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Abstract

Despite significant investment in entrepreneurship programmes, students’ entrepreneurial
intentions appear to be persistently low. While individual elements of entrepreneurship
education and mindset have been examined, there is insufficient integrated research
linking these factors to the low entrepreneurial intentions among students which created a
gap in literature that this study aimed to fill. This study investigated the influence of
entrepreneurship education, and mindset on entrepreneurial intention among public
universities’ business education students in Southwest, Nigeria. It was underpinned by the
theory of planned behaviour, learning-by-doing entrepreneurial theory and implicitheory
of intelligence. A descriptive survey research design was employed with a po,
952, 400 level students of Business Education in both State and Federal
Southwestern states. Total enumeration sampling technique was utiliz

instrument — Business Education Students Entrepreneurial Inte ﬂ uestionnaire
(BESEIQ) (= 0.890) was used for data collection. Three r questions were
answered and four hypotheses were tested at 0.05 significa us1ng descriptive
statistics of frequency, mean and standard deviation an Itiple regression analysis.
Findings revealed that the level of entrepreneurial inten@ moderate (Grand Mean =

research

2.64); level of entrepreneurship education was low nd Mean = 2.47); level of
entrepreneurial mindset was high (Grand Mean =,3'Q7; the combined influence of the
independent variables had a significant infl on the dependent variable (Ad;.
R? =0.377) and (F2373=265.615; p<0.05); as a significant gender difference in
entrepreneurial intention and mindset a\&usiness Education students in public
universities in Southwest, Nigeri \R < 0.05). The study concluded that the
entrepreneurship education pro &e provided for undergraduates of Business
Education students in public u tles Southwest Nigeria, was more theoretical than
practical, with limited acce esources and inadequate support for developing real-
world business skills. It,@s therefore recommended among others, that universities
revise and implemeﬂ@t epreneurship curriculum to deliver practical and hands-on
tu

experiences to ecgl& ents with industry sought-after expertise.

Keywords: @ epreneurship Education, Entrepreneurial Mindset, Entrepreneurial
B Intention, Gender.

QO

Word”Count: 312
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Chapter One

Introduction
1.1 Background to the Study
Entrepreneurial intention among higher education students has emerged as a critical
concern, particularly in developing countries like Nigeria, where youth unemployment is
alarmingly high. With unemployment rates hovering around 33.3% and, youth
unemployment significantly higher, the potential of entrepreneurship to addr is crisis
cannot be overstated. Business education students in public unive si&s/represent a
pivotal group poised to drive economic transformation. These ’ghts, armed with
business acumen, have the capacity to generate employmeat opportunities not only for
themselves but also for others, thus mitigating the unem@nen‘[ crisis in their region.
Despite the strategic integration of entreprene&@ducation into their curricula, a
troubling trend persists: these students o%@nonstrate low levels of entrepreneurial
intention. This gap is particularly: C GXng given the high expectations for these
students to contribute effectiv&ﬁo\o the economy. Recent studies indicate that
entrepreneurial intention 5®%usiness education students in Southwest Nigeria falls
short of expectations}@%g doubts about the impact of the entrepreneurship education
they receivelQTK® erved deficiency in entrepreneurial intention posed a significant

barrier to @r

fos@p omic growth. This challenge is exacerbated by socio-economic factors such as

arnessing the potential of these students to combat unemployment and

inadequate access to capital, limited exposure to successful role models, and a pervasive

fear of failure, which collectively stifle the entrepreneurial spirit among students?.

The persistently low entrepreneurial intention among business education students in
Southwest Nigeria is alarming, especially given that the job market is increasingly unable

to accommodate the rising number of graduates. This issue not only deepened the existing



unemployment crisis but also prompted questions about the effectiveness of
entrepreneurship education in cultivating a genuine entrepreneurial mindset. Despite
incorporating entrepreneurship courses into their programmes, evidence suggests that
such education alone may fall short in inspiring students to embark on entrepreneurial
ventures. Research shows that while entrepreneurship education imparts essential skills

and knowledge, it often fails to foster strong entrepreneurial intentions without swrtive

psychological and social factors?. QQ

The situation is further complicated by the socio-economic realities o&&est Nigeria,
where structural barriers such as limited access to funding, a of entrepreneurial
role models, and cultural attitudes towards risk-taking pos@ﬂﬁcant challenges. These
obstacles suggest that addressing the broader psychological and social context is crucial
for enhancing the effectiveness of entreprene@ education®. A reassessment and
enhancement of the entrepreneurship edu& framework are needed to better nurture

students' entrepreneurial intentions 56{' ing it not only delivers knowledge but also

N\

fosters the mindset required for@{ggreneurial success.

Self-efficacy, or the%ﬁ\n one’s ability to perform tasks essential for starting and
managing a bmb@ is a key determinant of entrepreneurial intention. In Southwest
Nigeria, s%dgtd\faced considerable challenges in developing high self-efficacy. The
educa@ environment in many public universities often lacked practical
en‘%(eneurship exposure, resulting in a disconnect between theoretical knowledge and
real-world application. This gap limits students' confidence and their ability to translate
learning into actionable entrepreneurial plans®. Additionally, the scarcity of successful
entrepreneurial role models in local communities further exacerbated the issue. Students
had limited opportunities to observe and learn from successful entrepreneurs, which

undermine their ability to envision and aspire to successful entrepreneurial careers®. The



region’s economic instability and inadequate support infrastructure further eroded
students’ confidence in their entrepreneurial abilities, making self-efficacy a critical
concern. Addressing these challenges is vital for bridging the gap between education and

practical entrepreneurial engagement.

Perceived feasibility, or the assessment of how attainable it is to start a business given the
available resources and opportunities, significantly influenced entrepreneurial watention.

In Southwest Nigeria, this perception is often hindered by structural b uch as
limited access to startup capital, inadequate mentorship, and a egtf unfriendly
business environment. An author argued that when entreprgn Qp is perceived as
unattainable or excessively challenging, individuals’ @ivation to pursue such
entrepreneurial activities wanes. Students from econ%& disadvantaged backgrounds,
in particular, face heightened difficulties due @%ck of institutional support. Public
universities, which should ideally nuﬂure\{@fgeneurial talent, frequently fail to provide
essential resources such as inc\}*, seed funding, and business networks®.
Consequently, students perceivé%?epreneurship as a high-risk endeavour with limited
.

B\

success prospects, w @unish their entrepreneurial intentions’. Addressing these
and 1

structural barriers roving institutional support are crucial steps toward enhancing

students' perc@qs of feasibility and increasing their entrepreneurial intentions.

Percei@%esirability, or the attractiveness of entrepreneurship as a career path, is another
crih( factor shaping entrepreneurial intention. In Southwest Nigeria, cultural and
societal norms heavily influence this perception. Careers in government or established
corporations are traditionally seen as more prestigious and secured compared to
entrepreneurship, which is often viewed as risky and less rewarding. This societal bias is
particularly strong among students from families that prioritize conventional career paths

over entrepreneurial ventures. Another author equally argued that when entrepreneurship



is perceived as undesirable, even individuals with the necessary skills and knowledge
may lack the motivation to pursue it®. In Southwest Nigeria, where societal expectations
favour stable employment, altering the narrative to enhance the desirability of
entrepreneurship is a significant challenge. The entrenched belief that entrepreneurship is
less stable and less respected deters many students from considering it as a viable post-
graduation path®. Shifting societal attitudes and promoting successful entreprene& role

models are essential to improving the perceived desirability of entreprene@ among

,\Q,

Subjective norms, or the perceived social pressure to eng g)r refrain from a

students in the region.

behaviour, play a crucial role in shaping entrepreneurial in@)ns. In Southwest Nigeria,
students are heavily influenced by the expectations @&Anions of key figures such as
family members, peers, and mentors. An author @sted that when subjective norms do
not support entrepreneurship, individuess likely to develop entrepreneurial
intentions, even if they have the ca@‘y and resources'’. In many Nigerian families,
there is a strong emphasis on c‘?ng established, secure careers, leading to a lack of
support for entreprene rl@&eavours This cultural preference for stable employment,
deeply rooted in t& fonal values, creates a challenging environment for fostering
entrepreneurial xntlons The lack of encouragement from influential figures and the
general cism towards entrepreneurship contribute to a reduced willingness among
stu}s&to consider it as a viable career option. To address this, there is a need for
initiatives that shift societal attitudes and create a supportive environment for
entrepreneurship. Promoting positive examples of successful entrepreneurs and
encouraging influential figures to support entrepreneurial activities can help alter these

perceptions and enhance students' readiness to embrace entrepreneurship!!.



Entrepreneurship education is undeniably pivotal in shaping the entrepreneurial intentions
of business education students. Yet, its impact is deeply intertwined with several
underlying factors, including curriculum content, teaching methods, access to resources,
and the expertise of instructors. When these elements are not effectively addressed, they
can subtly but significantly contribute to the troubling trend of low entrepreneurial
intention observed among students in Southwest Nigeria. In many public univers&, the
curriculum often leans heavily toward theoretical knowledge, emphasizi usiness
models, financial planning, and market analysis. While these topics ar&s;ential, they

may not be enough to spark genuine entrepreneurial ambitions nce of practical

components such as real-world business simulations, inte@n or hands-on projects
creates a gap between what students learn and what t@an actually apply. Imagine a
student who aces the theoretical aspects of a b i‘biQplan but has never navigated the
uncertainties of starting a business. Th ence and motivation to translate this
theoretical knowledge into a real-w \enture are often lacking. This disconnect

between theory and practice can @n the students' entrepreneurial spirit, leaving them

well-informed but hesitant't@ce the entrepreneurial plunge'?.

The way entreprene Qis taught also plays a crucial role in shaping students' intentions.
Traditional l@ed teaching, which is still prevalent in many Nigerian universities,
might e the most effective method for instilling entrepreneurial skills.
En?&&leurship, by nature, thrives on creativity, problem-solving, and adaptability
qualities that are best developed through interactive and experiential learning. However,
if students are primarily engaged in passive learning, where they absorb information
rather than actively applying it, they may find it difficult to internalize the entrepreneurial

mindset. Imagine a classroom where entrepreneurship is discussed in abstract terms,

without the excitement of real-life case studies or the challenge of creating a startup from



scratch. In such environments, students may understand entrepreneurship theoretically but
lack the enthusiasm and practical know-how to pursue it, ultimately contributing to the

low entrepreneurial intention observed!>.

Access to resources is another critical factor that cannot be overlooked. Resources like
incubators, seed funding, mentorship programmes, and business networks are vital for
transforming entrepreneurial ideas into reality. Yet, many public universities in Sq&west

Nigeria are under-resourced, offering little beyond basic classroom i gi . This

scarcity of resources presents a formidable barrier for students t have the
passion and ideas but lack the means to execute them. Picturg a nt with a brilliant
business idea, eager to start but held back by the lack of g or mentorship. Without

these crucial supports, even the most determined stu tsa ight view entrepreneurship as

an unattainable goal, leading to a decline in thei &reneurial intentions'*,

The expertise of instructors further ¢ es the situation. While many instructors in
these universities are academical &ed they often lack practical entrepreneurial
experience. This gap can res %%a teaching approach that, while academically sound, is
disconnected from t@les of starting and running a business. For example, an
instructor who .ﬁver navigated the challenges of entrepreneurship might focus on
theoretica \edge, neglecting the gritty, real-world aspects of building a business
from @’éound up. This lack of practical insight can leave students feeling unprepared
for}! entrepreneurial journey, diminishing their confidence and willingness to pursue

entrepreneurial ventures!>,

In essence, the low entrepreneurial intention among business education students in
Southwest Nigeria is not merely a reflection of their lack of interest or capability. It is, in

many ways, a symptom of deeper issues within the entrepreneurship education framework.



To ignite a true entrepreneurial spirit, it is essential to rethink how entrepreneurship is
taught, ensuring that the curriculum is both comprehensive and practical, that teaching
methods are engaging and interactive, that resources are accessible, and that instructors
bring not just knowledge but real-world experience into the classroom. Only then can we
hope to close the gap between education and entrepreneurial intention, empowering

students to not just dream of entrepreneurship but to actively pursue it.

S\
The entrepreneurial mindset, encompassing traits such as risk tolerance, 'r@gveness,
proactivity, and resilience, is seems to be another vital determinanf,of ¢fitrepreneurial
intention. However, in Southwest Nigeria, these traits appear t gn underdeveloped
among students including business education students, coning to the persistently low
levels of entrepreneurial intention. Understanding ho§® aspect of the entrepreneurial
mindset influences students’ intentions can pro@sight into the challenges they face

and suggest pathways for improvement. @

Risk tolerance is a critical com él;\}' the entrepreneurial mindset. It refers to an
individual’s willingness tq, e%% in activities with uncertain outcomes, a characteristic
essential for entrepr%%}), where the likelihood of success is never guaranteed. In
Southwest Nigerﬁ\(t'% socio-economic environment often discourages risk-taking. Many
students c@(ﬁiﬁn backgrounds where financial stability is uncertain, and the pressure to
secur: %ble income is high. This environment fosters a natural aversion to risk, as the
coréﬁences of failure can be severe. For instance, a student who is the primary
breadwinner for their family may perceive entrepreneurship as too risky compared to the
safety of traditional employment. This aversion to risk, compounded by the lack of social
safety nets, dampens entrepreneurial intentions as students prioritize security over the

uncertain rewards of entrepreneurship!é.



Innovativeness, the ability to generate new ideas and solutions, is another cornerstone of
the entrepreneurial mindset. However, the educational system in many Nigerian public
universities often stifles creativity rather than encouraging it. Traditional teaching
methods, which emphasize rote memorization and adherence to established norms, do not
foster an environment where innovative thinking can flourish. Students are rarely
challenged to think outside the box or to approach problems from novel pers&ﬁves.
This lack of encouragement to innovate leaves many students ill-equipped to-identify and
exploit entrepreneurial opportunities. For example, a student wh s ynever been
encouraged to question the status quo might struggle to conceive o@%e business ideas
or to adapt existing ones to the local market. This deficie ﬁnovativeness directly

impacts their entrepreneurial intentions, as they may eel capable of contributing

something new or valuable to the market!”. &Q

Proactivity, the tendency to take initiativi@fbact in anticipation of future problems or

opportunities, is equally crucial. YE}\‘\, e context of Southwest Nigeria, proactivity is

often hampered by a combiqii%? of socio-cultural and educational factors. The
[ ]

N

traditional emphasis on,c ity and respect for authority can discourage students from
taking the initiatix&ﬁyursuing unconventional paths. Furthermore, the educational
system often @w/ﬁ's compliance and the correct regurgitation of information rather than
initiativq»&mndependent thought. As a result, students may be conditioned to wait for
inst\\c%ns rather than to take the lead in entrepreneurial ventures. This lack of

proactivity can severely limit their entrepreneurial intentions, as they may not see

themselves as agents of change capable of driving their own success'®.

Resilience, or the ability to bounce back from setbacks, is perhaps the most critical trait
for any entrepreneur, given the inevitable challenges of starting and running a business.

However, the environment in Southwest Nigeria often does not cultivate this trait



effectively. Many students are not exposed to real-world entrepreneurial challenges
during their education, and as a result, they are unprepared for the difficulties they will
face. Additionally, the societal stigma attached to failure further undermines resilience. In
a culture where failure is often seen as a final verdict rather than a learning opportunity,
students may be discouraged from attempting entrepreneurial ventures for fear of the
consequences of failure. This lack of resilience can be a significant b&r to

entrepreneurial intention, as students who are unprepared to handle failure QQS likely

/\

The entrepreneurial mindset characterized by risk tolerance, inn eness, proactivity,

to take the entrepreneurial plunge'®.

and resilience is crucial for fostering entrepreneurial intent@among business education

students. However, in Southwest Nigeria, Varicﬁgcio-economic, cultural, and

educational factors inhibit the development of t@(braits, leading to a lower propensity

among students to pursue entrepreneu@%ddressing these challenges requires a

concerted effort to reform educatit)@actices, encourage risk-taking and innovation,

and build a supportive envir@ecgt that fosters resilience and proactivity. Only by
.

N

nurturing these aspect%oq\{a entrepreneurial mindset can we hope to enhance students'
0

entrepreneurial inte§i

Therefore, th(sgdy seeks to investigate the influence of entrepreneurship education and

and empower them to contribute meaningfully to the economy.

entrepre 1 mindset on the entrepreneurial intentions of business education students in

pubh %iversities in Southwest Nigeria.

Apart from the identified factors, gender differences seem to significantly influence
entrepreneurial intention among students. Research indicates that men typically exhibit
higher levels of self-efficacy compared to women. This greater confidence in their ability
to start and manage a business often translates into stronger entrepreneurial intentions. In

contrast, women frequently face additional barriers, such as fewer resources and limited



access to entrepreneurial networks, which can negatively impact their perception of
feasibility and reduce their entrepreneurial aspirations. Similarly, men seems to generally
find entrepreneurship more appealing compared to women, who are often steered towards
traditional roles and careers due to societal and cultural expectations. This societal bias
makes entrepreneurship appear less attractive for women and creates additional barriers.
Subjective norms, which include the pressures and expectations from family, peers, and
society, can be more restrictive for women, further discouraging them fi ursuing
entrepreneurial ventures. The entrepreneurial mindset, which includes tr@uch as risk
tolerance, innovativeness, proactivity, and resilience, also varies r. Men typically
demonstrate higher levels of risk tolerance and proactivity, ich can drive their
entrepreneurial intentions. In contrast, women might et greater resilience but lower
risk tolerance, impacting their willingness t @e in entrepreneurial activities.
Structural barriers, such as limited access.t ital and fewer networking opportunities,

often disproportionately affect wo@uencing their entrepreneurial mindset and

intentions. Q,J&c)\

In Southwest Nigeria, ‘u@lal cultural expectations and socio-economic challenges
further amplify the&g&er differences. The region's preference for secure, conventional
employment ndzk\s'economic instability creates additional hurdles for female students,
making %Qreneurship seem less viable. These regional and cultural factors highlight
the\;&’ for targeted interventions to address the specific challenges faced by female
students and to foster a more supportive environment for all aspiring entrepreneurs.
Understanding these gender-specific factors is crucial for designing effective

entrepreneurship education programmes and support systems that cater to the needs of

both male and female students.

10



1.2 Statement of the Problem

In Nigeria, where youth unemployment is a pressing issue, particularly among graduates,
business education programmes in universities are vital for addressing this crisis. These
programmes aim to equip students with the skills and knowledge necessary to become
entrepreneurs and stimulate economic growth. Despite significant investment in these
programmes, students’ entrepreneurial intentions appear to be persistently low. This
disconnection is evident in the contrast between high academic pe nce in
entrepreneurship courses such as developing business plans and understanding market
dynamics and the little or no entrepreneurial ventures initiat d@t ese graduates®.
Scholars attribute this gap to various socio-economic barri %ﬁng limited access to
capital, insufficient exposure to successful role mode Qultural biases that favour
stable employment over entrepreneurship?! .r@tionally, the lack of mentors,
professional networks, and support infrast%fél e incubators and seed funding further
impedes students' ability to turn the.ir id*i to viable businesses?’. Despite these insights,
a comprehensive review of exist\@ramre reveals a significant research gap regarding
the contributions of entref)@urship education and entrepreneurial mindset to the low
entrepreneurial intent observed among business education students. While individual
aspects of en '@ship education and mindset have been studied, there is a lack of
integratedéearch that connects these factors to the issue of low entrepreneurial
in nt@;’bfhis gap highlights the need to explore how the interplay of entrepreneurship
education provided, the mindset it fosters, and their combined effect on students'
entrepreneurial intentions can be better understood and addressed. Therefore, this study
seeks to investigate the influence of entrepreneurship education and entrepreneurial

mindset on the entrepreneurial intentions of business education students in public

universities in Southwest Nigeria.

11



1.3  Aim and Objectives of the Study
The aim of this study was to investigate the influence of entrepreneurship education and
mindset on entrepreneurial intention among business education students in public
universities in Nigeria. The specific objectives of the study were to:
i.  ascertain the level of entrepreneurial intention (self-efficacy, perceived feasibility,
perceived desirability, subjective norms) among business education stt&nts in
R
ii.  assess the level of entrepreneurship education (curriculum C&G}Q, teaching

public universities in Southwest, Nigeria;

method, access to resources, instructor expertise) amo %iness education

students in public universities in Southwest, Nigeria; $

iii.  determine the level of entrepreneurial mindset (r chance, innovativeness, pro-
activity and resilience) among business utb% students in public universities in
Southwest, Nigeria; fb

iv.  determine the combined. i bce of entrepreneurship education and
entrepreneurial mindset @repreneurial intention among business education
students in public u'r@%fies in Southwest, Nigeria,

v.  determine the\@% influence of entrepreneurship education and entrepreneurial
minds '@epreneurial intention among business education students in public
uni@sitles in Southwest, Nigeria;

V'\/Q;Qnine the gender difference in entrepreneurial intention (self-efficacy,
perceived feasibility, perceived desirability, subjective norms) among business
education students in public universities in Southwest, Nigeria; and

vii. examine the gender difference in entrepreneurial mindset (risk tolerance,
innovativeness, pro-activity and resilience) among business education students in

public universities in Southwest, Nigeria.

12



1.4

Research Questions

The study sought to find answers to the following questions:

1.5

1.

Hypotheses
These hypotheses were tested at 0.05 level of significance: @

HolZ

H02 .

Ho3:

What is level of entrepreneurial intention among business education students in
public universities in Southwest, Nigeria?

What is the level of entrepreneurship education among business education
students in public universities in Southwest, Nigeria?

What is the level of entrepreneurial mindset among business educati@dents in

public universities in Southwest, Nigeria? Q/
/\
O
There will be no significant combined inﬂuencetrepreneurship education and
entrepreneurial mindset on entrepreneu%@ltion among business education
students in public universities in Sq@t, Nigeria.

There will be no significant @ influence of entrepreneurship education and
entrepreneurial mindset Qcal\repreneurial intention among business education
students in public u.r@sities in Southwest, Nigeria.

There will be\bigniﬁcant gender difference in entrepreneurial intention (self-
efﬁca@%@ ived feasibility, perceived desirability, subjective norms) among

bu%‘ss education students in public universities in Southwest, Nigeria.

Ho{'V ere will be no significant gender difference in entrepreneurial mindset (risk

1.6

tolerance, innovativeness, pro-activity and resilience) among business education

students in public universities in Southwest, Nigeria.

Significance of the Study

This study holds significant value for undergraduate of Business Education and entirety

of other students, educators and curriculum developers, policymakers and educational
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institutions, and future researchers. For students, the research emphasizes the importance
of practical skills, critical thinking, and entrepreneurial mindset, which are increasingly
required in the modern workplace. Understanding the challenges and opportunities within
business education can help students make informed decisions about their academic and

professional pathways.

For educators and curriculum developers, this study provides evidence-based ins% that
may help in designing more effective teaching strategies and updating busir@%ucation
curricula to better align with industry demands. By identifying&e ps between
academic instruction and real-world business practices, this st s to support the
development of programmes that produce more competent @areer-ready graduates.

For policymakers and educational institutions, t%@y highlights key areas for

investment and reform in the business educatic%&em. It can inform decisions about

teacher training, resource allocation, an@aﬁon of digital tools and experiential

learning in business education. ° %
S

Lastly, for future researcl.le@% study serves as a foundation for further academic

exploration into inno%@proaches to teaching business concepts, assessing learning

outcomes, and i.r@ng student engagement and employability.

In summa%h significance of this study lies in its potential to bridge the gap between
bu in@eory and practice, contribute to the development of a more dynamic and
responsive educational framework, and ultimately enhance the value and relevance of

business education in today's competitive and technologically driven economy.

1.7 Scope of the Study
This study was delimited contextually and geographically. Contextually, this study was

limited to entrepreneurship education and mindset as independent variables and
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entrepreneurial intention as the dependent variable. Entrepreneurship education was
measured using curriculum content, teaching method, access to resources, and instructor
expertise, while entrepreneurial mindset was measured using risk tolerance,
innovativeness, pro-activity and resilience. The geographical scope was both State and
Federal public universities in the southwest, Nigeria. The states in the southwest Nigeria

were: Oyo, Ogun, Osun, Ondo, Lagos and Ekiti. Target respondents were 4001&\/61 of

Business Education students in the selected universities. QQ

1.8  Limitation of the Study ,\Q/

One striking limitation of the study was on how to administe search instrument
across such a spatial locational spread of the study area, s@in approximately 76,852
square kilometres (km?) involving six states across sc@rest geopolitical zone. This
limitation was however overcome with the adopé% online Google Questionnaire tool
which enabled real-time questionnaire{@stration, data retrieval, alongside the

benefits of cost-effectiveness and man{‘ ent.

Similarly, the restriction of @llection tool to only one instrument — questionnaire,
[ ]

N

which was administe 12" online Google Questionnaire Form, due to far spatial
geographical lo.cg& of the study area, was a limitation. It would have been robust to
add such th&iy}mments as the physical observation of students and each university’s
entrepr: al centre, as well as conduct interviews with focus group, and industry
pr(kstlonals to gain deeper insight into the subtle factors that drive students'

entrepreneurial mindsets towards intentions. To overcome this limitation, the researcher

had to support the primary instrument with secondary data.

There could have been element of methodological limitations, especially involving the

cross-sectional design. Existence of potential weaknesses in the design, data collection,
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small sample size or analysis processes might have affected the validity, reliability, or
generalizability of the findings. Measuring intentions for example, at one point in a single
time, might not have captured how they evolved. To overcome methodological
limitations with reference to measurement tool, research instruments were validated via
reliability testing and use of expert review. Also, since Entrepreneurship Education is
mandatory to all Nigerian undergraduates, the sample size of 952 relative to millions of
undergraduates across states and federal universities and private univegsities, could
hamper the generalization of research findings. To overcome this limi&@ e research
O
D

Furthermore, since entrepreneurial intention is often me rough self-report surveys

deployed rich qualitative data.

or questionnaires, the potential for social desirabilifys bids among respondents in self-
reported data is rife, which is why physical obse& as data collection tool would have
been necessary. Respondents might hav@ inclined to provide responses that they

perceive as socially acceptable of® ble, rather than those that reflect their true

entrepreneurial behaviour, e@ces and abilities to execute requisite entrepreneurial
tenets. This is capable%@ting the validity of the instrument itself.

1.9
The follo s were defined as used in the study.

Operatio@eﬁnition of Terms

it
Entre@urship Education: In this study, Entrepreneurship Education refers to the
structured educational programmes and learning experiences provided to Business
Education students in Southwest Nigeria. This education is aimed at equipping students

with entrepreneurial knowledge, skills, and attitudes necessary to identify opportunities

and initiate business ventures within the local socio-economic context of Southwest
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Nigeria. It was measured using curriculum content, teaching method, access to resources,

instructor expertise.

Curriculum Content: The specific entrepreneurship-related courses and materials
integrated into the business education curriculum in Southwest Nigerian institutions,

focusing on local business practices, market dynamics, and opportunities within the

region. *

Teaching Methods: The pedagogical approaches used in Southwest Nige 'cational
institutions to deliver entrepreneurship education, including practic&ethods like case

studies of successful local entrepreneurs, hands-on business @ 7 and guest lectures

QO

Access to Resources: Availability of entrepren @pport resources in universities in

from regional business leaders.

Southwest Nigeria, such as regional busi@u ators, mentorship programmes, local

workshops, and access to microﬁnan@ltions.

@fi?cations and local entrepreneurial experience of
instructors in South:e@igeria, which influence the quality and relevance of

Instructor Expertise: The

entrepreneurship education provided to the students.

Entrepre%&e}\/ﬁndset: Entrepreneurial mindset in this study is defined as the set of
cogni@(titudes and psychological traits specific to Business Education students in
Somest Nigeria, which predispose them to engage in entrepreneurial activities. This
mindset reflects the unique cultural, social, and economic environment of the region. Risk
tolerance, innovativeness, pro-activity and resilience were used as indices to measure

entrepreneurial mindset.
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Risk Tolerance: The students’ willingness to take calculated risks within the
entrepreneurial landscape of Southwest Nigeria, relative to factors such as local market

volatility and economic conditions.

Innovativeness: This is the propensity of students to generate and implement new ideas,
particularly in the context of solving region-specific socio-economic problems or creating

products and services tailored to the needs of Southwest Nigeria. *

Proactivity: The students’ tendency to anticipate and act on business ©Op nities or

challenges in Southwest Nigeria, showing initiative in local busineé&l@xts.

Resilience: The ability of students to persevere through se@kﬁd challenges specific

to the entrepreneurial environment of Southwest @ria, such as infrastructural

limitations or regional competition. E ’GQ

Entrepreneurial Intention: Entrepreneuﬁ@tention in this study refers to the conscious
decision and plan of Business Eduéag@udents in Southwest Nigeria to start their own
businesses or engage in er:tre&%’&lrial activities. This intention is shaped by the unique
socio-economic conditi @d cultural expectations of the region. This study made use

of self-efficacy, ceived feasibility, perceived desirability, subjective norms as

indicators of @reneurial intention.

Self-E@&y: The belief of students in their ability to successfully start and manage a
business in the specific context of Southwest Nigeria, considering local business

knowledge and personal skills.

Perceived Feasibility: The students’ perception of the practicality and viability of
starting a business in Southwest Nigeria, including access to resources, local market

conditions, and regulatory environment.
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Perceived Desirability: The degree to which students are attracted to entrepreneurship in
Southwest Nigeria, motivated by perceived benefits like financial independence, social

status, and the potential impact on their community.

Subjective Norms: The influence of social expectations, including family, peer, and

community attitudes in Southwest Nigeria, on the students' decision to pursue an

entrepreneurial career. \

Students: These are male or female Business Education students in *at@d federal

universities in Southwest Nigeria. 0&
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Chapter Two

Literature Review

This chapter explored the previous research works related to the variables, concepts and

constructs in this study. The review was based on the title of the research work, objectives,

research questions and hypotheses under study. It was presented in the following
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2.1 Conceptual Review

2.1.1 Entrepreneurship Education

Entrepreneurship education is a structured process designed to equip individuals with the
necessary knowledge, skills, and mindset to identify and exploit entrepreneurial
opportunities. It is aimed at stimulating an individual's entrepreneurial spirit, enhancing
creativity, innovation, and critical thinking. Its primary focus is on developing the
entrepreneurial mindset, which is crucial for recognizing opportunities and orming
them into viable business ventures'. The concept goes beyond me’rgl&iyess start-up

pteneurial culture

preparation and encompasses a broader objective of fostering a

among students. Entrepreneurship education fosters self- &nd adaptability in a
rapidly changing global economy, preparing learners pproach challenges with an
entrepreneurial lens, enabling them to innovat A@wrate value in various contexts,
not limited to business creation alone?. En urship education typically includes both
theoretical and practical compon.e@ theoretical aspect introduces students to
essential business concepts like @unity recognition, risk management, and business

planning?. The practical cé@nent involves real-life experiences, simulations, and case

studies that give stud&@n nds-on exposure to entrepreneurial activities, thus reinforcing

theoretical kn@@&

Moreov%grepreneurship education plays a critical role in developing entrepreneurial
int%. Entrepreneurial intention, which refers to one's intent to start a business, is
significantly shaped by educational interventions that build self-efficacy and provide
entrepreneurial role models. This indicates that entrepreneurship education can positively
influence individuals' decisions to pursue entrepreneurial careers. The concept has gained
traction in educational institutions worldwide, with governments and policymakers

recognizing its potential to drive economic development>. Entrepreneurship education is
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also regarded as a means to reduce unemployment, particularly among youth, by
encouraging self-employment and innovation-driven enterprises®. It fosters the creation of

new businesses, which, in turn, contributes to job creation and economic growth.

Entrepreneurship education is also instrumental in fostering social entrepreneurship,
where individuals are encouraged to develop ventures aimed at addressing social
challenges”. This broadens the scope of entrepreneurship education, making i evant
for individuals interested in creating social impact alongside profif: @hermore,
entrepreneurship education nurtures a proactive and risk-tolera indset, which is

essential for navigating uncertainties in the business envir . By emphasizing

problem-solving, resilience, and resourcefulness, entrgpreneurship education prepares

individuals to thrive in unpredictable markets @ eize emerging opportunities.
Entrepreneurship education is not just confine aching individuals how to start and
run businesses; it also aims to devem\KQompetencies that foster innovation and
adaptability in various fields. It 'o?\&iy es skills such as leadership, creativity, and
decision-making, which are KQ} for navigating complex business environments’. This

broad spectrum of ¢ \cies makes entrepreneurship education relevant across

different discipli&as it prepares individuals to respond proactively to challenges,

whether in; buglly\, technology, or social sectors®,

Angt\thmgniﬁcant aspect of entrepreneurship education is its role in promoting
entrepreneurial ecosystems within educational institutions. Educational institutions,
especially universities, are increasingly acting as hubs for entrepreneurship, where
students are encouraged to collaborate, innovate, and take risks in a supportive
environment’. This ecosystem approach integrates entrepreneurship into the broader

academic culture, where students from diverse fields can apply entrepreneurial principles
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to solve real-world problems. This collaborative approach fosters interdisciplinary
thinking and highlights the importance of networks and community engagement in the

entrepreneurial process'®.

In addition to the development of entrepreneurial skills and ecosystems, entrepreneurship
education has a strong focus on experiential learning. Experiential learning theory is often
applied in entrepreneurship programmes to allow students to learn by doin ‘Fk)ugh
activities such as internships, business simulations, and startup incubatozs, nts gain
practical experience, which enhances their learning and prepares 6&{‘(& real-world

entrepreneurial challenges'!. This hands-on approach also help@ts build resilience

ften face uncertainty and

failure in their ventures!2. Q

Entrepreneurship education also emphasizérée importance of lifelong learning and
continuous development. Entreprepg&p is not just a skill set but a mindset that
requires ongoing development th@ practice, reflection, and adaptation. As the global
business environment evo'l\@lndividuals equipped with entrepreneurial education are
better positioned to ih competitive and innovate in their respective fields. This

highlights the Pa@wtive power of entrepreneurship education in fostering agility and

continuou.@provement”.

M(Ner, entrepreneurship education has a profound impact on fostering inclusivity and
empowering underrepresented groups. Research indicates that entrepreneurship education
can be a powerful tool in reducing inequalities by providing marginalized individuals,
such as women and minorities, with the knowledge and skills needed to enter the

entrepreneurial landscape. This inclusive approach helps level the playing field, giving
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individuals from diverse backgrounds the opportunity to participate in economic growth

and contribute to their communities through entrepreneurial ventures'4.

Another important facet of entrepreneurship education is its role in enhancing global
competitiveness. In today's interconnected global economy, entrepreneurship education
equips individuals with the ability to compete on an international scale. It instills a global
mindset that allows entrepreneurs to identify opportunities beyond their local s and
adapt to diverse cultural and economic conditions'>. This global perspet\/@ essential

for fostering innovation and driving growth in emerging markets. ’\

Furthermore, entrepreneurship education is closely tied to t §mt of intrapreneurship,
where individuals apply entrepreneurial principles hin existing organizations.
Intrapreneurship is critical for organizations se id@lnnovate and remain competitive
in dynamic industries. Through entrepr ip education, individuals learn how to
develop new ideas, products, and D § within their organizations, contributing to
corporate innovation and str AN renewal'é. This highlights the versatility of
entrepreneurship educatlon w&qﬁ not only prepares individuals for independent ventures

but also enhances the value within larger organizations.

S

Finally, entrepre I‘Shlp education has a transformative impact on society at large. By
fosterin vation, job creation, and economic development, it serves as a catalyst for
sockw progress. Entrepreneurship drives technological advancement and societal change
by bringing new products, services, and ideas to market. Through entrepreneurship
education, individuals are equipped to contribute to this process, ultimately creating value

not only for themselves but also for their communities and the broader economy!’.
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Curriculum Content

Curriculum content is a central component of entrepreneurship education, as it shapes the
structure and delivery of learning experiences that equip students with entrepreneurial
skills, knowledge, and attitudes. The content focuses on providing learners with a
comprehensive understanding of entrepreneurial concepts, such as opportunity
identification, business creation, risk management, marketing, and financial planning. By
covering these fundamental areas, the curriculum ensures that students are repared
to engage in entrepreneurial activities. This foundational knowledge, hélps Jearners not
only grasp the theoretical underpinnings of entrepreneurship b@ understand its

practical applications, which are essential in running SuCCGS@VﬁHGSIS.

O

A critical feature of the curriculum in entreprene@p education is its emphasis on
practical and hands-on learning. The curricuh&en integrates experiential learning

O

components, such as internships, busine ulations, and real-world projects, which
allow students to apply the theof@@mowledge they have gained in a controlled
environment. Through thftseA@ities, students learn how to navigate real business
challenges, which in @nderstanding customer needs, managing resources, and
making decisio.ng\' er uncertainty. This practical exposure strengthens their ability to
think criti all@ creatively, enabling them to develop problem-solving skills that are
crucial repreneurship!®. The curriculum content in entrepreneurship education also
emMzes skill development beyond just business knowledge. Soft skills such as
leadership, communication, negotiation, and teamwork are integral to entrepreneurial
success, and these are embedded within the curriculum. Students engage in collaborative
projects that require them to work with peers, present their ideas, and negotiate outcomes,
all of which mirror the realities of running a business. By fostering these skills, the

curriculum ensures that learners can effectively lead teams, manage stakeholder
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relationships, and adapt to changing market conditions?®. These interpersonal and
leadership skills are particularly important in entrepreneurship, where the ability to

inspire, communicate, and negotiate can significantly influence a venture's success.

Innovation and creativity are also core components of the curriculum in entrepreneurship
education. The content is often designed to encourage out-of-the-box thinking and the
development of novel solutions to existing problems. Students are frequently task&with
developing new business ideas or improving existing ones, pushing t@ think
innovatively about products, services, or processes. This focus &cggtivity helps
students understand that entrepreneurship is not just about creati sinesses but about

creating value in new and imaginative ways. It also fosters @ndset of innovation that is

crucial in today’s rapidly evolving business environm&

Another key aspect of the curriculum is its i n ethical and social responsibility in
entrepreneurship. The modern curric 1 increasingly includes topics related to
sustainability, corporate social %blhty (CSR), and social entrepreneurship,
reflecting the growing recp%% that businesses must operate ethically and contribute
positively to society. %%gratmg these themes, the curriculum encourages students to
consider the broa@ometal and environmental impact of their entrepreneurial ventures.
This instil& \se of responsibility in future entrepreneurs, who are then equipped to
create@tesses that not only generate profit but also address pressing social issues,
comting to the well-being of communities and the environment?!. In addition to these
elements, the curriculum content often integrates a global perspective, preparing students
to operate in an international business environment. As globalization continues to shape
markets and economies, entrepreneurship education includes topics that help students

understand global market trends, cross-cultural management, and international business

strategies. This prepares learners to identify and exploit opportunities in foreign markets
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and manage businesses in diverse cultural and regulatory contexts. The inclusion of a
global dimension in the curriculum is essential for fostering entrepreneurs who can

compete internationally and navigate the complexities of operating in a global economy?2.

Moreover, entrepreneurship curriculum content reflects the growing role of technology in
business. Courses that cover topics such as digital entrepreneurship, e-commerce, and
technological innovation are now common, ensuring that students are e u&p&d to
leverage technology in their entrepreneurial endeavors. This is particular §nant in
the digital age, where technological advancements are rapidly #€hangthg the way

businesses operate. By understanding how to utilize digital too ts can create more

efficient business processes, reach broader markets, a@emain competitive in a

technology-driven economy?3. Q

In all, curriculum content in entrepreneurshipﬁ& ation plays a pivotal role in shaping
students' entrepreneurial capabilities. | wces theoretical knowledge with practical
skills development, fostering inno.%;%i, eadership, and ethical responsibility. Through
experiential learning oppqﬂ@ and a focus on creativity, students are prepared to
tackle the challenges%%\preneurship in both local and global markets. Furthermore,
by integrating w@)gy and a global perspective, the curriculum ensures that students

are equipp&gdcceed in a rapidly evolving, interconnected world.

Te@%lethods

Teaching methods are a fundamental index of entrepreneurship education, as they
determine how knowledge, attitude and skills are imparted to students?. The choice of
pedagogical approaches significantly influences students' understanding, engagement, and
ability to apply entrepreneurial concepts in real-world settings?. In entrepreneurship

education, teaching methods go beyond traditional classroom lectures to include a variety
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of interactive, experiential, and practical techniques aimed at fostering creativity,
innovation, and critical thinking. One widely used method is experiential learning, where
students learn through direct experience?®. This approach includes activities like
internships, business simulations, and hands-on business projects, which allow students to
engage with the realities of entrepreneurship. Through these activities, students develop
practical (or hard) skills such as risk-taking, problem-solving, and resource manﬁnent;
as well as soft-skills through communication, deliberation, and negotidtion skill
development. By participating in these experiential exercises, learners gain the confidence
to start their own ventures and handle the uncertainties in el@in entrepreneurial
endeavors?’. Experiential learning fosters a deeper unders (%

of the entrepreneurial

process by bridging the gap between theory and practice.g

Q

Case studies are another important teaching meth entrepreneurship education. These
studies often feature successful and faileﬁ\\@epreneurial ventures, enabling students to
analyze real-life scenarios and e'x@ valuable lessons. In Southwest Nigeria, for
example, case studies of s&@ful local entrepreneurs are particularly effective in
.
teaching students how o®igate the region's unique economic and social challenges.
This method en.cg\' es students to apply theoretical knowledge to real-world situations,
critically ass repreneurial decisions, and learn from the experiences of others. By
exami&ﬁ&e

oplkq&nities and risks involved in entrepreneurship?®.

se cases, students can gain a comprehensive understanding of both the

Guest lectures and mentoring from regional business leaders are also key teaching
methods in entrepreneurship education. By inviting successful entrepreneurs to speak or
mentor students, educational institutions provide learners with direct access to industry

insights and practical advice?’. This not only motivates students but also provides them
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with networking opportunities and mentorship that can be critical in their entrepreneurial
journey. Such interactions with business leaders help students understand the realities of
entrepreneurship, including the skills and attitudes necessary for success, while providing
them with role models who inspire and guide them. In addition to these practical methods,
group discussions and workshops are often used to foster collaboration and peer learning.
These interactive methods encourage students to share ideas, challenge assumpti(){s, and
work together on entrepreneurial projects. Group activities simulate real-w, usiness
environments where teamwork, communication, and negotiation a&pssential. In
entrepreneurship, the ability to collaborate and build networ c1a1 and these

teaching methods prepare students for the interpersonal asp nning a business®® 3.

Business plan development is another core teaching me d, where students are tasked
with creating detailed plans for hypothetical o@ businesses. This process involves
market research, financial planning, and ’Qc decision-making, which are all critical
components of entrepreneurship® %eveloping business plans, students practice
organizing their ideas, assess1@( sibility, and presenting their ventures to potential
investors or stakeholde s@ﬁ method not only teaches the practical aspects of starting a
business but also 1n ills*discipline, strategic thinking, and planning skills, which are vital
for entreprer@ success’> 3. In all, teaching methods serve as a key index of
entrepre ip education by shaping how students acquire and apply entrepreneurial
kno\&fge. Methods like experiential learning, case studies, guest lectures, and business
plan development ensure that students are not only knowledgeable about entrepreneurship
but also equipped with the practical skills and mindset necessary to thrive as
entrepreneurs. Through these diverse and interactive approaches, students gain the
confidence and competence to embark on their entrepreneurial journeys in both local and

global contexts?2.
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Access to Resources

Access to resources is a crucial index in entrepreneurship education, as it directly
influences the ability of students to apply entrepreneurial concepts in practical settings®*.
In Southwest Nigerian universities, the availability of entrepreneurial support resources
plays a significant role in nurturing aspiring entrepreneurs. These resources, which
include business incubators, mentorship programmes, workshops, and access to
microfinance institutions, provide students with the essential tools and op ities to
develop and launch their business ideas®>. Regional business incubators\serye as a vital
resource for entrepreneurship students in Southwest Nigeria. ncubators offer
students a structured environment where they can refine ei%siness ideas, receive
professional guidance, and connect with other entreprs. Incubators often provide
office space, administrative support, and accessg@llimd business services, creating

a conducive environment for business devel 36,37 Tn these centers, students can test

their entrepreneurial ideas in a real-wso\l@htext while benefiting from the experience of
seasoned business professional@ providing infrastructure and support, business
incubators significantly re'c{@gﬁe barriers to starting a business, offering students a

practical and low-risk la%m to explore entrepreneurship?®.

Q)

Mentorshi @mmes also play an essential role in entrepreneurship education in
Southw%§gerian universities. These programmes connect students with successful
en‘kp@neurs and business leaders who can provide guidance, share industry insights, and
help navigate the challenges of starting a business*®. Mentorship allows students to gain
practical knowledge that goes beyond the classroom, enabling them to learn from real-
world experiences and avoid common entrepreneurial pitfalls. The one-on-one interaction
between mentors and students fosters personalized learning and provides an invaluable

network of contacts that can be useful as students venture into their entrepreneurial
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journeys*. In many cases, mentors offer not just advice but also opportunities for
collaboration and funding, thus bridging the gap between academic learning and real-
world application*!. In addition to incubators and mentorship, local workshops and
training programmes provide hands-on learning opportunities that are critical for
entrepreneurship education* 4. These workshops, often organized by universities or in
collaboration with local business organizations, cover practical topics such as business
plan development, marketing strategies, financial management, and lega liance.
They are designed to equip students with the skills necessary to run a sucéessful business.
Through these interactive sessions, students are exposed to the @ tréends in business
and entrepreneurship, allowing them to stay competitive@ﬁver-evolving market.
Moreover, workshops provide a space for networking @ea exchange, where students

can collaborate with peers and industry expe lfﬁ%ing a culture of innovation and

®%

. . . . [ ) . . .
Access to microfinance institutions ther crucial resource available to students in

continuous learning** 43,

entrepreneurship education 1@ mes in Southwest Nigeria. Microfinance institutions
[ ]

offer small loans and % idl support to aspiring entrepreneurs, helping them overcome
€0

the common chakl&

bank loan§ difficult due to lack of credit history or collateral*®. Microfinance

instituti
3

of évll—scale entrepreneurs. This access to financial resources allows students to fund

limited startup capital. For many students, accessing traditional

1 this gap by providing more flexible financing options tailored to the needs

their business ideas, purchase necessary equipment, and launch pilot ventures, thereby
gaining valuable experience in managing a business. By partnering with microfinance
institutions, universities ensure that students have the financial support needed to turn
their entrepreneurial ideas into reality?’. In all, access to resources such as business

incubators, mentorship programmes, local workshops, and microfinance institutions is
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fundamental to the success of entrepreneurship education in Southwest Nigeria. These
resources provide students with practical support, financial aid, and industry expertise,
enabling them to develop their entrepreneurial skills and launch viable business ventures.
By offering a comprehensive support system, universities in the region foster a more
dynamic and hands-on approach to entrepreneurship education, preparing students to

navigate the complexities of the business world with confidence. *

Instructor Expertise

Instructor expertise is a critical index in entrepreneurship education, itgi(ectly affects
the quality and relevance of the knowledge and skills impart students*® 4°. The
learning outcomes for the undergraduates’ entrepreneurs ducation categorized into
education for “knowing”, “doing”, “being”, and &Q’ together must necessarily
engender business ideation, creativity and inn%%, industry-specific knowledge for
decision-making, rational risk-taking, pr@rgolving; leadership qualities, ethics, and
social responsibility among learnerns& Scholars aver that in order to deliver learning
experiences related to knowin@qci—? , and being to learners, instructors have to deploy
teaching “about”, teach@or” and teaching “through” models®. An educator in
teaching “about” ne @ sound in content mastery, relevant instructional strategies and
able to impro@

during ¢ m interaction®?. He aims to first develop learners’ knowledge structure in a

eculiar techniques, in a bit to act out relevant teaching philosophies

co@k& way in order to revamp anti-entrepreneurial in-born traits, emotions, fears,
idiosyncrasies and, incrementally leverage on learners pro-entrepreneurial residual
knowledge. This instructor can also use this model to leverage on learners’ talents,
hobbies, gifting, or any other task-execution ability; as talents honed through formal

education may engender entrepreneurial intention among learners>*.
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In teaching “for”, the Instructor opens learners up to “education for enterprise”, an
occupationally-oriented approach aimed to transmit to would-be entrepreneurs, practical-
oriented knowledge, attitude and skills with blend of practical case studies to make them
establish business venture but under a controlled environment®>. The instructor gradually
allows students to take centre-stage in constructing their knowledge, while he variously
assumes the role of a moderator, mentor, coach or business consultant to be consulted
especially where an issue beyond a team ensues. This suggests that the instructor might
have departmentalized the class into teams, based on similarities of traits (or otherwise),
hobbies or talents, while teaching strategies are widened to incorporate methods that
allow learners to take the centre stage. The instructor assesses each team based on speed
and dexterity at which it corrects noted business misdemeanor, and by how the start-up
has met its mission and vision as documented in the business plan earlier submitted to
him. Evaluation needs not be a written examination, but may range from team debate,
functional business ideation using any business brainstorming ideation tactics, value
(product or service) development, controlled start-up creation and others®®. The instructor

also allows for learners to reflect on learning experience and how same was achieved.

Teaching “through\is pfesumed the most goal-driven and features hands-on approach
exemplified in the use of experiential activities in the context of a learning-by-doing
approach?/NJIhe instructor helps learners identify the knowledge they require for their
goals_ui life, participate in a diverse range of experiential activities, which often occur
outside of a classroom. He makes provision to engage learners in direct experience and

focused reflection in order to increase knowledge, develop skills and clarify values.

To deliver the kind of entrepreneurial experiences that can engender entrepreneurial
intention, the tripartite learning outcome of entrepreneurship education must be

painstakingly and experientially inculcated in learners>2. A number of reasons inform this
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line of thought; first, individual student who aims to take a career path in
entrepreneurship must be moulded both in theoretical and practical aspect of
entrepreneurship®. Second, an expertise instructor is directly involved in government’s
quest to turn Business Education students into assets regarding employment creation® ¢,
To this end, the qualifications and local entrepreneurial experience of instructors in
universities in Southwest Nigeria play a significant role in shaping the &ning

environment and influencing students’ entrepreneurial development. QQ

Instructors with both academic qualifications and practical entrepn%u experience
provide more effective and impactful education by bridging_t cal concepts with
real-world applications®! ©2. These are essential for ensuril@at students receive a solid

foundation in the principles and practice of entrepren@ respectively®.

O

It is also adduced that instructors with advan Qgrees in Economics, or Business may
provide students with a comprehensive @anding of key concepts that may engender
a rational entrepreneurial mindset\(s'ie a business from an abstract phenomenon to
development of product/seagj@ailored to solve consumer pain-point, analyse market
situation, take ratiom@& and exhibit resilience in the presence of entrepreneurial
turmoil®+%, T i@?f thought is more reasonably based on the symbiotic relationship
between E@o ics and Entrepreneurship Education® ¢7. While Economics can offer the
found@l knowledge about the workings of markets, resources allocation, and the
factors that influence economic activity (macroeconomic conditions, government
policies, and global events, that can impact everything from individuals’ spending to
business investment) specific to the southwest economy, Entrepreneurship Education

delivers experiences in critical thinking skills, problem-solving capabilities, and

decision-making know-hows necessary to identify opportunities, develop business plans,
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and manage entrepreneurial ventures. Additionally, it is documented that all the
progenitors of Entrepreneurship Education — Cantillon (1755), Say, (1803), and
Schumpeter, (1947) were all economists®® ¢ 70 7! and navigating Entrepreneurship
Education away from the basic Economics tenets/laws poses a fundamental mistake’.
Scholars seem to portray that much entrepreneurial success would have been achieved if
the foundational concepts of Economics were incorporated into the basic teach'& and
learning Entrepreneurship Education”. They particularly emphasized the ro nomics
as a prerequisite in the development of local entrepreneurship’?. The positive,relationship

between the duo may help raise ‘econopreneur’ amo Q} ents'. While

Entrepreneurship Education is geared to make students ies, the practicality of
Economics helps sustain entities so budded; as applica@o basic laws of demand and
supply for instance, inculcates in learners ratio aka%ing and decision making, along

the unpredictable and competitive entrepr. path’ 73,

In Southwest Nigeria, the local eﬁt@euﬁal experience of instructors is particularly
valuable. Instructors who I&\@hccessfully run their own businesses in the region
.
understand the uniqu O@Xrlges and opportunities that come with operating in the
Nigerian busin?s@ronment. This practical experience allows them to teach students
how to addre c\text—speciﬁc issues, such as navigating the informal economy, dealing
with un infrastructure, and managing local regulatory hurdles. By sharing their
persondl experiences, instructors make Entrepreneurship Education more relatable and
relevant to the students’ future ventures in Nigeria. Additionally, instructors with local
experience can offer insights into the cultural and economic nuances that impact business

success in the region, thereby preparing students to be more adaptive and resilient

entrepreneurs’s,
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Another important aspect of instructors’ expertise is their ability to provide networking
opportunities for students”’. Instructors with extensive experience in the local business
community are often well-connected with entrepreneurs, investors, and business leaders’®.
This network may provide students with valuable opportunities for internships,
mentorships, and collaborations. Instructors who leverage their professional connections
expose students to real-world entrepreneurial ecosystems, allowing them to gain p actical
insights and build relationships that are crucial for their future entrepreneuri Qeavors
Access to such networks can also enhance the credibility and mark tability ,0f students’
business ideas, as they gain exposure to potential investors a « ners during their
educational journey’- 3°. Furthermore, instructors with a %10%1 entrepreneurial
experience and academic credentials are better equl to tailor the curriculum of
entrepreneurship education to the needs of the§§@ 81 82 They can design courses

that aligned with the realities of the N1ge t, focusing on practical skills such as
resource management, customer enga } and innovative problem-solving. Instructors
who understand the local busineﬁg—;?mate are also able to incorporate case studies of
successful Nigerian entrep'r@lrs into their teaching, providing students with examples
that resonate more @y than foreign business cases®’. This local relevance in the

curriculum enha &%udents' ability to apply what they learn to their own entrepreneurial

ventures, r@ing their education more impactful®>.

thkby pivotal in the construct of an instructor expertise is his ability to implement the
curriculum of entrepreneurship education, especially relative to the choice of teaching
style. The researcher observed that most literatures on the implementation of Nigeria’s
undergraduate entrepreneurship education curriculum overstressed the challenges

associated with its implementation, especially that of poor funding, lack of basic

infrastructure and other shortcomings that plague effective and efficient attainment of the
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objectives of the programme. However, often ignored is a key phenomenon in
implementation endeavor: instructor’s deployment of suitable teaching technique with the
aim to swing learners’ innate attitude, which most often than not, are anti-entrepreneurial.
Studies suggest that an Instructor matches his teaching techniques to learners’ learning
styles and thinking preferences, and not the other way round®* >, It however argued that,
sticking to students’ learning styles may not all the time help them attain a programme’s
predetermined learning experience®®. To foreclose the quagmire often as&Qed with
seeming learning style imbroglio, an Instructor needs be armed wit d&erjtnt learning
styles of his students®’. If in doubt of same, scholars advocate h@ onsults learning
styles survey or instrument. This serves to forestall a®$ mismatch between
Instructor’s teaching techniques and students' learning @s which may engender a less

optimal teaching and learning processes®® 8. &Q

Scholars portend that the adoption of \ le (or a combination of) collaborative
teaching techniques may as we‘l@the game-changer to swing learners’ anti-
entrepreneurial attitude to a pr%&?epreneurial mindset®® !> ©2, Teaching technique can

i : A

make an instructor a means on current situation to capture and remould
learners’ attitude an ﬁg same to perceive entrepreneurial knowledge, attitude or skill
in the light oﬁr}&e'n repreneurial tenets®®, This forestalls a situation of putting a new
wine i ld wineskin, a situation that may leave learners confused as the old
idi&;&atic mindset might impinge on their newfound knowledge. Currently, it is
common during classroom interaction for the Instructor to present teaching endeavor to
learners without attempts to dissuade them from their fears, beliefs and innate emotions
about entrepreneurship, which often run contrary to entrepreneurial tenets’” 3. This

situation leaves learners still joggling their fears about entrepreneurship alongside with

the teacher’s offerings. This study sees this quagmire as the real challenge militating
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against curriculum implementation of entrepreneurship education; after all,
entrepreneurship curriculum is deemed implemented if the rife of students’

entrepreneurial intention successfully bud start-ups®*.

In all, instructor expertise comprising academic qualifications, local entrepreneurial
experience and logical curriculum implementation of the programme are critical factors in
the effectiveness of entrepreneurship education in Southwest Nigeria. Instruceo,&who
possess a combination of theoretical knowledge and practical experi %’l offer
students a more comprehensive and relevant learning experience@;ﬂng them to
succeed as entrepreneurs in their local context. Through their € se, instructors not

only impart essential entrepreneurial skills but also de access to networks,

mentorship, and real-world insights that enrich the en&raeurial education process.

O

Entrepreneurship education, therefore, serv § a vital catalyst for fostering the
entrepreneurial mindset and equippix\hndividuals with the necessary skills and
knowledge to succeed in the dyn@busmess landscape. By integrating key components
such as curriculum contc&%fective teaching methods, access to resources, and
instructor expertise, %&ional institutions can create an environment conducive to
learning and i n& . A well-rounded entrepreneurship education curriculum not only
imparts tl@e al knowledge but also emphasizes practical applications, enabling
stude@% develop critical thinking, problem-solving, and decision-making skills
essential for entrepreneurship. The effectiveness of teaching methods is paramount in
delivering entrepreneurship education. Using practical approaches, such as case studies of
successful entrepreneurs, hands-on projects, and guest lectures from industry leaders,
enhances students' engagement and understanding of real-world challenges. Moreover,

fostering a supportive environment that encourages collaboration and creativity further
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nurtures students' entrepreneurial spirit. Access to resources, including mentorship
programmes, business incubators, and networking opportunities, is crucial for the
practical application of entrepreneurship education. These resources provide students with
the guidance and support needed to translate their ideas into actionable business ventures.
Furthermore, the expertise of instructors plays a significant role in shaping the quality of
entrepreneurship education, as experienced educators can draw upon thiown

entrepreneurial experiences to provide valuable insights and real-world pers@s.

Ultimately, entrepreneurship education is instrumental in developing the next generation
of entrepreneurs who are equipped to address complex societa ges and contribute
to economic growth. By cultivating an entrepreneurial t through comprehensive
education programmes, individuals can enhance their@a ity to innovate, take calculated
risks, and adapt to changing market conditio& the global economy continues to
evolve, the significance of entrepreneur?@ducation will only increase, empowering

individuals to realize their potentia&;@%change, and make a meaningful impact in their
2.1.2 Entrepreneu@ndset

The entrepreneu@ndset is often defined as a collection of cognitive, emotional, and

communities and beyond.

social attr% at empower individuals to recognize opportunities and take action®. It
encon”%%s a set of personal qualities, such as initiative, creativity, and risk-taking, that
enable individuals to innovate and pursue new ventures’®. Mindset fosters a proactive
approach to challenges and encourages individuals to seek out and capitalize on
opportunities within their environment’’. In addition to personal attributes, the
entrepreneurial mindset is characterized by the ability to embrace uncertainty and adapt to

changing circumstances. Individuals with an entrepreneurial mindset possess a "failure is
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feedback" attitude, viewing setbacks as learning opportunities rather than obstacles®.
This perspective promotes resilience and the willingness to experiment, which are critical
for success in entrepreneurial endeavours.

Another important aspect of the entrepreneurial mindset is the focus on value creation.
The essence of entrepreneurship lies in identifying and creating value through innovative
ideas and solutions®®. Individuals with an entrepreneurial mindset are driven by a &re to
make a meaningful impact, often seeking to solve societal problems or fulﬁl@t needs
in the market. Q}
Furthermore, the entrepreneurial mindset is linked to a stron of self-efficacy,
which refers to an individual's belief in their ability to . Self-efficacy plays a
crucial role in determining how people approach che@es and pursue their goals®.
Entrepreneurs with high self-efficacy are more 'k% take initiative and persist in the
face of difficulties, believing that their eff%% ead to positive outcomes. Additionally,
the entrepreneurial mindset involvss }nitment to lifelong learning and continuous
improvement!®. Experiential le@ is fundamental to developing an entrepreneurial

mindset, as individuals '@ from their experiences and adapt their strategies

accordingly'®!. This @ng learning process allows entrepreneurs to stay relevant in a

rapidly chang{%&%s landscape.

The en neurial mindset also emphasizes the importance of networking and
coll\abgn'ationloz’ 103 Entrepreneurs often rely on social networks to access resources,
information, and support. This collaborative approach enables them to leverage the
strengths of others and build valuable relationships that can enhance their business
ventures. Moreover, the entrepreneurial mindset is often associated with innovative
thinking and problem-solving abilities!®* 19, Entrepreneurs are innovators who disrupt

existing markets with new ideas and approaches. This capacity for innovation is a key
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driver of economic growth through competitiveness, as entities develop new products,

services, and business models'®.

In addition, the entrepreneurial mindset is characterized by a willingness to take

calculated risks!®

. Entrepreneurs must evaluate potential risks and rewards when
pursuing new ventures. This risk-taking behaviour is essential for fostering innovation
and growth, as it encourages individuals to explore uncharted territories a ursue
ambitious goals. In all, the entrepreneurial mindset is influenced @ural and
environmental factors'®”> 1% The entrepreneurial mindset can VfS\across different

cultures and contexts'®. Factors such as societal attitudes towa reneurship, access

to resources, and educational opportunities can sl%@]ividuals' entrepreneurial

intentions and behaviours. Q

Risk tolerance is a fundamental indicator \f@%ﬂtrepreneurial mindset, playing a crucial

X

role in determining an individual's wiU%ngs to engage in entrepreneurial activities. It
refers to the degree of Variabilit{gg\investment returns that individuals are willing to
withstand in their entrepreﬁ@%ursuitsl 10, Entrepreneurs often operate in environments
filled with uncertaint@%wir ability to accept and manage risk significantly influences
their decisio ® processes and overall success''!. Individuals with high risk
tolerance %{nore likely to embrace uncertainty and are inclined to take calculated risks
when ing new ventures. This willingness to take risks is essential for innovation, as
it enables entrepreneurs to explore new ideas, enter emerging markets, and invest in
unproven business models"1. Risk-taking behaviour is often associated with

entrepreneurial success, as it allows individuals to differentiate themselves from

competitors and capitalize on unique opportunities''2. In contrast, individuals with low
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risk tolerance may shy away from such opportunities, fearing potential losses or negative

outcomes, which can hinder their entrepreneurial aspirations.

Moreover, risk tolerance is not solely about being reckless or making impulsive
decisions'!®. Instead, it involves a thoughtful assessment of potential risks and
accompanying rewards!!, This is encapsulated in Samuelson’ 1969 and Merton’s 1969,
1971, 1973 maxim, “risk return trade off’!'>. Entrepreneurs with a high le risk
tolerance are skilled at evaluating the potential benefits of a venture agai t@ssociated
risks. They often engage in strategic planning and use data—drivé&lsights to make

informed decisions. This calculated approach to risk-takin them to mitigate

potential downsides while maximizing their chances for

The level of risk tolerance can be influence b@eral factors, including personal
experiences, cultural background, an cial circumstances!'s. For instance,
individuals who have previously fa e,*}tepreneurlal challenges and overcome same
may develop a higher tolerance as they gain confidence in their abilities. On the
other hand, cultural norms e&glo shape an individual's perception of risk'!”. In cultures
that celebrate entrep?bb hip and view failure as a learning opportunity, individuals
may be mor 'i@j,n d to take risks compared to cultures that stigmatize failure.
Additiona%access to resources can impact an entrepreneur's risk tolerance!'® ', Those
wi%@gg support network, financial backing, or mentorship are often more willing to
take risks, as they perceive a safety net in place. This support can help entrepreneurs feel
more secure in their decisions, leading to greater risk-taking behaviour. Conversely,
limited access to resources may heighten fear of failure, resulting in a more conservative
approach to entrepreneurship'?’. Furthermore, risk tolerance can evolve over time as

121

entrepreneurs gain experience and adapt to their environments's'. As they encounter
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various challenges and successes, their perception of risk may shift, leading to increased
confidence and a greater willingness to pursue ambitious ventures. This adaptability is a
key component of a successful entrepreneurial mindset, allowing individuals to navigate

the ever-changing landscape of entrepreneurship!?> 123,

In all, risk tolerance is a vital indicator of the entrepreneurial mindset that influences how
individuals approach opportunities and challenges in their ventures. Individ@th a
high risk tolerance are more likely to embrace uncertainty, engage in (@ted risk-
taking, and innovate in their business pursuits'?* 125, Understanding’and cultivating risk
tolerance can empower aspiring entrepreneurs to navigate% mplexities of the
entrepreneurial journey, ultimately enhancing their chan ccess in an unpredictable

environment!2¢

. The entrepreneurial mindset encoQ\as es a range of qualities and
attributes that empower individuals to recognize@gﬂunities, take risks, and innovate'?’.
By integrating these definitions and peﬁ@ves from various authors, we can better

understand the multifaceted nature’ e\entrepreneurial mindset and its significance in

fostering entrepreneurial suc@
[ ] \
Innovativeness QQ

Innovativeness-l\\%crucial indicator of the entrepreneurial mindset, reflecting an
individual%ca ity to generate new ideas, develop novel solutions, and implement
creati tegies in their business endeavors. This attribute encompasses both the ability
to think creatively and the willingness to experiment with unconventional approaches,

128 Tnnovativeness

which are essential for navigating the complexities of entrepreneurship
drives entrepreneurs to differentiate their offerings, explore untapped markets, and

respond effectively to evolving consumer needs and preferences'?® 3% At its core,

innovativeness involves recognizing opportunities for improvement and transformation!3"
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132, Entrepreneurs are often viewed as "innovators" who disrupt established markets by
introducing groundbreaking products, services, or processes'?, 34 This ability to
innovate is not merely about inventing new technologies; it also includes enhancing
existing solutions, optimizing operational efficiencies, and finding innovative ways to
deliver value to customers. This entrepreneurial mindset construct encourages individuals

to challenge the status quo and seek out creative solutions to complex problems'3>.

Furthermore, innovativeness is closely linked to risk-taking behaviour'3$ @preneurs
who possess a strong innovative drive are more likely to embré\uncertainty and

experiment with new ideas, even if they involve a degree of ni illingness to take

risks is often essential for fostering innovation, as i entrepreneurs to pursue

38

ambitious projects and venture into new territori,@”’ . This intersection of risk

tolerance and innovativeness allows entrepre@g to explore new possibilities and

capitalize on market gaps. @
Q)

.
A supportive environment also ng\a vital role in fostering innovativeness. Creativity
and innovation thrive in sé@s that encourage experimentation and collaboration'*. In
such environments, e?ﬂ@%eurs feel empowered to share ideas, engage in brainstorming
sessions, and go ’S‘r%te with others to generate innovative solutions. Access to resources,
mentorshi@and networks can further enhance an entrepreneur's capacity for
inn@gess, as these elements provide the necessary support and guidance to translate

ideas into actionable strategies.

Additionally, the ability to innovate is not limited to product development; it also extends
to business models and processes'4®!4!. Entrepreneurs with an innovative mindset
continuously seek ways to improve their operations, enhance customer experiences, and

adapt to changing market conditions!*. This adaptability is crucial in today's rapidly
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evolving business landscape, where technological advancements and shifting consumer
preferences require businesses to remain agile and responsive. Innovation is not a one-
time event but an ongoing process that requires entrepreneurs to stay attuned to emerging

trends and continuously seek opportunities for improvement'43.

Moreover, innovativeness can be influenced by individual characteristics, such as
curiosity, open-mindedness, and a passion for learning'#*. Entrepreneurs whg-exhibit
these traits are more likely to explore diverse perspectives, seek out new gxperignces, and
remain open to feedback. This openness to new ideas fosters a cdlture of innovation,
where individuals are encouraged to experiment and take calculated\tisks in their pursuits.
The interplay between personal attributes and environmental factors creates a fertile

ground for innovation, ultimately enhancing an entrepreneur's ability to succeed!* 146,

Also, innovative behaviours especially that emanating from one’s talents, hobbies, gifting,
or any other task-execution ability, may most likely drive entrepreneurial intention'#’.
This is because Nature has endowed every human being with certain gifting and talents
that are peculiar to the individual for his use!*® ¥, When exposed to formal
entrepreneurship education, the talents are honed to engender quality idea generation,
execution and budding of entrepreneurship, which constitute varying aspects of
innovativeness.

In all,\dnnovativeness is a vital indicator of the entrepreneurial mindset that empowers
individuals to create and implement new ideas, solutions, and strategies. By fostering a
culture of creativity, embracing risk-taking, and cultivating an environment conducive to
innovation, entrepreneurs can navigate the complexities of the business landscape and

enhance their chances of success. Innovativeness not only drives individual ventures but

48



also contributes to broader economic growth and societal progress, making it a critical

component of entrepreneurship.

Proactivity

Proactivity is a significant indicator of the entrepreneurial mindset, characterized by an
individual's ability to take initiative, anticipate challenges, and act in advance to create
opportunities rather than merely reacting to situations as they arise'>°. This quality feflects
a forward-thinking approach, enabling entrepreneurs to shape their futures @ve their
ventures toward success. Proactive individuals are not just passjg rvers; they
actively seek ways to improve their circumstances, identify emergi nds, and leverage
new opportunities for growth!3!. The proactive nature of ereneurs allows them to be
more adaptable in dynamic environments. Proactive 16(11 als exhibit a strong sense of
personal responsibility for their actions and outc@’é This sense of ownership motivates

them to take charge of their entrepren@qoumey, continuously seeking ways to

enhance their businesses and add-ra\ﬁ\‘*tential challenges before they escalate. This

forward-looking mindset is crugighinf a competitive business landscape, where the ability

to anticipate and resp@ges can be the difference between success and failure.

Moreover, proac@is closely linked to opportunity recognition'>? 133, Individuals who
possess a& ve mindset are more likely to identify and pursue emerging trends,
marke&s, and innovative solutions. Proactive individuals actively engage in
environmental scanning, enabling them to gather relevant information and insights that
inform their decision-making processes'>*. This heightened awareness of their
surroundings allows proactive entrepreneurs to seize opportunities that others may

overlook, positioning them for success in their ventures.
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In addition to opportunity recognition, proactivity also fosters resilience and
perseverance'>>15¢ Entrepreneurs often face setbacks and obstacles in their journeys, and
those with a proactive mindset are better equipped to navigate these challenges. By taking
initiative and exploring alternative solutions, proactive entrepreneurs are more likely to
bounce back from failures and continue pursuing their goals. This resilience is critical in

the entrepreneurial landscape, where adaptability and persistence can sigr&mﬂy

influence long-term success. QQ

Furthermore, the development of proactivity can be influenced various factors,
including personality traits and environmental conditions'>” % esearch indicates

that individuals with high levels of self-efficacy, opti Q' d openness to experience

tend to exhibit greater proactivity'% 161, Additionally@a izational support and a culture
that encourages initiative can foster proactivit&ng entrepreneurs and their teams.

&

When individuals feel empowered to ta&%{s and propose new ideas, they are more

likely to engage in proactive behavéo@pt drive innovation and growth.

Additionally, proactivity i§@ imited to individual entrepreneurs; it can also extend to
teams and organizé‘@s 62, 163 A proactive organizational culture encourages

collaboration C‘;@ctive problem-solving, allowing teams to work together to identify

and pursu@ortunities. This collaborative approach enhances creativity and innovation,

as@ perspectives and expertise contribute to the development of new ideas and

solutions.

In all, proactivity is a critical indicator of the entrepreneurial mindset, enabling
individuals to take initiative, recognize opportunities, and navigate challenges effectively.
By cultivating a proactive approach, entrepreneurs can enhance their chances of success

in a competitive business environment'%*. This quality fosters resilience, adaptability, and
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innovation, ultimately contributing to the growth and sustainability of entrepreneurial
ventures. In a rapidly changing world, proactivity serves as a key driver of entrepreneurial

success, empowering individuals to shape their futures and make a meaningful impact.

Resilience

Resilience is a critical indicator of the entrepreneurial mindset, reflecting an individual’s
capacity to withstand and recover from setbacks, challenges, and failures encountéred on
the entrepreneurial journey '6°. This quality is essential for entrepren@%s they
frequently face a myriad of obstacles, including financial difﬁculties@ uctuations,
and operational challenges. Resilient entrepreneurs demonstrat @ability to adapt to
changing circumstances, learn from their experiences, an@intain their motivation in
the face of adversity. At its core, resilience encogp@es several key components,
including emotional regulation, optimism, and réverancel“’ 167 Entrepreneurs with
strong emotional regulation can manage@%nd maintain composure during difficult
times. This ability allows them to th@warly and make informed decisions when faced
with challenges. Research high@g}he importance of optimism in resilience, noting that
individuals who mainta@, ositive outlook are more likely to view setbacks as

temporary and m@le rather than insurmountable obstacles!'é®. This optimistic

perspective e‘ab;%}f
opportu% or growth.

Perseverance is another essential aspect of resilience, as it reflects an entrepreneur’s

esilient entrepreneurs to maintain their focus on long-term goals and

determination to push through challenges and pursue their objectives despite obstacles'®.
A combination of passion and perseverance plays a significant role in predicting success
in various fields, including entrepreneurship!. Resilient entrepreneurs often demonstrate

a high level of grit, enabling them to navigate the ups and downs of their ventures and
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remain committed to their vision. Moreover, resilience is often cultivated through
experience!’*7!, Entrepreneurs who have encountered and overcome failures are likely to
develop a greater sense of resilience over time. This process of learning from failure is
crucial in entrepreneurship, as it fosters personal growth and enhances problem-solving
abilities. Entrepreneurs who engage in reflective practice analyzing their experiences and

drawing lessons from same are better equipped to bounce back from setbz& and

approach future challenges with confidence!”2. QQ

Additionally, social support plays a significant role in fosteri esilience among

entrepreneurs. A strong network of mentors, peers, and fami provide emotional

encouragement, practical advice, and resources during @ nging times'’®. Research

emphasizes the importance of social capital in promq“@g resilience, as entrepreneurs who
have access to supportive relationships are m&ely to recover from setbacks and
sustain their entrepreneurial endeavors”@ . This network not only offers emotional

support but can also provide valu sights and guidance that help entrepreneurs

navigate challenges more effe&@&r.
N\

Furthermore, resilien linked to a growth mindset, the belief that abilities and
intelligence ¢ 'b’éd%eloped through effort and learning!”’. Entrepreneurs with a growth
mindset a@ore likely to view challenges as opportunities for growth rather than as
threa\t/&s perspective encourages them to embrace change, take risks, and pursue
innovative solutions, ultimately enhancing their resilience in the face of adversity'’®. By
cultivating a growth mindset, entrepreneurs can strengthen their resilience and improve
their ability to adapt to changing circumstances. Resilience, therefore, is a vital indicator
of the entrepreneurial mindset, enabling individuals to navigate challenges, learn from

failures, and maintain motivation in their pursuits. This quality encompasses emotional
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regulation, optimism, perseverance, and the ability to leverage social support. By
cultivating resilience, entrepreneurs can enhance their capacity to withstand setbacks and
adapt to the dynamic nature of the entrepreneurial landscape. As a result, resilience not
only contributes to individual success but also fosters innovation and sustainability within

the broader entrepreneurial ecosystem!””,

In all, the concept of the entrepreneurial mindset is multifaceted, encompassi rious
indicators that collectively shape an individual's capacity for entrepreneur'c/@ess. Key
attributes such as risk tolerance, innovativeness, proactivity, and reﬁgqlce are essential
components of this mindset, allowing entrepreneurs to navige% omplexities of the
business landscape effectively. A high level of risk to enables entrepreneurs to
embrace uncertainty and pursue opportunities that otg\s ay shy away from, fostering a
culture of innovation and creativity. Innovativ&irives the generation of new ideas
and solutions, ensuring that entrepreneurs\k@in competitive in an ever-evolving market.
Proactivity enhances an entrepreneﬁ@ity to take initiative, anticipate challenges, and
actively seek out opportunitii@growth. This forward-thinking approach not only helps
individuals overcome asles but also positions them to capitalize on emerging trends
and market d}:ng\l' s. Similarly, resilience is crucial for sustaining motivation and
determina 'oncll)ie face of setbacks, allowing entrepreneurs to learn from failures and

continu ing their objectives.

\*

Moreover, the development of an entrepreneurial mindset is influenced by various factors,
including individual characteristics, environmental conditions, and social support
networks. Entrepreneurs who cultivate a growth mindset and foster strong relationships
with mentors and peers are better equipped to navigate the challenges of entrepreneurship.

Additionally, educational institutions play a pivotal role in shaping the entrepreneurial
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mindset through curricula that promote critical thinking, problem-solving, and
experiential learning. Ultimately, the entrepreneurial mindset serves as a foundational
framework for driving innovation, fostering economic growth, and addressing societal
challenges. By nurturing and developing this mindset, individuals can enhance their
entrepreneurial potential, contribute to the vitality of their communities, and create lasting
impacts in their respective industries. As the landscape of entrepreneurship conti&ues to
evolve, the importance of cultivating a robust entrepreneurial mindzt? remain

paramount, empowering individuals to transform ideas into reality, a rive in an

O
N

Entrepreneurial intention is a key construct in entrepr @hip research, representing an

increasingly complex world.

2.1.3 Entrepreneurial Intention

individual's commitment to starting and runm%rénew business. Defined as a self-
acknowledged conviction to engage in eo@%urial activities, entrepreneurial intention
serves as a significant predictor of-aﬁen‘[repreneurial behaviour!®% 181 Tt reflects the
motivation and desire individl.@\%?ve to pursue entrepreneurship, making it a critical
N | | | N
area of study for under t@g entrepreneurial behaviour. One of the seminal definitions
of entrepreneurial i ensv is provided by Bird, who describes it as the “intention to start
a new busine.s;\a\& emphasizes that this intention can significantly influence the
likeliho %actual entrepreneurial action!®?. Bird’s perspective highlights the role of
int@k{g{ as a precursor to behaviour, suggesting that a strong intention to pursue
entrepreneurship can translate into tangible business activities'3!. This aligns with the
theory of planned behaviour, which posits that intention is the most immediate antecedent

to behaviour!®.

54



In the context of entrepreneurship, entrepreneurial intention can also be influenced by
individual traits and external factors!®*. For instance, an author argues that entrepreneurial
intention is shaped by factors such as personal attitudes towards entrepreneurship,
perceived behavioural control, and social norms. This comprehensive view underscores
the complexity of entrepreneurial intention, suggesting that it results from an interplay
between individual motivations and contextual influences!®®. Furthermore, entrep&urial
intention can be conceptualized through the lens of social cognitive theory, posits
that intention is influenced by self-efficacy beliefs!86: 187, According’{&s})erspective,

individuals with high self-efficacy regarding their entrepreneuria é@l
e

to develop strong entrepreneurial intentions. This relationshi hasizes the importance

es are more likely

of confidence and perceived capability in fostering the @: to engage in entrepreneurial

- Q
activities. fb
O

Another important aspect of entrepreneuﬁ@tention is its dynamic nature'®%. As noted

by an author, entrepreneurial intenﬁ@ evolve over time, influenced by experiences,

education, and exposure to e&@\eneurial environments'®®. This fluidity highlights the
[ ]

necessity of fosterir@\nive ecosystems that nurture entrepreneurial intentions

among aspiring ¢ reneurs. Educational interventions and practical experiences can

enhance in‘di\@' confidence and intention to pursue entrepreneurship!'®’.

A(@;Q, the role of entrepreneurial intention in fostering innovation and economic
growth cannot be overstated!®!. As stated by in a study, entrepreneurial intention acts as a
catalyst for new venture creation, ultimately contributing to economic development'®?. By
understanding and promoting entrepreneurial intentions, policymakers and educators can
create environments that support innovation and entrepreneurship, thereby driving

economic progress.
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Moreover, the measurement of entrepreneurial intention has gained attention in
entrepreneurship research. Several measures and scales have been developed to assess
entrepreneurial intention, including the Entrepreneurial Intention Questionnaire (EIQ)!-.
This instrument evaluates key dimensions of intention, providing a structured approach to
understanding the factors that contribute to an individual's desire to engage in
entrepreneurial activities. They are also such other self-assessment tools as suKys, or
tests which aim to evaluate an individual’s entrepreneurial potential, compe Qproﬁle,
and the entrepreneurial mindset profile!®*. These tools enable data on@ s abilities,
motivations, and preferences to be captured and compared wit shed models or
benchmarks of entrepreneurial intentions'*. Students’ O@H or example, may be
sampled if they have interest in entrepreneurship as a | reer or, rate their interest (or
otherwise) in starting or owning their own busin: %%serving and evaluating students’
actions vis-a-vis entrepreneurial creation %%or simulated situations may equally be
used to ascertain their level of entrep eﬁﬁl intention'*®, Attitude-behaviour observation

particularly captures the complex@}nd dynamism of entrepreneurial competence, and

provides concrete and specﬁ@xamples of strengths and areas for improvement!*®.

The expectancy-y model if practicalised can use an individual’s beliefs, value and

expectanq: t@ﬁain his level of entrepreneurial intention
N

197 Algebraically expressed

x , the model measures the relationship between
attN and value-creation potentialities. Its major advantage lies in individuals beliefs
regarding the consequences of performing an action multiplied by the expected value of
performing a given entrepreneurial activities. An individual who convinces himself of
certain beliefs in a given phenomenon would most likely perform the accompanying

behaviour.

56



Psychometric test equally portends an objective and quantifiable data about students’
entrepreneurial intentions, and how they relate to their performance and outcomes!®®. It
measures students’ psychological traits and such entrepreneurial characteristics as
personality, motivation, cognition, and emotion relative to entrepreneurship. If
administered by external assessors or educators, tools such as the big five personality test,
the achievement motivation inventory, the entrepreneurial orientation scale, (or the

entrepreneurial self-efficacy scale may feature — all aimed to gather data to @re their

/\

Entrepreneurial intention therefore, is a critical concept in un ing entrepreneurial

entrepreneurial intention.

behaviour and the factors that influence individuals' decisi pursue entrepreneurship.
It encompasses various dimensions, including indi@a traits, contextual factors, and
self-efficacy beliefs. By examining and promot ntrepreneurial intention, researchers

and practitioners can better support 5}@@ entrepreneurs and contribute to the

development of vibrant entrepreneli';;é@: systems.

Self-efficacy . \AQ’/&

Self-efficacy is a crueja Qlcator of entrepreneurial intention, reflecting an individual's
belief in their ab\@to successfully execute the necessary tasks and responsibilities
associated&t starting and running a business'®®. This concept, rooted in Albert
Bandufa’s/'social cognitive theory, posits that self-efficacy significantly influences
motivation, behaviour, and overall performance!®. Individuals with high self-efficacy are
more likely to pursue entrepreneurial endeavors, as they possess confidence in their skills
and capabilities, which can drive them to take the necessary steps toward starting a

venture.
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Self-efficacy is not merely about having skills, a construct referred to as the enactive
mastery experience; but also encompasses the belief in one's ability to apply those skills
effectively in real-world situations®®. A study highlights the strong relationship between
self-efficacy and entrepreneurial intention, indicating that individuals who possess
requisite expertise or know-how at doing something which confers a somewhat
dominance and/or competence over that thing or a phenomenon, are more likely to start
their businesses?’!. This connection underscores the importance of fosterin %f 1cacy
among aspiring entrepreneurs, as it can lead to increased motivation an gce in the
face of obstacles. Moreover, self-efficacy influences the types of. diViduals set for
themselves. Those with high self-efficacy are more incline &allenging goals, view
obstacles as opportunities for learning, and remain cc@tted to their objectives even
when faced with difficulties. In the contex %%repreneurship, this means that
individuals who believe in their entreprel\eb%a ilities and backed up with enactment

experience, are more likely to envisio &selves as business owners and actively seek
L ]

out opportunities to make their V]{GQ\d reality.
Q

The development of se —@cy can be influenced by various factors, including previous
experiences, en.acst'\' experience, social modeling, and verbal persuasion®?. For instance,
individual \n@ve successfully navigated challenges in their personal or professional
lives of%hevelop a stronger sense of self-efficacy. Additionally, observing others
suMully engage in entrepreneurial activities can enhance one's belief in their
capabilities"1. Educational environments that encourage hands-on experiences,
mentorship, and positive feedback can further bolster self-efficacy among students,

leading to greater entrepreneurial intentions®%.
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Furthermore, self-efficacy plays a significant role in the process of opportunity
recognition’®®. Entrepreneurs with high self-efficacy are more likely to identify and
pursue new opportunities, as they believe in their ability to innovate and solve problems.
This proactive approach to opportunity recognition is essential in entrepreneurship, where

the ability to spot market gaps and develop innovative solutions is critical for success.

Self-efficacy, therefore, is a vital index of entrepreneurial intention, as it sigdificantly
influences individuals' confidence, motivation, and persistence @pursuing
entrepreneurial goals. By fostering self-efficacy through experiential é}Qing, mentorship,
and supportive educational environments, aspiring entrepr can enhance their
entrepreneurial intentions and increase their likelihog uccess in launching and
managing their ventures. Ultimately, cultivating s@f cacy contributes not only to

individual entrepreneurial aspirations but also to@gverall vitality of the entrepreneurial

ecosystem. @

Teaching the concept of self-efﬁc{é}uld first require that learners’ cognitive resources
(thoughts, feelings, motiv'a@s%and abilities be mobilised and harnessed before the
planned endeavour n%ary for a successful entrepreneurial outcome?®. Pedagogical
strategies ma f@@oundation. A psychologist, Albert Bandura and progenitor of self-
efficacy t@r, anchors the teaching and development of the construct in learners on
m teQ;Qperiences, vicarious experiences, verbal persuasion, and physiological and
affective states which he also described as efficacy judgement and these qualify as

objectives of teaching entrepreneurship self-efficacy to learners'®”.

Perceived Feasibility
Perceived feasibility is a crucial concept in understanding entrepreneurial intention,

defined by various authors in different contexts. It is closely linked to self-efficacy,
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described as an individual's belief in their capability to execute behaviours necessary to
produce specific performance attainments?’®, The emphasis is placed on specificity of
performance. This definition emphasizes the psychological aspect of perceived feasibility,
suggesting that a strong belief in one’s capabilities can significantly influence
entrepreneurial intentions. When individuals possess high self-efficacy, they are more

likely to take on entrepreneurial challenges and persist in the face of difﬁcultt&thus

enhancing their likelihood of engaging in entrepreneurial activities. QQ
A broader framework presents perceived feasibility as a com nt of perceived
behavioural control, defined as the perceived ease or difficulty rming a behaviour,

which reflects past experience and anticipated obstacl 2ths perspective shifts the
focus from mere self-belief to include environmenta@c;rs that can either facilitate or

hinder entrepreneurial actions. It highlights tha&ived feasibility is not solely about

individual capability; it is also about thé& lability of resources and support that can

affect an individual’s intention to s%)a@siness.

In a different vein, percei{/e&asibility is conceptualized as the personal assessment of

one's ability to launc©)usiness venture successfully?%®

. It encompasses both personal
and contextu. '@, combining individual skills, resource availability, and external
support S)%HS. This definition broadens the understanding of perceived feasibility,
su@ that it is shaped by various elements, including previous entrepreneurial
experiences and the socio-economic environment. Such a multifaceted view underscores

that entrepreneurial intention is influenced not only by personal beliefs but also by the

context in which an individual operates.

Perceived feasibility is also defined as the extent to which individuals believes they

possess the resources, skills, and knowledge necessary to engage in entrepreneurship®®.
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The role of resource availability is emphasized, arguing that a perceived lack of resources
can significantly diminish an individual's entrepreneurial intentions. This perspective
highlights the importance of not only internal beliefs but also external factors, such as
access to financial capital and mentoring, which can impact an individual's perception of

their feasibility to pursue entrepreneurial activities.

Furthermore, the concept of perceived feasibility is influenced by the soci ntext
surrounding an individual®'°. It is suggested that social networks, cultural @s toward
entrepreneurship, and the overall economic environment can signifteantly affect one's

perceived feasibility?!!: 212

. This definition indicates that percei asibility is not an
isolated construct but rather a socially embedded phe , shaped by interactions

with others and the cultural narratives surrounding er@re eurship.
6’2}

Perceived feasibility, therefore, emerge %multi-dimensional construct shaped by
individual beliefs, resource availabi.li@he socio-economic context. Definitions from
various sources highlight the p\@logical and contextual dimensions of perceived
feasibility, illustrating its r'c@ a significant predictor of entrepreneurial intention. This
understanding emph}%s that fostering an environment that enhances perceived
feasibility threu cation, resource accessibility, and supportive social networks can
lead to inc@sed entrepreneurial engagement and success. As such, perceived feasibility
se@%ital index in understanding not only individual intentions but also the broader

dynamics that influence entrepreneurial behaviour in different settings.

Perceived Desirability
Perceived desirability is a critical concept in the study of entrepreneurial intention,
reflecting the extent to which an individual views entrepreneurship as an appealing or

attractive option?'3, It is framed as part of the Theory of Planned Behaviour,
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encompassing the individual's evaluation of the desirability of performing a specific
behaviour, influenced by their beliefs about the outcomes of that behaviour and the social
norms surrounding it?!'4, This perspective highlights that perceived desirability is not
merely an individual’s personal attraction to entrepreneurship; it also includes societal
perceptions and the cultural context that shapes how entrepreneurship is viewed. Thus,
individuals may be more inclined to pursue entrepreneurial paths when they belf& that

entrepreneurship is socially valued and associated with positive outcomes?!>. Q

Perceived desirability also reflects the extent to which individuaf&re motivated to
engage in entrepreneurial activities based on their attitudes to repreneurship?!®. It
can be seen as a function of individual values and belief; entrepreneurship, such as
autonomy, financial success, and personal fulfillm is definition underscores the
intrinsic motivations that drive individuals tontrepreneurship, suggesting that a

strong sense of desirability can increase‘@kelihood of taking the necessary steps to

start a business. \&@

Perceived desirability is i'n@gcled by both personal and contextual factors, including
previous entrepreneu%xperiences, role models, and educational background?'” 28,
Individuals who exposed to positive entrepreneurial role models or have educational
experienc&%at highlight entrepreneurship as a viable career path are likely to develop a
hi%‘@ceived desirability for starting their own businesses. This perspective broadens

the understanding of perceived desirability, suggesting that it is shaped by both individual

aspirations and external influences, such as community support and economic conditions.

A foundational framework for understanding the relationship between attitudes and
behavioural intentions suggests that individuals are more likely to engage in behaviours

they find desirable?’. Favorable attitudes toward entrepreneurship lead to higher
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perceived desirability, ultimately increasing the likelihood of entrepreneurial action. This
relationship highlights the importance of fostering positive attitudes toward

entrepreneurship to enhance perceived desirability.

Moreover, perceived desirability is explored within the context of gender differences in

entrepreneurial intention??°.

Societal norms and expectations significantly impact
perceived desirability for entrepreneurship among different genders, suggesting that
women, in particular, may face additional barriers that affect their perceic/lrability,
including societal expectations and limited role models. This perspeﬁ& underscores the
significance of understanding how social constructs influence % d desirability and,

consequently, entrepreneurial intentions across different de @ aphic groups.

\V
Perceived desirability is therefore a multifacet @mct that plays a crucial role in
shaping entrepreneurial intentions. Deﬁ@ rom various sources emphasize the
interplay between individual bel{e@tal perceptions, and contextual factors in
determining how attractive entx&@eurship is to individuals?'®. This understanding
suggests that enhancing p'e@/ed desirability through positive role models, supportive
social norms, and %@%onal initiatives may lead to increased engagement in
entrepreneuri 'a@es. Ultimately, perceived desirability is essential for understanding
the moti\@ns that drive individuals toward entrepreneurship, highlighting the

im@g of creating an environment that fosters positive perceptions of entrepreneurial

endeavors.

Subjective Norms
Subjective norms are a fundamental construct in understanding behavioural intentions,
particularly in the context of entrepreneurial intention. This concept encompasses the

perceived social pressures individuals feel regarding whether to engage in a specific
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behaviour, influenced by the expectations and beliefs of important others, such as family,

friends, peers, and society at large?!

. Various scholars have explored and defined
subjective norms, contributing to a comprehensive understanding of their role in shaping

entrepreneurial intentions.

A foundational definition of subjective norms posits that they reflect the perceived social
pressure to perform or not perform a behaviour, derived from beliefs a what
significant others think an individual should do?*’. When individua 1ve that
important people in their lives support entrepreneurship, they are mére, likely to form an
intention to engage in entrepreneurial activities. This perspeocti lights the critical

role of social validation in influencing decisions to purs reneurial ventures.

Extending this notion, subjective norms are see 1st of two components: normative
beliefs and motivation to comply. Normat@e s refer to an individual’s perception of
what important others believe they.sgn\‘x, while motivation to comply indicates how
much individuals value those &S&)\)ns. This dual-component model suggests that
subjective norms are not 6@%ut the perception of social pressure but also about the
degree to which indi%@&:are about the opinions of others. Consequently, individuals
who strongly 5@ views of their social circle may feel more compelled to consider

entreprene@\ip, especially if those close to them endorse such endeavors.
In\ﬁ' context of entrepreneurship, subjective norms can significantly influence

entrepreneurial intentions, particularly among young people?®.

Supportive family
environments and positive peer influence can enhance the likelihood of young individuals

perceiving entrepreneurship as a viable career option??*. This emphasizes the importance

of community and familial support in shaping entrepreneurial intentions, illustrating how
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subjective norms can serve as a catalyst for those contemplating starting their own

businesses.

Moreover, subjective norms can vary across cultures, affecting entrepreneurial intentions
in different ways. In collectivist cultures, where family and community ties are stronger,
subjective norms may play a more significant role in shaping entrepreneurial intentions
than in individualistic cultures, where personal autonomy is more emphasi This
cultural perspective underscores the importance of contextual factors i standing
how subjective norms influence entrepreneurial behaviour, hi@fing that social

dynamics can vary widely across different cultural settings.

Additionally, gender differences in the impact of sub@ve norms on entrepreneurial
intentions have been noted®’. Women, in parti M&y experience distinct subjective
norms that can either facilitate or hinde %r entrepreneurial aspirations. Societal
pressures, such as traditional g \oles and expectations, may discourage
entrepreneurship among wom@ This highlights how subjective norms can
differentially impact vari emographic groups, suggesting that interventions to

enhance entrepreneur}ﬂbn?ention must consider the specific subjective norms affecting

those groups. (}’\%

Subjecti% orms are therefore a crucial element in understanding entrepreneurial
inte}fum, representing the perceived social pressures that influence individual decision-
making. Various definitions emphasize the interplay between social expectations,
individual beliefs, and cultural contexts in shaping how subjective norms impact
entrepreneurial behaviour??® 227, Understanding these dynamics can inform strategies to
foster a more supportive environment for entrepreneurship, ultimately encouraging

individuals to pursue entrepreneurial ventures in the face of social pressures. By
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recognizing the significance of subjective norms, stakeholders can work towards creating
communities that uplift and endorse entrepreneurship as a valued pursuit, enhancing the

likelihood of individuals taking entrepreneurial actions.

2.2 Theoretical Framework

2.2.1 Icek Ajzen’s Theory of Planned Behaviour

Ajzen’s theory of planned behaviour propounded in 1985 provides a valuable
psychological framework to predict pro-entrepreneurial behaviours among public
university students of Business Education in Southwest Nigeria because it assumes that
individuals act rationally. According to this theory, behaviours are influenced by
intentions, which are in turn determined attitudes, subjective norms, and perceived
behavioural control??8, It further posits that external factors may as well directly engender
or impinge behaviours, regardless of the intention, and depending on the degree one
actually controls, as well as the degree to which perceived behavioural control accurately
measures the actual behavioural control. The theory envisages that planned behaviours
may be determined by one’s behavioural intentions which are largely influenced by his
attitude toward a behaviour, the subjective norms surrounding the execution of the
behaviour, and the individual's perceived behavioural control. Applying the theory of
planned behaviour to the present study helps to elucidate how one’s decision to take to
entrepreneurship, as against paid-employment, may be influenced by his attitude,
subjective norms, and perceived behavioural control. Thus, this renders this theory more

as a model of persuasion and behavioural change??2.

Attitude, the first element of this theory, depicts an individual’s positive or negative
rationale and/or inclination to judge a given entrepreneurial tenet before executing same —

whether or not to execute it and thus perform the accompanying specific behaviour. It
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involves one’s emotion, values, and beliefs and may be positive, negative or neutral,

presenting a predisposition for one to respond in a favourable, unfavorable or

lackadaisical manner to a stimulus??’. This makes attitude looks more like a mental

representation of what one likes (or dislikes) about venturing into entrepreneurship which

could explain his choice(s) to execute (or not to) execute the accompanying behaviour.

This context makes attitude a student’s evaluation of something phenomenal, implying
230

the choice he has to make which makes him behave in given way per time haviour
;1tu

in this aspect connotes the self-directed activities, in apparent response to de. This

is because one’s attitudes follow spontaneously and consistentl @’\beliefs accessible
in memory which guide the corresponding behaviour. A % one's attitude being
seen to direct one’s behaviour, it also possesses cognnd affective elements?3! 232,
The cognitive component enable students ali f@ the knowledge about a given
entrepreneurial event, something, pheno a situation that shapes their behaviour.
However, any knowledge not sh.aK}or honed) through formal entrepreneurial
education may remain innate. 1{g}esent study is emphatic about a combination of

strategies that would ove'r@ earners’ inborn attitude before laying entrepreneurial

foundation. QQ
’ Q\%

The second index of the theory of planned behaviour, subjective norms, describes the
notion that an individual may (or may not) comply with the direction or suggestion of
people around to participate (or not participate) in a given entrepreneurial behaviour
(activity)?*3. This is a pointer to the opinion that one’s behaviour may be predicted by his
intention to perform a particular behaviour or not to do so. Subjective norms therefore
influence behaviour but not the intention, though behaviour may at the long run predict

intention in a way?*,
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Subjective norm comprises of normative beliefs component and motivation to comply
with specific referents?3. The constituents of normative beliefs are one’s perception about
what a referent thinks he should (or should not do) to perform the behaviour. Information
about such moves abounds due to individuals’ socially-inclusive environment. Normative
belief may particularly aid in the prediction of other variables (subjective norm, intention,
and behaviour). Also, for individuals who wish to perform interventions, the
measurement of normative beliefs provides information about where intervention efforts
should be focused; which may be on those normative beliefs that the societal interest has
and that are good predictors of subjective norm (and behavioural intention and behaviour)
rather than on beliefs that are not widespread in the population of interest or that are not

good predictors of subjective norm.

The third, perceived behavioural control refers to a student’s perception of the ease or
difficulty of executing a specified form of self-efficacy. It varies across actions and
situations, and may results in one having varying perceptions of behavioural control
depending on a situation. However, the performance of a given behaviour is itself
influenced by self-efficacy as well as the ability to control (or overcome) the perceived

barriers militating against such behaviours?*,

2.2.2 John Dewey's Learning-by-Doing Entrepreneurial Theory

The theofy of learning-by-doing was propounded by an American philosopher and
educationist, John Dewey in 193823, Regarded as first and all-time father of educational
philosophy and arguably, the most influential thinker on education in the twentieth
century, Dewey’s theory places heavy emphasis on student engagement and is a hands-on
and task-oriented process to education?’. It holds that the best avenue an educational
institution may heightened learner’s entrepreneurial experience especially, is to create a

practical curriculum that has relevance to students’ lives and experiences. Practical
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curriculum connotes the practical capabilities of the curriculum to proffer solution to
current nagging socio-economic challenges, problem-solving capabilities, use of requisite
and current tools/gargets, and practical processes that engender self-efficacy, skills
acquisition, competence and life-long learning capabilities?*’. Though Dewey’s insight is
virtually a century old, it is freshly becoming relevant again in the contemporary, as
modern researchers empirically emphasize the importance of learning-by-doing, When
related to entrepreneurship education, the theory argues that students e neurial
intention flourishes when they actively engage with the material, that is, &)} e activity
rather than passively listening to an educator’s lectures o ’gnzmg facts. It
emphasizes the importance of practical experience in e eurship education and
provides a foundation for designing and 1mp1eme effectlve entrepreneurship
education programme that can cultivate entre a@l skills and mindset?*’. Several
studies seem to show that theories opt a practice-oriented approach to

entrepreneurship are more effec‘u X rive one’s entrepreneurial intention than

theoretical models?3. \(—)\
AQJ

Learning-by-doing the ensures active engagement between educators and learners,
where it stipuletg&t teaching and learning endeavor should be a process of active
engagement @en the duo®”. Dewey argues that, the teacher masterminds his
instructi trategy and techniques to bring same to bear on learners’ learning style.
This'suggests a somewhat symbiotic relationship, where students actively pursue learning
opportunities and gather hands-on experience through experiential activities as the teacher
equally engage learners from what they explore and discover. The Instructor equally
learns about students’ learning styles, as this is very pivotal. Studies suggest that the

Instructor learns the learners learning styles and matches his teaching techniques to such

learning styles. At varying instances, the teacher plays the role of an instructor, a coach,
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moderator, or a mentor, as he seeks to involve and democratize learners to participate in
decisions concerning what and how they want learn, and in that way determine their

learning experiences.

For all the afore-mentioned attributes of the theory to be realistic, Dewey argues that the

learning-by-doing theory needs be anchored on cooperative learning strategy, where

learners should be divided into teams for them to work on interdisciplinary projegi
\J
may require fieldwork and application of theoretical concepts in a rea!- @

through project-based, collaborative, and experiential learning>*°, /\

\
2.2.3 Dweck and Legget’s Implicit Theory of Intelligence

Also known as the mindset theory and, developed by, and Legget in 1988, the
theory essentially argues that individuals hold one of: mindsets about intelligence viz;
either a fixed mindset, or that of growth or in@\tal mindset, but not both at the same
time and space®*!. The analysis of the th@hows that, a learner with growth mindset
views intelligence, abilities, and b&k ion to entrepreneurial tenets as learnable and
capable of improvement t.hm@ one’s conscious effort tagged self-efficacy. Learners
with growth mindset%@e challenges as opportunities to offer solution. If it is true
that entrepreneu\@portunities may disguise as societal problems or challenges, then
learners wi hgswvth mindsets are mostly likely to seize same. In other words, they are
excite%%wéallenges, celebrate imperfection, and distinguish “room for improvement”
froMilure because apparent failure is an announcement for them to do something
different. This being the case, they put in the hard work to turn around unhealthy
phenomena. Where there seems to be no answer to what they want, they take no for an
answer as they are characterized by resilience. These individuals literarily persist in the

face of setbacks and, when criticized, they learn from same.
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Conversely, implicit theory of intelligence holds that learners with fixed mindsets view
intelligence and talent as static traits, innate and thus inherently stable and unchangeable
over time. For many reasons these learners celebrate their inborn talents and believe
nothing can be done to hone it further. Such individuals may be aversive to challenges
and may not be well dispose to execute entrepreneurial tenets nor embrace self-efficacy
as a way to execute needed entrepreneurial behaviours. Some may claim that they know
all rudiments to a given task and thus averse to any contrary instruction. They also tend to
avoid failure, ignore feedback from teammates and educators, and view any incremental
task to acquire more skills as punishment. Yet, they feel threatened by the success of
others and hide their flaws so as not to be judged by others. An educator’s attempt to act
out this theory during class interaction needs be armed with requisite strategies and styles
to drive learners from fixed to growth mindsets'®!. The theory rightly holds that, while
growth mindset must be inculcated in learners, attributes of fixed mindset must be

identified to forewarn students®*!.

Approaching the benefits of growth from its antonym, fixed mindset, may double as

warnings to students stuck in the fixed mindset quagmire?*?

. Also, it may be most
impactful if students themselves help identify attributes of fix mindsets that they must
eliminate. Other means include avoidance of praise for intelligence and sheer effort. Scholars
argue that complimenting intelligence, though good, may actually reinforce a fixed mind
set trait, which is anti-entrepreneurial?>*? Scholars also advise that the process, rather than
the result, should be complimented and that teacher instead, give feedback that highlights
the values of planning and trying different learning strategies®** 24, The theory
encourages students to expand their answers, as against simple phrase. Whether in class

interaction or as answer to a question during test, examination or a practical session, it

encourages learners to expand their thoughts and/or answers, as elaboration may
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encourage them to process the content at a deeper level as they reflect on their responses
and, this demonstrates a core aspect of growth mindset-mastery?#®.This theory employs
problem-based learning activities which gives students opportunities to share and expand
on their thoughts via problem-based learning activities as this may veritably inculcate
growth mindsets in learners. Whether in a small or large team, problem-based learning
enhances students’ collaboration and an avenue to share thoughts with each other. The
theory subscribes fully to active learning strategy as well, known to make students think,
feel, and apply knowledge which may build a more meaningful understanding of the
abstract skills and concepts taught by the teacher. By extension also, it encourages
collaboration and building supportive networks within and outside the school system
to drive growth mindset. Learners may particularly benefit greatly from such
collaborations as they help build strong networks that can help students even after
school. This is because collaborative environment helps in the sharing of knowledge,

which is an essential ingredient of a growth mindset.

However, the uppermost critique of the implicit theory of intelligence is that it typically
fails to account for the individuals’ mindsets caught in-between fixed and growth mindset
extremes; when it is evident that such other variables as improvable, malleable, resilience,
perseverance, and dynamic mindsets may occupy the void in-between the two
extremities?*!. This argument is predicated on the assumptions that movement from fixed
to growth mindset is not automatic and that, the salient variables that occupy the void
fixed may eventually engender a growth mindset. The present study argues that this
critique is what gives hope to instructors to intensify effort to pull as many learners lost to
the quagmire of fixed mindset to the side of growth mindset. For this reason perhaps, the

implicit theory of intelligence has been renamed the growth mindset in the recent period.
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23 Review of Empirical Studies

2.3.1 Entrepreneurship Education and Entrepreneurial Intention

A qualitative study was undertaken to examine the role of education in fostering
entrepreneurial spirit among young generation to enable them identify entrepreneurial
opportunities, take measured risks, and develop ideas to fruition®¥’. It conducted a library
research from literature obtained from diverse online media and databases from different
journal, articles and publications published between 2000 and 2023. D Qllection
techniques consisted of listening and recording important information; while analysis was
done through data reduction, data display, and conclusion drawn t a picture of the
conclusions. Triangulation of data was used to validate thesdata‘sources. Results showed
that entrepreneurship has emerged as a significant glo@o open to nations the world
over to solve myriads of socio-economic relat )SB . The study also revealed that to
benefit from the pivotal role of entrepren@ ocus should be to equip students with
pertinent entrepreneurial competen(iigs\%\

Another descriptive and cross-%\%z\al study investigated the impact of entrepreneurship
on economic growth and @pment of Osun State, Nigeria?*. The targeted population
of the study was th ege staff and students of Osun State College of Technology Esa
Oke, Osun S@n hundred and fifteen (115) questionnaires were distributed out of
which 9@ retrieved, levering on the stratified random sampling technique. The Likert
5-s)t\1&questionnaire instrument was validated by experts in accounting and other
related fields; while the reliability of the instrument was attained via external consistency
method using 5% of the sample size with another re-test conducted after two weeks on
the sample size. The questionnaire was analyzed with simple frequency and percentages

and found that there was a positive relationship between entrepreneurship and economic

growth. It further found that significant respondents agreed that entrepreneurship played
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a significant role in the State’s economic development. It concluded that entrepreneurship
remains the key to propel expected economic growth in a short or long-term period. The
study recommended that government places importance on entrepreneurship as an engine-

room to the economy.

A qualitative literature review to highlight how entrepreneurship education prepares the
younger generation to seize entrepreneurial opportunities in the global econ@was
explored**. The approach of the study was a comprehensive review of rele@ iterature
through qualitative analysis, with a view to obtain a thorough undes§tandmfg of subject
matter betwen 2005 to 2023. The study first selected a specific an %rant research topic,
established a comprehensive understanding of the backg:@l and research objectives,
after which a clear and specific search criteria w Sﬁned to guide the literature
exploration with aid of Google Scholar. Search 6% obtained were then subjected to a
literature selection process, which evaﬁ\@he abstracts and summaries of each
identified article. This process ena@ne researcher to exclude literature that either
lacked relevance or failed to %éghe research criteria. The chosen literature further
underwent a thorough e@&u tion to pick crucial discoveries, concepts, theories, and
trends embedded i Ql The next stage saw the outcomes of the literature review
further synt@%’ d expounded upon by the researcher to form an inclusive
underst of the research topic. Findings were structured into a detailed research
rep\&ssessing coherent and organized headings like key discoveries, analyses, and
profound interpretations from which culminated the formulation of concise conclusions to
summarize the central findings and implications of the review. The study found that
entrepreneurship education not only provided education on understanding of conventional

business concepts, but also significantly provided avenue for individuals to develop
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various skills and attitudes to seize entrepreneurial opportunities in socio-economic

environment; whether physical or virtual.

A research study was undertaken to ascertain students’ level of practical experience in
relation to entrepreneurial intention in Abuja, Nigeria?*. Levering on McCelland’s 1965
theory of acquired needs theory and Ajzen’s 1991theory of planned behaviour, the study
used 200 undergraduate students purposively selected from Baze University, u%rsity
of Abuja and the National Open University of Nigeria. The instrument for lection
was S-point Likert scale structured questionnaire, the Cronbach AQa t of which
indicated internal consistency and reliability was established %. The Statistical
Package for Social Sciences (SPSS) was used to analyse @escriptive, inferential, the
research questions and the formulated hypotheses; while thé Ordinary Least Square (OLS)
regression technique served as test statistic. Th%% found entrepreneurship education
has no positive relationship with entrepm@"gintention among graduate students; and
hence, no significant effect on e@neurial intention of undergraduate students.
Amongst other reasons, the st@%ﬁcated the prevalence of theory-laden strategies in
the teaching-learning rc{& he present study observes that this situation adversely
affects students’ co gce and ability to start a business. The study concluded that,
though entr@ip education is a necessity, it has not led students into
entreprep&@l activities. The study recommended that university-stakeholders partner
wim&(rant stakeholders to empower universities to offer entrepreneurial education that

would heighten entrepreneurial intention among undergraduates.

A study was undertaken to examine the effects of diverse teaching methods on
entrepreneurial intention in Malaysian public education university?’!. The study had a
target population of 1,700 students enrolled in Entrepreneurship Enculturation Course out

of which, a sample of 313 students were randomly selected, using Krecjie & Morgan’s
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1970 sample size determination table. Questionnaire instrument was used to collect the
required data to which, 250 sets were returned. Data was analyzed using descriptive
statistic to get the mean and standard deviation. Of the diverse methods the study
considered, results showed that the most preferred methods by students range from
industry visit with M=5.08, SD=.966; interactive lecture M=5.06, SD=.976; ideation and
innovation activities M=5.04, SD=.946;business model activity M=4.99, SD=.945; and
group assignment M=4.97, SD=1.021. The results goes to prove that overd ence on
traditional teaching method like lecture may fail to engage students i%@al way and

ultimately portends low students’ entrepreneurial intention. Q

A research study was undertaken to find out whether tear@ methods affect students’
entrepreneurial intention or not*>2. This was predi%@n the assumption that good
entrepreneurship education is a function of aé%ct selection of teaching methods
capable of driving learners’ intention. ’Qdy used a combination of structured
questionnaire (five point rating -s\ ’('A) and interview for primary data collection
instrument; and business jour@(?ooks, websites, newspapers, articles for secondary
data instruments. The o@n of the study comprised all students studying in Nagpur
university colleges. A “sample size of 204 students was drawn using simple random
sampling tec@ one-way ANOVA was used to test significance. It found that a
positive %Q)nship between teaching methods: interaction with entrepreneurs and case
stuﬁ;&ung entrepreneurs guidance and interaction with entrepreneurs; group project &
individual project; and entrepreneurial intentions EIl ready to do anything), EI2 goal to
become entrepreneur; and EI4 determined to create firm. Surprisingly, the study found no
positive relationship between other teaching methods and entrepreneurial intention. This

finding showed that teaching methods do affect students’ entrepreneurial intention.
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A research study was undertaken to unravel the relevance of topics covered in
entrepreneurship classes to entrepreneurial venture creation®>. This was on the backdrop
of ever-increasing unemployment rate occasioned by inability of business education
graduate to establish employment-generating entities. The study used descriptive survey
research design with a population made up of all the 9,735 academic staff (5,841 males
and 3,894 females) among 14 public universities in south-south, Nigeria®**. A sample
size of 973 (583 males and 390 females) was drawn using stratified ran mpling
technique. A 20-item 4-point Likert rating scale survey questionnair3<‘ ent tagged:

“Managing Entrepreneurship Education in Universities for the %@e t of Sustainable
1lect

Development Goals Questionnaire” was deployed for data=¢ollection. It was tested for
reliability, which yielded an index of 0.80 via the Cror@ Ipha method. The analysis
carried out included the mean, standard deviati 'fél mean set; and hypotheses tested
with z-test at 0.05 level of significance udy bemoaned the inadequacy in the
planning and delivery of experienti.als\‘%nce to learners which would have facilitated
their job creation and self-reliancg. ongst others, it found that sustainable development

goals are attainable if studa@m public universities in south-south Nigeria successfully

complete relevant é&neurial education courses along with skill acquisition
programmes. (' @

A quant%@, deductive, and cross-sectional survey research study was keen on finding
ou@ﬁen‘[ knowledge gained from entrepreneurship courses actually engenders start-
up creation among graduates?®. This was predicated on the understanding that a joint
force of experiential learning and academic institutions’ transformative power was
indispensable at driving graduates’ entrepreneurial intention. The study adopted a cross-
sectional survey research design to collect data from 406 graduate-entrepreneurs in 2021

National Youth Service Corps (NYSC) 21A and Stream 1 Batch in Lagos State. It
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assumed the entire population as its sample size. The instrument for the study was a 6-
point Likert-type scale questionnaire with response options ranging from Very High
Extent (6); High Extent (5); Moderately High Extent (4); Moderately Low Extent (3);
Low Extent (2); and Very Low Extent (1). A linear multiple regression analysis at 95%
confidence interval was deployed to test the hypothesis with variables of entrepreneurship
education and venture creation. Results showed that entrepreneurship ed«cation

dimensions possessed a positive and significant effect on venture cre@'& among

,\Q,

A study aimed to investigate, through second order structural % s, the dimensions
g Br

graduates in Lagos state Nigeria.

of self-efficacy as a predictor of entrepreneurial intention @1 azilian public higher
education student®®. It classified the dimensions of self-efficacy to include academic self-
efficacy, training regulation, proactive regulatio@%ns, and social interaction. That of
entrepreneurial intention hovered arounc&@fgive or negative personal assessment of
being an entrepreneur, subjective -nﬁ perceived behavioural control, and effort to
execute requisite entrepreneuri%g?wiour. The study was anchored by Bandura’s 1977
theory of Social Cogni iv;&%ry. It purposively chose a sample size of 122 students of
an entrepreneurial a Q course in the first and second semester; while the instruments
consisted of ﬂ.f-/% cy scale in higher education (SESHE) and entrepreneurial intention
question@%(EIQ). The reliability and validity of the instrument was achieved via the
coﬁi&n matrix, Cronbach’s alpha, and compound reliability. It found a positive and
significant structural relation between self-efficacy and entrepreneurial intention =
0.967 (p = 0.0001) of respondents. This finding reinforced the theory that self-efficacy
does predicts entrepreneurial intention among students. It recommended that, educational

institutions should make adequate provision to deliver self-efficacious learning

experience to learners.
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A quantitative study on the impact of creativity on students’ entrepreneurial intention
among business and engineering students in Jakarta was explored®’. Jakarta had a student
population of about 700 thousand and this number constituted the population for the study,
while Hair et al.’s 2018 formula was used to arrive at minimum sample size of 170 but
got 228 respondents from the survey. It used applied descriptive analysis methodological
approach to investigate students’ entrepreneurial intention, to which Smart-PLS sqftware
was deployed to test the hypotheses. The questionnaire research tool whic &a)S%
confidence level was administered via online using WhatsApp, LinkedIny\Instagram, and
Twitter on respondents from Jakarta area which also majored in & ment, business,
economic and engineering. Reliability and validity of the ir@ t was attained through
Cronbach’s alpha which yielded the value of 0.7. It fo hat students’ creativity as an
offshoot self-efficacy, influenced their attitude %@repreneur& However, the impact

of creativity on entrepreneurial intention Ww, nd to be negative, which implied that

students’ creativity does not signiﬁcan@uence their intention to start a business.

N

The view that the course mat@&l‘%}md activities deployed in Nigeria’s undergraduate

entrepreneurship classes @t the realities of the business world came under a

searchlight in a rese Qudym. This is because little or nothing is heard (or experienced)
S

about the imﬁac&

the ope@l nuances, challenges and impact of the Entrepreneurship Development

e so-called “mandatory-status™ of entrepreneurship education, nor

Ceﬁ&cited across southwest universities. The study’s population included all
undergraduate student participants of the British Council Circular Plastic Economy
Innovation (BC-CPEI) Hub initiative sourced across University of Lagos with 57,000
students, Obafemi Awolowo University with student population of 30,000, Amadu Bello
University with 49,954 students, and University of Nigeria, Nsukka with student strength

of 36,000. The sample size of 151 candidates drawn from the population, were contacted
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by their university departments, social media profiles, and various university WhatsApp
groups. The study used a 5-point Likert scale questionnaire instrument that was
administered electronically. Hypotheses were tested using an extended multi nominal
logistic regression analysis. The qualitative data collection was achieved through 5 focus
group discussion, members of which were identified by active participants of the British
Council Circular Plastic Economy Innovation workshop. Deliberations were co«ducted
via Microsoft Teams and Audio recorded. Responses from the focus s were
transcribed and analysed via NVIVO 13 software. The study revealed that the policy to

embed contemporary course materials alongside entreprene r@kl Is was widely
~

appreciated, but bemoans that this is hampered by haphaza@ dious implementation

of NUC policy on entrepreneurial education. Q

Q

A study was undertaken to ascertain the adequa&fhe necessary tools that enhance the
development of practical business skills@zg students in tertiary institutions in Edo
State?®. It construed the tools to iﬂa@%cturers and material resources. The study was
guided by two research. @ns and hypotheses, where a-26 item structured
questionnaire was use @‘lect primary data. The instrument was validated by experts
in business edllcs{ , while the reliability was tested via Cronchbach Alpha and a
reliability tha(@ded an index of 0.75. The study used the census-population of 133
lecturer$\trepreneurship education across 10 tertiary institutions in Edo state. The
qu&s'onnaire instrument administered to all the 133 respondents was retrieved. Mean and
standard deviation were deployed to answer the research questions; while t-test was used
to test the hypotheses at 0.05 level of significance. The study found adequacy of lecturers
(academic exposure and pedagogical preparation for effective teaching). It also found a

more-than moderate adequacy of materials and facilities to teach the course.
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A similar study was set out to ascertain the adequacy of the necessary tools to enhance the
development of practical business skills among students in tertiary institutions among

2600 Tt construed the resources to include

Business Educators in South-east, Nigeria

materials and human resources; time schedule to teach practical courses, funding of

entrepreneurship centres, and relevant physical (and virtual/ ICT) equipment and gadgets.

The population of the study was 226 Business Educators sourced from public tertiary

institutions that offered Business Education programmes in Southeast Nigeri Qe entire

population assumed the sample size due its manageability. The inst t for the study
»

was a-4 point Likert-scale type questionnaire designed to elic

Very Adequate; Adequate; Inadequate; and very inadgquaté, The instrument was

s in the form of

subjected to face validation, by experts from Technolo@-n Vocational Department of
Nnamdi Azikiwe University and Measurement n@luaﬁon, Ebonyi State University
Abakaliki. The reliability of the instrument achieved by a pilot study involving 15
copies of the questionnaire adminis.ter 0\5 Business Educators from the University of
Benin. The pilot questionnaires ai\ég\bach Alpha reliability technique yielded reliability
coefficients of 0.77 and 0.86or clusters one and two respectively. The retrieved 215
were analysed using\%n and standard deviation in order to answer the two research
questions; w 'Te’\‘\te t statistics was used to test the hypotheses at 0.05 level of

signiﬁcan%The study found inadequacy of all resources it set out to study.

The\eese of access to entrepreneurial resources viewed to aid students’ entrepreneurial
learning and skill acquisition informed an explanatory research study carried out among
selected students of five Technical Vocational Education and Training Institutions
(TVETS) across 3 counties in Kenya?®!. It was built on Kolb’s Theory of Learning. The

pre-survey survey data was 199. The usable sample of 132 students was determined via

Saunders, Lewis and Thornhill’s 2009 table of sample determination at a 95-confidence
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level.125 respondents (94.7%) completed the questionnaires. The 5-point Likert scale
response questionnaire: ([5] very high extent, [4] high extent, [3] moderate extent, [2]
low extent and [1] very low extent), was subjected to face and content validity using
experts. The reliability test was also conducted using the Cronbach’s Alpha at a level of
0.7. Descriptive statistics of mean and percentages were used to summarize data through
measures of central tendency; while simple regression was deployed to mee& the
relationship between the learning resources and the acquisition of entrepr 1 skills
among the participants. Empirical result revealed that TVET studj<'n enya were

constrained by inadequacy at the use of entrepreneurial resource@e ommended that

the body manages costs of training and also set up in@-ﬁerating activities for

sustainability. Q

A similar study on availability and adequacy ofs for entrepreneurship education
in universities was conducted in Southeas\&@tes, Nigeria?®2, It adopted survey design,
while the census-population consisT@wo hundred and eighty-two (282) respondents
made up of all the DirectoEs &@demic Planning (DAP) and alike officers, Lecturers of
Entrepreneurship Edu ti@m all the government owned Universities in South East,
Nigeria. A self:de e ;)Qw

N

for Entre re@ip Education Scale (AAREES)” served as instrument for data

questionnaire titled: “Availability and Adequacy of Resources

collecti e reliability of the instrument was attained through pilot study administered
on\inespondents. The study found that inadequate funding resultantly engendered
inadequacy of resources in Southeast universities that offer entrepreneurship education. It
concluded that not having access to pivotal entrepreneurial resources might have

engendered low entrepreneurial intention among students.
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Another study explored the role the universities’ entrepreneurship programmes play in
influencing the factors that shape entrepreneurial intentions among university students in
Bangladesh?%®. Anchored on the theory of planned behaviour, the study examined the
relationships of attitude, subjective norms, perceived behavioural control,
entrepreneurship programme, access to finance, and their collective impact on
entrepreneurial intentions. A total of 394 questionnaires administered across 23 selected
Bangladeshi universities offering entrepreneurship programmes encompassi %erent
faculties, were collected from respondents, having been sampled thro a stratified
random sampling method. The questionnaire contained 30 ’Kment items of
variables, while the validity of the data was assessed using ﬁ alpha and composite
reliability co-efficient. Partial least square structural ec@)n modeling (PLS-SEM) was
used to analyze the data in SMART PLS 3.2.9. ta%y revealed that though there were
positive relationships between ‘entrepr%@ intention” and ‘attitude’, ‘subjective
norms’, ‘perceived behavioural con}ro&\%repreneurship programme’, access to finance

was important. Juxtaposition wi@ resent study reveals a similar trend, where over-

emphasis on theoretical efi eneurial programme has not succeeded to incrementally

boost students’ entrep\%&l intention.

The next stu ed to investigate the teaching methods that can drive undergraduates’
entrepr 1 intention?**, The researcher observed that the current teaching methods
delhbyed to deliver the undergraduate curriculum of entrepreneurship education have
significantly failed to arouse entrepreneurial intention of university undergraduate
students; as the instructors were not practical-oriented in the teaching methods used and
hence a free-fall and downward trend of entrepreneurial intention among final year
undergraduate students in business and non- business faculties of public and private

universities in Ogun State, Nigeria. The study adopted stratified sampling and random

83



sampling technique to arrive at a sample size of 1,877 respondents. It equally used a
structured questionnaire which was validated via the reliability coefficient, obtained at
(0.717) and the validity result, at 0.684 (000). The liner regression analysis was used to
analyze the data. Findings revealed that over-dependence on traditional (lecture) method
was at the forefront of dwindling entrepreneurial intention among undergraduate students.
It recommended the adoption of train-the-trainer programmes for educators to &min‘[
them on the modalities to be innovative. The study further recommended lication

of practical and experiential strategies to complement the traditional sjnqu/

A study sought to determine whether entrepreneurship education @nders self-efficacy
mediated by entrepreneurial intentions among students ht tertiary institutions in
DKI province, Jakarta®®>, Using convenience samp@gethod, the study obtained 70
respondents, consisting of 24 male respond@and 46 female respondents. The
structured questionnaire the study adopt declared validated as it met the criteria
of > 0.6 (for entrepreneurship educa@hile content validity was used for self-efficacy
variables. The study used the @g&e regression analysis to analyze the data. It found

N

that entrepreneurship %@cm and self-efficacy both showed a substantial impact on
ne

respondents’ entreg 1al intention.

N
Additional gﬁher study explored the relationship between entrepreneurship education
and e‘@eneurial intention mediated by perceived desirability and perceived feasibility
complex?®, The impetus for the study was borne out of the stakeholders’ (academia,
society, and government) concern on how to mould someone to become an entrepreneur.
It utilized the census population of the final year students of Khairun University's Faculty
of Economics and Business, Indonesia as sample while survey approach was adopted to

gather data. The items in the questionnaire were subjected to convergent validity,
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discriminant validity, and reliability tests. Structural Equation Modeling employing the
PLS (Partial Least Square) technique and the SmartPLS tool version 3.0 were the data
analysis models. The result showed that the current entrepreneurship education among
final year students of Khairun University's Faculty of Economics and Business was still
not able to directly increase students' intention, as absence of practical management skills

noted as key indicator in determining the value of the benefits of entrepren&ship

education was compromised. QQ

The role of entrepreneurship education and subjective norms Js\the intention of

267

entrepreneurship was explored in another study*°’. It was und o find a panacea to

Indonesia’s most socio-economic malaise, unemploy Q unemployed individuals

outweigh available job vacancies. The respondents n@ p of 80 students of the Faculty
of Economics, Universitas Pendidikan Ganesha &raj a, Bali, Indonesia, were sampled
through convenience sampling techniqué@ primary data collection tool was the 4-
point Likert scale questionnaire, Wﬁ@ idity measurements were used to ascertain the
correlations between each jn&@ score against the total construct score. The reliability
counterpart was done i@ronbach Alpha statistical test which showed the internal
consistency of t.hg&s that underlie a variable. The study also used the Normality test to
ascertain he@r not in the regression model, the dependent and independent variables
had no stribution; and multi-collinearity test, intended to detect signs of correlation
bew one independent variable with another independent variable. It used multiple

regression to analyse the data. The results revealed that there was a positive and

significant influence of subjective norms on entrepreneurial intentions.

Additionally, an experimental study was undertaken to explore the effect of

entrepreneurship education programme on students’ attitudes toward innovation to start a
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business26®

. It adopted the pre-test and post-test design, with a sample size of fifteen
college fresh accounting students purposively selected on the bases of age, gender, work
experience, and family background, to demonstrate entrepreneurial education themes of
ideation, planning, funding, setting up of mini-start-up within the school campus. The
sample was also tasked to innovate and determine initial procurement of merchandise,
having been exposed to rudimentary entrepreneurial training on cree& of
product/service, business operations, management and profit-sharing. The ndents’
entrepreneurial desirability, intention and other constructs were measured\before the start
of the programme via mean, standard deviation, Levene‘s test (@\&ality of variance,
and t-test at confidence level of 95% and, four months gthereafter, were deployed as
statistical treatment. Results showed that entrepreneur @

ucation programme impact

positively on student attitudes toward innovatio% Qa business.

The basic problem an effective innovati\?a\\@hing method can help solve is facilitating
students’ venture creation®¢’. Thfss\gw the crux of an exploratory and empirical
investigation amongst edusa@ t deploy venture creation programme (VCP) to create
real-life ventures to se e@e main vehicle for students' learning experience. The study
adopted the qga{i\"ve and inductive research approach and used empirical inquiry
approach to g@te conceptual knowledge in multiple methodological steps. The entire
membe lation of the venture creation programme (VCP) (educators) served the
sar%bt It purposefully drew from Educator population, a representative of VCPs as a
specific type of action-based entrepreneurship education. The study found that educators'
challenges in executing problem-solving innovative teaching methods dwelt more in
handling issues that border on facilitating and assessment of students’ real-time venture
creation and their conventional academic duty. This was also aside from mitigating

interaction with external stakeholders.
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Another study examined the extent entrepreneurial knowledge acquired from
entrepreneurial family business related to new enterprise creation in Ebonyi state,

Southeast Nigeria?”.

Laden with Shapero and Sokol’s 1982 theory of Entrepreneurial
Event Model (EEM), the population of the study was 590,355 micro business owners in
Abakaliki metropolis, Ebonyi State. The sample size of 384 micro business operators was
drawn using Krejcie and Morgan’s 1970 sample size determination table. Stryctured
questionnaire was adopted as source of primary data directly adminis on the
respondents. The instrument was subjected to test-retest reliability w@l}ylelded the
internal reliability Cronbach‘s alpha of 0.82; while the multiple e models served
as the test statistics. The study found that entrepreneuri %’s background made
significant contribution to the creation of new startu Abakaliki metropolis. The
finding served to dissuade families from discour: %Qembers from showing passion for
SMEs. \Q’b

2.3.2 Mindset and Entrepreneul.‘ig\‘h‘tion

A study aimed to ascertain the @nship between entrepreneurial intention and risk
attitude among the entire ‘Q&ousand of entrepreneurs who operate in Bandung City,
Indonesia®’!. Howev%s ng Slovin formula, the minimum number of respondents
needed for th 't@as pegged at 398 entrepreneurs. The instrument for the study was a
10-point l&rt-scale questionnaire, aimed to avoid respondent’s tendency to choose the
ne%&on. It also used the Statistics Package for Social Science (SPSS) software to
test the validity and reliability of data. The study deployed Single Linear Regression to
test the hypotheses. It found that found that risk attitude and entrepreneurial intention

positively relate and possess a strong correlation.

Another study aimed to explore the link between entrepreneurial mindset and

entrepreneurial intentions among 400 United States business college student-
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entrepreneurs in order to gain an understanding of the entrepreneurial mindset?’?. It
leveraged on Fishbein and Ajzen’s 1975 theory of reasoned action and Ajzen’s 1988
theory of planned behaviour (TPB) to provide a theoretical foundation to examine nascent
students’ entreprencurial intention. The study utilized a survey approach to test
hypotheses that compared nascent student-entrepreneurs who possessed EI n=228 and
those who did not n=178. All the eleven hypotheses revolved around that theme.
Qualtrics software system was used to gather online survey responses fro ubjects
with EI and those without EI from a regional state university in a so t@em state of
United States of America. While the Chi-Square test statistic wa; t test hypotheses
by comparing the respondent groups with and without E %n-parametric of Chi-
Square (x?) were deployed to test for significant dif@es and the R package using
Spearman Rank Correlation to test for associ i%%he study found that significant
number of respondents who expressed p@@%g entrepreneurial intention, stated that
they definitely intend to start the.ir XUsiness. Another 82% of respondents who
possessed entrepreneurial inten.@f\gg\aerceived themselves already as entrepreneurs,

meaning they had entrepren mindset.
N

A comfort zone T\' 1 was developed to investigate factors that can promote individuals’
mindset ft I‘l’n@ and competency as a learning format?’3. The model allows students
practice rising behaviour on a day-to-day basis, rather than by outright starting of a
venthee. It aims to stimulate significant learning in a short time. Teams of participants
who receive a minimum of 10 challenges were tasked to submit individually a reflection
on their actions during the experiential part. The study population consisted of 721
reflections from 24 courses obtained between the periods of 2013-2019 from 5 European

countries. The sample of 198 individual reflections of participating students was drawn

these countries. The aim was to highlight the contributory factors to why participants
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stayed to enjoy the comfort zone against those who stepped out of their comfort zone to
pursue new opportunities. Analysis was done by way of reflection reports in which
participating students individually analyzed their behaviour and the reasons for behaving
same. The study found that motivation, capability, and social norm were factors that
pushed the participants to opt out of their comfort zones to pursue opportunities. It also
found that some attributes and experiences specific to the course design was res&nsible
for why some participants remained in the comfort zone. The present study di ers that
these themes correspond to the components of the Theory of Planne %mur. Also,
the specific course design factors which made participants to rn their comfort
zones might be related to the curriculum content and implez@& of Nigeria’s bookish

and theory-laden teaching and learning of Business Eion which debar experiential

learning among students. B,GQ
O

A study was undertaken to ascertain \%\\@r the prevalence of poverty can arouse
entrepreneurial mindset among pot'e@ igerian graduates?’. This is because the study
argues that entrepreneurship &ésolve the problem of poverty through wealth creation,
and employment ge n@ It leveraged on Frank Young’s 1997 theory of
entrepreneurial. g\‘ which emphasizes group patterns (rather than individual’s
characteri tic@ successful entrepreneurial abilities. While the study sourced it
populati% m SME owners in the commercial cities of Aba, and Onitsha, Southeast
Nig&%t adopted stratified random sampling method to select 400 business owners from
the two cities. A 6-point Likert-type self-designed questionnaire served as the instrument
used to find out how respondents felt about the subject under investigation. Cronbach's
alpha reliability values achieved at 0.7 was used to attain the reliability analysis. The
study found that entrepreneurship is indeed the solution to poverty in Nigeria. However,

the present study clarifies that entrepreneurship is a function of heightened
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entrepreneurial mindset which make individuals to set up startups in various

nomenclatures.

That a strong entrepreneurial mindset might impact innovativeness was the basis of
another research empirical study, which construed mindset as attitudes and behaviours
that promote creativity, problem-solving, and an openness to experience?’>. The study
chose to measure students’ entrepreneurial mindset and its preliminary reliabili ough
the newly introduced Comprehensive Entrepreneurial Mindset Scale (C adopted
the entrepreneurial mindset scale which relied on student’s selffeported, subjective
responses to assess their mindset in eleven dimensions to r% eir self-efficacy in
performing entrepreneurial tasks/tenets or self-reported about their abilities. Each
dimension was measured by multiple items using a,@e— evel Likert scales of strongly
agree to strongly disagree. The study found @%e Comprehensive Entrepreneurial
Mindset Scale was ideal for use in long@l studies only, and to measure changes in
students’ entrepreneurial mindsets. sﬁ\%yo revealed that CEMS can be deployed to
evaluate the overall entrepreke@ mindset of academic programmes in cross-sectional

studies. =~ Based on \ndents’ responses, the study recommended a strong

entrepreneurial ngiu&t impact students’ innovativeness.

The cruci%ole played by self-directed experiential learning on the development of
en@rial reactivity and proactivity in the digital age characterized by rapidly
changing conditions, was the crux of a research study?’®. It construed that self-directed
learning either occurs through attempt to solve problems that might emerge along the
entrepreneurial process (reactive); or the consequential opportunities recognized through
interacting with an entrepreneurial experience (proactivity). All theories adopted in the

study revolved around Kolb’s 1984 and 2015 experiential learning theory, which holds
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that specific challenges or opportunities are converted when one possesses tangible and
contextually entrepreneurial real-world experiences. The study was a theoretical
framework meant to explore the role of self-directed learning in entrepreneurship. It
encompassed the systematic review of previous studies on self-directed learning relative
to reactivity and proactivity. It found that possession of self-directed competence support
reactivity and proactivity as they prepare individuals for odious entrepreneurial &that
is inundated with unpredictability occasioned by rapid changes. It sugges at self-
directed learning competence be fostered as an important objective ’{&rppreneurship
O
D

A longitudinal study aimed to equip students with the t @; mindsets skills to tackle
lu;

education.

societal real-world problems through innovative Q ons was undertaken among
undergraduate students covering two consec@’g trimesters at a Singapore-based
university?’’. It was primarily guided by R@search questions: How do students’ design
thinking and critical thinking mind’s%\c nge after participation in a design innovation
module?; Is critical thinkir:g Q@bquisite for developing design thinking? Data for each
cohort was sourced ac s@b—time points, where students completed pre-test survey at
start of trimest.e\ post-test at the end of same. 373 students in Cohort 1 and 625
students in Cehont'2 made the final participant as sample, having completed the pre-test
and post=feSt! The instrument for both dispositions: critical thinking disposition (with 24
iteN measure students’ critical thinking disposition on a five-point Likert-type rating
scale); and design thinking mindset (with 21 items), was an online survey administered
via Qualtrics to all participants. The study used a-paired samples t-test to measure the
change in critical thinking disposition and design thinking mindset from the pre-test to

post-test for both cohorts. It found via a paired samples t-test that a significant increase in

students’ design thinking mindset from pre-test to post-test, Cohort 1: t (372)=5.57, p <
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0.01, d =0.29; Cohort 2: t (624)=9.24, p < 0.01, d =0.37. For critical thinking disposition,
it found a significant moderation effect in both cohorts, Cohort 1: F (3, 369)=2.78,
p =0.04; Cohort 2: F (3, 621)=47.5, p < 0.01. This implied that a change in design
thinking mindset significantly depends on students’ level of critical thinking disposition;
hence, critical thinking was seen as a prerequisite for developing design thinking. The
result revealed the critical role of higher education in equipping students with the

necessary skills and mindsets to tackle real-world problems through innovat@utions.

A study aimed to investigate the deployment of entrepreneurial min@characterized by
innovativeness, creativity, business alertness and risk toler% improve existing
products or services of small and medium scale ent in Benue State*’®. The
entrepreneurial intention here was not to set a new gtart-tip, but to improve an existing
firm’s performance. The study drew strength fr&weck’s 1999 and 2000 self-theories
of intelligence, which highlight the }\\@ological processes essential for firms’
performance achievement. The po] consisted of 650 licensed SMEs operators
obtained from the Benue Cha; of Commerce, Industries, Mines and Agriculture and
.
the State Ministry of T a@hd Investment in Makurdi metropolis. A four-point Likert-
scale structured. K ionnaire tool was used to collect data from a sample of 250 SMEs.
The sample @ived at through stratified random sampling method, and data analyzed
using d ive and inferential statistics via the Statistical Package for Social Sciences
(Sm While factor analysis was used to measure the validity of the instrument,
confirmatory factor analysis was deployed to assess the construct validity of each variable.
The study used the correlation and multiple regression analysis to analyse the data and
test the hypotheses. It found that innovativeness, creativity, business alertness and risk
taking were significant to improve a firm’s existing products or services. This result

implies that the prevalence of entrepreneurial mindset or lack of portends a major effect
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on SMEs performance. It recommended that all the policy makers and stakeholders re-
strategize to promote entrepreneurial mindset among practising and potential

entrepreneurs.

A descriptive research study was undertaken to examine the influence of entrepreneurial
abilities on graduates' risk-taking readiness, predicated on the need for Nigerian
university graduates to muster risk-taking acumen to create entrepreneurshlp ainst

search for seeming unavailable jobs?”.

The research instrument refully
constructed questionnaire, aimed to elicit responses from 7,098 i‘graduates of
Covenant University obtained from the Institution’s alumni da he sample size of
379 was determined using the Yamane formula. The queaire instrument used was
based on a five-point Likert scale that spans from s disagree strongly agree; the
ratings for each variable were evaluated thr@he validity and reliability of the
construct. The study also passed throu& scrutiny of the Institutional Research
Committee of Covenant University %& approved same in its entirety. It adopted the
PLS/SEM analysis to measure Q&s ociation between graduates' willingness to take risks
and entrepreneurial ca he study found that graduates' tendency to take risks and
their intention to their businesses were highly depended on the quality of
entrepreneun@ca ion as well as the development of entrepreneurial skills through

taught ¢ and self-learning.

Q

A research study set out to examine whether or not the possession of entrepreneurial
mindsets by potential university graduates in Nigeria could engender massive venture
creations capable of alleviating poverty situation in the country?®®. The population of the
study was the final year students of the University of Lagos, Akoka, Lagos State, to

which a simple random sampling technique was adopted to draw a sample of 132
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respondents. Coincidentally also, the study possessed equal distribution of the
respondents with respect to their gender. It leveraged on the Vicious circle theory, and
made use of a carefully constructed questionnaire as the instrument. Data collected were
analysed with the aid of descriptive statistics involving percentages, frequency
distribution, mean and standard deviation. Findings revealed that students mind were not
yet set at becoming entrepreneurs. The study also found that students had difficulty
identifying the effect of the school‘s entrepreneurship curriculum on t ﬁlsets

regarding venture creation. This gave rise for educators to close this &} eaching to

instigate a mindset for entrepreneurship among potential gr c 1n the country;
implying that the current possession of entrepreneurial rn among students is not
enough to drive massive start-ups creation. Q

Q

Another study was undertaken to explore thée ching technique an instructor can
improvise to swing learners’ anti—entrepr%@al attitude to perceive pro-entrepreneurial
tenets’!. The study also aimed to ’1@ how the university instructor mindset could
move students from fixed @dset to growth mindset to enable them imbibe
.
entrepreneurial attitu \ behaviour that would heighten their entrepreneurial
intention. It le\:e{\'d on Dweck’s 2006 growth (fixed) mindset theory and Ryan and
Deci’s 2000 @etermination Theory, with the population comprised of 150 university
teachers ed from different higher education institutions in Estonia. The instrument
for thesstudy was questionnaire deployed to collect data from the respondents. The study
implied that that teacher’s ability to positively swing learners’ anti-entrepreneurial
attitude thrive best in a collaborative learner-centered learning environment. It found that

university educators who tend to think that entrepreneurial abilities are fixed traits

inadvertently transferred same to learners.
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Similarly, a survey study attempted to ascertain the relationship between entrepreneurship
education, entrepreneurial mindset, and entrepreneurial intention among business
administration undergraduate students at three Mongolian universities students®®!. It
adopted the entire 368 population as sample to which same number of questionnaires was
administered and retrieved using the Microsoft Forms electronic survey platform. The
tool was a S-point Likert scale of strongly disagree to strongly agree, havin&been
validated by other researchers. The internal consistency was attained using t nbach's
alpha reliability, which yielded a range between 0.866 to 0.901. The ¢ m&sye reliability
values between 0.900 and 0.924, surpassed the recommended & value of 0.70;
while the average variance extracted (AVE) construct m@r ged between 0.600 to
0.772. The study used a six-item scale developed by @ayati ‘s et al. 2020 to assess
entrepreneurship education; while six-item s lf@ employed to evaluate that of
entrepreneurial intention of students. Simila 1x-measurement construct was adopted

»

to measure entrepreneurial mindset; S ool was used for descriptive analysis and data
screening hypotheses testing, w@mart PLS 4.0 test statistic was used to test the
hypotheses. The study fo'u@ at entrepreneurship teaching had a weak but positive
relationship with the %&neurial intentions of undergraduates. It further found that in
Mongolia, en '@ship education had a significant relationship with the growth of an

entreprene@l mindset. This finding indicated a possibility that teachers could impart
en@rial mindset deploying experiential strategies.

2.3.3 Entrepreneurship Education and Mindset

A study investigated the potential of entrepreneurship education to inculcate
entrepreneurial mindset among undergraduates in universities?*2. It was motivated by the
need to ascertain whether or not entrepreneurship education graduates' engagement can

swing innate undergraduates’ mindset to pro-entrepreneurial mindsets among 400 levels
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students across the University of Jos and Plateau State University. The study adopted a
cross-sectional design, using a sample of 349 graduating students (400 levels). The
validity of the data was measured using Cronbach alpha and composite reliability co-
efficient. It also made use of quantitative data analysis that involved both descriptive
statistics and structural equation modeling using SPSS 25 and AMOS 23. Hypotheses
were tested with structural equation modeling which used AMOS 23 to establish the
relationship between the formulated hypotheses. The study found that ent eurship
educational endeavour in terms of active learning, curricular content, n@racurricular
activity was a significant predictor of entrepreneurial mindset, but at that depends
on effective students’ engagement by teachers to swing@m s’ anti-entrepreneurial
mindset to pro-entrepreneurial mindsets. The present@y observed similar situation
where seeming poor students’ engagement res I%Qeaching endeavour that does not

achieve the very objectives of entrepreneurship €ducation.

N

Another study sought to unravel tﬁ@of teaching methods to turn an environmental
mindset into entrepreneurifll @s among students of a Spanish university?33. This was
because students' envi n@!al mindset, whether positive or negative, influenced their
entrepreneurial.ag&, and the teaching strategies so deployed moderate this influence.
The population of the study was 6,699 students of Entrepreneurship Education and other
humanit: rses at either the bachelor or master degree. A sample size of 407
resp\ndents, representing 6.07% was drawn from the population. The environmental
mindset measurement instrument was done via Dunlap et al.’s 2000 revised new
ecological paradigm scale; while that of entrepreneurial action was achieved by Chen, et
al.’s 2018 index of entrepreneurial abstractness adapting such dimensions as “thinking”,

“thinking about doing” and “doing to inform thinking”. The instrument was built to create

a composite variable, such that items selected reflect accomplishable actions undertaken
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by students at different levels of engagement. Also, the questionnaire was based on a five-
point Likert scale. Entrepreneurship education teaching methods were measured using to
B’echard and Gr’egoire (2005), to which students were required to state the number of
hours they were exposed to class activities regarding: (a) lecture-laden activity; (b)
students’  participation in practical-oriented didactic activity; (c) students’
experimentation through active resolution of problems in real-life situations ar&social
collaboration. Partial least squares structural equation modelling (PLS-SEM@used to
ental

test the hypotheses. The study found that the prevalence of an en\’/iQQ) mindset

significantly influenced students’ engagement in entrepreneuri o s, serving as a
§

motivating factor. The impact of mindset on entrepr@ actions was in turn

influenced by entrepreneurship education teaching meth:

Q

The pivotal role of instructor in developing e@ eneurial mindset of undergraduates
towards increased entrepreneurial intent@s emphasized in a research study?®*. The
study construed entrepreneurial f@ to encompass attitudes and characteristics
conducive to engender c.reﬂ%\hinking, innovativeness, resilience, calculated risk-
tolerance, and perseveranée\Fhe theoretical perspective of the study centred on the theme
of experiential.l’e\"ng as a dynamic teaching approach that could actively engage
students 1 oblém-solving and risk assessment. The study adopted the purposive
samplin od to draw 200 samples from students of BSBA College of Management
anNountancy, Philippines. Researcher-made Likert-scale questionnaire was used to
gather data from the respondents. The collected data were statistically analyzed in terms
of frequency, percentage, and weighted mean in addition to inferential Spearman statistic.
It also utilized the correlational research statistic. Findings revealed that respondents
strongly subscribe to teachers' impactful role on developing their mindset through various

experiential strategies to succeed.
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A descriptive study was undertaken to evaluate the level of undergraduates’
entrepreneurial skills acquisition in Public Universities in Ebonyi State, Southeast
Nigeria?®>. The study’s population was 6,010 students, including university administrators,
administrative personnel, academic staff directly involved in entrepreneurial service
implementation in Alex Ekwueme Federal University and Ebonyi State University. A
sample size of 600 respondents, representing 10 percent of the population was a&d at,
using multistage cluster sampling technique. Data collection was achieve g a 40-
item validated instrument titled “Evaluation of Undergraduates’ En e&njurial Skills
Acquisition Survey (EUESAS)”. The reliability index of .91 of i@&nt was attained
via Cronbach Alpha; while data collected were analy ﬁmean and standard
deviation in order to answer the research ques@. Results indicated "Very
Low"(X2.0<3.0) level of entrepreneurial skill a@d by undergraduates in public

universities in Ebonyi State. The study also that both academic and environmental

factors contributed to poor entrepreneU,%\skills acquisition among undergraduates in the

state at > 4.0. \C)\

&
A qualitative study wa u@!aken among students and teachers of Chinese colleges and
universities to .ag&in the best entrepreneurship education evaluation approach that
would driye @Ve entrepreneurial endeavour among learners?®®. The study was a
fallout observed maxim in China that, “teachers teach for exams”; while “students
lea}%r test/examination scores”, a trend that sacrificed experiential learning known to
engender entrepreneurial intention and subsequent venture creation. The present study
observes that the construct of written examination for Nigeria’s undergraduates of
Business Education students is an aberration; as it negates students’ quest for practical

experiences, and potential for venture creation. The previous study observed that an

examination orientation for evaluation lays emphasis on theoretical knowledge/rote

98



learning; sends wrong information to learners to celebrate theoretical knowledge, and
erodes the evaluation of students' practical ability, especially their innovation ability.
Besides, the so-called knowledge is easily forgotten quickly after the examination. The
previous study also observed that examination should not merely serve as instrument to
assess students' learning achievements, but also a validation of teachers' teaching methods.
This directly links students’ entrepreneurial achievement to Instructor’s teaching method,
and technique. The study also seems to emphasize that learners do not@%re into
entrepreneurship because instructor’s teachings is devoid of experienﬁg fegings. In the

context of public universities in Southwest Nigeria, school auth
é

about the achievement of the objectives of entrepreneursh@

not really care
tion. The study under
review concluded with a call on colleges and univers@o adopt relative and flexible

evaluation approach to scientifically assess stu eﬁb%novative ability, as against sole

dependence on written examination. \Qrb

An experimental research study’ first-year master’s students in Business
Administration programm.e @ed the capability of successful local entrepreneurs
serving as source of ingpiration for students in Romania?®’. It featured the theories of
successful entr?@r profile and entrepreneurial role models. The population-census
figure was 3 ate students with different undergraduate backgrounds who indicated
interest ome entrepreneur. The sample was divided into 53.33% of business-related
stuM; and 46.67% of non-business students; 9 and 21 for male and female respectively.
The study used questionnaire instrument, to which the consistency of items was verified
via the Cronbach’s Alpha test with range between 0.678 and 0.712 for each of the four
sets of items. Content analysis was used to examine student responses regarding the
characteristics of a successful entrepreneur; just as same was deployed to examine the

content of successful entrepreneur records (regarding the indices of their successful
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adventure). Participants’ entreprencurial intentions and their attitudes towards
entrepreneurship before and after exposure to their successful entrepreneurial models
were measured using descriptive statistics. Minimum and maximum values, means,
modes, and standard deviations were calculated. Scores given by the respondents to each
statement were examined by each variable. The study chose not to use any notable test
statistic so as to forestall the limitations of interpreting and generalizing the results, as the
sample size was just 30 graduates students. Result showed respondents div@ picked
their entrepreneur-celeb based on analysis of descriptions they earliet, previded; and
included such themes as creativity and innovation; responsibilité«a\ty and common

sense; and perseverance. The study concluded that entr@n r-celeb could actually

serve as source of inspiration for students entrepreneursQ

The next review was on the concern that an Edu@\without experiential wherewithal in
entrepreneurship can but only offer theo\s{@fbexperience to learners®®. The study was
undertaken as an avenue to inculca\ epreneurial mindset in undergraduate teaching
assistants (UTAs) and graduate%:ang associates (GTAs) academic members of staff of
.
Ohio State University r@ard delivery of mindset experience to students. It subsumed
that academic qualification was not enough for instructors to deliver experiential mindset
experience tollearhers. The training mounted for instructors were handled by professional
developpabkrainers outside of the school network. The population-census of the study
co}m&d a total of 39 graduate teaching associates and 188 instructional team members
who participated in completing the training module in the Spring and Autumn of 2021.
The training module featured case scenario questions, open-ended prompts, quiz,
curiosity prompts, feedback and others conducted via training videos. Assessment of

responses between the two modules was achieved through creation of contingency tables

which generated frequency of code response by semester for the three open-ended

100



prompts. Results showed a significant change in how undergraduate teaching assistants
respond to open-ended prompts between the two training, implying an acquisition of

experiential and better approach to teach and deliver experiential knowledge to students.

A study opined that an often-ignored aspect of entrepreneurship innovative teaching
methods is in its connection to entrepreneurial risk-taking?®®. I viewed the teaching of
entrepreneurial risk-taking as a vital construct given the perception that mo ﬁ&ients

avoid entrepreneurship as career owing the inherent risk in virtually a @ages and

processes. The study adopted a narrative inquiry approach and pu ively selected six
expertly-selected stories of international academics on the deli reative risk-taking
experience, outlining its productivity and failure in a su style. The sample size of

six also cut across five countries and spans from,@m ry school through to tertiary
settings. It adopted the narrative inquiry bot&a conceptual and methodological
approach, and offered an insight into H@xallenges educators face in delivery and
engaging students on risk and fai he study found issues with the pedagogical
principle and a methodolo.gic&écome related to delivery of risk-taking experience to

learners. It recommend isk-taking be construed as a pivotal pedagogical principle.

The next rev'e@widered how availability and utilization of institutional-based
resources pould” drive student entrepreneurial mindset among undergraduates®°.The

instit ’bl resource considered in this case was university business incubator. The
N\,

quantitative study was an empirical investigation into the relationship between

effectiveness of university business incubator in driving student’s entrepreneurial

intention. It drew its population from five Pakistan’s universities which offered

entrepreneurship courses and also provided incubation facility to their students to which,

300 sample size was drawn. 208 (69.3%) were drawn from public sector universities
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while 92 (30.7%) were from private sector universities and cut across many departments.
Questionnaire served as data collection tool, based on a 5-point Likert scale. Validity of
the instrument was measured using Cronbach alpha. The study deployed the Partial Least
Squares 3 software (PLS) Structural Equation Modeling to test the hypotheses. It found
that the provision of effective incubation facility in a university influence student’s

mindset and increase entrepreneurial intention among them.

S\
A study was undertaken to identify approaches entrepreneurial education i @%r could
adopt to instill entrepreneurial mindset in individuals®®'. Driven b&gﬁster’s 1997
and Snyder’s 2019 recommendation in conducting research on ps Q)gy, the researcher
adopted a narrative literature review approach to conde@nyriad of information on
entrepreneurial mindset into one understandable pac%@his was achieved through the
SCOPUS database and Google Scholar database@h searched and downloaded themes
bordering on entrepreneurial mindset, aﬂ@%asurement among children, youths and
retirees. It found that parents thra@owledge disclosure are the closest accessible
individuals that can instill enfés%aeurial soft and practical skills in children as they
participate in economi a@i%es. Varied literatures disclose that a number of successful
adults claim that ggccessful values, attitudes, and practices were internalized as
children due @\} parents' demands for high levels of achievement. In another variant,
most lit%ﬁ divulged the import of multichannel strategy to acculturate entrepreneurial
miﬂz%n youths, and particularly fingered the experiential strategies of problem-based
and project-based instructional methods as verifiable strategies to instill entrepreneurial
mindset in undergraduates. The study found that these strategies could help students

broaden individuals’ understanding to critically examine their own entrepreneurial

mindset and keep them abreast of what is going on in the market and in the wider public.
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It recommended that no one-size-fits-all technique be used to instill entrepreneurial

mindset in learners.

2.3.4 Gender Difference in Entrepreneurial Intention

A study was undertaken to ascertain the impact of female participation in
entrepreneurship in the economies of developed and developing countries between the
periods of 2012 to 2022%2. Data for the study was sourced from secondary and.%tiple
sources via the 2023 database of the World Bank’s World Developme@icators.
Supplementary data was also sourced from UNESCO, UNDP 2022ﬁa e, CEMAC,
and the University of Sherbrooke website. The study relied on S Q growth model and
Barro’s 1990 model to estimate the impact of female @oreneurship on economic
growth of developing and developed economies usin thQDP per capita widely as base
indicator of economic activity. Ordinary least %%s (OLS) was used to measure the
relationships between female entreprene@%nd economic growth. The study found
that female entrepreneurship was r-if\\ﬁéshe informal sector which indirectly impact on
economic growth. It also revea@éssive female untapped entrepreneurial potential for

growth and prosperity th@wasted in many countries, as jobs that would have been
revforeclosed.

created by women Q

Worried biaa s€eting poor female contribution to unemployment alleviation and loss of a
great éﬁ of Nigeria’s revenue that would have accrued from this underrepresented
gender, a cross-sectional study was undertaken between 2020 to 2021 to unearth factors
that could enhance more female entrepreneurial participation among the country’s

undergraduate students®?

. The study’s population cut across 12,485 undergraduates in six
(6) Nigeria’s geopolitical zones, selected through cluster sampling method. The selection

process aligned with previous dataset from earlier surveys to enhance comparison and
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consistency. It also leveraged on Ajzen’s theory of planned behaviour, and accordingly
analysed the dataset on variables of entrepreneurship education, self-efficacy, risk-taking
and attitude toward entrepreneurship behaviour as well as relational support from family
and friends alongside the university ecosystem. These were used to develop items
measured on a Likert scale four-point of ‘0’ never to ‘4’ always. Logistic regression was
used for analysis. Results revealed that though the entrepreneurial interest of m&was
slightly higher than that of female students (88% against 84%) it was n istically
significant. The study further revealed that though both male an ¢ students’

entrepreneurial interest was influenced by entrepreneurship ed c, isk-taking, self-

efficacy and attitudes toward behaviour, the university 6 m had no influence
especially among the female counterparts. The scensuggests that the university

ecosystem needs be enhanced to support s d@ entrepreneurship interests and

activities, as this variable has potential to d{g@nale entrepreneurial activities.

A study was undertaken to determi role gender played as a moderator between
entrepreneurial intention in&c@;&f attitude toward behaviour, subjective norms and
perceived behavioural o@ among university graduates in Nigeria and India®**. The
study implied Ehg& way both countries see male and female genders have a strong
impact on en@eurial intention of graduates in both countries. The primary data (with
proxies i repreneurial intention, gender, perceived behavioural control, and subjective
noh@'was source through structured questionnaires administered to 365 postgraduate
students in both countries via online Google document; with 130 effective responses from
both countries. The reliability of the instrument was attained through Cronbach’s Alpha
Test which returned a coefficient alpha between 0.5 to 0.6. Confirmatory factor analysis
was used to determine entrepreneurial intention to which standardized co-efficient and

squared multiple correlations and yielded 0.92. For subjective norm variable, the
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standardized co-efficient and squared multiple correlations fell between 0.89 and 0.61
respectively; while perceived behavioural control posed a standardized co-efficient and
squared multiple correlations was 0.82 and 0.61 respectively. The results confirmed
gender to exert a great influence on the determinants of entrepreneurial attitude among
graduate students from both countries. The study recommended the discouragement of

gender bias in youth empowerment programmes in both countries. *

Similarly, a study was undertaken to examine the motivation and chal aced by
female in SMEs in the six Southwestern state capitals of Nigeria295.’$\leveraged on the

liberal feminist theory, a construct that louds women underse rimination against

the male counterpart. A seven hundred and twenty (720) & Liket scale questionnaire
instrument was used to collect primary data to which~§02"were viable. While section of
the instrument one collected personal data of the&ndents, section two contained items
related to motivational factors and accom}\\@'lg barriers, which were analysed using the
SPSS statistical package. The study'®1 ed self-fulfillment and financial gains as major
reasons for female entrepr.eI&L@X), but bemoaned skewed level-playing ground which
favored the male counterpatts: Though the study implied that these challenges inhibit an
all-out female.%a\' ipation in entrepreneurships, it concluded that the main issue
revolved ro&d/\inadequate training, lack of access to start-up capital, and poor

family/s | support. The present study sees this lacuna as avenue for educational

inszwon to offer unbiased entrepreneurial education to both sexes.

2.3.5 Gender Difference in Entrepreneurial Mindset
A study was undertaken to ascertain the level of entrepreneurial risk-taking relative to

performance of women entrepreneurs in Rivers State®*.

The study’s population
comprised 329 Rivers State women entrepreneurs obtained from the 2018 Directory of

the State’s Ministry of Women Affairs and that of the Ministry of Commerce and
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Industry. Deploying the Taro Yamen’s formula, a sample size of 153 was drawn.
Descriptive statistics for women’s entrepreneurial risk-taking were measured on a 4-item
instrument and scaled on a 5-point Likert scale; while descriptive statistics and
Spearman’s rank correlation were adopted for data analysis and test of hypotheses. The
study brought to fore that as women take risks for household sustenance, same is

transferred to their entrepreneurial endeavours, and that such risk-taking contrl tes to

business entity creation and employment generation. This finding is co to the
widely-acclaimed notion that entrepreneurial risk-taking belongs to { world. It

recommended that more female would-be entrepreneurs be en % entrepreneurial

risk-taking mindset, as therein is the secret of entrepreneuri

Additionally, a cross-sectional survey was carried ou@&ect quantitative data to assess
gender differences in the relationship betw rbmnovatlve antecedents within an
organization using measured invariant iﬁ@wntszw. The study specifically sought to
pinpoint the need to involve bo’[@ﬁers when facilitating innovation within an
organizational system, and it @ted the meta-theoretical theories in this regard. The
target population consi all employees in South Africa, where 52 organisations
made up of m women respondents across government and private sector
organisati HSQ} adequately sorted to participate on the basis of convenience. Of this
number, om samples were drawn to arrive at 60 respondents to which data were
coll&@d. The seven instruments used for the study were subjected to measurement
invariance across gender. Cronbach’s alpha reliability coefficients yielded 0.947 for men
and 0.954 for women while SPSS-25 regression analyses were performed. The study
found no gender differences in any of the models tested, as all antecedents of innovation

were positively related to individual work behaviour across gender. The implication of

this study to Business Education entrepreneurial innovation brings to fore that since both
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genders are at par relative to innovation tendencies, no gender should be preferred for

training at the expense of the other.

A survey study to ascertain the levels of risk tolerance exhibited between male and female
was undertaken among 391 students of Master’s in Finance and Master’s in Management
programmes, Faculty of Economics, University of Porto, Portugal in Portugal®®.
Voluntary collection of primary data spanned between data 2018 and 20233\ from
177 males and 214 females. The 3-part questionnaire instrument used fi udy was
divided into self-assessment to elicit respondents’ subjective risk to ce; psychometric
test to assess objective risk tolerance and perceived level ancial investments
knowledge as well as socio-demographic situation re ®ly. To investigate which
gender underestimate or overestimate risk tolerance, %ﬁy utilized the OLS regression.
To investigate the consistency between the su]ygézfgrisk tolerance and the risk tolerance,
Pyles’ et al 2016 was used. It found m}}@spondents to be associated with a higher
probability to make a correct pre 1’\&1{1 with regards to level of risk tolerance; while
women in general perceivx@ propensity for risk to be lower by psychometric
evaluations. The impliﬁ@of the study is that women’s low evaluation of their risk

propensity is a rg&o perception, to which requisite educational endeavour could be

deployed %&g}f same.
{o)

Als&/%lrvey study was set to investigate the relationship between female entrepreneurs'
innovativeness and entrepreneurial performance among 558 Chinese female
entrepreneurs®. The study which mediated opportunity recognition and development,
and psychological capital also moderated gender stereotypes. The primary data collection
tool was questionnaires to which 600 were distributed and 580 rated as valid via snowball

approach were returned. Items on organization-level innovativeness and individual-level
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innovativeness returned a Cronbach's alpha coefficient at 0.818; while that of
entrepreneurial opportunity recognition and opportunity development yielded a
Cronbach's coefficient at 0.897, just as psychological capital yielded a Cronbach's o
coefficient at 0.893. Gender stereotypes produced a Cronbach's o coefficient at 0.869;
while that of entrepreneurial performance with indicators of market share and sales
growth rate returned a Cronbach's o coefficient at 0.807. While the conﬁrmato&factor
analysis was deployed to test the reliability of the first variable, a two-s@mctural
equation modeling procedure was used for the second; just as bootstr&/&gyach to bias

correction was deployed to test the mediating and mediatin

Data description and analysis were done via means, stanc@

ith moderation.
iation and correlation.
The study reveals that female entrepreneurs' inneness contributed to firm

performance. It further found female entrepre u(@novativeness to be an important

factor influencing their opportunity recogr@evelopmen‘[, and psychological capital.

Similarly, a study was undertaken't@uine the impact of proactive personality, self-
efficacy and university sup&@ctors on female student’s entrepreneurial intentions
.
among female student @\business schools of universities in Islamabad, Pakistan®%,
The population. g\' e study consisted of 1,485 students, while a sample size of 306
female st de((g)'\cxs determined using Krejcie and Morgan’s 1970 formula. 211 of the
sample from public sector universities while 95 were drawn from private sector
univegsities. The study instrument was a five-point Likert scale personal physical survey
questionnaire. While the Bateman and Crant’s 1993 12-item question scale was deployed
to measure the proactive personality trait; perceived university support was measured via
Saeed’s et al. 2015 scale; just as entrepreneurial self-efficacy got measured by Zhao’s et
al. 2005 four-item scale. That of entrepreneurial intention was measured via Lifian and

Chen’s 2009 six-item scale. Data analysis was carried using SmartPLS 3 Version 2.6. The
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study found that female student entrepreneurial intention was positively influenced by
their proactive personality, entrepreneurial self-efficacy, but limited by the extent to
which they perceived universities support. Its implication on business education in the
Southwest Nigeria is the need to enhance the university support system to engender

proactivity among female students.

A systematic review of scientific literature was undertaken to examine the xt of
resilience as a vital force in the success of women-led entrepreneurship @l y in the
face of systemic obstacles against the achievement of their entre urial goal®*!. To
attain this end, a bibliographic methodology to synthesize info% from Scopus, Web
of Science, and SciELO was implemented. The popl% f study consisted of 152
existing articles on female entrepreneurial resilienc@d related subject matter of self-
efficacy, and support networks; after which a ﬁr&ple of 50 articles were reviewed in
depth. The articles so chosen were qualitaY\\@ analysed to identify concepts, factors, and
key processes reported to portend a ¢esiliénce, self-improvement and entrepreneurship in
women. The results were Hre&@‘in a descriptive manner following a thematic structure
and matrix created alo aths of year of publication, source, and abstract from the
WoS of Scien::es& copus databases. The study underscored the interconnection
between the Qe,‘xms of self-efficacy, and support networks as they foster a more
favorab iness ecosystem for women. It found that female entrepreneurship resilience
acts Qa/driver for them to overcome systemic barriers and also play a complementary

role to male-dominated entrepreneurial ecosystem which together drive a country’s

economic engine.
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\/

Source: Ini Moses, 2025

N

Male

Female

/

Explanation of the Conceptual Model

The model presented above was designed to examine the interplay between

entrepreneurship education and entrepreneurial mindset as they influenced entrepreneurial

intention among business education students in public universities. It integrated a
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moderating factor, gender, to explore possible variations in these influences across

different gender groups.

1. Primary Influence of Independent Variables:

Entrepreneurship Education (EE) and Entrepreneurial Mindset (EM) were the core
independent variables. These two factors were hypothesized to directly influence
Entrepreneurial Intention (EI), which is the dependent variable. This inﬂQ&was

structured to investigate both combined and relative effects: 0

Combined Influence (Hol): The model explored whether the ¢ influence of EE
and EM significantly shaped entrepreneurial intention, su@ti%hat these two factors

might work together to encourage or discourage entreprial intention among students.

Q

Relative Influence (Ho2): The model also mined the individual or relative
contributions of EE and EM to entrepren&\\@ intention, determining if one variable had

a more substantial effect on entrepr'g;\&u intention than the other.

2. Gender as a Moderatfn&ariahle:
Gender moderated t lationship between the independent and dependent variables,
providing a d H@Qerstanding of potential differences in how EE and EM influence EI

among m nd female students. Gender affected this relationship through variations in
fao@ e self-efficacy, perceived feasibility, perceived desirability, and subjective

norms associated with entrepreneurship.
The model posited two hypotheses to explore gender-based differences:
Gender Difference in Entrepreneurial Intention (Ho3): This hypothesis examined if

there was a significant gender difference in entrepreneurial intention, suggesting that
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factors related to gender could lead to different levels of intention between male and

female students.

Gender Difference in Entrepreneurial Mindset (Ho4): This hypothesis assessed if
gender differences exist within the entrepreneurial mindset itself, meaning that male and
female students might differ in aspects such as risk tolerance, innovativeness, proactivity,

and resilience, potentially affecting how entrepreneurship education im their

intentions. ( 0

3. Directional Relationships: Q

The arrows in the model represent the direction of inf@ﬁom the independent
variables (EE and EM) towards the dependent Var@ (EI). However, the arrow
extending from Gender to EI signify that gender idBQ directly influence entrepreneurial

intention, but moderated its relationship @ variations in factors like self-efficacy,

perceived feasibility, perceived d@ , and subjective norms associated with

N
&

4. Hypotheses and @nplications:
The model strucsl&n

mindset-r at@erventions could be tailored by gender to improve entrepreneurial

entrepreneurship.

hypotheses reflected an effort to investigate if educational and

intentim% ore effectively. This could mean, for instance, identifying specific
edMnal techniques that work better for each gender or understanding mindset traits

that are stronger predictors of entrepreneurial intention in either male or female students.

The combined and relative assessments also helped clarify if entrepreneurship education

alone is sufficient or if nurturing a strong entrepreneurial mindset is essential alongside
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education to foster entrepreneurial intention, especially within a culturally specific

context like public universities in Southwest Nigeria.

This conceptual model, thus, sought to dissect and refine the understanding of how
entrepreneurship education and mindset fostered entrepreneurial intention and the extent
to which gender differences impacted these relationships. It paved the way for insights

into tailored educational strategies that may better support entrepreneurial iations

across genders. ( 0

The literature reviewed in this study covered several nificant areas related to

2.5 Summary of Reviewed Literature

entrepreneurial intention and mindset among Busine@ ucation students of public
universities in southwest Nigeria. The revie @1 by exploring the concept of
entrepreneurial intention which particulacl f@used on the attributes of self-efficacy,
perceived feasibility, perceived des.ira i 'ty\nd subjective norms. Self-efficacy, the most
outstanding component of entrepn{ﬁ;ﬁal intention thrives on the belief that an individual
is able to practically unda{&e a given activity in order to attain a predetermined
objective. However,\@ ‘belief” used to describe self-efficacy should not be
misconstrued 'i@:mption (or wishful thinking) that one is able to perform a given
activity, w@ut being backed up by measurable competency. This is why its foremost
att{lq/%fglactive experience, emphasizes the possession of expertise or know-how at
performing an activity which confers on an individual a somewhat dominance and/or
competence over that activity or a phenomenon. To drive home this point, enactive
experience needs be measured, to ascertain an individual’s perceived success and/or
failure rate of past entrepreneurial events undertaken. While successful execution of past

events tend to increase self-efficacy beliefs, failure experiences conversely decreases
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same. But if self-efficacy is this important, strategies to develop learners’
enactive mastery experience needs be anchored on experiential endeavor geared towards

the delivery practical know-how to learners.

The study also underpinned the place of vicarious experience towards developing
students’ self-efficacy. It envisaged its delivery to occur either in the classroom or as
extra-curricular endeavor. In the classroom, vicarious experience may be d ed as
problem-solving scenarios and role-plays; just as field-trip may suffi @g extra-
curricular activities. Educational institutions’ strive to deliver this (5\struct to learners
however seems not to yield effective experience that would % eir entrepreneurial
intention. There is seeming over-dependence on Stud ustrial Work Experience
(SIWES); while the unequipped entrepreneurial cen{@a ross universities in southwest
are inundated with archaic equipment/gadgets@out trained Educator to carry out
practical demonstrations so needed to rev’f@ learners’ self-efficacy. Vocal persuasions
especially when they emanate froh\&%rts, coaches, industry mogul, celebrities, and
others, have been known to dr'@&lf—efﬁcacy. However, the cost implication involved in

[ ]
retaining or organiz@isiting celebs dissuade universities from boosting self-

efficacy through @e um.

Perceived @ibility construct underpins the perceived ease or difficulty of performing a
be av@’bwhich may advance to fulfilling an intention. It possesses the constituent
psychological perceived feasibility, which suggests a strong belief in one’s capabilities to
perform a behaviour, especially one’s previous entrepreneurial experiences. The high
self-efficacy produced as a result of this aspect of perceived feasibility, makes an

individual more likely to take on entrepreneurial challenges and persist even in the face of

daunting difficulties. This enunciates the likelihood that one might engage in a given
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entrepreneurial activities given the level of psychological preparedness at work. On the
flip side however, is the broader aspect of perceived feasibility that is not solely about
individual capability, but linked with environmental factors that may either facilitate or
hinder entrepreneurial actions. Obviously, this aspect of perceived feasibility is outside
one’s control; and possibly implies scanning the environment, or undertaking the
feasibility analysis of the environment to analyse the availability (or unavailability) of
resources and support system same can have on an individual’s intenti Q start a

business. It is noted that a blend of psychological feasibility and &@nvironment

O

ent or a phenomenon that

portend the ease of doing business in the southwest Nigeria.

Perceived desirability summarizes the varying motivations
may drive entrepreneurial instinct in an individua@r an attraction one attaches to
becoming an entrepreneur. Some motivations J@’Qe innate instinct; it starts at one’s
ability to perform a specific behaviour, @\ced by his beliefs about the outcomes of
that behaviour and the social norm's@mding same. Perceived desirability is not also
influenced by psychologisa&@ations and attitude, but also by certain contextual
factors. Understanding tionship between attitudes and behavioural intentions may
unravel why m als are more likely to engage in behaviours they find desirable;
because av@ attitudes toward entrepreneurship engenders higher perceived
desnabl nd ultimately increases the likelihood of entrepreneurial action. This

relat sh1p therefore highlights how important it is to foster positive attitudes toward

entrepreneurship in order to enhance perceived desirability.

The summary of subjective norms elucidates the perceived social pressure on an
individual to perform or not perform a behaviour that could result or drive entrepreneurial

intention and by larger extent, makes one to choose entrepreneurship as a career path.
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This is because, when individuals perceive that important people in their lives support
entrepreneurship, they are more likely to form an intention to engage in entrepreneurial
activities. The study observed this particularly among young people, supportive family
environments and positive peer influence exhibit the likelihood of their members to
perceive entrepreneurship as a viable career option. The socio-cultural family ties
particularly enables familial support to shape entrepreneurial intentions; as the close-knit
members of the group can easily obtain information about an individual and rings to
bear a positive or negative influence regarding entrepreneurship. Same, is'the gnfluence of
culture on subjective norms where strong family and community,t %r exert influence

on entrepreneurial intention on either way. @

Entrepreneurship education was another essential fo@?‘[he review. Since it has been
generally accepted that entrepreneurship can bet, universities across the southwest
Nigeria have strived to implement the con\@iculum minimum academic standards with
varying endeavors geared towards @s’ entrepreneurial intentions. The availability
and execution of its compo.nekt@&de up of curriculum content, teaching methods, access
to resources, and the 1@% of instructors may go a long way to impact learners’
entrepreneurial.ig\' ion. Curriculum contents are still largely theoretical-oriented and
have not been\rejigged to reflect current real-world realities. The practical aspect that was
augmen a the creation of entrepreneurial centres have seen those centres existing
only\erfomenclatures. Practical equipment/gadgets known to aid learners’ experiential
experience are archaic and irrelevant to the contemporary entrepreneurial skill
development. Educators themselves are not experientially-inclined and, hence; cannot

offer practical experience to learners.
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Since the basis of teaching is the learner, then teacher’s commitment students’ learning is
pivotal. Teachers’ commitment to the realization of the objectives of business education,
among which is to see students’ embrace entrepreneurship as career path by establishing
start-up in their numbers, still largely unmet. It is short-circuited as most educators have
not navigated the path of practical entrepreneurship; so they teach what have not
experienced, implying that they cannot give what they do not have. It is possible that
educator’s apparent lack of practical insight may have largely caused stude@%ison
entrepreneurship as career path. Also, the qualification for enlis m&}s Business
Educators is still largely based on academic qualifications, as no )@n ial qualification
is emphasized. So, once employed, their teaching method @%argely the traditional
strategy, where they presume themselves as custodian c@ywledge, as students resort to
rote learning. Literatures also reveal that most ddB%s have no personalized teaching
philosophy; possess no relative teachin que nor understand learners’ learning
styles. There are Educators who .ha e b realized that teaching endeavor needs be
patterned to learners learning st&@nd not the other way round. All these is further
exacerbated by a low le'v&g/accessibility to resources needed to offer practical
entrepreneurial exper\% to learners, which debar students from participating in the
much-needed %@icular activities that could enrich their practical understanding of
entreprene@\ip. Literatures surmised that southwest universities that rarely provide the
essxnt/%%ysical and virtual infrastructure cannot to run an effective entrepreneurship

education programme.

The mindset construct is seen as the powerhouse to entrepreneurial intention. In other
words, the teaching of entrepreneurship education to drive entrepreneurial intention
would be a futile endeavor if not tailored to first swing learners’ innate mindset to accept

execution of entrepreneurial tenets and activities. The analogy is that, it is better
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stakeholders invest requisite resources and energy to instill an entrepreneurial mindset in
learners, as most of them possess innate mindset known to detest entrepreneurship tenets
and activities. It was discussed that, the basis of delivering the mindset construct was to
attempt to swing learners’ attitude from anti-entrepreneurial to pro-entrepreneurial
mindset. The underlining issue was found to be learners trapped in fixed mindset, coupled
with Instructors’ inability to deploy relevant teaching philosophies, techniques and styles
to change this status-quo, and complicated by institutions’ inability to ex elevant
institutional entrepreneurial support system. Prior to exposure to formal &rppreneurship
education, learners’ initial mindset were observed to often run ¢ n@t entrepreneurial
tenets. Effecting this attitudinal swing to pro-entrepreneur@%seen to constitute the
initial preoccupation of Instructor; and having acco@hed same, he incrementally
builds on risk tolerance of learners. Teachi (@olerance emphasizes rationality
relative to the heart to take calculated ris @g in mind the propensity to such risks.
Risks assumed can pave the way .fo@tion of new or expansion of old ideas and
solutions, factoring in the requiaf\%sources, and sources thereof. From ideation, the
need to take initiative to a'c@anticipation of future problems or opportunities becomes
open. At any entrep@?lal stages that challenge surfaces, equally important is the
construct of r. ?L@s described as the ability weather the storm and bounce back from
setbacks. @equally an important construct, given a number of obstacles arising from
int@% external factors in the southwest Nigeria. The irony of this is that, many
Business Education students are not exposed to real-world entrepreneurial challenges
during their education, which make them unfit and unprepared for the difficulties ahead.

It they were not exposed to making decisions in uncertain situations, it already spells

challenge along the entrepreneurial paths.
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Chapter Three

Methodology
This chapter contains the methods and techniques that were used in this study.
Specifically, presented in this chapter are the research design adopted, the population of
the study, sample and sampling techniques, instruments for data collection, validity and

reliability of the instruments, methods of data collection, and methods of data ane@.

3.1  Research Design OQ

The study adopted a survey research design method. Survey researcht ollection of
information from a sample of individuals through their res o questions. This
allowed for a variety of methods to recruit participants, c@t ata, and utilize various
methods of instrumentation. The design was used becag it enables the researcher to
obtain information that could be used to des@%the influence of entrepreneurship

education and mindset on entrepreneurslm@f(gsion among business education students

in southwestern Nigeria. . *
o\
3.2 Population of the St@

The target population f@is study comprised all 400 level students of Business
Education in both_State and Federal Universities in Southwestern as at 2023/2024

academic &%n/\fhe states, which include Oyo, Ekiti, Ondo, Osun, Ogun and Lagos is

presiée/% W
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Table 3.1 Population of the Study

Status:
S/N State Name of Institution State / Federal Population
University
1. Ekiti  Federal University, Oye Ekiti Federal 86
2. Ekiti Bamidele Olumilua  University of State 09
Education, Science and Technology,
Ikere, Ekiti.
3. Ogun OlabisiOnabanjo University, Ago-Iwoye. State {26
4. Ogun Tai Solarin University of Education, State Q 425
[jagun, Ljebu. 0

5. Ondo Adeyemi  Federal  University  of Fed Had no 400
Education, Ondo level students

level students

6. Osun Osun State University, Osogbo. O$ Had no 400

7. Lagos University of Lagos, Akoka, Yaba, La@g Federal 146
8. Lagos Lagos State University, Ojo. Xb State 90
N Total 952

RW(e)

Source! \\)

33 Sample and Sampling Tec&)@

The study made use of the @Jmeration sampling technique which consisted of the
entire population of tb@} This is because the entire population was not too large to

collect accurat.e,& as it was manageable and equally narrowly identified and

N

accessible%(/

3. Q’chiption of Research Instrument

A self-developed four likert scaled instrument titled “Business Education Students
Entrepreneurial Intention Questionnaire (BESEIQ)” was used to collect data for the study.
The instrument contained four (4) sections namely; section A, B, C, and D. Section A
contained items on demographic characteristics of respondents such as gender, age range,

course of study and present level. Section B contained 16 items carefully structured to
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identify the level of entrepreneurial intention among business education students in public
universities in Southwest, Nigeria, such that items 1-4 measured self-efficacy, 5-8
measured perceived feasibility, 9-12 measured perceived desirability, and 13-16
measured subject norms. Similarly, Section C contained 16 items carefully structured to
assess the level of entrepreneurship education among business education students in
public universities in Southwest, Nigeria, such that items 1-4 measured curticulum
content, 5-8 measured teaching method, 9-12 measured access to resourc Q&l-w
measured instructor expertise. Lastly, Section D contained 16 items ar@ structured
to determine the level of entrepreneurial mindset among busin S@S‘[ion students in
public universities in Southwest, Nigeria, such that items 1-4=measured risk tolerance, 5-8
measured innovativeness, 9-12 measured pro-activity, a@i- 6 measured resilience.

3.5  Validity of Research Instrument 6’§

The research instrument was subjected tﬁ\sgrg , corrections and validations to further
improve its quality. First, correctionsg&done by 3 research experts in conjunction with
the Researcher and his Sup%{%a\r, aimed to contribute directly to the study’s
methodological soundne@our, and academic integrity. Second, Subject Matter
Experts (SMEs) in ébhess Education made up of selected Senior Lecturers and
entrepreneuri@oners with deep knowledge in Business Education, were drafted in
to Validﬁb@\e content relevance and coverage of the instrument. To this end, the
ins\%&t was checked to ensure it covered all necessary aspects of the subject matter.
Third, 4 research methodologists with expertise in research design and biases in
quantitative and qualitative methods were involved to assess the structure, clarity and
appropriateness of the research instrument. Fourth, statistical experts in measurement and

testing were involved to structure each item appropriately to avoid bias and/or ambiguity.

147



This helped enhanced scalability and scoring, attributes so relevant to guide the scoring

system and ensure compatibility with intended analytical techniques.

Lastly, target population representatives, made up of students and educators, who were
made to constitute a small group from the population, performed the face validation of the
instrument. This helped to identify obvious flaws or ambiguities (a somewhat pilot phase
tool). These activities engaged in this group made sure that the questions wa%lear,

understandable and relevant to respondents, thereby improving response qua@Q

3.6  Reliability of Research Instrument ’\

An instrument is considered reliable when it consistently meas at it was intended
to measure under the same circumstances from one inst he other?. To ensure the
reliability of the instrument used in this study, QQ% study was conducted by
administering questionnaires to a group of thirt undergraduates each in two public
universities across south-south, Nigeria.‘@public universities were the Delta State
University and University of Beniﬁ.s\ﬁw universities shared the same characteristics
with all other universities th&@red in this study. To assess the internal consistency

.

of the questionnaire 1 e@sed, Cronbach’s alpha coefficient was calculated. Its
justification for. g&as borne out of its ability to provide a quantitative measure of
ensuring that Qe}tstruments used produce consistent and stable results, which is critical
for the ty of findings. Cronbach’s alpha statistical measure also enhanced the
asséMent of reliability for such multi-item constructs as entrepreneurial intentions,
innovation capability, risk-taking propensity, or entrepreneurial self-efficacy, using
multi-item Likert-type scales. This measurement accuracy and consistency attributes

provides a standard step in the scale validation process, as alpha helps evaluate whether

the scale items are appropriate and coherent for sample. A Cronbach’s alpha value of
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0.8900obtained, indicated a high level of internal consistency, which supported the

reliability of the instrument used.

3.7  Administration of the Research Instrument

The researcher sought for and obtained a letter of credence from the Department of Arts
and Social Science Education which enabled him and his team have easy access to and
exposure to students of the designated universities in Southwest Nigeﬁ& The
administration of the instrument on the subjects was carried through @%nnaire
administered via online real-time. The instrument was designed in s&a nner that it
permitted only completed questionnaire to be returned. The ¢ spanned a-week
period, and yielded a 94.5% return rate. Four (4) trained re assistants were involved
in retrieving the questionnaires, which further sh @ne number of questionnaire

considered for the analysis to eight hundred an%%nty-six (876), representing 92% of

the total number. ®%
3.8 Method of Data Collectio@

The template of each que.stio was developed in such a way that only completed
items in the questionnai @lld be returned. This forestalled incomplete questionnaires
being forwarde.d\ he respondents. For the physically administered counterpart, the
researcher an@team, who were trained for this purpose, were physically present to

collect t@\pleted questionnaires immediately after being checked through.

3.9\/Ethical Consideration

Participants’ privacy and confidentiality were highly considered in the design of the
instrument. As such, no provision was made to capture their names on the instrument.
Similarly, clear data governance policies were established to promote fairness,
transparency and accountability while validation was implemented at at entry point to

ensure data cleaning and removal of duplicate.
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3.10 Method of Data Analysis

Descriptive statistics of frequency and percentage, mean and standard deviation was
used to analyse the demographic profile of the respondent as well as the research
questions. Also, inferential statistics of multiple regression was used to test hypotheses 1

and 2, while a t-test was used to test hypothesis 3 at a significance level of 0.05.
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Chapter Four

Results and Discussion of Findings
4.1 Questionnaire Return Rate

A total of 952 copies of the questionnaire were distributed to all 400 level students of
Business Education in both state and federal universities in southwestern states of Oyo,
Ekiti, Ondo, Osun, Ogun and Lagos. Out of these, nine hundred (900) coQ%re
successfully retrieved, accounting for 94.5% of the total. Among(th trieved

questionnaires, 876 copies were deemed for the analysis, accountiné&&% of the total.

4.2  Demographic Data Analysis §
This section presents demographic information of re degts

Table 4.1:Gender Distribution of Respondeﬂb6
A\A

Gender of Respondents
Gender Frequency Percent
Male 447 51.0
Female 429 49.0
Total 876 100.0

Source: Researcher’s&i&‘?&rvey, 2024

The data preser}tg&Table 4.1 present the gender distribution among the respondents in

the study. %(Qy} total of 876 respondents, 447 are male, which accounts for 51.0% of

the sa%b

This Nfdicates a relatively balanced gender distribution ensuring that both male and

n the other hand, 429 respondents are female, making up 49.0% of the total.

female perspectives are well-represented in the study.

Table 4.2:Age Range of Respondents
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Age Range of Respondents

Age Frequency Percent
17-25 322 36.8
26-30 Years 463 52.9
Above 31 Years 91 10.4
Total 876 100.0

Source: Researcher’s Field Survey, 2024

Table 4.2 presents the age distribution of the respondents. Out of a total of 876
respondents, the majority, 463 individuals (52.9%), are within the age range o to 30
years. This makes this age group the largest represented in the study. Th largest
group consists of respondents aged 17 to 25 years, with 322 individ@%S%) falling

into this category. A smaller portion of the respondents, 9 ki uals (10.4%), are

above 31 years of age. These results show that younger r¢ ents make up the majority

of the sample, with more than half between the age@ 6 and 30, a significant number

between the ages of 17 and 25, and a minority 0\@ age of 31.

4.3 Presentation of Answers to Re a\%E Questions
This sub-section contains tables \éﬁ%i
research questions. . QJ

analysis of responses to answer formulated

Research Questi@: What is level of entrepreneurial intention (self-efficacy,

perceived fe@

students jr@blic universities in Southwest, Nigeria?

\/Q/

erceived desirability, subject norms) among business education

Table 4.3.1: Level of Entrepreneurial Intention (Self-Efficacy) among Business
Education Students in Public Universities in Southwest, Nigeria
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S/N  Item: VHL HL ML LL Mean SD

1 To what level do I feel 229 239 260 148 2.63  1.047
confident in my ability (26.1%) (27.3%) (29.7%) (16.9%)
to develop a business
plan?

2 To what level can I 277 183 285 131 2.69 1.071
successfully  lead a (31.6%) (20.9%) (32.5%) (15.0%)
business to growth and
sustainability?

3 To what level do 1 feel 335 218 217 106 2.8@051
O

confident to adapt to (38.2%) (24.9%) (24.8%) (12.1%
changes in the business

environment?

4 How would I describe 0.975

262 240 295 @I\ 2.78
my level of proficiency (29.9%) (27.4%) (33.7%) @ 0)

to handle the risks

involved in running a
business? Q

Weighted Mean = 2.75

Source: Researcher’s Field Survey, 2024 \}

KEY: VHL=Very High Level= (4), High Ley, ), Moderate Level= (2), Low Level=

(1), and SD= Standard Deviation \Q)

Threshold: Mean value of > 3.00 (High), 3\% ‘99 (Moderate) and < 2.50 (Low)

)

The data in Table 4.3.1 provi@ight into the level of entrepreneurial intention,

A 4

specifically self-efficacy, 'a@g Business Education students in public universities in
Southwest Nigeria. &%?cally, when asked about their confidence in developing a
business pla h)\ﬁga succeed, the mean score of 2.63 suggests that students generally
felt mode@y capable in this area. Similarly, with a mean score of 2.69, students
m%@ believed in their ability to lead a business to growth and sustainability. Their
confidence in adapting to changes in the business environment was slightly higher, with a
mean of 2.89, though it still fell within the moderate range. Finally, when it comes to
handling the risks involved in running a business, the mean score of 2.78 indicated a

moderate level of confidence. Overall, the weighted mean of 2.75 suggests that, as a
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group, these students possessed a moderate level of entrepreneurial intention, reflecting a
belief in their capabilities but not at a high level.

Table 4.3.2: Level of Entrepreneurial Intention (Perceived Feasibility) among
Business Education Students in Public Universities in Southwest, Nigeria

S/N Item: VHL HL ML LL Mean SD

5 How would I rate my 228 285 279 84 2.75  0.949
ability to gather needed (26.0%) (32.5%) (31.8%) (9.6%)
resources to start a
business? *

6 To what extent do I feel 286 248 239 103 ( 1.019

confident that I have (32.6%) (28.3%) (27.3%) (11.8%)

received necessary
support to launch a
business?

7 What is my level of 240 235 251 150 2.64 1.059
managing the practical (27.4%) (26.8%) ( (17.1%

aspects of starting a
business? ,GQ
8 To what level do I feel 264 224 138 2.73  1.056

that starting a business (30.1%) %) (25.6%) (15.8%)
is a realistic option \

given my  current e %
knowledge/skills? c:\\'
Weighted Mean = 2.73

Source: Researcher’s Flei ey, 2024
KEY: VHL=Very {{g% (4) High Level= (3), Moderate Level= (2), Low Level=

(1), and SD= Standa tion
Threshold: Mean value 6f> 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4. gaeﬁents the level of entrepreneurial intention, specifically perceived
feamb@among Business Education students in public universities in Southwest
Nig&a. When asked to ascertain the level they believed they can gather the resources
needed to start a business, the mean score of 2.75 showed a moderate level of confidence.
Similarly, students felt moderately confident about finding the necessary support to
launch a business, with a mean score of 2.82. In terms of managing the practical aspects
of starting a business, the mean score was 2.64, reflecting moderate confidence in their

ability to handle these tasks. Likewise, students perceived starting a business as a realistic
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option based on their current knowledge and skills, with a mean of 2.73. The overall
weighted mean of 2.73 suggests that students have a moderate level of perceived
feasibility regarding entrepreneurship. They generally felt that starting a business was

achievable, though not with high certainty.

Table 4.3.3: Level of Entrepreneurial Intention (Perceived Desirability) among
Business Education Students in Public Universities in Southwest, Nigeria

S/N Item: VHL  HL ML LL M’e\ﬁz SD
9  To what level do I feel 234 225 296 121 @ 1.019
excited about the idea of (26.7%) (25.7%) (33.8%) (13.8%) < )

running my own
business one day?

10 Describe my level of 255 204 300 %7 2.68 1.033
being drawn to the (29.1%) (23.3%) (34.2(13.4%)
freedom and flexibility
that comes with being

an entrepreneur. er

11 To what extent do I find 137 % 216 229 239  1.036
the thought of being my  (15.6%) 0) (24.7%) (26.1%)
own boss to be very
motivating?

12 To what level do I enjoy @ 209 244 251 234  1.092

thinking ~ about  the &9.6%) (23.9%) (27.9%) (28.7%)
possibilities that owni

a business could br@
Weighted Mean = 2.52
Source: Researcherts Field Survey, 2024

KEY: VHL= Level= (4), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deviation

Threshold;/Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

T le& presents the perceived desirability of entrepreneurship among Business
Education students in public universities in Southwest Nigeria, based on four items.
When asked about the level they felt excited about the idea of running their own business
one day, the mean score of 2.65 indicated a moderate level of excitement. Similarly, the
freedom and flexibility associated with entrepreneurship were moderately appealing to

the students, as reflected by a mean score of 2.68. However, the mean score for finding
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the idea of being their own boss motivating was 2.39, which indicated a low level of
motivation in this regard. Additionally, the mean score of 2.34 for enjoying thoughts of
the possibilities of owning a business also reflected a low level of enthusiasm. Overall,
the weighted mean of 2.52 suggests that, while students had a moderate level of perceived
desirability for entrepreneurship, there were certain aspects, like the motivation to be their
own boss, where their enthusiasm was relatively lower.

Table 4.3.4: Level of Entrepreneurial Intention (Subjective N0 among
Business Education Students in Public Universities in Southwest, Nig

S/N Item: VHL HL Mean SD

13 Describe the level people 245 336 187 2.82 0.977
close to me believe 1 have (28.0%) (38.4%) (21. 3% 3%
what it takes to succeed in
business

14 Rate the level of support 179 277 QSS 162 2.54 1.014
provided by those who matter (20.4%) (3l. (29.5%) (18.5%)
to me in my decision to start a
business.

15 At what level of esteem do my @ 267 283 187 241 0.994
friends and families think .(&) (30.5%) (32.3%) (21.3%)
about those who run their own c)\
business?

16 How would I rate the le@ 143 309 206 218 2.43 1.035

encouragement pro % by (16.3%) (35.3%) (23.5%) (24.9%)
people I respect ?63 p me
ursue epreneurial
1;pportunltlps’?QQ,ﬁp
Welghted%&,gf 2.55
Source: Researcher’s Field Survey, 2024
KEY: =Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level=

(1)\%;1{ D= Standard Deviation
ThresHold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.3.4 presents the level of entrepreneurial intention based on subjective norms
among Business Education students in public universities in Southwest Nigeria. When
asked of the level people close to them believed they had what it takes to succeed in

business, the mean score of 2.82 indicated a moderate level of belief and support from
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their social circle. Similarly, a mean score of 2.54 suggested that students felt a moderate
level of support from those who matter to them when it comes to starting a business.
However, the mean score for whether their friends and family think highly of individuals
who run their own businesses was 2.41, reflecting a low level of perceived respect for
entrepreneurship among their peers and family. Likewise, students perceived only a low
level of encouragement from respected individuals to pursue entrepreneurial opportunities,
with a mean score of 2.43. The weighted mean of 2.55 suggested that s s%elt a
moderate level of subjective norms regarding entrepreneurship, indicating\that while there

was some support and belief in their potential, it was not overwh 1@

Table 4.3.5: Level of Entrepreneurial Intention (Self-‘@cy, Perceived Feasibility,
Perceived Desirability, and Subjective Norms) amo ness Education Students
in Public Universities in Southwest, Nigeria

AN\

VHL HL UML LL Weighted
Items Freq (%) Freq (%)) Freq (%) Freq (%) Mean
Self-Efficacy 276 Zx 264 116 2.75
(31.5%) @ ) (30.1%) (13.2%)
Perceived 255 \\ 255 248 118 2.73
Feasibility (9.19p N (29.1%) (28.3%) (13.5%)
Perceived @ 233 264 180 2.52
Desirability @ 8%) (26.6%) (30.1%) (20.5%)
Subjective Nogi 177 297 234 168 2.55
(20.2%) (33.9%) (26.7%) (19.2%)

Overall?&hted Mean= 2.64 (Moderate)
Sogflv esearcher’s Field Survey, 2024

KE HL=Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deviation

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.3.5 provides an overview of the level of entrepreneurial intention among Business
Education students in public universities in Southwest Nigeria, focusing on four key

dimensions: self-efficacy, perceived feasibility, perceived desirability, and subjective
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norms. In terms of the level of self-efficacy, students demonstrated a moderate level of
confidence in their entrepreneurial abilities, with a weighted mean of 2.75. They felt
reasonably capable of performing tasks such as developing a business plan and adapting
to changes within the business environment. Regarding perceived feasibility, the students
believed that starting a business is moderately achievable, as reflected by the mean score

of 2.73. They thought they could gather the necessary resources, find supm and

manage the practical aspects of launching a business. QQ

The level of perceived desirability for entrepreneurship among thz(Ql ts was also
moderate, with a mean score of 2.52. While they were some wn to the idea of
running their own business, the appeal of being their ov»®ss and the excitement of
entrepreneurship were not strongly felt across the gm&gnally, the students reported a
moderate level of subjective norms, with a we%% mean of 2.55. This indicates that
they perceived a reasonable amount of es@fgement and belief in their entrepreneurial
potential from people close to thems ﬂ\(Q‘ not overwhelmingly so. Overall, the weighted
mean of 2.64 suggests that thés?ents possessed a moderate level of entrepreneurial
intention. While they f : mewhat confident, supported, and capable of starting a

business, their enthu &and certainty about entrepreneurship were not particularly high.

Research lgaﬁbn Two: What is the level of entrepreneurship education (curriculum
conte@ching method, access to resources, instructor expertise) among business

ed&on students in public universities in Southwest, Nigeria?

Table 4.4.1: Level of Entrepreneurship Education (Curriculum Content) among
Business Education Students in Public Universities in Southwest, Nigeria
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S/N Item: VHL HL ML LL Mean SD

1 How would I rate the 139 316 298 123 2.54  0.921

level of relevance of
entrepreneurial topics to (15.9%) (36.1%) (34.0%) (14.0%)

today’s business
environment?

2 How will I rate 152 275 214 235 239  1.060
the level of useful
entrepreneurship

courses in starting my *
own business?

3 Rate the level of course 140 322 215 199 (}@ 1.012
materials with regards
to reflecting the realities (16.0%) (36.8%) (24.5%) (224
of current business
world realities. %

4 How would I rate the 160 299 221 245 1.058
important concepts  (18.3%) (34.1%) (2 % (25.2%)

(17.4%) (31.4%) (24.4%) (26.8%)

learnt in my Q
entrepreneurship classes ’b
relative to their 6
application to real-life fb
business situations? ®

Weighted Mean = 2.46 EEA

Source: Researcher’s Field SurV@)1 4

KEY: VHL=Very High Level= igh Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deyiatt

Threshold: Mean value of@k (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.4.1 presen n assessment of the level of entrepreneurship education, specifically
focusing o c@lum content, among Business Education students in public universities
in Sout igeria. When asked about the level of relevance of topics covered in their
en‘kmneurshlp classes to today’s business environment, students indicated a moderate
level of perceived relevance, with a mean score of 2.54. This suggests that while some
students found the curriculum applicable, there was still room for improvement. However,
when considering the usefulness of the knowledge gained from their entrepreneurship

courses in starting their own business, the sentiment shifted. With a mean score of 2.39,
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students expressed a low level of confidence, indicating that many did not feel that the

coursework effectively prepared them for real-world business challenges.

The perception of course materials reflecting the realities of the business world was
similarly low, as shown by a mean score of 2.46. This implies that students were not fully
convinced that what they learnt in class aligned with actual business scenarios they would
face. Lastly, students reported a mean score of 2.45 when asked if they ha)%amt
important concepts that could be applied to real-life business situatio@uis also
suggests a low level of confidence in the practical applicability of thej@ ion. Overall,
the weighted mean of 2.46 indicates that students perceive @ entrepreneurship
education curriculum as lacking in practical relevance and Iness. While there might
be some valuable content, the findings suggest that &@s generally felt inadequately

prepared for the realities of starting and managin%ésiness.
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Table 4.4.2: Level of Entrepreneurship Education (Teaching Method) among
Business Education Students in Public Universities in Southwest, Nigeria

S/N Item: VHL HL ML LL Mean SD

5 To what extent has the 104 188 212 372 2.03 1.056
level of activities and (11.9%) (21.5%) (24.2%) (42.5%)
discussions in
entrepreneurship

courses helped me grasp
key business concepts?

6 What is my level of 108 292 263 234*978

perception regarding the (12.3%) (33.3%) (30.0%) (24 3%
teaching style to make

the entrepreneurship ( 0

content more practical? /\

7 What is the level of my 199 197 210 237  1.143
assessment of the way (22.7%) (22.5%) (24.0% 8%)
entrepreneurship classes
are conducted  to Q
engender my
understanding of Q

complex business ideas?

8 What is the level of my 169 242 0.969
assessment of teaching (1] 5 40/ 5%) (34 8%) (19.3%)

approaches deployed in

entrepreneurship

courses? \C)
Weighted Mean = 2.29 LO\&

Source: Researcher’s murvey, 2024

KEY: VHL=Very Hi}&evelz (4), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Sta Deviation.

Threshold: MQ/ of >3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4@SSGSSGS the level of entrepreneurship education, specifically focusing on
teachipg methods, among Business Education students in public universities in Southwest
Nigeria. When asked of the level activities and discussions in their entrepreneurship
courses helped them grasp key business concepts, the mean score of 2.03 disclosed a low
level of effectiveness in this area. A significant portion of students expressed that the
methods employed did not facilitate their understanding of essential business principles.

Regarding the teaching style's practicality, the mean score was 2.34, indicating that
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students felt the teaching methods did not effectively make the content more applicable to
real-world situations. This suggests that many students did not find the teaching

approaches useful in applying the knowledge gained.

In terms of understanding complex business ideas, the mean score of 2.37 showed that

students felt the way classes were conducted did not sufficiently aid in comprehending

these concepts. é

Lastly, students rated the level of engagement and clarity of the tea@pproach,

resulting in a mean score of 2.42. This further reinforced the @n that the current

methods may not be engaging or easy to follow for many std%he overall weighted

mean of 2.29 signifies that students perceived €h ching methods in their

entrepreneurship education as having a low level p§&;ctiveness. This indicates a need

for improvement in the teaching strategies e d to enhance students' understanding

N

and engagement in entrepreneurship edugation.
S
&
N
R
O
\/QJ
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Table 4.4.3: Level of Entrepreneurship Education (Access to Resources) among
Business Education Students in Public Universities in Southwest, Nigeria

S/N Item: I; VHL HL ML LL Mean SD
9 To what level I'm 1 137 298 259 182 245 0988
exposed entrepreneurial- (15.6%) (34.0%) (29.6%) (20.8%)
related workshops,

seminars, and events?

10  To what level do I have 112 244 265 255 2.24 1.011

access  to  materials (12.8%) (27.9%) (30.3%) (29.1%)
needed to fully é

understand

entrepreneurship topics : 0

covered in class?
11 To what level has my 178 305 95 241  1.154

school provided (20.3%) (34.8%) (10.8%) (8
necessary tools for me

to develop practical 0
business skills? 9
12 To what level do I find 130 187 4 312 2.15  1.068

it easy to access (14.8%) (21.3 8.2%) (35.6%)
resources to help

enhance my fb
entrepreneurial @

learning? i ;
Weighted Mean = 2.31 2\
Source: Researcher’s Field Su ‘37)2‘024

KEY: VHL=Very High Leve ), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deyi .
Threshold: Mean Val\@.OO (High), 2.5-2.99 (Moderate) and <2.50 (Low).

Table 4.4.3 pr.e%the level of entrepreneurship education in terms of access to

resources &gﬂusiness Education students in public universities in Southwest Nigeria.
When about the level of exposure to workshops, seminars, and events related to
en‘%{eneurship, students reported a mean score of 2.45, indicating a low level of
exposure. This suggests that many students found it challenging to participate in relevant
extracurricular activities that could enrich their understanding of entrepreneurship.
Regarding level of access to necessary materials to fully comprehend the

entrepreneurship topics covered in class, the mean score was 2.24, reflecting a significant
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lack of access. This indicates that students often struggled to obtain the resources needed

to deepen their knowledge of course content.

In terms of the level at which schools provided tools necessary for developing practical
business skills, the mean score of 2.41 further demonstrated a low level of provision for
such resources. Many students felt that their educational institution did not adequately
support their practical skill development in entrepreneurship. Lastly, when stud were
asked about the level of ease of accessing resources that enhanced their eneurial
learning, the mean score of 2.15 revealed a considerable barrier&gfming useful
materials. This indicates that many students found it difficu Qaccess supportive
resources that could facilitate their entrepreneurial educati(@verall, the weighted mean
of 2.31 underscored that students perceived their accg@esources for entrepreneurship
education as low. This points to a critical need %@provements in resource availability

to better support students in their entrepre@geaming journey.
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Table 4.4.4: Level of Entrepreneurship Education (Instructor Expertise) among
Business Education Students in Public Universities in Southwest, Nigeria

S/N Item: VHL HL ML LL Mean SD
13 What is the level of 214 367 145 150 2.74  1.013

assessing how well- (24.4%) (41.9%) (16.6%) (17.1%)

informed my

entrepreneurship

instructors are regarding

current trends in

business?

14 What is my level of 147 239 183 307 Q 1109
assessing my instructors (16.8%) (27.3%) (20.9%) (35.0%)(

experience in the areas

of entrepreneurship they ’\
teach? Q

15 Describe the levels of 365 371 37 %3 3.14 0.954

valuable insights shared (41.7%) (42.4%) (4.29 (11.8%)
by my instructors in

entrepreneurship

classes. ,GQ

16 To what extent do my 351 68 103 3.09 0971

Instructors explain (40.1%)\ %) (7.8%) (11.8%)
business concepts in a

way that makes them o %
S

easy to understand?
Weighted Mean = 2.81 o
Source: Researcher’s Fiel Wey, 2024
KEY: VHL=Very H% = (4), High Level= (3), Moderate Level= (2), Low Level=

(1), and SD= Standar tion.
Threshold: Mean V& of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.4.@( ines the level of entrepreneurship education with a focus on instructor
ex ert@%ﬁong Business Education students in public universities in Southwest Nigeria.
When" asked whether their entrepreneurship instructors are well-informed about current
trends in business, students reported a mean score of 2.74, indicating a moderate level of
agreement. This suggests that while many students believed their instructors possess a
reasonable understanding of contemporary business issues, there remains some

uncertainty about the instructors' knowledge depth. Regarding instructors’ experience in
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the areas they teach, the mean score was 2.26, which reflects a low level of confidence
among students. This indicates that many students felt their instructors might not have
adequate practical experience in entrepreneurship, which could impact the quality of

education they receive.

In terms of the value of the level of insights shared by instructors during entrepreneurship
classes, students rated this aspect highly, with a mean score of 3.14. This indicates\a high
level of appreciation for the relevance and usefulness of the knowledge i y their
instructors, suggesting that students found these insights to be &etfﬂ'al for their
understanding of entrepreneurship. Moreover, when asked i nstructors explain
business concepts in a way that makes them easy to unde, the mean score of 3.09
also signifies a high level of effectiveness. This sug@&at many students felt that the
teaching methods used effectively enhanced t%%mprehension of complex business
ideas. Overall, the weighted mean of 2.®%ted a moderate perception of instructor
expertise among business education @ts. While students appreciated the insights and
clarity provided by their ins@g?s, there is still a notable concern regarding the

‘N

instructors' experience a@p-to-date knowledge in entrepreneurship, highlighting an
N

area for potential im
(P

O

\/Q/

ment in the educational framework.
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Table 4.4.5: Level of Entrepreneurship Education (Curriculum Content, Teaching
Methods, Access to Resources, and Instructor Expertise) among Business Education
Students in Public Universities in Southwest, Nigeria

VHL HL ML LL Weighted
Items Freq (%) Freq (%) Freq (%) Freq Mean
(%)

Curriculum Content 148 303 231 194 2.46
(16.9%) (34.6%) (26.4%)  (22.1%)

Teaching Method 137 236 247 256 2.29
(15.6%) (26.9%) (28.2%)  (29.2%)

Access to Resources 139 259 217 261 31
(15.9%) (29.6%) (24.8%) (29.8%)

Instructor Expertise 269 333 108 ® 2.81
(30.7%) (38.0%) (12.3% 19%)

Overall Weighted Mean= 2.47 A(\ i

Source: Researcher’s Field Survey, 2024 Qv

KEY: VHL=Very High Level= (4), High Level= (3@0 erate Level= (2), Low Level=
(1), and SD= Standard Deviation.

Threshold: Mean value of > 3.00 (High), 2.5-2.9@derate) and <2.50 (Low)

Table 4.4.5 illustrates the level of entrﬁf\&ship education among Business Education

students in public universities @1

curriculum content, teachi hods, access to resources, and instructor expertise.

est Nigeria, focusing on four main aspects:

Beginning with curriq@ontent, students rated their satisfaction with a mean score of

2.46, indicatini @level of perceived effectiveness. This suggests that many students

felt the to%

with ’aurrent business environment or relevant to their future entrepreneurial

ered in their entrepreneurship courses may not be adequately aligned

endeavors. In terms of teaching methods, the mean score is 2.29, which indicates a low
level of effectiveness in the instructional approaches employed. This score reflects
students' concerns that the teaching methods may not be engaging or practical, thereby

hindering their ability to grasp important business concepts.
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When evaluating access to resources, the mean score of 2.31 further signifies a low level
of availability of essential resources that could enhance students' learning experiences.
Many students struggled to obtain the materials and opportunities necessary to deepen
their understanding of entrepreneurship. Conversely, the perception of instructor expertise
was somewhat more favourable, with a mean score of 2.81, indicating a moderate level of
confidence. Students generally appreciate the insights provided by their instruch& and
feel that the explanations of business concepts are clear and helpful. How there is

still some concern regarding the instructors' overall experience in the f&&/

The overall weighted mean of 2.47 indicates a low percept entrepreneurship
education across these four key components. While stude@cognized some strengths,
particularly in instructor expertise, there were s& nt areas for improvement,
particularly regarding curriculum relevance, @’ang methodologies, and resource
accessibility. This calls for a reassess \Q’g enhancement of the entrepreneurship

education framework to better suppo, \A;ents in their entrepreneurial aspirations.

Research Question Three:@ is the level of entrepreneurial mindset (risk tolerance,

innovativeness, pro—a@nd resilience) among business education students in public

universities in f@fst, Nigeria?

x‘z’@
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Table 4.5.1: Level of Entrepreneurial Mindset (Risk Tolerance) among Business
Education Students in Public Universities in Southwest, Nigeria

S/N  Item: I VHL HL ML LL Mean SD

1 Describe how 376 367 48 85 3.18 00917
comfortable am 1 in (42.9%) (41.9%) (5.5%) (9.7%)
making decisions even
when the outcome is

uncertain.

2 Describe the level I can 303 412 85 76 3.08 0.886
step out of my comfort (34.6%) (47.0%) (9.7%) (8.7%) *
zone to pursue new
opportunities.

3 Describe the level I am 289 407 92 88 @ 0.915
confident in my ability (33.0%) (46.5%) (10.5%) (10.0%) Q/
to handle unexpected «
challenges.

4 Describe the level 1 213 451 137 2.92  0.858
believe I can take bold (24.3%) (51.5%) (15.6 .6%)
steps that can lead to
greater rewards  in Q
business.

Weighted Mean = 3.05 N

Source: Researcher’s Field Survey, 2024 \ O3

KEY: VHL=Very High Level= (4), Hig (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deviation. ]\

Threshold: Mean value of > 3.00 (Hi%5—2.99 (Moderate) and < 2.50 (Low)

Table 4.5.1 presents the leye@xrepreneurial mindset in terms of risk tolerance among
Business Education s%e@n public universities in Southwest Nigeria. The first item

assessed studeqts'&tfort with making decisions in uncertain situations, resulting in a

certainty, reflecting their willingness to engage in risk-laden decisions. For

mean scors o{}}g. This score indicated a high level of comfort among students when

faced é,
thes\lond item, which evaluated students' readiness to step out of their comfort zones,
the mean score was 3.08. This suggests that students were generally open to exploring

new opportunities, demonstrating a proactive attitude towards risk-taking.

The third item, which measures students' confidence in handling unexpected challenges,

yields a mean score of 3.02. This score indicated a high level of confidence, suggesting
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that students believed in their ability to manage unforeseen difficulties effectively. Lastly,
the statement regarding the belief that taking bold steps can lead to greater rewards in
business resulted in a mean score of 2.92. While this score is slightly lower than the
others, it still indicates a moderate level of agreement. It shows that students recognize
the potential benefits of taking risks, albeit with some reservations. The overall weighted
mean of 3.05 reflects a generally high level of risk tolerance among business education
students. This indicates that they were largely comfortable with uncertain@lling to
pursue new opportunities, and confident in their ability to manage challénges. However,
the moderate score related to bold decision-making suggests tmay be room for

growth in fostering a more robust entrepreneurial mindset@ﬁraces risk for greater

rewards. Q
Table 4.5.2: Level of Entrepreneurial Wlnnovaﬁveness) among Business

Education Students in Public Universities i hwest, Nigeria

\
SN Item: I VHLy “HL ML LL  Mean SD

5 At what level do I enjoy o) 489 92 81 295  0.847
finding new approaches 4%) (55.8%) (10.5%) (9.2%)

to solve problems?
[ ]

6 At what level do I 206 509 93 68 2.97 0.807
think  of \% 0 (23.5%) (58.1%) (10.6%) (7.8%)
improve isting
products o@ces?
(mel do I like 251 526 13 86 3.08 0.830

7 At wha
eXpI“é:fg fresh ideas (28.7%) (60.0%) (1.5%) (9.8%)
t% ers may not have
sidered?

8 At what level do I 444 333 38 61 332 0.851
frequently  look  for (50.7%) (38.0%) (4.3%) (7.0%)
opportunities to

introduce new concepts?
Weighted Mean = 3.08
Source: Researcher’s Field Survey, 2024
KEY: VHL=Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deviation.
Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)
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Table 4.5.2 shows the level of entrepreneurial mindset in terms of innovativeness among
Business Education students in public universities in Southwest Nigeria. The first item
assessed students' level of enjoyment in finding new approaches to solve problems,
resulting in a mean score of 2.95. This score indicated a moderate level of enjoyment,
suggesting that while many students appreciate innovative problem-solving, there might
be variability in their enthusiasm. The second item evaluated students' tendency to think
of ways to improve existing products or services, yielding a mean score of Similar
to the first item, this score reflected a moderate level of engagement %mnovation,
highlighting that students were somewhat inclined to seek en@s but might not

consistently pursue them.

O
The third item examined the level of students' interes@gploring fresh ideas that others
may not have considered, producing a mean scoéibj.o& This indicated a high level of
interest, suggesting that students were @g looking for unique perspectives and
creative solutions. Lastly, the fouﬁ% , which inquired about students' frequency in
looking for opportunities to int%ﬂc new concepts, revealed a mean score of 3.32. This

[ ]
score reflects a stron@ment to innovativeness, showing that a significant portion
t

of students were proac in seeking opportunities for innovation. The overall weighted
mean of 3.08categorized students as having a high level of innovativeness. This suggests
that bus%@ducation students were not only willing to explore new ideas and solutions
buN& also actively engaged in identifying opportunities for introducing innovative
concepts. Their positive disposition towards innovativeness might contribute significantly

to their entrepreneurial mindset, positioning them well for future entrepreneurial

endeavours.
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Table 4.5.3: Level of Entrepreneurial Mindset (Proactivity) among Business
Education Students in Public Universities in Southwest, Nigeria

S/N Item: I; VHL HL ML LL Mean SD

9 At what level do I often 240 533 38 65 3.08 0.780
take the lead in (27.4%) (60.8%) (4.3%) (7.4%)
situations where action

is needed?
10 At what level do I prefer 230 485 82 79 2.99 0.847
to address challenges (26.3%) (55.4%) (9.4%) (9.0%)
early rather than wait for
them to escalate? *
11 Atwhat level am I quick 239 475 85 . 0.850
to seize opportunities (27.3%) (54.2%) (9.7%) (8. 8% Q/
when  they  present /{
themselves?
12 At what level do I often 337 374 81 3.10 0.923
seek for ways to (38.5%) (42.7%) (9.2%@ (9.6%)
improve my skills and
knowledge before Q
they're needed?
Weighted Mean = 3.04 xrb\
Source: Researcher’s Field Survey, 2024 \J
KEY: VHL=Very High Level= (4), Hig (3), Moderate Level= (2), Low Level=

(1), and SD= Standard Deviation.
Threshold: Mean value of > 3.00 (Hi%5—2.99 (Moderate) and < 2.50 (Low)

Table 4.5.3 illustrates the legq’j}xntrepreneurlal mindset in terms of proactivity among
Business Education @m public universities in Southwest Nigeria. The first item
evaluated the Leg&udents often take the lead in situations where action is needed,
yielding a e&)core of 3.08. This score reflected a high level of proactivity, indicating
that a sighificant proportion of students are willing to step forward and take initiative in
neceyry situations.

The second item examined the levels of students' preferences to address challenges early
rather than allowing them to escalate, resulting in a mean score of 2.99. This score is on
the cusp of the moderate range, suggesting that while many students did prefer early
intervention, there remains a portion who might not consistently adopt this proactive

approach.
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The third item looked at how quickly students seize opportunities as they arise, yielding a
mean score of 3.00. This score categorized the students within the high range, illustrating
that they were generally quick to act on available opportunities, a crucial trait for

entrepreneurial success.

Lastly, the fourth item assessed how often students looked for ways to improye their
skills and knowledge before they were needed, resulting in a mean score Q%his
score indicated a strong commitment to personal development, showing that students
actively seek to enhance their competencies in anticipation @u’g demands. The
overall weighted mean of 3.04 confirmed that business educatien students possessed a
high level of proactivity. This proactive attitude is es@a for entrepreneurship, as it

indicates a readiness to act, adapt, and grow ye to emerging opportunities and

challenges. The findings suggest that th%

entrepreneurial ventures, demonstrati %'

%

N
(5&
\/@5

ents were well-positioned to thrive in

initiative and foresight.
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Table 4.5.4: Level of Entrepreneurial Mindset (Resilience) among Business
Education Students in Public Universities in Southwest, Nigeria

S/N Item VHL HL ML LL Mean SD

13 At what level do I 237 545 16 78 3.07 0.800
remain focused on my (27.1%) (62.2%) (1.8%) (8.9%)
goals even when faced
with difficulties?

14 At what level am I able 221 521 69 65 3.03  0.792

to stay motivated, even (252%) (59.5%) (7.9%) (7.4%)
when things don’t go as

planned?
15 At what level am I able 290 505 8 73 @ 0.806
to bounce back quickly (33.1%) (57.6%) (0.9%) (8.3%) (

after encountering
setbacks? ’\
16 At what level am I able 316 427 57 @ 3.12  0.871
to determine to keep (36.1%) (48.7%) (6.5%) %)
moving forward, no
matter the obstacles? /\0
Weighted Mean = 3.10 High \J

Source: Researcher’s Field Survey, 2024 %
KEY: VHL=Very High Level= (4), High Level@ oderate Level= (2), Low Level=

(1), and SD= Standard Deviation.

Threshold: Mean value of > 3.00 (High), @ (Moderate) and < 2.50 (Low)

Table 4.5.4 provides insight inti)@vel of entreprencurial mindset in terms of
resilience among Business.E&%xn students in public universities in Southwest Nigeria.
The first item assessed%@n\s’ ability to remain focused on their goals even when faced
with difﬁcultie.s,&ing a mean score of 3.07. This score suggests that a significant
proportio o(ﬂ}ien‘ts consistently maintain their focus and commitment, even in
challe@
whe\\éﬁ

ings do not go as planned, resulting in a mean score of 3.03. This indicates that

ircumstances. The second item examined their ability to stay motivated

students generally possess a strong ability to sustain their motivation, which is crucial for

overcoming obstacles in entrepreneurial endeavors.

The third item evaluated how quickly students bounce back after encountering setbacks or

failures, yielding a mean score of 3.16. This score underscores the students' capacity for
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recovery and adaptability, essential traits for navigating the uncertainties of
entrepreneurship. The fourth item looked at students' determination to keep moving
forward, regardless of obstacles, resulting in a mean score of 3.12. This score reflects a
robust determination among the students to persevere and progress, even in the face of
challenges. The overall weighted mean of 3.10 confirms that Business Education students
exhibit a high level of resilience. This resilience is critical for entrepreneurial suc ess, as
it empowers students to navigate challenges, remain motivated, and adap anglng

circumstances. The findings suggest that these students were well- @{Qg o face the

ups and downs of entrepreneurial pursuits, demonstrating boit and a positive
mindset. 0

Table 4.5.5: Level of Entrepreneurial Mindset QTolerance, Innovativeness,
Proactivity, and Resilience) among Busi e% ucation Students in Public
Universities in Southwest, Nigeria B

VHL ML LL Weighted
Items Freq (%) \réq (%) Freq (%) Freq Mean
& (%)
Risk Tolerance 29 409 91 81 3.05
(3 55\) (46.7%) (10.4%) (9.2%)

Innovativeness Q 79 464 59 74 3.08
Q 31.8%)  (53.0%)  (6.7%)  (8.4%)

Proactivity ’\\, 262 467 71 76 3.04
(, (29.9%)  (53.3%)  (8.1%)  (8.6%)

Resilien 666 266 500 37 73 3.10

\/ (30.4%) (57.1%)  (42%)  (8.3%)

Overall Weighted Mean= 3.07

Source: Researcher’s Field Survey, 2024

KEY: VHL=Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level=
(1), and SD= Standard Deviation.

Threshold: Mean value of > 3.00 (High), 2.5-2.99 (Moderate) and < 2.50 (Low)

Table 4.5.5 presents the level of entrepreneurial mindset among Business Education

students in public universities in Southwest Nigeria and highlights their engagement

176



across four key dimensions: risk tolerance, innovativeness, proactivity, and resilience. In
terms of risk tolerance, students demonstrated a notable willingness to embrace
uncertainty in their decision-making processes, achieving a mean score of 3.05.
Regarding innovativeness, the mean score of 3.08 highlights the students' propensity to
seek out new approaches to problem-solving and to explore fresh ideas. When it comes to
proactivity, the students achieved a mean score of 3.04, indicating a proactive ap;&ach to
addressing challenges and seizing opportunities. Finally, the dimension silience
garnered the highest mean score of 3.10 among the four dimensi n&sjessed. This

&ocused on their

finding indicates that students exhibit a strong determination to r@n

goals, even when faced with difficulties. 0$

Overall, the weighted mean score of 3.07 conﬁm@ business education students
possess a robust entrepreneurial mindset across@’émensions examined. This suggests
that these individuals are not only willin@’ge risks but also demonstrate creativity,
initiative, and resilience — qualities& tial for thriving in entrepreneurial endeavors.

The findings show the importat@*i? fostering such attributes within educational contexts
[ ]

to adequately prepare @or the challenges and opportunities they will face in their
future entrepreneurh&)

4.4 Test o potheses

uits.

Hyl: é@fe will be no significant combined influence of entrepreneurship education and

entrepreneurial mindset on entrepreneurial intention among business education

students in public universities in Southwest, Nigeria.
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Table 4.6: Summary of Regression Analysis showing Combined Influence of
Entrepreneurship Education and Entrepreneurial Mindset on Entrepreneurial
Intention among Business Education Students in Public Universities in Southwest,
Nigeria

Model Summary

Model R R Square  Adjusted R Square Std. Error of the Estimate
1 615 378 377 10.957 \
a. Predictors: (Constant), Entrepreneurial Mindset, Entrepreneurship Education

e\l

ANOVA?
Model Sum of Squares Df  Mean Square F Sig.
1  Regression 63776.877 2 31888.439 265.615 .000°
Residual 104808.359 873 120.055
Total 168585.236 875

a. Dependent Variable: Entrepreneurial Intention

b. Predictors: (Constant), Entrepreneurial Minsig,_Entrepreneurship Education
Source: Researcher’s Field Survey, 2025\\Q
Q)
N

The model summary pro.videémghts into the relationship between entrepreneurial
intention and two predi t@ntrepreneurial mindset and entrepreneurship education. The
correlation coefficie %of 0.615 indicates a moderate positive relationship between the
predictors athj\dependent variable, entrepreneurial intention. The R Square value of
0.378 Si% s that approximately 37.8% of the variance in entrepreneurial intention can
beé@alned by the model, which includes entrepreneurial mindset and entrepreneurship
education. The Adjusted R Square of 0.377 accounts for the number of predictors in the
model, reinforcing that this proportion remains robust when considering model

complexity. The Standard Error of the Estimate is 10.957, reflecting the average distance

that the observed values fall from the regression line.
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The Analysis of Variance (ANOVA) table assesses the overall significance of the
regression model. The Sum of Squares for regression is 63776.877 with 2 degrees of
freedom, resulting in a Mean Square of 31888.439. The F-value of 265.615 and the p-
value (Sig.) of 0.000 indicate that the regression model is statistically significant,
suggesting that at least one of the predictors (entrepreneurial mindset or entrepreneurship
education) has a meaningful impact on entrepreneurial intention. Overall, the &ings
suggest a significant combined influence of entrepreneurial mindset and ent eurship
education on entrepreneurial intention, hence the null hypothesis st% rgjected. This

model effectively explains a substantial portion of the Var'a
%

intention, indicating its potential utility in understanding sand

n’ entrepreneurial

tering entrepreneurial

behaviours among students. Q

Ho2: There will be no significant relative inﬂ&b of entrepreneurship education and
entrepreneurial mindset on entr@@;lal intention among business education

students in public universities\t{' uthwest, Nigeria.

Table 4.7: Summary pf@ession Analysis showing the Relative Influence of
Entrepreneurship Edu and Entrepreneurial Mindset on Entrepreneurial
Intention among Busi ducation Students in Public Universities in Southwest,

Nigeria N
Coefficients?
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 ‘Ctonstant) 19.485 1.546 12.604 .000
Entrepreneurship 577 .034 616 17.028 .000
Education
Entrepreneurial Mindset -.001 041 -.001 -.026 979

a. Dependent Variable: Entrepreneurial Intention

Source: Researcher’s Field Survey, 2024
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Table 4.7 presents the regression analysis showing the relative influence of
entrepreneurship education and entrepreneurial mindset on the entrepreneurial intention
of business education students in public universities in Southwest Nigeria. Examining the
coefficients, the constant (intercept) is 19.485, suggesting the expected entrepreneurial
intention when both predictors are zero. This constant is statistically significant, with a t-
value of 12.604 and a p-value of 0.000. Regarding the predictors, entrepren&ship
education has an unstandardized coefficient of 0.577. This implies that fg er unit
increase in entrepreneurship education, the entrepreneurial intention 'nc%tg:s by 0.577

’%ient (Beta) for

units, holding all other variables constant. The standardiz@
58

entrepreneurship education is 0.616, indicating a strox@ tive relationship with
entrepreneurial intention. Its t-value of 17.028 and p-@ of 0.000 further confirm its
significance. Conversely, entrepreneurial minds !PB\Q an unstandardized coefficient of
-0.001 and a standardized coefficient of \06601ndicating a negligible and statistically
insignificant effect on entrepreneuzigi%ion. The t-value of -0.026 and a p-value of

0.979 suggest that this variable d@ meaningfully contribute to the model.
Ho3: There will be @ﬁcant gender difference in entrepreneurial intention (self-

efficacy, ;)\'eived feasibility, perceived desirability, subjective norms) among

business education students in public universities in Southwest, Nigeria.

&
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Table 4.9: Summary of T-Test Showing the Gender Difference in
Entrepreneurial Intention (Self-Efficacy, Perceived Feasibility, Perceived
Desirability, Subjective Norms) among Business Education Students in Public
Universities in Southwest, Nigeria

Group Statistics

Std. Error
Gender of Respondents N Mean Std. Deviation Mean
Entrepreneurial Male 447 52.33 7.164 339
Intention
Female 429 31.65 11.023 532
Q
Independent Samples Test
Levene's Test
for Equality
of Variances t-test for Equality of Means
95%
Confidence
Interval of the
Difference
Sig. (2- Mean Std. Error
F Sig. t df tailed) Difference DifferenceLower Upper
Entrepreneurial  Equal 12.245 .000 33.065 874 000 20.688  .626 19.460 21.916
Intention variances
assumed
Equal 32.790 730.167.000  20.688  .631 19.449 21.926
variances
not assumiﬁ

Source: Researc{n\‘ Field Survey, 2024

N

Table 4.9 @s t results of the independent samples t-test comparing entrepreneurial
intent%’@tween male and female business education students in public universities in
Southwest Nigeria. Entrepreneurial intention is measured through self-efficacy, perceived
feasibility, perceived desirability, and subjective norms. Group Statistics reveal that male
students (N = 447) had a mean entrepreneurial intention score of 52.33, with a standard

deviation of 7.164 and a standard error of the mean of 0.339. In contrast, female students
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(N =429) had a significantly lower mean entrepreneurial intention score of 31.65, with a

standard deviation of 11.023 and a standard error of the mean of 0.532.

The independent samples test includes the results of Levene's Test for Equality of
Variances, which yielded an F-value of 12.245 and a p-value of 0.000, indicating that the
assumption of equal variances is violated (the variances between male and female
students are not equal). As such, the analysis must account for this differen@hen
equal variances are assumed, the t-test for equality of means shows a t-v @ 33.065,
with 874 degrees of freedom and a p-value of 0.000 (p < 0.05), indj%rgf statistically
significant difference in entrepreneurial intention between malg a ale students. The
mean difference is 20.688, suggesting that male stude@wve significantly higher
entrepreneurial intention than female students. The Qt&rd error of the difference is

0.626, and the 95% confidence interval for the d@ce ranges from 19.460 to 21.916.

Given that the assumption of equal Il was violated, it is more appropriate to
consider the results when equal %es are not assumed. In this case, the t-test
produced a t-value of 32. 79%%)1 730.167 degrees of freedom, and a p-value of 0.000,
again indicating a s% ly significant difference between the groups. The mean
difference remai *%688, with a slightly larger standard error difference of 0.631, and
the 95% ¢ ﬁgin(:e interval ranges from 19.449 to 21.926.In conclusion, the results show
a stati@‘y significant difference in entrepreneurial intention between male and female
stuéfs. Male students exhibit significantly higher entrepreneurial intention than female
students, with a large mean difference of 20.688, suggesting that male students perceive

themselves as more capable or willing to engage in entrepreneurial activities than their

female counterparts.
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Ho4: There will be no significant gender difference in entrepreneurial mindset (risk

tolerance, innovativeness, pro-activity and resilience) among business education

students in public universities in Southwest, Nigeria.

Table 4.10: Summary of T-test showing the gender difference in entrepreneurial
mindset (risk tolerance, innovativeness, pro-activity and resilience) among business
education students in public universities in Southwest, Nigeria

Group Statistics

Std. Error
Gender of Respondents N Mean Std. Deviation Mean
Entrepreneurial Male 447 51.91 16.270 770
Mindset
Female 429 46.11 2.627 127
Independent Samples Test
Levene's
Test for
Equality of
Variances t-test for Equality of Means
95%
Confidence

_ Interval of the
Sig.
(2-  Mean Std. Error

Difference

F Sig. t df tailed)DifferenceDifference Lower Upper

Entrepreneurial Wv

Mindset variances

assumed
QJ’Z}

334.153.000 7.303 874 .000  5.808 795 4.247 7.369

\/ Equal

variances

7.447470.193 .000 5.808 780 4.275 7.340

not assumed

Source: Researcher’s Field Survey, 2024

The analysis presented in Table 4.10 shows the gender differences in entrepreneurial

mindset (comprising risk tolerance, innovativeness, proactivity, and resilience) among
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business education students in public universities in Southwest Nigeria. Group statistics
show that male students (N = 447) had a mean entrepreneurial mindset score of 51.91,
with a standard deviation of 16.270 and a standard error mean of 0.770. On the other hand,
female students (N = 429) had a mean score of 46.11, with a much lower standard
deviation of 2.627 and a standard error mean of 0.127. This indicates that male students
not only scored higher on the entrepreneurial mindset but also exhibited greater
variability in their scores compared to female students. The levene’s test fi ﬁy of
variances yielded an F-value of 334.153 and a p-value of 0.000, 'n@ng that the
assumption of equal variances is violated. Therefore, the %Slts when equal

variances are not assumed are more appropriate to interpreto

For the t-test for Equality of Means, both cases %&mg and not assuming equal
variances) show that the difference in entreprenéra mindset between male and female
students is statistically significant. Wh@@ variances are assumed, the t-value is
7.303 with 874 degrees of freedom'K -value of 0.000. When equal variances are not
assumed, the t-value is 7.447 v@é .193 degrees of freedom and a p-value of 0.000. In
both scenarios, the p-v lu.@\less than 0.05, confirming a significant gender difference in
entrepreneurial min. ghe mean difference of 5.808 suggests that male students have a
significantly @r entrepreneurial mindset score compared to female students. The
standard,a% of the difference is 0.780, and the 95% confidence interval for the
dif%@}%}e ranges from 4.275 to 7.340. This range further supports that the difference

between male and female students is both statistically significant and meaningful.

In conclusion, male business education students in public universities in Southwest
Nigeria exhibit a significantly higher entrepreneurial mindset than their female
counterparts. This finding suggests that male students may possess greater risk tolerance,

innovativeness, proactivity, and resilience compared to female students. The large
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variance in male scores compared to females also indicates more diversity in

entrepreneurial mindset within the male group.

4.5  Discussion of Findings

Research question one aimed at identifying the level of entrepreneurial intention (self-
efficacy, perceived feasibility, perceived desirability, subjective norms) among business
education students in public universities in Southwest, Nigeria. The result reved& that
students possess a moderate level of entrepreneurial intention. The st (@ d that
business education students in Southwest Nigeria have a moderat&g’{f interest in
becoming entrepreneurs. This could be due to several reasons, Fi tudents might not
have enough practical experience in entrepreneurship, whi@fects their confidence and
belief in their ability to start a business. They may &ace challenges in getting the
funds and resources needed to launch a businérdwaking entrepreneurship seem less
achievable. Additionally, the education dk\@fgive may focus more on theory than on
practical skills, leaving them less® @{ed for real-world entrepreneurial challenges.
Social expectations in Nigeriaébecg favor traditional jobs in government or corporate
sectors over starting a u@ which could influence their decision. On top of this, the
economic environm Qd the perceived risks of starting a business in Nigeria might

discourage t‘em\’\'rom pursuing entrepreneurship. Lastly, the lack of successful

entrepre 1 role models could also reduce their motivation to start their own ventures.

Q
Se% studies support the findings of this study. For instance, a study found that
students' self-efficacy, perceived desirability, perceived feasibility and subjective norms
moderately influenced their entrepreneurial intentions, much like the findings from this
study!. Similarly, another study noted that while entrepreneurial self-efficacy was a strong
predictor, subjective norms and perceived feasibility only had moderate effects on

students’ intentions?. A study in China, also observed that while students displayed some
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entrepreneurial interest, subjective norms and feasibility played a less significant role,

contributing to moderate entrepreneurial intentions’.

On the other hand, other studies challenge the findings of this study. For example, a meta-
analysis highlighted that self-efficacy, perceived desirability, and feasibility were strong
predictors of high entrepreneurial intentions, indicating that moderate intentions are not
always common®. Similarly, a study found that American business students demenstrated
higher entrepreneurial intentions, driven by strong perceived feasibility and Qﬁbility?
Research in Malaysia and Vietnam, showed higher entrepreneuri irgdions, where
educational support and self-efficacy played significant roles_i vating students to
pursue entrepreneurship®’. A scholar further observed t@eativity and self-efficacy
strongly motivated entrepreneurial intentions among %&w students, indicating stronger

entrepreneurial aspirations compared to the mod rbevels found in this study?®.

O
Research question two aimed at dete @ the level of entrepreneurship education
(curriculum content, teaching met&%k\%ess to resources, instructor expertise) among
business education students i{%’%ic universities in Southwest, Nigeria. Findings show
that the level of ent@ship education is low. This low level of entrepreneurship
education among&\ess education students in Southwest Nigeria can be as a result of
several factors® \st, the curriculum may not be up to date or practical, focusing more on
theory, on the hands-on skills needed to start a business. The teaching methods used
mig\hf/rely too much on lectures instead of more engaging, interactive approaches like
workshops or real-world business projects. Students might also lack access to important
resources, such as funding, mentors, or networking opportunities, which are crucial for
building entrepreneurial skills. Additionally, many instructors may not have real business

experience, making it harder for them to effectively teach entrepreneurship. Finally, the

lack of strong institutional support for entrepreneurship education, combined with societal
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pressures to pursue traditional careers, could further weaken the effectiveness of these

programmes.

The low level of entrepreneurship education among business education students in
Southwest Nigeria is supported by several studies that point to similar issues. A study
highlighted that traditional teaching methods like lectures are still dominant, failing to
engage students in a practical way’. Similarly, another study found that &kerian
instructors often lack the skills to use modern, interactive teaching tec » which
limits the effectiveness of entrepreneurship education'®!!, Finally, a sb%}gﬂlted out that
students’ entrepreneurial skills remain underdeveloped du foective teaching

methods, reinforcing the finding that entrepreneurship edu is not meeting its goals'?,

Q

On the other hand, some studies from other regions o@ﬂenge this outcome. For example,
a study demonstrated that web-based platfo flipped classrooms greatly enhanced
entrepreneurship education in Chinese r}\&ﬁties, leading to better student outcomes'.
Similarly, another study found thaé_u%&h%ctive learning methods like business games in
Brazilian universities efch@oosted students’ entrepreneurial skills'*. A scholar
further observed that% heaching methods, such as startup camps and business plan
courses, improv\*&;repreneurial intention in German and Danish students'>. Finally,

research fé&%t using modern, interactive teaching methods like flipped classrooms in

Chineéécommerce courses improved students’ perception of their entrepreneurial

education!®.

Research question three aimed at identifying level of entrepreneurial mindset (risk
tolerance, innovativeness, pro-activity and resilience) among business education students
in public universities in Southwest, Nigeria. The result indicates that the level of

entrepreneurial mindset is high. This high level of entrepreneurial mindset may be as a
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result of the economic challenges, such as high unemployment, which may push students
to be proactive and find creative ways to build their own careers. Many students are
inspired by successful local entrepreneurs, either in their communities or families, and
this exposure motivates them to adopt similar traits. Additionally, even though formal
education might be lacking, many students gain practical experience by running small

businesses or helping with family enterprises, which strengthens their entrepxurial

mindset. QQ

This finding is supported by several studies. For example, a study/fq&'ﬂat students
with a strong entrepreneurial mindset, characterized by risk toler Qnd proactivity, are
more likely to succeed in business!’. Similarly, research sh@ that experiential learning
plays a crucial role in developing entrepreneurial 6@11(6 proactivity and need for
achievement, which align with the findings of thi %ylg. A study also demonstrated that
intensive entrepreneurship programmes @Qntly improve students’ attitudes toward
innovation and risk-taking'®. Rese%‘ Iso confirmed that a strong entrepreneurial
mindset positively impacts ;&0@&1 , innovativeness, and performance®. Additionally,

it was found that inno:a@eaching methods help shape entrepreneurial traits such as

risk-taking and proble

students?!. Qj\\'

=Solving, further supporting the strong mindset seen in Nigerian

Howegrbome studies offer a contrasting perspective. A study found that risk-taking did
not\mgliﬁcantly influence business performance, and entrepreneurial education had little
impact on entrepreneurial orientation, suggesting that traits like risk tolerance may not
always be strong??. Another study highlighted that entrepreneurial trait, such as risk-
taking, were not consistently strong across students, challenging the idea of universally
high entrepreneurial mindsets®>. Some scholars observed that while entrepreneurship

education improved students' mindset, traits like resilience and risk-taking were less
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developed in law students, contrasting with the high resilience found in Nigerian business
students®*. Research also showed that fear of failure negatively impacted students'
entrepreneurial orientation, indicating that not all students have high risk tolerance?’.
Finally, the current researcher holds the view that, entrepreneurial intentions nurtured
from childhood and rooted in individuals’ inherent talents are strong indicators that can
drive authentic entrepreneurial intentions. Additionally, where the talents are,crude,
formal education institutions exist to hone same, thereby enhancing e neurial

mindset characterised by risk tolerance, innovativeness, proactivity a%@ymce.

Hypothesis one aimed at examining the combined inﬂu%g entrepreneurship
education and entrepreneurial mindset on entrepreneur@ﬂention among business
education students in public universities in Southw%Qeria. The findings suggest a
significant combined influence of entrepreneuri %set and entrepreneurship education
on entrepreneurial intention, hence @fgﬂl hypothesis stated was rejected.
Entrepreneurship education equips{% ts with the technical knowledge, skills, and
resources needed to start a b & , such as business planning, risk management, and
.
market analysis. When Q@hed with a strong entrepreneurial mindset — characterized by
traits like risk toler: gproactivity, and innovation — students are more likely to feel
confident an@ le” of pursuing entrepreneurial ventures. The education provides the

"how" éhe mindset provides the "why," creating a powerful combination that drives

N

The finding is supported by several recent studies. For instance, research demonstrated
that entrepreneurship education positively impacts students' entrepreneurial mindset,
which in turn strengthens their intention to pursue entrepreneurship?’. Similarly, some
scholars found that both education and mindset play critical roles in enhancing students'

entrepreneurial intentions?®. Additionally, a study showed that entrepreneurship education
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boosts students' self-efficacy and mindset, leading to higher entrepreneurial intention?’.
Another study reinforced this by highlighting that education and entrepreneurial mindset,

combined with cultural support, accelerate entrepreneurial intention*.

However, some studies present contrasting perspectives. A study found that while
entrepreneurship education improved students' attitudes, it had little effect on subjective
norms, meaning education alone may not always drive entreprenecurial in&&on”.
Another study even reported cases where entrepreneurship education led 0@ ease in
students’ entrepreneurial intentions, suggesting that the influence of czgd may vary>2.
Some authors discovered that while education increas Qents’ desire for
entrepreneurship, many struggled to take action, sugge@ that the combination of

education and mindset may not always translate into @e intentions??.

O

Hypothesis two aimed at examining the signi elative influence of entrepreneurship
education and entrepreneurial minds%}g:entrepreneurial intention among business

Southwest, Nigeria. The findings revealed that

education students in public univeré%é&‘l
entrepreneurship education @:antly influences entrepreneurial intention; however,
entrepreneurial mind@ not. Studies that support this hypothesis highlight the clear
impact of entreplﬁship education on students' entrepreneurial intentions. For instance,
a study r o&d}hat entrepreneurship education not only motivates students but also
signif@r affects their entrepreneurial intentions, driven by the acquisition of skills and
kn%dge“. Another study further supported this by demonstrating that entrepreneurship
education triggers entrepreneurial intentions through the development of critical
entrepreneurial skills among Nigerian undergraduates®. Additionally, a study confirmed

that entrepreneurship education significantly boosts students' self-efficacy and mindset,

which in turn enhances their intentions to venture into business>°.
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On the other hand, several studies challenge this view, emphasizing that entrepreneurial
mindset or other factors may play a more critical role than education alone. Some
scholars argued that entrepreneurship education in its current form has not significantly
impacted students' entrepreneurial intentions, suggesting a need for curriculum reforms to
make it more practical and impactful®’. A study also found that entrepreneurial perception,
rather than formal education, is more important in shaping an entrepreneurial xdset,
indicating that education may not always lead to higher entrepreneurial dntenhtions3®.
Another study criticized the theoretical nature of entrepreneurship ed c% in Nigeria,
which, according to its findings, fails to develop practical entreial skills or the
mindset required for business creation®’. A scholar also fo r§igniﬁcant difference in
entrepreneurial outcomes between students who eng In entrepreneurial activities
during and after school, suggesting that ent I@Qrship education alone does not
necessarily translate into business creation* %a ly, another study observed that while
entrepreneurship education positive}@ced students’ attitudes, it had limited effect
on subjective norms and perceiQVJK@havioural control, both of which are essential for

entrepreneurial intentions“’.\A

Q

Hypothesis three aimed at determining the significant gender difference in entrepreneurial
intention (self-e s\a'cy, perceived feasibility, perceived desirability, subjective norms)
among ss education students in public universities in Southwest, Nigeria. The
resﬁ&%ealed a statistically significant difference in entrepreneurial intention between
male and female students. Male students exhibit significantly higher entrepreneurial

intention than female students, suggesting that male students perceive themselves as more

capable or willing to engage in entrepreneurial activities than their female counterparts.

Several studies have found that male students are more inclined to pursue

entrepreneurship, driven by stronger self-efficacy and perceived feasibility. For instance,
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a study conducted at Obafemi Awolowo University, found that while there was no overall
significant difference between male and female students in entrepreneurial intention, male
students demonstrated higher self-efficacy, which correlated with stronger entrepreneurial
intentions*?. Similarly, a cross-national study revealed that male students showed higher
perceived feasibility and desirability for entrepreneurship, which increased their
likelihood of starting a business®’. In another study male MBA students in Pakistan
exhibited higher entrepreneurial intentions compared to their peers, drive tronger
subjective norms and perceived behavioural control**. Again, another,study also
highlighted how gender moderates the relationship between sub'e@ orms, perceived
behavioural control, and entrepreneurial intentions, with &den‘[s demonstrating
>

stronger entrepreneurial intentions than female students Nigeria and India®.

Q

However, other studies have presented ﬁndings@hallenge the assumption that male
students are inherently more entrepreneu@@study on Nigerian university students, it
was found that female students m@rmed their male counterparts in several key
entrepreneurial skills, such as %&%?ity, communication, and initiative*. This calls into
question the notion th : %udents are more entreprencurial by default. A study also
found no significa %nder difference in entrepreneurial interest among Nigerian
undergraduatQ/:\b\'ggesting that factors like university ecosystems could slightly favor
males b mot create a substantial gender gap in entrepreneurial intentions*’. Lastly, a
stu})&ewed that while female students benefited from entrepreneurship education,

particularly in terms of entrepreneurial alertness, they were less inclined to take risks,

resulting in slightly lower entrepreneurial intention scores*®.

Hypothesis four aimed at determining the significant gender difference in entrepreneurial
mindset (risk tolerance, innovativeness, pro-activity and resilience) among business

education students in public universities in Southwest, Nigeria. Analysis revealed that
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male business education students in public universities in Southwest Nigeria exhibit a
significantly higher entrepreneurial mindset than their female counterparts. This finding
suggests that male students may possess greater risk tolerance, innovativeness, proactivity,

and resilience compared to female students.

Several studies bolster the hypothesis. A study for instance, investigated resilience and
gender as factors influencing entrepreneurial intentions among secondary school%ients
in Nigeria*. The research concluded that male students exhibited great, tence, a
crucial component of an entrepreneurial mindset, which correlated \&tia{ heightened
entrepreneurial intentions*.In a different study examined, it Qcovered that male
students displayed a higher propensity for risk-taking nnovation, aligning with
traditional notions of the entrepreneurial mindset™. &onally, a study conducted in
Ghana revealed that men scored higher in ris@g, innovativeness, and proactivity
compared to their female peers®'. This rei the hypothesis that male students exhibit
a stronger entrepreneurial mindset, @ularly in areas related to risk tolerance and

proactive behaviour. Another s@:—?urther corroborated this perspective, indicating that
[ ]

males generally possesﬁb@r evels of risk tolerance and innovativeness, both of which
el

positively inﬂuenc*

However, Eot studies align with this narrative. For instance, a study explored the

ntrepreneurial intentions>2,

interp ’bf resilience and psychological well-being in entrepreneurship, revealing that
ferh«;/ students often showcased higher resilience in certain contexts, a trait essential for
entrepreneurial success®®. Also, in a study conducted in the UAE, it was discovered that
female students exhibited higher risk-taking behaviours than their male counterparts,
contradicting conventional beliefs that women are more risk-averse®*. This finding
suggests that gender differences in entrepreneurial mindsets may not always conform to

traditional patterns.
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Chapter Five

Conclusion

This chapter focused on the summary of findings, conclusions, recommendations (based

on the findings of the study), contribution to knowledge and the areas of further research.

5.1 Summary of Findings

The study found that: Q*

(1) The level of entrepreneurial intention among Business Education “students in
public universities, Southwest Nigeria was moderate (Gran@ = 2.64).

(i1))  The level of entepreneurship education among Busine ducation students in
public universities, Southwest Nigeria was low @ ean = 2.47).

(iii)  The level of entrepreneurial mindset am g@aess Education students in public
universities, Southwest Nigeria was hi and Mean = 3.07).

(iv)  There was a significant inﬂue&e\s combined entepreneurship education and
mindset on entrepreneuriz{ﬁé}fion among Business Education students in public
universities, Southwa&eria (Adj. R*=0.377) and (F(2,873=265.615; p<0.05).

(V) There was a‘s@%ant gender difference in entrepreneurial intention (Grand
Mean =* @ and mindset (Grand Mean = 5.8) among Business Education

stu@t public universities in Southwest, Nigeria.

5.2\;éopmlusion

In conclusion, this study shed light on the entrepreneurial aspirations, education, mindset,
and gender differences among business education students in public universities in
Southwest Nigeria. It found that students have a moderate level of interest in becoming
entrepreneurs, influenced by factors like practical experience, access to resources, and

societal expectations. However, entrepreneurship education in these institutions is lacking,
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as it is often more theoretical than practical, with limited access to resources and support
for developing real-world business skills. Despite this, students showed a strong
entrepreneurial mindset, likely driven by economic challenges and exposure to successful
entrepreneurs in their communities. The study also found that while both entrepreneurship
education and mindset are important for fostering entrepreneurial intentions, education
had a greater impact. Gender differences were evident, with male students showir&higher
entrepreneurial intention and a stronger entrepreneurial mindset compar Qfemale
students. Overall, the study highlighted the need to improve entrepre’<e ship education
by making it more practical and accessible and addressi gender gap in
entrepreneurial ambition. By updating the curriculum, p '%etter resources, and

encouraging both male and female students equally@versities can better prepare

students to pursue entrepreneurial careers. z be

5.3 Recommendations

Based on the findings of this study,%@owing recommendations were made:

1. Universities should, in%%ent mentorship programmes that connect students with
successful en@)rs and business professionals. This exposure can enhance

students! @dence and belief in their ability to pursue entrepreneurship by

pr%&g‘real—world insights and guidance.

\{j&caﬁonal institutions should revise their entrepreneurship curriculum to include
more practical, hands-on experiences, such as workshops, internships, and
projects that simulate real business challenges. This approach will equip students

with the necessary skills and knowledge to effectively start and manage a business.

3. Institutions should promote an entrepreneurial mindset among students through

extracurricular activities, such as innovation challenges, entrepreneurship clubs,
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and networking events. These activities can foster risk tolerance, creativity,

proactivity, and resilience, essential traits for aspiring entrepreneurs.

Universities should design integrated programmes that combine entrepreneurship
education with activities that enhance students' entrepreneurial mindsets. This
could include workshops on critical thinking and innovation alongside business
planning courses, ensuring students learn both the technical skillsq& the

O

Educational institutions should prioritize enhancing the & and content of

motivational aspects needed for entrepreneurship.

entrepreneurship education. This could involve updati@ curriculum to focus
more on practical skills and real-world ap , thereby increasing its

effectiveness in shaping students' entreprene}éi@sintentions.

Universities should create awaren@paigns that highlight successful female

N

entrepreneurs and their sto.ri@is can inspire female students and challenge

societal norms, showing tl@mt entrepreneurship is a viable path for women as

well. .Q\A

Schools shotild implement gender-inclusive programmes that celebrate diverse

entre@rial journeys. By fostering an environment where both male and

EB entrepreneurial experiences are shared and valued, institutions can help

\/mitigate biases and encourage a stronger entreprencurial mindset among all

5.4

students.

Contribution to Knowledge
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This study contributes significantly to the existing body of knowledge. Empirically, it
provides valuable data on the entrepreneurial intentions, education, and mindset of
business education students in Southwest Nigeria. This empirical evidence can serve as a
baseline for future research in similar contexts, helping to inform and guide subsequent
studies. Additionally, by examining gender differences in entrepreneurial intention and

mindset, the research highlights specific trends and challenges faced by male and female

students. This deeper understanding of gender dynamics in entrepreneu@Qcan be

/\

Conceptually, the study contributes to the development o g‘lework that links

instrumental for teachers and policymakers.

entrepreneurial intention, education, and mindset. This conn helps clarify how these
factors interact and influence each other. Furthermc&g exploring traits such as risk
tolerance, innovativeness, proactivity, and @we, the research enhances our

understanding of what constitutes an %gneurial mindset and its significance in

fostering entrepreneurial intentions&@

From a theoretical perspecti\Qg}tudy expands existing theories on entrepreneurship by
examining the comb%ﬁ\écts of education and mindset on entrepreneurial intention.
This refinement s\{\\eoretical models in the field deepens our understanding of how
various el%gvcome together to influence entrepreneurial outcomes. Additionally, the
ﬁndin%’éated to gender differences contribute to gender theories in entrepreneurship,

pr(hfng knowledge into how societal norms and expectations shape the entrepreneurial

experiences of male and female students.

Beyond empirical, conceptual, and theoretical contributions, the study offers practical
implications as well. It provides actionable recommendations for improving

entrepreneurship education, guiding educational institutions and policymakers in
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developing more effective programmes that support all students. Moreover, by addressing
the challenges and opportunities for different genders in entrepreneurship, the study raises
awareness about the need for inclusivity and support in entrepreneurial initiatives, which

can have broader societal implications.

5.5 Suggestion for Further Studies

Future research should look into different aspects of entrepreneurship education,<mindset,
and entrepreneurial intention that were not explored in this study. It would,a Q helpful
to repeat this research in various educational settings, like private un@igf%, vocational
schools, and technical colleges, to get a fuller picture of how_e eneurial education
affects students. To build on the quantitative results, resear could conduct interviews
and focus groups with students, teachers, and indust@%ssionals. This would provide
deeper insights into the subtle factors that inﬂ@fb students' entrepreneurial mindsets
and intentions. Additionally, expanding th\\%’gch to include different regions, states, or
even conducting a nationwide ana@fould help us better understand how various

cultural and economic backgrowés ape students' entrepreneurial aspirations.
&
S
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Appendix ’

-

Business Education Students
Entrepreneurial Intention
Questionnaire (BESEIQ)

Dear Respondent,

This instrument was created to collect information related to the research topic
titled: Influence of Entrepreneurship Education and Mindset on Entrepreneurial Intention

among Business Education Students in Public Universities, Southwest, Nigeria

Please be assured that all'the details you provide will be used solely for research
purposes and handled with complete confidentiality. We kindly ask for your honest and

sincere responses to all the questions in this tool.
Your participation is greatly appreciated.

Yours sincerely,
The Researcher

Email *

1. Gender:

Check all that apply.

D Male

D Female

2. Age Range

Check all that apply.

D Less than 30 years
[]31-40years

| ] 41-50 years

[] Above 50 years
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3. Course of Study:
4. Name of your University

Section B
-~ ]
This section measures students’ Level of Entrepreneurial Intention (Self-Efficacy,
. Perceived Feasibmty, Perceived Des;rabllrty, and Subjective Norms) among

Business Education Students in Public Universities in Southwest, Nigeria.

Please indicate your level of response with the following stafements by ticking (v) .

agamst the most appropriate option in the items below:
Key: VHL=Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level= (1)

5. lam confident in my ability to develop a business plan that can succeed.

Check all that apply.

[ ] Very High Level
[ _] High Level
D Moderate Level
[ Low Level

6. Ibelieve I can successfully lead a business to growth and sustainability.

Check all that apply.

[ ] Very High Level
[ ] High Level
f j Moderate Level
! ] Low Level
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7. |am confident that | can adapt to changes in the business environment

Check ali that apply.

D Very High Level
l:l High Level
D Moderate Level
[ ] Low Level

8. | feel equipped to handle the risks involved in running a business

Check all that apply.

[ ] very High Level -
[:I High Level
D.Moderate Level
D Low Level

9. |believe | can gather the resources needed to start a business

Check all that apply.

[ ] very High Level
[] High Level
D Moderate Level
f:] Low Level

10. |am confident that | could find the necessary support to launch a
business
Check afl that apply.

D Very High Level
D High Level
[ ] Moderate Level
D Low Level
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Business Education Students Entrepreneurial Intention Questionnaire (BESEIQ)

11. | believe that | can manage the practical aspects of starting a
business.

Check all that apply.

[ ] very High Level

D High Level
D Moderate Level

D Low Level

12. |feel that starting a business is a realistic option given my current
knowledge and skills '

Check all that apply.

m Very High Level

D‘ High Level
[:] Moderate Level

[:I Low Level

13. I feel excited about the idea of running my own business one day.

Check all that apply.

D Very High Level
[ ] High Level
[ ] Moderate Level
D Low Level

14. [am drawn to the freedom and flexibility that comes with being an
entrepreneur.
Check all that apply.

[_] Very High Level
[ ] High Level
[ ] Moderate Level
[:] Low Level
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15. | find the thought of being my own boss to be very motivating.

Check all that apply.

[ ] very High Level

{j High Level
D Moderate Level
[ ] Low Level

16. |enjoy thinking about the possibilities that owning a business could
bring

Check all that apply.

D Very High Level
D High Level
E] Moderate Level
D Low Level

17. People close to me believe | have what it takes to succeed in business

Check all that apply.

D Very High Level
[] High Level
D Moderate Level
[T Low Level

18. Those who matter to me would support my decision to start a
business
Check all that apply.

E] Very High Level
[ ] High Level
[j Moderate Level
[:I Low Level
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19. My friends and family think highly of individuals who run their own
businesses

Check all that apply.

| ] Very High Level
[ ] High Level
[} Moderate Level
D Low Level

20. The people | respect often encourage me to pursue entrepreneurial
opportunities

Check all that apply.

D Very High Level
[ ] High Level
[ ] Moderate Level
[:] Low Level

Section C
This section aimed to measure the Level of Entrepreneurship Education

(Curriculum Content, Teaching Methods, Access to Resources and Instructors'
Expertise) among Business Education Students in Public Universities in

Southwest, Nigeria
Please indicate your level of response with the following statements by ticking (¥) against the

mast appropriate option in the items below:
Key: VHL=Very High Level= (4), High Level= (3), Moderate Level= {2), Low Level= (1)

.21. The topics covered in my entrepreneurship classes are highly
relevant to today’s business environment.

Check all that apply.

U Very High Level

[ High Level
D Moderate Level

[ ]Low Level
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22. |feel that the knowledge gained from my entrepreneurship courses
will be useful in starting my own business.

Check all that apply.

D Very High Level
[j High Level
[j Moderate Level
D Low Level

23. The course materials in my entrepreneurship classes reflect the
realities of the business world.

C-hecrk all that apply.

[ ] very High Level
[ High Level
D Moderate Level
[ ] Low Level

24. [ have learned important concepts in my entrepreneurship classes
that I can apply to real-life husiness situations.

Check all that apply.

D Very High Level
[ High Level
[ ] Moderate Level
D Low Level

25. The activities and discussions in my entrepreneurship courses help
me grasp key business concepts.
Check all that apply.

[ ] Very High Level
[ ] High Level
[ Moderate Level
J:I Low Level
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26. |feel that the teaching style used in my entrepreneurship classes
makes the content more practical.

Check all that apply.

[_] very High Level
[:] High Level
[j Moderate Level
[]Low Level

27. The way entrepreneurship classes are conducted helps me
understand complex business ideas.

Check all that apply.

[:] Very High Level
[:] High Level
[ 1 Moderate Level
[j Low Level

28. Ifind the teaching approach in my entrepreneurship courses
engaging and easy to follow.

Check all that apply.

[ ] very High Level
| ] High Level
[ ] Moderate Level

D Low Level

29. Workshops, seminars, and events related to entrepreneurship are
easily accessibie to me
Check all that apply.

I:} Very High Level
{1 High Level
E] Moderate Level

[ ] Low Level
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30. | have access to the materials | need to fully understand the
entrepreneurship topics covered in class.

Check all that apply.

[ ] very High Level
[:] High Level
f_:] Moderate Level
[:] Low Level

31. Our school provides the tools necessary for me to develop practical
business skills.

Check all that apply.

D Very High Level
[ ] High Level
[ ] Moderate Level
[ ]Low Level

32. Ifind it easy to access resources that help me enhance my
entrepreneurial learning.

Check all that apply.

[ "] Very High Level
[ ] High Level
|1 Moderate Level
[ ] Low Level

33. My entrepreneurship instructors seem well-informed about current
% trends in business
Check all that apply.

[T Very High Level
[ ] High Level
[ ] Moderate Level
[ ] Low Level

245
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.. 34. lfeel that my instructors are experienced in the areas of
entrepreneurship they teach

.

Check all that apply.

[ ] Very High Level
[T High Level
: [ ] Moderate Level
ok [ ] Low Level

35. The insights shared by my instructors in entrepreneurship classes are

very valuable.

Check all that apply.

f:] Very High Level
[T High Level
[ ] Moderate Level
D Low Level

L RS 36. My instructors explain business concepts in a way that makes them
easy to understand

Check all that apply.

[ ] very High Level
[] High Level
D Moderate Level
[] Low Level

Section D
* This section aimed to measure the Level of Level of Entrepreneurial

Mindset(Risk Tolerance, Innovativeness, Pro-activity and Resilience among

Business Education Students in Public Universities in Southwest, Nigeria.
Please indicate your level of response with the following statements by ticking (V) against the

most appropriate option in the items below:
Key: VHL=Very High Level= (4), High Level= (3), Moderate Level= (2), Low Level= (1)
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37. |am comfortable making decisions even when the outcome is
uncertain.

Check all that apply.

[ ] Very High Level
[ ] High Level
[ ] Moderate Level

[j Low Level

38. | don’t mind stepping out of my comfort zone to pursue new
opportunities.

Check all that apply.

D Very High Level
[ ] High Level
[ ] Moderate Level
D Low Level

39. 1 am confident in my ability to handle unexpected challenges.

Check all that apply.

[ ] Very High Level
G High Level
[ ] Moderate Level
[ ] Low Level

40. | believe that taking bold steps can lead to greater rewards in
business.
Check all that apply.

D Very High Level
E] High Level
I:I Moderate Level
E] Low Level
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41. 1 enjoy finding new approaches to solve problems.

Check all that apply.

[ ] very High Level
D High Level
f:] Moderate Level
D Low Level

42. | often think of ways to improve existing products or services.

Check all that apply.

[ ] Very High Level
D High Level
[] Moderate Level
[ ] Low Level

+ . 43, | like exploring fresh ideas that others may not have considered.

Check all that apply.

[:] Very High Level
[_J High Level
D Moderate Level
[ ] Low Level

44. |frequently look for opportunities to introduce new concepts

Check all that apply.

[ ] Very High Level
D High Level
[} Moderate Level
[___] Low Level
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45. | often take the lead in situations where action is needed.

Check all that apply.

[ ] Very High Level
[ THigh Level
L—_I Moderate Level
[ ]Low Level

46. | prefer to address challenges early rather than wait for them to
escalate.

Check all that apply.

f:] Very High Level

D High Level
D Moderate Level

[ ] Low Level

47. | am quick to seize opportunities when they present themselves.

Check all that apply.

[] Very High Level
D High Level
D Moderate Level
D Low Level

48. | often look for ways to improve my skills and knowledge before
they're needed

Check all that apply.

[ ] very High Level
[ 1 High Level
D Moderate Level
D Low Level
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49. | remain focused on my goals even when faced with difficulties.

Check all that apply.

[:] Very High Level
[ ] High Level
[ ] Moderate Level
[ ] Low Level

50. | am able to stay motivated, even when things don't go as planned.

Check all that apply.

[ ] Very High Level
[ ] High Level
D Moderate Level
D Low Level

51. 1 bounce back quickly after encountering setbacks or failures.

Check all that apply.

D Very High Level
[ ] High Level
D Moderate Level
[ Low Level

52, | am determined to keep moving forward, no matter the obstacles.

Check all that apply.

f:_l Very High Level

[ High Level
[ ] Moderate Level

D Low Level

Thank you.
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A. Personal Data

Full Name:

Home Address:

E-mail:
Telephone Number:

Date and Place of Birth:
Nationality:

Name and Address of Next of Kin:

Bio-data

Ini Sunday MOSES

No. 15, Fakunle Street, Off Fola Agoro, Somolu,

A
X

State.

ini.moses7@gmail.com
234 803 7160 784

29/04/1974 at Manta II, Abak, Akw
Nigerian.

B. Educational Background
Institutions Attended

School of Remedial Studies,
Calabar, Cross River State

University of Calabar

° \&
Diploma in Business Administr&n}(n')

Centre Core Computer Co. @

St. Joseph Boys’ Se O}Qy School,
Surulere, Lagos S&
Lagos Sta U(Lv!

rsity

Natio@uth Service Corpse

University of Lagos

Teachers Registration Council of Nigeria
University of Lagos

Lead City University, Ibadan, Oyo State

Mrs. Christiana Ejike (Sis%
24, Sokode Street, W one 5, Abuja, FCT.

S

Quali ions obtained Date
@AEC 1990
Diploma in Business Administration 1996
Diploma in Desktop Publishing 1999
WAEC 2001
B.Sc. (Economics) 2007
Exemption Certificate 2011
Postgraduate Diploma in Education 2015
Certificate of Registration 2015
M.Ed. (Business Education) 2017
Ph.D. (in view) 2021- Date
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Work Experience With Dates

Work Place Date

1. Emilis Secondary Commercial School, Calabar 1997 — 1998
2. Centre Core Computer College, Lagos 1999

3. MOSIN Infotech & Publications Limited, Lagos. 2004 — Date

Conferences Attended with Dates é

1. Association of Business Educators of Nigeria Conference on CurriCLQ{‘ ovation,
Digital Skills Development and the Future of Business Educatio£,<<()2 eld at Lead

City University, Ibadan, Oyo State. EO

2. 5th Faculty of Arts & Education Intematio@?ference on Sustainable
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2022. ’b
O

3. Association of Business Educators &g@ria Conference on New Technologies and

Currculum Development in Bu nd Entrepreneurship Education, Agbor 2025,

held 8 — 11t October, 202 \C‘J
. \gz
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The University Compliance Certification

This is to certify that the thesis by Ini Sunday MOSES in the Department of Arts and
Social Science Education, Faculty of Education, Lead City University, Ibadan, Oyo State,

Nigeria is in full compliance with the approved University Format and Style.
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