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Abstract

The linguistic plurality of Nigeria poses challenges in harmonising and adopting a national
language due to its multi-ethnic composition. English was adopted as the lingua franca. Despite
the emphasis on competency in the National Curriculum for Senior Secondary Schools, concerns
persist regarding graduates' ability to communicate effectively in English. Therefore, the current

study investigated Intralingual Factors and Academic Achievement in Test of Oral Among

Senior Secondary Two Students in Ibadan Southeast Local Government Area, Oyo Nigeria.
The study used a descriptive survey research design, utilising the Engli
Achievement Test (ETORAT) and a questionnaire for collecting data. Three red and thirty-
nine (399) Senior Secondary Two students from 13 schools in &Qﬂ Southeast Local
Government Area, Oyo State, Nigeria were sampled using the ran pling technique. Data
was analysed using descriptive and inferential statistics. Resu the research questions reveal
students’ high achievement levels with 35.40% scoring "Gand 35.10% scoring "Excellent."
There was a moderately positive correlation (r = 2) found between mother tongue
proficiency and performance in the Test of Orals. C&tly, the relationship between linguistic
diversity and academic achievement was weﬁg ative (r = -0.150), suggesting that exposure
to multiple languages may slightly hin.d rJnastéry of oral English. However, students perceived
linguistic diversity positively, believh@iﬁances their performance. The study also found no
significant joint influence of intrali | factors and mother tongue on academic achievement (p
= 0.280), indicating that th X &riables together do not significantly impact performance.
Nevertheless, both linguigstig “diversity (p = 0.001) and intralingual factors (p = 0.021)
individually showed\" ificant relative influence on students' achievement in the Test of Orals.
The current stud (%luded on the complex interplay between language-related factors and oral
English pro y, with important implications for educational practices aimed at improving
studenﬂ/ munication skills. It was recommended that students be exposed to linguistic

cexposure.
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Chapter One

Introduction

1.1 Background of the Study

The linguistic landscape of Nigeria reflects its diverse and heterogeneous nature, with estimates
suggesting that between 400 to 520 languages are spoken across the country. Tanuistic
plurality poses challenges in harmonising and adopting a national language @Q its multi-
ethnic composition. Consequently, English has entrenched itself as the d acgdﬁcial language,
serving as both the medium of instruction from upper primary to terti ucation levels and as
a subject in lower primary education. Relatedly, concerns hav@erged regarding the declining
standard of English proficiency among Nigerian students,@icularly at the secondary school
level, as evidenced by reports from educational b%% ithin this context, the Oral English
component of English language examinatio{@fé as those conducted by the West African
Examination Council (WAEC) and the.N\Q&sal Examinations Council (NECO), has come under
scrutiny. Despite the emphasis on Q\@tency in the National Curriculum for Senior Secondary
Schools, concerns persist reg@ graduates' ability to communicate effectively in English. The
historical evolution of t &1 English examination reveals a shift from optional to compulsory
status, driven b@

However, ti@\ges such as mass failure and logistical complexities prompted revisions,

d to assess students' knowledge and skills in oral communication.

leading\t/gthe current iteration of the Oral English examination. Connectedly, studies
acknowledge the socio-lectal variations in Nigerian English, which often stem from interference
from students' mother tongues. Variations in pronunciation, particularly concerning dental
fricatives and palatal alveolar sounds, highlight the influence of ethnic diversity on spoken

English proficiency'.
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Similarly, the Test of Orals in the West African Senior Secondary School Examination
(WASSCE) has long been regarded as a challenging component of the English Language
Assessment for Nigerian secondary school students. Despite its significance in assessing oral
communication skills, it has consistently posed difficulties for students. Initially introduced as an
oral examination, it later transitioned to a format primarily focused on identifying speech sounds.
This shift, coupled with the lack of attention to intervention programmes aim Q%hancing
performance, has accentuated many challenges. Previous studies highli%@mious factors
contributing to the difficulties faced by students in the Test of @s. These include the
foreignness of Received Pronunciation (RP), non-proficie %both performance and
S

competence among students and teachers, and the ina of intervention programmes

targeting improvement. While the integration of owb%essment into language proficiency

evaluation is recognised as crucial, the actua lementation and effectiveness of such

\S
assessments have been lacking. The Test %rals encompasses various components such as
.

identifying vowel and consonant {ﬁa}ds, rhyming words, correcting stress patterns, and
recognizing phonetic symbols?@’e its intention to evaluate students' oral proficiency, the test
often proves daunting, 1@ to low-performance rates. There are challenges in teaching
pronunciation an b@ munication which include ineffective teaching methods, the influence
of students' r@le tongue, and the lack of appropriate instructional materials. While some
studies h ’Q(plored the effectiveness of certain teaching methods, such as discussion-based
approaches, their application specifically to the Test of Orals remains largely unexamined.

Furthermore, the complexity of English pronunciation, characterised by inconsistencies between

speech and writing, adds to the challenge which makes students struggle with variations in
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pronunciation among English words and the lack of direct correspondence between spelling and

pronunciation.

English as the official language in Nigeria, remains a foreign language which most Nigerians
struggle to learn and use effectively. The status of English language in Nigeria is a very
important and prestigious language. Also, the recognised form of the English lang%e that is
used and accepted for all official purposes like trade, commerce and communic Nigeria is
Standa’rd English. Just as human beings compete for high positions in thy%)g% socio-political
and socio-economic arenas, so also do the languages, in the present ised world. However,
whereas human beings make conscious choices, the fate of nguages lies in the hands of
their speakers who can decide to promote or demote them.@ng the many choices that human
beings make is that of linguistic choice, that is, whi@uage to learn, speak and use for which
or what purposes. Human beings also could o abandon a language they have spoken for
years and then shift to another langankor reasons best known to them. Such linguistic

decisions or choices affect, and in %c&termine the survival and death of different

Q

languages, most especial @minority ones, in a multilingual setting like Nigeria. The
importance of langy%& the development of education in any nation has long been stressed by
many scholar as(hwllse of the appropriate language in teaching and learning greatly contribute

to acaden@: ormance and success in school?.

N

Language plays a vital role in the learning process. Teachers must ensure that the language to be
used in the different subject areas is the (L1) the first language heard at home. Of this fact, the
Federal Government of Nigeria made special provisions for the teaching of language across the

educational levels in the country’s educational system. The National Policy on Education gave
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great encouragement to the study of indigenous languages. The emphasis laid on the indigenous
languages by the Government explains why more attention is placed on the three national
languages, Yoruba, Hausa and Ibo*. Language is an oral phenomenon before it becomes written
and standardised after which it becomes a tool through which we organise, our human language
has a word for everything but because human language is so elaborate its speakers can make a
linguistic response to any experience that they may undergo. To many, langu ﬁe most
important form of human communication which has served as the most efficiefit’and versatile
mainly human activity. It is also important to note that langua Xt just a systematic
symbolism but makes use of verbal elements and structures in 6$what we commonly call

words?.

Language has common attributes and unique diffe@%w These differences in structures often
give rise to substitutions of non-existing feaﬁ\&pd other forms of interferences. The English
language gained ground as the ofﬁcmb&uage in Nigeria with the advent of the colonial
masters. They introduced Westem@&gca}on and religion. Schools had to be established to aid
missionary work and busine@qﬁvities. In the initial stage, local languages were used as the
medium of communicat'&radually the teaching of the English language was introduced to the
school curriculur(/&f imary schools to tertiary institutions as well and it was used in other
religious acti . English language is a world language, lingua Franca and a language of
prestig\&s spoken as a first language in Britain and America. However, it is spoken as a
second language in many countries of the world as a result of colonization. Although a second
language, it can even be regarded as one of the major languages in African countries, because it

has become such a vital tool for people daily®.
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A language is a second language (English language) when it is chosen as the official language of
a people who have other languages. In several countries of Africa, including Nigeria, it is the
official language, the language of government, education, administration and general national
and international transactions. It also, in these countries, serves as the language of the law courts,
the mass media and commerce. In many such countries, it did not become important by choice. It
is the major aspect of British colonialism which has stuck like glue years aft e&ounmes
regained their independence. Textbooks have remained in English, espec1a ountries like
Nigeria where there are numerous indigenous languages which deter lum planners from
providing texts in so many languages. In many African countries, to here could be no serious
interchange of professional knowledge, and no educau@ nd the primary school level,
without the English language. The multiplicity of 1 ng@ has seen to this and has placed the

English language in a very superior position as ing force and will likely remain so for a

very long time’. &

In Nigeria, the role of English is & portant especially since the problem of multiplicity of
languages is acute. Therefor@ not foreseeable that any language group will dominate the
others successfully to e accepted as the language of education and government. The
assertion is with ut ﬁlce to the Federal Government of Nigeria's selection of Hausa, Igbo
and Yoruba@( National languages. The importance of the English language is so acutely felt
that it\%/gfemained a compulsory school subject and a pre-requisite for further education.
Without a pass at the credit level, one does not hope to advance further in the country's
educational ladder. This is the reason behind parents worry about their wards' level of
performance in the language. Such parents are quick to identify lapses which are sometimes

erroneously regarded as marks of falling standards. Since English is needed for both internal and
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external communication, the teachers of the language have a lot of work to do. Other problems
can face a child whose mother tongue is different from the language of the school. He often tends
to linguistically in his mother tongue while expressing himself in the second language. This

usually encourages rote learning and so impairs understanding?®.

There is also the question of educational loss especially in systems where the use o.%e second
language begins too early in the first few years of school. Such educationa@?es, make it
mandatory for a child to begin his educational career in his mother tg%u hile learning a
second language as a school subject. With such a practice, the trans '@om home to school is
gradual and rewarding. Contrastively, English learners of Nn indigenous languages, and
vice versa, should ordinarily experience language learnin p@ems bordering on interference as
a result of different sound systems. The problem co@%ake it difficult for the English learners

of Yoruba to achieve success in their langu@ing process, the same thing goes for other

learners of English’. év\s&

In response to the challenges id&@&d in the background, there is a need to understand the
complexity of the Englis@)rals among senior secondary two students In Ibadan Southeast
local government ‘@Oyo State, Nigeria. studying this could lead to implementing, a
comprehensivggp,wach that will address the challenges related to English tests of orals to

effectivel@ort students in developing oral English proficiency.

N

1.2 Statement of the Problem

The complexity of the English test of orals among Senior Secondary Two (SS2) students in
Ibadan Southeast Local Government Area, Oyo State, Nigeria, presents diverse challenges that

hinder effective language acquisition and communication. Pronunciation problems emerge as a
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central concern within the broader discourse on Nigerian English, garnering attention from
linguists due to their pervasive impact on language proficiency. While some scholars contend
that acquiring Received Pronunciation (RP) in a second language (L2) context is relatively
straightforward, the reality for SS2 students in Ibadan Southeast reveals persistent obstacles
stemming from interference from their native languages. The complexity emerges as a primary
issue, encapsulating the diverse challenges inherent in English language acquisi Q%Nigeria.
SS2 students grapple with various linguistic hurdles, including senfencé™ construction,
pronunciation errors, and stress misplacement, particularly evidence@o g Yoruba speakers
who substitute phonemes like /d/ for /01s/. These difficulties eﬁyounded by behaviourist
S

theories that underscore the influence of learners' first 1 (L1) on their acquisition of

English as a second language (L2), further exacerbaj’ng@omplexity of language learning.

Additionally, interference poses significant @s to SS2 students in Ibadan Southeast, as
their native languages intersect withs @Ssh, impacting their proficiency in oral English.
Nigeria's linguistic diversity, with &c?\lve hundred indigenous languages spoken, underscores
the prevalence of language c@imations, occurring in various social settings such as markets,
schools, and political & Consequently, the need to navigate multiple linguistic systems
alongside Englis(l.u%gﬁ

in the regi éespite concerted efforts to promote oral English as the primary medium of

res the formidable challenge of language acquisition for SS2 students

commN&‘fon in Nigeria, SS2 students in Ibadan Southeast continue to encounter difficulties in
mastering phonological features such as stress, rhythm, and intonation. These supra-segmental
features profoundly influence communication, yet their usage differs significantly from most
Nigerian languages, posing a formidable barrier to effective language proficiency. Therefore, the

focal point of this study is to dissect the factors contributing to the complexity of the English test
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of orals among SS2 students in Ibadan Southeast, Oyo State, Nigeria. By delineating these
challenges, the study aims to provide insights that can inform targeted interventions aimed at
enhancing students' pronunciation and communication skills. Ultimately, such interventions are

crucial for fostering linguistic proficiency and facilitating effective intercultural dialogue among
The specific objectives of this study were: &QJ

SS2 students in the region.

1.3 Aim and Objectives of the Study

1. investigate the level of academic achievement in the %of Oral among Senior
Secondary Two (SS2) students in Ibadan Southeas% overnment Area, Oyo State,

Nigeria, during the English test of orals. er

2. examine the influence of mother tongue ademic achievement in Test of Oral among
SS2 students in Ibadan Southeasts@ovemment Area, Oyo State, Nigeria
°
3. determine the influence of %@[ic diversity in Nigeria, on the academic achievement in
the Test of Oral a o@ students in Ibadan Southeast Local Government Area, Oyo

State Nigeria.
Q

4. 1identify thestralingual factors in the English Test of Oral among SS2 students in Ibadan

S(@st Local Government Area, Oyo State Nigeria.

N

5. examine the effects of intralingual factors on the achievement in English Test of Oral

among SS2 students in Ibadan Southeast Local Government Area, Oyo State Nigeria.
1.4 Research Questions

The following research questions were raised and answered to guide this study:
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. what is the level of academic achievement in Test of Orals among Senior Secondary Two
(SS2) students in Ibadan Southeast Local Government Area, Oyo State, Nigeria?

. how significant is the relationship between mother tongue and achievement in Test of
Orals among SS2 students in Ibadan Southeast, Oyo State, Nigeria?

. How significant is the relationship between linguistic diversity and ,k academic
achievement in the Test of Orals among SS2 students in Ibadan Soutl@QO o State,
Nigeria?

. What is the influence of linguistic diversity on academic achit in the test Test of

Orals?

21



1.5 Hypotheses

Hol: There will be no significant joint influence of intralingual factors and mother tongue on
achievement in Test of Oral among SS2 Students in Ibadan Southeast, Oyo State, Nigeria
Ho2:There will be no significant relative influence of linguistic diversity and intralingual factors
on achievement in Test of Oral among SS2 Students in Ibadan Southeast, Oyo State, Nigeria
Scope of the Study

This study is focused on investigating intralingual factors and academic %Ment in the Test
of Oral among senior secondary two students. Connectedly, the geo 1 scope of this

research covered public senior secondary schools in Ibadan So@st ocal Government Area of

Oyo State. Q
2
\Q’Z}

Conducting a study on the complexity og&inglish test of orals among Senior Secondary Two

1.7 Significance of the Study

(SS2) students in Ibadan Southeas\%al Government Area, Oyo State, Nigeria, has the
following consequences for \7®s stakeholders within the educational terrain and the wider
society. For students, u@tanding the challenges associated with oral English proficiency
assessments can pr ’%ﬁaluable insights into their learning process. We will be able to identify
specific areasédifﬁculty and students can tailor their language learning strategies to address
pronu@l 1ssues and improve overall communication skills. Moreover, targeted interventions
informed by research findings can enhance students' confidence and competence in oral English,
thereby preparing them for academic and professional success in an increasingly globalized

world where English proficiency is often a prerequisite.
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Teachers will gain a deeper understanding of the linguistic challenges faced by their students.
Armed with this knowledge, educators can develop more effective teaching methods and
instructional materials that address the specific needs of SS2 students in Ibadan Southeast. By
incorporating strategies to mitigate interference from native languages and promote accurate
pronunciation, teachers can facilitate more meaningful language learning experiences_and foster
a supportive learning environment conducive to linguistic development. Po @ers and
curriculum planners play a crucial role in shaping the educational lan@sc and setting
standards for language learning and assessment. Insights from this@l can inform policy
decisions regarding curriculum development, teacher training, and the integration of oral English
proficiency assessments into national educational framewo aligning policies and practices
with the linguistic needs of students, policymak S%Qromote equitable access to quality

education and enhance the overall effectiveness o age instruction in Nigerian schools.

N\

At the governmental level, addressin%' complexities of English language learning and
assessment has broader implicat@ r national development and global competitiveness.
English proficiency is increa i recognized as a key determinant of economic growth, social
mobility, and technol Q innovation. By investing in initiatives that support language
acquisition and ér%ﬁcation skills among students, the government can empower future
generations icipate more effectively in the global economy and contribute to Nigeria's
socio-ésglgﬁic development. Furthermore, the findings of this study can benefit the general
society by promoting linguistic diversity and intercultural understanding. Effective
communication is essential for fostering social cohesion, resolving conflicts, and promoting

mutual respect among individuals from diverse linguistic and cultural backgrounds. By

equipping students with the skills to navigate linguistic diversity and engage in meaningful
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cross-cultural dialogue, this study can contribute to building a more inclusive and harmonious

society where differences are celebrated and valued.
1.8 Limitations to the Study

This research work was confronted by some limitations such as limitation of time and difficulties
related to combining of office responsibilities with marriage and being a nursing \Air. These

constraints could affect the collection of data collection in various schools. @1 limitations

could be a prominent challenge considering the state of the country. é

1.8 Operational Definition of Terms 0%

Language Interference:Language interference, also kn@ cross-linguistic influence, refers
to the phenomenon whereby the acquisition or proﬁ%@ in a second language (L2) impacts the

S ® .
linguistic structures and usage patterns of tr's first language (L1). This influence can

manifest across various linguistic domai%' luding phonology, syntax, and semantics systems

S

English Language: English is a @ lingua franca, facilitating communication and interaction
among people from di@hguistic backgrounds, both domestically and internationally.

Proficiency in Engh&%dispensable for effective communication and the exchange of ideas.

Phonetics: P@tics is the study of speech sounds. The science of phonetics aims to describe all

the so@l the world's languages.

Sounds: English language belongs to the Indo-European language. Standard British English or
Received Pronunciation has 44 speech sounds, Of these, 24 consonant sounds, and 20 vowel

sounds.
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Mother tongue: A mother tongue, also known as a first language (L1), native language, or
native tongue, refers to the initial language a person is exposed to from birth or during the critical
period of language development. It represents the primary linguistic environment in which an
individual grows up and acquires language skills naturally, typically within their family or
community setting. A mother tongue is not merely a language of ethnic identiﬁcatior&denotes

S

Oral English: Oral English refers to the system through which we use %e ords to express

the language in which a person attains full native fluency

knowledge, ideas, and feelings. It is how we verbally communic h one another and is

comprised of syntax, pragmatics, morphology, and phonology
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Chapter Two
Review of Related Literature

This chapter is concerned with the comprehensive reviews of concepts, theories from the
previous studies to give credence to this study and situate it well within the already existing body
of knowledge. For this reason, the chapter is written under the following subheadirQ\

O
,\(J

2.1.1 Concept of Pronunciation : EQ

2.1.2  Significance of Oral English Proficiency for StudenQ

2.1. Conceptual Review

2.1.3 Factors Affecting the Teaching and Leamin%{ethests of English
2.1.4 Language Interference ®%

2.1.5 Concept of Mother Tongue \é_@

2.1.6  Influence of First La%@% Oral English

2.2 Theoretical. e&v of Literature

2.2.1Communjeati \Language Testing Theory

2.2.2 &e/gﬁr?Language Acquisition Theories

2.2.3 Vygotsky Sociocultural Learning Theory

2.3 Review of Empirical Studies

2.4 Conceptual Framework of the Study
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2.5 Summary of Gap in the Literature

Endnotes

2.1 Conceptual Review

Concept of Pronunciation \

Pronunciation is how language is spoken; how a word is pronounced; the w. )@gson speaks
the words of language. Some scholars state that pronunciation refers $6, ho e produce the
sound that we use to make meaning when we speak. It includes th icular consonants and
vowels of a language (segments), and aspects of speech beyon@ level of individual segments,
such as stress, rhythm, intonation, and phrasing (suprase@@l aspects). Pronunciation is a set
of habits of an individual to produce sounds. The@rb of producing a sound is acquired by
repeating it over and over for correction w*lki\Q’QS pronounced wrongly. On the other hand,
pronunciation is also defined as the prod!\Qé? of a significant sound which is used as a part of a
code of a particular language aréocoachieve meaning in the context of use.  From the
explanation previously, th r:@‘ﬁer concludes that pronunciation is the way a person utters a
word or language'. Q are two elements of pronunciation, namely Segmental and
X
Suprasegmental @ﬁhe sound can be significantly affected by speech features. In this case,

when we le é’glish well, we will find two kinds of speech features?:

{%ﬁ

a) Segmefital feature: A segmental feature system is the sounds that include vowels, consonants,

clusters, and diphthongs. The classification is based on the differences in the functions in

utterance and their ways of production. Segmental feature refers to the sound units which are
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arranged in a sequential order. The sound units of utterance are represented by phonetic symbols

Segmental features include vowels and consonants*:
1) Vowel

A vowel is made by voiced air passing through different mouth- shapes; the differences in the
shapes of the mouth are caused by different positions of the tongue and the lips. are two
types of vowels, namely Pure vowels or Monophthongs and Diphthong(/@ vowels are
represented by a single character, consisting of a long vowel and a sh ’\sbwel. A long vowel is

characterized by a length mark made of two dots*. There are five l%wels:

1. /i:/ = seat , key Q

2. /a:/ = part , car b
O
3. /u:/ = soup, cool @

N
4. /> :/ =pork , sport (’)
&

5. /3 :/ = flirt , shirt QQ\
There are five short O\Q\s in English, those are:

1. /I/ =kill ,’8%
2./3/ %&z,leg

3./o/ =pot, lot
4. lu/ = food , put

5./a/ =Dbat, pat
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The remaining two sounds are single sounds, no short or long :
1./a/=sun, cut

2./3/ = ago, about

The Eight Diphthongs

1. /au/ = cow , loud

2. /ai/ = five , might 6\

3. /ei/ = pay , fail 0
4. /1 e/ =beer, dear 3

5./3u/=go, so fbb

6. /3e/ = air , pair . ,\%

7./U3/ = poor , true
N
8. /Cl/ = boy, soil Q

2) Consonants Q@

Sounds v&% are not vowels are consonants. Consonants are produced when there are
obstructiofs made by two articulators against the outgoing air somewhere in the mouth cavity.
States that there are two reasons why the consonant is important in a word. The first, consonant
contributes more to making English understandable. Second, consonants are generally made by a
definite interference of the vocal organ with the air stream, so easier to describe and understand.

fricative, affricative, nasal, lateral and glide consonants. A way of producing a plosive
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consonant is mainly characterised by a complete obstruction somewhere along the speech tract,
and after that, the air is suddenly released so that an explosive sound is heard®. The sounds that

belong to plosive consonants are:

1. /p/ = Pat, pit

2.t/ = tall ,top Q\

3. /k/ =kit, kill ’\< )
4. /b/ = ball , bit . EQ

5./d/=dog, dot Q
6. /g/ = get , gear 6’§
O

b. Fricative consonant

°
A fricative consonant is produced @ outgoing air meets with a narrowing of the air
passage and the obstruction o ing air is said to be partial. The sounds that belong to

N\
fricative consonants are: QQ
1. /fl = five, ﬂoo(@

2. v/ = ViV&
Q

3. /6©/ = three , thank
4. /8/ = the , then

5./s/ =sit, set
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6. /z/ = zo00 , zip
7.4/ = shop , sheet

8. /t/ =ring , river

9. /h/ = hat , hire \
\J
c. Affricative consonant: An affricative is a kind of stop: the outgoing air,a Q eets with a

complete obstruction somewhere in the mouth. However, the stoppag‘{gﬁop is suddenly
released. There are only two affricatives produced at the same poi Qrticulation, one is the

voiced sound /d%/ as in' judge' and the other is a voiceless soun@ as in 'church’

QQ

A nasal sound is similar to a stop in terms of 4 ’bﬁy of production. However, in producing a

d. Nasal Sound

nasal sound the velum is lowered than g(%c the outgoing air is free to pass through the nasal

cavity. The nasal sounds are: &C)\
Q

/m/ = mat , moon Q.Q$
/n/ =noon , nam@

/n/ =ring , sinb
Q0
d. Lat(%V

A lateral consonant is produced when the air goes out through the sides of the tongue there being

a complete closure in the middle of the mouth by putting the tip of the tongue against the
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teethridge. Lateral consonants are found in almost any language. However, English has two

kinds of lateral consonants, which are /1/ as in 'root' and /1/ as in 'lip'.
e. Glide consonant

Glide consonants are speech sounds that are on the borderline between vowels and consonants.
But, because of the lack of stress and weakness of breath force, it will be bette %ss glide

sounds among consonants. The sounds that belong to glide consonants are /y/@/ sounds.

Supra-segmental features are like the style used in words or s@‘ces. Supra segmental feature

b) Supra segmental feature

refers to such features as stress, pitch, intonation, and o@tures that always accompany the

production of speech. There are three kinds oﬁba-segmental features, namely stress,

intonation, and syllable®. ®%

1) Stress ) ,\%

Stress is an essential feature o&rd identity in English stress is also the degree of force or

loudness with which a s @E is pronounced to give it prominence. Stress can be classified into
: . ’\a . .

three kinds of st@ ely; strong or primary stress, medium or secondary stress, and weak

stress or no @ss. Stress has an important role in English because different stress will

differe@meaning and intention. Intonation is the movement of the voice between high and

low pitch.

2) Intonation: Intonation is the going up and down of pitch over different syllables in an
utterance. Intonation can be formed by a sequence of contrasting pitch levels in a sentence.

Intonation is used to express a great number of different meanings, including emotions and
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attitudes. The word ,,Yes", for example, can be said with a falling voice, a rising voice can make
,Yes“ mean ,, [ agree™ or ,, Perhaps it is true™ or ,,You cannot be serious™ or ,,Wow, you are so

right™ or any number of other things’.
3) Syllable

A syllable is a sound unit in a word or one beat. For example, you can clap your AQne time
when saying “Me” and three times when saying “December”. May has oneel@e. December
has three syllables. The patterns of stressed and unstressed syllables ds create rthythm in
longer linguistic units. English syllables may have close junctu%sa is they are connected
together very closely without pause; but in other cases, th loosely connected that there

seems to be a pause in pronunciation®. Words can be d'p@@d into syllables. For instance: Stay:

O
one syllable 6
P
o@
Passenger: three syllables i.e 'pa/ é? ger
N

About: two syllables i.e 'a/ bout'

Significance of Oral En@oﬁciency for Students

Oral English pro@w}@\olds significant importance for students, particularly in the context of

English as a F@gn Language (EFL) classes, where students may come from diverse linguistic
backgl%%rq/lastery of the English language, especially in terms of speaking, is crucial for
effective communication both within and beyond the classroom setting. In EFL classes, students
often exhibit varying levels of proficiency in different language skills, with some excelling in
speaking while others may struggle. Therefore, the ability to speak English fluently is essential

for facilitating meaningful interactions and fostering language acquisition. The four language
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skills—speaking, writing, listening, and reading—complement each other and play integral roles
in achieving fluency in English. However, speaking skill stands out as particularly vital, as it
allows students to express themselves verbally and engage in real-time communication. In EFL
classrooms, the goal is to equip students with the ability to engage in fluent conversations in
English, thereby enhancing their overall language proficiency. Teachers play a crucial role in
creating conducive learning environments that encourage active participation Q%ctice in
speaking English. Transitioning from traditional face-to-face teaching to| onlific instruction
presents unique challenges, especially concerning the incorporation o r% ing activities. While
online platforms offer flexibility and accessibility, they also re 'r%vative teaching methods
to effectively teach and assess oral English proficiency. T %must adapt their instructional
strategies to engage students in speaking practiceQ it¢ the limitations of remote learning

environments. This may involve utilising Videoc&éa ncing tools, incorporating speaking tasks

™

into lesson plans, and providing opportuniti& students to record themselves speaking English.

.
Research underscores the import@c?f\ integrating speaking activities into online language
instruction to enhance studer@l proficiency. Through collaborative efforts between teachers
and students, online clasSes’ can foster a learner-centred approach where students actively
.
participate in sp%;\\g'a tivities, discussions, and role-plays. By leveraging digital tools and
resources, %éﬂors can create interactive learning experiences that facilitate language
acquis&%and promote effective communication skills. Furthermore, recognising the
significance of oral English proficiency extends beyond the classroom, as it prepares students for
future academic and professional endeavours. Proficiency in spoken English enhances students'
confidence in communicating with others, both in formal and informal settings. In today's

interconnected world, where English serves as a global lingua franca, proficiency in spoken

35



English opens doors to diverse opportunities, including higher education, career advancement,

and intercultural communication®.

The comprehensive study you provided sheds light on the critical role of technology in teaching
Oral English in Nigerian secondary schools. The findings reveal a widespread recognition among
English Language teachers of the value that Information and Communication Wologies
(ICTs) bring to the instruction of Oral English. This acknowledgment is c@ given the
challenges that learners face in mastering pronunciation and other aspy%gﬁo!poken English,
particularly in a context where students come from diverse li ic backgrounds. The
significance of Oral English proficiency for students in Nigannot be overstated. This is
because English is not just a subject but a fundamental for communication and social
interaction. In a country with hundreds of languagB%I diverse cultures, English serves as a
unifying language, essential for national CQ@ education, and participation in the global
community. Proficiency in Oral E\‘% is particularly vital as it enables effective
communication in various spheres éﬁ@, including education, business, and social interactions.
The positive perceptions of @ Language teachers towards the use of ICTs in teaching Oral
English signify a recog & of the potential of technology to enhance learning outcomes. By
leveraging ICT t@};’\l&%as multimedia resources, language labs, and online platforms, teachers
can create d@c and interactive learning environments that cater to diverse learning styles and
prefere\{&r hese tools not only make learning more engaging and enjoyable but also provide
students with access to authentic materials and real-life language contexts, thereby facilitating
language acquisition and proficiency. However, it is important to address the challenges faced by
English Language teachers in integrating technology into their English language instructional

practices!'?.
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The significance of English oral proficiency for students extends far beyond mere
linguistic ability; it plays a pivotal role in their personal, academic, and professional
development. As articulated in the study by Eslit and Valderama, effective communication in
English is imperative for establishing clearer and better interactions, whether in spoken or
written form. In today's globalised world, where English serves as a common medium of
communication among diverse cultures and nations, proficiency in speaking En IQ&ssential
for navigating various social and professional contexts. Findings have ufiderscored the
importance of assessing and enhancing students' speaking skills, pa@ly in areas such as
grammar, vocabulary, discourse, pronunciation, and interactio '@skills not only facilitate
effective communication but also contribute to stude@ fidence and self-expression.
However, the study also identifies areas where studfg@require support or remediation, such

®%

Furthermore, the significance of Engli@gl proficiency extends beyond academic settings.

as pronunciation and interaction.

Proficient oral communication ski]@& rucial for success in various professional fields, where
effective communication @enﬁal for collaboration, negotiation, and presentation.
Additionally, in an in ley interconnected world, individuals with strong English oral
proficiency haveé%ﬂp titive edge in accessing global opportunities, whether in education,
employmen bultural exchange programmes. It is highlighted that motivation plays a crucial
role irk&ﬁage learning, including the development of oral proficiency. Students who are
motivated to learn English, whether driven by their communicative needs or professional
aspirations, are more likely to actively engage in speaking activities and strive for improvement.
Therefore, fostering a supportive and motivating learning environment is essential for nurturing

students' enthusiasm and commitment to enhancing their English oral proficiency!!.
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2.1.2 Teaching and Learning Oral Tests of English

Teaching and learning English oral skills among students present several challenges, particularly
in ensuring effective language acquisition and proficiency. Despite the recognition of the
importance of oral English proficiency in today's globalised world, various hurdles exist in the
educational context. One significant challenge lies in creating a conducive env@nent for
immersive language learning. While strategies like watching English movies, i@ng oneself
in English news, and consistent practice are beneficial, providing oppow&( for students to
engage in authentic conversations can be difficult within the confi @a classroom. Limited
exposure to native or proficient English speakers and the abeal-life situations where
English is the primary mode of communication can hinder@ents’ progress in developing their
oral skills. Moreover, individual differences am%’btudents pose another obstacle. Some
learners may struggle with pronunciation, gr@rbor vocabulary acquisition more than others,
requiring personalised attention and ta@ feedback. However, in a classroom setting with
limited time and resources, addres%ft@ diverse needs of each student becomes challenging for
educators. Furthermore, the @Jtion of technology, while advantageous, may also present
challenges, particularly '&ring equitable access to digital tools and resources for all students.
Economic dispar@

from techn@enhanced language learning experiences. Additionally, cultural factors and

rastructure limitations may hinder some students from fully benefiting

leame?&ation play crucial roles in oral English proficiency. Students' reluctance to speak in
English due to fear of making mistakes or feeling embarrassed can impede their progress.
Overcoming such psychological barriers requires fostering a supportive and encouraging
learning environment where students feel comfortable taking risks and practising their language

skills without fear of judgment'2.
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Corrective feedback is a crucial component in the teaching and learning of English, particularly
in developing learners' oral skills. Despite ongoing debates among educational scholars about its
effectiveness, its significance is recognised in enhancing English language proficiency. For
instance, a recent study involving law major sophomores at a higher education institution
demonstrated the positive impact of various types of corrective feedback—explicit correction,
metalinguistic feedback, recasts, and clarification requests—on learners' ora Q&y. The
findings revealed that explicit corrective feedback led to greater improveQe}Qin grammar,
vocabulary, and pronunciation compared to a control group rec@g no feedback. This

highlights the essential role of teacher interventions in fostertﬁ ents' English competency,

particularly in spoken communication'3. Q

The teaching of oral English has become increa@ vital in the context of a globalised
economy, where effective communication i(\\@h is essential for transnational exchanges.
With advancements in artificial imd@ce (AI) and speech data recognition (SDR)

N\

technologies, the landscape of oraﬁsh learning is evolving, offering new opportunities for

enhancing teaching and lea xperiences. Al-driven tools have been shown to alleviate

speech quality e{alu’@%

teachers' workload whil &ring greater learner engagement and flexibility. The integration of

%algorithms can objectively assess learners' pronunciation and clarity,
providing 1 e feedback to improve their oral communication skills. Despite these
advan@&'s, research on SDR and speech quality evaluation in oral English education remains
limited, necessitating further exploration to fully leverage these technologies. As the demand for
effective oral communication continues to grow, innovative approaches that harness Al and
automated speech evaluation are crucial for developing learners' proficiency and confidence in

spoken English'4.
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Language serves as a vital communication tool, its primary function being to facilitate and
nurture social relationships. In the context of economic globalisation, effective communication
between individuals from diverse linguistic backgrounds has become crucial, with English
emerging as a key medium for international interactions. Within education, mastering oral
English is particularly significant, as it empowers students to communicate effectiyely while
supporting the broader development of essential language skills, such as vocab Qﬁstening,
reading, and writing. Engaging in oral English practice—through activities| lik¢*feading aloud
and participating in dialogues—helps students build confidence, overc@ ar of speaking, and
improve self-expression. Furthermore, group discussions and_interactions expand students'
perspectives, stimulate critical thinking, and encourage th of thinking in English, which
enhances creativity and imagination. However, in }@exam-driven education system, oral
English often receives less emphasis compare to%§ﬁg, writing, and listening. Even when oral
tests are included in academic exams, clas %}n activities promoting speaking skills are often
N
too simplistic to capture student &%st or build confidence, resulting in many students
struggling with verbal comﬂ@gﬁon. Task-Based Language Teaching (TBLT) offers a
practical solution by emp@&g learning through task completion, encouraging students to use
English in meani ﬁl-world contexts. By designing interactive tasks aligned with students’

cognitive levegn everyday experiences, teachers can enhance oral and communicative skills

while Q/ ing more engaging and effective language acquisition'>.

The teaching and learning of oral English have become crucial in language education, given its
role as a primary mode of communication. In the context of language instruction, oral English
encompasses one of the core skills, alongside listening, reading, and writing. These skills are

interconnected, and the development of speaking abilities contributes significantly to students'
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overall language proficiency. The shift from traditional teaching methods, like the Audio-
Lingual Method, to more interactive approaches such as Communicative Language Teaching
(CLT) reflects a broader recognition of the need for real-life communication in language learning.
CLT emphasises not only the mastery of linguistic structures but also the functional and
contextual use of language, fostering students' communicative competence by promoting fluency
over grammatical perfection in the early stages of learning. CLT's learner-ce Q&Dproach
encourages interaction, task-based activities, and authentic communic&gnvironments,
providing students with meaningful opportunities to practice oral @s This method helps
bridge the gap between classroom instruction and everyday language use. Teachers, acting as
facilitators, employ innovative strategies, including the u echnology, English films, and
extracurricular activities, to enhance students' spea 'ng&' ties. Furthermore, the integration of
oral communication into students' daily lives % ng a supportive, engaging atmosphere are
essential for boosting students' confidence\and motivation to use English actively. Thus, the
.

promotion of oral English compete@ seen not just as an academic requirement but as a

critical life skill for effective co ication in both educational and social contexts'®.

Oral English educati Qresses pronunciation, intonation, stress patterns, and overall
o \'
communicative c@ence, enabling learners to effectively express themselves in various social
and acaderm'b texts. However, teaching Oral English can be particularly challenging due to
the ne&@r interactive and immersive approaches that enhance both fluency and accuracy in
language use. Traditional methods of instruction, such as rote memorisation and lecture-based
teaching, often fail to engage students actively, highlighting the need for more dynamic and
learner-centered approaches. Recent trends in language pedagogy advocate for multimodal and

hands-on learning approaches, especially within Content and Language Integrated Learning
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(CLIL) settings. Multimodal task designs incorporate various sensory and communicative
modes—visual, auditory, kinesthetic, and linguistic—to support the learning of oral
communication skills. These approaches enable students to engage in more meaningful and
authentic language use by integrating tasks such as hands-on activities, group discussions, and
poster presentations. Empirical research suggests that such multimodal and experiential learning

strategies significantly enhance students' oral communicative competence by Ethi active

learning and deeper engagement with language!”. &<
The teaching and learning of oral English have always been essenti ponents of language

education, particularly in non-native English-speaking contex@ oral proficiency is a critical
skill for effective communication, language educator & focus on developing students'
abilities in areas such as pronunciation, fluency, &:oherence. Traditionally, oral English
education has relied on classroom interaction discussions, and teacher feedback to enhance
speaking skills. With an emphasis Gn@sworld communication, speaking assessments in
language courses aim to measure @fznts' ability to use English in diverse contexts, ensuring
their readiness for both c@ic and professional environments. However, assessing oral
proficiency poses chal Q due to its subjective nature, requiring considerable resources,
.
including huma&rj rs and evaluators. In response to these challenges, technological
advanceme%%ve led to the introduction of automated systems such as Automated Speech
Evaluw ASE). ASE systems, including SpeechRater, aim to reduce the workload of human
raters by using machine learning to assess speaking performance. While these systems are
becoming more sophisticated, capable of evaluating features such as pronunciation, fluency, and

grammatical accuracy, concerns remain regarding their ability to fully capture the depth and

complexity of oral communication. Consequently, the debate continues over the efficacy and
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limitations of ASE systems in evaluating important aspects like content and discourse coherence,
which are still evolving. These innovations are reshaping how oral English is taught and assessed,
particularly in high-stakes language proficiency tests like TOEFL, where test preparation and

learning strategies are influenced by the presence of ASE'3.

In the context of teaching oral English in China, where English is perceived pﬁ%ﬂy as a
foreign language, students often face significant challenges, particularly i ing skills.
Despite extensive formal education in English, many learners experience "'mute English,"
characterized by an inability to engage in spoken communicatio Q a lack of supportive
environments and high levels of anxiety related to language u@‘notional Intelligence (EI) has
emerged as a crucial factor influencing EFL learners' speaking abilities, as it encompasses skills
such as self-awareness, adaptability, and interpe@ relationships that can help students
navigate the emotional hurdles associated@ speaking English. Research indicates that
students with higher EI are more likely 3& intain motivation, cope with stress, and engage in

effective communication. Howe \tae existing educational framework often emphasises

reading and writing over 6@@, leaving students with limited opportunities for oral practice.

This highlights the need for an educational approach that fosters a supportive speaking
[ ]
environment and\integrates EI development to enhance students' confidence and competence in

English spe .

The t&hﬂng and learning of oral English have evolved significantly with the integration of
innovative pedagogical frameworks such as the Flipped Classroom Approach (FCA) and
advances in online collaborative learning technologies. Traditionally, language instruction
emphasized in-class activities, often leading to a passive learning experience for students.

However, the FCA promotes a student-centered environment where learners engage with course
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materials asynchronously—such as video lessons—before attending synchronous class sessions
that prioritize active collaboration and peer interaction. This shift not only enhances motivation
and engagement but also aligns with theories of cognitive development by facilitating social
interaction among students, as articulated in the Community of Inquiry framework. The use of
online platforms and tools has further transformed this landscape, enabling learners to participate
in interactive discussions and collaborative tasks beyond the classroom, thereby 'Qov ng their
oral proficiency and overall language skills. As digital natives, today's st\Qe}Qbeneﬁt from
diverse multimedia resources and online communities that enhan@ language learning

experiences, making the development of oral English skills mori dyhamic and effective®.

The teaching and learning of oral English have beco&@easingly vital in the context of
China's integration into the global landscape, paﬂi@r as English emerges as the dominant
language in international communication. Dearly exposure to English starting in the third
grade of elementary school, many stud& ntinue to struggle with effective communication.
This gap highlights the pressing r@s or innovative teaching methodologies that foster strong
oral skills. Traditional a r@% have often proven inadequate, characterised by outdated
teaching concepts, loxﬁlt engagement, and a lack of dynamic participation. Consequently,
educators are p@ to reassess current pedagogical strategies to better align with the
demands o pidly changing global environment. In response to these challenges, the
integrw of multimodal teaching methods offers a promising avenue for enhancing oral
English proficiency. By leveraging diverse teaching resources and engaging students through
various channels—such as multimedia presentations and interactive discussions—teachers can

create a more stimulating learning atmosphere. Research indicates that this approach not only

cultivates students’ communication skills but also fosters critical thinking and collaboration,
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essential competencies for success in a modern context. As technological advancements continue
to shape educational landscapes, the incorporation of artificial intelligence and data-driven
methodologies in language instruction further underscores the need for adaptable, innovative

strategies that prioritise student engagement and effective language us?'.

The teaching and learning of oral English have become increasingly 51gmﬁca second
language (L2) education, primarily due to the growing recognition of pronu 1.%5 a crucial
indicator of oral proficiency. L2 learners often aspire to achieve pronu tion levels similar to
those of native speakers, underscoring their commitment to mast Q language. Traditional
assessments of L2 learners’ oral performance have relied hea n human raters who evaluate
pronunciation against established phonetic norms. Q, advancements in assessment
methodologies, particularly the incorporation of th@plexﬂy, Accuracy, and Fluency (CAF)
framework, have provided a more nuance@)roach to evaluating oral proficiency. CAF
emphasizes that each dimension, incl\;@;ronunciaﬁon contributes distinctively to overall
performance, thus guiding educato@hc?emgmng more effective teaching strategies. The advent
of Automatic Speech Sco SS) systems has revolutionized the assessment landscape for
oral English proﬁc1e meg for greater objectivity and efficiency in evaluating learners'
pronunciation a@ency These systems, leveraging technologies like Automatic Speech
Recognitio ), facilitate detailed error identification and feedback, particularly in the
context nglish pronunciation. As ASS continues to evolve, it not only complements
traditional evaluation methods but also raises important questions regarding its alignment with
established CAF metrics. Understanding the interplay between ASS indices and CAF dimensions

is essential for enhancing the teaching and assessment of oral English, ultimately contributing to

improved language acquisition outcomes for L2 learners.
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Affective factors significantly influence students' oral proficiency in English. Anxiety, self-
restriction, and motivation all play pivotal roles in shaping how students communicate orally.
Anxiety can act as a barrier, hindering students' ability to express themseva%ectively,
particularly in face-to-face interactions or during assessments. Conversely,@/@]ted students
tend to engage more actively in speaking tasks, demonstrating highe@&k of confidence and
participation. Teachers can support students by providing positive%orcement and fostering a
supportive classroom environment that encourages ri and experimentation with
language. Cognitive factors are also crucial in oral ry@hcy development. Speaking involves
complex processes such as conceptualisation, ation, and articulation. Learners must
navigate these processes simultaneously, k\%g appropriate information, choosing suitable
words, and delivering speech ﬂuentlf.%’q\'%tcurately. Difficulties in cognitive processes can
impact the linguistic quality of \s' speech, highlighting the interconnectedness of cognitive
and linguistic factors in @munication. Linguistic factors, including vocabulary, grammar,
pronunciation, and @cy, are fundamental aspects of oral proficiency. Vocabulary and
grammar pro egvfbuilding blocks for constructing meaningful sentences, while pronunciation
and flue %ntribute to effective communication. Teachers play a critical role in addressing
these Mistic aspects through explicit instruction and practice activities tailored to students'
proficiency levels. Effective teaching strategies are essential for fostering oral proficiency
development. Group work, role play, problem-solving, and discussions are examples of

strategies that promote communication and interaction in the classroom. Teachers should

carefully select and implement appropriate strategies based on students' needs and objectives,
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ensuring that speaking activities are engaging, meaningful, and scaffolded to support language
development. The curriculum guides the teaching and learning of oral proficiency skills,
providing a framework for instruction. Emphasising speaking tasks aligned with real-life
contexts and academic requirements enables students to apply English language skills
authentically. Curriculum planners should regularly review and update curricula to pripritise oral
proficiency development, providing teachers with resources and support to enha Qst ctional
practices and facilitate student learning. By addressing affective, cognithJnguistic, and
instructional factors, educators can create a supportive environmen@&hjcive to improving
S
O

The global demand for English proficiency has risen '&u;cantly due to the transformative

students' oral proficiency in English?.

effects of globalisation on education, making Engli& a Foreign Language (EFL) instruction
vital for tertiary students aiming to enhance‘@educational and career prospects. As English
becomes a dominant medium of instru X&OSS various fields, effective pedagogical strategies
are essential for improving studen%ﬁeaking skills. Research indicates that approaches such as

cooperative learning, pre—§®nning, and task-based language teaching (TBLT) can lead to

substantial gains in laniguage proficiency. For instance, studies have shown that cooperative
.

learning groups\ help mitigate linguistic barriers, while pre-task planning can alleviate

grammatic culties. Moreover, task repetition and meaningful speaking tasks have been

linked\)ncreased fluency and grammatical accuracy, ultimately fostering a more engaging

learning environment for EFL learners. Learners, particularly Arabic speakers, encounter

significant obstacles due to structural differences between English and Arabic, underscoring the

need for tailored instructional approaches?*.
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Oral English proficiency among students in Nigeria is influenced by a myriad of factors,
reflecting the complex linguistic landscape of the country. One significant factor is the historical
legacy of British colonisation, which entrenched English as the language of administration,
education, and elite status. This colonial heritage means that English proficiency is often seen as
a marker of social and economic prestige, creating incentives for students to master the language.
However, the multilingual nature of Nigerian society adds layers of complexi Q&aEnglish
proficiency. With over 521 indigenous languages spoken across the cou@udents often
navigate between their native tongues and English, which can @Xc their fluency and
pronunciation. Additionally, the regional variations in English usag®, influenced by factors such
as ethnicity and socio-economic background, contribute to@r ces in oral proficiency among
students from various parts of the country. Further r@&tatus of Nigerian Pidgin as a widely
spoken informal language adds another dimensi oral English proficiency. While Nigerian
Pidgin serves as a lingua franca in man hbrmal settings, its non-standardised nature and

informal status may hinder students' @ to transition effectively between Nigerian Pidgin and

formal English?’. . \AQ

The significance of %& English has gained increasing prominence, highlighting the
1

° \
limitations of tra@m

reading ski e often neglecting essential communication abilities. Effective spoken English

nglish education models that primarily focus on writing, listening, and

requirN% only practical application but also a strong foundational understanding of the
language, as comprehension skills and situational awareness are crucial for real-life
communication. To address these gaps, this paper proposes a dynamic evaluation method for oral
English self-study systems, emphasizing continuous learner assessment through formative and

summative evaluations. By leveraging contemporary online learning platforms, the proposed
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evaluation structure allows for timely tracking of learners' progress, enabling a more targeted
approach to enhancing spoken English proficiency. In addition to a robust evaluation framework,
the establishment of a supportive hardware system is essential for assessing spoken English
learning outcomes effectively. By collecting and analyzing voice data from participants, the
system can provide constructive feedback compared against a standardized English phonetic
database. Furthermore, the incorporation of Hidden Markov Models (HMM) &he self-
learning framework aids in recognizing spoken language patterns, @ facilitating
personalized insights into learners' progress. The application of limit rther enriches this

approach by modeling events and estimating probabilities baidﬁstorical data, ultimately

enhancing methodologies for evaluating and improving ‘@ English acquisition. Through

these innovative strategies, the paper aims to f(\étq@e effective language learning and

O
2.1.3 Language Interference éj\’&
N

communication skills among learners?®.

Language interference, in the.k\i%gﬂn context, refers to the phenomenon where the linguistic
features of one langua%%ence the production or comprehension of another language,
particularly in mulvt%’ 1 settings where individuals are exposed to multiple languages. This
interference %ﬁfanifest in various ways, such as code-switching, code-mixing, and
phonolog'@%norphological, syntactic, and lexical transfer. In Nigeria, with its rich linguistic
diversity and the dominance of English as a lingua franca, language interference is prevalent
across different language interactions. For instance, where children are growing up in urban
areas like Calabar, the influence of English as a dominant language can lead to interference in

the use of indigenous languages. Code-switching and code-mixing, where speakers alternate

between languages or blend elements of different languages within the same discourse, are
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common forms of language interference observed in Nigeria. This can occur in various social
contexts, such as homes, schools, churches, and public places, as indicated by the survey
findings. For instance, children may code-switch between English and their indigenous
languages depending on the setting or the interlocutors present. Furthermore, language
interference can also be seen in the phonological, morphological, syntactic, and lexical features
of Nigerian English, which often reflect the influence of indigenous languages. @des the
adoption of indigenous words and expressions into English discourse, as wall as*the adaptation

of English pronunciation and grammatical structures to align with nati@a age patterns?’.

Language interference refers to the influence of one languan another, particularly when
speakers are bilingual or multilingual. When two languages“*€ome into contact, elements from
one language can inadvertently affect the structure&bulary, or pronunciation of the other,
leading to deviations from linguistic norms@ phenomenon often arises when speakers are
more proficient in their first language@garry over patterns from it when using a second
language. Interference can occur a@&ous levels, including morphology, syntax, and phonology,
often resulting in the bo 4@@ of words, affixes, or structures from the more dominant
language into the less f ﬁr one. The rapid evolution of language due to social, cultural, and
.
technological changes*further contributes to this phenomenon, as speakers adapt their language
use to new xts and influences. One of the primary drivers of language interference is
bilingualism, where speakers alternate between two or more languages, causing cross-linguistic
transfer. This interference is not only a deviation but also a natural consequence of language
contact. Speakers might unintentionally mix elements from their mother tongue into a second

language, especially when expressing concepts or ideas that do not have direct equivalents in the

second language. Additionally, interference can be driven by factors like insufficient vocabulary
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in the target language, the desire to express regional identity, or the gradual disappearance of
words from a language. While it is sometimes viewed as an error, language interference reflects

the dynamic and evolving nature of language in multicultural and multilingual contexts?®.

Whether monolinguals resolve lexical interference within a single language using mechanisms
akin to the bilingual language control used by bilinguals to manage interference acros%nguages
is being studied. Language control is believed to involve top-down cogniti e@: sses, often
studied through tasks involving language switching. Research has exar@g{:ture naming in
balanced and non-balanced bilinguals (Experiments 1 and ell as monolinguals
(Experiments 3 and 4). In the bilingual groups, participants @d pictures in both languages,
while monolinguals used basic-level (e.g., shoe) and s@@nate—level (e.g., sneaker) names.
Key measures included switching costs (time delay@fg switching between languages or name
types) and mixing costs (delay in naming w@ mixed block as compared to a blocked task).
Results showed signs of dominant dﬁ@iaﬁon in both bilingual and monolingual groups,
suggesting that bilingual langl.lageéstrol mechanisms might generalize to monolingual lexical

N

selection. This finding ind:' a@hat the same top-down cognitive control processes may be used

to resolve interferenc%
° \'

bilinguals exhibited larger costs when naming in their dominant language after naming in the

a single language as well as across two languages. For example,

non—domin% guage, while monolinguals showed similar larger costs when switching from
basic—w%) subordinate-level names. Unexpectedly, in monolinguals, basic-level names were
produced more slowly overall than subordinate names, suggesting a complexity in how lexical
dominance operates within a language that cannot be fully explained by traditional bottom-up
models of monolingual lexical interference resolution. These findings highlight the potential

overlap between monolingual and bilingual interference resolution mechanisms, with
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implications for understanding the cognitive control required for word selection across different

linguistic contexts?.

Language interference occurs when elements from a learner's first language (L1) affect their
production or comprehension of a second language (L2). Phonological interference refers to
errors in pronunciation caused by differences between the phonetic systems of the t\w&nguages.
For instance, learners may struggle with English vowels, diphthongs, conson allophonic
variations due to differences in articulation and phonemic inventory bet@ other tongue and
English. Grammatical interference involves errors in the structur hemes of the second
language influenced by patterns from the first language. Alsers might incorrectly apply
morphological rules such as singular-plural agreement, to=English, leading to grammatical errors
in their speech. Similarly, lexical interference occ%%en vocabulary from the first language
intrudes into speech or writing in the secor&\\@uage. Learners mix their mother tongue and
English words, resulting in lexical errOE\‘Q' communication breakdowns. Factors contributing

to language interference, include b@:alism, limited vocabulary in the target language, prestige

and style considerations, §Q§‘oyalty to the target language. Bilingual individuals, especially

those who use both languag€s frequently, may experience interference as they navigate between
o \
their L1 and L2% Limhited vocabulary in the target language can also lead to reliance on LI
vocabulary, e concerns about prestige and style may influence language choices in
comm}fg%on. Additionally, disloyalty to the target language, wherein L1 structures are applied
in L2 speech, can result in erroneous or nonsensical utterances. Understanding the concept and
definition of language interference is essential for language teachers and learners alike. By
recognising the potential sources of interference and the factors contributing to it, educators can

develop strategies to mitigate its effects and support learners in achieving greater proficiency in
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the target language. Language learners, on the other hand, can become more aware of the
challenges posed by interference and work towards overcoming them through targeted practice

and exposure to the target language®.

Moreover, Language interference refers to the influence of a person's native language (L1) on
their use or learning of a second language (L2). This phenomenon occurs when tts&ructures,
patterns, and rules of L1 affect the acquisition and usage of L2, leading t onsitive or
negative transfer. Positive transfer happens when similarities between ﬂ&\g{anguages assist
the learner in producing correct language forms, such as when share matical structures or
vocabulary aid comprehension and usage. Negative transferthe other hand, involves the
transfer of inappropriate language habits, resulting in @r  This is particularly common in
situations where the native and target languag§’gve significant structural differences.
Comparative linguistics (CL) plays a key @ identifying these language interferences by
contrasting languages and pinpointing’@ gical features that may lead to interference. The
study of language interference is c@\m ed with the fields of psycholinguistics and bilingualism,

N

with early contributions a@y German psychologists like John A. Bergstrom and George
Elias Muller. From a h&ﬁc perspective, interference is viewed as a deviation from linguistic
.
norms, with areas spich as phonology, grammar, and lexicon being affected. For instance,
learners of from Turkic language backgrounds may omit articles or pronouns due to the
absen&&‘ese features in their native language. The study of interference also highlights the
importance of identifying whether the native language should be integrated into foreign language
instruction. Understanding both positive and negative transfers can enhance language teaching

methodologies by addressing errors arising from interference and utilizing the similarities

between languages to improve the learning process?!.
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The discourse on language interference in foreign language teaching underscores a significant
challenge faced by educators globally. This issue arises particularly within the context of
structural methods, such as audio-visual and audio-oral approaches, where learning a foreign
language often involves imitation and mechanical responses to language stimuli. These methods
traditionally exclude explicit theoretical explanations and comparisons with the learner's native
language. However, as the limitations of these approaches become appar %ussions
surrounding language interference gain prominence as educators seek to understafid its impact on
foreign language acquisition. Language interference, as conceptualise@ modern didactics,
serves as a methodological principle guiding approaches and_educational tools in language
instruction. The theoretical underpinnings of interference om the fields of bilingualism
and the theory of contacts, examining how commun'ca}'&%etween language systems can lead to
deviations from linguistic norms. Psycholin% , interference manifests as the negative
transfer of language habits and skills fro Xhe language to another, while linguistically, it
.
involves interactions or changes in {ﬁ?&istic structures and elements, resulting in deviations
from established norms in sm@%ﬁd written language. Bilingualism plays a crucial role in
shaping the nature of 1@% interference. Correlative bilingualism, where both language
systems coexist @enﬂy, contrasts with subordinate bilingualism, where one language
dominates OVNG other, leading to interference. Interference can manifest in various forms,
includ@%language and intralanguage interference, and can be implicit or explicit,
depending on whether mistakes are made overtly or subtly in language expression. The
discussion further delineates types of interference mistakes across phonetic, lexical, and
grammatical levels. Phonetic interference often leads to mispronunciations and confusion

between phonetic sounds, while lexical interference involves the incorrect use or expansion of
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word meanings. Grammatical interference encompasses changes in language structures and
elements, influenced by semantic and formal distinctions between native and foreign languages.
Contrastive analysis and error analysis emerge as primary methodologies for studying and
addressing interference. Contrastive analysis involves comparing language systems to identify
similarities and differences, while error analysis focuses on real deviations from lingﬁc norms
X

More so, language interference refers to the phenomenon where a speal&\’s ptoficiency in one

in speech and writing2.

language influences their use of another language, often leadi Qors or cross-language
transfer in speech, writing, or comprehension. This is a@arly evident in multilingual
contexts where an individual speaks more than two lan%%e ”Research on third language (L3)
acquisition suggests that, contrary to what might &ected, learners often experience more
interference from their second language (L&\\@’gheir native language (L1). This is despite
typically having greater proficiency in’% Studies have found that the L2 can influence the
acquisition of the L3, especiallyrnareas such as syntax and vocabulary. The L2 status
hypothesis posits that non- a@anguages (L2 and L3) may share cognitive similarities in terms
of learning environmegan memory processes, making them more likely to interfere with each
other than with t@Even after trilinguals become fluent in all three languages, interference
between th nd L3 continues to be observed. For example, speakers might find themselves
switchi\}g)rmw frequently between their L2 and L3 rather than their L1, and studies have shown
that naming tasks in the L3 are more likely to be influenced by L2 structures than by the native
L1. This continued interference might be due to stronger inhibition of the native language to

reduce competition during language production, as suggested by Green’s Inhibitory Control

Hypothesis. Ultimately, language interference underscores the complex interactions within a
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multilingual speaker’s mental lexicon and how different languages influence one another beyond

the early stages of language acquisition??.

Language interference, often referred to as language transfer, is a crucial phenomenon in second
language acquisition that highlights the influence of a learner's first language (L1) on their
learning of a second language (L2). This interference can manifest in various fomvg\{lcluding
phonology, vocabulary, and grammar, affecting learners’ proficiency and ove unicative
competence in the target language. Research has shown that while L1 6\s§%times facilitate
L2 learning through positive transfer—where similarities betwee Q} languages aid in the
acquisition process—negative transfer is more commonly re , particularly among learners
with significant linguistic differences. For instance, A%geamers of English as a Foreign
Language (EFL) may encounter challenges stemr@rom the phonological and syntactical
features of their native languages, such as‘@o and Farsi, which differ significantly from
English. Studies have indicated that thé ?% ers may struggle with pronunciation, grammatical
structures, and vocabulary usa éue to their ingrained L1 habits, leading to various
communicative difficulties. @s impact of L1 interference in EFL contexts is particularly
pronounced in reglons xp€tiencing socio-political instability, such as Afghanistan, where the
research landsca® been limited. Despite the diverse linguistic environment, the experiences
of Afghan udents regarding L1 interference remain underexplored, leaving a significant
gap in literature. The interplay between L1 and L2 acquisition becomes crucial in
understanding how Afghan learners navigate these challenges and leverage their linguistic
backgrounds. Qualitative research focusing on their lived experiences can shed light on the
specific strategies they employ to overcome negative transfers, as well as the positive aspects of

utilizing their L1 in the learning process. Understanding these dynamics is essential for language
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educators, who can then tailor their teaching approaches to better support Afghan EFL learners,

ultimately enhancing their language acquisition outcomes®.

Language interference, defined as the negative influence of a learner's first language (L1) on
their acquisition of a target language, plays a significant role in the process of learning foreign
languages. As more than a billion people globally engage with English—whetheﬁ% native,
second, or foreign language—the need for mastery in English has beco @%mount for
effective communication in our interconnected world. This necessity#has p€rmeated various
educational contexts, including Islamic boarding schools, where are often required to
alternate between Arabic and English. Within such settings @\ 1-Mashdugqiyah in East Java,
students are expected to communicate fluently in bot &ages. However, they frequently
encounter challenges, resulting in errors during bot&and written communication due to the
interference of their L1. This phenomenon*q@s across all language components, including
phonology, morphology, and syntax, as@ s navigate the complexities of language structures
that may differ significantly from @&e 1n their native tongues. Research has demonstrated that
language interference can f@from a variety of factors, such as grammatical changes when
transferring from one lafhgudge to another, the elimination of grammatical structures absent in the
.
target language, de/\he alteration of grammatical functions influenced by another language's
patterns. P s studies have highlighted the prevalence of grammatical interference in
langua%\/production, particularly among students with limited vocabulary or insufficient
understanding of systematic grammar, leading to errors in both speaking and writing. For
instance, students at Al-Mashduqiyah have been observed producing sentences that reflect the
syntactic structures of their LI, resulting in awkward or incorrect English phrasing.

Consequently, understanding the underlying causes of language interference is essential for both
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learners and educators. By identifying and addressing these challenges, students can become
more conscious of their language errors, and teachers can develop targeted strategies to mitigate

the impacts of L1 interference on students’ English language proficiency?°.

Language interference, a concept central to the field of second language acquisition, refers to the
negative influence of a learner's first language (L1) on their ability to effectively cons%licate in
a target language (L2). As more individuals around the globe engage with En % hether as a
native language, a second language, or a foreign language—the maste\'&En ish has become
crucial for social, academic, and professional interactions. In .di educational settings,
including English as a Foreign Language (EFL) programs, lea@ often face challenges related
to L1 interference, which can manifest in various w atfoss phonology, vocabulary, and
grammar. For instance, students may struggle with @nciaﬁon or may apply L1 grammatical
rules to English, leading to errors in both qu\@ and written communication. Such challenges
highlight the need for effective instrucﬁ&' ategies to address these interferences and enhance
language learning outcomes. Res@h as consistently shown that language interference is a
pervasive issue in EFL co e%\mpacting learners' proficiency and confidence. Errors resulting
from L1 transfer can hind€ students' communication abilities have also been emphasised.
.
Various factors @ibute to language interference, including differences in grammatical
structures, ic patterns, and vocabulary usage between L1 and L2. As learners navigate
these (%S{yences, they may produce sentences that reflect their native language's syntax, leading
to miscommunication or ambiguity. Understanding the nature and sources of language

interference is essential for educators to help students develop greater awareness of their

linguistic errors and provide targeted support. By identifying and addressing these challenges,
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teachers can facilitate more effective learning experiences and help students improve their

proficiency in English®,

Language interference is a significant challenge for English as a Foreign Language (EFL)
learners, particularly for students like those in the Tadris Bahasa Inggris (TBI) programme in
Indonesia. As these students predominantly use Indonesian in their daily converss%ls, their
mother tongue frequently influences their English writing, leading to comm stemming
from the application of Indonesian language structures and vocabul i(mterference is
particularly evident in tasks such as reflective journaling, where often engage in word-
for-word translation from Indonesian to English. Such practl 1nder their ability to develop
strong writing skills and adversely impact the quality Qr assignments and final papers.
Therefore, understanding the role of native langua&erference is crucial for addressing the
writing difficulties faced by EFL leamer@ enhancing their language proficiency. The

phenomenon of language interferené XQ' mpasses both interlanguage and intralanguage

influences. Interlanguage interfer%&; arises when negative transfers occur due to differing

linguistic patterns betwe@ner’s first language (L1) and the target language, resulting in

structural mistakes. ConyerSely, intralanguage interference manifests when learners apply their
existing knowle@ the target language incorrectly, leading to errors in writing or speaking.
While man ies have explored language interference within the EFL context, there is a
notable\ggp in research focusing on reflective journal writing, an essential tool for students to
process and reflect on their learning experiences. Addressing this gap, the present study seeks to
analyze how L1 interference impacts the language use, accuracy, and structure of reflective
journals written by EFL students, ultimately aiming to inform and improve teaching

methodologies in this area’’.
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Language interference is a common phenomenon encountered by students learning a foreign
language, particularly in writing. As multilingual individuals strive to master writing in English,
they often face unique challenges due to the influence of their first language. Writing,
categorised as a productive skill, requires not only the ability to convey ideas effectively but also
a solid understanding of syntactic structure and lexical choices in the target language. Many
learners struggle with expressing their thoughts in writing, often resorting to di Q&aslaﬁons
from their native language. This tendency results from a lack of awareness régardifig the distinct
rules and structures that govern the two languages, leading to errors in@ ar, vocabulary, and

spelling. The impact of first language interference can signifcﬁhinder students' writing

abilities, particularly in contexts like Indonesia, where En earned as a foreign language.
It is highlighted that language habits established i ap@t's native tongue often transfer into
their writing, resulting in mistakes that deviate fr e target language norms. The influence of
first language interference manifests acros k&ious linguistic levels—phonology, morphology,
.
syntax, and lexicon—culminating iK€§nge of errors in students’ written expressions. Such
interference is not limited to begi -level students; even those with a firm grasp of English can
falter when attempting Q%ﬂate their ideas in writing. Consequently, understanding and

addressing the r \&anguage interference is crucial for fostering effective writing skills

among foreigndangliage learners.

\9:6

Language interference, as observed in Nigeria, is a phenomenon arising from the contact

between languages, often facilitated by various societal interactions such as trade, conquest,
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migration, religious conversations, and travel. Interference is defined as a situation where a
previously learned language influences the acquisition of a second or further language, resulting
in an intrusion in language acquisition. This interference manifests itself in various ways,
affecting both the learning and speaking of English as an official language in Nigeria.
Theoretical frameworks surrounding interference shed light on its complexities and implications.
Interference is also described as the unintentional transfer of elements from the Q&nguage
to the target language, leading to mistakes in translation and speaking. Interferedct is examined
within L1 and L2 translations, suggesting that translating from L1 to@n&y result in stronger
interference tendencies. Additionally, interference has been inte r%s going beyond the word
level, including syntactic, lexical, and grammatical inte@ . He also acknowledges that
interference can sometimes be seen as a positive a e&b%ranslation, enriching literary works.
In Nigeria, negative interference is prominent in age learning, especially among bilingual
\®)
individuals. Negative interference occurs h\eh the learner's response in the target language is
.
influenced by strong components of{@% mother tongue. This is particularly evident in cases
where individuals transfer fon@%anings, and distribution from their mother tongue to the
second language, such Q&emantic interpretation and its effects on sentence formation.
Furthermore, Ch@perspective on linguistic competence highlights interference as a
limitation to 1@1 1c competence, as it distorts the order of language usage. This is particularly
relevat\/ﬁerogeneous linguistic settings like Nigeria, where individuals strive to attain
linguistic proficiency amidst exposure to multiple languages. Understanding the causes and
manifestations of interference in Nigeria requires careful observation and analysis. Corder
suggests that studying language breakdowns can provide insight into normal language

functioning. In everyday practice, interference can occur in various contexts, particularly when
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individuals are tense or emotionally stressed, underscoring its pervasive nature in language

acquisition and communication in Nigeria®.

The issue of language interference has long been recognised as a significant obstacle to
mastering a second language. This interference arises from the transfer of speech skills from one
language to another, whether it be from the native language to a foreign language %ﬁom one
foreign language to another. Its impact extends to both receptive and productiv activities,
influencing an individual's success in using and mastering a foreign lang%g%searchers have
devoted considerable attention to understanding interference, as it aff rious linguistic levels,
including the lexical level, resulting in deviations from the lar®e norm and numerous lexical
errors among students. In Nigeria, where multilingualism ommon due to the presence of
numerous indigenous languages alongside Engli%’bnguage interference poses particular
challenges in learning English as a second l@. Interference can be categorised into two
main types based on the source of its app\QA{\ce: inter-language interference and intra-language
interference. Inter-language interfe@g&)ccurs when the native language or a previously learned
foreign language negativelyikﬁences the acquisition of a new language. This type of
interference is especiallxp ounced at the initial stages of language learning. In contrast, intra-

language interfe<enc\’o§6

displacemeg&béless mastered phenomena by more learned ones. Similarly, inter-language

cturs within the framework of the studied language, leading to the

interfe?ﬁ&%often results in the inappropriate transfer of phenomena from the native or
previously learned languages to the target language being studied. This can lead to the formation
of incorrect linguistic phenomena or the non-use of phenomena in the target language due to
their absence in the native or first foreign language. Such interference can occur across various

levels of the language system, including phonological, lexical, and grammatical levels. To
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address the challenges posed by language interference, educators and methodologists have
proposed various strategies. One approach involves periodic analysis of lexical units in both the
native and target languages to identify potential areas of difficulty for students. Teachers can
then tailor their teaching materials and exercises to mitigate the effects of interference and
facilitate the learning process. Additionally, efforts to identify similarities and differences in the

lexical structure of languages and determine "inter-language equivalents" ca Ip ‘students

navigate linguistic challenges more effectively*’. &<
The process of language acquisition, particularly the distinction en first and second

language acquisition, is a multifaceted field of study that enc@asses various factors such as
age, linguistic background, and cognitive development. Théndistinction between first language

N

(L1) and second language (L2) is fundamental in u ding how individuals acquire and use
language throughout their lives. First lang@en referred to as mother tongue or native
language, is acquired during early ch.il@, typically before the age of three. It forms the
foundation of linguistic competerégni serves as the primary mode of communication for
individuals within their nat'. guistic community. On the other hand, second language
acquisition is the proce &/hich individuals learn a language other than their native one, often
for educational, @%ﬁ al, or social purposes. In many cases, this involves acquiring an
official or s?b@ language such as English. Research indicates that first language transfer plays
a signl‘ﬂﬁg’role in second language acquisition, with learners often relying on structures and
patterns from their L1 when acquiring an L2. This transfer can manifest as interference, where
features of the L1 influence the production of the L2. For example, learners may encounter
difficulties in L2 pronunciation or syntax due to the influence of their L1 phonological or

grammatical structures. It is hypothesised that the degree of difference or similarity between the
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L1 and L2 influences the ease or difficulty of language acquisition. Additionally, Nation's
research suggests that while the influence of the L1 on the L2 is significant, it can be mitigated
through natural language use and exposure. Furthermore, age plays a crucial role in language
acquisition, with younger learners often demonstrating greater proficiency in acquiring an L2
compared to adults. This is attributed to the plasticity of the developing brain and th&bsence of

proficiency in an L2, albeit typically not at native-like competence. In L2 learners may

interference from the L1. However, research suggests that even adults can achie %h evels of
exhibit transfer of L1 syntactic structures, leading to errors in their @mpositions. Despite
these challenges, learners often rely on strategies from their@t navigate L2 writing tasks.

Similarities between L1 and L2 writing strategies have b erved, indicating that learners

draw upon their existing linguistic knowledge to scaifq)@ir L2 writing process*!.

2.1.4 Concept of Mother Tongue \Q’b

Mother tongue holds immenseéj&ance in students' educational journey, serving as
the cornerstone for cognitive 516& ent, cultural preservation, and overall academic success.
From birth, a child's first osure to language is through their mother tongue, which shapes
their understanding g& world and forms the basis of their linguistic and cognitive abilities.
Studies have o&kﬁly shown that children educated in their mother tongue exhibit faster
cognitive @
mothehbﬁ

gue. The pivotal role of mother tongue in education, emphasises the importance of

ellectual development compared to those taught in a language that is not their

universal access to quality education in one's language. This indicates that education in the
mother tongue enhances academic performance and fosters a deeper connection to one's culture
and identity. Through the integration of vernacular languages in the early stages of learning,

students can develop a sense of pride in their linguistic heritage and appreciate the rich diversity
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of human culture. Furthermore, research has highlighted the multifaceted benefits of mother
tongue education. Children who receive instruction in their mother tongue are more likely to
achieve higher educational outcomes, as they can better comprehend and engage with academic
content. Moreover, learning in one's mother tongue promotes inclusive learning environments by
encouraging parental involvement and fostering greater self-confidence among students.

value of proficiency in multiple languages while prioritising the use of the ongue as the

Emphasis on multilingualism reflects a holistic approach to language education an sing the
medium of instruction, especially in the foundational years of schoolir@y&mbracing linguistic
diversity and promoting the use of the mother tongue in educ 'c@den‘[s are empowered to
communicate effectively, preserve cultural heritage, an@ ibute to national integration.
However, the implementation of mother tongue educati ay pose challenges, particularly in

regions with linguistic diversity. It requires resources, teacher training, and support

ade%

systems to ensure effective teaching and }ﬁng in diverse language contexts. Additionally,
°

there is a need for flexibility in lang%g}pohcies to accommodate the preferences and needs of

students and communities*?. © \AQ

Mother tongue instructi &TI) plays a crucial role in the educational landscape of Sweden,
o \'
particularly for i@(an students. As illustrated by the classroom setting at Magnolia School,
MTI foster: nly linguistic skills but also cultural connections and a sense of belonging. In
this envitonment, students engage in lessons that blend grammar with cultural narratives, such as
the story of Hamdi Ulukaya, emphasising the importance of retaining one’s linguistic heritage
while adapting to a new society. The relational dynamics between students and teachers in MTI
classes often reflect a more egalitarian approach compared to traditional educational contexts,

fostering an atmosphere of camaraderie and shared learning experiences. Despite the recognised
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benefits of MTIL, its position within the Swedish educational system is somewhat precarious,
often relegated to a marginalised status. While policy documents advocate for MTI as a
fundamental right, its implementation frequently faces challenges, such as limited scheduling
and a lack of integration with mainstream subjects. The historical evolution of MTI has shifted
its framing from a tool for cultural enrichment and equality to a more utilitarian function aimed
at facilitating integration for minority students. This change highlights the com Qﬁrplay of

language, power, and identity in educational policy, necessitating a deeper examifidtion of MTI's

significance in supporting migrant students and its implications for bm@xcietal inclusion®.

Mother tongue education plays a critical role in the cognitid emotional development of
children, as it is the language through which they cons%&owledge, skills, and experiences
within their community. Understanding the I@Qge of instruction is essential for
conceptualising subject matter, which suppo@ argument that children should learn in their
mother tongue. In South Africa, the*® &e n of the Language-in-Education Policy in 1997
aimed to rectify historical 1n3ust1c®y granting learners the right to receive education in their
mother languages. This p @e ects the recognition of 11 official languages in the South
African Constltutlon and pfomotes the use of indigenous languages as media of instruction,
especially in the@).l}datlonal years of schooling. The advantages of mother-tongue education
include en enjoyment of schooling, improved learning outcomes, increased self-esteem,
and gré&y parental involvement, highlighting both cognitive and social benefits. Despite these
recognised benefits, the legacy of colonialism and apartheid has left challenges in implementing
mother-tongue education effectively in South Africa. Although the constitutional provisions and
provincial language policies exist, many learners are still compelled to study in a second

language, often English, due to the dominance of certain languages in the education system.
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Research indicates that this policy remains poorly implemented, with many parents preferring
English instruction for their children. This calls for a deeper examination of educators'
perceptions regarding the challenges of mother-tongue education. Adopting an ecological
approach to teacher agency can shed light on how educators navigate the complexities of policy
implementation, shaped by their individual beliefs, available resources, and the specific contexts
X

The concept of "mother tongue" gained significant international recogniﬁ‘\in e 1950s when it

of their teaching environments*.

was described as the language acquired during early childhood, se as a person's natural
medium for thoughts and communication. Following a inO‘[é@\IESCO meeting in 1958 that
advocated for mother tongue education, the term becanb&al to discussions on language in
education. However, in the African context, the con&as become increasingly ambiguous and
problematic. Researchers have noted issues s@%e lack of a clear definition, the multilingual
nature of many African nations, and'& fects of intermarriages on language use. These
complexities complicate the und@i?ing and application of mother tongue in educational

N

settings, particularly in re@here socio-economic factors prevent children from being raised
vi

in a stable linguistig&'

linguistic diversiOVidenced by its 11 official languages—presents both cultural richness and

nment. Taking South Africa as a focal point, the country's rich

educational%gnges. The historical context reveals that indigenous education was primarily
under }ﬁylonary control until the 1970s, after which language disparities began to affect the
education system more profoundly. Today, approximately 80% of South African children learn
in a language that is not their mother tongue, contributing to poor literacy outcomes. Given this
background, there is a need for reevaluation of the concept of mother tongue and proposes

adopting the term "dominant language" to better articulate the complexities involved. This shift
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in terminology is aimed at fostering clearer discussions and policies that address the foundational
language issues within the educational system, encouraging further research and collective
efforts to promote indigenous languages and improve educational outcomes across South Africa

and the broader African continent®.

The concept of "mother tongue" has undergone significant scrutiny, particularly in twntext of
education in African countries, where it has become increasingly ambiguo %oblematic.
Initially synonymous with "native tongue," the term gained prominene®intefhationally in the
1950s, referring to the language acquired in early childhood, servi Qnatural instrument for
thought and communication. However, challenges emerged, i@ing a lack of clear definition,
the multilingual nature of African societies, intermar@e ffects on home languages, and
socioeconomic factors affecting child-rearing pract%@n a country characterised by linguistic
diversity, the concept of mother tongue intei@ with rich socio-cultural dynamics. Historical
impositions, such as colonial educatib@cies, have also shaped language disparities. The

notion of mother tongue educatiOnéerged as a response, advocating for instruction in a child's

first language during eaﬂg@ﬁling. However, practical challenges arise when presuming a

child's mother tongue, €speCially in multilingual environments where the dominant language
.
may differ fror@presumed mother tongue. The traditional concept of mother tongue,
particularly n African societies, faces criticism. In some traditional African cultures, the
first lz%gp%ge aligns with the father's language, diminishing the significance of the mother
tongue concept. Questions arise regarding who constitutes the "mother" in language acquisition,
challenging the applicability and relevance of the concept within African contexts. In response to
these challenges, alternative frameworks such as the concept of "dominant language" (DL) offer

clarity and precision. DL refers to the language most frequently used in social interactions,
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reflecting a person's linguistic competence and preference. This concept acknowledges the
complexities of language use in diverse contexts, transcending biological or familial ties.
Recognising the limitations of the mother tongue concept, particularly in education, prompts the
need for clearer terminology and policy frameworks. Stakeholder consultations, both nationally
and locally, are essential in developing alternative concepts that resonate with Afti can socio-
cultural realities. Additionally, addressing the historical legacies of coloniali c c1a1 in
shaping language policies that promote linguistic diversity and equity in e@ n. Efforts to
promote African languages and clarify language concepts sho@a gn with practical

interventions that consider the educational and socio-cultural_needs of African populations.

While acknowledging the problematic nature of the mothe (@ glie concept, tailored approaches

are necessary to navigate linguistic complexities ancg@é inclusive education systems*®.

Mother-tongue education, which is often ViG@ solution to various educational challenges,
remains a topic of contention among .e@rs and policymakers, particularly in multilingual
societies. Proponents see it as a r@g for poor academic performance, while sceptics fear it
could compromise the quaht¢\§ucatlon The debate extends globally, raising questions about
language selection, socigt phcatlons, and the alignment of language policies with economic
and political age@/ﬁ ts core, mother-tongue education revolves around instructing students
in language tliar to them, typically those spoken at home. However, the selection of which
languaéi(glto prioritize poses philosophical dilemmas. In a diverse linguistic landscape,
decisions about which mother tongues to prioritise involve navigating issues of tribalism, racism,
and discrimination. The relative nature of mother-tongue education calls for nuanced discussions,
considering the broad spectrum of educational contexts. Common challenges to mother-tongue

education in Africa include resource constraints, English hegemony, limited terminology in local
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languages for technical subjects, and political factors. Resource shortages hinder policy
implementation, while English dominance in various sectors perpetuates linguistic inequalities.
Moreover, the linguistic diversity in Africa complicates language policy formulation, requiring
strategic planning at multiple levels to avoid exacerbating societal divisions. Economic factors
play a significant role in shaping language policies, with the state of the economy influencing the
strength of language policies. English's global dominance reflects the resource p \Qo nglish-
speaking nations, affecting language choices in education and employmen@ salaries and
brain drain further impede policy implementation, underscoring the 'xm interplay between
economic conditions and language decisions. Political dynamics also shape language policies,
with politicians wielding influence over policy implem@ Despite rhetoric supporting
indigenous languages, politicians often prioritise [English’ in public discourse, complicating

'@egacy of apartheid further complicates

language policy implementation in educatign.

language dynamics, reflecting historical i }hl ities and social tensions. Also, social factors
°

including demographic changes, ur@lon, and cultural shifts, influence language policies.

Demographic changes, such a@@ﬁtion and urbanisation, impact language use and identity,

posing challenges to moﬂ%&gue education. Moreover, evolving social norms and roles affect

language plannin(‘@hting the dynamic nature of language policy in response to societal

changes?’. 6

The clh(:%f language significantly impacts a child's educational experience, shaping not only
their academic performance but also their cultural and social identity. Scholars underscore the
importance of familiarity and continuity between the language spoken at home and that used in
schooling. They argue that encountering a familiar language in the classroom fosters a sense of

comfort and enhances the child's creativity and engagement with education. Mother tongue,
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defined as the language a child learns first within their family and community, is deeply
intertwined with personal, social, and cultural identity. However, defining the mother tongue
poses challenges, especially in diverse contexts like Nigeria, where children may acquire
languages other than their ethnic language due to various factors. There is an emphasis on
language proficiency acquired in early childhood, reflecting a competency-based perspective that
acknowledges linguistic rights and cultural heritage. In the educational context Q%-tongue
instruction refers to teaching using the language a child is most familiar{with; typically the
language spoken at home. Research suggests that a strong foundatior@ mother tongue can
facilitate a better understanding of the curriculum and foster a s@ttitude towards learning.
However, the decision on the language of instruction is cor@, nd influenced by pedagogical,
sociolinguistic, political, and economic factors. P a@lly, proponents argue that children
learn best in their mother tongue, necessitating th ortance of starting from the known to the
unknown. Instruction in a second langua Xay hinder educational development and create
.
cultural barriers, leading to a di@ct between the child's education and immediate
environment. However, practic&ﬁiderations such as language readiness and economic costs
may limit the feasibility %%r-tongue instruction, especially in multilingual societies. Socio-
linguistic factors @omplicate the language choice for education. The status and attitudes
towards langu@s, vailability of teaching materials, and linguistic diversity within communities
inﬂue%@ions on language use. Government policies often balance linguistic rights with
economic and political considerations, sometimes prioritizing dominant languages over mother
tongues. Literature on mother tongue education presents compelling arguments for both its
advantages and challenges. Advocates highlight its role in preserving cultural identity, improving

academic performance, and fostering critical thinking skills. Conversely, opponents point to
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practical barriers such as the scarcity of instructional materials and teacher training, as well as

concerns about discrimination and linguistic diversity within communities*.

There is a debate surrounding the use of the mother tongue as the medium of instruction in
Nigerian lower primary schools, analysing both its merits and challenges. The concept of mother
tongue refers to the language a child learns from birth, typically from their parents Q%egivers.
It is the language in which they are most proficient and comfortable expressiselves. In
the Nigerian context, where multiple indigenous languages are spokery% de English, the
choice of which language to use as the medium of instruction beco@ial, particularly in the
foundational years of education. The argument in favour o@g the mother tongue as the
medium of instruction rests on several pillars. Advocatesgle that children learn better and
faster when taught in a language they understandé% his approach is believed to prevent
delays in learning, enhance comprehension,@er a sense of belonging and confidence in
students. Additionally, involving pare&& the educational process becomes easier when
instruction is in the mother tongu c‘ilﬁally leading to higher levels of parental engagement
and support. Research su @at embracing multilingualism can have long-term economic
benefits for individuals @and=€ommunities, as well as contribute to better academic performance
and higher retent@s n schools. These advantages underscore the importance of considering
the linguist%éversity within a country like Nigeria and tailoring educational approaches
accord\&However, despite these arguments, challenges exist in implementing mother tongue
instruction. One concern is the feasibility of providing education in a diverse linguistic landscape
where numerous languages are spoken. There's also the issue of fairness, as some children may
come from households where English is predominantly spoken, potentially disadvantaging them

in a system that prioritizes mother tongue instruction. Moreover, the practicality of finding
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appropriate textbooks and educational materials in indigenous languages poses a significant
challenge. Without adequate resources and support, the implementation of mother tongue
instruction may face obstacles that hinder its effectiveness. In light of these complexities, it
becomes essential for policymakers to carefully review and consider the implications of using
the mother tongue as the medium of instruction. A comprehensive review should take into
account factors such as linguistic diversity, educational equity, resource Q%\ty, and
community engagement. Finding a balance between promoting indigen uglguages and
ensuring equal educational opportunities for all children is crucia@ e success of such
S
O

The concept of mother tongue, often referred to as the@salanguage, plays a pivotal role in

policies®.

language acquisition and learning. Scholars sugges@the influence of the mother tongue on
learning a second language is signiﬁcantrmined by the similarities and differences
between the two languages. This infh@nanifests in various forms of language transfer,
which includes sounds, gramm%’&meaning, phonetics, phonology, morphology, syntax,
semantics, and pragmatics S@nsfer can lead to either positive or negative effects on second
language acquisition; %& transfer enhances learning when the structures of both languages
.
align, while neg@;\\'ransfer can hinder progress when differences lead to confusion or errors.
This interp]% inguistic factors is underscored by the contrastive analysis hypothesis, which
posits\h@ understanding these differences is essential for effective language instruction.
Research in this area has been significantly influenced by theories such as Universal Grammar
proposed by Noam Chomsky, which suggests that learners possess an innate psychological

framework that aids in language acquisition. Larry Selinker's contributions further emphasise the

cognitive systems developed through the mother tongue, which learners draw upon when
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acquiring a second language. This relationship highlights that the first language's structural and
cultural elements inform how individuals navigate and master a second language. As the body of
research evolves, understanding the nuances of mother tongue transfer—both its benefits and
challenges—remains crucial for educators and learners alike, particularly as global
>\
>

dual, plays

communication continues to expand across cultural boundaries>’.

Mother tongue, defined as the first language learned and still understood by
a significant role in shaping cultural identity and health beliefs among irﬁgrtaﬂ{populations. In
the context of healthcare utilisation, particularly among immigra s, mother tongue can
influence communication styles, perceptions of healthcare es, and adherence to health
norms. Studies have shown that linguistic differences ngfect how health information is
received and understood, potentially leading to dis%@s in health-seeking behaviors. This is
particularly relevant in the examination of ge\@related healthcare practices, as cultural norms
surrounding gender roles often maniféstdifferently across various linguistic communities. For
example, within the Indian dias %&regional variations in mother tongue—such as Punjabi,

Guyjarati, and Hindi—ma@ e with differing attitudes toward gender and healthcare access

for sons versus daug’ht\eﬁ

understanding the, intérplay between mother tongue and healthcare utilisation is crucial. Research

Canada, where a diverse array of immigrant communities coexist,

indicates th ilies may exhibit varying degrees of gender bias in healthcare access based on
the cum&and linguistic contexts of their maternal country of birth. Such biases can affect
routine preventive care, including immunizations and well-child visits, and may lead to what
some researchers describe as "healthcare neglect" for daughters, particularly in communities with
a documented preference for sons. By examining mother tongue as a variable, researchers can

identify and quantify gender disparities in healthcare access, ultimately informing targeted
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interventions aimed at promoting equitable health outcomes for all children within immigrant

families>!.

S\

Mother tongue, also known as the native language, holds a vital role in shaph@l individual's
life and identity. It serves as the foundation upon which cognitive d&el ent, emotional
expression, and cultural connection are built. From the moment a s born, they begin to
absorb the language spoken by their caregivers, which forms a51s of their understanding of
the world around them. The significance of the o@ tongue extends beyond mere
communication; it plays a crucial role in intellec@’lbevelopment. Studies have shown that
cognitive and academic achievements are g@%en education is conducted in one's mother
tongue. Learning in a familiar language@\ces comprehension, critical thinking, and literacy
skills, providing a solid foundatio%(ature learning endeavours. Moreover, the mother tongue
fosters a strong sense of pers@ d cultural identity. Language is intertwined with one's sense
of self, influencing peﬁpgw, emotions, and social interactions. By preserving and nurturing

the mother tong@

This deep-r: connection contributes to a strong sense of belonging and self-acceptance.

iduals maintain a connection to their heritage, family, and community.

Additib\a% mother tongue proficiency facilitates the acquisition of additional languages.
Children who are fluent in their native language have a better understanding of language
structures and grammar, making it easier to learn new languages. This multilingual competence
not only expands educational and professional opportunities but also fosters cross-cultural

understanding and communication. Despite its undeniable benefits, mother tongue learning faces
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numerous challenges, particularly in education systems that prioritize non-native languages.
Many children enter school without proficiency in the language of instruction, leading to
disparities in academic achievement and perpetuating societal inequalities. In marginalised
communities, the lack of mother-tongue education exacerbates existing disparities and hinders
access to quality learning opportunities. To address these challenges and promote m&er tongue
learning, several strategies can be implemented. Beginning literacy teachin Qhe mother
tongue, ensuring the availability of relevant learning materials, and providing ¢datly childhood

education in local languages are essential steps. Moreover, sug@ effective teaching

methods and training native-speaking teachers are critical for fﬁter anguage proficiency and

academic success>2. Q

Mother tongue education has gained significant a@n in the global discourse on effective
teaching and learning methodologies. Deﬁne@’g first language a child acquires, the mother
tongue is not merely a means of commﬁ@n; it is intricately linked to cognitive development,
cultural identity, and education@{success. In various countries, especially those with
multicultural populations, t@iers advocate for the use of the mother tongue as the primary
language of instructio%ﬁg foundational learning years. This approach is recognised for its
.
potential to enh@tical thinking, improve learning outcomes, and reduce school dropout
rates. Rese ghlights that utilising the mother tongue facilitates the development of essential
cogniti}g%ills, vocabulary, comprehension, and reading abilities, ultimately contributing to
better academic performance in subjects such as mathematics and science. In Nigeria, the
National Policy on Education mandates the use of the mother tongue as the primary medium of

instruction for the first three years of basic education. However, in practice, English often

dominates the classroom, particularly in science subjects. This trend can be attributed to the
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country’s linguistic diversity, with over 300 ethnic groups, which complicates the effective
implementation of mother tongue instruction. Despite evidence supporting the benefits of mother
tongue education, including improved academic performance and student engagement, there

remains a notable gap in the usage of local languages in Nigerian schools>?.

Culture is understood as a multifaceted, socially acquired value system that sha essadividual
behaviours and interpretations. In healthcare, cultural competence encomp Q ability of
providers and organisations to meet patients' social, cultural, and lidguisti€ needs, thereby
enhancing health outcomes and minimising disparities. Effective nication in healthcare
can be impeded by interlingual asymmetries—language diffs in multilingual contexts—
and intralingual asymmetries—variances in communic '&tyles between experts and non-
experts. The importance of utilising patients' mo@ongues is particularly pronounced in
diglossic societies, where languages servﬁ\\®1nct roles; failing to do so may lead to
miscommunication, adverse health outt:@ zand dissatisfaction with care. To improve cultural
competence, there is the need fo%&ncaementation of strategies such as interpreter services,
cultural awareness traini the incorporation of culture-specific values into health
promotion. While fra ﬁks like the Calgary-Cambridge Guide provide communication
-3
training, they oft@rlook the unique importance of a patient's mother tongue. Translators and
interpreters %sital in bridging communication gaps, necessitating cultural competence for
effectiv\&ealthcare delivery. The interaction between dominant (Spanish) and minoritised
(Catalan) languages exemplifies the complexities of communication in diglossic environments.
To further enhance cultural competence in healthcare, the study recommends training health

professionals in cultural sensitivity, establishing policies to alleviate language barriers, and

involving community members and families in healthcare decision-making.
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The influence of a learner's mother tongue on their ability to acquire a second language has been
widely acknowledged, particularly in the context of writing. Non-native English learners often
encounter various challenges when producing written work, with errors frequently arising from
the structural and phonological differences between their native language and English. Studies
indicate that these errors stem from factors such as ignorance, social media influences, and peer
pressure, but the impact of the mother tongue is particularly significant. Resear: Q%sts that
as learners navigate the complexities of a new language, they often inadvert%lygply the rules
and structures of their first language, resulting in syntactical and sema@mrs that hinder their
overall writing proficiency. This phenomenon is further compli ta% multilingual classrooms,
where students from diverse linguistic backgrounds co@: to varied error patterns. In

Pakistan, where over 66 languages and mother ;to@ coexist, understanding how these

linguistic backgrounds affect English writing is ial for educators. The education system's
dual focus on rote learning and exam gﬁon has exacerbated the challenges faced by
students, leading to a decline in the’{(%ﬁtlng skills. Error analysis studies have revealed that
common issues among Pakis@%ﬁdents include verb-tense errors, spelling mistakes, and
improper vocabulary us&%%en linked to a lack of proper language instruction and self-

directed leamingg‘@ring these specific error patterns allows educators to tailor their
S

teaching strategie

skills @ll language acquisition,

0 address students' weaknesses, ultimately enhancing their English writing

The language policy in Zimbabwe has undergone significant transformations, particularly
regarding the use of mother tongues in education. Initially established by the Judges Commission
of 1962, which mandated English as the sole language of instruction, indigenous languages faced

considerable marginalisation in the classroom. This policy persisted largely unchallenged until
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post-independence, when the Education Act of 1987, later amended in 1996, recognised the
importance of a child's first language as the medium of instruction from grades one to three. This
shift was further solidified by the 2006 amendment, allowing for the use of Shona, Ndebele, or
English based on the prevalent language spoken by students prior to form one. Despite these
advancements, the implementation of such policies has been inconsistent, with English still
dominating the educational landscape from primary to tertiary levels. Research haSises the
necessity of using mother tongue instruction to enhance learning outchs,J articularly in
mathematics. Studies conducted in various African countries sugg@h students who are
taught in their first language tend to outperform those learning in a Second language, as the latter
imposes dual demands: language acquisition and conce rehension. This is especially
critical in mathematics, where comprehension of 1 ignificantly affects students' ability
to solve problems. The current reliance on En{hé ﬁathematics instruction has been shown to
hinder understanding, creating what has b }termed "instructional dead time" when students
.
struggle to grasp concepts in a 1@\@ they do not fully understand. By fostering an

educational environment that pri %es mother tongue instruction, educators can enhance both

literacy and numeracy sl@reby empowering students to actively engage in their learning
processes>>. :‘@

O
&

2.1.5 First Language and Achievement in Oral English
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First language plays a critical role in the acquisition of oral English, especially in multilingual
contexts like Nigeria. In such environments, English is often taught as a second language, and
the linguistic structures of students' native languages can significantly influence their proficiency
in speaking English. The interaction between a student's first language and their oral English
skills often affects their ability to express themselves clearly, leading to varying levels,of success
in oral English examinations. For instance, students whose first languages lack Qin honetic
or grammatical features present in English may struggle with pronunciation&ljgency, which
in turn, impacts their overall academic achievement in the language. T@c allenges are further

compounded by the scarcity of qualified instructors capable of :i@ly teaching oral English

in many regions, resulting in widespread poor performance communication. In addition to

linguistic interference, the teaching methods empl ral English instruction often play a
significant role in shaping students' achiever@ classroom, as a microcosm of language
learning, becomes the environment wher étdents engage in language experimentation and
.
practice. However, many students ar&(g\equately prepared for oral assessments due to limited
exposure to practical speaking{@gﬁunities. Oral English, unlike written English, demands a
higher level of spontanem@lage production, which many students find intimidating. Studies
have shown that performance in oral English correlates strongly with their abilities in
other language¢omponents, such as essay writing and comprehension. Therefore, improving oral

skills no@ enhances verbal communication but also has a positive impact on overall

academic achievement in English’®.

The influence of one's first language (L1) on the pronunciation of a second language (L2) is a

complex and widely studied phenomenon in linguistics. Research suggests that non-native
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speakers often incorporate sounds from their L1 into their L2 speech, resulting in pronunciation
errors. This tendency is particularly prominent when L2 sounds differ from those present in the
speaker's native language phonetic system. Such interference between language sound systems
can significantly impact foreign language competence and communication effectiveness. Studies
highlight the prevalence of pronunciation errors among non-native speakers, with incorrect
implementation of L2 sounds not found in the L1 system being a common oc Q&o These
errors can range from subtle deviations in phonetic articulation to more notiéeabl€”distortions of
L2 sounds. Understanding the mechanisms underlying these pronunci@«luifﬁculties is crucial
for language educators and learners alike. Furthermore, the e e@ess of targeted phonetic
training in addressing these pronunciation errors remains @ of debate and inquiry. While
phonetic instruction can help learners become more aw@f the differences between L1 and L2
sounds and develop strategies for improving thei unciation, the extent to which these new
elements are retained over time is uncertg.\ﬁctors such as individual learner characteristics,
.
instructional methods, and practice @umties all play a role in determining the efficacy of

phonetic training programmes.{*gﬂegree of influence exerted by an individual's L1 on their

English pronunciation ca@igniﬁcanﬂy depending on factors such as language proficiency,

exposure to Englid-:\&e%y'ng environments, and the age at which language learning began®’.

Furthermore; language interference significantly impacts students' achievement in oral
English\ especially in multilingual countries where ethnic groups use various vernaculars
alongside the national language. When learning English as a second or foreign language,
students often face challenges due to the influence of their mother tongue. This interference
occurs in areas such as phonology, grammar, and vocabulary, leading to errors in pronunciation,

sentence structure, and word choice. The psychological aspect of language learning plays a role
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as well, as individuals accustomed to their first language habits struggle to adapt to the phonetic
and grammatical rules of a new language. Sociolinguistic factors, such as the prevalent use of the
mother tongue in daily interactions, further compound these difficulties, as students may find it
challenging to switch to English in a structured learning environment. This phenomenon is
particularly evident in speaking skills, where students face the most interference from their first
language. Speaking, being the primary mode of communication, demands a Q%level of
fluency and accuracy in real-time language use. However, due to first languag€ interference,
students often apply their native language’s phonological and grar@:l rules to English,
resulting in errors. These errors manifest in the mispronunciation nglish sounds, incorrect
sentence structures, and limited vocabulary, all of whi Qer effective communication.

Consequently, students' oral English performance; v@ as they struggle to overcome the

ingrained linguistic habits of their first languag

N

Language transfer, or the tendency for@ s to apply the rules and structures of their native
language to the target language a significant role in shaping oral communication skills.

This influence manifests $ positive and negative ways, impacting vocabulary usage,

grammar structures, nuficiation, and pragmatic competence. Firstly, vocabulary poses a
significant chall&}due to differences between the first language (e.g. China) and English
lexical syst hile some words may have similar meanings across languages, there are often
subtle}\ylces and cultural connotations that learners may not fully grasp. Negative language
transfer can occur when learners mistakenly assume one-to-one correspondence between words
in their native language and English, leading to errors in word choice and usage. For instance,
the countable/uncountable distinction in English nouns differs from Chinese, causing confusion

for learners and resulting in grammatical inaccuracies. Also, grammar presents another area
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where language transfer can hinder oral English proficiency. Chinese and English have distinct
grammatical structures, leading to errors in verb usage, tense, prepositions, and articles. For
example, the absence of articles in Chinese may lead to omissions or incorrect usage of articles
in English by Chinese learners. Similarly, differences in verb conjugation and sentence structure
can lead to grammatical errors, impacting the clarity and accuracy of oral communication.
Pronunciation is heavily influenced by the phonological systems of the native la Q%:hinese,
being a tonal language, has different intonation patterns and phonetic inv€ntofy compared to
English. Negative transfer can result in mispronunciation of English @} syllable stress, and
intonation patterns. Additionally, learners may struggle with p n%that do not exist in their
native language, such as the "th" sound in English, to pronunciation errors and
difficulties in being understood by native speakers F@nore, pragmatic competence, which
encompasses the social and cultural aspects of lan use, can be affected by language transfer.
Differences in communication norms and convéntions between Chinese and English cultures can
.
lead to pragmatic errors in speech @oli eness strategies, and discourse patterns. Learners
may inadvertently apply comm g{on styles or strategies from their native culture, resulting in
misunderstandings or inap@?iate language use in English-speaking contexts. Beyond linguistic
factors, language @plays a crucial role in shaping oral English proficiency. Language ego
refers to learngss' self-perception and confidence in using the target language. High language ego
can i ib@rgrners from taking risks and practising oral English, fearing embarrassment or
making mistakes. This reluctance to engage in spoken English may stem from a desire to
preserve their self-image and competence in their native language. Consequently, language ego

can act as a barrier to effective language learning and oral communication skills development>°.
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In peer interaction settings, the use of the first language (L1) among learners who share the same
L1 is not solely driven by linguistic convenience. Instead, learners strategically utilise their L1 to
accomplish various communicative goals, such as managing tasks, discussing vocabulary and
grammar intricacies, and fostering interpersonal connections. This pragmatic use of LI
underscores its role as a valuable tool for facilitating communication and task completion within
the context of second language (L2) learning. Moreover, it suggests a nuan Qﬁ’vionship
between L1 proficiency and its utilisation in L2 learning environments. Sevetal factors influence
the frequency and functions of L1 use during L2 peer interaction. Aese factors are the
proficiency levels of learners in the L2, the nature of the tasks beingsundertaken, and the broader
learning context. While learners with lower proficiency lev@ e L2 tend to resort to their L1
more frequently, the demands of specific tasks al @ the extent and nature of L1 usage.
Furthermore, variables such as task types, modali d repetition contribute to the dynamic and
context-dependent nature of the relation }\getween L1 proficiency and L1 use. Task
.
complexity emerges as a crucial fact’(C%st may influence the prevalence of L1 use during peer
interaction. Although empirical@%ﬁce on the interaction between task complexity and L1 use
remains limited, there is &@stion that more complex tasks could potentially lead to increased
reliance on the ‘.’\Sh%fomplexity of tasks, as characterised by their resource-directing and
resource-dispﬁﬁlg dimensions, can impact learners' cognitive load and resource allocation
durin ta@formance, thereby influencing their propensity to use the L1 for communication
and problem-solving. The Cognition Hypothesis posits that cognitively more complex tasks have
the potential to enhance L2 learning outcomes by fostering deeper engagement, facilitating
negotiation of meaning, and encouraging feedback exchange among learners. While existing

research has primarily focused on the effects of task complexity on L2 linguistic performance
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and interaction-driven learning activities, there is a growing need to explore how task complexity
interacts with L1 use in peer interaction settings. Such investigations can provide valuable
insights into the mechanisms underlying L1-L2 interaction and its implications for language

learning pedagogy for English tests of orals among secondary school students®’.

The relationship between a student's first language (L1) and their achievement in Q&English
proficiency has been a subject of great interest, particularly in the context of a Foreign
Language (EFL). Mastery of core English skills—listening, speaking, &ng, and writing—is
critical for academic success in higher education, especially for. ine English speakers.
However, achieving proficiency in these skills, particular@eaking, poses a significant
challenge, even for students majoring in English. Speakigs en regarded as the most difficult
skill, requiring not only a strong command of E@’Q but also the confidence to articulate
thoughts publicly. As students navigate the @?process, their success is closely tied to the
learning strategies they employ, which@ from cognitive and metacognitive approaches to
social and affective strategies. The@hty to effectively use these strategies can greatly influence
a student's ability to deve ompetence in English. Moreover, research shows that students
who utilise a Varlety of ﬁage learning strategies are more likely to achieve higher levels of
proficiency in Er@ For instance, students' ability to apply strategies such as persistence, self-
directed le , and collaborative projects can positively impact their speaking abilities.
Additi&y& the role of L1 in oral English achievement cannot be overlooked, as it can act as a
scaffold for learning English. Students who receive instruction in their L1 alongside English
instruction tend to show better academic outcomes. This is particularly true for complex tasks

like speaking, where fluency and coherence depend on cognitive and linguistic foundations built

in the first language®'.
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2.2 Theoretical Review of Literature
2.2.1 Communicative Language Testing Theory

This study can be theoretically examined through the lens of Communicative Language Testing
(CLT) theory. CLT is rooted in the principles of communicative language teaching. It
emphasises assessing learners' ability to use language for authentic communi * In this
context, the complexity of oral English tests aligns with the communicativ@nds students
face in real-life situations. Central to CLT is the notion of authenticit &Qnguage assessment.
Authentic tasks mirror real-life communication scenarios, providi% ents with opportunities
to engage in meaningful language use. Therefore, the com f oral English tests should be
evaluated based on the extent to which they replica@uthentic communicative situations
encountered by students in their daily lives. CL cates for task-based assessment formats
that require students to perform real communslb@e tasks. Therefore, the tasks of the English test
of orals should be designed to elicit é%ﬂg of communicative functions, such as expressing
opinions, making requests, and @ing meaning. The complexity of the English Test of Orals

can be assessed based O@hemicity and complexity of the tasks students are required to

perform during the‘as&wnt.

Furthermore, @T emphasises the interactive nature of language use and assessment.
Assess{/ s,Should allow for meaningful interaction between the test taker and the interlocutor,
reflecting the dynamic nature of communication. Therefore, the complexity of oral English tests
should consider the degree to which they facilitate interactive communication, such as through
dialogue, discussion, and role-play activities. In addition to assessing speaking skills, CLT

emphasises the integration of language skills in assessment tasks. Oral English tests should cover
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listening, reading, and potentially writing components to reflect the holistic nature of language
use. The complexity of tests should be evaluated based on their ability to assess students'
proficiency across multiple language skills in integrated tasks. Cultural sensitivity is another key
aspect of CLT in language assessment. Assessments should be culturally appropriate and
relevant to the context in which they are administered. Therefore, the complexity of the English
Test of Orals should take into account the cultural backgrounds and communj Q&tyles of

students in Ibadan Southeast Local Government Area, ensuring that asgessitient tasks are

inclusive and culturally sensitive. O

Moreover, CLT emphasises the importance of providing cons@ve feedback to learners based
on their performance in assessments. Feedback should stpport students' ongoing language
development by helping them identify areas for @vement and build on their strengths.
Therefore, the complexity of oral Englis‘k@ ould consider their potential to provide
meaningful feedback to students, conw&‘g to their language learning process CLT also
underscores the need for task Val"@ﬁgc?\and adaptation in language assessment. Assessments
should include a range of :@\%pes and formats to accommodate the diverse needs and
preferences of learners. The«Complexity of the English Test of Orals can be evaluated based on
the variety and Q;ﬁ}}ﬁl y of assessment tasks, allowing for differentiation and personalised
assessment ences for students (Weir, 2018). Furthermore, CLT emphasises the role of
assess?hq%l motivating learners. Authentic assessment tasks can enhance learner motivation by
making the assessment experience more meaningful and relevant to students' real-life
communication needs. Therefore, the complexity of oral English tests should consider their
potential to motivate students to engage actively in the assessment process and demonstrate their

language skills confidently.
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2.2.2 Vygotsky Sociocultural Learning Theory

Learning occurs within social and cultural contexts, and language plays a central role in
mediating this process®?. In the context of oral English tests, the complexity of the assessment
can be understood in terms of its alignment with the sociocultural experiencesq*nguistic
development of students in Ibadan Southeast Local Government Area. @sky‘s theory
emphasises the importance of social interaction in learning. In ontext of language
assessment, oral English tests should provide opportunities for stu% 0 engage in meaningful
interactions with peers, teachers, and other members of t unity. The complexity of the
tests can be assessed based on the extent to which t acilitate collaborative learning and

interaction, allowing students to scaffold their lan% evelopment through social interaction.

Furthermore, Vygotsky introduced thf C é of the zone of proximal development (ZPD),
which refers to the difference betwg&‘—y\at a learner can do independently and what they can
achieve with the assistance 0?@& knowledgeable other. The complexity of oral English tests
should take into accounﬁ@%s’ ZPDs, providing tasks and activities that challenge them to
extend their lan 'g%ﬁls while still being within their reach with appropriate support. Tasks
that are too @r or too difficult may not effectively promote learning and development.
More%&otsky emphasised the role of language as a tool for thought and communication.
In the context of language assessment, oral English tests should assess students' ability to use
language for both cognitive and communicative purposes. The complexity of the tests can be
evaluated based on their ability to elicit higher-order thinking skills, such as analysis, synthesis,

and evaluation, as well as effective communication skills, such as clarity, coherence, and fluency.
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Additionally, Vygotsky’s emphasis the importance of cultural context in learning. Suggests that
tasks and activities should be culturally relevant and sensitive to students' lived experiences,
ensuring that the assessments accurately reflect their language abilities and communication styles.
In addition, the role of the teacher as a facilitator of learning is accentuated. In the context of
language assessment, teachers play a crucial role in guiding students through the assessment
process, providing support, feedback, and encouragement. The complexity of o ng ish tests
should consider the quality of teacher-student interactions and the exten% ich teachers
effectively scaffold students' language development during th %ssment. Moreover,

Vygotsky's theory highlights the importance of cultural aﬂifact@%ls in mediating learning.

In the context of oral English tests, technological tools and es can enhance the complexity
of assessments by providing students with access o% entic language materials, multimedia
resources, and interactive platforms for communi and collaboration. The complexity of the
tests can be evaluated based on their integ&h of technological tools and resources to support

N

language learning and assessment. \Cj\

Moreover, the theory unders&&role of play and imagination in learning. In the context of
oral English tests, creat'\gd interactive tasks that allow students to use their imagination and
express themsel@an enhance the complexity of assessments. Tasks that encourage role-
play, storyt and dramatisation can provide students with opportunities to use language in
meani?glg/and creative ways, promoting language development and communication skills.
Additionally, Vygotsky's theory highlights the importance of peer collaboration and peer
interaction in learning. In the context of oral English tests, group activities, collaborative projects,

and peer feedback sessions can enhance the complexity of assessments by providing students

with opportunities to learn from and with their peers. The complexity of the tests can be assessed
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based on their integration of peer collaboration and interaction, fostering a supportive and

interactive learning environment.
2.2.3 Second Language Acquisition Theories

Second language acquisition (SLA) theory provides a comprehensive framework for
understanding the process by which individuals learn and acquire a second lan such as
English, which is often taught as a foreign language in many countries, inc](d/@\ﬁgeria. This
theory aligns with assessing the complexity of the English Test &Qrals among Senior
Secondary Two (SS2) students in Ibadan Southeast Local Govern rea, Oyo State, Nigeria.
Accordingly, language acquisition occurs when learners sed to comprehensible input
that is slightly beyond their current level of proficiency. Jehe context of ETO, the complexity of
oral English tests may challenge students' comp@lon abilities if the input provided in the
test questions exceeds their linguistic compek@ Furthermore, it emphasises the importance of
meaningful interaction and negotiatioij@e ning in language acquisition. The oral component
of the test necessitates students ‘&%ﬁge in spoken interactions, which may pose challenges due
to factors such as anxiet,wl\d vocabulary, and lack of fluency. Considering the Cognitive
Perspective, SLT&@@sise the role of cognitive processes such as attention, memory, and
problem—solvi§‘g.vnguage acquisition. Students facing cognitive challenges in processing and

understan@

and appropriateness may affect their oral English proficiency. Furthermore, the Affective Filter

e oral prompts, formulating responses, and monitoring their speech for accuracy

Hypothesis, suggests that affective factors such as motivation, anxiety, and self-confidence can
influence language acquisition®. This signifies that students' performance in English Tests of
Orals may be affected by test anxiety, fear of making mistakes, and lack of self-confidence in

their speaking abilities. Additionally, the Input Processing Model posits that learners process
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input for meaning before focusing on form®. Therefore, students may struggle to comprehend
the oral prompts and questions if they encounter linguistic features or vocabulary beyond their

current level of proficiency, hindering their ability to produce accurate and meaningful responses.

Moreover, the Monitor Model, distinguishes between acquisition and learning, suggesting that
language acquisition is subconscious and implicit, while language learning involvg%)nscious
and explicit knowledge of grammar rules. Relatedly, it suggests that s acquire
grammatical structures in a predictable sequence, regardless of the order dif they are taught
Relying on these submissions, students may rely on their acquir istic competence to
generate spoken responses but may struggle with explicit matical accuracy under the
pressure of the test situation. Therefore, students' oralé®ency may reflect their stage of

grammatical development, with errors and fossilisﬁbccuﬁing as they progress through the

language acquisition process. ®%
2.3 Review of Empirical Studies .@
&

A study investigated the washb@e tect of the WAEC/SSCE English Test of Orals on teachers'
methodology, paﬂicular@%sing on Senior Secondary School teachers of the English
Language in So 0’\& polis. In a mixed-method approach involving survey and case study
strategies, da@vere collected through questionnaires and semi-structured interviews. The
sampl*/@) 1sed 32 out of 41 English teachers selected randomly for the survey, while an
additional 5 teachers were purposively selected for interviews. Quantitative data analysis
involved frequencies, percentages, and mean ranking, while qualitative data from interviews
were analysed qualitatively. The findings revealed that examination-related factors significantly

influence teachers' choice and use of methodology, with teachers often aligning their teaching
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practices with the format and content of the test. Specifically, factors such as WAEC syllabus,
past question papers, and examination guide textbooks were identified as the most influential in
shaping teachers' instructional decisions. This alignment with examination requirements
sometimes leads teachers to prioritize test-related content over other aspects of the curriculum,
potentially limiting students' exposure to a broader range of language skills and knowledge. The
study highlights the negative washback effect of the examination syste Qn\eaching
methodology, as teachers tend to focus primarily on preparing studen the specific
requirements of the test rather than fostering a more comprehens@yroach to language
learning. The findings underscore the need for examination bodi s%prove the testing system
to promote a more balanced and effective approach to ge instruction. This includes
revising examination formats and content to refl ctfb%)ader range of language skills and
competencies, as well as providing support and rces for teachers to develop more varied
and innovative teaching practices. The ’\u' %&ive data from interviews further supported the
.

8

quantitative findings, revealing tea@ reliance on examination-related materials and their

perception that adherence to th& ination syllabus is crucial for students' success in the test.
Teachers expressed cono@out time constraints and the pressure to ensure that students
perform well in t @mﬁon, which often leads them to prioritise test preparation over other

instructional objectives®.

O

A speaﬁy study conducted in the USA involving 117 bilingual kindergarten and first-grade
children sheds light on the relationship between oral language proficiency and reading
achievement in bilingual contexts. The study examined how vocabulary knowledge and
morphosyntactic ability in both Spanish and English were related to English reading outcomes.

Using both ordinary least squares (OLS) and quantile regression methods, the researchers found
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that English vocabulary and morphosyntactic skills were significantly associated with reading
achievement. However, English vocabulary knowledge emerged as the most critical factor at
higher quantiles of reading achievement, suggesting that a strong vocabulary base is particularly
beneficial for higher-performing readers. Cross-language analyses further revealed that Spanish
oral language abilities, particularly vocabulary, played a significant role in predicting English
reading achievement. Spanish vocabulary was predictive of reading performa Q{thh high
and low levels of reading achievement, indicating that bilingual children’s réadifig skills are not
solely dependent on their proficiency in English. In contrast, Span@n rphosyntax did not
show varying effects across different reading levels, implying_tha ocabulary may be a more
reliable predictor of reading success in bilingual chlldre@ orphosyntactic ability. These
findings align with theoretical frameworks such a tl@ple View of Reading, which posits
that reading comprehension is a product of ec& skills and language comprehension. The
results suggest that Spanish Vocabula prov1de bilingual children with a stronger
foundation for acquiring literacy \ﬁ\

an morphosyntactic knowledge. This insight

emphasizes the importance of qug{ng vocabulary development in both languages to support

reading achievement am@gual learners®®.

A recent 1nvest1@b aimed to identify the English language proficiency thresholds necessary
for minimiz nguage-related challenges experienced during their studies was carried out in
Japan. 1sing a mixed-methods approach, the study surveyed 264 students in Tokyo,
complemented by 13 follow-up interviews to gain deeper insights into their experiences. The
exploratory and confirmatory factor analyses confirmed underlying dimensions, challenges
aligning with the a priori assumptions of language skills, including reading, listening, speaking,

and writing. The findings indicated that English language proficiency, as measured by the
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TOEIC score, was a statistically significant predictor of the challenges encountered in the
English proficiency programmes. Although no distinct threshold of proficiency was identified,
variations in perceived ease of study correlated with differing levels of English proficiency. This
suggests that while higher proficiency levels may alleviate some challenges, the relationship is
nuanced and complex. Moreover, interview data revealed that the determination of language
proficiency thresholds was influenced not solely by linguistic capability but also Qac rs such
as prior content knowledge, motivation, and the classroom learning environn@l/thse findings
underscore the multifaceted nature of language challenges in EMI @Xets, highlighting the
importance of considering a broader range of influences be %e language proficiency.
Practical implications for pedagogy were discussed, sugg at educators should not only
focus on improving language skills but also addres th@dditional factors to support students
in English Medium Instruction (EMI) prog am%§ffectively. By fostering a more holistic

approach to language education, instimtio@ etter equip students to navigate the challenges

of studying in a foreign language, ult@y enhancing their academic success®’.

RS

Connectedly, a recent Su@t to address English language learners, self-efficacy, and the

achievement gap: understanding the relationship between academic and social-emotional growth
by analysing the ela\'ns ip between self-efficacy and academic growth in math and reading for
during mid ool. Using multivariate models, the study found that while students overall
showe}\s%emic growth, self-efficacy declined for both English Language learners (ELLs) and
non-ELLs, with ELLs experiencing significantly lower achievement and self-efficacy levels. The
study also revealed that the slower academic growth seen in ELLs could be partly explained by

their lower self-efficacy at the start of middle school. Specifically, self-efficacy was found to

mediate the relationship between ELL status and achievement growth in math and reading. This

94



suggests that the initial self-efficacy gap between ELLs and non-ELLs contributes to the
widening achievement gap over time. These findings highlight the importance of addressing both
academic and social-emotional learning to support ELLs in closing achievement gaps,

particularly through interventions that enhance self-efficacy in the early stages of their

5\

A study examined the challenges facing the teaching and learning of Spoken E@n Nigerian

education®®.

secondary schools, focusing on the specific context of Ogun State. % d as a survey
research, the study involved 200 English language teachers selecte 40 secondary schools
in Ijebu East and lkenne Local Government Areas. Throu@imple random sampling, the
researchers gathered data using a self-constructed questionnaisg’ with 30 items addressing various
challenges in teaching and learning Spoken Engli%’be reliability of the questionnaire was
established through the test-retest method, yiﬂ\@ reliability coefficient of 0.81. The findings
revealed several significant challenges.ix\&ing the teaching and learning of Spoken English in
Nigerian secondary schools. Firswdagogy emerged as a crucial factor influencing the
learning of Oral English, w@@j% of respondents agreeing that teaching methods play a
significant role in stude &uisition of spoken language skills. Secondly, the study highlighted
the detrimental ée/%’ large class sizes on the teaching-learning process, with 78% of
participants ,b@wledging its negative impact. Additionally, teachers' preferences for other
aspect &(e English language were found to affect the teaching of Oral English, as 91% of
respondents expressed a preference for teaching other English language components over spoken
English. Further, the inherent nature of English language sounds was identified as another
challenge, with 87.5% of participants agreeing that the complexity of English phonetics

influences the teaching-learning process. Interestingly, the mode of assessment was perceived
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differently, with 50% of respondents indicating its impact on teaching-learning, while the
remaining 49.5% disagreed. Finally, the availability of instructional materials emerged as a
significant challenge, as 66% of participants agreed that the lack of materials negatively affects

the teaching-learning of Spoken English®’.

In an article that provides an insightful analysis of empirical studies spanning from %to 2014
on second-language (L.2) oral proficiency testing, with a specific focus on dis ’< and social
interaction within these tests. The article organised the reviewed studiej%)gd three common
test setups: oral proficiency interviews (OPIs), paired peer tests, an p peer tests. Through
this framework, recent advancements in L2 oral proﬁcienn@stlng research are explored,
particularly within face-to-face contexts. The review hi h@ several key findings. Firstly, it
notes a prevalence of studies focusing on the O%%mat, indicating a significant body of
research dedicated to this particular testing m\\@%owever, there is also evidence of a growing
interest in paired and group tests, sugg@@)a broadening scope of research in the field of L2
oral proficiency testing. The revi%gc?o identifies a gap in the literature regarding oral test
studies within discourse jou@‘ his observation suggests a potential area for future research
collaboration and inter%@inary exploration, where insights from discourse analysis could

[ ]
enrich our under(an%g

review underseofes a notable emphasis on assessment, validation, and rater perspectives across

f L2 oral proficiency testing practices and outcomes. Furthermore, the

O
the ex?rﬂigd studies. While these aspects are undoubtedly crucial for ensuring the reliability and
validity of L2 oral proficiency tests, the review suggests a need for more detailed analyses of
interaction within these tests. This calls for a deeper exploration of interaction dynamics speaks
to the importance of understanding how language learners engage in real-time communication

tasks, which can inform both test design and teaching practices’.
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A mixed-methods research study was conducted to examine the effect of the discussion method
of teaching on Nigerian secondary students’ performances in the Test of Orals. The research
design employed was a sequential mixed-methods approach, comprising quantitative and
qualitative phases. In the quantitative phase, a quasi-experimental one-group pretest-posttest
design was utilised, involving 24 students from a Senior Secondary School III class. The
intervention involved teaching through the discussion method, specifically Q% on the
concept of faulty analogy in English pronunciation. Subsequently, both pretést afd posttest data
were collected and analysed quantitatively using descriptive statistics@ ired-sample t-tests.
The qualitative phase involved interviewing the participants t @ their perceptions of the
intervention's effectiveness. Quantitative analysis of the and posttest scores revealed a
statistically significant improvement in students' perfi ces following the intervention. The
mean scores increased from 6.13 in the pretesQoQ n the posttest, indicating a positive impact

of the discussion method on students' or }o iciency. Qualitative data from the interviews

supported these findings, with stude@mowledging the difficulty of the Test of Orals before
the intervention and expressh@ tive evaluations of the discussion method. The findings
suggest that the discussib@%od of teaching effectively enhances Nigerian secondary school
students' perform @the Test of Orals. By actively engaging students in discussions and
facilitating peﬁgrlaction, this teaching approach promotes a deeper understanding of language
conce%@fosters confidence in oral expression. Furthermore, the intervention not only

improved students' academic performance but also made the English Language course more

enjoyable and meaningful for them’!.

A group of researchers investigated the impact of test format on oral performance, focusing on

test scores and discourse features such as accuracy, fluency, and complexity. The study involved
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23 Iranian EFL learners who participated in three different test formats: monologue, interview,
and group oral test. The productions of the participants were rated holistically and analytically by
four raters. The findings of the study, analysed using Friedman and Wilcoxon Signed Rank Tests,
revealed that the participants achieved the highest scores in the group oral test, followed by the
monologue and interview formats. However, the differences between the group oral test and
monologue were not statistically significant. Furthermore, analysis of the pro @&scourse
indicated significant differences among the three test formats. Speciﬁcally,%goup oral test
resulted in the most accurate production, while the monologue sh &he highest level of
complexity. Too, the study explored the relationship between t s%obtained in different test
formats and the discourse features. It was found that accur. Qtes were significantly related

to both analytic and holistic ratings across all esb%nats. This highlights the intricate

relationship between discourse features and the f!@ considered by raters when assessing oral

o \%
perfi . @

A study that delves into the effec@fg?te West Africa Examination Council (WAEC) and the
National Examination Coun@CO) Oral English Syllabi on the spoken English proficiency

of secondary school leﬁgin Kogi State, Nigeria. It was grounded in the context of poor

performance in t@

students' co@ication. Through a survey research design involving five sampled schools, the

nglish tests of these exams and the resultant lack of intelligibility in

study %iegéd students' oral proficiency using a criterion-referenced and bi-dialectal/transitional
approach. Key findings indicated that while the WAEC and NECO syllabi were deemed
adequate, the exclusion of the Alternative A Test (listening and speaking) rendered the Oral
English Test less challenging. Moreover, the study suggests that the teaching of Oral English

should be more practice-oriented, incorporating real-life situations rather than solely theoretical
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instruction. Students' poor performance in oral English was attributed to various factors such as
interference from their mother tongue, lack of qualified English teachers, and insufficient
practice. Additionally, there was a discrepancy in opinions regarding whether Oral English was
consistently taught when WAEC and NECO examinations approached. Regarding reasons for
students' lack of intelligible speech, factors such as background, inability to master standard
pronunciation, interference from the local language, ridicule, and inadequat %hl g were
highlighted. Teachers' responses indicated general agreement on the adequaCy of*the content of

&ctiveness of certain

the WAEC and NECO syllabi, though there were reservations about @f

aspects, such as the choice of Alternative B and the theoretical ﬁtur of the oral test’’.

The study on Saudi college students’ and teachers’ perg@es regarding the effectiveness of
oral assessment techniques in EFL classrooms sB%hght on crucial aspects of language
teaching and evaluation. Utilising a mixe()\s@% approach, the research delves into both
quantitative and qualitative data to glean\\' ights into the assessment practices and perceptions
of both teachers and students. Q SQIVG findings, as depicted the array of oral assessment
techniques employed by EFL&@S. Notably, a variety of communicative assessment methods
such as oral discussio \rb-play, dialogue, and picture description were utilised frequently,
indicating a divﬁ.i/&'a proach to evaluating speaking skills. This aligns with contemporary
pedagogica%@s advocating for authentic and communicative assessment. Conversely, the
study's\(cgfts diverge from previous findings suggesting a lack of variety in assessment
techniques among EFL teachers identifying a potential shift towards more diverse assessment
practices. Qualitative insights complement these quantitative findings, providing a balanced
understanding and contextualisation of the assessment practices observed. The qualitative

analysis offers a deeper exploration of teachers' rationale behind the selection and
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implementation of specific assessment techniques. For instance, the emphasis on communicative
tasks like oral discussion and role play may stem from a pedagogical commitment to fostering
real-world language use and interaction. This resonates with contemporary literature advocating
for authentic assessment tasks aligned with communicative language teaching principles.
Furthermore, the qualitative findings illuminate the congruence between teachers' assessment
practices and pedagogical beliefs. The adoption of communicative assessment te Q& reflects
a departure from traditional assessment methods and signifies a pedagogicalishiftfowards more
learner-centred and task-based approaches. This finding contradicts pr xresearch suggesting
a prevalence of traditional assessment methods in Saudi EF c%oms indicating potential

advancements in pedagogical practices over time’*. Q

A study explored the effects of computerised dyn%’bssessment (C-DA) and rater-mediated

assessment on Iranian EFL learners' test anx@ing performance, and oral proficiency. The

research involved 64 intermediate Iraniah\\E'Ns learners, randomly divided into experimental and

control groups. Various instmme@fﬁcluding the Preliminary English Test (PET) and the

Science Anxiety Scale (SAS.Q\%G utilised to measure language proficiency and test anxiety.

Both groups underwe%\gests for oral and written skills before receiving the respective
i

[ ]
interventions. Th@f

mediated as@en‘a Over 19 sessions, evaluations were conducted after each phase, with SPSS

ental group received C-DA, while the control group underwent rater-

softwa\géd for data analysis. The results indicated significant differences between the
experimental and control groups in writing accuracy, fluency, and complexity post-tests, with the
experimental group demonstrating higher scores. The findings suggest that C-DA positively
influenced Iranian EFL learners' writing proficiency by enhancing accuracy, fluency, and

complexity. The interactive nature of C-DA, along with tailored feedback and scaffolding,
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facilitated students' writing development. Moreover, the study highlights the importance of
dynamic assessment approaches in language teaching contexts to address individual learners'
needs effectively. The implications of the study emphasise the potential of C-DA in improving
EFL learners' writing skills and reducing test anxiety. Educators and curriculum developers are
encouraged to integrate dynamic assessment techniques into language instruction to enhance
learning experiences. Future research could explore the long-term effects of C-D %ﬂrentions
and examine their applicability across diverse learner populations and langudge proficiency
levels. Additionally, investigating the transferability of C-DA outcom@«her language skills,

such as speaking and listening, could provide further insigh@t overall effectiveness in

language teaching contexts’>. Q

The analysis of 21,409 participants from the Early %’ibhood Longitudinal Study—Kindergarten
cohort examined the influence of home @01 factors on children's reading mastery
throughout elementary school and Gm@ focusing on home language use, timing of oral
English proficiency, and English @f@ge learner (ELL) services. Findings indicate that non-
English language use at horn@sociated with decreased reading mastery in Grades 1 and 3,
though this effect dimi '&y Grades 5 and 8 when teacher and school factors are considered.
Additionally, th r‘le’\%\r impact of delayed oral English proficiency on reading mastery is
partly expl%@by school and teacher influences, especially the provision of ELL services.
These\&s highlight the importance of offering language support services to language

minority students and their families from the transition to school through the elementary years,

underscoring the role of policy in fostering educational equity’®.

A retrospective analysis explored why children, matched for English proficiency and

socioeconomic status (SES) at the start of the school year and taught in English, showed
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differing academic achievement by year's end. Factors such as productive competence in English
morphology, syntax, vocabulary, verbosity, social interaction patterns, first language (L1)
performance, and personality were examined. Despite notable intra-group variability, key
findings emerged that hold significant implications for ESL curriculum design. Vocabulary
knowledge was identified as the most critical aspect of second language (L2) competence for
academic success, while grammatical accuracy had minimal impact on stud Q%h’nediate
academic performance. Additionally, social communicative competence {id fiot necessarily
translate to academic communicative competence. Crucially, the use 0@% found to enhance

conceptual development, even when assessed through L2, l@l ing the role of bilingual

support in fostering academic achievement in English learn

Q

Also, a mixed-methods study conducted at a publi&aersity in Turkey examined the factors
contributing to academic success in an Ecor@ programme taught through English Medium
Instruction (EMI) and Turkish Medium{né' ction (TMI). Data from test scores of 159 fourth-
year students and their General E &h Proficiency (GEP) scores were analysed, followed by
semi-structured interview students. Results revealed that GEP was not a significant
predictor of success m Qourses while academic success in TMI significantly predicted EMI
achievement. Th@gests that integrating native language instruction alongside EMI courses
enhances s performance in EMI, supporting a hybrid Multilingual Model of EMI
implen%&on. Qualitative findings further highlighted students' reliance on first-language

courses to improve their EMI outcomes. These insights highlight the value of a balanced

linguistic approach and offer pedagogical and research implications for improving EMI success’®.
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Relatedly, a study examined the relationship between course performance, English proficiency,
motivation, and academic language skills within an English Medium Instruction (EMI) business
program at a Japanese university revealed important findings regarding academic success in EMI
contexts. Data from 146 students indicated that English language proficiency and academic
English skills were significant predictors of success, emphasizing the need for targeted language
support for lower-proficiency students. Interestingly, motivation did not corre Q&u higher
academic performance, challenging existing research that often links motivatioff"to success in
language learning. Interviews with seven students highlighted &]CCGSS in EMI is

multifaceted, encompassing not only grades but also le:u$mprehension, language

proficiency gains, and long-term career advancement. The ngs stressest the complexity of
achieving academic success in EMI and the necessi% f%%nprehensive language and academic

support services’.

A study speciﬁc@ed on the challenging realm of speaking proficiency tests in English
language le@, where maintaining reliability poses significant difficulties. While existing
resear(\&explored various methods for assessing scoring consistency, this study stands out as
the first to introduce the gauge repeatability and reproducibility (GR&R) approach to the
educational context. By employing both intra- and inter-rater reliabilities, along with validation
using the intraclass correlation coefficient (ICC), the research evaluated the effectiveness of the

GR&R method in identifying reliability issues compared to traditional approaches. Through a
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case study involving three examiners assessing 30 recordings of a speaking proficiency test, the
study demonstrates the superiority of the GR&R method in detecting scoring inconsistencies
over the ICC approach. Moreover, the research identifies several key factors influencing scoring
disparities, including group performance estimation, the order of work presentation, rubric
complexity and clarity, the selected topic by the student, familiarity with accents, and recording
quality. Importantly, it not only identifies these root causes but also proposes pr. &olutions
to address them, thereby enhancing the precision of the measurement syster{ljgn be inferred
through this study that various stakeholders in language proﬁci@&ssessment, include
educational institutions, test developers, and policymakers h %nce on English tests of
orals. The GR&R method offers significant contributions l@ essing reliability issues, which

are crucial for ensuring fairness and accuracy in suge&%udgments. Ultimately, this research

benefits overall performance comparisons alfb ecision-making processes in language

education®. @
ducat . @

2.4 Conceptual Framework Q’\

Independent Variables QQ\
n\\

Mother Tongue
Dependent Variable
\‘(O
Intralingual factors
. Students’ Achievment in
English Language Test of Orals in English
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2.5 Summary of Gaps in the Literature

Although the literature presented highlights several key areas of research in language studies,
particularly focusing on challenges and methodologies related to the assessment and teaching of
spoken Test of Orals in English there are notable gaps that emerge from the synthesised studies.
Firstly, while there is extensive exploration into the challenges facing the teaching learning
of spoken English, particularly in the Nigerian context, there appears to be a la@tten‘[ion to
the specific needs and experiences of students from diverse linguistic aw 1 backgrounds.
Understanding how factors such as multilingualism, language con d language attitudes
intersect with spoken English proficiency could provide ﬁ insights into effective
pedagogical approaches tailored to the unique contexts %amers. Secondly, the literature
highlights the influence of examination systems,@% as WAEC and NECO, on teaching
methodologies and student performance i@%nglish tests. However, there is limited
discussion on potential alternative asses@models or reforms that could mitigate the negative
washback effects of high-stakes e@cations. Exploring innovative assessment practices, such
as portfolio assessment, p@ance-based tasks, or task-based assessment, could offer

alternative avenues f(@ating oral proficiency while promoting more holistic language

learning experier@s;\\'

Furtherm: ile there is a growing body of research on dynamic assessment approaches, such
as com}érised dynamic assessment (C-DA), there is a need for more longitudinal studies to
investigate the sustained impact of these interventions on language proficiency development over
time. Longitudinal research designs could provide valuable insights into the long-term
effectiveness and transferability of dynamic assessment techniques across diverse learner

populations and proficiency levels. Additionally, the literature review underscores the
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importance of reliability and validity in oral proficiency assessment, particularly in high-stakes
testing contexts. However, there is a limited exploration of the socio-cultural and contextual
factors that may influence rater judgments and scoring consistency in oral proficiency tests.
Investigating the role of factors such as accent variation, cultural bias, and rater training in oral
proficiency assessment could enhance our understanding of the complexities inheren&

R
O

subjective assessment practice.
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Chapter Three

Methodology

This chapter contains the methods and techniques that will be used in this study.
Specifically, it presents the research design, the population of the study, sample and sampling
techniques, instruments for data collection, validity and reliability of the instrument*ethods of

data collection and methods of data analysis. OQ
3.1 Research Design é

The descriptive survey research design was used to carry outthis y. The research entailed
collecting data from representative samples of the populati@t e study so that their responses
to the items of the questionnaire can be analysed a d@lgs generalised on the population. It
was considered appropriate for the study bec ’tb»research was concerned with the collection
of data, as they existed, with no maniP lat }from the researcher, for the purpose of accurate

description and interpretation of data,\cj\

3. 2 Population of the St 3@

The research populati resents the totality of all subjects that conform to the set of
specifications as @e for this research. It consisted of the entire students that the researcher
desired to n@subjects and respondents to the research instrument. The breakdown of the
numbe}sQ/%'econdary Schools and the population of students in each school as found in Ibadan

Southeast Local government is displayed in Table 3.2.1 below:
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Table 3.2.1

Population of Public Secondary Schools in Ibadan, Southeast Oyo State

S/N Public Secondary Schools in Ibadan Southeast Population of Students in the
Local Government School
1. Saint Anne’s School, Ibadan. 123
2. Yejide Grammar School, Ibadan 203
3. Olubi Grammar School Ibadan 132 Q\
O
4, Saint Luke’s Grammar School, Ibadan. 110 &Q/
5. Saint David Grammar School, Ibadan %Q
6. Community Secondary School, Kudeti, Ibadan ®21
7. Anglican Grammar School, Ibadan. QQ 194
8. Eyinni Grammar School, Ibadan. ’bbrb 225
9. Ori Aje Grammar School, Ibadan. @ 167
10. Saint Anne’s School II, Ibad@ 110
11. Saint Luke’s Grammar {@%ﬂ 11, Ibadan. 200
12. Ibadan Gramma?%%, Ibadan 240
13 Commu@i High School 1T 185
2,250

Gra%@tal

Q

Sourcmstry of Education, Secretariat, Ibadan, Oyo state.

3.3 Sample and Sampling Techniques

The activities for this research covered Ibadan Southeast local government local

government area, Oyo State. There were thirteen (13) public secondary schools in the local

government. 339 SSS2 students were sampled for this study. Simple random sampling which
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adopted the convenience technique was used to select the sample. To ensure a good mix of
representation of the population of the study. The Yamane Formula was used to determine the
sample size suitable for this study as follows with the total population of SS2 students as the

baseline:

Saint Annne’s School, Ibadan with 123 students \
n= N Q

[+N () (.10

n= the required sample size
N= is the total population of SS2 students in Ibadan South-east local §ment

e= is the level of significance

n=123 0
1+123 (0.05)? Q

n= 123
1+123(0.0025) ’bb
O

n=123
— 94 ; \%
T o
: )

Yejide Grammar School %@\3 students

n= N
1 +N(e)? @

n= the required s e size
N= is the total{(population of SS2 students in Ibadan South-east local government
e=1is the ] significance

n= 203\/

14203 (0.05)?

n=203
1+203(0.0025)

n=203
=135
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1.50

Olubi Grammar School with 132 students
n= N

1 +N (e)?
n= the required sample size
N= is the total population of SS2 students in Ibadan South-east local government
e= is the level of significance

n=132 Q\

1+132 (0.05)2

- Q)
n= 132 ,\Q/
1+132(0.0025) %0
n= 132 . 0

1.32
QS

Saint Luke’s Grammar School with 110 students
n= N

1 +N(e)?
n= the required sample size %
N= is the total population of SS2 stu n adan South-east local government
e=is the level of 31gmﬁcance
n=110

17110(0.05) QQ
n=110 Q:\\%
1+110(0.002 b

n— 11(\,

127

Saint David’s Grammar School 140
n= N

1 +N(e)?
n= the required sample size
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N= is the total population of SS2 students in Ibadan South-east local government
e= is the level of significance
n= 140

1+140 (0.05)?
n= 140
1+140(0.0025)

n= 140 Q\
=103 0

1.35 Q/
Community Secondary School, Kudeti, Ibadan with 221 students /\
i S

+N () %

n= the required sample size
N= is the total population of SS2 students in Ibadan South-@o al government

e= is the level of significance
n=221 ,§

14+221(0.05)2 fbb’

n=221 . ’&

17221(0.0025) (.)\
N
n=221

=142 Q\
1.55 Q
Anglican Gramm{@ with 194 students

n= N

1+N (e)?gé
n= the _re sample size

N=is M al population of SS2 students in Ibadan South-east local government
e= is the level of significance

n=19%4

1+194 (0.05)?
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n= 194

1+194(0.0025)
n= 194
=131
1.48

Eyinni Grammar School, Ibadan with 225 students

n= N \
1 +N(e)? OQ

n= the required sample size
N= is the total population of SS2 students in Ibadan South-east local gov@e
e= is the level of significance

n=225 %0
1+225(0.05)? Q
n=225 Q

1+225(0.0025) ’66

=225 » @

1.56 ,\
Oriaje Grammar School, Ibada@% 67 students

n= N Q
1 +N(e)? Q

n= the required s @e
N= is the total population of SS2 students in Ibadan South-east local government
signi

e=1s the 16V€16 ificance
n= 167 fb

1+167 2@%:2

n=167
1+167(0.0025)
n=167
=118
1.41
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Saint Anne’s Grammar School II with 110 students
n= N

1 +N(e)?
n= the required sample size
N= is the total population of SS2 students in Ibadan South-east local government

e= is the level of significance
n=110

T110(0.05)° Q\
n=110 Q/O
1+110(0.0025) 6\

n=110 0
T S
127

Saint Luke’s Grammar School II with 200 students b’b
n= N

1 +N(e)?
n= the required sample size %
N= is the total population of SS2 stu@n adan South-east local government
e=is the level of 51gn1ﬁcance
n= 200

17200(0.05) QQ

n=200 Q:\\%
1+200(0. 00256
n= 20? @%3

1.5

Ibadan Grammar School with 240 students
n= N

1 +N (e)?
n= the required sample size
N= is the total population of SS2 students in Ibadan South-east local government
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e=is the level of significance
n=240

1+110(0.05)2
n= 240

1+240(0.0025)

=240 . \

Community Eyinni High School II with 185 students 6\

n= N %
1N (o) 0

n= the required sample size Q
N= is the total population of SS2 students in Ibadan Souh&l ocal government

e= is the level of significance
n= 185 b’b

1+185(0.05)2 @
n= 185 . 5&

1+185(0.0025)

n= 185 N
— 126 QQ
1.46

Total required sa p@ is 1572

3 .4 Description of the Research Instruments

The instr%&s for the study were a standardised achievement test and a questionnaire. The
standardised test was named the English Test of Oral Achievement Test (ETORAT) and the
Intralingual Factors and Academic Achievement Questionnaire (IFAAQ). The questionnaire
comprised two sections A and B. Section A captured students’ demographic data while Section

B was focused on items that were derived from the objectives of the study.
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3.5 Validity of the Instruments

The English Test of Oral Achievement Test (ETORAT) was adapted for Test of Orals of WAEC
which is a standardised instrument considering that it is an international examination taken by
students across West African countries and has strong validity. The face validity and content

validities of the questionnaire was determined by experts in the field of tests and surement

through a pilot test. It was calculated at 0.77. OQ
3.6 Reliability of the Instruments é

The Test of Orals of WAEC is a standardised instrument congiderihg that it is an international
examination taken by students across West African cou@ and has strong reliability. The
reliability of the Intralingual Factors and Academic GIB ment Questionnaire (IFAAQ)questio

nnaire was determined through pilot testing. I@ culated at 0.79

N
3.7 Data Collection '@
S

Data was collected by distribu.ti%%lalingual Factors and Academic Achievement Questionnair
e (IFAAQ) to students sq%@f\or the research. The students were asked to tick the appropriate
columns as it appli ’Q&hem. They also attempted the English Test of Oral Achievment Test
(ETORAT) a Qmswers were scored and recorded to provide information on the level of

achievem@the Tests of Orals.

Y

3.8 Data Analysis

Data collected was analysed using descriptive and inferential statistics. Specifically, descriptive

statistics of frequency count, simple percentage, mean, and standard deviation was used to

125



analyse the research questions. Inferential statistics of Multiple Regression and Pearson Product

Moment Correlation were used to test the hypotheses at 0.05 level of significance.
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Chapter Four
Results and Discussion of Findings

This chapter contains the results and a brief description of the findings. Specifically, it
presents the demographic data analysis of schools chosen for this study, the age of respondents,

and answers to the research questions and hypotheses.

4.1:Data Presentation Q\

Table 4.1.1: Demographic Data Schools that Participated in This Stu %“

School Frequency Count Percentage Clpmq ve Percentage
Saint Anne’s School, Ibadan 27 7.96 %
Yejide Grammar School, Ibadan 29 8.55 2
Olubi Grammar School Ibadan 27 7.9 24.48
Saint Luke’s Grammar School, Ibadan 26 % 32.15
Saint David Grammar School, Ibadan 25 ,§* 39.53
Community Secondary School, Kudeti, Ibadan 27 b 96 47.49
Anglican Grammar School, Ibadan \66 7.37 54.87
Eyinni Grammar School, Ibadan 9.14 64.01
Ori Aje Grammar School, Ibadan . 5& 33 9.73 73.75
Saint Anne’s School II, Ibadan 6.19 79.94
Saint Luke’s Grammar School II, 26 7.67 87.61
Ibadan Grammar School, Ibada & 21 6.19 93.81
Community Eyinni High@bl\‘&}n 21 6.19 100.00

Source: Field Survey

This table pre (f{ demographic data regarding selected Ibadan Southeast Local Government
Area sch a1nt Anne’s and Olubi Grammar School have 27 students, accounting for 7.96%
of theM with a cumulative percentage of 7.96% and 24.48%. Yejide Grammar School has 29
students, making up 8.55% of the total, bringing the cumulative percentage to 16.52%. Saint
Luke’s Grammar School has 26 students, representing 7.67%, and the cumulative percentage
rises to 32.15%. Saint David Grammar School has 25 students, contributing 7.37%, with a
cumulative percentage of 39.53%. Community Secondary School, Kudeti, Ibadan, also has 27
students (7.96%), pushing the cumulative percentage to 47.49%. Anglican Grammar School has
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25 students (7.37%), bringing the cumulative to 54.87%. Eyinni Grammar School has 31
students, which is 9.14% of the total, and the cumulative percentage reaches 64.01%. Ori Aje
Grammar School has 33 students (9.73%), raising the cumulative to 73.75%. Saint Anne’s
School II, Ibadan, has 21 students (6.19%), making the cumulative percentage 79.94%. Saint
Luke’s Grammar School II has 26 students (7.67%), bringing the cumulative to 87.61%. Ibadan
Grammar School has 21 students (6.19%), resulting in a cumulative percentage of 93.81%.
Finally, Community Eyinni High School II has 21 students (6.19%), which brings the%nulative

O

Table 4.1.2: Age of Respondents &

percentage to 100.00%.

Age Group Number of Students Percentage (%) Cumulative @l‘lﬁge (%)
P

12-14 88 25.96 25.96 ~N\_)
15-16 85 25.07

51.
17-19 87 25.66 Q’%
- . ’b .
19 and above 79 23.31 &KQ 100.00

Total 339 1 N> 100.00

[
Source: Field Survey 2024 -« \A(/

Q

Table 4.1.2 presents thé age distribution of 339 respondents, categorised into four age groups.
The age group lgyﬁrises 88 students, representing 25.96% of the total, with a cumulative
percentage o .96%. The 15-16 age group includes 85 students (25.07%), bringing the
cumulatiy, entage to 51.03%. The 17-19 age group has 87 students (25.66%), a cumulative
percenbgyof 76.69%. Lastly, the age group 19 and above consists of 79 students, making up
23.31% of the total, with a cumulative percentage of 100.00%. The total number of respondents
is 339, accounting for 100.00% of the population.

4.2 Answers to Research Questions

Research Question 1: What is the level of academic achievement in Test of Orals among Senior
Secondary Two (SS2) students in Ibadan Southeast Local Government Area, Oyo State, Nigeria?
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These scores are based on these on these criteria: 0-9 Fail, 10-11 Fair, 12-13 Good 14-15

Excellent

Table 4.2.1: Summary of Students’ Scores in English Proficiency Test

Student Scores Frequency Percentage Cumulative Percentage Remark

7

8

9

10

11

12

13

14

15
Total

Table 4.2.2: Summary of Students’ Scores in English

5

5

10
30
50
60
60
59
60

339

1.47%
1.47%
2.95%
8.85%
14.75%
17.70%
17.70%
17.40%
17.70%

1.47%
2.94%
5.89%
14.74%
29.49%
47.19%
64.89%
82.29%
100.00%

Fail

Fail

Fail

Fair

Fair \
Good Q

Good QJQ

Excell

F%

QQ

iciency Test

Remark Minimum Score Maximum Score Me

ore Frequency Percentage

Fail 7
Fair 10
Good 12

Excellent 14
Total

\@v

5.89%
23.60%
35.40%
35.10%
100.00%

Source: Field Survey 202 Q\

Table 4.2.2 prov1des
test scores ar c@med into four achievement levels: Fail, Fair, Good, and Excellent. The
table 1nc1uc% ¢ minimum, maximum, and mean scores for each category, as well as the
frequexVand percentage of students falling into each category. Scores in the "Fail" category
range from 7 to 9, with a mean score of 8.13, comprising 20 students (5.89% of the total). The
"Fair" category has scores from 10 to 11, with a mean of 10.63, including 80 students (23.60%).
The "Good" category spans scores from 12 to 13, with a mean of 12.50, and is the largest group

with 120 students (35.40%). Lastly, the "Excellent" category, with scores from 14 to 15 and a
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mean of 14.49, includes 119 students (35.10%). Overall, this data helps answer research question
1 suggesting that students’ level of achievement is relatively high, with more students scoring in

the "Good" and "Excellent" categories than in the "Fail" or "Fair" categories.

Decision: High level of students’ achievement
Research Question 2: How significant is the relationship betweenmother 4ongue and

achievement in Test of Orals among SS2 students in Ibadan Southeast, Oyo State, Nigeria?

Table 4.2.3: Summary of Pearson Product Moment Correlation_of the Relationship
betweenMother Tongueand Achievement in Test of Orals Among\SS2 Students in Ibadan
Southeast, Oyo State, Nigeria

Correlations
Mother tongue Test of
Orals

Mother tongue Pearson Correlation 1 352"

Sig. (1-tailed) 000

N 339 339
Test of Orals Pearson Correlation 352" 1

Sig. (1-tailed) 000

N 339 339

**, Correlation is significant at the 0.01 level (1-tailed).

Table 4.2.3 presents the correlation between mother tongue and achievement in the Test of Orals
among SS2 students in Ibadan Southeast, Oyo State, Nigeria.The Pearson Correlation coefficient
is 0.352, indicating a moderate positive relationship between the use of the mother tongue and
students' achievement in the Test of Orals. This correlation is statistically significant at the 0.01

level (1-tailed), as shown by the significance value (Sig.) of 0.000. This implies that as the use of

130



the mother tongue increases, there is a corresponding increase in achievement in the Test of
Orals among the students. The sample size (N) for both variables is 339, indicating that the

analysis was conducted on a substantial number of students.

Research Question 3: How significant is the relationship betweenlinguisticdiversityand
academic achievement in the Test of Orals among SS2 students in Ibadan Southeas%lo State,
Table 4.2.4Summary of Pearson Product Moment Correlation of t &luence of

Linguistic Diversity on the Achievement in Test of Orals Amon udents in Ibadan
Southeast, Oyo State, Nigeria

Nigeria?

Academic

achievement in Linguistic

Test of Orals Diversity
Academic achievement in Test Pearson Correlation 1 -.150"
of Orals Sig. (2-tailed) 017
N 339 339
Linguistic Diversity Pearson Correlation -.150" 1

Sig. (2-tailed) 017

N 399 339

** Correlation Significant at 0..@‘\7:6'1 of significance

Table 4.2.4presents the c%tion between linguistic diversity and academic achievement in the
Test of Orals aQ.o/QVS 2 students in Ibadan Southeast, Oyo State, Nigeria.The Pearson
Correlation ccient is -0.150, indicating a weak negative relationship between linguistic
diversi&%} students' performance in the Test of Orals. This suggests that as linguistic diversity
increases, there is a slight decrease in academic achievement in the Test of Orals. The correlation
is statistically significant at the 0.05 level, with a significance value (Sig.) of 0.017. This implies

that the observed relationship could not have occurred by chance and that linguistic diversity
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does have a significant influence on students' oral test performance. The analysis was conducted

on a sample of 339 students.

Research Question 4: What is the influence of linguistic diversity on academic achievement in
the test Test of Orals
Table 4.2.4: Summary of Response to the influence of linguisticdiversityon @

achievement in the Test of Orals among SS2 students in Ibadan Southeas ate,
Nigeria {

S/N.  Statements e Mean SD  Positions
1. My exposure to linguistic diversity enhances my achieveme 3.07 0.80  First
Tests of Orals %

2. Interacting with individuals who speak different la oosts  3.50 0.74  Second
my achievement in Test of Orals

3. Practising English with peers from diverse I@llc backgrounds 3.32 0.70  Third
improves achievement in the Test of Ora ’b

4. Exposure to linguistic diversity enha, é{&y understanding of 3.53 0.70  Fourth
native English speaking and im& y achievement in the Test

of Orals ’\

5. Embracing linguistic dsve&% in the classroom improves my 3.03 0.80 Fifth

achievement in t Orals

Weighted mean = 3.2§
Criterion mean (2{%’
‘ y ]

Source: FieldSurvey 2024
Decision Rdle~P < 0.05 indicates a significant influence, P> 0.05 indicates an insignificant

inﬂue@

Table 4.2.4 relates to Research Question 3, examining the influence of linguistic diversity on
academic achievement in the Test of Orals among SS2 students in Ibadan Southeast, Oyo State,
Nigeria. The table shows that students generally perceive linguistic diversity as positively

impacting their achievement. According to the decision rule, where Strongly Disagree =1,
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Disagree = 2, Agree = 3, and Strongly Agree = 4, lower mean scores reflect disagreement with
positive statements about linguistic diversity. Students agreed that exposure to linguistic
diversity enhances their achievement in Tests of Orals (mean = 3.07, SD = 0.80) and strongly
agreed that interacting with individuals who speak different languages boosts their achievement
(mean = 3.50, SD = 0.74). They also agreed that practising English with peers from diverse
linguistic backgrounds improves their Test of Orals achievement (mean = 3.32 %70) and
strongly agreed that exposure to linguistic diversity enhances their undetstaigding of native
English speaking (mean = 3.53, SD = 0.70). Finally, students agree@mbracing linguistic
diversity in the classroom improves their achievement (mean 6) = 0.80). The weighted

mean of 3.29, significantly above the criterion mean o@ , indicates an overall positive

perception of linguistic diversity's impact on acade i@vemen‘t. This higher weighted mean
reflects that respondents generally agree or tro&gree that linguistic diversity contributes
N\

positively to their performance in the Test o
4.3 Hypotheses %’\C—J
*N

Hol: there is no significant joint influence of intralingual factors and mother tongue on

achievement in Test of Orals among SS2 Students in Ibadan Southeast, Oyo State, Nigeria.
\¥?
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Table 4.3.1: Summary of Regression Analysis Showing Joint Influence of
intralingual factors and mother tongue on Achievement in Test of Orals in
Ibadan Southeast, Oyo State, Nigeria

Sum of

Model Squares Df Mean Square F Sig.

1 Regression 336.821 2 168.410 2.628 280
Residual 17707.105 337 77.600
Total 18043.926 339

Source: Field Survey 2024 \

a. Dependent Variable: Academic Achievement in the Test of Orals Q

b. Determinants: (Constant), Intralingual factors, mother tongue >

Q\

Decision Rule: P<0.05 (the null hypothesis is rejected), P>@(the null hypothesis is

accepted) Q
\

Table 4.3.1 presents the ANOVA results for ’bthe first null hypothesis: there is no
significant joint influence of intralingual fa b& and mother tongue on achievement in the Test
of Orals among SS2 students in Ibad, " ﬁeast, Oyo State, Nigeria. The table shows that the
regression model, which include%z{alingual factors and mother tongue as determinants, has a
sum of squares of 336.@%& a mean square of 168.410. The residual sum of squares is
17707.105 with a m\ﬁsuare of 77.600. The F-value is 2.628 with a significance level (p-value)
of 0.280 (p>0%05)Since the p-value is greater than the alpha level of 0.05, according to the
decision @wntioned above, the null hypothesis “there is no significant joint influence of

intralingual factors and mother tongue on academic achievement in the Test of Orals among the

students” is accepted.

H,2: There is no significant relative influence of linguistic diversity and intralingual factors on

achievement in Test of Oral among SS2 Students in Ibadan Southeast, Oyo State, Nigeria
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Table 4.3.2: Summary of Regression Analysis Showing Relative Influence of
linguistic diversity and intralingual factors on Achievement in Test of Orals in
Ibadan Southeast, Oyo State, Nigeria

Unstandardised Standardised
Coefficients Coefficients
Model B Std. Error Beta Sig.
1 (Constant) 38.704 3.379 13.095 .000
Linguistic 1.114 973 088 1351 001"
Diversity
Intralingual 678 869 058 895 021
factors

Source: Field Survey 2024
a. Dependent Variable: Academic Achievement in the Test of Orals

b. Independent Variables: Linguistic diversity, Intralingual factors
Decision Rule: P<0.05 (the null hypothesis is rejectew>0.05 (the null hypothesis is

accepted) b’b

Table 4.3.2 presents the coefficients for t &?ﬂi ysis based on the null hypothesis 2:there is no
significant relative influence of lingui 1ve sity and intralingual factors on achievement in the
Test of Orals among SS2 studagk% Ibadan Southeast, Oyo State, Nigeria. It reveals that the

constant (academic achm@% in the Test of Orals) has an unstandardised coefficient (B) of

38.704 with a st@@sror of 3.379, and a t-value of 13.095, which is highly significant (p

= .000). For %u

standardi ’Qefﬁcient (Beta) of .088, resulting in a t-value of 1.351 and a significance level (p-

ic diversity, the coefficient is 1.114 with a standard error of .973 and a

value) of .001 (p<0.05) For intralingual factors, the unstandardised coefficient is .678 with a
standard error of .869 and a standardised coefficient (Beta) of .058, with a t-value of .895 and a
significance level (p-value) of .021. Since the p-value for linguistic diversity is less than the
alpha level of 0.05, it indicates a significant relative influence of linguistic diversity on

achievement in the Test of Orals. However, the p-value for intralingual factors is also lesser than
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0.05, indicating that intralingual factors have a significant relative influence on achievement in
the Test of Orals. Therefore, the null hypothesis is accepted because linguistic diversity and

intralingual factors have significant relative influences.
4.4 Discussion of Findings

The findings from Table 4.2.1 show that the academic achievement of SS2 in the
English Test of Orals in Ibadan Southeast Local Government Area is hi&/@gesting that
students’ level of achievement is relatively high, with more students éﬁ@ in the "Good" and
"Excellent" categories than in the "Fail" or "Fair" categori&s: ese results provide a
foundational understanding of the general academic achieyv, evel and provide a means for
examining the specific factors that might influence this@itlve outcome. Research Question 2

addresses the impact of mother tongue on studen@’gvement in the Test of Orals. As shown
in Table 4.2.2, $Q

&

The relationship between @tongue and achievement in the Test of Orals was found to be
moderately positive, wi §earson correlation coefficient of 0.352. This significant correlation
.
suggests that stuc%t}\’\wﬂ have a strong foundation in their mother tongue tend to perform better
in the Test als. This finding suggests that proficiency in a student's first language can
enhan&&r understanding and mastery of English, particularly in oral communication. The
positive correlation highlights the potential benefits of incorporating mother tongue education
into the curriculum to support students' overall academic achievement.The findings of the current
study is opposed to the study which examined how Yoruba language affects the pronunciation of

English sounds by secondary school students in Ibadan North, Oyo State. The study adopted a
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descriptive qualitative approach, collecting data from ten students from two public secondary
schools in Ibadan North, Oyo State. Their pronunciations were recorded and analysed using the
English Sounds’ Pronunciation Passage (ESPP). The findings showed that students struggled to
pronounce certain English consonants (/z/, /v/, /8/, /0/, /v/) and vowels (/3:/, /a/, /a:/, Ia/, 3/, &/,
i/, hal, ot s/, leil, /av/, /eal, /val, /19/) correctly due to interference from their m(& tongue,

Yoruba. This interference significantly influenced their articulation of English SOfQ.

Table 4.2.3 relates to Research Question 3, the relationship between g&&(c diversity and
academic achievement in the Test of Orals was explored, revealir%@k negative correlation
with a Pearson coefficient of -0.150. This significant but correlation suggests that as
linguistic diversity increases, there may be a slight decrea@in students' performance in oral
English. This finding indicates the challenges stude%%e when exposed to multiple languages,
which may lead to confusion or difficulty in@g the nuances of oral English. However, it
is important to note that the negative i@ct is not strong, suggesting that while linguistic
diversity presents challenges, it é{\c?t\a major barrier to academic achievement in this
context.This finding is sup @L%y the finding analysis data from the UK Millennium Cohort
Study, which found that tiple language exposure negatively affected school readiness and
S

vocabulary at ag< 3%7

age 11, had@rect impact on spatial working memory or gambling task scores, and revealed

mitigated effects from higher maternal education) and vocabulary at

that eaN&gnitive abilities and socioeconomic status are crucial for understanding the effects

on hot and cool executive functions?.

Table 4.2.4 addresses Research Question 4, examining the influence of linguistic diversity on
academic achievement in the Test of Orals among SS2 students in Ibadan Southeast, Oyo State,

Nigeria. The table shows that students generally perceive linguistic diversity as positively
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impacting their achievement. According to the decision rule, where Strongly Disagree =1,
Disagree = 2, Agree = 3, and Strongly Agree = 4, lower mean scores reflect disagreement with
positive statements about linguistic diversity. Students agreed that exposure to linguistic
diversity enhances their achievement in Tests of Orals (mean = 3.07, SD = 0.80) and strongly
agreed that interacting with individuals who speak different languages boosts their achievement
(mean = 3.50, SD = 0.74). They also agreed that practising English with pee Qom diverse
linguistic backgrounds improves their Test of Orals achievement (mean = 3132, =0.70) and
strongly agreed that exposure to linguistic diversity enhances thei@érstanding of native
English speaking (mean = 3.53, SD = 0.70). Finally, students_ agr at embracing linguistic
diversity in the classroom improves their achievement (m .03, SD = 0.80). The weighted
mean of 3.29, significantly above the criterion e@b 2.00, indicates an overall positive
perception of linguistic diversity's impact on % achievement. This higher weighted mean

reflects that respondents generally agree %\;vngly agree that linguistic diversity contributes
positively to their performance in th of Orals.The current study opposes the data from 207
students using regression sta@ which showed that neither phonological variations nor

language exposure had ak@?cant relationship with students' achievement in silent sounds, and

their combined efé‘;\‘&did not significantly contribute to this achievement?.

Table 4.3.1nts the ANOVA results for testing the first null hypothesis: there is no
signiﬁ&&int influence of intralingual factors and mother tongue on academic achievement in
the Test of Orals among SS2 students in Ibadan Southeast, Oyo State, Nigeria. The regression
model includes intralingual factors and mother tongue as determinants, and the table provides
detailed statistical results. The sum of squares for the regression model is 336.821, with a

corresponding mean square of 168.410. The residual sum of squares is 17707.105, and the mean
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square for the residuals is 77.600. The F-value, which measures the overall significance of the

regression model, is 2.628. The significance level (p-value) associated with this F-value is 0.280.

According to the decision rule, if the p-value is less than 0.05, the null hypothesis is rejected,
indicating a significant joint influence of the variables. Conversely, if the p-value is greater than
0.05, the null hypothesis is accepted. In this case, the p-value is 0.280, which is grea&than the
alpha level of 0.05. Therefore, based on the decision rule, the null hypothesis @Qﬁpted. This
indicates that there is no significant joint influence of intralingual facto% ther tongue on
academic achievement in the Test of Orals among SS2 students in I Southeast, Oyo State,
Nigeria. Despite the presence of these factors, their combi@e ect does not significantly
impact students' performance in the oral English test. This@ing suggests that other variables
not included in the model might play a more@antial role in influencing academic
achievement in this context. Consequently, &@ and policymakers might consider focusing
on additional factors beyond intralingm\\' ements and mother tongue to enhance students'
performance in oral English asses%éa This finding contrasts with the study in South Africa,
on Grade Nine students' Sc@chievement was strongly influenced by the equivalence of
home and school lan% nd the frequency of using the school language at home. Other

[ ]
significant factor< in%ﬁ cultural capital related to language, certain classroom conditions, and

selected sch@vel factors®. For

Table bﬁ presents the regression analysis results for testing the second null hypothesis: there is
no significant relative influence of linguistic diversity and intralingual factors on achievement in

the Test of Orals among SS2 students in Ibadan Southeast, Oyo State, Nigeria.
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The regression model reveals that the constant (academic achievement in the Test of Orals) has
an unstandardised coefficient (B) of 38.704 with a standard error of 3.379 and a highly
significant t-value of 13.095 (p = .000). For linguistic diversity, the coefficient is 1.114 with a
standard error of .973 and a standardised coefficient (Beta) of .088, resulting in a t-value of 1.351
and a significance level (p-value) of .001. Since the p-value for linguistic diversity is less than
the alpha level of 0.05, it indicates a significant relative influence of linguis Q&sity on
achievement in the Test of Orals. For intralingual factors, the unstandardised coéfficient is .678
with a standard error of .869 and a standardised coefficient (Beta) of .@'jth a t-value of .895
and a significance level (p-value) of .021. Similarly, since the -V%OI‘ intralingual factors is

also less than 0.05, it indicates a significant relative @e ce of intralingual factors on

achievement in the Test of Orals. &Q

Therefore, based on the decision rule and the@s obtained, the null hypothesis that there is
no significant relative influence of lh%ﬁ; diversity and intralingual factors on academic
achievement in the Test of Oral@&rejected. The findings demonstrate that both linguistic
diversity and intralingual a@ significantly influence students' performance in the Test of
Orals among SS2 stude glbadan Southeast, Oyo State, Nigeria. This suggests that exposure
to linguistic dive®nd the presence of intralingual factors play important roles in enhancing
students' or: ish proficiency and overall academic achievement in this context. This finding
is supl%q% by a recent study at Nakhchivan State University which reveals that multilingualism

significantly enhance cognitive functions, particularly cognitive flexibility and memory, while

also promoting greater cultural awareness, empathy, and understanding of cultural nuances®
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Chapter Five
Summary of Findings, Conclusion and Recommendations
1.1 Summary of Findings \
Samples for this study were drawn from 13 schools with varying student cou s@gercentages.
Ori Aje Grammar School had the highest representation with 33 students@%, whereas Saint
Anne’s School II had the lowest, with 21 students (6.19%). The Qnts were divided into
four age groups: 12-14 (88 students, 25.96%), 15-16 (90 stu, 26.56%), 17-18 (82 students,
24.19%), and 19 and above (79 students, 23.31%). Th ﬁbution of students' scores in the
English Test of Orals was categorised into four 1& Fail, Fair, Good, and Excellent. The
majority of students scored in the "Good" an&\\@ellent" categories, with 35.40% (120 students)
scoring "Good" and 35.10% (119 stud'e@ oring "Excellent." This suggests a relatively high
level of student achievement., wi@%wer students scoring in the "Fail" (5.89%) and "Fair"
(23.60%) categories. The av mean score for the "Excellent" category is 14.49, highlighting
N

the high performance ge tudents.

The relationshijp between mother tongue and achievement in the Test of Orals was found to be
moderate@itive, with a Pearson correlation coefficient of 0.352. This significant correlation
suggest>€at students who have a strong foundation in their mother tongue tend to perform better
in the Test of Orals. This finding suggests that proficiency in a student's first language can
enhance their understanding and mastery of English, particularly in oral communication. The

positive correlation highlights the potential benefits of incorporating mother tongue education

into the curriculum to support students' overall academic achievement.
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The study also found that students generally perceive linguistic diversity as positively
influencing their academic achievement in the Test of Orals. The mean scores, all above the
criterion mean of 2.00, indicate agreement or strong agreement with positive statements about
linguistic diversity. Specifically, students agreed that exposure to linguistic diversity enhances
their achievement (mean = 3.07), interacting with individuals who speak different, languages
boosts their achievement (mean = 3.50), and practising English with peers from 'Qe guistic
backgrounds improves their Test of Orals performance (mean = 3.32). They ls;gongly agreed
that linguistic diversity enhances their understanding of native Engli@%king (mean = 3.53)
and agreed that embracing linguistic diversity in the classr@ improves their achievement

(mean = 3.03). The overall weighted mean of 3.29 reflects ive perception of the impact of

linguistic diversity on their academic success. ; er

The first null hypothesis, which states the@w significant joint influence of intralingual
factors and mother tongue on achievﬁ-@i the Test of Orals was tested. With a F-value is

2.628 with a and a p-value of O@(hlch is greater than the alpha level of 0.05. Thus, the null
hypothesis is accepted, §1®sg
e

factors and mother ton%
[ ]

analysis for test@e second null hypothesis, which states there is no significant relative

that there is no significant joint influence of intralingual

academic achievement in the Test of Orals. Finally, the regression

influence o istic diversity and intralingual factors on achievement in the Test of Orals
reveals\hggoth linguistic diversity (p = .001) and intralingual factors (p = .021) have p-values
less than 0.05, indicating significant relative influences on achievement. Consequently, the null
hypothesis is rejected, demonstrating that linguistic diversity and intralingual factors

significantly influence students' performance in the Test of Orals.

143



5.2 Conclusion

The study concludes that while there is no significant joint influence of intralingual factors and
mother tongue on students' achievement in the English Test of Orals, both linguistic diversity
and intralingual factors significantly and positively influence oral English per ce. The
findings highlight the importance of linguistic diversity and frequent Englisk{s)@n enhancing
students' oral proficiency, as reflected in the high achievement leve ith students scoring
"Good" and "Excellent." Furthermore, students' perceptions su@ e positive impact of
linguistic diversity and intralingual factors such as vocab , grammatical accuracy, and
pronunciation proficiency on their oral English skills. 'IQ(efore, fostering an environment that

promotes linguistic diversity and frequent use of /@E is crucial for improving students' oral

proficiency &
The following were recom§ %}ased on the findings of the study:

1. Thereis a neq&promote exposure to various languages and linguistic environments to

5.3 Recommendations

enhance the-aChievement in the Test of Orals.
2. S(@%should implement activities that involve multiple languages in the curriculum to
Mrage the positive impact of linguistic diversity.
3. Policies be enacted that encourage frequent use of English in different contexts to
improve the achievement in the Test of Orals
4. Students be provided with targeted training to improve pronunciation proficiency and
coherent discourse construction.
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5. Regular assessment for monitoring students' achievement in the Test of Orals be carried

out to provide personalised support to address their challenges.
5.4 Contribution to Knowledge

Findings from this study contribute to existing knowledge by underlining the positive impact of
linguistic diversity on achievement in the Test of Orals by stipulating that expost\éspmltiple
languages enhances language skills. Contrary to some expectations, the stud s@ that mother
tongue does not significantly hamper the achievement in the Test als, challenging the
notion that native language interference is a major barrier. Whl% ents value intralingual
factors like vocabulary size and grammatical accuracy, t reveals these factors do not
have a significant relative influence on their own. The s@{ﬁcance of considering linguistic and

intralingual factors together, despite their joint in@:e not being significant, suggests a need

for an integrated approach in language educa&g

5.5 Suggested Areas for Further Rég\h

Based on these findings, @tudies should explore the specific aspects of linguistic diversity
that most effectively e §e achievement in the Test of Orals, such as the role of cultural
context and lang@p sure frequency. Furthermore, research should investigate the apparent
disconnect en students' perceptions of intralingual factors and their actual impact on
perforkﬁ@% potentially by examining these factors in different educational settings or among
different age groups. It would also be beneficial to delve deeper into the potential nuanced
influences of the mother tongue on various aspects of language learning, to better understand
why it appears not to hinder oral English proficiency significantly. Longitudinal studies could

provide insights into how these influences evolve and contribute to sustained language
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acquisition. Finally, similar studies like this one should be carried out in other local governments

and with a larger sample for the improved generalisability of the results.
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Appendix

Department of Arts &Social Science @ation
(English Education Un@

Oral English Complexi @ionnaire
Dear Respondent,

This questionnaire is constructed to collect da ely for research. Kmdly respond to the
questions below with all sincerity and to the our ability. Thank you in anticipation.

This questionnaire is to be completed by St
Instruction: Tick the appropr1ate box a l1es to you

I. Gender: Male {
2. Age: Below 13-17 years 18 22 years { } Above 22 years { }
3. Rellgron Chrlstramtyf lam { } African Traditional Religion { }

Others { 9
SA - Strongly, A- Agree\% 1sagree and SD — Strongly disagree

SN | Item R }\\ SA A D SD

1 Mother tohgue®negatively affects my
ability tNa oral English

2 Profici in my mother tongue
re me from understanding English
i tions

3 Thinking in my mother tongue before
speaking English hinders my oral
English skills.

4 My exposure to my mother tongue

outside of school hinders my English-
speaking abilities

5 Maintaining fluency in my mother
tongue reduces my ability to
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| communicate in English effectively. |

My exposure to linguistic diversity
enhances my understanding of different
English accents

Interacting with individuals who speak
different  languages  boosts my
confidence in speaking English

Practising English with peers from
diverse linguistic backgrounds
improves my oral English skills

Exposure to linguistic  diversity
enhances understanding of native
English-speaking skills.

10

Embracing linguistic diversity in the
classroom improves overall oral
English proficiency

),

11

The teacher's method of teaching
influences my oral English skills.

12

The interactive teacher's teaching style
encourages active participation and
practice in speaking English during tm‘(
class

13

Teachers’ effective explanations g
English-speaking activities imp

English-speaking ability

14

How engaging do you fin &%\eachmg
methods used by teacher in

enhancing your oral proﬁc1ency‘?

15

Student-centred Mung technique
facilitates my, glish Proficiency.

.\

16

The cugrentwsoral language teaching

17

methoddlogies prepare me for the
co ity of the English test of orals
% ent teaching methods adequately
covér

the various components tested in
the English test of orals

18

The current teaching methodologies help
enhance my speaking skills for the
English test of orals

19

I feel confident applying the strategies
taught in class during the English test of
orals

20

I am satisfied with the effectiveness of
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the current oral language teaching
methodologies in preparing me for its
complexity
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