Chapter One
Introduction

1.1 Background to the Study

The world today is changing and it has become more sustainable through the aid of education.
Teaching and learning are tools that cannot be undermined in not just the training Qﬁmers but
also the growth of societies in the world today. On this note, educaQnJQ therefore a
developmental instrument that is dedicated to human and societa@lopmentl. It further

involves exposing learners to the right set of content that can bui empower them to face

\

challenges in the world. This is why studying is important ing” as learners need to have

access to study materials like books, online study resoy&%nd a list of others.

The points are quite valid and cannot be und@ as Nigerian schools need to start building a
strong reading culture in the process oﬂiu&/ing the quality and standard of education. Another
study stressed that up to 50% of @CQS do not read until they have internal and/or external
examinations that they have ‘w&g%are for’. In addition, poor reading culture often starts from the
kinds of homes in that legrs are raised, the attitude of parents towards reading, the rate at
which parents p@}@o

culture or h their children?. Another factor that is worth mentioning is the case that schools

ks for their wards as well as the attention they give to the reading

have Iﬁ&n doing a good job of ensuring that learners have access to quality textbooks that
can lead to develop their reading culture. Aside from this, Nigerian schools have not been doing
enough by encouraging online libraries or e-libraries coupled with the fact that patronage for
offline libraries is still relatively low?. The ongoing study is therefore hinged on the investigation

of library services not limiting this to a state. This study will be covering southwest Nigeria.



Not far from the ongoing, there is a limit to which reading culture in developed and developing
countries can be compared due to awareness creation, increasing use of technology, teachers’
readi  ness, school readiness, and parental participation®. It was stressed that developing
countries often struggle with reading culture not just among pupils but also among teachers. This,
of course, means that when teachers still struggle with reading, there is a limit to the rate they
can encourage their pupils to read and study expensive®. In tandem with the %Ieaming
theory of Bandura, pupils learn through the aid of modeling and imitation which ifieans that they
learn by “doing”. Hence, there is little or nothing that can be done W@prils fail to see their
teachers reading or studying as the case may be. Reading cultléis erefore not limited to how
pupils perceive reading but also how educational stakeho perceive it. Some of the factors
that were found to encourage poor reading culture 'ru%%oping countries in which Nigeria is

one of them include poor funding, poor ICT in ture, poor staffing practices, poor library

facilities, lack of a library policy and inad@awareness of school libraries importance®.

\

In a study carried out in Jos, the ac@&eading among learners was seen from another perspective
as it was noted to have be )@e due to the increased rate of the use of social media tools and
applications®. Here, rea &as found to have become more difficult among learners due to the
.
intensity in the Qe}oy which they engage and use social media tools*. More than 65% of
paﬁicipants%@ study supported the claim that they have limited opportunities to borrow books
from IMGS and they also have the feelings that reading and library materials are not sufficient
in most schools in Jos where the study was carried out®. Taking a different look from the studies,
it can be inferred that the government is also part of the bigger problem when it comes to quality

reading in Nigeria as there is a low rate in the provision to libraries in public primary schools in

the country®’. It has can be added that the problem with Nigerian education did not start with



poor library and reading culture but with the emerging issues in classroom settings and
enrolment, especially in public schools*. For instance, most public primary schools in the North
have an average of 101 pupils in one classroom which shows the rate at which learners struggle
to have access to qualitative education as expected of them. As if this is not enough, there is a
restraint to how these set of pupils in their various classes can have access to the same school
libraries with their outrageous numbers such that quality reading will be achiev %efore if
teachers will serve as agents of change, educational systems must b Q

ing and the

government needs to play their parts in contributing to quality educa nce an assessment

O

Universal Basic Education (UBE) is a federal govemme@tional programme in Nigeria that

of Universal Basic Education (UBE).

has been designed to guide the educational training @%Velopment of learners to the age of 15
years. UBE has also been noted to give roor@ arners’ holistic development in Nigeria such
as the provision of classroom blocks; &e g materials, and training for educators amongst
others®. The core objectlves of @‘? include ensuring the attainment of viable levels of
numeracy, literacy, com e and manipulative skills®. Other skill sets that UBE enables
learners to gain 1nclude § civic, and life-long learning. Though there are myriads of quality
objectives that U ’\fgrs the skepticism is if UBE has been able to implement these objectives
over the y n this light, the extent to which UBE objectives have been achieved for
sustair% academic development was researched and findings showed it is still thriving to
make efforts in achieving these objectives®. It was further found that free and compulsory
education is achieved in Nigeria moderately, there is still an increasing rate at which primary

schools still struggle the needed educational facilities and equipment®. UBE is faced with many

problems which have not given room for the full exploration of its objectives; namely, declining



financial support, inadequate equipment and infrastructure, employment of unqualified personnel

and inadequate government contribution and readiness to facilitate quality education’.

The implication for the objectives and roles of UBE is the case that it renders services to both
public primary and private primary schools in Nigeria. More so, there is a higher rate of public-
school pupils’ enrolment compared to private schools. As of the year 2020, publi&&mentary
school pupils in Nigeria made up a total number of about 22.7 million whi e schools’
pupils were only 5.4 million®. The implication for this is more public h(g( pupils will be
affected by the weaknesses and shortcomings of UBE more, compare Qrivate schools’ pupils.
That said, the purpose of public schools in the first place irovide quality education for
pupils at an affordable rate'®. Henceforth, if quality edu%&ill be attained in public schools,
the roles of library services cannot be underrninedé%rt of the functions of UBE®. From a
different perspective, that public primary s@’gve not been effective in carrying out their
roles do not mean that all private schodl@ been effective too. Some of the leading issues that
private schools often faced are @gdc?quate funding, lack of well-equipped libraries, and
insufficient learning mater'al@wh as textbooks, desks, tables, and basic instructional materials
amongst others''. The Q

funding and libr®wices. To this end, the State Universal Basic Education Library Services

march among both school types (private and public) in Nigeria is

(SUBELS) en designed to raise holistic learners regardless of whether they are from public

or priv%vnmary schools.

Universal Basic Education Library Services (SUBEB) started operations in the year 1999
alongside the formation of the Universal Basic Education Programme as a way of promoting
quality education and ensuring that more learners have access to sustainable education. SUBEB

was therefore designed to show that truly, education for all is the responsibility of all. That is, if
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all learners are provided with the needed educational materials, especially textbooks, it will be
easier for them to experience dynamic and experimental learning. Experimental learning is the
type of changes and transformation that occurs in the lives of learners such that they can “act”
what they have learned and can exhibit their potential and creativity will little or no effort. If
Universal Basic Education Library Services (SUBELS) will bring about or have brought about
experimental learning, there is the need to check the facts and the extent to w Qﬁlas been
functional over the years®®. Although the ongoing study covers a block of this, 1t§ delimited to

primary schools in South West, Nigeria. O

Accordingly, there are extensive lists of the roles of librarie@he process of accomplishing
schools’ curriculum and mission which include; sustena§& development of reading culture
among learners; provision of experimental leaming@mnities for learners by providing them
with information that can expose them to bui ’?their skills and potentials; giving learners
access to intellectual freedom and mak{& m responsible citizens; relieving poor parents the
obligation of buying books for T%Qcaldren; encouraging learners to have access to books
independently and seek 1 Oa.@ion that is best suitable for them; as well as teaching learners
vital reading and study skills*. Library services are meant to be a blessing to the educational and
moral developm@\p'u ils as SUBELS has been able to build a niche around this®®. That is,

reading is @t meant to keep pupils busy but a way of developing critical learning skills,

attitudék% values among learners*.

In their submission'* unveiled that UBEC still has a long way to go to achieve success in tune

with its objectives, same as SUBELS as it has been less functional in Benue state where the

study was carried out. It was added that a core problem that cannot be overlooked in primary



schools in Benue state is how the utilisation and availability of school library services resources
have not been encouraging. Though the findings cannot be generalised to all states in Nigeria, it
was found that UBE library services have not been effective in Lagos state’. Another study
further revealed that reading culture is limited in Jos®. All these are a pointer to the fact that there
is a probability that more states that have SUBELS might still struggle with effective library
services. The ongoing study is therefore set to be part of the empirical evidence Qﬁnine the
availability and adequacy of state universal basic education library services'in sglected primary
schools in South West, Nigeria. On this note, the adequacy and availak@o library services are
key variables in this study. It has been stressed that the qual'6> ibrary services in primary
schools in Oyo state alongside the roles of the State Univer@asw Education Board (SUBEB)*3.

The study found that library services in the state Ee,@able but not adequate. More so, the

available books were not utilized by pupils\ab hers due to inadequate awareness about
library services. Although, the slogan for kprimary schools in Oyo State is that “Oyo State
education is free”, the responsibilitie\ﬁ}ducational stakeholders in letting pupils see the need to
visit libraries cannot be abaﬂ@%. On the other hand, the fact that the federal and state

government has not been\@Qo put education in the rightful position will not only have effects

on learners but tht'c@ as a whole*3.
1.2 Stav@\ of the problem

A close observations, studies and previous researches have proven and shown that primary
schools still struggle with the availability of quality school libraries before the State Universal
Basic Education Board (SUBEB) came to the intervention of most of the schools'® 4. Classroom
teaching material and the textbooks that were purchased by parents were the main tools that were

used for the teaching and learning processes of the schools. Teachers had issues with finding the
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needed educational resources and audio-visual facilities that can enable pupils to learn in their
own space. As a result of this, the expression of the school curriculum and syllabus was a bit on
the difficult side for both teachers and learners?®. There was a limitation to the social, emotional,
and physical academic expression of the kinds of content that learners have access to. This shows
the need to investigate the extent to which learners have access to learning resources in their
schools, as this is part of the focus of the present study. To this end, this study 'Q%Valuate
the current state of SUBEB libraries in term of their availability, adequacy ‘of r¢Sources and in
order to identify areas for improvement and enhance their contri@n to the educational

N

development in South West Nigeria.

1.3  Aim and objectives of the study QQ
The main aim of this study is to evaluate the leve ailability and adequacy of state universal

basic education library services in selected }ﬁa;ry schools in Southwest, Nigeria. The specific

aims of the study are to; é;\\'
)

1. examine the leve.bﬁUBEB library resources available in primary schools in
Southwest N'g§b,

ii. exam@el of awareness of teachers’ of SUBEB library resources and uses in
%@west Nigeria;

iii.\/Q!(amine the level of awareness of pupils’ of SUBEB library resources and uses in
Southwest Nigeria;

1v. investigate the level of adequacy of SUBEB library resources in primary schools in

Southwest Nigeria;



Vi.

Vii.

Viii.

1X.

14 Research questions b

The following questions was raised to guid&th;ﬁdings of this study.

1.

ii.

1il.

ascertain the challenges mitigating against the success of SUBEB library resources in
primary schools in Southwest Nigeria; and

determine the ways to improve SUBEB library services in selected primary schools in
Southwest Nigeria

examine the relationship between teachers’ awareness and the availability of SUBEB
library resources in Southwest Nigeria Q&
investigate the difference between teachers’ awareness and ava@ of SUBEB
library resources in the study region based on teachers’ gen

investigate the difference between pupils’ aware s% availability of SUBEB

library resources in the study region based on p nder.

>

What is the level of S’\é'l rary resource available in primary schools in
Southwest Nigeria? @
What is the @ teachers’ awareness of SUBEB library resources in primary

schoolsd hwest Nigeria?

W tgdle level of pupils’ awareness of SUBEB library resources in primary schools

@huthwest Nigeria?

1v. What is the level of adequacy of SUBEB library resources in selected primary

schools in Southwest Nigeria?
What are the challenges mitigating against the success of SUBEB library resources in

primary schools in Southwest Nigeria?



Vi. What are the ways to improve SUBEB library resources in primary schools in

Southwest Nigeria?
1.5  Hypothesis

The following hypotheses were tested in the study.

S\

Hol. There will be no significant association between teachers’ awareness and ilability of

SUBEB library resources in Southwest Nigeria; &QJ

Ho2. There will be no significant difference between teachers’ %ness and availability of

SUBEB library resources in Southwest based on teachers’

Ho3. There is will be no significant difference be Qupils’ awareness and availability of
SUBEB library resources in Southwest based @ls’ gender,

The importance of library seﬁ/@%mnot be put aside in the holistic development of learners.

1.6  Significance of the study

Instead of having access‘@?ew books and textbooks for learning, libraries aid the exclusive
access of learner m teachers to updated, viable, and quality books. This study is adds to
the body of knewledge on themes related to SUBEB library services and resources. It will serve
as an in@nt to guide different educational stakeholders like the government, parents,
teachers, schools, and pupils on the effective use of school libraries. The federal government will
be provided with information on the range of SUBEB library services and resources available in
selected primary schools in Southwest Nigeria and how they can be more involved in effective

library resources provision. Parents and teachers will also find data on the relevance of SUBEB



library services in meeting the needs of pupils and teachers in selected primary schools in
Southwest Nigeria useful in making decisions on books to use and buy for educational services.
Primary schools will find information in the study useful on the challenges mitigating the success
of SUBEB library services as well as the ways to improve SUBEB library services in selected
primary schools as well as in the study region. This study is therefore an extensive check into the

ways to better SUBEB library services and proffer ways towards effective readinf ﬁé among

learners in the study region. &<

1.7  Scope of the study &
The contextual scope of this study covers SUBEB library s, adequacy, and availability.
The study considers the relevance of SUBEB librwources, its level of adequacy, the
challenges mitigating the success of SUBEB li ervices as well as the ways to improve

SUBEB library services in selected prim ry\s;?nools. The geographical scope of the study,
%ria. Three states were selected out of the six states

includes all primary schools in Southv@%%ﬂ

N\

in Southwest Nigeria, namely,.QQ%gun, Ekiti.

S
1.8 Operational de hbn of terms
o\\'

The following&&sﬁave been operationally defined as adopted in this study;

SUBE@W services: These are the library resources arm of Universal Basic Education that
has been designed to ensure that pupils and teachers have access to books in their educational

activities in Southwestern Nigeria.

Primary School Pupils: As engaged in the present study, these are pupils in class 1-6 in a

primary school wherein pupils get primary education from the age of 5 — 12.
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Availability: This is the rate at which SUBEB library services are available and obtainable to

pupils in primary schools in Southwestern Nigeria.

Adequacy: This is the rate at which SUBEB library resources meet the needs of all teachers and

pupils in primary schools in Southwestern Nigeria.

Evaluation: A process of determine the value as well as the rate at which S@B library

services are used in the study region. < 0

Awareness: The level of teachers and pupils awareness of SUBEB g@' resources in primary

schools in Southwest Nigeria 0
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2.1.  Conceptual review
In this section, the concepts that the study is hinged are discussed as follows.
2.1.1 Conceptualisation of education: implication for holistic development of learners

Education is as old as man itself. Education is one of the greatest tools to bring abou%gress in
the world. Education makes people self-reliant and selfless. Education is a pro@%t modifies
human behaviour, and attitude which is later obvious in a person’s &ngdd and character.
Education brings about learning®. Learning and education are pol @are not far from one
another. Learning is the relative permanent changes that a p %periences after coming in
contact with facts, figures, contents, beliefs, philosophies @methodologies through teaching.
Education is a natural harmonious and progres%@evelopment of man’s innate power.
Education is the best legacy a man caHB\@ as it focuses on all round harmonious
development of person, community or s&y. Education is therefore a tool for personal and
national development- that is Whe@(&ca\potential of learners is enhanced, they can be able to

begin to think on how to cont'&%positively to their nation*

Education is the wa@which people acquire skills, attitude and knowledge. Education as a
process of kn&gdg\% impartation and skill acquisition is majorly obtained through teaching-
learning ;@%s . Education has also been recognised as the instrument for civilization and key
to natm development. The quality of education therefore depends on the methods and
materials used in disseminating education instruction to the learners in the classroom. Education
is the act of teaching and learning of facts, figures and contents under the supervision of a

teacher. It is good to note that education basically is aimed at carrying out the act of teaching and
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learning and the act of ‘learning’ has its source from the fact that human beings are social being

and they need to interact with one another for the sake of survival?

Learning is best tested when a learner has been found effective with results gathered from
several test that such leaner has administered during a short or long period of time. Learning is
the changes in the attitude and character of learners?. Teaching and learning are ac%ties that
are practiced almost everywhere around the world; either consciously o® nsciously.
Teaching and learning are rather referred to as unconscious when peopl%&?informally, like
greetings, dressing, eating, and many more. However, learning c Qy is mainly an action
attainable in the classroom under the guidance of a teacher. lassroom here then becomes
everything to both teachers and learners®. Leamin%@ place through different means
depending on the strategy employed by the teache@(b pedagogical process employed by the
teacher therefore determines the quality og@gon to be imparted and the undergraduate

students learning outcomes. In their su@ionﬂ, that education is a tool to develop the total
learner®. Q{g

A professional teacher i@@hat has a good mastery of the subject, active, passionate, and
always ready to m, @eamers learn at all times. That is, teachers need to be able to develop a
good rapport bet themselves and the learners as a way of making sure that they have fun
learning. @ this is achieved, learners will not only be interested in the lesson but they would
be ready\g respond to questions from the teachers about the lesson. Furthermore, the personality
and teaching style goes a long way in this regard®. It should be noted that a classroom is a place
that is comprised of different kinds of learners with their differences in terms of parents, tribes,
intelligence, and many more; therefore, the teacher must be able to tolerate and accept the

children with their differences. Furthermore, the teachers should endeavour to work with the
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learners at their own pace as each learner is different; when this is achieved, learning of specific

subjects as well as the core subjects would be done*.

Learning is a tool to solve problems in the world we live. Hereafter, the main purpose of
education is to ensure that the total learner is trained and developed. In alignment with the
aforementioned, teaching and learning can be said to be a crucial part of education &h&concem
itself with the aim to facilitate the process of knowledge transmission an %t outpour.
Therefore, there is need for teachers to impact learners by engage the w% ective teaching
methods. Teachers content as presented in the lesson note go a lo in determining results
of students before and after examination®. Accordingly, que about the characteristics of
teacher on learning outcome of students in education res&rcgs necessary. It is not fallacious to
mention that teaching methods are many and evo@ however, there are different teaching
methods that are suitable and would best cam\\@’gachers’ effort for teaching than one another.
So, there is not bad teaching method,°®gre errors in choosing teaching methods when the
contents to be taught are not consi@bﬁ? In fact, observations have shown that teaching method
vary in applications, stra eg@tlme, environment and other factors that are needed to be

considered before adopting™d teaching method for a theme, subject-matter or subject as the case
maybe®. < ’\\'

O

Accordin%’,aaching resources such as books and audio materials have been found not to be
effective on their own, but they are highly determined by the expertise and professionalism of the
teacher in question. Moreover, findings on teacher characteristics and student learning outcome
constantly endeavour to determine how well to which different teaching methods enhance
growth in student learning. This indicates that the love of teachers for teaching a particular

subject is a valid determinant in assessing teaching methods®. Quite remarkably, regular poor
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academic performance by the majority student is fundamentally linked to application of
ineffective teaching methods by teachers who want to impact knowledge to the learners. There is
need for using different methods in teaching different groups of students. This is necessary
because student varies from gifted to slow learners, for example in teaching English, the teacher
needs to have a practical class for his students and demonstration method was essential rather
than lecturing method. However, the only way to find out different method is Q%ve their
behavior in different ability levels in selecting method of teaching. Conclusiviely 011 teaching and
learning, learning environment should be comfortable, noise free, sec@&clined and friendly
as the case maybe® In the broad sense, learning outcomes such 6&1 cognitive, affective and the

psychomotor must be developed in primary education. Q

Cognitive domain: The cognitive domain can be re%bto as the inbuilt capacity to understand,
interpret, assimilate, memorise a piece of infermation and as well remember or recollect it when
need arises. This is possible when a lea@?n flash the mind back on what has been taught in
the classroom. The cognitive dorr@\c(?a child is developed through constant exercise of the
brain and the mind to refl c@st knowledge. This implies that the human cognitive is best
developed through co $ practices. This is one of the strategies educators (through

o \
questioning) em@ erthance learning outcomes. Cognitive strategies are internally organized

skills that 1 learning behaviours, remembering, and thinking, which are learned by
practi&&

Affective domain: This has to do with what produces a change in a person. Affective domain
controls human behaviour or attitude which reveals your feeling or thinking about something or
somebody. Learners’ attitude towards learning or education in general affect their performance

either positively or negative®>. A learners’ right attitude to learning such as readiness to work,
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attentiveness, emotional stability, cooperation in group works, punctuality, perseverance,
confidence and so forth, will enhance his/her learning outcomes. The reverse is the case if a
learner puts on negative attitude such as lateness to school, laziness, lack of cooperation,

inattention, emotional instability, overplayed extra-curricular activities, procrastination,

S\

Psychomotor domain: This has to do with motor skills of a person. To devel 15 domain, it

indifference and the like. Attitude affects a student’s motivation to learn2.

takes regular practice or repetition. It requires practicalising what has l&&lt theoretically.
Motor skills are retained when a child is allowed to put into practic learnt verbally in the
classroom. For example, if a student is taught the cultivatior@ particular crop during class
lesson, the student may not have the confidence to carry 4 quccessfully until he/she is taken
to the field where the practical aspect is demonstrat%b he/she is allowed to practice same. So
also, titration in chemistry is best learnt Whe@s are allowed to engage in constant practice
of the concept in the laboratory. MOtO\ require repetitive practice®. The motor skills are

powerful element of learning &@v s which serve as evidence of successful teaching —

2.1.2 Basic educaﬁ\q'* Nigeria: provisions and rationales

learning process.

Education 15‘8@ that frees people from ignorance all over the world. Teaching and learning are
vital t(?skulgdn development globally and Nigeria as a country is not an exemption. The Nigerian
educational design is such that uses the 6- 3- 3- 4 system which implied six years of primary
education, three years of Junior Secondary School Education, three years of Senior Secondary
School Education and four years of tertiary education. According to the National Policy on

Education of the Federal Republic of Nigeria, 2014, primary education is the education given to
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children between the age of 6-11. It is the stage of given children fundamental literacy skills.
Universal Basic Education (UBE) was launched as a fundamental tool for children skills’

development®.

Basic education has been classified childhood into three categories viz; the early, middle and late
childhood. Basic education captures age 0 to 6 years as it is the official pre—priuu& school
period in Nigeria. That is, the age period before the official primary school ai}@ implies that

early childhood actually only captures pre-school and nothing beyond th.

O

There are divergent names for institutions responsible for tak%are of children at this

childhood stage; these include: Q

Day-care: This institution is established for kids b%@%age of three years as they are more

prominent in urban areas of Nigeria. These ﬁ\@%leaming environments where mothers who

are career inclined keep their kids while go to work. This has been found to be home-based

or centre-based. It is home based the child is left at home, a relative’s home or with

someone else probably a bab&@. On the other hand, the centre-based kind of day-care does

not occur in the house ghild or a relative but in a formally organized centre as established
N

by the governme(t 0 te entities. Both kinds of day-care institutions may be established for

profit or no@t purposes.

Créchb?ﬁis is equally established for learners below the age of three. These are similar to day-
care centres but are usually located where the mother works such as the hospitals, campuses of

tertiary institutions, big factories or markets*’.
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The kindergarten: The kindergarten school is mostly considered to be a pre-primary school
institution usually established for children between the age of three and five. These centres are
prominent in urban areas in the country and are owned by private entities including religious

institutions**.

Nursery School: This school is usually for the kids between the age of five and six \u&are near
the stage of enrolment into the primary school. However, most people that the
kindergarten and the nursery school are the same but few educational inw&(clearly separate
them. This is why many children proceed to the primary scho Qﬁhe age of five after
completing their nursery education??. Primary education is ded at institutions where the
children are aged between six and eleven. This implies that kids not up to six years old are not
supposed to be admitted into the primary school. @as been found relevant to educational

status because of the physiological implicatio@ is, at the age of six, the child is expected to

have become strong enough to handle ¢! les of academic life including walking from home
to and fro school®. Q,\C?

Psychologically, the chi%@ﬂly prepared for formal learning. This is because prior to the
primary school edm@ education has been taking place in an informal form. However, at the
age of six, the gd'(s expected to be matured enough to sit and learn through the formal means.
Thus, the@% can now concentrate than in previous years as he can be more independent of
parents in the learning process®. Also, the child can now walk effectively with other kids and
carry out some activities on his own like visiting the toilet. Hence, at the age of 12 when the
child is done with the primary school, he is ready for secondary education while those who could
not proceed to secondary school can then be ready for other advanced forms of informal

education such as apprenticeship with artisans.!
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Educators play various roles in basic education premised on the nature of the situation and legal
relationship involved*®. This is because instructors must engage in actions that will stimulate the
superiority of the learners they produce. In the process of transmitting knowledge, they should
extend honour and love to the children while values such as care, courtesy, determination,
understanding and respect should be displayed. They also emphasized that for basic education to
yield its best, instructors and educators must relate with one another as well Q&elevant
stakeholders such as the parents and children in an effective manner. Educatrs st be good at
playing their roles which includes creation of an environment tha duce learning and

holistic development in terms of language, communication an%ti es within an unbiased and

multicultural framework?®. Q

The benefits of parental involvement in childhood e%@on as such benefits transcend academic
success to achievement of life goals and objes\\@ he advantages among other include reduced
rate in truancy, school drop-out and 0&1@ behaviours. The increase in parental involvement
generates a positive orientation a@:ae children by the parents and as such guarantees the
tendency to help the child r.@%wr”. In addition, the parents are not kept in the dark about the
performance and activi 'g the child in school and as such are empowered to act rightly at
X
every point in ti@ﬁ strong access to such information. This is because the foremost and
most cmcia&a@ators of the children are the parents as they help to design the pattern for the
value E)W and ideals of the children as well as their disposition towards learning®’. Thus,
parents can collaborate with educators to help them understand the peculiarities of the learners
due to their divergent backgrounds because the parents know the children better. Such
involvement of the parents enhances positive home -school relationship and reduces the changes

of conflicts and misunderstanding while the school is effectively integrated into the community.
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2.1.3 Basic Education Practices in Nigeria

The definition of early childhood learning and Early Education also known as basic education is
to ensure that young children’s complete wellbeing during the early years is monitored and
guided, thereby providing the foundation development of adults who are healthQ%&ally and
environmentally responsible, can be seen from different perspective. Basic er@/@: can be seen

as a form of education that requires the use of play and other forms of@%ﬁonal techniques for

bringing about learning among children?®. %

Here, “the child” is in the picture. Who then is a “child”? definition of a “child” has been
seen in different ways. Culturally, a child is seen in@%ent ways. For instance, such culture as
Yoruba culture sees a child as someone Wh@fgrents and is still subjected to such parents.
Also, the definition of a child varies frolﬁcountry to the other. Hence, “the child” and his or

her “development” is not unconnec@&%h the goals of “Basic education” *°.

Q

The history of Basic e@efers to the development of care and education of children
between zero and g:ig&ears old throughout history- from the time where parents would take
care of their higmaﬁ for themselves, where women who take their children along to work
because n@’@ much demands were placed on them through the period where women became
highly}ﬁlstrious and they were made to go to work in big companies and industries. The
inclusion of women in high workload brought about the “formal” Basic education, where parents
can take their children to while going to work and take them back when coming from work.
From here, the Basic school came to stay in different parts of the world like United States of
America, United Kingdom, Africa and many others 202!,
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Age-appropriate curriculum according to defined Basic education “as the provision of learning to
children before the commencement of statuary and obligatory education, usually between the
ages of zero and three or five, depending on the jurisdiction”. This kind of education is a post-

colonial education which is a resemblance of the kindergarten and infant classes during the

N\

Basic education as early childhood programmes that have an intention of bu @gp the child
h;'t‘

colonial periods?.

socially, psychologically, emotionally and in all aspect of life??. This sh@ one of the basic
aims of Basic education is to ensure that the child is trained and to become an active
part of the society. That is, children have to be exposed to aies that would give room for
their “all-round” development. This implies that teacher&@ducationists in line of caring for
children have to go miles in other to better unders@ends and developments in the lives of

the children they teach/groom. The qualityx\\@:glers’ performance goes a long way in the

learning outcomes of children?. . @

The focus of basic education is elop the child’s ability to face the world and its challenges
without giving up on his@ities and potentials as expected. Further researches have shown
that Basic educatiorb\(%\snked to the young child’s cognitive, social, emotional and physical
processes wit%ge“equired to support their development?. In another view, basic education
ensures tl@l\ng children’s complete wellbeing during the early years is monitored and guided,
thereby providing the foundation development of adults who are healthy, socially and
environmentally responsible. This is one of the reasons why the basic school has to be well-

equipped and full of resources to aid the swift learning of learners.
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Basic school is an educational setting that is made available for children between the ages of 0
and 6 years under the professionalism of caretakers, teachers as well as other para-professionals.
A basic school could be public, private or voluntary. A standard Basic school must be able to
bring about good cognitive, physical and socio-emotional development of children?*. This

implies that basic schools are well-organised places where the needs of the child ,are meant

)
S

A basic school is an educational setting that allows for the learning proce&eg(‘ﬁupils under the

socially, psychologically, emotional, academically and in other areas of life.

tutelage of a teacher?. It was also found that there is increasin ce that these positive
outcomes hinge on the quality of basic education?. This @ies that the need for Basic
education to be qualitative is alarming- learners in bas@&ols need to be exposed to total
learning qualities such as the affective, psychomo‘?g%aognitive.

In other words, the need for basic school h St%me important and essential in the present-day
world. This is connected with the @t parents especially mothers now have jobs and
works that they attend to that-re\QgG the time that they are meant to use with their children at
home. This is one of the @Qwhy there is need for basic education. The roles of professionals
in basic schools ar them to show high level of professionalism when dealing with the
children®®. Th%r ement of the learning environment goes a long way with learning, how it is
carried OQ%the effectiveness of learning. The physical environment entails all that happens in
the learning environments such that the skills of the learners are displayed?. The ability to think,
read and write. The rooms where learning is carried out is divided into different segments. The
play area, work area as well as the rest area. The early days of children are categorized with

different development ranging from academic to social to psychological and many more. In other

words, early development is a time where the child must be allowed to experience development
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in the form of the cognitive, language, perceptual, socio-emotional. This is one of the reasons
why the apt understanding of play goes a long way in the learning of the child. It was further
stated that early years is a period in the lives of children that is seen as remarkable growth and
development?®. This is a pointer to the fact that the need for adequate protection, care and
stimulation is essential for the growth and development of these children. Hence, the &i for the

activities of the Basic schools.

The following are the objectives of Basic education in line with the Nati gm‘ﬁ:y of Education;

Bringing about a flexible transition of the child from home to scho%o
Grooming the child to be able to easily have access to pri cation;
Making care available for children with the aim of s@smg them by professionals;

Developing in the child team spirit, lovable a \Qwell as creative play;

)

Building cooperation and somahsatu&%mt in the child;

Breeding the societal nor@@ll as beliefs in the child;
Training the chil{o@ll behaved in the society; and

Learning nw@?, alphabets and all sort of figures through play.

Q

The Basic education philosophy statement that guides the programme are as following: Creating
acceptable and loving environment for the child under the supervision of the teachers and
caregivers; Bringing about qualitative learning among the learners; Making sure that there are
qualified teachers and caregivers to effect learning among learners; Developing the holistic child

socially, physically and emotionally; Connecting the children with their social and cultural
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lifestyle of the society; Getting and implementing trendy information about child development
that would make the child globally relevant; and, evaluating and implementing learning among

the learners?®.

The benchmark for basic education quality control in any early childhood environment flexible
materials and equipment, simple, complex and super complex units, private places.f&ﬁne and
motor activities, functional early childhood environment, accommodating C ‘ ith special
needs and including diversity?® This indicates that the basic education Q environment
has to be able to allow for smooth learning among the learners a xpose them to viable

learning content. Learners who have disabilities should als allowed to learn with other

regular learners through the use of inclusion. Q

To understand play, the form of education that is available for children in their early lives
under the supervision of teachers and careg \\gho are to be well-grounded in the rudiment of
education and basic education classro %\e case maybe. This is where the reason for the use
of environment comes in. The. u&hmen‘[ should be free from harm and allows the learners to
be able to flow alongmd%%tent been taught by the teachers. In other words, preschool is a

form of educational ’&;mhment for the creation of learning space for children mainly through

the help of pla6 earning tool?°.

The ch&’gused for learning should be free from all forms of disturbance, external noise,
pollution and other inconvenience. The basic education classrooms are expected to be furnished,
developed through the right use of school resources?. The classroom environment should be
reinforcement-inclined; that is, learners should be encouraged when they display good level of

performance. For effective classroom environment and management, there is the need for
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professionalism as well as experience and other factors among teachers which is very germane to
learning outcomes of learners. This aligns with the observation that teaching should not just be
seen as a stepping stone into other profession, teachers should be able to use the environment for
learning effectively. However, people who are passionate about the field of education should be

R

a long way

employed and well reinforced for better teaching output.

The cognitive, behavioural, social and physical development of the teachers w

in their teaching dispositions and the use of classroom environment. Fa%riﬁch as teachers’
academic qualification, experience, emotional disposition and attit key to teaching the
pupils. As such, the teacher should be creative, passionate ane to convince the learners to
learn. The physical environment should be made in %Sway that it would be designed
differently and for different purpose like playing@singing area etc.?’. One of the basic
characteristics for teachers of early child @elopmem is enthusiasm and passion for
children in the case that they must be wa@ guide and introduce the learners to play activities
that would enable them to ﬁmctl and learn effectively. Hence, when teachers are well
saturated with the maste§ 1r content and are passionate to impact the learners, learning

would be fun and inter for them. In the same vein, this goes well beyond enjoying being

with children, it @es he ability of the teacher to make a difference to each and every child®.

The class@’benwronment should be made in such a way that the teachers must have the inner
motivat}{ to unlock every child's door to learning, overcoming any obstacle a child may have
through the effective use of environment. Teachers are meant to be a form of guides for the
learners to have thorough knowledge as well as understanding of the play for the learner to be
efficiently exposed to content. In the same vein, teachers when planning lessons should be ready

to put the classroom environment into consideration and actively engage young children and
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educate them at the same time towards creativity. That is, when a lesson has been well packaged,
the successful early childhood development would be achieved faster. For this to occur, teaches

need to be creative and flexible to make every day a positive one for the learners?.

The professional preschool educator is such that has good mastery of subject, active, passionate
and always ready to make the learners learn at all times. As such, he or she mustbe ready to
make the environment evolving and ready for the learners to learn at all time .@Qreativity of
the learners would go a long way in the learning of the learners?. ThatAs, tgﬂuers need to be
able to develop good rapport between himself and the learner: Qvell as the physical
environment as a way of making sure that they have fun lea@. When this is achieved, the
learners will not only be interested in the lesson but they @be ready to respond to questions
from the teachers about the lesson. The classroom ’bnment must be well saturated with the
content that would be lively for learning tc@@through among the learners. The physical

environment is expected to have eating,i\@ng, diapering, toileting, and playing areas. In view

of the above, the classroom envir@ga should be free from objects that can hurt the learners

should as “sharp-edge” c%?@tables”.

On the other hand -t\li\}'%en(:e of play cannot be exaggerated among the learners for an effective
and evolving agdom environment®. The playground, equipment, toys, and other materials
should al %be safe for children to use and that teachers will carefully supervise their activities.
The creative capacity of the teacher goes a long way in this regard. It influences the ability of
the learner to relate with others and communicate as he/she learns. Also, there should be a
considerable level of teacher to pupils’ size in the basic school. This is when it is believed that
there would be increase in the ability and potentials of the pupils. High staff-child ratios can also

ensure safer environments for children since staff have a lower number of children to look after??.
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Another determinant of how well a classroom environment can be is the nutrition and healthcare
that every child gets from home before coming to the school?. For instance, children who are not
well fed from home may not concentrate well on the lessons they are been taught in the school.
Accordingly “Every living being needs food as an indispensable source of nutrient”. Nutrient in
food supplies the body with energy, support growth, maintain the body and also rep@vom out

tissues.

X
The basic school environment should be such that will support every a%cg'ﬁ the life of the
children in the centre including their health and well-being®’. Su Qilities like toilets for
teachers and children, sanitary facilities that are needed shoulrovided for care-givers in the
centre. The toilet facilities like pit latrines or more soph&a d facilities must be taken care of.
The basic school environment should look attracti%% provide convenience for children of

working-class mothers, create oppoﬂunities@gployment and also achieve the purpose of

making maximum profits*. é;\\%

Also, child protection must be ’\seriously. This is one of the major fundamental human
rights of children, that is@th\t to safety and the right to live. For the early childhood centre
as a whole, other ne{@ke good toilet facilities, provision of drinkable water and many more
must be met. &g‘{lon is using the materials/facilities in practical terms in the Basic school. In
this re ar%% centre should be ready and able to provide facilities and equipment needed for
learning for pupils. This can be in form of modern teaching aids and materials that would

develop the affective, psychomotor and cognitive domain of pupils®.

2.1.4 Conceptualisation of Universal Basic Education (UBE)
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Ever since Nigeria gained independence in the year 1960, different government administrations
have been making efforts to improve the nation’s educational sector as well as address its many
challenges®*. These improvements have come in different forms such as reformation of the
educational system, formulation, and implementation of new educational policies like the
National Policy on Education in the year 1977. This policy entails the statement of the Nigerian
government on the standards, requirements, expectations, and regulations to % quality
education in Nigeria. Section 3 of this policy stipulates the necessity of primary“education for
every Nigerian child. The section emphasizes that children between ges of 6-11 must be

provided access to free and quality education irrespective of tﬁir nicity, background, social

status, disabilities, and tribe among others. Q

As established above, the Federal Government @eria, through the National Policy of
Education, recognizes the importance of bash\\@’qmn in Nigeria. Thus, this recognition led to
the establishment of the Universal Prim\ ucation, the first-ever scheme that was enacted to
improve the nation’s educational s@ﬁq‘his scheme was launched in September 1976 under the
erstwhile President Oluse , anjo’s administration. This scheme was launched as a strategy
to meet up with the global goals of the accessibility and standard of primary education as
highlighted in thﬁl\k}ﬂen ium Development Goals. However, the implementation of Universal
Primary E was ineffective. Thus, it gave rise to the Universal Basic Education in the
year lbﬁ&Although the Universal Basic Education Programme was officially launched in the
year 1999, its implementation was ineffective until 5 years later following the reviewed national

educational policy of 2004%'. The Universal Basic Education Programme took effect after the

UBE Act was signed into the educational policy in April 2004.
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It is pertinent to note that the Universal Basic Education was not introduced to complement the
Universal Primary Education (UPE) Programme which was introduced by the Nigerian
government in 1976 but to replace it and address the challenges that besieged the effective
implementation of the erstwhile scheme —Universal Primary Education. Thus, the UBE is
concerned with improving the quality of education in Nigeria particularly, the first nine years of
formal education as well as addressing the challenges that besieged the effective 'Q&entation
of the former scheme —UPE. It should also be noted that both scheme§ —Ufiiversal Basic
Education and the erstwhile Universal Primary Education are to meet @1 the ‘Education for

All’ goal by the year 2015 as stipulated in the Millennium Dev@ Goals.

The concept of Universal Basic Education refers to t%@ncy reform measure’ targeted at
addressing the challenges impeding the provision éfb&ic education to all Nigerian Children
irrespective of their abilities/disabilities®'. ectives of Universal Basic Education are
deeply rooted in the National Policy o@aﬁon which primarily stipulates that all Nigerian
Children must have access to basi@:ation irrespective of their challenges/disabilities®!. Thus,
the challenges impeding the @zaﬁon of the objectives are to be addressed by the Universal
Basic Education sche§ E is a federal government scheme that is concerned with the

improvement of basitseducation in Nigeria. Like the Universal Basic Education scheme, there

are other g ent institutions saddled with the responsibility of improving the quality of
educat%&]\!igeria.

The concept of Universal Basic Education can be understood in three main dimensions which are,
‘Universal’ ‘Basic’, and, ‘Education’®?. In this context, the term ‘Universal’ implies that the
scheme of basic education should be made accessible for every Nigerian regardless of their

social class, background, culture/race, ethnicity, tribe, or disabilities amongst other divisive
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factors®’. The second term, ‘Basic’ indicates essentiality. This shows that basic education is a
fundamental part of the educational system that every Nigerian child must have. The term
‘education’ is a general term that has been defined by numerous scholars. Education as a process
of adjustment that occurs continuously. Education is an experience as well as a process of
adjustment®?. Education can as well be seen as a process of transmitting accumulated knowledge
of a society and its values®’. In line with the afore-noted, the concept of gl Basic
Education connotes a type of education that is considered a fundamental right.andot a privilege.
Thus, every Nigerian must experience this type of education. The Na 1 Policy on Education
that was enacted on the 18th of March, 2004 stipulates that ucation entails 9 years of

élca‘uon the focus of Universal

formal education —primary and junior secondary school.

Basic Education is on the first 9 years of formal upa% The National Policy on Education

stipulates the goals and objectives of the Unjv asic Education which will be highlighted

and discussed in the next section of the dis@ 3,
o\&
What are the objectives of Unive@ asic Education?

The following are th@ctives of Universal Basic Education as stipulated in the

implementation guid@al;

To develop ﬁer of commitment to education in the citizens as well as vigorous promotion of

educaﬁs&/

To provide equal access to free 9-year formal basic education to all Nigerian children of school-

going age.

To drastically mitigate the cases of ‘drop out of formal school system’ among students
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To cater to young Nigerians in and out of school through complementary approaches to the

provision of UBE.

To ensure that young Nigerians acquire appropriate levels of numeracy, literacy, moral, civic,

and ethical values, life skills, manipulating communication, and many other skills required for

building a solid foundation for long living. Q\

Other objectives of Universal Basic Education include the promotion of ‘i c@e education’
where all children including those from disadvantaged or marginalizet@&graphy are provided
equal access to quality education; to improve the quality of educatk%t can meet the academic
needs of all children through qualified teachers, provisi aching aids and instructional
materials, formulation of a well-rounded curriculum, %Q\;upportive learning environment; to
promote gender equality in education by giving'& girls and boys equal access to quality

education, and to develop sustainability**. \

N

In a bid to achieve the afore—noteé’&%?ctives, the Universal Basic Act titled ‘Act to provide
compulsory, free, universal b@ucation and other related matters’ was launched in May 2004.
With the launching of t &, the Universal Basic Education Commission (UBEC) was formed

and saddled With@e f actualizing the objectives of the Universal Basic Education scheme®’

Vision ar@ssion of the Universal Basic Education Commission

A\

According to the federal agency that is saddled with the responsibility of implementing the
Universal Basic Education scheme in Nigeria - Universal Basic Education Commission, the

followings are their vision and mission;
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Vision: “To be a world-class education intervention and regulatory agency for the promotion of

uniform, qualitative, and functional basic education in Nigeria3?”.

Mission: To improve the states, local government agencies, and communities’ capacity in
providing ‘unfettered access’ to quality 9-year formal education to Nigerians. The commission

aims to achieve this by operating as an intervention, ‘coordinating and monitoring a y’38

How Universal Basic Education Commission is funded < O

As established above, the Universal Basic Education Commission @unched following the
enactment of the UBE Act in 2004. The responsibility of th@)ﬁssion is to actualize the
objectives and goals of the Universal Basic Education progr@ne. This section of the discourse
focuses on how the commission is funded. As regarb@%nding of Universal Basic Education,
the Universal Basic Education Act, of 2004, ides three ways by which the project should be
funded. These are through; Federal qusﬁnt Grants which must not be lower than 2 percent
of the consolidated revenue fund@ca\gh contributions in the form of ‘Federal Guaranteed

Credits’, including donor gra@ally or internationally.

Achievements of thséi\'versal Basic Education scheme

)

Universal Ba@ducation has recorded numerous achievements over the years. Some of these
achiew@s include; an increase in the rate of school enrolment from 63 percent in 2000 to 70
percent in 2018; a reduction in gender-based impediments to education, improved teacher

training and development programmes, improved community participation among others.

Major challenges of the Universal Basic Education scheme
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Although the Universal Basic Education programme has recorded some achievements since it
was launched, some issues are impeding the actualization of its objectives. Below are two major

challenges;

Poor supervision and monitoring of schools: This is one of the major issues impeding the

actualization of the UBE objectives. Nigerian schools are not adequately monitored etermine

O

Inadequate funding: Some tiers of government have breached the fur@rtangement with the

their level of compliance with the rules and guidelines?2.

Federal Government and this, often, leads to the recruitment %qualiﬁed and untrained

teachers, as well as inadequate provision of teaching and le aterials3?3!,

>

2.1.5 Conceptualisation of Reading Culture

O

To understand the concept of reading cu &Qt is crucial to explain related concepts like
. . . © x . .o, . . .
‘reading’ and ‘literacy. Reading reftr%\ he active cognitive process of interpreting and
processing information encoded @ten form to extract meaning and comprehend the message
conveyed. The act of rea@uires two basic skills which are ‘the ability to recognize words’
and ‘the ability to,f@we words. Reading is also said to have a symbiotic relationship with
intelligence. a&d makes us more critical and more intelligent. This further underscore the
signiﬁcan@reading. On the other hand, literacy transcends reading. Literacy incorporates the

ability&skills to write, speak, read, and listen®.
Stages of reading

A U.S Scholar, Jeanne Sternlicht Chall in a study titled ‘Stages of Reading Development’

highlights 6 basic stages of reading which are; pre-reading/ pseudo reading stage, initial reading
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and decoding stage, confirmation and fluency stage, reading for learning the new, multiple
viewpoints staff, and construction and reconstruction stage. However, the stages are not age-

dependent as the reader may experience different rates of progression based on various factors.

The pre-reading/pseudo reading stage: According to Jeanne, this is the first stage of reading.
The pre-reader is often between the age of 6 months to 6 years old, depending on h%arly the

child is exposed to education. This is the stage where the child begins to devei ic academic

skills; writing, speaking, listening, and reading®*. &

The initial reading and decoding stage: This is the stage where tl@der begins to connect the
dots between phonemes and graphemes. This implies th ild realizes in this stage that
there is a relationship between sounds and letters. Rg@g at this stage does not necessarily

translate into understanding the intended message stage may occur between the ages of 7 to
0% QQ

Confirmation and fluency stage: é{cs?s the stage where the reader begins to comprehend the
meaning of a text on the sur %Vel. The reader, in this stage, develops their comprehension
skills using some tool@tcome prediction, connecting past knowledge as well as drawing

inferences. This @%ﬂ

lasts for about 6 years.

Reading Q’@rn the new: Here, the reader transits from ‘learning to read to reading to learn’.
The reader begins to develop and expand their vocabulary skills as they learn new words and

terminologies.

Multiple viewpoints stage: This occurs when the reader begins to pay attention to the

underlying meanings of the text. This stage often occurs between the ages of 9 to 15. With the
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knowledge of the figurative language, the reader begins to discover new meanings that transcend
the surface level of the text. Here, the reader no longer limits the comprehension to the surface

level.

The stage of construction and reconstruction: This occurs when the readers begin to interact

with texts and engage in critical analysis, interpretation, and appreciation of texts%e reader

What is Reading Culture? é

constructs new knowledge and synthesizes information.

Reading culture as an environment where the act of readir@p omoted, and valued. This
concept refers to the attitudes and practices of society tow@reading. Thus, the responsibility

of promoting a strong reading culture does not@ ie on individuals but ever relevant

stakeholders @%

Importance of reading culture .@

Reading fosters knowledge a‘cQAitlon: Study has shown that an effective reading culture is
capable of fostering k@ ge acquisition. Reading enables individuals to expand their
knowledge of t y ’%ﬂ thereby making it possible for them to attain new heights. By
implication, k@ledge acquisition promotes critical thinking skills. Reading fosters personal

growt@g culture can help an individual to attain new heights academically and beyond.

Through reading, individuals get exposed to diverse experiences, cultures, and viewpoints.

Reading stimulates cognitive and creative ability: Reading helps individuals to think beyond the
box as they explore different worlds. In line with this, reading aids envisioning new possibilities.

It promotes critical thinking: While reading, individuals learn to analyze, access, and question
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ideas. This enables readers to think critically as they explore various experiences and

perspectives.

S\
R
O

Nigeria used to boast of having the finest set of authors in the Contiment\—Africa and reading

Reading culture in Nigeria

used to be an innate passion for everyone -youth and old. Howev%re has been a decline in

the reading culture in Nigeria. The World Culture Scor rated Nigeria as one of the

countries with the lowest reading cultures in the world.’g@,is not unconnected with the fact that

there ' a high rate of non-literates in the country. @t 38 percent of Nigerians are non-literate.

This and many other factors that will be disc&}\gm the next section are responsible for the poor
: o RN

reading culture in Nigeria®®. C‘)\

o
D

Factors impeding the reading culture in Nigeria

O

As established by Innocent in his study titled ‘poor reading culture in Nigeria’, the reading
culture in Nigeria is nothing to write home about®*®. Thus, some of the factors impeding the
reading culture in Nigeria will be discussed in this section of the study. The following are the

factors that impede reading culture in Nigeria.
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Limited access to books: One of the major challenges of reading culture that ultimately impedes
educational progress in Nigeria is the inaccessibility of books3¢. Limited access to appropriate
reading materials in Nigeria is caused by the high cost of books, especially foreign books; poorly

equipped libraries, and insufficient distribution channels for books among others.

Ineffective monitoring of readership promotion programmes in Nigeria: Ther%e some
programmes designed to promote reading culture in Nigeria. However, these E} es are not

effective because there are not being monitored and evaluated properly. &

O

High level of illiteracy: Additionally, poor reading culture can also%aced to the decline in the
quality of education in Nigeriade [lliteracy creates reading or individuals. Data that was
provided by Onyedinefu shows that 38 percent of over@nillion Nigeria’s population are non-

literate. Although the government claimed to ecorded successes in increasing literacy

levels, the rate of illiteracy is a major issue @;u:cem.

The dearth of library infrastructur@féa'e is a dearth of library facilities and infrastructures n
Nigeria. In many Nigerian @s, there is either inadequate reading resources or outdated

reading resources®®. Thi &ts the reading culture in Nigeria as it discourages individuals from

reading. C:\\'

Economi@straints: Due to the high poverty rate in Nigeria, many Nigerian parents do not
buy booK¢ for their children. For instance, someone who could barely afford three square meals
daily would not consider using the little money to buy books. This economic hardship also tells

on the reading culture in Nigeria.
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Digital distractions: With the proliferation of technology, many students prefer other forms of
entertainment like watching movies, listening to songs, and watching sports amongst others to

reading®’.

Lack of motivation to read: many Nigerian children no longer have the drive to read due to the

dwindling nature of the educational sector. The high rate of unemployment rate in k%ria does
\J

not encourage people to read as they see no reason why they should read. If '@0 the rate of

unemployment in Nigeria drastically increased to nine percent®. &

How to promote a robust reading culture in Nigeria %

Below are some of the ways a robust reading culture can be@eved in Nigeria.

A collaborative effort between government, N and educators: There is a need for a
collaborative effort between the governme b\&-govemmental organisations, the educational

industry, and other relevant stakeholdfog&ﬁ educational sector to promote the reading culture
in Nigeria. . @

Improving library facilit&%providing a suitable environment for reading: The government
should consider [QV}\ better facilities and infrastructures at the library to encourage students
to read™4. \\/@ students in Nigeria are not encouraged to read because of the poor
infrasm@a; facilities in academic libraries. Many facilities in academic libraries are not up to
date. They are not only old but also on the verge of dilapidating. Thus, the government, as well
as relevant stakeholders, should equip the libraries to meet global standards to be able to entice

readers.
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Digital platforms and E-books: Although digital platforms can easily create distractions,
especially for young learners, they can also be judiciously used to improve the reading culture in
Nigeria. Since many Nigerians now have a disposition towards technology, the government
should utilize this by incorporating e-books (online books) for learners. Reading materials should
be made available and accessible to learners on the Internet. This will also facilitatet&reading

S

Establish more public libraries: There is a shortage of public libraries i&gbdntry. This issue

culture in Nigeria.

boils down to poor funding. The government needs to provide mor c libraries to promote

the reading culture in Nigeria. Q

Q

Creating awareness through seminars and readership p%@ion programme on the importance of
reading: Many Nigerians do not read because t not know the significance. Through the

creation of awareness, individuals can be %q;o see the reason why they need to imbibe the

reading culture’’. é;\\'
N\

2.2 Theoretical framewo A

N

This study is hinge.dg&ree theories which include the social learning of Skinner and Bandura,
Vygotsky’s cigqﬂtural theory of cognitive development, Piaget’s theory of cognitive

develop ese are discussed in line with the foci of this study.

N

2.2.1 Social Learning Theory

Social learning theory is a theory of learning and social behavior that was developed by B.F
Skinner and Bandura which proposes that new behaviors can be acquired by observing and

imitating others when performing a role or an action. The social constructivist theory of Bandura
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is applied in explaining the efficacy of the intrapersonal and interpersonal development of the
learners. Social theory of development means learning through observation, imitation as well as
the guidance of adults in the society. The model could be a real or an object model. This theory
was proposed with a critical and psychological view to look into the behaviour of learners and
how they could be affected by the happening around them without any iota of confusion.
Learning as well as verbal behaviour goes a long way in determining what bec@ child at
C
¢\

Social constructivist theory therefore connotes the fact that learni es place better when

adulthood?:.

reinforcement is put to stay. Reinforcement, like motivation is able to put a learner to work
by adding a factor referred to as ‘echoic responses®. Ibt@ame vein, some of these factors
might be to clap for a child when he or she answeréfgestion in the classroom, encourage the
child, etc. Vygotsky further proposed that le@ls achieved in children and learner as the case
maybe in the place of ‘imitation’. An%" is achieved to make children reach the zone of

proximal development (ZPD) 32, Q’&c?

Imitation is a process Wb@ person learns from another person by doings and carrying out

actions respectivei:!\@*ct is another key factor in this theory, children learn best when they do

things on thei%

children t%%( and watch adults do things and they practice likewise even when they have not

7and think on their own; however, the theory proposes that it is natural for

been instructed to do so. Therefore, the focus of this theory is the questioning of how children
learn certain things without being sat down by a person to be taught or educated. This is the
central idea of the theory as it centres on the fact that the environment is a key factor in
determining what a child learns or not. The kind of people in a particular environment would

dictate the actions of the child shortly*.
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Therefore, students’ improvement in learning is a continuous process that leads to a change in
behaviour which becomes conditioned when reinforced. Social learning is an event that occurs
unconsciously but inevitably, as a result of interaction with the environment. The deliberate
applications of the principles help force the effects to manifest in more coordinated and specific
ways. In the same vein, the human mind is mediated and Vygotsky posited that there are roles
significant for what he calls tools in human understanding of the world and Qem elves*.
Child interaction first of all start from the home then the school where he or@lgll relate with
others under the supervision of the teacher as a way of becoming ae person. They learn
from their peers, they learn school subjects, languages, a % more activities. Some
academic tasks especially among young students may requ@o e than instructions to be given
by teachers as the language of the teacher may no bqﬁ enough for them to grasp and may

depend on their peers to explain in a different age in their level of understanding, this

necessitates social interactions between pe@

>

The theory implies that children a@&yc?leam depending on the kind of environment they find
themselves. A child is a so i@dty that needs the support of the school, parents, and teachers to
learn. The use of school grces cannot be disconnected from the learning of the child as far as
quality educatio@:e ed. Importantly, pupils do learn from one another and depend on one
another in ;%‘Qg differently from what the teachers have taught in the classroom through
social @tions. Acceptability among peers, interactions, and communication as social factors

can be considered to be necessary as these are capable of influencing learning and by extension

academic achievements of pupils of primary schools®.

In this study, it is noted that the training and educational activities of the child are a joint effort

that must be shared by all educational stakeholders which include the parents, teachers, schools,
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government, community, and many more entities. In the same vein, the access of learners to
library resources is linked with the ability of the government and schools to provide the needed
materials such as books for learning®®. The human society must also be hospitable enough to
accommodate the needs of learners regardless of their differences®.

>\
N
O

¢\

2.2.2 Vygotsky’s sociocultural theory of cognitive development Q
Vygotsky’s theory sees learning from the perspective of thea al and links the development
of children to environmental factors, zone of proxi scaffolding, and competence. He
encourages learners to control their learning, con rbeaningful learning, and be more active
with interactions occurring face to face. The ry was developed in the year 1962 and was
based on the understanding of child%\’ﬁvelopment in line with their social and cultural
experiences'?. Learners take on t&@e and are allowed to ask questions, reflect get support, and
participate actively in th@ng when meaningful teaching methods are used. This learning
theory requires teag:h&t’*) allow freedom through full participation and practical demonstration
of concepts ta& i/ class, discourage rote learning, and make learners involved in the learning
process‘“’.@ 1s the case that children need to gain access to learning materials that can

encourag\fthem to develop their cognitive skills.

Constructivism is an innovative and interactive instructional theory that incorporates other
desirable teaching strategies, such as concept mapping, collaborative and inquiry learning

strategies, and the use of analogy among others. The interaction between the teacher and the
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learners benefits the learners when they are helped by other learners (more skilled ones) who
know more about the task. The more knowledgeable pupil benefits also, as the process of making
their ideas more explicit renders the grasp of what they know clearer and more objective. During
social interaction, these teaching methods support cognitive development, child participation,
and learning ways of thinking and acting that were not previously available to the child*. The
cognitive growth that energies is initially intermetal which occurs betwee Q&r more
individuals and thus allows children of different ages to learn and develop\skillS and attitudes
through participation and guided practical activities such as inquiry@n g that will in turn

make them self-reliant to analyse the world in which they Lf e, justify their words through

actions, encourage peers to join and respect opinions* Q

QO
In his submission, learners have prior knowledge é’éminologies before classroom learning
which may be partially correct or wrong.‘\@fgts' level of terminology assimilation and
application increases as their exposure a@st importantly their age and academic achievement
increases. Students acquire and leaéec? terminologies through social interaction with peers and
more knowledgeable pers s@ outside the learning environment. In the same vein, learners
can also learn new texﬁgies when they have access to library facilities which helps in the

B

promotion of learni

The theo ygotsky’s Zone of Proximal Development can be applied to ensuring the proper
use of library services in schools to improve the academic skills and abilities of learners. This
theory emphasizes the need for a more knowledgeable teachers to help sharpen the thoughts of
the learners. This means that for students’ proactive use of library services, there is a need for
teachers to also make consistent use of reading materials and textbooks during teaching and

learning as the students directly or indirectly learn from their teachers as this is the end effect of
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every school or subject curriculum®. The use of library services amongst students can also be
linked to the social constructivist theory. Worthy of note is the fact that students’ interaction in
the classroom deepens their knowledge and broadens their ideas on specific terms that are
expected in the explanation of concepts- and reading is a way to achieve this*.

2.2.3 The Evaluation Model (CIPP)

>\
The model used for this research work is the evaluation model developed an@:ounded by
Stufflebeam. The model is a comprehensive framework for guiding fo&atgﬁ/and summative
evaluation of projects, programs, personnel, product and instituti he CIPP model is a
management-oriented evaluation designed to provide deﬁr@ nd valid information for
decision makers in typical business-minded managerial-type‘p@sitions while taking into account
the different levels of decisions, and decision make%% CIPP model stands for context, input,

product and process model of evaluation. @

A

=
s Context
Evaluation

e [nput
Evaluation

Core
Values
Qutcomes Actions =
s Product * Process
Evaluation Evaluation
. o

Figure 1: CIPP Model of Evaluation
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Evaluation model is a process that involves delineating, obtaining, and applying descriptive and
judgmental information, about some vital information*?. This indicates that CIPP is based on
providing information on decision-making. It is used to provide evaluative i tion on
decision-making. Two basic dimensions form the matrix for this model@ include the
vertical dimension which deals with delineating, obtaining, and providing Wuformation while the
horizontal dimension deals with context, input, process, and outp Qur dimensions can be
said to broadly deal with planning, structuring, implementi ecycling. It is on the basis of
these evaluation procedures that this research will be att’b .
O

The Context Evaluation ’b
O
Context deals with the planning and dé@ tion of what is included in the curriculum as well
as planning how these will be .a@ this deals with the aims and objectives of the curriculum.
It is often regarded as a e@s\ssessment"z. In context, we identify the need for improved
reading abilities an.d s% of learners, now relating it to this research work; context here deals
with the aim a@jectives of the library services in primary schools. This will provide
information t the strengths and weaknesses of a total system to assist in planning,
improv\ement—oriented objectives at each level of the system. The approaches could be described
as follows: the context evaluation deals with how the questions will be answered, and what
should we do. This is based on the main objective of the study which is to evaluate the level of

availability and adequacy of state universal basic education library services in selected primary

schools in Southwest, Nigeria
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The Input Evaluation

The input aspect is asking a question on how we should do it. Input evaluation will provide
information about the strengths and weakness of alternative strategies that might be chosen and

structured for the achievement of given objectives*’. This is now structured into aims and

objectives which are stated below. Q\

1. To evaluate the level of availability and adequacy of state unive@ic education

library services in selected primary schools in Southwest, Nige@

ii.  To develop interest in learners in reading skills. %

O

The aim and objectives above in terms of context are to b@ried out through the input which
will include the content of each of the themes, and t@bources used needed to promote reading
in state universal basic education library s@fbm selected primary schools in Southwest,

Nigeria. It is believed that the input will g\' tructure to the aims and objectives of the study.

A\
The Process Evaluation . AQ’\CO
The process will be carr%b.lt with the help of the teachers in the schools. The process aspect
asks if we are d('Q.g:\& right way and the product asks the question of if it was done well.
Teachers Willégh the pupils with the resources available. How effective this will be will now
depen%%le quality and how competent the teacher is will now have a great effect on the
product which will now be the attained curriculum. Process evaluation monitors the project
implementation process. In the process of gathering results in the process stage.

The Product Evaluation
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The product is the outcome of objectives and is able to access the overall worth of the procedure
in terms of effect. The main product that is engaged in this study is to increase the reading ability
of learners. More efforts will be made to determine factors hindering learners’ ability to read

effectively. In the same vein, recommendations will be made in this bid.

QO

Evaluation framework for evaluation of avail:bi@nd adequacy of SUBEB library

()
\®)
: s&\

resources.

Evaluation | Variables of | Data 1L§sﬁ'u'ments Objectives Research
Component | interest Sou&q} [ Indicators Question
\\bQ\ Addressed
Context Availgbjktg:\ Teachers | Questionnaire for | Evaluating the | RQ1,RQ4
ndo and Teachers(UBELST | availability and
q quacy pupils PQ) adequacy of library
\/ Questionnaire for | resources
Pupils(UBELPQ)
Input Materials Teachers | Questionnaire for | Identify the | RQ1, RQ3
resources Pupils Teachers(UBELST | resources needed
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Financial PQ) to promote learners

resources Questionnaire  for | reading skills
Pupils(UBELPQ)
Process Teachers Teacher | Questionnaire for | To monitor and | RQ2, RQ3,
awareness pupils Teachers(UBELST | evaluate the HcQ‘hk%,Hﬁ
Teachers PQ) program 0
competency Questionnaire  for implementatig\('/
Pupils(UBELPQ) proces@
Product Outcome of | Teacher | Questionnaire for To@rﬁfne and | RQ4, RQ5

the program | Pupils Teachers(UBELST @ase learners

objectives PQ) E f§\reading habit

1 for | To increase

Overall Ques@
worth of the Pupils( LPQ) teachers awareness

program <:_;\\' and attitude to
. Q! SUBEB library

N \ resources.
W)

\,Q:b
2.3  Empirical Review

2.3.1 Studies on Evaluation of Availability and Adequacy of Basic Education Library

Services Outside Nigeria
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In a study conducted at the Konongo-Odumase Senior High School located in Asante-Akim
North District of Ashanti Region, Ghana, it was discovered that even after new educational
reforms have been implemented in Ghana, the educational sector, particularly school library
services are still facing numerous challenges that require urgent attention from the relevant
stakeholders. The findings of the study showed that the majority of the respondents (91.7%)
reported that there are library services in their schools, however, the services #efectwely
address their academic needs. The respondents noted that some of the reason thQrary services
do not address their academic needs include time constraints, uncom@b library space, and
poor reading materials among others. In line with the findings, the study concluded that despite
government efforts and attempts to make the library servi Qlable and adequate, there are
some challenges mitigating these objectives, such av&%rstafﬁng, inadequate funding, poor
logistics, out-of-date library materials and resour ck of digital resources, among others. The
study recommended that relevant stakehol {?ould work collaboratively and mount pressure

on the government to improve t@rary services in the study area. Further, it was

recommended that “a school‘l@%ﬁmd” should be organized to mitigate the issue of poor

funding *. QQ

In line with the @mg, a study investigated the adequacy and quality of library services in
some publiv&@ces in the rural areas of Ghana such as Greater Accra, Upper East Regional,
and B QAhafo. To obtain relevant information and data on the adequacy of the library
services from regular patrons, head librarians as well as branch librarians, the study employed a
purposive and conducive sampling technique. According to the survey, the librarians reported

that the quality of the library services has significantly waned. One of the librarians said,

“Currently, as it stands, our collection is inadequate. Between the regional and branch libraries,
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we have about 40,000 books in our collection, which is supposed to meet the needs of a
population of about 1,046,545 people in the regions (Pg 8)”. In the same vein, the responses of
the majority indicated that the library services in public libraries in Ghana are below par. The
study noted that the major issue that contributed to this challenge is poor revenue streams. It was
buttressed that there is inadequate revenue to sustain public libraries in Ghana. Instead of this,
one of the respondents stated “We used to receive a paltry sum of money from Q%rters in
the form of interests. However, these interests are no more forthcoming (Pg 10)”. In line with
this, the study suggested the implementation of fee-based sewi@boost the revenue

generation of public libraries in the study area®. %

O

The adequacy and availability of library services in ano@grican country —South Africa was
explored. The researcher adopted mixed research r@’bs using mind maps, interviews, journal
reviews, and observation among others to ’Qtlevant information in the study area. The
survey included 29 teachers who work }\&' acher-librarians” in different schools in the study
area. They observed that all the pQ' nts were not professional librarians, however, they are
studying towards an adva e&%ﬁcate in education in school librarianship. The findings of the
study indicated that th Qrity of the teacher-librarians do not have adequate knowledge of
informational lit@’sé cation. One of the respondents —Participant #1 disclosed that, “/
expected to@ught how to be a librarian. I never imagined it would help me improve my
teachiwﬁge 4).” The study further identified some major challenges mitigating the
adequacies of library services in South Africa as poor reading habits, lack of library resources,
limited/no access to school libraries, and uncomfortable library spaces among others. In tandem

with the results of the survey, the study recommended that more professional and qualified

librarians should be employed to manage school libraries. It was also recommended that training
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and development opportunities should be provided to the librarians to improve their digital skills

particularly*.

Having examined different studies on the availability and adequacy of basic education library
services in some African countries, it is pertinent to examine similar studies in other parts of the
world to have a comprehensive view. The current state of basic education library seq&es in the
United Kingdom was examined. Although the study adopted a secondary data n method,
the researcher was able to gather relevant data and information on the avéilability and adequacy
of library services in the UK. According to the findings, the findi Qne of the surveys that
were examined in the study showed that most primary scho@ the United Kingdom have a
library with adequate resources and facilities. However, Qx]jor limitation they experience is
the poor reading habits of the pupils. It was gather%’b new data from 2016 shows that about
675 pupils within the age brackets of 8-16 o@d the school library once a week. This is a
different case from the studies conducte@frican countries which showed that school libraries
are not available in many instituti&rticularly primary schools, and in some schools where
libraries are available, the li serv1ces are worrisome. In conclusion, the study showed that

there is no dlSCI‘ll’nll’@ n library usage in terms of gender difference, socioeconomic

background, or e@y among others*.

O

study \@%nducted to investigate children’s access to school library services and materials
across the United States of America during COVID-19. The respondents consist of parents of
PreK-12 children (that is, children between the age range of 2 and 18) who were asked to
describe their children’s access to school library materials during the period of COVID-19. The
study noted that it is important to understand how to bolster students’ access to reading materials

beyond the four corners of the traditional library in the event of any future school or library
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closures. The research found that various factors such as age, and socio-economic background
among others affect children’s access to school library materials. However, the findings of the
study showed that the rate of access to school libraries dropped significantly during and after the
pandemic. About 30% of the parents reported that their children did not use the school library
materials during the pandemic while only 8% reported that their children did not use the hbrary
services prior to the pandemic. The parents however stated that the library se allable
and adequate and they are convinced that their children will return to a si Qel of access
before the pandemic. Furthermore, the result shows that 93.4% of pu@&ools and 98.1% of
private schools in the study area have adequate library mat als nd resources. Also, about

61.5% of home-school or parochial have library TGSOUTC@I enable the children to have

access to library materials outside the school*.

2.3.2 Studies on Evaluation of Availabi \& d Adequacy of Basic Education Library

Services in Nigeria
Y

The availability, adequacy as. %ghd effective utilization of library services, materials, and
resources in primary sc%Qder the “State Universal Basic Education Board (SUBEB)” in

Atiba LGA of Oye Sngas investigated. The primary objective of the study was to examine
the learning r that are available as well as the services provided in the SUBEB libraries
in the afo@iﬁoned local government area. The findings of the study revealed that the library
serv1ce\£ater1als and resources that are available in some of the schools are inadequate and
ineffective. It was discovered that the majority of the respondents (65.4%) do not use the school
library until during the examination period, while about 22.1% of the respondents only visit the
library in their leisure time. This implies that the library services and resources that are available

are not well utilized by the student. It was also discovered that the schools were unable to
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employ trained librarians to effectively manage the library resources. Only two schools
employed para-professional librarians (teacher-librarians) who do not have librarianship
qualifications. This is similar to the findings of the survey that was carried out in South Africa by

Hart and Zinn where it was also discovered that the teacher-librarians are not well-trained for the

In a similar survey that was conducted in some selected schools in the urbai f Makurdi,

job %,

Nigeria. It was discovered that library resources are significantly inadeq&e, icularly digital
tools that aid information in the 21% century. The survey conducte Q schools in the study
area shows that only outdated materials and resources ax le at the libraries such as
newspapers, textbooks, novels as well as magazines. The& es lack electronic gadgets such as
digital library catalogs, computers, laptops, Wi—%%cess, charging stations, audio-visual
equipment, and assistive technologies among%@’ . All these are needed to enhance the library
services provided to the patrons an&%nlify the process of interacting and accessing
information. However, the librarie%?the aforementioned gadgets due to factors such as poor
electricity, inadequate fun i)é\\}ﬁk of trained librarians, and poor attitude towards the use of
digital tools among others among others. The study noted that the major issue is poor funding.
S

Thus, it was rec@

invest moresithsthool libraries to improve library services and integrate digital tools into the

d that the school authorities and other relevant stakeholders should

library.\{%ermore, it was recommended that the library staff should be subjected to rigorous

professional training to be able to carry out their tasks more effectively*.

In line with the ongoing, the availability and use of school library materials, and resources in
various schools in Gusau Local Government Area of Zamfara State was examined. Five hundred

(500) library users from the aforementioned local government area were selected for the study,
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however, only a 95% response rate was recorded. This implies that 450 library users chose to
participate in the study. According to the data collected, there are no library resources or
materials in most of the selected primary schools in the research area. Similar to the findings of
Ternenge and Agipu, it was discovered that in the few primary schools where library resources
are available, these resources are either inadequate or outdated. The study noted that there is also
a lack of library premises in most of the primary schools. The few schools th tQ&eibraries
only converted classrooms to create space for the pupils to read. Furthermote, the data showed
that the majority of the library staff (95%) are Senior School Cert1f XXamlnatlon (SSCE)
holders who were not properly trained in library management. w of them have National
Diploma and Ordinary Diploma degrees. In one of the sch @as observed that there was no
staff in the library. In line with these findings, the p@ concluded that the state of school
libraries in the study area is worrisome. The recommended that the Zamafara State

Government should pay more attention to e\evelopment of basic education libraries, provide

functional libraries, and employ trainf\ﬁgbrarlans“s.

W

It was found that there is a@arlty in the availability and adequacy of library services and
resources in rural and areas, particularly in developing countries like Nigeria. Further, it
was observed that %ry schools in rural areas often lack financial support from the
govemmen‘@ study also noted that libraries in rural areas have been largely understudied
when }s&red to urban areas. Thus, some of the challenges mitigating the effectiveness of
libraries in rural areas have yet to come to the fore. However, the findings of the study show that
libraries in rural areas significantly lag behind their urban and suburban counterparts. To gain a

comprehensive insight into the condition of school libraries in rural areas, the study gathered

data from the Public Library Technology and Access Study. The findings show that the
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disparities do not only exist due to poor technological infrastructure but also other factors
particularly funding mechanisms and understaffing. The study recommended the following ways
to address the challenges; creation of awareness and outreach programmes to educate the people

on the benefits of library services, improved funding, and provision of training and development

S\

\J
Taking a cue from the studies examined above, it can be deduced that there w. lar pattern

programmes among others “6°°,

of issues facing library services in different parts of Nigeria. Although%e eys examined
were carried out in different parts of the country such as Zamfara, a State, among others,
it was discovered that basic education libraries are either n@rai able or the materials and
resources in the libraries are inadequate. This pattern i alent in all the states where the
surveys were conducted by the researchers. The ﬁn@of the studies also pointed out some of
the challenges associated with primary sch@ries in Nigeria. Some of these challenges
include insufficient funding with little® @support from the government leaving most of the
burden on the schools or parentsé@ of infrastructure, poor maintenance culture, irrelevant
library materials, theft, i 't@sources, lack of awareness, curriculum misalignment, and poor
library management sys § Ternenge and Agipu, however, noted that the most prevalent issue
R
mitigating the e@en ss of library services in Nigeria is inadequate funding. The studies
stated that %Qf the issues affecting library services such as outdated materials, insufficient
library rials, lack of internet connectivity, and uncomfortable library space among others
stemmed from poor funding. Thus, it was recommended that the government and other relevant
stakeholders should consider investing more in school libraries, particularly in rural areas. This is
in line with the findings of Uba and Eni which pointed out that there is limited library

management in rural areas®.
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The comparative analysis of basic library services within and outside Nigeria that was done in
the above sections also indicates that many African countries such as Ghana and South Africa
face similar challenges as Nigeria. In the studies of Agyekum, Hart and Zinn, and Baada et al.,
that were reviewed above, it was discovered that school libraries in Ghana and South Africa are
also embattled with different challenges such as understaffing, inadequate funding, poor logistics,
out-of-date library materials and resources, lack of digital resources, poor & habit,
limited/no access to school libraries, uncomfortable library spaces among QtherS” These issues
also mitigate the effectiveness of school libraries in Nigeria. This is e@é‘in the results of the
surveys conducted in different parts of Nigeria by Chukw However, in advanced
countries such as the United Kingdom and the United Sta gAmerlca most of the issues
above are not prevalent. In the study conducted in hv@ed Kingdom, it was discovered that

most primary schools in the United Kingdom a library with adequate resources and

Similarly, in a study carried out in t@

gathered that 93.4% of publrc@ Is and 98.1% of private schools in the study area have

adequate library matenal@ourcesu 4849
2.4 Summary o@ture Review

The hterat@lew for ‘Evaluation of Availability and Adequacy of State Universal Basic

facilities. However, the major limitation tl%}perience is the poor reading habits of the pupils.

States of America by Soulen and Tedrown, it was

Educaﬁ&&mbrary Resources in Primary schools in Southwest, Nigeria’ covers various aspect

related to education, Universal basic education, learning, and reading habit.

The conceptual review discussed the importance of education as a greater tool in learner’s
development. Education brings about progress in the world as well as societal development.
Learning and education are poles that are not far from each other. It modifies human behavior
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and attitude. Education bring about learning. In this context, learning environment should be
conducive, comfortable, noise free, security inclined and friendly in a broad sense, learning
outcomes such as cognitive, affective and psychomotor must be developed in higher education.
The three learning outcomes were discussed to foster teaching and learning outcomes. Basic

education in Nigeria was explored such as 6-3-3-4 education system which implies Kyears of

nursery/ primary education, three year of Junior Secondary School Educatio ee*year of
Senior Secondary School Education and four year of tertiary education. Basi@tion Practice

was discussed, which talks about the definition of early childhood le xgnd early education
also known as basic education is to ensure that young children’ m%ete wellbeing during the
early years is monitored and guided, thereby providing Qdation development of adults
who are healthy, socially and environmentally rqs&%ible, can be seen from different
perspective. Basic education can be seen as a fo ducation that requires the use of play and

NV

other forms of educational techniques fo%ii ing about learning among children.: Some the
al

objectives, mission and vision of u{' asic education as well as their roles to learner’s

development was discussed. *© \AQ

\
Theoretical Review ex &theories which include the social learning of Skinner and Bandura,
.
Vygotsky’ socio@a’\ eory of cognitive development. It shows how learning takes place
better whe rcement is put in place. Reinforcement like motivation is being able to put a
leame&%ork by adding a factor referred to as ‘echoic responses’ Vygotsky’s theory sees
learning from the perspective of the individual and links the development of children to
environmental factors, zone of proximal, scaffolding, and competence. He encourages learners to
control their learning, construct meaningful learning, and be more active with interactions

occurring face to face. According to Vygotsky, learners have prior knowledge of terminologies
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before classroom learning which may be partially correct or wrong. Students' level of
terminology assimilation and application increases as their exposure and most importantly their
age and academic achievement increases. Students acquire and learn new terminologies through
social interaction with peers and more knowledgeable persons in and outside the learning
environment. In the same vein, learners can also learn new terminologies when they have access
to library facilities which helps in the promotion of learning. Piaget believes t Q&mrs have
prior knowledge of terms and concepts before classroom learning whichi may“be averagely
correct or wrong. Student’s level of assimilation and accommodatl &ceases as they grow
most importantly, as their academic achievement increases. Pi cogmtwe development
theory emphasizes the importance of a well-organized an@l ned learning environment that

will gear the curiosity and interest of students. A e@ned classroom, according to Piaget

must make available explorative and interesting Is for students to explore.

N\

Empirical review examined the relati-oh@sbetween availability and adequacy of Universal
Basic Education resources on lea%g academics development. It investigated the empirical
evidences regarding State l@ersal Basic Education Library Resources, how available and
adequate some of thes& rces are such latest books, Newspaper, textbook among others. It
also explored st@\o'n Evaluation of Availability and Adequacy of State Universal Basic

Education i ria and outside Nigeria.

Overamis literature review provides a comprehensive overview of relevant theoretical
framework and empirical evidence to support the investigation of evaluation of State Universal

Basic Education Library Resources in primary Schools in southwest Nigeria.
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This chapter discussed t@rch design for this study, population of the study, sample size

ethodology

and sampling techni\QAsresearch instruments as well as its validity and reliability. It also
discusses the %&dﬂre for data collection; the statistical tool which was used for analyzing the

data colleébvhich was used in testing the research question.
3.1  Research Design

This research used descriptive survey design. Questionnaire was used to collect data on the

availability of teaching materials, class enrolment and physical facilities. The study is designed
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to explore the many sides to SUBEB library services in Southwest Nigeria; its availability and

adequacy.
3.2 Population of the Study

The study population was made up of all pupils and teachers from primary schools in Southwest
Nigeria. There are six states in Southwest Nigeria which include Ondo, Osun, OyQ%&i, Lagos
and Ogun States. The statistics of the senatorial districts, number of publ(c Qary schools,

number of pupils in each senatorial districts, number of teacher in e@ﬁﬁte in the Southwest

part of Nigeria is well presented in table 3.1 %

QQ

2
®%
S

Table 3.1: Study Population (N=®1 Schools, 248, 1777 Pupils and 82,576 Teachers)

N

Number of
Teachers in Each
District
S/N Southwest Senatorial No. of Public No. of Male Female Total
States District Primary Pupils in
Schools in Each
Each District District
1 Lagos Lagos 2265 62060 900 1042 1942
State Central
Lagos East 211 180531 952 1324 2776
Lagos West 539 218992 2946 5020 7965
Subtotal 3015 461583 4797 7386 12183
2 Osun Osun 304 63822 1865 3275 5143
State Central
Osun East 517 68346 1147 1985 3132
Osun West 461 90996 1249 2625 3874
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Subtotal 1282 223164 4261 7888 12149

3 Ogun State Ogun 468 168798 1264 2716 3970
Central
Ogun East 576 186410 2698 3116 5811
Ogun West 518 151186 2015 3174 5189
Subtotal 1564 506394 5967 9003 14970
4 Oyo State  Oyo Central 880 195779 2195 5626 7621
Oyo North 987 218525 3320 5634 8954
Oyo South 585 148620 1937 2819 4756
Subtotal 2452 562924 7452 14074 21531
5 EKiti State  Ekiti 380 98924 1230 2065 3295
Central
Ekiti South 241 148386 925 1565 2489
Ekiti West 269 49462 1009 1582 2591
Subtotal 890 296772 3164 5212 8375
6 Ondo State Ondo North 345 149646 1248 2249 3497
Ondo 416 204470 1561 2823 4384
Central
Ondo South 520 76824 2001 3486 5487
Subtotal 1281 430940 4810 8558 13368
Grand Total 8484 2481777 30451 52121 82576

Source : Basic Education Profile for Southwest States, Nigeria®

33 Sample and Sampling Fechniques

Multistage sampling preceddre was used for the study. Out of the six states in Southwestern
Nigeria, three states were randomly selected for the study. Stratified random sampling was used
based on how, they are geographically located and in accordance to an even number of two that is,
for every fWo alternate states in close proximity with each other, one state was chosen. For
instance, between Lagos and Ogun state, Ogun state was chosen; Oyo and Osun state, Oyo state
was chosen and between Ekiti and Ondo, Ekiti state. In each of the state, one senatorial district
was selected randomly. From the selected senatorial district, three (3) Local Government Area

(LGA) were selected using simple random sampling technique, making a total of 9 LGAs. From
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the Local Government selected, a total of five (5) schools were purposively selected from each
local government. A total of 2,070 respondents formed the sample for this study, consisting of
180 teachers and 1890 pupils which were randomly drawn from states in Southwestern Nigeria,
making a total of 45 schools. In each of the schools, 4 teachers and 42 pupils were selected. The
purposive sampling was selected for the study as only schools that have SUBEB libraries were
engaged for the study. The eventual sample size for this study was 179 teachers %ﬁ pupils,

meaning that one teacher and four pupils did not cooperate eventually. The|table”below shows

the states, senatorial districts and local government engaged for this st@

S/N Southwest State Senatorial District LGAs No of Schools

1 Oyo state Oyo Central Akinyele Local Government
Lagelu Local government
Oyo East Local government

2 Ogun State Ogun Central Abeokuta South
Abeokuta North
Odeda

3 Ekiti State Ekiti Central Ado Ekiti Local
Government
Efon Local Govenment
EkitiWestLocal
Government

Total 45

Dn D D D D D

W D

Source: fieldwork, 2024
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34 Research Instruments

Two research instruments were used in the study. They are; State Universal Basic Education
Library Services Questionnaire for Teachers (UBELSQ); State Universal Basic Education

Library Services Questionnaire for Pupil (UBELPQ)

3.4.1 State Universal Basic Education Library Services Questionnaire @B&achers
(UBELSQ) < O

The UBELSQ was divided into two sections. Section A of the qu ire was structured to
cover the basic socio-demographic characteristics of the respo@ts ncluding school type, age,
gender, academic qualification (education level), area of spéeidlization and years of experience.
Section B contained descriptive items used to gathe%%rmation on the level of SUBEB library
services and resources available in selected @chools in Southwest Nigeria, the relevance
of SUBEB library services in meetin,g&eeds of pupils and teachers in selected primary
schools; the level of adequacy 0%&\]3]3 library services in selected primary schools; the
challenges mitigating the sucé@f SUBEB library services in selected primary schools; as well
as the ways to improve &B library services in selected primary schools in the study region.
D"
N\

3.4.2 State EUlgwtsal Basic Education Library Services Questionnaire for Pupils
(UBELP%’b

The UBELPQ was divided into two sections. Section A of the questionnaire was structured to
cover the basic socio-demographic characteristics of the respondents including school type, age,

and gender. Section B contains items will be used to gather information on the range of SUBEB

library services and resources available in selected primary schools in Southwest Nigeria, the

71



relevance of SUBEB library services; the level of adequacy of SUBEB library services in
selected primary schools; the challenges mitigating the success of SUBEB library services in
selected primary schools; as well as the ways to improve SUBEB library services in selected

primary schools in the study region.

3.5 Validation of the Instruments Q\

The research instruments were subjected to proper validation with th a@ance of the
supervisor to ensure the face and content validity of the instrument. @)pies were given to

the supervisor and other experts in department. The supervisor @her experts assessed the

suitability or otherwise of the items in the instruments. s objective suggestion were
integrated in the final copy. er
3.6 Reliability of the Instruments @

The reliability of the instruments were y ’ﬁned statistically with the use of Cronbach Alpha in
order to ensure and establish.tIQQ}nal consistency of the items. Universal Basic Education
Library Services Questio@}r Teachers (UBELSQ) yielded a reliability coefficient of 0.89;
and State Universgﬂ,&c Education Library Services Questionnaire for Pupils (UBELPQ)

yielded 0.76 v&&sﬂowed that the instruments were fit for the study.
3.7 \Q/Qr;gure for Data Collection

The researcher visited the sampled schools after obtaining approval from the department. The
researcher sought the consent of the school authorities to engage their teachers and pupils as

respondents for the study. With the help of a research assistants trained by the researcher, the
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instruments were administered on the teachers and pupils. The instruments were collected by the

researcher before leaving each school.
3.8  Method of Data Analysis

The data collected from the research instruments were analysed using descriptive, inferential
statistics. Specifically, the frequency counts and simple percentage will beQ%\for the
descriptive analysis while T-test and regression served as the inferential statch/Qesults on the
teachers’ awareness of SUBEB library services and uses in the study &oswas analysed using
thematic analysis. Research question one, two, three, four a@e were analysed using
frequency counts, simple percentages and mean scores. T thesis one was on association
between teachers’ awareness and the availability of SWlibrary resources in the study region
which was analysed using regression. Hypot wo on difference between teachers’
awareness and availability of SUBEB libx\\&)urces in the study region based on teachers’

gender was analysed using the inde@!

between pupils’ awareness and a&gbility of SUBEB library resources in the study region based

ample T-test. Hypothesis Three on the difference

on pupils’ gender was an@sing the independent sample T-test.
< @ Endnote

1. Ba@%&cation Profile for Southwest States, Nigeria Primary education Board 2020

N
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fbé Chapter Four

\;b Results and Discussion of Findings

In this chapter, the findings of the study are presented in line with the specific objectives that
have been raised earlier, as well as the discussion of the findings. In all of these, descriptive and

inferential analyses was engaged in the study and was done systematically. The chapter is
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therefore divided into three sections which include demographic representation of participants,

results and interpretation, and discussion of findings.
4.1. Socio-demographical Analysis of Respondents

In this section, the gender and age of the respondents was analysed. This will be done in two

phases to include pupils and teachers as they were the participants in the stu@lese are

represented in Tables 4.1 and 4.2 as follows. ( 0

Table)sl%)cio—demographical Analysis of Pupils

Socio-demography Descriptive Items Frequency (F) Percent (%)
Gender Male 772 40.9

Female 1114 59.1
Age range less than 5 130 6.9

5-10 858 45.5
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Above 10 898 47.6

Table 4.1 above shows the demographic information of the respondents (students). From the
table, 59.1% of the respondents were female, while 40.9% were male. The age range of the
respondents shows that 47.6% of the respondents were above 10 years of age, and 45.5% were

between 5-10 years, while, only 6.9% were less than 5 years. Q\

O

Table 4.2. Socio-demographical Analysis of Teachers

Socio-demography Descriptive Items Frequency (F) Percent (%)
Gender Male 65 36.3

Female 114 63.7
Age range less than 30 46 25.7
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31-40 101 56.4
41-50 26 14.5
51+ 6 34

From Table 4.2 above, the sociodemographic analysis revealed that the majority (63.7%) of the
teachers in the study area were female, while 36.3% of them were male. The teachets between
the age group 31-40 years were 56.4%, while 25.7% were less than 30 vy Q4.5% were

between the ages 41-50 years, and only 3.4% were above 51 years. ’\Q/

4.2. Results and Interpretation

This section is geared towards analyzing, presenting, and interpreting findings. These are

presented as follows in tune with the research questions and hypotheses.
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Research Question One: What is the level of SUBEB library resources available in primary

schools in Southwest Nigeria?

The level of SUBEB library resources available in primary schools in Southwest Nigeria is
analysed through the aid of mean and standard deviation scores. This is a way of showing the

prominent services and resources available in the schools. These are presented in Table 4.3. and

Table 4.4. (below). OQ
C

Table 4.3. Descriptive Analysis of the Level of SUBEB Library Resources Available in
Primary Schools in Southwest Nigeria according to the view of Pupils

Descriptive Items N Min. Max. Std. Mean Remark
Dev. J
Books 1886 1.00 4.00 .96 3.36 Highly
Available
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Fun games and brain teasers
Dictionaries

Calculators

Latest books

Online books

Cool pictures about science
Mixed-up things to learn from like
videos, sounds, and pictures
Newspapers

Storytelling materials

Verbal and Qualitative Reasoning
Picture Stories

Sound recordings

Encyclopedia (Book of facts)
Silence floors

Video cameras

Computer learning games for
languages

Books to learn other languages
Creative art materials

Weighted Average mean=2.55

1883
1884

1886
1886
1886
1883
1886

1886
1886
1884
1886
1886
1886
1886
1886
1884

1885

O\

1.00
1.00

1.00
1.00
1.00
1.00
1.00

1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00
1.00

&«
D
188@

400 1.18
400 1.09
400 1.15
400 1.07
400 1.06
400 1.02
400 1.14
400 1.52
400 1.09
400 146

400 1.12 &{62

400 1. 80
4.00
4.00 Q.l

4% 16
00v 1.15

4.00 1.36
4.00 1.15

3.09

2.73 Moderately
Available

2.73
2.72
2.70
2.68
2.68

2.53
2.52

Keys: 4.00-2.99 (Highly Available), 3.00-2.4

§
S
O
N

erately Available), 2.50-1.49 (Available)
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Figure 4.1: Level of SUBEB Library Resources Avai in Primary Schools in Southwest
Nigeria according to theview of Pupils
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Findings on the descriptive analysis of the level of SUBEB Library services and resources
available in selected primary schools in southwest Nigeria according to the view of pupils show
that the library services and resources in the selected primary schools are books ( =3.36), fun
games, and brain teasers ( =3.09). Other resources in the schools were moderately available;

these are dictionaries ( =2.73), calculators ( =2.73), latest books ( =2.72), (&6 books

Qos, sounds,

, verbal and

( =2.70), cool pictures about science ( =2.68), mixed-up things to learn from li

and pictures ( =2.68), newspapers ( =2.67), storytelling materials &

qualitative reasoning (2.63), picture stories ( =2.62), sound recor =2.61), reference
services ( =2.60), encyclopedia (book of facts) ( =2.59), silenge floers ( =2.56), video cameras
( =2.56), computer learning games for languages ( =2. ooks to learn other languages
( =2.53), creative art materials ( =2.52). In the sa e@ a total weighed average mean score

of 2.55 was found. These infer that SUBEQ@W resources in the selected schools were

moderately available. ’&

81



Table 4.4. Descriptive Analysis of the Level of SUBEB Library Resources Available in
Primary Schools in Southwest Nigeria according to the view of Teachers

Descriptive Analysis N Min. Max. Std. Mean Remarks
Dev.
Science Charts 179 1.00 4.00 1.13  3.13 Highly
able

Computer, Tablets, and Interactive 179 1.00 4.00 1.09 297 OOdefately

Learning Tools < \

vailable

Latest books 179 1.00 4.00 1.05 5
Calculators 179 1.00 4.0 % .90
Foreign language books and 179 1.00 4.00 A 2.88
materials Q
Newspapers/Magazines 179 1.00 Q{) 1.18  2.83
Language learning software and 179 1.00 6 .00 1.14  2.81
applications ’b

Storytelling Props 179 ﬁ 4.00 .13 2.78
Virtual reference service 1 ; 9@1 .00 4.00 1.07 277
Sensory-friendly Books and ) éq 1.00 4.00 .12 275
Materials Q\

Dictionaries Q 179 1.00 4.00 1.14  2.73
Video cameras 179 1.00 4.00 .16  2.73

Information liter®i Is'training 179 1.00 4.00 1.19  2.70
Verbal and ;;@tive Reasoning 179 1.00 4.00 1.09 2.70

Multime terials 179 1.00 4.00 .12 2.69
Grapli&)vels and Comics 179 1.00 4.00 1.09  2.68
Educational Toys and 179 1.00 4.00 1.19  2.68
Manipulatives

Silent floors 179 1.00 4.00 1.17  2.64
Sound recordings 179 1.00 4.00 1.16  2.63
Art Supplies 179 1.00 4.00 1.15  2.62
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Children’s Encyclopedia 179 1.00 4.00 1.19  2.58

Board Games and Puzzles 179 1.00 4.00 1.17 249 Available
Valid N (listwise) 179

Weighted Average Mean=2.75

Keys: 4.00-3.00 (Highly Available), 2.99-2.50 (Moderately Available), 2.49-1.49 (Available)
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Figure 4.2: Level of SUBEB Library Resources Available in Primary Schools in Southwest
Nigeria according to the view of Teachers
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Results on the descriptive analysis of the level of SUBEB library services and resources
available in selected primary schools in southwest Nigeria according to the view of teachers are
reported as follows. Only two resources were found to be highly available were circulation
services ( =3.30) and science charts ( =3.13). The resources that were found to be moderately
available were latest books ( =2.95), calculators ( =2.90), foreign language books and materials
( =2.88), reference services ( =2.85), newspapers/magazines ( =2.83), la &eaming
software and applications ( =2.81), storytelling props ( =2.78), virtual ref€rence service
( =2.77), sensory-friendly books and materials ( =2.75), dictionarie@ .73), video cameras

( =2.73), information literacy skills training ( =2.70), onli 'Iﬁaﬁon services ( =2.70),
verbal and qualitative reasoning ( =2.70), multimedia m n@( =2.69), graphic novels and
comics ( =2.68), educational toys and manipulati ebeZ.&g), silent floors ( =2.64), sound
recordings ( =2.63), art supplies ( =2.62), ren’s encyclopedia ( =2.58). In the same
vein, a total weighed average mean score x was found. The findings imply that most of the
resources were moderately availabla\ggi as latest books, calculators, foreign language books
and materials, reference sewic‘&&%newspapers/magazines among others.
N
Q
C
O
O
\¥

85



Research Question Two: What is level of teachers’ awareness of SUBEB library resources and
uses in Southwest Nigeria?
Teachers’ awareness of SUBEB library resources and uses in the study region is analysed

through the aid of simple percentages and frequency scores. This is presented in Table 4.5.

S\

Table 4.5. Descriptive Analysis of Teachers’ Awareness of SUBEB lerar® urces and

(below).

Uses in Southwest Nigeria <
Descriptive Items Strongly Agree  Disagre ?}ongly Decisions
Agree (A) D) isagree
(SA) < \ (SD)
1 Ibelieve the SUBEB library in < ,?0%) 21 Very

my region has enough resources (67.0%) (1 @ (11.7%)  high

to support my pupils.

2 Ibelieve the SUBEB library in \Q 12 High
my region is easily accessible to g&) (37.4%) (15.6%) (6.7%)
my pupils.

3 Tam aware of the benefits (&Q 34 46 14 High
SUBEB library for m (47 5%)  (19.0%) (25.7%) (7.8%)

4  Thave used the SU@% rary 34 20 45 High
in my region toiQ'Agyrt my (44.7%) (19.0%) (11.2%) (25.1%)

lesson p

Keys: If ”Strop;%kree”” is Above 65% (Very High), 40%-45% (High), 30%-40% (Moderate) Below 40%

(Low)
\¥
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M | believe the SUBEB library in my region has enough resources to support my pupils.
M | believe the SUBEB library in my region is easily accessible to my pupils.
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[ | have used the SUBEB library in my region to support my lesson planning

Figure 4.3: Teachers’ Awareness of SUBEB Library Resources and Uses in Southwest
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The descriptive analysis of teachers’ awareness of the SUBEB library and its uses in the study
region is displayed in Table 4.5 and Figure 4.3 above. From the analysis, 67% of the respondents
strongly agreed that the SUBEB library in the region has enough resources to support their
student’s learning, while, 11.7% strongly disagreed. In the same vein, 40.2% strongly.agreed and
37.4% of the teachers also agreed that the SUBEB library in their region is cessible to
students and only 6.7% disagreed with that claim. The respondents who@gffed to have used
the SUBEB library in their region to support their lesson planni 44.7%, while 36.3%

disagreed that it supported their lesson planning. 0
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Research Question three: What is the level of pupils’ awareness of SUBEB library resources

and uses in Southwest Nigeria?

Pupils’ awareness of SUBEB library resources and uses in the study region is analysed through

the aid of simple percentages and frequency scores. This is presented in Table 4.6. (below).

Table 4.6. Descriptive Analysis of Pupils’ Awareness of SUBEB Library R ces and
Uses in Southwest Nigeria

Descriptive Items Strongly Agree  Disagree r - Decisions
Agree (A) D) %agree
(S4) %QD)
1 Iknow the location of the 1089 254 Very
SUBEB library in my region (57.7%) (19. 4%@ 5%) (13.5%)  high
2 T always visit the SUBEB 495 Q 363 249 High
library in my region (26.2%) %) (19.2%) (13.2%)
3 I am aware of the hours of 611 @ 27 509 239 Moderate

operation of SUBEB library in .(’3&%) (27.9%) (27.0%) (12.8%)

my region
\"J

4 The SUBEB library in my 568 529 435 354 Moderate
region has helped m@@l (30.1%) (28.0%) (23.1%) (18.8%)

studies
@sources 568 501 457 360 Moderate

5 I know the ki
availabl 'HQG BEB library  (30.1%) (26.6%) (24.2%) (19.1%)

in my

Keys: IQ/ gly Agree”” is Above 65% (Very High), 40%-45% (High), 30%-40% (Moderate) Below 40%
(Low)
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The descriptive analysis of pupils’ awareness of the SUBEB library and its uses in the study
region is displayed in Table 4.4 above. From the analysis, 57.7% of the pupils strongly agreed
that they know the location of the SUBEB library in their region. Though 41.4% of the pupils
agreed that they always visit the SUBEB library in their region, only 26.2% of the pupils
strongly agreed with the item. In the same vein, 32.4% and 27.9% of the pupils strongly agreed
and agreed respectively that they are aware of the hours of operation of SUBE & in my
region. In all, 30.1% of the pupils strongly agreed that they SUBEB libraryiin th€ir region has

helped them with their studies and 30.1% also strongly agreed th ey know the kind of

resources available in the SUBEB library in their region.
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Research Question Four: What is the level of adequacy of SUBEB library resources in primary

schools in Southwest Nigeria?

The level of adequacy of SUBEB library resources in primary schools in Southwest Nigeria is

analysed through the aid of mean, standard deviation scores, frequency, and percentages

respectively. This is a way of showing the adequacy of the available services and resﬁces in the

schools. These are presented in Table 4.7. and Table 4.8. (below).

Table 4.7. Descriptive Analysis of the Level of Adequacy of SUBEB

Resources in Primary Schools in Southwest, Nigeria

R
QO

tructional and Book

Descriptive Analysis

N Min Max. @\ Mean  Rating

Historical/Cultural/Geographical 1885 1.00 4. V1.48 3.13 Highly
Charts 6’6 Adequate
Physical and Health Education 1885 1.00 .00 2.48 2.88 Moderate
Textbooks @ Adequate
Mathematics Textbook 1885 *OO 4.00 1.03 2.84

Elementary Science Textbook 1 \ 1.00 4.00 1.55 2.83

Computer Science Textbook @ 1.00 4.00 1.41 2.81

English language Textbook Q\AISSS 1.00 4.00 1.12 2.81

Science Charts 1886 1.00 4.00 1.04 2.75

Yoruba language Text 1883 1.00 4.00 1.46 2.74

Storytelling materi@ 1885 1.00 4.00 1.21 2.64

Verbal and qualitative Reasoning 1886 1.00 4.00 1.33 2.62

Verbal an ative Reasoning 1883 1.00 4.00 1.29 2.59
Literathtbook 1885 1.00 4.00 1.16 2.54

Weighted Average Mean=2.88

Keys: 4.00-3.00 (Highly Adequate), 2.99-2.50 (Moderately Adequate), 2.49-1.49 (Adequate)
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The level of adequacy of SUBEB library services in selected primary schools in the study region
is reported as follows based on the views of pupils. It was only historical/cultural/geographical
charts that were found to be highly available in the selected schools ( =3.13). Other resources
were moderately adequate which include Mathematics Textbook ( =2.84), Elementary Science
Textbook ( =2.83), Computer Science Textbook ( =2.81), English language Textbook ( =2.81),
Science Charts ( =2.75), Yoruba language Textbook ( =2.74), Storytelling ma é‘ =2.64),
Verbal and Qualitative Reasoning ( =2.62), Verbal and Qualitative Reasoni@ =2.59) as well
as Literature Textbook ( =2.54). Hence, to answer the question on le dequacy of SUBEB
library services in selected primary schools in the study regiopei orted as follows based on
the views of pupils, it has been found that the library@wes were moderately adequate

(showing weighted average mean score is 2.88) for ffob%) schools.
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Table 4.8. Descriptive Analysis of the Level of Adequacy of SUBEB Library Resources in
Primary Schools in Southwest Nigeria Based on the Responses of Pupils

Descriptive Items Strongly Agree Disagree Strongly
Agree (A) D) Disagree
(SA) (SD)
1 Library space is adequate 1012 361 271 240
(53.8%) (19.1%) (14.4%) 7%)
2 Library seating furniture is adequate 482 0
(25.6%) (40 8%) ( QZJ (11.1%)
3 Pupils have free access to books in the 621 é\ 291
library (33 1%) (24 7%@ 7%)  (15.4%)
4 Organization of books follows the 403 468
specific scheme (27.0%) @ 6%) (21.4%) (24.8%)
5 The number of school visits is very low 605 476 427 375
3@ (25.2%) (22.6%)  (19.9%)
6  The accession number is used to arrang\ 597 473 253
the library books . & (29.8%)  (31.7%) (25.1%)  (13.4%)
7  There is a need to strengthen the \ 666 551 430 237
collection of books and eurr rcesin  (35.4%) (29.2%) (22.8%)  (12.6%)
the library
8  Teacher can borrow\b on behalf of 529 525 459 370
their school « \ (28.0%)  (27.8%) (24.3%)  (19.6%)
9  Need for. ap@ﬁent of qualified 681 536 436 232
librari library officers (36.1%)  (28.4%) (23.1%) (12.3%)
10 ee% training and retraining of 625 544 402 313
\\eac\(ers and librarians to be computer (33.2%)  (28.8%) (21.3%)  (16.6%)

and information literate

- Weighted Average Mean: 2.80
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From the Table 4.6 above, the analysis revealed 72.9% of the respondents agreed that the library
space is adequate, in the same vein, 67.4% agreed that Library seating furniture is adequate in
the region. The respondents who agreed that Pupils have free access to books in the library were
57.8%, while 42.1% disagreed to the claim that pupils have free access to the books in the library.
53.6% of the respondents agreed that Organization of books follows the specific scheme, while
46.2% disagreed. The analysis also revealed that 57.4% of the respondents &dlhat the
number of school visits is very low, and 42.5% disagreed. The majo .5%) of the
respondents agreed that the accession number is used to arrange booéﬁe library, while the
rest (39.5%) disagreed that the arrangement of books was in c@n in the library. Further
analysis also revealed that 64.6% of the respondents pointe Q&lt there is a need to strengthen
the collection of books and current sources in th 1@ 35.4% saw no need for this. The
percentage of teachers who agreed that they cou&ow books on behalf of their school was
55.8%, while 43.9% disagreed that they co morrow books from the library on behalf of their
school. Respondents who attested th@e is a need for the appointment of qualified librarians
and library officers were 64.5‘)’@%5.4% saw no need for this. The majority (62%) agreed that

there is a need for trah@ld retraining of teachers and librarians to be computer and
information litera @
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Research Question Five: What are the challenges mitigating against the success of SUBEB

library resources in primary schools in Southwest Nigeria?

The challenges mitigating the success of SUBEB library services in primary schools in
Southwest Nigeria are analysed through mean scores and standard deviation scoreﬁ&gectively.

These are presented in Table 4.7. and Table 4.8. (below). ( 0
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Table 4.9. Descriptive Analysis of Challenges Mitigating against the Success of SUBEB
Library Resources in Primary Schools in Southwest Nigeria Based on the Responses of
Pupils

Descriptive Analysis N Min. Max. Std. Mean Rating

Dev.
a. The government does not 1886 1.00 4.00 1.44 3.22 Qvays

provide a conducive learning ( O

c. I need my parent to guide me 1885 1.00 4.00 1. 2.92 Often

environment. x
b. I cannot read for a long time. 1883 1.00 4.00 7.1; 0.0

when I read Q

d. There is a need to introduce 1884 1.00 4@ 1.27 2.89

ICT in primary school libraries. &b
O’b .00

e. I do not know how to use 1883 1.0

digital resources like computers @
in the library. . @

f. Books are not enough. 1 1.00 4.00 1.17 2.88
g. The government does not « &4 1.00 4.00 1.09 2.82

promote library usage. Q\

h. My teachers do not u e}bary 1885 1.00 4.00 1.57 2.81
resources to teac@s&

i. The books ate too=0ld. 1884 1.00 4.00 1.44 2.80
j. The libra@ronment isnot 1885 1.00 4.00 1.05 2.80
conduciye 16 learning.

k. The books do not go along 1885 1.00 4.00 1.07 2.75

1.31 2.89

with what we are taught in class.
1. The library closes too early. 1886 1.00 4.00 1.88 2.75
m. I do not have access to the 1883 1.00 4.00 1.26 2.74

library services.
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n. The librarians do not manage
the books in the library well.

0. My school librarians are not
experts.

p. There are only a few books in
the library because of frequent
borrowing and damage.

q. I do not have time to use the
library.

r. My teachers do not always
guide me when I read.

s. My parents do not encourage
me to use the library services.

t. The library is not comfortable
for me to read.

Valid N (listwise)

1884

1884

1884

1883

1885

1885

1883

1876

1.00

1.00

1.00

1.00

1.00

1.00

1.00

4.00

4.00

4.00

4.00

4.00

13
b’b
0

1.68 2.70
1.30 2.70
1.05 2.69
S\
1.21 2.68 OQ
C

1.11 0 8

% 2.63
1.11 2.54

Keys: 4.00-3.00 (Always), 2.99-2.50 (Often),
°

N
N

R
'béj
\¥
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The challenges that always mitigate the success of SUBEB library services in selected primary
schools in Southwest Nigeria according to the view of pupils are unconducive learning
environment ( =3.22) and the fact that pupils cannot read for a long time ( =3.03). Other
challenges were found to occur often which are poor parental guidance ( =2.92), the need to
introduce ICT in primary school libraries ( =2.89), poor digital literacy ( =2.89), insufficient
books ( =2.88), poor promotion of library usage ( =2.82), inadequate use of Li Q&sources
( =2.81), books are old ( =2.80), unconducive learning environment ( =2.8 ,Qg unmatched
books to teach ( =2.75), the library closes too early ( =2.75), poor ac @ to the library services
( =2.74), poor library management ( =2.70), poor profe@a' m on the part of school
librarians ( =2.70), a few books ( =2.90), poor time manag@ﬂ ( =2.68), teachers fail to guide
pupils ( =2.68), poor encouragement from parents 7@, uncomfortable library environment
( =2.54). These show that there are a lot of %es to look into as the use of library services

and facilities are concerned in the seletét;i&o Is.
N
&
N
¢
O
\¥
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Table 4.10. Descriptive Analysis of Challenges Mitigating against the Success of SUBEB
library Resources in Primary Schools in Southwest Nigeria Based on the Responses of

Teachers

Descriptive Items N Min. Max. Std. Mean Remar
Dev. ks

Inadequate promotion of library 179 1.00  4.00 .97 3.30 Always

services to pupils, teachers, and \

parents. Q

Frequent borrowing and damage lead 179 1.00  4.00 1.13 Q}D

to a scarcity of resources and materials. &

There is a need to introduce ICT in 179 1.00  4.00 1I? D 3.07

primary school library %

Limited integration of library 179 1.00 QQ% 3.06

resources into classroom teaching and Q

learning activities. fb

Personnel need knowledge, training, 179\Q@ 4.00 1.08 3.06

and retraining

Inadequate parental engagement and

support for library usage. ’&c?
Q

Curriculum overload leaves liﬁl&w

for library use. QQ

Lack of clear and ?f ve policies for
library operation ar&%agement.
Many of the l@(s are obsolete

Socioeco factors such as poverty
and lac}‘of resources affect pupils’
ability to engage with the library.

Lack of community involvement and
support in library initiatives.
Insufficient number of trained and

qualified librarians and support staff.

A\
N
179

179

179

179

179

179

102

.00 4.00 1.07 3.05

1.00  4.00 1.06 3.05

1.000  4.00 1.00 3.05

1.00  4.00 .97 3.02

1.000  4.00 1.05 3.01

1.00 4.00 1.01 3.00

1.00  4.00 1.06 3.00



Unequal access to digital technology 179

among the student.

Lack of maintenance culture in the 179
library.

Restricted library hours. 179
Uninviting physical library space. 179
Absence of accreditation body. 179
Growing mistrust of government. 179
There is decline in reading among 179
learners.

Inadequate teacher support. 179
Reference books are insufficient 179

Fact that library is not located within 179
each of the schools hinders the

effective use of the resources

aligned with the school’s curriculum. &
Lack of parental support to learners ’\%9

Inaccessibility of library services. é 179

Books are short supply Q\ 179
Inadequate infrastructureQ 179
Parental/ cultural bghi at 179
discourage the u@brary services.

Limited availdbility of materials in 179

local 1 ng@.
Valid Iil\m(stwise) 179

1.00

1.00

1.00
1.00
1.00
1.00
1.00

1.00
1.00
1.00

1.00
1.00
1.00
1.00
1.00

1.00

4.00

4.00

4.00
4.00
4.00
4.00
4.00

4.00
4.0

1.04

1.02

1.

@ 1.02

N\
(&
Q 4.00

Library resources are not closely 17 \Q

4.00
4.00
4.00
4.00
4.00

4.00

1.14

1.08
1.07
1.04
1.11
1.06

1.08

2.98 Often

2.96

2.84

2.84
2.82
2.82
2.82
2.81

2.79

Keys: 4.00-3.00 (Always), 2.99-2.50 (Often), 2.49-1.49 (Seldom
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Some of the challenges mitigating the success of SUBEB library services in selected primary
schools in the study region based on the responses of teachers were found to always reoccur.
These are inadequate promotion of library services (  =3.30), frequent borrowing leads to
damages ( =3.11), a need for ICT services ( =3.07), limited integration of library resources in
school works ( =3.06), personnel need knowledge, training, and retraining ( =3.06), inadequate
parental engagement and support for library usage ( =3.05), curriculum over eaves little
time for library use ( =3.05), lack of clear and effective policies for libeJ perations and
management ( =3.05), many of the books are obsolete ( =3.0 ocioeconomic factors
( =3.01), lack of community involvement and support in libraryi ﬁles ( =3.00), insufficient

number of trained staff ( =3.00), and unequal access to o@l technology among the students

=2.98). Q
( ) >
O

Further findings showed that the challenges h@tmg the success of SUBEB library services in
selected primary schools in the study te@ion\based on the responses of teachers were found to
often reoccur are lack of ma{nten@& culture in the library ( =2.96), restricted library hours
( =2.96), uninviting physi a@rary space ( =2.95), absence of accreditation body ( =2.94),
growing mistrust o.f g\' rnment ( =2.93), there is decline in reading among learners ( =2.92),
inadequate teach@por‘[ ( =2.89), reference books are insufficient ( =2.88), the fact that
library is %Qated within each of the schools hinders the effective use of the resources
( =2.8%},ﬁ rary resources are not closely aligned with the school’s curriculum ( =2.84), lack of
parental support to learners ( =2.84), inaccessibility of library services ( =2.82), books are in
short supply ( =2.82), inadequate infrastructure ( =2.82), parental/ cultural beliefs that

discourage the use of library services ( =2.81) and limited availability of materials in local

languages ( =2.79).
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Research Question Six: What are the ways to improve SUBEB library resources in primary

schools in Southwest Nigeria ?

The ways to improve SUBEB library resources in primary schools in Southwest&eria are

analysed through mean scores and standard deviation scores respectively. Thes@%resented in

Table 4.11. and Table 4.12. (below). ,\
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Table 4.11. Descriptive Analysis of the Ways to Improve SUBEB Library Resources in
Primary Schools in Southwest Based on the Responses of Pupils

Descriptive Items N Min. Max. Std. Mean Rating
Dev. \
e
New books should be provided inthe 1882 1.00 4 1.19 ¢ U Always

library. x
Noise should be reduced in the library. 1882 1.00 4 2. 10 A3
1%\

My teachers should supervise me 1883 1.00 4 3.05
when I read.

Incentives like awards should be given 1882  1.00 éQ 1.51 3.03
to pupils who frequent the library to ’b

encourage them.

I need to learn more about reading. 1882\\Q.00 4 .96 3.03
Trained librarians should be . 1.00 4 1.35 3.02
employed. .\cﬁ\

The library needs to be more « AQ 1883 1.00 4 1.23 3.01
conductive for learning. Q\

Teachers should use lib rstources 1882 1.00 4 .99 3.01
in the classroom.&

The seating artang€ments in the 1883 1.00 4 1.07 3.01
library sh more conducive.

Internetacgess should be promoted. 1882 1.00 4 1.98 3.01
Older pupils should guide and inspire 1882 1.00 4 1.34 2.99 Often
younger pupils on how to use the

library.

Interesting materials should be added 1880 1.00 4 1.42 2.98
to the library.
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Pupils should be taught how to use
digital resources that are available in
the library like computers.

The government should provide more
money to manage the library.

Books and other resources should be
well managed.

The library should be assessed
regularly.

The library resources should be related
with the curriculum.

The librarians should consider the
needs of the pupils.

The library hours should be increased.
Teachers should inform pupils about
the importance of using the library.
Valid N (listwise)

Weighted Mean Average= 3.01
&

1883

1879

1881

1879

1881

1882

1881
1883

1.00

1.00

1.00

1.00

1.00

1.00

1.00

4 1.31 2.97
4 .96 2.97
4 1.31

2.96 \
4 103 29 Q
(O

4 1.41 93

4 0§ 2.92

Q
ISXQ
N

AN

1.08 2.88

Keys: 4.00-3.00 (Always), 2.99-2.50 (c@h),’z.49-1.49 (Seldom)
[ ]

Q
N
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Results on the ways to always improve SUBEB library services in selected primary schools in
the study region based on the responses of pupils include new books should be provided in the
library ( =3.45), noise should be reduced in the library ( =3.13), teachers should supervise
pupils when they read ( =3.05), incentives like awards should be given to pupils who frequent
the library to encourage them ( =3.03), pupils need to learn more about reading ( =3.Q3), trained
librarians should be employed ( =3.02), the library needs to be more conduci %eaming
( =3.01), teachers should use library resources in the classroom ( %3.0[l), the seating

arrangements in the library should be more conducive ( =3.01) anc@fet access should be

promoted ( =3.01). Q

Further findings on the ways to often improve SUBEB@ry services in selected primary
schools are as follows; older pupils should guide a%%pire younger pupils on how to use the
library ( =2.99), interesting materials shoul ed to the library ( =2.98), pupils should be
taught how to use digital resources that \?'*ailable in the library like computers ( =2.97), the

N\

government should provide more (Qy to manage the library ( =2.97), books and other
resources should be well ma 2.96), and the library should be assessed regularly ( =2.95),
the library resources s& e related to the curriculum ( =2.93), the librarians should consider

the needs of the @ (

should info ils about the importance of using the library ( =2.88).

\*

=2.92), the library hours should be increased ( =2.91), and teachers
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Table 4.12. Descriptive Analysis of the Ways to Improve SUBEB Library Resources in
Primary Schools in Southwest Nigeria Based on the Responses of Teachers

Descriptive Items N Min. Max. Std. Mean Rating
Dev.

Automated library management. 179 1.00 4.00 .93 3.40  Always

Improve library facilities, lighting as well as 179 1.00 4.00 .93 3.35

seating arrangements to create an inviting \

learning environment. Q

High-quality teaching staff should be 179 1.00 4.00 .93 @

encouraged through promotion and incentives QJ

Introduce incentives such as awards, and 179 1.00 4.00 3.18

recognition for frequent library users.

There is a need for awareness creation onthe 179  1.00 4.00%.01 3.14

use of library Q

Library hours should be extended to 179 l.OOQ 1.01  3.13

accommodate different schedules.

Empower pupils to take an active role in the 17 '@ 4.00 1.04 3.12
promotion of library services. 96

Enlist older pupils as library mentors to @ 1.00 4.00 1.03 3.12

inspire and guide younger pupils to use theﬁ

library. .

Conduction of training sessions and CO\ 179 1.00 4.00 1.05 3.10
workshops for teachers on how to,i ate

library resources in their teaching:

Assess the effectiveness of hi services 179 1.00 4.00 1.01 3.07

regularly and adjust accordingly.
Organize reading ciu& orytelling sessions, 179 1.00 4.00 1.00 3.07
and literary events to foster a penchant for

reading.

Funding of services. 179 1.00 4.00 .98 3.06
Maint atQa of library material 179 1.00 4.00 .99 3.06
Solicit fe€dback from pupils, pupils, and 179 1.00 4.00 .98 3.06

parents on how to improve library services to

satisfy their needs.

Relevant stakeholders should sensitize the 179 1.00 4.00 1.03 3.05
library the teachers, parents, and pupils on the

importance of library services.

Provide internet access, and computers to 179 1.00 4.00 1.06 3.05
enhance digital literacy.
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Establish mobile library units to reach schools
with limited resources or remote locations.
Expansion of the varieties of materials, books,
and digital resources to cater for diverse
interests.

Provide an online platform for teachers and
pupils to access library materials.

Provide library materials in local languages to
cater to diverse languages and encourage
reading.

Collaborate with teachers to align library
resources with classroom activities as well as
curriculum.

Address cultural beliefs and practices that
might impact library usage.

Qualified librarians who can manage the
library effectively should be employed.
Develop clear policies to manage library
resources.

Stock verification and weeding of unwanted
material.

&

Weighted Mean Average= 3.08 }\Q

Valid N (listwise) &K?w
S\

179

179

179

179

179

179

179

179

1.00

1.00

1.00

1.00

1.00

1.00

1.00

4.00 1.05 3.04

4.00 1.05 3.03

400 1.07 3.03

400 1.07 3.03

>\
400 109 @Q

4.00% 3.01

4000 92 299  Often

1 4.00 1.06 293
&

N

ll)b .00 400 1.03 293

Keys: 4.00-3.00 (Always), Zwten), 2.49-1.49 (Seldom

R
'z?b
\¥
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Results on the ways to always improve SUBEB library services in selected primary schools in
the study region based on the responses of teachers include automated library management (3.40),
improve library facilities, lighting as well as seating arrangements to create an inviting learning
environment (3.35), high-quality teaching staff should be encouraged through promotion and
incentives (3.21), introduce incentives such as awards, and recognition for frequent library users
(3.18), there is a need for awareness creation on the use of library (3.14), library Qﬁ\ould be
extended to accommodate different schedules (3.13), empower pupils to take %Qve role in the
promotion of library services (3.12), enlist older pupils as library m@s inspire and guide

younger pupils to use the library (3.12), conduction of traini ssions and workshops for

teachers on how to integrate library resources in their teac “@ -10), assess the effectiveness of

library services regularly and adjust accordingly g@rganize reading clubs, storytelling

sessions, and literary events to foster a penc ant% eading (3.07), funding of library services

N\

(3.06), maintenance of library material (3.00), solicit feedback from pupils, pupils, and parents
on how to improve library services {G—j\us

their needs (3.06), relevant stakeholders should
sensitize the library the teache’r&%—lts, and pupils on the importance of library services (3.05),
provision of internet acd@ d computers to enhance digital literacy (3.05), establishment of
mobile library uni @h schools with limited resources or remote locations (3.04), expansion
of the Varieti% aterials, books, and digital resources to cater for diverse interests (3.03),
provis@% online platform for teachers and pupils to access library materials (3.03), the
provision of library materials in local languages to cater to diverse languages and encourage
reading (3.03), collaboration with teachers to align library resources with classroom activities as
well as curriculum (3.03), and addressing cultural beliefs and practices that might impact library

usage (3.01).
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Further findings on the ways to often improve SUBEB library services in selected primary
schools are as follows; qualified librarians who can manage the library effectively should be
employed (2.99), development of clear policies to manage library resources (2.93), stock

verification and weeding of unwanted material (2.93).
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Hypothesis One: There will be no significant association between teachers’ awareness and the

availability of SUBEB library resources in the study region

Table 4.13: Analysis of Variance (ANOVA) of the association Between Teachers’
Awareness and The Availability of SUBEB library Resources in the Study Region

Model Sum of df Mean F Sig.
Squares Square \
1 1 QO
1 Regression 53.677 25 2.147 2.475 W& .000°
Residual 132.725 153 .867 < )
Total 186.402 178 ’\
a. Dependent Variable: teachers’ awareness Nt
b. Predictors: (Constant), Availability of SUBEB library service

O
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Table 4.13 shows the model summary of the association between teachers’ awareness and the
availability of SUBEB library services in the study region. The F-value obtained in the test of the
model for significance was 2.475 at p = 0.000. Since the p-value is less than 0.05, it can be
concluded that the model is significant. By implication, there is a significant association between
teachers’ awareness and the availability of SUBEB library services in the study region, Therefore,

the null hypothesis Hol is rejected
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Hypothesis Two: There will be no significant difference between teachers’ awareness and
availability of SUBEB library resources in the study region based on teachers’ gender
Table 4.14: Independent Sample T-Test Analysis of the difference between teachers’

awareness and availability of SUBEB library resources in the study region based on
teachers’ gender

Gender N Mean Std. F Sig* T
Deviation
O\
Teachers’ Male 65 3.36 .99 25 l< N.617  -.126

awareness and /\
availability of Female 113 3.38 1.04 0
SUBEB library %

services (\0
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Table 4.14 shows the model summary of the difference between teachers’ awareness and

availability of SUBEB library resources in the study region based on teachers’ gender. The F-

value obtained in the test of the model for significance was 0.251 at p = 0.617 and t=-.126. Since

the p-value is greater than 0.05, it can be concluded that the model is not significant. By

implication, there is no difference between teachers’ awareness and availability SUBEB
A

library resources in Southwest based on teachers’ gender. The null hypothesis Ho fQ jected.
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Hypothesis Three: There will be no significant difference between teachers’ awareness and
availability of SUBEB library resources in the study region based on pupils’ gender
Table 4.15: Independent Sample T-Test Analysis of the difference between pupils’

awareness and availability of SUBEB library resources in the study region based on pupils’
gender

Gender N Mean Std. F Sig* T
Deviation
O\
Pupils’ awareness Male 768 3.22 1.08 .190@61 -.301

and availability of

SUBEB library Female 1109 3.24 1.40$0

services
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Table 4.15 shows the model summary of the difference between pupils’ awareness and
availability of SUBEB library resources in the study region based on teachers’ gender. The F-
value obtained in the test of the model for significance was 0.192 at p = 0.661 and t=-.301. Since
the p-value is greater than 0.05, it can be concluded that the model is not significant. By
implication, there is no difference between pupils’ awareness and availability of SUBEB library

resources in the study region based on pupils’ gender. The null hypothesis Ho3 is ﬁQ

C
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4.3. Discussion of Findings

Findings showed that the level of SUBEB library services and resources available in the selected
primary schools in Southwest Nigeria according to the views of pupils and teachers was
moderate. Based on the responses of pupils, most of the SUBEB library services and resources
were moderately available, such as dictionaries, calculators, latest books, online.h&ks, cool
pictures about science, and a list of others. The teachers also asserted Q following
resources were moderately available, namely; up-to-date books, calcu%gfﬁreign language
books and materials, reference services, and newspapers/magazine g others. This aligns
with a study that was done in Konongo-Odumase Senior Hi hool located in Asante-Akim
North District of Ashanti Region, Ghana where it was &@that though library services play
prominent roles in the learning of pupils, not all %’aources are always available®. In most
cases, the likes of books and picture tools a@% available. In a related study, it was shown
that there were more than 40,000 books \\' ance the quality of service delivery in the selected
public schools’ libraries?. Howeve@i?e is a need for the provision of more resources such as
calculators, maps, and IC f@s in schools. This shows the need for more resources aside
from books in public { ools” libraries.

The findings s’& \that most of the respondents strongly agreed that the SUBEB library in the
region ha@%gh resources to support their student’s learning. In a related study, it has been
revealed that the majority of the respondents (91.7%) reported that there are library services in
their schools, however, the services do not effectively address their academic needs®. The level
of adequacy of SUBEB library services in selected primary schools in the study region based on

the views of pupils showed that only historical/cultural/geographical charts that were found to be

highly available in the selected schools. Other resources were moderately adequate which
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include Mathematics Textbook, and Elementary Science Textbook among others. The analysis
revealed majority of the respondents agreed that the library space is adequate according to the
views of teachers. In a study that was done in Ghana, it was suggested that the implementation of
fee-based services to boost the revenue generation of public libraries in the study area* . On the
other hand, in South Africa, the majority of teacher-librarians do not have adequat@wledge

of informational literacy education.

S
The challenges that always mitigate the success of SUBEB library servj%gr{elected primary
schools in Southwest Nigeria according to the view of pupils ar @unconducive learning
environment and the fact that pupils cannot read for a long tirr@e challenges according to the
views of pupils are the inadequate promotion of librar@@ces, frequent borrowing leads to
damages, a need for ICT services, and a list of othe&addition, the challenges that have been
found that can affect the availability of lib ices are understaffing, inadequate funding,
poor logistics, out-of-date library materi\@sld resources, and lack of digital resources, among
others®. The ways to always impro@ﬁ EB library services in selected primary schools in the
study region based on th @es of pupils include new books should be provided in the
=

library. According to th

M

O

There is @ﬁcan‘[ relationship between SUBEB library services and pupils’ reading culture in

s of teachers, there should be automated library management in the

schools.

the selected primary schools in Southwest Nigeria. Also, there is a significant relationship
between challenges mitigating the success of SUBEB library services and teachers’ contribution
to improvement in selected primary schools in Southwest Nigeria. In a survey that was done in
Makurdi, Nigeria, the libraries lack electronic gadgets such as digital library catalogs, computers,

laptops, Wi-Fi Access, charging stations, audio-visual equipment, and assistive technologies
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among others. More so, the libraries lack the aforementioned gadgets due to factors such as poor
electricity, inadequate funding, lack of trained librarians, and poor attitude towards the use of
digital tools among others among others®. In Oyo State, it was discovered that basic education
libraries are either not available or the materials and resources in the libraries are inadequate 2. in
advanced countries such as the United Kingdom and the United States of America,&ost of the

issues above are not prevalent®. Hence, there should be more focus on ens@ha school

libraries in Nigeria are more effective. &< )
There is a significant association between teachers’ awareness a ailability of SUBEB

library services in the study region. This aligns with a study th@s done in Atiba LGA of Oyo
State, it was revealed that the library services, materials, 6@0“%8 that are available in some
of the schools are inadequate and ineffective®. In ad @to this, the majority of the respondents
(65.4%) do not use the school library until d \@’Qe examination period, while about 22.1% of
the respondents only visit the library i @leisure time®. Another study found that there is a
disparity in the availability and a@\aey of library services and resources in rural and urban

areas, particularly in deve \countries like Nigeria 7. All these are a pointer to the fact that

there is a need for mor@va eness as far as the use of library services should be done.

There is a is@ ference between teachers’ awareness and availability of SUBEB library
services i%’lbstudy region based on teachers’ gender. In the same vein, there is no difference
betwee>€achers’ awareness and availability of SUBEB library services in the study region
based on teachers’ gender. In the UK, it was also revealed that the study showed that there is no
discrimination in library usage in terms of gender difference, socioeconomic background, or
ethnicity among others 7. In the present study, there is a significant relationship between the

level of adequacy of SUBEB library services and pupils’ reading culture in the study region. In a
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related study that was done in Gusau Local Government Area of Zamfara State, it was
discovered that in the few primary schools where library resources are available, these resources
are either inadequate or outdated®. This implies that educational stakeholders should pay more
attention to the development of basic education libraries, provide functional libraries, and

employ trained librarians.
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Chapter Five
Conclusion

The chapter focuses on the summary of the study. It includes the conclusion and
recommendations. In the same vein, the contribution to knowledge and suggestions for further
studies will also be discussed. Q\

5.1 Summary &Q/

This study examined the level of SUBEB library services and cCs available in selected
primary schools in Southwest Nigeria; examined if teach pupils are aware of SUBEB
library services and uses in the study region; investngQQe level of adequacy of SUBEB
library services in selected primary schools in udy region; ascertained the challenges
mitigating the success of SUBEB library serv@u selected primary schools in the study region;

and determined the ways to improve %.7 library services in selected primary schools in the

study region. Five research ques@ere raised. They are presented as follows.

1. What is the \%lQof SUBEB library resource available in primary schools in

South(é@ria?

ii. What, is the level of teachers’ awareness of SUBEB library resources in primary

\/%%015 in Southwest Nigeria?

iil. What is the level of pupils’ awareness of SUBEB library resources in primary schools
in Southwest Nigeria?

1v. What is the level of adequacy of SUBEB library resources in selected primary

schools in Southwest Nigeria?
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V. What are the challenges mitigating against the success of SUBEB library resources in
primary schools in Southwest Nigeria?
vi. What are the ways to improve SUBEB library resources in primary schools in

Southwest Nigeria?
Furthermore, and in line with the focus of the study, six hypotheses were raised and lg&d. These

R
O

Hol. There will be no significant association between teachers’ aware@ad the availability of

are presented as follows.

SUBEB library resources in Southwest Nigeria; %

O

Ho2. There will be no significant difference between tee@s’ awareness and availability of

SUBEB library resources in Southwest Nigeria base@eachers’ gender.

O

Ho3. There is will be no significant differe@etween pupils’ awareness and availability of

SUBEB library resources in Southwe‘s&&vxi based on pupils’ gender.

The study adopted the descripfis&%vey research design. The study population is made up of all
pupils and teachers fromglary schools in Southwest Nigeria. The total of 2,065 respondents
formed the sam .%& is study, consisting of 179 teachers and 1886 pupils which were
randomly dra\%{rom states in Southwestern Nigeria. Two research instruments were used in the
study @are self-developed questionnaire titled; State Universal Basic Education Library
Services Questionnaire for Teachers (UBELSQ); State Universal Basic Education Library
Services Questionnaire for Pupil (UBELPQ) and Teachers’ Awareness Interview Guide (TAIQ)

were used in the study. The data collected from the research instruments were analysed using

appropriate descriptive, inferential statistics and thematic analysis.
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Findings showed that the level of SUBEB library services and resources available in the selected
primary schools in Southwest Nigeria according to the views of pupils and teachers was
moderate. Based on the responses of pupils, most of the SUBEB library services and resources
were moderately available, such as dictionaries ( =2.73), calculators ( =2.73), latest books
( =2.72), online books ( =2.70), cool pictures about science ( =2.68), and a list Of&the/rs. The

books ( =2.95), calculators ( =2.90), foreign language books and materials -88), reference

teachers also asserted that the following resources were moderately availabl?; Q’Ae ; latest

services ( =2.85), newspapers/magazines ( =2.83), language learnin re and applications

( =2.81) and storytelling props ( =2.78) among others. Teacl@’ areness of SUBEB library
wh

resources in primary schools in Southwest Nigeria wa

moderate. Q
(o)
’Z}b

The level of adequacy of SUBEB library ser@n selected primary schools in the study region

ile pupils awareness was

based on the views of pupils showed*@' ly historical/cultural/geographical charts that was

found to be highly available in th%igaed schools ( =3.13). Other resources were moderately

N

adequate which include %@Mtics Textbook ( =2.84), and Elementary Science Textbook
T

( =2.83) among othersﬁh analysis revealed 72.9% of the respondents agreed that the library
space is adequath;\Sr'ding to the views of teachers. The challenges that always mitigate the
success of library services in selected primary schools in Southwest Nigeria according
to thew of pupils are unconducive learning environment ( =3.22) and the fact that pupils
cannot read for a long time ( =3.03). The challenges according to the views of pupils are

inadequate promotion of library services ( =3.30), frequent borrowing leads to damages

( =3.11), aneed for ICT services ( =3.07) and a list of others.
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The ways to always improve SUBEB library services in selected primary schools in the study
region based on the responses of pupils include new books should be provided in the library
(3.45 =). According to the views of teachers, there should be automated library management
(3.40) in the schools. There is a significant association between teachers’ awareness and the
availability of SUBEB library services in the study region (p<0.05). There is a is no difference
between teachers’ awareness and availability of SUBEB library services in t Qu region

Qareness and

based on teachers’ gender (p>0.05). There is a is no difference betweer&{ils

availability of SUBEB library services in the study region based on pu@g nder (p>0.05).

5.2 Conclusion 0

The study has shown that most of the SUBEB librar@ices and resources were moderately
available, such as dictionaries, calculators, latest , online books, cool pictures about science,
and a list of others. However, there is ane&d’ for the provision of more resources such as
calculators, maps, and ICT facilities ’i\(.g\}fb s. It has also been stressed that the way to always
improve SUBEB library service\%gselected primary schools in the study region based on the
responses of pupils inclu@ooks should be provided in the library. In conclusion, the level

of availability and @gacy of state universal basic education library services in selected

primary schooé oderate.

\/Q:Z}
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5.3

Recommendations

The following recommendations will be presented based on the findings of this study. These are

presented as follows.

ii.

iii.

1v.

5.4

N

Delimitations of the Study

It is recommended that “a school library fund” should be organised to mitigate the
issue of poor funding. The Nigerian government should also deploy mQ&ney into
the educational sector as this will help in increasing the quality@/@cation in the
country and the study area respectively. é

There should also be the creation of awareness and ou% programmes to educate
the people on the benefits of library services. T@ and parents should be carried
along in this kind of awareness. Pupils shoy@&so be educated on how they can use
library services creatively. rb

More professional and qualifie @mians should be employed to manage school
libraries. It was also rec@&ﬁ ed that training and development opportunities
should be provided.to&g‘d\brarians to improve their digital skills.

Training and%%\pment opportunities should be provided to the librarians to
improve @igital skills particularly.

Sc ogudthorities and other relevant stakeholders should invest more in school

é@ries to improve library services and integrate digital tools into the library.

This study has been delimited to three states in Southwestern Nigeria. In the same vein, 2,065

respondents formed the sample for this study, consisting of 179 teachers and 1886 pupils. The
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areas of coverage include how library services can be improved in the selected study region.

However, findings in the study were only delimited to the views of teachers and pupils.
5.5 Contribution to Knowledge

Information has been provided on the importance of library resources to learner’s development.
Instead of having access to a few books and textbooks for learning, libraries aicQébxclusive
access of learners and their teachers to updated, viable, and quality boﬁ.@e study also
provided more information about the level of awareness of SUBEB lilégesources to teachers,
pupils and parents in Southwest. More information has been adde@e body of knowledge on
themes related to SUBEB library services and resources. 1@ has been done to serve as a
guide to different educational stakeholders like the g%@nent, parents, teachers, schools, and

pupils on the effective use of school libraries.
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Appendices

State Universal Basic Education Library Services Questionnaire for Teachers (UBELTQ)

This discourse is a tool to add value to the subject of “Evaluation of Availability and Adequacy
of State Universal Basic Education Library Services and Resources in Selected Pri Schools
in South West, Nigeria”. You are therefore invited to participate in this study a@gomg to be

used for academic purposes alone.

Section A: Socio-demographics features

Instruction: Please tick ( ) and fill in the gap(s) and fill in oth@s appropriate.
Gender: Male ( ) Female ( )

Age range: less than 30 ( ) 31-40 ( ) 41-50 ( )51+ () Q

Section B: Items on SUBEB library services and ces available in selected primary schools

in Southwest Nigeria; @

Kindly tick the SUBEB library serv1cet;\§d..r ources that are available in the schools.

Keys: Highly Available =4 Mo@ly Available = 3, Available = 2 Not Available = 1

S/N | Descriptive ItemQ\‘ 4 3 2 1

—

Circulation.s 16eS

Referencd services
\

Online@ormation services

In tion literacy skills training

N

Siént floors

Virtual reference service

Video cameras

Calculators

O| 0 Q| | | B W DN

Sound recordings

—_
()

Latest books
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11 Children’s Encyclopedia

12 Newspapers/Magazines

13 Verbal and Qualitative Reasoning

14 Dictionaries

15 Science Charts

16 Graphic Novels and Comics

A\
17 Multimedia Materials
‘Q\
18 Board Games and Puzzles C
l

19 Art Supplies
20 Language learning software and applications Q'

\
21 Foreign language books and materials
22 Educational Toys and Manipulatives (A> )

N

23 Computer, Tablets, and Interactive Learning

\Y
e

& o

Tools
24 Sensory-friendly Books and Materials f§)

25 Storytelling Props @

4

Section C: Items on the challenges ml@ the success of SUBEB library services in selected
primary schools in the study regim@\

Keys: Strong Agree (SA)Q@% (A) =3, Disagree (D) = 2, Strong Disagree (SD) =1

S/N | Descriptive 4 3 2 1
1 Frequent bo and damage lead to a

scarcitino ources and materials.

Mang)@e books are obsolete

\B@ﬁre short supply

Thére is decline in reading among learners.

Inadequate teacher support.

Lack of parental support to learners

Absence of accreditation body.

0| NN B W|N

Personnel need knowledge, training and
retraining

9 Inadequate infrastructure.

10 Uninviting physical library space.
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11 Insufficient number of trained and qualified
librarians and support staff.

12 Restricted library hours.

13 Library resources are not closely aligned with
the school’s curriculum.

14 Reference books are insufficient

15 There is need to introduce ICT in primary
school library

16 Limited availability of materials in local
languages.

) @Oz,

17 Inadequate promotion of library services to (
pupils, teachers, and parents. &

18 Limited integration of library resources into < S
classroom teaching and learning activities.

19 Inadequate parental engagement and support (O N
for library usage. O\

20 Parental/ cultural beliefs that discourage the N
use of library services. N ‘fo

21 Socioeconomic factors such as poverty and '
lack of resources affect students’ ablhf*db
engage with the library.

22 Fact that library is not located Wlkﬁ ach of
the schools hinders the effectlv the

resources

23 Lack of clear and effed'we&%ﬁcws for library
operations and ma}nqg@e t.

24 Growing mistms‘tb@;/emment.

25 Lack of mains(ne\ce culture in the library.

26 Unequal z‘cce%s\'o Uigital technology among
the stu

27 Cu overload leaves little time for

\li@/ use.

28 Laék of community involvement and support
in library initiatives.

29 Inaccessibility of library services.

Section D: Items on ways to improve SUBEB library services in selected primary schools in the

study region

Keys: Strong Agree (SA) =4 Agree (A) n=3 Disagree (D) = 2, Strong Disagree (SD) = 1
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S/N

Descriptive Items

Automated library management.

Funding of library services.

W =

There is a need for awareness creation on the
use of library

High-quality teaching staff should be
encouraged through promotion and incentives

Maintenance of library material

Stock verification and weeding of unwanted
material.

and digital resources to cater for diverse
interests.

Expansion of the varieties of materials, books,

C@"b

Improve library facilities, lighting as well as
seating arrangements to create an inviting
learning environment.

Qualified librarians who can manage the
library effectively should be employed.

“

10

accommodate different schedules. N\

Library hours should be extended to @U

11

Collaborate with teachers to align librw
resources with classroom activiti well as

curriculum. 'C‘\

12

Provide internet access, an@mﬁuters to
enhance digital llteracy\

13

Provide library ma Jh local languages to
cater to dlverse la es and encourage
reading. x

14

Relevant ‘tal&kkﬂders should sensitize the

library the t€achers, parents, and pupils on the
imp e of library services.

15

\C(@'ction of training sessions and

shops for teachers on how to integrate
library resources in their teaching.

16

Address cultural beliefs and practices that
might impact library usage.

17

Establish mobile library units to reach schools
with limited resources or remote locations.

18

Organize reading clubs, storytelling sessions,

and literary events to foster a penchant for
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reading.

19 Provide an online platform for teachers and
pupils to access library materials.

20 Enlist older pupils as library mentors to
inspire and guide younger pupils to use the
library.

21 Solicit feedback from pupils, students, and
parents on how to improve library services to
satisfy their needs. 4

a
22 Assess the effectiveness of library services 0\(
regularly and adjust accordingly.

23 Introduce incentives such as awards, and /\\J

recognition for frequent library users. R
24 Empower pupils to take an active role in the

promotion of library services.

25 Develop clear policies to manage library
resources. Q)

N\
Section E: Items on awareness of SUBEB library iné’lbked primary schools in the study region

Keys: Strong Agree (SA) =4 Agree (A) nZS@ree (D) = 2, Strong Disagree (SD) = 1

S/N | Descriptive Items &C)\\'\\ 4 3 2 1
-

1 Am aware that there@EB library in my region
A

2 I believe thg& EB library in my region is easily

accessible @y students

3 I a@are of the benefits of SUBEB library for my
w ts

4 I have used the SUBEB library in my region to support

my lesson planning

5 SUBEB library in my region has enough resources to
support my students
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State Universal Basic Education Library Services Questionnaire for Pupils (UBELPQ)
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This discourse is a tool to add value to the subject of “Evaluation of Availability and Adequacy
of State Universal Basic Education Library Services and Resources in Selected Primary Schools
in South West, Nigeria”. You are therefore invited to participate in this study as it is going to be

used for academic purposes alone.

Section A: Socio-demographics features

Instruction: Please tick ( ) and fill in gap(s) and fill in other details as appropriate. \
Gender: Male ( ) Female ( )

Age range: less than 5 ( ) 5- 10 ( ) above 10 () Q/

Section B: Items on SUBEB library services and resources availabl: i@ted primary schools

in Southwest Nigeria,
Kindly tick the SUBEB library services and resources that @/aliable in the schools.

Keys: Highly Available = 4, Moderately available &%able = 2 Not available =1
F'a\

S/N | Descriptive Items \\(\0 4 3 2 1

Books \ \\'

Online books ° m
(,)\

Video cameras

{
Calculators . \%\
N\

Sound recordings

A ag
Latest books \ \\

Silence floors \ NS

Picture Stoﬁtm

O QA|N|n| B[ W[IN|—

Mixed-up @ to learn from like videos,
sounds pictures

10 Sto e materials

11 | Endyclopedia (Book of facts)

12 | R&férence services

13 | Newspapers

14 Dictionaries

15 | Verbal and Qualitative Reasoning

16 | Computer learning games for languages

17 | Books to learn other languages

18 | Fun games and brain teasers

19 | Cool pictures about science
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| 20 | Creative art materials

Assessing the Adequacy of Available Instructional or Books Resources

Keys: Highly Adequate = 4, Moderately Adequate = 3, Adequate = 2 Not Adequate =1

S/N

Descriptive Items

4

3

2

1

Historical/Cultural/Geographical Charts

Science Charts

Mathematics Textbook

,Qév

English language Textbook

Elementary Science Textbook

(
v

Computer Science Textbook

Physical and Health Education Textbooks

O[R[N ||V —

Verbal and qualitative Reasoning

Storytelling materials

—_ | —
— o

Yoruba language Textbook

—
(9]

Verbal and Qualitative Reasoning

9

—_—
N

Literature Textbook

Assessing the Adequacy of Library services @

PN
,b\}

Keys: Strong Agree (SA) =4, Agree (é;\% isagree (D) = 2, Strong Disagree (SD) =1
2

S/N

ITEMS

4

3

2

1

4 )
Library space is adequaté™\

Library seating furritticeNs adequate

Pupils have free a@ to books in the library

Organization oks follow specific scheme

Number of séhoel Yisit are very low

AN N[ B |W[IN|—

Accessionawmber is used to arrange the library
books

Tk@ need to strengthen collection of books
Nandeurrent sources in the library

Te&cher can borrow books on behalf of their
school

Need for appointment of qualified librarians
and library officers

10

Need for training and retraining of teachers
librarians to be computer and information

literate
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Section C: Items on the challenges mitigating the success of SUBEB library services in selected

primary schools in the study region

Keys: Strong Agree (SA) =4, Agree (A) =3 Disagree (D) = 2, Strong Disagree (SD) = 1

S/N | Descriptive Items 4 3 2 1
1 The government does not provide conducive
learning environment. \
2 Books are not enough. O N
3 I can not read for a long time. _ (\‘
4 My teachers do not always guide me when | NS
read. « -
5 I need my parent to guide me when I read N N
6 The library environment is not conductive for %
learning. 0
7 The books are too old. @)
8 My school librarians are not experts. A N
9 The library closes too early. ‘f)\\‘
N

10 The books do not go along with what we ar
taught in class. R ’8

11 There is need to introduce ICT in primaxy™
school library. o

12 My parents do not encourage o use the
library services. .
y ]

13 My teachers do not use @ry resources to
teach us in class. _ \

14 The government,does/hot promote library
usage. e |

15 The librafians do not manage the books in the
library el

16 I d&@‘fave time to use the library.

17 %Kﬁgt know how to use digital resources
like computers in the library.

18 I do not have access to the library services.

19 There are only a few books in the library
because of frequent borrowing and damage.

20 The library is not comfortable for me to read.

Section D: Items the ways to improve SUBEB library services in selected primary schools in the
study region
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Keys: Strongly Agree (SA) =4, Agree (A) = 3 Disagree (D) = 2, Strongly Disagree (SD) =1

S/N | Descriptive Items 4 3 2 1
1 New books should be provided in the library.
2 My teachers should supervise me when I read.
3 I need to learn more about reading.
4 The library needs to be more conductive for
learning. .
5 Noise should be reduced in the library. AQ\
6 The government should provide more money \(
to manage the library. ( 0
7 Trained librarians should be employed. NS
8 Interesting materials should be added to the <3\
library. A
9 The seating arrangements in the library N
should be more conducive. AD
10 The library hours should be increased. . \)
11 Teachers should use library resources in the ‘ A
classroom. 'b
12 The library resources should be relate t‘Fb\'

the curriculum. \

13 Internet access should be promqt% N
14 Incentives like awards should I%g t
t

pupils who frequent the lib

them. . ‘A

(6]
encourage

15 Older pupils should\gdide and inspire younger
pupils on how to ¢ library.

16 The librariapg&ld consider the needs of

the pupils( \

17 The li%rwould be assessed regularly.

18 B(@Sﬁh other resources should be well

. d.

19 Pugils should be taught how to use digital
resources that are available in the library like
computers.

20 Teachers should inform pupils about the
importance of using the library.
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Section E: Items on the awareness of SUBEB library in selected primary schools in the study

region

Keys: Strongly Agree (SA) =4, Agree (A) =3 Disagree (D) = 2, Strongly Disagree (SD) = 1

N

3
,
l
I always visit the SUBEB library in my region ; p

1 I know the location of the SUBEB library in my region )"
2
3 I am aware of the hours of operation of SUBEB library in
my region N
4 The SUBEB library in my region has helped me with my $
studies

5 I know the kind of resources available in the SUBEBQb

library in my region

Section F: Items on Reading Culture

Keys : Always =4, Often =3, Sometimes = \a

@ 4 3 |2 1
¢

1 I make reading schedule for gdeh #rm
2 I know how to find the infoxtation in the library
3 I make use of dictionaryfo.check the meaning of new

words .

4 I study my note bQOM least 3 times a week

5 I read for fun %\

6 I have a ictlar place for readin
P s i

7 I allo @qual time for all my subjects
Q

\/v
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