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Abstract

The spoken English in Nigeria exhibits features that are explicitly distinctive, and thus, a
cynosure for linguistic investigation. In this respect, this study was carried out with a view to
investigating the patterns of pronunciation of plural and past tense morphemes in English News
among television newscasters in Southwest, Nigeria. Chomsky and Halle’s generative
phonology served as the framework. Five television stations were purposively selected from
Southwest, Nigeria. Recorded news items were collected for the study. Data were subjected to
phonological analysis using formal rules in morphophonemic, using descriptive and qu li@e
approaches. The overall performance of newscasters showed that the plural English hs
/az/, /s/, and /z/ are wrongly alternated and the same were observed of the past % glish

allomorphs /t/, /d/ and / 1d/. It is observed that most of the wrongly prongu English
morphemes do not exist in Yoruba phonology and the newscasters being of Y tivity have
to consciously or unconsciously substitute the sounds that do not exist in Yo onology with

the ones that exist. For examples, / s/ for / z /, and / ed/ for / 1d /. %b sed on improper
mastery of English phonological rules, the English allomorphs for past te ?/t /,/d/and/1d/
are interchangeably used for one another, therefore bifurcate int a phonological system
interference and improper mastery of English phonological ru gogically, the shows that
newscasters are not proficient enough to function as suitabl for learners and the general
users of the English as second language. Therefore, it is r@ded that the Yoruba television
newscasters should take note of the English sounds that\do fot exist in Yoruba phonology and
master their correct pronunciation.

Keywords: English Phonological rules, Pa% of pronunciation, English morphemes, and
Interference
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Chapter One
Introduction

1.1 Background to the Study

English is an international language used by a relatively significant percentage of the world’s

population. By mastering English, one is able to follow all kinds of development for the@iﬁ

of absorbing information that addresses one’s interests. The mastery of English i@&nd or

foreign language begins with learning its skills properly. E\

Basically, there are four language skills that every human being r&s%a “Communicate with
others effectively. They are: listening, speaking, reading, and g@ peaking is an important
skill that must be mastered by every person who wants W&l English. Before one can speak
English fluently and communicate effectively, it # cted that such a person learns and
acquires the pronunciation skill because it is fuadamental. People can speak English better when
they master the pronunciation skill'. It is@})&g doubt that pronouncing the words that make up
a language properly is a key aspec tc%(ing a speaker understand other speakers and vice-versa.
To achieve this, the speakers% derstand the concept of morpheme which is an integral part
of speech. Morpheme é&he-smallest meaningful part of a linguistic expression that can be
identified by segm s@ n. It is a meaningful word or part of a word, which cannot be divided
into smalles&anlngful parts. To utter speech correctly, the speaker must understand the
concep% rpheme and know how to put morphemes together. In a setting where English is an
@anguage and is used as the language of wider communication, teaching and learning the
process of pronunciation would play a determining role since they are directly related to the
development of professionals’ communicative competence and thus to language proficiency and

comprehensibility. Spoken communication is grounded on communicability
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and is not only determined by correct grammar and profuse vocabulary but also on the correct

interplay between the segmental and suprasegmental features making up pronunciation.

As the most common means by which human beings communicate with one another is language
which, primarily, exists in a spoken form, any other representation of language such as writing
will be of secondary importance, because most human communication is done orally? xgzn
can only claim to know a language if he or she can speak the language in a \@S enjoys
acceptability and intelligibility. Hence, second language learning, speciﬂ'&%\apronunciation
learning, demands correct perception and production of sounds. Tl&%ﬁ is influenced by

well-established perceptions of sound and articulatory organs ir@ language?®.

In learning to speak a second language, one’s goal i@r}‘/ to achieve acceptability and
international intelligibility. Depending on when onge empt at bilingualism starts, it is often
possible before the age of puberty to acqu& -native competence in a second language *.
Most speakers of English around the Wor®ay are second or foreign language users. Estimates
of the number of speakers of E g@obally range between seven hundred million and eight
hundred million, about three hyndpéd million of whom speak the language as native users °. The
first speakers of Engli@péople who use the language as their first languages are made up of
speakers in the L@J@tates of America, England, Britain, Canada, Australia and New Zealand.
Most of tl*@%kers in the formal British territories of Africa, India, the Caribbean and Asia

spea@%h as a second language. That is, these speakers acquire a native language first before

ome to learn English 6.

Also, language is the institution whereby humans communicate and interact with each other
using habitually used oral-auditory symbols’. This definition rightly gives more prominence to

the fact that language is primarily speech produced by oral-auditory symbols®. Speakers
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produce some string of oral sounds that get conveyed through the air to the listener who, through
his hearing organs, receives the sound waves and conveys these to the brain that interprets these

symbols to arrive at a meaning. Therefore, it is through languages that our intentions are made”.

When a person speaks, certain body movements and the ensuing sounds are observable and they
may be measurable because the articulatory movements determine the kind of sound mad

Of the four language skills (speaking, listening, writing and reading), it is list@hat most

speakers are often unaware of, both its practice and importance. When stens, certain
activities, although not as easily noticed as those of the speaker, are p@ea’. The ears provide
a conduit through which the sounds reach the brain while the ¢ g:@\wide the means of seeing.
Therefore, in writing, it is however difficult to ascertain %%sbects of body movements from
the shoulder to the fingers are involved in the pro \of what is put on paper. In written

language, therefore, what language users area%tly interested in is the interpretation of the
marks produced on papers!°. Q)\

Even less observation is the pe% cess of reading in the sense organs, the nervous system
and the brain. While the socw vities of speaking, listening, writing and reading are basic to
the understanding of% e of language, its essential characteristics are demonstrated by

considering its systert=which comprises phonetics, grammar and semantics.

S

years of integration into the educational system and its usage as the major

e of public communication, the English language spoken by Nigerians is still fraught

deficiency in the linguistic rules and so on. Many factors have been identified by scholars to be
responsible for the variation between the Standard British English and Nigerian English. A major

factor is the contact of the English language with Nigerian indigenous languages. This has led to
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language coloration that results from the attempt to express ones cultural experiences, especially

those that do not exist in British culture.

Another factor is the structural patterns of the different native languages. Just like no two human
possess the same fingerprint, so also do no two languages have exactly the same phonological
system. The segments and suprasegmental features, as well as, the phonotactics of the N es
may differ from one another. While the British English phonotactics permits co@ﬁ cluster,
Nigerian indigenous languages do not permit it; neither do they share exacﬂ%& same sounds.
Since the phonological processes and systems of the indigenous langﬁa% have been acquired
before contact with English language, this is what is g@ aptation of indigenous
phonological system for the English language which w&%@ transfer of some features or
linguistic habits into the new language. Native are those who have acquired the
language naturally as their first language duri ildhood while second language (L.2) users are
those who have acquired a first langu@Qe ore learning a second language. The English

language is a second language in Nj nd it is used daily for ethnic communication as well as

official purposes because of theMet€rogeneous nature of the Nigerian society. For most of the
users of English as a sé%d.language in Africa and Asia, the English language is also their
official language @s, the language of government, of the judiciary, of business and inter-
ethnic commfimjcation and media. The contact of English with various indigenous languages

produc% norms that are different from the native speakers’ norms'!.

O
@atter how grounded they are, they cannot speak English language as the native speaker.
There is always an interference with the native language. There is code mixing and switching of
the two languages. In Nigeria, speakers substitute sounds with the English sounds thereby
confusing the speakers in understanding or misinterpreting their speech. English as second

speakers find it difficult to pronounce words correctly. This leads to different patterns of
29



morpheme pronunciation in second language. Users of English as a second language have great
problems in the production of words especially those with morphemes “s”, “es” and “d”, “ed”.

This is as a result of non-inclusion of those morphemes in their native language.

It is imperative to state that most of the newscasters are second language speakers and they are
not free from the difficulties faced by other L2 speakers. Radio listeners and televisi %ms
are at the mercy of the programmes of broadcast stations to create meaning to whét anguage
of broadcast, whereas the acronym, ‘KISS’ ‘Keep It Simple and Short’ ha n thrown into

garbage in broadcast writings. Viewers become confused about @yﬂsee on television

except in some cases where the visual complements the audio!? %

S
People believe that the news casting is a variety of Engld %guage in Nigeria as such whatever
emanates from it is assumed to be correct. This infpli at when newscasters pronounce words
wrongly, use a deviant intonation or stre %s unwarrantedly, many school students are
infested with the wrong knowledge o hQEv\glish Language phonology which is brought about
by the mother tongue lapses. It i Qed that a lot of Nigerian television newscasters find it
difficult to articulate suffix —N hich is the morphological representation of the plural marker
and suffix’-d’, ‘—ed’ Qh ‘:he morphological representation of past tense marker because they
are pronounced i différent ways depending on their phonological environments. If they are not
well artic , ere will be a communication breakdown because there will be no intelligibility.

>

Peo%

a@ing different from near-native, it means people who have been learning and who have taken

on the newscasters as a model of near-native pronunciation and when there is

them as the standard would be at a disadvantage. Television stations and news are not only for
entertainment, they educate people. This portends that newscasters must have the right
knowledge of phonetics and phonology, otherwise the large number of students with continue

with the wrong notion of word pronunciation, intonation and stress patterns and may pass it on to
30



their generations since it can become a norms. It is sad to hear reporters pronounce “airport” as
“hairport” or “earport” '2. If the language is not correct, then what is said is not what is meant; if

what is said is not what is meant, then what is to be done remains undone'’.

Also, responsible for the variation are the teacher cued errors in a second language situation.

Nigeria is a non native territory of English; and the language is being taught by peo % are

also non native speakers of the language. As a result, there is a continued transfer@ er errors

or variations from the teachers to learners; therefore inhibiting the 1%6 s’ ability to

approximate to the Standard British English Pronunciation. In addit@h? many factors that

have been noted to be responsible for the variation, the neglect plication of phonological
S

rules, among which morphophonemic rule is paramoun@

researches. Yet, words requiring the morphophonems ave frequent occurrence in everyday

o been reported in previous

use. It was observed that the non- applicatio phonological rules by newscasters is either a

deliberate neglect of the rules or total ign@ f the existence of such rules '%.

It is noteworthy that the mo% emic rule is meant to simplify syllable structures by
e

showing how phonemes al«tbg;}l

in different word boundaries in order to aid correct
pronunciation. Pronuﬂ% in any language is rule governed; and this forms the central idea in
Generative Phonglo hich is concerned with how underlying representation of phonemes in a
language c@l ndergo modifications in order to generate the surface structure in different
con@%ﬂthough the morphophonemic rule is innate to the native speakers of the English

lahguage, it behooves L, users of the Language to master and apply the rule for effective

communication.

Making the usage of this rule is the duty of newscasters to master the rules; hence newscasters

are often regarded as models that viewers imitate. Thus, this study focuses on patterns of
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pronunciation of plural and past tense morphemes in English News among Yoruba Television

Newscasters.

Models are viewed as examples of certain cultural patterns through their behaviours that
influence other human everyday life. A representation of imitation for Standard British English
(SBE) has raised issues among scholars. Findings from research works on educat xha
speakers of English serving as a model for SBE have revealed that Yoruba spea@? English
do not serve as models for SBE because they do not absolute awareness of t netic symbols
which has led to wrong articulation of English sounds. The inabil@&s@ educated Yoruba

speakers of English could be as a result of learning fossilisation%

Therefore, the patterns of pronouncing plural and p %e morphemes among Yoruba L1
Television newscasters has been identified which iS\inyestigated in this study towards providing
solutions that would help the newscasters to @hce English words better.

O
1.2 Statement of the Problem Q

o

The attentions of most resea@ﬁ‘n Nigerian English in the past few decades have focused on
variety classiﬁcations%s ell as linguistic deviations at various levels such as syntactic,
semantic and p}@@ical deviations. One of the salient aspects attracting academic debate
among lin@&is the pronunciation problems in Nigerian English. Likewise, the general
con inguists about standardising the Nigerian English has, of recent, provoked research
@st on modeling in Nigerian English pronunciation, especially, as many have claimed that
the Received Pronunciation is not attainable in second language context, while it has been
discovered that it is obsolete even in Britain. The paucity of research reports on this phenomenon
indicates that much ground has not been covered in relation to modeling in Nigerian English

pronunciation. The few research reports currently available on modeling paved way for this
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study. Findings show that some postgraduate students in Nigeria are not good models for
intonation tune assignment; the others discovered that the teachers and pre-service teachers are
not good models in phrasal stress assignment, stress assignment, use of phonemes, and intonation
respectively. However, these earlier researchers have not worked on the teachers’ application of

the Standard British English phonological rules to determine whether they could be mq@{pr

Nigerian students and general users of English in that aspect or not. %&

Based on the assumption that ergonomics of speech is naturally enj&ﬁz phonological
'\

processes, it is believed that the articulatory difficulties respons@o most pronunciation
problems in Nigerian English can be minimised through pho %1 rule application. A good
medium for achieving this is the news casting. This ju@t e focus of the current study on
Yoruba newscasters as targets for modeling in Engli onunciation. The question, however, is

whether or not the newscasters are proﬁcieg@gh to be recommended for this role. That is

what this study is set to find out. ( )

Also, it is observed that co@f linguistic competence and performance based on the

native speakers' intuition_cannot apply to users of English in the Nigerian situation, as it is not
naturally acquired l@%mt in the classroom setting. Based on this condition, competence in the
English lang&%igerian context should be redefined from an academic point of view. On
this pr ~the Yoruba newscasters are assumed to have acquired academic competence in the

language since they have majored in English at the university level as a basic
prerequisite to teaching English in the senior secondary school. However, the general opinions of
scholars are convergent on the fact that their performances negate their academic competence.
Their supposed university training in the language, which is expected to enhance competence in

the use of English, does not reflect in the teachers' performances. All the same, generalisation
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cannot be made to the effect that the newscasters are deficient also in the Standard British
English phonological rule application, as this was not verified in the previous studies. That is
why the present study examined patterns of pronunciation of plural and past tense morphemes in

English News among Yoruba Television Newscasters.

Y*

1.3 Aim and Objectives of the Study
The aim of this study is to investigate the patterns of English pronunciation %) nd past

tense morphemes in English News among Yoruba L1 Television news The specific

objectives of this study are to:

(1)  identify the patterns of the pronunciation of plural mom@@“-s”, “-es”) in English

News among YorubalLl Television newscasters; @,‘;

(i) identify the patterns of the pronunciation of @Se morpheme (“-d”, “—ed”) in English

news among Yoruba L1 Television newscas}@d

(ii1) ascertain the level of difﬁcult}@ 1 and past tense morphemes ( “—s”, “-es” and “-d”,

—ed”) in English News amom@ﬁb a L1 newscasters;

(iv)  determine the pe&g&cal implication of Yoruba L1 newscasters pronunciation of plural

and past tense rt\;@es (“-s”, “-
newscasters. (&

14 @%ﬂ:h Questions

”

and “-d”, “-ed”) in English News among Yoruba L1

In Srder to achieve the objectives stated above, the study shall address the following questions:

(1) What are the patterns of pronunciation of plural morpheme (“—s”, “-es”) by Yoruba L1

newscasters?
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(i1) What are the patterns of pronunciation of past tense morpheme (“-d”, “-ed”) by the

Yoruba L1 Television newscasters?

(ii1))  What are the different levels of difficulty in the pronunciation of plural and past tense

N

(iv)  What are the pedagogical implications of the newscasters’ pronunciation? ®'

1.5  Significance of the Study %\'

'\
The major concerns of most researchers about Nigerian English in¢th&past decades have been

morphemes (“—s”, “-es” and “-d”— ed”) for Yoruba L1 newscasters?

the description of the varieties of English being used in Nigeri fety. Some recent studies at
international level have also concentrated on the use a@ nglish language at the level of
international communication. This general bias@ global communicative transactions
formed the basis of a conference titled: "W ing the English language in Nigeria in the
Context of Globalisation and Decolonis%' convened by Nigeria English Study Association
(NESA) in October 2006. Beside %ish, as an international language has in recent times,
gained the attention of lingﬁf&;%’fhis suggests that international intelligibility is currently a
significant area of co %n.English studies. Against this backdrop, the Nigerian English has
been noted to be@)@t with many phonological deviations despite its long time of existence.
This stud &erefore, contribute to the development of Nigerian English in enhancing good
prorg%n and articulatory ease, through phonological rule application. This will also
ce proficiency in pronunciation and international intelligibility among Nigerian users of

English.

Moreover, in collaboration with the recent studies done by other researchers on newscasters’
models, this study will motivate the newscasters to take appropriate steps towards improving
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their spoken English as professionals capable of providing models for learners. Also, it will rouse
them to the possibility of using their conversational speech within and outside the television
station setting as an instrument of shaping the spoken English of the viewers and other members
of the society. This will consequently inspire them to make more effort toward self-improvement
on phonological rule application in their spoken English. Again, the exploration of phorﬂx%c@l
rules in this work will shed light on some English words and phrases which are ca %being

modified by these rules to enhance articulatory convenience but are ren i abnormal

manners with tense muscular effort . @ o
It is also relevant to mention that predictions from this stu C\'n>go a long way in guiding
e

teachers of English at the secondary school level on ho\ can practically create room for
introducing the English phonological rules to the s 1n the course of their teaching.

Authors of English textbooks will also fi e yeport of this project handy, as various concepts

¢,

discussed therein can be used as nce materials in the production of useful phonology

textbooks, especially for le@ the secondary and tertiary levels of education. Other
imip

researchers will also d ortant information items in this work useful for further

investigation in ref phonological rules and Nigerian English.

1.6 Sc@he Study

T '@y is basically concerned with the patterns of the pronunciation of plural and past tense
rﬁhemes among Yoruba L1 newscasters. The errors of interest are the spoken aspect of both
the plural and past tense morphemes words. The work is not concerned with those errors that are
committed due to poor teaching-learning process, overgeneralization or those that reflect the

early learning of learners due to limited exposure to the TL, but those that are as a result of
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mother tongue interference'®. It is germane to also note that the forms classified as regional
Englishes are usually the linguistic output emanating from language contact between the learners’
native language, especially the immediate environment, and the TL. On the other hand, the
variety of English spoken in a particular linguistic locality can also be assumed to be an

extension of the products of the schools into its immediate environment. This is becaus&
the learners imbibe the models presented by the teachers of English in the se@&ting,
interactions with the communities among whom both the teachers and thei @ts live can
influence the variety of English spoken by a sizeable population of the&é&iet;{. Hence, the most

effective geographical scope within which the models provide%&&aschool setting can be

reflected is the community in which it is situated. @%'

Besides, the past studies of the Nigerian English have been focused on wider regional locations
with emphasis on only a few major languag&éﬁout much reference to the contact influences
between English and the dialectal mria@of these languages in each of the regions. This
informed the concentration of the @n Yoruba L1 newscasters to ensure effective coverage
of the participants in the Yﬁql} anguage communities, taking into cognisance the contact
influences of the dial %ﬁants of the Yoruba and English languages. The State constitutes
one of the major Q%ns of the elite Yoruba groups in the South West region of Nigeria and by
implicatior@&of the Yoruba-English speech communities. Hence, Yoruba speakers of English
who r%hing English language in the senior secondary schools in the State were considered
@ost relevant target for the study.

This study is not concerned with radio broadcast but television broadcast. This is so to help the
researcher get the non-linguistic forms of language in order to further make meaning of what

these newscasters say. Only five native newscasters will be used for this study.
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1.7 Limitations to the Study

Since all research studies are confronted by a number of limitations, those for this study will now
he

study. Data collection was limited to three months of distribution through the u e VLC

be presented.

Time limitation and a lack of financial resources presented difficulties in the executi

media player. This constraint contributed to the fact that a limited nur@mwscasters were

available. %\

Since the cricket unions did not provide all their sponsorghip infermation, the total population
was limited. Some information was left out, and ot@nation was faulty. Therefore, in light
of the fact that a convenience sample was use ﬁkén be assumed that the data is not

representative of the total population, onlg hx] e respondents to the study.

The use of VLC was presented %@ Timitation, and a lack of interest was observed on the part
of a number of responden vMarticipated in the study. This resulted in a number of few

newscasters and als@gibuted to the low response rate of the study.

1.8 Operatig@nition of Terms
News: ‘@ of recent events reported on a television.

P gy: Phonology is the study of sounds used in languages, their internal structure, and
their composition into syllables, words and phrases.

Second Language: A second language (L2) is that which exists side by side with the indigenous
language(s) in a bilingual or multilingual situation. It is usually an official language and as such
enjoys a high status within the nation.
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Educated Yoruba English: This is the sub-variety of English used by speakers from the

southwestern part of Nigeria.
English segmentals: These are the individual sounds of English.
Speech: This is the expression of ideas and thoughts of spoken words which includes articulation,

stress and intonation. \YV

Received Pronunciation (RP): The form of British pronunciation that is in use a@; of as

the standard form. %\'

Articulation: The approach or contact of two organs of speech to pro& Sund.
L1: One‘s first language or mother tongue. %%\
Orthography: This deals with how words are spelt. %

Interference: This refers to those instances of deyi om norms of either language which

occurs in the speech of bilinguals as a result o ﬂ%familiarity with more than one language.

Grammar: This refers to the rules in a@\mge for changing the form of words and joining

them into sentences. In other wor Q’lmar is the rule governing the use of language.

Voice: A sound is said to@ced when there is a vibration of the vocal cords during

articulation. é .

Sounds: These @mallest pieces of language phonemes in pronunciation.
Televisiw@%ﬁs an electronic device that transmits visual images and sounds.

Strm%is is the short breaths at commas and longer stops at end punctuation or dashes made

b ewscaster who is guided by punctuation in pronunciation.

Phonetics: It studies speech of sounds of any language like rising and of tune, pause, pitch etc,

in pronunciation.
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Chapter Two
Literature Review

In this chapter, attention is given to the positions of scholars on the following headings, namely:
concept of pronunciation, mother tongue and its place in Nigerian English, interferenc?s\it

affects, mother tongue and English language, the errors of newscasters as a r MT

interference, the implication on the newscasters, Nigerian English, th;&@ industry,
ite

theoretical framework, review of related empirical studies and summary & ure review:
2.1 Conceptual Framework

2.1.1 Concept of Pronunciation

2.1.2 Pronunciation Goals ‘&
2.1.3 English Difficulties ( Q

2.14 Factors Affecting P@ﬂon Learning

2.1.5 Pronunciati d Spelling

\

2.1.6 E% Pronunciation
@mnciaﬁon Training and Speakers Confidence

2.1.7
@ Importance of Pronunciation

2.1.9 Standard British English and Received Pronunciation

2.1.9.1 English Language Varieties
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2.19.2

2.193

2.194

2.1.9.5

2.1.9.6

2.1.9.7

2.1.9.8

2.1.99

2.1.9.10

2.1.9.11

2.1.9.12

2.1.10

2.1.10.1

2.1.10.2

\9)

: 4

2.1.10.5

2.1.10.6

2.1.10.7

7

Standard British English Segmental Phonology
Phonological Processes and Secondary Articulations
Morphophonemics

The Phonological Properties

Second Language Speech Perception and Production

The Pronunciation of English in Nigeria (6 *
Non-native Pronunciation of English %\

English Inflectional Endings @

Plural Noun Markers @

Present Tense/Person Singular \@kers

Interlanguage Phonolo@
The Concept of M@ongue
nd Lan

Processes Q‘ﬁ%

Inftuertee‘of Mother Tongue on Second Language Learning

guage Acquisition

.1.10.1§Vewiew of Mother Tongue on English language

Types of Interference

Phonic Interference and the Newscasters

Standard and Non- Standard usage

Problem of Standardization
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2.1.10.8  The Notion of Accents
2.1.10.9 The Notion of Intelligibility
2.1.10.10 Proposed Guidelines for Identification of Standard Nigerian English Usage

2.1.10.11 Problems of Standardardization and Nigerian English Phonology

2.1.10.12 Nigerian English Phonology Qb

2.1.10.13 Nigerian English Segments %

& *
2.1.10.14 Nigerian English Vowels &

2.1.10.15 Nigerian English Consonants @
2.1.10.16 Characteristics of Nigerian English Pho@

2.1.10.17 Accents: Dialects and Varieties 4&

2.1.11 Language, Communication an@dia Industry

2.1.11.1 Language ®:

2.1.11.2  Nigerian Lin%tic tuation

2.1.11.3 Geotroach to English in Nigeria
2.1.11.4 @glish Language and Career in Nigeria
N 51

2.1. mportance ofLlanguage in Communication
2.1 :] 1.6  Characteristics of Language
2.1.11.7 Communication

2.1.11.8 Importance of Communication

2.1.11.9 Non Verbal Communication
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2.1.11.10 The Print Media
2.1.11.11 Nigerian Broadcasting Commission (NBC)
2.1.11.12 Language of Social Media

2.1.11.13 The Challenges of Spoken Oral English Teaching and Learning as a S§)£d

Language in Nigeria Q%'\
2.2 Theoretical Framework %\\Qb
2.3 Review of Related Empirical Studies (6 "

2.4. Summary of Literature Review %: )
2.4.1 Gains from Review of Related Literature \QQ)

2.4.2 Appraisal of Review of Literature ‘%

Endnotes Q:\&

2.1 Conceptual Framework \Q

The notion of pronunciation is\¢xplored to draw attention to the deficiencies in the current body
of literature and un. Qed y.demonstrate the gap in the existing knowledge by explaining the
notion and mean @pronunciaﬁon in the context of Nigerian English. Nigerian English has
been fo 0 ter the potential of a variety of academic debates and use them to explain the
con@%
N

2.1.1 Concept of Pronunciation

rrors which may be identified in news casting by the Yoruba L1newscasters.

Pronunciation can be described as the way a language is spoken, or how the words of a language
are uttered. In other words, it entails the features that make up speech. To pronounce means to

make the sound of a letter, word etc; especially in the correct way. Good pronunciation is the act
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of positioning appropriately the articulators to modify the breath stream in order to produce
distinct speech sounds that are culturally and linguistically accepted. Pronunciation thus means
the way words of a language are pronounced or a person’s particular way of pronouncing a word,

or words. Hearing is also a significant constituent of pronunciation '.

Pronunciation is a vital part of speaking. It involves making appropriate sounds of X@Clar
language, as well as how the sounds are put together in the flow of speech (not@ isolated
words). A necessary part of intelligible pronunciation in English also invol owing how to

stress words correctly and how to use intonation appropriately?. é "

Moreover, based on Christiane Dalton and Barbara S r in Pronunciation book,

pronunciation in general terms is the production of si %ﬂt sound in two senses. The first

sense talks about pronunciation as the producti reception of sound speech. While the

second talks about pronunciation in refe @ acts of speaking. Simply, we can define

pronunciation as a part of the speakin kﬁ(ﬁat relates to how to make correct sounds in order to

achieve meaning in context of 1@\
2.1.2 Pronunciation G%ls .

The goal of Engli ronunciation should be focused, clear and comprehensible. At the
beginning <%ythe teachers want the learners to overcome the difficulty that pronunciation
detr m their ability to communicate. At the advanced levels, pronunciation goals can focus
c@ments that enhance communication; intonation features that go beyond basic pattern; voice
quality; phonetic distinctions between registers; and other refinements are far more important in

the overall stream of clear communication than imitating a native speaker®.

46



Pronunciation in a second language context is probably one of the hardest aspects of English to
learn because learning it takes a lot of time and effort. In speaking a language, communication
between a speaker and a listener must be mutual for it to be productive. That is, for a listener to
comprehend the meaning of what is being said, the speaker has to speak clearly. Speaking clearly
involves clear pronunciation. For this reason, pronunciation is one of the important a 3\ f
language that has to be learned. When words are mispronounced, there will be 1m@%ﬁs on

the meaning intended to be conveyed and what is being comprehended.’ é\'

2.1.3 Pronunciation Difficulties é "

A
There are few difficulties regarding pronunciation. Student %make foreign sounds with
their organs of speech. Since students are faced with th %culties, they find it difficult to use
the sound correctly. Most of them substitute thé\foretgn words or sounds with their native
language. They also misspell most of the fo c@rds. Therefore, they pose greater problem for
the reader or listener. Moreover, it isﬁ@,ﬁlfﬁcult task for students to learn to use the sounds

in proper places with accurate u %

necessity of ‘ear-training’ th if the learner’s ear is good by nature, learning pronunciation

can be successful. Q

The possessk&oiﬂ) good ear involves the students’ ability to discriminate between sounds,

tch, stress and length. To overcome these problems, the

reme coustic qualities of foreign sounds, and to recognize foreign sounds with ease and
C .5 Hence, non-native speakers who want to achieve fluency and accuracy in speaking
need to concentrate on some techniques related to speech mechanism. Such techniques will help

them to accurately pronounce English sounds.’
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In learning English pronunciation, some aspects would make a foreign learner make errors. The
effect is not only because English is not their native language but also because of some other

factors?.

2.1.4 Factors that Affect Pronunciation Learning @r

Many scholars have contributed facts on factors that can affect the teac d learning of

pronunciation. These include: é N
¢

ESL phonological teaching method: Most of the teachers h @cted their primary aim of
correcting the flaws of students in sounds. If there4s immediate correction of errors
committed by students, they continue with it and itkbesomes part of them. It is highly difficult in

changing this fact. They take that knowledge(@pciety at large thereby confusing others.

Newscasters that should be a good r@ of acceptable and intelligible English pronunciation in

Nigeria have become channel% nfusion. Most learners learn the wrong pronunciation of

words from the media. 4{\)

Learners’ age z@ects learning pronunciation. The debate over the impact of age on
language ition, specifically pronunciation, is varied. Many researchers, however, agree

that adﬁ%nd pronunciation more difficult than children do and that they probably would not

@Q native-like pronunciation.

Also, Learners’ aptitude. Individual capacity for learning languages has been debated. Some
researchers believe all learners have the same capacity to learn a second language because they

have learned a first language. This is a great problem. Learning of first language was
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unconscious and informal without scheme or curriculum but the acquisition of second language
comes wise, rules and regulations and model that is why it is a bit difficult to easily learn the

second language.

Moreover, learner attitude also affects pronunciation. Non-linguistic factors related to an
individual’s personality and learning goals can influence achievement in pronunciatio me
towards the target language, culture, and native speakers; degree of accultur@&cluding
exposure to and use of the target language); personal identity issu ’% eadiness and
unwillingness of the learners is a great factor that affects learning Q@;&n. When a learner

is willing to learn, he or she achieves easily than when he or she@l forced to learn.

%

Motivation can also affect pronunciation learning. W arner is adequately motivated the
readiness to learn will come easily. Especially, w learners know the advantages attach to

learning the appropriate pronunciation. The@eamers should be adequately motivated.

By and large, native language is anot‘%actor that affects pronunciation. Most researchers agree
that the learner’s first languag ences the pronunciation of the target language and is a
significant factor in acgo n@for foreign accents. It is possible that students cannot learn
English well. Stu @ght find it difficult to pronounce English words because it is different

from their n

2.1 @ nunciation and Spelling

e;;mg can be described as a unit of language!®. It is used to form words correctly. To
understand that spelling originated as transcriptions of sounds spoken language according to the
alphabetic principle. Pronunciation changes in all languages for a number of reasons, but

spellings are less susceptible to change !
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The letters of the alphabet of any language are inadequate to stand for the sounds. The English
alphabet consists of twenty-six letters but forty-four sounds. The International Phonetic Alphabet
(IPA) symbols are the basic tools needed to understand pronunciation and spelling '2. There is no
doubt that users of English language should understand English words appropriately before being

adapted for spelling arrangement. It is also observed that the letters that comprise the%igh

alphabet have several phonological implications. %& '

In addition, for a better understanding of pronunciation, the study English so \re mandatory.
"If we know the sounds of a word (in English) we cannot know hov@lf\it; if we know the

spelling, we cannot know how to pronounce it'3. %%\

“English spelling is almost divorced from its pronun '?@and forms hardly any guide as to
how words should be pronounced” '*. English, as Auniversal language it is and used widely for
international diplomatic relations, busines @ctions, science and technology, engineering,
medicine, law and commerce purpose 15§Ls)ers of English language find it difficult to articulate

the sounds they represent, wh

English sounds because there isn0 ionship between the letters of the English alphabet and
&de English language the most horrible system of spelling of

any major language. F@rnple, the letter ’a’ makes many different sounds, such as ‘pass, mat,

cat, any, bag}{anQet 16,

Lette@glish represent more than one sound because the English spelling system is

a rical and more multifarious. Therefore, users of English language need a rudimentary
understanding of IPA symbols for a better understanding of English pronunciation and the
spelling design of English words. The nature of the spelling problem in yet another way:
“English spelling is difficult, but it is not as chaotic as is often claimed. An explanatory

perspective can make the learning of spelling easier '7.”
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There are numerous changes in the study of English language owing to socio-historical reasons
and linguistic reasons. There is constant growth in English language because new generations
use diverse words from earlier generations. Regularly new words are introduced into English

diction, which changes the meaning of words over time!'®.

Orthography is the set of rules that guide writing a language. It is the alphabeti }ng
structure that uses a set of rules that governs how speech is used in writing!®. Mo% English
letters produce numerous pronunciations because many words have been b ed from other

languages in the world, without successful attempts at complete spelli A%sn'ﬁs.

The spelling system is measured in two different ways. Th %;he condition of the reader,

and that of the writer. Spelling is essential for composi 1%d composition writing strengthens

the good mastery of accurate spelling although speth

letters 22 . <\&

Research has shown that spelling a@r is related to ability in reading, writing, speech and

1§ different from composition, sound, and

composition writing. Speech p@ﬁ s also affect spelling achievement, with improvement in
pronunciation and aﬂic@bﬁd the development of Standard English resulting in growth in
spelling ability. A ht into the pronunciation of English certainly helps the learner to
understand t apretween spelling and sound systems in English and to accept the arbitrariness
of the @ In most cases, learning the syllabification can help the learner spell the words
C . For example, the sound /o/ is very common in English and is spelt in many different

ways. However, as a vowel sound on its own, it is never found in stressed syllables (e.g better

/bata/, amuse /omuju:z/, Saturday /setodai/ > .

Letters are the inscription of sound in written language 2. The following are the letters of

English language: a, b, ¢, d, e, f, g, h,1,j,k,], m,n,0,p,q,1,s,t,u, v, w, X, y, and z.
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It is to understand that spelling originated as transcriptions of sounds spoken language according
to the alphabetic principle. Pronunciation changes in due course in all languages for some

reasons, but spellings may resist change?’.

The Received Pronunciation (RP) is represented by forty-four symbols called phonemes that is,

twenty-four consonant sounds and twenty vowel sounds®®. The International Phoneti@ibet

is very helpful since every phoneme represents only one sound. @

The words borrowed from other languages continue to be spelt ac@n}%i‘[o the ‘foreign’

spelling rules, to learn a word in English, the focus should be ﬁrs@w to pronounce it — and

then only learn how to spell it. ®

Also, to speak English well, one should learn a@ the needed vocabulary, a pleasant

accent, and good grammar?’. (6
2.1.6 English Pronunciation <\)

We different varieties of spoke@h and non-native speakers may have achieved confidence
such as correct gramma n&niﬁcant a large numbers of vocabulary especially when they

have been taught \@p-naﬁve learners but they have a non-standard pronunciation which

makes the uss&fg@lish complicated for native speakers of English to understand?®.

It couﬂ% observed that most Yoruba newscasters in South West Nigeria face a lot of
@ ies when casting news because of the non-inclusion of English morphemes in their
phonology inventories which made them get frustrated during news rendition ?°. They also run
into similar problems that face any students studying in a foreign culture, such as syntax,

semantics, and pronunciation.
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However, it has been noted that some teachers paid diminutive attention to the student‘s
pronunciation in the process of second language learning and teaching. It is observed that the
cognitive approach and grammar-translation reading based method which was used by some

teachers append no significance to pronunciation 3!,

On the other hand, pronunciation is no longer considered an essential feature in forei %e
teaching. Majority of existing textbooks in English as a second language pay no n to the
teaching of pronunciation or rely mainly on old systems, to teach non-native‘l%e s to articulate
English accurately®?. One of the main elements of oral skills @s&ond language is
pronunciation. It plays a variety of roles and the amount of tir@ fort devoted to it depend
greatly on the individual teacher®®. This may or may not.£o component of usual classroom

activity or student self-study.

Although, some learners held that pronu Aio*n'is very significant and a priority for them.

Teaching in articulation has been de-fnggdsmed owing to the new teaching method like the

Communicative Approach’*. @

Pronunciation is a Very‘@zﬁlt factor in the speech process (spoken language) when the

speaker achieves t:,yto communicate effectively by being understood. The speech process is
\%

a process th&

unders f those ideas by the listener 3°.

es several stages, beginning with the speaker’s ideas and ending with the

@speaker thinks, decides what he or she is going to say and puts the ideas into words and
sentences of a particular language. The speaker’s brain then transforms the words and sentences
into nerve impulses that it sends to the muscles in the speech organs. The speaker’s speech
organs move. The lungs push air up through the larynx and into the mouth and nose. The air is

shaped by the tongue and lips and comes out of the speaker’s mouth as sound waves. The sound
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travels through the air. Sometimes, the sound is changed into electrical signals, as in a telephone
or tape recorder, and then is changed back into sound waves by an electronic speaker. The
listener hears the sounds when the sound waves hit his or her ear. The ear changes the sound

waves into nerve impulses and sends them to the brain; therefore, the listener will understand the

message’®. \Yy
The listener’s brain identifies specific speech sounds, interprets them as words an@ﬂces ofa

particular language, and figures out their meaning. The importance of goo nciation starts

from the process of the speech organs move (pronunciation) which @gc{\to the proficiency

of the speakers until the sounds travel through the air’’. %%\

Table 2.1 Speech Process (spoken language) $
\@

Spez@dﬁﬂ(s
Q
La@e organs move

. v
Q&ounds pass through air

N I

é : The listener hears

v

& The listener understands
éQ the communication

% ¢ Adapted from Terence, 2017

It is observed that there could be difficulty in the message intended by the speaker not being
understood by the listener. The pronunciation of some particular sounds is incorporated in that
the listener identifies some speech sounds wrongly or brings out a different meaning from the

one proposed by the speaker3®,
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However, speakers find it difficult to articulate correct sounds because they do not have innate

capability to use the sounds.

Also, in the area of diction, learners or Nigerian speakers of English find it difficult to identify
and use appropriate vocabularies which led to a distortion of messages. It is also noted that a part

of the problems facing the speakers, listeners confronted with had hearing difﬁcu@ ich

made them not understand the message®. Qg)

Above all, similar problems faced by speakers are also experienced by eﬁlers because of

'\
their poor linguistics background they find it difficult to decod&ﬂ%@rrect meaning of new

sounds, Q®

2.1.7 Pronunciation Training and the Speakers ce

Users of the English language agree @épambiguous pronunciation teaching is an
indispensable part of language pro ra@ Besides, confidence in pronunciation allows
learners to interact with native,s és. Poor pronunciation hindered good language skills.
Speakers’ ability to commuthigatg”’is sternly restricted without sufficient pronunciation skills.
Restricted pronunciati%s ills can weaken learners’ self-confidence, restrict social interactions
and depressingly@)@uce estimations of a speaker’s abilities. Self-confidence is the ability to
produce r%&achieve goals competently *° - Students can neither express themselves nor
understand others fully without phoneme discrimination skills. Even though the specific role of
@me discrimination in listening and speaking is not clear, phoneme discrimination skill

certainly provides students with increased confidence *!

.The necessity of confidence in
articulation when teaching pronunciation is that we must concern ourselves with more than

simply working through a list of sounds. Even if students have learnt to produce sounds, they are
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often so self-conscious about their pronunciation that they are too nervous to use these sounds in

front of a group of people.

One important need in our daily life is communication and it is the primary rationale of language
learning and teaching. Speaking is more fundamental to language than the written form, though
written language is stable and looks faulty while spoken language is indefinable*?. It 4 %W%s
that we speak and hear the spoken sounds of our immediate environment before v@%& to read
or write. For example, it is evidence for a child to speak before writing Tn% ¢ he acquires

Language from his family when he imitates them when they speak®3. é "

Pronunciation of words should be taken seriously because 1 how we communicate. It is
noted that good pronunciation positions learners to hav N%er understanding and production of
English words. Pronouncing phonemes correctly wf le learners to articulate correct sounds

when speaking. Newscasters should be w@ed in phonetics and phonology so that they

will communicate their message correg\xis e understood by other speakers of English**.

Therefore, Yoruba L1 Newsc s@ive difficulties in pronouncing morphemes “s”,”es” and “d”,
“ed” correctly which rgw%d‘ in error pronunciations of the sounds when casting their news.
They have difficu t@&ecognizing sounds of English because some sounds are not included in

their native no inventories.

@)rtance of Pronunciation

2.1.
Th;e are a number of reasons that pronunciation is important and should be tackled by

systematic teaching in the second language. The whole notion of good pronunciation is predicted

as realities:

56



Essentially, the purpose of language is communication. This means that language helps a person
to formulate their thoughts and encode them. In essence, correct pronunciation makes
communication easy for others to decode. Encoding and decoding take place simultaneously in
learning pronunciation. This is made possible because the sender and the receiver of the code are
familiar with the vocal sounds of the words and phrases which these sounds COHStthKW
structural arrangement of words, the semantic import and pronunciation. ®oing,
pronunciation affects the meaning of words as words or sentences wrongl unced may
change the total meaning that one wants to convey. 4& o

Improved pronunciation will boost the individual‘s self-esteem.@: one to feel confident

&

while speaking in public.
% in the distinctive sound system of

Effective pronunciation raises awareness about the diff

a language which involves stress and intonatic& s. It is this awareness that enables us to

distinguish one sound from another. Thux&%p’

‘soap’. These differences of sounds QC d phonetic differences and the phonemes here are

/k/,/s/,/a/ and /p/. @

Perfect pronunciation a&ls\gﬂividuals respect in their workplaces. This is because they are
g

is distinguished from ‘sap’ and ‘sap’ from

able to articulate the@ u
k)

can lead to the acquisition of a better job. One‘s ability to speak well

ts explicitly, which is also an indication of sound education.

Good pronuréib
enhance ility to secure good jobs like teaching, journalism, public relations officer of
not 'n;itutions to mention a few®..

® Standard British English and Received Pronunciation (RP)

It is noted that within the United Kingdom itself, there are such varieties of English as Cockney,
Standard Southern British English, Scottish English, Welsh English, Irish English, etc.*S. An
acceptable national standard variety is needed to preserve mutual indelibility and create a

57



yardstick for grammatically judgment 4’. It is observed that the variety of British English is
taught in prestigious public schools and spoken by highly placed individuals. It was adopted

from Standard grammar, vocabulary, spelling, pronunciation and communication of use.

The Received Pronunciation (RP) can be referred to as the accent traditionally regarded as the
standard for British English used by the highly educated personnel and highly placed x It
is as well used in official places like schools, colleges and even and prominent @ ties like
Oxford and Cambridge*®. Thus, it is created diverse controversy among scho% o claim it has

become obsolete while others believe it is so much in RP is the lan@ I'ﬁost textbooks and
dictionaries®. %%

It is the language associated with education and social é@ 1s regarded as a model for correct
pronunciation particularly for educated formal sped¢h.\However, non-RP accents are now heard
in many contexts °°. This is because the E g@nguage now carries the feature of the social
and cultural exclusiveness of the envi nggdt in which it is spoken. There is not same pressure
as there ones were to modify ong’s Qn in the direction of RP. References are made to the fact

that the media, which serve %\@bdel for RP are now being held by people with non-RP accent

and some RP speaker@dopted more or less features of regional pronunciation.

N\

Many schol aveTeacted against the retention of RP as the model for English pronunciation.
These ;@ advocate that the Popular Nigerian English (PNE) variety which they call the
S Nigerian English should be adopted. However, what is obvious and acceptable in
academic writing and formal communication is the RP since no Nigerian variety of the English
language has been standardized. This is because there has not been any Nigerian English variety
that has acknowledge as the standard for Nigerian English usage. Hence, RP remains the model

for teaching in Nigerian institutions.

58



2.1.9.1 English Language Varieties

Language is not a static entity. The variation of any given language is natural since human
language is not known to be fixed or unvarying. A language entails both the users’ different
regional and social communities, reflecting alignment among speakers in terms of the
pronunciation of a language words’ choice, the meaning ascribed to these words, a M%e
use of syntactic constructions. Varieties in pronunciation are more noticeable; i@&guishes
one national standard from another most immediately and completely, a inks in a most

obvious way the national standards to the regional!. (\& "

Measuring varieties in languages differs based on paramet@@dv approaches. Classifications

include: national, regional, functional and social Q{Q While some may only reflect

phonological feature differences — vowel charactésistics and ‘accent’, others may expand into
vocabulary and structure. Variation may b %tal and transitory while others may come as

conscious or unconscious systemic se!fctgn)by speakers as a result of age, sex, social situation,

52

contact and manner of contact @

Dialects are mutually iq‘%igi.ble forms of language that differ in systematic ways. A dialect is
not an inferior fo nguage. This implies that everyone uses a dialect and it indicates a
particular gr@h the speaker belongs to. In principle, accent may be divorced from dialects.
At the.d ional level, therefore, the dialects of English language mark the regional and

varieties of the speakers. It is noted that “geographical dispersion is, in fact, the classic

basis for linguistic variation.” In this work, dialect will be used in the technical sense to avoid the

pitfall 33

Also, language is based on the social motivation of linguistic changes as a result of “class

interests” and “class conflicts”. The alternative approach sees class based on social unity and
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status. In this regard, the class of any member of a given community will be ranked in respect to
societal features, such as education, income, occupation and birth. Rather than generate conflicts,
it is a source of individual competition in terms of life chances and a by-product of differences in

skills, education and qualification >,

Considering two classes, “middle class” and “working class”, this classification larg@s

an individual‘s years of education and occupation. The middle class has appr&{m%)years of
education and engage in manual works. The mark of education refle e polarity of
uneducated and educated speech varieties. The uneducated speech re@e “dialectal variation”
of the immediate locality, while the educated speech strives the type that transcends
dialectal boundaries. The role of language in education sx&%‘? the traditional role of teaching
and learning. It also serves as a vehicle of “ex mg or challenging particular kinds of
relationships, value positions and identities. Thejsocial classification of the English language in
Nigeria also distinguishes levels of ed@gn, level of proficiency and varying degrees of
intelligibility 3. Q
S

By and large, using education parameter for classification appears more practical in terms of
designating proﬁcien&%e. classification of Nigerian users of English focuses on the
educational attaihmerit”of individuals. There are also manifest features in the user’s speeches
based on y@ spent in the education environment. Apart from the time spent in the system, the
tim %ntact, the manner and place of contact are also very important. Those who stop
@tion at an early age differ significantly from those who continue education into their early

adult years. Educational attainment, in conjunction with post-schooling workplace experience,

will keep marking the socio-economic status °.
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The fundamental dimension of age is characterizing individuals’ social and personal identities.
While the boundaries differ from one society to another, age influences what and how
individuals can function, as well as societal expectations. According to him, age is not just a
number; “it marks our position in and our movement through the trajectory of life which is seen

in relation to our societal norms of behaviour, obligation and responsibility... it affects W

perceive and treat others, all which is mediated through language . %&

The conscious or unconscious selection of language by any group over tf%}d the way of
speaking do not only reflect them but makes them. Language allows @e&\ a great deal about
yourself... it also allows you to convey in numerous subtle way@ ing about your reliability
as an ally or friend’. It ‘thus seems ideally suited in Va%%ys to being a cheap and ultra-
efficient form of grooming.”” From these findings, Xariable of linguistic exerts as much

influence on language as all other social varia such as status, education of region .

2.1.9.2 Standard British English S%gwl Phonology

This covers ground as airstr%@nism and description of speech sounds. In this study, the

appraisal of existing litg%rq n the phoneme covered the historical transition from classical
phonemics to the (@% theoretical perception of the phoneme. Therefore, it will cover the
historical pe&&gn the phoneme was claimed to be the minimal unit of sound and the present

considegation-of the phoneme as a bundle of distinctive features®’.

@oneme can be described as a unit of sound that is capable of distinguishing words of
different meanings. Also, it is a distinctive aspect of phonemes that native speakers perceive the

same way.
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Besides, a phoneme is alphabetically written and not represented by different letters or
sequences of letters as in key and sheep; two letters may represent the same phoneme, as in keep
and coup; or two different phonemes may be represented in spelling by the same letter or letters,

like the chin church and speech.

The most observable property of a phoneme is that it contrasts with the other phone %ztﬁe
system and hence we can only speak of the phoneme of some varieties, whic@aﬂicular
accent of a particular language. Language has a repertoire of sounds and es that affect

them when they occur in speech®.

@ k
It is also observed that three major views of a phoneme ars@d. First, it concentrates on

the conception of phonetic reality®!. Classical phone s this view and it is within this
tradition that it defines the phoneme as a famil nds in a given language, consisting of
significant sounds of the language togeth (ﬂit%other associated sounds. A phoneme is also
essentially defined as a class of sounds\with similar and physical phonetic properties®?. The
American linguists in the 194 @mphasized the phonetic reality of phonemes, in their

concern to devise procedures alysis, paying particular attention to the distribution of sounds

in an utterance®’. Q

Second, phoa@ a phonological reality comes from the Prague School. Thus, a phoneme,

accord@\is school of thought and the sound is significant enough to distinguish the

@s of the words in a language.

Third, this is the mentalist characterization of the phoneme as a psychological reality. From the

view of this school of thought, a phoneme is described as a mental reality, as the intention of the
speaker or the impression of the hearer, or both. This implies that the speaker must have

internalized image or idealized picture of sounds®.
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Following the classical work, the three basic mechanisms - pulmonic, glottalic and velaric
airstreams - are used in sounds articulation®. These airstreams are described in terms of their

outward or inward movements create egressive and ingressive airstream®.

The main initiator of air movement is the lungs which underlie the majority of human speech
sounds. The ‘glottalic’ airstream mechanism, as its name suggests, uses the move t\&e
glottis while the velaric airstream mechanism involves an airflow produced by @ément of

the back of the tongue against the velum®’. %

@w

2.1.9.3 Phonological Processes @;

With respect to the consonant chart, the place tculation of consonants is divided into
primary and secondary places of articula@tention and emphasis will be laid on the

secondary articulation which involves phanolpgical processes®®.

Phonological processes are the %as modifications that various speech sounds are subjected to

in order to make them m&%&r to their neighbors’.

Secondary aﬂic@ means assimilation processes. Typical examples of the secondary

articulation@&,he palatalised [py] [ty] and the labialised [pw] [tw] as forms of secondary

articul@

'@phonological processes can be observed to rectify violations of ideal constraints in the
production of utterances”. The relationship between related phonetic and phonological forms is
to appeal to the idea of phonetic or phonological processes which tends to be associated with the

notion of phonological rule.
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Phonological processes involve the manipulation of sound based on the environment in which

they occur.

The two major types of secondary articulation are simultaneous and transitional complex
articulations. Simultaneous secondary articulations entails co-occurring activities which result in
the production of a sound identifiable as a single segment, and the transitional ones i X@G in

separate and successive articulatory activities which together can be identifi %)a single

>

'\
Also, diagraphs are used to illustrate secondary articulations. Bo ﬁa@logical processes and
secondary articulations cater for modification of sounds in @v environments but the latter

can be subsumed in the former®®.

There are different types of phonological procq%s;v assimilation which one can be viewed as the

phonological process whereby a phonem@%&s from its normal pronunciation in isolation to

another phoneme that is close to th@nner or place of articulation in continuous utterances.
Assimilation other well kno I@Zgressive assimilation can be described as a situation in

which features of one pb%me are anticipated in the articulation of preceding phoneme. The

N
following forms of ary articulation involve one kind of assimilation or the other.

i. Nasalisa@& non-nasal sound may be pronounced like a nasal one when it is between two
nas @ or very close to it. As an example, the /u:/ in “noon” /nu:n/ becomes nasalised. The

@tlc known as tilde is used to indicate it.

ii. Labialisation: This takes place when a sound that is normally articulated with lips in neutral
or spread positions acquire lip-rounding or lip protrusion as additional articulation features. The

diacritic used for it is [w]. This is the case for the initial [k ] or [f] in ‘cook’[ku:] and ‘shoe’ [[u:]

64



iii. Palatalisation: A sound that is not usually produced towards the hard palate becomes so by
the effect of either a proceeding or a succeeding segment. In vowels, it usually comes with the

fronting of back vowels.

iv. Velarisation: A segment that is not normally articulated with the back of the tongue

approaching the back part of the velum becomes diacritic for this is [t]. An examg@n

word-final position after /u/, as in ,,full” [ful], which becomes velarised. Qg)

\

v. Pharyngealisation: This is quite close to velarisation. This happ w'ﬁlin sound that in
isolation would not be articulated with the roof of the tongue ap@g the back wall of the

throat becomes so in the context of another sound with this f@

vi. Affrication: This happens when, instead of the ai \ence that comes with the release of a

stop, what we get is an extended (in duration) f%n release.

vii. Aspiration: This is the voiceless @bulence that accompanies the pronunciation of

voiceless stops, especially in strgs lable initial positions, due to the opening of the glottis
that accompanies the follow iced vowel. For example, [p,t,k] become aspirated in ‘tan’
['then] ‘pan’ [ 'phaen] n’ [ 'khaen].

Dissimilatio&idcess whereby two neighbouring sounds become less similar. For example, a

sequenc o fricatives in an onset was acceptable in Ancient Greek, but these tended to

bef@ over time, a sequence of a fricative followed by a stop.

Deletion is another phonological process; it is a process of deleting a segment in a cluster. In
connected speech, there is the propensity for a sound segment to be deleted. Also, it always

affects English phonemes. By and large, vowel deletion takes place in weak syllables, mostly in
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informal discourse. It is observed that the first vowel segment in such words as ‘money’, ‘house’

and ‘come’ is usually elided. 7°.

In connected speech, there frequent use of consonant deletion for instance, /a:ks/ instead of

\og

Degemination is another type of deletion. This is a situation whereby a clustey@&ntical

/eekz/for “asks”. Likewise, /dizian/ for ‘design’, with the [s] deleted.

consonants is reduced to one. These processes in English with the following e are:
@ k
rilert + ion — rilerfn relate + ion relatio@‘j

vied + ion — 1verzn evade+i‘@b5l

rigres + ion — rigrefn r& Fion regression

kamfju:z + io:@gdugn confuse+ion confusion

However, insertion involves@éu: rsion of an irrelevant element not present in the original
utterances, which ofte ‘lé&aks up unnecessary sequences. For example, the past tense markers
and the plural siemplify this in English segmental phonology with /I/ being inserted

between /t/ f d/ 1n past tense forms of words that end with /t/ and /d/ such as investigated and

decided%
@e&

e plural forms of words that usually end with /s/, /z/, /{f/, /d3/, /f/, /3/ such as face

(a) /disaidid/ decided

(b) /loudid/ loaded

(c) /kisiz/ kisses
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(d) /feisis/ faces

Liason is also a phonological process that takes place when a sound is introduced between
words or syllables to assist them together more efficiently. As an example, English RP speakers
usually pronounce the /t/ in words like ‘bar’, and ‘father’ whenever there is a following vowel. It

is called the linking /r/. This is used in joining adjacent vowels, even when there is no ‘r’ {n the

N
&

A -

2.1.9.4 Morphophonemics C;\&

Sounds change in different context for various reasons. Am causes of such change is the

spelling’!.

interaction or overlap between morphology and ph 3{{3 and phonology. The overlap or
intersect between these concepts is regarded ai{h hology” and in American terminology,
morphophonemic’s. Phonology is conce with sound regularities while morphology is

concerned with the structure of wordsa nguage which has its linguistic unit as morpheme.

Morphophonemic can be defingd a analysis and classification of phonology factors which

affect the pronunciation of mo mes’?.

It is concerned wit % .sound structure and word structure interact and affect each other.
Morpheme is eiQaje to morphophonemic. A morpheme is the smallest meaningful indivisible
unit of t e@m&nar of a language .Morphemes may have different phonological forms whose
appay be completely or partially predictable. This is because morphemes of a language
display different phonological behaviour depending on whether they are native to the language
or borrowed into it from other languages. The intersect between these morphemes and phonology
is called allomorph.

Allomorphs are phonologically distinct variants of the same morpheme just like we have

allophones which are variants of the phoneme’3. By variants, it means that morphemes that have
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slightly different sounding sets of forms performs the same function or have the same meaning in
the context in which they are used. Example is the negative prefix “in-. This morpheme could be
pronounced as in- (as in incapable), as “im-"" as in (impractical) or “il-” as in (illiterate) based on
the English phonotactics. The [in-] variant tends to appear on the word that begin with alveolar
consonants /t,d,s,z,n/. The variant [im-] appears before words that begin with a labial ¢ s%ept
like /p/. Words that begin with /I and 1/ are prefixed with [il- or ir-] and words that b%%ﬁh the
alveolar are prefixed with [in-] variant. From observation, the negative pre \. orphs are
easily predictable. Since all these sounds mean negative and refer to na%fﬁwy, we regard them
as allomorphs of the negative phoneme. It is important to know%g morphophonemic, the
choice of morphemic allomorphs is determined by the @ ng sounds which make the
allomorph in complementary distribution. This implies were one allomorph is found, another
one cannot occur there. These allomorphs in co entary distribution are also important when
making a phonetic or phonemic transcriptiq& a morpheme.

Morphemes, which are often preﬁxeﬁgeﬂ the place of the articulation of their base through

the process of assimilation an &ﬂﬂ ation rules. Assimilation is a process that occurs when

sounds come to be morelkw other in terms of some aspect of their pronunciation. The past
tense morpheme ad@le V;icing assimilation in which morpheme adopts the voicing of the
neighboring s n@j or example bags /b&gz/. The dissimilation rules, is a process which makes
sounds 1 &s neighboring ones. For example, attended / ottendid//. Allomorphs can also be
real@%rough the process of palatalization especially when words are formed through
detywations. This occurs where a verb ends in /t, z and d/ and takes on the —ion or tion suffixes.

These allomorphs are derived from the underlying representation using phonological rules’.

2.1.9.5 The Phonological Properties of Words Ending and their Representation
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In the English morphophonemic, we have morphemes in the nominal system for regular ending
of the plural, for instance, pin — pin + s, morphemes for possessive cases, the regular past tense,
for example, walk — walk + ed which happens to coincide with the past participle, e.g. (I have)
walked, and the ending of the third person singular present tense of most verbs, e.g. (s) he walks.
“A far as the actual endings go, the English system is frugal in the extreme”’>. Yy
The plural morphemes “-s, -es” correspond to three phonetic forms, namely [s], [z]% 7] and
their distribution is strictly determined by the character of the final segment % n. Thus we
find: 4& o

e [iz] when the noun end with one of the hissing fricati &gréffricates s, z, [, f, d3],

for example: buses [bAsiz], ashes [&[iz], entou ntvradziz].

e As [z] when it occurs after sonorants, Xed plosives or example: laws, [loz]
remedies, [remadiz], toys [toiz], dri s‘ﬁlribs [ribz].

e ' Morpheme in possessive ¢ %be realized as [s] after voiceless plosives, e.g
dentist’s [dentists], as nasal, e.g. children’s [tfildranz], and as [iz] after
sonorants and obs%%} g tailor’s [teiloz] and waiteress’s /weitreiz/.

e And finally, 4s Nhen it appears after voiceless plosives /p,t,k/ and the voiceless
fricati@‘, O], for example lamps [lemps] tickets [tikits] roofs [rufs], myths

&&]—étc.

It is evid @t the contexts where these allomorphs occur are mutually exclusive. This

im hat in a given environment one and only one allomorph can appear. That is

\ﬁwver one allomorph appears, other are not allowed in such context.

The distribution of allomorphs strictly on the final segment of the base word or stem.

Looking at the three allomorphs of the plural [-s] morpheme, we observe that one of them is

pronounced with a vowel, that is the vocalic ([iz]), while the other two are non-vocalic as they
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consist of just the single consonants [s] and [z]. The voiceless variant [s] can appear exclusively
after another voiceless consonant whereas the voiced one appears only after a voiced segment, be
it a consonant or a vowel. Thus, the fricative of the plural marker has the same voicing as the
final segment of the stem. In this way, the two shapes are manifestation of the requirement of
voice agreement between consecutive obstruent that English seems to possess” The al

[iz] appears only when the stem ends in a hissing fricative or affricate and the cons@ﬁvhich
make up this group constitute the class of hissing obstruent, the vocalic %& /i/ occurs
between the two hissing obstruent to ease pronunciation. This depm%lqy of the different
variants is what phonological account is interests in capturing 7°.

The —es ending also marks the third person present tense @f verbs with a homophonous
ending. For example, misses [misiz], rises [raiziz], wa %ﬂmtﬁz] and so on. These are verbs
whose stem end in a hissing coronal. The voiced\fricative[z] occurs after sonorants, voiced
plosives and the voiced fricative [v, b]. E.@ds like soars [soz], flies [flaiz], names [neimz]
drills [drilz], sings [sinz], etc. wher appears after voiceless plosives and the voiceless
fricatives [f, ©]. For example: &NAmps], bites [baits], sticks [stiks], spoofs [spufs] etc.
From the above explanati n}\'? observed that what looks the same is pronounced in different
ways. That is, the — % the plural and third person singular verb) endings look identical but
they are comple ifferent entities. They represents  different morphemes — plurality and
third per @1 lar present tense — and are attached to nominal or verbal base. The final ending
whi@%cally completes the English inflectional inventory, is the —ed marking the regular
;@ense and the past participle. The past tense morpheme and the past participle morphemes
which are conventionally symbolized as —d or —ed, also exhibit three allomorphs, transcribed as
/t,d,1d/. This is illustrated as follows:

1 [id] with verbs ending in [t,d] e.g committed [komitid], invaded [inveidid]
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2 [d] with verbs ending in sonorants and voiced obstruents except for [d] e.g scored [skod],
Repelled [ripeld].

3 [t] with verbs ending in voiceless obstruents except for [t] e.g laughed [loft], sipped [sipt]

As for the —es ending, the distribution of the —ed variant is complementary; but the contexts for
variation are partially different. The voiced [d] appears after obstruents while its V. i%e;s
counterpart [t] appears after voiceless obstruents. This is because obstruent sequen% uld be
uniform in voicing. However, the vocalic element [iz] appears after hissing so in the third
person singular present tense e.g hissing [hisiz], and [id] after coronal lp%vg in the past tense,
e.g waited[ weitid]. As a result, a verb ending in a hissing sibila%@ the vocalic element in
the third person singular present tense but non- vocalic on@ t. For example, miss [mis] —
misses [misiz] — missed [mist]. Likewise, a verb en in*a coronal plosive takes the non-
vocalic present tense but vocalic past tense variant: [feid]- fades[feidz] — faded [feidid].
From the examples given, the variants co&%a vowel appear when the consonant of the
ending is similar to the final conso g—t‘ne base to which the ending is attached. Thus the
hissing coronal fricative of the %%g is separated by a vowel from hissing coronal obstruent

terminating a base, likeﬁworonﬂ plosive of the —ed ending is separating from a coronal
plosive in the base 6 me sense. This is because English disallows sequences of two similar

consonants a& ujres that the slot separating such consonants should be filled by a vocalic

melody [;' TQ
All @V iants under study ( -s, -es, -ed and —d) are all governed by same phonological

(@rain‘[s:

(1) Very similar consonants may not form a sequence but must have a vocalic melody
between them

(2) Obstruent sequences must be uniformly voiced or voiceless 7.
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2.1.9.6 Second Language Speech Perception and Production

Human speech production and perception are highly overwhelmed with the support of new

technology in the various fields related to human languages such as linguistics, second language

\of

Production is concerned with sound articulation while perception is familiar% ound

studies, and the like 73

discrimination. Perception is one of the processes involved in the acquisition d language

phonology™.
'\

In the L2 speech learning literature, there exists much dis on the relationship and
directionality of perception and production. One of th %uentlal L2 speech theories
related to the interaction between perception, pr \l and development is the Speech
Learning Model®®. The Speech Learning Modgl state$"that learners store L2 speech information
in the brain based on how they hear ne(ﬁx&ls as an acoustic signal. This suggests that the
perception of new L2 sounds act1 relevant sensor motor skills and leads to production
ability. Indeed, a number of @onal studies have noted not only significant correlations

between measures of p tlo and production for both vowels and consonants but also the

tendency for L2 lea Qﬁo have better perception than production ability.

G

Another in@a&al account of the perception-production link can be found in gestural theories of
spee %eption and production, such as Motor Theory or Direct-Realist Theory. Both
;@ons equally assume that L2 speech information is represented in the brain based on relevant
articulatory gestures (i.e., how to use the tongue, lips and jaw to produce new sounds) rather than

acoustic signals8!.
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It is evidence that natural phonology (NP) claims that there is much in phonology, that child’s
representation closely confirms to adult speech 2. Any given stage in Llperception is a
prerequisite to production. This means that child’s substitution is due to articulatory difficulties

rather than perceptual difficulties because he has not yet acquired articulatory gestures

completely. Yy

In this regard, learners develop perception and production simultaneously %creasmg

awareness of speech gestures; thus, these domains are closely related to one .’:‘1%6 .

‘{'\

Interestingly, other studies have also found some “asymmetry”ﬁéhe connection between
perception and production performance. For example, it %en reported that some NJS
produced the English /1/ and /l/ contrast more accu %&han they perceived it. Similarly,
learners produced the English vowel /e/-/a/ comgrasty but did not accurately perceive it,
whereas improvement interception may initally>lead to changes in production, production
abilities can develop irrespective of (g,ﬁbn abilities, especially in the case of advanced L2
learners who tend to have expl% teulatory knowledge of L2 sounds and social pressure to be

intelligible in theirproduction

N
Also, at the perce el, the language user is able to differentiate one sound from the other,
s):“g

2 13

hence morphéme , “es” and “d”, “ed” are easy for nonnative speakers to differentiate but
very d@o pronounce. It is believed that there may be production problem for Yoruba
S of English as a second language while there may be no perception problem?®*. Generally

speaking, production and perception are the major problems faced by second language speakers

of English.

2.1.9.7 The Pronunciation of English in Nigeria
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English in some West African countries has been domesticated in terms of pronunciation. It is
noted that there are reasons teaching pronunciation has posed a lot of problems for learners.

Some of the problems are worth considering:

The first reason concerns the age at which students begin to speak. The second language learner

is expected during the pre-school period of individual learning to pronounce words i X nd

language cannot do so with anything approaching near like accuracy unle{%&% taught

systematically. %\'

'\
Secondly, the mother tongue exerts a considerable influence %&process of enhancing
e

communication. Thus, learning English as a second la% comes a daunting task.
Interference often occurs at both productive and receptiverlevels. The students who cannot
differentiate between the English phoneme /p/ an: ir the words ‘pan’ and ‘fan’ will not be
able to articulate the difference. In the light Ai{s,ﬁstening and speaking need to be emphasized

as essential skills in themselves not !'iti,b}y-products by changing instruction in reading and

writing®, %?y
Thirdly, most Nigerian ]@e(s and even teachers have some misconception of what it means to
learn and explic@ pronunciation in English. The learning of English pronunciation, in
particular, be€omes“more significant when we see the link between pronunciation and other
aspect@uage use such as spelling, grammar, listening, vocabulary, speaking, reading,
and motivation. To speak English well, one must also listen well to the correct
articulation of the English sounds. By listening, one gains familiarity with the speech sounds and
builds up a store of sound memory to guide future performance. In this regard, language teachers
are expected to deliver these practical skills to learners to ensure that they are embedded in the

knowledge of the target language they are studying.
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Moreover, the issue of tone poses a challenge which is observed when one sound system is
superimposed on the other. The learner may know the grammar and vocabulary of the target
language but the stress patterns and the rise and fall of his voice may not be the same. It is the

tone involved that makes it difficult to understand what one says®.

Furthermore, a particular sound may not exist in the mother-tongue and the learner @e
used to the sound and therefore tends to substitute with the nearest known @en‘a For
instance, (the substitution of /d/ or /z/ for the English (‘th’ as in / © / an ) is a typical
example in Nigerian English. Also, some other ethnic groups in Gha(@ £ replace / [/ with
/s/ because they do not have the / [/ sound Ashaiman, English % sh. The Akans of Ghana,

for instance, do not have the dental sound / © / as in @hence, they replace it with the

nearest sound leading to mispronunciations such @A or “thing”, “youf” for “youth” and

“deaf” for “death™®’. (6

Another important challenge is that t @;ﬂer may have the actual sound right, but might not
have learnt the stress patterns oft %ﬂd or group of words. The result is a foreign-sounding
accent, and possibly misunde%&g)%‘ng. For example, the Yorubas of Nigeria speak English with
their mother tongue irQat II Using intonation from the mother tongue is also likely to lead to
mispronunciatio@ rds. Again, physical defects like visual impairment, auditory deformity
and cleft a make a child unable to pronounce words properly. A child who cannot

discri ﬁbetween similar sounds e.g /b/, /p/, /k/, /g/ will find it difficult to pronounce them
@rly.

Some of the specific problems faced by Nigerian speakers of English will be discussed here. It
should however be noted that though some of these problems were seen as impediments to the

endorsement of the English language in Nigeria before now. Nevertheless, some of them have
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also constituted into what is today known as the features of pronunciation of English in Nigeria.
The principal factors which account for errors of pronunciation that are derived from interference,
that is, attitude to the teaching of pronunciation, inconsistencies in the orthography, asymmetry

in sound inventories, structural asymmetry are discussed here to constitute the problem/features

of pronunciation. \Yy

Attitude to the Teaching of Pronunciation: By this, we mean many leamers/@ English
as second language believe that as much as the autography of putting the lette ether does not
impedes intelligibility, there is no course for alarm. Hence, to them, Q&te 'ﬁqg and learning of
the pronunciation of English is a waste of time. However, it is4 % nt to note the acquisition
of this speech form enhances not only a general social %ﬂ\@ﬂt but also promises the user

prestige and confidence even as it commands respec and outside the country.

Inconsistencies in the Orthography: Thi A%ﬁiem emanates as a result of the too many
disparities that we have between whf igwitten using the letters of the alphabet and what is

actually produced in form of %?»

“womb‘, /p/ in “psalm* /h/ iM

different sounds (e. E @s/ in boys, /t/ for /d/ in “worked” etc), some also use different letters

to represent the SQHEP
“find’ an @y).

try in Sound Inventories: This problem emanates where a sound that is found in a

or example, while some letters are silent (e.g /b/ in

r /I/ in “could® etc), some use the same letters to represent

und (e.g /s/ and for /s/as in ‘salt’ and psychology /f/ and /ph/ for /f/ as in

learner's second language is discovered to be missing in the first, there is always the tendency to
substitute this with a similar sound in the first language. Hence, the Hausa in Nigeria mix up the

sounds /f/ and /p/, while the Yoruba /f/ is substituted for /v/, /s/ for /z/ etc.
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Structural Asymmetry: This problem is associated with the structure of the English syllable.
Most Nigerian languages do not permit consonant clusters as we have in English. Hence,
Nigerian speakers of English tend to insert vowels where there should be consonant clusters in

English words and they equally ensure that their words are ended with vowels. For example, the

word “bread ‘may become “buredi‘®. \Yy
2.1.9.8 Non-Native Pronunciations of English Qg)

The non-native pronunciation of English sounds results from the common li\fg%u\' phenomenon
in which non-native users of any language tend to carry the intonat@wﬁblogical processes
and pronunciation rules from their mother tongue into their Engli \ch. They may also create
innovative pronunciations for English sounds not founQ%% speaker's first language. The
speech of non-native English speakers may exhibit \Yation characteristics that result from
such speakers imperfectly learning the pro iation of English, either by transferring the
phonological rules from their mother ton@ their English speech ("interference") or through

implementing strategies similar to th sed in primary language acquisition®.

They may also create innov&%’r‘onunciations for English sounds not found in the speaker's
first language. The ag% i::h speakers begin to immerse themselves into a language (such as
English) is linked to degree to which native speakers can detect a non-native accent. English
is unusual@%t speakers rarely produce an audible release between consonant clusters and
ofte@e p constriction times. Speaking English with a dramatically different timing pattern

@ead to speech that is difficult to understand.

More transparently, differing phonological distinctions between a speaker's first language and
English create a tendency to neutralize such distinctions in English, and differences in the

inventory or distribution of sounds may cause substitutions of native sounds in the place of
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difficult English sounds and/or simple deletion. This is more common when the distinction is
subtle between English sounds or between a sound of English and of a speaker's primary
language. While there is no evidence to suggest that a simple absence of a sound or sequence in
one language's phonological inventory makes it difficult to learn, several theoretical models have

presumed that non-native speech perceptions reflect both the abstract phonological pn@ips

and phonetic details of the native language®°. %&
2.1.9.9 English Inflectional Endings %\
'\

Students learning new languages may struggle with many grammaE’éﬁﬁ@wes that are different in
their first language. The grammatical structures of their fir &uﬂge may have an impact on
their learning and use of an L21. This process is called tfapsfer. Teachers’ are often aware of the

types of errors students make overall®. However, rs might be less aware of when in the

a
students’ development a previous error is @hat is, they may not always beware of when
the students make a transition from § ing with an error to using the structure accurately.

Such awareness requires being @e o student production, both in written and spoken forms.

Although some teacher&@) more alert to this, we still need empirical research at a larger
scale in order to r@nd the developmental stages of learners of English, including students

learning English in"Nigeria.

QO
In Ni %ﬂe official language is only English language and the second language that is taught
@:ools is English. English and Yoruba are morph syntactically different languages. English
inflects verbs in third person for example, which Yoruba does not. Therefore negative transfer
may occur at different stages of learning and this may hinder the learning process®?. In particular,

words and structures in a language that have multiple meanings and similar forms can pose
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problems for students, since the same form may appear in different functions in English,

including the -s morphemes.

In English, four bound inflectional morphemes are almost identical in form but different in
function. In this study, these morphemes are going to be generally referred to as -s morphemes.

Remember, these are four different morphemes and not a variant of the same morphe ﬁ\gz

morphemes are: @

'\
il. Third person singular present tense -s (such as runs jtes)

iil. Possessive -‘s (such as Sarah’s and car’s) ®

iv.  Contracted verb form be -‘s (such as @ ere’s)

The difference in function between the moq& plural ‘-s’ and third person singular ‘-s’ is

1. Regular plural noun -s (such as dogs and ghosts) & S

that the first-mentioned morpheme sho ber and value (dog — dogs) while the second-
mentioned morpheme shows tenge mber (she runs — we run). Furthermore, the difference
in function between possessﬁ&-%’:lnd contracted verb form of be is that possessive -‘s shows
ownership (The car’sQﬁoky ~ the cars’ colour) whereas contracted verb form of be -‘s is an
contraction of is@(.)) he main verb be (i’s — it is).Because these morphemes are so alike in
form, a hy <%is for this study is that it might take second language students a long time to use
all % rphemes accurately together. The students’ morpheme usage will be more or less
@ent and more or less accurate, depending on how their interlanguage is being expressed. In

this study, L2 will be used as an umbrella term to refer to second, foreign, and additional

languages.
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Against this background, the aim of this study is to map out Newscasters’ ‘-s” morpheme usage
and investigate at what levels these morphemes are used accurately and inaccurately. The
purpose is also to highlight the problematic morphemes according to the newscasters, so teachers
can be informed to be more aware of what morphemes newscasters struggle most with.

Additionally, the possibility of a morpheme acquisition order of these morphemes @ﬁe

discussed. %& '

In morphology, one or several elements that make up a word are studied.@ elements are

called morphemes. Morphemes as “a minimal unit of meaning”, such@& -ly (as in gladly).
There are several categories of morphemes. There are free a morphemes, lexical and
functional morphemes, and derivational and inﬂection@&%ﬁemes”. Free morphemes are
morphemes that can stand on their own, such as yo#. d morphemes cannot stand on their
own, such as -/y. Instead, bound morphemes é%ttached to other forms (-/y attached to glad
forms gladly). Free morphemes can be p\@ro categories, lexical and functional morphemes.
Lexical morphemes are words su h@ouns and adjectives (you). Functional morphemes are
words such as prepositions &;?u»nctions (in). Bound morphemes can also be put into two
categories, derivationalls&inﬂectional morphemes. Derivational morphemes are prefixes and
suffixes that crea @ ords or change the word’s word class (as can be seen above when the
adjective gl ecame the adverb gladly). Inflectional morphemes do not create new words.
Insteadsei tional morphemes change the grammatical function of the word. That means

g e.g. plural, tense or possessive (-s attached to dog changes the number from singular

to plural, dogs).

This study is only concerned with inflectional morphemes “s” and “ed”. There are other things to

consider apart from morphemes that matter in the students’ learner language: allomorphs.
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Allomorphs are a part of morphology but differ from morphemes in that they regard speech more.
Morphemes and allomorphs are closely related. However, allomorphs are variants of morphemes,
often with a close phonological pronunciation. For example, the regular plural -s morpheme can
be pronounced both /s/ and /z/. But there are other examples, like comparative morphemes -er

and -est (larger, largest). Both morphemes conjugate adjectives but they do not sound th%g

There is a scarcity of research compiled in allomorph studies. There is one study @students
of English pronounce the allomorphs of the -ed tense marker, i.e. like [d] O [t] (as in the
difference in tried ([d]) and liked ([t])), in Malaysian speakers. The sqﬁ‘{%sw\gs that the students

were rather accurate in their pronunciation of the allomorphs. %%\

Studies on first language learners (in the United States ﬁ@that younger learners (aged 6) can
interpret -ed as a tense marker, but not the third pegson’singular present tense ‘-s’. Researchers
(ibid.) argue that because the ending ‘-s’ “c@o ds to multiple meanings”, in English, such as

plural on nouns, the genitive, and thirijggh singular present tense, it can lead to confusion for

the learners and will not be acq@ a later stage®.

Morphemes are acquire@i@r if they have a “one-to-one correspondence”. The fact that young
learners can interpy s a tense marker, but not the third person singular present tense -s, and
that the -s m ;ci&)has multiple meanings can make it harder to learn the third person singular
presen@s. Few researchers have tested if morphemes with multiple meanings are more

to acquire for Yoruba L1 Newscasters or students with English as their L2. This study

wants to discover if Yoruba L1 Newscasters are likely to find the -s morphemes difficult.

However, a corpus study, carried out included possessive-‘s in their study. All in all, they studied
articles (a, an and the), past tense -ed, plural -s (and -es), possessive -‘s, progressive -ing and

third person singular present tense -s. The participants in the study had different L1s (Japanese,
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Korean, Spanish, Russian, Turkish, German and French) and were categorized into five different
levels of proficiency®®. The results in the study show that plural -s is the first morpheme that the
students are accurate with. The second morpheme would be the possessive -‘s and lastly the third
person singular present tense -s. However, when you look at the individual progression of each

L1, some use the third person singular present tense -s accurately even in the lowest %\pf

proficiency. @'

Moreover, this is also true for possessive -‘s . This suggests that L1 h@uence on the
acquisition of each morpheme. Although, there are patterns that@ﬁt'\hat many of the
languages progress similarly. One could assume that the ac % would be the same for

students with Swedish as their L1. However, it has to be s@h order to be confirmed as there

are varieties in the acquisition depending on what I@ent has. As this has not been done in

Nigeria, this study will try and fill that gap. (6
Some researchers argue that all morpgm& acquired in a certain order. For example, Brown

made observations on the ordep.o acquisition of English morphemes in both L1 and L2
learners. The children in hew acquired the studied morphemes in roughly the same order
even though they we&%l.the same age when they learnt them. The conclusion was that the
acquisition of marphemes had a specific order for allL2L, independent of the students’ L1 and
possible @%ﬁer. Such findings suggest that there may be a natural order in the acquisition of
mo %in an L2, situation that resembles L1 acquisition. To establish this, one would have
@npare this to otherL.2Ls’ acquisition of English which can only be done after an order has

been created for Nigeria. As this has not been created, the first step would be to create a

morpheme acquisition order which is what this study will attempt at doing.
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Nowadays, it is more common to think that L1 transfer has a much bigger impact than

researchers thought in the1970’s and few rely on the natural order hypothesis as much.

English inflectional ending also known as allomorphs has to do with the way some morphemes
behave in a particular environment®. Also, it is an alternate pronunciation of a phonological
form of a single morpheme. Inflectional endings as mostly represented by different v@ es
are rendered differently depending on the surrounding phonemes. Inﬂection@dﬁngs are
otherwise regarded as markers, and there are specific rules which govern sﬁ%n rkers. For the

purpose of this text, we shall discuss three levels of markers. They ar@ N

(1) Past tense markers ®
(i)  Plural noun markers
(ii1))  Present tense/singular verb markers. @
Learners of English phonology need to @\astered the differences between voiceless and

voiced sounds before they learn an erstand this aspect very well. However, the voiceless

sounds in English are nine in @hey include /t/, /k/, Ip/, /£, /s/, /] 1,/ ©/  /,and / t /;

and their voiced counte s gre fifteen in number: /b/, /d/, /g/, /j/, I/, /m/, /n/, It/, IN/, Iwl, Iz/, ] 3

/&5 /, //and /q Q
Q)Q

Past tense : Most verbs in English realize their past tense forms by adding the suffix ‘ed’/

‘d’ to thremsbase forms. The following rules should be followed in pronouncing them when they

explained: To be pronounced as (-d): If a vowel sound occurs before the past tense
e

maxker, it should be pronounced as /d/,

Table 2.2 Past Tense Marker after Vowel Sounds

S/N | Word Transcription

(1) Feared /fiad/
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(i1) Dismayed / dismeid/

(i) | Stayed /steid/
(iv) | Tired /taiad/
(v) Bowed /baud/

(vi) | Fared /fead/ \Yy
Source: Field Survey, 2021 @'

To be pronounced as (-d): If a voiced consonant sound occurs before the I@@ marker, it

should also be pronounced as /d/. &
e

Table 2.3 Past Tense Marker after Consonant Sounds \

S/N | Word Transcriptio Q~D

£ Y
() | Jugged /dgAgd/ Qe
(i) | Loved /IA%%,
4

(iii) | Shamed (ﬁé@d/

/\A\
(iv) | Banged ‘ N bayd/

N

v) Gorgw /gD:dsd/

e\
(vi) ur /p3:dzd/
A

Source: Field Survey@ .
To be prOﬂOUnci% d): If the consonant before the past tense marker is either /t/ or /d/,

pronounce it & .
Table ;@ Tense Marker Pronounced as /id/

QQ S/N | Word Transcription
(1) Started /sta:tid/
(i1) Founded /faundid/
(iii) | Plotted /plDtid/
(iv) | Divided /divaidid/
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(v) Mounted /mauntid/

(vi) | Blended /blendid/

Source: Field Survey, 2021

To be pronounced as (-t): If the consonant sound that comes before the past tense marker is a

voiceless sound, it should be pronounced as /t/. %
Table 2.5 Past Tense Marker Pronounced as /t/ ;\Qb

S/N | Word Transcription (6 "

AL
() | Worked Jw3kt/ \
AN~
(i) | Walked /wO:kt/ QQ
A
(ii1) | Stopped /stOp, N\

A,
(iv) | Flushed %fﬁd
Laughed -t/
(v) aughe C\)V
(vi) Washedg = | woly
A

Source: Field Survey, 2021 %‘Y
2.1.9.10 Pll&gldn Markers

The pﬁ%@m of most English nouns is realized through the addition of the letter‘s’. However,
«%.‘ s of English do not have a specific spelling procedure. There are some words that end in
vowel sound before the letter's’ is added. We also have others ending in voiced or voiceless

consonant sounds before the letter's’ is added.
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To be pronounced as (-z): When most nouns end with a vowel sound (not necessarily
orthographically, but phonetically), the letter‘s’ that comes after is realized as a voiced sound,

that is /z/.

Table 2.6 Plural Markers Pronounced as /z/ after Vowel Sounds

S/N | Word Transcription @,
(i) | Boys /bDiz/

(i1) Lies /aiz/ %
(ii1)) | Showers /lauaz/ %\
(iv) | News /nju:z/ %;’
(V) Tyres /taiez/&f\X

(vi) | Gears /«19‘?&) ’
Source: Field Survey, 2021 Q;\\ ’

To be pronounced as (-s): When a @nds with a voiceless consonant sound, the letter ‘s’, is

realized as /s/. It is the voie€less\nature of the initial consonant sound that makes it attract a

voiceless sound. ‘{ *
@7 Plural Markers Pronounced as /s/

S/N | Word Transcription
(1) Plates /plaits/
(i1) Sports /spI:ts/
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(ii1)) | Rents /rents/
(iv) | Chicks Ntliks/
v) Ranks /r&enks/
(vi) | Tanks /teenks/

Source: Field Survey,2021 \Y’
To be pronounced as (-z): When a noun ends with a voiced consonant so@y; voiced

consonant sound is followed by letter‘s’, it is realized as /z/. The Voiced@of the initial

consonant sound also influences the letter‘s’ to become /z/. (6 |

Table 2.8 Plural Markers as /z/ after Consonant Sounds Q%
40 \

S/N | Word Transcri
AN

(i) | Aids Jeidz 7
(i) AA§
11 Arms mz
‘\
(iii) | Girls (\\ﬁggzlz/
) 4
(iv) | Rends | Jrendz/
D)
v) |B /bedz/
«%S{) -
Lge

(vi) /legz/

Source: Field Survg 21

To be pronm&i as (-1z): When'‘s’ occurs after the following consonants, /s/, /z/, /{f /,/ d3 /3 /, it

1s reali z/.

QQ

Table 2.9 Plural Marker Pronounced as /iz/

S/N | Word Transcription
(1) Kisses /kisiz/
(ii) | Bushes /buliz/
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(1i1) | Judges /dB3Adziz/
(iv) | Faces /feisiz/
(v) Bases /beisiz/
(vi) | Watches /wOtfiz/
Source: Field Survey, 2021
2.1.9.11 Present Tense/Person Singular Verb Markers %\}

The third person singular form of English verbs is usually indicated by addi
form of a word. For example, the word ‘sing’ has ‘sings’ as its singular form» However, just as
we explained under plural nouns, the English words vary in spelhng& &) various rules are

attached to them depending on their format. They include: ( ;

To be pronounced as (-z): When a singular verb ends with %1; sound, the letter ‘s’ is realized
as a voiced sound that is /z/. \

Table 2.10 Singular Verbs Pronounced as /z/‘*

A
S/N | Word C\)yTranscription

(i) Says Qv /sez/
(i) | Gee V{* / gouz/
)

(iii) . ics” / triaiz/
(@y[’ay /peiz/
Y | Prays /preiz/

Source: F 1e|(§§¢9 2021

To ]@mced as [-s]: When a singular verb ends with a voiceless sound, which is /s/.

\

Table 2.11 Singular Verbs that End with Voiceless Sounds

S/N | Word Transcription
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(1) Makes /meiks/

(i1) Takes /teiks/
(i) | Starts /sta:ts/
(iv) | Hopes / haup /

%) Walks / wD:ks / Y\
(vi) | Plants / plents / Q%'\

Source: Field Survey, 2021 \

To be pronounced as [-z] : When a singular verb ends with a voiced cg ant, sounds before the

letter ‘s’, it is realized as a voiced sound. Thus, it is represented w@s/ z/ sound.

Table 2.12 Singular Verbs that End with Voiced Soundq

S/N | Word Trs@" tion

(1) Starves /fstazvz/
AN
(i) | Comes __ N\ [/kAmz/

QD

(iii) | Biginz\>y~ /biginz/

(iv) éMés / feidz /
<§ S.ings /sinz /
Q)(Vi) Bangs /bé&nz/
Source: Survey, 2021

i@onounced as (-iz) : When ‘s’ occurs after the following consonants, /s/, /z/, /f /&3/, 11/ ,/3/,

it is realized as /iz/

Table 2.13 Realisation of /s/ after Fricatives
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S/N | Word Transcription

(1) Races /reisiz/
(i1) Rushes / ruliz/
(iii) | Judges / &gAdziz /
(iv) | Washes / wOliz/

v) Kisses /kisiz/ %
(vi) / dOdziz / %

Dodges

Source: Field Survey, 2021 %

The above information is graphically represented thus:

—ed QQ)

A

Voiceless «gkd /t/or /d/
[t | Q [d] [1d]

- laughed % -loved -needed
- stopped ‘{ ° -stabbed -gated

- tacked >\ - tagged - pleaded

- passed Q) - pleased - thwarted
-buffed 6& - blazed - nested

- tapped - tabbed - awarded
Fig: Diagram Showing Illustration of Past Tense Marker
Sobce: Field Survey, 2021
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2.1.9.12 Interlanguage Phonology

Interlanguage is the developing language produced by non-native speakers of a language ',
Interlanguage is a sort of distinctive form of the learner’s current version of the language they are
learning. Interlanguages are organized and they share linguistic aspects, such as phonological

and syntactic patterns, as in primary languages '°!. Interlanguages also have idiosyn@s

which cannot be accounted for by the rules of the native language (NL). Qg)

\

Also, it is associated with the contrastive analysis hypothesis (LA%whih assumes that
'\

comparison between native and target language is either mar o& in foreign language!'?.

However, researchers abandoned the CAH entirely because ghe nd the contrastive analysis

hypothesis inefficient and instead have paid more atten 'Gt\t%lifferent models.

By and large, Interlanguage phonology is the ph%lo cal system of the language produced by a
second language speaker. For instance, %&ulation of English morpheme “ed”, by Yoruba
speakers of English tends to substi with /ed/ instead of /id/ when articulated. Therefore,

there is evidence of L1 trar@zl :2 by native speakers because it is not in their language
inventory. 4{ .

However, the relgtivésextent of universals aid L1 transfer depends on whether sounds are similar

or differen@o languages; the more similar the phenomenon, the more expected it is that the

univ® rinciple will operate.

2.1.:] 0 The Mother Tongue

This is a language which an individual acquires in their early years and which usually becomes
the person’s natural mechanism of communication. This suggests that a language is said to be the

mother tongue of a person which he or she is ‘born into’, which means the language of the
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parents of the child as such acquires it. It is the language in which children acquire their first
experiences, and in which they can conveniently express their feelings and emotions. It is
believed that a mother tongue is learned from infancy but must not of necessity be the language
of the parents of the child. It is possible for an Indian child whose parents reside in England and

who has not been exposed to the language, will have English language as his MT t

language as well. This showed that language can only be taught and learnt b@fot be

inherited 191, é\.

It is intrusive, creative and original denying the child in learning mecﬁ@eféfore would render
him tongue-tied, which supported the National Policy on Edu@t calls for the use of the
MT or language of the immediate community. It is asse e%k pupils who commence school

education in MT or LIC learn better and later learn guages more effectively.

The international success of early educatic@'th mother tongue advocates the use of MT in
igeria and it will guard against the loss of pupils

lower primary school education especi' 11§,‘,d

language!®. It is asserted that chil earn English much more effectively when they develop

their ability in their MT. TN evidence that it is not totally a negative phenomenon in the
learning process '%. Qa .or SL as Interlanguage; MT is frequently the chronological first
language of a bi/pmulfttingual person, however, if a Yoruba-English bilingual who was born and
grew up r@g nd, uses English for most of his needs without having an alternative in using
Yo %have English as his MT. By and large, mother tongue is the language that bilinguals
@Very good mastery of and which he or she can communicate effectively with. It is what a

person has learned from birth or within a critical period, where the ability to acquire a language

is physically linked to age, and thus becomes the basic norms for social identity.
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It then follows that it should not be shocking when some traces of the mother tongue of a speaker
manifests in his usage of a second language (a language that is learnt to fulfill necessary needs).
The major difference between English languages spoken as a second language in many countries

is the fact that speakers already have a native language which is called “approximate systems”!%4,

MT is a language that shapes learners understanding. Though teaching withou Xhe
blackboard, charts, projectors, and curriculum and so on, children tend to be IOO@users of
their MT and can carry out their daily activities since it is the language of € , which is the
total way of life of a people, is expressed. These suggest that the Ab§w’ﬁies a habit that is
deeply embedded in learners which also implies that he someti@ sfer some of the traits of
the MT into their second language!®. The speech of co n\Wigerian, as well as the educated
ones has traces of cultural background. The inﬂ@ T on English language as a result
some ethnic groups over indulgence in their priaitive cultures in addition to a misguided passion
to create impression that they cherish th@ osedly “rich cultural heritage”. The sad thing is
that children grow to have their mt conditioned in such manner. It is high time the
irrational pasturing mindset aKd) eption be checked to enable children key into the norms of

the language of instructiﬁéind communication around the world'%.

In every possibl@gsment, endangered a staggering and persistent decline in the quality of
English S§S‘ Africa. This may not make one to wonder why, in all levels of schools in
Nig@ ny learners have so much difficulty with their communication skills in English such
&tey cannot function effectively in the academic use of English. Recent researches churned
out by the West African Examination Council indicates that less than ten percent of senior

secondary school leavers pass English at credit level. However, in learning English
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as second language, the influence of MT is the most difficult to get rid of; it is like getting
Krishna, Guntur or West Godavai languages into extinction. This seems to suggest that there
must be a balance between MT and TL usage at some particular situations that should not affect

the other!?’.

From the review of MT, it is obvious that bilinguals, which most Nigerians are, will %’Q@Ze a
higher degree of competence in their MT than in any other language since @F is the

%ﬁ\br some traits

language of their immediate environment. This further implies that they may
of the MT into the second language (L2), through pronunciation(@bu'ﬂary, and sentence
structure and so on. This is so because when a person has ac '%ﬁrst language or mother
tongue and wants to learn a second one, there is a tendenm& first language to influence the
second one. Since in Nigeria where English languag&issan official language and language of
education, every child who passes through th al educational system invariably has to learn
it. Learners continue to battle with the@e of not only adjusting their speech organs to
accommodate the sounds of the @nguage but also have to learn to pronounce sounds

correctly in order to be unde% in"the second language %%,

However, since the 1 ages differ, the rules of one language become difficult to apply to the

other. If such imppsition is done, it may break comprehension and communication.

2.1.10.]@%% of Second Language Acquisition

@l Language Acquisition (SLA) is a field within linguistics where a single person’s or
group’s learning of a second language (L2) is studied. An L2 is often also called a target

language (TL).
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TL is the language that the second language learner (L2L) aims to learn. An L2 could be learn
for example at home (informal learning) or in a classroom (formal learning) . The word ‘second’
in SLA does not necessarily mean the second language a person learns. It means any language
that is not the person’s first language (L1). Therefore, SLA also studies the acquisition of a third
or fourth language '?!. This study investigates SLA. Therefore many of the coming sec('&w
necessary to include in the background to draw relevant conclusions about the ﬁnd% large
part of SLA research has been dedicated to the issue of transfer. When learni language,

the L2 learner may resort to grammatical structures of their L1 to fill in%)g\resulting from the

lack of knowledge in the L2. C\

Also, there is positive and negative transfer. Positive tra@kes place when the rules of the
L1 are applicable in the L2; the L2Luses the langua ctly because of the knowledge of the

L1. On the other hand, negative transfer ocg@len the L1 interferes with the L2, especially

when the rules of the L1 differ from the [QJ\

One reason newscasters in this u@ght make errors with the studied morphemes could have
to do with negative tranjiw ative transfer, the L2L makes errors because s/he applied the
rules of the L1 in the %n therefore it becomes incorrect. Some studies suggest that languages

from the same la groups have similar types of transfer!®.

As me Qmefore, ‘Interlanguage’ (IL) is another term within SLA. IL was coined by Larry
and describes what the L2L uses when s/he expresses her-/himself in the L2. It is seen
as a linguistic system in itself for the learner, which is not like the L1 or L2, although linked to
both. IL could be considered a mix between two languages, just not a fully developed language

yet. Some argue that an adult L2L will never be able to speak a TL as well as any child could

speak their L1 because of what is called fossilization. This term refers to when an L2L stops
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developing their TL. However, some still disagree about fossilization and while they agree that
the IL “may stabilize” it does not mean that the L2L loses the possibility to still learn more and
develop. Learner language (LL) is a type of IL. While IL is a term that describes the linguistic

system inside the L2L, LL is the language that the L2L produces'!°.

To add, learner language (LL) is the produced language of the L2L during their acquisi Xhh
written and spoken. It is the main source of data for SLA researchers since it is@e}ssible to

study much else than learner language. One way of researching LL is thr@ earner corpus

research (LCR), which this study is concerned with. @ "
LCR is a relatively new way of studying LL since it was firs &m the *80s. LCR opens up for

large qualitative studies as it is easier to collect and stor g@t number of student texts.
However, second language acquisition theory c%t f five distinct stages. They include:

Silent/Receptive: This stage takes the in@ﬁal learner hours and months before learning new
vocabularies and pronunciations 0 s. It is observed that during this period learners engage
in self-talk. Second languagea@grs are totally silent when they are in this first learning stage.

Instead, speech is fi A%sn{al in language acquisition and learners stand out in language

acquisition when@ply what they learn as they learn it.

Early P @ion: During this stage, learners acquire language which may last for about six
m nd may understand up to 1,000 words. Also, they may learn to speak some words and

begih forming short phrases, though may their grammatically construction may not correct.

Speech Emergence: Learners acquire words of up to 3,000 words, and learn to communicate by

putting words together informing short phrases, sentences, and questions. Again, they may not be
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grammatically acceptable, but this is an important stage during which learners gain greater

comprehension and begin reading and writing of their second language.

Intermediate Fluency: Learners’ vocabulary increase to 6,000 words and may last for a year. At
this stage, learners communicate in writing and speech using more complex sentences. This

crucial stage is also when learners begin to thinking in their second language, which @m

gain more proficiency in speaking it. @
Continued Language Development/Advanced Fluency: In the le ing'\ ;rocess, it takes
learners at least two years to get to this stage, and then up to 10 y: &achieve full mastery of

the second language in all its complexities and nuances. Se %‘guage learners need regular

opportunities to engage in discussions and express the @ in their new language, in order to

4

The key to learning a new language an. <%ioping proficiency in speaking and writing that

maintain fluency in it.

language is consistency and practic@tudent must converse with others in the new language
on a regular basis in order to g eir fluency and confidence. In addition, it is important for

students to continue to k a classroom teacher on specific areas associated with the new

language especialgf@l gl

2.1.10.2 Ir@&e of Mother Tongue Interference on Second Language Learning

1nterference in second language acquisition and language contact refers to the
infltience of one language or variety on another in the speech of bilinguals. Also, many speech
communities individuals who speak two or more shared languages are called bilinguals. It then
seems that Nigerians transferred the language system of their MT into the use of English

language!'2.
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Interference is an influence that the learning of the subsequent list has on the retention of the
original learned list, termed retroactive interference and the detrimental effects on the retention
of the subsequent learned list resulting from prior knowledge of learning is known as proactive
interference. Interference is owed to unfamiliarity with the second language, as such language
structure of the native language tends to be transferred to the second language (L2) KW‘[

where their structures differ, it becomes difficult for the L2 user of English langua e%%'

Many Nigerians find English language complicated because there is an innate xence between
forms and meaning in English language and those of the MT. This ir@?leamers are likely
to produce the substandard form of the second language whic %{ ng about a breakdown in
communication. Interference is the automatic transfer, du%&)’, of the surface structure of the
MT onto the surface structure of the language lea s governed by learners’ perceptions

about what is transferable and by their stage &%lopment in second language learning.

Language interference is the situatio V@L the practice of MT stands in the way of proper
pronunciation and grammar of t %y; results in easy identification of non-speakers of the TL
by the mistakes they common ake in syntax, word choice and especially pronunciation. It is

when the previous ortmance disrupts the performance of the second task. The formal

elements of L1 ake used within the context of L2 resulting in errors in the L2 since the structure

of the twg @ges are different!'4,

, when learners apply the knowledge of MT to their TL, two possible results may arise:
positive or negative transfer. Positive transfer occurs when items in the first language are similar
to those in the second language. Here the learner acquires the L2 with ease and faster. Negative

transfer on the other hand occurs when items and structure of the mother tongue and second
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language are not similar. This brings about errors that may hinder communication. It implies that

the more differences that exist between the MT and L2, the more negative transfer!!>.

Interference could be described as the involuntary influence of one language on the other. It is
not a voluntary action as borrowing and code-switching can be nor is it a variation but a
complete deviation from the norms of the TL. Interference is the transfer that i Xka
learner’s L1 exerts on the acquisition of an L2. It is governed by the learner’s pe@%&ts about
what is transferable as a result of the development in learning the L2. Lea‘ﬁ%&onstwct their
own interim rules by the use of their L1 knowledge. @ "
S
$

From the discussion on interference, it is obvious many. %ans may inject their understanding
of their MT into the TL when trying to express th he TL. This may suggest why an Ngas
learner of English pronounces “sorry” as “s@nause the /i/ sound does not occur at the final
position of words while /t/ does. An Igal rner also finds it difficult to pronounce words that
the /tJ/ sound occurs in as it is pea as /[/. So “chair” /tfea(r)/ becomes / ja:/ and so on. All

ﬁl‘: a breakdown in communication. If you can guess where a

these lead to errors that bring\@)

person is from by the%y e or she speaks English; his or her English communication suffers

from the mot?{@l%interferencem.

2.1.10. iew of Mother Tongue Interference on English Language
en established that the correctness of any language can only be attained when the actual
usage of the native language to be learned is used effectively and appropriately. However, it is a

statement of fact that the complex and multiple languages spoken in Africa have to a great extent

influenced the use of English. No matter how people tried to speak English in Nigeria, it cannot
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be with the same fluency as native speakers because the English used in Nigeria has been
indigenized to suit the Nigerian environment.
MT influence can come as an effect of the divergence between English sounds and that of the
MT particularly those that are absent in one of the languages. This leaves a learner to either
approximate such sound feature to the closest in the MT or literally pronounce a KWS
represented by the letters. For instance, the difference which lie with vowels, co@(w and
supra segmental element of English and Igbo often interfere in the pronu x of English
sound. English has twenty four consonants and twenty vowels whﬂ&(qguba has eighteen
consonants and seven vowels. Due to influence, the palatal appr@%x%[ /j/ is deleted in many
words: ®

English- day /dei/  fool /fu:l/ \q

Y oruba- /de/ /ful/,
The Tivs interchange /1/ for /r/ and /r/ for %e ever they occur in a sentence. This affects

99 6

their pronunciation of “rice” for “lic > for “lon” (a word that does not exist in English).

Hausa speakers exchange “the” (a senseless “word” in English). “The boy” becomes “za

(Y]

boy”. The Efiks and IbiBb%Mce /j/ where the letter “y” occurs particularly at the beginning
ated as

of words; “John is “Yon”. This interference is as result of injecting the /ng/ sound
of Dutch to r{e% /9/ of English forces the word “finger” /fina(r)/ to be realized as /finger/. All

these aff% proper pronunciation of English language sounds !'"’.

ict between Punjabi and English language compel learners to pronounce “measure” as

“meajure”, “pleasure” as “pleajure”, “support” as “sport” and “develop” as “devolp” and so on.
This is because Punjabi lacks the vowel /D / and structure of stress and syllable formation. Some
Uphindi consonants are strange to English consonants. The /v/ phoneme is realized as /bh/ and

this leads to the pronunciation of words in English like “love”, “very” and “give” as “labh”,

100



“bhery” and “gibh” respectively. Also /z/ is realized as /j/; as such “zero” and “examination”

become “jero” and “egjaminesan” respectively '8,

The MT influence brings about code-mixing and switching. This is a situation where bilinguals
alternate between two languages during interaction or exchange with another bilingual of the
same speech community. It is as a result that a speaker is not fluent in the TL as such %@270
the MT to compensate for the deficiency. This damages the very core of th &fanguage
culture of both languages. For instance, Russia can be mixed with French: ‘@ovali, chto le
vin est tire et quil faut le boire” meaning “they felt that the wine@«;ﬂ(ed and it should
drunk” . Yoruba and English: “e wa careful ni beyen o,%l%@ ti mo consider gbogbo

circumstances to surround matter yen, mo wa conclude pe@ tto wa ni be....!"°,

The above statement specifies English linguisti s mixed with that of Yoruba. Such
expressions like “it is paining me” (it gives @i , “two days” (long time), “father” (to include
uncles) and “brother” (to include biolggi rother, cousin and a person from the same village,

state or region with), “the probl ry serious in the nature of it”, “tourist came to Egypt to

enjoy the weather beautifu?\e) so on, are drawn from cultural understanding which is

expressed in the MT”@

MT also inﬂ&grﬁe TL at the grammatical level where unnecessary repetition of grammatical
items 1 lose to each other for the sake of emphasis. The Arabs transfer and inject some
ady s in sentences where they should not be in Standard English. For example, “please work
harder”. Here, there is an application of Arabic structure to that of English. The possessive
adjectives are lacking in Italia as they are used in accordance with objects. As such “his” and

“her” are used wrongly due to equating Italian structure with English. As such instead of saying
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“John live alone. His parents live abroad”, a structure like this emanates “John e solo. I suo

genitori vivono all’estero” meaning “John is alone, he his parent live abroad”!?!.

It can be seen from the few examples discussed that the principal barrier to L2 acquisition is the

interference of L1 system with those of L2 system. This may be because a child’s views and

thoughts are in his or her native language. This point to the fact that MT influence is@gng

problem in second language teaching such that it becomes necessary to correct su\@éﬁkes.
@ "

There are generally two types of interferences. Namely: $

i. Proactive ‘&
ii. Retroactive { \)

2.1.10.4 Types of Interference

Proactive interference is an in ?&e phenomenon that helps in the acquisition of the target
language. For instance s&i li%€’ /b/, /d/ and /t/ which occur in most Nigerian languages help in
the acquisition of simiar sounds in English Phonology. As such the pronunciation of words like
“Bed”, “bet’&g’_’) and so on will not be difficult to articulate. This suggests that not all
interfere e errors. Retroactive interference is one that retards the process of acquisition of
the t anguage (TL). For instance, the absence of the voiced dental fixative /3/ in Yoruba
®age hampers the acquisition of the TL 22, As such words like “then”, “that” and so on will

be difficult to be pronounced correctly.

To be specific, there are four types of interferences:

a. Phonic interference
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b. Grammatical interference

c. Lexical interference

d. Discourse interference

There are also four major interference of mother tongue in English.

1) interference at the grammatical level

ii) interference at the phonological level (6 "

Three types of mother tongue interference In ish could be identified; those are phonological

ii1) interference at the lexical level

iv) interference in spelling

interference, grammatical interference an@ interference!.

From the three classifications, ical interference remains consistent and this implies that
it is of interest to scholars. Nuch, this study will concentrate on the phonological level of
mother tongue inte@%ﬁéeause it deals with day to day conversation. Also, it is observed
that the major di%nces between English language in Nigeria and natives of English is mainly
found in t@&en form as most of the phonetic characteristics in English of Nigerians can be
trac@%e

‘&Muction of speech sounds of the MT in the L2. This is realized at the Phonemic, stress and

transfer of features from MT. Phonic interference is the transfer of the rules guiding

intonation levels. It is the interference of items including foreign accent such as rhyme from the

L1 into the L2.
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Phonemic interference is predominant and brought about because of the differences between the
sound pattern of MT and that of the L.2. For instance, the interchanging of /p/ phoneme for /f/ by
Hausa users of English distorts the actual pronunciation of words like people /pi:pl/ for /fi:ful/.
Again, most MTs lack consonant clusters. As a result, vowels are inserted immediately after
consonant sounds. E.g. little /litl/ became /litu/. Furthermore, there is noticeable interfe e%}n

the stress and intonation. This is because most Nigerian languages are tonal v@ﬁglish

stressed-timed intonational!?. é\'

This explains why many Nigerians stress all syllables; e.g “cha/ra@t@ad of “character”.
Such an approach affects the meaning of what the speaker inte@ y in the TL. This may be
due to differences in the sound system of English and %&&any learners are compelled to
equate some words in English with their Arabic e t. For instance, the word “number”
/nAmba/ is produced as “/nomba/”; “mystery’%%trl as “/mistiri/”. The Indonesian language,

due to MT influence, cannot differentiate@%l long and short vowels of English language. As
such, “sheep” /i:p/ is pronounce Qship” / ip/. Also, the language sound system lacks
consonant clusters. This coro%

becomes “departement”4lt\is done by rearrangement of the vowels and consonants available into

rs to interpose an extra vowel. For example, “department”

a configuration their MT order. In some cases, phonemes that are not available in
Indonesian sﬁ% system are substituted with those that exist and injected into English sound

arrang ~For instance, / /-shade for /S/-said, /© /-thank for /S/-sank, /V/-very for /f/-ferry!'%.

l% the discussion above, it is pertinent that most learners of English as a second language,
including Nigerian television correspondent reporters, are victims of bilingualism and possible
candidates of interference. However, these substandard forms brought about as the result of

interference can be corrected. As such, the classification of errors will help the researcher to
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classify the errors that correspondent reporters are likely to make as it concerns the spoken

English.

2.1.10.5 Phonic Interference and the Newscasters.

Every language has peculiar sounds with which it is produced and communicated. English
language has been a significant segment of the communication network in the Egn
multilingual society. Some languages have limited number of phonemes while @ppear to
possess extremely large phonology. The English language has unique phor@ﬁ its structure
that make its acquisition difficult because of the irregularities. With d&%@,ﬂ?ﬁes in the phonetic
structure of English and Nigerian languages, newscasters, if not %\\bl‘med and guided on the

demands of their job, become a square peg in a round @hls does not only rest with the

reporters but also students who see these reporters @L .

A newscaster is someone who reports news Arﬁparticular country or a particular subject for a

newspaper or a television or radio station) Ximplies that a newscaster can be reporting within

those who report for television, sgdtions in South West State. The spoken language remains the

or outside a country. For the A\pg) ;this study, the newscasters that will be under study are

bedrock of broadcasti@nedia houses. As such, in broadcasting, proper manipulation of the
segmental and supra Segmental feature of English language will purposefully promote excellence

and credib@not only the reporter but the television house of such a reporter!?’.

ows that there is a high expectation from the general public from television houses in

reporting news with near native-like control of the English language. The spoken languages of a
reporter should be “impeccable”, devoid of the trace of the mother tongue, Pidgin and the
Nigerian variety of English. This may suggest that news reading had to be undertaken with close

attention to stress timing and cadence as well as pronunciation. There is a need to sanction
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recalcitrant reporters and relieve them of their duties if they insist on polluting English language.
Broadcasters are expected to have crossed the hurdle of wholesale MT interference because they

have been trained as journalists to speak and use educated variety of English language '%8.

In support of the expectation of the standard usage of English language by newscasters; the
everyday language of ordinary discourse and language of the news casting significa &d*%;s
due to the difference in expected roles. The language of journalism or broadcastin%%)facilitate
effective communication between an encoder and the decoder. The langua a broadcaster

should be flawless, at least, not to the extent of being an error rather tb@aiaake.

However, research has shown that many broadcasters stil it difficult to shed away the
interference of their MT into English which has contin %ade them produce the substandard

English. This becomes evident as the problem rest improper

manipulation of the segmental and supr@ntal features which invariably is the inevitable

form with which a news correspond@eports a story. Though interference may be ignored in

ordinary conversation as ma igerians speak their MT while assuming they are speaking

English, it became a serio s&pas when it comes to reporting as it can breed semantic noise

and sends negativ to students in schools. Phonic noises that are negative render a reporter
.

incompetent &

of the h@icts with that of the L2, the following distortion of messages come to play:

mprehensible. This holds that when the rules of the phonological features

@r Differentiation: This is a situation whereby MT habits are brought to L.2; multiple

sounds or phonemes are used in place of one word.

Over Differentiation: Phonemes that do not conform to the TL in a semantic sense are used.

For instance, a reporter with the NTA, Ibadan, consistently pronounces the word “disease” /s/,
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for /iz/ and “news” /nuju:s/, for /nuju:z/. A Yoruba broadcaster with the Ogun State Television

interpolates the allomorphs in the introductory statement- /kauted/ instead of “kautid”

Substitution : This is interference that is brought about as a result of self substitution for the
phonemes of the target language to suit their MT structure!?’. This such occurs because the L2
phoneme is absent in the MT, little wonder that reporters from the Hausa tribe tend \he
the word “very” /very/ as /beri/, the Igbo replace /1/ with /t/ , the Yoruba prono@és/as /as/

and Igala “chief” as /shif/ where / /' / replaces /t / and so on. %

'\
Re-interpretation: Here, interference occurs because there is a s &anization of the MT to

fit the L2. For instance, the word “marked” /ma:kt/ is produc@ﬁ&k/, thereby

displacing the place of the consonant cluster whichsisypresent in English and not in native

Nigerian languages. (6

Hyper-correction: This refers to the ov@nunciaﬁon of sounds in a word. E.g /debt/ instead

of/det/, listen /lisn/ as /listin/ and d gaut/ as /dobt/.

%

Epenthensis: This is th&lp.\efruous insertion of vowel segments as a way of alleviating the
complexity of cons lusters. E.g /sukulu/ for /sku:l/, screen /skri:n/ as /sikirin/ or skip /skip/
as /sikip/ . I(dirt of the fact that many television correspondents commit a lot of spoken
langua s. For instance, when you read any Nigerian newspaper or magazine, listen to any
Ni radio or watch television, you begin to wonder if the majority of Nigerian Journalists
& of what they say, why they say it and to whom they say it. This suggests that there are
usually interference errors committed by correspondent reporters when they report news on TV.

This angle is perceived because if what reporters say are mistakes, they could be easily corrected.

It is observed that if there are mistakes they are not problematic but become so when they
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become errors. MT influence as the systematic consistent deviant characteristics of learner’s

linguistic incompetence of the target language'°.

From the discussion so far, it is obvious that correspondent reporters commit phonological errors
brought about by their incompetence in the use of the TL. They transfer the phonological
structure of their MT that deviates from the L2 into the L2 and which brings about ﬂk as
regards vowels, consonants and consonant clusters, stress and intonation between@?r and L2.
Based on the above fact, concerned educationists will be faultless to assu%h t these errors
committed by reporters do not only tarnish the image of the particul&‘r%ngr or the television
houses they work for, but its ugly effects on the struggle by th@n sector to train students
who will manipulate the properties of English language d%%)native-like control. The ripples

of these influences affect the phonological features nts, particularly those who aspire to

become correspondent reporters of broadcast(@houses.

Effective reporting means more than i&;}good looking reporters or well-dressed reporters;

but reporters that stimulate the o be glued to their chairs when they report news due to
impeccable manipulation of n English. Though the position above does not suggest the
manipulation of IOO‘VQA%Q ;poken English of the TL, yet it should not be a reporter that flays
the nerves of vigwers’as a result of innocuous-looking linguistic error that quietly become
fashionabl %r because they have not been openly challenged or because the society has
acquiesced in them. A good reporting, therefore, ought to first of all catch the attention of

@rs due to correct pronunciation of English words before inducing them to want to watch a

reporter on television (TV)!3!,

Interferences are undesirable, particularly those that affect communication and hampers proper

education of the usage of the correct form of the TL. This may suggest why it is only the trace
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of the MT that is pedagogically desirable to identify and eradicate that should be urgently
corrected.  Excuse may be given to newspaper reporting when errors are committed possibly
because of its nature, process and use is usually in a hurry governed by time, story size and
market factors. Most of the errors usually waved by readers are heaped on typographic factors.
But such is not accepted in television reporting. A correspondent reporter is usually pre nw
person, known to the viewers and assessed by his or her correct use of spoken@{ The

moment some sounds, words and intonation pattern deviates from the Tl@omatically
'\

become errors!32. é

It is based on the assertions that this work seeks to bring out %\}:ﬁors committed by some
television reporters as a result of the influence of the M <\gv?glish as it concerns the correct
usages of segmental and supra segmental features o ish language in order to help avert the
spread of these errors to students who see t reporters as role models. Errors, particularly
spoken types, does not only embarrassec@}gj te but also affects the use of spoken English of
school students who see these r@ as good users of English language. It is therefore

pertinent for reporters to m &c} articulated speech sounds, to attain required standards in
broadcasting. 4{ .
2.1.10.6 Star:d{@N on-Standard Usage

Langua@e- governed, and we can usually identify the set of rules that can apply on each of

t levels of usage. These are phonological, syntactic, lexical and semantic rules. Suffice it
to state that the standard form of any language would be a form that does not violate, in principle,
any usage rules. It would also exhibit the least traces of the regional accent of the speaker. In

Britain, a non- regional accent exist which is regarded as the standard. This is called “Received
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Pronunciation’ (RP), but is hardly used today as it is considered snobbish. Even the BBC now

allows other accents for its broadcasts!33.

In a second language situation such as ours, if we approach the learning of a second language
formally, that is, by formal tuition at school, the result over time is a reasonable approximation to
the standard, provided this is the target sought. But if the language is not formally 1 & nd
only snippets of it are picked up here and there, then the result would probably b %)standard
forms, varying in their degree of closeness to the standard. These are usua‘ﬂ% icative of the
transitional competence of the speakers as they progress through@at?guage acquisition
continuum towards the standard usage'**. This is not to say, ho@ at every second language
learner ultimately ends up speaking the standard or an awe% variety of it. A great majority

of those whose acquisition of the language occurs i ly out of school end up perpetually

speaking a variant that falls far short of the s:a@vwi.

As we discussed earlier, the standar fcgq_)of a language is usually the most prestigious and
enjoys an important position as the used for all official purposes. It marks out its users as

educated and enlightened aw es them, though unjustifiably, we might argue) a feeling of

superiority over those@nnot speak it!3>,

It has becon@-established fact that Nigerian English is in existence. The controversy is
how to@e suitable variety of English in Nigeria out of the numerous ones spoken by the

@. Scholars have identified four major varieties of English in Nigeria as follows:

a. English used by people with imperfect knowledge of the language. These people
literally transfer or translate their native language into English.
b. English used by 75% of Nigerians which is marked by high social acceptability.

Although it is syntactically close to SBE, but not as perfect as expected.
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c. The third variety is characterized by high social acceptability and high international
intelligibility. It is used by less than 10% of the population of the countries. It is close
to Standard British English (SBE) both in syntax and semantics, and phonology, but
different in phonetic features. It has RP deep structures and Nigerian surface
structures. ‘It is the variety that every Nigerian would like to acquire and therﬁ%it

should be actively taught throughout the country’’. %& )

d. The fourth is characterized by low social acceptability but high™tternational

'\
speaking English as their first language due to bi%&were raised by native

speakers!36. ﬁ

Having identified and studied the four varieties of E XNigeria, the problem at hand is how

intelligibility. It is used by a majority or few Nigerians whu%e the opportunity of

to identify the categories of Nigerians that the standard Nigerian English. In finding a
solution to the problem, some researcheQ osed that secondary school level should be the

criterion while others suggested o‘s@ondary level. Some were of the opinion that passing
a

through secondary school dq@)

language. A child who #brought or raised by educated fellows can acquire competence without

attending any secc;)@ §chool environment'7.
2.1.10.7 Es of Standardization
I

ng been recognized that the English language in Nigeria has certain features that set it

rantee an acceptable measure of competence in English

apart from other varieties of English. This cannot but so. Inevitable dialect differentiation of a
language spoken over a very wide geographical area, interference features on English from
Nigeria’s many primary languages, the mode of acquisition of English by Nigerians either

through textbooks of the language, or from teachers who are themselves non- native of speakers
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of the language, these are some of the factors that make the development of this distinctly
Nigerian variety of English a fact. In our quest for what should constitute an acceptable standard
Nigerian spoken and written English, the following question again comes to mind: is a

monolithic standard possible, or are standards best related to identifiable geographical

educational, social and other factors? \Yy
N

The view held here is as follows: on the syntactic, lexical and semantic levels, i@i\sible to
insist on a monolithic standard, since grammaticality and appropriaten¢ functions of
competence, a reasonable degree of which can be acquired irrespecti‘(@hﬁ ¢ or geographical
backgrounds. But, on the phonological level, it would be di g@ d perhaps unrealistic to
insist on such a monolithic standard. This is simply be%%% a second language situation,
mother tongue interference is a formidable factor th ually influences the user’s speech. It
will therefore be quite unrealistic to overlook this, phenomenon. If this view is accepted, the task
of outlining an acceptable standard Nig@ nglish is reduced to delimiting grammaticality
appropriateness and acceptability qn (&» irst three levels, that is syntactic, lexical and semantic,

and, on their phonological %1 king adequate adjustments for different accents, each of

which must, however, n&%ay beyond intelligibility (both intra-national and international).

2.1.10.8 The{N{QIDQAccents

It is obs@hat it is easy to tell what part of the country a Nigerian came from by listening to

en English that is his accent. However, “members of several ethnic groups residing in
adjacent parts of the country share many characteristics in their spoken English with one

another”, though each group retains characteristics which are peculiar to it. On the basis of this,

he makes a broad distinction between a Northern and a Southern accent of Nigerian English!3®,
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The view held here, however, is that, within the southern part of the country, the western and
eastern accents differ sufficiently to merit separate statuses. Thus, we recognize here three broad
regional accents of Nigerian English, namely, the northern, western and eastern. Significantly,
we are using the term ‘regional’ and not ‘ethnic’, for, although there are three major ethnic
groups, namely Hausa, Igbo and Yoruba, there are many other minor ones. The term ‘r&%’

therefore embraces the totality of accents identifiable in any one particular region o@mntry,

corresponding roughly to the division by the rivers Niger and Benue. é\'
2.1.10.9 The Notion of Intelligibility @ "

The ultimate purpose of language is communication, an %er must be intelligible to
communicate successfully. Different varieties of th %\ language must remain mutually
intelligible to merit description as such. Therefor®s, 1n delimiting a standard Nigerian English
usage, which we claim to be a variety of th Ag%h language, we must not lose sight of the all-
important factor of intelligibility — o&htemational and intra-national. We have already
considered the notion of a mon% ndard as unrealistic, especially at the phonological level,
which is also the most significant aspect of divergence in Nigerian English. In proposing
guidelines for the ide@lgi(.)n of an acceptable standard, we must be careful then to strike a

balance between\factors of divergence (e.g accents) on the one hand, and intelligibility on the

s

2@ Proposed Guidelines for the Identification of Standard Nigerian English Usage

The sub-topic above is the proposal of guidelines for the delimitation of a standard on each of the
four levels of language use. The exposition here is, by its nature, largely theoretical and no

attempt is made at a detailed practical application beyond examples and illustrations. But it is
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hoped that, if the guidelines given are acceptable, they will provide ready test criteria for the

inclusion or rejection of any usages from the standard.

The Phonological Level: It will go long way towards solving the problems of spoken English in
Nigeria if we can provide acceptable answers to the following important socio-linguistic

questions, restated differently here for brevity: %\t

e  Should the standard form be borrowed from abroad, and, if so, what for @ect should

be accepted? 4&

e  Will such a borrowed form be functional and socially accepta Nigerian context?
e How do we keep up with the constant changes that @Vltably occur in the native-

speaker milieu of the borrowed form? \
e s it realistic to adopt a borrowed variety of English for the expression of ideas, experiences
and concepts, many of which are forel the native speaker’s cultures?
The answer to these questions can b up in the single observation that, given our socio-
linguistic situation, it is not r 's o adopt a borrowed variety of spoken English as the
standard for Nigeria. the general attitude of resentment to such a form, linguistic
factors abound whi A%ake it impossible for the majority of Nigerian speakers of English to
achieve little onlan a ridiculous imitation. Those who overcome the odds and succeed in
acquirin <inatlve speaker accent constitute a very small percentage. And writing on the
la guage in Nigeria, it has been observed that ‘many Nigerians will consider as affected
®en snobbish any Nigerian who speaks like a native speaker of English™!%’. Also, in a study
conducted at Ibadan involving speakers selected from five ethnic groups — Yoruba, Igbo, efik,

Edo and Ijaw — it was found that “a large majority of the subjects...tended to accept more readily

that accent of English which appears to them closest to their form of spoken English™!4!,
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The question now is, from the myriad of accents observable among Nigerian speakers of English,

how do we delimit a standard Nigerian English phonology? The proposal here is as follows:

Since a monolithic or uniform pronunciation is not possible, we should recognize broad

geographical accents of Nigerian English pronunciation, namely, a northern, a western and an
eastern accent. %\t

While acknowledging the above diversity of accents, instances of gross mi ciation of

=

words, which undoubtedly threaten intelligibility, should be precluded f%w is acceptable as

5

the standard. Thus, expressions such as /zi:/ for ‘the,” /’is/ f@’, /'mDJ/ for ‘church’,
/saekdm’sta:nsis/ for ‘circumstances’ , /’su:ku:ru:deribe/ fo@v-driver’, and so on, should
stand rejected. Apart from the fact that these forms impdixritelligibility, they can be corrected if

the users make conscious efforts to do so. Wh persist, they should be regarded as

characterizing a substandard variety of NE @aﬁon.

Under-differentiation of word pairs%are partial homophones, that is, word pairs which are
pronounced almost alike, is ic phenomenon among Nigerian speakers of English that
cannot be eradicated nor‘%&erlooked. The problem here is known to result mainly from the
fewer number of especially vowels, and the absence of glides or diphthongs in Nigeria
languages. T reiﬂ'ﬁant tendency is for most Nigerian speakers to substitute sounds which are
present@ L; for other closely related sounds in English which do not exist in their L,. This
i ives rise to the under-differentiation of word pairs mentioned above, among some other

effects. Such pairs include sit/seat, shot/short, full/fool, pull/pool, walk/work, pot/port, spot/sport,

eight/ate, bid/bead, hill/heel, bird/bed, word/ward, chair/cheer, saloon/salon, coil/curl, test/taste.
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It is here that in cases of such inevitable under differentiation, an inclusion criterion for any
usage should be intelligibility in the immediate context of use without serious impairment of

pronunciation. Thus, if a Nigerian pronounces ‘short’ as ‘shot’ in the expression:

‘He is a short man’

This should be tolerated as standard usage, since the meaning is clear from the Cont\;@
While acknowledging the desirability of intonation patterns which are as ne@latwe speaker
patterns as possible, an allowance should be made for differences bet ‘éﬁe’intonatlon patterns

of a native speaker’s English and those of Nigerian indigenou i%ges An example of such

difference is syllable-timing in Nigerian languages, wh1ch w1th stress-timing in English.

At the apparent risk of self-cons tradition, it is pu@ further that the type of pronunciation

used by Nigerian TV and radio announcers & ted as a target model, to which users should
aspire. However, since only a dismal e@ge of Nigerians actually succeed in attaining this
target, a reasonable approxima io@ng into consideration compliance with all the other
criteria suggested above, sho ‘qlaccepted as standard Nigerian English phonology. We
use the term ‘appareu%%c;ntradiction’ here because Nigerian TV and radio announcers and
newscasters then@)@ often aspire to a native-speaker-like accent. But all the same, there is a

distinct <%ness in their pronunciation that makes it easy enough to tell them apart from

nat16§ers of English.

On ;Ze whole, in tackling the problem of delimiting a standard Nigerian English usage, the level

of phonology requires a more tolerant attitude than all the other levels!*.

The Systematic Level: The syntax of any language is governed by rules which fairly stable and

which, unlike the phonology, cut across both horizontally and vertically among the users. That is,
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the rules remain obligatory to the different geographical and social groups using the language,
and any instances of violation or misapplication are readily recognizable as such. For this reason,
it is plausible to insist on a monolithic standard Nigerian English syntax. The proposed criteria

here are grammaticality, appropriateness and acceptability. These are examined more closely

below: \Yy

Grammaticality: Language use is governed by rules of grammar among others.@of these
rules are well known and apply logically and consistently most of the @ hey are thus
relatively easy to learn. But a few are subtle, illogical and inconsisten@rﬁpplication. And it
is the mostly unconscious violation of rules of the letter type th %Sistently yielded deviant
expressions of the type that many have unjustifiably labelﬂQ&érian English’ rather than as the

outright errors that they are for example, which expr S:

‘luggages’, equipments’ ‘smoothen’, matur $’, ‘can be able, ‘some few things’ ‘that your
friend’, it does not worth it’, ‘talk le g)you are enjoying’, ‘we discusses for a long time’,
‘make him to do it’, ‘I asked hj Qare you not coming?’ are often all taken for granted as
standard Nigerian English us%g;) hereas each violates one rule of grammar or another. The
apparent illogically O‘Q% (.)f these rules is often perplexing. For instance, in the expression
below, ‘make’ h@ meaning as ‘compel’ grammatical, the last is not, even though it has the
same sy z@ structure (both surface and underlying) as the third, and the contrasting lexical
iten‘@%
S

the same meaning. These are:

He was compelled to do it (passive)

He was made to do it (passive)

John compelled him to do it. (active)
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*John made him to do it. (active)

The correct form of the last sentence is ‘John made him do it’. Usage here demands that the verb
‘make’ should not take a to-infinitive verb except when used in the passive, and, to be
grammatical, we must be sensitive to this restriction, along with the other, when the need arises,
no matter how illogical they might appear. Thus, for an expression to be acceptable Mmd
Nigerian English syntax, it should not violate any rule of English grammar @a\ter how
illogical or subtle. (This, however, is not without prejudice to the charac& of a spoken
language which often include ‘incomplete’ or ‘ungrammatical’ & '})n) Instances of
violation, no matter how widespread, should be viewed as br% f the code rather than as

characterising a legitimate variety of the language'®.

The Lexical Level: In a second language s1tuat® lexis of either language also reflects

much influence from the contact between d ». The influence of the user’s L; and L,, and
his use of the latter to express his soci -cﬁgu)ral experience, result in much innovativeness in the

use of lexical items in theﬁ%@ This may be broadly categorized into two, namely,

innovations that amount t se of the code and those that are acceptable as reflecting the

Nigerian socio-lingui& 1ronment or the Nigerianness of Nigerian English. Of course, the

first category is precltrded from the standard Nigerian English lexis while the second category is

included%Q
These ate:

(a) Misuse of the code: This results largely from the coming of new words, based on faulty

analogy. For example,

* opportuned (= to have opportunity)

118



* well-knowledged (= to be knowledgeable)
* microphoned (=to be summoned by microphone)

* matured man (mature man)

(b) Expressions that are peculiarly Nigerian: This is a situation whereby secon@e

users transfer linguistics  elements transfer from their first languag the target

language. They are aptly used to express concepts which may no@eculiar to the

Nigerian cultural experience. Therefore, perfectly gramm@a’s\pect of the said

language will remain perfect when analyzing it and @t difficult to understand,
despite his failure to use them. Some examples are@

not on seat (not available in the offi

big man (important personalit@
cash-madam (affluent fem@t\der)

bottom power (und@ence with sex)
invitees (gues@

co—wiv§ wives in a polygamous family)

w %e (greeting to someone performing task)

Other innoydttens in the use of lexical items have to do mainly with their meanings and are

examin% er the semantic level below:

\
%emantic Level : At this level, we turn our attention to the delimitation of standard usage on
the semantic level. Semantics is the study of meaning. But the question of what is meaning has
generated controversy among philosophers and linguists alike over the centuries, '* However,
we will not concern ourselves here with the definition of meaning or the distinction made

between ‘lexical meaning’, ‘sentence-meaning’, ‘grammatical meaning’, or ‘utterance-meaning’.
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Instead, we will simply be concerned with meaning as it affects the intelligibility of the speaker.
For Nigerian English to be justifiably described as a world variety of English, it must remain
internationally intelligible, and our concern here is to delimit what should be acceptable or

otherwise as standard Nigerian English usage as far as intelligibility is concerned'*.

Here again, we draw a line between expressions that amount to a misuse of the cod Xhe
that do not. The former, as was the case on the lexical level, are unacceptable as @standard

Nigerian English usage. They include the following: %

%&-\

(a) The use of normal English lexical items to express % different meanings or
concepts from the original. For example, using%' icized lexical items in the
expressions below when the items in bracke %eant:

The food is too sweet (very delicious)

They love themselves (each oth@
The dowry is high (bride pri ei)
I don’t hear Yoruba %@nd)

I can hear a smell

He is my s@'unior brother (elder/younger)

The point bq%g(fgle here is not without due acknowledgement of the fact that language is

something)

dynami@here is the potentiality of changes in form and meaning over time. But such

are a gradual process, indeed, and do not take place at the expense of intelligibility.

(b) Extending the semantic scope of certain expressions, as is commonly the case with
kinship terms. The wide range of application of such terms as ‘father; ‘mother’,
‘uncle’, ‘aunt’, ‘brother’, and ‘sister’ by Nigerians is very well known. Any adult of

one’s parents’ age is a ‘father’ or ‘mother. Youths of one’s age from one’s village or
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(©)

(d)

town are ‘brother’ and ‘sisters’. Family friends are ‘uncles’ and ‘aunties’, and, within
the family itself, it is not unusual for an elder sister to be called ‘auntie’ by her
younger siblings if she is sufficiently older than them. On the other hand, such terms
as ‘nephew’, ‘nice’, ‘second cousin’, ‘great-uncle’, ‘great-aunt’, ‘step-father’, ‘step-
mother’, etc., are used by Nigerian speakers. The misuse of kinship terms tw

widespread among Nigerians, should not be accepted as standard Nif@%ﬁglish

usage. It undoubtedly obscures intelligibility. Moreover, the co x s can be
easily learned and properly used. But, out of mental laziness,shey qre not.

Redundancy, often bordering on tautology, and inco &1 ss of expression, often

with subsequent impairment of meaning: Exam %‘retum back’, ‘recur again’,

‘raise up’, ‘linger on’, ‘having (for wearin ess) ‘fill” (for “fill out’ e.g a form).

Use of synonyms as perfect mutualli itutes: Two or more words are synonyms if
they have the same sense, and@y do, they are also expected to have the same
formal distinction. But th omet most of the time, and hence cannot be substituted
for each other in all %’s because of differences in the semantic fields covered by
them. A total s nc%v) is an extremely rare occurrence and a luxury that language can
afford. S %t.er how related in meaning any such two words are, there is usually

ar&@ usage or function where they do not overlap. An acceptable standard usage

ld recognize this fact and use synonymous appropriately. Thus, such

Q Einappropria‘[e use of ‘purchase’ for ‘buy’, withstand’ for ‘resist’ (temptation) should

The categorization above is by no means exhaustive. It merely gives an indication of the

not be accepted as standard usage.

overriding considerations, in delimiting standard usage, which, in this section, are

grammaticality, intelligibility, appropriateness and acceptability to the speakers of the language.
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We have proposed guidelines for the delimitation of standard Nigerian English usage.
Admittedly, the problem of such is not as easy in practice as it may appear on paper, and, in
proposing some of the guidelines above, we may have ridden roughshod over some areas that

require more delicate treatment. But it is hoped that our suggestions give an indication of what

2.1.10.11 Problems of Standardization and Nigerian English Phonology @

should be recognized and regarded as standard Nigerian English usage'#°.

It has long been recognized that the English language in Nigeria has %ﬁmres that set it
separately from other varieties. This cannot but be so. Inevitab@&gﬂect differentiation of a
language spoken over a very wide geographical area, intg@e@ features on English from
Nigeria’s many primary languages, the mode of ac %ﬂ of English by Nigerians either

through textbooks or from teachers who are non-natiyespeakers of the language.

Ry

These are some of the factors that mak&:@ elopment of this distinctly Nigerian variety of
English a fact. It has often been st@that there are probably as many Nigerian varieties of
English as there are primary N@nguages because features of native language interference
on English are seen as tbe\\tain characteristics of Nigerian English. Strevens, for instance, states
that “one would description of the pronunciations of English which may be heard in
West Africa 8 bedr“a close relationship to the description of the phonetic characteristics of the
langua n as a mother tongue by various groups of people. This is, in fact, the case”. Two

ically delimited dialects of Nigerian English has be identified, one to the north of the
country and the other to the south. Also, interference features as being phonologically significant
in Nigerian English, but points out that these features are yielding to the establishment of a

standard'¥’.
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The native language interference in English plays an important role in delimiting Nigerian
English cannot be denied. We shall show, however, that even though interference features are
significant, it seems to us that in speech at least, Nigeria is standardizing her use of English with
a set of interference features culled largely from one or two of Nigeria’s major languages and
that other primary language interference features are phonetic rather than phonemic. To )e&w,
interference features on English were encountered in this study from each of Ni% major
national languages. Some of these features are, however, eliminated by thei when their

speech becomes conscious, an attempt, it seems to us, that indicates th%ognition of the non-

standard nature of these features. CQ

The English language is usually regarded as Nigeria’s sw&%&nguage because most Nigerian
users of English have a primary native language. Bu cond language, the English language
performs a multiplicity of functions: it is th uage of politics, education and government,
banking, commerce, of the mass media, x‘[ of written communication and a virile literature.
It would in fact seem as if the Eng language Nigeria is supplanting the native languages
among the educated in their t%Eholes even of intimate family communication and religion.

Meanwhile, we are n@in as to who was the first Nigerian user of English or when it was.
British administrationt-of Nigeria through which the English language had a foothold in the
country less than 200 years ago. Evidence abounds of the use of English by freed
slav@%gerian origin. Equiano’s interesting Narrative published in 1789 is one of such.
@s A Calabar Trader’s Diary, 1787 is another. While these early work show some
competence in written English, they do not provide any evidence of early Nigerian English

phonology!®,

2.1.10.12 Nigerian English Phonology
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This is the stimulating volume on the world concern for English as a global language. It
contributes to the sociolinguistics of new Englishes. It is observed that there are differences in
the realization of the vowel and consonant sounds by speakers of English as a second language
as compared to their native language because English phonemes are different from that of their
native segments. Also, second language speakers faced difficulties when articulating bega f

interference of phonemes of their native language on the English phonemes, this is n%%l’ted to

segments alone but it also covers suprasegmental phonology. é\'

Nigerian English phonology can be viewed as a variety which e@er@tes the following

remarks regarding the use of the language in Nigeria and other @i e contexts:

‘And when we borrow an alien language to sculpt or ﬁ%u, we must begin by co-opting the
entire properties in our matrix of thought and expré$sion.”We must stress such a language, stretch
it,impact and compact it, fragment and re ‘%E it with no apology, as required to bear the

burden of experiencing and of expsieﬁ@, be such experiences formulated or not in the

conceptual idioms of the langu%”?y

2.1.10.13 Nigeriin Qlish Segments
The sound Q

gment comprises the consonants and the vowels. These segments in English are
q 't@ferent from those of the Nigerian indigenous languages. Second language speakers of
]&sh have a number of difficulties in the pronunciation of utterances in English; Difficulties in
the pronunciation arise mainly from the interference of the sound patterns of their native
languages on the sound system of English. These difficulties create variation in Nigerian English

based on the geo linguistic area the speakers come from'°,
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2.1.10.14 Nigerian English Vowels

In considering the Nigerian English vowels, three major geopolitical zones are put into
consideration. The way or manner at which each zone pronounces words differ. The British
English variety has an enormous volume of vowels than the Nigerian English (NE)'>!. The
British vowel is grouped into monophthongs, diphthongs and triphthongs. In thg~st of

Nigerian English vowels, monophthongs and triphthongs are inherent but there @xistence

of triphthong in any Nigerian language!*. %

The following ar >Ples of vowel phonemes under differentiation as found in both Nigerian

English and Bﬁ@h English:

1 seat, sit

u wool, could



a pat, bark

. %é“
e

Q}E \gl -
P
$
4{ .

Fig 2.2 Vowel Plt)e@!' under Differentiation
The fo@limﬁons are noticed across geographical boundaries as in:

QQ

(1) Only PNE(I) and PNE(Y) speakers under-differentiate /i:/ from /i/.
PNE(H) something RP ,

(i1) There is phonemic difference between /u:/ and /u/ in PNE(H). The

peculiarity is neutralized in PNE(Y). PNE(I) distinguishes between the
two by pharyngealization;

126



(ii1) PNE(I) and PNE(Y) speakers possibly identify RP /o/, which is, more
open and less rounded than cardinal /o/. It approximates closely to cardinal

[o].PNE(H) speakers tend to identify RP /o/ as [o] and RP /2:/ as [o];

(iv) PNE(I) and PNE(Y) tend to realize /A/ as /o/ but /3/ is also realized in
words where /A/ is represented by orthographic “u®“. PNE(H) appears to

identify /A/with an allophone of Hausa /a/, producing a sound Wh@\@y

be more close than RP /A/; %

(v) RP /ou/ in PNE(H) is often realized as /o:/ and as s r o] or [o] in
PNE(I) and PNE(Y); and

The differences among the Igbo speakers of English and Yoruba speq@f English accents are
more eminent at the basilectal and the mesolectal levels t % e acrolectal level. The
continuing loss of most of the YE accents by the YQ&Zpeakers of English have one
observable responsibility, which is possible to € as the Standard NE accent'®.
Monophthongisation as a feature of vowel ization in Nigeria is the process whereby an
element of a diphthong is deleted, leavin@) tranded element to purpose as a monophthong.

This phonological process is not qtt@ in RP'%2. The following could be observed about the

phenomenon: \%)

4{.
&

N\
% (1) PNE(H) speakers tend to identify RP /er/ with /e:/ and PNE(I) and
N\
Q PNE(Y) speakers with /o/;
(i1) In PNE(H), /av/ is usually realized as [o0:] and as a shorter [o0] or [2] in
PNE (I) and PNE(Y).
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2.1.10.15 Nigerian English Consonants

There are some consonantal sounds that exist in the British English variety but do not exist in
Nigeria English variety. There are peculiarities which are grouped into five: sound re-
interpretation, sound substitution, orthographic, pronunciation and consonantal processes.
Consonantal processes can be described as phonological processes that are odd to ¢ XX?&
Furthermore, reinterpretation happens when a sound in English is realized as it@counter-
part in English'>3.” This can be found in Hausa (Popular Nigerian) English, )) where /p/
is frequently reinterpreted as /f/. This is as a result of mother tongue @eﬁce because [p], [f]
and [§] are allophones of /p/ in Hausa. Other speakers of P % igerian English faced a

similar problem. Despite that Yoruba has /kp/ instead of %d}oes not regularly interfere with

the pronunciation of RP /p/!>4. §\

Sound substitution is noticed in the arti @ of sound when Nigerian English speakers

pronounced English sounds. Also, thifng,b)es the replacement of sounds that are not present in

Nigerian languages with those @e present in British English. This portrays the peculiarity

between sound re-interpretaﬁ%g}

d sound substitution. However, it is observed that there are
some overlapping of @eintemretation and substitution. The following are the few examples

of consonant souid stibstitution observed in Nigerian English.

\
S
QQ (1) /©/ is substituted with /t/
(i) /47 is substituted with /[/ or /s/
(iii)  /3/ is substituted with /f/
(iv)  /z/ is substituted with /s/

(v) /v/ is substituted with /1/
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(vi)  /y/1is substituted with /n/
(vil)  /d/is substituted with /d/

Both /©/ and /0/ do not occur in most Nigerian languages. There is the tendency in PNE (I) and
PNE (Y) to realize them as [t] and [d] respectively, and in PNE (H) as [s] and [z]. It is noteWt
the realization of / 8/ as /z/ among Hausa speakers is more inherent than the pronungfat f/6/
as [s]'. This shows that Yoruba speakers have a propensity to generate /f/ ﬁg&e / f /does
not exist in Yoruba phonology while the voiced counterpart / d3/ s %be pronounced
correctly as British English form. Concerning the /v/ sound, PNE %kers articulate it as /f/,
it is pronounced as [b] by Hausa speakers. Igbo speakers %hsh do not experience such

difficult in the pronunciation of /v/ though some dialec %o do not have the sound.

Meanwhile, Yoruba speakers of English articu]@%o onant sound /z/ as [s] which confused the

speakers when speaking and writing i 118h language.'*As regards where the letter s is

realized as/z/, It is pragmatic that Ni@n speakers apply spelling pronunciation which leads to

the use of the /s/ sound wher %hd have been used in words such as faces /feziz/ and says
hY

/sez/. It also claimed th@% Js frequently substituted with /[/ in Nigerian English where it is

substituted with s&)@ chas[[],[z], [d] or [ s]."*’

This is not@&her that Igbo speakers of English and Yoruba speakers of English articulate /n/
as [ ﬁhen nasal sound /n/ occurs at the last part of a syllable carrying primary accent, Igbo
ers of English pronounced /n/ but introduces a succeeding ‘g’ so that it will be articulated
as ‘ring [rmg]. But in the case of Yoruba speakers, the phonological processes of [n]-dropping
and regressive nasalization is introduced when /n/ appears in an accented syllable so that “king™
may be articulated as [kin]. Meanwhile, Yoruba speakers’ confronted with fewer problems with

RP/n/ since Hausa [n] features as proponent of /n/ in a syllable-final position'*8. As regards the
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differences between the sound system of Standard English and Nigerian English, it is observed

that the problem of the sound system of English is different from the native languages'>.

The under-differentiation of the voiced and voiceless English consonants is another feature of
Nigerian English. This can be traced in the following pairs in Nigerian English to be /v/ - /1/; /z/ -
/s/; 10/, /©/ and /v/ - /f]. These are evidence of sound substitution when speakers of E Mksya
second language failed to differentiate between voiced sounds and their voiceless @p\'partsmo.
An instance of devoicing of word-final consonants, especially obstruent, ‘%‘L erian English

when voiced becomes voiceless. This implies that it is embroidered i@n}\ext of an educated

Nigerian speaker!6!. %%\

An examination of the phonological characteg'%? Nigerian English is presented. It begins

2.1.10.16 Characteristics of Nigerian English Phono

with the assumption that Nigerian Englis@lect of English, worldwide, exists as a linguistic
system and, perhaps, a psychologica@ity. It also assumes that the reader is familiar with the
basic principles of taxono i% utonomous phonology as well as those of generative

phonology although an %:tic use will be made of both principles in order to present a fairly

simple analysis. Q,»

In the ide@%ﬁon of phonemes, our position is that taxonomic phonology, in spite of its
sho %s, provides us with some of the simple descriptive and analytical tools we need in
@oterizing the linguistic behavior of Nigerians with regards to the sound system of Nigerian
English. In this respect, we will exploit the principle of phoneme identification through

contractiveness in identical environments. Phonetic allophonic variants will also be identified.
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We will rely on the principles of generative phonology when the need arises to capture
generalizations in the behavior of sound segments. We will also exploit such principles in our
analysis of the relationship between morphological structure and phonology; i.e. when providing
morpho-syntactic explanations of phonological behavior. Similarly, when problems of multiple
complementations, neutralsation, levels of abstraction and phonological representation &w

will appeal to the principles of generative phonology. We will, however, in doin %ihimize

formalism so as not to jeopardize simplicity'®2. ‘:\\v
@ "

2.1.10.17 Accents: Dialects and Varieties

One significant contribution of dialectologists, sociolinguists %eent phonologists alike is the
identification of today’s Englishes across the globe. és@n know that there is no monolithic
form of English, thanks to the efforts of English and merchants who helped to prepare
many parts of the world for British politic Aoﬁﬂance — as the British Empire. The spread of
the Americas (Canada and Canada), squt s to Africa (Anglophone East, West and Southern
Africa) eastwards to Anglop munities. Examined along a spatial (geographical)
dimension, we can identify vanigties like British, American, Canadian, South African, Australian,
g

West African, IndiaQ. imilarly, some of the geographical varieties, (dialects) are now

identified through naffonal tags, e.g. Singaporean English, Ghananian English, Nigerian English.

o8

T no doubt that the terminologies; varieties, dialects, and accents are closely related.
Variety is a term often used interchangeably with dialects, e.g. spatial varieties are not just
known as dialects, but also as socialists. When differences are identified between two varieties of
language, such differences (morphology, syntax, lexis, and phonology) are said to give rise to

dialects. This is, however, unlike ‘accent” which refers to the differences between varieties only
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in terms of pronunciation (phonology). In this sense, dialect may be said to be more embracing
than accents, the description of accents is a form of phonological description. This involves the
examination of vowel and consonant sounds, rhythms and prosodic features as well as the

syntagmatic (structural) and paradigmatic realizations and the rules, which relate the features to

one another, etc.'%4. \Yy

The phonetic and phonological characteristics of the variety known as the N@p} English
Accent (henceforth referred to as NEA). In doing so, NEA is described in Télation to Received
Pronunciation (RP): Britain’s most influential accent. It presents NE@&&rate phonological

system, which has correspondences in RP and some other Engli %\

native-English speakers have a phonological represent % of the initial vowel of economics

others have /I/ in the same word. The standard phofiglogical representation of /h/ or in h-words in

NEA and RP along different lines provides @Wamplel“.

2.1.11 Language, Communication%the Media Industry

2.1.11 .1 Language \%)
There are many @guages used in verbal communication, with some 3500 identified

throughout t v&ﬁ However, speech is common in all societies while writing is not , the

number %‘[en languages is much lower, with one estimate showing not more than 500. It is

esff that there are almost 16 languages which are spoken by more than 50 million people

i.e Chinese, English, Italian, Spanish, Russian, French, Hindi, Portuguese, Bengali, German,

Japanese, Arabic and Urdu.

People transmit their knowledge by some form of language.
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There are three forms, namely:
1. Sign ( picture) language
2. Vocal (spoken) language

3. Symbolic (written) language %\E ’

Language means system of sounds, words, patterns used by humans to ‘@te their

thoughts and feelings. So language is the source of expression of thought byymeans of speech
'\

sounds. Language can be described a means of convieniem@ permanent form of

communication'®’. ®:

Language usage is rule-governed and the speak@ adhere to the rule governing the
commu

particular situation. It is a way of explaining how “ nicative event achieve its objectives.”

In Hymes’ acronyms of SPE AKIN (}Q‘fj\&;s responsible for communicative understanding

are expounded: Q

Setting/Scene (S) designateét\h%aiypropriateness of time and place. This can determines the

mood and approach in@w%ﬁon from formal to informal.

Participants )Qe_gotes the relationship between the speakers and the audience. In films, the

actors/ acg and the audience form the participants.

@) explain the goals to be achieved which are crucial. There can be obvious or intended

goals as well as unplanned and covert goals that can serve as outcome.

Acts Sequence (A) involves what is said and how it is said. Pronunciation and production
become issues that are relevant. Sometimes, the occasions and situations from the attitude

adopted.
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Key (k), in a natural settings or acting (film), must convey a message which goes along with the

speakers’ behavior-posture, gesture, tone and manner of presentation.

Instrumentalities (I) concern the channels through which communication is impacted. This can
be in the form of writing, speaking and the adoption of signs and symbols. Apart from these

modes, the adoption of languages type, such as code-switching and speaking t &n

interpreter is also an instrument that can be referred to. Qg)

Norms of Interaction and Interpretation (N) is another essential eec'lxlifactor. It is the

participants’ attitude according to setting and situation. Culture a &tion can determine the

t
norms of speech: loudness, conviviality, gaze return or avert@@ivso on.

N

Genre (G) shows that utterances can be typified in icular mode such as poems, prayers

and editorials. It should be noted that not all gen&ca e used interchangeably 1%,

The relationship between culture and la®e cannot be ignored. It as been asserted that “a
society’s” culture consists of w@gbis, and one has to know or believe that thing in order to
operate in manner acceptableNo 1§ members, and to do so in any role that they accept for any

one of them.” Culture@@ “know-how” that a person must possess to get through the task of

daily living; onl ogfew does it require a knowledge of some, or much, music, literature, and

the arts'®’. Q(&

Whorfian hypothesis sees culture “at the mercy of particular language which has become the
medium of expression for their society:...the world is presented in a kaleidoscope flux of

impressions which has to be recognized by our minds- and this means largely by the linguistic

134



systems in our mind. We cut nature up, organize it into concepts and ascribe significances as we
do, largely because we are parties to an agreement to organize it in this way — an agreement that
holds throughout our speech community and is codified in the patterns of our language. The
agreement is, of course, an implicit and unstated one, but its terms are absolutely obligatory, we

cannot talk at all except by subscribing to the organization and classification of data w@&b&:

agreement decrees'%%. %& '

Language exists in number of varies which individuals employ as the oc‘c%n dictates. The
various linguistic communities also try to influence one another @ia%psﬁlt of contact and
interaction. Within a speech community, there could be group. g;:@ y use the same language,
but with group varieties as a result of class or status. The%%éf a particular group can confer

on it a favoured or prestigious garb which in turn ma as a model to others.

It as been observed that “all languages an @eties of particular languages are equal in that
they quite adequately serve the needs of Q;s)e who use them.” Therefore, there is the belief that
there is no given variety that @)@n supremacy over the other. The relationship among
languages is then univers l,w all the languages of the world catering for the needs of the
various speech comﬂ%. .This global sense has permeated every aspect of human living,

covering all strata- from linguistics to lifestyle and even cross- cultural activities'®.

modern technology, the whole world has experienced distance and space

gsion. All the media are now deployed to man’s use, producing individuals with access to

participate and get carried along in current world events. Globalization is a process which
embodies a transformation in the spatial or organization in a social relations and transactions,
generating transcontinental or interregional flows and networks of activity, interaction and

power.” The impact of the media on language is enormous such that theories or issues that affect
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language in a distant place or region can be felt even in the remotest corner of the world as long
as there is the presence of any brand of the media. Film, one of the media of entertainment in

Nigeria, is a crowd puller.

It is revealed that “from 1906 when the first public film exhibition took place to the present,
Hollywood has progressed from the cine film, through the reversal film to the home vj

The film is an agent of developmental communication which is seen as system@ﬁloyment
of the process, principles and strategies of communication in development ﬁ%\c( -the ultimate

aim being, of course, behaviour change'”’.

Human communication attracts such a huge attention from @wlds of learning because of
the existence of man and his survival rest largely on it. anguages from the perspectives of
hearers and readers that seek for explicitness and $peakers and writers who will prefer minimal
expression. This tug between these two pe@ s is borne out of the interdependence among
man, language and society. “Langue%gs)s social and affective function as well as cognitive

X

Language users often %x)r competence. Language competence comes in two forms:

ones 7!

communicative \@ ce and grammatical competence; “grammatical competence is the
language us Q‘l‘éhcu knowledge of vocabulary, pronunciation, sentence structure, and
meani communicative competence is the implicit knowledge that appropriate use of

ical competence in the various situation of language use.” Rules governing the use of

language appropriately are not the same from one culture to the other, copying one culture

completely might not only be affectation but even a misadventure.

2.1.11.2 Nigerian Linguistic Situation
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In Nigeria, there are inter-tribal linguistic interactions. The historical pieces of evidence establish
the relationship amongst the various regions. This has resulted in a significant number of
polyglots. The coming of the English language into the linguistic setting of Nigeria and its

development can be viewed from three main cycles, these are:

I prior missionary education; 1400 — 1842 \z

I The introduction of missionary education up to the amalgamation into t@éraphical
entity known as Nigeria; (1842 - 1914)

11 The period spanning from post-amalgamation to self-rule of the él%aq republic, military
incursion and the eventual civilian come back; 1914 to date;\(\&

The earlier contact was crude with no intention of the nati\% pting to be English. It was
purely a medium of communication establish in mi ds% teraction. English supplanted the
Portuguese that predated the coming of the Engli uage on the coastal areas of the sub-
Sahara West Africa. The users were free t glﬂate and adapt the English language to suit
situations; the result was an adulterati Qyoth Portuguese and English, leading to Portuguese-
based pidgin. The learning of the pEpgd was mainly informal without certification. Some of the
native learners of English wete_imperfect, Regardless of this imperfection; the learners’ accent
was British-focused. % X.t cycle was a global event with a local impact. While the first
contact ignited a\gade, the second cycle ended it. The returnees (slaves) as well as the

coming 0§@ issionaries and legitimate trade set off another era of linguistic change. While

the @

@ding the gospel. It is also noted that:

n freely used English, the missionaries came with schools with the intention of

Our designs and hopes in regard to African are not simply to bring as
many individuals as possible to the knowledge of Christ... to establish
the gospel among any people, they must have Bibles and therefore

must have art to make them or the money to buy them. They must read
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the Bible and this implies instruction 72,
The era also witnessed the colonization of Africa and gradual cultural infiltration. The linguistic
by-product was a wider spread of English with the aid of missionaries and military muscles
where there were recalcitrant native leaders. The separate growth of the English language of this

era came about as a result of the facilitators: ex-slaves, Germans, English, Irish, and so Qn\.?b;'s

started the regional varieties of English in Nigeria!”>. @'

The last stage covers the period of the establishment of a Nigerian state‘@ the colonial
masters to self-rule and the fluctuation of governance between the mikﬁrykﬂ&\the political class.
Various policies that were enacted had a great impact on the &5}1 anguage. There was the
stratification of the languages used in Nigeria, with Engl@%&ing the most prestigious status,
as the official language, while the major ethnic lang ¢ given more national look above the

other semi-major ethnic groups and the mi(@groups. This is exemplified by the schema

below: CJ\

Hausa Igbo Yoruba

'\i 7
Ot@rian languages; semi-major
& and minor languages

A\

igure 2.3 Nigerian Language Structure
ource: Adapted from Jowitt, 2018

However, some of the policies enacted by various regimes contributed to the imbalance in the
geotribal outlook of the Nigerian linguistic situation. For instance, apart from the changes
witnessed among the teachers of the English language of the second stage, the 1945 constitution

recommended that the English language be deployed in the West and the East, while Hausa
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should serve as the official language in the North. The same regional approach reappeared in the
1954 constitution and not just the academic life of the nation but also the social-political life. At
the academic level, a candidate must have a good grade in English language for academic
progression. The 1977 National Policy on Education further reaffirmed the status of English and
the dominance of the three main indigenous languages. Each student is expected to offer oxenof
the three main languages apart from his mother tongue (MT) and English is made Q%f)ry in
the name of national unity. And at the socio-political level, English beca \@anguage of
official proceedings at the national assembly with the use of the three nlz%lgkigenous languages
as soon as practicable and implementable!”4, %\

This background has eventually led to colouration of d@%‘fn Nigeria. It has led to the
attitudinal approaches from the various regions. It is w: note that the issue of varieties of
English is not peculiar to Nigeria, the raging argu over the acceptability is fast subsiding;
the reality now is that, “’Nigeria English’, @ed other world varieties are establishing their

socio-linguistic legitimacy '7>.

2.1.11.3 Geotribal Approac@élish in Nigeria

Having crossed the co%‘%sy of whether there is or not the existence of ‘Nigerian English’ as a
result of the apparent manifestation of the varieties of world Englishes and other categorizations
as new E § modern Englishes, Caribbean English, South African English, and so on, the

issu@

a@gst the countries of the world that boast of ethnic and linguistic diversity.

terests scholars now is the Nigerian regional colours of English. Nigeria is prominent

Nigeria is the creation of the Britons who tagged their adventure discovery, trade spread of the
gospel. The eventual colonization foisted the English language on a multiethnic vast land

subsequently named Nigeria. It is stated that ‘ethnic group is a modern social construct... It
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comes into being by reasons of its relationships with other social entities, usually by

experiencing some degree of friction with other groups that adjoin it in physical or social space.”

In all the facets of the country’s existence, this ethno linguistic diversity has great implications.
The linguistic difference is also extended to politics and affiliations. Therefore, in a multilingual

entity like Nigeria where English has contact with numerous languages of diverse ba@ids,

there will be varieties!’®. Qg)

\}
The development of the English language in Nigeria cannot be discussej&@considering the
factor of attitude. Attitude plays a significant role in either th %@ﬁh or the decline of a
language. The cultivated attitude will also determine and in %&he status of such a language.
This, in turn, cannot be separated from cultural backg %nd affiliation. Ongoing “culture...
refers to all these mundane practices that directly cdgtribtite to people’s ongoing ‘life narratives’:
the stories by which we chronically interp@xistence.” Attitude is said to encompass the

cognitive that has to do with an individual's belief structure; the affective relating to emotional

disposition; and the connotativ%a\) to one’s way of viewing meaning as well as reacting to
the different ethnic groufs{thw guages and their cultures are strongly linked'””.

2.1.11.4 The Engsi@ﬁguage and Career in Nigeria

It is gene@%greed that “there is the closet of links between language dominance and
€co 1&,_technological and cultural power”. The role of English language in Nigeria is a
@quence of the National language policy, as contained in the National Policy on Education
(NPE) as well as the linguistic situation in the country. Literacy determines, to a great extent,
participation by individuals and communities in the process of personal development and
contribution to the general development of the country’s growth in all areas. Language status is

important to minority territories, most especially in a multilingual society. It is stated that, “it
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ensures the survival of these communities, and guarantees them a hearing at the table of resource

allocation in the sharing of the ‘national cake’!”8,

Language has become a political and linguistic issue owing to the attention it has received and
the discussion it has generated in educational and linguistic circles. Language is used among
humans to establish, adjust and maintain interpersonal relationships as well as conve@d
notions that are believed to be in the overall interest of a group, an institution o@n\munity.
Language plays a significant role in human actions and reactions and has 0 een used as a
medium of domination and social force. It is also used as a politicq@hgnce, it occupies a
prominent position. Whatever an individual or even a given co ity wishes to attain and the
position to occupy in the larger scheme of things, proﬁci@%nglish is a factor. English has
moved from the official language of education, busi commerce to the generally accepted
lingua franca (used for inter-ethnic and even jstta-ethnic and even intra-ethnic communication)

in Nigerian as well as the convenient lan@go unofficial communication!”.

English has been given a place of prigé€ in the Nigerian education system. It is unofficially the
lingua franca and the first la gc be taught right from the first year of primary education.
Proficiency (at least @ .standard) in English and/or oracy in it guarantees acceptance and
success anywhe ige country. Therefore, in Nigeria, the National Education Policy (NPE),
formul%@ 7 and revised in 1981, 1998 and 2004, assigns to English the role of language

of i(@c jon from the fourth year of a six-year primary course to the tertiary level'8C.

The constitution recognizes one of Hausa, Igbo and Yoruba (the language of the larger ethnic
group in Nigeria) as an additional language of official proceedings in the federal legislature; this
is in addition to the English language as soon as the implementation is feasible. To this effect,

secondary school students are encouraged to learn one of these three Nigerian languages in
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addition to their mother tongues and English, if one of the three languages is not their mother

tongue.

Others
Tiv
Kanuri

ljaw

Igbo

Yoruba

Hausa Fulani
T T T T T T

0% 5% 10% 15% 20% 25% 30% 35%

Nal
Figure 2.4 Nigerian Languages Distributi
Source: Adapted from Lewis, 2007 &

It has been observed that any literate, ed@d person on the face of the globe is deprived if he
does not know English’. The En '&guage is seen as Britain’s most reliable export of all
time. The novelist, Mallcol %er, is claimed to have described the English language as an
ideal British product, ¥ ‘*A@g no workers and no work, no assembly lines and no assembly, no
spare parts anQ)%' little English language. The first level of the global sway
of English s to\be found in those countries, formerly British colonies, in which English as a
second‘%ﬂage has become accepted as a fact of cultural life that cannot be wished away. In
}% , it is an official language; in Zambia, it is recognized as one of the states languages; in
Singapore, it is the major language of government, the legal system and education.

The US, France and UK, by 2010 foreign investment index, are the main investors in Nigeria.

Owing to its large population size, Nigeria has the largest focus of foreign investment in Africa.

Considering her natural resources, the areas that require the development of the language
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includes: tourism, maritime and ports, energy and oil, government, IT and technology, and media

and the entertainment industry!'®°.
2.1.11.5 Importance of Language in Communication

Any language can play a vital role in learning, it enables you to communicate and unde s%a
e

subject. Following are reasons to understand language and develop your language ;@h ther

in academic English or professional life. ;\Qb

1. Understand how to use your study material m&%cﬁvely

2. Share your thoughts and opinions w@colleagues, friends, and

class fellows or in the workplace @
3. Learn more and more @uage and vocabulary relevant to

academics. @

4. When writing as%ts&e s, it should be well structured and coherent!8!.
u E
\

2.1.11.6 Characteristics of La%
A

The communicative role of a language in Journalism and mass communication can be described

by the following characteristics:

Language is the organization of sounds pronounced from the mouth to express a meaningful
message. Basically, speech is primary to writing. Research showed that globally there are
different languages with the absence of writing systems. Nevertheless; they are languages
because of their spoken form. Though music and singing also utilize vocal sounds, they are not
language. Language is the use of verbal elements such as sounds, words, phrases, arranged to

produce sentences.
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Also, language is a form of communication. Non- linguistic symbols such as communicative
gestures, signals of various categories are also means of communication, yet they are not as

stretchy, comprehensive, perfect and broad as language is.

We express our thoughts, desires, emotions and feelings through the use of language because it is
the best means of expression. It is observed that through language, learners acquire knowledge
and possibly transmit the message from one person to another. It is through it that humans

interact.

Language is conventional communicative signals used by humans for communication in a
community for effective expression or communication. There are indispensable set of rules
which permits its members to interact with each other to co-operate with each other in the society

they belong. It is an advocate and developing of culture in establishing human relations.

Language is creativity and productivity. The structural elements of human language can be
combined to generate new utterances; this implies that, both the speaker and the hearer

understand without difficulty and it changes according to the wishes of society.

Language is arbitrary. In this situation, there is no inherent or similarity between any given
feature of language and its meaning. That is entirely arbitrary, because there is no direct,

necessary connection between the natures of things or ideas language.

Language is systematic. This is the systematic use of communicating by the use of sounds or

symbols. It is noted that a language system is used to give name to things in a particular setting.

Another characteristic is that Language is symbolic. Language is a symbolic system by which

people expressed themselves through which culture is transmitted. It is the use of words to
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represent concepts in language. It is noted that it may be used to communicate meaning or

feeling that are not directly stated. Our language system is principally made up of symbols.

Language is both linguistic and communicative competence. This encompasses a language user’s
grammatical knowledge of grammar, morphology, and phonology. Besides, this competence
could be oral, written even non verbal but its primary aim is the ability to use language

effectively!®?.

2.1.11.7 Communication ‘% Y

N
Communication is the process of exchanging messages or info %\xfrom the sender through
verbal and non-verbal, methods, to the receiver. Be%, e most common method of
communication is verbal because it involves the me the feedback. Also, it concerns the

exchange of opinions, thought, information and&eva or a specific purpose. It is observed, that

apart from oral usage, information can be@gabged through the use of signage or symbols'®3,

However, communication is the s@@ and giving intending meaning occurring at the same

time with the use of symbolié'@éc‘:tions.

Biblical account Va@; the existence of communication in the creation story. God established
communicati gﬁﬁ Adam and since then communication has come to stay as Adam
commun with his family and the animal folks. This implies that communication is the

mfc@sm through which human relations exist and develop interaction %4,

Also, the message encoder, the appropriate choice of words, correct contextual application and
simplicity make communication effective. Communication comes from the Latin “communis”
which denotes “common”. When we communicate, we are trying to establish what we refer to

“commonness” with a group of individuals. Communication is also the transmission of ideas
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from one person to another. Basic components require before information or message could be

shared.

It is crucial to bring to a close that communication is the persistent and essential way by which

2.1.11.8 Importance of Communication Q%'\

Communication does not exist in isolation; it plays a role in the society.@' from getting

human beings relate through language and other symbolic means!®3.

people to share ideas and experiences, it also engenders the developm % Society.

We engage in communication to educate and give vital instru%%o%eople; hence, it is a means

of passing messages. It is a process in which feelings @e s are expressed verbally and or

nonverbally messages sent, received and comprehead

Ky
Communication promotes social order. &)sed to facilitate entertainment and interaction
through messages. Similarly, the m%ro ¢ of communication is informing messages from one
person or groups relate to each his can be realized verbally or non-verbally. The uses of
non verbal elements arei@%icmres and human language. Also, it is used to solve problems.

It is noted that in an@ization, communication is used to resolve any problem that may arise.

O

However, nication provides adequate knowledge especially in school, worship centers

and Eo@even‘ts.

It 1Dconcluded that we communicate for information purposes. It helps to develop meaningful

relationships, hence through communication, basic human needs are met.
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Intra-Personal Communication: In intra-personal communication, communication is within an
individual group of people. It is otherwise known as personally experienced and self responsive

communication.

Interpersonal Communication: This type of communication takes place between two
individuals; one is the sender while the other is the receiver. It is observed that in thi ?bgyof
communication feedback is enthusiastically available and it is also callec@) to face

communication because it involves conversations between individuals. %

Media Communication: This involves the use of telephones, lett &walkie-talkies and it is

the interface between interpersonal and mass communicatiog ype of interaction is mostly

purposeful and feedback is obtainable. \q

Public Communication: This type of communication involves a speaker (sender) and an
audience (receivers). Though the audle@% limited opportunity to feedback compared to

interpersonal and group communlca t is considered purposive.

Mass Communication: Th1 ory of communication is well structured and planned. The
message is meant fo& rogeneous audience with varying sociological, psychological and
physiological qu@)@For instance; a message approaching from a radio programme could not
be respond@&nmediately, even if there is an avenue to do so, only an insignificant number of

the l'@n could be accommodated and feedback is delayed

Vegal Communication: To share experience in communication, there is the deployment of
spoken and written elements. It is the oldest form of human communication. Also, it is symbolic

which create meaning in the communication process.
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Non-Verbal Communication: Nonverbal is the use of body movement such as facial expression,
gesture, signs and posture to convey information or message. Hence, bodily expressions are used
to compliment or for the perfection of communication. Meanwhile, when speech contains non-

verbal elements, it is referred to as Para-linguistics which includes voice quality, pitch volume

including the suprasegmental features. \Yy
nd non-

QS

It is observed that both the print and electronic media industry employ the use of @
verbal communication means to contact their viewers. It is noted that some media outfits
get to the target audience through the choice of words in their publica(@@r? the other hand, in

the electronic medium, radio listeners and television viewers’ @ e use of diction through

broadcast stations. é\i)

Therefore, the barriers arise from differe % of communication process, which includes the

2.1.11.9 Communication Barriers

sender, the message or code, the chathe receiver, the feedback and above all the context.

X

Physical barrier arise where«@ vironment is not conducive for communication, especially
when there is noise p@p, archaic equipment, poor lighting and distraction. Therefore, when

there is poor env( or@ﬂal condition in communication, it hinders effective communication.

Also, in @tic barrier which focuses on language usage and how individuals interpret words
in fnt ways, which at times makes the message not understandable.

Similar to physical barrier is the environmental barrier, which is the noise that disrupts
communication. This includes loudspeakers, moving seats in a seminar or lecture room etc. This

is a hindrance to the communication process.
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Physiological barrier is the certain behaviour or attitudes of individuals’ communication process
which make communication difficult. For example, sadness, disorder or anger may hamper

effective communication.

Above all, physiological barriers, this personal discomfort, ill-health, hearing difficulties and

poor eye sight do hinder effective communication process'®®. %\t
2.1.11.10 The Print Media ;\Qb

A considerable number of research from diverse disciples over the p@)ﬁ‘ries has traced the
complex and subtle ways in which the media have become an in rt of our everyday life in

the restructuring of our domestic practices, our social rela@x and how very identity.

&

Thus, the media plays significant responsibility i e understand the world around is and
our place within it'®’. Despite the popular a@; which flame up infrequently over the media
content and regulation, it is easy to t%} e media for granted, failure to recognize their

importance precisely because o%?&iguity as background features of everyday life.

Mainly, the force of ir&% development across many disciplines, especially media and
communication itsa@o recognize the nature of the media as multifaceted artifacts embedded
in the produ&Qo}lsumption cycle of considerable complexity which embedded in political,
economi ,mjral and psychological structures of modern societies. It is the consequences of

thf:gnition of social psychology that we wish to pursue in this study, making the question of

language in the media our central focus.

Within media studies, an analysis of the role and importance of media involves a focus on the
three core components of media system, that is, text, institutional production and the audience.

There are interrelations among those components'®3,
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Traditional psychological models of communication adopt a view of the relationship between
representation, language, interpretation and culture which fits neither with current, correct

approaches to communication and culture within their social context.

2.1.11.11 Language of Transmission

N

The electronic media shall be made accessible and affordable to all Nigerians @‘mg to
Nigerian Broadcasting Commission (NBC) who is the body that regulates ani electronic

media in the country and it should promote the culture and values of the %)n

Besides, in Nigeria, we have federal, state and private-owne %& and television stations.
Majority of radio and televisions in the country transmlt ish. This implies that messages
are often hinder, and find it difficult to understand e messages. The use of diction and

bad contextual applications of language prove % obsStacles to the audience’s understanding of

the message'®’. QJ\

There is an instance of a radig er who was arrested and charged to court for using

unpleasant language on Wazﬁ&&d He allegedly incited members of the Boko Haram sect to

kill immunization off

Also, media éﬂners are generally expected to delineate the thinking of media consumers;

hence, ité ial that they caution what they say on air.

ively, the functions of media practitioners are beyond entertainment and passing of
information. It also includes presenting views and our cultural life through the use of stories and
images that contributed greatly to a sense of identity as well as sharp beliefs and value of the

people.
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2.1.11.12 Nigerian Broadcasting Commission (Nbc) as a Regulator

One of the major objectives of television broadcasting was to provide adequate services in
politics, education, commerce, sport, agriculture and cultural development. Meanwhile, the use
of the media by the government as a tool of propaganda and the lack of press liberty and high

cost of producing local content constituted a major detriment to the growth and deve@g of

the television broadcast industry and culture generally'®. Qg)

It was General Ibrahim Babangida’s regime who signed the Nationa%ldc;sting Decree 38

'\
into law. This empowered NBC to regulate the industry and an @he exclusive monopoly

and strict control of media by the government, which @d the media as a tool for

dissemination of information to suit its interest.

By and large, the regulation of broadcasting iq.&gve has brought hope for rapid development
in the industry through modernization a g\%sibility to a wide range of information for both

the media professionals and the u@which would not have been made possible when the
;f

government was still in total @

is doing enough'!. 4{ .
2.1.11. 13 Lang-@% Social Media

the media. Therefore, despite the concerted efforts, NBC

Generall Qal media is culpable of language mishandling as it is practically not exposed to

agf@ of control.

It could be observed that many indigenous languages have suffered in the hand of
communicators who adulterate them in what could be described as ‘free styling’” with the use of

words.
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Thus, it is crucial for Nigerian media to employ people who have adequate understanding of
language communication which will be combined with the ethics of journalism as both the print

and broadcast are guilty of misuse and misapplication of their language of communication'®?.

In the case of Oyo state, the likes of Fresh FM, Splash Fm, Agidigbo and lately King’s Fm
accommodated programmes in local languages. Therefore, the benefits of using loca N es
to disseminate information cannot be overemphasized as recently confirmed in th@ tance of

Fresh FM as well as Agidigbo FM which could be observed though various acks from the

public'®. ‘%
2.1.11.14 The Challenges of Learning English Sounds as q@ Language in Nigeria

Second language speakers of English faced the pro x articulating sounds because of non

inclusion BSE in their phonology system!'**, 4{7

Secondly, lack of necessary equipments 1@})6 recorder, good language laboratory contributed
to the problem. Majority of the %%Qeachmg the subject did not provide equipments to both

the teachers and their studen(?\)

It is observed that r@\/ of the teachers handily the subject are not well grounded in phonetics
and phonolog&gdzat is why they failed articulate some English sounds correctly, but to have

proﬁcien@he language, teachers will need to expose themselves to English sounds system.

ood, it is very difficult to learn language, therefore, constitutes problems some teachers

at the both colleges and universities education'®.

At the same vein, poor performance of senior secondary school students in oral English

contributed to the failure in English language and affects their admission intakes for higher
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degrees, as it is the National commission for colleges of Education (NCCE) and University

requirement guide lines'®.

It is further identified some sounds of the English that are completely absent and do not exist in

\o¢

However, some English words do not exist in Nigerian language which led rrect

any of the Nigerian language.

pronunciation which resulted to misunderstanding and distortion of message( yed by the

speaker.

Another problem is the phonemic structure of morphemes r to as morphophonemic.

Examples of these are the confusion in English plural re r 1 ferently during pronunciation

thus: @\

Isl as in cats /ts/ /z/as in flogs /gz/ \z/ & ses /iz/

Majority of English teachers’ aban‘g'?he teaching of supra-segmental features but paid

attention to the segmental featu%a

Also, phonetics and & ogy should be incorporated with other aspects of oral English into

English languag@

1’1’1197

By and §%here is no enough relevant textbook in Oral English for students, hence, textbook

1s a ef on 1ts own.
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Fig. 2. 5 and fig. 2. 6 give illustration about the skills involved in spoken English.

Oracy Skills

Spoken English

Organs of Speech %
' Q>
S
Major Oracy @,
A
LS
A

v v (\@ v v

Q’\Synable Stress Intonation

Consonants Vowels |

Structure Pattern

%,

A

~Q

A,
<

A

) v
S
QQ Performance

Fig 2.5 Skills involved in Spoken English
Source: Adopted from Adegbite, 1998.
The above diagram graphic illustrates the concept spoken English with the mastering of the

speech organs such as the lips, teeth, tongue, alveolar palates, glottis, etc. Also, major oracy skill

154




was identified such as consonants, vowels, diphthongs and stress, syllable structure, and
intonation pattern. At the same time, ability in oracy skills leads to good performance in

pronunciation and spoken English!®%.

Oracy Skills
Oral English \Y\
Organs of Speech %\
v ‘,6 "
Major Oracy (¢ :\

} } } PN } }

Consonant Vowel Syllable @ Intonatio Comport- Flue
att

Struct 4
S S ec ur (\«;&
N

n ment ncy

Performance

International Mutual Intelligibility

Proficiency:
Skills involved in learning Oral English Oracy Skills
Source: Adopted from Fasanmi, 2009.

Figure 2.6 above is the expanded version of the previous one. The account takes the oracy skills
afar concert to international mutual intelligibility brought about by proficiency. This

state of proficiency bridges the linguistic and communicative gaps between the two
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interlocutors in the speech act. The encoder would have been convinced of correct response from

the decoder through the exhibited obvious reactions irrespective of race (across borders)'®.
2.2 Theoretical Framework

This research focuses on the patterns of pronunciation of plural and past tense mows
approximate to the Standard British English in phonological rule application such %y may
be recommended as models for pedagogy and general use. The framewor e study is
therefore situated in generative phonology theory with emphasis on, phonological rules and
distinctive features. Description of distinctive features and phono@ules as valid analytical
tools underscores the relevance of adopting these sub-t %of G.P. as our theoretical
framework in this study. An ancillary framewor to linguistic competence and

performance modified as academic competence andNinguistic performance (in an L, situation)?%.

The rationale for adopting this combinatio@wworks is based on our preoccupation with

phonological rule application by teacl:ir

English. This is because this gro

nglish with university education background on
umed to have been well grounded in English phonology

in order to approximate i&he«S@hdard British English pronunciation.
2.2.1 Generative P@)gy

The foundati fogﬂ{is linguistic theory derived from the distinctive features analysis which was
invent“@rect the taxonomic based restrictions imposed upon sound description. His works
0 concept, however, did not gain much ground until 1968 when incorporated it into
generative phonology theory. The model of phonetic descriptions done by 20" century linguists
(especially the Prague school and the North American structuralists) was allegedly fraught with
some limitations?’!. The first known effort towards an independent scientific study of phonemes

was ascribed to the Prague school of linguistics and American (Structuralist) linguists. These
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schools of thought held a common view of the phoneme as a minimum unit of distinctive sound
and thus confined their linguistic descriptions within this purview. Based on their conception of
the phoneme as a minimal indivisible unit of sound, they concerned themselves mostly with
classification of sounds on a taxonomic paradigm, such as, identifying sounds that are
symmetrical in some respects like place of articulation, manner of articulation, phonatiouq\?&;y
of consonant, duration of vowels, position of the tongue and shape of the li% vowel
production and so on. In other words, sounds that share the same feature Vﬁl%&ﬂs of these
conditions were grouped together with common identity labels??. 4& -
The classical phonemics grouped sounds like /p/, /t/ and /k/ into a%al class known as “fortis”

because of the force of muscular energy associated with 4heft productions while their voiced

counterparts /b/, /d/ and /g/ were classified as “lenjs \»to the relative weakness associated

with their force in production. In like manner,az0wels like /i/, /e/ and /o/ were also classified as
front vowels due to their symmetry in th ition of the tongue where they are produced, while
h/, hu:/, /9/, etc. were classified as b@owels as they are usually produced by raising the back
of the tongue . Generally sp a&) he efforts of this generation of linguists in relation to the
description of speech sou,&% were limited to analyses of sounds articulation, qualities of sound,
allophonic variant ividual sounds based on their phonological contexts and so on. Prague
school of th gﬂed to account for the distinctive features embedded in phonemes as well as
other %Q like the transformational behaviour of sounds in various phonological

ents. This model was therefore seen to be fraught with a lot of contradictions which led

to the evolution of generative phonology theory in the 1960s.

Basically, the fact that the theoretical biases of the taxonomic schools undermined the

preponderant distinctive features that are indispensable to phonological analyses justified the
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introduction of generative phonology in the 1960s. The generative theory emerged with strong
strictures against the classical model of linguistic analysis, arguing that a phoneme is a bundle of

features; that it consists of many significant units rather than being considered a mere segment.

This implies that contrary to the phonemic analysis approach of classical phonology, generative
phonology, using the distinctive features as its major analytical template, extends its @s
to the investigation of the way different phonemes behave in rapid speech pr ion. Also,
description of a phoneme as a bundle of features attracts the support of mef%@ olars. Phones
and phonemes are not indissoluble units; they are composed of pho@tﬁres, similar to the
way that molecules are composed of atoms”. Thus, generati logy was founded upon

Jakobson’s distinctive features theories. There is a @aﬁonship between generative

phonology and phenomenal transformational generative “grammar that analysed the native
speakers’ intuitive knowledge and performan a natural language. This theory presents the
notions of deep structure and surface (5 e which, respectively, represent the intuitive

knowledge that a native speaker h@ his language and the actual use of the language in

concrete speech events. \%)

This signifies a theor@nk between the transformation tenets of the generative grammar and

generative phonology:Buttressing this standpoint, it is observed that the phonological structure

reflects t @%nistic competence of the individual native speaker to compute a phonetic
%‘[ ,

repr@ on for the potentially infinite number of sentences generated by the syntactic
@onen‘[ of the grammar, and that this competence can be investigated in a serious scientific

fashion.
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Besides the arguments above, schema representing the algorithm for speech production under
generative grammar tenets presents phonology as an integral part of the grammar of the language.

The diagram below illustrates this fact.

Phraze structure rules r Lexicon

Initial Phraze MMarker

Tranzformational niles
{mowverment miles)

Surface Luu::tu:e

Phonologicalmiles Semantic Interpretation rles

L J o
Phonetic representation Semantic representation

4

ure 2.7: Speech Production Schema

% Source: Adopted form Katamba, 1996.
T%iagram above graphically corroborates the argument that “the grammar of a language is a
system of rules that specifies the sound-meaning correspondence". They add that “The syntactic
component of a grammar assigns to each sentence, a ‘surface structure’ that fully determines the
phonetic form of the sentence”. In line with this proposition, the diagram above depicts the fact

that the phonological rule is not applied to an utterance until the surface structure is syntactically
159



formed through the transformational rules. The diagram above shows novel utterances are
generated in the deep structure and are syntactically transformed through the phrase structure
rules into the surface structure. This leads to the derivation of the phonological component
through the readjustment rule. It is at this stage the phonological rule is applied to map the
phonological forms (phonemic substance) onto the phonetic level of representation. This@i@s
that the generative phonology theory is inseparable from the transfomation@aﬁve

grammar (TGG)?*, %\

2.2.2 Some Relevant Tenets of Generative Phonology Theory 4& o

One of the fundamental notions of this model of phonological stu%%t, in the first place, the

speech sounds, in contrast with the phonemic idealisatio@ of classical phonology, are
a

regarded as bundles of plus or minus valued features, consonantal, stop, glide, vocalic,

high, back, anterior, nasal, coronal, and so fortB% implies that a given sound segment can be

analysed through identification of its fedt atrices in binary values (plus or minus)
dimensions. The phonological comp g&’each lexical entry is thus considered to be a linear
coupling of these feature values c%‘@quently, the realisation of the phonetic form of any unit of
utterance hinges on the p OIMmal process through which the underlying forms are mapped
onto surface forms h o;ne P-rules. Feature values are therefore central to all phonological
analyses in t}&ch_ly . Literature on phonology corroborates this assumption by stating that the

tinctive features include expression of phonemic contrast, phonetic description of

function
sou@ng definition of classes of phonemes that are required in the expression of phonological

ge@alisations .

The distinctive features express linguistic contrast; enable us to describe natural classes of
segments". That is, sound groupings are defined on the basis of their shared features, and are also
used for formalising phonological rules. Also, the generative phonology theory is significantly
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concerned with the identification of the underlying and phonetic representations of units in
language, thus accounting for the modifications that affect speech sounds in different
phonological contexts. Based on this, the distinctive features sub-theory underpins presentation
of phonology as a linguistic subsystem that transforms an underlying phonemic sequence

according to rules, and the phonetic form that is uttered by a speaker. \Yy

QS

Another notable tenet of the generative phonology theory, the development of @ that will

'\
grammar". In other words, generative phonology theory combines@s inctive features with

deal with the pronounce ability of the strings ‘generated' by the syn‘tatic mponent of the
i
the phonological rules as tools for achieving comprehensive @% of phonological processes

in a language. Therefore, the notion of distinctive feat@n ysis remains the bedrock upon

which generative phonology theory was founded. @

The suitability of the distinctive feature Q@gis to this research is based on its paramount
importance to any investigation Qgﬂig the phonological processes and articulatory
simplification in natural lang%. Moreover, pronunciation difficulties emanating from
excessive adherence to the Wen expressions in Lo situations cannot be tackled effectively
without applying t A%ogical rules under the generative phonology theories. To make this
point clear, Kgudepts of distinctive features theory and phonological rule shall be briefly
examine subsections below. The distinctive features are ascribed with the characteristics

dis d below.

\

(a) Feature Classifications: Drawings upon the propositions of many scholars assert that
acceptable distinctive features must fulfill some basic criteria such as phonetic specifiability,

morphophonemic relevance and binarity; some of which are examined below:
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(b) Phonetic Specifiability: It is observed that every distinctive feature should have
determinable phonetic correlates which may relate to their manner of production or their acoustic
nature 234, This implies that the validity of a feature depends on its ability to account for contrasts
between two phones. Based on the criteria for describing phonemic feature values under acoustic,
articulatory and perceptive parameter, all the features have been generally divided by ]&%s
into three distinct classes, namely major class features (syllabic, sonorant and @dnml},
manner features (continuant, delayed, release, strident, nasal, lateral) and articulation
features (anterior and coronal). Other relevant features include body 0% @ngue features, lip
shape features, subsidiary features, and prosodic features. That is t%&stinctive features must
have at least properties that adequately describe the con@ ulatory behaviours, acoustic

properties or auditory quality of the sound it describes.

From the foregoing details, it is expected 4% istinctive features should be capable of
representing concrete phenomena (phon@ erties) entailed in the articulatory processes of
phonemes in terms of places, man@and phonation qualities. For example, the symbol “+
coronal” is a feature that spec'ﬁ@ment that is produced by raising the tongue blade towards
the teeth or the hard paht&l’his description establishes a contrast between phonemes like /8/and
/f /with /p/; while/ oronal, /f/ and /p/ are —coronal. Equally, all sounds that belong to the
categories of¢8top, Tricative and affricate are classified as +consonantal and are thus in contrast
with th@ic category. This can be seen in the symmetrical relations between the three

s illustrated below. In other words, the notion of specificity means that features must be
able to specify what actually happens in the course of the production of a phoneme. Thus, going
by the tenets of generative phonology theory, the similarities and differences between the

phonetic properties of the three segments above can be configured with the use of distinctive

features as exemplified below:
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Ip/ Ifl 18/

-vocalic -vocalic -vocalic
+consonantal +consonantal +consonantal
-voice -voice -voice
+abrupt release +strident +continuant

+anterior -coronal -strident \Yy
-coronal +coronal ®,
Figure 2.8: Phonetic Properties of Phonemes %\'
Source: Adopted from Birjandi and Salmani-Nodoushan, 2005:74 4%

& "

Deducing from the examples above, the three phonemes are c%xe in some feature values
and identical in others. Thus, it is obvious that the featur i%zfting the qualities of each of the
sounds are clearly specified in terms of phonetic ¢ . This implies that the features used
above can be considered to have passed the te honemic specificity.

(c) Morphophonemic Relevance: For @ﬁe ture to be acceptable, it must have functional
relevance in one language or anot@is position agrees with the opinion that the distinctive
features are useful in “devel %ﬁ of the rules that will deal with the pronounceability of the
strings ‘generated’ by Atkwntactic component of the grammar”. This means that every
distinctive featur %e useful in the phonological analysis of one language or another. For
instance, the &phophonemic and homorganic rules depend largely on the valence of the feature

Valuesi%a found in each phoneme. Therefore, distinctive features are indispensable in the

@Ance of phonological processes in the world languages.

(d)  Binarity: Following the original formulation of distinctive feature theory and subsequent
adoption of this premise, the binarity concept enjoys a popular embrace in the circle of linguists.
The reasons for the binary approach were firsly, the most efficient way of reducing the phoneme

inventory of a language. Secondly is that most phonological oppositions are binary in nature (e.g.
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sounds either are or are not produced with a lowered soft-palate and nasalisation). Thirdly, it has
a physiological basis, that is, nerve fibres have an 'all-or-none' response. By this standard, the
presence or absence of any of these features in a particular segment is signified with notations of

plus (+) and minus (-) symbols which are used to circumscribe several segments into few classes

in the phonological description. \Yy

There is robust evidence in the literature that linguists have agreed on this bin mciple;
hence, the descriptions of feature values of phonemes are generally based‘% inary scale

ofcontrast. From this standpoint, the attributes of phonemes can be ibed using the binary

notations as exemplified in the Tables below. ( :\
\ ;
\
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Figure 2.9: English Consonants Distinctive Features

Source: Adopted from Birjandi and Salmani-Nodoushan, 2005:78
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Tense |+|-|-|-|+[-|+]-1+[-]+]-
Bound |- [-|+|-|-|F|F|T|T|-]|-]-
spread [+|+|+ |+ | -|-|-|-|-[-|+]|+
Neuwal |- |-|(-|-|-|[-|-|-|-|+|+]|~+

Mid - -1+ -{-1-|-1-1-|1+]+]|*
Cenmal | -|-|-|-|-|-|-|-|-[+|F|+

Back |-|-|-|-|+[+|+]|+]|+|-]-]-
Front [+ |+ [+ +|-|-]-|-]-1|-1|-]- \Y’
Low = e e e e B e e e %

Figure 2.10: Distinctive Features of English Vowels %\'
Source: Adopted from Birjandi and Salmani-Nodoushan, 2005:77

The two Tables above provide features for representing indivi @nds or groups of sounds

from the classes of the consonant or vowels with mini

some of these features that are frequent in uses are @ﬁ lained below.

2.2.3 Some Frequently used Distinctive Fe

ng effort. For clearer details,

1. *Syllabics [+syll]: This refers t 4:&%wels and to syllabic consonants such as nasals

and liquids which naturally itute the syllabic peak. [-syll] refers to all non-syllabic

consonants including se @

2. :I:Consonanta@ng]: Consonantal sounds are produced with a degree of stricture not
less than( approximant. They are sounds whose productions involve vocal tract
cor@%gn greater than that which occurs in vowels. These include all consonants

Qe ept for semi-vowels. [-cons] refers to vowels and semi-vowels.

;. +Sonorants [+son]: Sonorant sounds are produced with vocal tract configuration that
permits air pressure on both sides of any constriction to be approximately equal to the air

pressure outside the mouth. [-son] refers to stops, fricatives and affricates.
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4. £Obstruents [+obst]: These involve a degree of stricture that is sufficient to warrant
suspension of greater air pressure behind the point of the constriction before the release.
Sounds in this category include stops, fricatives and affricates. [-obst] refers to vowels

and glides.

5. xCoronals [+cor]: Coronals are sounds that are produced by raising the to %\Q;de
toward the teeth or the hard palate. These include the dental, alveolar @)«ﬂveolar,

post-alveolars and palatals. [-cor] refers to labials, velars, uvulars, ph@éﬂs.

‘{'\

6. *Anteriors [+ant]: These are sounds that are produced w@mary constriction at or

in front of the alveolar ridge. They include the labials,@ls and alveolar.

7. *Posteriors [+post]: These are sounds prod ith a primary constriction behind the

alveolar ridge. They include the post-alx%lr ypalato-alveolars, retroflex, palatals, velars,

uvulars, pharyngeals. Qj\&

8. =*Labials [+lab]: The prod%bof labial sounds involves rounding or constriction of the

lips. They include th% and labialised consonants as well as the rounded vowels. [-

lab] refers to aQt%; sounds.

0. iDist(QQd) [+distr]: Sounds in this category are produced with a constriction that
e for a considerable distance along the mid-saggital axis of the oral tract. These
an ude sounds produced with the blade or front of the tongue or bilabial sounds. [-distr]

: refers to sounds produced with the tip of the tongue.

10. £strident [+str]: Sibilants are those fricatives, the production of which requires large

amounts of acoustic energy at high frequencies. These include sounds like /s/, /z/, /3/, /d3/,

i
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11. £Continuant [+cont]: Continuants are formed with a vocal tract configuration allowing
the airstream to flow through the mid-saggital region of the oral tract. These include the

vowels, approximants and fricatives.

12. +Voiced [+voice]: Voiced sounds are produced with a laryngeal configuration permitting

periodic vibration of the vocal cords. [-veice] refers to all voiceless sounds. %\

13. £Nasal [+nas]: Nasal sounds are produced by lowering the velum and idg the air to

pass outward through the nose. These include the nasal stops, g&ise consonants and
'\

nasalised vowels. [-nas] refers to all other sounds. :Q

14. zApproximant [+approx]: This refers to semivov@g}iiquids. jl, 1wl 1, Jtl).

15. £Vocalic [+vocalic]: These are sounds thathawehhigh sonority value, such as vowels and
the liquids and can occupy syllabiq@ [-vocalic] refers to all sounds that are not
sonorous enough to occupy the sy@lj peak position.

Sources (Katamba, 1996; Manr%) |D, Awonusi, Ademola-Adeoye and Adedeji, 2015)
2.2.4 Natural Class A{.\)

A natural class i%gt of sounds in a language that shares one or more (phonetic) features, to
the exclusi@&all other sounds in that language, and functions together in phonological rules.
Con@%and vowels are the two main classes. Other classes include the obstruent vs. sonorant,
s@vs. fricatives and so on. A typical example of natural class is the fortis class, /p/ /t/ /k/.
These three sounds are classified as natural class because of the features they have in common,
[+stop -voice], which no other sound in the English language shares with them. In addition, these
sounds are noted for instantiating aspiration when they at occur word-initial positions in a

stressed syllable. They are designated as fortis because their articulation involves exertion of
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greater muscular force than their voiced counterparts, /b/ /d/ /g/, which are classified as lenis.

This typifies the notion of natural class in phonology theory. The classes of phonemes categorise

distinctive features into different classes:

i.  Major class features: Consonantal, Syllabic and Sonorant
ii.  Manner of articulation features: Continuant, Delayed release, Tense, etc%\:

iii.  Source features: Voice, Strident, etc. Qg)

iv.  Cavity features: Nasal, Lateral, Anterior, Coronal, High, Low, Back;Round, etc.

'\
The distinctive features highlighted above are merely inten@%{o provide examples to

substantiate their relevance to this work, as there are more res in the English language than

those cited here. \
2.2.5 Functions of Distinctive Features @

Apart from the aspects of function@tlhed above, other areas of usefulness of distinctive

features include: ®

i.  to specify a ph .
ii. to specify@ of phonemes
iii. to ibe the set of speech sounds used in a particular language or dialect

v. ‘%ﬂte concise rules of phonetic change

% o characterise a speech disorder (e.g. substitution, often involving a change of feature)
vi.  to capture the phonological contrasts of languages
vii.  to describe underlying segments and their phonetic contents specified by P-rules

viii.  to express linguistic contrasts
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ix.  to describe ‘natural classes’ of segments (i.e. sound groupings defined on the basis of
their shared features)
x.  to formalise phonological processes (e.g. distinctive features that are used to describe
forms undergoing processes and the environments controlling processes)
xi.  to show to what extent two or more sounds are similar or dissimilar from acoustic %

articulatory points of view %&
xil.  to establish structural relations between sounds in different languages é\Qb

xiii.  to identify causes of errors in mispronounced words & N
xiv.  to establish specific features that are being violated in a giv %ronounced item.
29

input  Phonemic (Mental Lexicon) Representation of Words
in a Sentence

!

Phonological rules (P-rules)

!

output Phonetic Representation of Words in a Sentence

X

Figure 2.11: Levels of Repres n

Source:Adopted from Fromkin, Rédman and Hyams, 2011:295

The arrangement of@on the diagram above establishes the assumption that the speech sound
usually staﬁs@ the abstract lexicon in the speakers’ subconscious modified by P-rules and
finally ré Q] in concrete form at the phonetic level. This means that every speaker has in

ental faculty, a kind of phonemic inventory from which he/she selects and modifies

sounids into required phones in the speech production process. This implies that the verbal
expressions produced by the speaker of a language do not always represent the underlying
phonemes. Rather, they are the output of influences of the P-rules on the phonemes. The role of

distinctive features in this process, therefore, is that they (the features) are the malleable units
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within the abstract phoneme upon which the P-rules operate to arrive at the concrete segment
known as the phone. On this premise, P-rules are the theoretical description of how segments are
transformed from abstract forms into phonetically derived units.

2.3 Review of Empirical Studies

This section is concerned with a review of some empirical studies that are related to@.

Remarkable studies carried out in related studies in pronunciation. @

The researcher agrees that safe generalizations could be made based o@ious studies in

English pronunciation. Based on this premise, the researcher;&(é\examine some works,

especially those that have bearing with the present study. q@

A study was carried out by a scholar on the CH dia nglish: patterns and proposition for
ESL pedagogy. The purpose of the study wg%) vestigate the phonemic variation in the
articulation of CH diagraph which may Q(&edue to MT interference?®. The researcher used
multi-dimensional approach com questionnaire and audio recording. There will be

observations of speakers ‘ini through the atomistic pronunciation testing of rhyme

matching detection amo@niversity teachers of English.

N\

The findings sh th most Educated Nigerian English speakers do not consider just the
spelling b\@&the sequence of occurrence as exemplified in their pronunciation of words.

Otherfindings show majority of the students had not come across some of the words before and

@encouraged to make an attempt.

It is therefore, recommended that the authors of books in phonetics and phonology should

include exercises on CH diagraph.

170



A study on English language teachers in Ogun state was carried out with the aim to find out their
suitability as models for Standard British English stress assignment. 100 public and private
school teachers, fifty, from each state were used. The participant performance was accessed with
acoustic tools and in simple percentage. The findings revealed that the selected teachers of

English language did not achieve appropriate stress assignment; hence, they are not su@@s

models. Qgi%'

Also, the approximation of educated elite Hollywood actors and actresses‘@dard English
stress assignment with a view to testing their acceptability as mode@ranunciation among
Nigeria speakers of English language. The author random g@ ed 26 Hollywood films
produced between 2000 and 2013 with a total of 157 sc&%&amring 171 actors who played
professional roles. The finding showed that Hollyw rs and actresses who have played the
roles of educated elite approximate to SBE a us suitable as supportive models for Nigerian

speakers of English. However, sorting ouQ/J' character to listen to or which ones not to listen

to become cumbersome for leamerg.g

Subsequently, study on the h@c)‘[ion of English phonemes by teachers of some public and
private senior second@ools in Lagos State to confirm if they could serve as pronunciation
models. His study adopted a mixed method of quantitative and qualitative research designs and

employe% r ive phonology as theoretical framework. Forty participants, drawn from nine
a

priv@ seven public senior secondary schools, with equal number of males and females,
purposively sampled. Toki found out that most of the Nigerian English Teachers (NiTEL)
in Lagos State (87.5%) were unable to approximate to Standard British pronunciation of the test

items. Consequently, they cannot be appraised as models.
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Also, a researcher carried out a study on the articulation of dental fricatives and phonological
environments among JSS1 and SS3 in Saki —West local government Area of Oyo State. The
main purpose of the study was to determine the effect of phonological environments on the
articulation of voiced and voiceless dental fricatives among the selected JSS1 and SSS3 students

in Saki West local government Area of Oyo State?”. \Yy

The researcher used random sampling to draw 40 students’ purposively selecte@)and SS3

students from secondary schools that responded to questionnaire that con@d ead —Aloud

(RA) tests. @ "

The findings show that phonological environment, dental fii at word final positions are
easily pronounced followed by words at initial positi %the most difficult ones at medial
position. Other findings show that there are some sdbyunds’that co-occur with voiced and voiceless

fricatives /O©/ and /d/ enhanced their articula %ﬁle others like /r/ inhibit them.

It is recommended that if the teachioral English is re- directed from theoretical to practical
and quality of teachers are @5 with adequate material resources to discharge their duty,

more accurate rendition%ﬂ‘d e addressed and achieved.

N\

Another study repo n some aspects of pronunciation problem in the spoken English of some
Nigerian @aduate students. The general purpose of the study was to investigate the
prorg%n problems of the Yoruba learners of English. The research used simple random
s@mg to fifty five undergraduates’ students of Obafemi Awolowo University (O.A.U) in

Nigeria.

All the students speak Yoruba nativity and a pre test indicated that all of them have been exposed

to English both as a medium of instruction and as a school subject since they were in primary
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school. The data collected were analyzed both descriptively and statically. The instruments used
in collecting the data for the study were two. The first type was prepared English text comprising
of twelve sentences in which all the sounds of English were present. This was read by each of the

subjects, which were later transcribed, and recorded on tape.

By and large, in order to reduce the degree of formality involved in the reading of t Mz E
second type requested each student to tell any story of on a given topic for ten @2 While

this was going on, the researcher was paying attention to their pronunciation%

The researcher concluded that must of pronunciation problem ES!: rs in this case a group
of YSE generally have problem with the pronunciation of t fricatives, the English lax

vowels, the central vowels, and diphthongs.

Furthermore, a research carried out study A%t analysis of the problems of English
pronunciation among Y oruba speakers, o %h The main purpose of this study is to basically
analyze the problems of pronunciationg the non- native speakers of English, especially the
Yoruba people. The researcher simple sampling techniques, selected secondary school in

Lagos state University{o.ther words the respondents constitute the class undergraduates

including professi L

Interv1ew was deployed in active to the questionnaire method. The findings of the study

%ost of the respondents faced a lot of problems when articulating sounds of English.
@@ndmgs show that the respondents often transfer L1 to L2 ( that is the Yoruba phonetics
system and the English phonetics system) are the major causes of the problem of pronunciation
by the Yoruba users of English sounds in attaining the RP standard. He also indicates four

problems which include, educational background, level of exposure, students and so on.
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Though the above studies were centered on pronunciation, more studies in this area are required
because when the newscasters are identified, it will be more likely to fish out ways of

ameliorating them especially as it concerns identifying and analyzing pronunciation difficulties.

2.4 Summary of Literature Review

N

The review of literature is organized into section comprising the conceptual fr: %{k, the
theoretical framework, the empirical studies and the summary of literat wed. The
conceptual framework of this study concentrates on the concept pr% nciation. The
difficulties, and factors that affect pronunciation learning, arf%f\&er tongue and second
language acquisition. The consensus definition of pronuncia% s that it refers to the way a
word or a language is spoken, or the manner at which %e utters a word. It involves making
correct sounds of a particular language, as well as e sounds are put together in the flow of
speech. The greatest importance of pron ‘t%l is that it helps a person to formulate his
thought and encode it. In essence, ¢ Qg&ronunciation effects communication for others to

decode. It assists one to feel co% hile speaking. Mother tongue, Received Pronunciation,

and language of social rrjﬁw discussed.

The theoretical x@%@rk hinged on generative phonology theory with emphasis on
phonologica leséal)\d distinctive features. Description of distinctive features and phonological
rules a nalytical tools underscores the relevance of adopting these sub-theories of G.P. as
0 retical framework in this study. An ancillary framework added to it is Chomsky’s
linguistic competence and performance modified as academic competence and linguistic
performance (in an L situation). The rationale for adopting this combination of frameworks is

based on our preoccupation with phonological rule application by teachers of English with

university education background on English. The empirical review explained the studies that
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relate to the present study which concern with the identification and analysis of the patterns of
pronunciation. However, it is observed that the review did not delve deeper into the issue at stake.
This literature gap therefore makes it compulsory for the current researcher to investigate the
patterns of pronunciation of morphemes “s” and “ed” in English News among Yoruba LI

Television Newscasters in South West, Nigeria. \Yy

2.4.1 Gains from Literature Reviewed @

The review of related literature in respect to the present investigat%% all areas that
concern it. This is the influence of mother tongue on the <§oiyEnglish of television
correspondents. Correct pronunciation and meaning Wor be spelt correctly to have
meaning. It is going to redirect the attention of school 1 %that some reporters make blunders
while broadcasting as such they should be careful on,the total trust they place on correspondents.

It will help in the classification of interf; %Brrors cause by over differentiation, under-
differentiation, substitution, epenthesi hgg*jcorrection or re-interpretation.

Recording live broadcast of corrgsp nts will help to provide unbiased data leaving sentiments
and the general perception of eople about some tribes in some regions of the country about
the use of English laQa ..It gives an insight that some errors are not as result of mother
tongue interfere@e-) t as a result of teacher induce errors, overgeneralization, and self
introduct'o@ me phonemes by second language learners. As such the study has a focus on
the @ﬁt is concern with- interference error. The review will aid in showing sounds that are
@esent in the MT but present in the TL and the errors identified will be corrected and helpful
to school students.

2.4.2 Appraisal of Literature Reviewed

There is no doubt that most second language learners battle with the inability to control their MT

when they speak the TL. Television newscasters in South-West Nigeria, though second language
175



users are assumed to have undergone thorough training that would have shed away the influence
of the MT on TL. However, many of them seem to report news that is heavily impoverished
because of the misuse of the segmental and suprasegmental features of the TL.
The number of journalism training institutions and the status accorded to it in the society have
increased; but the quality of their output has decreased. This obviously affects their con&w
in reporting news, which in turn affects students in schools. This is so because@%‘fs see
correspondents as experts in the use of phonological properties of the TL. B e theory of
&rrors identified

error analysis postulates, errors should be corrected. This study hopes tn\é{r

with some correspondents in A.L.T, B.C.O.S, O.G.T.V and NTA%@S 0 cut out unnecessary
spread of bastardized use of English language phonology. @
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Chapter Three %
'\
Methodology Q

This chapter explains the research methodology and the a@ teness of the qualitative
method adopted for this study. The research work is @6\/ by putting the following into

consideration: research design, the population of @y, samples and sampling techniques,

instruments, validity and reliability of res(e@nstruments, method of data collection and
method of data analysis. ( \

3.1 Research Design \%)

Research design is the and structure of investigation so conceived as to obtain answer to
research questio @ udy adopted the mixed method design which combines descriptive and
qualitative aches. On the one hand, the descriptive approach involved recorded news items
in Whic%e phonetic patterns in the participants’ productions were subjected to the tenets of
g@e phonology, using well formalised phonological rules to establish their proximity or
deviations from the Standard British Pronunciation. One mark each was awarded for every
correct application of each of the phonological rules tested in the study. The total scores
generated through this process were subjected to standard deviation and Bar-graph tests. The

findings obtained served as the basis for deriving the answers to the research questions raised at
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the beginning of the study. On the other hand, the qualitative approach involved detailed

phonological analysis of the variant forms produced by the participants with copious discussion

based on the tenets of generative phonology theory.

3.2 Population of the Study

In research, population refers to the totality of all subjects that conform to a set of sp abrons,

comprising the entire group of persons that is of interest to the researcher a@ hom the

'\

research results can be generalised. Members of a population often rely on thg same resources
S

and are subjected to similar environmental constraints, and depen

availability of other

members to persist overtime 2. Therefore, the target popu%% this research consists of

Yoruba L1 television English Newscasters in Southwes\ efia represented by their recorded

news episodes.

Table 3.1 Television Stations in South W@ria

P

S/N | State | Private Q, State Federal
v
Oyo Galaxy Telev'% % | Broadcasting Nigerian Television Authority
1 : Corporation of Oyo State
2 Osun Osun State Broadcasting | Nigerian Television Authority

-EJ® y

Corporation

alaxy Television

Ogun State Television

Nigerian Television Authority

Remdel Television

Ondo State Radiovision

Nigerian Television Authority

Ekiti State Television

Nigerian Television Authority

TVC Television,
Channels Television
SilverbirdTelevision,

AIT Television,

Lagos State Television

Nigerian Television Authority
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DBN Television,

MITYV Television,
Super Screen
Television

Source: Field Survey, 2021

The news items in the above television stations are not only relayed in English but %r\&her

programmes in Yoruba, Hausa, Igbo and Pidgin but the concern of this st is_majorly on

English news by Yoruba newscasters. &
e

3.3  Sample and Sampling Techniques \QQ)
i

The technique for this study is the multi-stageqputposive sampling technique. It was used in

selecting episodes of news from five i{@; television stations in Southwestern Nigeria.
C

Another criterion used for sample % n in the study was public and private television
parameter. The television stat% re purposively selected from each of the two groups. In
order to achieve this, Nlm%}ﬁglevision Authority (NTA) was selected because it is the only

Federal Govemme@e

NTA Ibadan \g:_d\at it represents all NTAs in Southwestern Nigeria. Other stations are Ogun

Television station situated in all states of the country. Choosing

State Te @n and Ondo State RadioVision Ondo State as they are state government-owned
tele@n stations in the Southwest. Channels Television and African Independent Television
& were selected to represent privately-owned television stations and they are both situated in
Lagos State. Besides, five newscasters were selected; one from each of the stations considered.
Ekiti State Television and Osun State Broadcasting Corporation; were left out because the

stations had been used in the pilot study.The rational is to enhance an objective assessment of the
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performances of Yoruba television newscasters in phonological rules application across the news

episodes.

34 Instruments for Data Collection

The research instrument used for the study is the VLC media player. This covers the selected
five television stations in the South West region of Nigeria between March and gzyo
One hundred eighty-four (184) news items were cast during the COVD l\v wn. The
Monday news episodes were considered due to the wide coverage of th. 1 ems that drew
from all the happenings of the weekend, making Monday news mo % ehenswe with thirty-
five news episodes, out of which thirty were considered. Thi $ with plural and past tense
morphemes were purposefully chosen from each statio and fifteen words with plural
morphemes and another fifteen words with past t hemes were rigorously analyzed for
the study. Talking dictionary was used as a s measure for the correct pronunciation of the
selected words. Each of the news items \(}corded and transcribed. The reason for the choice

of this instrument is that it allow@%@researcher to listen to a news report over and over to

detect points where the sound\propetties deviated.

3.5  Validity of th@ument

. The news epls ntalmng the test items to be produced by participants were presented to
the supervi this thesis to proofread and to do necessary corrections. Experts in statistics
were c to establish the appropriate tool for the analysing the data gathered for this study.

§ ellablllty of Instruments

instrument designed for this study was presented to the supervisor of the project who also
proofread it, did the necessary correction and added her informed suggestions. Experts in
statistics were also contacted to establish the appropriateness of the tool to this sort of research.
Also, to determine the reliability of achievement test in studying phonological rule application,

news items were collected from five television stations in Southwest on two different occasions
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within an interval of three weeks. The five news items of the Yoruba L1 newscasters were put

side by side to determine the area of deviant in their articulation.

. The two administrations were scored and analysed using Pie chart tests. The results of the
analyses showed that 41% of the subjects’ articulate morpheme “ed” while 59% of the subjects
articulate morpheme “s”. This value was considered high enough to validate the reliability of the
test instrument as it was found to be stable over time. Therefore, the use of test as data w
instrument for this study was considered adequate and used for the main. gs,\

3.7 Administration of Instrument and Mehod of Data Collection

The process of data collection started with the recording of English A&c\\:s‘iiems as read by
1Sion

Yoruba L1 television newscasters in five Southwestern Nigerian t& jon stations, namely:
Channels television, African Independent Television Ibadan, ate Radiovision, Ogun

State Television and Nigeria Television Authority, Ibadan@ﬂe selected news items were

collected onto a computer system with VLC media pl .073 version playback software for
viewing. This particular software is picked because €ar picture output and sound quality.
Five television stations were selected from S ; Nigeria and recorded the English news

items read by Yoruba Newscasters, he J@ carefully to the recorded news items and

identified the words containing plural a t tense morphemes and transcribed the selected

words.

For objectivity and accuracy@; onetics and phonology experts were made to listen to the

news item and identify th pron ciation of the target phonemes.

The findings were ed with the other two and adopted the average and identified patterns
produced by the Q sters. Examples:

[IP%2)

1. e test on pattern of pronunciation of morphemes “s” in the words faces /feisis/,

/feisiz/, / feiziz/ proves / pru:vz/, / pru:vs/ and amends /omendz/, /omends/.
QQ& Test on patterns of pronunciation of morpheme “ed” for instance, /e/ instead of
N/ Recorded /rikn:ded/ recorded /rikn:did/,/e/ instead of /1/ Tested
/tested/tested/testid/ /e/ instead of /i/Limited /limited/ limlted /Timitid/, /e/
instead of /1/ Ventilated /ventileited/ventilated /ventileitid/ ,/e/ instead of /1/

Affected /ofekted/affected /ofektid/.
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3.8  Method of Data Analysis

The renditions of the participants were compared to the Received Pronunciation (RP). The
results were presented in tables and charts. With the data processed and sorted out, variables
identified from the news items were analyzed to describe the newscasters’ level of expertise in
the pronunciation of morphophonemic sounds. The whole data were subjected to c%ept
analysis through the description of the errors found in the pronunciation of the sele@fds by
identifying the likely causes and proffering possible solutions. Selected ite data were

subjected to metrical and acoustic analyses. The basic assumption raise% ,;\mswered based on

the result observed from analyses of the recorded news items. C\
Endn@
1 Shukla Satishprakas, Resm@ Methodology and Statistics, Ahmedabad: Rishil

Publication, 2020, 89-97

2 Linus Osuagwu, se)!d) Metods: Issue and Research Direction, Journal of Business
and Managem esearch, Vol.19(3), 2020.

3 Tusher P@@\!ikhil Strivastava; Vivek Rana; Noopur Kaushik & Naupreet Kaur,
Reseqich thodology and Design A Powerful Tool for Scientific Data,Journal of

S
QQ

nd Dental S cience Research, Vol.9(11), 2021.

201



Cha Four

Results an@ ssion of Findings

This chapter focuses on the res t@e research findings of the patterns of pronunciation of
plural and past tense morphe English News among Yoruba television newscasters in South
West Nigeria. The ar@s 's.done in categories through the presentation of tables showing the
selected news it% ready transcribed to show the patterns of their pronunciation and the

correct pé@tion of those words according to Cambridge English Pronouncing Dictionary

by ielNJones.
4.1.;; Data Presentation

Data were sourced from the news items of five television stations in South West, Nigeria. The
television stations include Channels Television, Ogun State Television (OGTV), Ondo State

RadioVision, Nigerian Television Authority (NTA) and African Independent Television (AIT).
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The data below show the transcription of thirty words selected from each of the television

stations stated earlier.

Table 4.1.1: Words that Contain Plural and Pas se Morpheme (-s,-es, and —d, —ed,) as

S

identified in the News Items

-s,-es -d,-ed
D
S/No | Items S/No | Items
‘\$)
1 Ca%’ . hd 1 recorded
A 7
2 ases 2 Rejected
f\ . —
(3( \_pays 3 Mandated
Y Symptoms 4 Committed
Q 5 Faces 5 Needed
Q 6 Forces 6 Invaded
7 Workers 7 Projected
8 Says 8 Abducted
9 Takes 9 Affected
10 Aids 10 Tested
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11 Makers 11 Decided

12 Runs 12 Dedicated
13 Proves 13 Incorporated
14 Answers 14 Concerted
15 Amends 15 Purported

Source: Field Survey (2021) %
4.1.2 Presentation of Research Questions ;\Qb

Research Question One: What are the patterns of pronunciation o %hnorpheme

‘(s’,”es”) in English news among Yoruba L1 Newscasters? %\
Table 4.2.1 The Pattern of Plural Morpheme{(“s*.*es” ) in English News among Yoruba

L1 Newscasters (\(\&
\

\
SN Gloss Received ewscasters %
Pronunciatio \ ronunciation
\)V
1 Cases /keisiz/ /keisis/ 20
‘& . /Keisiz/ 80

/dizi:ziz/ 40

2 diseases @:Ziz/ /disi:sis/ 20
/disi:zis/ 20
& /dizis/ 20

Q /deis/ 80

3 3% /deiz/ /deiz/ 20
/simptomz/ 60

Q ymptoms /simptomz/ /simptoms/ 40
/feisiz/ 60

5 faces /feisiz/ /feisis/ 20
/feziz/ 20

/£D:s1z/ 20

6 forces /£D:s1z/ /£D:sis/ 80
7 workers /w3:koz/ /w3:koz/ 40
/w3:kos/ 60

8 Says /sez/ /sez/ 40
/ses/ 60
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10

11

12

13

14

15

takes /teiks

Aids /eidz/
makers /meikoz/
runs /tAnz/
proves /pru:vz/

answers  /'a:ntsaz/

amends /amendz/

/teikz/
/teiks/
/eidz/
/eids/
/meikaz/
/meikas/
/r Anz/
/A ns/
/pru:vz/
/pru:vs/
/" a:ntsaz/
/"a:ntsas/
/omendz/
/omends/

60
40
40
60
20
80
20
80
20
80
40
60
20
80

Sourfe‘:%ld Survey, 2021

To ;ovide an answer to research question one, what are the patterns of pronunciation of

morpheme ‘s’ by Yoruba L1 newscasters?
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€ 9% ¢
S

Table 4.2.1 above shows plural morpheme (“s”, “es”) rendition by newscasters. It is observed

from the table that the Yoruba L1 who are English Newscasters realized morpheme “-s,”’es’ in

various ways. These ways are called patterns.

The results show that 80% of the participants got morpheme “s” sound in CASES /keisiz/ right,

while 20% of the participants substitute the RP with /keisis/, replacing the target sou@zith

/s/. Qg\i)

When analysing the result obtained from the newscasters’ rendition OQS'];Z:SES, only 40%
instances of appropriate pronunciation was observed while 60% iE{%Kc of variant forms were
observed. This implies that there was only 40% SBE approx@rand 60% variant production.

For instance, 40% realiszes the word as /dizi:ziz/, 20% %@i:zis/, 20% as /disi:sis/ and other

4

DAYS is another word that was recorde '%ews rendition. 20% of the participants have the

SBE approximate while 80% have dt patterns.

20% as /dizis/.

The result of the morpheme ’@ition in SYMPTOMS shows that 60% of the participants got
the articulation right@ﬂalysis of wrong renditions reveals that 40% of the participants

articulated the so(én ferently from the RP as in /simptoms/ and /simptoms/.

The resu @ined in FACES shows that 60% of the participants pronounced the target sound
co while 40% articulate it differently. For instance, 60% of the participants realize the

word as /feisiz/, 20% as /feisis/ and other as /feiziz/ .

The table also shows the result of articulation of morpheme “s” obtained from FORCES. 80%
of the participants substitute the target sound with /s/ while the rest 20% rendered the target

sound accurately.
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When analysing the result obtained from the newscasters' rendition on WORKERS, 40%

accuracy was recorded with the remaining 60% substitute the target sound with /s/.

SAYS is another word recorded in news items during the news rendition. The following results
are obtained: 60% deviation from RP norms are substituted with /s/, while on the accuracy side,

40% of the participants got the rendition right. %\t

Also, the result of morpheme “s” rendition in TAKES shows that 60% of :ﬁgcipants got

the parttern right while 40% of the participants pronounced it different &

The table shows the articulation of morpheme “s” m AIDS. 60% of the

participants substitute the target sound with /s/ while 40°/ eped the target sound accurately.

MAKERS, RUNS, PROVES, and AMENDS he lowest accurate renditions of all the
tokens from the news episodes. 20% of the @pants were able to pronounce the target sound

accurately, while 80% of the partlclpantQ}!htuted the target sound with /s/.

When the results of newsca@ere analysed, ANSWERS also has 40% accuracy while 60%

deviated from RP no@d.substituted with /s/.
It is observed @(Qhe above findings that educated Yoruba speakers of English found it
difficult t@&ulate plural morpheme “-s”, “-es” correctly as a result of the non-inclusion /z/

so% oruba sounds. The implication of the above finding is that the newscasters’
u

9

in general hence broadcasting is another classroom.

13 2 ¢

ation of plural morpheme “-s”, “-es” has a negative influence on the viewers and learners’

The information is summarily graphically represented in the Figure 4.1 below:
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/spuawe/
/Zpuswe/

amen

/sesiuo /
Jzesiuo /

rs

/sn:nad/
Jzninad/

provesianswe| ds

/sud/
J2uy 3/

es’

)y ¢
’

/sexipw/
/zesw/

/sp1d/
/p13/

/8y
/D18y

/sas/
/z8s/

/sex:em/
jzex:Em/

rs

S

/sisicy/
J2s:cy/

N

forces|worke| says |takes| aids |maker| runs

J21234/
/sisiay/
/7s194/

faces

/sweidwis/
Jzweldwis/

oms

Jz9p/
/s1op/

days [sympt

/sizip/

/siz:isip/
/sis:isip/
/nz:1zip/

diseases

The Patterns of Articulation of Plural Morpheme ‘-s

J1s19)/
/sis1/

cases

es” by Yoruba L1 Newscasters

<&
Q
\<§*

Fig. 4. 1 Patterns of Plural Morphem

Source: Field survey, 2021
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Table 4.2.2 Phonological Analysis of Newscasters’ Production of Plural Allomorph [iz]

SN Gloss SBE Newscasters Variant form  App Pron.
Pronunciation variant
Pronunciation
1 Cases /keisiz/ /keisis/ 20 80
2 Diseases /diziz/ /dizi:ziz/ 60 40 Y,
/disi:sis/ 20 \

/disi:zis/ 20 %’
/dizis/ 20 Q}
3 Days /deiz/ /deis/ 80 é\ 20
4 Faces feisiz/ [feisiz/ 40 & 60
/feisis/ z& " -
ffeziz/ S@ ;
5 Forces /£D:s1z/ /£D:sis/ @)
6 Workers /w3:koz/ /w3:kas/ \QQ) 60 40

7 Makers /meikoz/ /meikas/ 80 20

8 Answers /"antsaz/ /'a; s/ 60 40

Source: Field Survey (2021) ( \\

The tenet of GP, holds that si\%?u nds do not occur in sequence but the vocalic /i/ or / o/
0

must be inserted between the% nds. This implies:

G —> [i] [+sibilant] %b.ﬂant
)

~
+vocalic . .
+sibilant +sibilant
, +front _
( O —»| +consonantal +consonantal#
+high
-tense

The GP theory holds similar sounds cannot be in sequence, hence, the need to insert a vocalic

melody [i] for easy of pronunciation. The morphophonemic rule states that morpheme —es is
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pronounced as [iz] when it is preceded by sibilant (fricative and affricates). This means /s/ is

pronounced as /iz/ when it occurs after //, and '/ . However, from the result presented in the table,

it is obvious that majority of newscasters flouted the rule. Instead of pronouncing [iz], the variant

form [is] was produced. This means newscasters were unable to alternate between the [iz] and

[is]. The /s/ feature in phonemic level was transferred to phonetic level of representatiox?@;t
i

from flouting the rule, it is also evident that newscasters use spelling as a guide for o%’ation.

Table 4.2.3 Phonological Analysis of Newscasters’ Production of Plural erh [z]

Pronunciation  Pronunciation

&N b
SN Gloss Received Newscasters ﬁ&}ﬁ App Pron
1 Symptoms /simptomz/ /simptoms/ @ 40 60

2 Says /sez/ /ses/ §\ 60 40

3 Aids /eidz/ /ei 60 40
4 Runs /tAnz/ QB@ 80 20
5 Proves /pru:vz/ /pru:vs/ 80 20
6 Amends /91’[1%1& /omends/ 80 20

Source: Field Survey (2021) .

In pronouncing t@]@ﬂ allomorph [z], the morphophonemic rule states that:

/s/
( - ™ 4 N
Q +continuant +syllabic
+coronal _ +consonantal
. +vo1 .
+anterior , [ Vo ce] -continuant
+ strident -anterior #

o _/ - /
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For example: proves [pru:vz]

The tenet of GP theory, states that plural morphemes assimilates the voicing of the sound in its
environment. This means the plural morphemes (-s) , takes on the voicing feature of the syllabic
(vowel) as in the word says, consonantal (nasal, fricative, voiced plosive) as in the word proves
and amends. Thus, it should be pronounced as [z]. However, the data presented i \kﬁe
above shows that majority of the newscasters were unable to alternate betwee@)oiceless
alveolar fricative /s/ and its voiced counterpart /z/. This made them tra‘%\[he /s/ sound
represented at phonemic level to the phonetic level of represent&%ﬁhs, the allomorph

pronounced was [s] instead of [z]. From the result, it is eviden@scasters rely on spelling

as guide for pronunciation. @

Table 4.2.4 Phonological Analysis of Newscasters’ uction of Plural Allomorph [s]
&

SN Gloss Received %{, casters Variant App
Pronunciation(l} nunciation form Pron

Takes /teiks/0§ Jteiks/ 40 60

Source: Field Survey (2021)\)\/

The tenet of GP th éi that morphemes must agree in voicing with the sound preceded by

it. The plural motpherie rule is formulated thus:

A

/s/
i N
Q +continuant +obstruent
+coronal +consonantal
+anterior - [—VOiCC ] -sibilant
+strident -voice

N / - S #

For example: takes /teiks/
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The plural morpheme —s occurring after voiceless plosive (k,t) as in the word takes is
pronounced as [-s] . The table above shows that newscasters applied the rule appropriately. As a

result, there was 40% variants form of production.

Research Question Two: What are the patterns of pronunciation of past tense morpheme

(‘-d’, ‘-ed’) in English News among Yoruba L1 television newscasters? ; Yy

Table 4.3 The Patterns of Past Tense Morpheme (“d”, “ed”) in English

Yoruba L1 Newscasters Qb

SN Gloss RP NP 4 —j@
1 Recorded /rikn:did/ / riko:did/ & 40
friko:ded/ \ 60
2 Mandated /mandeitid/ 40
60
3 Committed /komitid/ 60
40
4 Rejected /ri:dzektid/ 20
1:dzekted/ 80
5 Supported /sopo:t1d/ ‘& /sopo:t 1d/ 60
Q /sopo:t ed/ 40
6 Needed /nl:did/ Q) /nl:did/ 60
/nl:ded/ 40
7 Abducted /ab @/ /abdAktid/ 60
% /obdAkted/ 40
8 Affected /ofektid/ /ofoktid/ 80
/ofokted/ 20
9 Tested A{ * Jtestid/ /testid/ 40
/tested/ 60
10 Invaded Q_)Q /inveidid/ /inveidid/ 60
/inveided/ 40
11 D (%g /disaidid/ /disaidid/ 80
@ /disaided/ 20
12 %icated /dedikeitid/ /dedikeitid/ 60
/dedikeited/ 40
TQ Incorporated /ink o:poreitid/ /inko:pareitid/ 40
/ink o:pareited/ 60
14 Concerted / koAs3:tid/ / koA s3:tid/ 40
/ kaAsz:ted/ 60
15 Purported /papo:ti d/ /pap o:tid/ 60
/pap o:ted/ 40

Source: Field Survey, 2021
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To provide an answer to research question two, what are the patterns of pronunciation of past

tense morpheme ‘d’, ‘ed’ by Yoruba L1 newscasters?.

Table 4.6 above presents the results of the patterns of pronunciation of past tense morpheme “-d”,
-ed” rendition among the newscasters. It is observed from the above table that the Yoruba L1

who are English newscasters realized past tense morpheme “-d”, “ed” in various ways%\

The table shows the result of articulation of past tense morpheme * g‘\g}med from

RECORDED. Only 40% of SBE approximation was observed whlle

substituted the target sound with /ed/. %\

Testing for accurate rendition on past tense morpheme @k result shows that 40% of the

the participants

participants got past tense morpheme “ed” sound in ‘ATED accurately, while 60% of the

participants pronounced the sound dlfferently ¢ Received Pronunciation by substituting

the sound with/ed/. QJ

COMMITTED is another token ré?; d during the news rendition, the following results are

obtained: 40% of variation wﬁ@(eved while 60% of the participants got the rendition correct.

The results of past@@; morpheme ‘ed” rendition in REJECTED shows that there are 60%

accurate pro&gdns while 40% of the the participants pronounced it differently.

The ab%able also shows the articulation of past tense morpheme “ed” as obtained from
TED. Only 40% of the participants substituted the target sound with /ed/ while 60% of

the partcipants rendered the target sound correctly.

When the accurate rendition on past tense morpheme “ed” was tested in NEEDED, 60% of the

participants observed the rule of morphophonemic in their pronunciation while 40% pronounced
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the sound differently from the Received Pronunciation by substituting the sound with /ed/ instead

of /id/.

When analysing the results obtained from the newscasters’ rendition on ABDUCTED, 60% of
AFFECTED and DECIDED recorded the highest number of accuracy rendition dugi %'\news

episode. Only 20% of the participants pronounced the sound differently %@ Received

Pronunciation while 80% participants observed morphophonemic rule. &

SBE approximation was observed while 40% variation was achieved.

When the results of newscasters was analysed on TESTED a @0% accuracy while 60%

deviated from SBE approximation and substituted the targ /1d/ with /ed/.

INVADED is another item tested for an accurate r@ of past tense morpheme “ed” with the
result showing only 60% of the participants g& orrect articulation, while 40% variation was

achieved. They opted for /ed/. < )

Q

DEDICATED is another wor@ed in the news rendition that is aiming at testing for

application of morphop eMle in the news episode, only 60% of SBE approximation was

observed while 40"/@Viation was achieved.

The result phtaiged on INCORPORATED shows that 2 participants representing 40% observed

the rule‘%k 3 participants representing 60% of variation was achieved.

V& analysing the result obtained from the newscasters rendition on CONCERTED, 40%

accuracy was recorded with the remaining 60% substituting the target sound with /ed/ sound.
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PURPORTED is another token from which past tense morpheme “ed” pronunciation was tested;
only 60% of the participants produced the target sound accurately. However, 40% of the

participants substitute the sound with /ed/.

Findings on the realization of past tense morpheme “-ed” as past tense inflectional ending in the

above table show that the Yoruba L1 who are English Newscasters realized past tense N;gme

“-ed” with different patterns. Qg)

An overview of table 4.3 above shows that very few of the Yoruba L1 wsc'?;ers have a good
mastery of the pronunciation of words under consideration. Th&ﬁfé}sis has shown that for

every 5 Yoruba newscasters, only 3 of them pronounce the w, ectly
Also, from the general performance of the respond. % SBE approximation was attained

while 40% variant production was observed. 4*

S

The information is graphically represe@n Figure 4.2 below:
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The Patterns of Past Tense Morpheme"d," “ed” by
Yoruba L1 Newscasters
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Figure 4.2 Patterns of P@iation of Past Tense Morpheme (“-d”, “-ed”)
Source: Field Survey (2021

The above chart illustra&%e-degree of SBE approximation and otherwise attained by the

respondents in th@l ation of the morphophonemic rule to the past tense allomorph [-id].

o

From th, @%ﬁcal illustration, the contrast between the expected and the observed

pp)@ném of the respondents shows that the respondents performed better which is the level
@ expected approximation. Considering the performance of the newscasters in this study, it
is obvious that they do not qualify to serve as appropriate models for learners and the general

users of the language.

216




Table 4.3 Phonological Analysis of Newscasters’ Production of the Past Tense Allomorph
lid]

Gloss SBE Newscasters Varian AppP
Pronunciation Variant t forms
Production
1 Recorded /rikn:did/ /rikn:ded/ 60 40

2 Mandated /mendertid/ /menderted/ 60 40%’\:

3 Committed /komitid/ /komited/ 60 \@)
4 Rejected /r1:dzektid/ /ri:dzekted/ &% 20

5 Supported /sopo:t 1d/ /sopo:t ed/ \ 4
6 Needed n:did/ /nL:ded/ %CT,) 40 60

7 Abducted /obdAktid/ /obd 40 60

8 Affected Jofoktid/ @ / 80 20
9 Tested /testid/ (6 /tested/ 40 60
10 Invaded /inveidid/ Q} /inveided/ 40 60
11 Decided /dis@ /disaided/ 20 80
12 Dedicated @keitid/ /dedikeited/ 40 60
13 Incorporated ‘{ */ink o:pareitid/ /ink o:pareited/ 60 40
14 Concertt)g / koAs3:tid/ / koAsz:ted/ 60 40
P d

15 L@’ /papno:ti d/ /pap D:ted/ 40 60
a\

Sourcé:NFeld Survey (2021)

"@enet of GP theory holds that past tense morpheme —ed preceded by plosives assimilates the
voicing of the plosive sound. Also, similar sounds do not occur in sequence but must be

separated by vocalic /I/ or/a/. The rule states:
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This implies that instead of [ofoktd] for instance, the VocAal%? 1nserted so that we have
[ofoktid]. From the data presented above, majority of, scdsters were unable ti insert the
vocalic [i], rather [e], forming [ed] was prod 1s makes evident that majority of

66 bh

newscasters use spelling as guide for pro ‘ﬂ;gtion. Thus at the phonemic level was

transferred to the phonetic level of r@ntaﬁon. This situation confirms the percentage

conclusion that newscasters are no@ function as suitable models.

Research Question Three: Nt are the levels of difficulties in the pronunciation of plural

and tense morphe@—s and — ed”) in English News among Yoruba L1 newscasters?

O
$
QQ
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Table 4.4 The Levels of Difficulty of Plural and Past Tense Morphemes (“-s”, “es” and (“-
d79’ GG_edQQ)

S/N -s -ed \E Y
No Inapp Cum No Inapp(\ ‘é gg

1 Cases 5 3 3 Recorded 5 3 %\ g
2 i 6

Diseases 5 3 Mandated 5 % - 5
3 Days 5 4 10 Committed & 1 6
4  Symptoms 5 2 12 Rejected 4 10
5  Faces 5 2 14 Supported q% 5 2 12
6 Forces 5 4 18 Needed \ 5 2 14
7  Workers 5 3 21 Abdug@i 5 2 16
8  Says 5 3 24 (&A 5 1 17
9  Takes 5 2 ﬁ 5 3 20
10 Aids 5 3 % Invaded 5 2 22
11 Makers 5 4 Decided 5 1 23
12 Runs 5 4{ 37 Dedicated 5 2 25
13 Proves § 41 Incorporated 5 3 28
14 Answe\&S 3 44 Concerted 5 3 31
15 A 5 4 48 Purported 5 2 33

SEE@ Field Survey (2021)

To provide the answer to research question three, what are the levels of difficulty in the

pronunciation of morpheme‘s’ and ‘ed’ by Yoruba L1 newscasters?

‘6 ”

Findings from Table 4.8 above show that there are differences between morpheme and

morpheme “-ed” when articulated, the differences were confirmed by the analysis of Standard
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Deviation (SD) computed, with morpheme “s”, “es” is 0.7211  0.72 and morpheme®-ed” is
0.8066 0.81. The deviation from the mean of articulating morpheme “-ed” is greater than the
deviation from the mean of articulating morpheme “- s,”, ““ed” This is an indication that the
subjects find it easier to pronounce words with morpheme “-ed” than words with morpheme “—
s”,’es”. \Yy
On average, an average (mean) of 3 (three) newscasters find it difficult to aﬂicula@@'me “s”
while an average (mean) of 2 (two) newscasters find it difficult to articulate. s

Fig. 4.9 Pie Chart Comparing Plural Patterns in (“s”,”es”) %%)a\t erns in ( “d”,

S\

“ed”)

V\J
SOHI’QI d Survey (2021)
(S

Table 4.8 z@ hows the levels of difficulty in the pronunciation of the morphemes “-s’ and “-
ed” @‘eﬁwting news by the subjects using a pie chart. Majority of the subjects with 41%
a late morpheme “-ed” while 59% of the subjects articulate morpheme “-s”. This means a
large number of the subject articulate morpheme “-ed” better than morpheme “-s”” when casting
news items. This indicates that they were able to apply the of morphophonemic correctly to the
words given as the test instrument. The level of difficulties of plural and past morphemes by

Yoruba L1 newscasters as observed in the news items obtained from five television stations in
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Southwestern Nigeria reveals that the appropriate pronunciation and the variant forms produced
by newscasters in different context, data were subjected to the tenet of generative phonology.
However, from the result, presented, it is obvious that majority of newscasters flouted the rule.
Instead of pronouncing [iz], the variant form [is] was produced. This means newscasters were
unable to alternate between the [iz] and [is]. Also, dialectal inflections (/s/ and / e/) are n tiw
the pronunciation of Yoruba L1 newscasters which may affect accurate inte tiﬁ's and
understanding of the news and this need to be addressed through const ming of the
newscasters to improve their pronunciation and diction. Majority of @ey{scasters paid less

attention to the standard pronunciation of words because they wer%\(rare of being examined

and this resulted in the data collected. ﬁ

Although the major problem identified is mother 1nterference another is the lack of
exposure. Most of the newscasters restrict th lves to their native or local environment, and
they hardly study or listen to foreign new@g The implication is that majority of the subjects

6‘ 2 6‘

pronouncing morpheme “s”, it difficult to pronounce the sound. They have been

substituting the target sound@her sound, so they see it as the standard rendition. The
reason for their poor rmance when pronouncing morpheme “s”, “es” is as a result of the
lack of proper m § he target sounds on the part of the Newscasters. It can also be because
the native s ers are absent in the language community which makes it difficult for the
subj ect% uire the right pronunciation of those morphemes.

usion, failure to upgrade oneself is another factor. Most of the newscasters restrict
themselves or fail to go further in the study of pronunciation. They adhere or glue to the old
ways of doing things thereby getting the same results as the years pass.
Research Question Four: What are the pedagogical implications of the Newscasters

pronunciation?
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To provide an answer to research question four, what are the pedagogical implications of the

Newscasters pronunciation? The following are the outcome of the findings:

News casting has become a special profession and genre that students in secondary schools look
forward to becoming a journalist in the nearest future. Some even go to the extent of going on an

excursion to a media house just to get a glimpse of newscasters and to reassure the@i of

practicing the noble profession. @

Knowing full well that we are all enjoined in one way or the other to liswr}\%s relayed on air
by newscasters, failure to do that may mean one is not current wj %penings in the country.
Despite the perceived standard of English language expected ¢ newscasters, the identified
patterns of pronunciation in research questions one % (1-3) of this study showed that
students were confused at what they hear from the sorcalled newscasters due to bad or wrong
pronunciation of morphemes, particularly ‘<68 and“-ed”. This act has led many viewers astray
with the intended message being misi e&gﬁed due to pronunciation faults. More so, parents are
being discouraged from enrolli @ards on the journalism career path as they do not want
them to end up pronouncing werds the way the present ones do. It is strongly believed that with

this research work, UQO the newscasters will go back to the drawing board to amend their

ways and take tir@‘\ﬁsten to native speakers for accurate pronunciation and diction.

State ap% al governments should also help in organizing periodical seminars and workshops

etics and phonology. They should also introduce the catch-them-young approach. This

means introducing phonetics in the junior and senior school curriculum which must be
adequately monitored for effective pronunciation of English sounds correctly. They should also
equip television stations with modern facilities and ensure that both private and public schools

have a standard language laboratory for practical teachings.
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Therefore, failure of English teachers to teach the right value or skills, the students will be at

great risk and the implications will be immeasurable.
4.2 Discussion of Findings

Starting with the first research question — what are the patterns of pronunciation c@@l

66 ” 65

morpheme( s”) in English News among Yoruba L1 newscasters —the morp

in this study is realized with four different patterns. However, the pronuncia @sted in the
patterns of the newscasters’ shows that newscasters do not follow the p og al rules of SBE.
The findings in this study revealed that most of the Yoruba L1 @ ers articulate different
patterns from that of RP. Past scholars on the articulation of sounds by educated Yoruba

speakers of English showed that they articulate some %sounds different from the RP. For

instance, dental fricative, another showed the differduces’of phonemes /i:/ and /i/.!

The result shows that educated YorubalL @sters find it difficult to articulate morpheme -

s”, “-es” correctly as a result of non@;smn of /z/sound in their L1 inventory which indicates

the uncertainty of the pronun 12%; f the selected words. The implication of the above findings
Y

w92

is that the newscasters tuations do not acquire accurate rendition of morpheme “-s

This suggests that i 10n is given to the sound system of English early enough, newscasters
will be able grb)r them. Conferences, training, and exposure to accurate rendition will go a
long w@provmg morpheme “s” rendition among the newscasters since letters can only tell

spelling and cannot be used as reliable tools for pronunciation. The first rule in studying

phonetics and phonology is to ignore spelling and concentrate only on the sound of utterances >.

The findings in the study also answer the question: “What are the patterns of pronunciation of
past tense morpheme (“d”,“ed”) in English News among Yoruba L1 Newscasters? At the

pronunciation level, the result revealed that few of the newscasters pronounced morpheme “ed”
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differently from the Received Pronunciation. This implies that instead of [ofoktd] for instance,
the vocalic [i] is inserted so that we have [ofoktid]. From the data presented above, majority of
newscasters were unable ti insert the vocalic [i], rather [¢], forming [ed] was produced. This
makes evident that majority of newscasters use spelling as guide for pronunciation. Thus “e” at

the phonemic level was transferred to the phonetic level of representation. This @@1

confirms the percentage conclusion that newscasters are not able to function as suita@dels.

However, findings on the realization of the morpheme “d”,“-ed” as a past‘%\s'marker in the
rendition of the news items by Yoruba L1 who are English Newsca@érs%pa'ﬁzed morpheme “-
d”,“-ed” with different patterns. All the selected words when g@ ed revealed two different
patterns as /ed/ and /id/, though the sound does not exist i&%)mother tongue. To achieve the
correct pronunciation, they substitute the morphe for “ed” which is present in their
language, thereby mispronouncing the words 1 consideration.

The result of this study corroborates the@g; n the scarce use of schwa sound in the Yoruba
variety of Nigerian English*. The e@f this study will enable newscasters to concentrate on

S

the absence of phonemes in ]@;

The findings in this stud%so answer the research question three: “the levels of difficulties in

ly the difficult ones until they master them.

the pronunciatiorér)%bhemes “—s and — ed” by Yoruba L1 newscasters.” This indicates that
an

they are cor&

newscas% ve a better knowledge of the pronunciation of the words. Therefore, from all

with the pronunciation of morpheme “d”,“-ed”. In such a situation, the

ns, it was observed that the newscasters pronounced words with morpheme “ed” a bit
better than they do words with morpheme “s”.

This corroborates in the study of /ff / when substitutes with /s/ because it did not occur in their L1

inventory.>
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S

There can be better improvement on the rendition of morphemes and “ed” if the newscasters
master all the rudimentary aspects of phonetics and phonology.

On a general note, the result shows that dialectical inflection is noticed in the pronunciation of
news items by Yoruba L1 newscasters who may affect the accurate interpretations and
understanding of the news and these needs to be addressed through constant training\w
newscasters to improve their pronunciation and diction. @'

Also, impromptu physical examinations/interviews should be conducted aken their

consciousness to the pronunciation of words as a lapse that can cost thew%ir,‘j ob.
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Chapter Five
Conclusion

This chapter did a brief summary of the findings, conclusion of the study. The chapter

also presents recommendations, contribution to knowledge and suggestions for f?h»er

researchers. Q%'\

5.1

The following are summaries of the finding of the study;

3.

Summary of the Findings %
@ "

S

From the realization of morpheme “s” as plural maukep; Yoruba L1 who are English
Newscasters were unable to alternate betwe voiceless alveolar fricative and its
voiced counterpart /z/. This made th¢m sfer the /s/ sound represented at the

(v

phonemic of [z]. From the result, it4s ®yident that newscasters rely on spelling as guide
for pronunciation. Q

It is observed from the@rﬁ, that educated Yoruba L1 who are Newscasters find it
difficult to articulate p}fgl morpheme “s”, “es” correctly as a result of non- inclusion of
/z/ sound in@&ba sounds which resulted to different patterns. The implication of the
ﬁndir&% the Newscasters articulation of plural morpheme “s”, “es” has negative

1 e on viewers and learners in general.

Qn e realization of past morpheme “ed” as past tense inflectional ending in the selected

: words show that Yoruba L1 Newscasters articulated two different patterns as /ed/ and

/id/ . For example, they pronounce /ed/ as in needed /ni:ded/ instead of /id/ sound as in
/ni:did/ This implies that the subjects substituting the “id” which exist in their repertoire

for “ed” is absent.
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4. Majority of the respondents appropriate SBE in the past tense allomorph [id] in their
spoken English. On the basis of the result, it is held that the respondents performed below
expected approximation. Considering the performance of the respondents in this study, it
is obvious that they do not qualify to serve as appropriate models for learners and the
general users of the language. Yy

5. Findings revealed that majority of the subjects find it difficult to pronouncelthe sclected
words with plural morpheme “s”, “es” They have been substituting t% sound with

'\

other sound. Therefore, they see it as standard rendition. 4&
6. The identified patterns of pronunciation in research in this%(v&howed that viewers on

daily basis become frustrated and disappointed at z@ﬂey hear from the so called

Newscasters due to bad or wrong pronunciatio %ral morphemes “s”,’es” and past

morphemes “d”,“ed”. This act has led‘{av lewers astray as the message is being

misinterpreted. Q
5.2 Conclusion Q
n

Most of the wrongly pronou@ glish morphemes do not exist in Yoruba phonology and the
newscasters being Y a a;ives have to consciously or unconsciously substitute the sounds
that do not exist Q_) ba phonology with the ones that exist. For examples, /s/ for /z/, and /ed/
for / id/. t@ls concluded that based on improper mastery of English phonological rules, the
Eng@ﬁmorphs for past tense, /t/, /d/ and / 1d/ are interchangeably used for one another. The
&15 for the errors in the patterns of pronunciation of plural and past tense morphemes
among Yoruba television newscasters in South-West, Nigeria, therefore bifurcate into Yoruba
phonological system interference and improper mastery of English phonological rules. To
outgrow these identified patterns, Yoruba television Newscasters should take note of the English

sounds that do not exist in Yoruba phonology and master their correct pronunciation. The
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newscasters should also master the English phonological rules painstakingly to be familiar with

the correct pronunciation of English sounds and put the knowledge into use when casting news.

5.3 Recommendations

The findings from the study show that newscasters who should serve as models for lea a?éo

not serve as appropriate models for SBE pronunciation. In this view, th% wing

recommendations are suggested. ;

K/
A X4

\

QQ

$

Available technological facilities that could aid correct %&iation like reliable
audio dictionary with both base and inflected fo ords should be used in
learning the English sounds. This will helm%} scasters to be fully equipped
before casting their news. \

Moreover, planners of the curriq%n d other stakeholders must ensure that the
contents are relevant and ical. They must also make sure that the curricula
are implemented ac@ all schools, especially the low fee-paying ones.
Monitoring of K@ementaﬁon of the curriculum contents needs to be re-
introduce;Qh‘is is capable of giving feedback to the curriculum planners
reg Qlrhe suitability or otherwise of the contents with regards to the teaching
i!;)arning of English pronunciation.

he newscasters should take note of the identified areas to avoid negative
interference from their mother tongue and also have proper mastery of
pronunciation of all the sounds in English when casting news.

It is also recommended that newscasters should attend conferences, workshops,
seminars, symposiums and other training programmes. This will enhance self-

development.
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% Newscasters should engage themselves by watching foreign news like BBC,
VOA and the like. This will enhance newscasters’ spoken English and also
encourage them to embark on personal trainings. Thus, if the use of the
morphophonemic rule is well applied by newscasters, a good level of proficiency
will be achieved by learners of English at different educational levels. andc\%t
their errors. @'

% Furthermore, news programme producers should monitor 1 ers with a
view to check and correct their errors. 4& o

% Also, the use of talking dictionary should be enco gx%y the newscasters; this
will enhance a better level of proficiency in t %\fof spoken English.

X In conclusion, in most television st w, basic facilities that can stimulate

correct pronunciation are absent& hpuld be put in place.
5.4 Contribution to Knowledge < \;&

This study contributes to knowl g@tablishing patterns of pronunciation of plural and past
morphemes among Yoruba L scasters in Southwest, Nigeria. It addresses the gap existing in
the literature in area OQAO%)I.()gy in Nigeria context. Therefore, the findings in this study
provide a descrip@gan aspect of Nigerian English phonology with regards to the application
of the mg honemic rule in their spoken English. This research work is of great importance
in d@'n attention of L speakers of the English language to the importance of the
r@nophonemic rule in achieving appropriate pronunciation and the need to incorporate
teaching rule in it basic form to learners and users of the English language starting from the
foundational level of education. This is to enhance a better level of proficiency in the aspect of

spoken English.
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5.5 Suggestions for Further Studies

The end of a research always opens door for other researchers’ his is true of th%ﬁg he

following are some areas that could be explored in future which were occ@{ione by the

'\
limitation of this study: C\&
0

¢ Difficulties in pronouncing plural and past tense En @I’phemes among Yoruba

speakers of English

e Socio-phonetics analysis of plural and W morphemes among Nigerian

undergraduates. Qj\&

e Pronunciation acquisition of 1 tional morphemes “s”, “es” and “d”, “ed” in English
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Test Items on Plural Morpheme (“s”, “es”)

Appendix A

A
SN Gloss RP
pQJj
A { )’C E
PN
1 Cases /Keisiz/ k\
S
2 Diseases /diziz/ ~
N
3 | Days /deiz/ \\\
4 Symptoms /simpt% -
5 Faces ity
)
6 Forces 4{ ./H):siz/
7 W(Q@ /w3:koz/
8 5"\8,%5) /sez/
%\ Takes /teikz
)10 | Aids feidz/
11 Makers /meikaz/
12 Runs /rAnz/
13 Proves /pru:vz/
14 Answers / a:njoz/
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15

Amends /amendz/

Appendix B



Test Items on Past Tense Morpheme (“d,” “ed”)

SN Gloss RP NP
1 Recorded /riko:did/ A B C D E
2 Mandated /mandeitid/ p ?»
N
N <3 Yy
3 Committed /komitid/ ’\Q\jf
(AN
4 Rejected /ri:dzektid/ Q\)
é Y
5 Supported /sopo:t 1d/ 4 k '\\r
A
6 Needed /nl:did/ )
LS
7 Abducted /abd Aktid/ ‘~§>’
QO
8 Affected /ofoktid/ ‘S
9 Tested /testid/ \\>\r
<

10 | Invaded finveidid/ &, Y

AN
11 | Decided /clisaidsgy_)y
12 Dedicated eitid/
13 Incorporated \ mk o:pareitid/

PR
14 Concerte@ / koAs3:tid/
O\

15 o) /papa:ti d/

&
3\

Data on Phonological Rule Application
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Data obtained in five Tevision Stations

Phonological Analysis of Newscasters’ Production of Plural Allomorph [iz]

SN Gloss SBE Newscasters Variant form App Pron.
Pronunciation variant
Pronunciation
1 Cases /keisiz/ /keisis/ 20 &0 YV

2 Diseases /diziz/ /diziziz/ 60 5%,\
/disi:sis/ 20 %
/disi:zis/ 20 \Q} 4
/dizis/ 20 % -
3 Days /deiz/ /deis/ 80 & 20
'\

4 Faces /feisiz/ /feisiz/
/feisis/

0
ffeziz/ % .
5 Forces /f:s1z/ /f:sis/ QQ) 80 20
6 Workers /w3:koz/ /W3Zk9$/®\ 60 40
7 Makers /meikoz/ el 80 20

/m %
8 Answers /'a:ntsaz/ &&Sas/ 60 40
)

Q
\<§*
@ .

QQ
S
Q
QQ

Phonological Analysis of Newscasters’ Production of Plural Allomorph [z]
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SN Gloss Received Newscasters Variant App Pron

Pronunciation Pronunciation form
1 Symptoms /simptomz/ /simptoms/ 40 60
2 Says /sez/ /ses/ 60 40
3 Aids /eidz/ /eids/ 60 40

4 Runs /tAnz/ /tA ns/ &0 20 %\:
5 Proves /pru:vz/ /pru:vs/ 80 \2@)
6 Amends /amendz/ /amends/ 804 % 20

%
QO
Phonological Analysis of Newscasters’ Production of P\@Qﬂomorph [s]

SN Gloss Received Newschsters Variant App Pron
Pronunciation Pr nciation form

Takes /teiks/ @ 40 60
VN

X
4{ .
N
S
S
QQ

Phonological Analysis of Newscasters’ Production of the Past Tense Allomorph [id]
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S/N Gloss SBE Newscasters Varian AppP

Pronunciation Variant t forms
Production
1 Recorded /riko:did/ /rikn:ded/ 60 40
2 Mandated /maendeitid/ /mandeited/ 60

0
3 Committed /komitid/ /komited/ 60 @,\
4 Rejected /ri:dzektid/ /ri:dzekted/ 80 ;\%

5 Supported /sopo:t1d/ /sopo:t ed/ @ N 60
@ 40 60
7 Abducted /obdAktid/ /abd % 60

8 Affected /ofoktid/ @ 80 20

9 Tested /testid/ "\& /tested/ 40 60

6 Needed /ml:did/ /mnl:ded/

10 Invaded /1nvel% /inveided/ 40 60
11 Decided \/) ajdid/ /disaided/ 20 80
12 Dedicated Q‘{ */dedikeitid/ /dedikeited/ 40 60
13 Incorpou@ /ink o:pareitid/ /ink o:poreited/ 60 40
14 %ﬁed / koAs3:tid/ / koAsz:ted/ 60 40
IQ Purported /papo:ti d/ /pap o:ted/ 40 60
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