Chapter One

Introduction

1.1 Background to the Study

Adolescence is a period characterized by exploration and experimentation, yet for some
students, it also brings behaviours that challenge established rules, social s, and
expectations. Deviant behaviour during this stage may manifest as disobedi ggression,
or disregard for school and societal regulations. While these be ﬁ%{rs can sometimes
appear subtle, they have the potential to disrupt the learni ironment and strain
interpersonal relationships. Factors within the home and ¢ ity, particularly the ways in
which children are guided and supervised, play a sig@cant role in shaping such actions.
Understanding deviant behaviour is therefore e%& for creating supportive environments

that foster positive development and res le decision-making among young people,

which highlights the rationale for thl%—@

The researcher observed that.q%nt behaviours among students often appear in multiple
forms, including habit@%ess, absenteeism, bullying, verbal aggression toward peers and
teachers, enga \Nn substance use or theft, misuse of digital platforms through
cyberbullyi@ﬁle harassment, and open defiance of school rules and social norms.
Locally@%ies in Ibadan South-West, Oyo State, report that verbal, physical, and
academically-related deviant behaviours are common among in-school adolescents and are
closely associated with poor academic engagement!. Beyond Nigeria, research in Bungoma
County, Kenya, found high incidences of property theft (95.6 %) and substance abuse
(64.8 %) among secondary school students, with peer pressure (83.3 %) and drug use (53.6 %)

identified as key antecedents®. Similarly, in a European context, studies in Luxembourg
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documented various forms of violent and aggressive behaviours in schools, highlighting that
such acts are not isolated and occur across different cultural and educational settings®. These
cross-national observations indicate that deviant behaviours among students are widespread,

emphasizing the global significance of the issue.

Given the widespread nature of deviant behaviours among students, it becomes nec&ary to
understand the concept more precisely within the school context. Devia@aviour is
broadly defined as any action that violates formal rules, social norms, Q&epted standards
of conduct within a community or institution. Scholars note that it @to “acts, beliefs and
characteristics that violate major social norms, and attrac@%more likely to attract,

condemnation, stigma, social isolation, censure, and/or p%ment by relevant audiences*.”
It is a behaviour that departs from the nomz@ndards governing acceptable and
unacceptable conduct in society?. From &@(leogical and educational lens, deviant
N
behaviours during adolescence manifg&hen young individuals respond to the dynamic
tensions of this developmental é{fa} by engaging in acts contrary to institutionalised
expectations®. Thus, in th@xt of schools the term captures a range of activities both
overt and covert that de e formal rules of the school as well as the informal norms of peer
.
and communitQ?:fQ&.' us, this study measured deviant behaviour through two distinct

dimensionﬁ‘:édemic misconduct and aggressive behaviour.

Acaw misconduct refers to any intentional act by a student that violates the rules,
standards, or ethical principles of an educational institution in order to gain an unfair
advantage®. It encompasses behaviours such as cheating in examinations, plagiarism,
unauthorized collaboration, false representation of one’s work, and other forms of dishonest

academic practices that breach the ethical standards of educational institutions.



On the other hand, aggressive behaviour refers to any verbal, non- verbal, or physical act by a
student that is intended to inflict harm, injury, intimidation or domination over others’.
Studies show that such behaviour among adolescents features actions like kicking, hitting,
throwing objects, yelling, name-calling and other forms of hostility®. Similarly, a study
found that exposure to violent media correlates positively with aggressive co&duct in

X

Adolescent deviant behaviour arises from a complex web of inﬂuences&at h far beyond

secondary- school students in Kwara State®.

individual traits and extend into familial, peer, educational, an 1 domains. On the
individual front, characteristics such as low self- control a@&emaﬁon— seeking have
been linked to an increased risk of misconduct'’. Peer inﬂ@e represents another significant
vector, as adolescents may imitate or feel compel@%iends to engage in behaviours that
contravene established norms'!. School- N@actors including the quality of teacher
supervision, the robustness of discipli olicy, and the prevailing school climate have the
capacity to either deter or r@% deviant tendencies'?. Within this multi- layered
framework, this study con@d specifically on parenting style and social media usage as

key predictors of de& ehaviour among junior secondary school students, recognising

[ ]
these as critical@?}&fe

under- explored dimensions of the phenomenon.

Parentiné refers to consistent patterns of attitudes, behaviours and practices that parents
use Mialising their children, shaping not only daily routines but also broader character
and behavioural outcomes. According to a large-scale empirical study among adolescents,
parenting styles can significantly predict externalising and internalising problem behaviours
for example, parental rejection was shown to be positively related to adolescents’

externalising (acting-out) and internalising (inward-directed) problems, with the



adolescent’s self- control mediating that relation'’. Another study found that supportive
parenting characterised by warmth, responsiveness and autonomy-support was positively
associated with adolescent emotional well- being through satisfaction of basic psychological
needs, whereas thwarting parenting characterised by rejection, chaos or coercion was linked
with emotional ill-being via frustration of those needs'. Moreover, research focusing on
problematic behaviours like substance abuse and eating disorders found t Qé‘ective
parenting styles (particularly permissive and uninvolved) are linked to incn%sleéisk of such

outcomes among young people!>. This study focused on authoritart e and permissive
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The authoritarian parenting style is characterised by ve @l levels of control and demand,

style as indicators of parental style.

with correspondingly low levels of warmth and B%Sivenessw. For example, in a large
sample of Chinese children, authoritari@ting was found to significantly hinder
children’s peer interactions, especia@ong younger children and boys!’. Similarly,
research examining parenting sty&&gaadolescent mental health found that adolescents who
reported an authoritarian " exhibited higher stress levels and poorer psychosocial
adjustment compared &er styles'. Essentially, under authoritarian parenting the parent’s
focus is on ob(;eingx', onformity and rule-following, often with punitive discipline, rather
than on di,xéﬁon, autonomy support or emotional nurturing. This approach may produce

comp@é but is also linked to limited social competence, increased internalising or

externalising problems, and reduced capacity for self-regulation.

The permissive parenting style is characterised by high emotional responsiveness and
warmth, but very low levels of demand, control or consistent disciplinary boundaries'. A

South African study of adolescents noted that permissive parents are nurturing and



responsive to their children’s emotional and physical needs, but they tend not to enforce clear
expectations or boundaries?®. Another recent study found a significant positive correlation
between permissive parenting and adolescent anxiety and behavioural problems, suggesting
that children raised with fewer rules or supervision may struggle with self-regulation and
behavioural conformity?!. Thus, permissive parenting offers affection and freedom, but the

% clear

lack of structure, limit-setting and consistent discipline may leave adolescents

behavioural expectations, increasing the risk of impulsive, norm-violating or deviant

behaviours. Q

Social media usage refers to the frequency, duration, type, @ﬁner in which individuals
engage with social networking platforms, apps, or online%munitieszz. It encompasses not
only the amount of time spent but also the natub%%e interaction (e.g., posting, liking,
commenting, sharing), the content con ﬁ@’be.g., entertainment, information, social
connection), the devices used (smart s, tablets, computers), and behavioural patterns
(e.g., continuous checking, sec%\((Q\hidden accounts). For example, a study of early
adolescents in the United %Q%found that 69.5 % of children aged 11-15 had at least one
social media account, & with multiple platforms, illustrating how widespread usage has
become?. Ano@a itative study of Indonesian adolescents and their parents described
how soci dia was used for social connection, information-seeking, and pleasure,

shov@a‘[ usage is multidimensional rather than purely recreational®*.

In the context of adolescent behaviour, social media usage thus constitutes a significant
environmental, technological and social factor: it shapes how young people connect with
peers, how they perceive norms, how they are exposed to models of behaviour (positive or

negative), and how they may be influenced to adopt or internalise behaviours visible or



celebrated online. Frequency of use and content engagement serves as indices to measure

social media usage in this study.

Frequency of use refers to how often, and in what intensity, an adolescent engages with
social media platforms over a given period (e.g., hours per day, visits per day, or “almost
constant” use). Evidence shows substantial variation: for instance, a report found % about
16 % of U.S. teens aged 13-17 say they use TikTok “almost constantly,” a@% use it
daily®. Another study of adolescents in high-achieving U.S. scho that higher

frequency of digital media use was significantly associateds@ internalising (e.g.,

withdrawal, anxiety) and externalising behaviours (e.g., aggfession), with online behaviours

such as social comparison and negative feedback mediatir@ese associations?®,

Q

Content engagement on the other hand refers to @ dolescents interact with social media
content beyond mere frequency to include b@ls such as liking, commenting, sharing, self-
presentation, lurking (viewing withoﬁ%(g cting), and selective exposure to particular types
of content?’. It represents th.e Kt%&nd emotional involvement of users in online activities,
shaping their cognitive, a@\nd behavioural responses to media exposure?. In this study,
content engagemen erefore denotes the level of interaction and responsiveness that

=

students eXlil @ard social media content ranging from passive consumption to active

participati
o

tende}Qes, including deviant behaviour. Against this backdrop, this study investigated

hich may in turn shape their attitudes, peer relations, and behavioural

parenting style and social media usage as predictors of deviant behaviour among junior

secondary school students in Oyo East Local Government Area, Oyo State.



1.2 Statement of the Problem

Despite the increasing attention on adolescent behaviour in schools, deviant behaviours
among junior secondary school students in Oyo East Local Government Area remain a
significant concern in Oyo State, Nigeria. Such behaviours including truancy, verbal and
physical aggression, examination malpractice, substance use, and misuse of digita%‘.forms
have been observed to disrupt learning, strain peer and teacher relationships,@ndermine
academic achievement. Several factors have been implicated in shapwgﬂuscent deviant
behaviours, including individual traits, peer influence, school clin @ parenting practices,
and social media exposure. However, there is limited empir@ev dence in Oyo East Local
Government Area, Oyo State, on how specific parental s@and students’ engagement with
social media jointly predict deviant behaviour. @parenting style has been associated
with adolescents’ moral development, self; ’hon, and behavioural outcomes, and social
N
media usage has been linked to b ositive and negative behavioural patterns, the
interactive effect of these two fa&&% deviant behaviour in junior secondary schools has
not been fully explored. T ,\$ is particularly important given the pervasive use of social
media among adole&&band the diversity of parenting style within the local context.

Therefore, this( s‘u%’

predictors viant behaviour among junior secondary school students in Oyo East Local

ought to investigate parenting style and social media usage as

Gov lgllt Area, Oyo State.
RV

1.3  Aim and Objectives of the Study

The aim of this study is to investigate parenting style and social media usage as predictors of
deviant behaviour among junior secondary school students in Oyo East Local Government

Area, Oyo State. The objectives are to;



ii.

iii.

1v.

1.4

determine the level of deviant behaviour (academic misconduct and aggressive
behaviour) among junior secondary school students in public schools within Oyo East
Local Government Area, Oyo State.

identify the most prevalent parenting style (authoritarian style and permissive style)
among parents of junior secondary school students in public schools withit&o East
Local Government Area, Oyo State. Q
ascertain the level of students’ social media usage (frequency o@nd content
engagement) among junior secondary school students in pL@S ools within Oyo
East Local Government Area, Oyo State.

examine the combined influence of parenting st ‘Q d"Social media usage on junior

secondary school students in public school: w@()yo East Local Government Area,

Oyo State. ’b

examine the relative influence of }nting style and social media usage on junior

secondary school students i&@ic schools within Oyo East Local Government Area,

Oyo State. ° \A%

Research Questio Q

What ii‘@/el of deviant behaviour (academic misconduct and aggressive

behayiour) among junior secondary school students in public schools within Oyo East

\@ Government Area, Oyo State?

2. What is the most prevalent parenting style (authoritarian style and permissive style)

among parents of junior secondary school students in public schools within Oyo East

Local Government Area, Oyo State?



3. What is the level of students’ social media usage (frequency of use and content
engagement) among junior secondary school students in public schools within Oyo
East Local Government Area, Oyo State?

1.5  Hypotheses

Hol: There will be no significant combined influence of parenting style and so%media

\/
usage on junior secondary school students in public schools within st Local

Government Area, Oyo State. /\

Ho2: There will be no significant relative influence of parenting % d social media usage
on junior secondary school students in public schools w;j o East Local Government

Area, Oyo State.

3
1.6  Significance of the Study fb
\O

This study is valuable to a range of s lders, including teachers, parents, policymakers,

counsellors, and researchers who&a(r? concerned with promoting positive behaviour and

effective learning among ac@nt&
To begin with, the &will be of immense benefit to educational administrators and
[ ]

policymakers. @enufying the influence of parenting practices and social media usage
patterns mb dents’ behavioural tendencies, the research will provide evidence-based
insig at can guide the formulation of effective school behaviour management policies.
These insights can help schools strengthen guidance and counselling programmes, improve
digital citizenship education, and promote collaborations between parents and teachers to

address behavioural challenges among adolescents.



Teachers and school counsellors will also find the study useful in understanding the
underlying factors that contribute to students’ deviant acts such as academic misconduct,
aggression, truancy, or disrespect for authority. Knowledge of how parenting styles and
online engagement shape students’ behaviour will enable them to develop more effective
classroom management strategies, apply preventive interventions, and provide coxnselling

X

The study further holds significance for parents and guardians, who ay entral role in

support that encourages responsible conduct and emotional regulation.

shaping children’s attitudes and behaviour. By revealing how a arian or permissive
parenting styles relate to deviant tendencies, the study %rents reflect on their
approaches to child-rearing and adjust where necessa@to promote balance between
discipline and emotional warmth. It will also %gbawareness of the need for parental
monitoring of social media use, especiamfblgital interactions increasingly influence

adolescents’ moral, social, and psychplegical development.

For students, the study is expecté& enhance self-awareness regarding the potential effects
of excessive or unregula @ial media use. Understanding how the type and frequency of
social media enga%e\' nt relate to deviant tendencies can encourage students to adopt more

responsible o

disciphne 6

Last}ﬁe research will serve as a valuable contribution to the academic community and

e ablts regulate peer influence, and develop a stronger sense of digital

future researchers. It will enrich the existing body of literature on adolescent behaviour,
parenting, and social media within the Nigerian context, offering a foundation for further

studies in educational psychology and youth development. The insights generated from this
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work may also inspire comparative studies across regions or educational levels, thereby

broadening understanding of behavioural issues in diverse learning environments.
1.7 Scope of the Study\

This study was delimited both contextually and geographically. Contextually, it focused on
examining the predictive influence of two major independent variables—parenti le and
social media usage—on the dependent variable, deviant behaviour, amon ' econdary
school students. Parenting style was examined using two key dimensé\sgg(e authoritarian
and permissive styles, representing contrasting approaches to aring that differ in
control, warmth, and communication. Social media usag e other hand, was assessed
through two indices, frequency of use and content eng &t, which capture how often and
in what ways adolescents interact with digital @ns. The dependent variable, deviant
behaviour, was operationalized through t\@sewable dimensions: academic misconduct
and aggressive behaviour, both of Wh%{ ect behavioural tendencies that disrupt learning

and social harmony within the @ environment.

Geographically, the stu@ confined to Oyo East Local Government Area of Oyo State,
located within the&@‘h-West geopolitical zone of Nigeria. The choice of this area was
informed b rogvkg concerns among teachers, parents, and community stakeholders about
the risi@rétidence of student indiscipline, aggression, and moral decline in secondary
schools within the locality. The study specifically targeted junior secondary school students
in public schools, as this developmental stage is critical for behavioural formation and social

adjustment.
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1.8  Limitation of the Study

Like most empirical investigations, this study was not without limitations. A major limitation
encountered in this study was the difficulty some respondents experienced in reading and
interpreting the questionnaire items. As junior secondary school students, vaftations in
literacy levels and comprehension abilities sometimes made it challengin (@: to fully
understand certain questions. This necessitated additional guidance aﬂ&gﬁcation during
the administration of the instrument, which consequently made% a collection process
more time-consuming. Nevertheless, efforts were made ure that every respondent
clearly understood the items before providing answer@e by enhancing the accuracy and

credibility of the responses obtained. fbb(b

1.9  Operational Definition of Teer:
The following terms are defined as@are used in the study.

R\

Deviant Behaviour: I‘%@‘e as any action that violates formal rules, social norms, or
accepted standards nduct within junior secondary schools in Oyo East Local
S \’
Government A<ea,\9yo State. This study measured deviant behaviour through two distinct

dimensiomb demic misconduct and aggressive behaviour.

Aca&c Misconduct: It encompasses behaviours such as cheating in examinations,
plagiarism, unauthorized collaboration, false representation of one’s work, and other forms of
dishonest academic practices by junior secondary school students in Oyo East Local

Government Area, Oyo State, that breach the ethical standards of the school.
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Aggressive Behaviour: It refers to any verbal, non-verbal, or physical act by junior
secondary school students in Oyo East Local Government Area, Oyo State that is intended to

inflict harm, injury, intimidation or domination over others.

Parenting Style: It refers to consistent patterns of attitudes, behaviours and practices that
parents of junior secondary school students in Oyo East Local Government Area, Oyo State
use in socialising their children, shaping not only daily routines but also br@k haracter

and behavioural outcomes. This study focused on authoritarian style a&gdsswe style as

indicators of parental style. EQ

Authoritarian Style: It is characterised by very high le control and demand, with
correspondingly low levels of warmth and responsw ss):t parents of junior secondary

school students in Oyo East Local Government Ao State.

Permissive Style: It is characterised by h % ot10na1 responsiveness and warmth, but very
low levels of demand, control or s}rg% t disciplinary boundaries by parents of junior

secondary school students in, %%st Local Government Area, Oyo State.

Social Media Usage: @rs to the frequency, duration, type, and manner in which junior

secondary sch(@ﬁs in Oyo East Local Government Area, Oyo State engage with
social netw@ng platforms, apps, or online communities. Frequency of use and content

enga%%; serves as indices to measure social media usage in this study.

Frequency of Use: It refers to how often, and in what intensity, junior secondary school
students in Oyo East Local Government Area, Oyo State engages with social media

platforms over a given period (e.g., hours per day, visits per day, or “almost constant” use).
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Content Engagement: It refers to how junior secondary school students in Oyo East Local
Government Area, Oyo State interact with social media content beyond mere frequency to
include patterns such as liking, commenting, sharing, self-presentation, lurking (viewing

without interacting), and selective exposure to particular types of content.
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Chapter Two

Literature Review
This chapter contains review of related literatures. It was presented in the following

subheadings:

2.1 Conceptual Review Q\
2.1.1 Deviant Behaviour Q/

2.1.1.1 Academic Misconduct %
2.1.1.2 Aggressive Behaviour QQ

2.1.2 Parenting Style 6
2.1.2.1 Authoritarian Style ®

S

2.1.2.1 Permissive Style K

2.13 Social 1\@6
2.1.3.1 Frpg&y of Use

2.13.2 gontent Engagement

2.2 Theoretical Framework

2.2.1 Baumrind’s Parenting Styles Theory
222 Social Learning Theory

23 Review of Empirical Studies
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23.1 Parenting Style and Deviant Behaviour

2.3.2 Social Media Usage and Deviant Behaviour
24 Conceptual Model
2.5 Summary of Gaps in Literature Reviewed *

2.1 Conceptual Review 6\

2.1.1 Deviant Behaviour 0

Deviant behaviour is broadly understood as any a@n, attitude, or characteristic that
diverges from the norms, rules, or expectations eséﬁed by a society or social group'. It is
a form of conduct that challenges the estab \@ patterns of behaviour and, in doing so, may
attract social disapproval, criticism,'@tions. Deviance is not limited to acts that are
formally illegal or criminal; rath@s encompasses a wide spectrum of behaviours, including
those that violate info l@al norms such as manners, etiquette, moral expectations, or
cultural values®. For_éxaniple, behaviours such as lying, cheating, stealing, or disrespecting
.
authority may ®lways result in legal punishment, yet they are widely recognised as
deviant b they contravene the standards of acceptable conduct upheld by a community
or sociewy. In this sense, deviant behaviour is defined not solely by the act itself but also by
how society perceives and responds to it, highlighting the relational and socially constructed

nature of deviance.

Deviant behaviour can manifest in multiple spheres of human activity, including academic,

social, emotional, moral, and even digital contexts. In schools, students may engage in
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deviant acts such as truancy, academic dishonesty, bullying, or disruptive conduct in class,
all of which interfere with the learning environment and challenge institutional rules.
Socially, deviant behaviour may take the form of aggressive interactions, peer conflicts, anti-
social tendencies, or withdrawal from group participation, reflecting difficulties in adhering
to the norms governing interpersonal relationships. Emotionally or psychologically, deviance
may be observed in rebellious attitudes, persistent defiance, or behaviou Q&eﬂect
maladjustment to societal expectations. With the rise of technology and social ni€dia, deviant
behaviour has also extended into digital spaces, including cyb@l ing, exposure to
inappropriate content, or addictive online engagement that d S c1a1 and academic life.
These varied manifestations underscore that deviant bel@ is not a monolithic concept
but a complex, multifaceted phenomenon 1nﬂ1b% y multiple social, cultural, and
individual factors.

Importantly, what is considered dev1an en relative and context-dependent. Behaviour
that is acceptable in one cultural § or social setting may be viewed as deviant in
another’. For instance, certa\@‘esmons of individuality, such as unconventional dress,
appearance, or lifestyl % may be celebrated in one subculture while condemned in the
broader society S@%‘y, behaviour considered minor or harmless by some may provoke
strong nega%ge{ctions in other contexts. This relativity highlights the socially constructed
nature @iance, emphasizing that it is the societal reaction and the normative framework
against which behaviour is measured that define what is deviant, rather than the inherent
qualities of the behaviour itself.

While deviant behaviour is often perceived negatively due to its potential to disrupt social

harmony, it can also serve positive social functions*. In some cases, acts of deviance
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challenge outdated, unfair, or restrictive norms, encouraging social reflection and adaptation.
For example, individuals who question rigid rules or advocate for social change may initially
be labelled as deviant, yet their actions can lead to societal improvement or innovation. This
dual aspect of deviance, as both disruptive and potentially transformative illustrates its
dynamic and complex nature, making it a critical area of study in understanding social
behaviour, conformity, and the maintenance of order. In essence, deviant Qi%or is a
mirror through which societies assess, regulate, and reinforce their expectations; values, and
rules, providing insight into both the boundaries of acceptable c@nd the processes
through which social norms evolve.

While deviant behaviour is often perceived primaril Qnegative phenomenon that

'@cepted standards, it is important to

ful>. From a functional perspective,

threatens social order, challenges norms, or unde

recognize that not all deviance is inherentl
ting underlying social problems, exposing

N

deviance can play a crucial role in hi m
injustices, and stimulating discussi se’lection within a community or institution. When
individuals or groups engage Q viour that departs from established norms, it often draws
attention to areas wh ietal expectations or regulations may be outdated, unfair, or
insufficiently ré}@e to the needs of the population. For example, acts of civil
disobedienc@onviolent protests, or other forms of social defiance may initially be labelled
as evi@%et they often serve as catalysts for policy change, social reform, and the
evolution of norms that better reflect the values and aspirations of the community. In this
sense, deviance functions as a mirror that reflects the gaps between the ideal norms of society

and the lived realities of its members, prompting critical evaluation, dialogue, and eventual

adjustment of societal standards. Rather than being purely destructive, deviant behaviour can
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thus contribute to social cohesion by clarifying boundaries, reaffirming shared values, and
initiating processes of social adaptation that enhance the overall health and flexibility of a
social system.

The concept of positive deviance further underscores the potential beneficial aspects of
behaviour that departs from the norm®. Positive deviance refers to actions that may deviate
from societal expectations or rules yet lead to constructive outcomes, innovatio Q%ﬂtions
to persistent problems. In the context of educational settings, for instat%,l dents who
challenge traditional methods of learning or explore unconventiona@’%ﬁches to problem-
solving may initially be seen as rule-breakers or nonconformists:\tHowever, such behaviour
can inspire creative thinking, encourage alternative pc ves, and lead to improved
practices that benefit both peers and institutions. @rly, in organizational or societal
contexts, individuals who refuse to accept i ient procedures, challenge inequitable
practices, or experiment with new metho é\engagemen‘[ are engaging in forms of deviance

.

that ultimately drive progress and @ation. These behaviours demonstrate that deviation
from established norms is m\&@enﬂy detrimental; instead, when guided by constructive
intent and ethical awar@%% can become a vehicle for positive change, social improvement,
and adaptive le @05?&% deviance illustrates the dynamic nature of societal norms,
revealing th@em ility, creativity, and a willingness to challenge conventional wisdom are
esse tia@rahe evolution and resilience of any community or institution.

Moreover, understanding the functional perspective of deviance requires recognizing its role
in modeling alternative behaviours and social possibilities. Deviant individuals or groups

often act as pioneers, illustrating new ways of thinking, interacting, or organizing that

contrast with mainstream expectations. By observing and studying such behaviours, societies
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gain insight into the potential for innovation and transformation, which can inform the
revision of norms, rules, and policies to better accommodate changing realities. In this light,
deviance contributes not only to problem identification but also to the development of
adaptive strategies that strengthen social institutions and foster inclusivity. It challenges
complacency, stimulates debate, and promotes critical reflection, ensuring that societal norms
are not rigid, unresponsive, or oppressive. The positive or functional perspectiv Qﬁiance,
therefore, reframes behaviour that departs from convention as an essen al ponent of
social evolution, highlighting that the capacity to question, ex , and innovate is
foundational to the progress of any social system, includin % families, and broader
communities.

Deviant behaviour among students is influenc @complex interplay of individual,
familial, social, and environmental factors’. (; of the most significant predictors is
parenting style, which shapes the early so h?zatlon moral development, and self-regulation

.

of children. Authoritarian parenti@aracterized by strict rules, high expectations, and
limited warmth or commm'\ , may inadvertently foster rebellion, resentment, or
secretive behaviour ins@ ts, prompting acts of deviance as a form of resistance or self-
expression. Co \permissive parenting, which is lenient and provides few boundaries,
may fail to 6& a sense of discipline or respect for rules, leaving students ill-equipped to
man ge@dses or navigate social expectations appropriately. Neglectful or uninvolved
parenting, where children experience minimal guidance, supervision, or emotional support,
can further exacerbate tendencies toward deviance, as students seek attention, validation, or

identity outside the home, sometimes engaging in behaviours that contravene social norms.

In essence, the parenting environment plays a foundational role in either mitigating or
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amplifying the likelihood of deviant conduct, shaping how students perceive authority, rules,
and acceptable social behaviour.

Another critical factor influencing deviant behaviour is peer influence, which becomes
increasingly prominent during adolescence, a stage characterized by heightened social
awareness and the desire for acceptance®. Association with peers who engage in or endorse
deviant behaviours can normalize such actions, providing both social rein @t and
models for rule-breaking behaviour. Peer pressure can manifest subtly, su¢h ag"€ncouraging
minor rule violations, or more overtly, such as promoting aggressive@%:est, or anti-social

conduct. Students who lack strong attachments to positive rﬁps may be particularly
susceptible, seeking approval from peers even when it co@ﬁith societal or school norms.
The desire to conform or gain recognition w'tb&preer network can thus override
internalized moral standards, highlighting the rful role of social context in shaping
deviance. Peer influence often interact >hh other factors, such as parenting style or
.

personality traits, to either increase @rabﬂity to deviant behaviour or buffer against it.

The increasing prevalence o@% media and technology use also contributes to deviant
behaviour among stud%%posure to inappropriate content, violent imagery, or sexually
explicit materi 't{(\' rmalize behaviours that are considered unacceptable in the offline
world, shapihg affitudes and expectations in ways that encourage deviance. Social media
plat om@ also facilitate cyberbullying, harassment, or the spread of harmful challenges
that promote risky or rule-breaking actions. Excessive screen time may further interfere with
academic engagement, sleep patterns, and social interactions, indirectly fostering frustration,

impulsivity, or aggression that manifests as deviant behaviour. Moreover, online interactions

are often anonymous, reducing accountability and allowing students to engage in behaviours
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they would avoid in face-to-face settings. As technology becomes increasingly central to
adolescent life, its influence on socialization, peer interactions, and exposure to norms

significantly impacts the likelihood of deviant behaviour emerging.

Socioeconomic status represents another important contextual factor'®. Students from low-
income families may experience limited access to resources, educational opportu%s, and
supportive environments, increasing stress, frustration, or feelings of margin n. These
challenges can indirectly contribute to deviant behaviour, as studentg% gage in rule-
breaking or antisocial actions as coping mechanisms, to assert a@ or to achieve goals
they perceive as unattainable through legitimate means. y can also limit parental
supervision, access to extracurricular activities, and p@ive role models, creating an
environment where deviance is more likely to %’b} Even among students from higher
socioeconomic backgrounds, pressures to %fgdemic or social expectations can provoke
stress-related deviance, demonstrating@ocioeconomic factors interact with personal and
social dynamics to shape behavious: (—)

Finally, personality traits @s impulsivity, low self-control, aggression, or sensation-
seeking tendencies ar Qiﬁcant individual predictors of deviance'!. Students with high
impulsivity m@

acts that V@HOI‘IHS. Those with aggressive tendencies may resort to violence, bullying, or

to evaluate consequences, leading them to engage in spontaneous

con(?&q%onal behaviours when faced with conflict or frustration. Similarly, individuals
with low self-control may find it difficult to resist temptations, defer gratification, or comply
with authority, increasing the likelihood of deviant actions. These personality characteristics
often interact with environmental and social factors, such as peer influence or parenting style,

creating complex pathways through which deviance emerges. Understanding the interplay
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between internal dispositions and external pressures is therefore essential to explaining why
some students are more prone to deviant behaviour than others, and why interventions must
address both individual and contextual dimensions.

Deviant behaviour among students can have profound and far-reaching consequences,
affecting not only the individuals who engage in such behaviour but also the broader school
environment and society at large'?. One of the most immediate and visible ¢ uences is
its impact on academic performance. Students who consistently engag ige-breaking
behaviours, truancy, or disruptive conduct often struggle to conc@t on their studies,
complete assignments, or participate meaningfully in classro tivities. Over time, these
academic challenges may accumulate, resulting in low s, repeated failures, or even
dropping out of school entirely. The loss of educa 'ov@ortunities not only limits personal
development and future prospects but als%‘élforces cycles of frustration, social
marginalization, and further deviant beha %{, creating a self-perpetuating pattern that can
be difficult to break. In this way\ﬁ;\}:'a emic consequences of deviance extend beyond
individual performance to ﬂ'@%e long-term educational attainment and socio-economic
mobility. QQ

Beyond acade ,%riant behaviour can significantly strain relationships with peers,
teachers, anbfa ily members!®. Students who display aggressive, dishonest, or socially
dis ti@rgiaviour may experience conflicts with classmates, leading to social isolation,
bullying, or peer rejection. Similarly, persistent disrespect for authority or failure to comply
with school rules can erode trust and rapport between students and teachers, undermining the

teacher-student relationship and creating a climate of tension or antagonism in the classroom.

Within the family context, deviant behaviour can provoke frustration, disappointment, or
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conflict with parents and siblings, particularly if parents struggle to provide guidance,
discipline, or emotional support. Over time, these strained relationships may diminish the
social support networks that are crucial for healthy adolescent development, further
reinforcing negative behavioural patterns and emotional distress.

Deviant behaviour also carries significant emotional and psychological consequences's.
Students who frequently engage in or are labeled as deviant may experience fi ergs f low
self-esteem, guilt, anxiety, or frustration, particularly if their actions le@gunishment,
social rejection, or academic failure. Repeated engagement in dee can also foster a
sense of alienation or marginalization, as students may feel mis rstood, stigmatized, or
disconnected from the normative expectations of their@ unity. In some cases, these
psychological challenges may escalate into mor: sg& mental health concerns, such as
depression, aggression, or behavioral disorders er complicating the student’s ability to
function effectively in school and societyr The emotional toll of deviant behaviour

.

underscores the interconnection @en individual well-being and social environment,
highlighting the need for® @ ive interventions that address both behavioural and
psychological dimensions. Q

At the broader V@yian‘[ behaviour can lead to disruption of the school environment and
community @nt,yaffecting not only the individual student but also peers, educators, and the
overall @ng climate'>. Frequent disruptions in classrooms, aggressive interactions among
students, or disregard for institutional rules can create an atmosphere of disorder, reducing
the effectiveness of teaching and learning for all students. Schools may experience

challenges in maintaining discipline, enforcing policies, and fostering a safe and supportive

environment, which can compromise the quality of education and the sense of community. In
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extreme cases, widespread deviance among students can erode social cohesion, normalize
anti-social behaviour, and weaken adherence to ethical or moral standards within the school.
The ripple effects extend to society as a whole, as early deviant behaviour in schools may
evolve into more serious forms of social misconduct in adulthood, influencing community

safety, social stability, and public trust in educational and social institutions.

QA
2.1.11 Academic Misconduct OQ
C

Academic misconduct is a multifaceted concept that encompasses a wide'sange of behaviours
which compromise the principles of academic integrity, faimess% onesty in educational
settings'®. Academic misconduct refers to any deliberate ted action by a student that
results in an unfair academic advantage for oneselfonan unfair disadvantage to others,
whether or not the individual intends to deceiv;‘bérgbroad definition includes behaviours
that range from cheating during examinah® copying assignments, or submitting work
completed by others, to more compl ; such as falsifying research data or manipulating
academic records. By engag}na%lch acts, students undermine the credibility of their own
learning, disrupt the i@f assessment processes, and challenge the ethical standards
that are fundamen educational institutions. Academic misconduct is not merely limited
to observab gwm“ dishonesty; it also encompasses subtler forms of violation, such as
collusioQ ith peers inappropriately, self-plagiarism, unauthorized collaboration, and
misr%(sentation of one’s own contributions in group assignments. These behaviours violate
institutional rules and the ethical expectations of scholarship, eroding trust between students,

teachers, and the broader academic community.
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The scope of academic misconduct extends beyond simple cheating or plagiarism to include
actions that compromise the processes of evaluation and knowledge production!’. Students
may engage in fabrication, which involves inventing data, results, or citations, or falsification,
which entails deliberately altering information to misrepresent outcomes in research projects
or academic tasks. Misuse of technology has become a growing dimension of misconduct,
where students may access unauthorized resources during exams, use Al too Q%aerate
assignments without attribution, or exploit digital platforms to share an§werS“with peers.
Furthermore, academic misconduct often involves attempts @1 lead instructors,
institutions, or peers about one’s performance, credentials, o w%f engagement, whether
through impersonation, forgery of academic documents mitting work completed by
someone else. The diversity of these behaviours i u@ that academic misconduct is not a
single act but a spectrum of unethical pra&ticQ threaten both the individual student’s
learning experience and the integrity of the“academic system as a whole. In every form,
.

academic misconduct reflects a di’{@ﬁor the rules and norms that govern educational
environments, challenging th@éss, reliability, and credibility of assessment outcomes.

Beyond its procedural a@&al dimensions, academic misconduct has broader implications
for the develo %f personal and professional character!®. Students who engage in
dishonest a@e ic behaviours often cultivate habits that undermine self-discipline,
account@r, and critical thinking, which are essential for lifelong learning and success
beyond school. The repeated engagement in misconduct may normalize unethical behaviour,
fostering a mindset where rules and standards are viewed as obstacles rather than guides, and
where achieving desired outcomes becomes more important than adhering to principles.

Academic misconduct can also have cascading social consequences: it erodes trust within
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peer groups, diminishes the respect of educators, and may strain relationships within
collaborative learning environments. Furthermore, institutional reputation may be affected if
widespread misconduct compromises the perceived rigor or credibility of academic
programmes, impacting the value of qualifications for all students. In essence, academic
misconduct not only subverts the fairness of evaluation but also destabilizes the moral and
ethical fabric of the learning community, highlighting the interconnectednestn idual
behaviour and collective academic integrity. QJ

The dynamic and evolving nature of academic misconduct a@l\eﬂects changes in
educational contexts, technological advancements, and c@ expectations. What
constitutes misconduct may vary depending on instit onlicies, cultural norms, or
disciplinary standards, emphasizing the context- @ nature of academic integrity. For
example, the advent of digital learning p% ; online assessments, and Al-generated

"N

content has expanded the avenues thro g}which students may engage in misconduct,
requiring teachers and institutions@ﬁp policies and detection strategies continuously.
Simultaneously, academic nﬁ&%ﬁct is influenced by the pressures and challenges faced by
students, including hi -s%s testing, competition for grades or recognition, and limited
understanding o c@ and ethical standards. While the behaviours themselves are diverse,
they share cg(mon thread: they undermine the equitable assessment of knowledge,
com, ro@ the reliability of academic outputs, and challenge the ethical principles that
underpin education.

Cheating during examinations represents one of the most common and widely recognized

forms of academic misconduct, reflecting a deliberate attempt by students to gain an unfair

advantage in assessment situations!®. This behaviour includes copying answers from
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classmates, using unauthorized materials such as notes, electronic devices, or cheat sheets,
and secretly collaborating with others during tests. Cheating undermines the fundamental
purpose of examinations, which is to evaluate a student’s understanding, knowledge, and
skills accurately. When students engage in such acts, they not only compromise their own
learning but also disrupt the fairness and integrity of the assessment process,,creating
inequities among students who adhere to the rules. The consequences exte %d the
immediate academic environment, fostering habits of dishonesty, eroding frist between
teachers and students, and normalizing unethical behaviour as a m@ achieve success.

Cheating during examinations signals a broader issue of 16% ethical development,
i

emphasizing the need for interventions that reinforce ac ntegrity and instill the value

of honest effort. Q
O
Plagiarism, another critical form of academi sconduct, involves presenting another
person’s ideas, work, or intellectual prope %s one’s own without proper acknowledgment?°.
.

This can include copying assign \rom peers or online sources, submitting someone
else’s work for assessment, o@{g to cite sources appropriately in research or written tasks.
Plagiarism not only rr%%ents a student’s abilities and learning but also devalues the
academic effor '@rs, compromising the trust and credibility that underpin scholarly
work. It reﬂ%{a{ailure to understand or adhere to ethical standards in academic writing and
can @réom pressures to achieve high grades, lack of research skills, or insufficient
awareness of citation norms. Beyond its immediate academic implications, plagiarism
teaches students that dishonesty is a viable strategy for success, thereby weakening personal

integrity and diminishing respect for intellectual property in both academic and professional

contexts.
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Fabrication and falsification of academic work further illustrate the diverse ways in which
students can engage in misconduct?'. Fabrication involves making up data, results, or
information in assignments, projects, or experiments, whereas falsification refers to altering
or manipulating research findings or academic records to create a misleading impression of
performance. Additionally, misrepresenting attendance, participation, or contributions in
school activities falls under this category, as it distorts the true picture @st dent’s
engagement. Such acts undermine the validity and reliability of academic,“dssessments,
compromise the integrity of research outputs, and erode trust betwee@\xtors and students.

The repercussions of fabrication and falsification extend %ﬁe classroom, as they
promote habits of deceit, hinder critical thinking and proving development, and may
have long-term consequences for academic and pr f@l credibility.

Truancy and absenteeism represent another asive form of academic misconduct,
manifesting when students skip classex}tout permission, arrive late repeatedly, leave

.

school early, or avoid scheduled i@nen‘[szz. These behaviours disrupt the continuity of
learning and interfere with th %{y of students to acquire knowledge and skills effectively.
Frequent absenteeism %11‘[ in gaps in understanding, poor academic performance, and
even dropout, ag&@ fail to meet the requirements of the curriculum. Truancy also places

additional b&e S on educators who must compensate for missed instruction and can
neg@luence classroom dynamics by creating uneven participation. Beyond academic
consequences, habitual absenteeism often reflects broader social or psychological issues,
such as disengagement, low motivation, or problems at home, highlighting the
interconnectedness between personal, social, and academic factors in shaping student

behaviour.
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Dishonesty in assignments and projects encompasses behaviours such as submitting
incomplete, copied, or externally sourced assignments, engaging in unauthorized
collaboration when independent work is required, or submitting the same work for multiple
courses without approval?’. These actions compromise the fairness and reliability of
assessment, as they distort the evaluation of students’ true abilities and effort. Dishonest
practices in assignments undermine the development of critical thinking, pr Q:-s lving,
and research skills, all of which are essential for long-term academic{and™professional
success. By circumventing the learning process, students fail to in@e knowledge and
may continue to rely on unethical strategies in subsequent acadentic or workplace situations,
perpetuating a cycle of misconduct that extends beyond i al assessments.

Disruption of academic activities occurs when s@ intentionally disturb classes or
lectures, use mobile devices inappropriately, or ct peers, thereby preventing the normal
flow of teaching and learning®*. Such dis&}bns not only impede the academic progress of

.

the disruptive students but also @vely affect their peers, diminishing concentration,
engagement, and overall c@%ﬁ productivity. The educational environment relies on
mutual respect, discipﬁ%&i cooperation, and disruptions undermine these foundational
principles. Per Q\nterference can create a climate of tension, reduce teacher
effectivenesgmand Tower overall academic standards, demonstrating that deviant behaviour in
educati(@ettings has both immediate and systemic consequences.

Unauthorized use of technology has emerged as a significant form of academic misconduct
in contemporary educational contexts. This includes accessing restricted digital resources
during tests or assignments, using online forums or social media to share answers, and

hacking or manipulating digital systems to gain academic advantage. The proliferation of
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technology has expanded the opportunities for dishonesty, making it easier for students to
circumvent traditional assessment safeguards. Unauthorized technological interventions
threaten the integrity of digital learning platforms and assessment mechanisms, requiring
institutions to implement robust monitoring systems and educate students on responsible
technology use. Such misconduct not only undermines academic fairness but also diminishes
students’ development of self-discipline and ethical digital literacy, @t are
increasingly critical in modern professional environments. QJ

Finally, misrepresentation of identity or work constitutes a seriom@fo%ttion of academic

integrity. This includes having someone else complete assignments or take exams on a

student’s behalf, forging signatures or attendance record misrepresenting contributions

)
"D
in collaborative projects. These behaviours fu d@ﬁ lly distort the assessment of a
student’s true knowledge, skills, and effort, g the trust that underpins the teacher-
student relationship and the credibility oga emic evaluation. Misrepresentation also sends

.

a message that deceit can be usedé&smrtcut to success, which may influence students’
attitudes toward integrity m@% domains of life. By threatening both individual and

institutional credibility,\@%cts highlight the importance of ethical training, clear policies,

and monitoring {@g that academic standards are upheld.
2.1.1.2 rbb&ggressive Behaviour

Aggressive behaviour is a complex and multifaceted phenomenon that manifests in various
forms across social, educational, and personal contexts?. Aggression refers to any action,
whether physical, verbal, relational, or digital intended to inflict harm, discomfort, or
disadvantage on another individual or group. This behaviour may be overt, such as hitting,

pushing, or verbal attacks, or covert, such as social exclusion, spreading rumours, or
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manipulating relationships to achieve dominance. Aggression is often rooted in underlying
emotions such as anger, hostility, frustration, or resentment, and it may be expressed
proactively, as a planned strategy to control or intimidate others, or reactively, in response to
perceived threats, provocation, or environmental stressors. In educational settings, aggressive
behaviour disrupts learning, erodes trust between students and teachers, and compromises the
social cohesion necessary for positive peer interactions. Beyond immedia Q&al or
emotional harm, aggression reflects broader challenges related to emotional” regulation,
interpersonal skills, and moral development, highlighting its sig@’gﬁce not only as a
behavioural issue but also as a social and psychological @ that demands careful

attention from educators, parents, and policymakers. Q

Aggression can be categorized into multiple din@rb{s, each reflecting different methods
and motivations for harm?®. Physical aggreﬁ\@’ﬁrolves direct bodily harm, such as hitting,
kicking, pushing, or fighting, and ma@nd to the destruction of property or intimidation
through threatening gestures. Ve@&f?ggression, on the other hand, employs language as a
weapon, including insultsé%-calling, threats, ridicule, and shouting, all intended to
demean, frighten, or ogate the recipient. Beyond these direct forms, aggression may be
relational or so@a cterized by behaviours that damage relationships or social standing,
such as g g, exclusion, and manipulation of friendships to control or harm others. With
the %@ technology, cyber aggression has emerged as a modern form, encompassing
cyberbullying, online harassment, spreading harmful content, and using social media
platforms to intimidate or socially isolate peers. Each of these dimensions illustrates the

adaptability and pervasiveness of aggression, demonstrating that harmful behaviours are not
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confined to physical spaces but permeate social and digital interactions, thereby amplifying

their reach and impact.

The causes of aggressive behaviour are equally diverse, encompassing biological,
psychological, social, and environmental factors®’. Biologically, individuals may display
aggression due to genetic predispositions, hormonal influences, or neurological ors that
affect impulse control and emotional regulation. Psychologically, aggression @Qmerge as
a maladaptive response to frustration, stress, fear, or perceived inj&ti&&with students
lacking coping skills or emotional awareness being more prone @ile reactions. Social
influences, including parenting style, peer pressure, exposu@violent media, and cultural
norms, shape the ways in which aggression is expressed a@olerated. For example, children
who experience harsh, authoritarian parenting %’ibonsistent discipline may internalize
patterns of hostility or defiance, while pee@nodel aggressive behaviour reinforce and
normalize hostile conduct. Enviro.n\\' 1 factors, such as overcrowded -classrooms,
competitive academic environmeé(a socio-economic stressors, can exacerbate aggressive
tendencies, creating condit@which frustration, fear, or the desire for control manifest as
overt or covert acts & The interplay between individual dispositions and contextual
pressures unde@t e complexity of aggression, emphasizing that it cannot be attributed

to a single,b but arises from dynamic and multifactorial processes.

The M%mences of aggressive behaviour are profound, affecting both individuals and the
broader social or educational environment*®. On an individual level, students who exhibit
aggression may experience strained relationships with peers, teachers, and family members,
potentially leading to social isolation, disciplinary action, or psychological difficulties such

as anxiety, low self-esteem, or chronic stress. Aggressive behaviour disrupts learning for
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both the aggressor and those around them, reducing engagement, concentration, and
academic performance. At the school or societal level, aggression compromises the social
climate, erodes trust, and threatens safety and cohesion, creating an atmosphere of tension,
fear, or hostility. In extreme cases, unchecked aggression can escalate into bullying, gang
activity, or violent confrontations, perpetuating cycles of harm and retaliation. Recognizing

the broad spectrum of aggressive behaviour and its far-reaching implications u Qco es the
Qlon, social

importance of interventions that address emotional regulation, conflict @

skills, and ethical development, aiming not merely to suppress ion but to guide

students toward constructive ways of managing emotions and f teracting with others.

In contemporary society, aggression also intersec&/ith technology and digital
communication, highlighting new challenges fo@%cators, parents, and policymakers®.
Cyber aggression, including online bullyi@ssment, or the dissemination of harmful
content, expands the reach of aggm@acts beyond the immediate physical or social
environment. Unlike traditional@(r? of aggression, cyber aggression allows anonymity,
instant communication, an@‘%btentially limitless audience, increasing the intensity and
psychological impact on“wictims. The digital dimension of aggression underscores the need
for comprehenée:\\'fa egies that incorporate awareness, monitoring, digital literacy, and
ethical gu , ensuring that students understand the consequences of harmful online
beha\& Simultaneously, understanding aggression as a multidimensional construct,
encompassing physical, verbal, relational, and digital forms, enables a holistic approach to

prevention, intervention, and education, promoting safer, more respectful, and emotionally

healthy learning environments for all students.
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Physical aggression represents the most visible and immediate form of aggressive behaviour,
manifesting in actions such as hitting, kicking, pushing, or engaging in physical fights with
peers®’. Beyond direct bodily harm, physical aggression can extend to acts of vandalism or
destruction of school property, reflecting anger, frustration, or attempts to assert dominance
in the school environment. Intimidation through physical gestures, postures, or threatening
presence further exemplifies this form of aggression, creating fear amo %s and
disrupting the sense of safety necessary for effective learning. Physical aggreSSion is often
impulsive and emotionally charged, yet it may also be calculated Xg as a deliberate
strategy to gain control, respond to perceived threats, orst ower within a social

hierarchy. Its immediate visibility makes it a critical c or educators, as it not only

jeopardizes the safety and well-being of students l@gnals deeper psychological, social,
ur

or environmental factors contributing to suclg beﬁbg

Verbal aggression is another prominem\\' , characterized by the use of language to inflict
harm, intimidate, or dominate @’&EQS”. This includes insults, name-calling, offensive
language, verbal threats @outing in ways that undermine or control others. Unlike
physical aggression, ye aggression may leave no visible marks but can be equally
damaging to th@al and psychological well-being of victims. The use of harsh tones,
verbal intj ion, and continuous derogatory remarks can erode confidence, foster fear,
andﬁi{&f classroom harmony. Verbal aggression often arises from frustration, stress, or
learned patterns of communication, and it can escalate quickly into physical confrontation if
left unchecked. In educational settings, managing verbal aggression is vital for maintaining a
respectful and supportive learning environment, as unchecked verbal hostility can normalize

aggressive communication and influence other students’ behaviour.
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Relational or social aggression operates more subtly, targeting interpersonal relationships and
social standing rather than directly causing physical harm?2. This form includes gossiping,
spreading rumours, deliberately excluding peers, or manipulating friendships to control or
harm others. Relational aggression undermines trust, creates divisions within peer groups,
and damages the social cohesion essential for collaborative learning. Unlike overt aggression,

psychological effects such as anxiety, social withdrawal, and low self-este ng victims.

relational tactics may be difficult for educators to detect, yet they prod Qon -term
s

Social aggression often emerges from competition for social domi %insecurity, or the

desire to retaliate against perceived slights, and it can reir@@cles of conflict within

school communities if not addressed with awareness, gui@, nd structured interventions.

Cyber aggression has emerged as a significant d%’éon of modern aggressive behaviour,
reflecting the impact of digital techna@% student interactions®*. This includes
cyberbullying through social media, m@{ng apps, or email, posting harmful or threatening
content online, and engaging %h(?assment or intimidation in virtual spaces. Unlike
traditional forms of aggres@yber aggression transcends physical boundaries, allowing
perpetrators to act an &usly and reach a wider audience, which amplifies the emotional
and social imp@ims. Cyber aggression can disrupt learning, affect mental health, and
erode a s@’s sense of safety both within and beyond school. Its growing prevalence
highﬁgh%the need for digital literacy, ethical guidance, and monitoring to ensure that

students understand the consequences of harmful online behaviour and the importance of

responsible technology use.

Aggression towards authority occurs when students openly confront, defy, or challenge

teachers and school staff**. This may take the form of refusal to follow instructions,
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disruptive behaviour in class, or overt defiance of school rules. Aggression directed at
authority figures undermines classroom management, erodes the teacher-student relationship,
and creates a climate of disorder that affects all students. Such behaviour often arises from
perceived unfair treatment, frustration with institutional rules, or learned patterns of
disrespect, and it can escalate into broader disciplinary issues if not addressed promptly.
Managing aggression towards authority requires consistent enforcement of ru @oﬂive

communication, and strategies that foster mutual respect and understanding\betWween students

and educators. Q
Aggression triggered by emotional or psychological fa@n arises from stress,

frustration, anger, or perceived injustice®>. Impulsivit @poor emotional regulation can

lead to sudden aggressive outbursts, while some st% may use aggression as a response to

feeling threatened, marginalized, or provol@ form of aggression underscores the close

link between mental health and beha'\”ﬂ%l outcomes, highlighting that interventions must

address emotional regulation, co%g?trategies, and stress management. Understanding the

psychological roots of a g@% enables educators and caregivers to implement supportive
N

ng, social-emotional learning programs, and conflict resolution

measures, such as 00%
[ ]
training, which€e£c&' the likelihood of destructive behaviour.

Group ective aggression involves coordinated or collective acts of hostility, such as
gang—}ké behaviour, peer group bullying, or collaborative defiance®. Students may engage
in aggression collectively to assert social dominance, intimidate others, or demonstrate
loyalty within a peer group. The group context often amplifies aggressive tendencies, as peer
influence and shared norms encourage behaviour that individuals might avoid acting upon

alone. Collective aggression can escalate conflicts, disrupt school activities, and contribute to
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broader issues of safety and discipline, necessitating interventions that address both

individual and group dynamics while fostering positive peer interactions.

Finally, aggression as a coping or defensive mechanism reflects the use of hostile behaviour
to protect oneself, assert control, or retaliate in response to harm or perceived threats’’. Some
students resort to aggression to defend against bullying, social exclusion, or@eived
injustices, while others may use it strategically to gain social status, comma@?@ntion, or
establish authority within their peer group. While this form of aggressiwwlgyﬁrovide short-
term protection or advantage, it often perpetuates cycles of ¢ @ and has long-term
negative consequences for social relationships, learning d emotional development.
Recognizing aggression as a coping strategy highlights tl@ed for supportive interventions

that teach constructive problem-solving, assertiv munication, and conflict resolution,

enabling students to navigate challenges w@orﬁng to harmful behaviour.
2.1.2 Parenting Style Eo\s&

Parenting style is a concept b@y used in psychology and education to describe the general
approach that parents aﬁ@graising their children?. It encompasses the consistent patterns
of behavior, at %@nd strategies that parents employ to guide, nurture, and discipline
their childr%over time. Unlike isolated acts of caregiving or disciplinary measures,
pare&il&e represents a broader emotional and behavioral climate that shapes the parent—
child relationship. This climate influences how children perceive authority, develop social
norms, manage their emotions, and engage in cognitive problem-solving. For instance, a
parent who consistently provides warmth, clear expectations, and structured guidance creates

an environment in which a child feels secure and valued, promoting self-confidence and
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healthy social interactions. Conversely, inconsistent, overly harsh, or neglectful parenting can
generate confusion, emotional insecurity, or rebellious tendencies in children, which
underscores the profound impact that parenting style has on child development. Research has
shown that the ways parents combine responsiveness and control directly affect children’s
emotional regulation, academic motivation, and interpersonal skills, making parenTtyle a

X

The concept of parenting style goes beyond mere discipline or affew&n, it reflects how

critical factor in understanding developmental outcomes.

parents integrate guidance, supervision, and emotional support ly interactions®. It
captures the characteristic ways parents communicate e@atlons, enforce rules, and
respond to both positive and negative behaviors in their &en. For example, a parent who
allows autonomy while maintaining clear rul%%ourages independent thinking and
problem-solving skills, whereas a parent w B@d and controlling may produce anxiety or
dependence in children. Parenting .s@glso encompasses the methods parents use to
socialize their children, teaching@@ , moral standards, and social skills that are essential
for navigating interperson@tionships. It is therefore both a framework for parental
behavior and a predic%;(% children’s long-term outcomes. By shaping the balance between

[ ]
responsiveness(an&é'

societal develop coping strategies, and establish self-discipline, highlighting its

ndingness, parenting style directly affects how children internalize

mult\@ﬂsional influence on child development.

In addition, parenting style reflects the attitudes, habitual behaviors, and emotional tone that
parents bring into their interactions with children, influencing not only immediate behavior
but also personality development over time*’. It integrates how parents provide support,

monitor behavior, and promote autonomy, creating a developmental context in which
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children learn about relationships, trust, and responsibility. Different styles of parenting,
authoritative, authoritarian, permissive, and neglectful, demonstrate the wide range of
approaches parents may take, each producing distinct developmental outcomes. For example,
authoritative parenting, which combines warmth and structure, has been consistently linked
to higher self-esteem, better academic performance, and stronger social skills, , whereas
authoritarian or overly permissive styles may be associated with anxiety, ssfon, or
social withdrawal. Parenting style is therefore not simply a description ofparctital behavior
but a crucial determinant of children’s emotional, social, and cognit@&ajectories. It shapes
the environment in which children grow, influencing their ab% adapt to challenges, form

healthy relationships, and achieve personal goals. Q

The dimensions of parenting style are central to@rb{'standing the ways in which parents
influence the social, emotional, and cogni'\%@lopment of their children*'. Among these
dimensions, parental warmth or respo@ess occupies a critical position, as it reflects the
degree to which parents express Q“é—%upport, and empathy towards their children. Parental
warmth encompasses beh@ such as affection, encouragement, active listening, and
responsiveness to th Qd’s emotional and physical needs. This dimension creates a
nurturing envi@%ﬂ which children feel valued, understood, and secure, fostering the
developm: self-esteem, emotional regulation, and social competence. Research has
cons?s&eg& shown that children whose parents demonstrate high levels of warmth are more
likely to exhibit prosocial behaviors, greater academic motivation, and healthier interpersonal
relationships, as they internalize a sense of security and trust in their caregivers. Conversely,
low parental responsiveness or emotional coldness may contribute to feelings of neglect,

insecurity, and withdrawal, potentially predisposing children to behavioral problems and
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emotional difficulties. The expression of warmth is not merely about affective gestures; it
also involves consistent attention to the child’s needs, validation of their experiences, and
proactive engagement in their developmental growth. Through warmth, parents model

empathy, emotional intelligence, and constructive problem-solving, which are essential skills

3

Closely related to warmth is the dimension of parental control or deman(@ s, which

that children carry into their broader social environments.

refers to the extent to which parents enforce rules, set expectation@geﬁpervise their
children’s behavior*?. Control is often conceptualized along a spe anging from highly
rigid and authoritarian approaches to more structured flexible guidance seen in
authoritative parenting. Effective parental control invol@stablishing clear standards for
behavior, providing guidance, and monitoring Cc@nce while balancing discipline with
understanding. High levels of control with@ th, as seen in authoritarian parenting, can
lead to obedience motivated by fear & r than internalized moral reasoning, potentially
resulting in low self-esteem, anx@\(? rebellious tendencies in children. On the other hand,
appropriate control combi . h responsiveness promotes self-discipline, accountability,
and internalization of @W acceptable behavior. Parental demandingness also extends to
S

setting academ@

responsibili chievement, and ethical conduct. By providing guidance and boundaries,

, and moral expectations, which shapes children’s attitudes toward

pareﬁ@fp children navigate complex social norms and develop a sense of structure that is

necessary for adaptive functioning in both home and community environments.

Another crucial dimension is autonomy support or independence granting, which captures the
extent to which parents encourage children to make their own decisions, solve problems

independently, and develop self-reliance*. Autonomy support involves providing children
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with the opportunity to exercise judgment, express opinions, and engage in age-appropriate
responsibilities, while still offering guidance and supervision. This dimension fosters
intrinsic motivation, critical thinking, and self-efficacy, as children learn to trust their own
abilities and take responsibility for their choices. Parents who balance autonomy support with
appropriate levels of guidance allow children to experiment, learn from mistakes, and
develop resilience, whereas parents who either excessively control or f: Q support
independence can inhibit personal growth. A lack of autonomy sup I'Qly lead to
overdependence, low self-confidence, and difficulty navigatin@c 1 and academic
challenges, while excessive freedom without supervision can_tesult 1 poor decision-making
or risk-taking behaviors. Autonomy support is thereforal for nurturing competent,

self-directed individuals capable of coping with t Q@%xities of life, and it often interacts

dynamically with parental warmth and control t% rmine developmental outcomes.

Finally, consistency and predictability a\& ital dimensions that provide children with a stable
and structured environment*, %ci?ency refers to the regularity of parental behavior,
discipline, and responses t%@positive and negative actions, while predictability involves
children’s ability to &ate parental reactions and understand the consequences of their
behavior. Whe@@re consistent in their expectations and responses, children develop a
sense of ity and clarity about behavioral boundaries, which reduces anxiety and
prorﬁ&{e%daptive decision-making. Predictable parenting helps children internalize rules
and norms, understand cause-and-effect relationships, and develop self-regulation skills. In
contrast, inconsistent or unpredictable parenting, characterized by erratic discipline, mixed
messages, or variable emotional responses, can create confusion, insecurity, and behavioral

problems, as children struggle to interpret expectations and navigate consequences. The
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dimension of consistency and predictability works synergistically with warmth, control, and
autonomy support, as children are better able to thrive when parental behaviors are stable,

supportive, and aligned with developmental needs.

The determinants of parenting style are multifaceted, reflecting a complex interplay of
individual, familial, and societal factors that shape the ways in which parents intefact with
their children®. One of the most influential determinants is parental personali its, which
refer to the enduring patterns of thoughts, feelings, and behaviors that@guérize a parent.
Personality traits such as conscientiousness, emotional stability, a eness, and openness
can significantly influence how parents provide guidance, e rules, and respond to their
children’s needs. For instance, a parent high in conscien@ness is more likely to set clear
expectations, maintain consistency in discipline, 6@1gage in structured support, thereby
fostering an environment conducive to selfﬁ\@ne and academic achievement in children.
Similarly, emotionally stable parents.as\q'%ter able to regulate their own emotions, respond
calmly to challenging behavior, Qi{@eate a predictable and supportive home environment.
Conversely, parents who ar;@ly neurotic or impulsive may display inconsistent discipline,
overreact to minor 'sgaviors, or struggle with patience, which can result in anxiety,
insecurity, or lé%&b‘r problems in children. Personality traits interact dynamically with
other dete ts, such as socioeconomic factors and cultural norms, shaping the specific
exprési& of parenting style in diverse contexts and influencing both short-term behavior

and long-term developmental trajectories.

Another important determinant of parenting style is socioeconomic status (SES) and parental
education, which shape access to resources, stress levels, and knowledge about effective

child-rearing practices*. Parents with higher socioeconomic status often have greater access
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to educational materials, childcare support, and developmental resources, which allows them
to adopt more informed and structured parenting strategies. Education equips parents with
knowledge of child development, evidence-based discipline techniques, and the importance
of fostering autonomy and emotional support. Conversely, parents facing economic hardship
may experience higher stress levels, limited time, and fewer resources, which can lead to
more authoritarian or inconsistent parenting practices, even when affection a ncérn are
present. Socioeconomic factors also influence the expectations parents placg on their children,
particularly regarding academic achievement, career aspirations, @lsxial behaviors, as
parents navigate the pressures of economic security and s ie@bility. By shaping the
resources, stressors, and knowledge parents bring to chi@ , SES and education serve
as powerful determinants that influence not only e@f parenting style adopted but also

its effectiveness in promoting positive develop outcomes.

N
Cultural and societal influences also &A@ critical role in determining parenting style, as
beliefs, norms, and values s%é—)parental expectations, disciplinary strategies, and
perceptions of appropriate t%ﬁ%ehavior‘”. In collectivist cultures, for example, parents may
emphasize obedience,respect for authority, and interdependence, often leading to parenting
practices that a(}t%é thoritarian in nature, whereas individualistic cultures may prioritize
autonomy xpression, and independence, encouraging more authoritative or permissive
apprb\cg!. Societal norms, media portrayals, and community expectations further shape
parental attitudes and practices, influencing decisions about discipline, nurturing, and
academic or social expectations. Additionally, cultural beliefs about gender roles, family
hierarchy, and the purpose of child-rearing inform parenting priorities, with certain behaviors

being encouraged or discouraged based on societal acceptability. As a result, the same
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parenting behavior may have different interpretations and effects depending on the cultural
context, highlighting the importance of considering societal and cultural determinants when

examining parenting styles and their influence on child development.

Finally, family structure and dynamics are significant determinants of parenting style, as the
composition, organization, and interaction patterns within a family create the ‘m&ext in
which parenting occurs®®. Factors such as the presence of both parents, sarenting,
extended family involvement, sibling relationships, and parental marita)%a ity influence the
resources, attention, and emotional support available to children. ple, single parents
may experience higher stress and limited time for su@sion, potentially affecting
consistency in discipline or emotional responsiveness @reas families with supportive
extended networks may benefit from shared E%Ving responsibilities and enriched
emotional environments. Interpersonal d}@ including parental cooperation, conflict
resolution, and communication pattem{&pe the modeling of social behaviors for children
and determine the overall emot@{%ﬁmate of the household. Moreover, shifts in family
structure, such as divorce, @riage, or parental migration, can necessitate adaptations in

parenting style, as §1 adjust their strategies to meet changing needs and maintain

stability for the@%

ParentirQ ¢ is not static; rather, it evolves across the developmental trajectory of a child,
reﬂe&@ the changing needs, capacities, and challenges that emerge at different stages of
growth®. During infancy, parenting is typically characterized by high levels of
responsiveness and nurturing, as infants are entirely dependent on their caregivers for
physical survival, emotional security, and social learning. Parents provide consistent care

through feeding, soothing, and attending to the infant’s cues, which establishes the
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foundational attachment bonds critical for later emotional and social development. The
dimension of warmth is particularly salient at this stage, as sensitive and responsive
caregiving fosters trust and a secure attachment style, enabling infants to explore their
environment confidently while relying on caregivers for support. Discipline and autonomy
support are less prominent in infancy, but consistent routines, predictability, and Kponsive

attention set the stage for future self-regulation and behavioral expectations. Q

As children transition into early and middle childhood, the dem%gl/parents shift
significantly, requiring adjustments in parenting style to ac date the growing
independence, cognitive abilities, and social awareness o@c ild*°. During this stage,
parents increasingly focus on setting clear rules, @ﬁng guidance, and fostering
responsibility, reflecting an increased emphasi%’bparental control or demandingness
balanced with warmth. Autonomy suppor‘\@’ges more critical, as children develop the
capacity to make simple choices a\rk age in problem-solving, requiring parents to
gradually shift from hands-on ca@gag to guided independence. Effective parenting during
childhood involves a delica’@nce between supervision and freedom, providing consistent
feedback, monitorin gavior, and encouraging social and academic competence.
Additionally, @@ust navigate peer influences and external socialization pressures,
adjusting strategies to maintain influence while promoting self-confidence and
resilﬁ&ln this stage, consistency and predictability remain essential, as clear rules and
routines help children internalize behavioral expectations and navigate social and educational

environments successfully.

During adolescence, parenting style must adapt further to accommodate significant cognitive,

emotional, and social changes that characterize this developmental stage>!. Adolescents seek
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greater autonomy, identity formation, and peer affiliation, which challenges parents to
modify control strategies, negotiate boundaries, and encourage decision-making while still
maintaining guidance and support. Authoritative parenting, which balances warmth with
appropriate limits, is particularly effective during adolescence, as it allows adolescents to
exercise independence within a structured and supportive framework.  Parental
responsiveness remains critical, as teenagers navigate heightened emotional v Qty, social
pressures, and complex moral and ethical dilemmas. Moreover, autonom pott is essential
for fostering self-efficacy, critical thinking, and responsible risk-takile inconsistent or
overly controlling parenting may lead to rebellion, conflict, o wﬁawal. Adolescence also
requires parents to adjust communication strategies, eng pen dialogue, and recognize
the emerging need for privacy, all while maintaini ision and reinforcing core values.
The ability of parents to adapt their style to the dbg opmental stage of their child determines

not only immediate behavioral outcome%‘t so long-term trajectories in emotional health,

.
academic performance, and social @tence.
R\

Parenting styles are signiﬁ@shaped by cultural contexts, and cross-cultural perspectives
provide critical insights“mto how societal norms, values, and beliefs influence the ways
parents raise tl@}% en’2, Variation in parenting styles across cultures is evident when
comparin tivist and individualist societies. In collectivist cultures, such as many Asian,
Afri&s{/gﬁd Latin American societies, parenting often emphasizes obedience, respect for
authority, family interdependence, and communal responsibilities. Parents in these contexts
may adopt stricter control and demand compliance, valuing social harmony and adherence to

cultural norms over individual autonomy. Conversely, in individualist cultures, such as those

in North America and Western Europe, parents tend to prioritize autonomy, self-expression,
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and independent decision-making. Here, authoritative and permissive approaches may be
more common, with warmth and open communication taking precedence in child-rearing
practices. These cross-cultural differences illustrate that parenting styles cannot be fully

understood without considering the cultural context in which they occur, as behaviors

3

At the same time, researchers have identified universal versus culture-speci@?actices in

deemed appropriate in one society may be perceived differently in another.

parenting. Certain elements of effective parenting, such as respgﬁivgﬂés, consistent
guidance, and emotional support, appear to have universal signifi promoting positive
social, emotional, and cognitive outcomes across cultuT ese universal practices
contribute to secure attachment, self-regulation, and prosc@behavior, regardless of societal
context. However, culture-specific practices inﬂﬁ%the methods and emphasis of these
behaviors. For instance, while authoritati@fglting is widely associated with positive
outcomes, in some collectivist societi\ %h parental control combined with warmth may
function effectively to instill dis%fn?, respect, and social responsibility. Likewise, cultural
beliefs about hierarchy, g@roles, and educational expectations shape the extent and
nature of autonomy %® to children. Thus, understanding parenting requires recognition

of both shareer;\yx'r

lly beneficial practices and context-dependent, culturally nuanced

approache;b@shape developmental trajectories.

The h‘lﬁence of cultural values on discipline and warmth further underscores the importance
of examining parenting through a cross-cultural lens®. Cultural norms dictate what
constitutes acceptable expressions of warmth, guidance, and discipline. In some cultures,
warmth may be expressed through acts of service, provision, or protection rather than verbal

praise or physical affection, while discipline may emphasize moral reasoning and communal
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responsibilities rather than individualized correction. In contrast, other cultures may equate
warmth with emotional expressiveness and nurturing, and discipline with negotiation and
reasoning. These cultural scripts affect parent-child interactions, expectations, and the
internalization of social norms, ultimately shaping the child’s personality, behavior, and
worldview. Moreover, cultural transitions, globalization, and exposure to diverse social
environments may create tensions between traditional parenting practices and Qem orary
influences, requiring parents to adapt their approaches while negotiating@en cultural
values and developmental needs. Cross-cultural perspectives, t@fo e, highlight that

effective parenting is not a one-size-fits-all model but a dyn@ic%cess influenced by the

interplay between universal developmental principles an

3
2.1.2.1 Authoritarian Style ®%
Q)

[ ]
Authoritarian parenting is a style o ﬁad-rearing characterized by strict rules, high demands,

ly defined norms.

and low responsiveness>. Pa@s who adopt this approach often emphasize obedience and
discipline over nurturiﬁgé?emotional support, believing that children should follow rules
without questio 'r%b%m The primary goal of authoritarian parenting is to instill respect for
authority, r@aln control, and ensure conformity to established standards. This style is
grou@ the belief that rigid control and clear hierarchical structures are essential for
guiding children’s behavior and fostering socially acceptable conduct. Unlike authoritative
parenting, which balances firmness with warmth and encourages independent thinking,
authoritarian parenting relies heavily on unquestioned authority, rules, and directives. In this

style, parents set high expectations for their children and expect compliance, often using
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punishment or strict consequences when rules are broken. The environment created by
authoritarian parents is typically structured and controlled, with limited room for negotiation
or self-expression on the part of the child. While the approach may promote short-term

obedience and order, it often comes at the expense of open communication, emotional

3

The key traits of authoritarian parenting include high control, low war@ nd strict

connection, and the development of autonomy.

discipline®. High control refers to the rigorous supervision of chil engﬂehavior, with
parents making most decisions regarding daily routines, social int s, and academic or
extracurricular activities. In this context, children are ex@d o comply with parental
directives without discussion or questioning, and any de@n from established norms may
result in punitive measures. Low warmth denotes B%-al emotional expressiveness, limited
affection, and little encouragement of Q@mmunication or discussion of feelings.
Children raised under authoritarian paa@{nay experience a sense of emotional distance, as
warmth and nurturance are su inated to control and compliance. Strict discipline is
another hallmark of this @ﬁg style, encompassing punitive strategies such as scolding,
withdrawal of privil Qd even physical punishment in some contexts. Rules are often
non-negotiable@a ents emphasize obedience and adherence to authority rather than
fostering tanding, reasoning, or moral internalization. Collectively, these traits create a
highb\s&%tured, directive, and sometimes intimidating environment, where children learn to

prioritize compliance and fear of punishment over independent decision-making or emotional

expression.

Authoritarian parenting differs from other parenting styles in several critical ways, most

notably in its combination of high control and low warmth®®. In contrast, authoritative
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parenting also involves high control but is balanced by high warmth, open communication,
and responsiveness to the child’s needs, which encourages both compliance and independent
thinking. Permissive parenting, on the other hand, is characterized by high warmth but low
control, where parents are nurturing and supportive but provide minimal guidance, rules, or
boundaries, often resulting in children having freedom without accountability. Neglectful or
uninvolved parenting features both low control and low warmth, where parent %& little
guidance, attention, or emotional support, which can lead to neglect and diS€ngagement.
Authoritarian parenting, distinctively, prioritizes control over nl@n and emphasizes
obedience and conformity above all, often at the expense of s% autonomy, emotional
intelligence, and self-expression. These distinctions @ ical for understanding the
potential consequences of parenting styles on chil lopment, as children raised under
authoritarian conditions may achieve com%{c’b d orderliness but may also experience
increased anxiety, low self-esteem, and ’c\h' hges in social and emotional functioning.
.
Discipline and rule enforceme@&%ﬁtute the cornerstone of authoritarian parenting,
representing the methods t@ which parents instill obedience, maintain order, and shape
their children’s behavior*In this parenting style, discipline is not merely a corrective tool
.

but a central f@o the parent-child relationship, reflecting a broader philosophy that
emphasiz%bsority, hierarchy, and control. Parents who adopt authoritarian strategies often
set s,k{:/ d non-negotiable rules that govern nearly every aspect of a child’s daily life,
including routines, academic expectations, social interactions, and moral conduct. The
primary goal of such rules is to ensure compliance and maintain social order, as these parents
believe that adherence to authority is essential for preparing children to function responsibly

within the family and broader society. Obedience is prioritized over negotiation or reasoning,
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and children are expected to follow directives without questioning the rationale behind them.
The consistent enforcement of rules fosters an environment where children internalize the
principle that authority is to be respected and that deviation from established norms carries
clear consequences. This approach, while effective in producing compliant behavior, often
limits opportunities for children to develop critical thinking, problem-solving gs, and

independent judgment, as decision-making is largely controlled by the parent. Q

Punitive measures and consequences are central to the disciplinary apKacghd authoritarian
parenting>®. Parents often rely on negative reinforcement, scolding @ﬁawal of privileges,
and, in some contexts, physical punishment to correct beh and maintain adherence to
rules. These punitive strategies are typically applied c@tenﬂy and with the intent of
deterring disobedience, reinforcing the perceptio%%noncompliance will result in tangible
negative outcomes. While such measusi@ be effective in promoting immediate
conformity, they may also produce ua\@ded emotional and psychological consequences,
including anxiety, fear, low s@és%em, and resentment. Punishment in authoritarian
parenting is usually directi\@hierarchical, emphasizing control rather than explanation or
reasoning. Children ar th that deviation from expected behavior is unacceptable and that
S

authority must Qe &

may be n@wtivated by fear of reprisal than by an understanding of ethical or moral

ed at all costs. Consequently, the child’s internalization of discipline

prin&&l& which contrasts sharply with approaches that combine guidance and reasoning,
such as authoritative parenting. The reliance on punitive measures reflects the parent’s belief
that firm control and strict enforcement are necessary to prevent misbehavior and ensure the

child develops the discipline deemed appropriate for societal norms.
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Another defining aspect of discipline under authoritarian parenting is the emphasis on
conformity and respect for authority®®. Children are expected to adhere to established
standards and social norms without challenge, reflecting the parent’s belief that uniformity
and obedience are essential for social functioning and moral development. This emphasis
manifests in everyday interactions, where questioning rules or expressing disagreement is
discouraged or met with correction. Parents instill the value of respecting el Q%hority
figures, and institutional rules, creating a structured environment in which ¢hildt€n learn that
social order and compliance are prioritized above personal prefe@r self-expression.
While this focus on conformity can promote orderliness, res t%ules, and predictability
in behavior, it can also limit creativity, independent @ , and the development of
problem-solving skills, as children may fear maki @es or expressing opinions contrary
to parental expectations. Moreover, the stron us on respect for authority may lead
children to internalize rigid hierarchical t %(hg, which can influence their interactions with

°®
peers, teachers, and other authority@es, sometimes resulting in either over-compliance or

covert resistance. ) \A%

Authoritarian parent@style of child-rearing characterized by strict rules, high demands,

and limited er@

establishe@ns and respect authority in order to develop properly®. Parents who adopt

esponsiveness, reflecting the belief that children must adhere to

this @ften prioritize obedience and conformity over nurturing and emotional support,
perceiving strict guidance as essential for the child’s moral, social, and academic
development. In authoritarian households, parents set high expectations for behavior,
academic performance, and social conduct, and children are expected to follow these rules

without question. Decisions regarding daily routines, extracurricular activities, social
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interactions, and even moral choices are predominantly made by the parents, leaving children
with little opportunity to exercise autonomy or independent judgment. This concentration of
decision-making authority ensures compliance and order but simultaneously limits the
development of self-reliance, critical thinking, and problem-solving skills. The hierarchical
structure inherent in this style positions the parent as the unquestioned authority figure, and

%c that

children are socialized to prioritize obedience above personal expression, a

fundamentally shapes their experiences of both discipline and guidance. < O

Central to authoritarian parenting is the approach to discipline and @forcemen‘[, which is
often strict, punitive, and unyielding®'. Parents employ clear,negotiable rules and expect
adherence, using scolding, withdrawal of privileges, and, i\s0me cases, physical punishment
to maintain compliance. Obedience is reinforce@ugh the certainty of consequences,
instilling in children the understanding th@ion from established norms will be met
with disapproval or punishment. .'\K approach can effectively produce immediate
compliance, yet it may also culti@é@ar, anxiety, or resentment in children, as discipline is
imposed without accompan@asoning or emotional support. The emphasis on conformity
and respect for authority’ reinforces the parent’s hierarchical position while limiting
opportunities @

assertiven;b%ﬂldren are often taught that adherence to rules and obedience to authority are

ldren to develop independent moral reasoning, -creativity, or

para?b& and any challenge to this structure is discouraged or penalized, which may lead to
a rigid perception of social relationships and an overreliance on external guidance rather than

internalized ethical principles.

The emotional climate in authoritarian homes is generally characterized by low warmth and

limited responsiveness®?. While parents may provide for their children’s basic needs and
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ensure adherence to rules, they often display minimal affection, empathy, or emotional
support. This emotional distance can hinder the development of secure attachment, as
children may feel unable to express vulnerability or seek comfort from their parents without
fear of criticism or dismissal. The lack of responsiveness to emotional cues, combined with a
strict disciplinary approach, can contribute to feelings of anxiety, low self-esteem, and
emotional suppression. Children may become overly cautious, hesitant to tak Qia e, or
excessively concerned with avoiding mistakes, reflecting the broader @Qof limited
warmth on their developing sense of security and self-efficacy. Ov@m , the parent-child
relationship in authoritarian households may be marke b@tance, formality, and

compliance-driven interactions rather than mutual unde @ g or emotional connection,

with long-term implications for social and emotion‘ah%%opment.

Communication in authoritarian househol \@o be one-directional, flowing from parent
to child, with minimal opportunity fo.rik ssion, negotiation, or questioning®. Parents issue

AN

commands, enforce rules, and @ffae directives with the expectation of unquestioned

°
compliance, discouragin @én from expressing opinions, negotiating boundaries, or
15

engaging in collaborative’ problem-solving. This communication pattern reinforces the
hierarchical str@authority and teaches children to accept rules without inquiry, yet it
may also %@r the development of assertiveness, independent thinking, and interpersonal
nego\'{u%f skills. Over time, children may internalize a pattern of obedience accompanied by
social inhibition, finding it challenging to articulate their views, advocate for themselves, or

navigate conflicts in both academic and social settings.

The expectations imposed by authoritarian parents are consistently high, encompassing not

only behavior but also academic achievement and social responsibilities®*. Children are
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expected to meet these standards consistently, and failure to do so is typically met with
punitive measures or criticism. The emphasis on obedience and performance can motivate
children to develop disciplined habits and achieve external goals, but it may also contribute
to stress, perfectionism, and anxiety. The pressure to conform and succeed often comes at the

cost of self-expression, creativity, and intrinsic motivation, highlighting the tension, inherent

in authoritarian parenting: the pursuit of order, discipline, and achievemenf @uenﬂy

accompanied by emotional and social costs. ’\<
The effects of authoritarian parenting on child development are X, spanning social,

emotional, and behavioral domains®. Socially, children @ be highly compliant and
respectful of authority, yet they can struggle with social@drawal, peer relationships, and
collaborative problem-solving, as they are accust%%to hierarchical, directive interactions
rather than negotiation or mutual engage%fgmtionally, they may experience anxiety,
low self-esteem, or difficulty regula\QAemotions, reflecting the limited warmth and
responsiveness in their upbringin%&caaviorally, some children may respond to rigid control
with covert rebellion, ris@kg, or resistance, particularly during adolescence when
autonomy becomes 'ngxlsingly salient. While authoritarian parenting can produce
disciplined, or@ren who excel in structured environments, it often limits emotional

resilience@é&vity, and interpersonal flexibility, underscoring the trade-offs inherent in this

apprb\c%

Several determinants contribute to the adoption of authoritarian parenting, highlighting its
complex origins®®. Cultural norms and societal values play a significant role, particularly in
collectivist societies where obedience, hierarchy, and respect for authority are highly prized.

Parental personality traits, such as high conscientiousness, low agreeableness, or a

59



controlling temperament, may predispose individuals to favor strict rules and punitive
measures. Socioeconomic factors and parental education also influence parenting choices, as
parents facing economic stress or limited educational resources may rely on authoritarian
strategies as a means of maintaining order and discipline under challenging conditions.
Additionally, family history and previous experiences of parenting often shape the adoption
of authoritarian practices, with individuals replicating approaches they experi Q&\ their

own upbringing. These determinants interact in complex ways to producé,a parenting style

that emphasizes control, obedience, and hierarchical authority, @ t the expense of

O

2.1.2.1 Permissive Style Q

Q

Permissive parenting is a distinctive style of @eaﬁng that emphasizes high levels of

emotional warmth, autonomy, and responsive guidance.

warmth, emotional support, and nurturi&ghﬂe placing minimal emphasis on rules,
discipline, or behavioral control®’. Egé\n who adopt this style prioritize their child’s
happiness, comfort, and ind.iv@y above adherence to strict guidelines, creating a home
environment that is r%@\lexible, and emotionally responsive. Unlike authoritarian
parents, who Vah‘l dience and conformity, or authoritative parents, who balance control
with respon: perm1ss1ve parents focus on fostering a close, supportive relationship
with th%@ ildren, often foregoing rigid rules or consistent enforcement of behavioral
expect ons. This approach is marked by indulgence, in which children are allowed
substantial freedom to make their own decisions, explore their interests, and express their
thoughts and emotions without fear of reprisal or punishment. In permissive households,
rules exist but are often loosely defined, inconsistently applied, or subject to negotiation,

giving children the sense that their preferences and opinions carry significant weight in
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family decision-making processes. Such freedom encourages self-expression and
independence, allowing children to explore their identities, develop creativity, and cultivate
emotional awareness, but it may simultaneously limit the development of self-discipline and

internalized behavioral regulation.

Central to permissive parenting is the interplay between emotional warmth an,gminimal
control, which shapes both the parent-child relationship and the child’s @%pmental
experiences®®. Parents in this style demonstrate high responsiveness, ¢énsiStefitly providing
affection, encouragement, and emotional support, often seekin @intain harmony and
minimize conflict within the household. This nurturing ap %()sters a strong sense of
security and attachment, as children experience their 6@ as caring, understanding, and
available for guidance when needed. However, th %'ussive emphasis on freedom and low
demands for compliance may also creat@uity in behavioral expectations, leading
children to navigate boundaries on tlﬁ\K' wn. While the absence of rigid rules can foster
autonomy and self-confidence, it®(230 contribute to difficulties in self-regulation, delayed
development of impulse @1’ and challenges in adhering to social or academic
expectations. Childre&ﬁr thrive emotionally due to the supportive environment but

sometimes sta@

when con with external demands beyond the permissive household.

Q

The comimunication style inherent in permissive parenting further reinforces its focus on

nternalize responsibility, understand limits, or manage frustration

freedom, negotiation, and child-led decision-making®®. Parents often engage in open,
informal dialogue with their children, prioritizing listening, persuasion, and discussion rather
than issuing commands or enforcing rules. Decision-making is typically shared, with children

having significant input into choices regarding their routines, activities, and responsibilities.

61



This approach cultivates independence and critical thinking, as children are encouraged to
consider options, weigh consequences, and assert their preferences. However, the consistent
lack of firm boundaries can sometimes create confusion or inconsistency, as children may not
fully understand the limits of acceptable behavior or develop the structured habits that
emerge more readily in households with clearer expectations. While permissive parenting
excels at promoting emotional security, self-expression, and creativity, the v Q&eibility
and leniency that define the style can simultaneously challenge the developitient of self-

discipline, delayed gratification, and adherence to societal norms. Q

Permissive parenting also has significant implications for s@, emotional, and behavioral
development’®. Children raised under this style often @ay high levels of confidence,
independence, and emotional intelligence, as @re accustomed to expressing their
thoughts and feelings freely and having .B\@’Qrspectives validated. They may develop
strong problem-solving skills and a seaﬁagency, feeling empowered to make choices and
take responsibility for their actio@g’c—}ollaborative contexts. On the other hand, the limited
enforcement of rules and @Q% emphasis on accountability can contribute to behavioral
challenges, includin%n) sivity, difficulty following instructions, and occasional struggles

with authority (ﬁ g%

collaborat% d creative settings where autonomy is valued but may require additional

r structured environments. Socially, these children may excel in

guid&\c%ﬁ situations demanding strict adherence to rules or hierarchical expectations. The
permissive approach can thus be both highly supportive and potentially risky, promoting
emotional well-being and autonomy while necessitating external structures or interventions

to cultivate discipline, responsibility, and resilience.
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The adoption of permissive parenting is shaped by a range of cultural, social, and individual
factors’!. Cultural values that emphasize individuality, freedom, self-expression, and
egalitarian relationships often reinforce permissive practices, encouraging parents to
prioritize the child’s voice and autonomy over rigid control. Parental personality traits, such
as high agreeableness, empathy, and leniency, also predispose caregivers to adopt indulgent
and supportive approaches, while socioeconomic factors, lifestyle, and Qos re to
contemporary parenting philosophies further influence the degree of pem@ ness. Many
parents who experienced authoritarian or highly structured upbrg themselves may
consciously choose a permissive style as a response, seekib‘[&wde children with the

freedom or emotional support they lacked. Q

Permissive parenting is often lauded for the em%’é?climate it fosters, as it emphasizes
warmth, affection, and emotional suppor\\'&s that deeply influence the parent-child
bond’?. Parents adopting this style p&«&{e maintaining positive relationships with their
children, often placing high imp%{n?e on the child’s feelings, preferences, and emotional
well-being. This approach %\% an environment in which children feel safe to express their
emotions, seek comf &d explore their identities without fear of judgment or harsh
criticism. The @ presence of warmth and affection strengthens the parent-child bond,
fostering nd enhancing attachment security. Children in permissive households often
deve?ﬁgg/sense of emotional safety, feeling that their thoughts, opinions, and emotional
experiences are acknowledged and valued. This emotional security not only promotes
confidence in interpersonal relationships but also lays a foundation for healthy self-esteem,

resilience, and the capacity to navigate social challenges with confidence. By prioritizing

emotional connection over strict compliance, permissive parents cultivate a nurturing
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environment in which children can internalize a sense of belonging and unconditional

support.

A defining characteristic of permissive parenting is the flexibility and ambiguity of
boundaries, as parents often negotiate rules and limits rather than imposing rigid structures’.
This flexibility allows children to exercise considerable discretion in decision-making, but it
can also produce inconsistencies in expectations. For instance, rules may Var@nding on
the parent’s mood, situational context, or the child’s requests, leadiw iguity about
acceptable behavior. While this approach encourages negotiation ski d self-expression, it
may also leave children uncertain about limits, potentially fi ing confusion or frustration
when faced with external environments that demand stmc@and compliance. Children learn
to navigate flexibility through observation and e@entaﬁon, gradually discerning which
behaviors are acceptable and how to adVOC\ emselves within family interactions. This
dynamic interplay between freedom am\x' idance shapes their understanding of social norms,
problem-solving, and negotiatim%{(e? as it presents potential challenges for self-regulation

and adherence to structured %tations outside the permissive home.

Permissive paren.ti@ongly supports child autonomy and self-directed learning, providing
opportunities fordndependent decision-making, exploration, and creativity’*. Children are
encoura@o pursue their interests, make choices, and engage in activities that reflect their
prefe%&ﬁes, fostering a sense of agency and responsibility over their learning and
experiences. The autonomy granted by permissive parents allows children to develop critical
thinking, initiative, and problem-solving skills, as they must navigate decisions without
constant parental oversight. Opportunities for self-expression, experimentation, and

exploration enable children to discover their strengths, passions, and personal identity,
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promoting intrinsic motivation and fostering a sense of competence. However, without
structured guidance, children may struggle to balance freedom with accountability,
occasionally encountering challenges in prioritizing tasks, adhering to routines, or exercising
self-discipline. Nonetheless, the emphasis on autonomy cultivates creativity, independence,
and adaptive thinking, equipping children with important cognitive and social t&ols that

extend into adulthood.

S
Conflict management and problem-solving in permissive househ&gnﬂ to rely on
negotiation, persuasion, and compromise rather than authorit Q:ontrol or punitive
measures’>. Parents encourage dialogue, allowing childrer@express disagreements and
participate in resolving disputes collaboratively. This a @n fosters communication skills,
perspective-taking, and cooperative problem-so@(b as children learn to advocate for
themselves while understanding the persa@ of others. By modeling negotiation and
compromise, permissive parents te&&hﬂdren strategies for conflict resolution that
emphasize mutual respect, emo@épregula‘uon and the importance of finding balanced
solutions. While this meth(@hotes social and emotional competence, it may occasionally
result in children tesu§1 ndaries or prioritizing personal preference over communal needs,

highlighting th¢ im ce of subtle guidance to ensure balanced outcomes.

The pa%@ influence on social competence under permissive parenting is notable, as
chil(%ﬂloften develop strong interpersonal skills, empathy, and social assertiveness’. The
encouragement of self-expression and autonomy equips children to navigate peer interactions,
teamwork, and collaborative projects effectively. They tend to be more confident in voicing
opinions, negotiating with others, and demonstrating leadership skills in social contexts. The

supportive emotional climate allows children to develop emotional intelligence, recognize
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others’ perspectives, and respond empathetically to social cues. At the same time, the relative
lack of enforced discipline may result in occasional challenges in understanding social
hierarchies, limits, or expectations in structured group settings, requiring children to adapt

these social skills to contexts where rules and authority are more rigidly defined.

Permissive parenting also has specific implications for self-regulation and t&wioral
development, particularly in relation to discipline, impulse control,@ delayed
gratification”’. The low emphasis on strict rules and behavioral enforc&&ﬂows children
freedom to act on impulses, make independent choices, and explor environment. While
this promotes autonomy and creative problem-solving, it ca:@etlmes result in difficulties
with impulse control, risk-taking, and adherence to ex@l expectations, particularly in
academic or structured social contexts. Children @ e longer to develop self-discipline,
as consistent behavioral boundaries are le@nﬂy enforced. However, when combined
with emotional support and guidance{& issive parenting can foster intrinsic motivation,
enabling children to gradually @Q%alize responsibility while learning to manage their

N

impulses over time. Q\

Academic motiva}tg&d performance under permissive parenting reflect a balance between
encourage nt@ow oversight’®. Children experience freedom to choose their educational
paths an&’bming methods, with parents providing support and guidance when requested
rathehl(an imposing strict expectations or monitoring outcomes. While this approach can
foster creativity, self-directed learning, and intrinsic interest in subjects, the absence of
structured oversight may occasionally result in inconsistent effort, delayed task completion,
or lower adherence to academic expectations. The relationship between permissiveness and

achievement is therefore nuanced: children can develop a love of learning and initiative when
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supported appropriately, yet they may require additional structure or scaffolding to meet

external performance demands effectively.

Permissive parenting is influenced by cultural and societal determinants, including values
that emphasize individuality, personal freedom, and egalitarian family dynamics’. Societal
modernization, exposure to media, technology, and contemporary parenting tr% often

\g
reinforce permissive approaches, promoting negotiation, child-led leamini,motional

support as central parenting goals. However, these same cultural and te@ cal influences
may heighten the potential for overindulgence, entitlement, o sistent boundaries,
particularly if parents struggle to balance warmth an(@e om with guidance and
responsibility. While permissive parenting offers numer@oeneﬁts in fostering emotional
security, creativity, and social competence, it r@s careful attention to the interplay

between autonomy, limits, and guidance t ‘s@thhat children develop both independence

and self-regulation in preparation ford B%r societal demands.

2.13 Social B&sage

Social media @seers to the multifaceted ways in which individuals interact with,
consume, ontribute to content on digital networking platforms such as Facebook,
Instz@sg% Twitter, TikTok, WhatsApp, and LinkedIn, among many others®’. It encompasses
both the passive and active dimensions of engagement, including scrolling through feeds,
liking or reacting to posts, commenting, sharing multimedia content, and creating original
material. From a behavioral perspective, social media usage is not merely a function of time

spent online, but also involves the depth of attention and cognitive investment a user

67



allocates toward their interactions within these digital spaces. It reflects patterns of habitual
engagement, such as the frequency of checking notifications, responding to messages, or
participating in online discussions, and can often be considered a form of digital socialization.
The intensity and regularity of social media usage can vary widely among individuals,
influenced by factors such as age, socioeconomic status, cultural background, technological
literacy, and personal motivations, ranging from maintaining social connectio Ql seeking
entertainment to professional networking and identity formation. In esse@cial media
usage captures both the quantity and quality of online paﬂicipati@‘is a lens through

which researchers can examine the intersection of human bﬁav , technology, and social

interaction in the contemporary digital landscape. Q

Beyond mere interaction, social media usage func@(bs a powerful tool for self-expression,
identity construction, and social Validati({Q’Qsers often curate their online personas
deliberately, selecting images, videos, !\& al content, and other forms of media that project
certain desired traits, beliefs, or@?‘é@ statuses to their networks. This engagement is not
purely performative; it c@éo reinforce psychological needs, such as the need for
recognition, belongi ,g emotional support. For example, the frequency with which
.
individuals poﬁl}ﬁme or respond to peers’ content can serve as a barometer for social
connected peer approval, or community integration. Social media usage is therefore
deepT)&rtwined with cognitive and emotional processes, including attention regulation,
gratification-seeking, and mood modulation. The patterns of usage, whether intermittent,
intense, or compulsive, can shape the user’s perception of reality, influence decision-making,
and even affect offline behavior. Importantly, the content that users engage with, whether

educational, entertainment-based, or peer-generated, interacts with their values, beliefs, and
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behavioral tendencies, sometimes reinforcing positive outcomes such as knowledge
acquisition or social support, while at other times increasing susceptibility to negative

outcomes like cyberbullying, social comparison, or deviant behavior.

Moreover, social media usage represents a dynamic interplay between individual agency and
structural affordances provided by digital platforms®?. It is shaped not only by use%nt but
also by the design features, algorithms, and engagement mechanisms emt@% in these
platforms. These technological affordances guide attention, encourage Q&us interaction
through notifications and recommendations, and incentivize cor%@ation through likes,
shares, and comments. Consequently, social media usa@n be viewed as both an
autonomous choice and a response to external stim&ngineered to maximize user
engagement. From a research perspective, it is 6’&%1 to consider both the qualitative
aspects of usage, such as the nature o@ t consumed and the emotional tone of
interactions, and the quantitative as@)including frequency, duration, and breadth of
platform engagement. Furthermoz€jsecial media usage is often contextually and culturally
mediated, varying accordi@local norms, societal expectations, and peer networks. In
educational or adoles &opulations, for instance, the patterns of social media usage can
influence peer @ips, academic performance, and behavioral tendencies, including the

manifesta% deviant behavior or prosocial engagement.

SociM%iia usage has become a defining element of modern social life, extending far
beyond the boundaries of communication to encompass the psychological, cultural, and
behavioral dimensions of human existence®®. It signifies the integration of digital interaction
into everyday routines, shaping how individuals relate to others, perceive themselves, and

engage with the broader world. In today’s interconnected society, social media is not simply
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a technological tool but a social ecosystem that mirrors users’ values, emotions, and
aspirations. It serves as a conduit for building and maintaining relationships, disseminating
information, seeking entertainment, and cultivating personal or professional identities. The
extent and pattern of social media engagement are therefore shaped by individual motivations,
contextual influences, and technological affordances. For adolescents and young adults in
particular, social media offers a space for belonging, recognition, and explor. Q&igital

extension of their social reality that blurs the lines between private and public expression.

One of the most compelling aspects of social media usage @1 its psychological
implications®. It functions as both a source of gratification a@poten‘[ial trigger for anxiety
or social comparison, depending on how individuals inte&with it. The constant stream of
updates and feedback loops generated by likes, %% and comments provides immediate
social reinforcement, fulfilling intrinsic neﬂ\@alidaﬁon and connection. However, these
same features can foster dependency a\& motional vulnerability, as users begin to equate
online recognition with self-w@%he dynamics of approval-seeking and impression
management can lead to cy&%%f compulsive checking, heightened self-consciousness, and
fear of exclusion. Ye Qal media also provides opportunities for empowerment and self-
expression. It Q;B:&s

supportiv gnunities, thereby enhancing self-efficacy and personal agency. The emotional

ers to articulate opinions, share creative works, and connect with

consﬁi@gﬁes of social media usage, therefore, depend on the balance between conscious,

purposeful engagement and passive, habitual consumption driven by algorithmic stimulation.

Social media usage also influences the ways individuals consume, process, and evaluate
information®®. The digital environment has redefined how people access news, learn about

the world, and form opinions on social and political issues. Unlike traditional media, where
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information was filtered through editorial oversight, social media enables anyone to become
a content creator and distributor. This democratization of information broadens access to
diverse perspectives but also opens the door to misinformation, bias, and echo chambers.
Users often find themselves in algorithmically curated spaces that reinforce their existing
beliefs and limit exposure to differing viewpoints. Consequently, the manner and purpose of
social media usage can shape cognitive development, critical thinking, and Q%w. For
adolescents, whose values and reasoning are still evolving, uncrit%&posure to
manipulative or sensational content can subtly shape attitudes and bag 'o . However, when
approached critically, social media serves as an invaluable ed@% and informational tool

that promotes global awareness, collaboration, and intell riosity.

In educational settings, social media usage has en@% as both a resource and a challenge®.
It has transformed how teachers and stude@nunicate, collaborate, and access learning
materials. Through platforms such as.ﬁé\& be, Telegram, and educational discussion groups,
learners can explore new ideas,é(%insights, and supplement classroom instruction with
multimedia content. It has %&stered new forms of peer learning and digital participation,
allowing students to e @actively rather than passively in their education. Nonetheless, the
same platforrn{;l%ﬁlitate learning can also become sources of distraction and cognitive
overload. ant notifications, entertainment feeds, and social interactions compete for
atten'\Qn/Qﬂiminishing concentration and academic focus. The educational impact of social
media usage thus hinges on self-regulation and intentionality, when used wisely, it promotes
creativity, digital literacy, and lifelong learning; when used excessively, it impairs focus,

reduces productivity, and undermines academic performance.
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The role of social media usage in shaping self-identity and personal development cannot be
overstated®’. In virtual environments, individuals continually negotiate who they are and how
they wish to be perceived. This process of identity construction involves selective self-
presentation, where users curate aspects of their lives to project a desired image or align with
social trends. The feedback obtained from peers serves as a mirror through which individuals
assess their social standing and personal worth. For adolescents navigating th Qp xities
of identity formation, social media becomes both a stage and a mirror, off: ingportunities
for experimentation, yet exposing them to judgment and comparison@l&r(ime, this constant
self-monitoring can lead to internal conflicts between auth t@and conformity. Some
users may experience empowerment as they find com icS that affirm their values and
interests, while others may develop insecurity as h%%asure themselves against idealized
portrayals of beauty, success, or popularity. In t‘fb nse, social media usage simultaneously
strengthens and challenges the process ofﬁ}ﬁhscovery in the digital age.
.

Beyond personal identity, social @{Q(Q\usage exerts considerable influence on social norms
and behavioral patterns®®. I&&reated a space where attitudes and values are transmitted,
reinforced, and contested=The visibility of deviant or antisocial behaviors online, such as
cyberbullying, @%’ the spread of harmful content, can normalize such conduct,
particular])bémg impressionable users. The social learning theory suggests that individuals,
espe&{lg/adolescents, learn behaviors through observation and imitation; thus, constant
exposure to inappropriate online models can influence offline behavior. Conversely,
exposure to positive role models and constructive communities can promote empathy,

cooperation, and moral reasoning. The direction of influence depends largely on the type of

content consumed and the nature of online interactions. Therefore, social media usage serves
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as both a mirror and a mold for behavior, reflecting existing social tendencies while

simultaneously shaping new ones.

Another significant dimension of social media usage concerns its relationship with mental
health and emotional wellbeing®®. While it offers a sense of belonging and immediate access
to support networks, it can also contribute to isolation and psychological distress w used
excessively or unhealthily. The tendency to compare oneself with others’@&ght reels
often leads to feelings of inferiority and inadequacy. Moreover, the ngwf connectivity
associated with social media can disrupt sleep patterns, reduce Iness, and heighten
stress levels. At the same time, social media communities rapeutic spaces where
individuals can share their struggles, seek advice, and acgs emotional support. Thus, the
impact of social media usage on mental health is a&& ent, it can either alleviate loneliness
or amplify it, depending on how and why\ d. Emotional literacy, time management,

and self-awareness are therefore cruci \’ﬂ*oderating its psychological effects.

S

Social media usage also plays Q%t\'umental role in shaping creativity and self-expression®.
The accessibility of di%%\iforms allows users to display talents, share innovative ideas,
and participate in %ﬂ dialogue. Through content creation, whether videos, photography,
writing, or ,Q,d'ﬂiduals can transform passive consumption into active contribution. For
many y@ users, social media becomes a space of empowerment, where creativity
transc\ehﬂs traditional boundaries of access and privilege. However, the pursuit of popularity
and engagement metrics can compromise authenticity, pushing users to conform to trends
rather than pursue genuine expression. Algorithms that prioritize virality over substance often
dictate creative direction, creating a tension between originality and marketability.

Consequently, social media usage embodies a paradox: it democratizes creativity while
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subtly commercializing it, giving voice to the masses yet shaping those voices according to

the logic of visibility and attention.

Social media usage has become a major force in civic engagement and social
transformation®!. It empowers individuals to participate in political discussions, advocate for
social justice, and mobilize support for collective causes. Movements such as #%SARS,
#MeToo, and #BlackLivesMatter demonstrate how digital activism can tra@ borders
and amplify marginalized voices. Through hashtags, online cax&ai { and virtual
communities, social media enables ordinary individuals to influ @ublic discourse and
challenge institutional power structures. Yet, this same powe@ws with limitations. Digital
activism often risks being performative, driven by trends@er than sustained commitment.
Moreover, the spread of false information a@)larized narratives can undermine
constructive dialogue. The effectiveness \@ participation through social media thus
depends on the authenticity of engage\ and the ability to translate online awareness into

tangible social action. . A%\(—)\
N
R
2.1.3.1 fbh‘requency of Use

Q
Freq&y of use represents one of the most fundamental yet profoundly insightful
dimensions of social media engagement, reflecting the regularity with which individuals
access and interact with digital platforms®. It encapsulates the habitual patterns of
connection, the consistency of engagement, and the degree to which social media has become
woven into the fabric of daily life. Frequency of use does not merely denote how often a user
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logs into a platform; rather, it serves as an indicator of the depth of psychological integration
between an individual and the digital environment. For some users, high frequency of use
reflects deliberate engagement, a conscious effort to remain socially connected, updated, or
entertained, while for others, it signifies an unconscious, automatic behavior that has become
part of everyday routine. The frequency of use is often shaped by personal &18 and
motivations, such as the desire for social validation, curiosity, boredom alle Qn, or the
need for self-expression. These underlying motivations drive individuals t(QeB edly check
notifications, post updates, or scroll through feeds, even when sucs may have little
immediate purpose. Over time, such habitual checking behayi r%orces neural pathways

associated with gratification and reward, making social @ se not only a social activity

but also a psychological cycle of anticipation and iat@on.

From a behavioral standpoint, the frequen@ial media use reveals the extent to which
digital interaction occupies an individt\& temporal and cognitive bandwidth®. Users who
engage frequently often report @s{(l% a persistent connection to their online networks,
experiencing a sense of bel@ or relevance that is reinforced through immediate feedback
mechanisms such as like$eComments, and shares. However, frequent engagement also bears
significant psy@é

heightene@tional sensitivity to online interactions, developing an increased dependency

1 and social consequences. High-frequency users may experience

on Vhwg(ralidation to sustain self-esteem and mood stability. Conversely, users who engage
less frequently may maintain a more detached or instrumental relationship with social media,
using it primarily for communication or information gathering rather than emotional
gratification. This distinction is crucial, as it suggests that the implications of social media

usage frequency are not uniform but rather contingent on the purposes, contexts, and
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emotional investments that underlie digital engagement. For adolescents and young adults,
who are developmentally more susceptible to peer influence and social comparison, frequent
use can magnify both the positive and negative effects of online interactions, enhancing

connectedness and awareness on one hand while exacerbating anxiety, distraction, or

3

Frequency of use also serves as a key metric for understanding the pote havioral,

conformity pressure on the other.

cognitive, and emotional impacts of social media®*. In academic @ ¢ for instance,
students who use social media excessively may struggle with con @ion, procrastination,
and diminished academic productivity due to the contint@ fragmentation of attention
caused by notifications and digital multitasking. Con@ely, moderate and purposeful
frequency of use can foster learning, collaboratio%%access to educational resources. This
duality underscores the importance of d@ between active, goal-oriented use and
passive, habitual consumption. Freque\@fsive use, characterized by endless scrolling and
minimal interaction, is often a%{ d with negative affective outcomes such as envy,
loneliness, and dissatisfa@ largely because it encourages social comparison and
information overload th meaningful social exchange. On the other hand, frequent active
use, where ind@

of interes@strengthen social bonds, improve communication competence, and enhance

ontribute, engage in discussions, or collaborate within communities

digiﬁ\&?acy. Thus, frequency of use operates as a double-edged construct, capable of
enriching social and intellectual capital when guided by self-regulation and purpose, yet
potentially detrimental when driven by compulsion or external validation.

The determinants of social media use frequency are diverse and context-dependent.

Demographic factors such as age, gender, and educational level play significant roles;
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younger individuals, for instance, tend to exhibit higher frequency of use due to greater
technological familiarity and peer-driven motivations®. Psychological characteristics also
influence frequency, including personality traits like extraversion, neuroticism, or openness
to experience. Extraverted individuals are more likely to use social media frequently to
maintain wide social networks, while those high in neuroticism may engage frequently to
seek reassurance or escape negative emotions. Environmental and situational f: Q, ch as
availability of internet access, cultural norms, and perceived social ex@Qns, further
mediate how often users interact with platforms. In collectivist soc@s, for instance, high

frequency of use may be socially encouraged as a way of sus:j@ommunal ties, whereas

in more individualistic cultures, usage patterns may emp @ self-promotion and personal
branding. Therefore, frequency of use cannot be r@lly interpreted without accounting
for these contextual and psychological factors t e meaning to the pattern of engagement.
In a broader sociological and technologga\lsense, frequency of use reflects the evolving
.
rhythm of human life in the digi{(%ﬁ ."The increasing integration of smartphones and
constant internet connectivi blurred the boundaries between online and offline
existence, normalizing\@gequency interactions that are interspersed throughout the day.
Social media h @ormed from being a discrete activity to a pervasive backdrop for
communication, learning, and entertainment. The algorithmic architecture of digital
plat omégnforces this high-frequency usage by delivering personalized, emotionally
engaging content designed to sustain attention and prompt return visits. This continuous
cycle creates what researchers describe as “always-on” behavior, a state in which users

remain perpetually connected, even when not actively engaging. Such persistent connectivity

can have both adaptive and maladaptive consequences: it facilitates immediacy and

77



responsiveness in communication but can also erode privacy, reduce in-person interaction
quality, and contribute to digital fatigue. The temporal rhythm of frequent social media use
thus reflects a larger cultural shift toward instantaneous interaction and perpetual digital

presence.

2.1.3.2 Content Engagement *

Content Engagement represents a deeper and more qualitative dimensio@cial media
usage, capturing the nature, depth, and intensity of interactions tha have with digital
content across various online platforms®’. It goes beyond the s@lal act of accessing or
viewing media to encompass the meaningful ways in whi iduals interpret, respond to,
and emotionally connect with what they encounter; igital spaces. Engagement can
manifest in numerous forms, including liking, c ting, sharing, reacting, tagging others,
or even creating derivative content in res @to a post. Each of these behaviors signifies
varying degrees of psychological invé%és% and cognitive involvement. Unlike frequency of
use, which measures how oﬁQ®'iduals interact with social media, content engagement
focuses on how they en%é@ what the engagement signifies in terms of attention, emotion,
and participation, E&stance, a user who spends hours scrolling passively through content
may demon raﬁ_&gh frequency but low engagement, while another user who thoughtfully
comme@ares ideas, and interacts with others’ posts may exhibit lower frequency but
high%gagement. This distinction is crucial for understanding how social media affects

users’ beliefs, attitudes, and behaviors because it captures the active role individuals play in

co-constructing meaning and shaping the digital discourse within their communities.
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From a cognitive and emotional standpoint, content engagement reflects a dynamic process
in which users decode messages, evaluate their relevance, and align them with personal
values, interests, or identities’®. When individuals encounter content that resonates with their
experiences or aspirations, they are more likely to engage deeply, by commenting
thoughtfully, sharing the material to express solidarity, or generating related content that
extends the conversation. This emotional resonance transforms passive con Q%’ into
active participation, fostering a sense of involvement and belonging within, onlific networks.
Social media platforms are specifically designed to amplify su®n agement through
algorithms that prioritize content likely to elicit emotional res n% prolonged interaction.
As a result, engagement becomes both an outcome of peterest and a consequence of
technological mediation. Users are subtly guide t%% certain behaviors, such as liking
controversial posts, participating in trends, or r g to sensationalized material, that keep
them connected to the platform and its gﬁt ecosystem. Over time, these interactions not

[ ]
only reinforce user preferences b@o influence the visibility of certain ideas, thereby

shaping public opinion, cultm@gfatives, and even political discourse.

\

Content engagement also‘s€rves as a vital marker of identity expression and social validation
S x
in the digital the}g . Through their choices of what to like, share, or comment on, users
communi pects of who they are, what they believe in, and which social groups they
iden@h. Engaging with content can thus be understood as a symbolic act , a means of
signaling belonging, loyalty, or moral stance. For adolescents and young adults, in particular,
such engagement becomes a mechanism for impression management, where digital behavior
is consciously tailored to gain peer approval or enhance social reputation. The public

visibility of online engagement intensifies this performative aspect, as users become aware
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that their reactions and interactions are observable indicators of taste, intelligence, or social
alignment. This dynamic can lead to both positive and negative outcomes. On the one hand,
meaningful engagement fosters empathy, social learning, and digital citizenship by
encouraging critical discussion and collaboration. On the other hand, excessive or inauthentic
engagement can contribute to conformity, social comparison, and anxiety, espec& when

S

Furthermore, content engagement has significant implications for @ , information

individuals feel pressured to maintain an idealized digital image.

processing, and behavioral change'®. When users interact with @onal or informative
material, such as news articles, tutorials, or academic @ussions, their engagement
determines how effectively they internalize knowledge @ranslate it into practice. High-
quality engagement, characterized by though%%eﬂection and dialogue, enhances

understanding and retention, making soci a valuable platform for informal learning

and professional growth. However, bt@lity engagement, such as impulsive reactions or

A\

sharing without verification, ca%g etuate misinformation and cognitive biases. In this
sense, the nature of en g%&t is as critical as its presence: meaningful engagement
enriches users intelle ﬁ and emotionally, while superficial engagement often reinforces
echo chambersé/%is formation cycles. The role of engagement in shaping attitudes and
behaviors ;@ extends to social causes and civic participation. Movements like #MeToo,
#En&ﬁ&, or climate action campaigns illustrate how sustained engagement with advocacy

content can mobilize collective action, demonstrating the transformative potential of digital

participation when driven by genuine commitment rather than performative gestures.

Technologically, the architecture of social media platforms is deliberately optimized to

maximize engagement through features such as likes, emojis, polls, and algorithmic feeds!‘!.
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These affordances capitalize on the human tendency to seek recognition and social
reciprocity. Every reaction or comment serves as a micro-reward, reinforcing the neural
pathways associated with pleasure and motivation. Consequently, users develop habitual
patterns of engagement, not merely as expressions of opinion but as psychologically
gratifying acts that affirm social presence. This feedback loop creates an environment where
engagement becomes a form of currency, the more a user engages, the mo Q%e and
influential they become. This phenomenon has profound implications far bgth individual
behavior and societal trends. Content creators, for instance, tailor th@erial to maximize
engagement metrics, sometimes prioritizing sensationalism gr emotional provocation over
accuracy or substance. Similarly, ordinary users may fin elves engaging with content
not because of its relevance or quality, but bec ustits perceived popularity or social
momentum. Thus, content engagement op rat% the intersection of human psychology,
algorithmic design, and cultural produ§$ shaping the rhythm and direction of digital
.
interaction. \(—)\
Q

2.2 Theoretical ework

2.2.1 Bgu@d’s Parenting Styles Theory

Baumrind’s@en‘[ing styles theory provides a useful framework for understanding how
diffe@bental approaches influence children’s behaviour and social development!®2. The
theory identifies three main parenting styles including authoritative, authoritarian, and
permissive, each defined by the degree of warmth, responsiveness, and control parents
exercise over their children. Authoritative parents are both firm and supportive; they set clear

expectations but also encourage independence and open communication. Children raised
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under this style tend to be well-adjusted, disciplined, and less prone to deviant behaviour

because they have learned to balance freedom with responsibility.

In contrast, authoritarian parents are strict and controlling, often demanding obedience
without room for dialogue or emotional connection'®®. Such a rigid environment may cause
children to become fearful or rebellious, and in adolescence, this can manifest as d%nce or
engagement in deviant acts such as aggression or academic misconduct. Perr@Qe parents,
on the other hand, are indulgent and lenient. They provide emotional watmth=but impose few
boundaries or rules, which may lead to poor self-regulation, low @e, and an increased

likelihood of engaging in risky or inappropriate behaviours. 0

In the context of this study, Baumrind’s theory offers lid foundation for explaining how
different parental approaches shape students’ be@lral outcomes'%, Parenting style affects
how children perceive authority, handle pee@:ence, and regulate their actions both offline
and online. For instance, adolescentt%& uthoritative homes are more likely to use social
media responsibly, avoiding h@ content and resisting negative online influences, while

those from authoritaria issive homes may either rebel against strict control or misuse

online platforms gﬂack of guidance.

N

Thus, throu%Baumrind’s theoretical lens, the study explains that the quality of parental
guid@otional support, and discipline plays a significant role in determining how
students interact with social media and how these interactions may lead to or prevent deviant
behaviour'?®, The theory emphasizes that a balanced parenting approach, where warmth and
control coexist, can help young people develop self-discipline and moral reasoning, thereby

reducing the likelihood of engaging in deviant acts. In this way, Baumrind’s parenting styles
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theory serves as a vital explanatory framework linking home upbringing, social media usage,

and deviant behaviour among adolescents in the study area.
2.2.2 Social Learning Theory

Social learning theory posits that human behaviour is learned through observation, imitation,
and modeling, rather than solely through direct reinforcement or punishment!?. Ading to
the theory, individuals, especially children and adolescents, acquire n(}@aviours by
watching the actions of others and noting the consequences of tho ’&ons. This process

involves attention, retention, reproduction, and motivation, r@g that a person must

notice a behaviour, remember it, be able to reproduce it, otivated to do so based on
perceived rewards or punishments. Q
Within the context of the study, socia ing theory provides a critical lens for

understanding how deviant behaviouf ca, k{ge. Students are constantly exposed to models
of behaviour both at home and oriﬁe}“. Parental behaviours, as shaped by their parenting
style, serve as primary mode r children. For instance, children from authoritative homes
may observe constructl\% blem-solving and responsible decision-making, which they are
likely to imitat '@sely, children from authoritarian or permissive homes may witness
either strict @itlve responses or inconsistent boundaries, which can influence them toward

defi c%’Qoundary-testing behaviours.

Social media adds another layer of influence. Students are exposed to peers, influencers, and
content creators who may display both positive and negative behaviours. Frequent exposure
to aggressive, dishonest, or otherwise deviant behaviour online can normalize such actions,

especially if these behaviours appear rewarded or socially accepted. Through observational
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learning, students may internalize these behaviours, reproducing them in real-life contexts

such as school settings.

Thus, social learning theory helps explain how the combination of parenting style and social
media exposure contributes to the likelihood of deviant behaviour among adolescents. It
emphasizes that behaviour is not formed in isolation but through continuous intera&n with

social models and environmental cues. Oz

2.3.1 Parenting Style and Deviant Behaviour 0 s

23 Review of Empirical Studies

A study examined the extent to which parental conflj & parenting style could predict
deviant behaviour among undergraduate student%g.a\ total of 156 undergraduates from
Enugu State University of Science and To\x@gy, Enugu, participated in the study. The
participants had a mean age of 19.16 & and a standard deviation of 1.895'%, They were

selected using a multi-stage sa@ procedure that involved cluster, simple random (by

balloting), and pumosi@ng techniques. Data were collected using three standardized

instruments: the Dev§ aviour Variety Scale (DBVS; Sanches et al., 2016), Baumrind’s
(1971) Parenta@Scale, and the Children’s Perception of Interparental Conflict Scale
(CPIC; Seid, & Fincham, 1992)'%, The study employed a correlational research
desig\\% data were analyzed using multiple hierarchical linear regression via the Statistical
Package for Social Sciences (SPSS) Version 27. The results revealed that parental conflict,
measured through self-blame (Stp = —.009, t = —.037), conflict properties (Stf =—.095, t = —
.394), and threat (Stp = .301, t = 1.159) at p < .05, did not significantly predict deviant

108

behaviour among undergraduate students Similarly, parenting styles, including
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authoritarian (Stf = .425, t = 1.861), permissive (Stp = .019, t = .100), and authoritative (Stf3
=—.098, t = —.433) parenting, were not significant predictors of deviant behaviour among the
students'®. The findings suggest that neither parental conflict nor parenting style had a
substantial influence on deviant behaviour in the sampled undergraduate population,

highlighting implications for clinical psychology and family intervention strategies.

Q

Another study revealed a strong association between parenting style@wnt—child
relationships, and juvenile delinquency using data and quantitative ﬁ@ om the 2019
Recidivism Survey conducted by the Ministry of Justice in China 0@6 analysis indicated
that negative parenting practices often contribute to heigh anxiety and reduced self-
control among adolescents, particularly in contextsgwre parental supervision is
inadequate!®. This lack of self-regulation tendé%increase the likelihood of criminal
behavior, thereby raising the risk of juvinquency. Moreover, weak parent—child
relationships were found to intensifys\&egaﬁve impact of poor parental monitoring on
youth misconduct!'?. Adolescent@caexperience limited emotional and social attachment to
their parents are more pro@deviate from social norms and engage in delinquent acts.
Consequently, intervent programs designed to reduce juvenile delinquency should
prioritize stren@arental supervision and fostering healthy, supportive parent—child
relationsh@

Anofb{r/%lated study examined the impact of parenting styles on deviant behavior and
academic achievement among secondary school students!'?. It was conducted across three
local government education authorities in Garoua, Northern Province of Cameroon. Guided

by two research questions and two null hypotheses tested at the 0.05 level of significance, the

study adopted an ex-post-facto research design!'’. A total sample of 350 students was
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selected from the target population using a multi-stage sampling technique. Data were
collected using two researcher-developed instruments: the Parenting Style Questionnaire (45
items) and the Deviant Behavior Questionnaire (15 items), both structured on a four-point
Likert scale following a thorough review of relevant literature!!’. The instruments were
validated, and a pilot test was conducted to determine their reliability. Descriptive statistics
such as mean and standard deviation were used to answer the research qu \s,while
Analysis of Variance (ANOVA) was employed to test the hypotheseQJQe findings
revealed that parenting styles have a significant influence on bo@xant behavior and
academic achievement of secondary school students. Specificallyythe results indicated that
variations in parenting styles significantly affect st@ tendency toward deviant
behavior!!?. Based on these findings, the study. r%%ended that government agencies
should encourage parents to actively partici atéb arenting education programs organized
by relevant authorities to enhance -eff &\e parenting practices and improve student
Q)
outcomes. \(—)\

A related study explored the @%’lship between aggressive behaviour and parenting styles
among adolescents!!!, Qonducted among 400 adolescents from the Ludhiana district in
Punjab State. s-Durkee Aggression Scale (Hindi adaptation by Sultania) was
employed t&e sure the participants’ levels of aggression, while the Parenting Scale
develop% Bhardwaj, Sharma, and Garg (1998) was used to assess the parenting styles
adopted by their parents'!!. The findings revealed that boys and girls exhibited similar overall
levels of aggression, though the forms and expressions of aggression differed between the
genders. Correlation analysis showed several significant relationships between aggression

111

dimensions and parenting styles'!'. Specifically, indirect aggression was negatively and
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significantly related to parental acceptance and marital adjustment, but positively and
significantly associated with parental protection. Irritative behaviour showed a positive and
significant relationship with parental protection, while negative feelings were positively and
significantly linked to protection, indulgence, and realism!'!!. Moreover, adolescents’
resentment was negatively and significantly correlated with parental acceptance and realistic
role expectations. Suspicion demonstrated a positive and significant rel th with
parental protection and discipline. Verbal aggression was positively and si@) ntly related
to protective parenting style but negatively and significantly relat@ alism, moralism,
realistic role expectations, and marital adjustment'!!. Additi &uilt feelings showed a
negative and significant relationship with parental accept @/erall, adolescent aggression
exhibited a positive and significant association 'ﬂ%%ltal protection, but a negative and
significant association with parental acceptan d marital adjustment!'!. These results
underscore the crucial role of balanced ksupportive parenting in reducing aggressive
RN

tendencies among adolescents. \(_)\

Another related study explo@%@v Nigerian immigrant parents in the United Kingdom
perceive and implemerit, aﬁren‘[ parenting styles, and how these perceptions relate to their
children’s devi %Q\;é’riors“z. Using a qualitative phenomenological design, the research
seeks to ca;@e e lived experiences of parents and understand how cultural, social, and
enviq/&l contexts shape their parenting practices'!?. Data were collected through semi-
structured interviews with twelve Nigerian immigrant parents to examine how traditional
Nigerian parenting values intersect with British societal norms. Through thematic analysis,

the study identified key themes such as parental authority, disciplinary strategies, and the

impact of the UK educational system on parenting approaches!'?. The findings highlight the
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ongoing cultural negotiation Nigerian parents experience as they adjust to a new
sociocultural environment while striving to preserve their cultural heritage. The study further
demonstrates how differing cultural understandings of discipline and behavioral expectations
influence parenting choices and children’s behavioral outcomes!'?. By shedding light on
these lived experiences, the research enriches broader academic discussions on immigration,
acculturation, and the complex interaction between cultural identity, parentin%Qic s, and
child welfare frameworks in multicultural societies.

Another study examined the relationship between different paren@i&fyles and juvenile
delinquent behavior using a mixed-methods research desi 1@ total of 187 students
participated in the survey, while five students took p nterview sessions aimed at
exploring the relationship between parenting §W§ authoritative, authoritarian, and

permissive, and various forms of delinquent bel% , including verbal, physical, sexual, and

\®)

anti-social misconduct'’3. The findings kaled a significant relationship between the

authoritarian parenting style and jl@é delinquent behavior. In contrast, authoritative and

13 This suggests that parents

permissive parenting styles s@ no significant associations
who exert excessive cok@ nd restrict their children’s freedom are more likely to influence
deviant tendenci @g adolescents. Qualitative data from the interviews further supported
this conclusion, ihdicating that children raised by authoritarian parents are more prone to
deli qu%%haviors. This is primarily because authoritarian parenting emphasizes strict
control and obedience, leaving children feeling conflicted, less communicative, and

distrustful of their parents!!3

. The study highlights the importance of fostering trust and open
communication between parents and children. By encouraging a more balanced and

supportive parenting approach, parents can help their children develop a sense of
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responsibility and self-regulation, ultimately guiding them toward socially acceptable

behavior.

Another study builds upon existing research on the connection between psychoactive
substance use and violent behavior among young people by examining how variations in
parenting practices influence this relationship''*. Using data from the 2019 wa&of the
ESPAD Italia survey, the study analyzed a nationally representative sample o@Q&S Italian
students (51% male) with an average age of about 17 years''4, Th%&él dimensions
assessed included rule-setting, monitoring, emotional support, an. ssible absence of a
parent. Relative risk ratios and binary logistic regression ana@ were employed to estimate
associations separately for adolescents (aged 15-17) and@ng adults (aged 18-19)''%. The
findings revealed that parental rule-setting, perc@ monitoring, and emotional support
served as protective factors against subs@fée, with the strength of this relationship
increasing alongside the frequency os&tance use!!', For adolescents, the absence of a
parent emerged as a risk factor f%”él?\stance use. Across both age groups, the likelihood of
engaging in violent beha\@as significantly higher among individuals who reported
alcohol intoxication ﬁ?stance use, and this likelihood increased with the frequency of

use!!4, Further@?:\&'l

associated'@higher odds of violent behavior, although the pattern differed slightly among

er levels of parental monitoring and emotional support were

yourﬁ&ts, where reduced parental support showed less influence. Interestingly, parental
rule-setting demonstrated a contrasting effect: while it generally functioned as a protective
factor, among adolescents who frequently consumed alcohol, stricter rule-setting was linked
to an increased risk of violent behavior. Additionally, the absence of a parent heightened the

risk of violent conduct only among adolescents!'*. Overall, these findings emphasize the
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critical role of parenting practices, particularly monitoring, emotional support, and
appropriate rule-setting in mitigating both substance use and violent behavior among youth'!4,
The results provide valuable insights for policymakers and practitioners seeking to identify

adolescents most at risk of violent behavior and to design effective prevention and

3

Another related study investigated parenting styles as predictors of adolesc@ linquent

intervention programs.

behaviors'!®. The study population consisted of 300 married adults in @gaétate, Nigeria,
selected through a simple random sampling technique from Kwara Senatorial Districts.
Adolescence is a developmental stage characterized by nu@:s physical, emotional, and
social changes, during which individuals may sometimesggage in deviant behaviors that
violate societal norms!!'>, These delinquent acts %’b\re harmful consequences, making it
necessary to identify and address their ng causes. Data were gathered using a
researcher-designed questionnaire, w.hﬂ\& an and rank order analyses were used to address
the research questions!'>. The hy@{%s was tested using multiple regression analysis at the
0.05 level of significance. T.$dings revealed that authoritarian and authoritative parenting
styles were the most ¢o nly practiced among married adults in the area!'>. However, the
results indicat{t:\}’ rmissive and uninvolved parenting styles significantly predicted
adolescenpéQlinquent behaviors. This suggests that when parents fail to establish
apprbwgé boundaries or provide sufficient guidance, adolescents are more likely to engage
in behaviors that contravene social expectations''>. Based on these findings, the study
recommended that parents should devote quality time to interact with their adolescents, listen
attentively to their concerns, provide clear and supportive guidance, and maintain friendly,

open communication'!>, Additionally, counselors should be well-equipped to address issues

90



related to youthful exuberance and behavioral challenges among adolescents, fostering more

positive parent—child relationships and promoting healthy social adjustment.

Lastly, a study critically explores the relationship between parenting styles and adolescent
aggressive behavior, emphasizing the mediating role of self-control''®. Drawing from a
qualitative literature review of 35 studies across psychology, education, and family{ciology,
the research revealed that authoritarian and permissive parenting styles@%wositively
associated with aggressive tendencies, whereas the authoritative pareg% e serves as a
protective factor against deviant and aggressive behaviors''®. The @N further found that
self-control plays a crucial mediating role in reducing egative effects of certain
parenting styles on adolescent aggression. Adolescents@ develop stronger self-control
especially when guided by authoritative parenti%’bsupportive social environment, and
constructive educational interventions are @y to exhibit aggressive behavior!'®. These
findings underscore the importance of S\K' ontrol as a vital link between parenting practices
and aggressive behavioral outcor%g(aong adolescents''®. Consequently, initiatives aimed at
enhancing self-control thro@aracter education, emotional intelligence development, and
parent-training progr gat address adolescents’ emotional needs can serve as effective

[ ]
strategies for r@ gression and promoting positive behavior among junior high school

students. 6
'O

2.3.2\/ Social Media Usage and Deviant Behaviour

A study seeks to investigate the complexities associated with the use of social networking

(SN) platforms as an EHRM strategy in organizations operating in emerging country

117

contexts'!’. Drawing on 26 in-depth interviews with HR practitioners in India, the study
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analyzed participants’ experiences and perspectives regarding employees’ use of both
enterprise social networks (ESNs) and social networking sites (SNSs)!'!”. The findings reveal
that employees’ engagement with SN platforms can foster various forms of deviant
workplace behaviors (DWBs), including the intentional or unintentional sharing of
confidential information, cyberbullying, harassment, and invasion of colleagues’ privacy'!’.
Using the social networking perspective and the 4Ps of deviant behavior the Qt&b study
conceptualizes how these digital interactions can inadvertently facilitate unethical and non-
productive behaviors within organizational settings''”. The researc@ses an integrative
framework that enhances understanding of DWBs arising fr: se in the workplace. It
highlights that excessive or inappropriate engagement wi latforms often leads to time
wastage, distraction, and misconduct among empl Q”. These findings underscore the
inherent complexities and unintended consequ of leveraging SNs as an EHRM tool,
especially in emerging markets such as In mi@om a managerial standpoint, the study offers
.
critical implications for HR profess{(n;ts and social media managers. It emphasizes the need
for clear organizational polit@%éital ethics training, and proactive monitoring systems to
minimize deviant behi i&inked to SN use'!”. Furthermore, the research provides a

theoretical fou@r future investigations aimed at refining the EHRM framework and
h

understanding, th€ behavioral dynamics of employees in digital work environments!!’. To
date th%dey stands out as one of the first to empirically examine the impact of social

networking platforms on workplace deviance within an emerging economy context, offering

valuable insights for both academia and organizational practice.

Another study examined the relationship between social networking sites and deviant

118

behaviors among youths in the Damaturu metropolis of Yobe State, Nigeria''®. Adopting a
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survey research design, the study utilized both primary and secondary sources of data. The
primary data were collected through structured questionnaires containing close-ended
questions, while the secondary data were obtained from existing literature on social
networking sites and deviant behavior'!, The findings revealed that a majority of the
respondents were aware of the use of social networking sites as platforms for engaging in
deviant activities. A significant proportion of respondents also reported spendi %een 1
to 12 hours daily on social networking sites, often participating in or being“exposed to
deviant behaviors''®, The study further identified common devtivities on these
platforms, including blackmailing, the sharing of unethical images and videos, the use of
abusive language, and various forms of online harassm .Based on these findings, the
study recommended that Internet Service Provid should play a more active role in
monitoring and regulating deviant behaviors (ﬂ;§1al networking sites. Additionally, the
creation of more employment and empo nt opportunities for youths was suggested as a
strategy to reduce the incidence of; @&%behawor associated with excessive social media

e'!8. The study underscores Qzéed for collaborative efforts among government agencies,

\Y

internet regulators, and\@gunity organizations to promote responsible online engagement

among young p@

Another %@ study proposes an intelligent, technology-driven approach to detecting
devi&&navior on social media platforms'!®. It begins by addressing the challenge of
defining “deviant behavior” within the context of online user activity, conceptualizing it as a
dynamic process that can be analyzed through models of non-even time series'!®. To tackle
this challenge, the study introduces a novel analytical framework that combines semantic and

statistical analysis with intelligent classification and clustering technologies. Central to this
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framework is the use of a neural network designed to assess and interpret the emotional tone
or connotation of user posts on social media'!®. By approximating user behavior patterns
through these advanced computational techniques, the system effectively identifies
deviations from normative online conduct!'”. The implementation of this approximate
analysis method culminated in the development of intelligent software capable of detecting

deviant behavior with improved accuracy and responsiveness, offering signif:pr ential

for enhancing online safety and behavioral monitoring. ’\<
Similarly, another study examined the influence of media and pe orrelates of deviant

behavior among secondary school students in Southwest Ni12 . The research adopted a
descriptive survey design, targeting a population of 31 @nale and female students from
public and private secondary schools in the region%’bing a multistage sampling procedure,
a sample of 1,777 students was selected. D@ collected through a researcher-developed
instrument titled Media and Peer Influ b%s Correlates of Deviant Behaviour Questionnaire
(MPICDBQ) '?°, The instrumen%g?v\alidated by experts and tested for reliability using
Cronbach’s Alpha, yieldin@efﬁcient of 0.82. Two hypotheses were tested at the 0.05
level of significance %&earson Product Moment Correlation'?’. The findings indicated

that both med‘a &"

among se@ry school students'?’, Based on these results, the study recommended that

er influence were significantly associated with deviant behavior

pareﬁ&gardless of their socioeconomic status, should closely monitor and regulate their
children’s activities, including the selection of friends, to reduce exposure to negative peer

0

and media influences'?’. These measures are critical for fostering positive behavioral

development and mitigating deviance among adolescents.
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A related study examines the influence of social media on deviant and criminal behavior. It
highlights how social media shapes a range of societal issues, including crime and deviance,
by affecting both online and offline behaviors'?!. Using insights from diverse academic
sources, the study explores the complex relationship between social media engagement and
deviant conduct'?!. By applying theoretical frameworks such as routine activity theory, social
learning theory, and cyber lifestyle-routine activities theory, the study inv Qﬁ how
patterns of online behavior can intersect with offline actions to influence the pfeévalence and
nature of deviance and criminal activity'?!. The study underscores@’%@tenﬁal for social
media to be both a positive and negative force. It suggests th b%lementing policies that
address online misconduct and promoting a culture Qnsible digital engagement,
individuals and communities can harness the beg‘%% social media while mitigating its

&Q’b

contribution to deviance and crime.
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Figure 2.1: The Coneeptual Model showing the Interconnectedness and
Interdependence of Parental’Style, Social Media Usage and Deviant Behaviour among
Junior Secondary Scheol'Students in Oyo East Local Government Area, Oyo State.

Source: Researchér’s¢omputation, 2025

The model.above demonstrates the interconnectedness and interdependence of parental style,
sociadkmedia usage and deviant behaviour among junior secondary school students in Oyo
East Local Government Area, Oyo State. The model displayed a combined and relative
influence of parental style (authoritarian style and permissive style), social media usage

(frequency of use and content engagement) and deviant behaviour (academic misconduct and
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aggressive behaviour) among junior secondary school students in Oyo East Local

Government Area, Oyo State.
2.5  Summary of Gap in Literature Reviewed

The literature review for this study examined the various factors influencing deviant
behaviour among junior secondary school students in Oyo East Local Governme , Oyo
State. It is organized into three main sections: the conceptual review, theo(i/@eview, and
empirical review. The conceptual review offers a detailed discussi ’S{the key variables
relevant to the study, focusing on parenting styles, partic Qe authoritarian and
permissive types, and social media usage, assessed thr quency of use and content
engagement. These elements are explored as signiﬁeQ\contributors to deviant behaviour

among junior secondary school students in the s ea. Together, these conceptual insights

establish the foundation for understandink\\g major determinants of deviant behaviour

among adolescents. . 5\\'
&

The theoretical review is ané on two primary frameworks: Baumrind’s Parenting Styles
Theory and the Sociﬁ@e rning Theory. Baumrind’s theory classifies parenting into
authoritarian ﬂ@issive styles, each exerting distinct influences on children’s
behavioural@comes. In the context of social media, these parenting styles shape how
adol sc%rbmanage online engagement and respond to peer pressure. Consequently,
differences in parenting styles can serve as predictors of deviant tendencies among junior
secondary school students. Similarly, the Social Learning Theory explains that individuals

acquire behaviours through observation, imitation, and modelling, particularly from

significant others. Applied to this study, students may emulate deviant behaviours exhibited
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by peers or depicted on social media platforms. Hence, exposure to certain online models and
patterns of reinforcement can profoundly influence adolescents’ behavioural dispositions.
The empirical review synthesizes findings from previous studies that explored the
relationship between parenting styles and deviant behaviour. Several studies have established
links between authoritarian and permissive parenting styles and the development of deviant
behaviour. However, there is limited research connecting social media usa Q&ﬁcally
frequency of use and content engagement with deviant behaviour among|junjotr secondary
school students in Oyo East Local Government Area, Oyo State. Q

In summary, the review concludes with the formulation of a m§e ual model integrating the

key ideas and theoretical perspectives discussed. This ovides a holistic framework

for understanding the interplay of parenting sty e;aqbgial media usage in shaping deviant

behaviour among junior secondary school stude

State. . 5\%

Oyo East Local Government Area, Oyo
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Chapter Three

Methodology

This chapter outlines the procedures and strategies employed to accomplish the.aims and
objectives of the study. It is organized under the following subheadings: design,
population of the study, sample and sampling techniques, instrume@r(dgta collection,
validity and reliability of the instrument, Administration of Resea trument, method of

data collection, methods of data analysis and ethical approvao

3.1 Research Design
>

This study employed a descriptive surve@h design, which involves gathering data

from a representative segment of the. g&mon to produce findings that can be generalized

to the larger group. This design fK&D d on collecting and analysing information without

. . . o
altering or influencing any VaQNes.

3.2 Population of th@y
o

The popula% this study consisted of all Junior Secondary School II students in public
schoolsg%n Oyo East Local Government Area, Oyo State, Nigeria. At the time of the
stud}ﬁ(e area had nine (9) public junior secondary schools, with a total of one thousand and
ten (1,010) JSS II students. A detailed breakdown of the study population is presented in

Table 3.1 below.
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Table 3.1: Population of Junior Secondary School Two (JSS II) students in Oyo East
LGA

S/N Name of the School No. of students

1 Community High School, Ajagba 107

2 Community High School, Durbar 105 \
3 Olivet Baptist High School, Oyo 106 Q

4 St. Bernadine’s Girls Grammar School, Oyo 103 (}0

5 Anglican/Methodist Secondary School I, Oyo 105 6\

6 Anglican/Methodist Secondary School II, Oyo 1%

7 Durbar Grammar School, Oyo QQ6
8 Aboidun Atiba Memorial Institute, Oyo ’bQ 122

9 Oba Adeyemi High School, Oyo 125
e

Total AN\ 1010

K
Q;(o

3.3 Sample and Sampling T iques

Source!

The study employe gtact enumeration sampling technique, encompassing all 1,010
Junior Second@hool II students in public schools across Oyo East Local Government
Area, Oy , Nigeria. This approach was selected because of the relatively small size of
the popudation, allowing the inclusion of every student in the study. By using this method,
data were obtained from all members of the population, ensuring comprehensive coverage

and representation.
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34 Instrument for Data Collection

The study employed a self-developed questionnaire as the primary instrument for data
collection, designed to effectively address the research objectives. The instrument, titled the
Deviant Behaviour Questionnaire (DBQ), is divided into four sections, labeled lq%vgh D,
each targeting specific study variables. Section A gathered demographic Q}@ation from
respondents, including items such as gender and age range. Sectim@lxmprised ten items
assessing the level of deviant behaviour among junior secondm%ool students in public
schools within Oyo East Local Government Area, Oyo Sta fically, items 1-5 measured
academic misconduct, while items 610 evaluated ag%@ive behaviour. Section C included
ten items aimed at identifying the most prevalent ing style among the students. Items 1-5
assessed the authoritarian style, and item %examined the permissive style. Section D

%dents’ social media usage. Items 1-5 focused on

[ ]
consisted of ten items designed to me&@%ssg&s

frequency of use, while items 6—1 \uated content engagement.

\

3.5 Validity of the]\éument

The questionnair(u}d in this study underwent both face and content validity assessments to
ensure its % cy and suitability. The research supervisor conducted a detailed review,
evaluat the instrument’s structure, clarity, and alignment with the study objectives.
Additionally, academic experts from the Faculty of Education, Lead City University, were
consulted to provide professional insights. Their feedback and recommendations were

incorporated, and all necessary revisions were made before the questionnaire was administered.
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3.6 Reliability of the Instrument

An instrument is deemed reliable when it consistently yields similar results across different
conditions, such as at different times, locations, or among comparable populations. To
determine the reliability of the instrument in this study, a pilot test was conducte thirty
(30) junior secondary school students from public schools in Atiba Local Q}@nent Area.
The responses from the pilot test were analyzed using Cronbach’s which produced a
coefficient of a = 0.721. This value indicates a high level of inte%unsistency, confirming

that the instrument is reliable for use in the main study. QO
3.7 Administration of the Research Instrum%(bQ

The research instrument was administered Qespondents after obtaining the necessary
permissions from the relevant educati!)@‘thorities and school administrators in Oyo East
Local Government Area. The purp the study was explained to both the school authorities

and the students to ensur@‘uon and informed participation.

The questionnaire.w&dstributed directly to the students in their classrooms, with clear
instructions pgge}on how to complete each section. The researcher and trained research
assistantsg%‘ present during the administration to provide clarification where needed and to
ensureM responses were completed independently. Upon completion, the questionnaires
were collected immediately to prevent data loss and to safeguard the confidentiality of

respondents’ information.
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3.8 Method of Data Collection

Data for this study were collected using a structured questionnaire, which was self-developed
to align with the study objectives. The researcher alongside research assistants personally
administered the questionnaires to all respondents in their classrooms to e \Aoroper
guidance and minimize errors. Clear instructions were provided to the st@on how to

complete each section, and assistance was given whenever necessary tQ.elatify any ambiguities.

3.9 Method of Data Analysis 0 s

The data collected from the field were analysed using both des€riptive and inferential statistics.
Descriptive statistics, including frequency, percen@}nean, and standard deviation, were
used to address the research questions. For hx\@gs testing, inferential statistics were applied

through multiple regression analysis, wa)\& significance level set at 0.05.

3.10 Ethical Approval @
Ethical considerations wete strictly observed throughout the study to ensure the protection and
rights of all par'(.i.p:@Prior to data collection, approval was obtained from the relevant
educational a@rities and school administrators in Oyo East Local Government Area. The

purpo@e study, as well as the procedures involved, was clearly explained to both the

school authorities and the students.

Participation in the study was entirely voluntary, and students were assured of their right to
withdraw at any stage without any consequences. In addition, confidentiality and anonymity

were maintained by ensuring that no personal identifiers were included in the questionnaire,
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and all data were used solely for the purpose of the research. These ethical measures were

implemented to uphold the integrity of the study and safeguard the welfare of the respondents.
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Endnote

1. Oyo State Ministry of Education, Population of students, TESCOM, 2025
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Chapter Four

Results and Discussion of Findings
4.1 Questionnaire Return Rate

A total of 1010 copies of the questionnaire were distributed to JSS2 students during the
fieldwork. Of these, 1003 copies were successfully collected, representing a retri@ste of

99.07%. Out of the retrieved questionnaires, 971 copies were deemed V@/@ analysis,

&
O

This section presents demographic information of res@ems

O

Table 4.1: Gender Distribution of Respon(qn{b

which constitutes 96.2% of the total distributed.

4.2  Demographic Data Analysis

Gender Frequency Percent
Male 379 39.0

Female 592 61.0
Total 971 100.0

Source: Researcher’s Field.S@}ZOZS

\

Table 4.1 presented th: nder distribution of the respondents. Out of a total of 971
participants, 37(%%@ ) were male, while 592 (61.0%) were female. This indicated that

the maj ority@he respondents were female.

Tabl}u: Age Range of Respondents

Age Range Frequency Percent

13-15 Years 549 56.5

16-20 Years 422 43.5
Total 971 100.0

Source: Researcher’s Field Survey, 2025
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Table 4.2 showed the age range of the respondents. Of the 971 participants, 549 (56.5%)
were between 13 and 15 years old, while 422 (43.5%) were between 16 and 20 years old,

indicating that the majority of the respondents fell within the 13—15 years age bracket.
4.3 Presentation of Answers to Research Questions

This sub-section contains tables showing analysis of responses to answer 4Nated

research questions. < 0

Research Question One: What is the level of deviant behavio ic misconduct and

aggressive behaviour) among junior secondary school stude:@ public schools within Oyo

East Local Government Area, Oyo State? Q
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Table 4.3: Level of Deviant Behaviour (Academic Misconduct and Aggressive
Behaviour) among Junior Secondary School Students in Public Schools within Oyo East
Local Government Area, Oyo State

S/N Item: AL S R N Mean SD

Academic Misconduct

1 I find it hard to attend all my 205 239 260 267 2.39 1.101
classes. (21.1%) (24.6%) (26.8%) (27.5%)

2 When 1 forget to prepare for 253 183 285 250 24 1.134
a test, I look at what others (26.1%) (18.8%) (29.4%) (25.7%)
are writing.

3 I copy a friend’s assignment 311 218 20 Qi 1.132
when I don’t have enough
time to do mine. (32.0%) (22.5%) (24.8%) é‘)

4 I leave school without 238 240 3 19 2.56 1.047
permission when I feel tired
or bored. (245%)  (4.7%)  (32.8%) (17 9%)

5 I have shared answers with 204 f@ 179 2.53 1.019
classmates during tests to b
help one another. (21.0%) (29. 4%§b (31.2%) (18.4%)
Study Aid Usage

6 When someone annoys me, I 262 %‘ 263 198 2.59 1.091
raise my voice. (27.0% (9 5%) (27.1%) (20.4%)

7 I find it difficult to stay calm  * Z@ 235 251 269 2.41 1.115
when people insult me. 6@\2 70) (24.2%) (25.8%) (27.7%)

8 I push or hit others whe 240 250 224 257 2.49 1.129
get angry. 5\\' (24.7%)  (25.7%)  (23.1%)  (26.5%)

9 I have had d% eements 210 225 304 232 2.43 1.075
with classmat t turned (21.6%) (23.2%) (31.3%) (23.9%)
into fight x{

10 I tease or make fun of others 231 204 324 212 2.47 1.078
when I’m in a bad mood. (23.8%) (21.0%) (33.4%) (21.8%)

Weighted Mean = 2.50 Moderate

Source: Researcher’s Field Survey, 2025
KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD =

Standard Deviation

Decision Rule: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.3 presented the level of deviant behaviour, including academic misconduct and
aggressive behaviour, among junior secondary school students in public schools within Oyo
East Local Government Area, Oyo State. The findings revealed varying degrees of
engagement in deviant behaviours. For academic misconduct, items such as copying a
friend’s assignment when pressed for time had a mean of 2.66, indicating a moderate
tendency, while difficulties in attending all classes had a mean of 2.39, sug &alower
level of occurrence. Similarly, looking at others’ work during tests recorded a fiican of 2.45,

leaving school without permission had a mean of 2.56, and sharwers during tests

showed a mean of 2.53, all reflecting moderate engagement i@ haviours.

Regarding aggressive behaviour, raising one’s voice whe&oyed recorded a mean of 2.59,
showing moderate frequency, while difficulty in @g calm when insulted had a mean of
2.41, pushing or hitting others had a mean \ s disagreements escalating into fights had a
mean of 2.43, and teasing or making, &ﬁothers when in a bad mood had a mean of 2.47.
The weighted mean for all itenQ&CQ\Z.SO, indicating that the students’ level of deviant
behaviour was moderate. .Bsandard deviations ranged from 1.019 to 1.134, reflecting

some variation in responses’among the students.

Research Q&g,nﬂ Two: What is the most prevalent parenting style (authoritarian style and
permiss%éy €) among parents of junior secondary school students in public schools within

Oyohﬂ Local Government Area, Oyo State?
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Table 4.4.1: Parenting Style (Authoritarian Style and Permissive Style) among Parents
of Junior Secondary School Students in Public Schools within Oyo East Local

Government Area, Oyo State

S/N  Item: AL S R N Mean SD
Authoritarian Style

1 My parents often tell me exactly 113 294 216 348 2.18 1.047
what I should do without asking (11.6%)  (30.3%)  (22.2%)  (35.8%)
my opinion.

2 My parents often use punishment 164 209 244 354 1.105
rather than discussion to correct (16.9%)  (21.5%) (25.1%)  (36.5%)
me. (O

3 I am not usually allowed to make 221 336 211 2.59 1.056
decisions about my daily (22.8%) (34.6%) (21.7%) %
activities. $

4 My parents get upset if I do not 155 277 § 257 2.34 1.036
follow instructions immediately. ~ (16.0%)  (28.5%) & 0)  (26.5%)

5 My parents rarely explain why I 115 267 (b 307 282 2.22 0.996
should obey certain rules. (11.5%) (27 (31.6%)  (29.0%)
Permissive Style

6 My parents let me make most of 5\% 309 230 313 2.24 1.036
my own decisions at home. (é ) (31.8%)  (23.7%)  (32.2%)

7 I can do what I like Wlth 115 316 322 218 2.34 0.954
anyone stopping me. g (1 1.8%)  (32.5%) (33.2%)  (22.5%)

8 My parents rarely tell @hat to 128 275 214 354 2.18 1.069
do or how to behav<. \ (13.2%)  (28.3%) (22.0%)  (36.5%)

9 I feel I can get \étwith things at 116 322 239 294 2.27 1.021
home witho@\g told off. (11.9%)  (33.2%) (24.6%) (30.3%)

10 I choose\ﬁt to do chores or 136 299 206 330 2.25 1.071
homework because mno one (14.0%) (30.8%) (21.2%) (34.0%)

reminds me.

Weighted Mean = 2.28 Low

Source: Researcher’s Field Survey, 2025

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD =

Standard Deviation
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Decision Rule: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.4.1 presented the level of parenting styles, specifically authoritarian and permissive
styles, among parents of junior secondary school students in public schools within Oyo East
Local Government Area, Oyo State. For authoritarian parenting, items such as not being
allowed to make decisions about daily activities had the highest mean of 2.59, 1nd%ng a
moderate tendency, while other items, including parents telling children exac@at to do
without seeking their opinion, using punishment rather than dlscuss;% ing upset if
instructions were not immediately followed, and rarely explainin, ad means ranging

from 2.18 to 2.34, reflecting low engagement in authoritariar@tices.

Q

Regarding permissive parenting, items such as bei@e to do what one likes without
interference, making most decisions at home, r. eing told how to behave, getting away
with things without being told off, and n @1}; chores or homework because of lack of
reminders, had means ranging fro e&&fX to 2.34, indicating low levels of permissive
parenting among the respond@arents The weighted mean of 2.28 suggested that the
parenting styles of t%&ents parents, whether authoritarian or permissive, were
generally low, sh that extreme forms of either style were not predominant. The
standard deWi gﬂ! ranged from 0.954 to 1.105, indicating some variability in students’

ercepti their parents’ behaviour.
percep '% p
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Table 4.4.2: Most Prevalent Parenting Style (Authoritarian Style and Permissive Style)
among Parents of Junior Secondary School Students in Public Schools within Oyo
East Local Government Area, Oyo State

S/N Parenting Styles Always Sometimes Rarely Never Rank
1 Authoritarian Style 154 277 252 288 Ist
(15.9%) (28.5%) (26.0%) (29.6%)
2 Permissive Style 123 304 242 2nd

(12.7%) (13%)  (24.9%) (‘E ‘

Source: Researcher’s Field Survey, 2025
Decision Rule: Mean value of > 3.00 (High), 2.5-2.99 (Moderat < .50 (Low)

Table 4.4.2 showed the most prevalent parenting style arents of junior secondary

school students in public schools within Oyo East p&%overnment Area, Oyo State. The
findings indicated that authoritarian parentlng %e most common, with 154 (15.9%) of
respondents reporting it “always,” 277 ( ) “sometimes,” 252 (26.0%) “rarely,” and
288 (29.6%) “never,” ranking it fi Q;Pﬁlsswe parenting was reported less frequently,

with 123 (12.7%) “alwaysg 3&2{31 3%) “sometimes,” 242 (24.9%) “rarely,” and 302

(31.1%) “never,” ranki@ond.

Research Que‘ti(&\l’h\ee: What is the level of students’ social media usage (frequency of

use and engagement) among junior secondary school students in public schools
o

Withh& East Local Government Area, Oyo State?
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Table 4.5: Level of Students’ Social Media Usage (Frequency of Use and Content
Engagement) among Junior Secondary School Students in Public Schools within Oyo

East Local Government Area, Oyo State

S/N Item: I; AL S R N Mean SD
Frequency of Use
1 log in to social media as soon as | 80 188 212 491 1.8 1.004
wake up. (8.2%) (19.4%) (21.2%)  (50.6%)
2 use social media late at night before 84 292 287 308< Q 0.970
3 often open social media even when 175 197 234 s * 365 2.19 1.125
I have schoolwork to do. (18.0%)  (20.3%) (2:4 % (37.6%)
4 spend time on social media during 111 ’b 329 264 2.23 0.975
breaks at school. (11.4%) (27 (33.9%)  (27.2%)
5 find myself opening social media 205 239 297 230 243 1.069
without thinking about it. (2 It & (24.6%)  (30.6%)  (23.7%)
Content Engagement
6  spend time watching live v QQ 253 183 300 235 2.47 1.120
trends just because eve (26.1%)  (18.8%)  (30.9%)  (24.2%)
talking about them.
7 click on videos or o\ even if | 311 218 196 246 2.61 1.177
know they may be approved by (32.0%)  (22.5%)  (20.2%)  (25.3%)
teachers or p
8 watch Vi%for posts just because 238 240 243 250 2.48 1.121
they are interesting, even if they are (24.5%)  (24.7%)  (25.0%)  (25.7%)
not for school.
9  watch videos or posts about 204 285 229 253 2.45 1.091
schoolwork or learning on social (21.0%) (29.4%) (23.6%) (26.1%)
media.
10 spend time viewing content that I 262 248 206 255 2.53 1.147
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know is meant for older people. (27.0%)  (25.5%) (21.2%) (26.3%)
Weighted Mean = 2.34 Low

Source: Researcher’s Field Survey, 2025

KEY: AL= Always (4), S= Sometimes (3), R= Rarely (2), N= Never (1), and SD =
Standard Deviation

Decision Rule: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5 presented the level of social media usage, including frequency of use and content
engagement, among junior secondary school students in public schools withi East
Local Government Area, Oyo State. For frequency of use, items such as loﬁ@ o social
media as soon as waking up had a mean of 1.85, using social media la night had a mean
of 2.16, opening social media when having schoolwork had a Q

19, spending time

on social media during school breaks had a mean of 2.23 ning social media without

thinking had a mean of 2.43, indicating generally low uege.

(e

Regarding content engagement, items such as ng live videos or trends because others
were talking about them had a mean.of : %licking on posts not approved by teachers or
parents had a mean of 2.61, Watch@neresting videos unrelated to school had a mean of
2.48, viewing school-related @%t had a mean of 2.45, and accessing content meant for
older people had a mezﬁ@%& The weighted mean of 2.34 suggested that students’ level
of social medi @as low, indicating that, on average, the respondents engaged with

social medig™infrequently or moderately. The standard deviations ranged from 0.970 to

1.17@1}; some variation in students’ usage patterns.

4.4 Test of Hypothesis

Ho1: There will be no significant combined influence of parenting style and social media
usage on deviant behaviour among junior secondary school students in Oyo East Local

Government Area, Oyo State.
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Table 4.6: Summary of Regression Analysis showing Combined Influence of
Parenting Style and Social Media Usage on Deviant Behaviour among Junior
Secondary School Students in Oyo East Local Government Area, Oyo State

Model Summary

Model R R Square  Adjusted R Square Std. Error of the ESUA(Q\
1 9247 855 854 4.085 , ()
a. Predictors: (Constant), Social Media Usage, Parenting Style ’\\/

ANOVA? P E
Model Sum of Squares df Mea a F Sig.
1 Regression 94907.152 2 47 76  2843.404 .000°
Residual 16155.097 968 ,QQ 9
Total 111062.249 970 ~\,

a. Dependent Variable: Deviant Behaviour \d

b. Predictors: (Constant), Social Media Usag@ming Style

Source: Researcher’s Field Survey, 2025

)

Table 4.6 presented the summary @ession analysis showing the combined influence of
parenting style and social mé@sage on deviant behaviour among junior secondary school
students in Oyo East LocalyGovernment Area, Oyo State. The model summary indicated a
strong positive 'l@ﬁip between the predictors and deviant behaviour, with a correlation
coefficient (@)f 0.924. The R Square value of 0.855 suggested that 85.5% of the variance
in d@’glaviour was jointly explained by parenting style and social media usage, while
the adjusted R Square of 0.854 accounted for the number of predictors in the model. The
standard error of the estimate was 4.085, indicating the average distance between the

observed and predicted values of deviant behaviour.
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The ANOVA results showed that the regression model was statistically significant (F =
2843.404, p = 0.000), indicating that the combined effect of parenting style and social
media usage significantly predicted deviant behaviour among the students. This implied
that both variables together had a strong and meaningful influence on the students’ deviant
A
d

Hy2: There will be no significant relative influence of parenting style ag media

behaviour.

usage on deviant behaviour among junior secondary school studentsAin East Local

Government Area, Oyo State. %Q

Table 4.7: Summary of Regression Analysis @ Relative Influence of
Parenting Style and Social Media Usage on Deviant’ Behaviour among Junior

Secondary School Students in Oyo East Local Gm%@hent Area, Oyo State

Coeffi
Unstan ized Standardized
1g1€nts Coefficients
Model By Std. Error Beta t Sig.
1 (Constant) . &\ 371 1.736  .000
Parenting Style (? .020 -.281 -14.831 .000
.333 .023 1.121 59.097 .000

Social Media Usage \
a. Dependent Variable: Devia g‘aviour
Source: Researcher’s %&ey, 2025
Table 4.7 presenteﬂ\QfA)results of the regression analysis showing the relative influence of
parenting st%agﬂ'social media usage on deviant behaviour among junior secondary school
student@yo East Local Government Area, Oyo State. The constant was 0.643 and
statistically significant (t = 1.736, p = 0.000), indicating the baseline level of deviant
behaviour when both parenting style and social media usage were held at zero. Parenting
style had a negative and significant influence on deviant behaviour, with an unstandardized

coefficient of -0.302 (t = -14.831, p = 0.000) and a standardized beta of -0.281. This

suggested that for every one-unit increase in positive parenting style, deviant behaviour
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decreased by 0.302 units, demonstrating that more supportive parenting was associated with

lower levels of deviant behaviour among students.

Conversely, social media usage had a positive and highly significant effect on deviant
behaviour, with an unstandardized coefficient of 1.333 (t = 59.097, p = 0.000) and a

standardized beta of 1.121. This indicated that for every one-unit increase in soc%edia
\J

usage, deviant behaviour increased by 1.333 units, showing that higher eng
social media was associated with greater deviant behaviour. Overall, ﬂ%m sis revealed

that both parenting style and social media usage significantly predi deviant behaviour,

with social media usage exerting a stronger relative influenc parenting style.

Q
3

Research question one focused on dete Yﬁ@te level of deviant behaviour (academic

4.5  Discussion of Findings

misconduct and aggressive behaviou %ng junior secondary school students in public
schools within Oyo East Local G%Kgan\ent Area, Oyo State. Findings revealed that the level
of deviant behaviour amon ; r secondary school students in public schools within Oyo
East Local Governm &ea, Oyo State was moderate. This suggests that while deviant
behaviour is n{;/g\x's e or extreme among the students, it is still noticeable and may have
implicatio@ the overall learning environment and students’ social development. It further
indi%gthat a significant proportion of students occasionally engage in behaviours that

deviate from expected norms, such as cheating, skipping assignments, verbal or physical

aggression, or other forms of rule-breaking.

From an educational standpoint, this moderate prevalence highlights the need for continued

monitoring and intervention by teachers, school administrators, and parents. It suggests that
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current strategies to curb deviant behaviour may be partially effective but not entirely
sufficient to fully mitigate these behaviours. The finding also highlights the importance of
proactive measures, such as social skills training, moral education, positive reinforcement

strategies, and school-wide behavioural policies, to reduce the incidence of both academic

3

The finding aligns with several recent studies conducted in Nigeria and simil@ exts. For

misconduct and aggressive behaviour.

instance, teachers in Ekiti and Ondo States observed that although devig&b iours such as
truancy and disobedience occurred, they were not excessively hig ould be effectively
managed through moral and cultural education integrated Social Studies lessons'. A
study in Oyo State found a significant relationship betwe@viant behaviours and students’
academic activities, with a consensus of high inc%%s of physical, verbal, and academic-
related deviant behaviours, though not \@le levels?. The study identified parents,
society, and school as key contributiugs&rs, suggesting that while deviance is present, it is
not overwhelming and can be ma%ga\through targeted interventions?. Similarly, research in
South-West Nigeria report y 13% of junior male secondary students met criteria for
conduct disorder, in%& a notable but not excessive prevalence®. Additionally, research

in Osun State@

students, §®nly about a quarter engaging in such activities, further supporting the

that gang behaviour was not prevalent among junior secondary

modb@revalence finding*.

Contrasting findings emerge from studies that report either higher or lower levels of specific
deviant behaviours. For example, a study in Nigeria found a bullying prevalence rate of
59.9% among junior secondary students, with males more likely to engage in bullying,

suggesting that certain forms of deviance, such as bullying, may be more widespread than the
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general moderate classification implies®. Similarly, another study reported that deviant
behaviour was particularly prevalent in urban schools in Edo State, where acts such as
vandalism and bullying severely disrupted academic activities®. Further evidence from Kebbi
State indicated that physical and psychological abuse contributed significantly to aggressive
and maladaptive behaviours among adolescents, suggesting a higher level of devia&e than

previously reported’.

S
The second research question aimed at identifying the most pre@ﬁpﬂrenting style
(authoritarian style and permissive style) among parents of junior ary school students
in public schools within Oyo East Local Government Area@%ﬁe. The result showed
that the most prevalent parenting style among parents of@k secondary school students in
public schools within Oyo East Local Govemmen@, Oyo State is the authoritarian style.
This prevalence suggests that many stude %e area are raised in environments where

conformity and discipline are strong] hasized, sometimes at the expense of nurturing

emotional support or encouragin@aendent decision-making.

From a developmental n@live, the predominance of authoritarian parenting may have

both positive and ative implications for students. On the one hand, the structured
[ ]

environmeni created’ by authoritarian parents can instill discipline, respect for authority, and

adherenc
3

limite\vnotional support and restricted autonomy can contribute to issues such as anxiety,

es, which may reduce certain forms of deviant behaviour. On the other hand,

low self-esteem, rebelliousness, or covert forms of misconduct, particularly during

adolescence, a period when students are naturally exploring independence and identity.

Several recent studies support the finding that the most prevalent parenting style among

parents of junior secondary school students in Oyo East Local Government Area, Oyo State,
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is the authoritarian style. For instance, a study found that authoritarian parenting was the
dominant style among secondary school parents in Rivers State, strongly influencing
students’ moral behavior®. Similarly, research reported that parents of female students in
Kogi State predominantly adopted the authoritarian style, which significantly shaped
students’ academic performance’. In Ibadan, Oyo State, scholars also found that authoritarian
parenting was common among parents and was linked to conduct dis Q&mong
adolescents'?. Supporting this pattern, another study identified authoritarian parefting as one
of the prevalent styles influencing psychological symptoms amolescents in Ogun
State!!. Likewise, a study observed that authoritarian parenti@%dominant style used by

parents in Niger State, although it showed only a weak ’@ Ve relationship with students’

academic performance'?. ; (bQ

In contrast, other studies reveal that autho@arenting is not always the dominant style
and that many parents increasingly, more democratic or balanced approaches. For
example, a study found that @gal\'tative parenting was more prevalent than either
authoritarian or permissivfbﬁs among in-school adolescents in South-East Nigeria'3.
Similarly, a scholar §% that authoritative parenting, rather than authoritarian, was more

[ ]
common amor@e

academic %@mes”. In another study, it was observed that authoritative parenting most

ed Nigerian parents, largely because it produced more positive

stroﬂg@ﬂﬂuenced students’ reading attitudes in Anambra State, suggesting its higher

prevalence among parents'>,

Research question three was raised to ascertain the level of students’ social media usage
(frequency of use and content engagement) among junior secondary school students in public

schools within Oyo East Local Government Area, Oyo State. From the analysis, it was
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discovered that level of students’ social media usage among junior secondary school students
in public schools within Oyo East Local Government Area, Oyo State was low. This suggests
that, despite the widespread availability of digital platforms, these students are not heavily
engaged with social media, either in terms of how often they access it or the depth of their
interaction with content. Several factors could account for this low usage, including limited
access to smartphones or the internet, parental restrictions, school policies, (@21 and

cultural attitudes toward social media use at this age. <

From a developmental and educational perspective, low social m ge could have both
advantages and disadvantages. On the positive side, limite@o re to social media may
protect students from potentially harmful content, cybe@ring, or excessive screen time
that can interfere with academic responsibilities a%%lal development. It may also provide
students with more time to focus ’b—to—face interactions, schoolwork, and
extracurricular activities, contribut'mg\' healthier social and cognitive development.
Conversely, low engagement wit&é% media may limit students’ opportunities to develop

digital literacy skills, whi e increasingly important for academic success, social

participation, and futu, inoyability.

Supporting hi@ng, research conducted in Enugu found that access to and use of social
media w. ted, especially among junior secondary students, who primarily used these
platfo for social and information-seeking purposes rather than entertainment'¢. Students
in this context reported positive attitudes toward reading over social media engagement,
suggesting relatively low levels of use and content engagement!S. In Delta State, findings
indicated that although students had access to social media, the time spent was often low, and

there were no significant differences in behavior or achievement based on usage time or
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school type!”. In Indonesia, a study of junior high students found that many initially had
difficulty using social media effectively, and their engagement was often limited to personal

pleasure rather than frequent or educational use!'®.

In contrast, several recent studies highlight moderate to high social media usage among
secondary school students in Nigeria and similar contexts. In Edo North, 75% (&udents
preferred Facebook, and most had access to and engaged with various ty@% content,
indicating high usage and engagement'®. In Akure South, Ondo Sta)Ql{aﬂy half of the
students visited social media sites daily, with Facebook, WhatsA 2go being the most
popular platforms®. A study in Abuja found that 63 %a

dolescents possessed

smartphones and reported high daily engagement with so@nedia for social, entertainment,

and academic purposes?'. &Q

The first hypothesis was formulated to ex@ the combined influence of parenting style
and social media usage on junior se’o@g/ school students in public schools within Oyo
East Local Government A.rea @{o State. Results showed that there was a significant
combined influence of n@hg style and social media usage on junior secondary school

students in public ssc&gs within Oyo East Local Government Area, Oyo State.

Supporting % dy, for example, in Pakistan a study found that authoritative parenting
positive%%uenced adolescents’ stress- management, but that effect was weakened when
digim\{edia usage was high, thus pointing to an interaction between parenting style and
media use??. Similarly, positive parenting styles, characterized by affection and support, are
linked to lower levels of problematic social media use and healthier behavioral outcomes,
while negative or inconsistent parenting styles are associated with higher risks of excessive

or harmful social media engagement?*-*%, That said, there is contrasting evidence that
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complicates the straightforward assumption of a combined effect. One study investigating
whether parenting style influences children’s social-media use found no significant
relationship (r = .100) between parenting style and social media usage among students,

suggesting that the link between these two variables may sometimes be weak or absent?®.

Hypothesis two examined the relative influence of parenting style and social media Wsage on
junior secondary school students in public schools within Oyo East Local Go Qent Area,
Oyo State. The analysis indicated that both parenting style and Q:Q.Vmedia usage
significantly predicted deviant behaviour. Social media usage a strong positive

influence, whereas parenting style demonstrated a signiﬁcant@atl e influence.

Research in similar contexts supports the finding that@&arenting style and social media
usage significantly predict deviant or problematic ors among junior secondary students.
A study in Oyo State, Nigeria, found thaf\\&@nting styles and social networks (including
social media) jointly and indepen'd@& predicted deviant behavior among in-school
adolescents?’. Specifically, r.nore@xnissive or uninvolved parenting styles were associated
with higher levels of d i@behavior, while authoritative parenting was linked to lower
levels?’. The stucly d%%gnlighted that social network engagement (including social media)
was a signi 1ca®itive predictor of deviant behavior, often exerting a stronger influence
than parefiitg style alone?’. In contrast, positive parenting characterized by warmth,
respweness, and clear boundaries consistently predicts lower levels of such behaviors,
acting as a protective factor>»?®. However, negative or inconsistent parenting styles, such as
authoritarian or neglectful approaches, are linked to increased risk of deviant behavior,

especially when combined with high social media usage?’.
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Chapter Five

Conclusion

This chapter focuses on the summary of findings, conclusions, recommendations (based on

the findings of the study), contribution to knowledge and the areas of further researc{

5.1 Summary of Findings OQ

From the findings, it was revealed that the level of deviant b ’ségur among junior
secondary school students in public schools within Oyo East L overnment Area, Oyo
State was moderate (X = 2.50). The most prevalent parenti le among parents of junior
secondary school students in public schools within O@ast Local Government Area, Oyo
State is the authoritarian style (15.9%). The l%bfgstudents’ social media usage among
junior secondary school students in public §®ls within Oyo East Local Government Area,

Oyo State was low (X =2.34). -5\\'
&

Results also showed that thc@%a significant combined influence of parenting style and
social media usage on‘ anecondary school students in public schools within Oyo East
Local Govern 5@, Oyo State (Adj. R? = 0.854; F2068) = 2843.404; p < 0.05). Lastly,
both parenti 'géand social media usage significantly predicted deviant behaviour. Social
medja (B=1.121, t = 59.097, p < 0.05) exerted a strong positive influence, whereas
parenting style (B = -0.281, t = -14.831, p < 0.05) demonstrated a significant negative

influence.

5.2 Conclusion
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The study examined the parenting style and social media usage as predictors of deviant
behaviour among junior secondary school students in public schools within Oyo East Local
Government Area, Oyo State. The findings revealed that students exhibited a moderate level
of deviant behaviour, encompassing academic misconduct and aggressive behaviour. The
analysis further showed that authoritarian parenting was the most prevalent style among the
students’ parents, while permissive parenting was less common. Students’ en &en with
social media, in terms of frequency of use and content engagement, was relatiy€ly low. The
regression analyses indicated that parenting style and social medi@g jointly exerted a
significant influence on students’ deviant behaviour. Howeve @tive influence revealed
that social media usage was a stronger and positive Qr, whereas parenting style,
particularly authoritarian practices, had a negatiye % ribution, suggesting that structured
parenting helped to reduce deviant tendencie conclusion, the study establishes that
authoritarian parenting plays a crucial role in moderating deviant behaviour, while social
.
media usage can significantly in@é the likelihood of such behaviour. Therefore, to

minimize deviant behaviour&@promote positive student conduct, schools and parents

should collaborate to\@%age responsible social media use and reinforce positive,

structured paretrﬁg%stices that provide guidance, supervision, and moral support.

5.3 Reco ations
Base}\j the findings of the study, the following recommendations are made:

1. Schools should implement behaviour management programmes that promote positive

conduct, ethical decision-making, and conflict resolution skills among students.
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2. parents should be encouraged to balance discipline with open communication,
allowing children to express opinions while maintaining guidance, to reduce deviant
tendencies.

3. Schools and parents should educate students on responsible and monitored social
media use, including setting limits on time and content exposure.

4. There should be collaborative efforts between parents and schoo Q\povide
structured supervision and guidance that addresses both online behayiout“and general
conduct. 6\

5. Parents and schools should organise awareness progra s and workshops for
students on responsible social media use, w rents adopt consistent and
supportive parenting strategies to guide ‘t% . This combined approach would

help minimize exposure to negative onf@

and social conduct among student§\

5.4 Contribution to Knowledge (_)\

nfluences and reinforce positive moral

This study makes signiﬁc@ntributions to knowledge by enhancing understanding of
deviant behaviour ar@:teminams among junior secondary school students in Oyo East
Local Govemr@e s

meaning erationalization of deviant behaviour, identifying its specific dimensions,

Oyo State. Conceptually, the study contributes by clarifying the

incllﬁ'{l%cademic misconduct and aggressive behaviour. It also refines the understanding of
parenting styles, distinguishing between authoritarian and permissive approaches, and
provides a clear definition of social media usage in terms of frequency and content

engagement. By elaborating these constructs and their interrelationships, the study provides a
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structured framework that can guide future research and improve conceptual clarity regarding

adolescent behaviour in educational and social contexts.

The study also makes theoretical contributions through the application of Baumrind’s
Parenting Styles Theory and Social Learning Theory. Baumrind’s theory explains how
different parenting approaches, particularly authoritarian and permissive styles, igfluence
moral development, obedience, and behavioural outcomes. The finding th@mritarian
parenting negatively predicted deviant behaviour supports the thegtetical premise that
structured and consistent parenting fosters discipline and reduces ble conduct. Social
Learning Theory complements this by demonstrating that s@ts earn behaviours through
observation and interaction within social contexts, includ@nline environments. The strong
positive effect of social media usage on deviant b%%ur provides empirical support for the
theory’s assertion that behaviours are acqu@%einforced through modeling, highlighting
the interplay between parental guidamb\&digital exposure in shaping adolescent conduct.

Empirically, the study provigie@czltive evidence on the relative and combined influence
of parenting style and%‘@l\nedia usage on deviant behaviour. The regression analyses
revealed that soqi@dia usage exerted a stronger positive influence, whereas parenting
style exerte a(@tive influence, indicating that unmonitored online engagement increases
the likeli of deviant behaviour, while structured parenting mitigates such tendencies.
These fihdings offer practical insights for teachers, parents, and policymakers, emphasizing
the need for interventions that promote responsible social media use and reinforce positive,

structured parenting practices.

5.5 Suggestion for Further Studies
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Future studies could expand the scope beyond Oyo East Local Government Area to include
other local government areas or states in Nigeria to determine whether the observed patterns
of deviant behaviour, parenting styles, and social media usage are consistent across different
regions. Researchers could also explore additional parenting styles, such as authoritative or
neglectful approaches, and examine their influence on specific types of deviant behaviours.
Further investigations could also consider other factors, such as peer infl Q&chool
climate, or personality traits, to provide a more comprehensive understafiding of the
determinants of deviant behaviour among adolescents. Finally, co .@ 1ve studies between
students in public and private schools may offer insights ﬁ%texmal differences in

parental influence, social media engagement, and behavi comes.
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Deviant B gg\ur Questionnaire “(DBQ)”
‘ Q Department of Arts and Social Science

QQ\A Education,

Faculty of Education,
Lead City University,

: @ Ibadan
Dear Resp d&g,
\9% Request to Participate in a Research

This questionnaire is designed to help us understand some of the factors that influence
students’ behaviour in school. It is not a test, and there are no right or wrong answers. Please
note that your responses will be used only for academic research purposes. You are not

required to write your name, and your answers will be kept completely anonymous and
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confidential. No teacher, parent, or school official will see your individual responses. We
kindly ask you to read each statement carefully and respond honestly based on how you truly
feel or behave. Your truthful answers will help us better understand how to improve students’

wellbeing and learning environment.

Sincerely, \
The Researcher ( Q

Section A: Demographic characteristic§ 6\
Instruction 0

Please, tick the space (V) provided in front of the optigm\that best fits your responses to the

questions below (bb

1. Gender: Male ()

. s&%e?nale( )

2. Age Range: Less than 1 6’)\ 16-20( ) 21-25( ) Above 25 ( )
S
(@ Section B

Please tick@the most correct answer by using the following scale to respond to the

statekg/gl

S/N | Item: Always | Sometimes | Rarely | Never

1 I find it hard to attend all my classes.

When I forget to prepare for a test, I look at
what others are writing.

3 I copy a friend’s assignment when I don’t
have enough time to do mine.
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4 I leave school without permission when I feel
tired or bored.

5 I have shared answers with classmates during
tests to help one another.

6 When someone annoys me, I raise my voice.

7 I find it difficult to stay calm when people
insult me.

8 I push or hit others when I get angry.

9 I have had disagreements with classmates that
turned into fights.

10 | I tease or make fun of others when I’'m in a N

bad mood.

Please tick (V) t

statements; ;

C

- \AQ Section C

hg\' st correct answer by using the following scale to respond to the

S/N

AIW%% =4; Sometimes (S) =3; Rarely (R) = 2; Never (N)

Always

Sometimes

Rarely

Never

My parents often tell me exactly what I should

1
do without asking my opinion.

2 My parents often use punishment rather than
discussion to correct me.

3 I am not usually allowed to make decisions
about my daily activities.

4 My parents get upset if I do not follow

instructions immediately.
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My parents rarely explain why I should obey
certain rules.

6 My parents let me make most of my own
decisions at home.

7 I can do what I like without anyone stopping
me.

8 My parents rarely tell me what to do or how to
behave.

9 I feel I can get away with things at home
without being told off.

10 | I choose not to do chores or homework

because no one reminds me.

(0

statements;

Please tick (V) the m% @Q

Q

3

\Q’b
&

OO

N\
.@ Section D

Q

O

\U)
S

|

answer by using the following scale to respond to the

S/N | Item: Always | Sometimes | Rarely | Never
1 lo fho social media as soon as I wake up.

2 \ué&:ial media late at night before sleeping.

3 offen open social media even when I have

schoolwork to do.

4 spend time on social media during breaks at
school.

5 find myself opening social media without
thinking about it.

6 spend time watching live videos or trends just
because everyone is talking about them.

7 click on videos or posts even if I know they
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may not be approved by teachers or parents

8 watch videos or posts just because they are
interesting, even if they are not for school.
9 watch videos or posts about schoolwork or
learning on social media.
10 | spend time viewing content that I know is
meant for older people.
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