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Abstract

This study investigated home and school factors as determinants of students' conduct in colleges of
education in southwest, Nigeria. The descriptive survey research design was used. The sample size
for this study was 1254 and purposive sampling technique was used to select 15 colleges of
education and 200 level Social Studies Students in Southwest, Nigeria. The research instrument
used was a self-structured questionnaire tagged “Home and School Factors on Students’ Conduct
Questionnaire (HSFSCQ)”, with reliability value of 0.82. Data collected were analysed using
descriptive statistics of simple frequency count, percentages and mean value for the demographic
data and research questions. For the hypotheses, Pearson Product Moment Correlaties, (PPMC),
Multiple Regression, General Linear Modelling (GLM) of Multivariate and Uniyartate were used
and tested at 0.05 level of significance. The result revealed that the level of students’ ¢ompliance to

both academic and moral conduct was low (X = 2.177; X = 2.476) respectively, All home factors
and school factors were dominant in determining students’ ethical conduct except family size and
parental social status (X =2.431; X =2.352) respectively. Home factors_exhibit significant positive
correlations with both academic and moral conducts (r = 0.247, p\3"0.01;r = 0.312, p < 0.01)
respectively and school factors (r = 0.214, p < 0.01; r = 0.465,(p ¥§0.01) respectively. Home and
school factors had combined significant influence on studenfS™eonduct (F = 119.185, P < 0.000).
home factors had relative influence on students’ academic ahd/moral conduct respectively (F =
46.780, P < 0.01; F = 73.535, P < 0.01), also, school factots had significant influence on students’
academic and moral conduct (F = 18.553, P < 0.01; F &100.326, P < 0.01 ) respectively. However,
religion had positive influence on the interaction effect@f home factors and students’ conduct (F =
40.151, P < 0.000), as well as school factors and students’ conduct (F = 43.985, P < 0.000). This
study concluded that interconnected influences ‘eit students' conduct; including home and school
factors and religious affiliation contributeyto~students’ moral and academic conduct, emphasizing
the need for a holistic approach to addres$’ conduct related issues in colleges of education in
Southwest, Nigeria. Based on the findings; it was recommended that a stable connection should be
developed between teachers and_Stddents for good ethical behaviour, school authority should
develop standard disciplinary gm@astres and safety regulations for sudents’ conduct and strong
collaborative platform betweéen, home and school should be created for cooperative decision
making and problem solving‘te’ensure ethical students’ conduct.

Keywords: Students™Conduct, Academic Conduct, Moral Conduct, Home Factor, School

Factor
Word Count;.300
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Chapter One
Introduction
1.1 Background to the Study
The notion of conduct varies among societies and changes over time, although there are
universal moral principles that guide it. Conduct, also known as ethics, encompasses the study of
what constitutes good or bad character, behaviour, and manners in addressing a ic and non-
academic issues within institutions like schools or social groups'. The decli e@oral behaviour,
especially among school-age adolescents, has led to a call for moral e@’gbn. The objective of
colleges of education is to shape well-rounded individuals %derstand and adhere to
acceptable behaviour in civilized cultures?. Colleges also a responsibility to safeguard the
community from potentially problematic students, w i%&vhy they implement student conduct
processes. Educational institutions, including col nd schools, aim to foster good citizenship,
dignity, patriotism, and a functional sosiel*}uot only focusing on academics but also moral
development?. ,& AN
However, student conduict~ih Schools has become a contentious issue recently. The term
"student conduct" holds V&@&eanings and should be understood within its specific context. It
encompasses both '@and unethical behaviours, representing both positive and negative
conduct. It refe@o ow students behave in accordance with acceptable norms, principles, and
values v@imﬁonal or social group environments?.
Students’ conduct encompasses students’ academic and moral behaviours while attending

school. Unethical behaviour refers to conduct that deviates from ethically good or desirable

standards and can be observed among students, lecturers, and administrative personnel in higher



educational institutions®. This study classifies students’ conduct as academic conduct and moral
conduct.

Academic conduct, within the scope of this study, includes students' academic achievement,
attendance at school and examination conduct. These aspects contribute to students' behaviour
within colleges of education in Nigeria. Student academic achievement refers to a studm{t's level of
success, progress and performance in their educational pursuits, considering vario tors such as
grades, test scores, class participation, assignment completion, attenda c(&y lectures and
adherence to school rules and regulations?. It is a process influenced he home and school
environments, where the foundation is laid at home and furt‘bd eloped and shaped by the
school to foster morally upright individuals. Q

Attendance in school, in relation to a stud ttb%lduct, refers to their consistent and
regular presence at their educational institutio designated school hours?*. It reflects their
commitment to education and active en %n‘[ in the learning process within the school

.
environment. Attendance signiﬁcantly{ﬁ&cts academic progress, social interactions, and overall

b 1

involvement in school activi‘ue&%gular attendance allows students to receive instructions,

Q

interact with teachers and peets, collaborate on projects, and participate in classroom discussions

and activities*. At(h/@ at lectures is very crucial for students to acquire education and its
associated adva@es.

%@ion conduct in school refers to how students behave and adhere to specific
guidelines and regulations during examinations or assessments conducted within the school setting?’.
Students are expected to demonstrate integrity, honesty, and ethical behaviour during examinations.

They must follow established rules and regulations that ensure a fair and unbiased assessment



environment. This includes guidelines related to the use of authorized materials, avoidance of
cheating, appropriate behaviour in the examination room, and adherence to time limits.

Most adolescents, notably tertiary institution students are seen nowadays to have thrown to
the winds moral conduct and values and this has contributed to the prevalence of violence and
misconduct throughout the whole globe. In the world at large, in Africa, Nigeria ar@uthwest
region of Nigeria in particular, moral conduct and values are cherished a lot. Peg ithout good
moral conduct are seen as uncultured individuals. These moral conduct incl@reeting, respect
for elders, integrity, fairness, self-control, respect for dignity of labour, @ decent dresses that
cover the whole body, respect for the constituted authority and s %

A popular proverb says, “if riches is lost nothing is @ ealth is lost something is lost;
but when character is lost, everything is lost”. Studen ’I@ conduct in school is considered one
of the priceless assets to the nation’s advance §e way and manner the students comport
themselves at the school or the way th.ey ¢ %0 various school activities or tasks reflect their
manner of conduct. Students’ mora,KQ;tduct is the observed behaviour of learners in the
educational context. There is né %ying the fact that, in the school context, students’ conducts
differ. They do not act the, sanie manner. Variations in the students’ moral conducts might be
evident in their atti '@ way they dress, their attendance at lectures, the way they show respect
to their lecturergrand the school authorities, their behaviour to their colleagues, their conduct during
tests an@ations and so on?. Thus, students’ moral conduct is classified into attitudinal
conduct and dressing conduct in the context of this study?.

Attitudinal conduct refers to students' attitudes, behaviours and manners of interactions
with others?. It includes characteristics like respect, kindness, empathy, honesty, responsibility, and

self-discipline. Attitudinal conduct represents students' character and ethical ideals since it shapes



their relationships with peers, instructors, staff, and the larger school community. Students are
taught to have positive attitudes, respect for others, contribute positively to the learning
environment, and adhere to moral ideals in their words and deeds.

The way students dress and portray themselves in school is referred to as their dressing
conduct. It entails adherence to the institution's dress code or uniform policy?. Students are
encouraged to dress modestly and appropriately, adhering to requirements that m ﬁe length,
fit, logos or symbols limits on clothing items. Dressing conduct fosters a, courteous and
professional environment by ensuring that students' attires coincth the educational
institution's beliefs and standards. Educational institutions can ﬁ norms and expectations
that foster a culture of respect, integrity, and personal gr Qy categorizing students' moral
conduct into dressing and attitudinal conduct?. Thi ck@wation highlights the significance of
both appearance and behaviour in moulding st%@ersonalities and contributing to a happy and

"

The young adults, particularly@ge of Education students are expected to show good

conducive learning environment.

conduct in terms of the way the¥ and comport themselves in the college but the reverse is the
case. This is very essentia %to the fact that they are teachers in training and it is what they
know and imbibe tha @will impart unto their pupils when they eventually become classroom
teachers. What @ommon among students in Colleges of Education nowadays are dresses such as
miniski%@’getti blouse, skirts with a slit above the knees, low neck blouses exposing the
breasts, wearing bathroom slippers, t-shirts with customized names, t-shirts or vests which display
sex, violence, alcohol, human skull with crossed bones, tobacco or drug slogans or bad pictures;
baggy trousers, trousers worn below the waist (sagging), non-natural colour hair, big earrings, body

tattoos with provocative writing or pictures and so on* 4. All these are alien to African society and



the practice is not in conformity with the norms and values of the society®. Besides, many of these
College of Education students show little or no respect for lecturers and other staff members in the
college, they do come late for their lectures, they disturb lectures at times and play with their
handset while lectures are ongoing, they do involve in examination misconduct during college
examinations, and so on*.

These misconducts may be as a result of some home factors such as fav@ parental
social status, and parental level of education, family background and anQy/s ability. Some
students have formed the habit of coming late for their lectures. This &lf as a result of their
lackadaisical attitude towards their education or a reﬂection@p r child-upbringing in the
understanding of the importance of time at anything we do i@ . Lateness is a bad habit parents
should discourage children right from the tender age. ity is said to be the soul of business.
Many of the students in colleges of educatio%’b&ﬁtach much importance to attendance at
lectures. The erroneous assumption is Eha%ﬁ they read the lecture notes from their friends
during examination period, they woul@

Family size could be a fa@%t influences the students’ conduct. If the size of the family
is small, there is tendencyMorjthe parents to be able to give individualized moral training to the
children and moul iyjes to enhance good conduct, while children from large family may not
be properly br%ht up by the parents due to the fact that there are many children to care for’.
Individ li@’gtention may not be possible because the children are too many for the parents to
properly train in good conduct and values. A finding corroborates this, “children from large

families do worse academically and morally compared to children from small families™. Children

from parents who oversee and manage their children’s conduct, provide emotional support,



encourage autonomous decision-making and are generally more involved in their children’s
education, are likely to succeed in school®.

Further, the parental level of education could influence the children’s conduct. The level of
education of the parents has tremendous impact on the children’s knowledge, abilities and values
and later their academic and moral conduct in school'. Parental participation in Kchildren
educational activities at home has positive impact on the children educational co . According
to studies, children’s vocabulary, which opens the door to academic succeSs, as well as other
linguistic social skills and conduct are heavily influenced by parents’ leducation. Generally,
home factors may determine student conduct both at home ar@e which may include the
school®. Q

In the same vein, students’ misconduct could Qas a result of school factors such as
school type, school discipline practices, scho f@, student-staff relationship, class size, peer
influence, school climate or students’ }ea“g\killsz’ 6, The school discipline practices could
influence students’ conduct either poi\@;fy or negatively. In all colleges of education, there is
students’ code of conduct which@%ns how the students are expected to behave or the manner
they are expected to comﬂ%?emselves in the school. Discipline is the instruction that helps a
person to acquire s f@l, orderly behaviour and direction. The enforcement of such rules ( in
the students’ cogde,of conduct) by the school authority will now determine whether the students will
be morally @ght in their conduct or not* 6.

Anecdotal evidence shows that some of these students in colleges of education derive
pleasure in playing about in the school environment; they are seen sitting down in groups under the
trees and cracking jokes, discussing issues going on in the society, narrating a particular film or

movies, sharing experiences of happenings in their various homes or happenings in the school



compound, or discussing just anything at the expense of attending lectures. Students may be seen
most times busy with their handset or android phones chatting up their friends on Whatsapp,
Facebook, Instagram and so on’. Some of the students may even be watching videos or listening to
music and giving analysis of current or latest musicians in town which at times lead to noisy
arguments and fight’. Further, while lectures are ongoing in different lecture halls and ¢lassrooms,
many of these students may be seen playing games on their android phones and tt lectures®,
Some students may also be seen holding unimportant meetings at the e eQe}) lectures they
supposed to attend. Students are at times seen looking around for their {fnds or boyfriends to
be engaged in discussing trivial matters while lectures they ou o attend are ongoing in lecture
halls. In addition, some of the students may be seen signin@urse forms about or attending to
other things like assignments, project work, obtaini @)ts of certain dues to be paid at the
department or at the school level, arranging their ments in files in some designated offices at
department and school level, among othe.rs \gﬁecmres are going on in their various departments.

Also, anecdotal evidences sho@at in many Colleges of Education, students are fond of
wearing different kind of indecé@%es into the school and appear almost naked, all in the name
of western civilization®. I?@ t dressing has been described as any improper and provocative
way of dressing w, 'c@orally unacceptable to the people in a particular community!®. In the
same vein, a st@ escribed indecent dressing as type of dressing that is incongruent with the
acceptabI{/ way of dressing in a community in question® !!. Also, indecent dressing has been
seen as any dressing that exposes some parts of the body such as breasts, stomach, buttocks, tights
and underwear that supposed to be covered by either male or female individuals!? '3,

The major worry now is that, this conduct of indecent dressing is now becoming a common

way of life among the students in Colleges of Education and other institutions of higher learning in



the society!'!> 13

. The students, within themselves, do not feel anything wrong in wearing dresses
that is almost showing their nakedness as they feel it is fashionable in modern time while coming
to school with dresses that cover the whole body is seen as old fashion and barbaric!'# !5 16,

The school type, be it public or private Colleges of Education could also determine the
students’ conduct. The students’ conducts are better monitored in public schools as &ipline is
being enforced with students’ code of conduct and dress code than the private es. A study
revealed that public Colleges of Education are more likely to implement cqode of conduct,
discipline and punishment to manage students’ academic and moralour than privately-
owned colleges!” 18,

Evidence shows that public colleges of educatio@)stly enforce code of conduct,
discipline and punishment to regulate students both i Q@lc and moral conduct than the private
college counterpart'’ Thus, it can be assumed %ﬁémore the population, the more the tendency
of immoral conduct in form of acac}e i }1 moral behaviour among college students!®.
Furthermore, in the area of impleme@ of code of conduct, public institutions seem to be
better?®. Generally, public tertiab@%(utions including college of education in Nigeria tend to be
better in term of academic Qoral conduct in the school when considering institution’s ability to
enforce rules and . '@s and code of conduct than private institutions?” 2!, Private colleges of
education also @re enough provision of school facilities for better teaching and learning and
good aC\ckj@fbperformance, but at times blend to suit the wish and needs of students; though
students are not allowed to be rotten?!.

School safety is another factor that could influence students’ conduct. A safe school is one

that is free of violence and is distinguished by an environment in which there is no perceived fear

of the institution or its disciplinary procedures®?> 2% 24, That is, in a safe school, students, teachers,



staff and visitors may work together to enhance teaching and learning without fear of being hurt.
The term ‘safety’ refers to all the efforts to keep the school community and its surroundings safe.
This will enable the students behave themselves and exhibit good moral conduct. Also, it will
enable the students abide by all the rules and regulations guiding behaviour in all school’s activities
for better performance and being morally upright®> 26,

Another factor that could influence students’ conduct is the student- la ionship.
Effective teaching and learning depend on the kind and value of the relati n% at instructors
and students form?’. Lecturers’ interpersonal relationships have a con 1.1 impact on students’
academic progress and moral development. To corroborate thi $1y revealed that teacher-
student relationship is important for a person’s social anotional development which can
influence how well learner succeeds academically?®. be

Regarding the moderating influence of relj ackground of students, the advocate of the
theory of planned behaviour emphasized the i %bt of religion on individual behavioural conduct?’.
Religion has to do with the belief in C%hpernatural Being (God) who is worshipped by people
and this exert influence on th@\%lour or conduct of individuals. Religion background of
students at all levels of eﬁ@% plays a significant role in their behavioural conducts in and
outside school en r%g*mt28 However, effect of religion on the students’” home and school
environment go@ long way in determining and moderating students conduct, and in shaping their
behavio%@;gnct and conduct in the society at large.

Based on the above, this study investigated home and school factors as determinants of
students’ conduct in colleges of education in Southwest, Nigeria.

1.2 Statement of the Problem



Students’ conduct in school, societies and the nation at large has been of significant concern
to the government, parents, guidance counsellors, teachers and even students themselves. The level
of misconducts either academically or morally in the Nigerian tertiary institutions including
colleges of education and the immediate society is very terrible. Anecdotal evidences show that in
a college of education, hardly will a school semester goes by without the occurrence of violent
behaviour in the school, in addition to those being reported in the media. T6 include ill-
treatment of fellow students, various forms of sexual immorality, students assaulting their teachers
damaging school properties, stealing, the use of abusive languages, gly in girls, indecent
dressing, engaging in transactional sex for remuneration CS%material benefits, early
pregnancies, backbiting, and disrespect for elders, includinrents”’ 21,24 To affirm this, the
records of unethical conducts as confirmed from Dg&tudents’ Affairs, Federal College of

Education (Special), Oyo, indicated that 5 to .l %o students engage in at least one form of

NS
misconduct or the other.. Likewise, a reli)o o\mDean of Students’ Affairs, Emmanuel Alayande
College of Education Oyo stated th{‘—gxt less than 10 percent of the students engaged in
examination malpractices. All th@%icate that students' conduct is getting worse at all levels of
education in Nigeria. QQ

Many resea 'h@ve worked on students’ academic conduct such as, students’ perception
of indecent dre%g, factors associated with moral decadence, influence of school factors on the
develop%@ academic and moral competence of students, factors Influencing examination
cheating behaviours by consumers of post primary education, a study on moral reasoning and
academic achievement, appreciative advising and its relationship to community college students'

intent to persist, influence of family background on moral values in higher secondary students and

so on'* 2627 However, the gap this study filled was lack of studies on the interplay between home
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and school influence. Available studies focused on students' academic achievement, and none of
those studies looked at college students’ conduct in southwest, Nigeria. All these students’
unethical acts or misconducts in school develop upon one another and increase immoral behaviour
in the society. Hence, this study investigated home and school factors as determinants of students’
conduct in colleges of education in Southwest, Nigeria.

1.3 Aim and Objectives of the Study Q*

The aim of this study was to investigate home (family size @9 educational
qualification, parental social status) and school (school discipline practsc ool safety, student-
staff relationship, school type) factors as determinants of student@ﬁt in colleges of education
in Southwest, Nigeria. Q

The objectives are to: be

i. identify the level of students’ complia%%e ical conducts in colleges of education in

N\

. \
ii. determine the dominant hom@rs that determine the students’ conduct in colleges of
education in Southwest, @%a;

iii. examine the dom@ chool factors that determine the students’ conduct in colleges of

education {;@west, Nigeria;

iv. ascerta%the relationship between home factors (family size, parental educational

Southwest, Nigeria;

%@uion, parental social status) and school factors (school discipline practices, school
safety, student-staff relationship, school type) on students’ conduct in colleges of
education in Southwest, Nigeria;

v. examine the joint influence of home and school factors on students’ conduct in colleges of

education in Southwest, Nigeria;
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vi. ascertain the relative influence of home and school factors on students’ conduct in

colleges of education in Southwest, Nigeria; and,

vii. determine the mediating effect of religion on the influence of home and school factors on

1.4

1.5

1.

students’ conduct in colleges of education in Southwest, Nigeria.

Research Questions
Based on the stated objectives, the following research questions were answered in %y:

What is the level of students' compliance to ethical conducts in j{%of education in

Southwest, Nigeria? Q

What are the dominant home factors that determine th@tu ts” conduct in colleges of
education in Southwest, Nigeria? Q

What are the dominant school factors that dg@ the students’ conduct in colleges of

?
\O
N

education in Southwest, Nigeria?

Hypotheses

The following hypotheses were form @and tested for this study at 0.05 level of significance:

Hol:

H02 H

There will be no signifi %{ationship among home factors, school factors and students’
conduct in college&@cation in Southwest, Nigeria.
There wil b@igniﬁcan‘[ joint influence of home and school factors on students’

conductin colleges of education in Southwest, Nigeria.

Ho3: Rh;@fgﬂl be no significant relative influence of home and school factors on students’

H04 .

1.6

conduct in colleges of education in Southwest, Nigeria.
There will be no significant mediating effect of religion on the relationship among home,
school factors and students’ conduct in colleges of education in Southwest, Nigeria.

Significance of the Study
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The results, the idea and the information from this research would be of benefits to the
students, the teachers, school administrators, policymakers and society at large. This study would
reveal to the students the conducts that are appropriate to be exhibited in the public especially in
the school which would make them responsible students.

To the parents, the results of this research would call for a serious concern to &n to look
inwardly on how the home should carry out its roles of inculcating good mor Q\es into the
children. The research would promote awareness on how family size, parental ,socio-economic
position, parental educational qualification and so on could affect the@’g}ts’ character, moral
standards and behavioural conduct in school and society at large.

The school administrators would benefit from this s@in that it will show them how to
come up with good school discipline measures that 'W@L good moral conduct in the students
to make them responsible individuals. With sc administrators at the helm of disciplinary
decisions, this study becomes a crucial resoﬁbfor them to devise comprehensive strategies that

.
transcend mere punishment. By inco@g elements of restorative justice, character education,
conflict resolution, and positix?@%orcement, administrators can foster a culture of respect,
accountability, and academ\écellence within their institutions.

The findin '@%is study would be of benefit to the teachers. The study would make
them observe v@e they have shortcomings and fix such deficiencies suitably as well as gaining
new ap;@ managing students’ affairs in terms of moral education and discipline.

This study would benefit the college's students' affairs unit by given information on where
it is necessary to help students and schools deal with issues like students’ indiscipline and others
that arise when supportive social life breaks down, guiding them in their decision-making to help

students to develop moral and academic conduct. Additionally, the findings of this study would
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further guide the college students’ affairs unit in its decision-making process when designing and
implementing programmes to further develop students' moral and academic conduct. This may
involve designing workshops, seminars, and initiatives that promote character development, ethical
decision-making, and responsible behaviour.

Lastly, the findings of this study would add to literature in the area of students’ conduct,
social studies education and in the Department of Arts and Social Science Edu@ Faculty of

C

1.7 Scope of the Study 6\

This study was delimited to home and school factors as determinants of students’ conduct

Education, Lead City University.

in colleges of education in Southwest, Nigeria. The indepe@t variables of this research were
home and school factors; while the dependent variab @udents’ conduct. Home factor which
is the first independent variable for the researc %s studied in three dimensions: family size,
parental educational qualification and pa.reﬂéial status. The school factor which is the second
independent variable of this researcl\ evaluated in four areas; school discipline practices,
school safety, student-staff reldti , and school type. Students’ conduct was employed as a
dependent variable and ?amined in two areas which were students' moral conduct and
students’ academicd@

The stu%was also delimited to Southwest, Nigeria which comprised six states, namely:
Oyo, Ow,/@o, Ekiti, Ogun and Lagos states. In each of the six states, there was one Federal
College of Education (with the exception of Ekiti State), one State College of Education and many
Private Colleges of Education. Also, in each of the six states, one federal, one state and one private

college of education were picked; except Ondo State which does not have State College of
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Education and Ekiti State has no Federal College of Education and no private College of Education.
Thus, for this study, a total of fifteen (15) Colleges of Education was used from Southwest, Nigeria.

These Colleges of Education were Federal College of Education (Special), Oyo,
Emmanuel Alayande College of Education, Oyo, Mufutau Lanihun College of Education, Ibadan,
Federal college of Education, Iwo, Osun State, College of Education, Ilesa;Grace&)llege of
Education, Osogbo; Adeyemi College Education, Ondo, Bethel College of @ion, Ondo,
College of Education, Ikere, Ekiti State, Federal College of Education,/( okuta, Tai Solarin
College of Education, Ijebu-Ode; Piaget College of Education, Abe@a, Federal College of
Education (Technical) Akoka, Lagos State, Micheal Otedola @&f Education, Epe Lagos
State and Ansar-ud-deen College of Education, Oshodi, Lago@te

Further, 200 level Social Studies students we %Qor this study because the duration of
NCE programme is three years and 100 level f@ents were relatively new, while 300 level
students were final year students. The 2(30 1 l\students were appropriate because they were at the
middle of their course duration. Then,é,l\dl Studies students were used because they have taken

courses that dealt with moral coh %d values in the society.

1.8 Limitation of the’@g

Challenges c’nﬁyed during the course of this study were as follows:
I

The re@c er and the research assistants had to board commercial motorcycle to cover
some @ n occasions where commercial bus broke down on the way to some colleges to
administer the research instrument.

Also, the researcher experienced much delay at motor parks when the commercial bus
drivers would not take-off until their buses were fully-loaded with passengers. The researcher had

to travel in the midnight on those occasions.
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1.9 Operational Definitions of Terms

Students’ Conduct: This refers to the students’ academic and non-academic behaviour in
colleges of education, That is, moral and academic conduct of college of educations’ students.
Students' Moral Conduct: This refers to the ideal behaviour that is expected of a good student
in the school. It is expected of college students to conform to the social norms for a set of values,
that is, non-academic behaviour of the students in the school and society at large. Q
Students’ Academic Conduct: This refers to students’ academic behaviour while in the college of
education. Every student of the colleges of education is expected %e by the rules and

regulations guiding student conduct during lectures and examinati S
Home Factors: These are the variables in the home that aff Qﬂts’ ( personality, manner and
behavioural ) conduct and performance in the schoo a@iety at large. Home variables in this
study are family size, parental educational qualifi 6@ and parental social status.

Family Size: This refers to the numbe.r o‘gmren and parents including relatives in a given
students’ family that are living within g{@ne income.

Parental Educational Qualific :"This refers to the educational level attained by the parents of
the students that is inﬂuen@?eir parenting practices and students’ conduct.

Parental Social S f@s is refers to the position that the parent occupies in the society which
is capable of in%lcmg the conduct of the children in school.

School %@ This refers to all the variables in the school that have impact on the students’

personality, behaviour, and performance in society at large. School factors in this study are school

discipline practices, school safety, student-staff relationship and school type.
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School Discipline Practices: This refers to the policies, procedures, and methods used in colleges
of education to control students’ misconducts and disruptive behaviour and, to promote self-
discipline among college students.

School Type: This is the category of available colleges of education majorly based on the
ownership that is capable of influencing student conduct. School type in this study refers to federal,
state or private colleges of education.. Q

School Safety: This has to do with the security of the college students o c&pj\s. That is, how
secured the college students were from violence, bullying and harassn‘@zv&iile attending school
and participating in school activities.

Student-Staff Relationship: This refers to a caring connect@etween college students and their
lecturers and other staff members that facilitate bette r%%nd academic conduct in Colleges of
Education. \Q’b

Religion: This refers to the belief in Su.pre Bing (God) who oversees the affairs of the world

and One who is worshipped by all Hi\@iures to avoid His wrath on all unbelievers. The belief

and practice of worshipping God@ elp to mould individuals’ behaviour (moral) and character.
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Chapter Two

Literature Review

This chapter presents the review of relevant related literature and theories on the variables of the
study. The review was systematically carried out under the following sub-headings.
2.1 Conceptual Review
2.1.1  Students’ Conduct Q\
2.1.1.1 Academic Conduct (JO
2.1.1.2 Moral Conduct O&
2.1.2  Home Factors %
2.1.2.1 Family Size QQ
2.1.2.2 Parental Educational Qualification ’bQ

2.1.2.3 Parental Social Status fbb
2.1.3.  School Factors @

2.1.3.1 School Discipline Practices K@
2.1.3.2 School Safety . @
2.1.3.3 Student-Staff Relati &b

2.1.3.4 School Type *
N\

2.1.4 Religi

2.2 T %ical Framework

2.2.1 }]%y of Planned Behaviour

2.2.2  Attachment Theory

2.3 Review of Empirical Studies

2.3.1 Home Factors and Students' Conduct

2.3.1.1 Family Size and Students’ Academic Conduct
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2.1 Conceptual Review
2.1.1 Students’ Conduct

The term conduct is referred to as ethics which represent the overall study of what
constitute good or bad character or behaviour or manner of addressing both academic and
nonacademic problem as mandated by an institution which may be school, social group or
environment at large?. Conduct is regarded as ethics, upright behaviour or attitud@ed from the
moral norm. (/
The concept ‘conduct’ in everyday life varies across human so id changes over time,
despite the fact that certain moral conduct principles are univers@h e 1s a worldwide decline in
moral behaviour particularly among adolescent of the schoc@age and many people are calling
for moral education!. Education and schooling ar (8 mentally moral endeavours in two
different ways. First, any educational regime' s and content are carefully chosen from a

N

wide range of alternatives, and those dec.isio %st be made and ultimately justified in axiological
rather than merely descriptive term @ﬁer words, the decision to choose this over an
educational end or means is ulttqggybased on its relationship regarded as valuable outcome, so
long as the decision is coh@r d conscious, free, and rational. Second, the educational process
makes recommendi;%g out the decisions, assessments, and conduct of its participants both
inside and outsi@ the process, if not explicitly'. As a result, the core of educational thought and
practic ha@’gl some sort of pattern of moral development that influences both society and the
individual.

The moral growth of children influences parents' contentment and happiness. As a result,

parents are eager to emphasize their kids' various extracurricular activities in order to have impact

on their moral development!. To impart on their children's moral development, parents must take
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part in a range of activities. Children's health needs to be taken care of by parents. The basic
necessities of life should be given to the kids. They should not spend a lot of money on books and
other educational materials that are not necessary for their children’s age and grade. Parents are
expected to carry out these kinds of responsibilities in their relationships with their children,
otherwise, they might act in any immoral way.

The aim or goal of colleges of educationis an attempt to train the stu ﬁbe well-
rounded persons!. For schools to achieve this, students must grasp the @Vlours that are
acceptable in a civilized culture. When acts are judged inappropriate, ta e influence not just
on the individual student, but also on the entire campus community. en behaviours are deemed
unacceptable, it cannot only affect the individual student @lso the campus community as a
whole. Colleges therefore, have a responsibility to pr: et@[arger community from students they
believe to be a risk. One of the ways schools\c% ieve this is by having a students’ conduct

N\

process.
. \
However, the concept of stude@nduct in schools has been contentious issue in recent

ears. The phrase students’ coni %nnotes and implies so many things and can only be fully
y p

{Q

understood within the context in*which it is used. It comprises ethical and unethical conduct in the

characterisation of, 'e@xr and it connotes “good” as well as “bad” behaviours. It denotes a
manner of stu behaviour in line with norms, principle and value accepted at an institution
environw/@ocial group among numerous meanings that have been put up by different writers?.

Thus, students’ conductrefers tostudents’ academic and extracurricular actions while in
school®. Unethical behaviour is a conduct that goes outside what is deemed ethically good or
desirable for a person. This form of conduct may occur among students, lecturer and administrative

personnel of institutions of higher learning. Examples of such behaviours among students are
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cheating in examinations, plagiarism, fraud, inappropriate cooperation. Examples of misbehaviour
among academicians might be in terms of claims, prejudice in grading, research plagiarism and
misuse of authority. As for the administrative employees, such activity might include the misuse of
authority for both personal and monetary gains, the unlawful acquisition of products and services,
the use of institution’s property and bribes and so on.

Students’ conduct consequently may be seen as characters of individual st s within the
interaction of school and home upbringing?. These characters are considered moral conduct if it is
connected to non-academic behaviour. Moral conducts are principles o@n& of human morality
and actions. Students’ moral conduct is a component of social 6%3 primarily the effort of
individual student in accordance with the code of conduct est@hed.

Schools can achieve this by creating a stude sfb%uct process and a student’s code of
conduct?. This policy and practice allow instituti gbe authority to teach and retain students who

they think are behaving normally. Also @ts’ conduct programme needed to be evolved.

Students’ conduct programme "creq@o§d enforces standards of conduct; an educational
endeavour to encourage studerh@%their learning development". As the foundation for how
students’ conduct may be ﬂ@?d, a system that holds students accountable for probable a minor
offence, petty cri '@)lation or breach is paired with various programs geared towards
educating stude@about how their behaviour affects a civilized community.

K/@o hold students accountable for their activities, institutions must develop a clear
standard offering an example of proper behaviour for students®. This commitment, which is
frequently referred to as the code of student conduct, may be implemented by the Dean of Students

Affairs, an Office of student conduct, or another relevant office’. Code of students’ conduct helps

to build a secure campus community and guarantee that students are in a terrific learning
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environment by giving a baseline for acceptable behaviour®. Students’ conduct offices, according
to a study, can either focus their rules largely on students’ conductor encompass cases of academic
dishonesty?. Because the research site's Office of Students’ conduct is not in charge of instances of
academic dishonesty, this study solely investigate students’ conduct. Regardless of how this code is

established, its policies serve as a guide for how students should conduct themselves while in the

college?. Q

Colleges implement regulations to educate students on how to act esQ}Qﬂy while they
are enrolled. The code of students’ conduct is a policy that several univ@:'&e have established in
writing®. Students will have a plain point of reference for know; % is expected of them and
how the process will function if it is discovered that they h roken a college policy. Common

'@Ie activities, drugs, fighting, property

¢ most prevalent crime on many college

infractions of the students’ conduct include drinking,

damage, theft, and graffiti’. Underage drinki
campuses. Students on college campuses r%\prticipate in criminal activity that violates local,
state, and federal laws, as well as insti @’s norms?. Given the large range of policy infractions
they commit, understanding hc@ols normally identify breaches is crucial. At the research
location, there are differe\b els of policy breaches. The first category comprises low-level
offences such as t '@ abusive and obscene languages, backbiting and disrespect for elders,
escape from sck@s or leisure, noise complaints and minor disruptive behaviour. Drug or alcohol
abuse, ;@iolence, and serious vandalism are commonly included in the second category®.
Students’ affairs units of every colleges of education are responsible for maintaining
students’ conduct and other students related affairs. The procedure that the unit practices in dealing
with students unethical moral and academic conduct begins with the office receiving information

of a policy infringement, which could be in form of a written statement, incident report, or oral
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testimony. These reports describe any instances or actions that are judged to be a breach of policy?.
If an administrator feels a student has broken a rule indicated in the event report, it is a customary
policy to write to the student in question. This warning may specify a single policy infraction or
identify numerous areas that were determined to be violated®. Students can prepare for a conduct
hearing if notices are received in a timely way. These sessions are crucial because they allow
students the chance to learn about the allegedly broken rule, plan a strategy to p Qbreaking it
again, ask question whether they can rebut the allegations levied against the .@n be difficult to
teach student during a conduct meeting, because they perceive it as a@ f punishment rather
than a chance to learn®. Establishing fairness in student meetin 'sﬁ technique for students to
>

learn from the process. Students agree that when they are equitably during the conduct

process, they learn more?. As a consequence, equita @ctions may result in greater learning,
which may result in students having more info%&mdents who are aware of the regulations
may be less prone to undertake such rule 1 btons in the future. Once a rule transgression has
been established, administrators will s&@ow to teach a student in regard to that infringement’.
Lecturers, employees, af %nts may be on hearing panels. After gathering facts, these
boards will decide whethe?@%mlieve a breach happened or not’. A group of persons will gather
the evidence and '@ report outlining what they believe happened through investigative
teams. These t@s are usually made up of academic and administrative workers rather than
student\A/@%at, a different group of individual will decide whether or not a student violated a
policy. If a student is discovered to be in violation, they will face some form of penalty that will

either teach them or discipline them. This penalty could result in a warning or expulsion. Colleges

have begun to research which sorts of students are at risk of committing sexual misconduct
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violations in order to establish strategies to prevent them from occurring in order to save students
from getting expelled.

Punishments are often imposed on students who are suspected of violating school rules and
regulations, according to a study which can assist in education’. Students can take part in a learning
experience that employs policy and behaviour, specific punishments to save them from xr having
to go through the students’ conduct procedure. There are also extra measures that e used, but
solely punishing students is not feasible?. Student affairs personnel hav Q} ance to teach
students by imposing appropriate sanctions while aiming to reduce stu nctions could range
from fines to expulsion. Penalties are increasingly being implem aﬁchools to compensate for
the harm caused by disobedient students? * 6. However, exp@n is the most severe disciplinary
measures offered to college students’. It is a pe n@emoval of student from the college
community and banning them from re-enteri formal capacity, decreasing the college's
retention rates. Adoption of a different apg)\o' ch ‘when students break the sexual misconduct code

.
may be considered, even though the;&ﬁa\edure for hearing cases and imposing sanctions for
offences such as drinking and dh&%ge is universally accepted

It is crucial to un&@% how these concerns progress through the conduct process as it
may have an influ 'c@tudent retention. This is because claims of college sexual misconduct
are gaining pu%attentionl. Although sexual misbehaviour is not new, it has gotten increasing
attentio%@’gy. This was largely owing to college of education students’ exposure to the world
of internet and other immoral watches such as porn videos, Big Brother Nija show and many more.
This warrants the students’ affairs units to pay more attention to complaints on sexual misconduct.
Colleges were urged to ensure that their sexual misconduct rules were obliged to treat men and

women equally and to ensure equal access to educational possibilities.
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Colleges that employ their students’ conduct offices as the primary body for sexual
misconduct investigations tend to follow a similar procedure. In both cases, members of the
community file a report with the Office of Students’ Conduct. Colleges may make an attempt to
teach students early in their academic careers that sexual misconduct is any non-consensual sex in
which students may engage®. Because students' beliefs and inclinations towards sex shift from high
school to college, it is vital to teach them when they are still in their first year majority of
students reported that now that they are at college, they wished to participate in greater sexual
activity’. Owing to their intrinsic curiosity, adolescents may be more li to explore new things
than older ones. Their immoral conduct in school can be sexgdrinking alcohol or drugs, or a
combination of these things at different times. It was rehat alcohol was a prevalent
component among college students accused of sexua QS@ In one study, alcohol was shown to
enhance the likelihood of students having sex wit @rosexual males, with the men admitting that
they occasionally use alcohol to decrea.se %&iers between themselves and the women they
want to have sex with. This can\ﬁg\due to first-year male college students' probable
misunderstandings regarding seX %pe, which might lead to greater sexual misbehaviour!®.

In response to the\@&e in immoral conduct particularly sexual assaults, colleges of
education have begat @e programs targeted at alerting students about the harmful association
between drinki%and sexual assault’. It is vital to begin teaching sexual assault to college
freshma\a/@’g as they arrive, because younger students are more susceptible to learning about it.
It is also vital to underline the requirements of inclusive and rigorous sexual misconduct training'®.
Colleges have a responsibility to provide training that is appropriate for students of all sexual
orientations, including those in the world of internet and films industry. As a result of these

inclusive measures, all students, regardless of their origin or learning styles, will have access to
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educational programs that will educate them on how to recognize, avoid, and prevent sexual
misconduct. The purpose for college staff may thus be to establish techniques of training students
within their sphere of influence!®.

In an ideal world, schools would adopt conduct standards that prioritize educating students
over anything else. Throughout the process, it is ideal that youngsters learn about rules, what
happened when they are broken, and how to avoid repeat infractions. Students enefit from
fully engaging in the study?. A notable illustration of this is how, after being placed in instructional
programs and being found in violation of a college's drinking policy, séﬁ frequently limit the
quantity of alcohol they consume in the future. When schools elﬁuctional goals like these,
children will realize how their behaviour drive them to enln the students’ conduct system.
These students will subsequently be taught how tB@t similar infractions and engage in
student conduct. ’b

The framework of a student’s. C kf program, including its rules, standards, and
consequences, is one component of L{G—j\nduct system. It has been demonstrated that student
demographic variables are conné@%involvement in the students’ conduct system. Males appear
to breach norms and laws éégger rate than females®. The majority of students’ conduct systems
at college are form @college’s youngest students. A study claimed that more than 60 percent
of the students @lved in the issue of students’ conduct were freshmen and second year students
in the c@%f education. First-year students are a vital cohort to study as they go through the
conduct process so constantly®. It is worthy to note that students’ conduct at institutions of higher
learning could be randomly categorized as moral and academic conduct. Meanwhile, moral
conduct is the tendency for college student to conform to the social norm for a set of values that is

non-academic behaviour of the students in the school and society at large. While Students’
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Academic Conduct is referring to students’ academic behaviour while attending a college of
education. Broadly speaking, it is a tendency of engaging or not engaging in any action in support
of'academic activities at college of education.
2.1.1.1 Academic Conduct

For the purpose of this study academic conduct includes students’ Academic Achievement,
Attendance at School and Examination Conduct. These form like conduct rel o students’
conduct to college of education in Nigeria. However, student academic co d&t)s a process and
resulted from the interplay of many factors. Among other factors ar &nd school variables
since home build the foundation of child moral and academic @%ral conduct while school
reshape, complete and build upon the foundation of home @oduce completely moral upright
individuals. be

On the issue of student academic achigv, as related to their conduct at school, the
empirical literature on the factors that i?ﬂuﬁﬁcademic achievement at all stages of education,
from elementary to postsecondary, is @ive. As described in literature, personal, familial, and
educational characteristics are &@%1 determinants of academic achievement. Peers have even
been blamed for inﬂuenci@&mnt performance, according to some!!. The quality of education
that is delivered to f@is a major issue for schools, which has increased effort and dedication
on their part to@ance student learning via the development of different policies and programs
that sup% demic achievement!2. The assumption is that when children do well in school, this
signals that the school as a whole is performing well. When children do well in school, it is an

additional essential signal since it shows that they have the increased competence needed for post-

graduation job planning and preparedness.
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However, education alone is insufficient. Academic success is impacted by a variety of
variables, including personal and familial ones, according to empirical evidence. Gender, age, class
attendance, academic self-efficacy, employment, high school grade, and other personal factors
have been identified as having an impact on academic performance by educators and researchers in
the field of education'?. The academic success of students in higher education is also influenced by
other external variables, such as parental participation, parental education, fami ioeconomic
position, school resources, and teaching abilities!!> 2. There are several estimating fechniques, data
measures, data quality, and study contexts, however there are no consi t@&.\lts about how these
factors affect academic achievement. 0

Furthermore, family influences, earlier empirical @s‘ugations revealed that family
backgrounds had an impact on students' lives bot ittb%and outside the classroom. Family
support and history are important factors in st cademic lives'®. However, family Support
might be perceived as financial assistance. \y members may obtain higher education through

.

the need of financial assistance. Acco@to the discussions above, family support is crucial for
students' academic success. FoT@%ple, every pupil who hails from households with enough
financial means is likely ‘@% in college, receive admission to graduate from college with a
bachelor's degree. 'e@recent family economic wealth was connected with more opportunities
for education”é)w family income was also cited by a study as a barrier to making higher
educatic@’gible. Parental education is another aspect of the family that complements family
backgrounds!'?. The factor was shown to be quite important in predicting student learning as well.

Others studies revealed that parental education has no discernible effect on students' academic

performance® - 13, Regarding attendance conduct, it is generally acknowledged that it is one of

the factors that most strongly predict academic conduct at all educational levels. A study carried
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out a research that has received a lot of attention on the effect of class attendance on students'
academic achievement!*. The author discovered that academic conduct was correlated with class
attendance. Even there are an advocated for the research to take into account making attendance at

class a requirement® !4,

Later, a study investigated how student learning was impacted by
attendance and study effort and found that attendance in class was the greatest indicator of
academic success. Numerous researches have also shown the beneficial effec Qattendance.
According to the aforementioned research, any student who often misses %&y to fare less
than those who consistently attend!3: 1>, Q

Attendance in school is the cornerstone of a student’s capagit receive education and the
advantages that such education offers. However, many stud@truggle to regularly attend class,
which is one of the most essential life skills. Physic t@mental illnesses, as well as familial,
educational, and social issues, are just a few of.t %ny proximal and distal factors that influence
school absence'>. It may be challengin.g f%pxctitioners to conceptualize a case and create a
treatment plan when a patient arrives @roblemaﬁc absenteeism, in part because this issue is a
habit rather than a diagnosis. Despi %e many difficulties involved, people who struggle to go to
school may benefit from t@%n order to resume regular school attendance. For the purpose of
conciseness, we sh T@p both children and adolescents as children unless otherwise stated.

In order@roperly define the several phrases that are often used to describe missing school
but are 1{/@ s equivalent, we must first. Absenteeism, in its broadest sense, is the deliberate or
unintentional absence from school, whether it is excused or not!'®. There are additional
terminologies to distinguish between problematic and non-problematic absenteeism since absence

from work is not always seen as an issue and in certain circumstances may even be normative. The

proposed standard definition of problematic school absenteeism in the literature includes the
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following criteria: missing at least 25% of all instructional time for at least two weeks; having a
difficult time attending classes for at least two weeks that significantly interferes with the child's or
family's daily routine; and/or absences for at least 10 days during any 15-week period while school
is in session (with absence defined as 25% or more of instructional time)'. Truancy has a legal
meaning that differs from state to state but is often understood to be 20% or more of the scheduled
school days missed in a 6-week period. In the literature, truancy is often distingu@from school
rejection by a lack of an anxiety or fear foundation, even if the two are not u@ exclusive. The
term "school refusal," which was once used to refer to "school phobia describes absences
from school due to anxiety-related causes®. In addition, school-tefusal behaviour which is also
referred to as truancy or school refusal includes, a variety o@ns, including tardiness, refusal to
arrive at school in the morning, and trouble staying i c@espite the fact that definitions differ
from nation to nation, school refusal is a p at has been recognized, researched, and

N\

The idea is to define school re@m in terms of how the behaviours, which fit into one of

analyzed all around the world!”.

four main groups, work'>. Thesé ps are separated into students who skip class in order to avoid
school-related stimuli tha@%a general sense of negative affectivity (such as anxiety and
depression); get o '@ool-related unpleasant social and/or evaluative situations; attract the
attention of impeéctant people (such as parents); and/or pursue tangible reinforcement outside of
school (Q/@’Qple, shopping, playing with friends, or drug use)'®. Adolescents are more likely to
skip school in order to escape negative affectivity or to attract attention, while older children are
more likely to skip school in order to avoid painful social or evaluation circumstances or to seek
out concrete rewards. One research shows that most kids fall into one of the two types that

prioritize positive reinforcement (that is attention or tangible reinforcement)!®.
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An adolescent could skip school for a variety of reasons, with medical issues being one of
the most common. High levels of discomfort, unmet dental requirements, persistent headaches,
and/or being overweight or obese have all been connected to absenteeism among students!’.
Additionally, absenteeism has been associated with students who have regular musculoskeletal
complaints and sleep issues, notably insomnia, parasomnia, and daytime drowsiness&ntrary to
what may be expected, one sample did reveal variations in how students who @gh absence
rates viewed their health, but not in their chronic health issues!®. (/

Absenteeism rates are often higher in students with more beu al issues and more
severe mental symptoms. Some studies contend that althoug l§we is a symptom of both
internalizing and externalizing difficulties in students, the li etween internalizing problems
and absenteeism was not established, but the relatio Mb ween absenteeism and externalizing
problems was!8. Although anxiety problems ha%% connected to school refusal, it is interesting
to note that children who miss more scho&éd to express less dread, which may imply that

.
although anxiety disorders may be a ri@tor, there are other factors that have been associated to
a student skipping school'®. Ch@n from low-income, single-parent, and parental households
have been shown to have high¢y tates of absence from school.

A study of 25 @yn whose households place less of a focus on leisure time activities and
personal develo@ent also exhibit higher absence rates!#. Physical punishment by parents, physical
or mentd\/@;st in either the parent or the kid, and parental disease are additional family risk
factors for school rejection!S. Parental self-efficacy (PSE), a parent's assessment of their capacity to
parent a kid rejecting school, has also been studied in relation to school rejection.

As previously said, adolescents may choose to skip school to escape uncomfortable social

or evaluative circumstances. Bullying has been associated with greater absenteeism rates, and
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having bad peer interaction in general is associated with future absence for adolescents who skip
school'®. When they do not feel comfortable in school or on their route back home, students may
decide to skip class altogether. For older students in particular, the school environment has been
connected to absenteeism and might include elements like resource sharing, order and discipline,
parental participation, inter-student connections, and student-teacher relationships.

School refusal has been directly related to teachers' classroom manageme Qa predictive
risk factor or a reductive risk factor, particularly in regard to a teacher's capacity to shape peer
relationships?°. Children who skipped school due to comorbid medio ditions linked with
severe pain, for instance, missed school less often when they beli &eir instructors to be very
supportive of their competence and autonomy!’. Examinati §uct on a final note on student
academic conduct is imperative to the students’ cond tsB the efficacy of an educational system
is dependent on the efficacy of its examinatio g@em, which is a critical component of the
instructional process. Exams are scheduled g&luate students' academic performance, academic

.
learning and knowledge criteria, a@/el of success?®. Examinations are viewed as the
cornerstone for advancement t@r courses, as motivation for students to improve their
academic performance, anﬂé framework for generating predictions about students' futures in
school and employ{c@tudes.

Furtherr@e, assessments are a technique for identifying students' levels of achievement
and ass's\tiégctors in assessing the effectiveness of their educational strategies for future
development?’. Examining is the most practical and useful means of determining.
the extent to which students in a particular course of study have met the targeted learning
objectives The examination will be dependable, precise and free of examination fraud, allowing

students' academic performance to be measured in a wonderful and effective method. It is horrible
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that the majority of the world's nations' testing systems are tainted by misbehaviour or criminal
conduct’. Examination serves as a decision-making instrument, and it continuously instills fear,
dread, and worry in the minds of students and other stakeholders.

Examinations are important in the educational process because they help students discover
their strengths and limitations, serve as a source of motivation for them, and allow teﬂers to test
out new teaching strategies in an effort to improve the teaching-learning process educational
aims frequently impact the examination objectives. If schooling is meant to e@ a workforce to
fill positions in the clerical cadre, the assessments will be planned and out in a manner to
achieve this purpose. Exams, on the other hand, will assess the demelopment of these characteristics
and abilities in examinees if the purpose of education is to @uce outstanding citizens who are
nationalistic, creative, and free thinkers. The type of %fb%ae determined by the curriculum and
educational objectives?. ’b

The method does not examine. ho&ﬁcessfully students apply their knowledge and
wisdom to new life situations®. As a@, students leave academic institutions without proving
their ability to apply what they'l@%amed. As a result, many graduates fail to adapt when they
come into contact with re@s@ ife. Our testing approach is poor and has several issues. Despite
recent rapid prog 'ss’&%as failed to deliver the desired benefits, science and technology
advancement!. %rently, there is a culture of board examination fraud, and every member of
society,,{/@g parents, teachers, students, and testing agencies, plays an equal role in actively
aiding and encouraging the scourge of examination fraud. This is a major threat to the educational
system. Malpractices are now considered students' rights. This detrimental practice of examination

fraud is equally responsible for parents, educators, and students.
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Malpractice is an act of engaging in illicit activities by a person while performing
professional responsibilities. Examination fraud, is a dishonest conduct, practice and incorrect
behaviour displayed by applicants or anyone previously assigned with conducting a test in or
outside of the examination hall, either during or after a test defined examination malpractice as
"planned, deliberate activity that breaches the law in order to provide one candidate with a
competitive advantage or bad aspect'® 1°. Furthermore, he stated that malpractice@ results in a

In reality, examination malpractice is a major problem in the count '@eral and secondary
§

general lowering and worsening of educational standards.

education systems in particular. As a result, it is vital to cleans@ untry's educational system
by eradicating examination fraud, and it also necessitates@iversiﬁed approach to finding a
solution. This societal cancer can be cured via the uni &@ts of all parties involved in education,
including education ministries, school ofﬁcials,%%ors, and testing authorities.

2.1.1.2 Moral Conduct . \\

A generally acceptable ethical @\ple that affects how individuals conduct their everyday
lives is moral worth or moral {&%ct. The ideas are crucial for maintaining the harmony,
tranquility, and dignity o?\@%pulace. Moral principles cannot be established if there is no
agreement among '@ty members since moral ideals are often communal and shared by the
whole public. h@l conducts are the guidelines for good and evil that direct a person's behaviour
and cho@)rding to different definitions of moral value. It lays forth the ideas and standards
that determine whether a human action or behaviour is good or evil. They cover a wide range of
widely acknowledged personality traits including modesty, love, compassion, and kindness'?.

Moral principles may be found in religion, the state, society, and even oneself. Moral standards
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acquired from the government and society may alter as a result of society's dynamic character and
ongoing evolution!®,

Moral conducts are superior to all other natural values. In comparison to intelligence,
brilliance, exuberant vitality, natural or creative beauty, state stability and power, man's purity,
honesty, compassion, and humility rank higher®. A burning and selfless love that is more
substantial and noble, more important, and more external than any societal conv@s 1S what is
realized and shines forth in an act of sincere forgiveness, in a noble and genero&r}nunciationlo.

The greatest evil, more terrible than suffering, illness, death, @ollapse of a vibrant
civilization is negative moral principles. Great philosophers li §ﬁes and Plato realized this
truth and often said that it is better to endure injustice than@o 1it. Moral principles are always
personal values®. Since they are inherent in man, on hb% actualize them. Just as a tree or an
animal cannot be morally good or wicked, so erial object like stone, sand, or a building.
The same is true of intellectual creat.ionxk as scientific writings, artistic creations, and
discoveries; none of them can be genui{%mble, or loving. Since they have the imprint of human
cognition, they can only serv%@%l indirect representation of all of these values. Man is
completely responsible fo\@?eeds and attitudes, will and striving, love and hatred, joy and
sorrow, and super- 't@e attitudes since he is a free creature. A man’s moral character, which
radiates moral priaciples, is much more significant than his cultural accomplishment. He will be a

man tha@le, pure, honest, sincere, and loving.

The following are list of moral conduct:

1. honesty
il. hard work
iil. cooperation
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iv. kindness
v. compassion
vi. forgiveness
vii.  respect for others!®
The following serves are socialization agents which may provide or impart mora&eas
1. home OQ
il. school (/

iii. peer-group

iv. mass media 0 s
V. religious institution'” Q

Moral conduct may be found in religion, and %%gions include dos and don'ts in their
code of conduct for believers. People who p%f@.a certain religion often put on the act of
adhering to its moral principles. A person, %}religion permits polygamy would not feel guilty
about having more than one spouse,&gu;\\'adherents of other religions think they must remain
monogamous. It is important to h@%t these restrictions may vary substantially!®.

Moral conduct meb@ be found inside oneself. The behaviour of older babies and
toddlers may dem 's%@%is. A child will learn to look over their shoulder to see whether they
are being obse before handling an item that they are forbidden from touching or stealing from
an early%/@r}%re is no need to teach this behaviour. It just happens. A child learns to distinguish
between appropriate and inappropriate behaviour when any kind of punishment is employed to
shape their behaviour. The child may decide wisely based on his expertise. A person has a choice

between what is forbidden and what is allowed, gentle or harsh, generous or greedy, from infancy

till adulthood!©.
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In the present world, particularly in adolescence and among college students, the proverb
"good conduct or behaviour begat a man" is a fact for the sustainability of man that cannot be
fooled with. It represents the advancement of the country. This is due to the fact that when the
populace displays positive behaviour and attitude, the social system will operate normally and
effectively, and all types of social vices and behaviours found among students ,at tertiary
institutions, such as certificate racketeering, examination fraud, corruption, and@Qike, will be
absent, bringing about development for the society and the country as a who e3Q/

In the past, religious studies and moral education were given n the school system
as an addition to home education, which led to an increase in pec@% of God and a decrease in
social problems. One may tell that moral deterioration oc@ among children and students at

postsecondary institutions based on what is accessiblezwa@lde.

Beginning in their early years, children hi Gba

N

from their parents, grandparents, aunts, brgers, sisters, and other relatives as well as religious
°

ly learned moral ideals in all facets of life

institutions. Due to western education,&ggﬁation, and modernity in the society, moral conduct are
lacking from the lives of young %d students at tertiary institutions now compared to earlier
ages'?. One illustration oh@% degradation in society is the problem with the "yahoo guys."
Additionally, we s '@mle students plaiting their hair in the manner of Sango worshipers and
others sporting érings intended for female students, suggesting that all of the actions taken by
these s‘a%@ higher institutions may be categorized as moral decadence.

From elementary school through tertiary school, students would get instruction in moral
behaviour and attitude, which would serve to positively shape their lives. These are some examples
of correct values.Honesty is a trait that social studies education instills in students from elementary

school through tertiary institutions and from infancy to maturity. The minute students internalize
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this positive value, it will guide them throughout their lives.Value of hard effort: The importance of
hard labour may be taught in schools at all levels, from elementary to postsecondary institutions,
via social studies education. Respect for others: Students may learn the proper value of respect for
others via social studies instruction. Respect for others includes tolerance for many faiths,
ethnicities, ideologies, gender, and way of life.

Value of collabouration: Through social studies education, cooperation@Qs might be
taught at all levels of the educational system, helping students and makin it%rmanent part of
their lives. Value of kindness: Students might be taught values of kindn@&elp them understand
the need of being nice and kind to all people. This value coul ﬁired from infancy all the
way through maturity.Value of fairness and justice: In the sa ay that it has been stated that one

should be kind to everyone, social studies educationg a sense of fairness and justice, which

serves as a reminder to be kind to everyone.@ commitment: Through the instillation of
talent and the importance of devotion in.to %\alife, social studies education aids in the shaping
of the individual's life. It is importa&ctg\'emember that once the concept has been embraced,
everyone will be committed to 1ivi %’eir lives to the fullest, which will benefit national growth.
Despite the fact th&@?ality is taught at all levels of school in Nigeria, immoral student
behaviour has latel b@ing geometrically. It was discovered that moral decay and social vices
that are pervasi@mong tertiary institution students and society at large are caused by a lack of
moral Vﬂ%@ﬂ are lacking in students' lives. This is also true of the citizenry because religious
and moral instruction was not taught in schools prior to the arrival of the colonial master in the

nation!!. Finally, it is hoped that the teaching of the proper moral principles will aid in shaping

students' lives and changing their behaviour.
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2.1.2 Home Factors

Home, school and culture are some of the social institutional factors that strongly influence
the adolescence conductand moral behaviour at institutions of study?!. However, among various
factors, home is considered to be one of the prime factors affecting the moral development of
children that determines their moral and academic conduct in schools. Scholars noted,that moral
conduct of students is influenced by home represented by family backgroun Q%\erhome
related factors?> 3. It is the place, where children are born and spent most of &Qne with close
and intimate association with their parents and family members. P@’;xre their immediate
caretakers who provide them necessities of life and fulfill their icﬁds and make them aware
of the importance of living life ethically?* 2425, Children con usly try to imitate and follow the
gesture, postures, values and behaviours of their fami n‘@ers%.

Usually, the first impression of society \nbgéla life developed from the family in the life
of children?’. Thus, factors associated wi.th amily backgrounds play a significant role in the moral
development of the children and stude@mese include inheritance, experiences at early stages of
lives, modelling by important a@ and older youth, family type (joint and nuclear)®® 2% 2°, A
study while analyzing re\@ of two studies, reported that parents’ interaction styles, ego
functioning and le 1®ral reasoning are predictive of children’s subsequent moral reasoning
development anddhighlighted the implications of these findings for the understanding of the role of
parentir@rbin children’s moral development?* 3% 3! The moral development of children is
significantly influenced by the education of mothers, not of fathers. The other factors which affect

their ethical grooming include socioeconomic condition, family issues, cognitive factors®* 32,

However, socio-economic status has no significant effect on the moral development of children® 3%
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34, But, another study claimed that there is a lack of moral grooming among children these days due
to family issues and moral degradation®® 3>,

The nature and structure of the family are constantly changing and its impact can be seen
from the behaviour and attitude of children'® %6, Repeated incidence of crime, corruption, students
kidnapping, rape, violence and killing of innocent people are found*® 37 38, Added tq these, the
problems of communal intolerance, regionalism, terrorism, separatis Ql political
fundamentalism have crippled the very base of democracy®. The cause can nlgy attribute to
large scale erosion of human values upon which humanities rest rvive?® 3%, In this
circumstance, it will be very significant to understand the nature (%Velopment of moral values
among the higher secondary students who are in the stage olescence, the most crucial and
sensitive stage of life, and the impact of family on it”g(bQ
2.1.2.2 Family Size (o)

Parental illiteracy, domestic trmible ,l\arge families, a lack of parental participation and
supervision, low socioeconomic levek(&l family patterns such as intact families and single
motherhood all contribute to stu'd@ oor and unsatisfactory academic performance*? 4344,

There is plenty of evidenc&@?ggest that children's academic behaviour across a wide variety of
school topics is in ﬁ@by the size of the family as claimed by studies that smaller families
have greater su@s rates in school*> 4344 In this study, family size is defined as the total number
of stude@&ng in a household, including the student*?. Large families, whether wealthy or not,
are challenging to manage because they have a lot of students and are noisy, which is not good for
learning*?. Additionally, they contribute to well-known issues with child rearing such poverty,
subpar nutrition, a lack of resources, shoddy clothes, and a lack of suitable care for children, all of

which have a detrimental effect on students' academic ability. Studies conducted in Scotland,

44



according to a study, showed that pupils from relatively small family sizes scored better on
comparable verbal and nonverbal exams than students from large family sizes*. This is because
students from big households interact with adults less frequently. Similar to this, parents' attention
diminish as the number of children rises, and pupils born later do worse than their younger siblings.

Most extroverted adolescents, according to a study, come from smaller hm&holds, are
better able to adjust to the school setting, and can express themselves more freel lass*®. They
thus fare better academically than shy students from bigger households. SQle} s from bigger
families often perform badly in school and have lower levels of educ4 * On the other hand,
researchers claimed that parents' time and financial contribution @decrease with the number
of children in the household, are essential to their children’semic development*? 45 46 These
inputs include not just money resources but other im rw&mponents like attention and resource
dilution. \Q’b

Children from large families do yvo;%%demically and morally than children from small
families in school. The nation's curre{@nomic predicament is making life difficult for many
families?’. Many pupils at publi ols find it difficult to consistently afford food. To support
their families, many of th\@%dents work part-time jobs, especially on the weekends, during
holidays, and after '%L% order to help their families, several students have been seen peddling

»

goods on the s%

efforts, h@’Qequently don't help them, despite the terrible circumstances in which they find

ks and at traffic lights. These pupils must concentrate on their academic

themselves. Additionally, researchers found that most of them were impacted by their living
situation, which in turn had an impact on their academic performance and moral behaviour at
school? 2!, The total number of members in a family is what is meant by the term "family size."

Therefore, in a monogamous household, the percentage of parents focusing on their children will

45



be significantly greater than in a polygamous family where there are several individuals, affluent or
poor, who are difficult to provide complete attention to, which may compromise such students'
academic behaviour!?,

The following issues may arise with large families: raucousness in the house, which might
affect students' reading habits, aside from inadequate parental care and the absence of teaching that
parents are required to provide their children at home, malnutrition is another is@t may have
an impact on students' brain or cognitive quotients and may subsequently harm their development
in school'®. The type of family a student comes from, whether divorcnts, step parents, or
remarried parents (all of which represent a serious danger Ughﬁdents’ academic future)
determines their academic success in school!* 26, Q

The family is the foundation of society, andg@ a stable family may assist a student
have a stable and well-developed childhood* ’bresult of the nation's current low economic
condition, children have been exposed to u kﬂt situations, which have had bad impact on both

.
their moral and intellectual behaviou&ﬁxo\chool. Whatever the source, it calls for worry since
students' moral and intellectual'@%ur is vital in creating graduates of the highest caliber who
will serve as morally ub@&itizens, outstanding leaders, and manpower for the nation,

contributing to th '@ economic and social growth. Whether a student comes from a
ear;,

monogamous ( polygamous, divorced, remarried, single, or step-parent home typically has
an effe%@ school behaviour®. A nuclear family is made up of two parents and their offspring.
It is recognized as the perfect location for raising children by society. Children in nuclear families
benefit from the strength and stability of the two-parent arrangement, and they typically have more

options since raising two children is less expensive. Nearly 70% of children in the United States

are raised in nuclear families, and studies have shown that children from these households typically
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outperform their peers in a variety of cognitive, emotional, and behavioural domains. A single-
parent family consists of one individual who is solely responsible for one or more children. It is
usually a mother and her children. However, in certain circumstances, it is just for dads®’.

Family difficulties are inextricably linked to bigger cultural issues (example, societal values,
traditions, attitudes and home environment). As a consequence, one of the applicable components
of the study is college school students' behaviour as influenced by family size, Qons, values,
and other psychological aspects such as parenting styles. The effect of  in ugl individuals
(parents and home environment, for example) on students' academic an@ra behaviour has been
highlighted as a critical aspect in developing the initial conste@o of teenagers' attitudes and
behaviour toward learning™. Q

The "quantity-quality model" is the conventi r% ethod for examining the relationship
between family size and children's academic ac 'gbment”. Parents swap children’s quality for
quantity depending on market pricing, mo ,\hild investment, and their own consumption in
their conscious parental decision-ma{ﬁ@\)rocessﬁ. Few academic studies have examined the
relationship between family siZz %children’s education in less developed countries, and the
results have been conﬂictmb dies show that there is little to no relationship between the two
criteria’®. However, fl@ue cultural, political, and social circumstances of a given culture have
an impact on hogwwell the family-level processes of family size and children's education work®’.

%&icymakers think that reducing the average family size will boost average human
capital investment. The documented inverse relationship between child quantity and quality across
countries and between households within countries supports this idea®?. The observed association
may, however, represent parental preferences rather than a causal relationship between quantity

and quality because parents choose both the quantity and quality of their children at the same time.
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The quality of the older siblings may also influence the choice to have another student®?. Therefore,
there is controversy even among family researchers that look into how family size affects school
enrolment. The total number of children in the students’ nuclear family, including the child himself,
is referred to as the family size in this context. Family size generally has a favorable or negative
impact on the quality of the children in it>>. One might imagine a situation where re&mes are
spread thinly as family size rises. Families with many students are less likely to them all in
school than families with fewer children, for instance, in a credit market that isn't ideal.

Children under the age of 20 who are still living with the@r nts do not receive
appropriate educational aid, despite the fact that this causal linkei ﬁened by birth order. For
South Korean households in developing countries, a study r adverse impacts of family size
on per-child spending in education’®. It is believed thbi@er families, some students, especially

older siblings, may be pressured to drop out Q{é@

giving younger siblings a leg up in terms of academic success and attendance. A link between

early in order to help support the family,

having more young siblings and Pe '\children's lack of schooling and increased age-grade
distortion%’. ° \A%
A study find out ﬁ%t dents with more siblings start school later, repeat grades more

frequently, and dro(j?@%chool sooner than students with fewer siblings>’. Children with six or

more siblings e@le at an average age of 5.8 years, whereas children from smaller households
enrollec%@’gverage age of 5.4 years. Children from large families were also more likely to
retake a grade after enrolling. The scholastic development of three out of every four students from
large homes was behind. Smaller households made up one in every two of them. Additionally, in a
situation where the family's funds are exhausted, female education is sacrificed at the expense of

male education. In 2001, there were 49 percent of female students enrolled in elementary schools
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and 44 percent in secondary schools as a proportion of total students®. It has been established that
family size and school enrolment are negatively correlated®®. Despite the fact that parents of
families with more than two children had at most two children enrolled in secondary or tertiary
levels, a study research revealed that relatively smaller families of one to four (parents included)
had the majority of their children enrolled in post-secondary or tertiary levels®!. Howeyer, a lot of
academics contend that the negative correlation between the number of siblings QQnro ment in

school cannot be solely attributed to the number of children living in the ho se@ -60.61 The size

of the family had no impact on academic achievement using exogentl n in family size®2.

In particular, it used the clause that permits a rural familytQ have a second child if the first
child is a girl. The study initially showed that the "one-son, gﬂd” rule increased family size
for first-born girls. Second, it took use of the ex eﬂ@ncrease in family size to find that
enrolling the first student in school was m%f@oroved by the addition of a sibling®. By
addressing the endogenous relationships. be }family size and parental educational aspirations
and between family size and the ﬁt{‘—%dents’ quality, this technique has the advantage of
addressing these relationships. T&esults showed that enrollment rates for girls from one-child
families rose by 18-20% @%aren‘[s had a second child. Theories that predict a monotonic
decline in quantity '@ty were disproved by the data. The impact of sibling sex on school-age
children's academic outcomes using household data from all five rounds. It was discovering that
having ist%%ﬂuences children's educational outcomes favorably, and that as Ghana moves
closer to achieving gender parity in school enrolment, the detrimental effects of large families and
enrollment have diminished over time®.

Although, there is a well-established negative relationship between having more siblings

and a students’ academic performance, the reasons for this association remain obscure. Siblings

49



from bigger houses are said to do worse academically than children from smaller households for a
variety of reasons. Parents with big families cannot afford to spend equal amounts of time with
each of their children, according to the rationale. Setting aside significant time to monitor the
academic achievement of the youngsters is difficult. Parents with two to three children, on the
other hand, can afford the time to cultivate their children's academic skills since they o&ly have to
split their time with a smaller number of children®. There is a trade-off betwee nt quantity
and "quality," where "quality" is defined as educational success, and famileQl}s a considerable
influence on children's educational attainment®, Q

Adolescents at college of education who are from sma ﬁs outperform their peers
academically because they contact with their parents more re ;% ly. This point of view argued that
parental involvement in their students’ academics %& the level of engagement, directly
impacting the students’ achievement®’. Beyond, a ic college students from larger families do
poorly perform morally and their cond.uct i E‘xool may be affected. There is less adult-child
interaction when there are more child&%\Furthermore, a study proposes that couples have fewer
children in order to produce "bfa@r%children" by using psychological models®®. His research has
recently attracted widespre%@%tion in both scientific and popular media. He proposed that once
newborns enter fa 'T@sual intellectual environment begins to deteriorate. A study established
a relationship I@Gen family size and low intellectual ability, as evidenced by military exam
scoresw\kl@fger, not all of the socioeconomic classes studied, which were based on the
employment of the children's fathers, exhibit the same negative link. Evidence from Africa shows
that pupils with lower achievement are more likely to drop out more than those with higher

achievement®”. Low academic performance in Tanzania is connected with a variety of
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characteristics, including absenteeism, bad conduct, demands on children's time, and large family
composition®.

Several studies from both developed and developing nations, however, have shown no link
between family size and academic ability. In the United States, children from large families do
somewhat better in mathematics. Perhaps their siblings are more likely to have finished the same
math course recently®’. A study discovered that while family size and educatio tcomes are
negatively correlated for students from households with two or more students} students from one-
child families perform worse than students from two-child and three-chilies. This discovery
adds to the debate®®. Furthermore, children with many siblings upder less pressure to achieve all of
their parents' goals. Parents with big families are conscious @)@g differences, and they do not
expect any one child to be outstanding in every area. n% milies (the non-blended, all-from-the-
same-two-parents’ kind) are rarely chaotic, i to the family represented in the current
Cheaper by the Dozen remake. Succes.sfu }families encourage children's independence and
patience while stressing teamwork anK@tatlon. In Kenya, for example, parents may choose to
have several children with the d@%nding that the increased costs of raising a large family will
be compensated by future @gransfers from their eldest offspring.

As remitta %@1 older children accrue, parents may be able to support all of the
educational obl%\ions of the younger siblings who are enrolled in school®. A study on education
in a Gh%%,%mmunity, many people considers education to be a "relative luxury" and do not
value it. They argue that there might be other variables influencing the inverse association between
student quality and quantity’’. For example, parental endowment (such as talent, wealth, education,
and cultural characteristics) improves student quality via intergenerational transmission techniques.

Children of low-income parents may have lower levels of endowment than children of higher-
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income parents. Once again, there would be a negative relationship between quantity and quality,
but it would not be driven by an external rise or drop in family size. As a result, the connection
cannot be causal. According to this viewpoint, family size has minimal effect on students'
academic success. Parents should have fewer children for reasons other than their children's
academic performance and moral behaviour. The studies did not investigate whether the,big family
was intentional or unintentional; large families within a larger religious or ethni p are likely

to differ from large families without such a supportive community in how ;lé@e families, hard

work, academic performance, and moral behaviour’!. Q
Policymakers place a great value on fostering academic llénce. When child "quality" is
defined by educational outcomes, family size has a ¢ erable influence on children's

educational attainment and that there is a trade-off b w@d number and "quality”*’. A number
of explanations from both developed and develo '%countries, siblings are unlikely to get equal
portions of the resources parents inves.t i%§ children's education. The amount of time and
money parents invest in their children! G&mtion is inversely related to the number of children in
the home. In addition to mone}’,@s%inputs include other important resources such as time and
attention. Family size has\é?ative influence on educational success®. A theory revealed that
children from lar '@s do less academically and consequently achieve less than children
from smaller hoaes. They claimed that cramped housing was to blame for the mechanism. For a
given ﬁ%\-@onstraint, parents will lower their investment in per-child quality since the total
cost of spending a set amount on per-child quality grows as the number of children increases.

In other words, children with fewer siblings attend school more frequently than children with more
siblings. Furthermore, even after adjusting for family socioeconomic factors, this adverse

relationship remains®®. A finite resource argument is usually used to explain this finding: parents
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have a limited amount of time, money, and patience to invest in their children's education, and
those with fewer children may devote more per child. Children born later must share their siblings'
time and resources for a bigger chunk of their upbringing. Using numerous survey data sets from
the United States, a study showed a negative association between the number of siblings and
educational success®. The association between the number of children and thei{academic
achievement, with academic success was defined by the outcomes of thei a reading
comprehension and vocabulary tests’’. The main finding of this research was that family size had a
significant negative association with children's academic success, and@’&ewthor concludes that
there is a definite trade-off between the quantity and quality of chi c&f he scenario is similar in
a few underdeveloped countries. A research that was ca out in India shows that socio-
economic class is a strong predictor of educational a 1%% and dropout rates in India, which is
frequently determined by parental education, family size’!. It was assumed that parents
with fewer children would be in a better @ to have more adult contact with their children,
.

with the expectation that this connec@ould improve their academic performance as well as
provide greater economic resb@s. Students with parents who oversee and manage their
children's conduct, providb@%onal support, encourage autonomous decision-making, and are
generally more inv v@heir children's education are more likely to succeed in school®®,

Several c@lusions were made in a recent examination of UIS data on the characteristics of
school dro in Burkina Faso, Ethiopia, and Nigeria. Moreover half of all kids aged 10 to 19
who have completed elementary school did not complete it’?. The number of children in the family
matters in various scenarios and can be a "major predictor" of their access to an education.

According to the report, when families get larger, children are less likely to attend school and

commonly drop out, increasing financial hardship and potential employment burden. In Ghana,
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large family sizes have been demonstrated to have a detrimental influence on children's scholastic
attainment. Families with fewer children may have higher levels of education, incomes, health, and
financial support®. A bigger family, on the other hand, will result in poorer levels of economic
position, welfare, income, health, and education. As a result, in order to ensure higher social and
economic standing, one should choose a family size that reduces the burden and impact of family
size on the family as well as individual members. Academics debate whether tleerlmentally
documented association between family size and children's educational a hiQeylent indicates a
true causal relationship’>. Even in the absence of genuine causality, ’gﬂ'ght lead to a large
negative association between family size and a child's educati %estments (and attainment).
Parents with greater socio-economic status (SES) or cog@ skills, for example, may have
smaller families and invest more in each child's educ 0@1 parents with lower SES or cognitive
abilities’?. An instrumental variable technique gbcently used to investigate the influence of
family size on academic achievement uf@fple births to investigate the influence of sibling
size on children's schooling®’. They id&@d a negative link between family size and educational
success, but when they controlléc\ variables such as birth order dummies and utilized twin births
as indicators, they discov@?o discernible negative influence of family size on educational
attainment. They o 'y@d at Norwegian data, therefore their conclusions may not apply to other
countries. A st@ 1scovered little evidence that an exogenous change in family size affects
educati@ ievement, such as highest grade completed and grade retention, in contrast to
findings linking family size to investment in some developed countries, such as the United States

and Spain’. While larger families push parents to reorganize their children's inputs, they do so in a

way that may have little effect on the children's outcomes.
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However, the data originates from a number of poor countries. These general tendencies
and arguments readily match Israel. Family size has been found to be positively connected to
educational achievement among Israeli Muslims, but adversely related to educational attainment
among Israeli Jews, who are socio-economically less affluent, reside in less urban regions, and
have significantly higher fertility rates®!. Furthermore, among Jews rather than, Muslims,
educational attainment is more directly tied to household socio-economic factors. Q

Unlike the Jewish families, Muslim families rely on a large kinship neQ)oQoutside of the
nuclear family, which reduces the financial, emotional, and time obligat@ociated with having
additional children®®. This body of evidence suggests three hypetheSes. To begin, the degree of
development, modes of production, and accessibility of @tles all have an impact on the
influence of family size on educational success. Thes e@ts, in turn, affect the family's relative
effect on children's education. A study identif%géositive association between family size and
first-born children's scholastic outcomes. in %«1 Kenyan parents who invest in their children's
education, according to his idea, maxﬁabipate a direct economic return on their investment®.
Under these conditions, regard‘le&g}family size, parents were more likely to split investment
funds among their childré@?way that favored those who were most likely to seek higher
education. When '@actors were equal, parents want their eldest children to gain financial
advantages as s@as feasible.

{/ onally advantaged children may eventually be convinced to send money back to
their parents due to parental influence over their work income. Family size is very important in the
academic and moral conduct of college students. Among the family size factors are parent level of
involvement based on the number of children to available time to care for the family, resource

capacity to the number of children in the family, and discipline at home in relation to a number of

55



children. Taking into account all of these elements, innate in college students moral behaviour,
academic conduct, and general student mindset in academic, social, and psychological life belief.
2.1.2.2 Parental Educational Qualification

The education of the parents has a tremendous impact on the children's knowledge,
abilities, and values and later their academic and moral conduct in school. Parents w}&rticipate
in educational activities at home have a favourable impact on their students’ ed al ‘conduct.
According to studies, children's vocabulary, which opens the door to academig, sugcess, as well as
their other linguistic and social skills and conduct, are heavily ind by their parents’
educational attainment’®. The communications of educated pasents“at home, which use a rich
vocabulary, clear pronunciation, and logical arguments in di@ion, influence children's language
development. This is because they have already g e{Bngh the educational process and are
aware of the benefits and drawbacks of Vario%%a ional options, educated parents can point
their children in the right route includi.n%\'ét conduct be it academic and moral conduct in
school and life in general. They can K@hare educational life stories with their children, which
can be quite useful in motivatﬂ@% to study. These experiences help the person shape their
behaviour and properly adJ\@ he situation, resulting in a prosperous and educated existence. All
of these interactio 'a@)e, including parental supervision, communication between parents and
children, aid ir@aklng educational decisions, and sharing of educational experiences, have a
signiﬁcq{[/@ ive impact on students' academic and moral conduct. Parents' decisions regarding
how to arrange their homes are also influenced by their understanding of how schooling influences
adolescent' academic ability’>.

The healthy nutrition and growth of students are depending on their family educational

environment. Educated parents make an attempt to provide a conducive learning environment at
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home for their children so that they can profit from it, whereas ignorant parents usually fail to do so.
Educated parents are supposed to inspire their children to work toward personal improvement by
viewing education as the maker of morality and the defender of the soul. Students' academic
progress is closely related to basic household comforts, which are also linked to parental education.
The comforts and surroundings of home prepare youngsters to face the approaching is& of life's
social, political, spiritual, and educational domains. The attitude of parents tow. eir children
and their development instills permanent qualities such as honesty, integrity, hard effort, sympathy,
patriotism, hope, and optimism in their offspring, who are the socie &dlhe nation's greatest
future asset. This is in addition to the home environment and the-parengs’ educational attainment”>
76, 77. Q@

One of many factors that research studies %fb%wn to have both a positive and a
negative relationship with students' academi ievement (for example, school environment,
teachers' attitudes, teaching methods, so.cia }ground, home environment, and many others) is
the educational level of students' par@arents' attitudes on education are influenced by their
level of education and educatioh@%mriences during their educational careers. It is true that the
higher their children's e@%al accomplishment, the more conscientious and careful their
parents are about tlé@en’s education’®,
2.1.2.3 Paren@Social Status

K/ embers' social standing and upbringing reflect and serve as a gauge of social
status. The general consensus is that social status, school behaviour, and cognitive development in
children are strongly and consistently correlated. In explaining the majority of the variation in
students' academic achievement, family background factors are more important than schools.

Parental involvement and adolescent performance are strongly linked to socioeconomic status®?.
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Parents with low social status frequently use low levels of academic socialization with their
children®®. Families with a high social standing, on the other hand, frequently participate in
excellent home-based involvement activities®?. A study discovered, for example, that parents with
high social status communicated better with their children. Family social status has a small but
significant positive effect on children's pragmatic ability, and the effect was still present in the
middle of children's childhood??. The study focused on children's communicative- atic ability,
with a target population of 390 Italian-speaking children. Other studies have fqund a link between
adolescent academic success and social status®*. Teenagers from s cial status families
typically perform well academically®>. %

The theory of cultural reproduction explained th -status families provide their
children with more educational resources and encour ﬁ:@ children's academic success. Another

study discovered that a family with a high social @s could provide a better living situation and

children from low social status famili@

increased their proclivity to smd@ is was based on 2744 adolescents' longitudinal data. Using

more educational resources for their child%}ildren“. A study discovered, for example, that
de

to live in low social status neighborhoods, which

Independent Freshman Admission administrative data from a prestigious university (Peking
University in Chin :'\N%discovered that teenagers from high social status families had a higher
chance of passi@he selection process to enroll in these universities. Teenagers from low-income
families\@’qmgher value on parental involvement in these situations because they have less
social capital. A low social status environment served as an incentive for parents to invest in their
children in order to compensate for other disadvantageous factors, which was consistent with the
cultural mobility model®”. While adolescents from high-income families had better living

conditions and educational resources, parental involvement serves as a support system for children.
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As a result, parental involvement had a significantly reduced impact. Teenagers in low-income
families benefit more from parental involvement than teenagers in high-income families.

College students' conduct and school behaviours have been shown to help them achieve
honor, happiness, and improved social adaptation!?. Academics have become more interested in
how the family environment, including parent-child relationships, parenting style&l family
socioeconomic status, influences individual behaviour as social psychology rese@as grown?3,
Each person's socialization has been influenced by their family. Family enQey ave observed
and learned from one another through regular communication. They ha@m&lar values, attitudes,
thought patterns, and routines®. The assets that a family posses (ﬁﬂne the majority of their
social status. Many studies have been conducted to investig@ impact on how college students
behave. be

In a research in the field of family inves eory, family social status was one of the
factors influencing college students' bel:avig\here has long been an assumption that children
from higher-status families have accq&@more manpower and material resources. As a result,
children from these families H@eceived more encouragement for their moral and physical
behaviour®. Furthermore, s@ who used these tools demonstrated greater decency and humility.
Furthermore, they '@zted friendship and acts of reciprocal assistance more frequently. As a
result, children’@lool behaviour would be influenced by their family's socioeconomic status.

%@’qmn in interpersonal interactions is required for moral development. The parent-
child attachment serves as the foundation for a person's school behaviour and the development of
their interpersonal skills. This attachment refers to the long-standing emotional bond that exists
between parents and children. Parent-child attachment refers to the close relationship that develops

between parents and children over time®®. As a result, the family's social status should have an
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effect on parent-child attachment. A strong parent-child attachment relationship, according to
attachment theory, would foster a strong bond between parents and children. Children would be
more likely to trust adults and feel loved as a result, which would encourage good behaviour in
school?

The social status of the families has been shown to influence college students' reading
levels, learning capacities, employment choices, and other relevant behaviours, ularly their
school behaviour. It has also had an impact on the psychology, perso alibnd disciplinary
behaviours of college students!’. Individual cognitive ability is stron@gved to family social
status. The effects on self- and social cognition have also had=an fmpact on individual school
behaviour. Higher family social status has been associate@§greater self-awareness and a
proclivity for more conscientious behaviour in school %Qogists classify society into five social
classes: upper, upper middle, lower middle, warki ass, and lower class. Social status can also
be determined by one's level of educa}io“&:paﬁon, and societal attachment. Parents work
closely with their children's families tq@te their financial stability and social standing. This will
have a direct impact on the child@% family®’.

Interactions betwee thutside environment, cognitive factors, and human behaviour are
constant, accordin '@ial cognition theory. Individual cognition, behaviour, and various
external enviro@n‘[s all interact to create continuous change®*. Psychological research shows that
persona%%’gnce has a significant impact on behavioural decision-making. People may make
decisions based on personal experience that are not consistent with rational decisions based on
expected utility theory. This could lead to behavioural bias®. Traditionally, students' cognition has
been seen as gradually developing and maturing during their university years. Individual cognition

in college students is constantly changing as a result of the changing external environment.
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Different family socioeconomic circumstances may also influence how college students behave in
class.

College students' behaviour at school is both a reflection of their socialization and an
essential component. Previous research found that college students who displayed appropriate
behaviour for their environment were happier?. As a result, their emotional health, improved.
When they were in good emotional health, their lives and studies were made easi Qalso helped
to alleviate the stress of social competition. Furthermore, pro-social behaviougs improved college
students' self-efficacy and self-esteem, both of which are imp r@c mponents of self-
identification, increased self-confidence, and the ability to d v%adversity“. Furthermore,
prosocial behaviour encouraged college students to have mo@ltlve interpersonal relationships®.
This is because of the social support they received fro iends, classmates, and family, college
students were able to reduce negative emotions Boneliness and anxiety.

2.1.3  School Factors . \

School factors connote all thKC;rables in the school that have impact on a students’
personality, behaviour, and perft nce in society. School factors are school discipline practices,
school safety, student-staf?‘@%mhip, and school type. School type, peers, school and the wider
community all imp '@ldent behaviour, and on learning and wellbeing. The way we behave is
also influenced ersonal characteristics such as age, sex, personality, temperament and mental,
physica%e@md students’ conduct in school. One of the common issues schools face is how
best to handle challenging student behaviours such as violent behaviour, antisocial behaviour,

bullying, school rule violations, and interrupting other students’ learning.

2.1.3.1 School Discipline Practices
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Discipline is a crucial tool for transforming people's lives individually and society
collectively. Discipline has been described in a variety of ways by different writers. Maintaining a
predetermined level of behaviour and teaching children etiquette on how to respect school officials
are all parts of discipline®?. The school's responsibility for fostering discipline in its pupils comes
first. Therefore, instructors and school officials should insist that their kids behave appropriately.
Discipline is the instruction that helps a person to acquire self-control, orderly behaviour, and
direction®. Discipline requires the capacity for restraint, self-control, respect for oneself, and
respect for others®. Discipline is having the capacity and motivation to act in accordance with
one's moral obligations without outside interference®>. As a result, one might conclude that
discipline is intrinsically driven inside the individual and relies on that person's mental state. A
peprson voluntarily makes an attempt to adhere to a defined code of behaviour. Discipline is
externally produced in people who do not comply with established norms and regulations out of
their own free will but out of fear of penalty or retribution®. It is also refers to as a field of
knowledge, as well as a system of rules, strong control to ensure adherence, and training that
improves self-control, character, orderliness, or efficiency®. It includes both instruction and self-
control.

Discipline is an important aspect of human conduct since it determines a person's
personality. It is the outcome of one's acceptance of accepted human civilization values, and it
typically influences one's conduct and interactions with others. Some schools' success, growth, and
development are heavily influenced by the disciplinary norms of its stakeholders. Discipline is a
framework that leads students to make smart decisions®”®. An excellent discipline management
saves stakeholders a lot of money and time. Discipline as "mental and character training aiming at

creating self-control, controlled conduct, and skillfulness®®." Student indiscipline is defined as any
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student behaviour that deviates from school expectations®®. These expectations may differ from one
school to the next, and they may also be influenced by other cultures' views on ideal behaviour.
Classroom indiscipline may be a significant impediment to learning, and it has become a serious
concern for educators and the general public. When a school is disciplined, American public
educators, parents, and students consider it successful®®. If the school wants to implement the
curriculum effectively and reach peak performance, it must maintain strong discipline. School
discipline is routinely identified in public opinion polls as one of the most critical difficulties
confronting America's public schools.

The management particularly dean of students affairs of the colleges of education serves
as the president or ex officio of the disciplinary council and is the administrative head or top
executive of the institution. They plan, manage, command, organize, and coordinate all of the
school's operations. In this regard, administrators are in a better position to inform other
stakeholders, particularly parents, about their children's behaviour since they have records of
students' disobedience. Every school administrator must thus maintain a high level of discipline in
his institution. In terms of children's issues, student indiscipline is posing a threat everywhere in
the globe. The rates of absenteeism, vandalism, and delinquency in various areas of the United
Kingdom are higher than normal. Some locations of Britain are referred to be "no-go zones" when
there are significant rates of drug use and drug-related crimes there®. In high truancy schools in
Chicago, New York, Washington, and Detroit, student violence is common. Examples include
school-based robberies, vandalism, extortion, and disrespect for personnel®. Adolescents in
secondary and tertiary institutions commit acts of indiscipline on a daily basis, with no day going
by without a report of one. The factors that lead to drug misuse, rape, armed robbery, abortion, and

even murder in academic settings. If lecturers and students are not disciplined, meaningful teaching
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and learning directed toward achieving school objectives will not be possible. Discipline is
necessary to raise well-mannered, moral and proper conducts who would learn respect for not just
themselves but also for others in the school and society.

Furthermore, educators and policymakers are becoming concerned about the issue of school
size in relation to school discipline and students’ conduct at the school. It is now more critical than
ever to keep schools safer and to assist all students in reaching high academic levels. As a result,
school size appears to have a significant impact on both student success and school conduct. As a
result, smaller schools appear to provide more targeted attention, less anonymity for children, a
greater focus on individual needs, and a more sympathetic environment®. Numerous studies show
that schools in both rich and underdeveloped nations display the same pattern of discipline
problems®® °4, Poor home situations, negative peer pressure, a lack of parental guidance, the media,
ineffective school administration, and, more recently, human rights advocates who defend
children's rights have all been blamed for school disciplinary difficulties in many African
countries®>**%. For disciplined kids, teachers confront a significant challenge in attaining their
primary goal of properly training youngsters. As a result, the school's ability to socialize is
jeopardized.

One of the root reasons of pupils' indiscipline in schools is peer group influence’®. The peer
group has an impact on the child's values, knowledge, style, diet, and education. However, other
environmental factors, such as the age and personality of the children and the group's makeup,
have an impact on how much this effect is felt”’. There is no denying that the claim that peer
interactions impact the development of problem behaviour in kids is supported by a wealth of
research. They went on to say that peer pressure to conform to a group norm may lead to social

exclusion and the formation of gangs with pathological ideologies.
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These negative impacts include declining enrollment rates, high levels of student
attentiveness in the classroom, and poorer learner attainment. Environmental threats include natural
disasters and public health epidemics that damage school infrastructure and disrupt education
services”. During times of crisis, precious instructional time is routinely lost when schools are
damaged, destroyed, or used as evacuation sites. Following the 2015 earthquakes in Nepal, schools
and institutions in the worst-affected areas were closed for more than a month, causing over two
million children and adolescents to miss class'®. When the children returned to school, they
reported a loss of motivation and considerable levels of anxiety about examinations. Over a year
after the assault, many students remained in makeshift or damaged classrooms, where their
learning environment was unsafe and uncomfortable. Evidence demonstrates that the quality of
buildings and the modernization of infrastructure have an impact on student progress®*°7:100,
According to these studies, pupils in non-modernized buildings fared lower on essential skills
assessments than students in modernized or new facilities.

Discipline management is concerned with the creation and maintenance of order as well as
the smooth operation of a society. Dealing with student discipline in educational institutions is a
collective obligation of all school stakeholders, including a school management, teaching and
nonteaching personnel, in order to provide a disciplined and safe learning environment. A study
proposed that teachers respect students by instilling a sense of responsibility in them, providing
teachers with effective training that will enable students to acquire and master problem-solving and
negotiation techniques, preventing violence and promoting order in schools, detaining indiscipline
students, suspending or temporarily excluding indiscipline students, expelling indiscipline students
from school, depriving indiscipline students of privileges

2.1.3.2 School Safety
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Different individuals have different perspectives about what constitutes a safe school. A
safe school is one that is free of violence and is distinguished by an environment in which there is

101 " This means that in a safe

no perceived fear of the institution or its disciplinary procedures
school, students, teachers, staff, and visitors may work together to enhance teaching and learning
without fear of being hurt. A study investigated school community safety, The term "safety" refers
to all of our efforts to keep the school community and its surroundings safe'®!. In order to ensure
the general well-being of its pupils, a school community addresses a wide range of issues and/or
crises under the "umbrella phrase" of safety. Health, mental wellness, the school environment, fire
safety, weather safety, building security, dangerous persons, bullying, environmental disaster, local
crime, and bus and traffic safety are just a few instances of such safety problems!®'.

2.1.3.3 Student-Staff Relationship

Teachers have an important role in gncouraging students' academic, intellectual, and
professional growth. Positive teacher-studént interactions are supposed to impact students'
academic and moral conduct, as well‘asythat of schools. Some scholars argue that improving
students’ conduct necessitates asttong relationship between instructors' instruction and student
behaviour.

Effective teaching and learning are dependent on the kind and value of the relationships
that instructors @nd students form!%, A teacher has abilities, attitudes, and knowledge that may
have a maj@r’imipact on students' academic progress and understanding of how to have successful
lives outside of the school!®. Students that have favorable, polite, and tight connections with their
lecturers outperform those who do not. It was argued that in order for learning to be successful and

104

effective, teachers must be motivated, passionate, and capable of engaging pupils'*®. As a lecturer
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at a college of education, some students fail are seen failed and others been expelled for
unacceptable behaviour that harmed their relationships with lecturers.

Lecturers' interpersonal actions have a considerable impact on students' academic progress.
Teacher-student relationships are important for a person's social and emotional development and

can influence how well a kid succeeds academically'®

. To argue that interpersc&contacts
between instructors and students encourage student accomplishment by pr g constant
monitoring as students’ progress through academic activities in scho IS.@JS, a students’
relationship with the teacher in the classroom determines how@&d they learn. "Our
conceptualizations of motivation to lead to quality leamts ough the student-teacher
relationship" are backed by further facts. Q

High living circumstances, a good wage, and G%Qprofessional development, according
to studies, all have an influence on student acc ﬁbment because they help instructors like their
professions and persuade pupils that sch.oolﬁ}essential part of their life. A study suggests that
when the correct number and quality @nan resources are combined, additional resources may
be affected to assist the institutidgragcomplish its goals'!!. Students, instructional staff, and support
personnel comprise a sch l?uman resource. Combining the quality and quantity of human
resources provides 'e@ion in which the relationships in school are infused.

The ins@or may be able to inspire pupils to study and make them feel at ease by being
friendly%@’gery. Motivation is a condition of inner energy that gives motivation for action and
further specifies the direction and intensity of behaviour or acts undertaken!!. This indicates that,

regardless of the hurdles, motivation acts as the guiding force that allows individuals to stick to

their goals. On the other hand, stated that pupils may feel more at ease and inspired to study when
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professors make an effort to congratulate and encourage them, as well as show patience while
teaching and managing conduct'?’.

In order to establish meaningful connections amongst students, a teacher must be aware of
their intellectual and emotional requirements, including empathy, as well as how they should be

treated both within and outside of the classroom!'?. This implies that treating childre«with love,

respect, sincerity, and professionalism may aid in relationship improvement. Q
2.1.3.4 School Type Q}O

The data on how the characteristics of schools in developin @tr es, such as whether
they are public or private, influence students' acquisition of cogniti $ﬂs and moral behaviour is
quite diverse. The influence of educational policy on lear@ in developing countries is little
understood, with one recent assessment noting that "w@f what has been revealed has been
methodological" rather than substantive!'s. A waledge of how school attributes affect
learning is crucial since public policy may, i éce the characteristics of public schools as well as
the cost of private schools through VOLK‘%and scholarships.

As a result, regardless df& emic level, the educational industry in Nigeria provides for
two types of schools: gove@?t and private. Government schools are schools that are supported
by the national, st ',@cal governments with a low or no charge structure. Private schools, on
the other hand,are schools that are funded by a private organization or a Non-Governmental
Organi@GO) and have a high fee structure to meet necessary conditions in terms of
teaching and learning facilities, as well as a profit maximization motive in both the short and long
run phases of the business. However, other factors have been identified in relation to both the

benefits and downsides of the presence of these types of schools. It could be deduced that

supporters of private schools argued that private involvement in school management leads to
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greater efficiency and responsiveness to parental demands; greater autonomy in hiring and
compensating teaching and non-teaching staff, as well as the introduction of performance
incentives; and the application and adoption of personal discretion to curricula and instructional
methods, in a manner that suits students' interests and abilities!'4.

As a result, proponents of public schools said that private schools look to jeop&e justice
and social cohesion, and that they may be prone to market failures such as proyi inaccurate
information about the schools, which may lead to prejudice during admissi&'procedures. It is
commonly stated that private schools have little incentive to think _| larger picture of
education!'>. Meanwhile, increasing curricular autonomy ma ewﬁ) schools opting out of
teaching some key cultural norms. Private schools have be@)unded in a number of countries
with the primary purpose of servicing specific gro @udents based on religion, ethnicity,
academic ability, or socioeconomic backgro ile the popularity of these schools gives
parents more alternatives, it erodes socia:l C %ﬂ and a sense of belonging across diverse socio-
economic groups'!®. Despite the expla@ls offered by followers of the two schools of thought, it
was determined that students' ac‘a@%progress was not explicitly considered.

2.1.4 Religion and Stuﬂ@ Conduct

Religion is '@nent of the human belief system, and surveys show that 90% of the
world's popula@i entifies with a religion!??. Spiritual, in the sense of being other-worldly,
indiffer%&terial necessities or power relations in society, increased respect for the inner,
contemplative practice of traditional religious systems, and the defense of patterns of beliefs and

n122, 123, 124

values are some intuitive meanings of "religious . One of the functions of a religious

belief system and a religious world view is to provide an ultimate vision of what people should
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strive for in their lives, as well as strategies to achieve those goals, such as religious commitment
and rituals, devotion, and self-sacrifice.
2.2 Theoretical Framework

The theory of planned behaviour directed this study's dependent variable, students’ conduct,
because it was based on an approach to ideas that might drive individuals to execut&&articular
actions. While Bowlby's attachment theory led the independent variables, home ool factors
determining college students' conduct, which is based on humans' proclivity, to\form deep affection
relationships with certain persons or process.

2.2.1 Theory of Planned Behaviour %

The Theory of Planned Behaviour serves as the theo@l oundation for college students’
conduct, whether moral or academic. The Reasoned t%%eory (RAT) was proponed to foresee
an individual's intention to engage in an activ%fésspeciﬁc time and location'*®, The idea was
intended to encompass all activities over w ) \pople have influence. The behavioural intent is a
critical component of this paradigm&%&vioural intent is decided by the attitude toward the
likelihood that the action will résgltlin the expected outcome, as well as the subjective appraisal of
the risks and benefits oﬁ@%ent. This theoretical component was eventually incorporated,
leading to a shift fi; h@;heow of Reasoned Action to the Theory of Planned Behaviour'*’. This
theory gave a tl@ug examination of the factors that influence people's behaviour. The Theory is
an adap%@ The Theory of Planned Behaviour.

This study is about the Theory of Planned Behaviour, which is based on an approach to

ideas that might urge people to do particular things'®

. The key determinant in behaviour
realization is the individual's purpose (behaviour intention). Attitude, subjective norms, and

perceived behavioural control all impact the intention to do an action'*. A person can have
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different views about an action, but only a handful of these beliefs can impact conduct when
confronted with a specific situation. This study recommends including religion as a moderating
construction influence Theory of Planned Behaviour that exists on ethical behaviour intentions.
Theory of Planned Conduct shows that human behaviour is under control and there are no barriers
that might activate the intention to behave in a specific way!*6. There are two things that drive
behavioural intentions: attitudes and norms. Norms can be recognized via an i Q%’s moral
ideals, which will have distinct qualities; this is known as moral equality or moxal equity'3®. Justice

{asier it is to conduct

is reflected in moral equality. The better a person knows moral standard@

honestly. A study examines individual and group circumstances te-detdgmine how a students’ sense

of fairness influences behavioural intentions in the situatio Q d the outcomes are moral equity
connected to ethical behaviour?®. The greater the m a@lity, the more ethical the behaviour.
There are two elements that generate behaviour%f@nonsz attitudes and norms!3¢,

The theory of Planned Conduct exg)\'}that human behaviour is under control and there

.

are no barriers that might activate the K@on to behave in a specific way. Norms can be observed
via an individual's moral value,” %will have distinct qualities; this is known as moral equality
or moral equity. Accordi@%is viewpoint, these factors include attitude, behaviour, belief,
intention, knowled ',@ormm. The theory of planned conduct revealed that the individual's
intention to en@e in or refrain from participating in that behaviour is the direct predictor of
behavio%%e’Qtions are influenced by three factors: attitudes, subjective standards, and perceived
behavioural control, and each of these three factors is influenced by a different set of beliefs!”
Several studies in various situations have used the concept of planned behaviour as a framework'3®

139 Behavioural achievement, according to the TPB, is based on both motivation (intention) and

ability (behavioural control). It distinguishes between three types of beliefs: behavioural, normative,
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and control. The TPB is composed of six constructs that demonstrate a person's true control over
their behaviour. The variables discussed in the theory of planned behaviour and how they pertain to
the scenario of college students’ conduct procedures are outlined thus'3®:

Attitudes: The degree to which a person positively or adversely judges the activity of
interest. It necessitates considering the repercussions of carrying out the activity. Colle&students
from authoritative families are more likely to be fearful of parent reaction if t@rtlcipate in
immoral or bad academic behaviour in school. (/

Behavioural Intention: This refers to the motivational facto@ influence a certain
behaviour, with the higher the desire to carry out the action, the &ely it will be carried out.
College students' family or school backgrounds may serve @)tlvating elements in determining
whether they would engage in positive or bad m Q academic behaviour at schools of
education. ’b

\S

Subjective Norms: These are tl.le @é that the majority of college students accept or
reject a particular activity. It refers to @e students' opinions on whether school factors such as
school discipline practices, sch %ety, student-staff relationship, and school type, as well as
important individuals or h ?ituations in his or her life such as parenting style, family size,
parental income, %@ducation qualification, and parental social status, believe he or she
should engage i@e conduct.

%&)rms: These are the accepted rules of behaviour within a group or among people,
or within a larger cultural framework. Social norms are considered normative, or standard, among a
group of people. Social norms in the students' home environment, as well as the interaction of
school environmental norms, shape and govern college students' academic and moral behaviour at

college of education.
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The presence of factors that may aid or impede the performance of a task is referred to as
perceived power. The perceived behavioural control of a college student influences each of these
components. Perceived behavioural control pertains to a college students’ perception of how
simple or difficult it is to do the intended task. Because perceived behavioural control varies
between contexts and acts, a college students’ perception of moral and academic cor&ct control

varies depending on the setting. Attitudes toward conduct (positive or negative j ents of the

activity) are influenced by beliefs about behaviour (what people believe abj)i e behaviour)

1¢ant to the individual)

Normative views (typical beliefs of the community or of peopl
§

influence subjective norms, which are perceptions of social pre@ do or not do something*"-
Control beliefs influence perceived behavioural control (perc@)ns of whether people can control
their behaviour), assuming that a college student has&@trol. Students who believe they have
control over their activities are more likely to e in the behaviour than those who believe their
behaviours are influenced by other causes b is, instead of being controlled by school, peer
group, and other school-related inﬂu@ such students typically engage in moral rather than

Q

Using current theo ath foundation of a theoretical framework offers both benefits and

immoral behaviour while in collt

drawbacks in rese 'a@\e of the two ways that researchers frequently fail when employing
existing theorie@frameworks is by leaning too heavily and naively on one theory'*’. As a result,
while thKT/@’g of Planned Behaviour could significantly guide research into problems associated
with factors influencing college students' conduct in college of education, it could not adequately
explain some of the related behaviours of college students in college of education in Southwest,

Nigeria.
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To begin with, beliefs are not the only variables that influence an individual's attitude.
Individuals' attitudes toward a given behaviour may be influenced by their knowledge. For
example, a college students’ understanding of the school's exterior environment may impact that
individual's attitude toward environmental conservation'?. The knowledge element is not included
in the Theory of Planned Behaviour. Second, the Theory of Planned Behaviour is a ps«chological
paradigm that deals with attitudes and beliefs in people’ minds (referred to as '4 Qal milieu")
rather than real community activities. College students' views, attitudes, a dQeyeptions may or
may not correspond to reality, and even if they do, they may or may sfer into behaviour.
Third, the Theory of Planned Behaviour does not take 4 ﬁount external elements
(environmental factors, referred to as "external milieu") that influence behaviour, such as the
location, cultural context, and religious practices i ﬂb ollege students' institution setting!?>.
These three shortcomings render the Theory %e Behaviour ineffective as a paradigm for
guiding research into problems linked wjt}@e student moral and academic behaviour, as well
as factors influencing such conduct in @an institutes of education.

As a result, religion was’i@porated as a moderating variable in this study to make Theory
of Planned Behaviour a @%eoretical framework to guide the examination into difficulties
linked with colleg 't@jnoral and academic behaviour in Southwest, Nigeria. A study revealed
that people's attitudes regarding religious beliefs impact their behaviour, which in turn influences
their et@’gntionsm. Religion is also connected to people's perceived behavioural control in
both social and corporate situations'?> 3% 140 Employees who score high on religion likely to have
greater behaviour control. People with greater degrees of behavioural control are more likely to be

impacted by religious beliefs and practices, as has been demonstrated.
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In the realm of Colleges of Education in Southwest Nigeria, the Theory of Planned
Behaviour (TPB), emerges as a valuable lens to understand the intricacies of students' conduct,
particularly in relation to the influence of home and school factors on their behavioural intentions
and actions. The Theory of Planned Behaviour encompasses three essential components that drive
behaviour: attitude, subjective norms, and perceived behavioural control. Attitude encapsulates
students' positive or negative evaluations of specific behaviours, reflecting their Qs about the
outcomes and consequences of their conduct. Positive attitudes towards respo ib@ehaviourmay
result in higher intentions to exhibit positive conduct, while negati@ttl udes may serve as
deterrents!38141, %

Subjective norms delve into the influence of social nc@and perceived social pressures on
students' behavioural intentions. Here, students' per of what their parents, teachers, and
peers expect of them come into play. Positive subj ¢ norms related to responsible conduct may
serve as encouragement for students to Pehﬁkponsibly, while negative norms may steer them
towards undesirable behaviour. Percq'\@\behavioural control addresses students' beliefs about

their ability to perform a specff@%aviour, considering internal and external factors that may

facilitate or hinder their co\@t. Students who feel in control of their behaviour are more likely to

act responsibly, w‘(f;\’&@g who perceive barriers to responsible conduct may be less inclined to
engage in positi&e aviour!!”,

as& the Theory of Planned Behaviour, the responsibilities of parents and teachers
become crucial in influencing students' behaviour at Colleges of Education. Parental influence
holds significant power, as positive parental attitudes towards responsible behaviour, along with
clear expectations and support for ethical conduct, can shape students' attitudes and intentions to

behave responsibly. In the educational setting, teachers' attitudes and behaviour in the classroom
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emerge as potent role models. Positive teacher attitudes towards ethical conduct and the consistent
demonstration of responsible behaviour can influence students' subjective norms, encouraging
them to follow suit'4!.

Moreover, the influence of peer pressure must not be underestimated. Perceived subjective
norms are influenced by students' perceptions of their peers' behaviour and expectations. Positive
peer influence, where peers support and encourage responsible behaviour, can signi %ty impact
students' intentions to exhibit similar conduct. The overall school climate also\plays a pivotal role
in shaping students' conduct. The presence of rules and norms that pro@r sponsible behaviour
can influence students' attitudes and perceived behavioural cont &sitive school climate that
emphasizes ethical conduct and rewards responsible behavi(@m enhance students' intentions to
act responsibly”’. be

By holistically understanding and applyi % heory of Planned Behaviour to home and
school factors affecting students' conduc‘f @ges of Education in Southwest Nigeria, educators
and policymakers can develop targete&(&wen‘[ions to promote positive behaviour. Encouraging
positive attitudes, fostering supb@e social norms, and enhancing perceived behavioural control
can all contribute to creati@%ducive environment for responsible conduct among students.
2.2.2 Attachmed/@y

The st\éwﬂl also be based on John Bowl's Attachment theory, which describes how
family{/&ol circumstances influence college’s conduct. Today, the theory is one of the most
studied elements of psychology by students. According to the attachment hypothesis, "strong
emotional and physical connection to at least one main caregiver is crucial to human
development." The concept was created by John Bowl as a consequence of his research into the

developmental psychology of children from varied backgrounds. The attachment theory (AT)
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considers the implications of variables attachment on how an individual or situation established a
relationship, maintain it to influence personality or a process as well as the degree of influence the
theory has on parts of notably student behaviour management. According to the extended
attachment perspective, attentive instructors may provide a safe haven for children to explore the
school environment and get involved in learning activities. It was discovered that support for
children's emotional stability as a mediator between teacher support and childrel'bQolvement in
learning activities'? 143, (/

John Bowlby, the first contributor to attachment theory, con@d on the themes of
closeness, protection, and detachment. His main contribution ﬁtion that attachment is a
"biologically grounded evolutionary need'*?. The human ment system is as important to
human genetic programming as food and mating. Thi % wn by a child's natural behaviours of
seeking, monitoring, and striving to maintain t{c@s to attachment figures, utilizing attachment
figures as a stable foundation, and esca;.)in \aﬁachment figures as a safe refuge in dangerous or
alarming circumstances'#?. Bowlby a@ledged that although closeness is an important element
of the attachment process, he & oted that what is most important is the child's assessment of
the caregiver's availabilibé?emotional response!*?. According to a study, such a sense of
security (referred '@t security") is a "subjective state that rests not only on the caregiver's
actions but al@n the child's internal experience, including his or her own mood, physical
condit%&nings, and so on".

Four attachment phases were identified'*. Normative development happens in the first
stage via signaling, sucking, grabbing, and rooting, all of which aim to reduce the distance
between the infant and the caregiver. These habits are present in the newborn from birth. Initially,

these messages are not aimed at anybody in particular, but the youngster progressively gains the
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ability to target the actions more clearly!#?. In the second phase, the youngster should aim his or
her signaling actions toward a chosen caregiver and engage in seeking behaviours to become
closer to them. In the third phase, the kid should be able to anticipate the caregiver's actions based
on a consistent pattern. The kid should gain insight into the caregiver's motivations, appreciate
their independence, and form an acceptable attachment in the fourth and final phase. At this time,
the youngster thinks the caregiver exists independently of the child and may l@@ressed as a
result of separation'**.Between the third and fourth year of life, the kid chys the ability to
engage in a "goal directed collaboration", in which the youngster lear@{gﬂuence the parents'
intentions to better meet their own wishes. Language develop ﬁn the process of reaching
mutually accepted plans. This increases the child's trust in ationship's stability and enables
the caregiver to remain gone for extended periods of: 'mb%hout causing major discomfort. This,
paired with movement, enables the infant to e extend context more autonomously!'#4.

A well-adjusted kid has a mc:th %A is emotionally accessible while encouraging
autonomy. "The feeling of relatedneS\(s}ostly determined by the empathic connection between
child and caregiver, but confidengeand trust in one's affects also need the ability to control
affective states in the absb@%an attuned relationship." Thus, self-esteem is derived from both
attunement and t '@ to practice the ability to resist negative moods and manage stress"!4>.
Also it was emphasized newborns' abilities to absorb and generalize interactions with caregivers
througl%@ﬁrst year of life.

A developmental psychologist, dedicated her career collaborating and testing Bowlby's
idea. Ainsworth extended on Bowlby's thesis in several relevant ways. Bowlby and Ainsworth's

joint approaches validated the theory's development beyond proximity. Bowlby developed the

notion of "internal working models" based on Ainsworth's introduction of the concept of a "safe
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basis," which incorporates the child's expectations of the caregiver'*. One of her most significant
contributions is that, while being an inborn, biologically driven system, attachment is flexible. As
a result, she developed a categorization system that encompassed three forms of attachment:
insecure/avoidant, secure, and insecure/resistant, which described the implications of aberrant
attachment states'#®. Main subsequently added the term of disordered or bewildered. Ainsworth
and her colleagues were also able to discover attachment connection factors th@ict security
or insecurity. These were based on the quality of communication patterns bQV}én the newborn
and caregiver!“. In other words, emotional attunement is crucial to att nt style.

In the 1970s, Main reproduced the Ainsworth rese % enlarged it to include
internalized object connections, which addressed the inual's attachment history, which
consisted of memories, emotions, and beliefs tha r@have influenced current and future
attachment behaviour!#!- 14, It was proposed that 1vidual's attachment working model allows
him or her to perceive patterns of intera.ctioﬁB\ebause the working model impacts both behaviour
and expectations, interactions may b@ape and be affected by it'*. Bowlby argued that new
interactions, changed relationg@ or increased awareness had the ability to update internal
working models, albeit theseymodels often resist adjustment'®>. Such claims prompted Main to
doubt the models! 's@, as well as their capacity to be adaptive. Her ambition became to
transcend bey(%[heory and into experimentally confirmed findings.

{h/%’QS substantial evidence of attachment pattern consistency over the lifetime and
across generations'#®. From birth through old age, intimate bonds to other people constitute "the
center around which a person's life revolves"!#!. Quality of attachment bonds, in particular, has
been linked to risk and resilience over the lifetime. Many of the developmental consequences

linked with poor attachment patterns are connected to affect deregulation, and hence to difficulties

79



with emotional self-regulation. Although, insecure attachment is not a mental condition, it does
increase the likelihood of psychological and social disorders'#®. Attention deficits, mood disorders,
anxiety, borderline personality disorder, obsessive, schizoid, narcissistic, and histrionic tendencies
are among these dysfunctions!#6. If a person lacks an acceptable beginning connection in his or
her frame of reference, he or she will have problems in all relationships throughou&”é. This
will manifest as a preference for unhealthy relationships or a general absence of Qtions.

The attachment style of a parent may be a risk factor for the qua it}& parent-child
relationship and the child's adaptation'*’. Several studies have esta a high association
between a parent's attachment style and their children's diagnostic status'#’> 48, There is a
transition from infancy, when satisfying the requirements @e kid is the only purpose of the
connection, to adolescence and maturity, when a oo‘b%ationship consists of addressing the
needs of two persons concurrently!®, Attachrr% cfined as an "affectional relationship." This
is "a somewhat long-lasting bond in wliic t éartner is as significant as a distinct person and is

repplaceable with none else"!'®. Th@ming to be near is constant. While small gaps are

manageable, there is a need %)re closeness. Longer absences would be upsetting, and
permanent loss would ?artbreaking. "Relationship attachment functions will become

intricately intertw'(’c.@ other functions"!®.

A studys distinguishes three categories of security; immature dependent security,
indepe%% curity, and mature dependent security'4%. Immature dependant security is the belief
that youngsters rely on their parents to accept the consequences of their actions. A youngster must
be interested enough to go out and discover new things in order to learn. When confronted with
dread of the unknown, the youngster will feel safer if they can return to a caregiver for comfort

and reassurance. As children acquire information about the world and learn coping techniques,
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they become more self-sufficient and secure. Finally, mature dependent security is found with a

mutually contributing partner of one's own age'¥?. Marriage, interestingly, has the ability to
change insecurely connected people into securely attached adults'#>.

Historically, attachment theory was largely concerned with infancy and early childhood.

This is because "children create mental representations of relationships based on thei&teractions

! ew studies

with, and adaptation to, their care-giving environment," according to the theo
have been conducted to investigate the attachment bonds that form between sz and a parent
figure throughout adolescence, as well as their influence on this devetal stage and future
development. Adolescents have the "potential to rewrite apd, solidify the early childhood
separation-individuation process" at this stage'#’. Adoles@college students may begin to
combine numerous attachment experiences in order t d%%p a more generalized posture toward

future attachments'#

. Adolescence is "the seco ¢ of separation and individuation," after the
first phase, which occurs at the end of the sﬁk year of life'*. This analogy is also important in
.

understanding the necessity of connec{&;ﬁlroughout puberty. This study is based on the concept

that the second phase of separaﬁ@%viduation is just as crucial for the formation of personality

and ego as the first, and ﬁ%&givers still play a significant role in this process. “Contrary to

common belief, te 5®s and girls need both autonomy and a large amount of connection from

their parents. @monships with parents are important not just for children but also for teens
because{i‘!gp them to cope effectively with developmental activities such as schoolwork'#.

In order to create new attachment schemas throughout adolescence, parents must give a

mix of supporting love, discipline, and independence encouragement!4’. Communication between

parents and college students is also critical. College students may build a strong sense of self via

the comfort and support of parental connection. "Attachment security aids in the establishment of
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a positive representational model of self that directs the processing of self-related information"'#.

Adolescent family functioning is connected with high-quality parent-child communication. It
entails expressing emotions, dealing with challenging topics, carefully listening, and encouraging
children to ask questions and seek assistance when necessary'#®. "Conversations in which adults
and children speak about the intents conveyed by each other's reasonable statements, and relate
these to each other's suitably understood behaviours may be the 'royal path’ @derstanding

College students who are more securely connected are m @ed than insecurely
$

minds" from a young age and throughout their development'#,
attached teenagers to seek out and accept favorable informatio themselves'*’. Due to their
overall favorable sentiments about their connection with tl@arent, securely connected college
students tend to recall encounters with their parents e%%ose that were bad, more fondly over
time. Insecure college students retrieved emot%fbmeaningful childhood memories at a slower
rate!*®. There is also a wealth of researg }king poor mental health to insufficient parental
bonding, as measured by both perc@ low parental care and excessive parental control'®.
"College students with secure ﬁ@%working models handle social information more openly and
flexibly than their inseché%nterparts, and they do not conceal attachment-relevant social
information"!*. ?:@mnected college students are more likely than insecurely attached
teenagers to h@ good impressions of family, classmates, and strangers. They may generalize
knowl%@ their main attachment connection to have a more positive view on relationships
and engagement throughout their lives'>!.

That is not to argue that adolescence is without challenges. College students' dispositions

toward derogation of parents and lack of recollection develop as they go through adolescence, and

they regard their parents as more rejecting!*®. A research shows that at the age of 17, 75% of
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teenagers chose friends than parents for closeness and separation protest, as well as a stable basis'2.
The hunt for a peer alliance starts throughout this developmental stage. This is a connection that
includes the attachment, reproduction, and caring systems. Teachers, family, close friends, love
partners, and therapists are examples of "minor" attachment connections. These people provide
long-term or short-term emotional support to college students. These partnerships con‘ﬂall of the
characteristics of an attachment relationship, but they may be transient and therefo n as a "first
excursion" towards reconstructing the attachment system with new fi urQ“/ t is vital to
recognize that the basic connections continue to have an influence on@ partnerships. "The
internal attachment working models of college students are 61 ted to the processing of
attachment relevant social information"!*3. In the lack of in@atlon about new persons, college
students will rely on existing attachment connecti I(BQertise to interpret new prospective
partnerships. "As a result of their attach%fb%cture," they may "process additional
environmental inputs"'>*, It is also critical to&&nize that these changes in the type of attachment
.
may be influenced by hormones, neur@ology, and cognition, rather than just socio-emotional
experience'*> 43, College studeh@ay grow hesitant to rely on a parent or key attachment figure
during times of emotional\ne&d” since it suggests weakness, which contradicts the relationship's
purpose of gaining 'm@}s the teenager starts to form new attachment ties, he or she must show
to the parent th@e or she is in charge; reacting emotionally vulnerable hinders this attempt!>*,
The pri@ achment figure function of parents is likely to be seen only in settings that trigger
high degrees of attachment system activation. Daily check-in patterns are more widespread, and
they assist to emphasize parental availability in areas like as financial support or areas of

expertise!. Adolescent distancing is usually transient and does not represent a loss of connection

to parents!'*?. After demonstrating their ability to operate independently and diminishing their
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emotional investment in their parents, college students seem eager to rely on their parents once
again'>®, Though parent-child interactions evolve as adolescents gain autonomy and self-regulation,
"most teenagers retain attachment connections to parents while evaluating peers as sources of
safety and support".

Attentive and active parenting is linked to children's cognitive development. Secure
connection was specifically linked to improved attention and involvement, reduc -insecurity,
and a higher grade point average!*!. Attachment has also been demonstrated” to contribute
considerably to improved linguistic abilities, curiosity, and emoti@ aturity'*!. There is
compelling evidence that there is a relationship between stable a @[ and school attitudes and
general classroom behaviour. This covers work habits as w perseverance'’. Despite the fact
that these studies are recent, Bowlby wrote about this '%&e years ago:

Children's attachment representations of ﬁé caregivers are inextricably linked to the
representational models of the self that th@%&stmct”l. Children who are taken seriously and

.
react appropriately are more likely @1 safe in themselves than children who have been
neglected or rejected. Attachni %eory also supports the relationship between attention and
involvement. According t@y’s idea of a safe foundation, children who are sure that their
caregivers are res 'n@%and accessible will be more alert and eager to interact with their
surroundings. V@ies about the availability of an attachment figure, on the other hand, may divert
insecur@ected children's attention away from the surroundings. Secure attachment
representations may also be seen as improving children's preparedness to participate completely in
intellectual challenges at school. This process starts before school and continues throughout one's

life. Infants with stable attachments, for example, are more interested and persistent in toddlerhood
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have higher self-esteem, and are more sympathetic with their peers than children with insecure
attachments!®.

Children that adapt well in childhood tend to adapt well in adolescence, and vice versa'#’.
Attachment has an influence on cognitive and socio-emotional development in preschoolers.
Mothers' sensitivity was shown to predict third-grade reading and math ability for b&aoys and
girls'*8. An Israeli research found that instructors regarded secure children to be Qljusted than
insecure children in academic, social, behavioural, and emotional aspects. Theis peers likewise
thought they had a greater social rank!>®. Aside from the impressions @s, children who are

more firmly bonded express higher reported academic ability Q%stery drive. This happens
1

because children with secure attachment representations are @ ely to approach new situations
with confidence and trust, as opposed to children wi k@ure attachment representations, who
lack confidence that they would be respo ’b sensitively'®®. Teachers approach secure
youngsters with warmth and age appropziatﬁbChildren who avoid are seen as defiant, morose,

or haughty, and they generate furious,& lling reactions. Bullies are a term that is often used to

describe them. Ambivalent ch‘i@n are seen as clinging and immature, and they are often

The idea iip@yt to this research since the proponent gives hints in the emotional
i

development 0%1 ren throughout their lives. Also gave sensible recommendations for parents

pampered or infantilized.

and gua@’Qarents and guardians can now see the importance of forming secure attachment
bonds with their children, particularly adolescents, which most parents, let alone believe, are
mutual, but most of them are normally challenged with internal and external environments when
they are away from the comprehensive control of parents and school. Such relationships will allow

college students to develop a stable attachment and state of mind later in life. Parents will learn to
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understand their children's biological and psychological requirements while they are in school, and
to prevent false expectations of their children's moral and academic behaviour!®. In this approach,
parents may avoid the aggravation that comes from expecting things that are beyond the
capabilities of their college kids.

When antecedent cognitive function and Intelligent Quotient (IQ) were adjusted for,
attachment was even associated to cognitive functioning from secondary to colle %ucation,
adolescents'>8, Secure attachment has been associated to ego-resiliency, social competence, and
improved cognitive performance in secondary schools and institutions 0ion155’ 160

"In the sense of undoing the consequences of traumatic chi @ events, lecturers may be
a source of healing"'®’, However, it would need the formati a strong relationship, as well as
the breaking and restoration of the link. If the exc r@e repeated, they may help with the
internalization of a new relationship context an%g@ ¢ formation of a secure self'>. For this to
happen more often, a context and strucfu@ than the existing educational system would be
required. ,&Co\

In the context of Coll Education in Southwest, Nigeria, Attachment Theory,
provides valuable insights\@%e determinants of students' conduct, with a particular focus on
their early attach ?@riences at home and the influence of school factors. According to
Attachment Th@r, early attachment experiences with primary caregivers, typically parents,
signiﬁcq{[l/ pe an individual's emotional development and behaviour. Students who have
experienced secure and nurturing attachments at home are more likely to exhibit positive conduct
and social skills in their interactions at school. On the other hand, those with insecure or
disorganized attachment patterns may struggle with behavioural issues and emotional regulation in

the college environment. The quality of the home environment also plays a crucial role in
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influencing students' attachment patterns and subsequent behaviour at school. A supportive and
emotionally responsive home environment fosters secure attachment, leading to more positive
conduct in the academic setting. Conversely, a challenging or neglectful home environment can
contribute to insecure attachment and behavioural challenges in students.

Moreover, students often transfer their attachment behaviours from the home setting to their
interactions with teachers and peers at school. Those with secure attachment ten Qs may form
healthy relationships with teachers and classmates, enhancing their conduc a@mal integration
in the college environment. On the other hand, students with insecur@la&mmen‘[ may struggle
with forming positive relationships, leading to behavioural difficulties.

Teacher-student relationships also play a signiﬁcant@ in influencing students' conduct.
According to Attachment Theory, teachers who J%Qate sensitivity, responsiveness, and
support can promote secure attachments with thei ents, positively impacting their behaviour
and engagement in the learning process. .In a%hn, the school environment itself can contribute to
students' attachment needs. A school Q}Horitizes emotional well-being and provides a safe and
nurturing atmosphere fosters po&@%‘[achmen‘[ experiences, promoting desirable conduct among
students. By applying Attachnient Theory to understand home and school factors affecting
students' conduct i tl@g s of Education in Southwest Nigeria, educators and policymakers can
design intervenhns that address attachment-related issues. Creating a supportive, caring, and
emotion% iching learning environment can help students form secure attachments and
improve their behaviour, academic performance, and overall well-being. Additionally, supporting
parents and families in fostering secure attachments at home can contribute to students' positive

conduct in their educational journey.
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2.3 Review of Empirical Studies
2.3.1 Home Factors and Students’ Conduct

Home is a child's first institution, and it has a tremendous impact on the students’ whole
life!®!. A study set to discover the link between family relationships, physical amenities, and
students' academic conduct. The results of the investigation revealed that a substantial&ajority of
respondents lacked distinct study rooms in their houses, had very little interacti%%portunities
at home in home-related concerns, yet were nonetheless content with t£1<@e environment.

Following the objective of this study on the influence of home f@
S

college of education in Nigeria, adolescents that college of educati

tudents’ conduct at
ents should be engaged in
home matters, that separate study rooms be given, and other facilities necessary for
students' educational advancement be supplied in O@hem to developed better moral and
academic conduct in school. ’b

A study sought to determine the ?o@}ors that associated with medical student addicted
to video games and impact on social ,{gghct and academic performance among female medical
students at Taif University in ’@1 Arabia'?®. The most common characteristics substantially
connected with video gar@?iction were age, year of study, parents' education, income, and
living alone. Both '@%nduct and intellectual achievement suffer as a result'®2.Age, family
education, mon%and living alone are all connected with more time spent playing, which has a
negativ%@%e on social conduct and academic achievement. More educational activities are
needed to raise public awareness of the dangers of video game addiction as on the long run
affecting students’ academic conduct at the school.

Beyond the Nigerian setting, family background has been linked to the present study's goal

as a factor of students' moral and academic conduct in colleges of education. A survey was
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conducted to investigate the influence of family background related characteristics such as family
kinds, caste, guardian's work, familial monthly income, and guardian's educational qualification on
moral worth among upper secondary level students'®. The results revealed that family background
characteristics such as family types, familial monthly income, and guardian education degree had a
major influence on moral values in upper secondary students, however caste and, guardians'
profession did not seem to be essential in this regard. Q\
Although the family system elements impact every part of a human, Qe)noost significant
one is their moral growth and later conduct. Moral development is @a acity to distinguish
between good and evil actions. A study investigates the impac %y structures, particularly
nuclear and joint families, on the moral development of both@ and girls in elementary school'®’.
The study's results revealed that gender had a su tABQ impact on the moral standards of
elementary school children. Furthermore, females Joint households were shown to be morally

N\

The key note in relation to thi@y is that family background is an imperative factor in

more evolved than boys from joint families.
[ ]

determining college student mof: %opment and later conduct at college of education in Nigeria.
A study emphasized that b@?should establish clear standards for their children, monitor the
limits they set, ﬂ@e youngsters to develop autonomy. The study identified family
characteristics %social adjustment of secondary school students in Cross River State, Nigeria's
Ikom E%@ Zone'%2. The findings of the study demonstrated that single parenting (male/female)
and family type had a substantial impact on the social adjustment of secondary school children.
Social adjustment of students is in the long run determine their moral conduct!>.

Also, a research looked at the impact of parenting style on the social adjustment of

undergraduate students at the University of Port Harcourt!>. The findings revealed that parenting
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style has a substantial impact on the social adjustment of undergraduate students. The findings
revealed a substantial difference in the impact of authoritative parenting style on social adjustment
of male and female undergraduate students. The findings also indicated that there is no significant
difference in the mean score of male and female undergraduate students when it comes to the
impact of authoritarian parenting style on social adjustment. The findings also revealed a
substantial difference in the impact of an uninvolved parenting style on the soci ﬁkmen‘[ of
male and female undergraduate students. Communication should be prioriti edQuarents. Be open
to debate; take the time to explain your choices and motivations, a %1 to your children's
perspectives. An awareness campaign for good parenting styl '&ood strategy to sensitize
parent on how to build moral conduct in adolescents. T@nversity counseling unit should
develop programs to address the problem of socia aABQnent among undergraduate students,
particularly the repercussions of maladjustmentl?. ’b

The breakthroughs in science an(.i te%&gy posed a significant danger to people's quality
of life, necessitating significant adjus‘@! in many aspects of existence. People's cognitive and
emotional resources were impaét@y today's cutthroat competition. Education's primary role is to
build healthy and harmoh@ people, which may be accomplished through developing the
cognitive, social, '@, moral, and spiritual components of personality. According to the
practices, the y@g population is a significant portion of the society that is unable to deal with
societak{/@ es and obligations. Emotional intelligence encompasses the complexities of an
individual's talents in terms of emotional and social wellness. The development of emotional
abilities is mostly determined by the quality of the home environment. An effort is made to
determine the impact of family environment on emotional intelligence among kids. A study was

carried out which demonstrated that adolescent emotional intelligence was significantly influenced

90



by their familial environment. Youth emotional intelligence varies according to gender, course of
study, and household income and that emotional intelligence in adolescents may be enhanced by
giving appropriate possibilities within the home as well as in educational institutions!¢®.

Academic performance is one of several factors that contribute to academic success. Many
factors influence academic performance, including socioeconomic status, student tem@nen‘[ and
motivation, peer and parental support. A study was conducted in Pakistan whi ks into the
influence of academic performance in adolescent students with a focus on QeJo e of parental
styles. Academic performance was evaluated using self-reported gr’gbm the most recent
internal examinations. Parental bonding styles were assessgd, using the Parental Bonding
Instrument (PBI). To determine the impact of socio-demog@c factors and parenting styles on
academic performance, regression analysis was used T%%:tors associated with and differences
between fathers' and mothers' "care" and "Qv ection" scores were investigated. Higher
socioeconomic status, father education lexﬁ\aid higher care scores were all linked to better

.

academic performance in adolescent @ts. The most common parenting style among fathers
and mothers was affectionless’@o. It was also the only parenting style that independently
improved academic perfo@? when implemented by the father. Overall, mothers had higher
mean "care" score '\@fathers had higher mean "overprotection" scores. Parenting workshops
and school actiytties that emphasize the involvement of mothers and fathers in adolescent students'
parentir%@’gve a positive impact on their academic performance. Affectionless control may be
associated with improved academic conduct, but the emotional and psychosocial effects of this
parenting style should be investigated before making recommendations?’.

A study was conducted to determine the impact of family size on students' attitudes and

performance in Literature in English. Self-structured questionnaires were designed to elicit
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information from 320 SS2 students drawn at random from eight secondary schools. Respondents
from two local government areas in Ondo State completed the questionnaires. Only 317 people
completed their questionnaires completely. The questionnaire was divided into two sections.
Section A dealt with the demographic status of the respondents, which included the name of the
school, class, sex, family size, and position in the family, whereas Section B dealt with a
questionnaire on students' attitudes toward literature in English. Q

The collected data was subjected to frequency counts and simple percentage calculations.
Findings revealed that the percentage of students from 1-2 family siz 9%, 3-4 family size
was 38.8%, 5-6 family size was 28.8%, 7-8 family size was %ﬂd 9-10 family size was
5.99%. The implication was that families with three to @ ildren are at risk of receiving
inadequate care in terms of essential academic mat i:tlb%d adequate monitoring, which could
have an impact on secondary school students' ai%d‘@nand performance in Literature in English?!.

One of the goals of education is. to &htudents develop a responsible attitude, which is
defined as the ability to appropriately (d;ppropriately vouch for their actions in accordance with
social norms. This type of traini %uld be deliberate, planned, and personalized, depending on
the individual's level of so@?sponsibility. This is influenced by personal and family factors. A
study provides an '@f the interaction of some of those variables with the development of
social responsil@y in primary school students as the foundation for the design of programs to
promote\{;@l and social responsibility that are tailored to the characteristics of the students.
The Social Responsibility Attitudes Scale was administered to 502 students in grades 2 (8 years
old), 4 (10 years old), and 6 (12 years old) of primary school. This scale assesses the following

characteristics: (a) obedience in family settings, (b) politeness and acceptance of mistakes, (c¢) trust

in their parents, (d) responsibility in school settings, (e) friendliness and willingness to help, and (f)
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environmental sensitivity. A multivariate analysis using the school grade, gender, family type
(single, two-parent), and position among siblings (firstborn, only child, or not firstborn) revealed
that attitudes toward prosociality begin to differ as early as grade 4 of primary school. Children
become aware of their responsibility in grade, and this is more prevalent in two-parent families.
However, no significant differences in social responsibility were found based on gender or position
among siblings??. Q

Prosocial behaviours among college students have been shown to help Qe%hieve honor,
happiness, and improve their social adaptation. A study looked int «bles of parent-child
attachment and emotion regulation self-efficacy in mediatin e%tionship between family
socioeconomic status and prosocial behaviours. A survey@ carried out among 458 college
students drawn at random from six universities in t %Qse provinces with a medium level of
higher education development. Structural equ@odeling and mediation effect testing were
used to validate the model. According to the findihgs of the study, family socioeconomic status had

.

a positive effect on parent-child attac \aﬁ emotion regulation self-efficacy, but had no direct
effect on students' prosocial behawigut. Furthermore, both parent-child attachment and emotional
regulation self-efficacy me%@%he influence of family socioeconomic status on college students'
prosocial behavio .'@r, family socioeconomic status influenced college students' prosocial
behaviour via thé\chain of parent-child attachment and emotional self-efficacy?>.
23.1.1 %@ Size and Students’ Academic Conduct

"Children reared in homes that foster a feeling of self-worth, competence, autonomy, and
self-efficacy are more likely to embrace the risks associated with learning™>°. This was supported
by the researchers, who stated that their findings "strongly imply that parental motivating

techniques are causative impacts on children's academic intrinsic motivation and school
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accomplishment." There was a need to educate parents about motivating methods such as
encouraging tenacity, effort, mastery of subject matter, curiosity, and exploration, which are likely
to improve the students’ academic performance®®. However, because there are so many pupils in a
large household, most students lack such intrinsic drive from their parents. In reality, the influence
of family on students' motivation and academic performance is a hot topic that must bg addressed
nowadays. Factors existing in the household have a significant impact on the pupi &)Hnance.
Parental educational background, income, exposure, parental connection with, each other, family
population strength, religion, occupation, and other factors all inﬂuenc@ students’ readiness to
learn. %

Most students become delinquent because they lacl@ safety, affection, and protection
that both parents should offer, which hinders the stu rtb%children’s scholastic growth. Single-
parent students are more likely to exhibit the gf] %of hunger, illness, insufficient sleep, and a
negative attitude toward school, whic}l e k in infancy and can severely affect students'
behaviour, achievement, and perform{‘e}“. In a similar vein, a study assigned low academic
achievement and behaviour to §I®a ilies, an unique category of family*. The vast majority of
divorcees remarry. This sb&mily is made up of two separate families that have merged to
become one (a n '@and and new wife and their children from previous marriage or
relationship). %g to the study, children from these households tend to be depressed, have a
desire %@’gthemselves feel better by creating difficulties, and may stray and lose their
academic concentration®. This is due to the fact that the environment in such homes is unlikely to
allow youngsters to make their own judgments. Children in female-headed households (single
mothers) have a higher chance of poor academic achievement since these mothers have extremely

low earnings and are unable to satisfy their children's basic needs, resulting in poor performance>’.
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2.3.1.2 Parental Educational Qualification and Students’ Academic Conduct

Parents who have earned formal education have ideals that are reflected in the educational
possibilities they provide for their children’®. There is evidence that children of educated parents
outperform children of uneducated parents. The reason for this is that they may easily aid and
encourage their children in their academic attempts. These parent-child interactions hz& positive
psychological impact on children, decreasing reluctance and increasing children! f-assurance
and faith in their parents. However, because illiterate parents lack a psychol g&ljomponent, they

N

are unable to support their children and have less of an impact on th@ ren as parents than

educated parents do’>. %

Many linkages and effects on students' academic@ moral performance have been
discovered in studies on the educational status of pa rttb developed and developing countries.
The study's findings revealed that parents fr: %mus educational backgrounds had diverse
effects on their children's academic progfessﬁkll as different food patterns at home. Uneducated
parents give their children with greate(&&&nion, but they also create unstable academic conditions
at home for their children's edué@%ld have high expectations for them’®. These strategies have
an irregular and variable irﬁ@% students' academic progress. Primary pass parents instead adopt
largely unsupporte '@ealistic academic approaches from their children as a result of their
high expectatio@or children, low investment, and occasional use of corporal punishment. When
it come%&g educational goals for their children, better educated parents are more meticulous
and practical. At home, the highly educated parents provide their children with modern and
progressive academic surroundings’’.

Variations in the educational backgrounds of the mother and father in terms of how

education influences children's academic and moral conduct were also discovered in study
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investigations. The researchers hypothesized that the educational level of the parents would be the
most important factor in predicting children's academic and moral conduct. A study shows that, a
mother's educational level has a significant impact on her children's overall achievements and is
more directly linked to their academic success. Children's academic progress, on the other hand, is
determined by their dads' education and career. The father's work and education haye a direct
impact on the family's money, which in turn has a direct and strong relationshi € amenities
provided for children at home, which in turn has an impact on the academic\achievement of the
children. Families with greater means, for example, may be able to eir children's basic
needs in terms of health, nutrition, and education more easily; t %so provide their children
with access to additional resources and opportunities that ma@ance their grades’®.

Adverse family concerns such as illiteracy, li ie&ental involvement in their children's
education, low socioeconomic position, and a Ja ime for their children are the key reasons
why students struggle in school”’. The esluc '})f parents and children is inextricably linked, the
education of children can be explai&@ the education of their parents. Parents' educational
accomplishment tends to inspir¢ pesitive learning habits in their children. Parental self-assurance is
linked to cognitive skill N@% and favorable life experiences in their previous general and
educational lives. P, %@th successful educational experiences and high cognitive abilities were
found to be al%[o assist their children in developing cognitive skills, whereas parents with
unsuccess\ﬂ/@cational experiences and low cognitive abilities were found to be unable to assist
their children in doing both.

A study shows there is a considerable association between children's participation in school
activities and their overall achievement. These criteria include family history, socioeconomic status,

and neighborhood. Further, the findings of the study revealed that neighbourhood has an impact on
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families' financial and psychological resources both inside and outside of the setting’®. These
factors have a tremendous impact on students' academic lives as well as strategic interactions,
because of how regularly they engage with them, school peers and surrounding children are among
the most significant impacts on a students’ educational life’.
2.3.1.3 Parental Social Status and Students’ Academic Conduct

Academic performance in schools (whether primary, secondary, or terti not solely
determined by students' mental and physical abilities; other factors also la@ important role.
Discuss the various factors that affect a person's ability to succeed 6&01 as well as their
relationships with their family. Studies found that family sh@iﬁvas related to academic
performance of children and adolescents from intact fam % > 8285 A researcher conducted
research studies in 2007 which shows the characteris 'crﬁe family background, such as family
structure, socioeconomic status, the quality of relationships, and parental involvement in
the school, are the most frequently asso.cia e \wtth academic conduct (families with two parents
married). Students with a higher soci@mlc status also perform better on achievement tests,
receive higher grades, and stay’ i ool for a longer period of time. Academic performance is
strongly related to social s&@Q

The parent "b@ound and socioeconomic status, account for their total income and
employment®’. ﬁamily’s education level is another indicator of its educational background and
ability %@p’g)rt its children's learning and instruction. The children of the family will
immediately feel the effects of this®. A study on family structure specifically explained single-
parent families and family traits that may increase the risk of negative socioeconomic status in a
child's education’. Several previous meta-analyses on the relationship between family

environment and academic achievement have been conducted. Family background, including
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family structure, occupation, and parental education level, does not significantly affect student
achievement, according to his article on the relationship between family environment and academic
performance of students®®. Further, the study shows that parents are becoming more aware of the
importance of providing their children with the best education possible and working to improve
their children's socioeconomic standing.

Furthermore, a research indicates that child socialization is critical becau ents are the
primary agents in the process®!. Parents' parenting methods will have an indixect,impact on their
children's growth and behaviour. Parents cannot completely control th i@ ehaviour in order to
influence the attitudes of their children. This is because it may @%Vorable consequences for
both parties. The relationship between a student and their @ts is one of the most important
factors in their development®?’. Parents can help t i%%dren complete homework at home.
Prioritizing tasks, having the child demonstrate {16% in the assignment, and determining the time
and location of the child's learning can al%el\p. To assist children in becoming more capable,
parents can perform tasks on their beKﬁ@\by supervising the child's daily activities and ensuring
that assignments are completed.” \A%
2.3.1.4 Family Size and Stu ?ts’ Moral Conduct
The family '@ther hand, is one of the most essential variables affecting how children

Gt

develop ethical behave later in life. Researchers have discovered that family and ancestry-
related ha@’gistics have an impact on moral worth>2, Children spend the most of their time in
their birthplace with their parents and other family members. Their parents are the ones who take
the greatest care of them; they satisfy their fundamental requirements and give them with the

essentials of life, while also teaching them the importance of living a moral life*”- 28, Children

frequently strive to imitate and copy the gestures, postures, attitudes, and activities of their family
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members. Families typically influence early social perceptions and social relationships. As a result,
the moral growth of students and youngsters is impacted by their home background. Examples
include heredity, early experiences, older teens and prominent adults serving as role models (as
mentioned and family type (joint and nuclear)’" 3. A study emphasized the findings of two
research, stating that parental interactional patterns, ego functioning, and level of mo&reasoning

are predictors of children's future moral reasoning development?. ;Q
r

What these findings mean for our knowledge is how parental behayi ects children's
moral development A study showed that, the education of moms, no@he s, has a significant
influence on children's moral development®’. Their socio-econ '%ation, familial dynamics,
and cognitive ability all have impact on their ethical groo The study shows that socio-
economic position has little to no impact on how chil e%%v morally®. Another research showed
that moral grooming in children nowadays is%ﬁ@clen‘[ owing to family problems and moral
decline®®. In general, every culture and.rd%}s decaying®. The acts and attitudes of children
may reflect how the family's character{@)mposition have grown through time. Innocent persons
have been killed in countless sit %s of crime, corruption, abduction, rape, violence, and other
crimes. Regionalism, ter?&él? secession, and political extremism have all weakened the
foundation of dem 'r@ is unmistakably linked to the broader deterioration of human values,
which provide %e oundation and support for the humanities®’. Understanding the formation and
evolutio%@’gal principles in upper secondary pupils during adolescence (the most essential and
sensitive stage of life) as well as the impact of family would be critical in this setting.

2.3.1.5 Parental Educational Qualification and Students’ Moral Conduct

Mother's thigh is the child's first classroom, and she is the universe's first educator’®. The

education that parents provide for their children is critical because it serves as the foundation for all
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other aspects. Learning that occurs at home in a family environment has a significant impact on a
child's academic destiny. Home is where a youngster learns their mother language through
informal lessons from their mother and informal talks with other family members. All four
language abilities are born at home as a result of the mother's love, kindness, and instruction. As
the child grows older, the mother's stories about fairies and little people help them improve their
listening skills and allow them to increase their vocabulary. These interaction encourage
children's innate curiosity, which benefits their scholastic development. Parents, in,addition to their
other responsibilities, serve as teachers in their children's lives®. Paren@n tion as teachers and
have a significant influence on their children's knowledge, abiliti zﬁes, and even goals®’.

The engagement of the father increases the likel that a child will seek higher
education, but the mother's education has a much gre ef@ct on a child's academic achievement.
In a research, a mother's education is more imp% an a father's since it has a bigger impact on
children's scholastic attainment. Furtherr.norﬁxas revealed that mothers with less education are
less interested in their children's educa&&g\vhich is adverse to their children's chances of receiving
a good education®!. ’&Q
2.3.1.6 Parental Social Stat %d Students’ Moral Conduct

Parents wi '@ education are more likely to have a positive influence on their
children's beha‘@r than parents with lower education®. They can help their children develop into
skilled ‘%@’Qapital capable of more sophisticated expression. It results in more independent
students and has an indirect impact on student achievement in and of itself. Researchers also
examined data from the Program for International Student Assessment (PISA) in 2000 to determine
the impact of family background on international students. A study shows that family background

including parents' employment, education, and cultural practices has a significant impact on
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national performance. This study did not favor city dwellers, wealthy nations, or Western nations.
This demonstrates that the family influences their children's motivation to succeed in school. The
majority of students who struggle academically and drop out come from families with little support
and oversight for the family's academic progress. Even if they are preoccupied with their careers,
parents should be aware of their children's physical, cognitive, social, and emotional c&elopment.
However, there are still some parents who refuse to educate and send their childre hool.

In addition to their educational background, parents' social backgrounds have a significant
impact on their children's education. Children's education is heavily i@n ed by their parents'
social status as well as their ability to educate their children®?. High-status parents frequently spend
the majority of their time participating in social activities. As @t, they have less time to read to
their children and must become more involved in thei a@on. It's the other way around for less
social parents. Conflicts are more common in hi fbocial families because there is more tension
caused by stress within the family. "Parents %)Birth to more conflict at home on a child, resulting

.

in failure to give their children c \ent rules and messages, resulting in deteriorating
performance and their childrert %y carried away by civilization to bad behaviour either in
school or society at large b@%should love their children as much as they can and assist them
when they need it? .@tal guidance is essential for raising moral college students. Parents
should not always_avoid their children's various activities and pursuits. The development of the
moral a@gemic conduct of the school-age adolescent at the college of education is greatly
aided by their guidance at the appropriate time and place.

2.3.2  School Factors and Students’ Conduct

The purpose of a study was to look into the Effect of Teachers' Dressing on Students'

Attitudes and Learning: A Higher Education Perspective. Confirmatory Factor Analysis and
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Structural Equation Modeling were used to validate 405 respondents' assessments from eight
private institutions in Bangladesh. Depending on their relationship, students' attitude to students'
learning, clothing to students' attitude, and lastly dress to students' learning. Finally, these
rationalizations represent a new mood of emergence in student learning paradigms in relation to the
important role-playing basis of instructors in the minds of learners!. However, dress h&ﬂuenced
the perspective of observers, whether students or strangers, and is more than simp Qshmn item.
In the first case, the viewpoint imposes a highly favorable expectation based on the pupils'
likelihood and behaviour pattern. A pleasant impression eventually in@e a positive learning
environment on the students' minds?>?>, %

The goal of thestudy was to look at the impact of sch@nvironment characteristics on the

degree of morality among secondary school stude ts(BQross River State, Nigeria's Calabar

education zone?. The findings demonstrated that acher-student interaction had no significant
impact on secondary school students' l\c. The study concluded that a positive school

.
environment is a key to positive, hea@en‘[al, and moral development. Thus there is need for
school managers and administm@%ganize seminars, conferences, and workshops to motivate
teachers to improve their @%Classroom management style in order to enhance and influence
students' morality. thing is applicable to lecturers of colleges of education in Nigeria in
order to positiv@n uence college students' morality??.

%@proposed with the goal of improving educational equality and identifying new
policies to improve educational quality in public schools?}. The researchers looked into the effects
of school type on student achievement. There are two types of schools: public schools and private
schools; whereas student achievement is defined in terms of an overall measure known as the Basis

for Admission Score (BAS), which is a weighted score reflecting both the grades obtained from
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each school's courses and the points obtained at nation-wide centralized exams. Gender of the
student, parental characteristics (are they alive and live together; their levels of education and
occupations), type of house (own/rent/public housing), separate room of the student, city the family
lives in, and level of development of the geographical region were used as controls in the study.
The literature on the effects of school type on academic achievement as measured by iscores is
presented in the first step. This literature dates back to the 1960s. A second line of litegature, on the
other hand, which focuses on the evaluation of causal effects of policies\and programs, has
advanced rapidly since the 1980s and promises an important met Sical framework for
evaluating policies and programs in education science. This st 'ﬁtodology was created by
combining the previously mentioned two lines of research. rder to ensure the robustness of
estimations, the methodology employed the compleng use of regression adjustment, inverse
probability weighting, and exact matching t @es. We discovered that school type has a
significant impact on student achievement i hkey, based on the assumptions discussed in detail
.

in the study. Being a private school stu{gg\ather than a public school student results in an average
87 point increase (29.6%) in BA&%& When compared to other countries, it is discovered that
school type has a comparaﬂ\@?arger effect in Turkey?*.

The purpos '@earch was to look at the impact of school discipline tone and morals
among seconda%‘chool students in the Calabar education zone of Cross River State, Nigeria. This
suggest&h/@ tone of discipline in the school has a major impact on the degree of morals among
secondary school pupils. Lecturers at colleges of education are advised not to rely on force, threat,
or punishment to create discipline or morals, since this may have a negative impact on students'

morale. Likewise, a poor teacher guide affect moral of students while schooling?’.
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The perceived effect of examination malpractices (EMs) and their contextual elements on
student achievement in Nigeria was examined in a study'!. The obtained data was statistically and
thematically examined to offer crucial answers to the study's research questions. The study's results
indicated that, among other main players of EMs, parents/caregivers were discovered to be the
primary actors who directly or indirectly support EMs in the school system.

Furthermore, a study looked at the social factors that are linked to moral in"schools*
which shoes that poor parental guidance, the usage and growth of internet t@& ology, unfavorable
attitudes toward religious instruction, and marital issues were identis societal reasons for
moral decadence in secondary schools in the research region®. The preyalence of moral decadence
among school students not be disregarded, and that parents @!community be awake of their
responsibilities on children especially, adolescents on 3(6Q

The sacredness of socially acceptable mo dressing has long been a cultural standard
in African civilization. In the recent age >a need to organize conferences, seminars, and

.
workshops be arranged for both staff éj\udents to raise awareness about the relevance of dress
behaviour in society. This gavt{%%o a study on indecent dressing and its effects on female
undergraduate academic pésfofntance: experience at Tai Solarin University of Education’. Finally,

the study demonsﬁ;@t there is no substantial association between indecent clothing and

student academ@c levement, but there is a strong relationship between indecent dressing with
student% e.

Another study looked at indecent dressing and its impact on undergraduate students at the
University of Uyo. Four goals were developed, along with study questions and hypotheses, to
assess student understanding about indecent dressing, the effect of the campus environment and

mass media on indecent dressing, and the perceived consequence of indecent dressing®. The study's
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findings revealed that students were considerably aware of indecent dressing, that the campus
environment and mass media have a large role in indecent dressing, and that students viewed
indecent dressed to have a significant negative impact on people. It is duties of school authorities to
develop policies to govern students' clothing on campus, which should be strictly enforced’.
Furthermore, the government and other relevant authorities should develop policies to centrol mass
media operations with appropriate legal basis. Q

It was suggested by a study that school officials must provide a a\&a@ teaching and
learning atmosphere to promote good academic conduct as well as nduct in schools in
order to reduce the threat. The study explored the reasons an (&1 measures for reducing
examination malpractice in Ghanaian Senior High Schools @171. The study found that the
major cause of test malpractices was 'inadequate st e%Qreparation for WASSCE,' and public
education on the repercussions of examination ices has also emerged as the most effective
technique for mitigating the threat. Fo.llo 1g\he aim of this study that school factors could
contribute to both moral and academic@ct of the college student, the study was concluded that

in schools where a conducive é@%ment and teaching/learning materials are not provided for

effective academic work, %ance falls below expectations, and in order to achieve academic

success, students C?sa%hers engage in examination malpractices to improve the school's
academic imag%hic will later produce immoral and half beaked students.

KI/ g the finding of a study, the male consumers of educational services may had a
larger propensity to engage in examination cheating activities than female consumers of
educational services. Gender effect has been demonstrated to be minimal. Furthermore,
examination cheating activities among educational service consumers in Enugu, Nigeria are

induced by a mix of personal characteristics of the consumers and group/societal pressures. A
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study's objectives were to determine whether the gender of post-primary education consumers has
a significant influence on the incidence of examination cheating behaviours in Enugu, Nigeria, and
to identify the significant causes of examination cheating behaviours among post-primary
education consumers in Enugu, Nigeria. The study revealed that; gender of post-primary education
consumers has no significant influence on the incidence of examination cheating behaviours in
post-primary primary schools in Enugu, Nigeria; and inadequate preparationrironmental
influence, and poor school infrastructure are the significant causes of e)QnJhation cheating
behaviours among post-primary education consumers in Enugu, NigeriaQ

The research aims to compare the moral growth of st ts\from two main educational
sectors. Data analysis demonstrated a considerable boost inamong students of all ages in
both the private and Madrasah sectors. During the thr %%ases of early infancy, childhood, and
adolescence, students at private schools exhibi Jéuperior moral development than Madrasah
students. According to the findings, the.d@ may be attributed to differences in institutional
climate, socioeconomic condition of @s, and curricular activities in both sectors. It is found
that Madrasah students, partich@qﬁaﬁz pupils, were not educated on moral principles and
conventions. Because the B@ emphasis was on memory of the curriculum, they demonstrated
less moral growth 'a@gte school pupils. It is advised that Madrasah students be supplied with
Quran translat%as well as understanding and practice of Hadith via interactive learning
activitie@tudy reveals that significant associations between emotional teacher-student
relationships (TSRs) and students' externalizing behaviour issues (EBPs)?°. Furthermore, these
impacts were modified by students' culture, age, gender, and EBP report kinds. The negative

correlation between positive indicators of affective TSRs and students' EBPs was stronger (a)

among Western students than Eastern students, (b) for students in lower primary school grades than
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for other students, (c) when rated by teachers or parents than by students or peers, and (d) among
females than males. The positive correlation between negative indicators of affective TSRs and
students' EBPs, on the other hand, was stronger (a) among Eastern students than Western students,
(b) for students in higher grades of primary school than for other students, and (c) when rated by
students or peers rather than teachers or parents.

A study considered the scenario in which immoral behaviour has domin, e character
of Kenyan youth has raised the question of whether the youth's moral well-beig is on the decline,
implying that either the assessment of moral insights through C.R.E fective or the Kenyan
education system as a whole is defective. Another option is t% curriculum lacks crucial
aspects that would allow pupils to learn and develop the nary moral perspectives. Another
possibility is that there is a misalignment betwee ﬁ'b .R.E evaluation techniques and the
instructional activities designed to attain them!”?, receding evidence indicates that the basis of
this disparity has yet to be determined %\oder for effective intervention methods to be

.

implemented to halt the apparent de@\ng trend in the development of moral insights. The
research specifically assessed W@%or not moral evaluation modalities are used by teachers in
their (teachers') instruction\@%sments in Kisumu East district secondary schools. The findings
indicated that inst 5®ldom employed moral judgment modes or indices to assess learners'
development of@ra competence. Another noteworthy conclusion was that neither the curriculum
nor the g&/@ guides elabourated on the moral judgment modes or indices that instructors should
use during C.R.E evaluation.

2.3.2.1 School Discipline Practices and Students’ Academic Conduct

Students in Nigerian higher institutions often engage in truancy, theft, fighting,

absenteeism, examination malpractice, indecent dressing, sexual harassment, cultism, and

107



corruption’. Other offenses include using illegal substances, smoking, drinking, breaking school
rules, sneaking out of the building after hours, creating noise in the classes, joining in on student
discontent, and using social media while the instructor is in the room. The pupils had either carried
out these activities in groups or on an individual basis. Numerous research has discovered these
acts of disobedience. These academics claim that these many types of indiscipline influence
students at all academic levels, from basic to tertiary, and that they will continue to.haye an impact
on the pursuit of efficient teaching and learning and high-quality education until thgy are finally
overcome?>9+9%,

Students' indiscipline is a problem not only in Europe and Asia, but also in several African
countries. Studies have shown that student indiscipline occurs in those countries' educational
institutions and negatively impacts the efficiency of the teaching and learning processes’. In
Nigeria, various studies the types of indiscipline attitudes that appear among students of Nigerian
educational institutions, including tertiary institutions, including rampant rule and regulation
violations, cultism, theft, arrogance, drug abuse, absenteeism, truancy, examination malpractice,
illicit sex, destruction of school property, violence in schools, and a host of others®®"’.
Undoubtedly, unless they are completely resolved, these issues reduce the efficacy of the teaching
and learning.

Many academics believed that many variables contributed to students' behaviour in schools,
whether they were disciplined or not. These could be arbitrarily divided into aspects related to
school and home. It often combines peer group factor, curricular factor, school factor, political
factor, socioeconomic factor, and parental component. The general public believes that schools are

the best setting for developing useful and productive citizens of all countries. Effective application

of school rules and regulations is one of the main characteristics of successful schools. Most
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schools that often witnessed disruptive student behaviour have been attributed to this. It's possible
to state that discipline results from an organization's well-managed operations. On the other side,
indiscipline is any behaviour that deviates from the accepted social standards and ideals. It is a
breach of school policies and procedures that has the potential to prevent the efficient and
organized operation of the educational system®. When a youngster lacks discipline, he becomes
unruly and is capable of doing any harm in the school.
2.3.2.2 School Safety and Students’ Academic Conduct

Learning takes place in a safe and welcoming environment at school. Independent of
definitional differences, the most often stated components of school safety in literature are the
physical, psychological, environmental, and social aspects!®.
(a) Physical Aspect: When it comes to physical school safety problems, academics often highlight
bullying, physical aggression, and corporal punishment. When researching school safety, school
violence was stressed as the most important component. In light of the above, literature often use
school violence as the contextual basis for research into school safety and attempts to develop
crisis response tactics!®.
(b) Psychological Aspect: School safety has been studied psychologically in terms of how safe
kids and staff feel there!'*2. In addition to arguments on the links between school climate, school
safety, and student success and well-being, research on the experience of safety at school has
spurred disputes over how safe people feel at school and safety is a characteristic of society!?! 192,
Thus, the school should be hospitable in all five Ps. The five Ps are people, location, procedures,
policies, and programs. In both of the above-mentioned theories (Invitational Education Theory
and Social Safety Theory), the focus is on creating a safe school environment, which includes the

school's physical facilities, playgrounds, and surroundings'®.
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(c) Environmental Aspect: Another way to look about school safety is in terms of possible threats
and natural disasters that may arise in a school environment. Natural disasters, other crises, and
hazards may arise in educational settings at any moment. When they arise, stakeholders should be
prepared to deal with them in a safe and efficient manner'®. Educators, parents, and other school
workers may work together to improve safety and reduce the effect of crises and other &gerous
situations in the classroom. Extreme weather, strong winds, wildfires, floods, thu rms,
lightning, landslides, and debris flows are just a few examples of natural dis st@ hazards that
N

may affect schools. Due to all of these hazards and disasters, a school m@ me unsafe for

teaching and learning activities. %
2.3.2.3 Student-Staff Relationship and Students’ Acade@fonduct
Increasing well-being in relationships betwe @ctors and students has an effect on
academic accomplishment and learning. Teachers encourage pupils while they are learning. In
the classroom, healthy teacher-student contq%kssential. These relationships assist instructors in
.
understanding students' needs, allowi@Xm to feel comfortable and secure as they progress in
their learning. The presence of past %relationships in the classroom is now regarded as one of the
most important factors in‘@gge learning, as they can have a positive or negative impact on
students' academic '@work ethics, and ability to advance their knowledge and social skills!®2.
Many o@s researchers have stated their views on relationships between instructors and
student&r@ldemic performance!®?. Personal ties with students give lectures with internal
benefits and a motivation to accomplish their professions'’*. Relationships between teachers and
students serve as a stimulus for learning, motivation, and academic achievement, and are
commonly cited as one of the primary reasons for remaining in the industry. When connections

between instructors and students are strong, both parties profit considerably, and when they are not,
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the learning environment suffers. Emotional engagement on the part of instructors is required for
the establishment of personalized, encouraging ties with pupils. It is apparent that a child's
academic achievement and success in school are directly related to how effectively they engage
with their teachers!'®,

It is critical to develop a strong personal and professional connection to (&e secure
conditions, offer young people confidence in their abilities to perform effectivel er pressure,
and motivate pupils to learn both in and out of the classroom. Student @ reshly taught
knowledge better when they are directed by pleasant emotional inputs“@sh uld be stressed that
when the teaching and learning atmosphere is safe and en@a ing, children are inspired,
influenced, and stimulated to actively interact with their le@rs. It is critical to recognize that
interactions between teachers and students are critical O(B%ing and academic performance.

Students in higher education, especial in education colleges, negotiate learning
objectives and advancement. In the classroo%)blescent students are encouraged to participate in
cooperative learning activities rath&%n individualistic ones. College students must be
comfortable listening to others I‘r@r%lp setting. Connection is a prerequisite that students should
strive towards in order to a@%ir objectives. They must get along with their lecturers in order to
have a positive sch '@ience that can lead to both moral and academic behaviour. A lecturer is
recognized as %ef ective communicator, group facilitator, and school counselor. As a result,
professars @%onsider how they may help their students succeed. This is critical to keeping your
high expectations for each child. They urge students to reimaging their futures and play an
important role in encouraging student conversation so that they may engage in the learning

environment autonomously' 105,
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Lecturers should develop professional connections with their students in order to improve
the effectiveness and efficiency of the teaching and learning process'®. As a result, this technique
has proved the significance of teacher-student contact in learning and successful education.
Relationships are the most important factors in creating a safe, supportive environment in the
classroom. It is vital to emphasize the advantages of improved knowledge, attitudes, talents, and
social development for students who have positive interactions with their profess &ermore,
students with better relationships participate more frequently and are more tavolved in learning
perspectives than students with poorer quality relationships!®. Person s*with pupils provide
instructors with internal motivation and a sense of purpose bth it profession. Relationships
between teachers and students, according to this viewpoint, them establish trust and expand
their possibilities to contribute effectively to the learni g&%onment.
2.3.2.4 School Type and Students’ Academi ct

A study revealed that in Social Sfudiﬁﬁdents at private secondary schools outperformed
those in public institutions. Students \K@ttended public junior secondary schools outperformed
those who attended private schdgi\s&n standardized tests'!S. The amenities available in public and
private schools differ greatly. Despite this, no significant difference in student academic success
existed between t '@pes of secondary schools. Private schools, not only have greater
resources, but @ parents with higher socioeconomic status who are more involved in their
childre\% ion!'”. However, it was agreed that public school teachers are more professionally
qualified than private school teachers. Students at private schools outperformed their
contemporaries in public schools in Economics. This is due to factors such as school location,
parent socioeconomic status, and instructional resource availability in private secondary schools.

There was a significant discrepancy in academic performance between public and private school
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students in business courses, with public school students outperforming both male and female
students!'8,
Students in private primary schools outscored their colleagues in public schools. This is
due to a variety of factors on the part of private schools, including: effective instructional
encounters in the school as a result of frequent and thorough supervision, dynamic school
administration, frequent class assignments, prompt payment of teachers' salarie allowances,
mutual parent-school relationship, positive pupil-teacher interactions, a@e of teachers'
industrial actions, provision of adequate furniture, and maintenan @ standard teaching
environment!'’. The author observed that most public sch %ctures are dominated by
crumbling structures, but the majority of private schools ar@lsed in incomplete buildings that
may not be ideal for teaching-learning process ?ngh school pupils' reading culture,
mathematics, and science assessments Childre E)§end private high schools, according to the
authors, are more likely to have socmecon \features that have a good and direct relationship
with academic ability, as are school pe@ o have university-educated parents.
2.3.2.5 School Discipline Praéti %d Students’ Moral Conduct

WO\

The majority of academics, according to a study, believe that parents play the biggest role
in fostering a positive teaching and learning environment”. It seems that the main factor
contributing to disciplinary issues in secondary schools is a lack of parental participation. Many
parents neglect their children's education, which results in subpar performance, high dropout rates,
and a lack of order in the classroom. Additionally, the biggest cause of disciplinary issues in
schools is parents' failure to teach their kids discipline.

It was claimed that teachers have expressed uncertainty, confusion, and fear of violating

students' rights and of being accused of misconduct. Claiming that placing too much emphasis on
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students' rights may lead to apathy and a disregard for teachers' roles in the school®*. This might
discourage some students from trying their best. Instead, they attempt to negatively influence their
peers by modeling the same lack of discipline. Adolescents who feel socially isolated from others
are therefore frequently misbehaving. A factor is the school environment. However, every school
management is dedicated to making sure that the school provides a secure and organized
atmosphere where teaching and learning take place every day®. Creating a respectful climate
among parents, teachers, and kids is essential to creating a safe and nurturing learning
environment®. This means that all members of the school community (students, staff, and parents)
must be aware of the expectations for students’ conduct and the repercussions for failing to uphold
them. Every student has the right to an environment at school that is safe and free from bullying
and intimidation. They have a right to respect and fair treatment’®. Every community has
regulations as well. The campus community is no different. A school establishes acceptable
regulations to maintain order and maintain student discipline. Schools have the authority to impose
these regulations via punishment or disciplinary measures.

One of the factors contributing to pupils' lack of discipline in schools is the curriculum®.
This is so because discipline in schools is influenced by how well the curriculum meets the
requirements of the learners. The author further establishes that if the curriculum is unable to
provide students with possibilities for self-development and a feeling of personal worth and does
not address the goals that are supported by society, students participate in a variety of deviant
behaviours. Also, if students think the curriculum is pointless and dull, they may turn to taking

things into their own hands.
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2.3.2.6 School Safety and Students’ Moral Conduct

Another part of "school safety" is creating a safe environment for pupils from their homes
to their schools and back. This includes protection against all types of abuse, aggression, mental
issues, natural and man-made catastrophes, fire, and transportation. In a safe school, students,
teachers, and other staff members may engage in and continue their teaching and learning activities
without fear of harm. Internal risks, or threats that arise inside the structure, are prioritized in a safe
school. Children who feel intimidated or fearful of their classmates, professors, administrators, or
even the physical structure of the school may be a symptom of school safety!?2. For example, if
there has been violence at a school among students, teachers, or members of the community, that
school would be considered unsafe. The inclusion of a plan in the school policy meant to handle
conditions that may pose a risk to kids and staff is the primary indicator of a safe school.
2.3.2.7 Student-Staff Relationship and Students’Moral Conduct

The sort of relationship a student ha$, with their college lecturers may have a substantial
impact on both their sense of social agéeptance in class and their moral behaviour!'?”’. This shows
that a teacher-student connectio~has long-term implications on moral, intellectual, and social
conduct. These links may lower the likelihood of unfavorable behavioural outcomes. Students gain
from positive encounfers in the same way. The advantages include enhanced study abilities,
knowledge, andrattitude, as well as increased self-worth and confidence. Relationships between
students, and” iffstructors, in my opinion, are critical in minimizing the risk of future negative
outcomes, such as dropping out of school'%. Finally, strong teacher-student relationships foster
increased self-confidence and active involvement in the classroom, much as loving parenting
fosters a secure atmosphere. It is important to note that the teacher-student connection can be

difficult, especially when working with young or teenage children, as was the case in this study. As

115



a result of the present shift in the environmental value system, adolescent pupils exhibit a higher
level of sexual, spiritual, ceremonial, and psychological temptation. Long-term, however, this
resulted in college students acting immorally and performing poorly academically. Students who

108 This shows

have disputes in teacher-student relationships in first grade fare worse academically
that children who have a poor perception of their relationship perform worse in school than
students who are actively involved. A positive association is associated with incre@Qer ormance,
whereas a negative relationship is associated with a deteriorating trend i s@s 98 Without a
doubt, pupils who do not have a positive teacher-student connection per@p orly academically.

A study researched on the reasons of dropout in seconda (@, the majority of students
who drop out are influenced by external factors such as wor Qlities, life concerns, and a lack
of parental education awareness. Other students dr (@ue to poor relationships with their
instructors and peers'”. They learn that leavj ’@ school and engaging with people of the
community is the greatest approach to eftab%harmony. The top reasons driving dropout among
students over the age of 23 are pc;{f—g\ademic success, followed by bad connections with
professors and peers'!?, This is b s¢, regardless of academic achievement, adolescents who had
troublesome acquaintances\@%ore likely to quit school early.
2.3.2.8 School T){@tudents’ Moral Conduct

It is clea@at student behaviour in both public and private schools is mixed and depends on
the seri@%f the funder, which varies according on the nation, society's beliefs, and interest in
a certain type of school'?’. In the context of college of education in Nigeria, private colleges of
education outnumber public colleges of education in terms of number, but public colleges of

education, whether federal or state, are more populous in terms of students and staff than their

counterparts. Evidence suggests that public schools of education are more likely than private
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universities to implement a code of conduct, discipline, and punishment to manage students'
academic and moral behaviour'?!. Furthermore, public institutions are better in terms of
implementation. When evaluating the institution's capacity to enforce rule and regulation and code
of conduct, tertiary institutions, especially colleges of education in Nigeria, tend to be better in
terms of academic and moral behaviour in the school than private universities. Rel'{gion-based
colleges of education, on the other hand, frequently play a moderating role i@lling moral
behaviour on their students. (/

2.3.3 Mediating Effect of Religion on Students’ Conduct 6\

Several variables may impact and strengthen ethical 6$among college students.
Religion represent the leading factors most of the time. A%rch gathered data and empirical
evidence on the influence of religion on the effect Vr@ustice on auditor ethical conduct'®.
The findings of this study show that religion h Oéerable favorable influence on the effect of
moral justice on auditor ethical conduct.. Tbﬁ%lies that college students ethical conduct can be
strenthen by their religion and the relig@actices in both their home and school environment.

Studies have shown thh&umatic experiences are positively associated with risk of
suicidal behaviours, where\@?’gion has been found to be negatively associated with that risk.
That is, religion is é@f reducing the risk of unethical conduc in the society. It is unknown
how religion in@cts with traumatic events in the context of suicide conduct. A present research
looked f[\l/@%ligion affected the connection between traumatic events and suicide conduct in

5,301 college students in northwest China'®

. The findings revealed a substantial positive
relationship between traumatic events and suicide behaviours and a modest inverse relationship

between religion and suicidal behaviours. However, there was a significant relationship between

religion and traumatic events and suicidal conduct. These results imply that religion may have a
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role in lowering the probability of traumatic experience-induced suicide behaviour among college
students in a mostly secular environment. When considering the objectives of this study religion
moderate the student academic and moral conduct.

By considering self-religion, religious education and school and home religion practices
influences on adolscents behavioural conduct. A research investigates the influence of sglf-religion
and the religious attitudes of fathers in the moral behaviour of kids from reli Qs and non-
religious schools!®. The pilot research's indigenous measures of self-religi er's religious
attitude, and moral behaviour were employed in the main study. The pri@ résearch included 100
male Malay teenagers between the ages of 15 and 17, ch %ally from religious and
nonreligious schools. Class instructors assisted with data cion. The participants were given
the father's religious attitude questionnaire in a seal e@)pe and asked to return it after their
dads had completed it. Multiple regression st Bself-religion, father's religious attitude,
and school type to moral behaviour revsale‘%\sgniﬁcan‘[ regression effect and a significant beta
coefficient for self-religion, showing ‘ag\elf-religion was the sole predictor of juvenile moral
behaviour. There were also stroh@%onships between self-religion and moral behaviour, as well
as between self-religion a@%ﬂs religious attitude. T-tests for moral behaviour, self-religion,
and father's religi 's@gde between religious and nonreligious schools revealed significant
differences, indj€ating that youth from religious schools exhibited more moral behaviour and they
and thei%@fgwere more religious than youth from nonreligious schools. The findings indicate a
path analytical link between the variables, demonstrating that religion and religious education had
a favorable impact in juvenile moral behaviour.

There could be differences when considering student academic and moral conduct in a

religious school in a high religionsity environment. The major goal of a research was to investigate
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the indirect influence of intrinsic and extrinsic religion on ethical intention through ethical
judgment. A study of the literature reveals the need for more research at the junction of religion
and ethics, particularly in non-Western, highly religious societies!®®. As a result, this study tackles
the research question: Do intrinsic and extrinsic religion influence ethical intention indirectly via
altering the ethical assessment of management professionals? A questionnaire was us&o collect
information from members of the Management Association of Pakistan. Pe correlation
coefficients depict the general trend between the constructs of interest. Bot i@a and extrinsic
religion are substantial positive predictors of ethical judgment. Ethical 't was shown to be a
substantial and favorable predictor of ethical intention. The study's key contribution is evidence
that, in a non-Western highly religious culture, ethical judg nctions as a mediator between
religion (whether intrinsic or external) and ethical i\@)n. This study also discovered that
intrinsic religion effects ethical intention both di y and indirectly via ethical judgment, but
extrinsic religion influences ethical inten}io l\ehr indirectly through ethical judgment.
2.3.3.1 Religion and Students’ Acad&ﬁé‘Conduct

A religious person, on’@qo{her hand, is not expected to lie, deceive, or otherwise
demonstrate antisocial ter@g& Nonetheless, the conclusions of research on exam cheating,
delinquency, and @al behaviours are conflicting. A number of studies have found that
while religious @ege students thought that cheating was ethically bad, there were no differences
in chea@n the chance was available between religious and non-religious students'!. In
terms of religion and delinquency, a study found no association, although others have shown a
negative relationship between religion and various types of delinquency!?” 3. Some researchers
suggest that the inconsistency may be related to the sort of crime under consideration and the

religious social support system mediating the association between religion and delinquency'?!. In
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addition to these elements, a person's religious commitment and constancy in religious views and
behaviour are crucial. A person may be religious in certain parts of his or her behaviour but not in
others. The social support system stated by a study is not only significant to the link between
religion and delinquency, but also a powerful influence in a person's religion and moral behaviour.
It is commonly recognized, for example, that the two most powerful social forces, namely parents
and educational institutions, impact the behaviour of youngsters'?2. Q

Adolescent religion is influenced by family religious’ practices, par nt@ous attitudes,
and explicit religious lessons at school. Researchers have also foun ’%rental influence on
children's religion, namely parents' beliefs, aspirations, and prz@&enage identification with
the parents, and father's attitudes and emotional suppo . Parents may influence their
children's religious beliefs through expressing their r igBQViews, including children in religion
at home, and taking them to places of worship'??,! e impact of parental attitudes and religion
on children, however, is dependent on ;[he g§>hfy of the parent-child relationship. For example,
children reporting a warm, close rela@h’p with their parents were less likely to rebel against
religious teachings and were morggligiously-oriented.

2.3.3.2 Religion and Stuﬂ@%&oral Conduct

People's incre@;eligiousity has encouraged scholars to investigate how this religion
might impact et&&a}lductm. Religion is the most complicated human feature since it influences
both intrins'@% extrinsic behaviour!?!. Intrinsic religion refers to an inherent spirit that manifests
itself iI& person's main motive. This demonstrates a dedication to religious beliefs and
engagement in religious service!?? 124, Extrinsic religion refers to the use of religion for personal
advantage'?. Religious practice is claimed to develop faith, faith to help individuals maintain
moral standards, and high individual levels of morality to generate an overall ethical social context.
£130

Religion has been discovered to be a determinant in a person's ethical conduc
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Religion is related with becoming a "better person" in a variety of ways because it plays a
beneficial role in the formation and maintenance of moral behaviour and altruistic impulses like as
helpfulness, tolerance, patience, honesty, and obedience to'?* 126, Religious people tend to be more
conservative, and they are more opposed to abortion, pornography, atheism, homosexuality,
feminism!22- 126. 130
Although parental influence and religious instruction are important in instilling ehaviour in
teenagers, a person's personal religious ideas and practices may have a more direct relationship to
his or her morality. When a variety of factors are studied together,@’w\nay better describe
adolescent moral behaviour than when they are analyzed separ@%’outh moral behaviour is
strongly influenced by a person's personal religion, their pa@ religious beliefs, and religious
organizations. Modernization, economic greed, and %Qecay in society will have less of an
influence on young people who have a strong re{i@ oundation.

ligio

Researchers conducted studies wit x n as a moderating variable found that aspects
[ ]

from the Theory of Planned Behavim\q—':}SB') were perceived in behavioural intentions and were
affected by religion!?* 134, Simil’a@a study found that religion both intrinsically and extrinsically
moderates the role of modney) éthics on tax evasion and gives support for the general strain
hypothesis, which é’\@yect beneficial effect on delinquency'*!. The purpose of a study is to
contribute to th@erature on religion as a mediating variable, with an emphasis on Indonesia as an
Asian ]\@%untrym. Religion is one of the most significant value systems because it offers
billions of people throughout the world with not just a code by which to live their lives, but also
social identities.

Other studies have focused on the impact of religious priming on moral conduct, in addition

135

to research on moral licensing and moral consistency'>. For example, investigating the effects of
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religious priming on moral hypocrisy, which is the idea of wanting to look moral but not actually
behaving morally. They discovered that individuals who got a religious prime prior to a moral task
were less likely to engage in morally hypocritical behaviour than those who did not get that prime.
In other words, the religious prime condition resulted in greater moral behaviour than the non-
religious prime condition.

A study investigated the possible differences between different forms of ¢ us priming.
The researchers emphasized in their study that diverse investigations on religioh and moral conduct
have produced seemingly conflicting results!3®>. Some research fou@ religious priming
reduced immoral behaviour, while others found that it had no cthon moral behaviour. Others
even showed that it improved moral conduct. These in@stencies may be attributable to
interpreting religion as a "monolithic totality" rather %Qestigating the particular processes of
faiths related with prosocial and antisocial cond As a result, in their study, they looked at
several techniques to stimulate religion ‘Eo sghhey altered the outcomes. They specifically used
religious primes representing God as @‘ing as opposed to primes depicting God as punishing.
They discovered that individual$ 4 %Forgiving God condition acted ethically worse than those in
the Punishing God conditm@'?is might be because participants in the Forgiving God condition
were less fearful o G@yn those in the Punishing God condition, making them less inclined to
behave responsi@

%@’Q a researcher discovered that those who perceived God as angry and punitive were
less inclined to cheat on a job than people who perceived God as caring and kind. They claimed
that dread of divine retribution may influence moral behaviour. While past research on religious
priming has focused on moral hypocrisy, it is feasible that the same techniques may be applied in

studies on moral licensing. The supernatural watcher theory, for example, proposes that the sense
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of being watched by God influences moral conduct, and religious priming may make the concept
of a supernatural watcher more salient'*’. Furthermore, religious priming, which functions
similarly to a mirror, may promote self-awareness and lead to moral conduct. In both
circumstances, there may be a conflict between what the individual considers to be right and what
appears to be personally advantageous to them at the time. More research is required to nvestigate
the impact of different forms of religious priming on moral licensing!3>. Resear chis field is
required to address the critical issues confronting Nigerian college stud% s they move from

secondary to higher education.

2.4 Conceptual Model

Independent Variables
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Figure 2.1: Concepgual Kramework

Source: Researcher s-Fieldwork, 2024

In taderstanding how home and school factors interact to shape students' conduct, the
Theory of Planned Behaviour (TPB) serves as a psychological framework that delves into the
cognitive processes underlying decision-making. At its core, TPB suggests that individuals'

intentions to engage in a behaviour are influenced by their attitudes toward the behaviour,

Religion

subjective norms surrounding it, and their perceived control over performing it.
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Furthermore, family characteristics such as family size, parental education qualification,
and social status contribute to the formation of subjective norms within the household. A larger
family size may foster a collective sense of norms and values, while parental education level and
social status can influence the transmission of expectations and aspirations. These subjective
norms guide children's perceptions of what is deemed acceptable or desirable behaviour within
their familial context. Transitioning to the school environment, students encount stinct set of
influences that shape their behavioural intentions. School discipline practices,\encompassing rules,
consequences, and enforcement strategies, directly influence stud ’\cmduct toward rule
compliance and authority figures. Positive disciplinary experie $ foster a sense of respect
for rules and authority, while harsh or inconsistent practices@sreed resentment and defiance.

Moreover, perceptions of school safety an%%%uality of student-staff relationships
contribute to the formation of subjective no in the school setting. A safe and supportive
school environment cultivates positive re}@s between students and staff, fostering a sense of
belonging and trust. These relationshi&&g\ve as social cues, influencing students' perceptions of
what behaviours are valued and’a& le within the school community.

Finally, the type @%l, whether public or private, introduces additional contextual
factors that shape '@ehavioural intentions. Differences in resources, teaching philosophies,
and disciplinar@proaches contribute to the formation of attitudes and perceived control over
academ%@’gcial behaviours. Students may perceive greater autonomy and control in private
school settings, leading to different behavioural intentions compared to those in public institutions.
Through the lens of the Theory of Planned Behaviour, one can discern how home and school
factors converge to influence students' conduct, subjective norms, and perceived behavioural

control. By understanding the cognitive processes underlying decision-making, educators and
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policymakers can design interventions that foster positive behavioural intentions and facilitate the
attainment of desired educational outcomes.
2.5 Summary of Gap in Literature Reviewed
The literature provided information regarding home and school factors and students’
conduct in college of education in Southwest Nigeria. Through this literature review, it may be
possible to see how each of these topics could play a factor in a students’ attxi %they go
through the conduct process. When looking at each of these areas diﬁf{ t trends and ideas

emerge from the literature. Q

C ﬁld college students act on

their campuses, at home, and in society at large paints a pict Q moral decay in the society & 10,

The literatures indicated that the manner in which young

These young people's interactions with the elderly a with their peers have been reflecting
this. Even when they are not with their pare{tbéows in the sort of conduct they exhibit
elsewhere. The study brought to light t.he %&at certain young people and students in higher
institutions lack moral conduct, that nég\/alues are slowly being eradicated in society, and that
the teaching of moral values is 1f %1 priority in our university institutions.

Studies reiterated t@%al decadence is on the rise, primarily because parents have little

or no time for thei @ this current dispensation in giving moral values training, instead, they

have much timerfor their work and businesses, civilization is also a factor, quick rich syndrome of
today's )%% nd so on! 719,

According to the literatures studied, many students consider school as a free area where
they may do anything they want. However, interactions of elements such as school type, classmates,
school, and the broader community all have an influence on student behaviour, learning, and

welfare, particularly their academic and moral conduct at school. Personal qualities such as age,
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gender, personality, temperament, mental, physical, and academic performance all have an impact
on how we behave. One of the most prevalent difficulties that schools confront is determining how
to appropriately address troublesome student behaviour such as violence, antisocial conduct,
bullying, school rule breaches, and disrupting other students' learning.

Less religious and moral education at home, in schools, and in all places&worship
increases moral decay to the maximum extent!?>. With the high rate of moral ane among
youths and tertiary institution students, it is believed that social studiés education, when
implemented, would be a solution to moral decadence because of the ri lties and attitudes that
social studies education teaches and which could be beneficial n fcorporated into the lives of
youths and tertiary institution students. This will better shif@ society from moral deterioration
and moral bankruptcy to the morally valued and d@riented society for which we were
previously renowned, and in which other na\i%%cross the globe would begin to recognize

N\

positive things about Nigeria. . \

Based on this, the teaching of&ﬁn;al principles in schools should be re-awakened, from
elementary to tertiary institutior @ , and from infancy to maturity. It is thought that teaching the
proper moral values w@o@?ﬂ in shaping students' lives and changing their conduct.
Recommendation Th *&l deterioration and rise in social vices in society prompted the creation
of this study. It@ 1scovered that moral standards are missing among tertiary institution students,
and tha%n%’ygng must be done immediately to prevent the horrible and nasty scenario. Based on
this, the research seeks to fill a gap by investigating Home and School Factors as Determinants of

Students' Conduct at Colleges of Education in Southwest, Nigeria.
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Chapter Three
Methodology
3.1  Research Design
This study employed a descriptive survey research design. The design was considered
suitable for this study because it allowed the researcher to examine the relationshi&nong the
variables without any form of manipulation. This implies that findings were descr@w way they
were without any interference. (J

3.2 Population of the Study &

Nigeria. (See table 3.1 and 3.2)

The population of this study comprises all students in m@&f education in southwest

State Type i Total

Federal ®

Oyo 1 ) 5 8
Osun 1 \C—) 2 6 9

Ondo ¢ \QQ - 5 6

Ekiti QQ - 1 - 1

Ogun 0
Lagos 6 1 1 9 11
Total \/Q:b 05 07 29 41

1

te Private

Table 3.1: Number of Colleges of Education Base on@e and Type
\"4
a

g5

Source
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Table 3.2: Sample of Students in Colleges of Education in each State of the Study

S/N  States Colleges of Education Population of Total
Students Population
100 200 300 Total
level level level
1 Oyo Federal College of Education (Special), Oyo 1792 1750 1886 5428
Emmanuel Alayande College of Education, Oyo 476 1376 2347
Muftau Lanihun College of Education, Ibadan 237 Q* 569
2 Osun Federal College of Education, Iwo @ 1770
College of Education, Ilesa 1 6\2 398 846
Grace College of Education, Osogbo % 126 106 341
3. Ondo Adeyemi College of Education, Ondo QO 1129 935 782 2846
Private College of Education, Akure ’bQ 197 162 137 496
4 Ekiti College of Education Ikere, Ekiti 402 356 281 1039
5. Ogun Federal College of Education he;Luta 1200 1350 1310 3860
Tai Solarin College of E@\ Ijebu-Ode 229 282 382 883
Piaget College of Qgﬁlon Ibara, Abeokuta 36 45 52 133
6  Lagos Federal Colle Education, Akoka, Yaba 1542 1645 1753 4940
Mlchea@dola College of Primary Education, Epe 315 297 347 959
é&Id Deen College of Education, Oshodi 216 248 206 670
fb Grand Total 9057 9044 9136 27127
\ &
Source? ©
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3.3 Sample Size and Sampling Technique
The sample size for this study is 1254 respondents. That is, 200 level Social Studies students, using
Taro Yamane sampling size technique. The Taro Yamane formula is as follows:
n = N o (formula 1)
1 +N(e)?
Where n is the sample size, N is the population size, and e is the level of preci@' he level of

The purposive sampling technique was used to select college @ation in Southwest,

precision is also the level of significance which is 0.05.
Nigeria. With the purposive sampling, one college of educatio m the Federal, State and
Private colleges of education in Southwest, Nigeria were c. his is because each of the six
states in Southwest, Nigeria has only one federal coll @ucation and mostly one state college
of education but many private colleges of educatiod.(Bhus, the study sampled one federal, one state
and one private colleges of education fro.rn \ofthe Six states.

The sample size of this study,&a§\200 level Social Studies students in all the selected
colleges of education. The 200 f@%dents were considered appropriate because they were at the
middle of their course duré@%three years. Those in 100 levels were considered relatively new

in the college Whﬂi@ 300 level (third-year) were in their final year and not always available

in school beca%) their teaching practice or project work. However, simple random technique
was use@t the respondents by giving each 200 level Social Studies students equal chance of

being selected
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Table 3.3: Sample Size of Students in Colleges of Education

Sampled Sample Size
S/N States Colleges of Education Population (200 (Taro
Level Social Yamane)
Studies Students)
1. Oyo  Federal College of Education (Special), Oyo 225 144
Emmanuel Alayande College of Education, Oyo 250 146
Muftau Lanihun College of Education, Ibadan 38 Q\ 135
2 Osun  Federal College of Education, Iwo 430 100
College of education, Ilesa 6\57 50
Grace College of Education, Osogbo % 19 18
3. Ondo Adeyemi Colleges of Education, Ondo QQ 298 171
Private College of Education, Akure, ’bQ 36 33
4 Ekiti  College of Education Ikere, Ekiti fb 38 35
5. Ogun Federal College of Educatio xgokuta 209 137
Tai Solarin College o{t@&a{ti n, [jebu-Ode 120 92
Piaget Collegeo\@lation, Ibara, Abeokuta 18 17
6 Lagos Federal G@f Education, Akoka, Yaba 194 131
Mio@edola College of Primary Education, Epe 134 100
%1 -ud-Deen College of Education, Oshodi 50 44
%’b Grand Total 1800 1254
AN
Source®
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3.4 Description of the Research Instrument

For this study, a self-structured questionnaire tagged “Home and School Factors on
Students’ Conduct Questionnaire (HSFSCQ)” was developed. The questionnaire comprised five
sections. The first section of the questionnaire elicits information on the demographic
characteristics of the respondents. Section B addressed information with respect to students’
conduct in college of education in Southwest Nigeria. This section was categorizedQAoﬁwo parts
namely; moral conduct and academic conduct. Q}O

Section C focused on the home factors affecting students’ cond@college of education
in Southwest, Nigeria, that is, family size, parental educational qlﬁ%ation and parental social
status to represent three portions in this section. QO

For section D, it was directed to elicit inform;&@from the respondents on the school
factors determining students’ conduct in college 0?8 ation in Southwest Nigeria. This section
was divided into four parts, that is, school (di ine practices, school safety, school type and
student-staff relationship. E_;\\'\

Section E addressed inf(@bn with respect to the interaction effect of moderating
variable, that is, the effec@ion on students’ conduct in college of education in Southwest,

Nigeria. . *
e
For sectio s

the rating technique was based on the four point Likert scale as follows:

Str@% Agree (SA) — 4 points Strongly disagree (SD) -- 4 points
Agree (A) — 3 points Disagree (D) -- 3 points
Disagree (D) — 2 points Agree (A) — 2 points

Strongly Disagree (SD) — 1 point Strongly Agree (SA) — 1 point

As presented above, the rating would be reversed if the statement is in the negative. Open-
ended questions were used to explore information related to the study.
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3.5 Validity of the Research Instrument

The validity of the instrument was ascertained through face and content validity. To
ascertain the face and content validity of the instrument, the instrument was given to expert in the
field of Social Studies Education and the researcher’s supervisor. The corrections, criticisms and

opinions were carefully studied and incorporated into the final draft copy before su@ing it to

R
(O

The reliability of the instrument (questionnaire) was determi@ugh test and re-test

trial testing..

3.6 Reliability of the Research Instrument

method within two weeks. The instrument was tested in the trigltesting among fifty respondents
from College of Education, Lanlate, Oyo State and Assanu ollege of Education, Odeomu,
Osun State, that were not part of the real study. Th rtaQof the test and re-test was computed
using Cronbach Alpha Formula. The reliabilit iSHCs pertain to the assessment of the internal
consistency of a set of 50 items or que.sti xthin a measurement scale or questionnaire. The
value of Cronbach's Alpha ranged ﬂ;{ﬁg\ to 1, with higher values indicating greater internal
consistency. In this case, the cﬁl@%i Cronbach's Alpha was 0.816, which was relatively high.
This suggested that the r&@& to the 50 items were consistent with each other, indicating a
strong level of agr ﬁ@ coherence among the questions.
3.7 Adminis@on of Research Instrument and Method of Data Collection

@fgarcher obtained due authorization letter of introduction from the department before
conducting the field work. Also, four research assistants were recruited and trained on the
questionnaires administration. Thereafter, courtesy visits were paid to the schools in order to notify
the school authority of the aim of the study and the need for the cooperation of the students with

the research assistants within a period of one month to administer the instrument to the respondents.
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The researcher with the assistance of the four research assistants explained all aspects of the
instrument to the respondents. The respondents were assured of the confidentiality of the
information supplied. All administered questionnaires were collected and collated within the time
frame for data analysis.
3.8 Method of Data Analysis

This study used descriptive statistics of simple frequency count and perce n analyzing
the demographic data and all the three research questions. Furthermore, the y&tyses were tested
using inferential statistics. To test hypothesis one, Pearson Product M@&orwlaﬁon (PPMC)
was used to establish the relationship among the indices of tﬁependent and dependent
variables used in the study. Hypothesis two was tested usi@eneral Linear Modelling (GLM),

that is, multivariate and univariate regression a;l@o establish the joint influence of

independent variables on each of the two metri dependent variable (academic and moral
conduct). However, multiple regression. wﬁkd to test hypothesis three in order to establish
relative influence of both home and s@ factors on students’ conduct. Finally, hypothesis four
was tested using General Liné&delling (GLM) of multivariate and univariate regression
analysis to establish inﬂu\@ f religion on interaction effect of independent and dependent

variables. The Sta "t@ckage for Social Science (SPSS) version 27 was used to ensure the

accuracy of the@l analysis for the study.

&
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Endnotes

. FGN, List  of  Accredited  Colleges  of  Education, NCCE, 2023,
http://www.ncceonline.edu.ng/colleges.php.

. Admission Offices of the Colleges of Education, 2023.

. Admission Offices and Senior Personnel Offices of the Colleges of Education, 2023.
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Chapter Four

Results and Discussion of Findings

4.1 Analysis of Demographic Data

Table 4.1: Demographic Variables

Frequency Percentage
School Type Federal 872 69.5%
State 245 19.5%
Private 137 10.9%
1254 100.00
Sex Male 285 22.7%
Female 969 77.3%
1254 100.00
Age 16-20 269 21.5%
21-24 810 64.6%
25 & Above 157 12.5%
1254 100.00
Religion Islam 698 55.7%
Christianity 516 41.1%
Traditional 40 3.2%
1254 100.00
Family Size 1-4 551 43.9%
5-8 592 47.2%
9-12 93 7.4%
13 & Above 18 1.4%
1254 100.00
Parental Social Status Low 272 21.7%
Medium 694 55.3%
High 178 14.2%
4 110 8.8%
1254 100.00
Parental Educational Qualification WASSCE or below 184 14.7%
OND/NCE 868 69.2%
HND/Degree 170 13.6%
Ph.D 18 1.4%
Other 14 1.1%
1254 100.00

Source: Researcher’s Fieldwork, 2024
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Table 4.1 provides a comprehensive analysis of demographic data, specifically focusing
on the distribution of individuals across different school types. Federal schools emerge as the
predominant educational institutions, representing 69.5% of the total count, corresponding to 872
individuals. State schools account for 19.5%, comprising 245 individuals, while private schools
constitute 10.9%, with 137 individuals. This detailed breakdown provides valuable i&sights into
the prevailing educational landscape, underscoring the prominence of federal insti ns.

Shifting the focus to gender demographics, a notable disparit served. Males
constitute 22.7% of the population, totaling 285 individuals, wh males significantly
outnumbered their male counterparts, representing 77.3% wi ﬁmt of 969. This gender
distribution sheds light on the composition, offering a nuan@:nderstanding of the male-female
participation dynamics. be

The age distribution within showcase '%e ranges. Individuals aged 16-20 make up
21.5%, amounting to 269 participants. Thoﬁ%d 21-24 form the majority at 64.6%, with a count
of 810, while individuals aged 25 @ove represent 12.5%, totaling 157. This breakdown
provides insightful perspectiv % the age demographics, highlighting the prevalence of
specific age groups. QQ

Religion p 'y@votal role in shaping the home, school and students’ conduct. Islam
emerges as th@ominant faith, representing 55.7% with 698 individuals. Christianity closely
fOIIOW\/c@’Qising 41.1% with 516 individuals, while traditional religious belief account for
3.2%, involving 40 individuals. This distribution offers a nuanced understanding of the diverse
religious affiliations.

Family size is a crucial aspect explored. Families with 1-4 members constitute 43.9%,

totaling 551 individuals, whereas those with 5-8 members make up 47.2%, amounting to 592
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participants. Smaller percentages are observed for families with 9-12 members (7.4%) and those
with 13 or more members (1.4%). This breakdown provides valuable insights into the varied
family structures.

Turning attention to parental social status, the data reveals a distribution across low,
medium, and high categories. Individuals with low parental social status account for 21.7%,
totaling 272. Medium social status prevails at 55.3%, involving 694 individuals, high social
status represents 14.2%, with 178 individuals. An additional category, denoted as '4,' comprises
8.8%, totaling 110 individuals. This breakdown vividly illustrates the s gonomic diversity.

Lastly, the educational qualifications of parents. e\with WASSCE or below
educational level constitute 14.7%, totaling 184 indiv@. OND/NCE qualifications are
prevalent at 69.2%, involving 868 individuals, whil l—@egree holders comprise 13.6%, with
170 participants. Individuals with a Ph.D. §

1.4%, amounting to 18 and others with

unspecified qualifications account for l.l‘V@Ving 14 individuals.

N
0&%
x‘g’b
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4.2: Analysis of Research Questions
Research Question One: What is the level of students' compliance to ethical conduct in colleges
of education in Southwest Nigeria?

Table 4.2:Level of Students' Compliance to Academic Conduct in Colleges of Education,
Southwest, Nigeria

Strongly  Agree  Disagree Strongly &ean Remarks

Agree Disagree
Students can only be punctual at 239 272 391 352 223  Low
lectures and school if there is a (19.1%) (21.7%) (31.2%) (28. ‘@
good student-staff relationship (/

can make me absent from lectures

Students usually comport 185 356 4 303 234 Low
themselves well during lectures (14.8%)  (28.4%) 0)  (24.2%)

and examinations because of the

fear of sanctions by the college Q

Watching an interesting film or 183 416 400 &3 242  Low
chatting  with a friend on phone (14.6%)  (33.2%) (31.9@0. %)

authority

Impersonating another person in an 327 34 292 288 2.57  Moderate
examination should be allowed in (26.1%) %)  (23.3%)  (23.0%)

order to pass a seemingly difficult

course

Cheating  during  tests and 5f ’\% 261 237 245 2.82  High
examinations should be allowed so @%) (20.8%)  (18.9%)  (19.6%)

that students can pass well

Weighted Mean '&% 2.476 Low

Key: <2.4is Low, 2.4 = %ﬁs\i/loderate >=2.51s High
Source: Researcher:s@work, 2024

In Table% , \n examination of students' adherence to academic conduct in Colleges of
Education@fb'ﬂed diverse attitudes and opinions on several key statements. Firstly, a substantial
portion of students, constituting 31.2%, express disagreement regarding the notion that
punctuality at lectures and school is contingent upon a positive student-staff relationship.
Conversely, only 19.1% strongly agreed with this assertion. The mean score for this statement

stands at 2.23, reflecting a consensus on the lower end of the scale, indicative of a prevailing
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sentiment of disagreement among students. Moreover, a considerable percentage, 33.2%,
concurred that engaging in leisurely activities like watching films or chatting with friends on the
phone could lead to absenteeism from lectures. Conversely, 14.6% strongly agree with this
proposition. The corresponding mean score of 2.42 suggests a prevailing sentiment leaning
towards agreement. Similarly, when considering students' behaviour during le tures and
examinations, a significant cohort, comprising 32.7%, disagreed that their co is pr1mar11y
influenced by the fear of sanctions by college authorities. In contrast, only 148%, strongly agreed
with this statement. The mean score of 2.34 reflects a prevailing senti dlsagreement albeit
moderately so. Regarding ethical considerations, while a mode &)rﬁon, 26.1%, agreed that
impersonating others in exams should be permitted to p@hallenging courses, the majority
expressed varying degree of disagreement. The %Qore of 2.57 indicates a prevailing
sentiment leaning towards disagreement, al‘\eb’@ erately so. However, a concerned trend
emerged concerning academic integrit}.l, a%ﬁbstantial majority, comprising 40.7%, expressed
agreement with the notion that che \during tests and examinations should be allowed to
achieve favourable outcomes. C@%ely, only 19.6% strongly disagreed with this assertion. The
corresponding mean scor®2 reflects a prevailing sentiment of agreement, leaning towards
the higher end of 'e@ The weighted mean score of 2.476 underscores a prevailing sentiment
of low compli@e with academic conduct among students in Colleges of Education, Southwest,
Nigeri&'@fgﬁndings necessitate concerted efforts to address ethical lapses and promote a

culture of integrity within educational environments.
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Table 4.3: Level of Students' Compliance to Moral Conduct in Colleges of Education,

Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly
Agree Disagree Mean Remarks

Rioting should be allowed in 339 394 357 164
school when students feel (27.0%) (31.4%) (28.5%) (13.1%) 2276 Low
cheated by their lecturers *
Showing too much respect 328 463 353 110 Q
(greeting) to lecturers and staffis  (26.2%) (37.0%) (28.2%)  (8.8% 0
amounting to a waste of students’ /\(/ 2197 Low
precious time Q
Students should be allowed to 505 337 142%70
involve in "yahoo" or internet (40.3%) (26.9%) . (21.5%)
fraud to get money for school 2142 Low
needs 6(6Q
Students should be allowed to 469 \é& 253 207 5157
dress the way they want to school (37.4%) \ 9%)  (20.2%)  (16.5%) Low
and lecture halls . ,\%
There is nothing bad in talking 4 C)\ 406 200 197
disrespectfully to a lecturer . é‘.ﬂ%) (32.4%) (16.0%)  (15.7%) 2.114 Low
whom [ feel offended me Q\

Weighted Mean \> 2.1772 Low

Key: <2.4is Low, 2.4%.5 is Moderate >= 2.5 is High
Source: Researcher’s Fieldwork, 2024

S

Tab % delves into students' adherence to moral conduct within Colleges of Education,

offering\ﬁ(sights into their perspectives through various statements. Firstly, a significant portion

of students, comprising 27.0%, expressed agreement that rioting should be permitted in school

when they feel cheated by their lecturers. Additionally, 31.4% agreed with this sentiment,

indicating a considerable level of support. However, only 13.1% strongly disagreed with this

notion, contributing to a mean score of 2.276, denoting a prevailing sentiment categorized as low

156



in terms of compliance with this moral standard. Furthermore, a substantial number of students,
representing 26.2%, endorsed the belief that showing excessive respect, such as greeting lecturers
and staff, amounts to a waste of precious time. This sentiment garnered additional agreement
from 37.0% of respondents. Conversely, only 8.8% strongly disagreed with this perspective,
contributing to a mean score of 2.197, indicating a prevailing sentiment of low compliance.
Moreover, a concerning trend emerged as a notable majority, comprising , expressed
agreement with the notion that students should engage in "yahoo" or internet faud to finance their
educational needs. This sentiment received further support from 26.9‘%@%pondents. However,
a comparatively smaller proportion, 21.5%, strongly disagree ﬁuting to a mean score of
2.142, reflecting a prevailing sentiment of low complianc@ this ethical standard. Similarly,
regarding dress code policies, a significant portion %ﬁ@ts, representing 37.4%, believed that
they should be allowed to dress anyway they li school and lecture halls. This perspective
garnered additional agreement from 2.5.9‘§OXGSpondents. Nevertheless, only 16.5% strongly
disagreed with this notion, contrib\&q}to a mean score of 2.157, indicating a prevailing
sentiment categorized as low" pliance. Lastly, concerning respectful communication with
lecturers, a substantial p@% of students, comprising 36.0%, expressed agreement that it is
acceptable to spe '@ectfally to a lecturer if they feel offended. This perspective received
further endors@nt from 32.4% of respondents. However, only 15.7% strongly disagreed with
this sen\i/ ; contributing to a mean score of 2.114, indicating a prevailing sentiment of low
compliance with this moral standard. The weighted mean score of 2.1772 underscores a
prevailing sentiment of low compliance with moral conduct among students in Colleges of
Education. These findings accentuate the need for concerted efforts to address ethical lapses and

cultivate a culture of respect and integrity within educational environments.

157



Research Question Two: What are the dominant home factors that determine the students’
conduct in colleges of education in Southwest, Nigeria?

Table 4.4: The Dominance of Family Size Factor in Determining Students’ Conduct in
Colleges of Education in Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly  Mean Remarks
Agree Disagree N

Students from small-size 251 387 396 220 QX Significant

families achieve better (20.0%) (30.9%) (31.6%) (17.5% 0

academically than those from

large size families.

Students from small-size 247 303 Q 2446 Not

families are more morally (19.7%) (24.2%) (37.2 (19.0%) Significant

upright in terms of dressing Q

than those from large size

families. 6

Small size families facilitate the 298 372 2.352 Not
provision of needed materials (18. 2%) }2 8.4%) (23.8%) (29.7%) Significant
that ensure students better C)\\

examination conduct. ’&

Students from small size : gﬁ 313 451 225 2.501 Significant

families are more punctua@ (21.1%) (24.0%) (36.0%)  (18.0%)

lectures than their cps&aﬁs

from large famﬂy@z}s

Family size go@ long way in 211 263 494 286 2.320 Not

determini ents' moral and (16.8%) (21.0%) (39.4%) (22.8%) Significant

acadenNnduct at college.

Weighted Mean 2.431 Not
Significant

Key: <2.5 is Not Significant, >= 2.5 is Significant
Source: Researcher’s Fieldwork, 2024
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Table 4.4 provides insight into the role of family size in shaping students' conduct within
Colleges of Education in Southwest Nigeria, reflecting diverse viewpoints on this matter. Firstly,
concerning academic performance, a notable proportion, comprising 30.9%, agreed that students
from small-size families achieve better academically. Conversely, 31.6% disagreed with this
assertion. The mean score of 2.536 suggests a moderate level of agreement overall.&mdly, in
terms of moral conduct related to dressing, opinions diverge. While 19.7% str agreed that
students from small-size families are more morally upright, a significant portion, 37.2%,
disagreed. The mean score of 2.446 indicates a prevailing sentimen@h agreement. Thirdly,
regarding the provision of necessary materials for better exami ioﬁnduct, 28.4% agreed that
small-size families facilitate this provision. However, a sig@n‘[ proportion, 29.7%, disagreed.
The mean score of 2.352 suggests a moderate level t@reement. Also, concerning punctuality
at lectures, 21.1% agreed that students from ize families are more punctual, while 36.0%
disagreed. The mean score of 2.501 infiicaﬁ\amoderate level of agreement with this assertion.
Lastly, on the broader influence of fa&ﬁ@\ize on students' moral and academic conduct at college
of education, a substantial pro‘;@% comprising 39.4%, disagreed with this notion. The mean
score of 2.320 suggests hé?ailing sentiment of disagreement. The weighted mean of 2.431
indicates a mod 't%Lg 1 of overall agreement or disagreement across different aspects of
students' condéinﬂuenced by family size. These findings underscore the complexity of the
relation&h/ tween family size and students' conduct, reflecting varied perspectives among

respondents.
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Table 4.5: The Dominance of Parental Educational Qualification in Determining Students’

Conduct in Colleges of Education in Southwest, Nigeria

Strongly Strongly
Statement Agree Disagree Mean Remarks
Agree Disagree
Parental educational level is a
o o 223 273 431 327 Not
yardstick in determining college o
‘ (17.8%)  (21.8%) (34.4%) (26.1%) Significant
students’ academic conduct
Parental educational level has Q
) 458 261 182 353 .
influence on college students’ 2.638 Significant
(36.5%)  (20.9%) (14.6%) (28.0%
moral conduct /\
Parent with a high level of O
education always cater for their %
‘ ‘ 411 415 15 269 .
children's educational needs more 2.666 Significant
. (32.8%) (33.2%) (21.3%)
than those with low level of
education fb
Students from highly-educated 6
parents are prone to immoral 380 ® 319 268 5 506 Significant
conduct at college than those (3Q.§‘& (22.8%) (25.5%) (21.4%)
from lower-working class parents. \
Highly educated parents alwa}&é
demand progress reports of
439 323 155 337 .
children to know the c ’S 2.524 Significant
(35.0%)  (25.6%) (12.4%) (27.0%)
academic conduct college
unlike low- edlica®rents
Wengm\grean 2.534 Significant

Key: <2.5 is Not Significant, >= 2.5 is Significant

Source: Researcher’s Fieldwork, 2024
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Table 4.5 provides insights into the influence of parental educational qualification on
students' conduct within Colleges of Education in Southwest Nigeria, revealed varied perceptions
on this topic. Firstly, regarding the role of parental educational qualification in determining
academic conduct, a significant proportion, comprising 34.4%, disagreed that parental educational
level serves as a key determinant. Conversely, 17.8% strongly agreed with this assertion. The
mean score of 2.313 suggests that parental educational level is not perceived as nant in this
aspect. Secondly, concerning moral conduct, a substantial majority, represe@ 6.2%, agreed
that parental educational level influences students' moral behavio @ersely, only 14.6%
strongly disagreed with this perspective. The mean score % indicates that parental
educational level is perceived as dominant in shaping n@ conduct. Thirdly, regarding the
provision of educational needs, a notable majority,g@ing 32.8%, agreed that parents with
high education levels cater more for their .chi s educational needs. Conversely, 12.7%
strongly disagreed. The mean score of .2.6§§gests that parental educational level is perceived
as dominant in this aspect. Moreox@oncerning immoral conduct, a significant majority,
comprising 30.3%, agreed thaf @%s from highly-educated parents are more prone to immoral
behaviour. The mean sc@%j% indicated that parental educational level is perceived as
dominant in infl '@mal conduct. Lastly, concerning parental involvement in monitoring
academic con@, a notable majority, comprising 35.0%, agreed that highly educated parents
demand\p/&s reports of their children. Conversely, 12.4% strongly disagreed. The mean score
of 2.524 suggests that parental educational level is perceived as dominant in this aspect. The
weighted mean score of 2.534 further supports the conclusion that parental educational

qualification is perceived as dominant across various aspects of students' conduct in Colleges of

Education.
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Table 4.6: The Dominance of Parental Social Status in Determining Students’ Conduct in

Colleges of Education in Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly = Mean Remarks
Agree Disagree
Parental social status has an 220 233 442 359 2.252 N.Ot .
Significant
impact on students' moral and (17.5%) (18.6%) (35.3%) (28.7%)
academic performance in
college. g
Students from low parental 190 346 481 237 0 88 N.Ot .
< Significant
social status get more parental (15.2%) (27.6%) (38.5%) %)
attention than those from high O
parental social status. %
. Not
Students from high parental 239 328 2.379 Significant
social status outperform those (19.0%) (25.9%) (2 0)  (26.1%)
from low parental social status ’b
academically. 6
Students from parents with high 249 2.304 N.Ot .
Significant
social status dress more (12. 309& (25.7%) (42.3%)  (19.7%)
ethically than those from low (_)\
parental social status. &
Students with high parental $ 302 402 284 2.438 Not
Significant
social status attend lectur (21 2%) (24.1%) (32.0%)  (22.7%)
more often than thear
counterparts w1th<ow\p, arental
social status.
. Not
Weig ted, 2.352 Significant

Key: < 2.5 is Not Significant, >= 2.5 is Significant
Source: Researcher’s Fieldwork, 2024
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Table 4.6 presents insights into the role of parental social status in shaping students'
conduct within Colleges of Education in Southwest Nigeria, offering varied perspectives on this
matter. Firstly, regarding the impact on moral and academic performance, a substantial proportion,
comprising 35.3%, disagreed that parental social status significantly influences students' conduct.
Conversely, 17.5% strongly agreed with this assertion. The mean score of 2.252 suggests a
prevailing sentiment that parental social status is not dominant in this r %econdly,
concerning parental attention, while 27.6% agreed that students from 1(;\{ rental social status
receive more attention, a notable majority, comprising 38.5%, disagree e'mean score of 2.388
suggests a prevailing sentiment that parental social status is not thant in determining attention
allocation. Thirdly, concerning academic performance, a @e\majority, comprising 29.0%,
disagreed that students from high parental social sta m%rform those from low parental social
status. The mean score of 2.379 indicates a p%ﬁbg sentiment that parental social status is not
dominant in determining academic pe.rfo %e. Moreover, regarding ethical dressing, while
25.7% agreed that students from hi@ental social status dress more ethically, a substantial
majority, comprising 42.3%, di d. The mean score of 2.304 suggests a prevailing sentiment
that parental social status\@t dominant in shaping ethical behaviour. Lastly, concerning lecture
attendance, while 1@reed that students with high parental social status attend lectures more
often, a notab ajority, comprising 32.0%, disagreed. The mean score of 2.438 indicated a
prevai%@mem that parental social status is not dominant in determining lecture attendance.
The weighted mean score of 2.352 further supports the conclusion that parental social status is not

dominant across different aspects of students' conduct in Colleges of Education.
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Research Question Three: What are the dominant school factors that determine the students’

conductin colleges of education in Southwest, Nigeria?

Table 4.7: The Dominance of School Discipline Practices in Determining Students’ conduct
in Colleges of Education in Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly = Mean Remarks
Agree Dlsagree
School discipline practices 466 196 232

instill good academic conduct
in the students

The sets down disciplinary
rules and regulations in the
school control students
immoral conduct

Schools reward students of
good characters in order to
promote students moral
conduct

Sending out misbehaving
students out of the classroom
during lectures inculcates
positive attitude in the st
The school at times.sgﬁds
or expels erring s@ i
need be.

e Q)
elgid/ééﬂ

(36.9%)  (15.6%) (18.5%)  (29.0%

416 231 186 4 ’\

(33.1%)  (18.4%) (14.7%) 8%)

QO

394 341
(31.4%) (24 6% 16.7%)  (27.3%)

492 ~Q§&55 229 278
& (? (20.4%) (18.3%)  (22.1%)

327 461 207 259
(26.1%)  (36.7%) (16.5%)  (20.7%)

2.684

2.621

2.656

2.690

2.653

315, Signfican
o

Significant

Significant

Significant

Significant

Significant

Key: < 2.5 is Not Significant, >= 2.5 is Significant

Source: Researcher’s Fieldwork, 2024

Table 4.7 shed light on the influence of school discipline practices on students' conduct

within Colleges of Education in Southwest Nigeria, revealing strong perceptions regarding the
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effectiveness of these practices. Firstly, concerning the instillation of good academic conduct, a
substantial majority, comprising 36.9%, strongly agreed that school discipline practices play a
significant role. Conversely, 29.0% strongly disagreed. The mean score of 2.615 indicates that
school discipline practices are perceived as dominant in fostering good academic conduct.
Secondly, regarding the control of immoral conduct, a notable majority, comprising 33.1%,
strongly agreed that disciplinary rules and regulations set by the school are effecti controlling
immoral behaviour. Conversely, 33.8% strongly disagreed. The mean score of\2. suggests that

’gal conduct. Thirdly,

school discipline practices are perceived as dominant in controllin @
concerning the promotion of moral conduct through rewards, 6};%

icant majority, comprising
31.4%, strongly agreed that schools reward students of goo@racter to promote moral conduct.
The mean score of 2.621 indicates that school discipli Qactices are perceived as dominant in
promoting moral conduct. Moreover, regardi % enforcement of positive attitudes through
disciplinary actions, a notable majori‘Ey \pising 39.2%, strongly agreed that sending out
>
misbehaving students during lectur{('gxulcates positive attitudes. The mean score of 2.656
suggests that school discipline’p@l es are perceived as dominant in fostering positive attitudes.
Lastly, concerning the enforgement of consequences for misbehaviour, a significant majority,
comprising 36.7% 's@y agreed that schools suspend or expel erring students when necessary.
The mean sco@f .690 indicates that school discipline practices are perceived as dominant in
enforci%/@ equences. The weighted mean score of 2.653 further supports the conclusion that
school discipline practices are perceived as dominant across various aspects of students' conduct

in Colleges of Education. These findings underscore the significant influence of school discipline

practices on students' conduct.
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Table 4.8: The Dominance of School Safety in Determining Students’ conduct in Colleges of
Education in Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly = Mean Remarks
Agree Disagree

Putting in place a school safety 453 323 203 275 3.55 Significant

and security policy helps in (36.2%) (25.8%) (16.2%) (21.8%)

preventing immoral conduct in *

college

Enacting a strong visitor 406 237 408 203 0 3.47 Significant

management program is a way to  (32.5%) (18.9%) (32.6%) ( .0‘%/

prevent external immoral conduct

within the school premises

The use of badges or identity 391 316 3 169 2.73
cards helps to prevent immoral (31.3%) (25.2%) %)  (13.5%)

Significant

enhances good academic conduct (26.9% %) (11.7%) (21.6%)

conduct in school (b
Creating a good school climate 337 4 6 148 271 2.69 Significantt
) \ :

in school . \
Preventing bullying, harassment, 4 t_)\ 294 381 158 2.77 Significant
and violence among college '6%) (23.5%) (30.3%)  (12.6%)

students result in moral cond@

in the school
Significant

Weighted Mean . * 3.04
N
Key: <2.51is ?t&ﬁliﬁcant, >= 2.5 is Signicant

Source: Res er’s Fieldwork, 2024

Table 4.8 provides insights into the influence of school safety measures on students' conduct
within Colleges of Education in Southwest Nigeria, highlighting strong perceptions regarding the
significance of these measures. Firstly, concerning the role of school safety policies in preventing
immoral conduct, a substantial majority, comprising 36.2%, strongly agreed that implementing
such policies is effective. Conversely, 21.8% strongly disagreed. The mean score of 3.55 indicates
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that school safety policies are perceived as dominant in preventing immoral conduct. Secondly,
regarding the effectiveness of visitor management programs, a notable majority, comprising
32.5%, strongly agreed that strong visitor management is crucial. Conversely, 16.0% strongly
disagreed. The mean score of 3.47 suggests that such programs are perceived as dominant in
preventing external immoral conduct. Thirdly, concerning the use of badges or identity cards,
while 31.3% strongly agreed that these measures help prevent immoral cond %bstantial
majority, comprising 29.6%, disagreed. The mean score of 2.73 indicates t ane/e fectiveness of
badges or identity cards is perceived as dominant. Moreover, regardin@{&eation of a positive
school climate, a significant majority, comprising 39.8%, stro reed that it enhances good
academic conduct. The mean score of 2.69 suggests that@tlng a positive school climate is
perceived as dominant. Lastly, concerning the preve ti%%aullying, harassment, and violence, a
notable majority, comprising 33.6%, strongly, hat such preventive efforts lead to moral
conduct. The mean score of 2.77 sugge t%t preventing these behaviours is perceived as
dominant. The weighted mean score&@‘.M further supports the conclusion that school safety
measures are perceived as doh@%across various aspects of students' conduct in Colleges of

Education in Southwest,\@?a. These findings underscore the significant influence of school

safety measures 0@@:’ conduct.

x‘?:bb
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Table 4.9: The Dominance of Student-Staff Relationship in Colleges of Education in
Southwest, Nigeria

Statement Strongly Agree Disagree Strongly Mean Remarks
Agree Disagree
Healthy student-staff 357 306 380 180 2.62  Significant

relationship has a positive (30.8%) (24.5%) (30.3%) (14.4%)
link with student academic
and moral outcomes in the

college
Building good student-staff 417 297 320 220 3. Significant
relationship helps in ensuring (33.4%) (23.8%) (25.2%) (17.6%)
good academic  conduct 0

among college students

Building good student-staff 307 486 233 228’\ 2.69 Significant
relationship helps to prevent (24.5%) (38.8%) (18.6%) @)

academic and behavioural

problems in the college

Healthy student-staff 370 282 364 0 238 2.62  Significant

relationship is a key factor to  (29.6%) (22.5%) (2 (18.9%)

college students’ attendance Q

at lectures (Q

Healthy student-staff 372 372%6 00 310 2.64 Significant
2

relationship makes it possible (29.7%) % (16.0%)  (24.6%)

to correct student immoral

conduct in the college Q
AW

Weighted Mean 2.816 Significant

Key: <2.5 is Not Significant, >= 2.5 gs*Significant

Source: Researcher’s Fieldwor}g i(%

Table 4.9 provides @ﬁ\t\ into the influence of student-staff relationships on students'
conduct within Cdlb\@%of Education in Southwest, Nigeria, highlighting strong perceptions
regarding the ‘si gﬁéance of these relationships. Firstly, regarding the positive link between
healthy st@-staff relationships and student outcomes, a notable majority, comprising 30.8%,
strongly dgreed that such relationships have a positive impact. Conversely, 14.4% strongly
disagreed. The mean score of 2.62 indicates that healthy student-staff relationships are perceived
as dominant in influencing student outcomes. Secondly, concerning the role of good student-staff
relationships in ensuring academic conduct, a significant majority, comprising 33.4%, strongly
agreed that building such relationships is crucial. The mean score of 3.51 suggests that good
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student-staff relationships are perceived as dominant in ensuring academic conduct. Thirdly,
regarding the prevention of academic and behavioural problems, a substantial majority,
comprising 38.8%, strongly agreed that good student-staff relationships help prevent such issues.
The mean score of 2.69 indicates that these relationships are perceived as dominant in preventing
problems. Moreover, concerning student attendance at lectures, while 29.6% strongly, agree that
healthy student-staff relationships are key, a notable proportion, comprising %sagreed.
The mean score of 2.62 suggests that the impact of these relationships on atténdance is perceived
as dominant. Lastly, regarding the correction of immoral condu &igniﬁcant majority,
comprising 29.7%, strongly agree that healthy student-staff relati % facilitate correction. The
mean score of 2.64 indicates that these relationships areelved as dominant in correcting
immoral conduct. The weighted mean score of 2.81 fl@ supports the conclusion that student-
staff relationships are perceived as dominant 5@65 various aspects of students' conduct in

Colleges of Education in Southwest, Nigeri Bese findings underscore the significant influence

of healthy student-staff relationships @dents’ conduct.

R\

R
N

x‘?:bb
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Table 4.10: The Dominance of School Type in Determining Students’ Conduct in Colleges
of Education in Southwest, Nigeria

Statement Strongly Agree Disagree Strongly Mean Remarks
Agree Disagree

Student moral conduct 274 364 214 402 241 Not

depends on the type (21.9%) (29.0%) (17.1%) (32.0%) Significant

(private, state, and federal)

of the college attended

School rules, regulations, 474 213 199 368 343 ignificant
and code of conduct can (37.8%) (17.0%) (15.9%) (29.3%)

easily be enforced on public OQ

college students than those

in private colleges

Immoral conduct is rampant 191 222 360 481 ’\ 2.07 Not

in private colleges than (15.2%) (17.7%) (28.6%) (38 Significant
public colleges

Discipline is easily enforced 477 354 138 5 3.61 Significant
in public colleges than (38.1%) (28.3%) (11.0% 2.8%)

private colleges Q

Interest in profit-making by 355 350 34 201 3.48 Significant
private  colleges limits (28.4%)  (28.0%) %)  (16.0%)

lecturers’ ability to instill

proper moral conduct in @%

students  unlike  public

colleges . ,\%
Weighted Mean 2.8  Significant

&

Key: < 2.5 is Not Significant, >= 2 §3$\Significant
Source: Researcher’s Fieldwod\

QO

Table 4.10 ihg&ﬁon the impact of school type on students' conduct in Colleges of
Education in 0(@‘[ Nigeria, with varying degrees of dominance observed across different
statements. , regarding the dependence of student moral conduct on the type of college
attende},\yhile 29.0% agreed and 32.0% strongly disagreed, the mean score of 2.41 suggests that
school type is not perceived as dominant in shaping moral conduct. Secondly, concerning the
enforcement of school rules, regulations, and codes of conduct, a significant majority, comprising
37.8%, strongly agreed that these measures are more easily enforced on public college students.

With a mean score of 3.43, this aspect is perceived as dominant in public colleges. Thirdly,
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concerning the prevalence of immoral conduct, while 38.5% strongly disagreed that immoral
conduct is rampant in private colleges, only 15.2% strongly agreed. The mean score of 2.07
indicates that this aspect is not perceived as dominant. Moreover, regarding the case of discipline
enforcement, a significant majority, comprising 38.1%, strongly agreed that discipline is more
easily enforced in public colleges. With a mean score of 3.61, this aspect is perceived as dominant
in public colleges. Lastly, concerning the influence of profit-making interests on@ conduct, a
notable majority, comprising 28.4%, strongly agreed that such interests in pxivate colleges limit
lecturers' ability to instill proper moral conduct. With a mean s f 48, this aspect is
perceived as dominant in private colleges. The weighted z§core of 2.8 supports the
dominance observed in statements regarding school rules e@ment and profit-making interests.

However, the findings suggest a nuanced picture a@lg the influence of school type on

students' conduct, with certain aspects being n\o@mmant than others.
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4.3 Test of Hypotheses

The following hypotheses were formulated for the study:

Hol:

conduct in colleges of education in Southwest, Nigeria.

There will be no significant relationship among home factors, school factors and students’

Table 4.11: Correlation Matrix of the Relationship among Home Factors, School Factors
and Students’ Conduct Indices in Colleges of Education in Southwest, Nigetia
Moral
Acade Cond
mic uct FS EDQ SS DISP STY STR ST

Academic Pearson Correlation 1 Q\

Sig. (2-tailed) %
MoralConduct  Pearson Correlation .244" 1

Sig. (2-tailed) .000
FamilySize Pearson Correlation  .032 -.074™ 1

Sig. (2-tailed) 265 009
EducationalQ  Pearson Correlation .298™ 385**6%** 1

Sig. (2-tailed) .000 % 00
SocialStatus Pearson Correlation 263** \Q t.628" 1

Sig. (2-tailed) o& 000 000 .000
Discipline Pearson Correlation @‘ 380" 383" .514™ 4977 1

Sig. (2-tailed) Z§000 .000 .000 .000 .000
Safety Pearson Correlation .232" 390 .156™ 495" .364™ 721" 1

Sig. (2-tailed) .000 .000 .000 .000 .000 .000
Student-Staff ~ Pearson Correlation .159™" 490" 287" 578" 507" .655™ .720™" 1
Relationship  Sig. (2-tailed) 000 .000 .000 .000 .000 .000 .000
School Type Pearson Correlation .170™ -351"" 407" .595™ .6817" .630°" .5817" 728" 1

Sig. (2-tailed) .000 .000 .000 .000 .000 .000 .000 .000

**_ Correlation is significant at the 0.01 level (2-tailed).
b. Listwise N=1222

Source: Researcher’s Fieldwork, 2024

Table 4.11 presents a correlation matrix illustrating the relationships among home factors, school

factors, and students' conduct indices in colleges of education in Southwest, Nigeria. The

examination of educational qualifications (r = 0.298, p < 0.01), social status (r = 0.263, p < 0.01),
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discipline (r = 0.183, p < 0.01), safety (r = 0.232, p < 0.01), student-staff relationship (r = 0.159, p
< 0.01), and school type (r = 0.170, p < 0.01). Similarly, moral conduct exhibits significant
positive correlations with educational qualifications (r = 0.385, p < 0.01), social status (r = -0.285,
p < 0.01), discipline (r = 0.380, p < 0.01), safety (r = 0.390, p < 0.01), student-staff relationship (r
= 0.490, p < 0.01), and school type (r = -0.351, p < 0.01) revealled a significant positive
correlation with academic conduct. Q

Moreover, family size does not exhibit a significant correlation with Qa%lic conduct (r
=0.032, p > 0.05) but shows a significant negative correlation with mduct (r=-0.074,p <
0.01). Educational qualifications, social status, discipline, safety, student-staff relationship, and
school type all exhibit significant positive correlations w@t academic and moral conduct
indices. The findings underscore the interconnecte eﬂb home and school factors in shaping
students' behaviour and academic performanc%{@er nuanced analysis and interventions based
on these correlations can contribute to f.ostﬁg\ conducive educational environment for students.

Table 4.12: Correlation Matrix of,éi?\Relationship among Home Factors, School Factors
and Students’ Conduct in CollegeSlofEducation in Southwest, Nigeria

A

Academic  Moral Conduct Home Factor School Factor

Academic Pearson Correlation 1
Sig. (2-tailed)
Moral Conduct Pearson Correlation 244 1
Sig. (2-tailed) .000
Home Factor ~ Pearson Correlation 247 3127 1
Sig. (2-tailed) 000 000
School Factor  Pearson Correlation 214" 465 671" 1
Sig. (2-tailed) 000 000 000

**_ Correlation is significant at the 0.01 level (2-tailed).
b. List wise N=1222

Source: Researcher’s Fieldwork, 2024
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Table 4.12 provides a correlation matrix elucidating the relationships among home factors,
school factors, and students' conduct in colleges of education in Southwest Nigeria. The analysis
reveals a significant positive correlation between academic conduct and moral conduct (r = 0.244,
p < 0.01), indicating a tendency for students who exhibit positive academic conduct also to
demonstrate positive moral conduct. Furthermore, both academic and moral co uct show
significant positive correlations with home factors (r = 0.247, p < 0.01; r = < 0.01,
respectively) and school factors (r=0.214, p < 0.01; r = 0.465, p < 0.01, re p tively).

The home factor, encompassing variables related to students' h 1r0nments exhibits
positive correlations with both academic and moral conduct. Sj '®s0h001 factors, reflecting
aspects of the institutional environment, demonstrate pos@ correlations with academic and

moral conduct. These findings suggest that a suppo 'VCB&G environment and conducive school

factors contribute positively to students' overal{gbc .

174



Ho2: There will be no significant joint influence of home and school factors on students’

conduct in colleges of education in Southwest, Nigeria.

Table 4.13 Joint Influence of Home and School Factors on Students’ Conduct in Colleges of

Education in Southwest, Nigeria

Multivariate Tests”

Hypothesis

Effect Value F df Error df Sig.

Intercept Pillai's Trace 997 160698.526° 2.000 1108.000 .000
Wilks' Lambda .003 160698.526° 2.000 1108.000 .000
Hotelling's 290.070  160698.526° 2.000 1108.000 .000
Trace
Roy's Largest 290.070  160698.526° 2.000 1108.000 .000
Root

Home Factor Pillai's Trace 1.604 172.560 52.000 2218.000 .000
Wilks' Lambda .038 177.431° 52.000 2216.000 .000
Hotelling's 8.569 182.412 52.000 2214.000 .000
Trace
Roy's Largest 5.407 230.646° 26.000  1109.000 .000
Root

School Factor Pillai's Trace 1.759 188.094 86.000  2218.000 .000
Wilks' Lambda 011 220.951° 86.000  2216.000 .000
Hotelling's 20.109 258.847 86.000  2214.000 .000
Trace
Roy's Largest 15.580 401.811¢ 43.000 1109.000 .000
Root

Home Factor * Pillai's Trace 1.499 80.874 82.000  2218.000 .000

School Factor Wilks' Lambda .034 119.185° 82.000  2216.000 .000
Hotelling's 12.673 171.080 82.000  2214.000 .000
Trace
Roy's Largest 11.291 305.410¢ 41.000  1109.000 .000
Root

a. Design: Intercept + Home Factor + School Factor + Home Factor * School Factor

b. Exact statistic

c. The statistic is an upper bound on F that yields a lower bound on the significance level.

Source: Researcher’s Fieldwork, 2024.
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Table 4.13 explores the joint influence of home and school factors on students' conduct in
colleges of education in Southwest Nigeria. The study employs a comprehensive design that
includes the intercept, home factor, school factor, and the interaction between home and school
factors. The Pillai's Trace test is applied to assess the significance of each effect. The intercept
demonstrates an extremely high significance level (p < 0.001), indicating that the ov all model,
which includes the intercept, has a substantial impact on students' conduct. Th ks Lambda
and Hotelling's Trace confirm the significance, reinforcing the robustness of t ings.

Analyzing the specific effects of home factors, Pillai's Tréa ’g\'ﬂks Lambda, and
Hotelling's Trace consistently show a highly significant impa .001). This suggests that
home factors, represented by parental social status, fami@e, and educational qualification,
collectively contribute to variations in students' con M@ilaﬂy, the school factor demonstrates
a significant overall impact on students' condu ’éewdenced by the highly significant Pillai's
Trace, Wilks' Lambda, and Hotelling's Tra, p <0.001). The school factor includes elements
such as school type, safety measurq&%&%me practices, and student-staff relationships. The
interaction between home and’ ol factors also yields a notable impact on students' conduct.
The Pillai's Trace, Wilks"&é&m, and Hotelling's Trace all indicate high significance (p < 0.001),
emphasizing that h’\@}bined influence of home and school factors significantly shapes the

observed Varia@s 1n students' conduct.

176



Table 4.14 Joint Influence of Home and School Factors on Students’ Academic and Moral
Conducts respectively in Colleges of Education in Southwest, Nigeria

Tests of Between-Subjects Effects

Dependent Type I Sum Mean
Source Variable of Squares Df Square F Sig.
Corrected Model Academic 6715.960? 112 59.964 198.401 .000

Moral Conduct ~ 16491.492° 112 147.245 113.639 .000
Intercept Academic 92505.571 1 92505.571 306070.87  .000

5

Moral Conduct ~ 94245.958 1 94245958 72735.689  .000
Home Factor Academic 1264.493 26 48.634 160.915 .000

Moral Conduct 4832.155 26 185.852 143.434 .000
School Factor Academic 2707.111 43 62.956 208.301 .000

Moral Conduct 7486.449 43 174.103 134.367 .000
Home Factor * Academic 1965.164 41 47.931 158.588 .000
School Factor Moral Conduct 2174.406 41 53.034 40.930 .000
Error Academic 335.179 1109 302

Moral Conduct 1436.967 1109 1.296
Total Academic 199818.000 1222

Moral Conduct  260136.000 1222
Corrected Total Academic 7051.139 1221

Moral Conduct 17928.458 1221

a. R Squared = .952 (Adjusted R Squared = .948)

b. R Squared =.920 (Adjusted R Squared = .912)
° A4
Source: Researcher’s Fieldwo@z4.

The analysis in &.14 delves into the joint influence of home and school factors on

students' academi¢ an¢d moral conduct in colleges of education in Southwest, Nigeria. The results

are presente ugh a Type III Sum of Squares approach, providing insights into the impact of
Various\&gtors on both academic and moral conduct. The corrected model, which includes home
factor, school factor, and their interaction, significantly contributes to the variance in both
academic and moral conduct. The R-squared values of .952 (adjusted R-squared = .948) for

academic conduct and .920 (adjusted R-squared = .912) for moral conduct indicate that the model

explains a substantial proportion of the variability in students' conduct. Breaking down the
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sources of variation, the intercept shows an exceptionally high level of significance for both
academic and moral conduct, reinforcing that the overall model has a profound impact on
students' behaviour.

The home factor, which includes parental social status, family size, and educational
qualification, significantly influences both academic and moral conduct. Similarly, ;the school
factor, encompassing variables such as school type, safety measures, discipli ctices, and
student-staff relationships, has a significant impact on both academic and @ conduct. The
interaction between home and school factors also plays a crucial role antly affecting both
academic and moral conduct. This suggests that the combin in%nce of home and school
environments is particularly noteworthy in shaping stude@e aviour. The highly significant

results underscore the importance of considering the i ay between these factors in shapin
p g y ping

students' behaviour in colleges of education in@vest, Nigeria.
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Ho3: There will be no significant relative influence of home and school factors on students’
conduct in colleges of education in Southwest, Nigeria.
Home Factors and Students’ Conduct — Academic Conduct

Table 4.15 Home Factors and Students’ Academic Conduct in Colleges of Education in
Southwest, Nigeria

Model Summary
Std. Error of the \
Model R R Square  Adjusted R Square Estimate §
1 3192 102 .099 2.28267
a. Predictors: (Constant), H Social Status, H Family Size, H Educational Q /
\

ANOVA®
Model Sum of Squares Df Mean Square F Sig.
1 Regression 731.249 3 243.750 46.780 .000P

Residual 6466.338 1241 5211

Total 7197.587 1244

a. Dependent Variable: Academic Conduct
b. Predictors: (Constant), H Social Status, H Family Size, H Educational Q

W\

Coefficients”

Unstandardized Standardized

Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 9.318 334 27917 .000
Family Size -.026 .020 -.037 -1.279 201
Educational Q 176 .029 211 6.107 .000
Social Status 126 .030 150 4.132 .000

a. Dependent Variable: Academic Conduct
Source:\R;geJarcher’s Fieldwork, 2024

In Table 4.15, the regression analysis investigates the association between home factors
and students' academic conduct within colleges of education in Southwest, Nigeria. The model
employs Parental Social Status, Family Size, and Parental Educational Qualification as predictors

to understand their collective impact on academic conduct. The results reveal that these predictors
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collectively contribute significantly to the variance observed in academic conduct, as evident
from the model's statistics (R = 0.319, Adjusted R Square = 0.099, F = 46.780, p < 0.01).The
coefficient of determination (R Square) signifies that approximately 10.2% of the variability in
academic conduct can be explained by the chosen predictors. The Adjusted R Square, accounting
for the number of predictors, is 9%. The overall model's significance is confirmed by &ANOVA
results (F = 46.780, p < 0.01), indicating that the combined influence of Pare cial Status,
Family Size, and Parental Educational Qualification significantly shapes\students' academic
conduct. This model's effectiveness in predicting academic conduct i@t&er reinforced by the
standardized coefficients provided in the coefficients table. cifically, Parental Educational
Qualification (B = 0.211, p < 0.01) and Parental Social s (B = 0.150, p < 0.01) exhibit
positive and statistically significant relationships wi @mic conduct. However, Family Size
does not appear to have a significant impact (f =037, p > 0.05). Thus, the regression analysis
underscores the relevance of certain ho.rne }s, particularly parental educational qualifications
and social status, in influencing the K&;nic conduct of college students. While family size does
not emerge as a signiﬁcaﬂ@%otor, the identified factors collectively contribute to

understanding and prorﬂ@ positive academic behaviour among college students in the

Southwest, Niger(@@.
x‘?:bb
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Hypothesis Three
Home Factors and Students’ Conduct -Moral

Table 4.16 Home Factors and Students’ Moral Conduct in Colleges of Education in
Southwest Nigeria

Model Summary

Std. Error of the

Model R R Square  Adjusted R Square Estimate Q\
O
~/

1 .389° 151 .149 3.50634
a. Predictors: (Constant), HSocialStatus, HFamilySize, HEducationalQ

7~
ANOVA“
Model Sum of Squares Df Mean Square F Sig.
1 Regression 2712.202 3 904.067 73.535 .000°
Residual 15257.400 1241 12.294
Total 17969.602 1244

a. Dependent Variable: Moral Conduct
b. Predictors: (Constant), H Social Status, H Family Size, H Educational Q

AN
Coefficients”

Unstandardized Standardized

Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 20.193 513 39.384 .000
H Family Size .023 .031 .021 754 451
H Educational Q -.446 .044 -.339 -10.076 .000
H SocialStatus -.103 .047 -.078 -2.216 027

a. Dependent\y ariable: Moral Conduct

Source\&&archer’s Fieldwork, 2024

Table 4.16 presents the results of a regression analysis exploring the relationship between
home factors and students' moral conduct in colleges of education in Southwest, Nigeria. The
model utilizes predictors—Parental Social Status, Family Size, and Parental Educational

Qualification—to assess their collective impact on moral conduct. The findings reveal that these
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predictors collectively account for a significant portion of the variability observed in moral
conduct (R = 0.389, Adjusted R Square = 0.149, F = 73.535, p < 0.01).The coefficient of
determination (R Square) indicates that approximately 15.1% of the variance in moral conduct
can be explained by the chosen predictors. The Adjusted R Square, considering the number of
predictors, is 0.149. The overall model's significance is confirmed by the ANOVA results (F =
73.535, p < 0.01), indicating that the combined influence of Parental Social StatusyFamily Size,
and Parental Educational Qualification significantly shapes students' moral gonduct. Examining
the standardized coefficients provided in the coefficients table, Parenta@t&tional Qualification
(B = -0.339, p < 0.01) and Parental Social Status (B = -0:Q78N\p < 0.05) show negative
relationships with moral conduct. In contrast, Family oes not exhibit a statistically
significant impact (f = 0.021, p > 0.05). Thus, the r @1 analysis highlights the relevance of
certain home factors, particularly parental .e onal qualifications and social status, in
influencing the moral conduct of colle&\'%nts. While family size does not emerge as a

significant difference, the identified @» collectively contribute to understanding and fostering

positive moral behaviour amoﬂg{&%ge students in Southwest, Nigeria.

182



Hypothesis Three

Table 4.17: School Factors and Students’ Academic Conduct in Colleges of Education in
Southwest, Nigeria

Model Summary

Std. Error of the
Model R R Square  Adjusted R Square Estimate
1 .240? .057 .054 2.33685

a. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Q\

el
R (0

ANOVA®
Model Sum of Squares Df Mean Square F Sig.
1 Regression 405.252 4 101.313 18.553 .000P
Residual 6645.887 1217 5.461
Total 7051.139 1221

a. Dependent Variable: Academic
b. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Rel

A~

Coefficients”

Unstandardized Standardized

Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 10.610 269 39.387 .000
Discipline 012 .032 .017 387 .699
Safety 154 .031 225 4.934 .000
Student Staff Rel -.052 .033 -.075 -1.551 121
School Type Total .062 .031 .083 1.956 .051

a. Dependent V‘a'riable: Academic
Source;: Régher’s Fieldwork, 2024

Table 4.17 presents the outcomes of a regression analysis investigating the relationship
between school factors and students' academic conduct in colleges of education in Southwest,
Nigeria. The model employs predictors—School Type, School Safety, School Discipline Practices

and Student-Staff Relationship—to assess their collective impact on academic conduct.
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The findings reveal that these predictors collectively account for a significant portion of the
variability observed in academic conduct (R = 0.240, Adjusted R Square = 0.054, F = 18.553, p <
0.01).

The coefficient of determination (R Square) indicates that approximately 5.7% of the
variance in academic conduct can be explained by the chosen predictors. The Adjusted R Square,
considering the number of predictors, is 0.054. The overall model's significanceg.is\@onfirmed by
the ANOVA results (F = 18.553, p < 0.01), indicating that the combined in u@ of School Type,
Safety, Discipline, and Student-Staff Relationship significantly shape @n s' academic conduct.

Examining the standardized coefficients provided in the cc@%& table, Safety (= 0.225,
p < 0.01) emerges as the most influential predictor positiv@sociated with academic conduct.
School Type (B = 0.083, p = 0.051) also shows a p it%%ationship but falls slightly above the
conventional significance threshold. Discipline tudent-Staff Relationship do not exhibit
statistically significant impacts (p > 0.0.’S)).\'}the regression analysis underscores the relevance
of certain school factors, particulav@fety and potentially school type, in influencing the

academic conduct of college sﬁ)éqt . While discipline and student-staff relationship do not show

significant associations, \%%entiﬁed factors collectively contribute to understanding and

fostering positive é@ behaviour among college students in Southwest, Nigeria.

x‘?:bb

Hypothesis Three
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Table 4.18 School Factors and Students’ Moral Conduct in Colleges of Education in
Southwest, Nigeria

Model Summary
Std. Error of the
Model R R Square  Adjusted R Square Estimate
1 4982 248 246 3.32844
a. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Rel
-\
ANOVA“
Model Sum of Squares Df Mean Square F Sig.
1 Regression 4445.869 4 1111.467 100.326 .000°
Residual 13482.589 1217 11.079
Total 17928.458 1221
a. Dependent Variable: Moral Conduct
b. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Rel
\ O\Q
Coefficients”
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.
1 (Constant) 20.603 384 53.701 .000
Discipline 122 .046 .104 -2.684 .007
Safety .032 .045 -.029 -714 475
Student Staff Rel 483 .048 437 -10.163 .000
School Type Total .059 .045 150 1.312 190
a. Dependent Variable: Moral Conduct
Source: Rgrcher’s Fieldwork, 2024
Ta .18 presents a regression analysis investigating the relationship between school

factors and students' moral conduct in colleges of education in Southwest, Nigeria. The model
includes predictors such as School Type, Safety, Discipline, and Student-Staff Relationship. The
results indicate that these predictors collectively explain a significant portion of the variance in

moral conduct (R = 0.498, Adjusted R Square = 0.246, F = 100.326, p < 0.01). The R Square
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value of 0.248 suggests that approximately 24.8% of the variability in moral conduct can be
accounted for by the selected predictors. The Adjusted R Square, considering the number of
predictors, remains at 0.246. The ANOVA results (F = 100.326, p < 0.01) confirm the overall
significance of the model, indicating that the combined influence of School Type, Safety,
Discipline, and Student-Staff Relationship significantly impacts students' moral conduct.
Analyzing the standardized coefficients in the coefficients table, Student-Staff onship (B =
0.437, p <0.01) emerges as the most influential positive predictor of mora c&ly . Discipline (B
= 0.104, p = 0.007) also exhibits a positive relationship with statisti@g ificance. Safety and
School Type do not show statistically significant impacts (p > . Thus, the regression analysis
emphasizes the substantial impact of school factors, partic@y Student-Staff Relationship and
Discipline, on influencing the moral conduct of col gea%ents. While Safety and School Type
show no significant associations, the identified rs collectively contribute to understanding

and promoting positive moral behaviour argg\ollege students in Southwest Nigeria.

N
0&%
x‘?:bb
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Ho4: There will be no significant moderating effect of religion on the relationship among home,

school factors and students’ conduct in colleges of education in Southwest Nigeria

Table 4.19 Effect of Religion on the Relationship between Home, and Students’ Conduct in

Colleges of Education in Southwest, Nigeria

Multivariate Tests”

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai's Trace 978 25804.813 2.000 1143.000 .000
b
Wilks' Lambda .022 25804.813 2.000 1143.000 .000
b
Hotelling's 45.153  25804.813 2.000 1143.000 .000
Trace b
Roy's Largest 45.153  25804.813 2.000 1143.000 .000
Root b
Home Factor Pillai's Trace 938 36.078 56.000 2288.000 .000
Wilks' Lambda 275 37.036° 56.000 2286.000 .000
Hotelling's 1.864 38.004 56.000 2284.000 .000
Trace
Roy's Largest 1.239 50.612¢ 28.000 1144.000 .000
Root
Religion (Moderator)  Pillai's Trace 749 45.685 30.000 2288.000 .000
Wilks' Lambda 358 51.106° 30.000 2286.000 .000
Hotelling's 1.491 56.762 30.000 2284.000 .000
Trace
Roy's Largest 1.251 05.434¢ 15.000 1144.000 .000
Root
Home Factor * Pillai's Trace 1.284 36.011 114.000  2288.000 .000
Religion (Moderator) ~ Wilks' Lambda A11 40.151° 114.000  2286.000 .000
Hotelling's 4.452 44.595 114.000  2284.000 .000
Trace
Roy's Largest 3.406 68.356° 57.000 1144.000 .000
Root

a. Design: Intercept + Home Factor + Religion Total + Home Factor * Religion Total

b. Exact statistic

b. The statistic is an upper bound on F that yields a lower bound on the significance level.
Source: Researcher’s Fieldwork, 2024
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The findings presented in Table 4.19 explore the effect of religion on the relationship
among home, school factors, and students' conduct in colleges of education in Southwest, Nigeria.
The multivariate tests employ Pillai's Trace, Wilks' Lambda, Hotelling's Trace, and Roy's Largest
Root to evaluate the significance of the examined effects. The intercept, representing the overall
model, demonstrates an extremely high level of significance (p < 0.001), indicating that the
combined variables—home factor, religion, and their interaction—significantly ibute to the
variance in students' conduct. The Pillai's Trace (0.978) suggests that a jﬁ@ proportion of

O

hibits a highly significant

the variance is explained by the overall model examining the indivi ctors, the home factor

(parental social status, family size, and educational qualificat
impact on students' conduct. The introduction of the mod@ variable, religion, also shows a

significant overall effect on the model, indicating th&(&)us affiliation plays a role in shaping

students' behaviour. The interaction betwee actor and religion further strengthens the

understanding of their joint influence. The @ Trace (1.284) and other indices suggest that the
[ ]

interaction has a substantial impact{ variance in students' conduct. The Wilks' Lambda,

Hotelling's Trace, and Roy's L4 oot collectively reinforce the robustness and significance of
the effects observed. The‘@?es associated with these tests are highly significant, underlining
the importance o 'c@‘ing the interaction between home factor and religion in the context of
students' cond tT(e results indicate that both home factor and religion independently contribute
to the %@)’Qin students' conduct. Moreover, the interaction between these factors significantly
influences students' behaviour, emphasizing the need to consider religious affiliation in
conjunction with home and school factors when understanding and addressing conduct-related

issues in colleges of education in Southwest, Nigeria
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Table 4.20: Effect of Religion on the Relationship among Home Factors and Students’

Academic and Moral Conduct in Colleges of Education in Southwest, Nigeria

Tests of Between-Subjects Effects

Dependent Type III Sum Mean
Source Variable of Squares df Square F Sig.
Corrected Model Academic 5352.237 100 53.522 33.180 .000
Moral Conduct ~ 14538.320° 100 145.383 48.471 .000
Intercept Academic 79658.020 1 79658.020 49382.92 .000
2
Moral Conduct 81621.953 1 81621.953 27213.01 .000
2
Home Factor Academic 1306.400 28 46.657 28.924 .000
Moral Conduct 4146.358 28 148.084 49.372 .000
Religion (Moderator) Academic 442.879 15 29.525 18.304 .000
Moral Conduct 3230.049 15 215.337 71.794 .000
Home Factor * Academic 3014.336 57 52.883 32.784 .000
Religion (Moderator) Moral Conduct 5104.417 57 89.551 29.857 .000
Error Academic 1845.350 1144 1.613
Moral Conduct 3431.282 1144 2.999
Total Academic 202868.000 1245
Moral Conduct  264066.000 1245
Corrected Total Academic 7197.587 1244
Moral Conduct 17969.602 1244

a. R Squared = .744 (Adjusted R Squared =.721)
c. R Squared =.809 (Adjusted R Squared =.792)
Source: Researcher’s Fieldwork, 2024

Table 4.20 délyes into the impact of religion on the relationship between home and school

factors and students' academic and moral conduct in colleges of education in Southwest, Nigeria.

The analy$i8 iivolves Type III Sum of Squares, degrees of freedom, Mean Square, F-statistics,

and significance levels to assess the significance of the studied effects. The corrected model,

representing the overall impact of home factor, religion, and their interaction, is highly significant

for both academic and moral conduct (p < 0.001). The F-statistics for academic conduct (F =

33.180) and moral conduct (F = 48.471) indicate that the model significantly explains the
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variance in both dependent variables. Breaking down the individual effects, the intercept shows a
significant contribution to both academic and moral conduct, underscoring the importance of
considering the overall model. The home factor exhibits a substantial impact on academic and
moral conduct, emphasizing its role in shaping students' behaviour. The introduction of the
moderator variable, religion, also demonstrates a significant effect on both academic, and moral
conduct. This suggests that religious affiliation plays a role in influencing stud@ehaviour in
the context of academic and moral dimensions. The interaction between home_fagtor and religion
further strengthens the understanding of their joint influence. Th gistics for academic
conduct (F = 32.784) and moral conduct (F = 29.857) indicat ﬁe interaction significantly
contributes to the variance in both dependent Variables.@ -squared values highlight the
proportion of variance explained by the model. F % mic conduct, the R-squared is 0.744
(Adjusted R Squared = 0.721), indicating a s explanation of the variance. Similarly, for
moral conduct, the R-squared is 0.?09 msted R Squared = 0.792), emphasizing the
effectiveness of the model in explai\ﬁg\he variability in students' moral conduct. The results
suggest that the combined iﬂp@% home factor, religion, and their interaction significantly
influences both academic\@?oral conduct in colleges of education in Southwest Nigeria. The
study underscore ﬂ@ortance of considering religious affiliation in conjunction with home

factors when examining and addressing students' conduct-related issues.

&
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Table 4.21: Effect of Religion on the Relationship between School Factors and Students’
Conduct in Colleges of Education in Southwest, Nigeria

Multivariate Tests”

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai's Trace 985 37356.341 2.000 1127.000 .000

b

Wilks' Lambda 015 37356.341 2.000 1127.000 .000
b

Hotelling's 66.293  37356.341 2.000 1127.000 .000
Trace b
Roy's Largest 66.293 37356.341 2.000 1127.000 .000
Root b

SchoolFactor Pillai's Trace 1.222 41.185 86.000  2256.000 .000
Wilks' Lambda 148 41.931° 86.000  2254.000 .000
Hotelling's 3.260 42.684 86.000  2252.000 .000
Trace
Roy's Largest 2.027 53.183¢ 43.000 1128.000 .000
Root

Religion (Moderator)  Pillai's Trace 318 16.433 26.000  2256.000 .000
Wilks' Lambda 704 16.625 26.000  2254.000 .000
Hotelling's 388 16.818 26.000  2252.000 .000
Trace
Roy's Largest 270 23.401¢ 13.000 1128.000 .000
Root

School Factor * Pillai's Trace 1.152 43.804 70.000  2256.000 .000

Religion (Moderator) ~ Wilks' Lambda 179 43.985° 70.000  2254.000 .000
Hotelling's 2.746 44.166 70.000  2252.000 .000
Trace
Roy's Largest 1.553 50.045°¢ 35.000 1128.000 .000
Root

a. Design: Intercept + School Factor + Religion Total + School Factor * Religion Total
b. Exact statistic
c. The statistic is an upper bound on F that yields a lower bound on the significance level.

Source: Researcher’s Fieldwork 2024

191



Table 4.21 explores the influence of religion on the relationship between school factors and
students' conduct in colleges of education in Southwest, Nigeria. The Multivariate Tests provide a
comprehensive overview of the statistical significance of various effects, including the intercept,
school factor, religion (moderator), and the interaction between school factor and religion.

The corrected model, which includes the intercept, school factor, religion, and their in&tction, is

highly significant for predicting students' conduct (p < 0.001). The Pillai's Trace (0"985) suggests

that these variables collectively have a substantial impact on the dependent vakiables.

Examining the individual effects, the intercept demonstrates a si ’\ contribution to the
=

overall model, indicating that factors beyond those explicitly 6 are influential in shaping

students' conduct. Q

The school factor, as a main effect, exhibit té%tantial impact on students' conduct
(Pillai's Trace = 1.222), emphasizing its sigl\ifé%e in influencing behaviour. The associated
Wilks' Lambda and Hotelling's Trace st.atis‘gkrther confirm the importance of school factors in
predicting students' conduct. Religi@ﬂroduced as a moderator variable, also significantly
affects students' conduct. Thf&s&%ests that religious affiliation plays a role in influencing
students' behaviour in the\@& of school-related factors. The interaction between school factor
and religion furt 'r@ces our understanding of their combined impact. The Pillai's Trace
(1.152) and ciated statistics indicate a significant contribution of this interaction to the
Varian%&dents' conduct. The findings suggest that both school factors and religious
affiliation are integral components influencing students' conduct in colleges of education in
Southwest, Nigeria. The interaction between these factors adds a nuanced layer to our
understanding, highlighting the need to consider their joint influence when addressing conduct-

related issues.
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Table 4.22: Effect of Religion on the Relationship among School Factors and Students’
Academic and Moral Conduct in Colleges of Education in Southwest, Nigeria

Tests of Between-Subjects Effects

Dependent Type III Sum Mean
Source Variable of Squares df Square F Sig.
Corrected Model Academic 5680.378? 93 61.079 50.262 .000

Moral Conduct ~ 14419.999° 93 155.054 49.851 .000

Intercept Academic 83450.005 1 83450.005 68671.049 .000
Moral Conduct  85227.663 1 85227.663 27401.433 .000
School Factor Academic 2655.048 43 61.745 50.810 .000
Moral Conduct  4325.620 43 100.596 32.342 .000
Religion (Moderator) Academic 256.136 13 19.703 16.213 .000
Moral Conduct 874.538 13 67.272 21.629 .000
School Factor * Academic 2056.126 35 58.746 48.342 .000
Religion (Moderator) Moral Conduct  4186.320 35 119.609 38.455 .000
Error Academic 1370.761 1128 1.215
Moral Conduct 3508.459 1128 3.110
Total Academic 199818.000 1222
Moral Conduct 260136.000 1222
Corrected Total Academic 7051.139 1221

Moral Conduct  17928.458 1221
a. R Squared = .806 (Adjusted R Squared =.790)
b. R Squared = .804 (Adjusted R Squared = .788)

Source: Researcher’s Fieldwork, 2024

Table 4.22 investigate$i\the impact of religion on the relationship between school factors and
students' academic and~moral conduct in colleges of education in Southwest, Nigeria. The Tests
of Between-Subjetts/Effects provide valuable insights into the significance of various factors in
predictingbdth academic and moral conduct. The corrected model, including school factor,
religion (fhoderator), and their interaction, significantly contributes to explaining the variance in
both academic and moral conduct (p < 0.001). The R-squared values of 0.806 for academic
conduct and 0.804 for moral conduct indicate that a substantial portion of the variability in these
outcomes can be attributed to the considered variables. The intercept, representing factors beyond

the explicitly studied ones, significantly contributes to the model, emphasizing the complexity of
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predicting students' conduct. School factor, as a main effect, plays a crucial role in shaping both
academic and moral conduct. The substantial F-values and associated statistics underscore the
importance of school-related factors in influencing students' behaviour.

Religion, introduced as a moderator variable, has a significant impact on both academic and
moral conduct. This suggests that religious affiliation modifies the relationship between school
factors and students' conduct, indicating the need to consider the interplay of th ments. The
interaction between school factor and religion further enhances the model gctive power,
contributing significantly to the variance in both academic and mor 1 ct. This underscores
the importance of considering the joint influence of school fac@ d religion when examining
students' behaviour. The findings suggest that school factor@ religion are integral components
influencing both academic and moral conduct in col g%%education in Southwest Nigeria. The
interaction between these factors adds a nuanc %{ o our understanding, highlighting the need
for a comprehensive approach to addre.ss t %ts’ conduct in educational settings. This analysis
provides valuable insights for educq@\;ohcymakers, and researchers aiming to comprehend
and enhance the conduct of stu'dél colleges of education.

4.4 Discussion of Fimﬁ%Q

The objecti '@dicated that there were varied compliance levels with ethical conduct
among studen@ colleges of education in Southwest Nigeria. It sheds light on a complex and
critica%%%of educational dynamics. Moral conducts among secondary school students in
Delta State offers a regional context, emphasizing the influence of native culture on discipline and
control!. The Southwest, Nigeria study aligns with Anho's focus, suggesting the importance of
considering local cultural factors in understanding students' ethical behaviour within the

Southwest Nigerian context.
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A study on Model Code of Conduct for student-edited law journal submissions introduces
the conceptual framework of establishing codes of conduct for students?>. While their emphasis is
on legal education, the Southwest Nigeria study contributes empirical evidence to this framework
by assessing actual compliance levels with ethical standards. Effective factors on ethical and
social education of students provide a theoretical backdrop to the Southwest N@a study,
offering insights into the broader theoretical considerations that underpin ethica ation’. The
Southwest Nigeria study complements this theoretical foundation by delvilQi) o the practical
aspects of ethical education, providing real-world insights. 6\

A study on examination of ethical education compone &en teachers and students
contributes to the understanding of ethical dynamics \@1 educational institutions*. The
Southwest Nigeria study aligns with this perspe tiv'be focusing specifically on students'
compliance levels, enriching the overall unders g of ethical education within the academic
environment. Promoting moral values am tértiary institution students through social studies
education aligns with the Southwest K@a study's focus on assessing students' ethical conduct’.
The study adds an empirical® @% conceptual framework, shedding light on the practical
challenges and successes T@?eving the moral and ethical objectives.

The explor, '1®§thical education is further enriched by a study on examination of moral
education as a@\tor in student formation, which aligns with the Southwest Nigeria study's focus
on assis'/@’gldents' ethical conduct®. While study provides theoretical insights, the Southwest
Nigeria study contributes practical perspectives to the broader conversation on moral education.
The role of spiritual and moral education in the spiritual formation of students introduces a
spiritual dimension to the ethical discourse’. While the Southwest Nigeria study does not

explicitly address the spiritual aspect, it contributes practical perspectives, providing a nuanced
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understanding of the multifaceted aspects of moral education. A study on students' awareness of
an academic integrity policy contributes insights into institutional measures®. The Southwest
Nigeria study complements this by investigating the actual adherence to ethical conduct, bridging
the gap between policy awareness and implementation.

The findings from objective two underscore the significant impact of s;&iﬁc home
factors on students' academic conduct within the colleges of education in So st, Nigeria.
Three dominant home factors were identified: parental educational qualificatign, family size, and
parental social status. These factors emerged as crucial determir@ thfluencing students'
behaviour and conduct in educational settings. This is in agree Mﬁ the following findings; a
study resonates with the current research, emphasizing the @ct of socioeconomic and parental
involvement factors on children's foundational lea i%%ﬂlsg. This aligns with the identified
dominant home factors in Southwest Nigeria, ing a universal influence of parental factors
on students' academic conduct. The ﬁndir@rscore a common thread across diverse contexts,

.
emphasizing the importance of paren&‘r;k:s in shaping educational outcomes.

Also, a study exploratiori relationship between parental awareness, emotional support,
and children's academic }@%ment at the secondary level provides additional support for the
significance of f@actorsw. The study reinforces the idea that parental involvement,
awareness, anc&totlonal support are critical components influencing students' academic conduct.
This alie/ the identified dominant home factors in Southwest Nigeria, emphasizing the need
for active parental engagement.

The role of parents in forming the morality of adolescents during puberty adds depth to the
discussion!!. Understanding the influence of parental factors on adolescents' moral development is

crucial for comprehending their conduct in educational settings. This broader perspective on
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morality aligns with the focus on academic conduct in the Southwest Nigerian context, suggesting
that parental guidance extends to various aspects of students' behaviour.

Another study work on developing parenting models to improve children's moral
development contributes a proactive dimension to the discourse. The emphasis on parents playing
an active role in shaping moral behaviour aligns with the identified dominant home factors in
Southwest Nigeria. It suggests that parental actions and guidance go beyond %uencing
academic conduct; they contribute to the broader ethical development of students'?. Altogether,

these studies create a cohesive narrative, reinforcing the idea tt 1 factors, including
volve

socioeconomic status, awareness, emotional support, and activg=i ment, play a pivotal role
in shaping students' academic conduct. The interrelatednes@hese factors emphasizes the need
for a comprehensive understanding of the multifg«&lﬂuences on students' behaviour in
educational settings. ’b

The impact of socioeconomic .staﬁxd religion on the moral development of young
adults broadens the context for uu@nding the intersection of family factors with moral
development'3. This research cores the idea that family background and socioeconomic
factors are influential &&wnts of students' conduct in educational environments. It
establishes a com ’c@e framework that encompasses various aspects of family dynamics and
their impact moral development, reinforcing the significance of these factors in shaping
studen&&iour”. Adolescents' moral identity from family function further solidifies the
connection between family dynamics and moral development!. The identification of moral

identity is integral to comprehending the foundations of students' academic conduct. This research

deepens the understanding of how family functions and dynamics contribute to the development
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of moral values, shedding light on the intricate relationship between family factors and academic
behaviour.

Cultural developmental perspective on differences in adolescents' judgments about moral
values at different ages adds a layer of complexity to the discussion. By exploring how cultural
factors may interact with parental influences in shaping moral judgments, the Kudy offers
nuanced insights into the multifaceted influences on students' conduct!>. It highli the need to
consider cultural contexts in understanding the interplay of various fac;‘w< ffecting academic
behaviour. Q
Achievement at school and socioeconomic background fj educational perspective
contributes a valuable dimension to the discourse's. T@gw underscores the impact of
socioeconomic status on academic achievement, ali %ch the identified home factors in the
Southwest Nigerian context. This emphasizes\tg%ader implications of socioeconomic factors
on educational outcomes, further supPoq%\;e notion that family background significantly
influences academic conduct. ,&Co\

The impact of famib&s&: oeconomic status on prosocial behaviour among college
students in China provid@%s-cultural perspective'®. While considering the Chinese context,
the study reinforc '@ader idea that socioeconomic factors play a role in shaping behaviour,
including acad@c conduct. It highlights the universal nature of these factors, emphasizing their
inﬂuer@dents’ conduct in diverse cultural and educational settings.

The effects of socioeconomic status, parent-child relationship, and learning motivation on reading
ability offers insights into the multifaceted nature of factors influencing academic performance!”.
The study supports the interconnectedness of home factors and academic outcomes, illustrating

the intricate web of influences that contribute to students' conduct. The findings from objective
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two align with a rich body of literature, emphasizing the pivotal role of specific home factors,
such as parental educational qualification, family size, and parental social status, in shaping
students' academic conduct. The cited references collectively provide a comprehensive
perspective, reinforcing the notion that parental and socioeconomic factors are crucial
determinants influencing students' behaviour and conduct in educational settings.

Objective three of this study indicated that school discipline practi 001 safety,
student-staff relationships, and school type were identified as dominant scho fa;sors influencing
both academic and moral conduct. These findings highlight the I@’S‘role of the school
environment in shaping students' conduct. This is in i ith the following offer a

multidimensional understanding of school factors inﬂue@ academic and moral conduct,

encompassing safety measures, infrastructure,

t% udent relationships, extracurricular
engagement, and the broader context of academi ormance in various educational settings.
Safe and Sound School's delineatiori 0§§ety versus Security" provides a foundational
understanding of creating safe lea@ environments'®. The importance of school safety,
underscoring its impact on mke ts' well-being and conduct?®. These resources lay the
groundwork for compre@? the critical role of safety measures in fostering conducive
learning environ

Mubita; ngfla‘uon of welfare facilities in schools is instrumental in understanding the
1mpacx®ol infrastructure on student behaviour and conduct’!. Adequate facilities can
contribute to a positive learning environment, potentially fostering a sense of security and well-
being among students. This aligns with the broader context of the study's findings, emphasizing

the importance of school facilities in shaping students' overall conduct.
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The examination of students' perspectives on extracurricular opportunities adds a
valuable dimension to the discussion. Extracurricular engagement plays a role in shaping students'
behaviour and conduct by providing avenues for personal growth, skill development, and a sense
of belonging. This aligns with the study's identification of extracurricular activities as a dominant
school factor influencing conduct??.

Staff-student collaboration in higher education introduces a frame for mutual
engagement®®, This collaboration between staff and students has the potenQal)o influence not
only academic ethics but also overall behaviour. Positive relationships ’\eén staff and students
can contribute to a supportive learning environment, impac@ ents' conduct positively.
Teacher-student relationships in Tanzanian secondary sch@is pertinent to understanding the
correlation between these relationships and students! 68 mic performance?*. Positive teacher-
student relationships foster a conducive learni ronment, impacting students' behaviour and
ethical conduct. This finding resone.ltesx\ith the study's identification of teacher-student
relationships as a dominant school fa&@ﬂuencing both academic and moral conduct.

In summary, these stidies, Collectively contribute to the understanding of how school
factors, such as welfare Y@%s, extracurricular opportunities, staff-student collaboration, and
teacher-student r '@ps, influence student behaviour and conduct. The multidimensional
insights provided by these references reinforce the importance of a holistic approach to creating a
positiv. a@’glducive school environment that fosters desirable conduct among students.
Challenges and reflections of participants engaged in student-staff partnerships provide nuanced
insights into the complexities of these relationships in education®’. Understanding the challenges
and dynamics of such partnerships contributes to the broader discussion on how school factors

influence students' behaviour and conduct.
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The influence of student-teacher relationships on the academic performance of junior
secondary school students in Mathematics offers subject-specific insights?6. This focused view
aligns with the study's identification of specific school factors, such as teacher-student
relationships, as influential in shaping both academic and moral conduct. The correlation between
teacher-student relationships and teaching effectiveness in Mathematics provided lo&lized and
context-specific perspectives?’. This aligns with the study's emphasis on u anding the
contextual influences of school factors on students' conduct. Linking teacher-studgnt relationships
to academic achievement among senior high school students cont by examining this
relationship within a specific educational context?’. Underst @e dynamics of teacher-
student relationships is crucial in comprehending how ‘@ actors contribute to students'
academic and moral conduct. be

The impact of school type on student d‘@nc achievement broadens the understanding
of how educational structures inﬂuenc? stﬁn\tconduct and performance?®. This aligns with the
study's identification of school type @gniﬁcant school factor influencing both academic and
moral conduct. Academic perfd ¢ and behavioural patterns provides a holistic perspective on
students' academic con@%compassing various facets of behaviour and its impact on
performance®. T °s®sjer view aligns with the study's identification of school discipline
practices as dominant factors influencing both academic and moral conduct.

Additi%@,’qw school effect on student achievement and relationships between students'
academic achievement and school variables contribute by exploring academic performance in
correlation with school-level variables®® *!. These references collectively enrich the discussion on

the intricate relationship between school factors and students' conduct, reinforcing the

multifaceted nature of these influences.
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Objective four of the study unveiled intricate relationships between home factors (family
size, parental educational qualification, and parental social status) and school factors (school
discipline practices, school safety, student-staff relationship, school type). These connections
underscore the interplay between home and school influences on students' conduct. The following
studies provide a comprehensive understanding of these relationships, Gardenhire, S&den, and
Brown's work on attachment as a tool in the treatment of children within fo are a study
contributes to the study's exploration of the intricate dynamics betwe n@l y factors and

N

students' conduct®?. Understanding attachment dynamics is crucial in ending how family

experiences influence students' interactions in the school enviropmen
The association between grandparental care and Qevelopment in China broadens
the understanding of familial influences. The study: %Qs insights into how extended family
dynamics may shape students' behaviour and.c in educational settings. McMullen's work
on being and well-being in infant/tod.dleﬁax and education, life stories from baby, further
emphasizes the importance of earLKC;periences in shaping individuals' well-being®®. This
resonates with the study's expld n of how family factors contribute to students' conduct.
Furthermore, the effects ily structure on the academic performance of children in Ghana
exploration of pa h@tors influencing upper basic students' performance in Nigeria. Also,
provide Valua%insights into the role of family structure and parental factors in academic
outcone\s}/%rb
The influence of family size on the academic performance of high school students
contributes to the understanding of how family size may be a determinant of students' academic
conduct. Another study is the correlation between parents' involvement and the English

achievement of second-year students, the role of parental involvement in academic success®.The
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influence of family type on the academic performance of secondary school students, a study
provides insights into how different family structures may impact students' academic
conduct®’.The effect of nuclear and joint family systems on moral development, offers a gender-
based analysis of family structures' influence on moral development.

Objective five of the study revealed that both home and school factors significantly contribute to
explaining the variance in students' academic and moral conduct. In agreement with the sQr, study on
parenting styles with self-esteem in children and adolescents, also offers™a’ foundational
understanding of how parenting practices influence self-esteem”é%s is instrumental in
contextualizing the broader impact of parenting styles on students' o 1 conduct.

Furthermore, adolescent-parent relationships, understandi .Q e relationships is crucial in
unraveling the complexities of how family factors conpb to students' conduct®®. This research
contributes to understanding the potential impac arenting styles on moral conduct adds a
multicultural perspective, emphasizing tha B\l%ral variations may influence the relationship
between parenting styles and students{ §

However, parenting an scent adjustment introduces the mediating role of family
self-esteem.  This co@ interplay  between parenting practices and students'
adjustment”.Parents{Q%ive self-concept and creative activity as predictors of family lifestyle,
this adds a un%egﬁnension to the discussion by highlighting the role of creativity in shaping
family dy@s and potentially influencing students' behaviour.
A study contributes to understanding how parenting behaviours may influence students'
interpersonal relationships. Parenting styles and their relations with personal and social

adjustment beyond adolescence, emphasizing that the impact of parenting styles extends into later

developmental stages*’.Family processes, parenting practices, and psychosocial maturity of
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Chinese youths, employs a latent variable interaction and mediation analysis*'. This study adds a
methodological perspective, showcasing the intricate statistical approaches used to unravel the
complexities of family processes. Parenting styles predicting future-oriented cognition in children
explores the cognitive aspects of children's development, further emphasizing the broad impact of
parenting styles on various facets of conduct*'. The role of caring parenting style &cademic
performance the specific influence of caring parenting on academic outcome@forcing the
interconnectedness of home factors with academic conduct. (/

Looking at objective six of this study, result of findings re e joint influence of
home and school factors on students' conduct. This holisti %pective emphasizes the
interconnectedness of these factors, urging collaborative ¢ Qetween homes and schools to
foster positive student conduct. Objective six of the st dfa%led that the joint influence of home and
school factors significantly contributes to students' ct. The influence of family backgrounds on
moral values in higher secondary stusie S %tributes by exploring how family backgrounds
shape moral values. Thus, the follow‘éj\udies align with the study's objective, highlighting the
importance of home factors I@%nts conduct. A model code of conduct offers a unique
perspective by focusing (@& education*’. Although the context differs, the study underscores
the significance @ standards in academic settings, bridging the gap between home and
school factor% effective factors on ethical and social education of students as factors
inﬂueni%e ical education. The study supports the idea that ethical education is influenced by
various elements, both at home and in schools®.The ethical education components of teacher-
student relationships adds depth to the understanding of how educational institutions contribute to

ethical education**. This emphasizes the role of the school environment in shaping students'

ethical conduct®.
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Promoting moral values among tertiary institution students through social studies
education require fostering moral values in higher education**. The study addresses the challenges
in Nigeria's educational system, emphasizing the need for ethical education in tertiary institutions.
Moral education as an important factor in the formation of a student adds a philosophical
dimension to the discussion®’. The study underscores the transformative role of mo&ducaﬁon
in shaping students as individuals, emphasizing the holistic development of stud
Sh's research on the role of spiritual and moral education in the spiritual f ion of students
provides a spiritual perspective on ethical education*. This @’rg\ce highlights the
interconnectedness of spiritual and moral dimensions ping students' conduct,
acknowledging the role of both home and school environme@A study on students' awareness of
the academic integrity policy, the importance of et i%%ucation within the academic setting,
highlighted the joint influence of home and{%sb actors. The need for collaborative efforts
between homes and schools to foster posm&kdent conduct, emphasized the interconnectedness
of factors in shaping students' ethical G;fopment46

Objective seven of thi *Al% revealed that religion serves as a significant mediator,
influencing the relationsht %een home and school factors and students' academic and moral
conduct. The re '@provide valuable insights into how religion and cultural contexts,
specifically w@n a religious framework, shape students' behaviour in educational settings. To
corrob% findings of this study are the study of moderating effect of religion on moral
equity and ethical behaviour on how religion affects ethical behaviour*’. The findings suggest that
religion serves as a moderator in the ethical domain, highlighting the interplay between religious
beliefs and moral conduct. The mediating effects of religion on the relationship between trauma

and suicidal behaviours among college students in Northwest China provide insights into the role
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of religion in coping with adverse experiences and importance of considering religious beliefs as a
protective factor in students' mental health and moral conduct®®. Self-religion, father's attitude,
and religious education influence the moral behaviour of adolescents. The role of self-religion and
parental influence on adolescents' moral development is imperative as religious upbringing is
important factor in shaping moral conduct during adolescence.

The impact of intrinsic and extrinsic religion on ethical decision-making in man. nt in a non-
Western and highly religious country, examining the influence of religion @Qcal decision-
making in a business context. This study highlights the nuanced role on in shaping ethical
behaviour in various domains to support the findings of this st %, a study on the effect of
nuclear and joint family systems on moral development@ a gender-based analysis to the
discussion to further support the theoretical fram %Qf the study suggesting religion and
gender. Family structure, in conjunction %ﬁbreligion, influences moral development,
emphasizing the interconnectedness of fan@hamics and religious beliefs®.

A broader perspective on fan;{@hﬂuence is incorporating emotional intelligence. The
impact of family dynamics p@%ly shaped by religious beliefs on students' behavioural
outcomes. Consequently,\é%us principles can be incorporated into approaches aimed at
upholding disciplj %@romoting ethical conduct in schools®! 2, This aligns with the findings
of the study, which emphasizes the impact of cultural and religious contexts on shaping students'
behaviw/&onduct in educational settings, underscoring the complex interplay between home,
school, and religious influences. The theory of planned behaviour and attachment theory
explained the role of intention towards exhibiting a behavior and that certain behaviour of elders

or parents or caregiver could be imitated by children be it at home or school. Both ethical

unethical behavior could borne out of intention or through imitation of parents’ behaviour.
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Chapter Five
Conclusion

5.1 Summary of the Findings

The examination of academic conduct reveals significant positive correlations with
parental educational qualification (r = 0.298), parental social status (r = 0.263), schoo] discipline
practices (r = 0.183), school safety (r = 0.232), student-staff relationship (r = 0 , and school
type (r = 0.170). Moral conduct exhibits significant positive correlations w'th&rjn al educational
qualifications (r = 0.385), school discipline practices (r = 0.380) &safety (r = 0.390),
student-staff relationship (r = 0.490), and negative correlation %rental social status (r = -
0.285) and school type (r = -0.351). Academic conduct a@wral conduct show a significant
positive correlation (r = 0.244). Both academic a r@ conduct exhibit significant positive
correlations with home factors (r = 0.247; r=Q.3 d school factors (r = 0.214; r = 0.465).
Approximately 10.2% of the Variabili.ty in\acddemic conduct is explained by Parental Social
Status, Family Size, and Parental Edu{@@l Qualification. Parental Educational Qualification (j3
= 0.211) and Parental Social’&u (B = 0.150) exhibit positive and statistically significant
relationships with academi c?duct.

Approxi '@5.1% of the variability in moral conduct is explained by Parental
Social Status@mily Size and Parental Educational Qualification. Parental Educational
Qualiﬁ%@’% = -0.339) and Parental Social Status (p = -0.078) show negative relationships
with moral conduct. Approximately 5.7% of the variance in academic conduct is explained by
School Type, School Safety, School Discipline Practices and Student-Staff Relationship. School
Safety (B = 0.225) emerges as the most influential predictor positively associated with academic

conduct.
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Approximately 24.8% of the variance in moral conduct is explained by School Type, School
Safety, School Discipline Practices and Student-Staff Relationship. Student-Staff Relationship (3
= 0.437) and School Discipline Practices (f = 0.104) emerge as the most influential positive
predictors of moral conduct.

Examining students’ conduct in colleges of education in Southwest, Nigeria, Table 4.17
reveals a highly significant overall impact (p < 0.001). Home and school factors g with their
interaction, significantly contribute to variations in conduct. The findings n&ryore the integral
role of both environments in shaping students' behaviour. Q’{

Regarding the joint influence of home and school factors on @1 ic and moral conduct, the
model significantly explains variance in both dimensions@ = 0.952 and 0.920). Home and
school factors, including their interaction, play a su tafBQrole in shaping conduct, emphasizing
the need to consider their interplay. ’b

Analyzing the effect of religior.l 0 oxé and school factors, a highly significant impact
(p <0.001) was observed. Religion, qég\ide home and school factors, independently and jointly
influences students' conduct. “@l lights the importance of considering religious affiliation in
addressing conduct-relat&@%& The impact of religion on academic and moral conduct is
evident (R"2 = 0 @ 0.809). The model, considering home, school factors, and religion,
significantly c@ibutes to understanding conduct. Results emphasize the importance of religious
afﬁlia'o%@njunction with home factors. Religion's influence on school factors and students'
conduct, revealed a highly significant overall impact (p < 0.001). The interplay between school
factors and religious affiliation significantly contributes to understanding conduct-related issues.
As regards the impact of religion on school factors and academic/moral conduct, the model

significantly explains variance in both dimensions (R*2 = 0.806 and 0.804). The interplay
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between school factors and religion is crucial, emphasizing the need for a comprehensive
approach in addressing students' conduct in educational settings.
5.2 Conclusion

This comprehensive study on students’ conduct in colleges of education in Southwest,
Nigeria unveils intricate relationships between home factors, school factors and religious
affiliation in determining students' conduct. The joint impact of these elem@igniﬁcanﬂy
shapes both academic and moral behaviour of students. (/

The findings underscore the vital role of home and school e@ents in influencing
students' conduct. Home factors, including parental social st %ﬂy size and educational
qualification, exhibit a substantial influence. Similarly, sch@ctors, encompassing school type,
safety measures, discipline practices, and student-s&% tionships, significantly contribute to
students' behaviour. ’b

\S

Religious affiliation emerges as anQ %rthy modifier, influencing the interplay between
home and school factors. The joint in{ﬁe}te of these elements significantly affects both academic
and moral conduct, emphasizir} eed for a holistic approach to address conduct-related issues.
Recognizing the intercon@%ess of home and school environments, along with the modifying
impact of religio §®tion is crucial for fostering a conducive educational environment.
Tailored inter@ions considering these factors can contribute to the positive development of
studen&l@our in colleges of education in Southwest Nigeria. The study's nuanced findings
pave the way for targeted strategies aimed at enhancing the overall well-being and conduct of

students in educational settings.
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5.3 Recommendations
Based on the fimdings of this study, the following recommendations were made.
1. There is the need to develop a stable connection between the lecturers and the students to
enhance students’ compliance to ethical conducts in colleges of education in Southwest,
Nigeria. All educational approaches that will create and promote strong connectio&between

b

college of education staff and students should be developed so that the st unethical
behaviours can easily be observed and corrected by the college staff. activities that
build a feeling of belonging, trust, and emotional stability are e.la in molding ethical
conduct.

2. There is the need for every home to develop a strong bo@aase on the family structure ) that
will help to shapen the conduct of every memb %% family. This is in recognition of the
complicated effect of home factors, notabl ntal educational qualification, family size,
and parental social status on child.’s btour. There is the need to develop customized
solutions that account for the pat{@f dynamics of each home component, provide support
systems that cater for Vafi&nily structures and educational backgrounds, noting their
distinct influence on s@ s’ behaviour.

3. There is the %@yhe school authority to develop a standard disciplinary measures and
safety regu@ons to enhance good moral and academic conduct amog students in colleges of
ed1C\at/@’Q Southwest, Nigeria. The school should invest in infrastructure, develop healthy
student-staff connections, encourage extracurricular activity, and create a climate favourable

to academic performance, envision schools as comprehensive centres nourishing all areas of

students’ development. However, any unethical conduct such as indecent dressing,
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examination misconduct and disrespect for school authority and staff should be metted with
appropriate punishment or sanctions

4. There is the need to develop a strong collaborative platform between the home and the school
for cooperative decision-making and problem-solving to correct students’ unethical behaviour
and shapen their conduct. There should be open communication lines between parents and the
school, realizing that ensuring ethical conduct among students is a shared res %y

5. Acknowledging the function of religion as a crucial moderator affec in&st) ents’ conduct,
there is the need to implement rules that accommodate religio iversity in colleges of
education in Southwest, Nigeria. This will help to provide §m§phere where students feel
respected and appreciated irrespective of their religious@ . It will also provide training for

educators to manage religious complexities 'n{b%vay that fosters inclusiveness and

understanding. \Q’b
5.4 Contribution to Knowledge ’\%\

The purpose of any research w@to contribute to as well as improve existing knowledge.
Based on the findings, it is befi&{tat this study has proved in promoting new knowledge and
contributed to knowledge\@e following ways:

1. The stu '&%ﬁed a new and relevant model considered important in studying
stude@conduct. The conceptual review is a crucial foundation that reveals in detail the

\f/@tbs that impact on the behaviour of students in colleges of education in Southwest,

Nigeria. The study thoroughly examines the complex interaction between issues related
to family and school, acknowledging the crucial importance of ethical principles and the
subtle impact of religious connections. This significant contribution not only enhances

the richness of the academic work but also demands a fundamental change in educational
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discussions. It promotes the breaking down of conventional divisions, arguing for the
adoption of a comprehensive view of student behaviour. This paradigm shift encourages
educators, politicians, and researchers to expand their viewpoints, creating an
atmosphere that acknowledges the complexities of child’s behaviour.
The study has contributed to literature in the field of Social Studies espemally in the area
of students’ conduct. In study, it encourages scientists to exam e dynarnlc
interaction between cognitive and emotional elements determini g tudents' actions.
practice, educators and policymakers discover a guiding com‘to create interventions
that address the full range of student behaviour, cre@&ophisticated approach to
ethical conduct in educational contexts. Q
This research provides a substantial contri %Qeducational policies and practices by
proposing that ethical education shqu %mcorporated into school curriculum at all
levels of education. The resglts&kﬂine the need for incorporating ethical topics
throughout the curriculum, K@ding a thorough policy adjustment.
The empirical results’ & focus on the tremendous influence of certain family and
school c1rcumst3t®§1 child’s academic and moral behaviour. It highlighted relevant
compon f@ as parental educational qualification, family size, school discipline
pract% and student-staff relationships and this goes beyond theoretical abstraction.
\I/ d, it delivers concrete knowledge that educators, politicians, and academics may
exploit and also helps to understand many contextual elements that form student

behaviour..
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Recognizing the significance of religion, the research promotes inclusive policies and
multidisciplinary training for educators, giving vital insights to design successful policies
and practices in institutions of education in Southwest Nigeria.
5.5 Suggested Area for Further Studies
The following areas for further research can help build upon the cuint study’s
findings and provide valuable insights into how to instill good moral and a@ic conducts

C

in students in various instiutions of higher learning:

1. Delve into the subtle effect of cultural aspects on pupil@iour. Explore how
cultural variety within Southwest Nigeria relates Gﬁnces in ethical conduct.
Consider elements such as cultural values, tras, and community dynamics in
molding students' reactions to educationa c%&s.

2. Investigate the influence of technal affecting pupils' behaviour. Examine how
digital platforms, social med.ia, \oline interactions impact ethical decision-making.
Address the difficulties a@:sibilities given by the digital realm in the context of
academic and moral @%our.

3. Focus on the h@?ce of teacher training programs in affecting students' behaviour.
Evalu '%%ﬁciency of instructional techniques, teacher-student interactions, and

cla%om management tactics in developing good behaviour. Provide ideas for

\;@’Qgthening teacher education to effectively handle conduct-related issues.
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Appendices
Appendix I
Department of Arts and Social Science Education,
Faculty of Arts and Education,
Lead City University, Ibadan.

Home, School Factors and Student Conduct Questionnaire (HSF@Q\

Dear Sir or Ma, 6\
Request to Participate in a Rese
I am a Postgraduate Student of Department of Arts @ocial Science Education, Faculty
of Arts And Education, Lead City University, Iba n(b% on the Home, School Factors and
Student Conduct in Colleges of Education in Squ igeria I kindly request your assistance by
availing time to respond to the questionnairﬁ}‘data collected will be treated in strict confidence

and use only for research purpose. Yo@peratlon will be highly appreciated.

Yours Faithfully, AQ

Section A — Demogra ﬁ)rmatlon
Instruction: Plea %’) as appropriate

1. School e: (a) Federal () (b) State (  )(c) Private ( )
SeQ’b Male () (b) Female ()
M (a)16-20( ) (b)21-24 ( ) (c) 25 & Above ( )
Religion: (a) Islam () (b) Christianity ( ) (c) Traditional ( ) (d) Others ( )
Family Size: (a) 1-4( ) (b) 5-8 ( ) (¢) 9-12( ) (d) 13 & Above( )
Parental Social Status: (a) High () (b) Medium ( ) (¢c)Low ( )
Parental Educational Qualification: (a)WASSCE or below () (b) OND/NCE ( )
(c)HND/Degree () (d) Masters () (e) PhD ( ) (f) Others ()

e
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Section B — Students’ Conduct

Instruction: Please tick (V) the question items as appropriate
SA — Strongly Agree A — Agree D — Disagree SD — Strongly Disagree

S/N Students’ Conduct SA |A [D BD
A Academic Conduct

1. | Students can only be punctual at lectures and school if there is a good
student-staff relationship

2. | Watching an interesting film or chatting with a friend on phone can make ~
me absent from lectures <)

3. |Students usually comport themselves well during lectures and(| \M
examinations because of the fear of sanctions by the college authority (

4. | Impersonating another person in an examination should be allov&ﬁi‘"
order to pass a seemingly difficult course

5. | Cheating during tests and examinations should be allo@d that
students can pass well

B Moral Conduct

6. | Rioting should be allowed in school when students @‘Tﬁted by their
lectures

7. | Showing too much respect(greeting) to lectur 'ﬁx&aff is amounting to
a waste of students’ precious time f%\

8. | Students should be allowed to involve in “ ¥ahod” or internet fraud to get
money for school needs N\

9. | Students should be allowed to dre S the\way they want to school and
lecture halls “

10. | There is nothing bad in talkln®§3pectlvely to a lecturer whom I feel
offended me

*\I

Section C - Home Factor\bQ

S/N | Family size \ SA A D SD

1. |Students fro @&me families achieve better academically than those
from lar ilies.

2. |Students small-size families are more morally upright in term of
dressin those from large size families.

3. ﬁbze families facilitate the provision of needed materials that ensure
Ss&ﬂts better examination conduct.

4. |Students from small size families are more punctual at lectures than their
counterpart from large family sizes.

5. |Family size goes a long way in determining students moral and academic
conduct at college
Parental Educational Qualification

6. | Parental educational level is a yardstick in determining college students’
academic conduct

7. | Parental educational level have influence on college students’ moral
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conduct

8. | Parent with high level of education always cater for their children
educational needs more than those with low level of education

9. | Students from highly-educated parent are prone to immoral conduct at
college than those from lower-working class parents.

10. | Highly educated parents always demand for progress reports of their
children to know the children’s academic conduct at college unlike low
educated parents.

Parental Social Status

11.| Parental social status has impact on students' moral and academic N
performance in college. PN

12.| Students from low parental social status get more parental attention t \\)
those from high parental Social Status. Y

13.| Students from high parental social status outperform those fi '\@W
parental social status academically. ~

14.| Students from parents with high social status dress more @ than
those from low parental social status N\

15.

Students with high parental social status attend lect often than
their counterparts with low parental social status.

Section D - School Factors 66

Instruction: Please tick (V) the question 1tem@0prlate

S/N School Factors \ N SA SD

School Discipline Practices  * N\

1. | School discipline practices instillgood academic conduct in the students

2. | The sets down disciplina and regulations in the school control
students immoral condut

3. | Schools reward stud good characters in order to promote students
moral conduct

4. | Sending out % ving students out of the classroom during lectures
inculcates w& titude in the students

5. | The scthl\q__ymes suspends or expels erring students if need be.
School ty

6. | Putting™ui place a school safety and security policy help in preventing
am conduct in the college

7. | Enaéting a strong visitor management programme is a way to prevent
external immoral conduct within the school premises

8. | The use of badges or identity cards help to prevent immoral conduct in
school

9. | Creating a good school climate enhances good academic conduct in
school

10. | Preventing bullying, harassment and violence among college students

result to moral conduct in the school.
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Student-Staff Relationship

11. | Healthy student-staff relationship has a positive link with student
academic and moral outcomes in the college

12. | Building good student-staff relationship helps in ensuring good
academic conduct among college students

13. | Building good student-staff relationship helps to prevent academic and
behavioural problems in the college

14. | Healthy student-staff relationship is a key factor to college students’
attendance at lectures

15. | Healthy student-staff relationship makes it possible to correct student N
immoral conduct in the college PN
School Type C \d

16. | Student moral conduct depends on the type (private, state and federal)_
of the college attended o~

17. | School rules, regulations and code of conduct can easily be rcéd on
public college student than those in private colleges &

18. | Immoral conduct is rampant in private colleges than pubfiticolteges

19. | Discipline is easily enforced in public colleges than privateolleges

20. | Interest in profit-making by private colleges 1imitM1rers’ ability to

instill proper moral conduct in students unlike pul{i&colleges
)

Section E — Religion (Moderating Variable)

S/N

Instruction: Please tick (V) the question item&&@ opriate

Religion (Moderating Variable) .

SA

SD

1. |Some college students' behaviouﬁ@dtudes are moderated by religion
activities on campus. .

2. |Most college students avoid cheating during examinations out of respect
for their religion. o\

3. | A private college wit \Eﬁgious orientation might require its students
to follow certain d(e}s\ es.

4. |The role of religionon students' general conduct at the college of
education issgbéat:

5. |Students devotion’to religious activities in school helps to prevent

academie mis€onduct on campus.

'b\)
N
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Appendix 11

Count Column Total N %
School type Federal 872 69.5%
State 245 19.5%
Private 137 10.9%
1254 100.00
Sex Male 285 22.7%
Female 969 77.3%
1254 100.00
Age 16-20 269 21.5%
21-24 810 64.6%
25 & Above 157 12.5%
1254 100.00
Religion Islam 698 55.7%
Christianity 516 41.1%
Traditional 40 3.2%
1254 100.00
Family Size 1-4 551 43.9%
5-8 592 47.2%
9-12 93 7.4%
13 & Above 18 1.4%
1254 100.00
Parental Social Status Low 272 21.7%
Medium 694 55.3%
High 178 14.2%
4 110 8.8%
1254 100.00
Parental Educational Qualification WASSCE or below 184 14.7%
OND/NCE 868 69.2%
HND/Degree 170 13.6%
Ph.D 18 1.4%
Other 14 1.1%
1254 100.00
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Analysis of Research Questions

Level of Students' Compliance to Academic Conduct in Colleges of Education, Southwest,
Nigeria

Strongly  Agree  Disagree Strongly Mean
Agree Disagree

Students can only be punctual at 239 272 391 352 2.23
lectures and school if there is a (19.1%) (21.7%) (31.2%) (28.1%)
good student-staff relationship

Watching an interesting film or 183 416 400 255

chatting  with a friend on phone (14.6%) (33.2%) (31.9%) (20.39 Q
can make me absent from lectures b
Students usually comport 185 356 410 9
themselves well during lectures (14.8%)  (28.4%)  (32.7%)

and examinations because of the

fear of sanctions by the college %

authority

Impersonating another person in an 327 347 288 2.57
examination should be allowed in (26.1%) (27.7%) 3%)  (23.0%)

order to pass a seemingly difficult Q

course fb

Cheating  during tests and 511 26 237 245 2.82
examinations should be allowed so (40.7%) %)  (18.9%)  (19.6%)

that students can pass well
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Level of Students' Compliance to Moral Conduct in Colleges of Education, Southwest,
Nigeria

Statement Strongly  Agree Disagree Strongly Mean
Agree Disagree

Rioting should be allowed in 339 394 357 164 2.276

school when students feel (27.0%) (31.4%) (28.5%) (13.1%)

cheated by their lecturers

Showing too much respect 328 463 353 110 %

(greeting) to lecturers and staffis  (26.2%) (37.0%) (28.2%)  (8.8%

amounting to a waste of students’

precious time 5 6\

Students should be allowed to 505 337 142 70 2.142
involve in "yahoo" or internet (40.3%) (26.9%) (21.5%)

fraud to get money for school Q

needs
Students should be allowed to 469 3 b 253 207 2.157
) \ :

dress the way they want to school (37.4% %)  (20.2%)  (16.5%)

and lecture halls

disrespectfully to a lecturer %) (32.4%) (16.0%)  (15.7%)

There is nothing bad in talking 4§t§ 406 200 197 2.114

whom I feel offended me \

h feel offended \)Q
¢

O

\/QJ
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The Dominanceof Family Size Factorin determining Students’ Conduct in Colleges of

Education, Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly = Mean
Agree Disagree

Students from small-size 251 387 396 220 2.536

families achieve better (20.0%) (30.9%) (31.6%) (17.5%)

academically than those from *

large size families. QQ

Students from small-size 247 303 466 23 2.446

families are more morally (19.7%) (24.2%) (37.2%) @%%)

upright in terms of dressing than %

those from large size families. 0

Small size families facilitate the 228 356 @ 372 2.352

provision of needed materials (18.2%) (28.4%}§S3.8%) (29.7%)

that ensure students better b

examination conduct. ’b

Students from small size 265 %% 451 225 2.501

families are more punctual at (21.&9?« (24.0%) (36.0%)  (18.0%)

lectures than their counterparts é

from large family sizes. .\

Family size goes a long way' 211 263 494 286 2.320

determining student.s' aland (16.8%) (21.0%) (39.4%) (22.8%)

academic conducﬁtN ege.

x‘g’b

240



The Dominance ofParental Educational QualificationinDetermining Students’ Conduct in
Colleges of Education, Southwest, Nigeria

Strongly Strongly
Statement Agree Disagree Mean
Agree Disagree
Parental educational level is a
o o 223 273 431 327
yardstick in determining college 2.313

_ (17.8%) (21.8%) (34.4%) (26.1%)
students’ academic conduct

Parental educational level has

458 261 182 2‘
influence on college students’ QQ .638

(36.5%) (20.9%) (14.6%) (28.
moral conduct

Parent with a high level of O

education always cater for their %
411 415 1 SQ 269

children's educational needs more 2.666
. (32.8%)  (33.2%) 0)  (21.3%)
than those with low level of
education be
Students from highly-educated b
parents are prone to immoral & 319 268 5 506
conduct at college than those from (30{!&% (22.8%) (25.5%) (21.4%) ‘
lower-working class parents.
Highly educated parents alwa&%
demand progress reports of
prog P \r 323 155 337
children to know the n’s 2.524

(35.0%)  (25.6%) (12.4%)  (27.0%)

academic conduct at Q&e unlike

low-educated par ts s,

&
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The Dominance ofParental Social StatusinDetermining Students’ Conduct in Colleges of

Education, Southwest, Nigeria

Statement Strongly Agree Disagree Strongly = Mean
Agree Disagree

Parental social status has an 220 233 442 359 2.252

impact on students' moral and (17.5%) (18.6%) (353%) (28.7%)

academic performance in

college. %

Students from low parental 190 346 481 237 0 88

social status get more parental (15.2%) (27.6%) (38.5%) 9 &/

attention than those from high O

parental social status. %

Students from high parental 239 328 2.379

social status outperform those (19.0%) (25.9%) % 0)  (26.1%)

from low parental social status ’b

academically. b

Students from parents with high 154 \@ 529 249 2.304

social status dress more ethically (12. 3‘@5.7%) (42.3%)  (19.7%)

than those from low parental &C)\

social status.

Students with high parental $ 302 402 284 2.438

social status attend lectur (21 2%) (24.1%) (32.0%) (22.7%)

more often than thear

counterparts w1th<ow\p, arental

social status.

( D

\/QJ
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The Dominance of School Discipline PracticesinDetermining Students’ conductin Colleges
of Education, Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly @ Mean
Agree Disagree

School discipline practices 466 196 232 360 2.615

instill good academic conduct (36.9%) (15.6%) (18.5%)  (29.0%)

in the students

The sets down disciplinary 416 231 186 421 ®

rules and regulations in the (33.1%) (18.4%) (14.7%) (33.8%(}0

school control students immoral /\

conduct

Schools reward students of 394 309 210 %1 2.621
good characters in order to (31.4%) (24.6%) ( (27.3%)

promote students moral conduct
Sending out misbehaving 492 255 f& 278 2.656
students out of the classroom (39.2%) (18.3%)  (22.1%)

(3
during lectures inculcates ®
positive attitude in the students . ,&

The school at times suspends or 327 C_)\ 461 207 259 2.690
expels erring students if need @‘%) (36.7%) (16.5%)  (20.7%)

be. R J\\
\S

¢
x@@
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The Dominance of School Safety in Determining Students’ conduct in Colleges of Education,
Southwest, Nigeria

Statement Strongly  Agree Disagree Strongly = Mean
Agree Disagree
453 323 203 275 3.55
Putting in place a school safety (36.2%) (25.8%) (16.2%)  (21.8%)
and security policy helps in *
preventing immoral conduct in Q
college 0
Enacting a strong visitor 406 237 408 Q} 3.47
management program is a way to  (32.5%) (18.9%) (32.6%) z%%)

prevent external immoral conduct %

within the school premises 0

The use of badges or identity 391 316 % 169 2.73
cards helps to prevent immoral (31.3%) (2526% 30.0%)  (13.5%)

conduct in school

Creating a good school climate 337 @Q 148 271 2.69
enhances good academic conduct (26..%& (39.8%) (11.7%)  (21.6%)

in school C_)\

Preventing bullying, harassmer.lt, ® 294 381 158 2.77
and violence among college $ (33.6%) (23.5%) (30.3%)  (12.6%)

students result in moral cond Qin

the school ¥
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The Dominance of student staff relationship Determining Students’ conduct in Colleges of
Education, Southwest, Nigeria

Statement Strongly Agree Disagree Strongly Mean
Agree Disagree
Healthy student-staff 357 306 380 180 2.62
relationship has a positive (30.8%) (24.5%) (30.3%) (14.4%)
link with student academic
and moral outcomes in the
college
417 297 320 220 3
Building good student-staff (33.4%) (23.8%) (25.2%) (17.6%)
relationship helps in ensuring 0
good academic  conduct (/
among college students ’\
Building good student-staff 307 486 233 ‘ 2.69
relationship helps to prevent (24.5%) (38.8%) (18.6%) 1%)
academic and behavioural
problems in the college 0
Healthy student-staff 370 282 3@ 238 2.62
relationship is a key factor to  (29.6%) (22.5%) .0%)  (18.9%)
college students’ attendance fb
at lectures b
Healthy student-staff 372 72707 200 310 2.64
relationship makes it possible (29.7%) \@%) (16.0%)  (24.6%)

to correct student immoral
conduct in the college

¢
x‘g’b

&S
L
N
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The Dominance of School Types Determining Students’ conduct in Colleges of Education,

Southwest, Nigeria

Statement trongly Agree Disagree Strongly Mean
Agree Disagree

Student  moral conduct 274 364 214 402 2.41

depends on the type (private, (21.9%) (29.0%) (17.1%) (32.0%)

state, and federal) of the

college attended

School rules, regulations, and 474 213 199 368 343

code of conduct can easily be (37.8%) (17.0%) (15.9%) (29.3%) \

enforced on public college Q

students than those in private 0

colleges Q,

Immoral conduct is rampant 191 222 360 481 ’\ 2.07

in private colleges than public (15.2%) (17.7%) (28.6%) (3 .

colleges

Discipline is easily enforced 477 354 138 3.61

in public colleges than private (38.1%) (28.3%) (11.0% @2.8%)

colleges

Interest in profit-making by 355 350 34 201 3.48

private colleges limits (28.4%)

lecturers’ ability to instill
proper moral conduct in
students unlike public
colleges

(28.0%) \ @F6%)  (16.0%)
O
N
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1.5 Hypotheses

The following hypotheses were formulated for the study:

Hol: There will be no significant relationship among home factors, school factors and students’
conduct in colleges of education in Southwest Nigeria.
Correlations® \
Moral
Acade Condu ( )
mic ct FS EDQ
Academic Pearson Correlation

Sig. (2-tailed)

i %DISP STY STR ST
1 %

Moral Conduct Pearson Correlation .244™ 1 0
Sig. (2-tailed) .000 Q
Family Size Pearson Correlation  .032  -.074™ Q
Sig. (2-tailed) 265 ’b
Educational Q  Pearson Correlation .298" 1
Sig. (2-tailed) .000 .
Social Status Pearson Correlation 263@8 285™ 349" 628" 1
Sig. (2-tailed) 000 000
Discipline Pearson Correlgti&%%f* .380** 383" 514" 497 1
Sig. (2-tailed) AN 000 .000 000 .000 .000
Safety Pearson rr}tﬁm 2327 390" 156 495" 364" 7217 1
Sig. ( .000 .000 .000 .000 .000 .000
Student Staff elation .159™ .490™ 287" .578" .507"" .655" .720™ 1
Rel &talled) .000 .000 .000 .000 .000 .000 .000
School Type rb\P)arson Correlation .170™ -351" 407" 595" .6817" .630™ .581"" .728"
Total . 2, Sig. (2-tailed) 000 000 .000 .000 .000 .000 .000 .000

**_Correlation is significant at the 0.01 level (2-tailed).

b. List wise N=1222
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Correlations®

Academic  Moral Conduct Home Factor

School Factor

Academic Pearson Correlation 1
Sig. (2-tailed)
Moral Conduct Pearson Correlation 244* 1
Sig. (2-tailed) .000
Home Factor ~ Pearson Correlation 247 =312 1
Sig. (2-tailed) 000 000 \
School Factor ~ Pearson Correlation 214" -.465™ 67 lﬁ‘\Q o 1
Sig. (2-tailed) 000 000 000

**, Correlation is significant at the 0.01 level (2-tailed).
b. List wise N=1222

\J

Ho2: There will be no significant relative influence of ho ﬁlool factors on students’

conduct in colleges of education in Southwest NigerQ

Home factors and students’ conduct -Academic be
LN
Model Summary
Std. Error of the
Model R R Square  Adjusted R Square Estimate
1 3192 102 .099 2.28267

a. Predictors: (Constant), H Social Status, H Family Size, H Educational Q

SN

L\
ANOVA“
Model Sum of Squares df Mean Square F Sig.
1 Regression 731.249 3 243.750 46.780 .000°
Residual 6466.338 1241 5.211
Total 7197.587 1244

a. Dependent Variable: Academic
b. Predictors: (Constant), H Social Status, H Family Size, H Educational Q
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Coefficients”

Standardized
Unstandardized Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 9.318 334 27917 .000
H Family Size -.026 .020 -.037 -1.279 201
H Educational Q 176 .029 211 6.107 .000
H Social Status 126 .030 150 4.132 .000
a. Dependent Variable: Academic 0\
Home factors and students’ conduct -Moral 6\
Model Summary
Std. Error of the
Model R R Square  Adjusted R Square Estimate
1 .389° 151 149 3.50634
a. Predictors: (Constant), H Social Status, H FiinleSize, H Educational Q
A\
ANOVA°
Model Sum of Squares df Mean Square F Sig.
1 Regression 2712.202 3 904.067 73.535 .000°
Residual 15257.400 1241 12.294
Total 17969.602 1244
a. Dependent Variable: Moral Conduct
b. Predictors: (Constang, E{ Social Status, H Family Size, H Educational Q
N N\
Coefficients”
Standardized
Unstandardized Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 20.193 S13 39.384 .000
H Family Size .023 .031 .021 754 451
H Educational Q -.446 .044 -.339 -10.076 .000
H Social Status -.103 .047 -.078 -2.216 .027

a. Dependent Variable: Moral Conduct
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School factors and students’ conduct — Academic

Model Summary
Std. Error of the
Model R R Square Adjusted R Square Estimate
1 .240° .057 .054 2.33685
a. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Rel
\
N\
ANOVA“
Model Sum of Squares df Mean Square F Sig.
1 Regression 405.252 4 101.313 18.553 .000P
Residual 6645.887 1217 5.461
Total 7051.139 1221
a. Dependent Variable: Academic
b. Predictors: (Constant), School Type Total, Safety, D}g&)ljne, Student Staff Rel
AN b
Coefficients”
Unstandardized Standardized
Coefficients Coefficients

Model B Std. Error Beta t Sig.
1 (Constant) 10.610 .269 39.387 .000

Discipline 012 .032 .017 387 .699

Safety 154 .031 225 4.934 .000

Student Staff Rel -.052 .033 -.075 -1.551 121

School Type Total .062 .031 .083 1.956 .051

a. Depender}t Variable: Academic

\/QJ

250



School factors and students’ conduct — Moral

Model Summary

Std. Error of the
Model R R Square Adjusted R Square Estimate
1 4982 248 246 3.32844

a. Predictors: (Constant), School Type Total, Safety, Discipline, Student Staff Rel

10)

ANOVA®
Model Sum of Squares df Mean Square F Sig.
1 Regression 4445.869 4 1111.467 100.326 .000P
Residual 13482.589 1217 11.079
Total 17928.458 1221
a. Dependent Variable: Moral Conduct
b. Predictors: (Constant), School Type Total, Safety, Qiscigline, Student Staff Rel
Coefficients”
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta T Sig.
1 (Constant) 20.603 384 53.701 .000
Discipline -.122 .046 -.104 -2.684 .007
Safety -.032 .045 -.029 -714 475
Student Staff Rel -.483 .048 -437 -10.163 .000
School Type Total .059 .045 .050 1.312 .190

a. Dependent Variable: Moral Conduct
,2}0
¥
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Ho3: There will be no significant joint influence of home and school factors on students’

conduct in colleges of education in Southwest Nigeria.

Multivariate Tests”

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai's Trace 997 160698.526 2.000 1108.000 .000

b

Wilks' Lambda .003 160698.526 2.000 1108.000 .000
b

Hotelling's 290.070 160698.526 2.000 1108.000 .000
Trace b
Roy's Largest 290.070 160698.526 2.000 1108.000 .000
Root b

Home Factor Pillai's Trace 1.604 172.560 52.000 2218.000 .000
Wilks' Lambda .038 177.431° 52.000 2216.000 .000
Hotelling's 8.569 182.412 52.000 2214.000 .000
Trace
Roy's Largest 5.407 230.646¢ 26.000 1109.000 .000
Root

School Factor Pillai's Trace 1.759 188.094 86.000 2218.000 .000
Wilks' Lambda 011 220.951° 86.000 2216.000 .000
Hotelling's 20.109 258.847 86.000 2214.000 .000
Trace
Roy's Largest 15.580 401.811¢ 43.000 1109.000 .000
Root

Home Factor * Pillai's Trace 1.499 80.874 82.000 2218.000 .000

School Factor Wilks' Lambda .034 119.185° 82.000 2216.000 .000
Hotelling's 12.673 171.080 82.000 2214.000 .000
Trace
Roy's Largest 11.291 305.410¢ 41.000 1109.000 .000
Root

a. Design: Intercept + Home Factor + School Factor + Home Factor * School Factor
b. Exact statistic

c. The statistic is an upper bound on F that yields a lower bound on the significance level.
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Tests of Between-Subjects Effects

Dependent Type III Sum Mean
Source Variable of Squares df Square F Sig.
Corrected Model Academic 6715.960* 112 59.964 198.401 .000
Moral Conduct ~ 16491.492° 112 147.245 113.639 .000
Intercept Academic 92505.571 1 92505.571 306070.87  .000
5
Moral Conduct ~ 94245.958 1 94245958 72735.689  .000
Home Factor Academic 1264.493 26 48.634 160.915 .000
Moral Conduct 4832.155 26 185.852 143.434 .000
School Factor Academic 2707.111 43 62.956 208.301 .000
Moral Conduct 7486.449 43 174.103 134.367 .000
Home Factor * Academic 1965.164 41 47.931 158.588 .000
School Factor Moral Conduct 2174.406 41 53.034 40.930 .000
Error Academic 335.179 1109 302
Moral Conduct 1436.967 1109 1.296
Total Academic 199818.000 1222
Moral Conduct  260136.000 1222
Corrected Total Academic 7051.139 1221
Moral Conduct 17928.458 1221

a. R Squared = .952 (Adjusted R Squared = .948)
b. R Squared =.920 (Adjusted R Squa\reg =.912)

\/QJ
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Ho4: There will be no significant moderating effect of religion on the relationship among home,
school factors and students’ conduct in colleges of education in Southwest Nigeria

Home and Moderator

Multivariate Tests”

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai's Trace 978 25804.813 2.000 1143.000 .000

b

Wilks' Lambda 022 25804.813 2.000 1143.000 .000
b

Hotelling's 45.153 25804.813 2.000 1143.000 .000
Trace b
Roy's Largest 45.153 25804.813 2.000 1143.000 .000
Root b

Religion Total Pillai's Trace 749 45.685 30.000 2288.000 .000
Wilks' Lambda 358 51.106° 30.000 2286.000 .000
Hotelling's 1.491 56.762 30.000 2284.000 .000
Trace
Roy's Largest 1.251 95.434¢ 15.000 1144.000 .000
Root

Home Factor Pillai's Trace 938 36.078 56.000 2288.000 .000
Wilks' Lambda 275 37.036° 56.000 2286.000 .000
Hotelling's 1.864 38.004 56.000 2284.000 .000
Trace
Roy's Largest 1.239 50.612°¢ 28.000 1144.000 .000
Root

Religion Total * Pillai's Trace 1.284 36.011 114.000  2288.000 .000

Home Factor Wilks' Lambda A11 40.151° 114.000  2286.000 .000
Hotelling's 4.452 44.595 114.000  2284.000 .000
Trace
Roy's Largest 3.406 68.356° 57.000 1144.000 .000
Root

a. Design: Intercept + Religion Total + Home Factor + Religion Total * Home Factor
b. Exact statistic
c. The statistic is an upper bound on F that yields a lower bound on the significance level.
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Tests of Between-Subjects Effects

Dependent Type III Sum Mean
Source Variable of Squares df Square F Sig.
Corrected Model Academic 5352.237* 100 53.522 33.180 .000
Moral Conduct  14538.320° 100 145.383 48.471 .000
Intercept Academic 79658.020 1 79658.020 49382.92  .000
2
Moral Conduct  81621.953 1 81621.953 27213.01 .000
2
Religion Total Academic 442.879 15 29.525 18.304 .000
Moral Conduct 3230.049 15 215337  71.794 .000
Home Factor Academic 1306.400 28 46.657 28.924 .000
Moral Conduct 4146.358 28 148.084  49.372 .000
Religion Total * Academic 3014.336 57 52.883 32.784 .000
Home Factor Moral Conduct 5104.417 57 89.551 29.857 .000
Error Academic 1845.350 1144 1.613
Moral Conduct 3431.282 1144 2.999
Total Academic 202868.000 1245
Moral Conduct  264066.000 1245
Corrected Total Academic 7197.587 1244
Moral Conduct 17969.602 1244

a. R Squared = .744 (Adjusted R Squared =.721)
b. R Squared =.809 (Adjusted. R Squared = .792)
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School and Moderator

Multivariate Tests®

Hypothesis
Effect Value F df Error df Sig.
Intercept Pillai's Trace 985  37356.341 2.000 1127.000 .000
b
Wilks' Lambda 015 37356.341 2.000 1127.000 .000
b
Hotelling's 66.293  37356.341 2.000 1127.000 .000
Trace b
Roy's Largest 66.293 37356.341 2.000 1127.000 .000
Root b
School Factor Pillai's Trace 1.222 41.185 86.000  2256.000 .000
Wilks' Lambda 148 41.931° 86.000  2254.000 .000
Hotelling's 3.260 42.684 86.000  2252.000 .000
Trace
Roy's Largest 2.027 53.183¢ 43.000  1128.000 .000
Root
Religion Total Pillai's Trace 318 16.433 26.000  2256.000 .000
Wilks' Lambda 704 16.625 26.000  2254.000 .000
Hotelling's 388 16.818 26.000  2252.000 .000
Trace
Roy's Largest 270 23.401° 13.000  1128.000 .000
Root
School Factor * Pillai's Trace 1.152 43.804 70.000  2256.000 .000
Religion Total Wilks' Lambda ~ .179 43.985°  70.000  2254.000  .000
Hotelling's 2.746 44.166 70.000  2252.000 .000
Trace
Roy's Largest 1.553 50.045¢ 35.000  1128.000 .000
Root

a. Design: Intercept + School Factor + Religion Total + School Factor * Religion Total

b. Exact statistic
c. The statistic is an upper bound on F that yields a lower bound on the significance level.
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Tests of Between-Subjects Effects

Dependent Type III Sum Mean
Source Variable of Squares df Square F Sig.
Corrected Model Academic 5680.378* 93 61.079 50.262 .000
Moral Conduct  14419.999° 93 155.054  49.851 .000
Intercept Academic 83450.005 1 83450.005 68671.04  .000
9
Moral Conduct  85227.663 1 85227.663 27401.43  .000
3
School Factor Academic 2655.048 43 61.745 50.810 .000
Moral Conduct  4325.620 43 100.596  32.342 .000
Religion Total Academic 256.136 13 19.703 16.213 .000
Moral Conduct 874.538 13 67.272 21.629 .000
School Factor * Academic 2056.126 35 58.746 48.342 .000
Religion Total Moral Conduct  4186.320 35 119.609  38.455 .000
Error Academic 1370.761 1128 1.215
Moral Conduct 3508.459 1128 3.110
Total Academic 199818.000 1222
Moral Conduct 260136.000 1222
Corrected Total Academic 7051.139 1221
Moral Conduct  17928.458 1221

a. R Squared = .806 (Adjusted R Squared =.790)
b. R Squared = .804 (Adjusted R S(ngred =.788)
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