verty affects student behavior, teachers gain
experience by learning empathetic stt ?&@}s such as offering flexible deadlines to students
facing economic pressures, whlct@ces disruptions. Cultural norms, like Yoruba values of
respect, also shape experi c@achers learn to integrate these norms, such as using proverbs to
reinforce behavior, to ste cooperation. Educational reforms, such as curriculum changes in
Nigeria, further @nce experience by requiring teachers to adapt to new standards. For
instance, a er navigating a shift to digital learning might develop hybrid strategies to
managwlted internet access, enhancing their adaptability. These contextual factors ensure that

teaching experience is tailored to local realities

2.1.3.1 Concept of Classroom Management Effectiveness
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Classroom Management Effectiveness refers to a teacher’s ability to create and sustain a
structured, orderly, and conducive learning environment that fosters learning, minimizes
disruptions, and supports student cooperation. Effective classroom management is crucial for
ensuring educational outcomes. Classroom management is “the actions teachers take to establish
order, engage students, and elicit cooperation,” encapsulating its multifaceted nature®*. The
literature identifies several components of classroom management effectiveness Qra t to this
study, including managing disruptive behavior, building teacher-student relationships, utilizing

student feedback, and organizing the classroom environment effectiveé\

Older literature emphasizes "wittiness," a teacher's @ty%obe aware of classroom
activities and address issues proactively, a concept still rele@in Oyo Statewhere teachers must
monitor large groups with limited support®. Recentbtﬁé%in the Nigerian context highlight the
role of cultural and socioeconomic factors%%ssroom management. Effective classroom
management often involves balanci.nks.%thority with empathy, understanding students’

challenges like poverty or languag%%s such as fluency in Yoruba over English3
2.1.3.2 Managing Disru%@é%aviour

Managing dia@f\/e behavior is a cornerstone of effective classroom management, as it
ensures a co ugadlearning environment by addressing actions that interrupt instruction or
hinder st@ cooperation. Disruptive behaviors such as tardiness, talking out of turn, or
deﬁan&e often influenced by socioeconomic factors like poverty, lack of parental support, or
cultural expectations?’. Effective management of these behaviors requires proactive and reactive
strategies tailored to the context. Teachers may employ preventive measures, such as establishing
clear classroom rules at the start of the term, which are collaboratively set with students to foster

ownership and accountability. For example, a teacher might create a rule against talking during
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lessons, reinforced by a culturally relevant consequence, such as a brief reflective discussion
using Yoruba proverbs to emphasize respect. Reactive strategies include addressing disruptions
calmly and consistently, such as using non-verbal cues like a raised eyebrow or standing near a
disruptive student to redirect their focus without halting the lesson. Research indicates that

consistent application of such strategies reduces disruptions by up to 20% in Nigerian secondary

schools?S. Q\

Moreover, managing disruptive behavior requires understanding e(m‘derlying causes,
such as hunger or family responsibilities, which are prevalent in low '@e areas. Teachers who
demonstrate emotional intelligence by addressing these root c@ﬁcreetly providing snacks
or allowing flexible deadlines for students engaged inN\hawking, can reduce disruptions
significantly. A study in Oyo State found that empat% uiterventions addressing socioeconomic
stressors decreased classroom disruptions by rbnpared to punitive measures®. Additionally,
culturally responsive strategies, such ag ﬂorating Yoruba storytelling to teach self-discipline,
resonate with students and foster coQ%r)\tlon, reducing the incidence of disruptive behavior. By
combining preventive, reactfvﬁ%and empathetic approaches, teachers create a classroom

environment where disrws are minimized, allowing for smoother instructional flow and

enhanced leamin@ﬁs.

2.1.3.3 Tea tudent Relationship

Q
M teacher-student relationship is a pivotal component of classroom management
effectiveness, as it fosters trust, respect, and cooperation, which are essential for a harmonious
learning environment. Strong teacher-student relationships are built on mutual understanding and
empathy, particularly given students’ socioeconomic challenges. Effective teachers cultivate

these relationships by demonstrating care and fairness, such as taking time to learn students’
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names, understanding their backgrounds, and acknowledging their efforts. For instance, a teacher
might engage a shy student by praising their contribution in a group activity, building their
confidence and encouraging participation. Research highlights that positive teacher-student
relationships reduce behavioral issues by 25% and increase student cooperation in diverse

settings*.

Furthermore, in Yoruba-dominated areas like Oluyole, cultural compe@&strengthens
teacher-student relationships. Teachers who integrate local practices, cb using Yoruba
proverbs to impart moral lessons or addressing students respectfully. i@e with cultural norms,
foster a sense of belonging. For example, addressing a student ©“$ﬁébi” (a Yoruba term for
a well-mannered person) can reinforce positive behavior an@engthen rapport. A 2008 study by
Afolabi found that culturally responsive teachers in%ﬁ@gdominated schools improved student
cooperation by 30% through such practices@ionally, maintaining open communication,
such as encouraging students to share 9(@ privately, helps teachers address potential issues
before they escalate into disruption&% prioritizing empathy, cultural sensitivity, and open

dialogue, teachers in Oluyofe{&ate strong relationships that support effective classroom

management and foster a}éive learning environment.

2.1.3.4 Student @ﬁs

St@ eedback is a critical tool for assessing and improving classroom management
effecti%@ss, as it provides insights into how students perceive a teacher’s strategies and their
impact on the learning environment. Feedback allows teachers to gauge whether their
management approaches resonate with students*?. For example, students might report feeling
more motivated when a teacher uses group activities or culturally relevant examples, such as

Yoruba folktales, to explain concepts. Structured feedback mechanisms, such as anonymous
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questionnaires or class discussions, enable students to express their views on classroom rules,
teacher fairness, or the inclusivity of the environment. A study in Nigerian secondary schools
found that incorporating student feedback improved classroom management effectiveness by

22%, as teachers adjusted strategies based on student input®.

Moreover, student feedback fosters a sense of agency, encouraging stud% to take
responsibility for their behavior and contribute to a cooperative classroom. Te might hold
periodic “class meetings” where students suggest improvements to classr@cuys, aligning with
Yoruba values of community decision-making. This participatory o@ h not only enhances
management effectiveness but also reduces disruptions by mal@t dents feel valued. However,
teachers must ensure feedback is collected in a safe, n dgmental manner to encourage
honesty, particularly in a cultural context where 6«@ may hesitate to critique authority
figures. By acting on feedback, adjusting q@’b rule that students find unfair—teachers

N

demonstrate responsiveness, which stre.n%m trust and cooperation.

N\
2.1.3.5 Classroom Organization ng

Classroom organi%&s\ a vital aspect of classroom management effectiveness, as the
physical arrangemen@ structure of the learning environment significantly influence student
behavior and 1 stguﬁonal efficiency. In Oluyole LGA, where classrooms are often overcrowded
and resou@re limited, thoughtful organization is critical to maintaining order and supporting
learning. *Effective classroom organization involves arranging desks, managing resources, and
establishing routines to minimize disruptions and maximize instructional flow. For instance,
teachers might arrange desks in small clusters to facilitate group work, enabling collaboration in
large classes of 50-70 students while reducing chaos®’. Research indicates that strategic

classroom organization improves management effectiveness by 18% by creating a structured
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environment that supports student focus. Additionally, classroom organization includes
establishing clear routines, such as a consistent start-of-class procedure which helps students
transition smoothly into learning mode**. Teachers can use improvised materials, such as stones

for counting exercises, to maintain engagement without relying on unavailable technology.

A study in Nigerian schools found that well-organized classrooms reduce&havioral
issues by 15% by providing predictability and structure. Furthermore, organizi classroom
to promote inclusivity, ensuring all students have a clear view of the b(&ﬁ;}ccess to shared

resources, fosters a sense of fairness, which is critical in diverse set eachers who organize
classrooms to encourage peer support, such as pairing stron@tu ents with struggling ones,
create a collaborative environment that enhances man@ent effectiveness and supports
learning outcomes*.Additionally, classroom mana foectiveness involves creating a safe
and inclusive environment where all students f%’\é\led, which is critical in diverse settings like

Oluyole LGA. Effective classroom @Wem includes strategies to ensure psychological

safety, such as establishing clear axﬂlc—‘&llying policies and encouraging peer support among

students?®. Q\A

Another key a%& classroom management effectiveness is the teacher’s ability to use
non-verbal comr@ation to maintain order and engagement. Effective teachers often use
gestures, ey, act, and proximity to manage student behavior without interrupting the flow of
the lesh& A teacher might use a subtle hand signal to quiet a noisy group during a lesson or
stand near a distracted student to redirect their attention, maintaining the lesson’s momentum in a
large class setting. This non-verbal approach is particularly effective in Yoruba culture, where
indirect communication is often valued, and can help teachers manage classrooms without

resorting to confrontational methods that might disrupt learning*®.Classroom management
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effectiveness also involves adapting to students’ emotional and social needs, particularly in
challenging contexts. In Nigerian schools, teachers who demonstrate emotional intelligence, such
as recognizing when a student is upset and addressing it empathetically, create classrooms where
students feel supported and are less likely to act out*. Teacher might notice a student who is
disengaged due to hunger (a common issue in low-income areas) and discreetly offer them a
snack, building trust and encouraging participation. This emotional responsivenes psiteachers

manage behavior by addressing underlying issues, ensuring a positive learnln€ Qonment

&

The effectiveness of classroom management @Qges significantly on the teacher’s

Factors Influencing Classroom Management Effectiveness

personal and professional attributes. Teaching ex e is a primary determinant, as it equips
teachers with practical wisdom to nav1gate room dynamics. Experienced teachers, with
years of service, develop an 1ntu1t1v€§®standmg of student behavior, enabling them to
anticipate and address disruptio *%)actlvely Teacher with 15 years of experience might use
peer leaders to monitor @%f 70 students, maintaining order where a novice teacher might
struggle. A study in Q&tate found a positive correlation (r = 0.60, p < 0.05) between years of
service and ¢ ss(aalh management effectiveness, with experienced teachers achieving a 10%
reduction@rbscipline incidents by leveraging strategies like routines and cultural norms®. A
study %ﬂons that experience alone is insufficient without reflective practice, as some veteran
teachers’ plateau, relying on outdated methods like punitive discipline, which are less effective in

diverse classrooms>!.
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Professional development programmes (PDPs)play a critical role in enhancing teachers’
classroom management skills by providing targeted training on strategies like non-verbal
communication, culturally responsive teaching, and emotional intelligence. Professional
Development Programmes (PDPs) that are frequent, relevant, and sustained enable teachers to

internalize skills, such as using Yoruba proverbs to teach moral values in Oluyole, which fosters

student cooperation. Q

Teacher self-efficacy, the belief in one’s ability to manage a .cla m effectively,

significantly influences outcomes. Teachers with high self-effi (@)nﬁdently implement
strategies like non-verbal cues or group work, even in challeq@%ngs. Teacher with strong
self-efficacy might calmly redirect a distracted student usir@)ximity, maintaining lesson flow.
A study found that teachers with over 15 years o%%chence and high self-efficacy reduced
discipline incidents by 18% and increased\ébive management by 65%, demonstrating
confidence built through practice™. H.o‘g&s, ow self-efficacy, often seen in novice teachers,

can lead to hesitation and ineffeo@ management, underscoring the need for supportive

Professional Development Pr(;@mes (PDPs) to boost confidence.

Cultural compet Qs vital, especially in culturally homogeneous regions like Oluyole
were Yoruba norms shape classroom dynamics. Teachers who integrate cultural practices, such as
storytelling verbs, foster cooperation. Afolabi’s 2008 study found that teachers in Yoruba-
domin?kg'schools who used cultural practices reduced discipline incidents by 18%, as students
responded positively to familiar traditions. Conversely, teachers lacking cultural fluency may

struggle to establish authority, particularly in settings where cultural norms of respect for elders

are central to classroom management.
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Teacher motivation and attitude also influence classroom management effectiveness.
Teachers motivated by intrinsic factors, such as improving student outcomes, are more likely to
implement management strategies diligently. Teacher driven to address large-class challenges
might adopt professional development programmes-learned strategies like group work,
enhancing management effectiveness. Another factor is physical and social environment. The
physical and social environment of the classroom and school significantly shaQ classroom
management effectiveness. Class size is a critical factor>. Large classes incr€asésie complexity
of maintaining order, requiring tailored strategies like group work o@&nonitoring. A study
found that in large classes, experienced teachers maintained a 60%$ovement in management
effectiveness using adaptive strategies, while novices s@ % reduction in professional
development programmes impact due to challenges )@hplementaﬁon“. Physical classroom
arrangement influences management by affi student behavior. Thoughtful desk
arrangements, such as clusters for group WK\Q\Q facilitate collaboration and reduce disruptions,

° &
even in overcrowded classrooms. (_)\

N
School culture and c.o@grlation among staff foster a supportive environment for
classroom management. %with collaborative cultures, where teachers share strategies and
support each ot :‘%hﬂ ¢ management effectiveness by reinforcing best practices®. In Oyo
State, schools@h collaborative cultures saw a 55% improvement in classroom management
post—pt&fgional development programmes, as teachers learned from peers. In Oluyole, where
teachers face similar challenges, peer collaboration during staff meetings can help refine

strategies like using Yoruba cultural norms to maintain discipline.

Administrative support from school leadership is crucial, as it provides resources,

scheduling flexibility, and encouragement for teachers to implement management strategies.
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Principals who prioritize classroom management by allocating time for Professional
Development Programmes (PDPs) or providing materials enhance teacher effectiveness®.
Furthermore, Students’ characteristics significantly influence classroom management
effectiveness, as their behaviors, backgrounds, and needs shape classroom dynamics. Student
socioeconomic background affects behavior, particularly in Oluyole, where poverty leads to
issues like absenteeism or disengagement due to economic pressures. Teachers wh ss these
challenges empathetically, such as providing stationery or extra support, f(QeJQOperation. A
study found that addressing socioeconomic challenges improved class@llxlanagement by 60%,
as students felt valued”’. Empathy and culturally responsive s@ies are critical in such

contexts to reduce disruptions stemming from external stres@

2.2 Theoretical Framework
O

The Theoretical Review estaéj@a conceptual framework for understanding the
relationships between Profess@evelopment Programmes, Teaching Experience, and
Classroom Managemen\w\'veness among secondary school teachers in Oluyole Local
Government Area of Oyo State, Nigeria. This section examines three theories: Knowles’
Andragogy Tl% \70) to underpin Professional Development Programmes, Bandura’s Social
Learning %@y (1977) to support Teaching Experience, and Canter’s Lee Assertive Discipline
Theory 70) to explain Classroom Management Effectiveness. Each theory is extensively
explored, detailing its origins, principles, supporting research, critiques, and application to the

Oluyole LGA context, providing a robust foundation for the empirical review and hypotheses

development in subsequent sections.
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2.2.1 Social Learning Theory

Social Learning Theory, developed by Albert Bandura, offers a framework for
understanding how individuals acquire knowledge and behaviors through observation, modeling,
and social interaction®®. This theory in his book Social Learning Theory, building on his earlier
work on observational learning, notably the famous “Bobo doll experiment” of 1961, which
demonstrated that children imitate aggressive behaviors they observe in ad QThe theory
emerged in the context of psychological research shifting from stric%g@rism (such as
Skinner’s operant conditioning) to a more cognitive approach, e ing the role of social

% psychology, introducing

context in learning. Bandura’s work bridged behaviorism and @n

the concept of reciprocal determinism, which posits that @ior, personal factors (cognition,

motivation), and the environment interact to inﬂuen%(@ing.
O
\®
: ﬁ\

The theory is built on four core proce’s&ag\&

i. Attention—learners nﬁ@o%ce the behavior being modeled;

ii. Retention—leam\é%t remember the observed behavior;

iii. Reprodu ia&%amers must be able to replicate the behavior; and

iv. Motiv@n—leamers must have a reason to adopt the behavior, often through
reinfo%@’b(positive outcomes) or punishment (negative outcomes). A key concept in
Bandura’stheory is self-efficacy, defined as an individual’s belief in their ability to perform a
tasksuccessfully, which influences their willingness to adopt new behaviors. Learning is not

solely a result of direct experience (as in classical behaviorism) but also occurs through

observing others, making it a social process heavily influenced by the environment and
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interactions with others*’. Supporting research has widely applied Social Learning Theory in
educational contexts. The theory explains how teachers learn classroom management strategies
by observing colleagues, mentors, and even their own past experiences, emphasizing the role of
modeling in professional growth*. In Nigeria, Teachers in resource-constrained settings often
adopt effective teaching practices by observing peers, particularly when those practices yield
positive outcomes like improved student behavior’. The concept of self-efficac so been
extensively researched, and it has been noted that teachers with high self-efti acg more likely
to persist in challenging environments, such as managing large class@%ause they believe in
their ability to succeed!*. %

Critiques of Bandura’s theory include its limited fc@ iological factors in learning,
as some argue that genetic predispositions can inﬂuep& w individuals respond to observed
behaviors®. Additionally, some scholars, sugge@ the theory underemphasizes cognitive
developmental stages, which may affect %mers process observed behaviors*. Despite

%ns a powerful framework for understanding how

these critiques, Social Learning The{Q;\E%

teaching experience develops,-pgglarly in social and collaborative settings like schools.

N\

Bandura’s Social@nng Theory is highly relevant to Teaching Experience, as teachers
accumulate skillsc.r)@ ledge over time through observation and interaction with colleagues,
students, and @x environment. The attention process implies that teachers must notice effective
strateg\i@)deled by others. For example, a novice teacher might observe an experienced
colleague using Yoruba storytelling to engage students and maintain discipline, paying close
attention to how the technique captivates the class and reduces disruptions. The retention process
involves remembering this strategy, perhaps by mentally noting how the storytelling incorporates

Yoruba proverbs to teach moral values, which aligns with the cultural context of Oluyole’s

56



Yoruba-dominated classrooms. The reproduction process occurs when the novice teacher tries
this strategy in their own classroom, adapting it to their specific class dynamics, such as a large

class of 70 students, to maintain order.

The motivation process is critical, as the teacher will continue using the strategy if it
yields positive outcomes, such as improved student engagement or fewer disruptions,\which are
reinforced by the satisfaction of a well-managed classroom. The concept @Q efficacy is

particularly significant in Oluyole’s challenging context, where teach Qay large classes,

limited resources, and socioeconomic issues like student poverty. perienced teacher with

high self-efficacy, developed through years of observing@i efining strategies, might
confidently use peer leaders to monitor student behavior, bng in their ability to manage the
class effectively.The environmental aspect of Band%!bt%iprocal determinism is also relevant
in Oluyole LGA, where the socio-cultural @shapes learning. Teachers learn to address
local challenges like language barriers, @tudents more fluent in Yoruba than English, by
observing how colleagues use bilin@%aching methods, such as explaining concepts in Yoruba

before transitioning to English &sure comprehension and engagement.

Recent studies i Q eria support this application, showing that social learning among
teachers in Yoru%-gbmmated regions fosters the adoption of culturally responsive classroom
manageme tices, such as using Yoruba cultural norms of respect for elders to establish
authorw Collaborative environments in Oyo State schools, where teachers share strategies
during staff meetings, enhance teaching experience by promoting observational learning?!. In
Oluyole, Bandura’s Social Learning Theory suggests that teaching experience grows through
social interactions, enabling teachers to develop and refine classroom management skills suited

to the local context.
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2.2.2Canter’s Assertive Discipline Theory and Classroom Management

Canter's Assertive Discipline Theory, developed in the 1970s by Lee, is a behaviorist approach to
classroom management that emphasizes the teacher's role in creating a structured and organized
classroom environment. Unlike Bandura's Social Cognitive Theory (SCT), which focuses on
learning through observation and social interactions, Canter’s theory is grounded in clear,
structured expectations and the direct enforcement of rules. Canter and hig%, Marlene,
introduced this model with the idea that teachers should take a more as&&i&ﬁt positive, role

in maintaining discipline by setting clear rules, defining conseqor misbehaviour, and
t jost

being consistent in their enforcement. This theory emphasize@ discipline, but also how

discipline can be integrated with positive reinforcement@mild a positive and productive

classroom atmosphere. &Q
Core Principles of Assertive Discipli@ry

Assertive Discipline Theory “i %‘, on several key principles, which focus on structured

discipline, clear boundarlbb&istency, and positive reinforcement.

Clear Rules ar{%ﬁemﬁons; The foundation of Assertive Discipline Theory is the
establishmepbé‘clear, well-defined rules at the start of the academic year. Teachers must
commwgé the behavioural expectations to their students and make sure these rules are
understood by all. Canter emphasized that teachers should be explicit about what is acceptable
behaviour and what is not. The clarity of these rules helps set boundaries for students, so they
understand the limits within the classroom environment. For example, rules such as “raise your

hand to speak” or “respect your peers” are straightforward and easy for students to follow. Clear
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rules reduce ambiguity, creating a predictable environment where students know what is
expected of them. When students know the expectations upfront, they are less likely to engage in

disruptive behaviour, as they are aware of the consequences that will follow.

Firm, Yet Positive, Discipline Assertive Discipline Theory underscores the need for
teachers to be firm, but not punitive. Teachers must assert control over their classro%and not
allow misbehaviour to undermine the learning environment. This principl irmness is
balanced by the need to maintain a positive, supportive attitude. Cantht&ys that teachers
should not resort to anger or aggression when enforcing rules but sh: tead maintain a calm,

assertive demeanour. By being positive and supportive whil taneously enforcing rules,
teachers create an environment in which students feel secure and understand the teacher’s
expectations. Canter’s model advocates for a discipl&!@sets clear, non-negotiable boundaries
while creating a space where students can%% The approach encourages teachers to be
approachable and to provide encouragqrg&fostering trust and respect between the teacher and
the students. This positive approacl&gmu\nces the teacher-student relationship, which can help

. L]
prevent unnecessary conflicts a@xcrease student engagement.

Consistency an Qow-Through A critical component of Assertive Discipline is the
application of rules and consequences consistently. The author argued that rules must be applied
uniformly % students, without exception, in order for students to clearly understand the
bounda\i@ and the importance of following them. Inconsistent enforcement of rules can lead to
confusion, making it difficult for students to understand what behaviours are expected and the
consequences that follow. Consistency in discipline not only helps avoid favouritism but also

builds a sense of fairness within the classroom. When students observe that the teacher applies

rules equally, they are more likely to develop respect for the teacher's authority. Inconsistent
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application can erode trust and lead to disruptive behaviour, as students may test the limits to
determine if certain behaviours will be overlooked. Research supports the idea that consistent
enforcement of rules promotes a stable and orderly classroom, enhancing students' ability to

concentrate on their learning™’.

Positive Reinforcement Positive reinforcement is another core element &ssertive
Discipline Theory. While discipline certainly involves corrective measures sbehaviour,
Canter also emphasizes the importance of acknowledging and rewarding gnehaviour. Praise,
recognition, and privileges serve as powerful motivators for stu encouraglng them to
follow the rules and engage more positively with their l environment. The author
advocates for teachers to reward students who exhibit d631 behav1ours, such as staying on
task, following the rules, and helping others. Thes g@s may include verbal praise, special
privileges, or tangible rewards like stickerss@iﬁcates. The goal is to reinforce positive

N\
behaviours, thereby motivating student.ss&ntmue engaging in those behaviours. Studies have
shown that when positive reinforcem{ﬁﬁs balanced with corrective discipline, it results in more
cooperative and productive 3&11‘[5. Positive reinforcement also provides students with
incentives to participategely in classroom activities and to build better relationships with
both the teacheréj@ﬁ peers. By focusing on reinforcing positive behaviour, teachers can

shape the cl%@om culture, fostering a supportive learning environment that encourages

academ'{gpcess and personal growth®’.

Behaviour Management Plan Canter’s Assertive Discipline emphasizes the importance of
having a well-defined behaviour management plan. This plan should outline both the classroom
rules and the consequences for inappropriate behaviour. A clear, structured behaviour plan serves

as a roadmap for both the teacher and the students, ensuring that everyone knows the expected
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behaviours and the associated rewards and consequences. Teachers should develop and share this
plan with students at the beginning of the school year, making sure that students understand the
framework for behaviour management. The plan should also be revisited regularly to ensure that
students remain familiar with the expectations. This ongoing communication helps to reinforce
the importance of discipline and encourages students to take ownership of their behaviour. The
behaviour management plan should also provide room for flexibility. For exampleQa udent is
repeatedly breaking rules, the plan may include additional support mgcham$ms such as

personalized interventions, counselling, or positive behaviour interveni@.

Empirical studies have supported the effectiveness ofﬁﬁd discipline approaches,
such as Assertive Discipline, in improving classroom behz@ and overall student cooperation.
Research has shown that teachers who impleme @ured discipline techniques tend to
experience fewer disruptions and greater stud%%pliance“. By establishing a predictable and
fair environment, Assertive Discipline.l@&xeate a classroom atmosphere where students can

focus on learning without constant di@ons.

A study demonstr. tq@nat schools that implemented Assertive Discipline practices
experienced higher lev gstudent engagement, decreased disruptive behavior, and improved
academic perfor@e%eachers using these practices were able to maintain a structured
classroom ment, which directly contributed to better student outcomes®?. Additionally,
behavi&vlanagement training based on Canter’s Assertive Discipline has been shown to
improve teachers' self-efficacy and confidence in managing classrooms. Teachers who are
equipped with specific tools and strategies for managing classroom behavior feel more in control

of their classrooms, which positively impacts their teaching effectiveness®’.
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Assertive Discipline Theory offers a comprehensive framework for managing classrooms
through clear rules, consistency, positive reinforcement, and firm yet supportive discipline.
Teachers who implement this model are able to establish a structured, predictable learning
environment that fosters student cooperation, minimizes disruptions, and enhances the overall
classroom atmosphere. By balancing firm discipline with positive reinforcement, the Assertive
Discipline approach helps motivate students and encourage desirable behavi pirical
research consistently highlights the effectiveness of structured disc@)@ approaches,
demonstrating that when rules are consistently applied and supported @itive reinforcement,
classrooms run more smoothly and students are more engaged @ir learning. This theory,
therefore, provides a practical and effective strategy for school teachers seeking to

improve classroom management and student outcomes,bQ

From SCT, teachers can adopt a pr '%approach by modeling positive behaviors,
N

fostering a motivating learning enviro.n@ and encouraging self-regulation among students.
From Assertive Discipline Theory, t&&)c\an implement a structured discipline system that sets
clear rules, enforces consequeﬁ&%‘onsistently, and reinforces appropriate behavior through both
corrective measures and}%ive reinforcement. By combining these perspectives, teachers can
create a classro@/@ onment that is structured yet supportive. Students will not only
understand th@havioral expectations placed upon them but will also feel motivated to comply
due to\th/Qpresence of clear role models, reinforcement strategies, and a positive learning
atmosphere. Effective classroom management is a vital component of successful teaching,
influencing student behavior, engagement, and academic outcomes. Bandura’s Social Cognitive

Theory and Canter’s Assertive Discipline Theory provide two complementary approaches that

help educators establish order while fostering student self-regulation and motivation. SCT
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emphasizes the role of observational learning, reinforcement, and environmental influences in
shaping student behavior, while Assertive Discipline Theory highlights the importance of clear
rules, consistency, and discipline. By integrating these two theories, teachers can develop a

balanced and effective classroom management strategy that ensures both discipline and student

R

Knowles’ Andragogy Theory, developed by Malcolm Knowles in 19704 is,a foundational

growth.

2.2.3 Knowles’ Andragogy Theory (1970)

framework for understanding adult learning, distinguishing it frog , which focuses on

child learning. Knowles introduced the term “andragogy” (fro e 'Greek words andra meaning
“man” and agogos meaning “leading”) to describe the ar@ science of helping adults learn,
initially presenting it in his seminal work The @ractice of Adult Education: From
Pedagogy to Andragogy. The theory emerged i context of adult education in the United
States during the mid-20th century,.a iod when lifelong learning became increasingly
important due to rapid societal and Qég\logical changes. Knowles built on the work of earlier
educators like Eduard Lind‘é;@, who emphasized experiential learning, but formalized

andragogy as a distinct m\@ ilored to adult learners’ needs.
Knowles’ theory ‘s g}@ed in six core assumptions about adult learners:

1. Ne&/@(now: adults need to understand the purpose of learning something before
“ingging;
ii.  Self-Concept: adults prefer to be self-directed rather than dependent on instructors;
iii.  Prior Experience: adults bring a wealth of experience that shapes their learning;
iv.  Readiness to Learn: adults are motivated to learn when they face immediate, relevant

challenges;
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v.  Orientation to Learning: adults prefer problem-centered, practical learning over
theoretical content; and

vi.  Motivation: adults are driven by internal motivators (e.g., job satisfaction, self-
improvement) rather than external rewards (e.g., grades). Knowles argued that these
assumptions necessitate a different approach to education for adults compared to children,

emphasizing learner-centered, experiential, and practical methods. Q

Supporting research has validated many aspects of Knowles’ theory. rrgm)et al. note that
andragogy has been widely applied in professional development acr ious fields, including
education, healthcare, and business, because it addresses @ﬁminsic motivations and
practical needs. In the context of teacher training, highlight@ andragogical principles improve
training outcomes by focusing on teachers’ immed sroom challenges, such as managing
large classes or integrating technology?®. A stn%%*ﬁgeria found that professional development
programmes designed with andragogig@lmplessuch as allowing teachers to choose topics
relevant to their needsresulted in hi%%gagement and application of skills in the classroom?’.
However, the theory is no \@ critiques. Jarvis argues that Knowles’ assumptions may not
N

apply universally to al t learners, as cultural and socioeconomic factors can influence

learning prefere@ example, in collectivist cultures like Nigeria, the self-concept
assumption onomy might be less pronounced, as teachers may value community-driven
learnirwer individual choice. Additionally, some critics, like Hartree, note that the distinction
between andragogy and pedagogy is not always clear-cut, as child learners can also benefit from
problem-centered approaches. Despite these critiques, Knowles’ framework remains relevant for

designing professional development, particularly in challenging educational contexts like

Oluyole LGA.
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In Oluyole LGA, Knowles’” Andragogy Theory is directly applicable to Professional
Development Programmes for secondary school teachers. The need to know assumption suggests
that teachers must understand how training will help them address local challenges, such as
managing classes of 50-70 students with limited resources. For example, a workshop on using
Yoruba cultural practices (e.g., storytelling to teach moral values) would resonate with teachers if
its purposeimproving student engagement and disciplineis clearly communicaQ e self-
concept assumption implies that teachers should have autonomy in theif learding, such as
choosing training sessions on improvising teaching aids with local @ls (e.g., stones for

counting exercises), which is practical in Oluyole resource-sc environment. The prior

experience assumption highlights the importance of buil' eachers’ existing knowledge,
such as their familiarity with Yoruba cultural norms,@evelop strategies like using market

scenarios to teach Mathematics, making lessons r e and reducing disruptions.

The readiness to learn assumption is @aﬂy relevant in Oluyole, where teachers are
motivated to learn strategies that add@mmediate challenges, such as maintaining discipline in
large classes. A professional B@lopment programme offering practical techniqueslike using

peer leaders to monitor s\bnt behaviorwould align with this principle, ensuring teachers are

eager to participaé/\\%

The orientatt learning assumption supports the need for problem-centered training, such as
sessiorM managing external disruptions (e.g., power outages or communal events like
festivals), which are common in Oluyole.Finally, the motivation assumption underscores
teachers in Oluyole are driven by internal factors, such as the desire to improve classroom

management, rather than external rewards like salary increments, which are often delayed due to

65



funding constraints. A programme that promises immediate improvements in student behavior

through culturally responsive strategies would thus be highly motivating.

Recent studies in Nigeria reinforce the applicability of andragogy in teacher professional
development. Balogun notes that training programmes in Yoruba-dominated regions like Oluyole
are more effective when they incorporate cultural elements, aligning with the practical, learner-
centered focus of Knowles’ theory. Similarly, Adesina found that professiona@%lopment in
Oyo State that allows teachers to reflect on their experiences and apply r&&wgies directly in

their classrooms leads to sustained improvements in teaching s. In Oluyole LGA,
Knowles’ Andragogy Theory provides a framework for de@%professional development
programmes that are relevant, participatory, and practica@suring teachers are equipped to

manage their classrooms effectively amidst local ch%é%%
2.2.3 Interrelationship of Theories and Stu\@rlables

The two theories, Albert Bandura’s Soéi};ﬁm ning Theoryand Lee Canter’s Assertive Discipline
Theoryinterconnect to provid%%comprehensive theoretical foundation for this study.
Professional Developme@rammes should be designed to meet teachers’ adult learning
needs, emphasizing q&cal, context-specific training that addresses immediate challenges in
Oluyole LG SQ as managing large classes with limited resources®. For example, a
programn@&ing teachers to use Yoruba storytelling aligns with andragogical principles,
ensuri&ey are motivated to apply the strategy in their classrooms. Bandura’s Social Learning
Theory complements this by illustrating how Teaching Experience develops through
observational learning and self-efficacy. Teachers in Oluyole refine their skills over time by
observing colleagues and adapting strategies to the local context, such as using peer leaders to

manage student behavior, with their self-efficacy growing as they see positive outcomes. This
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experience enhances their ability to apply professional development strategies effectively,

bridging the gap between training and practice.

Assertive Discipline Theory, developed in the 1970s with Marlene Canter, is a behaviorist
classroom management approach that contrasts with Bandura’s observational learning model. It
empowers teachers to create structured, productive classrooms through clear rule%)nsistent
enforcement, and positive reinforcement. Key principles include setting e@behavioral
expectations to eliminate ambiguity, maintaining firm yet supportive di i[g,w to foster trust,

enforcing rules uniformly for fairness, and using praise or rewards rage good behavior. A
ces,

structured behavior management plan outlines rules and conse@ shared early and revisited
often. A research work shows it reduces disruptions, boosts@agement, and improves academic
outcomes?>. Paired with Social Cognitive Theory %&Qon modeling and self-regulation, it
creates a balanced, effective classroom envi where students thrive.” Teachers can use
N
these strategies enhanced by their Q@CG and training to create an orderly learning
environment, such as establishing rm{% that incorporate Yoruba cultural practices to maintain
discipline and engagement. T@er, these theories suggest that well-designed professional
development (Knowles gips teachers with relevant skills*®, which they refine through
experience via s@&t& ing (Bandura), ultimately leading to effective classroom management
practices (Ma%;o) that address Oluyole’s unique challenges***7. This interrelationship provides
a theo@l basis for exploring how professional development and teaching experience

influence classroom management effectiveness, guiding the hypotheses and empirical analysis in

subsequent chapters.

67



N
2.3 Review of Empiric &dies
D"

The E%pl'cgq}Review synthesizes findings from a wide range of studies on Professional

Develop ﬂb

ExperieXsé, and Classroom Management Effectiveness, focusing on their interrelationships and

rogrammes (Professional Development Programmes (PDPs)), Teaching

relevance to secondary school teachers in Oluyole Local Government Area (LGA) of Oyo State,
Nigeria. This section examines empirical evidence on how these variables interact, identifies
patterns, inconsistencies, and gaps in the literature, and highlights their applicability to the

study’s context, where teachers face challenges such as large class sizes (50—70 students), limited
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resources, and culturally diverse classrooms influenced by Yoruba cultural norms and
socioeconomic factors like poverty. The review is organized into detailed sub-headings to
address each wvariable, their relationships, and additional dimensions such as regional
comparisons, longitudinal and qualitative perspectives, providing a comprehensive foundation

R

2.3.1 Professional Development Programmes O

for the study’s hypotheses and methodology.

Professional Development Programmes have been extensively &gjas a mechanism
for improving teachers’ skills, knowledge, and classroom practic chlarly in challenging
educational contexts like Oluyole LGA. A study investi the impact of Professional
Development Programmes (PDPs) on secondary school 6@5 in South-West Nigeria, using a
survey design with a sample of 200 teachers from p "Qchools in Ibadan®. The study aimed to
assess how Professional Development Pro@es (PDPs) influence teaching effectiveness,
focusing on classroom management 5\& key outcome. Data were collected through
questionnaires measuring frequenc@@duration of training, with findings showing that regular
Professional Development Q(\nmes (PDPs) improved teachers’ ability to engage students by
60%, as evidenced by incrédsed student participation in discussions. However, the study noted
that lack of foleJ\-up support reduced long-term impact, with only 20% of participants
sustaining actices after six months. This limitation underscores the need for sustained

Profes}hga Development Programmes (PDPs) in Oluyole, where teachers require ongoing

strategies to manage overcrowded classrooms effectively.

The role of technology-driven Professional Development Programmes (PDPs) in
Nigerian secondary schools was explored, focusing on the adoption of virtual training sessions

post-COVID-19%%. The researchers employed a mixed-methods approach, surveying 200
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teachers in South-West Nigeria (including Oyo State) and conducting follow-up interviews with
20 participants. The study found that virtual workshops on platforms like Zoom improved
classroom management by 55%, as teachers learned to use digital tools such as Google Forms for
quick formative assessments, which kept students engaged during lessons. For instance, a teacher
in Ibadan reported using online polls to gauge student understanding, reducing idle time and
disruptions in a class of 60 students. However, the study highlighted signiﬁcanQ$rs, with
40% of teachers in semi-urban areas like Oluyole LGA reporting limited inte@e}gess and lack
of devices as major challenges, leading to unequal participation. @’&Guggests that while
technology-driven Professional Development Programmes ( hold promise, their
Y

A study examined the impact of Professi% evelopment Programmes (PDPs) on

effectiveness in Oluyole depends on addressing infrastruct

inclusive education practices in Nigerian ss@@y schools, focusing on how training can
improve classroom management for diyg&eamersm. The study surveyed 250 teachers across
Oyo and Lagos States, using a Lik@lle questionnaire to measure changes in management
practices after training on inclu a@strategies, such as differentiating instruction for students with
disabilities or socioecon@c allenges. The results showed a 62% improvement in classroom
management effe(.ii\%es with teachers reporting fewer disruptions (down by 18%) and higher
engagement marginalized students (up by 70%). Notably, teachers who incorporated
cultura%%evant content like using Yoruba proverbs to teach moral values saw greater student
cooperation, as students felt their cultural identity was respected. The study’s limitation was its
focus on urban and peri-urban areas, with less attention to semi-urban contexts like Oluyole,

where poverty and resource scarcity are more pronounced. This finding is critical for Oluyole

70



LGA, where socioeconomic diversity requires Professional Development Programmes (PDPs)

that address inclusivity and cultural responsiveness to enhance classroom management.

A study in South-West Nigeria investigated the effectiveness of Professional
Development Programmes (PDPs) in resource-scarce settings, surveying 150 secondary school
teachers in rural and semi-urban areas, including parts of Oyo State®’. The study usedsa pre- and
post-training evaluation design, assessing teachers’ classroom management skil Qre and after
a series of workshops on practical teaching strategies. The results sh e&that Professional
Development Programmes (PDPs) with irrelevant content or po litation had minimal
impact, with only 28% of participants reporting improvet@% student engagement or
discipline. Teachers cited a lack of context-specific strat@ such as managing large classes
with limited materials as a key limitation, with m! %&erﬁng to traditional lecture methods
within weeks. The study recommended that {&Ional Development Programmes (PDPs) in
resource-scarce contexts like Oluyole I.Jq&ould focus on practical, locally relevant strategies,

such as using improvised teaching ai@., stones for counting exercises).

The role of PDP f: ci@ors’ quality in enhancing classroom management was explored
through a survey of 2 %hers in Oyo State®. The study used a mixed-methods approach,
combining ques@ires with focus group discussions to assess teachers’ perceptions of
facilitator e e. Findings indicated that Professional Development Programmes (PDPs) led
by ex;ksignced facilitators who understood the local context improved classroom management
by 58%, as teachers adopted strategies like using Yoruba cultural norms to establish authority
(e.g., leveraging respect for elders to maintain discipline). However, Professional Development
Programmes (PDPs) with facilitators lacking contextual knowledge saw only a 22%

improvement, as teachers found the training disconnected from their daily challenges, such as
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managing large classes with limited resources. This is highly relevant for Oluyole LGA, where
facilitators familiar with Yoruba culture and local educational constraints could design more

effective Professional Development Programmes (PDPs).

The impact of Professional Development Programmes (PDPs) on teachers’ emotional
resilience in Nigerian secondary schools, focusing on 200 teachers in Oyo and Osun States’2.
Using a survey design and the Emotional Resilience Scale (ERS), the found that
Professional Development Programmes (PDPs) incorporating stress gment techniques
improved classroom management by 50%, as teachers reported grea atlence and empathy
when handling student misbehavior. For example, a teacher badan noted that mindfulness
training helped them remain calm during disruptions, reduc@umtlve responses and fostering a
more positive classroom environment. The study’s '@%n was its small sample size, which
may not fully represent semi-urban conte)%% Oluyole, where teachers face additional

stressors like delayed salaries. &

The frequency of Profess1®f3evelopment Programmes (PDPs) and their impact on
classroom management in c@ est Nigeria was investigated through a survey of 250 teachers
across Oyo, Osun, an States3. The study used a correlational design, finding a positive
correlation (r = OQ} .01) between frequent Professional Development Programmes (PDPs)
(at least q ) and classroom management effectiveness, with teachers reporting a 60%
increaw student engagement and a 18% reduction in discipline incidents. Teachers who
attended regular workshops on classroom management strategies, such as establishing routines,
were better equipped to handle large classes. However, the study noted that funding constraints
often limited the frequency of Professional Development Programmes (PDPs) in public schools,

a challenge likely to affect Oluyole LGA, where budgetary issues are common.

72



The duration of Professional Development Programmes (PDPs) and their impact on
classroom management, surveying 250 teachers in Oyo State'>. The study used a pre-post
experimental design, comparing classroom management outcomes for teachers who attended
short-term (1-day) versus long-term (3-month) Professional Development Programmes (PDPs).
The results showed that long-term Professional Development Programmes (PDPs) led to a 70%
improvement in classroom management, as teachers had time to practice and rQ rategies
like using group work to engage students, compared to a 35% improvement=for short-term
Professional Development Programmes (PDPs). The study highlighté%chers in semi-urban
areas like Oluyole often face time constraints due to heavy te@ loads, suggesting that

extended Professional Development Programmes (PDPs eed to be scheduled during

holidays to ensure participation ’bQ

O

A study examined the diversity \bﬂ&s covered in Professional Development

Programmes (PDPs) and their impact qrs&room management, surveying 320 teachers in Oyo
and Lagos States. The study found tlﬁ%fessional Development Programmes (PDPs) covering
a wide range of topics such .a$dagogy, technology integration, and cultural responsiveness
improved classroom ma@nem by 68%, as teachers reported greater versatility in handling
diverse classroor(?:ié&e es'%%, For instance, a teacher in Ibadan used training on digital tools
alongside Yo@ storytelling to engage students, reducing disruptions by 22%. The study’s
limitaﬁ%%s its focus on urban teachers, with less attention to semi-urban contexts like Oluyole,

where resource constraints may limit the applicability of some topics.

The role of Professional Development Programmes (PDPs) in promoting reflective
practice among Nigerian teachers, surveying 200 teachers in South-West Nigeria®®. The study

used a mixed-methods approach, combining surveys with reflective journals, and found that
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Professional Development Programmes (PDPs) encouraging reflection improved classroom
management by 52%, as teachers identified and refined strategies like using non-verbal cues to
redirect student behavior. However, the study noted that reflective practice was less common
among teachers in resource-scarce settings due to time constraints, a challenge relevant to

Oluyole LGA?. \
2.3.2 Teaching Experience and Classroom Management Effectiveness OQ

Teaching Experience has been widely studied as a predictor of%%m management
effectiveness, with empirical evidence suggesting that experienced_t grs are generally better
equipped to handle classroom challenges due to their a@ulated practical knowledge.
Investigated the relationship between teaching experie@a classroom management among
300 secondary school teachers in Oyo State, using ’Qelational design®’. The study collected
data through questionnaires measuring yeaﬁ@ service, student engagement, and discipline
incidents, finding a positive correlatib@f 0.60, p < 0.05) between years of service and
effective classroom management. @gw(?ers with over 10 years of experience reported higher
student engagement (75% a@ewer discipline incidents (10% reduction) compared to novice
teachers (less than 3 years), often using strategies like establishing routines and leveraging
Yoruba cultural ’\\'such as respect for elders) to maintain order. The study’s limitation was

its reliance ab -reported data, which may be subject to bias'?.

}g:sure focuses on different grade levels shapes teachers’ classroom management skills
in South-West Nigeria, surveying 180 teachers in Oyo and Osun States!>. The study used a
survey design, collecting data on teachers’ experience across Junior Secondary School (JSS) and
Senior Secondary School (SSS) levels and their classroom management practices. Findings

showed that teachers who had taught both JSS and SSS levels were 60% more effective in
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managing student behavior, as they adapted strategies to developmental stages using structured
activities like direct instruction for younger students and fostering self-regulation through
discussions for older ones. The study also noted that experienced teachers were better at
improvising with limited resources, such as using stones for counting exercises in Mathematics,
which kept students engaged in resource-scarce settings. This is highly relevant in OKOIe LGA,

where teachers often face similar resource constraints. Q

The role of self-efficacy in the relationship between teaching ex rlgy and classroom
management, surveying 250 teachers in Oyo and Osun States. Usi elf efficacy scale, the
study found that teachers with over 15 years of experience ha self-efficacy (mean score
of 4.0 on a 5-point scale), which correlated with bette@ssroom management outcomes,
including a 18% reduction in discipline incidents g&% increase in time on task®. These
teachers often used non-verbal strategies, su %oximity or eye contact, to redirect student
behavior in large classes, demonstratirlg‘@dence built through years of practice. The study’s
limitation was its cross-sectional desi &)\Vhich did not capture changes in self-efficacy over time.
In Oluyole, where teachers fa&)%emal disruptions like power outages, such self-efficacy could

enable them to maintain otdep by adapting quickly to challenges.

A stud @w that experience alone does not guarantee effectiveness, using a case
study appr ith 50 teachers in South-West Nigeria!®. The study collected data through
classr(b&servations and interviews, finding that experienced teachers who did not engage in
reflective practice or professional development often plateaued, showing no significant
improvement in classroom management compared to novices (p > 0.05). These teachers relied on
outdated methods, such as punitive discipline, which were less effective in modern, diverse

classrooms, leading to higher disruption rates (18% more than reflective teachers). The study
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recommended combining experience with continuous learning to sustain effectiveness. This
finding suggests a need for your study to explore how teaching experience, when supported by

Professional Development Programmes (PDPs), impacts classroom management in Oluyole

LGA.
The impact of subject specialization experience on classroom managemen&rveying
200 teachers in Oyo State. The study found that teachers with over 10 years rience in a

specific subject (e.g., Mathematics) were 60% more effective in managl&ggwrooms as they

developed subject-specific engagement strategies, such as using t scenarios to teach
=~

mathematical concepts, which reduced disruptions by 12%5@ ver, the study noted that
teachers with limited subject diversity struggled to ada@ new subjects, impacting their
management effectiveness. In Oluyole, where te Qay teach multiple subjects due to

staffing shortages, this highlights the 1mportal@lb_] ect-specific experience.

The role of school type exposut sfq%aplng teaching experience, surveying 200 teachers
in Oyo and Ondo States'®. The stu@ound that teachers with experience in both rural and semi-
urban schools were 60% @ ective in managing classrooms, as they developed adaptive
strategies like i 1mprov1s §mth limited resources (e.g., using local materials for lessons). This

adaptability led QS% increase in student engagement and a 10% reduction in disruptions,

particularlykb i-urban contexts like Oluyole LGA.

Nfessional roles held by teachers influence their classroom management, surveying 280
teachers in South-West Nigeria. The study found that teachers who had served as form teachers
or heads of department had 55% better classroom management outcomes, as these roles

developed leadership and conflict resolution skills, such as mediating student disputes, which
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fostered a harmonious classroom environment!?. In Oluyole, where teachers often take on

multiple roles, this suggests that such experiences could enhance their management effectiveness.

Cultural dimension of teaching experience in Yoruba-dominated regions, surveying 250
teachers in Oyo State. The study found that experienced teachers who integrated Yoruba cultural
practices like storytelling to teach moral values had 65% higher student engagemen&nd 18%
fewer discipline incidents, as students responded positively to familiar tradition s 1s directly

applicable to Oluyole LGA, where cultural integration could be a key %ngor experienced

teachers @

The role of teaching experience in adapting to policy es, surveying 260 teachers in
Oyo and Osun States. The study found that experienced @CQS were 65% more likely to adapt
to new curricula or teaching standards, such as th ’b() shift to online learning, maintaining
classroom management effectiveness (mean @ement score of 4.0 on a 5-point scale) despite
systemic changes®. In Oluyole, where p@ﬂfts are common, this adaptability could be crucial
for sustained effectiveness. The éac?t of teaching experience on building teacher-student
relationships, surveying 2 0@11ers in South-West Nigeria. The study found that experienced
teachers with over 10 years ©f service were 60% more effective in fostering trust, which reduced

disruptions by 1@ students felt valued and supported®.

2.3.3Cla Management Effectiveness

v

Classroom Management Effectiveness has been a central focus in educational research,
with studies highlighting its impact on student outcomes and teacher satisfaction, particularly in
challenging contexts like Oluyole LGA. Classroom management effectiveness in Yoruba-

dominated secondary schools in Oyo State, using a mixed-methods approach with 350 teachers
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and classroom observations??. The study collected data through surveys, observation checklists,
and student feedback forms, finding that teachers who maintained high student engagement
levels through strategies like group work and culturally relevant activitiesreported a 25%
reduction in discipline incidents and a 65% increase in time on task. Student feedback indicated
higher satisfaction with teachers who balanced authority with empathy, such as understanding
why students might be late due to economic pressures like hawking goods. The stuQs itation
was its focus on Yoruba-dominated schools, which may not generalize to m@erse regions.
In Oluyole, where similar cultural and economic factors are at play, th@’%dings underscore the

importance of engagement and empathy in effective classroom ma@en‘t.

The role of disciplinary strategies in classroom ma ment effectiveness, focusing on
180 secondary school teachers in South-West %é& Using a survey and classroom
observation, the study found that teachers wh\@positive reinforcement (e.g., praise for good
behavior) rather than punitive measu.rxq%uced discipline incidents by 28% and improved
student engagement by 45%. For ex@e, a teacher in Ibadan reported giving small rewards to
well-behaved students, Whi.l$1couraged cooperation. However, the study noted that
socioeconomic factors, @as students missing classes to hawk goods, required empathetic
approaches, like@g&ﬂg xtra support to affected students, to maintain order. This is directly

applicable to @ole LGA, where teachers must address similar socioeconomic barriers.

\Rb@ impact of classroom physical space on management effectiveness in Oyo State,
surveying 250 teachers and conducting classroom observations. The study used a Classroom
Environment Assessment Tool (CEAT) to evaluate desk arrangements and resource accessibility,
finding that teachers who arranged desks in clusters to facilitate group work reported a 40%

increase in student engagement and a 15% reduction in disruptions, even in overcrowded
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classrooms!?. The study also emphasized the importance of “withitness,” with teachers who
proactively monitored their classrooms achieving better outcomes (mean engagement score of
4.0 on a 5-point scale). The limitation was its focus on physical space without addressing digital
classroom environments. In Oluyole, where classrooms are often overcrowded, such strategies

could help teachers maximize instructional time.

A study conducted in a broader African context examined peer a@ministrator
evaluations as measures of classroom management effectiveness, surveyi g(miteachers across
Nigeria and Ghana?*2!. The study used structured observation rubri @sess engagement and
discipline, finding that teachers rated highly by peers and a '%ors had classrooms with
18% fewer disruptions and 55% higher student participatio@:s. However, the study noted that
cultural biases in evaluations such as prioritizing %@cipline over engagement sometimes
skewed results, particularly in contexts whe@%oritarian teaching styles were valued. In
Oluyole, where cultural norms of respgq&authority shape classroom dynamics, this suggests
that evaluation methods must be conqt/K%)\ensitive.

.
The role of emot%a@igence in classroom management, surveying 200 teachers in

emotional intelligence assessment tool, finding that teachers with

Oyo State. The study §1

high emotional i@ence such as recognizing and addressing student emotions had 50% better
classroom ement outcomes, with a 20% reduction in disruptions and a 60% increase in
student\@gagement‘”. For example, a teacher in Oluyole LGA discreetly offered support to a
struggling student, reducing behavioral issues stemming from frustration. This is critical in

Oluyole, where socioeconomic challenges like hunger affect student behavior.

The impact of non-verbal communication on classroom management, surveying 260

teachers in South-West Nigeria. The study found that teachers who used non-verbal strategies,
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like eye contact or proximity, reduced disruptions by 20% and improved engagement by 50%, as
these methods-maintained lesson flow in large classes!®. The study’s limitation was its reliance
on self-reported data, which may overestimate effectiveness. In Oluyole, where Yoruba culture

values indirect communication, such strategies could be particularly effective.

A study examined the role of student feedback in assessing classroom management e@iveness,
surveying 200 teachers and 1,000 students in Oyo State. The study found that oms where
students rated teachers highly for fairness and engagement had ZS%QQVdisruptions, as

students felt respected and motivated to cooperate'. 0

The impact of time on task on classroom manageme@rveying 280 teachers in Oyo
and Lagos States. The study found that teachers who & ized instructional time through
strategies like quick transitions between activi%’bchieved a 60% increase in student
engagement and a 15% reduction in disrupti@ven in classes with frequent interruptions like
power outages'’. This is directly rele@ﬁ'\o Oluyole LGA, where external disruptions are
common.Cultural responsiveness i@iacgroom management, surveying 250 teachers in Yoruba-
dominated regions of Oyo tQtT e study found that teachers who incorporated Yoruba cultural
practices like proverbs to t€ach moral lessons had 65% higher student engagement and 18%
fewer disruption@students responded positively to culturally familiar methods®?. This is
highly applieb to Oluyole, where cultural integration could enhance classroom management.
Furthe}s@e, a study investigated the impact of classroom management on teacher satisfaction,
surveying 220 teachers in South-West Nigeria. The study found that teachers with effective

classroom management practices such as clear rules and strong relationships reported 65%

higher job satisfaction, as they experienced less stress and burnout®,

2.3.4 Professional Development and Classroom Management Effectiveness
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The direct relationship between Professional Development Programmes (PDPs) and
Classroom Management Effectiveness has been widely studied, with evidence suggesting that
well-designed training significantly enhances teachers’ ability to create conducive learning
environments. It’s investigated this relationship among 280 secondary school teachers in Oyo
State, using a quasi-experimental design. Teachers were divided into an experimental group (6-
month PDP on classroom management strategies) and a control group (no train@, ith pre-
and post-intervention assessments of student engagement and disciplin@)@dents“. The
experimental group showed a 58% improvement in student engagem@&a 22% reduction in
discipline incidents (p < 0.01), using strategies like establ@ routines and positive
reinforcement. The study emphasized the importance of suStai training, noting that teachers
with follow-up support sustained improvement @time, unlike those in short-term
programmes. In Oluyole LGA, where teachers ngoing support to manage large classes,
this suggests that sustained Professional @opment Programmes (PDPs) could enhance

°
classroom management effectiveness, (_;\\"

A study examined th.e\ﬁkk)act of Professional Development Programmes (PDPs) on
classroom management @ource—scarce Nigerian schools, surveying 180 teachers in South-
West Nigeria. Théiéy ed a pre-post design, assessing teachers’ ability to manage classrooms
before and aftéyorkshops on improvising teaching aids®. The results showed that teachers who
leame%%&e local materials (e.g., stones for counting exercises) reported a 42% increase in
time on task, as students were more engaged and less disruptive. However, Professional
Development Programmes (PDPs) with poor facilitation or irrelevant content had minimal
impact, with only 20% of participants reporting improvements, highlighting the need for quality

training. This finding is relevant to Oluyole, where resource constraints are a major challenge,
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suggesting that Professional Development Programmes (PDPs) should focus on practical

strategies.

A study explored the role of Professional Development Programmes (PDPs) in fostering

inclusive classroom management in Oyo State, using a mixed-methods approach with 300

teachers!®8, The study combined surveys with classroom observations, finding tha&ning on
inclusive practices such as addressing the needs of students with disabilities oeconomic

challenges improved classroom management by 60%, as measured by stu entfegdback and peer
evaluations. Teachers reported better engagement from marginaliz nts, reducing overall
disruptions by 18%. For example, a teacher in Ibadan used vi %to support students with
hearing impairments, ensuring their participation and re@g exclusion-related conflicts. In

Oluyole, where socioeconomic diversity is signifi fessional Development Programmes

(PDPs) focusing on inclusivity could enhanceg@t)m management®,

A study investigated the impat @ofessional Development Programmes (PDPs) on
time management skills in classr@\management surveying 200 teachers in Oyo State. The
study found that Professi Velopment Programmes (PDPs) teaching time management
strategies like using ti t r activities improved classroom management by 48%, with a 18%
increase in tlme@’}sSE and a 12% reduction in disruptions®’. However, the study noted that
teachers in urban areas like Oluyole often faced external interruptions (e.g., communal

events),\&:h limited the applicability of some strategies

The role of Professional Development Programmes (PDPs) in promoting cultural
responsiveness in classroom management, surveying 280 teachers in Yoruba-dominated regions
of Oyo State. The study found that Professional Development Programmes (PDPs) teaching

culturally responsive strategies like using Yoruba proverbs to teach moral values improved
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classroom management by 65%, with a 25% reduction in disruptions and a 60% increase in
student engagement®®. Teachers reported that students were more cooperative when lessons

aligned with their cultural identity.

A study investigated the impact of Professional Development Programmes (PDPs) on
teachers’ use of non-verbal communication in classroom management, surveying 22&chers in
South-West Nigeria. The study found that Professional Development Pro es (PDPs)
teaching non-verbal strategies like using gestures or proximity improved clas management

by 50%, as teachers-maintained lesson flow in large classes, reduci ptions by 18%. The
study’s limitation was its focus on urban teachers, with less at(@%semi—urban contexts like
Oluyole%®.The role of Professional Development Programm DPs) in building teacher-student
relationships, surveying 200 teachers in Oyo %Qhe study found that Professional
Development Programmes (PDPs) focusinx%réationship—building strategies like showing
empathy for students’ challenges im.ps& classroom management by 50%, with a 22%
reduction in disruptions and a 60%&‘@\6356 in student engagement®. Teachers reported that

understanding students’ socio.e@mic struggles (e.g., missing classes to hawk goods) helped

them address behavioral 1 more effectively.

A study ‘explored the impact of Professional Development Programmes (PDPs) on
teachers’ e al intelligence in classroom management, surveying 250 teachers in Oyo and
Lagos\S@es“. The study found that Professional Development Programmes (PDPs) enhancing
emotional intelligence improved classroom management by 55%, as teachers were better at
addressing students’ emotional needs, reducing disruptions by 15% and increasing engagement
by 60%. For example, a teacher in Ibadan offered extra support to a student struggling with

family issues, reducing behavioral outbursts. This is relevant to Oluyole, where emotional
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support could mitigate socioeconomic challenges’. A similar study investigated the role of
Professional Development Programmes (PDPs) in promoting reflective practice in classroom
management, surveying 260 teachers in South-West Nigeria. The study found that Professional
Development Programmes (PDPs) encouraging reflection improved classroom management by
55%, as teachers identified and refined effective strategies, such as using routines to maintain

order, leading to a 20% reduction in disruptions'®. Q

The long-term impact of Professional Development Programme (EQBO) on classroom

management, using a longitudinal design with 220 teachers in O over two years. The
W1

study found that Professional Development Programmes (PD@ follow-up support led to
sustained improvements in classroom management (60% in@e in engagement after two years),
while one-off Professional Development Program efs@)Ps) saw a decline in effectiveness
(only 30% sustained improvement)3, This%%ghts the need for sustained Professional

Development Programmes (PDPs) in ole to ensure long-term classroom management

effectiveness. ,\C)\

2.3.5 Experie@and Classroom Management Effectiveness

\@rgal evidence supports a strong relationship between Teaching Experience and
Classroom Management Effectiveness, particularly in challenging educational contexts. A study
examined this relationship among 300 secondary school teachers in South-West Nigeria, using a
correlational design’'. The study collected data through surveys measuring years of service,

student engagement, and discipline incidents, finding a significant positive correlation (r = 0.70,

84



p < 0.01) between years of teaching experience and classroom management effectiveness.
Experienced teachers (over 10 years) outperformed novices in student engagement (72% vs. 48%)
and discipline management (12% fewer incidents), often using culturally responsive strategies
like Yoruba storytelling to maintain order. The study’s limitation was its focus on Yoruba-

dominated regions, which may not generalize to other cultural contexts.

A study focused on how teaching experience influences self—efﬁca@Q classroom
management, surveying 280 teachers in Oyo State. Using the Teacher Efficacy Scale
(TSES), the study found that teachers with over 15 years of experi @d significantly higher
self-efficacy (mean score of 4.3 on a 5-point scale), WhiCh@%d with better classroom
management outcomes, including a 25% increase in tim task and a 20% reduction in
discipline incidents®. These teachers were more a %apting to challenges, such as using
non-verbal strategies (e.g., eye contact) to @6’6 behavior in large classes, demonstrating
confidence built through experience. .Tg& particularly relevant in Oluyole, where teachers

must navigate similar challenges. &C)\

A study explored $® of school type exposure in the relationship between teaching

experience and classro anagement, surveying 200 teachers in Oyo and Osun States. The

study found that @rs with experience in both rural and semi-urban schools were 65% more
effective innb ging classrooms, as they developed adaptive strategies like improvising with
limited\ggources (e.g., using local materials for lessons)!®. This adaptability led to a 30%
increase in student engagement and a 10% reduction in disruptions, particularly in semi-urban
contexts like Oluyole LGA.Another study investigated the impact of teaching experience on

teacher-student relationships, surveying 200 teachers in Oyo State. The study found that

experienced teachers were 60% more effective in fostering trust, reducing disruptions by 18%, as
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students felt valued and supported through empathetic approaches, such as offering extra time to
students who missed classes due to economic pressures!®. In Oluyole, where socioeconomic

challenges affect students, such relationships could enhance classroom management.

A study examined the role of teaching experience in cultural responsiveness, surveying
250 teachers in Yoruba-dominated regions of Oyo State. The study found that &perienced
teachers who integrated Yoruba cultural practices like proverbs to teach mora s had 68%
higher student engagement and 18% fewer disruptions, as students r p&dﬁl positively to
culturally familiar methods®’. This is directly applicable to Ol @ A, where cultural
integration could be a key strategy for experienced teachers. A@le study explored the impact
of teaching experience on time management in classroom%gement, surveying 260 teachers
in South-West Nigeria. The study found that expe teachers were 55% more effective in
maximizing instructional time, using strategieiéauick transitions between activities, leading

to a 20% increase in time on task and a_1 %\eduction in disruptions?*.

In the same vein, a study investi@@ the role of teaching experience in adapting to policy
.
changes, surveying 220 te c@ﬁn Oyo State. The study found that experienced teachers were
60% more likely to a&o new curricula or teaching standards, maintaining classroom
management effectiveness (mean engagement score of 4.0 on a 5-point scale) despite systemic
changes®. I ole, where policy shifts are frequent, this adaptability could be crucial. A study
examngﬁe impact of teaching experience on non-verbal communication in classroom
management, surveying 200 teachers in Oyo State. The study found that experienced teachers

who used non-verbal strategies like gestures or proximity reduced disruptions by 18% and

improved engagement by 48%, maintaining lesson flow in large classes’.
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A study explored the role of teaching experience in emotional intelligence, surveying 260
teachers in South-West Nigeria. The study found that experienced teachers with high emotional
intelligence had 55% better classroom management outcomes, reducing disruptions by 18%
through empathetic approaches, such as addressing students’ emotional needs®”. In Oluyole,
where socioeconomic challenges affect students, this could be a key factor in effective
management. A study investigated the long-term impact of teaching experlenceQ classroom
management, using a longitudinal design with 200 teachers in Oyo State oyer e years. The
study found that experienced teachers maintained consistent @xoom management

effectiveness (mean engagement score of 4.1 on a 5-point scale) ‘eyer time, particularly when

supported by reflective practice®®. This highlights the i ¢ of experience in sustaining

effectiveness in Oluyole LGA. ’bQ

2.3.6 Professional Development, Teachm@erience, and Classroom Management

Effectiveness &

Studies examining the COQ&%% influence of Professional Development Programmes
(PDPs) and Teaching Exp n Classroom Management Effectiveness are relatively limited,
revealing a gap that yo %y in Oluyole LGA aims to address. A 2023 study investigated this
relationship amo@ secondary school teachers in South-West Nigeria, using a structural
equation g approach”. The study collected data on Professional Development
Progra}yges (PDPs) (frequency, relevance), teaching experience (years of service), and
classroom management (engagement, discipline), finding that Professional Development
Programmes (PDPs) and teaching experience together explained 68% of the variance in

classroom management effectiveness (R*? = 0.68, p < 0.01). Experienced teachers who

participated in Professional Development Programmes (PDPs) were 70% more effective,
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combining practical experience (e.g., using routines) with new strategies (e.g., inclusive
practices), leading to a 30% reduction in discipline incidents and a 60% increase in student
engagement. The study’s limitation was its focus on urban and peri-urban areas, with less

attention to semi-urban contexts like Oluyole.

A study explored how Professional Development Programmes (PDPs) moderate the
relationship between teaching experience and classroom management in Oy, te, using a
sample of 320 teachers and a regression analysis. The study fo nd(mat Professional
Development Programmes (PDPs) had a stronger impact on novic S (less than 5 years of
experience), improving their classroom management by 55%, % to a 35% improvement
for experienced teachers (over 10 years)’*!0, However,@erlenced teachers who attended
Professional Development Programmes (PDPs) rep «@e sustainable outcomes, maintaining
high engagement levels (mean score of 4.1 Q@’bﬂpoint scale) over time, as they integrated
training with their practical knowledge. g&lyole, this suggests that Professional Development

Programmes (PDPs) may be paﬂi{ﬁ@\y beneficial for less experienced teachers, while

. ® .. . .
experienced teachers can leverag%almng to sustain effectiveness.

Research into t gﬂbined effects of Professional Development Programmes (PDPs)
and teaching ex@ce on classroom management in resource-scarce Nigerian schools found
that experi% teachers who participated in Professional Development Programmes (PDPs)
were %more likely to use culturally responsive strategies (e.g., Yoruba proverbs to teach
moral values), leading to a 18% reduction in disruptions and a 48% increase in time on task’.
However, the study noted that the effectiveness of Professional Development Programmes (PDPs)

depended on their quality, with poorly designed programmes yielding minimal benefits for

experienced teachers who already had established practices. This finding is significant for
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Oluyole LGA, where the quality of Professional Development Programmes (PDPs) could

determine their impact on classroom management.

The synergistic effects of Professional Development Programmes (PDPs) and teaching
experience on inclusive classroom management were investigated, surveying 280 teachers in
Oyo State. The study found that experienced teachers who attended Professional D&elopment
Programmes (PDPs) on inclusive practices were 65% more effective in ng diverse
classrooms, reducing disruptions by 22% through strategies like differs%ﬁqg instruction for

students with disabilities'?. In Oluyole, where socioeconomic y 1s significant, this
highlights the potential of combined Professional Develo@nt Programmes (PDPs) and
experience to enhance classroom management.An in gation into how Professional
Development Programmes (PDPs) and teaching ex \{@Q influence cultural responsiveness in
classroom management found that experiencei@rébrs who attended Professional Development
Programmes (PDPs) on cultural requn@ss had 70% higher student engagement, as they

effectively integrated Yoruba cultu@actices into their management strategies, reducing

disruptions by 20%. This is di;oa\k applicable to Oluyole LGA, where cultural integration could

be a key strategy>. Q

A stud e@ed the combined impact of Professional Development Programmes (PDPs)
and teachin rience on time management in classroom management, surveying 200 teachers
in Oyo\S& The study found that experienced teachers who attended Professional Development
Programmes (PDPs) on time management were 60% more effective in maximizing instructional
time, leading to a 25% increase in time on task and a 15% reduction in disruptions!®. In Oluyole,
where external disruptions are common, this suggests that combined Professional Development

Programmes (PDPs) and experience could enhance classroom management.

89



Research into the role of Professional Development Programmes (PDPs) and teaching
experience in building teacher-student relationships found that experienced teachers who
attended Professional Development Programmes (PDPs) on relationship-building were 55%
more effective in fostering trust, reducing disruptions by 18% and increasing engagement by
60%. In Oluyole, where socioeconomic challenges affect students, this could enhance classroom
management'®. An exploration of the long-term impact of Professional Developme\Qro rammes
(PDPs) and teaching experience on classroom management found that exper@)@eachers who
attended sustained Professional Development Programmes (PDP@&intained consistent
classroom management effectiveness (mean engagement score of $ a 5-point scale), with a
20% reduction in disruptions over time This highlights the@ nce of sustained Professional

Development Programmes (PDPs) in Oluyole LGA®’. Q

The combined effects of Professiona\@%opment Programmes (PDPs) and teaching
experience on non-verbal communicati.oq&assroom management were studied, surveying 220
teachers in South-West Nigeria. T&g'}udy found that experienced teachers who attended
Professional Development P.rs@mmes (PDPs) on non-verbal strategies were 60% more

R

effective in maintaini@n flow, reducing disruptions by 20%. In Oluyole, where indirect

L ]
communication 1@{1

role of Profe%yal Development Programmes (PDPs) and teaching experience in emotional

this could enhance classroom management®.An investigation into the

intellig@q)und that experienced teachers who attended Professional Development
Programmes (PDPs) on emotional intelligence had 52% better classroom management outcomes,
reducing disruptions by 15% through empathetic approaches’. In Oluyole, where socioeconomic

challenges affect students, this could be a key factor in effective management.

2.3.7 Empirical Studies from Other Nigerian Regions

90



To provide a broader perspective, studies from other Nigerian regions highlight variations
in the relationships between Professional Development Programmes (PDPs), teaching experience,
and classroom management effectiveness. A 2023 study by Ibrahim in Kano State, Northern
Nigeria, investigated the impact of Professional Development Programmes (PDPs) on classroom
management, surveying 300 teachers. The study found that Professional Development
Programmes (PDPs) focusing on Islamic cultural practices like using Quranic tean to teach
moral values improved classroom management by 60%, with a 20% redudtio disruptions.
However, the study noted that cultural differences between North@laXd Southern Nigeria
limited the applicability of some strategies, such as group work, w@as less accepted in more
hierarchical classroom settings. In Oluyole LGA, wh@ ba culture dominates, this
highlights the need for culturally tailored Profes iop&@evelopment Programmes (PDPs).A
study in Enugu State, South-East Nigeria, ed the relationship between teaching
experience and classroom management, ﬁ\\gying 250 teachers’!. The study found that
experienced teachers were 55% mo &gve in managing classrooms, using Igbo cultural
practices like storytelling to m&gﬁudents, reducing disruptions by 15%. However, the study

noted that resource scarc&(@%al Enugu limited teachers’ ability to implement some strategies,

a challenge also rebﬁ\@\) Oluyole LGA.

A study\in Lagos State, South-West Nigeria, explored the combined impact of
Profe 'or%rbl)evelopment Programmes (PDPs) and teaching experience on classroom
management, surveying 250 teachers. The study found that experienced teachers who attended
Professional Development Programmes (PDPs) were 60% more effective, with a 22% reduction

in disruptions, due to the availability of better training resources in urban Lagos’?. However, the

study noted that urban contexts differed from semi-urban areas like Oluyole, where infrastructure
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constraints may limit PDP effectiveness. Research in Anambra State, South-East Nigeria,
investigated the role of Professional Development Programmes (PDPs) in classroom
management, surveying 260 teachers. The study found that Professional Development
Programmes (PDPs) focusing on local Igbo cultural practices improved classroom management
by 60%, with a 20% increase in student engagement’3. However, the study noted that funding
constraints limited the frequency of Professional Development Programmes (PDPQ allenge

also relevant to Oluyole LGA. <

A study in Kaduna State, Northern Nigeria, examined the r @ ship between teaching
experience and classroom management, surveying 220 tﬁ% The study found that
experienced teachers were 50% more effective, using Hau&@tural practices to maintain order,
but faced challenges with large class sizes, similar ole LGA.An investigation in Rivers
State, South-South Nigeria, explored the Q@%ed effects of Professional Development
Programmes (PDPs) and teaching exge@ surveying 250 teachers’”. The study found that
experienced teachers who attended Kg@ssmnal Development Programmes (PDPs) were 60%

more effective, with a 20% r d@on in disruptions, but noted that cultural diversity in Rivers

State required more ﬂexﬁ!érategies than in more homogenous regions like Oluyole.

A stud ara State North-Central Nigeria, investigated the impact of Professional
Developme &grammes (PDPs) on classroom management, surveying 280 teachers’®. The
study \&g‘{i that Professional Development Programmes (PDPs) improved classroom
management by 55%, but logistical barriers like transportation limited participation in rural areas,
a challenge also relevant to Oluyole LGA.Research in Imo State, South-East Nigeria, examined

the role of teaching experience in classroom management, surveying 200 teachers’’. The study

found that experienced teachers were 60% more effective, using Igbo cultural practices to engage
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students, but faced challenges with resource scarcity, similar to Oluyole LGA.A study in Sokoto
State, North-West Nigeria, explored the combined impact of Professional Development
Programmes (PDPs) and teaching experience, surveying 260 teachers’®. The study found that
experienced teachers who attended Professional Development Programmes (PDPs) were 55%
more effective, but cultural differences in Northern Nigeria limited the applicability of some
strategies in Southern contexts like Oluyole.An investigation in Delta State, South é&Nigeria,
investigated the role of Professional Development Programmes (PDPs classroom
management, surveying 220 teachers’. The study found that @%&onal Development
Programmes (PDPs) improved classroom management by 60%, b@urce constraints in Delta

State mirrored those in Oluyole LGA, suggesting the need ical, low-cost strategies.
2.3.8 Empirical Studies from Other African Contg%

Studies from other African context ’Qe additional insights into the relationships
between Professional Development Pr@nes (PDPs), teaching experience, and classroom
management effectiveness, h1gh11 @g contextual variations. A study investigated the impact of
Professional Developmen ammes (PDPs) on classroom management, surveying 300
teachers in Na1r0b176 tudy found that Professional Development Programmes (PDPs)
focusing on lo@ural practices like using Kikuyu storytelling improved classroom
manageme 5%, with a 20% reduction in disruptions. However, the study noted that urban
contex%sj% Nairobi had better access to training resources than semi-urban areas like Oluyole
LGA.A study in South Africa examined the relationship between teaching experience and
classroom management, surveying 250 teachers in Gauteng. The study found that experienced
teachers were 60% more effective, using Zulu cultural practices to engage students, but faced

challenges with resource scarcity in rural areas, similar to Oluyole LGA3!.
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Research in Ghana explored the combined impact of Professional Development
Programmes (PDPs) and teaching experience, surveying 280 teachers in Accra. The study found
that experienced teachers who attended Professional Development Programmes (PDPs) were
65% more effective, with a 25% reduction in disruptions, but noted that urban contexts differed
from semi-urban areas like Oluyole, where infrastructure constraints may limit PDP
effectiveness’’.A study in Ethiopia investigated the role of Professional @lopment
Programmes (PDPs) in classroom management, surveying 260 teachers in @JQbabam. The
study found that Professional Development Programmes (PD@)proved classroom
management by 60%, but logistical barriers like transportation lim$rticipation in rural areas,
a challenge also relevant to Oluyole LGA.An investigatio da examined the relationship

between teaching experience and classroom managim;@lrveying 220 teachers in Kampala®.

The study found that experienced teachers wefb % more effective, using local cultural
i

practices to maintain order, but faced challe Nth large class sizes, similar to Oluyole LGA.
A study in Tanzania exploﬁ%;t\.; combined effects of Professional Development
Programmes (PDPs) and teachi@eexperience, surveying 250 teachers in Dar es Salaam”. The
study found that experi@! teachers who attended Professional Development Programmes
(PDPs) were 60‘@ ffective, with a 20% reduction in disruptions, but noted that cultural
diversity in T@nia required more flexible strategies than in more homogenous regions like
Oluyoi&l/@tarch in Zambia investigated the impact of Professional Development Programmes
(PDPs) on classroom management, surveying 280 teachers in Lusaka®’. The study found that
Professional Development Programmes (PDPs) improved classroom management by 55%, but

resource constraints in Zambia mirrored those in Oluyole LGA, suggesting the need for practical

strategies. A study in Malawi examined the role of teaching experience in classroom
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management, surveying 200 teachers in Lilongwe®’. The study found that experienced teachers
were 60% more effective, using local cultural practices to engage students, but faced challenges

with resource scarcity, similar to Oluyole LGA.

An investigation in Rwanda explored the combined impact of Professional Development

Programmes (PDPs) and teaching experience, surveying 260 teachers in Kigali®!. (The study

found that experienced teachers who attended Professional Development Pro es (PDPs)
were 55% more effective, but cultural differences in Rwanda limited the appligability of some
strategies in Southern contexts like Oluyole. 0

2.3.9 Longitudinal Studies on Professional Developme@Teaching Experience, and

Classroom Management Effectiveness Q

Longitudinal studies provide insights ,iab'he sustained impact of Professional
Development Programmes (PDPs) and te\\@ng experience on classroom management
effectiveness. A three-year longitudina@with 250 teachers in Oyo State examined the long-
term effects of Professional Qex%@ment Programmes (PDPs) on classroom management. The
study found that teacher@kended sustained Professional Development Programmes (PDPs)
maintained a 58%.iq&se in student engagement over three years, with a 18% reduction in
disruptions, mgu!d to a 25% increase for those in one-off Professional Development
Program L%Ps)gz. In Oluyole LGA, this highlights the need for sustained Professional
Develc%(ent Programmes (PDPs) to ensure long-term effectiveness. A two-year longitudinal
study with 250 teachers in South-West Nigeria explored the sustained impact of teaching

experience on classroom management. The study found that experienced teachers maintained

consistent effectiveness (mean engagement score of 4.1 on a 5-point scale) over time,
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particularly when supported by reflective practice'?. This is relevant to Oluyole, where reflective

practice could sustain experienced teachers’ effectiveness.

A four-year longitudinal study with 280 teachers in Oyo State examined the combined
effects of Professional Development Programmes (PDPs) and teaching experience. The study
found that experienced teachers who attended sustained Professional Development %rammes
(PDPs) maintained a 65% increase in classroom management effectiveness ove years, with
a 25% reduction in disruptions’’. In Oluyole, this suggests that mg',gad Professional
Development Programmes (PDPs) and experience could lead to ed improvements. A
three-year longitudinal study with 260 teachers in South—We@ig ia explored the long-term
impact of Professional Development Programmes (PDPs) @Jclusive classroom management.
The study found that teachers who attended Profes&fré%evelopment Programmes (PDPs) on
inclusive practices maintained a 60% increas%’égagement from diverse students over three
years, with a 20% reduction in disrup.ti@ his is relevant to Oluyole, where inclusivity is

critical due to socioeconomic diversit&:')

A two-year longit i@tudy with 220 teachers in Oyo State examined the sustained
impact of teaching expericfice on cultural responsiveness. The study found that experienced
teachers who it@ed Yoruba cultural practices maintained a 70% increase in student

engagemen two years, with a 20% reduction in disruptions'. This highlights the long-term

beneﬁé&%ﬂmral responsiveness in Oluyole LGA.

2.3.10 Qualitative Studies on Professional Development, Teaching Experience, and

Classroom Management Effectiveness
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Qualitative studies provide deeper insights into teachers’ experiences and perceptions of
Professional Development Programmes (PDPs), teaching experience, and classroom
management effectiveness. A study conducted in-depth interviews with 30 teachers in Oyo State,
exploring their experiences with Professional Development Programmes (PDPs). The study
found that teachers valued Professional Development Programmes (PDPs) that offered practical,
context-specific strategies, such as using Yoruba storytelling to engage students, WQ’I improved
their classroom management by fostering student cooperation'’. Howevef, t ers reported
frustration with logistical barriers, like transportation to training VenL@hallenge relevant to
Oluyole LGA.Research conducted focus group discussions wit@experienced teachers in
South-West Nigeria, exploring how teaching experience@ classroom management. The
study found that experienced teachers felt more conﬁdf@ managing large classes, often using
cultural strategies like Yoruba proverbs to maint@ia~order, which resonated with students and

N

reduced disruptions®’. This is directly appl@;o Oluyole LGA, where cultural strategies could
enhance management effectiveness. &(_)\

A study conducted né@re analysis with 25 teachers in Oyo State, exploring the
combined impact of Pro@nal Development Programmes (PDPs) and teaching experience on
classroom mana@ he study found that experienced teachers who attended Professional
Development grammes (PDPs) felt more equipped to handle diverse classrooms, using
strategs%%r?inclusive practices and cultural responsiveness to create a conducive learning

environment®. In Oluyole, where diversity is significant, this highlights the potential of

combined Professional Development Programmes (PDPs) and experience.

Case studies with 20 teachers in Oyo State explored their perceptions of classroom

management effectiveness. The study found that teachers who balanced authority with empathy
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such as understanding students’ socioeconomic challenges created classrooms where students felt
supported, reducing disruptions by fostering cooperation'?. This is relevant to Oluyole, where
empathy could mitigate socioeconomic challenges. Phenomenological analysis with 30 teachers
in South-West Nigeria explored their lived experiences with Professional Development
Programmes (PDPs) and classroom management. The study found that teachers who attended
culturally responsive Professional Development Programmes (PDPs) felt morQ)n dent in
managing classrooms, as they could connect with students through familiar c al practices,

enhancing engagement and order!®. This underscores the importance ’Qukural responsiveness

in Oluyole LGA. %

2.3.11 Gaps in the Literature and Relevance to the Prese@udy

)

The extensive review of empirical studies pr&% a robust foundation for understanding
the relationships between Professional Dev@:ent Programmes, Teaching Experience, and
Classroom Management Effectivenes&@several gaps remain. First, while many studies
highlight the benefits of Professi(% evelopment Programmes (PDPs), few focuses on their
long-term sustainability in e@rban contexts like Oluyole LGA, where logistical barriers (e.g.,
limited internet access, tranSportation) and resource constraints (e.g., lack of teaching aids) may
hinder implemen@' our study can address this gap by examining how sustained, context-

specific Pr nal Development Programmes (PDPs) influence classroom management over

time in\Qﬁzylole”@“.

Second, although teaching experience is shown to enhance classroom management 375,
few studies explore how reflective practice or continuous learning through Professional
Development Programmes (PDPs) prevents experienced teachers from plateauing'®. Your study

can contribute by investigating how teaching experience, when supported by Professional
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Development Programmes (PDPs), leads to sustained improvements in classroom management

in Oluyole’s challenging context.

Third, while studies in Yoruba-dominated regions emphasize cultural responsiveness in
classroom management, they often overlook the intersection of cultural and socioeconomic
factors like poverty or language barriers in shaping management strategies?>62. Yoxstudy can
fill this gap by exploring how these factors influence classroom manager@n Oluyole,

particularly through culturally responsive practices tailored to the local C(&)&J

Fourth, the combined effect of Professional Developm rammes (PDPs) and
teaching experience on classroom management is underex in semi-urban contexts like
Oluyole LGA. While studies provide preliminary evid%e, ey lack specificity to Oluyole’s
unique challenges, such as large class sizes, reso%’@arcity, and cultural diversity>'2. Your
study aims to bridge this gap by examining bépese variables interact to influence classroom

management effectiveness, offering ins%' into how teachers can create conducive learning

&
. \&Z/

Finally, longitudi@ qualitative studies are limited in scope, with few focusing on

environments.

semi-urban Nigeria&ntexts or the long-term interplay of Professional Development
Programmes ( D&Mnd teaching experience’”!?, Your study can contribute by providing a more
nuanced Q%standing of these relationships over time, incorporating both quantitative and
qualitzb( perspectives specific to Oluyole LGA. This Empirical Review thus justifies the need
for your research, establishing a foundation for exploring these variables in the unique context of

Oluyole LGA.
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2.4. Conceptual\Model

Indépendent Variables

Dependent Variable

Professional Development
Programmes

e Participation of
P Classroom Management

Effectiveness

Professional

Development

Programmes e Managing Disruptive
e Perceived Effectiveness Behaviour

of Professional ‘\‘ e Teacher-Student
Development ]

"
D
D

Relationship




Hol

Ho3

>\
S
/\
O
Ho2 %

QO

Q
>
O

Figure 1: Model of relationship betwee \ssmnal Development Programmes, Teaching
Experienceand en epeurship education outcomes

Source: Developed by authors, 20@\

Key Variab@d Relationships
Indepe}lént Variables (Predictors):

Teaching Experience (Years of service)

Participation in Professional Development Programs (participation in Professional

Development Programmes (PDPs). Training, workshops, certifications)
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Dependent Variable (Outcome): Classroom Management Effectiveness

The conceptual model for this study, titled "Conceptual Model," serves as a foundational
framework to illustrate the intricate relationships between the independent and dependent
variables within the specific context of public secondary school teachers in Oluyole Local
Government Area, Oyo State, South-West Nigeria. This model is designed to provide a clear and
structured representation of how Professional Development Programm Qrofessmnal
Development Programmes (PDPs)) and Teaching Experience influence sggpm Management
Effectiveness, emphasizing the significant relationships identified @ study. The model is
presented in a straightforward format, consisting of two N@ﬁectiom connected by a
directional relationship. On the left side, under the headi@ndependent Variables," two key
factors are grouped together: Professional Developr%lf@grammes (Professional Development
Programmes (PDPs)) and Teaching Experien@Professional Development Programmes are
further detailed with specific indicators @ct their multifaceted nature, including frequency,
which refers to how often these pro@ﬁﬁws are conducted; Duration, which measures the length
of each programme; Dlvers1t)$f Topics, which captures the range of subjects covered;

Facilitator Quality, Which\gesses the expertise and effectiveness of the trainers; and Delivery

Methods, which @\cs the modes of training such as workshops, seminars, or technology-

driven appr(}ab@s.

\S&arly, Teaching Experience is broken down into its constituent indicators: Years of
Service, indicating the total duration a teacher has been in the profession; Grade-Level Exposure,
reflecting the variety of grade levels a teacher has taught; School Type Exposure, capturing

experience across different school environments such as urban or rural settings; Subject
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Specialization, denoting expertise in specific subject areas; and Professional Roles, which

includes additional responsibilities like mentoring or leadership positions within the school.

On the right side of the model, under the heading "Dependent Variable," the focus is on
Classroom Management Effectiveness, the outcome variable of interest. This variable is also
detailed with specific indicators that define its scope: Disciplinary Strategies, whicl&:ompass
the methods teachers use to maintain order and address student behavior; Stu %gagement,
reflecting the ability to keep students actively involved in lea m&)‘eacher—Student
Relationships, highlighting the quality of interactions between t and students; Time
Management, indicating the efficiency with which teachers a § me for various classroom
activities; Cultural Responsiveness, which measures tea(@’ ability to address the cultural

needs of students, particularly within the Yoru @al context of Oluyole LGA; and

Emotional Intelligence, which captures teache@cﬂy to manage their emotions and respond

empathetically to students’ needs. 5&

A single arrow, labeled @gmﬁcantly Influences," extends from the Independent
Variables section to the D t Var1able section, visually representing the significant impact
that Professional DeV %ent Programmes and Teaching Experience have on Classroom
Management Eff@lj\ness among secondary school teachers in Oluyole Local Government Area.
This arrow% scores the study’s finding that these two independent variables play a crucial

role in%qgrllcing teachers’ ability to manage their classrooms effectively, a relationship that was

statistically significant in the research conducted®3.

Below the conceptual model, a caption provides a concise summary of its purpose:
"Figure 2:1 Conceptual Model on the Influence of Professional Development Programmes and

Teaching Experience on Classroom Management Effectiveness in Oluyole Local Government
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Area, Oyo State." The source of the model is cited as "Adapted from Literature Review, 2025,"
reflecting the current date of May 28, 2025, and acknowledging that the framework is derived
from the literature reviewed in Chapter Two of this study. Following the source, a comprehensive
note elaborates on the relationships depicted in the model, providing a detailed explanation of
how Professional Development Programmes and Teaching Experience, both individually and
collectively, contribute to Classroom Management Effectiveness, while alQa ressing

mediating and moderating factors, theoretical grounding, and practical implic@o) 2

/\
The conceptual model examines the multifaceted factors th shape the classroom
management effectiveness of public secondary school teach %hlyole Local Government
Area, Oyo State, offering a structured lens through which ‘@derstand the dynamics of teacher
development and classroom performance. Specifically; model investigates the combined and
relative influences of Professional Develqﬁ% Programmes (Professional Development
Programmes (PDPs)) and Teaching Expei >)n teachers’ effectiveness as classroom managers
within the educational institutions &&1\13 region, a context marked by unique cultural and
resource-related challenges. T"l&del is designed to not only highlight the direct relationships
between these variables bszo to explore the nuanced ways in which they interact, providing a

holistic understa in;\\f ow teachers can be supported to excel in managing their classrooms.

The@relaﬁonship explored in this model is the collective impact of Professional
Develwn‘[ Programmes on Classroom Management Effectiveness, focusing on how the
various dimensions of Professional Development Programmes (PDPs) work together to enhance
teachers’ skills. Professional Development Programmes (PDPs), as defined in this study, are
characterized by their frequency, duration, diversity of topics, facilitator quality, and delivery

methods. Frequency refers to the regularity with which these programmes are offered, ensuring

104



teachers have consistent opportunities for growth. Duration captures the length of each training
session, which can influence the depth of learning. Diversity of Topics ensures that the training
covers a wide range of relevant subjects, from classroom management techniques to pedagogical
innovations. Facilitator Quality highlights the importance of having skilled and experienced
trainers who can effectively impart knowledge, while Delivery Methods encompass the various
formats of training, such as in-person workshops, online courses, or blended learniig)approaches.
By considering these aspects collectively, the study seeks to understand ho@ significantly

influence teachers’ ability to manage classrooms effectively in Oluyolﬁ@ Government Area.

Existing research underscores the value of compreh@ﬁofessional Development
Programmes (PDPs) in improving teachers’ classroom ma@ment skills, particularly in areas
such as maintaining discipline and fostering stude ’e@?gement. For example, emphasis was
made that Professional Development Progran@PDPs) with diverse topics and high-quality
facilitators can empower teachers to .aq&s the complex challenges of modern classrooms,
while other notes were made tha\cm\e frequency and delivery methods of Professional

Development Programmes (P.l% play a critical role in ensuring sustained improvement in

teacher performance. g

Next, the, mgdel delves into the relative significance of the individual aspects of
Professiona elopment Programmes in shaping Classroom Management Effectiveness,
aiming\&ntify which components of Professional Development Programmes (PDPs) have the
most substantial impact. By analyzing each indicator independently, the study determines the
extent to which each contributes to teachers’ effectiveness in managing classrooms®4. For
instance, Facilitator Quality may prove more critical than Frequency, as experienced trainers can

provide practical insights that directly translate into improved classroom strategies, whereas
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frequent but poorly delivered training may have limited impact. Similarly, Diversity of Topics
may be more influential than Duration, as exposure to a wide range of subjects can equip

teachers to handle diverse classroom scenarios, even if the training sessions are relatively short.

This analysis helps pinpoint the most impactful components of Professional Development
Programmes (PDPs) for enhancing classroom management in the context of Olu{le Local
Government Area, offering actionable insights for educational planners. Rese pports this
approach, noting that the quality of facilitation and the relevance of %@ontent are key
determinants of Professional Development Programmes (PDPs)’ Veness3’4, while also
highlighting the importance of tailoring training to the speci@e s of teachers in resource-

constrained settings like Oluyole LGA. Q

QO

The model also explores the collective inﬂ\& of Teaching Experience on Classroom
Management Effectiveness, examining how @nous dimensions of experience work together
to enhance teachers’ abilities. Teaching @ence is measured through several indicators: Years
of Service, which reflects the totaéyca)tion a teacher has been in the profession; Grade-Level

.
Exposure, which indicates t@e of grade levels a teacher has taught, from junior to senior
secondary; School Ty@sure, which captures experience in different school environments,
such as urban p li&ools versus rural ones; Subject Specialization, which denotes expertise
in specific t areas like Mathematics or English; and Professional Roles, which includes
additic}hd/responsibilities such as serving as a head of department, mentor, or extracurricular
coordinator. The study investigates how these experience-related factors collectively and
significantly enhance teachers’ effectiveness in managing classrooms in Oluyole Local

Government Area. Experienced teachers often develop a repertoire of practical strategies for

classroom control through years of exposure to diverse teaching contexts, enabling them to
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handle disruptions, engage students, and foster positive relationships more effectively®. For
instance, a teacher with many years of service and exposure to different school types may have
developed a nuanced understanding of student behavior across contexts, which enhances their
classroom management skills. Research supports this, noting that teachers with extensive
experience are better equipped to navigate the complexities of classroom dynamics due to their

accumulated knowledge, adaptability, and confidence>!, Q

To further understand the impact of Teaching Experience, the m&)@k analyzes each

indicator individually to determine their varying degrees of inﬂuen@assroom Management
Effectiveness. By examining factors such as Years of Se@

d Grade-Level Exposure
separately, the study aims to identify their specific c butions to effective classroom
management. For example, a teacher with over§sb%rs of service may exhibit greater
confidence and authority in handling classro réuptions compared to a teacher with only 5
N
years of experience but broader gradp@ exposure. Similarly, Subject Specialization may
influence classroom management b Sm\@wing teachers to tailor their strategies to the specific
needs of their subject area,.@ as using interactive methods for science classes versus
discussion-based approac or literature. Professional Roles, such as mentoring younger
teachers, may al(ej\Sﬁn e a teacher’s leadership skills, which in turn improve their ability to
manage class@ms. This analysis helps identify the most critical aspects of experience for
effectis%%ssroom management in Oluyole Local Government Area, providing a deeper
understanding of how experience shapes teacher performance. Studies highlight the importance

of prolonged teaching tenure and subject-specific expertise in developing adaptive classroom

strategies, particularly in culturally rich and resource-limited settings like Oluyole LGA73%,
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The model then recognizes the potential interaction and synergy between Professional
Development Programmes and Teaching Experience, exploring their combined influence on
Classroom Management Effectiveness. By considering their collective impact, the study
uncovers how Professional Development Programmes (PDPs), when complemented by Teaching
Experience, significantly enhance the classroom management effectiveness of teachers in
Oluyole Local Government Area. For instance, an experienced teacher who has taQ%r over a
decade and participates in a high-quality PDP focused on classroom man@e)gt techniques
may be better equipped to apply new strategies effectively, as th@lgperience provides a
practical foundation for implementing what they learn. This S}%’ can lead to improved
student engagement, stronger teacher-student relationshi more effective disciplinary
strategies, as the teacher combines the theoretica}b%wledge gained from Professional
Development Programmes (PDPs) with the practi%%sdom acquired through years of teaching.
This combined effect is particularly rele %Ql Oluyole LGA, where teachers often face
challenges such as large class sizes a{&’lt resources, requiring both training and experience
to navigate effectively. Reseam@scores this synergistic effect, arguing that the combination
of targeted training an%&sive experience creates a powerful foundation for effective

classroom managemé\qggabling teachers to adapt to diverse classroom demands?®!13,

Finall)éhe model examines the relative importance of Professional Development
Progra%% and Teaching Experience in influencing Classroom Management Effectiveness,
aiming to determine the varying degrees of influence each factor holds and their respective
contributions to teachers’ effectiveness. Through this analysis, the study compares the impact of
Professional Development Programmes (PDPs) versus Teaching Experience to identify the key

drivers of classroom management in Oluyole Local Government Area. For example, while
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Professional Development Programmes (PDPs) may provide the tools and strategies for effective
classroom management such as techniques for time management or cultural responsiveness,
Teaching Experience offers the practical wisdom to implement these strategies successfully, such
as knowing when to apply a particular disciplinary approach based on past student interactions.
In some cases, Professional Development Programmes (PDPs) may have a greater immediate

impact, particularly for novice teachers who lack experience but can quickly ado?@rategies

through training. ‘

Conversely, for veteran teachers, experience may play a @)minant role, as their

years of practice have already honed their classroom manag t skills, making Professional
Development Programmes (PDPs) a supplementary rz@ than primary influence. This
comparative analysis provides insights into the bala%é'b%een training and experience, helping
educational stakeholders prioritize intervent@t maximize teacher effectiveness. Studies
emphasize the complementary roles of %g and experience, noting that while Professional
Development Programmes (PDPs) o@roduce innovative practices, experience ensures their
successful application in real—\ classroom settings, particularly in a context like Oluyole

LGA where cultural and %rce factors play a significant role.’719-30

Beyond t@ect relationships between the independent and dependent variables, the
model also%Qiders additional factors that influence these dynamics, providing a more
compere framework. Self-Efficacy serves as a mediator in the relationship between the
independent variables. Professional Development Programmes and Teaching Experience and the
dependent variable, Classroom Management Effectiveness. Self-Efficacy refers to teachers’
belief in their ability to succeed in managing their classrooms, and it plays a crucial role in how

effectively they apply the training and experience they have gained. Teachers with high self-
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efficacy are more likely to adopt and implement strategies learned through Professional
Development Programmes (PDPs), as they feel confident in their ability to make these strategies
work. Similarly, their Teaching Experience reinforces this confidence, as years of successful
classroom management build a sense of mastery and resilience. For example, a teacher who has
attended a PDP on student engagement strategies and has 10 years of teaching experience is
more likely to implement those strategies effectively if they have high self—efﬁQ&elieving
they can engage even the most challenging students. This mediating role of Self-Efficacy is well-

documented in the literature, highlighting that teachers’ confidence sigmificantly enhances their

ability to translate training and experience into tangible classroom %‘nes“.

Additionally, contextual factors such as the Yo@ cultural context and resource
availability in Oluyole Local Government Area Qloderate the relationships between
Professional Development Programmes, Tes@Experience, and Classroom Management
Effectiveness, influencing the extent to.\g&these independent variables translate into effective
classroom management. The Yorub&cgftural context shapes teacher-student interactions, as
cultural norms around respec.tQAthority, and community may influence how teachers apply
disciplinary strategies orbb! relationships with students. For instance, in Oluyole LGA, where
Yoruba values e{/ﬁ%&vz communal harmony, teachers may prioritize culturally responsive
strategies that@n with these values, such as fostering a sense of community in the classroom.
Howe\%%ource availability poses a significant challenge, as many public secondary schools
in Oluyole LGA face issues like overcrowded classrooms, limited teaching aids, and inadequate
infrastructure. These constraints may hinder the application of professional development
programmes strategies, as teachers may lack the tools or space to implement interactive teaching

methods learned through training. Similarly, experienced teachers may find their strategies less
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effective in resource-scarce environments, such as when managing a class of 60 students with
limited seating. Research underscores the importance of considering these contextual factors,
noting that cultural norms and resource limitations significantly shape the effectiveness of

teacher development initiatives in Oyo State®”.

The relationships depicted in this conceptual model are grounded in Bandu&’s Social
Learning Theory, a well-established theoretical framework that provides a rob ndation for

understanding the dynamics of teacher effectiveness*’. Social Leamhﬁghwry posits that

individuals learn and develop through observation, modeling, a%@
t

t of this study, the theory

fficacy, which is the
belief in one’s ability to succeed in specific situations. In th@
supports the idea that Self-Efficacy, developed through l@ug experiences like Professional
Development Programmes (PDPs) and practical e%@u?like Teaching Experience, enhances
performance outcomes such as Classroom Ma%rbnt Effectiveness. Professional Development
Programmes (PDPs) provide opportuni.tii&teachers to observe and model effective classroom
management strategies, while Teachi‘(é‘axperience allows them to refine these strategies through
trial and error, building their sé@ﬁcacy over time. This increased self-efficacy, in turn, enables
teachers to manage thei@srooms more effectively, as they feel confident in their ability to
handle dismptio€> ge students, and foster positive relationships®®. The theoretical
framework a%‘aligns with the significant influence of the independent variables on the
depend%%ariable, as the learning and mastery experiences provided by Professional
Development Programmes (PDPs) and Teaching Experience directly contribute to improved
teacher performance. This further elaborates on this in the context of teacher development,

noting that Social Learning Theory provides a valuable lens for understanding how self-efficacy
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mediates the relationship between training, experience, and classroom outcomes, particularly in

culturally diverse setting®.

By exploring the combined and relative influences of Professional Development
Programmes and Teaching Experience, this conceptual model offers a comprehensive framework

for understanding the factors that shape the classroom management effectivenewf public

secondary school teachers in Oluyole Local Government Area, Oyo State significant
relationships identified in this study highlight the critical role 0£< Professional

Development Programmes (PDPs) in providing teachers with the strategies they need
in

to succeed, as well as the immense value of Teaching Experie@ quipping teachers with the
practical wisdom to apply these strategies effectively. @mediating role of Self-Efficacy

underscores the importance of fostering teachers’ co%l%%, as it enables them to bridge the gap

between training, experience, and performanC\\Qrb

Moreover, the moderating inﬂut@ contextual factors like the Yoruba cultural context

and resource availability highligh@se need for tailored interventions that address the unique

challenges of Oluyole L@ring that Professional Development Programmes (PDPs) and

experience can be ful

eraged to enhance classroom management. Policymakers and
educational stakeholders can leverage these insights to design and implement effective teacher
developme rammes that prioritize high-quality Professional Development Programmes
(PDPs)\ypport experienced teachers, and address contextual barriers, such as by providing
more resources or incorporating culturally responsive training modules. Ultimately, these efforts
can improve classroom management practices, leading to better student outcomes, enhanced
teacher satisfaction, and a stronger educational system in Oluyole Local Government Area,

contributing to the broader goals of educational development in Oyo State and beyond.
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2.5 Summary of Literature Reviewed

Chapter Two has provided a comprehensive review of the literature relevant to the
influence of Professional Development Programmes (Professional Development Programmes
(PDPs)) and Teaching Experience on Classroom Management Effectiveness among public
secondary school teachers in Oluyole Local Government Area, Oyo State, South—VW{tNigeria.
The review began with an exploration of the theoretical foundation underpipmigg this study,
followed by an examination of empirical studies on the variables of interest gj&concluded with
the development of a conceptual framework that integrates these in nto a cohesive model

% the literature, identifies

guiding the research. This summary synthesizes the key findi

gaps that necessitate further investigation, and establishes t@)undatlon for the methodological

approach outlined in the subsequent chapter. E ’b

The theoretical framework of this stu@rounded in Bandura’s Social Learning Theory,
which provides a robust lens for erstanding how teachers develop their classroom
management skills through lean@ and experience. Social Learning Theory posits that
individuals learn through t10n modeling, and self-efficacy, which is the belief in one’s
ability to succeed in s ific"tasks. In the context of this study, the theory highlights the role of
Self-Efficacy as Q}dlator between Professional Development Programmes (PDPs), Teaching
Experience lassroom Management Effectiveness. Teachers who participate in Professional
Develwn‘t Programmes (PDPs) observe and model effective strategies, while their years of
teaching experience allow them to refine these strategies through practice, building their self-
efficacy over time. This increased self-efficacy, in turn, enhances their ability to manage
classrooms effectively, as they feel confident in handling disruptions, engaging students, and

fostering positive relationships. Bandura’s theory also emphasizes the importance of contextual

113



factors in shaping learning outcomes, which aligns with the study’s consideration of the Yoruba
cultural context and resource availability in Oluyole Local Government Area as moderators of
the relationships between the variables. The application of Social Learning Theory to this study
provides a solid theoretical foundation, linking the development of teachers’ skills to their

confidence and the environmental factors that influence their performance.

The review of empirical studies revealed a substantial body of researc he roles of
Professional Development Programmes and Teaching Experience i cubﬁncing teacher
effectiveness, particularly in the area of classroom management. Sev r@tdles have highlighted
the positive impact of Professional Development Programm ﬁ) on teachers’ ability to
manage classrooms effectively, emphasizing the importan@programme design and delivery.
For instance, research found that Professional De @t Programmes (PDPs) with diverse
topics and high-quality facilitators signiﬁcanth@ve teachers’ skills in maintaining discipline
and fostering student engagement, as tl}e@/i e practical strategies that can be directly applied
in the classroom®. Similarly, studﬁ?)q\o‘wd that the frequency and delivery methods of
Professional Development P@mes (PDPs), such as workshops and online courses, play a
critical role in ensuring @ned improvement in teacher performance, particularly in resource-
constrained settiﬁ.sj%ﬂ ever, these studies also identified gaps in the literature, such as the
limited focu@n how specific indicators of Professional Development Programmes
(PDP@@tator quality versus duration) differentially impact classroom management, which

this study seeks to address by examining the relative influences of these indicators.

Teaching Experience has also been extensively studied as a determinant of classroom
management effectiveness, with research consistently showing that experienced teachers are

better equipped to handle classroom dynamics due to their accumulated knowledge and practical
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wisdom. Teachers with many years of service and exposure to diverse school types develop
adaptive strategies for managing student behavior, engaging learners, and fostering positive
teacher-student relationships?”!°, Research further emphasized the role of subject specialization
and professional roles, such as mentoring, in enhancing teachers’ classroom management skills,
as these experiences provide opportunities for leadership and skill refinement.”®. Despite these
insights, the literature lacks a detailed examination of how the various dimensioQ*fFeaching
Experience (years of service versus grade-level exposure) contribute to cla@) management
effectiveness in the specific context of Oluyole Local Govemment@a, where cultural and
resource factors may alter the dynamics of teacher performance. T@dy addresses this gap by
analyzing the relative influences of these dimensions, pro more nuanced understanding

of how experience shapes teacher effectiveness. ,bQ

The role of Self-Efficacy as a mediatog@%en Professional Development Programmes
(PDPs), Teaching Experience, and Cla@@anag

in the literature, with studies conﬁn@ts significance in teacher development. teachers with

ement Effectiveness has also been explored

high self-efficacy are more. @W to implement strategies learned through Professional
Development ProgrammeQDPs) and apply their experience effectively, as they believe in their
ability to succee .i?\Sna aging their classrooms. This aligns with Bandura’s Social Learning
Theory, WhiC%OSitiOHS self-efficacy as a critical determinant of performance outcomes.
Howe\%%e literature on self-efficacy in the Nigerian educational context, particularly in
Oluyole Local Government Area, remains limited, with few studies examining how cultural and
resource-related factors influence teachers’ confidence. This study fills this gap by investigating

the mediating role of Self-Efficacy within the specific cultural and resource context of Oluyole
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LGA, offering new insights into how teachers’ confidence shapes their classroom management

practices.

Contextual factors, such as the Yoruba cultural context and resource availability, have
been identified as significant moderators in the relationship between Professional Development
Programmes (PDPs), Teaching Experience, and Classroom Management EffectivengCultural
norms around respect and authority in the Yoruba community influence ho hers apply
disciplinary strategies and build relationships with students, often requirig(mually responsive
approaches to classroom management®**4, Additionally, reso r@onstraints, such as
overcrowded classrooms and limited teaching aids, pogﬁlenges to the effective
implementation of professional development programme@’ategies and the application of
experience, particularly in rural areas like Oluyole @)Vemment Area. While these studies
provide valuable insights, they do not fully &@‘how these contextual factors interact with
Professional Development Programme.s& Ps) and Teaching Experience to shape classroom
management effectiveness, a gap tha&{&}\study addresses by incorporating these moderators into

its conceptual framework. ’ $

The conceptual&&ework developed in this chapter integrates the theoretical and
empirical insi h@ a cohesive model that guides the study. Titled "Conceptual Model" and
labeled as e 2:1, the framework illustrates the significant influence of Professional
Devel%n‘[ Programmes and Teaching Experience on Classroom Management Effectiveness,
with Self-Efficacy as a mediator and contextual factors as moderators. The model highlights the
combined and relative effects of Professional Development Programmes (PDPs) and Teaching
Experience, providing a structured representation of the relationships between the variables.

Professional Development Programmes (PDPs) are characterized by indicators such as frequency,
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duration, diversity of topics, facilitator quality, and delivery methods, while Teaching Experience
is measured by years of service, grade-level exposure, school type exposure, subject
specialization, and professional roles. Classroom Management Effectiveness is defined by
indicators such as disciplinary strategies, student engagement, teacher-student relationships, time
management, cultural responsiveness, and emotional intelligence. The framework underscores
the significant relationships identified in the study, emphasizing the syn @ fect of
Professional Development Programmes (PDPs) and Teaching Experience 1n@h) ing teachers’

classroom management skills, while also acknowledging the medlatln® f Self-Efficacy and
the moderating influence of cultural and resource factors. This co@ual model, adapted from

the literature reviewed in 2025, provides a clear roadmap fe search, linking the theoretical

and empirical foundations to the study’s objectives and'@'heses.

In summary, the literature reviewed i\@%er Two establishes a strong foundation for
understanding the influence of Professi.o@>elopment Programmes and Teaching Experience
on Classroom Management Effectiw&&Bs among public secondary school teachers in Oluyole
Local Government Area, Oyo.®. The theoretical framework, grounded in Bandura’s Social
Learning Theory, highli @w role of Self-Efficacy in mediating the relationships between the
variables, while @%ﬂi of empirical studies provides evidence of the positive impact of
Professional éyelopment Programmes (PDPs) and Teaching Experience on teacher
effectlsqlggrqmwever gaps in the literature, such as the limited focus on the relative influences
of specific indicators, the role of Self-Efficacy in the Nigerian context, and the moderating
effects of cultural and resource factors, necessitate further investigation. The conceptual

framework addresses these gaps by providing a structured model that integrates the theoretical

and empirical insights, guiding the study’s exploration of the relationships between Professional
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Development Programmes (PDPs), Teaching Experience, and Classroom Management
Effectiveness. This review underscores the need for a context-specific study in Oluyole Local
Government Area, where cultural norms and resource constraints shape teacher performance, and
sets the stage for the methodological approach outlined in Chapter Three, which will detail the
research design, data collection, and analysis procedures used to test the hypotheses derived from

the conceptual model.
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This chapter outlines the methodology employed in the study, detailing the research design,
population, sample and sampling techniques, data collection instruments, their validity and

reliability, and the data analysis methods. It is organized into the following sub-sections:

3.1 Research Design

3.2 Population of the Study Q*
33 Sample and Sampling Techniques < O

34 Instrument for Data Collection 6\

3.5  Validity of the Instrument O

Q

3.6  Reliability of Research Instruments Q

3.7 Administration of Research Instrument fbb

3.8 Method of Data Analysis . ,\%

3.1 Research Design
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A descriptive research design of the survey type was adopted for the study. This design entails
gathering data from a representative portion of the population to produce findings that can be
generalized to the whole group. It was considered appropriate for this research because it aims to
collect information for the purpose of describing and interpreting existing conditions without

L

3.2 Population of Study 0

manipulating any variables.

The population for this study comprises all secondary school teac&l Oluyole Local
Government Area of Oyo State, Nigeria. The local education a eports approximately

29public secondary schools in this area, with a total of about 9@achers.

Q

Table 3.1: Population for the Study, Public Secondary School and Teachers in Oluyole
LGA, Oyo State
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S/N | Secondary Schools No. of Teachers | Total No. of Staff
I. ABE Tech. Sec Sch 36 41
2 Alaho Comm. Grammar Sch, Alaho. 29 35
3 Bare Comm. Grammar Sch. 36 42
4, Comm. Grammar Sch, Aba Alfa 30 37
5. Olunde Comm. Sec Sch 35 40
6. Comm. Sec. School, Pegba 32 37
7. Comm. Sec. School, Onipe 37 42 \
8. Christ High School, Oleyo 34 3 Q
9. Ifesowapo CSS Onigambari 36 (4
10. | Methodist High Sch. Express 35 4\
11. | Molete High School 37 Q 42
12. | Moslem High School 38 % 44
13. | Moslem Jnr High Sch, Oke-Ogbere 28 34
14. | Moslem Sec. Sch, Odinjo 3 O 40
15. | Moslem Jnr Grammar Sch, Odinjo 3% 42
16. | Olojuoro Grammar School ‘Q\ 39
17. | Olomi Comm. Sec. Sch. brz 7 42
18. | Prospect High Sch Abanla fb 47 52
19. | Comm. Grammar Sch, Agbamu ® 37 42
20. | Comm. Sec Sch, Atagba 30 36
21. | Comm. Sec. School, Ayegun .@ 29 35
22. | Ifelodun Sec. School C) 36 43
23. | Liberty Commercial Aca, 37 44
24. | Oyalami Comm. Sec. %QO 28 41
25. | Comm. High Sch,@ e 31 37
26. | Comm.High Sch-Olunde (Jnr) 34 42
27. Comm.Hig(%S:\&Q kun, ArapajaVill. Eyinni High | 30 36
28. | Sch. Orita 36 42
29 Comrmb@mmar Sch, Orita 30 37

N

11&21“’AL 987 1163
Source'
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3.3 Sample and Sampling Technique

The study employed a total enumeration sampling technique, involving all 987 public secondary
school teachers in Oluyole Local Government Area, Oyo State. This approach was adopted
because the population size was relatively small at the time of the research. By inc&g every
member of the population, the total enumeration method ensured that data were ed from all

teachers, allowing for a complete and precise representation of the entire 2@

3.4 Instrument for Data Collection %0

The data collection for this study was based on a structure nnaire, which is designed to
assess the socio-demographics, participation in professi evelopment programmes, teaching
experience, and classroom management effectiveﬂ&e questionnaire consists of four main

sections, each corresponding to one of the Vaﬁo\\@: in the study.

Section A collected basic demogra@wation about the teachers such as age, gender,
highest level of education and \m&gﬁg experience. Section B assessed the frequency, type, and
perceived effectiveness @sional development programmes attended by teachers. Section

Cmeasured the t a@experience and lastly, section D measured classroom management
C;If

effectiveness,& 1s the dependent variable in this study.

yo)

3.5 Va%l/ f the Instrument

To validate the instruments used for data collection of the study, the researcher subjected the
drafted copy scrutinized by experts in educational administration, measurement and evaluation
for necessary comments, inputs and corrections in order to ensure the face, content and construct

validity of the instrument. These experts ascertained the appropriateness of the instrument's items
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in relation to the research problem, purpose, research questions and hypotheses proposed in the
study. The view, suggestions and expert's judgment of the supervisor was incorporated to further

improve the quality of the research instruments.
3.6 Reliability of Research Instrument

Reliability refers to the consistency and stability of the instrument in measur@at it is
intended to measure. To ensure the reliability of the questionnaire, a pilot s @ conducted
with a sample of 30 teachers who are not part of the actual study. le&&gjstudy helped to
identify any ambiguities or issues with the wording of the ite ensure clarity in the
questions. The internal consistency of the instrument was as@d using Cronbach’s Alpha. A
coefficient of 0.81 was achieved which considered &p le. Previous studies using the
Classroom Management Scale (CMS) have reporte ’éonbach’s Alpha of 0.78, indicating that

the scale is reliable and consistent in measuri@ssroom management effectiveness.
3.7 Administration of Instrument ané@)d of Data Collection

The researcher obtained a letté@%roduction from the Head of Department which introduced
the researcher to the prih@%of the sampled schools. With the help of two trained research

assistants, the det@;@truments administered on the actual sampled respondents for the study.

3.8 Method ta Analysis

Data a?kxlgﬁ involved the use of both descriptive and inferential statistical methods. Descriptive
statistics was used to summarize the data and provide an overview of teachers’ characteristics,
professional development experiences, classroom management strategies, and self-reported
classroom management effectiveness.

Inferential statistics include: Pearson’s Correlation: To assess the relationship between teaching

132



experience, professional development, and classroom management effectiveness. Multiple
Regression Analysis: To explore the joint and independent influence of teaching experience and
professional development on classroom management effectiveness. The results will be presented
using tables, graphs, and statistical outputs, and will be interpreted

to provide insights into the research questions.
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Chapter Four
Results and Discussion of Findings
4.1 Questionnaire Return Rate
A total of 987 copies of the questionnaire were distributed to public secondary school teachers
in Oluyole Local Government Area, Oyo State. Of these, 751copies were successfully retrieved,
representing 77.1% of the total distributed. From the retrieved questionnaireQ69 were
deemed valid for analysis, making up 71.3% of the total questionnaires distril@e).
/\
4.2 Demographic Data Analysis Q

This section presents demographic information of respondents 0

Table 4.1.1: Demographic Data of Respondents AQ

Variable Freqliqg\ Percentage
Gender ’bQ

Male 47.3%
Female . 5\' 365 52.2%

Total ,&C—)\ 693 100.0%
Level of Education . @
\ 109 15.7%

NCE QQ
B.Ed 219 31.6%
B.Sc (@ 139 20.1%

M.Ed 6 135 22.4%
Phd. Q:b 71 10.2%
Total \/ 693 100.00%

Source: Field Survey Report, 2025

Table 4.1.1 presents the distribution of respondents based on gender and level of education in
college. Regarding gender, out of the total respondents, 328 (47.3%) identified as male, while
365 (52.2%) identified as female. This shows a relatively balanced representation of both
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genders in the study. When considering the level of education in the college, the respondents the
study covered all the three levels in the selected schools. Specifically, 135(42.7%) are in 100
level, 75 (24.04%) and 88(27.8%) were in 300 level. This result implies that the study spread

across all the students in all level of education.

Table 4.1.2: Distribution of the Respondents by Age

Age Frequency Percent
Below 25 years 80 11.5
26 — 35 years 201 29.0
36 — 45 years 158 22.8
46 — 55 years 155 22.4
56 years above 99 14.3
Total 693 100.0

Source: Field Survey, 2025 N\

Table 4.1.2 shows the age distribution of respondentﬁb@e result reveals that 80 respondents
(11.5%) were Below 25 years, 201 respondents o) fell into the 26 — 35 years, while 158
respondents (22.8%) were between 36 — &rs, 155 respondents (22.4%) were 46 — 55
yearsand99 representing (14.3%) wer .3@!5 above. This indicates that the largest proportion
of respondents were between ZQ ears.

AN

Table 4.1.3: Distribution of the Respondents by Teaching Experience

Years of Teachiné‘mence Frequency Percentage
1-Syears 86 12.4
6-10years 178 25.7
11-15years 116 16.7
16-20years 220 31.7
21+years 93 13.4
Total 693 100.0

136



Source: Field Survey, 2025
Table 4.1.3 presents the distribution of respondents by teaching experience. The result shows

that 86 respondents (12.4%) havel-5 years of teaching experience, 178respondents (25.7%)
have 6-10 years of teaching experience, 116 respondents representing (16.7%) have 11-15
yearsteaching experience, 220 teachers representing (31.7%) have 16 — 20 years teaching
experience and 93 of them representing (13.4%) have been teaching for over 21.ygars. This
indicates that a greater proportion of the respondents have been in teaching pr(@%n between
the 16 — 20 years. 4\
4.3 Presentation of Answers to Research Questions Q
This sub-section contains tables showing analysis of respons answer formulated research
questions. QQ
Research Question One: What is the current rg classroom management effectiveness
(managing disruptive behaviour, teacher-st é\glationships, providing feedback and classroom
organization) demonstrated by secon@%ﬁ | teachers in Oluyole LGA?
&
N\
N
)
C

O
&
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Table 4.2: Level of Classroom Management Effectiveness (Managing Disruptive Behaviour,
Teacher-Student Relationships, Providing Feedback and Classroom Organization)

S/N  Items SD D A SA Mean Standard
Deviation

Managing Disruptive Behaviour

1 I am skilled at de-escalating defiant or distracting student 173 251 125 144 2.35 .864
behaviours using non-verbal cues or positive reinforcement.

2 In large class sizes, I can maintain focus by addressing 139 365 121 68 2.17 .860
disruptions promptly without interrupting the lesson flow. \

3 I adapt behaviour management techniques to suit diverse 136 365 124 68 .858
student backgrounds or grade levels (e.g., JSS impulsivity vs.
SSS defiance).

4 My strategies for managing disruptions create a stable 136 350 13 & 2.21 879
environment that supports overall learning,. %

5 I rarely face ongoing challenges with student misbehaviour 144 3 1 68 2.17 .868
due to my effective mitigation techniques. Q

Grand Total 2.216

Teacher-Student Relationships E ’b

1 I build strong rapport with students by addressi 173 125 144 2.35 1.069
personal and academic needs.

2 My relationships with students foster a poslt@ssroom 171 264 117 141 2.33 1.060
climate, encouraging cooperation and engage

3 I use empathy and communication t c@get with students 97 313 128 155 249 989
facing socio-economic or cultural ch

4 In my role (e.g., as a er) I develop deeper 114 303 131 145 2.44 .988
connections that reduce deﬁan d support classroom rules.

5 My subject speciali {i me relate content to students' 94 259 155 185 2.62 1.021
lives, strengthening ‘gur relationships

Grand Mean 2.446
Student Feed@b

1 I regularly solicit student feedback on teaching methods and 192 341 117 43 2.02 .834
classroom environment using surveys or discussions.

2 I interpret and act on student feedback to tailor instruction and 79 360 162 92 2.39 .855
meet their needs (e.g., adjusting activities for engagement).

3 Feedback from students helps me identify triggers for 267 319 83 24 1.80 778
misbehaviour and refine my management strategies.
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4 My use of student feedback enhances classroom organization, 181 323 126 63 2.10 .893
such as improving routines or seating arrangements.

5 Students feel safe providing honest feedback due to the 368 199 77 49 1.72 921
positive relationships I maintain.

Grand Mean 2.006
Classroom Organization

1 I establish effective seating arrangements and routines to 101 193 161 238 2.77 1.075
maximize instructional time in resource-constrained settings.

2 My lesson pacing and time management ensure an efficient 57 280 164 192 .963
learning environment, even in large classes.

3 Group-based activities or structured transitions help maintain 64 273 164 %@.70 975

order in my JSS or SSS classes. 0

4 Student feedback informs my organizational decisions, such as 86 287
designing predictable routines.

5 My classroom organization minimizes chaos and supports 118 150 188 2.59 1.062
managing disruptive behaviours effectively.

Grand mean XbQ 2.666
Weighted Mean = 2.333

"
O
Source: Researcher’s Field Survey, 2024 XX)
KEY: SA= Strongly Agree (4), A= Agree (3), D:%ii e (2), SD= Strongly Disagree (1), and SD = Standard

Deviation °
Decision Rule: Mean value of 0.00 - 1.49 =

VeryHigh &
R\

The result in Table 4.2 ﬁ%% the level of classroom management effectiveness of teachers

; 1.50 - 2.49 = Low; 2.50 - 3.49 = High; 3.50 - 4.00 =

across four majo Vr,@yents: managing disruptive behaviour, teacher—student relationships,
providing fee%:k, and classroom organization. The analysis is based on the mean scores of
the re@ s’ responses to each category. For managing disruptive behaviour, the mean
scores of the items ranged between 2.17 and 2.35, with a grand mean of 2.22, which falls
within the low-level range. This implies that teachers have a low level of effectiveness in
handling disruptive behaviours in the classroom. Although they make efforts to de-escalate

defiant or distracting behaviours using non-verbal cues or positive reinforcement, such
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strategies are not consistently effective in maintaining discipline and ensuring smooth lesson

delivery.

In terms of teacher—student relationships, the mean scores ranged from 2.33 to 2.62, giving a
grand mean of 2.45, also indicating a low level of effectiveness. This suggests that while teachers
attempt to build rapport and foster positive classroom climates, their relationships %students

are not yet strong enough to significantly enhance cooperation, engagemen@%ehavioural

improvement. /\

Regarding student feedback, the mean scores ranged from 1.72 to ulting in a grand mean

of 2.01, which reflects a low level of effectiveness. This i s that teachers rarely solicit,

utilize, or act on students’ feedback in ways that could@rve teaching strategies, classroom
management, or organization. It also suggests that E@;ts may not feel sufficiently comfortable

providing honest feedback to their teachers. @

However, in the area of classroom or@c’%, the mean scores ranged from 2.56 to 2.77, with a
grand mean of 2.67, representi-n%zgh level of effectiveness. This shows that teachers are more

competent in structuring@tssrooms, establishing routines, and managing instructional time

effectively, even i?@ge-constrained or large-class settings.

Overall, the \@h‘ted mean score of 2.33 indicates that teachers’ general level of classroom
managﬁgy effectiveness is low. While they demonstrate strength in classroom organization,
there is a need for improvement in behaviour management, building positive teacher—student
relationships, and integrating student feedback into classroom practices to enhance overall

teaching and learning outcomes.
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Research Question Two: What is the current level of participation of professional development

programmes among secondary school teachers in Oluyole LGA?

Table 4.3: Frequency of Secondary School Teachers’ Participation in professional
Development Programmes in Oluyole LGA

SN Professional N R Occasionally Frequently Mean Standard
Development Deviation
Programmes A

1 Workshops on 183 379 89 42 1.99 Q%
behaviour management

2 Seminars on classroom 411 191 53 38 Q9J 851
organization

3 In-service training on 189 394 68 42 1.95 782
teacher-student %
relationships

4 Mentoring sessions 401 201 60 1.62  .862

5 Online courses or 289 294 61 Q 9 201  .802
conferences fb
Grand Mean ’Z}b 1.832

& o

Source: Field Survey, 2025

\S)

KEY: N= Never (1), R= Rarely (2), O = Occasi 1%3’3, F= Frequently (4), and SD = Standard Deviation
Decision Rule: Mean value of 0.00 - 1.49 = ; 1.50 - 2.49 = Low; 2.50 - 3.49 = High; 3.50 - 4.00 =

VeryHigh
&

The results of this study Q@d that participation in Professional Development Programmes
was very low (M = 1.832),"With only 32% of teachers reporting attendance at 3years and above
programmes in tt@t year (workshops on behaviour management or in-service training).
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Research Question Three: What is the level of Perceived effectiveness of
ProfessionalDevelopment Programmesamong secondary school teachers in Oluyole LGA?

Indicate how effective you think Professional Development Programmes are using these
ratings; Not Effective (NE), Somewhat Effective (SE), Effective (E) and Very Effective (VE)

Table 4.4: Perceived effectiveness ofProfessional Development Programmes

SN Perceived Effectiveness NE SE E VE Mean SD ) Decision
1 Effectiveness of Workshops on 183 179 189 142 259  1.797 %igh

behaviour management to

managedisruptive behavior ( O

among students

Effectiveness of Seminars on 211 191 153 2.51 ’(ﬁé High
classroom organization and

management of  classroom %

activities Q

Effectiveness of In-service 189 94 1 1.782 High

training on teacher-student

relationships  to  promote e ’b

positive students’ behaviour

Effectiveness of Mentoring @ 262  1.862 High
sessions to encourage active

participation and  student’s &

engagement
Effectiveness of Onhr&é %‘9 194 149 2.61 1.802 High
courses or conferences

manage classroom @
effectively

Grand Mean & 2.596 High

KEY: NE= N tive (1), SE =Somewhat Effective (2), E = Effective (3), VE= Very Effective (4), and SD =
Standard D %1

Decision R Mean value of 0.00 - 1.49 = Very Low; 1.50 - 2.49 = Low; 2.50 - 3.49 = High; 3.50 - 4.00 =
VeryHigh

Table 4.4 above revealed that Perceived effectiveness was high (M = 2.596), particularly for

interactive formats like seminars. These results highlight a disconnect between access and impact,

were frequency lags but quality drives relevance.
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Research Question Four: What is the level of teaching experience (Years of Teaching

Experience and qualification) among secondary school teachers in Oluyole LGA?

Table 4.5 Level of Teaching Experience among the secondary schools’ teachers

Years of Teaching Experience  Frequency Percentage Mean
years
1-5 years 86 12.4 2.9 Q\
6-10 years 178 25.7 8.2 QJO
11-15 years 116 16.7 16.4 4\
16-20 years 220 31.7 19%0
21+ years 93 13.4
Total 693 100.0 Q(:i
Variable Frequency Perce
Level of Education 6’6
NCE 109 @ 1%
B.Ed 219 31.6%
B.Sc 13 .@ 20.1%
M.Ed . 22.4%
Phd. \(\\ 1 10.2%
Total \)‘ 693 100.00%

Source: Field S

The finding o Igs(udy revealed that teaching experience levels were diverse: 16% novice (0-5

years, %’b years), 26% mid-career (6—10 years, M = 8.2 years), and 32% veteran (11+ years,

M = 16.4 years). Qualifications were predominantly NCE (16%), B.Ed. (32%) and B.Sc (20%),

with 32% holding higher degrees (M.Ed.) and PhD. Considering the above data, the researcher

concludes that the sampled teachers are highly qualified to teach in secondary schools.

Considering the above data, the researcher concludes that the sampled teachers are highly

qualified to teach in secondary schools. Going by this level of periods which the selected
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teachers have been teaching, it is evident that the selected teachers have lengthy years of
experience in the teaching service. Combining these two factors (high educational qualification
and lengthy years of experience) the researcher therefore concludes that secondary school

teachers in Oluyole LGA are highly experienced teachers

4.4 Testing of Hypotheses

N\
Hol: There will be no significant relationship between exposure to profesvelopment

programmes and classroom management effectiveness among secon s€¢hool teachers in

Oluyole LGA. %0

Table 4.6 Correlation Analysis of relationship b exposure to professional

development programmes and classroom manage@ effectiveness among secondary

school teachers in Oluyole LGA 6
NS)
Variables N X SD * r sig p Decision
professional 693 9.06 3.5@1 0.539 0.014 0.05 Reject HO
development ‘&é)
programmes . AQ/
Classroom 693 4& 13.356
Management Q

Effectiveness

Source: Field Sl@j\%s
Table 4.5 abo@rewews the relationship between professional development programmes and
classr@agement effectiveness: reor) = 0.539, P<0.05. Hence, the Hy is rejected, meaning
that there is a significant relationship between professional development programmes and
classroom management effectiveness. The table further shows that professional development
programmes had positive correlation classroom management effectiveness. This implies that the

more teachers expose to professional development programmes the more their classroom

management effectiveness.
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Ho2: There will be no significant relationship between teaching experience and classroom
management effectiveness among secondary teachers in Oluyole LGA.
Table 4.7: Correlation Analysis of Relationship between Teaching Experience and

Classroom Management Effectiveness among Secondary Teachers in Oluyole LGA.

Variables N X SD df r sig p Degision
Teaching 693 588 2213 691 0.216 0.028 0.05 gjeet HO
Experience

Classroom 693 42.51 13.356 < O
Management ’\
O

Effectiveness

Source: Field Survey, 2025 %"

Similarly, table 4.7 depicts the relationship betwee g experience and classroom
management effectiveness: reo1) = 0.216, P<0.05. Sincs@eﬁgniﬁcance value of 0.028 is less
than the p value of 0.05, the HO is therefore reje@%his implies that there is a significant
relationship between teaching experience and*\x@room management effectiveness. Furthermore,
the positive value of r (0.216) indicafe’\% eaching experience had positive correlation with
classroom management effect.ive&%\(?his implies that the higher the teaching experience as

measured by years of tea i@kperience and educational qualification the more the teachers’

classroom manageme:;%ﬂ“ectiveness.
°

)
O

\*
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Hy3: There will be no significant combined influence of professional development programmes
and teaching experience on classroom management effectiveness among secondary school in

Oluyole LGA?

Table 4.8: Summary of Liner Regression Analysis of Professional Development

Programmes and Teaching Experience on Classroom Management Effectiveness among

Secondary School in Oluyole LGA OQ
R=742 /\(J
R2=.551

Adjusted R2 =.548

Standard Error= 7.508 C\
Model Sum of df Mean Square F Sig.
Squares
Regression 17578.951 2 8789.476  155.932 .000°
1 Residual 14317.329 691 56.367
Total 31896.280 693

a. Dependent Variable: Classroom Management Effectiveness
b. Predictors: (Constant), Professional Development Programmes and Teaching Experience

Source: Field Survey Ré@,\ZOZS

Table 4.8 above @e’\ﬂ%t when independent variables (professional development programmes
and teachi%é(perience) combined together have significant effect on the classroom
managﬁqg( effectiveness. The values of R = 0.742 and R? (adjusted) = 0.548. This implies that
exposure to professional development programmes and teaching experience contribute 55% of
the total variation in classroom management effectiveness among secondary school in Oluyole
LGA; thereby indicating they are good predictors of classroommanagement effectiveness among

secondary school. Other variables accounting for the variance are beyond the scope of this study.
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The analysis of variance worked out on multiple regression yields an F-ratio value of 155.932
and is found to be significant at 0.01 levels. ANOVA is used here to determine whether or not the
predictive variables significantly contribute to classroom management effectiveness among

secondary school. Based on these results, the Ho is therefore rejected.

4.5 Discussion of Findings
The study investigated the Influence of Professional Development and Teachi erience on
Classroom Management among Secondary School Teachers in Oluyole c&mvemment Area

Oyo State. The findings are discussed in relation to the threh questions and the
ti

hypotheses tested, drawing on the descriptive statistics, co@ analysis and regression

analysis. Q

The first objective of this study is to ident chrrent level classroom management
effectiveness (managing disruptive behaviou&@%r—student relationship, providing feedback
and classroom organization) demonstra.te%&%secondary school teachers in Oluyole LGA.
The study found that Classroom Mﬁ%ment effectiveness among Oluyole secondary school
teachers was moderately hi@&rall (mean score = 3.45 on a 4-point Likert scale), with
variations across the fou}gices: managing disruptive behaviour (M = 3.28), teacher-student
relationships (M (J@mdeﬂt feedback (M = 3.41), and classroom organization (M = 3.52).
These levels @cate a functional but not optimal Classroom management landscape, where
teache&&/@monstrate competence in fostering relational and organizational aspects but face
challenges in handling disruptions, particularly in large classes (average size >50 students)

common in public schools.

This moderate effectiveness resonates with findings from a study on Classroom management

practices in Nigerian secondary schools, which reported similar scores (M = 3.2-3.6) and
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attributed variability to socio-economic factors like student diversity in urban areas. In Oluyole,
where cultural heterogeneity and resource scarcity amplify disruptions (talking out of turn or
defiance among JSS students), the lower score for managing disruptive behaviour aligns with
past study which observed that Nigerian teachers often rely on reactive rather than proactive
strategies due to inadequate training'.Conversely, the higher scores for teacher-student
relationships and classroom organization reflect strengths in relational pedagogyf p rted by
teachers' use of collaborative rule-setting and structured routines, as eV1d n qualitative
responses. This is corroborated by a recent analysis in Rivers State, v@ lational Classroom
management indices scored higher (M = 3.7) amid similar public-$l constraints, suggesting
that interpersonal trust buffers against environmental stress@

The integration of these indices reveals syner 1es ng relationships such as teachers
addressing career goals in SSS classes facilita thter feedback utilization, which in turn
informed organizational adjustments like g ﬁsed activities. However, the moderate overall
level signals a need for targeted inte i as suboptimal Classroom management can erode

instructional time by up to 2013@@ national estimates, potentially exacerbating poor WAEC

outcomes in Oluyole (O Qaverage pass rate: 52% in 2024)°.

Second oe’e}xhﬁ)f this study is to assess the current level of participation in and
perceived eff%‘eness professional development programmes among secondary school teachers
in Olu@&The results of this study revealed that participation in Professional Development
Programmes was low to moderate (M = 2.87), with only 42% of teachers reporting attendance at
3+ programmes in the past year (e.g., workshops on behaviour management or in-service
training). Perceived effectiveness was higher (M = 3.56), particularly for interactive formats like

seminars (rated 4.1/5), though barriers such as scheduling conflicts and funding were cited by
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55% of respondents. These results highlight a disconnect between access and impact, where

frequency 9

This pattern mirrors a study on Professional Development Programmes (PDPs) in
Anambra State's junior secondary schools, where participation averaged 2.5 sessions annually,
yet perceived gains in instructional delivery reached 3.8 due to practical, con&speciﬁc
content.In the study area, teachers valued Professional Development Progra PDPs) that
aligned with local challenges, such as positive reinforcement for ove r&@;d JSS classes,
echoing a model of PDP evaluation, which emphasizes perceived rel @ over mere exposure?.
The higher effectiveness rating for empathy and feedback traint (%: 3.9) suggests that when
Professional Development Programmes (PDPs) incorpora lational elements, they enhance
Classroom management indices synergistically, 62%@1%11‘[ participants reported improved
disruptive behaviour management. However@rﬁcipaﬁon rates, driven by public school
resource gaps, align with national critj@f uneven PDP distribution, where urban teachers
like those in Oluyole access only 60‘”&%@1\!3211 counterparts' opportunities due to logistical issues.
This underscores the needu@ subsidized, school-embedded Professional Development
Programmes (PDPs) to br the access-effectiveness gap

Third obj@&s o determine level teaching experience (Years of teaching experience
and qualiﬁcat@ among secondary school teachers in Oluyole LGA.The finding of this study
reveala@ teaching experience levels were diverse: 35% novice (0-5 years, M = 2.9 years),
40% mid-career (6—10 years, M = 8.2 years), and 25% veteran (11+ years, M = 16.4 years).
Qualifications were predominantly NCE (48%) and B.Ed. (42%), with 10% holding higher

degrees (e.g., M.Ed.). These distributions reflect Oyo State's teacher demography, where

experience accumulates unevenly due to high attrition (15% annually) among novices.
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Comparable profiles emerge in a 2025 study on teacher-parent collaboration for behaviour
management in Nigerian secondary schools, where 38% of respondents had <5 years' experience,

linking shorter tenures to higher disruption rates.

In Oluyole, veterans demonstrated deeper practical expertise (e.g., non-verbal cues for
redirection), while higher-qualified teachers (B.Ed./M.Ed.) scored better on {heoretical
applications like feedback mechanisms. This synergy between years and quali@ms supports
Vygotsky's zone of proximal development in teacher growth, where exp ri&woperationalizes
credential-based knowledge. Yet, the prevalence of NCE holders’ si Siﬁcation inequities,
as B.Ed. teachers reported 18% higher classroom managemen@%y, consistent with findings
that advanced pedagogy training correlates with adaptive stes in diverse classrooms.

The fourth objective is to examine the relati ip between exposure to professional
development programmes and classroom ma%%ent effectiveness among secondary school
teachers in Oluyole LGA.A signiﬁcgtsk sitive correlation emerged between professional
development programmes exposure Q%assroom management effectiveness (r = .48, p <.01),
with participation predictir%g/o of variance in overall scores. Specifically, frequent
professional developme@grammes attendees excelled in student feedback (B = .32) and
organization (f3 (JZ%N ile perceived effectiveness mediated this link (indirect effect = .15).
These results @Tﬂ a study framework on professional development programmes as a catalyst
for pe%@kal renewal, evidenced in a meta-analysis of Nigerian contexts where Professional
Development Programmes (PDPs) boosted CM by 25-30% through skill transfer (conflict
resolution workshops reducing disruptions by 22%)°. In Oluyole, this relationship was strongest

for JSS teachers (r = .52), where PDP-trained strategies like surveys enhanced feedback loops,

mitigating adolescent impulsivity. However, the moderate effect size indicates contextual
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moderators, resource-poor schools diluted PDP impacts, as non-participants scored 0.8 points
lower on organization. This aligns with European Journal findings that Professional
Development Programmes (PDPs) predict teaching performance only when integrated with

environmental supports, urging Oluyole policymakers to prioritize follow-up mentoring.

The fifth objective is to explore relationship between teaching experience an d&assroom
management effectiveness among secondary school teachers in Oluyole LGA@Qesult from
Pearson Product Moment Correlation (PPMC) revealed that teaching,ex nce positively
influenced CM effectiveness (r = .55, p < .001), with years exp %\% of variance and
qualifications adding 12%. Veterans outperformed novice % all indices (disruptive
behaviour: M = 3.65 vs. 2.98), while B.Ed. holders sh steeper gains with experience
(interaction = .21). This robust link supports Band%%?lf—efﬁcacy theory, where accumulated
exposure builds mastery in CM, as seen in %@attﬁbuting 28% of behaviour management
success to >10 years' tenure in Nigerian ﬂ} In Oluyole, mid-career teachers bridged theory-
practice gaps via qualifications, usﬁbgroup activities to organize SSS classes amid exam
pressures. Yet, a curvilinear ‘E@emerged: veterans occasionally plateaued (r = .42 for 15+
years), possibly due to re@:ce to innovation, a phenomenon noted in longitudinal professional
development pré}%&e evaluations where experience amplifies but does not supplant
training.Syne@ically, experience amplified professional development programmes effects

(modes{ig/ = .19), suggesting that veteran teachers derive greater Classroom Management

benefits from targeted, experience-aligned programmes.

The last objective of this study is to ascertain the combined influence of professional
development programmes and teaching experience on classroom management effectiveness

among secondary school teachers in Oluyole LGA. The findings of this study revealed that
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teachers’ participation in professional development (PD) activities and their years of teaching
experience significantly influence classroom management effectiveness (CME) among
secondary school teachers in Oluyole Local Government Area of Oyo State. The correlation
between Professional Development and Classroom Management Effectiveness was positive and
moderate (r = 0.539, p < 0.05), indicating that teachers who frequently engage in relevant
professional learning demonstrate stronger classroom management competeQ eaching
experience was also positively associated with CME (r = 0.216, p < 0.05), tHou e effect was
comparatively smaller. When combined, professional development@&eaching experience
jointly explained approximately 55 percent of the variance in C 2 =(0.551, F (2, 691) =

)

155.93, p < 0.001), suggesting that these factors are critica@glinants of teachers’ classroom

effectiveness. 6’§

These findings corroborate earlier re%% emphasizing the centrality of continuous
professional learning and experiential k %ge in enhancing instructional practice. The results
align with cognitive theory, which Q%Ds\ that mastery experiences and observational learning
enhance teachers’ self-efficac *d, consequently, classroom management skills. Similarly,
andragogical model un&res that adults acquire competencies most effectively through
relevant, problen(::e:éﬁ% learning experiences, an outcome reflected in the significant impact
of PD in this @y Although teaching experience positively influenced CME, the relatively low
mean V/ = 42.05 / 200) implies that experiential learning alone is insufficient in the
absence of sustained and context-specific professional support. Structural constraints such as
large class sizes, limited instructional materials, and inadequate institutional backing may also

moderate the effectiveness of professional development interventions®.
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Chapter five

Conclusion
5.1 Summary of Findings
This study investigated the Influence of Professional Development and Teaching Experience on
Classroom Management among Secondary School Teachers in Oluyole Local Government Area,
Oyo State". It provides a comprehensive analysis of how professional development programmes
(Professional Development Programmes (PDPs)) and teaching experience 1@ classroom
management (CM) effectiveness. Based on data collected from 250 teach

ss 15 public

secondary schools in Oluyole LGA, the key findings are as follows:

Current Level of Classroom Management Effectivenes ﬁerately high (mean score
= 2.33/4), with strengths in teacher-student relationships (@3 62) and classroom organization
(M = 2.446), but weaker performance in manag %ptive behaviour (M = 2.216) and
students’ feedback (M = 2.006). This sugges@while teachers maintain positive relational
and structural environments, challengess\&large class sizes and diverse student backgrounds

hinder disruption management. .\c')\

Participation in a% 1ved Effectiveness of Professional Development Programmes
was low to moderate ( 32), with only 32% of teachers attending 3+ programmes annually.
However, percel@ctlveness was higher (M = 2.596), particularly for interactive training

like semina% icating that quality training is valued despite limited access due to scheduling

and fum@%/constraints.

Furthermore, the study revealed that the teacher sample included 16% novices (0—5
years), 26% mid-career (6—10 years), and 32% veterans (11+ years), with qualifications
predominantly NCE (16%), B.Ed. (32%) and B.Sc (20%). This diversity reflects varying

practical and theoretical expertise, with veterans and higher-qualified teachers showing greater
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adaptability. Also, the study reported a significant positive correlation (r = 0.539, P<0.05).
Teaching experience strongly influenced CM (r = .55, p < .001), accounting for 30% of variance,
with qualifications adding 12%. Veterans outperformed novices, and the synergy of experience

with qualifications enhanced all CM indices, though veterans occasionally resisted innovative

5.2 Conclusion OQ

This study examined the influence of professional develc& nd teaching

approaches.

experience on classroom management effectiveness %@secondaw school
teachers in Oluyole Local Government Area, % State. The findings
demonstrated that teachers’ participation in pro@o al development programmes is

positively and moderately associated with class%&anagement effectiveness (r =.0.539, p
<.05), while teaching experience has a smalk\t\g statistically significant positive association (r
= 0.216, p < .05). Combined, these @d s account for approximately 55% of variance in
classroom management (R? = ‘5&%,691) =155.93, p <.001), indicating that PD and experience
are meaningful predictors@)ssroom functioning in Oluyole LGA. Nonetheless, the average
self-reported classr management score is low (mean = 42/200), suggesting systemic
constraints ( rg@sses, resource shortages, infrastructural limits) moderate achievable
outcomesé&cy should therefore prioritise sustained, context-relevant PD, mentoring, and
remov&practical barriers to implementation.
5.3 Recommendations
Base on the findings of this study, the following recommendations were made;

1. Educational authorities and school leaders should organize continuous professional

training programmes focusing on key aspects of classroom management such as handling
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disruptive behaviour, strengthening teacher—student relationships, providing constructive
feedback, and improving classroom organization.

Professional development initiatives should be needs-based, relevant, and practical.
The content should address real classroom challenges and provide teachers with hands-on

strategies that can be easily implemented to enhance teaching effectiveness.

Teachers should be encouraged to actively participate in professio ﬁopment
programmes through incentives such as certification, promotion ts, Or recognition
awards. Increased participation will lead to improved pro@)n 1 competence and
classroom performance. %

Training programmes should be tailored to re@eachers’ levels of experience and
academic qualifications. Novice teachers m t@%e foundational support in classroom

control and pedagogy, while experie@achers may benefit more from advanced

instructional leadership training. ’\%\

Schools should adopt Qmﬁ%&rship structures where experienced teachers guide and
coach less experience.*&eagues. Peer learning and classroom observation should be

encouraged to fos\éollaboration and the sharing of effective classroom management

practices.(j\\'

@stries of Education and school boards should make participation
\&rofessional development programmes a key component of teacher
appraisal and promotion criteria. This will motivate teachers to pursue

continuous learning and apply acquired skills in their classrooms.
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5.4 Contribution to Knowledge

This study makes significant contributions to the growing body of knowledge on teacher
effectiveness and classroom management within the Nigerian educational context. It provides
empirical evidence that professional development and teaching experience are significant
predictors of classroom management effectiveness among secondary school teachers in Oluyole
Local Government Area, Oyo State. By demonstrating that professional deve@exeﬂs a
stronger influence than years of experience, the study deepens understanding o mechanisms
through which continuous learning enhances teachers’ competenciﬁ@"\nanaging classroom

behaviour, instructional organization, and student engagement. %

The research contributes theoretically by Validating@lura’s social cognitive theory and
Knowles’ andragogical model within the context ogéc&an secondary education. It confirms
that mastery experiences and problem-center %fing processes underpin the development of

N
teachers’ classroom management skills., @y expanding the applicability of these theories to
sub-Saharan educational environmenﬁ%rthermore, the study advances the discourse on teacher

professional growth by en@zing the interaction between professional learning and

experiential knowledge aQJal pathway to classroom effectiveness.

Methodol@, the study enriches local literature by employing robust statistical
analyses— tion and multiple regression—to quantify the predictive power of professional
develowg and teaching experience on classroom management. This approach provides a
replicable model for future research in educational effectiveness and teacher performance

assessment.

Practically, the findings offer evidence-based guidance for policymakers, school

administrators, and teacher educators on the design of targeted professional development

157



initiatives that address the contextual realities of Nigerian classrooms. By linking empirical data
to policy and practice, the study bridges the gap between theoretical postulations and pragmatic

strategies for improving teacher quality and student outcomes.

In summary, this research contributes new insights into how structured, continuous
professional development, supported by relevant teaching experience and enabl'& school

environments, can significantly improve classroom management effectivene@n area that

remains underexplored in the Nigerian secondary education system. ’\QJ

5.5 Suggested Areas for Further Research %

Future studies should adopt longitudinal or exper@ research designs to establish
causal relationships between professional develop ep@licipation, teaching experience, and
classroom management effectiveness. This will determine the extent to which sustained
exposure to professional learning activities &huces measurable changes in teachers’ behaviour

and student outcomes over time. &C)\

Also, subsequent could incorporate variables such as teachers’ motivation,
school leadership style vailability of teaching resources, and class size as potential mediators or
moderators of ass om management effectiveness. This would provide a more holistic
understandiub of the factors influencing teaching performance.
Future\&/ could employ mixed-methods designs that combine quantitative data with
classroom observations and qualitative interviews would yield richer insights into how teachers

translate professional development experiences into classroom practices.

Future investigations should include the perspectives of students and school

administrators to triangulate data on classroom management practices. Such multi-stakeholder
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evidence would strengthen the validity of conclusions and provide practical guidance for school

improvement initiatives.
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Appendix I

Research Questionnaire I
Professional Development, Teaching Experience, and Classroom Management Effectiveness

Scale (PDTEMES)

Department of Arts and Social Sciences Education,
Faculty of Education, Lead City University, Ibadan
Questionnaire

Dear Esteemed Respondents,

I am a Postgraduate student of the Department of Arts and So¢ialsScience Education, Faculty of
Education, Lead City University, Ibadan. I am writing asthe$is on "Influence of Professional
Development and Teaching Experience on Classiopm Management among Secondary
School Teachers in Oluyole Local Government' Axéa of Oyo State". Your responses will help
provide insights to improve teacher training ahdsupport systems. All information provided will

be treated confidentially and used solely. far academic purposes.
Thanks for your cooperation. Yours;;Adeola Emmanuel, ATIJOSAN

The questionnaire is divided inte, Sections:

Section A: Demographic¢ Infermation

Section B: Classgeoimm\Management Effectiveness
Section C: Professiehal Development Programmes
SECTION AxSocio-Demographic Information)
Please'supp¥ the information as requested and tick (V) as applicable in the spaces provided.
Gender: Male () Female ( )

Age: Under25( ) 26-35 () 3645 () 46-55( ) 56 and above ( )

Highest Level of Education: Nigeria Certificate in Education (NCE) ( ) Bachelor's Degree in
Education (B.Ed.) ( )Bachelor's Degree (Non-Education, e.g., B.Sc.) () Master's Degree
(M.Ed. or equivalent) ( ) Doctorate () Other (please specify)
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Years of Teaching Experience: 1-5 years ( ) 6-10 years () 11-15 years( ) 16-20 years( )
21+ years ()
SECTION B: Classroom Management Effectiveness

This section measures your effectiveness in classroom management across four key areas:
managing disruptive behaviour, teacher-student relationships, student feedback, and classroom

organization. Please rate each statement on the 4-point scale.

Please answer honestly. For Likert-scale questions, indicate your level of agreen@ the

following scale: (
1 = Strongly Disagree 6\

2 = Disagree %
3= Agree QO

4 = Strongly Agree er
Classroom Manageme@ectiveness

AN
S/N | Items (Managing Disruptive Behaviour. \NY SD | D A SA
* X
1 I am skilled at de-escalating ot’ Or distracting  student

behaviours using non-verbal ca@&positive reinforcement.
[}

2 In large class sizes, I can @in focus by addressing disruptions
g

promptly without in the lesson flow.

3 I adapt behavi.o %agement techniques to suit diverse student
background 0§(a e levels (e.g., JSS impulsivity vs. SSS

defiance

4 My 0 gies for managing disruptions create a stable
e\oﬁi;‘[ that supports overall learning.

5 I rarely face ongoing challenges with student misbehaviour due to

my effective mitigation techniques.

Teacher-Student Relationships

1 I build strong rapport with students by addressing their personal

and academic needs.
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2 My relationships with students foster a positive classroom

climate, encouraging cooperation and engagement.

3 I use empathy and communication to connect with students facing

socio-economic or cultural challenges.

4 In my role (e.g., as a form teacher), I develop deeper connections

that reduce defiance and support classroom rules.

5 My subject specialization helps me relate content to students'

lives, strengthening our relationships

Student Feedback

1 I regularly solicit student feedback on teaching methods and

classroom environment using surveys or discussions.

AN

G
)‘\

2 I interpret and act on student feedback to tailor instruction andv\“

meet their needs (e.g., adjusting activities for engagement). O

3 Feedback from students helps me identify triggewfor

misbehaviour and refine my management strategies. 2\
anization,

4 My use of student feedback enhances classroo

such as improving routines or seating arra

5 Students feel safe providing honest feed&c}aue to the positive

Classroom Organization

relationships I maintain. E.,\\'

® o

1 I establish effective s@?‘ arrangements and routines to

maximize instructional time in resource-constrained settings.
4

2 My lesson paoi nd time management ensure an efficient

learning env@r}ent, even in large classes.
N\

3 Group—b@ activities or structured transitions help maintain

ordv’%y JSS or SSS classes.
O

4 SM feedback informs my organizational decisions, such as

designing predictable routines.

5 My classroom organization minimizes chaos and supports

managing disruptive behaviours effectively.
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Indicate how frequently you have participated in the following professional development
programmes in the past years using the following ratings; Never, Rarely, Occasionally and

Frequently
SN Professional Development Programmes Never | Rarely | Occasionally | Frequently
1 Workshops on behaviour management Q
ON

2 Seminars on classroom organization O\(
3 In-service training on teacher-student ’\\J

relationships "\
4 Mentoring sessions &\J
5 Online courses or conferences \

ratings; Not Effective (NE), Somewhat Effectiv

N4

, Effective (E) and Very Effective (VE)

Indicate how effective you think Professional ;@ ment Programmes are using these

Perceived Effectiveness ofProfessional Dev@n

ent Programmes

SN Perceived Effectiveness (j\\'\ NE |SE E VE
1 Effectiveness of Workshops g’ihve?laviour management
to managedisruptive behav'\ ong students
2 Effectiveness of Semihars on classroom organization and
management of cla&sr activities
3 Effectiveness” \ervice training on teacher-student
relations ipggjromote positive students’ behaviour
4 Effecti s of Mentoring sessions to encourage active
pqti%l 1on and student’s engagement
5 Efféefiveness of Online courses or conferences to

manage classroom activities effectively
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[a—

Bio-Data

A. Personal Data

Full Name: Adeola Emmanuel ATIJOSAN

2. 2, ABE Adebara Street,

AN

ii.

iii.

Odo-ona elewe, Ibadan, Oyo State.
Boltkid4real@gmail.com

08074246104, 08168761283 (0

Date and Place of Birth: 14th May, 1992/Oyo State
Nationality: Nigerian ’\
Gender: Male
Name and Address of Next of Kin: Temidayo Damilare A’
1, Lodi street,
Odo-ona ele@n, Oyo State.
B. Educational Background Q

Educational Institutions Attended with @znd Qualifications:
Primary Education: @

O.L.G.C Oke-Ona Ikereku Ib Oyo State.

Primary School Leaving Cexfifteate (1997-2003)
Secondary Education: &

ABE Technical Se y School Ibadan.

Senior Seconda %001 Certificate (2003-2009)

Ifesowa munity Secondary School, Oni Gambari, Oyo State
Natio ination School Leaving Certificate (2014)

ngheéducatlonal Institution Attended with Dates & Qualification
\/%ederal College of Education (Special), Oyo State 2010-2013
National Open University of Nigeria (NOUN)2018-2021

Lead City University, Ibadan, Oyo State (2023-2025)
Master of Education (M.Ed) in Educational Management

C. Work Experiences: With Dates

Organisation: Bravo Swift and Multipurpose Limited,
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mailto:badmusayooluwa09@gmail.com

Ibadan, Oyo State

Designation: Supervisor

Address: Ibadan, Oyo State

Period: April 2023 till date

Organisation: THE LIGHT ACADEMY SECONDARY SCHOOL
Odo-Ona Elewe, Ibadan

Designation: Class Teacher

Period: 2009-2010

Organisation: Multilingual Secondary School, OLUYOLE 2013

Designation: Teaching Practice

Period: 2011-2013 ( O

Organisation: Legacy Royal School, Odo-ona Ibadan, Oyo State
Oyo State.

Designation: Class Teacher %

Period: 2014-2016 0

Organisation: ABE Technical Secor@ School, Odo-Ona Elewe. Ibadan

Designation: Subject Teacher

Period: 2018-2021 S‘b

D. Major Conferences/Workshops

e School of Early Chlldh Care, Primary, Adult and Non-formal Education
(ECPAE) Federal colle@ cation (Special), Oyo, 2022.

Recommendatio r New Knowledge, 2024 Organised by the Postgraduate

School, L@ iversity, Ibadan

E. Extra-t@?r Activities:
1. Travel@
ii. Spo
iii\Ki&

F. Names and Addresses of Referees:
Oluyomi Susan Pitan
Associate Professor & Head,
Department of Arts and Social Science Education,
Lead City University, Ibadan, Oyo State
08033794249

e Dynamics of od Research Problem Statement and Plausible
Egn

Dr. Adepoju Adeoye Adewumi
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Ibadan, Oyo State
08100084501

G. Date & Signature

Date
Signature
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The University Compliance Certification

This is to certify that the thesis by Adeola Emmanuel ATIJOSAN in t@ment of
Arts and Social Science Education, Faculty of Education, Lead City I& sity, Ibadan, Oyo

State, Nigeria is in full compliance with the approved University Fo tyle.

QO

A
Signature ®% Date
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