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Abstract

This study investigated staff development programs and school plant indices as
correlates of teachers’ task performance in public secondary schools in Oyo state as literature
show pan city of studies on the subject. Dearth of study on joint influence of two sadient
predictors-staff development programs and school plant indices on teachers’ performance
was the gap filled. The study was guided by Human Capital and Education production
function theories. Three research questions and two hypotheses were formulated. Descriptive
survey research design was adopted. The population of the study comprised alk.ice-
principals (625) and teachers (14,508). Sample size consisted of (40)vice-principal ?")
teachers. Two self-constructed questionnaires Staff Development Program and §c ant
Questionnaires (SDPSPQ)" (r=0.71) and Teachers’ Administrative T rmance
Questionnaire (TATQ) (r=0.62) were used. Data collected were analyz% escriptive
and inferential statistics. Results showed that teachers task performange (xx 2.59) in public
secondary schools is moderate, staff development program statuﬂ&qchers is sometimes
done (x = 2.65), while status of school plants is poor (x = 1.9¢). restlts showed significant
joint influenced of staff development programs and Q1-)1ant on teachers’ task
performance (r = 14.575, p < 0.05). However, staff develogment programs (f = .147; t =
2.357), with school plant (B =.202; t = 1.064), with a \ relationship with teachers’ task
performance (+f value of .112 and .121). It was thi ecommended amongst others that

\%programs and provision of adequate

stakeholders should enhance teacher’s developm
school plants to improved teachers’ task per. ce in public secondary schools.

Keywords:Staff Development ProgrQ,gdwol Plants, Teachers’ Task Performance.
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Chapter One
Introduction
1.1 Background to the Study
Teachers’ task performance in secondary schools is very vital for the foundational
development of a student. Secondary school level happens to be the bedrock for the tertiary
education. When teachers who teach at this level perform well, they will not only }a—y
impact the students with the right knowledge for overall academic success bput, Would also
give them a foundation for their academic life at higher institution of 1%@% a result of
the vital role of teachers in the academic life of learners, it theref\&r\es imperative that
teachers perform their task well. %C-)
Teachers' tasks are the technical, formal and ¢ '%ﬁponsibilities of teachers in a
public secondary school which is often writtensin\their” job description!. These tasks are

grouped mainly into instructional and ad@%ive tasks. Teachers’ task performance is

simply view as how well teachers ar: b&ol arry out their tasks in areas of instruction and
administration in conformity to ghe ves of the public secondary school?.

Instructional task ermnce has to do with how well public secondary school

e
teachers prepare le®otes in line with the curriculum, engage students in learning

activities, imp V&ﬁg

34 Administrative task performance has to do with how well public secondary

use instructional materials, assess students’ learning outcome, mark

iagnosis their learning materials andprovide regularfeed-backontheir

teachers Examination Committee, Chairman Time-Table Committee, House-master
and Counsellor Committee.

Teachers’ task performance in public secondary schools is very vital for the
foundational development of a student especially for higher learning institution. However,

despite the crucial role of teachers’ task performance in the academic life of learners, it has



been observed that most teachers do not carry out their task performance well. It has been
observed that teachers poorly prepare teaching materials, rarely assesses their students, rely
heavily on traditional teacher-centered practices instead of students’ centered practices and
use of instructional aids. It has also been observed that some of them are non-chalant when it
comes to students’ welfare services and disciplining of students. Some teachers seem weak in

the area of lesson preparation and subject mastery. Other research scholars @M}

observed and reported poor teachers’ task performance in secondary s¢ho Oyo

state”$1°, $\
Stakeholders in education are therefore advised to tu *e\gaze towards this

direction of poor task performance amongst teachers becalzsl its far reaching implications

it might have on the students, parents, school and soci g\\%

tasks well, the students would success. The scho Iso be negatively affected in that it

would not be projecting the right image oikgeducation to parents and society. Last but

not the least, lot of half-baked secon ngy

teachers do not perform their

| graduates was chunked into the society with

little or nothing to offer to its i r%q t and development.

Some factors hav ber&sed for the cause of poor task performance amongst
teachers in Oyo s %con(‘iary schools. Some of these factors include - Teachers’
Characteristic;( hers’ professionalism, Digital Leadership and Decision-Making Styles,
Governm @port Services and Job Security”®*!1°. This study however seeks to examine
the @n of salient factors such as - staff development programs and school plant even as
&ugh search of literature reveals scarcity of the influence of both factors on teachers’
task performance.

Staff development program which is a vital aspect of school administration is a means

of updating public secondary school teachers with skills and knowledge for improving their

performance in areas of instruction and administration!"!2. It is an essential and a systematic



approach of assisting public secondary school teachers be it poorly prepared, untrained or
semi-trained or inexperienced in acquiring new competencies to fit into current trends of the
teaching profession and be effective in the public secondary school classroom!'!. It refers to a
planned programme to increase public secondary school teachers’ growth for effectiveness
and productivity in the teaching service'3.

Studies have revealed high and positive influence of staff development 2%\%5

on teachers’ job performance in public senior secondary schools in Port Harc% opolis

of Rivers State'"!'*!15 Findings of a study showed that public secondary @&:achers who

participated in staff development programmes were more effect\‘%&he\r job in terms of

subject matter knowledge, classroom management, teaching icthod$ and evaluating student's

work in Anambra, Kogi and Delta states!3!617, A &‘d\%e caled that staff development
positively enhances teachers’ job satisfaction in c% schools in Ekiti State!8. From the
available literature, it appears that relativeﬁ&qe research has been carried out on staff
development programmes and teachets. t rformance in Oyo state.

Staff development pro include - exhibition, orientation, conferences, in-
service training, seminar ah\yvorkshops, teachers’ coaching and mentoring program,

e
computer based p , Seminars!131417 - This study considers in-service training,

conferences wmg/mentorship based programs. In-service training is an on-going

'cing public secondary school teachers, which is typically arranged by school
boa@ eaching service commission in an attempt to improve public secondary school
t&rs’ competence (skill and knowledge) through continuing education courses, meetings
and study groups, visits, and personnel reform. It helps to continuously update public
secondary school teachers’ knowledge, skills and interest in their various fields'*!8. A study

showed a strong positive significant relationship between in-service training and public

secondary school teachers’ job performance in Enugu State, Nigeria'®. Another similar study



revealed that low participation of public secondary school teachers in the various continuous
in-service training programmes negatively affected their job productivity in Anambra state?’.
From the available literature, it appears that relatively little research has been carried out on
the influence ofin-service training on teachers’ task performance in Oyo state.

Conferences are viewed as a large official meeting at which teachers with same work
or interests come together to discuss their views and to tackle a single or set of p@.\lt
may involve session of various types; such as lectures, panel discussions, wofks nd so
on and forth. It is also a form of public secondary school teachers’ re-tfaming programme

where obsolete skills and experiences are re-tooled during subj ec@q@etings to enhance

the performance of participants in terms of subject content edge communicating skills,

leadership and lesson delivery!!. \*

The result of a study found that sem@! conferences improve teachers’
performance in public primary schools ‘@ , Delta State greatly. It was noted that
through conferences, teachers have access\to a'broad range of ideas which leads to enhanced
performance. Conferencesenab](t({ have better demonstration of their professionalism,

eativity for satisfaction on the job, self-worth and

improved communicatic@v

professional pride. more, it provides them the opportunity for participatory input that
affects the sewg\injestment and consequent ownership which they develop towards their
school'3. have also reveal significant influence ofteachers’ attendance of conferences
and 'p%)rmance, quality instructional delivery and professional development in Rivers
&21,22' A study showed that workshops, seminars and conferences significantly influence
teachers’ job performance to a high extent in Abia State public secondary schools?. From the
available literature, it appears that relatively little research has been carried out on the

influence of attendance of conferences on teachers’ task performance in Oyo state.



Mentoring or coaching is a method of on the job training and in which a young public
secondary school teacher is attached to a senior public secondary school teacher with the
purpose of acquiring knowledge and experience needed for task performance®*. It involves
regular series of training sessions where an experienced public secondary school teacher with
considerable expertise guides a trainee?>. Mentoring public secondary school teacher during
the induction years has long been recognised as a powerful means to support and Q
new public secondary school teachers to the profession?. It puts the public se% school

teacher on the right course of the conduct, and ways to carry out res \lities give to

him/her?”. ,\& \
n

A study showed a significant relationship betwe @ i

performance in senior secondary schools in Adam vk\%a Nigeria®®. Another similar

ring and teachers’ job

research revealed that principal’s mentoring skild s 1cantly correlates with teachers’ job
performance in Senior Secondary Schools '@qawa State, Nigeria®®. A study revealed that
of teachers’ attendance to courses and.me ong significantly influence their job productivity
in Oguta LGA, Imo State, Nigeri ever, from the available literature, it appears that

relatively little research@v carried out on coaching/mentoring and teachers’ task

performance in Oyo QQ

Schoo}{‘ is the entire scope of physical infrastructural facilities which are

provide
a

schc@ nt refers to all school facilities needed for the takeoff and sustenance of a school32.

chool for the purpose of educating the child®'. In the context of this study,

Th%enable a skillful public secondary school teacher to achieve a level of instructional
effectiveness that far exceeds what is possible when they are not provided. Examples include
- areas for sport and games, landscape, farms and gardens including trees and paths, toilet
facilities, storage facilities, transportation, Information and Communication Technology

(ICT), food services, library, pen, chalk, duster, desk, cabinet, chair, generator set, white



board, van, playground, land, field, classrooms, furniture, equipment, hostels common room,
canteen and so on and forth®'-32,

Very few similar studies have been carried out on the influence of school plant on
teachers’ task performance. A study showed that there is significant relationship between
school plant and English language teachers’ job performance in public secondary schools in
FCT, Abuja**. Another study revealed that infrastructural facilities have significant %@d
influence on teachers’ job satisfaction and performance in both public and privat ndary
schools in Ibadan metropolis of Oyo State, Nigeria**. A research sh%\hat physical
facilities negatively affects teachers’ instructional effectiveness in &é‘district in central
Uganda®. However, from the available literature, it appear %Cra\lvely little research has
been carried out on school plant and teachers’ task per ce’in Oyo state.

School plant has also been -classified sintg \Instructional facilities, Recreational

facilities, residential facilities and gene r\%ﬂities”. This study however focuses on
instructional materials, school buildi 'e\d laboratory equipment as aspects of school
plant®®, Instructional materials @aterials that appeal to the senses (eyes, ears) during
teaching and learning prcxsses. ey include — visual, audio and audio-visual aids. A study
revealed that instrugti ma;erials on significantly influences teachers’ ability to teach
social studies jn secondary schools in Aba South Local Government Area of Abia State®’.
Adequate @ional materials can improve teacher effectiveness, enhance their
cow@o school, and promote job satisfaction. Lack of resources can negatively impact
e%yees’ motivation, reducing their performance’®. However, from the available literature,
it appears that relatively little research has been carried out on instructional materials and
teachers’ task performance in Oyo state.

School site has to do with the general conditions of the school classroom used for

teaching and staff room for teachers. It has to do with the size, temperature, ventilation, age,



lighting and so on and forth of the classroom where students learn. A study revealed that
educational environment design (architectural building site and aesthetic features, indoor
environmental features, classroom design, and school green spaces/outdoor spaces) has
significant effect on teachers’ performance, satisfaction, and wellbeing®. It was also revealed
that school facility design effects teachers’ retention. Additionally, space flexibility and
movable furniture, and design with technologies to increase safety were believed \5&&1
indirect impact on teachers’ satisfaction of interior design*’. However, fer) ilable
literature, it appears that relatively little research has been carried out onﬁ\% building site

and teachers’ task performance in Oyo state.

Laboratory equipment re those part of school plant @ractlcal aspect of most

subjects taught in the classroom are carried out. Exa s01ence (biology, chemistry,
physics) laboratories, home economics laborato n and forth. It was revealed from a
study that the provision of basic well-equip rator1es for experiment and demonstration

may enable teachers to teach better and make them to be satisfied with their job which may in
turn facilitate their performanc insutficient provision of these facilities may have many
negative effects on teachers.\Many teachers may find their job uninteresting and
unsatisfactory whic in tu;n reduce their performance®*. Another study revealed that the
unavailability ef g};)atory equipmentconstitutes hindrance to science teachers’ effective
delivery oncept of carbohydrates*!. However, from the available literature, it appears
that %httle research has been carried out on school building sign and teachers’ task
;@mance in Oyo state.

Judging from the above background, it can be seen that staff development programs
such as in-service training, conferences and coaching/mentoring and school plant such as

instructional materials, school building site and laboratory equipment could influence the task

performance of teachers in secondary schools. As a result of the consequences and



implications of poor task performance of teachers, there is therefore need to examine factors
that could be responsible for the low task performance amongst teachers in Oyo state. Two
salient predictors raised for this study are staff development program and school plant. From
the available literature, it appears that relatively little research has been carried out on the

influence of staff development program and school plant and their indices on teachers’ task

performance in Oyo state. This necessitated a need for this study. %\V\
1.2  Statement of the Problem g(,

Teachers’ task performance in public secondary schools is ital for the
foundational development of a student especially for higher lea %sﬁtution. However,
despite the crucial role of teachers’ task performance in th S‘e’@ic life of learners, it has
been observed that most teachers do not carry out t %{erformance well. It has also
been observed that teachers poorly prepare teaching\ntatetials, rarely assesses their students,

rely heavily on traditional teacher-centred @ instead of students’ centred practices and

use of instructional aids. It has also eegie) that some of them are non-challant when it

comes to students’ welfare serviee isciplining of students. Some teachers seem weak in
the area of lesson prepa tioﬁﬁ subject mastery. Other research scholars have also
observed and repo %or ‘teachers’ task performance in secondary schools in Oyo
state”$%10, W ‘gagy:rs do not perform their tasks well, the students would not be properly
equipped he needed knowledge, tools and skills for academic success in higher
inst@s nd man power in the society. The parents too would not get the best from their
ch%n or wards who they send to school with the hope of achieving academic success. The
school would also be negatively affected in that it would not be projecting the right image of
quality education to parents and society. Last but not the least, a lot of half-baked secondary

school graduates was chunked into the society with little or nothing to offer to its

improvement and development. Perhaps, staff development program and school plant may be



responsible for this poor task performance amongst teachers. It has been observed that some
teachers have spent more than 6 years in the teaching service and yet has not got the
opportunity to attend any conference, seminar or workshop. The school plant present in most
public secondary schools in Oyo state seem dilapidated, outdated and worn out. There is
therefore the need to examine the extent to which staff development program (in-service
training, conferences, coaching/mentoring) and school plant (instructional \%‘k,
schoolbuilding site, laboratory equipment) influence teachers’ task performdnc as a

thorough search of literature reveals scarcity of both factors and their m®on teachers’

task performance. This created a gap that this study is carried out @q’ﬁ\literature.
1.3  Aim and Objectives of the Study % )

The aim of this study is to investigate staff de ent program and school plant as
%ﬂdary

correlates of teachers’ task performance in publi

objectives are to: Q

1. ascertain the level of teacher’ﬁ ormance (instructional and administrative) in

public secondary school I%Q

2. ascertain the statt&is development programs (in-service training, conferences,

schools in Oyo state. The

tate;

e
coaching/me ) that teachers receive for their improvement in public secondary
schoolsein Oyo,State;

3. ick%%the status of school plant (instructional materials, school building site,

boratory equipment) for teaching and learning in public secondary schools in Oyo

Q State;
4. investigate the combined influence of staff development programs (in-service training,
conferences, coaching/mentoring) and school plant (instructional materials, school
building site, laboratory equipment)on teachers’ task performance (instructional and

administrative) in public secondary schools in Oyo State; and



5. examine the relative influence of staff development programs (in-service training,
conferences, coaching/mentoring) and school plant (instructional materials, school
building site, laboratory equipment) on teachers’ task performance (instructional and
administrative) in public secondary schools in Oyo State.

14 Research Questions

This study attempts to find answers to the following questions: Q\
T ;

1. What is the level of teachers’ task performance (instructional and adfhi ive) in

public secondary schools in Oyo State? $\

2. What is thestatus of staff development programs (in-seﬁ ining, conferences,

coaching/mentoring) that teachers receive for their &we ent in public secondary
schools in Oyo State? *

3. What is the status of school plant (in@l materials, school building site,

laboratory equipment) for teaching\d rning in public secondary schools in Oyo

State?

1.5  Hypotheses @

The following null hypothgses areraised and was tested at 0.05 level of significance:

Hol: There is sigpi % co;nbined influence of staff development programs (in-service
trainin c&ie)ences, coaching/mentoring) and school plant (instructional materials,
sc uilding site, laboratory equipment) on teachers’ task performance

@ns ctional and administrative) in public secondary schools in Oyo State.

I& There is significant relative influence of staff development programs (in-service
training, conferences, coaching/mentoring) and school plant (instructional materials,
school site, laboratory equipment) on teachers’ task performance (instructional and
administrative) in public secondary schools in Oyo State.

1.6  Significance of the Study

10



This study would create awareness on the influence of staff development programs
and school plant on the task performance of teachers in Oyo state public secondary schools.
The findings of this study was of greatbenefit to students, teachers, and educational
stakeholders. The students was beneficiary of the findings of this study if put into use. The
students will have highly performing teachers teaching them and school plant to use for

learning purposes. ®\

The findings would help teachers to realise the level of staff develop@g grams

and status of school plant for teaching and learning purposes. It could m swing into

action in ensuring that they are provided programs for their @méﬁt and necessary
school plant for effective teaching in the schools. % )

The findings of the study would make educati akCholders swing into action in
ensuring that public secondary school teachers get equired staff development programs
and school plant so as to boost their task p ﬁqce. Lastly, the findings of the study would
add to the body of literature upon publica \nd also be a useful guide as well as a point of

reference to researchers who in@Q out studies in this subject area.

1.7 Scope of the Stud

The scope ofgthis\study ‘will strictly focuses on staff development program and school
plant as corre tesgq“)eachers’ task performance in public secondary schools in Oyo state.
The geog 1 spread covers all the public secondary schools in Oyo State. The variable
scop@we two independent variables (staff development program and school plant) and a
c&lent variable (teachers’ task performance). Staff development programs includes —in-
service training, conferences and coaching/mentoring. School plant includes — instructional
materials, school building site and laboratory equipment. Teachers’ task performance

includes — instruction and administration. Questionnaire is used as instrument for data

collection. Data is analysed using descriptive statistics such as frequency, percentage, mean

11



and standard deviation and inferential statistics such as multiple regression at 0.05 level of
significance.
1.8  Limitations to the Study
The researcher faced low co-operation from some respondents when in the field
administering the questionnaire at initial stage. It was during the period teachers were
conducting continuous assessment for their students when researcher visited %
schools. The researcher motivated concerned respondents by given them red p i
Secondly, teachers and vice principals in Oyo state were used. It h a limitation

to the generalization of the finding for the nation. This is as a re\& é\fact that teachers

and vice principals in other states of the federation d(@@é

similar perception of

situations and circumstances.

12



1.9 Operational Definition of Terms

Task Performance: This refers to the instructional and administrative duties of public
secondary school teachers as specified in their job description

Instructional Task Performance: This refers to how well public secondary school teachers
prepare lesson notes in line with the curriculum, engage students in learning activities,
improvise and use instructional materials, assess students’ learning outcome, \\wﬁir
excesses, diagnosis their learning materials andprovide regularfeed-backontheif pefformance.
Administrative Task Performance: This refers to how well public dary school
teachers Chairman Table-Table Committee, Examination %&tée, House-master
Committee and Counsellor Committee chase absences, ana@ nce data, participate in

students’ welfare services, keeprecords, invigilate ons, processes examination

results, collate students’ reports and disciplinestu n%
Staff development program: This is a V& ect of school administration that helps in
updating public secondary school t h&\ylth skills and knowledge for improving their

performance in areas of inst t% administration. It includes - in-service training,
.

conferences and coaching/ e% programs
e
In-service Trainin s refers to an on-going training of practicing public secondary

school teacher; wggyls typically arranged by school boards or teaching service commission

in an at o improve their competence (skill and knowledge) through continuing

[¢]

dug % ceurses, meetings and study groups, visits, and personnel reform.

(%rences: This refers to large official meeting at which teachers with same work or
interests come together to discuss their views and tackle a single or set of problems. It may
involve session of various types; such as lectures, panel discussions, workshops and so on

and forth.

13



Mentoring or coaching: This refers to a method of on the job training in which a young
public secondary school teacher is attached to a senior public secondary school teacher with
the purpose of acquiring knowledge and experience needed for task performance.

School Plant: This refers to the entire scope of physical infrastructural facilities which are
provided in the school for the purpose of educating the child. They include — instructional
materials, school building site and laboratory equipment. \V\
Instructional materials: These refer to those materials that appeal to the sen@@% ears)
during teaching and learning processes. They include — visual, audio and z@isual aids.
School Site: This has to do with the general conditions of the &c}assroom used for

teaching and staff room for teachers. It has to do with the %em\be rature, ventilation, age,
eafn.

lighting and so on and forth of the classroom where @

Laboratory Equipment: These refer to those pa% ol plant where the practical aspect

of most subjects taught in the classroom ar\&%d out.

O
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Chapter Two
Literature Review
This chapter presents the review of several literatures related to the research topic. It

is organised according to the following sub-headings:
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24 Conceptual Model

2.5 Summary of Review‘®\:

2.1 Conceptu ‘
2.1.1 Per@i/

ce is the achievement of a person's work in a certain period that has gone

ers Task Performance

t@ standard work process!. It is the achievement of duties and obligations of an
m

emplOyee, including additional duties outside of his or her obligation®. It is a concept of
achievement results achieved by workers through applicable procedures under the
supervision of leaders®. It is as an individual’s achieved results. It is the way an individual has

done his work*. Performance is an act of accomplishing or executing a given task. It could
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also be described as the ability to combine skillfully the right behaviour towards the
achievement of organizational goals and objectives>.

Performance is about generating actions or behaviours effectively to meet the set
targets. It can be defined in terms of quantifiable outcomes of work behaviours such as
amount of sales, numbers sold and also in terms of behavioural dimensions® Performance is
normally looked at in terms of outcomes. However, it can also be looked at i f

behaviour. It is an indicate of growth that manifested into increase in sales, inCre asset,

increase in the number of workers, increase in market share, increase in \@mf branches,
Q \

Dimensions of performance therefore include — % Vv (quantity of work),

increase in product line as well as increase in customers’.

effectiveness (quality of work) and speed (timeliness % y is the comparison of what
is actually produced or performed with what cans% 1ieved with the same consumption of
resources (money, labour, time etcetera.@guantity of work is thus an indicator of

efficiency. Quantity is the amount t O(agpa

work produced or completed byra oyee in an organization. Effectiveness is the degree

n measure or count or the amount/volume of

to which objectives are achieved and the extent to which targeted problems are solved. It is
determined without ce c: costs and is thus doing the right thing. The quality of work is
thus an indiceym\ efifectiveness. Quality of work refers to the produced work in terms of
standards; , waste and re-work which meets standards. Lastly, speed is the distance
COV¢ @- n object per unit time. Timelines of work is thus an indicator of speed. Timelines
0 k refers to the timely delivery of work in terms of schedules, meeting deadlines and so
on and forth®,

Measures of performance include — profitability, efficiency, effectiveness,

productivity and quality. Profitability is the ability to earn profits consistently over a period

of time. It is expressed as the ratio of gross profit to sales or return on capital employed
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Efficiency is the ability to produce the desired outcomes by using as minimal resources as
possible while effectiveness is the ability of organization to meet the desired objectives or
target. Productivity is expressed as a ratio of output to that of input. It is a measure of how an
individual or organization or industry converts input resources into goods and services.

Quality is the characteristic of products or services that bear an ability to satisfy the stated or

implied needs. It is increasingly achieving better products and services at a pr \%&y
more competitive price’. Q<§§
2.1.2 Task Performance $\

Task performance is the achievement of set/specific target@s{ preset standards or

speed. It is how well a

in terms of expected standards of accuracy, completeness, :@D

person completes a particular task and additional ception with which he/she

completes that task®. It is the qualitative and, quantifative measure of activities, duties and

operations which a job holder achieves effigi \t&nd effectively within a defined time limit®.

Task performance is viewed as_c job tasks which are assigned to workers. Job
knowledge, work quantity, work quality, keeping knowledge up-to-date, job skills, working
accurately and neatly, pl nﬁ\)nd organizing, decision-making, administration, solving
problem, oral and %n c‘ommunication, monitoring and controlling resources are
categorized u er({sy performance. Task performance is sometimes measured as response

time (h person takes to respond to a given, timed or untimed stimulus) or it could be

mea@ accuracy, et cetera. Typically, task performance is a term for quantifying
ne's performance on a task. It was also noted that task performance describes the core
job responsibilities of a worker. It is also called "in-role prescribed behaviour" and is
reflected in specific work outcomes and deliverables as well as their quality and quantity. In-
role work performance involves activities that are related to workers’ formal role

requirements. In-role performance is described as the work behaviour that is related to duties
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and responsibilities that are formally specified in the employment contract. Extra role
performance involves certain behaviours of workers which are not part of their formal job
requirements as they cannot be prescribed in advance for a given job but they help in the
smooth functioning of the organization as a social system”.

Task performance is defined as the behaviour that is directly linked to the completion
of a job. Task related behaviours contribute to the technical core of the or ?ﬁﬁ
Behaviour in the domain of task performance is usually recognized as a fo ement

of an individuals’ job. Job description often explicitly stipulates that tl@holders must

perform these activities!’. Activities relevant to task performance @Q%en jobs and task
performance is related to ability'!. Task performance inclu; @ﬁ

effective sales presentations and it varies between j ol@ same organization'?,

g company objectives,

2.1.3 Task Performance of Teachers

Within a school system, teachers s &qumber of responsibilities. They perform a
wide range of tasks. Their functio &@ times go beyond the duty of teaching and
facilitating learning to involve/v”Ql( ponsibilities that may not immediately be teaching-

ake up or are assigned administrative and/or supervisory

related. As such, they, sc@v

responsibilities in t ols they serve that not only contribute to inform and assure the
smooth functi irg\ojt e schools but also their host communities. How they respond and
carry out %\GSG tasks or responsibilities converge to form what is called "teachers’ tasks
perf@% Teachers’ task performance is measured based on quality, quantity, and time. It
i% achievement of teachers’ work both qualitatively and quantitatively with indicators:
professional, pedagogical, personal, social, and the achievement of learning outcomes!!3,

In teaching profession, task performance entails how a teacher is carrying out his
teaching activities/job. It is the performance of teaching tasks and rendering of expected

teaching services. It is the ability of a teacher to fulfill his/her duties as a teacher. Such duties
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include - teaching students in the assigned classrooms and various grades of years, taking part
in the general life of the school and professional activities, curriculum delivery, participation
in extra-curricular activities and professional development under curriculum delivery.
Teachers’ tasks further include — planning, implementing and evaluating their lessons*.
Teachers’ task performance could therefore be described as how effective a teacher
discharges the assigned duties and responsibilities in the school system. It was as %‘t
the task performance of a teacher manifests in his/her effectiveness in teac n%l; sroom
management, disciplining of students, motivating and creating leadershlp@n the school
system, among others'4. Teachers’ task performance is viewed 0 chme after a job is
completed. It represents the levels of achievement of each C@ fulfillment of school
regulations, expectations and requirements for educa 1& s and objectives'>. The task
performance of teachers in any educational sys% reflection of the skills, abilities,

knowledge, competency and expertise in_ drea f instruction and administration that the

teachers have acquired over time duﬂ%&lﬂn\g and development programmes'®.

&

2.1.3.1 Task Perfor Indices of Teachers
Task performane€ of teachers is defined as the performance of teachers at their tasks
or duties 1 chool environment'”. It is divided into two major aspects which are

instructi administrative task performance.

2.@.1 Instructional Task Performance

One major task of teachers apart from administrative task is the area of instruction'?.
Instruction can be referred to as teaching, coaching, tutoring, training, lessons, or education.
It is an activity which consists of actions intended to induce learning through the conscious

and deliberate effort by an experienced person to impart knowledge, information, skills,
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attitudes and beliefs to an immature or less experienced individual. It is also viewed as the
systematic presentation of facts, ideas, skills and techniques to students. It involves the
sharing of knowledge in the process of developing the individual. Instruction is the
purposeful direction of the learning process'®.

Instructional tasks are defined as roles and activities of teachers in the teaching and
learning process (pedagogy) especially in a classroom!?. The teachers' instructiona %
promote qualityeducationfromthedomainofteachingandlearningthrou%%idea,

participationandcooperativelearning,research,analysisandcriticalthinking,p

solving,innovationandencouragementof creative and divergent thiAking\from the students'.
Teachers' instructional task performance is thus the abj of Jteachers to do well at
instructional (teaching-learning) activities. It includes nifig lessons, delivering lessons

(face-to-face), assessing and guiding students@es, doing additional works, and

developing the profession in education?. 0% ability of teachers to make thoughtful and

adequate application of their cognig\x’ eghiy and use of teaching aids in teaching and

learning?!. ((3\
Teachers' instructi N are professional duties performed which among others

iona
e
include preparation @on notes in line with the curriculum, classroom management and

students' eng&&&t)\n learning activities, assessment of learning outcome, marking of

students' %S and diagnosis of students' learning problems to achieve the set educational
goal@%he overall ability of the teachers to exhibit the right attitude to instructional
t&being dedicated and committed to the teaching roles, and making deliberate efforts
towards the attainment of educational goals and objectives?.

Instructional task performance has to do with how well public secondary school
teachers prepare lesson notes in line with the curriculum, engage students in learning

activities, improvise and use instructional materials, assess students’ learning outcome, mark
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their excesses, diagnosis their learning materials andprovide regularfeed-backontheir
performance?!?*, Instructional task performance is also viewed as teachers' performance in
the classroom. It includes all the efforts teachers make in the following areas, organizing the
students, co-coordinating their activities, monitoring their behaviours, ensuring effective

learning process, providing instruction through interactive communication, getting feedbacks

from learners, preparing and utilizing instructional materials in facilitating 1621@'{(1

maintaining discipline among learners®. g(,
2.1.3.1.2 Administrative Task Performance $\

Administrative task performance has to do with how w:l‘@ﬂc\secondary school

teachers Chairman Time-Table Committee, Examin% mittee, House-master

Committee and Counsellor Committee chase absences & ttendance data, participate in

students’ welfare services, keeprecords, invigi t%ninations, processes examination

results, collate students’ reports and discip]@@tsmm.

2.1.4 Staff Development Pro@\)

Teaching as a prc&o mands continuous development of knowledge and ability
through training pr es. ‘Such training programmes include workshops, conferences,
seminars, ind& ang orientation for new staff, refresher courses, in- service training. Staff
¢ % been accepted as an effective method of increasing the knowledge and skills
of p@ »
S

pment program which is a vital aspect of school administration is a means of updating

ondary school teachers in order to enable them teach more effectively?®. Staff

public secondary school teachers with skills and knowledge for improving instruction. It is an

essential and a systematic approach of assisting public secondary school teachers in acquiring

new skills and knowledge to fit into current trends of the profession and be effective in the
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classroom. It is a means of assisting poorly prepared, untrained and inexperience public
secondary school teachers to improve both academically and professionally°.

Staff development programme is a means for continuous professional growth, which
encourages the extension of technical assistance by public secondary school teachers’
educators. It was stressed that staff development programme provides public secondary
school teachers with new skills, knowledge and attitude on better job perfo ‘a%\lt
comprises of the methods used to give old and new public secondary school feachers added
skills and knowledge to perform effectively and efficiently on their j ob29’3§

Staff development covers a broad range of activities desig &Aop(o\zide staff with the
knowledge and skills that are directly related to their role esponsibilities in the school.
Staff development programmes help staff understand t &bilities towards attainment
of the goals, mission and vision statement of the_l1 .’ Staff development involves every
opportunity available to new and experien &Q These activities are designed to improve

the quality of service delivery a% blg " public secondary school teachers to grow

professionally?!.

Staff developmenh&g\fﬁées are the various means by which all the categories of

staff working in a p econdary school are encouraged to improve their capabilities and
be more effec&g\tylr areas of assignment. It is a public secondary school effort aimed at
helping a secondary school teacher to acquire basic skills required for the efficient
exec@ the activities or functions for which he/she is hired. It deals with the activities
@aken to expose a public secondary school teacher to perform additional duties and
assume positions of importance in the organizational hierarchy. Through, staff development
programmes, public secondary school can develop, enhance, and improve the skills,
competencies and overall performance of public secondary school teachers. It provides public

secondary school teachers with information, skills, and understanding of the school and its

27



goals thus aiding them to continue to make the necessary positive contribution to the success
of the public secondary school*2.

Staff development program refers to a planned programme to increase public
secondary school teachers’ growth for effectiveness and productivity in the teaching service.
It is therefore, a process designed to improve job understanding, promote more effective job
performance, and establish future goals for career growth. It helps staff in understa %ﬁir
responsibilities. It is the opportunities available for new and experienced publi ndary

school teachers and teaching assistants. These activities are designed to @e the quality
of classroom instruction and enable public secondary school teac@gr&w professionally.

Classroom instructions take place majorly in the school {é\%&?})
teacher is being trained to deliver quality classroom in t& 1

Staff development refers to the proc oviding opportunities for public

ublic secondary school

n the school?3.

secondary school teachers to improve their @nge and performance in line with the goals
and values of the public secondary scho \1 in relation to the interests and needs of the
public secondary school teachers. development involves the range of activities that
improve public secondaryyschoalsteacher skills and knowledge in ways that improve their
ability to undertake % ‘and which increase job satisfaction, performance and staff
retention. It 1 he(i{lyltutional policies, programs and activities that facilitate and support

public s@ school teachers undertake current and future responsibilities and roles in
ta

wa consistent with the goals of the school?!.
Q Staff development programmes are conscious institutional efforts particularly in
relation to teaching in order to improve the capability of public secondary school teachers to

enable them perform their roles effectively. It provides the necessary oxygen for public

secondary school teachers in order to survive as educated and trained professionals. It also
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provides the means for public secondary school teachers to experience continuing education
as part of a team of professionals®*.

Staff development programme is an on-going process that comprises training, practice
and feedback, and offers sufficient time and follow-up support. It involves training. Training
is viewed as a specialized process through which a public secondary school teacher learns to
perform direct tasks of varying complexity and acquire expected job behavio il
development is a strategy institutions use to change public secondary s@) teacher’s
attitudes, beliefs, and perceptions?®. $\

Staff development is the provision made by the pu %\ohdary school for
improving the public secondary school system and the pers %r m initial employment to

retirement. Staff development programmes are those 18" designed to instruct, inform
and stimulate classroom public secondary scho&% efs. Training help public secondary
school teachers to clarify their values, introduce™them to new curriculum and develop games
and classroom materials. It is a com xggoy s by which a public secondary school teacher
learns, grow and improves his or h ities to professional tasks. It is an attempt to polish
those qualities which a public s dary school teacher has and which his or her position will
require. This may uttln‘g him or her in a situation in which he or she has to show
initiative and ke(@el est out of his or herself. Thus, training assists a public secondary
school te whatever is not going well which can be rectified?’.

@a development program is the provision of avenues for the continuous updating of
& secondary school teachers' competency, effectiveness and efficiency in skills and
knowledge, a lifelong learning process which results from a meaningful interaction between
these public secondary school teachers and the professional environment. Public secondary

school teachers’ competence which can be facilitated by professional development is the

ability of public secondary school teachers in coping with specific school learning activities®.
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Effective staff development program has been defined as structured professional
learning that results in changes in public secondary school teacher practices and
improvements in student learning outcomes. Staff development program focuses on teaching
strategies associated with specific curriculum content supports for public secondary school
teacher learning within public secondary school teachers’ classroom contexts. This element
includes an intentional focus on discipline-specific curriculum development and p %'s
Active learning engages public secondary school teachers directly in designin a& out
teaching strategies, providing them an opportunity to engage in the sa of learning
they are designing for their students. Such professional developrr@ authentic artifacts,

interactive activities, and other strategies to provide deeply %(eﬂa

professional learning. This approach moves away r\‘ﬂ% tional learning models and

, highly contextualized

environments that are lecture based and have no dircet‘¢onnection to public secondary school

teachers’ classrooms and students’. Q
Staff development program fertial practices that enhance subject mastery,

teaching methodology and classr anagement. The objective of staff development

programmes is that it e ure&ﬂa promotion of professional growth, helps to improve
pedagogical skills, ﬁl‘w secondary school teachers abreast with new knowledge,
meets particuLQge\dsJ such as curriculum development and orientation, helps in leadership
responsibili Ips new public secondary school teachers to adjust to teaching field, helps to
prom ual respect among public secondary school teachers and recognizes the need for
n%n teaching methods*’.

Public secondary school teachers’ professional development program is the process
that improves public secondary school teachers to produce excellent education results for

students. They are techniques used to guarantee that, educators continue to strengthen their
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practices throughout their career. It is a lifelong process that begins at pre-service programs
and proceed until retirement*!.

The features of effective staff development program include - integrating active
learning, utilising adult learning theory; content focused; using models and modeling of
effective practice; supports collaboration, typically in job-embedded contexts; offers

opportunities for feedback and reflection; provides coaching and expert suppo k’of
. .

sustained duration®°, Staff development programme is designed to increase % ty and

quantity of output per unit production in a public secondary school; hel%\pdates public

secondary school teachers with the new development in the \t in\the area of new

knowledge and skills; averts future death of manpower I{& organization; helps to
t

equip a public secondary school teacher with new ski nical know-how in handling
new teaching strategies and methodologies; an% chools to achieve its goals and
objective™®. &
2.1.5.1 Forms of Staff Development r@me
Staff development prog(rz,ﬁclude - exhibition, conferences, in-service training,
seminars and workshop@s’ coaching and mentoring program, computer based
.

program, seminar52®. his study considers in-service training, conference and

coaching/men}Q&Rb}sed programmes.
2.1.@ In-service Training

Q In-service training is an integral part of staff development programme, which is
organized for public secondary school teachers while in service. It is an on-going training of
practicing public secondary school teachers, which is typically arranged by public secondary
school boards or teaching service commission that employ the public secondary school

teachers’.
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In-service training is defined as the educational opportunities to help the public
secondary school teacher to improve themselves in their professions. It is an attempt to
improve public secondary school teachers’ competence through continuing education courses,
meetings and study groups, visits, teachers and personnel reform. Also it is further viewed as
a process for continuous updating of public secondary school teachers’ knowledge, skills and

interest in their chosen field. It is a means of continuous professional gro@foh
e

encourages the extension of technical assistance by public secondary §cho@l ,teacher

educators?3. $\

In-service training is planned public secondary school ac'\'ie imed at improving

and increasing public secondary school teachers’ concept, % ses>

them to meet the demands of the teaching job. It foc s& proving the conceptual skill;

and behaviour to enable

and intellectual abilities needed to do a better job>.\['his ‘method involves public secondary
school teacher training outside the public s@w school or workplace in higher institution
of learning or vocational centres undf t&sgonsorship of the public secondary school or on

terms that may be agreed upon t%g

In-service trainin@;wwed as a process of raising productive potentialities of

manpower resource@
u

mechanisms s{ cation and training, counselling, career planning, performance or

e public secondary school and the worker®*.
rms of knowledge, skills and capabilities through appropriate

self-apprai @wards or rewards. It benefits both the individual and the institution. With
reg@%& individual, the acquisition of new knowledge of skills promotes job
co%tencies for performance upgrades and promotion. The knowledge gained from in-
service training programme may reduce job related stress and increase interest, thereby
promoting job performance. With regard to the institution, in-service training programme
offers institutions with a corporate strategy for dealing with change*.

2.1.5.1.2 Conferences
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A conference is generally understood as a meeting of several people to discuss a
particular topic. It is also a gathering of scientists or academicians, where research findings
are presented and critiqued for improvement and contribution to knowledge. Most
conferences have keynote address and lead paper presentations which ushers other conferees
to present their papers in different panels in course of the conference. The speakers selected

are eminent scholars in related field and their presence is meant to attract more %
<&aining

attend the conference. In school settings, conference is a form of teacher

programme where obsolete skills and experiences are retooled during sub“@nel meetings
to enhance the performance of participants in terms of s@@éntent knowledge

communicating skills, leadership and lesson delivery?’. (s% )

Conferences are used by researchers as one ments under training that is

recognized to strengthen and convey messages to audience, while seeking opportunity

to hear and comment on view of recogni

have access to a broad range of J eag\t.br

authorities. Public secondary school teachers
ugh conferences which leads to enhanced
performance. Attending conferenc public secondary school teachers have numerous
benefits which include am g\othgts: better demonstration of their professionalism, improved
communication amo %hers‘, increased teachers’ creativity for satisfaction, self-worth and
professional Kd ore so, conferences provide public secondary school teachers
opportuni participatory input that affects the sense of investment and consequent
ow ip Which they develop towards their school®.

Q Conferences are usually used to tackle a single or set of problems. It may involve
session of various types; such as lectures, panel discussions, workshops and so forth. It is also
viewed as a large official meeting at which people with same work or interests come together
to discuss their views. Conferences are attended by reputable scholars in the educational

system with different ideas to enhance public secondary school teachers teaching
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performance in their fields. They are a ready media through which public secondary school
have access to a broad range of ideas that lead to enhanced job performance®.

Conferences usually encompass various presentations. They tend to be short and
concise with a time span of about 10 to 30 minutes. Presentations are usually followed by a
discussion. The work may be bundled in written form as academic papers and published as
the conference proceedings. Usually, a conference will include keynote lecture. T
lecture is often longer, lasting sometimes up to an hour and half, paﬂicula@w re are
several keynote speakers on a panel. In addition to presentations, con also feature

panel discussions round tables on various issues, poster sessi %ﬁ{\vorkshops. Some

conferences take more interactive formats. Conference id{s" suggests discussion among

persons of similar experiential exposure to the topic o % i
agreements in controversial issues®. s

Benefits of attending conferences 1 O‘H\exhbat:

1. they allow public secondary thd*sr\)n

facing the school; ((3\

2. they are valuable @kg tes (public secondary school teachers) who carry heavy

workloads; QQ

3. they al wgglyates (public secondary school teachers) to have issues addressed on a

n for the purpose of reaching

be updated with information on key issues

sp pic by recognized experts who are up to date with the latest developments
@t field;

% They are very appropriate in an era in which public secondary school teachers do not
have time to read a number of books by experts. Conferences can spend a reasonable
short period of time and get substantial information on a topic they have an interest in
because the speakers, who specialize in these fields, have already done the sifting and

selection of information from a wide variety of sources. They can present the
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delegates with those aspects that are particularly relevant in the current work
environment;

5. They create learning communities that bring together delegates (public secondary
school teachers) from different professionals in the field of education;

6. The learning environment encourages delegates (public secondary school teachers) to
exchange experience, ideas and practices from different fields of education; Q\

7. It allows delegates (public secondary school teachers) to interact with ¢ac r who
may be experiencing similar issues and problems. It allows th%\tackle issues
together. In turn, perspectives is broadened as a result. 'P‘{Q ormation exchange
helps delegates (public secondary school teachers) b C@ in their school; and

8. Reputable conference organizers add a great ®$e by identifying appropriate

speakers who have necessary subject xpertise, practical experience in

implementation, as well as the abi@qngage the audience in an interesting way

that stimulates thought and debate

2.1.5.1.3 Coaching@ﬁp Based Programs

Mentorship i experience of a skilled and competent public secondary school

teacher througlra gqrb\ng relationship between less experienced staff and a very experienced

Q Coaching/Mentoring is a type of advancement wherein an accomplished individual,
called a mentor, bolsters a subordinate in accomplishing specific set objectives by giving,
preparing and directing them. It is a one-to-one conversation focused on the enhancement of
learning and development through increasing self-awareness and a sense of public secondary

school teacher responsibility, where the coach facilitates the self-directed learning of the
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coach through questioning, active listening, and appropriate challenge in a supporting and
encouraging climate. It is a time-bound, formal intervention focused on shorter term goals
and challenges. Mentoring is a continuing but informal relationship focused on long-term
goals*?,

Mentoring or coaching is a method of on the job staff training and in which a young
public secondary school teacher is attached to a senior public secondary school te %ﬁh
the purpose of acquiring knowledge and experience needed for the performa e&? It
is defined as regular series training sessions where an experienced publ@ndary school
teacher with considerable expertise guides a trainee*’. Mentoriq@ ic\secondary school
teachers during the induction years has long been recognize a powerful means to support
and acclimatize new public secondary school teachers o\i\% ession™.

Mentorship is a system of semi-structu idance where one public secondary

school teacher or a group of public secon %&001 teachers share their knowledge, skills

and experience to assist others to progressin gheir own lives and careers. Coaching is largely
used when a public secondaryss eacher or organization is working towards some

change in growth and d@@nt, and improving performance while mentoring is often

e
associated with in Q career and public secondary school teacher development and

public second& ool teacher change®.

215 S @ant

Q% plant also termed school facilities are those things found in a public secondary
® that makes the system work>. School plant simply means the location, fixed structures
and movable materials in public secondary school °!. It refers to the public secondary school
building, classroom, hostels, libraries, furniture, blackboards, playgrounds, apparatus and

equipment, laboratory, school offices, et cetera’?.
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School plant is the space interpretation of the curriculum, noting that the programmes
of the public secondary school are expressed through the site, the buildings, playgrounds, the
arrangement and design of the public secondary school buildings. They are thus those things
which enable a skillful public secondary school teacher to achieve a level of instructional
effectiveness that far exceeds what is possible when they are not provided. These facilities
are therefore related directly to school curriculum. School plant is the entire scope 1
infrastructural facilities which are provided in the public secondary school foan> ose of
educating the learner. Examples include - areas for sport and games, 12@3, farms and
gardens including trees and paths toilet facilities, storage @e‘s, transportation,
Information and Communication Technology (ICT), and fo@hﬂ.

In the context of this study, school plant refers tx% ic secondary school facilities

needed for the takeoff and sustenance of a public @ school. It comprises of the public

secondary school site and all the structu@ have been put in place to aid effective

teaching and learning in the public.se school system. This includes immovable
property, physical structures, asget cilities belonging or allocated to a public secondary
school used primarily for dlm al purpose and activities. School plant include the land
occupied by the publd Q&a;y school, the walls or fences enclosing the premises and other
land based fas%&lysated in or owned by the public secondary school. This implies that
school pl % moveable and immovable properties of the public secondary school ranging
frorn@'l g to every pin of the public secondary school such as pen, chalk, duster, desk,
ca%t, chair, generator set, white board, van, land, field, hostels’ common room, canteen,
and so on and forth>*,

School plant refers to all non-consumable and durable physical and infrastructural

facilities available in the school for teachers’ and students use in order to make teaching and

learning excellent and thus ensure the achievement of predetermined aims and objectives of
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public secondary school education. Hence, the school plant includes the space within the

public secondary school premises which houses the basic systems and structures>>.

2.1.6.1 Classification of School Plant

School plant has been classified into two namely — “Movable” or “Roaming” and
“Immovable” or “Stationary” school plant. Roaming school plants are all the educational
facilities that can be moved, carried about or relocated from one place to anothers les
are chairs, laboratory equipment, audio visual, tables, mobile markers board,\<<wd SO on

and forth. Stationary school plant are all educational facilities that age pe ently built at

the public secondary school site. They are not movable and Cat%% h)cated. Examples
are the school buildings, playgrounds, fields, workshop@s.

ees, gardens, lawns and
all land property of the school.

School plant has also been classified ‘it structional facilities, Recreational
facilities, residential facilities and gener. \{Htl s. Instructional facilities are those public
secondary school plant or facilities t%c iate teaching and learning directly. Examples are
— chalks, markers, whiteboar k&ard, seats, laboratories, classrooms, libraries, books,

games, relaxation, and past-times such as lawns, fields, tracks, balls, gymnasium,
ané

swimming poéls, so on. Residential facilities those public secondary school plant that

and so on. Recreationah@f are those public secondary school plant used for sports,

provide r staff and students. Examples are - staff quarters, students’ hostels et cetera.
G urpose Facilities are those type of facilities that have flexible usage. They can be
coﬁrted to other use beyond their original usage. They are developed under space
facilities>.

This study however focuses on instructional materials, school building site and
laboratory equipment as aspects of school plant. Instructional materials are those materials

that appeal to the senses (eyes, ears) during teaching and learning processes. They include —
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visual, audio and audio-visual aids. School building site has to do with the general conditions
of the classroom used for teaching. It has to do with the size, temperature, ventilation, age,
lighting and so on and forth of the classroom where students learn. Laboratory equipment are
those part of school plant where the practical aspect of most subjects taught in the classroom

are carried out. Examples are science (biology, chemistry, physics) laboratories, home

economics laboratory and so on and forth>®, ®\
This study is guided by “Human Capital Theory” and ‘@' Production

Function Theory” \\ \

2.2.1 The Human Capital Theory Q&)

This theory is premised on neo-classical ana * labour markets, education and

2.2 Theoretical Framework

economic growth. It assumes that public seco@ ol teachers are productive resources

and explores whether more highly educate lic secondary school teachers are more
productive than others>’. More imp%tl »=the Human Capital Theory is a cost and benefit
analysis of educational investm %@m this viewpoint, training represents an investment in
human capital (public s%%’school teachers) that can be justified if net returns are
generated in terms r skills and increased performance®®. Human Capital Theory is a
framework thﬂ%&aﬁes the relationships between education, economic growth, and social
well-being: n extension of the capital concept and posits that expenditures on education,
jo ng (staff development programmes), and health are capital investments that will
'e%economic and social returns at the individual and societal levels®. Education and job
training are assumed to lead to greater productivity, which is ultimately translated into

improved economic returns such as higher wages and increased GDP. Human capital itself is

a composite of an individual or workforce’s knowledge, skills, and life experiences, and
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higher levels of human capital are expected to yield increased wages and GDP, benefitting
individuals and society as a whole®.
Relevance of the Theory to the Study

This theory is relevant in that it shows the importance of investing in staff
development programs for public secondary school teachers. Staff development programmes
or job training programs for public secondary school teachers is a human capital i %t
that can ultimately improve the performance and productivity of teachers@ey public
secondary school teachers improve their task performance, the academic ance of the

students they teach would also improve which would then im@tﬁe manpower and
economic development of the society. %C-)
2.2.2 Education Production Theory \&V
According to this theory, economists think“Ninterms of a production model where
schools and other influences go in and s% achievement comes out. The Theory of
Education Production is the process \&kcb nputs are converted into outputs®!. Efficiency
analysis is centrally concernedgwi suring the competence with which inputs (school
facilities) are converted i tMed outputs (improved task performance of teachers)®’.
Education is seen as@mcti‘on and schools as production units. Public secondary schools
take inputs in & of school resources/plants and use them to produce outputs in terms of
teachers @en‘ts’ performance. This theory focuses on school plant or facilities as inputs
=

whi nce public secondary school teachers’ performance and that of students in the
l®un. It is therefore expected that the schools have adequate physical facilities that can
guarantee quality output from teachers and quality education not quantity education measured
by the quality of outcomes (students’ performance). This theory can therefore be expressed as:

TP = f(Xr)

Where: TP = Teachers’ Task Performance; Xr = School Plant.
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This study is guided by the above theory using the following variables:
TP = f(X1, X2, X3...n)
Where: TP = Task Performance; X1 = Instructional materials; X2 = School building site; X3
= laboratory equipment; n = other variables that are not part of this study. It can be expressed

in a regression equation as follows:

TP=a+bXl+cX2+dX3... +¢ %Q\
Where: b1, b2 and b3 are constants of regression$>%3, g(,

\
2.3.1 Staff Development Program and Teachers Task Perfiﬁté\e

23 Review of Empirical Studies

A research was carried out to examine the effe€t ff development training
programme on performance in the National Assem@ . The study was limited to the
workers of the National Assembly in Abuja % $ also restricted to the period of six
years between 2011 and 2018. This X%ﬂployed the survey research design using
questionnaire as the research instru@sg(e population for this study comprised of all the
Staff of National Assembly ‘K/ ich included one thousand, three hundred and fifty-four
(1,354) workers and a s ¢ size of three hundred and eight (308) respondents were drawn.

The data collected@ udy was analyzed using ordinary least squares multiple regression.

The study @a ositive and significant effect of staff Training and development on

recommended that National Assembly Abuja should continue to increase their level of
employee on-the-job training and off the job training in order to improve their workers'
capacity and overall organizational performance’.

A study was investigated on the influence of staff development programmes on

secondary school teachers' job performance in Anambra State, Nigeria. A single hypothesis
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was formulated to guide the study. Data were collected using two sets of questionnaires titled
"Staff Development Programme Questionnaire" (SDPQ) and "Teachers' Job Performance
Questionnaire" (TJPQ). SDPQ was administered on four hundred and fifty (450) teachers
while TJPQ was administered on one thousand, eight hundred (1,800) students to assess
teachers' job performance. Data collected were analyzed using Independent t-test statistic at
0.05 level of significance. Findings showed that teachers who participate s!\%&H
development programmes were more effective in their job performance than ho did
not, in terms of knowledge of subject matter, classroom management, te@methods and

evaluation of student's work. It was recommended among ot ,*hat\ the Ministry of

Education and State Secondary Education Board in Anam@ should on a regular basis
organize training programmes for teachers. Such r&\

contents, employ of teaching aids, lesson preparati nd delivery, classroom management

and student's evaluation?®, Q

A closely related study was,examiried on the influence of staff development

es should relate to subject

programmes on teacher’s perfoQf public primary schools in Gokana and Khana Local

Government Areas of Rivers %

e
The study employe iptive research design. The total population was six hundred and

wo objectives and two null hypotheses guided the study.

forty-eight (648) teachers consisting of two hundred and thirty-nine (239) males and four
hundred % 409) females in one hundred and twenty-two (122) public primary schools
in d Khana Local Government Areas. A sample size of three hundred and forty
(%teachers consisting of one hundred and sixty-six (166) males and one hundred and
eighty (184) females in fifty (50) out of one hundred and twenty-two (122) public primary
schools were selected through stratified and simple random sampling techniques. The
instrument for the study was a ten - item self-structured questionnaire titled “Influence of

Staff Development Programmes on Teacher’s Performance Questionnaire”, structured on a
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four-point rating scale of Very High Extent, High Extent, Low Extent, and Very Low Extent.
It was validated by experts in the Departments of Measurement and Evaluation and
Educational Management. Cronbach Alpha was used to get reliability indexes of 0.894 and
0.987. Statistical mean and standard deviation were employed to answer the research
questions while z-test was used in testing the formulated null hypotheses at 0.05 level of
significance. It was found that staff development programmes such as confe %‘:d
workshop to a very high extent influence teacher’s performance in public primiary¢schiools in
Gokana and Khana Local Government Areas of River State. Based on ings, it was
recommended that Rivers State Government should frequentl 6@{\2& conferences for
teachers in public primary schools in Gokana and Khana L %) rnment Areas to enable
them perform effectively. In addition, the Rivers S {%érsal Basic Education Board
should often organize post-service training for teac 1n public primary schools in Gokana
and Khana Local Government Areas to exé@&bem gain requisite knowledge to enhance
their performance?. &\/

A closely related stu @one to examine the relationship between staff

development programme, rcmon and teachers’ job satisfaction in secondary schools in

Ekiti State. The st@ployed a descriptive research design of the survey type. The

population of ’Q udy comprised of all the seven thousand, five hundred and thirty-eight

ca % in the two hundred and three (203) public secondary schools in Ekiti State.
Thel for the study comprised of eight hundred (800) respondents — six hundred and
&640) class teachers, one hundred and twenty-eight (128) Head of Departments and
thirty-two (32) Vice Principals from thirty-two (32) public secondary schools in Ekiti State
via multistage sampling procedure which involved simple random, stratified and purposive
sampling techniques. Two sets of instruments tagged - “Staff Development Programme and

Promotion Questionnaire (SDPPQ)” and “Teachers Job Satisfaction Questionnaire (TJSQ)”
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were employed to collect relevant data for the study. The face and content validity of the
instruments were determined by Educational Management experts, experts in Test and
Measurements. The test retest method of reliability was employed to ascertain the reliability
of the instruments. The reliability coefficient of 0.891 obtained for SDPPQ while 0.984 was
obtained for TJSQ. The research hypotheses were tested using Pearson’s Products Moment

Correlation at 0.05 level of significance. Findings revealed the significant rg%p

between staff development programme and teachers’ job satisfaction. It wasfre ended

that regular staff development programmes should be organized lf% rnment for

A similar study was assessed on staff development %a\@ and service delivery in
<&1 for knowledge management

udy employed the descriptive survey

\

continuous professional development of teachers°.

the library of the University of Lagos, Nigeria and its i
in the library of the University of Lagos, Nigeria%
methodology. The population comprised o gqtire library workforce in the University of
Lagos where a sample of ninety (90) tesp ts were drawn using simple random sampling
technique. Data analysis was e\using the descriptive statistics such as frequency counts
and percentage distributi{l’ﬁs’vas achieved with the aid of statistical package for social
sciences (SPSS) v QZO. ‘Findings from the study indicated that top among staff
development Bﬁg@ introduced in the selected academic library included in-house training
and wor ore than two-thirds of the respondents indicated that these programmes
wern ed at least once in a year. With regard to the attitude of library staff towards in-
s%; training, the study revealed that the highest percentage of the library workforce have
attended trainings organized for library staff some of the times, closely followed by those
who attended most of the time while those who attended trainings all the time accounted for

few percent and those who never attended any form of trainings organized for library staff

accounted for very few percent. The study concluded that the university authority and the

44



university librarian in particular need to intensify efforts to sustain regular training and
manpower development programmes for knowledge enhancement among library personnel
thereby contributing to sustainable educational programme development and implementation
in the university community. The study recommended that the library authority should

embrace knowledge management practices among the librarians so that this can foster

collaboration and knowledge transfer for the benefits of the library users and the@y

community at large?'. g(,

A very similar study was carried out to investigate staff developm% grammes on
staff job performance in Colleges of Education in North Easte@ﬁh Two objectives
were stated to guide the study, which was translated into t questions and two null
hypotheses. The study employed a survey research desi hefe the population of the study
consisted of nine thousand, eight hundred an -seven (9,847) academic and non-
academic staff of Federal and State Colle@&ducaﬁon. A sample of three hundred and

e stud

eighty-four (384) staff was sampled_for y using Taro Yamen's formula for sample

size determination. Multistages s g technique, which involves purposive, random
P&

sampling technique, and pro
sample the staff re ely to avoid bias and to ensure fairness in sampling. A self-

jonate stratified sampling techniques were employed to
structured questionnaire titled Staff Development Programmes and Staff Job Performance
Question @X’SJPQ), was employed for data collection. The data was collected by the
rese@% the research assistant. This data was subjected to statistical analysis where the
r&h questions were answered using descriptive (mean and standard deviation) and, the
hypotheses formulated were tested at .05 using chi-square analysis. The result revealed that
staff development programmes have a significant influence on the job performance of staff in
Colleges of Education in North Eastern Nigeria. Based on these findings, it was

recommended that: Government should provide adequate measures to ensure staff of colleges
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of education are given proper staff development programmes so as to improve their
performance at all times and also not deviate from the acceptable standard of the job
performance expected??.

A very similar study was examined on the perceived influence of staff development
programmes on the performance of teachers in public primary schools in Asaba, Delta State.
Two research questions guided the study. The study employed survey research d. E&‘h@
population of the study consisted of six hundred and sixty-four (664) teach@l the
public primary schools in Asaba, Delta State. The study employed c@cnt sampling

techniques to sample one hundred and ninety-nine (199) pri %ﬂp& teachers (thirty

percent of the population). The instrument for data collectzg%rt study was a structured

questionnaire which was face validated by two ex %
0%9

reliability of the instrument yielded a coefficie using Spearman Ranks Ordered

rs in primary schools. The

Correlation. Out of the one hundred anduinety-nine (199) copies of the questionnaire
administered, only one hundred and_gighty-four (184) copies were completely filled. Data
collected were analyzed using mea tandard deviation for answering research questions.
The findings revealed that; sta}f\@VdOpment programmes improve teachers’ performance in
public primary sc *saba. Based on the findings, the study recommends that
government t u&\itj agencies (SUBEB, NTIL, UBEC, and LEA) should constantly organize
staff dev t programmes for primary school teachers based on the reports from needs
asse%nt rogrammes>?.

Q A related study was investigated on teacher development program and teachers’
performance in public secondary schools in Rivers State. Populations consisted of twenty-
four thousand, seven hundred and ninety-three (24,793) teachers out of which a sample of
four hundred (400) teachers were drawn. The purposive sampling technique was employed.

Out of the four hundred (400) questionnaires distributed, only three hundred and fifty (350)
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were duly completed and returned, upon which the analysis was done. The descriptive survey
design was employed. Three research questions and three research hypotheses were posed.
The research questions were answered using descriptive statistics such as mean and standard
deviation while the hypotheses were tested using the Pearson Product Moment Correlation
Coefficient (PPMC). The instrument was validated by a lecturer in the department of

Educational Management, Ignatius Ajuru University of Education. The reliability ‘%@m

done using the Cronbach’s Alpha of which a value of .854 was obtained whic@ at the
instrument was internally consistent (stable). The findings showed tha rs in public

secondary schools in Rivers State are hardly trained or devel ﬁt\the job. The study
recommended that all stake-holders should ensure tea&mb trained, retrained and
An identical research was implemente@ influence of staff development

programmes on teachers’ performance in &ate, Nigeria. Six hundred and sixty (660)

developed for the purpose of their efficiency34.

secondary school teachers were sa% rom all the secondary schools in the state. The

administration of questionnaire &Q

Simple descriptive statisti%ab‘(pean score were employed to analyse the obtained data. The

by the researchers and other trained enumerators.

e
result of the study indtedt€d that majority of the secondary school teachers were married with

an average fa&y@i@of eight persons per household and an average teaching experience of

seventeen % with NCE. Secondary school teachers in Kogi State were aware of the

y involved in programmes such as subject matter specialist, community resource

of various staff development programmes but majority of the teachers were not

persons, conferences, and workshops. Teachers in the area attested to the effectiveness of
staff development programmes as it increases their performance. The major constraints
affecting teachers’ participation in staff development programmes in the study area were lack

of government motivation in terms of grants and lack of fund. Based on the outcome of the
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study, it was recommended that government should recruit new teaching staff to replace the
aged staff; and facilities should be provided to ease teachers’ participation in staff
development programmes?’.

A closely identical study was aimed at examining the influence of teacher’s
professional development on job performance in public secondary schools in Ngara District.
The research was guided by three objectives which were to: find out the exi }of
professional development programs in public secondary schools; find out tie ce of
teachers’ professional development on teachers’ job performance in pubh&@hdary schools
in Ngara District; and find out the strategies that can be emp (6\ fmprove teachers’
professional development in public secondary schools in N istrict. The study employed
a qualitative research approach with descriptive irty-eight (38) participants
participated in the study. Data were collected t% open ended questionnaire and semi-
structured interviews. The data were anal sed on objectives and raised themes. The
study showed that most of the teach QM ra district underperform in teaching practices
due to inadequate professional ent. The study concluded that there is no provision
of professional development Mms to teachers in Ngara district. It was recommended that

teachers should be enough in-service training by both the government and other
identified edu tl@holders teachers should possess the attitude to change which means

% ding on the government to train them, they can also seek to go for further

Q dvincrease their knowledge and skills which will help them to perform their duties
&ired standards of performance*'.

A similar study examined the relationship between staff development programmes

wn
-
é

and teachers’ job performance in public senior secondary schools in Port Harcourt Metropolis
of Rivers State. Four objectives, four research questions and four hypotheses were formulated

to guide the study. The correlational research design was adopted to examine the relationship
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between Staff Development Programmes and Teachers’ Job Performance. The total
population for this study was two thousand and fifty-five (2,055) respondents consisting of
one hundred and five (105) principals and one thousand, nine hundred and fifty (1,950)
teachers. A sample of six hundred and ninety-three (693) respondents was drawn using the
multi-stage sampling technique. Two instruments titled: “Staff Development Programmes
Questionnaire” and “Teachers’ Job Performance Questionnaire” were employe N&'&it
information from respondents. The questionnaires were coded using the 4-point scale

of strongly agree, agree, disagree and strongly disagree. The instruments ly validated

by experts in the Departments of Measurement and Evaluation an@s{i&nal Management,

all in the Faculty of Education, Rivers State University. Thzé%&}s

employed in testing the reliability of the instrument an,

reliability method was
elated using Pearson Product
Moment Correlation Coefficient which yielded a seltability coefficient of 0.982. The research
questions were answered using Pearson P % oment Correlation Coefficient Statistics,
while the null hypotheses were te d(; t-Transformation statistics at 0.05 level of
significance. Results showed hi positive relationship between coaching/mentoring,
computer-based program&% teachers’ job performance in public senior secondary
schools in Port Har etrc;polis of Rivers state. It was recommended that coaching and
mentoring of gteashegs should be employed by school administrators as well as by
professio %e ucational institutions. Government should also employ more innovative
cow@%sed programmes for public senior secondary school teachers for improved,
e%ve and efficient results in instructional delivery*2.

A related study was investigated on the effect of staff development programme on
organisational performance in selected banks in Lagos State, Nigeria. This study employed a

descriptive survey research design which employed the use of questionnaires. The population

of the study comprised of seven thousand, six hundred and sixteen (7,616) staff members of
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First Bank of Nigeria PLC. However, three hundred and eighty (380) personnel were selected
as the sample size using Taro Yamane sample size determination formula. Proportional
sampling technique was employed to select the staff from ten selected branches in Lagos
State. The data was analysed using a statistical tool of Regression Analysis with the aid of the
Statistical Package for Social Sciences (SPSS version 23.0) at 0.05 level of significance.
Descriptive Statistics was also employed to analyse the relevant data. Findings re %t
their staff development programme has a significant effect on organisationdl petformance.

The implication of this finding is that a well-trained staff will have a@\e impact on
organisational performance as it will add more effectiveness an@@n\y to their output

which will in turn improve the organisational perfomanc@@
1

amongst others that staff development should be he

refore recommended
ntly in order for workers to
have career advancement and for increased leyaltynin the organisation, which in turn
increases their job performance®. Q

A study was carried out to xa(né the relationship between staff development
program practices and teachingg r and community service at Kampala International
University (KIU) and Ky. 1t@niversity (KYU). A total of four hundred and sixty-six
(466) respondents w, %olvgd in the study. Data was collected using a questionnaire and

analysed usin& leylinear regression. The findings were that staff development program

practices %@nlﬁcantly related with teaching service delivery but not research and
co:r@*t%

A similar study was conducted to ascertain the influence of teacher’s professional

rvice®.

development practices on their job performance in Nyamagana District, Mwanza Region. The
study employed a convergent parallel design under the mixed methods approach to help
collect and analyze both quantitative and qualitative data. Stratified random sampling and

simple random sampling techniques were employed to sample public secondary schools and
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teachers while purposive sampling techniques were employed to sample heads of schools and
the District Education Officer. Data was collected through questionnaires and in-depth
interview guides. The quantitative data was analyzed with the aid of Statistical Package for
Social Sciences (SPSS) while qualitative data were analyzed through thematic analysis of the
specific objectives. The findings revealed that training the workforce (teachers) has the most

impact on different dimensions like; improvement of teaching strategies, re@*’m

teachers’ burnout, stress and turnover, improvement in teachers’ effectiven% verall

teacher’s personnel. Furthermore, it was also revealed that regular perfor@appraisals in

schools enable teachers to improve themselves in classroc@ dgement, simplify

supervision, evaluation and assessment process, improve ptoper gommunication and also

ensures teachers’ discipline at work. It was recom§

science and technology, education stakeholders%

at the ministry of education,
nction with school administrators
(district educational officer and heads of 6@&) should regularly organize and facilitate
formative in-service training for teac sﬁ@p ance their job performance®.

A study was sought to imvesti the influence of staff training and development on
librarians’ job performanee in“ederal university libraries in South- South Nigeria. Four

research questions @the study and two null hypotheses were tested at 0.05 level of

significance. &g\eyc

hundred @) (102) librarians from the six federal university libraries in South-South
T

design was a survey. The population of the study comprised of one

Nig@ entire population was studied hence there was no sampling. Questionnaire was
t&tmmen‘[ employed for data collection. Data collected was analyzed using descriptive
statistics of mean scores. Analysis of Variance (ANOVA) was employed to test the two null
hypotheses at 0.05 level of significance. The study found that staff training programmes that
exist in the university libraries studied include - orientation, computer literacy simulation

exercise, in-service workshop among others. Whereas the staff development programmes that
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exist in these libraries were - job rotation, seminar, consultancy, publication and research,
institutional education, study leave, mentorship/coaching and professional association. The
result of the analysis showed that training and development programmes have a positive
influence on librarian’s job performance. Based on the findings, it was recommended among

others that university libraries in South-South Nigeria should make training and development

of their librarians a regular exercise. This will foster professional development @hr
services in these libraries®. g(,

A correlational survey study examined professional develop \participatory
management, and teachers’ job performance in public second %10}6 in Ogun State,
Nigeria. The sample size comprised of five hundred and %C@ ) participants selected
through a multi-stage sampling technique from twel o‘d\&&d, seven hundred and forty-
five (12,745) teachers in two hundred and sevente 7) public secondary schools. The
study was guided by two null hypoth s&%ited at 0.05 level of significance. Two
researcher-designed instruments n egbhrticipatory Management and Professional
Development Questionnaire (PM/ nd Teachers’ Job Performance Scale (TJPS), were
employed to collect datas Tmearson Product-Moment Correlation statistical tool was
employed for data a . Re;ults showed that teachers’ job performance was significantly
and positivel@(&d}o professional development program. It was therefore, recommended
among o ings, that concerned authorities should improve on existing teachers’
proi@%evelopment programmes®.

Q A similar study was investigated on the extent to which effective human resources
development practices enhance teachers’ job performance in public secondary schools in
Rivers State, Nigeria. Five research questions and their corresponding null hypotheses were

formulated in line with the objectives of the study to guide this research. Descriptive research

design was employed and the population of the study consisted of eight thousand, four
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hundred and fifty-two (8,452) secondary school’s teachers in Rivers State, Nigeria. The
sample size comprised two hundred and sixty-five (265) teachers drawn through cluster
sampling technique. A researcher developed questionnaire titled — “Teachers’ Performance
through Effective Human Resource Development Practices Inventory (TPEHRDPI)” was
employed for data collection. Mean, standard deviation and rank order were employed to
answer the research questions while z-test was employed to test the hypotheses at sG&%l
of significance. Findings revealed that development of human resources %&1 for
educational institutions to have motivated teachers and ensure high perfc@s. The study,

therefore, recommended that in-service trainings and develop rammes should be

organized regularly for teachers. Also, analysis of tr@ s analysis should be
conducted before training programmes are designed %\%

in public secondary schools
in Rivers State, Nigeria®’.
2.3.1.1 In-service training and Teachers’

!@Rerformance
A study was carried out on in r&cg\)r'aining and teachers’ job performance in public

secondary schools in Enugu St%' a. A correlational research design was employed to

carry out the study. A sa pN

e
teachers was drawn %h stratified random sampling techniques from a population of six

ix hundred and nineteen (619) public secondary school

thousand, one unggegand eighty-five (6,185) teachers who made up the respondents. Three
research es guided the study. Investigation was based on the data collected through
the @ﬁ ration of copies of researchers’ adapted instrument titled - “In-Service Training
Q onnaire (ITQ) and Teachers’ Job Performance Questionnaire (TJPQ)”. The research
instrument was validated by three experts pulled from measurement and evaluation using
content validity. The reliability coefficient of 0.866 was obtained in test-retest method using
Pearson Product Moment Correlation. The three null hypotheses were tested at 0.05 alpha

level using Regression Analysis. The major findings of the study showed that teachers mean
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rating on their participation in in-service training programmes was above average, teacher
mean rating of their job performance was above average, and there were strong positive and
significant relationships between teacher professional in-service training and job performance
in public secondary schools in Enugu State, Nigeria. It was recommended that opportunities
for in-service training programme should be made available to all categories of teachers and
government should bear the financial burden for teachers’ in-service training prog ?’by
making budgeting allocation for that purpose among others. Distance suppaftedte-léarning
should also be encouraged at school level should be encouraged?. %

A study was carried out to assess the effect of in-service 11g On performance of

teachers specifically at public secondary schools in Eastlej ong, Nairobi County. The

%

study’s specific objectives were to identify the effec;\‘i%l ng needs on performance of

teachers and to examine the strategies employedsin cting in-service training and their

effects on teachers’ performance in publ'&e\%dary schools in Eastleigh Zone, Nairobi
County. The teachers’ performance was e\red using the Balanced Score Card and other
perceptual measures such as man performance, customer service orientation, work
quality, and productivity. {The y employed descriptive research design. All one hundred
and forty-four (14 hers‘ were considered in the study hence census survey. The
instruments a&l&@ in the study were a questionnaire and an observation checklist.
Reliabilit was carried out using Parallel Forms model. Descriptive statistics were
emp data analysis in the study. The study found out that there is a significant effect
&sewice teachers’ training on teachers’ performance as stated by majority of the
respondents in the study. It was agreed that training needs and strategies affected teachers’
performance. It was recommended that the Government should ensure that the

implementation of adequate and well planned in-service training programs for teachers at all

levels of the educational system occurs as anticipated®®.
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Another similar study was investigated on the influence of in-service training on job
performance of librarians among librarians working in federal university libraries in North-
East, Nigeria. Two objectives, research questions and one hypothesis were formulated and
tested at 0.05 level of significance. Descriptive research design was employed and the target
population of eight-one librarians in the three selected federal university libraries in North-
East, Nigeria were employed for the study. Structured and five-point L@&e
questionnaire was designed and employed. Frequency counts, percentages, niean* score,
standard deviation and correlation coefficient were statistical tools e% to answer
research questions and test the null hypothesis. Results showed ﬂﬁ\ st\of the university

AN

libraries do not organise regular training for their pers@@

training on annual basis and among others. There w& cant influence of in-service

training on job performance among librarians ir@university libraries in North-East,
é%&

sponsor librarians for

Nigeria. It was concluded that regular ¢ for librarians would enhance their job
performance and can lead to high pr uc(Qly It was recommended that university libraries
should organise regular trainir((a{ training for librarians and implore them to utilise

other ways of training Sl@l oring, peer coaching, virtual conferences, workshop and

seminars which are @ef ec‘tive and less expensive, There should be good and flexible
existing train&g@yy and conditions and requirements attached to training by the
universiti gement should be made flexible and staff should be motivated by regular
pro n at when due and best performing staff should be rewarded®’.

Q A similar research was established to find out the extent to which teachers’
participation on continuous in-service training programmes improved their job productivity in
secondary schools in Anambra State. Three research questions guided the study. A
descriptive survey research design was employed in the study. Population for this study

consisted of five thousand, six hundred and seventy-four (5,674) teachers from two hundred
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and fifty-eight (258) public secondary schools within the six (6) education zones in Anambra
State. Sample size for the study comprised of one thousand, one hundred and thirty-five
(1,135) teachers from one hundred and twenty-nine (129) public secondary schools using the
stratified random sampling technique. Instrument for data collection was a self-constructed

twenty-three-item questionnaire titled: “Teachers’ Participation in Continuous In-Service

Training Programmes and Improved Job Productivity Questionnaire (TPCISTPLJ P@M
a

four-point scale of Very High Extent (VHE), High Extent (HE), Low Extent@}

Low Extent (VLE) in order to answer all the three research questions. Th@ﬁonnaire was

validated by two experts from the Department of Educational M@\em and Policy, and
u

one from Measurement and Evaluation in the Faculty %’} ion, Nnamdi Azikiwe

Very

University, Awka, Anambra State. Reliability of the \ t was established through a
pilot-test on a sample thirty-two (32) teachers o%r (4) public secondary schools in
Anambra State. The scores obtained were % ed using Cronbach Alpha statistics which
yielded coefficient reliability value 0f 0.975,0.977 and 0.981 for each cluster respectively,
with an overall internal consis reliability value of 0.978 showcasing that the
questionnaire was reliable n(& to collect the necessary data for the study. Data collated
were analyzed usin %ean ‘and standard deviation type of descriptive statistics. Findings

of the study rewealed among others, that the extent of teachers’ participation in the various

continuo%%wlce training programmes (on-the-job, off-the-job, computer-based training
cs)

pro

re ended among others that secondary school principals in collaboration with Anambra

for their improved job productivity were all to a low extent. It was therefore

State Post Primary Schools Service Commission (PPSSC) should to high extent constantly

organize on-the-job continuous in-service training programmes for teachers improved job

productivity in schools.
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A similar study was implemented to examine the impact of in-service training and
staff development on perceived job performance among health workers in Federal Teaching
Hospital, Ido Ekiti. The study employed a cross-sectional research design, which involved the
use of semi-structured questionnaire containing information to measure health workers’ in-
service training on their job performance. Four hypotheses were tested through the use of an

instrument in order to obtain data from participants. A total of three hundred and thi

(333) workers were sampled using a multi- stage sampling technique. Also the technigue was
employed in the administration of research instruments. Results indic t there is a

significant influence of in-service training and staff develg@\én perceived job
performance. It was therefore concluded that in-service trai cFa) mpact on workers’ job
performance. It was also recommended that orga L&s ould implement in-service
training more in their organizations. Also institutigi should ensure that staff training is
regular and continuous and rather than 0@@\@1 and should not be seen as one of the
routine activities of the institution’!. &/

2.3.1.2 Conference and Teach(s(, Performance

A study was carri (}WI the impact of attending conferences on performance in
secondary school st ﬁoﬂ Harcourt Rivers State Nigeria. The survey research design
was utilized. Fhe ‘;Q;)ing method employed is the purposive sampling technique. The
Pearson % oment Correlation Co-efficient was employed to test the postulated
hyp is vat significance level of 0.05 percent. The study showed that significant
r@nship exists between teachers’ attendance of conference training and their performance
which invariably impact positively on students' learning ability, success in external
examination and extracurricular activities. It was therefore recommended that government

should develop programmes aimed at training and re-training teachers to enable them update

their teaching skills, and learn new teaching strategies that enhance teaching-learning process.
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Educational authorities should encourage all teachers to develop themselves through regular
attendance to seminars and conferences organized in their fields in order to update their
knowledge and acquire relevant teaching skills that will help them transmit appropriate
knowledge to their students'S.

The finding of a research revealed that male and female teachers opined that

conference to a very high extent influence teachers’ performance in public primary \&\n

Gokana and Khana Local Government Areas of Rivers State?’. The result of a found
that seminar and conferences improve teachers’ performance in public@ly schools in
Asaba, Delta State greatly®’. Another findings shows that ther ﬁqiﬁcan‘[ relationship
between teachers’ attending of conference and semin %Ca@ enhancement of their
professional development in secondary schools in Riv r\‘S&@ .

A similar study was investigated on teacher cipation in conferences, workshop
and seminar programmes for quality inst %ﬂl delivery in secondary schools in Rivers
State. The study employed a descripti rg@g h design. The population of the study was five
thousand, two hundred and sixtgen ) respondents comprising principals and teachers in
Secondary Schools in R@E@ enatorial Zone. The sample size was two hundred and
ninety-eight (298) wii cluc;ed two hundred and fifty-six (256) teachers and forty-two (42)
principals se teg\gbrough disproportionate sampling technique from forty-two (42)
seconda s in four local government areas in the senatorial zone. The disproportionate
ran(%sa pling technique was employed because the strata of the population were
ed in their distribution in the forty-two (42) schools. “Teachers’ Participation on
Workshop and Seminar for Quality Instructional Delivery Questionnaire (TPWSQIDQ)” was
employed as instrument for data collection. The questionnaire was face validated by experts
in the relevant areas. The reliability coefficient of 0.988 was computed for the questionnaire.

Data obtained from the respondents were analyzed using mean statistics while the hypothesis
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was tested using z-test statistics at 0.05 level of significance. Findings indicated that
attendance in workshop and conferences are very significant and vital in enhancing quality
instructional delivery by teachers’ in secondary school due to their ability to develop teaching
methods, knowledge and skills of the teachers. It was recommended that teachers should be
encouraged by principals through nominations to participate in conferences and workshops

for quality instructional delivery in the schools. Similarly, state government shou@e

the frequency of training programmes such as workshop, seminars, confereficess et ‘cetera.
School principals should approve training allowance for teachers%\hhance their
participation in development programmes. Since the teachers’ parti %\n\in workshops and
conferences enhance instructional delivery, state govern @ation stakeholders and
public spirited individuals should collaborate to &) teachers’ participation in
programmes that will improve them®. %

It was stated that a successful 6& is required to be equipped with the

N

characteristics of mastery of subjects a&gsysound physical and mental health, devotion and

dedication to his or her professign, Willidg and ready to acquire modern skills and knowledge

that will enhance his or her pe ance during teaching learning process. And this can be
e

achieved through co seminar and conference training programmes’2.

It was p&ggt at different conference programmes are available which can impart
positivel%%e teachers’ performance in the areas of skill, knowledge and on-the-job

5.

a d to the problem of teachers’ retention in both private and public primary schools,

ery. It was further stated that the ineffectiveness of training programmes have

especially among the experienced senior teachers’.
A study was examined on teachers’ perceptions and experiences of English Language
Training conferences in order to determine the role which conferences play in teachers’

professionalism. Professionalism was operationalized a concept pertaining to Continuing
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Professional Development (CPD), Community, and Professional Identity. Seventeen (17)
teachers who had attended face-to-face conferences were interviewed and the data analysed
through content analysis. The results revealed that conferences have a valuable contribution
to English teachers’ sense of professionalism because they offer a rich source of continuing
professional development, provide a strong sense of community and help develop their

professional identity. It was therefore recommended that conferences should be or@(ﬁr

teachers to give them better experience and optimum professionalism as teachefs’?:

A similar study was investigated on the influence of conferenc@‘seminars on

teachers’ job performance in Abia State public secondary schoo® tesearch questions
guided the study and four null hypotheses were tested at ngb

literatures were reviewed which helped to highlight r\ s necessary for building the

f significance. Related

study. The study employed descriptive survey res%&> sign. The population for the study
comprised of three thousand, two hundr nd\ thirty-three (3,233) teachers in the three

education zones in Abia State. A sample g@y& hundred and seventy-nine (679) teachers were

selected for the study througl& ypurposive and simple random sampling techniques.

Questionnaires were cowte collect data for the study. The instruments were duly
validated by expert reliability of the instrument was determined by test-retest method
using Pearson rcg]{c) oment Correlation Statistics and it yielded a reliability coefficient
of .982 as considered highly reliable and suitable for the study. The data collected
wery d using mean and standard deviation to answer the research questions, while the
}@\eses were tested with the use of paired sample t-test statistics at 0.05 level of
significance. The study showed that open and distant learning programmes, workshops,
seminars and conferences significantly influence teachers’ job performance to a high extent
in Abia State public secondary schools. The study therefore, concluded that teachers’ open

and distant learning programmes, workshops, seminars, and conferences are the programmes
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that teachers attend that can improve their teaching performance. It was recommended that
there is need for teachers to go for in-service training programmes like open and distant
learning, workshops, seminars, conferences since their performance are enhanced through

such training programmes’>.

X

The findings of a study showed a high and positive re@hip between

2.3.1.5 Coaching-Mentorship based program and Teachers’ Task Perfor

coaching/mentoring programme and teachers’ job performance @ﬁc\senior secondary

schools in Port Harcourt Metropolis of Rivers State*’. (agl)sought to examine the
relationship between coaching and employee perform % oleum companies in Uganda.
The study employed a correlational research sdesi nd collected data using a self-
administered questionnaire. The results o %\showed a statistically significant positive

relationship between coaching and e%(gese‘) rformance in petroleum companies*’. A study

sector’®, \/

A similar st s investigated on the relationship between mentoring and teachers’

noted that mentoring has pOSit@{ on employee performance in the Nigerian service
e

job performary\i&eylor secondary schools in Adamawa State, Nigeria. One objective, two

research g % , and a hypothesis was formulated to guide the study. A correlational
¢sign was employed to carry out the study. The area of the study was Adamawa
State Jocated in the North Eastern part of Nigeria. The target population consisted of all one
thousand, five hundred and fifty-four (1,554) mathematics teachers and three hundred and
thirty-seven (337) principals in senior secondary schools within the five education zones in

Adamawa state. A sample size is four hundred and seven respondents (407) comprising three

hundred and eighty-seven (387) mathematics teachers and twenty (20) principals were drawn
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using Taro Yamane sample size determination formula. The instruments for data collection
included two self-constructed questionnaires which are — “Teachers’ Satisfaction Base on
Mentoring (TSBM)” and “Teacher’s Job Performance Questionnaire (TJPQ)”. The
instruments were validated by three experts; one professor, two associate professors and the
reliability score was computed using Cronbach alpha method for establishing internal

consistency coefficient reliability (o). Reliability coefficients of 0.975 was @r

TSBM questionnaire while 0.980 was obtained for (TJPQ). Descriptive statistiQy> n and

standard deviation were employed to answer the research questions while@hﬁal statistics

such as Pearson Product Moment Correlation (PPMC) was emplo@ st then hypotheses.

Results showed a significant relationship between mentor chers’ job performance

in senior secondary schools in Adamawa State, Nigeri ‘&&1 ecommended on the basis of
N

this result that teachers especially new ones shqu given mentors or coaches to help

become grounded in their profession ar@ rm better for the ultimate good of the
students”’. &/

A similar investigation was d out on principal’s mentoring skill as a correlate of
teachers’ job performance&&v'or Secondary Schools in Adamawa State, Nigeria. Three
research questions ree ‘hypotheses were formulated and tested at 0. 05 level of
significance. &gu‘dy employed a correlational research design. The population of the study
included %ousand, five hundred and fifty-eight (5,558) academic personnel which
con@ of three hundred and thirty-seven (337) school principals and five thousand, two
&d and twenty-one (5,221) teachers in senior secondary schools that are stationed in all
the five education zones in Adamawa state. The sample size for the study consisted of five
hundred and fifty-six (556) academic personnel which included five hundred and twenty-two
(522) teachers and thirty-four (34) principals that were selected using multistage sampling

technique. A questionnaire titled - “Principal Mentoring Skill and Teachers’ Job Performance
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Questionnaire (PMSTJPQ)” was employed to collect data. The instrument was validated by
three experts from the department of Physical Science Education at the Modibbo Adama
University of Technology, Yola. However, reliability of the instrument was done using
Cronbach Alpha of which a correlation co-efficient of 0.982 was obtained which meant that
the instrument was reliable. Mean and standard deviation were employed to answer the

research questions, while Pearson Product Moment Correlation method (PPMC) a »ﬁk
the s

Correlation Analysis were employed for testing the hypotheses. The findings tudy
were that there is a significant high positive relationship between princ@nentoring of

teachers in instructional leadership and teachers’ job performanc@s\a significant high

positive relationship between principals’ mentoring of tea I%C@career development and
teachers” job performance. Similarly, principals’ {ﬁg of teachers’ instructional
leadership and career development significantly es with teachers’ job performance in
senior secondary schools in Adamawa @igeria. It was therefore concluded, that

ctional leadership and career development

principals’ mentoring of teachers Qgity
significantly correlates with S?\

y therefore recommended amongst others that the State

Jjob performance in senior secondary schools in

Adamawa state, Nigeria&
Ministry of EducatZQ ould put in place formal mentoring programmes for all newly

employed tea&%} capacity building tool; newly employed teachers are encouraged to

acknowle

buil@.

A study was assessed on the effect of coaching and monitoring on workers’ job

enefits of mentoring and be open to mentoring for enhanced capacity

performance among academic staff in University of Ibadan, Oyo State, Nigeria. Multistage
sampling technique was employed in obtaining data from ninety academic workers of Faculty
of Agriculture, University of Ibadan. The data was analysed using Chi square and Pearson

Product Moment Correlation. On challenges facing coaching and mentoring, respondents
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identified mentee unwillingness to be mentored, and non-conducive environment for
coaching and mentoring as the major constraints, while the least constraint was time and
workload pressure. Results also revealed that many of the respondents have high job
performance level and there was significant relationship between respondents’ coaching and
mentoring and their job performance. It was therefore concluded that coaching and mentoring
influences workers’ job performance positively among academic staff in %ﬂ
institutions. It was recommended amongst others that provision of good wo@%%ment
for coaching and mentoring of academic staff should be provi university
management’®. ’\& \

A similar investigation was conducted on the influe %&tendance to courses and
mentoring on job productivity of teachers in Oguta State, Nigeria. The survey
research design was employed for this study usi% stionnaire as an instrument for data
collection. The population and sample of & y consisted of six hundred and sixty-one
(661). Out of these, five hundred and }501) copies of the questionnaire were duly
completed and returned for data is. Student’s t-test was employed to analyze the
research questions. The findin wed that short and part time courses had no significant
influence on job pr ity ;f teachers in Oguta LGA, Imo State, Nigeria. Finding also

showed that 1&&\1@ significantly influence job productivity of teachers in Oguta LGA,

Imo State % ja. It was recommended that, there should be a review of the curriculum and

an 1@1t quality-control measure on the content delivery of course (short/part time) study
&ed by teachers. This will ensure that there is no room left for compromise of quality
and standard of course programmes and also ensure that the approaches are relevant to job
functions of teachers or else the aim of development action is defeated®’.

The above studies though similar to the study under investigation differ in many

aspects. First of all, most of the studies did not look at the influence of staff development

64



programs and indices such as in-service training, conferences and coaching/mentoring on
teachers’ task performance. Secondly, only little or no study on the topic have been done in

Oyo state.

2.3.2 School Plant and Teachers Task Performance Q\
%ﬂance

A study investigated impact of schools plant on English Teachers jogzl

and students’ academic performance in public secondary schools in F CT,% geria. The

study employed a descriptive research design with a population o 'a%e\English language

Teachers and English students in the public secondary sc@ CT. Simple random
t

sampling technique was employed to select one hundred&(y
and three hundred (300) English students (SS@&onnaire was employed as data
d

nty (120) English Teachers

collection instrument. The instrument em collect data was a self-constructed
questionnaire titled - ‘Impact of Schoo@t on Teachers Job Performance and Student
Academic Performance Question QSPTJPQ)’. The questionnaire was well structured
and the rating scale was the ﬁe\ﬁ type of Strongly Disagree (SD) to Strongly Agree
(SA). The reliability o%e strument was established through the test-re-test method. The
two sets of res 0%/ re correlated using Pearson’s Product Moment Correlation and a
reliability nt of 0.894 was obtained. Data collected were analysed using descriptive
statistics Such*as mean, standard deviation, frequency and percentage and inferential statistics
S

significant relationship between school plant and English language teachers’ job performance

Pearson’s Product Moment Correlation (r). The findings showed that there is

in public secondary schools. The result also indicated that there is significant relationship
between school plant and academic performance of students in public secondary schools. It

was recommended that school plant be provided adequately for optimum performance of
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teachers in teaching English language which is one of the vital subjects in secondary school
education®!.

A similar study was carried out on the influence of secondary school infrastructural
facilities on teachers’ job satisfaction and performance in Ibadan Metropolis, Oyo State,

Nigeria. The school infrastructural facilities included: laboratory, library, furniture,

convenience for staff and students and instructional materials. Descriptive surv@bh
d

design was employed to carry out the study. A self-designed questionnaire wa@ﬁ; . The

population of the study comprised of public and private secondary schoo@ers in Ibadan

Metropolis, Oyo State of Nigeria. Multi-stage, Purposive, Cl ﬁqd\Simple Random

Sampling Techniques were employed to select a total of sand three hundred and
twenty (1,320) teachers (male and female) from the se\ dvpub

schools for the study. Three research question\}ﬁs%ised and seven hypotheses were

formulated. The data collected for the y were analyzed using descriptive analysis,

lic and private secondary

MANOVA, Multiple Regression Analysis.and t-test. All the hypotheses were tested at 0.05
level of significance. Among gth study revealed that infrastructural facilities have
significant combined influ ncN eachers’ job satisfaction and performance in both public

e
and private seconda ols in Ibadan metropolis of Oyo State, Nigeria. As a result of the

findings, it \&%ynmended that there should be adequate and prompts supply of

infrastru%%a ities into all secondary schools in Ibadan metropolis with proper and

tim aintenance of these facilities®?.

Q A closely identical study was carried out to investigate the state of physical facilities
and its effect on teachers’ instructional effectiveness in Nakaseke district in central Uganda.
Two research objectives guided the study and they were to: examine whether classroom
adequacy and quality affect teachers’ instructional effectiveness and to examine whether

staff-house adequacy affected teachers’ instructional effectiveness. The study employed a
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descriptive survey research design using a mixed-methods approach. The study population
comprised of Education Officers at the district headquarters, head-teachers and teachers in
Public Primary Schools (PPSs) in Nakaseke district. A sample of two hundred and eighty-five
(285) participants was got using Morgan and Krecje sample size determination table.
Stratified sampling and simple random sampling techniques were employed to select head

teachers and teachers respectively. Education Officers (EOs) were selected usin %ﬁ:

sampling technique. To collect quantitative data, a self-administered que@@ e was
employed. An interview guide was employed to collect qualitative data. %\gs where data
aspects required viewing, direct observation was employed. Re&@&e&earch Question 1

showed that there were a number of inadequacies in as %‘[ ¢ provision of physical
teaching facilities was concerned. Such inadequa '“ﬁ&‘cted negatively on teacher
instructional effectiveness. The respondents reveale classrooms were not enough in the
majority of public primary schools in Na% district. Similar inadequacies were also
witnessed in schools where the cla oognéjuad dusty floors and an alarming shortage of
sitting facilities for both learnegs a chers. In the same way, the majority of schools did
not have lockable door sh tte}\{p ensure safety of instructional materials and neither were
the classrooms wall Qy pa‘inted to create a conducive learning environment. However,
there were cas&v&g} specific physical facilities were found to be adequate — such facilities
included ms with adequate ventilation for proper aeration, classrooms with adequate
spac@ low free movement of learners and teachers, buildings with ramps for both
teashers and learners with disabilities, classrooms with good hygiene and enough blackboards
to aid effective teaching. Results on Research Question 2 showed that in Nakaseke district,
staff houses in public primary schools were very inadequate and this impacted negatively on

teacher instructional effectiveness. In this case, a large portion of the respondents showed that

teachers did not have enough accommodation facilities, an average portion of the respondents
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also reported that teachers’ houses were not descent, a huge portion of the respondents
indicated that the schools did not rent houses for teachers’ accommodation and moderate
portion of the respondents showed that the teachers resided outside the school. It was
recommended that Nakaseke District Local Government should employ part of its local

revenue to improve on the quantity and quality of physical infrastructure in schools. Secondly,
the PTA, the community and NGOs should be highly involved in the impro@‘of

education infrastructure in the district®?. g(,

Another similar study was designed to answer the following rese%\lestions: - 1)
to what extent are job attitudes of teachers influenced by the con@sf School facilities in
Arkansas; 2) what are the perceptions of teachers in regar the)conditions of the school
buildings; and 3) is there a difference between attitu% achers in “newer” facilities
versus “older” facilities? The overall purpose of theNstudy was to determine if there is a

significant relationship between age of th O&@b{ building and the attitudes of the teacher.
The instruments employed in the st \asure the attitudes were the Commonwealth
Assessment of Physical Envir APE) and the My Classroom Assessment Protocol
(MCAP). The schools in the study were chosen to have a contrast between older and newer
facilities. Data fro %]:Z was employed to determine the physical condition of the
school buildix& ile the MCAP was employed as an attitudinal assessment for classroom
teachers. %om the superintendents on the CAPE showed that the newer building was
lool@ re positively while the results of the MCAP showed a more positive result of the
@es of the teachers in the older facility. These findings concluded that age of facilities
did not have a significant impact on teachers’ job attitudes®.

2.3.21 Instructional Materials and Teachers Task Performance

A study was investigated on the effect of instructional materials on the teaching and

learning of social studies in secondary schools in Aba South Local Government Area of Abia
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State. The research was guided with three objectives, three research questions and hypotheses.
Survey design was employed and both students and teachers made up the population for
study. A sample of hundred (100) subjects was drawn from five schools and was
administered questionnaires. Data collected was analyzed using simple percentage, frequency,
mean and standard deviation for research question and chi square for hypothesis. However,
the three hypothesis were tested at 0.05 level of significance and were all rejected. %ﬁy
revealed that selection of relevant instructional materials, availability and(ability,*of the
teacher to improve all had significant relationship with the teaching an@t&ng of social

studies in Aba South local Government Area. It was recommefided ‘amongst others that
government and school heads should ensure the provis@-@stmctional materials in

secondary school®. \*
It was revealed from a study that ade@

teachers’ effectiveness, enhance their co &t% t to school, and promote job satisfaction
r\

tructional materials can improve
among them. Lack of resources can eggQ) impact workers’ motivation, reducing their
performance. In most devel<(i2{ ntries, teachers often use their money to buy
instructional materials. Instructi leaders need to ensure that teachers have adequate tools

e
and resources requi % effective curriculum implementation. Inadequate instructional

materials may o&@ affect teaching practices, but it might also make teachers to leave the

/.

teaching 'on to other professions®®.

7.

Q s also revealed that inadequate instructional materials can make teaching and
l%g stressful and tedious, which can lead to teachers’ dissatisfaction. It is vital for
principals as instructional leaders to ensure that instructional materials are of good quality,
and they are suitable for a particular lesson and that the teachers are using them
appropriately®’.

2.3.2.2 School Site and Teachers Task Performance
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A study was carried out on the effect of the educational environment design on
students’ and teachers’ performance, satisfaction, and wellbeing. Educational environment
design measured on the basis of four different content clusters which are - architectural
building site and aesthetic features, indoor environmental features, classroom design, and
school green spaces/outdoor spaces. It was revealed that the key role of pleasant, warm, and
flexible learning environments emerged, for promoting both wellbeing and perfc@“@f
teachers. More specifically, the presence of charming colors and pictu s,<{r} nomic

furniture, and adequate acoustic, thermal comfort, ventilation, and natur@ing emerged
as important features that school designers should care for. Fur\h‘@@,\an integration of
both indoor and outdoor learning situations showed to be @a

It was reported from a study that teachers? p%\ance is associated with conditions

or improving teachers’

teaching effectiveness and wellbeing®®.

(design) of the physical school environment. or school building site is likely to degrade
the intelligibility of speech and perf%a&@ the teachers. The length and configuration of

vel produced by spaces within a school physical

hallways, and the excessive agou
environment especially du 'n&hours is another feature that can affect the attention and

K

performance of teac classrooms. Therefore, providing each teacher with a space that is
customizable Q&Iye teaching methods and learning styles would improve teachers’ pride
and ultim eir performance. Additionally, space flexibility and movable furniture, and
desi@%echnologies to increase safety were believed to have an indirect impact on

teashgrs and staff satisfaction of interior design. School facility design therefore affect

teachers’ performance and retention®,

2.3.2.3 Laboratory Equipment and Teachers Task Performance
It was revealed from a study that the provision of basic well-equipped laboratories for

experiment and demonstration may enable teachers to teach better and make them to be
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satisfied at their job which may in turn facilitate their performance. However, insufficient
provision of these facilities may have many negative effects on teachers. Many teachers may
find their job uninteresting and unsatisfactory which may in turn reduce their performance.
Also, effective teaching and learning can be jeopardized because of lack of or inadequate

provision of laboratory equipment which may reduce teachers’ interest to teach®2.

A study was carried out to find out the extent to which implementation of c@“@e

based curriculum (CBC) is adequately supported by laboratory equipn@ public

secondary schools in Arumeru District in Tanzania. Convergent para ixed method
design was applied in the study. The study sampled one hundreQ&Qan (111) teachers,

one hundred and seventy-seven (177) students, nine (9{5&%—)

academic master/mistress making a total sample %

schools and nine (9)
ree hundred and six (306)
respondents. Stratified-random sampling techni% s employed to select students and

teachers whereas a purposive sampling techniquie was employed to select heads of schools

and academic masters/mistresses. D e g0llected using questionnaires, interview guide,
observation checklist and focusgr cussion (FGD) guide. Data analysis was done using
descriptive statistics and themati¢sanalysis. The study established that, laboratory equipment

e
were not adequate ¢ % schools hence it was concluded that, the competence-based

curriculum ax& eachers is not effectively implemented in the studied schools due to

shortage @ ratory equipment. It was therefore recommended that the government in

collti
Son

ent for effective implementation of the competence-based curriculum among teachers

with other educational stakeholders should establish the required laboratory

in the schools®.
Another similar study was undertaken to explore the availability and utilization of a
science laboratory for the teaching and learning of science. The study employed a descriptive

survey research design while random sampling technique was used to select the sample size
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for the study. The instruments employed for the study were questionnaires for principals,
teachers, and students. The study’s findings revealed in most participating schools; there were
no separate science laboratories. It was also found that many teachers faced difficulties when
conducting science activities due to the large number of students in each class as well as
inadequate equipment and materials. The findings revealed that as there was no assessment of
science laboratory practical activities, these activities did not contribute direc %@
measurement of students’ academic performance in science. The study Sugg@estéd that
governments should support laboratory practical activities in science as @f assessment
and specifically for this study’s context takes immediate steps to sﬁ iehce laboratories in
all schools so that teachers can effectively teach science subj

It was reported in a study that the unavailabil't)@l ratory equipment constitutes
hindrance to science teachers’ effective delivery«n concept of carbohydrates. Adequate

laboratory instructional facilities are neede %Qlic schools to reduce the burden of science

teachers and to promote sensory r f the learners on abstract concepts such as
carbohydrate. The availability tory equipment in education results in increased
effectiveness of the edu tio rocess and results in increased productivity through
enhanced human c as this facilitates acquisition of basic knowledge and skills for

laboratory exg&l t and lifelong development®?.

%

evconceptual model for this study shows the relationship between the independent

Model

%les (staff development programmes and school plant) and the dependent variable

(teachers’ task performance). The conceptual model is shown in the figure 2.1:
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Independent Variable Dependent Variable

Staff Development Programmes:

1. In-service Training
2. Conferences

- Teachers Task Performance:

3. Coaching/Mentoring
1. Instruction

School Plant: 2. Administration
1. Instructional Materials |
v
2. School Site %\
3. Laboratory Equipment l\* \
Figure 2.1: Conceptual Model for the study \&</

The conceptual model for this study show% elationship between the independent

o4

variables and the dependent variable. The &%ﬂdependent variable for the study which is
staff development programmes congists Ndices such as in-service training, attending
conferences and coaching/menteri ¢ other independent variable which is school plant
consists of indices such sNuctional materials, school building site and laboratory
equipment. The de t Va;iable which is teachers’ task performance also consist of
indices such bas g{tyctional task performance and administrative task performance. The
arrows sh \% joint and relative influence of the independent variables (staff development
N\

pro

pe ance) and its indices.

and school plant) and their indices on the dependent variable (teachers’ task

2.5 Summary of Reviewed
This chapter consists of the reviewed literatures related to the study under
investigation. It was organized into three major aspects which are — conceptual review,

theoretical review and empirical review. The conceptual gave richer insights and depth into



important concepts/constructs of the study such as task performance, staff development
programmes and school plant. Two major theories were provided to guide the study. The first
theory was the “human capital theory” which gave support to the importance of job training
and education of human resource such as public secondary school teachers for improved

performance and productivity which will ultimately boost the economic and manpower

growth of the society. The other theory was “education production function the@h
gave support to the role of school plant and facilities as input for effective @

and students’ performance). %

The empirical review consisted of several studies r }\Q\the study under

achers

investigation. Studies have revealed high and positive '% of staff development
programmes on teachers’ job performance in pub i\\g$( secondary schools in Port
Harcourt Metropolis of Rivers State?*3442, Findi@udy showed that public secondary
school teachers who participated in staff d&?\ép{nent programmes were more effective in
their job in terms of subject matter k h({g\gclassroom management, teaching methods and
evaluating student's work in A gi and Delta states?®*337, A study revealed that staff
development positively e a&achers’ job satisfaction in secondary schools in Ekiti
State’®. From the avai liter‘ature, it appears that relatively little research has been carried
out on staff de 1(&@1‘[ programmes and teachers’ task performance in Oyo state.

A howed a strong positive significant relationship between in-service training
and @ic secondary school teachers’ job performance in Enugu State, Nigeria®. Another
s&r study revealed that low participation of public secondary school teachers in the
various continuous in-service training programmes negatively affected their job productivity
in Anambra state’’. From the available literature, it appears that relatively little research has

been carried out on the influence of in-service training on teachers’ task performance in Oyo

state.
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The result of a study found that seminar and conferences improve teachers’
performance in public primary schools in Asaba, Delta State greatly. It was noted that
through conferences, teachers have access to a broad range of ideas which leads to enhanced
performance. Conferences enable them to have better demonstration of their professionalism,
improved communication, and creativity for satisfaction on the job, self-worth and
professional pride. Furthermore, it provides them the opportunity for participatory, '%t
affects the sense of investment and consequent ownership which they develo@& their
school®. Studies have also reveal significant influence of teachers’ attend% conferences
and their performance, quality instructional delivery and professiﬁ clopment in Rivers
state!®245 A study showed that workshops, seminars and ¢ %Ce@s significantly influence
teachers’ job performance to a high extent in Abia Sta {ﬁlecondary schools”. From the
available literature, it appears that relatively littl earch has been carried out on the
influence of attendance of conferences on teéﬁ%s( task performance in Oyo state.

A study showed a signific rgl@y) ship between mentoring and teachers’ job
performance in senior second% s in Adamawa State, Nigeria’’. Another similar
research revealed that pri iWentoring skill significantly correlates with teachers’ job
performance in Seni@ﬁ'a;y Schools in Adamawa State, Nigeria’®. A study revealed that
of teachers’ a& co to courses and mentoring significantly influence their job productivity

in Ogutmo State, Nigeria®.However, from the available literature, it appears that

rela@ ittle research has been carried out on coaching/mentoring and teachers’ task
;@mance in Oyo state.

Very few similar studies have been carried out on the influence of school plant on
teachers’ task performance. A study showed that there is significant relationship between
school plant and English language teachers’ job performance in public secondary schools in

FCT, Abuja®!. Another study revealed that infrastructural facilities have significant combined
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influence on teachers’ job satisfaction and performance in both public and private secondary
schools in Ibadan metropolis of Oyo State, Nigeria®>. A research showed that physical
facilities negatively affects teachers’ instructional effectiveness in Nakaseke district in central
Uganda®. However, from the available literature, it appears that relatively little research has
been carried out on school plant and teachers’ task performance in Oyo state.

A study revealed that instructional materials on significantly influence B\%ﬁ’
ability to teach social studies in secondary schools in Aba South Local Gove@&ea of
Abia State®. Adequate instructional materials can improve teacher effecti ss, enhance
their commitment to school, and promote job satisfaction. Lack @\rées can negatively
impact employees’ motivation, reducing their performanc owever, from the available
literature, it appears that relatively little research & carried out on instructional
materials and teachers’ task performance in Oyo stat

A study revealed that educational ex‘i@qmn‘t design (architectural building site and
aesthetic features, indoor environment Xtures, classroom design, and school green
spaces/outdoor spaces) has signi ffect on teachers’ performance, satisfaction, and
wellbeing®®. It was also evél@ that school facility design effects teachers’ retention.
Additionally, space %y‘ and movable furniture, and design with technologies to
increase safet&({bj teved to have an indirect impact on teachers’ satisfaction of interior
design®. er, from the available literature, it appears that relatively little research has
bee:@%ut on school building site and teachers’ task performance in Oyo state.

Q It was revealed from a study that the provision of basic well-equipped laboratories for
experiment and demonstration may enable teachers to teach better and make them to be
satisfied with their job which may in turn facilitate their performance but insufficient
provision of these facilities may have many negative effects on teachers. Many teachers may

find their job uninteresting and unsatisfactory which may in turn reduce their performance®?.
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Another study revealed that the unavailability of laboratory equipment constitutes hindrance
to science teachers’ effective delivery on the concept of carbohydrates®”. However, from the
available literature, it appears that relatively little research has been carried out on school

building site and teachers’ task performance in Oyo state.
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Chapter Three
Methodology

This chapter describes the methods that was used for this study. It is organised as
follows:

3.1  Research Design

A descriptive survey research design was used to implement this study. This &%&s
considered appropriate because it allows the researcher to describe the chara g&f the
population quantitatively without manipulation of the independent and deg@ﬁ variables.
3.2 Population of the Study \& \

The population of the study consists of all the s '%ondary school (SSS3)
students, Vice Principals and Teachers in all the public i& ondary schools in Oyo State.
The vice principals understand the administrativ ance of their teachers better since
they are usually in charge of the administ W;QSpect of the school. As at the time of the
study, there area total of six hundred andc&e\jty-ﬁve (625) public junior secondary schools in
Oyo State spread across all th senatorial districts and thirty-three (33) local

government areas in Oyo state. senatorial districts, Local Government Areas, number of
%ﬁ

schools, teachers, a;@
O
QQ

i l.s and students are well presented in table 3.1:
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Table 3.1: Population of the Study (N= 625 schools and Vice Principals; 14,508 Teachers

S/N  Senatorial Local Government Number Number of Teachers Number
District Areas of Vice
schools Principals
Male Female Total
Afijio 17 194 207 401 17
Akinyele 36 269 423 692 36
Egbeda 30 285 630 915 30
Ogo Oluwa 13 120 54 174 13

1. Oyo Central

Surulere 23 182 109 291 23 v
Lagelu 26 277 494 771 26 %\
Oluyole 29 178 240 418 2 <</

Ona Ara 33 264 248 512 Q}
Oyo East 11 194 282 476 @
Oyo West 11 144 209 3§ 1

Atiba 15 218 177 g%&s \ 15
Sub-total 244 2,325 3,073 244
Saki West 22 201 15 22
Saki East 11 74 2 7 11
Atisbo 12 92 128 12
Irepo 6 74 98 6
Olorunsogo 4 5.% 98 4
Kajola 16 1 121 332 16
Iwajowa 9 *{ 46 130 9

Ogbomoso North 15 ( 36 313 549 15

2. Oyo North Ogbomoso South 295 308 603 16
Iseyin 213 144 357 23

Oorelope V\ 76 44 120 8
Itesiwaju \%/ 11 78 20 98 11
18

Orire 133 53 186 18
Sub to S 4 1,819 1,337 3,156 171
Ibad h 42 458 993 1451 42
Ibfdan Nbrth West 13 114 445 559 13
IbadaSouth West 30 318 789 1105 30
dan North East ~ 34 439 621 1060 34
adan South East 36 451 582 1033 36
$Qbarapa East 11 103 84 187 11
3. OyO@h Ibarapa North 8 90 26 116 8
Ibarapa Central 10 113 84 197 10
Ido 26 108 138 246 26
Sub total 210 2,194 3,760 5954 210
Grand Total 625 6,338 8,167 14,508 625

Source: Ministry of Education’

33 Sample and Sampling Procedures
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A multi-stage sampling technique was used to select the sample size for the
research.At stage one, the systematic samplingwas used to select a sample of local
government areas across the three senatorial districts in the state. In systematic random
sampling method, the total number of local government areas is divided by the required
sample of local government areas. The outcome or interval size (K) is then used to pick local

government areas on the table starting from the first or second or even third local @t

area on the table. In this study, the researcher requires nine (9) local goverfim: eas as

sample (n) out of a total (N) of thirty-three (33) local government aree@m table. The
interval size is therefore calculated as follows: Q \
K= N@33) =4 %")

So based on the interval size of four (4®four local government area on the

table is picked starting from the first loca@qment area on the table. The selected local
3.2

government areas (9) are presented intab

Table 3.2: Sa cal Government Areas (n =9)
S/N  Senatorial Local Govern@ umber Number of Teachers Number
District Areas of Vice
\ . schools Principals
(\Q Male Female Total
A%} 17 194 207 401 17
1. Oyo Central u e 23 182 109 291 23
’(&‘o East 11 194 282 476 11
Qub-total 51 570 598 1,168 51
Saki East 11 74 23 97 11
2. (0] 0®h Kajola 16 211 121 332 16
% Iseyin 23 213 144 357 23
Sub total 50 498 288 786 50
Ibadan North 42 458 993 1,451 42
3. Oyo South Ibadan South East 36 451 582 1,033 36
Ido 26 108 138 246 26
Sub total 104 1,017 1,713 2,730 104
Grand Total 205 2,085 2,599 4,684 205

Source: Systematic Random Sampling Technique
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The nine selected local government areas consist of two hundred and five (205)
public secondary schools, two hundred and five (205) public secondary school vice principals,
four thousand, six hundred and eighty-four (4,684) public secondary school teachers which is
made up of two thousand, and eighty-five (2,085) male and two thousand, five hundred and
ninety-nine (2,599) female teachers and lastly, twenty-three thousand and three (23,003)

senior secondary school two students. %\§\

At stage two, the proportionate to size sampling technique was used t%o 0% of
the two hundred and five (205) public secondary schools to make a samp@\of forty (40)

public secondary schools as presented in table 3.3: ’\\ \

Table 3.3: Sample Public Secondary Sy@ 40)
S/N  Senatorial Local Number O‘S% Is Sample
District Government &\ Number of

Areas N schools (20%)

Afijio 1R \N\ 3
1. Oyo Central Surulere %ﬁi 5
Oyo East &5 2

Sub-total Q\) 1 10
Saki Eas 11 2
2. Oyo North Kajol Q 16 3
Ise 23 5

SN&# 50 10
badaw’North 42 8
3. Oyo South adan South East 36 7
Ido 26 5

@ Sub total 104 20

Grand Total 205 40

Source: Pr@ate to Size Sampling Technique

%ge three, the proportionate to size sampling technique was used to select 17%

@r thousand, six hundred and eighty-four (4,684) public secondary school teachers to
make up a sample size of seven hundred and ninety-seven (797) public secondary school

teachers for the study as presented in table 3.4:
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Table 3.4: Sample Public Secondary School Teachers (n =797)

S/N  Senatorial Local Government Number of Teachers Sample  Number  of
District Areas Teachers (17%)

Male Female Total Male Female Total

Afijio 194 207 401 33 35 68
1. Oyo Central  Surulere 182 109 291 31 19 50
Oyo East 194 282 476 33 48 81
Sub-total 570 598 1,168 97 102 199
Saki East 74 23 97 13 4 7

2. Oyo North Kajola 211 121 332 36 21 \
Iseyin 213 144 357 36 (é} 60
Sub total 498 288 786 85 4 134
Ibadan North 458 993 1,451 78 247
3. Oyo South Ibadan South East 451 582 1,033 7 % 176
Ido 108 138 246 \%} 23 41
Sub total 1,017 1,713 2,73 No201 464
Grand Total 2,085 2,599 4,684 \355 442 797

Source:Proportionate to Size Sampling Technique J

%ﬁque would also be used to

At stage four, the proportionate to size sa@
select 20% of the two hundred and five (205) h@ ndary school vice principals to make

X
a sample size of forty (40) public secondaz%o vice principals as presented in table 3.5:

Table 3.5: Sample Publig”Sec ry School Vice Principals (n = 40)
S/N  Senatorial Local }}n\) Number of Schools Sample

District Go Number of
) A}qas \ schools (20%)
fijio” 17 3

[\

1.  Oyo Centr Q rulere 23 5
Q Oyo East 11

Q} Sub-total 51 10
x Saki East 11 2
2. (@ th Kajola 16 3
Iseyin 23 5

Sub total 50 10
Q Ibadan North 42 8
% Oyo South Ibadan South East 36 7
Ido 26 5

Sub total 104 20

Grand Total 205 40

Source: Proportionate to Size Sampling Technique

At stage five, the Yamane sample size determination formula is used to sample a

portion of the public senior secondary school two students to make up a sample size of three
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thousand, five hundred and thirty-three (3,533) public senior secondary school two students
for the study.The formula is presented as follows:
n = N
1 +N(e)?

Where n is the needed sample size,

N is the population size, and Q\
e is the level of precision. The level of precision is also the level of signiﬁcan@ 0.05.
34 Description of Research Instruments $\

Three self-constructed questionnaires titled: “Staff l{% ént Program and
School Plant Questionnaire (SDPSPQ)”, “Teachers’ A. @ ive Task Performance

Questionnaire (TATQ)” and “Teachers’ Instmct® Performance Questionnaire

(TITP)” was used to collect data for the study. As tionnaires consist of structured items

as described below: Q

3.4.1 Staff Development Program n@?ool Plant Questionnaire (SDPSPQ)

This questionnaire is {1{/ nto three sections (A, B and C) and consist of
structured items. \\/
0

e
Section A is design@
educational q%g{tigns and years of teaching experience.

Section signed to ascertainthe status of staff development programs (in-service

ntain demographic variable of the teachers such as gender, age,

trair%c ferences, coaching/mentoring) that teachers receive for their improvement in
& secondary schools in Oyo State. This section consists of twelve (12) structured items
of which four (4) items belong to in-service training, three (3) items belong to conferences
and five (5) items belong to coaching/mentoring. The rating scale is the Thurston equal
appearing scale as follows:

Always (A) =5
Frequently (F) =4
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Sometimes (S) =3
Rarely (R) =2
Not At All (NAA) =1

Section C is designed to identify the status of school plant (instructional materials, school
building site, laboratory equipment) for teaching and learning in public secondary schools in
Oyo State. This section consists of thirteen (13) structured items of which four (K ms

belong to instructional materials, five (5) items belong to school building site Q-%m 4)

items belong to laboratory equipment. The rating scale is the four Likert t s follows:

Agree (A) =3 Q :

Disagree (D) =2 %c-)

Strongly Disagree (SD) = 1 &(/
\

3.4.2 Teachers’ Instructional Task Perform c%stionnaire (TATQ)

Strongly Agree (SA) =4

This questionnaire is divided into b@?tions (A and B) and consist of structured
items. (\,
Section A is designed to contai% hic variable of the students such as gender and age.

he level of task performance of the teachers in area of

Section B is designed to sce\&i}
instruction in public Q%’y‘
rating scale is f@
High Lev. @K4

Mod@%l (ML)=3

1(LL) =2

&t All (NAA) =1

3.4.3 Teachers’ Administrative Task Performance Questionnaire (TATQ)

schools in Oyo State. This section consists of five (5). The

This questionnaire is divided into two sections (A and B) and consist of structured

items.
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Section A is designed to contain demographic variable of the vice principals such as gender,
age, educational qualifications and years of teaching experience.

Section B is designed to ascertainthe level of task performance of the teachers in area of
administration in public secondary schools in Oyo State. This section consists of five (5). The

rating scale is as follows:

High Level (HL) = 4 Q\
Moderate Level (ML) =3 Q()&

Low Level (LL) =2 \

Not At All (NAA) = 1 %
* .

3.5 Validity of the Instrument (\

A face and content validity evidence was ens %E type validity shows the
extent to which questions or items in an instrument able to represent the overall and
proportionate overall behaviour of a sample bas d%e judgement of authorities or experts®.
To ensure that the instruments elicit %ﬁred responses from the respondents, the
researcher showed the instrument% expert authorities in the field of Educational
Management at Lead City n$(s/ y, Oyo state for their inputs. After all the necessary

vetting and correction ¢ been made, the instrument was shown to the researcher's

supervisor to mak® corrections.

3.6 Reli ﬁw’ of the Instrument

bility of the instruments (questionnaires) was determined using Cronbach’s

onbach’s coefficient alpha is one of the most frequently used ways of estimating

internal consistency of reliability. Internal consistency reliability has to do with how well
does each item measure the content or construct under consideration?*. The questionnaires
was administered to twelve (12) public secondary school teachers, twelve (12) vice principals,
(12) senior public secondary school two students in Oyo state who was excluded from the

final study. For the purpose of scoring, the items on the questionnaire was entered into
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Statistical Package for Social Science (SPSS), IBM version 26 and Cronbach’s Alpha was
used to estimate the reliability of the instruments. The Cronbach’s Alpha estimation value

was subjected to psychometric test for proper interpretation.

3.7 Procedure for Data Collection

The researcher administered the instruments (questionnaires)personally and with the
help of two (2) research assistants. Permission was sought from the vice prin '@e
sampled schools for their approval in the distribution of the questionnaires. t ers, vice

principals and senior secondary school two students was given the questionnaires to complete

\
in some minutes which was collected from them after they have c%\%ﬂde .
3.8  Method of Data Analysis &(,z
Data  was  analysed using de@ and inferential  statistical

techniques.Demographic information of t@:h s, vice principals and students was

analysed using descriptive statistics suc‘ kﬁequency and percentage. Research questions

was also answered using descr% istics such as frequency and percentage, mean and

standard deviation. However,\% otheses were tested using inferential statistics such as

multiple regression at Qle 1 of significance.

&
O
QQ
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Chapter Four
Results and Discussion of Findings
4.0  Introduction
This chapter presents the outcome of the analysis of data collected from the respondents in

the study. It also presents the results and discussion of findings which was based on the data

collection and analysis with respect to the objectives (research questions and hyp@“of
the study. This chapter entails the following: @(,

4.1 Data Presentation and Analysis
&& \
4.2 Presentation to Research Questions @

4.3 Test of Hypotheses %

4.4  Discussion of Findings &
Table 4.1: Instrument Response Rate (\

&N\
S/N  Research Instruments mount Amount Amount Rate of
((/ administered retrieved Validated Response
O\
1 Staff Developme gram and 3279 3250 3200 97.59%

School Plan naire
(SDPSI;ﬂ\t )

dministrative Task 615 615 615 100%

Teal
@\ ance Questionnaire
Q TQ)

2

Source: Field Work, 2022

For the study, data were collected using two questionnaires: the Staff Development Program
and School Plant Questionnaire (SDPSPQ) and the Teachers' Administrative Task

Performance Questionnaire (TATQ). The Staff Development Program and School Plant
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Questionnaire (SDPSPQ) was given to public secondary school teachers in Oyo State. Three
thousand two hundred and seventy-nine (3279) copies were given to the sampled respondents
in the sampled school. Three thousand two hundred and fifty (3250) copies were returned,
and Three thousand two hundred (3200) of them were found to be valid and useful for
analysis. So, the analysis was based on the copies that were sent back and valid, which gave a
response rate of 97.59%. In the same way, the Teachers' Administrative Task P
Questionnaire (TATQ) was given to vice principals and six hundred and fifte 5)*copies
were given to respondents in the sampled schools. All of the instmme@ found and
found to be valid and useful for analysis. This meant that 100% %LQ tesponded. Based
on the nature of objectives raised for the study, descriptive % réntial analyses were done
ean, and standard deviation

on the data from the respondents. So, simple frequenc

were used to describe the data, and multiple re% n analysis was used to test the two

hypotheses made for this study. In line w\@\goals, a summary of the major findings of

this study is given.
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4.1 Demographic Data Analysis

Table 4.2.1: Frequency Distribution of Teachers (N =3200)

Demographic Variable Frequency Percentage
(m) (%)
Gender Male 1162 36.3
Female 2038 63.7
Total 3200 100
Age 21-30 years 605 18.9
31-40 years 845 V\
41-50 years 1481 @
51-60 years 269 gﬁ)
Total 3200 %\ 00
Highest Educational NCE 115 36
Qualifications &
Bachelor's degree 6 \ 50.3
PGDE 9.4
Master's degree <</ 8 4.3
Total * 3200 100
Years of Teaching Experience 0-5 years \ 108 34
6-10 yearss 554 17.3
11-15% 1008 31.5
1 «%ea 1248 39.0
2&@ and above 282 8.8
o 3200 100

Source: Fieldwork, 2022 @\

Table 4.2.1 shows the fte ue%/distribution of teachers' demography in public secondary
schools in Oyo Stat@ the table, 63.7% (2038) of the respondents were female teachers,
while 36.3% (‘%&ure male teachers. This implies that the study was dominated by female
teachers, a gests dominance of female to male teachers in Oyo State. Majority of the
teac4 .2% (1481) are within 41-50 years of age, 26.4% (845) are within 31-40 years of
agend'8.9% (605) are within 21-30 years while 8.4% (269) of the teachers are 51 years and
above. This shows that a major portion of the teachers are within 41-50 years and implies that

majority of the teachers are in their mid-age. Only very few are well advanced in age.

Further, majority 50.3% (1610) of the teacher have bachelor's degree, 36% (1152) of the

teachers have NCE as their present level of academic qualification, 9.4% (300) of the
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respondents have PGDE and 4.3% (138) have master’s degree. This implies that most of the
teacher’s highest academic qualification is bachelor's degree which is an indication that Oyo
State public secondary schools have more teachers who are university graduates. Lastly, in
terms of work experience, majority of the teachers 39% (1248) have 16-20 years of teaching
experience, 31.5% (1008) have 11-15 years of experience, 17.3% (554) of the teachers have
6-10 years of teaching experience, 8.8% (282) of the teachers have over 20 yea }o@hg
experience, while 3.4% (108) of the teachers have only 0-5 years of teaching ekp . This

implies that majority of the teachers, 29.4% (734) have 16-20 years of ing experience

which shows that Oyo state public secondary schools still have @c&ers who are well

(_>
&S
S

experienced in the teaching profession.
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Table 4.2.2: Frequency Distribution of Vice Principals (N =615)

Demographic Variable Frequency Percentage
(m) (%)
Gender Male 200 32.5
Female 415 67.5
Total 615 100
Age 31-40 years 215 35
41-50 years 262 42.5
51 and Above 138 22.5
Total 615 V\
Highest Educational Bachelor's degree 185 %
Qualifications <(/
PGDE \%5
Master's degree % 15
MPhil or PhD & 0
\
degree
Total Céi
Years of Teaching Experience 0-5 years %
6-10 years &/ 0
11-15 years %\ 123 20
16-20 yem}:) 215 35
20y ﬁ 277 45
To 615 100

Source: Fieldwork, 2022

Table 4.2.2 shows the frequentc bution of vice principals' demography in public

secondary schools in Oyo State."Epom the table, 32.5% (200) of the vice-principals were male,

while 67.5% (415) ale. This implies that female vice principals are more in this study.

Majority of t incipals, 42.5% (262) are within 41-50 years of age, 35% (215) are
within 31 ‘rs while 22.5% (138) of the vice principals are 50 years and above of age.
Thi 11e that most of the vice principals are within 41-50 years of age which shows that

&ty of the vice principals are young and still in their mid-age. Only very few are

advanced in age.

Further, most of the vice principals 55% (338) have PGDE degree as their highest form of
degree, which is an indication that Oyo State public secondary schools have vice-principals

who have post graduate qualifications. However, 15% (92) of the vice principal have Master's
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degree while none have MPhil or PhD. This suggests that most of the vice principals are
advancing their qualifications to the post graduate level which is very good for school
management. Lastly, majority of the vice principals, 45% (277) have experience of 20 years
and above, 35% (215) of the vice principals have 16-20 years’ work experience, 20% (123)
of the vice principal have work experience of 11-15 years. None of the vice principals have

within 0-5 years and 6-10 years of experience this is because to get to a vice pr%%

in public schools, it will take minimum of 15 years in service unless in rare dnd tional

cases where less than 15 years in service becomes the vice principal. T@rly indicates

that most of the vice principals in Oyo State public secondary sch\@\\x’ell experienced.

4.2 Presentation of Research Questions ®:
Research Question 1: What is the level of teach@erformmce (administrative) in

public secondary schools in Oyo State? @
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Table 4.3: Level of Teachers’ Task Performance

S/N Items HL ML LL NAA M SD Remark
(Y%0) (%) (%) (%)

1 My teacher inculcate 31 543 41 0 3.37 0.70 Moderate
effective discipline
strategies in class (5.1) (88.2) (6.7) (0) Level

2 My teacher are 90 484 41 0 3.05 0.85 Moderate
actively involved in
curricular and extra- 00 787) (67 (0) %
curricular activities

3 My teacher 166 380 69 0 290 0. erate
adequately keep \

S @7)  (618) (112) (0) % Level

4 My teacher 0 41 53 38 L& 81 Low
participate in giving '\ \
reports concerning 0) 6.7y (87.1) (6. Level
students to parents %

5 My teacher participate 0 31 442 % 1.88 0.65 Low
in stgdents welfare 0) (5.1) 7 5) Level
services

6 My teacher write 154 431 0 3.11 0.82 Moderate
lesson note according
to the curriculum (25) @ ) ©) Level

7 My teacher align 184 \3’62 62 0 3.15 0.86 Moderate
lesson note with the ;f N
scheme (3% ) (10) (0) Level

8 update knowledge 492 49 0 3.01 0.74 Moderate
when preparing lesso
notes (80) (8) (0) Level

9 My teacher les « 246 363 6 0 3.35 0.65 Moderate
note are writt€madd
taught to th (40) (59) (1) (0) Level
schooland
instpeetional
obj ij%s

10 cher is regular 62 400 153 0 297 0.56 Moderate

unctual at
@assroom teaching (10) (63) (23) ©) Level

1 My teacher ensure 73 480 62 0 3.00 0.75 Moderate
students engagement
is center stage in (12) (78) (10) ©) Level
classroom teaching

12 My teacher write 369 215 31 0 3.51 0.85 High
lesson note and
evaluate the lesson (60) (35) 5) ©) Level
with classroom
activities.

13 My teacher lesson is 68 486 49 12 298 0.65 Moderate
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usually student- (11) (79) () 2) Level

centered.
14 My teacher gives 123 461 31 0 3.01 0.83 Moderate
assignment to
students and marked. (20) (73) 5) ©) Level
15 My teacher writes 92 486 37 0 3.05 0.85 Moderate
weekly record of (15) (79) ©) 0) Level

work at the end of
weekly teaching.
Weighted Mean = 2.94; S.D = 0.74; Overall Decision = Moderate Level

Source: Fieldwork, 2022
KEY: HL = High Level (4), ML = Moderate Level (3), LL = Low Level (2) an%&{/ Not At

All (1); S.D = Standard Deviation \
***Threshold: Ifmean value of 0.000-1.499 = Not At All; 1.500-2.499 % evel; 2.500-

3.499 = Moderate Level; 3.500 to 4.500 = High Level

NN
Table 4.3 reveals level of teachers’ task performances 1 @condary schools in Oyo

State, Nigeria. The rating scale of 'not at all (1)' to 'hi &4 " was used. Fifteen (15) items

were used to measure the level of teachers’ t@ ance. Among the items, twelve (12)

are remarked "moderate level", two (2) arked "low level" and one (1) is remarked

"high level". The twelve items re oderate level' imply that majority of the vice

principals opined that their t@n a moderate scale: inculcate effective discipline

strategies in class, teach re a ively involved in curricular and extra-curricular activities,
teachers adequatel cords, teacher write lesson note according to the curriculum, align
lesson note W@e eme, update knowledge when preparing lesson notes, teachers lesson
note ar Qand taught to achieve both school and instructional objectives, teacher is
r %ﬂ punctual at classroom teaching, teacher ensure students engagement is center
&n classroom teaching, teacher's lesson is usually student-centered, gives assignment to
students and marked and writes weekly record of work at the end of weekly teaching. The
two (2) items remarked "low level" indicated vice principals perceive that teachers do not
participate in giving reports concerning students to parents and teacher do not participate in

students' welfare services.Further, the one (2) item remarked high level implies that the
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majority of the principal opined that teacher write lesson note and evaluate the lesson with
classroom activities. The table however, generally reveals that the level of teachers’ task
performance in public secondary schools in Oyo State, Nigeria is at a moderate level

(Weighted Mean =2.94; S.D = 0.74).

Research Question 2: What is the status of staff development programs (in-service trﬁn\g,

conferences, coaching/mentoring) that teachers receive for their improveme@u lic
secondary schools in Oyo State? %\%
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Table 4.4: Status of Staff Development Programs (In-Service Training, Conferences,

Coaching/Mentoring)
S/N Items A F S R NAA M SD Remark
(%) (%) (%) (%)
1 On-going training is 0 0 1719 1401 80 2.51 0.55 Sometimes

organized for teachers (0) (0) (53.7)  (43.8) (2.5)
in your school

2 Teachers are allowed 1475 1629 64 32 0 442 0.59 %&wnﬂy

to further their 46.1) (50.9) (2.0) (1.0)  (0) \

education ®

continuously while in %

service %\
1648 1184

3 Teachers are 26 35 0.73 Not At All

sponsored by the (0.8) (1.1) 9.6) (51.5)
school to embark on

courses related to

teaching
4 Meetings and study 0 0 339 1096 1.76  0.63 Not At All
groups are created for (0) (0) (10. D) (343)

teachers by the school
to help them improve

in their knowledge ( \&

and skills

Conferences Q
5 Teachers are allowed 0 \</& 487 907 1771 1.62 0.78 Not At All
to attend Conferences & (11) (152) (283) (553)

in their area of

profession Q
6 Teachers are &J 0 0 211 896 2093 141 0.61 NotAtAll
sponsored {9 (0) 0)  (6.6) (28.0) (65.4)
conferen % r
to impr(%
kno oe and skills

ar§ and 0 0 198 2026 976 1.76  0.55 Not At All
Shopsinvolving gy () (62) (63.3) (30.5)

experts/keynote

speakers are regularly

organized for teachers

within the school

premises

Coaching-Mentoring
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10

11

12

New teachers are 99 1635 1008 432 26 342 0.79 Sometimes

usually assigned to (3.1) (51.1) (31.5) (13.5)  (0.8)
senior and well

experienced teachers

to mentor them in the

area of teaching

There is a working 160 1536 1050 454 0 344 0.80 Sometimes

relationship between (5) (48) (328) (142) (O)
senior and junior

teachers that enriches Q\
the knowledge of the ®
junior teachers in my %

school %\

Guiding teachers in 0 1315 1655 198 32 *.3 0.64 Sometimes
the improvisation of (0) @1.1)  (51.7) (6.2) 0) \

instructional materials %

is a common feature %

in my school &(,

Teachers are often 419 2131 541

assisted with ideas (13.1)  (66.6) (16.9}% 4)

0 3.89 0.65 Frequently

_ 0)
that will help them
prepare good lesson Q
notes Q
Teaching skills are 0 63 1629 160 241 0.61 Rarely
usually dramatized (0) 42.6) (50.9)  (5.0)

sometimes by the

principal to help \/

teachers in my school .
Weightc&l =2.65; S.D = 0.66; Overall Decision = Sometimes
0

Source: Fieldwork, 2022
KEY: A = A;Ways (59 F=Frequently (4), S=Sometimes (3), R=Rarely (2), Not At All (1); S.D

1%4.4 shows the status of staff development programs (in-service training, conferences,
coaching/mentoring) that teachers receive for their improvement in public secondary schools
in Oyo State. The rating scale of Not At All (1) to 'Always (4)’. Twelve items were used to
measure the staff development programs. Among the items, four (4) is remarked "sometimes",

two (2) item is remarked “frequently”, five (5) items is remarked “Not At All”, while one (1)
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is remarked “rarely”. The four items remarked “sometimes” implies that most of the teachers
opined that sometimes, on-going training is organized for teachers in their school in terms of
In-service training. In terms of coaching-mentoring, they opined also that sometimes, new
teachers are usually assigned to senior and well experienced teachers to mentor them in the

area of teaching, there is a working relationship between senior and junior teachers that

enriches the knowledge of the junior teachers in the school and guiding teacl@h@
improvisation of instructional materials is a common feature in the school. g(,

The five items remarked “Not At All” implies that in terms of In-serv%ﬁ'g, teachers are
not sponsored by the school to embark on courses related to ai%tg, m\eetings and study
groups are not created for teachers by the school to hel improve in their knowledge
and skills. In terms of conferences, majority of t %s opined that teachers are not
allowed to attend conferences in their area& ession, they are not sponsored to
conferences in order to improve their B\x\kdge and skills and seminars and workshops
involving experts/keynote speakers t regularly organized for teachers within the school
premises. The two items remak\g/(f} quently implies that majority of the teachers opined that

teachers are allowed t her their education continuously while in service in frequent

manner and in teo ching-mentoring, teachers are often assisted with ideas that will

help them @good lesson notes frequently. The single item remarked ‘rarely’ implies

that in %

%’ o help teachers in my school.Additionally, Table 4.4 generally reveals that status of

coaching-mentoring, teaching skills are rarely dramatized sometimes by the

staff development programs (in-service training, conferences, coaching/mentoring) that
teachers receive for their improvement in public secondary schools in Oyo State is remarked
“sometimes”. Hence, level of status of staff development programs in secondary schools in

Oyo State is done sometimes which is poor (Weighted Mean = 2.65; S.D = 0.66).
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Research Question 3: What is the status of school plant (instructional materials, school
building site, laboratory equipment) for teaching and learning in public secondary schools in

Oyo State?

110



Table 4.5: Status of School Plant

S/ Items SA A D SD M SD Remark

N (%) (%) (%) (%)

1 There are enough visual aids 19 438 2205 538 198 0.57 Disagree (Bad)
such as charts, posters, (0.6) (13.7)  (68.9) (16.8)

whiteboard, Pictorial
materials/Maps and diagrams
for teaching/learning purposes

2 There are enough audio aids 0 16 1293 1891 1.41 0.50 S&y\
15agree (Very

such as cassettes recorder, (0) 0.5)  (40.4) (59.1)
radio, microphone, public %
address system and podcasts %\ Bad)
for teaching/learning purposes
3 There are enough audio-visual 0 0 912 227 ’@Q N\0.45 Strongly
aids such as Overhead (0) (0) (28.8) é% Disagree
projector, slides, television, %
filmstrips and computers for &(, (Very Bad)
teaching/learning purposes
4 All instructional materials 0 0 1738 1.46 0.50 Strongly
available for teaching and (0) & 7)) (54.3) Disagree
learning in my school are in
good shape &\) (Very Bad)
School Site

5 Classrooms are well ventilated ((X% 2755 275 170  2.81 0.51 Agree (Good)

in my school \/ 86.1) (8.6) (5.3)
6 Classrooms are spacio « 237 1782 1130 51 2.69 0.63 Agree (Good)

effective teaching in% (74)  (55.7) (35.3) (1.6)

school
7 My school is»ﬁ%ﬂ@from 160 2022 528 490 295 0.68 Agree (Good)
noisy envirQnmen (5)  (632) (16.5) (15.3)

8 the school 0 2115 931 154 2.61 0.58 Agree (Good)
allows for safety as (0) 66.1) (29.1) (4.8)

students and teachers do not
easily bump into each other

9  Staff rooms and conveniences 0 64 2064 1072 1.69 0.51 Disagree (Bad)
facilities are properly sited and (0) 2.0)  (64.5) (33.5)
comfortable

Laboratory Equipment

10 Laboratories for each subject 0 0 2186 1014 1.68 0.47 Disagree (Bad)
is available in my school (0) (0) 68.3) (31.7)
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11

12

13

Laboratories for each subject 0 90 557 2553 1.23 0.48 Strongly Disagree

is well equipped in my school (0) 2.8) (17.4) (79.8) (Very Bad)

Equipment’s in each 0 185 1293 1722 1.52 0.60 Disagree (Bad)

laboratories in my school are (0) (5.8) (40.4) (53.8)
in good shape for teaching and

learning purposes

Laboratories are spacious 0 10 1792 1398 1.57 0.50 Disagree (Bad)

enough to contain students for (0) 0.3)  (56.0) (43.7)
the purpose of teaching and

<&\v

Weighted Mean = 1.90; S.D = 0.53; Overall Decision = Disagree (Bad) \(
A

Standard Deviation

***Threshold: mean value of 0.000-1.499 = Strongly Disagree (Very Bad), &QZ SE = Disagree (Bad),
2.500-3.499 = Agree (Good), 3.500 to 4.500 = Strongly Agree (Very Goo%

Source: Fieldwork, 2022 Nt
KEY: SA = Strongly Agree (4), A = Agree (3), D = Disagree (2) and SD = S%gé, isagree (1); S.D =

Table 4.5 shows the status of school plant (instruction aterials, school building site,

laboratory equipment) for teaching and learning i @ssecondary schools in Oyo State.
)

The rating scale of 'strongly disagree (1)’ toﬁ ree (4)' was used. Thirteen (13) items
were used to measure the status of scho@ in public for teaching and learning in public
secondary schools in Oyo State w 'c%s divided into instructional material having four (4)
items, school site having 5 (f{/ items and laboratory equipment having four (4) items.
Among the thirteen (1Q§QS? five (5) items are remarked "disagree (bad)", four (4) items
are remarked “str@sagree (very bad)” while (four) items are remarked "agree (good)".
The five ite@%ﬁarked ‘disagree (bad)' implies that majority of the teachers disagreed to the
statemen re are enough visual aids such as charts, posters, whiteboard, Pictorial

/Maps and diagrams for teaching/learning purposes, staff rooms and conveniences
facilities are properly sited and comfortably, equipment’s in each laboratory in the school are
in good shape for teaching and learning purposes”. The majority of the teachers also
disagreed to the statement that laboratories are spacious enough to contain students for the
purpose of teaching and learning and laboratories for each subject is available in my school.
The four (4) items remarked strongly disagree (very bad) implies that there are no audio aids
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at all such as cassettes recorder, radio, microphone, public address system and podcasts for
teaching/learning purpose, there are no audio-visual aids such as Overhead projector, slides,
television, film strips and computers for teaching/learning purposes, instructional materials
available for teaching and learning in the school are never in good shape and laboratories for
each subject are not well equipped in the school. Four (4) items remarked "agree (good)"
implies the majority of the teacher agreed that classrooms are well ventilated, clas %
spacious for effective teaching in the school, school is sited away from noi@&ment
and the design of the school building allows for safety as students and te \do not easily
bump into each other. Hence, the table generally shows that %{u& of school plant

O\

(instructional materials, school building site, laboratory equipient) for teaching and learning

in public secondary schools in Oyo State as opin s& teachers is bad (disagree)
(Weighted Mean = 1.90; S.D = 0.53). §

4.3: Presentation of Hypotheses &

Hol: There is no significant combined fafluénce of staff development programs (in-service
training, conferences, coachin ) and school plant (instructional materials, school

building site, laboratory \equ t) on teachers’ task performance (instructional and
%

administrative) in a}@
O
QQ

ondary schools in Oyo State.
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Table 4.6.1: ANOVA Table for Combined Influence of Staff Development Programs
and School Plant on Teachers’ Task Performance In Public Secondary Schools In Oyo

State

ANOVA?
Sum of
Model Squares df Mean Square F Sig.
1 Regression 2.391 2 1.195 14.575 .000P
Residual 73.509 612 1.987
Total 75.900 614

a. Dependent Variable: Task Performance

b. Predictors: (Constant), School_Plant, Staff Dev_Program

Source: SPSS Computation 23.0 7

F-value is significant at P<0.05 *

4.6.2 Model Summary of Combined Influence \ff Development Programs and
School Plant on Teachers’ Task PerformancéIn lic Secondary Schools In Oyo State.

P4

Model Summary

Std. Error of the
Model R R Square Adjusted R Square Estimate

1 448* 701 .620 30817

a. Predictors: (Constant), School_Plant, Staff Dev_Program

Source: SPSS&O?:antion 23.0

6.2: shows the model summary and ANOVA of multiple regression

Table 4. 1@

anal@%he combined influence of staff development programs (in-service training,
ences, coaching/mentoring) and school plant (instructional materials, school building
site, laboratory equipment) on teachers’ task performance (instructional and administrative)
in public secondary schools in Oyo State. The table shows that the F- value the p-value
is .000 (F= 14.575, P<0.05) which is much less than 0.05 and highly significant since p-value

(.000 < 0.05) at 95% confidence level. The F-test rejects the null hypothesis that states none
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of the independent variables have a significant relationship with teachers’ task performance
(instructional and administrative) in public secondary schools in Oyo State and it can be
concluded that there exists variation in teachers’ task performance due to staff development
programs and school plant and the relationship is significant which means that the regression
model is a good fit of the data. This suggests that staff development programs (in-service
training, conferences, coaching/mentoring) and school plant (instructional materi \%@1
building site, laboratory equipment) significantly influence teachers’ task perfor e. The
model summary on Table 4.6.2 shows the R? value of 0.71 which implie@?‘l% variation
in teachers’ task performance (dependent variable) could be ex *by the independent
variables (staff development programs and school plant). T @1 g 29% is explained by
other factors outside the model and the error term. A greater than 0.5 means that
the model is effectively enough to determine the ip. In this case, the value is 0.62,

which is also good. The adjusted R? Value that 62% of the variance in teachers’ task
performance is explained only by the i nt variables which are to be kept in the model.
This therefore means that the r 8% could be a result of other predictors included or
added to the model that ve a significant prediction on teachers' performance.

Furthermore, the ve % dlf}erence between the R? value and Adjusted R? value (that is,
0.71 - .62 = .09) indicates a very good fit of the model because the closer the R? value is to

the adjust he better the fit of the model.

l@re is no significant relative influence of staff development programs (in-service
tr

aining, conferences, coaching/mentoring) and school plant (instructional materials, school
site design, laboratory equipment) on teachers’ task performance (instructional and
administrative) in public secondary schools in Oyo State.
Table 4.7: Coefficients of Multiple Regression Analysis of Relative Influence of Staff

Development Programs and School Plan on Teachers’ Task Performance (Instructional
and Administrative) In Public Secondary Schools In Oyo State.
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Coefficients?®

Unstandardized Standardized

Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 1.571 331 7.098 .000
Staff Dev Program 12 .047 147 2.357 .019
School Plant 121 113 202 1.064 .008

a. Dependent Variable: Task Performance

. \\'
Source: SPSS Computation 23.0 &

\
Table 4.7 shows the coefficients of multiple regression analysitf:%\e relative influence of

staff development programs (in-service training, cor@

school plant (instructional materials, school site de% ratory equipment) on teachers’
b

oaching/mentoring) and

lic secondary schools in Oyo State.

task performance (instructional and administr@
The Table reveals that the beta coefﬁcie@n

(Beta = .147; t = 2.357; Signifi =7.019), school plant (Beta = .202; t = 1.064;

t- values for staff development programs

Significance = .008) which z&s/ nificant at P>0.05. These results implies that staff

development programs $h90 plant explained the variance in teachers’ task performance
e

and therefore nee@

positive relationship™With teachers’ task performance as depicted by their positive B value

model. Staff development programs and school plant have a

of .112 % respectively. This result implies that as it increases, the dependent variable

%eases. It therefore means that staff development programs and school plant
influenced teachers’ task performance in this study. For a unit change in sstaff development
programs and school plant .112 and .121 respectively there is an increase in teachers’ task
performance as depicted by the positive value of B. Furthermore, the low standard error value
for staff development programs (.047) also indicates a high level of precision of these

predictors on teachers’ task performance in public secondary schools in Oyo State.
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Similarly, the computed empirical value of F-test is 14.575 which is significant at p=0.00.
It is therefore concluded that the F-test is statistically significant. The independents
variables (staff development programs and school plant) statistically and significantly
predict the dependent variable (teachers’ task performance). This therefore accomplished
part of the research aim “To investigate staff development program and school plant as

correlates of teachers’ task performance in public secondary schools in Oyo state.

the null hypothesis should be rejected because the test is statistically %

Therefore, the whole regression is statistically significant. %
4.4  Discussion of Findings

This research investigated staff development progra %01 plant as correlates of
teachers’ task performance in public secondary sc yo state. In the discussion of the
findings, the results of the research are sho d co pared to the results of other studies to
see if there are any differences or 51m11a&l In this study, demographic information of the
respondents (teachers and princi e analyzed, three research questions were answered
and two hypotheses Were teste £</

Results of the demo d'ata analysis of teachers revealed majority of the teacher’s
majority 63.7% ( the teachers were female teachers, while 36.3% (1162) were male.
This also sl@ t female teachers are more than their male counterpart in Oyo State. The
above.re corroborate a similar study which reported that most teachers were females,

Q

3%) compared to their male counterpart, 92 (44.7%)'. Also, most of the teachers,

46.2% (1481) are within 41-50 years of age, 26.4% (845) are within 31-40 years of age,
18.9% (605) are within 21-30 years while 8.4% (269) of the teachers are 51 years and above.
This result supports the findings on a study on “Availability and use of audio-visual materials
for teaching mathematics at the senior secondary school in Ibadan, Southwest Local

Government, Oyo State” which showed that majority of the teacher 31 years old and above?.
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Results of the study further showed that most of the teachers, 50.3% (1610) of the teacher
have bachelor's degree, 9.4% (300) of the respondents have PGDE and 4.3% (138) have
master’s degree. However, 36% (1152) of the teachers still have NCE as their present level of
academic qualification. This result also corroborates the findings in a similar research that
teacher’s highest academic qualification is B.Sc./HND which account for 39 (57.4%)?. From
the findings, a major fraction of the teachers, 339% (1248) have 16-20 years o N

experience, 31.5% (1008) have 11-15 years of experience, 17.3% (554) of th@% have

6-10 years of teaching experience, 8.8% (282) of the teachers have ove ars teaching

experience, while 3.4% (108) of the teachers have only 0-5 years e{%@g experience. This

result implies that Oyo State public secondary schools h@n} teachers who are well
experienced in the teaching profession. *

Results of the demographic data analysis of vice pri showed that majority 67.5% (415)

of the vice-principals were female, while @200) are male. This implies that there are
S

more female to male vice principals in.O e. The results also showed that majority of the

vice principals, 42.5% (262"/& n 41-50 years of age, 35% (215) are within 31-40

years, while 22.5% (138§h ice principals are 50 years and above of age. This implies
ip

that most of the vic als are within 41-50 years. Findings of the study further showed

that majority Q&fye principals, 55% (338) of the vice principals have PGDE degree as

e @ of degree which is an indication that Oyo State public secondary schools

hav@e principals who are have post graduate degree. However, 15% (92) of the vice
&al have Master's degree, while none have MPhil or PhD. This suggests that majority of
the vice principals are advancing their qualifications to the post graduate level which is very
good for school management. Further, majority of the vice principals, 45% (277) have
experience of 20 years and above, 35% (215) of the vice principals have 16-20 years’ work

experience, 20% (123) of the vice principal have work experience of 11-15 years.
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Findings from research question one showed that thelevel of teachers’ task performance in
public secondary schools in Oyo State, Nigeria is at a moderate level because the majority of
the vice principals opined that their teacher; inculcate effective discipline strategies in class,
teacher are actively involved in curricular and extra-curricular activities, teachers adequately
keep records, teacher write lesson note according to the curriculum, align lesson note with the

scheme, update knowledge when preparing lesson notes, teachers lesson note are @‘d

taught to achieve both school and instructional objectives, teacher is regular dnd tual at

classroom teaching, teacher ensure students engagement is center stage in@@om teaching,

teacher's lesson is usually student-centered, gives assignment t tS\and marked and

writes weekly record of work at the end of weekly teaching mean 2.94). However,

they opined that teachers do not participate in giving ncerning students to parents

and teacher do not participate in students' welfare@ This result opposes the findings in

a study on “Teacher Professionalism and '@Qrformance in Oyo State Public Secondary
Schools, Nigeria” which revealed that.the\eye€l of task performance among teachers in Oyo

State secondary schools is low. Al finding opposes a result that revealed that the level

of teacher job performance in
e
weighted average o 9 as against 2.50*. However, it corroborates the findings that that

ic secondary school in Oyo State is high with overall

most of the @001 teachers in Oyo South Senatorial District possessed average or

modera Job performance while just few of the teachers possessed low or high level
e

of j@r rmance from the findings®. This result is also supported by the findings of a
r&h which indicated that the job performance of teachers working in secondary schools
is generally satisfactory, which was demonstrated by the vast majority of teachers (89.3%),

who scored very highly in terms of their work performance®.

Findings from research question two reveals that the status of staff development programs

(in-service training, conferences, coaching/mentoring) that teachers receive for their
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improvement in public secondary schools in Oyo State is “sometimes”. This implies that
level of status of staff development programs in secondary schools in Oyo State is done
sometimes which is not good havingWeighted Mean=2.65. The finding is in accordance with
a study on "Staff Development and Teachers’ Performance in Public Secondary Schools in

Rivers State." The summary of the findings showed that teachers in public secondary schools

in Rivers State are hardly trained or developed in the job’. %\V\
Findings from research question three revealed that status of school p @ﬁctional
m

materials, school building site, laboratory equipment) for teaching and ing in public
ﬁ

\
secondary schools in Oyo State as opined by the teachers is ba %‘ e) as weighted mean
= 1.90. This implies that instructional materials, school bl ite, laboratory equipment
for learning and general working conditions for tea in"Oyo State is poor. This result is

corroborated in a work titled “Job and Org& onal Commitment of Public Secondary
School Teachers in Oyo State, Nigeria”@reported that, there exists lack of improved
s

environmental conditions and facili 1th mean of (2.09), lack of rural inducement for

teachers deployed to rural areé/% of (1.73), and inadequate teaching facilities with mean

of (1.61) for the teacher;

Findings from h@s one (Hol) revealed a significant combined influence of staff
developme@ ams (in-service training, conferences, coaching/mentoring) and school

plan 'I%ional materials, school building site, laboratory equipment) on teachers’ task

fance (instructional and administrative) in public secondary schools in Oyo State.
Result shows that the F- value the p-value is .000 (F= 14.575, P<0.05) and highly significant
since p-value (.000 < 0.05) at 95% confidence levelwhich is much less than 0.05. There exists
variation in teachers’ task performance due to staff development programs and school plant
and the relationship is significant which means that the regression model is a good fit of the

data. This suggests that staff development programs (in-service training, conferences,
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coaching/mentoring) and school plant (instructional materials, school building site, laboratory
equipment) significantly influence teachers’ task performance. This result corroborates the
findings of a study on “Influence of Staff Development Programmes and Secondary School
Teachers’ Job Performance in Anambra State, Nigeria™.Findings showed that teachers who
participated in staff development programmes were more effective in their job performance
than those who did not, in terms of knowledge of subject matter, classroom m %,
teaching methods and evaluation of student's work. The result of this stu(@ the
findings in a similar work on “influence of Staff Development Progra@on Teachers’
Performance in Public Primary Schools in Gokana And Khana T@\& vernment Areas Of

Rivers State”!°, It was found that staff development pro@s)such as conference and

workshop to a very high extent influence teacher’s pe in public primary schools in
Gokana and Khana Local Government Areas Qf er State. The result revealed that
secondary school teachers in Kogi State w &ar in attending the following development

service training with mean scor 13, 2.95,2.67, and 2.53 respectively.

programmes: orientation, principaki@h trathing, seminar, teacher-teacher training, and in-
Findings from hypothesis two ( reveals that the beta coefficient (B) and t- values for staff
development progr %eta ; 147; t = 2.357; Significance = .019), school plant (Beta
= .202; t = .Ofg'\jlgniﬁcance = .008) which are significant at P<0.05. Also, Staff
developme w\ grams and school plant have a positive relationship with teachers’ task
perf@nc as depicted by their positive B value of .112 and .121 respectively. It therefore
n% that staff development programs and school plant influenced teachers’ task
performance in this study. For a unit change in staff development programs and school
plant .112 and .121 respectively there is an increase in teachers’ task performance as depicted

by the positive value of B. These results imply that staff development programs and school

plant explained the variance in teachers’ task performance and therefore needed in the model.
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This result is partly corroborated by the findings in a work in Indonesia on “Teacher’s
performance management: The role of principal’s leadership, work environment and
motivation™!. The results of the study showed that the leadership of the principal, the work
environment, and the motivation to affiliate were well perceived by the teachers. Also, the

result of this study partly supports another finding titled “Working environment and teachers’

productivity in secondary schools in Port-Harcourt Metropolis”!2. Based on the @‘of

the study, it was concluded that adequate lightening in the learning environ@(y

temperature provides comfort and relaxation of the teachers, spacious of@d classrooms

derate

creates opportunity for special learning activities hence reducing thé\isk\of\distraction. It was

recommended that the temperature of the working enviro%ﬁe}
i

the use of air condition that can be controlled based ® ty needed by the individual

ade moderate through

122



Endnotes

1. OA odiji , JO Sinkalu, AA Fawale, OA Oniyide . Evaluation Of Business Studies
Teachers'Motivation In Ibadan North-East Public And Private Secondary Schools, Ibadan,
Nigeria. Sokoto Educational Review. 2021 Aug 13;20(1&2):110-25.

2. HO Abubakar, IA Jemilat, SA Oluranti. Availability and use of audio-visual
materials for teaching mathematics at the senior secondary school in Ibadan, Southwest Local
Government, Oyo State. Library Philosophy and Practice. 2021:1-7.

3. OJ Abiodun-Oyebanji. Teacher Professionalism and Task Perforrnan@yo

State Public Secondary Schools, Nigeria. British Journal of Education. 2021;9(11¢:

Satisfaction and Performance in Oyo State, Nigeria. Teacher Educati Curriculum

Studies. 2021 May 14;6(2):51-60. &
\

5. A Adeola, SB Waliu, AO Adewale, OD Opeye % John. Influence of
personality traits and work commitment on job perform Q()Dublic secondary school
teachers in Oyo South Senatorial District of Oyo State, ig. International journal of
Rural Development, Environment and Health Rese May;1(1):68-79.

4. IF Akinnola, A.O Oredein. School Climate Indices as Predictog@acher Job

6. AS Omenyi, B Emengini. Re% 1p Between Teachers’Perceived
Organizational Culture And Their Job Perfo ceNn/Secondary Schools In Anambra State.
Nnadiebube Journal of Education in Afri 0 Jul 3;5(2)

Schools in Rivers State.(2021)

7. A SokpuwuStaff Develop%(ag\jTeachers’ Performance in Public Secondary

8. ST Lawal. Conditions of service as determinant of teachers' attitude to work in Oyo

State secondary schools %(\)! 1ssertation, Obafemi Awolowo University).
P

9.A Chikw% wuba. Influence Of Staff Development Programmes And
Secondary Scho aﬂ ers’Job Performance In Anambra State, Nigeria. Journal of
Educational Rﬁ Development. 2021 Dec 14;4(2).

10 mie-Ogan, D Nda. Influence Of Staff Development Programmes On
Teacher ormance In Public Primary Schools In Gokana And Khana Local Government

Are@ tvers State.

11. S Hartinah, P Suharso, R Umam, M Syazali, B Lestari, R Roslina, K
Jermsittiparsert. Retracted: Teacher’s performance management: The role of principal’s
leadership, work environment and motivation in Tegal City, Indonesia. Management Science
Letters. 2020;10(1):235-46.

12. BL Edo, IC Nwosu. Working environment and teachers’ productivity in secondary
schools in Port-Harcourt Metropolis. InInternational 2018 (pp. 39-49).

123



Chapter Five
Summary, Conclusion and Recommendation

This chapter presents the summary of the findings of the research, conclusion,
recommendations, contributions to knowledge, and areas for future research.

5.1 Summary of Findings

This study investigated staff development program and school plant as correlates o B\%ﬁ’
task performance in public secondary schools in Oyo state, where staff defel t (in-
service training, conferences, coaching/mentoring) and school plant (ins@hal materials,
school building site, laboratory equipment) are predictors of t erse, task performance.

Findings of the study revealed that majority 63.7% (2038$t)achers are female while

36.3% (1162) are male. Majority,46.2% (1481) are wi

years of age, majority 50.3%
(1610) of the teacher have bachelor's degree as% est form of qualification. Lastly,

most 339% (1248) of the teachers have ears of teaching experience. Most of the

teacher’s majority of the teachers of %&L@pals, 68% (121) have Bachelor's degree.

Further, the findings also s @L

teachers, while 32.5% (2 ale vice principals. Most of the vice principals, 42.5%

ity of the vice principals 67.5% (415) are female

(262%) are within ears of age. Also, majority55% (338) of the vice principal have
PGDE degree s theiryhighest form of degree, 15% (92) of the vice principal have Master's
degree w ¢ have MPhil or PhD. Lastly, majority of the vice principals, 45% (277)
haV %ce of 20 years and above, 35% (215) of the vice principals have 16-20 years’
W xper1ence 20% (123) of the vice principal have work experience of 11-15 years.
Research questions one revealed that reveals that the level of teachers’ task performance in
public secondary schools in Oyo State, Nigeria is at a moderate level where mean =2.94

Also, research questions two also shows that level of status of staff development programs in

secondary schools in Oyo State is done sometimes (Mean = 2.65). Hence, level of status of
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staff development programs in secondary schools in Oyo State is poor. Research question
three showed that the status of school plant (instructional materials, school building site,
laboratory equipment) for teaching and learning in public secondary schools in Oyo State as
opined by the teachers is bad (Mean = 1.90). Test of hypotheses revealed a significant

combined influence of staff development programs (in-service training, conferences,

coaching/mentoring) and school plant (instructional materials, school building site, @y

equipment) on teachers’ task performance (instructional and administra%@} public

secondary schools in Oyo State (F= 14.575, P<0.05). Furthermore, the @ses two also
revealed that significant relative influence of staff development pr; (im-service training,
conferences, coaching/mentoring) and school plant (instruct'%ﬁn@erials, school site design,
laboratory equipment) on teachers’ task performance«(i ional and administrative) in
public secondary schools in Oyo State. Beta, cocfficient (B) and t- values for staff
development programs (Beta = .147; t Z@\Signiﬁcance = .019), school plant (Beta

= .202; t = 1.064; Significance = %Q@w are significant at P>0.05. Finally, the third

hypothesis also revealed tha({?\

performance in public sec d%\;d ools in Oyo State. Which implies that staff development

programs and schoo@explained the variance in teachers’ task performance and therefore

needed in the dgl\l
O
Q

5.2. Conclusion

s no significant gender difference in teachers'

The study investigated staff development program and school plant as correlates of teachers’
task performance in public secondary schools in Oyo state. Based on the findings, it can be

concluded that
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ii.

1il.

1v.

The level of teachers’ task performance (administrative) in public secondary schools in

Oyo State is at a moderate level.

The status of staff development programs (in-service training, conferences,

coaching/mentoring) that teachers receive for their improvement in public secondary

schools in Oyo State is poor R
The status of school plant (instructional materials, school building st' &é%?ao\tory

equipment) for teaching and learning in public secondary schools in s bad

There exists a combined influence of staff development pr *s(i})-service training,
conferences, coaching/mentoring) and school plant ional materials, school

building site, laboratory equipment) on teacher%\ pérformance (instructional and

administrative) in public secondary schools imO tate

Also, there exists a relative influenc \%ﬁf development programs (in-service training,
conferences, coaching/mentori@n school plant (instructional materials, school
building site, laboratory e&% ent) on teachers’ task performance (instructional and

administrative) in secondary schools in Oyo State.

5.3 Recom e@s
Based on Véﬁgs and objectives of the study, the following recommendations were made.

1.

chiers” task performance is at a moderate level. It is therefore recommended that the

Qvemment, ministry and the school do all they can within their powers to ensure that

ii.

good working conditions, better motivation in terms of remuneration, allowance are

made available in order to boost their morals for better task performance

Poor status of staff development programs (in-service training, conferences,

coaching/mentoring) was observed. It is recommended that the government, ministry and
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all stakeholders see in-service training, workshops and seminars should be constantly
organized for the teachers so as to guide them and improve their performance, career
conferences for teachers. Also, teachers can be sponsored by the school to embark on
courses related to teaching, meetings and study group should be created for teachers by

the, government, school to help them improve in their knowledge and skills. Seminars

and workshops involving experts’/keynote speakers should be regularly or@(ﬁr
teachers within the school premises @(/

iii. The status of school plan (instructional materials, school bui dim%e, laboratory

\
equipment) was observed to be bad. It is therefore recommc‘})’éﬁmt Government at all
levels should see school plan restructuring as matte@gv
a

enough visual aids such as charts, posters, whi , Pictorial materials/Maps and

diagrams for teaching/learning purposes, u}%i

microphone, public address system xQdcasts for teaching/learning purpose, better

ncy. They should provide

s such as cassettes recorder, radio,

staff rooms and conveniences f ies properly sited and comfortable, Laboratories for
each subject that is we ipped and the laboratories should be in good shape for
teaching and learni POSES.

S
O
(o

ntribution to Knowledge

1. Ehe findings of the study add conceptual, empirical, and theoretical contributions to the

body of existing knowledge and also useful guide as well as a point of reference to

researchers who intend to carry out studies in this subject area.
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ii.

iii.

5.5

Empirically, this study adds to prior literatures by showing that there exists a combined
and relative influence of staff development programs and school plant on teachers’ task
performance. This is something that previous empirical studies did not consider, so this

study helps to bridge the gap that exists in empirical literature.

The findings of the study would make educational stakeholders swing into action in

ensuring that public secondary school teachers get the required staff ent

programs and school plant so as to boost their task performance. @%
Suggested Area of Further Studies &&

The following are the suggestions for further research: @

1.

ii.

1il.

1v.

This study used Secondary school as the educatio 3@&’ Further studies can use other

levels of learning such as primary and tertia

Further study can be done to inv@whether the influence of the demographic

features such as sex, age, work%rlence or bio-data of the teachers could operate as

moderating variables. \<§/
Also, additional f@hc‘an be done in other states of the Nation in order to validate

and genera<( the

Thi used vice principals to access teachers administrative task performance

dings across the country.

@er work can be done using principals.
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Appendices

Statistics
Teaching Ex
Gender | Age |Education| perience
N Valid 3200 3200 3200 3200
Missing 0 0 0 0
Gender
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Male 1162 36.3 36.3 36.3
Female 2038 63.7 63.7 100.0
Total 3200 100.0 100.0
Age
Frequenc Valid Cumulative
y Percent Percent Percent
Valid 21-30 605 18.9 18.9 18.9
31-40 845 26.4 26.4 45.3
41-50 1481 46.2 46.2 91.6
51-60 269 8.4 8.4 100.0
Total 3200 100.0 100.0
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Education

Frequenc Valid Cumulative
y Percent Percent Percent
Valid NCE 1152 36.0 36.0 36.0
Bachelor’s 1610 503 503 26.3
degree
PGDE 300 9.4 9.4 95.7
M.Sc 138 43 4.3 100.0
Total 3200 100.0 100.0
Teaching_Experience
Frequenc Valid Cumulative
y Percent Percent Percent
Valid 0-5 108 3.4 3.4 3.4
6-10 554 17.3 17.3 20.7
11-15 1008 31.5 31.5 52.1
16-20 1248 39.0 39.0 91.2
20 and 282 3.8 8.8 100.0
above
Total 3200 100.0 100.0
Statistics
VP_Teachin
VP_Gende VP_Educatio | g Experienc
r VP _Age n e
N Valid 615 615 615 615
Missing 0 0 0 0
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VP_Gender

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Male 200 32.5 32.5 32.5
Female 415 67.5 67.5 100.0
Total 615 100.0 100.0
VP_Age
Frequenc Valid Cumulative
y Percent Percent Percent
Valid 31-40 215 35.0 35.0 35.0
41-50 262 42.5 42.5 77.5
51-60 138 22.5 22.5 100.0
Total 615 100.0 100.0
VP_Education
Frequenc Valid Cumulative
y Percent Percent Percent
Valid PGDE 185 55.0 55.0 55.0
]f:;i‘zlor's 338 30.0 30.0 85.0
M.Sc 92 15.0 15.0 100.0
Total 615 100.0 100.0
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VP_Teaching_Experience

Frequenc Valid Cumulative
y Percent Percent Percent
Valid 11-15 123 20.0 20.0 20.0
16-20 215 35.0 35.0 55.0
2 2
0 and K 45.0 45.0 100.0
above
Total 615 100.0 100.0
Descriptive Statistics
Std.
N Mean Deviation
inculcate effective 0.70
discipline strategies in 615
class 3.37
are actively involved in 3.05 0.85
curricular and extra- 615
curricular activities
adequately keep 2.90 0.55
615
records
participate in giving 1.75 0.81
reports concerning 615
students to parents
participate in students' 1.88 0.65
. 615
welfare services
My teacher write lesson 3.11 0.82)
note according to the 615
|curriculum
My teacher align lesson 3.15 0.86}
note with the scheme 615
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update knowledge when
preparing lesson notes

My teacher lesson note
are written and taught to
achieve both school and
instructional objectives

My teacher is regular
and punctual at
|classroom teaching

My teacher ensure
students engagement is
center stage in
classroom teaching

My teacher write lesson
note and evaluate the
lesson with classroom
activities.

My teacher lesson is

My teacher gives
assignment to students
and marked.

My teacher writes
weekly record of work
at the end of weekly
|teaching.

Valid N (listwise)

Jusually student-centered.

615

615

615

615

615

615

615

615

615

3.01

3.35

2.97

3.00

3.51

2.98

3.01

3.05

0.74

0.65

0.56

0.75

0.85

0.65

0.83

0.85
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Descriptive Statistics

Mean

Std.

Deviation

On-going training is
organized for teachers
in your school

Teachers are allowed
to further their
education continuously
while in service

Teachers are sponsored
by the school to
embark on courses
related to teaching

Meetings and study
groups are created for
teachers by the school
to help them improve
in their knowledge and
skills

Teachers are allowed
to attend conferences
in their area of
profession

Teachers are sponsored
to conferences in order
to improve their
knowledge and skills

Seminars and
workshops involving
experts/keynote
speakers are regularly
organized for teachers
within the school
premises

3200

3200

3200

3200

3200

3200

3200

2.5113

4.4207

1.7708

1.7632

1.6222

1.4131

1.7569

146

54830

58728

72627

62673

78015

61353

.55480




New teachers are
usually assigned to
senior and well
experienced teachers to
mentor them in the area
of teaching

There is a working
relationship between
senior and junior
teachers that enriches
the knowledge of the
junior teachers in my
school

Guiding teachers in the
improvisation of
instructional materials
is a common feature in
my school

Teachers are often
assisted with ideas that
will help them prepare
good lesson notes

Teaching skills are
usually dramatized
sometimes by the
principal to help
teachers in my school

Valid N (listwise)

3200

3200

3200

3200

3200

3200

3.4244

3.4383

3.3287

3.8942

2.4055

78925

79522

63644

65201

61035
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On-going training is organized for teachers in your school

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Not At All 80 2.5 2.5 2.5
Rarely 1401 43.8 43.8 46.3
Sometimes | 1719 53.7 53.7 100.0
Total 3200 100.0 100.0

Teachers are allowed to further their education continuously while

in service
Frequenc Valid Cumulative
y Percent Percent Percent

Valid Rarely 32 1.0 1.0 1.0

Sometimes 64 2.0 2.0 3.0

Frequently 1629 50.9 50.9 53.9

Always 1475 46.1 46.1 100.0

Total 3200 100.0 100.0
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to teaching

Teachers are sponsored by the school to embark on courses related

Frequenc Valid Cumulative
y Percent Percent Percent

Valid Not At All 1184 37.0 37.0 37.0
Rarely 1648 51.5 51.5 88.5
Sometimes 307 9.6 9.6 98.1
Frequently 35 1.1 1.1 99.2
Always 26 .8 .8 100.0
Total 3200 100.0 100.0

Meetings and study groups are created for teachers by the school

to help them improve in their knowledge and skills

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Not At All 1096 34.3 343 343
Rarely 1765 55.2 55.2 89.4
Sometimes 339 10.6 10.6 100.0
Total 3200 100.0 100.0

Teachers are allowed to attend conferences in their area of

profession
Frequenc Valid Cumulative
y Percent Percent Percent

Valid Not At All 1771 553 553 553
Rarely 907 28.3 28.3 83.6
Sometimes 387 15.2 15.2 98.9
Frequently 35 1.1 1.1 100.0

Total 3200 100.0 100.0
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Teachers are sponsored to conferences in order to improve their

knowledge and skills
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Not At All 2093 65.4 65.4 65.4
Rarely 896 28.0 28.0 933
Sometimes 211 6.7 6.7 100.0
Total 3200 100.0 100.0

Seminars and workshops involving experts/keynote speakers are

regularly organized for teachers within the school premises

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Not At All 976 30.5 30.5 30.5
Rarely 2026 63.4 63.4 93.8
Sometimes 198 6.2 6.2 100.0
Total 3200 100.0 100.0

New teachers are usually assigned to senior and well experienced

teachers to mentor them in the area of teaching

Frequenc Valid Cumulative
y Percent Percent Percent

Valid Not At All 26 8 8 .8
Rarely 432 13.5 13.5 14.2
Sometimes 1008 31.5 31.5 45.7
Frequently 1635 51.1 51.1 96.9
Always 99 3.1 3.1 100.0

Total 3200 100.0 100.0
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There is a working relationship between senior and junior teachers
that enriches the knowledge of the junior teachers in my school

Valid Cumulative
Frequency | Percent Percent Percent
Valid Rarely 454 14.2 14.2 14.2
Sometimes 1050 32.7 32.7 47.0
Frequently 1536 48.0 48.0 95.0
Always 160 5.0 5.0 100.0
Total 3200 100.0 100.0

Guiding teachers in the improvisation of instructional materials is
a common feature in my school

Valid Cumulative
Frequency | Percent Percent Percent
Valid Not At All 32 1.0 1.0 1.0
Rarely 198 6.2 6.2 7.2
Sometimes 1655 51.8 51.8 58.9
Frequently 1315 41.1 41.1 100.0
Total 3200 100.0 100.0
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Teachers are often assisted with ideas that will help them prepare

good lesson notes

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Rarely 109 3.4 3.4 34
Sometimes 541 16.9 16.9 20.3
Frequently 2131 66.6 66.6 86.9
Always 419 13.1 13.1 100.0
Total 3200 100.0 100.0

Teaching skills are usually dramatized sometimes by the principal
to help teachers in my school

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Not At All 160 5.0 5.0 5.0
Rarely 1629 50.9 50.9 55.9
Sometimes 1363 42.6 42.6 98.5
Frequently 48 1.5 1.5 100.0
Total 3200 100.0 100.0
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Descriptive Statistics

Mean

Std.

Deviation

There are enough
visual aids such as
charts, posters,
whiteboard, Pictorial
materials/Maps and
diagrams for
teaching/learning
purposes

There are enough audio
aids such as cassettes
recorder, radio,
microphone, public
address system and
podcasts for
teaching/learning
purposes

There are enough
audio-visual aids such
as Overhead projector,
slides, television,
filmstrips and
computers for
teaching/learning
purposes

All instructional
materials available for
teaching and learning
in my school are in
good shape

Classrooms are well
ventilated in my school

Classrooms are
spacious for effective
teaching in my school

3200

3200

3200

3200

3200

3200

1.9824

1.4144

1.2884

1.4572

2.8086

2.6889
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57453

50305

45331

49848

51079

62942




My school is sited
away from noisy
environment

The design of the
school building allows
for safety as students
and teachers do not
easily bump into each
other

Staff rooms and
conveniences facilities
are properly sited and
comfortable

Laboratories for each
subject is available in
my school

Laboratories for each
subject is well
equipped in my school

Equipment’s in each
laboratories in my
school are in good
shape for teaching and
learning purposes

Laboratories are
spacious enough to
contain students for the
purpose of teaching
and learning

Valid N (listwise)

3200

3200

3200

3200

3200

3200

3200

3200

2.9471

2.6134

1.6851

1.6826

1.2292

1.5202

1.5655

67544

57731

50631

46575

48206

.60492

50106
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There are enough visual aids such as charts, posters, whiteboard,
Pictorial materials/Maps and diagrams for teaching/learning purposes

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Strongly 538 168 16.8 16.8
Disagree
Disagree 2205 68.9 68.9 85.6
Agree 438 13.7 13.7 99.4
Strongly Agree 19 .6 .6 100.0
Total 3200 100.0 100.0

There are enough audio aids such as cassettes recorder, radio,
microphone, public address system and podcasts for teaching/learning

purposes
Frequenc Valid Cumulative
y Percent Percent Percent
li 1

Valid Strongly 1891|  59.1 59.1 59.1
Disagree
Disagree 1293 40.4 40.4 99.5
Agree 16 5 5 100.0
Total 3200 100.0 100.0
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There are enough audio-visual aids such as Overhead projector, slides,
television, filmstrips and computers for teaching/learning purposes

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Strongl
ahd Strongly 2278|712 712 71.2
Disagree
Disagree 912 28.8 28.8 100.0
Total 3200 100.0 100.0

All instructional materials available for teaching and learning in my
school are in good shape

Frequenc Valid Cumulative
y Percent Percent Percent
li 1
Valid Strongly 1178|543 54.3 54.3
Disagree
Disagree 1462 45.7 45.7 100.0
Total 3200 100.0 100.0
Classrooms are well ventilated in my school
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Strongly 170 53 53 53
Disagree
Disagree 275 8.6 8.6 13.9
Agree 2755 86.1 86.1 100.0
Total 3200 100.0 100.0
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Classrooms are spacious for effective teaching in my school

Frequenc Valid Cumulative
y Percent Percent Percent
Valid ]S)tlr;rﬁlei 51 1.6 1.6 1.6
Disagree 1130 353 353 36.9
Agree 1782 55.7 55.7 92.6
Strongly Agree 51 7.4 7.4 100.0
Total 3200 100.0 100.0
My school is sited away from noisy environment
Frequenc Valid Cumulative
y Percent Percent Percent
Valid ]S)tlr;ﬁlei 490 3.0 3.0 3.0
Disagree 528 16.5 16.5 19.5
Agree 2022 63.2 63.2 82.7
Strongly Agree 160 17.3 17.3 100.0
Total 3200 100.0 100.0
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The design of the school building allows for safety as students and
teachers do not easily bump into each other

Frequenc Valid Cumulative
y Percent Percent Percent
Valid Strongly 154 48 4.8 48
Disagree
Disagree 931 29.1 29.1 33.9
Agree 2115 66.1 66.1 100.0
Total 3200 100.0 100.0

Staff rooms and conveniences facilities are properly sited and

comfortable
Frequenc Valid Cumulative
y Percent Percent Percent
lid Strongl
Valid Stongly 1072|335 33.5 33.5
Disagree
Disagree 2064 64.5 64.5 98.0
Agree 64 2.0 2.0 100.0
Total 3200 100.0 100.0
Laboratories for each subject is available in my school
Frequenc Valid Cumulative
y Percent Percent Percent
Valid Strongly 1014 317 317 317
Disagree
Disagree 2168 68.3 68.3 100.0
Total 3200 100.0 100.0
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Laboratories for each subject is well equipped in my school

Frequenc Valid Cumulative
y Percent Percent Percent
lid Strongl
Valid Stongly 2553 79.8 79.8 79.8
Disagree
Disagree 557 17.4 17.4 97.2
Agree 90 2.8 2.8 100.0
Total 3200 100.0 100.0

Equipment’s in each laboratories in my school are in good shape for
teaching and learning purposes

Frequenc Valid Cumulative
y Percent Percent Percent
li 1

Valid Strongly 1722 538 53.8 53.8
Disagree
Disagree 1293 40.4 40.4 94.2
Agree 185 5.8 5.8 100.0
Total 3200 100.0 100.0

Laboratories are spacious enough to contain students for the purpose of

teaching and learning

Frequenc Valid Cumulative
y Percent Percent Percent
li 1

Valid Strongly 1398| 437 437 437
Disagree
Disagree 1792 56.0 56.0 99.7
Agree 10 3 3 100.0
Total 3200 100.0 100.0
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Variables Entered/Removed?

Variables Variables
Model Entered Removed | Method
1 School Plant
’ .| Ent
Staff Dev P et
rogram®

a. Dependent Variable: Task Performance

b. All requested variables entered.

Model Summary

Adjusted R | Std. Error of
Model R R Square Square the Estimate
1 4482 701 .620 30817
a. Predictors: (Constant), School Plant,
Staff Dev Program
ANOVA?
Sum of Mean
Model Squares df Square F Sig.
1 Regression 2.391 2 1.195| 14.575 .000P
Residual 73.509 612 1.987
Total 75.900 614

a. Dependent Variable: Task Performance

b. Predictors: (Constant), School Plant, Staff Dev_Program
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Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 1.571 331 7.098 .000
ff Dev P
:a —Cev_trogra 112 047 147 2357|019
School Plant 121 113 202 1.064 .008
a. Dependent Variable: Task Performance
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Appendix 2: Instruments (Questionnaires) used for the Study
Research Questionnaire I
Educational Management,

Lead City University,
Ibadan,Oyo State.
7th July, 2022.

Dear Respondent, ®E

Subject: Request to Participate in a Research %

I am carrying out an investigation on the level of staff devel ent%grammes and
school plant in your school. Your sincere response was needed '&El e\this research. All
information provided here was kept confidential. Thank you %

Yours Faithfully, \&V
Researcher %
Section A: Demographic Information: Ti ‘&n e box appropriate to your response (to
be answered by the teachers) &9)\

1. Gender: Male [ ] le[ ]

2. Age: 20-30 years [ ],‘Sk%?\], 41-50[ ], 51-60 years [ ], 61 years and above [ |

3. Highest educa@qnaliﬁcaﬁons: NCE [ ], Bachelor’s degree [ |, PGDE [ ],
Master’s [%J ], MPhil/Doctorate Degree [ ]

4. Ye perience: 1-5[ ],5-10[ ],10-15 [ ]1,16-20[ ],20 years and above [ ]

SEC I$ Staff Development Programme

tatement, please tick (V) the appropriate box in front of the statements that describe

your@pinion (Tick (V).

Key: Always (A) =5, Frequently (F) = 4, Sometimes (S) =3, Rarely (R) = 2, Not At All
(NAA)=1
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S/N Items /A |F [S [R [NAA

In-service Training

1 On-going training is organized for teachers in your
school

2 Teachers are allowed to further their education
continuously while in service

3 Teachers are sponsored by the school to embark on
courses related to teaching

4 Meetings and study groups are created for teachers N V\
by the school to help them improve in their Q§
knowledge and skills <A( N

Conferences
5 Teachers are allowed to attend conferences in their

area of profession

6 Teachers are sponsored to conferences in order to
improve their knowledge and skills

4

speakers are regularly organized for teachers wi
the school premises

7 Seminars and workshops involving experts/keynot;< (\/Q

AN
Coaching-Men‘tom}\\

8 New teachers are usually assigned to r aiid well
experienced teachers to mentor th in‘the area of
teaching

9 There is a working relationgh b ween senior and
junior teachers that enri owledge of the

junior teachers in my s’sQ

10 | Guiding teachers %u}lﬁrowsatlon of
a

. . .9 .
instructional s a common feature in my
school o

11 | Teache a}e\oﬁ‘e'ﬁ assisted with ideas that will help
thenrp&e good lesson notes

12 e \j{@sf{ills are usually dramatized sometimes by
th%

Al cipal to help teachers in my school

Q\)

SECTION B: School Plant
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For each statement, please tick (\) the appropriate box in front of the statements that describe

your opinion (Tick ).

Key: Strongly Agree (SA) =4, Agree (A) = 3, Disagree (D) = 2, Strongly Disagree (SD) = 1

4 3 2 1

S/N Items SA A |D |SD
Instructional Materials

1 There are enough visual aids such as charts, posters,
whiteboard, Pictorial materials/Maps and diagrams for V\
teaching/learning purposes (‘

2 There are enough audio aids such as cassettes recorder, 0\"
radio, microphone, public address system and podcasts for §\
teaching/learning purposes \

3 There are enough audio-visual aids such as Overhead l\\\ \
projector, slides, television, filmstrips and computers fOC\
teaching/learning purposes ,Q\)

4 All instructional materials available for teaching a N\
learning in my school are in good shape \\

School Sife \\"

5 Classrooms are well ventilated in my schoo N

6 Classrooms are spacious for effectivé\teaching in my
school ( \

7 My school is sited away fror(no\isM\}ironment

8 The design of the school b@' Qallows for safety as
students and teachers dovget €asily bump into each other

9 Staff rooms and ¢ VCMS facilities are properly sited
and comfortabl(\& .

- (\\< " Laboratory Equipment

10 Laboragor@s fordach subject is available in my school

11 | Laborétoriesor each subject is well equipped in my
schiol

12 pitient’s in each laboratories in my school are in good

C “shape for teaching and learning purposes
%\-ﬂaboratories are spacious enough to contain students for
the purpose of teaching and learning

Research Questionnaire 11

Educational Management,

Lead City University,
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Ibadan,Oyo State.
7th July, 2022.

Dear Participant,

Consent to Participate in a Research

I am carrying out an investigation on the level of task performance of your teachers in

area of instruction. Your sincere response was needed to complete this researc&\

information provided here was kept confidential. Thank you. ®

Yours Faithfully,

Researcher

SECTION A: Demographic Information (to be responded t %’g‘{

1. Gender: Male [ ] Female [ ]

2. Age: 14-17 years [ ], 18-20 [ ]20yearsan§§<f

Section B: Teachers Instructional Task Perfor

For each statement, please tick (V) the ap@box in front of the statements that describe

your opinion (Tick (V)
KEY: High Level (HL) = 4, r@u: :,evel (ML) = 3, Low Level (LL) = 2, Not At All
(NAA)=1 \,

S
O
QQ
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S/N | Items ("Teachers') HL ML LL NAA
4 3 2 1
1 are punctual to teach their lessons
2 use the right teaching aids and methods to
disseminate knowledge in classes
3 update lesson notes/plan on time
4 finish the curriculum or scheme of work at
the proper time in each term.
5 take the pain to monitor almost every
student’s work during teaching activities .
6 Write lesson note according to the \
curriculum ‘4(&\
7 Align lesson with scheme of work NEA\Y)
8 Update my knowledge when preparing %&J
lesson note \
9 I am regular and punch at classroom & \‘
teaching NN\
10 | Ensure that student engagement takes 6_3\\
centre stage in my classroom 4 Q\
11 | Write lesson note and evaluate the lesson YO
with classroom activities \\\\t\
12

Give homework to extent engagement\

time \

O
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Research Questionnaire 111
Educational Management,

Lead City University,
Ibadan,Oyo State.
7th July, 2022.

Dear Participant,

Consent to Participate in a Research ®:

I am carrying out an investigation on the level of task performance achers in

area of administration. Your sincere response was needed to complete this research. All

information provided here was kept confidential. Thank you. \& \
Yours Faithfully, (&)
Researcher \*

SECTION A: Demographic Information (to be,r ed to by Vice Principals)

1. Gender: Male [ ] Fema@
2. Age:20-30years [ ], 31-40 [ ],% ], 51-60 years [ ], 61 years and above [ |

3. Highest educational qualifi s: NCE [ ],Bachelor’s degree [ ], PGDE [ ],
Master’s Degree [ |, illDoctorate Degree [ ]

4. Years of experie&:l— 1,5-10[ ], 10-15 [ 1,16-20 [ ], 20 years and above [ ]

e
Section B: Teacher@nistrative Task Performance
&,‘4

For each state& ase tick (V) the appropriate box in front of the statements that describe

your op% K (V)
I(E@gh Level (HL) = 4, Moderate Level (ML) = 3, Low Level (LL) = 2, Not At All

(@)ﬂ

| SIN | Items (""My Teachers") | HL ML [LL [ NAA |
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inculcate effective discipline strategies in
class

are actively involved in curricular and
extra-curricular activities

adequately keep records

participate in giving reports concerning
students to parents

participate in students' welfare services
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Appendix I1I

Pictures of Researcher during administration of the Instruments
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Pictures showing sch

th ed by the researcher

S
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Abstract

This study investigated staff development programs and school plant indices as
correlates of teachers’ task performance in public secondary schools in Oyo state as literature
show pan city of studies on the subject. Dearth of study on joint influence of two sadient
predictors-staff development programs and school plant indices on teachers’ performance
was the gap filled. The study was guided by Human Capital and Education production
function theories. Three research questions and two hypotheses were formulated. Descriptive
survey research design was adopted. The population of the study comprised alk.ice-
principals (625) and teachers (14,508). Sample size consisted of (40)vice-principal k")
teachers. Two self-constructed questionnaires Staff Development Program and §c ant
Questionnaires (SDPSPQ)" (r=0.71) and Teachers’ Administrative T rmance
Questionnaire (TATQ) (r=0.62) were used. Data collected were analyz% escriptive
and inferential statistics. Results showed that teachers task performange (xx 2.59) in public
secondary schools is moderate, staff development program statuﬂchhers is sometimes
done (x = 2.65), while status of school plants is poor (x = 1.9¢). restlts showed significant
joint influenced of staff development programs and Q1-)1ant on teachers’ task
performance (r = 14.575, p < 0.05). However, staff develogment programs (f = .147; t =
2.357), with school plant (B =.202; t = 1.064), with a \ relationship with teachers’ task
performance (+f value of .112 and .121). It was th\% ecommended amongst others that

stakeholders should enhance teacher’s developm
school plants to improved teachers’ task per. ce in public secondary schools.

t)programs and provision of adequate

Keywords:Staff Development Progﬁgdwol Plants, Teachers’ Task Performance.
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