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Abstract

This study examined the influence of instructional resources availability and students’
motivation on academic achievement in Oral English among students in public secondary
schools in Ibadan North West Local Government, Oyo State. Various educational
stakeholders, have tried to improve academic achievement in Oral English, success has been
limited. While similar studies have explored these factors in other regions with\varying
results, there is a scarcity of research examining the combined influence of t *peciﬁc
variables in this context, highlighting a gap in the literature that this study @0 fill. To
guide the investigation, three research questions and two hypotheses wergdaﬁ lated. The
study employed a descriptive survey design, targeting SS2 students ig Ib North West
Local Government (N=2055). A multi-stage sampling technique wa: }s&to select a sample
of 281 SS2 respondents. Data were collected through a sel oped questionnaire
(SAAOEQ) and analyzed with both descriptive and inferen atistics. The findings
revealed low academic achievement levels in Oral Englisn with low availability of
instructional resources (x=1.98) and low student mqtivation (x=1.96). The combined
influence of instructional resources and students’ motiv had a significant impact on
academic achievement in Oral English (Ad;. R2=0.§¢ Fpa76 = 22.109; p<0.05). The
relative influence of instructional resources availabi d students’ motivation significantly
influences academic achievement in Oral (. Each independent variable also
significantly affected academic achieve ividually (p>0.05). To address the low
academic achievement, one key recommgn n is the implementation of comprehensive
professional development programs teachers, focused on enhancing instructional
practices and resource utilization in 1’&{ lish.

Keywords: Instructional Re @es, Students’ Motivation, Academic Achievement in

Oral English, Public Se%@Schools in Ibadan North West Local Government, Oyo State

Word Count: 2(36;@
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Chapter One

Introduction
1.1 Background to the Study

Communication is the fundamental reason for learning any language. The need for English as
a lingua franca in many countries of the world has increased due to globa@l, and
English has become the official language of communication globally. Nat across the
world, particularly, developing ones, have acknowledged the st I\gijnglish as a
professional language of communication. The important role E nguage plays in the
linguistic, educational, socio-economic and cultural s of Nigeria cannot be
overemphasized. The success or failure of formal educ 'Qo a large extent, depends on the
level of competence of learners in English Langu@% schools and colleges! In addition,
the main reason why communication h \@racted attention across disciplines is that

communication permeates virtually %an interaction activities. This goes to show that

people become unique because@%man communication is cognitively, emotionally, and

socially complex?. QQ\

Thus, communioaﬁ\q’\kﬂls pose a challenge for most graduates, particularly in Nigeria.
These chall%g'/start from their early childhood education, to their secondary school
educati% have now, become a hindrance for them to pass their internal and external
examinations and to their tertiary institutions. One of the main reasons for students’ poor
performance is the lack of oral English communication skills. It also helps the learners to
develop confidence in their abilities to express themselves in English as fluently as possible
and provides an opportunity for the correction of mistakes in spoken English®. A good

approach to oral language instruction will develop the reading, writing and speaking skills of
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the learner, thereby making the learning of English language more effective and the learning
experiences of the learner in other subjects being taught in secondary schools, more concrete

and more enjoyable®.

Fundamental to its importance, it has been incorporated in the curriculum of public

secondary schools and made compulsory for all learners to learn in order to ensure %ired

skill in speech production. OQ

The emphasis on proficiency in spoken English was introduce he New National

Curriculum in English language for Nigerian Secondary Sc@m the 1980s. It was

previously neglected in the teaching of English in Nigeri English was made optional
for the West African School Certificate students (th a compulsory course for teacher
grade Il examinations in those days). (bb

Presently, this component of English.La a\ge constitutes a sub-section in English Language
paper in NECO, TCII, WAEC, K@g\UTME and other external examinations and also
receives prominence in Engl’i@anguage syllabuses, especially in our secondary schools. It
is usually called Part Iﬁ\@?glish Language examination and it has about 60 questions. The
oral English is 's@among other things to facilitate the standard of literacy and improve

language de@pment. It is expected to equip the student with the rudiments of the proper
use @n speech®.

Therefore, since emphasis has shifted to studying varied rules aimed at the identification,
interpretation and reproduction of English sounds (phonemes), there is every cause to
emphasize and to review the teaching of oral English especially in secondary schools.

Furthermore, speech is regarded as personal which represents an individual’s ability to
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articulate phonemes according to some established norms. It also entails the ability of an
individual to identify and understand the representation and meaning of English sounds®. It is
quite unfortunate that most of our secondary school learners do not exhibit the knowledge of
oral English when using the language which could be associated with the aforementioned

factors. In a nutshell, there is the need for concern.

Oral English is a very important language skill, however it has been neglected for far too
long by teachers of English, this is as a result of negative interest of these teachers to oral
English. However, recent development in the teaching of English Language requires greater
emphasis on this aspect of English language. This is because oral English complements the
understanding and the use of English language so as to improve the standard of spoken

English.

This important part of the English langua e\\'ﬁght at all levels of secondary school system,
the aim is to teach students how&i&&u the various aspects of the oral English in
communication. In secondary @, oral English topics are organised in modules and each
module specifies the V@}mstmctional materials, including instructional techniques for
the teaching. It is a](q%vity based and practical oriented aspect of the English language that

is better tau tgdyg a variety of instructional materials’.

Sinc@’gaching of oral English requires appropriate materials, competent teachers,
appropriate teaching methods, public schools may not have all that are required for effective
teaching of oral English. There is the tendency that the students sitting for oral English
examination may not be adequately prepared for such exercise. Given the seemingly poor

performance of students in English language examinations, and the poor language
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expressions or communications by secondary school leavers the examination of the status of
oral English instructions in secondary school becomes imperative. When oral English is
properly and adequately taught, the students acquire competence, both in the speaking and

the written form.

This study would contribute to the body of literature on few studies that have bWarried
out to ascertain the causes of low academic achievement in oral English@?ng public
secondary schools students in Oyo state by investigating ‘Instructional Agefts’and Students’
Motivation as determinants of Oral English Academic Achievem%@condary Schools in

Ibadan North West Local Government, Oyo State’. 0

Instructional resources describe the supplies, equipme@; software that teachers utilize to

support teaching and learning in the classroom lcke materials are essential for improving

the educational experience since they %&e curriculum support, reinforcement, and
enrichment’. The Instructional reé%g%os include traditional, multimedia, and teacher
resources. Traditional resougca@‘\ude textbook, which is a popular and essential teaching
tool used in schools®. @Ekr teachers and students organised content that is in line with
curriculum requiy s and may be used as a resource. Workbooks and worksheets that
contain exe is&_}ractice problems, and activities intended to reinforce learning objectives
and give@ents opportunity to apply their knowledge are available in addition to textbooks.
In ordeé¥’to help students grasp abstract concepts in topics like science, math, and language
arts, manipulatives are tangible items or materials that they can handle and work with. Letter
tiles, geometric shapes, and counting blocks are a few examples’®. Charts, graphs, diagrams,
and posters are examples of visual aids that aid in the illustration of concepts, improve

comprehension, and promote visual learning!'®. Teachers also provide printed supplementary
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materials, such as handouts and supplementary readings, to supplement textbook content and
accommodate a variety of learning interests and styles. The focus of this study, however, is
the multimedia resources and teacher as Instructional resources to enhance students’

academic achievement in oral English.

Multimedia instructional resources refer to a broad variety of digital tools, plat%s, and

materials which are intended to facilitate the teaching and learning processe cational
environments. These materials make use of technology to give st@ mdividualised,
dynamic, and captivating learning experiences!!. Interactive are provided via
educational websites and online platforms. 0

These courses use a variety of multimedia componen@ncluding text, photos, videos, and
animations, to present information in an intﬁb& way.With the use of step-by-step
instructions and visual aids, numerous edu&\&gal websites offer tutorials and demos to aid
students in understanding difficult 1 .?@ctice exercises, tests, and quizzes are frequently
found in multimedia materials«%&h give students the chance to solidify their grasp of
material and get fast@c}k on their performance'!. Through the use of software
programmes, stu(ja&n perform experiments, investigate scientific phenomena, and model
real-world si u&gﬁs in a secure and regulated environment'?. By adding game features like
challen@rlzes, and progress tracking to educational games and gamified learning
applications, educators can inspire students and improve their learning process while also
making learning enjoyable and interesting'®. Teachers can communicate knowledge in an
engaging and visually appealing way by creating multimedia-rich presentations using text,

images, audio, and video with the help of presentation software tools.
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Interactive environments are offered by software platforms for teaching programming and
coding, enabling students to learn coding languages, hone their computational thinking
abilities, and produce original software. Learning management systems platforms such as
BBC Learning English, Duolingo, which provide structured lessons and speaking exercises,
make it easier to arrange and keep track of course materials, homework, tests, and grades in
one convenient online location'*. These platforms have features like messa Qg& chat
rooms, and discussion forums that facilitate peer and teacher coo e@s well as
communication. Teachers can distribute course information in a V formats, such as
text documents, multimedia files, connections to outside re u@and embedded videos,
using learning management system platforms. Student Q

Ccess an extensive range of

any time and from any location. Online res

scholarly papers, digital textbooks, e-books, and efpa materials from digital libraries at
O@ provide tutorials, video lectures, and

instructional films on a variety of courses h’( emes, enabling students to study at their own
. \

speed and revisit material as ne@ﬁ 1l things considered, multimedia instructional

resources revolutionize stan@géaching and learning procedures in the digital age by

providing educators aﬁ@; ents with unlimited access to educational content, tools, and

chances for collib@? and creativity.

This stud}b® provides insight into the teacher as an individual and as an essential
instrﬁ\t&al agent. In the educational process, teachers fulfill two roles: they are individuals
with special traits, abilities, and knowledge, and they are also vital teaching tools that
promote learning and help students succeed academically. Through formal education,
professional development, and teaching experience, teachers acquire both subject matter

competence and pedagogical knowledge that they bring to the classroom!®. Every educator
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has a distinct personality and pedagogical approach that shape their relationships with
learners, approach to classroom management, and techniques of instruction. The learning
atmosphere can be significantly impacted by a teacher's warmth, enthusiasm, and capacity to
connect with students. Teachers frequently include their own passions, interests, and hobbies
into their classes to make them more interesting and applicable to the lives of their students.
Teachers' opinions, values, and relationships with students are shaped by tQ cultural
backgrounds, social identities, and life experiences'’. This helps to create iverse and
inclusive learning environment. Teachers participate in ongoing nal development

and introspection such as Workshops and Seminars, Online Coursés and Webinars. Platforms

like Coursera, TESOL International Association, edX; IS0 on, looking for ways to
enhance their methods, include cutting-edge tools,;a@ify their lesson plans to better suit

the changing requirements of their students's. fb

In their capacity as instructional agem\\@hers are in charge of presenting the curriculum's
content in an understandable, we&?nized, and captivating way. They also have to use a
range of teaching strategie . *s, and resources to make learning easier. Teachers modify
their teaching metho spo, and materials to support each student's unique learning path
in order to dif@e education for the varying learning requirements, abilities, interests,
and backg&@s of their students'®. Using a range of assessment instruments and strategies
to k%%gﬂ eye on learning outcomes and inform instructional decisions, teachers give
students immediate and helpful feedback on their development, performance, and conceptual
understanding. In order to promote a student-centered approach to learning, teachers create

and lead learning experiences that encourage active involvement, critical thinking,

cooperation, and problem-solving abilities. By establishing clear expectations, procedures,
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and behavioural standards, controlling classroom dynamics, and attending to students' social
and emotional needs, teachers foster a positive and inclusive learning environment. Using
digital materials, multimedia presentations, interactive simulations, and online learning

platforms, educators use technology to improve learning, communication, and teamwork in

S\

Teachers are invaluable agent in the educational process because they § unique

the classroom?°.

combination of personal traits, professional knowledge, and teaching abQ =As individuals,

they provide their own personalities, expertise, and life experie%@v the classroom; as

instructional tools, they act as mentors, guides, and learning (facilitators, enabling students to

realize their greatest potential. Q

The careful selection, integration, and alignme@nstructional resources with curriculum
standards, learning objectives, and student h\qgements are necessary for their effective use.
Teachers should also differentiate 1nétj\ on, offer scaffolding, and offer guidance to ensure

that instructional resources @'e student knowledge, engagement, and academic

performance. QQ\

A second Var@ch this study would investigate is students’ motivation and its
influence o@a e

Ibad{/ West local government, Oyo state. The drive, desire, and willingness of

mic achievement of public secondary school students in oral English in

students to participate in learning activities, work towards academic objectives, and put in
effort to achieve in school are referred to as their motivation?!. Students' motivation is a
major factor in determining how engaged, persistent, and successful students are in their

academic work. Motivation can be intrinsic and/or extrinsic in nature?!. An internal source,
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such as a drive for mastery or self-improvement, curiosity, enjoyment, or personal interest,
gives rise to intrinsic motivation?>. When students are intrinsically motivated, they do not
participate in educational activities because they are looking for outside rewards or incentives;
instead, they do so because they like the process of learning. Extrinsic motivation is derived
from outside sources, such as accolades, awards, recognition, or social acceptance®’.
Extrinsic incentives might motivate students to finish assignments or reach &s, but

they do not always promote long-term intrinsic motivation and might even'erod€”their innate

curiosity in learning. 6\

Following guidelines, this study would investigate the inﬂ of Instructional resources
and students’ motivation on public secondary school studehts” academic achievement in oral

English in Ibadan Northwest local government, O e.

&
1.2 Statement of the Problem @

When a student does not have ap;@ate grasp of Oral English, it will affect his reading,

speaking and learning skills.’@nstance:

They ‘have’ a car. @

They ‘have’&

Alth@’ge non-modal auxiliary ‘have’ is used in both sentences, they have different
pronunciation, but students will naturally pronounce it the same way. If pronounced the same
way, it will definitely affect the meaning, thereby creating confusion and misunderstanding
because it is Oral English that we use to process meaning at the levels of Super-Segmental,

Intonation and Stress.
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Much of these improvements have not been adequately witnessed in public secondary
schools in Oyo state, precisely in Ibadan North West local government. This might be as a
result of inadequate instructional resources and personnel such as qualified and skilled oral
English teachers, and multimedia instructional materials which are pivotal to learning
outcomes or academic achievement. Besides instructional resources, students’ motivation,

which can be both intrinsic and extrinsic, is also very essential in deterrniniEiQ Iearning

outcome of students. ’\<

English teachers in public secondary schools generally demonstr ng mastery in areas
such as grammar, composition, comprehension, summary,@s, and structure. However,
there appears to be a gap in their proficiency in the spok@spect of the English Language.
Given that the spoken component of English la%%e education was only added to the
curriculum in the 1980s, it makes sense th@fbeducators could find it difficult to teach it.
After all, if you have not had a lot ofs@ng or exposure to something yourself, it can be
difficult to teach it properly. Alsc%\aeachers design their lessons without the consultation

of the curriculum, perhaps @e of its unavailability or inability of the teachers to access it.

Some teachers ma be teaching oral skills, which is another factor contributing to the oral
English pro ci& gap. Students may unintentionally rely on their native language models
when th@ not receive consistent and reliable guidance in oral English from their teachers.
ThisMency may result from teachers placing too little emphasis on oral proficiency
because they believe that English spelling and sounds correspond accurately®. As a result of
this, most senior secondary school learners have little motivation towards learning Orals. The
level of students’ motivation also determines the students’ learning outcomes. If the school is

good, the teachers are knowledgeable and ready to teach, but the attitudes of the students are
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negative towards learning, there will not be much positive learning outcomes. All these

factors can affect the smooth teaching and learning of Orals.

Other researchers may have carried out similar studies in other states across the country with
a variety of causal factors, however, few studies have been carried out to address the
combined influence of instructional resources availiability and students’ mot%on on
academic achievement in Oral English in public secondary schools in Iborthwest
Local Government, Oyo state, which creates a gap this study tends to ﬁ&"gb%tudy therfore
would investigate instructional resources availiability and ts’ motivation as
determinants of academic achievement in Oral English in pu@econdary schools in Ibadan

Northwest Local Government, Oyo state. QQ
1.3  Aim and Objectives of the Study ’bb’b

This study is aimed at investigating{%ctional resources availiability and students’
[ ]
motivation as determinants of aca@c achievement in Oral English in public secondary

schools in Ibadan Northwest'L{&gf}ovemment, Oyo state. The specific objectives are to:

"

i.  examine the @academic achievement in Oral English among students in public
secondary s¢hools in Ibadan North West local government

il. @:ine the extent to which instructional resources availability (digital and teacher
\%sources) are available in public secondary schools in Ibadan North West local

government, Oyo state

iii.  determine the level of students’ motivation (intrinsic and extrinsic) in public

secondary schools in Ibadan North West local government, Oyo state
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1v.

1.4

examine the combined influence of instructional resources availability (digital and
teacher resources) and students’ motivation (intrinsic and extrinsic) on academic
achievement in Oral English among students in public secondary schools in Ibadan

North West local government

examine the relative influence of instructional resources availability (digital and
teacher resources) and students’ motivation (intrinsic and extrinsi zacademic

achievement in Oral English among students in public secon&gbhdols in Ibadan

North West local government EQ
Research Questions QO

The following research questions guided the study be

1.

3.

What is the level of academic achie@n Oral English of SS 2 students of public

secondary schools in Ibadan N@ est local government?

What is the level of @ability of instructional resources (digital and teacher

resources) in p@ondary schools in Ibadan North West local government, Oyo

state? &

Whaéthe level of students’ motivation (intrinsic and extrinsic) in public secondary

O

\90015 in Ibadan North West local government, Oyo state?

1.5

Hypotheses

Hol: There will be no significant combined influence of instructional resources availability

(digital and teacher resources) and students’ motivation (intrinsic and extrinsic) on academic
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achievement in Oral English among students in public secondary schools in Ibadan North

West local government

Ho2: There will be no significant relative influence of instructional resources availability
(digital and teacher resources) and students’ motivation (intrinsic and extrinsic) on academic

achievement in Oral English among students in public secondary schools in Ib%North

West local government OQ
1.6 Significance of the Study 6\

The findings of the study would be published in a reputable j @a 0 as to make it available
to the public. Policymakers and education adminors must have a thorough
understanding of the availability and use of in r%%al resources, such as multimedia
materials and qualified oral English teachers ublic secondary schools. In the end, this
study improves oral English instruction%&ering empirical data to guide decisions about

curriculum creation and resource a@on.
R\

Teachers’ knowledge of th@portance of the English speech sounds will be renewed, thus
exposing the teacher &ethods that can be used in teaching speech sounds and their

S \
rudiments. Thi< in\tu would reflect on or influence the academic performance of the

students. fbb

Pupils\(ill comprehend the significance of possessing information about speech sounds. In
addition to providing students with the knowledge they need to perform well academically in

their exams, it also teaches them the fundamentals of correctly using English speech.
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Educational bodies and associations such as Association of English Language of Nigeria
(AELN) and Teachers of English Association (ELTA), States Educational Resource Centers
(SERC), Nigerian Educational Research and Development Council (NERDC) can benefit by
considering the findings of the study in developing the instructional methods and therefore
become aware of the variables to manipulate to enhance teaching and learning. As corporate

%hools.

bodies they can ensure adequate supply and maintenance of appropriate resouerA

Text books will also be enabled to improve and upgrade passages in Qhe aching and

learning of Oral English in schools. 6\

When it comes to capturing students' attention and otlng productive learning
environments, multimedia teaching resources are essentiz@ﬂs study provides insights into

how teachers might use multimedia resources to i&b/e teaching effectiveness and student

engagement, which will improve academic{@fament, by looking at their availability and

effects on oral English instruction. « @

A major factor in determigira@xiemic achievement is student motivation. This study
examines the relations%@een instructional resources and motivation in the context of
oral English learpi.@ provides insight into the ways in which multimedia resources and

skilled oral n&@ teachers can encourage students' enthusiasm and interest in the subject,

which in@lmproves learning outcomes.

N

The Government will be encouraged to find ways to sensitize and encourage teachers to
improve in the teaching of orals. They can do so by organizing seminars, teachings, and
conferences and employing phonics experts to teach, encourage, and enhance them in

Phonics so that the same knowledge can be transferred to the students. Also, the government
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will be encouraged to build speech laboratories in public schools. This is a place where
speech sounds produced and articulated are examined. Other adequate teaching and learning

materials or aids should be provided.

This research will hopefully, contribute to the body of relevant literature on the subject

matter and also serve as a reference point for educators and students when publish%

1.7 Scope of the Study < 0
ical ’\

This study is limited geographically and contextually. Geographi ;@e study is limited to

public secondary schools in Ibadan North West local goverm@t, o State.

This study is limited to the academic achievement %pgic secondary school students,
particularly SS 2 students, in oral English, and @l is influenced by the availability of
instructional resources and students’ moti\@%nstructional resources considered in this
study are adequate qualified Oral En@eachers and multimedia instructional materials.

Also, dimensions of students’ m@ﬁgn considered in this study are intrinsic and extrinsic.
1.8  Limitations of @ly

There were a few %tions during the course of this study. Some school principals were

initially hes@ to grant the researcher permission to interact with the students as this would

intel@)e daily teaching-learning schedule.

Also, while some teachers feared that participating in the research study may expose some
inadequacies in their teaching skills, the students were concerned that their teachers may see
their honest feedback as a form of betrayal since the teachers put in so much effort to teach

the English subject.
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Notwithstanding these drawbacks, the study's conclusions are deemed to be reliable.

1.9 Operational Definition of Terms

English Language: As far as this study is concerned, English Language is us&n two

different respects: OQ

1) Itisused as the language spoken;

2) And as a subject in the curriculum. %Q

Since it is a language spoken in schools and other institugfonSsEnglish Language has gained
prominence and made compulsory and as part of ¢ Q& for promotion into other classes,

hhence the need to have mastery knowledge of@bject. It is also used as a subject to be

taught efficiently for easy grasp. ®

Oral English: In this study, Oral @Bh is used as an aspect of English Language which
forms the part III of paper ﬁ@ns in most external and internal examinations in schools. It
is also used as a su@ the curriculum. Here, having mastery of Oral English means

developing the é)}*@n

strong relati@dp to reading and writing.

knowledge that go into listening and speaking—all of which have a

Académic Achievement in Oral English: This is the result of the tests given to SS II
students in the course of the study. This test is given to this students to know the level of their

grasp and knowledge in the subject.

Instructional Resources: This refers to the combination of both the teacher as a significant

figure and educational personnel, and multimedia resources making up the Instructional
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resources. These agents constitute the necessary medium in achieving quality or standard

academic performance.

Teacher as an Instructor: This refers to the qualified and skilled Oral English teacher as an
educational resource, so also, the multimedia instructional materials adopted by the oral
English teachers to enhance the teaching-learning experience. The multimedia i%:tional
materials include audio and video resources on lectures, assignments, and mﬁ@ce where
students can share their knowledge with one another. These res@gsvﬁave become
increasingly integral to modern education, offering flexibility, ac lity, and interactive

learning experiences that enhance traditional methods. 0

Multimedia Instructional Resources: Although, reso@es might be limited in government
schools compared to private schools, utilizing e and accessible digital resources can
still significantly enhance learning. Multim&gnstructional resources like Audio recordings
and Podcasts e.g BBC Learning Engi%i‘\E Pods, Video and Video platforms e.g YouTube,
British Council Learn Englis.h@‘\teractive Software and Applications, e.g, Rosetta Stone,

Duolingo, Use, e.t.c. fo ing oral English can be particularly effective in improving

speaking and list@@(ﬂls.

Students’ l\@vaﬁon: In this study, students’ motivation refers to the degree of attention,
curi%&rest, optimism, and passion that students show when they are learning or being
taught. Generally speaking, the concept of student motivation is premised on the belief that
learning improves when students are inquisitive, interested, or inspired, and that learning
tends to suffer when students are bored, dispassionate, disaffected, or otherwise unmotivated.

Students’ motivation can be intrinsic and/or extrinsic.
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Pedagogical Knowledge: refers to specialized knowledge of teachers for creating effective

teaching and learning environment for all students.

Subject Matter Competence: this refers to the teachers’ and students’ acquired fundamental
knowledge and skills in Oral English. As learning progresses, learners deepen their
understanding and are able to apply concepts in Oral English more effectively. Kfor the
teachers, they are experts in this aspect of Orals and possess comprehensowledge,

extensive experience and often lead the students through practical applﬂ&io :
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2.1 Conceptual Review
2.1.1 English Language as a Means of Communication

The English language is a vital academic subject that is used in many different disciplines
and is referred to as the lingua franca of the modern world. Due to its ubiquitous use, which
cuts over national and cultural barriers, it promotes cross-cultural interch Aglobal
interactions, and access to a multitude of opportunities and knowledge. Theﬁ/@h language
is a potent instrument for communication that links speakers ’ogker languages and
facilitates the efficient sharing of concepts, data, and life experi nglish is a universal
language that promotes cooperation in a range of industrigss=i ational trade, cross-cultural
communication, and diplomacy. English helps peo lQommunicate and engage with the
world on a global scale by bridging linguistic , whether in commercial negotiations,
academic conferences, or informal discusEQ\Q. Additionally, being proficient in English
improves a person's chances for joég\ﬁva cement, social mobility, and personal growth?.
Proficiency in English opens (@ a wide range of educational and professional options in
today's increasingly i.@\sected world. It enables people to seek further education

overscas, acCess |

\n@ide job markets, and engage in global networks and communities.

Being able t c&municate in English has become highly advantageous in today's workforce,

as it allc@eople to compete in the global economy and adjust to changing job markets.

N\

English language studies includes linguistic structure, literature, rhetoric, and communication
techniques in addition to its function as a tool for communication. English language
instruction is essential for helping students in educational contexts enhance their reading,

writing, and critical thinking abilities®. Students investigate a variety of literary genres,
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cultural viewpoints, and historical settings via the study of English language and literature,
gaining insights into the complexity of the human condition and human experiences. The
development of fundamental communication abilities, such as reading, writing, speaking, and
listening, is another focus of English language instruction. Academic success in all subject
areas depends on students' ability to use these skills, which help them understand, difficult
texts, communicate ideas clearly, and participate in insightful discussion Q bate?.
Additionally, learning English helps students express themselves creatively\and Thtellectually,
which develops their capacity to learn continuously throughout t@s and to become
informed citizens in a world that is becoming more _i te%nected and complex.
Additionally, learning English fosters a respect and knof other cultures by pushing
pupils to investigate various viewpoints, confront rqu%s, and develop empathy for others.
Students gain empathy, cultural awareness, a% deeper comprehension of the human

\S
experience via the study of literature oﬁb many cultures and historical periods. This

R

promotes respect for variety and a f{ﬁ%%global citizenship. Beyond disciplinary, cultural,
and geographic barriers, the\&{&h language is a vital academic subject and a flexible
instrument for commui n. Due to its extensive use, access to opportunities and
knowledge is t{ sible, as well as worldwide interactions and cultural exchange.

English lan%e

and glo tizenship because it is a communication tool and academic topic. Accepting the

ducation is important for fostering academic success, professional growth,

many facets of the English language gives people the ability to successfully negotiate the

challenges of the contemporary world, communicate across cultural boundaries, and make

significant contributions to a multicultural and linked global society.
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2.1.2 Oral English

Oral English, also known as spoken English or conversational English, is a vital component
of language instruction around the world. It includes all of the abilities required for clear and
concise speech, such as intonation, fluency, pronunciation, and interpersonal communication®.
Being able to communicate effectively in spoken English is crucial for both pe%al and
professional settings. It makes it possible for people to communicate effe@ express
themselves clearly, and appropriately convey concepts and infonp%ghéﬁ meaningful
conversations. Oral English proficiency improves international @mication skills and
makes interacting with native speakers easier. Oral English@mency is more relevant in
real-world contexts than written English proficienc @uding social interactions, job
interviews, presentations, and public speaking er@\ents. Proficiency in spoken English
allows people to move confidently and ﬂue\ ugh a variety of language contexts, which
promotes social integration and profea\K' 1 growth. Academic performance in a variety of
subject areas is improved byé{%ive oral communication, which also fosters the
development of analytical @ritical thinking skills. In academic settings, oral English
proficiency is essenti%gparticipation in class discussions, oral presentations, and group

projects®. Students

lectures, a@te their ideas coherently, and participate in collaborative learning activities.

Q

Good oral English instruction improves students' language abilities, allowing them to convey

possess strong oral English skills are better able to understand

their ideas, thoughts, and opinions clearly and communicate in a variety of settings. Students
perform better on tests, assessments, and academic assignments as their linguistic fluency
and accuracy increase. This is because they are better able to understand and produce spoken

English conversation. Learners acquire understanding of the cultural norms, customs, and
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values ingrained in the language through oral English’. Across cultural barriers, oral
communication offers a forum for idea exchange, experience sharing, and connection
building. Oral English proficiency enhances learning and promotes global citizenship by
fostering cultural awareness, empathy, and appreciation for different points of view. For
teachers to effectively instruct students and support their learning, they must be proficient in
spoken English. An encouraging learning environment that supports language &sion is
created by teachers who demonstrate proper pronunciation, intonation, and cdfimunication
techniques. Teachers encourage students' accuracy and fluency in tk@.\age by involving
them in meaningful oral English practice through interactive@%, real-world materials,
and communicative tasks. Teachers are essential in h@g students enhance their oral
English skills by providing focused teaching an c% tive criticism®. Through language
assistance, vocabulary growth exercises,  an nunciation exercises, educators assist
students in overcoming communication 0 g?es and gaining self-assurance in their speech
RO
skills. With scaffolded guidance,\ﬁgients can succeed academically and progressively
improve their oral English ~Iﬁoxgéncy. Teachers in multicultural classrooms need to use
culturally responsive t@g strategies that value the linguistic and cultural variety of their
students. Throu ’@ntegration of culturally appropriate themes, genuine resources, and
inclusive te@in strategies, educators establish a welcoming and stimulating learning
atm%l@hat encourages all students to actively engage in spoken English activities.
Gaining proficiency in oral English allows students to have more options for social and
professional contact as well as improved communication abilities. Through oral
communication practice and exposure to real-world language input, learners improve their

fluency, spontaneity, and self-assurance. Improved communication abilities let students
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interact with people in meaningful ways and deal with real-world challenges with ease.
Proficiency in oral English is directly related to both academic success and language
acquisition. Students who are proficient in oral communication also score higher on
standardised language tests, oral presentations, and assessments in the classroom. Strong
communication abilities promote understanding, reasoning, and knowledge creatio&which

S

To sum up, oral English is the foundation of language instruction a&n des all of the

enhances academic achievement in all subject areas.

communication skills necessary for success in the classroom, on the and in personal life.
Being able to communicate clearly and convincingly in English allows learners to
interact with people in a variety of linguistic and cultural@tions and move easily between

them. By appreciating the value of spoken Engl&é‘d offering chances for practice and

growth, educators may provide students they need to succeed in a multicultural and

increasingly linked world. . @

2.1.3 Instructional Resou.rce %

N\
The use of instructione?@grces is essential to the teaching and learning process because
they give teach 's@truments and resources they need to improve their lessons and help
students le%g(these resources, multimedia materials offer a variety of modalities for
engaging/sttidents and reinforcing important concepts, while the teacher acts as the principal

facilitator, guiding students' learning experiences.
2.1.3.1 Teacher as an Instructor

When teaching oral English, the teacher is a dynamic and essential and professional
personnel who play central role beyond providing instructional resources. A helpful and
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engaging learning environment is largely created by the instructor, who is a specialist in
language pedagogy, communication techniques, and learner-centered approaches. The
instructor stimulates student motivation, engagement, and language acquisition through good
lesson design, classroom management, and interpersonal communication skills’. In order to
accommodate students' varied requirements and learning preferences, teachers use a range of
instructional strategies and techniques in their role as learning facilitators. T Qﬁto the
language skill levels, interests, and learning objectives of the students, the teach@f customises
education through whole-class instruction, small group activities, @idualised help. In
order to create a supportive and welcoming learning co e teacher also offers
constructive criticism, scaffolds learning activities, and p Qplls to take chances and try
out new linguistic abilities. As a valuable educ tl% source, the teacher must possess
essential qualities, qualifications, work experi ; instructional competence, and a good
knowledge of the subject which they teac \hlS case, the oral English subject.

\('J

A%

Teacher quality pertam%@‘attrlbutes proficiencies, and capacities that educators possess,

2.1.3.2 Teacher’s Quality

as well as their Jg&ce on the academic achievements of their students!'*. A teacher's
quality is a ug.fateted concept that includes pedagogical understanding, topic knowledge,
instructi%@lechniques, and personal attributes like compassion, excitement, and empathy'>
As sox&y ideals and educational regulations changed over time, so did the definition of
teacher quality. According to one definition, a teacher must possess certain technical abilities
and knowledge in order to be successful in their duties!®. This involves having the capacity to
teach at the school level to the criteria set by the Ministry of Education. An alternative

interpretation of exceptional teaching quality highlights a wider spectrum of dispositions and
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qualities, like inquisitiveness, zeal, and empathy'’. These definitions emphasise how crucial
technical proficiency and character traits are in determining a teacher's excellence. Research
indicates that a key component of student learning outcomes is the calibre of the teacher!>.
Student achievement has been discovered to be significantly impacted by effective teachers,
and a major factor in determining a student's success is the calibre of education. Instructors
who are qualified to provide high-quality education can provide a suppo %rning
environment that encourages motivation and involvement from their Stud¢fits. Teacher
quality describes an educator's general level of competency, prof %lism, and skill in

providing pupils with engaging learning opportunities!®. This_comncept explores a teacher's

profound influence on a student's intellectual, emotiona Qc ocial growth, going beyond
the conventional view of education as merely i %anowledge. A crucial aspect of a
teacher's quality is their subject-matter expertis agogical talent, or the capacity to use a
variety of efficient teaching techniques&kually significant. Good teachers modify their
.
approaches to meet the different @emen‘[s and learning styles of their students!. To
improve the learning proc@%{ey design captivating lessons, encourage interactive
dialogues, and make \% cutting-edge technologies. Another aspect of pedagogical
competency is &;’\% y to accurately evaluate student development and modify teaching
strategies as meceSsary!®. Effective communication abilities are also essential to a teacher's
qualjty. @hers may successfully communicate information, instructions, and expectations
when they are able to communicate clearly and articulately?®. Positive teacher-student
connections are also facilitated, fostering an environment that is favourable to candid

communication, constructive criticism, and teamwork?’. The qualities of teachers include

empathy and interpersonal abilities in addition to intellectual ability?!. Good teachers know
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how important it is to establish a welcoming and helpful learning atmosphere in the
classroom. They build strong bonds with students while appreciating and valuing their
particular differences. In order to create a feeling of emotional safety and belonging among
their students, empathetic teachers pay attention to their social and emotional needs. Another
vital aspect of a good teacher is professionalism. This calls for moral behaviour,
dependability, and a dedication to lifelong professional growth??. Reputable ed Q&snave a
strong work ethic, uphold a feeling of duty to their pupils, and pursue ongoing“professional
development to stay current with innovations in education. The enth@ and dedication of
the teacher to their work is another crucial component. An a h%ove of teaching and a
sincere desire to have a positive influence on pupils canimprove a teacher's quality.
Students' love of learning is typically fostered @assion, which transforms into an
exciting and engaging learning environme% tive classroom management is another

N

essential component of teacher excellence h’bssessing the capacity to keep a classroom tidy
[ ]
and orderly, fosters a learning atmc@e.

eachers who are adept at balancing authority and

approachability foster a supp environment that promotes involvement and engagement

from their students. Ar@emen‘[ that affects a teacher's overall quality is their degree of

adaptability?®. tf;\& of education is dynamic, with advances in technology, instructional
d ¢u

approaches, rricula occurring frequently. Long-term effectiveness is more likely for
educato@o are receptive to new ideas, have the flexibility to modify their lesson plans to

fit changing student needs, and are open to innovation?’.
2.1.3.3 Subject-Matter Knowledge

When it comes to language education, especially when it comes to teaching oral English,

teachers' expertise and subject matter knowledge are crucial in determining how well their
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students perform academically. Oral English requires a variety of skills, such as intonation,
pronunciation, fluency, and communication. Proficiency in these areas has a significant
impact on students' comprehension and communication skills in English as well as the
efficacy of language training. Effective teachers maintain up to date knowledge of the latest
developments in their disciplines and have a thorough comprehension of the material they
teach?®. Their proficiency allows them to explain intricate ideas in a way th Qle s can
understand, leading to a greater comprehension on the part of the students. Profi€iency in the

subject matter is essential to fostering an atmosphere of critical @i and intellectual

O

Students gain confidence and credibility from teachers v@are proficient in their subjects.

curiosity.

Teachers who exhibit a high degree of oral Eng%’bmpetence are sources of motivation
and role models for students who are wor@dvance their language abilities. Teachers
who have a strong grasp of the subjea\\' more likely to be respected and trusted by their
students, which increases studen@{%rement and receptivity. Competent teachers are better
able to provide construct@ticism and teaching. Effective educators are skilled at
demonstrating approp &ronunciation, intonation, and communication techniques, giving
students usefu@

abilities, @s particular areas for growth, and develop linguistic competence through

dels to follow. Teachers help students refine their oral English

focu&&,truction and constructive criticism. Moreover, subject matter expertise among
teachers improves the flexibility and responsiveness of training. Teachers with experience
have the know-how to modify their methods of instruction to fit the different demands and
learning preferences of their pupils. In order to accommodate individual variances, they can

modify the instruction's pace, complexity, and material, ensuring that every student has the
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chance to succeed in learning oral English. Additionally, subject-matter expertise among
teachers promotes a positive learning atmosphere that is advantageous to language
development. Oral English teachers can effectively scaffold students' learning experiences by
offering concise explanations, relevant examples, and engaging interactions that enhance
understanding and retention. Competent teachers encourage students to take chances, speak
clearly, and actively participate in language learning activities by fostering a %e and
inclusive learning environment. Subject mastery by teachers in oral English hds"a profound
effect on students' academic performance in the subject outside o@ilassroom. Studies
repeatedly show that there is a positive relationship between t@eaming outcomes and
teacher expertise, with skilled teachers being associa@l better levels of academic
performance, language proficiency, and communi a@mpetencem. Effective oral English
instruction enhances students' language skills, ng them to speak in a range of contexts
and effectively express their ideas, thou %d opinions. Students who are more fluent and
.
accurate in their language use do {ﬁsx on examinations, evaluations, and academic tasks.
This is a result of their imp@gﬁapacity for comprehending and participating in spoken
English dialogue. Adﬂ@y, students critical thinking and language awareness are
fostered by tea W are proficient in their subjects. Effective teachers facilitate critical
conversatio%ie ates, and group projects that develop students' critical thinking, problem-
solv'ng@ 1es, and cultural sensitivity. Students extend their language repertoire and get a
deeper knowledge of oral English as a dynamic and varied communication system by

investigating a variety of themes, perspectives, and linguistic aspects.

2.1.3.4 Instructional Competence
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The talents and strategies used by educators to support learning and meet learning objectives
are referred to as instructional competencies or skills?®. These abilities, which can include
problem-solving, leadership, communication, and the application of different instructional
methodologies, are crucial for efficient teaching. The goal of instructional problem-solving is
to give students the tools they need to examine, assess, and resolve challenging issues?.
Teachers can employ a variety of strategies to help students develop their pr %blving
abilities, including letting them solve problems independently, posing targe@stions, and
pushing them to explain how they solve problems81. It is cmcia@plain the goal of
problem-solving exercises and to give clear instructions on how,to approach and resolve
issues. Other successful methods for teaching problem-sc@ chniques to students include
enhancing decision-making processes and pro o&x@ainstorming in a nonjudgmental
setting. Enhancing instruction is the drivir%fgﬂb ehind instructional competence, which
calls for a strong moral commitment to kporting in-depth student learning, professional
.
inquiry, dependable connections, é&e pursuit of evidence in action®’. According to
research, interactions with te@ that are instructionally focused, like teacher observation,
feedback, and coachingé the biggest positive effects on student achievement. This is
known as inst @ leadership®!. The subject of instructional competency, which
emphasises Scommunication's function in the teaching-learning process, includes
com, u@)n. It includes both spoken and unspoken exchanges between educators and
learners with the goal of fostering understanding. A committed group of academics is
providing high-quality work in this field of study, which has been acknowledged as crucial
for effective teaching in order to identify links between learning outcomes and

communication. Developing a supportive learning environment, encouraging active learning,
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and acknowledging the distinctions across different disciplines are the cornerstones of
instructional communication. For the purpose of engaging students, elucidating the material
being taught, and creating a positive learning environment, effective instructional
communication is essential. In order to make sure that the instructional material is properly
presented and comprehended by the learners, it also entails the use of a variety of
communication channels and messages*. In addition, instructional tactics refer Q&ays in
which educators present their material and encourage students to take an activ€Tole in their
education. They can use a broad range of methods, including Visu@l y problem-solving,
communication, and lecturing, all of which are customised to @te specific requirements
of the students and the learning goals. Certain topics st taught using a particular
technique than another, and different learner typ @d better to different strategies. An
instructional strategy explains the methods a ources used in the classroom to help
students meet the learning objectives’: }can cover a variety of learning categories,
.
including verbal information, inte@ﬁills, and psychomotor skills. It should be based
on the learning outcomes a@%‘ta from prior assessments. It takes a combination of
deliberate effort, contir@&‘ning, and real-world experience to develop instructional skills,
which is a d %nd ongoing process. Participating in professional development
workshops, @m rs, and training sessions designed to improve instructional abilities is one
efﬁc'en@r to increase one's instructional competency®*. Teachers can learn about
innovative teaching methods, pedagogical perspectives, and efficient classroom management
skills from these experiences. Another important component of instructional competence

development is mentoring. Teachers can gain from the amount of information and useful

insights that come from years of teaching experience by asking seasoned educators or
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mentors for advice. Professional development is greatly aided by talks about instructional
strategies, seeing experienced teachers in action, and getting helpful criticism®®. The
development of instructional competence is another area in which reflective practice is
extremely important. Teachers who regularly reflect on their experiences and techniques of
instruction can pinpoint areas for growth, what went well, and gain understanding of their
own teaching style’®. Peer cooperation is an additional effective method &poving
teaching abilities in a nurturing learning environment. A collaborative G@Q\ent where
educators may learn from each other's triumphs and challeng@s fostered by peer
observations, idea sharing, and constructive feedback®’. A 't@y, maintaining current
knowledge on educational trends is essential for devel structional skills*®. Whether
taken online or in person, professional develo @urses provide organised learning
opportunities with an emphasis on pedagogy ctional design, and successful teaching
techniques. These courses offer a basis for comprehending the most recent developments in
.
education and using creative teacl{ﬁg}btrategies. To stay up to date on the latest research
findings, instructional appro@ﬁ and technologies, educators can follow credible

\

educational blogs, reat@%ational publications, and attend conferences. This ongoing

learning ensureit]‘;\Q’ésching methods remain current and efficient. A crucial element of the

developmenghof Thstructional competence is ongoing self-evaluation®. A commitment to
lifel ng@ing and adaptation involves regularly evaluating one's areas of strength and
weakness, creating clear goals for professional development, and tracking advancement over
time. Teachers can maintain their effectiveness and adaptability to the changing needs of the

educational landscape by welcoming new ideas, being receptive to criticism, and constantly

looking for methods to enhance and improve their methods of instruction.
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2.1.3.5 Teacher’s Work Experience

Work experience refers to the application of knowledge and abilities gained via formal
schooling in a real-world setting. It serves as a link between academic knowledge and
practical application, enabling people to participate meaningfully in work environments*.
This involvement spans multiple sectors and is not restricted to any one ig%stry or
profession, giving people the opportunity to learn about the nuances of the ey have
chosen. The importance of work experience for professional dey&op(hét cannot be
overstated. People who become fully immersed in the daily operati f a job or business
develop new competencies in addition to honing their cun‘@)nes. Work experience is a
person's history of employment; it is a chronology of role@y have had and tasks they have
completed. It goes into detail on the tasks compl&@(brojects pursued, and abilities refined
over each term, going beyond a simple cﬁ\@’bgical record. This employment history is
evidence of an individual's developmen\& contributions to the workplace*!. The workplace
is a dynamic learning environ%&qvith activities and challenges that demand critical
thinking and problem-solv@ills. People that engage in this practical learning greatly
enhance their skill se agoecome more competent and adaptable in their chosen fields of
work. Work ex e.rﬁosters both professional and personal development in addition to the
acquisitio@chnical abilities. People are given a sense of accountability and responsibility
as t@vely contribute to the objectives of the business*?. Over the course of a person's
career, learning from mistakes, adjusting to new work situations, and accepting new

challenges all become crucial elements.

The varied journey that teachers take while navigating the difficulties of the educational

system is encapsulated in their work experience. Their educational credentials, which include
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degrees, certifications, and specialised training that provides them with the theoretical
framework required for efficient teaching, form the basis of this experience*. The real
substance of a teacher's job experience, however, is revealed in the classroom, when
instructors interact directly with students while putting their academic knowledge into
practice. In the context of the classroom, teachers manage the classroom environment and
prepare and present lessons to accommodate a variety of learning preferences** Q calls for
an ongoing process of evaluation, criticism, and adjustment to guarantee @tj ery student
receives individualised assistance. A major part of teaching is@ mplex dance of
overseeing classrooms, attending to individual needs, and cre ir@inclusive environment.
Another aspect of a teacher's professional experience Qe subject matter knowledge,
which grows when they study a subject in-depth. T%%s incorporate real-world relevance
into their classes by staying up to date with br oughs in their disciplines, in addition to
using textbooks. This proficiency includess the capacity to explain difficult ideas in
.
understandable ways, stimulating s@s’ interest and comprehension. Pedagogical abilities,
which embody the art and sc@gﬂf successful teaching, constitute a fundamental aspect of
educators' profession@rience& To provide engaging and meaningful learning
experiences, p %gﬂ abilities entail applying customised instruction, understanding
unique learr%s Vles, and modifying techniques. In order to adapt their teaching methods to
the alwi rglanging demands of their students, teachers constantly improve their skills*.
Teachers' work experience is incomplete without professional development, which
demonstrates their dedication to remaining up to date with the ever-changing field of
education. Teachers learn fresh perspectives, apply cutting-edge teaching techniques, and

incorporate technology innovations into their classrooms through workshops, conferences,
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and continuous professional development*®. By making a commitment to lifelong learning,
educators may stay effective and adapt to the ever-changing needs of education. Teachers'
work experiences are interwoven with a collaborative thread: working with colleagues.
Collaborating with colleagues, educators, exchanging best practices, and participating in
professional learning communities all contribute to the enhancement of the collective
expertise within the teaching profession®’. A teacher's work experience Q includes
managing the classroom and practicing flexibility. Years of experience kQJeQﬁned skills
such as managing varied classroom dynamics, handling behavioura@, and establishing

O

a safe and orderly learning environment*3.

2.1.3.6 Teachers’ Qualification QQ
Students' educational experiences are greatly in ed by their teachers' efficacy, which is

shaped by a number of factors that add to\\{g overall quality of education. The teacher's
professional and academic credentiaé_sgéo important consideration. A strong educational
background, including pertir.le&@grees and certificates, equips teachers with the know-how
and abilities needed t \ students!> An essential basis for teachers' efficacy in the
educational syst.e%their qualifications. Together, these credentials, which include
academic r&/ professional certificates, and specialised training, give teachers the
infoma&
mearhﬁ

ul learning®. Academic degrees are the foundation of a teacher's qualifications.

ilities, and pedagogical resources they need to help their students engage in

Teachers usually have a bachelor's degree in education or a related field, depending on the
grade level they plan to teach. For instance, secondary school teachers may specialise in
areas like physics, math, or English, whereas elementary school instructors frequently have a

broad background in education. Master's and doctorate degrees are examples of advanced
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degrees that are frequently obtained and can further a teacher's knowledge in a particular
field of study or pedagogy. Another essential element of a teacher's qualifications is their
certification. To work in public schools, teachers must hold one of several teaching licences
or certifications. These credentials guarantee that educators fulfil specific competency
requirements and follow moral and professional standards>®. In order to become a, teacher,
one must typically finish an authorised teacher preparation plan that consists %work,
supervised teaching experiences, and competency examinations. Additio@ rofessional
growth and specialist training enhance teachers' credentials. Teache@ipate in continual
professional development to stay up to date on cutting %hing techniques, best
practices, and technological developments in the classro@e ause education is a dynamic
area’!. Teachers must possess interpersonal an @unication abilities in addition to
academic and professional credentials. Good'@%ers can explain difficult ideas in an
understandable way, modify their lesson planssto accommodate different learning preferences,
.
and build relationships with par@students, and other educators. Their educational
background and professiom&%ﬂence, along with these soft skills, help to foster a
supportive and produc&@%‘ning environment. The effect that instructors have on student
results highlig 5\% importance of their qualifications. Empirical studies repeatedly
demonstrate the faAvourable impact of highly qualified and experienced educators on student
eng er;Qnd accomplishment®?. Strongly qualified teachers are better able to handle each
student's unique learning needs, differentiate education, and encourage a love of learning in
their students. Strongly qualified teachers provide a plethora of pedagogical knowledge,
subject matter expertise, and instructional approaches to the classroom. Their proficiency in

this area allows them to use creative and differentiated teaching methods that meet the needs
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of a wide range of learners in their classrooms. Well-qualified instructors are able to traverse
the intricacies of the curriculum and effortlessly integrate innovative and successful teaching
approaches because they have a strong basis in educational theory®®. Students who receive
instruction from highly trained teachers regularly exhibit enhanced academic performance
and increased levels of accomplishment. Additionally, competent educators act as good role
models by fostering a love of learning, a strong work ethic, and a dedicaﬁé&elong

learning>*.

N
O
D

2.1.3.7 Multimedia Resources QO
Proficiency in spoken English is essential for aca e@ccess, particularly in fields where
communication is essential. Multimedia mat provide a wealth of chances to improve
oral English instruction and learning.in }rent digital era®>. A wide range of instruments
and resources are available through\lg%media resources to improve oral English instruction
and learning>®. Multimedia I’e@ces offer many modes of information presentation, concept
reinforcement, and acti@%vement through the integration of visual, aural, and interactive
aspects’’. Multi '@wrces such as audio recordings, video clips, interactive simulations,
and digital @tbooks can be employed to generate dynamic and interactive learning
expe@ Multimedia resources can be utilised to expose students to real language use,

cultural contexts, and a variety of communicative scenarios while teaching oral English.
2.1.3.7.1 Audio and Video Resources

Students can practise speaking fluently, pronouncing words correctly, and listening
comprehension in real-world settings with the help of interactive language-learning

52



applications, audio recordings of native speakers, and video clips of actual conversations.
Multimedia resources can also be used as a supplement to traditional teaching materials.
They offer interactive activities, multimedia presentations, and visual aids to help reinforce

language skills, grammatical rules, and important vocabulary !!.

Students can practise pronunciation and listening comprehension with real and %esting
materials provided via audio recordings and video clips. These resources, wi@nge from
speeches and interviews to TED lectures and short films, introduce sg%gsio a variety of
accents, expressions, and situations, promoting a deeper com on of oral English
communication. By replicating the speech of native sp s, students can use audio
recordings to practise pronunciation, intonation, and str@pattems. As students learn to
recognise important details, comprehend contexh% extrapolate meaning from spoken
speech, listening to audio recordings impro@fg listening comprehension skills. Repeated
listening to audio recordings enables :\Q%‘ts to go over difficult passages, spot mistakes,
and gradually get better. Studen@{a? study other English-speaking cultures, dialects, and
accents through audio reco@sg , which fosters an understanding and awareness of cultural
diversity. With the a&i& see body language, gestures, and facial expressions in addition

to spoken lan®

Students ee real-life scenarios like job interviews, class discussions, or social

ideo clips help pupils understand and remember spoken language.

interh\t&S through videos, which imitate real-life events. Compared to audio-only materials,
the mix of visual and aural stimulation in video clips stimulates several senses, improving
learning and retention®®. Students can gain an understanding of cultural norms, customs, and
social behaviours by watching videos, which can aid in the development of intercultural

competence and sensitivity. Students are exposed to a variety of accents, dialects, and speech
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patterns through authentic video clips from sources such as news broadcasts, documentaries,
and films, which helps them get ready for communication situations in the real world. To
boost comprehension and activate prior knowledge, teachers can assign pre-viewing tasks to
students before to watching a video clip. These activities can include content prediction,
vocabulary brainstorming, or discussions on pertinent subjects. To promotg active
involvement and participation in interactive tasks like role-plays, comprehens'Q&tions,
or opinion discussions, video snippets should be used as prompts. Teachers encourage
students to analyse content, voice opinions, and draw parallels to tn experiences by
facilitating post-viewing reflections through writing assi % reflective diaries, or
debates. To optimise teaching efficacy and student ent, video clips that are
pedagogically connected with learning objective @tically appropriate, and culturally
relevant should be used. For comprehensiye | ge development, oral English teachers
must combine video clips with other lan %abilities like speaking, writing, and reading to
.
create integrated language leaming\@g\rlences. Teachers can build dynamic and immersive

learning environments that s@g( spoken English competence and academic performance

by efficiently utilising a@cordings and video clips in language instruction.

2.1.3.7.2 an Se Learning Applications and Virtual Reality Simulations

Studenth% practise their speaking, vocabulary, and pronunciation with interactive and
reali&%‘rirtual reality simulations and language learning applications. Learners can improve
their confidence and fluency in oral English by developing communicative competence in a
risk-free environment by participating in real-life scenarios within virtual environments>°.
With language learning apps, students can easily practise oral English skills at their own pace

and convenience by having convenient access to interactive activities, lessons, and materials
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anytime, anywhere. Numerous language-learning applications provide individualised
learning experiences based on each learner's goals, learning preferences, and proficiency
levels. This enables students to concentrate on their areas of weakness and monitor their
development over time. Speaking exercises including pronunciation drills, speaking
challenges, and conversation simulations are frequently included in language  learning
applications, giving students the chance to practise speaking English in a Q%g and
engaging setting. Certain language-learning applications employ speech™recognition
technology to offer instantaneous feedback on pronunciation, i@%on, and fluency,
assisting learners in recognising mistakes and enhancing their, spdaking precision. Rewards,

badges, and leaderboards are examples of gamified el@ that encourage students to

interact with language learning materials often aéd@stenﬂy, making language practice

®%

With the use of virtual reality (VR) sin@"ons, students can engage with virtual people and

interesting.

objects in realistic settings in ir@‘@re, three-dimensional environments that mimic real-
world situations. Students @actise using language authentically by taking part in role-

plays, virtual conversations, and interactive scenarios that mimic real-world situations and
i

difficulties usi@

a restaur b‘laking presentations, or negotiating with native speakers through VR

ulations. Students can experience scenarios like placing an order at

simu\(igé. These scenarios may be challenging to recreate in traditional classroom settings.
Virtual reality (VR) simulations provide a secure and encouraging setting where students can
practise oral English without worrying about making mistakes or suffering real-world
repercussions. This allows for risk-free experimentation and learning. Virtual reality

simulations have the ability to immerse pupils in diverse cultural settings and contexts,
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facilitating cross-cultural conversation, cultural immersion, and the examination of cultural

norms and values.

In order to create blended learning environments that combine the advantages of technology-
enhanced learning with in-person interaction and teacher support, educators should integrate
language learning apps and VR simulations with traditional classroom instructior&achers

\J
can also create task-based activities that incorporate language learniniand VR

simulations as tools for completing communicative tasks, like making% lans, solving
problems, or working on projects with virtual teammates. Teache @.\tilise virtual reality
(VR) simulations to design role-playing games that m@ authentic communication
circumstances. This way, students can practice social i@ctions, negotiation techniques,
and conversational skills in a safe and engagingé%g. To promote self-evaluation, goal-
setting, and ongoing progress, chances shoq@fgven for students to get feedback and think
back on their experiences using VR siﬁ\Q\*ons and language learning applications. In order
to promote peer support, collabo@ig?, and group learning, teachers should encourage their
students to share their ex @S, insights, and difficulties with language learning apps and
AN

VR simulations in onli munities, language exchange platforms, or virtual classrooms.

Teachers ¢ ignﬂ)ve the efficacy and engagement of language learning experiences by
incorpo@ R simulations and language learning apps into oral English instruction. This
will giv€ students invaluable chances to practise, explore, and become proficient in oral

English in a variety of immersive learning environments.

2.1.3.7.3 Language Exchange Platforms and Social Media Channels
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Social media and language exchange platforms provide chances for real-world language
practice and cross-cultural interaction. Students can interact with a variety of linguistic and
cultural viewpoints through user-generated content on websites like YouTube and TikTok
and conversations with native speakers, which will improve their oral English ability.
Students can interact with native speakers or skilled speakers of the target language, who are
interested in learning their native tongue through language exchange pro %. This
makes it easier for students to practise having actual conversations and puts\thei“oral English
abilities to use in authentic settings. Language exchange plat@promote cultural
interchange in addition to language practice by enabling contacts” between people with
various linguistic and cultural backgrounds. The ex@ o a variety of viewpoints
improves pupils' cross-cultural communication ab'li@d cultural sensitivity. Students can
customise their learning experiences accordin eir interests and learning objectives and
participate in conversations at their ow \cbnvenience with the flexibility that language
.
exchange platforms offer in terms @eﬁing and content. Students can discover areas for

growth and build conﬁden\' heir oral English skills by participating in language

exchange partnerships,\@ they can get feedback, corrections, and assistance from their

language exchacg@ers. When students set goals for their language acquisition, practise

frequently, %

lang ag@wnge partnerships offer motivation and accountability.

onitor their progress with the help of their language exchange partners,

Social media platforms are home to a wide range of user-generated information about
language acquisition and oral English practice, such as posts, videos, and discussions. To
improve their language abilities, students can interact with content written by native speakers

and access real materials. Social media networks provide casual language practice chances

57



through live chats, direct messages, and comments®. Fluency in language and spontaneity in
real-time encounters are fostered by this informal communication. On social media, language
learning communities frequently plan language challenges and make use of particular
hashtags associated with practicing oral English. Students are encouraged to interact with
others, produce and share content, and get feedback on their speaking abilities by taking part
in these challenges. Social media platforms enable language learners, educat Q%native

Qtudents can

speakers to network and collaborate. To improve their oral English proﬁci@

work together on language projects, take part in online activities, @ in language study

groups. Social networking platforms give users access to @ cultural contexts and
modern linguistic usage, such as colloquialisms, slang, al speech patterns. Students

are exposed to the language and culture of Engl'&,ﬁ(ers all over the world when they

O
2.1.3.7.4 Digital Textbooks and@soks
o

Students can have dynami.c@g experiences using digital textbooks and e-books

interact with social media content.

enhanced with voice r@s, video lessons, and interactive activities. These multimedia

resources improyg&uprehension and participation in the study of oral English by

textboo

accommodaEn&Jrariety of learning styles. To improve the learning experience, digital

e-books frequently include multimedia components including audio files,
Vide&nteractive activities, and animations. These multimedia materials offer exciting
opportunities for oral English practice while accommodating various learning methods. With
the ease, portability, and accessibility that come with digital textbooks and e-books, students
can access course materials from any location at any time by using a variety of gadgets,

including laptops, tablets, and smartphones®!. Adaptive learning tools, which tailor the
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learning experience according on students' performance, preferences, and learning objectives,
are included in certain digital textbooks and e-books. With the aid of these adjustable
features, students can go at their own speed and concentrate on areas where their oral English
skill needs to be strengthened. Interactive evaluations including speaking challenges,
listening comprehension exercises, and quizzes are frequently included in digital textbooks
and e-books. In spoken English practice, these tests facilitate self-evaluation an Qféhected
learning by offering prompt feedback. It is simple to update digital textbooks e-books to
reflect shifts in language usage, cultural norms, and technol@elopments. This

guarantees that students can practise and improve their oral %h skills by providing them

with up-to-date and pertinent content. Q

Through the use of digital textbooks, e-books, s%’bnedia, language exchange platforms,
and other multimedia resources, teachers @nce their students' oral English learning
experiences, promote genuine commL\l\ ion, and set them up for success in oral English
courses. With the help of these rs%fr%s, students can improve their oral English ability in a
productive and self-assure;b}&mer. They also offer a variety of chances for language
practice, cultural exc @, cooperation, and personalised learning. In order to promote
speaking and 1@%&

and collab e learning activities including role-plays and group discussions. Through the

kills, multimedia resources should be used to facilitate interactive

prorﬁ&{i& of student collaboration and creativity in multimedia projects, instructors can

enable learners to orally communicate their ideas and demonstrate their learning.

Moreover, scaffolded and customised education is necessary to help students with varying
degrees of competency. Through individualised feedback and guided practice, educators can

cater to the unique requirements of their students and foster ongoing enhancement of their

59



oral English skills. By utilising multimedia technologies for formative assessment, such as
audio recordings for self-reflection and peer feedback, students can track their development
and pinpoint areas that require improvement. Teachers can help students systematically build
their oral English skills by giving them positive comments on pronunciation, fluency, and

communication effectiveness.

A
Conclusively, the proficient incorporation of multimedia resources has sign@potenﬁal
to improve oral English teaching and advance student learning objec%.(y utilising real
resources, encouraging interactive and team-based learning, and g tailored guidance
and evaluations, teachers can design dynamic and captiva@eaming spaces that enable
learners to speak English orally with confidence. In the o&nglish classroom, this research

study emphasises the value of utilising multimegdia (ghaterials as effective instruments for

promoting intercultural communication ski@nguage acquisition.

2.1.4 Student Motivation ) @

Motivation is the engine that ¢ls a person's decisions, activities, and behaviour. When it
comes to education, stu%%?otivation is the will, zeal, and dedication to participate in class,
work towards t 3@, and persevere in the face of difficulties. Students that are motivated

are more li to succeed academically, put forth effort and perseverance, and actively
paﬂi@ the learning process.

Perceived appeal and relevance of learning activities are important aspects that impact
students' motivation. When learning assignments are engaging, meaningful, and directly
related to the interests, objectives, and life experiences of the students, they are more likely to

be motivated. Teachers can improve student motivation and engagement in the learning
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process by making connections between the curriculum and the interests and cultural
backgrounds of their pupils. In order to promote student motivation, learning tasks must
provide opportunities for success, advancement, and a sense of mastery. Students are more
likely to be motivated to participate in learning activities when they believe they are
competent and capable of completing difficult assignments. Giving students the chance to
create attainable goals, get feedback, and celebrate their successes helps t Q& more
motivated and self-sufficient. Giving students freedom and control over{theff“educational
experiences is another crucial element in fostering motivation. Smd@’gré more likely to be
genuinely motivated to participate in learning activities when e%& in charge of and have
ownership over their education. Giving pupils the freed@ choose, establish goals, and
follow their interests encourages intrinsic motiva 'O%Q‘autonomy in the learning process.
Motivation is greatly aided by supportive relati ps with teachers and fellow students as
well as by positive social interactions. St éte are more likely to be motivated to participate
.
actively in class and persevere il\&;\ﬁlce of difficulties when they feel connected and
supported in the learning emk@gfent. Students' motivation and resilience are increased by

\

supportive teachers, eh@%ng peers, and providing constructive criticism. Motivating

pupils with de@ assignments that fall within their zone of proximal development

fosters gro%

guid@gressive advancement, and opportunities for critical thinking and problem-

arning, and intellectual stimulation. Students who receive scaffolded

solving feel more accomplished and motivated from within.

Students' motivation to learn can be weakened by a number of variables, even in the face of
efforts to increase it. Students may lose motivation for a variety of reasons, including bad

learning settings, lack of autonomy, external demands, failure and frustration, and a lack of
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relevance. Students may become disinterested in learning if they believe that the tasks
assigned to them are unrelated to them or unrelated to their interests. Students' confidence
and motivation can be affected when they repeatedly fail or do not make progress on learning
assignments. Excessive academic demands, high-stakes exams, and performance
expectations are examples of external influences that can reduce intrinsic motivation by
causing stress and worry. Students who have few possibilities for choice an %‘my in
their education may feel disengaged and apathetic. Ultimately, unfavourablg leaffiing settings
that are marked by a lack of encouragement, criticism, or bullying c@%rmful to students'
motivation, wellbeing, and sense of self. Teachers can use a & research- and theory-
based tactics to improve student motivation in leamin@ ions. In order to meet their
learning objectives, students should be encoura d@eate clear, attainable goals. They
should also be given regular opportunity to asse ir progress. For pupils to stay motivated
and moving forward, long-term objective %u d be divided into smaller, more doable tasks,
RN
and they should celebrate minor vi s along the way. Motivation is contingent upon the
recognition and accommodat@%’students' unique learning styles, preferences, and talents
through a range of inst@ 1 methodologies, resources, and activities. Teachers can enable
students to inte @ knowledge in ways that speak to them by providing options and
flexibility fomassignments, examinations, and learning routes. Fostering a growth mindset
cultyre @moting the belief that intelligence and abilities can be developed through effort,
perseverance, and learning from mistakes and encouraging students to embrace challenges,
view failures as opportunities for growth, and adopt a positive attitude toward learning and
self-improvement boosts motivation. By including culturally appropriate knowledge,

viewpoints, and examples into the curriculum, educators may honour students' cultural
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identities, backgrounds, and experiences. In inclusive learning environments, students are
more likely to feel like they belong and are motivated to study because they are treated with
respect, appreciated, and represented. Teachers should provide students with timely, targeted,
and constructive feedback on their performance, emphasising their strengths, areas for
development, and growth strategies. Create a feedback-rich environment where students may
reflect on their learning, make objectives, and take responsibility for their ow Q&n with
the help of others. In order to encourage social contact, group problem-sdlving; and shared
learning experiences, teachers can also provide chances for peer @f%ﬂtion, cooperative
learning, and peer tutoring. Student motivation is also inc&@ assigning cooperative
projects, group discussions, and peer review exe@ that promote cooperation,
communication skills, and a sense of shared a%%ability for learning. Developing
Interactive, hands-on, and relevant learning e nces that connect to students' passions
and real-world situations utilising technology,'multimedia, and real-world assignments would
.
pique students' interest, pique th{@:tiosity, and encourage active learning. Students'
motivation to learn is incre@%hen teachers and students foster positive relationships
based on mutual respe@thy, trust, and support. Teachers also create a nurturing and

supportive leart;@ironment, spend time getting to know each student as an individual,

and genuine@a about their goals and well-being. Finally, students are offered emotional

support@ncouragement when needed.

Learning results in educational environments are greatly influenced by the complex construct
of student motivation. Teachers may establish stimulating learning environments that enable
students to achieve academic success and flourish as lifelong learners by comprehending the

elements that influence student motivation and putting these tactics into practice.
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2.1.4.1 Intrinsic Motivation

Students' academic achievement is greatly influenced by their intrinsic desire, especially
when it comes to oral English proficiency. When someone is motivated by something deeper
than incentives or pressures from outside sources, they are said to be intrinsically motivated.
Students who are driven by their innate curiosity, delight, and personal fulfilment
demonstrate a real interest and excitement for studying. Intrinsic motivati@mes from
within the person, as opposed to extrinsic motivation, which is iw&e d by outside
variables like grades, awards, or recognition. It is commonly a edged that intrinsic
motivation is a powerful tool in education that promotes deeagement, perseverance, and
learning autonomy. Students are more likely to exhibit@er levels of creativity, critical
thinking, and problem-solving abilities when tl@%@ intrinsically driven. Furthermore,
intrinsic motivation fosters a love of lea@ students carry into other facets of their
lives outside of the classroom. Wh comes to oral English proficiency, students'
acquisition and mastery of the 1%53}6 are greatly influenced by their inner drive. When
students have an innate des@get better at speaking English aloud, they will actively look
for practice opportunitiesyparticipate in meaningful conversations, and persevere through
difficulties. Th@ motivation strengthens their dedication to language acquisition and
improves communication skills. A number of elements support students' intrinsic
mo‘@\tg( to become proficient in speaking English. Students are more likely to be
genuinely motivated to get better when they believe that oral English abilities relate to their
identities, interests, or aspirations. Giving students freedom to choose their own subjects,
objectives, and study methods encourages them to take charge of their education and

develops intrinsic drive. Students' confidence and innate motivation are bolstered by chances
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for success and mastery. Students who receive constructive feedback and tasks that are
scaffolded are better able to communicate effectively in oral English. Encouraging students'
curiosity and offering interesting educational opportunities boost intrinsic motivation. Using
real-world situations, interactive exercises, and realistic materials helps pique students'
interest in learning oral English. The impact of intrinsic motivation on students' academic
performance in oral English proficiency is substantial. Students who ar Q%ically
motivated exhibit higher levels of perseverance, fortitude, and readiness to'dedicate time and
energy to language practice. They are therefore more likely to dereater degrees of
competence and fluency in oral communication. Students' @mic progress can be
significantly accelerated by intrinsic desire, especially@u t comes to developing oral
English proficiency. Teachers can foster an en irq@lt of intrinsic motivation in their
pupils that will enable them to achieve success i English proficiency and other areas by
fostering their natural curiosity, indepe }ce, and love of learning. Understanding the
.
importance of intrinsic motivatioxﬁ}itical to encouraging students' holistic growth and

lifelong learning. . %
N
2.1.4.2 Extrinsic Mo '@n

.

\

Extrinsic n\gﬁ} is equally important for students' academic achievement, especially
when it @s to developing spoken English fluency, even though intrinsic drive is necessary
for [h&foting deep engagement and real interest in studying. When students are motivated
by external rewards or a desire to avoid punishment, they are acting extrinsically, not because
they are intrinsically motivated to do the task. Extrinsically motivated behaviour is driven by
outside forces like social approbation, praise, prizes, or grades. Extrinsic motivation depends

on outside rewards to drive behaviour, in contrast to intrinsic motivation, which comes from
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within the student. In many different fields, students' behaviour and academic achievement
are significantly influenced by their level of extrinsic motivation. External incentives and
rewards are effective instruments in education that can affect students' learning habits,
encourage compliance, and advance desired results. Extrinsic motivation supports students'
academic achievement by offering external reinforcement and accountability mﬁnisms,
whereas intrinsic motivation fosters a sincere love for learning. Extrinsic mo iQon is the
primary driver of students' language acquisition and performance in the arga of*oral English
proficiency. Student time and effort is incentivized to improve oral @nication skills by
external benefits like grades, certificates, or recognition. 1@1 re, students may feel
pressured to prioritise oral English practice and engager@n class activities due to fear of
undesirable outcomes, such as academic implic ti@ social embarrassment. Extrinsic
drive is fostered in students by a number of el s as they work towards spoken English
competence. For students, the possibilit&%ceiving excellent grades or evaluations on oral
.
English tests is a powerful extrins@ve. Clear feedback systems and grading guidelines
encourage and reinforce the {k%/oral communication behaviours. Giving out diplomas,

N\

awards, or recognition b@%ﬁes for exceptional oral English performances are examples of
extrinsic rewar '@courage students to actively practise their language skills and aim for
perfection. %gfllities for competitive events, like speech or debate competitions,
encoura@den‘[s to surpass their peers and receive acknowledgment for their oral English
skills, which in turn stimulates extrinsic drive. Extrinsic pressure to do well in oral English
competence might come from societal expectations, family pressure, or career aspirations.
This can affect students' motivation and commitment to language learning. Through the

provision of external incentives and accountability systems to encourage learning and
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performance, extrinsic motivation has a substantial impact on students' academic
accomplishment in spoken English competence. Extrinsic motivation, which provides
concrete rewards and consequences that reinforce desirable behaviours and achievements,

complements intrinsic motivation, which cultivates a sincere passion for language learning.

The provision of external incentives and accountability systems to enhance lea,%g and
performance is a key function of extrinsic motivation, which is responsib@q students'
academic progress in spoken English competence. Teachers can i(@gbifheir students'
commitment to learning oral communication skills by using extrin '@tivators like grades,
awards, and competition. Acknowledging the importance @ﬁintﬂnsic and extrinsic

motivation is critical to advancing students' overall §r® and academic performance in

spoken English competence. b’b

Q)
S
2.2.1 Edward Thorn%kq\ﬁlaviourism and Learning Theory

Influential psychg@‘. Edward Thorndike is well-known for his contributions to

2.2 Theoretical Review

behaviourisggdA\eaming theory in the context of educational psychology. The idea of
connect@rén, which highlights the significance of linkages or connections between stimuli
and responses in the learning process, is among his most significant contributions. The
foundation for comprehending how learning happens through the formation of associations
between behavioural responses and environmental stimuli was established by Thorndike's
theory. The following fundamental ideas form the foundation of Thorndike's connectivist
theory: trial-and-error learning, law of effect, law of exercise, and law of readiness.
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Thorndike asserts that learning is a process of trial and error in which people try different
things in an effort to get the results they want. People learn which behaviours have positive
results and are reinforced through repeated tries and experiences, while ineffective
behaviours are gradually eliminated through extinction. According to Thorndike, learning
occurs most efficiently when people are psychologically and physiologically prepared to
learn. The term "readiness" describes a person's degree of interest, motivation Qre diness
for learning activities, all of which might affect how effective learning ex@Qes are. The
Law of Exercise, which asserts that experience and repetition stren@l\me bonds between
stimuli and reactions, was also put out by Thorndike. Over ti eﬁional reinforcement of
a stimulus-response link strengthens it, resulting in@ consistent and dependable
behavioural responses. According to Thorndike's av& ffect, actions that result in rewards
or other favourable outcomes are more likely tfb repeated, whereas actions that result in
penalties or other unfavourable outcomes ék:ss likely to be repeated. This idea emphasises

how crucial consequences are in m@ng ehaviour and fostering learning.

Q

The connectivist theory o@dike can provide light on why students are motivated to
acquire oral English Q subject. The Law of Effect emphasises how actions have
consequences @:\%ﬂ nce behaviour. When it comes to learning oral English, students
might be @nclined to participate in language learning exercises (such vocabulary drills,
speaks'{&'ractice, or listening comprehension tests) if they see benefits or rewards for their
work. For instance, if they get credit, acknowledgment, or praise for their success in spoken
English activities, kids might be more inclined to take part. In order to enhance their oral
English proficiency, students could try out various language learning methods and

approaches, according to Thorndike's theory of trial-and-error learning. When pupils put in
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the necessary work and succeed, they may grow in confidence and internal motivation to
keep studying and using oral English. The Law of Exercise highlights the value of repetition
and practice in fostering stronger links between inputs (language) and outputs (language
responses). Students can improve their oral English language skills by practicing frequently
and being exposed to spoken English in a variety of settings. Students can improve their oral
English proficiency over time by practicing pronunciation, participatin Qﬁpaking
exercises, and listening to real audio content. According to Thorndike's l%v/bReadiness,
pupils who are motivated, engaged, and mentally ready for learnin @es are more likely
to learn effectively. By establishing a safe and exciting learni élronment, incorporating
interesting and pertinent teaching resources, and offering@ s for active engagement and
teamwork, teachers can improve students' motiv%% preparedness for spoken English
O
N

In conclusion, Thorndike's connecti\dK ry offers important insights into comprehending

instruction.

student motivation and learnin%é?edures, especially when it comes to studying oral

English as a topic. Throug@pplicaﬁon of fundamental concepts like the Law of Effect,

trial-and-error leami@aw of Exercise, and the Law of Readiness, educators can create

°
successful teac‘ing*}fa

gies that encourage student motivation, engagement, and success in
acquiring @ing English.

2.2.2\Multimedia Learning Theory

Richard E. Mayer's Multimedia Learning Theory is a cognitive theory that investigates how
people learn from multimedia presentations that combine audio and visual content. In order

to improve learning outcomes, this theory highlights how crucial it is to provide instructional
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materials that make use of a variety of modalities, including text, images, audio, and video.
Effective multimedia presentations should support learners' cognitive architecture and enable
meaningful learning by controlling cognitive load and encouraging active information

processing, according to the Multimedia Learning Theory. The Multimedia Learning Theory

3

According to the dual coding principle, people use their auditory and ViS@ nnels to

has some key principles.

process and store information. Therefore, by offering numerous chan% encoding and
retrieval, delivering information through both visual and audit nnels can improve
learning. The mental effort needed to process information is e to as cognitive load. By
optimising the design of educational materials, multimedia presentations can reduce
superfluous cognitive load (like needless animatiﬁ(bnd promote germane cognitive load
(like important learning exercises). Accoxdi the modality principle, learning can be
improved by providing non-verbal in&&tion visually—through pictures or animations—
and verbal information auditorilé{(l?\ough spoken words. This is in contrast to delivering
both types of information @b@ . It is not recommended to offer duplicate information in
numerous modalities Q same time, according to the redundancy principle. Repetitive
information ca@d cognitive resources and impede learning, such as when text is
presented een while being narrated. According to the coherence principle, multimedia
presé@ns should integrate important information into a coherent narrative and eliminate
unnecessary content to enhance coherence. While the Segmenting Principle suggests that

complex multimedia presentations should be broken into smaller parts or chunks to improve

learning and decrease cognitive overload, coherent presentations help viewers understand
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and retain important topics. Learners are better equipped to process and integrate information

when it is presented in digestible chunks.

The principles of Multimedia Learning Theory can be applied to instructional design in the
context of spoken English language learning to improve student accomplishment. Oral
English resources delivered via visual (reading text, watching images or videos) and‘auditory
(listening to spoken language) channels can improve students' pronunciation, hension,
and recall of English words and phrases. Multimedia components li&l 10 files, movie
snippets, and interactive graphic aids can be included into spoke @ish training to give
students a variety of learning modalities and help them se speaking, listening, and
comprehension all at once. Students' focus and attentic@uring spoken English learning
activities can be improved and cognitive overload@%e avoided by carefully choosing and
combining verbal and nonverbal elements)\Q’Qﬁmedia presentations to avoid repetition.
Coherent and logical organisation of s\(okn English materials—such as basing classes on
theme units or real-world situati%élows students to make the connections between new
vocabulary and grammatic@tures and relevant settings, which enhances comprehension
and fluency. By diV%&tricate spoken English content into more digestible chunks, like

single Vocabul@d

progressiv, prove their language skills over time.

, phrases, or sentences, students can better assimilate knowledge and

Thr(%l( the application of Multimedia Learning Theory ideas to oral English training,
educators can design interactive, dynamic, and impactful learning experiences that enhance
students' academic performance and oral English ability. By including multimedia

components into teaching materials, teachers can give students a variety of opportunities to
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practise speaking, listening, and comprehension, which will ultimately improve their success

and overall language learning experience.
23 Review of Empirical Studies
2.3.1 Teacher’s Subject Matter Knowledge and Oral English Academic Achievement

Oral English subject matter knowledge describes a teacher’s comprehensio %ity to

speak English fluently. It covers a wide range of topics, including & ulary, grammar,

fluency, pronunciation, and communication techniques. Altho
le

native English speakers, oral English teachers should nevesthe

o not need to be
ave excellent English
proficiency, subject-matter expertise, the ability to @ate an international learning

environment, the ability to use effective teachig @ogies in both content and second

language, and knowledge of the local lang culture of their students®. According to
the findings of a study, students rate.d @Chers highly on socio-affective skills, subject
matter knowledge, English proﬁ@ organisation and communication skills, and two
other characteristics: profeSsjenalism and personality traits®’. These findings can assist
teachers in understand@gaspects of their teaching from the perspective of their students
so they can k@;ssary improvements to meet standards for an effective teacher.
Therefore, @u y in the Ibadan Metropolis looked at teacher content knowledge and
atti‘u@%dicators of students' English language proficiency. The results showed a strong
positive correlation between students' achievement and teachers' subject-matter expertise.

Additionally, there is a strong positive relationship between teachers' attitudes and their

students' English language proficiency®.
2.3.2 Multimedia Resources and Oral English Academic Achievement
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The evolution of technology, which is utilised as learning material to assist students in
improving their speaking abilities, has brought about changes in the teaching-learning
process in the educational sphere. A study used social media, more especially the TikTok app,
as a teaching tool for oral English instruction with students. Based on the data, the findings
indicate that the majority of students have a positive opinion of the TikTok app and think it
can improve their speaking skills. Thus, it may be one of the best tools fo &poving
students' speaking abilities®’. Digital textbooks, particularly in English, have Bécome more
common in education as a result of technology. A digital textbook i@l\eectronic copy of a
printed book that is widely used in classrooms. For spoken I1sh Tearners, the benefits of
utilising digital textbooks have been validated by nume ifiked studies®®. Regarding the
development of communicative skills, the multi Qpplication satisfies the aims and
objectives of both a single lesson and the_cu m as a whole. The challenges in this

application are designed to help teachers“keep young learners' attention, boost their

enthusiasm, and help them irnprove((s\%nglish-speaking abilities®.
2.3.3 Student Motivatio@ral English Academic Achievement

Student’s motivagi@eam is subject to both intrinsic and extrinsic factors. External factors
such as a ¢ 'sigqx}pandemic can negatively affect students’ motivation to learn and their
academ'@%‘levementél. The motivation function in promoting speaking skills, research on
motiv\aﬂﬁnal factors for English as a second language, and suggestions and strategies in
stimulating learners in developing speaking skills are all important when using student
motivation as a tool for academic achievement in oral English®. A crucial element in raising
students' motivation and learning outcomes is their participation in the assessment process®®.

According to a related study, oral English learning can be greatly aided by motivating factors
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like goals or visions, supportive framework, and positive emotionality. Enhancing,
preserving, and safeguarding students' focused motivating currents can enhance the
effectiveness of oral English instruction in college and increase the learning efficiency of the
students. Without enough motivation, even highly skilled individuals cannot accomplish
long-term objectives, and competent training and a suitable curriculum are insufficient to
guarantee student success on their own. Nonetheless, extreme motivation coul le p for
serious shortcomings in the learning environment and language proﬁcie@é motivated
student puts forth more effort, takes ownership of their actions, setss, desires, and takes

pleasure in the process of learning. To guarantee that stud?ts ¢ fully immersed in the

learning process, motivation is a crucial component®’. Q
2.3.4 Teacher’s Work Experience and Oral E@ Academic Achievement

Teacher’s experience is positively associatem?students’ performance across a variety of
subjects, including English Languageé%ﬂi g%. Their study, based on longitudinal data from
secondary schools, demons.trQthat teachers with more than five years of experience
consistently helped stu%ﬁ%l\neve higher scores in Oral English proficiency tests compared
to less experienc.e@:hers. This finding supports the idea that experienced teachers are

better equiplzed dress the diverse challenges of teaching oral language skills.

Exp%@teachers are not only more effective in improving students’ test scores, but also
in fostering non-cognitive skills such as communication confidence, which is essential for
oral English proficiency. Their research emphasized the importance of teacher-student
interactions, noting that teachers with more experience are better at creating a classroom

environment conducive to active language use® .
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Teacher’s work experience and students’ motivation is another cititcal factor that determines
students’ academic achievement’™. A study was conducted on secondary school students
learning oral English in this Empirical Studies, showing that experienced teachers were
significantly more successful in motivating students to actively participate in speaking
exercises. The researchers found that these teachers had developed effective motivational
strategies over time, such as using culturally relevant materials, integrating st Q%erests

into lessons, and providing personalized feedback, all of which heightéfied student

engagement’’, 6\

Different studies have shown that teacher’s work experiencys a critical role in shaping
oral English academic achievement. Experienced teac@ are more proficient in using
Instructional resources and motivational strate%% enhance student engagement and
learning outcomes. They are also better@ing environments that encourage active
participation and reduce language a@ both of which are essential for improving oral
proficiency. Furthermore, empi@L tudies show that the combination of instructional
expertise and motivationa - iques employed by experienced teachers leads to better
academic performanc @al English assessments.
.
\

2.3.5 Tea%@ualiﬁcations and Oral English Academic Achievement
Emp@%dies investigating the impact of teacher qualifications on students’ oral English
proficiency show that teacher qualifications are directly linked to students academic
achievement’!. The study found out that teachers with advanced qualifications, such as a

Master’s degree in Education or TESOL (Teaching English to Speakers of Other Languages)

certification, significantly contributed to better student performance in oral English. This was
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attributed to their deep understanding of language pedagogy and effective instructional

strategies’!.

Similarly, another study examined the relationship between teacher qualifications and
students outcomes in English language classes. The result showed that teachers who had
undergone specialized training in language acquisition ESL (English as a Second %guage)
teaching were more effective at improving students’ oral proficiency. Thes@gners were
better equipped to tailor lessons to the needs of language learners, e&{lo g a variety if
instructional methods, such as phonetic drills, role plays, and %@tional practice, that

specifically targeted oral English skills”. 0

Further research highlighted that teachers with adv d qualifications, especially those
trained in modern pedagogical techniques, %;8& adept at integrating Instructional
resources into classroom practice. These %\&rs were more skilled in using multimedia
tools, such as videos, podcasts, and égéoc ive language platforms, to supplement their oral
lessons.students taught by q.uz@ eachers were found to participate more actively in oral
exercises, as the Instr%@ resources made the learning process more interactive and
engaging’®. Moreo eachers with formal training in educational technology were better at
selecting a rogq'ak Instructional resources that align with students’ learning goals. In this
empiric%&

sign%ﬁt improvement in oral English performance compared to to those in classrooms

y, students in classrooms led by highly qualified teachers demonstrated

where Instructional resources were used inconsistently’.

In conclusion, the role of teacher qualifications in preparing students for oral language

classes and assessments conot be neglected. Students are more likeky to succeed in oral
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English exams when taught by qualified teachers who had undergone specific training in

language assessment and feedback, helping them refine their speaking abilities’.
2.3.6 Instructional resources and Oral English Academic Achievement

Teacher’s ability to effectively deliver lessons, manage classroom activities, engage students,
and use appropriate teaching strategies which we refer to instructional compe Ain oral
English is paramount in deciding a student’s academic achievement in Q@ect%. This
study revealed that students taught by teachers with high levels of i ’S@ional competence
perform significantly better in oral proficiency. These teachers e%red a range of effective
strategies, including active listening exercises, peer fe and guided conversations,

which helped students improve their speaking skills. Q

Instructional competence as a critical facto n promoting student-centered learning in
oral English classes’’. Teachers who @rated strong competence were able to design
[ ]

lessons that encouraged more ;@ls interaction, which led to increased speaking

opportunities and greater larl'g@gﬁuency.

Incorporating Instruc '&resources such as the teacher as an instructor and multimedia
S \’
resources such( as\&gi al tools, for example, language apps, pronunciation software and
interactiv contents, require a certain level of instructional competence. Studies have
show\\%[ teachers with high level of instructional competence are better equipped to
integrate these tools into their teaching, enhancing students’ oral English learning
experiences’’. Further studies highlighted that teachers’ instructional competencewas crucial
in determining how well they could blend themselves as an instructor, traditional an digital

instructional methods’s.
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e Extrinsic Motivation

Source: The Researcher, 2024 b

%

Figure 2.4 shows the relatlonshléfaeen the independent and the dependent variables for
the study. The relative i ﬂ@c of the independent variables including the elements on the
dependent variable. % rrows in the middle of the figure show the influence of the

independent v 1a%‘kt n the dependent variable. There are independent variables and

dependen@hle. The independent variables for the study which are Instructional resources

and B&ns’ Motivation are studied in two aspects each; Teacher as an Instructor and

Multimedia Resources for Instructional resources and Intrinsic Motivation and Extrinsic

Motivation for Student Motivation.

2.5 Summary of Reviewed Literature
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The researcher utilized this chapter to report on Instructional resources and Students’
Motivation as determinants of Academic Achievement in Oral English of Public Secondary
School Students in Ibadan Northwest, Oyo State. These determinants include Instructional
resources: Teachers and Multimedia Resources and Students’ Motivation which are sub-
divided into two indices each Teacher as an Instructor and Multimedia Resources for
Instructional resources and Intrinsic Motivation and Extrinsic Motivatio Q&uden‘[
Motivation respectively. Qualified and well-trained teachers are esser%JQr effective
language instruction. Recent studies continue to emphasise the@*ance of teacher
expertise in fostering students’ achievement in oral English. e@ers argue that teachers

with specialized training in Oral English, who emplo@r se and interactive teaching

methodologies, significantly improve students’ or: pr&%ency”

The use of multimedia instructional maﬁ\@ such as videos, audio recordings, and
interactive software, has been shown\\%hance learning by catering to different learning
styles. Studies highlights that r@Qcaedia tools can significantly improve pronunciation,
listening skills, and overa.&qﬁuage fluency®” Recent research indicates that students’

engagement and perfo &e increase with the regular use of multimedia resources®'.

. \'
Motivation i aﬁgﬁcal factor in language learning. Intrinsic motivation, driven by personal
interest @enjoyment, is a strong predictor of academic success®. Extrinsic motivation,
influene€d by external rewards such as grades, also plays a significant role. Recent studies

confirm that motivated students are more engaged and achieve better outcomes in oral

English®?.
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Goal setting and self-regulation are important aspects of motivated learning. Recent research
underscores that students who set specific, attainable goals and self regulates their learning

processes are more likely to succeed in language learning®.

Collaborative learning environment, where students work together enhance motivation and
improve language skills. Peer interaction provides valuable practice opportunities %builds
confidence in speaking skills. Studies show that cooperative learning tecl@& lead to

better academic achievement compared to traditional, individualistic appfoaches®’.

Effective assessment methods are crucial for evaluating oral®\sz skills. Continuous
assessment practices, such as oral presentations and int activities, are essential for
identifying areas of improvement. Recent advancer@ in assessment tools offer more

accurate and comprehensive evaluations of studs‘,bbral proficiency®.

N\

The interplay between Instructional resquices*and students’ motivation significantly impacts
[ ]
academic achievement in oral Eng@ecent research suggests that motivated students and

effective teaching method'sﬁ&eate optimal learning environment, leading to better

performance®’. QQ

.
The literature Qs.o/\ue ed empirical studies by several researchers. The conceptual and
empirical s showed insufficient studies on Instructional resources and students’
motw% as determinant of Students’ academic achievement in oral English hence, the
conduct of this study to bridge the gap and contribute to existing knowledge on the subject

matter.
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&g Chapter Three

Methodology
This ch@rb‘would explain the methodology and procedures that was used in the study to
accom\pﬁsh its aim and objectives. The chapter includes the following sub-headings; the
research design, the population of the study, sample and sampling techniques,
instrumentation, validation of the instrument, reliability of the instrument, method of data

collection, and method of data analysis.
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3.1 Research Design

The research design adopted, is the descriptive survey research design of the expo facto type.
This research design involves surveys, questionnaires, and observations, allowing the
researcher to gather data from a large population. Since it is expo facto, the researcher does
not manipulate the independent variables, instead, they analyse the relationship%tween

variables that already exist. Therefore, the researcher studied the variables a@exist and

In this study, the population comprised all SS2 stude@l public secondary schools in

attempt to establish cause-and-effect relationship from the data.

3.2 Population for the Study

Ibadan North west Local government, Oyo state. rt§ly, the local government has a total
of thirteen (13) public schools and two thqu ﬁband fifty-five (2,055) SS 2 students. The

statistics are presented in Table 3.1 ,\%\

Q;\")

Qﬁ\

Table 3.1: Pop f the Study
S/N  Public Secox Schools No. of SS 2 Public Secondary
School Students

Anw@lvslam Grammar School 220
Eleyele High School Polo Ground 180
Community High School, Adamasingba, Ibadan 196
Urban Day High School, Jericho 101
Oba Abass Alesinloye Grammar School, 200
Eleyele
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10
11
12

13

Eleyele Secondary School Along School of 150
Nursing Road.

Community Secondary School, Olopomewa, 95
Ibadan

Ansar-Ud-Deen High School 206
Onireke High School 160

Jericho High School 92 Q\

Army Day High School

181 0
Army Barracks Grammar School Letmuck KQ/

Barracks, Eleyele
Sacred Heart Secondary School, Ode Olo

Total 0 72055
N

Source: Researcher’s Fieldsurvey, 2024 Q

Likewise, there is a total of one thousand, five h and seven students are recorded in all
the 10 selected schools based on proximit \Qall are mixed gender schools. The statistics
were presented in the table 3.1. The r’@ge involved the selection of all the ten schools in

Ibadan North West Local Go@&nt, Ibadan, Nigeria. The list of the ten (10) secondary

schools selected in detai%@.\
O

I. A 1-Islam Grammar School Mixed

&yele High School, Polo Ground Mixed
3. Oba Abass Alesinloye Grammar School, Eleyele Mixed
4. Eleyele Secondary School, along School of Nursing Road Mixed
5. Community Secondary School, Olopomewa, Ibadan Mixed
6. Ansar-Ud-Deen High School Mixed
7. Jericho High School Mixed
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8. Army Day High School Mixed
9. Army Barracks Grammar School Letmuck Barracks, Eleyele Mixed
10. Urban Day High School, Jericho Mixed

3.3 Sample and Sampling Techniques

Multi-stage sampling technique was used to select the sample size for the study. Thx&vas on
the ground that these schools share axis of location and boundary, thus, the ere used
as benchmark to guarantee all the thirteen schools. The total number Cd (10) schools
for our sample size is 1,507. Simple Random sampling techniq ed to select ninety-
five (95) students from each school in the local govern since the least number of
students in a school is 95. This serves as a benchmark &so ensures that all the students
that make up the population size are obliged. Furtl@e, the Slovin formula; n = N/(1+Ne?),
where n is the sample size, N is the popula@ and e is the degree of freedom, 0.05, was
used to derive a sample size for the s't@ total of two hundred and eighty one (281) SS 2

students made up the sample sm‘@f—g is shown in Table 3.2 and Table 3.3.

Table 3.2: Multi-stage Phase One Sample of Number of Students

S/N PQ]@Secondary Schools No. of SS 2 Public Secondary
School Students
1 Mwar—Ul Islam Grammar School 95
2 Eleyele High School Polo Ground 95
3 Urban Day High School, Jericho 95
4 Oba Abass Alesinloye Grammar School, 95
Eleyele
5 Eleyele Secondary School Along School of 95
Nursing Road.
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6 Community Secondary School, Olopomewa, 95

Ibadan

7 Ansar-Ud-Deen High School 95

8 Jericho High School 95

9 Army Day High School 95

10 Army Barracks Grammar School Letmuck 95
Barracks, Eleyele A\
Total 950 AN\

Source: Researcher’s Fieldsurvey, 2024 ®

Table 3.3: Multi-stage Phase Two Sample of Number of Stude eachers

S/N  Total No. of Public Schools Total No. of Samms 2 Students

10 281Qv

Source: Researcher’s Fieldsurvey, 2024 Q -
34 Research Instruments @

A self-developed 4-Likert scaled ins&&n titled “Students’ Academic Achievement in Oral
English Questionnaire” (SAA@W&S used to collect the data for the study from SS2 oral
English students. The @em contains three (3) sections namely; section A, B, and C.
Section A containq'& on demographic characteristics of respondents such as gender, age
range, and a&}ection B contains 10 items carefully structured to identify the level of
instmct@(esources in public secondary schools in Ibadan North West local government,
Oyo§(e such that items 1-5 measures digital resources and 6-10 measures teacher resources.
Similarly, section C contains 10 items carefully structured to determine level of students’
motivation in public secondary schools in Ibadan North West local government, Oyo state
such that items 1-5 measures intrinsic motivation, and 6-10 measures extrinsic motivation.
The rating scale is based on a 4-point Likert scale. Also, an achievement test titled
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“Academic Achievement in Oral English” (AAOE) with 20 questions on oral English
extracted from the SSCE examination, 2024 would be administered to the students to

determine their academic achievement in the subject.
3.5  Validity of the Instruments

The study's insturments were assessed for content and face validity.? For thi@qn, the
supervisor carefully examined the study instruments, vetting the conten@priateness,
and structuring equally. Experts in the area of research items from t ulties of Arts and

Education at Lead City University and University of Ibadan also consulted. Every

adjustment was made before administration. QO
3.6  Reliability of the Instruments 2 be

When an instrument measures what it is x@g to measure consistently under the same
conditions across time, it can be con@d reliable?. For the purpose of reliability of the
instruments employed in this stu@q(?ilot study was carried out by administering thirty (30)

instruments to studentsﬁ@an North West local government which were exempted from

the actual study. A Cgonbdch alpha coefficient a = 0.851 was generated, which means the

instrument ig@
3.7
N

The researcher administered the research instruments to the respondents with the help of two

d of Data Administration

research assistants. This was carried out to guarantee that the instruments were properly

utilized by the real respondents and to minimize missing data.

3.8  Method of Data Analysis
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Descriptive and inferential statistics were employed to analyze the gathered data*. While
Inferential statistics of Multiple Regression Analysis were utilized to evaluate the study's two
hypotheses, while descriptive statistics of frequency counts, simple percentages, mean, and

standard deviation were employed to examine respondents' opinions regarding the research

items. Every outcome was displayed using tables and graphs.

i
>

1. awadi, S. Shrestha & R A. Giri, Mixed-Methods Research: A Discussion on its
ypes, Challenges, and Criticisms, Journal of Practical Studies in Education, 2(2),
2021, 25-36.

2. L. Siirticii & A. Maslakei, Validity and Reliability in Quantitative Research, Business
& Management Studies: An International Journal, 8(3), 2020, 2694-2726.

3. M. S. Rosli, N. S. Saleh, S. H. Alshammari, M. M. Ibrahim, A. S. Atan & N. A. Atan,
Improving Questionnaire Reliability using Construct Reliability for Researches in
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Educational ~ Technology, International Journal

of Interactive Mobile
Technologies, 15(4), 2021, 109-116.

4. S. L. Siedlecki, Understanding Descriptive Research Designs and Methods, Clinical
Nurse Specialist, 34(1), 2020, 8-12.

\9 Chapter Four

Results and Discussion of Findings

4.1 Questionnaire Return Rate
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A total of two hundred and eighty one (281) copies of the questionnaire were distributed to
SS2 students in public secondary schools in Ibadan North west Local government, Oyo
state. Out of these, two hundred and eighty one (281) copies were successfully retrieved,
accounting for 100% of the total. Among the retrieved questionnaires, two hundred and

seventy-nine (279) copies were deemed useful for the analysis, accounting for 99. B’W{of the

S
S

total.

4.2  Demographic Data Analysis

This section presents demographic information of respondents

Table 4.1: Gender Distribution of Respondents Q
Gender of Respondents
Gender Frequency Percent
Male 151 54.1
Female 128 45.9
Total 279 100.0

Source: Researcher’s Field Survey,.l%\
Table 4.1 shows the gender d1str1®o of respondents, revealing that the majority are male.
Specifically, out of 279 . S@Sﬁnts 151 are male, making up 54.1% of the total, while 128

are female, represent % .9%. This distribution suggests a somewhat greater participation

of male respon‘enﬁ\:

\?:b

Table 4.2: Age Range of Respondents
Age Range of Respondents

pared to female respondents in the study.

Age Frequency Percent
13-15 Years 161 57.7
Above 15 Years 118 42.3
Total 279 100.0

Source: Researcher’s Field Survey, 2024
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Table 4.2 presents the age range of respondents in the study. The majority of respondents,
161 individuals or 57.7% of the total, fall within the 13-15 years age range. Meanwhile, 118
respondents, representing 42.3%, are above 15 years of age. This data indicates that a larger
proportion of the sample consists of younger respondents, aged between 13 and 15, while a
smaller yet significant portion is older than 15. The total number of respondents is 279,

R
(O

4.3 Presentation of Answers to Research Questions /\

making up 100% of the sample.

This sub-section contains tables showing analysis of respon$ answer formulated

research questions. QO

Research Question One: What is the level of aca@% achievement in Oral English of SS

2 students of public secondary schools in ﬂ@ﬂh West Local Government, Oyo State?

Table 4.3.: Level of Academic Achievement in Oral English of SS 2 Students of Public
Secondary Schools in Ibadan North West Local Government, Oyo State

Table 4.5 Student Academic Achievement

Score Frequency Percent
Less Than 25 Marks 83 29.7
25-49 60 21.5
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50-69 75 26.9
70-100 61 21.9

Total 279 100.0
Source: Researcher’s Field Survey, 2024
Threshold: Scores less than 25 is Very Low, 25-49 is Low, 50-69 is High, 70-100 is Very
High

Table 4.3 presents the levels of academic achievement in Oral English among SS 2 students
in public secondary schools in Ibadan North West Local Government, Oyo Sta@data
reveals that 83 students, accounting for 29.7% of the total, scored less t@/@marks. A
slightly smaller group of 60 students, or 21.5%, scored between 26&\49 marks. In the
middle range, 75 students, which represents 26.9% of the sampl%ieved scores between
50 and 69 marks. A group consists of 61 students, maki 1.9 % of the respondents,
scored between 70 and 100 marks. Overall, the @ngs indicate that a significant

proportion of students demonstrate very low mance in Oral English, particularly

within the lowest scoring range of Less @Qﬂaﬂ{s.

Research Question Two: What im@vel of availability of instructional resources (digital

and teacher resources) in p@econdary schools in Ibadan North West local government,

Oyo State? Q
i
x@b

Table 4.4.1: Level of Availability of Instructional Resources (Digital Resources) in
Public Secondary Schools in Ibadan North West Local Government, Oyo State.

S/N

Item: 1I; VT T U VUT Mean SD

My classroom has 58(20.8%) 50(17.9%) 55(19.7%) 116(41.6%) 2.18 1.183
internet access
that we wuse for
Oral English
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activities.

Audio tools, like
headphones or
speakers, are
available for us to
practice Oral
English.

There are videos
or multimedia
resources readily
available for
learning Oral
English in my
class.

Our classroom has
projectors or
screens used for
Oral English
lessons.

We have language
learning apps or
software
accessible for
Oral English
practice

23(8.2%)

0(0.00)

12(4.3%)

23(8.2%)

AQ

60(21.5%)  39(14.0%)  157(56.3%) 1.82  1.038

5921.1%)  60(21.5%)  160(57.3%) 1.64\ 0.810

49(17.6%)  49(17. 6%) 9§60 6%)  1.66

6’6

57(20. 4%\ (26.5%)

S

0.915

125(44.8%) 1.92 0.990

Weighted Mean = 1. SN,

KEY: VT= Ve

), T= True (3), U= Untrue (2), VUT= Very Untrue (1), and SD =

Source: Researchgs ield Survey, 2024

Standard Deyiatio
Threshold.%an value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table\u.l examines the availability of digital instructional resources for teaching Oral
English in public secondary schools in Ibadan North West Local Government, Oyo State.
The findings reveal that digital resources in these schools are generally scarce. For internet
access, only 20.8% of respondents marked this as “Very True,”

suggesting that internet

connectivity is available in just a few classrooms for Oral English activities. However, a
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significant 41.6% indicated it was “Very Untrue,” resulting in a low mean score of 2.18,

showing limited internet availability. Regarding audio tools like headphones and speakers,

only 8.2% of students rated their availability as “Very True,” while 56.3% marked it as

“Very Untrue.” This yields a mean score of 1.82, highlighting that audio resources are

rarely available. When it comes to multimedia resources, such as videos for learning Oral

English, no students rated their availability as “Very True,” and 57.3% marke s “Very
Q

Untrue.” With a mean score of 1.64, this item also shows a low level

classrooms. 6\

ability in

The use of projectors or screens for Oral English lessons wa@ilaﬂy limited, as indicated
by a mean score of 1.66. A majority of students (60.6%) teported “Very Untrue” for this
resource, showing that projectors and screens aérbgely unavailable. Lastly, language
learning apps or software were reported ﬁ@fgsible by only 8.2% of respondents. In
contrast, 44.8% rated this item as ‘%\/@ntme,” leading to a mean score of 1.92. The
weighted mean across all itemsél%{ indicating an overall low availability of digital
instructional resources or@ﬂ%nglish. This shortage of digital tools likely limits the
effectiveness and eg&e%nt of Oral English instruction in these schools.
0
O
O
\/QJ

Table 4.4.2: Level of Availability of Instructional Resources (Teacher Resources) in
Public Secondary Schools in Ibadan North West Local Government, Oyo State.

S/N Item: 1I; VT T U VUT Mean SD

6 My teacher uses 38(13.6%)  63(22.6%)  57(20.4%)  121(43.4%)  2.06  1.097
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10

teaching aids, like
charts or
flashcards, to
make Oral English
lessons clearer.

Our teacher s
available to answer
questions or give
extra help with

Oral English.
We regularly
receive  feedback

from our teacher
on how to improve
in Oral English.

Our teacher
organizes activities
that make
practicing Oral
English easier.

There are enough
textbooks or
reference materials
provided by our
teacher for Oral
English.

23(8.2%)

71(25.4%)

57(20.4%)

49(17.6%)

51(18.3%)

65(23.3%)

70(25.1%)

135(48.4%)

49(17.6%)  42(15.1%) 117(41/9{)(9

O

1.86

X

50(179%% 7(38.4%) 2.26

6’6
\Q

62(22.2@ 46(16.5%)

122(43.7%)

2.14

0.991

1.244

1.171

1.161

Weighted Mean = Low

Source: Resea ield Survey, 2024
e (4), T= True (3), U= Untrue (2), VUT= Very Untrue (1), and SD =

KEY: VT=

Standard D

Thresh& an Value of >3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Tabl 4.2 examines the availability of teacher-provided instructional resources for
supporting Oral English in public secondary schools in Ibadan North West Local
Government, Oyo State. The findings indicate that essential teaching aids and support
services for Oral English are generally limited. Only a small proportion of students (13.6%)

reported that their teachers consistently use teaching aids, such as charts or flashcards, to
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clarify lessons in Oral English. In contrast, 43.4% of respondents indicated this was “Very
Untrue,” with a low mean score of 2.06, suggesting that such resources are seldom used.
When asked about their teacher’s availability to answer questions or provide additional help,
just 8.2% of students rated this as “Very True.” Almost half (48.4%) marked it as “Very
Untrue,” resulting in a mean score of 1.86, which shows that students often lacxeady

S

A slightly higher 25.4% of respondents agreed that their teacher provi&re ar feedback

access to extra support from their teachers in Oral English.

on how to improve in Oral English, but 41.9% marked this stat as “Very Untrue.”

@y sporadically and not for

With a mean score of 2.27, feedback appears to be availabl

all students. In terms of organized activities to facili &ral English practice, 20.4%
agreed that such activities are arranged by thei@(bhers, while 38.4% indicated “Very
Untrue.” The mean score of 2.26 suggesta@gile some activities are offered, they are
not consistently available to all stud: @?stly, the availability of textbooks or reference
materials was rated as “Very Tr@&b(? only 17.6% of students, with 43.7% marking it as
“Very Untrue.” This ite r@ked a mean score of 2.14, indicating that essential materials
for Oral English stud gnsufﬁciently provided. With an overall weighted mean score of
2.12, these I‘GS@%@ t a generally low availability of teacher resources for Oral English
instmctio@ shortage of these resources could be limiting students' ability to effectively

learn ractice Oral English skills in the surveyed schools.

Table 4.4.3: Level of Availability of Instructional Resources (Digital Resources and
Teacher Resources) in Public Secondary Schools in Ibadan North West Local
Government, Oyo State.

Items VT T U VUT Weighted
Mean
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Digital 23(8.2%) 55(19.7%) 55(19.7%) 146(52.4%) 1.84
Resources

Teacher 48(17.2%) 58(20.8%) 53(19%) 120(43%) 2.12
Resources

Overall Weighted Mean= 1.98 Low

Source: Researcher’s Field Survey, 2024

KEY: VT= Very True (4), T= True (3), U= Untrue (2), VUT= Very Untrue (1) *
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.4.3 provides an overview of the availability of instructional r ougﬁ! specifically
digital and teacher resources in public secondary schools in I orth West Local
Government, Oyo State. The results indicate that both categ of'resources are generally
limited. For digital resources, only 8.2% of respondents %ed their availability as “Very
True,” while the majority (52.4%) rated it as “6 ntrue.” This category received a
weighted mean score of 1.84, which falls ’Q “Low” threshold, indicating that digital

resources, such as internet access ag&ﬂtimedia tools, are rarely available for Oral

Teacher resources far% tly better, with 17.2% of respondents indicating their

English instruction.

availability as “V e” and 20.8% as “True.” However, 43% of respondents still rated
these resourees as.#Very Untrue.” The weighted mean for teacher resources is 2.12, which,
though @1 than digital resources, still falls within the “Low” threshold, showing that
instructional support from teachers, such as teaching aids and feedback mechanisms, is

insufficiently provided.

The overall weighted mean score for both categories is 1.98, which is categorized as low.

This low availability of both digital and teacher resources suggests that students in these
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schools may lack access to the instructional tools necessary for effective learning,

particularly in Oral English. This scarcity could impact their academic engagement and

success in this subject area.

Research Question Three: What is the level of students’ motivation (intrinsic and extrinsic)

in public secondary schools in Ibadan North West Local Government, Oyo State? *

Table 4.5.1: Level of Students’ Motivation (Intrinsic) in Public Secondar

Ibadan North West Local Government, Oyo State

N

S/ Item: I; VT T U &1\/ Mean SD
N
1 I enjoy learning Oral 19(6.8%) 54(19.4%) 51(18.3%) 5.6%) 1.77 0.987
English because I find it
interesting.
2 I feel satisfied when I 53(19.0%)  43(15.4%) 66( 117(41.9%)  2.11 1.151
successfully understand
something new in Oral Q
English. 6
3 I look forward to 32(11.5%)  54(19.4% 47(16.8%) 146(52.3%)  1.90 1.082
learning more about \66
Oral  English, even
outside of class. ﬁ
4 Learning Oral English is  23(8.2%) C%( %) 59(21.1%) 132(47.3%) 1.92 1.017
enjoyable, even when \
it's challenging.
5 I am curious about g@ 65(23.3%) 58(20.8%) 123(44.1%) 2.03 1.072
learning how to speak
and understand Oral
English better *
Weighted Mea‘]k )95 Low
Source: Re cher’s Field Survey, 2024
KEY: V True (4), T= True (3), U= Untrue (2), VUT= Very Untrue (1), and SD =

Standard¢Deviation
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5.1 analyses the intrinsic motivation levels of students toward learning Oral English
in public secondary schools in Ibadan North West Local Government, Oyo State. The data
suggests that students generally have low intrinsic motivation for learning this subject. For

instance, only 6.8% of students expressed strong enjoyment in learning Oral English,
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finding it interesting, while the majority (55.6%) disagreed with this sentiment, rating it as
“Very Untrue.” This statement has a low mean score of 1.77, indicating that most students
do not find learning Oral English particularly engaging. Similarly, when asked if they feel
satisfied when they successfully understand new concepts in Oral English, only 19.0% of
students strongly agreed. On the other hand, 41.9% marked this as “Very Untrue,” resulting
™

in a mean score of 2.11. While some students experience satisfaction, it appiQ.Q this

,\(,

Interest in learning more about Oral English outside of class was a , with only 11.5%

sense of accomplishment is not widespread.

of students expressing strong agreement. In contrast, 52.3‘@ed this as “Very Untrue,”
yielding a mean score of 1.90. This response suggest%ha ost students are not eager to
engage with the subject outside the classroom. R@g whether learning Oral English is
enjoyable even when challenging, only 82% ‘of students strongly agreed, while 47.3%
strongly disagreed. The mean score oﬁ\& reflects that students do not generally find the
subject enjoyable when it requi%e ort or poses difficulties. Lastly, for curiosity about
improving their speakin i nderstanding of Oral English, 11.8% of students marked
“Very True,” while 4 ﬁmndicated “Very Untrue.” This item has a mean score of 2.03,
S

showing limiteq c&

of 1.95, t sponses indicate low intrinsic motivation among students for learning Oral

y in mastering the language. With an overall weighted mean score

Engh\&’his lack of interest and enthusiasm could impact students’ engagement and

achievement in the subject.

Table 4.5.2: Level of Students’ Motivation (Extrinsic) in Public Secondary Schools in
Ibadan North West Local Government, Oyo State
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S/N

Item: 1I;

VT

T U VUT Mean

SD

10

I want to do well
in Oral English to
receive good
grades.

I feel motivated to
learn Oral English
because it will
help me in the
future.

I put effort into
learning Oral
English  because
my teacher praises
my progress.

I try hard in Oral
English because it
can lead to more
opportunities

Doing well in Oral
English makes me
feel accomplished
when compared to
others

11(3.9%)

14(5.0%)

32(11.5%)

13(4.7%)

11(3.9%)

73(26.2%)  64(22.9%)  131(47.0%) 1.87

80(28.7%)  84(30.1%)  101(36.2%) 2.03
87(31.2%)  51(183%)  109(39.1% D2.15

72(25.8%) 64(22. 130(46.6%)  1.89
3

74 Q 0 0

(26.5“}(5\@ 55(19.7%)  139(49.8%)  1.85

S

o

Weighted Mean = 1.96 Low>\

Source: Researcher’s F \rvey, 2024
KEY: VT= Very True = True (3), U= Untrue (2), VUT= Very Untrue (1), and SD =

Standard Deviatig &O
Threshold: M n%he £>3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5.&%% the level of extrinsic motivation among students toward learning Oral
Englis public secondary schools in Ibadan North West Local Government, Oyo State.
The data reflects a generally low level of extrinsic motivation across various aspects. Only
3.9% of students strongly agreed that they want to perform well in Oral English to receive
good grades, while a notable 47.0% rated this statement as “Very Untrue.” With a mean

score of 1.87 (SD = 0.936), the desire to achieve high grades as a motivating factor appears
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limited among the students. For the belief that learning Oral English will help in the future,
just 5.0% strongly agreed, whereas 36.2% found this statement “Very Untrue.” This item
had a mean score of 2.03 (SD = 0.923), indicating some awareness of future benefits, but

not enough to drive strong motivation overall.

In response to whether teacher praise motivates students to put in more effoﬁ{l.S%
strongly agreed that they are encouraged by positive feedback, while 39. 'sagreed
strongly. With a mean score of 2.15 (SD = 1.069), teacher praise has,Q ittd impact on
motivating students. The potential for Oral English to creat Qopportunities was
marked as “Very True” by only 4.7% of students, with a s@cant 46.6% marking it as
“Very Untrue.” This item received a mean score of &D = 0.949), suggesting that
students largely do not perceive Oral English a@ thway to additional opportunities.
Lastly, the sense of accomplishment from \@’Qg in Oral English relative to peers was
low, with only 3.9% rating it as “W@e,” while 49.8% selected “Very Untrue.” The
mean score of 1.85 (SD = 0.94%@&5 a limited motivation derived from comparative
success in the subject.%i@s overall weighted mean of 1.96, these results indicate low

g students for learning Oral English. This lack of external

extrinsic motivation §n
[ ]
motivation m@c students’ overall commitment and effort toward achieving

proﬁcienc@e subject.

Table\f.s.?»: Level of Students’ Motivation (Intrinsic and Extrinsic) in Public
Secondary Schools in Ibadan North West Local Government, Oyo State

Items VT T U VUT Weighted
Mean

Intrinsic 32(11.5%) 56(20.1%) 56(20.1%) 135(48.3%) 1.95

Extrinsic 16(5.7%) 77(27.6%) 64(22.9%) 122(43.8%) 1.96
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Overall Weighted Mean = 1.96 Low

Source: Researcher’s Field Survey, 2024

KEY: VT= Very True (4), T= True (3), U= Untrue (2), VUT= Very Untrue (1)
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5.3 provides a summary of both intrinsic and extrinsic motivation levels among

students in public secondary schools in Ibadan North West Local Government, Oy State,

as it relates to learning Oral English. The data indicates that students have a % low

level of motivation in both categories. For intrinsic motivation, 11.5% of §tud¢hts marked

their motivation as “Very True,” expressing genuine interest or enj ’\in learning Oral

English, while 48.3% rated their motivation as “Very Untrue.’, &gh‘ted mean score for
§

intrinsic motivation is 1.95, suggesting that students ar ghly motivated by internal

factors such as interest or personal satisfaction in %av@ the language.

Extrinsic motivation is similarly low, with @ % of students marking it as “Very True”
and a significant portion (43.8%) raﬁ@s “Very Untrue.” The weighted mean score for
extrinsic motivation is 1.96, in@ﬁ g limited motivation derived from external factors

such as receiving prais,eg \vag high grades, or gaining future benefits from learning

Oral English.

The overall& ed mean score for both intrinsic and extrinsic motivation combined is
1.96, w, 'rbfalls within the low range. This low level of motivation in both dimensions
suggests that students generally lack the drive, whether internal or external, to engage
actively with Oral English. This motivational gap may influence their overall engagement,

achievement, and performance in the subject.
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4.4 Test of Hypothesis

Hol: There will be no significant combined influence of instructional resources availability
(digital and teacher resources) and students’ motivation (intrinsic and extrinsic) on academic

achievement in Oral English among students in public secondary schools in Ibadan North

West Local Government, Oyo State. Q\

Table 4.6: Summary of Regression Analysis showing Combined Influence of
Instructional Resources Availability (Digital and Teacher Resources) and Students’
Motivation (Intrinsic And Extrinsic) on Academic Achievement i al English among
Students in Public Secondary Schools in Ibadan North Wes overnment, Oyo
State o~

Model Summary

Model R R Square Adjusted R Square Std. Error of the Estimate
1 3722 138 132 1.056
a. Predictors: (Constant), Students' Motivation, Instructional Resources

S

-

ANOVA?
Sum of Mean
Model Squares df Square F Sig.
1 Regression 49.303 2 24.652 22.109 .000°
Residual 307.736 276 1.115
Total 357.039 278

a. Dependent Variable: Academic Achievement in Oral English

b. Predictors: (Constant), Students' Motivation, Instructional Resources
Source: Re@cher’s Field Survey, 2024

Table\&ﬁ presents the results of a regression analysis conducted to determine the combined
influence of instructional resources (digital and teacher resources) and students’ motivation
(both intrinsic and extrinsic) on academic achievement in Oral English among students in

public secondary schools in Ibadan North West Local Government, Oyo State. The model

summary shows that the correlation coefficient (R) is 0.372, indicating a moderate positive
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relationship between the combined predictors (instructional resources and students’
motivation) and academic achievement in Oral English. The R Square value of 0.138
suggests that approximately 13.8% of the variance in students' academic achievement in
Oral English can be explained by the availability of instructional resources and students’
motivation levels. The Adjusted R Square value, which accounts for the number of
predictors in the model, is 0.132, confirming a slight adjustment in the explai Q&nce.
The standard error of the estimate is 1.056, representing the average distat@ observed

values fall from the regression line. This value indicates the extent o@fxeror in predicting

O

The ANOVA table provides insights into the overall si I@nce of the regression model.

academic achievement based on the predictors.

The F-value of 22.109 and the significance leveI@ of .000 indicate that the model is
statistically significant. This means that Q@%bination of instructional resources and
students' motivation has a significant h@nce on academic achievement in Oral English.
The low p-value (< .05) suggest@:‘[—‘?hese predictors contribute to academic achievement
beyond what could be e@ted by chance. This finding implies that enhancing the

availability of instru% resources and improving students' motivation may positively
m

affect academic‘ ous}b%'

O

Ho2: T@ill be no significant relative influence of instructional resources availability

s in Oral English.

and %ﬂen‘ts’ motivation on academic achievement in Oral English among students in

public secondary schools in Ibadan North West Local Government, Oyo State.
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Table 4.7: Summary of Regression Analysis showing Relative Influence of
Instructional Resources Availability (Digital and Teacher Resources) and Students’
Motivation (Intrinsic And Extrinsic) on Academic Achievement in Oral English among
Students in Public Secondary Schools in Ibadan North West Local Government, Oyo
State

Coefficients?
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 2.393 152 15.778 .000
Instructional Resources -.047 .008 -427 -6.035 .000
Students' Motivation .048 .008 418 5.908 .000

a. Dependent Variable: Academic Achievement in Oral English
Source: Researcher’s Field Survey, 2024

>

Table 4.7 provides a summary of the regression analysis condu: to assess the relative
influence of instructional resources availability (both nd teacher resources) and
students’ motivation (intrinsic and extrinsic) on a@ic achievement in Oral English
among students in public secondary schools in @1 North West Local Government, Oyo
State. The analysis reveals several ke % ghts The constant term, representing the

predicted academic achievement i C&&

students' motivation are zero &93 which is statistically significant with a t-value of

N\

15.778 and a p-value N@%l 0.005. This indicates that there is a foundational level of

nglish when both instructional resources and

achievement th{c@expected, regardless of the influence of the other variables.

When exa@g the impact of instructional resources, the unstandardized coefficient is -
0.04},\&cating that for every unit increase in the availability of instructional resources,
academic achievement in Oral English is expected to decrease by 0.047, assuming that
students’ motivation remains constant. This relationship is confirmed by a standardized
coefficient (Beta) of -0.427, demonstrating a moderate negative influence. The significance

of this finding is reinforced by a t-value of -6.035 and a p-value of less than 0.05,
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suggesting that the availability of instructional resources is statistically significant but has

an adverse effect on academic achievement in this case.

In contrast, the analysis shows that students’ motivation has a positive influence on
academic achievement in Oral English. The unstandardized coefficient for motivation is
0.048, meaning that for each unit increase in students’ motivation, academic achie%n‘[ is
expected to increase by 0.048, while holding instructional resources t. The
standardized coefficient for motivation is 0.418, indicating a moderat%gvg effect. This
finding is also statistically significant, with a t-value of 5.908 an Qvalue of less than

0.05, emphasizing that higher levels of motivation cone positively to students’

performance in Oral English. QQ
Overall, the regression analysis highlights th ificant role that students’ motivation

plays in enhancing academic achievemen x\&e the availability of instructional resources
appears to have a negative inﬂuen;@}u this specific context. These results suggest that
educational strategies focusi@glboosting student motivation could lead to improved
outcomes in Oral Er@while the reasons behind the negative association with

instructional resou@arrant further investigation to fully understand their impact.

4.4 Discus’@of Findings

The é]research question aimed at examining the level of academic achievement in Oral
English among students in public secondary schools in Ibadan North West local government.
Analysis revealed that the level of academic achievement in Oral English is very low. One
possible reason is the lack of qualified teachers. If the teachers are insufficiently trained in
teaching Oral English, their ability to effectively convey the subject matter may be
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compromised, resulting in poorer student outcomes. Additionally, limited access to
instructional resources can significantly hinder students’ learning experiences. The absence
of adequate textbooks, audio-visual aids, and digital tools means that students may not have

the materials necessary to engage deeply with the subject.

Opportunities for practice also play a critical role. Oral English proficiency relies Wily on
practice, and if students are not provided with enough chances to engage i king and
listening activities, their skills are likely to stagnate. Cultural factors &&ﬂler complicate
this issue; in some contexts, societal attitudes may prioritize nati @uages over English,
which can dampen students’ motivation to excel in O ﬁ,h. Moreover, student
motivation is essential for academic success. Low intrinsicgextrinsic motivation can lead to
disengagement, resulting in poor performance in %%b]ect. The level of parental support is
another important factor; when parents ar%%olved in their children's education, it can

create a gap that negatively affects studﬁchievement.

The classroom environment Q@? influences learning. Overcrowded classrooms can
limit individual attentic@}edback, making it difficult for students to improve their skills.
Furthermore, if .aﬁuent methods do not align with teaching approaches or fail to
adequately 3&} students’ oral skills, it may contribute to the perception of low

achieve %

soci(Momic backgrounds often face additional challenges, such as lack of access to

ocioeconomic factors cannot be overlooked either. Students from lower

educational materials, which can hinder their academic progress.

Studies supporting the finding of low Oral English achievement highlight several influences

on student performance. For instance, a study from Kwara State demonstrated poor initial
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achievement in Oral English but noted improvement when phonics charts were introduced,
emphasizing the low baseline proficiency among students!. In a similar vein, research
conducted in Ibadan showed that teachers' content knowledge and attitudes significantly

impacted students' English achievement, suggesting that a lack of strong foundational

3

Other studies have pointed to systemic issues affecting English achievement.@ ample, a

support in teachers' subject mastery contributes to underperformance?.

study conducted across Nigeria identified deficiencies in instructionalgnatérdls and school

leadership as factors linked to poor student performance in Engli milarly, research in

Akure found that while ICT tools improved students’ undering of Oral English, overall

achievement levels remained low due to limited access togective instructional resources®.
O

Additionally, a study from Niger State demonstr t flipped classrooms could improve

retention, but low baseline scores in Oral mained a challenge across genders®.

In contrast, some studies challenge tl@l of universally low achievement in Oral English,
pointing to factors that co.ntr'@ to higher achievement levels. For instance, a study
spanning Oyo and Osu%'@e\s identified a strong positive correlation between English
proficiency and.a&nic performance, suggesting that students who already possess
proficiency e\ggﬁchieve well in their studies®. Another study in Anambra reported a
positive@mnship between students' self-esteem, academic interest, and their English

achi%ﬁent, thus challenging the idea that achievement is universally low’.

Intervention studies also provide contrasting insights. Research conducted in Enugu
demonstrated that goal-setting interventions contributed to improved English performance,

highlighting that structured support can lead to high achievement®. Additionally, in Ibadan,
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research on metacognitive strategies showed that these methods significantly improved
reading comprehension for students with learning disabilities, suggesting that targeted
approaches may lead to better outcomes in English language skills®. Lastly, a study in Imo

State found a weak correlation between motivation and achievement, indicating that despite

3

The second research question was raised to determine the extent to whi@&mctional

low motivation, achievement levels are not uniformly low among students!'?.

resources availability (digital and teacher resources) are available& ic secondary
schools in Ibadan North West local government, Oyo state. The re ealed that the extent
to which instructional resources are available in public sec ry schools in Ibadan North
West local government, Oyo state is low. One signiﬁca&son behind this is insufficient
funding. Public secondary schools often operate B(th budgets, and inadequate financial
support from the government can severa@ their ability to purchase and maintain
essential instructional materials. This.tr\\ﬁéial constraint restricts access to the resources that
are crucial for effective teachin%Q learning. Poor infrastructure is another contributing
factor. Many schools lack @sic facilities necessary to support the integration of digital
resources, such as § electricity and reliable internet connectivity. Without these

foundational e@%&ﬁ,

t becomes challenging for schools to implement modern teaching

tools that @hance students’ learning experiences.

This}&f of resources can significantly impact the quality of education that students receive.
First, insufficient access to digital resources limits students’ opportunities for interactive and
engaging learning experiences. In today’s educational environment, where technology plays
a vital role, the absence of these tools can hinder students' ability to develop essential skills,

particularly in a subject like Oral English that benefits from multimedia engagement.
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Similarly, a scarcity of professional development materials can undermine teachers’
effectiveness in the classroom. When teachers lack the necessary materials to implement
diverse instructional strategies, their ability to foster a stimulating learning environment is

compromised. This not only affects the teachers’ performance but also influences students'

3

Several studies supports this finding. For example, a study in Zamfara Stat@(scored a

motivation and engagement with the subject matter.

severe shortage of instructional materials in public schools, parti&ar n audio and
audiovisual formats''. This scarcity prompted recommendations @reased funding and
donations to improve resource availability!!. Similar ﬁnding@e reported in Eleme, Rivers
State, where schools lacked sufficient instructional resources;”. Accessibility and usage of the
few available resources were found to be limite%%eding educational quality'?. In Abia
State, a study highlighted the absence of ﬁ@ library resources in most public schools,
which negatively affected student acad erformance'®. Research in Rivers State mirrored
these findings, noting that publi mary schools had significantly fewer instructional

resources compared to prlv@ools, thereby affecting the overall instructional quality'.

In contrast, resear Q&ducted in Abuja indicated that public schools had adequate levels of
ICT resources g@n if usage was higher in private institutions'>. This finding challenges the
notion (Q{@yersally low resource availability in Nigerian public schools. A study in Lagos
similarly” found that junior secondary schools had sufficient instructional materials, even
though these were not always effectively utilized'¢. In Northwestern Nigeria, a study on
mathematics learning resources revealed that materials were not only available but also
effectively engaged students, which helped foster interest in the subject. This suggests that

resource availability may vary widely across regions and subject areas!’. Similarly, research
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in Edo State indicated that while some school library resources were outdated, they remained
accessible to students, who showed a preference for subject-specific materials'®. In Ilorin,
public school teachers had significant access to internet resources, facilitating advanced

instruction and countering assumptions of widespread unavailability in public institutions!®.

Research question three aimed at determining the level of students’ motivation (ir%ic and
extrinsic) in public secondary schools in Ibadan North West local govemrr@%yo state.
Findings revealed that the level of students’ motivation (intrinsic awgn{sic) in public
secondary schools in Ibadan North West local government, Oyo @s low. One possible
reason for low intrinsic motivation is a lack of interest in @ubjects being taught. If the
curriculum does not align with students' interests or real@applicaﬁons, they may struggle
to find personal relevance in their studies, leadingb@\inished motivation to engage deeply
with the material. Additionally, the teaa@fgethods employed in the classroom can

significantly impact motivation. If s&&& feel that their learning is passive, they may be

less inclined to take ownership o%ﬁ%ducaﬁon.

Extrinsic motivation r%%\@ be hampered by inadequate recognition and rewards for
academic achiev&v@When students do not receive positive reinforcement for their efforts,
such as prai fﬁm}teachers, recognition of achievements, or tangible rewards, they may feel
that the'@ work goes unnoticed, leading to decreased motivation to strive for success.
Peer&fuences and social dynamics can further contribute to low motivation levels. If
students are part of a social environment where academic achievement is undervalued or
where peers prioritize other activities over education, they may feel pressured to conform,
resulting in decreased motivation to excel in their studies. Lastly, mental health issues, such

as anxiety or depression, can significantly affect students' motivation. When students are

118



struggling with their mental well-being, they may find it difficult to focus on their studies or

feel motivated to participate in academic activities.

Several studies supports this finding. For instance, study on the impact of physical facilities
in Southwest Nigeria, for example, found that inadequate infrastructure significantly lowered
students’ motivation?°. This lack of resources affected both intrinsic and extrinsic ivation,
reducing overall student engagement in schools across the region?’. In Cross J@ tate, low
job satisfaction among teachers, due to factors like insufficient salar& ob insecurity,
was linked to reduced student motivation?!. The study suggeste when teachers lack

extrinsic motivators, student engagement tends to suffer as w@

In another study from Cross River State, poor extrinsiQ;otlvators such as lack of resources
and low teacher incentives were shown to ﬁ&& student motivation and academic
performance??. These factors show how li$ institutional support can negatively impact
student motivation and achievementzz.‘s{&t rmore, findings from Benue State indicated that
students in traditional ingru«@ settings, without motivation-focused interventions,
exhibited lower levels %@ement and intrinsic motivation?®. This supports the view that

baseline motivati.og&ls tend to be low without targeted motivational models.

N

In contrast, @e studies argue that motivation levels are not universally low, with certain
subj%@l teaching methods fostering high motivation among students. A study on
intrinsic motivation in mathematics in Benue State found that students displayed strong self-
motivation despite challenging family backgrounds, suggesting that motivation may vary
significantly depending on the subject and individual circumstances?®. Similarly, research in

Rwandan schools showed that intrinsic motivation increases with age, as older students often
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develop a stronger drive for self-motivated learning?. This finding suggests that low
motivation may not be uniform across age groups or educational stages*. In Niger State,
computer-assisted instruction in chemistry was shown to enhance both intrinsic and extrinsic

motivation, especially in science subjects, highlighting that modern teaching methods can

3

A person-centered study of academic motivation in high school showed th@Qents with

effectively boost student motivation?®.

high intrinsic motivation performed well academically and participate@&efy, countering
the notion of universally low motivation?’. The research suggest motivated students,
given the right conditions, can achieve high academic peance”. Finally, a study in
Lagos found high intrinsic motivation levels in physi€al education, indicating that
motivational levels can vary significantly by s@% and may depend on instructional

approach and student interest?®, @

Hypothesis one was tested to exani:}}\ﬂ% combined influence of instructional resources
availability (digital and teacbe&l%&lrces) and students’ motivation (intrinsic and extrinsic)
on academic achieven%@ral English among students in public secondary schools in
Ibadan North W.es&al government. The result shows that instructional resources and
students’ m ivgtjgh has a significant combined influence on academic achievement in Oral
English @ig students in public secondary schools in Ibadan North West local government,

lead&*& the rejection of the null hypothesis.

Several studies have demonstrated a significant positive effect of motivation and
instructional resources on student achievement in English. For example, a study on English

achievement found that motivational strategies paired with effective instructional practices
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greatly enhanced student engagement and performance?. This highlights the power of
teacher-driven motivation combined with resources to support learning goals*®. Another
study focused on the correlation between academic motivation and achievement showed that
motivation substantially boosted academic performance, especially when instructional
resources were adequate’®. The research suggested that in the absence of {flﬁcient

motivation, even well-provided resources might not lead to high achiev@ in Oral

English*°. ’\< )

Further evidence supports the role of digital resources and acti @her engagement in
student success. One study found that a combination of digitalsesources and strong teacher
support significantly improved outcomes in Oral En li®mphasizing the importance of
instructional resources in reinforcing student n@%mn“. In a study conducted at an
English-medium university, researchers @%hat motivation and the availability of
resources critically influenced academ‘g\&ccess, with students showing improved English
proficiency when these factors @Qc?oth present®’. This supports the idea that motivation

[ ]
and instructional resources @er can meaningfully contribute to academic achievement?2.

Conversely, som.e,&es challenge the notion that motivation and resources alone can
ensure high c@ment in language skills. For instance, research on English proficiency
revealed@even motivated students’ performance was often more strongly influenced by
soci(Momic factors than by motivation itself, indicating that external factors may play a
larger role than initially thought®*. Similarly, in some learning environments, intrinsic
motivation was found to have limited impact on language achievement, showing that

intrinsic drive alone may not always enhance language proficiency effectively**.
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Hypothesis two was also tested to examine the relative influence of instructional resources
availability (digital and teacher resources) and students’ motivation (intrinsic and extrinsic)
on academic achievement in Oral English among students in public secondary schools in
Ibadan North West local government. The findings showed that relatively, i%:tional
resources availability and students’ motivation significantly inﬂuer@Qecademic
achievement in Oral English among students in public secondary scbﬁlsﬁ#ﬂoadan North
West local government, leading to the rejection of the n ®pothesis. However,
instructional resources availability has a negative influence demic achievement in Oral
English among students in public secondary schools in Ibadan North West local government.
A potential explanation for the negative in%’& of instructional resources is a
misalignment between the resources prox{@fgd the specific needs or contexts of the
students. If the instructional materia.l&\&ot match students’ learning styles, interests, or
curriculum requirements, they n@(a to enhance learning outcomes. For example, digital
tools that are either too a&gc d or not user-friendly can lead to frustration rather than

engagement, ultimatel ﬁering academic performance.

.

\

Many studi gwh\asize the critical role of motivation, often noting that instructional
resourc%%ne are not sufficient to drive student success. For instance, research on teacher
comp&we and motivation shows that these factors are primary drivers of academic
achievement in English, with instructional resources playing a less significant role*!. This
suggests that the presence of motivated and competent teachers has a stronger impact on
student outcomes than resources alone®'. Further supporting the role of motivation, a study

on English proficiency demonstrated that intrinsic motivation significantly bolstered students'
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engagement and performance in English, often surpassing the effects of available
instructional resources’!. The research indicates that intrinsic factors like student interest and

self-driven goals are more enduring influences on achievement

Conversely, some studies indicate that motivation and instructional resources do not
universally guarantee success, with additional variables sometimes playing a largWe. For
example, research on English proficiency test scores found that academic @Q@tion had

little to no effect, suggesting that factors like instructional quality a&&dure might be

more impactful in these context®. EQ

Additionally, research has shown that instructional res @lone may negatively affect
performance if not coupled with strong pedagogical s@sprt, as students may fail to engage
effectively with resources in the absence of ational backing®. This suggests that
resources, without complementary motivati\gstrategies, can sometimes hinder rather than
enhance learning®. In certain educaé%%d ettings, English proficiency has been shown to
depend more on instructional @re and teacher support than on resources or motivation
alone, emphasizing the@@a well-rounded support system for student success’. Lastly,
studies on resougaﬁ'&gendency indicate that reliance on instructional resources without
sufficient ti&ﬁ&n can lead to disengagement and reduced academic performance, as
students@&come passive recipients of information rather than active learners without a
strongy

rinsic drive’’.
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Chapter Five

Conclusion

This chapter focuses on the summary of findings, conclusions, recommendati@%ased on

the findings of the study), contribution to knowledge and the areas of ﬁJ)&(Leyearch.

5.1 Summary of Findings %Q

The research aimed at investigating the influence of ins@onal resources availability and
students’ motivation on academic achievement i %%Jnglish among students in public
secondary schools in Ibadan North West L%&mment, Oyo State. Firstly, the level of
academic achievement in Oral English kfound to be low, primarily due to a lack of
qualified teachers, limited access t\Qgr\'uctlonal resources, and insufficient opportunities for
practice. Many teachers lacl&%ecessary training to effectively teach the subject, and
students face challengé@q as inadequate textbooks and digital tools, which hinder their

learning experi @ultural attitudes that prioritize native languages over English also

contribute to@v student motivation.

Addi}&%[y, low intrinsic and extrinsic motivation among students was identified as a
significant barrier to academic success. Factors influencing this motivation include a lack of
interest in the curriculum, passive teaching methods, insufficient recognition of achievements,

and peer dynamics that devalue academic effort. Furthermore, parental support and the
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classroom environment, including overcrowding and misaligned assessments, also affect

student performance.

The study found that the availability of instructional resources in these schools is low,
primarily due to inadequate funding and poor infrastructure. This scarcity limits teachers’

ability to provide engaging learning experiences, further impacting student moti%n and

(O

Testing two hypotheses revealed a significant combined and relative @che of instructional

achievement.

resources availability and student motivation on academic ac@nent in Oral English.
However, the availability of instructional resources @Qund to negatively impact

achievement, likely due to a mismatch between the re;@:s provided and students' needs.

5.2 Conclusion @%

This study has highlighted the critiéa_;\%ac rs influencing academic achievement in Oral
English among students in &1%0 secondary schools in Ibadan North West Local
Government. The ﬁndi%@v the alarming reality of low academic performance in this
subject, primarily @ by a lack of qualified teachers, limited instructional resources, and
insufficient ;&ynities for practice. The interconnectedness of teacher training, resource
availabi&band student motivation highlights the need for a holistic approach to
educMal improvement. As evidenced by the findings, the low levels of both intrinsic and
extrinsic motivation among students further complicate their academic engagement and
success. Addressing this issue requires not only enhancing teaching quality and resource
accessibility but also fostering a more supportive and motivating learning environment. In
conclusion, improving academic achievement in Oral English necessitates a concerted
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effort involving teacher training, better funding for instructional resources, and initiatives to
enhance student motivation. Stakeholders including teachers, policymakers, and parents
must collaborate to create a conducive learning environment that supports both teachers and
students. By addressing these multifaceted challenges, it is possible to foster a more

effective educational experience that enhances the proficiency of students in Oral&glish

Based on the findings of this study, the following recommendatio re made:

and equips them with essential communication skills for their future.

5.3 Recommendations

1. To address the issue of low academic achievementin Oral English, it is essential to
invest in comprehensive professional de&@nt programs for teachers. These
programs should focus on equippin, s with the necessary skills and strategies
for effectively teaching Oral _ 9%1, including training in communicative teaching

methodologies and the intgéa(al of technology in the classroom

2. Schools should a V@ for increased funding from government bodies to ensure the
availability Q%sential instructional resources. This includes not only textbooks and

[ ]
audig:—v@ids but also digital tools that facilitate interactive learning.

3. Q%hance student motivation, teachers should focus on creating a classroom
environment that values participation and recognizes student achievements. This can
be achieved through positive reinforcement strategies, such as praising efforts,
celebrating successes, and implementing reward systems that acknowledge both

academic and personal growth.
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4. Schools should prioritize the availability of both digital and traditional instructional
resources, ensuring that these materials are not only accessible but also aligned with
the curriculum. Additionally, they should implement comprehensive programs

designed to foster both intrinsic and extrinsic motivation among students.

5. Schools should invest in targeted professional development for teachers th&)cuses
on the effective integration of instructional resources into their tea@?practices.

This training should equip teachers with the skills necessary tg%igﬁo'these tools to

maximize student engagement and comprehension. EQ
5.4 Contribution to Knowledge QO

This study adds valuable data about what affec 68 emic achievement in Oral English
among students in public secondary schooligba an North West Local Government. By
analyzing the connections between .ins kﬁal resources availability, student motivation,
and academic achievement, the ﬁniﬁ@\)rovide clear evidence that can guide future research
and educational policies. THP{&%{S shed light on specific issues, such as the influence of

resource availability anﬁé%ation levels, helping us better understand the challenges in this

educational sett‘g@

Conceptuallys=the research enriches the existing knowledge about educational achievement
by b}bwng together important ideas, like the role of instructional resources and student
motivation, into a unified framework. It highlights how these factors work together to
influence academic success, emphasizing that educational achievement is not just about one
element but involves various interrelated factors. Socially, the findings have implications for

everyone involved in education, including teachers, parents, and policymakers. By
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identifying the obstacles to effective learning in Oral English, the study encourages these
groups to work together to improve educational outcomes. The focus on motivation and
resource availability can help foster community support for schools, which is crucial for

enhancing student performance and overall well-being.

On a practical level, the study offers actionable recommendations for improviq&tudent
achievement in Oral English. The insights can help schools develop targetec@ ies, like
better teacher training and resource allocation. By applying these fiadings; teachers can
implement more effective teaching methods and motivational pr Itimately leading to
better learning outcomes. The study serves as a pra guide for teachers and

administrators who want to enhance student engageme@uccess in Oral English.

b’b
5.5 Suggestion for Further Studies \Q’b

Future research should investigate addi s% dimensions of instructional resource availability
and student motivation that were nd{@vered in this study. Expanding the research to include
primary schools and higheré@tion institutions would offer a broader perspective on these

dynamics across Variougcational settings.
Longitudina,: s@ would also be valuable, as they could track students' academic
achiever&(%

instructional resources and student motivation develop and influence learning outcomes at

Oral English over time. This approach would yield deeper insights into how

different educational stages. Additionally, broadening the research to encompass multiple

states or even conducting a nationwide analysis would significantly enhance our

understanding of how these factors interact on a larger scale.
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Appendix I
Students’ Academic Achievement in Oral English Questionnaire (SAAOEQ)
Department of Art and Social Science Education,

Faculty of Education,

Lead City University, Ibadan Q\

Dear Respondent, /\

Request to Participate in a Research §

I am a student of Lead City University, Ibadan. I am current@ ing out a research on the
above topic. Please, assist me in completing the questior@. All the information gathered

shall be used strictly for research purpose only an%@% treated with absolute confidence.

Thanks, for your cooperation @

-

Lawal Olufunmilayo Prosperity &C)\

N
QQ\ Section A

Instruction

Please, tick th sp&) provided in front of the option that best fit your responses to the

questions

Q
1. Gen@ Male () Female ( )

2. AgeRange: 13-15years ( )above 15 years ( )

3. Class:
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Section B

Please, tick (V) the most appropriate option in the items below

Very True (VT), True (T), Untrue (U), Very Untrue (VU)

S/N Items VT T 8] (48
1 My classroom has internet access that we use for Oral
English activities. 4\
2 Audio tools, like headphones or speakers, are available Q
for us to practice Oral English. T\
3 There are videos or multimedia resources readily C\)
available for learning Oral English in my class. /
4 Our classroom has projectors or screens used for Oral AN
English lessons. AN
5 We have language learning apps or software accessible $
for Oral English practice \
6 My teacher uses teaching aids, like chartQ\J
flashcards, to make Oral English lessons clearer.
7 Our teacher is available to answer question ive
extra help with Oral English. g\
8 We regularly receive feedback from oiib\feé‘cher on
how to improve in Oral English.
9 Our teacher organizes activities t \mke practicing
Oral English easier.
10

provided by our teacher fi English.

There are enough text OOE reference materials

\/QJ
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Please, tick (V) the most appropriate option in the items below

Section C

Very True (VT), True (T), Untrue (U), Very Untrue (VU)

S/N Items VT T U VU
1 I enjoy learning Oral English because I find it
interesting. \X
2 I feel satisfied when I successfully understand Q
something new in Oral English. O\
3 I look forward to learning more about Oral 10’
English, even outside of class. P 4
4 Learning Oral English is enjoyable, even N
when it's challenging. N\
5 I am curious about learning how to speak and v
understand Oral English better (\\
6 I want to do well in Oral English to receive Q\"'
good grades.
7 I feel motivated to learn Oral English beca 5?2(\
it will help me in the future. }
8 I put effort into learning Oral English be@f
my teacher praises my progress. '
9 I try hard in Oral English becauseyjt ¢an lead
to more opportunities R {
10 | Doing well in Oral Englis kes me feel

accomplished when compated\to others

S
i
x‘?:bb
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represented by the letter(s) underlined. An example is given below.

Appendix 1T

[60 marks]

Section 1

Academic Achievement in Oral English” (AAOE)
TEST OF ORALS (OBJECTIVE)

From the words lettered A to D, choose the word that has the same vowel s@he one

Example: bark

A.
B.
C.
D.

The correct answer is C because only spa contain

bark.

Therefore, answer space C would be shade@

1.

2.

A.

D. cool *
3 féﬁ
I&ergeant

3. ¢

A. many
B. earthy

Now, answer the questions that fol{@
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gﬁ%sound as the one underlined in

C. forte
D. meaty

4. Brute
A. should
B. stood
C. lose

D. brought

5. ploy

A. plough
B. law

C. noise
D. sort



SECTION 2

From the words lettered A to D, choose the word that has the same consonant sound(s) as
the one represented by the letter(s) underlined. An example is given below. An example is
given below.

Example: ten
A. depot
B. listen Q\

C. attack

D. christen gQ
The correct answer is C because only attack has the same consonant so@ e one
underlined in ten. Therefore, answer space C would be shaded. Q

Now answer the questions that follow. 0
6. suture &Il

A. chalet Q Section 3

B. badge e following options, all the words
except

C. chalk @ one have the same stress pattern. Identify
the

D. city * ’\% one with a different stress pattern.An

example C)\
7. rest ‘ Aé
- N\

is given below.

Q Example:

A. near Q
B. survey . A. dessert
C. choir 5\\' B. colour
D. ca (J C. instinct

")6 D. risky
8. giggle f§
. %ﬁ e Now answer the questions that follow.
B.Nenisign
C. genre 10. A. couture
D. gesture B. cowshed
C. forest

9. helped D. gadget
A. moved
B. banded 11 A. galley
C. risked B. hamlet
D. begged C. hotel
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10. indict
A. pack
B. listen
C. friction_

Section 4
sound repre-
From the words lettered A to D, choose the
word that rhymes with the given word. An
example is given below.

Example: sweet

A. suite
B. quit

C. sword
D. white

The correct answer is A because only suite
rhymes with sweet.

Now answer the questions that follow.

D. madam

12. A. remember
B. harmony
C. percentage
D. agreement
The correct is C because only contains the

sented by the given symbol.

Now answer the questions th. @.
16. /v/ < 6
A. of /\
B. few Q
C. off %
D. phob
17./

QFreight
. faith
C. said

13. muscle ®% D. peity

A. tousle

B. puzzle .@

C. tussle .&C)

D. dozen . A%
14. trouser Q\

A. browser Q

B. bounce

C. trowel .@

D. cowg(_/
15. aisl@’b

\Bail

C. fly
D. real

Section 5
From the words lettered A to D, choose the
Word that contains the sound represented by
the given phonetic symbol. An example is
given below.
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18. /1:/

A. pit

B. exile
C. regal
D. serve

19. /3:/

A. heart
B. floor
C. herb
D. fork

20. /j/

A. jet

B. flew
C. few
D. just



Example: / 0/
A. bother
B. without
C. path
D. bathe
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Gender of Respondents

Cumulative
Frequency Percent Valid Percent  Percent

Valid  Male 151 54.1 54.1 54.1 Q\
Female 128 459 459 100.0 : 0

Total 279 100.0 100.0 /\

(@

Age Range of Respondents

 Cumulative
Frequency Percent Valid Percent  Percent

Valid 13-15 Years 161 57.7 57.7 57.7
Above 15 Years 118 423 42.3 100.0
Total 279 100.0 100.0
QA
SO
My classroom has internet access that we use for Oral English
activities.
Cumulative

Frequency Percent Valid Percent  Percent

Va@‘y'umrue 116 41.6 41.6 41.6

Untrue 55 19.7 19.7 61.3

True 50 17.9 17.9 79.2

Very True 58 20.8 20.8 100.0
Total 279 100.0 100.0
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Audio tools, like headphones or speakers, are available for us to
practice Oral English.

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 157 56.3 56.3 56.3 Q\

Untrue 39 14.0 14.0 70.3 0
True 60 21.5 21.5 91.8 : (/
Very True 23 8.2 8.2 100.0 )\
Total 279 100.0 100.0

\®,
. ,&\Q

There are videos or multimedia resources readily available for
learning Oral English in my class.

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 160 57.3 57.3 57.3
Untrue 60 21.5 21.5 78.9
True 59 21.1 21.1 100.0
Total, % 279 100.0 100.0
l \\
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Our classroom has projectors or screens used for Oral English
lessons.

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 169 60.6 60.6 60.6

Untrue 49 17.6 17.6 78.1

True 49 17.6 17.6 95.7 \
Very True 12 4.3 43 100.0 OQ

Total 279 100.0 100.0
M\ E

We have language learning apps or software accessible for Oral

English practice
Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 125 44.8 44.8 44.8
Untrue 74 26.5 26.5 71.3
True 57 20.4 20.4 91.8
Very True 23 8.2 8.2 100.0

Total 279 100.0 100.0

¢
x@b

My teacher uses teaching aids, like charts or flashcards, to make
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Oral English lessons clearer.

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 121 43.4 43.4 43.4
Untrue 57 204 20.4 63.8
True 63 22.6 22.6 86.4
Very True 38 13.6 13.6 100.0 Q\
Total 279 100.0 100.0 (}0

N
O

Our teacher is available to answer questions or give extra help with

Oral English.
Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 135 48.4 48.4 48.4
Untrue 70 25.1 25.1 73.5
True 51 18.3 18.3 91.8
Very True 23 8.2 8.2 100.0

Total 279 100.0 100.0

NJ

We regularly receive feedback from our teacher on how to improve
in Oral English.
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Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 117 41.9 41.9 41.9
Untrue 42 15.1 15.1 57.0

True 49 17.6 17.6 74.6

Very True 71 254 25.4 100.0

Total 279 100.0 100.0 Q\

Our teacher organizes activities that make practicing Oral English )
easier.

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 107 38.4 38.4 38.4
Untrue 50 17.9 17.9 56.3
True 65 233 233 79.6
Very True 57 20.4 20.4 100.0
Total 27 100.0 100.0

SN
i
x@b

There are enough textbooks or reference materials provided by our
teacher for Oral English.

Frequency Percent Valid Percent .
d y Cumulative
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Percent

Valid Very Untrue 122 43.7 43.7 43.7
Untrue 46 16.5 16.5 60.2
True 62 22.2 222 82.4
Very True 49 17.6 17.6 100.0
Total 279 100.0 100.0

I enjoy learning Oral English because I find it interesting. l(\

3
N}
(O

Cumulative
Frequency Percent Valid Percent  Percent
Valid Very Untrue 155 55.6 55.6 55.6
Untrue 51 18.3 18.3 73.8
True 54 19.4 19.4 93.2
Very True 19 6.8 6.8 100.0

I feel satisfied when I successfully understand something new in

Oral English.
Cumulative
Frequency Percent Valid Percent  Percent
Valid Veqégﬁ'tfe 117 41.9 41.9 41.9
Qj(iht'rue 66 23.7 23.7 65.6
\/ True 43 15.4 15.4 81.0
Very True 53 19.0 19.0 100.0
Total 279 100.0 100.0

I look forward to learning more about Oral English, even outside of
class.
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Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 146 52.3 52.3 52.3
Untrue 47 16.8 16.8 69.2

True 54 19.4 19.4 88.5

Very True 32 11.5 11.5 100.0

Total 279 100.0 100.0 Q\

Q
A

Learning Oral English is enjoyable, even when it's challenging.

Cumulative
Frequency Percent Valid Percent  Percent
Valid Very Untrue 132 473 473 473
Untrue 59 21.1 21.1 68.5
True 65 233 233 91.8
Very True 23 8.2 8.2 100.0
Total 279 100.0 100.0

RN

I am curious about learning how to speak and understand Oral

English better
Cumulative
Frequency Percent Valid Percent  Percent
Valid w@vﬁtrue 123 44.1 44.1 44.1
(04

N\ Untrue 58 20.8 20.8 64.9
True 65 233 233 88.2
Very True 33 11.8 11.8 100.0

Total 279 100.0 100.0

I want to do well in Oral English to receive good grades.
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Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 131 47.0 47.0 47.0
Untrue 64 22.9 22.9 69.9

True 73 26.2 26.2 96.1

Very True 11 3.9 3.9 100.0

Total 279 100.0 100.0 Q\

I feel motivated to learn Oral English because it will help me in the \
future. )

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 101 36.2 36.2 36.2
Untrue 84 30.1 30.1 66.3
True 80 28.7 28.7 95.0
Very True 14 5.0 5.0 100.0
Total 279 100.0 100.0
Q\
*~\

I put effort into learning Oral English because my teacher praises
my progress.

Cumulative
Frequency Percent Valid Percent  Percent
Valid V;@tme 109 39.1 39.1 39.1
\Q)D‘ntrue 51 183 183 57.3
g True 87 31.2 31.2 88.5
Very True 32 11.5 11.5 100.0
Total 279 100.0 100.0

158



I try hard in Oral English because it can lead to more opportunities

Cumulative
Frequency Percent Valid Percent  Percent
Valid Very Untrue 130 46.6 46.6 46.6
Untrue 64 229 22.9 69.5
True 72 25.8 25.8 95.3
Very True 13 4.7 4.7 100.0 Q«
Total 279 100.0 100.0 Q/O
\

Doing well in Oral English makes me feel accomplished when )
compared to others

Cumulative
Frequency Percent Valid Percent  Percent

Valid Very Untrue 139 49.8 49.8 49.8
Untrue 55 19.7 19.7 69.5
True 74 26.5 26.5 96.1
Very True 11 3.9 3.9 100.0

Total 279 100.0 100.0

N
N
s\
Model Summary

Change Statistics

R Adjusted R Std. Error of the R Square F Sig. F

Model R Square

Square

Estimate

Change

Change df1 df2 Change

1 .372¢

138

132

1.056

138

22.109 2 276  .000

a. Predictors: (Constant), Students' Motivation, Instructional Resources

ANOVA?
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Sum of

Model Squares df Mean Square F Sig.
1 Regression 49.303 2 24.652 22.109 .000P
Residual 307.736 276 1.115
Total 357.039 278

a. Dependent Variable: Academic Achievement in Oral English

b. Predictors: (Constant), Students' Motivation, Instructional Resources l\

(}\)
A
O

Coefficients?
Unstandardized Standardized 95.0% Confidence
Coefficients Coefficients Interval for B
Lower  Upper
Model B Std. Error Beta t Sig. Bound Bound
(Constant) 2.393 152 15.778.000 2.095 2.692
Instructional -.047 .008 -427 -6.035.000 -.062 -.032
Resources
Students' Motivation .048 .008 418 5.908 .000 .032 .064

a. DepenWiable: Academic Achievement in Oral English

Bio-data
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