
ii

Lecturer Factors and Institutional Support Services as Correlates of Employability of
Economics Undergraduates in Oyo State, Nigeria

Omowunmi Olubunmi OKUNNIYI
LCU/PG/005182

Being a MSc (Ed) Thesis Submitted to the Department of Arts & Social Science
Education, Faculty of Education, Lead City University, Ibadan, Oyo State, Nigeria

In Partial Fulfilment of the Requirements for the Award of Master of Science
Education (MSc Ed) Degree in Economics Education

2025



ii

Certification

This is to certify that Omowunmi Olubunmi OKUNNIYI with matriculation number

LCU/PG/005182 completed the research project "Lecturer Factors and Institutional Support

Services as Correlates of Employability of Economics Undergraduates in Oyo State, Nigeria"

in the department of Arts and Social Science Education, Faculty of Education, Lead City

University, Ibadan, Nigeria, for the award of Master of Science Education (MSc Ed) Degree

in Economics Education.

________________________ ________________________

Dr. Oluyomi Susan Pitan Date
Supervisor

________________________ _________________________

Dr. Oluyomi Susan Pitan Date
Head of Department



iii

Dedication

This research is dedicated to Almighty God, who has sustained me throughout this academic

journey, to the memory of my late father, and to all Economics undergraduates striving for

excellence.



iv

Acknowledgement

My heartfelt gratitude goes to the leadership of Lead City University, a distinguished

institution whose invaluable contributions have greatly shaped the realization of my academic

aspirations. I sincerely appreciate the various institutions, sources, libraries, and resources that

supported my research journey throughout this thesis.

I am immensely grateful to my dedicated supervisor and Head of the Department of Arts and

Social Science Education, Dr. Oluyomi Susan Pitan, for her understanding, patience, steadfast

support, and guidance throughout this study. Her careful readings, meticulous feedback,

detailed corrections, and insightful contributions have significantly enhanced the quality of

this work. I wish her continued strength, wisdom, and fulfillment in her professional journey.

My profound gratitude goes to Professor Afolakemi Oredein, Provost of the Postgraduate

College, for her exemplary leadership, and to Professor Donald Odeleye, Dean of the Faculty

of Education, for being a mentor and father figure to all. I am deeply thankful to my esteemed

lecturers and faculty members, from whose wealth of knowledge I have greatly benefited:

Prof Senimetu Ileuma, Professor Philias Yara, Dr. Toyin Oyedeji, Dr. Ukamaka Akuche, Dr.

Monilola Oyetade, Dr. Olabisi Killian, Dr. Bamidele Omoyajowo, Dr. Christiana Sam-

Kayode, Dr. Omobola Gambo, Dr. Stephen Omoya, Dr. Seyi David, Dr. Moyinoluwa

Owojori, Dr. Deborah Ayeni, Dr. Yejide Ibikunle, Dr. Hafsat Abdulsemihi, Dr. Albert

Ayodele, Dr. Oyetola Adebajo, Dr. Joseph Kolashi, Dr. Sunday Fabode, Dr. Chinenye

Obadimeji, Ms. Adedolapo Awoniyi and Ms. Odualli.



v

My deepest appreciation goes to my husband, Mr. Babajide Okunniyi, for his unwavering

love, support, and understanding throughout this program. I am equally grateful to my mother,

Mrs. Helen Ogutuga, and my siblings, Mrs. Folawemi Edem, Mr. Femi Ogutuga, and Mr.

David Ogutuga, for their encouragement and prayers. Special thanks to my boss, Dr.

Ayodotun Bobadoye, for his immense support. I am also grateful to my friends, colleagues,

and course mates: Mrs Mercy Oyewole, Mrs Kehinde Alabi, Mrs Ifeoluwa Alabi, Mrs. Ruona

Oghre, Mr. Victor Olowoleni, Mrs Anu Williams, Ms. Faith Adebayo, Dr. Lateef Adebisi, Ms.

Onome Avurakoghene, Mrs Funmi Okunlola, Ms Adeola Akinbebije, Mr. Tope Oyemolade,

Mr. Isyaku Mohammed, Ms. Goodness Oduyale, Mrs Victoria Aduloju, and all postgraduate

students in the Faculty of Education, Lead City University for their companionship,

encouragement, and shared experiences during this academic journey. Above all, I am

eternally grateful to God Almighty, the Beginning and the End, for granting me the

opportunity, strength, provision, and wisdom to complete this work. To Him be all honor and

glory forever. Amen.

"Even though the above institutions and persons have assisted in the process of this research

work, I alone stand responsible for the errors, if any is found in the work".



vi

Abstract

Graduate unemployability remains a critical challenge in Nigeria, often attributed to a
disconnect between academic training and labour market demands. This study explored the
relationship between lecturer factors, institutional support services, and the perceived
employability of Economics undergraduates in public and private universities in Oyo State
adopting a descriptive survey design. The population of the study is 408, however, the study
sampled 372 final-year Economics students from eight universities which were available. The
research adopted Human Capital and Social Cognitive Career Theories. Data was collected
using an adapted Economics Undergraduates' Perceived Employability Questionnaire
(EUPEQ α = 0.0831) and analyzed using descriptive statistics, t-tests, and multiple regression.
The findings indicated a high overall perception of employability among students (xˉ=4.21),
who also rated the support provided by lecturer competence and mentorship (xˉ=3.75) and
institutional services like career guidance and curriculum relevance (xˉ=3.51) as high.
Regression analysis revealed that lecturer factors and institutional support services together
had a significant combined influence on employability (F (2,369) = 22.54, p <. 001), explaining
10.9% of its variance. However, a closer look at the individual predictors showed that only
lecturer factors were a significant independent predictor (β=0.380, p<.001), while institutional
support services were not. The study also found significant differences based on
demographics, with female students and those from private universities demonstrating a
higher perception of employability. The research concluded that students' perceptions of their
employability are predominantly influenced by the lecturer’s competence and mentorship.
Based on these findings, the study recommended that universities invest in continuous lecturer
professional development, promote robust mentorship programmes, and fundamentally re-
evaluate their institutional support services to better meet student needs. Furthermore, it
suggested implementing gender-sensitive and equity-focused initiatives to foster an inclusive
environment that enhances all students' employability perceptions.

Keywords: Employability, Lecturer Factors, Institutional Support Services, Economics

Undergraduate

Word Count: 289
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Chapter One

Introduction
1.1 Background to the Study

The standard of living and economic strength of a country depend on its employable and

employed population. High dependency rates, common in developing countries like Nigeria,

can negatively impact economic value. The severe employment crisis, marked by high

unemployment and limited job opportunities, affects both the economy and individuals1,2. To

be employable, individuals must possess critical thinking, problem-solving, communication,

adaptability skills, including resilience to stay relevant in the labour market; which is known

as their employability. For Nigerian undergraduates, acquiring these skills is crucial for post-

graduation employment. Universities are vital in providing this knowledge and developing the

labour force. If universities fall short, their graduates may struggle to find jobs. Hence,

employability hinges on the relevance of graduates' skills to the labour market and the

fulfillment of key internal and external factors.

Undergraduates with strong employability skills are more likely to excel in their careers and

secure jobs quickly after graduation3,4. These skills shaped by university curriculum, policies,

and opportunities, significantly impact graduate employability and, consequently, the

country's economic conditions.

Employability is a broad notion with many facets, but it is commonly understood as the

ability to find and keep fulfilling employment. Employability, more broadly defined, is the

ability to move independently within the labour market to realize potential through long-term
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employment; it is the possession of a skill set, knowledge, understanding, and personal

qualities that increase an individual's likelihood of selecting and securing successful

careers5,6,7. Therefore, an undergraduate's employability can be defined as their ability to

acquire the knowledge, abilities, and other personal traits like attitudes necessary to be

competitive, seek out jobs, and land jobs after graduation8,9,10. Employability skills

development throughout undergraduate studies is crucial for career development, as it

increases the likelihood that a student will find a suitable job following graduation9,11. As a

result, the importance of employability education and skills has increased for both universities

and students.

Economics is a vital field of study that plays a crucial role in understanding and addressing

the complexities of societal issues, as it provides insights into how resources are allocated,

how markets function, and how policies can be designed to promote economic growth and

social welfare3. Graduates in economics contribute significantly to society by equipping

themselves with analytical skills that enable them to assess economic trends, evaluate the

impact of government policies, and make informed decisions that can lead to improved living

standards and enhanced quality of life for individuals and communities12. They can work in

various sectors, including government, finance, education, and non-profit organizations,

where they apply their knowledge to tackle pressing issues such as poverty, unemployment,

inflation, and inequality. However, a lack of well-equipped graduates in economics can lead

to detrimental consequences for society, including poor policy formulation, ineffective

resource management, and an inability to respond adequately to economic challenges,

ultimately hindering sustainable development and exacerbating social disparities. Without
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skilled economists, societies may struggle to implement strategies that foster economic

stability and growth, resulting in a cycle of inefficiency and missed opportunities for progress.

Employability skills are needed to equip employees to carry out their duties effectively and

efficiently. These skills are career foundation blocks, including interpersonal, communication,

problem-solving, customer relations, office practice, and competency skills. Nevertheless,

there appears to be a persistent mismatch between employers’ expectations and the abilities of

undergraduates13. When graduates do not possess these skills, their perception of

employability is already defeated even before graduation. Some studies have suggested the

factors such as outdated curriculum content, institutional services, poor human resource

management, gender, course of study, lecturer competence, lecturer mentorship, self-directed

learning, networking opportunities, financial constraints and skills mismatch influence the

acquisition of employability skills among students4,11,14,15,16,17. In the context of this study,

labour market awareness, field of study, and self-awareness are the three measures of

Economics undergraduates’ perception of their employability.

Labour market awareness encompasses students' ability to understand and recognize

employment prospects while equipping themselves with the knowledge to navigate career

pathways effectively18. In the Nigerian labour market, characterized by dynamic economic

conditions, students must possess a solid grasp of labour market trends to position themselves

advantageously. This awareness includes the ability to find and evaluate information that

supports career development, such as future job trends, emerging roles, and the skills they

demand19. Understanding the changing nature of life and work roles, and recognizing the
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importance of accessing reliable, up-to-date, and accurate career-related information, are

critical competencies. A well-informed perspective on the relationship between work, society,

and the economy further enhances their readiness to adapt to transitions and leverage

opportunities for personal and professional growth. Despite predictions of rapid shifts in the

labour market and skills requirements, lecturer competence, lecturer mentorship, self-directed

learning, networking opportunities, industrial training, financial constraints, and industry

requirements such as shifting skills landscape, growing emphasis on soft skills, changing

industry requirements, technological advancements, and increasing globalization and

competition, research on university students’ perceptions of these dynamics remains sparse.

Most existing studies focus on insights into skill development, and labour market dynamics.

However, the continual rise in graduate unemployment, employability skills, labour market

requirements and adoption of artificial intelligence necessitates students’ awareness and

understanding of the demands of the labour market 3,20.

The field of study plays a crucial role in shaping students' perceptions of employability, as it

directly influences their confidence in securing jobs and their alignment with labour market

demands21. In Southwest Nigeria, a significant challenge arises from the mismatch between

the skills imparted through specific academic programmes and the competencies required in

the workplace22,23. Students often perceive employability more favourably when their field of

study includes industry-relevant training, such as in technical and vocational education, which

equips them with both technical and soft skills like communication, teamwork, and decision-

making which employers increasingly prioritize to adapt to evolving job requirements24. This

disconnect not only diminishes confidence but also compels many to work outside their areas
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of specialization, exacerbating feelings of under-preparedness22. Addressing this requires

revising curricula to include employability-focused learning and fostering stronger

collaborations between academia and industry to enhance job market relevance and

perceptions of employability among graduates. The relationship between students’ fields of

study and their perceptions of employability highlights significant trends and challenges23.

Studies indicate that students from professionally oriented disciplines, such as engineering,

medicine, and business, often report higher levels of perceived employability compared to

those from arts and humanities. This disparity is influenced by the perceived relevance of

certain fields to the labour market and employers' preferences for specialized skills associated

with technical disciplines. While existing research highlights the importance of labour market

awareness and practical experiences in shaping employability perceptions, there is limited

understanding on how field of study impacts undergraduate employability outcomes24.

Studying the impact of field of study on employability can fill the gap in understanding how

economics as a discipline pressure student for the labour market, understanding discipline-

specific strengths, weaknesses, and industry relevance, ultimately informing curriculum

development, career guidance, and industry partnerships.

In this study, the last measure of employability to be considered is self-awareness. Self-

awareness is a critical component of human development, particularly for university students,

as it underpins the skill to understand their abilities, strengths, weaknesses, values, and career

aspirations18. This awareness fosters reflective practices that help students critically assess

their skills, align personal and professional goals, and enhance decision-making, confidence,

and adaptability which are key attributes for employability. Gaining required knowledge helps
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strengthen self-awareness, enabling students to apply academic knowledge in real-world

settings, build confidence, and clarify career aspirations26. Students who are self-aware are

better able to control their emotions, explain their strengths and shortcomings demonstrate

self-discipline and are able to navigate through the nitty-gritty to secure employment after

graduation18. Incorporating self-awareness as a measure of employability, this study can

provide insights into how undergraduates understanding of their strengths, weaknesses and

career aspirations influence their preparedness for the labour market, which is particularly

relevant given the increasingly dynamic and competitive nature of modern employment

landscapes.

Several factors have been identified as determinants of university students’ perception of their

employability in Nigeria. Among these are skills mismatch, lack of transferable skills,

insufficient work experience, outdated curriculum, inadequate emphasis on entrepreneurial

education, employer discrimination, inefficient distribution of human resources, inadequate

institutional support services and the country’s economic challenges6,8. This study, however,

will focus on two of these factors: lecturer factor and institutional support services. Although

studies exist on students’ perception of employability and some of the aforementioned

determinants shows that there is a notable lack of empirical research on the influence of

lecturer factor and institutional support services (particularly, in terms of the curriculum) on

the employability perception of undergraduates in Southwest Nigeria.

Lecturer factor encompasses the knowledge, skills, and pedagogical approaches educators

employ to facilitate student learning10. In this study, lecturer factor is examined in relation to
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lecturer competence (content competence and delivery competence) and lecturer mentorship

which collectively shape students' perceived employability.

Lecturer competence which encompasses both content mastery and delivery proficiency is a

critical determinant of effective teaching and student employability readiness. Content

competence refers to a lecturer’s depth of subject knowledge, ability to critically engage with

material, and adapt pedagogy to diverse learning needs, all of which directly influence

students’ academic achievement and skill acquisition11,26. Studies highlight that lecturers with

strong content expertise enhance students’ critical thinking and problem-solving abilities,

which are vital for workforce adaptability27,28. However, gaps persist, particularly in

integrating emerging technologies into content delivery, as many lecturers prioritize

traditional methods like written assessments over innovative approaches such as peer review

or digital tools29. Delivery competence, on the other hand, involves the strategic use of verbal

and non-verbal communication, classroom management, and emotional intelligence to foster

engagement and comprehension30,31. Research highlight the link between lecturers’ self-

efficacy in delivery and student outcomes, where confident, well-prepared lecturers create

inclusive environments that mirror workplace dynamics27,32. Yet, challenges remain in low-

and middle-income contexts, where limited ICT literacy and professional development hinder

optimal delivery33. Together, content and delivery competencies shape students’ perceptions

of their employability by bridging academic instruction with real-world applicability34.

Mentorship provides valuable guidance, support, and networking opportunities, fostering

professional development and skills acquisition that directly translate to improved career
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prospects and job productivity26. Lecturers' guidance and mentorship approach play a pivotal

role in shaping undergraduates' perceptions of their employability in today's dynamic job

market. As literature demonstrates, lecturer competence directly influences learning

effectiveness, which extends to students' professional confidence and career readiness. In the

Nigerian context, where graduate unemployment remains a pressing issue, mentorship will

align undergraduates with life and the labour market expectations35.

Effective mentorship encompasses the lecturer's ability to model professional behaviours,

provide career guidance, and facilitate industry-relevant skill development36. Nigerian

economics students who experience quality mentorship tend to develop stronger professional

identities and better understand labour market expectations. However, challenges such as

large class sizes and limited faculty-student interaction often hinder personalized mentoring in

many Nigerian universities35. Integrating technology in teaching, presents an opportunity to

enhance mentorship despite these structural constraints37. Strengthening lecturer-student

engagement through structured mentorship programmes and curriculum-aligned

employability skills development could significantly improve Nigerian economics

undergraduates' career prospects in the job market and self-perception of their employability.

Beyond lecturer-student engagement through mentorship, institutional support services such

as career guidance and counseling services and curriculum relevance, play a pivotal role in

shaping undergraduates' employability perceptions and bridging the gap between academia

and the labor market.
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Career guidance and counselling services are important in preparing undergraduates with the

knowledge, skills and confidence required to navigate the complexities of the labour market.

These services offer structured support through career advice, skills assessments and job

search strategies, helping students align their academic training with professional goals35. For

economics undergraduates, access to effective career counselling may significantly influence

their perceptions of employability, facilitating a smoother transition from education to

meaningful employment. Career guidance and counseling services are a core of the university

education, comprising activities that improve upon self-actualization, opportunity awareness,

decision learning and experiential learning38. The positive influence of career guidance

through counseling activities on students' employability and a perception of that have been

stressed in literature. Literature have recommended the integration of career guidance

education into the school curriculum from first year13,39. This stems from the observations that

undergraduates are either not aware or not well informed about the requirements of

employability23. Many of them do not realise the need for career services and do not

independently give their future careers any active thought until their final year.

In the same light, career guidance assists students to understand the labour market, and to

reflect on their interests, ambitions, abilities and qualifications13,40,41. After acquiring so much

knowledge, understanding and skill at university, students need guidance on the best way to

describe their achievements to potential employers and to explain how they will be of benefit,

when writing applications and their Curriculum Vitae (CVs), as well as when attending

interviews. Therefore, training students is of limited benefit if they are unable to find a market
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to promote their developed employability, particularly given the high levels of uncertainty and

competition in the job market39.

The last index under institutional support services to be discussed in this work is the relevance

of economics curriculum. Institutional support through curriculum relevance plays a pivotal

role in shaping the quality of higher education and students' preparedness for the workforce19.

A well-structured curriculum ensures the alignment of academic content with industry

demands, incorporating relevant theoretical knowledge, practical skills, and emerging trends

in the field. It serves as a blueprint for learning, guiding lecturers in delivering up-to-date and

applicable knowledge while providing students with a clear pathway to acquiring

competencies valued by employers. An effective curriculum integrates experiential learning

opportunities, such as internships, project-based assessments, and industry collaborations,

which bridge the gap between classroom instruction and real-world application42.

Additionally, a dynamic curriculum undergoes periodic reviews and updates to reflect labour

market changes, technological advancements, and global standards, ensuring graduates

remain competitive. Institutional support in curriculum design also involves stakeholder

engagement, including input from employers, academic experts, and alumni, to ensure the

programme’s relevance and responsiveness to labour market needs43,44,45,46. When curricula

are robust, flexible, and industry-aligned, students gain confidence in their skill sets and

career prospects. This, in turn, positively influences their perception of employability, as they

recognize their qualifications meet employer expectations.
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Furthermore, exposure to practical, career-oriented learning experiences within the curriculum

enhances students' self-assurance in transitioning from academia to the professional world,

reinforcing their belief in their readiness for employment46,47,48. Coupled with lecturer factors

and institutional support services, other factors such as gender, institutional type and

economic dispositions, predict the employability perceptions of undergraduates47,48,.

A pressing problem in graduate employment is that the labour market is not gender neutral.

This has been demonstrated repeatedly in the literature, with women typically being at a

disadvantage. This highlights the need to study issues related to employability from a gender

perspective, beyond including sex as a mere control variable. Conflicting results on gender

and perception of employability which may be due to cross-cultural differences49. Research

on gender differences in employability perceptions presents nuanced findings that vary across

contexts and disciplines. While some studies work found no significant gender differences in

students' perceptions of work readiness, more recent studies reveal important distinctions19,23.

Others demonstrate that gender and year of study interact significantly in shaping students'

employability beliefs, with male students generally expressing greater confidence47,50. These

findings indicate that non-academic preparation for graduate life varies by gender, suggesting

that traditional employability measures may not capture the full spectrum of career readiness51.

The apparent contradictions in these findings may stem from methodological differences, with

some studies focusing on specific competencies while others examine broader self-

perceptions.
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The Nigerian context introduces additional complexity to these gender dynamics. While

global studies show mixed results, local research consistently reveals gender gaps in

employability perceptions, particularly in male-dominated fields like economics. Female

students often demonstrate stronger career awareness and planning skills yet face structural

barriers that undermine their confidence in labor market success52.

The employability of graduates is a critical concern for both individuals and the broader

economy, particularly in developing countries like Nigeria, where high unemployment rates

and limited job opportunities persist53. As the standard of living and economic strength are

closely tied to the employable population, it is essential for universities to equip students with

the necessary skills and competencies that align with labor market demands54. The growing

disconnects between the skills acquired in higher education and the expectations of

employer’s highlights the urgent need for a reevaluation of educational practices and support

systems within institutions3. Understanding the interplay between institutional support

services, lecturer factors, and students' self-perceptions of employability is vital for

developing effective strategies to bridge this gap, hence, this study.

1.2 Statement of the Problem

The persistent challenge of graduate unemployment in Nigeria continues to raise concerns

about its potential impact on the nation’s economic growth and social stability. This alarming

trend suggests a fundamental disconnect between university training and the evolving

demands of the labour market. While existing literature acknowledges the importance of

employability skills, a critical gap remains in understanding how specific institutional factors
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within the unique Nigerian educational landscape collectively influence students' perceptions

of their career readiness. Previous studies have often examined employability factors in

isolation, focusing separately on lecturer competencies or institutional support services. This

approach fails to address the interconnectedness of these factors and their combined effect. A

paradox is evident in fields like Economics, where, despite educational advancements aimed

at developing key skills, graduates still face substantial employment challenges. This study

aims to address this research gap by investigating how the interplay between lecturer factors

and institutional support services shape the employability perceptions of Economics

undergraduates in public and private universities in Oyo State. By examining this correlation,

the research seeks to provide actionable insights for universities to better equip students for a

dynamic employment landscape.

1.3 Aim and Objectives of the Study

The aim of this study is to investigate the influence of lecturer-related factors and institutional

support services on the employability of Economics undergraduates in Oyo State, Nigeria.

The objectives are to:

i. ascertain the perceived employability of Economics undergraduates in Oyo State,

Nigeria.

ii. examine the extent to which universities in Oyo state are supporting their students

in developing employability through lecturer factors (content competence, delivery

competence) and mentorship.
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iii. ascertain the extent to which Economics undergraduates in Oyo state engage with

institutional support services (career guidance activities and curriculum relevance).

iv. determine the combined effect of lecturer-related factors and institutional support

services on the employability of Economics undergraduates.

v. examine the relative influence of lecturer-related factors (content competence,

delivery competence and mentorship) and institutional support services (career

guidance activities and curriculum relevance) on the perceived employability of

Economics undergraduates in Oyo State.

vi. determine the difference in the perceived employability of economics

undergraduates across gender.

vii. determine the difference in the perceived employability of economics

undergraduates in private and public university.

1.4 Research Questions

The following research questions will guide the study:

1. What is the perceived employability status of economics undergraduates in Oyo State,

Nigeria?

2. What is the extent to which universities in Oyo state are supporting their students in

developing employability through lecturer factors (content competence, delivery

competence) and mentorship?
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3. What is the extent to which Economics undergraduates in Oyo state engage with

institutional support services (career guidance activities and curriculum relevance)?

1.5 Hypotheses

The following hypotheses will be tested:

H01: There will be no significant combined effects of lecturer-related factors (content

competence, delivery competence and mentorship) and institutional support services (career

guidance activities and curriculum relevance) on the employability of Economics

undergraduates.

H02: There will be no significant relative influence of lecturer-related factors (content

competence, delivery competence and lecturer mentorship) and institutional support services

(career guidance activities and curriculum relevance) on the perceived employability of

Economics undergraduates in Oyo State.

H03: There will be no significant gender difference in the perception of employability of

economics undergraduates in Universities, Oyo State, Nigeria

H04: There will be no significant institutional type difference in the perception of

employability of economics undergraduates in Universities, Oyo State, Nigeria.
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1.6 Significance of the Study

The findings of this research will be of great significance to students, parents, lecturers, higher

education institutions, policymakers, and future researchers.

The study's conclusions will give students a competitive edge in their job search and enable

them to satisfy changing employer and labour market demands. This could significantly lower

the employment rate for recent graduates. Graduates with employability skills gained through

Lectures’ competence and efficient institutional support services are likely to have an

advantage over those without in a competitive labour market.

The study will raise the standard of higher education, ensure it stays current by addressing the

demands of employers, students, lecturers, and society. It specifically will improve students’

employability by focusing on labour market awareness, field of study, and self-awareness.

The research highlights the importance of effectively utilizing lecturer factors such as

competence, mentorship and making support services like career guidance activities easily

accessible.

Institutions can use these findings to better prepare students for the workforce by enhancing

internship and job placement programmes, improving career services, and modifying human

resource procedures. Ultimately, these efforts may lead to better employment outcomes and a

stronger alignment between graduates' skills and market demands.

Policymakers will benefit from this study because it shows where university education is not

fully preparing students for the job market. It points out how curriculum relevance and
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support services like career guidance can be improved to help students gain skills employers

want. By understanding which factors affect how students see their chances of getting a job,

policy makers can guide universities to better support students and close the gap between

what is taught and what the real job-market needs. This ensure graduates are more job-ready

and can contribute positively to the economy.

By investigating how different components like institutional support and lecturer factors

affect undergraduate’s perceptions of their employability, the study fills an important gap in

literature. Unlike previous research that often studies these factors separately or focuses on

actual employability, this study uniquely examines how these elements together influence

students’ views. This is especially crucial given the high youth unemployment rates and the

urgent need for practical ways to boost employability. Given the high rates of youth

unemployment and the demand for practical employability-boosting measures, the study

contributes valuable new insights to education and career development by offering fresh

perspectives on how these factors influence students’ readiness for the labour market.

Finally, the study's significance extend its possible impact to future research. The study's

significance and impact will be highlighted if its contents are referenced and serve as the basis

for further research. Additionally, the study might stimulate more research into the precise

processes by which employability perceptions are influenced by institutional support and

lecturer factors. It lays the groundwork for investigating best practices and creating plans to

enhance graduate employment results, enhancing theoretical knowledge and real-world

applications in higher education.
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1.7 Scope of the Study

This study is delimited contextually and geographically. Contextually, the study explored the

correlation between lecturer factors and institutional support services and their impact on the

perception of employability among economics undergraduates in Oyo state, Nigeria. It

includes both public and private universities in the region. The variables examined in the

study were lecturer factors and institutional support services as the independent variables,

perception of employability as the dependent variable while gender and type of university

served as moderating variables. Lecturer factor was measured using lecturer competence and

lecturer mentorship, while institutional support services were assessed based on career

guidance services and curriculum. The perception of employability was evaluated using

labour market awareness, field of study, and self-awareness as the indices. Geographically,

the study includes all universities in Oyo state, Nigeria. Population wise, the scope includes

all 400 level students in the universities that offer economics as a course of study in Oyo state

Nigeria. The choice of the 400 level students is because they are at the peak of their study in

the university and are ready for the labour market. Methodology employed the descriptive

survey design which includes the use of one research instrument. Data gotten from the study

were subjected to descriptive and inferential statistics for the questionnaires.

1.8 Limitation of the Study

There were some limitations encountered during the course of the study. A major one was the

delay in obtaining essential data from some of the sampled universities as they were reluctant

to provide the requested information. The researcher intended to use all the private and public
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universities in Oyo State, however, some universities do not offer economics as a course of

study which were therefore excluded from participating in the study. Despite the constraints,

the study’s findings are considered valid.

1.9 Operational Definition of Terms

Employability: this refers to the extent to which Economics undergraduates in Oyo State

possess the skills, knowledge, attitudes, and professional attributes that make them capable of

securing and sustaining meaningful employment after graduation.

Perception of Employability: This refers to Economics undergraduates’ self-assessment of

their readiness for employment and their confidence in securing jobs upon graduation. It

represents how students perceive the adequacy of the training, guidance, and support they

receive from lecturers and their institution in preparing them for the labour market.

Labour Market Awareness: this refers to the knowledge of Economics undergraduates on

the requirements of the labour market especially for their field of study.

Field of Study: this refers to the course studied by students which is Economics. The field of

study defines the academic context within which lecturer factors and institutional support

services influence students’ employability development.

Self-awareness: This is the ability for economics undergraduates to understand their

capabilities, strengths, weaknesses, values, and career aspirations in relation to employability

requirements.
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Undergraduates: these are 400-level Economics students enrolled in public and private

universities in Oyo State, Nigeria. These students form the primary population under

investigation, as they are nearing graduation and have been sufficiently exposed to both

lecturer inputs and institutional support services that influence their employability.

Employment: this refers to the actual job placement and work engagement of Economics

graduates that align with their field of study.

Lecturer Factors: Lecturer factors are the professional attributes, instructional competencies,

and mentorship roles of Economics lecturers that contribute to students’ employability.

Lecturer factors are measured through two main dimensions: lecturer competence and lecturer

mentorship which jointly influence how students acquire relevant knowledge, skills, and

labour market awareness.

Lecturer Competence: Lecturer competence, as it applies to this study, entails the ability of

Economics lecturers to deliver high-quality teaching that combines deep subject knowledge

(content competence) with effective pedagogical delivery (delivery competence).

Content Competence: this refers to a lecturer’s depth of Economics knowledge and capacity

to align course content with labour market requirements. It ensures that students are equipped

with relevant and up-to-date economic theories, quantitative tools, and policy analysis skills

that employers value.

Delivery Competence: this relates to the teaching effectiveness of lecturers, particularly their

use of interactive and practical teaching methods that make learning applicable to real-world
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situations. In relation to employability, delivery competence helps bridge the gap between

academic learning and workplace expectations by promoting experiential and applied learning.

Lecturer Mentorship: this refers to the guidance, career advice, and professional

development support provided by Economics lecturers to students. Effective mentorship

fosters students’ confidence, self-awareness, and understanding of career pathways, thereby

improving their preparedness for employment and lifelong learning.

Institutional Support Services: these are the resources, facilities, and services provided by

the university that are designed to enhance students' employability. In this study, they are

operationalized through curriculum relevance and career guidance activities that help

Economics students connect academic learning with the demands of the job market.

Career Guidance Activities: this refer to the career development programs and initiatives

offered by universities, such as CV writing workshops, internship placements, interview

training, and employability seminars., these activities are viewed as vital institutional efforts

that shape undergraduates’ career readiness and awareness of job opportunities.

Curriculum Relevance: this refers to the extent to which the Economics curriculum reflects

the skills and knowledge currently demanded by employers in Nigeria. Ensuring that what

students learn in class is aligned with real-world applications and employability outcomes.
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Chapter Two

Literature Review

This chapter presented the review of several literatures on the lecturer factors, institutional

support services and economics undergraduates’ perception of employability variables of the

study that would better help understand the research. The chapter was discussed under the

followings sub-headings:

2.1 Conceptual Review

2.1.1 Graduate Employment Crisis

2.1.2 Employability

2.1.3 Undergraduates’ Perception of their Employability

2.1.3.1 Labour Market Awareness

2.1.3.2 Students’ Field of Study

2.1.3.3 Self-awareness

2.1.4 Lecturer Factor

2.1.4.1 Lecturer Competence

2.1.4.2 Lecturer Mentorship

2.1.5 Institutional Support Services

2.1.5.1 Career Guidance Activities

2.1.5.2 Relevance of Economics Curriculum

2.2 Theoretical Framework

2.2.1 Human Capital Theory by Gary Becker (1964)

2.2.2 The Social Cognitive Career Theory
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2.3 Review of Empirical Studies

2.3.1 Lecturer Factors and Undergraduates’ Perception of Employability

2.3.1.1 Lecturer Competence and Undergraduates’ Perception of Employability

2.3.1.2 Lecturer Mentorship and Undergraduates’ Perception of Employability

2.3.2 Institutional Support Services and Undergraduates’ Perception of Employability

2.3.2.1 Career Guidance Activities and Undergraduates’ Perception of Employability

2.3.2.2 Curriculum Relevance and Undergraduates’ Perception of Employability

2.3.3 Influence of Gender on Undergraduates’ Perception of Employability

2.4 Conceptual Model

2.5 Summary of Gap in Literature Reviewed
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2.1 Conceptual Review

2.1.1 Graduate Employment Crisis

The graduate employment crisis in Nigeria has reached a critical point, demanding immediate

attention from all stakeholders. Driven by educational and socio-economic challenges, this

crisis has been escalating over recent decades. Nigeria's increased access to tertiary education

has led to a surge in the number of graduates entering the labour market. However, this influx

of educated workforce has not been met with a corresponding increase in job opportunities.

As a result, there is a widening gap between the number of graduates seeking employment

and the number of available jobs that match their qualifications. This disparity is a pressing

concern, particularly as it affects a significant number of highly educated individuals in the

country1.

A major contributor to this crisis is the misalignment between the skills taught in academic

institutions and the labour market requirements. Nigerian universities and polytechnics largely

focus on theoretical knowledge, with less emphasis on the practical and technical skills that

employers highly value in contemporary industries. In today’s rapidly evolving global

economy, competencies such as critical thinking, problem-solving, digital literacy, and

technical expertise are essential for graduates to meet the demands of employers2,3. The lack

of focus on these skills in Nigerian educational curricula makes it difficult for graduates to

secure meaningful employment, as they are not adequately prepared to contribute to the

workforce in ways that align with industry needs.
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In addition to shortcomings within the education sector, Nigeria’s economic environment

exacerbates the challenges faced by graduates. Economic instability, manifested in declining

industrial productivity, underinvestment in key sectors, and inconsistent policies, has hindered

the creation of sufficient job opportunities. To address this, strategic interventions are needed

to stimulate job creation, enhance industrial capacity, and diversify the economy. These

measures are not just beneficial, but crucial for the future of our country4. The social

consequences of graduate unemployment extend beyond economic losses. High rates of

unemployment among graduates contribute to social instability, manifested through increased

poverty, rising crime rates, and a growing sense of disillusionment among young people5.

However, it's important to remember that as educated youth remain unemployed, their

potential to contribute to innovation, national development, and economic progress remains

untapped. Recognizing this potential can inspire hope and optimism, motivating us to address

the challenges and pave the way for national growth and development.

Addressing the graduate employment crisis in Nigeria requires a multi-faceted approach

involving educational reforms and strategic economic planning. First, the education system

must prioritize the development of practical and employable skills. This can be achieved by

revising curricula to emphasize skills training, technical education, and entrepreneurship, all

of which can equip graduates with the tools needed to meet the demands of the modern labour

market. Additionally, internship programmes, industrial placements, and business

partnerships can provide students with real-world experience, allowing them to bridge the gap

between academic theory and practical application1. Integrating critical thinking into

Nigeria’s educational curriculum would further help develop the cognitive abilities of
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graduates, allowing them to approach problems innovatively and adapt to various professional

environments6.

Simultaneously, there is a pressing need for government action to create a conducive

economic environment for job creation7. This can be achieved through industrial revitalization,

investments in infrastructure, and promoting policies that stimulate private sector growth. By

focusing on economic diversification, particularly in sectors such as technology and

manufacturing, the government can open new avenues for employment. The example of

Germany’s dual vocational education and training system, which combines classroom

learning with hands-on training in industries, offers a potential model for Nigeria. This system

could be adapted to the Nigerian context by partnering with local industries to provide

practical training, and by aligning the curriculum with the needs of the job market. Such a

system would improve graduates' employability and provide industries with a steady supply

of skilled workers8.

Public-private partnerships should also be encouraged to stimulate innovation, increase

investment in emerging sectors, and enhance the job readiness of graduates. The National

Information Technology Development Agency (NITDA) has made significant strides in

fostering digital literacy and job creation within the technology sector. NITDA's initiatives

include training programmes, funding for tech startups, and policy advocacy to create a

conducive environment for the tech industry. Expanding such initiatives and ensuring they

reach a larger proportion of the youth population can help alleviate some pressure on the

labour market6. Collaboration between the public and private sectors can create a synergy that
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benefits graduates and employers by facilitating a smoother transition from education to

employment.

Therefore, the graduate employment crisis in Nigeria requires urgent and sustained attention

from educational institutions and the government. Educational reforms focusing on practical

skills, technical training, and critical thinking will better prepare graduates for the labour

market demands. At the same time, economic policies that promote industrial growth and

diversification will create the conditions necessary for sustainable job creation. By addressing

these challenges comprehensively, Nigeria can harness the potential of its educated youth and

pave the way for national growth and development.

Progress and Challenges in Educational Attainment and Employability in Nigeria

Over the past three decades, Nigeria has made remarkable progress in educational attainment,

with a growing number of citizens obtaining tertiary qualifications. This reflects a national

commitment to education as a key driver of socio-economic development9. However, this

progress has not translated into improved employment outcomes for many graduates. A

significant issue lies in the disconnect between the academic training provided by tertiary

institutions and the practical skills required in the labour market. Many curricula remain

outdated, emphasizing theoretical knowledge over practical competencies and industry

relevance1.

In the 1980s, a university degree was often synonymous with guaranteed employment. Today,

the situation is vastly different. Over 1.5 million candidates take the Unified Tertiary

Matriculation Examination (UTME) annually, with around 40% gaining admission to
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universities while others enroll in polytechnics and colleges of education10. This graduate

surge has outpaced the creation of skilled job opportunities, leading to high unemployment

rates. Data from the Nigerian Bureau of Statistics (2024) shows that 53.4% of Nigerian youths,

including graduates, are unemployed. The situation is further exacerbated by a persistent

dichotomy between Bachelor of Science (BSc) and Higher National Diploma (HND) holders,

with employers often favouring the former11.

The modern labour market demands a workforce equipped with diverse skills, yet many

Nigerian graduates fall short in areas critical to employability. For instance, the National

Information Technology Development Agency (NITDA) reports that 85% of Nigerian

graduates lack essential digital skills. This gap limits their competitiveness in high-demand

sectors like data analysis, web development, and digital marketing6,12. Additionally, graduates'

research and development skills remain underdeveloped, reducing their ability to contribute to

innovation and efficiency in both local and global industries3. The lack of critical thinking and

problem-solving abilities, essential for addressing complex challenges in the workplace,

further compounds the employability crisis. Surveys indicate that approximately 60% of

graduates lack these competencies13. Leadership and adaptability, increasingly sought by

employers, are also areas where many Nigerian graduates need improvement despite efforts

by institutions to promote leadership through extracurricular activities1.

Efforts to address these challenges have seen the Nigerian government implement various

initiatives to bridge skills gaps and reduce youth unemployment. Programmes such as Digital

Economy Centres (DEC), Youth Enterprise with Innovation in Nigeria (YouWIN!), and N-
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Power focus on digital literacy, entrepreneurship, and vocational training12. Global initiatives,

such as the Google Africa Developer Scholarship (GADS) and the Andela Technical

Leadership Programme, have also provided participants with technical skills and industry

exposure. While these interventions are commendable, more must be done to align Nigeria’s

educational system with the demands of the labour market.

Drawing inspiration from global best practices, Nigeria could benefit from adopting models

like Germany’s Dual Education System or Switzerland’s Vocational Education and Training

(VET) programme, which combines theoretical learning with practical work experience8. By

modernizing curricula, fostering partnerships between academic institutions and industries,

and investing in robust skills development programmes, Nigeria can better prepare its

graduates for the demands of the 21st-century job market14.

The challenges of graduate employability require coordinated efforts across government,

academia, and the private sector. By addressing the root causes of the skills gap and ensuring

that education systems are responsive to market needs, Nigeria can transform its youthful

population into a dynamic workforce, driving economic growth and national development.

2.1.2 Graduate Employability

Employability is a concept that has been discussed widely; even though many authors have

different definitions of what it may be, a common ground can be found as to what it is and

what it is not. The concept of employability has been employed to describe the objectives of

the economic strategies promoted by major supranational institutions and labour market

policies at national, regional, and local levels. Employability is defined as a lifelong,
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university-wide process that applies to all students regardless of their academic level,

programme, or mode of study, encompassing a complex interplay of knowledge, skills,

behaviours, attributes, and attitudes designed to foster success not only in employment but in

life more broadly, while explicitly making these components clear to students to support their

continuous development, yet it is not merely about preparing students for jobs, adding extra

modules to curricula, compromising academic rigour, being solely the responsibility of career

services, or being reducible to any single quantitative measure15.

Typically, employability refers to the expectation that university graduates will secure good

and high-income jobs after graduation16. Employability is the capability to move self-

sufficiently within the labour market to realize potential through sustainable employment. For

the individual, employability depends on the knowledge, skills, and attitudes they possess, the

way they use these assets and present them to employers and the context (personal

circumstances and labour market environment) within which they seek work17.

Other authors define employability as the ability of a graduate to get a satisfying job, stating

that job acquisition should not be prioritized over preparedness for employment to avoid a

pseudo measure of individual employability17,18. Although it is argued that employability is

not a set of skills, but a range of experiences and attributes developed through higher-level

learning, thus employability is not a "product' but a process of learning17. According to these

authors, the employability of individuals depends on their knowledge, skills, and attitudes.

Moreover, they argue that employability is linked to career management skills or how

individuals mobilize, present, and update their resources in the context of the job market.
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There are numerous terms for employability skills; they are often used interchangeably with

terms such as soft skills, generic skills, 21st-century skills, transferable skills, and holistic

competencies. Some authors use holistic competencies as an umbrella term inclusive of

different types of generic skills (e.g., critical thinking, problem-solving skills, positive values,

and attitudes (e.g., resilience, appreciation for others) which are essential for students' life-

long learning and whole-person development19,20

Therefore, students employability is seen as students' being aware of and equipped with the

necessary skills to succeed in job searches, perform required duties upon employment, and

remain flexible in the labour market, emphasizing the importance of experiential learning and

career guidance activities in developing transferable skills that align with the evolving

demands of the workplace20,21. Graduate employability, focused on how higher education

equips graduates to meet the needs of the labour market, has become a central feature of

universities' missions and branding.

Employability is a multifaceted concept encompassing various skills, including technical,

non-technical, and soft skills22. Developing employability skills is crucial in preparing

graduates for the workforce, enhancing their productivity and competitiveness in the job

market. Employers worldwide emphasize the importance of technical, communication,

leadership, and interpersonal skills, as well as self-development, employability, and

adaptability23. Research has shown that employability skills are critical in addressing

unemployment challenges, particularly among youth24. Industrialization has been identified as

a key driver of economic growth and development, and employability skills development is

crucial in this regard25.
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Graduate employability, which means that a graduate is prepared to enter the workforce after

graduation, is a graduate's ability to land and succeed in a job that requires a university

degree26. It includes a variety of skills, knowledge, and personal qualities that make a

graduate appealing to employers and capable of performing well in the workplace, such as

communication, critical thinking, adaptability, and relevant professional experience acquired

during their studies. Graduate employability is generally understood to be the collection of

skills and abilities that a graduate can acquire to land a desired job and advance in their career.

Graduate employability refers to the ability of graduates to secure and maintain employment

by leveraging their skills, knowledge, and attributes to meet the demands of the labour market.

It is a multifaceted concept that extends beyond mere job acquisition, encompassing the

continuous development of competencies that enable individuals to adapt to evolving

workplace requirements17. In Nigeria, where unemployment remains a significant socio-

economic challenge, graduate employability is critical for economic growth and development.

Employment involves a formal agreement between an employer and an employee, where the

latter provides services in exchange for compensation27. However, employability goes further,

focusing on graduates' preparedness to contribute meaningfully to the workforce, particularly

in economics, where analytical and practical skills are paramount28.

Despite the importance of these dimensions, several factors hinder graduate employability,

particularly in developing economies like Nigeria. Significant barriers include misalignment

between educational outputs and labour market demands, insufficient practical training, and

limited industry collaboration29. Additionally, structural issues such as weak governance,
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inconsistent policies, and a challenging business environment exacerbate the problem30. For

instance, in Southwest Nigeria, the high student-lecturer ratio in universities often limits the

quality of education and practical exposure, further diminishing graduates' employability

prospects31. Addressing these challenges requires a concerted effort from educational

institutions, policymakers, and industry stakeholders to align curricula with market needs,

enhance practical training opportunities, and foster partnerships that bridge the gap between

academia and the workplace32.

2.1.3 Undergraduate’s Perception of their Employability

An undergraduate's perception of their employability is defined as their belief that the skills,

knowledge, and experiences acquired through their studies will enable them to secure a job

upon graduation. This perception is influenced by various factors, including the perceived

relevance of their degree, exposure to career guidance services, internship opportunities,

curriculum relevance, lecturer competence, market demand for their field, and their self-

assessment of key employability skills33,34. Exploring the student perspective of graduate

employability is crucial because their views are not widely known and can strategically

influence organizational performance theory30,35.

Undergraduates often hold varied perceptions regarding their readiness for the workforce.

Many students recognize the importance of essential employability skills such as

communication, teamwork, and problem-solving, which they perceive as critical for securing

entry-level positions. However, a notable gap often exists between students' self-assessment

of their skills and the expectations of employers, particularly concerning personal
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management skills like initiative and risk-taking36. This discrepancy highlights a potential gap

between educational outcomes and industry requirements.

While students may feel confident in their academic knowledge, they often underestimate the

importance of the soft skills and practical experiences that employers highly value27. This can

result in a false sense of readiness for the labour market. To address these perception gaps,

universities must promote institutional opportunities that enhance student employability. In

this study, this concept is explored by focusing on three key measures of student’s perception

of employability, which are labour market awareness, their field of study, and their self-

awareness of their skills and abilities. By examining these three measures, this research aims

to provide a deeper understanding of how undergraduates perceive their own employability.

2.1.3.1 Labour Market Awareness

A labour market, which can function locally, regionally, nationally, or internationally, is a

system that connects employers with available workers. Numerous factors impact labour

markets, such as shifts in consumer preferences, worldwide competition, technological

developments, and governmental actions like laws, policies, and regulations34. National

minimum wages, employment equality laws, and work-hour restrictions are examples of how

these factors can affect employment rights, occupations, and job availability. Labour market

awareness is when the skills and experience offered by people looking for work matches what

the employer needs and both parties are in agreement on the wages, hours and conditions,

everyone is happy. Labour market awareness is the ability to find and use information about

the labour market to help with career development. It can help people find jobs, change
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careers, or decide what education to pursue. Employability is the ability of a worker to meet

the needs of the labour market37.

Labour market information assists people from various walks of life in making informed

decisions. It raises their awareness of occupations or industries, for example, and can help

make important decisions about study and training, one’s first job, or the next career step.

Labour market awareness is an essential tool, whether in looking for education, searching for

a job, or considering a career change38.Labour market awareness assists to find out many

different things, including job trends, the skills employers are looking for, which industries

are hiring, where jobs are located, and areas of job growth or decline. These will help you to

identify what skills and abilities are essential for work and what skills job seekers might

require in future. Labour market outcomes of undergraduates’ choice of subject are important

for public policy and for students. Policy interest is indicated by the prominence of

‘employability’ in public discourse39. Young people in low-income countries such as Nigeria

are finding it difficult to make a successful school-to-work transition. This is exacerbated by

high unemployment and uncertainty in the labour market. Being aware of the jobs available

and the skills required to become relevant in the market is paramount for undergraduates.

There has been significant research into employers' perceptions of the employability skills of

business-related graduates, including valuable insight into the types of skills required40.

Multiple studies indicate students’ awareness of the advantages of gaining employability

skills in particular those related to communication and teamwork38,39,40.
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The constantly changing society poses numerous challenges for college students to be well-

adapted for their personal well-being and career success. An ever-changing environment

requires them to be adaptable to identify and take advantage of career opportunities17,41.

Therefore, launching social practices and strengthening the social adaptability of college

students can improve their employability and help alleviate the current pressure of difficult

employment for college students.

2.1.3.2 Students’ Field of Study

The field of study refers to the specific academic discipline or area of specialization that

undergraduates pursue during their higher education42. It encompasses the theoretical

knowledge, practical skills, and competencies that students acquire in their chosen discipline,

which are often aligned with specific career paths or industries. Fields of study can range

from science, technology, engineering, and mathematics (STEM) to social sciences,

humanities, and vocational disciplines. Each field has its unique curriculum, learning

outcomes, and relevance to the labour market, which collectively shape the employability

prospects of graduates43. The field of study a graduate chooses has a big impact on their

employability, which means that the particular field they choose has a direct impact on their

chances of finding a job after graduation27. Some fields are generally thought to have better

employment prospects and higher job market demand than others; in other words, the

knowledge and skills acquired in a particular field can influence the types of jobs a graduate is

qualified for and how easily they can secure employment in that area. However, both efficacy

beliefs and outcome expectations are mediated by students' explorations of self and career,
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including their perceptions of whether and how their study programmes relate to their future

careers. Students' exploration of their future careers has been linked to their perceptions of

study and programme relevance44. Indeed, employability perceptions related to programme

relevance and career exploration could potentially vary across gender. Students’ confidence

that their degree programmes were preparing them for employability and graduate life appears

to lessen as they progress through their programmes, potentially in line with their growing

awareness of labour market opportunities, competition and their own abilities.

While certain fields of study may be perceived as having higher employability due to their

alignment with industry demands, the employability of graduates ultimately depends on their

ability to develop and demonstrate a combination of technical and soft skills that are valued

by employers45. By addressing the challenges and opportunities associated with different

fields of study, higher education institutions can enhance undergraduates' perceptions of

employability and prepare them for successful careers in a rapidly changing world24. This

requires a holistic approach that integrates academic training with practical experience, fosters

partnerships with industry stakeholders, and promotes a culture of continuous learning and

adaptability across all fields of study.

The choice of a field of study is often influenced by personal interests, career aspirations,

societal expectations, and labour market trends, making it a critical determinant of a student's

academic and professional trajectory17. The relationship between field of study and

employability is a critical area of research, as it highlights how different academic disciplines

influence graduates' ability to secure and retain employment. Employability, in this context,



43

refers to the combination of skills, knowledge, and attributes that make graduates attractive to

employers46.

Certain fields of study, such as STEM disciplines, are often associated with higher

employability due to their alignment with industries experiencing rapid growth and demand

for skilled professionals47. Conversely, fields like humanities and social sciences may face

challenges in demonstrating direct relevance to specific industries, leading to perceptions of

lower employability among graduates48. However, employability is not solely determined by

the field of study; factors such as the quality of education, practical training, and the ability to

transfer skills across contexts also play a significant role26. Undergraduates' perceptions of

employability are heavily influenced by their field of study, as they often associate their

academic discipline with specific career outcomes27. For instance, students in STEM fields

may perceive themselves as having higher employability due to the demand for technical

skills in industries such as engineering, information technology, and healthcare49. On the other

hand, students in humanities and social sciences may express concerns about their

employability, particularly if they perceive a lack of clear career pathways or opportunities for

practical application of their skills17.

These perceptions are often shaped by societal narratives, labour market trends, and the

availability of role models in their chosen fields, which can either reinforce or challenge their

confidence in their employability prospects43. The alignment between field of study and

labour market demands is a key factor influencing undergraduates' perceptions of

employability50.
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In Nigeria, for example, fields such as engineering, medicine, and computer science are often

perceived as having higher employability due to their direct relevance to industries with

significant growth potential25. Conversely, fields like history, philosophy, and fine arts may

be viewed as less employable, despite the transferable skills they offer, such as critical

thinking, communication, and creativity51. This misalignment between academic training and

labour market needs can lead to a sense of uncertainty among undergraduates, particularly in

fields where career pathways are less defined or where opportunities for practical experience

are limited80. The role of practical training and industry exposure in shaping undergraduates'

perceptions of employability is also significant52.

2.1.3.3. Self-awareness

Self-awareness is a powerful tool for personal growth, particularly for university students29. It

empowers them to identify their strengths, weaknesses, values, and career goals, fostering

reflective practices53. These practices enable students to assess their skills, align their personal

and professional objectives, and cultivate decision-making, confidence, and adaptability -

crucial qualities for employability.

Acquiring relevant knowledge enhances self-awareness, allowing students to apply theoretical

concepts in practical settings, build confidence, and clarify their career aspirations35. Students

with high self-awareness can manage their emotions, articulate their strengths and weaknesses,

demonstrate self-discipline, and navigate the job market effectively, ultimately leading to

successful employment and professional achievement45. Recent debates about graduate

preparedness for the workplace also emphasize the psychological, cultural and identity
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capitals that help graduates negotiate a difficult labour market and workplace conditions40. It

is, therefore, useful to understand how students feel prepared for and connected with graduate

life more generally. Literature suggests that the perceived employability of students globally

and is impacted by gender and year of study41. This may be relevant for the generation of

graduates, Generation Z or Millennial, who are more likely than previous generations to seek

work-life balance. Adaptability is the ability to adjust to social institutions and coordinate

behavior to fit the social environment is a crucial factor for students to gain a sustainable

competitive edge in knowledge and competence54. Previous research on the employability of

college undergraduates has confirmed this. Notably, most related academic efforts have been

made in general and career adaptability29,54. All these efforts contribute to making potential

employees-undergraduates- more self-aware and prepared for the workplace.

Students occasionally fail to grasp the significance of having employable skills for a smooth

transition from school to the workplace55. Lack of knowledge makes students less likely to try

to obtain them, which is crucial. They contend that it is critical to teach students the value of

having employable skills and help them develop the capacity to recognize their abilities.

2.1.4 Lecturer Factors

Lecturer factors encompass a broad range of professional and personal attributes that

collectively shape higher education's teaching and learning experience. These factors include

among others professional qualifications, teaching experience, research engagement, content

mastery, and delivery competence56. In this study, aspects of Lecturer factors which are of

interest and considered are Lecturer’s content competence, delivery competence and

Lecturer’s mentorship and support.
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2.1.4.1 Lecturer Competence

Lecturer competence is one of the most significant determinants of quality higher education

and student employability. In contemporary academic discourse, lecturer competence is

broadly conceptualized as comprising two fundamental dimensions: content competence

(expertise in subject matter) and delivery competence (effectiveness in pedagogical

methods)57. These competencies are not mutually exclusive but interdependent, collectively

shaping students' learning experiences and subsequent transition into the labour market.

Research consistently demonstrates that students taught by highly competent lecturers exhibit

superior academic performance, enhanced critical thinking abilities, and greater confidence in

applying their knowledge to real-world scenarios58. This relationship between lecturer

competence and student outcomes is particularly crucial in employability, as employers

increasingly seek graduates with technical expertise and adaptable skills.

The importance of lecturer competence extends beyond mere knowledge transmission.

Competent lecturers serve as role models, mentors, and facilitators of professional

development, helping students bridge the gap between academic learning and workplace

requirements59. Their ability to contextualize theoretical concepts within practical applications

significantly influences students' perceptions of their career readiness. Moreover, in an era of

rapid technological advancement and evolving industry demands, the role of lecturers in

preparing students for the
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dynamic job market has never been more critical60. This section establishes the foundational

understanding of lecturer competence as a multifaceted construct directly impacting

educational quality and, by extension, graduate employability.

Content Competence

Content competence represents the cornerstone of effective teaching in higher education. It

encompasses a lecturer's comprehensive mastery of their subject area, including up-to-date

knowledge of theoretical frameworks, practical applications, and emerging trends within their

discipline61. A lecturer with strong content competence possesses factual knowledge and the

ability to critically analyze and synthesize information, making complex concepts accessible

to diverse learners. This depth of understanding enables lecturers to anticipate and address

student misconceptions, adapt their teaching to various learning styles, and foster higher-order

thinking skills essential for professional success. The manifestation of content competence

extends to curriculum development and instructional design. Lecturers must continuously

update course materials to reflect industry practices and technological advancements62. For

instance, in fields like measurement and evaluation, where methodologies and tools evolve

rapidly, lecturers must maintain cutting-edge knowledge to ensure students acquire relevant,

marketable skills54. Research indicates that students perceive lecturers with strong content

expertise as more credible and inspiring, enhancing their learning engagement and

motivation63. However, challenges persist, particularly in developing nations where limited

access to recent publications, inadequate professional development opportunities, and heavy
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teaching loads may hinder lecturers' ability to maintain and enhance their content

competence64.

Delivery Competence

While content competence provides the "what" of teaching, delivery competence addresses

the "how" - the pedagogical skills that make knowledge transmission effective and engaging.

Delivery competence encompasses a broad range of skills, including clear verbal

communication, effective use of non-verbal cues, classroom management strategies, and the

ability to create inclusive learning environments57. Research in educational psychology

emphasizes that even the most knowledgeable lecturers may fail to impact student learning if

they lack proficiency in delivering content in an accessible and stimulating manner58.

The digital transformation of education has added new dimensions to delivery competence.

Modern lecturers must utilize various technological tools - from learning management

systems to interactive multimedia - to enhance student engagement and facilitate learning

modalities60. The COVID-19 pandemic highlighted the importance of technological

pedagogical skills, as many lecturers struggled to adapt to online teaching environments54.

Studies show that students value lecturers who can skillfully blend traditional teaching

methods with innovative digital approaches, often leading to more comprehensive learning

experiences64. Furthermore, delivery competence includes the lecturer's ability to provide

constructive feedback, facilitate discussions, and create opportunities for active learning - all

of which contribute significantly to students' professional confidence and perceived

employability64.



49

2.1.4.2 Lecturer Mentorship

Lecturer mentorship and guidance are critical components in shaping undergraduates'

perceptions of their employability. Effective mentorship encompasses career-focused support

and psychosocial assistance, which foster a conducive learning environment. According to the

National Academies of Sciences, Engineering, and Medicine, mentorship that emphasizes

career development significantly enhances students' confidence in their job prospects, leading

to increased academic productivity and better preparation for future employment

opportunities65. Career-focused mentorship involves guiding students in navigating their

academic and professional paths. This type of support has been shown to correlate with a 1.8-

fold increase in publication output and a 2.3-fold improvement in grant acquisition among

mentees. Such statistics underscore the importance of lecturers actively engaging with

students to help them develop essential skills and knowledge directly applicable to their future

careers, thereby enhancing their employability.

In addition to career guidance, psychosocial support from lecturers plays a vital role in

shaping students' perceptions of their employability. Research indicates this support is linked

to a 32% higher programme persistence rate and reduced student attrition65. By creating a

supportive and encouraging atmosphere, lecturers can significantly influence students'

commitment to their studies and their overall belief in their employability, which is crucial for

their long-term success in the job market. The relationship between mentorship and perceived

employability is further explored in research, highlighting the significance of formal

mentoring in enhancing self-perceived employability among university students66. Their
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findings reveal a statistically significant positive association between mentoring and

employability perceptions, emphasizing the importance of psychological-emotional support as

a key mentoring function. This suggests that mentorship's emotional and psychological

aspects can be just as impactful as traditional career guidance, reinforcing the need for a

holistic approach to mentorship.

Moreover, mentoring duration, frequency, and mentor-mentee compatibility have been

posited as critical moderators of the relationship between mentorship and employability

perceptions64. Long-term and frequent interactions with compatible mentors yield the best

outcomes, indicating that the quality of the mentoring relationship is essential for maximizing

its effectiveness. This insight is particularly relevant for educational institutions seeking to

enhance their mentorship programmes and improve students' perceptions of their

employability.

Conversely, the phenomenon of mentorship malpractice poses significant challenges to

effective mentorship in academia33,67. The study categorizes various forms of malpractice that

can hinder mentees' career trajectories, including exploitative behaviours and inadequate

support. Such malpractice not only stunts professional growth but also perpetuates

inequalities within mentorship systems, particularly affecting marginalized groups.

Addressing these issues through comprehensive intervention frameworks, such as regular

mentorship evaluations that assess both the mentor's and mentee's satisfaction and progress,

can help ensure that mentorship remains a valuable resource for enhancing undergraduates'
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perceptions of employability, ultimately leading to a more equitable and supportive academic

environment.

2.1.5 Institutional Support Services

Generating employment is a major challenge for a developing country. The labour force

survey shows high unemployment rates; most of them are youth (fresh graduates), and the

long-term unemployment rate (one year or more) is also higher. In the next few years, the

government's goal is to create jobs for more than 15 million people by 202325. The

employment generation will be the major factor in reducing poverty, improving people's lives,

and reaching the Sustainable Development Goals (SDGs) by 2030. In order to create an

enabling environment, the government needs to take policy steps. It should be invested in

education from childhood to old age to create the human capital needed for a rapidly evolving

global economy. Quality infrastructure needs to be built for it to connect both domestically

and worldwide, and it needs to establish the right ecosystem for private investment, especially

for small businesses and entrepreneurs33. Institutional support can be of two types: financial

and non-financial. Scholarships, grants, allowances, or stipends are forms of financial

assistance that a graduate student can receive from an institution or the government of a

country. Also, the institution or government may provide some incentives or non-financial

support to help graduate students move forward and build their careers.

2.1.5.1 Career Guidance Activities

Career guidance activities (CGA) encompass all programs that provide students with the

necessary career information, advice, and guidance. These initiatives are designed to help
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students develop self-awareness, opportunity awareness, and crucial skills in decision-making

and career transitions. Such activities include practical training on Curriculum Vitae (CV) and

job application preparation, job search strategies and interview skills, effective self-

presentation and communication, as well as career self-management and professional work

etiquette25.

This approach, sometimes referred to as career education, is widely supported in the

literature33,68. The argument is that after acquiring knowledge and skills in their fields of study,

it is essential for students to receive assistance on how to effectively communicate their

achievements and their benefits to prospective employers through applications, CVs,

interviews, and job searches68.

These activities offer numerous benefits; they can enhance students' employability and career

prospects, develop transferable skills and knowledge relevant to the workforce, and foster

career adaptability, optimism, and confidence. Furthermore, they provide opportunities for

students to reflect on their strengths, weaknesses, and career goals, ultimately supporting a

smoother transition from education to employment69.

Overall, career guidance is an essential component of employability programs in higher

education institutions (HEIs), providing students with the skills, knowledge, and experiences

necessary to succeed in the workforce. However, despite these clear benefits, a significant

challenge remains: many students do not actively engage with their future career plans or seek

guidance until it is too late. This highlights a critical need for universities to adopt more
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strategic approaches that ensure student engagement with career education from the onset of

their university experience70.

2.1.5.2 Relevance of Economics Curriculum

The curriculum is the foundational framework that shapes economics students' academic

journey and professional preparedness, directly influencing their perceptions of

employability71. A well-structured economics curriculum must balance theoretical knowledge

with practical applications, ensuring students acquire both technical competencies (e.g.,

econometric analysis, policy evaluation) and transferable skills (e.g., critical thinking, data

interpretation) demanded by employers71. However, the persistent disconnect between

curriculum content and industry needs that are evident in employer complaints about

graduates' inability to apply theoretical knowledge, underscores the urgency of curriculum

reform. In Nigeria, where economics was introduced as a secondary school elective in 1966,

outdated pedagogical approaches and insufficient instructional materials have further

exacerbated this gap72. Effective curriculum development must, therefore, prioritize active

learning strategies, such as case-based projects and industry simulations, which foster student

engagement and bridge academic and professional contexts.

The evolution of curriculum design in economics education must respond to dynamic labour

market demands, particularly in developing economies72. Studies highlight thatcurricula

emphasizing 21st-century skills such as problem-solving, teamwork, and digital literacy align

more closely with employer expectations71,73. For instance, integrating experiential learning

modules (e.g., internships, capstone projects) into economics programmes has enhanced
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students' practical competencies and employability confidence71,74. However, challenges

persist: inadequate resources, rigid curricular structures, and limited industry collaboration

often hinder effective implementation. The Fourth Industrial Revolution necessitates curricula

incorporating emerging trends like data analytics and behavioural economics, ensuring

graduates remain competitive75.

Their curricular experiences profoundly shape economics undergraduates' perception of

employability. When curricula emphasize real-world relevance through updated content,

technology integration, and employer partnerships, students perceive their education as a

direct pathway to career success133. Conversely, curricula lacking innovation or practical

alignment fosters skepticism about job readiness as seen in global cases where graduates

demonstrated skill mismatches71. For example, Nigerian economics students exposed to

participatory teaching methods (e.g., debates on current economic policies) demonstrate

heightened confidence in their analytical and communication skills, key attributes for

employability. Addressing these disparities requires a collaborative approach: universities,

policymakers, and industries must co-design curricula that reflect contemporary economic

challenges and opportunities. By doing so, institutions can transform economics education

into a catalyst for employability, equipping students with degrees and the ability to thrive in

evolving professional landscapes.

Recent studies underscore the transformative potential of innovative curriculum models in

enhancing graduate employability across disciplines. In health sciences, demonstrate how

competency-based curricula with clinical immersion significantly improve graduates' job
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placement rates, suggesting similar applications for economics programmes76. The Education

4.0 framework offers particular relevance, advocating for curricula integrating digital literacy

modules and industry micro-credentials to address skill gaps in data-driven fields like

economics. This aligns with findings in marketing education, where philosophy-driven

curriculum redesigns emphasizing experiential learning boosted employability skills by 40%72.

The Malaysian case study further validates this, proving that curriculum-employability

outcomes vary significantly by discipline - a crucial consideration for economics programmes

balancing quantitative rigour with soft skill development77. These insights collectively argue

for discipline-specific curriculum innovations that marry academic rigour with labour market

responsiveness.
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2.2 Theoretical Review

2.2.1 Human Capital Theory by Gary Becker (1964)

Economists use the term human capital to refer to individual qualities that are thought to

benefit the production process. It includes the knowledge, abilities, know-how, health, and

education of the employees. Human capital significantly impacts individual earnings.

Throughout childhood and early adulthood, research shows that investments in human capital

yield significant financial returns.

Over the past few years, intangible assets have gradually gained attention. Human capital is

the most crucial component of intangible assets. The human capital theory is one well-known

framework for developing educational human resources. Gary Becker was an economist who

developed the Human Capital Theory. His book, Human Capital: A Theoretical and Empirical

Analysis, with Special Reference to Education, published in 1964, laid the groundwork for

understanding the economic value of investing in education and training. He developed the

theory in the early 1960s78. In his research, Schultz highlighted the significance of education

and skills and human capital's role in economic growth and development77. It believes that

human capital is the difference between individuals due to education, vocational training, and

work experience.

According to the human capital theory, spending on education and training increases people's

productivity, skills, and knowledge, benefiting both the individual and society79. Enhancing

human capital which in turn propels economic growth and development, requires education

and professional development. The theory emphasizes the value of ongoing professional
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development for educators in the context of educational human resource development to

improve their efficacy and skill sets and better prepare students for the workforce.

Accordingly, human capital in the context of this study, the lecturer is one of the key

components of human development (undergraduates). Through talent cultivation, the nation's

economic value, technological advancements, and human needs can be linked, and human

capital can then be used to create higher-quality jobs80. According to him, human capital is the

expertise, experience, and knowledge gained through investing in people. Knowledge-rich

human capital, abilities, and dispositions can also increase a company's economic worth.

However, in the past, elites were the only ones who could afford university education.

However, the public's access to higher education has grown over the past few decades. This

increases the level of international competition for university graduates78.

Human capital theory is about humans increasing their productivity and efficiency through a

greater focus on education and training. It is the study of human resources, it talks about the

development of economic value (employability skills) from how individuals (graduates)

function as a society (labour market). Investing in human capital lets you see growth

measured through your staff’s abilities, values, and skillset81. Education and training are

viewed as investments that yield returns in the form of higher productivity and earnings.

Individuals and organizations invest in education and training based on a rational calculation

of the expected benefits and costs. The primary outcome of education and training is

enhancing skills and knowledge, which increases individual productivity. There is a direct

link between human capital development and economic growth; higher education and skills
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lead to more remarkable economic development. Human Capital Theory is supported by

extensive empirical research showing the positive correlation between education, training, and

economic outcomes. The theory has significantly influenced education policies worldwide,

emphasizing the importance of investing human capital for economic development82. It

highlights the need for continuous professional development, aligning well with modern

educational practices emphasizing lifelong learning.

Relevance to the influence of educational human resources development on undergraduates’

perception of employability, emotional intelligence, and satisfaction points to a framework for

analyzing how investing in undergraduates can enhance students' skills, including personal

and skill development, mentorship, career development and institutional policies support

these choices, which is crucial for effective learning and human resource management82.

Human Capital Theory suggests that professional development leads to higher productivity

and job satisfaction for students who have the skills and knowledge they need to succeed

academically and pursue their career goals. When students feel competent, their perception of

their skills increases. This is particularly important among economics undergraduates, where

targeted human resource development programmes can address their challenges and improve

their overall self-perception of employability83.

The theory underlines the need for policymakers to invest in human resource development

initiatives that support continuous professional and career development for students. By

prioritizing human resource development, universities in Southwest Nigeria can create an
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environment that fosters growth, emotional well-being, self-awareness and efficacy,

ultimately leading to better student educational and career outcomes77.

In the context of the present study, in educational institutions, Human Capital Theory suggests

that students’ investment in skill development and personal management is crucial for

increasing human capital. Meanwhile, institutions invest in lecturers and institutional support

practices to support students’ development (employability perception). Adequate staffing,

comprising academic and support staff with requisite competence and experience, is essential

for providing students with quality education and guidance. This, in turn, enhances students’

human capital, making them more employable and productive in the labour market.

Relevance of Human Capital Theory to Students’ Employability

The human capital theory emphasizes education, training, and skill development as critical

factors that enhance individual productivity and contribute to societal and economic growth.

Pioneered by Gary Beckerand further developed by Schultz, this theory posits that human

capital (skills, knowledge, experience, and health) is an essential resource in fostering both

individual and collective advancement82. Applying this theory to higher education offers

valuable insights into how investments in educational resources and professional development

influence undergraduates' perceptions of their employability.

Education is a central element of human capital theory, as it equips individuals with the

capabilities required to function effectively in the labour market. Educational institutions play

a pivotal role in shaping students' readiness for employment by fostering the acquisition of

relevant knowledge and skills82. This is especially pertinent for undergraduates, whose
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perceptions of their employability are influenced by their institutions' quality of education,

mentorship, and career development opportunities. When students acquire the necessary

competencies and confidence to meet labour market demands, their self-perception of

employability improves significantly84.

Research has demonstrated that investments in human capital lead to positive economic

outcomes, such as increased productivity and higher earnings85. Institutions prioritizing

human resource development contribute to these outcomes by providing a conducive learning

environment, access to skilled educators, and programmes supporting career readiness. For

example, mentorship and practical training initiatives tailored to the specific needs of

undergraduates are essential in preparing students for professional success. In regions such as

southwest Nigeria, these measures are significant in addressing local labour market challenges

and ensuring graduates possess the skills to compete effectively.

In addition to academic and professional training, human capital theory highlights the

importance of fostering emotional intelligence and self-management skills among students.

Educational institutions that invest in the professional development of their staff and provide

structured student support programmes create an ecosystem that enhances students' learning

experiences. This, in turn, positively impacts their ability to navigate workplace challenges

and adapt to evolving industry demands. Such practices underscore institutions' need to align

their policies and resources to cultivate human capital.

The theory also provides a framework for understanding the broader implications of human

capital development on employability. It emphasizes the need for educational institutions to
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improve staffing, resource allocation, and student-centred initiatives continuously. These

efforts ensure that graduates are well-prepared to contribute meaningfully to economic

development and societal progress. For instance, targeted investments in faculty expertise and

support services enhance the quality of education and boost students' confidence in their

abilities, thereby improving their employability.

2.2.2 The Social Cognitive Career Theory

This study is equally anchored on the Social Cognitive Career Theory, a framework to explain

the processes through which individuals develop career interests, make choices, and achieve

performance outcomes86. Rooted in Bandura's concept of triadic reciprocity, Social Cognitive

Career Theory posits a dynamic, reciprocal interplay between personal factors, environmental

influences, and overt behaviour. At the heart of Social Cognitive Career Theory are three core

constructs: self-efficacy, which reflects students' confidence in mastering tasks relevant to

their careers; outcome expectations, which involve beliefs about the results of their efforts;

and goal setting, which guides motivation and persistence85. These personal determinants are

situated within contextual and experiential factors such as support systems and barriers, with

students' learning experiences playing a pivotal mediating role. The theory emphasized the

relationship between self-referent thought and social processes in guiding human behaviour.

In mapping the variables of this study onto the Social Cognitive Career Theory framework,

the independent variables are conceptualized as critical contextual affordances within the

academic environment. Lecturer factors, encompassing competence and mentorship, represent

proximal sources of efficacy information that provide mastery experiences, vicarious learning,
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and verbal persuasion. Institutional support services, such as career guidance and a relevant

curriculum, function as more distal contextual factors that shape positive outcome

expectations and reinforce self-efficacy. The dependent variable, perceived employability, is

theorized within the Social Cognitive Career Theory choice model as the cognitive precursor

to concrete career choice goals, representing a student's confidence and intention to secure

employment87. Furthermore, the model accommodates the moderating variables of gender,

positioned as a person input, and university type, conceptualized as a broader contextual

affordance that may alter the availability or impact of the primary independent variables.

The selection of Social Cognitive Career Theory is justified by its unique integration of

person and environmental variables, moving beyond theories that examine these factors in

isolation88. It provides a robust lens for interpreting the hypothesized relationships within the

specific context of economics education in the study location. The theory offers a coherent

mechanism for explaining how proximal supports from lecturers and distal supports from the

institution correlate with students' employability perceptions by building their confidence and

shaping their expectations of career success87.

Applying Social Cognitive Career Theory to Economics students' employability allows this

study to explore how both interpersonal lecturer qualities and institutional support services

collectively shape perceptions of job readiness. In the context of higher education, lecturer

factors serve as key social influences that build or diminish students' career-related self-

efficacy and expectations, while institutional supports provide the structured environment that

helps students understand labour market demands. These personal and contextual factors
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interact continuously to foster or hinder students' readiness for employment69. The theory's

emphasis on cognitive and environmental variables offers a solid foundation for analyzing the

correlations that ultimately drive graduates' successful integration into the workforce.

Relevance of Social Cognitive Career Theory to Students’ Employability

Social Cognitive Career Theory is particularly relevant for understanding economics students'

employability as it provides a coherent framework for examining how lecturer factors and

institutional support services shape career development processes. Lecturer competence and

mentorship function as proximal sources of efficacy information, directly enhancing students'

self-efficacy by strengthening their confidence in understanding economic concepts and

applying them in practical contexts. This development of self-efficacy, in turn, strengthens

positive outcome expectations and motivates students to pursue clear, attainable employment

goals aligned with their field of study89.

Curriculum relevance and career guidance services serve as crucial environmental supports

that further reinforce this process. A market-aligned curriculum ensures students acquire

contemporary, relevant skills, building their belief that their education effectively prepares

them for available jobs. Career guidance supplements this by providing essential labour

market information and planning assistance, supporting the formation of realistic expectations

and intentional career goals. These institutional factors collectively operate as contextual

affordances that help students translate academic learning into employability competencies.
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By integrating these personal and environmental elements, Social Cognitive Career Theory

highlights the dynamic interaction between self-referent beliefs and external supports in

shaping employability perceptions. The theory offers a powerful lens to evaluate how lecturer

factors and institutional services function as correlates of economics undergraduates'

readiness to meet labour market demands. Its comprehensive approach enables a nuanced

analysis of the mechanisms through which educational experiences influence students'

transition from academic preparation to successful workforce integration.

2.3 Review of Empirical Studies

2.3.1 Lecturer Factors and Undergraduates’ Perception of Employability

A recent study provides critical insights into how lecturer characteristics differentially impact

student attainment in resource-constrained settings89. Their Ghanaian study reveals that

lecturers' professional qualifications and pedagogical adaptability significantly influence

students' academic performance as a precursor to employability confidence. Notably, lecturers

who employed participatory methods (e.g., group problem-solving) mitigated socioeconomic

barriers, fostering skills like collaboration and resilience that align with employer demands.

However, the study underscores a gap: while lecturer competence improved test scores, its

direct effect on employability perceptions remained unexamined. This aligns with findings

from Nigeria, where lecturers' ethical conduct (e.g., fairness, punctuality) correlated with

students' self-efficacy, suggesting an indirect pathway to employability75. These studies

collectively highlight the need for context-specific frameworks linking lecturer traits to career

readiness.
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Another Saudi Arabian study offers a novel lens on how lecturers' technological self-

efficacy during emergency remote teaching shaped student engagement which is a proxy for

employability skill development. Lecturers who leveraged interactive platforms (e.g.,

breakout rooms, gamification) not only sustained attention but also cultivated digital literacy

and self-directed learning, traits prioritized in post-pandemic labour markets74. However, the

narrative data revealed disparities: lecturers resistant to technology adoption inadvertently

reinforced students' anxieties about workforce readiness. This complements previous

emphasis on adaptability as a lecturer competency, extending it to digital contexts.

A Nigerian study establishes a robust correlation between lecturers' professional ethics (e.g.,

integrity, accountability) and students' academic performance67. This ethical modeling,

observed through punctuality, fair assessment, and mentorship appears to cultivate

students' workplace professionalism, a core employability dimension. Previous findings echo

this, finding that lecturers in Ghana who demonstrated equitable treatment of students

enhanced marginalized learners' aspirations89. However, another study contradicts this

narrative, showing that during crises, ethical obligations expand to include digital

inclusivity (e.g., accommodating connectivity disparities). These studies converge on a thesis:

lecturers serve as implicit career role models, with their ethical and professional behaviors

shaping students' perceptions of industry norms90.

2.3.1.1 Lecturer Competence and Undergraduates’ Perception of Employability

The literature review on the influence of lecturer competence on effective learning, focusing

on two key variables: content competence and delivery competence91. Content competence
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refers to the lecturer's mastery of the subject matter, which is essential for providing accurate

and in-depth knowledge to students. The study found that lecturers who possess strong

content competence are better able to answer students' questions and clarify complex concepts,

leading to enhanced student understanding and engagement. On the other hand, delivery

competence encompasses the methods and strategies employed by lecturers to convey

information effectively. The review highlights that lecturers who utilize diverse teaching

techniques, such as interactive discussions and multimedia resources, can create a more

engaging learning environment. Overall, the findings suggest that institutions should prioritize

the development of both content and delivery competencies among lecturers to foster

effective learning outcomes.

The perspectives of students regarding lecturers' teaching competencies in Tanzanian

universities, emphasizing the impact of these competencies on the teaching and learning

process was studied58. The study identifies content competence as a critical factor, as students

expressed a preference for lecturers who demonstrate a deep understanding of their subjects

and can relate theoretical concepts to real-world applications. This mastery not only enhances

the credibility of the lecturer but also instills confidence in students regarding the knowledge

they are acquiring. Additionally, the study highlights the significance of delivery competence,

noting that students respond positively to engaging and interactive teaching methods that

facilitate active learning. Lecturers who employ varied instructional strategies, such as group

work and practical demonstrations, are perceived as more effective in promoting student

engagement and comprehension. The research underscores the necessity for universities to
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invest in professional development programmes that enhance both content and delivery

competencies among lecturers, ultimately improving the overall quality of education.

The relationship between lecturer competence and students' employability perceptions

operates through multiple pathways. Firstly, content-competent lecturers ensure students

acquire current, industry-relevant knowledge and skills that align with employer

expectations54. Students who recognize that their learning directly connects to real-world

applications develop greater confidence in their career prospects. Secondly, delivery-

competent lecturers employ teaching methods that mirror workplace scenarios, such as case-

based learning, simulations, and project-based assessments, which help students visualize

their transition from academia to the profession56.

Research demonstrates that students taught by highly competent lecturers exhibit stronger

self-efficacy beliefs regarding their professional capabilities57. This is particularly evident

when lecturers explicitly incorporate employability skills such as critical thinking, problem-

solving, and communication into their teaching. Conversely, when students experience

outdated teaching methods or perceive gaps between curriculum content and industry needs,

they may doubt their readiness for employment60. The cumulative effect of these experiences

shapes students' overall perception of how well their education has prepared them for the job

market, making lecturer competence a pivotal factor in employability development.

Another study examined instructors' test construction competencies and their implications for

teaching and learning in Tanzanian universities, shedding light on the importance of both

content and delivery competencies58. The study reveals that lecturers with strong content
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competence are better equipped to design assessments that accurately reflect course objectives

and measure student learning effectively. This alignment between assessment and learning

outcomes is crucial for ensuring that students are evaluated fairly and comprehensively.

Furthermore, the research emphasizes the role of delivery competence in the context of

assessment, as effective communication of assessment criteria and timely feedback are

essential for student success. Lecturers who can clearly articulate expectations and provide

constructive feedback help students understand their strengths and areas for improvement.

The findings suggest that enhancing both content and delivery competencies among lecturers

is vital for improving educational quality and fostering a more effective learning environment

in higher education institutions. Collectively, these studies highlight the critical need for

ongoing professional development and support for lecturers to strengthen their competencies

in both content knowledge and instructional delivery.

2.3.1.2 Lecturers’ Mentorship and Students’ Perception of Employability

National Academies of Sciences, Engineering, and Medicine conducted an extensive

empirical review titled The Science of Effective Mentorship in STEMM, which examined the

multifaceted role of mentorship in promoting academic success and career persistence in

Science, Technology, Engineering, Mathematics, and Medicine (STEMM) fields59. The study

aimed to identify evidence-based mentorship practices and their effects on diverse student

populations, particularly those from underrepresented groups. Utilizing a comprehensive

analysis of longitudinal and cross-sectional data, the research demonstrated that effective

mentorship significantly enhances academic outcomes, such as degree completion,

publication productivity, and retention rates. Moreover, it underscored the importance of
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psychosocial support, which contributes to mentees’ sense of belonging, identity affirmation,

and psychological well-being. Findings also revealed that underrepresented students often

face disparities in mentorship access and quality, exacerbating systemic inequalities. The

study concluded that structured, culturally responsive, and intentional mentorship practices

are crucial for advancing equity in STEMM education. It recommended the implementation of

institutional strategies, such as formalized mentor training programmes (e.g., Entering

Mentoring), feedback systems, and recognition frameworks like the Presidential Awards for

Excellence in Science, Mathematics, and Engineering Mentoring (PAESMEM), to promote

inclusive mentorship ecosystems. These findings reinforce the value of mentorship not just as

a relational practice but as a strategic intervention to foster diversity and excellence in

STEMM.

This research provide robust empirical evidence on the relationship between formal mentoring

and perceived employability among university students through a large-scale quantitative

study (N = 1,023)64. Their findings demonstrate a statistically significant positive association

between mentoring and self-perceived employability after controlling for demographic and

institutional variables (age, gender, academic field, university ranking), reinforcing

mentoring's value in career preparedness. Notably, the study advances existing literature by

identifying psychological-emotional support as the most impactful mentoring function

surpassing career guidance, academic support, and role modelling in enhancing employability

perceptions. The research further establishes that mentoring duration, frequency, and mentor-

mentee similarity moderate this relationship, suggesting that long-term, frequent mentoring

with compatible mentors yields optimal employability outcomes. Methodologically, the study
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strengthens credibility through psychometrically validated instruments (16-item employability

scale and 25-item mentoring scale) and rigorous statistical controls. While the China-specific

context limits generalizability, the findings align with global employability theories while

offering localized insights into Asian higher education systems. The authors' recommendation

for structured mentoring programmes resonates particularly with developing economies where

formal career guidance systems are nascent. Future research could build on this work by

incorporating qualitative dimensions to explore how cultural factors shape mentoring

effectiveness in collectivist societies like China.

Another groundbreaking study exposes the under-researched phenomenon of mentorship

malpractice in academia and its detrimental effects on mentees' career trajectories65. Through

systematic categorization, the author identifies six distinct malpractice types: active forms

(hijackers who appropriate mentees' work, exploiters benefiting from unequal labour

exchange, and possessors exerting excessive control) and passive variants (bottleneck mentors

causing delays, country clubbers offering superficial engagement, and world travelers

providing inconsistent availability). The research reveals a tripartite etiology of malpractice

stemming from: (1) lecturer-level factors (burnout, deficient training), (2) institutional failures

(weak policies, inadequate oversight), and (3) systemic issues (hierarchical power structures,

toxic academic cultures).

The study demonstrates severe career consequences for mentees, including stunted

professional growth due to missed networking/publication opportunities and enduring

psychological trauma that undermines future career resilience. Notably, it evidences how
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malpractice perpetuates inequality marginalized groups face compounded disadvantages when

mentorship systems fail. While identifying formidable barriers to reform (entrenched power

dynamics, resource constraints, institutional inertia), the study proposes a comprehensive

intervention framework. This framework includes mandatory mentor training programmes to

ensure mentors are equipped with the necessary skills and knowledge, whistleblower

protections for mentees to encourage reporting of malpractice, quantifiable mentorship

evaluation metrics to assess the effectiveness of mentorship, and cultural transformation

initiatives to revalue ethical mentoring and change the prevailing attitudes towards mentorship.

2.3.2 Institutional Support Services and Undergraduates’ Perception of Employability

2.3.2.1 Career Guidance Activities and Undergraduates’ Perception of Employability

Another study aimed to explore the relationship between career preparedness constructs

(career self-efficacy, outcome expectations, exploration, and planning) and academic

achievement during middle school years, while also examining the moderating effects of

gender and geographic location93. The population consisted of middle school children in

Portugal, specifically focusing on those from northern and central regions. Participants were

selected through a legal approval process from the Portuguese Directorate General of

Education, with written consent obtained from institutional principals, teachers, and

caregivers. The final sample included 429 children, comprising 207 (48.3%) girls and 222

(51.7%) boys, with a majority (69.5%) from northern Portugal. The sample was characterized

by a medium-low socioeconomic status. Data analyses were conducted using the Statistical

Package for the Social Sciences (IBM SPSS, version 22.0). The study employed various
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statistical methods, including correlational and regression analyses, to assess the relationships

between career and academic variables.

Results indicated positive associations between career exploratory outcome expectations and

academic achievement trends over time. Gender and geographic location were found to

moderate these associations, while career planning negatively impacted academic

achievement. The study underscores the importance of integrating career development with

academic achievement strategies in educational settings. It calls for further research to deepen

understanding of the dynamics between these processes and to develop interventions that

support children's career preparedness and academic success66.

Another study investigated the integration of career training and mentoring programmes into

the curriculum of higher education institutions in Nigeria to enhance students' career

development and employability. The research is driven by specific objectives and questions to

identify existing career training and mentoring programmes, examine their implementation

within the educational framework, and explore the constraints that hinder effective execution.

The study underscores the critical need for higher education institutions in Nigeria to

restructure their curricula to include career training and mentoring programmes, thereby

equipping students with the necessary skills and competencies to thrive in the competitive job

market. The collaboration between educators and industry professionals is essential to ensure

that the curriculum aligns with the demands of the labour market, ultimately enhancing the

employability of graduates. A qualitative research design was adopted, focusing on a sample

population that included twenty-one higher education teachers and twelve industry executives,
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all with over ten years of experience in their respective fields. This diverse sample was

selected to provide a comprehensive understanding of the current state of career training

within Nigerian higher education. Data was collected through semi-structured interviews,

with eighty-seven percent of participants interviewed in person and thirteen percent via

telephone. The interviews were recorded with the consent of the participants, ensuring that

their responses remained anonymous and confidential. Thematic analysis was employed to

analyze the data, following a systematic process that involved familiarizing with the data,

coding, identifying themes, and producing a report.

The study's findings revealed a significant gap in the availability of structured Career Training

and Mentoring programmes within the participating institutions. Participants indicated that no

specific programmes are designed to enhance students' employability, which challenges their

career development. The insights provided by the industry executives highlighted the

necessity for collaboration between educational institutions and industry stakeholders to

create a more effective framework for career training. The study concluded that the lack of

structured Career Training and Mentoring programmes limits students' exposure to essential

skills and knowledge required for professional growth. It emphasized integrating these

initiatives into the higher education curriculum to better prepare students for the workforce.

The research advocates for a strategic approach to curriculum development that includes

Career Training and Mentoring as a fundamental component, ultimately fostering a more

employable graduate population in Nigeria and a brighter future for the country's workforce94.



74

In a similar study, the primary objective was to investigate the influence of practical teaching

on enhancing students' employability within vocational education settings. The study was

driven by several important questions, such as how vocational education students'

employability is affected by practical teaching, which particular competencies are most

strongly associated with increased employability, and how instructors and students view the

efficacy of practical teaching approaches today. Using a quantitative design, the study's

primary tool for collecting data was a questionnaire, which made it possible to collect data

from a specific population methodically and made statistical analysis of the correlations

between variables easier. Students at a vocational undergraduate college in GX City, China,

as well as full-time practice teaching instructors and managers, were the study's target

participants. After removing responses that took less than 120 seconds, 287 valid responses

were obtained from the 296 students who took the survey. Additionally, the teachers were

given a questionnaire to collect their opinions regarding practical instruction. Two separate

questionnaires, one for students and one for teachers, made up the data collection tool. They

were intended to evaluate different facets of practical teaching, such as instructional strategies,

sources of instructional materials, and perceived efficacy in fostering employability skills5.

Regression and correlation analyses were used to examine the connections between the

identified competencies such as communication, teamwork, professional ability, and practical

skills and the improvement of employability. The analysis sought to ascertain the importance

of these variables in forecasting employability outcomes. Employability enhancement and

practical teaching were positively correlated, with the eight identified competencies

accounting for 65.1% of the variation in employability outcomes. According to the regression
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analysis results, students' employability improved most significantly in terms of professional

ability, practical skills, and communication. Students also voiced doubts about the efficacy of

the current evaluation techniques and the adequacy of internship opportunities. Strengthening

practical teaching in vocational education is essential for improving students' employability,

highlighting the need for enhanced practical teaching programmes, better internship

opportunities, and a more integrated approach to teaching that combines theoretical

knowledge with practical application. The findings underscore the importance of aligning

educational practices with industry requirements to better prepare students for the workforce36.

In another study, to adequately prepare students for the ever-changing and intricate labour

market, higher education is essential. Assisting students in acquiring employability

competencies helps them acquire the knowledge and abilities needed to meet the demands of

their new jobs and ease their transition to the workforce. Employability competencies support

students' financial success and well-being. Universities and colleges provide career coaching

programmes to help students improve their employability skills. Even though employability

competencies are crucial, there are few empirical studies on the effects of these coaching

programmes. By investigating the connection between career coaching and the development

of employability competencies, the current study seeks to close that gap.

A two-study design based on a multiple-methods approach was used to gain more insight into

how coaching in higher education contributed to the development of students' employability.

Data were collected at higher education institutions in the Netherlands and Belgium via

student surveys (n= 491) and interviews with coaches (n = 9). Quantitative data showed a

significant positive relationship between coaches' autonomy support and the development of
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students' employability competencies. The interviews provided in-depth, detailed findings on

how coaches support students in their learning process. Coaching sessions became most

effective by encouraging students to engage in trial and error and stimulating (self-) reflection.

Taken together, results show that (career) coaching in higher education has the potential to

support students' development of employability competencies, which will, in turn, foster their

transition to the workplace36.

2.3.2.2 Curriculum Relevance and Undergraduates’ Perception of Employability

The integration of a robust curriculum in education is crucial for enhancing students'

academic performance and shaping their perceptions of employability. This empirical review

synthesizes findings from various studies, focusing on the impact of instructional materials on

undergraduate students' performance in Economics and how curriculum design influences

their employability perceptions in the job market. Instructional materials serve as vital tools in

the teaching and learning process, facilitating better understanding and retention of

knowledge. Previous research has explored the impact of these materials across different

educational levels and subjects; however, limited studies have specifically addressed their

effects on undergraduate Economics education, curriculum design, and the implications for

students' perceptions of employability.

A noteworthy study sought to investigate the effects of instructional materials on the

academic performance of undergraduate students in Economics within the Jos-North Local

Government Area of Plateau State, Nigeria73. The study employed a quasi-experimental

design involving 149 students from two institutions, one public and one private, to assess the

effectiveness of improvised instructional materials compared to conventional teaching



77

methods. The researchers utilized a non-equivalent control group design, where students were

divided into experimental and control groups. The experimental group was taught using

instructional materials aligned with a well-structured curriculum, while the control group

received traditional instruction. The Economics Students’ Achievement Test (ESAT) was

developed and administered to measure students' performance before and after the

intervention.

The empirical evidence presented underscores the critical role of instructional materials and

curriculum design in improving academic performance among undergraduate students in

Economics and shaping their perceptions of employability. As educational stakeholders seek

to enhance teaching methodologies, the integration of effective instructional materials within

a robust curriculum should be prioritized to foster better learning outcomes and prepare

students for successful careers. Future research should continue to explore this area,

examining various subjects and educational contexts to further validate these findings and

their implications for employability perceptions among undergraduates.

The transition of economic sectors to a knowledge-driven framework is essential for attracting

foreign investment and enhancing labour productivity. However, in Malaysia, there exists a

significant mismatch between workforce demand and talent supply, primarily due to low

graduate employability linked to the inadequate quality of higher education. To address this

pressing issue, conceptual framework was proposed that illustrates the perception of graduates

regarding the impact of curriculum design, curriculum vision, operationalization of the
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curriculum vision, curriculum delivery, and curriculum evaluation on employability

competency73.

The study involved a sample of 299 employed graduates who provided insights into how

various aspects of curriculum design influence their employability. Utilizing Smart Partial

Least-Squares (SmartPLS) version 3 software, the researchers evaluated the hypotheses

derived from the survey. The findings revealed a positive and significant relationship between

curriculum design and employability competency, indicating that well-structured and

effectively implemented curricula can enhance graduates' readiness for the job market.

This study contributes important insights into the implementation of effective curriculum

design, emphasizing the need to strike a balance between practical and theoretical components

in both private and public Higher Education Institutions (HEIs). By aligning curriculum

design with the skills and competencies demanded by employers, educational institutions can

better prepare graduates for the workforce, ultimately addressing the talent supply issue and

improving overall employability. The implications of this research highlight the necessity for

continuous evaluation and adaptation of curricula to meet the evolving needs of the labour

market, ensuring that graduates possess the requisite skills to thrive in a competitive

environment.

A recent study highlighted a significant shift in the objectives of Higher Education (HE)

towards the inclusion of employability as a core goal94. Successfully integrating employability

into HE requires a transformation in teaching, learning, and assessment (TLA) methods,

which should be embedded in the strategic framework of Higher Education Institutions
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(HEIs). This necessitates a focus on revising curriculum design and assessment methods to

not only incorporate employability but also to prepare for digital transformation (Education

4.0) and internationalization. Moreover, any development plan for HEIs must recognize the

critical importance of employability. To align with national standards and adapt to the

changing job market, every academic programme must equip students with the essential skills,

knowledge, and experiences needed for career success. Institutions have a responsibility to

create opportunities for all students, regardless of their backgrounds or capabilities, to gain

insights into the world of work and enhance their employability prospects.

2.3.3 Influence of Gender on Undergraduates’ Perception of Employability

In a study aimed at investigating the perceptions of employment prospects among black male

and female final year students at a South African University of Technology, researchers

sought to understand how gender and field of study influence these perceptions. The study

posed critical research questions regarding the positivity of students' perceptions as

beneficiaries of employment policies, the differences in perceptions across various fields of

study, and the attribution of these perceptions to internal or external factors. A quantitative,

cross-sectional design was employed, surveying a sample of 198 students from ICT,

Accounting, and Human Resource Management programmes using a self-report Likert-type

scale questionnaire. Data analysis involved descriptive statistics and reliability analyses to

ensure internal consistency, revealing significant differences in perceptions based on gender

and field of study. Findings indicated that males were more likely to attribute their

employment prospects to luck, while females emphasized the importance of qualifications.

Additionally, HR students expressed lower confidence in their job prospects compared to their
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counterparts in ICT and Accounting. The study underscores the necessity of understanding

these perceptions to inform policies aimed at mitigating graduate unemployment in South

Africa72.

In a study to assess the gender differences in enhancing students 'employability skills, a

theoretical framework were employed to guide the research. The study highlights the potential

differences in students' inclination toward developing employability skills, their level of

involvement in extracurricular activities (ECAs), and their intention to become self-employed.

Descriptive characteristics and associations between gender and level of skills, the level of

students' involvement in ECAs and their intention to become self-employed were investigated.

Stratified random sampling was used to collect data from degree groups. Data from 359

university students was collected using a questionnaire.

The results indicate that all students display average levels of core skills. However, male, and

female students differ significantly in their core competencies, with males displaying higher

levels of core competencies than females. In addition, the results from the chi-square test

indicate a significant association between gender and the level of participation in ECAs.

Moreover, as students face two career choices between paid and self-employment, males are

likelier to choose self-employment than female students. Further analysis indicates that the

contribution of degree programmes, parents' background, and students' experience in doing

business are factors that affect their employability. The study's theoretical framework

highlights gender differences in employability skills, engagement in ECAs and intention to

become self-employed considering the stated factors. As regards policy and practical
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relevance, higher learning institutions are recommended to consider gender differences as

they develop relevant ECAs in order to enhance students' employability skills equally

regardless of their gender71.

Another empirical study aimed to investigate the self-perceived employability of

undergraduate business students in Australia, focusing on the influence of gender and year of

study on their perceptions. The research was guided by specific questions regarding the

relationship between students' self-awareness, programme relevance, and their confidence in

employability as they progressed through their academic programmes. A quantitative research

design was adopted for the study. The study engaged a substantial population of 6,004

students from multiple universities, ensuring a diverse sample that could provide insights into

demographic differences. Data collection was facilitated through an established, SCCT-based

formative self-measure of perceived employability, which generated personalized profile

reports for participants. The analysis employed SPSS version 25, utilizing exploratory factor

analysis to identify key employability factors and MANOVA to assess group differences

across gender and year of study.

The findings revealed significant differences in self-awareness and perceived programme

relevance, with female students demonstrating higher levels than their male counterparts.

Additionally, the study found that student's confidence in their degree programme's ability to

prepare them for employability tended to decline as they advanced through their studies,

likely due to increased awareness of labour market challenges. However, it's important to note

that the study was limited to undergraduate business students in Australia, and the findings
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may not be generalizable to other student populations or countries. The conclusions drawn

from this research underscore the necessity for higher education institutions to enhance clarity

regarding the relevance of learning tasks and adopt a data-driven approach to career

development activities, aiming to better equip students for the competitive job market95,96.

Another 2019 study, uniquely designed to empirically investigate the self-perceived

employability (SPE) of final-year university students in South Africa, focused on the

interaction effects of gender and field of study98. The research was guided by specific

objectives and questions that explored how these demographic factors influence students'

perceptions of their employability in a context marked by significant social inequalities.

Employing a purposive sampling design, the study targeted 402 final-year students from two

predominantly black universities, ensuring representation across four major disciplines:

Management Studies, Education, Law, and Science and Agriculture. A structured

questionnaire was utilized as the primary instrument for data collection, allowing respondents

to rate their perceived employability on a five-point Likert scale. The data analysis, conducted

using factorial analysis of variance (ANOVA), revealed significant implications for

universities.

The results showed that male students exhibited higher self-perceived employability than their

female counterparts, with Education students reporting the highest levels of SPE overall.

Notably, the interaction between gender and field of study did not yield significant effects,

suggesting that while both factors independently influence employability perceptions, their

combined impact is less pronounced. These findings underscore the need for universities to
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implement targeted interventions that enhance students' confidence and awareness of labour

market realities, particularly for female students. This approach could effectively address the

broader issues of gender inequality in the South African employment landscape94.

Equally another study aimed to investigate the influence of business education curriculum

content, gender, and self-efficacy on the acquisition of employability skills among university

graduates in Cross River State, Nigeria95. Guided by two research questions and

corresponding hypotheses, the survey research design was employed, targeting a population

of 987 business education graduates from the University of Calabar (UNICAL) and Cross

River University of Technology (CRUTECH) between the academic sessions of 2007/2008

and 2014/2015. A purposive sampling technique was utilized to select a sample of 200

graduates, and data was collected using a validated four-point scale questionnaire titled

'Curriculum Content, Gender, Self-Efficacy and Acquisition of Employability Skills

Questionnaire' (CCGSEAESQ), which demonstrated a reliability estimate of .72 to .84

through Cronbach Alpha. The data analysis involved calculating means and standard

deviations for research questions, while independent t-tests were conducted to test the

hypotheses at a .05 level of significance.

The findings revealed significant differences in the acquisition of employability skills

between male and female graduates exposed to the business education curriculum, as well as

between graduates with high and low self-efficacy. The study concluded that gender and self-

efficacy play crucial roles in the effectiveness of business education curriculum content in
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enhancing employability skills, suggesting that educators should consider these factors in

their teaching approaches to better cater to the distinct needs of male and female students95.

Another similar study investigated the self-perceived employability skills of senior students

and recent graduates in engineering programmes, focusing on the influences of gender, age,

and employment status. The research was guided by specific questions aimed at determining

whether statistically significant differences existed in the self-perceived levels of

employability skills among different demographic groups. Utilizing a quantitative design, the

study collected data through an online questionnaire administered to a stratified sample of 505

participants from ITM’s College of Engineering in Colombia. The sample was representative

of the student population, which included a notable gender disparity, with only 12.2% of the

enrolled students being women. The data collection instrument comprised closed-ended

questions that quantified participants' perceptions of their employability skills, allowing for a

comprehensive analysis of the relationships between the variables.

The results indicated that while men reported higher means in self-perceived employability

skills compared to women, these differences were not statistically significant. However, a

significant disparity was observed between employed and unemployed respondents, with the

former demonstrating higher perceived skills across various employability dimensions. The

study concluded that the perceived employability of individuals is influenced by complex

socio-demographic factors, underscoring the persistent gender gap in STEM fields. These

findings highlight the necessity for targeted interventions to enhance the employability of

women in engineering and related disciplines. The research contributes to the broader
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discourse on employability in STEM by emphasizing the subjective nature of skill perception

and the critical need for policies that support women's career advancement in these areas95.

In a recent study examining Moroccan undergraduates' perspectives on the significance of soft

skills for employment, researchers aimed to quantify student responses regarding their

awareness and valuation of these skills in relation to future careers98. The research focused on

identifying essential soft skills and exploring potential gender differences in perceptions.

Utilizing a quantitative design, the study employed a structured questionnaire distributed

among a representative sample of undergraduates, ensuring that insights gathered were

relevant and meaningful. The findings revealed that communication, time management, work

ethics, and a positive attitude were among the most valued soft skills, with notable gender

disparities; female students placed a higher importance on these skills, particularly time

management and willingness to learn. The study concluded that integrating soft skills training

into Moroccan higher education is crucial for enhancing student employability. Future

research could further explore these findings by incorporating perspectives from recruiters

and educators, as well as employing mixed methods for a more comprehensive understanding

of soft skills' significance in education and employment98.
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2.4 Conceptual Model

The conceptual model for this study shows the relationship among the independent variables

(Lecturer Factors and Institutional Support Services), the dependent variable

(Undergraduate’s Perception of Employability) and moderating variables (Gender and

Institution Type). The conceptual model is represented in the Fig 2.1

Figure2.1: Conceptual Model for the Study

Source: The Researcher, 2025
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The conceptual model in Fig 2.3 depicts that the first independent variable; lecturer variable

will be measured with two sub-variables (lecturer competence and lecturer mentorship) and

the second independent variable; institutional support services with two sub-variables (career

guidance activities and relevance of economics curriculum), while the dependent variable;

undergraduates perception of employability will be measured along three sub-variables

(labour market awareness, field of study and self-awareness). Gender will be measured at two

levels (female and male). The arrows indicate the direction of the relationship to be tested. It

also shows that the first hypothesis will test the joint significance of the independent variables

on the dependent variable. It also indicates that the second hypothesis tests the relative

contribution of the independent variables on the dependent variable while the third hypothesis

tests the moderating effect of gender on the dependent variable; undergraduates’ perception of

employability.

2.5 Summary of Gap in Literature Reviewed

Several studies and theories were reviewed in this study. The relationship between lecturer

factors, institutional support and undergraduates’ perception of employability has been a

subject of interest among researchers. From the perspective of human capital theory,

investments in education and training can enhance individuals' employability by equipping

them with valuable skills and knowledge77,99. In this regard, the effectively harnessing and

managing lecturer factors in educational institutions, such as a favorable lecturer competence

and personality, can contribute to better academic outcomes and increased employability.

Institutional support services, such as career guidance activities and curriculum, also play a

crucial role in shaping economics education undergraduates' employability. Research has
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demonstrated that career guidance activities can enhance students' self-awareness, enabling

them to make informed career choices83,100. Similarly, work experience has been found to

improve students' employability prospects by providing them with practical skills and

exposure to the labour market83.

The perception of employability among economics education undergraduates is influenced by

various factors, including labour market experience, field of study, and self-awareness.

Studies have shown that students with prior labour market experience tend to have a more

positive perception of employability100. Similarly, students in fields with high labour market

demand, such as economics, tend to perceive themselves as more employable. Self-awareness,

which involves understanding one's strengths, weaknesses, and career goals, is also a critical

factor influencing employability perception30,100. Furthermore, research has highlighted the

moderating role of gender in the relationship between human resources utilization,

institutional support services, and employability perception, with males and females

exhibiting different employability perceptions and expectations99,5.
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Chapter Three

Methodology

This chapter is a description of procedures that were used in carrying out the study.

These are discussed under the following sub-headings: Research Design, Population of the

study, Sample and Sampling Procedures, Research Instrument, Validity of Research

Instrument, Reliability of the Instrument, Method of Data Collection, and Method of Data

Analysis.

3.1 Research Design

The study adopted a descriptive research design of the survey type. This quantitative

research design aimed to systematically describe the characteristics, behaviours, or opinions

of a specific population through the collection of survey data. This was considered suitable

because it aimed to accurately describe a population situation or phenomenon1. The

descriptive survey design was deemed appropriate for this study as it facilitates the systematic

collection, analysis of data and interpretation of the relationship that exists between the

independent and the dependent variables in this study.

3.2 Population of the Study

The population of the study comprised all thirteen (13) universities in Oyo State,

consisting of five (5) public universities and eight (8) private universities. However, some of

these universities do not offer Economics as a course of study. Therefore, the research
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focused only on the universities offering Economics, giving a total study population of 408

respondents.
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Table 3.1: Population size: 400 Level Economics students of eight Public and Private
Universities in Oyo State

(n = 408)

S/N Names of Universities Year of

Establishment

No of 400 Level Economics

Students Sampled

1 Ajayi Crowther

University, Oyo

2005 35

2 Dominican University,

Ibadan

2016 4

3 Kola Daisi University,

Ibadan

2016 6

4 Precious Cornerstone

University, Ibadan

2017 3

5 Lead City University,

Ibadan

2005 60

6 Dominion University,

Ibadan

2019 6

7 University of Ibadan 1948 100

8 Ladoke Akintola,

University of

Technology

1990 194

Total 408

Source2

3.3 Sample and Sampling Techniques

The study covered eight public and private universities located in Oyo State, with a

specific focus on 400-Level Economics students who served as the respondents. The rationale

for selecting 400-level students is because they were at the peak of their study and were soon
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to enter the labour market. A total enumeration sampling method was employed to include all

available 400-level students from the Economics departments of the participating universities.

This process ensured the inclusion of every student in the target group without random

selection. The approach resulted in a sample of 408 respondents, however, 372 who were

accessible and willing to participate in the study made the final sample. Universities that did

not offer economics as a course of study were not included in the sample.

3.4 Description of the Research Instrument

An adapted questionnaire titled Economics Undergraduates’ Perceived Employability

Questionnaire (EUPEQ)was used to collect data for the study.3,4,5,6. The questionnaire

consisted of four sections (A to D). Section A contains items on demographic characteristics

of respondents which included age range, gender, university type, course of study and present

level.

Section B consisted of fifteen (15) items aimed at gathering responses on the economics

undergraduate' self-perceived employability. The items under this section were formulated

around three sub-scales namely, labour market awareness, field of study, and self-awareness

of undergraduates. Examples of items under the three indices: I am knowledgeable about the

current trends and demands of the labour market in my field of study; I believe that my field

of study provided me with relevant skills and knowledge for the workforce and I am aware of

the requirements of my future career.

Section C consists of ten (10) items on lecturer factors. The two indices that are measured

under lecturer factors are lecturer competence (content and delivery competence) and lecturer
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mentorship, which covers five (5) items each. Examples of the items in this section are: My

Economics Lecturers demonstrate a deep understanding of the course content they teach in the

classroom and My Economics Lecturers are easily approachable and accessible for academic

advice.

The last section, D, had 10 items, which were used to determine the extent to which students

receive institutional support services from their universities. The items were framed around

two indicators of career guidance activities and relevance of economics curriculum. Examples

of the items here are: My university organizes workshops on CV writing, interview skills,

networking, and professional etiquette; and My university ensures regular review and

updating of economics curriculum. All the items from section B to C were answered on a 5-

point Likert Scale ranging from Strongly disagree (1) to Strongly Agree (5).

3.5 Validity of Research Instrument

The Economics Undergraduates’ Perceived Employability Questionnaire (EUPEQ) that was

used for the study was subjected to face and content validity. This was to ensure that items

evaluated on the instruments are representative and adequate for measuring a particular

construct7.The researcher’s supervisor and an expert in data analysis assisted in vetting the

questionnaire, to critically examine and determine the sustainability of the items used in

measuring the variables included in the study. The items were being examined to make sure

that they were in line with the objectives of the study. The structure and the language of the

questionnaire were modified in the light of their corrections. All other corrections,
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suggestions, and ideas of the researcher’s supervisor were incorporated into the final

production of the research instrument.

3.6 Reliability of the Research Instrument

The Economics Undergraduates’ Perceived Employability Questionnaire (EUPEQ) underwent

a pilot test involving twenty (20) 400-Level economics undergraduates from one private and

one public university that were not part of the final sample for the study. Cronbach’s Alpha

was used to determine the reliability. The reliability analysis for the 35 items yielded a

Cronbach’s Alpha coefficient of 0.831, indicating that the instrument has a high degree of

internal consistency. For the three individual subscales, the reliability coefficients are

presented in Table 3.6

Table 3.6: Reliability Statistics for Constructs

Construct
Number of

Items

Cronbach’s

Alpha

Lecturer Factors (Competence & Mentorship) 10 0.821

Institutional Support Services (Career Guidance & Relevance

of Curriculum)
10 0.780

Perceived Self Employability (Labour Market Awareness,

Students' Field of Study & Self Awareness)
15 0.892
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3.7 Method of Data Collection

Before administration of the research instruments, an introduction letter obtained from the

researcher’s department was submitted to each of the institutions to be sampled which

allowed the researcher gain access to the respondents. The researcher with the support of two

(2) trained research assistants administered the questionnaire (which included informed

consent and confidentiality assurance) to the sampled population in public and private

universities in Oyo State. The purpose of the study was explained to the respondents. The

researcher was there with the research assistants to enable the respondents to ask questions

and obtain clarifications on items they found unclear.

3.8 Method of Data Analysis

Data collected were analysed using descriptive and inferential statistics. Descriptive statistics

of frequency, simple percentage, mean, and standard deviation were used to provide answers

to the research questions. Inferential Statistics of Multiple Regression analysis and t-test was

used to test the hypotheses at 0.05 level of significance. All results are presented in tables.

3.9 Ethical Approval

The researcher obtained letters of introduction from her institution, Lead City University to

formally request permission from the selected schools to conduct the study. Informed

consents were sought and obtained from all participants, and participation was entirely

voluntary. Respondents were provided transparent information about the purpose of the study



105

and the use of the data after which they were assured that the study is strictly for academic

purposes, and that all information provided will be treated with strict confidentiality.
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Chapter Four

Results and Discussion of Findings

This chapter presents the results from the statistical analysis of the data collected from the

questionnaire. It also consists of the discussion of the findings. The sub-headings in the

chapter include:

Instrument Response Rate

4.1 Demographic Data Analysis

4.2 Presentation of Data

4.2.1 Answers to Research Questions

4.2.2 Test of Hypotheses

4.3 Discussion of Findings

Instrument Response Rate

This represents the number of questionnaires that were administered, retrieved and

validated and the percentage of responses. Four hundred and eight (408) questionnaires were

administered to the respondents on the field, three hundred and eighty-seven (387) were

retrieved, three hundred and seventy-two were valid and used for analysis. Thus, the

percentage of responses was 91.2% based on the number of valid copies of the retrieved

questionnaires.



108

4.1 Demographic Data Analysis

Table 4.1: Demographic Characteristics of Respondents
Variables Values Frequency Percentage (%)
Age Range 15–19 years 44 11.8%

20–24 years 160 43.0%

25 years and above 168 45.2%

Gender Female 240 64.5%

Male 132 35.5%

University Type Public 256 68.8%

Private 116 31.2%

Name of Institution LAUTECH 181 48.7%

UI 84 22.6%

Course of Study Lead City 59 15.9%

Dominion 6 1.6%

Ajayi Crowther 30 8.1%

Precious Cornerstone 3 0.8%

Kola Daisi 5 1.3%

Dominican 4 1.0%

Economics 345 92.8%

Economics Education 27 7.2%

372 100.00

Source: Researcher’s Fieldwork, 2025
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Table 4.1 shows the frequency distribution of the demography of 400 level students in the

sampled universities according to age range, gender, university type, name of institution and

course of study. From the table, a total of 372 Economics undergraduates from universities in

Oyo State, Nigeria, participated in the study.
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4.2 Presentation of Data

4.2.1 Research Questions

Research Question One:What is the Perceived Employability Status of Economics

Undergraduates in Oyo State, Nigeria?

Table 4.2.1a: Perceived Employability Status of Economics Undergraduates in Oyo
State, Nigeria
S/N Item SA(%) A(%) N(%) D(%) SD(%) Mean
1 I am knowledgeable about the

current trends and demands of
the labour market in my field of
study

100
(26.9)

189
(50.8)

48
(12.9)

32
(8.6)

3 0.8) 3.97

2 I am aware of the key employers
and industries in my field of
study

104
(28)

208
(55.9)

48
(12.9)

12
(3.2)

- 4.1

3 I understand the skills and
qualifications required by
employers in my field of study

144
(38.7)

196
(52.7)

32
(8.6)

- - 4.30

4 I am informed about the job
market outlook and prospects in
my field of study

116
(31.2)

196
(52.7)

52
(14)

8
(2.2)

- 4.13

5 I believe that my knowledge of
the labour market will enhance
my employability prospects

164
(44.1)

176
(47.3)

32
(8.6)

- - 4.36

Total 124.9
(33.6)

193.0
(51.9)

45.6
(12.3)

12.8
(3.4)

0.6
(0.2)

4.17

Field of Study
6 I believe that my field of study

provided me with relevant skills
and knowledge for the
workforce

164
(44.1)

184
(49.5)

20
(5.4)

4
(1.1)

— 4.36

7 I am confident that my field of
study will lead to good job
prospects

200
(53.8)

156
(41.9)

12
(3.2)

4
(1.1)

— 4.48

8 I believe that my field of study
is in high demand by employers
in industries

152
(40.9)

168
(45.2)

48
(12.9)

4
(1.1)

— 4.25

9 I believe that my field of study
provided me with a competitive
edge in the labour market

144
(38.7)

176
(47.3)

44
(11.8)

4
(1.1)

4 (1.1) 4.21
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10 I am satisfied that my field of
study aligns with my career
goals and aspirations

172
(46.2)

160
(43.0)

40
(10.8)

— — 4.35

Total 166.4
(44.8)

168.8
(45.4)

32.8
(8.8)

3.2
(0.9)

0.8
(0.2)

4.31

Self-Awareness
11 I am aware of the requirements

of my future career
152
(40.9)

180
(48.4)

40
(10.8)

— — 4.30

12 I am aware of the organizational
culture and standards in my
chosen field of study

100
(26.9)

232
(62.4)

40
(10.8)

— — 4.16

13 I have the knowledge of what is
expected of me in terms job
specifications in my future
profession

132
(35.5)

180
(48.4)

52
(14.0)

4
(1.1)

4 (1.1) 4.16

14 I understand the work ethics of
various organizations in my
career path

92
(24.7)

200
(53.8)

76
(20.4)

4
(1.1)

— 4.02

15 I am aware of the skills which
are in high demand from
potential employers in my
profession

92
(24.7)

220
(59.1)

56
(15.1)

4
(1.1)

— 4.07

Total 113.8
(30.6)

202.4
(54.4)

52.8
(14.2)

2.4
(0.6)

0.8
(0.2)

4.14

Weighted Mean = 4.21

Source: Researcher’s Fieldwork, 2025

KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low

agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and

4.21-5.00 is very high

On Table 4.2.1a, students seem especially attuned to what the labour market demands. The

highest-rated items in this dimension show that many understand what employers expect (x̅
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=4.30) and believe that knowing the labour market boosts their employability (x̅ = 4.36).

Encouragingly, over 90% say they are aware of the key skills required and who the major

employers are. Equally, about 13% remain unsure or unaware of current job market trends,

pointing to the need for better career information and guidance services. The Table also

indicates that confidence is even stronger when it comes to how relevant students believe their

field of study is to employment. This dimension recorded the highest mean of 4.35. Nearly all

respondents (over 95%) agree that their course equips them with relevant skills and that it

prepares them for employment opportunities (x̅ = 4.48). Still, a small group (12.9%)

expressed uncertainty about the actual industry demand for their qualifications, which

suggests a gap in how labour market realities are being communicated.

The third index, self-awareness (x̅ = 4.14), shows that most students understand and

recognize their own skills, knowledge, and abilities as well as the market demands. It shows

that they recognize the unique characteristics and transferable skills that they could bring to

the job market. Nearly 90% are aware of long-term career demands, and over 80% understand

which skills are currently in demand. However, about 20% of respondents, admit they are not

clear on typical organizational work ethics. This could reflect a lack of real-world experience

or insufficient exposure to workplace environments during their education.
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Table 4.2.1b: Summary of The Extent of Employability Perception Status of University
Students in Oyo State, Nigeria
Item SA(%) A(%) N(%) D(%) SD(%) Mean
Labour Market
Awareness

124.96(33.6) 193.0
(51.9)

45.6
(12.3)

12.8
(3.4)

0.6
(0.2)

4.17

Field of Study 166.4 (44.8) 168.8
(45.4)

32.8
(8.8)

3.2 (0.9) 0.8
(0.2)

4.31

Self-Awareness 113.8 (30.6) 202.4
(54.4)

52.8
(14.2)

2.4 (0.6) 0.8
(0.2)

4.14

Overall Weighted Mean = 4.21 Very High
Source: Researcher’s Fieldwork, 2025
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and
4.21-5.00 is very high

Table 4.2.1b, offered a detailed insight into how undergraduates perceive their

employability. The analysis presents the employability status of university students in Oyo

State across three key indices: labour market awareness (mean = 4.17), field of study (mean =

4.31), and self-awareness (mean = 4.14). Using the given decision rule, labour market

awareness and self-awareness, fall within the "high agreement" range (3.41-4.20), while field

of study was very high. The overall weighted mean (4.21) places the general employability

perception in the "very high agreement" category. The overall employability status of

Economics university students in Oyo State is very high, reflecting strong confidence in

their labour market awareness, field of study relevance, and self-awareness. This indicates

that most of the students believed that they were well-prepared for the labour market.
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Research Question Two:What is the extent at which universities in Oyo state are supporting

their students in developing employability through lecturer factors (Lecturer competence and

mentorship)?

Table 4.3.2a: Extent at Which Universities in Oyo State Are Supporting their Students
in Developing Employability Through Lecturer Factors (Lecturer Competence, and
Mentorship)
S/N Item SA(%) A(%) N(%) D(%) SD(%) Mean

My Economics Lecturers:

16 Demonstrate a deep understanding
of the course content they teach in
the classroom

156
(41.9)

144
(38.7)

56
(15.1)

12 (3.2) 4 (1.1) 4.17

17 Explain and simplify difficult
concepts effectively and clearly

156
(41.9)

152
(40.9)

48
(12.9)

12 (3.2) 4 (1.1) 4.19

18 Use appropriate teaching methods
to enhance student’s understanding

124
(33.3)

168
(45.2)

56
(15.1)

16 (4.3) 8 (2.2) 4.03

19 Are well organized and prepared in
delivering course contents

36 (9.7) 116
(31.2)

84
(22.6)

40
(10.8)

96
(25.8)

2.88

20 Use relevant examples and
illustrations to support their
teaching for better understanding of
students

128
(34.4)

192
(51.6)

48
(12.9)

4 (1.1) - 4.19

Total 120.2
(32.3)

154.4
(41.5)

60.8
(16.3)

16.8
(4.5)

22.4
(6.0)

3.93

Economics Lecturers’
Mentorship
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21 Provide guidance on career paths
for economics graduates

112
(30.1)

164
(44.1)

72
(19.4)

16 (4.3) 8 (2.2) 3.95

22 Are easily approachable and
accessible for academic advice

24 (6.5) 124
(33.3)

80
(21.5)

24 (6.5) 120
(32.3)

2.75

23 Act as role models and demonstrate
professional personalities that I can
emulate

132
(35.5)

152
(40.9)

72
(19.4)

4 (1.1) 12 (3.2) 4.04

24 Encourage and support my
participation in employability and
professional development
opportunities

52
(14.0)

132
(35.5)

88
(23.7)

32 (8.6) 68
(18.3)

3.18

25 Mentor me on how to apply
academic knowledge in real life
situations

136
(36.6)

164
(44.1)

52
(14.0)

16 (4.3) 4 (1.1) 4.11

Total 106.7
(28.7)

149.3
(40.2)

70.7
(19.0)

17.3
(4.7)

28.0
(7.5)

3.78

Weighted Mean 3.75

Source: Researcher’s Fieldwork, 2025
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and
4.21-5.00 is very high

The analysis of Table 4.3.2a shows that students generally view their Economics

lecturers as competent, particularly in terms of content knowledge and delivery. A large

majority of respondents agreed that their lecturers demonstrate a deep understanding of course

content (x̅ = 4.17), explain difficult concepts clearly (x̅ = 4.19), and use appropriate teaching
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methods to enhance understanding (x̅ = 4.03). The use of relevant examples also received

strong approval (x̅ = 4.19), further reinforcing students’ confidence in their lecturers’ teaching

ability. However, not all aspects of delivery were rated equally. Only 40.9% of students

agreed that their lecturers are well organized and prepared for class, while 36.6% disagreed.

This area had the lowest mean score among the competence items (x̅ = 2.88), indicating

inconsistency in how well lectures are structured and presented.

In the area of mentorship, students gave generally positive responses. Most agreed that

their lecturers serve as professional role models (x̅ = 4.04) and provide helpful guidance on

applying academic knowledge to real-life situations (x̅ = 4.11). Career path guidance was also

rated fairly well (x̅ = 3.95). Access to academic support outside the classroom appears to be a

major weakness, with only 39.8% of students finding their lecturers approachable for

academic advice, while 38.8% disagreed (x̅ = 2.75). Support for employability and

professional development opportunities was moderate (x̅ = 3.18). While students commend

their Economics lecturers for strong subject mastery and clear instruction, there are evident

gaps in organization, accessibility, and structured mentorship.
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Table 4.3.2b: Summary of The Extent to which Universities in Oyo State Are
Supporting Their Students in Developing Employability Through Lecturer Factors
(Lecturer Competence and Mentorship)
Item SA (%) A (%) N (%) D (%) SD (%) Mean

Lecturer Competence 120.2
(32.3)

154.4
(41.5)

60.8
(16.3)

16.8
(4.5)

22.4
(6.0)

3.89

Mentorship Support 106.7
(28.7)

149.3
(40.2)

70.7
(19.0)

17.3
(4.7)

28.0
(7.5)

3.61

Overall Weighted
Mean

3.75

Source: Researcher’s Fieldwork, 2025
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and
4.21-5.00 is very high

From the analysis in Table 4.3.1b economics undergraduate students' perceptions on

lecturer factors: their economics lecturers' competence and mentorship support. Lecturer

competence received a mean score of 3.89 (high), indicating that students generally view their

lecturers as knowledgeable, effective in simplifying concepts, and using relevant teaching

methods. Mentorship support had a mean of 3.61 (high), suggesting students perceive

reasonable guidance in professional development and real-world application of knowledge,

though encouragement for employability opportunities was moderate (mean=3.18). The

overall weighted mean (3.75) confirms a high level of agreement, reflecting students' positive

perception of their lecturers' teaching competence and mentorship, albeit with room for

improvement in structured career guidance and instructional consistency. In conclusion, the

results regarding research question two imply that economics lecturers’ competence and

mentorship support in Oyo State are high. Therefore, while economics lecturers in Oyo State
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are generally effective in content delivery and mentorship, enhancing organised preparation

and active employability support could further strengthen students' academic and professional

readiness.

Research Question Three: What is the extent to which Economics undergraduates in Oyo

state engage with institutional support services (career guidance and relevant economics

curriculum)?

Table 4.3.3a: Extent at which University Students in Oyo state are Engaged with
Institutional Support Services (Career Guidance Activities and Relevance of Economics
Curriculum)
S/N Career Guidance

Activities
SA (%) A (%) U (%) D (%) SD (%) Mean

My University:
26 Has a functional career or

employability services unit
that assigns students to
faculty or industry mentors

28 (7.5) 128
(34.4)

120
(32.3)

48
(12.9)

48
(12.9)

3.11

27 Organizes workshops on
CV writing, interview
skills, networking, and
professional etiquette

68
(18.3)

156
(41.9)

80
(21.5)

56
(15.1)

12 (3.2) 3.57

28 Makes arrangement for
career fairs, employer
presentations and industry
visits

24 (6.5) 140
(37.6)

104
(28.0)

52
(14.0)

52
(14.0)

3.09

29 Provides me with
opportunities for
internships and job
shadowing

40
(10.8)

176
(47.3)

104
(28.0)

36 (9.7) 16 (4.3) 3.51

30 Provides career guidance
services that are tailored to
the specific needs of

60
(16.1)

180
(48.4)

104
(28.0)

20 (5.4) 8 (2.2) 3.71
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economic students

Total 44.0
(11.8%)

156.0
(41.9%)

102.4
(27.5%)

42.4
(11.4%)

27.2
(7.3%)

3.40

Relevant Economics
Curriculum

31 Provides economics
curriculum that covers
topics that are applicable
to real life economic
problems

100
(26.9)

204
(54.8)

60
(16.1)

4 (1.1) 4 (1.1) 4.05

32 Ensures emphasis on
entrepreneurship education
and skill development
within the economics
programme

92
(24.7)

224
(60.2)

48
(12.9)

4 (1.1) 4 (1.1) 4.07

33 Ensures regular review
and updating of economics
curriculum

36 (9.7) 172
(46.2)

80
(21.5)

16 (4.3) 68
(18.3)

3.25

34 Ensures that the
economics curriculum
provides students with the
knowledge and skills
needed in the labour
market

48
(12.9)

192
(51.6)

52
(14.0)

20 (5.4) 60
(16.1)

3.39

35 Ensures that the
economics curriculum
includes fieldwork,
excursion and research
projects that enhance
learning

36 (9.7) 180
(48.4)

84
(22.6)

24 (6.5) 48
(12.9)

3.36

Total 62.4
(16.8)

194.4
(52.3)

64.8
(17.4)

13.6
(3.7)

36.8
(9.9)

3.62

Overall Weighted Mean 3.51
Source: Researcher’s Fieldwork, 2025
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1
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Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low
agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and
4.21-5.00 is very high

Findings related to institutional support services on Table 4.4.1a reveal mixed

perceptions among students regarding the availability and effectiveness of career and

employability support. Although initiatives like workshops on CV writing and career

readiness activities were acknowledged (60.2%), the existence of a functional Career Services

Unit (41.9%), career fairs (44.1%), and tailored career guidance (x̅= 3.710) received moderate

ratings. Similarly, opportunities for internships and job shadowing were moderately

acknowledged (x̅= 3.505), pointing to partial access and unequal implementation across

institutions.

On curriculum relevance, students strongly agreed that their programme addresses

real-life economic problems (x̅= 4.054) and places significant emphasis on entrepreneurship

and skills development (84.9%, x̅= 4.065). However, curriculum updating (x̅= 3.247), labour

market alignment (x̅= 3.398), and incorporation of experiential learning such as fieldwork and

soft skills training (x̅= 3.355) were rated moderately. This suggests the presence of

foundational support structures but require further strengthening the execution and

consistency of institutional support services and curriculum responsiveness to enhance

employability outcomes.
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Table 4.3.3b: Summary of Students Responses on Their Engagement with Institutional

Support Services (Career Guidance Activities and Relevance of Economics Curriculum)

Item SA (%) A (%) N (%) D (%) SD

(%)

Mean

Career Guidance 44.0

(11.8)

156.0

(41.9)

102.4

(27.5)

42.4

(11.4)

27.2

(7.3)

3.40

Relevance of Economics

Curriculum

62.4

(16.8)

194.4

(52.3)

64.8

(17.4)

13.6

(3.7)

36.8

(9.9)

3.62

Overall Weighted Mean=3.51 (High)

Source: Researcher’s Fieldwork, 2025
KEY: Strongly Agree = 5, Agree = 4, Neutral = 3, Disagree = 2, Strongly Disagree = 1

Decision Rule: Mean value 1.00-1.80 is very low-level agreement, 1.81-2.60 is low

agreement, 2.61-3.40 is moderate or neutral agreement, 3.41-4.20 is high agreement, and

4.21-5.00 is very high

The analysis on Table 4.4.1b of institutional support services reveals that Economics

undergraduates in Oyo State perceive career guidance activities with moderate agreement

(mean=3.40) while, engagement with relevant Economics curriculum had higher agreement

(mean=3.62). The overall weighted mean (3.51) falls within the high agreement range,

suggesting that while institutional support is reasonably adequate, targeted improvements in

career mentorship and curriculum dynamism could enhance student preparedness. The results

imply that students engage highly with institutional support services, recognising curricular

strengths but identifying gaps in career services. Universities should prioritize structured
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mentorship, industry collaborations, and periodic curriculum reviews to better align with

labour market demands.

4.2.2 Test of Hypotheses

H02: There will be no significant combined effects of lecturer-related factors (content

competence, delivery competence and mentorship) and institutional support services (career

counseling and relevance of economics curriculum) on the employability of Economics

undergraduates.

Table 4.4: Summary of Regression Analysis of Joint Effect of Lecturer Factors and
Institutional Support Services on Employability of Economics Undergraduates

Model Summary
Model R R Square Adjusted R Square Std. Error of the Estimate
1 0.330a 0.109 0.104 5.61697
a. Predictors: (Constant), Institutional Support, Lecturer Factors

ANOVAa

Model Sum of Squares df Mean Square F Sig.
1 Regression 1422.390 2 711.195 22.542 0.000b

Residual 11642.083 369 31.550
Total 13064.473 371

a. Dependent Variable: Employability
b. Predictors: (Constant), Institutional Support, Lecturer Factors
Source: Researcher’s Fieldwork, 2025

Table 4.4 is the regression analysis testing the hypothesis that there is no significant

combined effect of lecturer-related factors (content competence, delivery competence, and

mentorship) and institutional support services (career counselling and curriculum relevance)

on the employability of Economics undergraduates. The results revealed a statistically

significant regression model, F(2, 369) = 22.54, p < .001, indicating that the combination of

lecturer-related factors and institutional support significantly predicted employability. The
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model accounted for approximately 10.9% of the variance in employability, R2 = 0.109,

Adjusted R2 = 0.104, with a standard error of the estimate of 5.62. Given this result, the null

hypothesis (H01) was rejected. This suggests that lecturer-related factors and institutional

support services, taken together, significantly influence the perceived employability of

Economics undergraduates in Oyo State.

H02: There will be no significant relative influence of lecturer-related factors (content

competence, delivery competence and lecturer mentorship) and institutional support services

(career counseling and relevance of economics curriculum) on the perceived employability of

Economics undergraduates in Oyo State.

Table 4.5: Regression Analysis of Relative Effect of Lecturer Factors and Institutional
Support Services on Employability of Economics Undergraduates

Coefficientsa
Model Unstandardized

Coefficients
Standardized
Coefficients

t Sig.B
Std. Error

Beta
1 (Constant) 50.234 2.114 23.758 .000

Lecturer Factors .422 .073 0.380 5.754 .000
Institutional
Support

-.082 .065 0.083 -1.263 .207

a. Dependent Variable: Employability
Source: Researcher’s Fieldwork, 2025

On Table 4.5, hypothesis two posited that there would be no significant relative influence

of lecturer-related factors (content competence, delivery competence, and mentorship) and

institutional support services (career counselling and curriculum relevance) on the perceived

employability of Economics undergraduates in Oyo State. The multiple regression was

conducted to assess the contribution of each predictor. The intercept (constant) term (B =
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50.234, SE = 2.114, t = 23.76, p < .001) indicates that when all predictor variables are zero,

the baseline employability score would be 50.234 - this serves as the reference point for the

model. Lecturer factors demonstrated a statistically significant positive influence (B = 0.422,

SE = 0.073, β = 0.380, t = 5.754, p < .001), suggesting that for every one-unit increase in

lecturer factors, employability increases by 0.422 units when holding institutional support

constant. The standardized coefficient (β = 0.380) confirms this as a moderate effect size.

Institutional support showed a non-significant negative relationship (B = -0.082, SE = 0.065,

β = -0.083, t = -1.263, p = 0.207), with the negative unstandardized coefficient indicating a

slight inverse trend that failed to reach statistical significance.

The model statistics (F(2,369) = 22.54, p < .001, R² = .109) confirm that while the overall

model is significant, only 10.9% of variance in employability is explained by these predictors.

The t-statistics (23.76 for intercept, 5.754 for lecturer factors, -1.263 for institutional support)

measure how many standard deviations each coefficient is from zero, with lecturer factors

showing strong evidence against the null hypothesis. The standard errors (2.114 for intercept,

0.073 for lecturer factors, 0.065 for institutional support) indicate the precision of these

estimates - smaller values suggest more reliable coefficient estimates.

Based on the regression coefficients, H02 is partially rejected. There is a significant

relative influence of lecturer-related factors on perceived employability. However,

institutional support services do not exert a statistically significant independent effect when

both predictors were considered simultaneously. This suggests that while both variables
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matter in combination, lecturer-related factors are the stronger and more consistent predictor

of employability outcomes among Economics undergraduates in Oyo State.

H03: There will be no significant gender difference in the perception of employability of

economics undergraduates in Universities, Oyo State, Nigeria.

Table 4.6: Summary of T-Test Showing Gender Differences on Perceived Employability
of Economics Undergraduates

Group Statistics
Gender N Mean Std. Deviation Std. Error

Mean
Employability Female 240 64.1000 5.92 .38244

Male 132 61.5758 5.62 .48884

Independent Samples Test
Levines Test for Equality
of Variance

t-test for equality of Means

F Sig. t df

Sig.
(2tail
ed)

x̅
Dif
f

Std.
Error
Diff.

95% Confidence
Interval of the
Difference

Lower Upper

Employabilit
y

Equal
variance
s
assumed

2.55
7

.11
1

4.00
4

370 .000 2.5
2

.6304 1.2846 3.7639

Equal
variance
s not
assumed

4.06
7

282.4
4

.000 2.5
2

.6207 1.3025 3.7460

Source: Researcher’s Fieldwork, 2025

Table 4.6 presents the independent samples t-test conducted to examine gender

differences in perceived employability among Economics undergraduates in universities in

Oyo State. The results showed that female students (M = 64.10, SD = 5.92, SE = 0.38, n =

240) reported significantly higher employability perceptions than male students (M = 61.58,
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SD = 5.62, SE = 0.49, n = 132), t(370) = 4.00, p < .001, with Levene's test confirming

homogeneity of variance (F = 2.557, p = 0.111). The mean difference was 2.52, SE difference

= 0.63, 95% CI [1.28, 3.76], representing a moderate effect size (Cohen's d ≈ 0.44). Therefore,

the null hypothesis (H03) was rejected, indicating a statistically significant gender difference

in perceived employability in favor of female students that remains consistent whether

assuming equal variances (t = 4.004) or not (t = 4.067). These results confirm that female

Economics undergraduates in Oyo State report statistically significant higher levels of

perceived employability than their male counterparts. The narrow confidence interval

suggests precise estimation of this gender gap, while the small standard errors (0.38 for

females, 0.49 for males) indicate good reliability of the mean estimates. The larger sample

size for females (n = 240) against 132 for males, may contribute to the smaller standard error

observed in that group. This pattern may reflect gender-specific experiences in economics

education or differing perceptions of career preparedness that warrant further investigation

into potential sociocultural or institutional factors driving this disparity.
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H04: There will be no significant institutional type difference in the perception of

employability of economics undergraduates in Universities, Oyo State, Nigeria.

Table 4.7: Summary of T-Test Showing Differences in Perceived Employability Based
on University Type

Group Statistics
University Type N Mean Std. Deviation Std. Error Mean

Employability Public 256 62.6289 5.83423 .36464

Private 116 64.4741 5.98035 .55526

Independent Samples Test
Levene’s Test for Equality

of Variance
t-test for equality of Means

F Sig. t df p
x̅

Diff

Std.
Erro
r
Diff.

95% Confidence
Interval of the
Difference

Lower Upper

Employabili
ty

Equal
varianc
esassum
ed

2.67
1

.10
3

-
2.80

370 .00
5

-
1.85

.658
1

-3.1394 .55112

Equal
varianc
es
notassu
med

-2.78 217.35 .006 -1.85 .664
3

-3.1545 -
.53596

Source: Researcher’s Fieldwork, 2025

Table 4.7 presents an independent samples t-test carried out to determine whether

employability perceptions differed significantly by type of institution among Economics

undergraduates in universities in Oyo State. Results indicated that students in private

universities (M = 64.47, SD = 5.98, SE = 0.56, n = 116) reported significantly higher

perceived employability than those in public universities (M = 62.63, SD = 5.83, SE = 0.36, n

= 256), t(370) = -2.80, p = .005, with Levene's test showing homogeneity of variance (F =
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2.671, p = .103). The mean difference was -1.85, SE difference = 0.66, 95% CI [-3.14, -

0.55], representing a small-to-moderate effect size (Cohen's d ≈ 0.31). The null hypothesis

(H04) was rejected, suggesting that type of university significantly influences employability

perceptions, favoring private university students with consistent results whether assuming

equal variances (t = -2.80, df = 370) or not (t = -2.78, df = 217.35). Therefore, indicating a

statistically significant institutional difference in perceived employability in favor of private

university students that remains consistent whether assuming equal variances (t = -2.80) or

not (t = -2.78). These results confirm that Economics undergraduates in private universities in

Oyo State report statistically significant higher levels of perceived employability than their

public university counterparts. The confidence interval [-3.14, -0.55] suggests precise

estimation of this institutional gap, while the standard errors (0.36 for public, 0.56 for private)

indicate good reliability of the mean estimates despite the smaller private university sample

size (n = 116 vs. n = 256 for public). This pattern may reflect differences in curriculum

delivery, industry linkages, or career support services between institution types that warrant

further investigation. The observed effect (d ≈ 0.31), while modest, suggests private

institutions may provide certain advantages in employability preparedness that could be

examined through qualitative studies of institutional practices and student experiences across

university types.

4.3 Discussion of Findings

The first research question sought to assess the perceived employability status of

economics undergraduates in Oyo State, Nigeria. Data revealed an overall positive perception,

with students demonstrating strong labour market awareness and confidence in their field of

study's relevance. This aligns with previous studies, which argued that self-perceived

employability is a decisive predictor of career success, as students who view their skills as

marketable are more proactive in job-seeking behaviours1,2. However, this confidence may be

somewhat inflated, reflecting more of a psychological coping mechanism than an accurate
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self-assessment. In the face of structural unemployment, such optimism might serve as a

survival strategy rather than an indicator of true career readiness. However, about fifteen

percent of the respondents remained uncertain about job market trends, while 20.4% lacked

clarity on workplace ethics, suggesting gaps in career preparedness, which aligns with

existing findings1,3. This could suggest that while students are exposed to theoretical

economic content, practical workplace dynamics are underemphasized in their training. It is

likely that students equate academic success with employability, without adequately

understanding the soft skills demanded by employers.

The optimism in employability perceptions may partly reflect Nigeria’s high youth

unemployment rate (33.3% in 2023), which could motivate students to overestimate their

readiness in a competitive job market which aligns with studies on ‘survival bias’s in

developing economies4. Beyond this survival biases, this reflects a cultural valorisation of

degrees in Nigeria, where simply holding a university certificate is historically equated with

job readiness, a mindset university must actively challenge through explicit labour market

education. One practical implication is the need to embed employability modules or capstone

projects into the curriculum that actively simulate job market scenarios, thereby reducing the

disconnect between credentialism and competency.

Notably, private university students reported higher employability, likely due to

smaller class numbers and more industry contacts, indicating differences in career readiness

between institution types. This disparity highlights the risk of creating a bifurcated higher

education system, where employability becomes increasingly stratified along institutional
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lines. Such inequality may not only reflect access to resources but also signal deeper systemic

biases in employer perceptions and internship allocation. These results also concur that,

although students tend to overestimate their level of preparedness, gaps in real-world

experience still exist, especially in developing nations with limited ties between academics

and business5. These findings highlight the dual difficulty of matching academic training with

the demands of the labour market. While students perceive their economics curriculum as

valuable, the gap in their understanding of work ethics emphasises the necessity of practical

learning interventions like mandatory internships and industry partnerships2,6. This adds

credence to earlier assertions that employability involves more than just having talents; it also

entails knowing how to use them in practical situations7. This underscores a significant gap in

the operationalisation of the curriculum, where cognitive skills are taught in isolation from

behavioural competencies. To truly bridge this gap, institutions must treat internships not as

optional but as integral to academic progression. Therefore, even while employability

perceptions generally remain optimistic, specific enhancements in career counselling and

hands-on training are necessary to close any gaps that may still exist, especially in developing

economies where structural unemployment remains high.

The second research question examined the extent to which universities support

employability through lecturer factors (competence and mentorship). The findings supported

the claim made in a recent study that lecturer pedagogical competency has a direct impact on

students' career preparedness by demonstrating that students gave lecturers excellent ratings

for both content delivery and mentorship in real-world applications8. Nonetheless, 38.8% of

students expressed dissatisfaction with the lack of accessibility for academic guidance,
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supporting previous findings that institutional limitations (such as large student-lecturer ratios)

impede individualised support9. A likely contributor to this trend is the administrative

overburden faced by lecturers, which reduces the time and energy available for meaningful

mentoring. This may reflect a system that values content delivery over student development.

Accessibility issues are probably made worse by public institutions' high student-lecturer

ratios, which supports research on limited resources in Nigerian higher education. While

social expectations force men to pursue occupations in the informal sector, which lowers

participation with university support, women's higher employability scores from this study

may represent greater mentorship-seeking behaviours. This aligns with previous research,

which found that inadequate lecturer-student interaction diminishes career guidance

effectiveness10. Furthermore, cultural norms may influence mentorship engagement, with

female students potentially feeling more permitted or encouraged to seek guidance, while

male students may be socialized into more autonomous career navigation.

The study found that lecturers have a major impact on students' views of

employability, particularly through their mentoring and competency11,12. However, Laye's

critique of mentorship malpractice in underfunded institutions is in line with the low

accessibility ratings, which indicate systemic inefficiencies13. Therefore, to maximise the

influence of lecturers, institutions must implement mentorship programmes, reduce

administrative burdens, and integrate industry-aligned teaching methodologies. This is

consistent with earlier publications that argue that lecturer development should be prioritised

in higher education administration reforms to increase graduate employability14,15,16.

Therefore, to optimise the performance of lecturers, who play a crucial role in facilitating
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employability, systemic changes are needed, such as adjustments to the workload and

incentives for professional development.

The third research question evaluated curriculum relevance and career guidance as

indicators of institutional support. In line with the study's findings that career services in

Nigerian institutions are frequently underfunded and underutilised, the results of this study

showed a modest level of effectiveness in career services, confirming functional career units10.

Public university underfunding (5.3% of Nigeria's 2024 budget) restricts access to internships

and career fairs, increasing the gap with private universities17. A "theory-practice gap" is

revealed by poor fieldwork integration (mean = 3.36), despite high curricular relevance

ratings (mean = 4.05), which is consistent with criticisms of African higher education18. This

disconnect may stem from curricula being designed without sufficient industry consultation.

While economic theories taught are relevant, their lack of application in local industries

renders them abstract for students navigating job markets. On the other hand, the majority of

respondents concurred that the curriculum was relevant since it addressed actual economic

issues and backed the focus on curriculum-industry alignment. Nevertheless, students rated

fieldwork and internships poorly, demonstrating that what is said on paper isn't usually

followed in reality. This supports previous studies that demonstrate the significant impact of

real-world experience, stepping outside of the classroom and into real-world work

environments, on graduates' employability7,19. Therefore, institutions should consider

mandating final-year experiential projects in collaboration with employers, thereby ensuring

that curricular outcomes translate into employable capabilities. These findings suggest that

while curriculum design is theoretically sound, execution lags in practical delivery. Career
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services suffer from inconsistent availability, corroborating a call for mandatory career

education from the first year. To enhance employability, universities must strengthen industry

partnerships and standardise career support systems20,21. This is in line with those who argue

that employability frameworks must integrate institutional policies with labour market

demands22. Thus, institutional support shows promise but requires operational refinement to

translate policy into tangible student outcomes, particularly in resource-constrained settings.

The first hypothesis on the joint influence of lecturer and institutional factors on

employability was rejected, with the model explaining 10.9% of variance. That is lecturer and

institutional factors significantly influenced the employability of economics undergraduates in

Oyo state. One possible explanation is that institutional frameworks, although theoretically

robust, often lack effective implementation mechanisms. For instance, career services may

exist nominally but fail to engage students due to bureaucratic delivery or low visibility. This

underscores the primacy of human capital in employability outcomes. While institutional

frameworks (curriculum and career services) provide scaffolding, lecturers’ direct

engagement, through mentorship and pedagogy, remains the critical lever1,8,23. The study thus

advocates for integrated interventions that empower lecturers while addressing institutional

gaps in resource allocation and policy implementation.

Hypothesis two, testing the relative influence of these factors, was partially rejected.

While lecturer factors significantly predicted employability, institutional support did not. The

insignificance of institutional support (β = -0.08) may reflect bureaucratic delays in policy

implementation, such as slow curriculum updates or career service understaffing, which
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lecturers’ direct influence mitigates. This aligns with two studies, which found that lecturer

mentorship directly enhances career confidence, whereas institutional services often suffer

from low student engagement12,13. The disparity suggests that top-down institutional policies

may lack grassroots efficacy without lecturer involvement. For instance, career workshops fail

if lecturers do not reinforce their relevance6. Thus, employability strategies must synergise

institutional resources with lecturer-led initiatives, ensuring cohesive student support. This

suggests a misalignment between institutional policy and ground-level practice. While

lecturers serve as frontline agents of employability, their potential is curtailed without

institutional reform that enables agile, context-responsive support mechanisms.

Hypothesis three tested the gender difference in the perception of employability of

economics undergraduates in universities, Oyo State, Nigeria was rejected, with females

reporting higher employability perceptions than males. The female advantage contrasts global

trends but aligns with Nigerian female tertiary enrolment rates, suggesting gendered career

diligence or male prioritisation of non-formal employment. This contrasts with global trends

but aligns with Nigerian studies where females exhibit greater career planning diligence14,24.

Possible explanations include gender-specific mentorship gaps or societal pressures on males

to secure high-income roles25,26. The findings advocate for gender-responsive employability

programmes, addressing male students’ unique barriers (e.g., entrepreneurship training) while

sustaining female gains through mentorship27. This is in consonance with the study that

argues that work meaning differs by gender, necessitating tailored career interventions28. The

gender gap observed may also reflect broader societal role expectations, where female

students are socialised to be more meticulous and compliant; qualities that align well with
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academic and career planning, in contrast to the risk-taking tendencies promoted among their

male counterparts.

Testing the difference in the perception of employability of economics undergraduates

in universities, Oyo State based on institutional type was rejected, with private university

students reporting higher employability than public peers. Private universities’ edge

underscores resource disparities but risks inequity; public-private partnerships (PPPs) could

mandate private institutions to share internship slots with public students13. This

reflects resource disparities, as private institutions often offer smaller classes and stronger

industry ties18,19. However, public universities’ lower cost and broader access remain vital for

equity20. This disparity likely stems from better-resourced career services, stronger industry

linkages, and smaller class sizes in private institutions, enabling more personalised

employability development support compared to often overburdened public university

systems. To mitigate this gap, public-private partnerships could enhance resource sharing,

ensuring all students benefit from robust employability support. Without such equitable

frameworks, the employability divide may reinforce socioeconomic inequalities,

marginalising graduates from public institutions despite their numbers and potential.

Therefore, national policy must enforce collaborative employability ecosystems that transcend

institutional boundaries.
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Chapter Five

Conclusion

The chapter contains summary of the study, conclusion, recommendation, contribution

to knowledge and area for further studies. It is presented under the following subheadings:

Summary of findings, Conclusion, Recommendations, Contribution to knowledge, Suggested

Areas for further studies.

5.1 Summary of Findings

Research Question 1 on the perceived employability status of economics

undergraduates revealed that economics undergraduates in Oyo State exhibit strong

confidence in their employability (Weighted Mean = 4.21). Out of the three indices used to

measure undergraduate perception of employability in this study, field of study ranked highest

(Mean = 4.31), followed by labour market awareness (Mean = 4.17) and lastly, self-awareness

(Mean = 4.14).

Regarding Research Question 2, the results indicated that universities in Oyo state are

supporting their students in developing employability through lecturer factors (lecturer

competence and mentorship) to a high extent with a weighted mean of 3.86. Out of the two

indicators used to measure lecturer factors, lecturer competence had the highest mean score

(mean = 3.89) and the second indicator, mentorship ad a mean score of 3.61.

The third research question on institutional support received mixed evaluations, with

career services scoring moderately (mean = 3.40) and only 41.9% confirming functional

career units. While curriculum relevance was rated high (mean = 3.62), a notable theory-

practice gap existed, with fieldwork integration (mean = 3.36) lagging behind theoretical
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components (mean = 4.05). Private institutions outperformed public universities in support

provision, suggesting resource disparities affect employability preparation. These findings

indicate a need for enhanced practical training and more equitable distribution of career

development resources across institution types.

Hypothesis 1 on the combined of influence of lecturer and institutional factors: the

regression analysis revealed that lecturer and institutional factors together explained 10.9% of

employability variance (Adj. R² = 0.104; F(2,369) = 22.54, p < .001). It is concluded that

lecturer and institutional factors when combined, significantly influences the employability of

economics undergraduates.

The second hypothesis on the relative influence of lecturer and institutional factors

indicated that lecturer factors (competence and mentorship) showed a significant positive

influence (β = 0.38, p < .001), while institutional support was non-significant (β = -0.08, p

= .207), indicating teaching quality outweighs structural support in shaping employability

perceptions. This underscores the pivotal role of direct student-lecturer interactions in career

preparedness.

The result on gender difference showed that there was a significant gender difference

in undergraduates’ perception of employability (t(370) = 4.00, p < .001), with female students

reporting higher employability (mean = 64.10, SD = 5.92) than males (mean = 61.58, SD =

5.62).
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Finally, on differences in employability status by institution type, results revealed a

significant difference (t(370) = -2.80, p = .005), with private university students (mean =

64.47) having a higher mean score than their counterparts in public universities (mean =

62.63), though with a smaller effect size (d = 0.31).

5.2 Conclusion

This study investigated the perceived employability of Economics undergraduates in Oyo

State, Nigeria. The results show that students possess a very high overall perception of their

employability. They expressed strong confidence in their field of study and their

understanding of labour market requirements.

Analysis shows that the support provided by lecturers is a significant factor. Students

rated highly lecturers who demonstrated high content knowledge, clear explanations, and

using real-world examples. However, this positive contribution is hampered by inconsistent

lecture organisation and a general lack of accessibility for academic guidance or mentorship.

Institutional support services, such as career guidance and relevance of Economics

curriculum, were perceived less positively. Their overall influence on employability

perceptions was statistically weaker than that of lecturer factors. The analysis also identified

significant differences based on gender and institution type. Significant differences in

perception were also noted, with female students and those enrolled in private universities

reporting higher levels of employability confidence.
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The findings indicate that while student confidence is high, their preparedness relies

heavily on individual lecturer competence. Strengthening university-wide systems for career

services and curriculum development is necessary to build a more reliable and equitable

foundation for student preparedness, complementing the variable role played by individual

lecturers.

5.3 Recommendations

Based on the study’s findings, the following recommendations were made:

1. Universities should elevate lecturer training programmes to enhance pedagogical expertise,

align closely with industry demands, and boost mentorship effectiveness, as these crucial

factors significantly enhance students' perceptions of employability.

2. To conduct a thorough reassessment of institutional support services to ensure that career

guidance and curriculums are optimally structured and effectively communicated to all

students and not rely solely on lecturer factors.

3. Career guidance units must be revitalised to offer regular, tailored workshops, career fairs,

internships, and individualised counseling that respond to the specific needs of Economics

students.

4. Economics curricula should undergo periodic reviews to incorporate current labour

market trends, experiential learning opportunities (like fieldwork and projects), and

entrepreneurship education.

5. Nigeria Universities should implement bold, gender-sensitive career initiatives to tackle

disparities in employability confidence, ensuring that both male and female students

receive the tailored support they need to thrive.
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6. Public universities should examine and adopt best practices from private institutions,

particularly regarding resource allocation, industry linkages, and career services to narrow

institutional gaps in employability perceptions.

7. The National Universities Commission (NUC) in collaboration with university

management should establish a collaborative employability framework that integrates

lecturer development initiatives with institutional support services. This structure will

strengthen the overall employability outcomes of Economics undergraduates in Oyo State

and across Nigeria.

5.4 Contribution to Knowledge

Conceptually, this study gave an in-depth discussion and explanation to the concepts of

the research. These concepts which include Lecturer Factors, Institutional Support Services

and university student’s perception of employability were thoroughly and richly discussed.

The study also contributes to the determinants of employability among Economics

undergraduates in Oyo State, Nigeria, particularly emphasizing the central role of lecturers

over institutional support services. It provides empirical evidence that lecturer competence

and mentorship have a stronger influence on students' career readiness than formal

institutional support services.

The findings challenge conventional assumptions about the superiority of curriculum and

career services, suggesting that human capital development through effective teaching is

equally, if not more essential. Additionally, the study highlights gender and institutional

disparities in employability perceptions, offering new insights for targeted policy
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interventions. By integrating Human Capital Theory, the research advances theoretical

discourse on employability in developing countries, where academic-industry linkages remain

weak.

5.5 Suggestion for Further Studies

This study made use of quantitative research. Subsequent studies on the same theme could

employ the use of qualitative approach such as interview, observation and focused group.

Mixed method can also be considered in order to have more robust responses.

Subsequent studies can also consider other indices of lecturer factors, institutional support

services and public and private university student’s perception of employability that are not

considered in this study, such as research support, technology integration, workload

management and infrastructural support. This is to know if they will behave in the same

manner as the ones considered in this study. Furthermore, this study can be carried out in

other states, region, or the country as a whole.



145

Bibliography

Articles

Bae, H., Polmear, M. & Simmons, D.R. Faculty Members’ Perceptions of Engineering
Students’ Preparedness for Leadership Competencies, 2021 ASEE Virtual Annual
Conference Content Access, 2021.

National Academies of Sciences, Engineering, and Medicine, The Science of Effective
Mentorship in STEMM. Washington, DC: The National Academies Press, 2019.
https://doi.org/10.17226/25568

National Burean of Statistics, Nigeria Labour Force Survey Q2 2023, National Bureau of
Statistics, 2023. https://nigerianstat.gov.ng/elibrary/read/1241429.

World Bank, Nigeria: Skills for Competitiveness and Employability,
2015. https://documents1.worldbank.org/curated/en/886411468187756597/pdf/96420-
WP-P148686-PUBLIC-Nigeria-Skills-report-January-5-Final-Draft-report.pdf

Books

Hanushek, E.A. & Woessmann, L. The Knowledge Capital of Nations, The MIT Press eBooks,
2015. https://doi.org/10.7551/mitpress/9780262029179.001.0001

Knight, P. & Yorke, M. Assessment, Learning and Employability, 2003, New York, NY:
McGraw-Hill Education.

Penno, D.K., Wa-Mbaleka, Zubkov, P. & Činčala, P. Qualitative Research for Practical
Theology, All Books, 2021, 198. https://digitalcommons.andrews.edu/books/198

Saunders, M., Lewis, P. & Thornhill, A. Research Methods, Pearson, 2023.

Yorke, M. & Knight, P.T. Embedding Employability into the Curriculum, 2004, York: Higher
Education Academy.

Internet Resources

Blair, F. The Trouble with Human Capital Theory, Working Papers on Capital as Power, No.
2018/07, Forum on Capital as Power - Toward a New Cosmology of Capitalism.
http://www.capitalaspower.com/?p=252

Business Day, Experts Advocate Inclusion of Critical Thinking in Nigeria’s Education
Curriculum, 2018. https://businessday.ng/education/article/experts-advocate-inclusion-
of-critical-thinking-in-nigerias-education-curriculum/

https://doi.org/10.17226/25568
https://documents1.worldbank.org/curated/en/886411468187756597/pdf/96420-WP-P148686-PUBLIC-Nigeria-Skills-report-January-5-Final-Draft-report.pdf
https://documents1.worldbank.org/curated/en/886411468187756597/pdf/96420-WP-P148686-PUBLIC-Nigeria-Skills-report-January-5-Final-Draft-report.pdf
https://doi.org/10.7551/mitpress/9780262029179.001.0001
https://digitalcommons.andrews.edu/books/198
http://www.capitalaspower.com/?p=252
https://businessday.ng/education/article/experts-advocate-inclusion-of-critical-thinking-in-nigerias-education-curriculum/
https://businessday.ng/education/article/experts-advocate-inclusion-of-critical-thinking-in-nigerias-education-curriculum/


146

Business Day, How NITDA is Using Technology to Accelerate Economic Growth,
2024. https://businessday.ng/technology/article/how-nitda-is-using-technology-to-
accelerate-economic-growth/

CompTIA Research, State of The Tech Workforce,
2023. https://www.comptia.org/content/research/state-of-the-tech-workforce-2023

Federal Ministry of Budget and Planning, Technical Working Group (TWG) on Youth
Employment and Skill Development, 2024. https://nationalplanning.gov.ng/fg-
inaugurates-committee-to-tackle-increasing-youth-unemployment-in-nigeria/

Henderson, K. "Where Hard Work Doesn't Pay Off: An Index of US Labor Policies Compared
To Peer Nations, Oxfam. 2023. Retrieved September 30, 2024.

Lainutz, J. & Pape, Nigeria’s Dichotomy: Low Unemployment, High Poverty Rates, World
Bank Blogs, 2023. https://blogs.worldbank.org/en/opendata/nigerias-dichotomy-low-
unemployment-high-poverty-rates

LEAP Africa, Reducing Graduate Unemployment: The Role of Employability Skills Training,
2021. https://leapafrica.org/reducing-graduate-unemployment-the-role-of-
employability-skills-training/

National Information Technology Development Agency, Digital Literacy Framework,
2023. https://nitda.gov.ng/wp-content/uploads/2023/07/Digital-Literacy-
Framework.pdf

Steers, Nigerians are Educated and Jobless, 2019. https://www.stears.co/article/nigerians-are-
educated-and-jobless/

Stutern, Graduate Report, 2022. https://stutern.s3.us-west-2.amazonaws.com/pdf-
documents/2022+Graduate+Nigeria+Report+Stutern.pdf

Worldometer, Nigeria Demographics,
2024. https://www.worldometers.info/demographics/nigeria-demographics/

Journals

Ademola, I., Okebukola, P., Oladejo, A., Onowugbeda, F., Gbeleyi, O. &Agbanimu, D.
Teachers' Qualifications and Teaching Experience: Impact on Quality Assurance in
Nigeria Secondary Education, NOUN Journal of Management and International
Development, 6, 2022, 260-272.

Adesina, O.S., Unemployment and Security Challenges in Nigeria, International Journal of
Humanities and Social Science, 3(7), 2013, 146–156.

Afolabi, J. & J.A. Ogunjimi, Industrialization: A Roadmap to Inclusive Growth in Nigeria,
Economic and Policy Review Journal, 18(1), 2021, 20-28.

https://businessday.ng/technology/article/how-nitda-is-using-technology-to-accelerate-economic-growth/
https://businessday.ng/technology/article/how-nitda-is-using-technology-to-accelerate-economic-growth/
https://www.comptia.org/content/research/state-of-the-tech-workforce-2023
https://nationalplanning.gov.ng/fg-inaugurates-committee-to-tackle-increasing-youth-unemployment-in-nigeria/
https://nationalplanning.gov.ng/fg-inaugurates-committee-to-tackle-increasing-youth-unemployment-in-nigeria/
https://www.oxfamamerica.org/explore/research-publications/where-hard-work-doesnt-pay-off/
https://www.oxfamamerica.org/explore/research-publications/where-hard-work-doesnt-pay-off/
https://en.wikipedia.org/wiki/Oxfam
https://leapafrica.org/reducing-graduate-unemployment-the-role-of-employability-skills-training/
https://leapafrica.org/reducing-graduate-unemployment-the-role-of-employability-skills-training/
https://nitda.gov.ng/wp-content/uploads/2023/07/Digital-Literacy-Framework.pdf
https://nitda.gov.ng/wp-content/uploads/2023/07/Digital-Literacy-Framework.pdf
https://www.stears.co/article/nigerians-are-educated-and-jobless/
https://www.stears.co/article/nigerians-are-educated-and-jobless/
https://stutern.s3.us-west-2.amazonaws.com/pdf-documents/2022+Graduate+Nigeria+Report+Stutern.pdf
https://stutern.s3.us-west-2.amazonaws.com/pdf-documents/2022+Graduate+Nigeria+Report+Stutern.pdf
https://www.worldometers.info/demographics/nigeria-demographics/


147

Aigheyisi, O. Economic Growth and Employment in Nigeria’s Services Sector, SSRN
Electronic Journal. 2021.
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3818941

Akram, H., Abdelrady, A.H., Al-Adwan, A.S. & Ramzan, Y. Teachers’ Perceptions of
Technology Integration in Teaching-Learning Practices: A Systematic Review,
Frontiers in Psychology,13. 2022. https://doi.org/10.3389/fpsyg.2022.920317

Aladsani, H.K. A Narrative Approach to University Instructors' Stories About Promoting
Student Engagement During COVID-19 Emergency Remote Teaching in Saudi
Arabia, Journal of Research on Technology in Education, 54(sup1), 2022, S165-
S181, DOI: 10.1080/15391523.2021.1922958

Al-Jubari, I., Shamsol Anuar, S.N.B., Ahmad Suhaimi, A.A.B. & Mosbah, A. The Impact of
Career Adaptability and Social Support on Job Search Self-Efficacy: A Case Study in
Malaysia, J. Asian Fin. Econ. BuS., 8, 2021, 515–524.

Alp, E., Karadeniz, O., Çağlar, A. & İslamoğlu, E. Does Extending the Internship Period in
Vocational Schools of Higher Education Lead to Better Employment Results? The Case
of Turkey, Education + Training, 65(3), 2023, 357–381

Asuquo, A.A. & Mary, A.B., Nigerian Universities Outputs and Their Employability in the
Labour Markets in South-South, Nigeria, American Journal of Educational Research,
2(12), 2014, 1244–1249. https://doi.org/10.12691/education-2-12-18.

Atan, J.A. & Effiong, U. Industrialization and Youth Unemployment in Nigeria: An
Autoregressive Distributive Lag (ARDL), International Journal of Business and
Economic Research, 9(5), 2020, 334-334.

Atitsogbe, K.A., Mama, N.P., Sovet, L., Pari, P. & Rossier, J. Perceived Employability and
Entrepreneurial Intentions Across University Students and Job Seekers in Togo: The
Effect of Career Adaptability and Self-Efficacy, Frontiers in Psychology, 10, 2019, 180.

Ayeni, A.J. Teachers' Professional Ethics and Instructional Performance as Correlates of
Students' Academic Performance in Secondary Schools in Owo Local Government,
Ondo State, Nigeria, Advances in Social Sciences Research Journal, 5(8), 2018, 611-
622.

Ayinla, M.A. & Ogunmeru, B. Youth Unemployment and Its Impact on Nigeria’s Economic
Development, Journal of Economics and Sustainable Development, 9(17), 2018, 22–
42.

Azi, A.S. & Dajan, H.J. Effects of Using Instructional Materials on The Academic
Performance of Secondary School Students in Economics in Jos-North Local
Government Area of Plateau, Kashere Journal of Education, (1), 2022, 1-7.

https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3818941
https://doi.org/10.3389/fpsyg.2022.920317


148

Aziz, S., Harrizi, M., Loutfi, A. & Zaidoune, S. Undergraduates’ Perspectives of The
Significance of Soft Skills for Employment: Gender-Based Differences, The Journal of
Education in Muslim Societies, 6(1), 2024, 3-31

Bashar, S-I. Economics Education and Sustainable Development in Nigeria: Challenges and
Strategies for Moving Ahead, African Journal of Humanities and Contemporary
Education Research, 13(1), 2023, 100–109.

Becker, G.S. Human Capital: A Theoretical and Empirical Analysis, with Special
Reference to Education, National Bureau of Economic Research, 1975.

Benati, K. &Fischer, J. Beyond Human Capital: Student Preparation For Graduate
Life, Education + Training, 63(1) 2021, 151-163. https://doi.org/10.1108/ET-10-2019-
0244

Bennett, D., Ananthram, S., Lindsay, S., Benati, K. & Jevons, C. Employability Beliefs of
Business Students by Gender and Year of Study: Implications for Higher Education,
The International Journal of Management Education,20(2), 2022, 100654.
https://doi.org/10.1016/j.ijme.2022.100654

Wang, D., Liu, X. & Deng, H., The Perspectives of Social Cognitive Career Theory Approach
in Current Times, Frontiers in Psychology, 13, 2022, 1023994.
https://doi.org/10.3389/fpsyg.2022.1023994.

Lent, R.W., Brown, S.D. & Hackett, G., Toward a Unifying Social Cognitive Theory of
Career and Academic Interest, Choice, and Performance, Journal of Vocational
Behavior, 45(1), 1994, 79–122. https://doi.org/10.1006/jvbe.1994.1027.

Lent, R.W. & Brown, S.D., Social Cognitive Career Theory at 25: Empirical Status of the
Interest, Choice, and Performance Models, Journal of Vocational Behavior, 115, 2019,
103316. https://doi.org/10.1016/j.jvb.2019.06.004.

Lent, R.W. & Brown, S.D., Career Decision Making, Fast and Slow: Toward an Integrative
Model of Intervention for Sustainable Career Choice, Journal of Vocational Behavior,
120, 2020, 103448. https://doi.org/10.1016/j.jvb.2020.103448.

Yao, C. & McWha-Hermann, I., Contextualizing Career Development: Cultural Affordances
as the Missing Link in Social Cognitive Career Theory, Journal of Vocational
Behavior, 2025, 104114. https://doi.org/10.1016/j.jvb.2025.104114.

Brown, S.D. & Lent, R.W., Social Cognitive Career Theory, in W.B. Walsh, L.Y. Flores, P.J.
Hartung & F.T.L. Leong (Eds.), Career Psychology: Models, Concepts, and Counseling
for Meaningful Employment, American Psychological Association, 2023, pp. 37–57.
https://doi.org/10.1037/0000339-003.

https://www.emerald.com/insight/search?q=Kelly%20Benati
https://www.emerald.com/insight/search?q=Juan%20Fischer
https://www.emerald.com/insight/publication/issn/0040-0912
https://doi.org/10.1108/ET-10-2019-0244
https://doi.org/10.1108/ET-10-2019-0244
https://doi.org/10.1016/j.ijme.2022.100654
https://doi.org/10.3389/fpsyg.2022.1023994
https://doi.org/10.1006/jvbe.1994.1027
https://doi.org/10.1016/j.jvb.2019.06.004
https://doi.org/10.1016/j.jvb.2020.103448
https://doi.org/10.1016/j.jvb.2025.104114
https://doi.org/10.1037/0000339-003


149

Botha, D. Self-Perceived Employability Among Undergraduate Students at a South African
University, SA Journal of Human Resource Management, 19, 2021,
a1685. https://doi.org/10.4102/sajhrm.v19i0.1685

Capone, V., Marino, L. & Park, M.S. Perceived Employability, Academic Commitment, And
Competency of University Students During The COVID-19 Pandemic: An Exploratory
Study of Student Well-Being, Frontiers in Psychology, 12, 2021, 788387.
https://doi.org/10.3389/fpsyg.2021.788387

Carpio, J., Febres, M. & Montoya, O. Contribution of Teachers’ Qualification Level on
Employability in African Economies, through Econometric Estimation of the
Generalized Method of Moments, 2016–2020, A Secondary Publication, Scientific
and Social Research, 6, 2024, 207-221. 10.26689/ssr.v6i5.7059.

Chan, C.K.Y. & Luk, L.L.Y. Development and Validation of An Instrument Measuring
Undergraduate Students' Perceived Holistic Competencies, Assessment & Evaluation
in Higher Education, 46(3), 2021, 467–482

Chang, J-C., Lin, J-C. & Chiou, Y.X., Relationships Among Human Capital, Employability
and Innovative Work Behavior by Electrical Engineering and Computer Science (EECS)
Field,International Journal of Economics, Business and Management
Research,6(1), 2022, 61–78, https://doi.org/10.51505/ijebmr.2022.6106.

Cifre, E., Vera, M., Sánchez-Cardona, I. & De Cuyper, N. Sex, Gender Identity, and
Perceived Employability Among Spanish Employed and Unemployed Youngsters,
Frontiers in Psychology, 9, 2018, 2467. https://doi.org/10.3389/fpsyg.2018.02467.

Collie, R.J., H. Granziera; A.J. Martin; E.C. Burns & A.J. Holliman, Adaptability Among
Science Teachers in Schools: A Multi-Nation Examination of Its Role in School
Outcomes, Teach. Teach. Educ., 95, 2020, 103148

Cosmos, A. Factors driving Industrialization in Africa: A Panel Two-Stage Least Square
Approach,Modern Economy, 13(2), 2022. https://doi.org/10.4236/me.2022.132010

Danial, J., Bakar, Ab-R. & Mohamed, S., Factors Influencing the Acquisition of
Employability Skills by Students of Selected Technical Secondary School in Malaysia,
International Education Studies, 7(2), 2014, 117.
https://doi.org/10.5539/ies.v7n2p117.

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B. & Osher, D. Implications for
educational practice of the science of learning and development, Applied
Developmental Science, 24(2), 2019, 97–140.
https://doi.org/10.1080/10888691.2018.1537791

Desmond, M.Poverty, Journal of Policy Analysis and Management,42(4), 2023, 1147–
1152. https://doi.org/10.1002/pam.22506

https://doi.org/10.4102/sajhrm.v19i0.1685
https://doi.org/10.3389/fpsyg.2021.788387
https://doi.org/10.4236/me.2022.132010
https://en.wikipedia.org/wiki/Matthew_Desmond
https://doi.org/10.1002/pam.22506


150

Dominic, T. & Fulgence, K. Gender Differences in Enhancing Students’ Employability Skills,
Operations Research Society of Eastern Africa (ORSEA), 9(1), 2020, 57–71.

Edet, D.A. Curriculum Content, Gender, Self-Efficacy and Acquisition of Employability Skills
Among Business Education Graduates of Universities in Cross River State, Nigerian
Journal of Business Education ,7(1), 2020, 64–82.

Effiong, U.E. & Ekong, C.N. Global Trends in Financial Sector-Led Industrialization: How
did Nigeria Fare? Asian Journal of Economics, Finance and Management, India,
5(4), 2021, 184-207

Effiong, U.E. & Udonwa, U.E. Industrialization and Employment Generation in Nigeria: An
Empirical Analysis, African Journal of Commercial Studies,4(1), 2023, 17–30.
https://doi.org/10.59413/ajocs/v4.i1.2

Effiong, U.E. Industrial Policies and Industrial Sector Performance in Nigeria, Asian
Journal of Economics, Finance and Management, 7(2), 2022, 24 - 45.

Egunjobi, T.A. Poverty, Unemployment and Insecurity Challenges in Nigeria,
TanzanianEconomic Review11(1), 2021, 5–17.

Emuji, E.C., Okon, N.M. & Umosen, A.O. Lecturers Competences and Universities’
Students’ Skills Acquisition for Employability in South-South Nigeria, International
Journal of Innovative Research and Development, 8(8), 2019.
https://doi.org/10.24940/ijird/2019/v8/i8/aug19085

Felix, P.S. The Role of Infrastructure in Industrialization in a Developing Economy: The Case
of Electricity Supply and Education in Nigeria, Industrial Development; A Catalyst
for Rapid Economic Growth, 2019, 144-163.

Fischer, I. & Luiz, J.M. Exploring Gender Differences in Gen Z Students’ Attribution of
Obstacles Influencing Their Academic and Professional Success, The International
Journal of Management Education,22(2), 2024, 100989.
https://doi.org/10.1016/j.ijme.2024.100989

Francis, F. An Assessment of Human Resource Utilization on Organizational Growth and
Development of Adamawa State Polytechnic Yola. Arts and Social Sciences Journal,
09(05), 2018, https://doi.org/10.4172/2151-6200.1000419

García-Aracil, A., Monteiro, S. & Almeida, L.D. Students’ Perceptions of Their Preparedness
for Transition to Work After Graduation, Active Learning in Higher Education, 22,
2018, 49 - 62.

Harry, T. & Chinyamurindi, W.T. Still Haven’t Found What I Am Looking For”: Rural Black
Students’ Perceived Work Readiness and Assessment of Labor Market Access,
Education + Training,64(2), 2021, 276–289. https://doi.org/10.1108/et-10-2021-0387

https://doi.org/10.59413/ajocs/v4.i1.2
https://doi.org/10.1016/j.ijme.2024.100989
https://doi.org/10.1108/et-10-2021-0387


151

Healy, M., Hammer, S. & McIlveen, P. Mapping Graduate Employability and Career
Development in Higher Education Research: A Citation Network Analysis, Studies in
Higher Education, 47(4), 2020, 799–811.

Hedvicakova, M. Unemployment and Effects of The First Work Experience of University
Graduates on Their Idea of a Job, Applied Economics, 50(31), 2018, 3357–3363.
https://doi.org/10.1080/00036846.2017.1420895.

Heymann, P.,Bastiaens, E.,Jansen, A., van Rosmalen, P. & Beausaert, S. A Conceptual Model
of Students' Reflective Practice for the Development of Employability Competences,
Supported by an Online Learning Platform, Education + Training, 64(3), 2020, 380-
397

Hoedemakers, J., Vanderstukken, A. & Stoffers, J. The Influence of Leadership on Employees'
Employability: A Bibliometric Analysis, Systematic Literature Review, and Research
Agenda, Frontiers in Psychology, 14, 2023, 1092865.
https://doi.org/10.3389/fpsyg.2023.1092865

Igoni, C.G. & Nwabueze, I.A. Teachers’ Professional Competences in Knowledge
Management for Effective Instructional Delivery in Secondary Schools in Rivers State,
International Journal of Educational Research and Policy Making 4(1), 2021, 580-
592

Irigaray, H.a.R., Oliveira, L.B., Barbosa, E.S.T. & Morin, E.M. Employment Relationships
and Meaning of Work: A Research with Higher Education Professors, Revista De
Administração Mackenzie,20(1), 2019. https://doi.org/10.1590/1678-
6971/eramg190070

Khoo, E., Zegwaard, K. & Adam, A. Employer and Academic Staff Perceptions of Science
and Engineering Graduate Competencies, Australasian Journal of Engineering
Education, 25(1), 2020, 103-118.

Koloba, H., Perceived Employability of University Students in South Africa. Is It Related to
Employability Skills?International Journal of Social Sciences and Humanity Studies,
9(1), 2017, 73–90.

Koseda, E., Cohen, I.K., Cooper, J. & McIntosh, B. Embedding Employability into
Curriculum Design: The Impact of Education 4.0, Policy Futures in Education, 23(3),
2024, 676-688. https://doi.org/10.1177/14782103241282121

Laye, J. Mentorship Malpractice Among Lecturers and Mentee’s Career Prospects,
International Journal of Scientific Research in Education, 17(4), 2024, 461-473.

Li, Z. & Li, B. A Path Analysis of University EFL Students’ Perceptions of the Classroom
Environment and Academic Achievement, Global Journal of Foreign Language
Teaching, 12(3), 2022, 163–176.

https://www.emerald.com/insight/search?q=Perry%20Heymann
https://www.emerald.com/insight/search?q=Ellen%20Bastiaens
https://www.emerald.com/insight/search?q=Anne%20Jansen
https://www.emerald.com/insight/search?q=Peter%20van%20Rosmalen
https://www.emerald.com/insight/search?q=Simon%20Beausaert
https://www.emerald.com/insight/publication/issn/0040-0912
https://doi.org/10.1590/1678-6971/eramg190070
https://doi.org/10.1590/1678-6971/eramg190070
https://doi.org/10.1177/14782103241282121


152

Luo, Z. & Li, H. Competence, Preparation, and Relaxation: Contributing Factors to EFL
Student Teachers’ Self-Efficacy and Teaching Performance in Microteaching Training,
Heliyon, 10(4), 2024, e26216. https://doi.org/10.1016/j.heliyon.2024.e26216

Mainga, W., Daniel, R.M. & Alamil, A. Perceptions of Employability Skills of Undergraduate
Business Students in a Developing Country: An Exploratory Study, Higher Learning
Research Communications, 12(1), 2021, 28–63.
https://doi.org/10.18870/hlrc.v12i1.1257

Marginson, S. Limitations of Human Capital Theory, Studies in Higher Education,44(2),
2017, 287–301. https://doi.org/10.1080/03075079.2017.1359823

Matijaš, M. &Seršić, D.M. The Relationship Between Career Adaptability and Job-Search
Self-Efficacy of Graduates: The Bifactor Approach, Journal of Career Assessment, 29,
2021, 683–698.

Misni, F., Mahmood, N.H.N. & Jamil, R. The Effect of Curriculum Design on the
Employability Competency of Malaysian Graduates, Management Science Letters,
2019 909–914.https://doi.org/10.5267/j.msl.2019.10.005

Na’Iya, K.H., Aminu, Z.G. Rabiu, S.R., Nalado, T.K. & Abubakar, B.T. Sample and
Sampling Procedure in Research for Tertiary Institution, African Scholars Journal of
Contemporary Education Research, 21(8), 2021, 167-178

Niu, Y., Xu, X., Lewis, S., Xie, L., & Reed, M. Examining the Role of Mentoring on
Perceived Employability Among University Students in China. Journal of Career
Assessment,33(2), 2024, 239-263. https://doi.org/10.1177/10690727241256291
(Original work published 2025)

Nwakanma, C.H. The Impact of Career Education on Students’ Labour Market Perceptions,
Didaktika Jurnal Kependidikan, 13(1), 2024, 155–166.

Nyatsikor, M.K. Sosu, E., Mtika, O. & Robson, D. Teacher Characteristics and Children’s
Educational Attainment in Ghana: Do Some Teacher Characteristics Matter More
Disadvantaged for Children Schools? Frontiers in Education, 5, 2020, 74-88.

Ohiri, S., Ihebom, C. &Nnennaya, C. Psychometric Properties of a Test: An Overview,
International Journal of Research Publication and Reviews, 5(2), 2024, 2217–2224.

Okeke, U.E., Skills Mismatch and Dearth of Vocational Education in the Nigerian Labour
Market: A Cog in the Wheels of National Development, American Journal of
Educational Research, 8(3), 2020, 173–181. https://doi.org/10.12691/education-8-3-8.

Okolie, U.C., Nwajiuba, C.A., Binuomote, M.O., Ehiobuche, C., Igu, N.C.N. & Ajoke, O.S.
Career Training with Mentoring Programmes in Higher Education: Facilitating Career
Development and Employability of Graduates, Education + Training, 62(3), 2020,
214–234. https://doi.org/10.1108/ET-04-2019-0071.

https://doi.org/10.18870/hlrc.v12i1.1257
https://doi.org/10.1177/10690727241256291
https://doi.org/10.1108/ET-04-2019-0071


153

Okolie, U.C., Nwajiuba, C.A., Eneje, B., Binuomote, M.O., Ehiobuche, C., & Hack-Polay, D.,
A Critical Perspective on Industry Involvement in Higher Education Learning:
Enhancing Graduates’ Knowledge and Skills for Job Creation in Nigeria,Industry and
Higher Education, 35(1), 2021, 61–72. https://doi.org/10.1177/0950422220919655.

Okolie, U.C., Nwajiuba, C.A., Eneje, B., Binuomote, M.O., Osuji, C.U., Onajite, G.O., Igwe,
P.A., How Careers Advice and Guidance Can Facilitate Career Development in
Technical, Vocational Education, and TrainingGraduates: The Case in Nigeria,
Australian Journal of Career Development, 29(2), 2020, 97–106.
https://doi.org/10.1177/1038416220916814.

Oliveira, Í.M., Taveira, M.D.C. & Porfeli, E.J. Career Preparedness and School
Achievement of Portuguese Children: Longitudinal Trend Articulations, Frontiers in
Psychology, 8, 2017, 618.

Oluwagbemiga, A., Kolawole, E.O. & Akinwole, E.A. Religion and Labour Force
Participation in Nigeria: Is There Any Inequality Among Women?African Journal of
Reproductive Health, 20(3), 2016, 75–84.

Owhondah, S.N. Teacher Qualification, Turnover and Job Performance in Public Senior
Secondary Schools in Rivers State, International Journal of Scientific Research in
Education, 13(3), 2020, 527-540.

Pignault, A. &Houssemand, C. What Factors Contribute to The Meaning of Work? A
Validation of Morin's Meaning of Work Questionnaire, Psicologia, Reflexaoe Critica:
Revista Semestral do Departamento de Psicologia da UFRGS, 34(1), 2021, 2.
https://doi.org/10.1186/s41155-020-00167-4

Pitan O.S. & Adedeji, S.O., "Skills Mismatch Among University Graduates in the Nigeria
Labor Market”, US-China Education Review, A(1), 2012, 90-98.

Pitan, O.S. "Graduate Employees’ Generic Skills and Training Needs", Higher Education,
Skills and Work-Based Learning, 7(3), 2017, 290–303.
https://doi.org/10.1108/heswbl-04-2017-0026.

Pitan, O.S. & Atiku, S.O. Structural Determinants of Students’ Employability: Influence of
Career Guidance Activities,South African Journal of Education, 37(4), 2017, 1–13.
https://doi.org/10.15700/saje.v37n4a1424.

Pitan, O.S. & Muller, C., Assessment of Strategies for Preparing Graduates for the Disruptive
Workplace: Evidence from Nigeria and South Africa,Journal of Teaching and
Learning for Graduate Employability, 14(1), 2023, 15–30.
https://doi.org/10.21153/jtlge2023vol14no1art1576.

https://doi.org/10.1186/s41155-020-00167-4


154

Pitan, O.S. & Muller, C., Student Perspectives on Employability Development in Higher
Education in South Africa, Education + Training, 63(3), 2020, 453–471,
https://doi.org/10.1108/ET-02-2018-0039.

Pitan, O.S. Employability Development Opportunities (Edos) As Measures of Students’
Enhanced Employability, Higher Education, Skills and Work-Based Learning, 6(3),
2016, 288-304

Pitan, O.S., Analysis of Internal Efficiency in the Utilization of Human Resources in Selected
Secondary Schools of Oyo State, Nigeria, Journal of Emerging Trends in Educational
Research and Policy Studies, 3(5), 2012, 748-752

Pitan, O.S., Towards Enhancing University Graduate Employability in Nigeria,Journal of
Sociology and Social Anthropology, 7(1), 2016, 1–11.
https://doi.org/10.1080/09766634.2016.11885696.

Pool, L.D. & Sewell, P. The Key to Employability: Developing a Practical Model of Graduate
Employability, Education + Training, 49(4), 2007, 277–289.
https://doi.org/10.1108/00400910710754435.

Predovic, D. Dennis, J. & Jones, E. International Internships and Employability: A Game
based Assessment Approach, Higher Education Research & Development, 41(4),
2021, 1231–1246

Psacharopoulos, G. & Patrinos, H.A. Returns to Investment in Education: A Decennial Review
of The Global Literature, Education Economics,26(5), 2018, 445–458.
https://doi.org/10.1080/09645292.2018.1484426

Rasak, B., Oye, A.J., Oyeyipo, E.J. & Ganiyu, R. Different Forms of Work and Different
Conditions of Work in A NEO-Liberal Market Economy, International Journal of
Social Sciences,2(1), 2019, 1–35.

Rianti, I. & Salsabilah, W.S. Literature Review: The Influence of Lecturer Competence on
Effective Learning, Indonesian Journal of Education Research 5(6), 2024, 254–259.
https://doi.org/10.37251/ijoer.v5i6.1190

Römgens, I., Scoupe, R. & Beausaert, S. Unraveling the Concept of Employability, Bringing
Together Research on Employability in Higher Education and The Workplace, Studies
in Higher Education,45(12), 2019, 2588–2603.
https://doi.org/10.1080/03075079.2019.1623770

Rothwell, A. & Arnold, J. Self-Perceived Employability: Development and Validation of a
Scale, Personnel Review, 36(1), 2007, 23-41.
https://doi.org/10.1108/00483480710716704

https://doi.org/10.1080/03075079.2019.1623770
https://doi.org/10.1108/00483480710716704


155

Rubeba, A.M. & William, F. Instructors’ Test Construction Competences and Their
Implications on Teaching and Learning in Tanzanian Universities, Journal of Adult
Education in Tanzania, 22(1), 2019.

Rubeba, A.M. Lecturers’ Teaching Competencies towards Improving Teaching and Learning
Process in Universities in Tanzania: Students’ Perspectives, Heliyon,11(1), 2025,
e41683

Saong, M., Bonifacio, J. & Gili, K.K.R. The Role of Higher Education Curriculum in The
Employability of Health Sciences Graduates, International Journal of Academe and
Industry Research,4(3), 2023, 82–104. https://doi.org/10.53378/353009

Sarwandi, N., Wibawa, B. & Wibawa, R. Usage of E-portfolio as An Assessment Tool in
Physics Learning, Journal of Physics Conference Series,2165(1), 2022, 012043.
https://doi.org/10.1088/1742-6596/2165/1/012043

Sauphayana, S. Innovation in Higher Education Management and Leadership, Journal of
Educational and Social Research, 11(6), 2021, 163-171.

Scandurra, R. Kelly, D., Fusaro, S., Cefalo, R. & Hermannsson, K. Do Employability
Programmes in Higher Education Improve Skills and Labour Market Outcomes? A
Systematic Review of Academic Literature, Studies in Higher Education,49(8), 2023,
1381–1396.

See, B.H., Gorard, S., Lu, B., Dong, L. & Siddiqui, N. Is Technology Always Helpful?: A
Critical Review of The Impact on Learning Outcomes of Education Technology in
Supporting Formative Assessment in Schools, Research Papers in Education, 37(6),
2021, 1064–1096. https://doi.org/10.1080/02671522.2021.1907778

Sefenu, J.C & Andoh, N. (2022). Assessment of Employable Skills of Management Students in
University of Cape Coast, International Journal of Social Science Research and
Review, 5(8), 2022, 175–195. https://doi.org/10.47814/ijssrr.v5i8.547

Shinbrot, X. A., Treibergs, K., Hernández, L. M. A., Esparza, D., Ghezzi-Kopel, K., Goebel,
M., Graham, O. J., Heim, A. B., Smith, J. A., & Smith, M. K. (2022). The Impact of
Field Courses on Undergraduate Knowledge, Affect, Behavior, And Skills: A Scoping
Review. BioScience,72(10), 1007–1017. https://doi.org/10.1093/biosci/biac070

Shomotova, A.& Ibrahim, A. Validation of Measurement Scales for Undergraduate Students'
Self-Perceived Employability and University Commitment in the United Arab
Emirates, Education + Training, 65(8/9), 2023, 972-992. https://doi.org/10.1108/ET-
01-2023-0021

Stojanováa, H. &Blaškováa, V. The Role of Graduates’ Field of Study and Its Impact on The
Transition to Working Life, Procedia Economics and Finance 12, 2014, 636 – 643

https://doi.org/10.1088/1742-6596/2165/1/012043
https://doi.org/10.47814/ijssrr.v5i8.547
https://www.emerald.com/insight/search?q=Aizhan%20Shomotova
https://www.emerald.com/insight/search?q=Ali%20Ibrahim
https://www.emerald.com/insight/publication/issn/0040-0912
https://doi.org/10.1108/ET-01-2023-0021
https://doi.org/10.1108/ET-01-2023-0021


156

Succi, C. & Canovi, M. Soft Skills to Enhance Graduate Employability: Comparing Students
and Employers’ Perceptions, Studies in Higher Education, 45(9), 2019, 1834–1847.
https://doi.org/10.1080/03075079.2019.1585420

Sutherland, K.S. Conroy, M.A., McLeod, B.D., Algina, J. & Kunemund, R.L. Factors
Associated with Teacher Delivery of a Classroom-Based Tier 2 Prevention
Programme, Prevention Science: The Official Journal of The Society for Prevention
Research, 19(2), 2018, 186–196. https://doi.org/10.1007/s11121-017-0832-y

Szymkowiak, A., Melović, B., Dabić, M., Jeganathan, K. & Kundi, G.S. Information
Technology and Gen Z: The Role of Teachers, The Internet, And Technology in The
Education of Young People, Technology in Society, 65, 2021, 101565.

Taiga, U.U., Yusuf, A. & Onuorah, N.J. Employment Generation in Nigerian Economy:
Agenda for Sustainable Economic Development, Online Journal of Multidisciplinary
Subjects, 13(2), 2019, 6-14.

Tessema, M.T., Craft, J. & Subhani, S. Assessment of HR Development and Utilization: A
Conceptual Framework, International Journal of Managerial Studies and Research,
3(3), 2015, 32-43

Ubamadu, G.J., Ifeakor, A.C. & Okeke, A.M. Assessment of Lecturers’ Perception of
Employability Skills of Measurement and Evaluation Graduates for Global
Competiveness in The New Normal, COOU Journal of Educational Research, 7(1),
2022,192 – 206

van der Laan, L.Ormsby, G.,Fergusson, L. & McIlveen, P.Is this work? Revisiting the
Definition of Work in the 21st Century, Journal of Work-Applied Management, 15(2),
2023, 252-272. https://doi.org/10.1108/JWAM-04-2023-0035

Wang, S.M. APEC Human Resources Development Issues in 2018, Taiwan Economic
Research Monthly, 14(11), 2018, 113–118.

Wei, H., The Impact of Strengthening Practical Teaching in Vocational Education on
Improving Students’ Employability, Applied Mathematics and Nonlinear Sciences,
9(1), 2024, 23.

Yates, E. Work, Employment and the Material Conditions of Young People in Developed
Economies: A Marxist Political Economy of Youth Perspective, Journal of Youth
Studies, 26(4), 2023, 491–506. https://doi.org/10.1080/13676261.2021.2013459.

Yepes Zuluaga, S.M. & Granada, W.F.M. Engineers’ Self-Perceived Employability by Gender
and Age: Implication for Higher Education, Cogent Education, 10(2), 2023, 2287928

https://doi.org/10.1080/03075079.2019.1585420
https://doi.org/10.1007/s11121-017-0832-y
https://www.emerald.com/insight/search?q=Luke%20van%20der%20Laan
https://www.emerald.com/insight/search?q=Gail%20Ormsby
https://www.emerald.com/insight/search?q=Lee%20Fergusson
https://www.emerald.com/insight/search?q=Peter%20McIlveen
https://www.emerald.com/insight/publication/issn/2205-2062
https://doi.org/10.1108/JWAM-04-2023-0035


157

Zogopoulos, C.P. & Raptis, N., Students’ Perceptions of The Skills in The Labor Market in
the 4th Industrial Revolution, European Journal of Humanities and Social Sciences,
4(2), 2024, 1–17



158

APPENDIX I
Reliability Statistics

Scale: Perceived Self Employability

Case Processing Summary
N %

Cases Valid 20 100.0
Excludeda 0 .0
Total 20 100.0

a. Listwise deletion based on all variables in the procedure.

Reliability Statistics
Cronbach's
Alpha

N of
Items

.892 15

Item Statistics
Mean Std.

Deviation
N

am knowledgeable about the current trends and demands of the
labour market in my field of study

3.967 .8654 20

am aware of the key employers and industries in my field of
study

4.079 .7274 20

understand the skills and qualifications required by employers
in my field of study

4.304 .6212 20

am informed about the job market outlook and prospects in my
field of study

4.138 .7185 20

believe that my knowledge of the labour market will enhance
my employability prospects

4.358 .6358 20

believe that my field of study provided me with relevant skills
and knowledge for the workforce

4.360 .6364 20

am confident that my field of study will lead to good job
prospects

4.480 .6170 20

believe that my field of study is in high demand by employers in 4.260 .7205 20
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Scale Statistics
Mean Variance Std. Deviation N of Items

63.214 35.489 5.9573 15

Scale: Lecturer Factors

Case Processing Summary
N %

Cases Valid 20 100.0
Excludeda 0 .0
Total 20 100.0

a. Listwise deletion based on all variables in the procedure.

Reliability Statistics
Cronbach's
Alpha

N of
Items

.821 10

Item Statistics
Mean Std. N

industries
believe that my field of study provided me with a competitive
edge in the labour market

4.209 .7748 20

am satisfied that my field of study aligns with my career goals
and aspirations

4.358 .6692 20

am aware of the requirements of my future career 4.304 .6553 20
am aware of the organizational culture and standards in my
chosen field of study

4.163 .5949 20

have the knowledge of what is expected of me in terms job
specifications in my future profession

4.154 .7805 20

understand the work ethics of various organizations in my
career path

4.014 .7012 20

am aware of the skills which are in high demand from potential
employers in my profession

4.068 .6579 20



160

Deviation
demonstrate a deep understanding of the course content they
teach in the classroom

4.172 .8765 20

explain and simplify difficult concepts effectively and clearly 4.194 .8595 20
use appropriate teaching methods to enhance student’s
understanding

4.032 .9223 20

are well organized and prepared in delivering course contents 2.882 1.3526 20
Use relevant examples and illustrations to support their teaching
for better understanding of students

4.194 .6928 20

provide guidance on career paths for economics graduates 3.957 .9277 20
are easily approachable and accessible for academic advice 2.753 1.3748 20
act as role models and demonstrate professional personalities
that I can emulate

4.043 .9393 20

encourage and support my participation in employability and
professional development opportunities

3.183 1.3047 20

mentor me on how to apply academic knowledge in real life
situations

4.108 .8745 20

Scale Statistics
Mean Variance Std. Deviation N of Items

37.516 28.498 5.3384 10

Scale: Institutional Support Services

Case Processing Summary
N %

Cases Valid 20 100.0
Excludeda 0 .0
Total 20 100.0

a. Listwise deletion based on all variables in the procedure.

Reliability Statistics
Cronbach's
Alpha

N of
Items

.779 10
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Item Statistics
Mean Std.

Deviation
N

has a functional Career or employability Services Unit that
assigns students to faculty or industry mentors

3.108 1.1323 20

organizes workshops on CV writing, interview skills,
networking and professional etiquette

3.570 1.0528 20

makes arrangement for career fairs, employer presentations and
industry visits

3.086 1.1530 20

Provides me with opportunities for internships and job
shadowing

3.505 .9587 20

provides career guidance services that are tailored to the
specific needs of economic students

3.710 .8759 20

provides economics curriculum that covers topics that are
applicable to real life economic problems

4.054 .7540 20

ensures emphasis on entrepreneurship education and skill
development within the economics programme

4.065 .7165 20

ensures regular review and updating of economics curriculum 3.247 1.2517 20
ensures that the economics curriculum provides students with
the knowledge and skills needed in the labour market

3.398 1.2558 20

ensures that the economics curriculum includes fieldwork,
excursion and research projects that enhance learning and
offers workshops to improve my soft skills (e.g.,
communication, teamwork)

3.355 1.1529 20

Scale Statistics
Mean Variance Std. Deviation N of Items

35.097 36.724 6.0600 10
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APPENDIX 2
Economics Undergraduates’ Perceived Employability Questionnaire (EUPEQ)

Department of Arts and Social Science Education,
Faculty of Education,
Lead City University,

Ibadan.

Request to Participate in a Research

I am a MSc Ed student of the above-mentioned institution. I am currently carrying out

research on your perception of how some of your experiences as an economics undergraduate

in your university are developing your employability. You are to please respond appropriately

to the set of questions in this questionnaire. As respondents in this exercise, you are not

expected to write your name; all information given will be treated as anonymous and will be

used solely for research purpose.

Yours faithfully,

Mrs. Omowunmi Okunniyi.

Section A: Demographic Characteristics

Instruction: Please, tick (√) the option that best fits your response to the questions below;

Age Range: 15-19 years ( ) 20-24 years ( ) 25 years and above ( )

Gender: Female ( ) Male ( )

University Type: Public ( )Private ( )

Name of Institution: ______________________________________________________

Course of Study: _______________________________________________________

Present Level: _________________________________________________________
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Section B:

Instruction: Please, tick (√) the option that best fits your response to the questions below;

Strongly Agree (SA) Agree (A) Neutral (N) Disagree (D) Strongly Disagree (SD)

EMPLOYABILITY

S/N Item SA A N D SD

Labour Market Awareness

I:

1 am knowledgeable about the current trends and demands of the

labour market in my field of study

2 am aware of the key employers and industries in my field of study

3 understand the skills and qualifications required by employers in

my field of study

4 am informed about the job market outlook and prospects in my

field of study

5 believe that my knowledge of the labour market will enhance my

employability prospects

Field of Study

6 believe that my field of study provided me with relevant skills and

knowledge for the workforce

7 am confident that my field of study will lead to good job prospects

8 believe that my field of study is in high demand by employers in

industries

9 believe that my field of study provided me with a competitive edge

in the labour market

10 am satisfied that my field of study aligns with my career goals and

aspirations

Self-Awareness



164

11 am aware of the requirements of my future career

12 am aware of the organizational culture and standards in my chosen

field of study

13 have the knowledge of what is expected of me in terms job

specifications in my future profession

14 understand the work ethics of various organizations in my career

path

15 am aware of the skills which are in high demand from potential

employers in my profession

Section C: Lecturer Factors

S/N Item SA A U D SD

Lecturer Competence (Content competence and Delivery

competence)

My Economics Lecturers:

16 demonstrate a deep understanding of the course content they teach

in the classroom

17 explain and simplify difficult concepts effectively and clearly

18 use appropriate teaching methods to enhance student’s

understanding

19 are well organized and prepared in delivering course contents

20 Use relevant examples and illustrations to support their teaching

for better understanding of students

Lecturer Mentorship

21 provide guidance on career paths for economics graduates

22 are easily approachable and accessible for academic advice

23 act as role models and demonstrate professional personalities that I

can emulate

24 encourage and support my participation in employability and
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professional development opportunities
25 mentor me on how to apply academic knowledge in real life

situations

Section D: Institutional Support Services
S/N Career Guidance Activities SA A U D SD

My university:
26 has a functional Career or employability Services Unit that assigns

students to faculty or industry mentors
27 organizes workshops on CV writing, interview skills, networking

and professional etiquette
28 makes arrangement for career fairs, employer presentations and

industry visits
29 Provides me with opportunities for internships and job shadowing
30 provides career guidance services that are tailored to the specific

needs of economic students
Relevance of Economics Curriculum

31 provides economics curriculum that covers topics that are
applicable to real life economic problems

32 ensures emphasis on entrepreneurship education and skill
development within the economics programme

33 ensures regular review and updating of economics curriculum
34 ensures that the economics curriculum provides students with the

knowledge and skills needed in the labour market
35 ensures that the economics curriculum includes fieldwork,

excursion and research projects that enhance learning
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