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Abstract

Graduate unemployability remains a critical challenge in Nigeria, often attributed to a
disconnect between academic training and labour market demands. This study explored the
relationship between lecturer factors, institutional support services, and the perceived
employability of Economics undergraduates in public and private universities in Oyo State
adopting a descriptive survey design. The population of the study is 408, however, the study
sampled 372 final-year Economics students from eight universities which were aVai%I.‘e. The
research adopted Human Capital and Social Cognitive Career Theories. Data collected
using an adapted Economics Undergraduates' Perceived Employabili tionnaire
(EUPEQ o =0.0831) and analyzed using descriptive statistics, t-tests, and regression.
The findings indicated a high overall perception of employability am students (x =4.21),
who also rated the support provided by lecturer competence and % hip (x=3.75) and
institutional services like career guidance and curriculum relevahee’ (x'=3.51) as high.
Regression analysis revealed that lecturer factors and institutiondh support services together
had a significant combined influence on employability (F §2 3 22.54, p <. 001), explaining

10.9% of its variance. However, a closer look at the in. predictors showed that only
lecturer factors were a significant independent predictor(B=0380, p<.001), while institutional
support services were not. The study also fo ignificant differences based on
demographics, with female students and those @private universities demonstrating a
higher perception of employability. The researc@ cluded that students' perceptions of their
employability are predominantly influenc e lecturer’s competence and mentorship.
Based on these findings, the study recommended that universities invest in continuous lecturer
professional development, promote t entorship programmes, and fundamentally re-
evaluate their institutional suppo ices to better meet student needs. Furthermore, it
suggested implementing gender- riitlve and equity-focused initiatives to foster an inclusive
environment that enhances all s@ts’ employability perceptions.

Keywords: Employabilit Qecturer Factors, Institutional Support Services, Economics
Und@rf&ate
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Chapter One

Introduction
1.1 Background to the Study

The standard of living and economic strength of a country depend on its employable and
employed population. High dependency rates, common in developing countries li igeria,
can negatively impact economic value. The severe employment crisis, by high
unemployment and limited job opportunities, affects both the economy”and individuals'2. To

be employable, individuals must possess critical thinking, prob% ing, communication,

adaptability skills, including resilience to stay relevant in th a@ pur market; which is known
as their employability. For Nigerian undergraduates, age{ri g these skills is crucial for post-
graduation employment. Universities are vital in &ng this knowledge and developing the
labour force. If universities fall short, th \@aduates may struggle to find jobs. Hence,
employability hinges on the relevaﬁ@;graduates’ skills to the labour market and the

fulfillment of key internal and @l factors.

Undergraduates with s@ployability skills are more likely to excel in their careers and
secure jobs quic @graduation-”"‘. These skills shaped by university curriculum, policies,

and opportn@e y significantly impact graduate employability and, consequently, the

count\ry’;é&omic conditions.

Employability is a broad notion with many facets, but it is commonly understood as the
ability to find and keep fulfilling employment. Employability, more broadly defined, is the

ability to move independently within the labour market to realize potential through long-term



employment; it is the possession of a skill set, knowledge, understanding, and personal
qualities that increase an individual's likelihood of selecting and securing successful
careers>®’. Therefore, an undergraduate's employability can be defined as their ability to
acquire the knowledge, abilities, and other personal traits like attitudes necessary to be
competitive, seek out jobs, and land jobs after graduation®*!°, Employ skills
development throughout undergraduate studies is crucial for career d. @wnt, as it
increases the likelihood that a student will find a suitable job following\graduation®'!. As a

result, the importance of employability education and skills has i%ed for both universities

and students. QQ

Economics is a vital field of study that plays a ¢ O%Qe in understanding and addressing
the complexities of societal issues, as it prQvi nsights into how resources are allocated,
how markets function, and how policie B:)e designed to promote economic growth and
.
social welfare®. Graduates in eco@s contribute significantly to society by equipping
themselves with analytical § %at enable them to assess economic trends, evaluate the
impact of government ;@&,and make informed decisions that can lead to improved living
standards and ¢ @quality of life for individuals and communities'?. They can work in
various sect@ including government, finance, education, and non-profit organizations,
wher&t/ pply their knowledge to tackle pressing issues such as poverty, unemployment,
inflation, and inequality. However, a lack of well-equipped graduates in economics can lead
to detrimental consequences for society, including poor policy formulation, ineffective
resource management, and an inability to respond adequately to economic challenges,

ultimately hindering sustainable development and exacerbating social disparities. Without
2



skilled economists, societies may struggle to implement strategies that foster economic

stability and growth, resulting in a cycle of inefficiency and missed opportunities for progress.

Employability skills are needed to equip employees to carry out their duties effectively and
efficiently. These skills are career foundation blocks, including interpersonal, communication,
problem-solving, customer relations, office practice, and competency skill ertheless,
there appears to be a persistent mismatch between employers’ expectatio{ d the abilities of

undergraduates'>. When graduates do not possess these %@h ir perception of

employability is already defeated even before graduation. S@ ies have suggested the
factors such as outdated curriculum content, institutio@ervices, poor human resource
management, gender, course of study, lecturer co !@, lecturer mentorship, self-directed
learning, networking opportunities, financial @raints and skills mismatch influence the

HILILISI6NT Tn the context of this study,

acquisition of employability skills among\ students
°
labour market awareness, field 0@1 , and self-awareness are the three measures of

Economics undergraduates’ ﬁ@%on of their employability.

Labour market awzﬁ% encompasses students' ability to understand and recognize
employment p@s’

pathways vely'8. In the Nigerian labour market, characterized by dynamic economic

hile equipping themselves with the knowledge to navigate career

conde%students must possess a solid grasp of labour market trends to position themselves
advantageously. This awareness includes the ability to find and evaluate information that
supports career development, such as future job trends, emerging roles, and the skills they

demand’. Understanding the changing nature of life and work roles, and recognizing the



importance of accessing reliable, up-to-date, and accurate career-related information, are
critical competencies. A well-informed perspective on the relationship between work, society,
and the economy further enhances their readiness to adapt to transitions and leverage
opportunities for personal and professional growth. Despite predictions of rapid shifts in the
labour market and skills requirements, lecturer competence, lecturer mentorship irected
learning, networking opportunities, industrial training, financial constra%@d industry
requirements such as shifting skills landscape, growing emphasis 6&@ skills, changing
industry requirements, technological advancements, and in ng globalization and
competition, research on university students’ perception e dynamics remains sparse.
Most existing studies focus on insights into skill deve@ment, and labour market dynamics.
However, the continual rise in graduate unemp, nt, employability skills, labour market
requirements and adoption of artificial i@ence necessitates students’ awareness and

understanding of the demands of the %Q arket >%0,

9

The field of study plays a (@role in shaping students' perceptions of employability, as it
directly influences their ‘egnifidence in securing jobs and their alignment with labour market
demands?!. In @E Nigeria, a significant challenge arises from the mismatch between
the skills imed through specific academic programmes and the competencies required in
the @0622’23. Students often perceive employability more favourably when their field of
study includes industry-relevant training, such as in technical and vocational education, which
equips them with both technical and soft skills like communication, teamwork, and decision-
making which employers increasingly prioritize to adapt to evolving job requirements?4. This

disconnect not only diminishes confidence but also compels many to work outside their areas
4



of specialization, exacerbating feelings of under-preparedness®’. Addressing this requires
revising curricula to include employability-focused learning and fostering stronger
collaborations between academia and industry to enhance job market relevance and
perceptions of employability among graduates. The relationship between students’ fields of
study and their perceptions of employability highlights significant trends and Q\kngesﬂ.
Studies indicate that students from professionally oriented disciplines, su(/@ngineering,
medicine, and business, often report higher levels of perceived e bility compared to
those from arts and humanities. This disparity is influenced b)%perceived relevance of
certain fields to the labour market and employers' prefere specialized skills associated
with technical disciplines. While existing research highlights the importance of labour market
awareness and practical experiences in shapingbg oyability perceptions, there is limited
understanding on how field of study in}@ undergraduate employability outcomes?*.
Studying the impact of field of stud)é%Q loyability can fill the gap in understanding how
economics as a discipline pge@ udent for the labour market, understanding discipline-

specific strengths, we%@ and industry relevance, ultimately informing curriculum

development, cargegqgﬁlance, and industry partnerships.

G

In this studbbe last measure of employability to be considered is self-awareness. Self-
awal@s a critical component of human development, particularly for university students,
as it underpins the skill to understand their abilities, strengths, weaknesses, values, and career
aspirations'®. This awareness fosters reflective practices that help students critically assess
their skills, align personal and professional goals, and enhance decision-making, confidence,

and adaptability which are key attributes for employability. Gaining required knowledge helps
5



strengthen self-awareness, enabling students to apply academic knowledge in real-world
settings, build confidence, and clarify career aspirations®®. Students who are self-aware are
better able to control their emotions, explain their strengths and shortcomings demonstrate
self-discipline and are able to navigate through the nitty-gritty to secure employment after
graduation'8. Incorporating self-awareness as a measure of employability, thi y can
provide insights into how undergraduates understanding of their strengthg’ @nesses and
career aspirations influence their preparedness for the labour mar %ich is particularly

relevant given the increasingly dynamic and competitive nat modern employment

landscapes. QQ

Several factors have been identified as determinan%&ﬁiversity students’ perception of their
employability in Nigeria. Among these s mismatch, lack of transferable skills,
insufficient work experience, outdatgcg&culum, inadequate emphasis on entrepreneurial
education, employer discriminatio&c&fﬁcient distribution of human resources, inadequate
institutional support service %the country’s economic challenges®®. This study, however,
will focus on two of thésxctors lecturer factor and institutional support services. Although
.
studies exist o(%{%c s’ perception of employability and some of the aforementioned
determinant@ows that there is a notable lack of empirical research on the influence of
lect r%tor and institutional support services (particularly, in terms of the curriculum) on

the employability perception of undergraduates in Southwest Nigeria.

Lecturer factor encompasses the knowledge, skills, and pedagogical approaches educators

employ to facilitate student learning'®. In this study, lecturer factor is examined in relation to



lecturer competence (content competence and delivery competence) and lecturer mentorship

which collectively shape students' perceived employability.

Lecturer competence which encompasses both content mastery and delivery proficiency is a
critical determinant of effective teaching and student employability readines&onten‘[
competence refers to a lecturer’s depth of subject knowledge, ability to critica gage with
material, and adapt pedagogy to diverse learning needs, all of wh&@ry y influence

students’ academic achievement and skill acquisition'!2°, Studies§@1

roblem-solving abilities,

t'that lecturers with
strong content expertise enhance students’ critical thinkin@
which are vital for workforce adaptability?’28, How gaps persist, particularly in
integrating emerging technologies into conten @ry, as many lecturers prioritize
traditional methods like written assessment %novative approaches such as peer review
or digital tools?’. Delivery competenc.e@e other hand, involves the strategic use of verbal
and non-verbal communication, cla& management, and emotional intelligence to foster
engagement and compreherisi % Research highlight the link between lecturers’ self-
efficacy in delivery anﬁ@%nt outcomes, where confident, well-prepared lecturers create
inclusive envir @hat mirror workplace dynamics?’*. Yet, challenges remain in low-
and middle-i@me contexts, where limited ICT literacy and professional development hinder

optir&lj&ery”. Together, content and delivery competencies shape students’ perceptions

of their employability by bridging academic instruction with real-world applicability>*.

Mentorship provides valuable guidance, support, and networking opportunities, fostering

professional development and skills acquisition that directly translate to improved career



prospects and job productivity?®. Lecturers' guidance and mentorship approach play a pivotal
role in shaping undergraduates' perceptions of their employability in today's dynamic job
market. As literature demonstrates, lecturer competence directly influences learning
effectiveness, which extends to students' professional confidence and career readiness. In the
Nigerian context, where graduate unemployment remains a pressing issue, mwﬁqp will

align undergraduates with life and the labour market expectations?>. ( O

Effective mentorship encompasses the lecturer's ability to model s ional behaviours,
provide career guidance, and facilitate industry-relevant gskillN\development*®. Nigerian
economics students who experience quality mentorship t@o develop stronger professional
identities and better understand labour market ions. However, challenges such as
large class sizes and limited faculty-student i on often hinder personalized mentoring in
many Nigerian universities’”. Integra}i@ology in teaching, presents an opportunity to
enhance mentorship despite thesK%ctural constraints®’. Strengthening lecturer-student
engagement through strﬁ@ mentorship programmes and curriculum-aligned
employability skills %l?pment could significantly improve Nigerian economics
undergraduates’cﬁ/@ospects in the job market and self-perception of their employability.
Beyond lectﬁ-student engagement through mentorship, institutional support services such
as ca&e&iance and counseling services and curriculum relevance, play a pivotal role in

shaping undergraduates' employability perceptions and bridging the gap between academia

and the labor market.



Career guidance and counselling services are important in preparing undergraduates with the
knowledge, skills and confidence required to navigate the complexities of the labour market.
These services offer structured support through career advice, skills assessments and job
search strategies, helping students align their academic training with professional goals®. For
economics undergraduates, access to effective career counselling may signiﬁcaﬁ\kﬂuence
their perceptions of employability, facilitating a smoother transition fj gucation to
meaningful employment. Career guidance and counseling services ar &e of the university
education, comprising activities that improve upon self-actualiz%opportunity awareness,
decision learning and experiential learning®®. The positi uence of career guidance
through counseling activities on students' employabili§yNand a perception of that have been
stressed in literature. Literature have recomq;a the integration of career guidance
education into the school curriculum from ﬁ?\s{Qar”’”. This stems from the observations that
undergraduates are either not avzég\%v ot well informed about the requirements of

employability?>. Many of tpeQQg not realise the need for career services and do not

independently give thei@%c\areers any active thought until their final year.

In the same li :@ guidance assists students to understand the labour market, and to
reflect on th@nterests, ambitions, abilities and qualifications!3%4!, After acquiring so much
knov@%nderstanding and skill at university, students need guidance on the best way to
describe their achievements to potential employers and to explain how they will be of benefit,
when writing applications and their Curriculum Vitae (CVs), as well as when attending

interviews. Therefore, training students is of limited benefit if they are unable to find a market



to promote their developed employability, particularly given the high levels of uncertainty and

competition in the job market®.

The last index under institutional support services to be discussed in this work is the relevance
of economics curriculum. Institutional support through curriculum relevance plays @ pivotal
role in shaping the quality of higher education and students' preparedness for t rkforce!”

A well-structured curriculum ensures the alignment of academic c QJWIth industry
demands, incorporating relevant theoretical knowledge, practical nd emerging trends
in the field. It serves as a blueprint for learning, guiding lect indelivering up-to-date and
applicable knowledge while providing students wit@ clear pathway to acquiring
competencies valued by employers. An effective u@lm integrates experiential learning
opportunities, such as internships, project- ssessments, and industry collaborations,

which bridge the gap between classroom@ctlon and real-world application®?.

Additionally, a dynamic cumcull@:%ergoes periodic reviews and updates to reflect labour
market changes, technolo advancements, and global standards, ensuring graduates
remain competltlve Q‘uonal support in curriculum design also involves stakeholder
engagement, inl lu § put from employers, academic experts, and alumni, to ensure the
programme3s\relevance and responsiveness to labour market needs*#44346. When curricula
are IW, flexible, and industry-aligned, students gain confidence in their skill sets and
career prospects. This, in turn, positively influences their perception of employability, as they

recognize their qualifications meet employer expectations.

10



Furthermore, exposure to practical, career-oriented learning experiences within the curriculum
enhances students' self-assurance in transitioning from academia to the professional world,
reinforcing their belief in their readiness for employment**4748, Coupled with lecturer factors
and institutional support services, other factors such as gender, institutional type and

economic dispositions, predict the employability perceptions of undergraduates‘”@

A pressing problem in graduate employment is that the labour market'%r’%ﬁender neutral.

This has been demonstrated repeatedly in the literature, with t ically being at a

disadvantage. This highlights the need to study issues relate employability from a gender
perspective, beyond including sex as a mere control Var@. Conflicting results on gender
and perception of employability which may be d elbeoss-cultural differences®. Research
on gender differences in employability percepti resents nuanced findings that vary across
contexts and disciplines. While some.st s\/ork found no significant gender differences in
students' perceptions of work readi;ég\nore recent studies reveal important distinctions'®?3,
Others demonstrate that gen’d@% year of study interact significantly in shaping students'
employability beliefs, \@nale students generally expressing greater confidence*’-*’. These
findings indicat, f@l-academic preparation for graduate life varies by gender, suggesting
that traditior@mployability measures may not capture the full spectrum of career readiness’'.
The %@contradictions in these findings may stem from methodological differences, with
some studies focusing on specific competencies while others examine broader self-

perceptions.

11



The Nigerian context introduces additional complexity to these gender dynamics. While
global studies show mixed results, local research consistently reveals gender gaps in
employability perceptions, particularly in male-dominated fields like economics. Female
students often demonstrate stronger career awareness and planning skills yet face structural

barriers that undermine their confidence in labor market success>2. Q\

The employability of graduates is a critical concern for both individ al@he broader
economy, particularly in developing countries like Nigeria, where employment rates
and limited job opportunities persist™>. As the standard of liyi %economic strength are
closely tied to the employable population, it is essential f(@versities to equip students with
the necessary skills and competencies that align i@)r market demands®*. The growing
disconnects between the skills acquired \lb er education and the expectations of
employer’s highlights the urgent neec.i for ‘& re¢valuation of educational practices and support
systems within institutions®. Un%‘v’\ehding the interplay between institutional support
services, lecturer factors, 'a.@%ldents' self-perceptions of employability is vital for

developing effective strﬁ‘%&to bridge this gap, hence, this study.

1.2 Statement @)blem

The er%’tbt challenge of graduate unemployment in Nigeria continues to raise concerns
about its potential impact on the nation’s economic growth and social stability. This alarming
trend suggests a fundamental disconnect between university training and the evolving
demands of the labour market. While existing literature acknowledges the importance of

employability skills, a critical gap remains in understanding how specific institutional factors

12



within the unique Nigerian educational landscape collectively influence students' perceptions
of their career readiness. Previous studies have often examined employability factors in
isolation, focusing separately on lecturer competencies or institutional support services. This
approach fails to address the interconnectedness of these factors and their combined effect. A
paradox is evident in fields like Economics, where, despite educational advanc *aimed
at developing key skills, graduates still face substantial employment chal@/@ This study
aims to address this research gap by investigating how the interplay betwieen lecturer factors
and institutional support services shape the employability %ptions of Economics
undergraduates in public and private universities in Oyo examining this correlation,

the research seeks to provide actionable insights for un@sities to better equip students for a

dynamic employment landscape. ’66

O

1.3 Aim and Objectives of the Study ,&

The aim of this study is to 1nv®the influence of lecturer-related factors and institutional

support services on the bility of Economics undergraduates in Oyo State, Nigeria.

The objectives are gc&

1. % the perceived employability of Economics undergraduates in Oyo State,

\*

ii. examine the extent to which universities in Oyo state are supporting their students

geria.

in developing employability through lecturer factors (content competence, delivery

competence) and mentorship.

13



iil.

1v.

Vi.

Vil.

ascertain the extent to which Economics undergraduates in Oyo state engage with

institutional support services (career guidance activities and curriculum relevance).

determine the combined effect of lecturer-related factors and institutional support

services on the employability of Economics undergraduates. \

examine the relative influence of lecturer-related factors (con anetence,
delivery competence and mentorship) and institutional sué{rt rvices (career
guidance activities and curriculum relevance) on th ed employability of

Economics undergraduates in Oyo State. 0

Q

determine the difference in the pe}ﬁed employability of economics

undergraduates across gender. fb

determine the differenc.e,&\te perceived employability of economics

undergraduates in priv&&g& public university.

1.4R h Questi .Q\A
. esearc ues lOIISQ

The following rese@uestions will guide the study:

1.

W

@he perceived employability status of economics undergraduates in Oyo State,

&eria?

2. What is the extent to which universities in Oyo state are supporting their students in

de

Cco

veloping employability through lecturer factors (content competence, delivery

mpetence) and mentorship?
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3. What is the extent to which Economics undergraduates in Oyo state engage with

institutional support services (career guidance activities and curriculum relevance)?

1.5 Hypotheses

The following hypotheses will be tested: Q\

Hol: There will be no significant combined effects of lecturer-rel te(ny;ors (content

competence, delivery competence and mentorship) and instituti@or‘[ services (career

guidance activities and curriculum relevance) on the Gp yability of Economics

undergraduates. Q

Ho2: There will be no significant relative 1nﬂ of lecturer-related factors (content

&

competence, delivery competence and lectl}t\KQentorship) and institutional support services

(career guidance activities and curri relevance) on the perceived employability of
Economics undergraduates in (@te.
[ ]

Ho3: There will be no “sj ?want gender difference in the perception of employability of

economics undfé@s in Universities, Oyo State, Nigeria

Ho4: The&ll be no significant institutional type difference in the perception of

empl&wbility of economics undergraduates in Universities, Oyo State, Nigeria.
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1.6 Significance of the Study

The findings of this research will be of great significance to students, parents, lecturers, higher

education institutions, policymakers, and future researchers.

The study's conclusions will give students a competitive edge in their job search enable
them to satisfy changing employer and labour market demands. This could si tly lower
ained through

the employment rate for recent graduates. Graduates with employability%l
Lectures’ competence and efficient institutional support servic Q likely to have an

advantage over those without in a competitive labour market.Q

Q

The study will raise the standard of higher education, e it stays current by addressing the
demands of employers, students, lecturers, and . It specifically will improve students’
employability by focusing on labour ma &areness, field of study, and self-awareness.
The research highlights the imporz%gé" effectively utilizing lecturer factors such as

competence, mentorship and n@g support services like career guidance activities easily

accessible. QQ\

Institutions cané&@ findings to better prepare students for the workforce by enhancing
internship anfdjob placement programmes, improving career services, and modifying human

resou& cedures. Ultimately, these efforts may lead to better employment outcomes and a

stronger alignment between graduates' skills and market demands.

Policymakers will benefit from this study because it shows where university education is not

fully preparing students for the job market. It points out how curriculum relevance and

16



support services like career guidance can be improved to help students gain skills employers
want. By understanding which factors affect how students see their chances of getting a job,
policy makers can guide universities to better support students and close the gap between

what is taught and what the real job-market needs. This ensure graduates are more job-ready

and can contribute positively to the economy. Q\

By investigating how different components like institutional support a@uer factors
affect undergraduate’s perceptions of their employability, the stud @ important gap in
literature. Unlike previous research that often studies these 6§separately or focuses on
actual employability, this study uniquely examines hov@e elements together influence
students’ views. This is especially crucial given t e@ youth unemployment rates and the
urgent need for practical ways to boost e ability. Given the high rates of youth
unemployment and the demand for gr\'bl employability-boosting measures, the study

contributes valuable new insights Gj\ucation and career development by offering fresh

perspectives on how these fattoss\influence students’ readiness for the labour market.
an

Finally, the study's signi ce extend its possible impact to future research. The study's
significance an@aﬁﬂl be highlighted if its contents are referenced and serve as the basis
for ﬁiﬁhe@rch. Additionally, the study might stimulate more research into the precise
proc&xe}%y which employability perceptions are influenced by institutional support and
lecturer factors. It lays the groundwork for investigating best practices and creating plans to
enhance graduate employment results, enhancing theoretical knowledge and real-world

applications in higher education.
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1.7 Scope of the Study

This study is delimited contextually and geographically. Contextually, the study explored the
correlation between lecturer factors and institutional support services and their impact on the
perception of employability among economics undergraduates in Oyo state, Njgeria. It
includes both public and private universities in the region. The variables e ed in the
study were lecturer factors and institutional support services as the & ndent variables,

d

lecturer competence and

perception of employability as the dependent variable while gen ype of university

served as moderating variables. Lecturer factor was measured=usi
lecturer mentorship, while institutional support servic@ere assessed based on career
guidance services and curriculum. The percepti @mployability was evaluated using
labour market awareness, field of study, a wareness as the indices. Geographically,
the study includes all universities in O’\r\'é, Nigeria. Population wise, the scope includes
.
all 400 level students in the univers{gg\hat offer economics as a course of study in Oyo state
Nigeria. The choice of the 40 % students is because they are at the peak of their study in
the university and are Né'Qfor the labour market. Methodology employed the descriptive

survey design @udes the use of one research instrument. Data gotten from the study

were subj ect@o escriptive and inferential statistics for the questionnaires.

1.8 L\%ﬁon of the Study

There were some limitations encountered during the course of the study. A major one was the
delay in obtaining essential data from some of the sampled universities as they were reluctant

to provide the requested information. The researcher intended to use all the private and public
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universities in Oyo State, however, some universities do not offer economics as a course of
study which were therefore excluded from participating in the study. Despite the constraints,

the study’s findings are considered valid.
1.9 Operational Definition of Terms

Employability: this refers to the extent to which Economics undergradu E@%yo State

possess the skills, knowledge, attitudes, and professional attributes tha em capable of

securing and sustaining meaningful employment after graduahon%Q

Perception of Employability: This refers to Economic aduates’ self-assessment of
their readiness for employment and their conﬁdenaﬁ\secuﬂng jobs upon graduation. It
represents how students perceive the adequacy, e training, guidance, and support they
receive from lecturers and their institutio@aring them for the labour market.

Labour Market Awareness: this Q%S to the knowledge of Economics undergraduates on

the requirements of the laboﬁ@ket especially for their field of study.

Field of Study: this @) the course studied by students which is Economics. The field of
study defines t@demic context within which lecturer factors and institutional support

services imB ce students’ employability development.

Q

Self-awareness: This is the ability for economics undergraduates to understand their
capabilities, strengths, weaknesses, values, and career aspirations in relation to employability

requirements.
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Undergraduates: these are 400-level Economics students enrolled in public and private
universities in Oyo State, Nigeria. These students form the primary population under
investigation, as they are nearing graduation and have been sufficiently exposed to both

lecturer inputs and institutional support services that influence their employability.

Employment: this refers to the actual job placement and work engagemen@conomics

C

Lecturer Factors: Lecturer factors are the professional attributes, 1 ional competencies,

graduates that align with their field of study.

and mentorship roles of Economics lecturers that contrito students’ employability.
Lecturer factors are measured through two main dimen&sa. ecturer competence and lecturer
mentorship which jointly influence how studenlb{qlire relevant knowledge, skills, and

labour market awareness. @b

Lecturer Competence: Lecturer co@e, as it applies to this study, entails the ability of

Economics lecturers to deli\ger{@}quality teaching that combines deep subject knowledge

(content competence) v«@btive pedagogical delivery (delivery competence).

Content Comp{e&}@ﬂuis refers to a lecturer’s depth of Economics knowledge and capacity
to align cou@onten‘[ with labour market requirements. It ensures that students are equipped
with@nt and up-to-date economic theories, quantitative tools, and policy analysis skills

that employers value.

Delivery Competence: this relates to the teaching effectiveness of lecturers, particularly their

use of interactive and practical teaching methods that make learning applicable to real-world
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situations. In relation to employability, delivery competence helps bridge the gap between

academic learning and workplace expectations by promoting experiential and applied learning.

Lecturer Mentorship: this refers to the guidance, career advice, and professional
development support provided by Economics lecturers to students. Effective mentorship

fosters students’ confidence, self-awareness, and understanding of career pa , thereby

,\Q

Institutional Support Services: these are the resources, facilitigs Qervices provided by

improving their preparedness for employment and lifelong learning.

the university that are designed to enhance students' empllity. In this study, they are
operationalized through curriculum relevance and &eg guidance activities that help
Economics students connect academic learning wit@demands of the job market.

Career Guidance Activities: this refer t&\b@acareer development programs and initiatives
i

g workshops, internship placements, interview

offered by universities, such as @a

training, and employability ser@., these activities are viewed as vital institutional efforts

that shape undergradua@er readiness and awareness of job opportunities.

Curriculum R 3@ this refers to the extent to which the Economics curriculum reflects
the skills an@owledge currently demanded by employers in Nigeria. Ensuring that what

stude@m in class is aligned with real-world applications and employability outcomes.
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Chapter Two

Literature Review

This chapter presented the review of several literatures on the lecturer factors, institutional
support services and economics undergraduates’ perception of employability variables of the

study that would better help understand the research. The chapter was discussed&ier the

followings sub-headings: OQ

2.1 Conceptual Review ,\
2.1.1 Graduate Employment Crisis EQ

2.1.2  Employability

2.1.3 Undergraduates’ Perception of their EmployabilitéQ

2.1.3.1 Labour Market Awareness b’b

2.1.3.2 Students’ Field of Study @
2.1.3.3 Self-awareness .@

2.1.4 Lecturer Factor ’\

2.1.4.1 Lecturer Competenc .$Q

2.1.4.2 Lecturer Mentarshi

2.1.5 Instituti@%ﬁp%ort Services

2.1.5.1 Ca%guidance Activities

2.1 .S%gévance of Economics Curriculum

2.2 Theoretical Framework
2.2.1 Human Capital Theory by Gary Becker (1964)

2.2.2  The Social Cognitive Career Theory

27



23 Review of Empirical Studies

2.3.1 Lecturer Factors and Undergraduates’ Perception of Employability

2.3.1.1 Lecturer Competence and Undergraduates’ Perception of Employability
2.3.1.2 Lecturer Mentorship and Undergraduates’ Perception of Employability

2.3.2 Institutional Support Services and Undergraduates’ Perception of Employ;
2.3.2.1 Career Guidance Activities and Undergraduates’ Perception of Eme@ty
2.3.2.2 Curriculum Relevance and Undergraduates’ Perception of E ility

2.3.3 Influence of Gender on Undergraduates’ Perception of En@ ility

24 Conceptual Model QO

2.5  Summary of Gap in Literature Reviewed Q
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2.1 Conceptual Review

2.1.1 Graduate Employment Crisis

The graduate employment crisis in Nigeria has reached a critical point, demanding immediate
attention from all stakeholders. Driven by educational and socio-economic challenges, this
crisis has been escalating over recent decades. Nigeria's increased access to tertiQ%ucation
has led to a surge in the number of graduates entering the labour market. HQ} this influx
of educated workforce has not been met with a corresponding increé& job opportunities.
As a result, there is a widening gap between the number of gr%s seeking employment
and the number of available jobs that match their qualifi This disparity is a pressing

concern, particularly as it affects a significant numbe highly educated individuals in the
country. ’bb

A major contributor to this crisis is the gﬂgnment between the skills taught in academic
°

institutions and the labour market r@men‘[s. Nigerian universities and polytechnics largely

focus on theoretical knowled@%h less emphasis on the practical and technical skills that

Q

employers highly valus, ify ‘contemporary industries. In today’s rapidly evolving global

economy, com('t/@ such as critical thinking, problem-solving, digital literacy, and
technical ex@ise are essential for graduates to meet the demands of employers®3. The lack
of fo@%ese skills in Nigerian educational curricula makes it difficult for graduates to
secure meaningful employment, as they are not adequately prepared to contribute to the

workforce in ways that align with industry needs.
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In addition to shortcomings within the education sector, Nigeria’s economic environment
exacerbates the challenges faced by graduates. Economic instability, manifested in declining
industrial productivity, underinvestment in key sectors, and inconsistent policies, has hindered
the creation of sufficient job opportunities. To address this, strategic interventions are needed
to stimulate job creation, enhance industrial capacity, and diversify the eco *These
measures are not just beneficial, but crucial for the future of our CO‘Q}The social
consequences of graduate unemployment extend beyond economi es. High rates of
unemployment among graduates contribute to social instability, @sted through increased
poverty, rising crime rates, and a growing sense of disi ent among young people’.
However, it's important to remember that as educa@; youth remain unemployed, their
potential to contribute to innovation, national ment, and economic progress remains
untapped. Recognizing this potential can in@wpe and optimism, motivating us to address

the challenges and pave the way for r%z{&al growth and development.

Addressing the graduate emgleyment crisis in Nigeria requires a multi-faceted approach
involving educational no\@g and strategic economic planning. First, the education system
must prioritize 'e{w%opment of practical and employable skills. This can be achieved by
revising cua@a to emphasize skills training, technical education, and entrepreneurship, all
of w%l@equip graduates with the tools needed to meet the demands of the modern labour
market. Additionally, internship programmes, industrial placements, and business
partnerships can provide students with real-world experience, allowing them to bridge the gap
between academic theory and practical application'. Integrating critical thinking into

Nigeria’s educational curriculum would further help develop the cognitive abilities of
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graduates, allowing them to approach problems innovatively and adapt to various professional

environments®.

Simultaneously, there is a pressing need for government action to create a conducive
economic environment for job creation’. This can be achieved through industrial re&alization,
investments in infrastructure, and promoting policies that stimulate private se owth. By
focusing on economic diversification, particularly in sectors such a&tg nology and
manufacturing, the government can open new avenues for emp (@n The example of
Germany’s dual vocational education and training syste combines classroom
learning with hands-on training in industries, offers a pote model for Nigeria. This system
could be adapted to the Nigerian context by p @ with local industries to provide
practical training, and by aligning the curri ith the needs of the job market. Such a
system would improve graduates' empl %ﬁy and provide industries with a steady supply

of skilled workers®. &cﬁ\

Public-private partners @d also be encouraged to stimulate innovation, increase
investment in emerg %

Information T gy Development Agency (NITDA) has made significant strides in

tors, and enhance the job readiness of graduates. The National

fostering di literacy and job creation within the technology sector. NITDA's initiatives
inclu&%ning programmes, funding for tech startups, and policy advocacy to create a
conducive environment for the tech industry. Expanding such initiatives and ensuring they
reach a larger proportion of the youth population can help alleviate some pressure on the

labour market®. Collaboration between the public and private sectors can create a synergy that
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benefits graduates and employers by facilitating a smoother transition from education to

employment.

Therefore, the graduate employment crisis in Nigeria requires urgent and sustained attention
from educational institutions and the government. Educational reforms focusing onpractical
skills, technical training, and critical thinking will better prepare graduates Qhe labour
market demands. At the same time, economic policies that promote ind thowth and
diversification will create the conditions necessary for sustainable jo &on. By addressing
these challenges comprehensively, Nigeria can harness the p@$ its educated youth and

pave the way for national growth and development. Q
Progress and Challenges in Educational Attaimﬁand Employability in Nigeria

Over the past three decades, Nigeria has K}\Qmarkable progress in educational attainment,

g tertiary qualifications. This reflects a national

with a growing number of citizens;& @\}}n

commitment to education ag a driver of socio-economic development’. However, this
progress has not trans@ho improved employment outcomes for many graduates. A
significant issue lis&the disconnect between the academic training provided by tertiary
institutions %d \practical skills required in the labour market. Many curricula remain

outdated@phasizing theoretical knowledge over practical competencies and industry

relev&é1 .

In the 1980s, a university degree was often synonymous with guaranteed employment. Today,
the situation is vastly different. Over 1.5 million candidates take the Unified Tertiary

Matriculation Examination (UTME) annually, with around 40% gaining admission to
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universities while others enroll in polytechnics and colleges of education'®. This graduate
surge has outpaced the creation of skilled job opportunities, leading to high unemployment
rates. Data from the Nigerian Bureau of Statistics (2024) shows that 53.4% of Nigerian youths,
including graduates, are unemployed. The situation is further exacerbated by a persistent

dichotomy between Bachelor of Science (BSc) and Higher National Diploma (}@olders,

with employers often favouring the former!!. ( Q

The modern labour market demands a workforce equipped wit % skills, yet many
Nigerian graduates fall short in areas critical to employability. For instance, the National
Information Technology Development Agency (NITD@eports that 85% of Nigerian
graduates lack essential digital skills. This gap li i@r competitiveness in high-demand
sectors like data analysis, web development, §al marketing®'?. Additionally, graduates'
research and development skills rema.in éeveloped, reducing their ability to contribute to
innovation and efficiency in both IQ&Q?\d global industries®. The lack of critical thinking and
problem-solving abilities, e%@% for addressing complex challenges in the workplace,
further compounds the\%&yability crisis. Surveys indicate that approximately 60% of
graduates lack '@mpetencies”. Leadership and adaptability, increasingly sought by

employers, %ﬂso areas where many Nigerian graduates need improvement despite efforts

by i@QS to promote leadership through extracurricular activities'.

Efforts to address these challenges have seen the Nigerian government implement various
initiatives to bridge skills gaps and reduce youth unemployment. Programmes such as Digital

Economy Centres (DEC), Youth Enterprise with Innovation in Nigeria (YouWIN!), and N-
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Power focus on digital literacy, entrepreneurship, and vocational training'?. Global initiatives,
such as the Google Africa Developer Scholarship (GADS) and the Andela Technical
Leadership Programme, have also provided participants with technical skills and industry
exposure. While these interventions are commendable, more must be done to align Nigeria’s

educational system with the demands of the labour market. Q\

Drawing inspiration from global best practices, Nigeria could benefit fro ad pting models
like Germany’s Dual Education System or Switzerland’s Vocationa &tlon and Training
(VET) programme, which combines theoretical learmng wit % 1 work experience®. By
modernizing curricula, fostering partnerships between a 1c institutions and industries,

and investing in robust skills development pr @s Nigeria can better prepare its

graduates for the demands of the 21st-centur@arketl4

N

The challenges of graduate employa require coordinated efforts across government,
academia, and the private sector. %é?dressmg the root causes of the skills gap and ensuring
that education system % ons1ve to market needs, Nigeria can transform its youthful

population into a dyn a ic'Workforce, driving economic growth and national development.

2.1.2 Gradu&gfployablhty

Employ % is a concept that has been discussed widely; even though many authors have
differe\n(deﬁnitions of what it may be, a common ground can be found as to what it is and
what it is not. The concept of employability has been employed to describe the objectives of
the economic strategies promoted by major supranational institutions and labour market

policies at national, regional, and local levels. Employability is defined as a lifelong,
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university-wide process that applies to all students regardless of their academic level,
programme, or mode of study, encompassing a complex interplay of knowledge, skills,
behaviours, attributes, and attitudes designed to foster success not only in employment but in
life more broadly, while explicitly making these components clear to students to support their
continuous development, yet it is not merely about preparing students for jobs, extra

modules to curricula, compromising academic rigour, being solely the resp@y of career

services, or being reducible to any single quantitative measure'>. &
Typically, employability refers to the expectation that universit uates will secure good
and high-income jobs after graduation'é. Employability=i capability to move self-

sufficiently within the labour market to realize potentiaQ\{ough sustainable employment. For
the individual, employability depends on the kn@e, skills, and attitudes they possess, the
way they use these assets and present\ to employers and the context (personal
circumstances and labour market env@t) within which they seek work!”.

Other authors define ernploy.abi&Q‘} the ability of a graduate to get a satisfying job, stating
that job acquisition shou %\be prioritized over preparedness for employment to avoid a
pseudo measure Qf@/idual employability'”!8, Although it is argued that employability is
not a set of kigg)ut a range of experiences and attributes developed through higher-level
learningé@ employability is not a "product' but a process of learning!’. According to these
authc%fhe employability of individuals depends on their knowledge, skills, and attitudes.
Moreover, they argue that employability is linked to career management skills or how

individuals mobilize, present, and update their resources in the context of the job market.
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There are numerous terms for employability skills; they are often used interchangeably with
terms such as soft skills, generic skills, 21st-century skills, transferable skills, and holistic
competencies. Some authors use holistic competencies as an umbrella term inclusive of
different types of generic skills (e.g., critical thinking, problem-solving skills, positive values,
and attitudes (e.g., resilience, appreciation for others) which are essential for @s’ life-
long learning and whole-person development!'®2° QJQ

Therefore, students employability is seen as students' being aware &equipped with the
necessary skills to succeed in job searches, perform required d@,\pon employment, and
remain flexible in the labour market, emphasizing the im of experiential learning and
career guidance activities in developing transferabl ills that align with the evolving
demands of the workplace?*?!. Graduate empl@lty, focused on how higher education
equips graduates to meet the needs of the\\kgur market, has become a central feature of
universities' missions and branding. é;\\o

Employability is a multifac.et%%cept encompassing various skills, including technical,

N

graduates for the Kﬂkforce, enhancing their productivity and competitiveness in the job

non-technical, and soft . Developing employability skills is crucial in preparing
market. E logep' worldwide emphasize the importance of technical, communication,
leadersh'@’bnd interpersonal skills, as well as self-development, employability, and
adaptability?®>. Research has shown that employability skills are critical in addressing
unemployment challenges, particularly among youth?*. Industrialization has been identified as
a key driver of economic growth and development, and employability skills development is
crucial in this regard®.
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Graduate employability, which means that a graduate is prepared to enter the workforce after
graduation, is a graduate's ability to land and succeed in a job that requires a university
degree?®. It includes a variety of skills, knowledge, and personal qualities that make a
graduate appealing to employers and capable of performing well in the workplace, such as
communication, critical thinking, adaptability, and relevant professional experiﬁ*quired
during their studies. Graduate employability is generally understood to b(}@)llection of

skills and abilities that a graduate can acquire to land a desired job an@\qnce in their career.

Graduate employability refers to the ability of graduates to s &1 maintain employment
by leveraging their skills, knowledge, and attributes to me demands of the labour market.
It is a multifaceted concept that extends beyon n@ob acquisition, encompassing the
continuous development of competencies\tb{bnable individuals to adapt to evolving
workplace requirements!’. In Nigeri.a@ unemployment remains a significant socio-
economic challenge, graduate empl\@‘lity is critical for economic growth and development.
Employment involves a form reement between an employer and an employee, where the
latter provides services @%ﬂge for compensation?’. However, employability goes further,

focusing on gra '@eparedness to contribute meaningfully to the workforce, particularly

in economic@here analytical and practical skills are paramount?®.

Desp\% importance of these dimensions, several factors hinder graduate employability,
particularly in developing economies like Nigeria. Significant barriers include misalignment
between educational outputs and labour market demands, insufficient practical training, and

limited industry collaboration?. Additionally, structural issues such as weak governance,
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inconsistent policies, and a challenging business environment exacerbate the problem3’. For
instance, in Southwest Nigeria, the high student-lecturer ratio in universities often limits the
quality of education and practical exposure, further diminishing graduates' employability
prospects®!. Addressing these challenges requires a concerted effort from educational
institutions, policymakers, and industry stakeholders to align curricula with needs,
enhance practical training opportunities, and foster partnerships that bride}Qp between

2.1.3 Undergraduate’s Perception of their Employability %

academia and the workplace®.

An undergraduate's perception of their employability is (@d as their belief that the skills,
knowledge, and experiences acquired through the6 es will enable them to secure a job
upon graduation. This perception is inﬂue\%’é various factors, including the perceived
relevance of their degree, exposure, @eer guidance services, internship opportunities,
curriculum relevance, lecturer con{é&%\nce, market demand for their field, and their self-
assessment of key employ. bility skills®34, Exploring the student perspective of graduate
employability is cmciz@:ause their views are not widely known and can strategically

°
influence organ@ql erformance theory?3>

Undergr@es often hold varied perceptions regarding their readiness for the workforce.
Many\fudents recognize the importance of essential employability skills such as
communication, teamwork, and problem-solving, which they perceive as critical for securing
entry-level positions. However, a notable gap often exists between students' self-assessment
of their skills and the expectations of employers, particularly concerning personal
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management skills like initiative and risk-taking®. This discrepancy highlights a potential gap

between educational outcomes and industry requirements.

While students may feel confident in their academic knowledge, they often underestimate the
importance of the soft skills and practical experiences that employers highly Value”.\This can
result in a false sense of readiness for the labour market. To address these @ion gaps,
universities must promote institutional opportunities that enhance student loyability. In

this study, this concept is explored by focusing on three key mea student’s perception

of employability, which are labour market awareness, thei@l of study, and their self-

awareness of their skills and abilities. By examining thes@ee measures, this research aims

to provide a deeper understanding of how undergras&s&erceive their own employability.

2.1.3.1 Labour Market Awareness ®%

A labour market, which can functioé0 %y, regionally, nationally, or internationally, is a
system that connects emplqyg%’%h available workers. Numerous factors impact labour
markets, such as shif@nsumer preferences, worldwide competition, technological
developments, an ernmental actions like laws, policies, and regulations®*. National
minimum w. eg.mployment equality laws, and work-hour restrictions are examples of how
these fa@can affect employment rights, occupations, and job availability. Labour market
awar%(s is when the skills and experience offered by people looking for work matches what
the employer needs and both parties are in agreement on the wages, hours and conditions,
everyone is happy. Labour market awareness is the ability to find and use information about
the labour market to help with career development. It can help people find jobs, change
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careers, or decide what education to pursue. Employability is the ability of a worker to meet

the needs of the labour market?”.

Labour market information assists people from various walks of life in making informed
decisions. It raises their awareness of occupations or industries, for example, andcan help
make important decisions about study and training, one’s first job, or the n Qreer step.
Labour market awareness is an essential tool, whether in looking for ed ca% searching for
a job, or considering a career change® Labour market awarenes @ts to find out many
different things, including job trends, the skills employers %g for, which industries
are hiring, where jobs are located, and areas of job grow aQ:line. These will help you to
identify what skills and abilities are essential fi W&Qand what skills job seekers might
require in future. Labour market outcomes raduates’ choice of subject are important
for public policy and for students.. Pﬁ}in‘[erest is indicated by the prominence of
‘employability’ in public discourse@Xung people in low-income countries such as Nigeria
are finding it difficult to mak&uccessful school-to-work transition. This is exacerbated by
high unemployment an@%ainty in the labour market. Being aware of the jobs available
and the skills r '@0 become relevant in the market is paramount for undergraduates.
There has been, significant research into employers' perceptions of the employability skills of
busirﬁl@ed graduates, including valuable insight into the types of skills required*.

Multiple studies indicate students’ awareness of the advantages of gaining employability

skills in particular those related to communication and teamwork?8-3%40,
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The constantly changing society poses numerous challenges for college students to be well-
adapted for their personal well-being and career success. An ever-changing environment
requires them to be adaptable to identify and take advantage of career opportunities!”*!.
Therefore, launching social practices and strengthening the social adaptability of college

students can improve their employability and help alleviate the current pressurQAﬁfﬁcult

employment for college students. ( O
2.1.3.2 Students’ Field of Study é

The field of study refers to the specific academic disciplin@ area of specialization that
undergraduates pursue during their higher educati%@ encompasses the theoretical
knowledge, practical skills, and competencies that@rbnts acquire in their chosen discipline,
which are often aligned with specific care@% or industries. Fields of study can range
from science, technology, enginea{& nd mathematics (STEM) to social sciences,
humanities, and vocational dis@@s. Each field has its unique curriculum, learning
outcomes, and relevanc t@abour market, which collectively shape the employability

%e field of study a graduate chooses has a big impact on their

prospects of graduate%
employability, @r’n ans that the particular field they choose has a direct impact on their

chances o g a job after graduation?’. Some fields are generally thought to have better
emplb}&t prospects and higher job market demand than others; in other words, the
knowledge and skills acquired in a particular field can influence the types of jobs a graduate is
qualified for and how easily they can secure employment in that area. However, both efficacy

beliefs and outcome expectations are mediated by students' explorations of self and career,
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including their perceptions of whether and how their study programmes relate to their future
careers. Students' exploration of their future careers has been linked to their perceptions of
study and programme relevance**. Indeed, employability perceptions related to programme
relevance and career exploration could potentially vary across gender. Students’ confidence
that their degree programmes were preparing them for employability and graduat pears
to lessen as they progress through their programmes, potentially in line \Q}@ir growing
awareness of labour market opportunities, competition and their own ﬁ'\es.

While certain fields of study may be perceived as having high@yability due to their
alignment with industry demands, the employability of g ultimately depends on their
ability to develop and demonstrate a combination of technical and soft skills that are valued
by employers®. By addressing the challenges ﬁ&poﬂunities associated with different
fields of study, higher education instituti@an enhance undergraduates' perceptions of
employability and prepare them for ful careers in a rapidly changing world?*. This
requires a holistic approach t.hz&Q;}ates academic training with practical experience, fosters
partnerships with indu%%\eholders, and promotes a culture of continuous learning and

adaptability across &lds of study.

The choice 2f 1d of study is often influenced by personal interests, career aspirations,

societal @
acad%(

and professional trajectory!’. The relationship between field of study and

ations, and labour market trends, making it a critical determinant of a student's

employability is a critical area of research, as it highlights how different academic disciplines

influence graduates' ability to secure and retain employment. Employability, in this context,
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refers to the combination of skills, knowledge, and attributes that make graduates attractive to

employers*,

Certain fields of study, such as STEM disciplines, are often associated with higher
employability due to their alignment with industries experiencing rapid growth and demand
for skilled professionals*’. Conversely, fields like humanities and social sci Qmay face
challenges in demonstrating direct relevance to specific industries, le% to perceptions of

lower employability among graduates*®. However, employabilit

the field of study; factors such as the quality of education, pra

olely determined by

etical\raining, and the ability to

transfer skills across contexts also play a significant ro Q ndergraduates' perceptions of
employability are heavily influenced by their fi d&@udy, as they often associate their
academic discipline with specific career outc . For instance, students in STEM fields
may perceive themselves as having.hi \ehiployability due to the demand for technical
skills in industries such as engineeri{QSHformation technology, and healthcare®. On the other
hand, students in humaniﬁ@nd social sciences may express concerns about their

employability, paﬂicule@ey perceive a lack of clear career pathways or opportunities for

practical applict'/ eir skills!”.

These per@ns are often shaped by societal narratives, labour market trends, and the
avaﬂh& of role models in their chosen fields, which can either reinforce or challenge their
confidence in their employability prospects®’. The alignment between field of study and
labour market demands is a key factor influencing undergraduates' perceptions of

employability™’.

43



In Nigeria, for example, fields such as engineering, medicine, and computer science are often
perceived as having higher employability due to their direct relevance to industries with
significant growth potential®>. Conversely, fields like history, philosophy, and fine arts may
be viewed as less employable, despite the transferable skills they offer, such as critical
thinking, communication, and creativity>!. This misalignment between academi \A\ng and
labour market needs can lead to a sense of uncertainty among undergradua(s}@ticularly in

fields where career pathways are less defined or where opportunities£Qr ‘practical experience

are limited®. The role of practical training and industry exposu aping undergraduates'

perceptions of employability is also significant™. QQ

2.1.3.3. Self-awareness 6r§

Self-awareness is a powerful tool for perso ’ch particularly for university students®. It
empowers them to identify their stre@weaknesses values, and career goals, fostering
reflective practices®. These pract@{?able students to assess their skills, align their personal

and professional objecti eﬁ cultivate decision-making, confidence, and adaptability -

crucial qualities for bility

Acquiring relevant %edge enhances self-awareness, allowing students to apply theoretical
concepts 1 ical settings, build confidence, and clarify their career aspirations®>. Students
with I %elf—awareness can manage their emotions, articulate their strengths and weaknesses,
demonstrate self-discipline, and navigate the job market effectively, ultimately leading to
successful employment and professional achievement*. Recent debates about graduate

preparedness for the workplace also emphasize the psychological, cultural and identity
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capitals that help graduates negotiate a difficult labour market and workplace conditions®. It
is, therefore, useful to understand how students feel prepared for and connected with graduate
life more generally. Literature suggests that the perceived employability of students globally
and is impacted by gender and year of study*'. This may be relevant for the generation of
graduates, Generation Z or Millennial, who are more likely than previous generatt o seek
work-life balance. Adaptability is the ability to adjust to social institutioﬁ/@ coordinate
behavior to fit the social environment is a crucial factor for stude '&\gain a sustainable
competitive edge in knowledge and competence®*. Previous rese@n the employability of
college undergraduates has confirmed this. Notably, mos academic efforts have been
made in general and career adaptability?>4. All these@rts contribute to making potential
employees-undergraduates- more self-aware and@red for the workplace.

Students occasionally fail to grasp the sign}ﬁ\&ce of having employable skills for a smooth
transition from school to the workplaé?@ k of knowledge makes students less likely to try
to obtain them, which is cmgi%@r contend that it is critical to teach students the value of
having employable skil%@p them develop the capacity to recognize their abilities.

2.14 Lecturer Fg&s
Lecturer fa orgs*}compass a broad range of professional and personal attributes that
collectiy, ape higher education's teaching and learning experience. These factors include
amowers professional qualifications, teaching experience, research engagement, content
mastery, and delivery competence®. In this study, aspects of Lecturer factors which are of
interest and considered are Lecturer’s content competence, delivery competence and
Lecturer’s mentorship and support.
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2.1.4.1 Lecturer Competence

Lecturer competence is one of the most significant determinants of quality higher education
and student employability. In contemporary academic discourse, lecturer competence is
broadly conceptualized as comprising two fundamental dimensions: content competence
(expertise in subject matter) and delivery competence (effectiveness in Q\Agogical
methods)®’. These competencies are not mutually exclusive but interdepeQJ@ollectively
shaping students' learning experiences and subsequent transition iatothe labour market.
Research consistently demonstrates that students taught by highl@peten‘[ lecturers exhibit
superior academic performance, enhanced critical thinkin @s, and greater confidence in
applying their knowledge to real-world scenarios%@is relationship between lecturer

competence and student outcomes is particul cial in employability, as employers

increasingly seek graduates with technical e&gse and adaptable skills.

Q)

.
The importance of lecturer com@e extends beyond mere knowledge transmission.
Competent lecturers sewe'@%e models, mentors, and facilitators of professional
development, helping ?ﬂ@% bridge the gap between academic learning and workplace
requirements>. ?\@ﬂity to contextualize theoretical concepts within practical applications
signiﬁcantly@uences students' perceptions of their career readiness. Moreover, in an era of
rapi@rgogical advancement and evolving industry demands, the role of lecturers in

preparing students for the
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dynamic job market has never been more critical®®. This section establishes the foundational
understanding of lecturer competence as a multifaceted construct directly impacting

educational quality and, by extension, graduate employability.

Content Competence \

Content competence represents the cornerstone of effective teaching in hi:@cation. It

encompasses a lecturer's comprehensive mastery of their subject are&: ing up-to-date
knowledge of theoretical frameworks, practical applications, and @g trends within their
discipline®'. A lecturer with strong content competence pos@ factual knowledge and the
ability to critically analyze and synthesize informationg&g complex concepts accessible
to diverse learners. This depth of understanding @ras lecturers to anticipate and address
student misconceptions, adapt their teaching@%us learning styles, and foster higher-order
thinking skills essential for professio K cess. The manifestation of content competence
extends to curriculum develop {\ d instructional design. Lecturers must continuously
update course materials 0@% industry practices and technological advancements®?. For
instance, in fields hk surement and evaluation, where methodologies and tools evolve
rapidly, lectureQ:\( maintain cutting-edge knowledge to ensure students acquire relevant,
marketabl s>, Research indicates that students perceive lecturers with strong content
expeh&{e/ as more credible and inspiring, enhancing their learning engagement and

motivation®®. However, challenges persist, particularly in developing nations where limited

access to recent publications, inadequate professional development opportunities, and heavy
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teaching loads may hinder lecturers' ability to maintain and enhance their content

competence®.
Delivery Competence

While content competence provides the "what" of teaching, delivery competence%iresses
the "how" - the pedagogical skills that make knowledge transmission effecti @’! engaging.
Delivery competence encompasses a broad range of skills, ir@i clear verbal
communication, effective use of non-verbal cues, classroom mana t strategies, and the
ability to create inclusive learning environments®’. Resee@ in educational psychology
emphasizes that even the most knowledgeable lecturergﬁail to impact student learning if

they lack proficiency in delivering content in an ac@le and stimulating manner3®.

(&

The digital transformation of education @ed new dimensions to delivery competence.
Modern lecturers must utilize Varié%’\&e nological tools - from learning management
systems to interactive multim@/ to enhance student engagement and facilitate learning
modalities®. The C@ pandemic highlighted the importance of technological
pedagogical skills,ﬁany lecturers struggled to adapt to online teaching environments>?.
Studies sho t&#\students value lecturers who can skillfully blend traditional teaching
methodsz% innovative digital approaches, often leading to more comprehensive learning
expe&es@‘. Furthermore, delivery competence includes the lecturer's ability to provide
constructive feedback, facilitate discussions, and create opportunities for active learning - all
of which contribute significantly to students' professional confidence and perceived
employability®.
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2.1.4.2 Lecturer Mentorship

Lecturer mentorship and guidance are critical components in shaping undergraduates'
perceptions of their employability. Effective mentorship encompasses career-focused support
and psychosocial assistance, which foster a conducive learning environment. Accord'& to the
National Academies of Sciences, Engineering, and Medicine, mentorship @ phasizes
career development significantly enhances students' confidence in their j bgl.gtpects, leading
to increased academic productivity and better preparation @ﬁiture employment
opportunities®>. Career-focused mentorship involves guidi@&m in navigating their
academic and professional paths. This type of support has@\ shown to correlate with a 1.8-
fold increase in publication output and a 2.3—f01%@ement in grant acquisition among
mentees. Such statistics underscore the 'm&xce of lecturers actively engaging with
students to help them develop essenti@l& and knowledge directly applicable to their future

careers, thereby enhancing their eQm@bﬂity.

In addition to career @\e, psychosocial support from lecturers plays a vital role in
shaping students'_pﬁ&@tions of their employability. Research indicates this support is linked
to a 32% hi he(nh\gramme persistence rate and reduced student attrition®. By creating a
supporti@& encouraging atmosphere, lecturers can significantly influence students'
comn%ent to their studies and their overall belief in their employability, which is crucial for
their long-term success in the job market. The relationship between mentorship and perceived
employability is further explored in research, highlighting the significance of formal

mentoring in enhancing self-perceived employability among university students®®. Their
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findings reveal a statistically significant positive association between mentoring and
employability perceptions, emphasizing the importance of psychological-emotional support as
a key mentoring function. This suggests that mentorship's emotional and psychological

aspects can be just as impactful as traditional career guidance, reinforcing the need for a

holistic approach to mentorship. Q\

Moreover, mentoring duration, frequency, and mentor-mentee co atgﬂ;'ly have been
posited as critical moderators of the relationship between me and employability
perceptions®. Long-term and frequent interactions with co@ib mentors yield the best
outcomes, indicating that the quality of the mentoring relz@hip is essential for maximizing
its effectiveness. This insight is particularly rele\@& educational institutions seeking to

enhance their mentorship programmes @mrove students' perceptions of their

employability. . &
S

Conversely, the phenomenon &Qmentorship malpractice poses significant challenges to
effective mentorship in%@a”m. The study categorizes various forms of malpractice that
can hinder mentge'&sgweer trajectories, including exploitative behaviours and inadequate
support. S Qpractice not only stunts professional growth but also perpetuates
inequali@%within mentorship systems, particularly affecting marginalized groups.
Addre&ﬁg these issues through comprehensive intervention frameworks, such as regular
mentorship evaluations that assess both the mentor's and mentee's satisfaction and progress,

can help ensure that mentorship remains a valuable resource for enhancing undergraduates'
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perceptions of employability, ultimately leading to a more equitable and supportive academic

environment.

2.1.5 Institutional Support Services

Generating employment is a major challenge for a developing country. The la% force
survey shows high unemployment rates; most of them are youth (fresh gra@, and the
long-term unemployment rate (one year or more) is also higher. In t ngqjew years, the
government's goal is to create jobs for more than 15 millio le by 2023%. The
employment generation will be the major factor in reducing p@%nproving people's lives,
and reaching the Sustainable Development Goals (SD&y 2030. In order to create an
enabling environment, the government needs to licy steps. It should be invested in
education from childhood to old age to cre l\@%man capital needed for a rapidly evolving
global economy. Quality infrastructu;és&s to be built for it to connect both domestically
and worldwide, and it needs to estat&@he right ecosystem for private investment, especially
for small businesses and en.bigneurs”. Institutional support can be of two types: financial
and non-financial. Scl@hips, grants, allowances, or stipends are forms of financial
assistance that (%{&u e student can receive from an institution or the government of a
country. Als@ue institution or government may provide some incentives or non-financial

supp Qhelp graduate students move forward and build their careers.

2.1.5.1 Career Guidance Activities

Career guidance activities (CGA) encompass all programs that provide students with the

necessary career information, advice, and guidance. These initiatives are designed to help
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students develop self-awareness, opportunity awareness, and crucial skills in decision-making
and career transitions. Such activities include practical training on Curriculum Vitae (CV) and
job application preparation, job search strategies and interview skills, effective self-

presentation and communication, as well as career self-management and professional work

etiquette?. Q\

This approach, sometimes referred to as career education, is wid’%g;pported in the
literature3%8, The argument is that after acquiring knowledge ands% their fields of study,
it is essential for students to receive assistance on how t@ec ively communicate their

achievements and their benefits to prospective emp@s through applications, CVs,

interviews, and job searches®®. E{OQ

These activities offer numerous benefits; th})\élbenhance students' employability and career
prospects, develop transferable skill%%é owledge relevant to the workforce, and foster
career adaptability, optimism, @onﬁdence. Furthermore, they provide opportunities for
students to reflect on t%@lgths, weaknesses, and career goals, ultimately supporting a

smoother transitiqn& education to employment®.

C

Overall, car€etyguidance is an essential component of employability programs in higher
educh@/Q'mstitutions (HEISs), providing students with the skills, knowledge, and experiences
necessary to succeed in the workforce. However, despite these clear benefits, a significant
challenge remains: many students do not actively engage with their future career plans or seek

guidance until it is too late. This highlights a critical need for universities to adopt more
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strategic approaches that ensure student engagement with career education from the onset of

their university experience’.

2.1.5.2 Relevance of Economics Curriculum

The curriculum is the foundational framework that shapes economics students&demic
journey and professional preparedness, directly influencing their tions of
employability’!. A well-structured economics curriculum must balance e(geﬁtal knowledge
with practical applications, ensuring students acquire both tech @ competencies (e.g.,

econometric analysis, policy evaluation) and transferable skil g. critical thinking, data

N

interpretation) demanded by employers’!. Howevergsthe" persistent disconnect between
curriculum content and industry needs that ar&ient in employer complaints about
graduates' inability to apply theoretical kr@lge, underscores the urgency of curriculum
reform. In Nigeria, where economics’@roduced as a secondary school elective in 1966,
outdated pedagogical apprf)a&%‘&nd insufficient instructional materials have further
exacerbated this gap’?. @e curriculum development must, therefore, prioritize active

learning strategies, ’s&as case-based projects and industry simulations, which foster student
engagement sn(Q.r}ge academic and professional contexts.

The evo%% of curriculum design in economics education must respond to dynamic labour
market demands, particularly in developing economies’?. Studies highlight thatcurricula
emphasizing 21st-century skills such as problem-solving, teamwork, and digital literacy align
more closely with employer expectations’!’?. For instance, integrating experiential learning

modules (e.g., internships, capstone projects) into economics programmes has enhanced

53



students' practical competencies and employability confidence’'’*. However, challenges
persist: inadequate resources, rigid curricular structures, and limited industry collaboration
often hinder effective implementation. The Fourth Industrial Revolution necessitates curricula

incorporating emerging trends like data analytics and behavioural economics, ensuring

graduates remain competitive’. Q\

Their curricular experiences profoundly shape economics undergradnates' jperception of
employability. When curricula emphasize real-world relevance th updated content,
technology integration, and employer partnerships, student@r ive their education as a
direct pathway to career success'*’. Conversely, curric@acking innovation or practical
alignment fosters skepticism about job readines a(b%l in global cases where graduates
demonstrated skill mismatches’!. For exa 1gerian economics students exposed to
participatory teaching methods (e.g;, % on current economic policies) demonstrate
heightened confidence in their akgl'}rcal and communication skills, key attributes for
employability. Addressing th@%sparities requires a collaborative approach: universities,
policymakers, and industries’ must co-design curricula that reflect contemporary economic
challenges and Hp@gities. By doing so, institutions can transform economics education

into a catalyﬁor employability, equipping students with degrees and the ability to thrive in
evolv@ssional landscapes.

Recent studies underscore the transformative potential of innovative curriculum models in
enhancing graduate employability across disciplines. In health sciences, demonstrate how

competency-based curricula with clinical immersion significantly improve graduates' job
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placement rates, suggesting similar applications for economics programmes’®. The Education
4.0 framework offers particular relevance, advocating for curricula integrating digital literacy
modules and industry micro-credentials to address skill gaps in data-driven fields like
economics. This aligns with findings in marketing education, where philosophy-driven
curriculum redesigns emphasizing experiential learning boosted employability ski *40%72.
The Malaysian case study further validates this, proving that curricu@ployability
outcomes vary significantly by discipline - a crucial consideration fo ’g\omics programmes
balancing quantitative rigour with soft skill development”’. The Qg

ts collectively argue

for discipline-specific curriculum innovations that marry c rigour with labour market

responsiveness. Q
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2.2 Theoretical Review

2.2.1 Human Capital Theory by Gary Becker (1964)

Economists use the term human capital to refer to individual qualities that are thought to

benefit the production process. It includes the knowledge, abilities, know-how, health, and

i Qearnings.

Throughout childhood and early adulthood, research shows that investrKnt in human capital

O

Over the past few years, intangible assets have gradually attention. Human capital is

education of the employees. Human capital significantly impacts indiv

yield significant financial returns.

the most crucial component of intangible assets. The h@ apital theory is one well-known

framework for developing educational human res%rbf Gary Becker was an economist who

developed the Human Capital Theory. His b\\&man Capital: A Theoretical and Empirical

Analysis, with Special Reference to @on, published in 1964, laid the groundwork for

understanding the economic VahQ&c?Westing in education and training. He developed the

theory in the early 1960 78@ research, Schultz highlighted the significance of education
»

and skills and humar%p I's role in economic growth and development”’. It believes that
human capital i‘ tl&l’

fference between individuals due to education, vocational training, and
work equ@

ACC(M to the human capital theory, spending on education and training increases people's
productivity, skills, and knowledge, benefiting both the individual and society’. Enhancing
human capital which in turn propels economic growth and development, requires education

and professional development. The theory emphasizes the value of ongoing professional

56



development for educators in the context of educational human resource development to

improve their efficacy and skill sets and better prepare students for the workforce.

Accordingly, human capital in the context of this study, the lecturer is one of the key
components of human development (undergraduates). Through talent cultivation, the nation's
economic value, technological advancements, and human needs can be lin% d human
capital can then be used to create higher-quality jobs®®. According to him h&y] capital is the
expertise, experience, and knowledge gained through investing i . Knowledge-rich
human capital, abilities, and dispositions can also increasesa, company's economic worth.
However, in the past, elites were the only ones who foord university education.

However, the public's access to higher education a@vn over the past few decades. This

increases the level of international competiti@mversity graduates’®.

N\

Human capital theory is about human% asing their productivity and efficiency through a

greater focus on education and tréig It is the study of human resources, it talks about the
[ ]

N

development of econo%@he (employability skills) from how individuals (graduates)
function as a socie%
measured thrm@ﬁr

viewed asgi tments that yield returns in the form of higher productivity and earnings.

our market). Investing in human capital lets you see growth

staff’s abilities, values, and skillset®!. Education and training are

Indi\m& and organizations invest in education and training based on a rational calculation
of the expected benefits and costs. The primary outcome of education and training is
enhancing skills and knowledge, which increases individual productivity. There is a direct

link between human capital development and economic growth; higher education and skills
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lead to more remarkable economic development. Human Capital Theory is supported by
extensive empirical research showing the positive correlation between education, training, and
economic outcomes. The theory has significantly influenced education policies worldwide,
emphasizing the importance of investing human capital for economic development®?. It

highlights the need for continuous professional development, aligning well wi odern

educational practices emphasizing lifelong learning. ( O

Relevance to the influence of educational human resources developn n undergraduates’

perception of employability, emotional intelligence, and satisfaetiom\points to a framework for
analyzing how investing in undergraduates can enhance@ents’ skills, including personal
and skill development, mentorship, career deve Qand institutional policies support
these choices, which is crucial for effectiye g@ung and human resource management®?.
Human Capital Theory suggests that. gr\'kbnal development leads to higher productivity
and job satisfaction for students @Ve the skills and knowledge they need to succeed
academically and pursue thefrﬂ&eer goals. When students feel competent, their perception of
their skills increases. T@%&ticulaﬂy important among economics undergraduates, where
targeted human '@ development programmes can address their challenges and improve

their overall@-perception of employability®?.

The ﬁ&underlines the need for policymakers to invest in human resource development
initiatives that support continuous professional and career development for students. By

prioritizing human resource development, universities in Southwest Nigeria can create an
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environment that fosters growth, emotional well-being, self-awareness and efficacy,

ultimately leading to better student educational and career outcomes’’.

In the context of the present study, in educational institutions, Human Capital Theory suggests
that students’ investment in skill development and personal management is crucial for
increasing human capital. Meanwhile, institutions invest in lecturers and insti@ll support
practices to support students’ development (employability perception). Qeﬂuate staffing,
comprising academic and support staff with requisite competence r@p ience, is essential
for providing students with quality education and guidance. 's%um, enhances students’

human capital, making them more employable and produn the labour market.

QO

Relevance of Human Capital Theory to Studen&ployability

The human capital theory emphasizes edub@, training, and skill development as critical
factors that enhance individual produ’o@ and contribute to societal and economic growth.
Pioneered by Gary Beckerafl(&@&r developed by Schultz, this theory posits that human
capital (skills, knowledg @rience, and health) is an essential resource in fostering both
individual and cE)l ﬁe advancement®?. Applying this theory to higher education offers
valuable insi h@ how investments in educational resources and professional development

influence graduates' perceptions of their employability.

Educm is a central element of human capital theory, as it equips individuals with the
capabilities required to function effectively in the labour market. Educational institutions play
a pivotal role in shaping students' readiness for employment by fostering the acquisition of

relevant knowledge and skills®?. This is especially pertinent for undergraduates, whose
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perceptions of their employability are influenced by their institutions' quality of education,
mentorship, and career development opportunities. When students acquire the necessary
competencies and confidence to meet labour market demands, their self-perception of

employability improves significantly®.

Research has demonstrated that investments in human capital lead to posi 'Q%nomic
outcomes, such as increased productivity and higher earnings®’. InstitQOJ prioritizing
human resource development contribute to these outcomes by provi@a onducive learning
environment, access to skilled educators, and programmes @ ing career readiness. For
example, mentorship and practical training initiativesred to the specific needs of

undergraduates are essential in preparing students iovﬁssional success. In regions such as

southwest Nigeria, these measures are significa ddressing local labour market challenges

and ensuring graduates possess the skills @mpete effectively.

In addition to academic and p@‘s@onal training, human capital theory highlights the

importance of fostering er@l intelligence and self-management skills among students.

structured stud@p

experiences‘iéis, in turn, positively impacts their ability to navigate workplace challenges

Educational institutic%? invest in the professional development of their staff and provide

programmes create an ecosystem that enhances students' learning

and N{}/Qb evolving industry demands. Such practices underscore institutions' need to align

their policies and resources to cultivate human capital.

The theory also provides a framework for understanding the broader implications of human

capital development on employability. It emphasizes the need for educational institutions to
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improve staffing, resource allocation, and student-centred initiatives continuously. These
efforts ensure that graduates are well-prepared to contribute meaningfully to economic
development and societal progress. For instance, targeted investments in faculty expertise and

support services enhance the quality of education and boost students' confidence in their
abilities, thereby improving their employability. Q\

2.2.2 The Social Cognitive Career Theory QJQ

This study is equally anchored on the Social Cognitive Career Theoework to explain
the processes through which individuals develop career inte@ ake choices, and achieve
performance outcomes®. Rooted in Bandura's concept 01c reciprocity, Social Cognitive
Career Theory posits a dynamic, reciprocal interpl %%en personal factors, environmental
influences, and overt behaviour. At the heart o Cognitive Career Theory are three core
constructs: self-efficacy, which reflects s %1‘[5' confidence in mastering tasks relevant to

.

their careers; outcome expectationKG}ich mnvolve beliefs about the results of their efforts;
and goal setting, which guidbg) ation and persistence®>. These personal determinants are
situated within context&%%experiential factors such as support systems and barriers, with

students' learni @ences playing a pivotal mediating role. The theory emphasized the

relationship @veen self-referent thought and social processes in guiding human behaviour.

O

In mapping the variables of this study onto the Social Cognitive Career Theory framework,
the independent variables are conceptualized as critical contextual affordances within the
academic environment. Lecturer factors, encompassing competence and mentorship, represent

proximal sources of efficacy information that provide mastery experiences, vicarious learning,
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and verbal persuasion. Institutional support services, such as career guidance and a relevant
curriculum, function as more distal contextual factors that shape positive outcome
expectations and reinforce self-efficacy. The dependent variable, perceived employability, is
theorized within the Social Cognitive Career Theory choice model as the cognitive precursor
to concrete career choice goals, representing a student's confidence and intentQ\&secure
employment®’. Furthermore, the model accommodates the moderating V@Gl/@ of gender,
positioned as a person input, and university type, conceptualized roader contextual

affordance that may alter the availability or impact of the primary%yendent variables.

O

The selection of Social Cognitive Career Theory is justifigd by its unique integration of
person and environmental variables, moving bey%ﬁ@%)ries that examine these factors in
isolation®®. It provides a robust lens for int m@% the hypothesized relationships within the
specific context of economics educa;&&the study location. The theory offers a coherent
mechanism for explaining how pro{{%\l supports from lecturers and distal supports from the
institution correlate with stu.@ employability perceptions by building their confidence and

shaping their expectatio% career success®’.

.

\

Applying ch{cﬁgnitive Career Theory to Economics students' employability allows this
study toQ%ore how both interpersonal lecturer qualities and institutional support services
collec\‘u\ély shape perceptions of job readiness. In the context of higher education, lecturer
factors serve as key social influences that build or diminish students' career-related self-
efficacy and expectations, while institutional supports provide the structured environment that
helps students understand labour market demands. These personal and contextual factors
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interact continuously to foster or hinder students' readiness for employment®. The theory's
emphasis on cognitive and environmental variables offers a solid foundation for analyzing the

correlations that ultimately drive graduates' successful integration into the workforce.

Relevance of Social Cognitive Career Theory to Students’ Employability \

Social Cognitive Career Theory is particularly relevant for understanding eco@ students'
employability as it provides a coherent framework for examining ho&leﬁuﬂr factors and
institutional support services shape career development processes @rer competence and
mentorship function as proximal sources of efficacy infoma*@ﬁtly enhancing students'
self-efficacy by strengthening their confidence in und@'lding economic concepts and
applying them in practical contexts. This develo%@ self-efficacy, in turn, strengthens

positive outcome expectations and motivat@ts to pursue clear, attainable employment

goals aligned with their field of study® &
&

Curriculum relevance and care 1dance services serve as crucial environmental supports
that further reinforce @es& A market-aligned curriculum ensures students acquire
contemporary, rej skills, building their belief that their education effectively prepares
them for a ilz&wjobs. Career guidance supplements this by providing essential labour
market i@nation and planning assistance, supporting the formation of realistic expectations
and intéhtional career goals. These institutional factors collectively operate as contextual

affordances that help students translate academic learning into employability competencies.
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By integrating these personal and environmental elements, Social Cognitive Career Theory
highlights the dynamic interaction between self-referent beliefs and external supports in
shaping employability perceptions. The theory offers a powerful lens to evaluate how lecturer
factors and institutional services function as correlates of economics undergraduates'
readiness to meet labour market demands. Its comprehensive approach enablessa“huanced
analysis of the mechanisms through which educational experiences imfloenge students'

transition from academic preparation to successful workforce integratien.

2.3 Review of Empirical Studies

2.3.1 Lecturer Factors and Undergraduates’ Perception\of/Employability

A recent study provides critical insights into how lecturer characteristics differentially impact
student attainment in resource-constrained settings®. Their Ghanaian study reveals that
lecturers' professional qualifications and pedagogical adaptability significantly influence
students' academic performance as a precursor to employability confidence. Notably, lecturers
who employed participatory methods (e.g., group problem-solving) mitigated socioeconomic
barriers, fostering skills like collaboration and resilience that align with employer demands.
However, the study underscores a gap: while lecturer competence improved test scores, its
direct effect on employability perceptions remained unexamined. This aligns with findings
from Nigeria, where lecturers' ethical conduct (e.g., fairness, punctuality) correlated with
students' self-efficacy, suggesting an indirect pathway to employability’>. These studies
collectively highlight the need for context-specific frameworks linking lecturer traits to career

readiness.
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Another Saudi Arabian study offers a novel lens on how lecturers' technological self-
efficacy during emergency remote teaching shaped student engagement which is a proxy for
employability skill development. Lecturers who leveraged interactive platforms (e.g.,
breakout rooms, gamification) not only sustained attention but also cultivated digital literacy
and self-directed learning, traits prioritized in post-pandemic labour markets’. However, the
narrative data revealed disparities: lecturers resistant to technology adoption inadvertently
reinforced students' anxieties about workforce readiness. This complements previous

emphasis on adaptability as a lecturer competency, extending it to digital contexts.

A Nigerian study establishes a robust correlation between lecturers' professional ethics (e.g.,
integrity, accountability) and students' academic performance®’. This ethical modeling,
observed through punctuality, fair assessment, and mentorship appears to cultivate
students' workplace professionalism, a core employability dimension. Previous findings echo
this, finding that lecturers in Ghana who demonstrated equitable treatment of students
enhanced marginalized learners' aspirations®. However, another study contradicts this
narrative, showing that during crises, ethical obligations expand to include digital
inclusivity (e.g., accommodating connectivity disparities). These studies converge on a thesis:
lecturers serve as implicit career role models, with their ethical and professional behaviors

shaping students' perceptions of industry norms®.

2.3.1.1 Lecturer Competence and Undergraduates’ Perception of Employability
The literature review on the influence of lecturer competence on effective learning, focusing
on two key variables: content competence and delivery competence’!. Content competence
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refers to the lecturer's mastery of the subject matter, which is essential for providing accurate
and in-depth knowledge to students. The study found that lecturers who possess strong
content competence are better able to answer students' questions and clarify complex concepts,
leading to enhanced student understanding and engagement. On the other hand, delivery
competence encompasses the methods and strategies employed by lecturerqﬂeonvey
information effectively. The review highlights that lecturers who utilize teaching
techniques, such as interactive discussions and multimedia resou «,Qan create a more
engaging learning environment. Overall, the findings suggest tha@utions should prioritize

the development of both content and delivery comp among lecturers to foster

effective learning outcomes. Q

The perspectives of students regarding @?

universities, emphasizing the impact o é competencies on the teaching and learning
°

teaching competencies in Tanzanian

process was studied®®. The study id@s content competence as a critical factor, as students
expressed a preference for lér@rs who demonstrate a deep understanding of their subjects
and can relate theoretical, concepts to real-world applications. This mastery not only enhances
the credibility 't@wrer but also instills confidence in students regarding the knowledge
they are acq\@\g. Additionally, the study highlights the significance of delivery competence,
noti@%udents respond positively to engaging and interactive teaching methods that
facilitate active learning. Lecturers who employ varied instructional strategies, such as group
work and practical demonstrations, are perceived as more effective in promoting student

engagement and comprehension. The research underscores the necessity for universities to
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invest in professional development programmes that enhance both content and delivery

competencies among lecturers, ultimately improving the overall quality of education.

The relationship between lecturer competence and students' employability perceptions
operates through multiple pathways. Firstly, content-competent lecturers ensure\students

acquire current, industry-relevant knowledge and skills that align employer
expectations>*. Students who recognize that their learning directly connects,to real-world
applications develop greater confidence in their career prospe@s condly, delivery-
competent lecturers employ teaching methods that mirror w &cenarios, such as case-

based learning, simulations, and project-based assessm@ which help students visualize

their transition from academia to the profession®. 2 er

Research demonstrates that students taug ghly competent lecturers exhibit stronger

self-efficacy beliefs regarding their pﬁ\@ional capabilities®’. This is particularly evident

when lecturers explicitly incorpoé‘gnployability skills such as critical thinking, problem-
solving, and commun@o their teaching. Conversely, when students experience
outdated teaching metho

S

they may doubtitheir readiness for employment®. The cumulative effect of these experiences

or perceive gaps between curriculum content and industry needs,

shapes st overall perception of how well their education has prepared them for the job

marké\%dng lecturer competence a pivotal factor in employability development.

Another study examined instructors' test construction competencies and their implications for
teaching and learning in Tanzanian universities, shedding light on the importance of both

content and delivery competencies®®. The study reveals that lecturers with strong content
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competence are better equipped to design assessments that accurately reflect course objectives
and measure student learning effectively. This alignment between assessment and learning
outcomes is crucial for ensuring that students are evaluated fairly and comprehensively.
Furthermore, the research emphasizes the role of delivery competence in the context of
assessment, as effective communication of assessment criteria and timely ck are
essential for student success. Lecturers who can clearly articulate expectfj@nd provide
constructive feedback help students understand their strengths and jareas for improvement.
The findings suggest that enhancing both content and delivery c@encies among lecturers
is vital for improving educational quality and fostering a ective learning environment
in higher education institutions. Collectively, these sQ\sLies highlight the critical need for
ongoing professional development and support turers to strengthen their competencies

in both content knowledge and instmctiona&@ery.

2.3.1.2 Lecturers’ Mentorship aan;\\le'nts’ Perception of Employability

National Academies of S¢i s, Engineering, and Medicine conducted an extensive
empirical review titled 'E@?ience of Effective Mentorship in STEMM, which examined the
multifaceted ro '@ntorship in promoting academic success and career persistence in
Science, Tet@logy, Engineering, Mathematics, and Medicine (STEMM) fields>. The study
aimed t ntify evidence-based mentorship practices and their effects on diverse student
populations, particularly those from underrepresented groups. Utilizing a comprehensive
analysis of longitudinal and cross-sectional data, the research demonstrated that effective
mentorship significantly enhances academic outcomes, such as degree completion,

publication productivity, and retention rates. Moreover, it underscored the importance of
68



psychosocial support, which contributes to mentees’ sense of belonging, identity affirmation,
and psychological well-being. Findings also revealed that underrepresented students often
face disparities in mentorship access and quality, exacerbating systemic inequalities. The
study concluded that structured, culturally responsive, and intentional mentorship practices
are crucial for advancing equity in STEMM education. It recommended the implsq\éqtion of
institutional strategies, such as formalized mentor training programm ., Entering
Mentoring), feedback systems, and recognition frameworks like the ﬁigential Awards for
Excellence in Science, Mathematics, and Engineering Mentorir@ SMEM), to promote
inclusive mentorship ecosystems. These findings reinforc ue of mentorship not just as

a relational practice but as a strategic intervention Qfoster diversity and excellence in

STEMM. ’b‘b

This research provide robust empirica.l eV }ce on the relationship between formal mentoring
and perceived employability amo@versity students through a large-scale quantitative
study (N = 1,023)%. Their m®s demonstrate a statistically significant positive association
between mentoring an&@%rceived employability after controlling for demographic and
institutional V(}&%ﬁ,&(age, gender, academic field, university ranking), reinforcing
mentoring's @e in career preparedness. Notably, the study advances existing literature by
iden@%sychological-emotional support as the most impactful mentoring function
surpassing career guidance, academic support, and role modelling in enhancing employability
perceptions. The research further establishes that mentoring duration, frequency, and mentor-
mentee similarity moderate this relationship, suggesting that long-term, frequent mentoring

with compatible mentors yields optimal employability outcomes. Methodologically, the study
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strengthens credibility through psychometrically validated instruments (16-item employability
scale and 25-item mentoring scale) and rigorous statistical controls. While the China-specific
context limits generalizability, the findings align with global employability theories while
offering localized insights into Asian higher education systems. The authors' recommendation
for structured mentoring programmes resonates particularly with developing eco \éQwhere
formal career guidance systems are nascent. Future research could built}@s work by
incorporating qualitative dimensions to explore how cultural faetots, shape mentoring

effectiveness in collectivist societies like China. %

Another groundbreaking study exposes the under-rese@ phenomenon of mentorship
malpractice in academia and its detrimental effect m@ltees' career trajectories®. Through
systematic categorization, the author identifi ’@& distinct malpractice types: active forms
(hijackers who appropriate mentee.s' rk,” exploiters benefiting from unequal labour
exchange, and possessors exerting @ive control) and passive variants (bottleneck mentors
causing delays, country clh@s offering superficial engagement, and world travelers
providing inconsistent ayailability). The research reveals a tripartite etiology of malpractice

stemming from; @rer-level factors (burnout, deficient training), (2) institutional failures

(weak polici%inadequate oversight), and (3) systemic issues (hierarchical power structures,
toxic@&c cultures).

The study demonstrates severe career consequences for mentees, including stunted
professional growth due to missed networking/publication opportunities and enduring

psychological trauma that undermines future career resilience. Notably, it evidences how
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malpractice perpetuates inequality marginalized groups face compounded disadvantages when
mentorship systems fail. While identifying formidable barriers to reform (entrenched power
dynamics, resource constraints, institutional inertia), the study proposes a comprehensive
intervention framework. This framework includes mandatory mentor training programmes to
ensure mentors are equipped with the necessary skills and knowledge, '%gblower
protections for mentees to encourage reporting of malpractice, quantiQ@mentorship
evaluation metrics to assess the effectiveness of mentorship, and %al transformation
initiatives to revalue ethical mentoring and change the prevailing @ttitides towards mentorship.
2.3.2 Institutional Support Services and Undergraduat eption of Employability

2.3.2.1 Career Guidance Activities and Undergradus@g’ erception of Employability

Another study aimed to explore the relationsp@etween career preparedness constructs
(career self-efficacy, outcome expectatic}\&xploration, and planning) and academic
achievement during middle school étgés; hile also examining the moderating effects of
gender and geographic locqtia%‘%’he population consisted of middle school children in
Portugal, specifically f%@on those from northern and central regions. Participants were
selected through, %\4%1 approval process from the Portuguese Directorate General of

Education, itgyritten consent obtained from institutional principals, teachers, and
&ﬁnal sample included 429 children, comprising 207 (48.3%) girls and 222

caregive@
(51.7%)boys, with a majority (69.5%) from northern Portugal. The sample was characterized
by a medium-low socioeconomic status. Data analyses were conducted using the Statistical

Package for the Social Sciences (IBM SPSS, version 22.0). The study employed various
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statistical methods, including correlational and regression analyses, to assess the relationships

between career and academic variables.

Results indicated positive associations between career exploratory outcome expectations and
academic achievement trends over time. Gender and geographic location were&md to
moderate these associations, while career planning negatively impa academic
achievement. The study underscores the importance of integrating care r% opment with
academic achievement strategies in educational settings. It calls for, 1@&esearch to deepen
understanding of the dynamics between these processes and=fo develop interventions that

support children's career preparedness and academic succ

Another study investigated the integration of care@hing and mentoring programmes into
the curriculum of higher education instin Nigeria to enhance students' career
development and employability. The r@ky is driven by specific objectives and questions to
identify existing career training @&fgentoring programmes, examine their implementation
within the educational fr: .&k, and explore the constraints that hinder effective execution.
The study underscor &itical need for higher education institutions in Nigeria to
>
restructure thei@w a to include career training and mentoring programmes, thereby
equipping ts with the necessary skills and competencies to thrive in the competitive job
mark}\%e collaboration between educators and industry professionals is essential to ensure
that the curriculum aligns with the demands of the labour market, ultimately enhancing the

employability of graduates. A qualitative research design was adopted, focusing on a sample

population that included twenty-one higher education teachers and twelve industry executives,
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all with over ten years of experience in their respective fields. This diverse sample was
selected to provide a comprehensive understanding of the current state of career training
within Nigerian higher education. Data was collected through semi-structured interviews,
with eighty-seven percent of participants interviewed in person and thirteen percent via
telephone. The interviews were recorded with the consent of the participants, Q\L&g that
their responses remained anonymous and confidential. Thematic analysisQ}@nployed to

analyze the data, following a systematic process that involved far@&(ing with the data,

coding, identifying themes, and producing a report. %

The study's findings revealed a significant gap in the avai@y of structured Career Training
and Mentoring programmes within the participati h‘B%tions. Participants indicated that no
specific programmes are designed to enhance nts' employability, which challenges their

o

career development. The insights proyige by the industry executives highlighted the
necessity for collaboration betwe@ucational institutions and industry stakeholders to
create a more effective frarrf@ for career training. The study concluded that the lack of
structured Career Train@?d Mentoring programmes limits students' exposure to essential
skills and kno T%@Qgequired for professional growth. It emphasized integrating these
initiatives in@he higher education curriculum to better prepare students for the workforce.
The es@’q advocates for a strategic approach to curriculum development that includes

Career Training and Mentoring as a fundamental component, ultimately fostering a more

employable graduate population in Nigeria and a brighter future for the country's workforce®.
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In a similar study, the primary objective was to investigate the influence of practical teaching
on enhancing students' employability within vocational education settings. The study was
driven by several important questions, such as how vocational education students'
employability is affected by practical teaching, which particular competencies are most
strongly associated with increased employability, and how instructors and stud iew the
efficacy of practical teaching approaches today. Using a quantitative dﬁl}@the study's
primary tool for collecting data was a questionnaire, which made i ible to collect data
from a specific population methodically and made statistical %m of the correlations
between variables easier. Students at a vocational under college in GX City, China,
as well as full-time practice teaching instructors a@anagers, were the study's target
participants. After removing responses that too@an 120 seconds, 287 valid responses
were obtained from the 296 students who\@the survey. Additionally, the teachers were
given a questionnaire to collect thei&i ns regarding practical instruction. Two separate
questionnaires, one for stude.n@ne for teachers, made up the data collection tool. They
were intended to evalu@nt facets of practical teaching, such as instructional strategies,
sources of instruc.tig&naterials, and perceived efficacy in fostering employability skills’.
@)

Regression @ correlation analyses were used to examine the connections between the
iden%&&petencies such as communication, teamwork, professional ability, and practical
skills and the improvement of employability. The analysis sought to ascertain the importance
of these variables in forecasting employability outcomes. Employability enhancement and
practical teaching were positively correlated, with the eight identified competencies

accounting for 65.1% of the variation in employability outcomes. According to the regression
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analysis results, students' employability improved most significantly in terms of professional
ability, practical skills, and communication. Students also voiced doubts about the efficacy of
the current evaluation techniques and the adequacy of internship opportunities. Strengthening
practical teaching in vocational education is essential for improving students' employability,
highlighting the need for enhanced practical teaching programmes, betteQ\lernship
opportunities, and a more integrated approach to teaching that cor@/@ theoretical
knowledge with practical application. The findings underscore the '&rtance of aligning

educational practices with industry requirements to better prepars@nts for the workforce3®.

QO

In another study, to adequately prepare students for the%—changing and intricate labour

market, higher education is essential. Assisti %ents in acquiring employability

competencies helps them acquire the knowl abilities needed to meet the demands of
their new jobs and ease their transitio.n t e\/orkforce. Employability competencies support
students' financial success and welKG%g. Universities and colleges provide career coaching
programmes to help student§ rove their employability skills. Even though employability
competencies are cmcﬁb&re are few empirical studies on the effects of these coaching
programmes. B ﬁ®ating the connection between career coaching and the development
of employabitity competencies, the current study seeks to close that gap.

A tw. -s&lesign based on a multiple-methods approach was used to gain more insight into
how coaching in higher education contributed to the development of students' employability.
Data were collected at higher education institutions in the Netherlands and Belgium via

student surveys (n=491) and interviews with coaches (n =9). Quantitative data showed a

significant positive relationship between coaches' autonomy support and the development of
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students' employability competencies. The interviews provided in-depth, detailed findings on
how coaches support students in their learning process. Coaching sessions became most
effective by encouraging students to engage in trial and error and stimulating (self-) reflection.

Taken together, results show that (career) coaching in higher education has the potential to

support students' development of employability competencies, which will, in tu r their
transition to the workplace3®. ( Q
2.3.2.2 Curriculum Relevance and Undergraduates’ Perception o loyability

The integration of a robust curriculum in education is cruc%ﬂ enhancing students'
academic performance and shaping their perceptions of ¢ ility. This empirical review
synthesizes findings from various studies, focusing on Qimpact of instructional materials on
undergraduate students' performance in Econo nd how curriculum design influences
their employability perceptions in the job m@ Instructional materials serve as vital tools in
the teaching and learning proces&i itating better understanding and retention of
knowledge. Previous researgh&Q}(plored the impact of these materials across different
educational levels and @} however, limited studies have specifically addressed their
effects on undergrﬁ@ Economics education, curriculum design, and the implications for

students' per&gqps of employability.

A ne%\@y study sought to investigate the effects of instructional materials on the
academic performance of undergraduate students in Economics within the Jos-North Local
Government Area of Plateau State, Nigeria’”>. The study employed a quasi-experimental
design involving 149 students from two institutions, one public and one private, to assess the

effectiveness of improvised instructional materials compared to conventional teaching
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methods. The researchers utilized a non-equivalent control group design, where students were
divided into experimental and control groups. The experimental group was taught using
instructional materials aligned with a well-structured curriculum, while the control group
received traditional instruction. The Economics Students’ Achievement Test (ESAT) was

developed and administered to measure students' performance before a:Q*er the

intervention. ( O

The empirical evidence presented underscores the critical role of j Xmal materials and
curriculum design in improving academic performance a:@ ergraduate students in
Economics and shaping their perceptions of employabili@ educational stakeholders seek
to enhance teaching methodologies, the integratimz Qective instructional materials within
a robust curriculum should be prioritized .t r better learning outcomes and prepare
students for successful careers. Fut%r\'éarch should continue to explore this area,
°
examining various subjects and e@\)nal contexts to further validate these findings and

their implications for employability perceptions among undergraduates.

The transition of ecorx&ectom to a knowledge-driven framework is essential for attracting
foreign investn‘@nd enhancing labour productivity. However, in Malaysia, there exists a
significan atch between workforce demand and talent supply, primarily due to low
gradlh&mloyabﬂity linked to the inadequate quality of higher education. To address this
pressing issue, conceptual framework was proposed that illustrates the perception of graduates

regarding the impact of curriculum design, curriculum vision, operationalization of the
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curriculum vision, curriculum delivery, and curriculum evaluation on employability

competency’>.

The study involved a sample of 299 employed graduates who provided insights into how
various aspects of curriculum design influence their employability. Utilizing SrriPartial
Least-Squares (SmartPLS) version 3 software, the researchers evaluated ypotheses
derived from the survey. The findings revealed a positive and significant re tio@dp between
curriculum design and employability competency, indicating

w 1l-structured and

effectively implemented curricula can enhance graduates' rea@ the job market.

This study contributes important insights into the ir%@ntation of effective curriculum
design, emphasizing the need to strike a balance bw practical and theoretical components
in both private and public Higher Educa\ stitutions (HEIs). By aligning curriculum
design with the skills and competenci anded by employers, educational institutions can
better prepare graduates for the @gcgrce, ultimately addressing the talent supply issue and

improving overall emp@. he implications of this research highlight the necessity for

continuous evaluation\and“adaptation of curricula to meet the evolving needs of the labour
[ ]
market, ensuri&raduates possess the requisite skills to thrive in a competitive

environm 6
0

A re&(study highlighted a significant shift in the objectives of Higher Education (HE)
towards the inclusion of employability as a core goal®*. Successfully integrating employability
into HE requires a transformation in teaching, learning, and assessment (TLA) methods,

which should be embedded in the strategic framework of Higher Education Institutions
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(HEIs). This necessitates a focus on revising curriculum design and assessment methods to
not only incorporate employability but also to prepare for digital transformation (Education
4.0) and internationalization. Moreover, any development plan for HEIs must recognize the
critical importance of employability. To align with national standards and adapt to the
changing job market, every academic programme must equip students with the e Aﬂl skills,
knowledge, and experiences needed for career success. Institutions have Q@nsibility to
create opportunities for all students, regardless of their background %pabilities, to gain
S.

insights into the world of work and enhance their employability p

2.3.3 Influence of Gender on Undergraduates’ Percept@%mployability

In a study aimed at investigating the perceptions dBQyment prospects among black male
and female final year students at a Sout i University of Technology, researchers
sought to understand how gender an.d fie \o' study influence these perceptions. The study
posed critical research questions\c%rding the positivity of students' perceptions as
beneficiaries of employment @mes, the differences in perceptions across various fields of
study, and the attributi@%ese perceptions to internal or external factors. A quantitative,
cross-sectional e’séu%vas employed, surveying a sample of 198 students from ICT,
Accounting, @nd Human Resource Management programmes using a self-report Likert-type
scale{/’gmaire. Data analysis involved descriptive statistics and reliability analyses to
ensure internal consistency, revealing significant differences in perceptions based on gender
and field of study. Findings indicated that males were more likely to attribute their
employment prospects to luck, while females emphasized the importance of qualifications.

Additionally, HR students expressed lower confidence in their job prospects compared to their
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counterparts in ICT and Accounting. The study underscores the necessity of understanding
these perceptions to inform policies aimed at mitigating graduate unemployment in South

Africa’.

In a study to assess the gender differences in enhancing students 'employabili&dlls, a
theoretical framework were employed to guide the research. The study highligb potential

differences in students' inclination toward developing employability &k%,j eir level of

involvement in extracurricular activities (ECAs), and their intentio e self-employed.

Descriptive characteristics and associations between gender el of skills, the level of
students' involvement in ECAs and their intention to beco -employed were investigated.

Stratified random sampling was used to collect atb om degree groups. Data from 359

university students was collected using a qua@lre.

The results indicate that all students di@average levels of core skills. However, male, and
female students differ signiﬁcant@qc]ueir core competencies, with males displaying higher
levels of core competen ic&ﬁ females. In addition, the results from the chi-square test
indicate a significant \asso€iation between gender and the level of participation in ECAs.
.
Moreover, as s@s face two career choices between paid and self-employment, males are
likelier to@e self-employment than female students. Further analysis indicates that the
contrm&l of degree programmes, parents' background, and students' experience in doing
business are factors that affect their employability. The study's theoretical framework

highlights gender differences in employability skills, engagement in ECAs and intention to

become self-employed considering the stated factors. As regards policy and practical
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relevance, higher learning institutions are recommended to consider gender differences as
they develop relevant ECAs in order to enhance students' employability skills equally

regardless of their gender’!.

Another empirical study aimed to investigate the self-perceived employability of

undergraduate business students in Australia, focusing on the influence of ge d year of

study on their perceptions. The research was guided by specific qlati;%s)regarding the

relationship between students' self-awareness, programme relevan; eir confidence in

employability as they progressed through their academic pro A quantitative research
design was adopted for the study. The study engaged@.\ stantial population of 6,004
students from multiple universities, ensuring a div ple that could provide insights into
demographic differences. Data collection was &ed through an established, SCCT-based
formative self-measure of perceivec} employability, which generated personalized profile

reports for participants. The analy;@ployed SPSS version 25, utilizing exploratory factor

analysis to identify key emb@ﬁ%ﬂity factors and MANOVA to assess group differences

across gender and year b@%y

The findings r@igniﬁcant differences in self-awareness and perceived programme
relevance, female students demonstrating higher levels than their male counterparts.
Addih\h&{ , the study found that student's confidence in their degree programme's ability to
prepare them for employability tended to decline as they advanced through their studies,
likely due to increased awareness of labour market challenges. However, it's important to note

that the study was limited to undergraduate business students in Australia, and the findings
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may not be generalizable to other student populations or countries. The conclusions drawn
from this research underscore the necessity for higher education institutions to enhance clarity
regarding the relevance of learning tasks and adopt a data-driven approach to career

development activities, aiming to better equip students for the competitive job market’>%,

Another 2019 study, uniquely designed to empirically investigate the perceived

employability (SPE) of final-year university students in South Afr'g%fbjused on the

interaction effects of gender and field of study®®. The researcé@

objectives and questions that explored how these demographic factors influence students'

ided by specific

perceptions of their employability in a context marke@ significant social inequalities.
Employing a purposive sampling design, the stud tt@d 402 final-year students from two
predominantly black universities, ensurin entation across four major disciplines:
Management Studies, Education, .La ,\ad Science and Agriculture. A structured
questionnaire was utilized as the pr@ instrument for data collection, allowing respondents
to rate their perceived emplo&@%on a five-point Likert scale. The data analysis, conducted

using factorial analys variance (ANOVA), revealed significant implications for
universities. (’@

The result@ed that male students exhibited higher self-perceived employability than their
fema’%&nterparts, with Education students reporting the highest levels of SPE overall.
Notably, the interaction between gender and field of study did not yield significant effects,
suggesting that while both factors independently influence employability perceptions, their

combined impact is less pronounced. These findings underscore the need for universities to
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implement targeted interventions that enhance students' confidence and awareness of labour
market realities, particularly for female students. This approach could effectively address the

broader issues of gender inequality in the South African employment landscape®.

Equally another study aimed to investigate the influence of business education cyrriculum
content, gender, and self-efficacy on the acquisition of employability skills a@umversity
graduates in Cross River State, Nigeria®>. Guided by two resiﬁjuestions and

corresponding hypotheses, the survey research design was emplo e@r eting a population
of 987 business education graduates from the University o 2% (UNICAL) and Cross
River University of Technology (CRUTECH) between t@:ademic sessions of 2007/2008
and 2014/2015. A purposive sampling techniqu WbiQutilized to select a sample of 200
graduates, and data was collected using {@ ed four-point scale questionnaire titled
'Curriculum Content, Gender, Self—E % and Acquisition of Employability Skills
Questionnaire' (CCGSEAESQ), v&gb\demonstrated a reliability estimate of .72 to .84
through Cronbach Alpha. 'l@%ta analysis involved calculating means and standard

deviations for researcﬁ@ons, while independent t-tests were conducted to test the

hypotheses at a Cﬁ@of significance.

The ﬁndi@vealed significant differences in the acquisition of employability skills
betwe\&ale and female graduates exposed to the business education curriculum, as well as
between graduates with high and low self-efficacy. The study concluded that gender and self-

efficacy play crucial roles in the effectiveness of business education curriculum content in

83



enhancing employability skills, suggesting that educators should consider these factors in

their teaching approaches to better cater to the distinct needs of male and female students®.

Another similar study investigated the self-perceived employability skills of senior students
and recent graduates in engineering programmes, focusing on the influences of gender, age,
and employment status. The research was guided by specific questions aime Qwermmmg
whether statistically significant differences existed in the self- er&d levels of
employability skills among different demographic groups. Utilizin ntltatlve design, the
study collected data through an online questionnaire adminis %ﬂtratlﬁed sample of 505
participants from ITM’s College of Engineering in Color@ The sample was representative
of the student population, which included a notab er disparity, with only 12.2% of the
enrolled students being women. The dat@fbtion instrument comprised closed-ended

questions that quantified participants'.;@tions of their employability skills, allowing for a

comprehensive analysis of the relatiélalps between the variables.

N

The results indicated t@cw\ men reported higher means in self-perceived employability
skills compared to,&en, these differences were not statistically significant. However, a
significant di gi.n/was observed between employed and unemployed respondents, with the
former @nstrating higher perceived skills across various employability dimensions. The
studmcluded that the perceived employability of individuals is influenced by complex
socio-demographic factors, underscoring the persistent gender gap in STEM fields. These
findings highlight the necessity for targeted interventions to enhance the employability of
women in engineering and related disciplines. The research contributes to the broader
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discourse on employability in STEM by emphasizing the subjective nature of skill perception

and the critical need for policies that support women's career advancement in these areas®.

In a recent study examining Moroccan undergraduates' perspectives on the significance of soft
skills for employment, researchers aimed to quantify student responses regarding their
awareness and valuation of these skills in relation to future careers®®. The rese@)cused on
identifying essential soft skills and exploring potential gender diffe@&_&\ perceptions.

Utilizing a quantitative design, the study employed a structuionnaire distributed
ha

among a representative sample of undergraduates, ensuri@ insights gathered were

relevant and meaningful. The findings revealed that com ation, time management, work
ethics, and a positive attitude were among the m%(b%ed soft skills, with notable gender
disparities; female students placed a hig i rtance on these skills, particularly time
management and willingness to learn, tudy concluded that integrating soft skills training
into Moroccan higher education {é?r\ucial for enhancing student employability. Future
research could further exp@%ese findings by incorporating perspectives from recruiters
and educators, as well a ploying mixed methods for a more comprehensive understanding

of soft skills' si(.iﬁ/’@ in education and employment®®.

O
&
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2.4 Conceptual Model
The conceptual model for this study shows the relationship among the independent variables
(Lecturer Factors and Institutional Support Services), the dependent variable

(Undergraduate’s Perception of Employability) and moderating variables (Gender and

Institution Type). The conceptual model is represented in the Fig 2.1 Q\
N\
Independent Variables Dependent Variable
Lecturer Factors C Perception of Employability
Lecturer Competence Q
(Content Competence and Ho2 ~ Y.
Delivery Competence) ,b\‘ » | Labour Market Awareness
Lecturer Mentorship N ’b:
Field of Stud
N d
Institutional Support ’\\'\ Self-A
Services & elf~Awareness
. .. Q/ Ho2
Career Guidance Activities
Relevance of
Economics MODERATING VARIABLES
Curriculum o3 T
Gender 0
QU‘ Female

\/ Male
Iqstltutlop Type Hod
Private University
Public University

Figure2.1: Conceptual Model for the Study
Source: The Researcher, 2025
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The conceptual model in Fig 2.3 depicts that the first independent variable; lecturer variable
will be measured with two sub-variables (lecturer competence and lecturer mentorship) and
the second independent variable; institutional support services with two sub-variables (career
guidance activities and relevance of economics curriculum), while the dependent variable;
undergraduates perception of employability will be measured along three -variables
(labour market awareness, field of study and self-awareness). Gender will l(/@ured at two
levels (female and male). The arrows indicate the direction of the relatiohship to be tested. It
also shows that the first hypothesis will test the joint signiﬁcance@e independent variables
on the dependent variable. It also indicates that the s ypothesis tests the relative
contribution of the independent variables on the depen@gvariable while the third hypothesis
tests the moderating effect of gender on the depe@variable; undergraduates’ perception of
employability.

2.5 Summary of Gap in Literature @&ﬁe

Several studies and theories v@uewed in this study. The relationship between lecturer
factors, institutional s%&nd undergraduates’ perception of employability has been a
subject of 1nteres®ng researchers. From the perspective of human capital theory,

them wi uable skills and knowledge’””. In this regard, the effectively harnessing and

investments ;ﬁ atlon and training can enhance individuals' employability by equipping
manag1 lecturer factors in educational institutions, such as a favorable lecturer competence

and personality, can contribute to better academic outcomes and increased employability.

Institutional support services, such as career guidance activities and curriculum, also play a

crucial role in shaping economics education undergraduates' employability. Research has
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demonstrated that career guidance activities can enhance students' self-awareness, enabling
them to make informed career choices®'%, Similarly, work experience has been found to
improve students' employability prospects by providing them with practical skills and

exposure to the labour market®?.

The perception of employability among economics education undergraduates i
various factors, including labour market experience, field of study, ar&y -awareness.
Studies have shown that students with prior labour market exper'ed to have a more
positive perception of employability'®. Similarly, students i ek%vith high labour market
demand, such as economics, tend to perceive themselves z@re employable. Self-awareness,
which involves understanding one's strengths, we @ and career goals, is also a critical
factor influencing employability perceptiox% urthermore, research has highlighted the
moderating role of gender in th? rel %Ship between human resources utilization,

institutional support services, a@ployability perception, with males and females

exhibiting different employabilitys perceptions and expectations®.
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Chapter Three
Methodology

This chapter is a description of procedures that were used in carrying out the study.

These are discussed under the following sub-headings: Research Design, Popula&&of the

study, Sample and Sampling Procedures, Research Instrument, Validit Research
@

Instrument, Reliability of the Instrument, Method of Data Collectior& thod of Data

Analysis. &
3.1 Research Design QQ

The study adopted a descriptive research Q‘ the survey type. This quantitative
research design aimed to systematically de%@me characteristics, behaviours, or opinions
of a specific population through the .cgk ion of survey data. This was considered suitable
because it aimed to accurately k@be a population situation or phenomenon'. The

.

descriptive survey design wa@ned appropriate for this study as it facilitates the systematic

collection, analysis of@ and interpretation of the relationship that exists between the

independent an(@ndent variables in this study.

32 Populn@‘of the Study

he population of the study comprised all thirteen (13) universities in Oyo State,
consisting of five (5) public universities and eight (8) private universities. However, some of

these universities do not offer Economics as a course of study. Therefore, the research
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focused only on the universities offering Economics, giving a total study population of 408

respondents.
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Table 3.1: Population size: 400 Level Economics students of eight Public and Private

Universities in Oyo State

(n =408)
S/N  Names of Universities Year of No of 400 Level Economics
Establishment Students Sampled
1 Ajayi Crowther 2005 35 \
University, Oyo Q
2 Dominican  University, 2016 4 Q/O
Ibadan /\
3 Kola Daisi University, 2016 6 O
Ibadan %
4 Precious Cornerstone 2017 Q
University, Ibadan
5 Lead City University, 2005 b’b 60
Ibadan
6 Dominion  University, 2019 6
Ibadan \ﬁ
7 University of Ibadan %X@ 100
8 Ladoke Akinto 194
University QQf
Technology
408

Total X \J

Source Q’b\}

33 Sblﬁle and Sampling Techniques

The study covered eight public and private universities located in Oyo State, with a

specific focus on 400-Level Economics students who served as the respondents. The rationale

for selecting 400-level students is because they were at the peak of their study and were soon
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to enter the labour market. A total enumeration sampling method was employed to include all
available 400-level students from the Economics departments of the participating universities.
This process ensured the inclusion of every student in the target group without random
selection. The approach resulted in a sample of 408 respondents, however, 372 who were
accessible and willing to participate in the study made the final sample. Univerﬁ%at did

not offer economics as a course of study were not included in the sample. ( O

An adapted questionnaire titled Economics Undergrad Perceived Employability

3.4 Description of the Research Instrument

Questionnaire (EUPEQ)was used to collect data f(@ha study.>*3¢. The questionnaire
consisted of four sections (A to D). Section A cm@items on demographic characteristics

of respondents which included age range, niversity type, course of study and present

Section B consisted of ﬁftqer@ items aimed at gathering responses on the economics

level.

undergraduate’' self-per@mployability. The items under this section were formulated
around three sub-.s@namely, labour market awareness, field of study, and self-awareness
of undergra atg-d}xamples of items under the three indices: I am knowledgeable about the
current @ and demands of the labour market in my field of study; I believe that my field
of stth’provided me with relevant skills and knowledge for the workforce and I am aware of

the requirements of my future career.

Section C consists of ten (10) items on lecturer factors. The two indices that are measured

under lecturer factors are lecturer competence (content and delivery competence) and lecturer
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mentorship, which covers five (5) items each. Examples of the items in this section are: My
Economics Lecturers demonstrate a deep understanding of the course content they teach in the
classroom and My Economics Lecturers are easily approachable and accessible for academic

advice.

The last section, D, had 10 items, which were used to determine the extent to *sudents

receive institutional support services from their universities. The 1terns ¢ framed around

two indicators of career guidance activities and relevance of econo 1cu1um Examples
of the items here are: My university organizes workshops writing, interview skills,
networking, and professional etiquette; and My umv ensures regular review and

updating of economics curriculum. All the items '@uon B to C were answered on a 5-

point Likert Scale ranging from Strongly d1 to Strongly Agree (5).

3.5 Validity of Research Instrument @

The Economics Undergraduata%rcelved Employability Questionnaire (EUPEQ) that was
used for the study was@ d to face and content validity. This was to ensure that items
evaluated on the, i ments are representative and adequate for measuring a particular
construct”.T rgsedrcher’s supervisor and an expert in data analysis assisted in vetting the
question@% to critically examine and determine the sustainability of the items used in
measu\rﬂ(g the variables included in the study. The items were being examined to make sure
that they were in line with the objectives of the study. The structure and the language of the

questionnaire were modified in the light of their corrections. All other corrections,
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suggestions, and ideas of the researcher’s supervisor were incorporated into the final

production of the research instrument.
3.6 Reliability of the Research Instrument

The Economics Undergraduates’ Perceived Employability Questionnaire (EUPE erwent
a pilot test involving twenty (20) 400-Level economics undergraduates fro ivate and
one public university that were not part of the final sample for the stw&iﬂ%bach’s Alpha
was used to determine the reliability. The reliability analysis @35 items yielded a
Cronbach’s Alpha coefficient of 0.831, indicating that the @Jment has a high degree of

internal consistency. For the three individual subs@he reliability coefficients are

presented in Table 3.6 6’6

Table 3.6: Reliability Statistics for Cons }(s

3

N )
Const C) Number of Cronbach’s
ons r@\

Items Alpha
Lecturer Factors (Competeriee & Mentorship) 10 0.821
Institutional Supp.ort %VICGS (Career Guidance & Relevance 0 0.780
of Curriculum) "\
Perceived S@mployability (Labour Market Awareness,
15 0.892

Student@d of Study & Self Awareness)
AN

~
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3.7 Method of Data Collection

Before administration of the research instruments, an introduction letter obtained from the
researcher’s department was submitted to each of the institutions to be sampled which
allowed the researcher gain access to the respondents. The researcher with the suppart of two
(2) trained research assistants administered the questionnaire (which inc %ormed
consent and confidentiality assurance) to the sampled population &p@ and private

universities in Oyo State. The purpose of the study was expla

researcher was there with the research assistants to enable 166 ondents to ask questions

respondents. The

and obtain clarifications on items they found unclear. Q

3.8 Method of Data Analysis 6r§
O

Data collected were analysed using desc@s@%nd inferential statistics. Descriptive statistics
°

of frequency, simple percentage, me@;\}!d tandard deviation were used to provide answers

to the research questions. Infer%%&\tatistics of Multiple Regression analysis and t-test was

used to test the hypothe@% level of significance. All results are presented in tables.

39  Ethical (}@1

The researc btained letters of introduction from her institution, Lead City University to
form&%zequest permission from the selected schools to conduct the study. Informed
consents were sought and obtained from all participants, and participation was entirely

voluntary. Respondents were provided transparent information about the purpose of the study
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and the use of the data after which they were assured that the study is strictly for academic

purposes, and that all information provided will be treated with strict confidentiality.
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Chapter Four
Results and Discussion of Findings
This chapter presents the results from the statistical analysis of the data collected from the

questionnaire. It also consists of the discussion of the findings. The sub-headings in the

chapter include: Q\

Instrument Response Rate ’\Q/
4.1 Demographic Data Analysis %0
4.2  Presentation of Data QO

4.2.1 Answers to Research Questions &Q

S
$

4.3 Discussion of Findings ‘\(_)

4.2.2 Test of Hypotheses

Instrument Response Rate : $

This represents@ mber of questionnaires that were administered, retrieved and

validated and tlip;&g%age of responses. Four hundred and eight (408) questionnaires were

administered%

retri% ee hundred and seventy-two were valid and used for analysis. Thus, the

e respondents on the field, three hundred and eighty-seven (387) were

percentage of responses was 91.2% based on the number of valid copies of the retrieved

questionnaires.

107



4.1 Demographic Data Analysis

Table 4.1: Demographic Characteristics of Respondents

Variables Values Frequency Percentage (%)
Age Range 15-19 years 44 11.8%
20-24 years 160 43.0%
25 years and above 168 45.2% \
Gender Female 240 64.5 'Q
Male 132 80
University Type Public 256 &.8%
Private 116 % 31.2%
Name of Institution LAUTECH QO 48.7%
Ul 4 22.6%
Course of Study Lead City 6’659 15.9%
Dominion ®% 6 1.6%
Ajayi erwqé\ 30 8.1%
Precio é}herstone 3 0.8%
K@i 5 1.3%
@ninican 4 1.0%
. ,& Economics 345 92.8%
0 Economics Education 27 7.2%
%6 372 100.00

Sour&earcher’s Fieldwork, 2025
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Table 4.1 shows the frequency distribution of the demography of 400 level students in the
sampled universities according to age range, gender, university type, name of institution and
course of study. From the table, a total of 372 Economics undergraduates from universities in

Oyo State, Nigeria, participated in the study.
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4.2 Presentation of Data

4.2.1 Research Questions

Research Question One: What is the Perceived Employability Status of Economics

Undergraduates in Oyo State, Nigeria?

Table 4.2.1a: Perceived Employability Status of Economics Undergrad in Oyo
State, Nigeria

‘e
D(%) SD(*) Mean

S/N Item SA(%) A(%) N(%)

1 I am knowledgeable about the 100 189 48 3 \.30.8) 3.97
current trends and demands of (26.9)  (50.8) (12.9)
the labour market in my field of
study %

2 I am aware of the key employers 104 208 12 - 4.1
and industries in my field of (28) (55.9) (3.2)
study

3 I understand the skills and 144 196? 32 - - 4.30
qualifications  required by (38.7) @ (8.6)
employers in my field of study

4 I am informed about the JOb 52 8 - 4.13
market outlook and prospects in m (52.7) (14) (2.2)
my field of study %

5 I believe that my knowledge ’\6 176 32 - - 4.36
the labour market will en (44 1) (47.3) (8.6)
my employability prospec
Total \ 124.9 193.0 45.6 12.8 0.6 4.17

QQ (33.6) (5199 123) (B4 (0.2

Field of Stu

6 [ believe #h y ¥field of study 164 184 20 4 — 4.36
provided ith relevant skills (44.1)  (49.5) (5.4) (1.1
and owledge  for  the
wor

7 I &dyZonfident that my field of 200 156 12 4 — 448

y will lead to good job (53.8) (41.9) (3.2) (1.1)

prospects

8 I believe that my field of study 152 168 48 4 — 4.25
is in high demand by employers (40.9) (45.2) (12.9) (1.1)
in industries

9 I believe that my field of study 144 176 44 4 4(1.1) 4.21
provided me with a competitive (38.7) (47.3) (11.8) (1.1)

edge in the labour market
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10 I am satisfied that my field of 172 160 40 — — 4.35
study aligns with my career (46.2) (43.0) (10.8)
goals and aspirations
Total 166.4 168.8 32.8 3.2 0.8 4.31
448) (@454 @88 (09 (0.2

Self-Awareness

11 I am aware of the requirements 152 180 40 — — 4.30
of my future career (409) (48.4) (10.8) \

12 I am aware of the organizational 100 232 40 — Q 4.16
culture and standards in my (26.9) (62.4) (10.8) Q
chosen field of study

13 I have the knowledge of what is 132 180 4« 4(1.1) 4.16
expected of me in terms job (35.5) (48.4) (14 0)
specifications in my future %
profession

14 I understand the work ethics of 92 200 4 — 4.02
various organizations in my (24.7)  (53. 8) 0.4) (1.1)
career path

15 I am aware of the skills which 4 — 4.07
are in high demand from (24 7) @) (15.1) (1.1)
potential employers in my
profession x
Total X}% 2024 528 24 0.8 4.14

Q 544) @14.2) (0.6) (0.2)
\ 7

Weighted Mean = 4.21 Q

S o

\\\
Source: Researcher’s@ork, 2025

KEY: Strongly Afxeb&Agree =4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rale; Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agre&ej& 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and

4.21-5.00 is very high

On Table 4.2.1a, students seem especially attuned to what the labour market demands. The
highest-rated items in this dimension show that many understand what employers expect (x
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=4.30) and believe that knowing the labour market boosts their employability (x = 4.36).
Encouragingly, over 90% say they are aware of the key skills required and who the major
employers are. Equally, about 13% remain unsure or unaware of current job market trends,
pointing to the need for better career information and guidance services. The Table also
indicates that confidence is even stronger when it comes to how relevant student e their
field of study is to employment. This dimension recorded the highest mean Q@ Nearly all
respondents (over 95%) agree that their course equips them with r ﬁqt skills and that it
prepares them for employment opportunities (x = 4.48). S% small group (12.9%)
expressed uncertainty about the actual industry dema @their qualifications, which

suggests a gap in how labour market realities are bein%@municated.

The third index, self-awareness (x = 4.%’@0ws that most students understand and
recognize their own skills, knowledg.e,’&lbllities as well as the market demands. It shows
that they recognize the unique cha&S@\rlstics and transferable skills that they could bring to
the job market. Nearly 90% 5@/&6 of long-term career demands, and over 80% understand
which skills are currentbé emand. However, about 20% of respondents, admit they are not
clear on typicalég/@ional work ethics. This could reflect a lack of real-world experience

or insufﬁcie@posure to workplace environments during their education.

\*
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Table 4.2.1b: Summary of The Extent of Employability Perception Status of University
Students in Oyo State, Nigeria

Item SA(%) A(%) N(%) D(%) SD(%) Mean

Labour Market 124.96(33.6) 193.0 45.6 12.8 0.6 4.17

Awareness (51.9) (12.3) 3.4 (0.2)

Field of Study 166.4 (44.8) 168.8 32.8 3.2(0.9) 0.8 4.31
(45.4) (8.8) (0.2) \

Self-Awareness 113.8 (30.6) 202.4 52.8 2.4(0.6) 0.8\) “4.14
(54.4) (14.2) ( (

Overall Weighted Mean = 4.21 Very High R

Source: Researcher’s Fieldwork, 2025 N\

KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Stron ree = 1

Decision Rule: Mean value 1.00-1.80 is very low-l eement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 1-4.20 is high agreement, and
4.21-5.00 is very high

\

Table 4.2.1b, offered a detailed insigﬁb&how undergraduates perceive their
employability. The analysis presents the em\RQlability status of university students in Oyo
State across three key indices: labour&gke awareness (mean = 4.17), field of study (mean =
4.31), and self-awareness Qmié4.l4). Using the given decision rule, labour market
awareness and self-awar JMall within the "high agreement" range (3.41-4.20), while field
of study was very %The overall weighted mean (4.21) places the general employability
perception i &}'Very high agreement" category. The overall employability status of
Econom&&/ersity students in Oyo State is very high, reflecting strong confidence in
theirhbﬁur market awareness, field of study relevance, and self-awareness. This indicates

that most of the students believed that they were well-prepared for the labour market.
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Research Question Two: What is the extent at which universities in Oyo state are supporting
their students in developing employability through lecturer factors (Lecturer competence and

mentorship)?

Table 4.3.2a: Extent at Which Universities in Oyo State Are Supporting their Students
in Developing Employability Through Lecturer Factors (Lecturer Competence, and
Mentorship)

S/N Item SA(%) A(%) N(%) D(%) QT ) Mean

My Economics Lecturers: < )

of the course content they teach in (41.9)  (38.7) (15¢

the classroom Q

16 Demonstrate a deep understanding 156 144 56 E®(3 2) 4(11) 417

17 Explain and simplify difficult 156 ’§ 48 12(3.2) 4(1.1) 4.19
concepts effectively and clearly (41.9) 9) (12.9)
18 Use appropriate teaching methods \ﬂ; 168 56 16(4.3) 8(2.2) 4.03
to enhance student’s understandi (33.3) (45.2) (15.1)
19  Are well organized and @‘ed in 36(9.7) 116 84 40 96 2.88
(31.2) (22.6) (10.8)  (25.8)

delivering course con@i

20 Use reley%examples and 128 192 48 4(1.1) - 4.19
1 support their (34.4)  (51.6) (12.9)

illustratio \
teachi% tter understanding of

studen

\'Q% 120.2 154.4 60.8 16.8 22.4 3.93
(32.3) (41.5) (16.3) (4.5) (6.0)

Economics Lecturers’

Mentorship
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21  Provide guidance on career paths 112 164 72 16 (4.3) 8(2.2) 3.95

for economics graduates (30.1)  (44.1) (19.4)
22  Are ceasily approachable and 24(6.5) 124 80 24 (6.5) 120 2.75
accessible for academic advice (33.3) (21.5) (32.3)

23  Act as role models and demonstrate 132 152 72 4(1.1) 2) 4.04
professional personalities that I can (35.5)  (40.9) (19.4)
emulate ( 0

24  Encourage and support my 52 132 88 EQZ(S.Q 68 3.18

participation in employability and (14.0) (35.5) (23 (18.3)
professional development 0
opportunities

25 Mentor me on how to apply 136 ,§ 16(43) 4(1.1) 411
academic knowledge in real life (36.6) b (14.0)
situations
Total 149.3  70.7 17.3 28.0 3.78

st 7y (402) (19.0) (47 (7.5
Weighted Mean . ‘ 3.75
g \A‘(’

Source: Researcher’s{”SQ\bri(, 2025

ee = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

KEY: Strongly Agree&
Decision Rule< n “value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and

agreement,

4.21-5. OO h1gh
& analysis of Table 4.3.2a shows that students generally view their Economics

lecturers as competent, particularly in terms of content knowledge and delivery. A large

majority of respondents agreed that their lecturers demonstrate a deep understanding of course

content (x = 4.17), explain difficult concepts clearly (x = 4.19), and use appropriate teaching
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methods to enhance understanding (x = 4.03). The use of relevant examples also received
strong approval (x = 4.19), further reinforcing students’ confidence in their lecturers’ teaching
ability. However, not all aspects of delivery were rated equally. Only 40.9% of students
agreed that their lecturers are well organized and prepared for class, while 36.6% disagreed.
This area had the lowest mean score among the competence items (x = 2.8%\1kucating

inconsistency in how well lectures are structured and presented. ( 0

4\

In the area of mentorship, students gave generally positives. Most agreed that
rovi

their lecturers serve as professional role models (x = 4.04) de helpful guidance on

applying academic knowledge to real-life situations (x = @ Career path guidance was also
rated fairly well (x = 3.95). Access to academic s %tside the classroom appears to be a
major weakness, with only 39.8% of st%ﬁng their lecturers approachable for
academic advice, while 38.8% dig@ x = 2.75). Support for employability and
professional development opportunéa\was moderate (x = 3.18). While students commend
their Economics lecturers fo'r@ng subject mastery and clear instruction, there are evident

gaps in organization, accessibility, and structured mentorship.

¢
\/QJ’Z}
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Table 4.3.2b: Summary of The Extent to which Universities in Oyo State Are
Supporting Their Students in Developing Employability Through Lecturer Factors
(Lecturer Competence and Mentorship)

Item SA (%) A (%) N (%) D (%) SD (%) Mean
Lecturer Competence  120.2 154.4 60.8 16.8 22.4 3.89

(32.3) (41.5) (16.3) (4.5) (6.0)
Mentorship Support 106.7 149.3 70.7 17.3 28.0 3.61

(28.7) (40.2) (19.0) 4.7) (7.5>Q

o
Overall Weighted QJ\) 3.75
Mean
A

Source: Researcher’s Fieldwork, 2025 ( >
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strong%agree =1
Decision Rule: Mean value 1.00-1.80 is very low- eement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3,41-4.20 is high agreement, and

4.21-5.00 is very high

From the analysis in Table 4.3.1b econg@‘undergraduate students' perceptions on
lecturer factors: their economics lecturers\\&metence and mentorship support. Lecturer
competence received a mean score oé%éﬁ'( igh), indicating that students generally view their
lecturers as knowledgeable,.e&%'x in simplifying concepts, and using relevant teaching
methods. Mentorship @\wd a mean of 3.61 (high), suggesting students perceive
reasonable guidano&i&professional development and real-world application of knowledge,
though enc ragwent for employability opportunities was moderate (mean=3.18). The
overall \Q@ed mean (3.75) confirms a high level of agreement, reflecting students' positive
perce}h(n of their lecturers' teaching competence and mentorship, albeit with room for
improvement in structured career guidance and instructional consistency. In conclusion, the
results regarding research question two imply that economics lecturers’ competence and
mentorship support in Oyo State are high. Therefore, while economics lecturers in Oyo State
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are generally effective in content delivery and mentorship, enhancing organised preparation
and active employability support could further strengthen students' academic and professional

readiness.

Research Question Three: What is the extent to which Economics undergraduates in Oyo

state engage with institutional support services (career guidance and rele Qconomlcs

curriculum)? &QJ

Table 4.3.3a: Extent at which University Students in Oy%fe are Engaged with
Institutional Support Services (Career Guidance Activiti@d elevance of Economics

Curriculum)

S/N Career Guidance SA (%) A (%) U‘(s@ D (%) SD (%) Mean
Activities
My University: 6

26 Has a functional career or 28 (7.5) 12 120 48 48 3.11
employability services unit % (32.3) (12.9) (12.9)
that assigns students to
faculty or industry mentors &

27  Organizes workshops on 156 80 56 12 (3.2) 3.57

éS (41.9) (21.5) (15.1)

CV  writing, interyie
skills, networking, $
professional etique

28 Makes arra@i:t for 24(6.5) 140 104 52 52 3.09

career ployer (37.6) (28.0) (14.0) (14.0)
presentati nd industry
VlSltSﬂb
29 me with 40 176 104 36 (9.7) 16(4.3) 3.51
Mortumhes for (10.8) (47.3) (28.0)
internships and  job
shadowing
30 Provides career guidance 60 180 104 20(54) 8(2.2) 3.71

services that are tailored to (16.1) (48.4) (28.0)
the specific needs of

118



economic students

Total 44.0 156.0 102.4 42.4 27.2 3.40
(11.8%) (41.9%) (27.5%) (11.4%) (7.3%)
Relevant Economics
Curriculum
31 Provides economics 100 204 60 4(1.1) 4.1
curriculum that covers (26.9)  (54.8) (16.1) \
topics that are applicable Q
to real life economic 0
problems (J
32 Ensures emphasis on 92 224 é\ 4(1.1) 4.07
entrepreneurship education (24.7) (60.2) (12 9)
and skill development
within  the economics 0
programme Q
33 Ensures regular review 36 (9.7) 172 % 16 (4.3) 68 3.25
and updating of economics (46.2&&21 .5) (18.3)
curriculum fb
34  Ensures that the 48 \\& 52 20(5.4) 60 3.39
economics curriculum (12! (51.6) (14.0) (16.1)
provides students with the (_)\
knowledge and  skills ’\
needed in the 1&%@
market
35 Ensures the 36 (9.7) 180 84 24 (6.5) 48 3.36
economics , \% rriculum (48.4) (22.6) (12.9)
includes ’\'f ldwork,
excur. research
prq% that  enhance
\\ﬁ 62.4 194.4 64.8 13.6 36.8 3.62
(16.8) (52.3) (17.4) 3.7 (9.9)
Overall Weighted Mean 3.51

Source: Researcher’s Fieldwork, 2025

KEY: Strongly Agree = 5, Agree = 4, Neutral =

3, Disagree = 2, Strongly Disagree = 1
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Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and
4.21-5.00 is very high

Findings related to institutional support services on Table 4.4.1a reveal mixed
perceptions among students regarding the availability and effectiveness of career and
employability support. Although initiatives like workshops on CV wrltmgqﬁcareer
readiness activities were acknowledged (60.2%), the existence of a functio er Services
Unit (41.9%), career fairs (44.1%), and tailored career guidance (x=3 received moderate
ratings. Similarly, opportunities for internships and job s@ g were moderately

acknowledged (x= 3.505), pointing to partial access a@Q ual implementation across

institutions. Q

On curriculum relevance, students str agreed that their programme addresses
real-life economic problems (x= 4.054) a haces significant emphasis on entrepreneurship
and skills development (84.9%, x= )%lowever, curriculum updating (x= 3.247), labour
market alignment (x= 3.398); @%orporation of experiential learning such as fieldwork and
soft skills training (. 5) were rated moderately. This suggests the presence of

foundational s ﬁtmctures but require further strengthening the execution and

con51stency institutional support services and curriculum responsiveness to enhance

emp@ outcomes.
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Table 4.3.3b: Summary of Students Responses on Their Engagement with Institutional

Support Services (Career Guidance Activities and Relevance of Economics Curriculum)

Item SA (%) A (%) N (%) D (%) SD Mean
(%)
Career Guidance 44.0 156.0 102.4 42.4 27.2 3.40

(11.8) (419 (275 (114 (7.3Q\

Relevance of Economics 62.4 194.4 64.8 13.6 3.62
Curriculum (16.8) (52.3) (17.4) (3.7) ((9.9)
N
Overall Weighted Mean=3.51 (High) g\)
Source: Researcher’s Fieldwork, 2025 N
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = y Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very, gvel agreement, 1.81-2.60 is low

agreement, 2.61-3.40 is moderate or neu@%ment, 3.41-4.20 is high agreement, and

4.21-5.00 is very high . &
S

The analysis on Table @ of institutional support services reveals that Economics
undergraduates in Oyo@@wrceive career guidance activities with moderate agreement
(mean=3.40) While,&gement with relevant Economics curriculum had higher agreement
(mean=3.62 'geﬁverall weighted mean (3.51) falls within the high agreement range,
suggesti@
caree%ﬁ

ntorship and curriculum dynamism could enhance student preparedness. The results

while institutional support is reasonably adequate, targeted improvements in

imply that students engage highly with institutional support services, recognising curricular

strengths but identifying gaps in career services. Universities should prioritize structured
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mentorship, industry collaborations, and periodic curriculum reviews to better align with

labour market demands.

4.2.2 Test of Hypotheses

Ho2: There will be no significant combined effects of lecturer-related factors\(content
competence, delivery competence and mentorship) and institutional support es (career

counseling and relevance of economics curriculum) on the emplow f Economics

undergraduates. &

% of Lecturer Factors and
nics Undergraduates

Table 4.4: Summary of Regression Analysis of Joint
Institutional Support Services on Employability of Econ

Model Summarys,_
Model R R Square Adjusted R N Std. Error of the Estimate
1 0.330* 0.109 . 104 5.61697
a. Predictors: (Constant), Institutional Supp c@urer Factors
NOVA?
Model Sum of Squares df Mean Square F Sig.
1 Regression 14227390 2 711.195 22.542  0.000°
Residual éﬁﬂ% 369 31.550
Total \\k 64.473 371

a. Dependent Variable: Wbility
b. Predictors: (Constant),Nnstitutional Support, Lecturer Factors

Source: Reseamh&ieldwork, 2025

Tabl% 1S the regression analysis testing the hypothesis that there is no significant
combin %ect of lecturer-related factors (content competence, delivery competence, and
mentoryip) and institutional support services (career counselling and curriculum relevance)
on the employability of Economics undergraduates. The results revealed a statistically
significant regression model, F(2, 3690 = 22.54, p < .001, indicating that the combination of

lecturer-related factors and institutional support significantly predicted employability. The
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model accounted for approximately 10.9% of the variance in employability, R? = 0.109,
Adjusted R? = 0.104, with a standard error of the estimate of 5.62. Given this result, the null
hypothesis (Ho1) was rejected. This suggests that lecturer-related factors and institutional

support services, taken together, significantly influence the perceived employability of

Economics undergraduates in Oyo State. Q\

Ho2: There will be no significant relative influence of lecturer-rel (gfﬂtors (content
competence, delivery competence and lecturer mentorship) and in nal support services
(career counseling and relevance of economics currlculum) rceived employability of

Economics undergraduates in Oyo State.

Table 4.5: Regression Analysis of Relative E f Lecturer Factors and Institutional
Support Services on Employability of Ec Undergraduates
N fficients®
Model Unsta izad Standardized
Coefficients Coefficients
. A&‘ Std. Error

Beta t Sig.
1 (Constant) 0.234 2.114 23.758 .000
Lecturer Factors 422 .073 0.380 5.754  .000
Instltutlonal. -.082 .065 0.083 -1.263  .207

Support ( \

a. Dependeht-Variable: Employability
Sourc 'eésearcher’s Fieldwork, 2025

-

On Table 4.5, hypothesis two posited that there would be no significant relative influence
of lecturer-related factors (content competence, delivery competence, and mentorship) and
institutional support services (career counselling and curriculum relevance) on the perceived
employability of Economics undergraduates in Oyo State. The multiple regression was

conducted to assess the contribution of each predictor. The intercept (constant) term (B =
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50.234, SE = 2.114, t = 23.76, p < .001) indicates that when all predictor variables are zero,
the baseline employability score would be 50.234 - this serves as the reference point for the
model. Lecturer factors demonstrated a statistically significant positive influence (B = 0.422,
SE = 0.073, B = 0.380, t = 5.754, p < .001), suggesting that for every one-unit increase in
lecturer factors, employability increases by 0.422 units when holding institutional support
constant. The standardized coefficient (p = 0.380) confirms this as a moderate effect size.
Institutional support showed a non-significant negative relationship (B = -0.082, SE = 0.065,
B =-0.083, t = -1.263, p = 0.207), with the negative unstandardized coefficient indicating a

slight inverse trend that failed to reach statistical significance.

The model statistics (F2;369) = 22.54, p < .001, R? = .109) confirm that while the overall
model is significant, only 10.9% of variance in employability is explained by these predictors.
The t-statistics (23.76 for intercept, 5.754 for lecturer factors, -1.263 for institutional support)
measure how many standard deviations each coefficient is from zero, with lecturer factors
showing strong evidence against the null hypothesis. The standard errors (2.114 for intercept,
0.073 for lecturer factors, 0.065 for institutional support) indicate the precision of these

estimates - smaller values suggest more reliable coefficient estimates.

Based on the regression coefficients, Ho> is partially rejected. There is a significant
relative influence of lecturer-related factors on perceived employability. However,
institutional support services do not exert a statistically significant independent effect when

both predictors were considered simultaneously. This suggests that while both variables
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matter in combination, lecturer-related factors are the stronger and more consistent predictor

of employability outcomes among Economics undergraduates in Oyo State.

Ho3: There will be no significant gender difference in the perception of employability of

economics undergraduates in Universities, Oyo State, Nigeria.

Table 4.6: Summary of T-Test Showing Gender Differences on Perceiv @loyablhty
of Economics Undergraduates <‘

Group Statistics

Gender N Mean Std. Devi®\ Std. Error
Mean
Employability =~ Female 240 64.1000 .92 .38244
Male 132 61.5758 ‘Q 5.62 48884

Independent Samples Aest

Levines Test for Equalgf&‘test for equality of Means

of Variance
95% Confidence
Sig. Interval of the
(2tail x  Std. Difference
ed) Dif  Error
F f Diff. Lower Upper
Employabilit Equal &2{ 4.00 370 000 2.5 .6304 1.2846 3.7639
y variance Q 2
assun%
qlm 4.06 2824 .000 2.5 .6207 1.3025 3.7460
nce 7 4 2
not
assumed
\ Q/

Source”Researcher’s Fieldwork, 2025

Table 4.6 presents the independent samples t-test conducted to examine gender
differences in perceived employability among Economics undergraduates in universities in
Oyo State. The results showed that female students (M = 64.10, SD = 5.92, SE = 0.38, n =
240) reported significantly higher employability perceptions than male students (M = 61.58,
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SD = 5.62, SE = 0.49, n = 132), t(370) = 4.00, p < .001, with Levene's test confirming
homogeneity of variance (F = 2.557, p = 0.111). The mean difference was 2.52, SE difference
=0.63, 95% CI [1.28, 3.76], representing a moderate effect size (Cohen's d = 0.44). Therefore,
the null hypothesis (Hos) was rejected, indicating a statistically significant gender difference
in perceived employability in favor of female students that remains consistent whether
assuming equal variances (t = 4.004) or not (t = 4.067). These results confirm ﬁb&female
Economics undergraduates in Oyo State report statistically significant hi levels of
perceived employability than their male counterparts. The narrow c@ce interval
suggests precise estimation of this gender gap, while the small s &d errors (0.38 for
females, 0.49 for males) indicate good reliability of the mean est . The larger sample
size for females (n = 240) against 132 for males, may contri to ‘the smaller standard error
observed in that group. This pattern may reflect gende@‘@

education or differing perceptions of career preparedn@gt at warrant further investigation

1c experiences in economics

into potential sociocultural or institutional factors this disparity.
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Hos: There will be no significant institutional type difference in the perception of
employability of economics undergraduates in Universities, Oyo State, Nigeria.
Table 4.7: Summary of T-Test Showing Differences in Perceived Employability Based

on University Type
Group Statistics

\
University Type N Mean Std. Deviation  Std.wronMean

Employability ~ Public 256  62.6289 5.83423 0 36464

Private 116  64.4741 5.9% 55526
-

Independent Samples Test

Levene’s Test for Equality t for equality of Means
of Variance A\
95% Confidence
Q Std. Interval of the
’b x  Erro Difference
F Sig. t df b p Diff r Lower  Upper
NA\ Diff.
\\)
Employabili Equal 2.67 .10 - 70 .00 - .658 -3.1394 55112
ty varianc 1 3 °@ 5 1.85 1
esassum \C)

ed A
\ 278 21735 006 -1.85 .664 -3.1545 -

Equal . . . . . .
varianc QQ 3 .53596
e

N\
Source: Wcher’s Fieldwork, 2025

e 4.7 presents an independent samples t-test carried out to determine whether
employability perceptions differed significantly by type of institution among Economics
undergraduates in universities in Oyo State. Results indicated that students in private
universities (M = 64.47, SD = 5.98, SE = 0.56, n = 116) reported significantly higher
perceived employability than those in public universities (M = 62.63, SD = 5.83, SE = 0.36, n
= 256), t(370) = -2.80, p = .005, with Levene's test showing homogeneity of variance (F =
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2.671, p = .103). The mean difference was -1.85, SE difference = 0.66, 95% CI [-3.14, -
0.55], representing a small-to-moderate effect size (Cohen's d = 0.31). The null hypothesis
(Hos) was rejected, suggesting that type of university significantly influences employability
perceptions, favoring private university students with consistent results whether assuming
equal variances (t = -2.80, df = 370) or not (t = -2.78, df = 217.35). Therefore, indicating a
statistically significant institutional difference in perceived employability in favon&:)rivate
university students that remains consistent whether assuming equal varianc Q—2.80) or
not (t = -2.78). These results confirm that Economics undergraduates in pri@versities in
Oyo State report statistically significant higher levels of perceived yability than their
public university counterparts. The confidence interval [—3.% ] suggests precise
estimation of this institutional gap, while the standard errors public, 0.56 for private)
indicate good reliability of the mean estimates despite t Qer private university sample
size (n = 116 vs. n = 256 for public). This pattern Qy reflect differences in curriculum
delivery, industry linkages, or career support servd etween institution types that warrant
further investigation. The observed effe 0.31), while modest, suggests private

institutions may provide certain advant %ln employability preparedness that could be
°
examined through qualitative studies@%ﬁs tutional practices and student experiences across

\
.$Q

i
The first rese ﬁuesﬁon sought to assess the perceived employability status of

university types.

4.3 Discussion of Findi

economics und(g.rlﬁﬂ'at s in Oyo State, Nigeria. Data revealed an overall positive perception,
with studepb monstrating strong labour market awareness and confidence in their field of
stud)\/gévance. This aligns with previous studies, which argued that self-perceived
employability is a decisive predictor of career success, as students who view their skills as
marketable are more proactive in job-seeking behaviours'-2. However, this confidence may be

somewhat inflated, reflecting more of a psychological coping mechanism than an accurate
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self-assessment. In the face of structural unemployment, such optimism might serve as a
survival strategy rather than an indicator of true career readiness. However, about fifteen
percent of the respondents remained uncertain about job market trends, while 20.4% lacked
clarity on workplace ethics, suggesting gaps in career preparedness, which aligns with
existing findings'3. This could suggest that while students are exposed t: retical
economic content, practical workplace dynamics are underemphasized in Q@ining. It is

likely that students equate academic success with employabil@ithout adequately

understanding the soft skills demanded by employers. %

The optimism in employability perceptions may y reflect Nigeria’s high youth
unemployment rate (33.3% in 2023), which cou&@ate students to overestimate their
readiness in a competitive job market Wl\i@%gns with studies on ‘survival bias’s in
developing economies®. Beyond this, g& biases, this reflects a cultural valorisation of
degrees in Nigeria, where simplyéf@l\g a university certificate is historically equated with
job readiness, a mindset u@&ty must actively challenge through explicit labour market
education. One practicalumplication is the need to embed employability modules or capstone

[ ]
projects into th((:\%bu m that actively simulate job market scenarios, thereby reducing the

disconnect b@en credentialism and competency.

\%ably, private university students reported higher employability, likely due to
smaller class numbers and more industry contacts, indicating differences in career readiness
between institution types. This disparity highlights the risk of creating a bifurcated higher
education system, where employability becomes increasingly stratified along institutional
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lines. Such inequality may not only reflect access to resources but also signal deeper systemic
biases in employer perceptions and internship allocation. These results also concur that,
although students tend to overestimate their level of preparedness, gaps in real-world
experience still exist, especially in developing nations with limited ties between academics
and business®. These findings highlight the dual difficulty of matching academicQ% with
the demands of the labour market. While students perceive their econor@ﬁculum as
valuable, the gap in their understanding of work ethics emphasises 4\cessity of practical
learning interventions like mandatory internships and industr%nershipszﬁ. This adds
credence to earlier assertions that employability involves n just having talents; it also

o)

entails knowing how to use them in practical situations@lis underscores a significant gap in
the operationalisation of the curriculum, where Q\'tive

skills are taught in isolation from
behavioural competencies. To truly bridgeﬁ\\gap, institutions must treat internships not as
optional but as integral to acaderég\%t ression. Therefore, even while employability
perceptions generally remain @sﬁc, specific enhancements in career counselling and
hands-on training are n%@o close any gaps that may still exist, especially in developing

economies where.sg&ral unemployment remains high.

C

The nd research question examined the extent to which universities support
empl\@/%dty through lecturer factors (competence and mentorship). The findings supported
the claim made in a recent study that lecturer pedagogical competency has a direct impact on
students' career preparedness by demonstrating that students gave lecturers excellent ratings
for both content delivery and mentorship in real-world applications®. Nonetheless, 38.8% of

students expressed dissatisfaction with the lack of accessibility for academic guidance,
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supporting previous findings that institutional limitations (such as large student-lecturer ratios)
impede individualised support’. A likely contributor to this trend is the administrative
overburden faced by lecturers, which reduces the time and energy available for meaningful
mentoring. This may reflect a system that values content delivery over student development.
Accessibility issues are probably made worse by public institutions' high st A{ecturer
ratios, which supports research on limited resources in Nigerian higher@ion. While
social expectations force men to pursue occupations in the info tor, which lowers
participation with university support, women's higher employa%scores from this study
may represent greater mentorship-seeking behaviours. 'Qns with previous research,
which found that inadequate lecturer-student intefaetion diminishes career guidance
effectiveness!®. Furthermore, cultural norms uence mentorship engagement, with
female students potentially feeling more ;@ted or encouraged to seek guidance, while

°
male students may be socialized into ﬁbﬂ tonomous career navigation.
. 3 . |
The study found ecturers have a major impact on students' views of

11,12

employability, particulhbthrough their mentoring and competency''-'>. However, Laye's
critique of meQ.o}}' malpractice in underfunded institutions is in line with the low
accessibili%@ngs, which indicate systemic inefficiencies'?. Therefore, to maximise the
inﬂu%&f lecturers, institutions must implement mentorship programmes, reduce
administrative burdens, and integrate industry-aligned teaching methodologies. This is
consistent with earlier publications that argue that lecturer development should be prioritised
14,15,16.

in higher education administration reforms to increase graduate employability

Therefore, to optimise the performance of lecturers, who play a crucial role in facilitating
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employability, systemic changes are needed, such as adjustments to the workload and

incentives for professional development.

The third research question evaluated curriculum relevance and career guidance as
indicators of institutional support. In line with the study's findings that career services in
Nigerian institutions are frequently underfunded and underutilised, the resu chis study
showed a modest level of effectiveness in career services, confirming fl}<t1§q3) career units'©.
Public university underfunding (5.3% of Nigeria's 2024 budget) re ccess to internships
and career fairs, increasing the gap with private universiti@%{heory—practice gap" is
revealed by poor fieldwork integration (mean = 3.36), pite high curricular relevance
ratings (mean = 4.05), which is consistent with crl'&& of African higher education'®. This
disconnect may stem from curricula being d@ without sufficient industry consultation.
While economic theories taught are {@nt, their lack of application in local industries
renders them abstract for students lﬁ%ﬁng job markets. On the other hand, the majority of
respondents concurred that { %ﬂiculum was relevant since it addressed actual economic
issues and backed the %b on curriculum-industry alignment. Nevertheless, students rated
fieldwork and Q.t/%sh s poorly, demonstrating that what is said on paper isn't usually
followed in @Jty. This supports previous studies that demonstrate the significant impact of
real- 01% experience, stepping outside of the classroom and into real-world work

719 Therefore, institutions should consider

environments, on graduates' employability
mandating final-year experiential projects in collaboration with employers, thereby ensuring

that curricular outcomes translate into employable capabilities. These findings suggest that

while curriculum design is theoretically sound, execution lags in practical delivery. Career
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services suffer from inconsistent availability, corroborating a call for mandatory career
education from the first year. To enhance employability, universities must strengthen industry
partnerships and standardise career support systems?2!. This is in line with those who argue
that employability frameworks must integrate institutional policies with labour market
demands??. Thus, institutional support shows promise but requires operational ent to

translate policy into tangible student outcomes, particularly in resource-con@ settings.

The first hypothesis on the joint influence of lecturer @itutional factors on

employability was rejected, with the model explaining 10.9%¢6f\yartance. That is lecturer and
institutional factors significantly influenced the employab@f economics undergraduates in
Oyo state. One possible explanation is that instit@ frameworks, although theoretically
robust, often lack effective implementatio isms. For instance, career services may
exist nominally but fail to engage stu.dg&ue to bureaucratic delivery or low visibility. This
underscores the primacy of huma&\c@\pital in employability outcomes. While institutional
frameworks (curriculum @areer services) provide scaffolding, lecturers’ direct
engagement, through mentorship and pedagogy, remains the critical lever':®23, The study thus
.
advocates for icg:\%c interventions that empower lecturers while addressing institutional

gaps in reso@allocaﬁon and policy implementation.

\i(%othesis two, testing the relative influence of these factors, was partially rejected.
While lecturer factors significantly predicted employability, institutional support did not. The
insignificance of institutional support (B = -0.08) may reflect bureaucratic delays in policy
implementation, such as slow curriculum updates or career service understaffing, which
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lecturers’ direct influence mitigates. This aligns with two studies, which found that lecturer
mentorship directly enhances career confidence, whereas institutional services often suffer
from low student engagement'?!3. The disparity suggests that top-down institutional policies
may lack grassroots efficacy without lecturer involvement. For instance, career workshops fail
if lecturers do not reinforce their relevance®. Thus, employability strategies m@@ergise
institutional resources with lecturer-led initiatives, ensuring cohesive stut@pport. This
suggests a misalignment between institutional policy and groundslewel practice. While
lecturers serve as frontline agents of employability, their p% is curtailed without

institutional reform that enables agile, context-responsive echanisms.

Hypothesis three tested the gender differ@he perception of employability of
economics undergraduates in universities ’étate, Nigeria was rejected, with females
reporting higher employability percenti‘&lan males. The female advantage contrasts global
trends but aligns with Nigerian fe&g%‘,ertiary enrolment rates, suggesting gendered career
diligence or male prioritisati&*& non-formal employment. This contrasts with global trends
but aligns with Nigeria&dies where females exhibit greater career planning diligence!*.
Possible explar@én lude gender-specific mentorship gaps or societal pressures on males
to secure hi@ncome roles?>2%, The findings advocate for gender-responsive employability
prog%%s, addressing male students’ unique barriers (e.g., entrepreneurship training) while
sustaining female gains through mentorship?’. This is in consonance with the study that
argues that work meaning differs by gender, necessitating tailored career interventions?®. The

gender gap observed may also reflect broader societal role expectations, where female

students are socialised to be more meticulous and compliant; qualities that align well with
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academic and career planning, in contrast to the risk-taking tendencies promoted among their

male counterparts.

Testing the difference in the perception of employability of economics undergraduates
in universities, Oyo State based on institutional type was rejected, with private {iversity
students reporting higher employability than public peers. Private un@es’ edge
underscores resource disparities but risks inequity; public-private part rs{my (PPPs) could
mandate private institutions to share internship slots with c students'3. This
reflects resource disparities, as private institutions often ofj maller classes and stronger
industry ties'®!”. However, public universities’ lower cost broader access remain vital for
equity?®. This disparity likely stems from better—rﬁ@% career services, stronger industry
linkages, and smaller class sizes in pri ’bhstitutions, enabling more personalised
employability development support, s&ared to often overburdened public university
systems. To mitigate this gap, pukklca\)rivate partnerships could enhance resource sharing,
ensuring all students bene .@m robust employability support. Without such equitable
frameworks, the em}bability divide may reinforce socioeconomic inequalities,

.
marginalising Q&:Q\te from public institutions despite their numbers and potential.
Therefore, n@al policy must enforce collaborative employability ecosystems that transcend

instil%%d boundaries.
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Chapter Five

Conclusion

The chapter contains summary of the study, conclusion, recommendation, contribution
to knowledge and area for further studies. It is presented under the following subheadings:
Summary of findings, Conclusion, Recommendations, Contribution to knowledgq“S\%gested

O

Areas for further studies.

5.1 Summary of Findings &
Research Question 1 on the perceived employabili tus of economics
undergraduates revealed that economics undergraduates Oyo State exhibit strong

confidence in their employability (Weighted Mean = 4.2Qut of the three indices used to
measure undergraduate perception of employabilit@rbis study, field of study ranked highest

(Mean =4.31), followed by labour market @s (Mean =4.17) and lastly, self-awareness

(Mean = 4.14). éj\s&

Regarding Research 9@2, the results indicated that universities in Oyo state are
supporting their studen @eveloping employability through lecturer factors (lecturer
competence and m, Whlp) to a high extent with a weighted mean of 3.86. Out of the two
indicators u ed%asure lecturer factors, lecturer competence had the highest mean score

(mean =3 nd the second indicator, mentorship ad a mean score of 3.61.

\(he third research question on institutional support received mixed evaluations, with
career services scoring moderately (mean = 3.40) and only 41.9% confirming functional
career units. While curriculum relevance was rated high (mean = 3.62), a notable theory-

practice gap existed, with fieldwork integration (mean = 3.36) lagging behind theoretical
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components (mean = 4.05). Private institutions outperformed public universities in support
provision, suggesting resource disparities affect employability preparation. These findings

indicate a need for enhanced practical training and more equitable distribution of career

N\

Hypothesis 1 on the combined of influence of lecturer and instituti %ctors: the

development resources across institution types.

regression analysis revealed that lecturer and institutional factors togetl&gpjdned 10.9% of

employability variance (Adj. R*> = 0.104; Fp369) = 22.54, p < . t is concluded that
lecturer and institutional factors when combined, significantl ueénces the employability of
economics undergraduates. Q

QO

The second hypothesis on the relative @ce of lecturer and institutional factors
indicated that lecturer factors (competence\\® mentorship) showed a significant positive
influence (B = 0.38, p < .001), whilé@tional support was non-significant (p = -0.08, p
= .207), indicating teaching @ outweighs structural support in shaping employability

perceptions. This unde@he pivotal role of direct student-lecturer interactions in career

preparedness.
¢

The %\lt on gender difference showed that there was a significant gender difference
in umi@dduates’ perception of employability (t(370) = 4.00, p <.001), with female students
reporting higher employability (mean = 64.10, SD = 5.92) than males (mean = 61.58, SD =

5.62).
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Finally, on differences in employability status by institution type, results revealed a

significant difference (t(370) = -2.80, p = .005), with private university students (mean

64.47) having a higher mean score than their counterparts in public universities (mean =

R

This study investigated the perceived employability of Economics updergraduates in Oyo

62.63), though with a smaller effect size (d =0.31).

5.2 Conclusion

State, Nigeria. The results show that students possess a very hil perception of their

employability. They expressed strong confidence in thet Id of study and their

understanding of labour market requirements. Q

Analysis shows that the support provided r¢urers is a significant factor. Students
rated highly lecturers who demonstrated ﬁ}@ontent knowledge, clear explanations, and
using real-world examples. Howeve& sitive contribution is hampered by inconsistent

lecture organisation and a gene@ of accessibility for academic guidance or mentorship.
[ ]

Institutional suppo&évices, such as career guidance and relevance of Economics
curriculum, wﬁ:\&w ived less positively. Their overall influence on employability
perceptions %statisﬁcally weaker than that of lecturer factors. The analysis also identified
sign@ aifferences based on gender and institution type. Significant differences in

perception were also noted, with female students and those enrolled in private universities

reporting higher levels of employability confidence.
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The findings indicate that while student confidence is high, their preparedness relies
heavily on individual lecturer competence. Strengthening university-wide systems for career
services and curriculum development is necessary to build a more reliable and equitable

foundation for student preparedness, complementing the variable role played by individual

lecturers. Q\

5.3 Recommendations QJ
Based on the study’s findings, the following recommendation@e:

1. Universities should elevate lecturer training programmes hance pedagogical expertise,
align closely with industry demands, and boost ment@) effectiveness, as these crucial
factors significantly enhance students' percepti {@nployability.

2. To conduct a thorough reassessment of %%onal support services to ensure that career
guidance and curriculums are op.ti \sructured and effectively communicated to all
students and not rely solely on I@r factors.

3. Career guidance units mu revitalised to offer regular, tailored workshops, career fairs,
internships, and indl\@gised counseling that respond to the specific needs of Economics
students. . ’\%

O

4. Economiécurricula should undergo periodic reviews to incorporate current labour
\‘Krl/%rbrends, experiential learning opportunities (like fieldwork and projects), and
entrepreneurship education.

5. Nigeria Universities should implement bold, gender-sensitive career initiatives to tackle
disparities in employability confidence, ensuring that both male and female students

receive the tailored support they need to thrive.
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6. Public universities should examine and adopt best practices from private institutions,
particularly regarding resource allocation, industry linkages, and career services to narrow
institutional gaps in employability perceptions.

7. The National Universities Commission (NUC) in collaboration with university
management should establish a collaborative employability framework thatyiftegrates
lecturer development initiatives with institutional support services. This\structure will
strengthen the overall employability outcomes of Economics undgegraduates in Oyo State

and across Nigeria.

5.4 Contribution to Knowledge

Conceptually, this study gave an in-depth discussion and explanation to the concepts of
the research. These concepts which include Lecturer Factors, Institutional Support Services

and university student’s perception of employability were thoroughly and richly discussed.

The study also contributes to the determinants of employability among Economics
undergraduates in Oyo State, Nigeria, particularly emphasizing the central role of lecturers
over institutional support services. It provides empirical evidence that lecturer competence
and mentorship have a stronger influence on students' career readiness than formal

institutional support services.

The findings challenge conventional assumptions about the superiority of curriculum and
career services, suggesting that human capital development through effective teaching is
equally, if not more essential. Additionally, the study highlights gender and institutional
disparities in employability perceptions, offering new insights for targeted policy
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interventions. By integrating Human Capital Theory, the research advances theoretical
discourse on employability in developing countries, where academic-industry linkages remain

weak.

5.5 Suggestion for Further Studies

This study made use of quantitative research. Subsequent studies on the sa:@Qme could
employ the use of qualitative approach such as interview, observatio a@cused group.
Mixed method can also be considered in order to have more robust s S.

Subsequent studies can also consider other indices of lect §ors, institutional support
services and public and private university student’s perc@n of employability that are not
considered in this study, such as research s @cechnology integration, workload
management and infrastructural support. Thi fbo know if they will behave in the same

manner as the ones considered in this’\sjgy. Furthermore, this study can be carried out in
other states, region, or the country a&@wle.
&

O
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APPENDIX I
Reliability Statistics

Scale: Perceived Self Employability

Case Processing Summary

N %
Cases Valid 20 Yy \100.0

Excluded? 0 . (\ .0

Total 20| (7 1000
a. Listwise deletion based on all variables in the procedure. C)«‘ -

Reliability Statistics O$
Cronbach's N of Q
Alpha Items Q
.892 15 b’b
Q@
Ite{n‘St\Afistics
. 5\“ Mean Std. N
‘C)\ Deviation

am knowledgeable about the ¢ ttrends and demands of the 3.967 .8654 | 20
labour market in my field of
am aware of the key e r$ and industries in my field of 4.079 7274 | 20
study \
understand the @ﬂ? qualifications required by employers 4.304 6212 | 20
in my field of stud
am informedabout the job market outlook and prospects in my 4.138 185 | 20
field of stlidy
beliéve that my knowledge of the labour market will enhance 4.358 .6358 | 20
my employability prospects
believe that my field of study provided me with relevant skills 4.360 6364 | 20
and knowledge for the workforce
am confident that my field of study will lead to good job 4.480 .6170 | 20
prospects
believe that my field of study is in high demand by employers in | 4.260 7205 | 20
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industries
believe that my field of study provided me with a competitive 4.209 7748 | 20
edge in the labour market
am satisfied that my field of study aligns with my career goals 4.358 6692 | 20
and aspirations
am aware of the requirements of my future career 4.304 .6553 | 20
am aware of the organizational culture and standards in my 4.163 5949 | 20
chosen field of study 0&
have the knowledge of what is expected of me in terms job 4.154 7805 | 20
specifications in my future profession . 1 .
understand the work ethics of various organizations in my 4.@\ 7012 | 20
career path \Q
am aware of the skills which are in high demand from potential 0068 .6579 | 20
employers in my profession (\ A
Q~
O\
Scale Statistie\\
Mean Variance td.Deviation N of Items
63.214 35.489 \\(\0 5.9573 15
N
Scale: Lecturer Factors @
S
R \\Ease Processing Summary
\\Q‘ N %
Cases %ﬁ’ 20 100.0
C\ luded® 0 0
.\ Total 20 100.0
a. Listwis;\(@tion based on all variables in the procedure.
O
ﬁlity Statistics
Cronbach's N of
Alpha Items
821 10
Item Statistics
| Mean | Std. N
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Deviation
demonstrate a deep understanding of the course content they 4.172 8765 | 20
teach in the classroom
explain and simplify difficult concepts effectively and clearly 4.194 .8595 | 20
use appropriate teaching methods to enhance student’s 4.032 9223 | 20
understanding
are well organized and prepared in delivering course contents 2.882 %8 20
Use relevant examples and illustrations to support their teaching | 4.194 Q 20
for better understanding of students (\
provide guidance on career paths for economics graduates 3.957 \(9277 20
are easily approachable and accessible for academic advice Z)é\ ~ 1.3748 | 20
act as role models and demonstrate professional personalities @ 9393 | 20
that I can emulate ‘§
encourage and support my participation in employability aan 3183 1.3047 | 20
professional development opportunities 0
mentor me on how to apply academic knowledge in reaklife"” 4.108 8745 | 20
situations X’b
N
SczQe‘St‘a’tlstlcs
Mean Variance * &\ Std. Deviation N of Items

37.516 (@g\ j 5.3384 10

Scale: Institutional Suppo é@nces
Case Processing Summary
< N %

Cases ) "Valid 20 100.0

6 Excluded® 0 .0

D7 [ Total 20 100.0

a. LNV% deletion based on all variables in the procedure.

Reliability Statistics
Cronbach's N of
Alpha Items
779 10
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Item Statistics

Mean Std. N
Deviation
has a functional Career or employability Services Unit that 3.108 1.1323 | 20
assigns students to faculty or industry mentors
organizes workshops on CV writing, interview skills, 3.570 1.0528 | 20
networking and professional etiquette ‘
makes arrangement for career fairs, employer presentations and | 3.086 Q% 20
industry visits .
Provides me with opportunities for internships and job 3.505 by9587 20
shadowing PR
provides career guidance services that are tailored to the &D 8759 | 20
specific needs of economic students
provides economics curriculum that covers topics that are O 4.054 7540 | 20
applicable to real life economic problems <\
ensures emphasis on entrepreneurship education and sl%v 4.065 165 | 20
development within the economics programme
ensures regular review and updating of economi‘gg@rlculum 3.247 1.2517 | 20
ensures that the economics curriculum pro dents with 3.398 1.2558 | 20
the knowledge and skills needed in the lal\ou arket
ensures that the economics curriculu es fieldwork, 3.355 1.1529 | 20
excursion and research projects th nce learmng and
offers workshops to 1mpr0ve @\skllls (e.g.,
communication, teamwork)
R \\'
\ NS Scale Statistics
Mean  _° m Variance Std. Deviation N of Items
35.097 > 36.724 6.0600 10
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APPENDIX 2
Economics Undergraduates’ Perceived Employability Questionnaire (EUPEQ)
Department of Arts and Social Science Education,
Faculty of Education,

Lead City University,
Ibadan.

Request to Participate in a Research Ql
urrg?f

I am a MSc Ed student of the above-mentioned institution. I a y carrying out
research on your perception of how some of your experiences as an Q)mics undergraduate
in your university are developing your employability. You arlease respond appropriately
to the set of questions in this questionnaire. As resp @s in this exercise, you are not

expected to write your name; all information give@(bbe treated as anonymous and will be

used solely for research purpose. ®%
Yours faithfully, & @
Section A: Den@'@ic Characteristics

Instruction:; P , tick (V) the option that best fits your response to the questions below;

Age a@az 15-19 years ( )  20-24 years( ) 25 years and above ()
Gender: Female () Male ( )
University Type: Public ( )Private ( )

Name of Institution:

Course of Study:

Present Level:
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Section B:
Instruction: Please, tick (V) the option that best fits your response to the questions below;

Strongly Agree (SA) Agree (A) Neutral (N) Disagree (D) Strongly Disagree (SD)

EMPLOYABILITY
S/N | Item SA A\\ D |SD
Labour Market Awareness
O
I: ~
: )

1 am knowledgeable about the current trends and demands of@&\

labour market in my field of study &
2 am aware of the key employers and industries in my fi study
3 understand the skills and qualifications required by employers in

my field of study ’S
4 am informed about the job market outlook{ and” prospects in my

field of study ®

5 believe that my knowledge of t}se\.]%n}r market will enhance my
employability prospects
ployability prosp (C)\

. \@(ﬁ Study

6 believe that my field wdy provided me with relevant skills and
knowledge for tl{e orkforce

7 am conﬁdﬁn@%ny field of study will lead to good job prospects

8 believ th\Lm‘y field of study is in high demand by employers in
indup?é

9 | be%'e that my field of study provided me with a competitive edge

in the labour market

10 | am satisfied that my field of study aligns with my career goals and

aspirations

Self-Awareness

163




11 | am aware of the requirements of my future career
12 | am aware of the organizational culture and standards in my chosen
field of study
13 | have the knowledge of what is expected of me in terms job
specifications in my future profession
14 | understand the work ethics of various organizations in my career *\
path Q»
15 | am aware of the skills which are in high demand from potentiz Q,\
employers in my profession N
O
Section C: Lecturer Factors AQ
S/N | Item SA|A|U SD
Lecturer Competence (Content competence @elivery
competence)
My Economics Lecturers: 7
16 | demonstrate a deep understandin& the course content they teach
in the classroom ((_)\
17 | explain and simplify di.fﬁ cdncepts effectively and clearly
18 | use appropriate t@\mg methods to enhance student’s
understanding \Q
19 |arewell o @and prepared in delivering course contents
20 | Use relevant/examples and illustrations to support their teaching
for @nderstanding of students
\:‘2)' Lecturer Mentorship
21 | provide guidance on career paths for economics graduates
22 | are easily approachable and accessible for academic advice
23 | act as role models and demonstrate professional personalities that I
can emulate
24 | encourage and support my participation in employability and
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professional development opportunities

25

mentor me on how to apply academic knowledge in real life
situations

Section D: Institutional Support Services

S/N Career Guidance Activities SA | A SD
My university:

26 | has a functional Career or employability Services Unit that assigns Q
students to faculty or industry mentors L ( \

27 | organizes workshops on CV writing, interview skills, networkirz T’
and professional etiquette Py

28 | makes arrangement for career fairs, employer presentatio @ N
industry visits &

29 | Provides me with opportunities for internships and job mvﬁng

30 | provides career guidance services that are tailorepeciﬁc
needs of economic students

Relevance of Economics Curxi Y

31 | provides economics curriculum that @ topics that are
applicable to real life economic probl@@%

32 |ensures emphasis on entreprencurship education and skill
development within the economig ramme

33 | ensures regular review and ugﬁ@gvof economics curriculum

34 | ensures that the economi gtriculum provides students with the
knowledge and skills \ in the labour market

35 | ensures that t 20eriomics  curriculum  includes fieldwork,

excursion and regeareh projects that enhance learning

N
C

\/QJ’Z}
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